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Abstract

Ethiopia is a country of highly diversified ethnic and cultural groups. To reach all its ethnic and cultural
groups with quality education, the country needs to have an education system that considers

multiculturalism. To this effect, an educational policy in favor of multicultural education has been

Jormulated and been implemented, its effective implementation is the question of this paper.

For the effective implementation of an educational policy, particularly multicultural-based education,
teacher education colleges play significant role. In a teacher education program, teacher educators play a
pivotal role in determining the quality of opportunities, experiences, and out comes that the would be
teachers receive in colleges...To be role models in practicing instruction with multicultural perspectives,

teacher educators need to have knowledge of it and hold positive attitude towards it first.

Accordingly, this study has aimed at investigating teacher educators' awareness, attitude and practice of
instruction with multicultural perspectives. All teacher educators (numbered to 78) at Bonga College of
Teacher Education have been the subjects moﬂecwd and analyzed using
quantitative and qualitative research methods. Questionnaire, that comprises of 33 relevant items was
designed and distributed among teacher educators found in the college. Furthermore, 6 interview

guidelines and 11 items of observation checklist were and utilized to gather data from 20-sample teacher

educators.

The results revealed that the teacher educators (under question) were aware of multicultural education.
Likewise, they triggered positive attitude towards teaching with multicultural perspectives. Nevertheless,
the quantitative and qualitative data analysis results depict that the teacher educators were unclear about
how to offer instruction with multicultural spirit. As a result, they were poorly practicing teaching from

multicultural perspectives.

The findings imply that teacher educators need to be provided with an intensive and sustainable training
that equip them with skills and strategies to instruct with multicultural consideration. In connection, the

data suggest that teacher educators need discussion on diversity, education and national integration.
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1.1. Background to the Study

Issues of access and excellence in education for all students have been in the
democracy and development agenda in the last few decades. Multicultural
education, particularly for ethnic and culturally pluralistic societies, is
assumed to respond to the quest for quality educational access and equity.
This is grounded on the premise that culture and education are strictly
interrelated, and one is necessary for the continuing existence of the other
(Sadker, 1997). Thus, in a society where there is cultural diversity, the

nature of education should be multicultural (Bennette, 1995).

Moreover, the importance of multicultural education is being emphasized
more than ever before when our world is being characterized by the
interconnectedness of people and resources. Thus, the increasingly rapid
changes evident in today’s world affect this interdependence and create a
challenge to develop the knowledge, skills, and attitudes essential for
humanity in tb: era of globalization (Gay, 1994). This by itself seems to call
for the continuing existence of multicultural education in a nation's

education system.

Furthermore Banks (1994:162) puts three major factors that make

multicultural education a necessity:

i) Ethnic piuralism is a growing social reality that influences the lives of
young people;
ii) In one way or another individuals acquire knowledge or belief,

sometimes invalid about ethnic and cultural groups;
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Therefore, developing multicultural literacy in education system is a must
rather than an option in the era of globalization. This can happen when a
well conceived, sensitive, thorough and continuous multicultural literacy is

employed in multiethnic and cultural societies and the world at large.

Ethiopian population is said to be diversified in terms of ethnicity, language
and religion. Such diversity provides the country with rich and unique
characteristics (Teshome, 1979 in Erango, 1986). As a country of diverse
population, Ethiopia is expected to implement multicultural education to
reach all its social groups with reasonable quality education. This is because
educational decisions made without due consideration of cultural pluralism
cannot serve the needs of the greatest number of students in the best

possible way (Banks, 2001).

To put multicultural education into practice, teacher education colleges need
to play a significant role in preparing prospective teachers to promote
multicultural education putting ethnic and cultural diversity at the center of
teaching-learning process. This is based on the literatures’ argument that
teachers may not foster meaningful learning if they ignore or fail to respect
cultural differences in values, beliefs and behaviors that prevail among
students in a classroom (Rodriguez and e tal, 1995). Therefore, teachers
need to be equipped with knowledge and techniques that can enable them to
teach in multi-ethnic and cultural societies. This comes to effect when
teacher education institutes prepare prospective teachers with multicultural

perspectives.

o



In teacher education institutions, more than any multicultural issues, the
teacher educators’ attitude deserves due consideration. If the attitude, value
and knowledge teachers have about ethnic and culturally different students
improves, then the decisions they make and actions they take in planning
and implementing programs reflect multicultural education. That is,

educators will be able to provide more culturally relevant instruction for
. students from different ethnic and social backgrounds. In this regard,
Dufour (1990); and Gollnick (1992) argue that the successful implementation
of multicultural education at teacher education program depends on the

educators’ awareness and attitudes toward the innovation MCE.

On the other hand, for the implementation of multicultural education in
teacher education programs, variables like curriculum and -curricular
materials derived from it should be from multicultural sprit. However, for
(Banks, 2001) this is not sufficient. For example, multicultural sensitive
curricular materials may become ineffective in the hands of trainers
(teachers) who have negative attitudes toward different ethnic and cultural
groups. Such teachers may use multicultural materials rarely or in a
detrimental way. Thus, the attitude, values and commitments of the teacher
educators play a great role for the effective implementation of multicultural
education in teacher education institutions. Therefore, educating teachers for
diversity is more effective when teacher educators themselves have
internalized positive attitude toward cultural differences and they provide a

role model for would be teachers (Guruvadoo et al, 1995).

Effective multicultural education requires comprehensive efforts, which
integrate attitude, value, content and actions that involve all aspects of the
education system simultaneously. To realize this, teacher education colleges

should play a significant role in preparing participatory teachers from all

existing ethnic and cultural groups.



To this end, Garcia (1994) argues that teacher education programs in
particular are responsible for preparing tomorrow’s teachers to promote
meaningful, engaged learning for all students, regardless of their gender,

ethnic, heritage and/ or cultural background.

Therefore, there comes the need to have a research on the inclusion of
multicultural education in Ethiopian teacher education colleges in their

preparation of teachers for diversity.

1.2. Statement of the Problem

James Banks, the leading proponent of multicultural education argues that
an effective teacher education policy for 21st century must include, as a
major focus, the education of all teachers in ways that will help them receive
knowledge, skills and attitudes that they need to work effectively with
students’ from diverse ethnic and social class groups (1995). In teacher
education programs, students’ ethnic and culturally diverse backgrounds
need due consideratioh to enable future teachers to put their students ethnic

and cultural backgrounds at the heart of teaching — learning process.

To this effect, scholars specializing in multicultural education argue that
awareness and attitude of teacher educators are very crucial for the
successful inclusion of multicultural education in teacher education
programs (Banks, 2001) and (Gay, 1997).

When we closely examine the situation in Ethiopia, the country is rich in its
ethnic and cultural diversity. However, teacher educators do not seem to
have taken adequate multicultural-based courses that enable them to
acquire knowledge and techniques to teach at teacher education colleges

where there are more ethnic and cultural diversities.




In the country, multiculturalism has got recognition in the constitution as it
declares provision of equal right for all Ethiopians to get equal access to
public funded social services (Article. A-1: 39). Accordingly, the current
education and training policy has underlined that students must be taught
to value equality, liberty, justice and democracy that enable them to reflect
high ethical standards (MOE, 2002).

Besides, the policy stresses the expansion of quality primary education for all
citizens not only as a right but also as a guarantee for development, because
the aim is to reach all with quality (MOE, 2002). To materialize this issue of
the policy document, the inclusion of multicultural education in all school
activities is vital. This is so, because multicultural education at its most
fundamental level represents an orientation to schooling and teaching-
learning process that is grounded in the democratic ideals of justice and
equity (Banks, 2001).

In line with this, in the Ethiopian Education System, the same document
(MOE) states that the content of the curriculum has been designed in such a
way that it will enable to produce citizens who stand for equality, justice and
democracy; reflect the principles of equality of nations, nationalities and
gender (MOE, 2002). J

The Southern Nations, Nationalities and Peoples Region comprise the largest
proportion of the ethnic and cultural groups of the country (DTRC, 1998).
Accordingly, students from various ethnic and cultural groups in the region
join the region’s teacher education colleges. Thus, the researcher feels that

the inclusion of multicultural education in the colleges is crucial.

On the subject of the inclusion of multicultural education in the Ethiopian
teacher education programs a few studies have been conducted. Erango
(1986) made an assessment of perceived néeds for cultural pluralism in pre-
service teacher education, and Alemayehu (1998) studied attitudes of teacher
educators towards the implementation of multicultural education in two

teacher training institutes. Erango's study shows that the need for the
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inclusion of multicultural education prevails in Ethiopian teacher education
colleges. And Alemayehu’s study indicates that the then attitudes of teacher
educators towards the implementation of multicultural education in the
training institutes appeared to contribute least to a better level of their
competence in classroom performance from multicultural perspectives. In
other words, the effective inclusion of multicultural education in the

Ethiopian teacher education institution is questionable.

Besides, though the constitution declares equality of all ethnic groups and
equal access to education, as far as the knowledge of the researcher goes,
almost no effective research has been conducted on the inclusion of
multicultural education at teacher education colleges recently. Thus, the

study of this kind is vital and timely.

Accordingly, this study will assess (appraise) teacher educators’ awareness,
attitudes and practices towards the promotion of multicultural education at
Bonga College of Teacher Education (BCTE).

1.3. Research Questions

This study answers the following basic questions in relation to teacher
educators’ awareness, attitude and practice in the inclusion of multicultural
education at teacher education ecolleges, and tries to suggest important
recommendations based on the c’énclusion reached:
1. To what extent are teacher educators at Bonga Teacher Education
College aware of multicultural education?
2. What is the attitude of the teacher educators toward instructing from
multicultural perspectives into the teacher education program?
3. To what extent do the teacher educators facilitate classroom instructions from

multicultural perspectives

1.4. Significance of the Study

In addition to the formulation and implementation of policies in favor of
multicultural education, the need to look into its outcomes on the ground is

quite desirable. Therefore, a research of this kind helps policy makers and



curricular experts to assess their works and outcomes so far as multicultural
education is concerned.

Moreover, it points out the direction to be taken to create nexus among
classroom instruction, research and development as aimed by MOE (2002)
which is helpful for teachers and local communities in pointing out how their
cultures are valued and being preserved. Above all the study is helpful for
teacher education institutes in depicting how far they are preparing teachers
for diversity per se as the innovation (MCE).

Beyond the significance enumerated above, the study may serve as a base
line for further studies on the inclusion and success of multicultural

education in the education system of Ethiopia.

1.5. Scope of the Study

The study is confined to Bonga Teacher Education College. In the program,
the second cycle teacher education is considered because the students join
the program from various ethnic and cultural backgrounds of the Southern
Nations, Nationalities and Peoples Region. On top of this, as the second cycle
program is relatively new, the college does not seem to have entertained
many researches. To make the study manageable, two interrelated variables
(i.e. Ethnicity and culture) were considered. It did not consider other
variables like social class, sex, disability, age or any other aspects of diversity

as its focal area.

1.6. Limitations of the study

Due to time and resource constraints, the classroom observations and
interview took place with sample teacher educators in the college; moreover,
the classroom observation was made only twice for each selected teacher
educator.

The interviewed teacher educators who were selected through simple
sampling technique were not willing for longer interview sessions. Two of
them were not willing for tape recording, too. Optionally, the researcher took

notes when they were responding to the interview guideline questions.



CHAPTER TWO
REVIEW OF RELATED LITERATURES

2.1 Definition of and the Need for Multicultural Education

2.1.1 Definition of Multicultural Education

Multicultural education is defined in the literature in various ways. Seen
generally, multicultural education is all about institutionalizing a philosophy
of cultural pluralism within the education system that is grounded in
principles of equality, mutual respect, acceptance, understanding, and moral
commitment to social justice. Supporting this, Bennette (1990) defines
multicultural education as an approach to teaching and learning based up

on democratic values that foster cultural pluralism.

Similarly, Banks (2001) defines multicultural education as an idea, an
educational reform movement, and a process intended to change the
structure of educational institutions so that all students have an equal
chance to achieve academic success. In other words, it is a comprehensive
school and basic education for all students that challenges all forms of
discrimination, permeates instruction and interpersonal relations in the
classroom, and advances the democratic principles of social justice ( Neito
,1992).It is a commitment to achieve educational equality, developing
curricula that build understanding about ethnic groups, and combating

oppressive practices.

In relation to teacher education programs Grants (1982) defines
multicultural education as a fundamental belief that prospective teachers
must be accorded recognition and acceptance in an educational ins’titution,
regardless of their ethnic or cultural background. Thus, when MCE is
infused in an education system, it enhances acceptance of ethnic and

cultural diversity as a source of academic achievement.



Multicultural education, according to James (1978 cited in Alemayehu, 1998)
is a process of making the educational experience more responsive to ethnic
and cultural diversity that prevails in a multicultural society. He further
argues that it is centered on the premise that all teacher education courses
can and should be learned from multicultural perspectives. This is possible
when teacher educators are aware of multicultural education, and when they

have positive attitude toward it and practice accordingly.

In this paper multicultural education is defined as an education that
capitalizes on Ethino-Cultural diversity in its all aspects; particularly in an

instructional process of teacher education colleges.

2.1.2. The Need for Multicultural Education

One basic premise of multicultural education is that teaching learning is a
cultural process that takes place in a social context because culture shapes
human behavior, attitudes, and values. Thus human behavior results from a
process of socialization, which always occurs within the context of specific
cultural and ethnic environment (Banks, 1995). Multicultural education is
basic for all students in ethnic, culturally, and socially pluralistic society for
better academic achievement as cultural socialization is ingrained early and
deeply in the human personality (Gay, 1994). 7"I‘herefore, students
understand more when learning begins with their preexistence knowledge
that emanates from cultural settings they grew up in. In relation to this,
Banks (1994) states that education that is ethnic and culturally grounded
empowers students and makes learning easier because there is congruence
between their home cultures’ perspectives and experiences with curriculum
content taught in schools. Supporting this, Gollinik (1992) argues that
multicultural education makes education more relevant and meaningful to
the experience of culturally diversified students, through the use of teaching
approaches and materials that are sensitive to the students’ social and

cultural backgrounds. Therefore, multicultural education is essential for the



educational experiences of all students in all subjects and school settings as
it improves the quest for educational access, equity, and excellence for all

students.

Moreover, multicultural education has as its purpose the development of
citizens of a more democratic society through the provision of more accurate
and comprehensive disciplinary knowledge and through enhancement of
students’ academic achievement and critical thinking applied to social
problems (Gay, 1994). Furthermore, it seeks to promote valuing diversity and
equal opportunity for all people through understanding of the contributions
and perspectives of people differing in ethnicity, culture, language, etc (Gay,
1997). Similarly, Banks (1994) writes that multicultural education helps
students understand and affirm their communities’ cultures and helps to
free them from cultural boundaries, allowing them to create and maintain a
civic community that works for the common good. Thus, multicultural
education is a yardstick instrument for creating a society that recognizes and
respects the cultures of all its social groups and that of the others for mutual

benefit.

Correspondingly, a unified and cohesive democratic society can be created
only when the rights of its diverse people are reflected in its institutions,
within its national culture and within its schools, colleges and Universities
(Banks, 1994). Therefore, a national culture or school curriculum that does
not reflect the voices, struggles, hopes and dreams of its many people is
neither democracic nor cohesive. Hence, multicultural education is an
imperative for a pluralistic society for the realization of democratic ideals and

national unity.

Furthermore, (Rerma, 1983 and Swell, 1993 in Gay, 1997) argue that
multicultural education encourages students to maintain and be proud of

their own cultural identities. It also helps students to develop sufficient
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degree of awareness about those around them and it acquaints each student
with unique cultural features of different ethnic or cultural group to foster
better understanding among one another and thereby to reduce inter group
conflict. Confirming this, Gay (1994) states that the intent of multicultural
education is to teach the youth to respect and embrace ethnic pluralism, to
realize that cultural differences are not synonymous with deficiencies or
inferiorities, and to recognize that diversity is the integral part of the human

condition.

In general, multicultural education is meant for fulfilling the goals of
maximizing human potential, meeting individual needs, and teaching the
whole students by enhancing feelings of personal worth, confidence, and
competence. [t is also thereby to promote national unity that is rooted on the
principles of human dignity, justice, equality, freedom, self- determination

and democracy (Banks, 2001)

In other words, multicultural education enhances the socio-emotional well
being of individuals, and contributes toward achieving the principles of

human dignity, justice, equality, freedom, self determination and democracy.

2.2 Multiculturai Education in Teacher Education Colleges

Teachers play a crucial role in determining the fate of students in the
instructional process deciding the quality of opportunities, experiences, and
outcomes students receive in schools. Therefore, if teachers are key players
in the education game, then teacher education programs are of great
significance because they prepare future teachers. In this regard, Gay (1994)
argues that one of the most powerful variables in determining how teachers
reach is how they were taught. Thus, modeling is indispensable in teacher
education colleges for professional development. These facts provide some
instructive lessons on how issues of ethnic and cultural diversity should be

dealt with in teacher preparation programs. In connection with this, Gay (



1997) stresses that a fundamental component of excellence in teacher
education programs is understanding, valuing, and responding with
appropriate pedagogy to cultural diversity that characterizes schools of a
multiethnic and cultural society. To practice multicultural education in
schools at large, teacher educators should believe in the importance of it,
and accept multicultural education first. Supporting this, Neito (1992)
suggests that ones must become multicultural first before they become

multicultural teachers.

In line with this, the current Ethiopian Education and Training policy seems
to favor the inclusion of multicultural education as the policy states that
education should promote democratic culture, tolerance and peaceful
resolution of differences (MOE, 2002). Similarly, the present cultural policy
also states that education should develop the cultures of all ethnic groups in
the country by integrating them in the school curriculum. The policy further
suggests the development of all of shared common culture for mutual
understanding on the basis of equal development of all ethnic groups’

cultures of the country (MIC, 1997).

To realize this educational policy with respect to cultural issues, the need to
create a teaching force that is culturally sensitive is undeniable. Accordingly,
the National council for Accreditation of Teacher Education (NCATE, 2002)
states that teacher candidates must develop proficiencies for working with
students from diverse back grounds; dispositions that respect and value
diverse settings. Therefore, teacher educators are expected to be

multicultural sensitive in preparing teachers for ethno- cultural society.

2.2.1 Rationale for Multicultural Teacher Education Programs
Teacher Education colleges are living examples of multicultural education for
the fact that teachers who learn as they are expected to teach are likely to be

much more effective in their own classrooms. This is based on the premise

12



that effective teachers cultivate successful students (Sadker, 1997). If
student teachers are to be taught with the conviction that multiculturalism
is valuable and necessary, they will in turn teach from multicultural
perspectives. In this regard, Gay (1997) states that frequently, graduates of
teacher education programs mimic or imitate the instructional and
interaction styles of their teacher educators. Hence teacher education
colleges inherit future teachers how to value and celebrate multiculturalism

in a school environment.

Furthermore, Zeichner et al (1994) argue that the goal of a multicultural
education program is to help prospective teachers become change agents
who can impact power relationship through curriculum, instructional
practice, and individual and collective action toward just personal and
structural relationship in schools. Confirming this, Banks (1995) suggests
that the future teachers must believe in the value and potential for the
greater ness of a new-age population of students who often are socially,
ethnic and culturally different from themselves. To meet this demand and
provide the kind of leadership, these students are required to reach
maximum levels of excellence; teachers must be knowledgeable of and skilled
in multicultural education.

Therefore, teacher education programs are expected to provide the future
teachers with experiences that help them become more multicultural
sensitive and expanded understanding and awareness that will inform their

work with diverse students.

Accordingly, prospective teachers need to emerge from approaches with
attitudes and knowledge about the merits of cultural diversity that are
functional to multicultural education, and skills to translate these into
curriculum and instructional actions for the classroom, then they will have
both advocacy and agency in multiculturalism (Gay, 1994). Thus, teacher

education colleges need to equip the future teachers with adequate

13
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knowledge of multicultural education per as the fact that diversity in a

classroom is an opportunity for academic achievements.

Therefore, educating prospective teachers in a multicultural context to make
them sensitive to the needs of all students should be a priority in teacher
education colleges in ethnic and cultural diverse societies (Baker, 1974). This
confirms the argument that if education has to become multicultural,

teacher education colleges has to become multicultural first.

2.2.2 The Role of Teacher Educators in Fostering Multicultural
Education

Teacher educators are believed to be key actors and actress in multicultural
teacher education colleges as they deal with students of diverse ethnic and
cultural backgrounds, who will face in turn students of different cultural
backgrounds. To this end, Sadker (1997) suggests that teacher educators are
expected to be role models for future teachers. To be effective multicultural
role models, teacher educators need to possess knowledge, skills and
disposition (Garcia 1994). Moreover, Understanding variations in values,
communication, relational learning, and problem solving styles are
particularly important for teaching culturally diverse students (Gay, 1994).
The extent to which teachers know, appreciate and are able to bride cultural
differences in classroom instruction will directly affect educational
opportunities and outcomes for students from marginal groups such as
ethnic minorities, children of poverty, and females (Gay, 1994). Thus, teacher
educators need to provide the future teachers with the information about
how to handle ethnic and cultural issues .in their instruction process
(Gagliardi, 1992).

Accordingly, to be reasonably accountable for the inclusion of multicultural
education, teacher educators must have basic knowledge and positive

attitude toward multicultural education. Besides, they need to have
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pedagogical competence in translating diversity in a classroom instruction to
address the need of all students. To this end, Villegas (1992) in (Alemayehu,
1998) suggests that for teachers to provide classroom instruction from
multicultural perspectives, they need to posses knowledge of multicultural
education, positive attitude towards diversity and teaching skills and
strategies in multicultural environment. They need also to have a culturally
sensitive educetional ideology, ethnic and cultural literacy and skills in
cultural centered pedagogy (Gay, 1977). Furthermore, Gay in her earlier

work, (1986:118) suggests that teachers need to understand:

A) Different theoretical conceptions of multicultural education and their
implications for classroom practice,

B) Various assumptions and beliefs about the values and benefits of cultural
diversity for learning, individual development, and the renewal of society;

C) Cultural characteristics, heritages, contributions, and sociopolitical
experiences of different ethnic groups; and

D) Materials and techniques for doing culturally pluralistic teaching.
She labeled these categories of competencies as theory, philosophy,

cognition and pedagogy respectively.

Therefore, effective teaching in a multi-ethnic society requires a vast range of
knowledge, ability, skill, judgment, and understanding — and a thoughtful,

caring person at its center.

Multiculturalists use a variety of other labels to identify essentially the same
competencies about cultural diversity for teachers. Descriptions provided by
Baker (1974) are illustrative of how these competencies were described in the
early scholarship on teacher preparation for multicultural education. Baker
referred to them as a series of sequential “stages” of training including
acquisition, development, and involvement. The acquisition stage focuses on

acquiring knowledge about ethnic and cultural diversity. The development
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stage involves adopting the philosophy of education that is grounded in
understanding and accepting cultural pluralism as a valuable trait of
individuals and society. The involvement stage concentrates on skills needed
to place multicultural content in the curriculum and to use culturally
pluralistic techniques and perspectives in classroom instruction. Therefore,
teachers should have content, commitment, competence, and confidence for

the inclusion of multicultural education.

Accordingly, to prepare teachers for multicultural society, first teacher
educators have to reflect values and respects for diversity in their classroom
instruction so that the future teachers will sense multicultural education as
a necessity for instruction. In relation to this, Gollnick (1992) and Gay (1981)
stress that mere talk of cultural diversity in teacher education courses is
insufficient; they must instruct from multicultural perspectives. Therefore,
cognition, positive attitude and skills of teaching from multicultural
perspectives are imperative in teacher education colleges for the preparation

of effective teachers for the twenty first century.

2.3. Teacher Educators’ Understanding of Multicultural Education

For educational experiences to be relevant to ethnic and culturally diverse
students they must reflect the students’ particular life experiences and
perspectives. This need reflects the fact that learning is more effective when
ideas are related to prior knowledge and initially taught in a way familiar to
students (Gay,1994).Furthermore, it evokes, the education philosophy: “Start
teaching from where students are” and “expand the socio cultural and
intellectual horizons of students”, (Gay, 1994:65). This is based on the
rationale that students learn in different ways and wunder different
conditions; many of which are governed by their cultural socialization.
Therefore, being aware of cultural diversity of the students helps teacher

educators to view diversity as an opportunity.
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Correspondently, Gay (1997) writes that teacher educators who practice
cultural responsive pedagogy view knowledge as something that is
continuously being constructed, recreated, recycled, refined, and
reinterpreted. She further argues that awareness of the social cultural
dynamics of their classroom and knowledge of the personal and cultural
resources students bring to school will limit payoff unless teachers can

translate this insight into pedagogical practice.

Accordingly, teacher educators need to understand culture affects the
interaction of ethnic and culturally diversified students, and the interaction
of students with them. Supporting this Banks (1996) puts that to implement
educational programs that help all students attain educational equity and
quality; educators must understand how culture affects the learning of
ethnic and culturally diverse students. When the cultural values and
experiences are incorporated into the instructional practices, the students

are engaged in the academic performance (Gollnick and chin, 1986).

In addition to this, Gay (1986) argues that instructional activities cannot be
effectively facilitated in the absence of a clear understanding of how to
provide classroom instruction from ethnic and cultural diverse point of view.
Hence, successful teacher educators understand cultures of diverse students
ahead of their instruction. If they are unaware of and insensitive to the
existing cultural difference or instruct with essentially monoculture,
teaching- learning activity may negatively affect students whose cultural

backgrounds and experiences are different from the one being stressed.

Knowledgeable teachers are professionals, worthy and able to make reflective
decisions or judgments and plans based on principled knowledge that is
adopted to the particulars of their teaching situations, their students, there

unique experiences, and their own special insights, skill, knowledge and

17



dispositions: a set of constructs that can be involved for the explanation of

cognitive phencmena (Reynolds, 1989).

Brauer (1994) in (Gay, 1997:16) provides some insightful thoughts that help
individuals who have the following attributes will benefit the most from

multicultural teacher education:

- Self - awareness, a strong sense of personal identity and commitment to
personal growth

- Flexibility and tentativeness in searching for answers.

- Openness to new ways of thinking and knowing

- Willingness to confront one’s own cultural identity, biases and
prejudices.

- Understanding culture as a filter through which our underlying human
similarities and connectedness are processed.

- Cooperation and collaboration to create a shared understanding of each

other and respect the multiple sources of knowledge.

Therefore, effective educators have openness to the new, untried, unique,
dynamic, unpredictable, and unexpected thoughts they encounter in the
teaching-learning process. They also have adept in linking their

consciousness to their conduct.

Virtually all proponents of multicultural education endorse these
competencies, or some variations, as fundamental to preparing teachers to

meet the needs of cultural diversity in their classrooms (Gay, 1997).

As Brown (1992) explains, teachers must be able to reflect on their own
action, observations, and responses to experiences and apply these
reflections and their academic knowledge to the design and implementation

of new approaches to teaching. His suggestion is that opportunities should
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be provided for prospective teachers to practice translating knowledge about

cultural diversity into action strategies for instructional reform.

Generally, for multicultural teacher education programs, knowledge of
educators that involves being competent in content areas, and able to
articulate philosophies, reasons and beliefs that guide instruction and
actions from multicultural perspectives is vital. Hence, educators need to
internalize the rationale for multicultural education to put it into effect.
Hence, knowledge of ethnic pluralism is a necessary foundation for
respecting, appreciating, valuing and celebrating diversity in teacher

education institution which will expand to the society at large.

2.4 Attitude of Teacher Educators toward Multicultural Education

Teachers are cultural workers (Friere, 2000) and their -cultural
insensitiveness can negatively affect the lives of children they teach. If
teachers are committed to the process of becoming multicultural sensitive
and understand the complexity of their students’ cultures, then they create a
positive feeling of self worth on the lives of their students. This is based on
the fact that psychological security and positive feeling of self worth are

prerequisites for the more abstract need to know and teach (Asante, 1991).

If students feel that the school environment is alien and hostile toward them
or does not affirm and value who they are, they will not be able to
concentrate as thoroughly as they might be on academic tasks (Banks,
2001). Thus culturally responsive educators are expected to believe and to be
sure that all students are capable of learning and learners should hold high

expectations for each learner, regardless of ethnic backgrounds.

Multicultural sensitive educators believe that all students can and will learn

rather than some are destined to failure; see themselves as members of the
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cultural communities and make connections routinely among students’
varied local, ethnic, cultural, social and global identities and experiences
(Gay, 1994). Therefore, successful implementation of an innovation in an
educational program is greater when the educators agree on the need and

appropriateness of the innovation in the instruction process (Fullan, 1992).

Effective educators of ethnic and culturally diverse students are
multicultural activist and advocates, who teach, value, model, praise, and
promote cultural diversity in the classroom. Confirming this Roberts, et al
(1994) ;( Giles and Sherman, 1982 in Alemayehu, 1998) suggest that teacher
educators need to have openness toward cultural diversity to become better
practitioners in a multicultural classroom. It is only when the teacher
educators have positive attitude that they realize the goal of accepting and
appreciating oneself and others (as a reality) among students of diverse

cultures (Garvadoo et al, 1995).

Most importantly, teachers need to model their own acceptance of and
respect for ethnic and cultural diversity so that students will in turn
appreciate and reflect the value of diversity in their future instructional
process (Banks, 1994). Substantiating this Gay (1994) writes that teacher
educators should establish affective, experiential, and action connections
with their students, and create partner ships in learning where they and
their students share the roles, positions, privileges and responsibilities of

learner and teacher.

Therefore, effective teachers of diverse students have strong feeling in favor of
classroom practices reflecting ethnic and cultural diversity. They have high
expectation of and strong affinity for their student; they feel that caring
relationships and personal connections between students and teachers are

essential to learning, and they are committed to creating a psychological
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environment in the classroom that is conducive for learning of students of

different backgrounds.

2.5 Competence of Teacher Educators for the Inclusion of Multicultural

Education

The inclusion of multicultural education in teaching - learning process is
based on the basic argument of active learning, which requires active
engagement. To this end Gay (1997) argues that the inherent nature and
intent of multicultural education demands more engaging and varied
instructional strategies. Thus, educators are expected to be skillful enough in
the line with active learning methods to achieve the objective of multicultural
education. To strengthen this, Gay (1997) states that skillful teachers use
student centered, process and experimental approaches to teaching, use
thematic or topical curriculum structures, provide opportunities for active

learning, and employ collaborative interactions among students.

Furthermore, fcr the practice of multicultural education, it is imperative that
for the educators to posses skills for the practice of multicultural instruction.
In this regard, Darder (1995) describes that no matter how much a teacher
educator might feel committed to the notion of addressing cultural diversity,
it is impossible to provide instruction cultural points of view if teacher
educator is ill-equipped with skills of multicultural education. Substantiating
this, (Banks 1986) states that whether a teacher education program designed
to foster educational equality succeeds or fails, ultimately depends on the

skills of the teacher educator.

Scholars in the field of education suggest that teaching must build upon and
modify students’ prior knowledge; accordingly, multicultural responsive
educators:
a) Select and use instructional materials that are relevant out side a school(
Hollins, 1989);
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b) Design instructional activities that engage students in personally and
culturally appropriate way (Gagliardi, 1992);
¢) Use pertinent examples or analogies drawn from the students daily lives
to introduce or clarify new concepts (Banks,2001);
_d) Manage tre classroom in ways that take into consideration of
differences in instruction style (Gay, 1997).
Thus, considering ethnic and cultural diversity in all methods of effective

teaching- learning is vital for quality and equity pedagogy.

Teacher educators need to have the skills in creating an environment in
which every student feels comfortable with her/his perspectives and biases
and knows how to express them without offending others (Roberts et al,
1994). In this context, teachers who routinely use a variety of examples from
different ethnic groups and cultural traditions are in effect; embedding
multiculturalism into essential core of their teaching. They are convincing,
through modeling, the idea that no teaching or learning of significance can

exist without dealing simultaneously with cultural diversity (Gay, 1994).

More comprehensively, Gagaliardi (1992:24) states nine specific skills that
help educators to include multicultural education in their instructional
practices. They include understanding:

* a variety of methodological techniques so that they can adapt and
modify classroom instruction to meet the individual needs and cultural
styles of diverse students.

* the difference between culture and class, interactions between them,
and how they may mediate or facilitate teaching and learning.

* what and how context affects the planning and organization of
instruction.

* how to opply culturally sensitive tools and techniques in monitoring

academic performance and diagnosing their strengths and weaknesses.
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* how to facilitate classroom management without creating double
standards for culturally diverse students and allowing discipline issues
to interfere unduly with instructional time.

* motivational techniques that are effective with different ethnic groups
and individuals.

* the cultural dynamics of different communities through actual field-
based and clinical experiences.

* how and why various educational philosophies, theories research
findings, and professional writings reflect different cultural orientations,
biases, and ideologies.

* how to establish coalitions and collaborations between the school and

different ethnic homes and cultural communities.

In other way, educators can infuse multicultural education
in the hierarchy of the interrelated six intellectual skills which is likened to
Bloom’s (1956) taxonomy of cognitive objectives. It is a typology of increasing
complexity and interrelationship among six intellectual skills: knowledge,
comprehension, application, analysis, synthesis, and evaluation. Its basic
premise is that every skill on the typology encompasses all of the preceding
ones (Gay, 1997). Thus, comprehension (the second level skill) incorporates
its predecessor knowledge. For individuals to perform analytical (fourth-level)
intellectual operations they also have to be competent in knowledge,
comprehension, and application. With this respect, Gay (1997) states that
infusing multicultural education into teaching and learning is a synthesis

evaluation task, which is at the tope of bloom’s taxonomy.

Ford and et al, (1999) summarize levels of complexity in infusing

multicultural education using Bloom-Banks framework.
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Table-1

Definition/Description of Categories

Ford-Harris Matrix Using Bloom-Banks Model:

Knowledge

Comprehension

Application

Analysis

Synthesis

Evaluation

Contribution
s

Students  are

taught and
know facts
about cultural
artifacts,
events, groups,
and other
cultural
elements.

Students show an
understanding  of

information about
cultural artifacts,
groups, etc.

Students  are
asked to and
can apply
information
learned on
cultural
artifacts,
events.

Students  are
taught to and
can  analyze
(e.g., compare
and contrast)
information
about cultural
artifacts,
groups.

Students  are
required to and
can create a
new  product
from the
information on
cultural
artifacts,
groups.

Students are
taught to and
can evaluate

facts and
information
based on
cultural
artifacts,
groups.

Additive

Students  are
taught and
know concepts
and themes
about cultural
groups.

Students are taught
and can understand
cultural  concepts
and themes.

Students  are
required to and
can apply
information

learned about
cultural
concepts
themes.

and

Students  are
taught to and
can  analyze
important
cultural
concepts
themes.

and

Students  are
asked to and
can synthesis
important

information on
cultural
concepts
themes.

and

Students are
taught to and
can critique
cultural
concepts and
themes.

Transformat

Students  are

Students are taught

Students  are

Students  are

Students  are

Students are

ion given to understand and | asked to and | taught to and | required to and | taught to and
information on | can demonstrate an | can apply their | can examine | can create a | can evaluate
important understanding  of | understanding | important product based | or judge
cultural important cultural | of important | cultural on their new | important
elements, concepts and | concepts and | concepts and | perspective or | cultural
groups,  etc., | themes from | themes from | themes from | the perspective | concepts and
and can | different different more than one | of another | themes from
understand this | perspectives. perspectives. perspective. group. different
information viewpoints
from different (e.g.,
perspectives. minority
group).
Social Action | Based on | Based on their | Students are | Students are | Students create | Students
information on | understanding of | asked to can | requiredtoand | a plan of | critique
cultural important concepts | apply their | can  analyze | action to | important
artifacts, etc., | and themes, | understanding | social and | address a | social  and
students make | students make | of important | cultural issues | social and | cultural
recommendati | recommendations social and | from different | cultural issues, and
ons for social | for social action. cultural issues; | perspectives; issue(s); they | seek to make
action. they make | they take | seek important | national
recommendati | action on these | social change. | and/or
ons for and | issues. international
take action on change.

these issues.

As can be observed from the above table a competent educator of multicultural class room can
consider cultural diversity in all level of learning complexity.
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2.6. The Place of Multicultural Education in Ethiopian Education
System

Cultures of various nations, nationalities and peoples constitute the

Ethiopian culture, which due to its diversity and continuity is very rich and

complex in character (CPE, 2007). Scholars argue that educating is

impossible ignoring the cultures of the learners; therefore, for ethno-

culturally diverse nations like Ethiopia, multicultural education is imperative

under the goal of reaching all with quality education.

Until recently, however, ethnic and cultural diversity had not received
attention from the educational system of the country. Confirming this,
Hamdessa (1982) stated that the educational activity of the country was
carried out from the perspective of only one dominant cultural group.
Similarly, Erango (1986) after reviewing the country’s teacher training
program document pointed out that the prospective teachers from various
cultural backgrounds were trained (educated) from mono-cultural
perspective. He further noted that there was no teacher education program

conducted from culturally diverse point of view.

However, the current Education policy of Ethiopia seems to have capitalized
on the importance of multicultural based educating; beginning schooling in
mother tongue is the major concern of multicultural education (Banks,

2001).

In relation with this, the Education and Training policy Document States:

“Cognizant of the pedagogical advantage of the child, learning in
mother tonaue and the rights of nationalities to promote the use
of languages, primary education will be given in nationality
languages” (MOE 2002:18 ) .

S,

~
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Accordingly, out of the over eighty languages of the country 17 languages are
currently being used as media of instruction in the respective local primary

schools (MOE, 2002).

In the SNNPR, the educational process is taking place in primary schools (1-
4 grades) in the languages of some ethnic groups. Accordingly, currently at
Bonga College of Teacher Education prospective teachers of first cycle

program (1-4 grades) are being educated in the Kefcho language.

Another important aspect of the education and training policy that helped to
establish a strong cultural foundation of education is that the power of
people expressed over basic educational curriculum is one essential basis for
the education to be grounded on the cultural realities of the peoples

concerned.

The current cultural policy of Ethiopia has also given attention to the
inclusion of multicultural education. The document states that cultural
themes shall be included into the educational curricula with the aim of
integrating education with culture and thereby to shape the youth with a

sense of cultural identity (CPE, 2007).

The opening of Multicultural and Multilingual Education Department at the
A.A.U is another testimony of the concern that the current government has
given to MCE.
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CHAPTER THREE

3. Methodology

This study was planned to investigate teacher educators’ understanding,
attitude and practice of multicultural education. Hence the study employed a
descriptive method to gather information concerning the teacher educators’
understanding, belief and practice of teaching from multicultural
perspectives, and to draw conclusion based on the facts obtained from the

respondents.

3.1. Study Population

The study population for this research included all teacher educators at
Bonga College of Teacher Education (BCTE). The total number of the study
subjects consiaered was 78. All the teacher educators have taught at least
one course from the eight stream subjects (professional, academic and non-
academic) offered in the college. The following table indicates the specific

courses offered in the second-cycle program.

Table2. The Courses Offered in the Second-Cycle Program at BCTE

{rCourse area | Subjects

Professional - Pedagogy
- Psychology

- Civic and Ethical Education

Academic - Natural science
Streams - Social Science
- Mathematics

- Languages

Non-academic | Health and physical education
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Sampling Technique

In carrying out this study, the entire teacher educators (78) at BCTE involved
in completing the research questionnaire. However, observation in each and
every teacher’s class seemed practically unmanageable for the researcher to
conduct. It was also difficult to interview all the teacher educators in the
colleges. Therefore, simple random Sampling was employed for the two

mentioned data gathering instruments.

The classroom observation was held in total 12(15.4%) classes with 12
teachers. At least one teacher educator was selected from each academic
stream. For the interview 8 (10.4%) teacher educators, one from each
academic department, were selected, and they were all interviewed. To
enlarge the survey, the teacher educators with whom the classroom
observation was held, were not included in the interview. The interview was
made with the teacher educators on the basis of their respective
specialization (subjects they teach). This was done on the belief that one can
better speak of teaching from multicultural pérspective when he/she is

requested in consideration of his/her specialization.

3.2. Instruments of Data Collection

The instruments used to gather the required information included
guestionnaire, observation checklist and interview.
A) Questionnaire

Questionnaire is the most important tool in gathering data from large
population. It is also preferable for its relative ease for respondents to fill out
it within short time (Koul, 1984). In this study the purpose of the
questionnaire was to explore teacher educators’ awareness, attitude and
practice of multicultural education. The questionnaire was organized
consisting of two parts. The first part obtains information about the
awareness of multicultural education. The questionnaire comprising of 11

items in a form of self-rating scale was prepared on multicultural education
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awareness. The last part of the questionnaire consists of open-ended
questions, organized around the main research questions of the study. The
open-ended questions were tended to squeeze as much as possible allowing

respondents’ freedom of description and elaboration of their ideas in detail.

All the items were set based on (Bakers, 1974) conceptual model of
multicultural Teacher Education. This model was adopted in this
investigation, since the argument of the model matches with the assumption
of this paper. The assumption is that multicultural classroom teacher
educators need to have: First, an awareness of how to teach culturally
diversified students; second attitude of openness to provide classroom
instruction from multicultural perspectives; third, the competence in
employing skills and strategies of multicultural based instruction.
Accordingly, for the multicultural education awareness part of the questionn
aire the first stage (i.e. the acquisition stage was used for setting the
awareness questions). The argument of Baker’s model states that a
multicultural classroom teacher requires professional training in the
following three stages of multicultural education:
1. Acquisition stage-focuses on the development of an understanding on
a core of cultural information about ethnically diversified trainees.
2. Developmeént stage —emphasizes on creating a personal philosophy of
and commitment to multicultural education.
3. Involvement stage -concentrates on implementing multicultural
education in the classroom (i.e. providing class classroom instruction

from multicultural perspectives).

The second part of the questionnaire was concerned with attitudes of teacher
educators towards the inclusion of multicultural education. A likert type
scale of culture attitude developed by Erango (1986) was adopted. The
multicultural education attitude scale questionnaire consisting of 17 items

was set and administered for pilot testing.
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Development stage in Baker’s model was used as a base for adapting the
attitude scale. This stage emphasizes on creating a personal philosophy and
commitment to multicultural education.

B) Observation
The focus of the observations in this study was on teacher educators’
practices of multicultural education. Accordingly, the observation rating
scale was prepared so as to rate the practice of the teacher educators in
facilitating classroom instruction from multicultural perspective. The rating
scale was developed based on the third stage (i.e. involvement stage) of
Baker’s conceptual model of Multicultural Teacher Education. It was
intended to confirm and crosscheck the result of self -report open-ended
questions.

C) Interview
To secure additional information, to support, to enrich and to make
crosschecking, interview was made with the sample teacher educators. Semi-
structured interview guidelines were set and conducted, mainly focusing on
the awareness, attitude and practice of multicultural education. The
interview accounts of participants about their practice helped the researcher
to build a system of interconnected data (with the observation and
questionnaire), and to triangulate between different aspects of the same
thing.

D) Pilot Testing of the Instruments
After the questionnaire was prepared, they were pilot tested. The pilot test
was done in administering among 7 teacher educators at BCTE who teach
different courses. The purpose of this test was to check the appropriateness
of the items in the instrument and to make the necessary corrections based
on the feedback obtained. Accordingly, amendments were made for the
relevance and quality of some of the items, and the numbers of open-ended
questions were condensed to 6 questions, and some ambiguous words were

avoided from the items.
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3.3. Data Gathering Procedure

The questionnaire on the awareness and attitude of multicultural education
was distributed to each and every informant in person by the present
researcher himself; whereas, the classroom observations were carried out
with a co-observer. The co-observer was from Jimaa University.

He had a BA degree in the field of Language Education. Moreover, he was a
second year postgraduate student in the department of Curriculum and
Teachers professional Development Studies at Addis Ababa University (AAU).
Thus, the observant has taken a course on multicultural education; besides,
he was given some orientation by the researcher on how to rate the behavior
related to multicultural education during classroom instruction. The
classroom observation was conducted for every teacher educator twice.
Hence, a total of 24 observations were carried out in the college.
Purposefully, the whole classroom observations were made in ethno-
culturally diversified classrooms.

Interview took place with each selected sample teacher educators and the
researcher on average for 30 minutes. It was conducted at the respondents’
preferable time-during the interview session, Amharic and English languages
were used interchangeably as necessary. Except with two respondents who

were not willing, all the interview responses were tape-recorded.

3.4. Methods of Data Analysis

In this study, both the quantitative and qualitative analytical procedures
were employed. Inconformity to this, Flick (2002) suggested that quantitative
and qualitative methods should be viewed as complementary rather than as

rival camps.

Accordingly, percentages and frequency counts were used to analyze the
rating scale items of the questionnaire and observation. Information
generated from open-ended questions, and interview were presented and

described qualitatively.
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3.5. Ethical Consideration

Before conducting the classroom observation and the interview, participants
were informed about the objectives of the research and the procedures to be
followed, and it proceeded with their consent. Anonymity throughout the
report of the study was deemed important, and for that matter all the names

used in the report are pseudonyms.



CHAPTER FOUR

4. Analysis and Interpretation of Data

This chapter deals with analysis and interpretation of the data collected
through questionnaire, observation and interview. In the analysis,
quantitative data were first collated and presented in tables. Then, detail
descriptions of figures in each table were given. Correspondently, the
qualitative data were quoted and described. Finally, subsequent

interpretations and descriptions were made in light of the literature reviewed.

4.1. Background Characteristics of the respondents

Based on infecrmation obtained from the self-report questionnaire, the
background of the study group was examined in terms of sex, academic
qualification and years of teaching experience. Table 2 below summarizes the

data about the research subject’s background.

Table-3: Background of the Teacher Educators Involved in the

Study
By ltems Teacher \
Educators
F %
Sex a. Male 62 93.9
b. Female 4 6
Years of |a. 1-5 Years 34 o155
teaching b. 6-10 years 18 27.3
experience c. 11-15years 8 2.1
d. 16 and above years | 6 9.1
Qualification a) Diploma 2 3.0
b) BA/BSC. 59 89.4
c) MA/MSC 5 7.6
Total 66 100

As can be observed from table 3, the great majority of the teacher educators
93.9% were males. Female teacher educators account only for 6.1% of the
total population. This indicates that female instructors were highly out

numbered by their male counter parts.

33



In the experience category, as the table indicates, most of the respondent
educators 51.5% had teaching experience that ranges 1 to S year, and over a
quarter 27.3% of them served for 6 to 10 years. Some 12.1% of the teacher
educators had 11 to 15 years of teaching experience only 9.1% of the teacher
educators taught for 16 and above years. Thus, it seems that the largest
proportion of the instructors at Bonga College of Teacher Education College
is not well experienced according to the Current Guidelines of Educational
Policy Career Structure that states teacher educators need to have long years

teaching experience (MOE, 2002).

With regard to the teacher educators’ qualification, the table depicts that
only 5% of the respondents had master’s degree while the majority of them
89.4% had first-degree qualification. There were also a few 2% teacher
educators with Diploma qualification. Hence the qualification profile of the
teacher educators does not seem to coincide with the Education and Training
Policy Document (MOE, 2002), which states that the qualification of teacher

educators for the second cycle teacher education program needs to be 20

%BA/BSC, 50% MA/MSC and 30% PHD degree in the subjects they instruct.

In general, as the teacher educators were not well experienced; they are also

not well qualified as required.

4.2. Multicultural Education Awareness

Data about teacher educators’ awareness of multicultural education was
collected through a five point multicultural awareness rating scale. To make
analysis simple the 5-point multicultural scale is synthesized into three
levels as high (definitely correct & almost correct]; moderately (probably
correct) and low (definitely incorrect & I don’t know) (The raw data are
enclosed in appendix A). In analyzing data information from open-ended

questions, observation and/or interview were also quoted where necessary.
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Teacher educators’ multicultural education (MCE) awareness is presented
under two subheadings: Teacher educators’ awareness about the concept
and significance of multicultural education, and the teacher educators’
misconceptions about multicultural education. Table 4 below presents data
about the subjects’ awareness of the concept and significance of

multicultural education.

Table 4: Teacher Educators’ Awareness of the Concept and Significance of MCE.

Level of awareness

No | ltems High Moderate | Low

No | % No | % No | %

Awareness of the ethnic and cultural back ground of | 51 LIRS 1227 = -
students is important for successful teaching-learning
process

Cultural diversity that exists among students in the | 43 5.2 .1 20 |"80:55 |43 4.5
classroom can facilitate active learning if properly utilized

Culture and experience can influence the prospective | 49 2421042 | 8.2 55 7.6
teachers to think and behave in a particular way.

| Multicultural education can help teacher educators to | 52 788 |9 13.6: | & 7.6
incorporate cultural values and experiences of student in
their classroom discussion.

Multicultural education develops students’ rational | 56 848 | 10 [-152 |- -
acceptance of cultural diversity as source of academic
achievement

Multicultural education brings together the learners’ cultural | 58 B7LG. 619 2 3.0
and psychological differences to enhance individual learning
environment.

Average 51.5°]78.08 {12 | 18.21 | 3.75|.5:67

Table 4 above suggests that most of the teacher educators in question seem
to be well aware of the concept and significance of its inclusion in course
instructions in rendering for students of diverse ethnic and cultural

background.

The majority of the respondents 87.9 %, in response to question no 6, said

that they had high level of awareness of the fact that MCE brings together




cultural and psychological differences of learners to enhance individual
learning environment. Similarly, the largest proportion of the respondents
84.8 to item number 5 had reportedly high understanding of the fact that
teaching from multicultural perspective develops student’s rational
acceptance of ethino-cultural diversity as a source for academic success.
This goes with Bank’s (2001) idea that ethnic and cultural diversity is an
opportunity for better academic performance, for students can contribute a

lot from rich home experience to the same topic.

Moreover, the table indicates that the majority proportion of the respondents
77.3 said that they were aware of ethno-cultural diversity that exists among
students can promote active learning if properly utilized. In line with this,
Gay (1997) states students can’participate actively in a classroom discussion

when they begin learning on the bases of their cultures.

Findings form open-ended questions and interview confirms that the
majority of the respondents knew the concept of MCE and its pedagogical
significance for ethno-cultural diverse student population. For instance, to
investigate how they conceptualized multiculturalism/cultural diversity, the
respondents were asked how they understood ethno-cultural diversity. In
replying to this question, Awoke, one of the respondents expressed his view

of multiculturalism as quoted in the following lines.

--- I see multiculturalism in education as the existence of varied
cultures with different backgrounds; origins and features that
students come with. It is a resource for the success of better
academic performance as students’ different experiences enrich

the understanding of the same topic.

This view of multiculturalism was also shared by some of the other

respondents though expressed differently. This implies that some of the
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respondents had reportedly high awareness on the concept and significance
of multiculturalism. Banks (1994) and Gay (1994) confirm statement of the
above respondents on the concept of multicultural education that all
students should get equal educational access and quality regardless of their

ethnic and cultural backgrounds.

Table 4, indicates the second majority proportion of the respondents 18.18%
were moderately aware on the concept and significance of multicultural
education. The table depicts that the moderate awareness level of

multicultural education takes the second majority proportion.

The same table, on the other hand, reveals that some proportion of the
respondent teacher educators 5.67% had low awareness on the concept and
significance of multicultural education. As can be seen from the table, among
the total of low-level awareness, item No 3 & 4 hold the largest proportion of
the respondents. That is 7.6% of the respondents had low level of awareness
on the fact that culture and experience can influence the prospective teacher
to think and-behave in a particular way. In addition, the same percent of the
respondent teacher educators did not know that multicultural education
could help teacher educators to incorporate cultural values and experiences

of students in their classroom discussion.

To evaluate the respondents’ level of awareness of the concept of MCE the
researcher asked them to briefly explain what ethno-cultural diversity meant
to them. Some respondent teacher educators stated in the same tone “I have
no idea about it’ This implies that there were some teacher educators who
totally had no concept of multicultural education. In the same way, when the
respondents were requested to relate ethno-cultural diversity to education,

some of them put it somehow in the same way Wagaw did the following:
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--- Multicultural education has nothing to do with my
subject. It is not a concern of Natural Science courses.
Science is the same for all students regardless of their

diverse ethnic cultural background.

This implies some teacher educators perceived multicultural education as a
subject restricted reality. This supports what Banks (2001) states that
teachers who are not well aware of multicultural education argue as though

it were not relevant to their respective disciplines.

In general, the findings from both the quantitative (Table 4) and qualitative,
studies (as enumerated above) portray that the greatest majority of the
teacher educators were highly aware of the concept and significance of
multicultural education. This might be due to the room given to
multiculturalism in the new education and training policy of Ethiopia as
pointed out in the introduction part of this paper. It might also be due to the
recent introduction of multicultural education into Bonga College of Teacher
Education, which is related to the use of mother tongue as a medium of

instruction.

The data, on the contrary, reveals that there were respondents who were at
low extent of awareness on the concept and significance of multicultural
education. This might be accounted for the lack of multicultural education in
the curriculum of teacher education colleges they were educated in. The

personal experience of the researcher also confirms this attribution.
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Table 5 Misunderstanding of Multicultural Education

Items High Moderate Low
NO F % F % %
1 Multicultural  education creates intercultural | 47 |71.2 | 14 [ et T Tt
conflicts in teacher education programs.
2 Multicultural education creates identity crisis in the | 47 | 71.2 | 14 22 S N ED
learners mind.
3 Multicultural education favors an educational | 30 | 455 | 11 16.7 | 25|37.9
system, which values differences and individuality
rather than similarity.
4 Bringing culture of students as initial point of view [ 50 | 758 |6 106 [9 | 136

of learning can degrade human dignity.

Average 43.5 6592 | 11.25 | 17.42 | 11 | 16.67

Table S reveals that the greatest proportion of the respondents (75.8%)
claimed that they knew that bringing culture of students as initial point of
learning can degrade human digni\ty. Understanding of the above figure
contradicts with what literatures suggest that beginning learning with what
the students havz experienced (cultural based knowledge) is vital for better
academic performance as they feel concerned and get involved in learning.

(Gay, 1997) and (Banks, 2001)

The table also indicates that the majority of the respondents, 71.1% said that
they understood that multicultural education could create intercultural
conflict in the teacher education program. Literatures, however, argue that
MCE is rather a remedy for intercultural conflict through enhancing
awareness that all students are equal regardless of their diverse ethno-
cultural backgrounds (Banks, 1994). It enables all students to be proud of
their own cultures and preserve them. On top of this, it raises sufficient

awareness about those around them, and it acquaints each student with




unique cultural features of different ethnic group to foster better
understanding among one another and thereby to reduce intercultural

conflict (Gay, 1994).

Teacher educator interviewees were asked to state what they understood by

multiculturalism Awol stated:

...Talking much about ethnic and cultural diversity is a threat to
national unity. I am afraid that the more we talk of cultural
diversity, the worse intercultural conflicts will rise. April
10/2007/
It is not only the understanding of Awol but also there were others who
stated in the same tone that multicultural education is a cause to
intercultural dispute. This perception, nevertheless, contrasts to what
multicultural education aims to achieve. Multiculturalists argue that a
unified and cohesive democratic society can be created only when the rights
of its diverse people are reflected in its institutions, within its national

curriculum, within its schools, colleges and universities (Banks, 1994).

The highest proportion of the respondents, 45.5% in the table for the item No
3 reportedly said that they knew that MCE favors educational system, which
values differences and individuality rather than similarity. As already stated,
this understanding mismatches to what multicultural education strives to

meet.

The general pattern of the result of quantitative and qualitative data for these
items portray there were respondents who perceived MCE as a practice that
is a threat to the national unity; can create identity crisis in the learners
mind; and only favors an education system which values differences and
individuality rather than common similarity. This implies that these teachers
understood multicultural education in a reverse to what it is geared to

achieve.
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This might be due to lack of awareness on the concept and significance of

multicultural education as indicated in table (4); it might also be due to their

being proponent of cultural assimilation education system.

Tables 6 Overall Teacher Educators Awareness of Multicultural Education

Extent of awareness

Items High Moderate Low

No Fol% F % E %

1 Awareness of the ethnic and cultural back ground of | 51 310 22.7 | - -
students is important for successful teaching-learning
process.

2 | Cultural diversity that exists among students in the | 43 65.2 | 20 30513 4.5
classroom can facilitate active learning if properly
utilized

3 Cultural values and experience influence the | 49 742 |12 182 | 5 7.6
prospective teachers to think and behave in a particular
way.

4 Multicultural education creates intercultural conflicts in | 5 76 |14 21.2 147 ['71.2
EY :

5 | Multicultural education creates identity crisis in the | & 76 |14 21.2 | 47 71.2
learners mind.

6 Multicultural education favors an educational system | 30 45.5 | 11 16.7 | 25 37.9
which values difference and individuality rather than
similarity and imitation.

7 Instruction from multicultural perspective can promote | 12 18.2 | 14 21.2 | 40 57.6
respect for equity pedagogy.

8 | Bringing culture of a student as initial point of learning | 9 136 | 6 10.6 | 50 75.8
can not degrade human dignity.

9 Multicultural education can help teacher educators to | 52 788 | 9 13:6 |5 7.6
incorporate cultural values and experiences of students
in their classroom discussion.

10 | Multicultural education develops student's rational | 56 84.8 | 10 156.2 | - -
acceptance of cultural diversity as a resource to an
academic achievement.

11 | Multicultural eduzation brings together cultural and | 58 879 | 6 T 3.0
psychological differences of learners to enhance
individual learning environment.
Average 336 | 506|119 182|298 | 31.9

The above table portrays the general pattern of teacher educators’ awareness

about multicultural education. Accordingly, the highest proportion of the

respondents (50.6 %) at Bonga College of Teacher Education was well aware

of multicultural education. The table indicates that the next larger

proportion, 31 .9 % was at low level of MCE awareness, while the remained
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18.2% of the respondents was moderately aware of multicultural education.
Among the respondents who had low level of awareness, as table (5) reveals

the largest proportion misperceive multicultural education.

4.3. The Attitude of Teacher Educators towards Instructing from
Multicultural Perspectives

The data collected from the questionnaire through attitude likert scale are

reported in table 7. To make the analysis simple for presentation, the 5-point

scale is condensed into three as positive (strongly agree and agree); neutral

(undecided) and negative (disagree and strongly disagree). (The raw data are

enclosed in appendix B). The related qualitative data are also presented and

analyzed along with the quantitative ones.
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Table, 7 Attitude of Teacher Educators toward the inclusion of Multicultural

No

Iltems

Attitude

Positive

Neutral

Negative

No %

No

%

No %

Teachers' culturai insensitiveness can negatively affect
the lives of students they teach.

40 60.6

)

13.6

14 |21.2

Effective educators of ethnic and culturally diverse
students should praise and promote cultural diversity in
the classroom.

46 69.7

16

242

4 6.1

Classroom learning would be successful for students if
teacher educators instruct their lessons from
multicultural perspective.

51 {2

121

7 10.6

Teacher educators need to show respect toward the
culture of their students

56 84.8

12.1

2 3.0

All students in a classroom can equally learn and
achieve the best regardless of their ethnic and cultural
background.

47 702

18.2

12 9.1

Showing respect for students’ ethnic cultures positively
contributes to better relation with them

59 89.4

3.0

2 3.0

Effective educators of diverse students have strong
feeling in favor of classroom practices reflecting ethnic
and cultural diversity.

47 71.2

13

19.7

6 9.1

In a multicultural classroom, teacher educators need to
clarify ideas from the standpoint of the commonly
shared cultures of various ethnic groups.

56 84.8

10.6

A teacher educator should encourage students in the
classroom to clarify ideas from their ethnic cultural
perspectives.

41 62.1

18

27.3

7 10.6

10

The future teachers need to be prepared in their
(knowledge and skills) for cultural difference they might
encounter in their professional career.

47 Vil

13

19.7

11

There are ways of making classroom instruction
responsive to cultural diversity

40 60.6

10

15

16 | 24.2

A2

Students need to be aware of other peoples who live in
the same society bt have different cultures from their
own.

61 92.4

1.5

13

We need to work toward nurturing the diversity of
cultures under building a common national culture

52 78.8

14

21.2

14

Talking about cultural difference is not a threat to
national integration

30 45.5

14

29.2

22 | 335

15

Talking about cultural difference is a mere waste of time

57 86.4

6.1

16

The teacher educator's exhibit of respect for different
cultures in a classroom influences the future teacher to
do the same when they become teachers.

52 78.8

1?.1

4 6.1

Teacher educators could be successful in teaching
multicultural classroom without having training if they
are sincere to and sympathetic with culturally diverse
students.

28 424

15

22.7

12 | 31.8

Average

47.64 | 67.99

9.76

15.31

7.87 | 12.22

Education
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Table.7 indicates that the majority proportion of the respondents, 67.99%
held positive attitude toward the inclusion -of MCE in their instruction. As
can be seen from the table for all the items that favor facilitating learning
with multicultural atmosphere, the greatest proportion of the respondents
had favorable attitude. On the other hand, the table reveals that some
proportion of the respondents 12.22% triggered negative attitude towards
including MCE in the teaching learning process. The table also shows that
15.31% of the respondents did not decide their belief (i.e. undecided) on the

issue of multicultural education.

The informant teacher educators were inquired to state what they thought
about cultural diversity. The larger proportion of the respondents said as one

of the interviewees, Kedija did:

---Ethno-cultural diversity is the base of our unity; it is our beauty;
we need to appreciate it. In our college, I meet many students with
different ethnic background. I usually encourage all to deal a
lesson from points of view of their own culture so that they could

get the discussion more interesting. April 9/2007

This implies that there were teacher educators who believed that the existing
ethno-cultural diversity in the College is something worthy and core of
coexistence of different ethnic groups. They believed that students with
diverse cultural background perform academically better provided that they
are encouraged and given due respect. Along with this, Banks (2001)
suggests that the respect for all prevailing cultures strengthen national unity
as ethnic, cultural, and language diversity among its citizen and within its

schools enrich a nation.

On the other hand, the above table depicts that some proportion of the

respondents, 12.22% held ‘negative attitude toward teaching with
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multicultural spirit. A similar negative attitude has been observed from some
of the interviewees. For instance, one of the interviewees, Ayana stated:
--- I see multicultural education as something illusion. How can a
teacher address the need of each student in a classroom? In this
college there are many students with diverse ethnic background, if
I try to raise issue of cultural diversity, I am sure, a conflict will

follow it. April 9/2007

Apparently, we can observe from the above statement that there were teacher
educators who do not have openness to multicultural education. They
believed that the inclusion of MCE is impossible. Conversely, Baker (1974)
argues that teacher educators need to have attitude of openness to provide
classroom instruction from multicultural perspective. Moreover, they viewed
MCE as an additional burden on their accustomed instruction. “How can a
teacher address the needs of each student in a classroom?” Multicultural
education in its real sense, however, is not about shouldering an extra load it

is rather facilitating instruction from multicultural point of view.

To investigate how the respondents viewed the prevailing ethno-cultural
diversity in the College, they were asked to state effects of cultural diversity

in their classroom instruction. To this response, Fanta stated:

--- It lacks homogeneity, students are from different ethnic groups
and cultures as a result it has negative impact on classroom

instruction. April 9/2007

One can observe from the above quote that there were teacher educators who
believed that cultural diversity was a problem of classroom instruction while
cultural diversity is a yardstick instrument for employing methods of active
learning (i.e. group work .and cooperative learning) in bringing different
students with different experience of the same topic.

In general, findings from both the quantitative and qualitative data portray

that the targeted teacher educators had favorable attitude toward the
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inclusion of multicultural education. The result of attitude likert scale
indicates that there were respondents 15.31% who had neither negative nor
positive attitude towards teaching from multicultural perspective. The
mentioned figure of respondents might have held positive attitude due to
their well awareness of the concept and significance of MCE and their
experience of success in academic achievement of their ethnic and culturally
diverse students as a result of practicing instruction with multicultural

perspectives.

The data result also reveals there were of the teacher educator respondents
who had unfavorable attitude toward the inclusion of MCE. They might have
developed negative attitude toward MCE for the following reasons: Firstly, it
might be due to insufficient awareness on the significance of teaching with
multicultural spirit. Supporting this, Gay (1994) states that negative attitude
of MCE rise from lack of awareness about cultural diversity and its value as
a resource in the classroom activities. Secondly, they might have developed
negative attitude for they fear that the incorporation of cultural elements of
different ethnic group in the teacher education college may indirectly make
the college a scene of cultural competition leading to conflict among diverse

ethno-cultural background of students.

4.4. Practice of the Teacher Educators in Providing Instruction from
Multicultural Perspective

It is generally believed that ones own perception of something influences

one’s own action or behavior. As Worku, (1995) put it, there is a direct

relationship between personal belief and one’s practices. It, therefore, would

be relevant to study whether the teacher educators’ attitude toward the

inclusion of multicultural education is reflected in their actual teaching-

learning process.
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Accordingly, the observant was oriented to decide whether the
activities in the list were used or not by the teacher educators during
his/her instruction. Moreover, the respondent teacher educators were

asked to self-report on their own practices of multicultural education

3 in their instruction.
Table 8. Teacher Educators’ Practice of Multicultural Education
Extent of Practice
No | ltems Efficient Satisfactory | Poor
o No | % No | % No | %
1 The teacher educator uses methods of active | 1 8.3 1 8.3 10 | 83:3
learning that are related to diversity in a
classroom.
2 | The use of students culture and life experience | 3 2.5 1 8.3 8 66.7
as an initial point for active learning
3 | The teacher educator's willingness to entertain | 1 8.5 1 8.3 10 | 83.3
different views from ethnic and culturally
diversified students
4 | The extent to which the teaching aids are used | 1 8.3 1 8.3 1058353
e free of bias toward a certain ethic or cultural

group

5 | The teacher educator's effort in encouraging | 1 8.3 1 8.3 10 | 83.8
students to appreciate their own cultural
identities by giving examples from point of view
of their culture

6 | The instructor's use of pertinent examples or | 2 16.67 | 2 16.67 | 8 66.67
analogies drawn from the student’s daily lives to
introduce or clarify new concepts

. 7 | The teacher educator’'s ability in stimulating and | 5 4167 | 3 25 4 33.33
promoting the feeling of cooperation and
interdependence among students diverse ethnic
and culture through group work

8 | The fairness of the teacher educator's in| 3 25 5 4167 | 4 33:33
interacting with students of diverse ethnic and
cultures

9 | The teacher educator applies a variety of | 2 16.67 | 1 8.3 9 75
_ methodological techniques to meet the individual
< needs and cultural styles of diverse students

10 | The effort of the teacher educator’'s in avoiding | 1 8.3 9 75 2 16.67
stereotypic  expression from class room
discussion

11 | The convenient of the classroom atmosphere for | 7 88,3156 41.67 | 1 8.3
l students to discuss cultural issue.

Average 245 | 1841 | 2.73 | 22.71 | 6.33 | 57.61
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As table 8 depicts the largest proportions of the respondent teacher
educators (57.61%) were poorly offering instruction with multicultural
consideration. Some proportions of the respondents, 22.71% were
satisfactorily practicing instruction from multicultural perspective. It is
only, 18.41% of the respondents that were efficiently competent in

making teaching- learning process with multicultural context.

To enable the respondents to freely report how they were practicing
instruction with multicultural spirit, they were asked to state how they
implement active learning in diverse ethno-cultural classroom. As
oppose to the quantitative data, the majority of the respondents stated
as they are efficiently implementing it. Some proportions of the

respondents nearly stated as Gedelo did:

When I teach, I usually make my students form a group in
such away that the group comprises of students with
different ethnic backgrounds. I encourage them to discuss
the topic relating to their home experience; so they will learn

much form each other.

This implies that the respondents were employing one method of active
learning (i.e. group work), which is essential instrument for cooperative
learning of diverse ethno-cultural group (MOE, 2003). With regard to the
contribution of group learning, literatures note that it enhances pro-social
behavior, personal helping and sharing mutual respect, concern for peers
and tendencies to cooperate with others outside the learning situation.
Therefore, group learning is there for ethno-cultural diverse classroom to
understand the contribution of various cultures and appreciate the existence

of diverse ethnic cultures.
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During the interview session, the respondents were inquired to brief how
they involved all students in active learning in relation to their own ethnic

cultural backgrounds. Hagos, one of the interviewees, said:

--- I usually encourage my students to view things with their own
culture and give examples accordingly. I myself try to exemplify
my content using different common cultures of my students. I

have to do it always as it has pedagogical values. April 10/2007

This implies that there were respondents who were involving all students
with their own unique cultures into active learning through giving examples.
As indicated in the literature part of this paper, encouraging students to
bring learning to their own culture via examples is vital for it makes the
students to be proud of their own cultures, and understand the content
further. Inline with this, Roberts et al (1994) suggest that teachers who
usually use a variety of examples from diverse cultures are effective in

addressing the quest of equity pedagogy in a multicultural classroom.

The largest proportion of the respondents, 57.61%, as Table 8 portrays, were
poorly practicing multicultural-based instruction. Though they were not
many, a few respondents admitted that they were not considering

multiculturalism in their instruction. For instance, @l_stated:

---I am not an anthropologist or a social science teacher.
Therefore, I don’t think of culture in my teaching. I mainly focus
on the content I deal with. For that matter, I always speak in
English when I teach; hence, there is no question of cultural

diversity in my class.

Clearly, this implies that some respondent teacher educators were unaware

of the concept of multicultural education (i.e. they perceive it as though it
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were subject limited reality. As a result, they did not even try to think about
it when they offered instruction in a multicultural classroom.

In general when we look at the respondent teacher educators’ practice of
multicultural education, the result of quantitative data reveal that the largest
proportion of the respondents, 57.61% were poorly providing instruction
from multicultural perspective. For the self-report open-ended questions the
majority teacher educators were not willing to react on their practice of
instruction with multicultural spirit. As stated above some of them wrote as
they were trying to implement it while a few of them admitted they did not at
all think about it. But when they were interviewed on their practice of
multicultural education, almost all responded that they were on the verge of
implementing it .Nonetheless, as one can see from the above information, it

seems that the general picture of the practice is negative.

The most likelv reasons for why the majority proportions of the teacher
educators were unable to practice instruction with multicultural line might

be the following:

Firstly, they might have not been educated in a way that they can develop
the skill of providing classroom instruction from multicultural perspective.

In support of this, Erango (1986) found out that many teacher education
programs prepared teachers to deal with the traditions, attitudes and
customs of the dominant culture despite the cultural diversity that the
education institutes constituted. Secondly, the instructional materials they

used might have not been prepared with multicultural consideration.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND IMPLICATIONS

5.1. Summary

Ethiopia, a land of diverse ethnic and cultural groups, needs to implement
multicultural ecducation to reach its diverse population with quality
education. To this effect, the current Education and Training policy of the
country has been emphasizing on promoting multicultural-based education.
Literatures also suggest that due emphasis needs to be given for teacher
educators’ awareness, attitude and skills for the inclusion of multicultural
education if the education system is to become truly multicultural (Banks,
2001); (Ferrier, 2000) & (Gay, 1996).

Following this, the present researcher has shown interest in investigating
teacher educators’ awareness, attitude and practice of instructing with
multicultural pzrspectives. To this effect the following basic questions were
formulated to guide the study.
1. To what extent are teacher educators at Bonga College of Teacher
Education Institution aware of multicultural education?
2. What is the attitude of the teacher educators toward the inclusion of
multicultural education?
3. To what extent do the teacher educators facilitate classroom
instruction from multicultural perspecﬁves?
The data obtained from the subject with quantitative and qualitative data
collection instruments were organized and analyzed under certain themes
pertinent to the basic research questions. Side by side, the qualitative data
gathering instruments (open-ended questions and interview), quantitative
tools (awareness scaled questionnaire, attitude scale and performance rating
scale) were designed and administered in line with the model adopted for the

study.
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The subjects of the study were all the teacher educators (78) at Bonga
College of Teacher Education. Simple random sampling was employed for the

observation and interview data gathering instruments.

On the basis of quantitative and qualitative methods employed, the following
results were found: -

e The largest number of teacher educators at Bonga Teacher Education
Institution was highly aware of the concept and significance of
multicultural education. From the small proportion of the teacher
educators that had low level of multicultural education awareness, the
data depict that the greatest number misconceived multicultural
education as a danger to national unity, creates identity crisis, over
values differences and degrades human value.

e The data analysis implies that the greatest number of the teacher
educators under the study hold positive attitude toward providing
instruction from multicultural perspective.

e With regard to multicultural education practice, however, the majority
proportion of the teacher educators at the college is poorly practicing

instruction with multicultural consideration.

5.2. Conclusions and Implications

A/ Conclusions

On the basis of the findings, the following conclusions are drawn:

Educators’ awareness and the right attitude are bases for the practice of an
educational policy. However, unless they have skills of implementing it, they
cannot put it into practice .In this case, the teacher educators were aware of
the significance and concept of multicultural ezucation. They also have
positive attitude towards the inclusion of multicultural education in their
respective course instructions. Nevertheless, they were not skilled enough to
instruct with multicultural perspectives. Consequently, they were not

considering multiculturalism in the teaching -learning process.
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Though majority teacher educators were aware of multicultural education,
some of them had no clear knowledge about it. Subsequently, it seems that
they have developed negative attitude towards the aims multiculturalists are

geared to achieve.

B/ Implications

The conclusions drawn from the findings imply that:

1. Teacher educators need in-service training that can develop skills of

offering instiuctions with multicultural perspectives.

2. Discussions over diversity, national integration and education need to take

place among teacher educators.
3. Further researches need to be conducted on:

» Curriculum of teacher education colleges for the proper inclusion of
multicultural education, and the employment criteria of teacher educators

for diversity.
» Anther factors that may influennce multicultural instruction practice.

« Relationship among awareness, attitude and practice of multicultural

education.
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Appendix A
ABABA UNIVERSITY

SCH OOL OF GRADUATE STUDIES
FACULTY OF EDUCATION
DEPARTMENT OF CURRICULUM AND TEACHERS
PROFESSIONAL DEVELOPMENT STUDIES

Multicultural Awareness Questionnaire for Instructors
Highly esteemed instructor,

First of all I would like to thank you for your willingness to fill this
questionnaire. This study is concerned with the inclusion of multicultural
perspectives into teacher education programs in Ethiopia. Any response given
in the questionnaire is used only and only for the purpose of research. And it
remains confidential. The questionnaire is also by no means and evaluation of
the instructor. I, therefore, humbly request you to give a true and precise

response.

Biodata of the instructor

L iSeR A. Male B. Female
2. Years of Service in TEI in other
3. Qualification A. MA/MSC

B. BA/BSC

C. Diploma

4. Area of specialization

5. Subject you instruct
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Direction I: The following are statements referring to multicultural education.

Five point scales (from O to 4) are given corresponding to each statement. Pleas

circle any one of the scales that best describes your assessment of each

statement.

Note Scale 4: Definitely correct

[ No

3: Almost correct
2: Probably incorrect
1: Definitely incorrect

0: Don’t know

Items Definitely | Almost
correct correct

Probably
correct

Definitely
incorrect

Don'’t
know

Awareness of the ethnic and
cultural  background of
students is important for
successful teaching-learning
process.

Cultural diversity that exists
among students in the
classroom can facilitate
active learning if properly
utilized.

Cultural values and
experiences influence the
prospective  teachers to
think and behave in a
particular way

Multicultural education
creates intercultural
conflicts in TEI.

Multicultural education
creates identity crisis in the

learners mind.
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6 Multicultural education
favors an educational
system which values
differences and individuality
rather than similarity and
imitation

7 Instruction from
multicultural  perspectives
can not promote respect for

equity pedagogy

8 Bringing culture of a
student as an initial point of
. learning can degrade
human dignity.

9 Multicultural education
cannot help teacher
educators to incorporate
cultural values and
experiences of students in
their class room discussion.

L 2

10 | Multicultural education
develops students’ rational
acceptance of  cultural
diversity as a resource to an
academic achievement.

11 | Multicultural education
. brings together cultural and
psychological differences of
learners to enhance
individual leaning

environment.

‘ P II. Kindly, respond to the following questions.

1. What do you say about multiculturalism/ cultural diversity/?

2. How do you see ethno-cultural diversity in education?
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3. Please, would you state effects of ethno-cultural diversity in your class

room instruction?

Part 11
Multicultural Attitude Scale

Direction: The following are statements referring to the inclusion of
multicultural education in teacher education institute. Five scales
from strongly agree to strongly disagree are given corresponding to
each statement. Circle the number against each statement that
matches with your concise.

S. Strongly agree

4. Agree

3 Undecided

2. Disagree

L 2

1. Strongly disagree

No | Items Strongly | Agree Undecided | Disagree | Strongly
agree disagree

L 2
o

Teacher’s cultural
insensitiveness can negatively
affect the lives of students
they teach.

2 | Effective educators of ethnic
and culturally diverse
students are advocates who
praise and promote cultural
diversity in the classroom.

Classroom learning would be
3 successful for students if
teacher educators instruct
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v

their lessons from
multicultural perspective.

Teacher educators need to
show respect toward the
culture of their students

All students in a classroom
can equally learn and achieve
the best regardless of their
ethnic and cultural
background.

Showing respect for students
ethnic  cultures  positively
contributes to better relation
with them.

Effective educators of diverse
students have strong feeling in
favor of classroom practices
reflecting ethic and cultural
diversity.

In a multicultural classroom,
teacher educators need to
clarify ideas from the stand
point of the commonly shred
cultures of various ethnic
groups.

A teacher educator should
encourage students in the
classroom to clarify ideas from
their ethnic cultural
perspectives.

10

The future teachers need to be
prepared (in their knowledge
and  skills) for  cultural
difference they might
encounter in their professional
career.

11

There is n way of making

classroom instruction
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responsive to cultural diversity

12 | Students need 'to be aware of
other peoples who live in the
same society but have
different cultures from their
own.

13 | We need to work toward
building a single national
culture rather than nurturing
the diversity of cultures

14 | Taking about cultural
difference  is - a ‘threat to
< | national integration.

15 | Talking about cultural
difference is a mere waste of
time.

16 | The teacher educator’s exhibit
of respect for different

cultures in a classroom
influences the future teacher

L 2

to do the same when they
become a teacher.

17 | Teacher educators could be
successful in teaching
multicultural classroom
without having training if

= they are sincere to and
sympathetic with culturally
diversified students.

II. Kindly, would you respond to the following questions?

1. How do you handle ethno-cultural diversity to promote equity education?

2. How do you entertain different points of view that can be raised by students

of diverse cultural background?
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Appendix B
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
FACULTY OF EDUCATION
DEPARTMENT OF CURRICULUM AND TEACHERS
PROFESSIONAL DEVELOPMENT STUDIES

Performance Rating Scale to be filled by observers

The purpose of this performance rating scale is to collect information on
classroom performance of the teacher educators from a multicultural
perspective in Bong Teacher Education College. The information gained through
the performance rating scale will be used only for the purpose stastical
analysis. Any information that you give will be kept confidential. Hence, your
cooperation in giving genuine information is highly valuable for the

accomplishment of the study.

Note: There is no need to write your name and the name of the observed

teacher educator.

Thank you in advance for cooperation!

1. Biodata of the observed teacher educator

1. Sex a) male b) Female

2. Years of experience in TEL

3. Qualification a) MA/MSC
b) BA/BSC

c) Diploma

4. Area of specialization

(@)

. Subject she/he instructs

’\‘*
\M hﬂ(’ .,‘qﬂﬁ,a *J
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Performance Rating Scale

Instruction: The following are statements referring to a teacher educator’s

class room performance from multicultural perspective. Five point

scale (from 1-5) are given in correspondence with each statement.

Please put “v” under one of the scale that best describes your

assessment of the teacher educator’s performance against each

statement.

No

Items

Response scales

Very good

Good

Satisfactory

Fair

Poor

The teacher educators effort
in utilizing methods of active
learning

The use of students culture
and life experience as an
initial for active learning

The teacher educator’s
willingness to entertain
different views from ethnic
and culturally diversified
students.

The extent to which the
teaching aids are used free of
bias toward a certain ethic or
cultural group

The teacher educator’s effort
In encouraging students to
appreciate their own cultural
identities by giving example
from the point of view of their
culture.

The instructor use pertinent
examples or analogies drawn
from the students’ daily lives
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to introduce of clarify new

concepts

The teacher educator’s ability
in stimulating and promoting
the feeling of cooperation and
interdependence among
students diverse ethnic and
culture through group work

The fairness of the teacher
educator in interacting with
students of diverse ethnic
and cultures

The teacher educator applies
a variety of methodological
techniques o meet the
individual needs and cultural
styles of diverse students

The efforts of the teacher
educator in avoiding
stereotypic expression from
class room discussion

The = convenient  of | the
classroom atmosphere for
students to discuss cultural
issue

7
e
8
3 9
10
s
11
d.
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Appendix C
Interview guidelines for Teacher Educators at Bonga College of

Teacher Education.

The purpose of this interview is to gather additional data for the study on the
inclusion of multicultural education at Bonga TEIL

1. How do you describe the state of ethnic and cultural diversity at Bonga TEI?

2. Do you think that the inclusion of Multicultural education in your course

contribute to educational equity and quality, If yes, how?

3. Would you please mention how you can address the need of each student in

your classroom instruction?

4. Kindly suggest how multicultural education can be infused in multicultural

Teacher education colleges.

5. Sir/Madam, does diversity have an advantage in teaching learning process, If

yes, how?
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