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Abstract 
The purpose of this study was to assess the practice of continuous assessment in TVET colleges of South Wollo zone. 134 teachers and officials of Combolcha and W/Siheen TVET colleges participated in the study. Questionnaire, interviews, focus group discussion, reviews of documents and informal supervision were employed to gather data . Qualitative and quantitative methods (percentage/ proportion and independent group t-test), methods were used to analyze the data. The results indicated that teachers require additional training to implement continuous assessment. The assessment approach in the colleges was traditional type. There was no significant attitudinal difference towards the implementation of continuous assessment among experienced and less experienced as well as among teachers who had additional duty post and those who did not have. Poor training of teachers, material scarcity, lack of teachers' commitment, and violation of the colleges' legislation were the major factors that affect the proper implementation of continuous assessment. Measures such as conducting refreshing courses for teachers and keeping the class size to the standard as specified in the legislation may be taken to alleviate the problems. 
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CHAPTER 1 INTRODUCTION 
1.1 Background of the Study 
Sustainable national development is unthinkable without education 
(Birhanu, 2004). He further argued that in modern society, education is 
increasingly viewed as the primary means of solving social, economic and 
political problems. Implementation of quality education is therefore crucial 
to the economic development and social stability of a nation. 

According to the new Ethiopian TVET Strategy, MoE (2003) it is not the 
difference in their natural resources that brings about a gap in their 
development between developed and developing nations . What matters 
rather is whether they have skilled manpower or not, and the effective or 
none effective system in which they are using their manpower, especially 
middle level skilled manpower. 

It is perhaps because of this that the Ministry of Education in particular, 
and the Ethiopian Government in general emphasized the expansion and 
organization of institutions for Technical and Vocational Education and 
Training (TVET). The physical development in this regard is of course 
admirable in that the number of TVET institutes has increased dramatically 
to 126 in number (MoE, 2002 pp. 77-80) . . 

It nay not the· expansion of the physical buildings, the resources and 
materials or the number of teachers employed that could bring about the 
required national development, but the quality of education that can be 
attained by a properly planned and implemented instructional process. 

One of the major activities in the teaching-learning process is assessment 
of students. Assessment, according to the views of some educators, is 
inseparable from the teaching-learning process. "Like a design that woven 
in to a fabric by a weaver, instruction and assessment are interconnected. 
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They are part of the teaching-learning process and one naturally leads to the other" (Borcikowski, 1997 as quoted in HERQA, 2006 pp. 12). 
No One can hesitate that assessment is part of the teaching-learning process and it helps educators, teachers and school officials to· make sound decision on the students' progress. What should be considered here is that whether this assessment is able to provide a complete picture of the students' progress or not. A number of questions like which method of assessment can provide the real picture of the student's progress? How this approach of assessment should be practiced? What materials and resources are required to implement it? And others can be raised here. 

According to the new Ethiopian Education Policy TGE (1994), the 
~ assessment approach that is intended to practiced in the '!YET Colleges is continuous assessmeot. This is because it is dependable in revealing the real changes in students' behavior . 

. In contrast, this judgmental approach of assessment which heavily relies on common paper-pencil test is being implemented in those institutes in the mainstream. Consequently, the validity of assessment in revealing the overall development of · the students and attainment of the colleges' objectives is questionable with the use of this traditional approach of assessment. 

Thus, the move towards the more powerful and inclusive approach of asseossment becomes imperative. In line with this the Ethiopian Technical, Vocational Education and Training Strategy (MoE, 2003). states that, whether .or not the planned instructional objectives have been achieved, and whether or not students attain the necessary skills is measured by means of continuous assessment. 

Continuous assessment in addition to being more powerful and more inclusive, as highlighted by Nitko (2004) has the following merits: 
0,""", 
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It promotes frequent interaction between students and teach ers that 
enable teachers to know the strengths and weaknesses of learners 
and identify which student need review and remediation. 
Students receive feedback from teachers based on performance that 
allows them to focus on topics they have not yet mastered. 

Similar idea was formulated in USAID (2003) that continuous assessment 
promotes frequent interaction between teachers and students which enable 
teachers to know strengths and weaknesses of their students. These 
exchanges in turn promote a student-teacher relationship based on 
individual interactions, students learn that the teacher values their 
achievements and that their assessment outcomes have an impact on the 
instruction that they receive and one-to-one communication · between the 
teacher and the' student can motivate learners to continue attending school 
and to work hard to achieve higher levels of mastery. 

In the same article, it is stated that, continuous assessment helps teachers 
to assess the curriculum as implemented in the classroom. It allows 
evaluating the effectiveness of their teaching strategies relative to the 
curriculum and to change those strategies as dictated by the need of their 
students. 

Considering the very advantages of continuous assessment and the 
implementation of the new Ethiopian TVET strategy, teachers are expected 
to implement continuous assessment. However, from t~e experience of the 
researcher, it seems that continuous assessment is not implemented. Some 
of the reasons may be lack of awareness of the important features and uses 
of continuous assessment by teachers, lack of professional 'competency, 
absence of positive attitude to it, and irresponsibility of teachers. 

Severa l local studies have been carried over related issues under various 
domains for example, Getachew (2008) , Tamene (2007), Berhanu (2004) 
and Muluken (2006). The overall findings these studies show that 
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continuous assessment is not effectively implemented fo r several reasons : lack of awareness of its techniques and procedures of continuous assessment, unmanageable class size, and lack of resources, among others. 
Except the study of (Getachew, 2008) which examined the case of continuous assessment in TVET Colleges of Addis Ababa, this issue was not covered in those studies mentioned above. Nevertheless, th~ need to see the particularitie!s in the Amhara National Regional State (ANRS) TVET Colleges arises from the fact that qualification of teachers, organizational structure, the nature of the course and offering procedures, facilities and materials and the ultimate goal of training are different. Therefore, implementation of continuous assessment in TVET colleges of South Wollo Zone needs to be examined. 

The inquiry emanates from the assumption that the present approach and methods of continuous assessment practiced by TVET Colleges to measure the attainment of instructional objectives seems inadequate. To this end, implementation of continuous assessment in TVET colleges 0[. south Wollo zone: problems and prospects was selected for investigation. 

1.2 Statement of the Problem 

Teachers and educators use most of their time in planning and preparing assessment tools. These tools are obviously used to collect evidence which enables them to make sound decisions about their students' development. However, they heavily relied on the very formal and judgmental approach of assessment, mostly summative evaluation. At most they assess students periodically but with the use of the usual paper-pencil test. In contrast, most educators argued that various methods and forms of. assessment must be used. For example, schools and universities are turning to continuous assessment where by the records o( student's performance In nearly every thing he / she does during his or her course are kept. These 
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records build up into a much more complete and reliable assessment of the student than is possible by a single examination (Farrant , 1980). 
Supporting this Alaussa (2004) stated that various dimensions of learning activities of the learners should be assessed by various methods. This shows that too frequent or periodic assessment using one m ethod does not signify that continuous assessment is being implemented. If assessment is to be continuous it should involve various methods and tools. 

According to the Ethiopian Education and Training (TGE, 1994) the practical task of implementing the n ew curriculum requires continuous assessment as a part of the curriculum in general, and the instructional process in particular. The same holds true in TVET Strategy (MOE, 2003). 
The researcher of this study feels that the relative advantage and -=-importance of continuous assessment can't be questioned and it should be practiced just on time. However, it seems that the traditional paper-pencil testing method is mostly used in assessing students' performance and the majority of teachers in TVET Colleges of South Wollo do not utilize the new approach. 

b To implement continuous assessment effectively managea bility of the class size, the procedure of course offering, the nature of the course in TVET colleges, professional skills of teachers in line with the new approach, positive attitudes of teachers towards continuous assessment, the presence of appropriate working loads and responsibility of teachers seem necessary. It is these assumptions that initiate the researcher to conduct this study. 
Accordingly, this study attempts to investigate the major problems hindering effective implementation of continuous assessment in TVET Colleges of South Wollo zone. Hence the following research q~estions were formulated . 
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1. Are teachers in TVET Colleges well equipped with the essential 
professional knowledge and skills to use continuous assessment? 

2. What kind of assessment approach do teachers in TVET Colleges 
currently use? 

3. Are there differences In attitudes towards the implementation of 
continuous assessment among teachers having different teaching 
experience and different duty posts? 

4. What are the major factors that influence the implementation of 
continuous assessment? 

1.3 Objectives of the Study 

This research is amid to investigate the problems that hinder the effective 
implementation of continuous assessment in TVET Colleges of South Wollo 
zone. 

The specific objectives of this study include: 
1. explore the methods used by teachers in assessing trainee's learning 

progress in South Wollo TVET Colleges, 
2. evaluate the awareness of South Wollo TVET trainers and college 

officials about tools, methods and principles of' continuous 
assessment, 

3. investigate the attitudes of trainers and College officials towards the 
implementation of continuous assessment in South Wollo TVET 
Colleges, and 

4. Suggest possible ways of implementing continuous assessment In 

TVET Colleges in South Wollo zone . . 

! 1.4 Significance of the Study 
The study is significance in that 

The results should shed light on the current assessment approaches 
in TVET there by clarifying the extent to which tQ-W.h.iC;G continuous 
assessment has been practiced in the colleges. 
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- The results would also help to create awareness among teachers 
about tools and procedures used in continuous assessment. 
The results would further help concerned bodies to gain insight into 
the current practice and the prevailing problems that hindered the 
implementation of continuous assessment in TVET Colleges. 

1.5 Delimitation of the Study 

Comprehensive information could have been obtained if this research had 
been conducted at national or regional level. However, due to widely 
dispersed geographical locations among zones in ANRS, the research was 
delimited to one zone only. 

1.6 Limitation of the Study 

Poor data storing culture and inacce,ssibility, non cooperativeqess of few of 
campus coordinators, teachers being bored to complete and return the 
questionnaire with similar activities and unwillingness of teachers to 
participate in focus group discussion enforced the researcher to used 12 
additional days beyond the preset plan on the proposal of the s~udy. 

1. 7 Definition of Terms 

Continuous assessment: - It is an assessment process that involves 
various tools and methods regularly to collect and interpret 
information about students' in/out school behaviors which enables 
concerned bodies to make sound decisions about tre students' 
progress. 

Prospects of continuous assessment: It refers to the futurity of the 
implementation of continuous assessment in TVET, Colleges of 
south Wollo Zone. 

Problems of continuous assessment: Problems that hinder the effective 
implementation of continuous assessment. 
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CHAPTER 2 REVIEW OF RELATED LITERATURE 
2.1 Definition, Purposes and Importance of Continuous 
Assessment 

Definition of Continuous Assessment 

Continuous assessment is a formative mode of assessment that uses multiple ways ahd format. It combines the scores obtained from paper­pencil, assignments, projects, discussion and presentations, oral paper­pencil, observations, etc. This and quite a lot of definitions have been given by many scholars jResearchers, Educators, psychometricians, etc. j. However; it may not be feasible, indeed impossible to mention all here, and rather those related to the domain of the study i.e., continuous assessment of learners overall progress are given emphasis. 

Continuous assessment is a process of collection and interpretation of information to make decisions about learners based on what they know and can demonstrate as a result of classroom instruction (Capper, 1996). 
Continuous assessment is a mechanism where the final grading of a student in the Cognitive, Affective, and Psychomotor domain~ of behavior takes a systematic account for all performances during ·a period of schooling Ojerinde and Falayajo 1984 cited in (Adebowale and Alao, 2008). 

Thus, from the above definitions continuous assessment is a process that is used in collecting information about students' performance with regard to all learning domains made through out the teaching learning process. 
A more comprehensive definition of continuous assessment is given by Njabili (1999:114), 

«A continuous assessment scheme is one which involves a systematic 
collection of marks or grades by the teacher over a period of time and the consolidation of the marks or grades in to a final score taken in to 
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account in deciding the candidate's final grade. The mos t distinctive feature of continuous assessment in general, is that it is a cumulative process, developing as the pupil develops and reflecting his/her changes in response to the course. " 

From those definitions we can drive out the following main points: 
A. Continuous assessment is a tool to collect information about learners 

B. It involves interpretation of information to have objective ground to make decisions with regard to learners learning status. 
C. Continuous assessment is one and inseparable part of instruction. D. The implementation of continuous assessment is systematic and it requires operational plans. 
E. Continuous assessment is comprehensive that enables us to assess the learners overall behavioral changes with regard to all the domains 

of learning. 

Purposes of Continuous Assessment 

Understanding the purposes of continuous assessment has its own importance. Thfs is because such a knowledge will help those who are going to implement this technique of assessment to give due consideration and increase their effort towards its proper implementation. 

From the perspectives of measurement expertise, .continuous assessment is purposely, designed to improve teaching and learning for all students, not for filter students out of educational opportunities (Popham, 1981). 
Continuous assessment is a dual-purpose diagnostic instrument that is useful for both the students and teachers. It enables students to understand ' the areas in which they are having difficulties and to concentrate thdr effort in those areas mean while it allows teachers to monitor the impact of their lesson on the students' understanding 
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(Desalegne, 2004). This idea is strongly supported by USAID (2003: Para. 2) 
that, 

"Teachers can modify their pedagogical strategies to include the 
construction of remediation activities for pupils who are not 
working at the expected grade level and the creation of 
enrichment activities for pupils who are at or above the expected 
grade levels. Hence, continuous assessment supports a cycle of 
self-evaluation and pupil-specific activities by both pupils and 
teachers. " 

The other important purpose of continuous assessment to be considered is 
that, it is intended to assess the curriculum as implemented in the 
classroom. It allows teachers to evaluate the effectiveness of their teaching 
strategies relative to the curriculum, and to change those strategies as 
dictated by the needs of their students (Desalegn, 2004). In addition, 
continuous assessment provides information on achievement of particular 
levels of skills, understanding, and knowledge rather than achievements of 
certain marks or scores. Thus, continuous assessment enables students to 
monitor their achievement of grade level goals and to visualize their 
progress towards those goals before it is too late to achieve them (Tamene, 
2007). 

, Hedson's definition of continuous assessment cited in Teshome (2001) 
reveals is as a constant updating of teachers judgment about their 
students; which permits cumulative judgment about their performance to 
be made is a useful starting point in considering the advantages of this 
form of evaluation and the circumstance in which it is best employed. From 
this definition we can understand that teachers' decision making skill is 
constantly updated as they are involved in continuous assessment. 

Another important aspect to be mentioned with regard to purpose of 
continuous assessment according to the viewpoint of Tanu (1974), cited in 
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Njabili (1999) is minimizing the elements of risk associated with single examination and valid indication of students' achievement; because it was felt, no students who work conscientiously should fail, 

Importance of Continuous Assessment in Assessing Students' Learning in Modern Education 

Assessment of student's learning requires collection and interpretation of information to rriake sound decisions about the overall student's progress and the attainment of the planned instructional objectives. 

Indeed attempts have been made to assess the student's progress with the help of paper-pencil tests. For example, aptitude tests have been used to measure individual's potential and achievement tests were used for measuring individual's skills and knowledge. However, these instruments have been found, to be ineffective to measure ·all significant aspects of learner's behaviors. Popham (1981:309) argued that paper-pencil tests were proved either insufficient or downright inappropriate to measure many significant aspects of learner's behavior. He further strengthens his view by forwarding the question: "Can you think of a sensible paper-pencil test that could be used to assess a student's ability to deliver un impromptu speech in a public speaking class»? 

Similar argument was suggested by-Reton (1990), cited in Teshome (2001) that, continuous assessment enables us to take in to account certain qualities which can't be assessed in any other way: namely effort, persistence and attitude. Gronlund (1981), indicates that learning out­comes in skill areas and behavioral changes in social development are especially difficult to evaluate with the usual paper-pencil tests and also out-lined out comes and representative behaviors that require evaluation procedures beyond such traditional tests. The details of these learning outcomes and representative behaviors are indicated in table 1 which is taken from the same author (1981:433-434). 
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Table 1: Learning out-comes and representative behaviors 
Out-comes Representative behaviors Skills Speaking, Writing, Listening, Performing . laboratory experiments, Drawing, Playing musical instruments, Dancing, Gymnastics, work skills, study skills and social skills. 
Work habits Effectiveness In planning, Use of time, Use of equipments, use of resources, Demonstration of such skills as initiative, creative, persistence and dependability 
Social Concerns for the welfare of others, Respect for lows, attitudes Respect for the property of others, Sensitivity for social issues, Concern for social institutions, and desire to work toward social improvement. Scientific Open mindedness, Willingness to suspend judgment, attitudes Sensitivity to cause-and-effect relations, and an inquiring mind. 

Interest Express feelings towards various Educational, Mechanical, Aesthetic, Scientific, Social, Recreational and Vocational activities Appreciations Feeling of satisfaction, and enjoyment expressed towards Nature, Music, Art, Literature, Physical skills and outstanding social contribution. Adjustment Relationships to peers, Reaction to praise and criticism, Reaction to authority, Emotional stability and Social adaptability 

Source: Gronlund, N.E. (1981). Measurement and Evaluation in Teaching pp.433-434 

To sum up, continuous assessment which involves different tools including; paper-pencil tests, projects, assignments, interviews, ra.ting scales, observations, anecdotal records, portfolio, students self evaluation, etc. is relatively advantageous that enables teachers to 'assess students' behavior in relation to the complete domains of learning. 

2.2 Problems of Continuous Assessment 

In contrast to the usefulness of continuous assessment with regard to its effectiveness in measuring all aspects of learning domains, improving 

12 



b 

Q 

instruction, servmg as a means to provide immediate feedback and providing a mea,surement which is reliable and free from cheating, there are problems too. 

One problem attributed to it by Capper (1996), Adelman" King, and Treacher (1990), and Elui (2008) is the marks assigned by teachers for equivalent trails of students are not consistent. This is because some of the tools used in continuous assessment require sUbjective decisions of teachers. He added that, many teachers have not been trained well m classroom assessment, so they may not be doing an adequate job of using continuous assessments in the classroom. 

As Alausa (2003), cited in Adebowale and Alao (2008) outlined the frequent requirements of increased number of paper-pencil are recurring marking, frequent observations of learners to assess effective outcomes and keeping more records on learners. All these could mean more work for· the teacher, greater demands on time and increased responsibility. He further examines the problem of continuous assessment from the viewpoints of learners that continuous assessment can mean too many projects from too many instructors at the same time and the fact that well-to-do learners are given unfair advantage over poorer learners as they would have greater access to resources. 

Solutions to the underlined problems as pointed out by Adebowale and Alao (2008) is that, teachers should be prepared professionally and mentally to operate in the system. If the teacher is not prepared adequately to operate in the system, it may lead to a tendency to manufacture scores in the name of contin:uous assessment. And in · relation to this Capper (1996) stated that teachers should be encouraged to form favorable attitudes towards the practice of continuous assessment and pinpointed that teachers who are not well trained may have difficulties in the criteria for judging students on 
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the objective outlined, which is one of the benefits of a centrally developed 
continuous assessment system. 

Continuous assessment recognizes teachers as professionals having 
integrity and expertise to judge student's abilities (Capper, 1996). However, 
it seems that teachers are making decisions on students learning . 
development based on information obtained through one or two shots of 
examinations in . the name of continuous assessment which is practiced 
internationally. With this regards, Isaac (1995), as cited in Elui (2008), 

vzontended teachers ' unreliability in continuous assessment score is an 
international problem. The study mentioned that gross inflation is usually 
detachable when continuous assessment scores are compared with 
examination scores in South Africa. It was also claimed that issues facing 
3rd world countries in terms of implementation of continuous assessment 
are very different from those facing 1st world countries . 

This is because, teachers in developing countries are undc::rpaid under 
trained, and over worked. Many have two shifts of classes, often with too 
many students per class, so they may be disinClined to spend additional 
time out side of their normal classroom in developing paper-pencil tests, 
quizzes, or other approaches to assess their students. Another concern is 
that when course grades begin to count toward selection decisions, 
teachers are vulnerable to corruptions Capper (1996), and (Elui, 2008). 

As to the viewpoints of educators, proper training of teachers and reduced 
workload may alleviate the problems. Individuals who receive appropriate 
training and have time to develop the assessment would be able to develop 
more creative, pedagogically and technically sound assessments. They 
could develop assessment, which support: 

• independent and resourceful learning, higher order thinking and 
problem solving tha t are consistent with the principle of learner­
centered instruction 
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• that have objective criteria for evaluating students performance 
• that involve students in applying knowledge, skills and concepts to solving real-life problems in their communities 
• and that captivates student's interest and imagination (Capper, 1996). 

2.3 Elements of Continuous Assessment 

2.3.1 Int.egrating Assessment and Instruction 

Testing is an essential part of learning process or instruction in continuous assessment. All instructions are based on the learning objective, just as all paper-pencil, in continuous assessment are based on the instructional objectives to determine if the teaching resulted in learning. In line with this Pasigna, (2001:3) states that, "all assessment should be done on what has been taught; there should be no "surprise" when students' learning is being assessed or tested." This is an indication of the existence of a relation among the three aspects: instructional objectives, instruction/teaching­learning activities/, and assessment. 

Integration of assessment, instruction and learning objectives will be realized through effective planning. In doing so, teachers will have an opportunity to: 

- acquire the skills to effectively plan teaching strategies that will suit particular subject areas, 
- acquire skills to plan construct and Use achievement paper-pencil and other assessment tools in evaluating pupils' learning attainments, 
- plan, design and use instruments to, assess personality characteristics and psychomotor behaviors, and 
- interpret scores and diagnose students learning difficulties. 

Thus, teachers should be able to integrate assessment so that the products of the colleges need not just be possessors of certificates but graduates with 
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admirable, decent and predictable character (Anikweze, 2005 cited in Elui, 2008). 

To that effect, the teacher should also assess feelings, attitudes, interests and aspirations of students, which are pa rts of the expected curricula, during lessons . . The teacher should also assess experiences as well as their motor and manipulative skills like gross bodily movements, finely coordinated movements; non-verbal communicative behaviors in the form of dances, speech, and gesture, sound production etc, during hissons. 
2.3.2 Provision of Quality Feedback 

Cowan, as quoted in Race, Brown and Smith (2005: 105) had forwarded his view to show that feedback is an important element to continuous assessment in the following way: "If assessment is the engine that drives learning, the ways in which we give feedback are important in gearing and lubricating the engine so that maximum effect is achieved from the effort put in by all concerned." However, the present trend of feedback practiced by teachers is not declarative that has less contribution for students' better learning. Grant Wiggins experience has a lot to learn about the way that teachers offer feedback to their students. Wiggins (1998: 46) reported that, "In all kinds of schools (public or private; elementary, secondary or 
college; with or without state program), I would have to report that 
many educators seem to believe that feedback means giving lots 
of approval and some disapproval or advice. In classrooms, the 
most common piece of the so-called feedback I hear is "Good job '} 
or an equivalent phrase. It is of course important to praise 
students, . because it often satisfies and encourages them, but it 
cannot help them to improve their performance." 

He further elaborated that, 
"Praise keeps you in the game; real feedback helps you to get 
better. Feedback tells you what you did or did not do and enables 
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you to self adjust. Indeed the more self evident the f eedback the 
more autonomy the performer develops and vice-versa. "(46) 

The ineffectiveness of the present provision of feedback and its suspicious of negative influence was clearly stated that, traditionally teachers use such statements "You need to study hard", "Your hand writing is nice", and "Good job" to. register their approval or disapproval of the student performance Race, Brown and Smith (2005). But such evaluative feedback, long a classroom staple, is of a limited value for improving students learning and can actually have negative effect on students desire to learn Wiggins(1998) and (Flachikove, 2005). 

The best feedback should then be highly specific, directly revealing or descriptive of what actually resulted, clear to the performer and available in terms of specific targets or standards. Wiggins (1998) stated he importance of descriptive and quality feedback that, productive feedback tells students what they are doing right pinpointing ' strengths and helping learners develop those strengths even further. 

Beyond this, most teachers does not understand the importance of feedback and the reason to use it. In line with this research done by Black and William (1998a) as cited in Weeden, Winter, and Broadfoot (2004) states that: 

• teachers' feedback to students often seems to serve social and managerial functions, at the expense of learning functions, 
• teachers are often able to 'predict students' results on external paper-pencil, but at the same time, they know little about their students learning, and 
• the collection of marks to fill up the records is given higher priority 

than the analysis of students work to discern their learning needs. 
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2.4 Frequency of Assessment 

The frequency assessment is determined by several factors. The grade levels 
and age of students and the type of expected out come are among others. 
Being within this frame of understanding, the way the teacher able to 

J integrate the instruction and learning objectives with assessment 
determines the frequency of assessment which is influenced by the 
effectiveness of the plan made by the teacher (Pasigna, 2001). This plan is 
again influenced mainly by, the aim of assessment. For example, in a 
system of assessment whose primary purpose is to promote, select or 
certify students may not be necessarily frequently. On the other hand if 
assessment is intended to support students learning it has to be performed 
starting from the first day of instruction and should be continuous (Brown, 
1991) and (Hargreaves, 2001). 

The responses given by two participants in a research done by Hall, et al. 
(1997: 112) "From Day one I am assessing so I can tailor to individual need 
and get some kind of progression and planning going quickly." and "I have 
to know where they are in order to work out where I am going with them." 
enlighten us that assessment should be practiced daily. 

2.5. Assessing Practical Activities 

A large number of learning outcomes can be measured by paper-pencil 
tests. This is true especially in the cognitive domain such as those 
pertaining to knowledge, understanding, and thinking skills. The 
significance of these areas in all subject matter has placed paper-pencil 
testing in a prominent and central role in educational evaluation. However, 
we must be careful not to be solely dependent on paper-pencil testing. 
Assessing learners while engaged in practical tasks accounts the largest 
share of the overall assessment procedure in technical and vocational 
training. With this respect, the teacher should decide on what to and how 
to assess as the work is planned. Louis, and Lawrence (1989)" emphasized 
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that, the knowledge to be assessed and the system of assessing that 
particular knowledge should be decided simultaneously as the work itself is 
being planned. 

Coming to the Ethiopian TVET strategy (2003), 80% of the total training 
hour is allocated to practical activities, whereas, the theoretical part 
constitute the remaining 20%. It was emphasized that, TVET teachers must 
try to match their instruction and assessment plan in a meeting held to 
acquaint the TVET strategy to TVET teachers in Bahir-Dar, in February 
2000. Furthermore, a document prepared and distributed on the above 
occasion to its participants declares that the system of assessment that 
should be utilized in the colleges is continuous assessment. fndeed, there 
was no guideline or direction provided in the doc~ment on how to apply the 
system in to practice, which was quite not more than giving a mere order. 
The nature of the outcomes to be measured in TVET programs needs 
subjective decision to be made by teachers. This leads to unreliable and 
biased judgments with different magnitude among different colleges, 
departments, and teachers. 

As to the view points of educators there should be a certain guideline to 
keep the assessment outcome at the same standard. Provision of 
assessment scheme for example, Hudson's assessment scheme of 
evaluation of practical subject as indicated in Lawrence and Cohen (1989) 
(Table 2), may reduce this biased judgment and other related rescues that 
questioned the validity of assessment technique. The plan is advantageous 
that it minimizes the subjectivity of evaluation. 
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Table 2: Assessment scheme for practical subjects 

Major 

Categories of Sub-sections of each category Criteria for grading 
assessment 

1 The suitability of the overall plan 
(a) Strategic 2 The use of source materials Award 5 marks for 

consideration · 3 Ways of obtaining information outstanding quality 
1 Basis for inclusion/ exclusion of 
materials Award 4 marks for 

(b) Selection 2 Organization and selection of 
above average quality 

- -Criteria materials, criteria Employed 
Award (3 marks for 

3 The 'balance' of the various average quality 
sections of the project 

1 Overall quality Award 2 marks for 
2 General neatness below average quality 

(c) Presentation 3 Aptness of 

illustrative materials Award 1 mark for very 

1 Enterprise poor quality 

(d)Attitudinal 2 Perseverance Award 0 marks 
considerations 3 Co-operation one with another for unacceptable 

quality 

Source: Louis, C. and Lawrence, M. (1989). A guide to teaching practice 
Page 294. 

The plan is again shown below while it is used as the basis for a method of 
evaluation of a project work. It provides uniform and consistent mark 

allocation possibility for the teachers. 
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Table 3: Mark allocation based on the assessment plan 

Source- Louis, C. and Lawrence, M. (1989) A guide to teaching practice 
Page 296 
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2.6 Tools and Techniques used in Continuous Assessment 

The traditional paper-pencil tests are still power full to measure student's 
achievement. In the mean time, there is a need to other tools and 
instruments so that the development of students can be measured from all 
spheres <if learning domains. The tools or techniques required may differ for 
different educational streams. Thus, it is the responsibility of the teacher, 
the departments, and the colleges to select and use the most desirable 
combination. 

Heinemann (2005) cited in Tamene (2007), outlined some of the available 
tools of continuous assessment along with the domain areas for which the 
tools are relevant. Some of the instruments enumerated are appropriate for 
the assessment of cognitive behaviors while some are useful for the 
assessment of affective and psychomotor behaviors. The asse.ssment tools 
and domains where they can be applied are indicted below in table. 

Table 4: Assessment tools and their related domains 

Evaluation tools and Cognitive Affective Psychomotor 
Techniques behavior behavior beha~ior 
Paper-pencil * 
Projects * * * .\ 

Assignments * * * 
Interviews * 

'. 
Rating scales * * 
Observation * 
Questionnaire * 
Anecdotal records * 

Source: Tamene Olana (2007 pp.36), adopted from Heinemann, (2005) 
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From the above table, it can be seen tha t paper-pencil tests are useful fo r 
assessment of cognitive behaviors. Projects and assignments can be used 
for assessing affective and psychomotor domains while others are useful in 
assessing affective behaviors. The combined use of the above tools will 
enable teachers to get valid, reliable and usable informatiol1 that helps 
them and all concerned to make sound decision about student progress . 

. / 2.7 Teachers Attitude towards the Implementation of 
Continuous Assessment 

Attitude has been defined by different scholars in a relatively different way. 
Nevertheless, there is no single universally accepted definition of attitude 
on the other hand all definitions are bound with two integrated elements 
that come in to 'one's mind. These integrated elements in every definition of 
attitude are the attitude itself and the attitude object. One common 
definition for example, is "It is a relatively enduring tendency ~o respond to 
some one or something in a way that reflects a positive evaluation of that 
person or thing" Social psychologists as cited by (Manstead, 2001:909). 
From the above definition one can understand . that, there are two 
integrated elements to be considered. Those are For example, ... , tendency 
to respond (attitude) and someone or something (the attitude object). In the 
same way it is essential to think of the awareness and positive feeling of 
teachers (attitude) and the (attitude object) that is the program or more 
specifically continuous assessment thatis. going to be implemented. 

An effective implementation of a program or continuous assessment (the 
attitude object) requires positive tendency and commitment (atj:itude) of the 
performer of that program. Despite the fact that, continuous assessment 
which is relatively a new trend in the Ethiopian Educational context is 
advocated tha t it should be practiced in every level of education (elementary 
to higher education), its implementation seems not encouraging because of 
various reasons. The most influential reason as described by researchers is 

23 



o 

that teachers' negative attitude towards the implem en tation of continuous 
assessment (Nitko, 1996) and (Adebowale and Alao, 2008). Teachers' 
negative attitude towards the implementation of continuous assessment is 
resulted from lack of awareness and orientation as described by (Teshome 
2001). Educators pinpointed that a new assessment program can succeed 
only if teachers accept it Gronlund and Linn (2000) . They also .added that if 
teachers do n ot accept the basic philosophy of the new assessment 
approach, one can hardly expect that it will probably be implemented. 

Tamene (2008) outlined that the implementation of continuous assessment 
was attempted before preliminary works were done. As to him, adopting or 
copying a system with out giving due consideration to the existing reality 
has a negative consequence up on the expected result. 

Thus, from the above ideas teachers may bear negative attitude towards the 
implementation of continuous because of the absence of adequa te 
orientation and training, lack of skills and knowledge without which they 
cannot appreciate and implement it . 

.I 2.8 Related Studies on Continuous Assessment 

2.8.1 The National Experience 

The status of continuous assessment 111 Ethiopian Educational context 
seems not fully researched. However, attempts have been made by Birhanu, 
Getachew, Muluken, Tamene and Teshome the topics of whose works were 
mentioned in the background of this study. Among them the two (Birhanu, 
2004) and (Getachew, 2008) stated that the absence of continuous 
assessment directives and guidelines were the major problems that 
hindered the implementation continuous assessment among others. The 
later added that poor administrative support, time constraint and large 
class Size were also major factors which hindered the proper 
implementation of continuous assessment in TVET Colleges. 
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Beyond these, problems such a s lack of awarenes s about continuous 
assessment, inadequate preparation, lack of technical support, large class 
size, lack of adequate learning materials, absence of adequate supervision, 
lack of students motivation and learners negative attitude are common to 
those studies as factors that hindered the implementation of continuous 
assessment. 

In addition to these, lack provIsIon of feedback, less involvement of 
students in self-assessment, poor record keeping and communicating the 
assessment data regularly were also factors that hindered the 
implementation of continuous assessment (Birhanu, 2004), (Getachew, 
2008) and (Tamene, 2007). They further contended that most of teachers 
taught that, continuous assessment is simply frequent testing; of students' 
performance using the common paper-pencil tests. The educators view of 
continuous assessment in contrast require the llse of different tools and 
techniques, and careful recording of every thing that the student performs 
through out the course (Nitko, 1996), (Gronlund and Linn, 1990) and 
(Farant, 1980). 

Thus, according to those studies the current practice of continuous 
assessment in the country in those areas covered by the studies is below 
the expected status that assures its proper implementation. 

2.8.2 Regional Experience 

At present continuous assessment is being considered as the most 
important tool to assess students learning. The continuous assessment 
technique in many African nations is replacing the traditional judgmental 
summative assessment, which was · practiced by examining the students 
once at the end of a term. For example, students' in Nigeria are assessed in 
the cognitive, affective and psychomotor domains a number of times at 
certain intervals, using a variety of assessment techniques (Adebowale and 
Alao, 2008). This implies that the aim of using these paper-pencil tests, 
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projects, observations, questionnaires, portfolios, etc. is to facilitate students' learning (Elui, 2008). 

The comprehensive nature of continuous assessment was recognized in Malawi, and Policymakers are now considering integrating the continuous assessment model into all Malawi's primary schools beginning with the primary school ' curriculum and the teacher training colleges. It was also pinpointed that due consideration has been given to continuous assessment in Southern African States (USAID, 2003). furthermore, continuous assessment at the primary and secondary levels was among the key issues noted in the sub-regional conference on assessment which was hosted in Zambia under the banner Southern Africa Conference on Continuous Assessment on June 30-July 2, 2003. On this conference it was also recommended that the need for teachers education on the tasks of the administration, interpretation, recording, and reporting of assessments, with a suggestion to integrate continuous a ssessment course work into teacher training colleges. Other observations that came out of the meeting includes: making continuous as~essment complementary to national examinations, relating continuous assessment to remedial interventions, and having a strong process of inspection to ensure and to monitor the use of continuous assessment in schools (USAID, 2003) . 

It is believed this much background literature is enough to serve as a frame for this study. The next section deals the design of the study. 
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CHAPTER 3 RESEARCH METHODOLOGY 
3.1 Design of the study 
A descriptive survey method was used to collect and analyze relevant data. 
3.2 Participants 

The list of deans, department head and teachers was taken from the colleges, record · office. All Deans, department heads and teacher of the two colleges were participants of the study particularly in filling in the questionnaire . However teachers who were:-
~ below six months of teaching experience and 10+3 graduates 
~ in short and long term trainings-and 
~ not actually teaching during the period of data collection were 

excluded. 
Table 5 below gives further breakdown of participants in the responding the questionnaire taken from the population. 

Table 5: Participants in responding the questionnaire 
S/ Participants distribution 
No Center/ Deans D/Heads Teachers G. Total 

College M F T M F T M F T. 
1 Combolcha 3 - 3 17 - 17 31 13 44 64 
2 W/Siheen 3 - 3 15 3 18 38 11 49 70 
3 Total 6 - 6 32 3 35 69 24 93 134 

Participants of focus group discussion 
To select participants of focus group discussion, departments were grouped in to sub groups (clusters) by either streams or group of streams to get proportional representatives. Clustering streams in to a group was made because of that the number of teachers in each streain were not proportional ranging from 3 to 18. Accordingly, one or two tc;achers were 
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then taken from each stream or group of streams using lottery system. Participants from deans were grouped separately and selected the same way. Tables 6 show the distribution of focus group discussion participants. 
Table 6: Participants of focus group discussion 

Combocha W/Siheen 
Streams/ N Selec Partici N Selec partici SINO group of streams ted pated ted pated 1 Industrial 17 2 2 18 2 1 

2 Construction 8 1 1 11 1 -
3 Business 7 1 1 10 1. 1 
4 Common-course 11 1 1 13 1 1 , 5 Water Technology 7 1 1 - X X 
6 Health extension - X X 4 1 -
7 Textile, garment, 11 1 1 11 1 -

Hotel MGT. 
8 Deans 3 1 1 3 1 1 

Total 64 8 8 70 8 4 
--

X- No training in this college in this stream 

Participants of interviews 

Participants for interviews were selected in the same technique of lottery system. But here further grouping of streams in to group was made. The deans were made to constitute a separate group as was done in selecting participants of focus group discussion, while others were made in to cluster that constitute proportional number of participants. Each cluster was then made to constitute 18 to 27 participants after a number of possible combinations were tried. 
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The last sectiori of the questionnaire contains questions that focus on the 
feasibility, problems and prospects of continuous assessment in TVET 
program. 

Five interview, five focus group discussioI;1 questions, document 
examination and informal supervision were used to collect the required 
data. 

3.4 Procedure 

An Amharic and English versions of a questionnaire with 48 closed and 
open ended questions, grouped in to four sections were developed in line 
with the basic research questions and related literature. 

The questionnaire was pilot tested on forty-one Ethiopian and two Indian 
teachers from the Faculty of Technology, Wollo University where teachers' 
characteristics are similar with teachers of the colleges understudy. 
Reliability analysis was made and Cronbach's alpha =.62 was obtained. 
Revision of items was made based on item analysis. 

Then, the questionnaires were distributed to the participants with a plan to 
collect them within five working days; however, seventeen working days 
were necessary to obtain all questionnaires. 

Interview and focus group discussion questions were developed after 
examining participants' responses to the questionnaire. Emphasis was 
given to questions which were not correctly completed or which were not 
understood well by participants, that is to items that need paraphrasing. 
Interviews and focus group discussions were conducted on programs 
arranged on the convenience of the colleges' officials, campus coordinators 
and teachers. All response of participants' were recorded and translated to 
hard copy. Document examination and informal supervision were used for 
verification of information whenever necessary 
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3.5 Methods of Data Analysis 

Data obtained through the questionnaire were categorized and presented in relation to the research question they focus on in tables with descriptive statistics that is (percentage/proportion). (Qualitative data obtained through open-ended questions, interview and focus group discussion questions were also summarized in to common themev Finally, statistical analysis (that is -t- test for means of inde e dent_samples) was carried out to examine the influence ef- auty pO.st and e1&perience. on teache ...... '-"''''''~''" 
implementation of continuous assessment. 
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CHAPTER 4 RESULTS 

4.1 Educational Background and Related Trainings of 
Teachers 

Table 8 presents data pertaining to educational backgrounds and related trainings of teachers, opportunities for teachers to participate in short term trainings, seminars or workshops related to continuous assessment, and the helpfulness of the courses they took and trainings they had if any in the process of implementing continuous assessment. In general the data show that the educational background of teachers is not enough to implement continuous assessment. As it is indicated in table 8, 101 (75.4%) participants were professional teachers, while 33 (24.6%) participants were . 

I not trained to be a teacher. Among the latter, only 12 (36.4%) of the participants had the opportunity to take course related to measurement and evaluation. 

Beyond this among the participants who were prepared for teaching, only 6(5.5%) took four or more courses related to measurement and evaluation. Relatively large amount of participants that is 35 (32.1%) indicated that they took only one course related to measurement and evaluation. 
Participants were asked whether they know what is meant by continuous assessment. In response, 130 (97.0%) said that, they know it, while, 4 (3.0%) participants did not know what is meant by continuous assessment. Furthermore, 131(97.8%) participants responded that, they knew the tools and methods used in continuous assessment, while 3 (2.2%) did not know. Regarding the issue of taking courses that enabled them to implement continuous assessment, only 25 (18.7%) reported that they took courses that helped them to implement continuous a ssessmept. 
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,y/ Table 8: Educ;l.tional background and related trainings of teachers S 
SINo Item /Qu estions/ Response N % 

Training Stream/ professional Teaching' 101 75.4 2.1.1 background/ Non-Teaching 33 24.6 If your answer to question no 2.1.1 is 
"Non-teaching" , have you taken any Yes 12 36.4 2.1.2 training related to measurement and 
evaluation? No 21 63.6 If your · answer to question no 2.1.1 IS One 35 32.1 "teaching", how many courses related to Two 42 38.5 2.1.3 measurement and evaluation did you Three and 
took? more 32 29.4 Do you know what is meant by Yes 130 97.0 2.1.4 continuous assessment No 4 3.0 Do you know the tools and methods used Yes 131 97.8 b 2.1.5 in implementing continuous assessment? No 3 2.2 
Have you taken courses that enabled you Yes 25 18.7 2.1.6 to implement Continuous assessment? No 109 81.3 Do you feel that the courses you got were Yes 13 52.0 2.1.7 sufficient to implement continuous 

No 12 48.0 assessment? 
Have you got any opportunity to 

2. 1.8 participate III Seminars; Workshops, Yes 36 26.9 and short-term trainings related to 
continuous assessment? No 98 73.1 

Such trainings 
have never 54 55.1 
been prepared. 
Though, 
trainings have 

2.1.9 If your answer to question no 2.1.8 is "No" been prepared, 
what could be the reason? opportunities 34 34.7 

were given to 
others. 
Combination 
of the above 10 10.2 
two reasons. 
To a very great 9 25.0 If your answer to question no 2.1.8 IS extent 

2.1.10 "yes", to what extent did the skill you get To a great 18 50.0 from these courses, serve you to extent 
implement Continuous assessment? To a small 4 11 ,1 

extent 
Not at all 2 5.6 
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In connection with this, they were asked if the courses they took were 
sufficient enough to implement continuous assessment and only 13 (52.0%) 
support this idea while the remaining participants opposed it. 

Thirty six (26.9%) participants had opportunities to participate in seminars, 
workshops, and short-term trainings, while 98 (73 .1%) had no 
opportunities to participate in such seminars, workshops and short term 
trainings. In response to why did not they got those trainings, 54 (55.1 %) of 
this category elucidate that, such seminars, workshops and short-term 
trainings have never been conducted. 

The data further indicated that nine (25.0%) participants thought that they 
benefited to a very great extent from those seminars, workshops, and short­
term trainings. Others, 18 (50 .0%) and 4 (11.1%) also thought that they 
benefited to a great and small extent respectively. Two (5.6%). participants 
contend that the seminars, workshops, and short-term trainings were not 
helpful in implementing continuous assessment . . 

4.2 The Current Status of Continuous Assessment 

This section deals with the issues of the frequency of assessment the tools 
and methods used by teachers in assessing their students, the purposes of 
continuous assessment scores, the frequency of feed~ack that teachers 
provide to their students, the percentage of marks a;::counted for by the 
students final grading and the absence or presence of directives and 
guidelines to implement continuous assessment in the colleges. 

Frequency of assessment 

Table 9 presents data related to the frequency of assessment that is 
practice by teachers. The data show that the frequency of assessment is not 
regular rather duty dependant. 
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As indicated in Table 9, da ily assessment was practiced as cla imed by 19 
(14.2%) participants. 25 (18.7%) participants also reported that they were 
assessing their students weekly. The largest portion of participants (61.2%) 
stated that they assess their students at the end of each duty. 

S J..- Table 9: Frequency of assessment 

SIN Item Responses N % 
Daily 19 14.2 
Weekly 25 18.7 2.2.1 How often do you assess Monthly 3 2.2 your students? Termly 4 3.0 
Others (end of duty) 82 61.2 

Tools and methods used in continuous assessment and purposes of 
continuous assessment scores 

\ Table 10 presents data pertaining to tools and methods teachers are 
currently usmg as well as the purpose of continuous assessment. In 
general, the data show that most teachers use several combinations. For 
example 28 make use of paper-pencil tests in combination with project 
works, discussion a nd presentation. 

/ 

Another combination of tools and methods, which was supported by 27 
(20.2%) participants includes: usual paper-pencil tests, project works, 
interviews, discussion and presentations and others mainly reports of field 
visits. There also teachers who reported that !.hey are using a single 
method in assessing their students. For example: 4 (3.0%)~ of the 
participants used the usual paper-pencil tests) 
The purpose for which teachers used scores of continuous assessment was 
approached differently. Accordingly, 57 (42.5%) participant: were using 
continuous assessment scores for: realizing learning objectives, enhancing 
instruction, improving students' learning and filtering students. According 
to the viewpoints of 36 (26.9%) participants, realizing learning objectives, 
enhancing instruction and improving students' learning were purposes of 
continuous assessment s cores. Twenty nine (2 1.6%) participants on the 
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other ha nd contended that, realizing lea rning objectives a nd filtering 

students are the purposes that continuous assessment scores are used for. 

.,_ Table 10: Tools, methods and purposes of continuous assessment 
) >-" . 

scores 

SINo Item Response N % 
Which of Usual paper-pencil test, project works and 
the discussion and presentations 28 20.9 
following Assignments, Interviews, project works and 
methods discussion and presentations 26 19.4 
do you Usual paper-pencil test, project works , 
employ in Interviews, discussion and presentations and 27 20.2 
assessing others (Field works) 

2.2.2 
your Project works, Assignments, discussion and 
students presentations, field works and oral questions. 25 18.7 
learning? Usual paper-pencil test 4 3 .0 

Anecdotal records 6 4.5 
Assignments 1 0.8 
Discussion and presentations 5 3.7 
Others (field and lab reports) 2 1.5 

Which of Realizing learning objectives, EnhanGing 
the instruction and improve student's learning 36 26.9 
following Realizing learning objectives, and filtering 
purposes !'ltudents ':N ?1.f) 

~ 
do you use Realizing learning objectives, Enhancing 
pupils instruction, improve student's learning l,md 57 42.5 

\!j3 continuous filtering students 
assessment Realizing learning objectives 6 4.5 
scores for? Enhancing instruction 2 1.5 

- filtering students 2 1.5 

Frequency of feed back and its quality 

Table 11 presents data pertaining to the frequency of feedback and its 

qUality. The data in general show that teachers provide feec;lback to the 

students frequently. However, the feedback provided to students was not so 

declarative that the students cannot learn from their error they made 

previously. 

r 
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Eighty (59.7%) of the participants alleged that, they provide feed back to 
their students frequently. Nevertheless, the quality of feedback they provide 
is a non-declarative type focused on some pieces of advice as reported by 
55 (68.8%) participants. On the other hand six (4.5%) participants did not 
give feedback to their students at all. 

\ tV Table 11: Frequency of feedback and its quality 

SIN Item Response N % 
Frequently 80 59 .7 

/"'- . ' 
How often do you provide Sometimes 28 20.9 , 2.2.4 feedback to your students? Rarely 18 13.4 ~ Not at all 6 4.5 

Feedback has nothing to do 
with continuous assessment. 7 13.5 
Feedback has nothing to do 

If your answer to question with student learning 4 7.7 2.2.5 no 2.2.4 is either improvement 
"Sometimes" or "rarely" or I do not have time and patient 
"Not at all" what IS the to give feed back to students 21 40.4 reason? I do not have basic knowledge 

on how to give feedback to 12 23.1 
students 
others (combination of the 
latter two) 8 15.4 

If your answer to question 
no 2.2.4 is either "a" or "b" Non-declarative 55 68,8 

2.2.6 what IS the content or l theme included in Declarative your 
25 31.2 feedback? (Please specify) 

The data further show that, twelve (23.1%) participants did not provide 
feedback frequently to their students because they have no basic knowledge 
on how to give feedback to students. Four (7.7%) participants on the other 
hand reported that, feedback has no contribution for stud~nts learning 
improvement that is why they did not give feedback to their students 
frequently. The remaining 8 (15.4%) participants presented combined 
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widely varied that ranges from 10% - 90% . Forty four (32.8%) of 

participants stated that 80% of the students final grade is accounted for by 

continuous assessment scores. Others for example, 36 (26.9%) participants 

said marks of continuous assessment accounts for 60% of the students' 

final grade 

Recording students' activities and the issue of directives and 

guidelines 

Table 13 presents data related to keeping records of students and directives 

and guidelines . The data show that the culture of keeping records of 

students is low. The practice of continuous assessment is less consistent 

across teachers, departments and colleges because of the absence of 

directives and guidelines. 

Respondents were asked whether they were keeping records of students or 

not. The response indicated that more than half (52.2%) of the respondents 

had never kept' records of students. The remaining respondents affirmed 

that they kept records of students only sometimes (20 .2%) or always 

(27.6%). 

The latter groups were asked a follow-up question regarding the purpose of 

keeping records of students. According to 27 (42.2%) participants, records 

of students are sent to the college record office for certification purpose. On 

the other hand 12 (18.8%) participants contend that, it is kept in the 

department record for future retrieval. 

The presence or absence of directives and guidelines to implement 

continuous assessment was also examined in the same table. Seventy five 

(56.0%) of participants argued that, there are directives and guidelines to 

implement continuous assessment in the colleges, while 57 (42 .5%) 

participants side that there are no such directives and guidelines. 
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Table 13: Keeping records of students and directives and guidelines 

SINo Item Response N % 

Never 70 52.3 
Dou you keep records Sometimes 37 27.6 

2.2.9 of students activities Always 27 20.2 
Kept in the department record for 

If your answer to further retrieval 12 18.8 
question No 2.2.9 is Sent to the college record for 

2.2.10 either "Always" or certification purpose 27 42.2 
"Sometimes", for what Sent to the employing companies 
purpose do you use to show the trainees over all 2 3.1 
it? personality 

Other (combination of the above) . 23 35.9 
Are there any 

,/ guidelines or Yes 75 56.0 
directives that are 2.2.11 
used in implementing 
continuous 

No 57 42.5 assessment in your 
college? 

The TVET Agency as well as i the 
college officials has not considered 30 52.6 

If your answer to the matter 
2.2.12 question 2.2.11. is The TVET Agency as well as the 

"No" what do, you college have not such a trained 
think the reason manpower to prepare CA 17 29.8 
would be? guidelines/ directives/ 

I do not know who is responsible 
for and how it is to be prepared 4 7.0 
Others (combination of the former 
two) 6 10.5 

The latter group was asked to state reasons for the absence of such 

directives and guidelines. In response, the TVET agency as well as the 

college officials did not consider the matter was one of the reasons as 

indicated by 30 (52.6%) participants. Seventeen (29.8%) participants on 

the other hand said that the main reason is the absence of trained 

" manpower in TVET agency as well as the colleges to prepare gUidelines and 
t 

directives. Other 4 (7.0%) participants indicated that they did not know 
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who is responsible for and how it is to be prepa red, while the remaining 6 
(10.5%) participants stated that, the absence of directives and guidelines is 
due to the absence of professionals and less emphasis to the matter by the 
college officials and TVET agency. 

4.3 Teachers Attitude towards the Implementation of 
Continuous Assessment 

The third part of the questionnaire was designed to investigate if there was 
stati~tically significant difference in attitudes towards the implementation 
of continuous assessment among less experie_nc_ed and· e'fRerienccrd 
teachers, as well as among teachers who had additional duty post, and , 
those who did not have. The data show that there was a mean difference in 
attitudes towards the implementation of continuous assessment among 
experienced and less experienced teachers as well as among teachers who 
had additional responsibilities and those who did not have . 

Table 14 presents data prevailing to attitudinal differences towards the 
implementation of continuous assessment as a function of experience. 

J Table> 14 t- test statistics of teachers' attitude as a function of 
> ..... & experience 

Sino Variables N mean SD t- (Cl!i.) df. 
I Less experienced 53. 73.57 9.25 
2 Experienced 81 75.03 - 8.14 -0.960 132 

p=.os, two tazZed test 

One can see from table 14 that the group consi,sti?g of the less experienced 
teachers had lower mean attitude score (Mean = 73.57) than did the group 
comprising experienced teachers (Mean = 75.03). However, the difference in . , ' . 
attitudes towards the implementation of continuous assessment between 
less experienced and experienced teachers was found to be not statistically 
significant (t = .960, df=132, P > .05) 
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Table 15 presents data prevailing to attitudinal differences towards the 

implementation of continuous assessment as a function of additional duty 

post. 

Table 15 t- test statistics of teachers' attitude as a function of 

additional du!y~p..9st 
~ , 

Sino Variables N Mean SD t- (Cal.) df. 

1 Having'Additional Post 35 75.26 5.03 

2 With no additional post 99 74.16 9.55 0.647 132 

P=.OS, two tazled test 

It can be observed from table 15 that the group consisting of teachers who 

have no additional duty post had lower mean attitude score (Mean = 74.16) 

than did the group comprising teachers who have additional duty post 

(Mean = 75.26). Nonetheless, the mean score difference in attitudes towards 

the implementation of continuous assessment among teachers who have 

additional duty post and those who do not have additional duty post was 

found to be not statistically significant (t = .647, df=132, P > .05) 

Following the result of the above two t- test statistics, attempts have been 

made to examine the attitude of teachers towards the implementation of 

continuous assessment by grouping the attitude measuring scale in to 

three related categories: understanding the importance of continuous 

assessment in the teaching-learning process, ' critiques of continuous 

assessment, and problems related to existing situations in the colleges. 

Nonetheless, the results of sub scale analysis were not different from the 

previous test of attitudinal difference that is all mean differences were not 

statistically significant. 
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4.4 Feasibility of Continuous Assessment 

The first "three questions focus on the feasibility of continuous assessment 

in connection to the vision and goal of TVET curriculum, TVET colleges and 

nature of the courses in TVET colleges. The overall picture of the data 

indicated that continuous assessment is feasible to the vision and goal of 

TVET curriculum, TVET colleges and nature of the courses in TVET 

colleges. Table 16 presents data pertaining to feasibility of continuous 

assessment to TVET program. 

Table 16: Feasibility of continuous assessment 

SINo Items IQuestionsl Response N % 
Do you believe that continuous Yes 115 85.8 

2.4.1 assessment is feasible relative to TVET No 13 9.7 
Colleges' training curriculum? Partially 4 3.0 
Do you believe that continuous Yes 111 82.8 

2.4.2 assessment is feasible relative to TVET No 14 10.5 
Colleges' training goal? Partially 7 5.2 
Do you believe that continuous Yes 105 78.4 

2.4.3 assessment IS feasible relative to No 17 12.7 
nature of the courses TVET Colleges? Partially 9 6.7 

The data indicated that 115 (85.8%), 111 (82.8%), 105 (78.4%) participants 

supported that continuous assessment is feasible to the vision and goals of 

TVET curriculum, TVET colleges and nature of the courses in WET colleges 

respectively. While 13 (9.7%), 14 (10:5%) and 17 (12.7%) of participants did 

not believe that continuous assessment is feasible to the vision and goals of 

TVET curriculum, TVET colleges and nature of the courses in TVET 

colleges. 

Participants did not respond to the questions that request them to discuss 

the reasons following their approval or " disapproval of questions under 

feasibility of continuous assessment. These questions had been considered 

in the focus group discussion. Participants had forwarded some what 
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similar ideas about the first 2 cases. They contended that, the vision and 

goal of TVET, TVET colleges is not training theory oriented students rather 

skilled youngsters that are not looking for employment. 

Trainees are prepared to be self-dependent and self-employed citizens. 

Their performance and skill should be measured but not their achievement. 

Skill development cannot be assessed objectively unless various tools and 

methods are used continuously. In line with the third question, 

participants argued that the nature of the courses in TVET is different; the 

feasibility is too that it may be difficult to generalize. Despite this fact 

continuous assessment is feasible to assess performance and competency 

which are vital requirements of TVET trainees. 

4.5 Guidelines 

Assessment 

and Implementation of Continuous 

In this section the presence or absence of directives and guidelines, the 

participants' belief with the practicality of continuous assessment and 

responsibilities of concerned bodies were examined. In general the data 

show that there are directives and guidelines in the colleges, continuous 

assessment is not being implemented and there is a div.ersified vision 

concerning the responsible bodies in controlling the implementation of 

continuous assessment. 

Regarding the presence or absence of directives and guidelines to be used 

in implementing continuous assessment in TVET Colleges, 72 (53.7%) of 

participants claimed that, there are directives and guidelines. On the other 

hand thirty six (26.9%) of the participants did not agreed with this idea. In 

the mean time the researcher managed to get those guidelines and 

directives through formal request and what was obtained is the TTLM 

which indicates the mode of evaluation and the tools that should be used, 

as it was mentioned in the Literature section of this study. 
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The data also indicated that 29 (21.6%) of participants believe that 

continuous assessment is being implemented, while Seventy three (54.5%) 

of participants did not believe that continuous assessment is being 

implemented. Data pertaining to the issues mentioned above is presented 

the following table. 

/ (. Table 17: Guidelines and implementation of continuous assessment 
I 

SINo I terns / Questions I Response N % 
Are there any Yes 72 53.7 
guidelines and 

No 36 26.9 2.4.4 directions used in 
. implementing Partially 16 11.9 
continuous 

I can not say 4 3.0 assessment in your 
Yes '29 21.6 

2.4.4-b 
Do you believe that 
continuous No 73 54.5 

assessment is being Partially 20 14.9 
implemented in your 

I can not say 6 4.5 college? 
Teachers 25 18.7 

Who is responsible in Teachers and D. heads 47 35.1 
2.4.4-c controlling the Teachers, D. heads and 

implementation of A/V/Deans 39 29.1 
continuous D. heads and A/V I Deans 8 6.0 
assessment? Others(administration and 

students combined with 10 7.5 
the above responses) 

Who is responsible in controlling the implementation of · continuous 

assessment was the other issue considered in the same table. In response, 

25 (18.7%) of the participants indicated that, controlling the 

implementation of continuous assessment is the responsibility of teachers. 

Other participants proposed responsible bodies to control the 

implementation of continuous assessment in varIOus combinations. For 

example, 39 (29 . 1%) respondents stated that controlling of the 

45 

-



a 

o 

implementation' of continuous assessment is a mutual responsibility of 

teachers, department heads and academic vice-deans. 

4.6 Problems and Prospects 

This section describes problems and prospects of continuous assessment. 

The data show that, lack of proper training of teachers, absence of 

materials and resources on time, overloading of teachers and large number 

of students are the major factors that hinder the proper implementation of 

continuous assessment. 

Table 18 Problems and prospects of continuous assessment 

SINo Items Response N % 
I Questions I 

Lack of proper training of teachers, 
absence of materials and resources on 39 29.1 

In your opinion time increased working loads 
what are the Lack of proper training of teachers, 
major problems absence of materials and resources on 43 32.1 

2.4.5 that hinder the time, increased working loads and large 
implementation number of students 
of continuous Lack of proper training of teachers, 
assessment? absence of teachers commitment, 33 24.6 

increased working loads and large 
number of students 
Others ( lack of control and supervision 
with previous responses) 14 10.5 
Proper training of teachers, provision of 
materials and resources on time, 15 11.2 

What measures minimizing working loads 
should be taken Proper training of teachers, provision of 
so. that materials and resources on time, 45 33.6 

2.4.6 continuous minimizing working loads and reducing 
assessment number of students 
might be Proper training of teachers, working 
implemented in towards increasing teachers commitment, 59 44.0 
your college? minimizing working loads and reducing 

number of students 
Others (proper control and supervision 
in combination with previous responses) 10 7.5 
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The data show that participants approached in vanous combinations in 

responding questions related to the factors that hinder the proper 

implementation of continuous assessment. For example, 39 (29.1%) 

participants mentioned that, lack of proper training of teachers, absence of 

materials and resources on time, and increased working loads are the 

major factors. 

Other combination of factors that affect the proper implementation of 

continuous assessment includes: lack of proper training of teachers, 

absence of teachers' commitment, increased working loads and large 

numbers of students as indicated by 33 (24.6%) respondents. 

The respondents were finally asked about the measures that should be 

taken so that continuous assessment might be properly implemented in 

TVET colleges. In response, 15 (11.2%) participants stated that proper 

training of teachers, provision of materials and resources on time, and 

minimizing working loads can alleviate the problem. According to the view 

points of 59 (44.0%) participants, proper training of teachers, working 

towards increasing teachers' commitment, minimizing working loads and 

reducing number of students are measures that should be taken to 

alleviate the problems. 

4.7 Results Obtained through Interviews 

In this part, issues that have been considered in the questionnpire but with 

responses of uncertainty and others are included, and the summarized view 

of participants is presented. 

~11 the interviewees confirmed that continuous assessment is p'ractical; 

however, there is a difference with respect to educational background of 

teachers in implementing it effectively. They further argued that nQJ!:ainin 

pertaining to continuous assessment had been conducted. The methods 

\ 
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occasion. Beyond this, those teachers gave training for teachers of the 
colleges and institutes in the region. According to one interviewee, 90% of 
the teachers had received the training and are able to prepare and 
implement the necessary tools uniformly. He further elaborates that some 
of the teachers here were participating from the beginning of the 
development of OS and OTS up to the final TTLM formulation and training. 
As to hini there is no doubt that teachers have the required skill to prepare 
assessment plan and implement continuous assessment. 

The follow-up question was concerned with the future plan of the 
college/department/ in relation to teachers training. In response, at 
present, we have teachers of various levels: professionally trained and un 
trained, of various academic qualification from MSc and MA to 10+3 
diploma. Short-term training was conducted on teaching methodology and 
related matters for 10+3 graduates. We know that it is not sufficient, but 
we will assess the demand and conduct training as much as. we can and 
report the situation to the agency to get support. In the mean time, 
recommendations from such research would be an important resource for 
our future endeavor. Regarding support and supervision, it is our main 
duty; indeed, we are giving support and supervision not only to teachers of 
this college, but also to teachers of colleges and institutes under the 
cluster. Nevertheless, we were not working with continuous assessment 
specifically. 

4.8 Results Obtained through Focus Group Discussion 

Five · main questions were given emphasis under this part. It is not the 
individuals solid idea, rather the common views of participants is presented 
here. 

2.6.1 In most teachers' views, continuous assessment is considered as 
testing continuously with the use of the usual paper-pencil tests. How do 
you fill about it and how is continuous assessment practiced? 
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In response, practically paper-pencil tests take the lion's share in assessing 

students' achievement. In some situations, there are aspects that cannot be 

measured by paper-pencil tests. For example, during project works 

individuals performance is assessed using other techniques such as oral 

question, demonstration etc. There are various departments and diversified 

nature of courses, so it may be difficult to generalize. However, the usual 

paper-pencil tests are widely applied. 

,J 

2.6.2 In modern education, continuous assessment should be practiced to 

measure students learning progress, and general behavioral 

development. What is your belief in connection with this idea? 

According to the participants view, no one is in doubt about the importance 

of continuous assessment. They emphasized that continuous assessment is 

vital not only as an assessment tool but also as a means through which we 

cultivate dependable citizen. 
I ~&l>\V . .. 

2.6V ccording to the viewpoints of educators, continuous. assessment 

enhances instruction. What are your ideas, beliefs and commitment 

regarding this issue? 

Participants argued that, assessment is inseparable form of teaching and 

instruction. If assessment is continuous, it will provide information to the 

teacher about the limitations and strengths of his instruction. The teacher 

then will be able to take corrective measures. In doing so, he/she may be 

able to revise his/her objectives, modify his/her teaching methodologies, 
i 

etc., which enable the teacher to enhance instruction. 

I r~p 
2.6.4. How do you fill about the relevancy of continuous assessment In 

relation to the objectives and processes of TVET? 

According to the gross view of participants, the objectives and processes of 

TVET requires continuous assessment to be practiced. This is because the 

ultimate goal of TVET is to create skilled youngsters, who can contribute 
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their share to the prosperity of the country as a whole and to fulfill the 
demand of the industry. Such trained man power need not be theory 
oriented. They are required to be practically skilled, creative and efficient in 
problem solving based on scientific approach. In general, TVET graduates 
are expected to possess qualities that cannot be objectively assessed by 
conventional methods of assessment. Therefore, continuous assessment is 
veryrelevant as participants of the focus group discussion contended. 

2.6.5 How are the conditions (resources, teachers training, passion and 
commitment of teachers, characteristics and number of courses, 
working loads and time length, number of students and others) in 
implementing continuous assessment? 

't{ (This question, according to the participants' beliefs, represents critical 
factors that influence not only continuous assessment, but also all facets of 
the teaching-learning process. The shortage of resources and materials is 
exerting its impact on the effective implementation of continuous 
assessment. It is usually a serious problem, as it cannot be supplied on 
time. We have diversified teachers in terms of their training streams; 
(teaching/non-teaching), and in the course they took relative to 
measurement and evaluation. Thus, a uniform ' procedure of continuous 
assessment is questionable. Perhaps the passion and commitment of 
teachers towards continuous assessment may not be proved with concrete 
evidence that means impossible to conclude that teach~rs are either 
committed to the work or not. The number of students per class is 
becoming influential that means it is large particularly this year. The 
duration of training is 16 weeks including registration and examination 
activities, Of the 16 weeks, about three weeks are devoted to registration 
and final examination. Forty periods per week (1 period=50 minutes) are 

; 

required in every department to cover the syllabus. The weekly training 
period is about 40 on average. A training hour of 440 has to be completed 
in a semester. This is the worst feature of TVET program. In su ch 
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circumstances, it is quite a burden for a teacher to perform continuous 
assessment. Even under these situations, there are teachers who are trying 
to implement continuous assessment. However, one cannot say that it is 
being implemented effectively. 

The percentage that marks of continuous assessment accounted for by the 
. - . students' final grading was again considered in the focus group discussion. 

Participants' views were somewhat different and they were unable to reach 
consensus. Some said about 60 %, others take a firm stand that 80% of 
students' final grade is accounted for by marks of continuous assessment. ,..,,"'" v . 

~I~ ' r . 
[ (l'he presence of guidelines and directives was once again raised in the focus 

group discussion. This was done because inconsistency of approaches, 
tools and methods used was one of the major drawbacks of continuous 
assessment, as the writer of this study understands from participants' 
responses during pilot testing. About more than half of the participants 
hold the idea that there are guidelines and directives to ' be used in 
implementing continuous assessment. The only material mentioned by that 
colleges' officials and participants as tools and methods prepared and used 
was the Training Teaching, and Learning Material, (TTLM) . Th\s material of 
course listed the tools, methods and procedures to be used · in students' 
assessm~nt.) 
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CHAPTER 5 DISCUSSION 

The major purpose of this study was to examine the implementation of 
continuous assessment in TVET Colleges of South Wollo Zone. It was also 
aimed at identifying the major factors that hinder the implementation of 
continuous assessment. To proceed with the investigation, four basic 
research questions were formulated initially. They were: 

1. Are trainers well equipped with the essential professional knowledge 
and skills to use continuous assessment? 

2. What kind of assessment approach do teachers in TVET Colleges 
currently use? 

3. Are there any attitudinal differences among teachers who have 
different teaching experience and different duty posts towards the 
implementation of continuous assessment? 

4. What are the major factors that hinder the implementation of 
continuous assessment? 

So in this section, these basic research questions are treated separately 
with reference to the treatment made in the result section of the study. 

5.1 · Are Trainers well equipped with the Essential 
Professional Knowledge and Skills to use Continuous 
Assessment? 

One can easily understand that the educational background of teachers is 
different. Some were not prepared for the profession. Relatively large 
number of teachers did not take courses related to measurement and 
evaluation. Most teachers had not taken course related to continuous 
assessment. Though there were teachers who had got the opportunity to 
participate in workshops, seminars, and short-term training and took 
courses related to continuous assessment, it was confirmed that the 
knowledge the trainers acquired from the courses they have; taken were 
insufficient for them to operate in the system of continuous assessment. 
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The art . of measurement, evaluation and assessment in general and 
continuous assessment in particular requires a deep knowledge and skill to 
implement around schools. Therefore, as Farrant (1980) outlined that, 
teachers should be well trained. They should have certain desirable 
qualities; acquire accumulated knowledge, skill and wisdom. They should 
fulfill an admission qualification and maintain a predetermined standard. 

From the historical perspectives of education, the requirement of 
professionally trained teachers was not deemed important even in the early 
19th century. According to ICDR (1999), the movement that requires a 
professional training for secondary teachers began to get momentum at the 
end of the century in USA. 

In Ethiopian case, particularly concerning technical and vocational training 
aspects, it was in the late 1960s and 1970s that professional teachers were 
graduated from (KCTE) Kotebe College of Teachers Education and (TTE) 
Technical Teachers Education, in 12+2 levels. Training of degree holder 
professional teachers in technical streams was started in the near 1990s 
after the present Adama University had changed its name from Nazareth 
Technical College, (NTC) to Nazareth College of Technical Teachers' 
Education (NCTTE). In the mean time, vocational teachers in Business and 
Service areas were trained in different universities and colleges, and joined 
the profession in recent years. On the other hand, all those joined the 
profession were not professionals. Some of them were diploma graduates of 
10+3 level. 

Based on their academic backgrounds, teachers of the colleges' understudy 
can be grouped in to three: 

1. Assistant teachers: 10+3 diploma holders, specialized in a certain 
technical .area, have not virtually teachers training. 
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2. Trained teachers /instructors/: 12+2 diploma or 12+4 degree or 

master's degree, and specialized in craft (technical areas) or natural, 

social or behavioral science with varying levels of teachers training. 

3. Teachers who are qualified at 12+4 Bachelor degree or MA/M.Sc 

degree or equivalent, but not necessarily possess teacher-training 

qualification. 

In general, all teachers need training to operate in the system of continuous 

assessment. Particularly those in the first category (assistant teachers) 

need extensive training. It is not of course a hidden matter to responsible 

bodies. The TGE (1994), in its action plan noted that teachers will be given 

further training and orientation to use continuous as:;;essment to 

understand and support students. It indicates that the implementation of 

continuous assessment requires extensive trainin·g. The need for additional 

training when examined from the peculiar feature of teachers of Technical 

and Vocational Education and Training becomes crucial. This is because; 

on one hand, there are teachers who were not prepared for the profession 

at all, on the other, vocational teachers are expected to be multi 

dimensional. According to Heikknen (1991:422) 

"Vocational· and technical teachers are expected to be an expert in 

some theoretical or technological area, on the one hand, and an 

expert in general pedagogy or didactics, facilitating construction of 

optimal learning environment for any purpose on the other" 

In some countries it seems that the above truth touched the ground and 

they had given due consideration to the preparation of technical and 

vocational teachers long a go. For example, in U.S.A much emphasis had 

been given to the preparation of technical and vocational teachers. Major 

activities include increasing technical and academic achievement; 

increasing assessment and accountability requirements; designing 

meaningful instructional tasks based on real world problems; using 

technology; teaching teamwork and collaboration skills; and developing 
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leadership skills. It was a lso stated that technical education teacher must 

also be prepared to relate to an increasingly diverse student customer in a 

manner tha t results in higher levels of academic and technical proficiency 

(McCaslin, 2002). 

According to Tekleaimanot (2002: 14) 

TVET teachers by necessity need to originate from the TVET 

graduates . with Work experience. Hence, TVET Teachers 

Training Colleges or faculties in the universities need to recruit 

their students from among TVET graduates. This compliments 

the system integration and ensures quality trainers who at the 

same time are professional advocates of the training system." 

In contrast, the ANRS TVET agenciwas employing teachers ..yho were not 

professionally trained to serve as a teacher and who have no work 

experiance. It should be noted that some of the major activities of the 

ANRS TVET agency a re: 

Recruits qualified teachers for TVET, and 

Identifies training needs, etc., TGE (1994) new education policy. 

Teachers, being untrained to involve in the teaching learning pr()cess, the 

absence of refreshing courses and orientation to continuous assessment 

tools methods . and principles enable the researcher to conclude that, 

teachers are not well equipped with the essential professional knowledge 

and skills to employ continuous assessment. 

5.2 What Kind of Assessment Approach do Teachers in TVET 

Colleges currently use? 

The da ta evidenced that in the continuous assessment, currently practiced 

in the colleges understudy, the usual paper-pencil tests were prominently 

except in some departments such as legal service where the n atu re of the 

course requires discussioA and presentation. Other tools and methods were 
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used less frequently. Q:e purposes which for students' continuous 

assessment scores used for was well understood by most teachers that they 

were using them to; realize learning objectives, enhance instructions and 

improve students learning. There were also some teachers who were used 

these scores to filter students . . The culture of recording students' overall 
\ / 

activity was low. \The frequency of assessment is not periodical, ra ther, duty 

dependant. Most teachers did not provide feedback to their students so that 

they cannot learn from their error. Even if some teachers argued that they 

were providing feedback to their students, the quality of their feedback was 

not the one sought in modern assessment. There is a diversified vision 

among teachers on deciding how much percentage of marks from 

continuous assessment is accounted for the students' final grading. 

The practice of continuous assessment in its minimal stat\ls was less 

consistent across teachers, departments and colleges resulted from the 

absence of guidelines and directives/ assessment plans. 

The frequency of assessment was found to be duty dependant. Educators 

on the other hand stated that assessment begins on the first day of 

instruction. A study by Hall, et al. (1997) claimed that assessment should 

begin on the first day and be a continuous process which is integrated in to 

the teaching-learning process. 

In the colleges understudy, there IS a tendency to use the usual paper­

pencil test repeatedly except in some departments or training streams 

especially to assess the in-school training. This is a mirror image of the idea 

articulated by Popham (1981:309), "If all the . educational assessment 

devices were stacked on top of each other, it would make quite a pile. If we 

removed from that pile all of the paper-pencil test then the remaining pile 

would be quite small." 

Measurement expertise have strongfirm that the use of the usual paper­

pencil tests, repeatedly does not signify that continuous assessment is 
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practiced . This is because; such tests cannot measure some aspects or 
behaviors of students in some fields of studies like Auto mechanics, Wood 
work, Metal work, hair dressing and etc .. These behaviors include effort, 
persistence and attitude Heton (1990) cited in (Teshome, 2001). 

~rthermore, it was pinpointed that teachers should use different methods 
and tools to assess the students' overall progress during instruction. In line 
with this Grounlund and Linn (1990) emphasized that, objective records of 
meaningful behaviors can be greatly facilitated by using such techniques as 
anecdotal records, rating scale and checklists. As we can understand from 
the responses of participants, those mentioned and othe;- methods which 
are vital in obtaining reliable information about students were not fully 
utilized. Some participants of course, argued that they were using 
anecdotal records, though it was not sufficient. 
\, 
The main purposes of continuous assessment as indicated by educators 
were its importance in; realizing learning objectives, enhancing instruction 
and improving students learning among others . With this regard, 
participants seem to understand major purposes of continuous assessment 
scores. Nonetheless, it should be noted that there were participants who 
claimed that the purposes of continuous assessment scores are mainly 
used to filter students 

t , 

Participants claimed that, they were providing feed back to their students. 
However, the contents or themes included in their feedback were not 
declarative and could not help students to learn from their. error. There 
were participants too who did not provide feedback to their students. 
Educators advocated that feedback is an important element in the 
assessment practice and the theme of that feedback should be a type that 
illustrates the students' performance. It should not be a sort of advice, 
approval or disapproval Race, Brown and Smith (2005), Wiggins (1998) and 
(Flachikove, 2005) 
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reduce biased judgments and other related rescues that questioned the 

validity of assessment technique (the same author). 

5.3 Are there any Differences in Attitudes among Teachers 

having Different Teaching Experience and Different Duty 

Posts towards the Implementation of Continuous 

Assessment? 

The third basic question was addressed to investigate if there was a 

significant difference in attitudes towards the implementation of 

continuous assessment among experienced and less experienced teachers, 

and among teachers having an additional duty post, and those who do not 

have. 

The results were similar with the findings of Adebowale and Alao (2008) 

and(Muluken, 2006). There is a confused vision towards the importance of 

continuous assessment in teaching-learning process, the· critiques of 

continuous assessment and problems related to the existing situation to 

implement it. As to the views of educators and researchers, for example, 

Teshome (2001), Nitko (1996) and Ade bowale and Alao (2008) teachers' 

have a confused vision towards continuous assessment which is resulted 

from lack of awareness and orientation. On the other hand, it was stated 

that implementing a new trend of assessment may be seen negatively if not 

teachers accepted the basic philosophy of the new assessment approach 

(Gronlund and Linn, 2000) . 

The writer of this study had an expectation that experienced teachers and 

those teachers who have additional duty posts would have positive attitude 

towards continuous assessment indifferent from others. However, as one 

can understand from (the data & the views of educators) without being 

properly trained and without being aware of the importance continuous 

assessment in instruction such expectation would be unfortunate . 

60 



o 

o 

Q 

b 

) 

b 

Hence, from the above ideas it is possible to conclude that adequate work 

must have been done before its implementation was attempted. 

Furthermore, it may not be surprised if teachers bear negative attitude 

towards the implementation of continuous assessment because of the 

absence of adequate orientation and training, lack of skills and knowledge 

without which they cannot appreciate and implement it. 

To conclude the- obtained mean difference among experienced and less 

experienced as well as among teachers who have additional duty post and 

those who do not have additional duty post was not statistically significant. 

As many statisticians and research expertise for example, Dana (2001) 

contended, there was no need to compute the effect size, "r" and the 

association "(iJ2" for such small values. 

5.4 What are the Factors that affect the Proper 

Implementation of Continuous Assessment? 

Inadequate training of teachers was one of the factors that have an effect on 

the proper implementation of continuous assessment as reported by the 

participants. Educational background of teachers had important 

implication on the successful implementation of not only continuous 

assessment, but also any aspect of training. As it was declared by 

measurement expertise, the quality of teachers is the critical element in 

implementing continuous assessment. Teachers should be prepared 

professionally and mentally to operate in the system, encouraged to create 

favorable attitude towards the practice of continuous assessment Capper 

(1996) and (Adebowale and Alao, 2008). The other point that we should 

consider in connection with teachers is the way they were trained, and the 

way they are handled. Teachers are not well trained, but required to train 

well. They are trained in one way and expected to perform in the other. 
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The other related factor to the previous one and which ha d got great 

emphasis during the interview and focus group discussion was teachers' 

knowledge to implement continuous assessment. As it was reported by 

participants, most of teachers in the colleges lack the necessary knowledge 

to implement continuous assessment accounted by either they were not 

professionally trained or forgot it being not reoriented or took refreshing 

course for many years. Within such circumstances, it may not be 

reasonable to expect teachers to implement the issue under consideration. 

In line with this studies: Teshome (2001) and Nitko (1996) confirmed that 

lack of orientation and insufficient training were challenges for teachers to 

implement continuous assessment as desired. Similarly, Amedeker (2000) 

contended that, teachers appeared to have understood the philosophy of 

continuous assessment; they hardly transferred their knowledge in to 

practice. Then, what ever teachers may have passion to, be committed to, 

or motivated by external drive, they can't practice continuous assessment 

properly, lest they were trained properly and reoriented through on going 

training. 

Ifhe absence of support and help, and directives and guidelines was 

another factor thoroughly considered by participants. The importance of 

directives and guidelines is a milestone in the process of implementing 

continuous assessment. The TTLM in TVET curriculum indicates merely 

the method of assessment and the tools used in assessing students' 

learning. It does not provide teachers with further supporting, guidelines 

and directives on how to employ the methods and tools. Educators do not 

support such approach. For example, Capper, (1996) articulated that, some 

countries simply insist teachers to assess their students on a regular basis 

and may provide them with a sheet or card for recording students' marks. 

However, there are limitations to providing only the cards for recording 

students' marks without a common set of measures. 
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Other factors that hindered proper implementation of continuous 
assessment in the colleges were: absence of materials and resources timely, 
increased working loads, and large students' number per class. 

The material and resource scarcity was one of the fundamental features of 
TVET colleges. This scarcity of materials may be either, due to budget 
shortage or due to problems related to the bureaucratic feature of 
purchasing. Participants stressed on that, training is a time dependant 
activity that cannot be compensated on a regular basis wheI). the time is 
passed. The materials may be purchased or supplied at the end of the 
semester or end of academic year, but have no use for training activity of 
that year. 

The other issue that brought about a hot state debating among participants 
of the focus group discussion was overloading of teachers. The situation in 
the college is somewhat mixed with this regard. Some teachers had fewer 
working loads, while others were overloaded. For example, there were 
teachers who had few periods per week for one group of students. In 
contrast, others had 25 or more periods per week, for two or more groups 
in two or more courses (appendix D-1) . 

The maximum working load of teachers as . stated by the colleges' 
Legislation of ANRS TVET commission (1999) was 15-20 periods. Latter, by 
a letter ref. tech2 I 734 lTV I se-1 dated 22 I 2 I 200 1 [4l'I'C i;h2/734/'1;oo·/vq 
4'1 12/2/2001 tt.?"t from the ANRS TVET agency was improved to 25 periods 
per week, (Appendix D-2 copy of the letter that violets the legislation). 
Following this, teachers were assigned to a number of courses by only 
considering the total number of hours. Seven different courses, with 23 
periods and three different courses with 36 periods per week were reported 
from W Isiheen and Combo1cha respectively. It seems that the 
implementation of continuous assessment is difficult in such situation. 
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With this regard, it seems that the agency had played critical role in 
aggravating the problem. 

(The number of students in a class was the one that became as the main 
reason which hindered proper implementation of continuous assessment, 
as reported by participants in the questionnaire, interview and focus group 
discussion. According to the Legislation, the maximum number of students 
in a classroom is .30 (Colleges' Legislation, ANRS TVET commission, 1999). 

On the other hand the statistics of students' enrolment show that the 
number of students exceeded that limit. In some departments it is more 
than double, that may reasonably makes continuous assessment difficult 
to be implemented. However, there were some departments in which the 
number of students was much below the standard and in some there were 
no students at all (Appendix D-3 and D-4). So, large number of students 
per class could not be a reason for all departments and teachers. 

Nevertheless, the situation seems the mirror image of the idea claimed by 
Capper (1996) .that most teachers in developing countries are not well 
trained, not well paid, and over working. Many have two shifts of classes, 
often with too many students per class, so they may lack interest to spend 
additional time outside of their normal classes in developing assessment 
tools, quizzes, or other approaches to assess their. students. 

(reachers' attitude towards the implementation of continuous assessment 
was found to be a critical factor. The response of participants to each 
attitude measures indicated that teachers had different feelings towards the 
implementation of continuous assessment. For example, 80 (59.7%) of the 
participants claimed that they strongly agree to the attitude measure 'I feel 
that continuous assessment improves instructions', while 72 (53.7%) 
participants alleged that they strongly agree to the attitude measure 
'Continuous assessment has nothing to do except overloading teachers' 
(Appendix C). Beyond this, most respondents tried to externalize their own 
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responsibilities to other bodies : (department hea ds & academ ic vice-deans) 
in their response in the questionnaire. 

The other issue, equally considered by participants was that teachers were 
overloaded by additional duties such as short-term trainings and 
involvement in income generating activities, in addition to the formal 
teaching learning process. Indeed, such activities can hamper the 
implementation of continuous assessment. But once again this was not 
true of all departments and it seems that teachers are less committed 
towards the implementation of continuous assessment. 

Generally, lack of the necessary educational background· of teacher, 
Untrained teachers, (lack of knowledge of tools, methods and principles of 
continuous assessment), absence of reorienting and refreshing training 
schedule for teachers, large numbers of students per class (not in all 
departments) hindered the proper implementation of continuous 
assessment. Problems related to provision of resources and materials in 
time had affected the practice of continuous assessment. Higher working 
load of teachers per week, teachers ' involvement in additional works (in 
some departments) and lack of commitment of teachers were the major 
factors that hindered the effective implementation of continuous 
assessment. 
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CHAPTER 6 Summary Conclusion and Recommendations 

This section presents the procedure, the main findings, important 
generalizations and practical implications of the study. 

6.1 Summary. 

An attempt had been made to assess the practice of continuous 
assessment: its problems and prospects in TVET colleges of South Wollo 
Zone. It was also tried to answer questions that can be raised in connection 
with: teachers' educational knowledge and skills, the kind of assessment 
approach which is currently practiced in TVET Colleges, attitudinal 
differences among teachers who have different teaching experience and 
different duty posts and major factors that hindered the implementation of 
continuous assessment. 

One hundred and thirty four teachers and officials of Combolcha and 
W /siheen TVET colleges' were participants of the study in filling in the 
questionnaire. Participants were all available teachers and officials of the 
two colleges at the period of data collection except: 10+3 graduates, those 
teachers whose teaching experience was below six months and teachers 
who were not in actual teaching activities. Participants of interviews and 
focus group discussion were selected by a lottery system. A questionnaire 
with 48 closed and open-ended questions, interviews and focused group 
discussion questions, review of documents and informal supervision were 
used to gather the data. Qualitative and quantitative (percentage proportion 
and independent group t-test), approaches were u sed to analyze and 
interpret the result. 

Knowledge of literature confirmed that, much energy has been devoted but, 
assessment remains the weakest aspect of teaching learning process. It 
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seems that it is the result of weakness or gaps in assessment policies, 

whiCh is reflected in corresponding weakness in the assessment practice of 

teachers. It was also claimed that, unmanageable class size, higher working 

load, scarcity of materials, resources and facilities, attitude of teachers and 

lack of skill towards the new approach are accountable for the ineffective 

implementation of continuous assessment. 

Based on the analyzed and interpreted data, the academic back ground of 

teachers was found to be different (professionally trained and untrained); 

most of them did not have the required skill and knowledge to implement 

continuous assessment. Though some of the participant had the 

opportunity to participate in short-term trainings, seminars and workshops 

related to continuous assessment, those trainings were not helpful for most 

of them to implement continuous assessment effectively. 

The practiCe of continuous assessment in the colleges understudy is in low 

status, reflected by the traditional approach of assessment that is paper­

pencil tests were still predominantly used in the colleges. The frequency of 

assessment was not periodic. Despite the fact that, there were some 

teachers who made use of scores of continuous assessment to filter 

students, the importance of continuous assessment was well understood in 

enhancing instruction and improving learning by most participants. 

Awareness of teachers regarding the importance of feedback and the 

culture of recording students' activity was low. Beyond that, the quality of 

feedback . given to students was not much declarative that cannot help them 

to learn from their mistakes they did. 

There was a diversified vision among teachers on deciding how much 

percentage of mark from continuous assessment is accounted for by the 

students' final grading. That means, the mark accounted by scores of 

continuous assessment was not consistent across teachers, departments, 

and colleges re~ulted from the absence of directives and guidelines, lack of 

67 



<) 

o 

o 

Q 

orientation and' insufficient training of teachers to implem ent continuous 

assessment. 

There was no statistically significant difference in attitudes towards 

implementation of continuous assessment among experienced and less­

experienced teachers as well as among teachers who had additional duty 

post and those who did not have additional duty post. 

Problems related to; teachers' qualification, inability of the colleges to 

provide materials and resources on time, overloading of teachers, large 

number of students per class, absence of directives and guidelines low 

motivation of teachers towards the work which was reflected by 

externalizing their responsibility were major factors that hindered the 

proper implementation of continuous assessment. 

Refreshing courses for teachers, creating awareness to teachers about the 

purposes of continuous assessment, tools and methods, provision of 

materials and resources on time, support and help, reducing working loads 

of teachers, and keeping the number of students to the standard were 

proposed solutions to alleviate the problems. 

6.2 Conclusion 

Based on the . data gathered and the analyzed results the following 

conclusions were made in ,relation to the basic research questions that were 

formulated in the introduction section. 

J The educational background of teachers is below the requirements. Most of 

them did not have the necessary skill and knowledge to implement 

continuous assessment. There were no short term trainings, work shops 

and seminars that benefited teachers to implement continuous assessment. 

'./The traditional approach of assessment with the use of the usual paper­

pencil test had hold the lion share in students, assessment which wa s 
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mostly done at the end of each duty. It indicates tha t teachers were una ble 
to take remedial actions on their teaching methodology, preset objectives, 
assessment techniques, and etc. as they could not identify the problems at 
early stages. Most teachers were not providing declarative feed .back to their 
students because of various reasons. As a result of this students were not 
beneficial form the feed back provided by their teachers. 

There was incqnsistency across teachers, department and colleges 
regarding the percentage of marks to be accounted for by the students final 
grading, which was mainly because of the absence of directives and 
guidelines. The culture of keeping records of students' activities was found 
to be low and informal. 

vThere was no significant difference in attitudes towards the implementation 
of continuous assessment among experienced and less experienced 
teachers as well as among teachers who had additional duty post and those 
who did not have. 

,.- In adequate teachers training and absence of short term trainings and 
seminars related to continuous assessment were found to be major 
problems that hindered implementation of continuous assessment. Absence 
of directives and guidelines, inability of the colleges to provide materials 
and resources on time resulted from the bureaucratic feature of 
purchasing, increased working loads of teachers following the order given 
from the agency official, large number of students' per class, which was 
again resulted following the order given by TVET officials that contrasts the 
policy, hamper the effective implementation of continuous assessment 

6.3 Recommendation 

Considering the reflection of the information obtained from the data and 
the current trends of continuous assessment in the TVET colleges 
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understudy, the following recommendations are suggested by taking only 
aggregate ideas. 

Perhaps, continuous assessment may not have substitutes to measure 
students' performance in TVET programs. Therefore concerned bodies, 
basically TVET agency and college officials should strive towards the 
effective implementation of continuous assessment. 

The use of different continuous assessment tools and methods is an 
important aspect of teaching-learning process, as the traditional approach 
of assessment using the usual paper-pencil test is inefficient to measure 
some aspects of learning as effort and persistence. Therefore teachers 
should use such methods as anecdotal recordings, observation check lists 
and rating scales to assess students' performance. 

One of the major responsibilities of regional state's TVET agency is 
recruiting qualified teachers for TVET colleges. Therefore, the ANRS TVET 
agency should pay emphasis on this issue in its future recruiting process 
and open the get of training for those who are already employed non 
teaching and under qualified teachers. 

The TVET agency of the ANRS should be reserved from violating rules, for 
example, maximum working loads and number of students per class, set by 
the colleges' legislation. Indeed the legislation can be changed or reformed 
formally by legislation when the need arises. 

The ANRS TVET agency and colleges' officials should manage to offer 
training to teachers that could epable them to implement continuous 
assessment in cooperation with Teachers' Training College~ (TIC) and 
Universities. 

A continuous control and supervision should be devised and implemented 
by colleges' officials and department heads to follow and enhance teachers' 
assessment practice . Furthermore, a depa rtment or an authorized 
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committee whose main responsibility is to control the assessment activity 
may be organized in the colleges 

The ANRS TVET agency as well as the colleges should assess for better 
means to provide materials and resources timely. This may be overcome by 
early planning and purchasing the necessary materials from the colleges 
own income which can be substituted latter when the budget is allocated. 

Teachers should not present pretext for not carrying out their duties, think 
a head about their responsibility, accountability and honor; a profession in 
which people are cultivated and fashioned; and professionals who can 
connect or disconnect the bridge between generations. They should be 
committed to the work, develop internal passion to their profession and 
adhere patriotism. They should not give-up by obstacles that can be over­
came with effort. With this regard the ANRS TVET agency had to work 
towards the preliminary preparatory works and make the situation ripe. 
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Appendix A Data Gathering Tools 
Addis Ababa University 

School of Graduate Studies 
Department of Psychology 

The purpose of this questionnaire is to gather information required for a 
research to be conducted in sou th Wollo TVET Colleges concerning the 
implementation, problems and prospects of continuous assessment. The 
ultimate result of the study is determined by the response you offer. The 
information you furnish will be kept confidential. 
Direction: - No need to write your name 

Put (v') mark on the line or write short answer on the space provided 
based on the type of question 

Put ./ Mark under your preference of agreement along each question 
under part 2.3 /teacher's attitude/. 

Note: - The abbreviations and their meaning in part 2.3 are: 
""" S.A- Strongly Agree 

""" A - Agree 

""" UD -Undecided 

""" D.A- Disagree 

""" S .DA- Strongly Disagree 

Part I Personal Data 

1.1 Name of the College ___________ _ 
1.2 Department __________ _ 

1.3 Sex Male Female ____ _ 
1.4 Educational Background ________ --,-__ 
1.5 Experience in teaching _______ --.Jyears 
1.6 Experience in other occupation __ years (please specify) ____ _ 
1.7 Additional Duty/Post (please specify) _ _ ______ _ 
1.8 Working load per week in periods (please specify) _____ _ 

' ... 
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Part 2 Questions Concerning Continuous Assessment 
2.1 Teachers Training! ProCessional Background! 

2.1.1 Your training stream /profession/ 
a. Teaching ___ _ b . Non teaching ____ _ 

2.1.2 If your answer to question no 2.1.1 is "Non-teachin'g", have you takenany training related to measurement and eva luation? 
a. Yes __ _ b.No __ _ 

2.1.3 If your ' answer to question no 2.1.1 IS "teaching", how many courses related to measurement and evaluation do you took? a.l __ _ b.2 __ _ c. 3, ___ d. Other (Pleas Specify) __ _ 
2.1.4. Do you know what is meant by continuous assessment? 

a.Yes b.No __ _ 
2.1.5 Do you know the tools and methods used III implementing continuous assessment? 

a. Yes __ _ b.No __ _ 
2.1.6 Have you taken courses that enabled you to implement Continuous assessment? 
2.1.7 Do you feel that the courses you got were sufficient to implement continuous assessment? 

a. Yes __ _ b.No __ _ 
2 .1.8 Have you got any opportunity to participate in Seminars; Workshops, and short-term trainings related to continuous assessment? 

a. Yes b. No __ _ 
2.1.9 If your answer to question no 2.1.8 "No" is no what could be the reason? 

a. Such trainings have not been prepared 
b. Though trainings, have been prepared opportunities were given 
to others 

c . Others (Please specify) __________ _ 
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2.1.10 If your answer to question no 2 . 1.8 "yes" to wh at the exten t the 
kill you get from these courses served you to implement 
continuous assessment? 

a. To a very great extent __ _ b. To a great extent ___ _ 
c. To a small extent ____ _ d. Not at all ___ ~_ 

2 .2 Concerning the Current Status of /Implementation Condition/ Continuous Assessment 

2.2.1 How often do you assess your students? 
a. Daily b. Weekly c. Monthly ____ _ 
d. Termly e. Other (Please specify) ____ ~ _ _ 

1/2.2.2 Which of the following methods do you employ m assessing your students Learning? 

I. Paper-and-pencil test 
II. Project work _________ _ 
III. Anecdotal Records ___ ___ _ 
IV. Portfolios __________ _ 
V. Assignments _________ _ 
VI. Interviews _ _________ _ 
VII. Discussion of Presentation ___ _ 
VIII . Others (Please specify) ______________ _ 

2.2.3 Which of the following purposes do you use pupils CA sCQres for? ____ Realizing learning objectives 
____ Enhancing Instruction 
____ Improving Pupils Performance 
____ Filtering students 
____ Others (Please specify) _____ --'-_____ _ 

2.2.4 How often do you provide feedback to your student? 
a. Too frequently b. frequently ___ _ 
c. Sometimes d . rarely e . Not at all ___ _ 
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2.2.5 If your answer to question no 2 .2 .4 is either "c" or "d" or "e" what 
is the reason? 

a. Feedback has nothing to do with continuous assessment _____ _ 
b. Feedback has nothing to do with student learning improvement __ _ 
c; I do not have time and patient to give feed back to 
students. _ ___ _ 

d. I do not have basic knowledge on how to gIve feed back to 
students. _______ _ 

e. others (Please specify) __________________ _ 
2.2.6 If your answer to question no 2.2.4 is either "a" or "b" what is the 
content or theme included in your feed back? (Please specify) 

2.2.7. Do you include marks of continuous assessment in the final grading 
of students? 

a. yes ____ _ b.No ___ _ 

2.2.8 If your answer to question no 2.2.7 is "Yes" how much percentage 
does it account? % 

f2.2 \ );~'\ k d f d ... ? L 2 .. 9 Dou you eep recor so stu ents actIvItIes . 
a . Always. b. Sometimes. c. Never. ____ _ 

2.2.10 If your answer to question No 2.2.9 is either "a" or "b", for what 
purpose do you use them? 

a. Kept in the department record for further retrieval ______ _ 
b. Sent to the college record for certification purpose ______ _ 
C. Sent to the employing companies to show the trainees 

over all personality _______ _ 
d . Other (Indicate) _______________ ~ __ _ 

2.2.11 Are there any guidelines or directives tha t are used in implementing 
continuous assessment in your college? 

a. yes ____ _ b. No ___ _ c.Others _________ _ 
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2.2.12 If your answer to question 2 .2.11. is "No" what do, you think the 
reason would be? 

a. The TVET Agency as well as the college officials has not 
considered the matter _______ _ 

b. The TVET Agency as well as the college have not such a trained 
manpower to prepare CA guidelines/directives/ ___ _ 

c. I do not knows who is responsible for and how it is to be 
prepared ___________ _ 

d. Others (please specify) 

2.3 Attitude of Teachers towards the Implementation of Continuous 
Assessment 

No Item to measure teachers attitude Rating Scales 

S.A A IUD p.A S.DA 
1, I feel that continuous assessment is beyond 
~ testing 

2.>- I feel that continuous assessment improves 
students learning 

3 . I feel that continuous assessment improves 
instructions 

4 Continuous assessment has nothing to do 
except overloading teachers 

5 I feel that continuous assessment helps 
teachers to achieve learning objectives. 

6 I feel that Continuous assessment IS 
continuous paper & pencil test 

7 I feel that result of continuous assessment is 
in consistent 

8 Result of continuous assessment are 
subjective with no common reference 
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2.3 Attitude of Teachers towards the Implementation of Continuous Assessment (Continued) 

No Item to measure teachers attitude Rjiting Scales 
S.A A rD p .A S.DA ~. continuous assessment results reflect true 

./ picture of students 
10 Situations In the college are conducive to implement continuous assessment 
11. It 1S difficult to implement continuous assessment because of the weekly working load 
12 . It is impossible to implement continuous ~ assessment because of the absence of guide lines and directives 

:~ The number of students In the class IS conducive to implement continuous assessment 
()' The nature of the courses is conducive to implement continuous assessment 

15 It is impossible to implement continuous assessment because of the scarcity of resources and skilled man power 16 . I feel that continuous assessment provide.s better information about students over all development 
17. I feel that teachers are less motivated to implement continuous assessment 

18 Continuous assessment has nothing to do except overloading students 

19- I do not feel that continuous assessment is time Consuming 

20- I taught that teachers are well trained to implement continuous assessment 

\ 
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2.4 Questions Related to Problems and Prospects of Continuous Assessment 

2.4.1. Do you believe that continuous assessment is feasible relative to 
TVET Colleges' training curriculum? 
Why/how ________________________________________ __ 

2.4.2. Do you believe that continuous assessment is feasible relative to 
TVET Colleges' training goal? 

Why/how ______________________________________ ___ 
2.4.3. Dq you believe that continuous assessment is feasible relative to 

nature of the courses TVET Colleges? 
Why/how ______________________________________ __ 

\2.4.4. Are there any guide lines & directions used in implementing continuous assessment in your TVET College? _________ __ 

~ Do you believe that continuous assessment is being 
implemented? 

~ Who is responsible in controlling the implementation of 
continuous assessment? 

2.4.5. In your opinion what are the major problems that hinder the implementation of Continuous assessment? ___________ _ 

2.4.6. What measures to be taken so that continuous assessment might \ 
be implemented in your college? _______________ _ 

Thank you very much! 
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Addis Ababa University 

School of Graduate Studies 

Department of Psychology 
2.5. Questions for Interviews 

Questions in this interview are designed to collect data regarding 
continuous assessment that is practiced in South Wollo TVET Colleges. 
They are aimed at identifying the present status, encountered problems, 
supports provided for teachers, solutions and prospects of continuous 
assessment in the colleges understudy. 

Thank you in advance for you cooperation! 
Part 2.5.1 Personal Data 

2.5.1.1. Name of the college _______ --
2.5.1.2. Department ___________ _ 
2.5.1.3. Sex _______ _ 

2.5.1.4. Educational qualification __________ _ 
2.5.1.5. Service' in Teaching _________ Other ___ _ 
2.5.1.6. Additional Post (Please specify) ____________ _ 
2.5.1.7. Working Load/per week/ __________ ~ ___ _ 
2.5.2. Do you believe that continuous assessment is practiced? 

[fYes 

~ Are teachers well trained to implement it? 

~ Were there any training programs related to continuous 
assessment? ____________________ _ 

~ Are there tools and methods prepared and used in the 
college, ______________________ _ 

~ Are there assessment plans, directives and guidelines used to 
assure uniform procedure so that continuous assessment can 
be practiced consistently? 
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What are the problems? 

What are the sources of these 
problems? _____________________ _ 
How these problems could be tackled? 

What support or help is expected from the college/TVET/ 
Agency to alleviate these problems? 

,2.5.3 Is there any mode of support made to teachers in implementing 
continuous assessment? 

[I Yes 

II No 

Would please you explain those activities specific to: 
>- Experience sharing: 
>- Short term training: 
>- Preparation and provision of implementing tools and 

directions: 

>- Others: 

>- What are the problems? 
>- How these problems can be solved? 
>- What is expected from the college /TVET AGENCY/to solve 

the problems? 
2.5.4. What is the future plan of the college/department/in relation to: >- Teachers training: 

>- Support and supervision: 
>- Working loads and incentives to teachers: 
~ Others 

Thank you, again for your cooperation! 

\ 

\ 
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Addis Ababa Unive rsity 
School of Graduate Studies 
Department of Psychology 

2.6. Questions for Focused Group Discussion 
Dear Participants, thank you for your coming following my invitation 
This discussion is planned to collect information for a research being conducted to as·s.ess the current status of practice of continuous 
assessment, investigate problems encountered, identify solutions, and implicate future prospects. 
Five main ideas are presented and other supportive issues will be raised during the discussion. Hence, I will initiate the discussions by introducing the major ideas and you are expected to participate actively. 
2.6.1 In Most teacher's views continuous assessment is considered as 

, 
testing and testing continuously with the use of the usual paper and 
pencil test. How do we fill about it and how continuous assessment 
is practiced? 

2.6.2 In modern education, continuous assessment should be practiced so 
, 

as to measure students learning progress, and general behavioral 
development. What is our belief in connection to this ide~? 

2.6.3 According to the view points of educators continuous assessment I 

enhances instruction. What are our ideas, beliefs and commitment 
regarding this issue? 

2.6.4. How do we tW about the relevancy of continuous assessment in 
relation to the objectives and purposes of TVET? 

2.6.5 How are the conditions (resources, teachers training, passion and 
commitment of teachers, characteristics and number of courses, 
working 19ads and time length, number of students and others) in 
implementing continuous assessment? 

I thank you again for your active participation! 
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Appendix B Data Gathering Tools (Amharic Version) 

fI it -'tl'l itfl q ~ 'L.il C t'l. t 

f ~U~ 9"~:J> ooC'I-"JllC 

f I'l.e /1 fl" Jt :,. In fi:.{;\ 
oom.e:,. 

I'tLu uom.e:r ~,""'1 O.c.O-fl OJIl- ooIH-~Y:C tI'} OJ'fY!' O"'L 77' 1''I;luo·lrtflll>tb~1-

N·h;!-;!-.e 9"'H'I ~1'f'7f]OC ' l-"JC'~'1 I'OJ.c.'{'1- ~,;"tr]6l>J. 9"''} ~,'}.c."'LooflA 1l"'1'f''11-

ll4'lO 'f''11' l''''Lm:''9''' uoDl Iluor'lflr'lfl '/OJ':: 

1''f''11> OJ·m,;r"'1~1- l''''LOJr'l'/OJ' O"'Lr'lm·'} oolli :'-nnNi"~T "I.e ouoln- 7,OJ' '/1-<;' 

oolli OOOflmT h'}.<tTf]O~1 hl'mN'u, 1''''Lr'lm-1 ooDl tJ:fJ·9'" "'Lfl'f't-'E uo(}'~'} 

7,7A'IlU':: 

OD"/ fl6liJ. : 

~ fl 9'" 00 ~ tJ: 'M' fl t. A "J 9'" 

~ h ,}J'_ 'f' .f'<l:0J· h.e ~T ~,"V'C ooAfl Ouo'ltJ: OJ.e9'" h'f' .f'<l:0J· ,{,TIl,{,T 0-1-r'lmOJ' 

{l;r "I.e OJ.e9'" r'l'}mdr OJN!' (X) 9"'AnT O"'1.c.·l"J .euoAr'l-

... OntJ:A 2.3 OTHll1~T I'oooout·'} I'Th;!-;r.e 9"'11'1 ~,uolll-thT 'f' .f'4'fDl 

Or'l'}ml1f "I.e 1'-1-7IlfJ'T hUr'lC:T-:P"T OJ·nA'I 7,'}.c."'Lh-l-IlOJ· ~OJ' 

tJ:.h = tJ:fJ-?" M"'1"'1IlU' 

M = M"'1"'11l1J-

hA = hAOJr'l '}1J-9'" 

h = h A fl "'1 "'19'" 

tJ:. h = tJ:fJ·9'" h Afl "'1 "'19'" 

... 1l"'Lr'lm'T uo Afl OJ.e 9'" M T .f'1' T {l;r I-t ~ r'lfD T I' 'f' .f' <l:0J' '} 4l'f'C Ouo'f'4' fl 

O}':Cf] uo'ltJ: .el·"Il-:: 

tJ~t!\ n1f: 

1 1'''1 A uoOI'} I'T uollh 1> 'f'.f' <I: fD 1-

1.1 I'l>tbJr. fl9'" --------------------------------

1.2 1'1-IntJ: Il- fl 9'" --------------------------------

1.3 J';r OJ'}.c.· --------- r'l. T -----------

1.4 1'1-9"'1 .P..lli ------------------------------------

1.5 h7A "J1'r+ Ouo9"'UC'iT ------------------ quoT 
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1.6 flI'\/\ ---------------------- "lOOT (~, fJ 11 fD.)' f., "l t\(). T) -----------------------------

1. 7 1'Q;\,"'1& ;)"'" ~'r !JI'\ (MllfDT f., "ll'\fH') -----------------------------------------

1.8 "f9" '} ;J: 'P. I' {J &. 6I>JS WI: t..~ (M 11 fD')· f., "l MH') ------------------------------

h~A IN':" 
2 -t-h;t-;t-~ 9"H'11 r-t-oot\hi: 'I' f<f: PJ"f 

2.1 1'009"Ut-11 I'{JAm'J V·',,;J· n1'onl'lh1' 

2.1.1 I'Mm'/·n:/· V""?' rof.,9u HCtj:: 

IJ. I'IM "·"'1i, ~:/· ---------- 1'\ . hM"""'1&'/T ro·Q,l. ----------

2.1.2 n 2.1.1 1'1 1'm I'<I'ro' '1')'~ ooA{JfDT «1'\. hM1'OD&'rr ro·m» hlf~ h9u H'J'J 

"l9"1"'1 ;JC l' )')''1f'iT )'"rro· /1crf roM'. 'PA '}? 

v. ro{JPoflU' ---------- 1'\. ~,Aroo~h·9" ----------

2.1.3 n 1'/</~'1'C 2.1.1 l'\1'ml'4>ro· '1')'~ ooA{Jro'}' «V. I'IM"'OD&~T» hlf~ 

h9"H'1'1 "l9"1"'1 ;JC "")')''1f'i'r )'"rro· (J ' }.)' /1Cr1' ro{J!l, 'Pt\? 

v. 1 ---------- 1'1. 2 --------- rho 3 ---------- on. M (MllroT f., ''It'lfH') 

2.1.4 1'h;r;rf., 9"H'1 "'1I'\T 9",} "'1I'\T h,}!l.If~ )'ro·j>I'I· '}? 

IJ. r.ro·,!I>I'IIJ' ---------- 1'\. ~,,,ro·r9" ----------

2.1.5 n1'h;r;rf., 9"H'1 T"lnt- "f., t'l.mroo· 1''''1.-:'~I'I. I''''M~ I'9"H'1 H.I'ofD1''} 

)'ro·</!r.r'PA '}? 

IJ. r.ro',!I>I'IIJ' ---------- 1'\. Mro·~'9" ----------

2.1.6 1'h;r;r f., 9"H'1,} "'·"lfJt-'P. 1'1"'1 ~ I. "l 1''''1.J'{J 1' 1'1' I'CM' ro{J!l. 'PA '}? 

IJ. ro{JPoI'IV' ---------- 1'\. r.Aron~h·9" ----------

2.1.7 I'roM, rro· /1Cr1' 1'h;r;r f., 9"H'1,} l'\on1'''lnc n</! '1rro, 11 1'\ ro' )'9"'11'1' ? 

V. ~,ro n</! '1rro· -------- 1'1. n</! ~,f.,!l.I'I,9" ----------

2.1.8 n1'h;r;rf., 9"H'1 "f., n1'H;J~ t'I."'1.'1C'1" rol.ll1'iTf h'1 r.6I>J.'T'C (JAm'1rof 

"f., 1'00!J&,A h~A ~,"l'Hro· )'ro·j>I'I·? 

V. ~,ro 1'!Jtj::~ ~,ro·,!I>flU· --------- 1'1. 1'!Jtj::I'~ Mro'r9" ---------

2.1.9 n.,·/</!'1'C 2.1.8 M'ml'4>ro· '1')'~ ODA{Jro.)· "1'1." hlf'/ 9"1l,})'r. 9"'}!l.'/ro·? 

V. h '}!l.tLU r.f., ~T {JAm'1ro-:'~ 1'H.?~'rro· M"'1 J'ro·</!9" ----------

1'1 . {JAm'1ro-:'~ n. "'<;'9" 7,!l:1'I' I''''omro' M.tr-f noolf~' ---------

rh. fI./H'· (M 11 ro T f., "l 1'\" r ro·) ----------------------------------------------------

2.1.10 nr/</l'1'C 2.1.8 l'I1'ml'4>ro' '1' J"~ onA{Jro'r "V." hlf~ n{JAm'1rof )'11'T 
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7,m·</>+ rh;t-;t-,e 9"H'11 1-"}f]t·'/? IlOTJ.c: l. "} 9",} ,f'Utl mq,'1" f»;t-tI? 

U. (WI9" o.h<i-:1-'1' U"b;t- ---------- II o.h<i-:1-'1' U"b;t- ----------

,11 M,'/{)r'1' U·'l.;t- -------- uo. 9u '}9" l,tlm4'oo:';9" ---------

2.2 rTh;t-;t-f. 9"Htf itT'1l1nC itIJ-1 ,rMr1 IJ-'l.;t- nToot\hT 

2.2.1 ""OTJtf»-:'~f»,} r"'L '7OO"}UO·o.+ r'lJb Y:,,},,}'1"T, (frequency) 

U. o.r'I'~' ---------- II. 0.1'<'\9"'/-10 ---------- rh. nrm~ ----------

00. o.rrCao· ---------- IP.M (MIlf»+ ,e"lIlfH') ----------------

2.2.2 h"'Lhrll'+ mN!' rOTJtf»"ff»,} lluo'79"'79" r"'Lm</'on·f]rm· H~P'1' 

r."f''1'~ '1;fm·? (hh'}.I': o.1f. oo...@JL!!"flalt...f.:f1A) 

------------ r1-llon.l'.m· rml.</'."f· '1 7.C<,\{)/MlltT·I\/ 6.1-'1 (Paper-and-pencil test) 

------------ rT C':e: Il + {)to 

---------- rM+ .l':C'I.·"" ooh;t-r,f' (Anecdotal records) 

---------- r1-tFJtm"f TC'4.,etl ooh;t-..,·,f' (portfolios) 

----------- 1'0..+ {)t· (Assignments) 

----------- :J'1l uom,e~ (Interviews) 

----------- m·,e,e+'1 '7M (Discussions & Presentations) 

--------/\,/l<> l' (7. f] 11 P' + ,e H Cl1 Z: r m·) -----------------------------------~---------------

2.2.3 r1-OTJtP'1"'} r""h;t-;t-,e 9"H'1 m·m.+ 1l9",} h?tI"lllfl+ ,em</'oo·o.;t-tI? 

(hh,}.I': ._01g. ~@lL!!"l!mt~:r:."t\) 

--------- r+9"UC-Io ~"'OTJ oo<,\tJ+/Moo<,\tJ-Io'} l,l..?"l'1'o.;t-llU· (Realizing 

learning objectives) 

------- rOTJ{)rtFJC ooOTJC {)~-H~n hi'i7itlo.;t-llu, (Enhancing instruction) 

---------- N'OTJtm"f'} rh+."f'A 11:1'+ l,i'i7itlo.;l'llu· (Improving students 

performance) 

------- M1-,} h?·o.H· rtFJt 7,t'I,eo.;t-IlU' ( Filtering students) 

---------- (I,/lfl"f (M Il m + ,e H Cl1 z: r m·) -----------------------------------------------------

2.2.4 M'OTJtm~r Mr ,f'fl.+ (Feedback) r ay,nm·n+ rUb Y:"l"lT"(j 

U. WlJ9U nr.I'..?.?"'L ---------- II. n..,· .I'..?.?"'L ---------- m. l,,}.I'.h'}~ --------

uo. WlJ9" m·{)'} ---------- IP . 0. 6J." t· 7i ----------



--------------------------------------------------------- (,W* bVl, 'd *m'LllJ'{) IJ'V '00 

--- n6*,w\I'~ \;1 ,1 k d {.'{ ,!f.CWV -/:"H..'{ !JJld{' '{ {'l.ocl *1, '7\1';; "'Ji.C~ll.ocl ''1' 

-----n6,W*\lcl J' ,OOVlJ \;1-1 kcl *'71J00V {,n'd JiVL/ ~JI n6'V{.Ji.q~ IJ/-/:/'oo/-,} 'V 

---------- *WIJOOVl{ *7,1./-1: ~\HV ±m")'\I';; JiVL/cl ~JI n6'V{.!f.q~ IJI*/'oo/:}cl '(I 

i,'W~ 'd{'n6 "'J'{'Lln6 I,JlLl ,:V" *m'Woo :PJ' J., 'W4>clW-/--V 11'Z"Z JJ.,lp/+U zJ"n 
--------------------------------------------------------- (,w* bVl, 'd *m'LllJ'{) \IV '1' 

--------- n6-Vcl'V ---------- 'VI~ WI~ '(I 

l -VI~ (S~uH~p!nl1 JO S3A!l:>:Um) 

/±W'l!.9Iv'I:'~I±-A·\;I1J n69(,')'l{cl 'li7kcl JUl,+ooV {'!JI-ln6 'd~-pLl+ Ji'VL/U £l'Z'Z 

-------------------------------------------------------------------- ('9Vl, 'd *WLllJ'l) \IV '00 

---------- \;I '-I \I'd ± .. VU/oo ?1v4> dW ·d{.1-l 'dvJ' 'dJnlJ 'd\l,pWl{ {.,W?l.o+cl ''1' 

- \;I '-I \I'd Jdl,..l.o If.7oo Ji'VL/ dW *uVl, \;118 J.,IvV'~ *4>7W JLlIJn6cl ±W?l.o+V 'V 

--------- \;I1v004>'d Jd'.-l.o If.7 oo 'V~Ll/*U \;I,wl1{.'l *uVl,\;I~I~ *'7dWV 'n 
l \;I\I·CD'd *~Vl,\;I~I{ 

{'n6V ~JlLl ,,'V n6'dW '(I" *wlJ\;Ioo ,M J., ·W4>clW+V OZ'Z JJ.,lp/+U OI'Z'Z 

---------- n6·g~U 'If' ---------- :::J \;II~ :::J\;Il{ 'V ---------- '1-11.\;1,(1 (I 

i,{.'VlJl,l-loo'd * 1.:J:d Cb~V'{ {'±m'?l.o+cl 6'Z'Z 

-------------------------------- i, \;11-1 'd 'd 

:!l-.l-oo \;InJ' {'n6 I,JlLl " '(I" -/:WIJ\;Ioo :PJ' J., 'W'/>clW-"V r-z-z JJ.,;P/+U S'Z'Z 

---------- n6\;1V.pW'dI~ 'V ---------- \;IW.pW'd '(I 

i,{' \;I W,p W'd 

J.,IJW (3p1U11 111UY) -/:'W,w J'V ,pWl.ocl ±ro?l.o+U *'W,CD !J1-ln6 'd~~Ll+cl £'Z'Z 

------------------------------------------------------------------------------ ( ,W * ;:? It J 11 'd 

*WLllJ'{) l,w*!J {'n6 {'n6 ±Vl,IJ, !Jcb !Jcb *"'-"'-Ikcl J.,IJ'W *"elJ' -"I)'{ 
-/:.wVkU ~JlLl ,,"V n6'dW '(I" -/:WlJ\;Ioo :PJ' J., ,W4>clW+V P'Z'Z JJ.,;P/+u 9'Z'Z 

-------------------------------------------------------- (,w * b V l, 'd *w Ll lJ 'l) ~t: ·VV / cfI 

---------- ~VVVIJ <I··VOl-l Cb~7Voo *WIJOOV *M _"IJI~ :t:ro?l.o-"V '00 

---------- ~VVVIJ "'1J1,* ~JI n6-W'lH -/:wlJooV *M -"IJ'~ ±m'?l.o-"V ' '1' 

-------- ,WV'VVIJ '~Qcb+IJ'~ n6{'n6 \;I!.!!.!oo *Jnn6-/: ±m'?l.o-"V -/:M +IJI~ 'V 

---------- ,WVVVIJ \i'd'1> n6{.ntl !J1-ln6 'd ~ -pLl+V *M _"IJI~ ' (I 

l'V\I'd 'WI, {':d{'n6 <"J'{'Lln6 

I,JlLl ,,'cfI n6'iW '00 n6'iw ''1'" -/:WlJ\;Ino ~'a J., 'W</>clW-"V P'Z'Z JJ.,lp/+U S'Z'Z 

{ 

[ 

c 

Q 

() 



'1'1 I" nont'll-Jh-1' ont'lh.Y ., .... (10" l"ont'lh.Y fl/l.t\ 

</1 ~. h ~, n ~ 

h fl t\ ~, 

6 1 -I'h;t';t'.e 9"H', hao6.-I',} fl".e 7,,}?If'1 M''',t'lV' (Beyond testing) 

2 -I'h;l';t'.e 9"H'l 1"-1''''1&91 r'} I" ao"'1C V·'L;I' YI)'fl"t\ 

3 'f'h;l';t'.e 9"H'l l""'1flT"'1C fl'I-HS'.. '} yi'i"Mt\ 

4 Th;t';t'.e 9°H'l'} -I'''lfJt·'E t'l"'1Y:l.7 aoqt'hC flao9"ut-,} "I.e I"flt· 

69,'1 hao~mC I"HM 4 . .e.'l I"(\(D'9" 

5 -I' h;t' ;I' .e 9" tl '1 on 9"U';' I" r9"UC -I, '} M"'7 h '}.<tY .... 1-J .e l..'lt\ 

6 -I'h;t';I'.e 9"H'l "'1M' -I' h;t';I'.e ao·ht·col onflm1' (Paper and 

pencil test) h ,}?If~ ~,9"'lt'lV':: 

7 I"-I'h;t';t'.e 9"H'l co·m,r co'\' (Consistent) h,}?If~ MfJt'lV· 

8 I"Th;t';I'.e 9"H'l CO·m,1, 7,9"'lr t\.flJt\flr 1""'1.e'ft\'l (Subjective) 

co'\' 1"1f~ I"COt\ on'/'/'i (Common reference) 7,'}.l'.t'l,t'lCO· .eo"'1?fA 

9 Nh;l';I'.e 9"H'l lD·m,T I"T"'1&lD''} +hht'l~ 7lJ;I' Y .... Yt\ 

10 T h;t' ;t'.e 9" H '1 '} t'l on T"l flC V· '1,;1' 91 1'- ~,ao l' '1 T co· 

11 fl" 9",} + Y t'l OJ. I" flt- 69,'1 T h;l' ;I'.e 9" H '1 '} t'l ao T"lfl C M fl f- t\9" 

12 I"THl. 7'+ n6. 'Ifl9" flt\-f.f- -I'h;l';I'.e 9"H'l'} t'lonT"lflC ~,Yfl {.t'l.9" 

13 flh~t\ YtllD' I"T"'1& </1'\'C Th;l';I'.e 9"H'l'} tlaoT"lflC non {. 'llD' 

14 I"/lC(\f- fJUC.e -I'h;l';t'.e 9"H'l,} -I' ''lfJt·'E "'1Y:l."l ~,aof- 'llD' 
) 

15 h~m.e"'lD· I"Mm~ I"OlD' -;}.et\'l "l 'fl'~r ~,,}'1C -I'h;l';I'.e 9"H'l'} 

aoT"lflC MT.?& ~co·:: 

16 Th;t';t'.e 9"H'l M-I''''1&91t- nm.4>",e, h?"7T I""''/'it'l "l,}'1fl, 

YflmilflJt\ 

17 T h;t' ;I'.e 9°H '1 '} T"l fJ t- 'E t'l"'1 Y: l. 7 aoqt' h C -1''''1 &co, '} h "'1 m '1 '/'1> 

I"HM 4,.e.'l l"t'llD'9" 

18 -I'h;l';I'.e 9"H'l,} tlon-l'''lflC I" on9"ut· '} I" fl t· "'~"fl 'rr' 111' TO;-

h,}.l'.If'1 .eo"'1?ft\ 

19 -I' h;l';I'.e 9°H'l 'l,1t YfJh'l A {(~ M9",}9° 

20 ao9"ut-,} Th;t';t'.e 9u H'l'} t'laoT"lflC fl~Yfl1'A V''I,;I' I"Mm'} 

7, '}.I'. If 'I .e 0 "'1?f t\ 
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Appendix C Teachers' attitude towards the implementation of continuous assessment 
SINo Items !Questions! 

Response No % 
Strongly agree 71 53.0 
Agree 34 25.4 2.3 .1 I believeeel that continuous assessment is beyond Un-Decided 16 11.9 testing 
Disagree 6 4.5 
Strongly disagree 4 3.0 
Strongly agree 82 61.2 
Agree 34 25.4 2.3.2 I feel that continuous assessment improves students Un-Decided 10 7.5 learning 
Disagree 4 3.0 
Strongly disagree - -
Strongly agree 84 62.7 
A.rree 29 21.6 2.3.3 I feel that continuous assessment improves Un-Decided 14 10.5 instructions 
Disagree 4 3.0 
Strongly disagree 1 0.8 
Strongly agree 72 53.7 
Agree 27 20.2 

o 2.3.4 Continuous assessment has nothing to do except Un-Decided 18 13.4 overloading teachers 
Disagree 12 9.0 
Strongly disagree 2 1.5 
Strongly agree 80 59.7 
Agree 31 23.1 2.3.5 I feel that .continuous assessment helps teachers to Un-Decided 13 9.7 achieve learning objectives. Disagree 4 3.0 
Stronglv disagree 1 0.8 
Strongly agree 42 31.3 
Agree 23 17.2 2.3.6 I feel that Continuous assessment is continuous Un-Decided :i3 24.6 paper & pencil test 
Disagree 23 17.2 
Strongly disagree 10 7.5 
Strongly agree 36 26.9 
Airree 39 29.1 2.3 .7 I feel that result of continuous assessment is in Un-Decided 26 19.4 consistent 
Disagree 23 17.2 
Strongly disagree 10 7.5 
Strongly agree 38 28.4 
Agree 24 17.9 2.3.8 Result of continuous assessment are subjective Un-Decided 30 22.4 with no common reference Disagree 26 19.4 
Strongly disagree 15 11.2 
Strongly agree 73 54.5 
Agree 43 32.1 2.3.9 continuous assessment results reflect true picture of Un-Decided 13 9.7 students 
Disagree 4 3.0 
Strongly disagree 1 0.8 
Strongly agree 15 11.2 
Agree 32 23.9 2.3.10 Situations in the college are conducive to Un-Decided 38 28.4 implement continuous assessment Disagree 36 26.9 
Strongly disagree 12 9.0 

, 
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Appendix C Teachers' attitude towards the implementation of continuous assessment 
Sino Items IQuestionsl 

Responses No % 
Strongly agree 22 16.4 
Agree 30 22.4 2.3.11 It is difficult to implement continuous assessment Un-Decided 24 17.9 because of the weekly working load Disagree 38 28.4 
Strongly disagree 19 14.4 
Strongly agree 25 18.7 
Agree 31 23.1 2.3. 12 It is difficult to implement continuous assessment Un-Decided 29 21.6 because of the existing guide lines and directives Disagree 35 26.1 
Strongly disagree 13 9.7 
Strongly agree 42 31.3 
Agree 34 25.4 2.3 .13 The number of students in the class is conducive to Un-Decided 20 14.9 implement continuous assessment Disagree 19 14.2 
Strongly disagree 19 14.2 
Strongly agree 33 24.6 
Agree 48 35.8 

Q 2.3.14 The nature of the courses is conducive to implement Un-Decided 21 15.7 continuous assessment 
Disagree 22 16.4 
Strongly disagree 3 2.2 
Strongly agree 14 10.5 
Agree 32 23 .9 2.3.15 It is difficult to implement continuous assessment Un-Decided 31 23.1 because of the scarcity of resources and skilled man Disagree 42 31.3 power 
Strongly disagree 14 10.5 
Stronglvagree 53 39.6 
Agree 45 33.6 2.3.16 I feel that continuous assessment provides better Un-Decided 19 14.2 information about stndents over all development Disagree 10 7.5 
Strongly disagree 7 5.2 
Strongly agree 56 41.8 
Agree 36 26.9 2.3.17 I feel that teachers are less motivated to implement Un-Decided 22 16.4 continuous assessment 
Disagree 7 5.2 
Strongly disagree 8 6.0 
Strongly agree 44 32.8 
Agree 25 18.7 2.3.18 Continuous assessment has nothing to do except Un-Decided 23 17.2 overloading stndents 
Disagree 28 20.9 
Strono.ly disagree 14 10.5 
Strongly agree 53 39.6 
Agree 35 26. 1 2.3.19 I do not · feel that continuous assessment is time Un-Decided 18 13.4 Consuming 
Disagree II 8.2 
Strongly disagree II 8.2 
Strongly agree 41 30.6 
Agree 24 17.9 2.3.20 I taught that teachers are well trained to implement Un-Decided 28 20.9 continuous assessment 
D.isagree 21 15.7 
Stronglv disagree 17 12.7 

, 
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Participants, response to attitude measuring scales 
Values of attitude measures are: 
Strongly agree=5, Agree=4, Undecided=3, Disagree=2, Strongly disagree=1 Item Strongly 

Strongly No A~p, 
APT"" lJnel" c;el"el O;""""'ee eli, N % N % N % N % N % 2.3 ,1 71 52.99 34 25,37 16 11.94 6 4.48 4 2,99 2.3 ,2 82 61.19 34 25.37 10 7.46 4 2.99 - -2,3.3 84 62,69 29 21.64 14 10.45 4 2.99 1 0.75 2.3.4* 72 53.73 27 20.15 18 13.43 12 8,96 2 1.49 2.3 .5 80 59.70 31 23.13 13 9,70 4 2,99 1 0,75 2.3.6* 42 31.34 23 17.16 33 24.63 23 17,16 10 7.46 2.3.7 36 26.87 39 29,10 26 19.40 23 17.16 10 7.46 2.3.8* 38 28.36 24 17,91 30 22.39 26 19.44 15 11.19 2,3.9 73 54.48 43 32.09 13 9.70 4 2.99 1 0,75 2,3. 10 15 11.19 32 23.88 38 28.36 36 26.87 12 8,96 2.3.11' 22 16.42 30 22.39 24 17.91 38 28.36 19 14.18 2.3.12' 25 18.66 31 23.13 ' 29 21.64 35 26.12 13 9.70 2.3. 13 42 31.34 34 25.37 20 14.93 19 14.18 19 14.18 2.3, 14 33 24,63 48 35.82 21 15.67 22 16.42 . 3 2.24 2.3,15* 14 10.45 32 23.88 31 23,13 42 31.34 14 10.45 2.3.16 53 39,55 45 33.58 19 14.18 10 7.46 7 5.22 2.3.17* 56 41.79 36 26.87 22 16.42 7 5.22 8 5.97 2.3.18* 44 32,84 25 18,66 23 17,16 28 20,90 14 10.45 2.3.19 53 39.55 35 26,12 18 13.43 11 8.21 11 8,21 2.3.20 41 30.60 24 17.91 28 20.90 21 15.67 17 12.67 

• Values of.attitude measures for negatively worded items are: 
Strongly agree=1, Agree=2, Undecided=3, Disagree=4, Strongly disagree=5 
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Appendix D-l 

Period distribution for business and info.technology department for the 2"d semester of2001 

Name of the t4rainer Course department 

Sied Indris 
!-,S",e:..rv,-,er,--h",n",il""di",n",o ",a n",d",c",o I:::' fi~'o",u ra",t",io",n_--I H a I'd wa re and N etw orkin g 
Network,maintenance and /' 
troubleshooting 
Internet servire Web and multimedia / 

Kerebih Getnct IT--lIssistant 1/ 

-' Hardware installation & maintenance System support 
-Computer Architecture Hardware and Networkin£ / 

No Of 
periods 

11 
7 

5 ' 
10 
[0 
6 

Total period 
Iweek 

23 

26 

Simon Worku Multimedia authorin£ - ­
Introdnction to Networking 

Web and multimedia 
System support 

20 
6 

26 

System analysis and design 
Tewodros Bogale 

IT 

IT assistant I 
System support 

5 --- ----+------=--1 
5 

Web and multimedia 5 
EMT 3 
SSlD 3 
RWSS"A" 3 

27 

RWSS"il" 3 
~--------~--~~--~------~~~~-----+-7-+----~ 

Preventive main tenancc IT assistaut I' 8 
Mengistu Belete System support 8 

Interuet Service IT assistant,/ 5 26 
System SUPllort 5 

Muulugcta asfawosseu Office administ ration AOSl 6 
Business Com muuication _______ ---'A-'-'O"'S'-"I_' ______ +--"S_-i __ ..:I-=-l _--I 

Aster ketemas Record Managements AOST 14 I 14 
I--~~~==~~--~~~~~~~--~------~~------+-~~--~--~ 

MeiketsedeI< [llussie , Busiuess Law Accountin!;. 5 5 
Ato mebratu abera ",M::"::::in",C",o",u",rs,,-e __ -#/S<-J'" ~';" Accouutiu~ 21 I 21 

".~~~ 
(111.~)11If er-j:J~clu~'-- PI(! jj,'C 



Appendix D-2 
Copy of the letter that vio lets the legislation 

f~' l;h'dl'i' o;;'.f' ;:'') '' U C,~,~, 1 ' ·(.Ull'i' (I'lfl 1,6~.r ",E')f). 

\1.H:: \l {; ')S ['nHil t; rn~ 'I...r:t 
iiI ,,\mh; li";, :\:!l iO:1:l 1 Region:ll S ial {' 

Tt:clmjcd So: V(Juli o;):l) i::{!Ut:!li(l :l...\.: T r:) illi ng Promti OJ] ,,\gc r:l'Y 
Edu{,;llifll:..( Tr :!l!l in g Business P1"QCCSS 

'2:f "·O'ss'; '.:r(i·{1 ;): t. 5-E:I\-r:~ir: ~ 11111 :1 r;iT\:cic¥liiZiil[7i: i; i'~·\';·ii:\\:.;irrili?i i':,,' i""VCi:cilii':Ct~'~"8; - ' , o4- -r5x .... lYSS 1-2 2 - i 1 - ~r, 

05S1·20· 33- 2S 

• • , (I 
1\ /. /' 

r!/HI"!~:' (I ,}O I, !,:i" I;':(-'} t'J.e'. ;\') "(:;J";: (I(i),'!' 1l"'i~"Ol:J' ~}~"~·.t'.C) m. '1 '/.:[' i,(]i.:J·:'/-(,· 

'[-;) 1, ( I"!." o::["'j " / fI"'U'.Lfj·/ (, ;l" L-)''--~-' t:t~~{!).} '-i"- Ar;' t.\: : (]a"tJ"/,,)" 1'·l(J,>! I.:; ,\; ,,/ 

«~1~~).) 
.\ -';~~.,- ' .. --

'?i:-. ,-; \' :;'/ "/ fi/ ... ':';;(~ 
"0'":--,-.-" ••.• ' •. '.~,;-<~ ~-,-~_._ .. ,"_-._".-,_ ,:,":""",:-:=-,,-' --:-0::-- '. ' -, :..:..:...- . =~~~,;...i:;-':':_--;:: :::::==~,. ~ _'.- __ '" _ . ___ , ' _,_ , __ . , 0 _ 0. ,', ' 
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