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Abstract

Thl:::lpurpose of thi,s ~tudy was to find out the extent in

which techniqu8s such as diala9ues and qdmos can be appl led

in ba1anc ing the teach ing of vocabu lary to elementar'y gr'ade

for students in Addis Ababa.

In or-der-to test. this, an experirllentwas carried out in

which 160 subjects were selected from the two schools. The

subjects were divided into four sections. Two of the

sections formed the control group who were taught by using

the te>:t Ensl ish For' New Ethiopia. The other two sections

formed the study group and were taught using techniques such

as dialogues and vocabulary gaffi8stogether with some selected

tf:?chniquesstill in use in the English For New Ethiopia.

A pr'e-test '<liasgiven to both the cont r-ol and study

groups to determine wether th~re was any significant

difference between them or not. Statistical results,

however, schowed that there was no significant difference.

After a duration of eight weeks of teaching, a post test

was conducted to both the control and study groups. The

scores were analysed and compared. The analysis showed that

the mean score of the study group was significantly greater

than that of the control gr·oup.

the techniques selected in

successful.

Thus, it was concluded that

teaching vocabulary were
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I. INTRODUCTION

1.1 9TATEMENT OF I.HE PROf2.LEM

In Ethiopia, p80ple cCofOplainthat the Engl ish competence

of students at any grade level is det~riorating more and more

and that this is bel ieved to b~ the primary cause for most of

the students' poor performance in other subjects.

Among other factors, the lack of a good knowledge of

vocabulary is considered to b8 one of the major prubl~m areas

in 1 ear'ning a fort:,dSln1 anguage. Both b::.'ac.h8t~sand students

have always felt and understood that vocabulary acquisition

is vital for' mast£-::f"'ingthe Engl ish 1anguage. This being the

case, however, students at any grade 1 evel often suffer the

difficulty of acquiring vocabulary they highly need for

communication in or out of the classroom.

Research ~<lorks have pointed out; that 1 ex ical problems

interfere with communication. There are now a lot of books,

journals and articles that c.ould serve as sources of ideas

and insights to mor-e effective vocabulary teaching.

In 1 ine with this, this paper att8mpts to assess the

appl icabil ity of certain techniques in our elementary

school s • In order to m~asur8 th8 eff8ctiveness of these

techn ique s , comp ar-i~jons of results of post tests of

performance of sampled stud8nts will be made.

To carry out th~ study, therefore, the following Null &
Alternative Hypotheses are establ ished.

HO: There will not be a significant difference in
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per-F or-rnanc e amonl;3 ch i 1dr-en taught t.hr-ouuh the techn iques,

used at present ill the Engl ish For New Ethiopia and the

selected current techniques for vocabulary tt:!aching as

nil::O'asurt:!don a post test adm in lst er-ed i rnrned Iat.elv after the

ter-m ina t ion of t.he e>:periITIE.mt.

HI: There wi 1 1 be a significant difference in

performance among cllildren taught through th~ techniques used

at present in the English For New Ethiopia and the selected

current techniques for vocabulary teaching as measured on a

post test administered immediately after the termination of

the exp er-Lmerrt ,

1.2 PURPOSE OF THE STUDY

Appl ied 1inguists and other' schol ars, a+t.er- negl ecting

vocabuiary acquisition for decades are currently concerned

about its effective teaching. To mention some: Bright & Me

Greogr 1970, Wil~ins (1972), J. Richards 1976, Michael

Wallace 1982, & Al ten French (1983).

The object of tllis study is to flnd out techniques that

may serve as

proficiency of

employed are

a help in enhancing the Engl ish language

the studt:!nts. The chit:!ftechniques to be

'Communicative activities' and 'vocabulary

games' •

1.3 IMPORTANCE OF THE STUDY

This study is important bf:!CaLlSeit will help in deciding

whether the present techniques iG vocabulary teaching will
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continue in lht:it~prt:s8nt +or-rn or improve in ctway ht:lpfLllto

the teaching lear"ning process.

It is also hoped that it will serve as a base 1ine for

further studies.

1.4 SCOPE OF THE STUDY

This research is confined to the investigation of

techniques used in vocabulary t~aching in grade four of

govey'nment elementary sc.hools in Addis Ababa.

1 .5 ABBREV IAT IONS" USE;.Q.

A.E = 'Abyot Er-m i j a ' Elementary school

B.B = ,Beher-"awi Bet Merl9st' .Jun i or- and Eleml::!ntary
Schoul .

B.G= 'Berhan Guzo' Junior and Elementary sc.hool

B.Z= 'Berhan Zctri~ 'Junior and Elementary school

C.G= Con"trul Group

D.B= '081 Betegle' Junior & Elementary school

D .1'1= 'Dagmawi Meni 1 ik' Junior 8~ Elementary school

E.A= 'Enteto Amba' Junior & Elementary school

E.N.A= 'Engl ish For New Ethiopia

Fin= 'Finfinie' Elementary school

H.F= 'Hibret Fre ' Junior 8~ El eOlentary school

H.S= 'Hezbawi Serawit' Elementctry school
l"""_r',,- 'Kebena' Junior & Elementary schoQl

K.T= 'Kokebe Tsebah' Junior & Elementary school

M.28= 'Megabit 28' Junior & Elementary school
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M.H=

M.2=

MB .1=

MB.2:.::

M.G=

M23=

5.G=
S.N::::

t-cal==

t-tab=

TS.B=

Ts.C=

T.L=

T.Y=

W=
Y.T=

'Mekane Hiwt:!t'Elt:?mentaryschool

,Mesk eren. 2' .Jun ior 8~Elementary school

'Mesrak Ber' Number 1 Junior & Elementary school

'Mesrak Ber' Number 2 Junior & Elementary school

'Mesrclk Goh' Junior & Elementary school

'Miazia 23' Junior & Elementary school

'Study Group'

'Sibistie Negasi' Junior & Elementary school.

t-calculated

t-tabul c:\ted

, Tsehaitu Belul' Junior & Elementary school

'Tsehai Chora' Junior & Elementary school

'Tegil Lenetsanet' elementary school

'Temenja Yaz' Elemefltary school'

'Wendarad' Junior & Elementary school

'Yeka Terarcl' Elemetnary school

1.6 SYMOBOLS USED

Mean of popul at ion 1

Mean of population 2

It i f f et~ence assumed to be Z E't'O
Variance of population 1

VariancE' of population 2

Alternative Hypotheses

Null Hypotheses

Population size

Sample size

4



Number- of s81TlplE:! popul ation (used few control group)

Number of sample population (used for study group)

Variance uf sample population 1

Variance uf sample population 2

Standard d8viation

Stafldat~d er-r-or-



2. REVIEW OF RELATED LITERATURE

2.1 HISTORICAL BACKGROUND

2.1 .1 STATE OF VOCABULARY TEACHING I~ THE
PAST

The olJ proverb 'what is new is not true
and what i~ true is not new is
particularly re18vant to the history of
vocabulary teaching. Linguists,
philosophers and pedagogues have been
interested in the problems raised by
words and the understanding of them for
centuries. (Carter and Mc Carthy:1988,39).

The great Czech teacher, Comenius, for· instance, who 1ived in

the 17th century, establ ished such principles as 'vocabulary

selection, the teaching of meaning in context, and the drill'

wh ich st i11 are attracting a great deal of interest among

modern scholars. (Oller and RiLhards: 1973, 67) Thomas

Prendergast {1806-1896) tried to develop 'a psychological

theory of child language acquisition in order to apply it to

the teaching of foreign languages. For this purpose, he

8xamin8d the type of words a child acquires in his first

1anguage .

In 1ine with thiS, Howatt says:

He drew up a list of the commonest
Engl ish words and although it is based
entirely on his intu i t t one , it is
remarkably similar to the frequency based
1ist of the twentieth-century appl ied
linguists (Howatt:1984,158)

After Francois Gouin's (1831-1896) failure to learn the

German language vocabulari8s, by observing his nephew, he

discovered his famous 'series' technique. His observation

was, Howatt says;
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Tilt:?boy uSt:.'dtht:?1dflguage inor-der- to
understand and organize his experlence
and he used his e)·:periencein order to
control and explore the resources of his
language. This dynamic relationship
between language and congnition 1 ies at
the heart of 1 inguistic development, and
Gouin was justified in his recognition of
its significance. {ibid.:166)

It should be noted, therefore, that what is being said about

vocabulary teaching today had already been raised a long time

ago. The diff~rence 1 ies in the fact that today much

develupment has taken place in fl~lds such as 1 inguistics,

psychol inguistics dnd the like, in which language teaching

approaches and methods aF'B enjoying ifllpr-·overnents.

2.1.2 STATE OF ~OCABULRAY TEACHING IN THHi. CENTURY

2.1 .2.1 THE. NEGLECT OF VOCABULARY TEACHING

The fact that vocabulary teaching has been neglected

during the period 1940-1970 is a commonplace remark in many

modern books. This neglect is attributed, by many works to

almost the same cause - that 1inguistics, for decades, gave

1ittle room to this subject while pre-occupying itself with

otheF· issues suc.n as 'grammatical competence, contrastive

analysis, reading or writing wtlich have received considerable

attention from scholars and teachers' (Richards: 1986) He

further justifit:?sthis neglect by saying

The apparent negl~ct of vocabulary
reflects the ~ffects of trends in
linguistic theory since within
I inguistics this issue hdS only rt:?ct:?ntly
become a candidate for serious theorising
and modt:?lbuilding (Richards: 1986,176)
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In similar manner, Wilkins says:

Reflecting the 1 inguist's concern with
grammar and the related view that
mastery of a foreign language depends
upon complete control of its grammatical
rules, we find the methodologists'
emphasis on the subordination of
voc abu l er-v teaching to gr'amma.f"t.eaching.
(1971 = 1(9) .

Meara (1980:100) also states: "voc abu l i:W'y ac.qu i a i t ion ••• has

r~eceived shor~t shr'ift from app lied 1 inguistics ..•" And many

many others give similar reasons for this neglect. All in

all, uLwing those decades, t:he tt?aching of grammatici-_~J

competence received much more attention as the basis of

SL\cc~ssfL\l language tt?aching due to the influence of

structuralists. Voc abu lar·y had merely been rest.ricted to

the role of word 1 ists and frequency counts in specifying

items to be taught. (see Meara 1982).

Thus, though foreign language teaching has begun to

benefit from appl ied 1 inguistics since early this century,

tht? study of vocabulary has receivt?d attention only after the

beginning of the 1970's.

2.1.2.2 IHE REVIVAL OF VOCABULARY lEACHING

Early in the 1970's Wilkins objected to the neglect of

vocabulary in 1 inguistics and its hdving been treated merely

as an exemplification of syntactic structure. He r-emar-k ed

that studies in semantics must assist in the organization of

the lexicon to be used in the classroom. His argument is

8



that by making a fair balance between tl,~ teaching of

vocabulary and the teaching uf grammar, the learning of the

target 1anyuage m~y b~ facilitated.

Not all

This may be

technology etc.

languages perceive real ity in the same way.

because uf diff~rences in culture, place,

Cunsequently, more often than not, there is

no on~-to-one ~quivalenc~ of words b~tween two languages. In

relation to this, Wil~ins notes that teachers and students,

with their non-1 inguistic knowledg~ often assumed that 'all

languages have vocabulary systems in which words themselves

differ but which refer to' real ity in the same way. From

this view, they consider that for every word in the mother

tongue, there is an exact ~quivalent in each foreign

(Wilkins 1972:118) Wilkins considers this

s~rious problem for v~cabulary teaching and reiterates that

this should be corrected by applying knowled~e from semantic

linguistics in describing ttle meaning of words in terms of

their relation with the physical word as well

relation with one another.

Since then, many works began to forward suggestion~

as their

concerning the teaching of vucabulary. For instance, Bright

and Mc Gregor suggested the teaching of inferencing from

context as a strateyy which assists pupils in the absence of

a teacher or dlctionary. They say, "It has never occured to

many

word

of them (learners) that they can understand what a new

means without being told or looking it up" (1970:30)

9



Twaddell (1972-73) also ~gre~s with the importanc8 0+
tl:?dching gut.?ssing strdtegit2s thc\t will endbll:? learners to

tackle unknown words and lus£:!t he ir-rt=lianc.:8on d t ct i onar-ies .

HI:? drgUt:?S'that this is su b2cau~e it lS i ruposs ible to teach

learners all the words they nt=ed to knew. He objects to the

view that vocabulary teaching was only a question of

selection of items on a crit8rion such as frequency.

By the end of the 1970's vocabulary's
place within language teaching had been
asserted; insights from lexical semantics
had been brought to bear in the
incorporation of notions such as sense
relations and collocations into teaching
materials; the learner had been brought
center stage and the lexicon was
beginning to be seen as d resource for
the needs of the learners and for
strategic use in the gdining of
communiccttive objectives. (R. Carter and
M.Mc Carthy:1988,45)

The following years, thus, SctW the publ ication of several

works entir'ely devoted to voc ebu lar-v. 1982 and 1983 saw

significctnt publ ications: Wallace (1982), FrEo'rJch(1983) •

Wallace, in his book entitled Teaching Vocabulary: Practical

language teaching, discusses sOlTlejJroblem areas of vocdbulary

teaching, pr-Lricip'es of vocabulary teaching/learning and

exer-cises and techniques for' d b8tter means of

teaching. Two of the many bad symptoms of

tea,ching or' learning he discLsses Wll ich might be

suggests

vocabulary

vocabu 1 at~y

uS8ful to elem~ntary school children are:

1. The inabil ity to retrieve vocabulary that
has already b8t2n taught. This is the
most basic kind of vocabulary fault. The
student has been exposed to a vocabulary
itt:?mat some stage, but can't Gring it to
mind when h8 needs it.

10



,..,- . Using voc ebu lar-v in a meaningless way.
Children may learn vocabularies but are
frequently found to use them in
meaningless contexts. For instance,
learners may use the tdrget language in
answering questions but may not be
learning it since, often, no connection
is being made between vocabulary and
meaning. This can all too easily happen
in question and answer ruutines of a
second or foreign language classroom
(Wallace 1982: 12) •

Wallace notes that lh8 classrooms of foreign language

learners lack the communicative e;.:perip-ncewhich the na t Lve

child is expused t8. !-ie,thus, suggest.s that 'a paler, less

redl istic version of it usually has to be engineered in some

way (p.30) •

Wallace bel ieves in the relevance of language games as

teaching techniques and gives his reasons as follows:

1) First, an increasing emphasis on the
importance of motivation and the
appropriate kind of positive affective
atmosphere in the classroom

2) Secondly, an increasing emphasis on the
importance of 'real' communication. If a
game is working properly, it very often
suppl ies a genuine desire tu communicate
in the target language, even with the
artificial confines of the classroom.
Vocabulary, he says, is a teaching topic
which l~nds itself very easily to the
games appruach, and there are literally
hundreds of vocabulary games ranging from
e1 ementar·y to advanced 18'-1el (illid ,,105) •

In sum, Wallace stresses as a solution the importance of

real i2ing the learners' needs, the necessity of frequent

exposure and repetition, the meaningful presentation of words

in contexts and the encouragement of inferencing (guessing)

(pp 28-31) •
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v. Ff~enc.h Allen's bLlok- Te::achniquesin Teaching

Vocabulary is particularly an important source::of teLhniques

for the language::classroom. This book is entirely devoted to

the e:-:etflplification and pr~t£'sentdtiullof pr-act i cal techniques

in te~chiny vucabulary.

Allen states that scholars, knowing that neither

vocabulary nor grammar should be neglected for the purpose of

teaching EngliSh effectively, are now taking a new interest

in the study of word meanings.

While explaining the present emphasis on techniques for

vocabulary tedching, she says:

In teacher-preparation programs today,
there is more attention to techniques for
teaching vocabulary. One rea sun is this:
In ESL classes, even where teachers have
devoted much tim~ to vocabulary te::aching,
the results h~ve been disappointing.
Sometimes- after months or even years of
English - many of the words most needed
have never been learned. Especially in
countries where Engl ish is not the main
lanyuage of communication, many teachers
want mor-e help with voc abu ler-v
instruct ion than they used to r-eceive.
(French Alen 1983:4).

She discusses br-oedlv the prob lern why children are

unable to learn even the very basic and famil iclrwords found

in the texts. She bel ieves that such words are hard to learn

because ESL or EFL learners have no feelIng of Ileed to learn

them as their mother tongue satisfi~s the need for everything

they might want to name inside or outside the classroom. The

teacher should be able to create a sense of need for these

words. In order to create this need, French stresses the Alter

12



indispensabil ity of considering and making use of certain

facts and ways of vocabulary lE:'ar-ningin the +i r-st language.

While explaining how basic vocabularies are learnt in the

mother tongue, she says:

let's imagine what happened years ago,
when each of our students was learning
words for famil iar objects-words in the
mother tongue. Quite probably, each word
came to the child's attention as part of
an experience that had especial
importance for him. Perhaps the words
for 'window' and 'door' were learned when
he heard an adult say, 'Grandma's gone,
but we'll go to the 'window' and wave
goodbye,' and Daday's h~re! Let's go to
thE:' door and let him in.' Ofcour:.e we
don't know what really occurrE:'d on the
day when thE:'ch i1d 1e"'H~nedt hose words in
his own language, but. onE:!t.hing is sure.
WE:! do know that he was not told, for
£i:o>: amp 1e , 'HE:!r'E:ar-e somE: wor-d s tu 1~arn •
you will need them someday. The first
word is window. Window means ...' yet
that is how vocabulary is often presented
in the languagE:'class. (ibid.:1983,8).

In short.. the pOiht of the above mE:'ntionedidea is that

based on some of the conditions of vocabulary learning in the

mother tongue, we can makE:' t.he basic words in English

necessary for communication among the children. This can be

donE:' by engaging studE:'ntsinto activities that require them

to use those words for the exchange of information or the

expression of personal feel ings. French describes the

following slmple techniques that could help students to use

new vocabualry for communication:

13



1. Guessing games in which members of the
c13ss are identified by location and by
clothing

2. actions that are performed by students in
response to commands

3. drawing of pictures by students to match
Engl ish descriptions

4. discussions of pictures d awn by members
of the class. (ibid.:30).

Recent publ ications includ~ Gairns and Redman (1986) ,

Morgan & Rinvolucri (1986), and Mc CartMy (1988) each 0+
them again deal ing with the same subject, vocabulary.

In general, it can be said tl1dt all these works are the

fruits of theoretical and practical advances in 1 inguistics

and psychol inguistlc studies of the lexicon.

2.2 PRESENT TRENDS IN FOREIGN LANGUAGE TEACHING

The teaching learning of a foreign language is a complex

process. Although d iffet-'ent methods have claimed

effectiveness and efficiency in foreign language teaching, no

one method has yet pr-ov ed to be t.he sole successful one.

This failure resulted in the continuous dissatisfaction of

teachers and learners. Around the 1970's theorists and

linguists, morE::!seriously than ever! began to question and

react against the c.ouc ep t; of ·teachir.I;-31d.ngua.<dewith the hel p

of orie method.

These various reactions against the method concept led

to different trends of development. Here discussions will be

limited to twu tI~'ends which the writer bel ieves have

influenced appl ied vocabulary teaching.

14



2.1 .• 2 Cm1MUNICATIVE f!fF'ROACH AND VOCABULARY TEACHING

As a reaction to the , met hod conc€=pt', appl ied

1 inguists and theorists att~mpted to take 'fresh approaches'

to foreign language teaching. H~nce, in applied 1 inguistics,

such notions as functiunal-notional appr-o ach , c orn.nun icat ive

approach wer€= topical issues influencing course books and

other teaching materials. The trend now was a shift from the

'method concept' to the communIcative approach of 1 anguage

teaching.

This change has apparently had an impact in appl ied

vocabulary studies. The view that words should be taught in

a meaningful and n~tural way was beginning to be the claim of

many wr iter-s • In short, they argued that words should not be

taught simply as 1 ists of lexical items to be presented in

certain doses. Brumfit states.

As a r€=sult of the work on the analysis
of interaction! syllabuses alming at
communicative competence no longer
concentrat~ so much on grammar but look
at the nature of meaning and of
interactions.
(C.J. Brumfit and J.T. Roberts:1983,85)

The indispensabil ity of teaching vocabulary in a

communicative environment not; only provides learney-'s with

opportunities for interaction but also helps in sustaining

their interest and motivation. The question now is how to

enable students to become meaningful and communicative. In

an attempt to answer this question, shcolars have suggested

means and ways by which ledrners are 1 ikely to gain



communicativeness. For- instance, Br-urn+i t in em ar-t i c l e says:

As Rivers points out, young chi~dren
'love to imitate and mime; they clre
uninhibited in acting out roles, and they
enjoy repetition beccluse it gives them a
sense of a.ssur~ance and ac..hlevement.'
This being so, an essentially oral
appr-oac h IS ideal, using patterned
activites 1 ike games, songs and short
dialogues which lend themselves to
repet ii ton.
(G. Broughton, et a·l: 1978;169)

2.2.2 EMPHASIS ON THE LEARNER

"Another reaction to the inconclusive teaching method

debate of th~ seventies was to focus more on the learner as

an i rid i v i du a l (stern: 1983,110) Stern

further ar·gues that th is focus on the 1ear'ner may be

interpreted as a reaction against the 'method concept' where

the teac..:he:.-rplays the major r-ole illthE.:'classr-oom, So in an

at tempt to get rid of the teachet'-centered inst r-uct ion and

thE.:''mechanical and cold drill tE.:'chniques',people started

to search for other better methods and techniques.

It is worth mentioning here, however, the fact that,

despite the reaction against the 'method concept', some new

methods have appeared such as 'The silent way (by Gattegno

1972) 'Community Language Learning' (by Cur-r-an , 1976)

and '5uggestopedia' (by Loz anov , 1979) which aroused interest

among teachers or learners in the seventies. why these new

methods, during the opposition to the method concept'

received a warm welcome then was not because they were

16



conclusive but because they were all focussed on the learner

as a person and this for a whi1e helped them to be accepted

without opposition.

2.3 FRAMEWORK QE. THE STUDY

2.3.1 THEORIES OF LANGUAGE LEARNING

They--e WE:'Y--eSOllIeattempts at +or-rnu lat ing theories of

language long before this century. For instance, Stern

(1983: 152) says that Gouin (1892=37) by comparing his

repeated fai 1ure to 1earn Gerlfrdn and l"JhathI:?ob aer-ved in the

mi 11 "dr:ve10ped C\ psycho1 09 i ce l th80ry of 1anguagr: 1 earn 1n9

and a 1 inguistic theory of language." Apat~t +r-orn a few

exceptions 1 ike the above one~ the th~ory of language learning

began to receive a prominent place in education around the

1940's.

Stet~n e:-:p 1 a ins :

Of the schools of linguistics which have
exercIsed a marked influence on language
teaching theory, American structural ism
is probably the most important.
<Ibid.:)

This school SE:'eslanguage as a collection of habits. This

view orginates from a psychologIcal theory-behaviourism. With

the help of this theory, the structural ists came about with

the audio1 ingud1 method. This method focuses on the drill ing

of learn~rs for a long period followed by positive or

negative r~eillforcement . This constant repetiiton and

reinforcement by the teacher' is meant to form the language

habit.
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As a reaction to the psychologIcal theory - behaviourism

cognitive theoryemerwed. Generative 1 inguists argued that

aspects of human behaviuur, especially 1 inguistic behaviour

could not be formed sol~ly by rot:E"~rep2tition and dr·illing.

In relation to this, st~rn says:

A 'rational ist' or cognltive theory
emerged in which t.r-an s+or-mat ione l
generative concepts represented the
linguistic compon~nt and became
associated with a 'cognitive' v iew of the
psychology of language learning.
(ibid.=169).

Lastly, we have the communicative approach in which its

"pr-ac t Lc al demands to 1angua.ge teaching ran ahead of ex i stLns

theory and research' (Mc Carthy-1988) Allhough the ultimate

aim of this approach to language is communicative, it also

considers the 1 inguistic competence of the learners. At this

p o i nt , it is important to look at tilemon i tor- model a theory

developed by Kr'ashen which has something to do with the

communicative appruach. r<r"ashenmadf':a d ist i nct ion between

languagE:!acquisitiui'land language learning. Ac.cording to him

language acquisition is a subconscious process wtlile language

learning is a conscious proc~ss. These two distinctions are

especially important for pr-epar-ins balanc~d teaching

materials in conscious and subconscious learning activites.

Traditional methods of language teaching did not make any

distinction between 'acquisition' and 'learning'. Thus, they

used to urge students to learn 'consciously items of language

in isolation, often unconnected with any real communication

situation' . (Jermy Harmer: 1983).
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Krashen sees successful 3cquisitlon dS
very much related to th~ nature of the
language input the students receive.
Input is a term used to mean the
language that th~ students hear or read.
This input should contain language that
the students already 'know' as well a5
language that they have not yet seen.
The input should be, in other words, at a
sl ight·1y higher' I E::'ve1 than the student is
capable of using, but at a level that he
is capable of undE::'rstanding. Krashen
calls this 'roughly tuning' and compares
it to the way adul ts talk to chi 1dr-en ,
(ibid •~32) •

We know now that no theory is ca~able of having a full

under-s tand ing of the camp 1e;·:i l.i es of language learning.

BehavioUt~iS!1I and cognitive t.heory an.? attacked +or- drawbacks

in their claims to language learning. Noneth~less, they

have some bearing in undet~standirlgthe n atur-e of

which mdY be useful in the teaching - learning process.

Language learning primarily consists in forming a set. of

habit.s words in simple sentence patterns, and in conscIous

learning of some common rules wtlich ~ould be useful for lat.er

use.

So far, we have looked at some theories of teaching and

learning 1anyuages in order to determine some conclusions

about a methodological approach to the study.

Vocabulary teaching is one aspect of language which is

now having a prominent place as a skill in studies and

r'esearches of many moder-n \l-W· ite;'s. In this study, based on

the scholi:\I"s'suggestions and insights in appl led vocabularv
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teaching, the methodological approach to be used is an

adaptation from the one Jermy Harmer (1983) used in a program

for English language teaching.

This mettlodo1og ic a1 Appr-·oach wh ich Har-mer- call s A

"Balanced ActivitIes AplJroa.ch" and othet~s as "cummunicative

Approach" is found to be relevant for this study for three

mC\in r8asons.

As it was staled in thE::'preceding chapter, vocabulary

teach ing has on 1y t~eceflt1y been assured a place in the

teaching of languages. Although many works have been written

on this subject area, st i11 its teaching process is

Bearing this in mind,atheoret ical (see Meara 1980).

theref ore , it S8ems sensible to organize the teaching of

vocabulary on the basis of this approach and its theories.

Secondly, this approach is selected because it is not

based on 'thE::'method concept'. Rather it includes the merits

of varied methods of language teaching.

Finall y, this appr-oach is +uund to be rel evan t, to the

study in that it dea.ls ~"ith balanced activities which match,

at 1east, the pr-·esenttrends of developulE::'ntin vocabul ar'y

teaching and learning.

This being the criteri8n for the selection of the

methodological approach, we now look at the framework of the

approach.

In this work~ the classroom activities are divided in

two main categories: those that give students vocabulary
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input - (here students ar'e tu i ec:l.rnnew 1 ex ical i terns

F'ecpectivel y and those which encourage them to produce

output. The second stag~ will concentrate on activities that

assist the retrieval of thes8 lexical items when they need

them.

The cate90ry-inpul-is divided into two
sub-categories, namely:
1. Finely-tuned input-(that is language

which has been selected for conscious
learning, such as the present simple,
the past, the lC'lr)guageof invitation,
etc). Such language is introduced to
students at a stage (often cal led
presentation) where repetition
practice is used and where students
are encouraged to em~loy the c08nltive
strategies, ~<

2. Roughl y-tuned i r.put, (vJherf2 studf2nts
have to deed with 'I anguage tt-Iatis at
a hi';Jher1eV8l them thf:y aF'e c apab le
o'f pr-oduc ing)
The s8cond catf2gory-output-can be
divided into two distinct
subcategories; namely:

1. Practice output (a way of
encouraging students to use the
spec ifie 1angua';je they have
recently learnt in a real istic way,
and often in combiantion with other
less learnt items) and,

,.., Communication output (r'efers to..::..
activities in which students use
language as a vehicle of
communication, and whet~e tire
st:uch2nts main p ur-p o s e is to
complete some kind of communication
task) . (ibid: 34) .

....•
• ::. 1.



It should ~e noted that the the two categories are to be

employed keeping in mind the lev~l Qf the students and

Hence, since the ch i ldr-en i3.re onlyclassroom situations.

beginners and have only been taught Engl ish for one year, the

second subcategory of output- [communication out put] will be

ex c 1 udeel •

A "Balanced Activities Approach" to the teaching of

vocabulary in this paper, thus, tak~s account of input and

pr-ect i ce output. It is a balaric ed activities appr-oach in

that it contains components which ar~ not in thems1-21VI-2S

communicative on the one hand and components which are more

or less communicativ~ in th~mselves on the other.

In this approach~ therefore, emphasis is given on a

variety of activities which promote both language acquisition

and language learning. The input activities that are to be

used in this study are taken from the ENE series. The output

activities in which students produce langua8e under-semi

control led conditions' are s1-21ectedfrom different sources.

2.4 TECHN IQUES m TEACH ING VOCABIILARY

The pre':'"enttrend towar'ds :.uccessfu1 1anguage teach ing

is on balancing t.ec+m i que s that aim dt both '1 i3.nguageuse and

communicative use.

It is not recommended to teach vocabulary using a single

method. This is so becaus8 thi~ skill is as complex and

22



intricate as the oth8r skills of language. In t.his light,

apart. from looking at vocabulary as m~re1y d selection of

items to be taught and as an appendage to the teaching of

s.t.ruc t ur-e ; th€:.'view now is t.o t.f'f.?2Itit i:\Sa sk i lI in \l'Jhich

VeW led techn 1ques ought to b8 used for its successful

teaching.

The technIques in t€:.'dchingvoc.abu larv vary +r-orn 1eve1

to it:?v~l. Th is WOt'k, howevl2I""~ 1 imits itself to those that

are supposed t.o help gl'"'ade four stud€:.'nts in Et.h iop i ar.

121 efllentary school s.

In the methodologici:\l approach, it is cited that the

activities for the study group are divided into two groups

according to the aims they are supposed to decompl ish. The

first grou~ of actiVIties will aim at fostering the input

knowledge 0+ the students while the other at fostering their

output.

Here, a general descrIption of lhe techniques to be used

for achieving both aims are stated.

Techniques that aim at fostering the input of the pupils are

1" ['emonstt'dtiorl- by showing the ubJect
U.•at r-"eprt=s!::!£ltsthe ~~orcJ~ oy
gestuf'es, by p er-For-rn inc the act ion

2. Pictures-includiny photographs, black-
board drawings, illustrations; and

~. Explanatiun-through description~ synonyms
and opp oe it.es , dt=fining c on t ex t and
tr&nslation. (Curriculum Divison
Engl ish Panel 1982, 306).
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it i s I'm('til d i st.u ss i na some pr-econd Lt.Lons that

si-luu1d be tL-I.kenbe+or :e the employrnen t of the techniques.

When present.ing rll2Wwurds to e1 e(lIentat~yschool students,

we should beclr- in rn i rrd the .not i vs t i on arid inber--est U'f the

1 E!ctrner-s• Without. mcrt iva t ion CJf t.he students, learning is

impossible. This has been not~d by scholars in general and

psychologists in particular.

The needs and interests of the pupils vary from

individual to individual and the teacher mi~ht not be able to

identify them. However, there are some useful ~'\jaysthat

might enable the teacher to create a sense of interest among

his learners durIng the lessons. These usefUl "Jays are

derived from the common characterstics all normal chi 1dren

possess. In rl2iat ron tu this point, Stern ex p la i ne In an

article as follows~

The nature of the vet~y youn'.;!1earner' doe-s
not appear' to vary IleTe ice~':ibly from nat i on
to nat ion arid t.hi s 5uygest~::,that the S2IfIle

gen81"a 1 psy cho 1uS!ical an d methodo 1oS!i ca 1
pr-Lricip les huld gc!Od fc.!Y'tf:~achers of the
youngest ch i 1dl'-'er;wher--ev91" they aTe.
(Stern: 1978,168)

In supporting this comment, he says:

The 1 imited span of attentlon noted by
Ginsberg in her 5-6 year~ 01 ds 1earn ing
Engl ish In Len i nor-ad is found in all
children. Consequently Engl ish 'lessons'
must be short, though regular, twenty to
thirty minutes each ddy is ided! for
children between 5-7, and a Jongl2r daily
period, up to forty-flve minutes for
o~der pr-imary school ch i ldr-en v rib i d v s
169) •
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He fur'tiler notes that it is advlseabie to t ur-n every ten

mInutes or so from one activity ts another during the

c.~assroQm period so as to sustain the interesl of chi~oren in

each activity. H~ stales that ten minutes is the longest

time for which elementary children can sus~ain an interest in

one activity.

Knowing whal chIldren 1 ike and disl ike, no doubt, will

assist the creative teacher. As Rivers points out:

Young children enjoy learning words and
pht'ases which tht:?yCcll1 employ imml::'didtely
in the context of the class or with other
childrn-in the nl::'ighbourhoodor in the
school ground. They alsu learn through
activity: through seeing, hedrin(J,
touching, nli::\nipLllatin·~.and through role-
playing. (Rivers:1972,95)

Nation notes: "Olle of ttle stt~ongest pr-i mar-v motivations

is the desire to understc\tidthe meaning of something".

( 1975 ~116) • Based on this, Nation states that teachers can

make use of this prImary mot i vat ion by keepin':J the meaning

away from the learners for as long as possible. The main

point behind this is to mdke the learners search to find the

meaning. If the teC:t.chet~can keep ti I mean ing of a word away

from learners for as long as possible, then there will be

many opportunities for significant repetition, and hence

successful learning.

Natiun suggests some ways of gaining signific.ant

repet ition when teach in',3 vocabu 1 dry:



1. When teaching a new word that can be
taught by using a picture, the
t8acher doesn't dr~w the picture but
draws some dots that give a rough
guide to the p ict ure , The teacher
says th8 new word while learn8rs come
and try to conn8ct the dots correctly
to draw the picture and thus get the
meaning.

2. Q~estioning techniques may be used to
arouse interest and galn rep8tition.
For e;-:amp18 the teacher' asks a
question that he knows the learners
cannot anS"~8t~.

3. Puzzles provide a great deal of
repetition and are self-motivating.
Here is an example that gives
practice in falrly simple vocabulary
and sentence patterns~
Edmond is in+r-on c of Domenic. Char" es
is between Bernand and Domenic.
Ale:o; is behind Bt~rnard.
Questions:
1. Who is in the middle?
2. Who is behind Charles?
3. Who is i n+r-ont;? et c (lbid_.:118)

Stern summarizes the need~ and interest of a primary

child by saYIng that the child shows primarily a concern for
naming things-nouns-anJ identifying where things are-
prepostions-and doing things to things-verbs- (Stern
1978,171) •

Techniques that aim at fostering the output of the

pup i 1 s wi 1 1 be:

1. communication games

2. communicative dialogues
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2.4.1 C'mmunicdtion games:

Games dre general 1Y Iileansuf creating enterta.inment and

fun. These activties ffiI8htb~ used purposefully when leaching

vocabulary. TheIr aim should be, of course, to help the

pupils learn the words cummunicatively and in context. The

love of repetition, common to all young children, is a

feature of their natural games, stories, and groups which is

usefully app li ed to learning English." <ibid.:171).

Games are now becoming popular as useful teaching

techniques. This is so not only because of their

entertdining naturE:! but because of their potentidl for

pr-ornot; i fig un inh i b ited c ommun 1cat iall •

2.4,,2 Communication dialogues: These are dialogues

that involve learners into communicative activities. Once

learners have percE:!ivedthe meaning of words through naming,

repetition' dnd/or miming, the teacher has agdin to catch

their attention by letting them use words learned in

communicative activities.

Regarding these activities, Stern says:

There are certain language functions
which appeal to chIldren of this age.
And unless the language activities allow
the learners to talk about what concerns
them, Engl ish will soon be felt to be
irrelevant and boring.

An attempt is made, therefore, to meet the needs and be aware

of the level of children in preparing these activites.
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3. METHODOLOGY

3.1 THE SETTING: Ther-e a.re five school -zones in A. Ababa

comprising both government and publ ic elementary schools.

According to the information obtained from the A.Ababa

schools' office, there are forty eight government elementary

schools where a total 8f 18,977 grade four students are

r8gistered for the school year of 1989/90. Table 1 shows the

distribution of these grade four government elementary school

students into the five-zones.

Table-one: Zone-wise Distr'ibution of grade four_ students
in A.Ababa

NO OF
ZONE SCHOOLS MALE FEMALE TOTAL

1 7 2()53 2140 4193

2 9 1525 16~i9 3184

3 14 2366 2511 4877

4 13 2256 2271 4534

5 c- 1037 1152 2189._'

Total 9237 9733 18977

Percentage 48.70 51.30

PERCENTAGE

22.{)()

17.00

26.00

24.00

11.00

1001.

Table on8 indicates that zone-3 and 2'one-4 schools have the

highest perLenta.'3e of popu lat i on (i.e 26t. and 241.

respectively) . Due to their repres8ntative population,

therefore, these two zones were chosen for carrying on the

e,·:periment.
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The school-wise distribution in each of the two zones

indicate thdt Mesrak Goh and Enteto Amba have representative

populations as well as relatively the same distribution of

students in s~x and age (s~e the tdbl~s in Appendi~ 1). For

the above mentioned r~ason5, the two schools were selected

for sampl in9 the experimental groups.

3.2 SAMPLE DESIGN

SELECTION OF SAMPLES

A sample popul~tion of 1,158 grad8 four students was obtained

from the two schools. Each school has ~ight sections.

Table-two: S~ction-wis~ distribution of population in the
two schools

SCHOOL

E.A

SECTION POPULATION

1 74,., -.C'..:.. ( -J

3 73
4 75
c:- 75__I

6 73
7 72
8 7:,

Total 590

1 73
2 70
3 71
4 68
c::- 71__I

6 73
7 72
8 70

Total 568

Gr-and Total 1 ,158

M.G
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The sdfl1ple includt:.>d14.101. uf the PU~u.ldtion in Mesrdk Goh

(h~r~afler M.A) and 13.50X of the popu.lation in Ent~to Amba

(E.M). Taul e thr~~e shov-JS thdt th~ ::;alnple units were

proportion~11y dis~ributed to the two schools

Table 3: S~hool-wise di~tribution of samples

NO OF
SCHOOL. SECTIONS N n X

M.G 8 568 80 13.6

E.A 8 590 80 14.1

1158 160

N= Populatiun si~e

n= Sample size

The sample un i ts were also pr-opor-t ion al lv d i st r-Lbut ed

within ecH,::hschoo" . (s~e AppendL: 3.).

Using ttle syst~matic sampl ing, technique, subjects were

chosen from each section in the two schools. The 1 ist was

pn::.?par'edin alphabetical Ot~d2F' in E.'achs~ctifJn. Stay"ting at

a number randomly chosen, subsequent units were s€:'lected by

taking every K item from the 1 ist where '1<' r-e+er-s to the

sampl in9 atio, that is, the ratio of population size to the

samp le s iz s, in edch sec t ion s e symbol ically K =
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Charactet~ ist ics of samples

Table ~ Distr·ibution of samples b~ i:lge

y E A R S

GROUP 8 9 10 11 12 13 14 15 MEAN

C.G 14 22 26 15 3 9.6

S.G 13 18 23 19 .:1 ,.., 9.8..::.

Table 4 indicates that the mean ages of the control

and study groups are 9.6 and 9.8 respectively. This shm'-ls

that the differenLes in ages between the two groups is not

signifc.ant.

Tabl e r= Distribution of samples !2..Y. ~._1 •

GROUP PERCENTAGE

S
C.G •.... MALE 35 43.75t:.

X FEMALE 45 56.25

S
S.G E MALE 37 46.25

X FEMAL.E 43 53.75

Table 5 shows the distribution of sex in the control

group and study gt'OUP ciS foll OV'lS: the respective distribution

of males and females in the c.ontrol groups is 35 and 45 and

the respective distribution of males and females in the study

groups IS 37 and 43. This means that there is an almost

equal distr·ibution of Sl:;:}: in thE' corrt r-o l and study groups.
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It can be concluded therefore, from the above two

tables, that age or sex would not be regarded as variables

that could be responsible for any difference of perforamance

that might occur between the study group and the control

group after they have taken the post test.

Grouping of Samples

For purposes of the experiment, the sample units were

randomly classified into four equal groups consisting of

forty subjects each. The control and study groups were

decided by lots to the two schools. Hence, sections C.l and

C.2 of M.G. formed the cont r-o l group and sect ions 5.1 and 5.2

of E.A the study group.

TEACHERS

Table 6 Distribution of teachers by sex, age, qual ification,
experience and performance

GROUP NG AGE QUALIFICATION EXPERIENCE PERFORAMNCE

s
C.G E MALE 1 35 11. + 1 13 4

X FEI"lALE 1 30 12 6 4

s
S.G E MALE 1 34 12 + 1 10 4

X FEMALE 1 28 12 6 4



TaL18 6 makes it clear that the teacner of both groups have
a,lmost the samE::!a~es, qualifica,tit:ons~ e:-:perienc.:es

performanc8. In additiun, both groups have an equal

sex. This treatment isdistribution of teachers a,ccording to

hoped to reduce diffE::!rencesof teachers in capacIty, which

otherwise would affect the study negatively.

3.3 PREPARATION OF THE TEACHING MATERIAL

The Bal ar.ced Activit-f2Sfu?J2...r:'9,,?ch:

The teaching material for the study group was prepared in

accordance with the principl~s of the Balanced Activities

Approach. This approach 8ndevours to give equal treatment to

those techniques which erih anc e students' 1earliing as well as

those which enhance students' communicative abil ity. Talking

about the r-o1e of the teach~t'. .]ermy Hdrmer puts it as

follows: "A bal anced dCt ivitE:!Sapproach sees the job of a

teacher as that of erisuring thdt students get a variety of

activities which foster acquisition ~(learning." (1983:37)

Hence, to achieve balance in the teaching materials for

th8 study group, major techniques such as dialogues &
vocabulary gamE::!Swere given equal room alongside with those

techniqu8s which are supposed to promote learning. Dialogues

and vocabul ar-v games ar-e loeant to devel op ~< improve the

abil ity of students to communicate.

Sources referred to as a baSIS for prepdring the

t8aching mat8rial are: Engl ish fOt-:N8W Ethiopia: Book for

grade 4 (1980 by Engl Ish Pdnel)
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Teaching Vocabuldry (Michael Wallace 1982) Technigues l!l

Teaching Vocdbu 1ar'y (Virginia French Allen 19830)

Prdctice of Eng'liSQ Langu.age Teaching (.ley-'myHarmt:~Y-',1983)

Games for Language, !:-eal~nill9.(A. Wright, D. Bettf2ridge and M.

Buckby, 1984).

ThE:' control group was taught with regard to the

techniques and methods mentioned in the Engl ish for' New

Ethiopia for grade 4 stu.dents. The bas ic: techn iqu es for

teaching vocabulary are:

1) demonstration-by showing the
object that repres~nts the word,
by gestures, by performing the
action,

2) pictures, inc lud ing photo9f'aphs,
b lackb or-ad drcH"Jings, i l Lus t r-et ion s ;

3) Exp laria ti on - +hr-ouqh desct--ip-
tion, synonyms and opposites,
defining context and translation.
(Curriculum Division-Engl ish
Panel :1982,::-:1(6)

3.4 PROCEDURE FOR COLLECTING DATA

Observational Techniques

A check list was used to collect data about vocabulary

tedching techniques by directly perceiving the performances

of teachers and students in the experimental gr'oups and

analysing the information gathered. The writer has in

advance pr'epared the checkl ist for recording the observation
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data. the checklist was divided into two parts. In the

first part~ there dre points that evaluate the teacher's

activities and behaviour in 1ine with vocabulary leaching

techniques. In the second part, there are points that

evaluate the students' motivation, the nature of their

interaction and their responses to the vocabulary teaching

techniques (s~e Appendix for the ch~cklist).

MEASUREMENT

Pre-test

A Pre-test was prepared to determine whether or not there

is any difference between the two experimental groups. The

pre-test was a recognition type which required students to

complete the sentences (see Appendi~ 4 ) II was prepared by

consulting teachers of grade four and asking them to comment

on it. Besides, other previous tests of grade f8ur students

wet~e a1so refer'red to in or-der- to ITIi::tke the test as va I Ld and

rel iab18 as possible.

Th~ date for the administration of the pre-test for

groups was fixed. The t.ests +or- both gr-·oups•..•et~e conduc t ad

by the r-espect ive teacJ-H:;:,f~Swho taught the F'espective groups.

The test was to take a 35-minute period.
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Post-test

d post-test was administered to both the study and

control groups to s~e if th~re was any significant difference

bE:'tween them af tet~ tilE:' 1 E:'ssons had bt=en taught.

The lessons were ~iven for a p~riod of ~ight weeks. A

total of 155 studer.-ls par-t i c i pet ed in the E:':-:peF'iment

thr'oLIghout •
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4. DATA ANALYSIS

ANALYSIS OF TEST RESULTS

4.1 PRE-TEST
B~fore the comm~ncement of the experiment, a pre-test

was given to both the control and study groups to find out if

there was any signifcant diff~rence or not in th~ir knowledge

of voc abu 1ar'y. One hundr-ed and s ixt y studerrt s touk the test.

Th8 test papers w~re marked out of a hundred. The scores are

shown in appendix 7. For purposes of analysis, the marks

w~re catego('ized into fivEo'parts (see table below).

Tab l e 6 CATEGORY OF MAR~::SOF THE PRE-TEST

POOF: FAIR GOOD VERY GOOD EXCELLENT

20-40 41--60 61-80 81-90 91-100

On the basis of this category of marks, the sum of

scores of poor, fair, good and very good children In both the

groups were spl it into ttleir resp~ctive categories as shown

in the table below.
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Tab 1e 7. §.1l!!!. of scores if: each cateo';:}rY

POOR FAIR GOOD VERY GOOD EXCELLENT

C.1 667 503 640

C.2 718 466 565

S .1 711 470 710

8.2 598 696 505

The sum of scores of 'Poor l , 'Fair', and 'Good'

categories in both the sections of the control gr'oup are

1,385,969 and 1,205 respectively. Their respective averages

are 31.47, 51, and 70.88. The sum of scores of all

categories Is 3,559 and their mean is 44.49. children

categorized as 'Poor', Fair and 'Good' in the control group

ewe 44(55%), 19 (23.75%) and 17 (21.25%).

Th8 sum of scores of 'Poor', 'Fair' and 'Good' in both

sections of the study group are 1,309, 1,166 and 1,215

F'espectively. The respective averages are 32.73, 50.70 and
71.47. The sum of scores of all categories is 3,690 and

their m8an is 46.13. Children categorized as 'Poor', 'Fair'

and 'Good' are 40 (50%), 23 (28.75%) and 17 (21.25%)

r~especti vel y.

when we compare the respective sum of scores of 'poor',

'Fair' and 'Good of the control group (that is 1,385,969 and
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1,2(5) with the respective sum of scores of 'Poor' , 'Fair'

and 'Good' of the study group (that is 1,309, 1,166 and

1,215) we see very 1ittle difference. In general, a close

examination of the raw data, as a whole, shows that the study

group sl ightly exceeded the control group in terms of total

sums of scor-·es.

Statistical

formula

computations carried out by using the

to test the mean difference, how~ver, revealed that the

app ar-errt difference was not statistically signif icarrt,

According to the computations the control group scored a mean

( XI) of 44.49. The mean (X2) for the study group was 46.13.

and the Z-calcualted was found to be 0.61. This result was

found to be lesser than Z-tabulated which is 1.96 at 0.05

level of significance. This means that the mean difference

between the groups is insignificant. In other words, this

confirmed that the control and the study groups ~..,ere

homogeneous in their knowledge of Engl ish vocabulary.

4.2 POST TEST

At the end of the experiment, a post-test was given to

the groups to find out if there was any significant

d i f f er-eric e between t.hs-m , OIlE~ hundr-ed and fifty two children

took the post t2st. The post test was marked out of a
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hundred. The raw scores of the post-test are shown in

append 1>;8.

The statistical techlliques used t.o tr'eat the post-test

were the same as that used in the pre-test.

Table 8 CATEGORY OF MARKS OF THE POST TEST

POOR FAIR GOOD VERY GOOD EXCELLENT

20-40 41-60 61,-80 81-90 91-100

On th~ bdsis of the dbov~ category of mdrks, the sums of

scores of the two groups were arranged according to their

respective categories in the following table.

Tab 1e.-9. Sum of scm-es in gch categot~y

POOR FAIR GOOD

C • 1 435 545 780

C.2 450 550 820

S .1 525 1525

S r;:. 610 1415•.....

V.GOOD EXCELLENT

320

580

The sums of scol'"'esof I POOt~, 'Fair' and 'Good' in both

sections of the contr-o1 gt-'oup ar'e 885, 1095 and 1600
re.-spec:tively. And their ave.-raqt::.'sare.-35.4, 45.62 and 64

40



respectivley. Their respective sum of scores of 'Fair' and

'Good' is 2¥695 and their average . _ t:'c:
l'::> __1._'.

The sum of scores of 'Poor', 'Fair' and 'Good; in both

sections of the study group are 0, 1,135, and 2,940

respectively. The averages of 'Fair-' and 'Good' categories

are 51.59 and 66.82 respectively. The total sum of scores of

both categories is 4,075 and their average is 61.74. The sum

of scores of the 'Very Good' category is 900 and its average

is 81 .82.

A close ex arn ine't ion of the above analysis makes it clear

that the study group has performed quite better in tile test

than the control group. Table 9 shows that, unl ike the

control group, the study group has no scores in the 'poor'

cab:::gory. On top of this, the study group, unl ike the

control group, has scores in the 'Very Good' category. all

in all it can be stated that the study group has shown

greater improvement than the control group at the end of the

Ec':-:p~riment.

To test the mean diff~renc~ of the two groups, a

statistical significance test was ca~~t-~iedout by using the

formula

thus, the Z-calculated is observ~d as 7.41. this value

is found to be greater than Z-tabulated 1.96 at 0.05 level of

significance. This me:ans that the diffE:1r~encE:'betweerl the two
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means is statistically significant. In other words, this

impl ies that. t.he null hypotheses which states ttlat thet~e wi 11

not. be dny significant. difference in perf romance among

children taught through the techniqu~s used in the Engl ish

Few Ne~ Ethiupi':i.itE-):.:tbooks (ENE); and chi 1dr-en taught

thr8Ugh tne sel~cted technlqu~s for vocabulary teaching as

measur~d on ~ post test administered immediately after the

termination of the exp~riment is rejected; and, the alternate

hypotheses which states that there will be a difference

between the techniques of teaching is accepted.

4.3 ANALYSIS OF OBSERVATION

Using a check-l ist, observation of the experimental

groups was personally carried out by the researcher while the

actual classroom teaching was going on. The objective of the

observation was to assess the applicability of the major

techniques such as dialogues and vocabulary games in teaching

vocabulary to grade four students.

In relat.ion to this, therefore~ the performance of the

teachers 1n applying the techniques was evaluated. Secondly,

the students mutivatio~, confidence, and langudge performance

weJ'"'8assessed.
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Tabl t:? 10: ResLllts of the observation check! ist for teachers

NO APPROVAL DISAPPROVAL TOTAL

1 62.5 37.5 100

2 75 ,..,0:::- 100.a::.._1

3 -.t:: r-,c:- 100( 0_1 ,k..o_1

4 62.5 37.5 100
c:- 50 50 100~I

6 50 SO 100

7 62 ..5 37.~) 100

A.V 62.5 37.5 100

Tdble 11

Very
No Satisfactory Satisfacotry Fair Poor V.poor Total

8 25 75 100

9 ,..,0:::- 50 25 100"'::"-'

10 25 37.5 25 12.5 100

11 25 37.5 ,..,t:" 12.5 100.•;:',_1

A.V 25 50.0 18.75 6.25 100

Table 10 shows the per'centages of 'Approvals' and

'Disdpprovclls' for items of one-to-seven of the checkl ist.

Frum this, it is read that the total average of the

'Approvclls' was greater than that of the 'Disapprovals'.

Table 11 also Y"'f2vealsthat t.he tot.al sLIm of averages for

'Very Satisfactory' and Satisfclcory is greater than those for
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'Very Poor' and 'Poor'. This lmpl ies that the teachers were

by far capable of dpplying the t8chniques of teaching

voc ebu 1 ar'y.

Table 12 Result of t.he observat.ion checklist for §.tud8nts

VeF"y'
No Satisfactory Satisfacotry Fc:\ir Poor-' V.pOOf" Total

1 37"5 37.5 12 ..5 12_5 100

2 12.5 50 25 12.5 100

3 25 :50 2~i 100

4 40 60 100

t::' '''\1::' 50 12.5 12.5 100'-' "::'._1

A.V ~~ 44.5 20 12.5 100..::.~

Table 12 shows students' performdnce as ranked by the

help of the checkl ist. When the sum total of averages of

categories for 'Very Satisfdctory' and 'Satisfactory' are

compared with the sum total of averages of categories for

'Ver'y Poor' and 'Poor' for the items one-to-five in the

table, it can be general ized that the study group has

performed very statisfactorly

5. DISCUSSION AND INTERPRETATION OF THE RESULTS

The analysis of the test results and observation results

showed that the study group had performd notably better than

the control group. Since the groups' perforamnce on the pre-
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t8st was more or 18ss equivalent~ it will be dlfficult not to

r~late the superiority of the study group over the control

group tu th~ t~ctlniqu~s us~d in this study.

One of the advantag~s of the bdlanced activities approach

of teaching vocabulary as opposed to th~ conventional

techniques used in the ENE series is that it creates a

communicative atmosph8re in which 18arners

opportunity to interact freely.

have the

Dialogues and gam8s according to V. French Allen (1983)

develop a sense of interest in words and encourage students to

become confident and will ing in the classroom interaction.

Learning through such techniques appears to be more or less

like acqujring words in the mother tongue. This is important

in that it facil itdtes vocuablary acquisition which is found

to be a more eff8ctive way of learning a language

classroom.

In addition, dialogues and g~m8s develop the affective

in the

domain through the encouragement of participation amung

students themselv8s and between the students and the teacher.

Using purposeful al1d entertaining games in teaching are said

to help children to learn ~tlrough pldying rather than through

decontextual ized dril Is. Involving students into varied

activities 1 ike for instance the drawing of simple figures by

the learners before giving the names of the figures, can draw

the attention of the learners and create i~terest in learning.
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5.1 Conclusion:

It is possible to conclude, therefore, that the study

':Jroupin this rest2ar'chlidS bt2rlefited+r-orn tht2 techniques used

and ex celled the c ori trul gl~ouP wh ic.h was e>:posed to the

practice employed in tht2 ENE series.

The dialogues used in ENE series are very long and

difficult for tht2 practical

classroom.

vocabulary teaching in the

On the oth8r r.and, the games included in the same

teaching materiais ar't~insufficient and seem to serve only as

a means of intertainment.

5.2 RECOMMENDATIONS

As long as Engl ish remains the medium of instruction 1n

the secondary schools and 1n tht2 higher institutions of

1earnlng, the need to improve the students' English

proficiency beginning in the ear1y stages seems desirable.

This, no doubt, entails the improvement of teaching materials

and adopting more up-to-date approaches and techniques. With

this opinion in mind the following recommendations are made:

1. Vocabulary ':James and dialogues which have proved

effective

teaching

in this study should be used in vocabulary
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2. Elementclry school te,.Kher's ssh ould be encouraged and

trained to use the new t~chniqus.

3. The teaching mclterlcllsmust be improved or enriched by

including more appl icable dialogues and sufficient games

4. The drills used for vocabulary teaching must be improved

so as to facil itate learning.
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TABLB 2 :6one 4

}ALE POPULArION
SCHOOL _£,EhAL~_.L TOTAL P:;!;tlC.:.ll~;.!:.".2:~--•....•-~

ITs.B. 290 I 232 522 I 11.52I

jE.A. I 295 295 590 I 13.01I

D.B. I 162 I 161 I 323 7.12
T.C. I 77 87 164 3.62
M.23 I 166 115 281 6.20

B.B. I 98 115 213 4.'10
M.2 I 158 168 326 7.20
H.S I 169 168 I 337 7 .~.J

M.H. I 144 111 I 255 5.62
H.F. I 166 227 393 8.6'7
'r .L. I 109 121 230 5.10

D.M. I 359 389 748 16.'::;"
K. I 63 89 152 3.IrO

- --~-.-
Total ! 2256 2278 ! 4534 I 100.(:8,

I

I
.....• ..- ...- ------- -~~



Appendix .~

Table 3

Suction wise Distribution of samEle in each

. SEC:I~_
I 2 i
I 3 I

4 I
5 I
6 I!
7
8

j'SCHOOL

r- TOTAL
----

I
L_- -
I
! TO'fAL

STRATIFI:6D
SAtlJ'LE

10
10
10
10
10
10
10
10

80

1

2

3
4

5
6

7
8

10
10
10
10

10

10

10
10



Appendd,x 6 _

Pr8-Test

5---

fi
U

o
Qi,:,~-=::;:D--

6-·_..•....._·--

tj _..M __7
.;/ ----

.:f. ,

••••••• I ...•: '1 ,..;64'"-==:0:0------_--:------------_ ..._-_ ...-
PART ONJ~ / h+ t\ n ') 20/

iD------

r·Ic.tchthe following nnme s of objects with the appr-opr-Lr.t o l)icturos
CP1'r,. \'tnnrt') llqot hH.U nt)e t"]().t IIA/)..t JC nH9DQ.

a. ball e. bottle i- box
b. cup f. cat j. pencil
c. p£'.il g. table
d. e..rm ho basket



For c.c.ch ,,)f t he following questions there ar e three choices.

Choo e« 'Gh;; correct one by circling the Let t er , / 1''i'~ tl tn ffiot

,9"l C~~ r;' 5 ,.J'f «s 1~1~ (111 t (ln t ~em J'f tn 'i';J:t\ :: t nh tl f
lLJ~U:.•l ,',2t1 G"CmU l1hnn/
1. He writes with a •-------

u. pencil b. book c. bag

2. This Girl is my

u. sister b. brother c. father

3. Mescret has >dyes.

n.. two b. three c. four

4. We listen to a ------
n.. house b. book

5. Tha,t !Joy is my •-----
~'-.sister b. brother

c. radio

c. mother

PART:2 t!IS;{) (lnt/

1. Tv,',chvr says five nunber s end students write them.



1
• :uc

6

- .

Iy/ -J.
}

1,- ,--;:.., -;w ~t
1._ •.~ J_.~ (

~

- .. 'fJ ~-:~--- ,
~ '~2

8

13-

4 5
.•• w, __

9
.••• 2--

14
..•~--

I. Match the following words or phrases with the pictures. &cch

Picture has a number. Give your answer by writing the number

of your choice in the blank spaces.
'i'1'1P ~tnf1ftl 'I)t [e9" r1l~1 hfll(j().~ JC ilH9DQ.:: nJl

.q'l~ ro« ~1'C tn1'tft\:: ~G1)~1'h["7 ro« "'1'C ntllmer .• flF [If GO-/)

a. an ear _ f~ a short pencil _

b. a key , g. a boy kicking the ba Ll, _

d. a bird.

en an eye _ h. a small ball ._~ _

i. a big house _

e. a fC.t man ----------------- J. a shirt .,~_



II. For the following questions, there are three choices. Indic~te

your answer by circling the letter of your choice.
'l'1'()' () tnm.t r9DC~ l' J (f'f IIn$,~, "'" I}}ilt l.}Jilt 9Dccqft

tn l' t l'/) :: t h h II;; y lJ ~[", 6,Q /) ao C m U h n n ::

1. Tuesday is the

n. first

2. The boy is ringing the

a••table

··,3. ~he man is Lo ckd.ng the

n. book

4. The blackboard is

day of the week.

b. second c. third

b. chair c. bell

b. door c. floor

the classroom.

n. at th~ back of b. at the front of c. at the middle of

5e ,sundny is the day of the week ,

a. second b. last c. third



III. Or~1- te~.~

NOTE: Chlldren are tG-sted one by one nt the tGachur's

desk. Students who are at their desks shoul~ CO)y

passeges from their text into their exer cisc bc.o k..,

Example: 1. Show me your fnce.

2. Touch your right leg.

3. Sh~ke your right hand.

1+ 0 Show me your l~ft hand.

50 Touch your bead with both hands, atc

Score: 5 points, 1 point for each correct answer

Appendix __ ,.. _

NC.lTIb of Sc1:)ol

Lesson Topic

-0 Observc.tion Criteria for teachers

A.. Showing the meaning of words with

1. Real objects

visual aids:

2. Pictures

B. T0chniques used for ahow.l r.g meaning in
contex-:



4. simple eentencos ---...,..._. -----.----
5. drills

6. commands

(~erforming activns)

7. dialogues/v.gamos (giving &
r~ceiving information) ..,..-------::------=--.-~.....--.-.~---. Exce i v .gooCi goo~ ;00:C comment

il~1- _'__~~....~L--.---
T
i

C. Ttacher's activity

B. The introduction of th~ lesson

was

9. fha effor~ in following the

instructions and procedures

Bis manipulation & control of1f'v.

the te&··:1ingtechniques was

11. Uis observation of tho time limit

in each step was

--- - -._- ".---
II. Observ~tion Criteria for stud~ntf.' activities:

1. Hotiv:ttion and interest of the ....---r----
students was

2. ability to follow & understand !he

lesson Was

3. ability to drilJ. accurately was

4. confidence & willingness of

students in class Jiscussions &1
I

L'..ctivitieswas
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Appendix

Teac~~atcrial for the stu£I-&rouE

Lesson 40

A. (15 min) Aim: to practi~e I~et;s' and revise asking

questions, using 'where is it,! and 'Is it + preposition +

place (for example Is it on the table?' and making

suggestions 'Let's + verb + object + preposition + place

(for example: Let's hide the book inside the basket).

Game X!.ic.1i£lL,ggdfinding

Note: Defore the game is played, the teacher should

revise tasking questions: Ii/here is the (object)?' Is it +

preposition + the + place? I by putting (object) in different

places "_lld help students make appropriate reapon es ,

For example:

Teacher puts a book on the tabl8 and

asks: I.iht:;rois the book? I and

answers: lit is on the table.'
Teacher asks: lIs it on the tQble?

and he anawcr-a: I yes, it is on the table.'

Teacher further practises students by putting the object:

under the table, in the basket/bag/box, near the door/

windog, infront of the room/ the box etc.

Material: a small object that can be hidden

Procedure: Class work



2

One or two learners should b0 sent outside the room.

The clasR then discusses what snall object they would like

to hide and whdre it should be hidden,

For exarap Lc : Class- Let's hide this stone.

'I'caoher a O.K •. -hcr e ar e we going to hide it?

Class: Let's hide it under the table/ in the bag~otc)

when the object is hidden, call the learners

in and tell him /her/ them to find the object

by asking questions. For example:

TC2ch0r: Find the (Objuct)

L..:,-,nlcr:Is it at the back of the room?

Clclss: No

Lo~rnor: Is it at th~ front?

CL"ss: Yes

Le2.rner: Is it in the bag? etc

Lesson 41

C. (10 Hin.) Aim: to toach '§ilonl1:t' and 'aloud', to practise

'Let's' •

1. Teacher says to class: 'I will read this sentence i.e.

'said is giving a ball to her' After reading normally
(na tui-c'.lly)he says:

'Now, I'll read silently.'

'Seid is giving the ball to h0r'



(Rememb8r: dOn't move your li~s or speak aloud).

rh~n teacher to student

1: 'Read this sentence'

stud0nt 1 roads normally. Then the teacher tells

studeat one to rend sil8ntly (he may tell him to do

so in th~ vernacular) After tha teacher and the student

have domonstr-ntcd reading normally and silently, the

teacher thonpractises the class in similar manner.

'I'e achcr to class: 'Let's read the first sentence.'
All r,_v..(l:'Said is giving the ball to her.'

Teacher to class: 'Let's rev..dsilently.'

All rC2d silently.

2. After the students have considerably practised the mean-

ing of 'silently' the t8Rch8~ then introduces the word

'aloud' following the same method.

3. The tcach0r uses gestures Qnd drills the pronunciation

of 's..:hl~t!..;y',and ',2:loud~. He checks compr-ehensdon of

t.hesc wor-ds in the ver-nacuLar ,

Lesson 42

A. (15 mi:n.) Aim: to practise possessive adjective /part

of thc bocly/ Let's; and to t cach 'feet'.

1. It is often preferable to use pictures for practising

words tho.t name parts of the body. The best sort of



picture for this purposes is a simple impersonal line

dr&wing

notice that an arrow has been drawn to eO-ch part which

is to b~ n~med, and each arrow is numbered. Notice also thu

Englieh n.ime s for tho parts don't not appear on the dr-awi.n g

yet. Th0 teacher makes a large copy of the drawing o~ the

bl~ckboard. The students ara given a minute to look at the

drawiu.:;and to copy it.

Now they are r~ady to learn that arrow 1 points to the

head. The teacher says the word and writes it above the

arrow beside 1. As each ~art is named, each student writ~G

the ~ngliah word on thG numbered arrow on his copy of the

drawinG.

2. Teucher touches one foot and says:

'This is my foot'

rh0n teacher touches both feet and says

'ThCG0 are my feot.'



class does the same and says

'These are my feet.'

3. The teacher asks one stud~nt to come to th~ front of

the room and perform the following commands ( the

student standing with his back to the rest of the clar:;~)

Touch your foot with one hand.

Touch your feet with both hands.

Touch your ear with one hand.

Put both your hands on your face.(etc).

L~ter, when the students have learned the meaning, they

vill be ready for the following game.

Procedure: two selected students from each tea~ come to

the front of the class room. The teacher gives diff~re~t

commands quickly which the selected students are requir,·,,~.

to perfor~ ~~] together. Any student who fails the cowm~nl

'.'1:;'.11 return to his sea't , 'rhE;last studontIs ) to stay ,-/ill

bo the winner(s) to hiG/their team.

Preparations: Te8cher prepares some commands to be UG0d

for the game. For example:

Put one hand on your hend a

Put both hands on your fJce.

'I'ou ch the floor with one hand.

Touch your feet with both hands.

Put both your hands on your head (atc).



C. (10 Din.) Aim: to r~visu this week's work.

Game:

Note: It is a team garne and the t.e.acherhas to cxpLa i,n

how the game is played.

Procedure: Players arc shown a picture or blackb8QrQ

drawing containing a list of the followiLG

Ltems ,

desk, gardun, field , ball, foet, ears, t08B,

stones, trees, birds.

Learners are allowed to study the pictures for a few

md.nut es, after which it is removed. The members of each

team pool their knowlGdgd to see how many of the items

th0y can remember. Items are written down as a check. Thu

pictures are shown again and the team with the highest it~l'i1s

wins.

Lesson 45

C. (10 min.) To revise prupositions and to engage stud~nts

into communicative activities.

Dialogue: Guessing dialogue

Procedure: The teacher introduces a very short dialobue in

which members of thd class are identified according to thuir

location (near the window/door/clock etc.)

Th~ teacher shows how this dialogue will be used

Teacher: I Ct~ thinking of a girl.

She is near the window.



Student: Are you thinking of ?

Teacher: Yes, I am./ No, I am'nt.

First the speakers are the teacher, who is thinking of

SOEIG girl in the cLass, and three of the best students.

AftGr that, a student is the first speaker, who thinks of

1:1. boy or a girl, and the dialogue is used in a similar

manner.

Lesson 46

A. (15 min.) Aim: to revise adjectives 'fat/thin/short/lon:;/

big/small; and to teach clean/dirty/happy/sad

Game: a game 'Visual perception' will be played for thv

revision of adjoctives.

Pr8paration: A simple pair drawings of the following!

ite:nJs.

A fat boy / A thin boy

A short stick / a long stick

Big stones / small stones

A tall girl / a short girl

Procedure: The teacher puts the cards on his desk. The

pictures on the cards are not to be seen by th~

students. He challenges each m:.:mberof the te.in

whether one of the pair pictures in the car-d is
fat or thin/short or long etc. The: one who



correctly QIlswers wins a point to his t(:nn.

The team which accumulates ten points first

is the winner.

Example~

If one member of th~ t~am draws the card which cont~inG

tho picture of ash~=~ girl and a tall girl, the teacher

chQllcnges him by pointing to one picture saying 'Is it a

shurt girl or a tall girl?'

2. Tcach~r shows a dirty shirt or a piece of paper etc

For example: Teacher holds two pieces of paper one clcm1

and the other dirty.

lie points to th8 dirty piece of paper nnd says:

'Look at this piece of paper' 'It is dirty'

Then he shows th~ ~le~ one and says;

'Look at t~is piece of paper' 'It is not dirty.'

Tc~cher points to the dirty one and asks: 'Is it dirty?

and answers' yes, it is.'

Class repeats: 'Yes, it is.'

Teacher points to the clean one and snys:

'Look at this. Is it dirty?'

Teacher answers: No, it is not.

Class repeats: No, it is not.

Teacher: 'This piece of paper is cloan.'

Teacher asks: 'Is it clean.'

Clnss answers: 'Yos, it is.'



T8Qcher drills th0 pronunciation of 'cle~n' and 'dirty'

end checks compreh~nsion of words in the vernacular.

3. For the teaching of the word 'happy' or 'sad', teacher

first uses stick figures and then shows real pictur8s of

happy and sad persons.

Tencher draws on the boar-d one of the two stick fitjurcs :,n(.~

asks the students to draw it on their exe~cise books.

For example:-

Teacher points to the stick ;figurE:he has dr-awn and s:J.ys:

'Look at her.' 'She is happy.'

Then he writes the word happy under th~ figure Qnd let's

them write the word under the figure they have CODiud.

He then shows them a real picture of a happy girl nnd

says:
''l'h';S . 1· h . ,.•. g~r ~s appy.

'And that girl is happy' (pointing to the stick figure

on the board.

Then teacher drills pronunciation and checks mc~nins

in the vernacular. After this, the teacher drnws the



second stick figure on the board. He points to the

second stick figur8 and says:

'Look at him' , He is not happy.'

Te~cher asks: ' Is he happy?'

Class: 'No, he is not.'

Teacher: 'This boy is sad.'

H~ then shows thbm a picture of a sad boy and says:

'Look at this boy' 'He is sad.'

Fainting to the second stick figure on the board,

h0 says: 'That boy is sad.'

Teacher drills pronunciation nnd checks meaning in tl1<.:

vernacular.

C. (10 min.) Aim: to revis8 any recently learned words.

Game: 'I spy.'

Procedure: The tencher or one of the players mGk~s a

mental note of something in the classroom

(or on a wall chart etc) and the other pl~y~rs

have to guess what it is. He gives thuD ~

I:!lueby giving them the first letter 0 f the

target word. For exampl~, if the word

were 'desk', he would say:

I spy

with my little eye

something 'begi1ming ::with D

or

One, two, three



Ivhatcan I see

oom~thing in this room

beginning with D _
Note: The object must be visible in the room or in

a wall chart.

Lesson 47

A. (15 min.) Aim: to revise 'Where is the (adj) object?'

prepositions - Is it + prep. + place, making augg estLo.s a

using - Let's + verb + object + pr&p. + place.

1. Teacher takes pairs of objects (for example a big stano, a

small stone) and puts them in different places.

Teacher asks: '~hure is th~ big stone?'

Class answers: I It is on the table.'

Teacher: ' ,Jhere is tho small stone? I

Clnss answers: 'It is under the tllb10.'

Continue putting objects in different positions to r.ho w

near/under/in/on/behind/infront of.

2. Gane : Hid ing and finding

Naterial: any object which can be hidden.

Procedure: cl~ss work

One or two l~arners should be sent outside the room.

The class then discusses what small object they woulc like

to hide and where it should be hiddon, Example:-

Teacher - ~hat are we going to hide, stud~nts?



Class - Let's hide this smnll stone, etc

Teacher - O.K. ~here are we going to hide it?

Class - Lvt'~ hide it under tha tnble I in the

bag (etc).

'hen the object is hidden, call tho lcarnerCs) in 2.lld tell

him/her/ther:Jto find the object by asking questions li1>:,):-

Learner: Is it at the back of the room?

Class: No

Learner: 10 it at the front?

Class: Yes

Learner: Is it in the bag? etc

C. (10 min.) to revise prenn~~~:ons from part A.

:~a~ogue: quessing dialogue

Teacher: I aD thinking of a _

It is nenr/on/under/tho tetble.

It is infront ofl behind the ch.:tirGtc.

Students answer: Are you thinking of a

~~~~"£!L21

.l. (15 min.) Aim: to revise market wordsl asking questions cnd

giving answers I to te.:tchexpressing doubts.

Gnme: Feel c..ndthink

Preparation: Collect about ten small objects of ~iff-

erant shapes or sizes. A piece ~f cloth

will be required. It must be Lar-ge



enough to cover four or five of the ubjects.

Procedure: Make sure that the le~rn~rs know tho naoes of

at least the majority of objects which you hrvo

collected. Put four or five of the objects

under tho cloth on a tabLe withou t th.. cLr.e s

seeing which ones you h~ve chosen. Ask ~ lo~rner

to f'e oL one of the objects through the cloth ~n~

to tbll you what hel she thinks it is. If correct

let the learner remove tho object. Ask oth(.r

learners to do th8 sam& for the objects. Th0

langunge in this game c~n be restricteJ.

!;;xahple:-

Teacher: Whnt is it?

Learner I: It is

Learner II: I think it is

Le+ r-ner- III: I don't know, it could be.

Objects to be used for the game:-

Carrots I sugar I peas I toff I pot3tO(;S I
tea I beans I comb I key I rubber.

Lesson 52

c. (15 min.) Aim: to revise plurals Igoing to I adjectives

of colour.

1. Teacher gives a sentence in the si.nguLar- and class Ci1d1i:~03

it to plural:



Teacher: 'The boy is ~oing to get up ~nrly.'

Clnss: 'The boys nrr..:[5clingto get up ~nrly.'

Teacher: 'The man is going to come home late.'

ClasG: 'The men are going to come hooe late.'

2. The t~,_~cherintroduce Q d i.c.Lgu e that includes a r-e v i.ew ..f

cclours and clothing as follows:-

Tc~cher I'm thinking of a girl in a blue dress.

Gtu~~nt Is she near th~ window?

'j\,:,:,chcr: No. She's near the door •

.stu:'~c;nt:Are you thinking of ?



Ap~leii.C~i~~__ J-...D.c- _

Teachin,K material for the Contro.l grouJ?

Lesson 40

A. (15 min.) Aim: to practise 'Let's with know~bs

Note: Teacher and class should continue to use gestures and

mime the actions as they practise 'Let's

1 •.Teacher revises 'Let's with the following sentences:

r____ -_e

Teacher to class: 'Let's st9.nd up'

Teacher and class do action, saying:

'We are standing up.'

Teacher to Class: 'Let's sit down.'

Teacher and Class sit down saying:

'Ue are sitting down.'

2. Teacher gives the direction from this table and the class does

the action, saying:

'iife are

eat injera and wat.

dance.

Let's

drink water /tea/ coffee.

wash our hands /faces/ arms/ etc.

cook some food.

touch our desks.

play a game.

work.



.~---~----------------~------,

We are

eating injera and wat.

dancing.

drinking water / coffee/ tea.

washing our hands/ faces/ arms.

cooking some food.

working.

3. Substitution Drill

Teacher gives a verb from the list, and the class says:
'Let's •

Teacher: 'eat'

Class: 'Let's eat. r

Teacher: 'Pla.ya game.'

Class: 'Let's play a game.'

Teacher: 'dance'

Class: 'Let's dance.'

Continue with look at the tree, bir~

listen to the birds/ draw a picture/ cut paper.

Lesson 41

A. (15 min.) Aim: to distinguish Let's and command forms.

Note: Teacher should check the meanings of command forms.

(Example: 'Go outside: ) compared to the Let's form

(Example: Let's go outside.) Remember that when the

teacher says 'Let's,' he must also do the

action. '



1. Teacher practises the following exercises several times with

the class.

Teacher to Class: 'Let's stand up.' (Teacher and Class Stand up.'

Teacher to Class: 'Let's sit down.' (Teacher and Class sit down)

Teacher to Student 1: 'stand up. sit down.'

Teacher to Class: 'Let's stand up.' (~eacher and Class stand)

Teacher tc Student 2: 'sit down.' (1 student sits)

Teacher to Class: 'Let's sit down.'

(Teacher and Class sit)

Teacher to Student 3. 'Go out side.'

As student goes outside, the teacher says to the class.

'Let's go outside.'

Teacher and class go outside

Teacher to Student 4: 'Go inside.'

Teacher to Class: 'Let's go inside.'

Repeat the above method with: run /touch/ hold/ read/ cut/

draw.

2. Group Practice: The teacher moves from group to group

supervising as the group leaders give commands.

Teacher to Group Leader: 'Point to a window.'

Group Leader to Group: 'Let's point to a Window: i

Group Leader to Individual: 'Point to a Window.'

Teacher to Group Leader: (Sing'

Group Leader to Group: 'Lets' Sing.'

Repeat with all groups using different verbs.



c. (10 min) Aim: to teach silently and ~loud/ to practise Let's.

1. The teacher says to the class: 'Let's read our books.'

'Let's read silently.' and demonstrates

Read silently (Remmember: do not move your lips or speak

aloud. )

Then the teacher says: 'Let's read aloud' and reads the first

sentence:

Seid is giving a ball to her.'

Then the teacher and class read the sentence aloud.

2. The teacher uses gestures and drills the pronunciation of

silently and aloud.

He checks comprehension of these words in the vernacular.

3. Teacher practises with class: 'Let's read aloud/ silently.'

Teacher gives command to individuals : 'Read aloud/ Read

silently:

Note: Use sentences from the reader to practise reading aloud

and silently.

Lesson 42

A. (15 min.) Aim: to practise possessive adjectives parts of the

body/ Let's to teach feet.

1. Teacher teaches the plural feet.

Teacher touches 1 foot and says: 'This is my foot.r

Students touch 1 foot and repeat: 'This is my foot.'

Teacher touches both feet and says: 'These are my feet.'



2. Teacher drills pronunciation of both foot and feet and

practises: '1 foot / 2 feet.'

Students touch their feet and repeat:

, I have two feet.'

3. Teacher uses the table and does each action, making the

students do the same.

our heads

our noses

Let's touch our ears

our faces

our legs

our feet

4. Individual Practise

Teacher asks individual students to make up sentences using

I have and p~rts of the body.

use the following table as a guide.

2 eyes 2 arms

I have 2 ears 2 hands

1 nose 10 fingers

2 legs 10 toes
*



C. (10 min.) Aim: to revise this week's work

NOTE: This part of the lesson is best done outside.

1. Teacher to Class: 'Let's go outside.'

Class repeats: 'Let's go outside.'

Teacher and Class say: 'vieare going outside$'

After leaving the classroom, the teacher practises these

sentences.

Let's

Look at the trees / birds/ garden

go to the field/ garden/ shop

listen to the birds.

play a game.

run quickly,

walk slowly.

The children say the sentences above and then change them to.

'we are ing.'----------
Example: Teacher: 'Let's run quickly.'

Class:

Class:

'Let's run quickly_'

'We are running quickly.'

2. At the end of the period, remember to say 'Let's go inside.'

Lesson 45
Have ready: a belli a key/ teal meat/ money/ chalk

A. (15 min.) Aim: to teach ring the bell, lock the door,

write/ a word.



1. Teacher shows the class a bell (or takes the class outside

to the school bell) and says: 'It's a bell.' What's this?

'It's a bell.'

Class repeats: 'It is a bell.'

Teacher hits the bell and says. 'I am ringing the bell.'

(Several times).

Teachers asks: 'What am I doing?'

Class answers: 'You are ringing the bell.'

Teacher gives command to several students

'Ring the bell.'

Students say as they ring the bell:

'I am ringing the bell.'

Teacher asks class: 'What is he/she doing?

Class answers: 'He/she is ringing the bell.'

2. Teacher repeats method with lock the door/ I am locking

the door/ He is locking the door.

3. Teacher writes a word (bag or box, for eXample) on the

blackboard and says: 'I am writing a word.'

Teacher writes several different words:

Saying each time : I am writing a word.

Teacher drills pronunciation of word and checks meaning

in the vernacular.

4. Mixed Practise: Teacher gives commands to individual

students and they do actions.



Teacher: 'Ring the bell/Lock the door/ Write a word/

Write 2 words.'

Teacher also gives these commands to class and groups;

the students mime the correct actions.

Example: Teacher to Group: 'write a word'

Students use their finger to write in the air and say: 'I am

writing a word.'

C. (10 min.) Aim: to revise new words/ to teach floor.

1. Teacher teaches the word floor by using the floor of the

classroom.

2. Teacher tells ,students to use their fingers as pens and

obey the following commands: 'write a word in a book. ,
''1Jritea word on the desk. ,
'write a word on II piece of paper'

'write a word on the floor. ,

3. Teacher to class: 'I am going to ring the bell.'

Teacher pauses, then rings the bell.

Teacher repeats' and aks questions:

'What am I going to do?'

Class answers: 'you are going to ring the bell.'

Teacher brings students forward to practise: 'He/She/

is/ are going to ring the bell.'

4. Repeat step 3 and revise lock the door.

Example: 'I am going to lock the door.'

'what am I going to do?'



:'esson 46

A. (15 min) Aim: to revise adjectives fat/ thin/ short

~ ~ sm~ / to teach clean / dirty / happY/sad.

Note: Teacher u.ses real students/ objects/ etc: or draws the

proper stick fingures on the blackboard.

1. Teacher uses students or pictures to demonstrate.

Teacher to Cl~'_ss: 'Look at him. Is he fat?

Class: 'Yes, he is. , or 'No, he isn't'

Teacher repeats 'Is he fat on thin?'

Teacher answers: 'He's fat. ,

Class answers: 'He's fat.'

Repeat several times, using different

examples for demonstration.

2. Teacher repeats this method using sticks: 'Is the stick

long or short?'

Teacher repeats using tones: 'Are the stones big or

small?' Continue with other objects, asking the question
'Is the (ob~ct) or ?'. Students

answer: It's

3. Teacher shows a dirt shire / gabi / piece of paper / etc.

and says tIt's dirty.

The coat is dirty.'

Teacher repeats with a clean object:

'It's clean. The gabi is clean.'



The teacher drills the pronunciation of clean / dirty and

checks comprehension of the words in the vernacular.

4. Teacher brings forward 2 students and tells the first

student to smile and laugh and the second student to look

sad and cry.

Teacher points to Student 1 and says: 'He is happy:

Teacher points to student 2 and says: 'He is sad'

Teacher drills pronunciation and checks meaning in the

vernacular.

5. Teacher gives individual students gabis / Shirts / pieces of

paper or ~oth to hold and asks the question:

'Is it clean or dirty?

Students ansoer

Pointing to students or to faces drawn on the blackboard,

the teacher asks: 'Is be happy or sad?

Students answer.

C. (10 min) Aim: to revise: old-new/ tall- short, to teach

hot-cold.

NOTE: The teacher may use any convenient

Examples to teach hot - cold.

match / the wheather outside,

gestures to show hot - cold.

For example: water / a burning

The teacher should also use

1. The teacher uses whatever objects or gestures he he can

teach hot, and ~ with.



'It's hot./ Itts co~.

Teacher asks: 'I's it hot or cold?'

Class answers: 'It's hot.' or 'It's cold.'

2. Teacher brings forward a tall student and a short student.

Teacher points to the tall one: 'He's tall.'

Teacher points to short one: 'He's short.'

Teacher points to a student and asks:

'Is she taIlor short?

Students ansuer correctly. (Repeat with several students.)

3. Teacher uses the same method to teach old and new using

whatever objects available. 'I~ the shirt old or new?'

4. Repeat this method with all the adjectives used in this lesson.

'It is or

Lesson 47

A. (15 min) Aim: to teach where is the (adj.)

(object)? to revise prepositions.

1. Teacher brings forward 2 students, tall, short.

Teacher to class: 'Abebe is a tall boy.'

'Sissay is a short boy.'

Teacher:

Class:

Teacher:

la tall boy'

'a tall boy'

'a short boy'

Teacher repeats using: a big stone,

a small stone, a clean shirt,

a dirty shirt, a long stick

n short stick.



2. Teacher takes pairs of objects (for example a big stone nnd

a small stone) and puts them in different places.

Teacher asks: 'Where's the big stone?'

Class answers: 'It's on the table.'

Teacher asks again: '~,here's the small stone?'

Class nnswers: 'It's under the table.'

Continue, putting objects in positions to show ~ I

under I in! ~~I behind I infront of

3. Teacher tells students in the vernacul~r to ask him the

question as the puts the object in a place.

Example: Teacher puts a ditry shirt in the bag?

Continue using nIl the new vocabulary of this week.

C. (10 min.) Aim: to teach pocket

to revise prepositions from part A~

1. Teacher points to or touches his pocket and says:

'This is a pocket.'

Teacher touches pocket in student's trousers I dress and

says: 'This is his pocket.1

'This is her pocket.'

Clnss practises the pronunciation of pocket.

2. Teacher gives commands: 'Put a pencill penl ruler in

your pocket. r

Students do actions saying: 'I am putting a penl pencill

ruler in my pocket.'



Class repeats: 'you have a pencil in your pocket.'

3. Teacher revises prepositions and adjectives by practising

sentences from the following tables.

Teachers asks: \fhere is the

tull Girl/boy?

aODrt rirl/ boy?

small stone/book?

big stone/ book?

clean shirt/ coat?

dirty shirt/ coat?

S Students give answers as the teache~ moves the objects about.

He is

standing on the table/ chair

sitting on the table/ chair

standing near the table/

blackboard/ window.------------------------------------------

It is

on / under / near the table.

in front of / behind the chair

desk / bag / basket / etc

Lesson 50

c. (10 min.) Are you going to ?/ Game----

1. Teacher explains in the vernacular that some students will

come to the front of the room and make sentences using



going to. Then students sitting in the class will ask each

student:

'Are you going to ? '-----
If the student from the class is correct in his question, he

takes tho standing student's place.

Teacher calls 7-10 students forward and tells each of them ,

to make a sentence using going to.

Teacher points to 5.1 and asks the class:

'What's he going to do?'

Teacher chooses a student from the class who asks:

Student 5.1: Are you going to ?' If the student----

asked the corr0ct question, 5.1 answers: 'yes, I am' and

does the action, and then sits down. The student who

asked the question takes his place. If the student did not

ask the correct question. 5.1
answers: I No, I am not.' and remains in the front of the

room. The game continues this way.

Lesson 51

A. (15 m.i.n , ) l:'ir11:to revise going to and mar-ket words.

1. Teacher places a student behind the table and explains in

the vernacular that he is going to sell things. Teacher

arranges objects on the table.

2. Teacher to individual: 'Are you going to buy carrots today?

Student answers: 'yes, I am'. I'No, I am not'

If the student answers No, the teacher asks:



what nre you going to buy?'

Student: 'I ao going to buy peas.'

Student goes to the table and'buys' pens (use money for

a more realistic activity).

Teacher: 'what nre you doing?'

Stuclent: t I am buying peas.'

Repeat this method \'lithMany other students.

3. Teacher draws a ? on the board and asks:

'who is going to playa gaMe today?'

Teacher answers: 'Abebe is going to playa game today.

Tencher repeQts and class repeats.

Teacher checks comprehension in the vernacular.

4. Substitution Drill

Teacher and class practise these questions:

vl'hois going to
lock the door?

ring the bell?

draw a picture?

write in his book?

sleep?

etc

5. Teacher to stu~ent: 'who is going to cook/ sing/ etc.f

Student names someone in the class'

-------- is going to



Lesson 52

C. (15 min.) Aim: to revi5e plurals / going to

1. Teacher give5 a sentence in the singular and Class

changes it to plural. ,

Teo.cher: 'The boy is going to get up early. ,
Class: 'The boys are going to get up early. t

Teacher: ,rrhe man is going to come home late. ,
Class: 'The men are going to come home lo.te.'

Use class and groups with ~/ woman / child / friend /ete.
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