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Abstract 

The main purpose of this study was to investigate factors that afj'ect the participation of 

Woman in FAL programs. The study was confined to two woredas, Mensibu and Nejo in west 

Wollega Zone of Oromia Region. A total of 125 female adult learners, 18 facilitators, 3 zone 

and woreda women's affair experts, and 3 zone and woreda education experts were used as a 

data source which were selected using simple and availability sampling techniques. To 

obtain the required information questionnaires, interview, FGD and observations were used 

as data gathering tools. In this study both quantitative and qualitative methods were used. 

The data gathered through questionnaires were quantitatively analyzed using fi"equency 

count and percentage and intelpreted whereas the data gathered through interview and FGD 

were qualitatively analyzed and triangulated with the quantitative data. Besides, information 

obtained through observations was also used to complement the quantitative and qualitative 

data. The data analysis resulted in the following findings: family - related factors like the 

impact of heavy work load at home, family 's economic status, the existence of family 's 

influence and family 's educational background, and socio- cultural fa~lOrs like negative 

allitude and practice of the society towards women's participation, harmfill traditional 

practices, under estimation and devaluation of women 's potential and lack of initiation and 

appreciation about the value of women 's participation as well as program - related factors 

like participation in identifying training needs and problems ,participation in selecting 

contents ,learning experiences ,objectives, place of training, resource materials and duration 

o.f training ]!"erefollnd to be the majorfactors affecting the participation o.fwomen in FAL 

programs .Based on these major findings conclusions were made. Finally, based on the 

findings and cone/usions certain recommendations were made. Some of these include: 

awareness mising activities should be carried out; focal person should be assigned for adult 

education in each \\Ioreda; the provision of FAL program should be integrated Ivith 

livelihoods of the learners; FAL fac ilitators should get adequate initial and reji-esher 

training and reglliar supervision o.l FAL centers should be conducted by responsible bodies. 

VII. 



CHAPTER ONE 

The Problem and its Approach 

This chapter deals with background of the study, statement of the 

problem, significance of the study, delimitation of the study, limitation of 

the study, definition of key terms and organization of the study. 

1.1 Background of the Study 

Education is instrumental in bringing about change and development. 

Part of the solution to economic problems will be to make people more 

productive through education and training. Thi s can not be achieved by in 

school education only. Functional adul t li teracy has a significant part to 

play (Jabre, 1988:22-24 a nd Hilde brand, 1994:203). 

Educating Women increases a nd improves their productive capacity a nd 

brings about attitudin a l ch ange which facilita tes developmen t of the 

national economy a nd well being of individual and house holds of h a lf 

segments of the society. As a result , giving women equal access to 

education is no t only their right, but is a lso likely to have significant social 

and economic benefits fo r the country (Cochrane, (1 979), Lesh e, (1988) in 

Asmaru (1998:1 51). 

However, Women a re marginalized 111 th e development process oW111g to 

their low level education. With regard to this, Aggrey in Kwesiga 

(2002 : 101) stated that: 

No race or people can ralse halJ s lave, halJlree. The surest 

way to keep a p eople down is to educate man and neglect the 

women. If you educate a man you simple educate individual, 

but if you educate women, you educated a family 

Full and complete development of any country requires the mwomum 

pa rticipa tion of women who a re a bout ha lf of the world's popUlation as 



they are the · easier educators of children . Regarding the necessity of 

educating women Hyde ( 1989:9) pointed out that: women's education is 

being viewed as critical not only for its contribution to literacy and 

learning but also for it's contributing to health, nutrition, family planning 

and economic growth. However, while the social, economic and political 

development of any country is directly or indirectly dependent on women 

education, they are not given due attention in different development 

activities especially in education. They are taken as the invisible work 

force unacknowledged back bone of the society who are a ll crucial to keep 

the socio economic alive. 

When schools open their door wider to girls and women in addition to 

boys and men , the benefits multiply. In deed fai ling to invest adequately in 

educating women can reduce the potential benefit of educating men. This 

failure exacts a high cost in lost opportunities to raise . productivity, to 

increase income, and to improve the qua lity of life . Yet Women's education 

lags fa r behind men's in mos t developing countries with far reaching 

adverse consequ ences for both individu a l and national well being. Thus, 

the sustainable development of a ny country can not be obtained with out 

full participa tion of women in education . 

According to the Ethiopian MoE (1994), educating women equip them with 

problem solving capacity a nd a bility and enable them to identify ha rmfu l 

tradition and replace them by useful ones in order to bring su staina ble 

development. Moreover, it p lays a vita l role in the promotion of respect for 

human righ ts a nd democratic values, creating the cond ition for equali ty, 

mutua l unders tand ing and co-operation among people. One of the areas of 

education which is high ly related to the li fe of women is functional adult 

literacy, since it h elps them improve their live lihood . 

Hence , the student - research er was interested in studying fac tors which 

affect the partic ipa tion of women in FAL progra m in two woredas of west 

Wollega zone of Oromia region . 
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1.2 Statement of the Problem 

Different scholars have written a number of books on the economic, socia l 

and political a dva ntage of women's education. Research reports of World 

Bank (1 986a) , for exa mple, a sserts tha t fem a le education is linked with 

late marriage, lower fertility ra te , the desire for s ma ller families and 

increased practice of family planning. 

In m a ny developing countries, women's pa rticipa tion in education is very 

low. Eth iopian Women in education in gen era l a n d that of Oromia in 

pa rticula r are a lso simila r to that of ma ny developing countries . As 

Seyou m (1 986), pointed out, the attitude of th e society gives maximum 

value to men than wom en which hinder women fro m education 

opportun ities . 

The participation of women In Income generating aC,tivities through 

fu nctional adult literacy program is determined by diffe rent constraints . 

. That mean s a large n u mber of women's economic activ ities are carried 

ou t by large number of operations which generally are not recorded in the 

official accou nts . Most of them have low level of par ticipation in functional 

literacy p rograms to generate their in come . 

Hence, this study was designed to assess the major factors that affect the 

par ticipation of wom en in Functiona l adult literacy programs and an 

attempt was made to s u ggest some alternative solution which m ay help to 

alleviate th e problem s of women's participation. Accordingly, the study 

was tried to answe r the fo llowing basic question s . 

1. What are the family-related factors influencing women's participation 

in fun ctional adult literacy programs in Menesibu and Nej o woredas of 

west Wol1ega zone of Orom ia Region? 

2 . What a re th e socio- cultural cons traints that affect the participation 

of female a dult learners in functional adult li teracy progr ams? 
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3. What are the program- related factors influencing the parLicipation 

of female adult learners in functiona l adult literacy programs? 

1.3 Objectives of the Study 

1.3.1 General Objective 

The general objective of this study was to analyze factors affecting the 

participation of women in functional adult literacy programs in Menesibu 

and Nejo woredas of west Wollega Zone of Oromia Region. 

1.3.2 Specific Objectives 

The specific objectives of this study include: 

• To identify family - related fac tors influencing the participation of 

wom en in FAL progra ms; 

• To ana lyze socio- cultura l factors influencing th~ participation of 

wom en in FAL progra ms; 

• To identify program s - related fac tors affecting the participation 

of women in FAL programs in two woredas of the zone 

1.4 Significance of the Study 

Th e pa rticipation of women in functional adult literacy programs has not 

yet been systematically studied in west Wollega Zone . Therefore, the result 

of this study is expected to be useful to identify the major factors that 

affec t the participation of women in function a l adult literacy in Menesibu 

and Nejo woredas of west Wollega zone of Oromia Region. More 

specifically, this 

study might h ave the fo llowing s ignificance: 

l. IL m ay provide valuable inform a tion to policy makers, educational 

planners and education al administrators in the zone concerning 

functional adult li teracy programs. 
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2. It may enh a nce awareness raising activities of the woredas education 

offices regarding the F AL programs. 

3 . It may serve non-governmental organizations interested III the 

implementa tion of FAL programs in the woredas as a source of 

information. 

4. The study may serve as a source of information for other researchers 

who wa nt to conduct in depth s tudy on the sam e issue . 

1.5 Delimitation of the Study 

Since West Wollega Zone of Oromia Region has 19 woredas due to 

resource constraints a nd for the sake of its ma nageability the study was 

limited to Men esibu and Nejo Woredas . Moreover,the Study was delimited 

to family-related , socio-cultural a nd program - rela ted factors that hinde r 

the participation of women in functional adult literacy programs. 

1.6 . Limitation of the Study 

Althou gh the researcher of this study put some efforts to make the study 

more reliable a nd u seful , there were various constraints encounte red during 

the study. Some of these were lack of releva nt referen ce ma teria ls on the 

topic, absence of respondents at a needed time becau se of harvesting 

season, lack of aware n ess on the meaning and importance of the topic by 

the con cerned bodies during interview and weak PAL activi ties in the study 

a rea were very challenging. However, the researcher tr ied his best to 

manage those problems and able to complete thi s study . 

1.7. Operational Definition of Key Terms 

Adult - An individual wh ose age and biological s tate requires a n expected 

form of behavior a nd a set of social roles. 

Adult education - Activities designed for the purpose of bringing a bout 

learning among those whose age, social roles and self perception defin e 

the m adults. 
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Centers- The place where functional adult literacy . programs are 

conducted 

Facilitator- A person assign ed to facilitate the teaching learning process 

at functional adult liter acy center. 

Functional Adult Literacy- A type of adult education intended to develop 

basic reading and writing plus knowledge and skills for income generation 

to improve the livelihood of poor a dults . 

Literacy- Refers to the s kill of mastering reading and writing. 

Participation- Is the act of taking part or having a s h a re 111 an activity 

and self initiated contribution in decision m a king process. 

Woreda- Refers to an area marked of a nd developed for administrative 

purposes. 

1.8. Organization of the Study 

The study has been organized and presented in five chapters. Chapter one 

contains back ground, statement of the problem, objectives of the study, 

significance of the study, delimitation and [imitation of lhe sludy, and 

definition of key terms. Chapter two presents rev iew of the related 

literature, chapter three describes methodology of the study. Chapter four 

covers presentation and analysis of data. Chapte r five concludes the study 

with a b rief Summary, Conclusion and Recommendation based on major 

findings. 
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CHAPTER TWO 

Review of Related Literature 

The researcher of this study has tried to revIew some relevant issues, 

concept and facts with regard to the problems of the study. The first part 

of this chapter focuses on the concepts of functional adult literacy (FAL) . 

Following this literacy a nd its purposes, historical development of literacy 

(FAL, Benefits of FAL for women and the need for women's participation in 

FAL program a re described. Then, ba rriers to women's participation, 

planning FAL, strategies in FAL program a nd the role of facilitators and 

coordinators in FAL h ave been elaborated. Finally, Approaches to the 

provision of FAL, FAL teaching m aterials and the experiences of selected 

countries in the implementation of FAL program have been expla ined. 

2.1. Functional Adult Literacy (FALl: Definitions 

Functional adult literacy is a concept which was developed in the late 

1960s and then implemented in several countries in the 1970s and after. 

It was initiated at the world conference of Ministry of education on the 

eradication of illiteracy in Teheran, Iran, in September, 1965. The merge of 

functional literacy program in to educationa l progress as a whole was 

brought in to focuses by d irector general of UN ESCO (Bhola, 1994). It is a 

concept used in various ways starting from the more literal meaning of 

literacy that is used to perform certain functions, a ll the way to the more 

metamorph ic meanings of other basic knowled ge and skills required by 

people in their dai ly life. 

In UNESCO terminology, the term functional li teracy came to denote a 

cluster of concept which logically was on ly loosely linked. In brief the term 

refers to an approach to literacy education in which aspiration to achieve 

universal li teracy are temporarily set as ide , in which traditional patterns 
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literacy is mostly a process of correlating development purpose with 

educational programs and inputs. It is not merely a literacy program, but 

more than literacy. It is an approach making adult literacy aim at 

knowledge, understanding, agricultural know how, farming skills, 

enhancing changes in attitude and motivation for solving day to day 

problems (Melesse (1997), Okech and Samuel (2008). 

On the other hand Baynham (1995:8) cited in Papen (2005) notes that, 

functional literacy is a powerful construct in defining literacy in terms of 

its social purposes, the demands made on individuals with in given society 

to function with in that s society to participate and to achieve their own 

goals. Rassool (1999) who summaries the rise of the concept and the 

various changes the definition has under gone equ ally draws attention to 

the close association in most variants of functional literacy with work 

related task, with job and employability a nd with demand' of the economy. 

She suggests that the concept of function a l literacy match as skills with 

quantifiable educationa l out comes a nd with economic needs (Rassol, 

1999:6). S imilarly, Bhola (1988) in Sand haas (2005) stated that functional 

adult literacy is one approach to social change. It seeks n ot only to teach 

adults to read and write and to make them more productive, but also it 

seeks through an integrating program of work oriented literacy , to touch 

their total lives, to transform their social, economic and value structures. 

According to Bhola (1994:37) the current concept of FAL is more tha n 

mere economic skills. It has come to h ave three e lements li teracy, 

function a lity and awareness . The literacy com ponent focuses on the skill s 

of reading and writing. The acceptable levels of skill for literacy have to be 

decided with an each program. The functionality component deals with 

economic skill s . Good functionality li te racy program denote merely teach 

and demonstrate economic s kill. Economic ski ll s are typically taught with 

in the context of income generating progra ms. The awareness componen t 
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creates awareness among learners in regard to their social, cultura l a nd 

political life. Thus, it is a mixture of culture and civic literacy. 

On the other hand, the Ethiopian National Adult Education strategy 

adopted in 2008 proposed that the government continue to use the 

terminology functional adult literacy (FAL) in a dual way. 

In the first it refers to literacy that is functional, that is practice of 

reading and writing put to som e use. People h ave atta ined 

functional literacy when they have adequate knowledge a nd s kills 

to u se, reading and writing for any purpose for which they need 

those skills. 

The second meaning of func tiona l literacy refers to the acquisition 

a nd use of reading a nd writin g to learn practical knowledge and 

skills useful for other aspects of li fe such as agriculture, health, . 
civic education, cultural education and soon (MOE, 2006:3) 

2.2. Literacy and its Purpose 

The traditional understanding of literacy has dealt solely as the ability to 

acqUIre the 3RS (Riding, Writing and Arithmetic). However, at the end of 

Second World War, UNESCO assumes the responsibility for putting 

literacy on the educationa l agenda of the national government. S ince , the 

narrow understanding of lite racy had led to motivational problems for 

adults (Okech, 2007) . Literacy is one of the most frequently used terms 

when it comes to development in this millennium. Literacy as human right 

is the focu s of four United Nations campaigns, the education for a ll 

campaign, the millennium development goals, the United Nations literacy 

decades a nd su stain able developmen t. 

According to UNESCO (2006) Li te racy IS the abili ty to identify, 

understa nd , interpret, create, communicate, compute and use printed a nd 

written materials associated with varying context. Literacy involves a 

continuum of learning in enabling ind ividua ls to achieve their goals, to 
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develop their knowledge and potential and to participate fully 111 their 

community and wider society. In line with this, Gray (1956:24) cited in 

Papen (2005) stated that a person is literate when he/ she acquired the 

essential knowledge and skills which enable him/her to engage in all 

those activities in which literacy is required for effective functioning in 

his/her group or community and his/her attainment in reading, writing 

and arithmetic make it possible for him/her to continue to use this skills 

towards his/her own and the communities development. In the above 

definition, li teracy is described for abroad range of activities associated 

with the individual's participation in society. On the Other hand Mamo 

(2005) described that literacy is a means of communication through the 

use of written symbols. It opens the mind of people and makes them 

receptive to changes, new ideas and practices. It h elps them to adopt new 

style and m ethods of production and practices and there by using their 

income. He a lso specified that literacy makes people mostly ready to 

accept changes in thei r life style, in their methods of production, health 

practices, th ere by enabling them to apply technologies and benefit from 

such intervention . Similarly according to Thompson (2005) in Huppers 

(2006) literacy is viewed as a continuum of knowledge and skills and has 

proved to be the foundation of economic and social development of the 

individual as well as the country. It is considered as a first step towards 

contributing to the promotion of education as well as improving the status 

of the poor, women and marginalized groups. On the other hand, Freire in 

Rogers (2004) argue that literacy is interpreted in terms of power. Non ­

literates are defined as being oppressed by the literate and the general 

purpose of learning literacy skills is to achieve empowerment and to 

change the system to help the oppressed through literacy to achieve their 

liberation, participation in th is paradigm means not just attending literacy 

classes but joining in the group activities rather being passive learner. 
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Sadhaas (2005) stated that, adult and other educators h ave accepted that 

the skills of literacy are not ends in them selves but need to serve some 

purpose and practice that is importa nt to the ir users. Thus, more 

specifically, livelihood restricts itself to knowledge, skills and methods 

used to produce or obtain the food, water, clothing and shelter necessary 

for survival and well being. He further stated that livelihood seems more 

appropriate than either employment or income generating activities ' 

because the majority of people in developing countries who participate in 

program with literacy components derive their living mainly for 

subsistence agriculture a nd often from the exchange of goods and services 

rather than from earning wages or salaries. Form the literacy point of view 

one can conclude that a dult literacy is the fe rtilizer needed for 

development and democracy to take roo t a nd grow. It is the invis ible 

ingredient in a ny successful s tra tegy for eradicating poverty a nd achieving 

gender equa li ty. 

Literacy is vital for development and dem ocracies to be come established 

and grow. Investing in adult education h as m ajor economic, social, 

cultura l a nd political benefits for a coun try. As stated by Doronila, (1996) 

cited in Okech, (2007 ) li teracy is instrument, a tool tha t when used 

effectively in the righ t co ndition, wi ll enable people to achievement 

purposes in life including poverty reduction. Literacy is thus, a livelihood 

skill which like all other s kills, has to be put to proper use in an enabling 

environment in order to produce improved livelihood a nd reduce poverty. 

Simila r to this, Scribner a nd Cole (1 98 1) in Okech (2007) pointed out that: 

Literacy does not simply know how to read and write a 

particular script but applying this knowledge for specific 

purpose in specific contacts. 

Literacy is effective to the extent that the people to whom it is addressed, 

in pa rticular women and the least privileged groups, feel the need for it in 

order to meet their most essentia l requirements, in particula r the needs to 
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. take part in the decision of the community which they belong. Therefore, 

the purpose of literacy is to increase pa rticipation of every body in 

planning and implementing development activities. 

According to Ariyarante, cited in Bhola (1994) literacy IS a part of the 

"awakening" of the people and is necessary to build a critical mass of 

spiritual consciousness. The term literal covers aboard range of positive 

qU 8lities th8t a re n eeded by the individual a nd the nation at large. 

Mutanyata (2007), clearly pointed out some of the purposes of literacy 

here under: 

• Literacy enables a person to obtain information from print media 

and use it to solve issues of day to day life that is a person reads 

road signs, labels on packages, news papers, receipts and bills etc. 

• Literacy increases a person's confidence because he /she can 

communicate a nd understand communication signals with out 

depending on another person for interpretation. 

• Li te racy increases a person's level of participation m development 

programs both for individu a l and community benefits becau se 

h e/ she can access more information sources and is knowledgeable 

and skilled. 

• Literacy creates the condition for the acquisition of a critical 

consciousness of contradictions of society in which a person lives . 

2.2.1. Historical Development of Literacy /FAL 

Until the mid 1960s the right to literacy was primarily understood as a set 

of technical skills as reading, writing a nd calculating. Promoting literacy 

was fundamentally a matter of enabling individuals these skills. This 

conception led to mass literacy campaigns a imed at the erad ication of 

illiteracy with a few years (Sandhas, 2008). 

The year 1960s and 1970s brought attention to the ways in which literacy 

is linked with socio-economic development a nd the concept of function a l 
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literacy was born. Programs for functional literacy designed to promote 

reading and writing as well as arithmetical skills necessary for increased 

productivity where the subject of many national and international 

campaigns. During this period, functional literacy marked a turning point 

in the modern history of education. In addition, it allied education and 

especially literacy with social and economic development and expanded 

the understanding of literacy beyond the imparting of basic technical 

skills. 

In 1964, UNESCO launched the experimental world literacy program to 

make literacy an effective tool in development. Functional literacy was 

derived from the post-independence theory of the third world countries 

which stressed economic production more than fundamental education 

strategy. In many other respects like fundame ntal education, functional 

literacy was expected to attract a nd sustain the intere$t of the learner 

because of the utility of the functional content in the program. It was 

assumed that the utility of the skills imparted would immediately be 

converted in to goods and services that would improve the lives of the 

learners . According to Mulunsa, (1988) the functional literacy approach 

was endorsed by world congress of ministry of education on eradication of 

illiteracy held in Teheran in 1965. 

In 1970s, Paulo Freire, Brazilian educator and psychologist developed a 

method for teaching literacy in terms of cultural action s immediately 

relevant to the learners. In Paulo Frei re's ideology, the illiterates are seen 

as an oppressed people. The functional literacy therefore, is to enable the 

illitera tes to realize their condition and to take action in liberating them 

selves from their Oppressors. During this period, due to the influence of 

Paulo Friere, literacy was seen as a strategy for liberation. His aim was to 

en able the adults not only to read the word but a lso to read the world 

(Mulunsa, 1988). He used a method of "conscientization" translated as 

consciousness ra ising and critical consciousness development through a 
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process of reflection and action. Freire was teaching the poor and illiterate 

Brazilians to read at a time when literacy was a requirement for suffrage 

and dictators ruled m a ny South African Countries. 

In the 1980s and 1990s, UNESCO and the international community 

addressed the literacy issues for all age groups in both industrialized and 

developing countries. During this period , a more analytical perspective 

came to distinguish literacy as a technical skill to literacy as a set of 

practices defined by social relations and cultural process. This view 

explores the range of uses of literacy in the entire spectrum of daily life 

from the exercise of civil a nd political rights through matters of work, 

commerce and child care to self instruction, spiritual, enlightenment and 

even recreation. 

According to Sandhaas(2007), the world declaration o[ education [or a ll 

(EFA) introduced the concept of basic learning needs featuring lite racy in a 

continuum encompassing forma l and non formal education for c hildren, 

youth and adults in 1990. This concept encompasses the four pillars o[ 

education namely learning how to acquire knowledge, learning how to act, 

learning to live to gather and learning for life . 

In 2000, the Dakar, Senegal, frame work of action and the Uni ted Nations 

Assembly Resolution on the United Nation literacy decade portrayed the 

evolving notion of literacy as a key elements of life lon g learning in its lived 

context. 

2.3. The Beginning of Functional Literacy in Ethiopia 

The existence of an alphabet in Ethiopia dates back to the 4th C A.D 

(Moore, 1990). In its subsequent development, however, the Ethiopian 

a lphabet was associated with the Christian religion and thus literacy was 

left to the clergy only to be used as a means of religious instruction. It was 

only in ~he 1980's that literacy and basic education were realized as a 

means of development and modernity. In line with this, Dessu (2008) 
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stated that, the history of Adu lt li teracy in Eth iopia is much olcl er th a n th c 

history of modern formal education . That is the beginning of modern 

formal education in Ethiopia was marked by the establi shmen t of Menelik 

II School in Addis Ababa in the year 1980. In supporting this, Ti lahun, 

(1990) ci ted in Mamo, (2007), pointed out that, even though it is very 

difficult to tell the exact time, place a nd forms of a dult edu cation in 

Ethiopia, there are severa l evidences for the exis tence of adult literacy 

practices pnor to the regime of Menelik II . That is there were some 

traditional forms of transmitting knowledge, skills and values by the 

elders of the young. 

i. Literacy Program during the Imperial Era. 

The first attempt to provide literacy education to a wider target group was 

made by a voluntary o rganization established in July, 1962 with name 

roughly translated as "Association of the National Army for the Alphabe t" 

with a gu id ing Motto of "Let every one Learn". It was organized by some 

notable, h igh government officials with Emperor Hai le Selassie as their 

patron . At about the same time, a ministry of community development 

wa s es tabli shed to guide, organize and coordinate rura l development 

activities including provision of basic education (MOE, 1989). 

The second large scale li teracy program was work oriented adult literacy 

program; (1 968-1973) which was a n out come of the 1965 Teheran world 

conference . In line with this, Keweloh, (1 974), stated that functional adu lt 

literacy wa s started in Ethiopia in the late 1960s few years after the 

formulation of the concept of functional literacy by the Teh eran conference 

in 1965. Simila rly , Mamo(2007) and Samuel (2008) pointed ou t that the 

historical development of functional adult li teracy in Ethiopia dates back 

to 1960 's when Ethiopia enjoyed hosting the work oriented adult 

functional li teraey pilot program sponsored by UNESCO and UNDP. 
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In 1967, integrated rura l development package were supported by SIDA 

and USAID in Arsi and Wolayita (CADU) and (WADU) project. Peasants in 

the project areas were trained in n ew farming technology use farm inputs 

and directly rela ted to basic education. 

Being one of the African countries selected for pilot testing work oriented 

adult literacy programs; Ethiopia introduced it in a tripa rtite agreemen t 

with UNESCO a nd UNDP in 1968. At about th e same year, UNESCO a nd 

UNDP initiated a pilot program named work oriented adult education 

program in two different socio economic environments, Akaki and Mojo 

a reas and Jimma area (Mamo, 2007 and Samuel, 2008). 

The objective of this project wa s to link literacy a nd dominant livelihood 

activities in specific socia l environment. However, both part of the 

program was collapsed due to the 1974 popula r revolution . 

ii. Literacy During the Derg Regime 

The pro-socia lis t revolutionary government took government power in 

February 1974 a nd soon issued a procla mation known as Development in 

Corporation-Campa ign for knowledge and Work (MOE, 1989). This 

campaIgn had li teracy as on e of its programs for nation wiele 

implementation with ' h eavy emphasis on the rura l areas including these 

that were very rural remote and neglected. 

According to MoE(1 989),60,000 ca mpaigners participa ted in the program 

for the two years and were a ble to make 160,000 people li terate. 

The most extensive a nd large scale program during the Derg Regime was 

the Nationa l Li te racy Campaign carried out a ll over the country between 

1979 and 1983. Among the Derg Regime's few successes was the 

nation a li ty literacy campaign . The campaign extended its horizon s year by 

year and reached over 22 million people (51.7% fema les) in ten years of 

which 20 .30 m illion (50 .5% fema les) passed the beginner literacy test. 
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Over 18 million (45.5% fema les) joined the post literacy stage and 13.8 

Million (45% females) successfully completed the progra m (MoE, 1989) 

iii. Adult Literacy after 1990 

With down full of the Oerg Regime, the new government introduced new 

education and training policy (MoE 1994).At presen t the education scctor 

policy through its subsequ ent ESOP has focu sed on the adult non form~l 

edu cation which emphasize tha t adult education will follow the fun ctional 

Adult literacy approach (MOE,2006). 

Ethiopia has launched a new adult education strategy in March 2008. The 

strategy was developed, enriched and finalized by involving many actors 

that are engaged in adult education in one way or another. For the first 

time in the history of th e country, a national adult education strategy was 

endorsed by six government ministries who are involved in adult 

education directly or in directly. Following the national strategy, the MoE 

has developed a FAL guide line and a three year national action pla n to 

expand in E thiopia with the ac tive involvement of stake holders. (MoE, 

2008) . A part from the efforts of the government a number of non­

governmenta l organization s a nd communi t ies based organizations a rc 

engaged in expanding FAL programs. For example in 1997/98 Action Aid 

Ethiopia introduced the REFLECT approach in pilot project a rea in rural 

communities of WakIm (SNNPR) a nd Jimma (Oromia). Similarly begin n ing 

from 2005, PACT Ethiopia together with indigenous NGOs is trying to 

initiate a program n amed adult functional literacy in some woredas of the 

Amhara Region. 

2.4. Benefits of Functional Adult Literacy for Women 

A number of observations further indicate that women's pa r ticipation 111 

functional literacy frequ ently gives rise to new s ituations conducive to 

struggle around women's liberation. Functiona l literacy is not merely 

about basic skills of reading and writing, it is about provid ing individuals 
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with the capabili ties for understanding their lives and socia l environment 

as well as equipping with problem solving skills, literacy there fore is a 

foundation of human resource development and is critical to a llevia ting 

poverty and to enhance the general equ ality of life the people. 

The education of women is particula rly valua ble as a strategies investment 

in human resource, as the social returns a re high . The education of 

women and girls has a tremendous impac t not only on their own 

development but also on that of their families and communities. It acts as 

a catalyst in virtually every dimension of development a nd poverty 

a llevia tion with out comes such as reduced fertili ty, reduced infant 

mortality , improved child survival, better fa mily health , increased 

education a tta inment, higher produ ctivity a nd gen era l im provement in the 

nation's economic situa tion (http: //www.escape-hrd.org). 

The masterin g of skills may a lso give women a new potentia l role in fa mily, 

greater opportun ity for paid employment, lead ing to economic liberation. 

With regard to this Samuel (2007) s ta ted that func tiona l adul t li teracy 

when smoothly linked to development activities benefits targe t groups in a 

number of aspects . It h elps a dults to enjoy a better life through 

improvement in agriculture, the environment, h ealth a nd fam ily planning 

by enabling them to inquire and decide on their daily life cha llenges and to 

fight prevailing n egative perceptions , attitudes a nd harmful traditional 

practices . It helps them to exercise their rights a nd obligations. Moreover, 

it encourages proper children care especially girls education and gender 

issues and ultimately, it enables the women to actively pa rticipate a nd 

contribute to building democratic na tion. He further stated that fun ctiona l 

adult li tera cy h elps the learning groups to gain self confidence an d a sense 

of empowerment and to improve their own living conditions out of the ir 

own efforts . It involves a wide range of localized bas ic livelihood activities 

cha rac terized by participation and goal orientation (Samuel, 2007) . On the 

other h and, the research result of world young women Christian 
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Association (WYWCA) reveals that. Women who received li teracy tra ining 

a re more respected in the community and at home. They have better s kills 

in their search for jobs and can therefore earn higher salaries. They realize 

that some jobs which a re traditionally considered to be for men only are 

for them too. They have better capacity to run small business and keep 

records on their own. They are strengthened in leader ship role in 

women's groups . Their political awareness, participation and 

organizational skills are enhanced . They gain better under standing of 

their right and they are in a much better position to help their chi ldren 

with their school work (WYWCA, 1989) . 

2.4.1. FAL for Empowerment 

Since the birth of this term in the heydays of the black power movement 

in the United States in the early 1960s, it has been u sed in a wide variety 

of contexts in which marginalized groups have sou ght to be brought in to 

the main stream of societal decision making control of public and private 

affairs and governance in general. 

According to Kibre (1999) empowerment is a process of developing human 

capacity. It is the process that encompasses people deciding where they 

are now, where they want to go and developing of power. She further 

stated that empowerment is a necessary part of development process at 

which level, for women to advance towards equal states and involves 

various steps. It starts with self development, with the individual 

rea lization that a lso reaches out to family, community, the nation and the 

global level. 

Most importantly, empowerment helps people to liberate them selves form 

physical a nd mental dependence . Functional adult literacy programs are 

considered as a powerful tool for empowering the people particularly if 

they can apply their new learning and skills properly. It also empowers the 

popUla tion reduce ignorance and poverty. Similarly, Melese (2007) pointed 
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out that the purpose of u s ing FAL as vehicle for empowerment is to help 

people devclop new a ltitude , va lue and p rac tice to wa rds ed uca tion in 

particula r a nd development in general. 

As well expla ined by kibre (1 999) and Bhola (1994) there a re different 

aspects of empowerment. Some of these are :-

• Economic empowerment: - this include program s to empower 

women economically , because this will lea d to the welfa re of their 

families in general better education for their children , better 

nutrition, use of family planning a nd a lso because economic 

empowerment will h ave pos itive influence and development it self. 

• Political empowerment: - this could be achieved through the 

promotion of women's participation in politics at various levels this 

can be accompanied by a ttempts to democratize the whole society 

and to encourage the development of civil society. 

• Psychological empowerment: - psychological empowerment can be 

promoted by h elping people unders tand their socia l, economic and 

political relations . To this understa nding must be added feeling a 

sense of scandal about exis ting realities. 

2.4.2. FAL for Poverty Reduction 

One of the Millennium development goals decla red by the United Nations 

in 2000 was to reduce by ha lf the number of people living in extreme 

poverty by 2015. Adult educa tion in general a nd FAL in particula r can and 

should contribute s ignificantly to this development goal. (Bhola; 2005) 

Successful contribution of FAL to poverty reduction programs includes a 

agricu ltural extension, vocational education, community development and 

training for active citizen ship. According to Duke (2005) adult education 

is a n ecessary condition for the reduction of poverty of groups, 

communit ies a nd classes. It is frequently a crucial element in such 

development work whether national or local in sca le . It can rem ove 

21 



deficiencies which are obstacle to development. In line with thi~, Lind 

(2008:84) s La ted that: at individual and family level pove r ty is an over a ll 

constraint. Poor people especia lly, women s imply can not a fford nor have 

Lime Lo rea d or write for pleasure or oLher purposes. 

According to Bown (1990), Abynur and Samuel and Lind (2008) 

Fu nc t ional adult literacy (FAL) benefits women in several ways . Some of 

these are : 

• I t gives women power to live h ealthier lives . 

• It increases the a ppropriate use of fa mily planning. 

• It empowers women to fight the prevailing poverty and 

diseases like HIV / AIDS. 

• I t enhances their active participation in building a democratic 

socieLy . 

• It encourages them to actively involve in decision making. 

• lL iniLiates Lhem to exercise their rights and obligation. 

• It enables them to protect their environment wisely. 

• It ena bles them to diversify their income sources & JI1crease 

their productivity . 

• It can reduce child and Maternal Mortality . 

• It creates awareness a bout gender equality. 

2.5. The Need for Women's Participation in FAL 

According to Gboku and Lekoko (2007) pa rticipation is a process during 

wh ich individuals , groups and organization are given the opportunity to 

become acti ve ly involved in program developme nt. In other ,vay, Bengal 

(1 989) cited in J oseph (1997) expressed that participation is thc extent to 

which the learne rs are control of the educationa l process goa ls or out 

comes . 
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Women's pa rt icipa tion and influence m govern men ts, familie s , 

communi ties, th e economy, progra m deve lopm en t, a nd the p rovis ion 01-

services is a common good _ It leads to more equitable development, 

stronger fa milies , be tter services a nd better child hea lth (Mis h ra , 200 5). In 

most countries women have been the primary en viron mental careta kers 

for generation, and they are often cu s todia n s of indigenou s knowledge 

abou t agricultural practices and food preservation. Wom en's participation 

in the managem ent of resources, program development a nd in decision 

makin g proces s at very will bring a n ew pers pective to the system. 

Currently participation is recognized as a n essentia l ingredient in the 

success of p la nning implemen ta tion and eva lu a tion of both development 

and adult education program s . It is a means o[ mobilizing th e ability and 

energy of the people [or th e optimum attainment of the goa l of program s . 

According to Balla ra (1 99 1:24-26) and Meloko and Betz (1995: 9) 

participal ion tend s to imply decentral ization or localization of ad ult 

education program s with emphasis up on local content and materia l 

\\'h ieh arc fam iliar a n d relevant to the needs of th e learners . In supporting 

this Gboku and Lekoko (2007) expressed that; 

Participation is considered as a multi dimensional social 

p rocess that helps people gain control over their own lives. It 

is a process that fosters the capacity to implement in people, 

for use in their own lives their communities and their society, 

by acting on issues that they define as important. 

Melese (2000) in his pa rt stated that, participation is genuine involvem ent 

of the people in problem icienlificutio n, participato<"}' plu ll nill g a nd 

im plemen tation . He further pointed out that participation is not only 

crucia l, bu t cr itical becaus e people k now their own problems, be tter than 

outsiders . Pa rticipation or lack of it is what m a kes the Women n eed more 

effort to be empowered through programs which a re des igned fo r them. As 

stated by Bhushan (200 5) women have their own rea lized n eeds . lienee , 
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understand in g the ir needs as perceived by them is an important issue . 

Conseque ntly, rural adult women have to be sensitized to be active ly 

involved in the program of adu lt education that wi ll a ffect their life. 

In supporting th is a rgument Fasokun, katahior and Otunga (2005 : 145) 

claimed that women's participation is a n important prerequi site for 

s uccessful progra m p la nni ng and implementa tion wh ile quoting one 

golde n African proverb "no one shave a women's head in her a bsence . 

Accord ing to G boku a nd Lekoko (2007) the partic ipation of womcn ill FAL 

progra m s has the following purposes: 

2 .5.1. Participation for goal attainment: the aim of a ny adult ed uca tion 

is to achieve , the intended goals . However, su ch progra m goa ls will be 

dete rmined at onset of program planned by involving people to participate 

in programs decision that will reflect the relevant needs opportunities in 

individuals, grou ps and communi ties. As stated by Indabawa a nd Mpofu 

(2006) w[; ,: n women participate and represent in program planning 

proce~s L11c'y will identify their mos t critical problem. In thc end, programs 

developed with needs a nd problems of the women participaLion a L center 

a re likely to be successful. 

2.5 .2 . Participation for self-reliance: participation ge ne rates self 

reliance by breaking thc c ul ture of silence and dependence of \NOmen in 

deve lopment on program . Their greate r involvement on FAL program can 

empower a nd bu ild their capacity to seek greater independence and 

control over their own lives . In s upporting this, Oakley (1999) and Riezen, 

(1996) Citede in Kassahun (1997) argued that participa tion is not only 

crucial , but critical. Since , it is based on the assumption that beneficia ries 

know theit· own problems better th a n any other pcrsons . [n addition 

participation gives opportunity for location of progra m s or conten ts based 

on the needs of the participants . 
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2 .5.3. Efficient us e of resources: According to Gboku and Lekoko 

(2007 : 153) par ticipation facilitate the more effi cient u se of program 

resources . This is becau se decision making and progra m deve lopmen t is 

based primarily on participatory needs a ssessment a nd the identifica tioll 

of loca l cond itions, capaciti es a nd pri orities 

2 .5.4 . Loc al resource mobilization: pa rticipation is con s idered as a way 

of mobilizing resource for program implementa tion. When people! 

participate in goal formulation a nd are satisfied that the goal represent 

thei r felt needs, th ey can commit to the achievement of goals (Gboku and 

Lekoko , 2007) . 

2.6. Barriers to Women's Participation in FAL Program 

According to Article 26(1) of Unive rsal decla ra tion of human rights 

adopted by th e General Assembly of United nations on 19 December 1978 , 

educatio n is not charity : rather it is a fundamenta l righ t for a ll people 

irrespcctive of thei r sex, race, cconomic s tatu s , a nd o thc r diffe rences. 

Even though wom en 's right to education is gene rally recognized, they a re 

far from exercising this righ t. He nce, the educationa l system is often 

blamed fo r disc riminatin g women who in turn seem to exclude [hem fro m 

in volving in most dcvelopment cndcavor of the co untry . 

Many studies h ave been under taken to identify factors a ffe c ting women's 

pa rticipation in education. Accordingly World Ba nk (2002) iden tified 

different facto rs which d irectly or in direc tly ha ve impact on women's 

participation . Som e of these fac tors are poverty, limi ted Rccess , in 

adequate infrastructure , limited income generation opportunity and 

inadequate or supportive policy environment. Odaga and Heneveld (1 995) 

also class ifi ed these fac tors as Socio-economic, socio cultural, learning 

environment, political a nd institutiona l fac tors a nd emphasized them as 

the m a in fac tors affecting women's pa rticipation in education. Besides, 

Cammish (1993 :87) classified these facto rs in to geographica l, socio-
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cultural, political, a dminis trative, health fac tors , eco nomi c and 

cd ucational facto r;; . Som e of these facto rs are d iscu ssed as follows: 

2 .6.1 Family-related factors 

Parent a ttitude toward female educatio n I S onc o f thc mosl illq lO rLa n l 

factors thut have; a ncgative impact on their partic ipation in edu cRtional 

activities (UNESCO 1989 :9) . 

Si milarly king a nd Bellew, (1 99 1 :8) s ta ted that lack of family's 

appreciation for wom en's education is a nother fac tor that can affect their 

participation to educa tion . On the other hand, UNESCO (1 970) reported 

that, in Africa, women com pri se over 50%of adult popula tion, produce 

80% of fo od are involved in 90% of foo d processin g, ra ise the children, 

maintain the h ousehold fetch all the drinking water and fuel , lend small 

life stock and trade in commodities , they performed a ll those tasks under 

harsh con di ti ons with poor training & tools . In addition, the women have 

the work in the fie ld to do or a re employed in cottage industrics or trad ing 

.:.:lctivitics . 

l\lany s tudies indicate tha t literate pa rents recogm ze the importance of 

ed uca tion of wome n and a re willing to ma ke sacrifices for this purpose 

than less educated or illiterate parents. Tn other words , literate pa rents 

have better awareness of chance a waiting educated female than illite ra te 

parents .According to Hyd e; (1989 :21 ) the s tudy m ade in ;; ub-Saharan 

Africa revealed that educated paten ts are more likely to send fe male to 

school a nd kcep them longer. S imila rly, k ing and Hills (1 993:228) stated 

that parents who are educated might have pos itive attitude about fema le 

edu ca tion or prov ide a m ore ;; limulating e;nvironment for education than 

othe r pa ren ts . On the other hand illiterate fa milies feel th a t if women 

atte nd school, they wo uld th in k them ;;elves superior to their fam ili es a nd 

because of this they arc not willing to send women to school (U NESCO, 

1998:9 ). 
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The presence of literate environment has dual functions: it initiates 

learnin g and maintains to keep on learnin g in the initia l stage and; it 

prevents relapsing into illiteracy in the post-literacy stages a nd is thus 

considered to be a prerequisite for literacy (Dumont, 1990 & Ouane , 190'0 

cited in Lind 2008:83). 

Many poorer house holds depend considerably on the labor vf Lheir 

\\'omen in order to supplement household income either directly on the 

farm or in the market place or indirectly by under taking house hold t:lsks 

(kasente, 2000). This idea indicates that low socia-economic status of 

pa rents is important barrier to women's participation in educatioll more 

than men. This is because, a low family in come mostly force women to 

decrease participating in education s in ce they spent the ir time earning 

wage s in the labor market. S imilarly, Teshome (2003) s ta ted that fema les, 

who come from socia-economically well-off families and living in urba ll 

areas arc much more likely to enter, rema in and perform in schvol s thU l1 

disadvantages families. On the other ha nd, Lind (2008:84) has staled: 

At individual and family level poverty is an over a ll constraint. Poor people 

especially, women s imply can not afford nor have time to read or write for 

pleusure or olher purpose . Lack of access to water and electricity and long 

distance clin ics and other public institutions or service limit the time 

available for leisure activities such as reading and studies in addition, lack 

of access to reading classcs is a major obstacle in using acquired literacy 

skills by many people living in poverty . 

2 .6 .2 . Socio- cultural factors 

According to Deghe (1985), the only socially acceptable roles of women in 

most developin g countries pa rticularly thosc who are found in sub­

Saharan region is to be wives and mothers. In most traditional societies oj" 

the world, the attitude toward women is characte rized by what has come 

to be known as male chauvinism. As well explained by Nafukho, Amutabi 
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an d Olunga, (2005) in mos t African countries the system of patria rchy has 

been wide ly practiced . In mos t cases with out tangible reasons men a re 

superior whi le wome n a re inferior. This syste m of social rela tion ship 

creates opportunities for men to control and being dominant over wom en 

fro m many accesses to socia l, economic and education. Simila rly, as cites 

in Siklcn, Be rnard (198 1) noled lhal women a re secn as Icss lha n and 

diffe rent from men. This assignment of less value to wome n takes the form 

of attitudes tha t favor males over fema les for dec ision ma king and 

participalion . In addition to this, Shus ha n (2005) reported th a t the main 

reason why women don't become ac tive participant can be explained by 

under stand ing that women a re not valued as men a nd that this bias 

results in negative attitudes and practices toward wome n. The refure, in 

aI'eas where th is type of thinking s till exists the pa rticipation of women in 

education beco mes weak. In supporting this, Ziyin,(2004) stated that 

gender stereotype is one among the Socio-cultural fa ctors that impede 

females par ticipa tion in education perpetuating the domina nt role of 

males and imparting the inferior of females in different ac tivities . Because 

of these families consider the male as brave, expressive , self confident 

where as the females s hy , quite an d de pend ent. 

2.6.3. Program -related factors 

Program fac tors a re those practices and procedures that exclude or 

discourage women adults from pa r ticipating in a dult education a ctivities . 

There a re a number of program based factors that affect the partici pa tion 

of women in functional adult li te racy programs, Some of these a re: 

i) Place of residence- in ma ny developing countries, Urban wo men 

have re lative ly more accessible and favorable conditions regarding 

participation in adult education than do those wh o livc in rural 

and distant a reas . Nafukho, Amuta bi a nd Otunga (2005) 

concluded th at the location of adult edu cation progra ms and 



) 

avail a bility program material s de termine the accessib ility of 

women adult learners. 

II. Incompetent facilitators - the use of unm otivated a nd 

incompetent facilitators or program planner is a nother m ajor 

reason why many adult women are unable to participa le on adult 

education programs 111 many African countries . F'asokun, 

Kataho ire a nd Oduaran (2005) . 

111. Poor management system- as well expla ined by F'asokun, 

katahoire a nd Oduaran (2005) poor m anagemen t of th e p rogram 

plann ing process is one of the major reasons why many women 

adult learners often do not want to ac tively pa r ticipate in adult 

education. Poor program management and coordination systC11l 

often becomes less a ttractive and discourages women . 

Generally, progra m relaled [aclors a rc charac te rizcd by inco nvenicnt 

schedu lcs or localions for progra ms, lack of relevant or appropria te 

programs a nd poorly tra ined facilitators or Co-coordinators. 

2.7. Planning FAL Programs 

Planning is a process of decision making on the amount of time, money, 

man pOWer, and other resources needed to be spending to a given program 

to attain the desi red goal (Yalew, 1992). Eade and Williams (1995) a re of 

the same opllllon and further stated tha t in order to enaule adult 

education respond to the needs of the targe t groups, keep the adult 

education progra ms effective and sustaina ble , requires the participation of 

the target groups in th e pla nning process their participation in the 

planning process in itse lf is a n educationa l expe rience. 

As stated by Nakayenga (2000) a ny body who plo.ns an adul t literacy 

program should know that success ful lileracy program s are baseJ 011 

planning the resources, methodology and the process . I t is a lso equally 

important to ensure that adul t learners enjoy the benefit accruing form 
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the p rogra m, but is only pos sible if the program I S integrated with otlIer 

development activities , is participatory, func tiona l and diversified. 

Participa tion ena bles the target groups learn a bout pla nnin g and develop 

skill s in decis ion ma king. It is al so a m eans of ensuring th a t the need s of 

the targe t groups are taken in to consideration. On the other hand, 

Malone , Arnove (1998) and Yalew (1992) argu e that p la nning a t differen t 

levels is a n integra ted process. Por them, what is important is that 

pla nn ers at each leve l have to includc the goals, obj ec ti ve and activ ities of 

adult education programs. 

According to Apel and Camozzi (1996) cited in Gboku a nd Lekoko (2007) 

ac tive pa r t icipation is a core store of program development for adults . 

Because it promo tes program flexibility, a llowing the program to adapt to 

the changing needs of the adult lea rners as they progress through their 

learning experience. 

Grieshaber (1 994 : 142) writes tha t pa rticipatory planning is a p10cess tha t 

requires decis ion making by people who participate in a program on how 

to u sc resources and plan activities to a rrive at the intc nded obj ective. In 

add ition, pla nnin g proces s rcquirc decidin g on the best a lterna t ives that 

ensure th e atta inment of goa ls s e t. It is the mos t decisive pa rt of the adul t 

ed uca tion process a nd shou ld ta ke in to con side ra ti on its targe t 

popula tion to ensure its participatory nature . 

2 .8. Strategies in FAL Programs 

Literacy sl ra tegy refers to the model of planning and implem entation of 

lite racy activities . The strategies adopted arise directly from the objective 

of deliverers of the program a s regard s both choosing literacy as th e; 

means of operat ion a nd making the content a nd methods fit the over a ll 

a ims (Lind and J oh n ston, 1990) . 
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According to Mutanyata (2006 :40) the principle de terminant of thc 

s uccessful FAL program reqUIres resources a nd enforce effective 

coord ination at a ll leve ls as central mechanism. I-Ie furth er pointed out 

th a t, coordin a tion a m ong m inistries, departmen t, and private agc ncies li es 

at the heart of a ny literacy program and hi nges up on clear de lincation of 

roles and respon sibili ties. The statu s a nd ego of a ll participating groups 

must be untangled in the p la nning stages so tha t everyone k nows which 

organ iza tion or ministry has th e administrative and financia l ma ndate for 

\\·h::1t. On the other ha nd , Na kayenga (2000) stated that the success of a 

FAL strategy depend s on the availa bili ty and adequate resources a nd the 

way the resources are mobil ized. On the other hand, Sanclhaas (2 008), 

Okech (2007) and Mutanyata (2007) poin ted out that there are several 

in te rrelated strategies for effec tive implementation of FAL programs . Some 

of the se are discu ssed here under; 

• Thc princ iples of national commitmcnt and politi ca l wi ll to ::;tatc 

plan and su pport FAL with in the econom ic, socia l, cu ltural an d 

political goals and pla ns of a country with realistic pla nning for 

available resources . 

• The prin ciple of popula r participa tion of ail citizens to improve 

local conditions and improve people's lives . Sandhaas (2008) a nd 

Okec h (2007) s tated th a t FAL treats adu lts as citizens of their 

community and responsible for the community ckvelopmtll t. It 

enables lea rners to ac tively participa te 111 the ir personal 

development but a lso that of their community a nd related 

transformation and development programs. 

• The principles of coord ination - s ince administra tive tasks in 

implementing a na tional pol ices like FAL involves va riOus 

minis tries, institutions, individual s , ell terprises, trade unions 

and government organ izations . 
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• The principle of Mobilization - learner based r/\L curricu la 

materials, media support, volunteers, finance, enrollment of 

lea rners, teaching and learning process a ll demand 

infrastructure of educational service and follow up 

• The principles of motivation based on the learncrs hope and 

expectations concerning a better life and reasonable optimism 

that cond ition will improve for people and more readily adapt to 

change . 

• Th e principle of en titlement more accurately an as s umption thuL 

every human being by r ight is entitled to bas ic education. 

• The principle of FAL sus tainability since FAL emends mass ive 

resource a llocation and evaluation of 111 puts out come 

relationship . 

• The principle of integration of subject matter decide learning 

content and subject according to problems and needs of the 

learners or target groups knowledge and skills to be learnt must 

come from different subj ects or program a reas because th e 

problems of the learners might a rise from different causes and 

things . 

• Integration of service providers make use of d ifferent 

professionals in the fi eld to address the learning or developmen t 

issues and needs a t hand, because li teracy facilitators a lonc 

might not be able to cover adequately the different subject areas 

needed to add ress the learners need, b ring in extension workers 

form agriculture, health, trade and industries and so on. 



2.9. The Role of Facilitators and Coordinators in 

Functional Adult Literacy 

The role of facilitators , according to Hope, etal (1992:49) and Sirivasdn 

(1992 :32) is providing a process that enables the group to d iscuss the 

con tent of lea rning in the most effective a nd productive way . The 

facilitator is concerned with providing a process in which the target 

groups can share their concern, their information and opinion, formulate 

goals , and make decisions and p lan actions with target groups. Hope , etal 

(1992) further explained that due to lack of experience and training, many 

fac ilita tors resort to the traditional teaching method disregardin g the fact 

that FAL is learners centered and that the contents of tra ining are bo.scd 

on needs of beneficiaries. On the other hand Bhola,(1 994) pointed out that 

the literacy facilitators working in a functional literacy program canllot 

work alone. 

'1'h;s is SO beca u se 111 fun ctiona l literacy, literacy is combined with the 

learn ing of economic skills. At the very least, the FAL fac ilitator must work 

\\' ith extension workers who are promoting development in the community 

and are working with learners on various income generating activities to 

make the literacy classes the nerve center for a ll extension with in the 

community. Knowles in Grieshaber (1994:26), Moleko and Betz (1995: 10) 

a nd Kidd (1973) a lso indicate that the role of faci li tators should include : 

• Posing problems instead of solving for them. 

• Motivating the search for cause and solution. 

• Stress ing the capacity of the learners to solve their own problems. 

• Ensu ring that all group members are satisfied with process of 

lc:llrning . 

• An imating attention and commitmen t. 

• Developing the learner's capacity for self evaluation. 
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• Cla rifying difficulties or Obscurities . 

• Express ing agreement a nd s upport. 

• Present information or demonstrating process . 

A number of adult edu cation projects in south East Asia have been 

successful because the learning wa s based on locally identified problems 

and solutions . The faci li tators were selected locally and well trained. The 

target group participates in the pla nning, implementa tion a nd evaluatioll 

of the programs. The projects were successful in that they attained 

commun ity participation, initiated m a ny kinds of economic activities a t 

small scale and a lso they ass is ted in solving community problems Jl1 

health care ,water supply , hygiene and in frastructure (M c Giveney and 

Mu rray, 1992 : 67 - 70). 

Referring the role of coordinators , Hope a nd Sally (1992: 50) and 

Grieshaber (1994:85 - 99) write that the role of coordinator is bringin g 

people to gather action a nd events so tha t they can suppor t awl 

strengthen each other. In their view, however, the coordina tor should have 

all skills of facilitato rs . Furth ermore, Hope a nd Sally (1992:48 ) s tated that 

there is no s ign ificant difference between coordinator and facili tator ill 

participatory process . 

2 .10. Approaches to the Provision of FAL 

Functional adult li teracy is the approach that provides s kill in reading, 

\\Titing and innumeracy integrated with practi cal knowled ge a nd s kill s . 

Gearing in ac tive participation so as to motivate the adult learners to 

cunlinLic seu.rching for knowledge a nd skill that will help th em to im prove 

\\'hatever activities they are en gaged in for be tterment of th eir lives and the 

communities where they live (Nakayenga, 2000). 

According to Sandhaas (2008) the FAL approach s tresses four f}rin ciples 

namely, funct ionality, participation, dive rsification and integration. This 
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principles aim at making learning more m eaningful a nd beneficia l to adult 

learner. It foc u ses on the contin uou s learning p rocess of ad ults a nd 

learn ing is regarded as a lifelong experience a nd integratcd with life 

act ivi li cs and experience:> . In :> u pporting this, Okeeh (2007) pointed out 

that adu lts have their own experiences, knowled ge, needs and interests , 

me thods must be ch ose n according to the ex ten t they a re a llowcd to 

actively pa rticipate in the learning process . 

There are d ifferen t educationa l a pproaches to adult literacy as well as 

di fferent strategies to organize it. However, the varie ty of experiences in 

[he 20<h century shows that there is no single global m ethodological model 

for adult literacy p rogra ms . The prac tical political, socio economic and 

cultural circumsta nces to a la rge extent determine a design of literacy 

ac tivities a nd m u st be taken in to accoun t. 

According to Mu ta nyata (2007) 111 functiona l adult literacy tlexibility of 

methods is advocated in order to achieve divers ified curricula . On the 

other hand many exper ts 111 the field of adul t educa t ion today 

recommended that partic ipa tory m ethods a re pre ferred compared with a 

more formal a nd traditional approaches . In line with th is, Kcwcluh 

(1974:43) stated tha t pa rticipa tory approach e nco urages ac tive 

involvement of adul ts in learning process . For him , in pa r ticipatory 

method the relationship between facilita tors and learners a re n ot 

authoritarian cha racter, ra ther it is a form of pa rticipation . 

According to Mutanyata (2007), Lind a nd Johnston (1 990) the mos t 

com mon a pproaches to teaching functiona l adult li te racy are th e 

following : 

2 .10.1. The fndamental education approach 

The fundamental education approach was promoted by UNESCO from its 

creation as referred to earlier literacy was only one o f' m any act ivitics 

a im ing at commu n ity development. UNESCO s tro ngly rccomn lcnded the 
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use of mother tongu e within the frame work of fundame ntal education as 

being the oIl ly clTieient a nd correct andragogical vehicle of teaching. Thi s 

approach is ofte n u sed in n ight school for adults . With regard to thi s 

severa l stud ies fo r exa mple from South Africa a nd Nam ibia have s howil 

lhat many adult li teracy learnc rs a re ha ppy with o r ac tua lly p re i'er, a 

forma l school approach with text books , exams and ce rtificates . Th e 

advantage of this is tha t people tend to link the implied social recogn ition 

and sense of achievem ent. But the main problems with this approach are 

that adults a re often ta u ght as if they were children, the contents a re 

irrelevant to th e a dults ' li ves . 

2.10.2 . Integrated functional approach 

The in tegrated fu nc tiona l a pproaches to litera cy are , perhaps, the m os t 

com mon a mong both NG O and governmenta l programs . They refer to the 

inclusion of developm ent oriented program components or lea rning 

contents a bout health practices , agriculture, marke ting, environ men ta l 

issu es a nd other livelihood s kill s . 

In tegra ted a pproaches to li teracy ha ve also tried to is called the concern s 

of poor pcople wa n t ing to brea k o u t of pove r ty and lea rn how to pmve 

their livelihood (Lind 2008). 

With regard to this a s tudy done by Anna Mwangi for lIZ/ OW cited 111 

Matheka (2006) fou nd that the m ost successful FAL classes both 111 

attendance and comple ti on rate were those that combined lite racy with 

the impartation of skills tha t could be of immedia te u se to th e adult 

learners . It has been fou nd that su ch class will h a ve a lowe r dropou t ra te : 

Thi s a pproach links a nd rela tes learning literacy to people 's life, u se the 

o ther approaches selecti ve ly to mee t the desired lea rning expec tatio n of 

the learners a nd emphasize a broade r out look to people 's problem . 
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2.10.3 The conscientization approach 

The conscientization approaches have been adopted mainly by NGOs and 

popular movements inspired by Freirian conscientization literacy 

perspectives, especially in La tin America. In th is approach, literacy is 

seen as contributing to social transformation and giving people the skill to 

. participate actively in a democratic society (Mutanyata, 2007 and Lind, 

2008). Freirian principles s till inspire a dult literacy in dialog and 

participation, recognition o[ adult learners knowledge, wisdom, use of 

language, culture and social reality awareness and ability to act to solve 

common problems, reading and writing with understanding and a critical 

reflection and learning to read the world not just the word. As stated by 

Nakayenga (2000 : 28- 29). 

This approach emphasizes that: 

• Learning is a two way traffic. Both the facilitator and the learners 

learn [rom each other. 

• Learn ing s h ould develop the learners' consciousness so that they 

become aware of their social, political and economic limitations 

and struggle to overcome them. 

o Learners must be fac ilitated to see the need for writing one's life 

and reading one's reality before literacy. 

• Literacy learn ing is not a matter of memorizing and repeating 

given syllables, words and phrases but a critical reflection on the 

process of reading and writing itself and on the significance of 

language . 

2.11. FAL Teaching Materials 

Teaching materials express our philosophies a nd methodologies. The most 

concrete and the most visible aspects of li teracy program is the package of 

teaching learning materials used. Teaching lea rning materials used in a 
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functiona l li te racy programs a re s pecial In terms of their content, their 

methodological design and their variety (Shola , 1994). 

Tea ch ing materials a re the key components that contribute a great deal of 

the success of learning programs. They are u sed to increase the 

a rqu isition of knowledge, skills a nd attitude. Teaching materials are u se::d 

to ma ke learning experience more tangible, practical and active. 

Concern ing the importance of teaching materials prof. Edgar Da le In 

Shola (1994) stated that: -

If you want to bring about significant change 111 all 

educational program or s ystem simply change the materials 

with which teachers and learners worle. 

On th e other hand, Ethiopian MoE (2002 : 49) explains teaching materials 

as follows: 

The availa bil ity of teaching materials is the lowest cost component of basic 

ed ucation, but it is one with greatest impact on learning. 

Learners can get more meaning a nd experience if the source form which 

they extract in formation, knowledge and skills is d iversified. 

Functional adult li teracy needs a n appropriate place sufficiently equipped 

with varied literacy materials to respond to each individua l need. As stated 

by Samuel and Lind (2008) the n ecessary teaching material s in FAL 

include lrain ing Manuals, facilitators gu ide, Ilash cards, black LJoarcis, 

chalk, sl id and film strip, radio, ta pe recorders, posters, wall news papers 

etc. In ad dition to these, locally prepared literacy materials by the 

beneficiaries are the most important for su ccessful FAL programs, since 

such material s directly respond to the varied individua l needs in the FAL 

classes and hence make the class resourceful. With regard to this (Lind 

:?008 : 93) has stated that s ince literacy acquisition is contextual, the 

kachin g and learning s hould be based on loca lly avai lable materials. 
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Besid es Samu el (2008) pointed out that in most fun c tional adult lite racy 

programs relevant literacy materia ls are lacking very widely . For him, 

most adult experts and facil itators assume printed materials to be a 

necessary condition to begin a program. Moreover, loca lizing the a lready 

exis ting few adult literacy materia l is a lso a problem. I n addition , most 

experts and fa ci li tators usually give children 's materia ls to adult learn ers 

which a re irre levant to their needs . Concerning the scarcity of teaching 

materia ls Lind (2008:37) argued that limited resources for promoting FAL 

programs has led to poor results . Thus, FAL programs need strong 

coordination among stakeholde rs ranging from central government down 

La the local level. 

2 .12 . The Experience of Selected Countries in the 

Implementation o f FAL 

2 . 12.1. The Experience of Tanzania 

Tanzania, since independence 1961 is recognized the world over for its 

political commitment to and conviction of the importance of adult 

education as a major tool in its battle for the development of a socia lly just 

society . Th e importa nce attached to functional adult li teracy for national 

developmen t was first articulated by president Nyerere when inaugura ting 

the firs t five years development plan in 1964; the president declared that: 

"The purpose of government expenditure on education in the coming 

years must be to equip Tanzanians with the skills and knowledge 

which is needed if the development of the country is to be achieved 

... first we must educate adults. Our children will not have an impact 

on our economic development for 5, 10 or ever 20 years . The altitudes 

f or the adults have an impact now. The people must understand the 

p lans f or the clevelopment of this country. Only if they are willing and 

ready to cia so will this plan succeecl." (C ited in Muta nya ta; 2007) . 
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This implies that Nyerere, conceived adult education as the most potent 

force for national socia l, economlC and political trans formati on, thus 

underscoring the principles of mass mobilization and popular 

participation of all citizen s in their own development. 

Tanzania became one of the world wide eleven countries that adopted the 

FAL or work oriented adult literacy projects within the UNESCO / UNDP 

experimental world literacy program in 1968. Other countries included 

were Algeria, Ecuador, Ethiopia, Guinea, India, Iran Mali , Sudan a n d 

Syri a. 

Sincc the 1990s Tanzania was and still using three FAL models na mely, 

the ICSAE, the REFLECT model and the COSE model. The chief 

characteristic features of the FAL models include the teaching of literacy 

skill s with vocational life s kills, using primers on selected cash and food 

crops a nd also political education for awareness, emancipation and 

libera tion from all constraints of poverty, marginalization etc . 

The ICDAE intervention is characterized by the use of pa rticipatory rural 

a ppraisal techniques, graphics, maps, charts, calendar etc to survey and 

monitor communities own resources, analysis their own problems and 

take action to solve them. The curriculum evolves from peoples' a nalyzed 

problems, needs and interest and constructs their own learning and 

teaching materials from local realities . 

The REFLECT model- empowers communities to become self relian t and 

knowledgeable on how to demand their basic rights . It has the potential, 

u nder th e current development policy on poverty reduction and economlC 

growth strategy to vigorously revive the adult or FAL programs. 

The COBET model - focuses on out of school children and including both 

tho se never accessed forma l education, and drop outs of the school 

system . The curriculum is flexible and permits linkage with the formal 

education system, teaching literacy skills integrated with vocational s kills, 
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but also ensuring time for the children to work for the ir livelih ood and a 

living. In supporting this, Sandhaas (2008), pointed out that the duration 

of learning session s must respect learners situation and capabilities. 

Decisions on the timely organization of learning must be ta ke n jointly and 

flexibly with the learners and the community. Experie nce of Ta nzania has 

briefly touched on the important of political will and formation of FAL 

team s of tra iners and committees . The tea m of FAL trainers were 

composed from relevan t m in is tries n amely education, community 

developm en t, local essential genuine political well for popular participation 

and mobilization . 

Accord ing to Mutanyata (2007) FAL 111 Tanzania revealcd initia l 

tremendous success under president Nyerere 1961 - 1985 and serious 

short comings between 1985 -2005; due to a governmcnt politica lly s ilent 

on issu e among other factors. 

2. 12.2 The Experience of Uganda 

In 1988 '1Il international committee for the eradication of illiteracy was 

formcd in Uganda . The committee advised the government to revive adult 

literacy activities using a n integrated functional adult literacy a pproach. 

According to Nakayenga (2000) this a pproach intcgra tes litcracy with 

practical skill s and knowledge . For example the li te racy skills a re taught ,. ,. 
in the process when adult learners are learning about a certain topic ., 

where they gain life skills and knowledge . That is th e learners learn how to 

start thcir business a nd alongside thcy learn how to record item s in 

figures and in word s . 

The implementa tion of integrated functional adult literacy in Uganda 

star ted in 1992 as apilot project in 8 districts n a mely, Apac, Hoima, 

Kabarole, Mpigi, Mukono, Kamuli and Iganga. Using the lesson learnt 

from lilt: pilot phase, the func tiona l adult li teracy program has been 

expanded to a ll 56 districts in a p la nned, systematic and controlled 

man ner. 
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The pilot phase s tarted with a needs assessment survey . The resu lts we rc 

u sed to develop a curriculum and other lea rning and teaching materials . 

These ac tivities were followed by tra ining of supe rvisors a nd faci litators in 

all the selected pilot areas. 

Functional adult literacy in Uganda is a n approach designcd to impart 

readi ng, writing and innumeracy ski lls among adult s ide by side with 

other funct ion a l knowledge and skills in agriculture , health and other 

liveli hood ac tivities . FAL may indeed be a powerful tool [or empowering 

poor rural women particula rly i[ they can apply their new learning and 

skills. With regard to this, the study done by FAO (2000) in three training 

cen ters of Uganda found that women viewed FAL classes as playing an 

important ro le in their empowerment and reducing their ignora nce and 

pover ty. When asked they noted a number of benefits . These included 

read ing, writin g, innumeracy skills a nd other u seful knowl ed ge and skills 

acquired. Such commonly acquired learning or skills included: how to 

control pes t crops, how to improve sanitation and hygiene a t house hold 

level, the care and nutrition of children and modern farming methods . 

.'.cco t·cling to Okech (2005) c ited in Lind, (2008) in Uganda where the 

literacy ra le are improved during the last 10- 15 yea rs to 75% adult 

literacy a nd primary education are the responsibilities of different 

minis tries . The ministry has a good staffing infrastruc ture in the di stricts , 

reach ing right down to the sub country level in the form of community 

developmen t assistants . 

A part from the government efforts NGOs have speared headed the s pread 

and implemen tation of functional <,dult literacy to a great extent. They 

have been deeply involved in teach ing li teracy to adults and deve loping 

literacy mate rials . 

LitNet with fundin a from Irish Aid and DVV international mobilize civi l , b 

society to ac tively part icipate in the bottom up planning to ensure loca l 

gove rnment allocate resources and main stream adult literacy activities 
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within their development p lan. These engagements resulted In to increase 

resources or fun ctiona l adult literacy from government conditiona l grants 

under the poverty action fund and non conditional grants and other 

developm ent program s su ch as the plan from moderniza tion of agriculture 

(LitNet, 2006) . 

In addition, other agencies a nd civil society organizations that have 

su pported Adult Literacy in Uganda include Adventist development and 

Relief Agen cy (ADRA), Action Aid International Ugand a (AAIU), Literacy 

and adu lt basic education (LABE), Literacy Net for Uganda (LNU) Uganda 

Adult Literacy Learners Association (UALLA), Uganda program of literacy 

for Transforma tion (UPLT), community Empowerment for Rura l 

Development (CERD), the Institution of Higher Learning a nd the others. 

According to Okech (2004) the current national adult li teracy strategic 

investment p lan a imed to reduce illiteracy rapidly from the current 38% to 

below 10%in 10 year s a nd to expand the government func tional adult 

liLeracy activities and scale up the literacy work of NGOs by taking a 

deliberate S[Cp to invite religious institutions and together with donors 

and other partners or stakeholders work collaborate to words universal 

adult literacy and life long learning. Moreover, FAL is a government priority 

program to implement the poverty eradication action plan as the national 

planning frame work for a strong emphas is on income generating ac tivities 

in the curriculum. 

Functional ad ult literacy 111 Uganda has been shown to s ignifica ntly 

increase the learner's access to informa tion, positively , imparting their 

livelihood and empowering them to participa te in development as 

personal, community and na tional level. The government of Uganda is 

firmly committed to adult literacy education. Thus, according to UNESCO 

ins tiLUte for sto.lis tics, Ugan da is one of 28 s ta tes that could possibly 

Im))fove their literacy rates by between 30 a nd 40% by 2015 (Okech , 

2004) . 
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CHAPTER THREE 

Research Design and Methodology 

3.1 Method of the Study 

This study was a imed at assessing factors that affect the participation of 

II·omen in functional adult literacy programs in two woredas of west 

Wollega zone of Oromia Region. Hence, descriptive survey method was 

employed . According to Creswell (2003), descriptive survey method is u sed 

to generate views & opinions of a relatively large number of respondents 

and to indicate a clear picture of the s ituation. In other words, the method 

enabled the researcher to assess the present situation and h elp to identify 

some of the major factors that hinder the participation of women in 

funct ional adult literacy programs. 

3.2 Source of Data 

In order to achieve the objectives of the study, both pnmary and 

seconda ry sources were u sed. The primary sources were women adult 

learners, expcrts of zone and woreda women's affairs, woreda adult 

education experts and facilitators of PAL in the selected sample woredas. 

In addition, secondary data sources such as educational statistical annual 

abstracts, documents and reports were u sed in order to complement the 

data obtained from primary sources . 

3.3 Sample and Sample Techniques 

There are about 19 woredas in West Wollega Zone of Oromia l~egio n. Of 

these Menesibu and Nejo woredas were selected because of thei r 

accessibilily and availability of PAL training centers . With regard to female 

adu lt learners s imple random technique was employed . This is because 

simple ra ndom technique gives equ a l chance to all popUlation who 

involvcd in the study. 

44 

\ 

\ 

I 
\ 

\ 

\ 

\ 

\ 

I 

\ 

\ 



, 

I 

I 
I 

I 

I 
I 

, 

I 

Zonal a nd woreda women's a ffa irs , adult education experts a nd facilita to rs 

of the train ing centers were chosen based on availability samplin g because 

they are small in number. Generally, 125 women partic ipa ting in FAL 

programs in the two woredas (30%) and 18 facilita tors (100%), 6 experts of 

zone and woreda women affairs, a nd woreda adult education experts were 

used as respo ndents . Hence , the total number of respo nden ts in this 

study was 149. Moreover, a total of seven func tioning FAL tra ining centers 

were used in this study i. e three FAL training centers in Menes ibu a nd the 

remaining fou r in Nejo woredas. 

Table 1: Summary of Sample Population and Sample Size 

No Woreda Center Population s ize Sample size 
(30%) 

1 Menesibu Haro Golja Learner 68 20 

Facilitator 3 3 

Talamso Learn er 56 17 

Faci lita tor IJ 4 

Tobara Learner 57 17 

Facilitator 2 2 

2 Nedjo Abba Eba Learner 69 21 

Facilitator 3 3 
- -

Karrayu Learner 66 20 

Facilitator 2 2 

Kiltu Ma kko Learner 62 19 

Facilita tor 2 2 

Kiltu Gulo Learner 38 11 

Facilita tor 2 2 

1 

Total Learner 416 125 

Facilitator 18 18 
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3.4 Data Gathering Tools and Procedures 

3.4.1 Data gathering instruments 

The ins truments of data collection in this study were: 

Questionnaires - Both open and close ended questionnaires were 

used. The use of questionnaire allows wider coverage, SinCe 

researchers can approach respondents more easily than U S 1l1 g 

other methods (Sarantakos , 2005:263). Questionnaires were 

prepared in English for women adult learners and facilitators of 

the training centers, and then translated into the local language 

(Afan Oromoo). In this study, a total of 143 copies of 

questionnaires were distributed to 125 women FAL learners and 

IS facilitators. Of those d is tributed questionnaires 119(95 .2%) and 

IS( 100%) were correctly filled and returned from women FAL 

learne rs and facilitators respectively. However, the remaining 

6 (4 .S%) were not returned . In gathering information through 

quc ~ Lionnaires , the student researcher had two data collectors in 

order to assist women FAL learners by reading the questionnaires 

and writing their responses because most of them can not read 

and write. 

Interview- Semi structured interviews were prepared for zonal and 

woreda women 's affairs and adult education experts to gather 

detail information and to see participants' perspectives clearly. The 

elements of interviews were: the meaning and importance of FAL, 

thc role of concerned bodies to encourage women 's participation in 

FAL program, FAL planning method, major factors affecting 

women's participation in FAL programs and measures to be taken 

to overcome the constraints . According to Best and Kahn (1 999), 

interview is used to gather information regarding individuals' 

experiences, opinions, beliefs, feelings, and demographic data. 
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Focus Group Discussion (FGD) 

Focus Group Discussion was u sed to follow up the da ta gathered through 

individual questionnaires, in terview and observation. Participants of 

Focus gro up discussion were selected from women adu lt learners based 

on the information obtained from the facilitators. Two FGD were 

conducted with a total of 14 women FAL learners . Hence, 7 women FAL 

pa rticipa nts were participated in the FGD in each woreda. 

Pilot test 

The purpose of the pilot test was to tryout the questionnaire . Hence, the 

d raft of Cjues Lionnaire was first distributed to 10 women FAL learne rs and 

2 facilitators of non sample population for the p ilot testing. After the 

questionnaires were filled and returned each questionna ire was exam incd 

critically . Finally, based on the feedback obtained from the pilot test two 

questionnaires were modified and other three were discarded . After th e 

necessary corrections were made the final version was prepared and 

administered. 

Observation 

Observati on entails gathering data through VlSlQn as its mam SOLlrce 

(Sarantakos, 2005) . The information obtained under this method rela tes to 

what is cLlrrently h appening without being complicated by the past 

behavior or future intension or attitu de (Kothari, 2004). The key elements 

of observa tion in the training center were : condition of the .training 

centers , facilities, teaching approach es a nd FAL teaching materials. 

3.4.2. Data collection procedures 

This study incorporated different stages. At the initial s tage a review of 

literature was made to develop the critical background and instrument of 

data collection . Documents, educational statistics annual abstracts and 

rqh1rts were assessed to collec t relevant information . Then, based on the 

review of literature and the information obtained through discussiol1, data 
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collec tion instruments were developed. The data gathe ring instrument was 

pilot tested at non sampled FAL training cen ters on 10 women FAL 

learners and 2 facili tators to see the a ppropria teness and clarity of each 

item .Based on the feedback from the pilot test and from the adviser, two 

question items were modified and three others were discarded The first 

step towards collecting the necessary data was m akin g offi cial con tact 

with the sampled zon e and wo redas to ge t permission a nd support for the 

research work. Before the investigators enter to da ta co llection process , h e 

contacted education exper ts , women's a ffa ir experts, fac ilita tors and 

women FAL learners . Next the student researcher arranged time a nd place 

lVith respondents .. Accordingly, schedule was set for the di s tribution and 

collection of questionnaire paper and the conduction of interviews .The 

student researche r admin ister th e instruments in such away tha t the 

questionna ires were prepared in English a nd then tran slated in to the 

local language ( Afan aromo) for women FAL learners a nd facili tators and 

,,'ere administered in their respective training cen ters a nd, before the 

women FAL learners and faci li ta tors s tart to fill out the questionna ire, the 

general purpose of the s tudy was expla ined by the s tudent researcher. In 

add ition, semi structured interview guides was developed a nd they were 

used to generate information from zone and woreda women affairs as well 

as education experts . 

3.5. Methods of Data Analysis 

Depend in g on the natu re of the collected data through questionna ires a nd 

interview, d ifferent statis tical techniques were employed in the process of 

data analysis and interpretation. Those data which were collected using 

questionnai res were tailed and properly organized u s ing tables acco rding 

to classification in their different categories a nd were a n a lyzed u sing 

percentage & frequency count. The information obtained through 

interviews were analyzed and in terpreted qualita tively a nd then it was 

triangu la ted with quantitative da ta . 
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CHAPTER FOUR 

Presentation, Analysis , and Interpretation 

This chapter deals with presentation, a na lysis, a nd interpretation of daLa 

gathered from women FAL learners , facili tators, zone and woreda 

education experts and zone and woreda wom en a ffa irs . 

In this study a total of 143 copies of questionnaires were distributed to 

125 women FAL learners and 18 facilitators . However, out of those 

distributed questionnaires 119(95.2%) a nd 18(100%) were appropriate ly 

filled and returned from women FAL learners and facili tators respectively. 

The remaining 6 (4 .8%) of the distributed questionnaires to women FAL 

learners wcre not filled and re turned. In addition to the questionnaire , 

interviews were conducted with Zone and Woreda education exper ts and 

zone and Woreda women's affa irs and their responses were triangu latcd 

with the qu antitative data .Furthermore, observation check lists were also 

used in this study to complemen t the above instruments . 

The data obta ined through questionnaires, interview, and observation 

checkli sts were analyzed a nd interpreted . 

Characteristics of respondents 

The first two tables show demographic profiles of women participating in 

FAL and facilitators respectively: 
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Table 2: Women FAL learners' demographic profile 

No Demographic Category f % 
variables 

1 Age D. Below 20 years 17 14. 3 

D. 2 1-30 years 68 57.1 

, D.31-40years 34 28.6 

D. Above 40 years - -

Total 119 100 

2 Marila l sU.l.tus C. Single 39 32.8 

I 
c. Married 68 57 .1 

C. Divorced 12 10.1 

C. Widowed - -

I 
Total 119 100 

3 Edu cationa l level D. Unable to read and 46 38 .6 

write 

I D. Able to read and 59 49 .6 

I write 
I 
I 

I 
I 

D. Below grade 4 14 11.8 

I D. Above grade 4 - -

I I Total 119 100 

4 I Place of residence D. Rural 68 57.1 
-

D. Urban 51 42 .9 
I Total 119 100 
L 
' 0 I Average distance D. Less than 1 hour 77 64.7 

from FAL training 
D. 1- 1.30 hours 42 35.3 

center 
.-

I D. 1.30-2 hours - -

J 

I I 
D. More than 2 hours - -

- -
i ! Total 119 100 .J __ .-1 _________ . 

Not.:: : f~ freque ncy % ~percen tage 
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As can be observed from ta ble 2 majority of respondents 68(57 .1 %) a re in 

the range 2 1-30 years old . On the other ha nd the age category of 31-40 

years conslitu tes 34 (28 .6%) of PAL pa rticipants . However, in the first 

category ( below 20 years ) accounts only 17(14.3%). Hence , one may 

conclude tha t more th a n ha lf of the respondents (57 .1 %) were in the age 

group of 2 1-30 years which mea n s that the majority responde n ts were 

\'oung adult learn e rs . Thi s is beca u se a s adult learners age increase the ir 

enrollment a nd par ticipa tion m ay decrea se . With regard to this , the FGO 

made with FAL res pondents repea ted ly reflected one of th e wron g 

assumption in our com mun ity which says 'education is only for chi ldren 

and youth. 

Rega rd ing m arital s ta tus table 2 s hows th at more tha n ha lf of the 

respondents 68 (57.1%) were ma rried. On the same ta ble 39 (32 .8%) of 

women a du lt lea rners were s ingle and 12( 10. 1 %) of the m were divorced. 

Concern ing educational level, 59(49 .6%) of wom e n a du lt learners 

responded that they can read and write . But abou t 46 (38.6%) of the 

respondents answered that they a re unable to read a nd wri te . On the 

same table a few wom en adul t learners 14(11.8%) responded th a t they 

have below grade 4 educationa l level. Another va ria tion a mong women 

adult learners was p lace of residen ce . As table 2 reveals m ore number of 

respondents 68(57 .1 %) are living in rural area s . On th e other h and a bou t 

51 (42.9%) of the respondents were in urba n a rea s. Accord ing to King and 

Hill (1993) u rban wom en have rela tively more access and favora ble 

conditions in th e pa r ticipation of adult education tha n those who live in 

rural a nd remote areas. 

As indicated in ta ble 2 con cerning learners a verage dis ta nce from the FAL 

train ing centers, m ore numbe r a nd percentage or the rcspo ndcn u; 

77(64.7%) travel less tha n 1hour to reach the FAL traini ng center. But 
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42(35 .30;\)) of th e respondents travel for Ihour and 1 :30hours frol11 their 

residence to the FAL training center. Therefore, one may conclude thal 

learners' avera ge di s tances frol11 the FAL training center was not a se rio us 

problem to implement FAL program in the study area. 

Table 3: Facilitators' demographic profile 

I No Demographic Category f % 

I variable I 

11 R"poodcot"" Male 12 66 .7 
Female 6 33.3 

Total 18 100 ~AgC 20-30 13 72 .2 -_. . __ . 
31-40 5 27 .8 

Above 41 - -

I Total 18 100 

1

3 Level of edu cation Grade 10 5 27 .8 
Grade 12 9 50 
TTl 4 22 .2 I 

I 
I , 
I , 
, 

I , 
I 

[ 

Total 18 100 

" Years of experience Less than 5 15 83 .3 
-, 

-, 
years 
6-10 years 3 16 .7 
Above 11 - -

years 
Total 18 100 

As it is observed in table 3, of the total facilitator res pondents the female 

respondents account only 6 (33.3%). This is very low compared to male 

faci li tators which account for 12 (66 .7%) of the respondents . This shows 

lh8.t the participation of fem a le fac ilitators in FAL progra m is very low. 

One can conclude tha t it may have a n influence on women's participation 

in FAL program. 
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Regarding fac ilita tors age table 3 indicates that majori ty of the faci li tators 

13 (72 .2':10) are in the range of 20-30 years old . As compa rcd to other age 

category, thi s range h as more proportion . On the other hand the age 

category from 31-40 years accoun t only 5(27.8%) of respondents . Hence, 

one may found that morc respondents 13 (72 .2%) are in the age group of 

20-30 years which is an a ppropriate age group because majority of the 

\\'o rking and productive forces are found in this age category . As one can 

observe from table 3 majority of the facili ta tors 9 (50%) a re grade 12. On 

the same table 5 (22 .8%) a nd 4(22.2%) of the facilitators are grade 10 a nd 

above grade 12 respectively . This indicates that education a l background of 

facilitators varies across different levels wh ich imply that adult learners 

are trained by facilitators with different education level and non 

p rofessional person . With regard to facilitators years of experience, table 3 

reveals that: 15(83 .3%) of them have below five year s working experience 

wh ich may be in adequate to teach FAL progra m. On the other hand 3 

(1 6 .7%) of the fac ili tators have working experience between 6 and 10 

years . Thu s , from the above table one can conclude that m ost of the 

lacilitcltors are male with low education level, non professiona l and have 

less expc rie nce of teaching FAL program . The following table depicts the 

results 

4.2 . 1. Family -re lated factors 

Family related facto rs affect the ac tive pa rtic ipa tion of learners in FAL 

program . Therefore, the researcher tried to identify family re la ted factors 

that might hinder women's participation in FAL program in the sampled 

\yoredas. 
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Table 4: FAL partic ipants' response on family's monthly income in 

birr 

Question Alternatives f % 
I What is your fam ily's B. Less than 150 birr 71 59 .7 

average month ly B. 151-250 b irr 30 25 .2 

in come in birr? 
B. 25 1-350 birr 13 10. 9 

B. Above 350 birr 5 4 .2 

Total 119 100 

As ca n be seen from table 4 majority of women (FAL learners) 71(59 .7%) 

responded tha t their fam ily's average monthly income was les s than 

150birr and 30(25 . 2%) replied tha t the average monthly income of their 

fa mily is between 151 a nd 250 birr. But 13 (10.9%) and 5(4. 2 %, of the 

participants responded tha t their families average m onthly in come was 

h-ctween 25 1 and 350 a nd above 350 birr respectively. 

Result of the semi structured interview and FGD were generally 

consistent with the a bove quantitative findings. Most of the FAL 

participants in the FGD pointed out that they had no sufficient fin a ncial 

support from their parents because of their fa mi ly's low monthly income . 

As a result they spend mos t of their time in search of add itional works for 

survival and income genera ting activities. This is clear from the fo llowing 

response of one of the FGD participants : 

We did not get enough financial s upports from our families to s upport 

au r selves. Our living condition is from hand to mouth . This is because 

our fami lies ' monthly income is insignificant. (on December 17, 2011) 

Here one can understand tha t the level of poverty in the household was 

Iligh . In this case most of the FAL participants did not have sufficient 

financia l resource which would help them to enjoy better life standards. 

The refore, fami lies' economic status is one of the family -related factors 

in fl uencing women's par ticipation in FAL programs . 
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Table 5 : Facilitators' view regarding the participation of 

Women in FAL planning 

No Question Alternative Response 

f % 

1 Did women participate D. Yes 3 16.7 

in FAL planning? 

D. No 15 83.3 

12 
If your answer to the D. Low 3 16 .7 

above question is yes 

I 
I 
I 

I 
I 

I 

to what degree they D. Medium - -

participate? 

D. High - -

3 If your answer for B. Because of their 3 16.7 

question number 1 is work load at h ome 

"No", why didn't they 

I pa rticipate in FAL B. Becau se of their low 2 11. 1 

I pla nnin g? 
level of education 

B. Because of lack of 13 72.2 
participa tory 
a pproach 

As can be observed from table 5 , the majority of facilitators 15(83 .3%) 

responded that women FAL learners d id not participate in FAL pla nning 

d ue to lack of participatory plann ing approach (72 .2%), the existence or 

hea vy work load at home (16 .7%) a nd their low level of edu cation (11.1 %). 

From this table above one can conclude that the p rocess of FAL planning 

in the study a rea was no t pa r ticipa tory s in ce 72 .2% of the facil ita Lors 

asserted the lack of participatory a pproach. A focus group discussion 

m ade with a group of wom en FAL participants indicated a lso that they 
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did n 't p a rtic ipa te in the p lanning of FAL progra m. This IS clear from t he 

fo llowin g response of o ne o f th e FGD parti c ipa nts : 

We were not given the chance to plan this FAL program together 

with woredu e ducation exp erts. We were ollly in furllleci lu come lu 

the center and participate in the FAL p rogram (December 22, 2010). 

However, a s a rg ued by J .Verm u (1997 ) and A. Rogers (2004) FAL pla nni ng 

should be p a rtic ip a to ry . Tha t m eans FAL p lannin g w ithou t th e active 

pan ic ipati on of learners could a ffect th e s u ccess o j' the progra m 

negative ly . 

Table 6 : wom en FAL learners' ratings of family bas ed factors affec ting 

t he ir participation 

No Family based Response Level of proble m 
factors 

VL L M H VH 

1 The impact of h eavy F - 9 17 36 57 
wor k load o n your 

% - 7.6 14 .2 30.3 4 '1.'1 
partic ipatio n 

i2 Low level of your F - 5 20 49 45 
I fa m ily 's educat ional 

background % - 4.2 16.8 4 1.2 37.5 
I 
~ Low leve l of your F - 3 8 36 72 ..., 

family 's economic -
I s ta tu s % - 2 .5 6 .7 30.3 605 
I 
~ The in l1u ence of F - 12 12 57 28 

I you r fa mi ly on you r 
. I pa rticipation % - 10.2 18.5 47 .9 23 .5 
1 __ -.1 _ _________ 

As ca n be obse rved fro m ta ble 6 m ajo ri ty of the res p on den ts 57(47.9%) 

a n d 36(30 .30,1,,) ra ted that th e im pac t of heavy work load on \Nomen a dul t. 

learne rs was very high a nd high res pective ly . Con t ra ry to this , a bout 17 

(H .2%) of 'Nomc n adu lt learners rated that th e impa ct of h eavy \No rk load 

0 11 \\'omen's par ticipa t. ion in FAL program was m ediu m . But on ly 9 (7 .6 %) 
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of th e respondents were rated the problem as low. S imila rly , the level of 

fa mily's educational background was rated by the same respo ndent group. 

Accordingly 49(4 l. 2%) and 45(37.8%) of women adul t learners rated lhat 

101V leve l of fam ily's edu cational background h ad high a nd very high 

impacts on women's pa r t icipation in FAL program consecutively . However, 

a bout less th a n one-fourth of the respondents 20(16.8%) ra ted that 

fa mily 's level of education on women's pa rticipa tion in FAL program in the 

s tudy a rea was medium a n d only 5 (4 .2 . %) of wom a n FAL learners 

a nswered a s a low problem. 

Regarding the level of fa mily's economic s ta tus 72(60. 5%) of women adult 

learners rated that the level of low income or poverty in the household was 

very high. But 8 (6 .7%) of women FAL lea rners rated th at the level of 

family 's economic status was medium. On the other hand 3 (2 .5%) of 

\\"Oman FAL learners rated the level of fa milies economic status on 

women 's pa rticipation in FAL program as low. Furthermore, the leve l of 

family influence was rated by the same respondent group. As table 6 

indicates 57(47 .9%) of wom en FAL parlicipan l:; reported that they h ad 

experienced high family influence on their participation of FAL program. 

Contrary to this, 12(10.1%) of wom en FAL learn ers had rated as women 

FAL learn ers had low fami ly influence. The researcher conducted a n 

in terview with one of the woreda edu cation experts concerning fam ily 

based factors affecting women's participation in FAL program and he said 

the fo llowin g: 

In our woreda it was hard to bring women to actively 
participate in FAL program for various reasons. They are 
occupied with daily taslcs /ike cooking, f etching fire wood and 
water; child care, animal rearing, washing etc .... More over, 
their hus bands are not positive to send them to the FAL center 
(on December 25,2011). 

In add ition, most of women pa rticipants in th e FGD refl ected 

tha t the existence of work load at home and lack of family 's 

income were among the factors influencing women's active 
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pa rticipa tion In F'AL program. This IS clea r from the 

following response of one of the F'GD participants: 

We were occupied with heavy work load at home. We do not have 
enough many to support our selves. We have economic p roblems. 
J'vIos t of the time we engage in some activities to get some money to 
support our families. All these are taking our learning time (on 
December 22, 2011) 

Accordingly the ra ting responses of women adult learners and facilitators 

II'ere analyzed. As a result lack of family income, the impact of heavy work 

load, the influence of family and low level of family's educational 

background were rated as high. Hence, one can conclude that the family 

related factors are highly influential ones in limi ting women's ac tive 

participation in I"AL program. 

Table 7: Facilitators' ratings of family based factors affecting the 

participation of women in FAL program 

No Family based Response Level of problem 
factors 

VL L M H VH 

I 1 The existence of F' - 1 3 9 5 
I heavy workload a t 

home % - 5.5 16.7 50 27.8 

12 Lo\V level of family's F' - 2 3 7 6 

I educational 
I background % - 1l.l 16.7 38.9 33.3 
1 
13 Level of fa mily 's F - 1 5 12 -
I economic status 
I % - 5.5 27.8 66.7 -

I 
14 Te existence of F - 3 5 10 

family's influence 

I 
% - 16.7 27. 8 55 .5 

As can be seen on Ta ble 7, above 9 (50%) and 5(27.8%) of the facilitators 

rated th e existence of h eavy work load on women F'AL learners as high 

and vcry high respec tively . But 3 (1 6 .7%) of them rated the problem as 

medi um . On the other h and, one of the facilitators rated th e impact of 
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heavy work load on women's participation In FAL program was low. 

Sim ila rly , lhe facililalon; wcre askcd lo ra le lhe level of family's 

educa tion a l background on woman's participation in PAL progra m . I\.s 

table 7 above shows 7(38.9%) and 6(33 .3%) of th e respondents ra ted that 

the level of family's educational background on women's participa tion in 

FAL program was high and very high respectively. More over, 3 (1 6 .7%) of 

th e facilita tors were rated the problem as Medium. But 2 (11.1 %) of them 

respondcd tha t the level of fam ily 'S edu cation background on women's 

participation was low. 

Concerning level of family's economic s ta tus 12(66.71%) of facilitators 

ra ted low level of family's economic s tatu s had high influen ce on women 's 

pa r ticipa tion in FAL program . But 5 (17.8) and 1 (5 .5%) of them had ra ted 

the problem as m edium a nd low consecutive ly. Furthermore, the 

fac ilita tors were asked to ra te the level of family's influ ence on women 's 

participa tion in FAL program. As table 7 indicated 10(57 .1%) of th e 

facili ta tors rated that the level of family's influence on women 's 

participa tion was high. Contrary to th is 3(14 .3%) of them ra ted the 

problem as low. But 5 (28 .6) of the faci litators had rated the exis tence of 

fa mily's influence on women's participation as medium. 

Here one can und erstand that al mos t more than h alf percentage of the 

fac ilita tor's respon se strengthened wo men FAL learners ' re sponse with 

evidence of rated high. 

4.2.2. Socio- cultural factors 

Socio- cultura l factors influence the participation of learners in adul t 

education programs. The researcher tried to identify socio -cultural 

fac tors that m ight a ffect the participation of women in FAL progra ms In 

the lwo sampled woredas. Th e following la ble depic ts the res ul ts . 
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Table 8 : FAL Learners' ratings of socio - cultural factors affecting 

their participation 

No Socio-cultural Response Level of problem 
factors 

VL L M H VL 

1 Negative a ttitud e and F - 5 23 49 42 
practice of the society % - 4.2 19 .3 41.2 35.3 
towards women 's 
pa rticipation . 

2 Practice of va rious F - 27 47 23 22 
ha rmful 
practice / traditions in % - 22 .7 39 .5 19.3 18.5 

the area . 
3 Lack of initia tion a nd F - 9 17 59 34 

appreciation about 
the value of women's ' % - 7.5 14.3 49.6 28.6 
participation from the 
community 

4 Underestimation and F - - 44 39 36 
devaluation of 
'..vomen's potential to % - - 36.9 32.8 30.3 

pa rticipate in 

~ decision making. 
5 The level of you r F 91 21 7 - -

participation as % 76.5 17.6 5.9 - -

compared with male 

As illustrated in table 8 , above 49 (4 1.2%) of women FAL learners rated 

th a t the existen ce of negative attitude and practice of the society towards 

\\'omen participation was high a nd 42(35.3%) of women FAL learners ra ted 

the problem as very high . On the other hand, 23 (1 9. 3%) of women FAL 

learners rated the p roblem as medium. The remaining 5 (4.2%) of FAL 

learners rated the problem as low. In addition to the quantita tive resul ts 

th e focus group discu ssion and semi structured interview results also 

shows th at n egative a ttitude and prac tice of the society had influ ence on 

women's active participa tion in FAL program. For insta nce, s imila r ideas 

were reflected by on e of the woreda education experts : 
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Due to socia-cultural and other reasons many husbands preJer 1101 

to send their wives to the PAL training center. 1hey are dOl/ tinGting 

over them. They didn't participant in PAL program as w e need. 

Therefore, the participation of women in PAL program is minimal in 

Ollr woreda on (December 22,201 1). 

Hence, one ca n understand that the exis tence of negative atti tude and 

practice of the socie ty towards women would have been a ffecting their 

participation in PAL program . 

Simila rly, the level of practice of various harmful / traditions in the area 

was ra ted by the same respondent gro up. As it can be seen on the same 

table 47(39 .5%) of women FAL learners responses on average indicate that 

the level of harmful practice/traditions in the study area was medium . 

Besides 27(22.7%) of women PAL learners rated as low. But 23( 19. 3%) of 

\Vomen FAL learners rated as high a nd 22( 18.5%) of women PAL learners 

replied as very high. Concerning lack of initiation and appreciation a bouc 

the value of women's participation from the community a nd 

underestimation and devalua tion of women's potential to participa te in 

cic.·cision making more numbe r or percentage 59(49 .6%) and 44(36.9%) of 

women respondents ra ted high and medium respectively. 

Almost 30% of women PAL participants reported that the level was very 

high. In supporting this quantitative finding, the result of interview a nd 

PGD replied that in the study area, society h ad underestimated and 

devaluated the potential of women to participate in PAL programs and 

decis ion making. I-Ience , the find ings of both quantita tive and qualitative 

data of this sludy were consistent with the previous lilerature claimed by 

Amutabi, Nafukho and Otuanga (2006). 

PUrlhcrmo re, women FAL learners were asked to rale the level of lheir 

participation as compared with male. Consequently, 91 (76 .5%) of 

respondents reported that the level of their partic ipation as compared with 

male was very low a nd only 2 1 (17.6%) of women FAL learners responded 
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tha t they had low level of participation. But 7(5.9%) of the m had med ium 

participation. 

Table 9: Facilitators' ratings concerning socio- cultural factors 

affecting women's participation in FAL program 

I No Socio-cultural Response Level of problem 
factors 

, VL L M H VL , 

I 1 Negative attitude F - 5 II 2 

and practice of the 
I society towards % - 27.8 61.1 11.1 

\\'omen's 
participation . 

12 Practice of harmful F - 3 9 6 

I 

I 

traditions. 
% - 16.7 50 33.3 

3 Devaluation of F - 5 8 3 2 
women's potential to 
par tic ipate in % - 27 .8 44.4 16.7 I 1. I 

decis ion making. 

As indicated on table 9 concernm g negative attitude and practice of the 

soc iety towards women's participation, m ajori ty of the fac ilitators 

11 (61.1 %) ra ted as high a nd 5(27.8%) of them rated the problem as 

mcdium but only 2 (11 .1%) of the facili tators rated that the exis tence of 

ncgative attitude and practice of the socie ty towards women's partic ipation 

was very high. Regarding the level of practice of harmful tradition s in the 

area 9 (50%) and 6(33 .3%) of the facilitators rated that the practice of 

harmful traditions in the area on women's pa rticipation in PAL program 

was medium and high respectively. But 3(16.7%) of them rated the 

problem as low. Purther more, the facilitators of PAL program were askcd 

to rate the underestimation a nd devaluation of women's potentia l to 

pa rticipate in decision ma kin g. As table 9 shows 8(44.4%) a nd 5 (27.8%) of 

the fac il itators rated the problem as medium and low respectively . 

However, 3( 16 .7%) a nd 2 (11.1 %) of the facilitators rated the devaluation of 

\\'omc n's poten ti a l to pa r t icipa te in decis ion making as high and very high 
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problem con secutively. Hence , the res ponscs of facilita to rs s upportl:d th at 

of women FAL learners' responses with evidence of high an d medium 

respectively . 

Table 10 : Wo me n FAL learners ratings about program related fac tors 

affecting t he ir participation in FAL 

I No 
Program related Response Level of Participation 

factors No ne L M H VH 

1 Pa rticipation in f 
33 74 12 - -

iden tifying tra ining % 27 .7 62 .2 10 .1 - -
needs a nd p roblems 

2 Pa r ticipation in f 78 32 9 - -

I selecting con tents 
an d learning % 65 .5 26.9 7 .6 - -

.-- ! eXI'cricnce 
3 I Your involvem en t in r 67 6 16 - -

: selecting obj ectives --! % 56.3 30.3 13 .4 -, ! 
I I -, -
, 't I Participation in f 75 34 10 - -

I selec ting the place 
t of training % 63 28 .6 8.4 - -

! 

' 5 I Participa tion in f 64 47 8 - -
I selec tin g resource 

I 
I . I % mate n a s 53 ,8 39 ,5 6 ,7 - -

. 
f> Pa rti cipation in r 4 26 89 - -

I se lecting du ration 
1 of tra in ing 

---- ---
% 3 .4 2 1.8 74 ,8 - -

I 
17 f Yo ur involvemen t in f 33 77 9 - -

: program 
. implementation % 27 ,7 64.7 7 .6 - -

-- --

:J 
b 1 Participation in [ 35 79 5 - -

evaluating the 
I 

stren ath a n d % 29.4 66 .4 Co 4 .2 - -

weakness of the 
FA L program 
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As ca n be seen on table 10 the data obtained regarding the panicipatiuil 

of women on program related factors did not well consider women's 

participation 111 PAL program. Concerning women PAL learners 

participation in iden tifying training needs a nd problems 74(62 .2%) of th e 

respondents have low participa tion a nd 33(27 .7%) have no pa rticipation. 

But only 12(10.1 %) of the participa nts have medium participation level. 

From this one may conclude that the participation of women in identifying 

t raining needs and problems in the study area were in significant. 

Moreover, the resu lts of d a ta gathered through PGD and interview 

con firmed that m ost of the PAL programs in the study a rea are no t 

planned at grass root level. Rather they are pla nned a t the top level. 

Concerning th is iss ue majority of respondents in the FGD expla ined as: 

We w ant to participate in FAL planning. We want to learn how to 

plait our life, how to Iceep the health of our family and how to 

protect our environment. However, we did not get chance to plan 

what we want to learn (on December 26, 2011). 

Similarly, on the same table more number of women FAL learners had no 

participation in selecting contents a nd learning experiences, objectives 

a nd the place of t rai nin g with a n avc rage percentage value of 6 1. 6'Y.J. Thi s 

shows that, in the study a rea FAL planning was no t participatory a nd th e 

role of learners in selecting contents a nd lea rning experiences , objectives 

and the place of training was a lmost ignored. Re sults of FG 0 and semi 

s tructured interviews were ge nera lly consistent with th e quantitative 

findings but lacks conformity with previous litera ture by Apel and Camozzi 

as c iled in Gboku a nd Lekoko (2007). According to them a Clive 

parlicipation of learners is a core ston e of program development for adul t:; . 

Because it promotes program l1exibility, allowing the program to adapt to 

the changing needs of the adult learners as they progress through their 

learning experience . Moreover, about 28 .6% average value of womcn 
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respondents h ad low participation and the rema ining women FAL learn ers 

had m ed ium par ticipa tion. 

Pu r thermore, wome n PAL pa rtic ipants were asked to ra te the ir Icvel of 

pa rticipa tion in selecting resource materials . As can be see n on the :;a me 

table, more than half of wome n partic ipants 6 4(53 .8%) had n o 

participa tion 111 selecting resource materia ls 111 FAL progra m a nd 

47(39 .5%) of th em h ad low pa rticipa tion. But 8(6 .3%) of women FAL 

learners had med ium pa rticipa tion in selecting resource m ateria ls . On th e 

other h a nd, a lmost in all FAL tra ining centers of the s tudy area, abo u t 

three-fou r th of women FAL learne rs 89(74 .8%) of the res ponden ls had low 

participation in selecting dura tion of time. But 4(3.4%) of the m had n o 

pa rticipa lion . 

Regard ing women's pa rticipa lion 111 program implementa tion a lld 

eva lua tion of the s trength a nd wea kness of th e pl'Ogra m, majority of 

respondents 77(64 .7%) and 79(66 .4%) had low pa r ticipa tion respectively 

and on a verage a bou t 28% had no pa rt icipa tion. But about 5 .9% of the 

panic ipa nts had m edium pa r tic ipa tion in progra m impleme nta tion and 

evalu ation of th e strength a n d weakn ess of the FAL progra rr. 

con secu tively . In view of thi s , data ga the red from FGD a nd semi 

slrue lured inte rview e ns urecl that wom en participa tion \Vas nol 

sufficienLly considered by program planners and fa ci litators to involve 

women in p rogra m implementa tion a nd evaluation about the s trcngth ancl 

weakness of the FAL p rogra m in the s tudy area . 

4. 3. The influence of teaching materials 

Teaching materia ls are u sed to ma ke learning expen e nce more ta ngible, 

practical and a ctive . They a re used to increase the acquisi tion of 

knowledge, s kill and a ttitude (Bhola, 1994) . For him, teaching materia ls 

used in a fu nct iona l li te racy programs a re s pecia l in te rm s of their 

conten t, th ei r meth odological design a nd th eir varie ty . The following ta ble 
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depicts the results concerning the influence of teaching materials on the 

participation of women in F'AL program. 

Table 11: FAL Learners' Ratings Concerning Problems Related To 

Teaching Materials 

No Problems Response Level of Problems 

VL L M H VH 

1 Lack of facilitators F' - - 2 28 89 

manual % - - 1.7 23 .5 74.8 

12 Lack of lea rners text F' - - 7 13 99 
I 

I book % - - 5.9 10.9 83 .2 
---
~ Shortage of teaching F' - - 37 68 14 .0 

materials % - - 31.1 57 .1 11.8 

I 4 Lack of appropriate F' - - 17 19 83 
, 

1 teaching aids % - - 14.3 16 69.7 
L-_ 

Women FAL participants were asked to rate the problems related to 

teach in g materials. As table 11 clearly shows among the given items 

lack of facilitators m anu a l, lack of learners text book and lack of 

appropriate teaching materials were rated as very high with average 

percentage of 75.9%. Similarly, item 1, 2 and 4 regarding to 

facili tators manual, lack of learners textbook a nd appropriate 

teaching materials were rated as h igh problem with average 

percentage of 16.8%. But about 7 .3 average percentages of the 

responden ts' r esponses show that the problem s of facilitators 

manual, learners text book and appropriate teaching aids in the 

study are was medium . Concerning the shortage of teach ing 

m::.terials 68(57 .1 %) of ' r espondents replied that the short::tge of 

teaching materials in FAL center s of the study area were high . But 

37(3 l.1 %) rated as m edium and only 14( 11.8°;l,) of women FAL 

GG 



) 

learners a n swered as very high proble m. Accord in g ly, lhe ra ti ng 

responses of FAL learn ers were a n alyzed . As a resu lt la ck of learner s' 

textbook, lack of facilita tor s ' m a nua l a nd lack of a p propria te 

teaching a id s were rated as very high . Fr om the above table olle 

may conclude that th ere is a shortage of teaching materials in FAL 

training centers of t h e s tudy a rea. This is a n issu e to be con sidered 

because it m ay h ave a n influence on th e process of FAL teach in g . 

With r egard to the FAL teachin g m a teria ls, Samuel (2008) pointed ou t 

that in most FAL progra ms relevant li te racy materia ls are lacking ve ry 

widely. In addition concerning the scarcity of teachin g mate rial s Lin d 

(2008) on is part a rgu ed th a t limi ted resources for promo ting FAL progro.m -has Icd La poor rcsu lls . Thus, FI\L progrulll s ll<.:ec! app rop ria le Lcaeil ir :., 

materials to respond to each ind ividu a l need. 

Table 12: Facilitators' re sponse on t raining or wok shop related t o 

adult education 

I N_~ Question Alternatives F % 

I .~--

1 I Have you laken any C. Ycs Ma le 5 27 .8 
I t raining or work Female 3 16.7 

shop re lated to adul t Total 8 4 4 .5 
education? ----

, C. No Male 7 38 .8 
I Fema le 3 16 .7 , 
I 

I Total 10 55 .5 

12 If your a nswer is No C. Because there Male 6 33 .3 
why d idn't you is no tra ining . 

I 
participate in FAL on adult Fen~ale 1 5.6 

tra ining? education in 
38. 9 _n I thi s woreda Total 7 

, 
I I C. The tra ining Male 1 I 5.5 I , I 

, 
I , was not Female 2 11. 1 I 

I participa tory . ----
I Total 3 16 .6 

I C. Because of lack - - -

1 
of time to 
participate I , , 

, 
... ---~- I ----_. 
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As table 12 indicates m ajority of the facilitators 10(55. 5% or 38 .8% of lua le 

and 16.7°/r, of female) fac ili tators did not participatc in training oj' work 

shop related to adult education because of two main reasons namely , 

because of lack of training or work shop on adult education and lli-: 

training was not participatory in the study area. Besides 8(44 .5% or 

27 .8% of male and 16.7% of female) faci litators were participated In 

lraining oj' \\'ork shop related to adult ed uca tion. But as it was answered 

by 44 .5% (27.8% of male and 16.75 of female) faci litators it was 

insignificant that is the training was given only for less than three days 

\\'h ich could not be capac itate and update the facilita tors to actively 

participate in l"AL program. Concerning the participation of facilitators on 

training or work shop related to adult edu cation, the result of data 

gathered through semi structured inte rview frolll education eXjJcns 

reveals that there was no continuous trai nin g or work s hop on adult 

cducation in the study area . Quoting onc of thei r ideas d irecLly: 

I\IIOs t oJ the Jacilitators in our woreda were /loll -qualijied a/ld 

volunteer individuals . . They had no good training or wurk shujJ 

related to FAL programs because oJ lack oJ budget and lack oJ 

experts in the field oJ adult education (on December 25, 2011 ). 

Concern ing the training of facilitators Hope etal (1992) explained that due 

to lack of experience a nd training Illany facilita to rs resort to th e 

traditional teaching methods disregarcl ing th e fact that FA L is learners 

centered , a nd that the content of training are basecl on needs of 

beneficiaries. Thus, facilitators' training is a critical issuc on FAL 

programs 
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[n ou r woreda , it was very dijJ icu lt to e llcourage WOlllell to uctivei.ll 

purt icipale in FAL p rograms us w e Ileed. 'J'l-ley a re very jell' Clll '"'V 

from u s , We do not have access to reach right down to them eas ily. 

Besides we have budget problem to suppurt them (all Decenlver 2 7 ) 

4.4 . Appro aches e m ployed by FAL facilitators 

The approaches used by facilitators of funclional adult lite racy a re 

gene ra lly believed to be a mong th ose s itua tio ns influe n cin g pa rLic ipmio n 

of !1dults in learning progra ms. Th e researcher therefore , lried to a na lyze 

lh e issu es . The followin g ta ble depicts the results concerning the kincl of 

approa ch fa cilitators ' u se in the delivery of functional adult literacy . 

Table 14: Facilitators' response on approaches to teaching FAL 

I No Question Alternatives f % 
----

I Are you fa miliar C. Yes Male 3 16 .7 , 
with th e principles -- ----, Female - -

I FA L teach in g? Total 3 16.7 
-

C. No Male 9 50 
I 

I Fe male 6 33 .3 
I 
I Total 15 83 .3 
I 

:2 Which of these B. Th e social- Ma le 4 22 .2 
, 

a pproaches is Fema le :2 11. 1 a wa reness 

frequen tly used in app roach - --- - -
i Total 6 33.3 

I your ce n te r? -----
B. Th e fu nctional Male 2 11.1 

- - -- - - --, 
I a pproa ch Fe male 1 5.6 
I 

I I 
16.7 

I 
Total 3 

I B. Th e forma l Ma le 6 33 .3 
I ------- .-

cd ucalion Fe male 3 16.7 
, 
I approach Total 9 5 0 
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As table 14 reveals, m ajority 15(83.3% or 50% of male and 33.3% of 

female) facilitators were not familiar with the principles of FAL teaching. 

But only 3(16.7%) of male facilitators were fa milia r with the principles of 

FAL teaching. As argued by Lind (2008) a dult learners must at least be 

treated with due respect a nd pa tience and the chosen method must be 

within the reach of the facilitators, otherwise they will relapse even more 

easily into the methods they remember from their own school experience. 

Thus, from the above table one can understa nd that most of the 

facilitators were not acquainted with the principals of teaching adults and 

how to create condu cive environment to enhance learn ers' involvement in 

FAL program. Furthermore, facilitators of the FAL programs were asked 

the type. of a pproaches frequently used in their center. As can be seen 

from the same ta ble, 9 (50% or 33 .35 of male a nd 16.75 of female) 

facilitators were used the forma l education approach and 6(33.3% or , 

22 .2% of m a le and 11 .1% of female) facilitators were used the social 

awaren ess approach. But only 3 (16.7% or 11.1% of male and 5.6% of 

female) facilita tors were used th e func tiona l approach. Thus, one can 

conclude that half or the facilitators 9(50%) were highly depend on the 

forma l education approach . With regard to this Papen (2005) in Lind 

(2008) argued that many adult literacy learners are ha ppy with or actually 

prefer a formal school like approach with text books, exam s and 

cer tificates as compared to a non formal community oriented a pproach 

without text books or certificates. However, many exper ts in the fi eld of 

adult education recomme nded that partic ipatory methods a re prefe rred 

compared with a more formal and traditional approaches. 
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4.5. The practice of supervision at FAL centers 

It is of pa ramount importance to have institutional supervision practices 

for FAL programs. The researcher t ried to find out whether supervision is 

practiced in the FAL centers or not. The following table indicates the 

results. 

Table 15: Facilitators' response on follow up or supervision of the 

FAL center 

No Question Alternatives f % 

1 Is there a ny follow B. Yes Ma le 1 5.6 
up or supervision Female 2 11.1 
to the FAL center 
byworeda Total 3 16.7 
education' experts? B . No Male 11 6 1.1 

Fem a le 4 22 .2 

Total 15 83.3 
2 If your answer to C. Weekly - _. -

the above question 
is yes how often C . Monthly - - -
they supervise the 
center? C. Once in two - - -

months 

C . Once in Male 1 5.6 
three Female 2 11.1 
months 

Total 3 16.7 

As indicated in table 15 more number and proportion of the facilitators 

15(83.3% or 16 .1% of m a le and 22 .2% of female) replied that there are no 

follow up or s upervis ion to the FAL center by woreda education experts. 

But only 3 (16 .7%or 5.6% of male a nd 11.1% of female) fac ilitators 

answered that the FAL tra ini ng centers are supervised by woreda 

education experts once in 3 m onths which was in s ign ificant follow up to 

identify the current problems of the FAL training centers in the study 

a rea . Here, one can easily understand th at the training centers a re not 
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frequently supervised by woreda education experts and other concerned 

bodies to know the situation of training centers and take immediate action 

in order to improve the existing problems. Similarly, data gathered 

through interviews and FGD had consistently substantiated this issue. In 

the current structure of zone and woreda education office there is no focal 

person regarding to adult education. Thus, the FAL centers are not 

frequently supervised by woreda education experts and other concerned 

bodies. This situation was strongly supported by participants in the FGD 

in the following way: 

We want to dis cuss about the condition and facilities of our training 

cente r with the concerned bodies. We need frequent follow up. How 

ever, we a id not ge t chance to discuss about our problems with 

them (on December 22, 2 011) 

Thus, in order to supervise the FAL centers frequently a ll the s take 

holders should work cooperatively and closely. 

Table 16: Facilitators' response on FAL teaching materials 

No Question Alternatives f % 

1 Wha t types of teaching B. locally Ma le 3 16 .7 

a ids a re u sed in your produced Fema le - -

cen te r to facilita te Total 3 16.7 

teaching learning B. teaching Ma le 9 50 

activities? aids a re not Fema le 6 33 .3 

used Total 15 83.3 
2 Do you h ave s ufficient D. Yes Ma le 2 11.1 

teaching m ate ria ls? Fe ma le 2 1l.1 

Total 4 22.2 

D. No Ma le 10 55.6 
Fe ma le 4 22.2 

Total 14 77.8 

Facilita tors of the FAL progra m in the study area were asked about the 

type of teaching a ids u sed to facilita te teaching learning ac tivities. As it is 
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observed in table 16 among the total group of facilitators 15(83.3% or 50% 

of male and 33.3% of female) responded that teaching a ids a re not used in 

most of the FAL training centers of the study area. However, only 3(16.7% 

of male) facilitators replied that the locally produced teaching aids are 

used to facilitate the FAL program. This reveals that the utilization of 

teaching aids in FAL centers of the study area is very low. 

Concerning the availability of teaching a ids 14(77.8% or 55 .6% of male 

and 22.2% of fema le) respondents said that there are no sufficient 

teaching materials in the FAL centers. Contrary to this only 4(25%) of the 

facilitators responded they had sufficient teaching materials in their FAL 

training center. From the above table one can understand that there is a 

shortage of teaching materials in FAL program. 

A focus group discussion made with women FAL participants indicated 

a lso there is no sufficient teaching ma terial in their FAL center. They 

explained as : 

We do not have literacy books. We were given only grade 1 text 

books and simply took notes from the black board. We w ere not in 

a position to improve our reading skills. So it is difficult 10 learn 

with out teaching materials. (on December 22, 2011) 

In supporting this Samuel (2008) stated that localizing the already existing 

few an adult literacy material is a problem in many FAL centers . In 

addition most experts and facilitators u sually give irrelevant materials to 

adult learners. 
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Table 17: Facilitators' response on their assignment in FAL program 

No Question Alternatives f % 
1 How were you A. As Ma le 11 61. 1 

assigned 
volunteer Female 6 33.3 

a s a 

facilitator ln FAL Total 17 94.4 

program? 
Ma le 1 5.6 

B. as an Female - -

- employed Total 1 5.6 
Male - -

C. As a part Female - -
timer 

Total - -

Furthermore, the facilitators were asked how do they were assigned as a 

facilitator in FAL programs. As table 17 depicts, majority of the · 

respondents 17(94.4% or 61.1% of male and 33.3% of female) facilitators 

were assigned as a volunteer or as a free service givers. But only 1(5.6% of 

male facilitators) were assigned as an employed . Concerning this issue , 

the result of interview made with zone a nd woreda education experts 

revea led that most of the facilitators are grades 10 and 12 completers who 

are in search of certificates on teaching experience to be employed. 

Moreover, the observation made in the training centers assured that most 

of the training centers lack well trained facilitators, fac ilities like 

electricity, water supply, latrine , furniture etc a nd basic teaching 

materials .This is an issue to be considered because most of the adult 

learne rs are taught by non professionals and less experienced facilitators. 
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CHAPTER FIVE 

Summary, Conclusions and Recommendations 

This chapter summarizes the major findings of the study and drawn 

conclusion on th e basis of findings. At the end recomm endatio ns are 

forwarded . 

5. 1. Summary 

The purpose of this study was to invest igate factors a ffecting the 

participation of women in FAL programs in two Woredas of west Wollega 

zone of Oromia Region a nd to su gges t possible solutions fo r the problems. 

To achieve this objective the following basic quest ions were rai sed to guide 

the study. 

l. What are family- re lated factors influencing women's Pa r ticipation in 

FAL progra m s? 

2 . What are the socio - cultural constraints that affect the partic ipation 

of female adult learners in FAL programs? 

3. What a re the program related factors that influence the 

participation of adult learners in FAL programs? 

The study was carried out in two selected Woredas of west Wollega zone of 

Oromia Region . The approach of this study was mixed method research 

design. The subject of the study we re 125 FAL Women learners, 18 

facil itators, 3 zon e/Woreda educa tion expe rts and 3 zone/Woreda 

Wo men's affai rs selected by s imple ra ndom and ava ilab ili ty sampling 

techniqucs . The data were collected from the pa rtic ipants th r'ough 

questionna ire , interview, I'QD, a nd observation check li sts. The collected 

da ta were analyzed using frequ e ncy count and percentage while 

qualita tive data were analyzed u s ing words and ph rases . The data 

a nalysis resulted in the followi ng m aj or findings : 

1. With regard to family- related fac tors infl uencing the active 

participation of women in FAL programs it was founded that 
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72(60.5%) of woman FAL learners and 12(66.7%) of the facilitators 

replied that the problem of family's economic status in the study area 

was ve ry high and high respectively. 

3. The s tudy disclosed th at 57(47.9%) of the respondents rated the 

impact of heavy work load at home on women's participation was very 

high. 

3 . It was also found out that 57(47.9%) of women FAL learners and 

10(57.1 %) of facilitators rated the existence of families influence 011 

women's participation in FAL programs as high respectively. On the 

other hand 49(41.2%) of women FAL learners had rated the level of 

educational background as high problem in the study area. 

4 . Concerning the influence of socio-cultural factors affecting the 

participation of Women in FAL programs the study indicated that 

49(41.2%) of women FAL learners and 11(61.1%) of the facilitators 

responded Lhat the existence of negative attitude and the practice of 

Lhe socieLy Lo wards women parLicipaLion was high. 

0 . The study revealed that 59(49 .6%) of women adult learners rated the 

lack of appreciation and initiation about the value of women 's 

participation as high. On the other hand, both underestimation and 

devaluation of women's potential and practices of harmful tradition 

were rated as a medium problem 

6. In case of program related factors that affect women's participation in 

FAL programs the study revealed that 78(65.5%) of women FAL 

learners had no participation in selecting contents a nd learning 

expenences. 

7 . It was also founded that 75(63%) of them had no participation in 

selecting the place of training, 67(56.3%) of women FAL learners had 

no pa rLiei pa Lion in sclccti ng objectivcs. 
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8 . The s tudy s howed that 64(53 .8%) of them had no participation 111 

selecting resource m ateria ls .. But 79(66.4%) of FAL lea rners h ad low 

participation in evalua ting the s trength a nd weakness of the FAL 

progra m. 

3 . It was a lso disclosed tha t 77 (64.7%) a nd 74(62.2%) of them h ad a lso 

low pa rticipa tion in program implementa tion and identifying training 

needs . 

3 . The study showed tha t lack of learners' text book, lack of facilitators' 

m anu a l, lack of appropriate teaching a ids and s h ortage of well 

trained facilitators were some of the program rela ted factors that 

influence the pa rticipation of wom en in FAL programs. 

5.2. Conclusions 

Based on the findings obta ined from the s tudy the following conclusions 

were forwa rded. 

• Th e findings indicatcd that lack of awaren ess co ncerl11ng the 

importa n ce of FAL programs fo r live lihood , poor implementation a nd 

coord inat ion am ong sLakeholders a nd , weak FAL activities were 

hi ghly observed . I-knee, it could be conclud ed that these would 

negatively a ffect the participation of women in FAL. 

• Lack of pa r ticipatory planning which includes all stakeholders, lack 

of fac ilitators train in g on FAL program, shortage of basic teaching 

mate ria ls and unfa milia rity with the principle of FAL teaching 

resulted in poor teaching were among the problem s found out in the 

study. Therefore , it could be safely concluded that the top down 

a pproach to pla nnin g FAL program wou ld reduce participant's sense 

of owner s hip concerning the FAL program . 

• Majo riLy of women rAL participants in the study area come form 

families with low economic status. Th ey did no t ge t enough financia l 



support from their family .Hence, the lack of adequ a te support for 

wome n to effcc tively participate in the FAL program wou ld lead to 

reduced efficien cy like increased drop out of wom en from the 

program 

• FAL programs h elp women a dult learners to enjoy a better life , to 

fi ght negative attitude a nd harmful traditional practices and Lo 

exercise their right. However, the encouragement of women to 

actively participatc in FAL programs was low in Lhc study areas. 

Thcrcfore, it could be co ncluded that lack of encouragemc n t would 

alIcct Lhc activc par Li cipaLion of women in FAL progra m. 

5.3. Recommendations 

Based on the findings and conclusions drawn, thc following 

recommendations are forwarded with the hope that it wou ld be used as a 

source of informalion to education a l adminis trators, NGOs working on 

PAL programs, other stockholders as well as researchers. 

• AlVareness should be c reated by the concerned bodies on lhe 

mean ing, benefits a nd con tribution of FAL programs for livelihood 

and country's devclopment at all levels. 

• Thcre was lack of altcnlion a nd understandings lo FAL program at 

zone / woreda leve ls . This is caused parlly due Lo thc a bsence of 

focal person for adu lt education at zone/ worecia educatio n offices. 

Tile l'C!'o rc, the concerned bodies should assign a focal person for 

adult education at zone and woreda levels . 

o EducaLing women in crcLl;;c;; a nd improvcs thcir produc Li ve capacity, 

reduce fertility and mortality rates, improve their health condition , 

child care, gender equalily. brings alti tudinal changes, which 

facilitates personal and societal development and so on. However, 

women's access to cducation as compared to m a le in the sludy area 

is relatively low because of various reasons . Thus, a great atten tion 
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should be gIven by the co ncerned bodies to invest in women 

education by community mobi lization , inviting individual volunteers 

and other NGOs. 

• Women in the study area were found to be responsible for house 

hold activities like chi ld care, cooking, washing and so on. Such 

h eavy work load at home h ind ers their active participation from PAL 

programs. Hence, the idea of gender equa li ty s hould be 

systematically introduced in to the community through stakeholders 

of PAL like agricultural development agents, health exten s ion 

workers a nd primary school teachers as well as woreda education 

experts . 

• PAL programs should be integrated with the livelihoods of learners 

and should be implemented based on the needs of beneficiaries to 

solve their immediate problems in particular loca lities. 

• PAL plann ing should be participatory and the needs of ta rget gro ups 

should be addressed. This can be took place in such away that 

women PAL learners and other stakeholders should be participated 

111 PAL planning, implementation a nd evaluation. Moreover, 

women's potential to take part 111 decision ma kin g shou ld be 

respected by local community . 

• PAL programs need adeq ua Le a nd well trained faciliLato rs in order Lo 

h elp adult learners accord ing to the principles of teaching PAL. But 

most of the PAL Lraining cenLe rs in the study area lack well t.ra ined 

facilitators to implement the PAL programs effectively. Thus, there 

is a need to provide sho rt te rm trainings for PAL fac ilitato rs of the 

woreda under study. 

• PAL programs require sufficient material provision to calTY ou t the 

program effectively. Therefore, more effo rLs should be made Lo 

provide basic teaching m a terials like faci litators' manual, literacy 

books , teaching a id s etc to promote the program. 

so 
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• FAL tra ining cen te rs s hould be supervised regula rly by zone/ 

woreda education experts. With the a bsence of follow u p or 

supervision, it is very difficult to identify the exis ting problems of 

FAL tra ining cen le rs like the shortage of basic teaching materia ls, 

lac k of facili ta tors , in a ppropria teness of class room a nd other 

fac ili ties . 
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Appendix I 
Addis Ababa University 

School of Graduate studies 
College of Education 

Department of curriculum and teachers professional 
development studies (Adult and Lifelo ng Learning Unit) 

A que stionnaire to be filled by FAL Participants 

Thi s questionn a ire is designed to collect necessary informatio n for the 

s tudy entitled "factors a ffecting the pa rtic ipation of wome n in 

functional a dult li te racy program s in two Woredas of West Wollega 

zone of O romia". To th is end, your res ponses to ques t ion items a re 

indi s pensab le for the s u ccess of this research s tudy . He nce, I kindly 

request your contribution in fi ll ing the questionnaire honestly and 

responsibly . Fin a lly , I assure you that a ll your responses will be kept 

confidentia l. 

Thank you! 

Dear respondent: 

Before you ,start to complete the questionnaire please read the general 

instruction very carefully! 

1. Please do not write your name on the questionnaire 

2 . Encircle th e letter th a t indicates your responses for the questions 

that are followed by alternatives. 

3. For questions that r equire you opll1lOn or comments, please gIve 

short a nd clear a nswer in the space provided . 



o 
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Instruction I 

Please read each question carefully and answer by encircling the letter of 

your choice that corresponds to yourself. 

1. Age 

A. Below 20 Years C. 31 - 40 years 

B. 21 - 30 years D. Above 40 years 

2. Marital Status 

A. Single C . Divorced 

B. Married D. Widowed 

3. Educational level 

A. Unable to read and write C. Below grade four 

B. Able to read and write D. Above grade four 

4. Place of residence 

A. Rural B. urba n 

5. Distances fo rm the training center to your home 

A. Less than 1 hr C . 1.30 - 2 hrs 

B. 1- 1.30 hrs D. more than 2 hrs 

6. Your family's monthly income in birr 

A. less than 150 C. 250 - 350 

B. 150 - 250 D. above 350 

7. Did you participate in planning FAL program? 

A. Yes B. No 

8. If your answer for question number 7 is "yes" to what degree did you 

participate? A). Low B). Medium C). High 



No 

c 1 

2 

3 

4 

c 5 

6 

7 

8 

9 

10 

Instruction II 

The fo llowing list shows the major problems that hinder women from their 
active participation in FAL program. Indicate the level of each problem by 
putting "y''' mark a t the appropr iate point of your ch oice. 

Note: VL~ Very Low M~ Medium VH~ Very High 
L~Low H~ High 

Limiting factors Level of problem 

VL L M H 

The impact of heavy work load on 

your participation 

Low level of your fa mily's 

edu cational background 

Low level of your family's econ omic 

s tatus 

The influence of your family on your 

participation 

Negative attitude and practices of 

the society towards women's 

partici pation. 

Lack of in itiation and appreciation 

a bout the value of women's 

participation from the community 

Underestimation and devaluation of 

women's potential to pa rticipate in 

decision making 

Practice of various harmful 

practices / traditions in the local area 

Inability of the facilitators to create 

conductive environment to women's 

participation 

The level of your participation as 

compared with m ale 

VH 
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Instruction III. 

The following list s h ows a reas of women participation in FAL progra m s . 

Please indicate th e level of your participation by putting " ,I''' ma rk in the 

appropriate place. 

Note: 

I 

N=None 

L=Low 

M= Medium 

H= High 

Area of participation 

N 

identifying training n eeds a nd 

VH= Very High 

Level of participation 

L M H VH 

-1-l Th, 1,",1 of yom p",,,dpalion in 

I problems 

2 Your participation in selecting 

contents a nd learning experiences 

I 3 Th e degree of your involvement in 

I selecting obj ectives 

I 4 The level of your partic ipation in 

I selecting the place of training 

I 5 Your participa tion in selecting 
I 
I 

resource material s. 

I 
, 6 The level of your participation in 
I 
I I selecting duration of training 

I 
i 7 Your involvement in program i 
I 

I implementation 

I 
8 Your level of pa rticipation in 

I evaluating the strength and weakness 

i of the FAL program 



o 

) 

i: 

Instruction IV 

The fo llowing lis t s hows problems related to teaching materia ls and 

teaching m ethods in FAL programs. Indicate the level of each problem by 

putting "/,, ma rk at the appropriate point of your ch oice . 

Note : VL; Very Low 

L; Low 

problems 

M; Medium 

H; High 

VH ; Very High 

Level of problems 

VL L M H VH 
L 
I 1 I Lack of facilitators manua l 

2 Lack of learners text book 

3 Shortage of teaching materia ls 

4 Lack of appropria te teaching a ids in 

FAL 

\ 

\ 

\ 

\ 

\ 

\ 

\ 

\ 

\ 
\ 
\ 
\ 

\ 
\ 

\ 

\ 
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Appendix II 

Yuniversiitii Finfinneetti 

Mana barumsaa Qo'annoo eebba boodaa 

Kolleejjii barnootaa 

Muumme sirna barnootaa fi Qo'annoo dagaagina Oggummaa 

barsiisotaa (Damee barnoota ga'eessotaa fi umrii guutuu) 

Gaaffilee dubartoota barnoota ga 'eessotaa gocha irra tti xiyyeeffatee 

barataniin deebi'u. Kaayyoon gaaffilee kanaa dhimmoota hirmaannaa 

dubartootaa barnoota ga'eesotaa gocha irratti xiyyeeffate guffachiisan 

irratti yaado la funaanuudhaan ma la dha'uuf. Icciitiin deebii kccssanii 

haalaan eegamaadha . Ka naaf a m a na mummaan deebii isin kennita n galma 

ga'iinsa qora nn oo kana af murteessaadha. 

Haala waliigalaa 

1. Waraqaa gaaffii in'atti m aqaa keessan barreessuun barbaachisaa 

miti. 

2. Utuu deebii hin kcn nin dura ajajoota sirriitti dubbi saa . 

3 . Gaaffilee yaada cia balataa ba rbaadaniif deebii gabaabaa fi ira ta'e 

deebisaa. 

Galatoomaa! 



) 

} 

Ajaja lffaa 

Gaaffilee a rmaan gadii sirriitti e rga dubbiftanii booda eleebi i S llTll ta'e 

filad haa. 

1. Umrii A. waggaa 20 gael C. Waggaa 31 - 40 

B. Waggaa 21 - 30 D. Waggaa 40 01 

2 . Haala fudhaa fi h eerumaa 

A. Kan Heerumte C. Kan hiikte 

B. Kan hin heerumne D. kan abbaan manaajalaa du'e 

3. Sadarkaa barnootaa 

Dubbisuu kan hindandeenye B. Dubbisuu kan dandeessu 

C. Kutaa 4ffaa gael D. Kutaa 4ffaa 01 

4. Ba kka Jireenyaa 

A. Magaalaa B. Baa diyyaa 

5. Bakki lee njii manaj irecnyaa kessan ir raa ammam fagaata? 

A. Sa'a 1 gaeli C. Sa'a 1:30 - 2:00 ti 

B. Sa'a 1 - 1 :30 ti D. Sa'a 2 01 

6. Ga liin m aatii keesani i Ji '8.an qarshii meeqa ta'a? 

A. Qr 150 gad C. Qr 250 - 350 ti 

B . Qr 150 - 250 ti D . Qr 350 01 

7 . Barnoota ga'eessotaa qopheessuu keessatti ni hirmaattuu? 

A. Eeyyee B. Waa'uu 

8. Yoo eleebii keessan gaaffii 7 ffaaf "eeyyee" ta'e a mmam hirmaattu? 

A. Gad aanaa B. Gielduga\eessa C. 01aanaa 
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Ajaja 2 fTa • 

Qaphxiileen a rmaan gadii rakkoolcc hirmaannaa dubarloo laa lmrnoola 

ga'eessotaa gocha irralLi xiyyeeffate guffachiisaniidha, Akkaataa 

sada rkaalec ra kkoolccn kun dhiibbaa geessisuu danda'aniin deebii malaa 

keessanii mallattoo " /,, kaa'uun deebisaa, 

Hubachiisa: BGA= Baayyce Gad Aa naa 

GG=Gidu Galeessa 

BOA= Baayee 01 Aanaa 

Rakkoolee 

GA= Ga d Aa naa 

OA= 01 Aan aa 

Saddarkaa Rakkoolee 

I~ Dhiibbaa hojii mana keessaa 

BGA GA GG OA BOA 

--_. 
, 2 : Sadarkaan barnootaa m a ti i gadaanaa 

t 
ta'uu isaa 

- _._--

3 I Galiin maatii gadaan aa ta'u isaa 

i 4 I Dhiibbaa maatii 
i -- - ---------- ----~-- ---.. -- - I 

::J Ila&lC ha gad aa ni.umm a a hawa asni 

duba rtootaaf qabu 
'--' -- - --

t,; Haall i hawaasummaa hin naan naa 

I d uba rtootaa kan hinjajjabcessine ta'uu 

7 Dand eetti i dubartootaa tuffachuun 
I 
I murtoo kennuu keesssatti hirmaachisuu 

I ; dhiisuu 
, 

8 I Rakkoolee o laantummaa dhiiraa 
._--, 9 Haala mij eessitoonni ma loota 

I : h irmaachisoo ta'a nitti fayyadamuu 

d hiisuu 
- -

Saclarkaan hirmaa nnaa clubartoo taa 1li 

l_L __ J 
I 
\\'w"a clhiiraa wajjin yoo ilaala mu m aal 

rHkkaa ta? 
--



I 

I 

I LK i 
I I 

I 

1 

Aj aja 3 ffaa 

Qaphxiileen armaan gad ii waa'ee hirmannaa dubartootaa barnoota 

ga'eessotaa gocha irratti xiyyeeffa te ilaala. Sadarkaa hirmaannaa keessanii 

malla ttoo " / ,, kaa'uun ibsa . 

Hubachiisa: HQ Hin qabu GA= Gad Aanaa 

GG=Giddu Galeessa OA= 01 Aanaa 

BOA= Baayee 01 Aanaa 

Gosa hirmaannaa Sadarkaa hirrnaannaa 

HQ GA GG OA BOA 

Hirmaannaan keessan rakkoolee fi 

fedha leenjii filuu keessatti 
-- - --.--

). Ifirmaannaan keessan qabiyyce fi 

I 
; muuxannoo ba rnoo ta filuu 
I 

I : keessatti . I 
1 __ -1 

I 3 i Hirmaannaa n keessan kaayyoo 
I 

I filuu keessatti 

i . .j I Hirmaannaan keessan bal<ka 

I lecnji i fi luu keesaatti 
I _ ... 

J I I-lirmaannaan keessan m eeshaalee 
I 

! barnootaa filuu keessa tti 
,.----

F, I I-lirmaannaan keessan yeroo 

I leenlll murteessuu keessattl 
, 7 i I-lirmaannaan keessan hojii irra 
I 

, I oolmaa sagantichaa kee ssatti 

8 Hirmaannaan keessan jabinaa fi 

I laafina sagantichaa m adaa luu 

keessatti 

-



Ajaja 4ffaa 

Qaphxiileen armaan gacl ii ra kkoo lce m eesh aalee fi ma la ba rn oo la 

ga'ce s sota a goch a ir ra l ti x iyyecffate guffach isani iclha. Akkaalaa 

saclarkaalee rakkooleen ku n clhiibbaa geess is uu c1 a ncl a 'a niin d ee bii 

kee s san m a ll a ttoo "v''' kaa 'uu n deebisaa . 

Hubac hiisa: BGA= Baayyee Ga d Aa n a a 

GG =Gidd u Galeessa 

BOA= Baayyee 0 1 Aanaa 

GA= Ga d Aa n aa 

OA= 0 1 Aanaa 

! LK I Rakkoole e Sadarkaarakkoolee 
I I BGA GA GG OA BOA 
~---' 1 Hanqina kitaabolee haal 
t 

m ijeessitootaa 
~ 

2 I Hanqina ki taabolee bara ttoota , 
t ga'eessotaa gocha irra lti 

t xiyyeef[atee , 
') , Hanq ina m eeshaa lee ittiin v 

bnrsiisanii 

.. 
f Hanq ina mees h a alee deggersa 

I barn ootaa , -_. 

Galatoomaa ! 



Appe:p.dix III 

Addis Ababa University 

School of Graduate studies 

College of Education 

Department of curriculum and teachers professional 

development studies (Adult and Lifelong Learning Unit) 

A questionnaire to be filled by facilitators of FAL program 

This questio nna ire is designed to collec t necessary informatio n for the 

study entitled "[<'aC'lors a ffect ing the parti c ipa tion of lI'Olnen ill 

funct iona l adu lt. litc:nJcy prog:-ums in two Worccias or West. Woll cga 

zo ne of Oromiu", To th is e nd , your responscs to ques t ion items ;\ I'C 

in cii spensab le rOI' the success o r this resea rch steIdl', Hcnce, j killdly 

request your contr ibution in fillin g thc questionn a ire hones tly and 

responsibly, Fin a lly, I assure you that a ll your responses w ill be kept 

confidenti al. 

Thank you! 

Dear respondent: 

Before you start to complete the questionnaire pl ease read the gcnerll.l 

; I,strue tion ve ry ca refully! 

1. Please do not wri w yo ur name on the ques tionnai re . 

2. Encircle the letter that indicates you r respo n ses for the questions 

th a t arc followed byalte rtwti ves. 

3 . For questio ns lhat rcquire you 0pJl1iOn o r co mm e nts, please give 

s h ort and c1car answcr in the space provided 



Instruction I 

Please read each question carcfully a nd a nswe r by encircli ng the letter of 

your choice tha t co rresponds to you r se lL 

Zonc ____ _ Educational level 

\Vo rcda Field of study 

Age _______ _ Years of expe rien ce _______ _ 

Scx _______ _ Res pons i bili ty 

1. Ha ve you taken a ny train in g or workshop related to a dult education? 

A) Yes B) No 

2 . If your answer for questio n numbe r one is "Yes" p lease spec ify the 

d ura tion 

3 . If your a n swer for qucstion number one is "No" why d id not you 
participa te in training? 

A) Because there is no train ing/ workshop on adult education in thi s 

Zo nc / woreda 

B) Because the tra in ing/works hop was not pa rt icipa tory 

C) Because of lack of time to participate 

D) I I' any others ________________ _ 

4 . Did women parti cipa te In FAL pl a nn ing? 

A) Yes B) No 

5 . If vO Llr a n swe r for questio n No . 4 is "Yes" to what degree do thcy 

parLici pate? 

A) Low 13) Medium C) Hi gh 

fl. if yo ur answe r for questi on No.4 is "No" why did not they parti cipate in 
F,\L planning? 

Al Because of th eir work load at home 

B) Rc:cm.l se of the ir low lcve l of ed ucation 

C) Because of non-partic ipato ry pla nn ing approac h 



D) If any __________ ---:-___ _ 

7 . Is there any efforts from the concerned bodies to encourage women lo 
act ively parlicipate in PAL program? A) Yes B) No 

8 . Are you familiar with lhc princ iples of FAL teaching') A) Yes 

8) No 

9 . Which of these approaches is frequently u sed in your center? 

A). the social Awareness approach 

8). the functional approach 

C). the formal educatio n approach 

0). If any other __ . ____ _ 

J O. Is there any follow up or supervision to the PAL center by woreda 
ed ucation experts? A). Yes B). No 

J 1. If your answer for queslion No. 10 is "yes" how often they supe rvise the 
center? 

A). Weekly 

8). Monthly 

C). Once in two months 

D). Once in three months 

12 . What types of teaching a id s are used in your center to facililate 
teaching - learning ac tivities? 

A). Locally Produced C) . Teachi ng aids a re not used 

8). Ready Made D). If any other ____ _ 

13. How do you assigned as " fclcilitator? 

A). as a volunteer 

8). as an cmployed 

C). as part timer 

0). If any 

14. Do you have su fficienlleaching mater ia ls? A) Yes B) No 



, , 
I 

I 

Instruction II 

No 

I 1 

I 
12 

3 

I 
4 

5 

6 

7 

8 

9 

10 

I 1 

I. The fo llowing lis t s hows th e m ajor factors wh ich affect women's 

pa rticipation in FAL. Based on your experience indicate the level of 

each fac tor by putting ".(''' mark at appropriate point of your choice . 

Note: VL; Very Low M; Medium VH; Very 
Hie:h L;Low H; High 

Problems Level of the problems 

VL L M H VH 

Family's strong influence against 
' ... . 

women s pa rticIpation 

Family's low income for house hold 
expen ses 

Exi s tence of n egati ve a ttitude towards 
women's pa rticipatio n 

Exis tence of long distance from 
learners residence to training centers 

Lack of participatory approaches for 
women's involvement 

Practices of harmful tra ditions in the 
area 
Lack of well qua li fied facili tators and 
coordinators 

Devalua tion of women's potentia l to 
participate in d ecis ion making 

Sca rcity of FAL teaching materials 

Low level of family's ed ucational 
background 
The existe nce of h ea vy work load at 
home 

Thank you. 



Appendix IV 

Interview guide for zone / woreda women affairs 

I. General info rm ation 

1. Sex ______ _ 2 . Age __________ __ 

3. Educalional level _______ 4. Field of S tudy 

5 . Ma rtial Statu s _________ 6 . Name of Woreda ___ __ _ 

7 . Serv ice Yea r _______ __ 8. C urrent Posili on 

II. Leading questions 

1. How do you und e rs ta nd the term PAL? 

2 . What is th e current· leve l of women's participation in FAL program in 

you r zo ne/ woreda'? 

3 . Wh a t is the role of your office to en courage the pa rli c ipa tion of 

1V0men in FAL program? 

4. Is there any effort to c reate awareness concern ing th e impo rtance of 

PAL for live lih ood in you r zone /wo reda? 

0. Wh<lt contribu Lion do yo u think women's participalion well provide 

l'CJ coun try's d evelopm ent'? 

6 . WhaL il rc lhc main fac lors thal affect the parLic ipa lion of womcn in 

FAL program in y OLli' zone/worcda? 

\le.RS\1\' 
7 . WhaL rn easure~ d o you s u ggesL to be ta ke.rp;~~~~e Lheir ' 

; f>,OOIt3 ~IES 
parlici pa tion'? . \..IS ~ 1116 

1'.0.60 ~\Ol'\'" 
I>J)OIS ,..e/>.B'" 

.' ,\ ""-" . 
~~::»..,: ~ ,.' #/" 



Appendix V 

Interview guide for zone and woreda education experts 
General information 

1. Sex 2. Age ______________ _ 
3. Educational Level 4. Pie ld of study _, 
5 . Years of service _____________ _ 6 . Name of you l' o l'gan ization ___ _ 
7 . Your current posit ion _______ __ 8 . Did you attend training/ sem inar 

in relation to PAL.? 

II. Leading questions 
2. How clo you unders tand the te rm functiona l adull literacy in 

general? 

3. What is the current role ofyoLlr office to the development of FAL 
program in your zone/woreda? 

4. Are there qua li fi ed facilitato rs in your zone/woreda? 

5. How do you assign fac ilitators in FAL teaching center? 

6. How tphe FAL program scheduled in zone/woreda ? 

7. Is there any training/workshop in relation to PAL program in your 
zone / woreda? 

8. Is there any effort to e ncourage women to active ly part icipate in FAL 
program') 

9, How do you evalu ate the PAL prov, mm? 

10. How often do you supervise ihc PAL center? 

11. Is the re any attempt to conduct research works to iden tify the 
rate of literacy in your zone/woreda? 

] 1. l,vho supports the PAL program ill yo ur zone/ wO I"nIH? 

12 . What are the main chall enges yo u faced while implementing 
functiona l adult literacy in your z()!l e/woreda? 

J3. How do you overcomc these challenges? 

\ 

\ 

\ 

I 

I 
\ 
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Appendix VI 

Focus Group Discussion leading que ':tions. 

1. Woreda _______ _ 

2. Name of the center _______ _ 

3 . Level _______ _ 

4 . Numbcr of part icipa nls' _ _ _ 

5. Are women adult leamers invitee! to par tic ipate in FAL program? 

6 . Do you think the program is impon" nt fo r liveli h ood? 

7. What contribution s clo yo u think WU ll1en 'S partic ipation will provide? 

8 . On what activi ties do you participa k in the program other than 

learning? 

9. Are there adequate learning materi"i s in your center? 

10. How clo the fac ili tators present th e lesson for you? 

11. What are the major problems clo y ')U think womell h avc been 

en cou ll tered to participate and cO III I' ibute their rolc') 

J 2 . What ci a you suggest for the e ffec llve partic ipa tion of womcll in 

PAL? 

" ,"" 

.... . "' ... 
_ ,~ ... f~ 

,*",1 j 



I 

I 
I 
I 

I 
I 

I 

I 
I 
I 

I 

I 
I 
I 
I 

Observation check list 

Zone ______________ _ Kebele 

Woreda _____________ _ Training Center _________ _ 

- - --_. - ~-------

No Observation point 

No Condition of Training 
cen tel' 

.: . Well constructed 

. :. Attractive 

.:. Safety a rea 

.'. • Near to learners 
home 

FAL center facilities 

.:. Reading room 

.:. Water supply 

.:. Furniture 

.:. Electric ity 

.:. Latrine 
I 

Teachi ng approachcs 

.:. Social awareness 
approach 

.' . • Functional app roach 

.:. Formal education 
approach 

FAL mater ials 

.:. Facilitators manual 

.:. Basic teaching aids 

.:. Learners book 

.:. Teaching materials 

Note: 5 (Excellent) 

3 (Good) 

5 

Rank 

4 3 

4 (Very good) 

2 (Fair) 

Comment 

2 J 

1 (Poor) 

I 

1 
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