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Abstract. 

The purpose of this study was to describe the types of 

procedures (communication strategies) students adopt when faced 
with communication problems due to language shortage and to 

see if these procedures are influenced by students' proficiency 
level. The interlanguage produced by the subjects was classi~ 

fied using a slightly modified version of the taxonomy produced 

by Faerch and Kasper (1983). The frequency count of the stra~ 

tegies showed that the choice of specific strategies was largely 

determined by the task type. Thus it was found that subjects 
used more reduction strategies than achievement strategies in 

the story retelling task but in picture description and giving 

directions, they used more achievement strategies than reduction 

strategies. 

In order to see the effect of proficiency level on the 

choice of communication strategies, subjects were selected from 
two different grade levels~gradc 10 and grade 12. The total 

number of strategies used by each group was added up and it was 
found that the less proficient group (those from 10th grade) 

used more communication strategies than the more proficient 

group. A comparison between the strategy preferences of the 

two groups showed that the less proficient group used more 

reduction strategies and achievement strategies based on Ll than 

the more proficient group. These two findings are in line with 
the findings of most other studies on learners' use of communi~ 

cation strategies. However, wh~n considering the specific types 

of reduction strategies that were employed by the two groups, 

it was found that the less proficient froup used more formal 

reduction strategies than the more proficient group while the 

more proficient group used the strategies of topic avoidance 

and message abandonment more frequently than the less proficient 

group. This greater preoccupation with the form of the language 

at the expense of the meaning of the message, on the part of 

the more proficient group, is hypothesized as being the result 

of personality factors, that is, the more proficient group, 

because of their higher age and hence seniority may have been 

more afraid of making mist akes infront of people and thus avoided 

, 



l anguage forms which they were not sure about while the l es s · 

proficient group, because of the ir lower age/were less ihhibited 
and we~e more free in their use of the language. 
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Chapter One 

I N T ROD U C T ION 

Statement Of The Problem --------- ---- ----- -----

Students in Ethiopian government schools start studying En~lish 

begining from grade three and from grade seven onwards, it is the 

official medium of instruction for most subjects. However, in most 
high school classrooms (both English and other subjects) classroom 

interaction between teachers and learners, and learners with their 

peers (except for the written mode) is conducted through the local 

language. This practice may have a short term benefit in that it 

may help the students to understand the topic under discussion 

better. However, it has anCgativ~mpact on the learners development 

of the foreign language since by not using the ,language, learners 

miss the chance of(l) testing the hypothesis they have formed about 

the foreign language. (2) receivivng more comprehensible input from 
, / ' 

their interlocutors, both of which are necessary for learning the new 

language (Ellis, 1985:13). In classrooms where the teachers are 

expatriates or where the teachers insist on the use of English for 

all clas s room interaction, students mostly keep quiet even when they 

have questions which they would like to have answers for. This 

practice is probably the result of learners' fear of makeing mis­

takes infront of their peers and their erroneous belief that they 

can not be understood unless they use correct language. 

In many classrooms, we find a few students who try to communicate 

(ask or answer questions, express their ideas) with their teachers 

by using their inadequate knowledge of the foreign language. 

Such students usually employ some techniques like mime and gesture, 

word for word translation from~he mother ton,'~e, or they may use para­

phrases in place of unknown terms or ask their teachers to helpfhem, 

to compensate their low knowledge of the FL. And in most cases 

teachers do understand the meanings they want to encode. 

The purpose of this study is to answer the following two questions: 
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1. What techniques (communication strategies) do learners at the 

senior high school level use when they do not have the necessary 

knowledge of English for communicating their ideas to their teachers 

orally? 

2. Does the proficiency level of he learners have any bearing on 

the communication strategies (CSi) they prefer to use? 

Significance Of The Study 

The findings of this research may help English teachers and syllabus 

designers to gain some insight into the nature of the techniques 

( communication strategies ) used by 

face shortage of language knowledge. 

language learners when they 

It may also offer some guid-

- : ance on how learners could overcome this shortcoming. The ability 

to compensate for one's shortage of language knowledge by the use of 

communication strategies is essential for learners like those in our 

country 'who are following their studies in a language in which they 

are far from proficient . , 

Limitations of The Problem 

The study will only focus on the oral csi used by tenth and twelfth 

grade students. Due to time and financial constraints the number of 

subjects who took part in the experiment is too few to make any 

generalization about ~e high school students .. In addition/ 

the data for the study was collected not when the subjects were enga­

ged in free conversation but when they were performing some contro-
(lot 

lIed tasks in non-classroom conditions. Hence, it may~be fully 

representative of their actual classroom behaviour. 
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Chapter ' 1'1010 

REVIEW OF RELATED LITERATURE 

The Genesis of Studies in Communication Strategies 

Since the late 1940's researchers in the field of applied linguistics 

have been analysing what the major difficulties are in learning a new 

language. In order to find a solution to this problem two major app­

roaches, namely, contrastive analysis an"d error analysis have been em­

ployed (I<'leinmann, 1977; 93). 

Contrastive Analysis 

The Contrastive analysis hypothes~s was based on transfer theory which 

argued that learning dif ficul ty was the result of interference from old 

- habits in , the learning of new habits (Ellis, 1985). PrJhents of this , 
approach assume that the differences between the learners' native lang-

uage and the target language are the main causes of the difficulties 

learners face in"' acquiring a new language. 

Contrastive analysis (CA), which was closely associated with the audiol­

ingual method of language teaching, was used extensively in the prepara­

tion of teac~ing materials until the end of the 1960's. The andio1ingual 

method was based on behaviourist psychology which considered language 

acquisition as a process of habit formation. The proponents of this me­

thod P70duced teaching materials based on contrastive studies of the 

learners' native language and the target language. Those elements of 

the target language (phonology, morphology and stntax) which were not 

found in the learners' native l anguage were given the most class time 

since they were assumed to be the causes "of most of the l earners ' dif-
" ficulties (Lado, 1957 as quoted in Little wood 1983). This , learning a 

second language according to this view consisted above all in overcoming 

the differences between the native language and the target language 

(Little wood, 1 983: 17), 

Until the end of the 1960's most of the studies in second language ac­

quisition were conducted within the framework of contrastive analysis 

(Long and sato, 1984:253) and it was taken as a sound predictor of 

what must be learned based on the differences between any two languages. 
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Beginning from the mid sixties, researchers in the field of second 

language acquisition began to question the claim that CA can give an 

adequate explanations of learning outcomes. Research done in the 

1970's (e.g Richards, 1974, selinker, 1972, Dulay and Burt, 1974) 

Showed that language learning difficulties or learners' errors were 

not only the results of differences between the native and the target 

language. In fact, some of the research findings showed that simila­

rities between the languages were the causes of the greatest problems 

(Jackson, 1972 and Wode, 1978 as quoted in long and Gato, 1984:254). 

Today most researchers agree that language learning can not be desc­

ribed by CA alone. Language learning is influenced not only by the l­

anguage to be learnt but also by the learning context and the learner ; 

himself. Long and Sato (1984) write • . rContrastive analysis sought to 

explain a psycholinguistic phenomenon ( second language acquisition) 

by exclusively lingustic means description and comparision of languages{ 

However, this does not mean that all contrastive analyses are rejected 

that is, they can be used for describing (though not predicting) learn­

ers' errors ( vanEls et.jaL 1984). In addition, contrastive analysis is 

indispensable in linguistiC studies for describing the systems of a lan­

guage (Vode 1984:183). 

Error Analysis 

The second major approach developed to study second language acquisition 

was error analysis. Error analysis is distinguished from contrastive 

analysis in that it is based on the actual performance of learners ra­

ther than on the description of the language to be studied. Learners' 

errors in the written or spoken performance are analysed to describe 

not only the causes of the errors but also how learners' develop their 
erro rf 

interlanguage. Corder (1967) wri tes, , A learner's,' are significant in 

(that) they provide to the researche~ evidence of how language is lea­

rned or acquired, what strategies or approaches the 1earnes is emplo-
I 

ying in the discovery of the language. 
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Error analysis (EA) has two major aims:(l) to provide data on the 
language learning piocess, and (2) to indicate to teachers and 

curriculum developers which aspects of the target language students 

have the most difficulty in producing correctly and which error 

types detract most from a learner's ability to communicate effecti­

vely (Dulay, Burt and Krashen 1982: 138). 

EA first emerged as an alternative to CA to account for those errors 

learners made, but which were thought not t~ be the result of inter­

ference or transfer from the native language. The rationale for the 

EA approach was derived from Chomskyan generative linquisti~s and fi­

rst language acquisition research (Brown 1980, Richards, 1985). 

- Transformational generative gramma~ , assumes that the ability to learn 

a language is innate because of the presence of a language acquisiti­

on device (LAD) which enables the child to make hypotheses about the 

- structure of language in general and about the structure of the lang­

uage he/she is learning in particular (van Els et~al. 1984:28). 

Studies in first language acquisition, which were carried out in the 

1960's and 70's have also helped to shape the views of error analy­

sts. Behaviourist psychologists argued that children learn to speak 

- their first language (Li) through imitation and stimulus response re 

actions. Cognitive psychologYwhich began to grow in influence in the 

1960's gives most of the credit for the learning, to the child's own 

mental operations, that is, the child constantly forms hypotheses 

- and testS them in his speech and comprehensions and thus develops his 

linguistic system (Brown, 1980:23). In addition, the child's langua­

ge, though it may seem erroneous from the adults' point of view, is 

taken as a legitimate, rule governed, consistent system (Brown 1980:24) 

- Those deviations from the adult norm are considered to be inevitable, 

necessary and systematic stages in the language learning process (van 

Els et.al. 1984:48). In the same manner, error 'analysis considers 

that the errors second language learners make are also systematic and 

are clear indications of their stages of developing systems. The 

data for EA ; which is obtained from learners~, performance is believed 

- to provide evidence about learne~' ~ learning strategies and processes 



and can therefere be used in the fermulatien .of a cemprehensive 

theery .of secend and fereign language learning (Richards, 1985: 

63). EA has thus been a mere successfull research teel than CA 

in describing learners' language and the nature .of language 

learn~ng. Hewever, like CA, it has seme weaknesses which act 

as impediments in reaching its .objective. The usual practice 

.of studies in errer analysis invelves taking the intedanguage 

preduced by learners and cemparing it with the target language 

nerm. Anydeviatien frem the target nerm is picked .out as an 

errer and the cause fer such a deviatien ts explained. Such 

a methed, hewever, has the fellewing shertcemings: 

1. Since the fecus is .only en the errers .or deviatiens, it says 

little .or nething abeut what learners can de and thus fails te 

give a full picture .of learners interlanguage (Brewn, 1980; Van 

Els et.al, 1984; Deng and Sate, 1984). 

2. Since the cemparisen is between the learners' language and 

the standard native speakers' versien, errer analysis dees net 

explain hew learners at different stages use different ferms .or 

hew secend language is acquired (Wagner, 1983; Leng and Sate, 

1984). 

3. The systematic errer's (Cerder 1967) which are the fecus 

.of mest EA studies de net take inte acceunt inapprepriateness 

(which is the result .of language dificiency) like learners' 

everlaberatiens which are net native like but which are gra­

mmatically cerrect (Tarene et. al. 1983). 

4. The errers that are identified can net give full infermatien 

abeut learners' inabilities, When learners face difficulties 

in expressing their meanings due te language shertage, they may 

change .or reduce their meanings intentienally se as net te 

cemmit errers. Hewever, since the analysis .only censiders the 

errers that were preduced it cannet explain the errers taht 

weuld hav'e been made had the learner tried te express his real 

intentiens (Brewn 1980; Leng and Sate, 1981; Varadi, 1983; Van 

Els, 198i). 

Eme.rg.en.c.e . .of. studi.es. in. Cemmuni.ca.tien. Str.at.eg.i.es 

As shewn abeve, aveidance behavieurs and i~pprepriateness 

in learners' language ceuldn't be acceunted fer by EA . In .order te 

.overcome thesp. twe drawbacks .of EA, a new field .of study develeF ~d m l.he 1970's 



=7= 

The term that was used to refer to these specific language learn­

er behaiviours was communication strategies. The term was taken 

- from Selinke~ (1972) who used it to refer to one of the categori­

es of learners' ;.' systematic errors which were caused by language 

deficiency. At present, however, the study of communication str­

ategies (CSs) is not concerned with what errors language learners 

_ make or what causes them. Instead, it.: only studies what techni­

ques or procedures language learners employ when they find them-. 
selves in situations where their language knowledge is inadequate . 
for expressing the meanings they want to encode. The following 

hypothetical situation may help to clarify this point. Suppose 

a learner produces the statement. 

, The man signed a beautiful song' 

without being aware of .the fact · that the past tense of the verb 
'sing' is not 'singed' , the error analyst would explain this de-

j . 

viation from the target norm as ' over generalization of target 

language rule~. On the other hand, a researcher who is studying 

- learners' use of CSr would ignore this deviation if there~s no 

sign of the speaker facing a problem or being unsure whenprodu------- cing the error (e.g. by p~using, self repair etc. since, in the 

analysis of speech for identifying CSs, language problems are us­

ually indicated by pauses, drawls, repeats, self repair or appeal 

- for help (Faerch and kasper, 1983~ Green and Hecht, 1990). If,how­

ever,the learner knew that 'singed' was not the correct form but 

used it nevertheless believing it could be understood by bis/ her 
I 

- interlocutor ( this could be established by not t ing the speaker's 

uncertainty before producing the word or confirmed by retrospect i­

- ve analysis technique), then this would be taken as a use of~CS 

and it would be classified as '~ord coinage'. 

Two views on Communication strategies 

CSs have been defined in different ways by researchers. The def­

initions can be grouped under two heading~' psycholinguistic' and 

'interactional'. According to the former, CS$ are mental pheno­

mena in that they refer to the procedures individual language us­

ers adopt in order to solve communication problems(Ellis, 1985 : 

181) . 
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That is CSs are looked at only from the pOint of the speaker or 
writer who is having language problems. One such definition for-

- mulated by Faerch and kasper (1983) goes as follows: 

' CSs are potentially conscious plans' for solving what to an 

individual presents itself as a probblem in reaching a particular , 

communicative goal. 

(Faerch and kasper 1983:36) 

Acco~yding to this definition/a language use~ has a communicative 

goal which h~,'jants to accom~'l~; by speaki~g or writing. In or­

der to reach the goal he/~he selects the language form that he / ~he 

- thinks can most succssfully communicate his her meaDing. Acc~ding 

to Faerch and Kasper (1983), this maybe described as the planning 

process. The plan that is formed is then transformed into action 

in the form of speech or writing. However, language users may 

feel that they have not got the necessary form for communicating 

- their inte nded meaning during the planning process or, after the plan 

has been carried out, they may understand that the already produced 

language has not been successful in attaining their 'goal. In such 

situation language users employ CSs and this may involve the spe­

aker or writer modifying his or her communicative goal and starting 

the planning process again or giving up his / her communicative goal 

altogether. 

The main alternative definition which takes an interactional view 
was originally formulated by Tarone ( 1980) who defines CSs as 

follows: 

CSs - relate to a mutual attempt of two interlocuters 

where requisite meaning structures do not see m to be shared 

(meaning structures include both linguistic and socioliquistic 

structures). 

(Tarone 1980 : 420) 

According to this definition, the negotiation of meaning as a joint 

effort is central to the concept - of CSs (Faerch and Kasper 1983:51). 

Thus/in order for any atterance or action to be recognized as a CS/ , 
the fact that a difficulty i~ being faced by one of the speakers 

must be realized by the other discourse participant. If one of the 

discourse participants does not realize that his/her partner is 

facing a language problem :> :::._ 
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em tries to solve 

if the person who is facing the language probl­

it without his/her interlocuter being aware of 

it, what the person is using will be described by Tarone not as 

a communication strategy but as a production strategy. 

Tarone ( 1980) therefore puts forward the following criteria to 

define CSs: 

1. a speaker desci:r.e;s , to communicate meaning 'x' to a list-

ener; 

2. lhe .spe~~er believes the linguistic or sociolingustic 

structures desirecl -· to communicate meaning 'x' is unavailable, or 

is not shared with the listener~ 

3. ~he speaker chooses to: 

a) avoid-not attempt to communicate meaning 'x'; or 

b) attempt alternate means to communicate meaning 'x'. 

The speaker stops trying alternatives when it seems clear 
, 

to the speakers that there is shared meaning. 

(Tal"one 1980:) 

In order for a procedure to be identified as a CS, it must fulfill 

all the above criteria. If criteria 3(b) is absent, that is, if 

there is~~egotiation of meaning between the discourse participants, 

the procedure will be identified as a production strategy which 

she defines as 'an attempt to use this l~Wstic system efficiently 

and clearly, with a minimum of effort' (Tarone 1983:73). 

In the case ~f avoidance (criteria 3(a» Tarone considers message 

abandonment (where a speaker starts to communicate a meaning and 

stops in the middle due to language deficiency) as a CS, since the 

listener ~ often tries to fill in and suggest ~ alternative means of 
" 

expressing what the speaker wants to say' (Tarone 1983:68). However, 

she argues that topic avoidance can either be a CS or a production 

strategy according to the motive of the speaker (Tarone 1983:68). 

This is to say, if the speaker chooses not to bring up a topic wi;-

shing to simplify the speaking effort, we get a production strategy 

but if the speaker wishes to communicate a meaning and then avoids 

it because the meaning structure necessary for that communication 

is not shared, we get a CS (Tarone 1983:68). 
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Faerch and kasper (1983); (198~) argue that the interactional de­

finition of CSs (that of Tarone),delimits what are truly CSs. 

They consider that the negotiation of meaning or the realization 

of the problem by the discourse participant is not a necessary 

- criterion for defining a CS.Faerch and kas,er(1984) contrast 

the two definitions with the following diagram. 
PRR 0 B L E M 

Unmarked in 
performance 

Narked in 
performance 

r-----------------:t---------------------

1 2 

3 

- appeal 

The four areas have the following characteristics: 

Interlocutor' .. 

Interpretation 

Area'l'= the problem the learner is facing is not accompanied by 

signs of uncertainty (e.g. pauses, repetitions, self corrections 

etc.) and the interlocutor believes that the learner does not wish 

- to be helped.Area'2'= the problem the learner is facing is evid­

ent from his performance (e.g. the presence of signs of uncertai-

- nty) but the interlocutor believes that the learner wants to solve it 
- by hi~self /herself and so refrains from giving any help. 

Area'3 ' = The problem the learner is facing is not accompanied by 

signs of uncertainty; however, the interlocutor thinks that the 

learner wishes to be helped and may supply the necessary help 

~ Area ' 4' = The problem the learngr:'~:' iF. facing is evident because 

of the prerence of problem indicators or the direct appeal he/she 

makes and the interlocutor acts in a cooperative manner and help 

.- the learner communicate his/her intended message'F~!,,,~K,,..SI"",,ulAcc­
ording to the psycholinguistic definition all examples of lear­

ners'performance which are carried out to solve communication 

problems are taken as CSs . 
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Thus all the four conditions indicated by the diagram can be taken 

as providing in-stances of CS use. The inter9~~ional definition, 

however, considers only the hatched area (4') as an instance of CS 

- use (faerch and Kasper 1984:60). 

Faerch and kasper (1984) present the following justifications to 

show the inadequacy of the interactional definition: 

1. discourse pacticpants wh o have a better command of the 

language do not always help learners out even when it is clear that 

they are having communication problems; 

2. learners do not always ask for help; they may want to solve 

the problem by themselves; 

3. the language problems advanced learners face may not be 

spotted by the interlocutor since they may be able to solve them 

beforehand as part of the normal planning process. 

(Faerch and kasper 1984:60-61) 

The two definitions, however, agree on two points which are crucial 

- for the identification of CS~5 they both recognize that: 

1. CSs are used when there is a problem in communication 

2. they are employed as problem solving procedures and are 

potentially conscious. 

In the present study t h e data that is analysed comes only from the 

subjects. The interlocutors act as listeners or carry out non verbal 

- actions (identify pictures and show them to subjects). Jince there 

is no verbal interaction between the subjects and their interlocutors, 

the data can only be analysed if one adopts the psycholinguistic 

perspective This, however does not mean that the interactional 

definition is without meri t. For example, in a free conversation 

between a teacher and a learner" , the nature of the CSs used by a 

learner is greatly affected by the kind and amount of help or feed­

back one receives from the interlocutor (Trosborg 1982). In such 

conditions the interactional analysis may have some value. 
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Findings nf studies on CSs 

Most of the research done on CSs has been descriptive, that is , 
c 

the aim of these studies was to identify the types of CSs used 
by learners in different learning conditions. Other aspects .. 
which have been investigated include the relationsnip between 

language proficiency level and strategy preference, and ,the 

relationship between communicative effectiveness 'and specific 
. . ' I/:';.~ . ' 

strategy use. Some of these studies will ' now be reviewed. 
_. ' i . • 

The first empirical research on learners' use of' CSs was carried 
, . 

out by Tamas Varadi in 1973. The purpose of his study was to 

investigate learners'performance in donditions where ~ they have . . ,.... -
neither the necessary knowledge.of the .TL nor the native ,language 

forms that can , be transferred. He prop.osed a framework for this 
new line of research because he ' believed that error ~ analysis ,., ' 

could only descBibe overt errors but not' covert errors or :" , , 

learners'performance which was the resuit of gaps in their 

knowledge ( Varadi, 1983 : 80 ). He studied Hungarian lea.rne'rs 
of English and showed how they- adjust their meanings when they 

face language problems. Varadi reported that his subjects did 

one of the following when there was a gap between their language 
competence and the meanings they wanted to communicate : 

1. They modified their meanings so as to bring them within 

their encoding capabilities, 

e. g. " air ball " or "to.y" for "balloon " , 

2. Theyreduced ' a part or the whole of their message deliberately, 

,e. g. actual me'ssage - " The cat is going " 
, \ 

optimal message - "Even the cat dashes off, 

who has so far watched the events from the 

corner " 
3. They shifted or replaced the meanings 

e.g. "Ankel Georg " for " ghost" 

(Varadi 1983 ) 
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_ Tarone (1977 as reported in Tarone, 1979 and Faerch 1984) investi­

_ gated the relationship between L, background and strategy prefer­

_ ence. Her subjects were Spanish, !urkish and ~hinese who were all 

learning English. She found that the learners ' L~ back - ground did 

not influence their choice of specific strategies~ what determined 

- learners ' preferences for certain strategies wereihe following: le­

arners' proficiency level, their personality and the type of task 

they performed. 

Ervin (1979) studied American students of Russian at intermediate 

level with the aim of finding out the types of CSs that learners 

chose to use. The following were the most widely used strategies.: 

topic avoidance-36% (of all strategy uses); approximation - 25%; 

- circumlocution and des~ription - 16%. However, due to the nature 

of the task and method of data collection, cooperative strategies 

(appeal for help) and nonverbal strategies were not recorded. 

- Haastrup and Phillipson (1983) studied eight Danes who had been 

learning English for five years. The purposes of their study were 

1) to identify the strategies that were employed by learners 

2) fo see if t here was any link be tween s tra tegy use and the 

type of school learners attended; 

- 3) to test the hypothesis that some achievement strategies are 

inherently of greats communicative potential than others . 

. - Their findings showed that: (1) the most wide l y used strategies were 

anglicizing, . litera l translation; _ paraphrase, mime and gesture; 

(2) there was no link between strategy preference and type of school 

and (3) L2 based strategies were more effective for communication 

- than L. based strategies. 

Fakhri (1984) studied the use of CSs in the narrative discourse of 

one ~merican learner of Arabic. The purpose of his study was to 

find out if there was any link between the strategies that were used 

and the components of the narration. The results showed that his 

subject's choice of specific strategy was influenced by the narrative 

~ discourse feature, that~'in the 'orientation component (where the time 

place and particigants are reported), 
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the subject used circumlocution, lexical borrowing and appeal for 
~ help evenly~ In the 'episodic component~ (where the events are re-

ported); lexical borrowing was the most widely used strategy while .-
. in the 'evaluation component' (where attitude towards particip-

ants and incidents are recounted), formulaic speech (prefabricated 

patterh) was widely used. 

Bialystok and Frohlich (1980) studied the CSs used by three groups 

of Danish learners of French: adults,grade twelve advanced students 

and grade twelve reqular students. The purpose of their study was 

to see the relationship between the following :(1) proficiency level 

and strategy preference, (2) task type and strategy choice, (3) co­

mmunicative effectiveness and specific strategy use. Their findi­

ngs showed that proficiency level determind whether the strategies 

- subjects prefer to use are L1.based 0: L2 based but the specific 

strategy that was selected was determined by the task type. Their 

more proficient subjects used more L2 based strategies and these 

were found to be more effective for communication than the L1 based 

strategies which were preferred by the less proficient subjects. 

However, they could find no positive correlation between the Qbsolute 

- number of strategy uses and subjects/proficiency level. 

Other studies which investigated the relationship between profici­

ency levels and strategy preference include paribakht (1985) and ~hen 

(1990) . 

Paribakht (1985) studying two groups of Iranian learners of English 

with different proficiency levels found, like Bialystok and Frohlich 

(1980) , that her less proficient learners relied more h eavily on L1 

- based strategy __ (transliteration) while the more proficient learners 

relied more heavily, on L2- based strategies. 

- Chen (1990) studing two groups of ~hinese learners of Engli s h also 

found that proficiency level affected strategy choice. Ho~ever, 

neither his more proficient nor his less proficient subjects used 

- L t based strategies. He attributed this to the langu age distance 

- between ~inese and English. In addit ion , contrary to Bilalystok 

and Frohlich (1980), he found that the total number of strategies 

used by the less profici~nt learners was much grea ter in number 

than' thal-. used h' t l·." ·~r · " ;">( 'f1 ci.en '-. :t earners (148 agaip' st. 77.) 
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As noted by faerch (1984), it is very difficult to compare the res­

ults of many of the studies on ess. The prob1emsaris~ from two 

50urce~;the taxonomies and the task types . 

The taxonomy;- Different taxonomies have been formulated for desc­

- ribing ess. In some of these taxonomies, similar procedures or 

learner behaviors are given different names. For example, Tarone 

(1977) lists 'paraphrase' as one major category and she categorizes 

the strategies of 'approximation, word cOinage and 'circumlocation' 

under this. Faerch and Kasper (1983) on the other hand lable this 

-- ca tegory as L2 based and include_" in it the strategies of 'paraph­

rase', 'generalisation', 'restructuring' and 'word coinage. In add­

ition, as can be seen from the above list of strategies, some lan­

guage useI behaviours are described as strategy uses in some tax­

onomies while not in others. 

Task type;- The nature of the taske which learners are asked to 

- perform and the conditions under which they perform them have a 

_ decisive influence on tba strategies that are employeed (Tarone, 

1979; F.aerch 1984). Researchers studying learners' use of ess have 

used different exprimental designs ranging from very controlled 

word description tasks to free conversations. As a result it is 

- virtuall.y impossible to compare the findings of different researc-

hers. The task types that were 

will now be detribed briefly. 

Experimental designs which were 

ibakht (1985) and (hen (1990). 

used in the studies revieved above 

very controlled were used by lar­
In both studies subjects were asked 

to describe concepts in the TL whose L, and TL names were provided. 

Varadi (1973) Tarone (1977) and Gerald (1979) used picture stories 

to elicit data from their subjects. 

,-
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Varadi (1973) studied subjects Ll a~d - T~ritten narra tions of 

a picture s tory and compared them with s ubsequent translations. 

The descrepancies between the two versions were then analysed 

to explain how lea rners adjusted their meanings when their 

language competence was inadequate to -,i:onununica te in the TL 

(Varadi 1983). Tarone (1977) inves tigating the relationship 

between Ll background and strategy preference, and Ervin (1979) 

who was investigating the types of strategies that learners ' 

employed used similar procedures to that of Varadi (1973),except 

that the narration was done orally. 

Bialystok and Frohlich (1980) used two tasks: picture 

reconstruction and 

the 

picture discription. In the picture recons~ 

subjects were asked to describe a picture truction-2 task, 

so that native speakers of the TL could accurately reconstruct 

it without looking at the picture. The picture description 

task was added to see if different tasks called for different 

strategy ~ses. In this task subjects were asked to describe 

a picture in as much detail as possible, 

A rather less controlled experimental design was developed 

by Haastrup and Phillipson (1983) and Fakhri _(1984) . The former 

collected their data while subjects were talking about their 

lives and experiences to interlocutors who did not speak the 

subjects' native language. The latter collected his data of 

some narrative stories over a four week period during the daily 

casual coversation he had with his one subject; 

The Relation. Betwe.en. the. Use of. CSs .and Language Learning 

The grammatical approach to language teaching (which most 

teachers in Ethiopian high schools use) focusses mostly on 

teaching the grammar and vocabulary of the language. This 

traditional approach is based largely on the assumption that 

if learners learn the form of the TL (vocabulary and grammar) 

in the classroom, 'they will learn how to do things with this 

knowledge on their own' (Widdowson 1990:160), that is, acquisi w 

tion and use will come naturally later. 
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The communicative approach to language teaching, on the 

other hand, may be described as operating on a continuum with 

two extreme versions. The proponents of the strong version argue 

that the teaching should primairly be based on activities in 

which the learners use the language to mediate meaning for a 

purpose and to do things which resemble what they do with their 

own language in real life. Knowledge of the grammar and voca­

bulary then comes about by itself without the teacher having 

to draw explicit attention to it (Widdowson 1990:160). However 

the weaker version of the communicative approach synthesises 

both the traditional and communicative principl e s (Nunan 1988:26) 

in that it allows for the incorporation of both the formal and 

the language use (function) aspects in aiming to develop gramma­

tical and sociol±nguistic competence. 

If one accepts that the aim of FL teaching is to enable 

learners to use the FL, it follows that the teaching should be 

directed to facilitating the development of all the components 

of what Canale and Swain (1980) ca11'communicative competence', 

the components of which are: (1) grammatical competence (or 

linguistic competence) which includes knowledge of grammar, 

vocabulary, pronunciation and spelling; (2) sociolinguistic 

competence which includes sociocultural rules and rules of 

discourse; and (3) strategic competence (the theme of this 

paper) which is the ability to use communication strategies. 

Most sy11abusses and courses nowadays are aimed at facili­

tating the development of grammatical and sociolinguistic 

competence but tend to neglect the development of strategic 

competence. However, it has been argued that this component, 

like the other tworcan be of value if taught to learners (Little M 

wood, 1983; Rivers, 1983; Pattison, 1987; Smith 1989; Tarone 

and Yule 1989) . It is 'said that the ability to use a variety of 

CSs gives learners greater confidence to interact with their 

peers and teachers in the classroom by just using their limited 

knowledge of the FL (Saiz, M. 1990:23-24). It is also argued 

that when learners interact spontaneusly using the FL, they 

develop their knowled ge of that l anguage since firstly it 

gives them the opportunity to teat hypotheses they have formed 

_, _ :1 
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about the FL and secondly, it results in further input from their 

interlocutors which are both necessary for language acquisition 

(Saiz 1990:23~24). In addition, as lEarners have more opportuM 

nities for productive language use, their grammatical awareness 

increases because unlike in reading and listening/where learners 

may be concerned about the meaning of the text as a whole, in 

production, learners are forced to think about both the meaning 

and the form-meaning relationship (Rutherford, 1987:179). 

There is some disagreement among researchers, however, on 

the degree of contribution different strategies make to learning. 

Corder (1978 as quoted in Saiz, 1990) considers that only 

achievement strategies facilitate language learning. Faerch 

and Kasper (1983) accept this assertion generally bu~ make 

distinctions between learning and automatization of the TL~ 

According to them in order for a strategy to have a potential 

learning effect, the use of the strategy must lead the learner 

to hypothesis formation. Faer" ch and KaSper (1983) argue that 

some achievement stratefies (code :SWitching, nonlinguistic 

strategies, paraphrase and restructuring) do not lead the learner 

to form hypotheses about the TL and so do not help the learner 

to enlarge his/her linguistic repertoire (Faerch and Kasper 1983: 

54). But the use of two of these achievement strategies(i.e. 

paraphrase and restructuring) make the learners practice with 

the TL they already have at their disposal and so lead to 

automatization of the TL only (Faerch and Kasper 1983:54-55). 

Trosborg (1982) accepts Faerch and Kaspers claim, but attaches 

certain conditions to it. According to her if the learner is 

engaged in one way communication, where feedback is not coming 

from the able speaker, their criterion for a strategy to have 

a potential learning effect (i.e it must lead to hypothesis for­

mation) is acceptable. But in conditions where there is feed­

back coming from the other interactant (e.g. teacher or native 

speaker of the TL), the criterion needs modifications. The 

reason that Trosborg gives far this is that, when a learner 

attempts to convey his/her message by using a strategy, for 
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examp l e, ~araphrase, it is frequently followed by the able 

speaker supplying the unknown TL form and thus filling the gap 

in the l earne r's vocabul a ry. Thus, s ince the learner can retain 

this supplied word for future use , a strateg~ even if it does 

not lead to hypothesis formation, :jIt' can facilitate learning 

(Tro sbarg, 1982:131). 

Tarone (1983), on the other hand, claims that it is the 

motive behind the use of certain strategy, rather than the type 

of s tra tegy, that can determine whether it has a potential 

learning effect or not. If the motive behind the use of a 

certain s trategy is to learn, the strategy use (whether it is 

achievement or reduction) will result in learning. For example, 

when the learner uses the s tra t egy of 'message abandonment', 

the interlocutor will supply the missing language and if the 

learner has the intention of l earning it, he/she may focus on 

the form of that language supplied by the interlocutor and 

i nternalize it (e.g. by repetition) (Tarone 1983: ) 

James, C. (1990), on the contrary, believes that encourag­

ing l earners to use CSs actually has a ne gative effect on their 

learning the TL. He writes: 

This stance (encouraging learners' use of CSs) has 
two consequences: the first is that learners get credit 
for having not learnt, when they use the avoidance, 
coinage or paraphrase strategies to conceal their 
ignorance of the TL forms they might otherwise have 
,learnt; the second is that errors are explained as 
mere superficial manifestations of underlying 
good language learner behaviour. 

(James , 1990:209) 

In conclusion, in order to say a) whether t eaching CSs has 
a positive or negative effect on learning and (b) whether .it 

is valuable to encourage l ea rners to use a greater number of 

CSs, we must agree upon the factors that enhance language 

learning. Most researchers ag ree that learners' ve rbal output 

and the input they receive a re two of the factors that a re 

essential for language learning. The ability to use CSs, as 
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has be en s tat ed earlier, gives learners the confidence to use 

the l anguage productively. And since their verbal output can 

bring forth more input from their interlocutors, I believe that 

it can facilitate language learning. I~ddition, teachers 

f eedback (positive or negative) which is useful for the learners' 

development of the TL, can only come when learners use the 

language productively. 

Finally, when · we cons ider the Ethiopian context, English 

is not only taught as a subject but it is also the medium of 

instruction for most subjects sta~ting from grade seven. As 

a re sult the ability to us e CSs can have an effect on the learn~ 

ing of the other school subjects knowledge of the use of the 

appropriate strategies (i.e. achievement) can help students to 

be more confident in communicating with their subject teachers. 

For example, it can help them to ask more questions (e.g. for 

clarification). In my opinion, this by itself (even dis­

rega rding its potential for l anguage learning) is a sufficient 

reason why we should teach or encourage learners to use the 

appropriate CSs. 



Subj .e.c.ts . 

Chapter Three 

RESEARCH METHODOLOGY AND PROCEDURE 
OF THE STUDY 

The subjects of this study are six tenth grade and six 

twelfth grade students. They all come from Kokebe Tsibah 

Comprehensive Secondary School, which is one of the government · 
schools in Addis Ababa. They were selected from one section , 
in the twelfth grade and two sections from tenth grade. The 

only criterion used in the selection was willingness to volunt w 

eer on the part of the subjects. Since the classes from which 

both grade ten and grade twelve groups were selected are re w 

served for students with high academic achievements, it was 
assumed that the proficiency levels of the two groups would be 

different, since there was a difference of two years experience 

of school between the gfoups. 

Data. Eli.ci.t:ation. ,-:e.chniqu.e,s , 

Subjects were given three types of tasks on which they 

worked indivtdually. To facilitate comparison between subjects, 

they were all given the same tasks. The tasks were the follow w 

ing: 

Task on.e.~. Each subject was given two stories (about seven 
lines long each) written in Amharic to read. After reading 

each story the subjects retold the story first ~n Amharic 

to an Ethiopian interlocutor and next in English to an 

expatraite interlocutor. Subjects were given pictures to 

accompany the stories to make sure that they did not omit 

any essential detail due to memory lapse (look at appendix 

A for the stories). 
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Task. two .~ . Each subject was a s ked to describe pictures of 

two people to the expatriate interlocutor so that the in~ 

terlocutor could identify the picture from a group of 

pictures he had got. The interlocutor was instructed not 

to look at the pictu'res in the subjects I hand but only to 

use their descriptions. The subjects were instruct ed to 

give descriptions until their interlocutor was able to 

identify the pictures. 

Tas k. three~ Subjects were given a road map and they were 

instructed to give descriptions to the expartiate interlo~ 

cutor on how to travel to different points on the map. 

Ra.tional.e. for. th.e. S.election. of . . el.i.ci.tation. techniqu.es. 

The purpose of research in education is generally to 

facilitate the learning process. Hence, in order for the results 

of a research to be transferable to the population in mind, the 

tasks that subjects are asked to perform should resemble what 

learners actually do with the language they are learning (Green 

and Hecht, 1990:114). The language functions which subjects 

performed when carrying out the tasks are believed to be similar 

to those l ea rners actually do inside their classrooms. In the 

first task, students were asked to retell a story. Such tasks 

are common in real classroom situations where lea rners are asked 

to discuss incidents, for example, in their history classes. 

In the second task subjects were as ked to describe pictures of 

people. Although le arners a re usually as ked to describe objects 

rather than people in their classrooms, the two have similarities, 

for example, in both instances one needs to talk about size and 

s hape. In the third t as k subjects gave directions. The chance 

of our students giving directions to foreigners may be rare; 

however, they may perform similar t asks, for example, when they 

give sequences of instructions in their science laboratories 

and when they descri~e maps in their geography classes. 
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It is believed that the best data for second language acqui~ 

sition study is speech that is produced in an informal situation 

or spontaneous speech (Tarone, 1979), especially one in which 

there is interaction between the subject and the interactant 

(Trosborg 1982:112). However, these conditions could not be 

met in this study because of the following two ressons. 

1. The purpose of this study was to investigate students' 
£-

performance only. Hence, the data had to be collected 

in a situation where all the talking was done by the 

subjects only. Had the data been collected while 

subjects were having informal talks with their expatriate 

teachers, the discourse would have been dominated by 

the teachers as is usually done in real classrooms. 

Such practice may obscure learners' capabilities to 

stretch their communicative potential . (Trosborg 1982) 

2. The data in this study was collected outside the class~ 

room while subjects were working on some controlled 

tasks. This decision was taken because getting enough 

data for analysis in an actual classroom situation would 

take a very long time. 

Method. of. nata. Analysis . • 

Subjects' performance on the three tasks was video recorded 

and their utterances were then transcribed. Based on the trans~ 
. . -tire; . hId b h b' t . d . cr~pt~onAstrateg~es t at were emp oye y eac su Jec were ~ ent~~ 

fied. To make the identification of the CS5 more reliable,the 

analysis was supplemented with retrospective technique, that is, 

after each subject watc~is performance on a task replayed, 

he was asked to talk about the problems he faced (due to language 

shortage), and to clarify some of the statements which I found 

too difficult to understand. This additional information was 

then used to modity the classification that was made based only on 

the transcription. 
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In order to classify CSs, different t axo nomies have been 

proposed by researchers (e.g. Tarone, 1977; Bialystok and Frohlich, 

1980; paribakht, 1985; Faerch and Kasper, 1983). In this study, 

the taxonomy that was formulated by Faerch and Kasper (1983) 
was used. But a slight modification was made ba sed on the data 

that was collected. The catagories of this modified taxonomy 

will now be discussed. 

I. Achi.e:V.em.ent. Strat.egi.es. 

When learners face communication problems due to l anguage 

deficiency, they may try to overcome these problems by employing 
.' 

- different procedures. Cordet ~: (1983) calls these procedures 'risk 

taking stra~egies' because learners, by using any possible means, 
are trying to realize thei r communicative int entions. Achieve~ 

ment s trategies may be either L1-bas '~d/iht~~~~t~onaI/g~n : ' . 

lingustic strategies. 

1. Ll-based strategies 

When learners' knowledge of L2 becomes inadequate to comm­

unicate their intended meaning, they may fall back on their know~ 

ledge of their Ll either wholly on in combination with the TL. 

These strategies include 'code switching', 'literal translation' 

and 'foreignizing'. 

( N.B. 

A. Code Switching:- This strategy refers to the learners' 
switching from the TL by inserting a word or a phrase 

from their native or any other language. When the correct 

TL is not known or h ~rd to retrieve. This strategy is 
common in classrooms where Learners and t eachers share 

the same LIar when the language distance between the 

L1 and the TL is clo se ' (Blum and Levenston,1983). 

B. Literal translation:- This refers to the use of L2 

word and structure to createa (usually non-exis tent) 
word-far-word translation of an Ll item or phase (Biali stok 

and Frohlich 1980:11). 
Example ' ••• he d!ides-to~ to make er-sport' 

the exampl es at the end of the description of each category 
come from the present study) 

I 
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c. Foreigni~ing:~ This is taking an LIar any other lang~ 
,1 , ; ( 

uage worl and giving 'IT the target language ~ron( ~nciation 

(Johnstone 1989: 8l~82). 

2. L2 based Stra~egies 

When learners are faced with communication problems due 

to lack of language knowledge, they may not only rely on their 

knowledge of their native language but also use the target lang~ 

uage itself to overcome their problems. The communication stra~ 

tegies that are included in this catagory are 'generalization', 

'paraphrase', 'restructuring' 'word coinage' and 'prefabricated 

speech' • 

A.genera1ization:~ This strategy refers to the learners' 

trying to communicate their intended meaning by using 

words which share some semantic features (in common) 

with the unknown TL item • . For example/if a learner does 

not know the word 'vulture', he may use a super ordinate 

term and refer to it as 'bird' or use approximation and 

refer to it as 'hawk'. When a learner uses the strategy 

of generalization, he does not try to change or reduce 

his communicative goal but he uses this strategy assuming 

that he can reach his communicative goal by using a more 

generalized inter1anguage item (Faerch and Kasper 1983:48). 

Example ' ••• 
mean 

the way was ~ mountainous' 

'hilly') 

(to 

B. Paraphrase:~ . When a learner does not know a lexical 

item in the TL which he needs for communicating his mess-
C' 

age, he tries to make his interlocutors understand his 

intended meaning by giving a description, an example or 

the function of the unknown item. Bialstok and Frohlich 

(1980) classify this strategy under three subcatagories, 

namely: general physical properties (e.g. colour, si ze, 

material and shape), specific distinguishing features 

(what it has e.g. it has four legs' for 'chair') and 

functional characterstics (e.g. 'it · is used for ••• ') 
Example I. .. and go~goway~go .. a. l .ong . . way Jrom his 

house ' (L l ='fa r') 
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t~ ill!) i!!iii 
~ langua~e ~s er ~ealizes that Re s tructuring : ~ When a 

- he can not complete a pl a n which he has already begun 

due t.o l anguag~ _ ;short age , :he ~ pauses and then res­

tructures his message saying what he wants to say in 

a different way (Fae rch and Kasper 1983:50). 

Example '- it becomes -er// can't/ couldn't move' 

D. Word coinage:- This refers to the creative construction 

of a new int erlanguag e word when the desia:,ed lexical 

item is not known (Tarone, Cohen and Dumas 1983:11; 

Faerch and Kasper 1983:50) · 

Ex ample ' She has a-deep. l .o.oking.' , (to mean' she 

is staring') 

E. Prefabricated pattern:- This refers to partly memorised 

(unanalysed) and partly creative whole utterances (Krashen 

and Scarcella 1972:283). 

Example ' he was very angry and-he as well as he 

annoyed ' 

Cooperative Strategies (appeal for help) 

When the learner faces a communication problem due to in­

adequate knowledge of the L2, he may signal to his interlocutor 

that he has a problem and that he needs help. Appeal for help 

can be direct as when the learner askes 'What do you call 

in English?' or it can be indirect like an admission of ignorance 

or a pause expecting the interlocutor come in with help (Trosborg 

1982=120). 

4. Non linguistic Strategies 

When a t a rget language item is not known or difficult to 

retrieve, .earners may use mime, gesture, or sound imitation 

to express their meanings (Faerch and Kasper 1983 :52 ) . 

Exa~ple ' and-and go to school by this way' (pointing at 

the map) 
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II Reduction Strategies. 

When learners find it difficult to communicate their mean~ 

ing due to language deficiency, they may give up a part or all 

of their desired meaning rather than risk making errors or being 

not understood. The strategies that are included in this major 

category are 'formal reduction' 'meaning replacement', 'message 

abandonment' and 'topic avoidance'. 

1. Formal reduction 

This strategy refers to learners' avoiding the use of a 

particular target language item or rule because of uncertainity 
...!-~ '\. :_~ :1 (Co ~ C" :\ 

about its correctness. Learners resort to thfs ~ strategiy::' in· 

order to avoid making errors and/or to increase their fluency 
v ,-

.(Faerch and Kasper 1983:40). For example when na]tating a 

past event learners may prefer to use present tense forms of 

the verbs rather than use past tense forms and risk making 

errors. 
Example- Ll version (translation) 'One day he went far 

from his house' 

L2 version 'One day he ride his bicycle and 

go far away' 

2. Meaning replacement 

When the learner is faced with a difficulty to communicate 

an intended meaning, he may refer to it by means of a more 

general expression with out abandoning the topic altogether 
'--" 

IFaerch and Kasper 1983:44). 

Example (L l version) , after he had covered half of the 

road he became tired' 

L2 version 'while he was returning to his home he 

felt tired' 

3. Message ababdonment 

This s trategy refers to learners giving up their communica­

tive intentions in mid sentences because of language difficul-
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ties. 

Example' and this-thi s // her chick ~-~ 

(int ended to mention the dimples on her chicks) 

4. Topic avoidance 

This strategy refers to the learner's decision to totally 

evade communication about a topic whose constructions will re" 

quire the use of TL forms which he or she doe~ not yet feel 

confident in using (TQro"e et.·".(. In". 10), 



Chapter Four 

RESULTS AND DISCUSSIONS 

Results 

One of the aims of this study was to describe the types of commu-

,.. nication: . .' strategies employed by senior high schoo l studentf. To 

this end/the utterances of the subjec ts were analysed and the stra­

tegies emp loyed were classified using the taxonomy that was discuss­

ed in the last chapter. 

Table one gives the total number of CSs used by th e subjects under 

each category. 
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Table One 

Strategy type 

foregnizizng ••• 

language swi t ch • 

transliteration 

paraphrase 

generalization 

restructuring 

word cOinage 

prefabricated patterns 

appeal for assistance • 

. . . 
. . 

Freguency 

·31 
74-

.. 55 
· . . 8 

· .• 7 
. . 

~------------nnon linguistic 
ill - -

21 

· '.187 
1,8 
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() .., 
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formal reduction 
•• 

meaning replacement 

message abondonment 

. . 
14 

topic avoidance • . . . . . • • 24-
The types of CSs employed and their frequency had be en greatly 

affected by the task types. 'That is, some CSs were employed more 

often in one type of task than in others. Table two gives the total 

number of CSs used under each category for eac h task. 
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Table Two 

Strategy Type Task Type 

1 2 3 

oreignizing . . . . . . - - -
~anguage switch - - -
rranslit eration 26 23 23 

baraphrase 12 15 4 

::;eneralization 44 21 9 
Kestructuring 31 11 13 r'd ooi""8' 

2 5 1 
refabricated pattern 4 3 -
ppeal for assistance - - -

!Non linguistic 4 - 17 
Forma l reduction 181 - -
Meaning replacement 77 1 -
Message abandonment 5 9 -
Topic avoidance 11 13 -

The second aim of this study was to make a comparative analysis 

of the CSs used by the tenth and twelfth grade sub j ects to examine 

the relationship b etween proficiency level and stra t egy preference. 

'Table three' gives the t ota l number of CSs employed by each group 

under each category. 
Table Three 

Strategy Type s Freauen ,y of use 
10th 12th 

Foreignizing - -
Language switch - -
Transliteration 46 26 
Paraphrase 15 16 
Generalization 41 33 
Restructuriing 29 26 
Iword coinage 4 4 
Prefabricated pattern 2 5 
Appeal for assistance -
Non~ linguistic 12 9 
Formal reduction 1l8. 6't 
Meaning replacement 41 37 
Message abandonment 5 9 
Topic avoidance 9 15 
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The difference be twee n t h e t wo g roups in thei r strategy pr efe r ence 

was not consistent throu gh out the tasks. For example, in 'ta s k one' 

a nd 'two ' the stra t egy o f gen era lizati i on was used more often by the 

10th grad e s ubj ect s than by the 12th grade s ubj ec ts wh ereas in 

' t as k thr ee 'the same strategy is u sed more often by the 1 2 th grade 

s ubjects tha n by the 10th grade s ubj ec ts. 

'Ta ble four' gives the tota l numbe r of CSs us e d by eac h group,on 

each t ask and und e r each ca t egory. 

Table Four 

Strategy Ty pe 

Foreignizing 

Language swit ch 

Transliterat ion 

Paraphrase 

Generalization 

Restructuring 

Word coinage 

Prefabrica t ed pattern 

Appea l for assis t a n ce 

Non linguistic 

Formal reduction 

Meaning r e placement 

Message abandonment 

Topic a voidance 

Frequency f r 

Ta sk one 
10th 12th 
.......... -
- -
15 11 

9 3 

25 19 
16 15 

1 1 
1 3 

- -
4 -

1:13 6 ~ 

40 3 7 
3 2 
1 10 

each task type 

Task wo Ta s k three 
10th 12th 10th 1 2 t h 

- - - -
- - - -
17 6 14 9 

6 9 - 4 

14 7 2 7 
5 6 8 5 
3 2 - 1 
1 2 - -

- - - -
- - 8 9 
- - - -

·1 - - -
2 7 - -
8 5 - -
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Finally" t able five " shows the prefer ence s of: .t he two groups 
terms 'of ' the ' \ major categories' of . CSs. It .gives the ,freqUe~cy of 

the type of behaviour ( achievement.or reduction) subjects adopt : 

when they are faced with language problems and the sources of 

knowledge which they use ( L1 based or L2 based ) in order to 

overcome their problems. 

T bl Fi e 
, .I 

a e v , 

Ta sk 1 Task ·2 Task ~ . Total 
10tt 12th T ott 12t hT 10t P,12 tt T 10th %', 12th % 

. !ChieV~men 70 52 
11.1. 

46 32 H 32 35 '7 
148 · 1(; 119 1i, Types . of' . '; . . '. 

behavior ~'~duction 16:1. .1 18 l..iD 1 j 12 2.3 - - - 17.3: 15'1 1~O 51.. ..... 

L1based - H' 11 .u, 17 6 t3 14 9 )..:3 If' 31 ,i.{. ,2.'-1 
Source oi/ _ , - , 

kn I d "L2basea 
52 41 13 29 26 ~5 0 17 H «I 66 ,81 '" ow e .ge 

Discussion 
) 

The discussion has two parts. The first 'part will look at the ty~e.s 
- . . - , 

of CSs used by the subjects in general. The second part focuses on 

the differences between the two groups in their. ·'~tr.ategy pre.fe"fe~c e s. 
Description of CSs used by subjects • • 

, 

, j 

The taxonomy of' communication strategies used in this s t udy has, two 

major classes, namely, achievement strategies and reduction strategies. 

The distinction between the two classes is based o~.the tyPe of 
b~ha~iour learners adopt when they face communication problems due 

to language deficiency. that is , whetp-efJ' they try t o keep to their 

original communicative goal by compensating their shortcomi ngs 
using different means (achievement strategies) or 'whether they try , · - . 
to tailor their communicative goals to fit their linguistic competence . , . 
( reduction strategies ) . 

.' 
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When we look at thrdata from this angle(Table one), we find that 

the subjects in general used more reduction strategies than achieve­

me nt strategies( 3 03"~·' : " · .S1 ~67- ). But in order to get a clear picture 

- of the subjectA/performance ~ one should understand which elements of , . 
the meanings they were forced to reduce,. 

The most widely used CS in this study was ' formal reduction'-
c-

183 instances of this strategy useS were recorded only in 'Task one' 

( it was difficult to identify this strategy in the other two tasks). 

- In this particular task/subjects had to narrate first in Amharic and 

- then in English. In the Amharic version/ almost all their sentences 

were in the past 

English, many of 

tense. However, when they retold the same story in 
. ' " I . 

the verb follJns (especially the irregular ones) were 
~ ,,' 

in the present tense. As confirmed by the subjects themseleves on 

the subsequent interview, subjects resorted to the use of the present 

tense, not because they did not know that they had to use the paSE !=~ 

tense fvrfflS but it was because they were uncertain about the past 

tense forms ofN the verbs or because they were more difficult to 

retrieve than the present tense forms. And learners usually 

consider that the elimination of such formal elements does not inter-

- fere with the transmission of meaning , (Varadi 1983). In addition, 

although subjects avoided taking risks by not using past tense forms, 

the act of using a language form which one knows to be incorrect 

- rather than avoid the topic or redu~e the meaning should be seen as 

an achievement behaviour. 

- If we disregard the number of formal reductio~used by the subjects, 

we find that the total number of achievement strategies greatly 

outnumber the reduction strategies. 

Another reduction strategy which was also widely used was meaning 

replacement. This communication strategy~as explained earlier/ 

involves the reduction of certain meanings by the lan&uage user due 

to language deficiency. However, the topic is not avoided all together . 
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the learners 
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was used. The subjects avoided using causal relationship markers 

between the events . in the storie's after having .used them in the 
.Amharic · version. ,. 

E.g. The Amharic version ' ( translation) 
" 

since the vulture waS clever, it started 'running around 

the tree. 

. Actual language uS.ed 

The eagle was so 

, 

wise, he ·flies around the tree. ,". 
,,' . ' .~. . r 

Two possible explanations can be given for ',.", the ',reduction ·of. '.~ -' 

these causal relationship ' m~rker-s ( ' i. e. conjunctionslike';~~ _ .. ' 
. " • '~ ..!" .' , ~ , 

"because,'", "as a result"., "but" -etc.) ·])y the subject-s. Th'e 
• :.. . .. , " ".' > 

first lone could be the manner in which they organiJe their; ~" 
utterances. In the Amharic version, . subjedts were i'~rgely 'us.ing 

• _ J 

long complex ' sentences. Since translating these long sentence.s 
into Engli~h was a demanding task'for the subje'cts, ' the~ first 

, ,~ - -
broke tpem into their constituent simplesenten,?es . andd th,,:,ll . \. 
translated them into ·English. During this. operation, the markers 

that had been present in the Amharic version were left due to 
. , 

uncertainty about the form to "be used or the position theJ should. 
take. And in place of these .causal relationship markers they used 

. , ... . 
chronological or addition marKers mostly, hoping tqat the listener 
would ge't the desired meaning. 

The second reason could be the result of the difference between 

Amharic and English clause structures . In Amharic, it is possible 

to show causal relationships with only affixes embedded in the 

verb phrase, whereas in English these markers are independent 

words or phrases. As a result, when slibjects were translating 

their ideas from Amharic into English, these causal relationship 

markers were reduced because their attention was on the meanings 
I 

of the core words. The fact that many Amharic causal r~lationship 
markers were affixes with no independent meanings of h their own 

could have encouraged subjects to underestimate the importance 
of their meanings. 

" 



_. ~ .. . -.~ .. .. ~ . ..... ... ...... ", ~ .. . '" . . _ ' ... ,' 

=35= 

However, many of the utterances in. which the presence of the 

strategies of formal reduction and meaning replacement had been 

indicated may not have any communication strategies at all. 

They could have been the result of wrong interpretation on the 

investigator's part due to the manner in which the data was 

analysed. Unlike the achievement strategies where problem makers 

were used as indicators of the presence of the use of CSs (at 

leaat most of the time), the reduction strategies were identi~ 

fied only by comparing the Amharic version of their utterance 

with the English version (task one) or by retrospective technique 

(task two). In ~ask one', where most of the reduction strategies 

were employed, the number of instances in which the verb forms 

were changed into the present, and where the discourse markers 

were either left out or changed (in the L2 version) was very 

much. As a result, it was virtually impossible to confirm thro~ 

ugh retrospective technique whether all the discrepancies bet~ 

ween the two versions (which were identifi ed as reduction 

strategies in this study) 

due to language shortage. 

were made by the subjects purposely 

Hence, many of the utterances which 

were labeled as reduction strategies could have been just errors 

caused by different reasons (e.g. overgeneralization of TL rules, 

transfer from Ll ' etc.) or they could have been caused by 

memory lapse. 

In general, the subjects tried to compensate their ~ 

lexical shortcomings of content words by using achievement stra­

tegies mostly and they resorted to reduction strategies when 

it involved the grammar of the language (e.g tenses, discourse 

markers). This could be an indication that the rules which they 

had studied in their l anguage classrooms were not automatized 

yet due to lack of practice in using the l anguage communicatively 

(Ellis, 1985: 175). 

Achievement s trategies (except for non linguistic strategies) 

are based on one's native language knowledge and target l anguage 

knowledge. When we look into the data from this ang le we see 

that the majority of the achievement strategies used by the 

s ub jects were L2 based (175 CA5~ ' " n- 12 ). These L2 based 
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s trat eg i es are believed to be more effective for communication 

than L1 bas ed strategies (H aas trup a nd Phillip so n 1983). 

Among the achievement strategies, the most frequently used 

communication strategy wa s generalization and this st rategy is 

believed to be very useful not only for communication but also 

for its potential learning effect (Fae.rch and Kasper 1983: 54). 

The taxonomy shows tha t L1-bas ed strategies are made up 

of translit eration, tforeigni zing' and 'language switch'. In 

this study, trahsliteration was the only Ll bas ed stra tegy that 

was employed by subjects. The litera ture on learners' use of 

CSs, however, states that foreign\L;'\~ _. and' language switch' 

a re frequently employed by learners (e.g. Tarone, 1977; 

Bialystok and Frohlich, 1980; Haa s trup and Phillipson, 1983). 

The absence of these two s trategies in thi s s tudy could be 

as cribed to the following t wo reasons. 

1. The language dist ance between Amharic and English­

l earners employ these two strategies when the native 

l anguage and the t arge t l anguage are cogna t es, that 

is, when they share many words in common (Blum and 

Levenston 1983:134). 

2. The identity of their interlocutors - in cl ass rooms 

where the teachers and the learners share the same 

native l anguage, the use of the s tra tegy of . language 

switch is a common practice not only by l ea rners but 

a lso by teachers (Blum and Levenston, 1983). When 

ever learners find it difficult to communicate in 

English, they switch to Amharic. In this s tVdy, howeve r, . 

their interlocutors were expatriates who did not speak 

Amharic. As a r es ult, the s trat egy of l anguage switch 

has no use for them. 

Trans literation, on the other hand, was the second mo s t 

frequently used achievement strategy in this study. This strategy 

is usuall y employed when lea rners fir s t think in thei r mothe r 



_ ...... .. ~---- '-'-' .... ... ... _ .. --, 

=37= 

tongue and then try to transl a te thi s into the target language 

thereby assuming that for every word in the mother tongu there 

is a single translb+jYD _ equivalent in the target language 

(Blum and Leuenston, 1983:132). The manner in which they are 

t~ught vocabulary (teachers us ually giving L1 equivalents) 

could also have contributed to this effect. 

As can be s een from Table two', the task types did influence 

subjects' choice of CSs. Most of the CSs which a re given in 

'Table one' were used while s ubjects were performing the first 

task (f02 e><-t: 1 510 ). Since what was discussed so far was 

largely the result of the data obtained from 'task one', we 

will only look at the other two tasks now. 

In the picture description task, the achievement strategies 

employed were much more in number than the reduction strategies 

(1'6 "'~ ~: ~ . S)- :1.3 ). However when we look at the sub cate M 

gories we find that topic avoidance, which is one of the reduc M 

tion strategies, was one of the most widely used strategies. 

The fact that more than half of all the topic avoidances employed 

in the study were recorded in this particular task (13 o~t of!J..'1 ) 

should be attributed to the nature of the data elicitation 

technique. In this task subjects had to give descriptions of 

pictures until their interlocutors were able to identify them 

from a set of pictures. As a result, the subjects had a chance 

of successfully enabling their interlocutors identify the pictures 

without giving descriptions of all the features they motice. 

In fact, on all occassions but one, they were successful. If 

the interlocutors had not been able to identify the pictures, 

subjects could have tried to give additional descriptions, . 

of those features which they had decided to avoid till then due 

to lexical shortcomings, by employing more achievement strategies. 

The identification of this strategy in this task was solely based 

on subjects retrospective comments. 

Another feature which distingui s hes this task from the 

others was the presence of the s trategy of word coinag e . This 

shows that the subject s did s om etime s take chances by using t he ir 
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interlanguage knowledge cr eatively in forming new expressions 

of their own. 

In the third tas k all of the s trategies used by the subjects 

were achievement strategies. One of the most widely used s tra~' 

tegies in this takk were non-linguistic GSs, which were only 

used scarcely in the other two tasks. The relative ease to 

show directions by using non-verbal CSs (by pointing at the 

map) must have been why subjects did not use reduction strategies. 

The, Relati.onship, B.etw,e,en, P,rofi.ci,ency. L,ev,el, ,and, CS, us,e, 

The subjects in this study had a difference .of tw.o grade 

levels and hence, it was assumed that there would be a marked 

difference between the tw.o groups in their proficiency level. 

The difference in prof~ciency level, in turn, 'was expected to 

bring a difference between the two groups in their use of CSs. 

As has already been stated in the literature review, 

learners employ CSs when they face communication problems due 

to language shortage. Since the two ~roups were asked to per­

form similar tasks, it was expected that the 10th grade subjects 

would face more problems than the 12th grade subjects and thus 

use more CSs. As expected, the total number of C5s used by the 

16th grade subjects was more than those used by the 12th grade 

subjects (321 c..~";,,, st .t"f9 ). 

The proficiency levels of learners are assumed to influence 

not only the frequency of CSs that a re used but also their types. 

Many studies have reported that learners who are more proficient 

use more achievement strategies than those who are less proficient 

and less proficient learners use more reduction strategies than 

more proficient le arne rs ( e .g.Tarone , I~11 and E//d/1983 ""'" 'b~oI<'J 

;.'" Elf;", 1~<g5', 183). When we look at 'table 5' we find that the 
number of achievement strategies used by the 16th grade subjects 
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was more than those used by the 12th grade subjects. This, 

however, does not contradict the findings of the studies cited 

above since the total number ,of CSs em>loy~d b", , th~ 10 th grade 
. (.,a...5 ",.re ~ f"'o,-.! lA $~" bA-j .~ ,Z ~,,5.<U.5 ~ ' I' • 

subJect s A(see the percentage on the table). When we look at 

the major categories within the achievement strategies the 

ratio between the uses of Ll-based and L2-based strategies 

(see table five) shows that the 12th grade subjects used more 

L2-based strategies than the 10th grade subjects and the 10th 

grade subjects used more Ll-based strategies than the 12th grade 

subjects. This shows that as their proficiency level increases 

their r.eliance on their native language decreases. This finding 

is in line with those of Haastrup and Phillipson (1983); Bialystok 

(1983); and Paribakht (1985). 

The major category that has created the greatest and un­

expected difference between the two groups was the class of 

reduction strategies. When we look at the total number of 

reduction strategies used by each group (table 5), we find that 
the 10th grade subjects used more reduction strategies than the 

~2th grade subjects and this is in agreement with most studies 

(e.g. Tarone, 1977 as quoted in Faerch, 1984; Ellis, 1985; Plus 

the sources quoted in the last paragraph). This difference, 

however, was mainly the over use of one type of reduction stra­

tegy namely, formal reduction by the 10th grade subjects. The 
th . t£ /",o s t 

10 grade subjects usedAtwice as many formal reduction as the 

12th grade subjects. When we consider the gaps between the 

two groups on the other strategy types (both achievement and 

reduction), it seems unlikely that this vast difference was the 

result of proficiency level alone. In addition, the data given 

for the two groups for the strategies of topic avoidance and 

message abandonment (T able 3) does not correspond with this 

because the 12th grade subjects who are assumed to be more pro­

ficient than the 10th grade subjects used these two strategies 

more often than the 10th grade subjects. These results con­

tradict each other if one considers proficiency level as the 

only factor that can influence strategy choice. 

) 
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The possible explanation for this contra 1ct10n is that 

it was caused by variables which had not been controlled. 

Strategy preferences are influenced, in addition to proficiency 

level, by the following: learners' ages, their personalities, 

_. __ learning situations and task types ' (Faerch, 1984; Ellis, 

1985). The learning situations and the task types for the two 

groups were similar. Therefore, the variables that caused this 

inbalance could have been personality factors which were the 

result of the differences in age. 

The lOth grade subjects were younger than the 12th grade 

subjects by an average of three years. This fact may ' have made 
them less inhibited than the 12th grade subjects. The lOth 

grade subjects were more concerned about the speed or fluency 

of their utterances than the accuracy of the language they were 

using. The lOth grade subjects preferred to take risks by using 

forms which they knew were incorrect rather than avoid the topic 

or t ake long pauses to retrieve the items. As a result, they 
used many more formal reduction strategies than the 12th grade 

subjects. It is argued that learners' preoccupation only with 

fluency and the under use of the internal monitor leads to more 

structural and lexical inaccuracy (Johnstone 1989:147). 

The 12th grade subjects, on the other hand, because of 

their higher age and grade level were more conscious about the 

grammar of the language they were using than the lOth grade 

subjects. The fear of making mistakes infront of people was 

greater on their part and so they were monitoring their utterances 

more carefully. As a result, they used many fewer formal re~ 

duction strategies than the lOth grade subjects. 

This preoccupation with the correctness of l anguage, on 

the part of the 12th grade subjects, could explain why they 

used more topic avoidance and message abandonment than the 

lOth grade subjects. Since their desire to avoid errors was 

great, they did not want to take risks by using forms whose 

correctness they were not sure about. Instead they preferred 

to avoid the topics alltogethe r or gave up their utterances in 

mid sentences and th is assumption i s in ag r eement with Smi t h 
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and Kellerman (1986) who state that the use of the strategy of 

avoidance presupposes that the l earner is to some extent aware 

of what the target structure must be like. 
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Chapter five 

CONCLUSIONS AND RECOMMENDATIONS 

Concl us i.ons . 

The objectives of this study were (1) to find out the types 

of CSs which were frequently used by Ethiopian high school 

students and (2) to see what effects their profieiency level 

had on their choice of CSs. However, since the number of subjects 

who - took part in the experiment was very few and because of the 

nature of the tasks they were asked to perform (i.e. their being 

controlled), it would be wrong to conclude that what was observed 

in this study could be representative of the performance of all 

senior high school students in and out of classrooms. Never­

theless, based o~ the limited data that was obtained, the follow~ 

ing conclusions were reached. 

1. On the type of CSs students use in general: 

1.1 The choice of specific strategies appears to be constrained 

by the task type, that is , some strategies are likely 

to be used in carrying out some tasks more often than in 

others. 

1.1.1 In narrating the story students used more reduction 

strategies than achievement strategies. They mostly 

resorted to reduction strategies when the problem 

was caused by shortage of grammar knowledge but when 

the problem was caused by lexical shortcomings of 

content words, they used achievement strategies mostly. 

1.1.2 In describing pictures they used more achievement 

strategies than reduction strategies. The reduction 

strategies were the result of lexical shortcomings 

of content words. 

1.1.3 When giving directions, they used only achievement 

strategies. They compensated for their lexical short­

comings by using non-linguis tic s trat egies. 



=43= 

It is hypothesized that the above comments may be true 

when ever these types of task are employed. 

1.2 Senior high school students prefer to us e L2-based s tra­

tegies more often than Ll-based s trategies andth~ mo s t 

frequently used L2-based strategies are genera lization 

and restructuring. 

1.3 Transliteration is the only Ll - based strategy which 

Ethiopian high school students use when speaking to a 

foreigner who does not speak the local language. The 

strategies of language switch and foreignizing are not 

used in such situations. 

2. On the relationship between level of language proficiency 

and strategy perfe rence: 

2.1 The choice of specific strategies is influenced by one's 

proficiency level. However, this is constrained by the 

following factors: 

2.1.1 the type of t as k - some strategies are employed more 

often by less proficient students on some tasks while 

these same strategies may be used more often by more 

proficient students on other tasks; 

2.1.2 personality factors - inhibition or greater self 

awareness can lead to greater use of avoidance stra­

tegies. 

2.2 Students who are less proficient are likely to use more 

CSs than students who are more proficient. 

2.3 As their proficiency level increas es students are more 

likely to use achievement strategies than reducation 

strategies. 

2.4 Students who are less proficient rely more on Ll-based 

s trategies than students who are mor e proficient. 
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Re.comm.endati.ons . 

Based on the findings of this study, the following recommen~ 

dations are made. 

1. The teaching of English in schools should be directed 

not only at promoting accuracy (as is presently done) 

but also fluency. This can be done by incorporating 

tasks which are communicative in the text books like 

role plays, games and information gap activities and 

raising the awareness of teachers as to the purpose 

and value of such ta s ks. Such practice, in which the 

focus of the lesson is not on the formal corrictness 

of the languag~can give learners greater awareness of 

the effeciveness of specifi c s trategies for enabling 

communication to take place. 

2. The language tests that are given in schools focus mos t­
lyon formal correctness. Such great emphasis on this 

. aspect only can lead students to w~ongly assume that 

they can only be understood when they are using correct 

forms. It would be very useful to also give oral tests 

(e.g. short interviews between teacher and student or 

between students) in which students are given credit 

not only for formal correctness but also for their abi­

lity to successfully communicate with their teachers or 

classmates. 

3. Teachers should teach their students some of the possible 

ways in which they can overcome their communication 

problems that are caused by language shortage (e.g. how 
I'lr,c:.e 

to use paraphrase, mime and gesture i1(0f unknown foreign 

language items. 

4. Students should be highly encouraged to use English in 

classroom situations. And when learners are trying 

to communicate their ideas in the class, teachers s hould , 
disregard the errors that the students make (at least 

they should refrain from interrupting them in the middle 

'" 
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of their speech to give cor~ections). In addition, 

they should never laugh at students' errors, however 

absurd the errors may seem. Such behaviour is likely to 

inhibit students and to frustrate their desire to 

communicate in future. Instead, teachers should be 

more concerned about the meanings that the students 

are trying to communicate. And if teachers fail to 

understand what their students are trying to communicate, 

they should give their students more chances to make 

their messages understood such as by asking them to 

give more clarifications. Such practice can encourage 

learners to use more effective CSs and thus encourage 

them to communicate their ideas more confidently through 

English in the future. 
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. Appendix A 

1. The st6ries for task one 
. . 

a) First story 
.The Amharic v'ersion 

,hlf!, ntll9" CDfi:?9" nen. h{lQ ~:Jol (\OD</'Hl lit\l(\l 'MTCi'f nl~Ii:l'n.J' 

Tl "'l,Q.C.1 CDn ~ MLV9" {l(\.h If!, Mhll.t n600 {lC 1fl n9'l.</'1'(\(!)' </,1 M 
h Il. 10 1 n ~ H h 111;' n 1119" C 1 'i.e h HS9" CD Q 11;' OD OD (\ Ii I! OD ~ CD Q 11 ;. ~D'j.lll 

, ~ . ' .' 

Ii Q (jJ. OD l1f!, n 1lj9" 'l1 ;t"'l ~ n C' 1 oq i'i OD l1f\. 'I' h lQ c;'iQ n 1lj9" Q h OD en. f1/lh Il. ;'1 
9" ~ 1 'It h:l' ~ f1/l h Il. t nOD l) 11 !:W" n rq9" ,tc, Q Q OD t\{l (\OD n l' 9" CD n ~ t;' , ~Q f. 
If!, M l{l'tt 'hl~ QJ~</'t 111 CD~ 'I',:/t" 1e ~'Vi1' {l(). ,,\It;' nf1/l h ll.:l' tie 

. . ~ 

hlmt\m(\ nODm~1j9" nZl~ nen. f1/lhll.;'1 n300 {lC 1fi(!). hH,J9" 300 {lC n 

ODhn, h ~tnr'jm CDQ 11' :Jo n iM. -jriD(\n: : , , 
( " 

Translation ( by the investigator ) of the Amharic ve'rsion 

One very fat man wanting to decrea~e his weight decided to do 

physical exercise. 'For this purpose ,he bought a bicycle for 600birr. 

The next day he went far from his house riding his bicycle and 

then started going b~ck. The , road to his home was very hilly 

and after he went half way, he became very tired and was unable 

to ride his bicycle. He felt angry about buying the bicycle and 

decided to sell it back, HB then went into a shop and bought a 

. piece of paper. After writing " For sale " on the' paper he put · 

,it on the bicycle • At last a man bought the bicycle for 300 birr. 

Then the man returned to his home by taxi feeling angry about 

the loss of 3~0 birr. 
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b •• : The second story 

, I . . 
The Amharic version 

fl1'\;t CIJ.l1 nf-/rj: IiC ,tlit· 9"1{l ~ I'n,,'f r)1l A1fl.tM Aft Jjtc; 
9" 1 0.-1 IlOD {l!j t illR . . m.i'j 'P H 1,(3. ODIfj (J)./"j 'I'J' Ago t .(//.l Ii;re . nl1l9" t ~11Ic;i1n.1 
Il OD {l!j t ill R ~ (to 1- ~ 'I (\ 'f l1 £;"9" Ago .t (//. {l ()'j' Ii Il \, n C lJJ.I'j 'P n ;hi ~ l' n ,t Ii ~ [J, 

&J enC !lODC ~'I9"· . Aft(//'lIlODJH ~(l<1 nODh ttl nli~ . /i-&J Iit'J-IC I't~ , I 
~ 'fn t 1ODf.!' ~ smi. .ODIfj nODm~l1!, .1OD r~ nf-/~ f:I-& S tm9"'l'f 9" l.l"OD HI) 'l'1i r'l.~ ~ 
J If>;tt 1lf t (//. 1'llJ?j C!l-1 . 9" 1 fl. n tl'" ~:: "( 

> 

Translation ( by the investigator) of ' the Amharic version 
< 

While a dog which was tied ~o .. a tree was eating food a vulture 
;~ , 

saw it and came towards it to eat the food. When the dog.., saw· the . 
~. J •• 

vulture, it became veryy angry and went towrds the vulture in 

order to eat it. However, because the vulture was clever, it 

stareed flying aBound the tree which the dog was tied to. And 
. ' . 

the dog, while it was going around the tree following the 

vulture, the rope . with which it was tied became shorter and 

shorter. Finally the rope .was . wound · around the tree and the dog 

COUldn't move. At this moment, the vulture ate the~og's food , 

and left. 
\ 

• 

.' 
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Appendix B 

In this section the utterances of the subjects are transcribed 

in full; In addition the GSs that were employed are classfied 

and explanations ( where necessary) are provided. 

The symbols and abbreviations in the transcription denote the · 

following 
I 

= pauses - . '. 

I = self corrections 

II = ressructuring 

[ ] = interlocutors utterances .' 

" ! ~ , 
( ) = explanations or clarifications by the investigator · 

L1 = Subje~t~s Amharic version 

R.D.= according to the retrospective analysis 

I.M.= what the subject intended to say 

(int. mean.) 

r 

.~ 

The codes for the communication strategies are the following . 

1 = . transliteration 
, 

~ 

2 = paraphrase 

3 = generalization 

4 = restructuring 

5 = word coinage 

6 = prefabricated speech 

7 = non 'linguistic 

8" = formal reduction 

9 = meaning replacement 

10 = message abandonment 

1 1 = topic avoidance 

" 

) 



Task One 
12th Grade 

_~ . \ r 
. ( . / . .-, I I . 

( S tart retelling ) 
( , . . 

,-

~':'\'iE-d )'\0. I 

. .... .. ~ '. ' .. -., .. .... . .... .--' ~ :..' 

(](lHaJ. (j)Ji:L ·iol !\liD 'I' lt'l & 1\1t;' ~t!\J' ~ ~t'l TCt nl'1'Il;!'r'1.J'Tl I\~M1 
()) (] It;' Mh.t\t 11-j n600 {lC nlJ.l Q1qr> Mh.t\t n I' \'l t'l' (J)'11\ [l;t ~Q hlJ.l 

(jgol\t'l OD 11+ 'l1j<l'l InC hlJ.1 10lJ/'i OD ll,g. til? h;!'taJ. OD I'lt Mh.t\iol hlJ.1 

;t'l nltl hM t\OD/'i'l' '{1\1 Mh.t\iol hl-j hlJ.1 Qqr> (J) Q M 'iQt;' ~CVi'l' {lIP . , 
(J) L'I't l'Ht nl-j !)I? !\m,{ Mh.t\io !)I? hlJ.1 hI :Go (] aJ. ~ OD Iljt;' n 3 0 0 {lC lfiaJ. 

O'J l\t 300 {l e ht'lL o<J M \ aJ. hlJ.1 til-j 300 {lC Mh(]L nllj9" tq2 nl'tnrjffi 

n ;th tL ~Q (J)Q ~ io11 

There is a ma n who wants to lose some weight- and he-start ed towa rds 

physical activity 
9 (L

l
= he decided to do some phy s ical activities) ~/~ 

h e bough t a bicyc l e - he bought a bicycle which cost 600 birr 

9 (L
l

= for the purpose of decreas ing his weight .. . ) 

th e n ~e went- very far place 
9 (L

l
= one day h e went far from his house) and 1 

while he was returning to hi s home h e felt tired 

9 (L
l

= afte r he h ad covered h a lf of the road ... ) 

11 (L1=the road to his home was hilly) 

h e can't/ couldn't ride the bicycle mor e tha n tha t 

- , he went to the : - t~ th s hop and bought a paper and he wr ite on the 

paper/he wrote on the paper 'for sale' 

9 (L
1

= ... and h e put it on the bicycle) 

a nd somebody came and b ought his bike with 300 birr- and the fat 

man was disappointed because he bought the - the bicycle with 600 

birr but now he sold it with 300 birr 

2 (L
1

= because he lost 300 birr) 

the n he went to home - very disapPointed 

9 (L
1

= as a r esult he ... ) 

S~\'o1e ct no.'l.-

. h l Q. nllj 9" ())lj:?9" (]aJ.~ \nC ~(]aJ.1' h{lQ iol I\ OD'1' 11i ,{1\1 n lin t'l1\,{t\ 1 

9" l1/lh.t\t G01l-j t (J)t'l l {lilht\t n 600 Il C 1? 1fi o {It'lh t\,.I 9'' h1 1-j n)/j 1'lJ\ ~ 

'I' {l;tI\ GO ~,g.U\l r,lJ.1 'if. nl'll\ ~till(]1 [l;t!)1? hQL (] n)/j ())Q ~ioI\OD OD M t 

0'.1\1 J (] aJ. 1' nllj 9" ~Qh GOaJ. I'tll'j ())Q ~io (jgo1\1l QIqr> . OD I1+ 'll ;to<J MlnC Q 

hODaJ. nllj9" tLQh 9" nllj 9" I?t;'Q '\0 (Lllh i\. iol OD l'lt t'l!)o j l\ 1'1,g. (J) C,Q nn1? I? ~'l 

fa r,lJ.l ~io hQL(] n)/j nllj 9' tnl'j m Mhi\.iol I\ OD /'i'l' l?'{o J o hlJ.1 hl,g. M I? 

11jt; (J) L '1't I? m e:l'() ([) L '1't 1'H f ([)L '1' io!)e ~M'l' {l (P eM n;to Jll ~0Ijj'i'l' (l • 

/). eJ-l tL~,g. I'lJ \ (]ffi. em I? 'I' 'M (It'lht\ iol n300{lC e lf-l 'l'() ~()ht\t 3 00 {lC 

t'll\ht'lL nll'tU (] ffi. I'ffi. nllj 9" et;'Q'I() hf-j 3 00 {lC Hilflo ([)Q ~io 'i!2:: 

\ 

\ 

\ 
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A fat person - and for that matter and he - 1 and 9 (Ll = inorder to 

wanted to buy a bicycle 

decrease his weight) 

and he had bought a bicycle for 600 birr - a nd one day he wanted to 

ride a bicycle and go - remote area 
. -', I 

he . went to a very far area and - return back 

9 (Ll = ' .. and wanted to return back) 

for the waYI/ his way to his house 

6 a nd 4 

the way was - mountainous and difficut to go 

3 (Ll=hilly) 9 (Ll=ride the bicyle) 

, and he tried to 
~ \0 

er - tired- too much tired 

9 (Ll=he became very tired) 

and can not even// at that time he was not a ble to ride the bicycle 

4 a nd 11 (Ll= he wanted to sell the bicycle) 

, - he- couldn 't ride the bicycle and 

- \here was a shop 6there and go to it 
)3 

then and went on his foot and 

and entered the shop and asked 

the piece of paper 

9 

and he couldn't ride 

on that paper he wrote the word 'for sa le' 

(Ll = after he h a d bought the paper . .. 

the bicycle and the man he asked to buy the 

bicycle and he sold the bicycle for 300 birr and he was sorrow/sorry 

for that he lost 300 birr a nd he sold his bicycle for 300 birr 

9 (L
l

= no causa l relationship) 

and was sorry for that matter 

Subject No .3 

n'1.Go(](]). InC nt; iH1Qio'1 P'/tiD,/, ln MTCt ()cot'l?t 6'.() 1 nt;" nt; t'\h 

11~ it ()co ,/,Hj n'1 .Go l1t'lhl\t n60011C 1fi nt; nt'lhl\1t'1 ,n n'l h~1t C 1 ~ 
M; r'\QD () t'l ':J 0lJ i"i co '1 1.Go n '1 Q co f1l n f1l 0' ()() Q h co (]). n t; ~ n. io co '11.Go n III 9" '11 jOl 

co 
{] t\ I nC co co Ml ()() n ,t(]). ~mco (]).t;nfl h 1\ io'1 MM io tj e ~0V'i']' 11 r.. M 6'. n t 1'1 
fl n'1.Go (] (]). co,], t 300 11 / C 1fi(]). 300 nc ncoh(]{, n ~t<;'QQ alQn.it n;tMI. 
~Q : : 
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There was a ma n who wants to de c rease his weight 

doing physical exercise)/8 " -' 
a nd h e bought a bi cycle 

q ( no causal relationship) 

the n ex t day he goes far from his house in his bicycle - and wh e n 

h e wanted - to come back to his house 

2 (LI = return) , ~ 

h e felt tir ed and h e c an't ride the bicycle 

9 (L
I
= after h e had covered half of the road ... ~i 

- because of the - be cause of the - way 

9 (L
I
= because the road was hilly) 

and he wrote 'for sale' in the paper and he put infront of the bicy l e ­

th e re was a man / e r- the re is a man who wants to buy this bicyc le­
S,-B 

and they have agreement with the bicycle 

9 (Ll = into mean. ' they bargained about the 

price of the bicycle- R.D) 

and he se ll 300 birr to the -to - that man -and he and- and the man 
'b 

i~ very angry a bout this - he- lose 300 birr. 

Subject No . 4 

n l£l. nm. In L SfJ naH h{)Q -iol () 1iD 'l'ltJ £() 1 Sl h{)Q 1019" nMTC l' 
t )Gll 'I' I tJ () 1'10 M-!;LJ, n 11 -'\,IJ () tJ h r\ t 1 f-j () t'lh I". ,,19" n f-j ffi. n 6 0 0 () C I ffi. liD n 

() '"I h Ii S 1 () tJh 1".1' h 11-j n;V) e aJ lll i'\ h (].io liD 11Q. e (!)Iij i'\ h n,,. 

C 1 h ~Q nlll (jgD()tJ () IiDIiDA tJ (iJ (]c;" n "'iQD Annt 1H 1Ji)11~ nlij9" '1119 InC 

Jll7' '111' IiD Yi'\ nfll1f1: n,eC(] nlll 9" QhODQ.l; nfTI 9" tt;'QQ hl-j htt;'QQ n;V) 
rt/lht\iol () OD1'i'\' eaJ(]l<;" aJ Q nlQ. M l{)"fo aJL 'I'1' e 1f-jt;' Sll aJ L'I't tie 

1'0iJli'i' {)(\. e?ifi:n1't; hf-j 9" nlQ. nffi. OD 'i' t Jll n/lhr\1' n300 ()C e 11-ji'\ h 

I-j nH.\J 9" hilm n;V) (jffi.I' ffi. nfTI 9" tt;' QQ nt; 300 {)C nOD hr'l<' nfTI 9" tt;'QQ 

n ;thr"l. (j) Q n,io ~Q :: 

There was a fat person who wants to buy bicycle for 600 bi rr 

Z/ 11 (Ll = he wanted to decrease his weight) 

in that extent// the next day he went on a trip far from hi s h ouse 

4 

a nd when h e return home the / h e wasil when he was falf of the way/ 

the road was uphill 
4 a nd 3 (L

l
= 'reached') 
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and he was very angry and he decide to sell it back 

g / 11 (L1 = he became very tired) 

and he entered the shop and buy a piece of paper - er write on the 

paper for-for-sale- and someone bought- bought cycle for 300 birr­

when he boughtl/ when he sell the bicycle he was very angry 

4 I 8 
and - he as well as he annoyed he lost 300 birr 

6 

and he started to his house with great angry' 
-----1 

and he was very angry with himself 

Subject No.5 

h9"lijf1. I'll£ tc.'1lJ.t htJ\ I'llf!. n(JH ?n(]J.\d'l h{l£t nnnTCt I'll 

ipn;N4 /)co </' \n (Dn \e;- h H,J9" n)li I'llf!. {lnht\t nco1lit (DM' n 60 0 flC 

I'llf!. flnht\t ellitl flt'lht\'lol9" hili n)li I'llf!. </'1 111 t\J£C1 eLtl?tl 

.111 11£c.1 n)/l r'\QDM (D£ n.'lo ?0W)t'lQ(D. co 1 If!. nf1)9" '11;tol Ii 

/)tJ\ 1<9i"i co 1 If!. tie . £hCO(Jl. n,Qhco(D. /)9"1 flnht\iol 1/-j1l}. fit,. tnt/m r\t(j. 

{lnht\iol /)con']' (Dn \e;- (D£ I'llf!. M '42 I'llf!. M h£c.n n)/l n300 {lC 

I'lV'l,I/-j(D. m 1"I'QJ.c;- n300 {J[ 1/-j(]J. h/-j9" n300 cohn~ r'l.se tnt/me;- (D£n.'lo 

n th Il. -/@l/\ n: : 

There is a man who wants to decrease his weight by doing~ports 

3 (L1= physical exercise) 

and he decided to buy a bicycle 

9 (L1= no causal relationship) 

then he bought a bicycle with 600 birr - then he to a -trip -he 

went to a trip with his bicycle 

9 (Ll = by riding his bicycle) 

when he is ·returning from the trip, the road tht takes to home is 

very hilly-aJd'w~en he went to the road is half going is very tired 

I, 8,8 

and is very angry he bought / boughting the bicycle 

81 5 

then he went to the shop to buy / to sell his bicycle with 300 birr 

9 (Ll = he asked the shop keeper to buy ... ) 
and the s hop k ee per~greed with 300 birr 
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he sell by Itol with 300 birr- th e n again he is very a ngry that-that 

he left wih 300 birr 

g18/ 3 and 9 (Ll = when he saw that h e h a d lost 300 birr. 

and he goes home by taxi. 3 
~ . 
Subject No.6 

...l "" . 

J mq;?~ (J(IH JMilol h{lQt [11. me:!'l (\GD'I'I(] MTCt /l ao (]?t 6../l 

1ht;' Ilt"lTCif' 1I1B- {l (]h i\ t 1fi e;' n fi {l (]h i\ l' ~Q • he;' Wli-l aJ. 

9" Ij e 1f-I aJ. (jqo Ilt"1 n. 10 (jqo Ilt"l 'I 1 ~ (] /l lJ I 111 t ~ ao 1 1'10 Q h ao aJ.c;' 11 ji. m 

hl-LJ n)l) {l(]hi\?fol 1111'1 /l6Dl'1'l' 6../l1 1IlJ.l 1I 1B- M aJ.(]1' . ~Qe;' 

mt'. 'l't 1fi mt'. H Ije fi."C 1'\/\ {lft. /lm6.. he;' 1Dt'. '1'101 {l(]hi\io Ije 

/l1'fi." 1IlJ.l (]B-t"lf ao t {It'. Inc . Jll {l(]hl'it ~l/-jaJ. OOQ"®:6 J 1IlJ.l 

1I1B- naJ.~ 300 m: 1aJ. ~1fiaJ. he;' 300 {lC IW1 n99M(jo naohn<. t<;'QQ:: 

There was one man- one man lone fat man - he wants to reduce 
3 

his body weight~ and he wants do some exercise- sport 

Sf 9 (no causal relationship) 

and he buysl bought a bicycle and went for a trip 

9 (no causal relationship) 

then when he returns from the trip the road was r~illy and very tired 

8; 11 (Ll= he stopped riding) 

and wants to sell the bicycle that he bought - and ·be went to a 
b ' 

shop and he bought some paper from there and write on the paper-
3. -

on the paper for sale- and someone comes a nd he was lIthe fat man 

was bought ~that bicycle 600 birr 
lj: 

and he sells 300 birr so he I lose 300 birr - because he lose 300 
8, 2 r "? 

birr he goes very angry 

'3 
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Story Retelling Task- •. 2"~ 5t-o"j 

.. . ... . .. .., ~ .. ' .. ' ... .. : ... ~ ," ." .. . .... :. 

Subjec t No.1 
tIt\ n V\.. t aJ.ii t;" n 1 -tt nqo? InC Cll?j '1' n 1 f!: 

n I-j fj: tI C ;ttl? I ('J ~ n lJ.l 9"1 {l n?n i'j fIn C n H.V 1 1H nqo? J£ C; 9' 1 {l 

n CD {l i'j t Cll?j (j). £ CD n} 0 II lJ.l GJ.i/ CIJ. 0 h nqo ? (j}.l n. J £ n n} 9" T C; Q -'l() f - nlJ.l n (j.) 
n CD {l i'j t tit l' C n qo ? CIJ. n III 9" {lot InC n lJ.l I-j <j, 1 £ j-J ~ (/). !! OD C ffi.Ii (])fO n (j.) 
nl'fhM'f litj-JC lOD'\-nJm~ nJm~ ODfi) nlJ.l ODffiUj i'j£ lIl./"l'POD 1 'l'Ij'l'tI. 

nOlnf9" 9' hlJ:W' lOD'\- nn}9" Me. nHJ'1 1H n~?ClJ.9"1n.1 not ~Q:: 

The story is about a dog and an eagle - the dog was tied under the 

tree and was eating food - then the eagle saw the dog eating the 

food - and ' :he wentl/ wanted to eat that food 

4 

then he -he flew low 

9 (L1 = he came towards the dog) 

then when he tried to eat that food the dog was very angry and tried 

to catch the eagle - then the eagle started to - round the tree 

11 (L1 = the vulture was clever) 

and the dog followed the - the eagle 

9 (L1 = the dog also went around the tree following .. j 

- and the - tie which the dog was tied became shorter and shorter 

3 (L
1 

= rope) 

by while the dog was trying to catch the thief - finally the tie 

already became very shor t- and the dog can't - catch the Ilcan't 

follow the eagle any more 

4 I 8 
then the eagle ate that food and flew . 

Subject No . .a. . 
- nl-'\.,t CIJ./1 nl-jfj: liC ;ttl? InC nl-j'f ClJ.1'jP 9'1{l tnm n ·lJ.l WI nqu? 

Q1qo I-jfj: 1)£ ~. {l(). Inc Jll H('JlTjtl 9'1{l nOD{li'jt d.n 1 
n t;" Q) Q CIJ./1 'P tIQn ITj n t;" CIJ./1 '1' II qo ? (1).1 tI;te n qo ? ClJ.I n OD {ll) T Gl sa rr. t ~ 'I n 'f 

nqo?{/). {lOV Inct;" hli~ Ho6 J £j-J?o nlJ.,) aJ.i'j 'P nM I'\M n(j1J SH n9"tj-JCnt 

1K 1OD~ nJm~ ~Q ODffi~ 11 1)£ 9"19' ODHIj'l'() nS'l>;tt IIqn?CIJ. ?ClJ.rjCIJ.I 9"1{l 

not ~Q:: 

Once upon! a time a dog was tied under a tree with a rope and 

there was II food was given oto it 

4 

and there was a bird under - on the tree 
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and the bird wanted to get the food and came to the food -

- while the dog saw the birgkhe dog wanted to eat the bird itself-, 
when the II at that time the bird was to see to want 

4 

a nd this bird is - rotating around the tree 

S/ 3 and 11 (L1 = the vulture was clever) 

and the dog II while ' the dog was rotating around the tree 

4 and 9 (Ll = •••• to catch the vulture) 

the rope was too short 

3 (Ll = .. . got shorter and s horter) 

and the dog itself can't ~tate- mEre than that 

3/ 3 (L1 = move) 3 (L1 = at all ) 

and it can't move more than that a nd at that time the bird 
"b 

came and ate food 

2 (L1= when the dog couldn't move itself 

any more ... ) 

SUb
j e$-h!t't·"'3Ql.cj \nLT Ii!j: liC tOt 9"1{] 71 ~nr'l'f \nC Illi b')~ 71ft 

SSt t; S ') I 9" 1 {] 1'\ ao {] r'l t m.e r). £ ao I1j (\ n iJ. ') (Jkj (j). h go ? (j). n "'!PD I1j n t 1H <W'l (Jl. 

1'\al1hr'lh(\ nqo?(Jl.') I'\ ao{]r'lt m.e ngo?(Jl. hi ~'1I'\T nH..u') 1H hgo?fD. {](\'l' \nCt; 

nli1> HoC: S £H?(\ f'lJ-JC aJ./'l 'P ngo?(Jl.') n9"th ttMt 1H 1oo!j. £moom9"t; Ii~ 

r'l£ 00 ') '1'1/ 'l'1i Jl? t;M nH..u') 1H ntfl?M ~<W'l 'P,) 9"1 {] £nr'lt; 
£~'1(\:: 

There was a dog around a tree tied - tied to a tree and eating food 

there is also ~ eagle on the tree 

i, 3 (L
1

= vuluture) 9 (Ll = a vulture saw the dog) 

and he intended to eat the food and came to the do g - the dog 

tried to eat the eagle and follow him 

9 (L
1

= the dog wanted to eat the vulture to protect 

(the food) a nd went towards the vulture) 

when she I' when the dog follows the eagle he goes around the tree 

3, Sill (L1 = the vulture is clever) 

and ~hat respect the dog barked around the tree 

3 I and ~ ( L1 = the dog follows the vulture and 

and the dog can't move 

8
1 

11 (L
l
= the rope was wound around the tree and 

became short ) 

and the eagle eats the dog's food g 

I 
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Subj ec t No.;f 

nl'lT (J);j nliG: liC n1SD JJ. ;tnt ~1{1 -rnlj InC hfiJ9" 'ill 9"1{1 
n a:> fJlj-r nl.G. ngDt 6..n 1 ne;" (W'j'l' ngDt(]).l M' fiM 1K nllj9" HIlj'F ne;" 

m.rj '1f'l. (D .Q n f' t (]). L m f,;- hgD t 1M' () Ilj 9" {I ()']' n n InC n Ii ~ Ho6 J n I' j-ie. n I 

-rl £j-iC InC he;" @(j 'PJ' n 9" -rj-icn-r 1J{ 100 1- M<'.e;" noo ffi<'.T'j J'rttl 100 :1-

h m <'. e;" 00 I '1'1/ 'l'1i h;J';t-r n fiV n~ t(]). 9' 1 ().l n tl t ~Q:: 

There is a 

there is a 

food 

dog tied under a tree and the dog eats 
'iI J-g/ 

- eagle II ~he re is a n e a gle who wants 

i 
'b J 8,3 (Ll = vulture ) 

its own food and 

to eat the dog's 

and the il when the dog saw an eagle the dog feels angry 

4 I '0 
-< " 

and he runs with II to himll with the eagle 

~ , 3 (Ll = toward s the vulture) 

and the e agle was so wise 

9 (Ll = s ince the vulture . . . . ) 3 (Ll = clever) 

he flies around the tree - the dog- the dog- the dog runs around 

the tree 

'ill 'is / 9 (Ll = whe n the dog also runs around the tree) 

and h e . . . 

10 (Ll = the dog wa s unable to move) 

the rope was too short - and lastly the eaglell an eagle eats the 

dogs's food and goes ' to his house 
Sub. ruJ.5 '1 , I 1,Q. nliG: Ii ;Tn InC (]).T'j()J. 9" 1{1 h I'nlj InC nl.G. 
• hgD? 1'aJ.f'i(]).1 9"1fJ h£ t noo{llj-r oollj I1C 11 aJ./"jilJ. hgDt(]).l ns£ noo{llj-r 

h~?(]).l LIlj (DQ hgD?(]). ngDt(]). 11 nl1j9" fJ()']' InC he;" nli~ f-I.6J ooj-iC !?oo <'. 

nli4. f-I.6~ f'lHC 1'()J./j()J. 100.G. I' ;tl'l<'.nT OlJ mC £'00<'. ooffi<'.1'l' 1)£ nyntJ'I' 9"1()'1 
oo fJl) -r ,JNf: : 

The re was a dog tied under a tr e e- she is eating food - a-hawk 

sees that - the dog is eating food and wanted to eat the food 

'6, ~ I 3 (L
l 

= vulture) . 3 (L
l 

= c a me ) 

but a h a wk going to the do g 

9 (tLl= the vultur e wenttowards the dog to eat 

its food) 

but the do g saw that the hawk- wa s c oming to him and started to 

s hout 

1 

but the hawk is very wise 

:3/ 11 ( L = 1 the do g ra n t owa rds the vu l ture inorder 

e a t it ) 

to 
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. " 
and . the hawk started to to round the tree II . 

around the tree. 
.. ' -

1 and 4 I ' 

Then the rope - tieing the dog is shortened 

" 

. 
~ / 9 . (L 1 = when the dog goe s around the ·tr~e • . :,.:.} 

'"" .... - ,<. " , 
finally the hawk can eat the food of the. dog. 

8 
.. 

Subject No.~ '. 
'. 

h1Q.iIJ.ij \nc. .T ht;' nliij: ne ;til? \nCht;' ~ 9"I{.l · M M"Io.. . Sll > 
9"1{l r'lOD{lt)thlQ. ngot. f'lpolfl Ii" t)e hgvt.i!Jo 9" 1f:!..1 QI\~{]/lt,.;itl t:JA.1j" . hft. 
(]). 9"~_f!':l~._~~ . ....,t~C ."I ." .• ·i\1J mW.1 ·i1H·, hgot.(]). ." -,:'yl, . 0 ... ':; 

(J'J.i1·P!~.~_ aJ.;Q.-, !'f'. t.~~, r::,S '1\ , ~OD <'. T M) I'1go t. (]). , 9" In.l . ~ r'lOD {]t'\ t n ~~? I;M.I' 'OD flC y OD r;: 
nUJ,flCnt ' 1H (])./'jffi. v;tli<'.nt n1lir'lt -h,S'm<'.I'1.1'mt,nlJ nOl{.)"r'cnt iH .. ~gDt.(j). 
9" '] (101 nM'? r'l OlJl it e Tt'\ t\ h ~ 9" 1 (101 n '1't'\r'r OlJl it ii(j tl: :._ . '.:. ." 

:-'" ~ "f'" 
. ~ .;. ,f ;t 

.-. 
.. • .f. . • ; ... 

There w~ss a dog B:nd he was tied to a tree and an ,eagle comes " . 
. . 3 

a tree - he swas the dog and there was food with the . dog .' 
, -- '. ~,' # 

3 ( L 1= near) 
t· 

and the eagle wants to eat that food 
/ ' 

'i! / 9 (L 1= .... and came to where the dog was tied) 

and he was decide how to eat that dog's food . , 
3 ( ' Lm. "made a plan" - R.D.) 

/ . 

.. ' :¥. 

the eagle I I when the dog sees the eagle, he barks and run eagle 

S, ~ / 4 and 9 (L1= ••• began to run towards the vulture) 

and the eagle - surrounded the II the eagle went around IIi! the tree 

1 and 4 
/ 

when the eagle went around the tree the dog also barks to it I 
l!, I , 

the eagle and wents around the tree 

1 

by this time the rope that the dog was tied becomes short and 
g 

short and the eagle can easily eat the food I the dog's food. , 
'l> 

"' .. 
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T A S : K 7 " TWO (Picture Descriptio~) . 

Subject 'No ."3 
1. She is crying -her hair ' jus t - make ' • •• 

1 O ~, .' 
and she try to dry her tears ' with a handkerchiaf . 

(This one] 

yes 

-" I " -
, 

2. She is laughing face - and this, '- this -II her chick ... , 

'. , 

"'I • • , ......... 

4 and 10 (i.m.=!she has dimples on her chickS. ~R.D.) 

She 1s extremely hapPJT - her "hair is frizz- his nose cORen , is ", 
" I I I c ali. see his. nos e openilhg ' '" • 

. ~ 7 
4 and 2 J' , 

Ypu see her face is 6ircle face'~ circle face- ftizz 

2 

[js this the oni] 
is he frizz? 

IJhiS.J 
yes 

• 
'., 

Subjectt No.?.. . " 

1. There is~ woman having a long hair- and the long I I the hair 

2. 

is • split I a split hair 

Jf, 1. 
'and she seems nice woman turning her 

) 

y w and 2 

. ' ,.' 
lips to the ~ left 

, ' 
having - angry face and has a long nose- nose . .; 

and - er- big 

[You mean 

no, it is 

2 

face-

this] 

not -

, 
attractive face 

yes it is it 

" .-

"I': . 

I 

Now there is a man - he , is angry and - ,whose face seems some­

cruel man 'and having - beard on his face ri and short ,nose ' ':' he ' 

seems a cruel man 

His - with Indian hair II it seems his hair seems an Indian 

hair 

2 and 4 

he has - small face - he seems ___ ', the man seems ang~y:wi th 

so~ething - he has short nose - his left ear is hidden and 

the man seems black - his hair , seems an Indian hair - he Beems 
" , 

',-



61. = 

a cruel man - having short f§ce and the man is an old man for 

his - skin is '- shrink :- his old appearance 

[ls this the on€) 
Yes 

Subject No. 4 
1. He is happiness / he is happy - and I can't see his nostril 

and his left ear · is not j / is half seen 

4 
his hai~ is ·friz z 

(]:s . this the OI)~ 
~ .< ! . 

v ' 
." 

11, 11 C the .' subject avoided talking about· the 
, . ' 

age- that he is young and the, way the , 
hair was combed - R.D.) 

2. As I see picture this p~rson , is a lady and - she seems ~gry 

- angry:- angry . . . . . 
, · (i.m. "is depressed" - R.D) 

f 

and she ' looks '':'' deeply ' 

2 (i-m- "is staring II -R.D. ) 
I can't see her 'teeth -

[}:s this the picturiJ 
No 

[How about . thii) 
Yes, this is the picture that I toll you 

" .. . 

, . 

11 ( avoided talking about the way the hair was 
• 

combed .- R.D.) 
Subject Nol 
1 . It is a girl - in the picture I can 

, ( i.m. 'see'- R.D. ) 
realiie that is a girl 

she looks - happy and I think she is looking to ones sided 

6 
\'\1).',( 

and - herAis something like - round hair 
2 

and the face is almost 

2 

circle like 

and her right - ear is - I think it is covered with hair and 

- her left ear is almost covered - she looks happy but she is 
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not ~milin,g - ' her face ' - sommthing bright 
2 

~s this the one:J' 
Yes , 

., 

" 

2. This picture , is a man - pictvre : 

somet~ing and is very /1 I think 

4 

I think he is - looking 
he is afraid 

because of his fear I think he opens his mouth ' and - the upper 

- ja'; / his teeth can be seen 
, , -

~, 

and - he is looking something - his hair covere~ I almost 

covered hill forehead and ••• 
, 10 ( the 

, , " was 

[IS_,thi~, 

sub j ec t.~c~uld not 
combed ~ 'R;D.) 

" 

c / 

describe how the nair 

, ' 

Yes 
Subj~ct No.5 

" 

, '; 

~ , 

-, 
1. The picture that I am going' to tell you is a picture of a female . . - ..... 

she has along hair and - sleeps :, to - t 'o her ears 
, , 

1 ,-' 

she has a - deep looking 

5 ( 10m; "staring" R.D.) 

her ear is covered by hair - I can see her nostril- nostril­

she opened her mouth deeply. 
3 ( 10m. "wide" R:D. ) 

2. 

[This one] 
Yes 

And the second' picture is a man - he is a man and he opened 
his mouth - but his only upper, teeth is shown - to me - and 

it seems that he is laughing - and his hair is slee:ping to "; 

his head I to his forehead 

1 ' 

I can see her ears ' - ears - it is not ~roperly but I can see it 

3 ( 1. m. "fully" - R. D. ) 

his eyes are wrinkled just like ____ __ 

{Jhis ' one) 

No, it seems he is looking - angles langle 

5 
[ThiS J 
No, I _hink it seems he is shouting ' - he i's ' shoutingto some­

body and I can see his nostrils and I ~an ,see his tongue and 
~ 

shrink ' 
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Subject No".b · - - .• - .• 

1. The picture is about II it is a male 

4 
his hair is sleeping 

1 

he has - a well - seen - . eyelash 

J 
.1 

1 and 3 (Lm. "eyebrow" R.D.) 

his neck is - seen to me - th'at' is all 

lThif!1" 
'Yes 

.-

11, 11 ( subject was 1 unable to describe his 

'. 

facial expression and 'his being you~g-R.D.) 
2. The . picture I have seen now is - the female pictu;-e and she has ••• 

10 ( wanted t9 describe the wrinkles- R.D. ) '" 

She is ver~ angry at- she __ _ 

10 ( 

I can not see both of .. her ears - and her mouth is . 

10 (i.m. "twisted" - . R.D.) 

. , 

that is all - ' she is very. angry -. I can not see both of her 

ears - she has sleepy hair 

1 

her teeth is seen partially- that is all 

I can not identify it 

she is -
10 ( was unable to tell that the lady was middle 

aged- R.D. ) . 

{jhisJ 

No 

( the sub j ec t then gave up trying ) 
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T ASK T H R E E ( Giving Direction ) 

Subject No.3 , ' 

There is a man and he is a ~orker in ' the bank - he want to go 
h 

down the cinema - and first he has to buy ben},ene and he drive 

' service station and then he, has to I h~ had to pick his children 
from', the school and from his I I from th'e bank he went to service", 

" , 

J •• station 

4 
and after that he return and come ~o the - avenue 

" 
3 

and he ' to the s chool and pick his children, as well as hit wife 

from beauty s alon- and he went to the cinema with II the cin ema 
, , 

the road the avenue of the church 

4 and 1 I 

and he return to return on the left , 

3 (i.m. "turn left" R.D.) . 
and he went ,to the cinema -

Subject No.1 

First the mari -has to go to the service station - and first - he 
goes straight ~p and turn to the left to this road 

1 
then after he gets what he nee ds he just come down to this road 

to the school 

2 bd 1 
and then he - can pick his child and then through this road he / 

can pick his wife in the beauty salon 

1 
then through this road II he can go through this 

1 , 4, 1 
and then he can get the cinema 

Subject No.;t 

A p erson works at the b ank office and the p erson want to feel 

fuel 
1 

and there is a fue l station to the left Of f, the bank- and a f ter 

he feel- the fuel he goes down - to the s outh p ar t and h e -
returns to the - still to the bank office 

3 ( i.,m. "ag a in" R.D. ) , • 
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first he goes to the to the still he ' " right side - wants 

to go ' to his wife who is found at the beauty s'aihon down to 

downward from the bank 
1 

and after he reaches the beauty salon he pick~up his wife and 
~ . ~ 

after that he wants to pick his children from the school - the 
school is to the left side of the beauty salon- ' and after he picked 

, , ' 

the / his students from the cinema he goes up or to the ' northern ' 

part of the school 

1 

which is / which the // where the cinema is located 

4 
and he enters to ,the cinema which is found from the ' - nor t hern', 

part of the school 

1 

Sub ject No .4 " ' 

'<:' 
As the picture shows there is a man , who wor~s inn bank ' and er-

he want , to go to cinema but Before he go to cinema he must take -

salon and er hischildrens from his wife from er the beauty 
school but er l astly the man er goes to the fuel station~ 
straight but er before before he ,gQ to the square -

3, 3 ( Lm. " 'until he reaches the ,sq1.!are nR.D) ­
and after - er fuel station he go -straight and bend left to his 
children 

1 

and ' after he takes- af t et' he takes his children he goes to er-
, " 

his wife wife er by going er straight and er- bending re'turn 
back return left, I 

2 

lastily he g oes to he goes to the cinema - straight/ in: 
straight and er returns l eft- lastily he goes to the cinema 

Subject No.5 
There is a man who works at tbe bank station 

5 

. " 

\ ' 

"\ 

then he wants to go to the cinema- but tlefore he wants '" to go to 

the cinema he myst do something - that is to pick his wife from 

the beauty salon and his son/ his children to the / from the school 

'and the way to take to the beauty salon is straight down- ' straight 
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down I straight ' from the bank 
1 

but bank ' there is a station that means \:l efore .. the police 
infront of: infr'ont of . the police station there 

7" ... , 
is ' a 'road that 
.-~' 

t akes to the beauty salon -- .'~ 

2 ( paraphrase of the above statement ) 

then he takes his wife and his child;en to the left c:and go -: ' then - - . . ~. 

he takes his children and back to ther beauty salon infront of " the 
r- '. '",; 4 •• ..:. 

,_j .. I-" ... ~ • I 

. ' . -, ft~t, .. ., . • 

( Lm : " turns' back in the dir ection . ~ 
police statiori street 

1 l . . ~ ~. 

of the "beauty salon " , R. D. ) ~,'. '.' 

then he went to 'half way 

1 
, 

then he goes to :the cinema - that is, mission 

Subject No.6 

f. ~ • • ::i4;, 
. ,' 

'. 

. . 
There is a ' man - works in the bank 

but before he wants ' fo . 1/' , went to 
and he wants to go to cinema 

the cinema 

4 
he have to go to the fuel station er this direction'~ 

7 
and after - he fulfils his desire ~ he will return to t h'e' bank 

2 and 7 ') 

and - he will drive - down sttee t - then- affer he drives here 

3 ( when he reaches here) and .7 

he \»,\\ pick h,s wife. fro'" +,-,e beal.lc'1 .>o.\on - o..",cI.- ,:t;e ~ b,el'lcl,!Otr:>. 

+tAe sc..k6l>i--tJo'e." he"~ hep;ckeJ \.,;sc.!-.·,IJs .. .' 

, o.';"~ 1 

he w;\\ jo -tn -tt--e. c.,V\e Wl "'-. s+ro.~jh-r 



.' 

.. 
You see once upon a time there was a very fat man who :, who ~ j 

~'. 10_ 

want to decrease his weight and fatness . 

3 1 9 (L 1", he was very concerned about h,is being o~ef~e,ight) 
, 

and - in this case • •• he think about his fatn II how could he r , .. 
decrease his weight - you see 

4 and 1 

and - he said that ' he must exercise himself some sports- sports 
; 

exercise 
',--

. " 

1 

after that - on the n ext day when I I af·ter he buys the bicycle , 
~ . 

he go to far away from - his house by riding his bicycle .. 

~I 4, 1 
.- ",;.". 

and when he tried to return er- the road - on the turn of to his 

house 

1 and 9 (L 1= he wanted to return when he was aware 

that he had gone very far ) . 

was hilly that he could not ride - perfectly to reach to his house 

3 and 9 ( L1= after tie had cover.d h'alf of the 

journey ••• . ) 

he couldn't - provide you see - enough force to ride the bicycle 

2 
\ 

so he became very angry - to buy the bicycle -

3 

h e anger of that - and he just decided to - to sell the bicycle . 
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and he bought a paper from the shop and - he wrote something on 

the' paper 
3 

that waa thing was - er- to sell 
2 

and h e put it on the bicycle 
3 (L 1= hanged ) 

because you s ee he was very tired as I told you and he was angered 

and eager to sell the bicycle and he write "for ' sale" and put on 
~ 

the bicycle. And - someone come and bought the bicycle for three 
'r ~ 

hundred birr. As you .can understand he bought the bicycle for three 

hundred birr but now he sell the bicycle - ·er - for 'threeundre '6 .. 
hundred birr; ' So he lost his three hundred birr. 

Subject No.2 

nlQ. (}(!)'~711Q. n()j9" aJfi:t9" (}(!)'I' ~nC 71tJ.l (D.fi:L -!ol . nOll '1'11'1 nnTCt 
noontt 1\00 '1'~n lnl 71lJ.l nnTCt M ontt aJ() ~ Mhi\.t n600 {)C Mhi\.t . 
I'll t It.\tJ.l 5'11 {)nhi\.t n I' H hl1-1o . 71tJ.l aJ Q 11-10 figDnn Olll!oo 
&$ n.YQ. n'lQ M'Mt ~nC OD-./In hlJ.l 11 illt M.lH n()j9" hnQ(D. ~ll{) 
nlli\.t 00 l'lt n j t(!). n~ n lQ. (f.1> ln~ n l Q. aJL 'l't lJ-j~ nHS n 'l'(j." nOt(, 'iQ. 
n-r 1H n lQ. (}(j).1' £ m£ '1' 'I'tI 71lJ.l OOI1l~ 3 00 {)C tllJ-jVM(!). 'h~ n(j. oolZoo & 
S 1'1J-j(!). 6 00 {)C · ~nC 71tJ.l OOO{)C l1..UJ t t l int ~ ()(!)'I' t~~ QJQ 11-10 
imll\(): : . . ' 

¥here was a fat m~n who wants to lose his body weight by doing 
h . l ' '& p ys~ca exer.c~se. And he wants - to buy a · bik~ and he bought a 

bike and he bought a bike lor 600 birr. . . 

9 ( no causal relationship marks ) 

and he - drives his lion the way of driving his bcycle from his house 

'8 1 4 
he went - away and when he come up the roads are hilly 

~131 3 ( to mean far - R.D. ) 9 (L 1= while he was returning •.• ) 

and he can't I COUldn't drive that bicycle and become tired ' 

~ 9 ( no causal relationship marker ) 

and he go to shop and bought paper. And on that paper he writes-er­
~, ~ 

this is for sale 

2 

after that when he drives to his house one man came and bought 
3 

his bicycle - with a profit of 300 birr. 
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9 (L = one ma n as k e d to buy the bicyc le a nd he told 
1 

him that he would buy it for 300 birr ) 

and the man - became anger e d be caus e he get a loss of 300 birr. 

Subje ct No.3 

h),g. nf1j9" fDfj:?9" I'LJ I n(]). h{lQ -J.) ao ''1' In nt.6.1\1 (j£nhtl r'l£htl 

n/lht..'r l\aol/-jt 6.1\1 n/lht..t l\aol/-jt 6.tl ,"i 600 (lC 1'0000S(!i1Il n/lh~t 

1f-j nOl!.'1'1'I\(]). '1'1 r'l£h()'l h 1'\'1 hn.1o nlIl 9" C t ~Q h(il)fjC 

n;'J/l I\ao ao l\n fDQ n.-J. 6.tl"i 10lJi'i (il)11.Q. n)Qt;:lJ-l Qhao ,qlo r'l£htl-l9" aoJllt 

n' -j'(]). h /-j n;'J/l r'l£ h().J ndPJl/-j io nl1l9" te; Q Q n 1Q9")9" (li'lo nao ~ YQ C; 

r'l£h(r) nao i'i'l' 6.n 1 hV·) fDQ h)Q. M 1{l t fDL'1't 1/-je; 1j \90 Ij£ 1'IlIlJ11' 
(l(). h~6. n YI r)£h()' I}£ n Me; ,¥\' hL1(!l. hlJ.) naom Uj h),~ n(])'90 300 

(lR 1/-j(]). h/-j n M 300 {lC naohn? nlIl 9" tc;i< fDQ n..,. -Jr;otl(l , ~Q:: 
, \ 

/A"'J. 
A very fat/~ ',very fat person wants to derease his -and, weight. he 

decides to make physical exercise 

~/ 8/ 9 (no causal relationship between the two 

claus es ) and 1 

Then he wants II he goes to a shop and buy bicycle which costs 

600 birr 

' '& I ~ / 4 and 9 ( no causal relationship) 

Then - the next day he - he went to a far - a far place - far 

from his house. 

9 (Ll = ••• by riding his bicycle 

After his journey he wants to return to his home. And when he - reach 

to the - half of the road from hi s house, he became tired. 

3 (Ll=traveled) and 1 
and he can't er- II he unable to ride his bicycle 

4/ ? 
Then he became very angry of - buying the bicycle 

9 ( no caus al relation ship) 

At last he wants - to-to sell the bicycle 

~/ 9 (no causal r e lationship) 

and go to a shop and buy a pape r. He hunged the paper on th~icycle 
after wri ting8/, for sale' . Then a person buy by three hundred birr. 

Then he I the very fat person became very angry of lostlof Jostin~ 

, 300 birr. 
5 , 

And after that he went to hlS house by taxi. 
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Subje c t No.4 

11,)~ r'lQ). \n<'. nllJ9" (1)1j:?9' nl'\\n<'. 11lJ.') h{]Q-Jo') I'\ ao'l' \n 6'0 1'\1 

h I-L .I' n:'ll\ r'l T C ;t '£ 1'1') <» n:tll i\ Ol) Q.L ' 6'0 1'\ 1 h I-L .1'9' 1'\ I-LU 1'1 1'lA 'l Q). {] 1'\0 
1119.- {] nh At. n 6 00 {] C 11-j h I-L J9' 11')9.- '1' ') h n.do {] nh r\ io') 1'1 ~ H 
h n."~ nlil~ C 1 ~Q M ' (1) Q n.io rLgDM1 I'JI'\ till ,)l ',~ '\1fl'l inC 'I1fl'l 

tll'\L1\ till ,)11\0 nl1l 9" QhaoQ).'OljO ao,)lQ,pt' I'1')Q ~Q nllJ 9' Qh ao ffi,l;' {]tlhr\io') 

tlI'\ 1 fl n 11) 9" t<;' Q Q M' ') 1 fllJ. n Olj M h fl 9" ao t\{l 1'\ ao nlJ' 6'0 1'\ 1 (1) r'l \ hf-(S 

9' 11')g. M 1flc;' (1)<'. 'l't 1flc;' (1) a 'I' 10 1j£~'Vi']' {]I'\o 'I\lc;' Mhr\;' Ij£ 11') 

M mMD, hfl9" h,)~ r'laJ. ao']' t n300 {]I: 1flaJ. r'laJ.~ 300 {]C Mhl'll. 

n 1IJ9" 1'1 ~ t<;' Q Q I(lj Q n.:I' n;Th n. ~Q:: 

Once th e re was a man. So he wants to - ?iminish his weight 

'1\/ '3 0--" 0\ 9 (L = becaus e he was very fat) and 3 
1 and he wants to make sports 

8/ 9 (Ll = no causal rela ti~nship ) and 1 
For t his purpo se he buy bicycle in 600 birr. One day he ride his 

'6/ ~ 
bicyc l e and g o far away from his house. When return to his house 

3; g 
th e r oad was - h1Ily and he was tired - when he g o half-he became 

tire d. .; 2. 
And so he became very a n g ry because he buy the bicycle a nd he decided 

to se ll the - bicycle - again. 

3 (L1 = back ) , 8 
and h e go to one shop a nd buy one paper and he write on it -seld 

"8/ g/ '& / 5 , 
aft e r that he put it on the bicycle and s omeone came ' and buy the 

~ , 

bicycle with 300 birr and finally the man b e came very angry because 

he lose 300 birr. 8 

subjectdt?,g. ~t;?9' r'l Q). hlJ.') h{]Q ;'') I'\GD'1' \(l 6'.t\"1 (1)1j:?9" r'laJ. h{]Q;'') I'\ao 

'1' \ tl ill r'l \ <;' h n.:I' ? <» OJ '\1'\ [l;t M h r\ t I'\ ao 1 fl t h n.;. ? <» OJ 'll'\ [l;T ~Q 

h ~Q nt9" (l t r"lfDM1 Mhr\io nlll 9" £h{]Q 'Pt\ Mhr\;'') ao')'It .1'<» t'Pt\ ni-LU 

OJ'? t Mhl\.t nGV1fl:l' nllJ 9" £<;'Q'\t\ t')l'i ao ,)1Q. 1 0l) 1:l till ,)lM n')Q tJ,H 
{](]hr\io') h ~ aD ~Q. .1'<» t'Pt\ nI-LU9" 1H M h r\;'') I'\ ao /'i'l' £(1){j,)<;' n')Q. M 

1f1 t (j) <'. 'fT £ 1fl i'l OJ <'. H 9" Ij £ ~0ljJ'i']' fI t'J. £ fi Ij: n 4'i'l .I' ') ') h 1')6'. n t n)/j 

Mhl\.io Ije hQ<'.1 n till ffi <'.i'j9" 11')Q. r'lQ). ao lll<;' Mhr\io') e 11-ji'l 

r'l Q). I'(lW" M h I\. io r'l aJ. \IaJ.Ii' M h r\ io ') nfl r'lh r\ io 9" h ') .I' t 3 0 0 {][ n ao h r'l , 

n H<;' Q Q n fi1 n. tljt; C' OJQ (j io 'tJ 1'\ r'l : : 
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A man / A fat man who wants to - decrease his weight decides tot 
. ~,& 

he decides -to- to make er sport / sports / practical sports 

1 and 2 

and then - he buys a bicycle 

81 9 ( no caus a l relationship) 

and go - go away - go a long way from his house 

'b l 2 (L
1
= far) 

after - he reverses to his house 

'b/ 3 a nd 9 (LI = while he was returning from 
he h ad gone ) 

he -he became tired and his bicycle - . can't go 

~/ 9 (LI = he could not ride his bicycle) 

where 
• 

then he -became a n gry with - his buy~ng the bicycle and he decides­

to sell the bicycle - when he decide he went to shop and buys paper 

On the paper he write -'sells bicycle' and put on the bicycle 

1/~ 

finally one person came and sold that bicycle 300 birr but he buy 

the bicycle 600 birr- he be~ome angry - with- his lost 300 birr 

2 

and w~n t to his home by taxi 

Subjec t No.6hOr'l;tt "1£!. '1'1 "1£!. ()(IJ.I< "l£!.aJfi:?9" WI ()QJ.I< InC eu 

aJfi: t9' () QJ. (]).£j: L iol Mv'f I tI aJ () I n tlTC ;t '£ n 1 i» tI,1'tI (jl.'j: L:Iol I\tJD '1' I tI tltl 

&1\ 1 MTC t r'l tJD l"tt M(l n600 {lC n/lht\t 11-j hH.J n;v'l nO!i.'1''1'I\QJ. 

'1'1 rt/lht\:Iol n 1'1 '! h n. io nrlj9' C 1 ~Q h H.J n;v'l n I' \'! f'Lc;t~ n ').12 1'1 

Nor'ltl n lJ2Q'tJD L QhtJDQJ. nH.t1 111 tJD ,)1+ nrlj9" '11;to'l tll\ ~nL QhtJDQJ. tll\Q 

h tJD ~ {l tlh t1' iol tJD 1'1t ,,() JM" nH.t1 1K n H.u 1K n/l h 1\,:101 ntJD 11-j :10 

nrlj9' t<;"QJ2 tlM-l,U9' aJQ M '4'2" aJL'1't 11-j aJL'fth11-j9" n;v'l fDLH 

il e 1''Vi'1' {l t1' ?j & 'I n/l h t\ io il e n 1 m r'l mI\ QJ. Ii H.J n;n fD J2 fD Q "1 m Nl' (). 

~Q nH.U9' 1H "1£!. ()QJ.\O n300 {lC 1fi(ll. MH.U9" n300 {lC h.Uft nlll9" 

t'1QQ:: 

A fat man who wants to - decrease his fatness- by means of gymnastic 

9 (L1 = once upon a time there was a fat man a nd 

he decided to decrease .... ) a nd 3 

For this purpose he buys a bicycle with the expense of 600 birr 

a nd then - he buy- and on the next day he go far from his house by , . 
riding bicycle 

1 
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after - riding his bicycle he started to return to his house- and 

when he returned to his house he way to his house was very hilly- ' so 

he became very - exhaus t exhausted and then can't -ride his bicycle 

so he became very angry with his expense of 600 birr 

9 (L
l
= ... about the purchase O~<biCYCle) 

so he went to a shop and buys paper and writes on the paper-that 

can be seld 

2 and 11 (L
l
= a man bought his bicycle with 300 birr ) %(~ 

so he became very angry with his 300 birr which is .... 

10 

The second story 

Subject No.1 

n f1',g. (l) H f1',g. (Jl.(j n /-j 1j: f111 fll1. ;tnt 9" 1 {) nan 1l fj t fj e n.l' () T 
ne;- 9"11l n9"tnfjnt n'lt f1',g. f1got h~i» nan1lL[ fje ' l1C: ean()hte;- .I' 

" 9"11l t'l..I'e () an 1lfjt e6'.tl;tl f1got(1J. ne;- ()an1lfjt nOlJ.{.tl1nt 1H (l)QI). 

n I' n.u. e an t1] e;- M 10. N2 C t'1 fD.ri 'P ;t.I' () 'f '/'e;- 1l i'l t'1;te f1 go t (jJ. e an ITj tl n 
1Tj9" hl'JllTj()t nt1]9" n;1' n()., ()<1i)']';1"r nanZ:Z:']' fje fl()'fnt lJ.'I.;t- tjUU()'f 
(l)Q f1go?(jJ. n9"tjUunt 1}J. f1go?(jJ. nt1]9" M ifI- 1ltl,], M InL 

n /-j 4. ,Hoc,.I' n I' ti'ih L h Len C InC;; n /-j 4. Hoc,.I' riih L h C m.Ij 'f9" n I' th 

tt. 'f n I'Cm'f M' tnh Lh C n t 1H .I' 1an~ n,1 ,\u n/-j4. tie n I'tm ,/,M 
n .I'mL eanflltl .I' 1an,g. n .I'mL t'lgofll anffiL1"j fje (jJ.1"j 'P an, '/'r'j '/'t'1 Mt'fMt 
QL'f i'le t'1tQCt'1 f1got(jJ. .1'119",9" 'f1C Sl' 9"11l enfje;- nC' e Y'ltl <1i)() 
t J(jJ.;; 

A dog - which tied -er- on the tree and eating food// er when the 

dog eating food 

4/1> 

and a/an - eagle see the qog that he was eating food 

~ 3 and 9 (L
l

= a vulture flying at a distance ... ) 

er- and- the eagle want to eat the' , food the eagle come to the dog 

8, 9 ( no causal relationship) 

and the dog / when the dog sees the eagle 

8( 9 (L
l

= when the dog looked up and saw the eagle .. ) 

you see he become - eager to attack the eigle 
r 

and he become angry very angry and just try to - attack the eagle 

9(L1 = it barks and runs towards the vulture inorder to attack it) 
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and the eagle was so active and wise 

3 (L = 'clever~ 
he become I flew around the tree 

4 and 7 
and when the dog 
b ecome to r e wind 

follows the eag le to at t ack by running the rope 

't,1 8/ 7and 9 (L l = the rope become s horter and s hort e r 
b ecause it was wound around th e tree) 

e r- you see the dog II the rope of the dog i s the dog tied b ecomes 
to s hort e n 

2( ~ 4 and 7 
and ii is the - the - it is the some more .. 

10 f t> 
You see- the ac tive of er- but the a bility of the eagle to eat the 
food the eagle do this 

8(3,4andl 
flew a round the tree i n order to shorten the rope - and at l as t 
when the dog ran around the tree the - length of the rope becomes 
v e ry short a nd the dog can not move freely 

'8/ g ( 9 (L
l 

= when the dog r each e d the stage where it 
could not move anymore) 

at that time and at tha t moment the eagle can ate food without 
problem a nd flew away. 

Subject No.2 

t."J~ m.ii nrjfi: tiC ;tnt 9' 1{) fl tnll InC t.1).') ~1{) M' tnljnt 
1K t."J~ t.go? £ nC £ OIl (/j t;' 9> 1 no) r'l Ollfl Ij t 6'. r'll . 

t. iJ.l (1J.I1 '1' t.go? an n 9> ;t£ nt 1H. n (/j 9' t<;' Q Q T t;' n n.l r'l 0ll {) Ij t ill Q t.go ? 

m. ~ffiT n 9> t~'l'nt 1K t.lJ."J J t.~t- fltl'l' Inc.t;' nrj~ H-6J 0!J 1'l-fn{) l2' 
OIl Co n <l1.91'l-ffl{) n t 1K t.lJ.,) (1J.I1 'I' tj-l t-Nf h t.go t-aJ. ;JC til tlj n9> tflC n t 
1K l Oll +. n 'Pm Co I';tr'l Co 'Tnt l Oll ~ n JffiG r)QD Ilj t.lJ."J h /-LV 9" 19" lID I :l' I <P 

Ml )'1\ 1'9" JaJ. t.;D T n 0. t.~ If.. aJ. It\ lJ.1 lID (/j c;- 9" 1 ()'"J n tdn t ~Q:: 

There was a dog which is ti e d under a tree a nd asking for a food 
~ 

at that mome nt - the one flying object -er-eagle is come 

7> / 2 and 3 

and wants to ea t the dog's food- at that mome nt the dog- angered 

g I 9 (L
l 

= whe n th e dog saw the vul ture ... ) 

and er- wants to catch that and eat that eagle 

~I 9 (L
l
= the dog ran towards the vulture in order 

to ea t it ) 

at this moment the eagle - er- was -very wi se 

9and 3 (L
l

= because the vulture was clever) 

and s tarted flying around the tree under which the do g is ti e d -

at that moment -the - do g .... 

. - ' -.. ;~- .. - ... . ,-." .. --. 

10 ( intended mea ning the d og ran around th e tree 

following the vulture - R.D.) 



=75= 

the dog II the rope which is tied to the dog is s hort e n and 

become shorten 

8/ '2; ~ / . 4 an d 9 ( no causal relationship) 

and the dog .can not move a ny more-and - a nd at that moment -er 

the flying / the eag l e ea ts the dogs food and . f lyaway . 

8/'3;9:, 

. 5·· ""'. -::­
Subject No.3 

7l'PLt 0.rjnl-jfi: nC ;J'n? 9'1 fl ntnt') \nC hI-LS9' ill£!. nr;o? 

MC tao () h tt <;' 9" 1 0. 1 ()oo{l ti t HfIj T <;' ()oofl ti t 9" 6. t. ~ Q.l. n n.l . ;trl u. Q.l. 

!Tooc \1C 11 nljD?dD- nflj9' {It.'l' ()()\nC Ho6s a:n GJ.ij'P n:t~c.Tnt I-j~ 
f:i'6 sen C !Too C at.rj 'W' n 1 Q 1-LtJ. M· n 0!JJl C n t n Hh t(), Ii t j-J C 100 .+ 

nf-i"- tie nHmODffi OD S'i'C !TODC nOD ffiO'! 9' '1'? n OD l'/'rj'l'/i nt.j()T9' n() 
K,V n IjD ? Q.l. OD l' f. •• 

A dog ti e d to a tree was ea ting food- a c row saw the food a nd wants 

to ea t the food 

3/ 3 and 9 (Ll = a vulture, while i t was f l ying sow 

the dog .. . ) 

then he comes nearer ' to the dog 

3/ 3 (Ll = towards 

the n the dog b ecomes- fierce 

Sf 3 (Ll = intended meaning 'furious' R. D. ) 

then she start to bark and - wants to eat the crow 

'3) '3) 9 (L1 = the dog started chasing the vulture inorder 

to eat it) 

the n the c row was v ery - artful 

and 

the 

9 (Ll=since ... ) 

starts t% fly around the tree which- which the do g is ti e d-the n 

dog starts- to rotate around the tr e e following the crow 

1> f 3 a nd 7 

when the rotates around the crow the -the rope to- b ecome shorter 

be cause it starts to wind around the tree 

llf 'J/ ~I 7 
and at last she can't she is unable to move 

c.ro vl'; 
then the,er- eat - eats the foo d 

1" '& / 9 (no causa l 

and goes away. 

relationship) 
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Subject No.4 

t'l1'tT aJ./j nlifi: tiC :J"I" fll\ 9"l fl n ~nlj'f InC ;J1l? hfi~ t'llfil'o 

t'lgo? 9" Ifl ntnlj M. ,;t.t l\(I) illj t L 1\ 1 h fi t'lV;? ffi. illQ (]J.1'j 'P illQ tM'Tn 

t 1JD'ifJ. !!(]lJL Ql.i'j~ t'l qo ?ffi.1 M.t nt1J9" t<;'Q QT' hfi n;n r'\ {]lJ flljt 0'.1\1 

T hfi n(j.') l\ {]lJ fll\t tito'.tll t'lgo?ffi. Qlgo flNl'lnC hfi nfi~ H-6J eri 

hLhC !!{]lJ C aJ./j'f9" n9" ti'ihLhCnt 1H 1{]lJ ;~ nsmL {]lJ 11j n{]lJffi LI19" 1\ {]lJ 1<j> 

Ij <j>ti t'l;r;tt h fi tt:lgo? ffi. 9" 1 fl.1 n tI t 'iQ:: 

und e r !We t-ree a nd was 

it was eating - and he want - he want to 
,to the dog 

eating and one eagle 

eat that food and he 

saw 

went 

~/ 9 (L l = ••• it started going to the place where the dog was tied) 
when th~ dog see the eagle the dog become very angry and - the dog 
wantto - eat the eagle - and the eagle was very wise 

9 (L = 'but') 3 (L = 'clever' ) ~/ 'S, '3 
a nd helstarted to rotate on the tree 

3 
and the dog started to- rotate II to follow him 

4 
when the dog started rotate the rope b ecame very shorter and shorter 
finally the dog can't move and the eagle eat all the food and he run 
away. 

Subject No.5 

t'l1fJ. nfifi: tiC ~;t()c'.'F ffi.l1 9" lfl n ~nljT InC nH,V9" illH 9"lfl 

n 9" tnl\nt 1H t'l1fJ. t'lgo? hl\e tJ<;" et7'Jl\h ;Ttli' 9"1 (101 r'\ {]lJ fll\t 6.1\ 1 nf{ 

L' 9" 1H 9' 1 r)ol 1\ IJD fll\ teo'. /\ 1 <;' ill Q aJ.1j 'P e IJD I1j tI ill Q (]J./'j 'P n 0ijQD flj n t 1H 

aJ.11 'I' n flJ 9' HIlj 1\ T n H.V 9" t <;' Q Q.<;' t'l vo ? ffi.1 1\ ao fll'\ t t 0'. tI J ('IT h Ii t'l go ? ffi. 

flNl' MlnC n;tnL'fnt nl-i~ H-6S ei'ihLh?/\ nO!" nM fhtl\ n 9" tH 

cnt 1H ~tnLTnt laofJ. nsmL e'i'ltl nGD mL 1'j9' l\ao 1<j>Ij<j>ti SIJ>;t;ttl n 

I-(.V9' 1H t'lgo?ffi. 9" 1 n-l e n 1\ 11 ttl : : 

One dog was tied on the I under a tree - one dog was tied under the 

tree and e at food I eats food - when she ate food an eagle saw and 
II 

wants to eat the food , 
%( 9 (LI = a vulture which wa s flying above it .. . . ) 

and when he came to - her I came to eat II whe n she I when it saws 

the eagle it becomes angry and wants to eat the eagle too 

4 I 3, g 

and er- - and - the eagle was clever he fly round the tree round 

the tree 

b/ 9 (LI = since the vulture was cleve r . .. . ) 
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I I 

when the dog follows it and -er- run - run to it 

:3, 9 (LI = ... and went round the tree ) 

the - the rope become shorter shorter shorter -and finally it -
8 

she- it becomes - it becomes er- //can't / couldn't move -

couldn't move 

4 

and the eagle came and ea t / ate the food 

Subiect No.6 

M(\ it h 1B-'n inC I'lnL j-(]c, 9'1fl I''''lflt) ak1 InL nf-Lv 1H 
h1,G. h1;fl. hgot ao'Pt lll./"jQl.1 hl'C; 1'9.nt)Ql.1 9'1fl (\aoflt)t 6.(\1 {](\f-LV9' 

1'9.n t) Ql.1 9' 1 fl {](\ 6. !'l 1 Ql.('j (]W' n f-LU 1H hgo t ([). 1 ~ \'(/). 
hjD t Ql.1 !'lao fl t) t 6. (\ 1 n f-LV 1H lW'j Ql. hgo? Ql.1 G!J n L C Q' Gil L hg<> t Ql.9' fl ~ l' 
{](\ InC @.('jQl. n in L nt f-j q: Ho6 J n 1'l-1G I' n 1 t ',.1 Ql.('j Ql. ~;trl<'. n t 

1 1ao;fl. hf1m &Ql. (J(\f-LU9' @.i1Ql. ao HIj 'l'n hll Jf'l$" nf-Lv$" 9'11 1 Jt 1'(]}('jQl.1 
9' 1 fl 11!'l n ;J t ao {J t) t J(\:: 

Once upon a time there was a dog tied under the tree eating the food 

at this moment - an eagle comes to // an eagle saw him 

31 3 (L I = vulture) and 4 

and wants to eat the food - which the dog is / was eating -when// 
':!? 

on the other hand / when the dog saw the eagle he becomes very angry 

and and wants to eat the eagle 

3/ b l 4 and 3 

so - he run after him to catch it and eat it 

2 (11= chase ) 

. the eagle - was very wise-

9 and 3 (L
l

= because the vulture was clever ... ) 

so that when the dog was chasing him he was running round/around 

the tree which the dog was tied 

so the rope which the - dog was tied become very short that the dog 

can't move /moved 

6 / r, 
after this t he dog - er-

3 eLl= as a result . .. ) 

END OF TASK ONE 

the eagle eat the food of the dog 

9 eLl= .... without any worry ) I~ 
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T ASK TWO (Picture Description) 

Subject NOJ-f 

1. She is female - she open her mouth - and she get .... 

10 

She stare her eye and her - forehead is - contract 

1 and 3 

her hair cover half Df her ear - her nostril is -face front 

5 

she looks to the left - her left hair cover her forhead -half 

3 (intended meaning 'partially' R.D. ) 

[rhisJ 

no, she looks to the left 

C!his J 
no, her forehead is contract eyelashes is for the upper side 

3 ( intended mean. 'eyebrow' R.D.) 2 (int. mean. 'raised'R.D.) 

she looks to the left and she open her mouth- her hair cover half 

of her ear- i10rder to say the hair cover her left forehead 

6 

she looks to the left 

\jhisJ 

Yes 

2. This is a ~- his hair is afro 

3 (int. mean. 'young man' R.D.) and 1 

he laughs- we see his two ears- he looks straight- his hair is afro 

and he lau?hs with 

3 (i.m. 'teeth' 

9 (i.m. 'showing 

[ThisJ 

his upper jaw- a little bit lower jaw 

R. D. ) 

his front teeth' R:D:) 

no, his hair is afro 

frhisJ 

no, his hair is afro - his hair is afro - he laughs - he see straight 

1 

we can see his two ears - he smiles -he has a big nose- he has no 

neck - that is all 

lrhi~ 
yes 

; ; ~--

( " 
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Subject No.b 

I · 1. Her hair - is comb II she combed her hair - good 

4 I 3 

she looks bright 

3 ( i .m. 'preaty' R.D.) 

her nostril - face front 

5 ( i.,m. 'raised' R. D.) 

she - see to Ishe saw to - left - the left direction 

'; "1,2 

and one of h e r ears is hidden 

I:!hisJ 

yes 

~ 2. She is female - ·she is weeping and - she catch handkerchief 

1 

and 

10 (the subject could not describe how the hair was combed R.D) 

/!hiiJ 

yes 

Subject No.!L 

1. His hair is sleepy 

1 

he is laughing at a person - one of his ears we can not see and 

he is laughing with his ... 

she is looking at a person 

( he is describing the second picture) 

his hair is sleepy - he is laughing - one of his ears can not be 

seen and he is laughing - his left ear I his right ear can not be 

seen his left can be seen 

f.!hisJ 

yes 

2. Her hair is sleepy again 

1 

she is staring to one person 

1 

her nose Iher nostrils can not be seen - her mouth bends to the righr 
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and her ears can not be seen 
[!hisJ 

yes 

Subject No. 1 

1. The man er- who has wrinkles on her -forehead between her 

eyelashes 

2 I L m. 'the bridge of her nose' R.D. ) 

and looks - straight to the photograph looker she looks straight 

to the photograph looker 

1 

and her teeth very slightly - looked 

1 

and both of her ears are not seen - T~ey are hidden 

-hide by her- hair an~ her hair looks long 

[!hisJ 

yes 

11 ( avoided 'the distance between her nose and upper lip is 

unusually long/R.D.) 

2. I can see a photograph er- a man Ilhe is a man photograph of 

4,1 
he opens his mouth- 'and the upper jaw is lare already looked 

3 ( i .m. 'front teeth' R.D. ) I I 
and his two ear are perfectly looked - and he has wrinkles on his 

forehead er- and they are horizontal wrinkles- and he looks to the 

extreme~eft as he could by his eyes 

1 

and his nose- is not - actually is not straight 

2 

he has nos tre Is, 
(!hiSJ 

yes 

Sub jec t No.3 

1. He opens his mouth - his upper jaw is seen 

3 (Lm. ' front te,eth ' R.D. ) 

his eyes er- half II halfly opened 

5 

and his - ear is - hal~ hidden - his hair comes to his forehead 

3 ( Lm. ' covers ' R.D. ) 



I . 

[§hisJ 

yes 

11 
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(avoided describing 'the shape of 

the eyebrows' - R.D . . ) 

2. His upper jaw and lower jaw are seen 

3 (Lm. 'front teeth' R.D.) 

and his nostrils stands front 

1 

f 

and one of his I right eye opens ~his right eye op ens~ at all 

4 and 3 (Lm. 'completely' R.D.) 

his left eye is half opened - and his hair is - his hair is -not 

properly prepared 

2 ( Lm. 'combed' -R.D.) 

and he is laughing 

[ihiiJ 

Ylls 

11 ( avoided describing the folds or wrinkles around the mouthR.D.) 

Subject No.5 

1. He sees to the right 

1 

his ear is II one II the right ear is I the right is visible 

4, 4 
I can see it - the left one is half- half sees 

3 ( Lm. 'partly seen' -R.D.) 

She looks happy- her hair is combed half to I half down to her neck 

and half up to her ear 

1 

~hi~ 
yes, it is 

11, 11, 11 ( avoided saying' she has fine hair; she seems she 

is thinking, she has got a smll nose'- R.D.) 

2. It is lit is a male I a male picture - he is afro 

1 ( i.m. 'he has an afro hair cut') 

I see his teeth - her I his nose is -bended to right 

2 ( i.m. 'flat' -R.D.) 

he has stripes in his forehead 

3 ( Lm. 'wrinkles .' R. D. ) 



.-

[jhiiJ ' 

yes 

11, 11, (avoided the following 'he seems strong, he s eems 

pleased - R.D.) 
(£"d "6 +a.<k..~) 

T ASK T H R E E (Giving Directions) 

Subject No.b 

Once l once upon a time thre was a man who works in the bank -he 

wants to go to the movie - so to fulfill his wish first he must 

go to the gas station and then to the beauty salon and after that 

er- he collects his children and go to the movie - so i first he 

go to the west of II the west direction of the bank to the gas 

station and f~ll his car with fuel 

4 

and then go to I I again to the bank 

4,3 (Lm. 'back' - R.D.), 

and he goes down to the south of the bank and go to the beauty 

salon - and then cmllect his wife- and then to the west of II his 

west of the beauty salon and then he collects his children 

4 

and again he go north - to north - from the school 

1 

and go to the west direction of the school-and go to-the-upward 

to the cinema I to the movie 

1 

and to do-get to movie 

Subject No.!l-

He has a car and if he wants to take his children from schooland 

his wife from the beauty salon- and first he has to II he go 

straight and feel his car with fuel- and go- down to bhis street 

4 ,7 

and then to the left to the school and he has to take his children­

and here he continue the road 

7 

and - bend to up and he has take his wife from beauty salon 

1 

and he went to his house- that is all. 
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Subject NO.\ 

You drive your car a little bit up and -bend to the left 

1 

and there is a square/when you -go across the road thre is a 

square and a fuel st~tion 

3 (i.m. 'following' -R.D.) 

after that you feel from the fuel station 

I 

and just you return by the road that you had come- and just go 

down-by beside the church -er and go down until you reach upto 

the beauty salon 

I 

and after -you reach the beauty salon you pick your wife from the 

beauty salon and go to the school of your children-from the beauty 

salon you go -to-left II there is a road to the left 

4 

then you bend to the left 

and you go to your children school and pick your children -and 

go upto the cinema and you could enter to the cinema. 

Subject No.1 

There is a police station and turn to left to the -oil station 

3 

and return to- again turn to that road and he go to -the -bottom 

4, 7, I 

he pass the church and when getl when he gets in the beauty salon 

he take his wife- and turn to left and down I go down and he 

collect his kids 

.1 

when he collects his kids from this road here 

7 

he go -straight-on the top to the I no the school 

I 

when he II after he collects his kids go to the cinema straight. 

4 



=84-= 

Subject No.3 

He wants to take his children and wife to the cinema -then/first 

of all he wants to -feel his car with fuel and he goes to the fuel 

station-from the bank straight - and when straight to the fuel 

station then after he feel his car with fuel he comes and tol l 

straight and pass the post office and goes to straight of the school 

4, 1 

and after taking his child/childrens he comes -and straight and­

bends to the -right to the beauty salon 

1 

after that he go to the - cinema taking his children and wife 

with him. 

Subject No.5 

_______________ and to the cinema first has to go - has to go to the 

fuel station and then to the school and to the beauty school to 

get/ to take his wife 

1 

first he began his way from-from the bank - from the bank to the · 

fuel station by this - by this way 

7,1 
and -and go to the school - by this way 

7 

and then to-to - the beauty salon- to the beauty salon by this way 

7 

and go to - and go to the cinema - go to the cinema by this way 

7 
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