
TEACHERS' AND STUDENTS' ATTITUDE AND 

PRACTICE TOWARDS MULTICULTURAL 

EDUCATION: THE CASE OF SOME SELECTED 

PRIV A TE HIGHER EDUCATION INSTITUTES IN 

ADDIS ABABA 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF EDUCATIONAL RESEARCH 

JUNE 2009 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF EDUCATIONAL RESEARCH 

TEACHERS' AND STUDENTS' ATTITUDE AND PRACTICE 

TOWARDS MULTICULTURAL EDUCATION: THE CASE OF 

SOME SELECTED PRIVATE HIGHER EDUCATION 

INSTITUTES IN ADDIS ABABA 

BY 

SHEW ANGIZA W ABEBE 

A THESES SUBMITTED TO THE SCHOOL OF GRADUATE STUD) ES 

ADD IS ABABA UNIVERSITY IN PARTIAL FULFILLMENT OF THE 

REQUIREMENTS FOR THE DEGREE OF MASTERS OF ART IN 

EDUCA TIONAL RESEARCH 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

TEACHERS' AND STUDENTS' ATTITUDE AND PRACTICE 

TOWARDS MULTICULTURAL EDUCATION 

BY 

SHEWANGIZ 

Approval Board of Examiners' Com 

e ha i rman, Depaliment 

Graduate Committee 

G irma Le mma (Ato) 

Adviso r 

Internal Examiner 

Ex terna l Exa miner 

Signature 

~ Signature 

~ 
-zi& ' , 

Signature 

CZ~1/~ 
Date 

t?6f,9?/~ 
Date 

Date 

~/dc 
Date -9 



ACKNOWLEDGEMENT 

First and fo remost I wo ul d like to thank the all mighty God fo r all it is help and 

fulfilling all the little efforts I made and chang ing them in to fu ll baskets of fl owers 

and success. 

I wou ld also like to thank and express my co rdial apprec iation to my thesis advi sor 

Ato Ginna Lemma for his time, patience, encouragement, guidance, resea rch 

expert ise and concern 101' m)' work and my future profess ional career as a ),oun g 

researcher. 

I further extend my gratitude and deepest appreciati on to m)' sisters, Selamawit 

Abebe, Genet Abebe and above all to Eyerusalem Abebe who has been the li ght of 

m)' dream in all walks of m)' li fe and had it not be for her thi s wo rk would have not 

been accomplished. 

I wo uld also like to thank m)' fi ancee Ha),manot Lemma 111 all the effort and true 

support she gave me so that I can I,il rill thi s requirement. 

And final ly, I would also like to thank allm)' true fri ends whose names begin with the 

alphabet A- Z for their all rounded support. 



Table of contents 

Acknowledgement .......... .......................... .................................................. ... .... .... ........ ..... I 

Table of Contents ............. .. ................. ... .............. ........ ........ .... ......... .............. .. .. .... ........... ii 

List of Tables ............................... ... .......... ................................... ............................ .. .... .. ... v 

Acronym .......... .. ..... .. .................... .. .................. ....... ... .................. .. .. ......... .. .. ........... .. ....... vi 

Abstract ........................ ..... ......... .. ........... ....... ......................... ... ....... ... ... ... ....... ..... ... .. ..... VII 

CHAPTER ONE 

INTRODUCTION ........................... .. .. .......... .. .. .... .. ........ .. .......... .. ........... .. ...................... . 1 

1.1 . Background of the study .... .. ....................... .. ..... .. ...... ... .. ............... .. .... ............... ...... .. . 1 

1.2 . Statement of the Problem ........ .. ............. .. .......................... .... .. ........ ................. .. ......... . 5 

1.3. Objectives of the Study .... .. ........................ .................... .. .......... .......... .. ...................... 9 

1.4. Significance of the Study ................................... ................................... .... .................... 9 

1.5 . Delimitation of the Study ............................................... ............... .. .......... .. .... .. .......... 10 

1.6. Lim itation of the Study .......................................... ...... ........ .. .... .. .. .... .. .. .. .... .. .. .. ....... . 10 

1.7. Defini tion of Terll1s .. ............ ... ......... .. ............... .... ........ ....... .... .... ........ .. .. .............. .. 11 

1.8. Organization of the Study ........................... .. ................. .. ......... ................... .. ...... .. .. . 12 

CHAPTER TWO 

REV IEW OF LITERATURE .................. ................ .............. ... ... ...... ... .. .. ....... .. .. ... .. .. ...... 13 

2. 1. The Nature and Defin ition of Multicultural Education .................. .. ........ .. .. .... .. ........ \3 

2. 1.1 . The Nature of Mul ticu ltural Education ...................... .. .......... ..... .. .... .. ...... .. .. .. .. .. . 13 

2.1.2. Defini tion of Multicultural Education ......................... .. .. .................. ................. 15 

2.2 The History of Multicul tural education ........................................... .. ......................... . 18 

2.3 The Dimensions of Mul ticultural Educat ion ........ .. ........ .. .... ... .... ................................ 20 

2.3. 1. Content Integration ...... .... ......................... .. ....... .. ......... .............. .. ........ ... ........... 20 

2.3. 1. The Knowledge Const ruction Process ........................................ ..... .......... .. ......... 21 

2.3.3 . Prejudice Red uctiol1 ............... .. ......... .. ............ .. ............... .. ........... ........... ... .......... 21 

2.3.4. Equity in Pedagogy ..................... .. ............ .. ... .... ........ ... .. .......... .. .. ........................ 22 

2.3.5. An Empowering School Culture ................. .................... .. .... .... .... .... .. .. .... ........ .. . 23 

2.4. Mul ticul tural teaching and Learn ing ....... ... .. ...... ........... .. ... ........................................ 25 

2.5. The Importance of teachers' Atti tude and Practice in Multi cultural Education .. .... .. . 27 

2.6. Why Do Students Need Attitude and Practice to wards Mu lticultural Education? .... 31 

11 



2,7, Approaches to M ulticullural Education, '" '" .. ,' "'" "" "" '" '" "" '" '" " .... '" '" " ...... "" """ 33 

2,8, Multicul tural Education in Ethiopia; Issues and Prospects "" """" ... """,." ... """. "".36 

CHAPTER THREE 

METHODOLOGY AND PROCEDURE OF THE STUDY""" .... """" .... """ ...... """"".38 

3.1. Method of the Study."." ". ".". ". "" ". "".," ". ,, " """". "" """ " ... " " " . " .... ". ". " ...... ,," "" 38 

3.2 Major Variables of the Study .. """"""" " ..... ". , " ., "., " .... "., ". " .... ". " ...... """ " .... " """ .. 39 

3.3. Study Area .. ........... ....... , .............. ............ .. .. ,. , ..... .. ... .. .... ... ... ...... ....................... " ....... 39 

3.4. Sources of Data"""" " ."." .. "" ... """""",,,,,,, ,,,, ,,,,,,,,. " .... "" " " " .. " .. "" .... ,, .. ,," " .... ,,"" 3 9 

3.5. Samples and Sampling Procedure of the Study " ""."" .... """" ... " " "" ... " .. """ .... ,, ,,,, .39 

3 .5.1 Samples of the Study .. "" ". "" """., ". "., '" "" """., ..... ""'" " .... """ ... ". ". "" .... """.39 

3.5.2. Sampling Proced ure """""""""" .. . ". " . """""" "" .. .... ""." .... ".". " .... """. """" . .40 

3.5.2. 1. Inst i tutions ".".""." .. ""."" ...... " ... ,,",,. " .. .. ""."" ... .. . "'''" ... '''',,. " ... """" """" . .40 

3.5.2.2. Teachers .. " ............................... , ........... ...... ......... ..................... ....... .... ............ 40 

3.5.2.3. Students .......................... . , ... ............. . , .......... , .. , ...... ......... .................. ... ... " ...... 41 

3.6. Instruments 0 f Data Co llection "",.,' ..... " """.,," " .. ... "., ,, . " ... "."' .... . ".,, . " .. " """"".,," 42 

3.6.1. Questiorll1aire ". ". ". " .. "" ". "" "., .... ". " . ". "'" ...... ,'" " ...... """ " .... " " .. .. .. "" """"",,42 

3 .6.2. Observation ...... ....... , ... " ............. .. ... ..... .. ....... " ............... ..... " ............ .............. .... 43 

3.6.3 .Focus group Discuss ion .... ... . ,." ............ , ...... .... , .. ... ... ... .. ... .. ...... .. .. .... .... ... .. .. ........ 43 

3.7. Pilot Study" .. "., ". ". ""'''''''' " .," .. " "., .... " .... ,., "., "" " .. .. ". ". " .. " .. ," " .... " ". " .... " " .. "" . .43 

3. 8. Data Collection Procedure,,,,,,, .... ""."", ... .. ... """"" ...... ".,,, ... ..... ,, .... ..... ,, ....... """"" .45 

3.9. Method of Data Analysis .""."." .... """". " ...... " """ ., ... .... """ .. .. " .. " ..... " '" .. .. .. . ,,,, ,, ,, . .45 

CHAPTER FOUR 

PRESENTATION, ANAL YS IS AND DJSCUSSlON OF DATA """"" .. """ ......... ",, .. .48 

4. 1. Demographic In ro rmation ".".,," "".""" "" ."""." "" ." """" " """""" .. .. "",, .... .. ,,,,,,,, .48 

4.1, I. Teachers' Background information """ ..... """" ... """" ... """" .. """" .... ,,,,,,,, .. 48 

4 .1 .2. Students' Background Information" ".,,,.,,,,,,.,,,,,,,, .. ,,,, .. . ,, .,, ... ,,,,,,, ... ,,,, .. ,,,,,,,,.50 

4.2. Presentation, Analys is and Discuss ion of Data on the Variables of the Study""""".51 

4 .2. J. Teachers' Atti tude towards M ul ticultural Ed ucation """"""""""""""""""" 51 

4.2.2. Teachers' Practi ce of Multi cultural Education and intentions 

towards its Implementat ion" ". "". " . " . ". "., "" ". ". ". " .,,"' " " . " .. ,, "" .. " " "" .... "",,61 

4.2.3. Students ' Attitude towards Multicultu ral Education """"" .. """" ... " """ .. """,,68 

III 



4.2.4. Students' Practice towards Multi cultural Education .................. ...... .... .... ...... ... 75 

CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS .. .. ... ... ... ... .... .. ................. 82 

5.1. Summary ................................................. ....... ....... ........... ..... ... ..... .. ... ... .... ... .............. 82 

5.2. Conclusion .................... .. ... ....................... ... .... .......... ................... .............. ... .. ........... 86 

5.3 . Recommendation ................. ... .... .... ....... ..... .... .............. ............ .. .......... .. .... .... ..... .. ... .. 89 

REFERENCES 

APPENDICES 

IV 



LIST OF TABLE 

Table 1: Characteristi cs of Teachers .............................. .................. ........ .. ...... .. ........ .... ... .48 

Table 2: Characteristics of Students ....................................... ...... ... ........................... .... ... 50 

Table 3: Teachers ' attitude towards possessing multicul tura l perspective ...... ... .... ........... 53 

Table 4: The test for Si gnifi cance of difference on possess ion of 

multicultural perspective by teachers ...................... ..... .. ...... ... .. ........ ... ..... ........ 55 

Table: 5 Teachers' attit ude towards teaching process, institutio nal 

organization and development of awareness with 

relat ion to multicu ltura l education .......... ... .................................. ... .. .......... ... .... . 56 

Table 6: Test for significance of difference on teachers' 

attitude on the teaching process, institutional 

organization and development of awareness .... ......... ..................... .... ................ 58 

Table 7: Test for gender difference on attitude of teachers towards 

multicultural education ................................ ..................................... ... ............... 60 

Table 8: Teachers' Multicultural education Practice ............................. .......... .... ... .......... 62 

Table 9: Difference in teachers' multicultural education practice .. ...... ..... ...... .. ................ 64 

Table 10: Test for gender difference of teachers on practice of 

multicultural education .......... ....... ......... ... .. ......... ..... ... .... .......... ...... ....... .. ..... ... 67 

Table 11: Students ' att itude towards multicultura l education ......... .............. ... ........ .. ...... . 69 

Table 12: Test for difference on students' attitude towards multicultural education ...... .. 72 

Table 13: Test for gender diffe rence on att itude towards multicu ltural education ............ 74 

Table 14: Students' practice of multicu ltural education ......... .......... ..... ...... .. .................... 76 

Table 15: Test for d i fferenc~ on students' practice of multicultura l education ........ .. .. ... .. 78 

Table 16: Test for gender difference on the practice of multicultural education .. .. .. .. .... .. 80 

v 



AACU: 

ETP: 

FCD: 

ME: 

MOE: 

MCOD: 

PHEIs: 

TCE: 

ACRONYMS 

Assoc iat ion o f A merican Co lleges anci Un iversiti es 

Educa tion and Training Policy of Ethiopia 

Focus Group Discuss ion 

M ulticultural education 

Ministry of Educat ion of Ethiopia 

Multicultural Organizational Development 

Private Higher Educati on Inst itutes 

Transitional Government of Ethiopia 

VI 



ABSTRACT 

The purposes of thi s study was to asses and understand the magnitude and level of 

attitude and pract ice towards mu lti cultura l education by teachers and students in some 

selected private hi gher education institutions in Addi s Ababa. Moreover it was 

conducted in order to understand the di ffe rence among teachers as well as among 

students on the level of attitude and practice they have. Thi s research has also 

attempted to see the presence of gender difference among teachers and al so among 

students on the ir attitude and practi ce towards multi cultural education. In this study a 

tota l of 298 teachers and students were taken as a sampl e. From this sample 58 of 

them were teachers and 240 were students. For a better understanding of the situat ion 

a mixed research method was employed with an emphasis on triangul ation design. 

Questionnaire, FGD and observat ion were used as method of data co llection. The 

mean va lue, I" equency, percentiles and expected mean were used for analyzing the 

quantitative data while the qualitat ive data were thematically organized, categorized 

and exami ned to undcrstand the emerging patterns of responses. Finally the results of ..,.---
thi s stud y showed th at the majority of teachers an d students were found as having a 

good leve l of pos itive attitude and a hi gher leve l of pract ice which is advocated by the 

goa ls and philoso phies of multicultural educat ion. However from both , teachers and 

students proportions that cannot be taken as insignifi cant have been found to have a 

negati ve incl inat ion and a lower practice of elements that are promoted by 

multi cu ltural education. Therefore, for enabling the institutes to be benefited from 

multi cultural in thi s study it is recommended that the institutes, teachers and students 

should prepare them selves to know, understand and utili ze the concepts, ideas and / 

programs of mu lticultura l education. 
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CHAPTER ONE 

INTRODUCTION 

1.1. Backgt'ound of the Study 

Scientific endeavo rs have grappled to trace for the first existence of the current form of the 

human fami Iy. Cru z and Sarfa (2005) have stated that zoologically, humans are Homo sapiens, a 

culture bearing, upright walking species that live on the ground and first evo lved in Afri ca 

between 100,000 and 200,000 years ago. Therefore, it would be nai"ve not to think that chall enges 

and diffi culti es were prevalent throughout the hi story of man in thi s world . Consequentl y, these 

fac tors or chall enges have brought important differences among human beings. Wi th an 

im pli cati on to di fferences in life style, culture, idea, reli gion, color, in general to a so le identity of 

self. In thi s regard , Verhelst (2001) and hi s working group call ed 'Network Cultures' took the 

approach towards identity as the way a given communi ty looks at and presents itself to outsiders. 

In add ition, they asserted that identity like culture is evo lving and is part of a complex whole 

where economic factors and power relations interact. 

The di fferences among human beings became well refined tlu'ough time and the complete 

sep.arateness o f racial lineages got accepted very well even if they are thought to have a common 

ori g in . Different races of man were believed to have long and independent hi stories as 

descendents o f different lineages (Wolpoff & Caspari , 1997). These different lineages have been 

struggling over many issues and resources over the centuries. Consequentl y, thi s made them 

develop trust towards their kin line and hate and fear towards others, in most cases resulting in 

being ethnocentri c. Reynolds, Flager and Vine (1987) stated that due to ethnocentri sm each group 

nouri shes its own pride and vanity, boasts itse lf superior, exalts its own div inities, and looks with 

contempt on outsiders. Bearing thi s in mind, one can be sure that indi viduals from different 

backgro unds will face challenges in accommodating their differences . 

The notion of the above discussion was to make the prelude about the issue of di versi ty and the 

poss ibl e chall enges that might result. Besides, it gives clue about the interest o f the paper which 

is about issues related and resulted from di versity of human beings. 
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As e lsewhere di fferences are strong in educational settings. Educational settings are crowded 

with diverse cul tural groups due to the fact that many are considering education as the base for 

change and a prerequisite for almost every facet of human development. In fact it is critical for 

access ing and appreciating a whole range of ri ghts, needs and entitlements . It is also known that 

illiteracy hinders men and women from assimilating information that has an impacl on their li ves 

in fundamental ways (Direccio General de Cooperacio, 2004). Many also argue that getting 

educated is legitimate and the right of any human being. Thus, provision of education should be 

made without any point of discrimination. Moreover "more than 40 years ago, the nations of the 

wo rld , speak ing through the Universal Declaration of Human Right, asserted that everyone has 

the right to education ," (World Bank, 1990). 

For the researcher and many others claiming education only as a right will do no good. But it 

must be geared and guided by the spirit of multicultural education and its practices. For a 

country like Ethiopia especially, the best outcome of education might be possible if the diversity 

in education can be addressed by the pluralistic type of multicultural education. 

Tron vo ll (2000) stated "Ethiopia is home to more than 80 different ethnic, linguistic and reli gious 

communities" (p. 3). These groups have their own distinct features , which make the di fferences 

visible among each group. From the total popUlation in Ethiopia, only a very small section had 

indi viduall y benefited from the educational system. The vast majority had no access due to the 

inequitable di stribution and even the few numbers of schools were found in urban areas. 

However, these days, the change in governance of educational activities has enabled many to go 

to school because the govemment is putting effort to fulfill the educational needs of the 

underserved and undelTepresented groups (FDRE, 2004). This implies and enables one to 

understand the categories of individuals attending school has increased by large, leading to an 

increment in the types and composition of school communities in terms of diversity. 

Though modem education in Ethiopia has a hi story of not more than a century, every regime has 

strived to improve the system with its own way starting from its onset. However, some ev idences 

show that the current period excels in making education available to the people at all leve ls. The 

present government of Ethiopia has placed great importance on education and recognized it as an 
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essenti al component for development needs of the society (FDRE, 2004). One among the parts o f 

the system that has received a greater emphasis is higher education. Accordi ng to Yizengaw 

(2003), higher education in Ethiopia is go ing through a decisive phase of reform and expansion 

with a greater requ irement placed on it to respond adequately to the deve lopment needs of the 

society and the country. 

Hi gher ed ucation has a positive contribution to develop the individuals, the soc iety and the 

economy as a who le. In other words, the impact of higher education encompasses not onl y the 

econom ic sector, but also it wi ll produce greater social impact contributing to a just democratic, 

peace ful and enlightened society (OEeD, 2003 , as cited in Desta, 2005; Yizengaw, 2003). In 

Ethiop ia, the demand for higher education seems currentl y an all ti me high because of the 

soc iety's perception of education is changed and the numbers of different groups go ing to school 

have increased by large. Moreover, the current educational policy has paved the way for the 

expansion o f hi gher education both in public and private sector (TGE, 1994). The limited 

capac ity of the government in catering the demand for tertiary leve l educat ion has made it ca ll for 

pri vate initiati ves, resulting in proliferation of Private Higher Education Insti tutions (PHEls). 

In the year 2003 alone the sector had increased by 43 percent and accounts for 24 percent of all 

tertiary enrollments (Wondwosen, 2003; Saint, 2004, as cited in Driba, 2007). These days a good 

nu mber of pri vate higher education institutions have been operating and trying to amend the 

weak link in the provis ion of public higher education (Damtew, 2005). 

Thi s pro li feration of PHEIs, unlike the remaining parts of the country, is stronger in Add is 

Ababa, which optimi zes easy access to tertiary level education to the city dwellers as well as to 

those who come from different parts of the country. 

Addis Ababa is a city fo unded a hu ndred and some decade's years back. The city has the highest 

propo rtion o f the people who are not indigenous to it. In this regard, Legum ( 1992) wrote that 

Addi s Ababa has swollen from 500,000 in the 1960s to over 3 million, of whom more than a third 

has ar ri ved dest itute fro m the ravages of war and famine . Many ethnic groups comp ri sing the 

populati on of the c ity arri ved there due to many hi storical, economic, po li ti ca l and cultural fo rces 

(Getahun, 2007) . They have come to the city to continue their education as Getahu n himself has 
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w itnessed in hi s book, or to seek for white collar jobs based on their littl e educat ion in the 

coun try side or to live the so called a ' modem life'. 

In the mean time it should not be forgotten that the new born or the group that is born in the city 

w i II have its own sub gro up sometimes with a multiple of identity. This is so because a group is 

made up of indi viduals who may have, at their personal , family or other sub or supra group level, 

identiti es wh ich vary with, or at least differ from the identity of the group to which they are part 

(Verhelst, 2001). The researcher is also one among such possessor of a mUltiple identity, which 

he assu mes is the result of multi etlmic composition of Addis Ababa. Getahun (2007) stated " As 

to the composi tion , Add is Ababa is a mul ti ethnic city" (p. 169). 

The relative access to tertiary level education now, other things being constant , has been greatl y 

improved due to the role played by PHEls. The alluring advantage in these PHEls will instigate 

many to go to school , so that they can quench their thirst. From what has been stated , it doesn ' t 

ask to be clairvoyant that the students, the teaching and administrative staffs will be of different 

cultural background. This will play its part on increasing the extent of a multi cultural society 

existing in the inst itutional communities. In other words, it will be plausible and ri ght to claim the 

composition of the school community is a multicultural type. 

A country which has embarked upon addressing the interests of different groups, there remains a 

lot to be done ill building a multi cultural society. This type of society has the hi ghest poss ibility 

of giving recognition and understanding about the differences in the su rroundi ng and acts 

appropri ate ly as the situation demands. To this end, the current education and training policy has 

al so envisaged bringing up citizens endowed with a human outlook, country wide responsibility 

and democrat ic val ues (FDRE, 2004). In line with this Multicultural Education (ME) is 

considered by man y scholars to serve as the best means of developing an ega litarian society with 

a bett er human outlook and democratic values towards plurality of the soc iety. 

Sim ilarl y, multiculturalism in the educational settings is what good educational inst itu tions do in 

face o r ex tensive "cultural" differences among students and teachers. A good institution takes 

learners of eli ffere nt ages , temperaments, interests, and abilities that bring them to a common 
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level of achievement. Thus, multiculturali sm is meant to be an approach to education and pub li c 

cul ture that acknowledges the diversity of cultures and sub cultures (Fullinwider, 1996). 

In the same vein, Ghosh and Tarrow (1993) stated that the curriculum initiatives in the school 

system are important, but no amount of curri culum material can make signifi cant differences if 

teachers, who present and translate the materi al, do not have the knowledge, attit ude and 

commitment to the ideo logical change impl ied in equity and justice. Hence, educational setti ngs 

should be subjected to scrutiny and investi gation to assert whether equity and justice are there. 

1.2. Statement of the Problem 

Educat ional settings have been entitl ed with the utmost authority as the better places where 

indi viduals get educated for fos tering and improving their behavior. Leamers in these settings are 

taught to have refi ned outcomes through the achievement of the aims of education. As Shiundu 

and Omu lando ( 1992) stated , the aims of education are to guide schooling wi th four main 

dimens ions: intell ectual, social , personal , and productive dimensions. Educat iona l aims also 

express the kind of values society generall y expects from those who benefi t from education. To 

fulfill the expectat ion of the society as well as to develop the skill s in those fo ur dimensions 

mentioned above, students go to school , and since these students are not from a single 

background that they are subj ected to different problems which base on their differences. 

Bowser ( 1993) exp lained that students of all racial and social class backgrounds come to the 

university in search of know ledge and skill s that wi ll be useful in lifting them out of poverty and 

into the mainstream. Moreover, the author witnessed fi·om hi s experience that many teachers of 

the dom inant gro up have a wrong attitude towards individuals different from them . He re iterated 

hi s experi ence through the following explanat ion : 

When a conflict occur between a student of co lor and a European 

Ameri can facul ty member, we the teachers fuel the fi re with our own one­

up attit ude of blaming the student, thus the students may one- up the 

profess ion or the university (or both) is raci st (Bowser, 1993, p. 61). 
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This may happen, as Sharma (2005) explained, due to lack of understanding of ethnic, racial, 

soc ial , and lingui st ic di versity of students. Thus, teachers can engage themselves consciously or 

unconsc iously in " mi s-education practices". Extending hi s argument, Sharma emphas ized that 

due to the fai lure on the part of teachers to understand , accept, and appreciate who those students 

are; students fee l that the school environment is alien and hostile towards them. This condition 

may cause stress, anx iety and a feeling of lack of support among students which can affect 

students' dail y academic performance. 

In addition, as Stent elucidated, multiculturalists have also traditionally argued that lack of 

understanding and acceptance of racial difference is a problem for both teachers and students, (as 

ci ted in Weil , 1998, p. 16). In addition, multi- cultural theorists advise and suggest that on ly by 

confronting racism and prejudice can we convey an understanding of and appreciation for human 

di gnity. 

• 
Rey and Poonwass ie (1992) also confil1I11ed that for modern states, possession of a multicultural 

and plural nature becomes a major problem, especially for countries whose cohesion is defi ned in 

terms of the core va lues of a dominant group. Eth iopia cannot also be an exception in this regard. 

It is only ensuing the fa ll of the Derg regime that the repudiation of many nationalities in Ethiopia 

got fo rsaken. In the periods before this, the history of Ethiopians was to ld as only the hi story of 

some dominant groups, (Getahun, 2007; Tronvo ll , 2000; and Legum, 1992). In the same vein, 

We il ( 1998) claimed that this monopolization of thought is reinforced sociocentricity or the belief 

in the superiority of one cultural posture (its economic, gender, and social function s) over 

another. 

Based upon information from literature the researcher has attempted to so li cit for prel iminary 

information from some PREIs in his vicinity and he tried to testify that there ex ists' 

discrimination, segregation, partiality, prejudice and other negati ve outlooks which is based on 

gender, p lace of origin , cultural background , race and socio economic status. For instance, on 

most cases students tend to select their friends based on their ethnic background, place of growth, 

religion, gender and show a sort of pre judgment about the kind ofrelation they can have wi th the 

other groups that are different from them, which is against the theme and aim of mul ticu ltural 

education. Moreover, some students fro m outside of Addis Ababa especially those who are not 
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from the town have showed a perceived discrimination by those who are not from the same 

background . 

Based on some observation and dialogue with some students and teachers, the resea rcher rea li zed 

that there ex ist a number of groups which take or consider themselves as a dominant group and 

focus on their group cohesion rather than becoming inclusive. Furthermore, some institutions 

have an establi shed mechanism which gratifies the need of the group cons idered as a dominant 

that, in the mean time, may affect the education o f the other groups. 

Perhaps the most problematic thing here is when teachers judge one on their own without 

know ing what his or her limitation is; rather they may act according to the pre- conce ived idea of 

their own. The teachers whom the researcher interviewed for the purpose of getting basic 

information assured that they had such biases. In addition, students al so confirmed that they have 

biases towards students that are different fro m them. 

This s ituation might affect the perfonnance of the students and their educational achievement and 

the ir future thinking of soc ietal plurali sm. This will inevitably pose a question about problems 

that may happen due to lack of the appropriate attitude and practice of multicultura l concepts in 

educati onal settings. 

Currentl y in Ethi op ia, there seems a pluralistic approach towards addressing the need of di fferent 

gro ups, wh ich is contrary to bringing them to the circle of one dominant group. This helps in 

increas ing the poss ibility of utiliz ing the potential owned by all the people. However, there are a 

nUI11 ber of practi ces and attitudinal problems that should be avoided in the educational centers if 

education is to be used as a means of developing the potential ex istent in thi s d iversifi ed 

coml11unity. 

In the background section the writer attempted to show that one of the educational settings is 

pri vate higher ed ucation institution through which access to the tertiary level is ex panded. And 

earli er on, he tri ed to show some major points regard ing issues of multiculturali sm as a missing 

link in educatio nal activ ity of the institutions. Moreover, most of the institutions, in thei r type, as 
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Levy (2002, as cited in Driba, 2007) explained, are the for profit ones that they cal l attent ions of 

researchers. It means that since they focus on profit maximization they probably will be fo rced to 

engage themselves on just increasing the number of students rather than how and what they are 

being taught. As a result, the way they address the diversity should be open for scrutiny. 

The need to undertake this research endeavor can be many folds. Despite the interests and 

multipl icity 0 f understandi ngs a number of reasons were raised and the fundamental s were: 

I . As far as the knowledge of the writer goes, there are none ofa type of research conducted 

previously on such a site or setting. 

2. The resea rcher is with a strong belief that the site is appropri ate In terms of a higher 

degree of representativeness of students in higher educati on, which is based on some 

preliminary observation and discussions with pertinent sources. 

3. The researcher is infol11lled that most of the researches conducted on similar issues were 

foc used on public institutions with emphasis on teachers training. 

Moreover, the need to s~ify the research Qroblem the following basic research questions, wh ich 

thi s study had attempted to answer. They were: 

I. What is the magnitude of attitude and practice possessed by teachers and students towards 

concepts and elements in multicultura l education? 

2. Do teachers teach students with a multicu ltural perspective? 

3. What kind of attitude do teachers have towards institutional practices, the teachi ng 

learn ing process and multicultural education training? Do teachers di ffer in th ei r degree 

of inc linat ion and action? Is there any sign ificant difference between the attitude of male 

and female teachers towards multicultural education? 

4. What kind of att itude and practice do students have towards learning and interacting with 

students from di ffe rent cultural gro ups? Is there any difference among students in terms of 

attitude and practice level? Does the gender of students have an effect on their leve l of 

attitude and practices? 

The prob lems that make the premises of these questions are considered to have a greater impact 

on the whole community of the institutions, to the greater extent on the studen ts. Because after 
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being through wit h their education, there is a possibility that many wi ll be working at different 

places throughout the country. 

1.3. Objectives of the Study 

The mam purpose of this study was to understand the magnitude and leve l of attitude and 

practices related to the concepts of multicultural education among teachers and students of 

private higher education institutions. And to examine differences in their inclination and act ion so 

that the general fi gure regarding attitude and practice of teachers and students' towards 

multicultural ed ucat ion can be undersiood. 

Thi s stud y was undertaken in view of the findings from the preliminary assessment of what is 

going on in some PHEls with relation to ME as well as with the consultation of its theoretical 

framework. Therefore, it was specifically targeted for finding out and comprehending: 

• The extent of attitude and practices of teachers and students. 

• What is being done or attempted to be done to accommodate the pluralistic nature of the 

inst itut ion community? 

• Whether educational practices are handled in ways that take into cognizance the ex isting 

diverse group. 

• The presence of a significant variation among teachers as well as among studen ts on their 

attitude and practice towards multicultural education. 

• The presence of a significant variation based on teachers' and students' gender on their 

attitude and practice towards multicultural education. 

• The sources that have contributed to their knowledge, attitude and behavior that they 

exhibit. 

1.4. Significance of the Study 

This stud y was tuned in the direction of understanding issues regarding attitude and practice 

towards multicultural education by teachers and students of private higher education institutions. 

It is hoped that thi s study will contribute: 
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I . In deve loping awareness and understanding of multicultural education by the stake 

holders. 

2. In informing the need to make the educational process undertaken in the institutes to be 

guided by the principles and objectives of multicultural education. 

3. In exposing the fact that positive utilization of diversity fosters the development of a 

given country and that would be facilitated if multicultural education is implemented 

4. In laying the ground for motivating stakeholders to be practitioners o f multicultural 

educat ion in their settings as well as other settings. 

1.5. Delimitation of the Study 

Research endeavors should be bounded by the reality. They bring scientific knowledge through 

establishing re lationsh ips between facts being delimited within that truth. Unless the study was 

delimitated to some specific area of interest, then the study would have been intangible. Hence, 

thi s research was delimited to some selected PHEls in Addis Ababa city. The sites of focus were: 

I) Royal University College. 2) St. Mary's University College. 3) Rift Valley University 

Co ll ege. 

These sites were selected on the basis of their potential in hav ing a relatively good number of 

female teaching staffs and on some cases the presence of relevant facts related to the problem to 

be assessed. Moreover, their reputation and longer years of experience relati ve to others was also 

considered. Addis Ababa was selected because of the reason that there exists a higher number of 

diversity of population and greater number of private higher education institutions. 

The target population was delimi ted and stratifi ed in view of some characters, as a result students 

and teachers were taken randomly and purposefully taken as samples of the stud y. 

1.6. Limitation of the Study 

Lack of methodological rigor was taken as one of the significant factors that have posed a certain 

degree of limitation . Mixed design is not that much well developed and recognized, since it is a 

recent phenomenon in the realm of methodo logy. Available literatures al so differ to some degree 

in their explanation and conception of this design . Therefore the basics of the design were used as 

a means to the end. 
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In the case of literatures on multicultural education the type and variety is highl y focused to 

issues of teachers training programs as well as on raci sm and conflicts happening in schools. This 

might have happened due to the fact that the concept of multicultural education is a recent 

phenomenon in the history of education and it might still be focused on serving the bas ic reasons 

of its beginning. Moreover in our country as to the knowledge of the researcher the works done 

are few in number. As a result, treatment and adoption of examples from foreign contex ts were 

made as a major means of understanding the issue. Furthemlore, in order to present in a simple 

way the aspects of cultural groups in many parts of this paper words like gender, ethnic , social 

c lass, rel igion and language and others were put together to signify these groups. 

The small number of PHEIs encompassed in the study was also the other limitati on of the study. 

This happened in order that the study can be finali zed within the available time. In addition, one 

from the formerly established PHEIs was not considered in this study because the institute's 

admini strators were not cooperative in letting the researcher to get the needed information within 

the time spec i ned for thi s research. Moreover, it would have been impossible to finalize thi s 

stud y if more insti tutions were taken while working with in these constraints. 

On the whole , the short comings discussed above put a limitation in the conclusiveness of the 

stud y and in focusing on single elements of multicultural education. Consequently thi s research 

work is thought to serve as clue and catalyst in future research endeavors espec iall y in the area of 

attitude and practices of teachers and students. 

1.7. Definition of Terms 

Attitude - An opinion, tendency or inclination towards multicultural education. 

Practice - The habit or custom of implementing elements of multicultural education . 

Institutional commuuity - Students, teachers, and administrative staffs in pri vate higher 

ed ucati on institutions. 

Multicultural education - An idea or concept, a process and refOim movement that stri ves to 

build a justified institutional environment, relevant cUlTiculum and intercultural 

communication where learners are provided with the knowledge and att itudinal 

change so that they can serve the diverse society they li ve in and also the world. 
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1.8. Organization of the Study 

This stud y is organized in such a way that the first chapter presents and discusses the 

background, statement of the problem, objective, delimitation and limitation of the stud y as well 

as definition of terms. The second chapter has attempted to forward various relevant literature 

wo rks of scholars. In chapter three methodology of the study is presented in a detailed manner. 

Chapter four reports the presentation, analysis and discussion of the study and finally chapter 

five presents the summary, conclusion and recommendation of the study. 

12 



CHAPTER TWO 

REVIEW OF LITERATURE 

2.1. The Na ture and Definition of Multicultural Education 

2.1.1. The Nature of Multicultural Education 

Before dea ling with specific and detail ed elements in multicultural education it wo uld be very 

meaning ful to discuss its nature and definition . Hence the following part is devoted to di scuss the 

nature of multicultural education. 

Mu lti cultural educati on is said to stand against oppress ion, prejudice, segregation , stereotyping 

anci undemocratic anciunjust practices . For many scholars in the fi eld the feature of mul ticultural 

education depends on the philosophical and po litical orientation of the program developer. 

For James A. Banks, who has been a great proponent and writer on multicultural education , 

ll1ulticultural education is at least three things; an idea or concept, an educati onal reform 

movement , and a process (Banks, 200 I). He exp lains the idea of multicultural education as that 

a ll students regardl ess of their gender and social class and their ethnic, racial or cultural 

characteri stics should have an equal opportunity to leam. Multicultural education is about qua li ty, 

equity and justi ce in the education of all students (McIntosh & Green, 2004; Marc, 2005; Coggins 

& Campbe ll, 2008). 

Multicultura l educat ion is also a reform movement that attempts to change the schoo l and other 

educati onal institutions so that students from all social class, gender, racial , language and cultural 

groups will have an equal oPPOliunity to learn (Luchtenberg, 2003; Banks, 200 1). In its very 

nature mu lti cul tural education is not what is done once and that the job is fini shed with no turn ing 

back. Rather one might strive to reach the goals of multicultural education building upon the 

success or fa ilure entertained in the earlier experi ences. Banks (200 1) statement regardi ng thi s 

emphasizes the need to work on it continuously. In other words, the acco mpli shment of one 

mul ticultural education program CalIDot be taken as the full attainment of the Illotives and goals 
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of the philosophy of multicul tural education. He elucidated ideals like educational equality, are 

s imi lar to the idea ls of liberty and justice, which are difficult to fu ll y attain . As he argued, 

multi cultural education must be viewed as an ongo ing process, and not something that we do and 

there by so lve the problems that one targets of multicultural educational reform. 

Wa ll ace (1980, as cited in Simis and de Martinez, 198 1) is wi th the perspective that multi cu ltural 

education is simply good in that it serves as a diagnosi s, and prescriptive or individua lized 

teach ing. Thi s shows that he has seen multicultural education as a well establ ished mechani sm of 

teach ing geared towa rds address ing the individual need of the learner. The focus here is on the 

in terrogation and amendment of the teaching process by making it on individualized bases, wh ich 

makes poss ible that the need of each learner is understood and treated effective ly. 

The main point for a relative different conception and nature of multi cu ltural education as 

explained by S leeter (1996) is the di ffe rence in the history and thought wi th in the fi eld. Tn her 

book she argues that multicultural education can be understood as a form of res istance to 

dom inant modes of schooling or oppression. Through this it is assumed to offer some help in 

formu lating educat ional practices that challenge oppression. 

Many conceptions that are presented in various literary works of multi cultural education 

regardi ng its nature strengthen the points that were presented above. Banks and Banks 2004; and 

Cochran and Smith, 2004 (as cited in Guo, 2006) confinned that multicultural educati on deals 

with ideas, reform s and programs aiming at providi ng equitable learning opportun ities for 

students of diverse socio-cultural backgrounds in a socially just society. Cumming-McCann 

(2003) in hi s part clai ms that multicu ltural education is not merely about promoting human 

relations, to help students feel good about themselves , or to preserve students' nat ive languages 

and cultures. For him these outcomes may be by-products, and argued that primaril y multi cultural 

education is abou t promoting the education and achievement of all students, particul arl y those 

who are tradi ti ona ll y underserved in the education system. Here multicu ltural ed ucation is seen as 

a mechanism of promoting the learning of students thereby increasing thei r achievement. It also 

imp li es, like that of the others presented above, that it is geared towards testing the status-quo 

whi ch doesn' t offer a suitable condition to students who are seen as not representative of the 

main culture in the ed ucation system. 
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Authoriti es li ke Wil son (1996) relates multicultural education as an approach to education and 

instruction designed for the cu ltures of several different races in an educational system. This 

approach to teaching and learning is based upon consensus building, respect, and fostering 

cu ltural plurali sm wi th in racia l societies. Therefore, one can be sure that multicultu ral education 

acknow ledges and incorporates positive racial idiosyncrasies into classroom atmospheres. 

From the di scuss ion went on, in general it is poss ible to think of multi cultural education as an 

idea, an approach to school refonn , and as a movement for equity, social justice, and democracy. 

It is also clea r that it is taken to be instrumental in promoting the learning and achievement of 

lea rners. 

In their discussion of multicultural education, many scholars tend to give emphasis to issues, 

different components and characteri stics of cu ltural groups; however, a signi fi cant degree of 

consensus exists within the field regard ing its major princip les, concepts, and goals. A major goal 

o r multi c ultural education is to restructure schools so that all students achieve better through 

acq uiring the know ledge, attitudes, and skill s needed to function in an ethnicall y and rac iall y 

diverse nation and world. Multicultural education seeks to ensure educational equity fo r members 

of di verse racia l, ethnic, cultural , and socio economic groups, and to facilitate their participation 

as criti ca l and ren ective citizens in an inc lusive national civic cu lture. 

2.1.2. Definition of Mnlticultural Education 

Defining multicultura l education wi th a clear cut edge seems to be a perp lex ing business. We can 

think of a diamond that gives a number of shapes when yo u look at it and then make an ana logy 

to the de fi nition of multicultural education. Rosado (2007) argues that the concept of 

multiculturali sm in education embodi es a new orientation towards the future. Thus, in all the 

heated di scussion aro und the term no clear definition of the concept has yet emerged. People are 

thus left to read into the term whatever their biases and self interests dictate. Moreover, De 

Gaetano, William s and Volk (1998) wrote that: 
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The definiti on of multicultural education and its program content depend 

primaril y on the socio political perspecti ve of the programmers (Modgil , 

Verma, Malli k & Modgil , 1986). 'Assimilationists' design programs that 

fac ilitate the assimilation process for students from non majority gro ups. 

' Plurali sts' advocate programs that teach about the divers groups that makes up 

and contribute to the nation (Stent, Hazard & Rivlin , 1973). And 

'Reconstructioni sts' call for programs that teach students to be socially and 

poli tica ll y aware and active (p.3) 

S imilarly, S leeter ( 1996) argues that these days many educato rs interpret the meaning of 

multicultural education qui te differently due to changes over the past years in the soci al and 

po litica l contexts. In spite of this fact , advocators indulged in the di scipline have inte lligentl y 

attempted to forward a number of definitions. 

Banks ( 1992 , as cited in McNergney & Herbert, 2001) defined multicultural educati on as a 

reform movement designed to bring about educationa l equity for all students; includ ing those 

fro m different race, ethnic groups, social class, exceptionality and sexual ori entations. Moreover, 

Scholar and Ta li aferro (1999, as cited in Melaku, 2007) defined multicultural education as an 

educati ona l re form movement with a major goal of providing equa l educational experiences for 

students from a diverse background through restructuring the educational system. 

The theme of the defi nitions renders itself to the need of changing and restructuring the who le 

activiti es re lated to educational practices . It entai ls that the need for changing the educati onal 

systems ari ses fro m the failure of cutTentl y available educational systems, which are unable to 

satisfy the need of di fferent gro ups that were given lesser recognition . Then it emphas izes 

multicultural educati on is about offering equal educational opportun ity for all students. 

Mul ticul tura l education for Singleton and Lawrence, (1976, as ci ted in Melaku, 2007) is with two 

major point' s wo rth of considering. On the one hand , it is an argument for an indi geni zation of 

the school so that educational programmes might more trul y represent the cultural and po litical 

in terests of the particul ar learners and communities invo lved. Perhaps th is more assures the va lue 

of multi cul tural education for countries that have adapted their educational system fro m other 
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countri es. And the other point as they have argued is, it helps learners to receive advantages of 

cross cultural experience that equips them w ith meaningful skills as well as values, facilitating 

their perception on cross cultural collaboration for goals important to them , whether they are 

associated wit h subordinate or dominant social groups . 

Building a democratic state through learners experi ence from educational settings wi ll be rea li zed 

when there is a room for a truly multicultural education. As to Singleton and Lawrence the 

incorporation of the real life of learners with its various dimensions coupled w ith development of 

sk ill s and va lues in cross cultural interact ion is what multicultural education is characterized by. 

Multicu ltural education also can be defined as: 

A ph i losophical position and movement that deems that the gender, 

ethnic, rac ial , and cultural diversity of a pluralistic society should be 

refl ected in all of the institutionalized structures of educational institu tions, 

inc luding the staff, the norms, and values, the curricu lum, and the student 

body (Banks & Banks, 1997, as cited in Olson, 2003). 

This defi nition is a more comprehensive one in tellllS of attempting to encompass the intent of the 

di fferent aspects of multicultural education. It looks at multicultural education as a ph ilosophica l 

content ion and social reaction towards an overall reform of the educational system and puts 

demand on educa tional institutions to reflect the pluralistic society they clai m to represent. 

As we have seen, there have been many definitions of multicultural education over the years. In 

general , it is the development of skills and attitudes for people to funct ion in a culturall y di verse 

society. Th is means not just learning about other cu ltures, but also developing the attitudes to 

function in a multicultural society, including: awareness, understanding and acceptance of 

cultura l attitudes and practices. Moreover, it is also about putting an end to the systemati c miss 

re nect ion of the plurali stic society in educational institutions. 
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2.2. The History of Multicultural Education 

All the discuss ion presented by scholars attribute the conception of multicultural ed ucation to the 

socio political burdens borne by the underrepresented class of the society in the United States of 

America. The foible essence of the socio political system instigated movements for 

multiculturali sm. Scholars in the field have endeavored to give an ample explanation regarding 

the hi story of multicultural education, which is the concern of the next couple of pages of thi s 

paper. 

Geneva Gay( 1983) one of the major proponents of multicultural education noted that it originated 

in a socio-politi ca l milieu , where concerns about the treatment of ethnic groups in schools 

curricula and instructional materials directly reflected concerns about their socia l, political and 

economic plight in the society at large. She emphasized that in the mid 1960s racial minority 

groups actively proclaimed and developed consciousness of their own histories and identities. On 

co ll eges campuses this ferment took the form of demands for ethnic studies courses and 

e lim ination of stereo typic and derogatory treatment. 

Similarly Sleeter (1996) discussed the hi story of multicultural education as it had its first hit 

during the 1960s and early 1970s, receiving its major impetus from the rejection and oppression 

of rac ial minority groups . She also mentioned that it was subsequently joined by femin ist groups 

rejecting sexual oppression. The soc ial movements were directed toward equaliz ing power and 

legal status among racial and gender groups. 

Multicultural educat ion is a result of the civil rights movement of the 1960s (Banks, 1997; Banks, 

2001; Olson, 2003). In the same vein Bennett (as cited in Melaku, 2007) avowed that 

multi cul tural education emerged as a response to the civi l rights movement of the 1960s and 

developed into a black power movement and started to include the voices of women in 1970s.The 

non authentic inclusion of minority groups and women had served as a starting point for 

multi cultural education characterized by challenging the status quo towards change. 
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Gay (1983) describes the 1970s as prime times for multicultural education; because she claimed 

it showed a growth and expansion quantitatively as well as qualitati vely. Continuing her 

discussion she stated that during the 1970s profusion of materials including pedagogies, 

psychologies, ethnographies, histories, and sociologies were created in vari ous forms of 

communi cation material s. 

According to Simis and de Martinez (1981), in United States by law it was decided that in the 

eighties education should strive to preserve and enhance cultural pluralism and special attention 

should be given to multicu ltural education. 

During the mid 1980s the class rooms across the US became more culturally di verse and teachers 

increasingly began to ask for help and the growing li terature base in multicultural education 

attracted others who were not participating in the social activism. As Sleeter (1996) emphasized 

in 1980s the invo lvement of Euro-American educators, groups without any part icipat ion in the 

quest for reform in the 1960s, who became advocators of multicultural education, devised their 

own way towards the meaning and ideas about the discipline. This in turn had increas ingly 

influenced multi cultural education to adopt a focus on gender, social class, di sability, and other 

issues in addition to raci sm. 

Basing their argument on the nature and definition of multicultural education practicing educators 

these days are ab le to have many ideas about it. They use the term multi cultural education to 

describe a wide vari ety of programs and practices related to educational equality, women, ethnic 

groups, language minorities, low income groups and people with disabilities (Banks, 200 I , Grant 

and S leeter, 1986). Multicultural education has up to now grown well and spread tllroughout the 

world , in sub Saharan Africa, however, where a majority of children have a mother tongue other 

than the official language, where it was suppose to be highly employed and utili zed, lllulticultural 

education is still limited (Marc, 2005). 

Looking back to the beginning and development of multicultural education exposes that the 

oppressive and discriminating acts against patts of the society provoked reform and change. Then 

the movement was accelerated and joined by others oppressed groups like women . In addi tion the 

invo lvement of whi te educators in multicultural education gave rise to its many forms and 
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understanding. Hence, multi cultural education came to be recognized as an educational practice 

towards cul tura l pluralism. 

2.3. The Dimensions of Multicultural Education 

According to Banks (200 I) many think of multicultural education as content related to ethnic, 

rac ial, and cultura l groups. If this is so, it will be a one way of understanding of the nature of 

multi cultural education. Moreover, it wi ll create a problem for educators who are not ab le to see 

eas il y contents related to other cultures. 

When ta lking about dimensions of multicultural education, basicall y the discussion will revo lve 

aro und on what has been exp lained by James A. Banks (2001). In hi s exp lanation Banks ( 1995) 

stated multicultural education is a broad concept with several important dimensions. The 

dimens ions are I) Content integration. 2) Knowledge construction process 3) prejudices 

red uction. 4) Equity in pedagogy and 5) Empowering school culture and socia l structure. 

2.3.1. Content r ntegration 

This deals with the ex tent to which teachers use examples and content from a vari ety of cultures 

and groups to illustrate key concepts, principles, generali zations and theories in their subj ect area 

or di sc ipline (Banks, 200 I). This dimension of multicultural education goes in line wi th what is 

stated on the sub arti c le 9. 1 of 3liicle 9 of the genera l strategies for the implementation of the 

Cultural Pol icy of Ethiopia (1997) and it reads that cultural themes shall be included into the 

educational curric ul a wi th the aim of integrating educati on with cu lture and thereby to shape the 

yo uth with a sense of cu ltural identity. Therefore, thi s dimension emphasizes the use of 

knowledge and cultu ral group experiences as a means of familiarizing the concepts and theo ri es 

to be taught in a di scipline. 

However, thi s might not be fl awless, because multicultural education is not only about 

incorporati ng ideas and culture of different groups. Rather it mainly gives stress to attitud inal 

change. Moreover in some discipline the opportunity for integrating content is very li mited to 

some degree (Banks, 200 I). 
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2.3.2. The Knowledge Construction Process 

The knowledge construction process relates the ex tent to which teachers help studen ts to 

understand , in vestigate and detelTIline how the implicit cultural assumptions, frames of 

references, perspectives, and biases within a discipline influence the way in which knowledge is 

constructed (Banks, 1996). As a result multicultural education can be a best too l in building 

appropriate knowledge of students. Rothenberg (2000, as cited in Olson, 2003) c lai med that true 

multi cultural educati on teaches people to think critically and identi fy the vari ous perspectives 

that form knowl edge. The rol e of the school in the knowledge construction process is also one 

thing that should be given a proper weight. Ladson-Billings' (1 999, as cited in Camicia, 2007) 

emphasized the need fo r schools to serve as places where students cri ticall y and dynamically 

eradi cate traditional claims that support the legitimacy of hierarchies that impri son knowledge 

and recti fying social ranking. 

However, as Turner (2007) elucidated, teachers' cu ltural awareness, knowledge, and sk ill s or 

lack o f these, thereof can be very influentia l within the educational environmen t. Educational 

inst itutions therefore must look for teachers who are competent enough to teach and learn from 

the ex isting diverse group of student composition, which is the main issue in multi cultural 

educat ion. To teach a true multi cultural education, they need to possess skill s in the process of 

knowledge construction so that they can help in making students more critical towards what they 

are presented in the curriculum. 

Teacher being at the fore front in helping students build a repertoire of knowledge need to stri ve 

in making students reali ze the political , social, cultural and economical fac ts of the ex isting 

knowledge. To thi s end , this dimension of multicultural education is about enab ling learners 

comprehend the fact behind the ex isting body of knowledge and how it is systematical ly 

organ ized. 

2.3.3. Prej udice Reduction 

Thi s describes lessons and activities teachers use to help students develop positive attitudes 

towards di ffe rent racial , ethnic, and cu ltural groups (Banks, 2001). The very fact that students 

come from di fferent background is thought to impose a sort of limitation on their understand ing 
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of others. Results of research indicated that students come to school with many negative attitudes 

and mi sconceptions about different racial and etlmic groups (Banks, 2000; Stephan, 1999, as 

cited in Banks & Banks, 200 1). It is also the case that as Weil (1998) made clear, most students 

have little experi ence reasoning empathetically from diverse points of view and are often 

committed, consciously or unconsciously to the perpetuation of oppressive reality. On the other 

hand, when students experience prejudice in school, they sometimes di sengage from school 

because they di sassociate the setting of school from their overarching identiti es (Spencer, 1982; 

1983; 1985; Stee le, 1997, as cited in Camicia, 2007). 

Camicia (2007) confirmed prejudice reduction as part of multicultural educat ion, dec reases 

student negati ve misconception of others and leads to learning envirolmlenls that affirm the 

va lues of equitable education and social justice. In view of thi s prejudice reduction as a necessary 

component of multicultural education help students gain consciousness of their perspective 

towards their classmates and others. 

From the explanation given above it is possible to notice that this dimension is abo ut building a 

positive attitude and interaction with others different from oneself. Therefore, utili zation of 

multicultural materi als as well as building positive images of the different cultural groups present 

in the class room is helpful in the stri ve for constructing a just society. 

2.3.4. Equity in Pedagogy 

Equity in pedagogy ex ists when teachers modify their teaching in ways that will fac ilitate the 

academic achievement of students from di verse racial , cultural, gender, and socia l class groups 

(Banks, 200 I). In the same vein Wallace (1980, as cited in Simis and de Martinez, 1981) 

emphasized teachers should pay attention to the cultural differences students bring to the school. 

Finding teachers with quality of modifying their teaching in line with the ex ist ing student 

di versity might be somewhat problematic. Alicia Fedelina Chavez who has an extensive 

knowledge in areas of collegiate teaching wrote "Finding a few professors who do create this 

kind of classroom experi ence for me is like fi nding islands of empowelment within a stormy and 

dangerous sea," (Chavez, 2007, p. 274). 
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Here, it is possible to see that the shortage of teachers with the appropriate attitude and sk ills in 

multicultural education for the existing and emerging diversified body of student is a big 

problem. Though the problem of shortage of teachers is one thing, but no one should forget 

teachers who are currentl y teaching should shoulder the responsibility for offering students with 

equal chance of learning. Adams and Marchesani (1999) and Knefelkamp (1997) stressed that 

the understandable difficulty for faculty socialized within another histori cal and cultural situation 

is the compelling force for teachers to know how best to facilitate diverse student learning within 

an increasingly multi cultural context. They furthered their argument that effective teaching in the 

multi cultural classroom depends on the teacher's willingness and ability to develop a Ilexible 

repertoire of teaching strategies so as to maximize the match between his or her cul tural and 

lea rning style and those of the students. 

Employing a variety of teaching styles and approaches that are appropriate for the ex isting 

di verse student body is mandatory for helping students to get through their education. A diverse 

student composition necessarily demands a variety of approaches and styles to be ado pted by 

teachers. If teachers are able to understand the group and employ different and appropriate 

teaching methodologies then they are meeting an aspect and aim of equity in pedagogy. 

2.3.5. An Empowering School Culture 

Another important dimension of multicultural education is a school culture and organ ization that 

promotes gender, racial, and social class equity (Banks, 2001). Educational settings with cu ltures 

and organ izations para llel with the dominant group must be restructured. This process or the 
, 

restructuring process·should encompass all members of the institutional community, starting from 

the examination of the situation to the accomplishment of the des ired goal. In this regard 

important issues like student interaction with staff across ethnic and racial lines and gender 

aspects are taken as matters that need to be examined. This is done in order to empower students 

from diverse racial and ethnic groups and from both gender groups so that institutions can 

become exce ll ent places for leaming and teaching. 
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The Association of Ameri can Colleges and Uni versities (AACU), (2009) noted taking the 

initiati ve on making institutional excellence, the future requires us to re-consider diversity and 

inclusion as cri ti cal processes through which we envision and create new fO tlllS and levels of 

exce ll ence in teaching, research , learning, student development, workforce development, 

institutional function ing and more. AACU further noted that for co lleges and uni versiti es to 

rea li ze full y the aspirations for excellence, we must reach beyond traditional, indi vidual-oriented 

strategies to models of inclusive leadership and organization development and the models of 

Multicultural Organ izational Development (MCOD). MCOD provide just such system ic change 

frameworks for colleges and universities ded icated to fu ll y support their mission of teaching, 

research and service with the imperati ve to create diverse, equitable and inclusive inst itutions. 

Mclntosh and Green (2004), on thei r part emphasized the need to recognize that, in order to 

implement effecti ve multi cultural education and facilitate reform, admini strators of institutions 

and teachers must participate in professional development. On the other hand the report of the 

Uni versity of Oregon 's Co ll ege of Education elucidated, institutions should create a more 

inc lusive educational community of students, facult y, staff, and non-campus community 

stakeholders through fostering an open, respectful sharing of diversity. The report claimed that 

these interactions will promote an academic environment in which all students will receive a 

high-quali ty educational experience designed to prepare them to educate and support the children, 

yo uth , ad ults, and famili es of their country in an effective and inclusive manner 

http://interactuoregon.edu/pdf/govlfi naldiversityreport0206 retri eved on 281 01109. 

To this end , bui ld ing an empowering school culture and appropri ate educational environment 

demands an inclusive institution where the voices of all participants is heard and taken with 

respect. Moreover, it is contended that emphasis should be given for organ izationa l development 

that is ab ided by principles in multicultural education, which encompasses in school and out o f 

school community. 

In general multicul tural education embracing those five dimensions is about integrati ng and using 

val ues and elements from different cultural groups so that relevant knowledge is to be 

constru cted. This provides opportuni ty for changing the attitude of students positi ve ly through 

erad icating previous misconceptions and prej udice. This all is possible thro ugh givi ng equal 
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opportunity for students and empowering them. Points discussed by Weil have got much to do 

w ith what has been stated here. In hi s argument of critical pedagogy in relation to mu lticu ltu ral 

educati on stressed the impossibility of talking about implementing a ri ch, globa l criti ca l noti on o f 

pedagogy with a curriculum that enhances class room life, critical thought, and knowledge 

acqu isition without addressing the wider issues of equity, class, race, gender, cu lture and power 

We il (1998: p. 35) 

2.4. Multicultural Teaching and Learning 

Mul ticultural educat ion is a philosophical concept built on the ideals of freedom , justice, equality, 

equity, and human dignity and these ideals are also acknowledged in various documents, such as 

the Uni versa l Declaration of Human Rights adopted by the United Nations (1948) and the 

Constitution of Federa l Democratic Republic of Ethiopia (1995). Therefore, one can c laim these 

documents are in line with the philosophy of multicultural education. 

Multicultural education affi rn1s our need to prepare student for their responsibilities In an 

in terdependent world . It recognizes the role schools can play in developing the attitudes and 

va lues necessary for a democratic society. It values cultural differences and a ffirm s the 

plural ism that students and teachers refl ect. It chall enges all fo rms of discrimination in schools 

and society through the promotion of democratic principles of social justice. 

Educational settings can support or hinder the development of healthy identity and intergroup 

awareness oflearners. Vedder, Bouwen and Peli s (1 996) emphasized, considering teachers as the 

most influential part of the institutional community, that teachers shou ld own extra skill s and 

special attitude for worki ng with students of diverse background, because of the ind ivid uality of 

each learner. These autho rs further exp lained that teachers should encourage posi ti ve attitudes 

towards representatives of other cultures by teaching learners the va lues and standards re necting 

respect and acceptance. 

In sp ite of the place teachers hold in the life of students in helping them acquire skill s that enable 

the learners to live and learn in a diverse environment, they face hindrances in doing so. Warren 

(2004, as c ited in Desta, 2007) rati fi ed teachers are cha llenged by their fo rmer stereotyped views 

about students from other cu ltural background ; lack of fam iliarity w ith the teaching methods of 
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the academia and the practice of professional disciplines; and curricu lum content that fai ls to 

include a range of cu ltural example. Erickson (1992) elucidated the very problematic thing in 

multi cultural curri culum and pedagogy is the over emphasis on visible (exp li cit) culture at the 

ex pense of the invis ible and implicit cu lture. 

Hence, beyond the problem teachers' face in owning a positive attitude, appropri ate practices of 

multi cultural education and methodological incompetence they tend to give over emphasis on 

what are known and the privi leged group. This may be misleading by concealing the potential of 

others who are not afforded equal opportunity. Therefore, focus on visible culture and what is 

known mi ght limit the hori zon of educational experiences ofl earners. 

In solving th is problem, Anyon (\997) stressed teachers can foster cri tical understanding of 

students by bringi ng into the curri culum the history of ordinary peoples ' racial, ethnic and 

struggle histori es. Extending the discussion An yon emphasized teachers in all kinds of locales 

can take initiatives to deve lop the sensitivities and locate resources to learn enough about groups 

of people who di ffer from themselves and to develop respect for those who may be di fferent from 

them. 

However, it might not be only what is to be taught that reall y matters. In thi s regard, the 

ex planation given by Feurverger (2005) go in line with the well known adage even the best 

curri culum material s will fail if the teachers heart is not in it. She further claimed that any caring 

teacher understands instinctively that it certainly is not merely a question of mastering certain 

techn ical skill s but knowing it is relational and interactive and acting accordingly. This argument 

of Felll'verger puts a question on the benefit of nornlal acquisition of skill s and technique, which 

is hi gh ly emphas ized. Rather teachers should look deep in to themselves and prepare to possess a 

co rdial and positive appreciation of students they teach. 

The need of change in teachers should also transpire in students as well as in the institutions. 

Regarding thi s Ladson-Bi lling emphasized the need for educational si tes to serve as places where 

students critically and dynamically decipher traditional claims that support the legitimacy of 

hi erarchies that imprison knowledge and none ex istent social ranking, ( as cited in Camicia, 2007, 

p. 222) 
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To thi s end , teaching and learning in multicultural environment is about learning di fferences, 

chall enging and re forming the barriers towards unity in diversity. It is better for teachers, as a 

responsible facilitator of learning, to build their knowledge, attitude, and skill s to cope up with 

the demands o f teaching in multicultural educational setting. In additi on, institutions should also 

help learners to be part of the change desired by assuring the conduciveness o f the learning 

en vi ronment. 

2.5. The Importance of Teachers' Attitude and Practice in Multicultural 

Education 

Situati ons in a multi cultural society and institutional environment put a potential requirement on 

the way di versit y is addressed. Teachers who are preparing learners for a better future should be 

prepared to cope up with the variety of students present in a class room. Desta (2007) after 

rev iewing MA thesis produced by Alemayehu (1998) and Erango (1986) indicated that many o f 

the teacher education programs in our country lack to include explicitly delineated theo retical or 

ex peri ential learning in multicultural education and contended that the policy makers should 

consider teachers preparation with multicultural perspective. 

In addition to thi s the researcher is with the idea that teacher recruitment in higher institutions 

overlaps on the problem of lack of a formal teacher preparation for such institutions except those 

trained with pedagogical programs. Teachers for higher institutions mostly are taken fo r granted 

among the high achievers during their stay in the undergraduate or graduate program , and then 

they move up on the educational ladder. For example, Bekele and Zewdie (1 994) on their 

analysis report of teacher education program stated that although very few Ethiopi an teacher 

educato rs and directors have professio!lal teacher training education, the majority of them have 

BA or BSc degree, typically in the subject for which they are teaching. However, Yi zengaw 

(2003) mentioned, that the strategy for the reform and expansion of higher education in Ethiopia 

envisages the estab li shment of each pedagogical centers in each higher educati on fo r helping 

teachers improve their skills of teaching. 

This research had attempted to trace any statement or materials that ratify the presence o f teacher 

educati on program in our country that include multi cultural education as its one part , but it was 

not poss ib le. Moreover, the study conducted by Alemayehu (as cited in Dej ene, 2007) showed 
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there is even lack of positive attitude towards multicultural education by teacher educators. Thus, 

there is a higher possibility for teachers to lack the needed amount of attitude and practice of 

multi cultural education. What might be worse is, in most of the private higher institutions 

teachers are taken as long as they are able to communicate the content material. 

Recruitment of teaching staffs is not only that matters but there are number of things higher 

institutions in a multi cultural society suppose to consider. In such a society the role of the higher 

inst itutions is essential and more crucial, as it is expected to help in many ways. Abdin Sharif 

(2008) has stated five major points as a ro le that higher institutions should perform. And the 

writer has found three of them worth of being presented here. The roles are: 

I . Restructuring its orientation and academic programs, recruiting pol ic ies (allowing 

multicultura l recruitment among staff and administrators), and modi fying its 

regulati ons in general to suit the situation. 

2 . Continuously emphasizing that "unity is 111 diversity" ; that is to say that human 

societies are kept unified and strong as long as their cultural di fferences are 

recogni zed. 

3. By emphasizing that multiculturalism is a normal and positive issue rather than being 

di s integrati ve and equal to "racism" . Cultural transfer IS important for human 

societies, and , hi storically human societies were fonned by people from different 

backgrounds migrating into more comfortable agricultural and industri al spots. 

Statements of Abdin Sharif testify the need for an overall transfomlation of higher institutions to 

become more responsive to the need of the society they are representing. He claims differences 

are natural and accidental and a society's culture is fOimed while it strives to build better 

cond itions for li ving. Hence the cultural di fferences should be taken in to account and higher 

institutions must build their strength on it towards a common goal. 

A profusion of scholarly articles have been produced that testify the gap in teachers' preparation 

through well designed multicultural programs. The next section wi ll di scuss scholarl y views on 

teacher training practices and will attempt to expose the attitude and practice of teachers towards 

multicultural ed ucation. 
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It is natural that c lass rooms are overwhelmed with variety of students from different background. 

For such di verse student composition effective teachers with no di scriminati on must help all 

students to become refl ective citizens in pluralistic and democrati c state by enab ling them to 

understand themselves and others. Besides, teachers themselves must deve lop re fl ecti ve cultural, 

national, and global identifications if they are to help students to become though tful , caring, and 

reflecti ve citi zens in a multicultural society (Banks, 2001). Despite thi s fact, teachers often enter 

c lassrooms cul turall y, raci all y, and ethnicall y incompetent, without developi ng the skill s 

necessary to be sensitive to cultural differences (Larke, 1990, as cited in Milner, Flowers, Moore, 

Moore, & Flowers, 2003). Likewise, although plurality and diversi ty are often taken as givens in 

the ongo ing conversation on the ideal rol e of schooling, but the fact is that educators do not 

necessaril y share the same understandings of these sociological facts (Schecter & Pacini ­

Ketchabaw, 2002). 

This difference in understanding of teachers regarding plurality and diversity wi th relation to 

mu lticultural education was also found to be influenced by their gender. Turner (2007) studied 

Multi cu ltural Teacher Attitudes and Cultural Sensitivity, which was conducted on preservice 

teachers, and in hi s study he made comparison to other studies similar in theme with hi s and 

fo und that hi s sample was the largest (n = 115) which included 47 males. He asserted that hi s 

study has the most diverse sample in ternlS of race, ethnicity and sex, and is more mature age­

wise and educationall y advanced as all participants had earned their baccalaureate degree, and is 

more nationa ll y representative. He finall y found that male and female participants had showed 

signifi cant difference in their attitude, with females exhibiting more positive inclination than 

males. 

Furthermore, O lson (2003) conducted a research with students that were attending their education 

in the preservice teacher education programs, and took sample of 169 ( ll2female and 57male) 

students for the pretest group and 157(105 fe male and 52male) for the posttest group. The 

purpose of the stud y was to examine preservice teachers ' attitudes toward multicul turalism and 

the change that occulTed in attitudes after completion of multicultural training. From her furth er 

anal ys is of the data she found the presence of significant gender di fferences in fee lings and 

att itudes toward multiculturalism both prior to taking the course and after the course had been 

completed , here also females were found to have more positive inc lination than males. 
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Boske (2007) also has showed the presence of a statistically significant difference between male 

and fe male teachers in their attitude and practice towards the main goa ls and philosophy of 

multi cultural education . The research was conducted on 945 school superintendents, and they 

were made to compl ete and self-report on a si ngle-staged, electronic survey questionna ire and a 

correlation ana lyses was perfom1ed and the result indicated a significant positive correlat ion 

between mu lticultural attitudes and di versity actions. Although these correlations were moderate, 

they were higher among women than men. 

In fact not onl y their gender but also teachers' personal philosophy and political perspecti ve may 

a lso be the majo r interferences with what is in the principle of multi cultural education. From a 

data that was taken from a two year longitudinal ethnographic study conducted on volunteered 

teacher parti c ipants who believed multicultural education might be useful to them, has got 

someth ing to show us. The study was undertaken by Christen Sleeter along a staff deve lopment 

program in multi cultural education for the teachers. At the end, two groups emerged out of the 

stud y. One group saw multicultural education as irrelevant basing its argument on conservati sm 

outlook (a thought that advocates the ex istence of equal opportunity to achieve upward mobility 

and that those who do not progress are hindered by their own effort or deficient home 

background). The other group categorized as liberal favored multicultura l educations as helping 

to develop inter personal skills and in increasing leamers self esteem, and they demanded fo r 

abo li shment of institutional hindrances and drawbacks (Sleeter, 1996). 

Neverthe less, with whatever philosophical perspective they think of the educational process in 

general and mul ticultural education in particular, they should always be aware that they are at the 

fore fro nt in helping students to become competent enough in to the life in such diverse 

community. Therefore, they are expected to be equipped with the positive attitudes and practices 

requ ired for the teaching learning process by increasing their awareness and open ing themselves 

for a better understanding of diversity and pluralism. 

Almarza (2005) cit ing (Buttery, Haberman & Houston, 1990; Darling-Hammond, 1997; Delpit, 

1992; Gay, 2000 & Nieto, 2000) stated the need and urgency to more effectively prepare teachers 

to meet the academ ic and personal success of racia ll y, culturall y, socioeconomically, and 

lingu istically di verse students. In addition Korthagen & Kessels (1999, as cited in Almarza, 
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2005) claimed, though teachers learn from their college courses a substantial amo unt of theori es, 

inc luding concepts on diversity, as well as other strategies and methods for teaching, but they are 

se ldom able to appl y that knowledge in everyday teaching practice. 

For thi s reason, it is possible to tell that let alone teachers with no training in pedagogica l skill s 

but even those with appropriate training may be challenged greatly in teachi ng a diverse group 

effecti vely. 

2.6. Why Do Students Need Attitude and Practice towards Multicultural 

Education? 

The needs of the 2 1 st century demand a citizenry that is culturally sensitive and internationall y 

focused, with an orientation toward the future rather than the past Rosado (1998). Therefore, 

educational settings as major places in mold ing learners, at their best, should attempt to cultivate 

students that can make a tum on traditional attitudes and practices in favor of new outlooks and 

understandings towards others. 

It has been reiterated in different works of scholars that multicultural education enables the 

promotion of citi zens in good manner through good educational experiences. As Banks' (1989) 

explanation, this is possib le through transforn1ing the educational experi ence of male and female 

students, exceptional students, as well as students fi'om diverse cu ltural , soc ial-class, racial, and 

ethnic groups by granting them an equal opportunity to learn in schools. 

Here, it is mandato ry to notice that thi s learning experience should comply with the major goa ls 

of multicultural education. One of the main goals is to understand the soc ial li ving conditions of 

other groups. This can mean leaming about the culture and beliefs of other people groups 

throughout the world or even learning about how various students within the community dea l 

with issues of relig ion and traditions. Multicultural education is mainly focused on the "other", 

meaning it attempts to understand people of different backgrounds. http ://sitemaker.umich. 

edu/barkley.356 retrieved onI7112/08. 
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The importance of multicultural education comes here as an opportunity to improve relations 

among di verse groups and to help all students gai n the knowledge, attitudes, and ski ll s needed to 

take part in cross-cu ltural interactions (Ocak, 2005) . This shows that the end result of learn ing 

under the philosophical umbrella of multicultural education helps students in developing a 

positive attitude and acceptable practices by any group. 

It is contended that, when students build up a multicultural perspective, they improve the ir se lf­

concept and self-u nderstanding, develop a sensitivity to and understanding of others, and extend 

their ability to perceive mUltiple identiti es, and interpretations of events, values, and behavior 

(U lin , 200 1, as cited in Azzopardi , 2008). Grant (1999) and Gay (1 994) also share th is idea that 

multi cultural educat ion is aimed at enhancing the se lf-esteem and the enabling of positive 

interaction and responsiveness fo r all. Thereby it results in improvement of academi c outcomes, 

promotion of equi ty, and effecting change in the school community and beyond. 

Gay (1994) contended the vitality that students learn how to interact with and understand people 

who are ethnicall y, racially, and culturally di fferent from themselves. Yet, for most students, the 

way they are brought up is in ethnica ll y and culturally iso lated enclaves. This existence does not 

adequately prepare them to function effectively in ethnically different environments and 

multicul tural settings. And this influences their cross cultural interactions which are often 

obstructed by negati ve attitudes, values, and expectations; resulting on attempts to impose rul es 

of socia l manners from one cultural system onto another. 

In addit ion to the way they are brought up, some scholars also have di scussed that their gender 

also makes a difference on their inclination towards pluralism and issues of di versity and thei r 

subsequent actual practices of accommodating their differences. Zhai & Scheer (2004) 

conducted a survey on agriculture students at the state University of Ohio and found out that 

women tend to have a higher inclination towards cultural di versity and plurali st ic perspecti ve of 

multicultural education. In addition Oades, Caputi & Humpel (2000) after conducting a more 

comprehensive su rvey on students, teaching and ad ministrati ve staffs and also on the community, 

reported that fema le students have showed a greater inclination towards cultural pluralism and 

di vers ity, and actions that promote the reali zation of the concepts in multi cultural education. 
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Therefore, in order to avoid the problems students face and cause, being influenced by many 

facto rs, Gay (1994) suggested that multicultural education as a good antidote. She noted that 

multicultural education can help mitigate these tensions by teaching ski lls in cross cultural 

communication, interpersonal relations, perspective taking, contextual analysis, understanding 

alternati ve points o f view and frames of reference, and analyzing how cultural and personal 

cond it ions affect va lues, attitudes, beli efs, preferences, expectations, and behaviors. It also can 

help students learn how to understand cultural differences without making hasty and arbitrary 

va lue judgments about their intrinsic worth. 

These goa ls can be attained by providing wide varieties of opportunities for students to practice 

their cultural competence and to interact with different ethnic peoples, experiences, and 

s ituations. For example these students can be supported to communicate and collaborate among 

themselves or tell stories of achievement of different ethnic groups in their social economical and 

political process to the class. In multicultural education there are many ways on how these goa ls 

can be attained, wh ich the next section of this paper will try to treat in comprehensive l11 anner. 

In general students that leam in institutions that are filled with a diverse community are expected 

to develop interpersonal communication skills, build or acquire a positive attitude towards others 

and know how to deal with differences. In this process of developing these ski ll s, l11ulti cultural 

education is fo und to be a great way. Then through multicultural educational practices students 

might gain the chance to be more productive parts of the community, because as it 's argued by 

many of the scholars above their whole over development wi ll be realized. 

2.7. Approaches to Multicultural Education 

Advocates o f multicultural education offer many different suggestions on how it can be 

accomplished in institutional practices. Christine Bennett, James Banks, Ricardo Garcia, Sonia 

Nieto , Geneva Gay, Christine Sleeter, Carl Grant, and Margaret Gibson are among the leaders in 

the field who have developed models for implementing multicultural education (Gay, 1994). 

These approaches are crucial tools in fostering multicultural education at any institutions at any 

leve l. 
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As Gay ( 1994) c laimed that other proposed approaches to multicultural education are based on 

suggestions by Banks, and Grant and Sleeter. Therefore, as much of the di scuss ion in man y 

scholarl y arti c les here wi ll also revolve around major points of what has been suggested by these 

scholars. 

Banks (as cited in Gay, 1994) identifies four approaches to multi cultural education, each 

increasing ly more signifi cant and comprehensive: (I) Teaching about contributions of cultural ly 

d iffe rent gro ups and individuals; thi s can be used when there is an attempt to integrate ethnic and 

multicu ltural curri culum content in to the mainstream, for example this approach can be 

characteri zed by the insertion of stories of heroes/heroines in to the curriculum . (2) An addi ti ve 

approach in whi ch multicultural lessons and units of study are used as supplements or 

appendages to existing curricula; which is accompli shed by add ition of a book, a unit or a course 

in the curriculum without changing it substantially. (3) A transformation approach in which the 

basic nature o f curri culum and instruction are changed to refl ect the perspective and experi ences 

of di verse cultu ral, ethnic, racial, and social groups; and thi s fundamentally differs from the 

contributions and add itive approaches. This approach changes the basic assumptions of the 

curri culum and enable students to view concepts, issues, themes, and problems from several 

cthnic perspecti ves and points of view, and; (4) a decision making and social act ion approach, 

this teaches studen ts how to clarify their ethnic and cultural values, and to engage in socio 

politica l acti o n for greater equality, freedom, and j ustice for everyone. This approach includes all 

the elements of the transformation approach but adds components that require students to make 

decision and take actions related to the concepts, issues or problems studied in the unit with the 

goa ls of educating soc ial criticism and social change and to teach them deci sion-making skill s. 

Banks (200 I) exp lained that in actual teaching situations these approaches are mingled together 

and the simplest approaches like the contributions approach can be used as a base for the more 

complicated ones like the transformation and social action approaches. Here, one shou ld 

recogni ze that th is move is essential, because it wi ll be difficult for one teacher to move from the 

prev ious curri cul a whi ch is influenced by the dominant culture and educational practices, to the 

new one. 
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S imilarly, (Grant & Sleeter, 1999, as cited in Banks & Banks, 200 1) analysis of issues in 

multicultural education generated five approaches: (1) teaching the exceptional and culturall y 

di fferent students to fit into mainstream society. The goals of this approach are to equip students 

with the cognitive skill s, concepts, information, language, and values traditionall y required by the 

soc iety and eventua ll y to enable them to hold a job and function within the society's insti tution 

and culture. (2) A human relations approach; this approach emphasizes the need that diverse 

people should live together harmoniously. This wi ll help students in developing respect for each 

other regard less of race, c lass, gender, or disability with a goal of promoting feeling of unity, 

tolerance, and acceptance among people. (3) The single group studies approach, which 

concentrates on developing awareness, respect, and acceptance of one group at a time. It seeks to 

raise the social status of the target group by helping young people examine how the group has 

been oppressed hi storically and what its capabilities and achievements have been . 

(4)M ulti cu ltural education approach, this approach synthesizes many ideas from the previous 

three app roaches and focuses on prejudice reduction, providing equal opportunities and social 

justice for all groups, and the effects of inequitable power distribution on ethnic or cultural 

groups. The last but not the least category is, (5) education that is multicultural and social 

Reconstructionist; and this teaches students to become analytical and critical thinkers and social 

reformers who are committed to redistribution of power and other resources among diverse 

groups. Its purpose is to prepare future citizens to reconstruct society so that it better serves the 

interests of all groups. 

To thi s end multi cultural education approaches are claims that are made on how multicultural 

perspectives with its various dimensions is to be developed and implemented so that the learn ing 

experi ence of students wi ll be beneficial to themselves and the society. The approaches in general 

range from the issue of teaching content about cultural pluralism to that of establishing more 

effective instructional relationships and rapp0l1 with students from different ethnic, cu ltural , and 

racial backgmunds as a basis for improving educational opportunities and outcomes, and 

combining content and process, which means using cu lturally pluralistic content, experiences, 

and perspectives in teaching other knowledge and skills. 
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Final ly, though al l these approaches can be helpful in one way or another (Grant and Sleeter, 

1999, as cited in Banks and Banks, 200 I) emphasized that implementers of these approaches 

should ask themselves which approach they are most comfOliab le wi th . 

2.8. Multicultural Education in Ethiopia; Issues and Prospects 

Ethi op ia is home to many cultural groups who are known for their peculiar characters. The 

cultures of the vari ous nations and nationalities constitute the Ethiopian culture wh ich is very ri ch 

and complex. Thi s cultural diversity was neglected in the educational system except that of the 

dominant cu lture. Yet, the Federal Government of Ethiopia through its constitution has granted 

the right to sel f expression and cultural preservation. It declared that the " Government shal l have 

the dut y to support on the basis of equality, the growth and enrichment of cultures and traditions 

that are compatib le with fundamental rights, human dignity, democratic norms and ideals" 

(Article 9 1/1, FORE, 1995, p. 133). This notion of the co ll ective goal of the government is to be 

implemented through its many effecter agents. Perhaps the prominent wil l be the educational 

system it has formulated ., 

Though Ethiopian educational system statied to recognize multicultural issues as envisaged in the 

current Educat ion and Training Policy, as far as this research is concerned no documents were 

available to ratify the deli very of multicultural education as having a firm base and a long history 

in thi s country. Neveliheless, the documents consulted such as the Education and Traini ng Policy 

of Ethiop ia (ETP) as well as the Cultural PQlicy of Ethiopia fundamentally affirms that 

educat iona l practices are ·to be undertaken recognizing cultural and individual di fferences of 

students. 

Here the researcher wou ld like to praise one of the reflections of the policy in the recently 

inaugurated program at a graduate level in Multicultural and Multilingual Education at Addis 

Ababa Uni versity. Because this might give a chance for formulating and implementing 

multicultural ed ucation that promotes the objectives of the ETP that reads "bringi ng up c itizens 

who respect human ri ghts, stand for the well-being of people, as well as for equality, justice and 

peace, endowed with democratic cu lture and di scip line" (TGE, 1994:4) 
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Among other things the main policy document and the document for the imp lementati on of the 

ETP lays the responsib ility on the regional goverrunents for design ing curriculum and train 

teachers in their regional languages for the primary levels (MOE, 2002 & TGE, 1994). This 

might lay the ground for arguing that the educational system has philosophies that are in li ne with 

the practices of multicultural education vis-a-v is the possibility of facing some problem of 

designing the curri culum and relevant programs. Because, Kassaye (as cited in Kassaye, 2004,) 

claimed that in a study conducted recently there is no common understanding or concepts of 

cu lture and its se lection cri teri a among des igners. And he expresses his fear that th is cou ld have 

an overall impact in achieving the objectives indicated in the ETP. 

The tenet of multicultural education is about equality, quality and justice in educational 

institutions. By the same token, ETP also envisages that equal access and opportunity should be 

given to al l students regardl ess of gender, ethnic group and region. Moreover, it states class 

room s should focus on learner centered teaching and learning approaches (TG E, 1994). 

Therefore, it is poss ible to understand multicultural education has its roots in Ethiop ia through the 

ETP as well as other documents that assure recognition of the diversified group in the educati onal 

system. 

Ava ilab le studies conducted by students at the graduate level have also explained the lack of an 

explicit statement for the fOlmulation and implementation of multicultural education at all leve ls 

in the educat iona l system. Therefore studies done by Alemayehu, (1998); Melaku , (2007); 

Dejene, (2007); and Desta, (2007) have pre felTed and bashed at showing the current educati ona l 

and training policy coupl ed with other documents, as the possible base for practices that promotes 

the realization of l11ulticultural education in Ethiopia. 

I f the intent of the documents is properly implemented and the support of the govenllilent 

coupled with the effort of other stakeho lders put in the educational system, multicultural 

education can have a good future. As a result, it is also possible to assume the progeny of this 

generation will be benefited from multicultural education. 

Therefore, if l11ulticultural education is given proper understanding and emphasis one can hope 

the potential of the pluralistic society Eth iopia posses might have the chance towards a better 

future of societal cohes ion based on mutual understanding. 
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CHAPTER THREE 

METHODOLOGY AND PROCEDURE OF THE STUDY 

3.1. Method of the Study 

A mi xed research design is employed for this research work with the intent of addressing the 

issue in question. Thi s method was se lected with the hope that it wi ll help in giving comp lete set 

of information on the issue with the two types of data fornls (qualitative and quantitative). 

Creswe ll and Clark (2007:9) asserted that mixed method research helps answer questi ons that 

cannot be answered by qualitative or quantitative approaches alone. Furthermore methodologists 

li ke C hurton have testified that methodological pluralism is a common so lution to the limitations 

of individual research methods in order to present a balanced picture of the topic (Churton, 2000: 

272). Therefo re this method is employed because it is thought it wi ll enable the researcher to 

grasp the exist ing attitude and practice of teachers and students in the selected private higher 

ed ucation institutes with relation to multicultural education. In add ition it was used for 

understanding specific and relatively general pictures of factors that influence attitude and 

practice of the institutions' community regarding multicultural education. And based on thi s it 

was expected that it will be easy to make valid generalizations and conclusions for the population 

under stud y. 

A triangulation mixed method design is used as a major way of conducting the research. In thi s 

type of des ign qualitative and quantitative data are used for supporting and validating each other. 

Responses from the questionnaires, focus group discussion and experiences fro m class room 

observation are ana lyzed and illterpreted in a complementary manner w ith relation to conceptua l 

framewo rks and empirical evidences of multicultural education. 

Since the objective ofthe study is to understand the attitude and practice of teachers and students, 

the anal ys is and interpretation had mainly focused on the ex isting attitude of cul tural background 

of learners, the teaching learning process and the cunicululTI, institutional organi zation, 

intercultu ral interactions and understanding of the pros and cones of teaching lea rning in an 

institu tion where leal11ers and teachers are from a diverse cu ltural, racial , re li gious, 

socioeconom ic class and gender backgrounds. 
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3.2. Major Variables of the Study 

Major vari ab les of the stud y are factors that are fo und at the two other ends, and of which the one 

end is thought to influence the other. Independent variab les like educationa l levels, social class 

(incol11 e level, educational attaimllent), gender, age group, engagement (teacher or student); 

academi c strea l11 and place of origin (rural! urban) could have been considered all in at once. 

However, to make the study manageable and to use available li terature within the reach of the 

researcher, only gender and engagel11ent (teacher or student) are taken as the independent 

variable o f the study. On the other hand, thi s study has taken attitude and practice towards the 

concept of multi cul tural education as the dependent variab les. Therefore thi s study has attempted 

to understand the difference on the l11 agnitude of attitude and practice as it is influenced by 

gender and thei r engagement. 

3.3. Study Area 

Private hi gher ed ucati on institutes 111 Addis Ababa are the l11 aJor concern of thi s study and 

accordi ng to the sampling procedure fi ve of them were selected as areas for the pilot testing and 

the l11 ai n stud y. Higher education was selected fo r the fact that it is the place where students are 

go ing to be grad uated with sOl11e professional knowledge and skill and are at the verge of 

entering in to the diverse society. The reason why thi s study was focused on higher education and 

especiall y on PH Els had been explained in chapter one. 

3.4. Sources of Data 

To accompl ish the task of ful fi lling thi s research work and answer the basic questi ons, data was 

so li cited from teachers and students through l11ethods that are considered to be appropri ate. 

3.5. Samples and Sampling Procedure of the Study 

3.5.1. Samples of the Study 

Teachers and students were selected as the participants of the study. :rhe bas ic questi ons of the 

research show that parti cipants to be taken as sample are assumed to be fa irl y hOl11ogenous in 

character. Therefo re, a tota l of three institutions and two hundred seventy-seven teachers and 

students were taken as sal11 ple for the l11ain study. 
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3.5.2. Sampling Procedure 

To have the appropriate data sources the sampling procedure has followed different stratification 

and sampling techniques for institutions, teachers and students that participated in thi s research. 

The following statements present the way the institutions, teachers and students were se lected to 

participate in givi ng responses to the different types of data collection instruments. 

3.5.2.1. Institutions 

From forty two currentl y functional PHEI in Addis Ababa, five were se lected with purposefu l 

sampling for relatively having the appropriate characteristics for the study. That is on a pre 

assessment of the institutions availability of female teachers and appropriateness to the issue in 

hav ing students from the capital and other parts of the country was used as criteria for taking 

these five inst itutions. From these five institutions two of them were used for the pilot study and 

three were taken for the main study. 

3.5.2.2. Teachers 

The selection of sample teachers was done on different levels of stratum. Gender and depaltment 

of the teachers were used as a means of stratifying and taking the samples. In general 55(27%) of 

205 teaching staffs were selected as a sample from the three institutions included in the main 

stud y. The sample size was greatly affected by the availab ili ty of female teaching staffs and due 

to this; avai lab ili ty sampling was employed for female teachers. Hence, 25 female teaching staffs 

were taken as a sample and made to fill out the questionnaire. The number of male teachers was 

greatly desired to be propoltional with the female teaching staffs and 30( 18%) were taken fro m 

17 1 of them. Regarding male teachers, five departments, which are common for the three 

institutions, were taken for estab lish ing strata through lottery method. In thi s process six male 

teachers participated in filling out the questiolmaire from each department. 

Teachers for observation were selected through purposive sampling by consu lting vice 

pres idents, deans and coordi nators. They were considered in the observation because the 

consulted bodies have testified that they have a good experience and teaching ski ll s. The 

experience and thei r skill was considered because it was thought it helps fo r understanding a we ll 
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establi shed classroom routine and styles of teaching and m1l11ml Ze actions that might be 

anecdotal. The teachers were three in number and were all male. Female teachers were not 

observed because they were not wi lling for their class to be observed. Moreover, the three 

teachers were cooperati ve and vo lunteer for arranging situations for their class room acti viti es to 

be observed. 

3.5.2.3. Students 

The selection o f students for this study has two main purposes. The first is to asses and 

understand their own attitude and practice towards multicultural education and the second is to 

have the ir perceptions on the attitude and practice of teachers, institutional c ircumstances, the 

curricu lum and the teaching leaming process in relation to the concept and philosophy of 

multicultura l education. Therefore, a total of 240 students were se lected as a sample from those 

three institutions for filing out the questionnaire and for the focus group interv iew. 

Students were selected considering stud y programs, department, year level and gender as 

st ratification criteria. Students who are attending degree programs were se lected assuming that 

they wi II have a better understanding than students who are attending TVET programs. Then they 

were stratifi ed on the base of department, and in this process Accounting, Management and Law 

departments were selected through lottery method from the available six departments that are 

common to the three institutes. From these departments 114 and 108 students were selected fro m 

third and second year students respectively using proportional stratified random sampling 

technique. Finally, 57 students were taken from each sex group from third year and al so 54 

students again from each sex from second year students. This enabled the researcher to have III 

femal e and I llm ale students as samples of the study. 

During the select ion of 18 students who participated in the focus group di scussion the help of 

deans, teachers and students was very great especially in locating students who could give good 

information . This is to mean in the selection of students an attempt was made to have students 

that are from di fferent races, religions, place of origin and language. And thi s made it possible to 

have respondents that were from different backgrounds. In the discussion nine fema le and nine 

male students were se lected with purposive sampling technique. From each institute six students 

part icipated in the group interview of which three were females. 

41 



3.6. Instruments of Data Collection 

In order to co ll ect qualitative and quantitative data, from the primary sources, di fferent 

instruments were developed, commented, pilot tested and were employed for gathering 

in fo rmat ion. To this end to get relevant infolll1ation, questionnaire, observation and foc us group 

discussion have been used as an instrument for data collection. The statements below give a 

deta i led description of instruments and the way the data were gathered . 

3.6.1. Questionnaire 

To cover larger data source, questionnaires were developed for teachers and students. For both 

gro ups items were constructed for the variables attitude and practice and presented in a four point 

Likert sca le and open ended fOlll1s. The preparation and construction of items was done by the 

researcher through reviewing the literature on concepts of multi cu ltural education. Different 

empiri ca l works were also referred for assuring items constructed are appropriate and rel evant. 

For teachers, items were constructed in English language while the questiolUlaire for students was 

constructed in Amharic language. Then it was commented by the advisor of the research and was 

presented to two individuals who have graduated from the department of Measurement and 

Eva luati on at a post graduate level. The comments given enabled the researcher to adjust 

questions that are not foc used to the research questions and to avoid questions that are not helpful 

in answering the basic questions. As a result some items were dropped and some were added and 

some were improved. 

The questionnaire for assessing teachers' attitude had 20 scaled items and 30pen ended items, 

while the questionnaire for assessing students' attitude had 17 scaled items together with 4 open 

ended items. For evaluating teachers practice 15 scaled and 3 open ended items were included in 

the questi onnaire. The practice questionnaire of students had 15 scaled and 2 open ended items. 

The response sets fo r the scaled items were Strongly Agree, Agree, Di sagree and Strongly 

Disagree. This four point scale was selected because this will help in making respondents give a 

directional response and avoid responses that might be answered with reluctance. 
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3.6.2. Observation 

Thi s method of data co ll ection was employed for teachers only. It was done with the purpose of 

grasping the actual class room practices of teachers . An observat ion protocol was produced based 

on the li terature in a way that the researcher can have an insight to points to be focused. The 

protocol was meant to enable the researcher to understand and bear in mind the main poi nts to be 

considered because the researcher was supposed to produce an extensive acco unt of the fie ld note 

after leaving the fi eld . Tn this process the researcher conducted the observation by taking a non 

part icipant observers ro le. 

3.6.3. Focus Group Discussion 

The intent ion of the foc us group di scussion was to have thick and detailed information regard ing 

acknowledgment of students on the attitude and practice of teachers, the institutions and their 

own with relation to the concepts and philosophy of multicultural education. The foc us group 

di scussion was formulated with 6 semi structured questions. These items were used as a base for 

so li citi ng information and fac ili tating the discussion so that the participants can revolve around 

the theme of the stud y. 

3.7. Pilot Study 

After the preparation of the instruments on each variable, it was due to tryo ut the items to get 

validity and reliability information. The preparation and testing the relevancy and consistency o f 

the items was done by consulting pertinent bodies that have knowledge and experi ence in testi ng 

and measurement. 

The test tryout was conducted in Alkan Health Science College and Admas Uni versity College. 

From these institutions 20 teachers (1 0 male and 10 female) and 40 students (20 male and 20 

fema le) were se lected as participants through ava ilability and proportional strat ified sampling 

procedures. 

For ascel1aining the reliability and consistency of the questionnaires, the software Stat isti cal 

Package fo r Social Science (SPSS) version 15 was used. In the process it was found that the 

items re liab ili ty needs to be improved by dropping some items, due to hav ing a negati ve inter 
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item correlation. From attitude questiorll1aire of teachers, fi ve items were dropped, while three 

items were dropped from the practice questionnaire. Finally the items fo r measuring the attitude 

and practice of teachers gave the Cronbach reli ability level 0.78 and 0.79 respective ly. 

The sca led items for students were also processed by using the SPSS software for assuring their 

re li ab ili ty. Nevertheless the reli abi li ty level resulted was not in the range of what is necessary. 

The minimum ex pected range for these items was 0.65 ; however what was gained was less than 

this alpha level. Therefore, the researcher consulted one of the previous ly mentioned co ll eagues. 

Then, after a thorough examination of the responses given, the individual commented that the 

respondents have showed a problem of understanding the questions and suggested that the items 

should be translated in to Amharic language. Consequent ly, the researcher trans lated the items in 

to Amharic language. In doing so to cleanse problems of deviation between the intent of the first 

set of items prepared in English language and the one translated in to Amhari c language a 

co lleague who is an English language instructor was made to translate it back in to Engli sh. 

Final ly the two questionnaires which were written in English were closely scrutini zed and some 

quest ions of the Amharic version were corrected as a result of the cross checking between the 

two Eng li sh versions. 

The questionnaire prepared in Amharic was administered in Gage Information and Business 

Co ll ege (a s ite that was not included in the mai n sample frame at first but was taken for the 

second test audi tion of students' questiOlmaire) . Then 40 (20 male and 20 femal e) students were 

se lected through proportional stratified sampling technique. After the retri eval of the 

questionnai res the scaled items were analyzed by using SPSS. Then the reli abili ty coefficient 

0.77 for attitude items and 0.74 for practice items were gained after deletion of some items which 

deviate greatly from the others. From the attitude questionnaire three items were taken out and 

a lso three items were deleted from the practice questionnaire. Finally after incorporating the 

corrections and amendments made the questionnaires were made ready for the undertaki ng of the 

main stud y. 
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3.8. Data Collection Procedure 

On informed consent of the institutions and the participants the questionnaires were distributed, 

the focus group di scussion and the observation were conducted. All the participants of the study 

were in formed about the purpose of the stud y before the questionnaires were di stributed . 

Moreover, during the administration of the questionnaire further clarifications were given by the 

researcher on points which were not clear for respondents. For both groups, the questionnaires 

were deli vered on hand. From the fift y-five administered questionnaires for the teachers 100% 

return rate was secured while 93.4% return rate was secured from 222 questionnaires 

d issem inated for students. 

The observation was conducted after building a rapport with the teachers observed. The 

cooperative teachers were willing to inform the researcher their time schedules and gave the 

researcher to select an appropriate time and days of the week. The researcher conducted the 

observation fo r a total of 18 hours. Each teacher was observed for six hours while teach ing the 

same group. The observation was in place for about four weeks. In the who le observation process 

the researcher had assumed the position of a non participant observer's role . 

The focus group d iscussion was conducted with 18 students. Tt was conducted In class roo ms 

which were reserved fo r this purpose with the help of deans. In each of the three disc ussions the 

respondents were assured at first that anonymity will be maintained and their responses wi ll be 

held in secret and will not be used fo r other purpose than for the fulfillment of thi s research. The 

researcher was using the semi structured items and was facilitatin g group di scuss ion. The 

parti cipants were encouraged and given the chance to argue, to support and give supplementary 

or complementary ideas for each other based on the question raised by the facilit ator. For each 

group di scussion responses were gathered with the help of a microcassette recorder and coupled 

with this, major points were also taken on a writing pad with the help of a co lleague. 

3.9. Method of Data Analysis 

Before commencing the data analysis the questionnaires were examined for response accuracy. In 

the process it was found that the responses of teachers all in all were good to be inc luded in the 
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study. On the contrary fi·om the students' questiOlmaire five were rejected for lack of clarity and 

improper rep li es. Then the data retrieved from the respondents through different methods of data 

col lection were organ ized and categorized into different dimensions, patterns and themes that 

emerge from the data itself. The quantitative data were analyzed and interpreted by employing 

statistical procedures while the qualitati ve data were coded, categorized and analyzed to 

understand for natural variation within them . 

The attitude and practice scores on the scaled items from each individual respondent were 

summed together and it was used to calculate and have frequencies, percentages, mean values, 

standard deviations and independent t test values of teachers and students. 

The freq uencies, percentages and mean values were used to discuss the proportion of respondents 

a long the scales of agreement and di sagreement. The percentages and frequencies in the 

di scussion part are presented in such a way that the responses in the Strongly Agree and Agree 

c lass are summed together and this was also done for Strongly Disagree and Disagree responses. 

Nevertheless, in presenting the table the percentages and frequencies for each response set are 

presented indi viduall y. 

Moreover the total mean value was used to categorize those above and equal to it as havi ng 

positi ve att itude and higher practices and those below it as having negative attitude and lower 

practices with relation to the concepts and philosophy of multicultural education. In line with this 

to understand the significance of difference between teachers and students who are above and 

below the total mean as well as between male and female respondents independent t test was 

employed. Here as a final means of understanding the general attitude and practi ce of teachers 

and students comparison between the total mean and expected mean was conducted and if the 

expected mean is lower than the total mean the respondents were taken as having positi ve attitude 

and if it is found to be above the total mean then they are considered as having negative attitude 

toward multicultural education. The same thing was also done for the practice items. The 

expected mean is computed by mUltiplying the possible minimum score, which is I and the 

possible maximum score, which is 4 by the number of total items in each category and then 

summing thi s two numbers and then dividing the resu lting number by 2. 
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The data fro m the foc us group di scuss ion was first transcribed with the help ofa co ll eague who is 

a graduati ng class student in the under graduate program at Addis Ababa University. Then the 

data was meti culously studied for understanding pattems of responses and they were coded and 

categori zed according to the similarities and variations they exhibited. Then the discuss ion was 

made depending on the themes of the responses together with the statistica lly ana lyzed data. The 

same procedure was also employed for the open ended items except to that of the transcription 

process. In order to maintain anonymity of respondents during presentation of qualitati ve data the 

a lphabet codes were used. In thi s process informants were denoted with the letter ' I ' together 

with Arabic numbers that stalis with I and continues progressi vely to the last informant. In other 

words the first respondent is represented with I I and the second h and continues in such a way to 

the last respondent. ' 

Regard ing the observation the researcher has attempted to produce an extensive acco unt of the 

events retrospecti vely after each observation period and getting back from the field. The data 

secured was analyzed for having emerging themes and pattems wi th relation to conceptual frame 

work of multicultural practices of teachers . Then, relevant ideas were di scussed together with the 

in form ation fro m the quantitative data analysis. 

In the attem pt made to di scuss the analyzed data from the different sources, a nu mber o f 

empiri ca l works and theoretical frameworks of multicultural education were used as reference. 



CHAPTER FOUR 

PRESENTA TlON, ANALYSIS AND DISCUSSION OF DATA 

The objective of thi s section is to present, analyze and discuss the data that is recei ved through 

the instruments. Based on self report of the respondents, their background information and 

responses on the itemed scales, open ended items, the focus group discuss ion and facts from the 

observation conducted are discussed. The presentation and discussion are organi zed and 

presented in such a way that the demographic infonnation is discussed first fo llowed by the 

responses to the sca led items coupled with responses from the open ended questions and focus 

gro up discussion as well as themes from the observation undertaken. 

4.1. Demographic Information 

In thi s stud y teachers and students from three private higher institutions in Addis Ababa are taken 

as a sample and their demographic characteristic is presented in tables and di scussed down here . 

The presentation will di scuss teachers' background first followed by the students'. 

4.1.1. Teachers' Background Information 

Table I: Characteristics of Teachers 

No Institutions Samples taken by sex Total 

Male % Female % No %) 

I Saint Mary' s. U. C 10 18 15 27 25 45 

2 Royal. U.C 10 18 7 13 17 31 

3 Rirt Valley. U. C 10 18 3 6 13 24 

Tota l 30 54 25 46 55 100 

Place of growth 

Urban % Rural % Both % 

33 60 9 16 13 24 

Experience of teaching in years 

1-3 % 4-6 % Above six years % 

45 81 7 13 3 6 

As it is visibl e from the table above the total number of teachers taken as a sampl e are 55 in 

number. Due 10 the se lection criteri a for the avai lability of females the number of teachers is seen 
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to vary from institute to institute. As a result 25(45%) of the samples are taken from Sain t Mary's 

Uni versity co ll ege, from which 10 are male and 15 are female. From Royal University Co ll ege 7 

fema le and 10 male teachers are taken as a sample and they constitute 31 % of the tota l sample . 

The remaining 24% of teachers are taken from Rift Valley University College and still male 

teachers are 10 whi Ie fema les are 3 in number. 

Based on the se l f report of teachers they are categorized in to three accord ing to the place they 

have grown up. From table one it is possible to see that 33(60%) have confi rmed that they have 

grown in urban areas and 9(16%) have claimed they have grown in rural areas while 13(24%) 

have repli ed as they have grown in both areas. Finall y, regarding the experience of teaching 

teachers are categorized in to three. In general it is visible from table one that teachers have an 

experi ence that ranges from one up to above seven years. From this range of experience 45(81 %) 

have an experience of teach ing from one to three years and 7(13%) of them have an experience 

from four to six years wh ile 3(6%) have asserted that they have above seven years of teaching 

ex penence. 

In general the sample teachers' demographic information shows that they have diverse 

characteri stics in terms of gender, the place they have grown and the years of experience they 

have taught. 
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4.1.2. Students' Background Information 

Table 2: Characteristics of Students 

No Institutio ns Samples taken by sex 

Male % Female 

I Sain t Mary's. U.C 37 16.7 37 

2 Roya l. U.C 37 16.7 37 

3 Rift Valley. U.C 37 16.7 37 

Tota l III 50 III 

Sample Students classification by place of growth 

Urban % Rura l % Both 

149 67. 12 24 10.81 49 

Sample s tudents classifica tion by departments 

Accounting % Management % Law 

75 33.78 75 33.78 72 

Sample students classification by year level 

Second yea r % Third year 

108 48.64 114 

Total 

% No % 

16.7 74 33.33 

16.7 74 33.33 

16.7 74 33.33 

50 22 2 100 

% 

2207 

% 

32.4 3 

% 

5 1.35 

The above table attempts to show the characteristics of sampled students hom the three private 

higher educat ion institutions. As it is visib le above a total of222 students are selected as a sample 

for thi s stud y and the sampling procedure have enabled the researcher to have equal number of 

male and female students from each institute. The number of students taken from each insti tute is 

74 and fi·om these students, 37 are female while the same proportion is male. 

Regardi ng the pl ace they have grown the sample students 149(67.1 2) have self reported that they 

have grown in urban areas and 24(10.8 \ %) of them in rural areas while 49(22.07%) have 

con firmed as they have grown in both areas. It is the researcher 's belief that the students who 

have grown in urban areas and those students who have grown in both areas will have a better 

chance to have more intercultural experience, since urban areas are dwelled by people from 

di verse cul tura l backgrounds that have migrated at different hi stori ca l periods. 

From the three departments which were selected through lottery method an attempt was made to 

select equa l proporti on of students. However, due to the relatively lower number of students who 
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are stud ying at the department of Law the sampled students taken from this department are 72 

constituting 32.43% of the total sample. On the other hand rrom Accounting and Management 

department a total of 150 students are taken as a sample in that from each departmen t 75 

(33.78%) of students are sampled. 

In the attempt to have diverse experience of students their year level was also used as one means 

of accompli sh ing it. Thus at is visible in the table above 108 (48.64%) were selected from second 

yea r students while 114 (51.35%) are sampled from third year or graduati ng class students. 

In genera l the above table gives a picture of the attempt to divers ify the respondents in terms of 

inst itute, sex, place they have grown, department and year level so that more detail ed and 

re lative ly representative information can be obtained. 

4.2. Presentation, Analysis and Discussion of Data on the Variables of the 

Study 

The objective of this section of the paper is to present the analysis and discuss ion of the data 

obtained through the three methods of data collection; questionnaire, FGD and observati on. The 

ana lysis and di scussion is organized in such a way that the information gathered from teachers is 

presented and discussed first followed by students. The di scussion is presented based on the data 

gathered from the fie ld together with scholarl y views and empirical experi ences from diffe rent 

sources. All di scuss ions are expected to show the attempt made to answer the basic questions of 

the research in relation to the two variab les of the stud y. 

4.2.1. Teachers' Attitude towards Multicultural Education 

The inc lination of teachers towards multicultural education is organized on two themes, which 

are considered to be genera l for thi s analysis in view of the basic. questions of the research. The 

first tab le under thi s is concerned with issues related to the attitude of teachers on the need of 

possess ing a mul ticultural perspective while teaching a di verse student compos ition. In thi s 

ca tegory there were nine items from which the total mean was calculated. However the 

di scuss ion was made on fi ve selected items that are presented in table three. The remaining four 

items are item number 4,6, 7, 8, and 9 of appendix 'C'. The other tab le under th is di scussion is 

focused on teachers' attitude towards multicultural education in relation to the process of 
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teach ing and institutional organization and development of awareness towards mul ticul tural 

educatio n. The discussion ensuing to the tab le builds itself upon the analysis o f the quantitati ve 

data and the qualitati ve data from the open ended items. In this category also the tota l mean was 

ca lculated on the base of eleven items. But the six items presented in tab le five were used for the 

di scuss ion about the inclination of the teachers in this category. The remaining fi ve items, that are 

item number 12, 13, 14, 19, and 20 of appendix 'c ' were used in calculating the tota l mean. 

Table three and fiv e wi ll attempt to depict the level of agreement or disagreem ent on the fo ur 

poi Il t scale and the scale is divided in to two groups as high and low based on the location of the 

responses of the majority in the strongly agree and strongly di sagree continuu m. Moreover, the 

tota l mean obta ined through the data analysis is used to show those who have a high attitude and 

a lower attitude in relative terms. The mean value, standard deviation, the frequency and the 

percentage for each item along the level of agreement or disagreement is presented and used for 

di scussion. 

The di scuss ion about teachers ' att itude begins by forwarding the table below which presents the 

ca tegory of teachers' response on their inclination towards teaching students with a mul ticultural 

perspective. 
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Table 3: Teachers' attitude towards possessing multicultural perspective 

High Low 
No Statements Mea n SO 

4 % 3 % 2 lyo 1 'Y; ) 

Encouraging students to be proud of 16 29.1 10 18.2 20 36.4 9 16.4 2. 6 1.08 
I their cu lt-u ral , e thnic, social class and 

gender is challeng ing. 

Teache rs have the respons ibility to 34 6 1.8 14 25 .5 6 10.9 I 1.8 3.47 0 .76 
2 be aware of the ir students ' cultural, 

e thnic , soc ia l class and gender 
backgrounds. 

As class ro0 l115 become more diverse 5 9. 1 2 3 .6 29 52.7 19 34.5 1.87 0. 86 
3 in culture, ethnic ity, socia l class and 

gender the teacher's j ob becomes 
increasing ly cha lleng ing. 

4 In order to be an effective tcacher 32 58.2 15 27 .5 8 14.5 2.9 I.2 - -
one doesll ' t need to be responsive to 
the cul tura l, ethnic, social c lass, and 
gender el i ffe rences present In the 
c lass ro0 111 . 

5 It IS not important for tcachers to 30 54. 5 17 30.9 5 9. 1 3 5.5 3 .3 0.86 
spend their ti me on developing 
knowledge abollt the cultura l, ethnic, 
soc ia l class, re lig ious and gender 
backgrounds of students they teach. 

The responses gi ven on most of the scaled items for thi s category have given out that teachers 

have showed a positi ve attitude towards teaching students di versified in term s o f culture, 

ethnic ity, social c lass and gender with a multicultural perspecti ve. The di scussions about some of 

the representat ive patterns in the responses are presented here and will attempt to show its extent. 

Based on the self report of teachers, it w as found that 87.3% of them have agreed that they should 

take the responsibili ty of making themselves aware of students' cultural , ethnic, social c lass, and 

gender di fferences as appropri ate. Moreover, 85.5% have agreed that they wi ll be e ffective 

teachers if they considered students' diverse background in their teaching. Thi s need was 

mentioned by Turner (2007) in that he explained teachers should be competent enough to teach 

and learn from the existing diverse group of student composition and stressed that thi s need is the 

main issue in mult icultural education . 
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With regard to possess ing a multicultural perspecti ve the qualitative data from teachers was 

consul ted to see emerging themes in the responses fo r the open ended items to understand 

contradicting and supporti ve ideas . Organizing the data into categori es that have the same 

intention enabl ed the researcher to understand that majority of teachers look at di versity as a 

beauty and have stated that they should teach students with full respect of their individual and 

co ll ective identi ty and improving their academic achievement. 

For example I ], one o f the female teachers has stated that "we should apprec iate di fferences and 

thus, we sho uld deve lop and encourage students to be proud of their culture, ethni c, social class 

and gender group experi ences and characteri stics". Likewise h has expressed that teachers 

should teach students with multicultural perspective in mind and acknowledged that "students 

wo uld be able to understand subj ect matters easily if they can be thought based on their cultural 

backgrounds, va lues, beli efs and nomls". h in her part stated that " teaching with mul ticultural 

perspecti ve fos ters di vers ity and leads to the road of to lerance, respect and minimizes the ex isti ng 

students' stereotypic and ethnocentric belief towards each others' cultural background etc". 

As c la imed by the respondents Banks (2001) have also argued that teachers should modify their 

teaching in ways that will facilitate the academic achievement of students from diverse ethni c, 

cultural, gender, and soc ial class groups. However, the observed positive inc linati on was fo und to 

be di fferent among teachers' and it was proved through the stati sti cal analysis based on the total 

mean. Therefore, it will be due to consider the extent of positive attitude and the signifi cance of 

d i fference these teachers have and it is presented down here. 

The responses given by each individual on each item is summed together and divided by the total 

number of respondents to obtain the total mean on this category. In thi s process it was found that 

thi s category has a tota l mean value of 24.7 and standard deviation which is equal to 3.35. 

Consequently the mean scores that are below the total mean are taken as having low attitude with 

relation to those who have exhibited a more pos itive attitude. The table below is meant fo r 

showing the signi ncance o f di fference between these groups. 
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• 

Table 4: The test for significance of difference on possession of multicultural 

perspective by teachers 

Groups N Mean SD t - calculated DF 
Above the mean 26 27.31 2.75 
Below the mean 29 22.37 1.74 *8.020 53 

* P < 0.05 (two tai led) 

Based on table four, one can see that teachers above the total mean are 26(47.7%) in number and 

have a mean value of 27.31 with a standard deviation 2.75 and those below the mean are 

29(52.73%) and they have a mean value of 22.37 and a standard deviationl.74. The mean 

di fference between the two groups which is 4.94 shows the existence of difference between the 

two groups. In addition the value of the calculated independent t test for the significance of 

difference which is 8.02 at 53 degree of freedom where P< 0.05 is greater than the value of the t 

criti ca l wh ich is 2.00 and this shows the existence ofa statistically significant difference. ) 

Though there is a positive inclination, the statistical analysis has shown the difference among 

teachers. Above all the proportion that lies below the mean is greater than those who are above 

the mean. As a result one can easily understand that there is a group which has showed a negative 

att itude towards teaching a multicultural student body with a multicultural perspective in 

comparison with that of the group above the total mean. 

If we take for example the inclination of 87.2% of the teachers, it can be noticed that they take 

teaching students that have different cultural, ethnic, social class and gender backgrounds as a 

cha llenging task. This was also found to be true with some of the ideas from the responses given 

for the open ended items. 14 for instance argued that " teaching with a multicultural perspective 

might force teachers to address the need of many students which they are not able to do and this 

without doubt will give the ground for the occurrence of conflict" . However Adams and 

Marchesani (1 999) and Knefelkamp (1997) argued that effective teaching in the multi cu ltural 

classroom depends on the teacher's willingness and ability to develop a flexibl e repertoire of 

teaching strategies so as to maximize the match between hi s or her cultural and learning style and 

those of the students. Hence, teachers are expected to strive to develop a welcoming mind and 

heart and facilitate the learning of students. 

55 



In general frol11 the analysis of the se lf report of teachers on the scaled itel11s and the open ended 

items the inclination has fallen into high category of the responses classification. 

The next presenlation and discussion is focused on teachers ' inclination towards the way leaching 

process and institulional organization are supposed and should be with relation to Illulticultural 

education. Besides, the need of developing awareness by teachers towards ME is also treated. 

Table: 5. Teachers ' attitude towards teaching process, institutional organization and 

development of awareness with relation to multicultural education 

No Statements High Low l\1can SD 

4 % 3 % 2 (Yt, I uAI 

I The teaching process doesn' t need to 27 49.1 16 29.1 S 14.5 4 7.3 3.2 0.95 

be reformu la ted to meet the needs of 

students with cu ltural , ethnic, social 

class and gender d ifferences. 

2 I am a graduate fro m an institute that 10 18.2 19 34.5 14 25.5 12 21.8 2.49 1.03 

advocates dive rsity in a class room is 

posit ive a nd important. 

3 In the institution 1 work the 10 IS.2 6 10.9 21 3S.2 IS 32.7 2.14 1.07 

educational process doesn'l need to be 

gu ided by the philosophy of 

multicultural education. 

4 Multicul tural education awareness 32 5S.2 17 30.9 5 9. 1 I I. S 3.45 0.74 

training can help me work more 

e ffec tive ly with a diverse student 

population. 

5 I don't feel comfortable in settings 30 54.5 23 41. 8 1 1.8 I 1.8 3.49 0.63 

with people who exhibit cultures and 

beliefs diffe rent fro m me. 

6 1 should onl y teach the subject matter 14 25.5 23 41.8 15 27.3 3 5.5 2.87 0.86 

as it is in the c urriculum than making it 

suitable to the need of the individual 

learner. 
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Based on tabl e five , the respondents for the majority of the items lie in the high category of the 

c lass i fi cation. Thus one can see that most have a positive atti tude towards teaching and leal1l ing 

process and institutional organi zation that is ab ided by the philosophy of mul ticu ltural education 

and the deve lopment of multicultural awareness and skill s. Most of the teachers or 78.2% have 

ascertained that the teaching process need to be reformulated so that the need of students who 

have a d iverse cultural, ethnic, social class and gender backgrounds can be addressed. Perhaps 

this is what mul ticultural educati on is all abo ut. R atifying thi s Scholar and Ta liaferro (1999, as 

cited in Melaku, 2007) argued that multi cultural education is an educat ional reform movement 

with a major goal of providing equal educat ional experiences fo r students from a diverse 

background thro ugh restructuring the educationa l system. 

In addition 89.1 % have clai med that multi cul tura l awareness train ing can help them work more 

e ffecti vely fo r teaching the di verse student composition. Thi s was also ev ident from the statement 

by 15; 

K nowing about the di versity of students and an awareness of 

mul ticul tura l education can help teachers to be effecti ve in classroo m 

presentat ion and di scussion in every di recti on or every issue. I don' t have any 

tra in ing or awareness on thi s issue but J just always tri ed to bui ld common 

understand ing as a way of avoiding an imbalanced educational process. But it 

wou ld have been better if J was more trained on the issue. (Response to item 

number two of the open ended question of the questionnai re). 

The positive inclination of teachers was also found congruent with the gist of the idea Mclntosh 

and Green (2004) emphas ized. They argued that in order to implement effective multi cultural 

educat ion and faci litate reform, admini strators of institutions and teachers must pa rticipate in 

professional development. 

Based on the responses on man y of the items it was possible to understand that in genera l the 

respondents have pos iti ve incl ination. Yet, the stati stical analysis based on the tota l mean , which 

is 34.7 with a standard deviation 3.79, fo r these items has made equal proportion of the 
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respondents to fa ll above and below the mean signifying the presence of groups with a lesser 

pos it ive attitude . 

Table 6: Test for significance of difference on teachers' attitude on the teaching 

process, institutional organization and development of awareness. 

Groups N Mean SD t - calcu lated OF 
Above the mean 28 37.36 2.36 
Below the mean 27 31.56 2.52 *8.82 53 

*P < 0.05 (two ta il ed) 

From the tab le above the mean value for the group that is below the total mean va lue is 3 1.56 

with a standard deviation of 2.52 and the group above the total mean has a mean value of 37.36 

and a standard dev iation of 2.36. The mean difference between these groups shows that there is a 

difference in the positive attitude held by the teachers which is also visib le fro m the analysis for 

the independent t-test. The t-test result fo r these groups has an obtained value of 8.82 while the t 

cri tica l is 2.00 at 53 degree of freedom where P< 0.05 and this ratifies the existence of a 

significant difference on the positive attitude possessed. 

Though teachers in general have showed positive inc lination, the magnitude greatly differs within 

them. Moreover they have showed lower inclination to some issues. In thi s regard 70.9% of the 

teachers were found to have lower attitude in the expression of their di sagreement towards the 

need of making their institution to be guided by the philosophy and goal of mu lti cultural 

education . 

Converse ly from the qualitative data anal ysis the majority have recommended that institutes 

should treat the students from diverse cultural backgrounds equally and without discrimination 

and should attempt to design methods that address different individual cu ltural backgrounds and 

the curriculum also should be formulated in that way. Thi s is also what has been forwarded by 

AACU (2009), it noted, initi ative should be taken on making institutional excell ence, and 

stressed that the future requ ires re-considering diversity and inclusion as crit ica l processes 

thro ugh which we envision and create new form s and leve ls of exce ll ence in teaching, research, 

learning, student deve lopment, workforce development, institutional functioning and more. 
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In the lower inclination observed 67.3% of the teachers have also declared that they on ly want to 

teach the subject matter as it is than making it suitab le to the need of the individual student. On 

the contrary the response of 16 had it that "multicu ltural education is thinking about students' 

di ffe rences in d i ffe rent aspects as gender, religion, li ving standard, and academic achievement 

and it is important these differences are treated equally as much as possib le". It was also argued 

by Banks that teachers should help students to understand, investigate and determine how the 

implicit c ultural assumptions, frames of references, perspectives, and biases within a disc ipl ine 

influence the way in which knowledge is constructed (Banks, 1996). FurthelTIlOre one of the 

approaches towards multicultural education as explained by Grant and Sleeter (1999, as cited in 

Banks & Banks, 200 I) emphasizes students should be thought to become analytica l and critica l 

thinkers and social reformers who are committed to redistribution of power and other resources 

among diverse groups. Therefo re it should be noted that teachers are expected to teach students 

not onl y the subject matter but also the way things happen in the reality and to prepare 

themselves to become a change agent. 

The credib ility of the positive inclination IS more ascertained by looking at the difference 

between the expected mean and the observed mean of the scores on the scale. The expected mean 

is calculated by summing the possib le minimum and maximum scores or by summing if 

respondents answered to all the items in the positive direction and also if they answered in the 

negative direction and then dividing it by two. Regarding teachers attitude the expected mean is 

27.5 and the obtained mean is 34 .5. As it can be seen here the calculated mean is greater than the 

expected. Therefore, teachers have showed positive atti tude towards the need of guiding their 

instructional activities and developing a multi cu ltural education awareness and sk ill. Almost all 

of the teachers have asselied the importance of incorporating multicultural educati on in higher 

institutions. 

After looking at the attitude of teachers by grouptng items that are thought to show the 

pe rspect ive of teachers towards sati sfying the need of students and teaching with mul ticultural 

perspective and their incl ination towards the need of developing awareness of multicultural 

education , maki ng the institutional organizati on and the teaching process a Illulticu ltural one, an 

ana lys is was also made to the presence of gender difference on the general attitude. 
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Table 7: Test for gender difference 011 attitude of teachers towards multic ultura l 

education . 

Groups N Mean SD t - calcu lated DF 
Female 25 58.96 5.60 0.3 1 53 
Male 30 59.43 6.26 

P > 0.05 (two taIled) 

Table seven depicts that the mean values of the two groups are 59.43 and 58.96 for male and 

female teachers respectively. The mean difference between the two groups is 0.47. From this one 

can understand that there is a difference which is not statistically signifi cant. Moreover, an 

obta ined t- va lue 0.3 1 is lower than the t- critical value 2.00 at 53 degree of freedom and P>0.05 , 

hence, it shows a stati stically insignificant difference between male and fema le teachers on thei r 

attitude towards mu lticultural education . 

Unlike thi s resu lt, Turner (2007) has found a stati stically significant difference between male and 

female teachers on hi s study about Multicultural Teacher Attitudes and Cultural Sensitivity. In 

addit ion a research conducted by Olson (2003), exposed the presence of sign ificant gender 

di fferences in feelings and atti tudes toward multiculturalism. Both of the above research results, 

in general showed females were found to have more positive inclination than males . 

Though the li terature has shown the ex istence of a significant difference between male and 

female teachers as it has been presented above thi s study has not found any signifi cant 

di fferences. Thi s mi ght be for that, these teachers had a good exposure to positive interaction and 

experi ence with d i fferent cu ltural groups. In this case if one refers back table six hel she can see 

that 96.3% have disagreed to the statement that says I feel discomfolt in settings where people 

ex hibit cu ltures and beliefs different than mine . This huge percentage of teachers shows that both 

felll ale and male teachers are in di sagreement with the statement. Therefore, if both groups are 

comfortable in places where there are many di fferent cultura l gro ups then it mi ght resu lt in the 

presence of insigni fi cant difference between these gro ups. 

On the who le, on the total att itude scale it was observed that the expected mean whi ch is 50 falls 

below the total mean that is 59.2. Hence in general the quantitati ve data obta ined from the 

respondents coup led with the qualitative data has given an implication that teachers in private 
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higher ed ucation institutions found in Addis Ababa have positi ve atti tude towards mu lticultural 

educati on w ith some deviations on issues related to the call for address ing the need of the di verse 

cultural group of students, the teaching learn ing process, developing awareness about the 

ph ilosophy of multi cultural education and institutional organization. 

4.2 .2 . Teachers ' Practice of Multicultural Education and Intentions towards 

its Implementation 

The pos iti ve attitude towards multicultural education will bear fruit if the attitude possessed is put 

into practice. There fore, it will be in order to attempt to understand the kind of practice teachers 

have towards multicu ltural education. The concern of the table below is to describe the values 

given by teachers regarding their practice along a four point sca le of agreement and 

disagreement. Following the table a discussion basing the analysis of the quantitative data, the 

open ended items and the observation is presented. Here the total mean was ca lcul ated on the 

who le items measuring the practice of teachers. However the following table presents only the 

selected fi ve items and the remaining are found on appendix 'c' where the teachers practice is 

indicated by the ir mean scores. 

6 1 



Table 8: Teachers' multicultural education practice. 

High Low l\llean SO 
No Statemen ts 

4 % 3 % 2 % 1 Iyo 

I Most of the li me I address issues 8 14.5 25 45.5 14 25 .5 8 14.5 3.6 0.9 1 
and concepts from the experiences 
of different cu ltural, ethnic, social 
class, and gender group attending in 
the class room. 

2 Most of the times I an'ange suitable 8 14.5 21 38.2 20 36.4 6 10.9 2.56 0.88 
cond itions for students from 
different background to work 
together on di frerent ass ignments. 

3 I have engaged myself m I 21.8 24 43.6 IS 27 .3 4 7.3 2.8 0.87 
developing ways of treating 2 
students I teach who are different in 
terms of culture , gender, and social 
class. 

4 The insti tution I am working m I 1.8 21 38.2 20 36.4 13 23.6 2.18 0. 82 
hasn1 t helped me m developing 
appropriate ex periences for teaching 
a multicultural student composition. 

5 I always stri ve to develop 3 56.4 16 29.1 8 14.5 - 3.42 0.74 -
interpersona l skills and lIlcrease I 
learners self esteem by making 
myse l f more responsive to the need 
of students I teach. 

The theme of the quantitative data from the above table shows that the majority of the teachers 

self reported that they have practices that are in line with the concept, goal and philosophy of 

multi cultural edu cat ion with some deviations on some issues. This can be seen from thei r 

ag reement to most of the items that are considered to have the capacity of showing a good 

multicultural prac ti ce. 

In thi s regard 74.5% of teachers have declared that they have engaged themselves in developing 

ways of treat ing students w ho are different in tellllS o f culture, gender and social c lass . Thi s 

acti on o f teachers goes in line with the idea o f Wallace (1980, as cited in S imi s and de Martinez, 

198 1) w hich states that teachers should pay attention to the cultural differences students bring to 

the school. Regard ing thi s Feurverger (2005) in her part made a remark that teachers should 
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know that teaching is relational and interactive and suggested that teachers shou ld prepare 

themselves beyond development of certain ski ll s and act with full heart. 

[n line with thi s, 52.7% have declared that they arrange suitable conditions for students from 

di ffe rent cultural backgrounds to work together on diffe rent assignments. These employments o f 

ski ll s that are advocated by multicultural education are helpful in preparing learners for 

effecti vely taking part in multicultural community. Ocak (2005) explained that teachers should 

he lp students to get the knowledge, attitudes, and ski ll s needed to take part in cross-cultural 

interactions . 

The thematic orga ni zation of the qualitative data on the practice of teachers produced that they 

give equa l opportunity to all the students and attempt to address the need of each lea rner wi thout 

defying the va lues and the differences they bring into the classroom. h for example stati ng the 

three ways how he gives equal opportunity of learn ing to all the students pointed out that: 

1 give equal chances in; 

Group works and assignment as well as presentations. 
Giving attention for their problems and trying to solve it as much as 
possib le. 
Ca ll ing their names in c lass whether students are male or female, from any 
religion, social class etc, without making biases based on their differences. 

[s in her part avowed and wrote "I discourage students who are laughing at minority cultures and 

give ad vice fo r students who laugh at language imperfect students" . 

The agreement made by 60% of the teachers in that they address issues and concepts from the 

experience of different cultural, ethnic, social c lass, and gender group attendi ng in the c lass room 

they teach was found to be true in the written statement of many of the respondents. For example 

19 acknowledged that she always avoid the practice of di scriminating students and attempts to 

mention facts and truths from an y pat1 of the country where possibly they have came from. 

Scho lars li ke Anyo n (1997) have also emphasized that teachers can foster critica l understanding 

of students by bringing into the curriculum the achievements and experi ences of di ffe rent cultural 

groups. 
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Though the teachers at large have exhibited practices that are in line with multicultural education 

but there were some points that the practice of teachers tum aside. Therefore it was impol1ant to 

understand the di ffe rence of practicing activities that goes in accordance with the concept of 

multi cultural education , which was done based on the total mean. The foll owing table wi ll 

attempt to show the di fference among teachers practice. 

Table 9: Difference in teachers' multicultural education practice 

Groups N Mean SD t - calculated DF 
Above the mean 28 44.39 3.24 
Below the mean 27 35.63 2.52 *10.47 53 

*P < 0.05 (two tailed) 

The stati stical ana lys is done to understand the practice of teachers regarding multi cultural 

education exposed the fact that there are teachers whose practices fall below and above the total 

mean. In terms of proportion teachers that are be low and above the total mean is almost equal. 

The total mean which is 40, represents an average practice of multicultural education and as the 

statistical analys is has proved 28(50.9%) of the teachers have average and above average 

practice. Whereas 27(49.1 %) have below average practice, which means they have less 

experience of practici ng multicultural education. '1 ~,,\~,,\.6 
The mean va lue for teachers above the total mean is 44.39 wi th standard dev iatio n of 3.24 and 

those who are be low have a mean value of 35.63 and a standard deviation of 2.79. The mean 

di fference between these groups is 8.76. This shows that there is a sign ificant difference between 

these gro ups. Moreover the independent t test for these groups is 10.47 at 53 degree of freedom 

and P<0.05 lie greatl y above the t critical value 2.00. Therefore the two groups ha ve a greater 

di ffe rence in practicing multicultural education. 

The higher pract ice level of teachers might have resulted from their personal effort that is 85% of 

the teachers have expressed that they always sh'ive to develop interpersonal sk ill s and increase 

learners self esteem by making themselves more responsive to the need o f the students they 

teach. Moreover it was found from the response of the majority that the help they received from 

their institution in developing appropriate mu lticultural experiences for teaching a multicu ltural 
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student composition were found to be low in that 60% have claimed that they are not helped by 

their institution. Despite the fact, AACU (2009) illustrated colleges and uni versiti es must make 

systemic changes to fully support their mission of teaching, research and service with the 

imperat ive to create diverse, equitable and inclusive institutions. 

On the response to the open ended items teachers have presented many of the hinderi ng factors 

that inhibited them from satisfying the need of the students with the help of multi cu ltu ral 

educat ion practices . Among the main; class size, shortage of time, curricu lum and institutional 

organi zation and lack of training have been mentioned by almost all of the respondents. The idea 

rai sed by 110 is an exemplary one and she explained that: 

The institution 's administration doesn 't give emphasis on 

encouraging smooth teaching learning process which IS seen In the 

shortage of time, in not helping teachers to get training that can e liminate 

their preconceived views that hinders them from applying it effect ively 

and lack of reformulating the current curricu lum which doesn't give a 

chance. 

As we have seen earli er based on the majority of teachers' responses , it can be ascertained that 

they have activi ti es that are in line with multicultural education, however there is a great 

difference on the extent of practice when the actual classroom practice of teachers is observed. 

The researcher has attempted to observe actual classroom activities of three selected teachers at 

the three institutions. And after the analysis of the fie ld note it was found that the three teachers 

who were observed for a total of eighteen hours have a lot in common. The class room 

participat ion made by students was very small and it was done most ly upon request by the 

teacher. Here the teacher was supposed to increase the chance where students can bring their 

experi ences and di scuss it in the classroom, so that they can learn from each othe r and develop 

new ones. In add ition j ust giving lectures will not help to address the need of individual students. 

In th is rega rd Banks (200 1), Wallace (1980, as cited in Simis and de Maltinez, 198 1), Adams and 

Marchesani (1999) and Knefelkamp (1997) stressed that effective teaching depends on the 

teacher's wi ll ingness and ability to develop a flexible repertoire of teaching strategies so as to 

maximize the match between his or her cultural and learning style and those of the studen ts. 
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Moreover the foc us of all the teachers seems on covering the course content. Though, there was 

some sporadic ment ioning of examples about some issues that students do have the knowledge, 

for examp le I II used the cloth Jeans as an example fo r the di scussion about globalization , (March 

IS/ 2009). This can be seen as a good one because it will help students to understand the concept 

since most of them are at least familiar with that type of cloth . Because many scho lars in ME 

have argued that bringing issues that are experienced by most of the students will help students in 

build ing a better know ledge. 

The thing is also the same with [ 12 . During one of my observation sess ions he was teaching about 

increasing the number of costumers and he raised the idea ofadveli ising a beer, tak ing some from 

his own words "many persons, whatever their religion, cultural background and gender dictates 

them, they will start to drink beer if an ad is transmi tted on a TV by a physician who is saying 

that drin king beer is good for health". After giving them thi s example he asked them "how do 

you think thi s institution can expand its customers?" This shows teachers attempt to make the 

subj ect they teach relevant with the knowledge of the students based on their dail y ex peri ences . 

• On the other hand , the class room acti vity is covered by the dominancy of the teacher over the 

students. All the teachers were lecturing and asking questions and thi s process had a foc us on the 

explanati on of the theoretical framework of the subject matter they taught. For a clue and general 

understand ing of the actual classroom practi ces a prototype is presented on Append ix F. 

In general one can understand that most of class room activities that were observed are done on 

the contrary to what has been di scussed in the li terature pali of thi s study. Many scholars have 

argued and suggested that educational acti viti es should be conducted taking into cogni zant the 

ap proaches and dimensions of multi cultural education if an excellence in educati onal outco me is 

des ired. 

A fter trying to men ti on the facts about classroom observation now let us see the kind of 

difference that ex ists between male and female teachers in practic ing the concepts in ME based 

on the quanti tati ve data. 
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Table 10: Test for gender difference of teachers on practice of multicultural 

education 

Groups N Mean SD t - calculated Df 
Female 25 36.48 3.89 * 5.79 53 
Male 30 43. 10 4.47 

*P < 0.05 (two tailed) 

The ana lys is for assessi ng the existence of differences between female and male teachers in 

practicing multi cu ltural education has produced a mean value of 43.1 0 with standard deviation of 
" ; ... 

4.47 for males, whereas the mean value offemales is 36.48 with a standard deviation of3.89. The 

mean di fference between these groups is 6.62, which shows the existence of di fferences in 

practicing multicultural education. In addition the two tailed t test have ascertained that the two 

groups have a difference which is statistically significant with an obtained val ue of 5.79 which is 

greater than the t criti cal vallie 2.00 with 53 degree of freedom and P<0.05. The ana lys is shows 

males tend to have a higher ractice of multicultural education than females which is seen by the 

higher mean val ue of male teachers. 

Contrasting to the finding of this study Boske (2007) conducted a research and the correlation 

analyses he executed indicated a significant positive correlation between multicultural attitudes 

and di versity actions. Although these cOlTelations were moderate, they were higher for women 

than men. Tn addition according to Tumer's (2007) exp lanation there is an accumulated research 

on sex differences in cultural and other types of sensitivi ty to social groups which indicates that, 

in general , women have more favorable and a~epting attitudes and actions than males. From the 

statement of (Aosved & Long, 2006, as cited in, Tumer, 2007), it was found that men reported 

higher levels of racism, sexism, classism, homophobia, ageism, religious into lerance than did 

women. According to (Goertzel, 1983; Schlesinger & Heldman, 2001; Shapiro & Mahajan, 1986, 

as cited in Turner, 2007) women are in su ort of the provision of social services at higher levels 

than men. 
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This bunch of literature reports have showed that women tend to have higher practices that are in 

line with multicultural education than men. However, in thi s study the quantitative data revea led 

that males tend to have higher practices that are in line with multicu ltural educati on on the 

contrary to that of what many have stated regarding females high scores of favor ing and 

encouraging implementation of actions that accommodate cultural diversity. 

The practice of multicultural education by teachers in general , though there are differences in 

gender and level of practi ce or intensity of practice, is found to be high. This can be understood 

by the compari son between the expected mean which is 37.5 and the total mean value that is 40. 

Th is comparison yielded that they do have practices that are in line with multicultural education , 

because the observed mean va lue is greater than the expected value. Despite thi s, resu lts of the 

observation have exhibited that teachers have a lot to do to make their practice in congruent wi th 

that of multi cultura l education. 

4.2.3. Students' Attitude towards Multicultural Education 

The following presentation and discussion is focused on students and will attempt to forwa rd the 

data from the quant itative and qualitative parts together with the facts from different literatures. 

The table be low is concerned with showing the statistical analysis of students' response regarding 

the kind of attitude they have towards multicultura l education. The discuss ion foll owi ng the tab le 

also presents the results of the analysis from the open ended items and the focus group di scuss ion 

that were used to have students' free response. In addition the total mean which is used for 

discussion is calcu lated on the whole attitude items for students. But the fi ve items presented in 

table eleven are used for discuss ion whi le the remaining items are presented on the appendi x 'D ' 

as indicated by the ir mean scores. 
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Table 11: Students' attitude towards multicultural education 

No High Low Me SD 

Statements 4 % 3 % 2 % I %. an 

I All students regardless of their 192 95 9 4.5 I 0.5 3.95 .25 - -

gender, social class, and their ethnic 

and cul tural characteri stics should 

have an equal opportunity to learn. 

2 Learning in educational environment 136 67.3 13 18.3 13 6.4 16 7.9 3.45 .93 

that has diverse cultural groups helps 

learners to receIve advantages of 

cross cultural ex periences that equi.ps 

with mea ning ful experi ence in life. 

2 1 wil l be benefited from my learning 103 51.5 68 33.7 14 6.9 17 8.4 3.27 .92 

if I attended lessons with students 

who have. similar culture, religion, 

ethn icity and li ving standards like 

I11l11e. 

3 Teachers should teach in ways that 160 79.2 26 12.9 9 4.5 7 3.5 3.68 .72 

will facil itate the academic 

achievement of students from diverse I 
cultural , social class, and gender I 

I 
groups. I 

I 

4 Students shou ld understand and pay 11 0 54.5 44 21.8 23 11.4 25 12.4 3. 18 1.06 I 
attention fo r the diverse and d ifferent 

I 
cu lture, religion , language, gender 

I and li ving standards of other 

students. I 
I 

5 The di versity o f students in religion , 57 28.2 62 30.7 43 21.3 40 19.8 2.67 1.09 ! 
cu lture, language, as well as ethnicity I 

is one of the ma in reasons in forcin g I 

I teachers to use different teaching 

approaches and styles. I 
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At a glimpse on the above table, one can notice the positive inclination of students towards 

multicul tura l education as expressed by their agreement on most of the items that are thought to 

show a better attitude towards multicu ltural education. 

Here the discussion will attempt to base itself on the total mean and take the groups above and 

be low it to see the significance of di fference in the positive attitude in relation to multicultural 

education. Comparison is also made to see the significance of difference between male and 

fema le students. Moreover to understand the overall attitude direction of students the total mean 

is compared with the expected mean. The responses on open ended items and mai n points from 

the focus group discussion are also presented to show the strength of the inclination and the gaps 

encountered. 

The positive inclination of students can be seen in that for example 99.5% have agreed that all 

students should have an equal access to education regardless of their ethnic, racial , religious, 

gender and social class characteristics. Moreover 85.6% have claimed that learning in educational 

environment that has diverse cultural groups of learners will help them to receive advantages of 

cross cu ltural experi ences that equips them with meaningful skill s for li fe. This agreement of 

students is in line wi th the goal of multicu ltural education abo ut the need of building a 

Jl1ul ticultural perspective. Ulin (2001 ,as cited in Azzopardi , 2008), Grant (1999) and Gay (1994) 

stated learn ing in such institutions and developing multicultural perspective wi ll help students 

improve their self-concept and self-understanding, develop a sensitivity to and understanding of 

others, and ex tend their ability to perceive multiple identities, and interpretations of events, 

va lues, and behavior resulting in improvement of academic achievement. This was also assured 

by almost all of the respondents through the open ended item that asks what va lue they think they 

rece ive by lea rning with students who are di fferent in ternlS of culture, soc ial class, language, 

ethnic and gender backgrounds. 

Let us look at some of the patterns from the qualitative data which can represent the inc linat ion of 

the students. In thi s case the idea of III was found to be one of the good statements to be quoted, 

she stated that "1 can leam the life style of different individuals and also I can learn the values, 

sk ill s and other specialties fro m di fferent people since everybody has got hi s/her own potential". 

The same is true for 114 , he claimed learning with a diverse student groups, "helps to know about 
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the realiti es of the different environments and cultural groups, then it gives an understanding on 

genuine basis wh ich fi nall y enables me to acqu ire things that [have no experi ence". 1 15 in hi s part 

confirmed that " It shows that every cultural group is equal and that everybody can learn and have 

the potenti al to learn". These intentions of the students had also prevailed in the focus group 

di scussion. The researcher has asked the participants of the FGD what they have to say on the 

advantages or di sadvantages that a country can have by possess ing a multi cultural community. 

As a resu lt three set o f response pattems resulted. They were, I ) The country will be benefited. 2) 

It has more negati ve impacts. 3) It has benefit and negative impacts. But the majority reported 

that "The country will be benefited" for example Il6said : 

You know it will be no use to have one cultural group in one country. 

Rather it is good to have different cultural groups in one country for example 

one group will learn from the other; as a result it will widen its knowledge as 

well as atti tude and skill. If you take one person who li ves with onl y one 

cultural group he/she will only know about one thing. On the other hand a 

person who li ves with people who came from different cultural backgrounds 

and places will learn many more things and will have better understanding and 

att itude of others and will develop experiences to li ve in any society, relat ively 

speaking (March 21 , 2009). 

Respondents were offered the chance to testify on their teachers on how they should teach 

students that came from different cultural group and 80.2% have declared that teachers should 

teach in ways that will facilitate the academic achievement of students from di verse cultural, 

ethnic, social c lass, and gender groups. There by showing their positive attitude towards an 

inclus ive way o f teaching leaming process. Taking some direct words of students from the 

responses on the open ended part perhaps will help us to understand more. For instance 117 

stressed that " teachers should approve for students that the ability to learn is not restri cted by 

one ' s gender, social class status, culture and race and teach them that they should struggle to 

learn ahead and so lve the problems of the country" . JI 8 also fOlw arded teachers "should teach 

students with re lat ion to their real li fe experi ences and help them have a very concrete 

knowledge". Moreover 58.9% affinned that the di fference of students in culture, race, gender, 

socia l class, language and religion is one o f the reasons to force teachers to use di fferent teaching 
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methods and styles. Thi s was also confirmed by the majority of the students on their se lf report to 

the open ended part of the questiolmaire. Perhaps the statement of II 9 on thi s issue can be more 

exemplary, he stated : 

Teachers should teach about the equality of different ethnic, cultural , 

li nguistic, religious and social class gro ups and bring experi ences from these 

gro ups. Teachers can use di fferent styles and methods of teachi ng and use the 

value of poems, dramatization and other methods to show the experiences of 

these groups. 

Thus here it happens to be easy for one to understand that students even expect from the ir 

teachers a kind of education that is harmonious w ith multicultural education . 

The general fi gure shows that there is a positive inclinati on; nonetheless there were some 

vari ations with in it. Hence, the following discussion wi ll attempt to show the difference in the 

ex tent of att itude among students. 

Table 12: Test for difference on students' attitude towards multicultural education 

Gro ups N Mean SD t - calcul ated Of 
Above the mean 106 55.01 3.35 200 
Below the mean 96 45.96 3.97 * 17.56 

*P < 0.05 (two tail ed) 

Though the majority have showed a positive attitude towards multicu ltural education, 

nevertheless the stat istica l ana lysis based on the total mean which is 50.7 have showed that 106 

(52.47%) and 96 (47.53%) lie respectively above and below it. The mean va lue for the group 

above the mean is 55.0 I with a standard deviat ion 3.35 and the mean value of the gro up below 

the mean is 45.96 with a standard deviation 3.97. The mean difference between these groups is 

9.05 showing the difference in the attitude leve l of the students. The two tail ed t test fo r these 

groups is 17.56 at 200 degree of freedom and P< 0.05 which is highl y greater than the t criti cal 

whi ch is 1.96. Therefore one can easi ly see and understand the existence of a stati sticall y 

sign i ficant difference between the groups that li e above and below the mean. 
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As it is presented above the general figure of the responses on most of the items has exhibited 

students' positive inclination towards multicultural education. On the other hand 84.7% have 

con firm ed that they believe they will be benefited if they attend lessons with students who are 

sim ilar with them in cu lture, religion, ethnicity and living standards. Despite thi s claim made by 

students Gay ( 1994) argued the importance that students leam how to interact with and 

understand people who are ethnically, racially, and culturally di fferent from themselves. 

Moreover (P ike, 2002, as cited in, Zhai & Scheer, 2004) contended that students must be 

prepared to function effecti vely in a di verse society. 

Students' negative inclination was also seen in the responses to the open ended items in which 

lea rning with a diverse student group was perceived as not beneficial. Izo fo r example stated 

learn ing with students who came from different backgrounds "doesn't help to get any ex temal 

ex periences. Because every body counts itself as superior and if it helps it wi ll be on ly fo r those 

who are from the same background." In add ition from the focus group discussion students have 

a lso argued that they see no advantage of having many cultural groups in one country exposing 

their lowered inclination towards philosophies of multicultural education. Based on hi s 

experi ence 121 said : 

Though it might have some value, the existence of different cu ltural 

groups in one country has the power to inflict more problems up on the society. 

From my experience I have grown up in a place where two cultural groups li ve 

and I have seen when the other language speakers exclude and show 

di scrimination on the other. Moreover they do not exchange their cu ltura l 

va lues. Even the elders are the one who highly inhibit the cross cul tural 

interacti on . Therefore, from what I have seen the disadvantage is stronger than 

the advantage (March 24, 2009). 

The test for signifi cance of difference was also done based on the gender of the students for the 

sake of understanding if this variable has a potenti al to make difference on students attitude. 
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Table 13: Test for gender difference on aUitnde towards multicultural education. 

Groups N Mean SD t - calcu lated Df 
Female 103 50.64 6.08 0.l7 200 
Male 99 50.78 5.65 

P > 0.05 (two taded) 

[n the anal ysis for the significance of di fference between male and female students in that 

whether one group has a positive attitude towards multicultural education greater than the other 

was found to be statistically insignificant. Male students have a mean value of 50.64 with a 

standard deviation of 6.08 and female students have a mean value of 50.78 and a standard 

deviation 5.65. The mean difference between these groups is 0.14 and shows a stati stically 

ins ignificant difference between the groups. In addition the two tailed t test has a t value 0.17 at 

200 degree of freedom and since it isn't equal or doesn ' t exceed the t critical value 1.96 and P > 

0.05 then it is understood that the difference between male and female students in their attitude 

towards ME is statistically insignificant. 

In the li terature pa rt of this study mention was made about inclination of students to issues that 

are thought to show ideas advocated by multicultural education, such as intentions towards 

cultural di versity and cu ltura[ pluralism. Most often cu ltural diversity is used to describe 

components like ethn icity, gender, race, socio-economic status, religious affiliation and language 

(Oades, Caputi & Humpel, 2000). Furthermore, (Stanley, 1996, as cited in Oades, Caputi & 

Humpel , 2000) stated cu ltural p lurali sm (multiculturali sm) is a way of promoting equality for all 

people and giving value to cultural diversity. 

Us ing these facts as a means of understanding students' attitude, empirical evidences suggested 

that female students have more positive inclination than their male counterparts to such issues. 

Zhai & Scheer (2004) conducted a survey research on global perspectives and attitudes toward 

cultural di versity among summer agriculture students at the Ohio state university and results of 

their study indicated that, in comparison with males, females had significantly more positi ve 

attitude towards cultural diversity. In addition Oades, Caputi and Rumpel (2000) after conducting 

a more comprehensive survey on students, teaching and administrative staffs and also on the 

community, reported that female students have showed a greater inclination towards cultural 

pluralism and diversity, and to actions that promote the realization of the concepts in 

multicu ltural education . 
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Hence, unlike the result of this research the experiences in other parts of the worl d have showed 

the ex istence o f a significant difference between male and female students where females have 

showed a pos iti ve inc lination . The lack of difference between male and female students might 

have happened that the samples taken for th is study might be more culturall y informed. From the 

demographic self report of the respondents the maj ority have claimed that they have grown up in 

lown. Therefore thi s might have given them the chance to encounter different cultural groups and 

to build positive altitude towards cultural di versity and multiculturalism. 

In general the attitude of students can be concluded as positive basing the discussion on the 

comparison between the expected mean which is 42.5 and the total mean which is 50.7. Since the 

va lue of the total mean is higher than the expected mean it is clear to understand that the majority 

have a positi ve att itude towards multicultural education. 

G:: Students' Practice towards Multicultural Education 

The possession of positive attitude towards multicultural education IS not the end by itse lf. 

Therefore, it is important to probe into the practice of students regarding multicultural education. 

The fo llowing table is concerned with depicting the practice of students in relation to 

mul ticu ltural education . The table shows the proportion of responses for each item along a four 

po int sca le and average response for each item. The di scussion ensuing to the table will use the 

total mean as the initi al point for categorizing groups as having a high practice and low practices 

that are in line with multi cultural education. There is also an attempt to see if there is a difference 

between the practices of male and fem ale students. Moreover points from the focus group 

discussion and open ended items are also discussed. 
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Tab le 14: Students' practice of multicultural education. 

High Low Me SD 
No Statements 

4 % 3 % 2 % I %, an 

I I spent most of my educational time 91 45 7 1 35.1 23 11.4 17 8.4 3.17 0.94 

with people who are different m 

culture, gender, social class and 

re li gion and 111 the mean time 

attempt to learn about their 

background . 

2 I found it pre ferable to learn with 119 58.9 61 30.2 17 5.4 II 5.4 3.43 0.83 

students who are different from me 

in cultural , ethn ic, religious, gender 

and social class backgrounds. 

3 The culture/cultures I have grown in 102 50.5 56 27.7 23 11.4 21 10.4 3. 18 1.00 

ha ve helped me to interact more 

with other students who have 

diffe rent culture, gender, language, 

religion, and li ving standards. 

4 Sometimes students perceive the 32 15.8 S8 28.7 61 30.2 51 25.2 2.35 1.02 

misunderstanding and the problem I 

face as the result of being different 

in culture, gender, social class and 

language background. 

5 The students I am learning with do 99 49 60 29.7 31 15.3 12 5.9 3.22 092 

not understa nd my being different 

and fa il to treat me pos itively in all 

respects. 

A mere inspection o f the table above will help one to understand the overall tendency of the 

majority of students as having a high practices that can be cons idered as part of multi c ultural 

educati o n. This general fi g ure is pot1rayed in the agreement b y the majority of the stud ents to 

mos t of the items that are thowght to show a good practice of multicultural education . 
-, 



In thi s regard , among the respondents 80. 1 % have declared they spent most of their educational 

time w ith people who are di fferent trom them in cul ture, gender, social class, and religion and in 

the mean time they attempt to learn about their background. Thi s idea of respondents is seen to 

be he lpful and Abd in Shari f (2008) has argued that cultural transfer is important fo r human 

societi es and hi stori ca ll y human societi es were formed by people from different backgrounds 

learning fro m each other and helping each other. Moreover, 89. 1 % have claimed thaI they have 

fo und it preferable to leam with students who have different and di verse cul tu ral , ethnic, 

reli gious, and gender and social class backgrou nds. 

The respondents were also made to give their statement against the practice 0 f students they learn 

with and 78.7% con fessed that most of the students they learn with understand them and treat 

them positi ve ly. This testimony of students helps one to understand that students have practices 

that are advocated by multicultural education. And if students accept each other positively, it 

means they have practices that goes in line with multicul tural education 's centra l purpose of 

im proving relati ons and helping all students acquire the knowledge, attitudes, and ski lls needed to 

parti cipate in cross cult ural interactions and in personal, social, and civic action that will make 

the nation more democratic and just (Parker, 2003, as cited in Mwonga, 2005). \ 

DU rIn g the foc us glOup di scussion sess ions respondents were asked what they wou ld do If the: ' 

come across studen ts who have practi ces that are contrary to the intentions of multi cul tura l 

education. In re lati on to thi s 122, one of the female respondents gave a statement that can 

encompass the idea re fl ected by the others too. She remarked; "At fi rst it will worry and annoy 

me but [ will attempt to so lve it peacefull y. I will te ll anyone who has showed me such th ings, 

what my potenti al is and what type of diffe rences we have which calUl0t determine my destiny" . 

123 a lso stressed: 

No one has decided and choose hi s/her nature and the cul ture they grown up . 

Therefo re, I will tell anyo ne no to base any of my outlooks and experiences as a 

point to di scri minate me. He/she should see me equall y and understand that some of 

the problems I face or weaknesses I have are due to misunderstandi ng of the 

disc ip line or the content taught rather than basing it on my being from di fferent 

cultural group (March 19, 2009 ). 
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The real ex perience of 124 shows also the same thing, but with a different perspecti ve. It was a 

caution for students to watch over their steps before they made a conclusion about mi streatment 

based on thei r cultural background. She explained; 

Students also should not fa il to understand that everything is go ing wrong 

because of their differences. They might feel as they are not respected but they 

must first eva luate what they are wrong and ri ght rather than simply attaching 

things to their di fferences. For example, 1 used to have a friend, who came fro m 

Gojam , and she scored low on one course and she immediately thought as thi s 

happened to her due to the ethnic difference she has fi'om the teacher. But the 

exam was re eva luated and scored agai n and was proved that she hadn ' t done 

we ll during the exam time. Finall y, 1 and other students advised her to thin k 

everything in detai l before making pre j udgment (March 19, 2001). 

The compiled facts up on here testify students' experience of leal11ing in c lass rooms where 

di versified cultural groups are found and their intentions of implementing the elements of 

multi cul tural education. The responses of the students exposed that they have a higher actual 

pract ices that are in line with multicultural education and positive intentions towards its 

rea lization. 

Respondents were grouped in to two based on the total mean. The gro up that lie above the total 

mean is thought to have a higher or average and above average practi ce of multicultural 

education and those below the total mean are taken as having a lower practices that are in line 

wi th the concepts and philosophies of multicultural education. 

Table 15: Test for difference on students' practice of multicultural education. 

Groups N Mean SD t - ca lcul ated DF 
Above the mean 107 48.57 2.82 200 
Below the mean 95 40.00 3.53 * 17.85 

*p < 0.05 (two tailed) 

The tota l mean of the students in this category is 44.8 and has a standard deviation of 5.1 O. From 

the statistical ana lysis it was found that 95(47.03%) and 107(52.97%) of the respondents lie 

below and above the total mean respectively. T he group above the total mean has a mean value of 

48 .57 and a standard deviation value which is 2.82 and the mean val ue of the gro up below the 
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total mean is 40 and a standard deviation val ue of 3.53. The mean difference between these two 

groups is 7.99, wh ich shows the ex istence of differences in practicing multicultural education by 

students. The two tail ed t test value for these groups at 200 degree of freedom, P< 0.05 is 17.85. 

And the t critical is 1.96 which is greatly lower than the obtained t va lue and ascertains the 

difference which is statistically significant. 

This difference also shows that there are proportions that cannot to be taken as insignificant as 

having a lower practice. For example, 55.42% of respondents replied that sometimes the students 

they learn with consider the misunderstanding and the problem they face as the result of their 

difference in race, soc ial class, religion , culture, language, etlmic and gender backgrounds. 

Perhaps thi s practice of students might be due to lack of exposure to situations where there is 

more in tercultura l interaction. In the same vein (Banks, 2000; Stephan, 1999, as c ited in Banks & 

Banks, 200 I ) stated, results of research have indicated that students come to school with many 

negative attitudes and misconceptions about different racial and ethnic groups. 

Rega rding this a lot of students have also replied as they have been discriminated , prejudged and 

undermined to the open ended item that asks whether they have experienced any sort of 

discrimi nation and segregation by students or teachers. Students like 125 stated hi s experience and 

remarked ; "S ince I am not ab le to speak appropriately the language that most stucients speak and 

s ince I am a low achiever and since I am from a lower socio economic group, I have faced a lot 

of discrimi nations and segregations". 126 in his part gave a detailed description of what he had 

grappled with and stated; 

As to my experi ence, there was a teacher who was sitting with a 

teacher whom I am going to ask for permission of taking a course in hi s 

class. But the other one, speaking in another language that he might have 

thought that I would not be able to understand , told him not let me so. But 

fortunately it happened that I was able to understand that language and 

asked back the teacher that I have the right of taking thi s class and finall y 

the problem got solved. What do you think? Don't you believe I was 

going to be delayed for some time for the reason [ don 't know and was 

not responsible? 
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Furthermore, In ex plained about the practice of students and teachers, and she stated: 

Most teachers are concerned more only about the cultural group 

they are fam il iar with. T have been discouraged, when I attempted to 

present an old story about the place where I came from. Moreover, 

students have undermined me because I speak a language that is different 

from them. 

In geneml , as the above responses of students have exhibited, one can understand that there are 

teachers who have problems of accommodating the needs of the diverse groups they teach. 

Furthermore, they have claimed that thi s have resulted in encouraging and forging results to the 

groups of students that share the same cultural background with them . In li ne with thi s, sexual 

harassment by teachers, language skill differences that made students to laugh at less effi cient 

students, leve l of achievement, racial background are some of the major factors whi ch students 

have reported as po ints that made them to fee l as being oppressed and di scriminated. 

Hence, it is plain to understand that there are some practices of the institutional community in 

general and students ' in particular that impedes the achievement of students due to lack of the 

real practi ces of multicultural education. 

Though the anal ys is tends to show that there is a higher practice which is compatible wi th the 

goa ls and phi losophies of multicultural education, but the report of students had also exposed the 

fact that there ex ists a practice which needs great deal of attention. 

The analysis for understanding the practice of students was also done based on gender and the 

fo llowing part wi II attempt to show what had resulted from the analysis of the quanti tative data. 

Table 16: Test for gender difference on the practice of multicultural education. 

Gro ups N Mean SD t - calculated DF 
Female 103 44.74 5.07 0.21 200 
Male 99 44.89 5. I 6 

P > 0.05 (two taded) 
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When we come to the analysis of multicultural education practice based on gender, the statistical 

ana lys is has showed that there is insignificant difference between the two groups. Female 

students have a mean value of 44.74 and standard deviation of 5.07 and their ma le counterparts 

has a mean val ue 44.89 and a standard deviation value of 5.16. The mean difference between the 

two groups is 0.15 which is not powerful to show the significance of difference they exhibit. 

Furthermore, the independent t-test value which is 0.21 at 200 degree of freedom P> 0.05 is 

lower than the t critical value \.96, and this also verifies the insignifi cant statistica l difference 

between the two groups. 

Hence, one can say that in thi s study gender is not found to be a factor for making di ffe rence in 

practic ing concepts, goals and philosophies of multicu ltural education. However, st ill using the 

survey res ul t of Oades, Caputi & Rumpel (2000) the intention of females in implementi ng the 

concepts of multicultural education was found to be higher than males. 

In general, the respondents from the three private higher education institutes have showed a 

practice that is in congruent with multicultural education along the responses to the items that are 

thought to show a good multicultural practice. This is assured by the higher val ue of the total 

mean compared wi th that of the expected mean. The expected mean is 37.5 and the total mean is 

44.8. Therefore, it is credible to conclude that students have practices that correspond with the 

ph ilosophies, concepts and goals of multicultural education. 

As it has been confi rmed by 78.2% of the respondents the culture/cultures they have grown in 

have helped them to interact more with other students who have different cul ture, race, gender, 

language, religion, and li ving standards . Therefore, this might be the reason fo r the hi gher 

practice scores and statements of agreement made to ideas that are considered as practices in 

multi cultural education. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5. I. Summary 

This study was concerned with examining and understanding the attitude and practice of teachers 

and students towards multicultural education. The study was conducted on teachers and students 

from some se lected PH Els in Addis Ababa. Based on the conceptual framework o f ME and the 

in it ial assessment o f the situation, the following basic research questions were fo rmulated. The 

questions were: 

I. What is the magnitude of attitude and practice possessed by teachers and students towards 

concepts and e lements in multicultural education? 

2. Do teachers teach students with a multi cultural perspecti ve? 

3. What kind of attitude do teachers have towards institutional practi ces, the teaching 

learni ng process and multicultural education trai ning? Do teachers differ in their degree 

of incl inat ion and action? Is there any significant di fference between the attitude of male 

and fe male teachers towards multi cultural education? 

4. What kind of attitude and practice do students have towards learn ing and interacti ng with 

students fro m different cultural groups? Is there any di fference among students in terms of 

attitude and practi ce level? Does the gender of students have an effect on their level of 

att itude and practi ces? 

These quest ions were raised with the intent of meeting the obj ecti ve of thi s stud y. Thi s st ud y was 

targeted on exami ning: the extent of attitude and practi ces of teachers and students, the presence 

of di fference within teachers and within students as well as among female and male teachers and 

students. Hence, to answer the basic questions and realize the object ives of thi s study, 298 

teachers and students were taken as samples from three PHEls. Quanti tative and qualitati ve data 

co ll ect ion instru ments were developed and employed to have the requ ired information. The 

questionna ires were formulated on a four point Likert scale together with some open ended items. 

In add ition to thi s observation was used to understand class room practi ce of teachers. On the 

other hand, focus group di scussion was utili zed to understand students' inclination and practice 

with relat ion to the concepts and goa ls of ME. 
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After the retrieva l of the data, relevant quantitative and qualitative methods o f analysis were 

used, that enabled the researcher to arrive at the answers for the basic questions of the study. The 

find ings of the stud y are li sted below and presented for teachers and students di stincti ve ly. 

Findings 

A. Teachers' Attitude towards Multicultural Education. 

I. In genera l frol11 the analysis of the self report questionnaire and the open ended itel11 s, the 

inc lination of teachers has fallen into high category of response. Though teachers on the 

who le have showed positive inclination, the magnitude greatl y differs within thel11. SOl11e 

have also showed negative inclination towards some issues and concepts of ME. The 

negative inc linations were fo und concerning the need of teach ing a di verse student 

pop ulati on with multicu ltural perspective and in making the process of teaching and 

institutional organization to be oriented by the governing principles of ME. 

2. Regarding the need for teaching with a multicultural perspective, the teachers at large 

were found to have a positive inclination. However, a little above 50 % were leaning to 

the nega ti ve incl ination towards thi s issue. The analys is showed that some teachers avoid 

teaching with a multicultural perspective and also are not willing to address the needs of 

di ffe rent cultural groups in fear of possible conflicts. 

3. In thi s study, many teachers indicated that they have a positive attitude towards teaching 

and learning process that is in line with the philosophy of multi cultural ed ucat ion and the 

development of multi cultural awareness and ski ll s. Conversely, eq ual proportions of 

teachers ha ve showed negative incl inations towards some issues of ME. The negati ve 

inclinatio n was stronger among teachers in their view towards the need of making their 

institution to be guided by the philosophy of ME. 

4. Though the consulted literature works have showed the existence of a signifi cant 

di ffe rence between male and female teachers attitude towards ME, where females were 

fo und to be 111 0re positively incli ned, in this study it was fou nd that there is no such 

signi fi cant di fference. 
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B. Teachers' Multicultural Education Practice. 

I . The practi ce of multicultural education by teachers 111 general, though there are 

differences in gender and leve l of practice, was fo und to be high. 

2. Teachers' difference in practi cing multicultural education was found to be hi gher and 

almost eq ual proportion of teachers indicated as they have lesser experi ences of pract icing 

the elements of ME. Regarding thi s the analysis for difference among teachers has 

showed that 49. 1 % of the teachers have a practi ce which is below average practice owned 

by the group o f teachers that parti cipated in thi s study. 

3. Teachers in thi s study indicated that they are making their own persona l e ffo rt to address 

the need of the di fferent cultural groups. They stated that they received a littl e help from 

the ir institution in developing appropriate multicultural experi ences for teaching a diverse 

student population. Teachers also claimed that they would do better if they received 

training to promote multicultural education. 

4. Though the gists of the quantitative data have showed that teachers have a higher practice 

of multicultural education, results from the observation indicated that most classroom 

activ iti es were done contrary to the concepts and ideas of ME. 

5. The ana lysis for gender di fference in practicing multicultural education has showed that 

male teachers have higher practice than female teachers. 

6. In th is study, teachers have signified that class size, sh0l1age of ti me, clllTiculu m and 

institut ional organization and lack of training, as some of the hindering facto rs that 

inhi bited them from sati sfying the need of the students with diverse cul tural backgrounds. 

C. Students' attitude towards multicultural education. 

I . The genera l trend of students' inc lination towards multicultural educati on was fou nd to be 

positive. In this regard, the majority have claimed that learni ng in educational 

environ ment that has di verse cultural groups of leal1lers will help them to rece ive 

advantages of cross cultural experiences that equips them with mean ingful skills fo r life. 

However, there were some variations wi thi n this group of students. 
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2. The va ri at ion between students in their inclination towards the goa ls and philosophies of 

multi cultural education was higher. And a little lower from half (47.53 %) have exhib ited 

a negati ve attitude. This was seen in their assertion that they perceive learning within a 

di verse student population as not beneficial. They also claimed that they will be benefited 

if they attend lessons with students who are similar with them in culture race, reli gion, 

ethnic ity and li ving standards. 

3. Show ing thei r positive attitude towards an inclusive way of teaching learning process, 

students have stated that teachers should teach in ways that will facilitate the academic 

achievement of students fi·om diverse raci al, cultural , ethnic, soc ial class, and gender 

groups. 

4. Result of the analysis for gender difference among male and femal e students in their 

attitude towards ME was found to be insignificant. 

D. Students' Practice towards Multicultural Education. 

I . The overa ll tendency of the majority of students is that they have practices that are in li ne 

with multicultural education and positive intentions towards its rea lization. It was 

understood from students' assertion that they spent most of their educat ional time with 

people who are different from them in culture, race, gender, social class, and reli gion and 

in their attempt to leam about the background of those students they interact with. On the 

other hand , a small proportion of students have exhibited a lower practice of multi cultural 

educat ion. 

2. The difference among students was seen to be higher in havi ng practi ces in line with the 

intent ions and goal of ME. In this case, 47.03% of the students have practices which are 

below the average practice exhibited by the majority. Here it was reported that there are 

ti mes students misunderstand the problem other students face as the resu lt of di fFerence in 

race, social class, reli gion, culture, language, et lmic and gender backgrounds. [n addi ti on , 

a lot of students mentioned that they have been discriminated, prejudged and undermined 

by students. 
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3. Students a lso indicated the presence of some practices of the instituti onal community in 

general and students in particular that impedes the achievement of students due to lack 'of 

the real practices of multicultural education. Corresponding to this, sexual harassment by 

teachers, language skill differences that made students to laugh at less efficient students 

and be ing a low achiever were some of the major factors which students have reported as 

points that made them to feel as being oppressed and discriminated. 

4. Based on the literature and empirical results reported, male and female students were 

found to have a significant difference in practicing multicultural education, however; in 

this stud y, gender was not found to be a factor for making difference among students in 

practic ing concepts, goals and philosophies of multicultural education . 

5.2. Conclusion 

Based on the findin gs the following conclusions were drawn in conjunction with the basic 

questions of the research: 

I. Regarding teachers' attitude, in this study, it was found that they have a general positive 

inclination towards ME, but with a significant difference among teachers. As a result it 

was asserted that there are teachers who have showed negative inclination towards some 

e lements of mu lticultural education. ) • J 

Tn thi s regard the teachers have claimed that they should teach with full respect of 

students' individual and collective identity in order to help them improve their academic 

achievement. In addition, teachers stressed the need of taking the responsibility o f making 

themselves aware of students' cultural, racial, ethnic, social class, and gender di fferences 

as appropriate. Teachers have al so confirmed that they will be effecti ve if they 

considered students' diverse background in their teaching. Moreover, they asserted that 

the teaching process needs to be refOlmulated so that the need of students who have a 

diverse cultura l, racial , ethnic, social class and gender backgrounds can be addressed. 

However, these teachers also have spelled out that they see teaching students from 

different cultural groups as a challenging task and also indicated that there is a fear of 

possible conni cts if an attempt is made to address issues of di versity. Furthermore 
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teachers have c laimed that their institution doesn't need to be guided by the philosophy of 

multi cultural education. 

The di fference between male and female teachers in their attitude towards ME was 

ins ignifi cant. This might have happened due to teachers' exposure to interacti ons with 

many di fferent cu ltura l groups and due to the comfort felt by almost all the teachers in 

s ituations where there are many cultural group s. 

In general teachers in the selected PHEls were found to have positive attitude and it can 

be taken as vital foundation and can serve as an example to base further and better level of 

attitude to be owned by the whole teachers. However, the level of attitude possessed by 

al most hal f of the teachers have showed a lesser positive inclination therefore it shou ld be 

clearly designated and different mechanisms should be used to eliminate or min imize it. 

(V.n additi on, to attitude the practice of the majority of teacher was found to be in line with 

what is advocated by multicultural education. Though there were issues that the teachers 

have low practi ces. 

I: 
'( The higher practice found among teachers is thought to have resulted from thei r personal 

effort. Yet, the support they received from their institutions was lower than what was 

supposed to be; moreover they have claimed they need to be trained in multicultural 

educati on skill s. Therefore it can be understood that teachers in the selected PHEls are 

attempting to address the need of the diverse student population. Though there is lack of 

support and trainings that can help them more. 

Though teachers indicated that they have a practice which is in congruent with 

mul ticu ltural education but the actual class room practice was seen to be in cont rary to 

what is advocated by multi cultural education. 

Unlike their attitude there was a significant difference among male and fema le teachers. 

Though the literature has unveiled that men have practi ces that are not in li ne with 

multi cultural education but in this study male teachers were fo und to have a higher 

practi ce than femaleteachers. 
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Therefo re, here, it can be concluded that the majority of teachers in the se lected PHEls 

have pract ices that can be taken as multicultural education. But a proportion that is a litt le 

lower from the majority has below average practice. And in th is stud y a nu mber of factors 

were pointed out by teachers as hindrances for practicing multi cultural education and 

these hindering factors need to be further investigated in a detailed manner in the future 

by simi lar researches. 

3. The overal l students' inclination towards multicultural education in the selected PHEls 

was recognized to be positive. Students have stated that they are benefited due to learning 

with students fi'om different cultural groups. However, a little less from half o f students 

a lso have showed a negative inc lination towards the concepts and phi losophies of 

multi cul tural education . 

In other studies it was fo und femal e students have a positive attitude towards elements of 

mul ticu ltural education than male students . In this study however there was no difference 

between male and fema le students. And thi s was thought to happen as a result of the 

experi ence of both groups which mi ght have enabled them to develop better intercultural 

interaction and develop respect for human dignity. In relation to thi s the l11 ajoriti es have 

cla il11ed that they have grown in urban areas which are thought to increase their exposure 

to situations where they can have diffe rent intercultural interaction . 

To th is end in thi s study it can be concluded that students have a positive inc lination 

towards ME with no gender difference, but with a difference in the level possessed. 

Moreover students have showed negative inclination to SOl11e issues in ME. 

4. Regarding the practice of ME by students in the se lected PHEls it was found that the 

l11aj ority of students have showed higher practices that are in line with the goa l and 

philosophi es of ME. However, it was also found that students have a practice of 

discril11inating, segregating and underl11ining others on the bases of ethni c di ffe rence, 

achi evel11 ent level, socio economic background and also lack of language nuency. 

The difference on the level of students practice showed that a little lower than half ofthe 

students have a practice which is below average. However there was no di fference on the 

level of practice between male and female students. 
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[n genera l it is concluded, in thi s study the majority of the students have practi ces that are 

promoted by multicultural education but it was also found that a good proportion of 

students a lso have a lesser practice of ME in comparison to the majority. 

5.3. Recommendation 

Based on the findings and the conclusion the following points are forwarded as to what should be 

done by the stake holders. 

I. The positive attitude and higher level of practice showed by the majority of teachers 

shou ld be encouraged with fOllllal recognition by the institutes. Moreover, training in 

multicu ltural education awareness, attitude and skill development should be offered by 

the institute so that they can better utilize the benefit ofME. 

2. Teachers who have negative attitude and lower practices should eliminate thei r negati ve 

attitude and increase their practices through: 

• Preparing their hemi for the better achievement of all students. 

• Developing knowledge about the histories, achievements and failures o f 

di fferent cultural groups. 

• Developing different interaction and communication skills . 

• Developing or adopting different teaching strategies and techniques. 

[n line with this since male teachers were found to have a higher practice than femal e 

teachers, they should help them by devising different mechanisms where they can share 

their experi ence. Here male teachers together with the institute can prepare workshops, 

fac ilitate classroom observations and/or situations for one to one exchange of experience 

where female teachers can adopt ways of accolllmodating differences so that they can 

identi fy the ir weak points and develop better ways of teaching different students In a 

multi cultural society. 

3. In order to help students achieve better institutes should adopt ME and reformulate the 

way they are organized, the curriculum they are using and the teaching learning process 

so that it can reflect and represent the diverse institutional community. 
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4. Inst itutes sho uld make themselves aware of the positive attitude held by the majority of 

the students by conducting simple research works, preparing workshops on different 

issues of diversity and education and by fac ilitating appropriate awareness creation 

programs. Through this, institutes can help other students avoid their negat ive attitude 

towards concepts that are advocated by ME. 

5. Students should be prepared to learn more about the benefit of learning and li ving in a 

multi cultural community. In this regard students should; 

• Make their heart ready for appreciating and accepting the difference that 

naturally exist among them. 

• Develop critical thinking about the pros and cons of learning with a diverse 

student population. 

• Consult ei ther different individuals or written materials on how to avoid 

negative attitudes and prejudging others on the outset. And develop positi ve 

interaction that can help them achieve better. 

• Organize occasions where different individuals or groups from inside or outside 

the institution can share their li ved or others' experi ences on the value of 

learning and leaving with a community that has diverse cultural baCkgrOU~ \ 

6. Students who have been discriminated , oppressed, and stigmatized must bui ld linkage 

among themselves. So that they can work together to advance their common interests. 

This is illlportant because it can energize and strengthen the struggle against negative 

attitudes and wrong practices. 

7. The general positive inclination and higher practices exhibited by the teachers and 

students should be utilized as a platform for helping other institutes wh ich are having 

troubles due to possession of a diverse institutional community. 

8. Finally the negati ve attitude and lower practice possessed by teachers should be fu rther 

investigated in a detailed manner with the inc lusion of more variab les other tha n gender 

and covering a larger study area. Here, regarding teachers' multicult ural education 

practice the two methods of study have helped in showing the di sparity between what 
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they say and what they do. Therefore, the researcher is with the suggestion for the 

employment of qualitative method of research for having more detail ed information and 

understand the real causes of the problems that hinders teachers from reali z ing the need of 

the diverse student population. 
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APPENDIX: A 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF EDUCATIONAL RESEARCH 
QUESTIONNAIRE TO BE COMPLETED BY TEACHERS 

Dear and Respected Teacher, thi s instrument is developed for the sake of gathering 
information for a study that attempts to understand the attitude and practice towards 
multi cultural education by teachers and students in some selected private higher institutions 
in Add is Ababa. Therefore as a teaching staff in the selected institutions you are se lected to 
parti c ipate in thi s stud y. For your understanding multi cultural education is a philosophical 
contentio n and socia l reaction towards an overall reform of the educat ional system that 
attempts to change the school and other educational institutions so that students from all 
social class, gender, racial, language and cultural groups wi ll have an equa l opportuni ty to 
learn . 

Express ing my grati tude in advance, I would kindl y like to ask you to share me your view 
based on yo ur experi ences by taking some moment fro m your precious and val uable time 
sched ul e. Since yo u are to represent many teachers who have simi lar experi ences, your true 
cooperation and responses are very much necessary. Your responses are highl y helpful in 
deciding the success of thi s investigation. In addition, I would like to assure you that your 
responses are going to be treated confidentiall y and will be used onl y for the purpose of thi s 
stud y. 

The questi onnai re has three parts and each part has its own direction and instructions. 
Please give yo ur responses according to the direction and instructions prov ided for each 
part. 

Sincerel y than k you in advance, for your cooperation . 

Part one: Background information. 
I . Sex Male 0 Female o 

o 2. Place yo u grown up, U rban 0 Rural 
3. Name of yo ur insti tution ... . ........... . .... . 
4. Yea rs of teaching ..... . .......... . .. .. . . ...... . . 

Both 0 



PART ONE 

Instruction: A 

The fo llowing 20 statements li sted in the boxes are items thought to show teachers ' alt itude 

towards multicultural education on a 4 point scale options. There is no right or wrong 

choice. Therefo re, please just put a tick mark (..fJ fo r each statement in one of the boxes for 

the number that matches your judgment. The alternatives are represented numeri ca ll y in 

such a way that: 

4~ St rongly Agree (SA); 3~ Agree (A); 2~ Disagree (D); 1 ~ Strongly Disagree (SD) 

No Statements 4 3 2 I 

SA A 0 SO 

I The teaching process doesn't need to be reformulated to meet the 

needs o f students with a cultural, ethnic, social-class, and gender 

d i ffe rences. 

2 I am a grad ua te from an institute that advocates diversity in a class 

r00111 is positi ve and important. 

3 T here IS no need to train 
. . 

teachers multicultural in-SerVIce 111 

awareness lraining. 

4 Encouragi ng students to be proud of the ir cultural, ethnic, soc ial-

c lass, and gender is challenging. 

5 Teachers have the responsibili ty to be aware of their students ' 

cultural , ethni c. soc ial- class, and gender backgrounds . 

6 As classrooms become more diverse, in culture, ethn icity, social-

c lass, and gender the teacher 's job becomes increasingly 

cha I lengi ng. 

7 Teachers' role needs to be redefined to address the needs o f students 

from di verse cultural , ethnic, social-c lass, and gender different 

backgrounds. 

8 As classrooms student composition become more diverse in culture, 

ethn ic, socia l-c lass, and gender, the teacher ' s job becomes simple . 

9 Mu lticultural trai ning should be incorporated in every professional 

train ing institute. 



10 In order to be an effective teacher, one must not be aware of 

cultural, ethnic, social-class, and gender differences present in the 

classroom. 

II In the institute I work, the educational process doesn't need to be 

guided by the philosophy and goal of multicultura l education. 

12 Multicultura l awareness training can help me work more effectively 

with a diverse student population. 

13 It is not important for teachers to spend their time on developing 

awareness about the cul tural, ethnic, social-class, and gender 

backgrounds of students they teach. 

14 Atte mpting to address students need based on cultural, gender, 

social class and ethnic differences will on ly create conflict in the 

classroom and outside the classroom. 

15 I don ' t feel comfortable in settings with people who exhibit cultures, 

va lues and belie fs different from me . 

16 Educational settings can support the development of healthy identity 

and intergroup awareness of leamers. 

17 Educational settings can hinder the development of healthy identity 

and intergruup awareness of learners. 

18 I shou ld only teach the subject matter as it is in the curriculum than 

making it suitable to the need of the individual student. 

19 The way educational institutions are organized is not important in 

addressing the need of students from di verse cultural, social-class, 

and gender backgrounds. 

20 The incorporation of multicultural education is important for higher 

institutions. 

\ . 



In struction: B 

The following 3 open ended questions are presented to give you a chance to discuss some 

main points about mu lticultural education. Therefore, please give your responses and 

di scuss ions on yo ur experience and understanding. Please use the space provided 

effic ientl y. 

I. Would you please discus briefly the way you feel about the issue of diversity and 

multicult ural education? 

2. Many argue that it is necessary to teach a multicultural society with a mu lticultural 

perspective. What is your argument towards this idea? Would you please discuss it 

bri efl y? 

3. How do you think your institution should treat the students from diverse cultural 

backgrounds? Would you please discus yo ur idea in a precise manner. 



PART TWO 

Instruction: A 

The followin g 15 statements listed in the boxes are items on a 4 point scale options. They are 

intended for showing the experience of teachers in practicing multicultural educat ion. There is no 

ri ght or wrong cho ice. Therefore, please just put a tick mark (..fJ for each statement in the box for 

the number that matches your judgment. The alternatives are represented numeri ca ll y in such a 

way that : 

4= strongly agree (SA); 3= Agree (A); 2= Disagree (D); 1= Strongly disagree (SO) 

No Statements 4 3 2 I 

SA A 0 SO 

I Most of the times I address issues and concepts from the experiences of 

different cu ltural , ethnic, social-class, and gender group attending in the 

cla ssroom I teach. 

2 I employ methods that meet the need of students from different cul tural , 

ethnic, soc ial- class, and gender group 

3 I am fa cing problems in addressing the need of students from different 

cu ltural backgrounds. 

4 Most of the time I arrange suitable conditions for students from different 

background work together on different assignments. 

5 The training I had received from the institute T graduated has not helped 

me to work with di verse institutional community of my work place. 

G I don ' t ha ve the experience of helping students to understand the 

di [ferences among themselves. 

7 I ha ve engaged myse lf in developing practices that satisfy the interest 

and the need of students with different cu ltural , ethnic, social class, and 

gender backgrounds since I have started teaching. 

8 I am a successful teacher in addressing the need of students from diverse 

cultural , ethni c, social-class, and gender background. 

9 1 abstain from implementing practices of multicultural education 

e ffecti ve ly because it could take time, energy, and a great deal of work. 

10 I often va lue the contributions and interest of my students that base their 

di scussion on their cultural , ethnic, social-class, and gender background 

ex penences. 



II My teac hing practi ces are gu ided by democratic principles. 

12 I always attempt to fill the gap in the CUITicu lum in addressing the need 

of different groups that I teach. 

13 I have engaged myself in developing ways of treating students I teach 

who are different in terms of culture, gender and social class. 

14 The in stitution I am working In hasn' t helped me III developing 

appropriate expenences fo r teaching a mul ticul tural student 

composition. 

15 I always str ive to develop inter personal skills and increase leamers se lf 

esteem by making myself more responsive to the need of students I 

teach. 

Instruction: B 

The fo llowing 3 statements are open ended questions; that are thought to give you a 

1'00 111 to d iscuss yo ur points briefl y. Therefore, please give yo ur responses and 

discuss ions based on your understanding and experi ence. Please try to use the space 

prov ided effi ciently. 

1 . What poi nts are hindering you from accommodating the need of the diverse group that 

yo u teach? List out at least three of the major points that you think are important. 

2. Would yo u please mention some of the ways how you give eq ual opportuni ty for all 

students? 

3. Wo uld yo u please di scuss how an institution can improve its practi ces for teaching 

students who are di verse in terms of culture, gender, ethnic and social c lass background? 
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APPENDIX: C 

Results of teachers ' attitude and practice depicted 011 the whole scaled items. 

Teachers ' attitude towards multicultural education as indicated by their meall score. 

No Statements H i2h Low Mean SD 

4/1 % 312 % 2/3 % 1/4 IX) 

Encouraging students to be 16 29 .1 10 18.2 20 36.4 9 16.4 1.0S 

1 proud of their cu ltural, ethnic, 2.6 

socia! c lass and gender is 
cha llengi ng. 
Teachers have the 34 6 1.8 14 25.5 6 10.9 1 I. S 

2 respons ibility 10 be aware of 3.47 0.76 

their students' cultural , ethnic, 
social class and gender 
backgrounds. 
As class rooms become more 5 9.1 2 3.6 29 52.7 19 34 .5 

3 diverse In culture race, I.S7 0.S6 

elhnic ity, social class and 
gender the teacher's job 
becomes increas ingly 
eha Hengi 11 2. 

As class rooms' student 2 3.6 6 10.9 26 47.3 2 1 3S.2 

4 composit ion become more I. S .77 

diverse in cu lture, social class 
and gender the teacher's job 
become simple. 

5 In order 10 be an effective 32 5S.2 15 27.5 8 14.5 
teacher one doesn 't need to be 2.9 1.2 - -

responsive 10 the cultural, 
ethnic, social class, and gender 
differences present in the class 
room. 

6 It is not important for teachers 30 54. 5 17 30.9 5 9.1 3 5.5 

10 spend the ir time on 3.3 .S6 

developing knowledge about 
the cultural , e thnic, social c lass, 
religious and gender 
backgrounds of students Ihey 
teach. 

7 Attempting to address students' 10 18.2 10 18.2 23 41.S 12 21.S 

need based on thei r culhlra l, 2.3 102 

gender, soc ial c lass and ethnic 
differences w ill only create 
confl ict In the c lassroom and 
outside the classroom. 

S Educational se ttings can 35 63.6 20 36.4 
support the development of 3.6 0.48 - -
healthy identity and intergroup 
awareness of learners. 



9 Educationa l settings can hinder 20 36.4 14 25.5 7 12.7 14 25.5 
the development of healthy 2.7 1.2 
identity and intergroup 
awareness of lea rners. 

10 The teaching process doesn't 27 49.1 16 29. 1 8 14 .5 7.3 3.2 3.2 .95 
need to be re formulated to meet 
the needs of students with 
cultural , ethn ic , socia l class and 
gender diffe rences. 

II I am a graduate from an 10 18.2 19 34.5 14 25.5 12 2 1.8 2.49 1.03 
institute that advocates diversity 
in a class room is positive and 
important. 

12 There is no need to tra in 111- 33 60 12 2 1.8 6 10.9 4 7.3 3.3 .95 
service teachers in multicultural 
leac hing sk ills. 

13 Teachers' role needs to be 27 49.1 24 43.6 3 5.5 I 1.8 3.4 .77 
rede fined to address the needs 
of students from diverse 
cultural, ethnic, social class and 

gender background 

14 Multicultural awareness 32 58.2 15 27.3 8 14.5 3.44 .74 
training should be incorporated - -
11l every profess ional training 
institute. 

IS In the institution I work the 10 18.2 6 10.9 21 38.2 18 32.7 2. 14 1. 07 
educationa l process doesn' t 
need to be guided by tht:: 
phi losoph y of multicultura l 
education. 

16 Multicultural education 32 58.2 17 30.9 5 9.1 I 1.8 3.45 .74 
aware ness !Tai ning can help me 
work mo re efTective ly with a 
di verse st udent population. 

17 I don ' t feel comfortable in 30 54 .5 23 4 1.8 I 1.8 I 1.8 3.49 .63 
senings wilh people who 
exhibit cultures and beliefs 
differe nt from me. 

18 I should on ly teach the subjec t 14 25.5 23 41.8 15 27 .3 3 5.5 2.87 .86 
matter as it is in the curriculum 
than mak ing it suitable to the 
need of the individual learner. 

19 The way educational 20 36.4 23 4 1.8 II 20 I 1.8 3. 1 .79 
institutions are organized is not 
important til addressing the 
need of students from a diverse 
cu ltural, soc ial c lass, ethnic and 
gender groups. 

20 The incorporation of 28 50.9 20 36.4 5 9.1 2 3.6 3.3 .86 
multicultural education til 

higher institutions is important. 



Teachers ' multicultural education practice indicated by their mean scores . 

High Low Mea n S.D 
No S t ~ltemc llt s 4/1 % 3/2 % 2/3 % 1/4 'Yc) 
I Most of the ti me I address issues 8 14 .5 25 45.5 14 25.5 8 14 .5 3.6 .9 1 

and concepts fro 111 the 
experiences of different cultura l, 
ethnic , social class, and gender 
group anending in the class room. 

2 I employ me thods that meet the 2 3.6 30 54 .5 19 34.5 4 7.3 2. 54 .69 
need o f stlldents from different 
cultura l, ethnic, social c lass and 
gender group. 

3 I am faci ng prob lems 111 6 10.9 16 29. 1 16 29. 1 17 30.9 2.2 1.0 I 
address ing the need of students 
fro m different cultura l, social 
c lass and gender group. 

4 Most of the ti mes I arrange 8 14.5 21 38.2 20 36.4 6 10.9 2.56 .88 
suitab le conditions for students 
from differe nt background to 
work together on diffe rent 
ass ignments. 

5 The training I had received from 5 9. 1 17 30.9 16 29. 1 17 30.9 2. 18 .98 
the institute I have graduated has 
nOI he lped me to work with the 
dive rse inSlinltional community 
of my work place. 

6 I don' t have the expenence of 10 18.2 2 1 38.2 19 34 .5 5 9. 1 2.65 .89 
he lping students, understanding 
the differences among 
themselves. 

7 I have engaged myself m 6 10.9 21 38.2 22 40 6 10.9 2.49 .84 
deve loping practices that satisfy 
the interes t and the need of 
students with d iffere nt cultural , 
ethnic. soc ial class and gender 
backgrounds s ince I have 
teaching. 

8 I am a successful teacher in I 1.8 23 41.8 2 1 38.2 10 18.2 2.27 .78 
addressing the need of students 
from di verse culrura l, ethnic, 
soc ial class, and gender 
backgrounds 

9 I abstain from implementing 9 16.4 32 58.2 8 14 .5 6 10.9 2.8 .85 
practices of l11ul ticu I tura I 
education effec ti ve ly because it 
could take lime, energy, and great 
dea l of work . 

10 I often va lue the contributions 16 29. 1 26 47.3 8 14.5 5 9. 1 2.95 .90 
and interes t of my students that 
base their di sc ussion on their 
cultura l, ethn ic, socia l class, and 
gender background experiences. 

II My teaching practices are guided 26 47.3 26 47 .3 2 3.6 I 1.8 3.4 .66 
by democratic principles. 



12 I always attempt to fill the gap in 18 32.7 23 41.8 11 20 3 5.5 3.02 .87 
the curriculum in address ing the 
cultural oroups that I teach. 

13 1 ha ve e ngaged myself In 12 2 1.8 24 43.6 15 27.3 4 7.3 2.8 .87 
developing ways of treating 
students I teach who are different 
in terms of culture, gender, and 
social class . 

14 The institution 1 am working in 1 1.8 21 38.2 20 36.4 13 23.6 2.1 8 .82 
hasn 't helped me in developing 
appropriate expenences for 
teaching a multic ultural student 
composition. 

15 1 always slri ve to develop 31 56.4 16 29. 1 8 14.5 3.42 .74 
interpersonal skills and lIlcrease 

- -
learners se lf esteem by making 
myself more responsive to the 
need of s tudents I teach. 



APPENDIX: D 

Results of students' attitude and practice along the whole scaled items. 

Students' attitude towards multicultural education indicated by their mean score ill each category. 

No High Low Mean SD 
Statements 

4/1 % 3/2 % 2/3 % 1/4 % 

I All students regardless of their 192 95 9 4 .5 I .5 3.95 .2 5 
gender, soc ial class, and their 

- -
e thni c, and cultural 
characterist ics should have an 
equa l opportunity to Jearn. 

2 It IS not difficult to make 43 21.3 38 18.8 39 19.3 82 40.6 2.2 1 1.19 
educational act ivities free from 
oppressiOn, prejudice, 
segregation, stereotyping and 
prac tices which are 
undemocratic and unjust. 

3 Lea rning 111 educational 136 67.3 13 18.3 13 6.4 16 7.9 3.45 .93 
environl11el11 that has a diverse 
cultural groups he lps learners to 
rece ive advantages of cross 
cultural experiences that equips 

4 I will be benefited from my 103 51.5 68 33 .7 14 6.9 17 8.4 3.27 .92 
learning if I attended lessons 
with students who have similar 
culture , re ligion, ethnicity and 
living standards like minc. 

5 The experience of other 104 51.5 57 28.2 25 12.4 16 7.9 3.23 .95 
swdents who don ' t share the 
same background with me 
cannot contribute to my 
learn ing. 

(, It IS 110t possib le to provide 75 37 .5 86 42.6 30 14.9 II 5A 3. 11 .85 
students with the type of 
education that enables them to 
view concepts, issues, ideas and 
problems from several ethnic 
perspectives and points of view 
and how one individual in that 
society views them. 

7 Des igning an educational 6 1 30.2 47 23.3 38 18.8 56 27.7 2.55 1.19 
sys tem which serves learners 
from di verse cu lture, ethnicity, 
and language groups has no 
importance; rather it could be 
better to keep the existing 
system up. 

8 It IS imposs ible 1hat every 147 72.8 34 16.8 II 5.4 10 5 3.57 .81 
snldellt can learn and achieve 
better. 



9 S ince students come to 41 20.3 63 3 1. 2 56 27.7 42 20.8 2.5 1 1.04 
educational inst itutions from 
di fferent backgrounds they face 
problems 111 understanding 
other students di fferent from 
them 

10 In most cases students have 30 14.9 5 1 25.2 66 32.7 55 27.7 2.28 1.02 
negative att itude and 
misconceptions about different 
soc ial class, cultura l and ethnic 
groups. 

II Students will be benefited by 98 48.5 63 31.2 19 9.4 22 10.9 3.17 
being aware of their perspective 
towards their class mates and 
others who are different 111 

culture, religion, ethnic, gender 
and socia l class 

12 The current educational content 60 29.7 57 28 .2 48 23.8 37 18.3 2.69 1.09 
encompassed in the curriculum 
IS illsufficient in developing 
students' cri tica l thinking 
abilily as we ll as their 
Illultidirectionalthoughts. 

13 Teachers should leac h in ways 160 79.2 26 12.9 9 4.5 7 3.5 3.68 .72 
that will fac ilitate the academic 
achieve ment of students from 
di verse ethnic, cultural, social 
class, and gender groups. 

14 Stude nts should understand and 110 54. 5 44 21. 8 23 11.4 25 12.4 3.t 8 1.06 
pay attention fo r the diverse 
and different cul ture, ethnic , 
religion, langua ge. gender and 
li ving standards of other 
students. 

15 The inst itution Ihat I am 67 33 .2 52 25 .7 33 16.3 50 24 .8 2.6 7 11 8 
learning in is not syste mat ica lly 
structured 111 the manner to 
deve lop the equality and 
address the di vers ified cultural, 
ethn ic. religious, and living 
standards of learners. 

16 T he diversi ty of students In 57 28.2 62 30.7 43 21.3 40 19.8 2.67 1.09 
ethnic, religion, culture, 
language, as we ll as ethnicity is 
one of the l11a I II reasons in 
forcing teachers to use different 
teaehing approaehes and styles. 

17 Developing positive attitude 46 22.8 54 26.7 55 27 .2 47 23.3 2.49 1. 09 
towa rds student s of different 
cul ture. ethnic, religion, 
language, gende r and living 
standards wil l not he lp to 
accept and respect them. 
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Students' practice of multicultural education indicated by their mean score in each 

category. 

No High Low Mea SD 
Statements 4/1 % 3/2 % 2/3 % 1/4 0';;, n 

I spent most of my educational time 91 45 71 35. 1 23 11.4 17 84 3 .1 7 .94 
with people who are different III 

etlmic, culture, gender, social class 
and religion and III the mean time 
atte mpt to learn about their 
background. 
In c lass room discuss ion I raise ideas 36 17.8 65 32.2 48 23.8 53 26 .2 24 2 1.06 
and experiences from other cultural 
groups as an example and references. 

I have problems in interacting with 102 50 .5 50 24. 8 29 144 21 104 3. 15 1.02 
students who are eli fFerent from me in 
culture, ethnic, gender, religion and 
socia l class charac teristics. 

I found it preferable to learn with 119 58.9 6 1 30.2 17 54 II 54 34 3 .83 
students who are different from me in 
cultural , ethnic, re ligious, gender and 
soc ial class backgrounds. 

Learn ing in class ro0l115 where most 117 57.9 57 28 .2 IS 74 13 64 3.3 .88 
of the students don ' t share my 
cultura l, soc ial c lass and gender 
characteristics doesn ' t create any 
problem. 
I n most cases I become unhappy to 83 41.1 60 29.7 35 17.3 24 10 4 3.0 1.03 
discuss about my culture , language, 
re lig ion, ethn ic, and soc ial class and 
li ving standard situations with other 
students diffe rent from me. 
T he c ulture/c ultures I have grown in 102 50.5 56 27.7 23 11.4 21 104 3. 18 1.00 
have he lped me to interact more with 
o ther stude nts who have different 
cui ture, ethnic, gender, language, 
re ligion, and li ving standards. 
Sometimes r fa ce problems In 43 21.3 74 36.6 63 31.2 22 10.9 2.68 .93 
unders tanding students that are 
d iffere nt fro m me in cultural , etlmic, 
language, gender and social c lass 
background while working together 
on some ass ignments and group 
tasks. 
The learning teaching process IS 70 34.7 69 34.2 34 16.8 29 14.4 2.89 1.04 
hindering me from showing my 
cu ltural , ethnic, social class, 
re ligious, ancl gender group values 
and experie nces. 



10 Most o f the lime I pass by 88 43.6 69 34.2 35 17.3 10 5 3. 16 .88 
inappropriate trea tme nt of students 
who are differe nt in culture, ethnic, 
gender, and soc ial class to me. 

11 So meti mes students perceive the 32 15.8 58 28.7 61 30.2 5 1 25.2 2.35 1.02 
misundersta nding and the problem I 
face as the result of being different in 
ethnic, culture. gender, social class 
and language background. 

12 Teachers are not seen in helping 37 18.3 54 26.7 58 28 .7 53 26.2 2.37 1.06 
students to bu ild a more positive 
understanding that recognizes the 
di fferences among themselves. 

13 I ha ve encolill tered discrimination 119 58.9 49 24.3 20 9.9 14 6.9 3.35 .92 
and stigma based on my cultura l, 
elimic, gender, and social c lass 
background and has inhibited me 
from getting a better academic 
achieve me nt . 

14 It IS very imponant to assign 99 49 46 22. 8 27 13.4 30 14.9 3.06 1. I I 
additional c lasses for students in 
order to leI them know their own and 
others culture, rradition, language, 
rel igiolls, ethnic, and gender 
experiences. 

15 The students I am learning with do 99 49 60 29.7 3 1 15.3 12 5.9 3.22 .92 
not understand my being different 
and fai l to treal me positively in all 
respects. 



APPENDIX-E 

Semi structured FGD protocol used for assessing students attitude and 

practice towards multicultural education 

I . How do yo u comprehend a multicultural community? 

2. When there is a higher level of diversity in one country in tem1S of culture, religion, 

soc io-economic class and language, some people think, it will create a problem fo r that 

country. So, what do yo u have to say on this argument? 

3. How do yo u think the diverse need of community should be provided with education? Do 

you have the feeling that educational activities conducted in yo ur insti tution have room 

for accommodating the need of the diverse group of lea m er? 

4. Do we need to restructure our educational system so that all the education is conducted 

with recognition of the cultural , ethnic, language, gender, religious and soc io economic 

differences o f the institutional community? 

s. Since students come fi·om different background and since they are the reflect ion of their 

culture, soc ial class, ethnic, gender and reli gious experiences hence, is there any problem 

that you have faced because of your differences? 

6. What kind of value do you see in multicultural education? 



APPENDIX-F 

Proto type of the observation field notes. 

March 13, 2009 

Shewangizaw Abebe Woldeyesus 

8: 15 a.m. to II :00 a.m . 

Saint Mary's University College 

This fi eld note is one of and the first of the observations conducted at the th ree di fferent private 
higher institutions that are selected for this study. The main objective of thi s observation is to get 
first hand in formati on on the actua l classroom si tuation with regard to concepts, goa ls and 
phi losophy of l11ulti cultural education. 

Everything that was needed for gaining access was done starting one week be fore th is 
observation was conducted. It happened that one of my class mates works in this institution and it 
was poss ible for l11 e to get an easy access in to the setting. My class mate facilitated the 
comm unicati on I had with the administration of the institution . [n addition she he lped me in 
finding vo lunteer teachers who can allow me observe thei r class. Then, there happened to be a 
number of male teachers who were willing to let me observe. Since the emphasis of thi s study is 
not to make a specific enquiry on some specific group with a problem and to solve that problem, 
the observation was geared on just looking at the link any teacher has wi th the philosophy of 
multi cu ltural education. 

Mr.[ 11 who is a staff in the management dep3l1ment of the institut ion was introduced to me one 
week be fore by my class mate who is hi s staff. After we met in hi s office we started di scuss ing 
about why I am here and what I want fi'om him . I to ld him that my main obj ective is to look at 
teachers actual practices whil e teaching a di verse student group with regard to the philosophy of 
l11ulti cu ltural ed ucati on . In telling him the phrase multi cultural education I was wi th the intent ion 
of knowing whether he is familiar with the issue or not and he furthered hi s questi on and asked 
me what is in multicultural education. I clarified what multicultural education means and its 
objecti ves and goals. He was ab le to understand the major concept of multicultural education 311d 
he gave me hi s teaching session schedule and I selected one class form the many groups he teach. 
The se lecti on of one teacher and one group was preferred on the logic that whether the things that 
happen in the class are by chance or with the know ledge of the participants. More over since thi s 
technique of data ga thering for this stud y is not the only way it was considered what was selected 
is enough and al so it wou ld be time consuming to make more teachers get invol ved in thi s 
process. 

I remember yesterday (12/03/09) I was totall y obsessed with the idea of the next day observation . 
I was contemplating on what time I should reach there, where I should sit, whether I should tell 
why 1 am here orjust sit and do what is expected and other things related. 

Today 13/03/09 is the day that I made my observation. I woke up early in the morning and I go t 
through with l11 y preparation to reach on time or in time since these days transportation in the c ity 



is unre li able. It was one of the bright mornings that you can have in the summer days of Ethiopia. 
I am very fond ofsuch days. They give me a good strength and hope that I will be ab le to manage 
my tasks appropriate ly. I was wearing a yellow shirt and a gray khaki with brown shoe which I 
thought is good for such days. I and Mr. I II have agreed that I shou ld arri ve in ti me and make 
myse lf familiari ze with the envirolU11ent. 

I know that the class begins at 8:30 and will continue to 10: 20. I arrived aro und 8:00 and since ] 
have time ] managed to drink a coffee at one cafe near the university college and si tting there I 
was still thinking what will happen and what] should do . After IS minutes [ decided th at I should 
get in to the setting and make clear whether I am having the exact class room I had to confinn to 
the main get keeper that I am an authori zed person to get in and he asked me where 1 am head ing 
and 1 mentioned the name of the instructor and [ went straight in towards the building where the 
class is go ing to take place. As I am told by Mr.I 11 the class is on one of the three bu ildings of the 
insti tute wh ich is fo und in the middle of the other two. The building is named "B2" and the class 
room is number 3 14. While I was wa lking towards the class rooms 1 was look ing at the students 
and there were many students sitting here and there some in group and some alone. Some of the 
groups are with onl y one sex and some with both sexes. In my way up the stair two by young and 
good look ing boys were walking up before me they were speaking in Oromiffa. Some students 
were sitting on the steps of the building on each stair and moreover there were man y others on 
the corridors. While ] reached around the class room many students were sitting and standing 
here and they were having chat wi th each other. 

O.c - The situation o f the students made me to remember such times in my stay in the uni versity 
that I stood for class where many di scussions about many issues I used to have with other class 
mates that I was not able to meet intentionall y and on regular basis. These informal pre class 
l11eetings have a lot to give in enabling students to interact more because ] do remember that 
111 0stl y after class everybody runs out to mind his or her business. 

I l11ade myse lf busy with observing the students, teachers, janitors, the classrooms, posted 
announcements on boards and after awhile I spoke to one young man that whether thi s building is 
the ri ght one and he told me that I am mistaken and the building is the one ri ght behi nd thi s one 
and I hurried to the bu ilding that the young man told me which is also the place where Mr.] II's 
office is found. Befo re getting in the building I tri ed to locate any posted stencil havi ng the nal11 e 
of the build ing on it and I saw that it says B2 but I found myself very confused and in the mean 
time ] dec ided to go to Mr.II I's office and I met him wh ile he was making ready hil11self for the 
class and I asked hil11 the exact place of the classroom and he told l11 e the building that I was first 
In. 

While 1 arri ved back around the class room I found that the number of students has increased by 
large. I 1110ved trusting through the crowd and found an open space around the corner to the le ft 
of the class. [ assured that the class is room number 3 14 and some students that they are wa iting 
fo r the begil1J1in g of Mr.] II's class and they told me that is true. In the l11ean ti me that boy came 
towards me and asked me for an apo logy for that he wrongly had told me the building. After 
waiting a whil e and c learing all the ambiguity I had about the location Ato Khalid ar ri ved and we 
together w ith the students entered the classroom at 8:35. 

The students started to take their position and I did the same going over to the ri ght co rner of the 
back bench where I thought it will be a good position to look the class room situation . The 



teacher immediately statted to call out for names to check out the presence and absence of 
students. In the mean time he was opening doors fo r late comers. He fi nished checki ng fo r 
attendance and sta rted to c lean the white board and at the same time most of the students started 
ta lking. 

O.c - [ was wondered why the students stared talking because I fe lt that the students either were 
well acquain ted with the teacher and wi th each other or were asking each other for something or 
else. 

The teacher w rote the topic for the day and was ta lking what they are go ing to see today. It was 
abo ut characteristic of internati onal market. The teacher was we ll dressed and had pu t a whi te 
overcoat whi ch is the sign of teachers. He began the class by refreshing the memory of the 
students and by aski ng questions abo ut what he had taught last ti me. 

I am still trying to foc us on the points that I shoul d mainly observe and I immediate ly turned 
myself in to look ing the proporti on of the girl s and I was able to see that the girl s are a bit 
dominant in number moreover in answering the question they were given equal chance 2 out of 4 
rep li es were given by fema le students. Then the class room started to be dominated by the 
teacher. He gave a number of examples and discussed upon them all by hi mself It looks that the 
teacher's dominant method of teaching is lecture method. 

O.c - Si nce I was new to the concept thought I was even highl y tempted to fo llow the lesson 
because all what is needed was just li stening. The session is go ing on and until now I was not 
able to see any incident of the teacher either giving any chance for students or for hi mse lf in 
discuss ing examples basing the cultures, traditions and what is possib le to be experienced by any 
student in the context of Ethiopia. The content thought seems to be relati vely favorab le fo r 
rais ing issues that are famili ar with students. For example he can use the regions as di ffcrcnt 
countri es and s imu late how they can influence each other in their market interacti on. 

However, he was gave an example about the influence of internati onal market on the cul ture of 
Eth iop ia and he to ld them that it have positive and a negative sides. 

O.c - I fo und this disc ussion important in that it could be a good chance fo r the teacher to move 
towards some specific changes that the interacti on has brought in the cu lture of Ethiopians. 

After aw hile the teacher conc luded one sub topic fo und in the main topic and asked the students 
fo r any question or point that is unclear. One student presented hi s question and he was speaki ng 
in Engli sh first and continued in Amharic. The teacher just li stened without demanding for 
Engli sh which is the language of instruction . 

O.c - I remembered the times that one of my instructors who had taught me while J was learning 
my first degree. He use to give emphasis for Engli sh, which is the language of inst ruction fro m 
students and I remembered that he himself was having many problems in using English language 
due to which most of the students including me were hav ing many confusing situations. 

The teacher I th ink is a good in showing the link between cultura l aspects of trade on 
in ternatio nal market, tho ugh he was not giving examp les relating the concepts he teach by raising 
some va lues from any of the cultural groups of Ethiopians . 



The teaching as I slated earli er was lecturing and asking for questions. It is not a learner centered. 

[ am still th inki ng what other things I should observe and I st3lted to consider the curricu lum in 
use and fortunatel y it was in a position and potential where more cultural values of different 
groups wo uld have been raised or to show some concepts about cultural aspects o f human beings 
in general, such as the exchange of cultural values in trading. 

The other topic of the day was about why compan ies become involved in international market. 

In the mean time [ preferred to observe more about the sitting arrangement of the students and it 
was that both sexes were sitting intermingled with each other where pattern making fo r the sitting 
arrangement of e ither group was not possible. However most of the three rows at the fro nt were 
taken by female students. 

The teacher began the topic by asking what students know about the topic . 

O.c- It was supposed to be li ke th is even if lecture method is used and it was now that J saw for 
the pre knowledge of the students. However, [ was not able to see any use of concepts, 
know ledge and cu ltural backgrounds of any of the groups that Ethiopia has. 

I notice among other things that the teacher was charming, plain and hi s teaching was so 
in teresting and attractive for anyone. 

O.c - [ do not know why I fe lt this but fo r rea l, the teacher was a good one in the ways that is 
demanded by the lecture method and that doesn ' t comply with multicultural education. 

The writi ng board has two parts which is di vided by a wooden stripe and the one side was for a 
marker or it is whiteboard and the other was for chalk which is blackboard. On its wa ll the class 
room has nothing posted on it, things li ke pictures, photographs, etc? However it was we ll 
ventil ated c lass room wi th many wi ndows that open in to the outer part of the bui lding. 

In most cases the response for the question presented by the teacher two male students were 
hi ghly dominating the c lass. 

O.c - J think it wou ld have been better that the teacher had at first gave a chance to di scuss the 
concept between themselves and forward something based on their understand ing. Or else he 
might be in a rush to go to the other chapter. Or the course might be bulky and th is has put a 
demand on the teacher to hUITY than to give chance to students. 

The teacher was using Engl ish language as a medium of instruction full y. 

O c - The use of Engli sh language as the onl y way can be a barrier to some students. I beli eve it 
is mandato ry to use Amharic sometimes because students can have a full mean ing and 
understand ing of what they are taught by the teacher. 

The class room is totall y dominated by the teacher. The last point in the cu rrent top ic of 
di scussion was defending local products. Tn hi s discussion the teacher sa id "do not put all your 
eggs in one basket" thi s was a good thing for me. Because this shows that to use every potential 
of each egg, it was good to put them in di fferent p laces to protect them being crashed at once. 



O.c - The teacher would have exemplified thi s thing by saying something about the potential of 
different people that are found at different places and regions in how thi s separately found people 
contribute what they have like that of each egg found at different places. 

Examples given by the teacher were not in any way abo ut what students III Ethiopia could 
poss ibl y be familiar rather most were about outsiders or foreign experiences. 

Still for the quest ion asked by the teacher only some were giving answers. One student was on ly 
giving answer thi s time and he was by my left side. He was writing whi le the teacher was 
speaking and it made me to remember the times I was a first degree student. 

S ince the class is dominated by the teacher there was no grouping of students during the session. 
Actua ll y I believe the teacher seems well familiar with the subject he teaches or well prepared. 
He was just talking and we were li sten ing. 

O.c - When the teacher starts to give a clue about cultural aspects I woke up from my focus on 
the wall at my side i r there is anything written on it by students. 

The topic immediate ly got changed about developing good relationships with other nat ions 

O.c - I be li eve rather than using examples about other countries since our country has adopted the 
federal state examp les about the head of states could have been about the regional heads and 
trade relations between these federal states being taken as the governors of different other 
co untri es. 

The nex t topic o f the day was the differences and similarities between the domestic and 
internationa l markets. 

It seems that the teacher has the habit of trying to see the understanding of the students before the 
beginning of a new topic. Though he did the same this time also the students remained sil ent. It 
mi ght be either they were reluctant or have nothing in mind about the issue in the di scuss ion. 

The teacher continued hi s discussion and he told the students that "the concepts and principles o f 
marketing remain the same in every cu lture whether it is in Addis or Sao Paulo or Rio de Janeiro 
o r a city in the Far East." 

O.c - It is the same for me thi s time also because this kind of concepts wou ld have been more in 
li ght with different cultural , religious and other important values in some places spec ially in 
Eth iopia, but it was not happening. 

Teacher student interaction is highl y dominated by the teacher and I found no opportunity on hoe 
dec ision making is done. Before the end of the class the teacher asked for any question that the 
students have for poi nts in the discussion that are not clear and or if there are any concerns. 

The teacher marked the end of the class at 10: 11 AM with saying good bye and went out of the 
c lass . Then the students started to talk following the departure of the teacher and most started to 
go out and I d id the same to meet the teacher. 

I met the teacher at the front of the class room because in the front of the room there is a small 
room for teachers where they stay before going to another class. We ta lked about how I found the 



situation and I told him everything was quite good and since he was in a hurry we scheduled for 
the other session after two days and departed. And after a while I hurried to the stafr lounge to 
write down some points that might be hard to remember latter. Then 1 left the compound at 
around I I : 00 AM. 
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