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ABSTRACT

The purpose of this study was to find out the rela=—
tive effectiveness of the traditienal and cemmunicative
approaches to the teaching of English reading comprehension
in developing the reading abilities of Addis Ababa Univer—
sity freshman students. An experiment, in which a sample
population of one hundred and forty freshmen in six groups
took part, was conducted fer six weeks. Three of the groups
formed the control group and the other three the - exgerimen—
tals

A pre-test on reading cvmjrehension was glven to
both the control and experimental groups to see if there
was any significant difference between the reading abilities
of the two groups. Statistical tests showed that the dif-
ferences were not significant.

Two sets of teaching materials were prepared for
both groups in accerdance with the pedagogical principles
of the teaching methodologies in queéstien. The control
classes were taught reading comprehension in the traditional
approach and the experimental classes in the scemmunicative
approach. Three participating instructors each taught one
control and one experimental class respectively.

A comprehension post-test was administered te both
the control and experimental groups. Statistical tests
showed that the average post-test score of the experimental
group was significantly greater than that of the centrel
groupe Therefore the null hypothesis that there would not
be any significant difference between the comprehension poste—
test repults of the two groups attributable to the adoption
of the communicative approach had to be rejected. The con-
clusion was drawn that the communicative approach is mere
effective than the traditional approach in developing the
reading abilities of freshman students at Addis Ababa

Universitye.
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CHAPTER ONE

INTRODUCTION
l.l. Statement ef the Prablem

Fnglish is the medium of instruction in all Ethiopian
junior and senier secondary schools, and in institutions
af higher learning., A high level af English language
proficiency is therefore essential if the students pur-
suing their studies in the country's schools, colleges,
and universities are te succeed in their academic endeave
OUTSe

At Addis Ababa University first year students are
given English language service courses lasting twe
gemesters, each four months long. There are three fifty
minute periods per week. The ceurses consist of reading
comprehension and English structure with writing exercises
up to the sentence level., The assumptien is that the
courses will help

improve the students' skill in follewing text-

books and lectures in ather subjects and to

encourage thoughtful and logical expression

in their second language (Mesback, 1977: 314).

The question is: Have these objectives been realized?
Studies by J. Lee (1967), C. Langmuir (1971), G. Mosback
(1977), Tsegaye Woldeyesus (1982), and B. Morris (1983)
show that these aims are far frem being achieved and
that the standard of English in the University as well as
in the schoels has been disturbingly lows.

If the freshman students' level af English sroficiency
is to be improved, semething has te be done. However, any
change to be introduced an this line has to first of all
take into consideration the communicative needs of the
students in the University. In other words a clear state-
ment must be made of the objectives to be achieved and
of the linguistic activities which the students will need
to use in the course of their studies.
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In a study by Barbara Morris (1983) on the iden—
tification of the communicative needs of Addis Ababa
University students, the receptive skill of reading
ranks high on the list of Fnglish macro-skill areas
(pe 136)s In fact it comes next only to listening. -
Some of the most important language activities asso-
ciated with reading are reading textbooks and handouts,
In order to help the student to read and understand hig
textbooks and handouts —- and this apparently is the
main aim of the service courses —- the teaching metho-
dology of reading comprehension will have to be geared
to meeting this aim. The traditional approach emphasises
usage. Grammar and vocabulary occupy a very important
place in this teaching methodology. The communicative
approach, on the other hand, stresses language use for
different language activities. Discourse organization
and development is analyzed. Attention is focussed on
groups of sentences (text) and how they are related to
give a certain meaning.

The purpose of this study is to find out whether
or not freshmen at Addis Ababa University who are taught
reading comprehension in the communicative approach
develop better communicative abilities of reading than
those who are taught in the traditional approach,

le2« Importance of the Study

Tuch of the work of a student consists of reading,
This is more so for a university student since he has to,
among other things, read and understand textbooks and
handouts. By reading his books in advance, he prepares
for lectures so that he can relate the lecture to what he
has read. For an active participation in ciass discus-
stons and seminars, the university student has to read
a lot before the discussions, Writing term papers also
requires a great deal of reading material related to the



topice Other assignments and final examinations demand
a lot of reading without which no student can hepe to
succeed in his academic life,

Even at work after graduation, one needs to read
in order to write reports, for example, or to acquire
new information in nne's field of study. Thos-who want
to pursue higher education either here or abroad will
be rsquired to do a great deal of reading in their
fields of interest. The English service courses must,
therefore, contribute a great deal in this connection
before studénts abondon the study -nf English as a subject
in the second year and are left to tackle on their own
the kind of written material they will have to deal with
in their fields of study.

Since reading occupies a very important place in one's
life and since especially a university student cannot do
without it, a close investigation af the situation re-
garding this skill is quite in order., When the level of
reading comprehension of freshmen is discouragingly low,
it is hardly surprising that academic standards will
suffer as a consequence of such low level of reading
comprehension,

Unarmed with the techniques of analysing written
material many a university student finds it extremely
difficult to read and understand his textbooks so as to
carry out the academic activities. It might be said that
the low level of reading compehension has greatly con-
tributed to the high rate »f attrition in the number of
students that leave the university each year.

The University trains a large number of students who
after graduation will teach English and ether subjects in
the secondary schools in the country. If these teachers'
level of proficiency in the English language is very low,
this will be reflected in their students' low level of
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communicative ability. Many of these students who join
the University will go through the same process. It is
a vicious circle in which there is 'mutual poisoning'.

The source of the problem appears to be in the
nature of the English Service courses in general and
teaching methodology of reading comprehension in particular,
Attention seems to be focussed on the students' practice
in the manipulation of linguistic elements (usage) and
not on the active use of language which will hopefully
enable the University student to cope with his academic
studies. To conduct investigations into such problems has
thus the utmost relevance to the improvement of English
language instruction in the University and the secondary
schoolse.

1e3s Delimitation of the Study

This study is limited to the investigation of the
relative effectiveness of the communicative and traditional
approaches of language teaching in developing the come
municative abilities of reading of first year social science
students enrolled in the Addis Ababa University in the
academic year 1983%-84, Reading here is restricted to the
intensive reading of academic texts to extract information.
This involves accuracy and reading fer detail. The develop—
ment of this communicative ability needs urgent attention.
Due to shortage of time and the high cost such a research
would involve, this study is limited to social science
freshman students. It might be thought that natural
science students need to develop somewhat different reading
strategies to tackle scientific textbooks or discourse.

lelte Definitisn of Terms

Fnglish Service courses: The two semester compulsory
English courses offered to freshmen at Addis Ababa University.
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These courses are also called Freshman English 101-A
and Freshman English 101-B,

Communicative abilities of reading: This term
refers to the various techniques involved in reading
so as to get the information from a text. John Munby
prefers the term "skills" and has prepared a list of
the abilities, (in Grellet, 1981: 4-5) the main onesg
of which are the following:

Deducing the meaning and use of unfamiliar
lexical items

Understanding explicitly stated information

Understanding information when not explicitly
stated

Understanding the communicative value (function)

of sentences
Understanding relations within the sentence
Understanding relations between parts of a text
through lexical cohesion devices
Understanding cohesion between parts of a text
through grammatical cohesion devices
Interpreting text by going outside it
Recognizing indicators in discourse

Identifying the main point or important information

in a piece of discourse

Distinguishing the main idea from supporting details

Reading comprehension: This term ig here used to

refer to the ability to read and interpret academic written
matter with the view to extracting accurate and detailed

information,

le5e Hypotheses: 1In this study the null hypothesis to
be tested is:
There is nn significant difference attributable
to the adoption of the cemmunicative approach to
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the teaching of reading on a post-test measure
of reading comprehension of first year students
at Addis Ababa University.

and the alternate hypothesis is:
There will be a significant difference attribu~
table to the adoption of the communicative approach
to the teaching of reading on a post-test measure
of reading comprehension of first year students
at Addis Ababa University.



CHAPTER TWO

REVIEW OF RELATED LITERATURE

Academic standards suffer when students fail to read
and understand their textbooks written in a fereign lang-
uages The result is sub-standard learning in which
students resort to rote memorization. Several studies
have been conducted on the reading abilities of students.
James A. Lee (1967) found that there was a wide gap
between the reading abilities of Addis Ababa University
students and the readability of the textbooks assigned
to them. He used the Flesch formula in which the number
of gyllables per one hundred words and The average length
of sentences for randomly selected Passages were determind,
His conclusion:

The efficiency of educatien in Ethiopia where

English is the medium of instruction and

English is the second (and quite often the

third or fourth) language of students, is

impaired because of the gap between student

Treading ability and the reading difficulty

level of assigned textbooks (pe 4).

Lee suggests that beoks of apprepriate reading dife--
ficulty level fior each subject should be available, S
of course, requires the determinatien of the level of
difficulty of each textbeoke It is true that one cause
for the inability to read and understand boeks is their
high level of difficulty. But it is also true that
students may not read and understand their textbosks

 beoause the students' level of reading comprehension is

not up to standard because of the adoption of ineffective

instructional methods. A+ any rate the fact remained

that college students were not able to read and understand
their textbooks effectively according to the studies made,



In a study of the reading ability of Addis Ababa
University freshman students, Charles Langmuir (1971)
also found that they had a low level of reading ability.
In this study the Davis Reading Test Form 70B was
administered to a sample size of 329 freshmen, The
test compriged forty questions set on short English
prose paragraphs to test English reading comprehension,
Because the students were not able to complete the
test in the given time, they were given a few additional
minutess. The mean and the standard deviation were
caloulated to be 23.1 (out of 40) and 7.2. respectively,

Foreign students entering American universities
are required to take an intensive course in English as
a foreign language (EFL) if their scores on proficiency
tests fall short of the minimum for exemption from such
courses. The assumption behind such practice is that
English proficiency levels are good indicators of ultimate
success in academic programmes and that intensive EFL
training helps students to improve their English proficiency.

In an attempt to find out whether these assumptions
were valid, Charles Mason (1971) conducted a research in
the University of Hawaii. A sample of students was
divided into two groups: experimental and control., The
control group (15 students in a group) was given an
intensive (180 hours in two semesterd) EFL course cone
sisting of aural comprehension, English structure and
reeding, while the experimental groups was exempted
from the EFL course. Post-test results of the two groups
were then compared by applying t tests to see if there
were statistically significant differences in English
proficiency between the groups. It was found out that
there were no statistically significant differences
between the groups' proficiency in reading or knowledge
of English structure (p. 200).



9

The question whether by-passing the FFL course
requirement would adversely affect the academic success
of the experimental group (those who were exempted from
taking the course) was also studied. Results shcowed
that whatever differences there were between the mean
grade~point averages of the two groups were not
statistically significant (p. 202). The EFL courses,
however intensively they might have been taught, were
thusirrelevant to the student's effort to develop his
English proficiency or to succeed in his academic field,

Similarly, Ge. P. Mosback (1977) describes two
studies made at the Addis Ababa University regarding
the relevance of the two English service courses taken
in the first year by freshman students. In the first
study freshmen were given the University of Michigan
Test of English Proficiency Forms A and B both at the
beginning and end of each semester as pre-~ and post-—
tests, It was found out that "the courses made no
significant difference to the level of English pro-
ficiency they had whefi they entered the University
from secondary school" (p. 316).

In the second study a sample of freshman students
was divided into two groups - control and experimental.
The students in the control group were taught the usual
generél service English which was given three hours
weekly feor twelve weeks, while the students in the ex~—
perimental group were taught under the previous method
for three hours weekly for only six weeks up to the mide
semester test, which was given to both groups. Then
the students in the experimental group were taught reading
comprehension for two hours weekly for the remaining six
weeks. There were one hundred students in each greup
and instruction was given in the form of lectures. The
students in the experimental group were also taught for
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one hour weekly supervised written work in tutorial
study groups of twenty five students each, A post-test
was given to both groups to evaluate "reading speed/
comprehension improvement in fact-retrieval from 500-
600 word expository passages in the vocabulary range
of 3,000 = 5,000 (USIS 'Ladder' count )" (p. 317)e It
was found that there was no statistically significant
difference between the results of the two groups on
the post=test and the mid-semester test. Go P. Mosback
notes the following observations on the above:

In countries such as Ethiopia, where national

languages are geining rapidly in prestige and

daily use among the educated, the situation

for English language learning is rapidly

becoming a 'unicultural, artificial' one,

Even though English may still be used in

daily life as a basic lingua~franca, the

variety and level of English that university

students require is likely to be little used
outside their own lecture rooms and libraries

(pe 316).
This being the state of affairs under which English is
taught, Mosback concludes that:

General 'back-up' courses in service English

are largely a waste of resources and we are

now turning our attention to small group

courses catering for specific needs in clearly

defined areas such as Fnglish for science (p.318),

That the reading ability of Addis Ababa Univerity
students was very low was again demonstrated in a study
by Tsegaye Woldeyesus (1982). Using the cloze test as
a measure,he found that the comprehension ability of
freshman students at Addis Ababa University was very low.
The mean score of a sample social science freshman groups
was computed to be 33,5 and the standard deviation 7.7.
This is "interpreted as a frustration level of compre=
hension which means that the sampled Addis Ababa
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University social science freshman groups are being
frustrated because of their inability to comprehend
their textbooks" (p. 30).

The seriousness of this problem was also confirmed
in a study by Barbara Morris (1983)., The aim was to
identify the areas of communicative competence in the
English language requirement of Addis Ababa University
students, With the help of two questionnaires dis-
tributed to faculty members and students, she found out
that reading was the second most important skill (the
first is listening) for the students to acquire in
order to succeed in their academic fields (p. 1%6).
Language activities associated with this skill were
also identified. These included "identifying the main-
point or important information in a piece of discourse,
distinguishing the main idea from supporting details
eso " (pe 1%6). B, Morris notes in the conclusion that
English-service courses cannot help the students to
develop, among other abilities, their reading.

In an experiment to determine the relative effece
tiveness of the structural and communicative approaches
to the teaching of English conditional clauses to Freshe
man Addis Ababa University students Hailom Banteyirga
(1982) arrived at the conclusion:

The 'Structural Approach' to the teaching of

English as a foreign language appears to be

ineffective, This implies that the presentation

of structural forms devoid of their context of
use is intransferable to life situations.

Positive transfer through generalization is

hindered (p. 79)

The experiment consisted of two randomly selected
sample groups: experimental and control, The experimental
group were taught in the communicative approach while the
control groups were taught in the structural approach,
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It is further noted in the study that "the 'Communi- -
cative Approach' showed high motivation, willingness,
involvement,creativity, sensitivity and satisfaction
in learning than the control groups taught in the
"Structural Approach''"(p. 77).

Reading comprehension also can be taught in a
much more meaningful way than has been the case up to
nowe. David Williams (1983) has found ‘Ppre-reading
assistance particulary useful in his reading class

because it

helps to establish a proper mental set for
the reading and discussion of the passage.

Relevant background information provided by
the teacher, or pre-reading discussion in-
volving the students themselves, gives the
?écess%ry motivation for reading the passage
Pe 12).
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CHAPTER THREE

THE EXPERIMENT

%3,1e Preparation of Teaching Materials

The materials for the teaching of reading com-
prehension to both the control and experimental groups
were prepared in accordance with the pedagogical prine—
ciples of each approach. The control group was taught
in the traditional approach and the experimental group
in the communicative appreach. Each lesson starts off
with a reading passage, extracted from various social
science textbooks. The same reading passages were used
in both groups but the passages were expleaited in
diametrically opposite ways: the traditional approach
emphasised 'usage' while the cemmunicative approach

emphasised 'use',

3.10le The Traditional Appreach

The influence nf structural linguistics on
foreign language teaching has been tremendsus.
Structuralism as applied to language teaching em-
phasised the need to master the structure of a
language in order to be able to use it. The tra-—
ditional approach to the teaéhing of reading com=-
prehension is based on the views of such famous
structuralists as Robert Lado (1964) who defines
second language learning as "acquiring the ability

to use its structure within a general vocabulary ees'

(pe %8) and those of Francis Mackey (1965) who
emphasised the structure aspect of language in lang-
uage teaching and describes language as "mainly a
matter of interrelated habits ee." (pe 257). Learning
the structure of a language requires pattern practice
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through mimickry, repetition, and memorization, with
the aim of establishing the patterns as habits
(Ledo, De 50)

C. Muttal (1982) explains that, traditionally
"vocabulary has been the major component in lang-
uage teaching programmes," (p. 69). In the reading
class emphasis was laid on the teaching of usage.
Texical items in the reading passages are accord-
ingly explained in glossaries, or the students are
encouraged to use dictionaries, or seek the teacher's
assistance every time they encounter a new word in
the text,

The reading passages are followed by com-
prehension questions. ©Some of the most commonly
used questions included are of the open-ended,
multiple-~choice, and true or false types. ©Students
do the exercises individually with the aim of giving
the right answer. _

Grammar occupies a very important place in the
traditional teaching methodelogy. The reading
passages are used to exemplify usage. Students
practise the usage of words and structures in sen-
tences and units smaller than the sentence (Grellet,
Do 6)e Such exercises have little relationship with
the meaning of the reading passage (Nuttal, p. 127).
So the teacher gives the exercises in the form of
patterns to be practimed independently of the reading
passage. (See Appendix B)

The exercises for the control group are prepared
on the above basis. Some of the exercises used are
taken from Stannard Allen's Siving English Structure,
and S. C. Murison-Bowie's The Oxford Secondary Engligh
Coursc e
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Zele2s The Communicative Approach

Recent studies in sociolinguistics have had
a lot of influence on language teaching. Emphasis
has now been placed on meaning and teaching of the
uses to which the language is put, rather than on
usage., Hence, the approach: Teaching language as
communication.

The communicative approach to the teaching of
reading comprehension is based on the views of
Ho, Go Widdowson and others., Widdowson makes the
distinction between linguistic skills; which refer
to usage, and communicative abilities, which refer
to use, and states that traditionally it has been
accepted that

once these /The linguistic skills or the

language system/ are acquired in reasonable

measure the communicative abilities /The

way the system is realised in usg/ will

follow as a more or less automatic con-—

sequence (Widdowson, 1974:67)

To disprove the above statement, Johnson (1982)
cités, as Widdowson had earlier done, the case of the
imperative sentences as in the following three which
are structurally similar:

l. Be quiet.

2. Have some coffee.

3, Give us this day our daily bread.

Their uses are, however, different, Sentence (1) is
an order, (2) is an offer, while (3) is a plea. The
structuralist view which in this case states that all
imperatives are orders, and that all orders are im-
peratives is wrong (pe 23).

This proves, says Widdowson, that language
teaching must emphasise language use as '"the
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acquisition of linguistic skills does not seem to
guarantee the consequent acquisition of communicative
abilities in a language" (pp. 67-68).

According to the communicative approach of
teaching reading comprehension, in order to develop
the student's communicative abilities of reading,

a shift must be made from an emphasis of the structure
and meaning of single sentences and smaller units to
an emphasis of the meaning of paragraphs and longer
texts — to discourse, In this way, the proponents

of the approach believe, the learner can interpret

a text in a meaningful way.

In preparing the teaching material for the
experimental group, therefore, the above assumptions
and views were taken into consideration. The extracts
were treated as genuine pieces of discourse = as
parts of a rhetorical whole by textualizihg them in
introductory discussions to the passage. - Since the
reading passages are taken from textbooks, it is
believed that the student will be motivated to respond
to thew positively and to bring his experience and
knowledge to bear on the lessons. In this connection,
Johnson et al (1983) write

one thing the communicative approach has done

is to allow us to appreciate the context in

which language is used., When one was teaching

simply the grammatical syllabus, one of the

disadvantages was that one didn't always think
of the context in which the language was used

(ppe 235 - 236).

In preparing the material for the experimental
group, therefore, the identification of the kinds of
language abilities that will be of the greatest value
to the learners (Wilkins, 1974: 58) was given prioidity,
The material is presented and exploited with the help
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of appropriate exercises in such a way that students
read in order to understand discourse. This would
then require not simply understanding the meaning

of words and sentences but also recognizing the
relationship that exists among them in a written
text (Widdowson, Pe 63)e

The type of questions used to help the students
to understand the meaning of a piece of discourse
may be open—ended, multiple~choice and true/falsea
A1l the types should give practice in developing
the desired communicative abilities of reading.
Mhese are understanding explicitly stated informations
understanding information stated in different parts
of text and so involving reorganizing or reinter—
preting text; understanding implicitly stated in-
formation which requires infering implications of
texty and giving evaluation or making judgement
about the writer.

Open-ended gquestions are likely to cause pro-
blemg of expressing the answer in the foreignlang-
uage since they also involve the composing skille
However, since such questions are common in exams
on other subjects students must be given the
opportunity to practise answering them.

Maltiple-choice type of questions foster the
problem—solving approach. gtudents enjoy the task
of choosing the right answer in groups. EBach of
the alternatives is examined, 8O it is a process
of reasoning out and not guessing at the answere.

Tn reading mental processes are at worke
True/false questions are tdirected towards an
internal, mental process," according to HaGe
Widdowson (p. 95), and so they are authentic
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language behaviour. To make guessing difficult this
type of question should, however, be supplemented
by requiring the student to give solutions as to
why a statement is true or false. The student
might also quote a few words from the text or use
his own words to justify his answer. Statements
which may or may not be correct are inserted within
the reading passages as comprehension checks for
the learner to decide as to their truth or falsity
before he moves on to the next part of the discourse.
Tn this way the student can read critically (Allen
and Widdowson, 1978: xiii).
Besides comprehension questions of the tTypes
stated above, the students are given exercises
which are intended to develop the learner's
communicative competence in English through
writing, not only as an end in itself, bul,
perhaps, more importantly, as a way of
directing the learner's attention to the
way language is used, and so of developing
his capacity for comprehension (Allen and
Widdowson, 1978: xvii).
Some of the exercises have to do with language
activities such as defining, qualifying, contrasting,
ete, which are comrdn in social science writinge
Other types of exercises train the student to infer
the meaning of unfamiliar words, to recognize and
understand reference, and to understand the value
of link-words. Still others give the student practice
in finding out the main idea of a passage, predicte~
ing what comes next in discourse, and arranging
sentences into coherent paragraphs. (See Appendix A)
The exercises following the reading passages
were constructed on the model of the exercises in
Je Py Bo Allen and H., G, Widdowson's English in
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Focus: Fnelish in Social Studies, 19783 John lMoore's
Reading and Thinking in English: Discourse in Action,
19803 Francoise Grellet's Developing Reading Skills::
A Practical Guide to Reading Comprehéﬁsion Exercises,
1981; and Christine Nuttal's Teaching Reading Skills
in a Foreign Language, 1982,

%42 Classroom Teaching Methodology

%420els The Control Group: The Traditienal Approach

The teacher might give a preliminary summary of
the text beforehand. New words and difficult syntactic
structures may be explained in advance. Then the
teacher reads the passage to the class while they
follow in their books. The teacher might call upon
a student to read aloud paragraphs or parts of them
to the class. Any mistakes in pronunciation are
corrected by the teacher as they occur. Written
answers are strictly scrutinized for mistakes p b
spelling or grammar. The reading class is character-
ized by frequent intervention by the teacher (Muttal,
Pe 147).

The use of the mother~tongue in the reading
clags is discouraged because, as Ruth Clark (1975)
explains, the learner will have two sets of responses
to the same stimuli and so one will interfere with
the other (p. 125).

The comﬁrehension questions are to be done by
the students individually. Group discussions are
not encouraged. Attention is always focussed on
giving the right answer which 1s decided upon by
the teacher. Alternative answers as in Multiple=-
type or true/false questions are not analysed to
see why they-are incorrect.
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%,242o The Experimental Group: The Communicative

Approach

The teacher starts off by providing a reason
for reading. This, it is assumed, will make it
clear to the student that his aim in learning to
read is to develop his reading competence which
he will use to read and understand the textbooks
in his field of study. He is made to be aware of
the necessity to acquire the ability and how this
can be achieved so that he may actively participate
in the lessons. This is what Widdowson calls the
torinciple of rational appeal’ in the communicative
approach to language teaching (Widdowson, pe 109).

The student reads the passages himself silently.
The teacher should not read to the class because, as
Nuttal explains,"the student should make sense of the
text., In his reading lessons, he is supposed to
learn how to do this: doing it for him will not teach
him this" (pe 147)a

The text is introduced via a short discussiones
The teacher asks gquestions not directly related to
the text. This helps the students to involve theme

gel—wes actively in the class discussionse.

Students are encouraged to ignore some of the
difficult words in a passage as long as they can
understand the idea explained in the text, They
are trained to deduce the meaning of words from
their contexts, The teacher explains only a few
key words in the introductory discussionse. This
is because if the new words and the content are
explained beforehand, the students "would only get
used to being given tpre-processed’ texts and would
never make the effort to cope with a difficult
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passage on their own (Grellet, p. 14),

The problem—solving approach to comprehension
questions is encouraged and students are made %o
discuss the exercises in groups of two or three
after they have tried them individually, The
teacher helps them find the answers themselves. He
does not do things for them or decide on the answerss
The teacher treats the questions as aids to make
the student aware of the way language is used to
convey meaning. The teacher tolerates mistakes
and a general atmosphere of relaxation is created
in which students feel free to discuss among theme
selves, ask questions and make comments. The use
of the mother~tongue is permitted when this is found

to be necessary (Wilkins, pe 82)e

3e%e Sampling and Grouping

A1l freshmen students in the Addis Ababa University
are divided into small sections at the beginning of the
acadenic year. One purpose of dividing the population
into small section is to facilitate the of fering of the
freshman English service courses since these cannot be
given to large groups in lecture form.

The names of all freshmen are first listed in
alphabetical order and then beginning from top to bottom
groups each having about thirty students are formed.
Since this experiment was conducted during the second
semester, some students had dropped out from each section
following the first semester freshman examinationse 50
the number of students in each class was actually less
than thirty. The researcher made the assumption that
the way the freshman population was divided into sections
was randomly done, and so a few groups taken by casting
lots could be used as sample to represent the populations
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In this study six such social scilence groups were
used as sample. Three of the groups (Groups I, II, and
IIT) formed the control group and the other three formed
(Groups IV, V, and VI) the experimental, A total of 140
students attended the control and experimental classes
regularly. Of these a total of 72 were in the control
groups and 70 were in the experimental groups.

There were three participating teachers from the
Department of Foreign Languages and Literature, ZEach
had one control and one experimental group. The ex-
periment lasted six weeks and each group had three class
hours a week, The teachers were given detailed orien—
tation regarding the communicative and the traditional
approach to the teaching of reading comprehension,

Zelle Measurement

A reading comprehension test was given to both the
control and experimental groups before the experiment
began (pre~test). This helped to see if there was any
difference in reading abilities between the two groups.
After the experiment was conducted, i.e. after the
control and experimental groups were taught reading
comprehension in the traditional and communicative
approach respectively, a test was given to both groups
(post~test). The purpose of this test was to find out
whether or not there was any improvement achieved over
the pre~test results of each group, and also to know
if there was any significant difference between the
post—test results of the experimental and control groups.
In each case the t-test was used to determine any such

differences.
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The pre- and post-tests consisted of various types
of questions all designed to test the student's reading
abilities. The reading abilities are the most important
of those listed by Jchn Munby (see Chapter One of this
paper).

Tollowing the reading passages comprehension
questions of the open—ended., multiple—cheice and true
or false types were given. These were intended to test
the student's ability in extracting explicitly and ime-
plicitly stated information from the passage. With the
true or false questions the student - was required to
quote evidence for his answer from the passage.

The ability to deduce the meaning of a word from
its context was tested by giving four alternative
meanings to a word, of which he chooses only one correct
one according to the way the word is used in the passageCe

Understanding the central idea explained in a text
is an important ability the student must acquire. This
is tested by presenting to the student three or four
atatements of which he chooses the correct one.

Contextual reference (anaphoric OT cataphoric)
ig widely empleyed in discourse in order to avoid re-
petition of words. The student must understand what
s pronoun, a noun, etc. refers to in a piece of writing.
This is tested by asking the student to replace.a word
or phrase in a sentence in a text, Dby what that word or
phrase refers to. ‘

A piece of discourse is developed with the help
of link-words or connectorse Tn order to follow what
ig expressed in writing, that is to see the relationships
of meanings that exist among the sentences, the student
mist know the role of link-words in discoursee. His
understanding of the role of connectors in writing is
tested by asking him to use appropriate connectors in
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blank spaces in a text and by asking him to Jjoin sen—
tences by using appropriate link-words. Related to
this is the ability to understand the function of a
sentence or sentences in discourse. Some define,
restate, exemplify, show contrast, etc. The student's
ability to understand these is tested by asking the
student to state the function of a sentence ar sentences
in a written text. Getting the student to remrder
sentences so as to form a coherent paragraph also helps
to know if he has developed the ability to understand
relationships of sentences in discourse.

The ability to predict what is to follow in dig-—
course helps students to read more efficiently. .This
is tested by giving the student several sentences, each
followed by a number of sentences indicating the way
the discourse may continue. He is asked to choose the
sentence that logically follows the given one so that
the end result is a coherent paragraph. (See Appendices
C and D for Pre~ and Post-tests respectively.) .
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CHAPTER FOUR

RESULTS AND DISCUSSION

Hhela

Results
belosle Pre-test

The pre-test scores of each of the three Control
groups (Groups I, II, and IIT) are shown in Table I
on page 27. The average score of Group I was computed
to be 5l.%6. There were twenty five students in the
group. In Greoup IT there were twenty four students
and the average for this group was calculated to be
5%404, Group III had nineteen students and the average
score for the group was 5i4.74.

Table II on page 28 summarizes the pre-test
gcores of each of the three Experimental groups
(Groups IV, V and VI). Group IV consisted of twenty
two students and the average score of the group was
calculated to be 52.86,. There were twenty seven
gtudents in Group V and the group had an average
score of 57.70. Group VI was made up of nineteen
students and the group's computed average was 56468,

The comparative pre-~test scores of the Aggregate
Control Group (Groups I, II, and III put together)
and the Aggregate Experimental Group (Groups IV,V,
and VI put together ) are shown in Table V on page
3le The Aggregate Control Group, which had sixty
eight students, averaged a score of 52.90 with a
standard deviation of 9.45, There were sixty eight
students in the Aggregate Experimental Group and the
average score of the group was 55.85 with a standard
daviation of 8,92,

4.102. Post-test

The post-test scores of each of the three Control
groups(I,II,and IIT)are given in Table III on page 29,
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The average score nf Group I was found to be 52,82,
The group consisted of twenty two students. Group
IT had twenty six students and an average score of
58.08. The average scnre of Group IIT, which cone
gisted of twenty feur students, was 55.71.

Table IV on page 30 gives the post-test scores-
of each of the three Experimental groups (Groups IV,
V and VI). Group IV with its twenty two students
averaged 74.86. The average score of Group V was
computed to be 75.83., This group had twenty three
students. Gréup VI had twenty five students and an
average score of 76,92,

The comparative post-test scores of the Aggregate
Control and Aggregate Experimental groups are given
in Table VI on page 31l. The Aggregate Control Group
(Groups I, II, and III) had seventy two students and
its average score was calculated to be 55.68 with a
standard deviation of 8.75. The Aggregate Experime—
ental Group (Groups IV, V, and VI) comprised seventy
students and had an average score of 75,91. Its
standard deviation was computed to be 7.74.

4,2, Hypothesis Test

The null hypothesis in this study was that there
would not be any significant difference between the poste-
test scores of the control and experimental groups as a
result of the adoption of the communicative approach to
the teaching of reading comprehension. The alternative
hypothesis was the oppnsite, i.e. that there would be a
significant difference between the post-test scores of
the groups. ‘

Since the alternative hypothesis is non—directional,
a two tailed t-test was applied to determine this. The
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TABLE I: Classes indicating the score distribution for the
control groups in the Pre-test.

GROUP GROUP 1II "GROUP IIT

6 W S il eI Cals f Cofa 5 £ Cula
40 - 42 4 128 %0 33 1 1 4O - 42 2 2
43 - 45 3 ¥ 4 - 37 2 5 43 - 45 2 4
46 «~ 48 E 12 38 47 2 5 46 = 48 2 )
49 =« 51 2 14 4 45 2 7 49 - 51 0 6
52 = 54 3 19" 4o = 59 2 9 52 - 54 1 7
56 = 57 3 20 50 - 53 2 11 50 =57 4 11
58 - 60 1 21 54 o7 7 18 58 = 60 4 15
61 - 63 2 23 58 61 1 19 b6l - 63 1 16
64 - 66 1 24 62 65 ] 20 64 -~ 66 2 18
67 = 69 0 24 66 69 0 20 o7 - 69 1 19
70 -72 1 25 70 = 73 4 24

N = 25 N = 24 N = 19
X= B1.36 X = 53,04 X = 54,75
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Glasses indicating the score distribution for the

experimental groups in the Pre-~test.

GROUPIV

Cele f caf.
28 - 31 ’ § L
32 -3> O 1
%6 - 39 2 3
40 - 43 2 5
B - 47 1 6
48 = 51 3 9
52 - 55 3 12
56 - 59 5 17
60 - 63 il 18
64 -~ 67 3 21
68 - 71 1 22

N = 22
§"= 52,86

GROTUP
Cola £
40 - 42 1
4% - 45 0O
46 - 48 5
49 - 51 4
52 - 54 2
55 - 57 2
58 - 60 3
61 - 63 5
A - 56 5
67 - 69 1
70 - 72 1
N =27
% = a0

GROUP VI

C.I, f cefe
45 - 47 3 2
48 - 50 2 5
51 - 53 1 6
54 = 56 e 8
57 -~ 59 & 14
60 - 62 1 15
63 = 65 1 16
66 -68 2 18
69 ~-71L 0 18

72 -« 74 1 19

L

= 56,68




TABLE TTI: Classes indicating the score distribution of the

control groups in the Post-teste.

C.I. f
43 = 45 3
46 - 48 4
49 - 51 4
52 - 54 4
55 - 57 1
58 - 60 2
61 - 63 3
64 = 66 O
67 = 69 1
N = 22
% = 52,82

28
42

50
54
58
62
66
70
4
78

Cel.

= ZFL
_45
- 49
~ 53
- 57
- 61
- 65
w59
- 73
- 77
-—81

g1

GROUPII

Cel s

13
20
20
20
21
25
26

H o 2 O O 3 W O W H M

58.08

GROUPIII

BuLn £
4% - 45 1
46 - 48 3
49 - 51 5
52 - 54 2
55 - 57 2
58 - 60 7
61 - 63 2
64 - 66 O
67 - 69 1
- - S|

N = 24
X = 55,71

Cefa
14
i
9

11

15

20

22

22

25

24
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PABLE IV: (lasses indicating the score distribution of the
experimental groups in the Post-test.
GROUPIV GROUP V GROUPVI
Cale £ o . Colas T Cofe Cale £ Cofa
59 - 62 1 1 62 - 65 4 4 62 - 65 2 2
63 - 66 1 2 66 - 69 2 6 66 — 69 2 =
67 - 70 3 5 P& = 5 A 7 70 - 73 3 7
71 - 74 6 11 4~ 77 6 13 4 -7 8 15
75 - 78 5 16 78 - 8L 4 17 78 = 81 4 19
79 - 82 4 20 82 -85 4 21 82 - 85 3 22
8% - 8 1 21 8 -89 1 22 86 -8 0 22
87 -9 0 21 9 - 9% 1 23 9 - 93 0 22
.91 - 94 1 22 M -97 3 25
N = 2%
N = 22 - N =25
- X = 75.85 _
X = 74,86 X = 76,92
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TABLE V: Classes indicating the comparative score distribution
of the Aggregate Control Group and the Aggregate
Experimental Group in the Pre~test.

Aggregate Control Aggregate Experimental
Group Group
Cels £ csfe Cel.. £ Cefa
30 =~ 32 1 i 28 - 20 3. 1
33 = 35 0 1 31 - 33 0 1
36 - 38 2 3 34 - 36 .1 2
79 - 41 > 8 37 =39 .1 2
42 e 4 5 1% 40 - 42 1 4
45 — 47 9 22 4% = 45 Vi 6
48 « 50 6 28 46 = 48 9 15
51 = 53 6 Bh4 49 - 51 2 22
54 = 56 14 48 52 - 54 5 27
57 - 59 3 21 25 = 57 9 26
60 - 62 S 57 | 58 -~ 60 b 1 457
63 —~ 65 3 60 6l ~ 63 6 B3
66 ~ 68 5 6% 64 - 66 9 62
69 - 71 ) 66 67 - 69 2 66
72 - 74 2 68 70 - 772 0 66
7o — 45 2 68
N = 68 | N = 68
X = 52490 ;c = 55.85
SeD = Q.43 S.D = 8,92




TABLE VI: Classes indiéating the comparative score dige
tribution of the Aggreagate Control Group and
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the Experimental Group in the Post~test,

e

A

51 = 53 10 34
54 = 56 5 29
57 = 59 g 48
60 - 62 10 58

63 - 65 5 63
66 ~68 2 65
69 -71 2 g7
P2 -4 0 &Y
75 = 77 4 71
78 -8 1 72
N = 72
§ = 55,68
S.D = 8,75

Aggregate Contol Aggregate Experimental
Group Group

CeTls £ 4 CoaTs £ Cafe
36 = 38 X X 57 - 59 1 1
39 =~ 41 0 1 60 - 62 2
42 - 44 4 5 €3 -65 5 8
45 « 47 10 15 66 ~ 8 7 15
48 - 50 9 24 69 - 71 5 20

72 -~ 74 11 51

2=77 13 b
78 = 80 10 54

81l - 83 73 6l
84 - 86 5 o4
87 - 89 1 65
90 - 92 2 Y
95 =~ 95 2 69
96 - 98 1 70
N =170
X = 75.91
SeD = 7,74
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level of significance used was 0,05, The Aggregate post-
test mean (ﬁl) of the Control group (Ni =72) was 55.68,
and the Aggregate post-test mean(ﬁg) of the FExperimental
group (Néz?O) was 75,91, The standard deviations of the
groups were 8.75 and 7.74 respectively,

The t-calculated for the above figures was found
to be 3,212%, The value of t=-tabulated at Ni+Né-2 = 134 o
degrees of freedom and alpha ,05/2 was found to be 1.,9771.
If the t-calculated was greater than the t-tabulated, the
null hypothesis was to be rejected, and if the reverse
was true, the alternative hypothesis would be rejected.

Table VII on page 34 shows the computed tests, The
computations show that the t-calculated was greater than
the t~tabulated and hence the null hypothesis that there
would not be any significant difference between the two
groups was rejected., The tests indicated that the com—
municative group's score was statistically significant
or superior to the traditional group. The computations
also showed that the Aggregate pre-test means of the
traditional and communicative groups, which were 52,90
and 55.85 respectively, were not significantly different.

Table VIII summarizes the progress each aggregate
group made, The aggregate pre-and post-test means of
the Aggregate Control groups were 52,90 and 55,68 res~
pectively., The t computations showed no statistically
significant difference.

The Aggregate Experimental group had aggregate
pre~and post-test means of 55.85 and 75.91 respectively,
The t computations indicated that this was statistically

significant.
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TABLE VII: Hypotheses test findings of Aggregate Control
and Aggregate Experimental groups in the Pre=-
and Post-~tests.

Aggregate Aggregate

Test Control Experimental tcal ttab Significance
Group Group .025 | 025
g P pone
Nl Xl SOD1 N2 Xg S.D_2
Not
Pre-test |68 |52.90(9.4%]68|55.85 80,92 |0, 436711977 significant

Post-test |72 |55.6818.75|70|75.91|7.74 {3.2123| 1,977 | significant
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TARLE VITII: Hypothesis test findings of the progress of
each of the Aggregate Control and Aggregate
Experimental groupse.
t t
cal tabl sz i
Group Pre-test Post-test 025 | 025 significance

Y [s.0q 0| %, | 8Dy

Aégregated
Control

68

52 .90} 9 43| 72| 55.68 84,75 ,41’77{ 10977 no'tc:f-li;n—ifi—

Aggregate
Experi-

mental

68

55,.85| 8.92| 70| 75.9Y 7.74|3.1686|1.977 significant
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Le%e Discussgsion

The study revealed that the pre-test results of
both the control group and the experimental greup were
not significantly different. This means that the two
groups had more ar less the same abilities of reading
before the experiment. However, the post-test results
showed that the experimental group which was taught
reading comprehension in the cemmunicative approach
performed much better than the control group which was
taught in the traditional method. This shows that the
communicative appreach is far more effective than the
traditional appreach. Why is this sn?

The communicative approsach attempted t¢ make the
reading as meaningful as possible by helping the students
to appreciate the context in which English is to be used,
The context in which English is to be used is intrinsice—
ally tied up with the learner's need. That is to say
that the learner has 'authentic' reasons for learning
Englishe These reasons have nothing to do with language
learning per se, They are connected to the use the
language is put to by the student. Because of this the
reading class became interesting to the communicative
groupe This, however, was not the case with the tradit-
ional greup. ILittle appreciation of the context of
language use was effected.

If the foreign language learners cannet see any
useful purpose er need for foreign language reading,
then as Nuttal explains,

thé anly function of the FL for them seems to

be: to be learnt, Similarly, the only reason

for reading it is: te learn ta read it, This

is sterile and self-defeating and we ought

not to be surprised if student motivatian is
low (pe3).
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In the communicative class the needs of the students
were identified and very well understood by the students.
The reading class was not therefore an imposed isolated
language activity but an exciting relevant experience,
The needs dictated the teaching objectives to be mets
The most important student needs focussed on the develop-—
ment of the abilities required to use the language effec—
tively in their attempt to read and understand their text-
books. The reading abilities were those listed by John
Iunby.

The communicative group performed better because
the exercises helped the students to develop the tech-
niques of reading. The reading passages were, first of
all, presented to the students as pieces of discourse,
l.€a as rhetorical units of larger texts, by contextualiz-
ing them in preliminary discussions. As a result, the
students reacted to the passages authentically. In other
words their interest was fully engaged.

In the traditional group, although the passages
were genuine pieces of discourse, they were not, by
way of discussion for example, related to the students'
previous knowledge and experiences. Emphasis was placed
on language usage and the class hardly looked like a
reading class. The students were made to focus their
attention on individual words and sentences. As a result
their attempt to understand longer texts was severely
hampered, The reading class was an imposed and isolated
language activity. So the students' response was not
authentic and their motivation was very lows This was
reflected in the group's poor performance on the post—
test.

As has been mentioned earlier, the exercises that
followed the reading passages in the communicative
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teaching material trained the students te develop various
techniques of reading with the aim of extracting informa-
tion from a text. Training in deducing the meaning of
unfamiliar lexical items from the context helped the
communicative group to understand the meaning of a textb.
Tt also developed in them confidence to tackle a piece

of discourse without resorting to the dictionary or the
assistance of the teacher for the meaning of new words.
The students were also taught the techniques of analysing
a structurally complex sentence into simpler parts with
the view to trying to understand the text, and not to
practise the manipulation of syntactical structures as
gsuch, '

Knowledge about the role of discourse markers as
indicators of the kind of relationships that exist
between parts of a text or among the sentences in a
piece of writing is crucial to the understanding of a
text, Iikewise,the function mf a sentence (defining,
exemplifying, restating, etc.) in a text must be under-
stood by the reader if he wants tm read efficiently.
Distinguishing the main ide=a from supporting details
and identifying the main point in a piece of discourse
are essential abilities that the student must develope
The communicative group was given exercises that helped
them to develop these abilities. The writing exercises
were included to help develop their comprehension. Con-
sequently, they were able to perform better in the post~
test than the traditional group, whose results were very
Jlow,.

The teachers' role did not dominate in the com-
municative class. The students were encouraged to solve
problems themselves. The problem—solving approach was
coupled by group discussions in which one could learn
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from the other, In the traditional group, hawever, the
teacher played the leading role while the students were
passive listeners. ZEach student tried on his own to
work out the meaning of a text and to do the exercises,
Emphasis was placed on anly on the right answer rather
than on the process of finding it.

Since each participating instructor in the
experiment had one control and one experimental group
and since each instructor consciously observed the
teaching methodology of the traditional and the com-—
municative approaches, individual differences of the
teachers were reasonably kept to a minimum. The results
achieved by the communicative group could therefore be
reasonably ascribed to the effectiveness of the come
municative approach in developing the reading abilities
of the students.
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CHAPTER FIVE

CONCLUSION, SUMMARY OF FINDINGS, INFERENCES
AND RECOMMENDATIONS

5ele Conclusion

Rigorously controlled experiments on language
learning and teaching are rather difficult to carry out
because éf the large number of extraneous variables that
must be controlled. It is therefore difficult to give
definite answers to questions of language teaching meth—
odologyes It seems reasonable, though, to conduct, as
Brumfit (1980) suggests, "experiments which are loosely
controlled, but which are closely related to actual
teaching situations, using typical teachers, in typical
conditions" (p. 135) to see the relative strengths and
weaknesses of language teaching methedologies,

This study is restricted to the teaching of read-
ing comprehension te Addis Ababa University social
science freshman students. As noted earlier, two sets
of teaching materials feor the control and experimental
groups were prepared according to the traditional and
communicative approaches, Pre- and post-tests were
administered to both groups. Although it cannot be
definitely said that the teaching materials and tests
are perfect and valid,in every way, the twa approaches
can be compared and general conclusions drawn.

In this study an attempt was made to relate the
experiment to the actual situation of teaching and
learning in the Addis Ababa University. The participat—
ing teachers were all freshman Fnglish instructors and
the students were regular freshmen.

The traditional approach to the teaching af reading
comprehension emphasised usage. The reading passage was
therefore exploited for the teaching of vocabulary and
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grammar, because it was believed that once these were
mastered, the learner could use the language fer various
language activities. The mental processes involved in
reading were not given enough attention,

The communicative approach, on the other hand,
emphagised language use based on a prior identification
of the communicative needs of the learners. The ability
to read and understand textbooks was such a need., The
students were given lessons in the techniques of the
extraction of information from printed matter,

Achievement on the reading comprehension post-test
clearly showed the experimental group was better than the
other group. The findings are summarized in the next

section,

5¢2e Summary of Findings

The results of the pre- and post-tests administered
to both the control and experimental groups are given in
Chapter Tour,

The average pre-test scores of the aggregate con—
trol and aggregate experimental groups were 52,90 and
5585 respectively. Statistical tests indicated that
there was no significant difference between the control
and experimental groups in their level of reading come
prehension,

The aggregate control group had average pre-— and
post—~test results of 52,90 and 55.68 respectively., The
difference between the two scores was found to be statisti—
cally insignificant indicating that the control group made
no appreedeble improvement over its pre~test results,

The average pre- and post—-test results of the aggre-
gate experimental group, on the other hand, was 55.85 and
75.91 respectively. The difference between the two
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scores was found to be statistically significant indicat-
ing that the experimental group showed a great deal of
improvement on its pre-test results.

The aggregate control and aggregate experimental
groups had average post—-test scores of 55,68 and 75.91
respectively. The t-test showed that the difference in
the average scores of the two groups was statistically
significant. Therefore, the null hypothesis that there
would not be any significant difference attributable to
the adoption of the communicative approach to the teach~
ing of reading comprehension of first year Addis Ababa
University students had to be rejected. Consequently,
the alternative hypothesis was supported by the findings.

The findings of the experiment have clearly proved
that the communicative approach to the teaching of read-
ing comprehension is much more effective than the tradi-
tional approach in developing the‘reading abilities of
freshman students in the Addis Ababa University. They
have shown the relative strengths and weaknesses of the
two approaches as summarized beleaw:

5¢241. The Communicative Approach

5¢201s1e The identification of the language needs
of the students and the basing of the preparation
of reading materials and classroom methodology

on these needs greatly enhance motivation and
help develap the desired kind of reading strategy
better.

DeleleZe Preliminary discussions on the reading
passages without going deep into the content
help to textualize the passage by relating it to
the students' knowledge and experiences. The
passage becomes meaningful and this builds the
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confidence of the atudents and thus enfiances

understanding of the texte.

A Reading comprehension exercises which
involve the samneé kind of thinking processes as
those which the students would have to use in
their other academic disciplines help Te develop
reading abilities. The true/false questions
with their solutions, fer example, give the
1earners practice in Teasoning out, and the
predicting exercises help them to relate what
they have read to what should logically folloWe

B e2alutte Treating comprehension exercises as
ways of teaching rather than as mere means of
testing understanding of & text creates an
atmosphere of relaxation, begides giving needed

relevant language practice.

B eleDs The teaching of discourse development
and organization by showing the use of discourse
narkers and the nature and function of sentences

in a text enhances comprehensione.

Deleloba Practice in determining the meanings

of new words frem their contexts contributes To
o more efficient reading and helps the students
to tackle ’ textbooks independently and con=

fidently without the use of a dictionarye

5e2els7es GTOUP discussion in answering compre-
hension questions encourage the individual
student to amply use€ the language and also learn
from other members of the gTroup e
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confidence of the students and thus enfiances

understanding of the text.

00 O Reading comprehension exercises which
involve the same kind of thinking processes as
those which the students would have to use in
their other academic disciplines help te develop
reading abilities. The true/false questions
with their solutions, fer example, give the
1earners practice in reasoning out, and the
predicting exercises help them to relate what
they have read to what should logically followWe

BB elelts Treating comprehension exercises as
wWays of teaching rather than as mere means of
testing understanding of a text creaftes an
atmosphere of relaxation, besides giving needed

relevant language practice.

5.2ele5. The teaching of discourse development
and organization by showing the use of discourse
markers and the nature and function of sentences

in a text enhances comprehension.

5e2.1.6. Practice in determining the meanings

of new words frem their contexts contributes to
a more efficient reading and helps the students
to tackle ° textbooks independently and con=

fidently without the use of a dictionarye.

5e20lo7s Group discussion in answering compre-
hension questions encourage the individual
atudent to amply use the language and also learm
from other members of the groupe.
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50201.8. ILimited teacher participation only to
giving guidance by asking leading relevant
questions about the reading passage increases
student independence in working out the mean-
ing of a text by himself,

5.2¢42¢ The Traditional Approach

562¢2¢le Practice in the manipulation of the
patterns of sentences and units smaller than
the sentence does not guarantee the acquisition
of the communicative competence of readinge.

5elelele Providing the meaning of words by
the teacher or through glossaries and giving

a full explanatisn or summary of the passage
before the students read it make the students
depend more and more on the teacher's help,
This curtaills the students! effort to work out
the meaning of a text by themsblves.

5e2e2e%es Individual work and the emphasis on
correct usage and correct answers create a tense
atmosphere which easily develops into lack of
confidence on the part of the student,

5e2e2ols Reading lessmans not related to the
student's communicative needs have a very low

motivation factor.

5e%e Inference

This study tried to analyse the problems of teaching
reading comprehension at first year university level. Its
findings have been explained in section 5.2 above. From
the main findings the following can be inferred:
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5¢3ele BStudents' success or failure in acquiring
language proficiency depends to a large extent on the
way teaching materials are selected, presented and
exploited, and the kinds of classroom methodologies
employed. Therefore, curriculum designers and
teachers should see to it that the teaching materials
are appropriate, relevant and meaningful and the
clagsroom methodology effective.

5¢3%e2e Felt needs sustain motivation and so enhance:
the students' effort to learn a language. Therefore,
in preparing teaching materials the needs of the
learners should be taken into consideration.

S5elte Recommendations

In order to solve the methodological problems of
the teaching of English both in the schools and insti-
tutions of Higher learning in Ethiopia, many more studies
should be carried out., However, based on the findings of
this study, the following recemmendations could be made:

EeltaOsl, 'Purposes and obJjectives must be defined
clearly prior to the preparation of teaching materials.
The purposes and objectives must be based on the speci~
fic communicative needs of the learners.

5e4e0e2e The teaching of English should be related
to the students' other subjects as much as possible
so that language lessons can be meaningful and re-
levant to the students' academic needs. Reading
passages, for instance, should be genuine extracts
from textbooks.
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5¢%4ls Students' success or failure in acquiring
language proficiency depends to a large extent on the
way teaching materials are selected, presented and
exploited, and the kinds of classroom methodologies
employed, Therefore, curriculum designers and
teachers should see to it that the teaching materials
are appropriate, relevant and meaningful and the
classroon methodology effective.

De3e2s Felt needs sustain motivation and so enhance:
the students' effort to learn a language, Therefore,
in preparing teaching materials the needs of the
learners should be taken into consideration,

S5ette  Recommendations

In order to solve the methodological problems of
the teaching of English both in the schools and insti-
tutions of Higher learning in Ethiopia, many more studies
should be carried out, However, based on the findings of
this study, the following recemmendations could be made :

Coltalol, 'PUIposes and objectives must be defined
clearly prior to the preparation of teaching materials.
The purposes and objectives must be based on the speci~
fic communicative needs of the learners.

DeHeOa2e The teaching of English should be related
to the students' other subjects as much as possible
80 that language lessons can be meaningful and re-
levant to the students' academic needs, Reading
passages, for instance, should be genuine extracts
from textbooks.



46

5e4e0a%s Composition exercises should be integrated
with reading so that each strengthens the other in a
meaningful way..

5elteOalts Since the freshman English service courses
which are generally based on the traditional teaching
methodology, which emphasises usage, have not been
able to make any appreciable contribution to the
development of the English proficiency of the
university freshman students, they should be re-
organized along communicative lines.

5e/te0e5s Further studies are needed to find out the
communicative needs of university students and to look
for ways to meet their needs. Such studies should be
carried out with a larger sample population and over

a fairly long period of time.
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APPENDIX A
Teaching Material: Communicative Approach
UNIT ONE

The Introduction of Christianity

Tn the 4th century ATy & development of far—reaching
gignificance took place. Thig was the conversion of the
Aksumite ruling class to Christianity. Documentary and
archeological evidence shows that the first Aksumite king
to embrace Christianity was Ezana. But this converaion
was largely confined o the king and his entourage. Ihe
gpread of thig new religion tO the mass of the people was
to walt for over a century, until the coming of some monks
from the Eastern Mediterranean (referred to as the Nine Saints
in church tradition). These monks translated the Bible into
Geeze, built churches and monastries, and in general propa-~
cated the Christian faith among the broad masseSe

The conversion of Aksum to Christianity was the logical
out~come Of its close links (particularly commercial) with the
Greco—Roman world. The ideological revolution that swept the
Mediterranean world in the shape of Christianity was bound to
have ibs repercussions on Aksum, which 1ived in consbtant com—
mercial and cultural dialogue with that world.

The introduction of Christianity via Eeypt and the appoint—
ment of the bishop for Ethiopia by Alexandria egtablished a new
pattern of relationship between the two countries, & pattern thet
was to persist until the present period. One important result of
this Egyptian association is that Ethiopia adopted the mono-—
physite creed of Christianity. As long as the ruling power in
Egypt and the EgyptianApopulation too were Christian, relations
petween the two countries were faily smooth and friendlye

But in the seventh century there appeared a complicating
factore. This was the introduction of Islamn into Egypt and the
gradual rdduction of the Christians (Copts) into a minoritye
The consecration and sending of a bishop Was to be the persistent
request of Ethiopian kings through the centuries. And succes®’
sive Egyptian rulers were to use this card to further their own
foreign policy objectives and to squeeze concessions from the
Ethiopian kings. The latter sometimes reacted by persecuting the

muslim communities in their own country and by threatening to
divert the Nile,
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The muslim rulers of Egypt would them retaliate by persecut-
ing the Copts. guch was the pattern of relationships between the
two countries. The Christian kings of Ethiopia and the muslim
rulers of Egypt were its chief protagonists. The Bthiopilan muslims
and the Bgyptian Copts, who Were both reduced to the position of

hostages, were the victims.

A, Reference: A1l the words 1in the table below refer Lo some-
thing mentioned before, O after them, in the
passage above. Read the passage once again
and complete the table. The numbers in brackets
indicate the paragraphs in which the words are
to be found. The words are listed in the order

in which they appear in the paragraphs.

Word What it refers to
This (4. o development of far-reaching significance
this (1)
this (1)
These (1)
its (2)
that (2)
its (2)
which (2)
that (2)
the two (3)
countires
that (2)
this (%)
This (4)
this (L)
their ()
latter (L)
their (4)
such (5)
its (5)
protagonists (5]
who (5)
hostages (5)

victims (5)
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Be Recognizing the structure of complexX gentencese.

Read. the following gentences from the passage and under=
1ine the subject and. the main verb of each of them. Put within

prackets the gubordinate clauses.

(1) The ideological revolution that swept the Mediterranean
world in the shape of Christianity was bound to have
its repercussions On Aksum, which lived in constant
commercial and cultural dialogue with that worlde

(2) The introduction of Christianity via Bgypt and the
appointment of the bishop for Ethiopia by Alexandria
established a new pattern of relationship between
the two countries, 2 pattern that was to persist

until the present period.

(3) The Ethiopian Muglims and the Egyptian Copts, who
were both reduced to the position of hostages,

were the victims.

¢, Combining two sentences DY means of a relative clause.

Example: Christianity soon became the religion of
the massSeSe. Christianity was propagated by the
Nine Saints.

Christianity, which was propagated by the Nine
Saints, soom became the religion of the massesSe

Combine each of the following pairs of sentences into 2 single
sentence. lake the second sentence into a relative clause

and insert it in the plank in the first sentencee. et

Note: who refers to a person, which to a thing, That may refer
to both

1. Aksum was a large empire. Aksum adopted Christianity
in the 4th century A.De
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2. Egypt had good relations with Aksume Egypt

was also Christiane.

3, The agreement had far-reaching significance.

The two countries signed the agreement.

4, The two countries established diplomatic relations
These relations have greatly enhanced their economic and

cultural tiese

5, The Egyptian Copts, , were persecuted by their
Muglim rulers. The Fgyptian Copts were & minoritye.

Now read the main clause in each of the sentences you have

written.

D, Infering the meaning of unfamiliar words from the contexte

Read paragraph one of 'The Introduction of Christianity' once
more, ILook at the 1st, 2nd, and 3rd sentences. Can you guess
the meaning of the word 'embrace' in the nth sentence? Again
read the sentence that has the word tconfined' in ite. Read the
centence that follows this sentence. What is the meaning of
1confined'? Often it is possible to tell the meaning of 2a word
from its context without looking it up in a dictionarye Look

ot what can be guessed from the word itself. (Is it a mnoub, a
verb, an adjective? Can its form help?) Look ot the context. 1Is
the word repeated anywhere else? Is there any contrast or analogy
that can help you derive the meaning of the word. Try to make a
guess even if it is a vague One€. Avoid the use of a dictionary

to know the meaning of a difficult word every time you come across Oone.
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Such practice will seriously affect your effort to develop your
reading abilitye. Not all the words in a text are important, and
you must ignore such words so long as you can understand the texte

Underline the meaning of each of the following words from the

passage.

Parage 1:

1, ‘'embrace' means: dislike, reject, accept, refuse
2, 'confined' means: arrested,spread, lost, limited

Parage 23

Se 'repercussions': means: effects, wars, talks, quarrels

Parag. 7

4, 'persist' means: continue, stop, collapse, visit
5, ‘'adepted' means: looked, took, criticized, taught

Parage 4

E.

1.

2

De

De

6. ‘'persecute' means: treat cruelly, treat kindly, freat
friendly

Understanding explicitly and implicitly stated informatione

Read the passage again and answer the following:
In what century was Christiantiy introduced into Ethiopia?

Who was the first Aksumite king to accept Christianity?

Who translated the Rible into Geez?

What was the conversion of Aksum to Christiantiy the result 027

Who appointed the bishops for Ethiopia?

How did Ethiopia come to adopt the monophysite creed of
Christianity?
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ome of the important results of the introduction

What were s
of Tslam into Egypt?

s do you think would Egypt gain from

What kind of concession
nd bishops to Ethiopia?

the Ethiopian kings by refusing to se




UNIT TWO

TNTRODUCING THE TEXT

What is the relationship of politics and economics?
What does a weak economy mean? (Discuss)

What is the importance of the Red Sea in terms of world trade?

Decline of the Aksumite civilization

T. Aksumite society had become dependent on revenues from
its export trade and on fees collected from shipping gervicese
The empire weakened when it began to face serious competition
in the Red Sea trade.

TT. The South Apabians were never reconciled to Aksumite
Political domination and economic control. After repeated up—
risings finally by 580 or 590 A.D. they succeeded 1in expslling
the Aksumite governors and garrisons; Tn this- the South Arabians
were well assisted by the Pergians, who themselves wWere interested
in directing some of the Far Eas® trade through the Red Sea to
the Persian Gulf. ‘

11I. Between 634 and 675 A.D. the Muslim Arabs succeeded
in creating & vast empire which atretched from the Himalayas
on the east to the Atlantic on the west. This prospermus-and
well administered empire jnevitably became interested in the Red
Sea trade, especially as some of its political and religious
centwes could best be supplied from the port of Jiddah on the
Red Sea. As Aksumite control of the Red Sea trade was already
weakened by the 1oss of South Arabia, 1% resorted to all means
in order to meet the new challenge from Muslim Arabiae Its
patrolling of the sea, its resort to piracy and its attacks on
Jiddah resulted first in the plockading and eventually the des—
sruction of Adulis by the Arabs. This catastrophe took place
in the early decades of the eight centurye.

A, Reference: A1l the words in the table below refer to
something mentioned before OT after them, in the
passage above., Complete the table by writing the things
that these words refer to. The pumbers in brackets
indicate the paragraphs in which the words are to be found.
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(1)

(2)

(3)

(4)

Word What it refers to
its (1)
it (1)
they (2)
this (2)
who (2)
which (3)
This (3)
its (3
it (3)
Its (%)
its  (3)
its (3
This (3)

B, Infering meaning of unfamiliar words from the context
Underline the meaning of cach of the following words

from the passage.

'revenue'

(par. 1): aid, income from taxation, income
from sales, income from business

'reconciled! (par 2): in disagreement, unhappy, in harmony,

'challenge'

in contradiction
(par 3): call for fight, call for friendship,
influence, call forT trade

catastrophe' (par 3): great progress, great fortune, great

construction, great destruction

¢, Combining two sentences by means of a relative clause.

Example:

The Greco~Roman world -—was responsible for the
spread of Christianity in Africa. Axum developed
close links with the Greco—Roman world.

The Greco-Roman world with which Axum developed
close links was responsible for the spread of

Christianity in Africa.
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Preposition + Noun Phrase —-% preposition + which

The Aksumite empire - finally collapsed. The
Red Sea ports of this empire weTe destroyed by the
Arabse.

The Aksumite empire, whose Red Sea ports Were
destroyed by the Arabs, finally collapsede

The + Noun + Possessive ————$ whose + NOUN

Combine each of the following pairs of sentences into 2
gsingle sentencee. Make the second sentence into a relative
clause and insert it in the blank in the first sentences

The Aksumites, . gradually accepted the religions
The King of the Akgumites had embraced Christianitye

The port of Adulis, , was attacked by the Arabse
Tthiopia exported its goods through Adulise.

Ezana, , was perhaps the most outstanding kinge

Frana's religion was Christianitye.

Ethiopia, , was eventually unable tO safeguard its
foreign trade. FEthiopia's ports were plockaded by the Arabse

A people will be persecuted by religions fanaticse

The people's religiouns rights are not protected by the lawe

Diplomacy is not effectively used nowadaySs Many

disputes can be settled through diplomacys -
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D, Understanding explicitly and implicitly stated
information., Answer the following:

When did the Aksumite empire weaken?

When did +the South Arabians expell the Aksumites from their
country?

Why did the Persians help the South Arabians expell the
Aksumites from Arabia?

How would a weak economy weaken 2 state? (In order %o
answer this question and the one that follows it, you will
have to reinterpret and rearrange the ideas explained in the

passage. )

Why was Arab interest in the Red Sea trade inevitable after

the creation of the vast Arab empire?




UNIT THREE

Interests #

Interests are advantages, OTr profits, or well-being that
an individual, or a group, Or & nation tries to secure, or to
gafeguard against encroachment by others. They determine the
behaviour of individuals, groups or nations. For example, &
country fights against another to defend its national interestse

The interests of one gfoup are often inconsistent with
those of others. For example, several organizations may want
to recruit the same people: colleges may compete for the better
students or staffj several nations may want the same economic
TESOUTrCESw Competition is this mutually opposed effort to secure
the same acarce objectives.

Competition does not necessarily involve direct interactions
it may be impersonal and unconscious. Cotton farmers in MississippiJ
for instance compete with cotton farmers in FBgypt, but they may be
unaware of each other. When groups become aware that they are in
competition they are called rivals. Rivalry is a form of conscious
competition between specific groups: for example, the Ford Motor -
Co. and General Motors. This kind of competition 1s more direct,
with mutual awareness and often self=-conscious strategy and tacticse.

When the clash of interests is so keen that groups do not
merely compete for the same scarce goals but seek to injure or
even destroy each other, there is conflict, and the group itself
is endangered in a direct way. Intense feelings may be aroused
and, as a result, the rules governing competitive and rivalrous
activity may be abondoned.

Rivalry and conflict are dissociative forms of interactions
They pull groups apart rather than bind them togethere. However,
these processes are not purely dissociative. Rivalry is usually
based upon commonly accepted rules, as in athletics. Conflict
tends to increase solidarity of opponents.
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A, Deducing the medaning af unfamiliar words through word=formation

(a) Two words with the prefix 'in-'/'im-' appear in the text.
What are they? How does the prefix change the meaning
of the word? Think of at lwmast five other words that
can be formed in the same way.

(b) Underline the prefixes in the following words from the
textes
unconscious, unaware, interastion, endanger
Guess the meaning of each of the prefix.
Think of other words formed with the same prefix.

(¢) Iist all the words in the text with the suffix '=tion'
and give the root word of each of them, What is the
function of this suffix?

(d) Complete the following table with the appropriate
words. Remember that not all the words appear in the
text and that some of the words may not have all the

forms
| ___Noun, Person Verb $ Adjeative Adverb
] competition | competitor | compete competent | competently|
.conscious
consistence :
“ organize
! { confide 1 e
ability . r
- i ipersonally
1 B commonly
real
3
E
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Synonyms and Antonyms

() In paragraph two find two adjectives meaning:
(1) not in harmony with:
(ii) mnot svailable in sufficient quantity:

(b) In paragraph three find two adjectives which mean
the opposite of thaving knowledge of something'e

(¢) In paragraph two £ind two verbs which mean

(i) have as member:

(ii) succeed in getting:

(a) Imn paragraph four find two nouns which mean more OT
less the same as 1disagreement e

(e) In paragraph five, find an idiom (verb+ adverb)
which means the opposite of 'bring together'

(£) Pind two nouns in paragraphs two and. four which have

the same meaninge.

Deducing the meaning of words from the contexto

Read the following paragraphs and try to deduce from
the context the meaning of the underlined words. The

underlined words are nonsense wordse.
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Zip has greatly influenced our lives. Tt keeps people at
home much MOTe. Tt has made the remote parts of the world more
real to us. Photographs show & country, but only zip makes Us
feel that a foreign country is real. Also we can see scenes i ¢
the gtreet, big occasions are zipped, such as anniversary
celebrations and opening of parliament. Perhaps the sufferers
from zip are the notable people, who, as the step out of an
aeroplane, have to face 3zip cameras and know that every move-

ment, every gesture will be seen by millions of peoplee Perhaps
we can sympathize when Members of Parliament say that they do
_not want debates to be zipped.

1zip' means: (a) cinema
(b) photography
(¢c) television
(4) +telephone

Without tugond, culture among men would be wholly impossiblee
A1l animals with some consciousness communicate, and some, like
the bees apparently can do so extremely welle The human being
learns his tugond just as he learns his culturej; man is not
born with a tugond. Thus tugond is a distinctly human system
of behaviour based on oral symbols which is used to describe,
classify and catalogue experiences, concepts and objectse
Tugond , therefore, is a special system of communication that
ig specifically oral and symbolic. And 1t ig learned.

"tugond' means:
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Gom is an sbsolute necessity to the maintenance and

functioning of the organisme Gom as fuel to be released as
energy, is necessary to bodily action. Gom as repalr material
to replace the continuous loss of substance from the body is
necessary to bodily maintenance. True goms are either energy
yielders OT non—energy yielders and man must get an adequate
intake of bothe

Gom means:

D, Read each of the following texts and deduce the meaning
of the underlined words from the contextes

(a) Man learned how to make artificial dwellings to replace

the caves and rocks that had in earlier times given

him shelter.

tdwellings' means:

(b) Ancient man made his clothes from the skins of the
beasts he killed.

theagtsg'! means:

(¢) When in earlier times primitive tribes went to war
they sometimes killed and ate their captives. They
could not enslave OT exploit them because in those
times a man could not produce more than the bare
sufficiency to keep himself alive.

icaptives' means:
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Write out definitions by combining the words in column A

with appropriate expressions in column B. For example:

1,

2e

Je

Ha

1.

Tnterests are seee

A

interests

competition

rivalry

conflict

(a)

(b)

(c)

(a)

B
the effort by groups to secure
the same scarce objectives in
which each group is conscilous
of the other's attempt at the

same thing.

the things that groups want to
secure or to defend.

the clash of interests in which
groups try to harm each other.

the vigorous attempt by groups
to have the same scarce things
without involving themselves in

direct interaction.

Ce

Se.
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Buﬁ)Discourse Development

Combine each of the above definitions with one of the
following statements which can illustrate, or exemplify
the definitions, to make a short passage. Use the
expression 'for example' or 'for instance'.

CeBe

(e)

(£)

(g)

(h)

1.

Interests are .- For example, ocse

Car manufacturers in Italy may compete with car
manufacturers in Japan without knowing each othera

Two companies in the same town manufacturing the ~sane
products enter into direct competition with each other.
Athletics also is based on the same principle. -

Two countTries go to war when intense feelings have
been aroused and the spirit of competition has been

abandoned.,

A country fights against another to defend its

national interests.
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(a4)

Clarification + Example

Combine the following sentences in such a way that the
first sentence states something, the second one clarifies
it, and the third sentence gives an example. Use 'that
is to say', 'in other words' to clarify and 'for example',
'for instance' to provide an example.
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Competition may be impersonal and unconscious. (2) It does

not necessarily involve direct interaction. (3) Egyptian Cotton

farmers compete with American counterparts without being aware
of each other.

[

Rivalry is a kind of conscious competition petween specific
groupse. The competition is more direct and the groups are
aware of each other. The Ford Motor Co. and General Mctcws
in America compete with each other to control the car market.

Rivalry and conflict are digsociative forms of interactione

They pull groups apart rather than bind them together. The

two world economic systems compete with each other, each one
strengthening its own callP.




UNIT FOUR

Seoil Erosion

Of all the natural resources of the earth, soil and water
are two of the most necessary to man's existence. Types of soil
and the available water supply vary greatly in different geo-—
graphical regions., Unlike air, soil may be exausted by careless
cropping methods or seriously damaged by the erosion of running
water., Since animal life-is dependent upon plant life, and
plant life, upon the soil, it is obvious that the welfare of
mankind is closely associated with the maintenance of soil
fertilitye.

Grass sod serves as an excellent binding material for
s0il, When that sod is broken by the plough, the danger of
soil removal by running water and high winds is greatly in-
creased, Iikewise, deforestation exposes soils to the heavy
downpours of occasional storms, and, especially on hill slopes
or in mountains, the amount of rapidity of the resulting soil
erosion present a most serious problem. Truly it can be said
that man's use of soil and forest has played into the hands of
the processes of degradation.

One of the most widespread and least noticed kinds of
erosion on tilled land is sheet erosion. This may be accompaxied
by the removal of a uniform thin layer of soil, but more commonly
it regults from the formation of myriads of tiny gullies. These
gullies are so small that they may be erased by the next cultivation
of the fields; but others soon form, and the stripping process
continues. This phase of soil erosion ig the more harmful because
it removes the finer and more fertile of the soil particles.

A second type of soil erosion 1is gullying. Successive
downpours of rain will cause a gully to become rapidly wider
and deeper. At the same time it becomes longer by headwater
erosion. In some soils a single thunderstorm will produce new
gullies a foot or two in depth. If the gullies are allowed to
become larger, they soon interfere with the processes of planting

and cultivatione.
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A, Reference: Refer to the relevant contexts in the
reading passage and replace oT expand the underlined
expressions with expressions which make the meaning

cleala

When that sod is broken by the plough, the dangeT of

[t S

soil removal 1is greatly increased. (parae. 2)

B

ke e

————t

SEpSE—— -

This may be accompanied by the removal of a uniform thin

layer of soil. (para. 3)

e

Rut more commonly it results from the formation of tiny

gullies. (parae. 3)

i A |
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But others soon form, and the stripping process continues.

(parae 3)

This phase of soil erosion is the more harmful. (parae 3)

s

J——

At the same time it becomes longer by head water erosion.

(paras 1)
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B, Understanding meaning of text. Read the passage once
again. Choose and circle the letter of the correct
expression from among the alternatives given to complete

each of the following.

90il is most vital to man because it

(a) is one of the most necessary to his existence.
(b) mey be exausted by careless farming methods.
(¢) dis the source of his food.

(d) is the source of water.

Soil may be removed from the ground by
(a) winds

(b) running water

(¢) the plough

(d) deforestation

Sheet erosion occurs on
(a) cultivated land
(b) hill slopes

(¢) uncultivated land
(d) forested land

Porests

(a) are good binding material for soil.

(b) protect soil from being removed by high winds.
(¢) expose soils tol heavy rain.

(d) give a cover to soil against heavy rain.

Cultivation and deforestation can cause soil erosion. SO
(a) cutting must be forbidden.

(b) ploughing must be discouraged.

(¢c) appropriate techniques of land use must be adopted
(d) planning on a world-wide scale must begin.



6. BHoil
(a)
(®)
(e)
(a)

i

erosion presents a problem in that

forests are destroyed as a result.

it causes mass starvation.

the fertility of the land is greatly reduced.,
it causes food shortage on a large scale.

Read the lapt sentence in the passage. How Aoes this happen?

fixplain.




UNIT FIVE

= What does the system of ownership under capitalism
look 1like?

- What about the distribution of national wealth?

- Compare them with those under socialism?

Digtribution According to Work

Distribution according to work is an economic law in
socialist society. Distribution according to work exists
primarily because production is carried on under social
ownership of the means of production, and nobody, con-
sequently, is entitled to appropriate the results of another's

worKa

. Distribution according to work is necessary in the stage
of socialism because the level of development of socialist
production is such that there is no abundance of consumer
goods, and people's wants are not fully and comprehensively
satisfied, In such conditions, society has to.distribute
the resources of consumer goods available among working
people in accordance with their contribution to social pro—
duction. The material remuneration or wedges of -each "'working person,
therefore, varies with the gquantity and quality ef his or
her work for the benefit of society. Besides, under socialism
labour has not yet become a prime vital necessity for all

working peoples
Consistent observance of the requirements ef the law
of distribution according to work stimulates working according
to one's ability and the development of the very ability to
worke - . Motivated to earn more, the working man
or woman improves his or her skill and adopts the experience
of the leading workers in production. The consistent application
of the principle "Equal pay for equal work" guarantees equality
of people regardless of sex, age, Or nationality. Under

cocialism unearned income and parasitic consumption are ruled
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out, whereas under capitalism the monopolisatibn of the means
of production by ipdividuals causes exploitation af man Dy male

Digtribution according to work, however, does not guarantee
full equality of people since their wants are not yet met
edually. A worker's earnings depend on his physical development,
general education and trade training and on other factorsj but
even with equal earnings the level of well being varies from
person O person, gince one has no family and another has
many children, and sO One

The law of distribution according to work will remain
operative until society enters the nigher phase of communisie
The transition to the communist made of distribution according
to needs will be completed when an abundance of material and
cultural values is ensured and labour becomes & prime necessity

of lifee.

A, Infering the meaning of unfamiliar words.

Some clues:

Try to see the relation between the word and other words (context )e

The reiation could be one of:

- equivalence (a synonym of the unfamiliar word is
mentioned in the text)

- contrast (the unfamiliar word may be the opposite of
sanother word in the text)e _ :

- cause (the meaning of the unfamiliar word can be
cuessed because it is the canse 6f semething described
in the text)e

- consequence (the unfamiliar word appears in the des=
cription of the consequence of gomething. Guess the
consequence. )

- purpose (the word is used in connection with something

whose purpose 1s described in the text)
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- explanation/illustration (the meaning of the unfamiliar
word is explained or an example is given)
- generalization/specification (the word is Jjust one

specific instance of a mere general thing or idea
mentioned in the text, or, on the contrary, after
a number of specific examples have been given, a
generalization is made)

Complete the table below by indicating the relation the word
has with other words in the text, and guess its meaning. The
first word on the table has been given as an example.

: 5 _ _ _ :
word SR contrast cause onse- pur iﬁgign g:ﬁgggll
vale
alence quence pose P pes
illustra- specifi-
ion cation
appropriate social
owner-—
ship;
nobody
* 0o
another's
work
= take
abundance
remuneration
stimulates
wants
trade

phase




76

B. Stating consequence or resulte

A consequence or result may be stated in several ways:

(i)

(ii)

(111)

Distribution according to work exists because
production is carried on under the social owner-
ship of the means of production; consequently,
nobody can appropriate the results of another's

woTKe

Distribution according to work exists because
production is carried on under the social owner-
ship of the means of production; as a result, nobody
can appropriate the results of another's works.

Distribution is carried on under the social ownership
of the means of production, so nobody can appropriate
the results of another's work.

A1l the above could be written as two sentences. For

example:

Distribution according to work exists because
production is carried on under the social owner=
gship of the means of production. Consequently,
nobody can appropriate the results of another's
work,

Combine each of the following pairs of sentences, using 'so'
‘consequently', 'as a result', or, 'therefore's Make each
of the first four pairs into one sentence and write the last

two in two sentences.

1. The level of development of socialist production cannot
ensure abundance of consumer goods. Distribution accord=—

ing to work is necessary at this stage.




2. Goods are distributed among working people according to
their worke Their wages Vvary with the quality and
quantity of their work to societya

%, When the clash of interests becomes sharp, intense
feelings are aroused. The rules that govern peaceful
competitive and rivalrous activity are abondoned.

4, Distribution according to work stimulates one to work
to one's ability. Production ig greatly enhanced.

5, Under socialism the people's wants are not yet met
equallye Distribution according to work does not

guarantee full equality of people.

6., A working person may have no family while another may
have many children. Even with equal earnings the level
of well~being varies from person to persone.
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Understanding meaning of texte

Read the passage once again. Choose and circle the
letter of the gppropriate expreséion from among the
alternatives given to complete eéch of the fallowinge

Nobody is allowed to appropriate the results of another's

work because

(a) +there 1s nO abundance of consumer goods.,
(b) the means of production are socially owned.
(¢) people's wants cannot be satisfied.

(d) nobody would want to do that.

Under socialism there may not be abundance of consumer

goods because

(a) people's wants are t00 manye

(b) +the machines are 0ld.

(¢c) the people don'?t work hard.

(d) +time is needed to reach a high stage of developmenta

Under socialism labour has not yet become a prime necessity
for all people because
(a) -cultural values have not fully developed.

(b)) there is no abundance of goodse

(¢) every one does not work for the benefit of societye
(a) 1labour becomes & necessity under communise

Owing to the distribution of goods according to work done
(a) full equality of people is sutomatically guaranteed.
(b) workers do not share experience.

(¢) motivation to work is very low.

(a) people woTkK hard in order to earn MOIG.

1 put even with equal earnings the level of well=being

varies from person to person see! (Par. 4), Family size
is one factor. Can you think of other factors?




UNIT SIX

~  What does the family in Ethiopia look like?

~ Who are the family members?
— What is the role of the husband? and the wife's?

-~ At ~what age do people marry?

-  Why?

- Are you familiar with the words materiarchal, matrilinealj
partiarchal, patrilineal

The Universality of the Family

s Some form of family is found in virtually all human
societies. Many explanations have been suggested for this,

Some of these explanations take the form of "conjuctural
history" in which origins are derived from "known principles

of human nature,” and the evolution of social institutions

is traced from presumptive beginnings. Robert Briffault,

for example, found the primal source of the family in the
biological tie between mother and child. The "original"

family was therefore matriarchal and all other forms emerged
from this beginning, He found evidence for this interpretation
in the prevalence of matrilineal kinship systems among primitive
tribes and in the apparent ignorance of physical paternity in

o few of the simplest societies. The weight of anthropological
evidence does not -~ suport this interpretation-j some exceedingly
simple societies have patrilineal kinship systems and the
ignorance of biological paternity does not result in the

absence of a society recognized father.

Study the following statements carefully and indicate
whether they are true or false according to the passage.
Justify your answer by quoting a few words from the
text, or by briefly giving your reasons in your own
words., (Use the back side af this page).
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(a) The ignorance of physical paternity in some
primitive gocieties and the prevalence of
matrilineal kinship gystems proves that
the original family was matriarchal.

(p) In some simple societies there is a_socially
recognized father and patrilineal kinshipe

i A second explanation for the near universallty of the
family stresses the importance of sexual needs and the
requirenents of human reproduction. -Yet the institutionali-
zation of sex relations, found in all societies, cannot
guffice to explain either the marital relationship or the
jmportance of kinship ties. Although no society leaves the
expression of sex desires or the selection of sexual partners
totally unregulated, there are many cases in which sexual
intercourse before OT outside marriage 1is permitted or even
positively sanctioned. Of 250 societies for which George
Murdock found data, "5 allow unmarried and unrelated persons
complete freedom in sexual matters, and 20 others give
qualified consent, while only 54 forbid or disappTove premarital
liaisons between non-relatives, and many of these allow seX

relations between specified relatives."

(a) The importance of kinship ties and marital
Telationship is explained by the importance

of sexual needs and the requirements of human
reproduction.

(b) There is some kind of rule in every society re-
garding the expression of sex desires or the
aelection of sexual partners.

(c) ALl societies permit gexual intercourse before
marriage and outside marriage.



I11. The effects of pregnancy and childbirth upon the woman
and the prolonged infancy of the child have also been cited
as the basis for the universality of familyi lMother and child
require support and care which marriage ensuresSe But these
needs can be met without marriage oTr & husband~-father, since
blood kin of the woman can provide for her needs and those
of her children, as indeed they do in many cases described
by anthropologlstse The presence of a husband, it would seem,
is therefore essentially a result of social and cultural in-
ducements and pressures rather than of biolggical requirementse.

(a) Since mother and child require support and care,
the existence of marriage and hence family in all
societies is a muste

(b) Anthropologists have found out that in all societies
the husband-father provides for the mother's needs
and those of her children.

IVe The éxplanation for the almost universal presence of

the family must then be found in the nature of gociety itself.
A widely accepted theory centres upon the functions performed
by the family for the maintenance and continuity of organized
social - existence. This universal social structure, Murdock
writes, produced through cultueal evolution in every human
society is presumably the only feasible adjustment to a series
of basic needs --needs identified as sexual, economic, Tep-—

roductive, and educational.,

A, Understanding meaning
Refef to the passage and

(a) decide whether the following statements are true
or false according to the passage.

(b) indicate the true statement which eXpresses the
most central idea of the paragraph by writing its

number.
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Paragraph 1

The explanations of the

based on conjuctural historye

The biological tie betw

that the original family was matriarchale.

universality of the family are

cen mother and child shows

The fact that in some primitive gocieties there are

patrilineal kinship systems and socially recognized

fathers disproves Briffault's claim that the original

family was matrilineal,

Tn some primitive tribes physical paternity is not knownha

Central idea:

Egragraph 2

Because of sexual needs

and the need toO reproduce, We

have families in all societies,

Sex relations are institutionalized in all societiese )

gince sexual intercours

it is permitted in many

o before marriage and even outside
societies, the need for sexual

gatisfaction and human reproduction cannot be the reason

for the existence of th

65 of the 250 societies
uynmarried and unrelated

Paragraph 3

Mother and child requir

always ensuresSe

e familyo.

gtudied by Ge Murdoch allowed

persons sexual freedome

e support and care which marriage
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The necessity to support and to take care of the mother
and her child cannot be the reason for the existence of
the family because these needs can be fulfilled without

marriages

Mother and child need to be cared foT.

Central idea:

Paragraph 4

The functions of the family are irrelevant to the
understanding of the family.

The family has undergone cultural evolution.

The satisfaction of various needs requires organized

social existence one form of which is the family.

Central idea:

B. Reference
Refer to the relevan® contexts in the reading
passage and replace oT expand the underlined ex=—
pressions with expressions which make the mean-

ing cleaT.

Many explanations have been suggested for this. (1)

He found evidence for this interpretation in the prevalence
of matrilineal kinship systems among primitive tribes. (1)
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20 others give qualified consent. (I1)

And many of these allow sex relations between specified
pelatives., (IT)

Put these needs can be met without marriage. (III)

Blood kin of the woman can provide for her needs and those
of her children. (III)

Indeed they do in many cases described by anthropologistse.

This universal social structure, Murdock writes, eee. is
presumably the only feasible adjustment to a series of

basic needs.
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¢. Generalizations and qualifications
The following statements are generalizations

(a) The explanations of the existence of the
family in human asocieties take the form

of conjuctural historye.

(b) Anthropolgists believe that the original
family was matriarchal.

Statements (a) and (b) mean that 1511 the explanations

take ..." and "all anthropologists believe aee''e

The generalizations may be qualified.
For example:
Some/many/most of the explanations take oeee.

Some,/many/most anthropologists believe ecess
Qualify the following generalizations where necessary

by using the expressions: most, many, some, few

For example:
The explanations of the existence of the family in
hunan societies take the form of conjuctural history.

Some of the explanations of the existence of the family
in human societies take the form of conjuctural historye.

Thaman societies have some form of familye

The gimple societies are ignorant of physical paternity.

e

Simple societies have patrilineal kinship systems.

Societlies have institutionalized sex relationse
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Societies permit sexual intercourse before or outside

marriage.

Anthropologists accept the theory that is explained by
the functions performed by the family to maintain
organized social existence.,

D, Predicting what comes next in discourse

The following sentences form a passage on how
precious metals came into use as money. After

each sentence there are three questions. These
suggest ways in which the passage might continue,
Read each questien and mark the preceding question
(a, b, ¢) which it answers. For example, sentence
number one is the answer to question 'c' abeve it,

Precious Metals

Cattle are not a very practical kind of money.

(a) What is a practical kind of money then?
(b) Why are they not practical?
(c) When were they used as money?

le

They were used as such in ancient times when trade was in its
primitive stage.

(a) Who used them as money?

(b) How were cattle used as money?

(¢c) Why did they lose their importance?

They gave way in favour of a more adequate money commodity as
trade developed. '

(a) What is the most suitable money commodity?

(b) Where was trade developed?

(¢) How did trade develop?
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Phonicians, Greeks, Egyptians and ethers, many hundreds
of years before Christ, had developed a censiderable
COMMEeTrcea

(a) How did they trade?

(b) What did they use as money?

(¢) What did they trade in?

They sailed the high seas to trade with other countriese.
(2) What high seas did they sail?

(b) What would have been a problem for such traders?
(¢) What means of transpertation did they use?

Tor such traders transportation of cattle as means of

exchange was out of the questien.

(a) Why was transporting cattle as a means of exchange
out of the question?

(b) What means of exchange did they use then?

(¢) How couldn't trade have developed?

Trade couldn't have developed without -more convenient

form of money.

(a) What would a further problem regarding the use of
cattle as money be?

(b) Why couldn't trade develop without a cenvenient

form af money?

(¢) How would a convenient form of money facilitate trade?

Further, whilst a herd of cattle may be devided into heads

of sheep or OXen, divisien beyond that is impossible.
(a) What are the gqualities of the best form of money?
(b) Why can't cattle Dbe divided beyond heads of sheep
or oxen? -
(¢) How best can cattle be used as a form of money for

exchange?
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The ideal money commodity to serﬁe as a measure of value
mugt be one that 1s casily transportable, imperishable
and perfectly divisible.

(a) Why should money commodity be transportable,
imperishable and divisible?

(b) VWhat commodities can fulfill the requirements of
a convenient money commodity?

(¢) FHow do people divide money into smaller units?

Metals, and especially the precious metals, silver
and gold, had these properties which favoured their
use as Moneye.



UNIT SEVEN

How many friends do you have?

Do you always g0 together?

Do you share your secretes?

How do you resolve differences?

Have you noticed groups of people often going together,
perhaps working together, or studying together?

What do you think brings them together?

The Primary Relation

I. The depth of communication in primary relations is
important because the expression of feelings and beliefs
tends to influence the feelings and beliefs of others.
Although communication does not gurantee agreement, it does
facilitate and encourage it, and where communication is intimate
and extensive, similar attitudes and feelings naturally tend
to develop. In nonprimary relations, though there may be
agreement or understanding on some matters, it may not be
carried over to other matters. In the primary relation, how-
ever, increased communication brings with it an increased
opportunity for individuals to influence each other. Sociolo=
gists emphasize the contribution of the primary group to the
formation of character, for example, in the influence of
parents upon children.

(a) People can influence the feelings and beliefs

of others in relations where communication is

intimate and extensive.

(b) It is possible to develop similar attitudes and
feelings among people who have entered into
relations that are not primarye

§ 258 Primary relations do not presume unqualified affection
and cordialitye. All relationships involve tensions as well
as positive responses, but they cannot long subsist on



UNIT EIGHT
Exercises
TIn the following text, a number of link=-words have been
underlined, Classify the underlined link-words according to
their function, Write against cach link word its function:

addition, cause, consequence, time sequence, concession,

opposition

Botany Bay

"pustralia became prosperous because of the wickedness
of England," someone said. What was meant by this?

Simply that in the beginning Australia was a place to
which convicts were sent., It was expensive to keep them ko
prison so the government was anxious to be rid of them. Before
178% we had shipped convicts to the American colonies. But
the United States of America after 178% did not want any-more
of these immigrants. For a year or two they were kept in dis~
used rotting ships on the Thames, until the suggestion was made
that Australia, 12,000 miles away, would be an excellent country
to harbour them. Captain Cook had sailed round the coast and
discovered a piace he called Botany Bay because the flowers
there were so wonderful, and this was chosen for a convict
settlement,

A certain Captain Phillip was given charge of the first
group to go there in 1788, After five months' sailing they
arrived at Botany Bay, but Captain Phillip decided it was not
suitable and went rather farther on and landed at what is now
called Sydney Harbour. The term Botany Bay was nevertheless

used for this colony.

The government had shown little imagination in beginning
this ventures Captain Phillip begged for more supplies. He
needed seeas, farm implements and food. Instead he was sent
more convicts. After four years of unrewardlng labour Captain
Phillip retired because of ill-health.
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snatogonism,  The primary relation entails é'ﬁoéitivé”ﬁﬁiding
of the othezr, ausapggan'belonging together and sharing a
common'idéﬁti%j, Whéﬁfaﬁﬁersonal relation 1is characterized
by antagonism, communication is hampered and response is
usually limited to a part of the other's personalitye

111 Tn the primary relation personal gatisfactions are
paramountgi Tndividuals enter inte primary relations because
such relations contribute to personal development, gecurity
and well-being. In the primary relation the individual is

_aocgpfed-for himself and not merely as 2 means to a practical

objective.

(a) Primary relations are always tense and negatives

(b) In the primary relation the group's needs are
more important than the individual'ss

IV. Primary relations usually, Hut not necessarily, involve
face~to-face interaction. Families, lovers, and friends may
be separated physically yet maintain theil primary‘relations.
Obviously, many face-to-face settings are impersonal, for
example a courtroome Hence being face-to-face should not be
considered part of the definition of a primary relation. It
ig a congenial condition and a probable accompaniment rather

than an egssential feature.

A primary relation is defined by face te face
interaction.

Ve A group is primary insofar as it is based upon and
sustains primary relations. Where people live or work together
closely for some time, groups based on primary relatiens usually
emerge, Families, pléy groups, and neighbourhood circles offer
congenial conditions for primary group development., However,
not all small groups are primary. For example, 2 committee
working together over a congidrable timey but compesed of men
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of varying backgrounds, ages,. and ranks, may offer little
opportunity for primary group formation. Small size
facilitates primary group formation but in itgelf is not suf-
ficient. On the other hand, largeness, although not a con=
genial condition, does not necessarily prevent formation of
primary groupsSe Sociologists sometimes speak of whole com=
munities as based on primary relation.

A, Understanding meaning
Refer to the passage and
(a) decide whether the following statements are
true or false according to the passagee
() indicate the true statement which expresses
the most central idea by writing its numbere

Paragraph 1

1. In nonprimary relations there may be agreement on all matters

affecting the groups

2, In primary relations intimate and extensive communication
helps individuals to influence each other.

Pe Sociologists emphasize the contribution of the primary

group to the formation of character.

4. Communication does not guarantee agreemente

Central idea:

Paragraph 2

le Although affection and cordiality characterize a primary
relation, there may be temporary tensions.

5, Communication 1is hampered by antagrnisma.

%3, The primary relation is marked by antagonishe

Central idea:
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Paragraph 5

1. The individual is welcomed into a primary group 8o that
others may use him to satisfy their own needs.

2, The individual is insecure in a primary relation.

3, Primary relations offer the benefit of self-satisfaction
which occupies an important place in the relation.

————— A S P

Central idea:s

Paragraph 4

1, Primary relations are always face-to=face..

2, In a primary relation the members may be physically
separated,

%, Courtroom settings are personale:

4, Primary relations are always personal.

Central idea:

Paragraph 5

1., Primary groups are always based on primary relations

irrespective of the size of a groupe.

2. Primary groups are always small,

3, A committee working together for a long time may not

grow into a primary group.

4, A community may be based on primary relations.

Central idea:
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B, Generalizations and qualifications. Study the
following statements.

Primary groups are based on face—~to-face interactionse.
This means that "All primary groups are always based on face-
to-face interactions." The generalization may be qualifieds
For example:

Primary groups are sometimes based on face-to-face

interactions.

Qualify the following statements where necessary by
using the expressions: often/frequently, sometimes, seldom/
rarely, usually/generally according to the passages.

l. Increased communication results in increased opportunity
for individuals to influence each other,

fe 4B antagonistic relations an individual does not respond

to the other's whole personalitye.

%2, In the primary relation personal satisfactions are
important,.

4, TPace to face interactions characterize. primary relationse

5., When peoople work together for a long time, their relation~

develops into a primary one.
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6, Primary groups are smalls

7, Large groups canl form into primary groupSe

¢, Corrective atatements
Took at these statements:

Communication does not guarantee agreementa
Communication facilitates agreement,

~ The statements are contradictory. However, they can
be combined into one statement by using "althoug "
or "but" in which case both may be BrUE:

Although communication does not guarantee agreement,

it facilitates ite.

= The second part of the statement corrects the
generalization. 'But' can also be uged in the
same wWaye

=~ Make correcfive statements with 'although' or 'but'
by combining each statement on the left with the
appropriate statement on the right. {Refer to the

passage)
1, Briffault claims that (a) Anthropological evidence
the original fawily supports this view.
was matriarchale (b) Many anthropalogists

agree with him,.
(¢) There is no strong
ovidence to support the

views




2., Some societies are
ignorant of biological
paternity.
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(a)
()

(e)

They have a socially
recognized father.
They know their fathers
and mothers.

They are simple.

3e There may be antagonisms
in primary relations,

(a)

(®)
(e)

There can't be negative
responsesS.
People can't quarrels

They are temporarys

4, Group members in a primary
relation may be physically
separated .

(a)

(b)

(e)

They do not maintain
their primary relationy
They may not come
together againe

They still maintain
the primary relation.

5, Not all small groups are
primary.

(a)

(b)

(e)

Primary group formation
is easier with a few
people.

Size has not influence
in groups formation.
Primary groups are not
always smalle.
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(b)

(e)

(1)

(2)

(Z)

)
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D, Making Explanations
Took at the following statements:

Primary groups are effective because they are personal in

nature.

Because/Since they are personal in nature, primary groups

are effective.

Primary groups are personal in nature, and for this

reason they are effective.

Combine each of the following into one sentence, using
'because', 'since', or 'for this reason'.

An individual does not feel ridiculous when he gestures
and shouts at a football match. Others are doing the
same, and so his behaviour is not conspicuouse.

Tndividuals live in groups. The behaviour of each
individual is affected by the behaviour of otherse.

The identification of individuals with one another is
great in primary groups. An attack on the individual
is considered to be an attack on the group.

The family helps people to maintain and to continue an
organized social existence. It occupies an important

place in society.
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(5) The biological tie between mother and child is stronge
Some sociologists believe that the original family was

mateiarchal,.

E., Discourse Development

Contrast - study the following:

(i) Contrast within a statement. TFor example,

‘Tn the primary relation increased communication helps
individuals to influence each other. In the non-
primary relation it is limited and individuals cannot
come close to each other.

Tn the primary relation increased communication helps
individuals to influence ach other, whereas in the
nonprimary relation it is limited and individuals
cannot come close to each other. Or,

Whereas in the primary relation increased communication
helps individuals to influence ach other, in the non-
primary relation it is limited and individuals canno?t
come close to each other,

(ii) Contrast between statements. For example,

In the primary relation increased communication helps
individuals to influence each other. In the non- -
primary relation, on the other hand, it is limited and

individuals cannot come close to each other,

Now link the following pairs of statements by using
whereas and on the other hand as indicated in the
brackets. .Notice carefully the contrast within a
statement and between statements as shown in the

examples above.
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(1) A personal relation characterized by intimacy entails a

(2)

(3)

(4)

positive valuing of the other. A personal relation
characterized by antagonism causes a partial response
to others' personality. (whereas)

Under socialism the means of production are socially
owned, Under capitalism they are under private hands.
(on the other hand)

Tn the primary relation the individual is accepted for
his own personal satisfaction. In the nonprimary
relation the individual is used as a means to achieving
practical objectives.  (whereas)

Under socialism distribution is carried out according
to worke In the communist socieity distribution will
be effected according to needs., (on the other hand)
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(5) Iabour in socialist society has not yet become a chief
necessity for all werking people. Under communism it
is a prime necessity of life. (whereas)

(6) In primary relations feelings and needs are revealed.
Tn nonprimary relations people tend to hide their inner
feelings and behave in a formal waye. (on the other hand)

F, Analysing a structurally complex sentence, l.€e
discriminating between main clause (essential)
and the subordinate clause (padding).

Read the following passage and underline the main clause(s)
in each sentence., Put the subordinate clause(s)between brackets,

L) Among the Nuer, a people living in Southern Sudan, the
payment made to the bride's kin, known as bridewealth, is in
the form of cattle. (2) Once the amount of bridewealth is
agreed upon, and the formal payment is made, the marriage
becomes a legal unien and the offspring of the union become
the legitimate children of the husband, (3) They remain his
children even if the wife subsequently leaves him to live
with another man. (4) Furthermore, the giving and receiving
of bridewealth represents so binding a contract that even if
the wife has children by the man with whom she lives after
leaving her husband , these children will be legally her
husband's, so long as the cattle offered at the time of the



marriage remain the property of the wife's kin.

Now how many simple sentences can you make from each of the
four sentences in the above passagee. Use the back of the

preceding pagee.

eee (1) The Nuer live in Southern Sudan. The
payment is made to the bride's kin. - The
payment is known as ceee It ecee

(2) The amount cees
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1ink=word function

because of
so

but

until
because
after

and
nevertheless
instead

Read the above passage by replacing the underlined link=
words by other link-words, AT changing some of the sen=

tences; making sure the meaning remains the samee.

Read the following passage and fill in the planks with
the appropriate 1ink-words from amsng the following: In
spite of, however, nevertheless, and, oTre A11 these
words have to be used but some of them may be used twicee

Much research has been carried out in recent years into
gleepe We know a great deal about the mechanics of sleep ,
we are beginning to know about the biochemical changes involvede
we are still a long Way from finding out answers

to such questions as now much sleep a person needs. While the
physiological pases of sleep remain very much & matter for
conjucture, we do have considerable evidence

on hew much sleep people do in fact obtain. We gtill need to
know more about the kinds of effects that sleep deprivation
causesSe the considrable effort devoted to

investigating why we sleep, there is still-disagreement in this
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area. The fact that sleep deprivation causes numerous harmful

effects suggests that the body requires sleep tn restore itselfs
, more research is needed tO determine whether

this is so, whetherT sleep is the result of adaptation to environ-
ment. There is also the possibility that these two alternatives

may not be incompatible.

Read the following text and select the most appropriate
1ink=-words from the list given below to complete ite
Write the 1link words in the blanks.

Nearly all animals have natural enemies, usually larger
animals who hunt them for fodd, In most cases nature develops-
o balance, so that the different gpecies can 1ive side Dby side,
without exterminating each othere (1) man has
changed all this. He has rushed into nearly every cgrner of
the world, looking for more land to use, and hunting dewn
other species. ____ (2) many kinds of animals are

in danger of extinction,

Some animals are nunted for foode (%)
the walia ibex, the beautiful Ethiopian goat of which now
only a few hundred specimens remain alive. Many animals aTe
killed for their skins. The leopard is in great danger of

extinction by fur traders, _ (4) leopard skin
coats are faghionableo. Some animals are hunted for other
products. Whales, (5), have become rare

(6) they are slaughtered for the oil they con=
tain, which ig used to make mamny products, including ice creall
and Lip—-sticke Some species are hunted for pleasuree. Indian
tigers are nearly extinct - (7) the large

numbers which have been shet by men for sport.
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(1) (a) And (¢) Since
(p) But ) (d) Altheugh
(2) (a) For example (¢) As a result
(b) However (d) Because
(%) (a) For example (¢) On the contrary
(b) In addition (d) Yet
(4) (a) because of (¢) Similarly
(b) Although (d) because
(5) (a) in this way (c) for instance
(b) similarly (d) on the other hand
(6) (a) though (¢) however
(b)) as (d) although
(7) (a) Since (¢) because of
(b) as (d) because

Read the fnllowing paragraphs carefully . Choose and circle
—+he letter of the sentence that states the main idea
of each paragraphe.

1. Currently much emphasis is being given to the science

of management, and in discussions concerning modern namangement,
one hears a great deal about scientific management. The mere
mention of the term wins favour for its speaker. A popular
notion is that knowledge and codified facts about management
necessarily mean competency in management, That is, the
science of management and the attaining of this science makes

a person an effective manager. But this is only half the truth.
The other half is that there is also an art of management. It
is equally as important as the science eof management; some

managers claim even moTre SO.
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(a) The a&rt of management is more important than

the science of managemente.

(b) One who has the knowledge and the codified
facts about management is necessarily an

effective mangeTe.
(¢) Management 1s both a science and an arte.

(4) Currently mich emphasis is being given to
the science of management o

Lo Many less developed countries specialize in the pro=
duction of one primary producte Traditionally specialization
in one product has been gaid to have advantages. After all,

if you have & large number of people doing the same thing,

there is a good chance that they will become Very good at it

snd very efficiente But single product economies have all

the disadvantages of monoculture. A bad harvest, a slump in
world prices of the goods produced by & nation, or the invention
of an artificial substitute can have a disastrous effect on a
natiorts economy if it has no other industry to fall back One

(a) Many 1ess developed countries specialize in the

production of one primary producte.

(b) It is disadvantageous for less developed countries

to gpecialize in only one producte

(¢) A slump in world prices of the goods produced by
2 less developed country seriously affects its

eCconomy .

(d) Single product economies help woTrkeTs become Very

efficiente.
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Tn the following passage there is one general state-
ment; three particular instances (examples)j one con-—

trasting example.

(a) What is the general statement? (Give this in no more

than three words.)

(b) What are the three particular instances? (Give these

in two or three words eachs )

- S

PRSP

(¢) What is the contrasting example? (three or four words.)

(d) Give the particular words which enabled you to identify
the particular instances and the contrasting example.

Man—-made scent, usually associated with such ltems as
soap, toilet tissues and meuthwash, is also used to sell many
other products, ranging from shoes to used cars. Plastic foot-
wear, for example, 18 nften sprayed with leather scent to give
a touch of the leather factory. 9imilarly newly made tantique’
furntiture is frequently given a musty odour that smells like
0ld wood. The false mustiness covers up the easily recognized
odour of the new wosd from which the furniture 1s mades

Another favourite scent of today's salesman ig a mixture
known as 'new car smell'. Tt resembles the smell of fresh
upholestery, new rubber, plastic, paint, and metal that we
agsoclilate with a new car. Tt does such wonders forT sales that
used—car buyers might be wiser not to take a preath of ita

Occasionally, however, the sell of smell has unexpected

results. One supermarket chain, for example, advertised ham
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in a newspaper advertisement using special ink that gave out
o faint smell of ham. An angry customer complained that her

dog had eatern the entire papéTe.

1.

2o

The following is a pPassage on "Climate and Human Health".
Choose and circle the letter of the sentence that
logically follows cach of the given sentences SO 85

to make a coherent paragraphe.

People living in the extremely hot regions are little
affected by the high temperatures theree.

(2) On the contrary, they have developed remarkable
tolerance to the searing heat of the soil surface.

(b) That is to say, they have developed remarkable
tolerance to the gearing heat of the soil surfacee

(¢) Similarly, they develop resistance to cold.

(da) However, they have developed resistance to the heat.

People in Arab countries, for example, can walk barefooted
on sand at a temperature of TOOC, temperatures at which the
gandal-clad European begins to feel uncomfortable.

(a) However, in intensely cold regions, the inhabitants
can walk parefooted in the snow all day with no

sign of discomforte.
(b) Moreover, in intensely cold regions, the inhabitants
can walk barefooted in the snow all day with no sign

of discomfort..

(¢) 1In other words, in intensely cold reglons, the
inhebitants can walk parefooted in the snow all
day with no sign of discomfort.
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(4) Similarly, in intensely cold regions, the inhabitants
can walk parefooted in the snow all day with no sign

of discomforte.

3, They have also developed a high degree of tolerance to
the biting colde

(a) The Andean Indians, for instance, have astounding

resigtance to cold.

(v) But the Andean Tndisns have astounding resistance
to colda.

(¢) FEven though the Andean Indians have astounding

resistance to colde

(d) However, the Andean Indians have astounding resistance
to colde

4, This is becmuse their feet are well endowed with small

capillaxry plood vesselsSe

(a) Through it heat ig circulated to the feet rapidlye
(b) Through them heat is circulated to the feet rapidly.
(¢) Through that neat is circulated to the feet rapidly.

(d) Through those heat is circulated to the feet rapidlye.

Fach of the following three groups of sentences forms & paragraph
on the given topic. But in each group the sentences are out of
order., Reorder the sentences in each group SO &s8 to form a
coherent paragraphe Write out the paragraphse. (Use back side

of the preceding page. )
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A. Statistical Information

(Start this paragraph with gentence Sa)

Consequently,there are relatively few areas and peoples whe
have not been affected in some way Dby modern economic forcese

Nevertheless, considerable progress has been and is being
made to improve the situation.

Topographic maps, geological and solil surveys, and meteoro-
logical studies are scante.

For many African countries the cost in terms of money is

also prohibitive.

Tropical Africa ig in transition from a subsistence to
an exchange ecoOnomye.

8imilarly, censuses of population, research in the study
of the improvement of 1ivestock and food crops, and other

statistical compilations are grossly inadequate.

However,much of the area remains very poorly known

scientificallye.

This is because it requires expert knowledge and a long
time to conduct researches.

7. The Populatien Explosion

(Start this paragraph with sentence %a)

One reason for the population explosion is the improvement

in medical servicese.

Not only has the population increased, but also the rate of
population growth has increaseda
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%, . Modern doctors are keeping more and. more people alive, and
overcoming the great killer diseases such as malaria, smalle-

pox, cholera, typhoid and SO OIle

4, 2,000 years 280 the world's population was about 200 or
300 million peoplesd

5. Another reagson for the growth of population is that moxre
children are being born than before, owing to the better

health of thelr parentse.
6., This means that the population is now increasing very fast
indeede

7e. Also, man has found ways of producing more food, and of
using more natural TesouIrcCes, such as oil, metal, etcCe,

so that more people can be supported. -
8. This fast increase in population is called the 1population
explosion'.

9, So on the one hand more children are being born, and on

the other hand feweT people are dyinge.

10.,. In 1950, the world's population was about 2,500 million
people, and in 1970 it had probably reached nearly 4,000

millione

¢. The Rivers of Africa

1. There they drop down to the coastal plain by & series of
rapids or fallsa

2, Most of them rise on the surface of the plateau, and have
a long navigable course on the plateau until they reach its edge.
%3, . The rivers of Africa have special features.
L, It follows that very few of the rivers are navigable far
inland from the coast, but thelr uppeT courses can be used.
5« These make them different from those of the other continentsa



achievement (Sce appendix L), Data from observation, guestionnaire and

test was analyzed in the light of the hypothesis of the studye

1« Control and Experimental Group

oz

A population of 198 Freshmen of the academic year (1983-84)
took part in the experiment both in the study and control groupss of
these 99 were in the study and 99 in the control groupsSe Regarding the
composition of the subjects 66.6% of the students were from the College

of Social Sciences while 3%,3% of them were from the Natural Scicnceses

2, Same Aptitude

Before the launching of the experiment the researcher thought of
administering a pre-test to students who would be involved in the
study. This was not possible because the freshmen started classes
three wecks lates So, it was decided that the E.SeLeCeEe results
be used to serve as 2 substitute for the pre-test. Thus students were

grouped according to their EeSeLeCeEs resultse

The letter grade distributions in each section were also made
uniform. For example, in the study groups 1I, IV and VI the number
of students who scored A's, B's and C's were 21, 8 and 5 respectivelys
Similarly in the control groups of sections I, III and V the number of

students who scored A's, B's and C's were 22, 7 and 4 respectivelye

3, Number of Students in each Group

First the researcher talked to the instructors who would
volunteer to take part in the experiment. Five instructors
volunteereds Two instructors had only one section of the Freshman
programme. The other three had two each and it was thought that each

one of them would handle one control and one study groupe



APPENDIX B
TEACHING MATERTIAL: TRADITIONAL APPROACH

UNIT ONE

The Introduction of Christianity

In the 4th century A.De., a development af far-reaching
significance took place. This was the conversion of the
Aksumite ruling class to Christianity. Documentary and
archeological evidence shows that the first Aksmite king
to embrace Christianity was Ezana. But this conversion was
largely confined to the king and his entourage. The spread
of this new religion to the mass of the people was to wait
for over a century, until the coming of same monks from the
Fastern Mediterranean (referred to as the Nine Saints in
church tradition). These monks translated the Bible into
Geeze, built churches and monastries, and in general pro=-
pagated the Christian faith among the broad massese

The conversion of Aksum to Christianity was the logical
outcome of its close links (particularly commercial) with
the Greco~Roman world.. The ideological revolution that swept
the Mediterranean world in the shape of Christianity was
bound to have its repercussions on Aksum, which lived in
constant commercial and cultural Aialogue with that world.

The introduction of Christianity via Egypt and the
appointment of the bishop for Ethiopia by Alexandria established
a new pattern of relationshim between the two countries, a
pattern that was to persist until the present period. One ime
portant remriit of this Egyptian association is that Ethiopia
adopted the monophysite creed of Christianity. As long as The
ruling power in Egypt and the Egyptian population too were
Christian, relations between the two countries were fairly

smooth and friendly.

But in the seventh century there appeared a complicating
factor. This was the introductien of Islam into Egypt and the
gradual reduction of the Christians (Copts) into a minority.
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The consecration and sending of a bishep Was to be the persist—
ent request of Ethiopian kings through the centuries. And suc-
cessive Egyptian rulers were to use this card to further their
own foreign policy objectives and to squeeZe concessions from
the BEthiopian kings. The latter sometimes reacted by per=
secuting the muslim communitics in their awn country and by
threatening to divert the Nile.

The muslim rulers of Egypt would then retaliate by
persecuting the Copts. Such was the pattern of relationships
between the two countries. The Christian kings of Ethiopia
and the muslim rulers of Egypt were its chief protagonists.

The Ethiopian muslims and the Egyptian Copts, who were both
reduced to the position of hestages, were the victimse

A, Answer the follewing gquestions from the passages Write
your answers O the back of this page.

1. In what century was Christianity introduced into Ethiopia?
2., Who was the first Aksmite king tn accept Christianity?
3, Who translated the Bible into Geez?

4, What was the conversion of Aksum to Christianity the
result of?

5o Who appointed the bishops for Ethiopia?

6., How did Ethiopia come to adopt the Monophysite creed of
Christianity?

7. What were some of the most important results of the
jntroduction of Tslam in Egypt?

8, What kind of concession do you think would Egypt gain
from the Ethiopian kings by refusing to send bishops to
Ethiopia?
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Complete each of the following sentences by using an
appropriate word from the list below:

embraced confined significant
documentary threatened cards
successive hostage

The class watched a film last weeka
He has made a contribution to the

development of the region,.

My friends are play -

The workers the management with a
strikes

My father and kissed my brother when
he returned from Europee.

She was to the house for misbehavinge.
The guerrillas held five peaple : , and

demanded one million dollars.

military attacks completely des=

troyed the town.

Study the following example from the passage. Use

relative pronouns in the blanks in the following sen=
tences, The relative proneuns are: who, which, thate
"Who! refers to persons, 'which' to things, and 'that'

to both persons and things.

Example: Christianity, which was propagated by the
Nine Saints, soon became the religion of

the massesS.
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The boy ___. ig sitting at the table ia
hungrye.

The women are working there are Iy relati~
VESe

The watch T have chosen is here€e

Do you know the girl is attending the
concert?

The book was written by a famous journalist
has been banned.

The pretty gipl .yau were speaking te

just new logt her ring the ether daye.

The glass you are drinking eut of hasn't

been washed.

The paint en the chair ,yeu are gitting on

ig still wet.

The girl works in the post office is my
sisters

The meatl he had for lunch is Very toughe

Agfaw who werks for the company is a

hard—-working persolls

She sald that there was semething ___ she did
not understand. |

Ts there anyene wants to read this book
the teacher has kindly lent us?

e ————————

She has sold everything she inherited from

her grandmotheT.
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Glessary

far-reaching (adje) having many consequences

gignificance (n) importance

(adj.) written or printed

documentary

embrace (ve)
confined (adj.)
entourage (n)

monastry (n)

propagate (v)
repercussions (n)
persist (v)

consecration (n)

successive (adde.)

card (n)

concessions (n)

threaten (v)

retaliate (v)

persecute (v)

protagonists (n)

hostage (n)

accept

limited

the kingé follewers

place in which monks lave
in secluded communitye

spread more widely

effects

continue

ceremony at which a priest
ig made a bishop

one coming after the other

strong argument

something granted, given
away especially after
discussion

intend to punish or hurt
somebedy

return the same kind af 11l
treatment one has received

treat cruelly

chief persons in an event

person captured and kept by
other until their demand

is satisfied



UNIT TWO

Decline of the Aksumite Civilization

Aksumite society had become dependent on revenues from
its export trade and on fees collected from shipping services.
The empire weakened when it began to face serious comwetition
in the Red Sea trade.

The South Arabians were never reconciled to Aksumite
Political domination and economic contrale After repeated
uprisings finally by 580 or 500 A.D. they succeeded in expel~-
1ling the Aksumite governers and garrisonsSe In this the
South Arabians were well assisted Dby the Persians, whae them-—
selves wWere interested in directing some of the Far East
tpade through the Red Sea te the Persian Gulfe.

Retween 634 and 675 A.D. the Muslim Arabs cucceeded in
creating a vast empire which stretched from the Himalayas on
the east to the Atlantic on the west, This ProEperous and
well administered empire inevitably Dbecame interested in the
Red Sea trade, especially as some of its political and re=—
ligious centres could best be gupplied fram the port of Jiddah
on the Red Sea. Ag Aksumite control of the Red Sea trade was
already weakened DY the loss of South Arabia, it resorted to
211 means in order to meet the new challenge from Muslim
Arabia, 1ts patrolling'of the sea, 1its resort to piracy and
its attacks on Jiddah resulted first in the blockading and
eventually the destruction of Adulis by the Arabs. This
catastrophe took place in the early decades of the eighth
centurye

A. TUnderline the meaning of each of the follewing words

from the passagee.

1. Tevenue: aid, income from taxation, income fram

gales, inceme from business
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reconciled: in disagreement, unhappy, in harmony,
in contradiction,

Challenge: call for fight, call far friendship,
influence, call for trade

catastrophe: great progress, great future, great

construction, great destruction

Answer the following questions from the passage:

‘When did the Aksumite Empire weaken?

When did the South Arabians expelllthe Aksumites from
their country?

Why

did the Persians help the South Arabians expell the

Akgumite governors from Arabia?

How would a weak economy weaken a country?

Why was Arab interest in the Red Sea trade inevitable

afte

+ the creation of the vast Arab enpire?

Study the example belows Use suitable relative pronouns

in ©

Cae

he blanks in the following sentences:

The Greco—Roman world, with which Aksum developed
close links, wWas responsible for the spread of

Christianity in Africae
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The shop from we buy our cakes is shuta

Where is the knife he was cutting the
bread with?

This is the man to T gave the money this
morning.
The science of medicine, in progress

has been very rapid lately, is perhaps the most ime
portant of all the sciences.

The Tower of London, about a lecture is

to be given tomorrow, is a famous historic buildinge.

My sister, you met yesterday, wants*to

speak to you.

Beethoven, music you havejust been listen~

ing to, was one of the world's finest composerse.

He is a famous scientist about many

books have been written.

The president, 1life has been devoted

to his country, deserves his popularity.

The large map in the middle of you can

see part of the Arctic Circle belonged to my uncle.

#4111 in the blanks in the following sentences using
suitable words from the list below:

eventually dominate depend on
competition succeed in catastrophe
challenge blockading controlled
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The student his uncle for his food and
clothinge
She ___ finding a job in Addis Ababa after

a long time.

The Olympic for the football cup wWas

fiercee

Tt is morally wrong for the strong o
the weakKe

He was warned several times, but he daid not improvee.

, he was dismissed from his jobe




UNIT THREE

Soil Erosinn

Of all the natural resources of the earth, soil and
water are the two of the mnst necessary to man's existences
Types of soll and the available wateT supply vary greatly
in different geographical regions. Unlike air, soil may be
exausted by careless cropping methods or gseriously damaged
by the erosion of running water. Since animal 1life is
dependent upon plant 1ife, and plant 1ife upon the seoil, it
is obvious that the welfare of mankind is ¢losely associated
with the maintenance of soil fertility.

Grass sod serves as an excellent binding material for
soile When that sod ig broken by the plough, the danger of
s0il removal by running water is greatly increased. Like=
wise, deforestation expnses gsoils to fhe heavy downpours of
occasional storms, and, especially on hill slopes or in
mountains, the amount and rapidity of the‘resulting soil
erosion pfesent s mest serious preoblem. Truly it can be
said that man's use of soil and forest has played into the
hands of the processes of degradation.

One of the mnst widespread and least noticed kinds of
erosion on tilled land is sheet erosioﬁo This may be ac—
companied by the removal of a uniferm thin layer of soil,
but more commonly it results from the formation of myriads
of tiny gullies. These gullies are 50 small that they may
be erased;by the next cultivation of the field; but athers
soon form, and the stripping process continuese This phase
of soil erosion is the more harmful because it removes the
finer and more fertile of the soil particles first.

A second type of soil erosion is gullying. Successive
downpours  of rain will cause a gully to become rapidly
wider'and deeper. At the same time it becomes longer by
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head-water erosion. In some coils a single thunderstorm will

produce new gullies a font or two in depthe. If the gullies

are allowed to become larger, they soon interefere with the

processes of planting and cultivationa

Ao

le
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Read the above passage carefully. Choose and circle the
letter of the answer from among the alternatives given

to complete each of the following.

90il is most vital to man because it

a, 1is one of the most necessary to his existencee
b may be exausted by careless farming methods,
ce ig the source of his food.

d. is the source of water.

Soil may be removed from the ground by
a. winds ¢c. Tthe plough
be running water de deferestatien

Sheet erosion occurs oOn .
a. cultivated land c. uncultivated land

be hill slopes - de forested land
Forests

a, are good binding material fer seil.

be protect soil from being'remd#ed by high windse.
ce expose soils to heavy rain.

d. give cover to soil against heavy raine

Cultivation and deforestation can cause_seil eresion. So
a. cubting must be forbidden. | '

b, appropriate techniques of land use must be adopted.
¢. ploughing must be discouraged. '

de 7planning on a world scale must start.
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S0il erosion presents a problem in that

a, forests are destroyed as & resulte.

be 1t causes mass starvation.

¢, the fertility of the land 1s greatly reduced.

d, 1t causes food shortage on a large scalee

Use the following words to fill in the blanks in the

sentencese

exausted interfere accompany
produce expnsed successive
resources occagienal uniferm
increase maintain degrade
downpour erase

The counbtry's in trained manpower is
inadequate for the various projectse '

A huge sum of money was needed to the

roads in the countryo

The secretary is saying that the student who stole the
document from the Dean's office has been .
Please don't yeurself by chedting in

the examinations.

The man in the blue is my unclein
the Navye
Tou must all pencil marks beyond

this line.

governments on that small island

nation have not been able to solve her preblemse.

Qome countries in the internal affairs

of other countries,



UNIT FOUR

Distribution According to Work

Distribution according to work is an economic law in
gocialist societys Distribution according to work exists
primarily because production 1is carried on under social owner~—
ghip of the means of production, and nobody consequently, 18
entitled to appropriate the results of another's worke.

Digtribution according to work is mnecessary in the
stage of socialism because the level of development of
socialist production is such that there is mo abundance of
consumer goods, and people's wants are not fully and com-
prehensively satisfied. In such conditions, society has to
distribute the resources of consumer goods available among
working people in accordance to thelr contribution to social
production, The material remuneration of each working persoll,
therefore, varies with the quantity and quality of his or her
work for the benefit of society. Besides, under socialism
1labour has not become a prime vital necessity for all working
peoples

Consistent observance of the requirements of the law
of distribution according to work stimulates working accord—
ing to one's ability and the development of the very abllity
to works. In seeking tn earn more, the working man or woman
improves his or her skill and adopts the experience of the
leading workers in production. The consistent apﬁlication of
the principle "Equal pay for equal work" guarantees equality
of people regardless of seX, age, or nationality. Under
socialism unearned income and parasitic consumption are ruled
out, whereas under capitalism the monopolisation of the means
of production by individuals causes exploitation of man by manes

Distribution according to work, howeveT, does mnot
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guarantee full equality of people since their wants are not
vet met equally. A worker's earnings depend on his physical
developuent, general education and trade training and on
other factors; but even with equal earnings the level of
well-being varies from person to person, since one has no
family and another has many children and so on.

The law of distribution according‘to work will remain
operative until society enters the higher stage of communishes
The transition to the communist mode of distribution accords
ing to needs will be completed when an abundance of material
and cultural values ig ensured and labour becames a prime

necessity of 1life.

A, TUse 'so', ttherefore', tconsequently' in the blank spaces

in the following gsentences:

CeSe Production is carried on under the goclilal owners-
~ ghip of the means of production. Consequently,
nobody is entitled to appropriate the results of

another's WwoTrkKoe

1. I have typed all the papers. , L am going homee

2.. He knows nothing about geographys. | y he can't

‘pe a travel agenf.

3, He can't read Amharica , It is 1o good

showing him the article.

4, You have stolen the organization's MONEY « y

we have to dismiss yOUe

5, He hasn't bought a ticket. , he can't be
coming to the dance.

6. He didn't come to the interview. , he didn't
get the job.
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We haven't Peceived your chequee. , we cannot

igsue the tickets.

The river water was polluted. , the villagers

hecanme ill,

The man hasn't any mMONey . , he can't g0

home by buse

Choose and circle the letter of the correct answer from

the following alternativese.

Nobody is allowed to appreciate the presults of another's
work because

a. There is no sbundance of consumer goods.

b, the means of production are socially owned.

c. people's wants cannot be satisfied.

d. mnobody would want to do thate.

Under socialism there may not be abundance of consumer
goods because

a. people's wants are too manye.

b, the machines are old,

ce the people do not work hard.

d. +time is needed tO reach a high stage of developmente

Under socialism labour has not yet become 2 necessity for
all because

s, cultural values have not fully developed.

b, there is no apbundance of goodSe

c. everyone does not work for the benefit of society.

d, labour has become & necessity under communishe
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Owing to the distribution of goods according to the work
done

a. full equality of people is automatically guaranteed.
b, workers do not share experiencea

c, motivation to work is very lowa

d. people work hard in order to earn more mMONey.

Distribution according to work will remain effective
until

2., <+the communist stage is reached.

b, the needs of people are partially satisfied.

ce people decide To do away with ite.

d. governments introduce the communist mode of productione



primarily (adv.)
entitled (adja.)
appropriate (v)
abundance (n)
consumer goods

wents (n) -
comprehensively (adv)
resourcss
remuneration (n)
prime (adj.)
vital (adje.)
consistent (adj.)
observance (n)
stimulates (v)
seeking (v)
guarantees (v)

regardless (adj.)
parasitic (adj.)
rule out (v)

not yet met
earnings (n)

values (n)
ensure (v)
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GLOSSARY

essentially

given a right to

take

plenty

those which directly satisfy
human needs

needs

in every way

supplies

paynent

most important

connected with living

in agreement with

the keeping of

quickins

looking far.

promise a condition will be
fulfilled

paying no attention to
living as parasite

declare that something is out
of the question

not yet satisfied

money got in return for work
done

standards

make sure of certain



UNIT FIVE

The Universality of the Fanily

Some form of family is found in virtually all human
societies. lMany explanations have been suggested for thise
Some of these explanatirns take the form of "eonjuctural
history" in which origins are derived from "known principles
of humen nature," and the evolutien of social institutions
is traced from presumptive beginnings. Rebert Briffault,
for example, found the primal source of the family in the
biolobical tie between mother and child. The "original"
family was therefore matriarchal and all other forms emerged
from this beginning. He found evidence for this interpreta-
tion in the prevalence of matrilineal kinship systems among
primitive tribes and in the apparent ignorance of physical
paternity in a few of the simples® societies. The weight
of anthropological evidence does not support this inter-
pretation; some exceedingly simple societies have patrilineal
kinship systems and the ignorance of biological paternity
does not result in the absence of a socialﬁrrecognized father.

A second explanation for the near universality of the
family stresses the importance of sexual needs and the re-=
quirements of human reproductione. Yet the institutionali-
zation of sex relations, found in all societies, cannot
suffice to explain either the marital relationship or the
importance of kinship ties. Although no society leaves the
expression of sex desires or the gelection of sexual partners
totally unregulated, there are many cases in which sexual
intercourse before or outside marriage is permitted er evel
positively sanctioned. Of 250 societies for which George
Murdock found data, "65 allow unmarried and unrelated persons
complete freedom in sexual matters, and 20 others give
qualified consent, while only 54 farbid or disapprove pre=



1289

marital liaisons between nen-relatives, and many of these
allow sex relations between specified relatives."

The effects of pregnancy and childbirth upon the
woman and the prolanged infancy of the child have also been
cited as the basis for the universality of family. Mother
and child require support and care which marriage ensures.
But these needs can be met without marriage or a husband-
father, since blood kin of the woman can provide for her
needs and those of her children, as indeed they do in many
cases described by anthraepologists. The presénce of a
husband, it would seem, is therefere essentially a result
of social and cultural inducements and ﬁressures rather than
of biological requirements.

The explanation for the almost universal presence of
the family must then be found in the nature of society itself.
A widely accepted theory centres upon the functions performed
by the family for the maintenance and continuity of organized
social -existence. This universal social structure, Murdock
writes, produced through cutlural evolution in every human
society is presumably the only feasible adjustment to a series
of basic needs -—- needs identified as sexual, economic, Trep-—

roductive, and educational.

A. Decide whether the fellowing statements are true of
false according to the passage abeve,

l. The explanations of the universality ef the family are
based on conjuctural history.

2. The biological tie between mother and child shows that
the original family was matriarchal.
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%3, The fact that in some primitive gsocieties there are
patrilineal kinship systems and socially recognized
fathers disproves Briffault's claim that the original

family was matrilineal,

4, Because of sexual needs and the need to reproduce, we

have families in all societies.

5., In some primitive gocieties physical paternity is not
knowne

6. Sex relations are institutionalized in all societiese.

7, Since sexual intercourse before marriage and even out-
gide it is permitted in many societies, the need for
sexual satisfaction and human reproduction cannot be
the reason for the existence of the family.-

8. Sixty five of the 250 societies studied by G. Murdock
allowed unmarried and unrelated persons gsexual freedom,

9, Mother and child require support and care which marriage

ensuresa

10, The functions of the family are irrelevant to the under—

standing of the family.
11, The family has undergone cultural evolutiona.

12. The family is a social means of acquiring many basic needs.

B, Tnsert 'many', 'most', 'some', 'few', and 'all'

where required.:

l, Will you have more tea?

2, An employer is sure to ask his typist how

" words she can type per minute.
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Not students pass the ESLCE every yeala
He wag wrong almost A the time,
If you need more papers, please ask the
secretary. We do not have here for
ourselves,
Only peeple got good results but

of the members eof the group disappointed
us.

of the class without any exception

had the same view,

Tt was a great disaster. people escaped
to safetye.

camne but brought

the required documents.



universal (adj.)
conjucture (v)

presume (v)
presumptive (adj.)

primal (adj.)
matriarchy (n)

matrilineal (adje.)
patriarchy (n)
patrilineal (adj.)

paternity (n)
kinship (n)
anthropology (n)

socially recognized

reproduction (n)
institution (n)

ingtitutionalize (v)

suffice (v)
regulate (v)
sanction (v)
consent (n)
prolong (v)
inducement (n)
feasible (adj.)
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GLOSSARY

found everywhere
guess, put ferward an opinion
without facts as proof
suppose
based on likelihood although
there is no proof
thief, main
social organization in which
mothers are the heads of families
descent, line of ancestors from
the mother's side

social organization in which
fathers are the heads of families
descent, line of ancestors from
the father's side
fatherhood; being a father
blood relationship
science of man, especially of
the beginnings, development,
customs, and beliefs of mankind.
xnown, accepted by the people in
a certain community
having children
long-established law, custem
or practice
establish as a law, custom, OT
practice
be enough
control systematically
permit
agreement or permission
make longer
cause
that can be done, possible



UNIT SIX

The Primary Relation

The depth of communication in primary relations is ime
portant because the expressisan of feelings and beliefs tends
to influence the feelings and beliefs of others. Although
communication does not guarantee agreement, it does facili~
tate and encourage it, and where communication is intimate
and extensive, simlilar attitudes and feelings naturally tend
to develop. In nonprimary relations, though there may be
agreement or understanding on some matters, it may not be
carried over to other matters. In the primary relatioh,
however, increased communication brings with it an increased
opportunity for individuals to influence each other. Socio-
logists emphasize the contribution of the primary group to
the formation of character, for example, in the influence of
parents upon children,

Primary relations des not presume unqualified affection
and cordiality. All relatianships involve tensions as well
as positive responges, but they cannat long subsist on anta-
gonism. The primary relation entails a positive valuing of the
other, a sense of belonging together and sharing a common
identity. ‘When a personal relation is characterized by
antagonism, communication is hampered, and réspense is usual-
ly limited to a part of the other's peérsenality.

In the primary relation personal satisfactions are
paramount, Individuals enter into primary relations because
such relations contribute to personal development, security
and well-being, In the primary relation the individual is
accepted for himself and not merely as a means to a practical
objective,
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Primary relations mnually, but not necessarily, involve
face~to~face interaction. Families, lovers, and friends may
be separated physically yet maintain their primary relatisns.
Obviously, many face-to-face settings are impersonal, for
example a courtroom. Hence being face-to-face should net
be considered part of the definition of a primary relation.
It is a congenial condition and a probable accompaniment
rather than an essential feature.

A group is primary insofar as it is based upon and
sustains primary relations. Where people live or work
together closely for some time, groups based on primary re—
lations usually emerge. Families, play groups, and neigh-
bourhood circles offer congenial conditions for primary
group formation, However, not all small greups are primary.
For example, a committee working together aver a consider-
able time; but composed of men »f varying backgrounds, ages,
and ranks, may offer little opportunity for primary group
formation. Small size facilitates primary group formation
but in itself is not sufficient. On the other hand, large-
ness, although not a cengenial condition, does not neces—
sarily prevent formation of primary groups. Sociologists
sometimes speak of whole cemmunities as based on primary

relations.

A, Study the following statements frem the passage:

In nonprimary relations, though there may be agreement
on some matters, communication may not be carried over

to other matters.

In the primary relation, however, increased communication

helps individuals to influence each other.
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7411 in the blanks in the fdllowing sentences using the-
link words: However, but, though, even though, although,
nevertheless, yet, wherever appropriate.

1, She can't help liking him. she does not
admire him,
2, I have eaten my dinner I was not hungrye.

3, He does not want to sell the house

she is longing to move.

4, he is rich, he is not happy.

o The‘factory workers work very long hours.

their wedges are very low.

Ge the house is beautiful, the

furntire is very shabby.

7, You can take a horse to water you

cannot make it drink.

8, He is a nice man. , he can never solve

any problem,

B. Complete the following sentences using the following
1ink words wherever appropriate: when, since, after,

as, until, because, before,

le You can go home you have finished

your wWork,

En I saw him, he was in the library,

Za T don't need the car, you may borrow 1t

this evening.
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He will eat he has finished his works,
She has brought the photographs you asked
to see them,
Don't say anything vou have heard every-—
one's opinion.
Don't leave the roon she comess
We waited for him _ he came.
He moved here his father died.

vou made all that noise last night, my

neighbour complained to me.

The following statements are all from the passage.

Decide whether they are true or false.

In nonprimary relations there may be agreement on all
matters affecting the group.

In primary relations intimate and extensive communication

helps individuals to influence each other.

Sociologists emphasize the contribution of the primary
group to the formation of character.

Communication does not guarantee agreement.

Although affection and cordiality characteriZe a primary
group, there may be Temporary tensions,.

Communication is hampered by antagonism.
The primary relation is marked by antagonisme.
The individual is welcomed into a primary groupe.

The individual is insecure in a primary relation.
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Primary relations offer the benefit of self-gatisfaction
which occupies an important place in the relation.

Primary relations are always face-to-face.

In a primary relation the members may be physically
geparated.

Courtroom settings are persnnal.
Primary relations are always personal.

Primary groups are always based en primary relations
irrespective of the size of a group.

Primary groups are always small.



communicate (v)

primary relatien
intimate (adj.)

attitude (n)

nanprimary relafian

influence (v)

sociology (n)

gociologist
cordial (adj.)
tension (n)

antagonism (n)
entail (v)
hamper (v)

personality (n)
paramount (adj,)
practical objective
settings (n)
impersonal (adj.)
sustain (v)
cengenial (adja.)
facilitate (v)
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GLOSSARY

pass on news, information,
feelings, etc. tm somebody;
share or exchange ideas, etcs
with somebady.

very intimate (close) relition
or interactinn

very close and familiar, inner-
moét and mersenal

way of thinking, feeling, or
behaving ‘

fermal; impersenal interactien
affect somebedy's character,
beliefs, or actions through

exampley fear, admi§atinn

" pcienceinf thaineturé and &

growth of seciety

student of, er expert in seciology
warnm and sincere

mental strain or excitement;
conditien when feelings are not
relaxed, when relations are cool
active oppesition N
make necessary

hinder, prevent from mevement

or activity

character

great

advantage

situatiens

not clese, not intimate, formal
maintain, enable to continue

- favaurgble, suitable

make easy



APPENDIX C
PRE-TEST

Name of student: Sec:

Name of Instructor:

T. Read the following passage and answer the questions
below ite

Size and density of population are usually hallmarks of
the urban community, but there is 1little agreement about where
the line between rural and urban sheuld be drawhe In the
United States any settlement with a population of :2500 or
more is classified as urban. In Tndia, Ceylon, Belgium,
and Greece the dividing 1ine is set at 5000. These definit-—
ions are inevitably arbitrary and tell us nothing about the
characteristic ways of life or forms of social structure found
in the citye. Nevertheless, the facts of size and density con-
stitute basic characteristics from which a theory of urban
society has been derivede.

With growing numbers comes & greater heterogeneity of
populations The city continually recruits its residents
from elsewhere —- farms, villages, perhaps other cities~or
even other societies or natisng —— and these migrants bring
with them diverse beliefs, values, and ways of life. Increas—
ing size requires a greater divisien of labour and the emergence
of new, often highly specialized roles. Both size and hetero-
geneity preclude the pervasive familiarity with ethers charac-
teristic of the small community. More and more of one's soclal
1ife is organiged in formal and impersonal relationships that
discourage the poesibility of intimacy; the fermal agsociation
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supplants the primary group as the context in which one pur-

sues many of the routines of dadly 1ifd.

A, TUnderline the meaning of each of the following words as

they are used in the passage.

1., hallmarks a. grades b. signs co halls
d., places
2. arbitrary 2. based on reason b, based on facts

¢. based on opinion d. based on research

3, derived a. drawn b got c., Written
d. calculated

4, heterogenelty a., different kinds . b, same kind
c. density d. many
5. diverse a. same kind b. Dbackward
Co Many d., different kinds
6. specilalized a, professional . b. ordinary
c. simple d, different
7. impersonal a. intimate b. not intimate
ce. hateful d. informal

B, Give answers to the follewing questions from the

passage.

1. Where should the 1ine between rural and urban be drawn 7

5. What is the minimum number of people for a settlement to
be called urban in Ceylon?

%3, What comes with the growing number of people in urban

centres?
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4, What is division of labour the result of?

5. What is the small crmmunity defined by?

6. Why is one's social 1life in the city formal and impersonal?

[a—.

II. Read the following passage and answer the questions

below it

A rumour is an unconfirmed, but not necesserily false,
communication usually transmitted by word of mouth in situa~
tion of anxiety or stress. Rumoursspring up in unstructured
situations when information is needed but reliable channels
do not exist.

Because they are so readily influenced by emotions,
rumours tend to be rapidly lisseminated and to distort and
falgify the facts. A rumou  may begin as an inaccurate or
distorted report because of the narrewing of perception in
an emotionally charged situation. It may become progressively
more distorted, because all oral communication is subject to
distortion. Even when emotional elements are lacking, factual
reports tend to become shorter and simpler as they are passed
on, with distortion of details in acecordance with personal
and cultural predispositions or sets.

Truth or falsity of rumour is irrelevant: a story is
told and believed not because it is demonstrably true, but
because it serves a need for the teller and for the listner
who becomes a teller. Sometimes the need is to achileve
status in the listner's opinion, and the story will be dis—
torted in ways that will please him, The aim is not to convey
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information but to induce in the listner the same emotional
attitude toward the alleged information that the teller hase
Tn times of crisis and emeTrgency, though information
is of supreme importance, it is often unavailable. In a
disaster like a flood or an invasion, official sources of
information often disintegrate; in periods of social tension,
they are often distrusted and lose their atmosphere of
authority. In such situations rumour rushes in o take the

place of more secure knowledge.

A, TUnderline the meaning of cach of the following words as

they are used in the passage.

1. transmitted a. heard be. broadcast
c. wWritten d. passed on
‘2. Teliable a2, +that may not be trusted

b. that may be depended upon
c. that may be ignored
d. that may be wrong

" %, disseminated a. gathered b. given
ce. spread d, collected
4, distort a. give false information of

b. give true information of
Ce correct wrong information
d. refuse

&, irrelevant 2, Telated to b. not important
ce gignificant d. essential
6., convey a. make known to someone

b. keep secret
c. take away
d. conceal
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suprenmne a. great b, minor Cw lgcking
d. 1little Hh
disaster a. rainfall b. happiness
c. terrible accidnet d. great luck

Refer to the above passage: (a) Decide whether the
following statements are true or false according to
the passage, and (b) Write out the true statement

which expresses the most central idea.

Paragraph 1

Rumours are always transmitted by word of mouthe

Tn abnormal situations information channels may not

be rellable.

A rumour is a communication which may be false and
which is passed from one person on to another in
situations of anxiety or stress.

Paragraph 2

Rumours are not influenced by emotionsa
Oral communication is sometimes disto:ted.

Rumours are influenced by emotions and so they spread
fagt and distort facts.

When emotions are high sur perception becomes NarrowWe

Paragraph %

Whether a rumeur is true or false is not the concern of
the teller because his interest is to satisfy his need
by telling the rumour.
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2. A person distorts a story in the way he wishesa

%3, The purpose in telling a Tumour to others is to inform

them about something.

Paragraph 4

1, Official sources of information disintegrate in a dis~

agter such as a flnod or Wale

0. TPeople distrust official sources of infarmatien during

periods of social tension.

3¢ 1IN abnormal distuations as a result nf, disasters for

example, rumours replace the mass mediae

TIT.. Read the following passage and answer the questions
below ita

Tast week, Solomon's wife had an accidente. Solomon's
youngest child, Joseph, was at home when it happened. He
was playing with his new toy caTe Solomon had given it to
him the week before, for his third birthday. '

Suddenly Joseph heard his mother calling 'Helps Helpi'
He ran to the kitchen. His mother had burnt herself with
gome hot cooking oil. She was crying with pain and the pan
was on fireo ,

Smlomon had gone to his of fice. Both the other children
had gone to school. Joseph was too small to help his mother,
and she was too frightened to speak sensibly to him. But he
ran to the neighbour's hcuse and asked her tn‘come and help
his mother, ©She soon put out the fire and took Joseph's
mother to the clinic.

When Solomon came home, his wife told him what had
happened, He was Very proud nf his sOn. 1When you are a Iall,

vau will be just like your father, ' he said.
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Refer to the relevant contexts in the above passage and

replace or expand the underlined expressions with ex=—

pressions which make the meaning clear. For example:
Joseph was at home when it happened.

Joseph was at home when his mother had an accident.

He was playing with his new toy car.

Solomon had given it to him the week before.

But he ran to the neighbour's house and asked her to come

and help his mother,

She soon put out the fire and took Joseph's mother to
the clinica

His wife told him what had happened.

Four alternatives are given to answer or complete each

of the following., Choose and underline the best alternativea

How o0ld was Joseph? a. two years ce four years
be three years d. one year and
a half
How many children had Solomon? 2. One ca three

b Two ds four
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%, Where was Joseph playing? a. 1in the neighbour's house
b. in the kitchen
c. in his house
d. in the field

Lk, Which people were in Solomon's house when the accildent

happened?

a, Joseph and his mother

b. Joseph, his mother and his brothers
c. Joseph's mother and her neighbour
d. Only Joseph's mother

5, Solomon was proud of his sen beeause Jeseph
a;f helped his mother go to the clinica
o helped his mother put out the fire.
¢, cried for help
d,. had done what he was able to do.

IV, Read the following passage and fill in the blanks with
thé appropriate 1link-words from among the following:
then, and, when, howeveT, but, yet, instead, although,

so, because. You may use & 1ink-word more than Once.

Television was discovered by John lagie Baird.

he was young, he built an aeroplane, He tried to fly in it
it crashed down below. , Baird was fortunate

not to be killed. When ne was older he tried to make diamonds

from coal, The only result was an ensaTmous “explosion.

he became a business male His business failed. He thought

of working at televisiona hig family advised him not

to, he did not listen to them.

vought the apparatus he needed “worked for a long time.

he rented an attic,

he was not successful. One day, , he saw &

P—————
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picture on hig screele _he rushed out to get someone

he could televiseo He found an office boy and took him back

to his TOOM. o image of the boy appeared on his screen
the Doy, terrified, had pubt his head downe :

e M

he put 1T up again, hig picture appeared on the screele That's

how televigion was discoveredo

B, Read the above passage again and classfly the underlined
1ink-words according To their functinne Tor example:
tgince esee' states reason Or cause. wWrite the link word

against the word indicating its functione

1, Time sequence

o, (onsequence -

3, Cause o

1% Concession

Se Opposition

6. Addition | .

Vv, Rewrite the following pairs of sentences DY using'suitable
gentence connectors fram among namely, for example, in
other words, for this reasoll, that is to saye Think
carefully about the meaning connectione You néed not
always Join the two sentences to make one gentence. For

example:

Several kinds of metal are used for making coins. Copper

is often useda

geveral kinds of metal are used for making coinse CoppeTy

for example, 18 often used.
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He owes money ta the bank, to several shops and to mauy
of his friends. He is bankrupte

Tndividuals live in groupsSe The behaviour of each
individual 1is affected by the pehaviour of others.

P

In Western societies social gtratification takes the
form of a class system. In Britain a distinction 1s
usually made between the middle class and the working

classSe

P

Tn Western EBurope, parents do not usually teach their
children science, and teachers do not teach table
manners, wWhat is taught at home ig usually quite dif-

ferent from what igs taught at schools

Only one country abstained from voting at the FAO meebinge
This country was France.

e

Combine each of the following pairs of sentences into

a single sentence. Make the second sentence into a
relative clause and insert it in the blank in the first
gsentence, Write the sentence in full. Use the relative

pronouns: wWho, which, that, whose.

Tn an automated systenm the machines are checked
by other machines. The machines guide the flow of
materials and kKeep records of outpute
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2. A person is likely to stand out among his
colleagues, This person has a special talent of some

s0rbCe

3, There were seventy five families. The average income
of these families was two million dollaTse

4,° The group . is very influential. He belongs

to the group.

VII. Reorder the following sentences S0 as to form a coherent

paragraphe

1. The great game parks in Africa nave been responsible Yoy

saving many rare and beautiful animals from extinctiona

2, Several rare species of deer and antelope are preserved
in Ethiopia's large game reserves, the Awash National
Park.

%, The giraffe, too, now lives peacefully in many of Africa's
game reserves, protected from hunters and farmersSe

4, The white rhino, for example, is now safe from extinction,
although in 1962 no more than 80 remained alives
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VITI. Underline the main subject and the main verb in each
of the following sentenees.

1, One team that performed more than two hundred operations
found that nearly half the patients underwent a change

of personality.

o>, In one publicized case in England a young salesman with
an apparent compulsion to gamble was arrested for larcenye

%o Mostly because of inflation, but also because taxes have
been creeping upward, the actual buying power that people
have been getting from the money in their paychecks has
declined by nearly 4% over the past year.

IX, From the alternatives given choose and circle the one
that logically follows the given sentence.

1. We have spoken of marriage as a formal contracte
a. However, this contract takes the same form in
different societies.
b, However, this contract does not take the same form

in different societiese.

ce The contract is an cgsential feature of marriagee

%, In Western socileties, for instance, the union of a man
and a woman is given the status of legal marriage by
being registered by an official recognized by the statea

a. In some African societies, for example, marriage
has nothing to do with an official registratien
of this kind.



5.

151

b, TIn some African societies, however, marriage has
nothing to do with an official registration of this
kind.

c. Similarly in some African sacieties the couple are
not given legal status by being registered by a
covernment official.

Tn such societies the marriage is legalized by the formal

exchange of gosds. Generally it is the bridegroonm who

is required to make a payment of goods to the bride's

kin,

a. But the goods are expensivea

b, Sometimes, however, the bridegroom's kin make a
payment to that of the bride.

c. Sometimes, however, the bride's kin make a payment
to that of the bridegroom's.



APPENDIX D

POST-TEST
Student's Name:
Instructor's Name:
T. De Noo Sec.

T. Read the following passage and answer the questions.

The Family

The family is only one of the variety of agencies of
socialisation, By socialisation we mean the process by which
cultural, social and moral values and beliefs are transmitted
from one generation to the next. In other words, through the
socialisation process we learn the basic facts necessary for
the performance of a variety of social roles in the society in

which we grow upe.

The socialisation function of the family is a generalised
one, and is aimed at preparing us for membership of the kinship
group and the community. The way in which the process operates
will depend largely upon the views taken by the parents of what
their children ought to be like when they are growh Upe. This,
in turn, will depend on the enviroament of the home and the
community in which it is established, TFor example, an
agricultural village family is likely to be living in a very
different setting from a professienal family in the city.

Tn the rural community emphasis will be placed upon values
such as group solidarity and the belief in the natural supérh
iority of the male. The family will transmit these values to the
children in erder to prepare them for their future roles as
adults. Thus the child will grew up placing greater value
upon a differentiatisn of the roles of husband and wife than
upon equality, and so on.

However, in the case of the city family educated te profes—
sional standards, the process is likely to take a different forme
The child is more likely to be taught the values necessary for
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success in a world dominated by individual achievement. He
will be taught that hard work is necessary to bring about
academic successgwhichisthe forerunner to occupational succesSe
To make the best of occupational success he will be taught the
value of having an educated wife who can share in this by

working at her own trained profession to contribute to the

material success of his marriage.

A,

5e

B

Tour alternatives are given to each of the following words.

from the passage.

Choose and circle the letter of the one

that defines the word as used in the passage.

agencies

roles

setting

achievement

forerunner

fo
Do

Be
De

e
be

Ao
De

Ba
be
Ca
d.

offices Ce MmMeans
customs d., departments
duties c. positions
orders d, morals
house c. urban area
r™ural area d. environment
failure c. life
guccess d., gelfishness
sign of what is to come next

sign of success

sign of failure |
sign of what has already passed,

Answer briefly the following questions from the passage,

What is the function ef the second sentence in paragraph

one? (Answer in maximum four words )

What is the function of the third sentence in paragraph

one? (In four words maximum)




De

Le

Ce

2e

De

Lo

15)

Tn paragraph two sentence number exemplifies the idea
atated in sentence number in the same paragraphe

In the last paragraph a contrast is given. What is the
contrast between? (Answer in maximum gix words)

The

following are guestions or unfinished statements,

each with feur suggested answers. Choose the one which
vou think is most accurate in each cases and circle the

letter.

gocialization is the process which helps people

a. to prepare for family and community membership.
b. +to learn social roles.

c. acquire various kinds of values and beliefs.

d. do all of the aboves.

e. do only (b) and (c)

The behaviour of adults largely depends on the

a, scocialization process when they were children. .
y, community influence later in their life.

c. .agricultural setting.

d, professional training they receive.

Tn the rural community

a. . relationship among the people is very clese€.

b, women enjoy equal treatment as mel.

c., Imen are superior to women.

d, .a and b

e, .2 and ¢

Tn the urban areas human relations are characterized by
a., love and considration for others.

b, material interests.

c. .professional training.

d, large familiese.
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D, Choose and circle the letter of the sentence that expresses
the central idea (main idea) of the paragraphs from the

passage.

Paragraph 2

1, a. The family is a socializing institution which operates

in a more or less similar manner in all societies.

b. An agricultural village family lives in a different
setting from an urban professional family.

¢e The individual acquires various values and beliefs
through the family depending on the family condition
and that of the community at large.

d, TFamily socialization prepares individuals for kinship
membershipe.

Paragraph 3

2. a. Rural socialization emphasizes the importance of group
1life and the role of men,
b. Rural socialization ignores the role of women but
emphasizes individual success.

¢. The village families teach children that the husband and
wife enjoy equal social status.
d. Both urban and rural life is based en hard work.

II. Read the passage carefully and answer the questions that
follow it.

Urbanization

Tt is generally agreed that the first true cities appeared
about 5000 years ago in the food-producing communities of the
Middle East, The cities of Sumeria, Egypt and the Indus Valley
possessed a number of characteristics which distinguished thenm
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as truly urban. The cities were very much larger and more
densely populated than any previous settlement, and their
function was clearly differentiated from that of the sur—
rounding villages. In the cities the old patterns of kinship
relations were replaced by a complex hierarchy of social classes
based on the specialization of labour. The cities acquired the
basgis for an effective capital by collecting the surplus of the
primary producers in the village. Moreover, the need to keep
records led to the development of writing and arithmetic, and
the increased sophistication of urban society gave a NewW impetus
to artistic expression of every kind.

Every medieval city began as a small settlement which
grew up round a geographical or cultural focal pointe This
would often be a permanent structure such as a fort, 2 cathedral
or a large church. In districts where travel and trade were
well established, it might be a market, a river crossing, OT
a place where two oOr more trade routes converged. 1In studies
of urban geography the oldest part of a town is referred to
as the nuclear settlement, There are many small towns in
Furope where it is still possible te trace the outline of The
original nuclear settlement, It is, of course, much more
difficult to do this in the case of a large modern city which

has gpown to many times its original size.

A, TFour alternatives are given to each of the following words
from the passage. Choose and circle the letter of the one

that defines the word as used in the passagee

1., distinguished a., Trespected c., divided
b. marked d. compared
2. records 2. Songs c. great successes
b. Tplays d. written accounts
%z, focal a. central c. nearby

b. lens d, peripheral
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e

10

s

routes a. centres c. exchanges
b, markets de ways
trace a., go back Ce COPY
b. follow d., predict

Answer the following questions from the passage.. Answer

precisely and to the point.

Tn what part of the world did the first cities appear?
(Give this in only two or three words)

"he cities of Sumeria, ... possessed a number of
characteristics ... (paragraph one. ) State each
characteristic in maximum four words.

Why would the cities need the surplus of the producers b o]
the villages?

What were b rslations among city people based on?
(Answer in two or three words )

What were the relations among village people based on?

(Answer in one or two words)

Cities grew up round geographical or cultural focal points.
Give two examples for each one.
(Give in no more than three words. )

geographical

cultural
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L, routes a. centres Ce exchanges
b, markets de ways

5., trace a. go back Ce CODPY
b. £follow d. predict

B., Answer the following questions from the passagee Answer

precigely and to the pointe.

6. In what part of the world did the first cities appear?
(Give this in only two or three words)

7. "The cities of Sumeria, vee possessed a number of
characteristics ese (paragraph on€e ) 8tate each

characteristic in maximum four words.

8, Why would the cities need the surplus of the producers in
the villages?

9, What were +he ralations among city people based on?
(Answer in two or three words)

10, What were the relations among village people based on?

(Answer in one or two words)

11, Cities grew up round. geographical or cultural focal pointse
Give two examples for each one.
(Give in no more than three wordsa)

geographical

cultural
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12, Why ig it difficult to trace the original nuclear settle~

ment of a modern city?

IIT. Read the following passage carefully and answer the

questions below it

Spcial Stratificatisn

Tf we look at the structure of societies, it will be
seen that they are divided into different levels, oOT stratae.
A society is stratified in the sense that different sections
of the community are differentiated according to the amount

5 of income OT POWET they enjoy. People in the higher social
levels have privileges which are denied to those in the lower
strata, In Western societies, this stratification usually
takes the form of differentiation according to social class.
But this is not the only kind of social stratification. Im

10 some societies, for example, it takes the form of a caste
systems

One major difference between a caste system and a class
systen is that in the former an individual is assigned a
permanent position in his society at birth and cannot move

15 from one level in the system to another, whereas in the latter
he can, at least in principle. '

If a person is born a member of one caste, he cannot
become a member of another. In India, for example, & man who
is born into the Kashatriya caste cannot move into a higher

20 caste and become a Brahman, nor into a lower caste and become
a Vaishyae

Tn a class system, on the other hand, therpe is a degree
of social mobility. If a person is born into one class, he
is not bound to remain in it but may, if he has the opportunity,

25 move into another. Thus, sSomeone who is born into a working-
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class family may in the course of his life become a member of

the middle class or vice versae.

A,

2e

De

e

1.
Ce
Da

Write 'True' or 'False' for the following statements
from the passage. dJustify your answer by writing the
number of the line or lines in which the information

ia to be found in the passage.

ceBe Question Noa 7 = True, lines 5, By 10y d1ls

Social stratification takes the form of a caste system.

Social stratification sometimes takes the form of a

class system.

are
Caste systems and class systems,examples of different

forms of social stratification.

Tn the caste system one can move from sne level in the
gystem to another, at least in principle.

It is always possible for working—-class people to move
into a higher level in a class system.

Write the word or words to which the following words
refer. (The number of the line in which the word is to
be found in the passage is given in brackets. )

cege they (line 2) = societies

they (line 5 ) =
those (line 6 )
this (line 9)

I
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latter (line 15) =
another (line 18)
another (line 25)
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(line 10) =

I

Choose and circle the letter of the sentence that
expresses the central idea (main idea) of each af

the following paragraphs from the passage.

Paragraph 1

Se

ba

Ca

da

Some people have privileges which are denied to
others,

In Western countries the differentiation among

people takes a class form,

Income indicates that a person belongs to a certain
class,.

Societies are divided into different levels according

to their income or power.

Paragraph 3

Se

D

Coe

de

Castes do not allow social mobility.

Clagses permit individuals to move one class to
another,

The difference between the caste system and the
class system is that only the class system permits
social mobilitya

A Kashatriya cannot become a Brahman in India,
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TV. Read the following passage and fill in the blanks with

the appropriate 1ink-words from among the following:

gimilarly for example however
for this reason S0 as a result
although in other words because

Tewodros's desire was to introduce

important reforme to the country, the conditions that
existed at that time were not mature enough for this.

, there was a najor difference between

what he tried to fulfil and what was actually possible to

doe. _ , Tewodros sought to build 2
wnited froe country under a centralised administration of
the monarchy. He wanted to get rid of the feudal chiefs

they were oppressives

the feudal lords feared they would lose their position.

they strongly opposed the idea of cen-

tralization. , the Orthodox Church

resisted the reformse. The changes were understood to Dbe
a threat to the strong influence the church had on the life

of the peoplea the clergy warned the

people not to accept the reforms.

Tewodrog's Support among the peasantry gradually diminished,



e
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following is a passage about "Socialising the

Tndividual". Choose and circle the letter of the
sentence that logically follows each of the given
centences so as to make a coherent paragraph.

The

e

De

Ce

For
e
be
Ce
de

The
The

Se

Da

Ce

de

family is a vital institution for socialising the child,
So the family cannot hope to socialise the child in
every aspect of social life.

And the family cannot hope to socialise the child

in every aspect of social life.

However, the family cannot hope to soclalise the

child in every aspect of social life,

Tn other words the family cannot hope to socialise

the child in every aspect of social life.

this reason other agencies share the responsibility,
and of these the school is the most important.
but-of this the school is the most important.
and; for example, the school is the most important.
and, on the other hand, the school is the most important.

family is concerned with socialising its members into
gToUp .
Similarly, the school is concerned with socialising

‘its pupils into the wider socletye.

Nevertheless the school is concerned with socialiging
itg pupils into the wider society.

Moreover, the school is concerned with socialising
its pupils into the wider societye.

The school, on the other hand, is concerned with

socialising its pupils into the wider societye.

School is very closely linked with our participation in the

economic system.

ds

Do

But there is a very close link between school and the
occuptition we take up in adult life.

That is to say, there is a very close link between
school and the occupation we take up in adult life.
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ce On the other hand, there is a very close link between
school and the occupation we take up in adult life.
de On the contrary, there is a very close link between
school and the occupation we take up in adult life.

Nowadays occupational success cannot be ensured without
prior training in school, which the family cannot provide.

The following sentences form a paragraph about the given
topic. But the sentences are out of order. Reorder the
sentences so as to form a coherent paragraph. (Write
only the numbers in the right order.)

Man and Wildlife

The grassy plains where it once lived have been taken over
by man's domestic animals.

Gorillas, for instance , are seriously threatened,

One of the great dangers to wildlife is man's need for
land.

Among other animals that are in danger of this kind are
the Indian rhino, the Mexican bear, and many varieties

of deer, lion and monkey, as well as many smaller animals.
Another example is the Indian buffalo which has also
become rare.

He is taking over more and more land in order to grow food..
This is because the forests where they live are being cut
down to make way for farm fields.

This means that the natural homes of wild animals are

being destroyed.
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VII. Connect each of the following pairs of sentences.

Study the relationship of the pairs of sentences and use
suitable connectors to join them. You do not in every case

need to join them into one sentence,.

le

In the country-side people emphasize group solidarity.
In the urban areas individual achievement is emphagsized.

The family prepares us for membership of the kinship

group and the community. The family is one of several
socialising agency,

People wanted to keep records of their trade transactions..

Writing and arithmetic were developed,-

In a class society there is some social mobility..- In
Britain someone born into a working class family can

become a member of the middle class,

The two countries have agreed upon several Jjoint venturss,
These will greatly enhance the people's standard of living,

The Bermuda Triangle still remains a mystery.- lMuch has
been written about the Bermuda Triangle..

The family is an important institution for socialising
the childe It is not the only means of socialisation..

Interests guide our behaviour, We read a book in order
to get some useful information from it.
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