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A B S T RAe T 

The purpose of this study was to find out the rela­

tive effectiveness of the tradfti.nal and c.mmunicative 

approaches to the teaching of English reading comprehension 
in developing the reading abilities of Addis Ababa Univer­

sity freshman students. An experiment, in which a sample 
population of one hundred and forty freshmen in six groups 

took part, was conducted for six weeks. Three of the groups 
formed the control group and the other three the · e~erimen­

tal~ 

A pre-test on reading com;rehension was given to 
both the control and experimental groups to see if there 

was any significant difference between the reading abilities 

of the two groups. Statistical tests showed that the dif­
ferences were not significant. 

Two sets of teaching materials were prepared for 
both groups in 'accerdance with the pedagogical principles 

of the teaching methodologies in qu~ti.n. The control 
classes were taught reading comprehension in the traditional 

approach and the experimental classes in the~.mmunicative 
approach. Three particirating instructors each taught one 

control and one experimental class respectively. 

A comprehension post-test was administered t~ both 
the control and experimental groups . Statistical tests 

showed that the average post-test score of the experimental 

group was significantly greater than that of thecontr.l 
group. Therefore the null hypothesis that there would not 

be any Si~lificant difference between the comprehension post­

test results of the two groups attributable to the adoption 
of the communicative approach had to be rejected. The con­
clusion was drawn that the communicative approach is mere 

effective than the traditional approach in developing the 
reading abilities of freshman students at Addis Ababa 

University. 
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CHAPTER ONE . -.-... . - . 

1. INTRODUCTION 

1.1. Statement of the Pr_blem 

English is the medium of instruction in all Ethiopian 
junior and seni~r secondary 
~f higher learning. A high 

schools, and in institutions 
.1 

level ~T English language 

proficiency is therefore essential if the students pur­
suing their studies in the country's schools, colleges , 
and universities are t. succeed in their academic endeav-

ours. 
At Addis Ababa University first year students are 

given English language service courses lasting tw. 
semesters, each four months long. There are three fifty 
minute periods per week. The c~urses consist of reading 
comprehension and English .structure with writing exercises 
up to the sentence level. The assumpti.n is that the 
courses will help 

improve the students ' skill in foll.wing text­
books and lectures in ~ther subjects and to 
encourage thoughtful and logical expression 
in their second language (M.sback, 1977: 314). 

The question is: Have these objectives been realized? 
Studies by J. Lee (1967), C. Langmuir (1971), G. Mosback 
(1977), Tsegaye Woldeyesus (1982), and B. MonciE (1983) 
show that these aims are far fr.m being achieved and 
that the standard of English in the University as well as 
in the schools has been disturbingly low. 

If the freshman students' level _f English ,roficiency 
is to be improved, something has t. be done. H~wever, any 

change to be introduced _n this line has to first of all 

take into consideration the communicative needs of the 
students in the Univers i ty . In other words a clear state­
ment must be made of the objectives t o be achieved and 
of the linguistic activities which the students will need 
to use in the course of their studies. 
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In a study by Barbara Morris (1983) on the iden­
tification of the communicative needs of Addis Ababa 
University students , the r eceptive skill of reading 
r~Dks high on the list of English macro-skill areas 
(p. 136) . In fact it comes next only to listening. 
Some of the most important language activities asso­
ciated .nth reading are reading t extbooks and handouts. 
In order to help the student to read and understand his 
t extbooks and handouts -- and this appar ently is the 
main ai m of the service courses -- the teaching metho­
dology of readi ng comprehension will have to be geared 
t o meeting this aim. The traditional approach emphasises 
usage . Grammar and vocabulary occupy a very important 
place in this teaching methodology. The communicative 
approach, on the other hand, stresses language use for 
different language activities . Discourse organization 
and deve l opment is analyzed. Attention is focussed on 
groups of sentences (text) and how they are related to 
give a certain meaning. 

The purpose of this study is to f ind out whether 
or not freshmen at Addis ~baba University who are taught 
reading comprehension in the communicative approach 
develop better communicative abilities of reading than 
those who are taught in the traditional approach. 

1.2. Importance of the Study 

Much of the work of a s tudent consists of reading. . 
This is more so for a university student since he has to, 
among other things, r ead and understand textbooks and 
handouts. ~ r eading his books in advance , he prepares 
fo r l ectures so that he can relate the l ecture to what he 
has read. For an active participation in class discus­
sions and seminars, the univer sity student has to read 
a lot before the discussions. Writing term papers also 
requires a great deal of reading material related to the 
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topic. other assignments and final examinations demand 
a lot of reading without which no student can h~pe to 
succeed in his academic life. 

Even at work after graduation, one needs to read 

in order to writc reports, for example, or to acquire 
new information in <"me's field of study. Thos ', who want 
to pu~sue higher education either here or abroad will 
be l 'r)quired to do a great deal of reading in their 

fields of interest. The English service courses must, 
therefore, contribute a great deal in this connection 
before students abondon the study'nf English as a subject 
in the second year and are left to tackle on their own 
the kind of written material they will have to deal with 
in their fields of study. 

Since reading occupies a very important place in one's 
life and since especially a university student cannot do 
without it, a close investigation nf the situation re­
garding this skill is quite in order. When the level of 
reading comprehension of freshmen is discouragingly low, 
it is hardly surprising that academic standards will 
suffer as a consequence of such low level of reading 
comprehension. 

Unarmed with the techniques of analysing written 
material many a university student finds it extremely 
difficult to read and understand his textbooks so as to 
carry out the academic activities. It might be said that 
the low level of reading cOmpBhension has greatly con­
tributed to the high rate Af attrition in the number of 
students that leave the university each year. 

The University trains a large number of students who 
after graduation will teach English and other subjects in 
the secondary schools in the country. If these teachers' 

level of proficiency in the English language is very Im'/, 

this will be reflected in their students' low level of 



communicative ability. 
the University will go 

4 

Many of these students who join 
through the same process. It is 

a vicious circle in which there is ' mutual poisoning'. 
The source of the problem appears to be in the 

nature of the English Service courses in general and 
teaching methodology of reading comprehension in particular. 
Attention seems to be focussed on the students' practice 
in the manipulation of linguistic elements (usage) and 
not on the active use of language which will hopefully 
enable the University student to cope with his academic 

studies. 
thus the 

To conduct investigations into such problems has 
utmost relevance to the improvement of English 

language instruction in the University and the secondary 
schools. 

1.3. Delimitation of the Study 

This ~tudy is limited to the investigation of the 
relative effectiveness of the communicative and traditional 
approaches of language teaching in developing the com­
municative abilities of reading of first year social science 
students enrolled in the Addis Ababa University in the 
academic year 1983-840 Reading here is restricted to the 
intensive reading of academic texts to extract information. 
This invol ves accuracy and reading fAr detail. The develop­

ment of this communicative ability needs urgent attention. 
Due to shortage of time and the high cost such a research 
would involve, this study is limited to social science 
freshman studentso It might be thought that natural 
science students need to develop somewhat different reading 
strategies to tackle sci entific textbooks or discourse. 

1.4. DefinitiAn Af Terms 

English Service courses: The two semester compulsor,y 
English courses offered to freshmen at Addis Ababa University. 
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These courses are also called Freshman English lOl-A 
and Freshman English lOl-B. 

Communicative abilities of reading: 
refers to the various techniques involved 
so as to get the information from a text. 

This term 
in reading 

John Munby 

prefers the term "skills" and has prepared 
the abilities, (in Grellet, 1981: 4-5) the 
of which are the following: 

a list of 
main ones 

Deducing the meaning and use of unfamiliar 
lexical items 

Understanding explicitly stated information 
Understanding information when not explicitly 

stated 
Understanding the communicative value 

of sentences 

(function) 

Understanding relations within the sentence 
Understanding relations between parts of a text 

throu~ lexical cohesion devices 
Understanding cohesion between parts of a text 

through grammatical cohesion devices 
Interpreting text by going outside it 
Recognizing indicators in discourse 
Identifying the main point or important information 

in a piece of discourse 
Distinguishing the main idea from supporting details 

Reading comprehension: This term is here used to 
refer to the ability to read and interpret academic written 
matter with the view to extracting accurate and detailed 
information. 

1.5. BYpotheses: In this study the null hypothesis to 
be tested is: 

There is n~ significant difference attributable 
to the adoption of the c~mmunicative approach to 
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the teaching of reading on a post-test measure 
of reading comprehension of first year students 
at Addis Ababa University. 

and the alternate hypothesis i s: 
There will be a significant difference attribu­
table to the adoption of the communicative approach 
to the teaching of reading on a post-test measure 
of reading comprehension of first year students 
at Addis Ababa University. 



CHAPTER TWO 

'2. REVIEW OF RELATED LITERATURE 

Academic standards suffer when students fail to read 
and understand their textbooks written in a ,f~reign lang­
uage . The result is sub-standard learning in which 
students resort to rote memorization. Several studies 
have been conducted on the reading abilities of students. 
James A. Lee (1967) found that there was a wide gap 
betvleen the reading abilities of Addis Ababa University 
students and the readability of the textbooks assigned 
to them. He used the Flesch formula in which the number 
of syllables per one hundred words and the average length 
of sentences for randomly selected passages were determind. 
His conclusion: 

The efficiency of educati.m in Ethiopia where English is the medium of instruction and English is the second (and quite often the third or fourth) language of students, is impaired because of the gap between student reading ability and the reading difficulty 
level of assigned textbooks (P. 4). 

Lee suggests that books of appr~priate reading dif- ' 
ficulty level ~or each subject should be availabl e . This, 
of course, requires the determinatinn of the l evel of 
difficult7 of each textbook. It is true that one cause 
for the inability to read and understand bo.ks is their 
high level of difficulty. But it is also true that 
students may not read and understand their textbo~ks 
beoause the students' level ~f reading comprehension is 
not up to standard because of the adoption of ineffective 
instructional methods . At any rate the fact remained 
that college students were not able to read and understand 
their textbooks effectively according to the studies made. 
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In a study of the reading ability of Addis Ababa 

University freshman students, Charles Langmuir (1971) 
al so found that they had a low level of reading ability. 
In this study the Davis Reading Test Form 70B was 
aillninistered to a sampl e size of 329 freshmen. The 
test comprised forty questions set on short English 
prose paragraphs to test English reading comprehension. 
Because the students were not able to complete the 
test in the given time, they were given a few additional 
minutes. The mean and the standard deviation were 
calculated to be 23.1 (out of 40) and 7.2. respectively. 

Foreign students entering American universities 
are required to take an intensive course in English as 

a foreign language (EFL) if their scores on proficiency 
tests fall short of the minimum for exemption from such 
courses. The assumption behind such ~ractice is that 
~"glish proficiency levels are good indicators of ultimate 
success in academic programmes and that intensive EFL 
training helps students to improve their English proficiency. 

In an attempt t o find out whether these assumptions 
were valid, Charles Mason (1971) conducted a research in 
the University of Hawaii. A sample of students was 
divided into two groups: experimental and control. The 
control group (15 students in a group) was given an 
intensive (180 hours in two semesters) EFL course con­
sisting of aural comprehension, English structure and 
reading , while the experimental groups was exempted 
from the EFL course. Post-test results of the two groups 
were then compared by applying t tests to see if there 
were statisticaJ1y significant differences in English 
proficiency between the groups . It was found out that 

there were no statistically significant differences 
between the groups ' proficiency in reading or knowledge 
of English structure (p . 200) . 
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The question whether by-passing the EFL course 
requirement would adversely affect the academic success 
of the experimental group (those who were exempted from 
taking the course) was also studied. Results shewed 
that whatever differences there were between the mean 
grade-point averages of the two groups were not 
statistically significant (p. 202). The EFL course~, 
however intensively they might have been taught, were 
thus irrelevant to the student's effort to develop his 
English proficiency or to succeed in his academic field. 

Similarly, G. P. Mosback (1977) describes two 
studies made at the Addis Ababa University regarding 
the relevance of the two English service courses taken 
in the first year by freshman students. In the first. 
study freshmen were given the University of Michigan 
Test of English Proficiency Forms A and B both at the 
beginning and end of each semester as pre- and post­
tests. It was found out that "the courses made no 
significant difference to the l evel of English pro­
ficiency they had when they entered the University 
from secondary school" (po 316). 

In the seoond study a sample of freshman students 
was divided into two groups -- control and experimental. 
The students in the control group were taught the usual 
general service English which was given three hours 
weekly f~r twelve weeks, while the students in the ex­
perimental group were taught under the previous method 
for three hours weekly for only six weeks up to the mid­
semester test, which was given to both groups. Then 
the students in the experimental group were taught reading 
comprehension for two hours weekly for the remaining six 
weeks. There were one hundred students in each greup 
and instruction was given in the form of lectures. The 
students in the experimental group were also taught for 
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one hour weekly supervised written work in tutorial 
study groups of twenty f i ve students each. A post-test 

was given to both groups to evaluate "reading speed/ 

comprehension improvement in fact-retrieval from 500-
600 word expository passage.s in the vocabulary range 

of 3 , 000 - 5 , 000 (USIS ' Ladder ' count)I!(p. 317 ) . It 

was found that there was no statistically s i gnificant 

difference between the results of the two groups on 

the post-test and the mid-semester test. G. P. Mosback 

notes the following observations on the above : 

In countries such as Ethiopia, where national 
languages are g aining rapidly in prestige and 
daily use among the educated , the situation 
for English language learning is rapidly 
becoming a 'unicultural , artificial' one. 
Even though English may still be used in 
daily life as a basic lingua-franca, the 
variety and level of English that university 
students require is likely to be little used 
outside their own l ecture rooms and l ibraries 
(P. 316) . 

This being the state of affairs under which English is 

taught, Mosback concludes that: 

General ' back-up ' courses in service English 
are largely a waste of resources and we are 
now tur~ng our nttention to smnll group 
courses catering for specific needs in clearly 
defined areas such as English for science (p.318 ). 

That the reading ability of Addis Ababa Univerity 

students was very l ow was again demonstrated in a study 

by Tsegaye Woldeyesus (1982) . Using the cloze test as 

a measure,he found that the comprehension ability of 
freshman students at Addis Ababa University was very low. 

The mean score of a sample social science freshman groups 

was computed t o be 33.5 and the standard deviation 7.7. 
This is "interpret ed as a frustration level of compre­

hension which means that the sampled Addis Ababa 
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University social science fr eshman groups are being 

frustrated because of their inability to comprehend 

their textbooks" (p a 30) a 

The seriousness of this problem was also confirmed 

in a study by Barbara Morris (1983) . The a im was to 

identify the areas of communicative competence in the 
English language r equirement of Addis Ababa Univers ity 

students. With the help of two questionnaires dis­

tributed t o f acul ty members and s tudent s , she found out 

that reading was the second most impor tant skill (the 
first is listening) for the student s to acquire in 

order to succeed in their academic fie lds (P. 136). 
Language acti vities ass oc i ated with this skill were 
also identified. These included "identifying the main · 

point or important information in a piece of discourse , 
di stingui shing the main idea from supporting det ails 

••• " (P. 136)0 B. Morris not es in the conclusion that 
English · service courses cannot help the students to 

develpp, among other abilities, their reading. 

In an experiment t o determine the relative effec­
tiveness of the structural and communi cative approaches 

to the teaching of English conditional clauses to Fresh­

man Addis Ababa University students Hailom Banteyirga 

(1982) arrived at the conclusion: 

The 'Structural Approach ' to the teaching of 
English as a forei gn language appears to be 
ineffective. This implies that the presentation 
of structural f orms devoid of their context of 
use is i ntr ansferable to life situations . 
Posi tive transfer through generalization is 
hindered (po 79) 

The experiment consisted of two randomly selected 
sample groups: experimental and control. The experimental 

group wer e taught in the communicative approach while the 
control gr oups were t aught in t he structural approach. 
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It is further noted in the study that "the ' Communi- · 
cative Approach ' showed high motivation, willingness, 

involvement,creativity, sensitivity and satisfaction 
in l earning than the control groups taught in the 

' Structur al Approach ' " (p . 77) 0 

Reading comprehension also can be taught in a 

much more meaningful way than has been the case up to 

now. David Williams (1983) has found 'pre-~eading 

assistance particu1ary useful in his reading class 

because it 

helps to establish a proper mental set for 
the reading and discussion of the pas~age. 
Relevant background information provided by 
the teacher, or pre-reading discussion in­
volving the students themselves, gives the 
neO€ssary motivation for reading the passage 
(p. 12). 



CHAPTER THREE 

3. THE EXPERIMENT 

3. 1. Preparation of Teaching Materials 

The materials for the teaching of reading com­
prehension to both the control and experimental groups 

were rrepared in accordance with the pedagogical prin­
ciples of each approach. The control group was taught 

in the traditional approach and the experimental group 

in the communicative apprAach. Each lesson starts off 

with a reading passage, extracted from various social 

science textbooks. The same r eading ?assages were used 
in both groups but the passages were exp1Qited in 

diametrically opposite ways: the traditional approach 
emphasised 'usage ' while the c Qmmunicative approach 

emphasis ed 'use'. 

3.1.1. The Traditional Appr~ach 

The influence of structural linguistics on 

foreign language teaching has been tremend~us . 

Structuralism as applied to language teaching em­
phasised the need to master the structure of a 

language in order to be able to use it. The tra­
ditional approach to the teaching of r eading com­

prehension i s based on the views of ~uch famous 
structuralists as Robert Lado (1964) who defines 

second language learning as "acquiring the ability 

to use its structure within a general vocabulary ••• " 
(p. 38) and those of Francis Mackey (1965 ) who 
emphasised the structure aspect of language in lang­

uage teaching and describes language as "mainly a 

matter of interrelated habits ••• " (p. 257) . Learning 

the structure of a language requires pattern practice 
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through mimickry, repetition, and memorization, with 
the aim of establishing the patterns as habits 

(Lado, p. 50) . 
C. Nuttal (1982) explains that, traditionally 

"vocabulary has been the major component in lang­
uage teaching programmes," (p. 69) . In the reading 
class emphasis was laid on the teaching of usage. 

Lexical items in the reading passages ar e accord­
ingly expl ained in glossaries, or the students are 
encouraged to use dictionaries , or seek the teacher's 
assistance every time they encounter a new word in 

the text. 
The reading passages are followed by com­

prehension questions. Some of the most commonly 
used questions included ar e of the open-ended, 
multiple-choice, and true or false types. Students 
do the exercises individually with the aim of giving 
the right answer . 

Grammar occupies a very important place in the 
traditional teaching methodCllogy. The reading 
passages are used to exemplify usage. Students 
practise the usage of words and structures in sen­
tences and units small er than the sentence (Grellet , 
p . 6 ). Such exercises have little r elationship with 
the meaning of the reading passage (Nuttal, p. 127). 
So the teacher gives the exercises in the form of 
patterns to be practised independently of the reading 

passage . (See Appendix B) 
The exercises for the control group are prepared 

on the above basis. Some of the exercises used are 
taken from Stannard All en's ~ iving English Structure, 
and S. C. Murison-Bowie ' s The Oxford Secondary English 
Course. 
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3.1.2. The Communicative Approach 

Recent studies in sociolinguistics have had 
a lot of influence on language t eaching. Emphasis 

has now been plac ed on meaning and teaching of the 

uses to which the language is put, rather than on 

usage. Hence, the approach : Teaching language as 

communication. 

The communicative approach to the teaching of 
reading comprehension is based on the views of 

H. G. Widdowson and others . Widdowson makes the 
distinction between linguistic skills; which refer 

to usage, and communicative abilities, which refer 
to use, and states that traditionally it has been 

accepted that 

once these /the linguistic skills or the 
language system7 are acquired in reasonable 
measure the communicative abilities j£he 
way the system is realised in us$7 will 
follow as a more or l ess automatlc con­
sequence (Widdowson, 1974:67) 

To disprove the above statement , Johnson (1982) 
cites, as Widdowson had earlier done, the case of the 

imperative sentences as in the following three which 

are structurally similar: 

1. Be quiet. 

2. Have some coffee •. 

3. Give us this day our daily bJ'ead. 

Their uses are, however, different. Sentence (1) is 

an order , (2) is an offer, while (3) is a pl ea. The 
structuralist view which in this case states that all 

imperatives are orders, and that all orders are im­

peratives i s wrong (p. 23). 

This proves , says Widdowson, that language 

t eaching must emphasise language use as "the 
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acquisition of linguistic skills does not seem to 

guarantee the consequent acquisition of communicative 

abilities in a language" (pp. 67-68) . 
According to the communicative approach of 

teaching reading comprehension, in order to develop 
the student's communicative abilities of reading, 

a shift must be made from an emphasis of the structure 
and meqning of single sentences and smaller units to 

an emphasis of the meqning of paragraphs and longer 

texts -- to discourse. In this way, the proponents 
of the approach believe, the learner can interpret 

a text in a meqningful way. 

In preparing the teaching material for the 

experimental group , therefore, the above assumptions 

and views were taken into consideration. The extr acts 
were treated as genuine pieces of discourse - as 

parts of a rhetorical whole by textualizing them in 
introductory discussions to the passage. _ Since the 

reading passages are taken from textbooks, it is 

believed that the student will be motivated to respond 
to them- positively and to bring his experience and 

knowledge to bear on the lessons. In this connection, 

Johnson et al (1983) write 

one thing the communicative appr oach has done 
is to allow us to appreciate the context in 
which language is used. When one was teaching 
simply the grammatical syllabus , one of the 
disadvantages was that one didn't always think 
of the context in which the language was used 
(pp. 235 - 236) . 

In preparing the material for the experimental 
group, therefore, the identification of the kinds of 

language abilities that will be of the greatest value 

to the learners (Wilkins, 1974: 58) was gi ven priority. 
The material is presented and exploited with the help 
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of appropriate exercises in such a way that students 

read in order to understand discourse . This would 

then require not simply understanding the meaning 

of words and sentences but also recognizing the 

relationship that exists among them in a written 

text (Wi ddowson , p . 63). 

The type of questions used to help the students 

to understand the meaning of a piece of discourse 

may be open- ended , multiple-choice and true/false. 

All the types should give practice in developing 

the desired c~mmunicative abilities of reading. 

These are understanding explicitly stated information; 

understanding information stated in different parts 

of text and so involving reorganizing or reinter­

preting text; understanding implicitly stated in­

formation which requires infering implications of 

text; and giving evaluatinn or making judgement 

about the writer . 

Open-ended questions are likely to cause pro­

blems of expressing the answer in the foreignlang­

uage since they also involve the composing skill. 

However , since such questions are common in exams 

on other subjects students must be given the 

opportunity to practise answering them. 

Multiple- choice type of questions foster the 

problem- solving approach. Students enjoy the task 

of choosing the right answer in groups. Each of 

the alternatives is examined , so it is a process 

of reasoning out and not guessing at the answer. 

In reading mental processes are at work. 

True/false quest i ons are "directed towards an 

internal, mental process , " according to H. G. 

Widdovlson (p. 95) , and so they are authentic 
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language behaviour. To make guessing difficult this 
type of question should , however , be supp l emented 

by r equiring the student to give solutions as to 
why a statement is true or false. The student 
might also quote a few words from the text or use 

his own words t o justify his answer. Statements 

which may or may not be correct are inserted within 

tho r eading passages as comprehension checks for 

the l earner to decide as to their truth or falsity 
before he moves on to the next part or the discourse. 

In this way the student can r ead critically (Allen 

and Widdowson, 1978: xiii). 

Besides comprehension questions of the types 
stated above, the students ar e given exercises 

which a r e intended to develop the l earner's 
communicative competenc e in English through 
writing, not only a s an end in itself, but, 
perhaps, more importantly, as a way of 
directing the learner's attention to the 
way l anguage is used, and so of developing 
his capacity for comprehension (Allen and 
Widdowson, 1978 : xvii). 

Some of the exercises have t o do with language 

activities such as defining, qualifying , contrasting, 

etc. which are comrr6n in socia l sci ence writing. 
other types of exercises train the student to infer 

the meaning of unfamilia r words, to recognize and 

understand reference, and to understand the value 

of link-words. Still others give the student practice 

in finding out the main idea of a passage , predict­
ing what comes next in discourse, and arranging 

s entences into coherent paragraphs. (See Appendix A) 

The exercis es foll owing the r eading passages 

were constructed on the model of the exer c i ses in 
J. p . B. Allen and H. G. Widdowson ' s English in 
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Focus: English in Soci a l Studies , 1978 ; John Moore's 

Reading and Thinking in English: Discours e inAction, 

1980 ; Francoise Gr ellet's Developing Reading Skills: ' 
A Practical Guide to Reading Comprehension Exercises, 

1981; and Christine Nuttal ' s Teaching Reading Skills 

in a Foreign Language, 1982. 

3.2. Classroom Teaching Methodology 

3.2.1. The Control Group: The TraditiAna l Approach 

The t eacher mi ght give a preliminary summary of 

the text beforehand. New words and difficult syntactic 

structures may be explained in advance . Then the 
t eacher reads the passage to t he class while they 

follow in their books. The t eacher mi ght call upon 
a s tudent to r ead a loud paragraphs or parts of them 
to the class. Any mistakes in pr onunciation ar e 
corrected by the teacher as they occur. Written 
answers are strictly scrutinized for mistakes in 
spelling or grammar. The reading c l ass is char acter­

ized by frequent intervention by the teacher (Nutta+, 

p. 147). 
The use of the mother-tongue in the r eading 

class i s di scour aged because, as Ruth Cl ark (1975) 
explains, the l earner will have two s ets of r esponses 

t o the same s timuli and so one will i nterfer e with 

the other (p. 125) . 

The comprehens i on questions are to be done by 

the students individually . Group di scussions a r e 
not encouraged • . Attention is a lways f ocussed on 

giving the right answer which is decided upon by 
the t eacher. ,Al t ernative answers as in Mul tiple­

type or true/false questions a r e not anal ysed to 
see why they · are incorrect . 



20 

3.2.2. The Experimental Group: The Communicative 

Approach 

The teacher starts off by providing a reason 

for reading. This, it is assumed, will make it 

clear to the student that his aim in learning to 

read is to develop his r eading competence which 

he will use to read and understand the textbooks 

in his field of study. He is ma~e to be aware of 

the necessity to acquire the ability and how this 

can be achieved so that he may actively participate 

in the l essons . This is what Widdowson calls the 

"principle of rational appeal" in the communicative 

approach to lanouage teaching (Widdowson, p. 109). 

The student reads the passages himself sil ently. 

The teacher should not read to the c l ass because , as 

Nuttal expl ains,"the student should make sense of the 

text. In his reading lessons, he is supposed to 

learn how to do this: doing it for him will not t each 

him this" (p . 147). 

The text is introduced via a short discussion. 

The t eacher asks questions not directly r elated to 

the t ext . This helps t he students t o involve them­

sel~es actively in the class discussions . 

Students are encouraged to ignore some of the 

difficult words in a passage as long as they can 

understand the idea explained in the text. They 

are trained to deduce the meaning of words from 

their contexts . The teacher explains only a few 

key words i n the introductory discussions. This 

is because if the new words and the content are 

explained beforehand , the students "would only get 

used to being given 'pre-processed ' texts and would 

never make t he effort to cope with a difficult 
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passage on their own (Grellet , p . 14) . 
The problem- solving approach to comprehensi on 

questions is encouraged and students are made t o 
discuss the exercises in groups of two or three 

after they have tried them individually. The 
teacher helps them find the answers themsel ves . He 

does not do thi ngs for them or decide on the answers. 
The teacher treats the questions as aids to make 
the student aware of the way l anguage is used to 

convey meaning . The teacher to l er at es mistakes 
and a general atmosphere of relaxation is created 

i n which students feel free to discuss among them­

selves , ask questions and make comments. The use 
of the mother- tongue is permitted when t his is found 

to be necessary (Wilkins , p . 82) . 

3. 3. Sampling and Grouping 

All freshmen students in the Addis Ababa University 

are divided into smal l secti ons at the beginning of the 

academic year . One purpose of dividing the popul ati on 
into small s ecti on is to facilitate the offering of the 

freshman English servi ce courses s ince these cannot be 

gi ven t o l arge groups in lecture form . 

The names of all freshmen ar e first listed in 

alphabetical order and then beginning from top to bottom 
groups each having about thirty students are formed . 

Since this experi ment was conducted during the second 

semest er , some students had dropped out from each section 
fo l lowing t he first semester freshman examinations . So 

the number of students in each c l ass was actually l ess 

than t hirty. The r esearcher made the assumption tha t 
t he way the f r eshman population was divided into secti ons 

was randomly done , and so a few groups taken by casting 

lots could be used as sample to represent the population. 
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In this study six such social science groups were 

used as sample. Three of the groups (Groups I, II , and 

III) formed the contr ol group and the other three formed 
(Groups IV, V, and VI) the experimental . A total of lL~ 
students attended the control and experi mental c l asses 

regul arly. Of these a total of 72 were in the control 

groups and 70 were in the experimental groups . 
There were three par ticipating teachers from the 

Department of Foreign Languages and Literature. Each 
had one control and one experimental group . The ex­

periment lasted six weeks and each group had three class 

hours a week. The teachers were given detailed orien­
tation regarding the communicative and the traditional 

approach to the teaching of reading comprehens i on. 

3.4. Measurement 

A reading comprehension test was given to both the 
control and experimental gr oups before the experiment 

began (pre-test ). This helped to see i f there was any 

differenc e i n reading abilities between the two groups . 

After the experiment was conducted , i . e . after the 
control and experimental groups were t aught r eading 

comprehension in the tradi tional and communicative 

approach respectively , a test was gi ven to both groups 

(post-test ) . The purpose of this test was to find out 

whether or not there was any improvement achieved over 

the pr e- test results of each group , and also t o know 

i f there was any significant difference between the 
post-test results of the experimental and control groups . 
In each case the t-test was used to determine any such 

differences. 
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The pre- and post- tests consisted of various types 

of questions all designed to test the student ' s readi ng 

abil iti es . The reading abilities are the most important 

of those listed by John Munby (see Chapter One of this 

paper)~ 

Followi ng the reading passages comprehens i on 

qu estions of the open- ended , multiple-ch~ice and true 

or false types were given. These were i ntended to test 

the s t udent ' s ability in extracting expl ici tly and im­

plicitly stated information from the passage . With the 

true or false questions the student· was required to 

quote evidence for his answer from the passage . 

The ability to deduce the meaning of a word from 

its context was t ested by giving four a lternative 

meanings to a word, of which he chooses only one correct 

one according to the way the word is used in the passage. 

Understanding the central idea explained in a text 

is an i mportant ability the student must acquire. This 

is t est ed by presenting to the student three or four 

statements of which he chooses the correct one. 

Contextual r ef erence (anaphoric or cataphor ic) 

is widely emplnyed in discourse in order to avoid re­

peti tion of words . The student must understand what 

a pr onoun , a noun, etc. refers to in a piece of writi ng. 

This is tested by asking the student to repl ace .a word 

or phrase i n a s entence in a text , by what that word or 

phrase refers too 

A piece of discourse is developed with the help 

of link- words or connectors. In order to follow what 

i s expressed in writing , that i s to see the rel ati onships 

of meanings that exist among the sentences , the s t udent 

must know the role of link-words in discourse . His 

understanding of the role of connectors in wri ting is 

tested by asking him to us e appropriate connectors in 



24 

blank spaces in a text and by asking him to join sen­
tences by using appropriate link- words . Related to 
this is the ability to understand the function of a 

sentence or sentences in discourse . Some define , 
restate , exemplify, show contrast , etc . The student ' s 
abili ty to understand these is tested by asking the 

student to state the function of a sentence ~r sentences 
in a written text. Getting the student to re~rder 

s entences s~ as to form a coherent paragraph also helps 

to know if he has developed the ability to understand 

relationships of sentences in discourse. 
The ability to predict what is to follow in dis­

course helps students to read more efficiently . .This 

is tested by giving the student several sentences, each 

followed by a number of sentences indicating the way 
the discourse may continue. He is asked to choose the 

sentence that logically follows the given one so that 

the end result is a coherent paragraph. (See Appendices 

C and D for Pre- and Post-tests respective l y.) . 



CHAPTER FOUR 

4. RESULTS AND DISCUSSION 

4.1. Results 

L>.l.l. Pre-test 

The pre-test scores of each of the three Control 
groups (Groups I, II, and III) are shown in Table I 
on page 27 . The average score of Group I was computed 

to be 51 . 36 . There were twenty five students in the 
group. In Grnup II there were twenty four students 

and the average for t his group was calculated to be 

53.04. Group III had nineteen students and the average 

score for the group was 54.74. 
Table lIon page 28 summarizes the pre- test 

scores of each of the three Experimental groups 
(Groups IV, V and VI) . Group IV consisted of twenty 

two students and the average score of the group was 
calculated to be 52 . 86 . There were twenty seven 

students in Group V and the group had an average 

score of 57 .70. Group VI was made up of nineteen 
students and the group ' s computed average was 56.68. 

The comparative pre- test scores of the" Aggregate 
Control Group (Groups I , II, and III put together) 

and the Aggregate Experimental Grnup (Groups IV,V, 

and VI put together ) are shown in Table V on page 

31 . The Aggregate Control Group , which had sixty 
eight students, averaged a score of 52 . 90 with a 

standard deviation of 9 . 45. There were sixty ei ght 
students in the Aggregate Experimental Group and the 

average score of the group was 55 . 85 with a standard 

~viation of 8.92 . 

4.1 . 2. Post-test 

The post-test scores of each of the three Control 

groups(I, II,and~ III)are given in Table IlIon page 29. 

\ 
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The average score ~ f Group I was found to be 52 . 82 . 
The group consisted of twenty two students. Group 
II had twenty six students and an average score of 

58.08. The average scnre of Group III , which con­

sisted of twenty fnur students, was 55 .71. 

Table IV on page 30 gives the post-test scores 
of each of the three Experimental groups (Groups IV, 
V and VI). Group IV with its twenty two students 

averaged 74. 86 . The average score of Group V was 

computed to be 75.83. This group had twenty three 
students. Gr~up VI had twenty five students and an 

average score of 76 . 92 . 
The comparative post-test scores of the Aggregate 

Control and Aggregate Experimental groups are given 
in Tab l e VI on page 31. The Aggregate Control Group 
(Groups I, II, and III) had seventy two students and 
its average sc~re was calculated to be 55:68 with a 

standard deviation of 8 .75. The Aggregate Experim­
ental Group (Groups IV, V, and VI) comprised seventy 

students and had an average score of 75.91. Its 

standard deviation was computed to be 7:74. 

4.2. HYpothesis Test 

The null hypothesis in this study was that there 
would not be any significant difference between. the post­
t est scores of the control and experimental grnups as a 

r esult of the adoption of the communicative approach to 

the t eaching of reading comprehension. The alternative 
hypothesis was the oppnsit e , i.e. that there would be a 

significant difference between the post-test scores of 

the gl"oups. 

Since the alternative hypothesis is non-directional, 
a two tailed t-test was arplied to determine this . The 
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TABLE I: Classes indicating the score distribution for the 

contro l groups in the Pre-test . 

G R 0 U P I G R o UP II GROUPIII 

C. I. f cof . C.I. f c of . e,".:: .. f c . f . 

40 - 42 4 /L 30 - 33 1 1 40 - 42 2 2 .. 
43 - 45 3 7 34 - 37 2 3 43 - 45 2 4 

46 - 48 5 12 38 - 41 2 5 46 - 48 2 6 

49 - 51 2 14 42 - 45 2 7 49 - 51 0 6 

52 - 54 3 l 'pr 46 - 59 2 9 52 - 54 1 7 

55 - 57 3 20 50 - 53 2 11 55 - 57 4 11 

58 - 60 1 21 54 - 57 7 18 58 - 60 4 15 

61 - 63 2 23 58 - 61 1 19 61 - 63 1 16 

64 - 66 1 24 62 - 65 1 20 64 - 66 2 18 

67 - 69 0 24 66 - 69 0 20 67 - 69 1 19 

70 - 72 1 25 70 - 73 4 24 

N = 25 N = 24 N = 19 

- - -
X = 51.36 X = 53. 04 X = 54. 75 
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TABLE II: Classes indicating the score distribution for the 
eA~erimental groups in the Pre-test. 

GROUPIV GROUP 7 GROU P VI 

C.I. f c.fCJ C.I. f c.f. Col. f c.f. 

28 - 31 1 1 4D - 42 1 1 45 - 47 3 3 

32 - 35 0 1 43 - 45 0 1 48 - 50 2 5 

36 - 39 2 3 46 - 48 3 4 51 - 53 1 6 

4D - '+3 2 5 49 - 51 4 8 54 - 56 2 8 

44 - 47 1 6 52 - 54 2 10 57 - 59 6 14 

48 - 51 3 9 55 - 57 2 12 60 - 62 1 15 

52 - 55 3 12 58 - 60 3 15 63 - 65 1 16 

56 - 59 5 17 61 - 63 5 20 66 - 68 2 18 

60 - 63 1 18 64 - 156 5 25 69 - 71 0 18 

64 - 67 3 21 67 - 69 1 26 72 - 74 1 19 

68 - 71 1 22 70 - 72 1 27 

N = 22 N = 27 N = 19 

- - -
X -= 52 . 86 

< 

X = 57.70 X = 56 . 68 

\ 
\ 
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TABLE III: Classes indicating the score distribution of the 
control groups in the Post-test. 

G R 0 U P I GROUPII G R 0 UP III 

C.I. f oof o C.I. f c.f. C.I. f c.f. 

4-3 - 4-5 3 3 38 - 4-1 1 1 4-3 - 4-5 1 1 

46-4-8 4- 7 4-2 - 4-5 3 4- 46 - 4-8 3 4-

4-9 - 51 4- 11 46 - 4-9 0 4- 4-9 - 51 5 9 

52 - 5LI- 4- 15 50 - 53 4- 8 52 - 54- 2 11 

55 - 57 1 16 54- - 57 5 13 55 - 57 2 13 

58 - 60 2 18 58 - 61 7 20 58 - 60 7 20 

61 - 63 3 21 62 - 65 0 20 61 - 63 2 22 

64- - 66 0 21 66 - -69 0 20 64- - 66 0 22 

67 - 69 1 22 70 - 73 1 21 67 - 69 1 23 

74- - 77 4- 25 70 - 72 1 24-

78 --81 1 26 

N = 22 
N = 26 N = 24--

X = 52. 82 - -
X = 58.08 X = 55.71 
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TABLE IV: Classes indicating the score distribution of the 
experimental groups in the Post-test . 

GROUPIV GROUP V GR OUPVI 

C.I. f c.f . C.I. f c.f. C ~I. f ·c .f. 

59 - 62 1 1 62 - 65 4 4 62 - 65 2 2 

63 - 66 1 2 66 - 69 2 6 66 - 69 2 4 

67 - 70 3 5 70 - 73 1 7 70 - 73 3 7 

· 71 - 74 6 11 74 - 77 6 13 74 - 77 8 15 

75 - 78 5 16 78 - 81 4 17 78 - 81 1+ 19 

79 - 82 4 20 82 - 85 4 21 82 - 85 3 22 

83 - 86 1 21 86 - 89 1 22 86 - 89 0 22 

87 - 90 0 21 90 - 93 1 23 90 - 93 0 22 

91 - 94 1 22 94 - 97 3 25 

N = 23 
N = 22 - N = 25 

X = 75 . 83 - -
X = 71+. 86 X = 76 . 92 
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TABLE V: Classes indic,ating the comparative score distribution 
of the Aggregate Control Group and the Aggregate 

Experimental Group in the Pre-test . 

Aggregate Control Aggregate Experimental 
Group Group 

C.I. f c;;;f. C.I. f c.f. 

30 - 32 1 1 28 - 30 1 1 

33 - 35 0 1 31 - 33 0 1 

36 _. 38 2 3 34 - 36 1 2 

39 - 41 5 8 37 - 39 1 3 

42 - 44 5 13 40 - 42 1 4 

Lj5 - 47 9 22 43 - 45 ", 6 "-

48 - 50 6 28 46 - 48 9 15 

51 - 53 6 3l \ 49 - 51 7 22 

54 - 56 14 48 52 - 54 5 27 

57 - 59 3 51 55 - 57 9 36 

60 - 62 6 57 58 - 60 11 47 

63 - 65 3 60 61 - 63 6 53 

66 - 68 3 63 64 - 66 9 62 

69 - 71 3 66 67 - 69 4 66 

72 - 74 2 68 70 -72 0 66 

73 -75 2 68 

N = 68 N = 68 

- -
X = 52.90 X = 55.85 

S.D = 9.43 S.D = 8.92 
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TABLE VI: Cl asses indi cati ng t he comparati ve score di s­
t r i bution of t he Aggreagate Control Gr oup and 
t he Experiment al Gr oup i n the Post-test. 

Aggr egate Contol Aggr egate Experimental 
Gr oup Group 

C.I. f c. f . C.I. f c. f . 

36 - 38 1 1 57 - 59 1 1 

39 - 41 0 1 60 - 62 2 3 

42 - 44 4 5 63 - 65 5 8 

45 - 47 10 15 66 - f.8 7 15 

48 - 50 9 24 69 - 71 5 20 

51 - 53 10 34 72 - 74 11 31 

54 - 56 5 39 75 - 77 13 44 

57 - 59 9 48 78 - 80 10 54 

60 - 62 10 58 81 - 83 7 61 

63 - 65 5 63 84 - 86 3 64 

66 - 68 2 65 87 - 89 1 65 

69 - 71 2 67 90 - 92 2 67 

72 - 74 0 67 93 - 95 2 69 

75 - 77 4 71 96 - 98 1 70 

78 - 80 1 72 
N = 70 

N = 72 -
X = 75. 91 -

X = 55. 68 S. D = 7 . 74 
S. D = 8 . 75 
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level of significance used was 0.05. The Aggregate post­

test mean (Xl) of the Control group (Nl =72) was 55 . 68 , 
and the Aggregate post- test mean(X2 ) of the Experimental 

group (N2=70 ) was 75.91. The standard deviations of the 

groups were 8 . 75 and 7 . 74 respectively. 
The t-calculated for the above figures was found 

to be 3. 2123 . The value of t-tabulated at Nl +N2- 2 = 134 ,_. 
degrees of freedom and alpha . 05/2 was found to be 1.9771. 
I f t he t-calculated was greater than the t - tabulat ed, the 
null hypothesis was to be rejected, and if the reverse 

was true, the alternative hypothesis would be rejected. 

Table VII on page 34 shows the computed tests. The 
computati ons show that the t - calcul ated was greater than 

the t-tabulated and hence the null hypothesis that there 
'N'ould not be any significant difference between the two 

groups was rejected. The tests indicated that the com­

municative group's score was statistically significant 
or superior to the traditional group. The computations 
also showed that the Aggregate pre- test means of the 

traditional and communicative groups , which were 52090 

and 55. 85 respectively , were not s i gnifi cantl y different. 

Table VIII summarizes the progress each aggregate 
group made . The aggr egate pr e- and post-test means of 

the Aggregate Control groups were 52 . 90 and 55 . 68 res­

pectively. The t computa t i ons showed no stati stical ly 

s i gnificant difference . 
The Aggregate Experimental group had aggregate 

pre- and post- test means of 55 . 85 and 75 . 91 respecti vely. 
The t computations indicated t hat thi s was statis t ically 

significant. 
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TABLE VII: Eypot heses test f i ndings of Aggregate Control 
and Aggregate Experimental groups in the Pre­
and Post-tests. 

Aggregate Aggregate 

Test Control Experimental t cal ttab Significance 
Group Group .025 .025 

Nl ~ S.Dl N2 ~ S.D2 
Not 

Pre-test 68 52. 90 9 . 43 68 55. 85 8 . 92 0.4367 1.977 significant 

Post-test 72 55. 68 8 . 75 70 75. 91 7.74 3. 2123 1· 977 significant 
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TABLE VIII: Hypothesis t est findings of the progress of 
each of the Aggregate Control and Aggr egat e 
Experimental grou~s. 

, . 

t cal ttab 
Group Pre-test Post-test .025 .025 s:i.gnifice.nce 

Nl ~ S.Dl N2 X2 S~D2 
" " . " . 

Aggr egate 68 52.90 9.43 72 550 68 8.75 .4177 . 1~977 
not s~gniT~-

Control cant 
-. . - - ' ~<-- ... - .. ... . " . 

". 

Aggregate 68 55. 85 8.92 70 75 .91 7~74 3.1686 10 977 s i gnificant Experi-
mental 
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4.3. Discussion 

The study revealed that the pre-test results of 
both the control group and the experimental gr_up were 

not significantly different. This means that the two 

groups had more Ar l ess the same abilities of reading 

before the exp eriment. However , the post-test results 
showed that the experimental group which was taught 

reading comprehension in the c . mmunicative approach 

performed much better than the control group which was 

taught in the traditional method. This shows that the 

communicative approach is far more ef f ective than the 

traditional appr~ach . Why is this S0? 

The communicative appr0ach attempted tG make the 

reading as meaningful as possible by helping the students 

to apprec i ate the context in which English is to be used. 

The context in which English is to be used i s intrinsic­

ally tied up with the l earner ' s need. That is to say 

that the learner has ' authentic ' reasons for learning 

English. These reasons have nothing to do with language 

l earning per se. They are connected to the use the 

lanB~age i s put to by the student . Because of this the 
reading class became interesting to the communicative 

group . This , however, was not t he case with the tradit­

ional grAup . Little appreciation ~f the context of 

language use was ef f ected. 

If the foreign language learners cannot see any 

useful purpose Ar need for foreign language reading , 

then as Nutta l expl ains , 

the "'nly function of the FL for them se ems t o 
be: to be learnt . Similarly, the only reason 
for r eading it is: tA learn t . read it. This 
is sterile and self-defeating and we ought 
not to be surprised if student motivati4n is 
low (p . 3) . 
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In the communicative class the needs of the students 
were identified and very well understood by the students. 
The reading class was not therefore an imposed isolated 

language activity but an exciting r~levant experience. 
The needs dictated the teaching objectives to be met~ 
The most important student needs focussed on the develop­

ment of the abilities required to use the language effec­

tively in their attempt to read and understand their text­

books. The reading abilities were those listed by John 

l'1unby. 
The communicative group performed better because 

the exercises helped the students to develop the tech­
niques of reading. The reading passages were, first of 
all, presented to the students as pieces of discourse, 

i.e. as rhetorical units of l arger texts, by contextualiz­
ing them in preliminary discussions. As a resul t , the 
students reacted to the passages authentically. Jln other 

words their interest was ful ly engaged. 

In the traditional group, although the passages 
were genuine pieces of discourse , they were not, by 

way of discussion for example, related to the students ' 

previous knowledge and experiences . Emphasis was placed 

on language usage and the class hardly looked like a 
reading class. The students were made to focus their 

attention on individual words and sentences. As a result 

their attempt to understand longer texts was severel y 

hampered. The reading class was an imposed and isolated 

language activity. So the students ' response was not 

authentic and their motivation was very low. This was 
reflected in the group ' s poor performance on the post­

test. 

As has been mentioned earlier, the exercises that 

f ollowed the reading passages in the communicative 
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teaching material trained the students t . develop various 

techniques of reading with the aim of extracting informa­

tion from a text. Training in deducing the meaning of 
unfamiliar lexical items from the context helped the 
communicative group to understand the meaning of a text. 

It also developed in them confidence to t ackle a piece 

of discourse without resorting to the dictionary or the 
assistance of the teacher for the meaning of new words. 
The students were also taught the techniques of analysing 

a structurally complex sentence into simpler parts with 

the view to trying to understand the text, and not to 
practise the manipulation of syntactical structures as 

such. 
Knowledge about the role of discourse markers as 

indicators of the kind of relationships that exist 
between parts of a text or among the sentences in a 
piece of writing is crucial to the understanding of a 

text. Likewise,the function "f a sentence (defining, 
exemplifying , restating, etc.) in a text must be under­

stood by the reader if he wants t" read efficiently. 
Distinguishing the main idea from supporting details 

and identifying thc main point in a piece of discourse 

are essential abilities that the student must develop. 
The communicative group w~s given exercises that helped 

them to develop these abilities . The writing exercises 

were included to help develop their comprehension. Con­

sequentlY, they were able to perform better in the post­
test than the traditional group, whose results were very 

low. 

The teachers ' role did not dominate in the com­

municative class . The students were encouraged to solve 
problems themse l ves . The problem-solving approach was 
coupled by gr oup discussions in which one could learn 
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from the other. In the traditional group , h_wever, the 
teacher played the leading role while the students were 

passive listeners . Each student tried on his own to 

work out the meaning of a text and to do the exercises. 
Emphasis was placed on ~uly on the right answer rather 

than on the process of finding it . 
Since each participating instructor in the 

experiment had one control and one experimental group 

and since each instructor consciously observed the 

teaching methodology of the traditional and the com­
municative approaches , individual differences of the 

teachers were reasonably kept to a minimum. The results 
achieved by the communicative group could therefore be 

reasonably ascribed to the effectiveness of the com­
municative approach in developing the reading abilities 

of the students . 



CHAPTER FIVE 

5. CONCLUSION, SUMMARY OF FINDINGS, INFERENCES 
AND RECOMMENDATIONS 

5.1. Conclusion 

Rigorously controlled experiments on language 
learning and teaching are rather difficult to carry out 

because of the large number of extraneous variables that 
must be controlled. It is therefore difficult to give 

def inite answers to questions of language teaching meth­

odology. It seems reasonable , though, to conduct, as 
Brumfit (1980) suggests , "experiments which are loosely 

controlled, but which are closely related to actual 
teaching situations , using typical teachers , in typical 

conditions" (p. 135) to see the relative strengths and 
weaknesses of language teaching methqdo1ogies. 

This study is restricted to the teaching of read­
ing comprehension tq Addis Ababa University social 

science freshman students. As noted earlier , two sets 
of teaching materials f or the control and experimental 

groups were prepared according to the traditional and 

communicative approaches. Pre- and post-tests were 
administered to both groups. Although it cannot be 
definit ely said that the teaching materials and tests 

are perfect and va1id,in every way , the tw~ approaches 
can be compared and general conclusions drawn. 

In this study an attempt was made to relate the 

experiment to the actual situation of teaching and 
learning in the Addis Ababa University. The participat­

ing teachers were all freshman English instructors and 

the students were regular freshmen . 
The traditional approach to the teaching ~f reading 

comprehension emphasised usage . The reading passage was 
therefore exploited for the teaching of vocabulary and 
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grammar , because it was believed that onc e these were 
mastered, the learner could use the language fer various 
language activities . The mental processes involved in 
reading were not given enough attention. 

The communicative approach , on the other hand , 
emphasised language use based on a prior identification 
of the corrununicative needs of the learners. The ability 
to read and understand textbooks was such a need . The 
students were given lessons in the techniques of the 
extraction of information from printed matter. 

Achievement on the reading comprehension post-test 
clearly showed the experimental group was better than the 
other group. The findings are summarized in the next 
section. 

5. 2. Summary of Findings 

The results of the pre- and post-t ests administered 
to both the control and experimental groups ar e given in 
Chapter Four. 

The average pre- test scores of the aggregate con­
trol and aggregate experimental groups were 52 . 90 and 
55.85 respective l y . Statistical tests indicated that 
there was no significant difference between the control 
and experimental groups in their level of reading com­
prehension. 

The aggregate control group had average pre- and 
post- test results of 52.90 and 55 . 68 respectively. The 
difference between the two scores was found , to be stati sti­
cally insignificant indicat i ng that the control group made 
no appreciable improvement over its ~re-test results. 

The average pre- and post-test results of the aggre­
gate experimenta l group, on the other hand, was 55 . 85 and 
75. 91 respectively. The difference between the two 
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scores was found to be statistically significant indicat­
ing that the experimental group showed a great deal of 
improvement on its pre-test results. 

The aggregate control and aggregate experimental 

groups had average post-test sc~res of 55 . 68 and 75.91 
respectively. The t-test showed that the difference in 
the average scores of the two groups was statistically 
significant. Therefore, the null hypothesis that there 

would not be any significant difference attributable to 

the adoption of the communicative approach to the teach­

ing of reading comprehension of first year Addis Ababa 

University students had to be rejected. Consequently, 
the alternative hypothesis was supported by the findings. 

The findings of the experiment have clearly proved 

that the communicative approach to the teaching of read­

ing comprehension is much more effective than the tradi­
tional approach in developing the reading abilities of 
freshman students in the Addis Ababa University. They 

have shown the relative strengths and weaknesses of the 
two approaches as summarized belQw: 

5.2 .1. The Communicative Approach 

5. 2.1.1. The identificati on of the language needs 

of the students and the basing of the preparation 
of reading materials and classroom methodology 

on these needs greatly enhance motivation and 
help devel~p the desired kind of reading strategy 

better. 

5.2.1.2. Preliminary discussions on the r eading 
passages without going deep into the content 
help to textualiz e the passage by relating it to 
the students ' knowl edge and experiences. The 

passage becomes meaningful and this builds the 
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confidence of the students and thus enr,ances 

understanding of the text. 

5. 2.1 . 3. Reading comprehension exercises which 

involve the same kind of thinking processes as 

those which the students would have to use in 

their other academic disciplines help t e develop 

r eading abil ities . The true/false questi ons 

with their solutions , f e r example , give the 

learners practice in reasoning out, and the 

predicting exercises help them to relate what 

they have read to what should logically follow. 

5. 2 .1.4. Treating comprehension exercises as 

ways of teaching rather than as mere means of 

testing understanding of a text creates an 

atmosphere of relaxation, besides giving needed 

relevant language practice . 

5. 2 .1. 5 . The teaching of discourse development 

and organization by showing the use of discourse 

markers and the nature and function of sentences 

in a text enhances comprehensi on. 

5. 2. 1.6 . Practice in determi ning the meanings 

of new words fr~m their contexts contributes to 

a more efficient reading and hel ps the students 

to tackle . t extbooks independently and con-

fidently without the use of a di cti onary. 

5. 2 . 1 . 7 . Group discussion in answer i ng compr e­

hension 1uestions encourage the individual 

student to amply us e the language and also learn 

from other members of the group . 
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5. 2. 1.8. Limited teacher participation only to 
giving guidanc e by asking leading relevant 

questions about the r eading passage increases 
student independence in working out the mean­

ing of a text by himself. 

5. 2.2. The Traditional Approach 

5. 2 . 2.1. Practice in the manipulation of the 
patterns of sentences and units small er than 

the sentence does not guarantee the acquisition 
of the communicative competence of reading . 

5. 2 . 2 . 2 . Providing the meaning of words by 
the teacher or through glossaries and giving 

a full explanati~n or summary of the passage 
before the students read it make the students 
depend more and more on the teacher's help. 

This curtails the students-' effort to work out 

the meaning of a text by -themsllllTes. 

5. 2.2.3. Individual work and the emphasis on 

correct usage and correct answers create a tense 
atmosphere which easily develops into lack of 

confidence on the part of the student. 

5. 2.204. Reading less~ns not related to the 

student's communicative needs have a very l ow 
motivation factor. 

5. 3. Inference 

This study tried to analyse the probl ems fII f teaching 

reading comprehension at first year university level . Its 

findings have been explained in section 5.2 above . From 

the main findings the following can be inferred: 
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5.3.1. Students' success or failure in acquiring 
language proficiency depends to a large extent on the 

way teaching materials are selected, presented and 

exploited, and the kinds of classroom methodologies 

employed. Ther efore , curriculum designers and 
teachers should see to it that the teaching materials 

are appropriate, relevant and meaningful and the 
classroom methodology effective .• 

503.2. Felt needs sustain motivation and so enhance 

the students' effort to learn a language. Therefore, 

in preparing teaching material s the needs of the 
learners should be taken into consideration. 

5.4. Recommendations 

In order to solve the methodological problems of 

the teaching of English both in the schools and insti­
tutions of higher Learning in Ethiopia., many more studies 
should be carri ed out. However, based on the findings of 

this study, the following recqmmendations could be made: 

).4.0.1. Purposes and objectives must be defined 
clearly prior to the preparation of teaching materials. 

The purposes and objectives must be based on the speci­
fic communicntive needs of the learners. 

5.4.0 .2. The teaching of English should be related 

to the students' other subjects as much as possible 

so that language lessons can be meaningful and re­

l evant to the students' academic needs. Reading 

passages , for instance, should be genuine extracts 
from textbooks . 
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5.4.0 . 3. Composition exercises should be integrated 
with reading so that each strengthens the other in a 

meaningful way • . 

5. l • • 0 . 4 . 

which are 

Since the freshman English service courses 

generally based on the traditional teaching 

methodology , which emphas i ses usage, have not been 
able to make any appreciable contribution to the 

development of the English proficiency of the 
university freshman students, they should be re­

organized along communicative lines. 

5.4.0. 5. Further studies are needed to find out the 

communicative needs of university students and to look 
for ways to meet their needs. Such studies shoul d be 

carri ed out with a larger sample population and over 

a fairly long period of t i me . 

( 
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APPENDIX A 

Teaching Material : Communicative Approach 

UNIT ONE 

The Introduction of Christianit~ 

D1 the 4th century A.D., a development of far-reachin~ 

s i gnificanc e took pl ace . Thi s was the conversion of the 

Aksumite ruling class to Christianity . Documentary and 

archeological evidence shows that the first Aksumite king 

to embrace Christianity was Ezana. But this convereion 

was largely confined to the king and his entourage . The 

spread of this new religion to the mass of the people was 

to vlai t for over a century, until the coming of some monks 

from the Eastern Medit erranean (referred to as the Nine Saints 

in church tradition). These monks translated the Bible into 

Geeze , built churches and monastries, and in general propa­

gated the Christian faith among the broad masses . 

The conversion of Aksum to Christianity was the logical 

out-come of its close links (particularly commercial) with the 

Greco-Roman world. The ideological revoluti on that swept the 

Mediterranean world in the shape of Christianity was bound to 

haveits repercussions on Aksum, which lived in constant com­

mercial and cultural dialogue with that world . 

The introduction of Christianity via Egypt and the appoint­

ment of t he bishop for Ethiopia by Alexandria established a nev' 

pattern of relationship between the two countries, a pattern that 

was to pers~st until the present period. One i mportant result of 

this Egyptim1 association is that Ethiopia adopted the mono­

physite creed of Christianity. As long as the ruling power in 

Egypt and the Egyptian population too were Christian, r elations 

between the two countries were fa~ smooth and fr i endly. 

But in the seventh century there appeared a complicating 

factor. This was the introduction of Islam into Egypt and the 

gradual reduction of the Christians (Copts) into a minority. 

The consecration and sending of a bi shop was to be the persistent 

request of Ethiopian kings through the centuries. And succes.: 

sive EgyptilliL rulers were to use this card to further their oVTn 

foreign policy objectives and to squeeze concessions from the 

Ethiopian kings. The latter sometimes reacted by ~ersecuting the 

muslim communities in their oVTn country and by threatening to 

divert the Nile. 
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The muslim rulers of Egypt would the m retaliate by persecut­

ing the Copts . Such was the pattern of r ela tionslli ps between the 

two countries . The Christian kings of Ethiopia and th~ muslim 

rulers of Egypt nere its chief protagonists . The Ethiopian muslims 

and the Egyptian Copts , who were both reduced to the position of 

hostages, were the victims . 

A. Reference: All the words in the table below refer to some ­

thing mentioned before , or after them, in the 

passage above . Read the passage once agoin 

Word 

This ( 1 ) 

this ( 1 ) 

this ( 1 ) 

These ( 1 ) 

its (2) 

that (2) 

its (2 ) 

which (2) 

that (2) 

the two (3) 

countires 

that (3 ) 

this (3 ) 

This ( 4 ) 
this (4) 
their ( 4) 
latter (4) 
their (4) 
such (5) 
its (5) 
pr otagonists 

who 

hostages 

victims 

and complete the table. The numbers in brack e ts 

indicate the paragraphs in which th e words are 

to be found. The words are listed in the order 

in which they appear in the paragraphs. 

What it refers to 

a develop~ent of far-reaching s i gnificanc e 

(5) 

(5) 

(5 ) 

(5 ) 

1 
I 
1 

I 



B. Recognizing the structure of complex sentences. 

Read the following sentences from the passage and under­

line the subject and the main verb of each of them. Put within 

brackets the subordinate clauses. 

(1) The ideological revolution that swept the Mediterranean 

worlq in the shape of Christiani ty was bound to have 

its repercussions on Aksum , which lived in constant 

commercial and cultural dialogue with that world. 

(2) The introduction of Christianity via Egypt and the 

appointment of the bishop for Ethiopia by Al exandria 

established a new pattern of relationship between 

the two countries, a pattern that was to persist 

until the present period. 

(3) The Ethiopian l"luslims and the Egyptian Copts, who 

were both reduced to the position of hostages, 

were the victims. 

G. Combining two sentences by means of a relative clause. 

Example: Christianity ___ soon became the religion of 

the masses. Christianity was propagated by the 

Nine Saints. 

Chri stianity, which was propagated by the Nine 

Saints , soorr became the rel igion of the masses. 

Combine each of the following pairs of sentences into a single 

sentence. Make the second sentence into a relative cl ause 

and insert it in the blank in the first sentence . 

Note: who refers to a person, which to a thing, that may refer 
- t o bol1b 

1 . Aksum _______ was a large empire. Aksum adopted Christianity 

in the 4th century A.D. 
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2. Egypt ___________ had good relations with Aksum. Egypt 

was also Christian. 

3. The agreement _____________ had far-reaching significance. 

The two countries signed the agreement. 

4. The two countries established diplomatic relations ____ __ 

These relations have greatly enhanced their economic and 

cultural ties. 

5. The Egyptian Copts, , were persecuted by their 

Muslim rulers. The Egyptian Copts were a minority. 

Now read the main clause in each of the sentences you have 

written. 

D. Infering the meaning of unfamiliar words from the context. 

Read paragraph one of ' The Introduction of Christianity' once 

more. Look at the 1st, 2nd, and 3rd sentences. Can you guess 

the meaning of the word 'embrace' in the 4th sentence? Again 

read the sentence that has the word 'confined' in it. Read the 

sentence that follows this sentence. What is the meaning of 

'confined'? Often it is possible to tell the meaning of a word 

from its context without looking it up in a dictionary. Look 

at what can be guessed from the word itself . (Is it a noun, a 

verb, an adjective? Can its form help?) Look at the context. Is 

the word repeated anywhere else? Is there any contrast or analogy 

that can help you derive the meaning of the word. Try to make a 

guess even i f i t is a vague one. Avoid the use of a dictionary 

to know the meaning of a di f f icult word every time you come across one. 



Such practice will seriously affect your effort to develop your 

reading ability. Not all the words in a text are important, and 

you must i gnore such words so long as you can understand the text. 

Underline the meaning of each of the following words from the 

passage. 

Parage 1: 
1. 'embrace' means: dislike, reject, ·accept , refuse 

2 . 'confined' means: arrested,spread, l ost, limited 

Parage 2; 
3. 'repercussions': means: effects, wars, talks, quarrels 

Parag. 3: 
4. 'persist' means: continue, stop, collapse, visit 

5. 'adc'pted' means: looked, took, criticized, taught 

Parage 4: 

6. 'persecute' means: treat cruelly, treat kindly, treat 
friendly 

E. Understanding explicitly and implicitly stated information. 

Read the passage again and answer the following: 

1. In what century was Christiantiy introduced into Ethiopia? 

2. Who was the first Aksumite king to accept Christianity? 

3. Who translated the Bi b l e into Geez? 

4. What was the conversion of Aksum to Christiantiy t he result '· of? 

5. Who appointed the bishops for Ethiopia? 

6. How did Ethiopia come to adopt the monophysite creed of 

Christianity? 
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? What "Jere some of the important results of the introduction 

of Islam into Egypt? 

8. What kind of concessions do you think would Egypt gain from 

the Ethiopian kings by refusing to send bishops to Ethiopia? 



UNIT TWO 

INTRODUCING THE TEXT 

What is the relationship of politics and economics? 

What does a weak economy mean? (Discuss) 

What is the importance of the Red Sea in teI'l:lS of" "world trade? 

Decline of the Aksumite Civilization 

I. Aksumite society had become dependent on revenues frOm 

its export trade and on fees collected from shipping services. 

The empire weakened when it began to face serious competition 

in the Red Sea trade. 

II. The South Arabians were never reconciled to Aksumite 

Political domination and economic control. After repeated up­

risings finally by 580 or 590 A.D. they succeeded in expelling 

the Aksumite governors and garrisons. In this the South Arabians 

were well assisted by the Persians, who themselves were interested 

in directing some of the Far East trade through the Red Sea to 

the Persian Gulf. 

III. Between 634 and 675 A.D. the Muslim Arabs succeeded 

in creating a vast empire which stretched from the Himalayas 

on the east to the Atlantic on the west. This prosper~us and 

well administered empire inevitably became interested in the Red 

Sea trade, especially as some of its political and religious 

centpes could best be supplied from the port of Jiddah on the 

Red Sea. As Aksumite control of the Red Sea trade was already 

weakened by the loss of .south Arabia. it resorted to all means 

in order to meet the new challenge from Muslim Arabia. Its 

patrolling of the sea , its resort t o piracy and its attacks on 

Jiddah resulted first in the blockading and eventually the des­

truction of Adulis by the Arabs. This catastrophe took place 

in the early decades of the eight century. 

A. Reference: All the words in the table below refer to 

something mentioned before or after them, in the 

passage above. Complete the table by writing the things 

that these words refer to. The numbers in brackets 

indicate the paragraphs in which the words are to be found. 



Word 

its (1) 

it (1) 

they (2) 

this (2) 

(2) 

which (3) 

This (3) 

(3) 

(3) 

(3) 

(3) 

(3) 

(3) 

who 

its 

it 
Its 

its 
its 

This 
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What it refers t o 

B. Infering meaning of unfamiliar words from the context 

Underline the meaning of each of the following words 

from the passage. 

(1) 'revenue' (par. 1) : aid, income from taxation, income 

from sal es , income from business 

(2) 'reconciled ' ~par 2 r; in disagreement, unhappy, in harmony, 

in contradiction 

(3) 'challenge ' (par 3): call for fi ght, call for friendship, 

influence , call for trade 

(4) • catastrophe , (par 3): great progress, great fortune, great 

construction, gr eat destruction 

C. Combining two sentences by means of a r elative clause. 

Example: The Greco-Roman world --was responsible f or the 

spread of Christianity in Africa. Axum teveloped 

cl ose links with the Greco-Roman world . 

The Greco-Roman world with which Axum developed 

close links was respons i b l e f or the spread of 

Christianity in Africa. 

1 
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Preposition + Noun Phrase ~ preposition + which 

The Aksumite empire -- finally collapsed. The 

Red Sea ports of this empir e were destroyed by the 

Arabs. 

The Aksumite empire, whose Red Sea ports were 

destroyed by the Arabs, finally collapsed. 

The + Noun + Possessive ----~ whose + noun 

Combine each of the following pairs of sentences into a 

single sentence. Make the second sentenoe into a relative 

clause and insert it in the blank in the first sentence. 

The Aksumites, ________ " gradually accepted the religion. 

The lung of t he Aksumites had embraced Christianity. 

2. The -port of Adulis. ________ , was attacked by the Arabs . 

Ethiopia exported its goods through Adulis. 

3. Ezana, , was perhaps the most outstanding king. 

Ezana's religion was Christianity . 

4. Ethiopia, , was eventually unable to safeguard its 

forei gn trade . Ethiopia ' s ports were blockaded by the Arabs. 

5. A peopl e .will be persecuted by religio'tls fanatics. 

The peopl e ' s r eligious rights are not protected by the law. 

6. Diplomacy is not effectively used nowadays. Many 

disputes can be settled through diplomacy • . 

2. 

4. 
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D. Understanding explicitly and implici tly stated 

information. Answer the following: 

1. When did the Aksumite empire weaken? 

2. When did the South Arabians expell the Aksumites from their 

country? 

3. Why did the Persians help the South Arabians expell the 

Aksumites from Arabia? 

4. How would a weak economy weaken a state? (In order to 

answer this question and the one that fol l ows it , you will 

have to reinterpret and rearrange the ideas explained in the 

passage.) 

5. Why was Arab interest in the Red Sea trade inevitable after 

the creation of the vast Arab empire ? 



UNIT THREE 

Interests 

Interests are advantages, or profits, or well-being that 

an individual, or a group, or a nation tries to secure, or to 

safeguard against encroachment by others. They determine the 

behaviour of individuals, groups or nations. For example, a 

country fights against another to defend its national interests. 

The interests of one group are often inconsistent with 

those of others. For example, several organizations may want 

to recruit the same people: colleges may compete for the better 

students or staff; several nations may want the same economic 

resources. Competition is this mutually opposed effort to secure 

the same scarce objectives. 

Competition does not necessarily involve direct interaction; 

it may be impersonal and unconscious. Cotton farmers in Mississippi) 

for instance compete with cotton farmers in Egypt, but they may be 

unaware of each other. When groups become aware that they are in 

competition they are called rivals. Rivalry is a form of conscious 

competition between specific groups: for example, the Ford Motor 

Co. and General Motors. This kind of competition is more direct, 

with mutual awareness and often self-conscious strategy and tactics. 

When the clash of interests is so keen that groups do not 

merely compete for the same scarce goals but seek to injure or 

even destroy each other, there is conflict, and the group itself 

is endangered in a direct way. Intense feelings may be aroused 

and, as a result, the rules governing competitive and rivalrous 

activity may be abondoned. 

Rivalry and conflict are ~issociative forms of interaction. 

They pull groups apart rather than bind them together. However, 

these processes are not purely dissociative. Rivalry is usually 

based upon commonly accepted rules, as in athletics. Conflict 

tends to increase solidarity of opponents. 
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A. Deducing the meaning Af unfamiliar words through word-formation 

(a) Two words with the prefix 'in-'j'im-' appear in the text. 
What are they? How does the prefix change the meaning 

of the word? Think Qf at l&ast five other words that 
can be formed in the same way. _________ ~ _____ _ 

- - -._----_._------_._.-
(b) Underline the prefixes in the following words from the 

text. 
unconscious, unaware, interaction, endanger 

Guess the meaning of each of the prefix. 

Think of other words formed with the same prefix. 

(c) List all the words in the text with the suffix '-tion' 

and give the root word of each of them. What is the 

function of this suffix? 

(d) Complete the following table with the appropriate 

words. Remember that not all the words appear in the 

text and that some of the words may not have all the 

forms 

Noun Person Verb Ad~G/a.ti ve Adverb 
com;eetition cOll!Eetitor com12ete competent __ S2.~~t_~~:t2;t.X 

conscious 
-

consistence -- _ ._- .- --- -- -- .~-----------

organize 
---------

confide -- .. - .~ 
_._._ ..• _--_ .. - . - ....... -

abili 9' _____ _ - - . ------- -. ---.--- .- .- .- -- -
_ .. 

. ---- - personall;r 
commonly 

- .- . -- - - -
real 

... 
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B. Synonyms and Anton.yms 

(a) In paragraph two find two adjectives meaning: 

(i) not in harmony with: 

(ii) not available in sufficient quantity: 

(b) In paragraph three find two adjectives which mean 

the opposite of ' having knowledge of something'. 

(c) In paragraph two find two verbs ~Ihich mean 

(i) have as member: 

(ii) succeed in getting: 

(d) In paragraph four find two nouns which mean more or 

less the same as 'disagreement'. 

(e) In paragraph f ive, find an idiom (veIb+ adverb) 

'\'lhich means the opposite of ' bring together' 

(f) Find two nouns in paragraphs two and four which have 

the same meaning. 

D. Deducing the meaning of words from the context. 

Read the following paragraphs and try to deduce from 

the context the meaning of the underlined words. The 

underlined words are nonsense words. 



Zip has great l y influenced our lives. It keeps people at 

home much more. It has made the remote parts of the world more 

real to us. Photographs show a country, but only zip makes us 

feel that a for eign country is real. Also we can see scenes in 

the street, bi g occasions are zipped, such as anniversary 

celebrations and opening of parliament. Perhaps the sufferers 

from zip are the notable people , who, as theystep out of an 

aeroplane , have to face zip cameras and know that every move-

ment, every gesture will be seen by millions of people. Perhaps 

we can sympathize when Members of Parliament say that they do 

not want debates to be zipped. 

'zip' means: (a) cinema 

(b) photography 

(c) television 

(d) telephone 

'.Jithout tugond, culture among men would be wholly impossible . 

All animals with some consc i ousness communicate, and some, like 

the bees apparently can do so extremel y well. The human being 

learns his tugond just as he l earns his culture; man is not 

born with a tugond. Thus tugond is a distinctly human system 

of behaviour based on oral symbols which is used to describe, 

classify and cata logue experiences, concepts and objects . 

Tugond, therefore, is a special system of communication that 

is specifically oral and symbolic. And it is l earned. 

'tugond ' means: 



Gom is an absolute necessity to the maintenance and 

functioning of the organism. Gom as fuel to be r el eased as 

energy , is necessary to bodily action. Gom as repair material 

to replace the continuous loss of substance from the body i s 

nec essary to bodily maintenance. True goms are either energy 

yielders or non-energy yi elders and man must get an adequate 

intake of both. 

Gom means : 

D. Read each of the f ollowing t exts and deduce the meaning 

of the underlined words from the context . 

(a) Man learned how t o make artificia l dwellings to replace 

the caves and r ocks that had in earli er times given 

him shelter. 

'dwellings ' means: 

(b) Ancient man made his c l othes from the skins of the 

beasts he killed. 

' beasts ' means: 

(c) When in earlier times primitive tribes went to war 

they sometimes killed and ate their captives. They 

could not enslave or exploit them because in those 

times a man could not produce mor e than the bare 

sufficiency to keep himself alive. 

'captives' means: 
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E. Definitions 

1. 

2. 

3. 

Write out definitions by combining the 'words in column A 

with appropriate exp'r essions in column B. For exampl e: 
, , , 

Interest s are • • • • 

A 

1. interest s 

2. competition 

3. rivalry 

4 . conflict 

B 

Ca) the effort by groups to secure 

t he same scarc e objectives in 

which each group is consci ous 

of the other 's attempt at the 

same thing. 

Cb) the things that groups want to 

secure or to defend. 

(c) the clash of inter ests in which 

groups try to harm each other. 

Cd) the vigorous attempt by groups 

t o have the same scarce things 

without involving themselves in 

direct inter action. 



4. 

F.ill Discours e Development 

1. 

Combine each of the above definitions with one of the 

following statements which can illustrat e , or exemplify 

the definitions, to make a short passage. Use the 

expression 'for exampl e ' or 'for instance'. 

e.g • . Interests are ••• For example, ••• 

(e) Car manufacturers in Italy may compete with car 

manufacturers in Japan without knowing each other. 

(f) Two companies in the same town manufactur.i:n~ -the -BllDe 

products ent er into direct competition with each other. 

Athletics also is based on the same principle • .. 

(g ) Two countries go to war when intense feelings have 

been aroused and the spirit of competition has been 

abandoned. 

(h) A country fi ghts against another to def end its 

national interests. 

1 
I 
1 
1 

I 



2 . 

3. 

6 7 

l , 

4. ______________________________ __ 

(ii) Clarification + Example 

Combine the foll owing sentences in such a way that the 
first sentence states something , the s econd one clarifies 
it, and the third sentence gives an exampl e. Use 'that 
is to say ', ' in other words' t o clarify and 'for example' , 
' for instance ' t o provide an example . 
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(1) Competition may be impersonal and unconscio~s. (2) It does 

not necessarily involve direct interaction. (3) Egyptian Cotton 

farmers compete with American counterpar ts without being aware 

of each other. 

\ 

(ll Rivalry i s a kind of conscious competition between specific 

groups. The competition i s more direct and the groups a r e 

aware of each other. The Ford Motor Co . and General Mct:»s 

in America compete with each other to control the car market. 

(1) Rivalry and conflict are dissociative forms of interaction. 

They pull gr oups apart rather than bind them together. The 

two world economic syst ems compet e with each other , each one 

strengthening its o.m camp . 



UNIT FOUR 

Soil Erosion 

Of all the natural resources of the earth, soil and water 

are two of the most necessary to man's existence. Types of soil 

and the avai lable water supply vary greatly in different geo­

graphical regions. Unlike air, soil may be exausted by carel ess 

cropping methods or seriously damaged by the erosion of running 

water. Since animal life is dependent upon pl ant l i f e, and 

pl ant life , upon the soil, it is obvious that the welfare of 

mankind is closely associated with the maintenance of soil 

fertility. 

Grass sod serves as an excellent binding material for 

soil . When that sod is broken by the p l ough, the danger of 

soil removal by running water and high winds is greatly in­

creased. Likewise , deforestation exposes soils to the heavy 

downpours of occasional storms, and, especially on hill s l opes 

or in mountains, the amount of rapidity of the resulting soil 

erosion present a most serious problem. Truly it can be said 

that man's use of soil and forest has played into the hands of 

the processes of degradation. 

One of the most widespread and least noticed kinds of 

erosion on till ed land is sheet erosion. This may be accompanied 

by the removal of a uniform thin layer of soil , but more commonly 

it results from the formation of myri ads of t i ny gullies . These 

gullies are so smal l that they may be erased by t he next cultivation 

of the fie l d; but others soon form , and the stripping process 

conti nues . This phase of soil erosion is the more harmful because 

it removes the finer and more ferti l e of the soil particles . 

A second type of soil erosion is gullying. Successive 

downpours of rain will cause a gully to become r api dly wider 

and deeper . At the same time it becomes longer by headwater 

erosi on. In some soils a single thunder storm wi l l pr oduce new 

gullies a foot or two in depth. If the gullies are allowed to 

become larger, they soon interfere with the processes of planting 

and ~ultivatian. 
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A. Reference: Refer to the relevant contexts in the 

reading passage and replace or expand the underlined 

expressions with expressions which make the meaning 

clear. 

1 . When that sod i s broken by the pl ough , the danger of 

soil rernov aJ. is greatly increased o (para • . 2) 

2 . ]'his.. may be accompanied by the removal of a uniform thin 

layer of soil. (para •. 3 ) 

3. But more commonly it results from the formation of tiny 

gullies. (para. 3) 

-~-----.---------------
---"--~ 

4. But 9th~ soon form , and the stripping process continues. 

(para . 3 ) 

5. This phase of soil erosion is the more harmful. (para. 3) 

6 . At the same time it becomes longer by head water erosion. 

(para . Lf) 



1. 

',1 

B. Understandi~g meaning of text. Read the passage once 

again. Choose and circle the letter of the correct 

expression from among the alternatives given to complete 

each of the following. 

Soil is most vital to man because it 

(a) is one of the most necessary to his existence . 

(b) may be exausted by careless farming methods. 

(c) is the source of his food o 

(d) is the source of water . 

2. Soil may be r emoved from the ground by 

(a) winds 

(b) rllnnj ng water 

(c) the plough 

(d) deforestation 

3. Sheet erosion occurs on 

(a) cultivated land 

(b) hill slopes 

(c) uncultivat ed land 

(d) forested l and 

4 • . Forests . 

(a) are good binding material for soil. 

(b) protect soil from being r emoved by high winds. 

(c) expose soils to~ hoavy rain. 

(d) gi ve a cover to soil against heavy rain. 

5. Cultivation and defor estation can cause soil erosi on. So 

(a) cutting must be forbidden. 

(b) p l oughing must be discouraged. 

(c) appropriate techniques of land use must be adopted. 

(d) planning on a world- wide scale must begin. 
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6. Soil erosion presents a problem in that 

(a) f orests are destr oyed as a r esult. 

(b) it causes mass starvation. 

(c) the fertility of the land is gr eatly r educed. 

Cd) it causes food shortage on a l arge scale. 

Read the last sentence in the passage. How 10es this happen? 

Explain. 

1 
I 



UNIT FIVE 

- What does the system of ownership under capitalism 

look like? 

vfuat about the distribution of national wealth? 

Compare them with those under soc i alism? 

Di stribution According to Work 

Distribution according to work is an economic law in 

socialist soc i ety . Distribution according to work exists 

primarily because production is carried on under social 

ownership of the means of production, and nobody, con­

sequently, is entitled to appropriate the results of another's 

work. 

Distribution according to work is necessary in the stage 

of socialism because the level of development of socialist 

production is such that there is no abundance of consumer 

goods , and people ' s wants are not fully and comprehensively 

satisfied. In such conditions, society has to distribute 

the resources of consumer goods available among working 

people in accordance with their cont!'ibution to social pro-

duction. The material remuneration or wsdgea ot ~6ach;working person, 

therefore , varies with the quantity and quali tY .f his or 

her work for the benefit of society. Besides, under socialism 

l abour has not yet become a prime vital necessity for all 

working people. 

Consistent observance of the requirements . f the law 

of distribution according to work stimulates working according 

t o one ' s ability and the development of the very ability to 

work. Motivated to earn more , the working man 

or woman i mproves his or her skill and adopts the experience 

of the leading workers in production. The consistent application 

of the principle "Equal pay for equal work" guarantees equality 

of people regardless of sex, age, or nationality. Under 

socialism unearned income and parasitic consumption are ruled 
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out; whereas under capitalism the monopolisation ef the means 

of production by individuals causes exploitation Af man by man. 

Distribution according to work, however, does not guarantee 

full equality of people since their wants are not yet met 

equally. A worker's earnings depend on his physical development, 

general education and trade training and on other factors; but 

even with equal earnings the level of well being varies from 

person to person, since one has no family and another has 

many children, and so on. 

The law of distribution according to work will remain 

operative until society enters the higher phase of communis~. 

The transition to the communist mAde of distribution according 

to needs will be completed when an abundance of material and 

cultural values is ensured and labour becomes a prime necessity 

ot life. 

A. Infering the meaning of unfamiliar words. 

Some clues: 

Try to see the r elation between the word and other words(context). 

The relation could be one of: 

equivalence (a synonym of the unfamilia:r word is 

mentioned in the text) 

-- contrast (the unfamiliar word may be the ·,opposite of 

another word in the text). 

cause (the meaning of the unfamiliar word can be 

guessed because it is the ca~se of s~mething described 

in the text). 

consequence (the unfamiliar word appears in the des~ 

cription of the consequence of something. Guess the 

consequence .) 

purpose (the word is used in connection with something 

whose purpose is described in the text) 
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explanation/illustration (the meaning of the unfamiliar 

word is explained or an example is given) 

generalization/specification (the word is just one 

specific instance of a more general thing or idea 

mentioned in the text, or, on the contrary , after 

a number of specific examples have been given , a 

generalization is made) 

Complete the table be low by indicating the relation the word 

has with other words in the t ext, and guess its meaning. The 

first word on the tab l e has been given as an example. 

word equi- contrast cause conse- pur- expla- generali-

valence 

appropriate 

abundance 

remuneration 

stimulates 

wants 

trade 

phase 

quence 

social 
owner­
ship; 
nobody 
••• 

pose 

another's 
work 
= take 

nation zation 
or or 

illustra- specifi-
ion cation 
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B. Stating consequence or result. 

A consequence or result may be stated in several ways: 

(i) Distribution according to work exists because 

production is carried on under the social owner­

ship of the means of production; consequently, 

nobody can appropriate the results of another's 

work. 

(ii) Distribution according to work exists because 

production i s carried on under the social owner­

ship of the means of production; as a result, nobody 

can appropriate the results of another's work. 

(iii) Distribution is carried on under the social ownership 

of the means of production, so nobody can appropriate 

the results of another's work. 

All the above could be written as two sentences. For 

example: 

Distribution according to work exists because 

production is carried on under the social owner­

ship of the means of production. Consequently, 

nobody can appropriate the r esults of another's 

work. 

Combine each of the following pairs of sentences, using 'so' 

'consequently', 'as a result', or, 'therefore '. Make each 

of the first four pairs into one sentence and write the last 

two in two sentences. 

1. The level of development of socialist production cannot 

ensure abundance of consumer goods. Distribution accord­

ing to work is necessary at this stage. 



2. Goods are distributed among working peopl e according to 

their work. Their wages vary with the quality and 

quantity of their work to soci ety. 

3. When the clash of interests becomes sharp , intense 

feelings are aroused. The rules that govern peaceful 

competitive and rivalrous activity are abondoned. 

4. Distribution according to work stimulates one to work 

to one's abil ity. Production is greatly enhanced. 

5. Under socialism the people ' s wants are not yet met 

equally. Distributi on according to work does not 

guarantee full equal ity of people . 

6. A worki ng person may have no family while another may 

have many children. Even with equal earnings the level 

of well-being varies from person to person. 

1 , 
I 
I 
I 
I 
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C. Understanding meaning of text. 

Read t h e passage once again. Choose and circle the 

letter of the appropri at e expr ession from among the 

alternatives given to compl ete each of the f~llowing. 

1. Nobody i s allowed to appropriate the r esults of another's 

,,,ork because 

(a) there i s no abundanc e of consumer goods . 

(b) the means of product i on are socially owned. 

(c) people ' s wants cannot be satisfied. 

(d) nobody would want to do that. 

2. Under socialism there may not be abundance of consumer 

goods because 

(a) people ' s wants are too many. 

(b) the machines are old. 

(c) the people don ' t work hard . 

(d ) time is needed to reach a high stage of development. 

3. Under socialism labour has not yet become a prime necessi ty 

for all people becau se 

(a) cultural values have not fully dev eloped. 

(b) there is no abundance of goods. 

(c) every one do e s not work for the benefit of soci ety~ 

(d) labour becomes a n ecessity under communism. 

4. Owing to the distri bution of goods according to work done 

(a) f ull equa lity of people is automatically guaranteed. 

(b) workers do not share experience . 

5. 

(c) motivation to work is very low. 

(d) people work hard in order to earn more. 

" but even with equal earnings 
••• 

varies from person to person ••• " 
the level 

(Par. 4). 

of well~being 

Family size 

i s on e factor. Can you think of other factors? 



UNIT SIX 

- What does the family in Ethiopia look like? 

- Who are the family members? 

vlliat is the role of the husband? and the wife ' s? 

At '-what age do peop l e marry? 

Why? 

Are you familiar with the words materiarchal, matrilineal; 

partiarchal, patrilineal 

The Universality of the Fami ly 

I. Some form of family is found in virtually all human 

societies . Many expl anations have been suggested for this. 

Some of these exp l anations take the form of "conjuctural 

history" in which origins ar e derived from "known principles 

of human nature," and the evolution of social institutions 

is traced from presumptive beginnings. Robert Briffault, 

for exampl e , found the primal source of the family in the 

bi ological tie between mother and child. The "original" 

family was theref or e matri archal and all other forms emerged 

from this beginning. He found evidence f or this interpretation 

in the pr evalence of matrilineal kinship systems among primitive 

tribes and in the apparent i gnoranc e of physical paternity in 

a few of the s implest soci eties " The weight of anthropological 

evidence does not ' suport this int erpretation - ; some exceedingly 

simple societies have patrilineal kinship systems and the 

ignoranc e of biologi cal paternity does not r esult in the 

absence of a societ'y ' recognized f ather. 

Study the fo llowing statements carefully and indicate 

whether t hey are true or fals e according to the passage. 

Justify your answer by quoting a few words from the 

text, or by bri efly giving your r easons in your own 

words. (Use the back side nf this page) . 



eo 

(a) The ignorance of physical paternity in some 

primitive societies and the prevalence of 

matrilineal kinship systems proves that 

the original fami l y was matri archal. 

(b) I n some s impl e societies there is a socially 

recognized father and pat rilineal kinship. 

II . A second explanati on for t he near universality of the 

family stresses the i mportance of s exual needs and the 

requirements of human reproducti on. Yet the institutionali­

zation of sex rel ati ons , found in all societies , cannot 

suffic e to expl ain either the marital relationship or the 

importance of kinship ties . Al though no society leaves the 

expression of sex desires or the se l ect ion of sexual partners 

totally unregulated, there are many cases in which sexual 

intercourse before or outside marriage i s permitted or even 

positively sanct i oned . Of 250 soc i eties for whi ch George 

Murdock fO'l.k'1d data , "65 allow unmarried and unrelated persons 

complet e freedom in sexual matters, and 20 others give 

qualifi ed cons ent, whi l e only 54 forbid or disapprove pr emarital 

liaisons between non-rel at ives, and many of these allow sex 

relations between specified r elatives . " 

(a) The importance of kinshi p ties and marital 

rel at i onship is expl ained by the importance 

of sexual needs and the r equirements of human 

r eproduction. 

(b) There i s some kind of rul e in every society re­

garding the express i on of sex desires or the 

selection of sexual partners . 

(c ) All societies permit seA~al intercourse before 

marri age and outsi de marriage . 



III. The effects of pregnancy and childbirth upon the woman 

and the prolonged infancy of the child have also been cited 

as the basis for the universality of family! Mother and child 

require support and care which marriage ensures. Butthese 

needs can be met without marriage or a husband-father, since 

blood kin of the woman can provide for her needs and those 

of her children, as indeed they do in many cases described 

by anthropologists. The presence of a husband, it would seem, 

is therefore essentially a result of social and cultural in­

ducements and pressures r ather than of biol!:gical requirements. 

(a) Since mother and child require support and care, 

the existence of marriage and hence family in all 

societies is a must . 

(b) Anthropologists have found out that in all societies 

the husband-father urovides for the mother 's needs 

and those of her children. 

IV. The explanation for the almost universal presence of 

the family must then be found in the nature of society itself. 

A widel y accepted theory centres upon the functions performed 

by the family for the maintenance and continuity of organized 

social -existence . This universal social structure, l"lurdock 

writes, produced through cul~~al evolution in every human 

soci ety is presumably the only feasible adjustment to a series 

of basic needs -needs identified as sexual , economic , rep­

roductive, and educational. 

A. Understanding meaning 

Refer to the passage and 

(a) decide whether the following statements are true 

or false according to the passage. 

(b) indicate the true statement which expresses the 

most central idea of the paragraph by writing its 

number. 
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!,.§.£agraph 1 

1. The explanations of the universality of the family are 

based on conjuctural history. 

2 . The biologi cal tie between mother and child shows 

that the original family was matriarchal. 

3. The fact that in some primitive societies there are 

patrilineal kinship systems and socially recognized 

fathers dispDoves Briffaul t ' s clai m that the original 

family vias matrilineal . 

4. In some primiti ve tribes physical paternity is not known. 

Central idea: 

Paragraph 2 

10 Because of sexual needs and the need to reproduce, we 

have families in all societies. 

2. Sex relations are institutionalized in all societies. 

3. Since sexual intercourse before marriage and even outside 

it i s permitted in many societ i es, the need for sexual 

satisfaction and human r eproduction cannot be the reason 

for the exist ence of the fami l y. 

4. 65 of the 250 societ i es studi ed by G. Murdoch allowed 

unmarried and unrelated persons sexual freedom. 

Paragraph 3 

1. Mother and child require support and care which marriage 

a l ways ensures. 
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2 . The necessity to support and to t~~e care of the mother 

and her child cannot be the reason for the existence of 

the family because these needs can be fulfilled without 

marriage. 

3. Mother and child need to be cared for. 

Central idea: 

Paragraph 4-

1. The functions of the family are irrelevant to the 

understanding of the family. 

2 . The family has undergone cultural evolution. 

3. The satisfaction of various needs requires organized 

social exi stence one form of which is the family. 

Central idea; 

B. Reference 

Refer t o the r el evant cont exts in the r eading 

passage and r eplace or expand the underlined ex­

pressions vlith expressions which make the mean­

ing clear. 

1. Many explanations have been suggested for this. (1) 

2. He found evidence for this interpretation in the prevalence 

of matrilineal kinship systems among primitive tribes. (1) 
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3. 20 others give qualified consent . (II) 

4 . And many of these allow sex r elations between specified 

relatives. (II) 

5. But t hes e needs can be met without marriage . (III) 

6 . Blood kin of the woman can provide f or her needs and those 

of her children. (III) 

7. Indeed they do in many cases described by anthropologists~ 

8 . This universal social structure , Murdock writes , ••• is 

pre sumably the onl y feasible adjustment to a series of 

basic needs . 

1 , 
I 
I 
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Co Generalizations and qualifications 

The following statements are generalizations 

(a) The expl~~ations of the existence of the 

family in human societies take the form 

of conjuctural history. 

(b) Anthropolgists beli eve that the original 

family was ma.triarchal. 

Statements (a) and (b) mean t hat "all the explanations 

take ••• " and "all anthropologists believe ••• ". 

The generalizations may be qualified. 

For example : 

Some/many/most of the explanations take •••• 

Some/many/most anthropologists believe •••• 

Qualify the following generalizations where necessary 

by using the expressions : most , many , some, few 

For exampl e: 

The explanations of the existence of the family in 

human soci eties take the form of conjuctural history. 

Some of the explanations of the existence of the family 

in human societies take the form of conjuctural history. 

1. Human societies have some form of f amily . 

2 . The simple societies are ignorant of physical paternity. 

3. Si mple societies have patrilineal kinship systems . 

4. Societies have institutionalized sex relations. 
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5. Societies permit sexual intercourse before or outside 

marriage . 

6 . Anthropologists accept the theory that is explained by 

the functions performed by the family to maintain 

organized social existence. 

D. Predicting what comes next in discourse 

The following sentences form a passage on how 

precious metals came into use as money. After 

each sentence there are three ~uestions. These 
suggest ways in which the passage might continue. 

Read each question and mark the preceding question 

(a, b , c) which it answers. ~For example, sentene~ 
number one is the answer to question ' c ' ab~ve it. 

Precious Metals 

Cattle are not a very practical kind of money . 

(a) What is a practica l kind of money then? 

(b) Why are t hey not practical? 

i£l When were they used as money? 

1. They were used as such in ancient times when trade was i n its 
primitive stage . 
(a) Who used them as money? 

(b) How were cattle used as money? 

(c) Why did they lose their importance? 

2 . They gave way in favour of a more adequate money commodity as 
trade developed . 

(a) What is the most suitab l e money commodity? 
(b) Where was trade developed? 

(c) HOi-! did trade develop? 

1 
I 
I 
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3. Phonicians, Greeks , Egyptians and . thers, many hundreds 

of years before Christ , had developed a c~nsiderabl e 

commerce . 

4- . 

(a) How did they trade? 

(b ) ~fuat did they use as money? 

(c) What did t hey trade in? 

They 

(a ) 

(b) 

sail ed the high seas to trade with other countries. 

What high seas did they sail? 

What would have been a probl em for such t~ders? 

(c) What means of transportation did they us e? 

5. For such traders transportation of cattle as means of 

exchange was out of the questiAn. 

(a) ~ was transporting cattl e as a means of exchange 

out of the question? 

(b ) What means of exchange did they use then? 

(c) Ho., coul dn ' t trade have developed? 

6 . Trade couldn ' t have developed without - more convenient 

form of money. 

(a) What would a further problem r egarding the use of 

cattle as money be? 

(b ) Why couldn ' t trade develop without a ~.nveni ent 

form Af money? 

(c) How would a convenient form of money f acilitat e trade? 

7. Further , whilst a h erd of cattle may be devided into heads 

of sheep or oxen , divisil'ln beyond that is impossibl e . 

(a) ~fuat ar e the qualities of the best form of money? 

(b) ~ can ' t cattle be divided beyond heads of sheep 

or oxen? 

(c) How best can cattle be used as a form of money for 

exchange? 
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8. The ideal money commodity to serve as a measure of value 

must be one that is easily transportable , imperishable 

and perfectly divisib l e . 

(a) vfuy should money commodity be transportable , 

i mperishabl e and divisible? 

(b) vfuat commodities can fulfill the r equirements of 

a convenient money commodity? 

(c) How do people divide mon ey into smaller units? 

9. Metals , and especia lly the precious met als, silver 

and gold, had these properties which f avour ed their 

us e as money. 



UNIT SEVEN 

How many friends do you have? 

Do you always go together? 

Do you share your secretes? 

How do you resolve differences? 

Have you noticed groups of people often going together, 

perhaps working together, or studying together? 

What do you think brings them t ogether? 

The Pri mary Relation 

I. The depth of communication in primary relations is 

important because the expression of feelings and beliefs 

tends to influence the feelings and beliefs of others. 

Although communication does not gurantee agreement, it does 

facilitate and encourage it , and where communication is intimate 

and extensi ve, similar attitudes and feelings naturally tend 

to develop. I n nonprimary r elati ons , though ther e may be 

agreement or understanding on some matters , it may not be 

carried over t o other matters. In the pri mary r el ation, how­

ever, increased communication brings with it an increased 

opportunity for individuals to influence each other. Sociolo­

gi sts emphasize the contribution of the primary group to the 

formati on of character, for exampl e , in the influence of 

parents upon children. 

(a) peopl e can influenc e the feelings and beliefs 

of others in relations where communi cation is 

intimate and ext ensive . 

(b ) It is possible to develop similar att itudes and 

feelings among people who have entered into 

relations that are not primary. 

II. Primary r elations do not presume unqualified affection 

and cordiality. All relationships involve tensions as well 

as positive responses , but they cannot l ong subsist on 



UNIT EIGHT 

Exercises 

In the following text, a number of link-words have been 

underlined. Classify the underlined l i nk- words according to 

their function . Write against each link word its function: 

addition, cause , consequence, t i me sequence, concession, 

oppos i t i on 

Botany Bay 

"Australia became prosperous because of the wickedness 

of England ," someone said. What was meant by this? 

Simply that in the beginning Australia was a place to 

which convicts were sent. It was expensive to keep them in 

prison §Q the government was anxious to be rid of the~. Before 

1783 we had shipped convicts to the American colonies. But 

the United States of Ameri ca after 1783 did not want any more 

of these immigrants . For a year or two they were kept in dis­

used rotting ships on the Thames , until the suggestion was made 

that Australia, 12,000 mi l es away , would be an excellent country 

t o harbour them. Captain Cook had sailed round the coast and 

discovered a place he called Botany Bay because the flowers 

there were so wonderful , and this was chosen for a convict 

settlement . 

A certain Captain Phillip was given charge of the first 

group to go there in 1788 . After f ive months ' sailing they 

arri ved at Botany Bay , but Captai n Phillip decided ·it was not 

suitable and went rather farther on and l anded at what is now 

called Sydney Harbour . The term Botany Bay was neverthel es s 

used for this colony . 

The government had shown little imagination in beginning 

this venture . Captain Phillip begged for more supplies. He 

needed seeds , farm implements and food . Inst ead he was sent 

mo r e convict~ . After four years of unrewarding labour Captain 

Phillip retired because of ill- heal th . 
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anatogonism. · The primary relation entails a pos'itivl 'vaiiling 

of the other, ?- ;~~se .. ,9f bel onging together and shari ng a 

common identity. wh~~ ' a"personal relation is characteri zed 

by antagonism ~ communicat ion is hampered and respons e is 

usually l imited to a part of the other ' s personality •. 

III. In the primary re l ation personal satisfactions are 

paramount . I ndi viduals enter into .primary r el ations because 

such relations contribute to personal deve l opment , 1g ecurity 

and well- being. I n the pri mary r elation the individual i s 

acc,epted for himse l f and not merely as a means to a practical 

... objective . 

(a) Primary relations are a lways tense and negative. 

(b) I n the primary relation the group' s needs a r e 

more important than the individual ' s~ 

IV. Primary relations usually, but not necessarily, involve 

face-to-face interaction . Families , lovers, and fri~nds may 

be separated physically yBt maintain theil primary r elations. 

Obvi ously , many face-to- face settings are i mpersonal, for 

example a courtroom. Hence being face- to- face should not be 

considered part of the defini tion Af a primary r elation. I t 

i s a congenial condition and a probable accompani ment rather 

than an essential feature . 

A pri mary relation i s defined by face til face 

interaction. 

V. A group is primary insofar as it is based upon and 

sustains primary relations . Where peop l e live or work together 

closely for some time , groups based on primary r elatjclllns usually 

emerge . Famili es, play groups, and neighbourhood ci~cles offer 

congenial conditions for primary group devel opment . However , 

not all small groups are primary~ For example, a committee 

working together over a considrable time~ but compesed of men 
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of varying backgrounds , ages ,_ and ranks , may offer litt l e 

opportunity for primary group formation. Small s i ze 

facilitates primary group formation but in itself is not suf­

ficient. On the other hand, largeness , a l though not a con­

genia l condition, does not necessarily prevent formation of 

primary gr oups . Soci ologists somet i mes speak of whole com­

munities as based on primary relation. 

A. Under standing meaning 

Refer to the passage and 

Paragraph 1 

(a) decide whether the fo llowing statements are 

true or false according to the passage. 

(b) indicate the true statement which expr esses 

the most central idea by writing its number. 

1. In nonprimary r elations there may be agreement on all matters 

affecting the group. 

2. In primary r e l ati ons intimate and extensive communication 

helps indivi duals to influence each other. 

3. Soci ologists emphas iz e the contri bution of the primary 

group to the format i on of character. 

4. Communication does not guarantee agr eement . 

Central idea: 

Par agraph 2 

1. Although -affect i on and cordiali ty characterize a primary 

r elation, there may be temporary tensions. 

2 . Communication is hampered by antagnni sm. 

3. The primary relation is marked by antagonism. 

Central idea: 
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Paragraph 3 

1. ' The individual is welcomed into a primary group so that 

others may use him to satisfy their own needs. 

2.' The individual i s insecure in a primary relation. 

3 • . Primary relations offer the benefit of self-satisfaction 

which occupies an important place in the r el ation. 

Central idea : 

Paragraph 4 

1. Primary relations are always fac e-to.-face • . ______ _ 

2. In a primary relation the members may be physically 

separated. 

3. Courtroom settings are personal. _______ _ 

4. Primary relations are always personal. 

Central idea: 

Paragraph 5 

1. Primary groups ar e a lways based on primary relations 

irrespective of the size of a group. 

2. Primary groups are always small. 

3. A committee working together for a long time may not 

grow into a primary group. 

4. A community may be based on primary relations. _________ __ 

Central idea: 



B. Generalizat i ons and qualifications. Study the 

f ollowing statements . 

Pri mary gr oups are based on face- to-face interactions. 

This means that "All primary groups are always based on face­

to-fa c e interactions." The generalization may be qualified .. 

For example: 

Pri mary groups are sometimes based on face-to-face 

inter actions. 

Qualify the following statements wher e necessary by 

using the expr essions: often/frequentl y , sometimes, seldom! 

rar ely, usually/gener ally according to the passage . 

l~ Increased communication results in increased opportunity 

for individuals to influence each other. 

2.. In antagonistic rel ations an individual does not respond 

to the oth~r ' s who l e personality. 

3. In the primary relation personal satisfactions are 

important . 

4 . Face to face interactions charact4U'iz_ . primary relations. 

5. When peoople work together for a long t ime , their r elation-.· 

develops into a primary one . 

1 
I 
I 
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6. Primary groups are small. 

7. Large ~oups can form into primary groups • . 

C. Corrective statements 

Look at these statements: 

Communicati on does not guarantee agreement . 

Communication facilitates agreement. 

The statements are contradictory. However , they can 

be combined into one statement by using "although" 

or "but" in which case both may be 'b:Jrue: 

Although communi cation does not guarantee agreement, 

it facil itates it. 

The second part of the statement corrects the 

gen eralizat ion. . 'But ' can a lso be used in the 

same way .. 

Make corrective statements with ' although ' or ' but' 

by combining each sta t ement on the left with the 

appropriate statement on the right . lRefer to the 

passage) 

1. Briffault claims that 

the original family 

was matri archal . 

(a) Anthropological evidence 

supports thi s view. 

(b) Many anthrop~logists 

agree with him. ' 

(c) There is no strong 

evidence to support the 

view. 



2. Some societies are 

ignorant of biological 

paternity. 

3. There may be antagonisms 

in primary relations . 

4. Group members in a primary 

relation may be physically 

separated ~ 

5. Not al l small groups are 

primary. 
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(a) They have a socially 

recognized father. 

(b) They know their fathers 

and " mothers. 

(c) They are simple. 

(a) There can ' t be negative 

responses . 

(b) People can ' t quarrel. 

(c) They are temporary. 

(a) They do not maintain 

their primary relation~ 

(b) They may not come 

together again.-

(c) They still maintain 

the primary relation. 

(a) Pri mary group formation 

is easier with a few 

peopl e. 

(b) Size has not infl uence 

in groups formation. 

(c) Primary groups are not 

always small .• 



D. Making Explanations 
Look at the following statements: 

(a) Primary groups are effective because they are personal in 

nature. 

(b) Because/Since they are personal in nature, primary groups 

ar e effective . 

(c) Primary groups are personal in nature, and for this 
reason they are effective. 

Combine each of the following into one sentence , using 

'because', ' since ' , or ' "for this r eason'. 

(1) An individual does not feel ridiculous when he gestures 
and shouts at a football match. Others are doing the 

same, and so his behaviour ,is not conspicuous. 

(2) Individuals live in groups. The behaviour of each 

individual is affected by the behaviour of others. 

(3) The identific~tion of individuals with one another is 
great in primary groups . An attack on the individua l 

is considered to be an attack on the group. 

(4) The family helps people to maintain and to continue an 

organized social existence. It occupi es an important 

place in society . 
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(5) The biological tie between mother and child is strong. 

Some sociologists believe that the original family was 
maul'iarchal. 

E. Discourse Deve lopment 

Contrast study the foll owing : 

(i) Contrast within a statement. For example, 

In the primary r el ation increased communication helps 
individuals to influence each other. In the non­
primary relation it is limited and individual s cannot 
come close to each other. . 

In the primary relation increased communication helps 
individuals to influence ach other, whereas in the 
nonprimary relation it is limited and individuals 
cannot come close t o each other. Or, . 

Whoreas in the primary re l ation increased communication 
helps individuals to influenc e ach other , in the non­
primary r elation it is limited and individuals cannot 

come close to each other . 

(ii) Contrast between statements . For example , 

In the primary relation increased communication helps 
individuals to influence each other. In the non- .-­
primary relation, on the other hand, it is limited and 

individuals cannot come clos e to each other. 

Now link the following pairs of statements by using 
whereas and on the other hand as indicated in the 
brackets . .Notice carefully the contrast within a 
statement and bet,,,een statements as shown in the 
exampl es above . 



(1) A personal relation characterized by intimacy entails a 
positive valuing of the other. A personal r elation 
characterized by antagonism causes a partial response 
to others ' personality. (whereas) 

(2) Under socialism the means of production are socially 
owned. Under capitalism they are under private hands. 
(on the other hand) 

(3) In the primary relation the individual is accepted for 

his own personal satisfaction. In the nonprimary 
relation the individual is used as a means to achieving 
practical objectives. , (whereas) 

(4) Under socialism distribution is carried out according 

to work. In the communist socieity distribution will 
be effected according to needs. (on the other hand) 
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(5) Labour in socialist society has not yet become a chief 

necessity for all working peop~e. Under communism it 

i s a prime necessi ty of life. (wher eas) 

(6) In primary relations feelings and needs are r eveal ed. 

In nonprimary relations peopl e tend to hide their inner 

feelings and behave in a formal way . (on the other hand) 

F. Analysing a structurally compl ex sentence, i .. e-. 

discriminating between main clause (essential) 

and the subordinate clause (padding) . 

Read the following pass age and underline the main clause(s) 

in each sentence . Put the subordinate clause(s)between bracket 9• 

(1) Among the Nuer, a peopl e living in Southern Sudan, the 

payment made t o the bride ' s kin, known as bridewealth, is in 

the form of cattl .e . (2) Once the amount of bridewealth is 

agreed upo.n, and the formal payment is made , the marriage 

becomes a l egal uni~n and the offspring of the union become 

the l egitimate children of the husband. (3) They remain his 

children even if the wife subsequently leaves him to live 

with another map. (4) Furthermore, the giving and receiving 

of brideweDlth represents so b inding a contract that even if 

the wife has children by the man with whom she lives aft er 

leaving her husband , these children will be legally her 

husband ' s , so long as the cattle offered at the time of the 



marriage remain the property of the wife's kin. 

Now how many simple sentences can you make from each of the 

four sentences in the above passage. Use the back of the 

preceding page. 

e.g. (1) The Nuer live in Southern Sudan. The 

payment is made to the bride's kin • . The 

payment is known as •••• It •••• 

(2) The amount •••• 

\ 
I 



link-word 

because of 

so 

but 

until 

because 

after 

and 

nevertheless 

instead 
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function 

Read the above passage by replacing the underlined link­

words by other link-words, ~r changing some of the sen. 

tences; making sure the meaning remains the same. 

Read the following passage and fill in the blanks with 

the appropriate link-w<:lrds from am .. ng the following: In 

spite of , however ~ nevertheless~ and, &r. All these 

words have to be used but some of them may be used twice. 

Much research has been carried out in recent years into 

sleep. We know a great deal about the mechanics of sleep ______ -

we are beginning to know about the biochemical changes involved. 

we are still a long way from finding out answers 

to such questions as how much sleep a person needs. While the 

physiological bases Af sleep remain very much a matter for 

conjucture, we do have considerable evidence 

------
on h~w much sleep people do in fact obtain. We still need to 

know more about the kinds of effects that sleep deprivation 

causes. the considrable effort devoted to 

investigating why we sleep, there is still ~isagreement in this 
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area. " The fact that sleep deprivation causes numerous harmful 

effects suggests that the body requires sleep to restore itself. 

_______________ , more r esearch is needed to determine whether 

this is so, whether sleep is the result of adaptation to environ­

ment. There is a l so the possibility that these two alternatives 

may not be incompatible. 

Read the following text and select the most appropriate 

l i nk-words from the list given below to complete it . 

Write the link words in the blanks . 

Nearly all animals have natural enemies, usually larger 

animals who hunt them for fo~d. In most cases nature develops 

a balance, so that the different species can live side by side, 

without exterminating each other. (1) man has 

changed all this. He has rushed into nearly every cerner of 
• 

the world, looking for more land to use, and hunting d,wn 

other species. ___ ~--__ ----__ (2) many kinds of animals are 

in danger of extinction. 

Some animals are hunted for food . ___ __ (3) 

the walia ibex , the beautiful Ethiopian goat of which now 

only a few hundred specimens remain alive . 

kil led for thei r skins . The leopard i s in 

l'1any animals are 

great danger of 

extinction by fur traders , ____ ~ __________ (4) leopar d skin 

coats are fashionable . Some animals are hunted for other 

products . Whales , ________________ (5), have become rare 

______________ (6) they are slaughtered for the oil they can-

tai n , '"lhich is used to make many products , including ice cream 

and~stick. Some species are hunt ed for pleasure . Indi an 

tigers are nearly extinct _ ____ ~------__ -(7) the large 

numbers which have been she t by men for sport . 
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(1) (a) And (c) Since 

(b) But (d) Alth~ugh 

(2) (a) For exampl e (c) As a result 

(b) However (d) Because 

(3) (a) For example (c) On the contrary 

(b) In addition (d) Yet 

(4) (a) because of (c) Similarly 

(b) Although (d) because 

( 5 ) (a) in this way (c) for instance 

(b) similarly (d) on the other hand 

(6) (a) though (c) however 

(b:) as (d) although 

(7) (a) Since (c) because of 

(b) as Cd) because 

Read the fnllowing paragraphs carefully. Choose -and circle 

-~he l etter of the sentence that states the main idea 

of each paragraph. 

1. Cuxrently much emphasis is being given to the science 

of management , and in discussions conc erning modernnamangement, 

one hears a great deal about scientific management. The mere 

mention of the term wins favour for its speaker. A popular 

notion is that knowledge and codified f acts about management 

n ecessarily mean competency in management. That is, the 

science of management and the attaining pf this science makes 

a person an effective manager. But this is only half the truth. 

The other half is that there i s also an art of management. It 

is equally as important as the sci ence af management ; some 

managers claim even more so. 
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(a) The ~rt of management is more important than 

the science of management. 

(b) One who has the knowledge and the codified 

facts about management is necessarily an 

effective manger. 

(c) Management is both a science and an art. 

(d) Currently much emphasis is being given to 

the science of management. 

2." Many less developed countries specialize in the pro- " 

duction of one primary product. Traditionally specialization 

in one product has been said to have advantages. After all, 

if you have a large number of people doing the same thing, 

there i s a good chance that they will become very good at it 

and very efficient. But single product economies have all 

the disadvantages of monoculture. A bad harvest,. a slump in 

world prices of the goods produc ed by a nation, or the invention 

of an artificial substitute can have a disastrous effect on a 

nations economy if it has no other industry to fall back on. 

(a) Many less developed countries specialize in the 

production of one primary product. 

(b) It is disadvantageous for less developed countries 

to specialize in only one product. 

(c) A slump in world prices of the goods produced by 

a less developed country seriously affects its 

economy. 

(d) Single product economies help workers become very 

efficient. 
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In the following passage there is one general state­

ment ; three particular instances (examples) ; one con­

trastin~ example . 

(a) vfuat is the general statement? (Give this in no more 

than three words . ) 

(b) vfuat are the three particular instances? (Give these 

in two or three words each. ) 

(c) What is the contrasting example? (three or four words.) 

(d) Give the particular words which enabled you to identify 

the particular instances and the contrasting example. 

----,------------------------------------------
l'1an- made scent , usually associated with such items as 

soap , toilet tissues and m"uthwash, is also used to sell ma.n;y 

other products , ranging from shoes to used cars. Plastic foot~ 

wear, for example , is nften sprayed with l eather scent to give 

a t ouch of the leather factory. Si milarl y newly made 'antique ' 

furntiture is frequently given a musty odour that smells like 

old wood . The false mustiness covers up the easily recognized 

odour of the new wo ~d from which the furniture is made . 

Another favourite scent of today ' s salesman is a mixture 

known as ' new car smell'. It resembles the smell of fresh 

upholestery, new rubber , plastic , paint , and metal that we 

associate with a new car. It does such wonders for sales that 

used-car buyers might be wiser not to take a breath of it. 

Occasionally, however, the sell of smell has unexpected 

results . One supermarket chain, for example, advertised ham 
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in a newspaper advertisement using special ink that gave out 

a faint smell of ham. An angry customer complained that her 

dog had eat ern the entire paper. 

The following is a passage on "Climate and Human Health". 

Choose and cir cl e the letter of the sentence that 

logically follows each of the given sentences so as 

to make a coherent paragraph. 

1. Peopl e living in the extremely hot regions are little 

affected by the high temperatures there. 

(a) On the contrary, they have developed remarkable 

tolerance to the searing heat of the soil surface. 

(b) That is to say, they have developed remarkable 

tolerance to the searing heat nf the soil surface. 

(c) Similarly, they develop resistance to cold. 

(d) However, they have developed resistance to the heat. 

2. People in Arab countries, for example, can walk barefooted 

on sand at a temperature of 700 C, temperatures at which the 

sandal-clad European begins to feel uncomfortable. 

(a) However, in intensely cold regions, the inhabitants 

can vlalk barefooted in the snow all day with no 

sign of discomfort. 

(b) Moreover, in intensely cold regions, the inhabitants 

can walk barefooted in the snow all day with no sign 

of discomfort. 

(c) In other words, in intensely cold regions, the 

inhabitants can walk barefooted in the snow all 

day with no sign of discomfort. 
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(d) Similarly , in intensely cold regions, the inhabitants 

can walk barefooted in the snow al l day with no sign 

of discomfort. 

3. They have a l so developed a high degree of tolerance to 

the biting cold. 

(a) The Andean Indians, for instance , have astounding 

resistance to cold. 

(b) But the Andean Indians have astounding resistance 

to cold. 

(c) Even though the Andean Indians have astounding 

resistance to cold. 

(d) However, the Andean Indians have astounding resistance 

to cold. 

4. This is because their feet are well endowed with small 

capillary blood vessels. 

(a) Through it heat is circulated to the feet rapidly. 

(b) Through them heat is circulated to the feet rapidly. 

(c) Through that heat is circulated to the feet r apidly. 

(d) Through those heat is circulated to the feet rapidly. 

Each of the following three groups of sent ences forms a paragraph 

on the given topic. But in each group the sentences are out of 

order. Reorder the sentences in each group so 

coherent paragraph. Write out the paragraphs. 

of the preceding page.) 

as to form a 

(Use back side 
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A. Statistical Information 

(Start this paragraph with sentenc e 5.) 

1. Consequently,there are relatively few areas and peoples wh. 

have not been affected in some way by modern economic forces. 

2. Nevertheless, considerable progress has been and is being 

made to improve the situation. 

3. Topographic maps, geological and soil surveys, and meteoro­

logical studies are scant . 

4. For many African countries the cost in terms of money is 

also prohibitive . 

5. Tropical Africa is in transition from a subsistenc e to 

an exchange economy. 

6. Similarly, censuses of population, research in the study 

of the improvement of livestock and food crops, and other 

statistical cnmpilations are grossly inadequate. 

7. However,much of the area remains very poorly known 

scientifically. 

8 . This is because it requires expert knowledge and a long 

time to conduct researches. 

n. The Populati~n Explosion 

(Start this paragraph with sentence 4.) 

1. One reason for the popul ation explosion is the improvement 

in medica l services . 

2. Not only has the population increased, but also t he rate of 

population growth has increased. 



3. Modern doctors are keeping more and more people alive, and 

overcoming the great killer diseases such as malaria, small­

pox, cholera, typhoid and so on. 

4. 2,000 years ago, the world's population was about 200 or 

300 million people_ 

5 • . Another reason for the growth of population is that more 

children are being born than before, owing to the better 

health of their parents. 

6. This means that the population is now increasing very fast 

indeed. 

7 • . Also, man has found ways of producing more food, and of 

using more natural resources, such as oil, metal, etc., 

so that more people can be supported • . 

8. This fast increase in population is called the 'population 

explosion' • 

9. So on the one hand more children ar e being born, and on 

the other hand fewer people are dying. 

10 •. In 1950, the world ' s population was about 2 ,500 million 

people, and in 1970 it had probably reached nearly 4,000 

million. 

C. The Rivers of Africa 

1. There they drop down to the coastal plain by a series of 

rapids or falls. 

2. Most of them rise on the surface of the plateau, and have 

a long navigable course on the plateau until they reach its edge. 

3 • . The rivers of Africa have special features. 

4. It follows that very few of the rivers are navigable far 

inland from the coast, but their upper courses can be used. 

5. These make them different from those of the other continents. 



- 20 -

ach i ev ement ( Seo appendix 4). Data from observation , qUes tionnair e and 

test wa s analyzed in th e li gh t of th o hypothesis of t he s tudy. 

1. Control and ~xperim ental Group 

A population of 198 Fr eshmen of the academic y e a r (1983-84) 

took p a rt in the expe riment both in th e s tudy a nd c ontro l gr o ups. Of 

these 99 were in th e study and 99 in t he c on trol groups. Regarding the 

composition of th e subjects 66 . 6% of the s tudents we r e fr om t he Coll ege 

of Social Sciences whil e 33 . 3% of them were fro m the Natural Sciences . 

2. Sarne ;'ptitude 

Be f o r e t he l aunch ing of the exp erim ent the r esearche r thou ght of 

admin i s t ering a pre-tes t t o s tudents who would be inv olv ed in the 

s tudy. 'Ellis was not poss ibl e because th e freshmen s t a rt ed classes 

thr ee weeks l ate . So , it was dec i ded that the E. S .L.C.E. results 

b e us ed to serv e as a substitute for th e pr e- t est. Thus s tuden t s wer e 

group ed a cc ording to th eir E. S .L.C. E. r esults. 

The l e tt e r gr ade distributions in each section we r e a l so made 

uniform. For ex ampl e , in th e study gr oups II , IV and VI the numb er 

of students who scored A' s , B' s a nd C ' s were 21 , 8 a nd 5 r e spe ct i v e ly. 

Similarly in th e control gr oups of s ections I , III a nd V th e numbe r of 

students who scored A' s, B ' s a nd C ' s wer e 22 , 7 a nd 4 r e spectively. 

3. Numb e r of Students in each Group 

First the r esear cher talke d t o th e in~tructors who would 

volunte er to t ake part in th e exp e rimen t. Five instructors 

volunteer ed. Two instructors had only one sec tion of th e Freshman 

programme . The o the r thr ee had t wo ea ch and it wa s though t that each 

one of t hem would han dl e one contro l and one study group . 



APPENDIX B 
TEACHING MATERIAL: TRADITIONAL APPROACH 

UNIT ONE 

The Introduction of Christianity 

In the 4th century A.D., a development ~f far-reaching 
significance took place . This was the conversion of the 
Aksumi te ruling class to Christianity. Documentary aI).d 
archeological evidence shows that the first Aksmite king 
to embrace Christianity was Ezana. But this conversion was 
largely confined to the king and his entourage. The spread 
of t his new r eligion to the mass of the people was to wait 
for over a century, until the coming of s~me monks from the 
Eastern Mediterranean (referred to as the Nine Saints in 
church tradition). These monks translated the Bible into 
Geeze, built churches and monastries , and in general pro­
pagated the Christian f aith among the broad masses . 

The conversion of Aksum to Christianity was the logical 
outcome of its close links (particularly commercial ) with 
the Greco-Roman world. " The ideological revolution that swept 
the Mediterranean world in the shape of Christianity was 

bound to have its repercuss ions on Aksum,which lived in 
constant commercial and cultural ~ialogue with that world. 

The introduction of Christianity via Egypt and the 
appointment of the bishop f or Ethiopia by Alexandria established 
a new pattern of r el at ionshir between the two countries , a 
pattern that was to persist until the present period. One im­

portant reBil1t of this Egyptian assoc i ation is that Ethiopia 
adopted the monophysite creed of Christianity. As long as the 
ruling power in Egypt and the Egyptian population too were 
Christian, relations between the two countries wer e fairly 
smooth and fri endly. 

But in the seventh century there appear ed a complicating 
factor. This was the introductiAn of I s l am into Egypt and the 
gradual reduction of the Christians ( Copts) into a minority. 
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The consecration and s ending of a bish~p was to be the persist­

ent r equest of Ethiopian kings through the c enturies . And suc­

cessive Egyptian rul ers were to use this card to further their 

own foreign policy obj ectives and to squeeze concessions from 

the Ethiopian kings. The latter sometimes r eacted by p er­

secuting the muslim communitie s in their Rwn country and by 

threatening to divert the Nile . 

The muslim rulers of Egypt would then r etaliate by 

persecuting the Copts. Such was the pattern of r elationships 

between the two countries. The Christian kings of Ethiopia 

and the muslim rul ers of Egypt were its chief protagonists. 

The Ethiopian muslims and the Egyptian Copts, who were both 

reduced to the position of h~stages , were the victims. 

A. Answer the foll~wing questions from the passage. Writ e 

your answers on the back of this page . 

1. In what century was Christianity introduced into Ethiopia? 

2. Who was the first Aksmit e king t~ accept Christianity? 

3. Who translated the Bible into Geez? 

4. What was the conversion of Aksum to Christianity the 

r esult of? 

5. Who appointed ~he bishops for Ethiopia? 

6. How did Ethiopia come to adopt the Monophysite creed of 

Christianity? 

7. What were some of t he most important results of the 

introduction of I s lam in Egypt? 

8. What kind of conc ession do you think would Egypt gain 

from the Ethiopian kings by r efusing to s end bishops to 

Ethiopia? 
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B. Complete each of the following sentences by using an 

appropriate word from the list below : 

embraced confined significant 

documentary threatened cards 

successive hostage 

1. The class watched a film l ast week. 

2. He has made a ____________ contribution to the 

development of the r egion. 

3. My friends are play __________ " 

4. The workers 

stri ke. 

__________________ the management with a 

5. My father _____________ and kissed my brother when 

he returned from Europe . 

6. She was __________________ to the house for misbehaving. 

7. ~me guerrillas held five peAple 

demanded one million dollars. 

_________________ and 

8. __________________ military attacks completely des-

troyed the town. 

C. Study the following example from the passage. Use 

relative pronouns in the blanks in the f ollowing sen~ 

t ences . The relative pronAuns are: who , which, that. 

'Who' refers to persons, ' which' to things, and 'that' 

t o both persons and things . 

Example: Christianity, _ which was propagated by the 

Nine Saint s , _ soon became the religion of 

the masses. 
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1. The b oy ___________________ is sitting at the table ie. 

h=gry. 

2 . The women _______________ are working there are my r e l ati-

ves . 

3. The watch ____________ _ I have chosen is h e r e . 

,4. Do you know the girl 

concert? 

i s attending the 

5. The b ook ______________ was written by a famous journalist 

has been banned. 

6 . The pretty girl ·y~u were speaking t~ 

just n~w lost h er ring the . the r day. 

7. The gl ass _______________ you are drinkin~ ~ut of hasn't 

been washed. 

8 . The paint An the chair .y.u are sitting on 

is still wet . 

9. The girl works in the post office i s my 

sister. 

10 . The meat h e had for l=ch is v e ry tough. 

who w~rks for the company is a 
11 . Asfaw ________________ _ 

hard-working p erson. 

12. She s a id that there was s omething ________ ~----- she did 

not = derstand . 

13. I s the r e anyon e wants t o r ead this book 

__________ the teacher has kindly l ent us? 

14 . She has sol~ ev erything ____________ _ s h e inherite d from 

her grandmother. 



far-reaching (adj . ) 

significance en) 

documentary (adj . ) 

embrace (v . ) 

confined (adj . ) 

entourage (n) 

monastry (n) 

propagate (v) 

repercussions en) 

persist (v) 

consecration (n) 

successive (adj . ) 

card (n) 

concessions (n) 

threaten (v) 

retaliat e (v) 

p ersecute (v) 

protagonists (n) 

hostage (n) 
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Glossary 

having many consequenc es 

i mportance 

written or printed 

accept 

limited 

the kings foll . wers 

place in which monks lmve 

in s ecluded community •. 

spread more widely 

ef f ects 

continue 

ceremony at which a priest 

is made a bishop 

one coming aft er the other 

s trong argument 

something granted , gi ven 

away especially aft er 

discussion 

intend to puni sh or hurt 

somebody 

r eturn the same k ind ~ f ill 

treatment one has r eceived 

treat cruelly 

chief persons in an event 

person captured and kept by 

other until t heir demand 

is satisfied 



UNIT TWO 

Decline of the Aksumite Civilization 

AksurrQte society had become dependent on revenues from 

its export trade and on fees collected from shipping services. 

The empire weakened when it began to face serious comlJetition 

in the Red Sea trade . 

The South Arabians were never reconciled to Aksumite 

Political dorrination and economic contr~ l . After repeated 

uprisings finally by 580 or 590 A. D. they succeeded in expel­

ling the Aksumite governnrs and garris ons. In this the 

South Arabians were well assisted by the Persians, wluo them­

selves were interested in directing s ome of the Far East 

trade through the Red Sea to the Persian Gulf . 

Between 634 and 675 A. D. the Muslim Arabs succeeded in 

creating a vast empire which stretched from the Himalayas on 

the east to the Atlantic on the west . This proBp erous and 

well administered empire inevitably became interested in the 

Red Sea trade, especially as some of its political and re­

ligi ous centres coul d b est be suppli ed fr~m the port of Jiddah 

on the Red Sea. As Aksumite control of the Red Sea trade was 

already weakened by the loss of South Arabia , it resorted to 

al l means in order to meet the new challenge from Muslim 

Arabia , Its patrolling of the sea , its resort to piracy and 

its attacks on Jiddah resulted first in the blockading and 

eventuall y the destruction of Adulis by the Arabs. This 

catastrophe took place in the early decades of the eighth 

century. 

A. Underline the meaning of each of the foll owing words 

from the passage . 

1 . revenue: aid, income from taxation l income fr- m 

sales , incnme from business 



2. reconciled: 

3. Challenge: 

4. catastrophe: 
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in disagreement, unhappy, in harmony, 

in contradiction, 

call for fight, call f~r friendship, 

influence, call for trade 

great pro gress, great future, great 

construction, great destruction 

B. AnS\ver the following questions from the passage: 

1. When did the Aksumite Empire weaken? 

2. When did the South Arabians expe11 the Aksumites · from 

their country? 

3. Why did the Persians help the South Arabians expell the 

Aksumite governors from Arabia? 

4. How would a weak economy weaken a country? 

5. Why was Arab interest in the Red Sea trade inevitable 

after the creation of the vast Arab empire? 

C. Study the example bel~w • . Use suitable relative pronouns 

in the blanks in the following sentences: 

eog. The Greco-Roman world, with which Aksum developed 

c l ose links, was responsible for the spread of 

Christianity in Africa. 
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1. The shop from ______________ we buy our cakes is shut. 

2. Where is the knife _______________ he was cutting the 

bread with? 

3. This is the man to I gave the money this 

morning. 

4. The science of medicine, in progress 

has been very rapid lately, is perhaps the most im­

portant of all t he sciences . 

5. The Tower nf London , about a lecture is 

to be given tomorrow , is a famous historic building. 

____________ you met yesterday, wants-'·to 
6. JVtr sister, 

speak to you. 

7. Beethoven, music you have just been l isten-

ing to, was nne nf the world ' s finest composers. 

8. He is a famous scientist about many ---------------
books have been written. 

9. The president, life has been devoted 

t o his country, deser ves his populari ty . 

10. The l a r ge map in the middl e of ______________ you can 

see part of the Arctic Circ l e be l onged to my uncl e . 

D. Fill in the blanks in the following sentences using 

suitabl e words from the list below : 

eventually 

competi ti'Cn 

challenge 

dominate 

succeed in 

blockadi ng 

depend on 

catastrophe 

controll ed 

.. ·1 

I 
I 



1. The student 

clothi ng. 
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______________ hi s uncle for his food and 

2 . She ______________ finding a job in Addis Ababa after 

a long time. 

3. The Olympic 

fierce. 

for the football cup was 

4. It is morally wrong for the strong to 

the weak. 

5. He was warned several times, but he did not improve. 

--------, he was dismissed from his job. 



UNIT THREE 

Soil Erosirm 

Of a ll the natural resources of the earth , soil and 

water are the two of the m~st necessary to man's existence. 

Types of soi l and the available water supply vary gr eat l y 

in different geographical regions. Unlike air , soil may be 

exausted by careless cropping methods or seriously damaged 

by the erosion of running water. Since animal life is 

dependent upon plant life, and plant life upon the s oil, it 

is obvious that the welfare of mankind is ~losely associated 

with the maintenance of soil fertility. 

Grass sod serves as an excellent binding material for 

soil. When that sod is br~ken by the plough; the danger of 

soil removal by running water is greatly increased. Like~ 

wise, deforestation exposes soils t o the heavy downpours of 

occasional storms, and, especially on hill slopes or in 

mountains, the amount and rapidity of the resulting soil 

erosion present a most serious problem. Truly it can be 

said that man ' s use of soil and forest has played into the 

hands of the processes of de gradation. 

One of the most widespread and l east noticed kinds of 

erosion on till ed land is sheet erosion. This may be ac~ 

companied by the r emoval of a unifnrm thin l ayer of soil,' 

but mor e commonly it results from the formation of myri ads, 

of tiny gullies o These gullies are so small that they may 

be erased by the next cultivation ~f the field; but ~thers 

soon form, and the stripping process continues. This l'has e 

of soil erosion is the more harmful because it r emoves the 

finer and more ferti l e of the soi l particles first. 

A second type of soil erosion is gullying. Successive 

downpours of rain will cause a gully to become rapidly 

wider and deeper. At the same time it bec~mes longer by 
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head-water erosion. In some soils a single thunderstorm will 

produce new gulli es a fo~t or two in depth. If the gullies 

a r e allowed to become larger, they soon inter efere with the 

processes of planting and cUltivation. 

A. Read the above passage carefully. ChQose and circle the 

l etter of the answer from among the aLternatives given 

to complete each of the following . 

1. Soil is most vital to man because it 

a . i s one of the most necessary to his existence. 

b . may be exausted by careless farming methods. 

c. is the sourc e of his food . 

d . i s the source of water. 

2 . Soil may be removed from the ground by 

a . winds c . the plough 

b. running wat er d . def ... r estati,.n 
" 

3. Sheet erosion occurs on " 

a . cultivated l and c. uncultivated land 

b . hill slopes d. f or ested land 

4. Forests 

a . are good binding material, fAr s~il. 

b. protect soil from being r emoved by high winds. 

c. expose soils to heavy rain. 

d. give cover to soil against heavy rain. 

5. Cultivation and deforestation can cause . s oil er_sion. So 
,'. 

a . cutting must be forbidden. 

b •. appropriate techniques of land use must be adopted. 

c. ploughing must be discouraged. 

d. planning on a w0rld scale must start . 
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6. Soil erosion presents a problem in that 

a. forests are destroyed as a r esult. 

b . it causes mass star~ation . 

c. the ferti lity of the land is gr eatly reduced. 

d . i t caus es food shortage on a l arge scale. 

B. Use t he fol lowing words t o fill in the blanks in the 

s entences . 

exausted inter fere accompany 

produc e expqsed successive 

resources occasi'mal unif"rm 
-, 

increase maintain degrade 

downpour erase 

1. The country's in trained manpower is 

inadequate for the various projects. 

2. A huge sum of money was needed to _________________ the 

roads in the country. 

3. The secretary is saying that the student who stole the 

document f r om the Dean 's office has been ________________ • 

4. Pl ease don ' t __________________ yr.urself by cheating in 

the examinations. 

5. The man in the blue 

the Navy. 
-------------------

is my unclein 

6 . ~~U must ______________________ all pencil marks beyond 

this line . 

7. governments on that small island 

nati on have not been able to solve her prob l ems . 

8 . Some countries in the internal affairs 

of other countries. 



UNIT FOUR 

Distribution According to Work 

Distribution according to work is an economic law in 

socialist societyo Distri bution according to work exists 

primarily because production is carried on under social owner­

ship of the means of production , and nobody consequently, iB 

entitled to appropri ate the results of another's work. 

Distribut ion according to work is necessary in the 

stage of socialism because the level of development of 

socialist production is such that there is no abundance of 

consumer goods , and people ' s wants are not fully and com­

prehensively satisfied. In such conditions, society has to 

distribute the resources of consumer goods available among 

working people in accordance to their contribution to social 

produc"tion. The material remuneration of each working person, 

therefore, varies with the quantity and quality of his or her 

work for the benefit of society. Besides, under socialism 

labour has not become a prime vital necessity for all working 

people. 

Consistent observance of the requirements of the law 

of distribution according to work stimulates working accord­

ing to one ' s ability and the development of the very ability 

to work. I n seeking to earn more, the working man or woman 

improves his or her skill and adopts the experience of the 

leading workers in production. The consistent ap~lication of 

the principle "Equal pay f or equal work " guarantees equality 

of people regardless of sex, age, or nationality. Under 

socialism unearned income and parasitic consumption are ruled 

out, whereas under capitalism the monopolisation of the means 

of production by individuals causes exploitation of man by man. 

Distribution according to work, however , does not 
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guarrultee full equality of people since their wants are not 

yet met equally. A worker ' s earnings depend on his physical 

development, general education and trade training and on 

other factors ; but even with equal earnings the level of 

well-being vari es from person to person , since one has no 

family and another has many children and so on. 

The law of distribution according t o work will remain 

operative until society enters the higher stage of communism. 

The transiti on to the communist mode of distribution accord­

ing to needs will be completed when an abundance of material 

and cult~ural values is ensured and labour bec~mes a prime 

necessity of life. 

A. Use ' so ', ' therefore ', 'consequently ' in the blill1k spaces 

in the following sentences: 

e.g . Production is carried on under the social owne~ 

ship of the means of production. Consequently, 

nobody is entitled to appropriate the results of 

another ' s work. 

1. I have typed all the papers . _____________ , I am going home. 

2 . He knows nothing about geogr aphy. 

~be a travel agent . 

_____________ , he can ' t 

3. He can ' t read Amhari c . __________ , It i s no good 

showing him the artic l e . 

4 . You have stol en the orgrulization ' s money. 

we have to dismiss you . 
----------, 

5. He hasn ' t bought a ticket . 

coming to the dance. 

_________ , he can ' t be 

6 . He didn ' t C0me to the interview. 

get the job . 

___________ , he didn't 
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7. We haven ' t t ec eived your cheque. 

issue the tickets . 

_____________ , we cannot 

8 . ~1e river water was polluted. 

became ill. 

__________ , the villager s 

9. The man hasn ' t any money. 

home by bus . 

____________ , he can ' t go 

B. Choose and circle the l etter of the correct answer from 

the fo llowing a lternatives. 

1. Nobody is allowed to appreciate the results of another ' s 

vlOrk because 

a . there is no abundance of consumer goods. 

b . t he means of production ar e socially owned. 

c. people ' s wants cannot be satisfied. 

d. nobody would want to do that . 

2. Under soci alism there may not be abundance of consumer 

goods becaus e 

a . people ' s wants are too many. 

b . the machines a r e old. 

c . the peopl e do not work hard . 

d. time i s needed to r each a high stage of development. 

3. Under socialism labour has not yet become a necessity for 

all because 

a . cultur al values have not fully devel oped. 

b . there i s no abundance of goods. 

c. everyone does not work for the benefit of society . 

d . labour has become a necessity under communism. 
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4. Owing to the distribution of goods according to the work 

done 

a . full equal ity of peopl e is automaticall y guaranteed. 

b . vlOrkers do not share experience. 

c. motivati on to work is very low. 

d . peopl e work hard in order to earn more money . 

5. Distribution according to work will remain effective 

until 

a . the co~nunist stage i s reached . 

b. the needs of people are partially satisfied. 

c . people decide to do away with it. 

d . governments i ntroduce the communist mode of production. 

1 



primarily (advo) 
entitled (adj.) 
appropriate (v) 

abundance (n) 
consumer goods 

wents (n) 
comprehensively (adv) 

resourcEls 
remuneration (n) 
prime (adj.) 
vital (adj.) 
consistent (adj .) 
observance (n) 
stimulates (v) 
seeking (v) 
guarantees (v) 

regardless (adj.) 
paras itic (adj.) 
rule out (v) 

not yet met 
earnings (n) 

values (n) 
ensure (v) 
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GLOSSARY 

essentially 
given a right to 
take 
plenty 
those which directly satisfy 
human needs 
needs 
in every way 

supplies 
payment 
most important 
connected with living 
in agreement wi th 
the keeping of 
quickins 

looking f"r 
promise a condition will be 

fulfilled 
paying no attention to 
living as parasite 
declare that something is out 
of the question 
not yet satisfied 
money got in return for work 

done 
standards 
make sure of certain 

, 
I 



UNIT FIVE 

The Universality of the Family 

Some form of family is found in virtually all human 

societies. Many explanations have been suggested for this. 

Some of these explanatinns take the form of "conjuctural 

history" in which origins are derived from "known principles 

of human nature," and the evolution of social institutions 

is traced from presumptive beginnings. Rebert Briffault, 

for example, found the ~rimal source of the family in the 

biolobical tie between mother and child. The "original" 

family was therefore matriarchal and all other forms emerged 

from this beginning. He found evidence for this interpreta­

tion in the prevalence of matrilineal kinship systems among 

primitive tribes and in the apparent ignorance of physical 

paternity in a few of the simplest societies. The wei ght 

of anthropological evidence does not support this inter­

pretation; some exceedingly simple societies have patrilineal 

kinship systems and the ignorance Qf biological paternity 

does not result in the absence of a social]y recognized father. 

A second explanation for the neur universality of the 

family stresses the importance of sexual needs and the re­

quirements of human reproduction. Yet the institutionali­

zation of sex relations, found in all societies, cannot 

suffice to explain either the marital relationship or the 

importance of kinship ties. Although no society leaves the 

expression of sex desires or the selection of sexual partners 

totally unregulated, there are many cases in which sexual 

intercourse before or outside marriage is permitted tr even 

positively sanctioned. Of 250 societies for which George 

Murdock found data, "65 al l ow unmarried and unrelated persons 

complete freedom in sexual matters , and 20 others give 

qualified consent, while only 54 f~rbid or disapprove pre~ 
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marital liaisons between n.n-relatives, and many of these 
allow sex relations between specified relatives." 

The effects of pregnancy and childbirth upon the 

woman and the prol~nged infancy ~f the child have also been 
cited as the basis for the universality of family. Mother 
and child require support and care which marriage ensures. 

But these needs can be met without marriage or a husband­
father, since blood kin of the woman can provide for her 

needs and those of her children, as indeed they do in many 
cases described by anthr.pologists. The presence of a 

husband, it 1t{Quld seem, is theref.re essentially a result 
of social and cultural inducements and pressures rather than 
of biological requirements. 

The explanation for the almost universal presence of 

the family must then be found in the nature of society itself. 
A widely accepted theory centres upon the functions performed 
by the family for the maintenance and continuity of organized 

social ·existence. This universal social structure, Murdock 
writes , produced through cutlural evolution in every human 

society is presumably the only feasible adjustment to a series 

of basic needs -- needs identified as sexual, economic, rep­

roductive, and educational. 

A. Decide whether the fellowing statements are true of 

false according to the passage ab.ve. 

1. The explanations of the universality .f the family are 

based on conjuctural history. 

2 . The biological tie between mother arui child shows that 

the original family was matriarchal. 
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3. The fact that i n some primitive societies there are 

patrilineal kinship systems and soc i ally recognized 

fathers disproves Briffault ' s claim that the original 

family was matrilineal. 

4. Because of sexual needs and the need to reproduce , we 

havc families in all societies . 

5. In some primitive societi es physi cal paternity is not 

known. 

6 . Sex relations are institutionalized in al l soci eties . 

7. Since sexual intercourse before marriage and even out­

side it is permitted in many soci eties, the need for 

sexual satisfaction and human reproduction cannot be 

the reason for the existenc e of the family. 

8 . Sh .. rty five of the 250 societies studied by G • . Murdock 

allowed unmarried and unrelated persons sexual freedom. 

9. Mother and child require support and care which marriage 

ensures. 

10. The functions of the family a r e irrelevant to the under­

standing of the fami ly. 

11. The family has undergone cultural evolution. 

12 . The fami l y is a social means of acquiring many basic needs. 

B. Insert 'many ', 'most ', ' some ', 

where required. 

' few ' and ' all ' , 

1. Will you have _________________ more tea? 

2 . An employer is sure to ask his typist how ____________ __ 

. words she can type per minute . 
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3. Not students pass the ESLCE every year. 

L,. He .vas wrong almost the time . 

5. If you need more papers , please ask the 

secretary. We do not have here for 

ourselves. 

6. Only __________________ pe~ple got good results but 

7. 

--------- of the members pf the group disappointed 

us. 

of the c l ass without any exception 

had the same view. 

8 . It was a great disaster . 

to safety. 

___________ people escaped 

9. came but 

the required documents . 

_______________ brought 



universal (adj.) 
conjucture (v) 

presume (v) 
presumptive (adj.) 

primal (adj.) 

matriarchy (n) 

matrilineal (adj-. ) 

patriarchy (n) 

patrilineal (adj.) 

paternity (n) 

kinship (n) 
anthropology (n) 

socially recognized 

reproduction (n) 
institution (n) 

institutionalize (v) 

suffice (v) 

regul ate (v) 

sanction (v) 
consent (n ) 

prolong (v) 

i nducement (n) 
feasib l e (adj . ) 
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GLOSSARY 

, - found everywhere 

guess , put f~rward an opinion 
without facts as proof 

suppose 
based on likelihood although 

there is no proof 

thief , mai n 
social organization in which 

mother s are the heads of families 
descent, line of ancestors from 

the mother's side 
social organization in which 

fathers are the heads of families 
descent, line of ancestors from 

the father's side 
fatherhood; being a father 
b lood relationship 

science of man, especially of 

the beginnings , development, 

customs , and beliefs of mankind. 
known , acc'epted by the peopl e in 

a certain community 
havi ng children 

long- established law, cust.m 
or practic e 

establish as a law, custom , or 
practice 

be enough 
control systematically 

permit 
agr eement or permission 

make longer 

cause 
that can be done, possible 



UNIT SIX 

The Primary Relation 

The depth of communication in primary relations is im­
portant because the expressi~n of feelings and beliefs tends 

to influence the feelings and beliefs of others. Although 

communication does not guarantee agreement, it does facili­
tate and encourage it, and where communication is intimate 

and extensive, similar attitudes and feelings naturally tend 
to develop. In nonprimary relations, though there may be 

agreement or understanding on some matters, it may not be 
carried over to other matters. In the primary relation, 

however, increased communication brings with it an increased 
opportunity for individuals to influence each other. Socio­

logists emphasize the contribution of the primary group to 
the formation of character, for example, in the influence of 
parents upon children. 

Primary relations' d" not presume unqualified affection 

and cordiality. All relati~nshi)'s involve tensions as well 
as positive responses, but they cann~t long subsist on anta­

gonism. The primary relation entails a positive valuing of the 

other, a sense of belonging together and sharing a common 
identity. When a personal relation is characterized by 

antagonism, communication is hampered, and rElspnnse is usual­

ly limited to a part of the other ' s pers~nality. 

In the primary relation personal satisfactions are 

paramount. Individuals enter into primary relations because 
such relations contribute to personal development, security 

and well-being. In the primary relation the indiVidual is 
accepted for himself and not merely as a means to a practical 
objective. 
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Primary relations -:".fiually, but not necessarily , involve 

face-to-face interaction. Families, lovers, and friends may 

be separated physically yet maintain their primary relati1ns. 

Obviously, many face-to-face settings are impersonal, for 
example a courtroom. Hence being face-to-face should n~t 
be considered part of the definition ~f a primary relation. 

It is a congenial condition and a probable accompaniment 
rather than an essential feature. 

A group is primary insofar as it is based upon and 
sustains pri mary 

together closely 
relations. Where people live or work 

for some time, groups based on 

lations usually emerge. Families., play groups, 

primary re­

and neigh-

bourhood circles offer congenial conditions for primary 
group formation. However , not all small grAups are primary. 

For example, a committee working together ~ver a consider­
able time; but composed of men ·", f varying backgrounds., ages., 

and ranks, may offer little opportunity for primary group 

formation. Small size facilitates primary group formation 

but in itself is not sufficient. On the ~ther hand, large­
ness, although not a cQngenial conditi on , does not neces­
sarily prevent formation of primary groups. Sociologists 

sometimes speak of whole communities as based on primary 

relations. 

A. Study the following statements from the passage: 

In nonprimary relations, though there may be agreement 
on some matters , communication may not be carried over 

to other matters . 

In the primary relation, however, increased communication 
helps individuals to influence each other. 
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Fill in the b l anks i n the following sentences using the 

link words : However , but , though , even though, although, 

nevertheless, yet, wherever appropriate . 

1 . She can ' t help liking him. 

admire hi m. 

she does not 

2. I have eaten my di nner ______________ _ I was not hungry . 

3. He does not want to sel l the house ______________ __ 

she is longing to move. 

4 . he is rich , he is not happy. 

5. The factory workers work very long hours . 

their wedges are very low. 

6. ________________ the house is beautiful, the 

furntire is very shabby. 

7. You can take a horse to water 

cannot make it drink. 

_________________ you 

8. He is a nice man. 

any problem. 

___________________ , he can never sol ve 

B. Compl ete the fo l lowing sentences us i ng the followi ng 

link words l·rherever appropriate: when , since , after , 

as , Ulltil, because , before , 

1 . You can go home ____________________ you have finished 

your work . 

2 . I saw him , he was i n t he library. 

I don ' t need the car , you may borrow it 

thi s evening. 

.-.. 
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4 . He will eat ___ ______ he has finished hi s work. 

5. She has brought the photographs ___________ you asked 

to see them. 

6 . Don ' t say anything __________ you have heard every-

one ' s opi nion. 

7., Don 't l eave t he room __________ she c'omes . 

8 . We .rai ted for him _ ____________ he came. 

9. He moved here ________________ his father died . 

10. _ _____________ you made all that noise last night , my 

nei ghbour compl ained to me . , 

C., The fol l owing statements are all from the passage. 

Decide whether they a r e true or false .-

1. In nonprimary relations there may be agreement on all 

matters affect i ng the group . 

2 . In pri mary relations intimate and extens i ve communication 

hel ps i ndividuals to i nflu ence each other. 

3. Sociol ogi s t s emphasi ze the c ontri bution of t he pr imary 

group to the f ormation of character . 

4 . Communication does not guarantee agr eement . 

5. Although affect i on and cordi ali ty characterize a primary 

group , there may be temporary tensions. 

6 . Communicati on i s hampered by antagonism. 

7. , The primary re l ation is marked by antagonism~ 

8 . The individual is welcomed i nto a primary group . 

9. The individual is insecure i n a primary rel ation. 
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10. Primary relations offer the benefit of self-satisfaction 
whi ch occupies an important place in the relation. 

11. Primary relations are always face-to-face. 

12. In a primary relation the members may be physically 
separated. 

13. Courtroom settings are personal . 

14. Primary relations are always personal . 
. 

15. Primary groups are always based ~n primary relations 

irrespective of the size of a group. 

16. Primary groups are always small. 



communicate (v) 

primary relati"n 

intimate (adj . ) 

attitude (n) 

n"'nprimary relaii"ln 
influenc e (v) 

sociology (n) 

sociologist 

cordial (adj . ) 

tension (n) 

antagonism (n) 
entail (v) 

hamper (v) 

personality (n) 

paramount (adj . ) 
practical objective 

setti ngs (n) 
impersonal (adj.) 
sustain (v) 

congenial (adj . ) 
facilitate (v) 

1 38 

GLOSSARY 

pass "on news, information , 

feelings, etc. t~ somebody; 
share or exchange ideas, etc. 

with someb",dy . 
very intimate (close) relttion 

or interacti"ln 
very close and' familiar, inner­

most and ~ ersonal 
way 'Qf thinking, feeling , or 

behaving 
f " rmalj impersonal interactil'n 
affect s omebody ' s character , , , 
beliefs, or actions through 

. "\1 

example~ fe~r, admi~atil'n 

science;, l')r theL):l8hre and .. ~ 

growth of s . ciety 
student of, Ar expert in s .ciology 

warm and sincere 

mental strain or excitement ; 
conditi~n when feelings are not 

relaxed , when r e l ations are cool 

active opp~ sition 
make necessary 

hinder , prevent from ml'vement 

or activity 
character 

gr eat 
advantage 

situations 
not close, not intimate, formal 

maintain', enable to continue 
' .. ' fav"'ur~bl e , suitable 

make easy 
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APPENDIX C 

PRE-TEST 
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Sec: 

I. Read the following passage and answer the questions 

below it . 

Size and density of population are usually hallmarks of 

the urban community, but there is little agreement about where 

the line between rural and urban shAuld be drawn. In the 

Uni ted States any settlement with a population IIf -.2500 or 

more is classified as urban. In India, Ceylon, Belgium, 

and Greece the dividing line is set at 5000 . -These definit­

ions are inevitably arbitrary and tell us nothing about the 

characteristic ways of life or forms of sociai structure found 

in the city. Nevertheless, the facts of size and density con­

stitute basic characterist~from which a theory of urban 

soci ety has been derived. 

\·li th growing numbers comes a greater heterogeneity of 

population. The city continually recruits its residents 

from elsevlhere -- farms, villages , verhaps other c i ties ~or 

even other societies or natinns -- and these migrants bring 

with them diverse beliefs , values, and ways of life. Increas­

ing size requires a greater divisi~n of labour and the emergence 

of new, often highly specialized roles . Both size and hetero­

geneity preclude the pervasive familiarity with $thers charac­

teristic of the small community . More and more of one ' s social 

life is organized in formal and impersonal relationshi ps that 

discourage the possibility of intimacy; the f~rmal association 
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supplants the primary group as the context in which one pur-

sues many of the routines of daily life . 

A. Underline the meanin~ of each of the fo llowing words as 

they are used in the passage . 

1. hallmarks a. grades b . signs c . halls 

d . places 

2 . arbitrary a . based on r eason b. based on f acts 

c. based on opinion d . based on research 

3. derived a . drawn b . got c . written 

d. calculated 

4 . heterogeneity a . different kinds b . same kind 

c. density d . many 

5. diverse a . same kind b. backward 

c . many d. different ki nds 

6 . specialized a. professional b . ordinary 

c. simple d . different 

7. impersonal a . intimate b . not intimate 

c . hateful d . informal 

B. Give answer s to the foll owing questions from the 

passage . 

1 . Where should the line between rural and urban be drawn ? 

2 . What is the mini mum number of people for a settlement to 

be ca lled urban in Ceylon? 

3. ~lat comes with the growing number of people in urban 

centres? __________________________________________________ ___ 
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4. What is division of labour the result" of? 

5. What is the small c~mmunity defined by? 

6. Why is one's social life in the city formal and impersonal? 

II. Read the following passage and answer the questions 

below it. 

A rumour is an unconfirmed, but not necessarily false, 
communication usually transmitted by word of mouth in situa­

tion of anxiety or stress. Rumoursspring up in unstructured 

situations when information is needed but reliable channels 
do not exist. 

Because they are so readily influenced by emotions, 

rumours tend to be rapidly iisseminated and to distort and 
falsify the facts. A rumou: " may begin as an inaccurate or 
distorted report because of the narr?wing of perception in 

an emotionally charged situation. It may become progressively 

more distorted, because all oral communication is subject to 

distortion. Even when emotional elements are lacking, factual 
reports tend to become shorter and simpler as they are passed 

on, with distortion of details in accordance with personal 
and cultural predispositions or sets o 

Truth or falsity of rumour is irrelevant: a story is 

told and believed not because it is demonstrably true, but 
because it serves a need for the teller and for the listner 

who becomes a teller. Sometimes the need is to achieve 
status in the listner ' s opinion , and the story will be dis­

torted in ways that will pl"ease him. The aim is not to convey 

1 

I 
I 



142 

information but to induce in the listner the same emotional 

attitude toward the alleged information that the teller has. 

In times of crisis and emergency, though information 

is of supreme i mportance , it is ~ften unavailabl e. In a 

disaster like a flood or an invasion, official sources of 

information often disintegrate; in periods of social tension, 

they are often distrusted and lose their atmosphere of 

authority. In such situations rumour rushes in to take the 

place of more secure knowledge. 

A. Underline the meaning of each of the following words as 

they are used in the passage. 

1. transmitted 

2. reliable 

3. disseminated 

4. distort 

·5. irrelevant 

6. convey 

a . heard 

c . written 

b. broadcast 

d. I!assed on 

a. that may not be trusted 

b. that may be depended upon 

c. that may be ignored 

d. that may be wrong 

a . gather ed 

c. spread 

b . given 

d. collected 

a . give false information of 

b. give true information of 

c. correct wrong information 

d. refuse 

a . related to 

c. significant 

b . not important 

d. essential 

a . make known to someone 

b. keep secret 

c. take away 

d. conceal 
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7. supreme a . great b. minor c. lacking 

d. little 
in 

8. disaster a. rainfall b . happiness 

c. t erribl e accidnet d. great luck 

B. Refer to the above passage: (a) Decide whether the 

following statements are true or false according to 

the passage, and (b) Write out the true stat ement 

which expresses the most central idea. 

Paragraph 1 

1. Rumours are a l ways transmitted by word of mouth. 

2. In abnormal situations information channels may not 

be reliable. 

3. A rumour is a communication which may be false and 

which is passed from one person on to another in 

situations of anxiety or stress. 

Paragraph 2 

1. Rumours are not influenced by emotions. 

2. Oral communication is sometimes distorted. 

3. Rumours are influenced by emotions and so they spread 

fast and distort facts. 

4. When emotions are high ~ur perception becomes narrow. 

Paragraph 3 

1. Whether a rumour is true or false is not the concern of 

the teller because his interest is to satisf y his need 

by telling the rumour. 
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2. A person distorts a st0ry in the way he wishes. 

3. The purpose in telling a rumour to others is to inform 

them about something . 

Paragraph 4 

1. Official sources of information disintegrate in a di s­

aster such as a flood or war. 

2. People distrust official sources of inf"rmati-in during 

periods of social tension. 

3. In abnormal distuations as a result elf, disasters for 

example, rumours replace the mass media. 

111.- Read the following passage and answer the questions 

below it. 

Last week, Solomon's wife had an accident. Solomon's 

youngest child, Joseph, was at home when it happened. He 

was playing with his new toy car. Solomon had given it to 

him the week before, for his third birthday. 

Suddenly Joseph heard his mother calling ' He l p ! Help~' 

He ran to the kitchen. His mother had burnt hersel f with 

some hot cooking oil. She was crying with pai n and the pan 

was on fire . 

Snlomon had gone to his office. Both the other children 

had gone to school. Joseph was too smal l to hel p h:i,s mother , 

and she was too frightened to speak sensibly to him. But he 

ran to the nei ghbour's h~use and asked her t ~ come and hel p 

his mother. She soon put out the fire and took Joseph ' s 

mother to the clinic. 

When Solomon came home , his wife toid him what had 

happened. He was very proud nf his son. 'When you are a man, 

y.~ will be just like your father, I he said. 



A. Refer to the relevant contexts in the above passage and 

replace or expand the underlined expressions with ex­

pressions which make the meaning clear. For example: 

Joseph was at home when it happened. 

Joseph was at home when his mother had an accident . 

1. He was playing with his new toy car. 

2. Solomon had given it to him the week before~ 

3. But he ran to the neighbour ' s house and asked her to come 

and help his mother . 

4. She soon put out the fire and took Joseph's mother to 

the clinic. 

5'. His wife told him what had happened. 

B. Four alternatives are given to answer or complete each 
of the following.. Choose and underline the best alternative. 

1. How old l'laS Joseph? a . two years c. four years 

b. three years d. one year and 

a half 

2. How many children had Solomon? a. one c. three 

b . t,yO d. four 
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3. Where was Joseph playing ? a . in the nei ghbour's house 

b . in the kitchen 

c. in his house 

d. in the field 

4. Which people were in Solomon ' s house when the accident 

happened? 

a . Joseph and his mother 

b . Joseph, his mother and his brothers 

c. Joseph ' s mother and her neighbour 

d. Only Joseph's mother 

5. - Solomon was proud of his s en be~ause Jeseph 

a; helped his mother go to the clinic. 

b. · helped his mother put out the fire. 

c. cried for help 

n. had done what he was able to do. 

TV.- Read the following passage and fill in the blanks with 

the appropriate link- words from among the following: 

then, and, when, however, but , yet , instead, a lthough, 

so , because. · You may use a link- word more than once. 

Television was discovered by John LOgie Baird. 

he was young , he built an aeroplane . He tried to fly in it 

_________ it crashed down below. , Baird was fortunate 

not to be kill ed. Whe~ he was older he tried to make diamonds 

from coal. The only result was an en~rmous -explosion . 

he became a business man. His .business failed. He thought 

of working at tel evision. his family advised him not 

to, he did not listen to them. he rented an attic, 

bought the apparatus he needed worked for a long time. 

_______ he was not successful. One day, ________ , he saw a 
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picture on his screen. he rushed out to get someone 

he could t el evise. He found an office boy and took him back 

to his room. No image of the boy appeared on his scr een 

the boy, terrified, had put his head down. 

he put it up agai n , his picture appeared on the screen. 

how televi sion was discovered. 

That ' s 

B. Read the above passage agai n and classfiy t .he underlined 

link-words a ccording to their function. For example : 

' since ••• ' states reason or cause . Wri te the link word 

against t he word indicating its function. 

1. Time sequence 

2 . Crmsequence 

3. Cause 

4 . Concession 

5. Opposition 

6 . Addition 

v~ Rewrite the following pairs of sentences by using suitable 

sentence connectors fr 0m among namely , for example , in 

other words , for this r eason, that is to say. Think 

carefully about the meaning connect i on. You need not 

always join the two sentences to make one sentence . For 

exampl e : 

Several kinds of metal are used for making coins. Copper 

is often used . 

Several kinds of met a l are used for making coins. Copper , 

for example', is often used . 
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1. He owes money tA the bank , to several shops and to many 

of his friends. He is bankrupt . 

2 . Individuals live in groups . The behaviour of each 

individual is affected by the behaviour of others . 

3. In Western societies social stratification takes the 

form of a class system. In Britain a distinction is 

usually made between the middle class and the working 

class . 

4. In Western Europe, parents do not usually teach their 

children science , and teachers do not teach table 

manners . What is taught at home is usuall y quite dif­

ferent from what is taught at school . 

5. Only one country abstained from voting at the FAO meeting. 

This country was France . 

VI. Combi ne each of the following pairs of sentences into 

a s ingl e sentence . Make the second sentence into a 

r e l ative clause and insert it in the blank in the first 

sentence. Write the sentence in full. Use the r elative 

pronouns: who , which, that, whose . 

1. In an automated system the machines are checked 

by other machines . The machines guide t he flow of 

materi als and keep records of output. 
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2 . A person i s like l y to stand out among his 

coll eagues . This person has a special talent of some 

sort . 

3. There were seventy five families . The average income 

of these families was two million dollars . 

4 . " The group is very influential. He belongs 

to the group . 

VII. Reorder the following sentences so as to form a coherent 

paragraph . 

1. The great game parks in Africa have been responsible for 

saving many rare and beautiful animals from extinction. 

2 . Several rare spec i es of deer and antelop e are preserved 

in Ethiopi a ' s large game reserves, the Awash National 

Park. 

3. The gi raffe , too , now lives peacefully in many of Africa ' s 

~ame reserves, protected from hunters and farmers. 

4 . The white rhino , for example , is now safe from extinction , 

a l though in 1962 no mor e than 80 remained alive . 
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VIII. Underl ine the main subject and the main verb in each 

of the following sentenees. 

1 . Q"e team that performed more than two hundred operations 

found that nearly half the patients underwent a change 

of personality. 

2 . In one publ icized case in England a young salesman with 

an apparent compulsion to gambl e was arrested for larc eny. 

3. Mostly because of inflation , but a lso because taxes have 

been creep i ng upward, the actual buyi ng power that people 

have been getting from the money in their paychecks has 

declined by nearly 4% over the past year . 

I X. From the alternatives given choose and circle the one 

that logically follows the given sentence. 

1. We have spoken of marriage as a formal contract . 

a . However, thi s contract takes the same form in 

different societies • 

. b . However , this contract does not take the same form 

in different soci eti es . 

c. The contract is an essentia l feature of marriage . 

3. In Wester n societies , for instance , the union of a man 

and a woman is given the status of l egal marriage by 

being regi stered by an official r ecognized by t he state. 

a . In some African societies, for example , marriage 

has nothi ng to do with an of ficial r egistration 

of this kin~ . 
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b. In some African societies , however , marriage has 

nothing to do with an offici al r egistration of this 

kind . 

c . Si milarl y in some African s nci eties the couple are 

not given l egal status by being registered by a 

government official . 

5. I n such societies the marriage is legalized by the formal 

exchange of go ~ds. Generally it is the bridegroom who 

is required to make a payment of goods to the bride ' s 

kin. 

a . But the goods are expensive . 

b . Sometimes , however , the bridegroom 's kin make a 

p~ffient to that of t he bride . 

c . Someti mes , however , the bride ' s kin make a payment 

to that of the bridegroom ' s . 
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APPENDIX D 

POST-TEST 

Sec. 

I. Read the following passage and answer the questions. 

The Family 

The family is only one of the variety of agencies of 

socialisation. By socialisation we mean the process by which 

cultural, soci al and moral values and beliefs are transmitted 

from one generation to the next. In other words, through the 

socialisation process we learn the basic facts necessary for 

the performance of a variety of social roles in the society in 

which we grow up. 

The socialisation function of the family is a generalised 

one, and is a imed at preparing us for membership of the kinship 

group and the community. The way in which the process operat es 

will depend l argely upon the views taken by the parents of what 

their children ought to be like when they are grown up. This, 

in turn, will depend on the envir.nament of the home and the 

community in which it is established. For example, an 

agricultural village family is likely to be living in a very 

different setting from a professi~nal fami ly in the city. 

In the rural community emphasis will be placed upon values 

such as group solidarity and the belief in the natural super­

iority of the male. The family will transmit these values to the 

children in order to prepare them for their future roles as 

adults . Thus the child will grew up placing greater value 

upon a differentiati~n of the roles of husband and wife than 

upon equality, and so on. 

However, in the case of the city family educated t~ profes­

sional standards, the process is likely to take a different form. 

The child is mor e likely to be taught the values necessary for 
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success in a world dominated by individual achievement. He 

will be taught that hard work is necessary to bring about 
academic success ,which is the forerunner to occupational success. 

To make the best of occupational success he will be taught the 

value of having an educated wife who can share in this by 

working at her own trained profession to contribute to the 

material success of his marriage. 

A. Four alternatives are given to each of the following words. 

from the passage. Choose and circle the letter of the one 

that defines the word as used in the passage. 

1. agencies a. offices c. means 

b. customs d. departments 

2. roles 13,. duties c. positions 

b. orders d. morals 

3. setting a. house c. urban area 

b . rural area d. environment 

4. achievement a. failure c. life 

b. success do' selfishness 

a. sign of what is to come next 

b. sign of success 

c. sign of f a ilure 
d . sign of what has already passed. 

B. Answer briefly the following questions from the passage. 

1 . What i s the function ef the second sentence in paragraph 

one? (Answer in maximum four words) 

2, What is the function of the third sentence in paragraph 
one? ( In four words maximum) 
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3. In paragraph two sentence number oxemplifies the idea 
----' 

stated in sent ence number in the same paragraph. 

4. In the last paragraph a contrast is given. What is the 

contrast between? (Answer in maximum six words) 

C. The following are questions or unfinished statements, 

each with f~ur suggested answers . Choose the one which 

you think is most accurate in each case p and circle the 

letter. 
1. Socialization is the proces s which helps people 

a . to prepare for family and community membership. 

b. to learn social roles. 

c. acquire various kinds of values and beliefs . 

d . do all of the above . 

e . do only (b) and (c) 

2 • . The behaviour of adults largely depends on the 

3. 

a. socialization process when they were children. 

b. community influence later in their life . 

c • . agricultura l setting. 

d. professional training they receive • 

. In 

a. 

b . 

c. 
d. 

e. 

the rural community 

· relationship among the people is very clese. 

women enjoy equal treatment as men. 

men are superior to women. 

· a and b 

· a and c 

4 . In the urban areas human relations are characterized by 

a . love and considration for others . 

b • . material interests. 

c • . professional training . 

d. large families . 

~ 

1 
I 



D. Choose and circl e t he l etter of the sentence that expr es ses 
the central idea (main idea) of the paragraphs from the 

passage . 

Paragraph 2 

I. a. The fami ly i s a socializing institution whi ch operates 

in a mor e or less similar manner in all societies. 

b . An agricultural village family lives in a differ ent 

s etting from an urban professional family. 

c. The individual acquires various values and beliefs 

through the family depending on the family condition 

and that of the communi ty at l a r ge . 

d. Family socialization prepar es individual s for kinship 
membership . 

Paragraph 3 

2 . a . Rural sociali zation emphasizes the importance of group 

life and the role of men . 

b. Rural socialization i gnores the role of women but 

emphasizes individual success. 

c. The vill age families teach children that the husband and 
wi fe enjoy equal social status . 

d. Both urban and DUral life i s based ~n hard work. 

II. Read the passage carefully and answer the questions that 

follow it . 

Urbanization 

It i s gener ally agr eed that the first true cities appeared 

about 5000 years ago in the food- producing communiti es of the 
Middle East . The cities of Sumeri a , Egypt and the Indus Valley 
possessed a number of characteristics which distinguished them 
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as truly urban. The cities were very much larger and more 

densely populated than any previous settlement, and their 

function was clearly differentiated from that of the sur­

rounding villages. In the cities the old patterns of kinship 

relations were replaced by a complex hierarchy of social cl asses 

based on tho -speoialization of labour. The cities acquired the 

basis for an effective capital by collecting the surplus of the 

primary producers in the village . Moreover, the need t o keep 

records led to the development of writing and arithmetic, and 

the increased sophistication of urban society gave a new impetus 

to artistic expression of every kind . 

Every medieval city began as a small settlement which 

grew up round a geographical or cultural focal point. This 

would often be a permanent structure such as a fort, a cathedral 

or a large church. In districts where travel and trade were 

well established, it might be a market, a river crossing, or 

a place wher e two or more trade routes converged. In studies 

of urban geography the oldest part of a town is referred to 

as the nuclear settlement. There are many small towns in 

Europe vlhere it is still possible t ·" trace the outline of the 

origi nal nucl ear settlement . It is" of course, much more 

diffi cult to do this in the case of a l arge modern city which 

has grovm to many times its original size. 

A. Four alternatives are given t o each of t he following words 

from the passage. Choose and circle the letter of the one 

that defines the word as used in the passage . 

1. distinguished a . respected c . divided 

b . marked d. compared 

2 . records a . songs c . great succ esses 

b . plays d. written acoounts 

3. focal a. c entral c. nearby 

b . l ens d. peripheral 
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4. r outes a . centres c . exchanges 

b . markets d. ways 

5. trace a . go back c. copy 

b . follow d . predi ct 

B. Answer the following questions from the passage . , Answer 

precisely and to the point . 

6 . In what part of the world did the first citi es appear? 

(Give this i n only two or three words) 

7., "The cities of Sumeria, • • • possessed a number of 

characteristics ••• (paragraph one . ) State each 

characteristic in maximum four words. 

8. Why woul d the cities need the surplus of the producers in 

the villages? 

9. What were ~~ - ralations among city people based on? 

(Answer in two or three words) 

10. What were the relations among village people based on? 

(Answer in one or two words) 

11 . Cities grew up round geographical or cultural focal points . 

Give two exampl es for each one . 

(Give in no more than three words.) 

geographical 

cultural 
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4. routes a . c entres c . exchanges 

b . markets d . ways 

5. trace a . go back c. copy 

b . follow d. predict 

B. Answer the following questions from the passage . Answer 

precisely and to the point . 

6 . In what part of the world did the first cities appear? 

(Give this in only two or three words) 

7. "The cities of Sumeri a, ••• poss essed a number of 

characteristics ••• (paragraph one . ) State each 

characteristic in maximum four words. 

8 . Why woul d the cities need the surplus of the producers in 

the villages ? 

9. What were 1fll$ -.. rslations among city peopl e based on? 

(Answer in two or thre e words) 

10 . What were the r elations among village people based on? 

(Answer in one or tV/o words) 

11. .. Ci ties grew up round geographical or cultural focal points. 

Give two exampl es for each one . 

(Give in no more than three words . ) 

geographical 

cultural 
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12. Why is it difficult to trace the original nuclear settle­

ment of a modern city? 

III. Read the following passage carefully and answer the 

questions below it. 

Social Stratificati"n 

If we look at the structure of societies, it will be 

seen that they are divided into different level s , or strata. 

A society is stratified in the sense that differ ent sections 

of the community a r e differentiated according to the amount 

5 of incoille or power they enjoy. People in the higher social 

levels have privileges which are denied to those in the lower 

strata o In \-'estern societies, this siratification usually 

takes the form of differentiation according to social class. 

But this is not the only kind of social stratification. In 

10 some societies, for example, it takes the form of a caste 

system. 

One ma jor difference between a caste system and a class 

system i s that in the former an individual is ass i gned a 

permanent position in his society at birth and cannot move 

15 from one level in the system to another , whereas in the latter 

he can , at least in principle . 

If a person is born a member of one caste , he cannot 

become a member of another . In India , for exampl e , a man who 

is born into the Kashatriya caste cannot move into a higher 

20 caste and become a Brahman , nor into a lower caste and become 

a' Vaishya. 

In a class system , on the other hand, there is a degree 

of social mobility. If a person is born into one class, he 

is not bound to remain in it but may, if he has the opportunity , 

25 move into another . Thus, someone who is born into a working-
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class family may in the course of his life become a member of 

the middle class or vice versa. 

A. Write ' True ' or ' False ' for the following statements 

from the passage . Justify your answer by writing the 

number of the line or lines in which the information 

is to be found in the passage . 

e . g . Question No . 7 = True , lines 5, 6 , 10 ,. 11. 

1. Social str atification takes the form of a caste system. 

2 . Social stratification somet imes takes the form of a 

class system. 

ar e 
3. caste systems and class systems~examples of di ffer ent 

forms of social stratification. 

5. In the caste system one can move from ~ne level in the 

system to another , at least in princi ple . 

6 . It is always possibl e for working- c l ass peop l e to move 

into a higher level in a class system. 

Eo Write the word or words to whi ch the following words 

refer . (The number of the line in which the word is to 

be found in the passage is given in brackets.) 

e .• g .. they (line 2) = societies 

1. they (line 5 ) = 
2 .. those (line 6 ) = 
3. this (line 9) = 
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5. 

6 . 

7. 

C. 
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it (line 10) = 

latter (line 15) = 

another (line 18) = 

another (line 25) = 

Choose and circle the letter of the sentence that 
expresses the central idea (main i dea) of each ~i 

the fo llowing paragraphs from the passage . 

Paragraph 1 

I. a. Some peop l e have privileges which are denied to 
others. 

2 . 

b. I n ylestern countries the differentiati on among 
people takes a class form . 

c. Income indicates that a person belongs to a certain 

class. 
d. Societies are divided into different levels according 

t o their income or power. 

Paragraph 2. 

a . 
b . ·. 

c . 

Castes do not allow social mobility . 

Classes pe=it individuals t o move one class to 
another . 
The difference between the caste system and the 

class system is that only the c l ass system pe=its 

social mobility. 

d* A Kashatri ya cannot become a Brahman in India. 
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IV. Read the following passage and fill in the blanks with 

the appropriate link-words from among the following: 

similarly 

for this reason 

although 

for exampl e 

so 

in other words 

however 

as a result 

because 

Tewodros's desire was to introduce 

important reforma - to the country, the conditions that 

existed at that time were not mature enough for this. 

_____________________ , there was a major difference between 

what he tried to fulfil and what was actually possible to 

do. ____________________ , Tewodros sought t o' build a 

1:!l ; ."ed. froG country under a centralised administration of 

the monarchy. He wanted to get rid of the feudal chiefs 

_______________ they were oppressive. 

the feudal lords feared they would los e their position. 

they strongly opposed the idea of cen-

-----,----
tralization. the Orthodox Church 

resisted the reforms. The changes were understood to be 

a threat to the strong influence the church had on the life 

of the people. ---------- the clergy warned the 

people not to accept the reforms. 

Tewodros ' s support among the peasantry gr adually diminished. 
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V. The following is a passage about "Socialising the 

Individual" . Choose and circle the l ett er of the 

sentence that logically follows each of the given 

sentences so as to make a coherent paragraph. 

1. The family is a vital institution for socialising the child. 

?.; 

a. So the family cannot hope to socialise the child in 

every aspect of social life. 

b . And the family cannot hope to socialise the child 

in every aspect of social life . 

c. However, the family cannot hope to socialise the 

child in every aspect of social life. 

d. In other words the family cannot hope to socialise 

the child in every aspect of social life . 

For 

a . 

b . 

c. 

d. 

this reason other agencies share the responsibility, 

and of these the school is the most important. 

but·of this the school is the most important . 

and; for example, the school is the most important. 

and, on the other hand, the school is the most important. 

5. The family is concerned with socialising its members into 

the group . 

a . Similarly, the school is concerned with socialising 

its pupils into the wider society . 

b . Nevertheless the school is concerned with socialising 

its pupils into the wider society. 

c. Moreover , the school is conc erned with socialising 

its pupils into the wider society. 

d. The school , on the other hand , is concerned with 

socialising its pupils into the wider society. 

7. School is very closely linked with our participation in the 

economic system. 

a . But there is a very close link between school and the 

occupation we take up in adult life . 

b . That is to say, there is a very close link between 

school and the occupation we take up in adult life. 



163 
c . On the other hand, there is a very close link between 

school and the occupation we take up in adult life. 

d. On the contrary , there is a very close link between 
school and the occupation we take up in adult life. 

8 . Nowadays occupational success cannot be ensured without 

prior training in school , which the family cannot provide. 

VI. The fo llowing sentences form a paragraph about the given 

topic. But the sentences are out of order. Reorder the 

sentences so as to form a coherent paragraph. (Write 

only the numbers in the right order.) 

Man and Wildlife 

1. The grassy p lains where i t onc e lived have been taken over 

by man's domestic animals. 

2 . Gorillas , for instance , are seriously threatened. 
3. One of the great dangers to wildlife is man's need for 

land. 
4 . Among other animals that a r e in danger of this kind a r e 

the Indian rhino , the Mexican bear , and many varieti es 

of deer , lion and monkey , as well as many smaller animals. 

5. Another exampl e is the Indian buffalo which has also 

become rare. 

6 . He is taking over more and more land in order to grow food. -

7. This is becaus e the forests where they live a r e being cut 

down to make way for f arm fie lds . 

8 . This means that the natural homes of wild animals are 
being destroyed. 
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VII . Connect each of the following pairs of sentences . 
Study the relationship of the pairs of sentences and us e 
suitable connectors to j oin them . You do not in every case 

need to join them into one sentence . 

1 . In the country- side peopl e emphasize group solidarity. 
In the urban areas individual achievement is emphasized. 

2 . The fruJuly prepares us for membership of the kinship 
group fu~d the community. The family is one of several 

socialising agency. 

3 •• People wanted to keep records of their trade transactions . 
'.-Tri t:tng and arithmetic were developed. -

4 . In a class society there is some social mobility . - In 

Britain someone born into a working cluss family can 

become a Clember of the nuddle class. 

5. The tl-IO countries have agreed upon sever al joint ventures. 
These ;fill greatly enhance the people I s standard of living. 

6 . The Bermuda Triangle still remains a mystery . - Much has 
been written about the Bermuda Triangle . -

7. - The faliu l y is an important institution for socialis i ng 

the child . ' It i s not the only means of socialisation. -

8 . Interests guide our behaviour . vJe r ead a book in order 

to get some useful information from it . 

I-
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