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Abstract 

The purpose of this study was to compare the psychosocial fill7ctianing of children with 

visual impairment in integrated and special school setlings. To conduct this study 32 

children (M= 15, F=17) were purposefully selectedFom German (integrated) and Sebeta 

(spec ial) school and instruments that measure their psychosocial functioning were 

administered on them. Their teachers and caregivers (who were also purposefully 

selected) filled the social skill scale and responded to interview questions with regard to 

the children's psychosocial functioning The T-test result indicated that at a =0. 0.5 there 

is Significant difference in the psychosocial functioning of those children in the two 

schools. When specifically looking into the variables the significant difference is 

observed in four of the variables . Those children in the special school were found to be 

better in their self confidence, psychological adjustment, social adjustment andfunctional 

independence The interview made with teachers and caregivers was analyzed using 

thematic analysis and the result indicated that what was fo und Fom most of the 

respondel1ls in the "pecial School is in line with many of the quantitative findings 

whereas what was found Fom those in the integrated school was different from it. This 

strengthens the finding that the children in the special school are beller in their 

psychosocial functioning than those in the integrated school. From the result of the study 

it can be concluded that educational selling has an impact on the psychosocial 

fimctioning of children with visual impairment. Finally it was recommended that before 

integrating children with special needs in the regular class rooms some preconditions 

must befii/filled like changing the attitude of teachers and sighted children towards them, 

making the inFastructure of the schools suitable for them, availability of "pecially 

trained teachers etc. The children should be integrated not only physically but also 

socially and intellectually and their special needs must be }ii/}illed. Counseling services 

should also be provided for the children to strengthen their psychosocial functioning. It 

was also recommended that it is better for those children with visual impairment to join 

special schools so that their psychosocial function ing would be enhanced. The 

recommendation also highlights the need for further study and a revision in the current 

trend in special needs education. 
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1.1. Background of the study 

Chapter One 

Introduction 

1.1.1. Background of Efficacy studies 

For several years it was the preoccupation of special educators to conduct studies 

comparing the placement of ch ildren with disabili ties in various types of educational 

settings, for example, special classes versus general education classrooms, special classes 

versus resources rooms, and so on. At least 50 such studies were conducted from 1950 to 

1980 (Carl berg and Kavale, 1980) as cited by (Hallahan and Kauffman, 1988). These 

studies are commonly referred by special educators as "the efficacy studies" and these 

studies were the source of considerable debate (Hallahan and Kauffman, 1988). 

In making efficacy studies between integrated and segregated provision, two groups are 

se lected for study, one integrated, the other segregated ; the curricular and sociali zing 

opportunities that differenti ate the two groups are identified; the differences in outcome 

(e.g. attainments, adjustment, se lf- confidence etc) are measured. This pattern of research 

is popular since it fits neatly into empirical research method and allows the use of 

sophisticated and powerful tools of data analysis (Hegarty et al; 198 1). 

Studies, however, indicate that the results found are contradictory and inconclus ive. 

Whi le some researchers in the fi eld of education and rehabilitation of children with 

di sab ilities have demonstrated the integrated or mainstreamed educational provisions to 

be sociall y. emotionall y and academically benefic ia l to chi ldren with disabi li ties, there 
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are some resea rches which have shown no significant difference among those ch ildren 

study ing in diffe rent educational settings or have found the special educatio nal prov isions 

to be more benefi cial to them in terms of their social, emot ional and educational 

deve lopment (Hegarty et al; 198 1). This is also supported by Hallahan and Kauffman 

( 1988); they indicated that results were some times mixed and what complicates the 

picture further is the diffe rence in the results for academic versus social outcomes. 

Researchers indicated that the reasons fo r the inconsistent fi ndings are methodological 

inadequacies (Hegarty et ai, 1981 ). Jenkinson (1987) and kemp and Carter ( 1993) as 

cited in Hegarty et al ; 198 1 discussed the problems in designing efficacy stud ies: one 

group is never identi cal with another group of children, no matter how carefull y selected; 

it is not always possible to randomly assign students to groups fo r study ( the pool of 

students with some disabilities is relatively sma ll ; matching students is difficu lt when 

creat ing compari son groups; outcomes to be measured need to be sociall y val id ( and 

therefore some times req uire specialized measurement techn iq ues). 

1.1.2. Characteristics of segl'ega tion 

1.1.2,a. Definition of segregation 

Meijer et al; 1995 as cited in Tirusew, 1999 defined segregation as "an educational 

setti ng that does not al low children with special needs to have social contacts w ith the ir 

peers referring to both spec ial schools and permanent spec ial classes in regular school 

sett ings." 
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In general , segregation inhibits children with special needs from hav ing soc ial contacts 

wit h their non-di sabled peers; therefore , as we go down in the cascade for special 

educational provision since the soc ial contact between these two groups decreases 

segregation on the contrary increases. Thi s means the least segregative educational 

setting will be when children with special needs have their education in the ordinary class 

alongs ide with their peers and the most segregative educational sett ing will be when these 

children are in special school on a full-time basis. 

1.1.2.b.The concept of segregation 

Based on the traditional view towards disabling factors and persons with disabilities, 

disability was seen as punishment. Following this, a model which consider disabi lity as 

lying 'with in' the individual factors emerged (Tirusew, 1999). According to this model 

(the medical model) disability is seen as a lack of competence due to a dysfunction in an 

indi viduals' mind and Body (Reindal, 1995; as cited by T irusew, I 999).This 

conceptualization led to the creation of different categories and labeling. The 

conseql:ence of such understanding led to segregation and iso lation of children with 

disabilities from the main stream ' (special school and institutions are established) (Evans, 

1998; as cited by Tirusew, 1999). Special school is the supreme example of segregated 

folly , or of sensible education po licy, depending on the values one holds (Wi lliams, 

1991 ). 

Special schools fa ll into three types acco rding to how they are run ; maintained schools 

provided by local education authorities; non-maintained school, provided by vo luntary 

bodies and whi ch are no n-profit making concerns, eli gi ble for certa in gra nt s from public 
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funds if approved for the purpose; and independent school s. "In the decades following the 

Second World War, there was a steady and substantial increase in the number of places 

available in maintained special schools, both day and residential" (Williams, 199 1, 12). 

1.1.2.c. Rationale for segregation / segregated education 

In the mid-and late 1800' s, with the help of public funds, institutional programs and some 

special classes were developed for persons with hearing impairment, visual impairment 

and mental retardation, as well as for delinquents. Because of the belief that handicapping 

conditions could not be improved through education, these programs segregated children 

with di sabilities from the general education system (Hayer, 1989). Until the earl y 1900 's 

there was also fear that people with disabilities especiall y the retarded will pollute the 

society. Between the early 1900's and world war II special schools and classes became 

more prevalent. Their purpose was to give care and training (Hayer, 1989) . 

On the contrary, schools for the blind were establi shed because of the belief that they are 

capable individuals who can contribute a lot. (Not to segregate or shelter or provide care 

for them). In general , children with visual impairment were not excluded from education 

like chi ldren wi th other disabilities; there was never a sense that education of students 

with visual impairment was a waste of time or money. Rather time and money were an 

investment in the future (International center for eye health, n.d .). 

l.l.3.Characteristics of integration 

1.1.3.a. Definition of integration 

In some way, people define integration as the process of increasing the participation of 

chi ldren and young people in their communi ties. They see their involvement in the social 
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and educational life of comprehensive kindergarten , primary and secondary schools as 

well as further and higher education as an integral part of this process. "Integration is 

most commonly applied to the bringing of children with disab ilities from segregated 

spec ial schools into ordinary schools since they are an exclude group and it is appropriate 

that thi s should be so" (Booth and Potts, 1983; as quoted by Nitsuh, 1996). 

According to Hegarty et al. ( 1981) " integration in its widest usage enta il s a process of 

making a whole, of combining di fferent elements into a unity." It refers to the education 

of pupils with special needs in ordinary schools. Integration provides a 'natural ' 

environment where these pupils are freed from the isolation that is characteristic of much 

special school p1acement.( Hegarty et a1; 1981). 

Guralinck ( 1997) as cited by Tirusew (1999) indicated that, " integration is a more generic 

term app lied to the school situation and may include departures frommainstreaming such 

as when more limited contact during part of the day between children with and without 

disabi li ties is planned." Integration in its broadest sense refers to the process of educating 

child ren wi th disabilities in regular classroom whenever the placement best fits their 

part icul ar learning and / or social needs (Banbury (1987) as cited by Tirusew (1999)). 

1.1.3.b. The concept of integration 

Hegarty, et al. (198 1) indicated that the concept of integration is a complex and dynamic 

one. " It has evolved from a simple opposition to placement in a special school to 

encompassing a variety of arrangements in ordinary schools." They added that thi s 

di vers ity is mostl y described in two ways: first; in terms of the association between the 
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'specia l' group and the ordinary school ; and secondly, in terms of organizational structu rc. 

1, 1.3.c. Fo rms of In tegration 

Hegarty et ai, 1981; as cited by Teferi, 1996 indicated that Warnock dist inguished three 

ma in form s of integration in terms of assoc iation: locational; social; and functi onal. 

Loca ti onal integration exists where spec ial un its or classes are set up in 

ordinary schoo ls or where a spec ial school and ordinary school sha re 

." 
the same site. Soc ial integration is 'where children attending a special 

class or un it, eat, play and consort with other children , and poss ib ly 

share organized out· of -c lassroom activ ities wi th them'. Functional 

integration is th e fullest form of integration and is achieved when 

loeational and soc ial integration lead to 'j oint participation in 

educational acti viti es --- where ch ildren with special needs joi n, part-

timc or full·time, thc regular classes of the school, and make a full 

con tribut ion to the acti vity of the school·.(p:20). 

A more elaborate, though similar struc ture is offered by soder as cited in 

Hegarty, et.a l (19RI:II). 

Table I : Forms of in tegration adapted fro m Soder (1980) 

Phys ical Soc ial Societal 
integration Functional integration integration integration 

co- utilizat ion simultaneous co- operation 
uti li zat ion 

Facility Adm i n i strat ive Activity 
integrati on integrati on integration 
Organizationa l subject 
integration integrat ion 
Formal 
integration 
Structural 
in tegration 

Table I indicates the differen t concepts used lVith respect to four different forill s of 
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integration: physical, functional , social and societal. The thrast IS on reducing the 

distance between two groups. 

Another way of elaborating the concept of integrati on IS based on the different 

organi zationa l arrangements. One of the most popular one is Dena 's ( 1970) cascade 

model as c ited in Hegarty et al ( 198 1). Following th is, various writers and official reports 

describe the arrangements in terms of a continuum of provision. These vary slightly but 

the essenti al patterns are as follows: 

l. Ord inary class with support in classroom 

Il. Ordinary class with withdrawal 

Ill. Special class part- time, ord inary class part- time . . 
IV. Special class in ordinary school full- time. 

v. Special school wi th contact with ordinary school (P: 13). 

Deno's cascade system was one of the fi rst models wh ich provided a model fo r a spec ial 

education service based on learning vari ables and not cli ni ca l labels. Following thi s there 

are more efforts in th is area. These are usuall y structured in terms of degree of separatio n 

from the main stream, which indicate a continuum from tota l segregation to the absence 

of segregation .One of them is from Gear heart and weishahn as cited in Hegarty et al 

( 198 1) and it is as follows (P:69). 
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Table 2: Cascade model of integration by Gear heart and weishahn 

ordinary class p lacement, no additional assistance I 
ordinary class placement with consultative assistance only from specialist educator 2 

ordinary class placement with consultat ion and specialist materials from spec ialist educator 3 

o rdinary class placement with assistance from peripatetic spec iali st teacher 4 

ordinary c lass placement with withdrawa l into resource rooms 5 

placement 'shared' between spec ial and ordinary classes 6 

specia l class in ordinary school 7 

special c lass in separate day spec ial schoo l 8 

Hospital! home bound se rvice 9 

Residential schoo l 10 

Here we can talk of a continuum only in an imprecise way. One can do no more than 

point to an overall trend. There will be a progression from one end to the other. 

1.1.3.d. Rational for integration 

Bricker (1987) as cited in Hegarty et al. (1981) indicated that the rationales for the 

integration of exceptional children are three: socia l- ethical, legal -legislative, and 

psychological- educational. Social- ethical , reasons have to do with altering societal 

attitudes and the social/ emotional effects of segregation, while legal- legislative reasons 

derive from legislative enactments and court decisions. Psychological-educational 

reasons, on the other hand, have to do with the educational or developmental benefits the 

children get by interacting with non-disabled peers . 

The above rationale for integration is also supported by proponents of integration for 

young children with handicaps (Bricker, 1987 as cited in Hegarty et aI., 1981). They rely 

primary up on the following rationa le. First, a legal rationale states that integration with 

non handicapped peers represents the least restri ct ive educational environment, which is a 

requirement of P.L 99-457. A second rationale suggests that integration is appropriate 

because it is the most morally and ethicall y correct fo rm of education. Stated simply, 
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integrati on should occur because it is the right thing to do . The third rati onale states that 

children with handicaps enrolled in integrated educat ional programs will receive 

additiona l educational or deve lopmental benefit s by being in close proximity to and 

interacting with normally developing peers of similar ages (NASP center, n.d.).A 

minimum criterion related to this rationale is that children with handicaps receIve 

educati onal benefits that are at least equa l to those that would be received 111 non 

in tegrated placements (NASP center, n.d .). 

1.2. Concepts in psychosocial functioning 

Psychosocial comes from the words psychological and social interrelationship of the 

psychologica l aspects pertaining to the thoughts, feelings, reactions, behaviors of a 

person w ith the soc ial aspect pertaining to the situation, circumstances, events, 

relat ionships, other people which influence , or affect the person sometimes to the point 

of caus ing d istress ( "Social psychology," n.d.). Social functioning is also defi ned as an 

ind ividua l's social interactions and expectations (Wiscons in center for education, 2005) . 

ElemelHs of psychological functi aning include se lf-esteem, locus of contro l, copll1g 

strategies, adjustment to handicap etc whereas that of social functioning include 

competencies 111 working independently; follo wi ng directions ; peer relations; being 

attenti ve, enthusiastic, and acti vely involved in classroom activities; conforming to 

classroom rul e and routines; asking for and recel vll1g help when needed ; and getting 

along w ith other children etc .(Shakespeare, 1982) 
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In this study the scope is delimited to self-esteem, self-confidence and psychological 

adj ustment to handicap with regard to psychological functioning and to social skill , 

independence and social adjustment to handicap with regard to socia l functioning. 

1.2.1. The concept of self -es teem 

Self-esteem is the affective or emotional aspect of self (S pringer, n.d.). Rentsch and 

Heffne ( 1992) and Derga and Tanda(1986) as cited in (Solomon, 1999) define se lf-

esteem as an evaluation of onese lf as a person, and how we think of ourselves, whether in 

a positive or negative fas hion respectively. 

Our feelings about self- worth and self-es teem develop in large part from our perceptions 

of where we see ourselves in relati on to significant others. In addition to thi s, common 

elements of self- esteem include earl y relationsh ip with parents, others appraisal of us, 

culturally influenced identities and specific skills (S pringer, n.d.). 

According to Pope et al; ( 1988) as cited in (Solomon, 1999) high se lf- esteem is related to 

having a "healthy" view of the self-one that realistically includes short comings but is not 

harshl y criti cal of them. They also said "a person with a high self- esteem eva luates 

himself in a pos iti ve way and feels good about hi s strong points" (P : I 0). 

In contrast, people with low self- esteem frequently exhibit an artificially pos itive self­

attitude to the world, in a desperate attempt to prove to others and themselves that they 

are adequate persons, or they may retreat into themselves, avoiding con tact with others 

who, they fea r will ultimately reject them. "A person with low self- esteem is essentially 
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a person who finds little to be proud of him" (Pope et al; 1988 as cited 111 Solomon, 

1999). 

1.2.2. The concept of self- confidence 

Self- confidence is being certain and trusting about your self in regard to addressing 

certain tasks or all tasks. [t is an attitude which makes individuals to have positive yet 

realist ic views of themselves and situations (Gilbe rt. n.d.). Self- confident people trust 

their own abilities, have a general sense of control in their lives, and bel ieve that, within 

reason, they will be able to do what they wish, plan and expect (Gilbert , n.d.). 

Se lf-confidence IS characterized by: assertiveness, optimism, 

eagerness, affection, pride, independence, trust, the ab ility to handle 

criti cism, emot iona l maturi ty, and the abil ity to accurate ly assess our 

ca pabil it ies. Primarily it refers to us having a positive and rea li stic 

perception of ourse lves and our abi lities. A lack of self-con fidence, on 

the other hand, is characteri zed by: self- doubt, pass ivity, 

submiss iveness, over -conformity, isolation, sensitive ly to criti cism, 

di strust, depression, and feelings of infer iority and being un loved, and 

they may blame themselves for fa ults that lie else where (Rig by, 

1972,4) . 

1.2.3. T he concept of Psychological adjustment to ha ndica p 

Psychologica l adjustment to handicap means becoming aware of the limitations 

associated with the handicap and accepting them. This doesn' t mean that they should 

adjust to their hand icap and become handicapped persons. But rather that goals and 

expectations must not be set too low and should never be stati c (Hegarty et al; 198 I). The 
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individual now sees the disability as one of her/his many personal characteristics and it 

moves along with him/her together with their other personal assets and liab ilit ies (Council 

for exceptional ch ild ren, n.d .). Many young people with disab ilities have problem of 

adj ustment. These are mainly of two kinds. Some become inward looking and attach too 

much importance to their hand icappi ng condition. They misinterpret other pupils' 

actions, and respond negati vely. Others see themselves as special cases and as deserving 

sympathy and exceptional status. On the other hand, some others have widely ambitious 

dreams which don' t go along wi th the reality (Hegarty et ai, 198 1). 

Individuals with disabi lity must make some adjustments to lead ful fi lling and sati sfying 

lives. The most obvious and important of these adjustments is the appraisal and 

acceptance of the handicapping condition itself. Another necessary adjustment requires 

recognizing and dealing with influences of a handicapping cond ition on all aspects of the 

individual's development (Reynolds and Lesterman, 1987). 

Adj ustment models for persons with visual impairment and other di sabi lities have been 

descri bed by Persson (2004) as cited in NASP center (n.d.). He said a person with a 

di sability wi ll adopt many strategies that complement each other, rather than one 

particular coping style. The positive strategies are acceptance, positive avoidance, 

minimization .. . and the negative strategies are denial, shame, helplessness, etc (NASP 

center, n.d.) . 
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Posi tive strategies 

I. Acceptance (stoicism and re- evaluation) invo lves acknowledg ing the disabili ty, 

which is, ignoring its li mitations and emphasizing its poss ibil ities . 

II. Positive avoidance is the ability to focus attention away from the prob lemati c and 

fri ghtening aspects of di sability. 

Ill. Minimization invo lves viewing the di sabi lity in relativistic terms (o ther people are 

worse off) (NASP cente r, n.d. ). 

Negative Strategies 

1. Denial means not acknowledging the disability. 

11. Shame is the feeling of inferiority in compari son to healthy people. 

iii . Helplessness is the fee ling of self- pity and of not being able to cope. (A fee ling of 

helplessness) (NASP center, n.d .). 

1.2.4. The concept of socia l skill 

Social skill s are de fined as spec ific strategies used by an indi vidual to perform social 

tasks effective ly and thus be j udged socially competent (Smith , n.d.). Foster and Ritchey 

(1979) as quoted in (Gresham, 1982) define it as: "Those responses, which within a given 

si tuation, prove effecti ve, or in other words maximize the probability of produci ng, 

maintaining, or enhancing positi ve effects fo r the interactors." 

Social skill s are classified in d ifferent ways. The "stop and Think" program organizes 

soc ial sk ill s i ~to four areas: I . Survival skills: (e.g. listening, fo llowing directions, and 

ignoring d istractions, using nice or brave, talk, reward ing you), 2. Interpersonal skil ls : 
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(e.g. sharing, asking for permission, joining an acti vity, wai ting your turn), 3.Problem­

so lving ski ll s: (e.g. asking for help, apo logizing, accepting consequences, deciding what 

to do), and 4.Confli ct reso lution skill s: (e .g. dea ling with teasing, losing, Accusati ons, 

being left out, peer pressure) (NASP center, n.d.). 

Socia l ski ll s are oft en the result of spontaneous visual imitation. However, with regard to 

thi s very aspect, chi ldren with visual impairment experience thei r limitations, sometimes 

even fro m birth. In addition, people with visual impairment miss out on very important 

signals such as nonverbal communication. It is a source of information in the contact with 

others . For example, nonverbal communication provides information about the moment 

of join ing in a conversation with another person/ other persons. Rejection by others al so 

interferes with the acquision of social sk ill (Bremer, n.d). 

1.2.5. The concept of independ ence 

The opportunity to act independentl y, to run ri sks and make mistakes, to explore the 

worl d around them and their own capacities in relation to it, is an essential part of 

growing up for all children. It is no less important fo r those who have special needs. "In 

some ways it may be more important since particular disabilities such as vision 

impairment or lack of mobility may restrict the scope fo r independent action" (Hegatty et 

al; 1981). 

Formal teaching should prepare children for adult living, for example, they should be 

taught about the use of public transport and be given the opportunity to perform the task 

outside the schoo l. To fulfi ll the aim of independence there should be an atmosphere of 
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autonomy. The staff in schools can do a lot to promote the independence of students 

including those with special needs. some of these are: - Having high expectations of the 

chi ldren to be independent, Giving pupi ls responsibi lity, Allowing them to take risks, 

Making a minimum of interventions, Making concessions onl y when necessary, 

Reducing excessive dependence, etc (Hegarty et al; 198 1). 

1.2.6. The concept of social adj ustment to handicap 

Rathjen ( 1984) as cited in (Reynolds and Lesterman, 1987) views social adj ustment in 

re lation to an individuals awareness of socially accepted behaviors. Shakespeare (1982) 

indicated that social adjustment include having adequate interpersonal relationships to 

avoid extreme loneliness and to avoid rejection through being unaware of others people 's 

reactions; not interrupting or monopolizing conversations or addressing strangers in a 

fam il iar manner; being able to contribute to fri endships as well as receiving. 

Socially adjusted individ uals are able to achieve intimacy in social relationships and they 

have the capacity to form friendships. They are al so sociall y competent and make use of 

soc ial contacts to satisfy their needs. Moreover, they are able to express both negative 

and positive feelings in a socially appropriate manner i.e. feelings of warmth, affection, 

admiration, irritation, di sappointment, anger etc (Ibid). Shakespeare (1982) also indicated 

that soc ially adjusted people with handicap "have less need of social approval and are 

more ab le to rely on their own judgments of whether they are doing well" (P.3 l ). 

Loss of vision may hinder children from learn ing social ski lls which are important in 

mak ing contacts wi th other ch ildren. Warren ( 1989), however, stated that not all 
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difficu lties of sociali zation should be considered as the child's. He continued on saying 

that the react ion of others to the child with handicap plays an important role in 

sociali zation. 

Some of the posi tive adaptation strategies to visual and other impairments are trust; 

independence etc Trust (in the enviromnent or outside factors) invol ves accepting social 

suppOl1 fro m others. Iso lation on the other hand, is one of the negative adaptat ion 

strategies to Visual impai rment (NASP center, n.d.). 

1.3. Statement of the problem 

Individuals with visual impairment were having their education in segregated educational 

settings for a long time. However, the failure of these settings in providing the necessary 

support fo r the educational and psychosocial adjustment of people with di sabilities 

initiated the development of integrated education. And due to further development many 

children with visual impairment are now having their education in the regular schools 

along side thei r peers. 

Even though the basic assumption for the provision of integrated education for child ren 

with visual impairment, as indicated above, is the importance of integration for 

deve lopment of these child ren the findings regard ing this are inconsistent. Some 

researchers indicate that segregated educational setti ngs are better for the psychosocial 

functioning of these children , while others indicate that integrated educational setti ngs are 

the be tter ones (Hegart y et al; 198 1). There are some other researchers who found non 

significant differences between those children attending segregated and integrated 
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educational settings (Hegarty et al; 1981). 

Keeping thi s as the brek drop, the present study has been designed to answer the 

foll owing research questions; 

I. Are there significant differences between children studying in integrated and 

spec ial schools with regard to their se lf- esteem, se lf- confidence and psychological 

adj ustment to handicap? 

2. A re there sign ificant differences with respect to social-skill , independence and 

social adj ustment to handicap between children studying in integrated and special 

schools? 

1.4. Objectives of the study 

The study has the foll owing general and specific objectives . 

1.4.1. General objectives 

The general objecti ve of the study is to compare the psychosocial funct ion ing of children 

with visual impairment in special and integrated schools. 

1.4.2. Specific objectives 

The spec ific objectives of the study are to compare: 

• child ren w ith visual impairment in spec ial and integrated schools with respect to their 

self-confidence. 

• the sel f-es teem of children wi th visual impairment in special and integrated schools. 

• children wi th visual impairment in special and integrated schools with regard to their 

psychological adj ustment. 
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• the social adj ustment of ch ildren with visua l impai rment in special and integrated 

schools. 

• children with visual impairment in special and integrated schools with respect to their 

soc ial skil l. 

• the functional independence of chi ldren with visual impairment 111 special and 

integrated schools. 

1.5. Significance of the study 

The foc us of thi s study is to compare the psychosocial functioning of children with visual 

impairment attending in special and integrated school settings . Doing this ki nd of 

effi cacy study would enab le the concerned to decide which placement is better in 

max imizing the psychological and social growth of persons with disability in general and 

persons with visual impairment in parti cul ar. This will further guide parents and children 

in making placement decisions based on the result of the stud y. These studies also help in 

proving basic info rmation for planners and po li cy makers so that they can make 

improvements in the educational setting which proves to be problematic for the 

psychosocial functioning of the children. Furthermore, thi s study will probably initiate 

others or will help others as a steeping stone for doing further research in the area. 

1.6. Delimitation of the study 

Prev ious researches on effi cac studies are done not only with respect to psychosocial 

fu nct ion ing but also in relation to academic / educati onal achievement of stude nts in 

different educational settings. However, the focus of thi s study is deli mited to 

psychosoc ial functioning. Moreover, even tho ugh there are many aspec ts of 

psychological and social function ing, thi s study foc uses onl y on self- esteem, self 

18 



confidence and psychological adjustment on the psychological side and on socia l-sk ill s, 

independence and social adjustment on the social side. As indicated earl ier thi s study is 

also deli mited onl y to two schools namely German Church School and Sebeta Special 

School for the blind. In addition to this the study is de limited to children. 

1. 7. Limitations of the study 

The study has the fo llowing li mitations. 

-Due to the limited number of children in the integrated school the sample s ize is 

lili1ited to 32 ch ildren fro m both school.s. So it ,may be difficul t to generali ze the 

fi nding of the study. 

-Due to lack of suffi cient materi als in relation to the areas covered in the study the 

ideas raised may not be rich w ith important informations. 

1.8. Operational definition of terms 

Psychosocial limc/ioning: for the purpose of this study its scope is delimi ted to se lf-

esteem, self-confidence, psychological adjustment to handicap, social skill , functiona l 

independence and social adjustmen t to handicap. It is alternatively used with socio­

emoti onal functioning/development . 

Self-esteem: a feeling of self-wo rth , ,being successful ,capable of doing things, being 

proud of one self, satisfaction with one self, respection for one self etc. 

Self:conOdence: a fee ling of adeq uacy ,being successful ,satisfaction with one self, 

preference to be independent in do ing things, good at coming up with solutions etc. 

Psvchological adjustment /0 handicap: a feeling of being successful in life, of capable of 

doing th ings fo r one se lf, beli ev ing that a person with visua l impairment has a chance to 
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be independent by learn ing new ways, visual impairment makes people pretty helpless, a 

person wi th vision problems has to do things by himself/herself etc . 

Social skill: following teacher's instructions, making fr iends eas il y, initiating and 

maintaining conversation , offering help to others, responding to teasing from peers 

appropriately etc . 

Functional independence: Being independent in performing daily activities ,in mobility, 

in doing home work/class work, in taking responsibility, in decision making etc. 

Social adjustment to handicap: getting along with class mates, communicating with class 

mates, asking help from others, making friends easi ly, being accepted by friends, being 

friend ly to others etc. 

Children with visual impairment: Children who are low - VISIOn and who lost vision 

completely (b lind). 

integrated school sellings.· are settings where children with disabilities are hav ing their 

education along side their non- disabled peers. In this study, regular (ordinary) school and 

mainstreaming are interchangeably used with integrated schoo l. 

Special School Settings: are settings where children with disabi liti es are havi ng their 

education away fro m their non disabled peers. In the context of this study it refers to 

res ident ial special schools where the children stay on a full- time basis. 
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Chapter Two 

Review of related literature 

As indicated in the previous chapter the purpose of this study is to make a comparati ve 

study of the psychosocial functioning of children with visual impairment in integrated 

and special school settings. There fore in this chapter in add ition to a brief look at the 

hi sto ri cal development of education for the blind and blind education in Ethiopia, the 

literature found regarding this issue will be presented section by section. 

2.1. Historical development of Education for the blind 

Historically blind education has passed through various stages as indicated below. During 

the pre- Christian era, people with disability, if they survived, were persecuted, neglected , 

and mistreated (Hayer, 1989). However, thi s was not the case for people wi th visual 

impai rment ; they were rather accepted by the soc iety. However, there was no attempt to 

educate and integrate them 'into' society until the eighteenth century (Smith and lukasson , 

1995). 

The Institution for Blind Youth is the first school for the blind (Smith and lukasson, 

1995). It was founded in Paris in 1784 by Va lentin I-lauy who conceived a system of 

raised letters on the printed paper (Smith and lukasson, 1995). A tacti le system that used 

an embossed six- dot code is developed for reading and writing in the early 1800s; by 

Louis Braille. This is \;'Iiat is known as the Braille system today (Smith and lukasson, 

1995). 
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In the United States the lirst blind school was opened in 1829 (ANTO, 2004). It is known 

as the New England Asy lum for the blind; and it was directed by Samuel Gridley Howe 

(AN TO, 2004). Around 1832, the New York Institute for the blind and the Pennsylvan ia 

Institution for blind were founded. "These nineteenth century schools were private 

boarding schools, usuall y attended by children from wealthy families" (Smith and 

Luckasson, 1995, 465). 

The first day classes began in Scotland in 1872, where the blind were integrated with 

their sighted classmates. In the United States the first attempt to do so happened in 

Chicago. FankHall , the superintendent for the Illinois school fo r the blind, developed a 

mechanical Brai lle writer, a small , portable machine for taking notes and completing 

other written tasks (ANTO, 2004). 

2.2. Blind education in Ethiopia 

In former times, education and the pos ition of the blind in the Ethiopian society had been 

vested with the Ethiopian Orthodox church. A blind child would be brought to the church 

at an earlier age and he wou ld rece ive instruction concerning church liturgy (Taffesse, 

1990 as cited; by Tensae, 2000). Due to thi s fact the kind of Education that ex isted in 

Ethiop ia before the 20lh century was traditional oriented and characterized by church 

education. During thi s time the Church and Monasteries were the main centers of 

learning (Yusuf, 1987). Its aim was to prepare the children for the service of the church. 

Since the mode of instruct ion/ presentation was oral, it helped the blind chi ldren a lot. 
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The educat ion of the blind in Ethiopia started at the same time with that of the sighted 

ones. This was possible since the way of instruction was oral. This idea is supported by 

Rigby (1972), who indicated that since instruction was given orally and read ing and 

writ ing were kept to a minimum, it was possible for the blind to fo llow the tradi tional 

type of education. He considers th is as the first instance of an integrated education system 

for the bl in do 

According to Rigby (1972), in the 1930's the Ethiopian education system started to 

fo llow the Western type of education. Since the focus of this type of education was on 

read ing and writing and no attempt was made to introduce Braille reading and writing, it 

was difficult for the blind to follow their education. 

Special education of people with visual impairment is not a relatively recent phenomenon 

compared to that of other persons with disability. This is also true in the Ethiopian case. 

The first school for the blind was established in 1924 in Oembi 00110 by Voluntary and 

non- governmental organizations and individuals (Maru, 1990). However, its growth was 

di srupted by the Italian invasion in 1935. After this other special schools began to be 

opened beginning from the 1950's in different parts of the country; Bakko, Sebeta, Soddo 

Ghimbi, Shashemene, Wolayita, and Dire dawa with the cooperation of the Ethiopian 

government by different charity organizations (Rigby and Sawarage, 1970 as cited by 

Tensae, 2000).Currently there are totally six blind boarding schools in the country: 

Walayta, Shashemene, Sebeta, Bakko, Gonder and Mekele (the recent one) schools for 

the blind. 
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At present, bli nd students do not on ly attend in residential schools but al so in regular 

schools together with their sighted peers in the elementary, secondary and tertiary levels. 

However it is not full y supported with spec ially trained itinerant teachers, and adapted 

materi a ls and facilities. 

2.3. Special vel'sus integrated education 

2.3.1. Efficacy Studies 

There are many factors that adversely affect the socio·emotional development of children 

with vi sual impairment. Some of these are environment, attitude of others and lack of 

acceptance by others. Environment is a factor that signi ficantly affec ts the psychosocial 

functi oning of children with visual impairment. Their development is affected by 

different kinds of environment, including educational placement.The focus of thi s study 

is to see thi s effec t on children in integrated and special school settings. 

Even if children's social and emotional development is not the main objecti ve of schools, 

it is clear why they should be concerned about it. During these fo rmat ive years school is 

the ma in place for the social experience of these children that puts a great deal of 

infl uence on their social development. It is therefore imp0I1ant to examine different 

schooling arra ngements' based on how well they enhance soc ial and emotional 

development (Hegarty, 1993). That is why this study foc uses on th is issue. 

This issue becomes more important in relation to pupils who have d iffic ulties. Numerous 

stud ies have been conducted to examine wh ich one of the two educati onal settings (i.e. 

ord inary or special) is superior in equipping these children with socio- emotional 
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development.The focus of these studies like that of the current study has been on 

different aspects of deve lopment- independence, maturity, d isplay of soc iall y acceptable 

behavior etc. However, the resul t was inconclusive and inconsistent. The findings do not 

consistently favo r either of the two (Hegarty, 1993). "Moreover, all the methodologica l 

problems of control groups and extrapolation from the past behavior arise and make the 

interpretati on of findi ngs just as tentative" (P: 58). 

Non comparati ve studies, however, does point 111 a parti cular direction. Hegarty and 

Pocklington (1 981 ) as cited in Hegarty (1 993) indicated that one study that addresses 

these issues was conducted at NFER .sample of pupils with special needs in ordinary 

schools are taken and thei r social and emotional development is examined (i ncluding 

those having sensory impairments). The result of the study indicates that the children had 

gains in their development. 

As indicated above stud ies conducted regard ing the efficacy of special and integrated 

educational settings for the psychosocial functioning of children with disabil ities (i n 

particular children with visual impairment) proved to be inconclusive and inconsistent 

even if the non comparative stud ies indicate the positive side of integrated education. 
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From now on these studies will be touched upon section by section. 

2.3.2. The efficacy of special and integrated education on the psychological 

functioning of children with visual impairment 

[n this study the scope of psychological functioning is delimited to self-esteem, self-

confidence and psychological adjustment and each will be discussed one after the other. 

2.3.2. a. Self- esteem 

2.3.2. a.1. Comparison of the self- esteem of Children with visual 

impairment in integrated and special schools. 

One aspect of psychological functioning included in this study is self-esteem. Se[f-

esteem is related to a person ' s feeling of self- worth and value. It is a critical ingredient 

for life- long happiness, success and a better life. (Perera, 2000 as cited in Tirusew, 2005, 

23 1 ). 

Although the benefits of integration for academic achievement have been a focus, a more 

persistent theme has been the impact of special education on the self concept and se[f-

esteem of exceptional learners which is one of the points to be covered in the current 

study (Ager, 1998). Developing and maintaining pos itive self- concept and self- esteem 

has been considered important in educational programs for exceptional learners. The 

strong relationship between a student's self- esteem, level of functioning and school 

success indicate that one criterion fo r choosing appropr iate educat ional placements for 

students with mild di sabilities must be the impact on self-concept and self- esteem (Ager, 

1998) 
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The basic assumption in providing integrated educat ion to the blind chi ldren is that it 

wo uld enhance thei r social emotional development including enhancement of self­

concept and se lf-es teem. Non- di sabled peers provide role models for more sociall y 

acceptab le behav ior, and also that being a full y incl uded member of general education 

c lass increases self- esteem (Hayes, 1980). 

The move away from segregated settings was, in part , based on the assu mpt ion that 

identify ing children as special and isolating them resul ts in a decrease in self- concept 

and se lf- esteem. This is because of the sti gmatizing effect of handicapped labels (Hayes, 

1980). This sti gmatizing effect is one frequent criticism of the current special education 

system. Integration suppOIiers suggest that the very act of labeling a student as a 

"special" frequently lowers expectations and self-es teem (Hayes , 1980). Further, special 

educat ion placement in "pull out" programs" has (all too often) left many students with 

fragmented educations and feeling that they neither belong in the general education class 

room nor the special education c1assroom".The impact of such stigmas lowered 

expectations and also resul ts in poor self - esteem (Ager, 1998). 

A review and theoretical analysis of resea rch on the influence of handicapped labels on 

children 's se lf-concepts and self-esteem, provided by MacMi llan et al. (1 974) as cited in 

Coleman (1983, 6. 1, 4) hypothesized two mechanisms through which handicapped labels 

supposed ly influence children's perceptions of themselves: (a) the direct effects of the 

label on the child, and (b) the indirect effects of the label as it in flue nces the behavior and 

attitudes of others that interact with children so labeled. Through the fi rst mechan ism 
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chi ldren's self- concept is thought to become reduced as their percept ions of themselves 

change in reaction to being labe led as handicapped. According to the second mechanism, 

handicapped labels influence self concept and self- esteem indirectly in that the 

differen ti al perceptions of parents, teachers and/or peers toward the chi ld who receives a 

handicapped label somehow assist the chi ld in fu lfilling the prophecy of lower self­

concept resulting from being identified as handicapped (Coleman, 1983,6. 1, 4) 

Most prior research has focused on the direct effects of labeling i.e ., the extent to which 

being labeled as handicapped resu lts in lowered self- concept. These studies have 

typically assessed the self- concept of chi ldren in different instructional settings. Children 

identified as handicapped, by legal mandate, must receive special education assistance. 

As a result, labeling and special- class placement always occur together, obvious/legal 

and ethical issues prevent attempts at separating the influence of each event 

experimentall y. (Coleman, 1983 , 6. I, 5) 

Smith (1980) and hi s Colleagues (Coleman; Rogers, Smith,& Coleman, 1978; Smith, 

Zingale, & Coleman, 1978; Stang, Smith,& Rogers, I 978) as cited in Coleman (1983) 

studied the self concept and self-esteem of mildly handicapped elementary school 

students across a wide range of instructional placements. Based on their observations, 

these authors concluded that special- class placemats are a more powerful influence on 

children' s se lf- perceptions than are handicapped labels. Furthermore they contended that 

special - class participation most often has a favo rable, not negative, impact on children's 

se lf- concepts. These researchers repeatedly presented evidence that pre ado lescent 
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handicapped children in both partially and totally segregated instructional setti ngs retain 

posit ive se lf- images. In their view, chi ldren's self- esteem maintenance is based largely 

on the processes delineated in Festinger's (1954) social comparison theory. They cited 

him as saying that individuals use others in their immediate environment as the basis for 

making subjective judgments of self- worth (Coleman, 1983). 

Macmillan , et al. ( 1974) as cited in Hallahan and Kauffman, (1988) however indicate that 

they are not sure of the rel at ionship between self- esteem and labeling. They sa id: 

... no ev idence has been fOllnd of a direct relationship between se lf- concept and 

se lf -esteem and label ing ... some investi gators fo und lower self-concepts in 

labeled and or special - class students (Borg, 1966, Jones 1973; Mann,1960; 

Meyerowitz 1962); others found the opposite (Drew; 1962; Go ldberg, Passow, and 

Justman, 196 1; and one researcher reported no difference (Bacher, 1965). And the 

methodologica l problems in herent in the vast majori ty of these studies render their 

findin gs difficu lt (0 interpret. (P: 467). 

Opponents of integration argue that difficulties can only be exaggerated when students 

with di sabil ities function in the presence of non disabled students and this wi ll ultimately 

result in lowering their se lf- concept and self- esteem. Integrationists, however, indicate 

that this is not what is happening in case of integration (Stainback .Sand Stainback. W, 

1985 as cited in Tirusse\\, 2002). 

Integrati on Supporters al so suggest that as regular and special education faculty work 

cooperatively together in integrated sett ings, their coordinated work tends to raise their 
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own ex pectat ions for their students with disab ilities, as we ll as student self- esteem and 

sense o f belonging (Ager, 1998). 

Peer acceptance is positively related to good socio- emotional development. If one is 

accepted by others, the relationship is likely to have a positive effect on individual' s self­

es teem and self-concept. On the other hand, if peers or teachers show lack of acceptance, 

their re lationship may have unfavorable effect on the individual ' s self-esteem. The 

acceptance of ch ildren with visual impairment by their sighted peerS has a great effect on 

their socio- emotional development including their self- esteem (Tirusew, 2002). 

In general, as indicated above studies done with regard to self-esteem development of 

children in integrated and special school settings prove to be inconclusive even if the 

non-comparati ve studies highli ght the importance of integrated education. 

2.3.2. b. Self - confidence 

The other aspect of psychological functioning covered in the current stud y is self-

confidence. 

2.3.2.b. l. Comparison of self- confidence of children with vis ual 

impairmen t in integra ted and special schools. 

As indicated earlier in this paper there have been numerous studies attempting to 

estab li sh the re lat ive superiori ty of ordinary schools or special schools in terms of social 

and emotiona l development of children with di sabilities. The results fo und, in these 

stud ies, however, were inconclusive (Hegarty, 1993). 
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A non-comparative study conducted in th is regard indicated that integrated educational 

settings are better than the special ones in helping children with disabilities gain in self­

confidence, and independence and having a realisti c acceptance of their handicapped 

condi ti on (Hegarty, 1993). 

Cave and Maidson ( 1978) as cited in Hegarty et al. (1981) have made studies on the 

social and emotional development of children in the integration programmes. The 

spec iali st staff especiall y those who had experi ence of spec ial schools indicate that the 

children seemed as if they were more confident and mature than they would have been in 

specia l school but less so than their ordinary peers. 

Further information on self- confidence comes from responses to questionnaires on the 

small sample of case study pupils. The teachers indicated that "this suggests a reasonable 

level of con fidence, with a slight increase over the twelve months; the difference is in fact 

statisticall y significant (at two percent) level of confidence, using a matched pair's test" 

(Hegarty et al; 1981 , 425). 

The development of self- confidence was affected in different ways by pupils' presence 

in the ordinary school. Some of these children got confidence only because of the fact 

that they are being in an ordinary school. They said that being in an ordinary school make 

them to be part of the world (Hegarty et al; 198 1). They had not been totally cut off in 

special school and indeed appreciated the opportunities created there to enable them enter 

mainstream of society. These had to be specially set up however and tended to attract 
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attenti on. Here they were part of the mainstream and there was less need for them to feel 

different. One of them put it very directly. "At (special school) you are a handicapped 

person; here yo u are a person with a handicap" (Hegarty et al; 198 1, 426). 

Another pupil sa id that he got the confidence from being able to compete with the able­

bodied on their terms and being able to do as well if not better: " What is important to me 

is that I can hold up my head . .. join in" (Hegarty et al; 1981,426). Many of the children 

are also in this happy position. Some teachers, however, said that may be they are 

stressing too much on the positi ve side and ignoring the negative aspects. They added 

that the comparison that pupils make may damage their self- esteem and se lf- confidence. 

Some other teachers said , " It 's better being a big fi sh in a little pond than a littl e fish in a 

big pond," (Hegarty et al ; 1981,426), and indicated the many opportunities for excelling 

at competitions, representing the school and so on that pupils had in special schools and 

were deprived of in ordinary schools ( Hegarty et.a1; 1981). 

Except for the non-comparative studies, the studies conducted regarding the effectiveness 

of special and integrated educational settings for the se lf-confidence of children with 

visual impairment prove to be inconsistent. The current study tries to see the result with 

respect to the confidence the children have in performing various tasks, in mobi lity, 

deci sion making and caring for own belongings. 
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2.3.2. c. Psychological adjustment to handicap 

The last aspect of psychological function ing to be covered in thi s study is psychological 

adjustment. 

2.3.2.c.1. Comparison of psychological adjustment of children with 

visual impairment in integrated and special schools 

Psychological adjustment to handi cap means becoming aware of the limitations 

associated with it and accept ing them without dismay, In this regard Hegarty et al. (198 1) 

said "thi s doesn' t mean any easy acceptance of handicap or notion of handicapped 

personality, where achievement is set at a low level by static and conventional targets." 

(P.434). Werner (1993) as cited in Tirusew (2005) also said that in addition to having 

self- confidence and developing the ri ght concept of self (both strengths and weaknesses), 

acceptance of one 's self is an important instrument for adjustment and well- being. 

Many children with special needs have adjustment problems of two sorts. Some of them 

become 'inward looking and attach too much importance to their handicapping 

cond ition.' They are egocentric and misinterpret other pupils' actions and retaliate 

negatively, (Hegarty et al; 1981). Better adjusted children are less likely to be annoyed or 

upset by what they see as unfair treatment or tactless behavior and are more able to 

tolerate uncertain or ambiguous situations where they are unsure of others' reactions to 

them (Shakespeare, 1982). Some other children with special needs see themselves as 

special cases and deserve sympathy and except ional status. They didn't expect that they 

have to wait their turn, to be punctual , etc. There are also others who have wild ly 

ambitious dreams which indicate a lack of realism (Hegarty et al; 1981). 
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There were different efficacy studies conducted to see the relati ve effectiveness of special 

or regular schools on the socio- emotional development of children with disabilities even 

though the findings indicated inconsistent results. Non comparative studies, however, 

indicated that being in ordinary schools increases self- confidence and independence and 

also promoted a realistic acceptance of the individual 's handicapping condition. One 

study was done in this direction by Hegary, pocklington and Lucas (1981). And, in 

general, positive results were found from this study in answering the question, does 

ordinary schools provide a stimulating environment that promotes adjustment or is 

immersion in 'normality' too much to cope with? Even though children with special 

needs in ordinary schools are surrounded by peers who do not have their limitations, this 

doesn't necessarily lead to low self- esteem but rather their self- esteem can be enhanced 

fro m be ing there (Hegarty et al; 1981). 

Various factors are indicated that helped in promoting the adjustment of these youngsters. 

Firstly, many teachers indicated that they were successful in correcting those children 

who were seeing themselves as special cases. They added that they did this by making a 

minimum of fuss and exception, insi sting that they abide by school rules and so on. As a 

result the chi ldren are no w beginning to understand that they can't be special cases. It 

was a lso indicated that the kind of interaction in ordinary schools were important in 

reducing the egocentricity and extreme sensitivity of some pupils. They saw that they 

were not the only ones with problems and seeing others' problems and difficulties helps 

to put theirs in perspective. They could also see that if another pupil with comparable 

handicap is successfu l in different aspects, it becomes more difficult to believe that one's 
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own failures are entirely attributable to one's handicap (Hegarty et al ; 1981). 

The second reason indicated by the teachers is that the ordinary school provides a series 

of small hurdles rather than one huge hurdle at the age of sixteen. "Our pupils have to 

fight lots of little battles everyday." (P.436). They added that if the children are helped in 

mak ing continual adjustments, they do not have to make such big adjustments when they 

leave school. They wi ll have 'the feeling of belonging to the mainstream' (Hegarty et al; 

198 I). 

The third reason indicated is that the unrealistic aspiration that many pupils with special 

needs have can be improved by being in the ordinary schools. Some of the chi ldren had a 

keen reali zation of the efforts they needed to make to achieve their goals (that they need 

to work harder than their peers to reach the same goals). In general this study indicates 

that ordinary placement can provide opportunities for pupils to adjust to their handicap in 

a mature way (Hegarty et al; 1981). 

Tirusew (2002), however, indicates that if the environment (for example, the school) is a 

rejecting, insensitive, hostile and degrading type, this wi ll not only complicate the 

adj ustment of persons with disabi lities but also thwarts their development. He further said 

that, " this in turn adverse ly affects their self- esteem which is usuall y characteri zed by 

lack of trust and confidence in one self and the surrounding, low self- esteem, and a 

feeli ng of hopelessness." (P. 9). 
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Shakespeare (1982) indicated that if a chi ld attends a residential school where everyone 

has the handicap, he may not be full y aware that he is unusual. However, it is rarely 

possib le fo r a person with disability to fa il to appreciate the impact of hi s handicap 

beyond ado lescence. Exposure to other people wi th the same hand icap is generally an 

important experience. To generalize, children tend to find it reassuring that there are 

other chi Id ren who have the same problems and that they are not unique. This will help 

them to adjust to their di sabili ty. This is in contrary to what is said above. 

It is indicated that the comparative studies conducted with regard to psychological 

adjustment of children with disabilities (i n the case of this study, children with visual 

impairment) is inconsistent. Among other points this study tri es to look at this aspect in 

the contex t of those children in German (i ntegrated) and Sebeta (specia l) School. 

2.3.3. T he efficacy of special and integrated education on the socia l functioning 

of children with visual impairment. 

With regard to social functioni ng, the scope of thi s study will be delimi ted to social skill , 

independence and soc ial adj ustment. 

2.3.3.a. Social skill 

2.3.3. a.l.Comparison of the social skill of children with visual 

impairment in integrated and special schools. 

The educational rationale for integrati on is based on several processes. It assumes that 

children may acquire age-appropri ate ski ll s from developmentall y advanced peers in their 

classes. Acqu isit ion of social and certain communication sk ill s may also occur th rough 

inte ractions that occllr in classroo m Sett ings. In add ition , the presence of advanced peers 
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may create a more deve lopmentall y complex environment. This may give the children 

with handicaps a development "push" toward acqu iring advanced skill s (Hayes, 1980). 

Hegarty et al (1981) also supported the above idea by saying that in many people' s eyes 

the main goals of integration is to facilitate contact between pupil s with special needs and 

their peers. Even if it is not possible to have complete fu nctional integration and they can 

not learn together it is be lieved that the children will benefit from soc ial contract with 

their age peers. Mixing wi th them and forming relationships outside the handicapped 

community is important both in its own righ t and as a factor in promoting self­

confidence and maturity. However, there is a contrary view held by some parents and 

other people that thi s social benefit is a myth (Hegarty et al ; 1981). 

Cartledge et al; (1985 , 82,132) indicated that children with disability in integrated 

educat ional settings are expected to benefit from interaction with their non handicapped 

peers in terms of improved social skill s and over all social competence. F1Il1hermore, the 

non handicapped child is expected to benefit fro m positive interact ions with the 

handicapped. The evidence to date, however, does not support these assumptions. For 

example, Greenspan 's (1981) research in integrated settings as cited in Cartledge et al; 

(1 985) indicated that handicapped children tend to be rejected by their non handicapped 

peers even if the children have not been identified as handicapped, suggesting that 

handicapped children ' s behavior- not their label - is the cause for the social di ssonance. 

Educators should not expect physical proximity alone to result in successful social 

interaction between children with and wi th out di sabi lities. The unsllccessful social 
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integration of chi ldren with di sability into integrated settings is due to a va riety of facto rs, 

the most salient of which include: non handicapped children's negati ve atti tudes toward 

those with handicap. inadequate social ski ll of those with handicap, and regular class 

teachers ' poor attitudes and inadequate skills for teaching students with handicap 

(Cartledge et al; 1985). 

Hunt et al; (1986) as cited in Teferi (1996) on the contrary, pointed out that integrated 

experiences for non- di sabled students allow for the development of attitudes and skill s 

necessary for the acceptance of students with disabiliti es or other differences and it 

provides the opportunity for social interaction and friendsh ips to develop between 

di sabled and non di sabled students which contribute to their quality of li fe. 

It is also indicated that integration enhances soc ial skill s like following class room or 

school rul es ,Positive initiations, Expansion of conversation topics, sharing in group of 

activities, Turn- taking in conversations or interactions, Repertoire of play acti vities that 

promote inclusion into acti vities, Interpreting verbal and non- verbal cues, Expectations 

for situat ional behaviors for play, school, and work experiences, Decision- making skill s, 

Problem- so lving skill s etc (" Importance of," n.d .). 

It is clear that a child with a visual impairment misses many of the nuances of social 

interaction which mi ght explain and help interpret the responses of both peers and adul ts. 

The child does not know when he is behaving improperl y unless he is to ld each time he 

does it , he can not lead the responses of people around him ; nor can he change hi s 



behavior unless some one tell s him (Scholl , 1986, 132; as quoted in Ni tsuh, 1996). 

In comparing children with visual impairment in integrated and segregated educational 

settings studies indicate that those ch ildren in integrated settings have more age 

appropriate social behaviors than those in segregated setting (Me Guiness, 1981; as cited 

in Tirusew, 2002). Those chi ldren in integrated settings also get the social benefi ts 

explained earlier. The current study also focuses on children with visual impairment in 

integrated and segregated educational settings with regard to important social skill s . 

As indicated above there are different views about the advantage of integrated and special 

schools with regard to social sk ill development of ch ildren with di sabilities (in particular 

children with visual impairment) and thi s study will try to see what is the reality in the 

case of our country(Ethiopia)by focusing on two schools. 

2.3.3.b. Independence 

Independence is a crucial aspec t for an individual 's quality of life. That 's why it is 

included as one part in thi s study. 

2.3.3.b.1. Comparison of the independence of children with visual 

impairment in integrated and special schools. 

The efficacy studies done in the previous years regarding the effectiveness of special or 

integrated schools for the academic and psychosocial functio ning of child ren with 

disabilities and in particular children with visual impairment indicated inconsistent 

results. There are, however, no n comparative studies whi ch do point to a particular 
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direction. 

One study that sought to address these issues was conducted by Hegarty and Pocklington 

(1981) . The samples were taken from ordinary schools and they include those children 

with physical, sensory and other impairments. Information was gathered in different areas 

including independence. The result indicated that there were gains in self- confidence , 

independence, etc (Hegarty et al; 1981). 

Tirusew (2002) also indicated that in addition to the benefit of socialization and success 

to many extra curricular activities children with visual impairment who attend in 

integrated educational settings can achieve greater independence throughout their lives. 

on the contrary some people say that children with special needs are at risk of being ' lost' 

and have no opportunities to excel in peer terms and miss the specific training in 

independence that a good special school can provide: (Hegarty et al; 1981). 

A study was conducted to examine the social and emotional functioning of pupils in 

integrated schools (Hegarty et al; 1981). The information regarding independence was 

collected through a questionnaire. The questionnaire was fill ed by the teachers. 

Responses were gathered for 32 pupils. The averages for the first and second 

administrations were 2.7 and 3.2 respect ively, which indicates modest levels of 

independence. Factors such as level of supervision and staff support ; opportunities for 

independent action and decision making; psychological factors , especially motivation; 

and a policy of encouraging independence were taken by the teachers as having an impact 
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on the degree of independence achieved. 

Some of the staffs indicated that high level of supervision and support prevents chi ldren/ 

pupils from growing in independence. They indicated that this was seen in the special 

schools the pupi ls had attended previous ly where there is a very dependent atmosphere. 

One teacher, while acknowledging the support that a special class gave, was criti ca l of its 

dependent atmosphere. He said: "he is not learning to survive because he is getting all 

thi s individual he lp, he has got to learn that there isn't always go ing to be some body 

there the minute he wants them- education is for li fe , not a sheltered workshop" (Hegarty 

et al; 1981 , 428). Other staff pointed out that insisting on independent action from pupils 

led pupi ls to believe in themselves and so become more independent. Th is idea was 

supported by some pupils who had experience in both special and ordinary schools; they 

said special schools staff kept them dependent since they cons idered them as incapable of 

independent action . They were treated in the same way whether they were six or sixteen. 

On the contrary the regular schools were considered to provide "the chance of being a 

person who doesn't have to depend on people to do things." (P. 429) . 

In regular schools since the staff are concerned about the whole class and cannot give too 

much time for those with special needs, pupi ls will have opportuniti es for independent 

action and decision making. In the special schools, however, since there is good staffin g 

ratios such opportunities are reduced and 'protective attitudes develop; However, some 

argue that special schools greater experience of special needs and their freedom from the 
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Some studies indicated that integrati on of children wi th di sabilities can be successful 

(Hegarty, 1993). The main factor is the level of support that is given to the children, 

including the provision of sessions with special ist teachers (NASP center, n.d.). 

Through the consultation, observation and interview period thirty- two chi ldren with 

di sab ilities including visual disabilit ies, in three different special education schools were 

studied. Thirty- two non- disabled peers were selected from grades three to six in three 

Victorian state government primary schools. The result of this study indicated that even 

though students in integrated classes were more likely than those in segregated classes to 

be selected for play, thi s increased contact didn't lead to greater popularity or to better 

social interaction (as rated by teachers). Self- rated social interaction was actually more 

negative for integrated students than for special school children. They reported lower 

sati sfaction with peer relationships, lack of acceptance, and difficulty to cope with peer 

relationships; of social situations they encountered (NASP center, n.d.). 

Children with di sabilities were seen more negative ly by the sighted children than non­

disabled students. They were less likely to be se lected as best friends or playmates and 

teachers reported more inappropriate social behaviors. Self- ratings of negative behaviors 

by children with and without disabilities, however, were at comparable levels, and 

ch ildren in segregated classes had high levels of peer- relationship satisfaction. While the 

results may indicate inaccurate self- observations by the chi ldren, they emphasize the 

positive view the chi ldren had about themselves and their world, when they were in 

segregated classes. High ratings by teachers of appropriate soc ial sk ill s appeared to be 
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necessary for peer nomination and peer relationship satisfaction in ch ildren with 

di sabi li ties. Whi le teachers' ratings of negative behaviors were not related to social 

adjustments, the se lf- rating were related to it. [n general , the study indicates that whil e 

being integrated may have helped in promot ing play selection, it did not signifi cantl y 

al ter friendshi p nominati ons and it increased di ssatisfaction with peer relati onshi ps and 

with the children's own social behavior (NASP center, n.d.) . 

Gresham (1982) as cited in Reynolds and lesterman (1989) after revlewll1g studies 

dealing wi th the social skill s of children with handicapping conditions concluded that the 

failure of integration was due to the children's lack of requi site social skill s criti cal for 

peer acceptance. He added that " thi s was compounded by the fact that once children were 

integrated, there were no provisions to support the development of social skill s." (P . 

1455). 

Regard ing the issue indicated above Hegatt y (1993) indicated that a normal environ ment 

is ordinaril y a first essential to normal deve lopment. But the exceptional child- especiall y 

certain types possesses needs of which neither the regular classroom teacher nor norma l 

class- mates have any understanding. Consequently to place such a child in a no rmal 

environment may lead to di sastrous educational retardation and emotional and social 

maladjustment, fo r the simple reason that phys ical presence with a normal group is no 

guarantee against segregat ion. In fact it often results in segregation in its worst fro m, 

namely that o f impossible intellectual competition and social isolation (Hegarty, 1993) 
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Chapter Three 

Methodology 

Thi s study employed descriptive survey comparati ve research method. 

3. J. Sou rees of data 

The major sources data for this study were children who have problem of vision and wi th 

no other impairments such as hearing or cognit ive impairments and who are attending 

classes only in integrated schools or onl y in spec ial schools for the blind. 
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Table 3: Background information of children with visual impairment in th e two 

schools 

Descriptor 

Sex 

Age 

Male 
Female 
Total 

7-12 years 
13- 18 years 
Total 

Grade level 
OA th 

5 th-8 th 

Total 

Severity 
Blind 
Partially s ighted 
Total 

Age of onset 
Congenitally 
Within the 1" 3 years 
After 3 years of age 
Total 

Respondents 
German(integrated) Sebeta(special) 

School School 
n 

I S 
17 
32 

17 
15 
32 

16 
16 
32 

16 
16 
32 

6 
7 
19 
32 

n 

15 
17 
32 

17 
15 
32 

17 
15 
32 

16 
16 
32 

6 
7 
19 
32 

As indicated above in tab le 3 the main samples were comprised of 32 children. These 

samples were matched with respect to thei r sex, age, severity, and age of onset of the 

problem. This means the ch ildren in the two schools are similar with regard to these 

criteri a. Therefore, out of the 32 children eq ual proportion (15 M and 17 F) of children 

were purposefully selected from the two schools. 17 of them are with in the age range of 

7-1 2 and the rest (15) wi th in the age range of 13- 18 in both schools. Half of the children 
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(16) from each school are low vision while the rest ( 16) are blind and their educational 

level ranges from 0-8 grades. With regard to age of onset 6 of the children have lost their 

sight or their sight has reduced congenitally, 7 of them with in the first 3 years and 19 of 

them after 3 years of age in both schools. 

The other sources of information were care givers and teachers of these children who 

supplemented the information obtained from the ch ildren. The samples include 4 

caregivers from Sebeta School (special school) and 3 teachers from German school 

(integrated school). These respondents were purposefully selected . The criteria for their 

selection were the reasons that they have worked for many years with the children and 

know much about thei r activities and they also have much contact with them. 

One of the schools (the integrated school) was purposefu ll y selected due to the fact that it 

is the only integrated school in the country and the other school (the special School) was 

selected using convenient sampling since it is near to Addis Ababa compared to the other 

special schools. 

3.2. Instruments 

In this study both qualitative and quantitative data gathering methods were employed. 

The following tools are used as the main instrument for data gathering. The details of 

these instruments are al so indicated below. 

A.Social adjustment scale 

This instrument was developed (devised based on the rev iew of literature, background of 
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the pilot samples and correction was made on one/an ambiguous item. After 

incorporating thi s modification the instrument become ready for the main study (with 10 

items). 

D. social skill rating scale 

This scale was developed from the review of literature and back ground of the stud y and 

it cons ists of 20 items. It is a four-point rating scale with a response category ranging 

from never to always. The points given for each item are; (never= l , sometimes=2, 

often=3 and always=4). Its aim was to find out information from teachers and care givers 

about the social skill of chi ldren with visual impairment in the two schools. The skills 

include among others following teacher's instructions, making friends easily, initiating 

and maintaining conversation, offering help to others ,responding to teasing from peers 

appropriately etc. After the pilot study the only correction made was on some ambiguous 

items which were found on the Amharic version. After thi s the instrument was 

administered on the mai n samples with the same number of items as that of the pilot 

study. 

E. Functional independence scale 

This scale was developed based on the review of literature, background of the study and 

other relevant information by including items/concepts that should be incorporated when 

talking about functional independence and items/concepts on which previous studies have 

been done with regard to this issue . It was consisted of 5 main categories; 14 items under 

I main category and 2 items under another category and the other categories stand by 

themselves. In general, the scale has 21 items. The instrument is a four-point rating scale 
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with a response category ranging from independent to not applicable (4=independent, 

3=support needed, 2= dependent and I =not applicable). Its aim was to check out the 

degree of independence the chi ld ren have in performing daily activities, in mobility, in 

decision making etc. After the scale was converted into the Amharic version and Oromic 

version it was administered on the pilot samples. After the pi lot study some corrections 

were made on ambiguous items and the instrument was admi nistered on the main 

samples (with the same number of items as that of the pilot study). 

F. Rosenberg' s self-esteem scale 

This was adapted scale from Rosenberg (1965). The Rosenberg self-esteem scale is 

perhaps the most widely used self-esteem measure in social science research. It was 

originally developed to measure adolescents' global feelings of self-worth or self­

acceptance, and is generall y considered the standard against which other measures of 

self-esteem are compared. While designed as a Guttman Scale, it is now commonly 

scored as a Likert scale . The scale includes 10 items that are usuall y scored using a four­

point response category ranging from strongly disagree to strongly agree. For positively 

stated items it is scored as; 4= strongly agree, 3= Agree, 2= di sagree and I = strongly 

disagree. The items include statements regarding the chi ldren's feeling of self-worth, 

capability of doing things, satisfaction with one self, respection for one self etc. The 

items are face valid , and the scale is short and easy and fast to administer. Extensive and 

acceptable reliability (internal consistency and test retest) and validity (convergent and 

discriminant) in forma tion exists for the Rosenberg self-esteem scale. The sca le generally 

has high reliability: test-retest correlations are typically in the range of .82 to .88, and 

cronbach's al pha for various samples are in the range of.77 to .88. Specificall y Cronbach 
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alpha for the Engli sh versIOn IS O.78. lngeneral ; the Rosenberg self-esteem sca le has 

demonstrated good reliability and validity across a large number of di ffe rent sample 

groups. 

The scale has been val idated for use with clinical and general populations. Besides thi s as 

indicated above the sca le is an attempt to achieve a unidimentional measure of global 

self-esteem i. e. its aim isn' t to look at the specific domains of self-esteem. More than this 

the sca le was translated in to 28 languages and administered to 16,998 participants across 

53 nations. The Rosenberg self-esteem scale factor structure was largely invariant across 

nations. This indicates that the instrument isn ' t culture biased (i. e. has cross-cultural 

equ ivalence). These are the qualities of the scale that make it suitable for use in the 

present study. In th is study the English version was converted into Amharic and Oromic 

version and was admini stered to the pilot samples. After that some corrections were made 

on translations which were fou nd to be ambiguous and it was administered on the main 

samples . 

G. Semi-s tructured interview schedule 

To supplement the information gathered from the above instruments, interview was 

administered to teachers and caregivers. The questi ons raised in the interview include 

among others thei r opin ion about the se lf- esteem, self confidence, social ski ll , 

independence and psychosocial adjustment of ch ildren with visual impairment in the 

school they teach. After the pilot study the content va lidity of the items was checked out 

using 4 cri teria; relevance, ambiguity, simplic ity and clarity. Based on these criteria some 

improvements were made. The other changes made on the items include; deletion of one 
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redundant item, inclusion of some additional items and fus ion of two items. After 

incorporating these changes the interview was used for the main study. 

Note: -In the case of each instrument after the English version was trans lated into the 

Amharic and Oromic version, these two versions were translated back in to English by 

language experts.The instruments were also evaluated by professionals from AAU and 

based on their comments some improvements were made on the instruments. 

3.3. Data collection procedure 

The data co llection was made in two stages, pilot and main study stages. 

3.3.1. The pilot study 

A pilot study, the purpose of which was to improve the instruments used for data 

coll ection was conducted on 10 children (S from each school) and 4 teachers and care 

givers (2 from each school).The procedures followed were as follows:-

'Official letter of consent was given to the schools and potential participants were 

informed to cooperate with the researcher. 

• Based on the cri teria the researcher adopted the children were selected from the li st 

that contains their profile. 

* After getting information from the unit leaders about the home room teachers or 

others (if the home room teachers don't teach them) of the children they were informed 
, 

" 
about the purpose of tll~ research and were requested to fill the social skill sca le. Some of 

them returned it on that day while others took it to their home and brought it on the 

second and third day. 
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• Before admi nistering the instruments the children were told about the purpose of the 

research and objective of each instrument. 

'The 5 instruments (se lf-confidence, self-esteem, psychologica l adjustment, social 

adjustment and functiona l independence) were administered in one session in the 

students' free time and the researcher tried to read and make them understand each of the 

statements. The sess ion took 15-20 minutes per child. 

'After informing them about the purpose of the study teachers and care givers who 

have more contact with the chi ldren were interviewed. [t was conducted on their free time 

either in the middle or a fter the data collection session with the children and it took 20-

30minutes per respondent. 

'The pi lot study took all in all three days forli n each school. 

3.3.2. The main study 

The data co ll ection procedure for the main study was more or less similar to that of the 

pilot stud y. The on ly differences are the fo llowing:-

'Since the participants were informed about the research in the pi lot study the 

researcher went directly in to the data collection in the main study. 

' [n the main study besides the researcher, data co llector was hired and he was ori ented 

about the instruments so that he could help the chi ldren when they couldn 't understand 

the questions. 

'The data collection for the main study took two weeks for li n each school and after 

that the data was arranged/ tabu lated for fu rther analysis. 
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3.4. Statistical treatment and analysis of data 

3.4.1. Independent variable 

The independent variables are taken from the argument that educational settings have an 

effect on the psychosocial functioning of children with di sabilities (in our case children 

with visual impairment). To study thi s effect vari ous kinds of educational settings have 

been studied speciall y in tegrated and special schoo l. In thi s study, too, these two 

educational settings were studied. 

3.4.2. Dependent variables 

The dependent variable in thi s study is psychosocial functioning. Specifically it includes 

self- esteem, self-confidence, Psychological adjustment, independence, social skill and 

social adjustment. Each variable is treated independently and finally as one compos ite 

vari able representi ng psychosocial functi oning of children with visual impairment in 

integrated and special Schoo l. 

3.4.3. Intervening variables 

The purpose of thi s study was to see the effect of educational settings on the psychosocial 

functioning of children with visual impairment .To see thi s effect clearly some other 

vari ables that could have the potenti al to make an effec t on the resu lt of the study were 

controlled. This was possible by maki ng the children in the two groups to be more or less 

similar with respect to some variables li ke age, sex, severity and age of onset of the 

problem. 
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3.4.4. Data analysis 

In analyzing data both qualitative and quantitative methods were employed. Data 

gathered from teachers and caregivers was analyzed qualitatively whi le data gathered 

from the children was ana lyzed quantitati ve ly. Percentage was used in order to analyze 

the background information. More over, after ensuring the fulfillment of the assumptions 

for using t-test for independent samples, t-test was used to examine if there is significant 

difference in the psychosocial functioning of children with visual impairment in special 

and integrated educational settings. Alpha value cx=O.05 was used to test all significance 

tests employed in this study. The statistical software used in the study was spss-pc 

computer program. Besides this thematic analysis was used to analyze what is found from 

the respondents and this supplemented the information gathered tlu·ough the quantitative 

method. 

57 



CHAPTER FOUR 

Result 

The findings of the study are p~esented and analy~ed In thi s chapter. Specifically, 

analysis of background information and comparative results of the psychosocial 

functioning of chi ldren with visual impairment ill integrated and Special School are 

presented. 

Background information 

The back ground information of the children in the two schools is presented below. 

Table 4: Sex, age, grade level and the educational settings of children with visual 

impairment. 

Descriptor Respondents Total 
German School Sebeta School 

n % n 0/0 n 0/0 · 

Sex 
Male 15 23.44 15 23.44 30 46.88 
female 17 26.56 17 26.56 34 53. 12 
Total 32 50.00 32 50.00 64 100.00 

Age 
7-12 years 17 26.56 17 26.56 34 53. 12 
13-1 S years 15 23.44 15 23.44 30 46.88 
Total 32 50.00 32 50.00 64 100.00 

Grade level 
0_4'h 16 25.00 17 26.56 00 51.56 00 

5'h_8'h 16 25.00 15 23.44 31 48.44 
Total 32 50.00 32 50.00 64 100.00 

Educational setting 
Only in integrated school 32 50.00 0 0.00 32 50.00 
Only is special school 0 0.00 32 50.00 32 50.00 
Both In regular and 0 0.00 0 0.00 0 0.00 
special school 
Total 32 50.00 32 50.00 64 100.00 

As indicated in table 4, the tota l number of children (with visual impairment) included in 
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the study are 64 (100%) out of which equa l proportion 32 (50%) of them are from each of 

the two schools; German school (integrated school) and Sebeta school (special school)) . 

From these 15(23 .44%) and 17(26.56%) of them are male and female respectively from 

both groups. Totall y there are 30(46.88%) male and 34(53. 12%) female in the study. 

With respect to the ir age, 17(26.56%) of them are in the age range of 7- 12 in both groups. 

There are also equal proportion 15(23.44%) of ch ildren in each group in the age range of 

13-18. Al l in all those children in the age range of7-1 2 and 13-18 are 34(53. 12%) and 

30(46.88%) respecti vely. 

With regard to their grade level, there are equal number 16(25.00%) of children in the 

grade levels of 0_4th and 5th_8 th in the integrated school wh ile in the special school they 

constitute 17(26.56%) and 15(23.44%) respect ive ly. Therefore, the total number of 

chi ldren in grade levels 0_4th is 33(5 1.56%) while that of those in grade levels 5th_8th is 

3 1 (48.44%). Regarding the educational settings where they follow their education, all 

32(50.00%) of the ch ildren from the integrated school reported that it is only there that 

they fo llow their education .None 0(0.00%) of them follow their education in special 

school. similarl y all 32(50.00%) of the ch ild ren from the special school reported that they 

fo llow their education onl y in special schools. No ne 0(0.00%) of them attend their 

education in integrated school. In general none (0.00%) of the children in both schools 

attend their education both in integrated and special schoolsl in both schools . Thus, the 

samples are adequate ly matched. 
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Table 5: Severity (of the problem), age of onset and presence of other disabilities. 

Descriptor Respondents Total 
German School Sebeta School 

n 0/0 n % n % 
Severity 

Blind 16 25.00 16 25.00 32 50.00 
Pal1ially sighted 16 25.00 16 25.00 32 50.00 
Total 32 50.00 32 50.00 64 100.00 

Age of onset 
Congenitall y 6 9.37 6 9.37 12 18.74 
Within the 1 st 3 years 7 10.94 7 10.94 14 2 1.88 
After 3 years of age 19 29.69 19 29.69 38 59.38 
Total 32 50.00 32 50.00 64 100.00 

Other disabilities 
Yes 0 0.00 0 0.00 0 0.00 
No 32 50.00 32 50.00 64 100.00 
Total 32 50.00 32 50.00 64 100.00 

According to the data in table 5 above, there are equal propol1ion 16(25.00%) of children 

who have lost the ir sight completely (blind) and who are partially sighted in both schools. 

Totally there are 32(50.00%) blind and 32(50.00%) partially sighted children in the 

study/ in both groups. [n terms of their age of onset also there is similar distribution in 

both schools. Those chi ldren who are congenitall y blind or partially sighted are 6(9.37%), 

those who have lost their sight or whose vision has reduced within the first three years of 

their li fe are 7(10.94%) and those after 3 years of their age constitute 19(29.69%) of the 

children. Therefore, totally there are 12( 18.74%), 14(21.88%) and 38(59.38%) of 

chi ldren in group 1, 2 and 3 respectively. Regarding the presence of other disabilities no 

0(0.00%) child is found to have other disabilities besides his/her vision loss in both 

schools. This is to mean all 64( 100.00%) of the children included in the study don't have 

other disabilities. 
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The result of the study with respect to each of the s7 variables is presented as fo llows. 

Table 6: Data and result of t-test on self confidence between children with visual 

impairment in integrated and Special Schools. 

Group 

I ( Integrated School) 

2( Special School) 

• Significant at 0.05 level 

Mean 

3.9687 

4.2687 

S.D 

.46 102 

.44753 

t-value 

2.641 ' 

The t-test result in table 6 above indicated that at a =0.05 there is statistically significant 

difference between those chi ldren in the integrated and Special school on their self 

confidence. That is those children in the Special school have more self-confidence 

(m=4.27) that those in the integrated school (m=3.97).When looking specifically in to the 

t-test result of each of the items in thi s (self confidence) scale, there is statistically 

significant difference (at a =0.05) between the two groups of children in five items. In 

these items those chi ldren in the Special school are found to be better. 

Table 7: Data and result of t-test on self - esteem between children with visual 

impairment in integrated and Special Schools. 

Group 

I (Integrated schoo l) 

2(Special school) 

"Not signi ficant at 0.05 level 

Mean 

3.1969 

3.2563 

S.D 

.40360 

.45076 

t- value 

.555" 

Table 7 indicated that there is no statistically significant difference at a =0.05 between 

those chi ldren in the integrated and Special school with respect to th ei r self esteem. The 
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mean score is 3.20 and 3.26 respectively for the two groups. When looking specifically in 

to the items the ch ildren in the two groups do have insignificant difference in four items. 

Table 8: Data and result of t-test on psychological adjustment between children with 

visua l impai rment in integrated and Special Schools. 

G roup Mean S.D t-value .f ..: ...... t f-

I (Integrated schoo l) 3.92 19 .49886 2.0 14:':. 

2 (Special School) 4.1656 .46877 

'Signifi cant at 0.05 level 

As indicated above in table 8, at 0.= 0.05 there is statistically significant difference 

between those children in the Special and integrated school with respect to their 

psychological adj ustment. That is those chi ldren in the Special school are better adjusted 

(psycho logically) (m=4. 17) than those in the integrated School (m=3.92).when looking 

specifica ll y in to the items, however, there is statisticall y significant difference only with 

respect to two of the items and in these items those chi ldren in the spec ial school are 

better than those in the integrated school. 

Table 9: Data and result of t-test on social adjustment between child ren with visual 

impairment in integrated and Special Schools. 

G roup 

I (Integrated schoo l) 

2 (Specia l School) 

'Sign ificant at 0.05 level 

Mean 

4.1250 

4.5219 

S.D 

.5 1556 

.41716 

I-va lue 

3.385* 

As indicated above in tab le 9, those children in the integrated and Specia l school differ 
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significant ly (at a =O.OS) in their soc ial adjustment. Their mean difference ind icates that 

the chi ldren in the Special School are more socially adj usted (m=4.S2) than those in the 

integrated school (m=4.13). Further anal ysis of the specific items indicated that the 

children in the Special School are better than those in the integrated school in six items. 

Table 10: Data and result of t-test on Socia l skills (as perceived by their teachers) 

between children with visual impairment in integrated and Special Schools. 

Group Mean S.D t-value 

I (Integrated school) 2.6S78 .43702 .480" 

2 (Special School) 2.7234 .63766 

**Not signifi cant at O.OS leve l 

As indicated above in tab le 10, there is no statistically significant difference (at a=O.OS) 

between those children in the integrated and the Special school in their social sk ill (as 

rated by their teachers).The mean score for those children in the integrated and special 

school is 2.66 and 2.72 respectively. Specific analysis of the 20 items in thi s scale also 

indicated that there is insignificant diffe rence with respect to all of these items between 

the two groups of children. 

Table II : Data and result of t-test on functional independence between children 

with visual impairment in integrated and Special Schools. 

Group Mean S.D t-value 

I ( Integrated school) 3.7488 .20831 4.636* 

2( Special School) 3.9369 .09647 

'Signifi cant at O.OS level 

The t-value in table II indicates that there is statistically signifi cant diffe rence in the 
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functional independence of those children in the integrated and Special school (at 

a =O.05). The mean value indicates that those children in the Special school are more 

functionall y independent (m= 3.94) than those in the integrated school (m=3 .75).Further 

analysis of the specific items depicted that there is statistica ll y significant difference 

between the two groups with regard to onl y II items. The result favors those chi ldren in 

the Special school. 

Table 12: Data and result of t-test on the psychosocial functioning of children with 

Visual impairment in integrated and Special Schools. 

Group Mean S.D t-value 

I (Integrated School) 3.6032 .66968 2.84 1 * 
2 (Spec ial School) 3.8 12 1 .768 19 

'S ignificant at 0.05 leve l 

Table J 2 indicates that there is statistica lly sign ificant diffe rence at a =O.05 between those 

ch ildren in the integrated and special school in their psychosocial functioning. That is, 

those children in the Special School have better (m=3 .8 1) psychosocial functioning than 

those in the integrated School (m= 3.60) 
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Table 13 : S ummary of the t-tcst result 011 the abovc variables bctween children with 

Visua l impairment in integrated and Special Schools. 

Variable 

Self-confidence 

Self-esteem 

Psychological adjustment 

Social adjustment 

Social skill 

Functional independence 

Psychosocial functi oning 

*Slgmficant at 0.05 level 

'*Not significant at 0.05 level 

Qualitative analysis 

I-value 

2.64 1 * 

.555 ** 

2.014 * 

3. 385* 

.480** 

4.636* 

2.841 • 

In this section the resul ts obta ined from the teachers and care givers will be presented 

under the fo llowing themes: - se lf- confidence, se lf-esteem, psychological adjustment , 

social adjustment, social skill , functional independence and psychosocial functioning, of 

children with visual impairment in Special and integrated school as perceived by them. 
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Tablc 14: self-confidence of children in special and integrated school as perceived by 

their tcachers and care givers 

Functioning Components Children in the Children in the 
special school integrated school 

Self-co nfidence -confidence in -confident in -confident in home 
performing various washing cups, economics( in 
acti vities dishes, make bed, washing utensils, 

clean bed etc boiling coffee etc) 
-confidence in social -like and love each -have good social 
interaction other and they see interaction with the 

each other as sighted children 
brother and sister 

-confidence in -express what they -Freely express 
expressing oneself feel personal and 

educational issues 
-confidence in decision -when they face a -Decide by 
making problem they will themselves regarding 

make a discussion situations concerning 
and make decision them 

The teachers and care gi vers in the integrated and special School were asked about the 

self-confidence of the children in the school they teach. As indicated above in table 14 

the result showed that the respondents from each of the two schools favor the children in 

their respective schools. Three out of the fo ur respondents from the special School 

concluded that the children there are better in their self - confidence than those in 

integrated school. All (four) of the respondents indicated that most of the children are 

confident in performing various tasks. " They wash dishes, cups, make bed, clean table 

etc ". They added that "only those with additional problems such as MR have problem in 

doing different tasks ". 
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On the other hand one out of three of the respondents from the integrated school 

indicated that: 

the children there participate in disability club, anti - Aids club, sport, 

dramas, literature, etc. In general, when their age and class increase 

their participation in the activities pel/armed in the school increases. 

Ho wever, the younger children want to be supported in every aspect. 

All (three) of the respondents also added that the children are confident In home 

econom ics (in washing utensil s, boiling coffee etc.) 

With regard to social interaction, all (four) of the respondents from the spec ial School 

indicated that the ch ildren there have confidence in their social interaction . They like and 

love each other and they see each other as brother and sister. On the other side, all (three) 

of the respondents from the integrated school reported that the children there have good 

socia l interaction since the sighted children treat them very well. One of them added that 

tltey prefer to have relati onsh ip w ith the sighted chi ldren than with those with visual 

i mpai rment. 

With respect to the children's confidence in expressIng themselves, two of the 

respondents from the special School reported that the children there are confi dent In 

express ing themselves. If what they say make them feel bad, they will say yo u shou ld not 

talk to us like thi s. The other respondent, however, indicated that only some of the 

children are confident in express ing themselves. The response of the last respondent was 
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that, "it is only ,!'hen the caregivers approach them motherly and don't become angry at 

them evelY time that Ihe children feel free in expressing themselves" .In thi s regard most 

(two) of the respondents in the integrated school indicated that most of the time the 

children there freely express / discus their ideas regarding personal and educational issues 

more than the sighted children since they know that their teachers don't belittle them. 

One of them, however, indicated that "the children with visual impairment express their 

feeling depending up on the approach of the sighted children". 

With respect to decision-making, three of the respondents from the spec ial school agreed 

that the children there are confident in making decisions. If they face a problem, they will 

make a discussion and make decisions. One of the respondents, however, indicated that 

only some of the children make deci sions by their own. On the other side, two of the 

respondents from the integrated school also reported that the children there decide by 

themselves regarding situations concerning them. One of the respondents, however, 

ind icated that "l/1ost of the time the children make decisions regarding them, which are 

mostly wrong". 

In general the result indicated that most of the respondents from each of the two schoo ls 

favor the children in their respective schools with regard to their confidence in 

performing various tasks, in social interaction , in expressing oneself and in decision 

making. 
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Table 15: self-esteem of children in specia l and integrated school as perceived by 

their teachers and care givers 

Functioning components Children in the special Childr;en in the 

school integrated school 

Self-esteem -feeling of self worth -feel selfworth -feel self worth 

-fee ling of failurit y -don't feel as failures; they 

say they can work, can do 

any thing and can be 

successful every where 

-feeling of equality -fee l they are capable of 

with others doing things as the sighted 

ones except differentiating 

colors 

-attitude towards one -have good feeling for -have good 

self themselves feeling/attitude 

towards 

themselves 

The teachers and care givers in the integrated and specia l School were asked about the 

self-esteem of the children in the school they teach. As indicated above in table 15 the 

respondents from the integrated school asserted that when the ch ildren were at home the 

family did everything. After the children join that school , they teach them and give 

adv ice to their family to let the children do things by themselves. This enhances their 

self- esteem .On the other side, all (four) of the respondents from the special School also 

asserted that the children there feel self-worth. They know that if they follow their 

education property they will be important individuals for their country. One of the 

respondents added that "by making {heir seniors who are sliccessful as models {he 
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children will say they will be like them, so they will consider themselves as worthy 

individuals" , 

With regard to the children's feeling of fa ilurity and equality with others, one of the 

respondents from the integrated school reported that the children there assert that they are 

equal with the sighted ones and there is nothing that is difficult for them. They don ' t 

consider themselves as failures, they are rather optimists, One of the respondents, 

however, indicated that 

the feeling of self worth the children have towards themselves is 

related to their age and grade level. The older ones are very eager to 

be independent; they are optimistic, However, in the case of the 

younger ones due to their background they are pessimistic. 

The other respondent added that academicall y the children consider themselves as being 

superi or to the sighted ones, In general they feel that they are capable of doing things as 

others only in relation to education not in other aspects , With this regard ,all (four) of the 

respondents from the specia l School indicated that the children there feel that they are 

capable of doing things as the sighted ones except differentiating colors and that they 

aren't inferior to the sighted ones, The respondents added that the children don't consider 

themselves as failures, They say they can work, can do anything and can be success fu l in 

every way, They are al so proud of themselves especiall y in schooling. 
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With regard to attitude toward oneself, two of the respondents from the integrated school 

indicated that due to the good treatment the children get from their teachers they have 

good fee ling/attitude towards themselves. They added that since the school assists the 

chil dren in various aspects they are sati sfied with themselves. On the other side, three of 

the respondents from the special School al so indicated that since the chi ldren there are 

treated we ll in food, care etc, they have good feeling for themselves . One of the 

respondents added that the children say there is "nothing that they lack except sight". 

Most of them say after fini shing school they will help their famil y and lead their own life . 

It is indicated above that most of the respondents from each school (except the 

respondents from the integrated school wi th regard to the chi ldren's feeling of failure and 

equality with others) favor the chi ldren in their school with respect to their self-esteem, 

like fee lings of se lf-worth, success, equality with others and attitude toward one self. 
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Table) 6: psychological adjustment of"children in special and integrated school as 

perceived by their teachers and care givers 

Functioning Components Child,'en in the C hildren in the 

special school integrated school 

Psychological -fee ling of -don' t feel inadequate -don 't feel inadequate 

adjustment inadequacy in doing things 

-feel ing of in feriority -don' t feel inferi ority -there isn' t a thing 

;say they aren 't like inferiority 

inferi or to the sighted 

ones 

-awareness of -are aware of the - are aware of the 

limitation and limitations associated limitations associated 

accepting it with their di sab ility with their disability 

and accept them and accept them 

especially the older 

ones 

-considering one self -don 't see themselves - don ' t see 

as special case as special cases themselves as special 

cases 

-considering one se lf -don' t want others to -don 't want others to 

as deserving sympath ize with them sympathize with them 

sympathy 

The teachers and care givers in the integrated and special School we re asked about the 

psychological adjustment of the children in the school they teach. As shown in the above 

tab le the respondents from both groups favor the children in their respective school. The 

respondents fro m both schools indicated that the chi ldren in their respecti ve school 

bel ieve that persons with vi sua l im pairment can be successful in li fe and it is better for a 
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person with vision problems to do things by himself/herse lf. 

Three of the respondents from the special School reported that the children there don't 

feel inadequacy (in doing things) and inferiority; they say they are not inferior to the 

sighted ones in education, etc. One of the respondents, on the other side said, "those 

children who don't have a family or whose families don't visit them feel inferior to the 

other kids who have families or whose families visit them". On the other side, two of the 

respondents from the integrated school also claimed that the children there don ' t feel 

inadequate and in that school there isn ' t a thing like inferiority. 

With respect to awareness of their limitations, all (four) of the respondents from the 

special School asserted that the children are aware of the limitations assoc iated with their 

disability and accept them. And they do not have wildly ambitious dreams; they know in 

what kinds/types of fields they can be engaged in by making their seniors as models. On 

the other side, two of the respondents from the integrated school also repor1ed that the 

children there are aware of the limitations with their disability and accept them especially 

the older children. They make fun of themselves; they say this is what like being 'k izish' 

means , besides thi s they know that they can only join some departments like law, 

sociology, etc. in the university when they pass the ESLCE. One of the respondents, 

however, said, "the younger children have wildly ambitious dreams, for example, they 

want to be a pilot but when they grow their dreams become realistic". 
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AII (four) of the respondents from the spec ial and in tegrated Schoo l further indicated that 

the ch ildren in their respective schools don't see themselves as specia l cases and they 

don ' t want others to sympathize with them. 

As indicated above most of the respondents from the two schools consider the children in 

their respective schools as better in their psychological adjustment like in their feelings of 

adequacy, superiority, awareness oflimitations etc. 

Table 17: Social adjustment of children in special and integrated school as perceived 

by their teachers and care givers 

Functioning Components Children in the Children in the 

special school integrated school 

Social -kind of -have good - have good 

adjustment relationship relationship with each relationship with each 

other other and with the 

sighted children; no 

teasing and rejection 

-ask ing help from -are not reluctant in -ask help from their 

others asking help from friends and teachers 

their friends and (especially resource 

caregIvers room teachers) 

-feeling of -don't feel lonely -don ' t feel lonely 

loneliness 

-making friendship -make friends easily -are fast in making 

friends 

The teachers and care givers in the integrated and special School were asked about the 

social adjustment of the chi ldren in the school they teach. As indicated in the above table 
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the respondents from both groups favo r the ch ildren in their respective schoo l. The 

respondents from the special School agreed that the children there have good relationship 

to each other. One of the care givers elaborated thi s by saying the children agree and 

cooperate with each othe r. With regard to this isslle, all (three) of the respondents from 

the integrated school agreed that the chi ldren there have good relationship with each 

other and with the sighted children. One of the respondents explains this by say ing that 

··the children areji-iendly to each Vlller; they help each other: they care, fee l, and defend 

f or each other except the clash (hey sometimes have" . All of the respondents further 

indicated that the sighted children and those with visual impairment are very friendly to 

each other, they study. work, eat together, etc. All of the respondents also clarified that 

there isn't such a thing as teasing and rejection in that school. 

Two of the respondents from the spec ial School asserted that the children there are not 

reluctant in asking hel p from their friends and caregivers. They may ask help from their 

fri ends with low vision to help them in writing letters, in fi xing cassettes, etc. If they are 

sick, if they need something they ask help from their caregivers. One of them indicated, 

however, that "whether they feel reluctance or not in asking help depends on the 

approach of the caregivers". The last respondent on the other side reported that onl y 

those with additional problems ask fo r help. With regard to the same issue two of the 

respondents from the integrated school reported that when the children there need help 

they ask their friends and teacher (especially resource room teachers). Since the teachers 

care fo r them, the chi ldren have the courage to ask for a help . 
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With respect to loneliness and friendship, three of the respondents from the special 

School indicated that the children there do not feel loneliness. When they join that school 

they will develop friendship based on thei r class level, after that they wi ll study together, 

they also make friends easily. One of the respondents, on the contrary, said, "some of the 

children feel lonely; they become weak in schooling and most of the time become 

them , however, said: 

making friendship isn't similar for all. But when the children join this 

school we make a pair (l sighted child with one with visual 

impairment). So they will become ji-iends. Since there are other friends 

on both sides the ji-iendship circle enlarges (widens). 

All (three) of the respondents further reported that except those with mental retardation 

and other kind of add itional di sability, the others don't feel loneliness . 

In general , 1110st of the respondents from each school asserted that the children in their 

respective schools are better in their social adjustment. They indicated that the chi ldren 

have good relationship with each other, they aren't reluctant in asking help frol11 others, 

they can make friends easily and they don't feel lonel iness at school. 
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T able 19: Functional independence of children in special and integrated school as 

perceived by their teachers and care givers 

F unctioning Components Children in the C hildren in the 

special school integrated school 

Functi onal -mobility -move independentl y -after having 

independence orientation they move 

independentl y 

-performing daily -after orientation they - after orientation they 

activities li ke become independent in become independent in 

washing hand , face performing dail y performing dail y 

etc acti vities activities 

-caring for own -put their belongings in -the younger children 

belongings their box and take care need help but the older 

of it ones can manage it 

-doing other tasks -are independent in -are independent in 

in the school doing tasks in the doing tasks in the 

school(e.g. parti cipate school(e.g. participate 

in dramas etc) in dramas, music 

programs etc 

-decision making -are independent in - are independent in 

dec ision making decision making 

The teachers and care givers in the integrated and special School were asked about the 

funct iona l independence of the child ren in the school they teach. As indicated in the 

above table the respondents fro m both groups favo r the chi ldren in thei r respective 

schoo l. Three of the respondents in the special School indicated that the children there are 

better with respect to their functional independence than those in integrated School. One 

of the respondents indicated that when the children join that school they become changed 
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in eve ry aspect lVithin two or three months. Bes ides thi s, since the school is establi shed 

for those with visual impairment, when the children come there they can move and play 

freely. So with in two or three month they will show change in their mobility. As 

indicated earli er all (three) of the respondents from the integrated school reported that the 

chi ldren there are better in their functional independence than those in specia l School. 

With regard to mobility, two of the respondents indicated that when the children come 

there most of them were not able to move independently; however, after they are given a 

lesson, they will change and move independently. They play like that of the sighted ones, 

such as 'Kukulu' (a kind of play). One of the respondents, however, indicated that "ajier 

gelling training the older children become independent both inside and outside the school 

compound but the younger ones become independent only in the school compound". 

In the case of dail y activities, three of the respondents from the special school indicated 

that the children there are independent in performing daily activities. They added that 

small kids at the beginning (when they join the school) do have a problem in performing 

dai ly activities. But since training is given there wi th this regard, they will be better and 

better. One of the respondents, however, indicated that "the children can pelf arm daily 

activities independently but mostly they prefer to do it in groups. They make their hair; 

wash their body etc. in groups by helping to each other ". On the other side, two the 

respondents from the integrated school repo rted that after the children are given 

orientation in cloth ing, using toilet , tooth paste, etc . they become independent in 

performing these activi ti es. One of them, however, said that those ch ildren whose 

famil ies care too much for have problems in performing the daily activiti es independently 
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since they prohi bit them from performing these activiti es by themselves. 

With regard to caring for own belongings, three of the respondents from the special 

School reported that the children there do have the ir own box and they put their materials 

there and lock it. One of them, however, asserted that "only the elder children care for 

their belonging; for the younger ones it is the care givers lVho do it". In case of the same 

issue, one of the respondent from the integrated school claimed that the children there 

care fo r their belonging. Two of the respondents, however, asserted that since materials 

for the blind are huge and cumbersome the younger children needs their help for taking 

care o f their properties, but the older children can manage it. 

When answering the question regarding doing other tasks in the school , all of the 

respondents from both School reported that the children in their respective school are 

independent in doing tasks in the school, for example, they will participate in music 

programmes, drama, they help their caregivers in fetching Injera, in washing di shes, etc. 

Wi th respect to decision making, too , all of the respondents from both school indicated 

that the children in their school are independent in decision making. 

In general, most of the respondents from each school (except the respondents from the 

integrated school with regard to the children' s independence in caring for own belonging) 

indicated that the children in their respective school are better in their functional 

independence (i.e. in the ir mobility, in performing dail y activ ities, in caring for own 
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belongings, in doing tasks in the school etc. ) 

Table 20: psychosocial functioning of children in special and integrated school as 

perceived by their teachers and care givers 

Functioning Components Children in the special Children in the 

school integrated school 

Psychological -self-confidence -are advantageous by -are lucky to be there(i.e. 

functioning -sel f-esteem being there (i.e. they wi ll are advantageous in their 

-psychologica l learn cooperation, caring self-confidence, self 

adjustment for own property, toilet worth, independence, 

-social adjustment use; they wi ll become social skill and 

-social kill independent in psychosocial adjustment 

-functional performing different 

independence activities and their 

attitude towards them 

wi ll be improved 
-

Finall y the respondents fro m both schools were asked about the psychosoc ial functioning 

of the children in their respective school. Table 20 above indicated that all (four) of the 

respondents from the special School claimed that the children there are advantageous that 

they are having their education in spec ial School. Being there makes the children become 

ad va ntaged in their self-confidence, self-worth, independence, and psychosocial 

adjustment. Most (three) of them supported the lact that after the ch ildren join special 

School they wi ll change in every respect within two or three 1110nths (they change at 

once). They will learn cooperation, caring for own property, toil et use, etc. They will also 

become independent in performing different activities and their attitude towards 

themse lves will be improved. One of the respondents al so added that "our sociery has a 
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problem even in raising and educating sighted children. It is good that they are having 

their education and (are) provided with evely thing {hey want ". 

The last respondent added that the problem the ch ildren face by be ing in special School is 

regard ing their social sk ill and social li fe. Since they aren't mixed with the sighted 

children they don't know about social li fe, that there are problems in social life and in 

general they will have problems in the ir social life. It is when they reach grade seven that 

they know all these things, when they li ve by thei r own out side of the school. 

In general, three of the respondents concluded that special school is better for the 

psychosocial functioning of children with visual impairment while one of them, however, 

asserted that there won't be difference in the psychosocial funct ioning of children in 

special and integrated schools (both schools). 

As indicated above the respondents from the integrated School indicated that integrated 

school is better than special school in promoting the psychosocial functioning of children 

with visual impairment. Wi th regard to their advantages and disadvantage, all (three) of 

the respondents indicated that the chi ldren are lucky to have their education in integrated 

school. They added that the children are advantageous in their se lf-confidence, self 

worth, independence, social skill and psychosocial adjustment. 
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One of the respondents further added that thi s can be seen in two ways. He sa id : 

There are those who .loin the school when they were "elY young and 

those who cOllie ji-Olll different boarding schools. The first group 

doesn 't have any problem while the second group does have 

difficulties in integrating there. They don't want to play or be with the 

sighted children; they 1I'antto segregate themselves. But afier we teach 

them they will show changes. They will be mixed with the sighted 

children. This goes to the extent olforgetling their disability. 

In general , except one of the respondents from the special school (who said there won' t 

be difference in the psychosocial fu nctioning of children in integrated and special 

school), the rest respondents from the two schools asserted that the children in their 

respective schools wi ll benefit the most in thi s regard. 

In thi s chapter the results of the study are presented .In the next chapter these resu lts will 

be di scussed in relation to previous findings. 
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Chapter Five 

Discussion 

In this sect ion, an attempt is made to answer the research question and to examine the 

result in relation to findings of previous research. The variables included in the study are 

self-confidence, self-esteem, psychological adjustment, social adjustment, social skill and 

functional independence. 

Self- confidence of children with visual impairment in integrated and special school 

The study shows that at a = 0.05 there is statistically significant difference between those 

children in the integrated and special school with respect to their self-confidence. Those 

children in the spec ial school have more self confidence (m=4.27) than those in the 

integrated School (m=3.97). 

The result found through the qualitative study (from the respondents in the special 

school) is inline with the result found through the quantitative study. This means what is 

concluded from what the children said about themselves is similar to what their 

caregivers also report about them. Most of the respondents from this school reported that 

the children there are better in their self-confidence than those children in integrated 

Schoo l. All of the respondents also indicated that most of the chi ldren there are confident 

in performing various task (e.g. they wash dishes, cups, make bed, clean table, etc.) and 

in their soc ial interaction. On the other side, the responses obtained from the teachers in 

the integrated school are not in line with the quantitative result. Even if the quantitative 

result indicated that the children there are less self- confident than those in the integrated 
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school , the teachers indicated the other way round. 

The simi larity of the quantitative and qualitative result in the case of children in the 

spec ial School validates the finding that the children there are better in their self­

confidence than those in the integrated schoo ~. This result is in line with some of the 

previous fi ndings. These findi ngs indicated that the chi ldren in the special school have 

better self-confidence than those in the integrated schoo l. Festinger's social comparison 

theory ( 1954) as c ited in Hayes (1980) indicated that individuals use others in their 

immediate env ironment as the basis for making subjective judgments of self-worth . This 

could be one possible explanation for the better self-confidence the children have in 

special schoo l. In a study done in thi s aspect some of the respondents (teachers of 

chi ldren with visual impairment) reported that the comparison that pupil s make 1I1 

integrated schools may damage their self-esteem and self-confid ence. 

Some others added that being a big fi sh in a little pond is better than being a little fi sh in a 

big pond and indicated that in special school there are many opportunities for exce lling 

(at competitions) which can't be found in integrated schools (Hegarty etal, 1981 ).The 

respondents in the special School (in the present study) also indicated that in in tegrated 

schools the children may make comparison with their sighted friends and thi s may hurt 

their psychology. They added that in special school, however, due to the fact that they are 

similar the compari son they make won' t have a problem; rather it helps them to have a 

good se lf-confidence. Further, the respondents from the special School indicated that 

since the ch ildren there are good at schooling they will have good confidence in 
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themselves even if they compare themselves with the sighted child ren. Therefore, this 

could be the poss ible explanation for the better self-confidence the children have in the 

special schoo l. 

As cited in Ti rusew (2002), Stainback, and stainback, W. (1985) also indicated that 

mixing with students without di sabilities can only exaggerate difficulties which will lead 

to low self concept and self esteem. Low self-esteem further leads to negat ive perceptions 

of abi li ty and expectations of fail ure in the future which in turn produce unfavorable 

outcomes on measures of both ab ility and achievement (Shakespeare, 1982).In thi s 

regard , too , one of the respondents from the special school indicated that due to lack of 

awareness the sighted children in integrated schools may hurt the psychology of those 

with visual impairment and this may have lead the children to have less self-confidence. 

However, the respondents from the integrated school indicated that there isn' t a thing as 

teasing; rejection etc. that could lead the children to lower self-concept and self-es teem. 

It is indicted that lack of self-confidence is often the result of focusing too much on the 

unreali stic expectations or standards of others. Friends' influence can be as powerfu l or 

more powerful in shaping feelings about oneself (Sobsey, 1993) . Since all the children in 

special school have the same problem (vision problem); they may have realistic 

expectations from each other. Th is will make these ch ildren to have better self confidence 

than those in integrated schools. Therefore thi s could also be one possible explanation for 

the result of the current study. 
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Self-esteem of children with visual impairment in integrated and special school 

The result of thi s study indicated that at a =0.05 there is no stati stically signifi cant 

difference with respect to se lf-esteem between those chi ldren in the integrated and special 

schoo l. 

When looking at the result of the qualitative study, the respondents from both schools 

favor the children in their respective school which isn't in line with the quantitati ve 

result. The result indicated in the quantitative analysis is inline with some of the previous 

findings. In thi s regard Hallahan and Kauffman (1988), Hegarty et al. ( 1981 ) and 

Macmillan et al; (1974) as cited in Hallahan and Kauffman (1988) asserted that there are 

some studies that indicate insignificant difference between those children in integrated 

and special school wi th respect to their self-esteem. 

Tirusew (2002) indicated that acceptance by others like peer; teachers, etc. affect self­

esteem of an individual. He said if one is accepted by his peers, teachers etc the 

relationship is go ing to have a positive effect on the individual's self- esteem. He added 

that the acceptance of ch ildren with visual impai rment by their sighted peers has a great 

influence on their se lf esteem. In the case of the current study the resu lt indicated that the 

children in the spec ial School are accepted by their teachers, caregivers, friends etc. In 

the case of the integrated school, too, it was indicated that teachers, other staffs and 

sighted friends accept those ch ildren with visual impairment. There fore, thi s cou ld be 

one of the reasons for the insignificant difference found between the children in the two 

schoo ls (with regard to their self- esteem). 
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This study also indicated that the children in both schools are treated well in various 

aspects li ke food, shelter, fi nancial support, etc. and thi s could also be the other poss ible 

reason for the insignificant difference. In addition to this looking at the success of their 

seniors and the confidence the children have in thei r schooling is taken (by the 

respondents) as a reason for the good self esteem of the children in the integrated and the 

spec ial school respectively. 

Psychological adjustment of children with visual impairment in integrated and 

special school 

The stud y indicated that at a=O.OS there is statistically significant difference between 

those children in the integrated and special school with respect to their psychological 

adjustment. Those children in the special school are found to be better adjusted 

(psychologicall y) (m=4.17) than those in the integrated School (m=3.92). 

The resu lt fou nd from the respondents in the special School is in line with the above 

resul t. This means what is fou nd about the children through the scales is similar to what 

their caregivers reported about them. However, in the case of the respondents in the 

integrated school what they say about the children in their school isn' t inline with what is 

indicated from the quanti ta ti ve result. The similarity of the quantitati ve and qualitati ve 

resul t in the case of children in the special School validates the findi ng that the ch ildren 

there are better in their psychological adjustment than those in the integrated schoo l. 

The above result is inli ne with some of the previous findi ngs. These studies indicate that 

those children in special school are better in the ir psychological adjustment than those in 
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integrated school. Shakespeare (1982) in thi s regard indicated that if a child attends a 

res idential school where everyone has the handicap, he may not be fully aware that he is 

unusual. However, it is rarely poss ible for a handicapped person to fail to appreciate the 

impact of his handicap beyond adolescence. Exposure to other people with the same 

handicap is generally an important experience. To generalize chi ldren tend to find it 

reassuring that there are other children who have the same problems and that they are not 

unique. This will help them to adjust to their di sability. 

In the present study the above idea is al so supported by the respondents from the special 

School. They further indicated that the fact that children in special school are with their 

similar( with regard to their disability) help them not to be reminded everyday about their 

disability and not to make unnecessary competitions that would have been the case were 

they are in integrated school and this will in turn help them to be psychologically 

adjusted . Supporters of integration, however, indicated that even though those children in 

integrated schools are surrounded by peers who don ' t have their limitations, this doesn't 

necessarily lead to low self-esteem but rather their self-esteem can be enhanced and they 

become psychologica lly adjusted from being there. (Hegarty et al; 198J).But this isn't 

what is found from the current study. 

Tirussew (2002) indicate that an environment (for example, the school) which is an 

accepting type enhance the adjustment of persons with disabiliti es . In the case of the 

current study, too, the respondents indicated that since the children there are simi lar they 

accept each other. Besides this caregivers and teachers there accept the chi ldren and treat 
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them wel l. Therefore, this cou ld be one possible ex planation for the result of the current 

stud y. 

Social adju stment of children with visua l impairment in integrated and special 

school 

The fi ndi ng of this study indicated that at a = 0.05 there is stati stically significant 

difference between those chi ldren in the special and integrated school with regard to their 

soc ial adjustment. Those chi ldren in the special Schoo l are found to be more socially 

adjusted (m=4.S2) than those in the integrated school (m=4. 13). 

The result found through the qualitative study (from the respondents in the special 

school) is inline with the result found through the quantitative study. This means what is 

concluded fro m what the children said about themselves in the sca les is similar to what 

their caregivers also report about them. However, in the case of the respondents in the 

integrated school what they say about the children in their school isn' t inline with what is 

ind icated from the quantitative result. Most of the respondents from the spec ial School 

reported that the children there are better in their social adjustment than those in 

integrated School while it is the opposite in case of the respondents fro m the integrated 

schoo l. The s i milarities of the quantitative and qualitative resu lt in the case of children in 

the special Schoo l validate the finding that the chi ldren there are better in their social 

adjustment than those in the integrated schoo l. 

The above finding is in line wi th some of the perv ious findings. Some evidence indicates 

that the benefits of integration may not be as great as expected (Bandura, 1987; 
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Grescham, 1982 as cited in NAS P center, n.d.).Although an improvement of social 

behavior can occur (Gampel, Gottlieb and Harri son, 1974 as cited in NASP center, n.d.) 

there is not necessarily an increase in acceptance. Some research in fact indicates that 

increased contact between those children with and with out di sabilities can reduce 

acceptance of the fo rmer (Chambers and Kay, 1992 as cited in NASP center, n.d.). 

In a study done on children with learning, intell ectual, physical and vi sual di sabilities 

from different special schools, it was fo und that the children were more likely than 

segregated classes to be selected for play. However, as rated by teachers, this increased 

contact didn't lead to greater popularity or to better social interaction. Self-rated social 

interaction was actuall y more negati ve for integrated students than for special class 

children. The integrated child ren al so reported lower satisfaction with peer relationships; 

they are aware of their lack of acceptance and their inabili ty to cope with the chall enges 

of social situations they encountered . It is indicated that the overall result of the study 

highlighted the reality that while being integrated may have helped to promote play 

selection, it didn't signi ficantl y alter fri endship nominations and it heightened 

dissati sfaction both with peer relationshi ps and with the children's own social behavior 

(NASP center, n.d.) . 

With regard to the present study even if the chi ldren in the integrated school reported 

that they have sati sfaction with their relati onship , are accepted by the sighted children 

and have self confidence in their social interaction and the respondents from that school 

indicated that there is nothing like rejection there, the quantitati ve analysis showed that 
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the ch ildren in the special school are fo und to be better at working with other children in 

the class, get along with their fri ends, do have more friends and better li ked by the kids 

in the c lass than those children in the integrated school. Therefore, thi s could be one 

possible explanation fo r the result of thi s study . 

• , . 
Gresham ( 1982) as cited in Reynolds and Lesterman ( 1989) further indicated that the 

failure of integration was due to the children's lack of requi site social skill critical for 

peer acceptance. He added that thi s is worsened by the fact that there are no provisions to 

support the development of social skills of these children in integrated schools (Gresham, 

1982 as cited in Reynolds and Lesterman, 1989). 

With regard to the above issue Hegarty (1993) said that normal envirorullent is very 

essential to norma l deve lopment. However, since children with disabilities have needs 

which their classmates and teacher have no understandi ng, putting them in that 

enviro nment may lead to di sastrous educational retardati on and emotional and social mal 

adjustment such as imposs ible intellectual competition and social iso lations (Hegarty, 

1993). 

Social skills of children with visual impairment in integrated and special school 

The study indicated that there is no statistically signi ficant difference (at a = 0.05) 

between those children in the special and integrated school with respect to their social 

skill (as rated by their teachers). The mean score for those children in the integrated and 

special Schoo l is 2.66 and 2.72 respecti vely. 
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The interv iew made in thi s regard with the care givers and teachers of the children in the 

specia l and integrated School respectively indicated that most of the respondents from 

each group show preference to the ch ildren in their respective school wh ich isn't inli ne 

with the quantitative .resu lt. Most of the respondents from the special School indicated 

that since the children li ve there like a fami ly (as brother and sister) their social skill and 

interaction become good. On the contrary one of the respondents reported that "for the 

sake of their social life and skill it is good that the children learn in integrated school". 

On the other side, all of the respondents from the integrated School reported that since the 

children t!lere li ve with the soc iety they have a good basis in their social interaction. Due 

to this reason they won't face a problem when they mix with society. They added that 

si nce the soc ial life of those children in special School is mostly limited to the campus 

their social sk ill becomes poor. The preference of the respondents to their students may 

be because they don't know enough information about the school condition and the 

student 's social behavior in the other school or may be they are biased to their respective 

school. 

The above finding obtained from the quantitative study is in line with some of the 

previous findings. Hallahan and Kauffman (1988) in thi s regard sa id that there are some 

studies wh ich indicate no significant difference in the social ski ll of those children in 

integrated and special schoo l. It is indicated that peer and ad ult interaction combined wit h 

experiences of acceptance and rejection greatly influence the maturing chi ld's soc ial 

behavior (Cartl edge et al; 1985). In thi s regard the current study showed that the children 

in both schools have a good inte ract ion with their friends (with and with out visual 
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im pairment), teachers and other staffs; they accept and treat them well. In addit ion to thi s 

the respondents in the specia l school sa id since the children there li ve li ke a fami ly their 

social skill becomes good while those in the integrated school indicted that since the 

children there li ve mixed with the society they have good socia l skill. Therefore, these 

reasons cou ld be the possible exp lanations for the insignifi cant difference found in the 

study. 

Integration facilitates soc ial development by providing peers as models for appropriate 

behav ior, by providing increased opportunities to practice social ski ll s across multiple 

settings and by offering soc ial interaction contexts that are more interesting and more 

responsive than contexts provided in segregated environments (Calkins, Dunn, and 

Kulgen, 1986; smell and Eichner, 1989; as cited in Teferi, 1996). Studies, however, 

indicate that physical proximity a lone doesn't result in successful soc ial interaction 

between those children with and without disabilities (cartledge et al; 1985). This could 

also be the one possible reason why there is no significant difference between those 

children in integrated and specia l School with respect to their social skill. 

Functional independence of children with visual impairment in integrated and 

special school 

The study indicated that at a= 0.05 there is statisticall y significant difference between 

those children in the special and integrated school with respect to their func tional 

independence. Those children in the special school are more functionally independent 

(111=3.94) than those in the integrated school (111=3 .75). 
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The resul t fo und frol11 the responde nts in the special School is in line with the above 

result. This means what is fo und about the children through the scales is similar to what 

their caregivers reported about them. However, in the case of the respondents in the 

integrated school what they say about the children in their school isn ' t inline with what is 

indicated from the quantitati ve result. Most of the caregivers in the special School 

indicated that the children there are better than those in integrated school with respect to 

their functiona l independence. They reported that even if the small children at the 

beginning (befo re training) have problem most the children are independent in 

performing da il y acti vities . 

All of the respondents also reported that the children there move independently in the 

campus and outside, are independent in doing tasks in the school and in dec ision making. 

On the other side, half of the respondents from the integrated school also asserted that the 

children there are independent in washing their body, hair, identifying birr, in mobility 

etc. A ll o f the respondents from thi s school further reported that the children there 

partic ipate in mini media; dramas etc .The similariti es of the quantitati ve and qualitative 

resu lt in the case of children in the special School validate the finding that the children 

there are better in their functional independence than those in the integrated school. 

The above find ing is similar to some of the previous findings. The opportunity to act 

independentl y, to run ri sk and make mistakes, to explore the world about them and their 

own capac ities in relation to it, is an essential part of growing up for all children. It is no 

less important for those who have special needs. It may be more important in some ways 
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si nce disabi li ties like vision impairment limit the scope of independent action (Hegarty 

et al; 1981). Some of the previous findings indicate that special school is effective for the 

independence/independent behavior of children with disabilities in genera l and those with 

visual impairment in particular (Hegarty et al; 198 1). 

Some people say that in regular schools since the staff are concerned about the whole 

class and cannot give too much time for those with special needs, pupils will have 

opportunities for independent action and decision making. In the special schools, 

however, since there is good staffing ratios such opportunities are reduced and ' protective 

attitudes develop. However, others argue that children with special needs are at ri sk of 

being 'lost' and have no opportunities to excel in peer terms and miss the specific training 

in independence that a good special school can provide. Besides this special schools' 

greater experience of special needs and their freedom from the constraints of the ordinary 

school give them a unique scope for promoting independence (Hegarty et al; 1981). 

With regard to the above idea even if most of the respondents fro m both schools(in the 

present study) indicated that the chi ldren in each school have trainings in mobility and 

da ily acti vities the reason that those children in the special school have more contact 

time with their care givers may have helped the children to get more advice from their 

care givers as to how they become independent in taking care of their property, 

performing various activities etc .Beside this the respondents from the special school 

indicated that since the school is established meant for those with visual impairment the 

children there can move and play freely .so within some time they will show change in 
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their mobility. These all could be possible exp lanations for the result of the present study. 

Psychosocial (socio emotional) functioning of children with visual impairment in 

integrated and special school 

The resu lt of thi s study indi cated that there is stati stically significant difference (at 

a=O.OS) between those ch ildren (with visual impairment) in the integrated and special 

school with respect to their psychosocial functioning. Those children in the latter group 

are found to be psychosocially better (m=3.81) than the children in the former group 

(m=3 .60). 

The result found through the quali tative study (from the respondents in the special 

school) is inline with the result found through the quantitative study. This means what is 

concluded from what the children said about themselves in the scales is similar to what 

their caregivers report about them. However, in the case of the respondents in the 

integrated school what they say about the children in their school isn 't inline with what is 

indicated from the quantitative result. The respondents from the special School reported 

that special school is better than integrated school in promoting the psychosocial 

functioning of ch ildren with visual impairment so the children there are better in thi s 

respect. 

The reasons why the respondents think the children there are better in their psychosocial 

functioning are as follows: - since the chi ldren are successful in their education they have 

confidence in themselves; they think that if they were with their fami lies they would have 

been idle and wo uldn't have any lise; since they are treated well in food , care etc, they 
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have good feelings for themselves ;the children are psychologically advantageous since 

they have good life there, even the road on the campus is very comfortable for them; by 

learning with their similar they wi ll develop self confidence and they help to each other, 

by looking at their teachers and others with visual impairment they will have hope for 

themselves, by looking at others they try to be independent, they share experience to each 

other (si nce they are similar) etc . They added that in integrated school since those 

children wi th visual impairment consider the sighted ones as superior, they won' t have 

se lf-confidence. Besides this since the society doesn't have the awareness, the sighted 

children don't accept and support those children with visual impairment and more than 

this they may hurt their psychology by reflecting the attitude of their parents . So the 

children will be secludedl rejected and all these things w ill make the children to have bad 

feelings towards themselves . 

All of the respondents from the integrated school, however, said the opposite. They said 

the children there are better in their psychosocial functi oning. The reasons they give for 

this are: - the children there are provided with every thing they need, everything is ready 

for them, they will do what ever the sighted ones do, most of them are successful , if their 

families don't take care of them well , the school will rent them a home, the teachers treat 

them as their fa mili es , their teachers are trained in how to handle them, they have good 

relationshi p with the sighted children etc. The similarities of the quantitative and 

qualitati ve result in the case of ch ildren in the special School validate the finding that the 

chi ldren there are better in their psychosocial functioning than those in the integrated 

schoo l. 
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The above result is inline with some of the previous findings . These studies indicate that 

spec ial educati onal prov isions are more benefi cial to children with di sabilities in terms of 

their social, emotional and educational deve lopment. Hegarty (1 993) indicated that 

normal environment is ordinaril y a first essenti al to normal development. But the 

excepti onal child -espec iall y certain types possess needs of which neither the regular 

classroom teacher nor normal class-mates have any understanding. Consequentl y to place 

such a child in a normal environment may lead to disastrous educational retardation and 

emotional and social problems, for the simple reason that physical presence with normal 

group is no guarantee aga inst segregati on. In fact it oft en results in segregation in its 

worst form, namely that of imposs ible intellectual competition and social iso lati on 

(Hegarty, 1993). In thi s regard some of the respondents from the special School indicated 

that due to lack of awareness sighted children may hurt the psychology of the children 

wi th visual impairment. Due to thi s reason they may be secluded which in turn affects 

their social development .On the other side, the respondents from the integrated schoo l 

don' t accept thi s; they say there is no teas ing and rejection there. With regard to 

inte ll ectual competition, however, the respondents from the special School indicated that 

the chi ldren there are successful in their schoo li ng and some times they think that they 

are superi or to the sighted ones. Therefore the prob lem of imposs ible intellectual 

competition that is suggested in the above study may not be the case in the case of the 

children in the present study. 

Some also say that pup il s with spec ial needs are at risk of being 'lost' and becoming 

emotionall y stunted in large impersonal schools .In a study done in thi s aspect some of 

100 



the respondents said the following (Hegarty etal, 1981 , 423) , 

far Fom enjoying the benefit 0/ social contact many pupils suffer 

bitterly because 0/ it; not only do they /ail to form normal peel' 

relationships but they are liable to a range 0/ negative experiences, 

being over-protected and treated as incapable if they are lucky, teased 

and bullied if they are not (P: 473). 

Thi s will affect their social and emotional development /Psychosocial functioning/, 

By being in an environment with other children with visual impairment, the children have 

better prospects for soc ial interaction, independence etc (Shakespeare, 1982), The 

respondents in the special School also supported thi s by saying that since the children 

there are with their similar others they are advantageous in their psychosocial 

funct ioning. They said by learning with their similar the ch ildren will deve lop self 

confidence and they will help to each other , by looking at o thers they try to be 

independent, also since they are similar they share experience to each other. 

In genera l the stud y indicated that there is sign ificant difference between those ch ildren 

in the spec ial and integrated school with regard to their psychosocial functioning, The 

result favors the children in the special school. In case of the qualitative result the 

respondents from each school favo r the chi ldren in their respective school. The 

preference of the respondents to their students may be because they don't have enough 

101 



in fo rmat ion about the school condition and the psychosocial functioning of the students 

in the other school or may be they are biased to their respective school. What ever the 

case is the similari ties of the quantitative and qual itat ive resul t in the case of chi ldren in 

the special School validate the fi nding that the chi ldren there are better in their 

psychosocial fu nct ioning than those in the integrated school. Even if there are some 

previous studies that support this fi nding the modern trend in spec ial needs education is 

towards inclusio n. This may imply the need fo r further study and since there is not much 

study do ne in the area, the present study may help as a steeping stone. 

In the chapter to follow in addi tion to the summary and conclusion, based on the results 

obtained and the conclusions drawn fro m thi s study some recommendat ions are 

suggested. 
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Chapter Six 

Summary and Conclusion 

The purpose of thi s study was to compare the psychosocial functioning of ch ildren with 

visual impairment in integrated and special school settings. Specifically its aim was to 

compare these children with respect to thei r self-confidence, self-esteem, psychologica l 

adjustment, soc ial adjustment, social sk ill and independence. To accomplish this purpose 

two schools were se lected ; namely German (integrated) school and Sebeta (special) 

School using purposeful and convenient sampling respectively. Five chi ldren from each 

school were compared, in the pilot study, with regard to the above six variables. In 

addition to the vari ous tools administered on children with special needs, semi structured 

interview was conducted with teachers and care givers of the children in the two schools 

to e licit their responses on the psychosocial function ing of these chi ldren (in their 

respective school). They also rated the children's social skill on a scale. Based on the 

resu lt of the pi lot study some corrections were made on ambiguous items and on items 

which didn't discriminate the children well. For the main study 32 chi ldren (M= IS, 

F= 17) were purposefu ll y selected from the integrated school and the same number of 

children from the other school too. These two samples were matched on their sex, age, 

severity and age of onset of the problem. The result of the study was analyzed using both 

quantitative (t-test) and qualitati ve (thematic analysis) methods. The t-test resu lt indicated 

that there is statistically signifi cant difference between those chi ldren in the special and 

integrated school in thei r psychosocial functioning. When specifically looking in to the 

variables the significant difference is observed in four of the variab les.Those children in 

the special school were fou nd to be better in their se lf-confidence, psychologica l 
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adj ustment, social adjustment and functional independence. In case of the qualitative 

result, the responses given by most of the respondents from the spec ial school were in 

line wit h the quantitative result while it wasn' t the case of the responses given by the 

respondents from the integrated schoo l. This is to mean that the respondents fro m the two 

school s favo r the children in their respective school with regard to their psychosocial 

functioning. The reasons for thi s could be that the respondents may not be hav ing enough 

information about the school condition and the psychosocial functioning of the students 

in the other school or may be they are biased to their respective school. In general the 

similarity of the quantitative and qualitative result in the case of children in the special 

School strengthens the finding that those children in the special School are superior in 

thei r psychosocial functioning than those in the integrated school. 

Based on the findin g of thi s study it can be concluded that educational setting in general 

has an impact on the psychosocial functioning of children with visual impairment. 

Recommendation 

Based on the results obtained and the conclusions drawn from thi s study, the following 

recommendations are suggested :-

:;:. Before integrat ing children with visual impairment in the regu lar schools some 

preconditions must be fulfilled like equipping sighted chi ldren, teachers etc. with 

the necessary information about the strengths and limitations of children wi th visual 

impairment and teaching them to accept the children as they are: There shou ld be 

speciall y trained teachers in these schools. Bes ides this the infrastructure of the 

school s should be made suitab le for those children with visual im pairment. 
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>- The children should be integrated not only physically but also socially and 

intell ectuall y. Thi s is to mean that their physical presence in the schoo l compound 

is not enough rather they shou ld learn and interact wi th their non disabled peers. 

>- The childrens' special needs must be fulfill ed in integrated educational settings. 

>- The teachers in the integrated schools should have a close relationship with the 

children and treat them motherl y and fatherl y and the regular and special teachers 

must work together to sol ve the prob lems of the children. 

>- To increase the se lf-confidence of children in integrated schools it is important to 

help them to be clever in schooling, forexample by giving tutorial classes . 

» Counseling services should be provided to the children in integrated settings to help 

them avoid unnecessary comparisons with the sighted children and ingeneral to 

develop their psychosocial fu nctioning. 

» There must be follow-up on the psychosocial fu nctioning of the children and the 

necessary steps should be taken. 

» It is indicated in the study that the mean score for the social skill of the children in 

the two schools is very low compared to the other variables.This implies that 

schools, parents, etc. must play their role in enhancing the social skill of children 

with visual impairment. This can be accompli shed by increasing contact between 

those children with and without visual impairment and by teaching the fo rmer the 

necessary soc ial skill s that are important fo r thei r interaction. This will further help 

them to be more sociall y adj usted. 

r Schools, parents, etc. must play their role in enhancing the self- esteem of chi ldren 

wi th visua l impairment. 
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;,-S ince the resul t of the study favors those children in the special school it is 

recommended that it is better for those children with visual impai rment to join these 

schools and learn with their similar others so that their psychosocial funct ioning 

wou ld be enhanced. However, since the present study is delimited in its scope 

(psychological and soc ial) and in the size of the participants (32 from each group), 

it is very good to conduct further studies by encompassing other aspects like 

education, by increasing the sample size and by maki ng careful matching between 

the children in the two groups. 

:;> It is also good to conduct fUl1her studies to find out the possible causes for the 

differences observed between the children in the two educationa l settings. 

~There should be a revision in the current trend in special needs education. 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

Department of Psychology 

Questionnaires for children with visual impairment 

For the reader - read to the children the following general information 

and what is indicated under the heading 'for the reader' in each section. 

General information: These scales and questions (regarding 

personal information) are designed to be administered on children with 

visual impairment both in special and integrated educational settings. 

The aim is to find out and compare the psycho-social functioning of these 

children in the two school settings. For the success of this research your 

genuine cooperation is important. 

In general, there are 5 sections . Each section has its own specific 

direction. Please, complete all the items according to the instruction 

given in each section. Your name is not necessary and without any stress 

you can answer the questions when they are read to you. 

I like to thank you in advance 

Section 1- personal information 

For the reader- read the direction and questions to the children and 

write, or encircle their responses. 

Direction: for the following 7 questions choose and indicate/ tell the 

answers that suit you . 

1. Sex a. Male b . Female 



2 . Age _ ___ _ 

3. Grade ___ _ 

4. In which of the following groups do you belong? 

a. The blind 

b. The pa rtia lly sigh ted 

5. When did you lose your sight or your s ight has redu ced? 

a. Congenita lly 

b. within the firs t 3 years of my life 

c. After 3 years of age 

6. In which of the fo llowing educational settings did you fo llow your 

edu cation? 

a . only in regular schools 

b. only in special schools 

c. Both in regular and specia l schools 

7 . Do you have another health problem? 

a. Yes 

b. No 

- If your answer is yes, specify it ______ _ 

Section 2- psychosocial adjustment measure/scale 

For the reader- read the foll owing to the children and indicate their 

a nswers by putting "./" mark on the space provided on a 5 - point scale. 

Direction: th is scale is designed to study the psychosocia l adjustment 

to vis ion loss. I will read some statemen ts that reflect your a ttitudes 

towards loss of vision . 

As I read each statement, please te ll me whether you strongly agree, 

agree undecided, disagree , or strongly disagree. There is no right or 

wrong answers . Choose to say u n decided only when you surely find it 

d ifficult to choose other response categories . 

( , 



Psychosocial adjustment scale 

I tem Statement Response Categories 
No Strongly Agree Un Disagree Strongly 

Agree decided Disagree 

1 Because of my vision loss, I feel 
that I can never really do things 
for myself. 

2 I can do many of the things I 10 
ve; it just takes me longer be 
cause of my vision impairment. 

3 I am good at working with other 
children in my class despite my 
vision loss 

4 Persons with visual impairment 
can be successful in life . 

S By learning new ways of doing 
things (that compensate for visi 
on loss),a person with visu al imp 
airment has a chance to be more 
independent. 

6 I get along with my class mates 
despite my vision loss 

7 Sighted people should not expect 
too much from persons with vis 
ual impairment. 

8 Visual impairment makes people 
pretty helpless. 

9 Sighted people generally dislike 
being with people with visual 
impairment. 

10 Due to my vision problem I am 
afraid to communicate with my 
class mates. 

11 People with visual impairment 
have to depend on sighted peop 

\. Ie to do things that are impossi 
ble for them to do. 

12 People with vision problems are 
uncomfortable making new frie 
nds because they can not always 
see people's faces clearly. 

13 I ask help from my fami ly and 
friends for things which I can 
not do because of my vision loss. 

14 It IS better for a person with 
vision problems to do things by 
himself/herself. 



15 There are worse problems that 
can h appen to a person than los 
ing vision . 

16 Vision loss causes problems in 
social relationships. 

17 Even if I have a vision problem I 
can easily make n ew friends at 
school. 

18 Despite my vision loss 1 have lots 
of friend s in my class. 

19 Because of my vision problem I 
feel lonely at school. 

20 The kids in my class don't like 
m e due to my vision loss. 

Section 3- Rosenberg's self- esteem scale 

For the reader- read the following to the children and indicate their 

an swers by putting a "./" mark on the space provided on a 4 - point 

scale. 

Direction- The following are statements that indicate self- esteem. As I 

read each s tatement, please Indicate your response by choosing among 

strongly agree, agree, disagree and strongly disagree 



Rosenberg's Self- Esteem Scale 

Item Statement Response categories 
No Strongly Agree Disagree Strongly 

Agree Disagree 

1 I fee l that I am a person of worth, 

at least on an equal plane with 
-

others. 

2 I feel that I have a number of good 

qualities . 

3 All in all, I am inclined to feel that 

I am a failure. 

4 I am able to do th ings as well as 

most other people. 

5 I feel I do not have much to be 

proud of. 

6 I take a positive attitude toward 

myself 

7 On the whole, I am satisfied with 

myself. 

8 I wish I could have more respect 

for myself. 

9 I certainty fee l useless at times. 

10 At times I think I am no good at a ll 



Section 4- self - confidence scale 

For the reader- read the following to the chi ldren and indicate their 

answers by putting a ",/" m ark on th e s pace provided on a 5 - point 

scale . 

Direction: the following a re s ta tements that indicate the confiden ce 

individuals h ave in the mselves. As I read each statement, p lease indicate 

your responses by ch oosing among stron gly agree, agree undecided, 

disagree, or strongly disagree. 

Self- confidence Scale 

Ite 
No. 

Statement Response Categories 

Strongly Agree undecided Disagree Strongly 

Agree Disagree 

1 I take a positive attitude tow 

ard myself. 

2 I prefer to be independent in 

doing things. 

3 When faced with a problem, I 

am good at coming up with 

solutions 

4 I fee l inferior to my friends . 

5 I h ave a good relationship 

with my friends . 

6 On the whole, I am satisfied 

with myself. 

7 I feel like a failure. 

8 I feel inadequ ate. 

9 Even if I want to express my 

feelings to my friends, I won't 

do it. 

10 I feel that I should always 

conform to my friends. 



Section 5 - Functional Independence Scale 

For the reader- read the following to the children and indicate their 

responses by putting a "v''' mark on the space provided on a 4 - point 

scale. 

Direction: the following are ski lls activities that indicate a degree of 

independence in performance. As I read each of them tell me whether 

you perform these skills/ activi ties independently, with some help, by 

being dependent on others or you don't perform these activities at a ll. 

Functional Independence Scale 

I t.em Statement Performance 
No. 

Independent Needs some Dependent Not 

help / support applicable 

needed 

1 Manages daily activities 

(self- care skills) 

- Washes hand 

- washes face 

- Washes body 

-Washes hair 

- Manages eating 

- Manages drinking with 

a cup 

- Uses toilet 

- Chooses cloth 

-Wears cloth appropriat 

ely 



-Wears shoe 

-Ties shoe 

- I den tifies birr 

- Identifies cents 

-Buys things from ash 

op 

2 Manages movement 

3 Manages doing home wo 

rkj class work 

4 Manages studying 

5 Performs other 
necessary tasks in the 
school 

6 Takes Responsibility 

-Identifies self property 

-Cares for own belongi 

ngs 

7 Makes decisions regardi 
. . 

ng Issues concernmg me 



Appendix B 

Addis Ababa University 

Schools of Graduate Studies 

Department of Psychology 

Scale and semi-structured interview schedule for teachers 

of children with visual impairment. 

General information: - These scale and interview schedules are 

prepared to be administered fo r the teachers of children with visual 

impairment in regular and special edu cational settin gs . The a im is to 

collect data on the psycho- socia l functioning of these children and 

general observations about them and the rela tion they have with the 

sighted children, their teachers and other staffs; since teachers are very 

close to their students it is very important that they participate in this 

kind of study. 

I like to thank you in advance 

Sectionl- social skill behavior rating scale 

Direction: listed below are lists of socia l skills which are important for 

social competence. Please read the description of each skill and indicate 

the answer wh ich best describes your opin ion abou t the particular 

child's ability by putting a "'/" mark on the space provided on a 4 - point 

scale; never, sometimes, often and always. 



Social skill behavior rating scale 

Item Statement Response Categories 

No. Never Sometimes Often Always 

1 Paying attention and following teacher's 

instructions 

2 Ignoring distractions from classmates 

when doing class work 

3 Finishing school work in a reasonable 

time/according to the time limit 

4 Asking questions appropriately 

5 Making friends easily 

6 Seeking company from peers 

7 Initiating and maintaining conversation 

8 Waiting turn during conversation 

9 Ending a conversation 

10 Joining an on going activity with others 

1 1 Offering help to others 

12 Seeking help from peers appropriately 

13 Seeking help from adults appropriately 

14 Responding to peer pressure appropri 

ately 

15 Responding to teasing from peers appr 

opriately 

16 Receiving criticism well (from adults) 

17 Expressing frustration s and anger effe 

ctively and without harming others or 

property 

18 Sharing materials with others 

19 Apologizing for wrong doings 

20 U sing nice talk 



Section 2:- semi-structured interview schedule 

Interview 

1. How do you feel about the confidence of these children in 

~performing tasks 

~ social interaction 

~ expressing their feelings / though ts 

~ making decisions regarding issues concerning themselves 

2. What do you say about the feeling of self- worth that the children 

have about themselves? Do you think that they feel 

~ Self worthy 

~ good about themselves 

~ as failures 

~ as capable of doing things as others 

~ proud of themselves/ satisfied with themselves 

3. Are the children independent in 

~ performing daily activities 

~ mobility 

~ d ecision making/regarding themselves 

~ doing other tasks in the school 

~ caring for own belongings 



4. Can you tell us about the psychosocial adjustment problems that 

the children face due to their vision loss/ disability /? Do they feel 

~ reluctance in asking help 

~ lonely 

~ in adequacy in doing things (are they dependent) 

~ inferiority 

~ do they make friends easi ly 

~ do they agree with their friends? do they work cooperatively? 

do they exchange ideas? 

~ are they aware of the limitations associated with their 

disability and accept them? 

>- do they see themselves as special cases, as deserving 

sympathy? 

~ do they have wildly ambitious dreams? For example, do they 

wish to be a pilot, mathematician? 

5 . Questions regarding the rela tions children with visual impairment 

have with in themselves, with sighted children and the staff 

5 .l .How is the relation they have with in themselves? Do they 

agree with each other, do they help to each other? etc 

5.2. What can you say about the relation they have with the 

sighted children? (Only to be answered by regular sch ool 

teachers) 

~ are they rejected, teased, liked 

>- do they have helping relationships with each other/cooper 

ation? E.g. do they study, do home work, eat, and play 

together. 

~ do they accept h elp from the sighted on e's 

>- do they feel free in expressing th emselves. 



5.3. What kind of relation do they have with their teachers and 

other staffs? 

~ do they try to be independent in performing vanous 

activities?(with out expecting the help of their teachers and 

others) 

~ do they h ave positive relationships? For example, do they 

accept what their teachers tell th em? / do th ey agree with 

their teachers? 

6 . Questions regarding the adva ntages a nd disadvantages of special 

and regular educational settings for promoting the p sych osocia l 

functioning of children with visual impairment. 

6. 1. Please indicate any advantages or disadvantages; you are 

particularly conscious of, that your school creates on these 

ch ildren in relation to 

: - self- confidence 

: - self- worth 

: - Independence 

: - social skill 

: - psychosocial adju stment 

6.2 . Wha t are the negative and pos itive consequences that you 

think the children could have faced would they have been in 

specia l schools (to be answered by regular sch ool teachers)/ 

regular schools (to be answered by special sch ool teachers) in 

re lation to 

: - self- confidence 

: - self- worth 

: - Independence 

: - social ski ll 

: - psychosocial adjustment 



6 .3 . In ge neral which of the two educational settings do you th ink 

is better for promoting the psychosocia l functioning of these 

children in rela tion to: -

: - self- confiden ce 

: - self- worth 

: - Independence 

: - social skill 

: - psychosocia l adjustment 

Why is that so? 
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:!.:w'(l'LUOO :l!;C"+J ']:''d\;/ ,CV,!;!JI..+V +.1/,0 

\;/:91.1 !:.tN WJ 

01>1' 1o:J.1./ -/::100l>-/: ,(,7 01> 70~ .1 

=vv:nn t.I lJU'< lJ 'Ii \( 

::> X'!puaddV 



6. +9"UC:/'U'}n 9"UC :,. '(j') 1" "/1 ;)' ;J-ClllOJ·!7iOJ· h"'Lh1'1'I+ OJ·I)']' Ill' :,, ".' OJ· ~, f!., ',.). 

:'·9"UC:,· 11 .. 1'1'· ',OJ'? 

u. 1ll7ll .e. Il~' :/'9"UC'"!- 11,'1'-:)"' 'Il ~' 

A. Iltl~ ."f.9"UC+ (klq", M ' 

rho IlU'(\o/:9" 

7.1 · r.t\,°'J~ I'mS :)"."lC M ·llu/·Il·(j OJf!.,? 

U. MP 

1'1. fI ,e 

9" II '(ju /9" II '(j '(j I, fP Illn (L ·1l (,. (" -----------------------------------------------------------------------

tr~t\ 2:- i'1I~M1'l'l il'JUOt.'P. ''IT'i-) :}' 1Ih.'}- oollh..!' 

lin '}I) lIf'}: - I''''L 11"1' A OJ · ') A tI,ll:l 1l"'r}Il'1l 9"11 'M' OJ·'} fI 1'1 1,9"1) + ','I' (ll l7lll7ll11 <;' II J.', 

f11'1+ htj: ·H :·)". A.e I' (r J.',:, . «,(» 9" tlh:" 1lO'J1)" ' l7ll'f' ,l' l7lltl h1: : , 

oooot.!' ,_ f!.,U l7lll7llIW 1';)' ;1)':OJ' I'h,e ;l' ~,(fl :'- 1lI)'ltI(l'l'P''l O'JUllt,'P. "l'}1·'f."/· I)/h:'- 1I f!., 

I' "'L ,f' I) h l ' A OJ . ') .,. M, ';' A 0'] I' :,- 'I OJ, :: M ~, J.', ;)- h (fl'}- ,l'1I l u' '} " l7ll A I-] /1 :,­

I''''U' l7ll11 h·,: I' .,' OJI'I'" l7ll"lA6I~.fP··r ') I, '1'1111 :f;:.l'Iu" , 

~,HI. u'} l7ll·?tJ~, fP ··f 1'\ HIli :)".U· Ilrl19" ( 0 1)0']0'] ;I-:rU''} : l7ll1) 0'] 07;1' :rU''} : l7llOJc'l ') 

Ml7llfll :Y·U·'} : I,A ( 0 1) 0'] 0'] ;J. :i·u, ') OJf!.,9" Ilrl19" I,Aool)O'JO'J;I' :rU' ' j " ' 'i7~- " +hllA'i' 

OJJ.',9° I) u·H' I''''L f1t1 l7lltll) I' A9":: ooOJc'l,} I,CI;J'Clh·9" I''''LAOJ' '} rCa l, 009° L l' 

,l'AfI ··fu· h"'c'lm+ t\.A ":l~ 9"C""I.fP··r OJ,I)']' 1'Il7ll9°L'f' 1)1-'f7.;. ·IEI' 'IOJ' :: 



.,. .. " GO '7 1l6l>i • ~1G? (,·(,'a.1· 

11"1?" M)U11d'lt"lV' uoaJ~') ?,f.\flUIJO'}?U O(J]?\) 

M"'I°'MV' htI~··tI?u h A ~ "'I ~l?U 

1. "'If-I' f ",vl)'} nuolf)· o~1:I."I f?" 

t.A7aJ·') )7C t.1\. ') ~: f. "'15': I. "I 

I,').~~IA)"-A f.~"'I>;A 

2 "'If-)' f- ,·ul) '\ uolf~ f?uaJ.~aJ·') ',7C 

11°'15': 1."1 hY"I.~'1?" 1 -"(.f.l,o'lL. "III. 

f.~aJ~5':·n>;A h'»)t 

3 "'11'-/' N'W\ Qlfl?U ),1'.1.1 nhr,:A 

aJ'~'1' 'l~' AP-:)'- ;JC -,·q·nc· nuo~ 

(r:I' nll'A '1n'1r )'\ 

4 ~II" I ' 1' -!-<'I<;'l'aJ' ~ 9'.). n vf.m;l·~·m· 

~h. ;i·o'l uulf') f.:rA~· 

5 "'IY -I' N<'I )m· ~m· MI\.~ 0'0')7)'.')'1 

(l un°'1C ('·11·') Yuo~'A/'f'7>; y~uolf,) 

),1:A MID' 

6 "'IY -I' N<'I ) '1 1lIfl?" ), ')~ 1,;J.~7,"', : 

;JC Ma'la?~v · 

7 ),.e<;'r'·)· a'IY_" 'l'IN,"' ID ' ~9' .) . ·nll· 

uomn·)o fM,,'m·?" 

8 ),f.;I" ) "'In)'I' ~9")'1 U'd' ),Aq/ 

.~'IO~ Y .•. C;JA 

9 nhm .• ·~.e "'IY-I' Y"'l.-M · ~9' .) . o'IY'/' 

h'/·<'I"'(-m· ~9''1'- ;JC uolf') ),f.m 

.~. ?\) 

10 0'l{" /' N<'I','1 /luolf) · II;JPi"V .?C 

v v/·n ~ O'OM' ID'f' ),tlt·~V· 

11 "'Iy -/. r·'· ... 't;;'·m· ~9'.) . nU11ht;ro·'} 

fO'l.h·(1 -5,'/'m·') )7C')'- ~O'O .r:L "I 

O~H} .,. fl 0,/. :r fl· ~9':r. ~ f. 1'?~' UDtf'} 

Mq'(-m· 

12 o'IY'/ ' Y·/'<'\"" ·m· ~9' .) . V·A "I II. 

Y~9':r·') ;,..j. n.~lll "'Iy.). MO?f.:r· ~· 

M.~ ;J.~'\ ) ')· 1 ~uouo~l.+ f.'(-7t·~· 

13 O'IY 'I' qMo~· ~. N)<'I ~ "'I 5': I. "I Y"'I 

A :H'l'rD' )7C·:r· t'l ';'<. hIl.'" ~ n'L''' 
1I .?~7,"'" ),C'<;;I' ),mf.,i'Ov , 

14 °w ·/· N<'I)m· ~m· Y"'l.~t. · '/·m · ') 

'I7C' '1'- nt.·Ii · QYII<;m'l y-/·M ·,m· 

15 ),f.;I" ) 11"'1 "1-1' Yh1· (luJm· ~ f. 

I'\.h,"·/: Y"'n·~· :)'-"IC''1'- M · 



16 I,~;V} "~nH' nO'}un t.·'!? 'Tn·) '/· ~~ 

:r'"lC .rllh·)·~tI 

17 9U l?U I,}'!.'} "'Jr ·}· r·/-<,\ ','} 'OIY, 

M~II - 1,.<:.11 :>,~7f':V} n'I'?"UC:/- n,')' 

. '}'i'?-:}- hT~~u -

18 ·~r ·" r·/-<,\ ',') -flU" }?" nh'i'tI (D-Il,], 

'011 - .o ,~7f' :r· M·'~ 

19 r"~r·" l"lC MI'I 'O'\ O-/-?"Uc·)- n,·}· 

m-Il,], ·wn',·)- ~n~}'?tI 

20 · '}r·" 'lilUD~- I'I, r·/-)<,\ h'i'tI m-Il,], 

5'11- tl JJ.T h.em.<;.W" 



Il~A 3:- {'CtrHlC'7 t'lt-f1 ft'l, r.oot'l~h'}' t'lt-f1 {''''LIP'}' 'I';J ooooll1i' 

M,t'l'lJO.f1: I''''LI1'h'laV) t'l(.\;Q:/: n"'nn'n 9"''\'Ii't:aV) CJt'l ~,(.,,), '/1'n:r an an II?': 'I.e 

I)t'l ,+ 11~1"1':r, 'I,e ('(.' ,e+ «,/» 9"t'lhh n"'1I1','an'f' .I'an'lI1" ::: 

ooool-f: 1''''1, 11 ·1' t'l '1' an"lt'l""l,fO"t', t'l(.,11 ft'l, (\ant'lI]I1')' I''''l.f an 'I t"" '1 'f (D. :: h Vl/.<\· ') 

<'It'l'n'l :):V· 0"19" an 11 "'1"'1 ;1' 'fW)! t7D11"'1"'1an;1' :1", : Manl1"'1;F :r'V', 

(D.e9u 0'1]9" ~,t'll7Ol1"'1"'1;1':r, V" "''11<;':: 

",.,~ oo"Jt'l6&J. ~,"'lM,""'f 

n"l?" M "'1"'/(1 V· MM1"?"'I9" nnw" 
MI "'I"? (\ iJ· (tAll (JI/OV9U 

1 n,nh n.J"}h M.II" ·)· M"')' 1,1I·tI 'P;J 

I, 'MII '~ f.~"'I'i tI 

2 1111· '1'0;. )1C'l!oul\J'fI")' 1,1P,(\·'\ ,eIl"'l't 

3 nl.m.4·~f. 9°,}9° )1C YO ?,etl'll1 'j' 11m· 

1,1.~ Iflh· f.1l"'l'itl 

4 'nC")'1 1111.11"')' 1,1I·tI O~!I:L"I I,·HIIU, 

S ·nll· Y9""I,·n·j- ) C 1,1.~II.I\'i f.1l"'J'?tI 

6 lit-II. '1'0;. Mou',h"- M '\ 

7 nl,m .4·~.e 0;'·11. lh~'IIU· 

8 I,U·') ,,11 '1 nnllm !\t-Il. IInt.;!· l'IP'.'>l'" 

~\OlJ<;"tlU' 

9 I, ') WI),: "III, nl,C"Im'j)'" YO'Itlm 1,1 ,~ 

1f'lId $?~"'I'?tI 

10 I,M)),: l l~ 9"19" m'~"'I.;!' I'} .~II,II '~ 

f.1l "'I 'i tI 



h<t:t\ 4:- OM) 1'00'/'",/001 ooooH:;' 

/H,'CJO.D:- f"'Lh'/'t'lm" ' i t'lCl ,i:n, O'''rin'n 9u"l?i'r'01'l 'It'l ~19uil+ '1'l'(11: l7Dl7DII?,' "I ,e 

'It'l.:,. hG-:'/" Iq. "I ,e I'lrf!':" ",/» 9uClh')' n"'lil·/,ou'l' Yl7D"Ih-t: 

ooootf,- I''''l.h-t·t'l·:,. 1'l9':r· n &-1'1 '1'01' "I,e J"'I'fm'l l7DT"'Il7Dl1 I''''LYl7D''Ih·/, 

l7D'?t'l""i9''f <;:,' 01' : : ~ly,..n.l\., 1'1 ~,n"l :r-u· nn19U l7DiI"'I"'I;J' :7-u'l ; 

l7DiI"'l"'];F 1"0'1; l7D01I'l'i Mauf"l 1'0'1; ~lt'louil"'l"'l ;J''fu'l m,er nrrrr 

~lt'll7DiI"'l"'l;J' :rWi ,I' <;1';': : 

Ot.ll 1'00T"'/t7Dl ODODHli' 

·I · .·~ oo"lnq ~, "'/ t. (l'h l' 

nll}?O M " ?"'IM' onmln hl:\(j°'1°'J9U fl {/l?U 

1.11"'1"'1 ~ u, ;It.l:l't.l9" hAnOI
/

OI19U 

1 ~t·l\. '1'';' ;lou~',h 'I' M,\ 

2 "?.r:l"l r9"&.t.l lm·'} 'nc t·I\.,} H· 

"? .r:l"l hOOC"lU' 

3 ·l·"lC 11.$'.1'1'00'1 aD~ ~/' (h , noo&. 

M · '1011 'I'"i 

4 rlFl' ·1''\ .,.,. {JU IL -I' .etp"'l'i't.I I h' .~ 

7i';L' 

5 h.~'<;'·~; .OC '1'';' "l'}Vd ' M 'I 

6 OIlm .4·~.e n(.·I\, lh'i'~iJ' I I,C',;I' 

.enO'f<;!/'\ 

7 9"i?'U )lC r"'IV.,.,M· I\m· I').~ 

if,}h' j.O I\ O~;;'t.I 

8 ·nc·)·'} (\ DtJ 11 c; an M " I' 1,'}.~tI. ~ '\ 

~(l0'1r:-1:\ 

9 iJutn. ') NI.~7,";r; UD"lM ·Oh.t.I "I 

I,,)I.~ ;A~[1m'9n 

10 /I·t.lUI. ,.r."";I;'} ouh·,·t:\/ollfjU(}t'I I, 

').l;Ml'"i j.Ol\o'J'1t.1 

n<t:t\5:- t.lll i'oo;ftl ODooHli'/oonll..!' 

no '}CJn.f.1:- l''''l.h-t·t'lm·l t'lCl;Q'l: n"'lln·n 9""I'lirm'l flI'lM·'}> '/'l'(11' OUl7DIj?,' "I.e 

flt'l·:'· hG-:·H'·:r "I,e I'lr,e:" ",/» rAh:" n"'lil'/'l7D'l' Yl7D"Ih-t::: 

ooootf:- I''''l.h'j·t'l·:" t· iI'} l'aufCll .r.L'f.9':r· 1''''l.,f'l7D''Ih·/, hut'l-.jq· m,e,r h,m'c;':r 

<;'1'01':: ~,J'lP,'}.l\., 1'I'l'fl"l:rU' 1''''I'ilr .1':;J<t: 1'I :"/'.A1· 

h 1.r. r;J· h<; m·S'. 'I'm· ; I'Tml'l ~ he P,;J- ~,1.r. "'LYiI/'.A;J'f u· ; tl.t'l-'f 

~llY.."'I.Yh<;m·'/+fu· m,e,r l7D't'l. nl7D·t'l· ~"/lLUl 'I 1C' l ' ~116(D·<;:T-U· 

~, '} ,p. "'l;J 'OH: " ,ci'}';'/ /ll7D"Ih' /:: 



·(JV!J V(lJl{ {.J:af'I, v ·OJ 

J:Jl;'L ' V~ ,'-llVULJ·,·U {.'\'i L 
·(IVc· 

J~' ~ ""PtJ, J<15.(.'( 'V -7 V - i 

I 

·(IVSV'( J<15.(>"( tV'?J -

' (lVVU""( t-i:'.'YV(. 

'(lV'?''''( t·.l:<15 ·?V ·.l·:'V·V " • .IlJ 
9 

I~ 'YV'I J,V·(]) ·': 'U -Pllu6-':U , 
'(IV!JW\< p 

·(lV - , '7, n'( -7V J,V·(]) 1;!:!>4J !.. -!-,UJ f 
. (1 VCJ,;,'I 

'V"Vg'( j· (IVI,I~'I,I,"t'( -l' ll ·l'll'l Z 
'(lV"L'( kt:.'JLI. ·'itI>'V( ":'V'I -

·(lVSV'( t ·.(:uJ,:H.ln -

·tIVSV'/. t ·.t:.:JU· -

'(lV'? V'1 Vtll.o'.", -

·(lVc';},S~ Vtl~o't", -

·(lV/nl)·V'/. · I)~"-'IU evu·1;! -

·(lVlJJJULJ l{ 

vu·1;! t·(])L\;I·Y .. 6J VUl;!uo -

·(lV~~'LU'( -': 'U lauuo -

·(}VWlUl{ 'l.o.~lIJ . , . t'L9 lUULJ U -

· (lV~U '( 1),/.,,,6 -

·(I V~l/J -I'~ t "/'W -

·(lV!Jtv.(.l{ {' ·1 · I, ·(J}ffl -

· (lV~l/J · t"( t :,·,y -

· (lV~LV-(.'( t):'( -

·(lV c·J;"~ 

t-l· .~·(]){.11 -/.(])<i'l: -l:V'(-/- ·'·V'(J r 
I;!~LI;I·Y V.f 

~,I;!'LJdd'~J -t'l;J'( J:<15V 

u6.1:·(I}I,I'1 1~,7J7'Lo J ·(V,I:!.. ·.t:"V'VJj·(lVC \;I'Y'( ·nVCJd· '1 

·W'LJ:.i'i -~ cD ,(I · ( .. ·v'v .(.!i.J l
{ ',V(I}"-J <\·1 {,'V "/ 

-k.....J-?{.p'( -h"-VnLl/-l' ,b-Wt4 :,.- -/-

:!II-Iaoao \;If,aDJ tV-? 



""." iT'] U n I. -'P. hUIl" '/' ~\ iT'] t -(.la. ~r-

n"L"/.-'Ii ~.'}.<l'},~- "I". IIIM-C u-t.\1.11. 

1 hM"-"'1t r"'1,ilm- Ull u ut.f> flJ -V } "-h-t,,-

il'l'f- ""11;1"'-/.1 

2 h~ ,~7," -j - {' 0'1. aD m· '} "'111<;?,J' 9' ,j- ,~h, t,'-

flflulI()m ')' nI''i'tI (I)·fl '")' rotl.om- M -P' 
T, on~(,_:,-

3 n',-?"uc,j ' n.'I- rO~,ilm - P'('-9'Y} 0"-7 

rUD- 1,11. U"f.1l.t~ 

4 'l' ,I"~9'Y} Ol. ·?~o '/~C'H ~il(ll- ""/.Ih-

""mH 

5 '1,~~"-j-') n-I'~I\ ' O~'i'/.+In·'·~ I\ - '1,~ 'I'd") 

ODuDfll ')' 

6 r1 ,~<;" -j - , I. 'O C",.,- uo7d -

7 l<>J<>JC'} uu"l!:uuCC; °'l,f' {"" /(lII"'mt\ 

8 O'''I''1C 7,11. ,,-(,- ') uomO·j· 

9 l"1"1C, 0111 ,4"/-

10 t\,t\'''j- r°'Lfhc;m-:r. :/'m· ', 7C'-j' ," '~ 'l' u,,~ 

" ''i'/on ~ ''+ 

11 t\,fI--ll ""CM-

12 1.c~;I-l nl."I~n - h'l,~7n- uu ~'I-

13 hC~;J-' nl .. ?~n· hl. 'P</:9' l <7"~ '/-

14 h '\ ,~~' -j - r~L(Tlln11 "Itv' l - nI.·?~l1 ?"~7i 

nuflm :/-/O'ifl -" r,7 .~' 

15 h'l ,~~'l (j (lIl .o 0nl- 7iau.(11.) . nl .. ?~n- ?"~7i 

nuflnl,j' 

16 hi. 'N9' -j' r a'Lul',I!{· '1"1"1'+1 n l."I~ 'n 

uo,,'o/,\ 

17 "-04- UTJ 'I: L '1' '} r; fl~"l~"I-') nI."I~n- uu"l 

M /t\.t\,,'r u'p'-r ')<; l'Ot-)- l ~.e"~-

18 ·':"I·Ml' MAo.)- .?/.- U" .?/.--'-/hII,fI--l 

.'JC ~,·nC' nom"'?U 

19 M.Ouo",- ~\J""I' j', ')'C;J ' <70 11\1")' 

20 'rc;· '}<>J'?C (1 11";'](: 



h<i:t\ U·I\'l·:- r :NI onm.e;'J> 1/Cl1C':r· 

:Jot .. onm.e:" 

1. A J! 1: Y" of m· '} n t- 11 I' un ". 0'] un '} 11 0']/,. ), '}J'" ;,. ,f' ('. ;J' t\? 

- 1""I'\.f'('. 11t-?J:r') nauil(r;" I'IIJ.Y 

- n'''lunt,· '1? "l1''i·H· (,!J..f' 

- 11"'1.;J·'fm·')/ 'I.'I<Ffm·'} nO'o"lM (,I;I..f' 

- ).'/I'I·') 1''''l.aut'lh1: 1''<\1'' :)'-,} 0)·<'\'1, nauml'l,} hl;i .. f' 

2. AJ!1: t'ltr"J'f'm· M"'fm· 11"'L'/'/"I'/"'/' ).C(\ ,/,,'} l''''l.t'I·1· '11( M ? 

. 'P;J ).vWfm· l''''I.UJO']'l'ro· f!,unMo;J.t\? 

- Ol'l''''I.;J· ),'}.<\" 'I'm· l''''l.UJo'J'/'m· f!,O'D!li'I" ;J'A'! 

- jI"'}9" 'nC l''''I,e<'\l),,'fm' ),'H'.lf~ l''''l.IPO']'I' m· f!,O'DMo;J-t\? 

- hl\t'l .. ··'· l,h'A '11c:'f'} "'I.'?: t."I I, ,}.'l. "'l.lt'l· 1''''/,uJO']'fm· f!,auM" ;J'A ? 

- nt-u/'fm· h'(r '/- 1''''1. 1'1 0'] 'fm· ,eun!li'l";J-t\?/ nt-11 l'unCl):/' 110'],'/' r"'l.oO'] 'fm· 

,eauM" ;J'A? 

J. AJ! '/i t,-"/ 'fOJ''} l'1't'l . <;'f'OJ"}? 

- I'7.t'I:" "'M:" h'}m·<;,T ') n'''I,r!:t. '? (,'J..f' 

- nI,'};/'il,N\. (,IJ . .f' 

- m'''l'b' ) nO'DOJUJ,} hl).y! 1,'ICt'I·,} n'/' O'Dt'lh'" 

- n1',/"uC'I' [h 'I' .f't'I. '/'"I~c':r'} nO']h<;m ') hi).." 

- t'\(ru/ ,rm· '}'nd' 'l',}:N n"'I.'?:t."I (,l].f' 

4. n).f!,;J· ),(11;:1' 1""'1"/ ANf; nil'IA(l<;<; nO']vnt.,I1? "lTi·'/;J·'fm· t.1,'?· MO'].f';J'l' 

"'1m' ';'j'"lcl t'I.'1 "I <. ') ,e:r"t'I·? 

- ),C.<\:" t'L,f'Il6.A;J'f'OJ· t'lO'Dml'q' f'au'I;J-t'l· m,e'! 

- NI' :';'1 '/' ,e UJ 0'] 'f 'P A m f!, ? 

- ).vn.'?' 'I 'IC''.)··'} t'lO']h<;on ·n,1·:" ).,},I'.t'lNfm· f!,UJO?'f'PA mf!,? 

- I'n;J·'.)··'}1· 110'],:" f!,UJ"'I'f'PA m,e? 

- M"t'I· 0.'??,'-:)'-,} 0']4· ('· '/' f!,T"t'I· m,e? 

- h0.'?'t,"X: 'f'01· ;JC ,el1 0']0'] t'I. m,e? ·/·~·nLm· ,eUJ(,.t'I· mf!,? vu/·n f!,M'mfllt'\' m,e? 

- n(,l)A ?,p,;J·'fm· jI"tof';" J't'I~;fm·'} I,,}h '} (,m·'rm· f!",'n"t'I· m,e? / (,l)A 

1'.<\;:1"1'01' 1'000.J'l1h;I·A~ ;fm·') :j:"lC h?"'lm· ,e','n"t'I· m,e? 

- ).(r<,\;fm· ' ) ),'},'? A('. om·' CV('·'L ). '1.'l."'I.J'I1/..A 1m· om· f!"F>'l' (r t'I. mf!,? 

t'I.u/h· 1'0'] ,elt'I, VA'F")" M. 'fm· mf!,/ 1'\9"<'\t'I.: T,et'l,/-, I"L<'\·n (,'P 'e t'laulf ') 

f!,au?"t'I· mf!,? 



5. 0,/1' :" 1'" , U/'l'l'ro · 1:Ilf."ot: hCfl tlctt'fro·: h~,~'l"'l 1:Ilf."ot:'l h·"!·?"UC."f· fl..,: lPt-oJ'<;" :" 

;JC 'lfl'fro· '1T1· ~."f· I..?e.' \'<I'l..tl· rpj"~9'"1' 
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Appendix E 

Univarsiitii Finfinnee 

Sagantaa Digirii Lammaffaa 

Damee Xiim-Sammuu 

Gaaffiileewwan Ijoolee Qaro Dhabeeyyiitiif Qophaa'an 

Dubbistootaaf: Armaan gaditti, daa 'immaniif kan barreefame odeeffannoo 

dimshaashaa fi 'dubbistootaaf kan jedhu kutaallee tokkoon 

tokkoo isaanii keessatti kan argamu seensajalatti kan 

mul'atan ald<:a dubbistaniif kan gaafatamtan dubbisaafii. 

Odeeffannoo Dimshaashaa 

Safartuuwwaniif gaaffileewwan Kun kan qophaa'an manneen barnoota Idilee fi 

manneen barnoota barattoota fedhii addaatti barachaa kan argaman 

ijoolleewwan qaro dhabeeyyiitiif. Kaayyoo guddaan gaaffileewwaniis m anneen 

barnoota ald<:aakuu lamaanitti kan barachuu irratti argaman qunn amtii 

hawaasummaa fi kan saayikooloojii daa 'imman kanaa qo'atee waliin ilaaluu fi 

dha. Walumaa galatti qo'annoon Kun akka galma ga'uuf deegarsi isin gootan 

baayisee barbaachisaa dha. 

Walum a tti kutaa shanitu j ira.Kutaan tokkoon tokkoo isaa qajeelfama mataa 

isaatii ni qaba. Kanaafuu tokkoon told<:oo isaa tiif akkaataa qajelfama 

kennamanitiifiin gaaffil eewwan dhiyaatan hunda deebisuuf yaala. Maqaa 

keessan barreessuun hinbarbaachisu . Kanaafuu dhiphinaafi yaaddoo tokkoon 

ala gaafileewwan isiniif dubbifamanf deebii laadha. 



Kutaa lffaa 

Odeeffannoo /Ragaa Dhuunfaa 

Dubbistootaaf: qajeelfamaaf gaaffileewwan daa'irnrnaniif dubbisuudhaan 

deebii isaan laatrul itti maruun yookan barreessuun kaa'aa. 

Qajeelfama: Gaafileewwan torba arrnaan gadiitiif deebii isin ibsu /walsirnatu 

filadha, agarsiisa ibsa. 

1. Saala A. dhiira B. dhalaa 

2. Umurii ____ _ 

3. Sadarkaa barnootaa _ _ __ _ 

4 . Garee kam keesstti ramadamta 

A. hundaa hundatti Kan hinagare 

B. Xiqqoo xiqqoo Kan argan / cilaan cilii 

5. Qaroo Kee kan abde ykn kan hir'ate yoorn ture? 

A. Jalqaba dhalootaatii eegalee 

B. Dhaloota fi ogga sadi gidduutti 

C. Dhaladhee waggaa sadi booda 

6 . Barnoota kee Kan baratte manneen barnoota arrnaan gaditti argaman 

keessaa akaal<uu isa kamitti? 

A. manneen barnoota idilee qofatti 

B. rnanneen barnoota ijoolle fedhii addaa/ qaro dhabeeyyiitti 

C. Lamaanittuu dha. 

7. Rakkina nageeny Kan birooJdhibee dabalataan qabdaa? 

A. eeyyen qaba 

B.1ald<i hin qabu. 

Yoo qabaatt, ibsuufyaal, _________________ _ _ 



Kutaa 2ffaa 

Safartuu Galma ga'insa gunnamitti Hawaasummaaf saayikoolojii 

Dubbistootaaf: Gaaflileewwan armaan gaditti argaman dub bisuudhaan 

deebii isaanii madaal li i abbaa qa bxii shanii gubbaatti kan 

argaman bakka duwwaa irratti mallattoo SlrfIJ «.I''' 

kaa'uudhaan agarsiisaa. 

Qajeelfama: Madaalliin Kun Kan qophaa'e qaroo dhabuun dhiibbaa galma 

ga'iinsa qunnamtii h awaasummaa fi saayiikooloojii irratti fidu b eekuufi dha. 

llaalcha qaro dhabumaaf qabdan Kan agarsiisan ibsoota muraasa isiniifan 

dubbisa. lbsoota kana yommuun isiniif dubbisu baayistanii iittiin waliigaluu , 

itt iin walii galuu , murteessuu dadhabuu , itt iin Kan walii hin galle fi baayistanii 

kan ittiin walii hin galle ta 'u keessan ibsa. Sirrii yook aan soba d eebiin jedhamu 

hin jiru. Murteessuu hin dandeenye filannoo jedhu filachuu Kan dandeessan 

filannoo kennaman kan b iro keessaa filachuuf yommuu dadh a bdan qofa dha. 

Safartuu Galma Gahinsa Quunnamitii Hawaasaa fi Saayiikooloojii 

Lak Ibsa Filannoo 
8aayiseen Ittiin Murteessu Ittiin walii 8aayisee 
ittiin walii 9a waliin hindanda'u hin galu IUiin walii 
la gala hin galu 

1 Oaro dhabduu saba ban ta 'eef wantan 
goch uu barbaadu of danda'ee ofiin goe 
huu akkan hindandeenyetunatti dhagah 
ama 

2 Oaro dhabduu ta'uun koo wantan goeh 
uu fedhu irraa gochuu nan dhorku yeroo 
natti fudhata malee 

3 Oaro dhabullee kutaa keessatti da a 'i m 
man biroo wajjiin waliin hojjechuu gu b 
batti cimaa dha . 

4 Namootni qaro dhabeeyyii ta'an jire en 
ya isaanii keessatti galma gahuuf ni da 
nda 'u. 

5 Namni qaro dhabe tokko karaawwan 
haarawaa barachuudhaan of danda 'u ni 
danda'a Inama irratti jiraaehuu dhiisuu 
ni danda'a 

6 Oaroo dhabullee hiriyoota koo wajjiin 
waliin gala . 



7 Namootni qaro dhabeeyyii hin ta'iin 
qaro dhabeeyyota irra baay'ee eeguun 
isaanitti hin iiru. 

8 Qaroo dhabuun gargaarsa dhabaa 
yookan dadhabaa nama taasisa . 

9 Walumaa galatti namootni qaroo qaban 
qaro dhabeeyyii kan ta'an wajjiin ta 'uu 
hin barbaadan. 

10 Qaroo saba ban hinqabneef hiriyoota 
koo wajjiin yaada wa ljijjiiruu nan sodaa 
dha . 

11 Qaroo dhabeeyyiiwwan wantoota goch 
uu hin dandeenye tokko gochuuf nam 
oota qaroo qaban irratti j iraachuu qabu 
/dabbaalummaa jireenyaa. 

12 Namootni qaro dhabeeyyii ta'an yeroo 
hunda fu ula namaa sirritti arguuf sab 
aba hindandeenyeef hiriyaa haarawaa 
hundeessuun isaan rakkisa. 

13 Harguu dadhabuu kiyyaan kan ka'e 
wantootan gochuu dadhabu yommuu 
jiraatan maatiif hiriyoota koo gargaarsa 
nan gaafadha. 

14 Namni qaroo hinqabne tokko wantoota 
hojjetu tokko ofii isaatiin yoo hojjete 
gaarii dha. 

15 Qaroo dhabummaa caala yaraa kan ta 
'an nama kan qunnaman rakkoowwan 
baay'eetu arqama. 

16 Qaroo dhabuun wa Iqu nn am tii ha wa 
asummaa irratti rakko ni fida . 

17 Qaroo dhabullee salphaatti mana baru 
msaatti hiriyoota haarawaa hundeessuu 
nan danda'a. 

18 Qaroo dhabullee kutaa keessatti hirly 
oota baay'een qaba. 

19 Sababan rakkina qaroo qabuuf mana 
barumsaa keessatti kophummaatu natti 
dhaga 'ama. 

20 Saba ban qaroo dhabeen kan ka'e daa'i 
mman kutaa keessatti argaman nan jaa 
latan. 



Kutaa 3ffaa 

Ilaalcha ofiif Qabnu kan Roozanbarg Bakka/ Gatii ofiif kennamu 

kanittin madaallamu 

Dubbistootaaf -Armaan gaditti kan argaman dubbisiidhaan deebiii 

isaaniiqabxjiwwan abbaa afurii kan ittiin madaallaman 

gubbaatti kan argaman bakka duwwaa irra tti mallattoo 

sirrii ".,/" kaa'uudhaan agarsiisaa. 

Qajeelfama: Ibsoonni armaan gaditti argaman ilaalch a ofiif qabnu Kan 

agarsiisanidha. Tokkoon tokkoo isaanii yommuun isiniif ibsu 

dubbisu sirri tti ittiin waliigaluu , ittiin waliigaluu , itti walii 

hingalle yookan sirri tti Kan itti walii hingalle ta'uu keessan hima 

/dubbadhaa. 

Ilaalcha ofiif Qabnu kan Roozanbarg 

lakk Ibsa Fi lannoo 
Si rriUi itti in Wa liin IUi in wali i Sirri itti ittiin 
waliin gala gala hingalu walii hin g 

alu 
1 Ohibee yon dhibe namoota kaan 

wajjiin bakka walqixa akkan qabu 
naUi dhaQaharna 

2 Adda kan nataasisan, wantoota 
baay'ee gaarii la'an akkan qabu nalli 
dhagaharna. 

3 Waluurnaa galatti nama homaanuu 
galrna hingeenye akkan la'e natti 
dhagaharna. 

4 Wantoota namoonni godhan walqixa 
isaanii ~ochuu nan danda'a 

5 8aay'ee wanta nama boonsisan a kk 
an hin qabaannelu natti dhagaharna 

6 Ofii kiyyaaf ilaalcha gaariin qaba 

7 Walurnaa galatti ofitti booneera/garn 
adeera 

8 Kabajan amma ofiif qabu irra kan 
caalu qabaachuun barbaada/hawwa. 

9 Yeroo tokko lokko jalarnuruun kanan 
hin rabbanee akkan la'e natti dhag 
ahama. 

10 Yeroo lokko lokko faayidaa lokkollee 
akkan hinqabne natti dhagaharna. 



Kutaa 4ffaa 

Ofitti Abdiin Kan ittiin Madaallamu 

Dubbiftootaaf: Armaan gaditti lean argaman daa'imaa dubbisuudhaan deebii 

isaanii qabxiileewwan abbaa shanii lean ittiin madaallaman 

gubbaatti lean argaman bakka duwwaa irratti mallatto sirrii 

",/" leaahuudhaan agarsiisaa. 

Qajeelfama: Armaan gaditti lean argaman namootni ofi irratti amantaa qaban 

lean mul'isudha.Tokkoon tolekoo isaaniittiif sirrii tti itti 

waJiigaluu, itti waliigalu u murteessuu dadh a buu itti waliigaluu 

dhiisuu s irriitti itti waliigaluu dhiisuu keessan himaa. 

Maddaallii Ofitti Amantaa 

lak Ibsa Filannoo 
Sirritti Ittin Murteess Itti walii Sirri tti 
ittin walii wali igala uuhindan hingalu walii 
~ala da'u hingalu 

1 Ilaaicha gaariin ofiif qaba 

2 Wantoolan gochuu barbaadu ofiif 
of danda'een qochuubarbaada 

3 Rakkoon yommuu na qunname 
hiika isaa barbaaduu gubbatti cim 
80 dha 

4 Hiriyoota kOD irraa gadi'aantum rna 
lu nalli dhaqahama 

5 Hiriyoota koo wajj iin walitti dhufee 
nya qaariin qaba. 

6 Walummaa galalli ofilli gamad eera 

7 Nama 9alma isaa hingeeny ta'uu tu 
nalli dhaqahama 

8 Hojjachuuf ga'umsa akkan hin 
qabnetu nalli dhaqahama. 

9 Yaada koo hiriyoola kooliif ibsuuf 
fedhii qabaadhuullee hin godhu Ihin 
ibsu 

10 Yeroa hunda hiriyoota keo duuka 
bu'uu yookan fakkaachuun akka 
nalli jiru nalli dhagahama. 

itti 



Kutaa 5ffaa 

Safartuu / Madaallii of dandeettii 

Dubbistootaaf: kan armaan gadi daa'immaniif dubbisuudhaan deebii Isaanll 

madaal lii abbaa qabxii afurii gubbattii kan argaman bakka 

duwwaa irratti mallattoo sirrii ",I'''kaahuu dhaan agrsiisaa. 

Qajeelfama: Kan armaan gadii sadarkaa of dandeettii kan agarsiisan 

beekumsa yookan goch oota dha.Tokkon tokkoo 
. .. 
Isaanll 

yommuun isiniif dubbisu gargaarsa eenyuma iyyuu otoo hin 

gaafatiin akka hojjatan, gargaarsa XlqqOO akka Ism 

barbaachisu namoonni biro akka isiniif hojjetu yookiin 

walumaa galatti wanta kana h ojj attanii kan hin beekne ta'uu 

keessan himaaj agarsiisa. 



Madaallii of Dandeetti 

lak Gochoota/beekumsa Filannoo 
Of Gargaarsa Namoota Dhima kan 
danda'een xiqqoo birootu hojjadhee 
hojjedha nanbarbada nagargaara godhee 

ka n nama biroo naaf hojjata hinbeku 
1 Guyyaa guyyaatti hojjiiwwan jireenyaa 

nan hojjedha. 
Harka koo nan dhiqadha. 
Fuulla koo nan dhiqadha 
Qaama koo nan dhiqadha 
Mataa koo nan dhiqadha. 
Dhiyaana koo nan nyaadha. 
Meeshaa dhugaatiitti fayyadamee nan 
dhuga. 
Mana fineaaniitti nan fayyadama. 
Uffata IHueeuu/uffaehuu barbaade nan 
fr ladha. 
Uffata Ihueeuul koo haala gaarii ta'een 
nan uffadha. 
Kophee koo nan keewwadha. 
Kophee koo nan hidhadha. 
Qarshiiwwan addaan nan baasa 
Saantimoota addaan nan baasa 
Suuqiidha wanta tokko tokko nan bita 

2 8akkeewwan adda adda ofii kootiin nan 
adeema 

3 Hajii manaa fi kutaa keesaa nan hojja 
dha 

4 Nan qo'adha. 

5 Mana barumsaa keessatti hojiiwwan 
barbaachisoota ta'an kan biro nan 
hoiiadha. 

6 Itti gaafatamummaa ofrtti nan fudhadha . 
. mi'oota koo nan addaan baase/be 

eka. 
mi'oota kootiif of eeganoo nan god 
ha. 

7. Of ilaalchisee dhimmoota jiraniif murtee 

nan kenna Imurteessa. 
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