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Abstract. .

The purpose of this study was to describe the types of
procedures (communication strategies) students adopt when faced
with communication problems due to language shortage and to
see if these procedures are influenced by students' proficiency
level, The interlanguage produced by the subjects was classiw= .
fied using a slightly modified version of the taxonomy produced
by Faerch and Kasper (1983). The frequency count of the stra-
tegies showed that the thoice of specific strategies was largely
determined by the task type., Thus it was found that subjects
used more reduction strategies than achievement strategies in
the story retelling task but in picture description and giving
directions, they used more achievement strategies than reduction

strategies.

In order to see the effect of proficiency level on the
choice of communication strategies, subjects were selected from
two different grade levels-gradc 10 and grade 12, The total
number of strategies used by each group was added up and it was

Oth grade)

found that the less proficient group (those from 1
used more communication strategies than the more proficient
group. A comparison between the strategy preferences of the

two groups showed that the less proficient group used more
reduction strategies and achievement strategies based on L1 than
the more proficient group. These two findings are in line with
the findings of most other studies on learners' use of communi~
cation strategies. However, when considering the specific types
of reduction strategies that were employed by the two groups,

it was found that the less proficient froup used more formal
reduction strategies than the more proficient group while the
more proficient group used the strategies of topic avoidance

and message abandonment more frequently than the less proficient
group. This greater preoccupation with the form of the language
at the expense of the meaning of the message, on the part of

the more proficient group, is hypothesized as being the result

of personality factors, that is, the more proficient group,
because of their higher age and hence seniority may have been
more afraid of making mistakes infront of people and thus aveided

2



language forms which they were not sure about while the less
proficient group, because of their lower age,were less ihhibited
and were more free in their use of the language.



Chapter One

INTRODUCTTION

Statement Of The Problem

Students in Ethiopian government schools start studying English
begining from grade three and from grade seven onwards, it is the

official medium of instruction for most subjects. However, in most
high school classrooms (both English and other subjects) classroom

interaction between teachers and learners, and learners with their
peers (except for the written mode) is conducted through the local
language. This practice may have a short term benefit in that it
may help the students to understand the topic under discussion
better. However, it has a:ugativgﬁmpact on the learners development
of the foreign language since by not using the language, learners
miss the chance of(1l) testing the hypothesis they have formed about
the foreign 1§nguages,(2) receivivng more comprehensible input from
their interlocutors,both of which are necessary for learning the new
language. (Ellis, 1985:13). 1In classrooms where the teachers are
expatriates or where the teachers insist on the use of English for
all classroom interaction, students mostly keep quiet even when they
have questions which they would like to have answers for. This
practice is probably the result of learners' fear of makeing mis-
takes infront of their peers and their erroneous belief that they

can not be understood unless they use correct language.

In many classrooms, we find a féw students who try to communicate
(ask or answer questions, express their ideas) with their teachers
by using their inadequate knowledge of the foreign language.

Such students usually employ some techniques like mime and gesture,
word for word translation fromghe mother tonque, or they may use para-
phrases in place of unknown terms or ask their teachers to helgﬁhem,
to compensate their low knowledge of the FL. And in most cases

teachers do understand the meanings they want to encode.

The purpose of this study is to answer the following two questions:
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1. What techniques (communication strategies) do learners at the
senior high school level use when they do not have the necessary
knowledge of English for communicating their ideas to their teachers
orally?

2. Does the proficiency level of he learners have any bearing on

the communication strategies (CS§) they prefer to use ?

Significance Of The Study

The findings of this research may help English teachers and syllabus
designers to gain some insight into the nature of the techniques

( communication strategies ) used by language learners when they
face shortage of language knowledge. It may also offer some guid-
~ance on how learners could overcome this shortcoming. The ability
to compensate for one's shortage of language knowledge by the use of
communication strategies is essential for learners like those in our
country ‘who are following their studies in a language in which they

are far from proficient.,

Limitations Uf The Problem
The study will only focus on the oral CSs used by tenth and twelfth

grade students. Due to time and financial constraints the number of

subjects who took part in the experiment is too few to make any

generalization about the whole high school students.. In addition
AAAANATAAIN /

the data for the study was collected not when the subjects were enga-

ged in free conversation but when they were performing some contro-

not
lled tasks in non-classroom conditions. Hence, it maygbe fully

representative of their actual classroom behaviour.



Chapter "'I'wo

REVIEW OF RELATED LITERATURE

The Genesis of Studies in Communication Strategies

Since the late 1940's researchers in the field of applied linguistics

have been analysing what the major difficulties are in learning a new

language. 1In order to find a solution to this problem two major app-

roaches, namely, contrastive analysis and error analysis have been em-
ployed (Kleinmann, 1977, 93).

Contrastive Analysis

The Contrastive analysis hypothesis was based on transfer theory Whiéh
argued that learning dif ficulty was the result of interference from old
habits in, the learning of new habits (Ellis, 1985). Pronents of this
approach éssume that the differences between the learners' native lang-
uage and the target language are the main causes of the difficulties

learners face in“acquiring a new language.

Contrastive analysis (CA), which was closely associated with the audiol-
ingual method of language teaching, was used extensively in the prepara-
tion of teacﬁing materials until the end of the 1960's. The andiolingual
method was based on behaviourist psychology which considered language
acquisition as a process of habit formation. The proponents of this ma-
thod produced teaching materials based on contrastive studies of the
learners' native language and the target language. Those elements of
the target language (phonology, morphology and stntax) which were not
found in the learners' native language were given the most class time
since they were assumed to be the causes of most of the learners' dif-
ficulties (Lado, 1957 as quoted in Little wood 1983). Thgs,learning a
second language according to this view consisted above all in overcoming
the differences between the native language and the target language
(Little wood, 1983:17).

Until the end of the 1960's most of the studies in second language ac-
quisition were conducted within the framework of contrastive analysis
(Long and sato, 1984:253) and it was taken as a sound predictor of

what must be learned based on the differences between any two languages,.
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Beginning from the mid sixties, researchers in the field of second
language acquisition began to question the claim that CA can give an
adequate explanations of learning outcomes. Research done in the
1970's (e.g Richards, 1974, selinker, 1972, Dulay and Burt, 1974)
Showed that language learning difficulties or learners' errors were
not only the results of differences between the native and the target
language. In fact, some of the research findings showed that simila-
rities between the languages were the causes of the greatest problems
(Jackson, 1972 and Wode, 1978 as quoted in long and fato, 1984:254).

Today most researchers agree that language learning can not be desc-
ribed by CA alone. Language learning is influenced not only by the 1-
anguage to be learnt but also by the learning context and the learner:
himself. Long and Sato (1984) write,ﬁbontrastive analysis sought to
explain a psycholinguistic phenomenon ( second language acquisition)

by exclusively lingustic means description and comparision of languages¥
However, this does not mean that all contrastive analyses are rejected
that is, they can be used for describing (though not predicting) learn-
ers' errors ( vanEls etzal, 1984). In addition, contrastive analysis is
indispensable in linguistic studies for describing the systems of a lan-
guage (Wode 1984:183).

Error Analysis
The second major approach developed to study second language acquisition
was error analysis. Error analysis is distinguished from contrastive

analysis in that it is based on the actual performance of learners ra-
ther than on the description of the language to be studied. Learners'

errors in the written or spoken performance are analysed to describe

not only the causes of the errors but also how learners' develop their
interlanguage. Corder (1967) writes, ' A 1earner'sf§?g significant in
(that) they provide to the researche¥ evidence of how language is lea-
rned or acquired, what strategies or approaches the learnes is emplo-

ying in the discovery of the languagei
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Error analysis (EA) has two major aims:(l) to provide data on the
language learning process, and (2) to indicate to teachers and

curriculum developers which aspects of the target language students
have the most difficulty in producing correctly and which error
types detract most from a learner's ability to communicate effecti-
vely (Dulay, Burt and Krashen 1982: 138).

EA first emerged as an alternative to CA to account for those errors
learners made, but which were thought not to be the result of inter-
ference or transfer from the native language. The rationale for‘the
EA approach was derived from fhomskyan generative linquisties and fi-

rst language acquisition research (Brown 1980, Richards, 1985).

- Transformational generative grammay assumes that the ability to learn
a language is innate because of the presence of a language acquisiti-
on device (LAD) which enables the child to make hypotheses about the

- structure of language in general and about the structure of the lang-

uage he/she is learning in particular (van Els et.al. 1984:28).

Studies in first language acquisition, which were carried out in the
1960's and 70's have also helped to shape the views of error analy-
sts. Behaviourist psychologists argued that children learn to speak
- their first language (Lj) through imitation and stimulus response re
actions. Cognitive psychologywhich began to grow in influence in the
1960's gives most of the credit for the learning, to the child's own
mental operations, that is, the child constantly forms hypotheses
~and tests them in his speech and comprehensions and thus develops his
linguistic system (Brown, 1980:23). 1In addition, the child's langua-
ge, though it may seem erroneous from the adults' point of view, is
taken as a legitimate, rule governed, consistent system (Brown 1980:24)
- Those deviations from the adult norm are considered to be inevitable,
necessary and systematic stages in the language learning process (van
Els et.al. 1984:48). 1In the same manner, error analysis considers
that the errors second language learners make are also systematic and
are clear indications of their stages of developing systems. The
data for EA; which is obtained from learners’ performance is believed

- to provide evidence about learners': learning strategies and processes
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and can therefore be used in the formulation of a comprehensive
theory of second and foreign language learning (Richards, 1985:
63). EA has thus been a more successfull research tool than CA
in describing learners' language and the nature of language
learning. However, like CA, it has some weaknesses which act
as impediments in reaching its objective. The usual practice
of studies in error analysis involves taking the intelanguage
produced by learners and comparing it with the target language
norm, Any -deviation from the target norm is picked out as an
error and the cause for such a deviation is explained. Such

a method, however, has the following shortcomings:

1. Since the focus is only on the errors or deviations, it says
little or nothing about what learners can do and thus fails to
give a full picture of learners interlanguage (Brown, 1980; Van
Els et.,al, 1984; Long and Sato, 1984).

2, Since the comparison is between the learners' language and
the standard native speakers' version, error analysis does not
explain how learners at different stages use different forms or
how second language is acquired (Wagner, 1983; Long and Sato,
1984) .,

3. The systematic error's (Corder 1967) which are the focus
of most EA studies do not take into account inappropriateness
(which is the result of language dificiency) like learners!

overlaborations which are not native like but which are gra-

mmatically correct (Tarone et. al. 1983).

4. The errors that are identified can not give full information
about learners' inabilities, When learners face difficulties

in expressing their meanings due to language shortage, they may
change or reduce their meanings intentionally so as not to
commit errors. However, since the analysis only considers the
errors that were produced it cannot explain the errors taht
would have been made had the learner tried to express his real
intentions (Brown 1980; Long and Sato, 1981; Varadi, 1983; Van
Els, 198%).

Emergence of studies. in Communication Strategies. .

As shown above, avoidance behaviours and in appropriateness
in learners' language couldn't be accounted for by EA, 1In order to

overcome these two drawbacks of EA, a new field of study develop>d in the 1970's
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The term that was used to refer to these specific language learn-
er behaiviours was communication strategies. The term was taken
from Selinkey (1972)‘who used it to refer to one of the categori-
- es of learners: systematic errors which were caused by language
deficiency. At present, however, the study of communication str-
ategies (CSs) is not concerned with what errors language learners
make or what causes them. Instead, iﬁfonly studies what techni-
ques or procedures language learners émploy when they find them-
selves in situations where their language knowleége is inadequate
for expressing the meanings they want to encode. The following
hypothetical situation hay help to clarify this point. Suppose
a learner produces the statement.

' The man signed a beautiful song'
without being aware of the fact that the past tense of the verb
'sing' is not 'singed'j the error analyst would explain this de-
viation from the target norm as ' overgeneralization of target
language rulef. On the other hand, a researcher who is studying
learners' use of CSg would ignore this deviation if there_gfs no
sign of the SEEEEET facing a problem or being unsure when produ-
cing the error (e.g. by pousing, self repair etc. since, in the
analysis of speech for identifying CSs, language problems are us-
ually indicated by pauses, drawls, repeats, self }epair or appeal
for help (Faerch and kasper, 1983%{ Green and Hecht, 1990). If, how-
ever, the learner knew that 'singed ' was not the correct form but
used it nevertheless believing it could be understood by his/ her
interlocutor ( this could be established by not%ing the speaker's
uncertainty before producing the word or confirmed by retrospecti-
ve analysis technique), then this would be taken as a use ofaCS
and it would be classified as 'word coinage'.

Two views on Communication strategies

CSs have been defined in different ways by researchers. The def-
initions can be grouped under two headings)' psycholinguistic' and
'interactional'. According to the former, CS¢ are mental pheno-
mena in that they refer to the procedures individual language us-
ers adopt in order to solve communication problems(Ellis, 1985:
181).
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That is CSs are looked at only from the point of the speaker or
writer who is having language problems. One such definition for —

mulated by Faerch and kasper (1983) goes as follows:

CSs are potentially conscious plans for solving what to an
individual presents itself as a probblem in reaching a particular
communicative goal.

(Faerch and kasper 1983:36)

Accoﬂtding to this definition, a language user has a communicative
goal which hgﬁﬂéants to accomgligﬁ by speakiﬁg or writing. In or-
der to reach the goal he/she éelééts the language form that he/she

- thinks can most succssfully communicate his her meaming. Acceyding
to Faerch and Kasper (1983), this maybe described as the planning
process. The plan that is formed is then transformed into action

in the form of speech or writing. However, language users may

feel that they have not got the necessary form for communicating
their intended meaning during the planning process or, after the plan
has been carried out, they may understand that the already produced
language has not been successful in attaining their 'goal. In such
situation language users employ CSs and this may involve the spe-
aker or writer modifying his or her communicative goal and starting
the planning process again or giving up his/ her communicative goal

altogether.

The main alternative definition which takes an interactional view
was originally formulated by Tarone ( 1980) who defines CSs as

follows:

CSs relate to a mutual attempt of two interlocuters

where requisite meaning structures do not seem to be shared

(meaning structures include both linguistic and socioliquistic
structures).
(Tarone 1980 : 420)

According to this definition, the negotiation of meaning as a joint
effort is central to the concept of CSs (Faerch and Kasper 1983:51).
Thus.,in order for any atterance or action to be recognized as a CS,
the fact that a difficulty is being faced by one of the speakers
must be realized by the other discourse participant. If one of the
discourse participants does not realize that his/her partner is
facing a language problem o~ - = i -l - ®



]
O
i

o ___r, if the person who is facing the language probl-
em tries to solve it without his/her interlocuter being aware of
it, what the person is using will be described by Tarone not as

a communication strategy but as a production strategy.

Tarone ( 1980) therefore puts forward the following criteria to

define CSs:

1. a speaker desdre&S. to communicate meaning '

x" to a ligte
ener;
7 %he speaker believes the linguistic or sociolingustic
structures desiréd; to communicate meaning 'x' is unavailable, or
is not shared with the listenery '
3. %he speaker chooses to:
a) avoid-not attempt to communicate meaning 'x', or
b) attempt alternate means to cbmmunicate meaning 'x'.

The speaker stops trying alternatives when it seems clear

to the speakers that there is shared meaning.

(Tayone 1980:)
In order for a procedure to be identified as a CS, it must fulfill
all the above criteria. If criteria 3(b) is absent, that is, if
there isf%egotiation of meaning between the discourse participants,
the procedure will be identified as a production strategy which
she defines as 'an attempt to use this ligustic system efficiently

and clearly, with a minimum of effort' (Tarone 1983:73).

In the case of avoidance (criteria 3(a)) Tarone considers message
abandonment (where a speaker starts to communicate a meaning and
stops in the middle due to language deficiencv) as a CS, since the
listener: often tries to fill in and suggest’ alternative means of
expressing what the speaker wants to say' (T;rone 1983:68). However,
she argues that topic avoidance can either be a CS or a production
strategy according to the motive of the speaker (Tarone 1983:68).
This is to say,if the speaker choosesnot to bring up a topic wis
shing to simplify the speaking effort, we get a production strategy
but if the speaker wishes to communicate a meaning and then avoids
it because the meaning structure necessary for that communication

is not shared, we get a CS (Tarone 1983:68).



Faerch and kasper (1983); (198%#) argue that the interactional de-
finition of CSs (that of Tarone),delimits what are truly CSs.

They consider that the negotiation of meaning or the realization

of the problem by the discourse participant is not a necessary
- criterion for defining a CS. TFaerch and kasger(1984) contrast

the two definitions with the following diagram.
FRR OBLEM

Unmarked in Marked in
performance performance
1 2 - appeal
Interlocutor’
/// 7 A
//// sy Interpretation
5 [ ¢ e
// & //
- Ko A
The four areas have the following characteristics:
Area'l'= the problem the learner is facing is not accompanied by

signs of uncertainty (e.g. pauses, repetitions, self corrections
- etc.) and the interlocutor believes that the learner does not wish
-~ to be helpedsArea'2'= the problem the learner is facing is evid-
ent from his performance (e.g. the presence of signs of uncertai-
- nty) but the interlocutor believes that the learner wants to solve it
~ by himgself /herself and so refrains from giving any help.

Area'3' = The problem the learner is facing is not accompanied by
signs of uncertainty; however, the interlocutor thinks that the

learner wishes to be helped and may supply the necessary help

~ Area'4' = The problem the learner: ii‘facing is evident because
of the prerence of problem indicators or the direct appeal he/she
makes and the interlocutor acts in a cooperative manner and help

- the learner communicate his/her intended messagehhénhmdxavxﬁ%ﬂcc—
ording to the psycholinguistic definition all examples of lear-
ners’ performance which are carried out to solve communication

problems are taken as CSs.
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Thus all the four conditions indicated by the diagram can be taken
as providing in.stances of CS use. The intergg¥ional definition,
however, considers only the hatched area (4') as an instance of CS
use (Faerch and Kasper 1984:60). N

Faerch and kasper (1984) present the following justifications to
show the inadequacy of the interactional definition:

1. discourse pécticpants who have a better command of the
language do not always help learners out even when it is clear that
they are having communication problems;

2. learners do not always ask for help; they may want to solve

the problem by themselves;

3. the language problems advanced learners face may not be
spotted by the interlocutor since they may be able to solve them

beforehand as part of the normal planning process.

(Faerch and kasper 1984:60-61)

The two definitions, however, agree on two points which are crucial

for the identification of CSgsthey both recognize that:

1. CSs are used when there is a problem in communication
2. they are employed as problem solving procedures and are

potentially conscious.

In the present study the data that is analysed comes only from the
subjects. The interlocutors act as listeners or carry out non verbal
actions (identify pictures and show them to subjects). $ince there

is no verbal interaction between the subjects and their interlocutors,
the data can only be analysed if one adopts the psycholinguistic
perspective . This, however does not mean that the interactional
definition is without merit. For example, in a free conversation
between a teacher and a learner:, the nature of the CSs used by a
learner is greatly affected by the kind and amount of help or feed-
back one receives from the interlocutor (Trosborg 1982). 1In such

conditions the interactional analysis may have some value.



12

1l
I

Findings of studies on CSs

Most of the research done on CSs has been descriptive, that is ,

the aim of these studieé was to-ideﬁtify the types of CSs used
by learners in different learning conditions. Othér aspects
which have been investigated include the relationship between
language proficiency level and strategy preference, and the
relétionship between communicative effectiveness and specific
strategy use. Some of these studies will now be reviewed. !

The first empiricalrreSearch on learners® use of C3s was carried
out by Tamas Varadi in 1973. The purpose of his study'was to
investigate learners‘performance inIdOnditions where they have
neither the necessary knowledge.of the TL nor the native language
forms that can be transferred. He proposed a framework for this
new line of research because he believed that error analysis
could only descmeibe overt errors but not covert errors or
learners ‘performance which was the result of gaps in their
knowledge ( Varadi, 1983 : 80 ). He studied Hungarian learners
of English and showed how they adjust their meanings when they
face language proﬁlems. Varadi reported that . his subjects did
‘one of the following when there was a gap between their.language
competence and the meanings they wanted to communicate :
1. They modified their meanings so as to bring them within
their encoding capabilities, ! -
e.g. " air ball " or "toy" for "balloon ™
2. They reduced a part or the whole of their message deliberately,
e.g. actual message - " The cat is going "
optimal message - "Even the cat dashés off,
who has so far watched the events from the
corner "
3. They shifted or replaced the meanings
e.g. " Ankel Georg " for " ghost "

(Varadi 1983 )



Tarone (1977 as reported in tarone, 1979 and Faerch 1984) investi-
gated the relationship between L, background and strategy prefer-

ence. Her subjects were Spanish, Jurkish and hinese who were all
learning English. She found that the learners' L, back-ground did
not influence their choice of specific strategies$ what determined
learners' preferences for certain strategies were the following: le-
arners' proficiency level, their personality and the type of task

they performed.

Ervin (1979) studied american students of Russian at intermediate
level with the aim of finding out the types of CSs that learners
chose to use. The following were the most widely used strategies:
topic avoidance-36% (of all strategy uses); approximation - 257%;
circumlocution and des¢ription - 16%. However, due to the nature
of the task and method of data collection, cooperative strategies

(appeal for help) and nonverbal strategies were not recorded.

—~ Haastrup and Phillipson (1983) studied eight Danes who had been

1earniﬂé English for five years. The purposes of their study were
1) to identify the strategies that were employed by learners
2) to see if t herewas any link between strategy use and the
type of school learners attended;
3) 'to test the hypothesis that some achievement strategies are

inherently of greats communicative potential than others.

_Their findings showed that: (1) the most widely used strategies were

anglicizing, . literal translation;. paraphrase, mime and gesture;
(2) there was no link between strategy preference and type of school
and (3) L2 based strategies were more effective for communication

than L, based strategies.

Fakhri (1984) studied the use of CSs in the narrative discourse of
one jAmerican learner of Arabic. The purpose of his study was to

find out if there was any link between the strategies that were used
and the components of the narration. The results showed that his
subject's choice of specific strategy was influenced by the narrative
discourse feature, thaéfin the 'orientation component (where the time

place and particigants are reported) ,
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the subject used circumlocution, lexical borrowing and appeal for
help evenly, In the‘episodic component’ (where the events are re-

ported); lexical borrowing was the most widely used strategy while
. in the 'evaluation component’ (where attitude towards particip-
ants and incidents are recounted), formulaic speech (prefabricated

patterh) was widely used.

Bialystok and Frohlich (1980) studied the CSs used by three groups
of Danish learners of French: adults,grade twelve advanced students
and grade twelve reqular students. The purpose of their study was
to see the relationship between the following :(1) proficiency level
and strategy preference, (2) task type and strategy choice, (3) co-
mmunicative effectiveness and specific strategy use. Their findi-
ngs showed that proficiency level determind whether the strategies
subjects prefer to use are L,.based or L2 based but the specific
strategy that was selected was determined by the task type. Their
more proficient subjects used more L2 based strategies and these
were found to be more effective for communication than the Ll based
strategies which were preferred by the less proficient subjects.
However, they could find no positive correlation between the‘gbsolute

number of strategy uses and subjects’/ proficiency level.

Other studies which investigated the relationship between profici-
ency levels and strategy preference include Paribakht (1985) and €hen
(1990).

Paribakht (1985) studying two groups of Iranian learners of English
with different proficiency levels found, like Bialystok and Frohlich
(1980), that her less proficient learners relied more heavily on L1

based strategy (transliteration) while the more proficient learners

relied more heavily, on L2- based strategies.

Chen (1990) studing two groups of €hinese learners of English also
found that proficiency level affected strategy choice. However,

neither his more proficient nor his less proficient subjects used
L, based strategies. He attributed this to the language distance
between €hinese and English. 1In addition, contrary to Bilalystok
and Frohlich (1980), he found that the total number of strategies
used by the less proficient learners was much greater in number

. than that used h' the =mr o neoficiens learners (148 again: st 72)
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As noted by faerch (1984), it is very difficult to compare the res-

- ults of many of the studies on CSs. The problemsarise from two -

The taxonomy:- Different taxonomies have been formulated for desc-

—ribing CSs. In some of these taxonomies, similar procedures or . -

. fearner behaviors are given different names. For example, Tarone
(1977) lists 'paraphrase' as one major category and she categorizes
the strategies of 'approximation, word coinage and 'circumlocation'
under this. Faerch and Kasper (1983) on the other hand lable this

~category as L2 based and include- in it the strategies of 'paraph-
rase', 'generalisation', 'restructuring' and 'word coinage. In add-
ition, as can be seen from the above list of strategies, some lan-
guage useyr behaviours are described as strategy uses in some tax-

onomies while not in others.

Task type:- The nature of the taske which learners are asked to

— perform and the conditions under which they perform them have a -

-.decisive influence on the strategies that are employeed (Tarone,
|979; Faerch 1984). Researchers studying learners' use of CSs have
used different exprimental designs ranging from very controlled
word description tasks to free conversations. As a result it is

- vertuall.,y impossible to compare the findings of different researc-
hers. The task types that were used in the studies revieved above

- will now be dedribed briefly.

Experimental designs which were very controlled were used by par-
ibakht (1985) and ¢hen (1990). In both studies subjects were asked
to describe concepts in the TL whose L, and TL names were provided.

Varadi (1973) Tarone (1977) and Gerald (1979) used picture stories

to elicit data from their subjects.
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N
Varadi (1973) studied subjects L, and TL written narrations of

a picture story and compared thei with subsequent translations.
The descrepancies between the two versions were then analysed

to explain how learners adjusted their meanings when their
language competence was inadequate to.:communicate in the TL
(Varadi 1983). Tarone (1977) investigating the relationship
between L1 background and strategy preference, and Ervin (1979)
who was investigating the types of strategies that learners
employed used similar procedures to that of Varadi (1973), except

that the narration was done orally,

Bialystok and Frohlich (1980) used two tasks: picture
reconstruction and picture discription. In the picture recons~-
truction:task, the subjects were asked to describe a picture
so that native speakers of the TL could accurately reconstruct
it without loaking at the picture. The picture description
task was added to see if different tasks called for different
strategy wuses. In this task subjects were asked to describe

a picture in as much detail as possible,

A rather less controlled experimental design was developed
by Haastrup and Phillipson (1983) and Fakhri (1984). The former
collected their data while subjects were talking about their
lives and experiences to interlocutors who did not speak the
subjects' native language. The latter collected his data of
some narrative stories over a four week period during the daily
casual coversation he had with his one subjects:

The Relation Between the Use of CSs and Language Learning

The grammatical approach to language teaching (which most
teachers in Ethiopian high schools use) focusses mostly on
teaching the grammar and vocabulary of the language. This
traditional approach is based largely on the assumption that
if learners learn the form of the TL (vocabulary and grammar)
in the classroom, 'they will learn how to do things with this
knowledge on their own' (Widdowson 1990:160), that is, acquisi«

tion and use will come naturally later.



The communicative approach to language teaching, on the
other hand, may be described as operating on a continuum with
two extreme versions. The proponents of the strong version argue
that the teaching should primairly be based on activities in
which the learners use the language to mediate meaning for a
purpose and to do things which resemble what they do with their
own language in real life. Knowledge of the grammar and voca=
bulary then comes about by itself without the teacher having
to draw explicit attention to it (Widdowson 1990:160). However
the weaker version of the communicative approach synthesises
both the traditional and communicative principles (Nunan 1988:26)
in that it allows for the incorporation of both the formal and
the language use (function) aspects in aiming to develop gramma=

tical and sociolinguistic competence.

If one accepts that the aim of FL teaching is to enable
learners to use the FL, it follows that the teaching should be
directed to facilitating the development of all the components
of what Canale and Swain (1980) call'communicative competence’,
the components of which are: (1) grammatical competence (or
linguistic competence) which includes knowledge of grammar,
vocabulary, pronunciation and spelling; (2) sociolinguistic
competence which includes sociocultural rules and rules of
discourse; and (3) strategic competence (the theme of this
paper) which is the ability to use communication strategies.

Most syllabusses and courses nowadays are aimed at facili-
tating the devétopment of grammatical and sociolinguistic
competence but tend to neglect the development of strategic
competence. However, it has been argued that this component,
like the other two,can be of value if taught to learners (Little=
wood, 1983; Rivers, 1983; Pattison, 1987; Smith 1589; Tarone
and Yule 1989).It is 'said that the ability to use a variety of
CSs gives learners greater confidence to interact with their
peers and teachers in the classroom by just using their limited
knowledge of the FL (Saiz, M. 1990:23-24). It is also argued
that when learners interact spontaneusly using the FL, they
develop their knowledge of that language since firstly it
gives them the opportunity to teat hypotheses they have formed

+ . . .
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about the FL and secondly, it results in further input from their
interlocutors which are both necessary for language acquisition
(Saiz 1990:23-24). In addition, as learners have more opportu=
nities for productive language use, their grammatical awareness
increases because unlike in reading and listening, where learners
may be concerned about the meaning of the text as a whole, in
production, learners are forced to think about both the meaning
and the form-meaning relationship (Rutherford, 1987:179).

There is some disagreément among researchers, however, on
the degree of contribution different strategies make to learning.
Corder (1978 as quoted in Saiz, 1990) considers that only
achievemeﬂt strategies ¥acilitate language learning. Faerch
and Kasper (1983) accept this assertion generally but make
distinctions between learning and automatization of the TL.
According to them in order for a strategy to have a potential
learning effect, the use of the strategy must lead the learner
to hypothesis formation, Faeruch and Kasper (1983) argue that
some achievement stratefies (€ode Switching, nonlinguistic
strategies, paraphrase and restructuring) do not lead the learner
to form hypotheses about the TL and so do not help the learner
to enlarge his/her linguistic repertoire (Faerch and Kasper 1983:
54). But the use of two of these achievement strategies(i.e.
paraphrase and restructuring) make the learners practice with
the TL they already have at their disposal and so lead_to
automatization of the TL only (Faerch and Kasper 1983:54-55).

Trosborg (1982) accepts Faerch and Kaspers claim, but attaches
certain conditions to it. According to her if the learner is
engaged in one way communication, where feedback is not coming
from the able speaker, their criterion for a strategy to have
a potential learning effect (i.e it must lead to hypothesis for~
mation) is acceptable. But in conditions where there is feed-
back coming from the other interactant (e.g. teacher or native
speaker of the TL), the criterion needs modifications. The
reason that Trosborg gives far this is that, when a learner

attempts to convey his/her message by using a strategy, for
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example, paraphrase, it is frequently followed by the able
speaker supplying the unknown TL form and thus filling the gap
in the learner's vocabulary. Thus, since the learner can retain
this supplied word for future use, a strategy, even if it does
not lead to hypothesis formation, j}£ can facilitate learning
(Trosbarg, 1982:131).

Tarone (1983), on the other hand, claims that it is the
motive behind the use of certain strategy, rather than the type
of strategy, that can determine whether it has a potential
learning effect or not., If the motive behind the use of a
certain strategy is to learn, the strategy use (whether it is _
achievement or reduction) will result in learning. For example,
when the learner uses the strategy of 'message abandonment?', '
the interlocutor will supply the missing language and if the
learner has the intention of learning it, he/she may focus on
the form of that language supplied by the interlocutor and
internalize it (e.g. by repetition) (Tarone 1983: )

James, C. (1990), on the contrary, believes that encourage
ing learners to use (Ss actually has a negative effect on their

learning the TL. He writes:

This stance (encouraging learners' use of CSs) has

two consequences: the first is that learners get credit
for having not learnt, when they use the avoidance,
coinage or paraphrase strategies to conceal their
ignorance of the TL forms they might otherwise have
learnt; the second is that errors are explained as

mere superficial manifestations of underlying

good language learner behaviour.

(James, 1990:209)

In conclusion, in order to say a) whether teaching CSs has
a positive or negative effect on learning and (b) whether it
is valuable to encourage learners to use a greater number of
CSs, we must agree upon the factors that enhance language
learning. Most researchers agree that learners' verbal output
and the input they receive are two of the factors that are
essential for language learning. The ability to use CSs, as
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has been stated earlier, gives learners the confidence to use
the language productively. And since their verbal output can
bring forth more input from their interlocutors, I believe that
it can facilitate language learning. Inhddition, teachers
feedback (positive or negative) which is useful for the learners!
development of the TL, can only come when learners use the

language productively.

Finally, whem - we consider the Ethiopian context, English
is not only taught as a subject but it is also the medium of
instruction for most subjects starting from grade seven. As
a result the ability to use CSs can have an effect on the learn=-
ing of the other school subjects knowledge of the use of the
appropriate strategies (i.e. achievement) can help students to
be more confident in communicating with their subject teachers,
For example, it can help them to ask more questions (e.g. for
clarification) . In my opinion, this by itself (even dis-
regarding its potential for language learning) is a sufficient
reason why we should teach or encourage learners to use the

appropriate CSs.



Chapter Three

RESEARCH METHODOLOGY AND PROCEDURE
OF THE STUDY

Subjects. .

The subjects of this study are six tenth grade and six
twelfth grade students. They all come from Kokebe Tsibah
Comprehensive Secondary School, which is one of the government .
schools in Addis Ababa. They were selected from one section
in the twelfth grade and two sections from tenth grade. The
only criterion used in the selection was willingness to volunt=-
eer on the part of the subjects. Since the classes from which
both grade ten and grade twelve groups were selected are re=
served for students with high academic achievements, it was
assumed that the proficiency levels of the two groups would be
different, since there was a difference of two years experience
of school between the gfoups.

Data Elicitation Fechniques.

Subjects were given three types of tasks on which they
worked individually. To facilitate comparison between subjects,
they were all given the same tasks. The tasks were the follow-

ing:

Task one~.  Each subject was given two stories (about seven
lines long each) written in Amharic to read. After reading
each story the subjects retold the story first in Amharic
to an Ethiopian interlocutor and next in English to an
expatraite interlocutor. Subjects were given pictures to
accompany the stories to make sure that they did not omit
any essential detail due to memory lapse (look at appendix

A for the stories).
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Task two~ Each subject was asked to describe pictures of
two people to the expatriate interlocutor so that the in-
terlocutor could identify the picture from a group of
pictures he had got. The interlocutor was instructed not
to look at the pictures in the subjects! hand but only to
use their descriptions. The subjects were instructed to
give descriptions until their interlocutor was able to

identify the pictures.

Task three~ Subjects were given a road map and they were
instructed to give descriptions to the expartiate interlo~
cutor on how to travel to different points on the map.

Rationale. for the Selection of elicitation techniques. .

The purpose of research in education is generally to
facilitate the learning process. Hence, in order for the r;sults
of a research to be transferable to the population in mind, the
tasks that subjects are asked to perform should resemble what
learners actually do with the language they are learning (Green
and Hecht, 1990:114). The language functions which subjects
performed when carrying out the tasks are believed to be similar
to those learners actually do inside their classrooms. In the
first task, students were asked to retell a story. Such tasks
are common in real classroom situations where learners are asked
to discuss incidents, for example, in their history classes.

In the second task subjects were asked to describe pictures of
people. Although learners are usually asked to describe objects
rather than people in their classrooms, the two have similarities,
for example, in both instances one needs to talk about size and
shape, In the third task subjects gave directions. The chance
of our students giving directions to foreigners may be rare;
however, they may perform similar tasks, for example, when they
give sequences of instructions in their science laboratories

and when they describe maps in their geography classes.
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It is believed that the best data for second language acqui~
sition study is speech that is produced in an informal situation
or spontaneous speech (Tarone, 1979), especially one in which
there is interaction between the subject and the interactant
(Trosborg 1982:112). However, these conditions could not be
met in this study because of the following two ressons.

1., The _purpose of this study was to investigate students'
performance only. Hence, the data had to be collected
in a situation where all the talking was done by the
subjects only, Had the data been collected while -
subjects were having informal talks with their expatriate
teachers, the discourse would have heen dominated by
the teachers as is usually done in real classrooms,
Such practice may obscure learners' capabilities to
stretch their communicative potential .(Trosborg 1982)

2. The data in this study was collected outside the class=
room while subjects were working on some controlled
tasks., This decision was taken because getting enough
data for analysis in an actual classroom situation would

take a very long time.

Method of Data Analysis

Subjects' performance on the three tasks was video recorded
and their utterances were then transcribed. Based on the trans-
crlptloniétrategles that were employed by each subject were identi~
fied. To make the identification of the CSg more reliable, the
analysis was supplemented with retrospective technique, that is,
after each subject watchs his performance on a task replayed,
he was asked to talk about the problems he faced (due to language
shortage), and to clarify some of the statements which I found
too difficult to understand. This additional information was
then used to modity the classification that was made based only on

the transcription.



s Dl

In order to classify CSé, different taxonomies have been
proposed by researchers (e.g. Tarone, 1977; Bialystok and Frohlich
1980; paribakht, 1985; Faerch and Kasper, 1983). In this study,
the taxonomy that was formulated by Faerch and Kasper (1983)
was used. But a slight modification was made based on the data
that was collected. The catagories of this modified taxonomy
will now be discussed.

I. Achievement, Strategies.

When learners face communication problems due to language
deficiency, they may try to qﬁercome these problems by employing
different procedures. Corde§s(1983) calls these procedures 'risk
taking strategies' because learners, by using any possible means,
are trying to realize their communicative intentions. Achieve=
ment strategies may be either Ll-baséd,/i%%eggé%gonalfggn.

lingustic strategies.
1. Ll-based strategies

When learners' knowledge of L2 becomes inadequate to comm=
unicate their intended meaning, they may fall back on their know-
ledge of their L1 either wholly on in combination with the TL,
These strategies include 'code switching', 'literal translation'

and 'foreignizing'.

A. Code Switching:« This strategy refers to the learners’
switching from the TL by inserting a word or a phrase
from their native or any other language, When the correct
TL is not known or hayq . to retrieve. This strategy is
common in classroomgiwhere Learners and teachers share
the same L1 or when the language distance between the
Ll and the TL is close’ (Blum and Levenston,1983).

B. Literal translation:- This refers to the use of L2

word and structure to createa (usually non-existent)

2

word-~for~word translation of an L1 item or phase (Bialistok

~and Frohlich 1980:11),
Example '... he ddides~to-to make er-sport’

( N.B. the examples at the end of the description of each category
come from the present study)
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L FOTGlngZlng. This 1s taking an L, or any other léngu
uage wor& and giving fT the target language proncunciation
(Johnstone 1989: 81-82).

2. L2 based Strategies

When learners are faced with communication problems due
to lack of language knowledge, they may not only rely on their
knowledge of their native language but also use the target lang-
uage itself to overcome their problems. The communication stra-
tegies that are included in this catagory are 'generalization',
'paraphrase', 'restructuring' 'word coinage' and 'prefabricated

speech!.

A. generalization:- This strategy refers to the learners!
trying to communicate their intended meaning by using
words which share some semantic features (in common)
with the unknown TL item. For example,if a learner does
not know the word 'vulture', he may use a super ordinate
term and refer to it as 'bird' or use approximation and
refer to it as 'hawk'. When a learner uses the strategy
of generalization, he does not try to change or reduce
his communicative goal but he uses this strategy assuming
that he can reach his communicative goal by using a more

generalized interlanguage item (Faerch and Kasper 1983:48).

Example '... the way was = mountainous' (to
mean 'hilly!")

B. Paraphrase:~ . When a learner does not know a lexical
item in the TL which he needs for communicating his mess=-
age, he tries to make his interlocuters understand his
intended meaning by giving a description, an example or
the function of the unknown item., Bialstok and Frohlich
(1980) classify this strategy under three subcatagories,
namely: general physical properties (e.g. colour, size,
material and shape), specific distinguishing features
(what it has e.g. it has four legs' for 'chair') and
functional characterstics (e.g. 'it is used for ...')

Example ',.. and go-goway-go a long way from his
house'! (Ll =Tfar!)
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Restructuring:~ When a langudge user realizes that
he can not complete a plan which he has already began

A

due to language. ‘hortage, 'he pauses and then res-
tructures his message saying what he wants to say in
a different way (Faerch and Kasper 1983:50).

Example '~ it becomes=~er// can't/ couldn't move!

Word coinage:~ This refers to the creative construction
of a new interlanguage word when the desigyed lexical
item is not known (Tarone, Cohen and Dumas 1983:11;
Faerch and Kasper 1983:50)

Example ' She has a~deep. looking' (to mean 'she

is staring')

Prefabricated pattern:- = This refers to partly memorised
(unanalysed) and partly creative whole utterances (Krashen
and Scarcella 1972:283),

Example ' he was very angry and-~he as well as he
annoyed’

Cooperative Strategies (appeal for help)

When the learner faces a communication problem due to in-

adequate knowledge of the L2, he may signal to his interlocutor
that he has a problem and that he needs help. Appeal for help
can be direct as when the learner askes 'What do you call

in English?' or it can be indirect like an admission of ignorance
or a pause expecting the interlocutor come in with help (Trosborg
1982=120).

4, Non linguistic Strategies

When a target language item is not known or difficult to

retrieve,

fearners may use mime, gesture, or sound imitation

to express their meanings (Faerch and Kasper 1983:52).

Example 'and-and go to school by this way' (pointing at

the map)
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II Reduction Strategies.

When learners find it difficult to communicate their meanw-
ing due to language deficiency, they may give up a part or all
of their desired meaning rather than risk making errors or being
not understood. The strategies that are included in this major
category are 'formal reduction' 'meaning replacement', 'message

abandonment' and 'topic avoidance'.

1. Formal reduction

This strategy refers to learners' avoiding the use of a
particulaf target language item or rule because of uncertainity
about its correctness. Learners resort to EHE$@ sfféfééﬁ}u in
order to avoid making errors and/or to increase t@gir fluency
.(Faerch and Kasper 1983:40). For example when naﬁfating a
past event learners may prefer to use present tense forms of
the verbs rather than use past tense forms and risk making
errors.

Example=~ L1 version (translation)'One day he went far
from his house’
L2 version 'One day he ride his bicycle and

go far away!'
2. Meaning replacement

When the learner is faced with a difficulty to communicate
an intended meaning, he may refer to it by means of a more
general expression with out abandoning the topic altogether
JFaerch and Kasper 1983:44).

Example (L1 version) ' after he had covered half of the

road he became tired!
L2 version 'while he was returning to his home he
felt tired!

3. Message ababdonment

This strategy refers to learners giving up their communica-
tive intentions in mid sentences because of language difficul-



ties.
Example ' and this-this// her chick ==~=
(intended to mention the dimples on her chicks)

4, Topic avoidance

This strategy refers to the learner's decision to totally
evade communication about a topic whose constructions wiitl re~
quire the use of TL forms which he or she does not yet feel
confident in using{Tarone et-al. [933°10)




Chapter Four

RESULTS AND DISCUSSIONS

Results

One of the aims of this study was to describe the types of commu-

- nication.” strategies employed by senior high school studenpg,To
this end,the utterances of the subjects were analysed and the stra-
tegies employed were classified using the taxonomy that was discuss-
ed in the last chapter. |
Table one gives the total number of CSs used by the subjects under
each category.

Table One

Strategy type Frequency

- _foregnizizng ...cc e

—
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5 § s transliteration « e o« ¢ o ¢ oo« vaw g2
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S B T N

< 0 generalization ... e eeonecnn 74
L‘Eased restructurlng e & ® ® @ ® ® & 8 & & & ® ° @ 55

word coinage eseseccreeereaass 8

prefabricated patterns __ _ _ ......, 7

L. appeal for assistance _

Wi non linguistic e _ .21
S m L] L] '
3 oo formal reduction L _.187
“ q) * o . L] - - e @ L]
g o meaning replacement _ . .. .... _'{8
LR
g D message abondonment .14
U) L ] . L L - - L] . - - .

topic avoidance

l

® # 5 &4 ® 8 ° & @& & 8 & & @ 24
The types of CSs employed and their frequency had been greatly

affected by the task types. That is, some CSs were employed more
often in one type of task than in others. Table two gives the total

number of CSs used under each category for each task.
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Table Two
Strategy Type Task Type
1 2 3

Poreipnizing o« « sio o . _ _
anguage switch - _ _
rransliteration 26 | 23 23
Paraphrase 12 15
Generalization an | 21 9
Restructuring 3 11 1%

ord coinage 2 5 1
Prefabricated pattern L 7 =
Appeal for assistance o - i
Non linguistic 4 — 17
Formal reduction n87 - T
Meaning replacement 79 1 -
Message abandonment 5 o] -
Topic avoidance 11 1 13 -

The second aim of this study was to make a comparative analysis
of the CSs used by the tenth and twelfth grade subjects to examine

the relationship between proficiency level and strategy preference.

'Table three' gives the total number of CSs employed by each group

under each category.
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The difference between the two groups in their strategy preference
was not consistent throughout the tasks. For example, in 'task one'
and 'two' the strategy of generalizatiion was used more often by the
10th grade subjects than by the 12th grade subjects whereas in

'task three'the same strategy is used more often by the 12th grade
subjects than by the 10th grade subjects.

'Table four' gives the total number of CSs used by each group,on

each task and under each category.

Table Four
Strategy Type Frequency for each task type
Task  one Task two Task three
10th {12th 10th 12th 10th 12th
Foreignizing —— e B i — p
Language switch g — —_— s -
Transliteration 15 |11 17 6 14 9
Paraphrase 9 3 6 9 T 4
Generalization 25 119 14 g 2 7
Restructuring 16 15 5 6 8 5
Word coinage 1 1 3 2 S— 1
Prefabricated pattern 1 5 1 2 sl e
Appeal for assistance S RS -
Non linguistic A S p— S 8
Formal reduction 113 |69 S—
Meaning replacement 4o |37 4
Message abandonment 3 2 5 4 S -
Topic avoidance 1 10 8 5 ——— —
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Finally " table five " shows the preferences ofithe two gfoﬁgé in.
terms of the : imajor categories of CSs. It_giﬁes the frequeﬁéy of
the type of behaviour ( achievement or reduction ) subjects adopt
when they are faced with language problems and the sources of
knowledge which they use ( L, based or L, based ) in order to
overcome their problems.

Table Five

Task 1 Task 2 Task 8 2 Total

101250 T o™ Py 10 P12 ¢ [10"B] % 12" «
chievementf 70| 52 6 2|, 2 148 413

Types . of}/A ! 5 a| 12 24 | 2% 022 cf : 46 J 43

behav1or\ﬂeduction 162 | 118290 11 | 12|y3 | - -| - 173_;4 130|g5,

L,based | 18 | 11[26 |17 | 6R3Nh4 | 9 |23 |46 |34 |46 |24

1
Source of/ : | '
52 | 41 29 1265510 | 17 2% |91 |66 |84 |#¢
knowledge g eHpHREed o | L ' : '

Discussion

The discussion has two parts. The first part will look at thé tYﬁes
of CSs used by the subjedts in general. The second part focuses on
the differences between the two'groups in their strategy prefereﬁces.
Description of CSs used by subjects ;

The taxonomy of communication strategies used in this studj has two
major classes, namely, achievement strategies and reduction sfrategies.
The distinction between the two classes is based on;ihe type of
behaviour learners adopt when they face communication problems due

to language deficiency, that is , whethep they try to keep to their
original communicative goal by compensating their shortcomings

using different means (achievement strategies) or whether they try -

to tailor their communicative goals to fit their linguistic Ebmpetence

( reduction strategies ).
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When we look at th?ﬁata from this angle(Table one), we find that

the subjects in general used more reduction strategies than achieve-
ment strategies(303a9aias* 267 ), But in order to get a clear picture
of the subjecté’performapcep one should understand which elements of

the meanings they were forced to reduce,.

The most widely used CS in this study was 'formal reduction'-

- 183 instances of this strategy use$S were recorded only in 'Task one'
( it was difficult to identify this strategy in the other two tasks).
In this particular task,subjects had to narrate first in Amharic and
then in English. In the Amharic version,almost all their sentences
were in the past tense. However, when they retold the same story in
English, many of the verb féﬁms (especially the irregular ones) were
in the present tense. As confirmed by the subjects themseleves on

the subsequent interview, subjects resorted to the use of the present
tense, not because'they did not know that they had to use the pastz::
tense fprms but it was because they were uncertain about the past
tense forms ofy the verbs or because they were more difficult to
retrieve than the present tense forms. And learners usually
consider that the elimination of such formal elements does not inter-
-fere with the transmission of meaning .(Varadi 1983). In addition,
although subjects avoided taking risks by not using past tense forms,
the act of using a language form which one knows to be incorrect
rather than avoid the topic or redu€e the meaning should be seen as

an achievement behaviour.

If we disregard the number of formal reductionSused by the subjects,
we find that the total number of achievement strategies greatly
outnumber the reduction strategies.

Another reduction strategy which was also widely used was meaning
replacement. This communication strategy,as explained earlier,
involves the reduction of certain meanings by the language user due

to language deficiency. However, the topic is not avoided all together.
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In fact, the learneré may say almost what thej want to say about
a given topic ( Faerch and Kasper 1983 : 4 ) , and ¥hat was what
actually happened in most of the utterances where this strategy
was used. The subjects avoided using causal relationship markers
between the events in the stories after having used them in the
Amharic version. -
E.g. The Amharic version ( translation )
since the vulture was clever, it started runnlng around
the tree. :

Actual language used 3
The eagle was so wise , he flies around the tree.

Two p0831ble explanations can be given for h,the reduction of
these causal relationship ‘markers ( i.e. conjﬁhctions like 
"becausec", "as a result" , "but" etc.) by the subjects. The
first cone could be the manner in which they organize their
utterances. In the Amharic ver81on, subjects were largely using
long complex sentences. Since translating these long sentences
into English was a demanding task for the subjects,lthey first
broke them into their constituent simple‘senténgés andd then
translated them into'English. During this operation, the markers
that had been present in the Amharic version_ﬁere left due to
uncertainty about the form to be used or the position theyg should‘
take. And in place of these causal relafionship markers they used -
chronological or addition markers mostly, hoping that the liétener

would get the desired meaning.

The second reason could be the result of the difference between
Amharic and English clause structures. In Amharic, it is poésible
to show causal relationships with only affixes embedded in the
verb phraée, whereas in English these markers are indebendent |
words or phraées. As a result, when sabjects were translatiﬁg
their ideas from Amharic into English, these causal relationship -
markers were reduced becauseé their attention was on the meanings
of .the core words. The fact that many Amharic causal relationship
markers were affixes with no independent meanings of h their own
could have encouraged subjects to underestimate the imyorténce

of their'meanings. -



However, many of the utterances in which the presence of the
strategies of formal reduction and meaning replacement had been
indicated may not have any communication strategies at all.

They could have been the result of wrong interpretation on the
investigator's part due to the manner in which the data was
analysed, Unlike the achievement strategies where problem makers
were used as indicators of the presence of the use of CSs (at
leaat most of the time), the reduction strategies were identi~
fied only by comparing the Amharic version of their utterance
with the English version (task one) or by retrospective technique
(task two). In 'task one', where most of the reduction strategies
were employed, the number of instances in which the verb forms
were changed into the present, and where the discourse markers
were either left out or changed (in the L2 version) was very
much., As a result, it was virtually impossible to confirm thro-=
ugh retrospective technique whether all the discrepancies bet~
ween the two versions (which were identified as reduction
strategies in this study) werc made by the subjects purposely
due to language shortage. Hence, many of the utterances which
were labeled as reduction strategies could have been just errors
caused by different reasons (e.g. overgeneralization of TL rules,
transfer from L1 , etc.) or they could have been caused by

memory lapse.

In general, the subjects tried to compensate their . .~ _
lexical shortcomings of content words by using achievement stra-
tegies mostly and they resorted to reduction strategies when
it involved the grammar of the language (e.g tenses, discourse
markers). This could be an indication that the yules which they
had studied in their language classrooms were not automatized
yet due to lack of practice in using the language communicatively
(El1lis, 1985: 175).

Achievement strategies (except for non linguistic strategies)
are based on one's native language knowledge and target language
knowledge. When we look into the data from this angle we see
that the majority of the achievement strategies used by the

subjects were L, based (/75 agan & 72 ). These L, based
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strategies are believed to be more effective for communication
than L1 based strategies (Haastrup and Phillipson 1983).

Among the achievement strategies, the most frequently used
communication strategy was generalization and this strategy is
believed to be very useful not only for communication but also
for its potential learning effect (Faerch and Kasper 1983:54),

The taxonomy shows that Ll—based strategies are made up
of transliteration, 'foreignizing' and 'language switch'. In
this study, transliteration was the only L1 based strategy that
was employed by subjects. The literature on learners' use of
CSs, however, states that foreignizing ~ and ' language switch'
are frequently employed by learners (e.g. Tarone, 1977;
Bialystok and Frohlich, 1980; Haastrup and Phillipson, 1983),
The absence of these two strategies in this study could be
ascribed to the following two reasons, '

1. The language distance between Amharic and English-
learners employ these two strategies when the native
language and the target language are cognates, that
is, when they share many words in common (Blum and
Levenston 1983:134).

2. The identity of their interlocutors =~ in classrooms
where the teachers and the learners share the same
native language, the use of the strategy of language
switch is a common practice not only by learners but
also by teachers (Blum and Levenston, 1983). When
ever learners find it difficult to communicate in
English, they switch to Amharic, In this stydy, however,
their interlocutors were expatriates who did not speak
Amharic. As a result, the strategy of language switch
has no use for them,

Transliteration, on the other hand, was the second most
frequently used achievement strategy in this study. This strategy
is usually employed when learners first think in their mother
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tongue and then try to translate this into the target language
thereby assuming that for every word in the mother tongu there
is a single transla+iogn . equivalent in the target language
(Blum and Lemenston, 1983:132). The manner in which they are
taught vocabulary (teachers usually giving L1 equivalents)
could also have contributed to this effect.

As can be seen from Table two', the task types did influence
subjects!'! choice of CSs. Most of the CSs which are given in
'Tabie one' were used while subjects were performing the first
task (402 eutoé 570 ). Since what was discussed so far was
largely the result of the data obtained from 'task one', we

will only look at the other two tasks now.

In the picture description task, the achievement strategies
employed were much more in number than the reduction strategies
(78 agan'st 23 ). However when we look at the sub cate~
gories we find that topic avoidance, which is one of the reduc-
tion strategies, was one of the most widely used strategies.

The fact that more than half of all the topic avoidances employed
in the study were recorded in this particular task (13 ouxC of 24 )
should be attributed to the nature of the data elicitation
technique., 1In this task subjects had to give descriptions of
pictures until their interlocutors were able to identify them
from a set of pictures. As a result, the subjects had a chance
of successfully enabling their interlocutors identify the pictures
without giving descriptions of all the features they motice.

In fact, on all occassions but one, they were successful. If

the interlocutors had not been able to identify the pictures,
subjects could have tried to give additional descriptions . °

of those features which they had decided to avaid till then due
to lexical shortcomings, by employing more achievement strategies.
The identification of this strategy in this task was solely based
on subjects retrospective comments.,

Another feature which distinguishes this task from the
others was the presence of the strategy of word coinage. This
shows that the subjects did sometimes take chances by using their



58

]
il

interlanguage knowledge creatively in forming new expressions

of their own.

In the third task all of the strategies used by the subjects
were achievement strategies. One of the most widely used stra~’
tegies in this takk were non~linguistic €Ss, which were only
used scarcely in the other two tasks. The relative ease to
show directions by using non-verbal CSs (by pointing at the
map) must have been why subjects did not use reduction strategies.

The.Relationship.Between.Proficiencnyevel.and_CS.use_

The subjects in this study had a difference of two grade
levels and hence, it was assumed that there would be a marked
difference between the two groups in their proficiency level.
The difference in proficiency level, in turn, was expected to
bring a difference between the two groups in their use of CSs.

As has already been stated in the literature review,
learners employ CSs when they face communication problems due
to language shortage. Since the two groups were asked to per=-
form similar tasks, it was expected that the 10th grade subjects
would face more problems than the 12th grade subjects and thus
use more CSs. As expected, the total number of CSs used by the
16th grade subjects was more than those used by the 12th grade
subjects (32[ again st 24Y Vi

The proficiency levels of learners are assumed to influence
not only the frequency of CSs that are used but also their types.
Many studies have reported that learners who are more proficient
use more achievement strategies than those who are less proficient
and less proficient learners use more reduction strategies than
more proficient learners (e.g.Tarpne 1977 and ENis, 1983 as guoted

an £1/75,1935+183) . When we look at 'table 5' we find that the

number of achievement strategies used by the ldth grade subjects



was more than those used by the 12th grade subjects, This,
however, does not contradict the findings of the studies c1ted
above 51?S§}§£e’ﬁgﬁﬁl numgiz of CSs emp¥ﬁyif Qx,;hg e grade
subgectsﬂ(see the percentage on the table). When we look at
the major categories within the achievement strategies the
ratio between the uses of Llubased and Lzubased strategies

(see table five) shows that the 12th grade subjects used more

th th

L,~based strategies than the 10 grade subjects and the 10

giade subjects used more Llubased strategies than the 1zth grade
subjects, This shows that as their proficiency level increases
their reliance on their native language decreases, This finding
is in line with those of Haastrup and Phillipsbn (1983); Bialystok

(1983); and Paribakht (1985),

The major category that has created the greatest and un~
expected difference between the two groups was the class of
reduction strategies. When we look at the total number of
reduction strategies used by each group (table 5), we find that
the 10th grade subjects used more reduction strategies than the
12th
(e.g. Tarone, 1977 as quoted in Faerch, 1984; Ellis, 1985; Plus
the sources quoted in the last paragraph). This difference,

however, was mainly the over use of one type of reduction stra-
th

grade subjects and this is in agreement with most studies

tegy namely, formal redUﬁthD by the 10t grade subjects. The
U

10th
lzth

two groups on the other strategy types (both achievement and
reduction), it seems unlikely that this vast difference was the
result of proficiency level alone., 1In addition, the data given

grade subjects USédAthce as many formal reduction as the
grade subjects, When we consider the gaps between the

for the two groups for the strategies of topic avoidance and

message abandonment (Table 3) does not correspond with this

th

because the 12 grade subjects who are assumed to be more pro~
th

ficient than the 10 grade subjects used these two strategies

kb grade subjects, These results con~

more often than the 10
tradict each other if one considers proficiency level as the

only factor that can influence strategy choice,
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The possible explanation for this contradiction is that
it was caused by variables which had not been controlled.
Strategy preferences are influenced, in addition to proficiency
level, by the following: learners' ages, their personalities,
. .— learning situations and task types (Faerch, 1984; Ellis,
1985). The learning situations and the task types for the two
groups were similar, Therefore, the variables that caused this
inbalance could have been personality factors which were the
result of the differences in age.

h h

The 10°
subjects by an average of three years, This fact may have made
them less inhibited than the 12th th
grade subjects were more concerned about the speed or fluency

grade subjects were younger than the 12t grade

grade subjects. The 10

of their utterances than the accuracy of the language they were
using. The 10th grade subjects preferred to take risks by uéing
forms which they knew wkre incorrect rather than avoid the topic
or take long pauses to retrieve the items. As a result, they

th grade

used many more formal reduction strategies than the 12
subjects, It is argued that learners' preoccupation only with
fluency and the under use of the internal monitor leads to more
structural and lexical inaccuracy (Johnstone 1989:147).

The 12°%0

their higher age and grade level were more conscious about the
th

grade subjects, on the other hand, because of
grammar of the language they were using than the 10 grade
subjects. The fear of making mistakes infront of people was
greater on their part and so they were monitoring their utterances
more carefully, As a result, they used many fewer formal re=~

th

duction strategies than the 10 grade subjects.

This preoccupation with the correctness of language, on
the part of the 12th
used more topic avoidance and message abandonment than the

grade subjects, could explain why they

10th grade subjects., Since their desire to avoid errors was
great, they did not want to take risks by using forms whose
correctness they were not sure about., Instead they preferred
to avoid the topics alltogether or gave up their utterances in

mid sentences and this assumption is in agreement with Smith
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and Kellerman (1986) who state that the use of the strategy of
avoidance presupposes that the learner is to some extent aware
of what the target structure must be like,



Chapter five

CONCLUSIONS AND RECOMMENDATIONS

Conclusions.

The objectives of this study were (1) to find out the twpes
of CSs which were frequently used by Ethiopian high school
students and (2) to see what effects their profieiency level
had on their choice of CSs. However, since the number of subjects
who- took part in the experiment was very few and because‘of the
nature of the tasks they were asked to perform (i.e. their being
controlled), it would be wrong to conclude that what was observed
in this study could be representative of the performance of all
senior high school students in and out of classrooms, Never-
theless, based on the limited data that was obtained, the follow=~
ing conclusions were reached.

-

1. On the %ype of CSs students use in general:

1.1 The choice of specific strategies appears to be constrained
by the task type, that is , some strategies are likely
to be used in carrying out some tasks more 6ften than in
others,

1.1.1 1In narrating the story students used more reduction
strategies than achievement strategies. They mostly
resorted to reduction strategies when the problem
was caused by shortage of grammar knowledge but when
the problem was caused by lexical shortcomings of
content words, they used achievement strategies mostly.

1.1.2 In describing pictures they used more achievement
strategies than reduction strategies. The reduction
strategies were the result of lexical shortcomings

of content words.

1.1.3 When giving directions, they used only achievement
strategies, They compensated for their lexical short=-

comings by using non~linguistic strategies.
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It is hypothesized that the above comments may be true

when ever these types of task are employed.

1.2

Senior high school students prefer to use LGbased stra-
tegies more often than Llubased strategies and the: most
frequently used Lzubased strategies are generalization

and restructuring.

Transliteration is the only Ll—based strategy which
Ethiopian high school students use when speaking to a
foreigner who does not speak the local language. The
strategies of language switch and foreignizing are not

used in such situations.

2. On the relationship between level of language proficiency

and strategy perference:

2.1

The choice of specific strategies is influenced by one's
proficiency level. However, this is constrained by the

following factors:

2.1.1 the type of task -~ some strategies are employed more

‘often by less proficient students on some tasks while
these same strategies may be used more often by more
proficient students on other tasks;

2.1.2 personality factors =~ inhibition or greater self

2ed

2.4

awareness can lead to greater use of avoidance stra=-

tegies.

Students who are less proficient are likely to use more
CSs than students who are more proficient.

As their proficiency level increases students are more
likely to use achievement strategies than reducation

strategies.

Students who are less proficient rely more on Ll-based
strategies than students who are more proficient.
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Recommendations. .

Based on the findings of this study, the following recommen-

dations are made.

1. The teaching of English in schools should be directed
not only at promoting accuracy (as is presently done)
but also fluency. This can be done by incorporating
tasks which are communicative in the text books like
role plays, games and information gap activities and
raising the awareness of teachers as to the purpose
and value of such tasks, Such practice, in which the
focus of the lesson is not on the formal correctness
of the language, can give learners greater awareness of
the effeciveness of specific strategies for enabling
communication to take place.

2. The language tests that are given in schools focus most~
ly on formal correctness. Such great emphasis on this
-aspect only can lead students to wrongly assume that
they can only be understood when they are using correct
forms. It would be very useful to also give oral tests
(e.g. short interviews between teacher and student or
between students) in which students are given credit
not only for formal correctness but also for their abi-
lity to successfully communicate with their teachers or

classmates.

- 3. Teachers should teach their students some of the possible
ways in which they can overcome their communication
problems that are caused by language shortage (e.g. how
to use paraphrase, mime and gesture 14>bf§unknown foreign

language items.

4, Students should be highly encouraged to use English in
classroom situations. And when learners are trying
to comwunicate their ideas in the class, teachers should
disregard the errors that the students make (at least
they should refrain from interrupting them in the middle

-



of their speech to give corrections). In addition,

they should never laugh at students' errors, however
absurd the errors may seem. Such behaviour is likely to
inhibit students and to frustrate their desire to
communicate in future. Instead, teachers should be

more concerned about the meanings that the students

are trying to communicate. And if teachers fail to
understand what their students are trying to communicate,
they should give their students more chances to make
their messages understood such as by asking them to

give more clarifications. Such practice can encourage
learners to use more effective CSs and thus encourage
them to communicate their ideas more confidently through

English in the future.
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I Appendix A

1. The stories for task one

a) First story
.The Amharic version

NI AP 0P NG hN2iRY AR $IN NALAT ANZC 32 AeN $AP
F1 @841 0NY AHUP N4 A1& ANhAT N600 NC H NASTAG $1 AN
NAHY K948 hh NP C$ ¥R hHS® 02 N emAhN Znl 02 nb 90
CNeB @11 NAP 4149 4NC- 18R @31%P AI2GR NP 2he B NANARY
P 14T h$i NANAT NEARH NP 6L mAp ARTITP 0N IS 02 A
1% A NAT WIS 04T TH 0L W AR AT NA A4S NNANAH AR
AIMARA N@MLT® haG NG NANA+Y N300 AIC THG hHS® 300 AC N
ohad AeMAL 02 N NN wAA::

Translation ( by the investigator ) of the Amharic version

One very fafﬂman wanting to decrease his weight décided ta do
physical exercise. For‘this_purpose he bought a Bicycle for 600bifr.
The next day he went far from his house riding his bicycle and

then stafted going back. The road to his home was very ﬁilly -
and after he went half way, he became very tired andlwas unable

"to ride his bicycle. He felt angry about buying the bicycle and
decided to.sell it babk, Hs then went into a shop and bought a
piece of paper. After writing " For sale " on the paper he put-

it on the bicycle . At last a man bought the bicycle for 300 birr.
Then the man returned to his home by taxi féeling angry ébout

the loss of 3B0 birr.
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b. The second story

The Amharic version

AT B NHE NC the U ANAT QA A 1A% Apl §9te
PIAOY ABNAT 02 B P HYIS @ G T APLBY N2 NOP 906 A
APAIAT 02 htv 4+ YAAT UCR hpll N14T NAINC G P n4ACTAr HE H
49 BNC EZoC G P hpeGY AmSH A Noh 4 NHE HE§ NAHC. 94n
LTNT W& A 9N oM NEMLTP W& NHE HES HPTP PP @74 ¢ (95
$2 4 APLO BGY PN NAt Y0 :: L

Translation ( by the investigator) of the Amharic version

While a dog which was tied to a tree was eating food a vulture
saw it and came towards it to eat the food. When the dog saw: the
vulturé, it became veryy angry and went towrds the vulture-in
order to eat it. However, because the vulture was clever, it
started flying apound the tree which the dog was tied to. And
the dog, while it was going around the tree following the -
vulture, the rope with which it was tied became shorter and
shorter. Finally the‘rope,was.wound around the tree and the dog
couldn‘t move. At this moment, the vulture ate the Bog's food -

and ‘left.
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Appendix B

In this séction_fhe utterances of the subjects are transcribed

in full., In addition the CSs that were employed are classfied

and explanations ( where necessary) are provided.

The symbols and abbreviations in the transcription denote the

explanations or clarifications by the investigator

= according to the retrospective analysis

following
__.__ = Dpauses
/. Belf corrgctions
// = resbructuring
‘[# ] = interlocutors utterances
()=
Ly = Subject s Amharic version
R.D.
I.M,

= what the subject intended to say

_ (int. mean.)

The codes for the cémmunication strategies are the following

1

O W @® = O v P~ WwWoN

-— b
-

. transliteration

paraphrase
generalization
resﬁrucﬁuring

word coinage
prefabricated speech
non 'linguistic
formal reduction
meaning replacement
message abandonment

topic avoidance
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Task One ( Story retelling ) =52
12th Grade /1f'

Subject ne:|
AP0 O LBY AR 10 4ATG 1A SS NZ7CT AIRNIAFTY AGGDT
0h 56 NANAT 1H NG00 NC ALY RIp NAhAT Af14 <% 04A N F 8 AUI
APAN ®37% 47494 GNC ALY 19T @1& AR A 1B @ AT AANAY AU
4 AT hAG ARTIT LA MANAHY hH ALY 2p 02 nd KRG AAT N
04 ¢+ THH+ hH AR AMd NANA+ A2 AUY A1 & NG¢ @Me N300 AfIC HE
AAtT 300 N€ hAd AAT 10 ALY HH 300 NIC NAhAL NRP 162 h e+nA

NN 2 02 Nt

There is a man who wants to lose some weight- and he-started towards

phy51ca1 activity

9 (L - he decided to do some physical activities) 8,9
he bought a bicycle- he bought a bicycle which cost 600 birr

9 (L1= for the purpose of decreasing his weight...)

then he went- very far place
9 (L1= one day he went far from his house) and 1

while he was returning to his home he felt tired
9 (L1= after he had covered half of the road...)
11 (L1=the road to his home was hilly) ‘
he can't/ couldn't ride the bicycle more than that
" he went to the - to th shop and bought a paper and he write on the

paper/he wrote on the paper 'for sale'

9 (Ly= ... and he put it on the bicycle)
and somebody came and bought his bike with 300 birr- and the fat
man was disappointed_because he bought the - the bicycle with 600
birr but now he sold it with 300 birr
B 2 (L. because he lost 300 birr)
then he went to home - very disappointed

9 (L1= as a result he...)

Subject nor =

T RS NP 054P NG9 YNC NGP NN Y AP 90 LA AP NALAT
® ANNAT ®THT 0% NANAT N600 NC 21HA NNAA®I® h1H Nag Uy ¢
® NF AP YR LA ALY ¥R AYAA DAY N AL hRIN N4 02Nt AnmANn &
dAT 8 AG? NOP Rhe@ 9+i 02 N+ AwAN 2P -®311% 3114 NAYNC 2
ne@G NP ALK NMP L6244 MANAHY @314t NAATFA 913 OC2 Nh¢ 2 ¥4
A hUY N+ h24A Ny NAP AR ANNARY ARTIT 24AJA AU A1S M 2
NG 0L ¢+ 2Me A4 0L+ THT OL e+ AL PAAT NA SREAFA $71 QRTT 1 =
N~ EH MLY: UY AG 2me ¢ P4 NNNhA+Y N3001C £1H P4 eNNhAT 300 NC
AANNAL A1T4U NG90 NP 26244 hH 300 NC +#NA 02 N+ ¥ ::
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A fat person - and for that matter and he wanted to buy a bicycle

—_—

1 and 9 (L1= inorder to decrease his weight)
and he had bought a bicycle for 600 birr - and one day he wanted to

ride a bicyc1? and go - remote area

" he went to a very far area and - return back
9 (L1= ... and wanted to return back )
for the way// his way to his house
6 and 4
the way was -_mountainous and difficut to go
3 (L1=hilly) 9 (Ll=ride the bicyle)

and he tried to ...

er - k?red- too much tired
9 (L1=he became very tired)

and can not even// at that time he was not able to ride the bicycle
4 and 11 (L1= he wanted to sell the bicycle)

.~ he- couldn't ride the bicycle and then and went on his foot and

there was a shop there and go to it and entered the shop and asked
the piece of paper - on that paper he wrote the word 'for sale'

9 (L1
and he couldn't ride the bicycle and the man he asked to buy the

= after he had bought the paper...

bicycle and he sold the bicycle for 300 birr and he was sorrow/sorry
for that he lost 300 birr and he sold his bicycle for 300 birr

9 (L1= no causal relationship)

and was sorry for that matter

I

Subject No. 3

h1% NG 1NC hG NNQ Y AB ¢4 ANCH AmALT 4AT AG A AR
N2+ A® 47 A%& NANAT N600 NC TH A§ NNNAH he44 hnt Co 0
hE APAN 190 ©31& ACeM NP NARNEG AS Nt @3B NP 5149
NAINC @mAN NAR$HG 2N@BS NANASY AANA+ A2 SRAT M ANLAT H

H A% NG ®f+ 300 N1,C THG 300 NC Nehnd he+RL 02N+ nihA,
(2



There was a man who wants to decrease his weight
.. q (L;= by doing physical exercise) g
and he bought a bicycle
4 ( no causal relationship)
the next day he goes far from his house in his bicycle - and when
he wanted - to come back to his house
2 (L1=
he felt tired and he can't ride the bicycle
9 (L,= after he had covered half of the road...), 3

1
- because of the - because of the - way

return) ,Q

9 (L1= because the road was hilly) 7
and he wrote 'for sale' in the paper and he put infront of the bicyle-
there was a man / er- there is a man who wants to buy this bicycle-
and they have agreement wit}{ Bt:he bicycle

9 (L1= int. mean. ' they bargained about the

price of the bicycle- R.D)

and he sell 300 birr to the -to - that man -and he and- and the man
is very angry ag%ut this - he- lose 300 birr.

Subject No. 4

A& NG ind 8 NG? nf12-+#7 AR 90 AT §71 D12 #7P ﬂhﬂ?C#
AR ¢40 N AR AYTAU NINDAT TH 1INAA WP ¢1H® n600 NC 0B @nN
AT hH $1 IANAT h1H na4 20ma hnt ®11% 2004 nn
C?®Nhi¥e N4 ALAN AeoAn 0NS NApPANNT TH @731% NP 4139 inC
971%% 41% @ YA hnnns ARCNH NAP Lhelg nAP 1622 hH h 1922 NJA
ANA+YT ARAT 20N1S 02 A% A N+ 0L T RIHE $711 04T AL
QAT A 2RENTS hHP A& AG @T+ $17 NADAT N300 1IC 1HA N
H NHU® hiim nap NGeG ngP 1522 A 300 NIC Nehnd NQP 1628
N 02 N+ 2::

There was a fat person who wants to buy bicycle for 600 birr
3, 11 (L1= he wanted to decrease his weight)
in that extent// the next day he went on a trip far from his house
4
and when he return home the / he was [/ when he was falf of the way/

the road was uphill
4 and 3 (L1= 'reached')



and he was very angry and he decide to sell it back

B 11 (L1= he became very tired)
and he entered the shop and buy a piece of paper - er write on the
paper for-for-sale- and someone bought- bought cycle for 300 birr-

when he bought// when he sell the bicycle he was very angry

4,8
and - he as well as he annoyed he lost 300 birr
s 0
and he started to his house w%th great angry
. i

and he was very angry with himself

Subject No. 5

NN AL R AUT hUY A& AGe NGIdY NNT NANZCHT A7
PN9A AP P10 0NIS hHS® N34 A& NANAT AmIHY 00§ N600 1C
h1% NNNAT &THA NANA+I® h1H N34 A% 1 AS2CT 24474
W Ne<1 niaj AN 02 N+ 90N2G @11S NAP 4159 N
AUS 190 @112 AR, Che® AChe B AP NINNADY THG NA tNAQ Ach
NONARY ARTIT 046 02 A& A% YR A% % hedn nip n300 1L
A14HG me¢ds N300 AIC THG hHP N300 @hnd SR +NAMG 02N
ntnn tAn: :

There is a man who wants to decrease his weight by doing sports
3 (L1= physical exercise)
and he decided to buy a bicycle
9 (L1= no causal relationship)
then he bought a bicycle with 600 birr - then he to a -trip -he
went to a trip with his bicycle
9 (L1= by riding his bicycle)
when he is returning from the trip, the road tht takes to home is
very hilly—agﬁféien he went to the road is half going is very tired
1,8,8
and is very angry he bought / boughting the bicycle
8,5

then he went to the shop to buy / to sell his bicycle with 300 birr

9 (L= he asked the shop keeper to buy...)
and the shop keeper agreed with 300 birr
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he sell by /to/ with 300 birr- then again he is very angry that-that
he left wih 300 birr
Qs B 3 and 9 (L1= when he saw that he had lost 300 birr..

and he goes home by taxi. B
Subiject No. 6

S 0842 NGC SAGY DNRT N4, 0247 A ¢10 AN7CT APNET 4A
T AG ANZCHW K& NNhAT THE nH NNhAT 8 ' he NHHO
P AL WG ArAN Nk APAN A8 AAUY ATk @11% Cho@s A 24m
NHE NJ1A NOhASY ATt AT LA ALY ATS i GNT 196

0Lt TH 0L+ AL &C N N And hg QL ¢pY NINDAD 48
AT AUY N@NF @+ NE INC $97% NANART 9IHO eBE4 S AU
h1& NnG? 300 NE 16 ?IHG AG 300 1NIC AH NA&I% Nehng +6L22::
There was one man- one man / one fat man - he wants to reduce
his body weight- and he wants do some exercise- sport
3,9 (no causal relationship)
and he buys/ bought a bicycle and went for a trip
9 ( no causal relationship)
then when he returns from the trip the road was,ﬁ%illy and very tired
3, 11 (le he stopped riding ) |

and wants to sell the bicycle that he bought - and ;he went to a
shop and he bought some paper from there and write on the paper-
on the paper for sale- and someone comes and he was /] the fat man
was bought ?that bicycle 600 birr
and he sells 300 birr so he / lose 300 birr - because he lose 300
birr he -égés very angry

B
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Story Retelling Task- w24 ,ﬂ—or“j

Subject No.\

AA ATAY B - hhAar hpé inC N] P h
AHE AC 4nd 1NE ALY PN A NAT INC NHUY H hpé 926 £0
ABNAT G0 EoMA AUY GG AR hplBh A.92 NAP $GRAAT ALY Ak
ABNAT NTIC ApeB NOP NAT SNC AUY Hé @HLG EoC GGR Ak
hQeHh AT ATHC o4& hEMS ASME @@ AU oML AZ GNP @7 ¢ ¢
NAFATP PhASH W% NOP hnd NHSY TH ApsB P100 nat ¥2::

The story is about a dog and an eagle - the dog was tied under the
tree and was eating food - then the eagle saw the dog eating the
food - and .he went// wanted to eat that food

4
then he -he flew low

9 (L = he came towards the dog)
then when he tried to eat that food the dog was very angry and tried
to catch the eagle - then the eagle started to - round the tree

11 (L1= the vulture was clever)
and the dog followed the - the eagle

9 (L the dog also went around the tree following.:
and the - tie which the dog was tied became shorter and shorter

3 (Ll— rope)
by while the dog was trying to catch the thief - finally the tie
already became very short- and the dog can't - catch the //can't
follow the eagle any more

4,8
then the eagle ate that food and flew.
Subject No .4 -

- hRr O NHE NC fneé WE- AHT @ﬁ? U0 tam hY U hpe

2p H& AL ¢ N tnC 970 etAMTY PN ARNAT LAT
hGe 02 GNP rewm hG N} P hpe@n NFe hpe®r AnNlAT QArk T YAAT
hpd@ NAYU 1NCE hH4 Hé § BHeA ALY B¢ hivad hewd Ao §H- NP +HCNT
TMH W43 ANl ¥R oMLT] AL PP ® e PN NP T hp e eORGY P
agat Wi

Once upont a time a dog was tied under a tree with a rope and

there was // food was given oto it
A

and there was a bird under - on the tree
e et
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and the bird wanted to get the food and came to the food -
while the dog saw the bir@éhe dog wanted to eat the bird itself-
when the // at that time the bird was to see to want
4
and this bird is - rotating around the tree
g/ 3 and 11 (L1= the vulture was clever)
and the dog // while the dog was rotating around the tree
4 and 9 (L1= .... to catch the vulture )
the rope was too short .
3 (L1=... got shorter and shorter)
and the dog itself can't xotate- more than_ that
3/ 3 (L1= move) 3 (L1= at all )
and it can't move more than that and at that time the bird

came and ate food

2 (Ll= when the dog couldn't move itself

any more...)

Subjecta¥a-%on 1n¢F HE NC 404 A0 ASNAT NC HH A1G hp e
TS 210 PN AnNAT 024, oMa AU GG hplG Npqnt TH OGN0
APNAN A AP LB ARNAT 02 AplG & ¥5AF NHUY TH Ape® NAT inCE
NH$ HE 8 SHEH AHC GNP ApsGY NPTh F+4n+ TH 0% 2nenPe Hé
AL @Y $2 Fa NHUY TH h@4BO B ¢ 21 2NAS
g Y84::

There was a dog around a tree tied - tied to a tree and eating food

there is also a-a- eagle on the tree
g, 3 (L1= vuluture) 9 (L1= a vulture saw the dog)

and he intended to eat the food and came to the dog - the dog

tried to eat the eagle and follow him
9 (L1= the dog wanted to eat the vulture to protect

‘ (the food) and went towards the vulture)
when she / when the dog follows the eagle he goes around the tree
¥ 8,3, 11 (L;= the vulture is clever )
and in that respect the dog barked around the tree
3 and 9 ( L1= the dog follows the vulture and

and the dog can't move
2, 11 (L1= the rope was wound around the tree and

became short )
and the eagle eats the dog's food &




Sub ject No.*f.

AYAT B NHE AC Ne@ Fne N FNA4 INC hHSP §37 P4
APNAT NS Ape 4AT WG B9 AP NP RNt H NP T he
O] 9 02 ApLB CMFS APLOP NA® NAT NAINC NHE HES A eHe A
T CHC INC NG G % NPTHCNT U W4 NS o0l $744 oS
AMLE @I APFr NHU APLB 20 nA+ Y2: |

There is a dog tied under a tree and the dog eats its own food and

there is a - eaéﬁe // there is an eagle who wants to eat the dog's
food ' &
2,8,3 (L1= vulture )
and the // when the dog saw an eagle the dog feels angry
4,3
and he runs with // to hlm// with the eagle
53 (Ll— towards the vulture)

and the eagle was so wise

9 (L1= since the vulture....) 3 (L1= clever)
he flies around the tree - the dog- the dog- the dog runs around
the tree

3, %, 9 (L;= when the dog also runs around the tree)
and he ...

10 (L1= the dog was unable to move)
the rope was too short - and lastly the eagle// an eagle eats the

dogs's food and goes to his house g ¢
sub.no 5 N1 ¢3 halk B NHE nC pnC inC G #7101 A4 'nC Ao

hpe fGNGY P10 A2t APOAT oq $IC 17 ONG hpLBY AL ADNAT
hMpe@®r Cn 02 Apc® hpe® 17 NOP NAT YNC AG- NHE HE§ aHC Bml
NHe @ NHC NG W& 4NNt AnC End oMLl AL hpa P P
YT JOTs 4

There was a dog tied under a tree- she is eating food - a-hawk
sees that - the dog is eating food and wanted to eat the food
3, 3, 3 (Ly= vulture) 3 (L= came )
but a hawk going to the dog
9 (£L1= the vulture wenttowards the dog to eat
its food)
but the dog saw that the hawk- was coming to him and started to

shout

1

but the hawk is very wise
3, 11 (L;= the dog ran towards the vulture inorder to

eat it )



g
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and‘the hawk started to to round the tree // to.go £6 tﬁéjtféé_
around the tree | !
1 and 4 { 
| Then the ropel— tlelng the dog is shortened
2, 9 (L1 = when the dog goes around the tree...)

rinally the hawk Bcén eat the food of the dog

Sub]ect Nojb

- he 0B mﬁ he NHE NC #1é SnNC K¢ £ I1- rm hm'lr)_ 999
P ABNAT A% hpe (R HE A8 hp &G 0 mn4+ cma.nq hpe
@ Wﬂnﬂ hﬁ%* hC 1 - hg NHUY 1H h@é@ 5;’ .
GG 02 h@é@-@f? Ewd$ hg h@é$ Ay AefIAYT ﬂH4 Hﬁy mHC EwC
NAHCNT H TG LNt AIAAT ASMe- hSme  hg NARTCNT TH Ap L0
PAY NADE ADTTH €FAL he A NAA 91T BTFAA::

There‘wgss a dog and he was.tied to a tree and an eagie éom§3'
a tree - he swas fhe dog and there was f90d Eigh the dog
_ 5 L,= near )
and the eagle wants-to eat tﬁat food
2, 9 (L = {.. and came to where the dog was tied )

and he was declde how to eat that dog's food

3 ( i.m. "made a_plan " - R,D,)
the eagle // when the dog sees the eagle; he barks and run eagle

3, 3, 4 and 9 (L1£ ... began to run towards the vulture)
and the eagle - surrounded the // the eagle went around Ba the tree
_ 1 and 4 | ’

when the.eagle went afound the trée the dog also barks to it /
the eagle and wengi around the tree - W -

1
by_this'time the rope that the dog was tied becomes short and

b3 _
short and the eagle can easily eat the food / the dog's food.
. P
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T AS KT TWO ( Picture Description)
Sibject No.J
1. She is crying -her hair just - make...

10"
and she try to dry her tears with a handkerchief
[This one]
yes

2. She is laughing face - and this ~ this -// her chick...
4 snd 10 (i.m.=!she has dimples on her chick§, R.D. )
She }s extremely happy - her hair is frizz- his nose cOpen is
// I can see his nose opening :

4 and 2
You see her face is ¢ircle face - circle face- frizz
2

C[s this the oneﬂ

is he frizz?

[This])

yes : e - AL
Subjectt No.X .
1. There is a woman having a long hair- and the long // the hair

is a split / a split hair

i, 1
and she seems nice woman turnlng her - lips to thGF left
3+ and 2
having - angry face and has a long nose- nose.,
2

and - er- big face- attractive face
[You mean this]
no, it is not - yes it is it

2. Now there is a man - he is angry and - whose face seems some-
cruel man and having - beard on his facec and short nose - he
seems a cruel man 7
His - with Indian hair // it seems his hair seems an Indian

hair
2 and 4
he has - small face - he seems . the man seems angrywith
somgpething - he has short nose- his left ear is hidden and
the man seems black - his hair seems an Indian hair - he seems
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a cruel man - having short ffice and the man is an old man for
his - skin is - shrink - his old appearance
[Is this the one)
Yes
Subject No.4F g
1. He is happiness / he is happy - and I cen‘t see his nostril
and his left ear is not // is half seen .
4 ‘
" his hair is frizz
[Is this the one]
yes 5

11, 11 ( the. subject avoided talking about the
age- that he is young and the way the
hair was combed - R.D. )

2. As I see picture this person is a lady and - she seems angry

-angry- angry, : : i

3 (i.m. "is depressed" - R D)

and she looks - deeplv

2 (i-m- "is staring "‘-R.D.)
I can'‘t see her teeth - ' ]
[Is this the picture]
No |
[How about this]
Yes, this is the picture that I told you ,
11 ( avoided talking about the way the hair was
combed - R.D.)
Subject Nol :
1. It is a girl - in the picture I can realige that is a girl
' 3 ( i.m. ‘see‘- R.D. )
she looks - happy and I think she is iooking to ones sided

6
nail '
and - herais something like - round hair
5 ;
and the face is almost - circle like
2 ,

and her right - ear is - I think it is covered with hair and
- her left ear is almost covered - she looks happy but she is

- — - 1

o -
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not smiling - her face - sommthing bright
; = :
. @s this the oné:}
Yes. :
2. This picture is a man - picture. I think he is - looking
' something and is very // I think he is afraid
# ek
because of hlS fear I think he opens ‘his mouth and - the ugper
- jaw / his teeth can be seen :
g %
" and - he is looking something - his hair covered / almost

covered hia forehead and ... .
: "10 ( the subject could not describe how the hair :
: ‘was combed - R.D.)
[zs this the ong]. : \
Yes ; : ‘
Subject No.5
1. The picture that I am going to tell you is a picture of a female
she has a long hair and - sleeps to - to her ears
: IR .
she has a - deep looking
5 ( i.m, "staring " R.D.) <
her ear is covered by hair - I can see her nostril- nostril-

she opened her mouth deeply. -
5 ( 1.9, "wide" R,D,)
| [?his onqj
Yes
2. And the second picture is a man - he is a man and he opened

his mouth - but his only upper teeth is shown - to me - and

it seems that he is laughing - and his hair is sleeping to *

his head / to his forehead
g s .

I can see her ears - ears - it is not properly but I can see it
3 ( iem. " fully" - R.D.)

his eyes are wrinkled just like |

EI'his one 3’

No, it seems he is looking - angles_/angle

5
[&hlSi) '
No, I think 1% seems he is Bhouting - he is shouting to some-
body and I can see his nostrils and I can 8see his tongue and

shrink-



=6 e
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Subiject No.&

1. The picture 15 about // it is a male

-4
his hair is sleeping
1 . :
he has - a well - seen - eyelash
1 and 3 (i.m. "eyebrow " R.D.)
his neck is - seen to me - that is all
~ [Tnis}’ '
Yes :
11, 11 ( subject was 1 unable to describe his
' facial expression and his being young-R.D.)
The picture I have seen now is - the female picture and she has...
10 (wanted to describe the wrinkles- R.D.)
She is very, angry at- she ' ‘
10 ( '
I can not see both of her ears — and her mouth is =
10 (i.m. Ytwisted" - R.D.)
that is all - she is very angry - I can not see both of her

— e —

ears - she has sleepy hair
1 .
her teeth is seen partially- that is all
I can not identify it '
she is - - = - _
10 ( was unable to tell that the lady was middle
aged- R.D. ). '
[This])
No _
( the subject then gave up trying )



T ASK THREE ( Giving Direction )

Subject No.3 .

There is a.man and he is a ﬂéorker in the bank - he want to go
down the cinema - and first he has to buy bengene and he drive
service station and then he has to / he had to pick his children
from the school and from his // from the bank he went to‘service_

station

4

and after that he return and come to the - avenue
: g : . e |
and he to the school and pick his children as well as hif wife
from beauty salon- and he went to the cinema with // the cinema
the road - the avenue of the church

4 and 1
and he return to - refurn on the - left

3 (1.m., "turn left " R.D.)
and he went to the cinema" ' '

Subject No.!
First the man has to go to the service station - and first - he
 goes straight up and tmrn to the left to this road |

7 : :
then after he gets what he needs he just come down to this road
to the school

2 fnd 7
and then he - can pick his child and then through this road he
can pick his wife in the beauty salon
_ 7
then through this road // he can go through this
T s 45 T
and then he can get the cinema
Subject No.X A '
A person works.at the bank office and the person want to feel

fuel
1

and there is a fuel station to the left of: the bank- and after
"he feel- the fuel he goes down - to the south part and he -
returns to the - still to the bank office

\ 3 (i.m. "again" R.D.)



'.:66 =

first he goes to the to the right side - still he wants
to go to his wife who is found at the beauty salon down to
downward from the bank '

| . S ‘
and after he reaches the beauty salon he picksup his wife and
after that he wants to pick his children from the school - the
school is to the left side of the beaufy salon- and after he picked
the / his students from the cinema he goes up of to the northern

part of the school
L R
which is / which the // where the cinema is 1ocated
4

and he enters to the cinema which is found from the - northern

part of the school
1

Subject No.Af : |
As the picture shows there is a man who worké inn bank and er-
he wgntAtb go to cinema but Before he go to cinema he must take
his wife from er the beauty salon and er his childrens from
school but er lastly the man er goes to the fuel station-
straight but er before before he go to the square i ;

3, 3 ( i.m. " until he reaches the square"R.D)
and after - er fuel station he go - straight and bend left to hls

children

1 _
and after he takes- aftef he takes his children he goes to er-
‘his wife wife er by-going er straight and er- bénding return

back return 1left , P’

2 .
lastily he goes to - he goes to the cinema - straight/ in
straight and er returns left- lastily he goes to the cinema

Sub ject No.5
There is a man who works at the bank station : {

5
then he wants to go to the cinema- but Before he wants to go to
the cinema he myst do someéthing - that is to pick his wife from
the beauty salon and his son/ his children to the / from the school
and the way to take to the beauty salon is straight down- straight




down / straight from the bank

e , 1 ‘
but Before the bank there is a policé station - that means
infront of infront of. the pdlice station there'is a road that
~takes to the beauty salon ,

2 ( paraphrase of the above statement )

then he takes his wife and his children to the left and go - then
he takes his children and back to the beauty salon infront of the

police station street _ . e o s
R s e i.m. " turns back in the direction

2 : of the beauty salon " R.D. )

then he went to half way '
' 1

then he goes to the cinema - that is mission

Subject No.6 B )

There is a man - works in the bank and he wants to go to cinema

but before he wants to //' went to the cinema

4
he have to go to the fuel station er this direction
, T . |
and after - he fulfils his desire here he will return to the bank‘
2 and 7 '

and - he will drive - down stpeet - then- afﬂer'he'driveé here-
3 ( when he reaches here ) and 7

he will pick his wife from the beauty Salon - and - he -bendf’m
Hae school - fhea here he P.ckeaf h,_s clulds

| cxnd 7

he Lﬁ}\\ 4o Jo The cinemes S+ra‘.3|n‘t

\



Task - One —( Stofy 1 -iihg-fi68=\{3 s he
" (107" grade) Wi A

Subject No.1l 2 ST
NhYk 0%t A 064" UG NG SAC G54+ NP Ar 290 2M4%
1NC hg QUY G5+ Ao 240 #13 hAn A& ANZC 32 APPE AL hAN
ToNnA NG 2UT ANZC TR APPE ARGLT A thh% 2 1MHA hG 2UF1
NhAT 2H NAPTAG ¢ 9AT 10 hH an ne17+ AL K144 hnot NP
Ce ¢ NH CP® NAYINT N3+ enAn BEod NP os Y NRINNNNT
02 nib AemAN 2HCG NANAPY h P14 08 n+t ot AL AhY4A 714N 7
1% AL 4749 4nC 02 n+ N®pANNT THE 190 @11S AR R2he P4 AL
he@ NA® 26244 nNhAT Ne°lH + hith @¢RG 2¢F AL LACANAS hnnhA
+ OCEG N$ RUY ANNAT ANMAL hi hAAABAGP %A UGl 220 N+e

02 M ¥ ANhA+Y ABNT ANT NA NNhA+ AR $IMATAA NH Na9% h
37184V nN600 NIC IHEGY NNANAT Nasy N nnat g H 9

h 6 NG N300 NIC 27H P4 he 300 NIC ehnéa AAT 1 ° NANAT NN
NAT THT nefim owl+ AH 600 NIC AfhéA AT n3oo NIC ANT ¢300
NC hYe M 9AT 10:: : - . A

You see once upon a time-there was a veﬁ?rfat man - who  who
ﬁant to decreésg his weight aﬁd fatness

- 8, 9 (L,= he was very éoncerned about hi% beiﬁg overweight)
and - in this éaser.;. he think about his fatn // how could he

decrease his weight - you see

4 and 1

and - hé said that he must exercise himself some sports— sports
exercise |

1
after that - onﬁthe next day when // after he bujs the bicycle

he go to far away from - his house by riding his bicycle

$, 4, 1

and when he tried to return er- the road - on the turn of to his

house
1 and 9 (L1= he wanted to return when he was aware
_ that he had gone very far ) .
was hilly that he-could not ride - perféctly to reach to his house
3 and 9 ( L,= after he had coversd half of the

journey ... )

he couldn't - provide you see - enough force to ride the bicycle
2
so he became very angry - to buy the bicycle -

3 .
he anger of that - and he just decided to - to sell the bicycle
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and he bought a paper from the shop and - he wrote something on

the paper
9

that waa thing was - er- to sell
2

and he put it on the bicycle
% (L1= hanged )

because you see he was very tired as I told you and he was angered
and eager to sell the bicycle and he write "for sale" and put on

the bicycle. And - someone come and bought the bicycle for three
: .3 _ :
hundred birr. As you can understand he bought the bicycle for three

hundred birr but now he sell the bicycle - er - for'three'qndre
hundred birr. So he lost his three hundred birr.
Subject No. 2

A8 NG9 A2 NP 0§4P N2 'NC ALY BSL+Y Al ¢4N ANZCH
Nt AR 50 AT AU ANZCH Amndty 0Ny NNhAT n6oo NIC NARAT
+ alty 2717 1INhAT h 955 DNk hiy 02 N (AN @Bm
A
¢

Yo K32 R BT INC AN ALY T3 87F NAUS na® hned $137% N
¥ 8T A$tB AG A R NG AYS 04T THS hHS ATE NA ¥
M A nde 2me ¢4 ALY m@q 300 NC ATTHU AAG hG his mEZm ¢

nY ¢ +17nT 9 NB¢ 162 02 Nk

TH® 600 A€ - {nC AWy 400N
AN _ £
§here was a fat man who wagnts to lose his body weight by doing
physical exercise. And he wants - to buy a bike and he bought a
bike and he bought a bike %or 600 birr. '
9 ( no causal relationship marks )

and he - drives his // on the way of driving his beycle from his house

T, 4 "
he went - away and when he come up the roads are hilly
9,8,3 ( to mean far - R.D. ) 9 (L1= while he was returning...)

and he can't / couldn't drkve that bicycle and become tired
3, 9 ( no causal relationship marker )
and he go to shop and bought paper. And on that paper he writes-er-

2,3
this is for sale

2
after that when he drives to his house one man came and bought

. 3 :
his bicycle - with a profit of 300 birr.



Lv0=
9 (L1= one man asked to buy the bicycle and he told
him that he would buy it for 300 birr )

and the man - became angered because he get a loss of 300 birr.

S

Subject No. 3

AG ARP 084P UL AG hNR 1 @ 250 NALAT [2ANA A2NA
NANAT ADTHT 4AT  AANAT ARTHT 447 600 NC 98,90 nANAT
M NAPTAG $ ABNAY Aei4 hnh NP C¢ ¥R heofc
N4A APeAN 02 Nt £47 197 ®11% A2 4+IH 2ho® ARNAIP @715+
h$tl NH N34 ASNAY N@THH NP 622 AIRPIP NA Am-¥& %26
AeNHY ABAT AT ALY 02 ANS A% MIH 0L ¢t THE A% A8 ¢AnT
N AL N34 A80A A2 ASAG #T ALI0- AUY NEMLT A& NG$ 300

Ne. THG hH N3A 300 AIC AehAg NAP 452 02 N+ twan ¥R::
Fa'“A

— A very fat/#* .wery fat person wants to derease his and weight. he
decides to make physical exercise
%, 8, 9 ( no causal relationship between the two
clauses ) and 1 ‘
Then he wants // he goes to a shop and buy bicycle which costs
600 birr
3, %, 4 and 9 ( no causal re;ationship)
Then - the next day he - he went to a far - a far place - far
from his house.
i 9 (L1= ... by riding his bicycle
After his journey he wants to return to his home. And when he - reach
to the - half of the road from his house, he became tired.

- 3 (Ly_traveled ) and 1
and he can't er- // he unable to ride his bicycle

4,8
/
Then he became very angry of - buying the bicycle

9 ( no causal relation ship)

At last he wants - to-to sell the bicycle

2, 9 (no causal relationship )
and go to a shop and buy a paper. He hunged the paper on thqbicycle
after writinggﬁgbr sale' . Then a person buy by three hundred birr.
Then he / the very fat person became very angry of lost/of losting
300 birr.
And after that he went to his house by taxi.



Subject No. 4

hi& NG N NAP 0§4P NAINE Ay D2+ Ae ¢10 LA
hHS NAA N7CHE h1engn ARSLT LA hHS® AHU h1444 G N
A8 NANA% N600 NC TH DHSEP A% ¢3 hnd ANNA+RY h o4
nn+ na® C ¢ ¥ he 08 n+ AN QA @1 1% 4759 InC 4719
AAUY @114 NOP Rho G 190 ®318% h18 Y2 NAP 2heB4 NAhARY
NATH NA® 4622 AP THUV NAAT hHP @An AP LA 0N hHS
® K% R NG 0L ¢T THS 0&¢k AL AT NA RLS NNNAR AR A7
NANAG hHP A% NG ©T+ N300 N€ THG NGB 300 fIC NANNS
nQP he+6LLe ®2Nn+t Njihn (2::

Once there was a man. So he wants to - giminish his weight
3, 3 and 9 (L = because he was very fat ... ) and 3
and he wants to make s%orts
8, 9 (L = no causal relationship ) and 1
For this purpos% he buy bicycle in 600 birr. One day he ride his
bicycle and go far away from his house. When return to his house
the road was - hff&y and he was tired - when he go half-he became
2 hallihesses
tired. 1,8
And so he became very angry because he buy the bicycle and he decided
to sell the - bicycle - again.
3 (L1= back),
and he go to one shop and buy one paper and he write on it -seld

3,8 8, 5
after that he put it on the bicycle and someone came and buy the

bicycle with 300 birr and flnally the man became very angry because
he lose 300 birr. g

Subject Mo, 3eip AG ALY hN24Y AR $10 &A1 084 NG N2 4Y Aw
240 0N Y6 hnb ¢2 044 pF MANAT ARTHT Nt ¢ 04A N 40

h NP N F APAN AANAS NQP BNN2 24 NANATY @74T 9 +94 NHY
0% MANAT N@THH ARE 26244 1O ®11% 190 ®I18P AR HIH
AANASY héo o 48 92494 NHUP TH AANAR ABNT 20ATE MY 0@
M 0L RUHA DL EH AR SAT N ASNGA $17 NALAT N34
ANNA® A2 hQLT NAMLAP h1& NG ®a5 NANA®Y &THA

ADGR NANA+ NG-30R AANAHY NAANAH PhI§E 300 NC Nenng
A916R2 NihA MEC 02 A+ toAN::
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A man / A fat man ﬁho wants to - decrease his weight decides to/
. R .
he decides -to- to make er sport/ sports/ practical sports
1 and 2
and then-he buys a bicycle

8, 9 ( no causal relationship)
and go - go away - go a long way from his house
| %, 2 (Ly= far )
after - he reverses to his house

%, 3 and 9 (L1= while he was returning from where
. he had gone ) j
he -he became tired and his bicycle - can't go

3, 9 (L1= he could not ride his bicycle)
then he -became angry with - his buying the bicycle and he decides-
to sell the bicycle - when he decide he went to shop and buys paper
On the paper he write -'sells bicycle' and put on the bicycle
i a%
finally one person came and sold that bicycle 300 birr but he buy
the bicycle 600 birr- he begﬁme angry - with- his lost 300 birr
2
and wént to his home by taxi
Subject No.6hOA #+ h1& $7 A& AGS A1 0§49 QU n-% jnC &V
05&P NOG O5<+Y Am 290 0Nt NAZC F8 h1engn BEL DY Ar $50 NA
&AT ANZCT AoMet hnp NG00 fIC NAhAT TH hHE Nnaf NAPTAG
$7 NANARY h Q44 hn+ NP C$ ¥ hHS N3 AP18 ANS K216
APAN h1REBwmd Cho@ NHEY H @311% NP 3713 NAINL 2he G NAL
ho®® INNA®Y ® 18T AhOFA® NHE TH NHYU TH NAhABY NeTH
Qe 22 NAHUP 02 M ¥e 04+ TH 04¢tr h1H® Nnip 0L ¢+
AL  AN7T na RLGT NMNNA+ AL AIMAMAG RH,S Nnip 02 08 AmaTh
@ NHY? T AS NG N300 1IC THG NAHUP? n300 NIC hMle NP
y 5 2 I

A fat man who wants to - decrease his fatness- by means of gymnastic
9 (L1= once upon a time there was a fat man and
he decided to decrease ....) and 3
For this purpose he buys a bicycle with the expense of 600 birr
and then - he buy- and on the next day he go far from his house by

riding;bicycle
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after - riding his bicycle he started to return to his house- and
when he returned to his house he way to his house was very hilly- so
he became very - exhaus/ exhausted and then can't -ride his bicycle
so he became very angry with his expense of 600 birr
9 (L1= ... about the purchase O?gécbicycle)
so he went to a shop and buys paper and writes on the paper-that

can be seld ‘
2 and 11 (L;= a man bought his bicycle with 300 birr ) 2,2

so he became very angry with his 300 birr which is ....
10

The second story

Subject No. 1

Ghd e N

-—

NhY 02T A& G NHE AR Fné PN neNA+T 42 h AT
AG P NP TNANT NAT A1 hpd N¢® nefldC AL UF 2aoADTE ¢
1PN AL ARNAT R4 AJA hpLiB A ARNAT NALATINT TH 024
hende emme AMmIL ARCN P +9AT 46 N4 Nf8 hpll 2oma n
N® hegAT NaP ng A AAT 9+ NeZZET A NATNT LWF TRUAT
0L hpib NETRUNT H ApeG NP AR HT™ NAT HAINd
NH4 ¢ 8 hethndnd enC tNC:: NH4 HEQ IhihC G Kot
TAT heCAT nP+MhdenCnt H 8 WS A4V NHL AL h 2Hm $AA
hemé- eoma § S heme ApM @@L AL GNP @190 ¢ AATTFANT
LA AL NTRCA hpde@ SAPIP FIC 2137 P10 2nAG nC £ {34 AA
T 46:
A dog - which tied -er- on the tree and eating food// er when the
dog eating food
4,3

and a/an - eagle see the dog that he was eating food

3,3 and 9 (L1= a vulture flying at a distance...)
er- and- the eagle want to eat the - . food the eagle come to the dog

3, 9 ( no causal relationship)
and the dog / when the dog sees the eagle

3, 9 (L1= when the dog looked up and saw the eagle..)
you see he become - eager to attack the eagle

8;3
and he become angry very angry and just try to - attack the eagle

9(L1= it barks and runs towards the vulture inorder to attack it)
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and the eagle was so active and wise
3 (L,= ‘clever')
he become / flew arouna the tree

- 4 and 7
and when the dog follows the eagle to attack by running the rope

become to rewind
8, 8, 7and 9 (L1= the rope become shorter and shorter

because it was wound around the tree)
er- you see the dog // the rope of the dog is the dog tied becomes
to shorten
2,% 4 and 7

and it is the - the - it is the some more..

10,4
You see- the active of er- but the ability of the eagle to eat the
food the eagle do this

&, 3, 4 and 1

flew around the tree in order to shorten the rope - and at last
when the dog ran around the tree the - length of the rope becomes

very short and the dog can not move freely
3, 8, 9 (L;= when the dog reached the stage where it

could not move anymore)
at that time and at that moment the eagle can ate food without
problem and flew away.

Subject No. 2 ‘ 7
v noh T £l TR BRI A0S P 710 e
AT G P hpe@Y NP FRAT TH NP T6LETE Ay AnNAT 02 hApdé
G CaT nP+CTnt 1H A -9 hee NAT NS NHE Hé§ AHNN E
ol NATHONNT TH ALY NP THEAT hhpd@ JC g nPrHCNY
TH W& AENL MLTFAT @S A9l Apm AU hHU P39 o 4949
NATATP SO ™F hQ, MLOG AUBY @Q6 P07 NnaMtT ¥9::

There was a dog which is tied under a tree and asking for a food
at that moment - the one flying object -er-eagle is come

2, 2 and 3
and wants to eat the dog's food- at that moment the dog- angered
8, 9 IL1= when the dog saw the vulture...)

and er- wants to catch that and eat that eagle
8/ 9 (L1= the dog ran towards the vulture in order

to eat it )
at this moment the eagle - er- was -very wise
9and 3 (L1= because the vulture was clever)
and started flying around the tree under which the dog is tied -

at that moment -the - dog....
10 ( intended meaning the dog ran around the tree

following the vulture - R.D.)



the dog // the rope which is tied to the dog is shorten and

become shorten
8/3, %, 4 and 9 ( no causal relationship)

and the dog can not move any more-sh4 - and at that moment -er

the flying / the eagle eats the dogs food and fly away.
8/3/%

Squ;ctde} X
NTAT O NHE AC 4N 0 1404 INC hHEP A1e hpe
ANC AN 16 £ ABNAT +8TE ABNATP LAJ0 At ICLG
BoC 479C 1% Ape@ AP AT NAINC HS S0 G P n4alFnt He
the § eNC EnC G hIQHL Ak NANCAT A 940 +A% ARHC o 4

NHE A2 hetnomm $TC BoC no@lNP Tel o1 $q$n AAFATR NA
HU hpd@® o7 4, ..,

A dog tied to a tree was eating food- a crow saw the food and wants
to eat the food

2/ 3 and 9 (L1= a vulture, while it was flying sow

' the dog ...)

then he comes nearer’to the dog

3, 3 (L1= towards
then the dog becomes- fierce

2, 3 (L1= intended meaning 'furious' R.D.)
then she start to bark and - wants to eat the crow

&,3/ 9 (L1= the dog started chasing the vulture inorder
to eat it)
then the c¢row was very - artful
9 (L1=since...)

and starts t% fly around the tree which- which the dog is tied-then
the dog starts- to rotate around the tree following the crow

%, 3 and 7
when the rotates around the crow the -the rope to- become shorter
because it starts to wind around the tree

3,2,%,7
and at last she can't she is unable to move
. 4,3

then thefg;l eat - eats the food and goes away.

3, 83, 9 ( no causal relationship)
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Subject No. 4

hY4F O] NHE NC # N4 #90 ANAT InC ¢ NHE A
hpe RN ATNA he tF APNAT LA NH hpé B 02 GNP 02 $nlFn
F oY% Bol OO ARLON A2 3 NRP H622F NH NA4 APNAT LAN
T hH At ARNAT ATLAT ApéB 21p N14T 4nC hH nH4 H4 P en
hehC ZoC G % NPTANZNCAT M W4 AN on NoWlNP Anae
Ao Nttt hH BpdG P10 Nat ¥0::

One dog was tied- under the tree and was eating and one eagle saw

it was eating - and he want - he want to eat that food and he went
to the dog
8, 9 (L;= ... it started going to the place where the dog was tied)

when th% dog see the eagle the dog become very angry and - the dog
wantto - eat the eagle - and the eagle was very wise

9 (L,= ‘but') 3 (L,= "clever' ) %,%3,%
and he started to rota%e on the tree

3 ————.
and the dog started to- rotate // to follow him

when the dog started rotate the rope became very shorter and shorter
finally the dog can't move and the eagle eat all the food and he run

away. 2,8

Subject No. 5

A% NHE AC 9T G 2111 A NAT 4nC nHUP 0%t P71
NPENANT TH A& Apé hAS UG oAh Fre 21 AefAT £A7 NH
LR IH PN AeIAT 24476 02 GNP ema 02 &P NApMNt H
N} P NAP TRAT NHUP +6284 hpeBr ARNAT TLAJAT NH hpoB
NAT AAINC NFNLTNT NHE Hé§ eAncnca AP Ay Hh+dq nPTH
CNt 4 9FNLTNT @& A ML R ¥84 NeMLRR AR ¢ ¢n $P 714 N
HUP TH hpde® P07 2NANFA:

One dog was tied on the / under a tree - one dog was tied under the
tree and eat food / eats food - when she ate food an eagle saw and
wants to eat the food
%, 9 (Ly= a vulture which was flying above it ....)
and when he came to - her / came to eat // when she / when it saws
the eagle it becomes angry and wants to eat the eagle too

4,2%,3 _
and er- - and - the eagle was clever he fly round the tree round

the tree

6/ 9 (Llf since the vulture was clever ....)
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when the dog follows it and -er- run - run to it
3,9 (L1= ... and went round the tree )
the - the rope become shorter shorter shorter -and finally it -
she- it becomes - it becomes er- //can't / couldn't move -
couldn't move
4
and the eagle came and eat / ate the food

Subject No. 6
NOAZT An& 93 3nC ind C 290 eqng &ﬁ 1N¢ NHYU H
A& Ao Apé @+ BIGY K9S PANAGY £IN ABNAT AT AAHUP

PANAGY £ NALAT GIOP NHU TH hp &G AF o0
hpeBd APNAYT 4AT NHY M NG hpe0Y ANee Bnl hpil® NAT
NAINC GG NFALNT HE 6§ AOHE A T b7 GO ANy

T & ANndG NAHUP @ﬁ@ ® PPN WO FAP NHUP PRT ON 0N
21 HAHJT PAAT Fh:
Once upon a time there was a dog tied under the tree eating the food
at this moment - an eagle comes to // an eagle saw him
3, 3 (L1= vulture ) and 4
and wants to eat the food - which the dog is / was eating -when//
on the other hand / when the dog saw the eagle he becomes very angry
and and wants to eat the eagle
3,3, 4 and 3
so - he run after him to catch it and eat it
2 (11= chase )
~the eagle - was very wise-
9 and 3 (L1= because the vulture was clever...)
so that when the dog was chasing him he was running round/around
the tree which the dog was tied
so the rope which the - dog was tied become very short that the dog

can't move /moved

6,3
after this the dog - er- the eagle eat the food of the dog
3 (L1= as a result...) 9 (L1= .... without any worry ) ,<

END OF TASK ONE




TASK TWO (Picture Description)

Subject NoJf
1. She is female - she open her mouth - and she get....

10
She stare her eye and her - forehead is - contract
1 and 3
her hair cover half of her ear - her nostril is -face front

5
she looks to the left - her left hair cover her forhead -half

3 ( intended meaning 'partially ' R.D. o)
[?hisj
no, she looks to the left
[?hisj
no, her forehead is contract eyelashes is for the upper side
3 ( intended mean. 'eyebrow' R.D.) 2 (int. mean. 'raised'R.D.)
she looks to the left and she open her mouth- her hair cover half
of her ear- inorder to say the hair cover her left forehead
6 I.
she looks to the left
[?hisj
Yes
2. This is a boy - his hair is 4fro
3 ( int. mean. 'young man ' R.D.) and 1
he laughs- we see his two ears- he looks straight- his hair is afro
and he laughs with his upper jaw- a little bit lower jaw
3 (i.m. ;teeth' RiDi)
9 (i.m. 'showing his front teeth ' R:D:)
[This]
no, his hair is afro
]Ehi%j
no, his hair is afro - his hair is afro - he laughs - he see straight
1
we can see his two ears - he smiles -he has a big nose- he has no

neck - that is all
[This]
yes

a



Subject No.b

1. Her hair - is comb // she combed her hair - good
4 /3

she looks bright

3 ( i.m. 'preaty' R.D.)

her nostril - face front
5 ( 1.,m. 'raised' R.D.)

she - see to /she saw to - left - the left direction
'y M, 2

and one of her ears is hidden

Eihiqj
yes

2. She is female -'she is weeping and - she catch handkerchief
1

arnd sewes

10 (the subject could not describe how the hair was combed R.D)
fhis)

yes '

Sub ject No N

1. His hair is sleepy
1

he is laughing at a person - one of his ears we can not see and

he is laughing with his...
she is looking at a perSOn
( he is describing the second picture)
his hair is sleepy - he is laughing - one of his ears can not be
seen and he is laughing - his left ear / his right ear can not be

seen his left can be seen

Erhi sJ
yes

2. Her hair is sleepy again
1
she is staring to one person
1
her nose /her nostrils can not be seen - her mouth bends to the righr
|
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I
]

and her ears can not be seen

E]?his:]

yes
Subject No.|
1. The man er- who has wrinkles on her -forehead between her
eyelashes

2 / i. m. ' the bridge of her nose' R.D. )

and looks - straight to the photograph looker she looks straight
to the photograph iooker
1
and her teeth very slightly - looked '
1
and both of her ears are not seen - They are hidden
-hide by her- hair and her hair looks long
: thisj
yes
11 ( avoided 'the distance between her nose and upper lip is
unusually long’R.D.) ]
2. I can see a photograph er- a man //he is a man photograph of
4,1
he opens his mouth- ‘and the upper jaw is /are alreaay looked
3 ( i.m. 'front teeth' R.D. ),| ‘
and his two ear are perfectly looked - and he has wrinkles on his

forehead er- and they are horizontal wrinkles- and he looks to the

extremeﬁeft as he could by his eyes
)

and his nose- is not - actually is not straight
2

he has nostrgl$ -
@hiéj

yes

Sub ject No .9
1. He opens his mouth - his upper jaw is seen

3 (i.m. ' front teeth ' R.D. )
his eyes er- half // halfly opened
5

and his - ear is - halg hidden - his hair comes to his forehead

3 ( i.m. 'covers' R.D. )
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11 (avoided describing ' the shape of ! | ___, £
the eyebrows' - R.D.)
2. His upper jaw and lower jaw are seen
3 (i.m. 'front teeth ' R.D.)
and his nostrils stands front
1
and one of his / right eye opens //his right eye opens- at all
4 and 3 (i.m. 'completely' R.D.)

his left eye is half opened - and his hair is - his hair is -not

properly prepared i X

2 (i.m. 'combed' -R.D.) :
and he is laughing
[inis
yeés

11 ( avoided describing the folds or wrinkles around the mouthR.D.)
Subject No.5
1. He sees to the right

1

his ear is // one // the right ear is / the right is visible
4, 4

I can see it - the left one is half- half sees

—_—

3 ( i.m. 'partly seen ' -R.D.)
She looks happy- her hair is combed half to / half down to her neck
and half up to her ear

1
(This ]
yes, it is
11, 11, 11 ( avoided saying ' she has fine hair; she seems she
is thinking, she has got a smll nose'- R.D.)
2. It is /it is a male / a male picture - he is afro
1 ( i.m. 'he has an afro hair cut')
I see his teeth - her / his nose is -bended to right
2. L.ms "flat ' =R.D.)
he has stripes in his forehead
3 ( i.m. 'wrinkles' R.D.)
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I

(This ]
yes
11, 11, (avoided the following 'he seems strong, he seems
7 pleased - R.D.)
(Endot»f‘aik +ww)

TASK THREE (Giving Directions)

Subject No.(
Once/ once upon a time thre was a man who works in the bank -he

wants to go to the movie - so to fulfill his wish first he must
go to the gas station and then to the beauty salon and after that
er- he collects his children and go to the movie - sof first he
go to the west of // the west direction of the bank to the gas
station and f¢ll his car with fuel

4
and then go to // again to the bank

4,2 (i.m. 'back' - R.D.),
and he goes down to the south of the bank and go to the beauty
salon - and then céllect his wife- and then to the west of // his
west of thebeauty salon and then he collects his children

4
and again he go north - to north - from the school

1
and go to the west direction of the school-and go to-the-upward

to the cinema / to the movie
1
and to do-get to movie
Subject No.h-
He has a car and if he wants to take his children from schooland
- his wife from the beauty salon- and first he has to // he go
straight and feel his car with fuel- and go- down to this street
4 ,7
and then to the left to the school and he has to take his children-

and here he continue the road
7

and - bend to up and he has take his wife from beauty salon
 §

and he went to his house- that is all.



Sub ject No.\
You drive your car a little bit up and -bend to the left

1
and there is a gquare/when you -go across the road thre is a

square and a fuel station
3 (i.m. 'following ' -R.D.)
after that you feel from the fuel station
1
and just you return by the road that you had come- and just go
down-by beside the church -er and go down until you reach upto

the beauty salon

1
and after -you reach the beauty salon you pick your wife from the
beauty salon and go to the school of your children-from the beauty
salon you go -to-left // there is a road to the left |

4
then you bend to the left

and you go to your children school and pick your children -and

go upto the cinema and you could enter to the cinema.

Subject No.?¥ -

There is a police station and turn to left to the -o0il station
3

and return to- again.turn to that road and he go to -the bottom
4, 7, 1

he pass the church and when get/ when he gets in the beauty salon
he take his wife- and turn to left and down / go down and he

collect his kids

1

when he collects his kids from this road here
7

he go -straight-on the top to the / no the school
1

when he // after he collects his kids go to the cinema straight.
4



Subject No.5
He wants to take his children and wife to the cinema -then/first

of all he wants to -feel his car with fuel and he goes to the fuel
station-from the bank straight - and when straight to the fuel

station then after he feel his car with fuel he comes and to//

straight and pass the post office and goes to straight of the school
4, 1 ! |
and after taking his child/childrens he comes -and straight and-
bends to the -right to the beauty salon
i
after that he go to the - cinema taking his children and wife

with him.

Sub ject No.5

and to the cinema first has to go - has to go to the

fuel station and then to the school and to the beauty school to
‘get/ to take his wife

1
first he began his way from-from the bank - from the bank to the
fuel station by this - by this way

Pk
and -and go to the school - by this way
¢
and then to-to - the beauty salon- to the beauty salon by this way
7 .

and go to - and go to the cinema - go to the cinema by this way

7
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