
COMMUNITY PARTICIPATION IN MANAGING SECONDARY 

SCHOOLS IN THE CONTEXT OF DECENTRALIZATION: THE CASE 

OF SHASHEMENE CITY ADMINISTRATION 

BY 

A)3DULKADIR ABDA NEJA 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION & BEllA VIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

MAY 2016 

ADDIS ABABA 



COMMUNITY PARTICIPATION IN MANAGING SECONDARY 

SCHOOLS IN THE CONTEXT OF DECENTRALIZATION: THE CASE 

OF SHASHEMENE CITY ADMINISTRATION 

BY 

AJ3DULKADlR ABDA NEJA 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION & BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

MAY 2016 

ADDIS ABABA 



ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION & BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

This is to certify that the thesis prepared by Abdulkadir Abda Neja entitled: Community 

Participation in Managing Secondary Schools in the Context of Decentralization the Case of 

Shashemene City Administration and submitted to the depal1ment of educational planning and 

management in pm1ial fulfillment of the requirements for the degree of master of 311 in school 

leadership complies with the regulations of the university and meets the accepted standards 

with respect to originality and quality. 

Approved by Board of Examiners 

Chairperson, Department Graduate Committee 

Advisor 

3 I I/" )' " :, 1- II Ss.: e.(L.... ~"-~ 

Internal Examiner 

4. {fbd ""(pry,' 1 
External Examiner 

-kIS'i0--
Signature 

~ 
Signature 

Date 

Date 

Date 

3 (S~ 

Date 

'Z-v/{ 



ACKNOWLEDGEMENTS 

I would like to express my deep gratitude thesis advisor, Ato Melaku Yimam for his guidance, 

constructive comments and useful suggestion throughout the study. Indeed without his 

unreserved dedication, the development and completion of this study would have been 

impossible. 

I am indebted to extend my deepest heartfelt thank to my lovely wife Hayat Tesfaye and my 

pretty kids Asiya, Hanan and Mubarek Abdulkadir for their care and morale suppprt. J would 

like to extend deepest gratitude to all members of my family, especially to my mother Fato 

Aga, my father Abda Neja and elder brother Hussen Abda for their unreserved SUppOlt. 

Finally, J would like to express my gratitude to those PTA members, KETB members, school 

principals, teachers and Education office head and all friends who have rendered great 

contribution for completion of this study. 

Thank you very much all! 

Abdulkadir Abda 



TABLE OF CONTENTS 

Content Page 

Acknowledgements ............................................... , .. ... ..... . .. . . . ... ..... .. ..... .. .......... I 

Table of Contents . ........ . .......... ..... . ................ .... ..... .. . .. . ........ .... ....... . .. .. .. .. ........ II 

List of Tables ..... ..... .......... ..... . ....... . ...... .... ..... . .. . ...... ... .... . .. . ..... .. ...................... .IV 

Abbreviation and Acronyms ..... ... .. ...... ......................................................................................... V 

Abstract . ..... ..... . ... ....... ... .... .... .... .. .. ... ........ . ......... . .. . ... . ..... ..... .. .. ...................... VI 

CHAPTER ONE: INTRODUCTION ........................................................................................ 1 

I . I Background of the Study .... ...................... ..... .. .. ....... .. .. ... .. ... ...... ........ ...................... ............... 1 

1.2 Statement of the Problem ....................................... ........................ ..... ..... .... ..................... .... .. 3 

1.3 Objectives of the Study ... .... ................... ... ....... .. .. ... ... .. ........ .................... .. ............................. 5 

1.4 Significance of the Study .. ....................................... ... ... .............. .. ...... .. ....... ... ................. ....... 6 

1.5 Delimitation of the Study ........................................................ .. ..... .... ....... .. .. ... .. ..................... 6 

1.6 Limitations of the Study .......................................................................................................... 6 

1.7 Definition of Key Ternls .. .. ..................................................................................................... 7 

1.8 Organization of the Study ........................................................................................................ 7 

CHAPTER TWO: REVIEW OF THE RELATED LITERA TURE. ..................................... 8 

2. I Decentralization of Education: Concept, Form and Dimension ............................................. 8 

2.2 Rationale for Decentralization and Community Participation in School Management... .... I 0 

2.3 Challenges and Dilemmas in Decentralization of Educational Management... ................... 12 

2.4 Fonns of Community Participation in School Management .. ........................ ..................... 15 

2.5 Community Participation in School Management... ............................................................ 16 

2.6 Areas of Community Participation in School Management... ...... .. ........ ... .. .. .. ..... ................ 20 

2.7 Factors Affecting Community Support in School Management... ....................................... 22 

2.8 Approach to Community Participation in Educational Management... ................................ 23 

2.9 Effects of Community Participation in School Management... ............................................ 25 

II 



CHAPTER THREE: THE RESEARCH DESIGN AND METHODOLOGY .................... 27 

3.1 The Research Methodology ... .... .. ..................... .... .. ............ ... ... ........ .. ............ ... ........... .. .... .. . 27 

3.2 Sources of Data ..... ... .............. .............................. .. .. .. .......... .... ................. ... ....... ...... ........ .. .. . 27 

3.3 Sample and Sampling Techniques ..................... ... .... ...... ... .. .. ............ ...... ........ .... ............. ..... 28 

3.4 Data collection Instruments ........ ............. .. ... .... ... ..... .. ... .... ....... ........... ...... .. ........... .... ... ... .. ... 28 

3.5 Data Gathering Procedures ...... .... ............... ........ ......... .. ........................................................ 31 

3.6 Methods of Data Analysis .... ...... ....... ......... ..................... ... ...... ....................... .... ... ..... ......... . 31 

CHAPTER FOUR:PRESENTATJON, ANALYSIS AND INTERPRETATION OF 

DA T A .......................................................................................................................................... 32 

4.1 Characteristics of Respondents .... .. .................... .. .. .. .. ............ .... .... .. ...... ..... ........................ .. 32 

4.2 PTA Roles in Management of Secondary Schools ................. .... .. .. ......................... 36 

4.3 Major Areas of Community Participation in School Management .... .. ...... .. .......... .. .. .. .45 

4.4 Major Contributions Made by Community and Their Representatives' ....... ... ................. 53 

4.5 Major Factors that Affecting Community Participation in School Management . ... . ..... .. ... 61 

CHAPTER FIVE: SUMMARY CONCLUSION AND RECOMMENDA TION ................ 68 

5.1 Sunlmary ............ ... ...... .. ............ .... .. ...... ...... ......... .. .... .. ....... ... .. .. ... ...... ........ ... .... .. ........ .......... 68 

5.2 Conclusions .. .... ..... ... .. ... ......... ......... ........... ...... ... ....... ............. ...... ........................... ........ ..... 72 

5.3 . Recommendations ................ ................. .. ... .......................... ... ........ ........ ... .... ...... ... .. .... ....... 73 

REFERENCES .......................................................................................................................... 75 

APPENDICES ............................................................................................................................ 82 

III 



LIST OF TABLES 

Page 

Table I: Name of schools and number of sample respondents ... ..... ........ .... .... ..... ...... ...... .... 27 

Table 2: Schools, number and types of sample respondents participated on questionnaire ........ 32 

Table 3: Description of respondents characteristics by sex, age & marital status ...................... 33 

Table 4: Description of respondents characteristics by educational level and experience ... ... .... 35 

Table 5: Responses on the current status of PTA participation ....... .. ... .. ......... .. .... .. . ..... .. ... ... 37 

Table 6: Responses with current status of PTA participation ..... ................... .. ....... .. ............... .. .40 

Table 7: Responses on govemance position of PTA and the application of decentralization ... .43 

Table 8: Responses on PTA participation in planning and decision-making . .. ..... ... ... ..... ... .... .. .46 

Table 9: Responses on PTA participation in resource management... .... .. ... ........ ............... .. ..... .49 

Table 10: Responses on PTA roles in managing discipline ...... . ... . ..... .. .. .. ......... . ...... ......... 52 

Table 11: Responses on community contribution in supporting teaching-Ieaming process .. .... . 54 

Table 12 : Responses on PTA contribution on improving parents' participation ...... ... ......... ....... 58 

Table 13: Responses on factors affecting community paJticipation in school management... ... 61 

Table 14: Responses on factors affecting community participation by other stakeholders ...... .. 65 

IV 



ABBREVIATION AND ACRONYMS 

CAEO City Administration Education Office 

CRC Cluster Resource Center 

EF A Education for All 

EFDA Education for Development Association 

ESDP Education Sector Development Program 

FDRE Federal Democratic Republic of Ethiopia 

GER Gross Enrollment Rate 

KETB Kebelle Education and Training Board 

MoE Ministry of Education 

NER Net Enrollment Rate 

NGO Non-Government Organizations 

OREB Oromia Region Education Bureau 

PTA Parent Teacher Association 

SHCA Shashemene City Administration 

UNESCO United Nation Education, Scientific and Cultural Organization 

UNICEF United Nations International Children Education Fund 

USA United States of America 

USAID United States of America International Development 

WETB Woreda Education and Training Board 

v 



ABSTRACT 

The main purpose of the study was to assess the status, challenges and roles of Community 

Participation in Managing Secondary Schools in the Context of Decentralization the Case of three 

selected secondmy schools ofShashemene City Administration of Oromia Regional State, Ethiopia. A 

descriptive survey metlwd, which employed quantitative and qualitative approaches were used. 

Data was gathered using questionnaire, semi structured interviews and focus group discussion. 

as well as ji-om recorded documents of PTA in schools. The study involved 81 informants that 

include PTA members, department heads, student councils, principals. CAEO head, KETB 

members, unit leaders and community members. Furthermore, the data was analyzed for the 

quantitative data using percentage and mean values and qualitative data using narration. The 

study disclosed that the decentralization in education has improved community participation in school 

management. It was improved that access and equity in education, sense of cammunity ownership and 

school level disciplinary problems. In relation to building consensus based on goals and priorities, 

discharging their roles and responsibilities and PTA participation in motivation, accountability 

and support were sati~factoIY. Whereas, participation in strengthening parent and teacher 

relation was moderate. Governance position of PTA members 'with the application of 

decentralization, participation in planning, decision-making resource management. monitoring 

and evaluation. and roles in managing discipline, administrative efficiency and participatory 

leadership were satisfactoly. With respect to factors affecting the community participation in 

school management lack of training, orientation and experience sharing programs clear 

understanding on duties and responsibilities, resource available for supporting and involving 

actively, misunderstanding of the community about their roles, and lack of supervision and 

support ji-om KETB and CAEO hampered the participation of PTA members. Based on the 

findings possible solutions were recommended in the study. The study suggests the importance 

of providing adequate training; awareness creation and orientation to PTA members' to 

support them discharge their responsibilities. 
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CHAPTER ONE: INTRODUCTION 

This chapter deals with the background of the study, statement of the problem, objectives of 

the study, significance of the study and operational definition of terms. 

1.1 Background of the Study 

Following the World Forum on Education for All (EFA) of 1990, in Jomtien, Thailand and 

the signing of the Dakar Framework for Action in Dakar, Senegal , in 2000, community 

participation in education has become an educational development agenda of countries of the 

developing world (Bray, 2001). This trend is associated with national decision-makers desire 

to change the pattern of education control and provision, and interests of donors of education 

about how and where to spend aid money. The argument is that " those closest to the schools 

are in a better position to make more responsive and relevant decisions about how teachers, 

headmasters, and schools should operate to best serve the needs of local children" (Chapman, 

Barcikowski , Sowah, Gyamera, & Woode, 2002, p. 2). The devolution of power and financial 

responsibility to the local is to promote the locals ' participation in their local educational 

affairs and improve accountability on schools and teachers, demand for education and sense 

of community ownership (Watt, 2001). 

In addition, there are critical local conditions that demand community palticipation ll1 

educational development efforts, specifically ll1 sub-Saharan Africa (Watt, 2001). 

Geographical complexity hinders the government to reach the locations of a community and 

to solve their educational problems promptly and efficiently. Many children stay in school for 

a ShOlt while others are out-of-school because of socio-economic problems. The education 

curriculums tend to be based on urban school model which is not easily understood by most 

children from the rural part. There is ambivalence towards education and late school age 

enrollments. It is unlikely for the central government to solve these problems. Thus, 

educational development under such condition is unlikely to happen, unless communities are 

placed at the center of the efforts intended to solve these problems and to overcome the 

critical challenges of poverty reduction whether as a partners of governments, civil society 

organizations or donors (Ibid). 
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On the other hand, there are counter-arguments against community support in education. [t is 

argued that community lacks the resources to support school and relevant skills to monitor the 

use of school resources and teachers, and commitment for democratization at the school level 

(Ibid). These problems are more apparent in the rural parts than in the urban parts. Rural 

communities lack not only relevant skills and resources to contribute to school but also they 

are less confident to interact with schools and teachers. These like[y raise the major issue of 

equity (Bray, 1996; Watt, 200[). 

Likewise, community participation has been advocated in Ethiopian education development 

endeavors. The Education and Training Policy of Ethiopia was designed in the context of 

decentralized education system and has the goal that schools be ... democratized and run with 

the pariicipation of community, teachers, the student and relevant government institutions 

(FORE, 1994, p. 16-17). The Education Sector Development Program (ESOP) mandate the 

community be participant to identification of local educational problem through planning, 

execution of projects, management to evaluation of the final product (MoE, 1998). The 

woreda (district) level decentralization reform seeks to empower the community " to 

par1icipate in local development activities, improve local democratic governance, and enhance 

the scope and quality of delivery of basic service at the local level" (Garcia & Kumar, 2008 , 

p. 8). Local schools have been placed under local ownership and ambitious strategies for 

promoting community participation in education have been instigated at the federal and 

regional levels. The Oromia Bureau of Education has also enacted similar strategy in 2006 

which is in use to the present. In the strategy the regional government legitimized the policy 

and strategy of its central counterpart and mandates the community to participate in 

management and finance of their local schools. In order to assure these, Woreda (District) 

Education and Training Board (WETB); Kebelle (Council) Education and Training Board 

(KETB) and Parent-Teacher Associations (PTA) were anticipated to be organized at woreda, 

kebelle and school respectively. 
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In light of the presented arguments and the contemporary phenomenon in Ethiopia, this 

research explored decentralization and community participation in educational management in 

Shashemene City Administration (SHCA) of Oromia National Regional State, Ethiopia. The 

City Administration was thought to represent appropriate settings in which to investigate how 

communities participate in their local educational affairs for three reasons: First, in Ethiopia 

previous studies in the field (Beyene, Gaumnitz, Goike, & Robbins, n.d.; Dom, 2004; Swift­

Morgan, 2006) and explanation as to its effects (Muskin, 1999) were conducted where 

community participation was promoted by Non-Government Organizations (NGOs). But in 

SHCA, the phenomenon is a grassroots movement coordinated by the local governments. 

Second, the phenomenon is contemporary and very active which makes it noteworthy to 

explore. Lastly, the researcher has interest to explore the phenomenon in the City 

Adm inistration. 

1.2 Statement of the Problem 

Decentralization is seen as a means of achieving political, economic and administrative goals 

that could be publicly stated and unstated (Conyers, 1986; Lauglo, 1995). In education, 

decentralization is viewed on a means to increase education resources, efficiency, 

accountability and effectiveness (Winkler, 1994, as cited in Baganda, 2008, p. 20). As to the 

later, decentralization is viewed as a means of improving the relevance of local decisions, as a 

means of encouraging local support in implementation of development programs and thereby 

helping to improve basic service provision (Conyers, 2006). 

There are many conditions that vary the actual outcome of educational decentralization from 

the planned one. Conyers (2006, p. 459) presented these conditions in three major categories: 

First, in many cases the actual degree of decentralization seems to have been very limited 

either because of the proposals were not implemented as intended or because the initial 

proposals did not provide for a significant decentralization. Second, there are claims that 

decentralization has done little to improve the planning and implementation of local 

development programs and therefore to contribute to local or national development. Lastly, 

there are complaints that power has been decentralized to the ' wrong' people, either central 
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appoints or local elites so there has been no meaningful increase in the participation of the 

mass of the people (Rondinelli , 1981 , as cited in Conyers, 2006, p. 459). 

Ethiopia has recognized that the weak management capacity at school level was one of the 

main barriers to access, equity and quality in secondary education (MoE, 2005 , p. 29). 

Therefore the government acknowledged the importance of school management or 

communities for school-based decision-making. 

In addition to the intention of the government described above Oromia Region Education 

Bureau also outlines the importance of community participation in school management and 

financing, and mobilizing communities to raise funds for purchasing basic school equipment, 

constructing additional classroom, teachers' houses, and encouraging girls to enroll in schools 

are performed blow the capacity of communities and their representatives. 

Supervision reports, series of conferences and annual review meetings conducted at the 

regional level disclosed that the main reason identified for the lower level of community 

participation among others might attribute to the low level of awareness, commitment, and 

perfonnance of PTA in school management. The report added that the problem was series 

especially in secondary schools of the region. In line with this, the implementation of 

decision-making through the full participation of parents and communities entails challenges. 

Community members' faces challenges, quality and quantity of school resources, competency 

and performance of PTA, repetitive participation, low community awareness and equity 

challenges in the committee. That has negative impact on the practice and realization of the 

objectives of communities and their representatives. 

Most researcher's in the field of educational management focused their studies regarding to 

community participations initiatives were increasing efficiency of educational resources, 

increasing enrollment, and improving equity. In the target areas of this study however, there 

are no prior studies that have been conducted to trace past effects and challenges of 

community participation in educational management. 
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Therefore, the purpose of this study is to investigate the status, challenges and roles of 

Community Participation in Managing Secondary Schools in the Context of Decentralization 

the Case of Shashemene City Administration. To this effect, the following research questions 

address the intended objectives of this study. 

I . To what extent are communities and their representatives involved 111 school 

management? 

2. How does community representatives perceive their roles, duties and responsibilities in 

schools? 

3. What major challenges are encountered to have limited the participation of PTA in school 

activities? 

1.3 Objectives of the Study 

1.3.1 General Objective 

The general objective of this study whose was to assess the status, challenges and roles of 

community participation in managing secondary schools in the context of decentralization the 

case of Shashemene City Administration of Oromia National Regional Sate, Ethiopia. 

1.3.2 Specific Objectives 

In light of this general objective, the following specific objectives guided this study: 

>- To assess the extent of involvement provided by community and their representatives in 

school management. 

>- To investigate the effect of role, duties and responsibilities of community representatives 

on school management? 

>- To identify the major challenges that affects the role and participation of PTA in school 

management. . 
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1.4 Significance of the Study 

This study is believed to add to the stock of knowledge about community participation in 

educational management as practiced in developing countries. In Ethiopia, community 

participation in basic social service provision like education, is an emerging contemporary 

phenomenon whose successes and challenges are not well documented. So a study of this kind 

provides understanding of the dynamics of community participation in education and 

expected to benefit the PTA, KETB and WETB, local decision-makers, to respond to 

constrain that affect active participation of the community. 

1.5 Delimitation of the Study 

The study was delimited to the assessment of status, challenges and roles of community and 

their representatives in same selected secondary schools of Shashemene City Administration 

of Oromia. In order to make the study manageable the assessment was confined to same 

selected government secondary schools of Shashemene City Administration of Oromia 

National Regional State, Ethiopia. The secondary schools selected for the study are because of 

their availability in the City Administration and manageable for study. 

1.6 Limitation of the Study 

As in other social researches, this study had encountered certain limitations. The limitations 

that the researcher came across in the study were stated as follows: The first major limitation 

was time. The fieldwork was conducted over two month period from February to March 2016 

which was to short and didn ' t allow me to observe certain relevant activities in schools. 

However, some of the relevant data that were not obtained during the main fieldwork period 

were obtained later during my free time meeting the headmasters and school management 

committee members at their living places. 

Despite these challenges, necessary efforts had been done to maintain the reliability and 

validity of the study. This was done through triangulating data by corroborating data collected 

through formal methods with informal ones collected through informal conversation with 

people from different walks of life. Above all, I have used my friends to filter views whose 

authenticity were in question. 
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J.7 Definition of Key Terms 

It is essential to provide explanation about key and controversial concepts to provide their 

easier understanding and in what sense they were used in the study. There are three concepts 

that are worth explanation: community, participation, and then community participation III 

educational management. 

Community:- refers to a group of persons living in an area served by a particular school or by 

a network of schools (Lewy, 1977, p. 225). In this study, it means all the people to including 

those who have children in school and those who do not have. 

Participation:- is an involvement through the contribution (or extraction) of resources, 

materials, and labor; as well as the real decision-making from identification of a problem, 

feasibility study, planning, implementation and evaluation in secondary schools of 

Shashemene City Administration. 

Community participation:- refers to direct or indirect participation of parents and other 

community members of Shashemene City Administration enrolling their children to 

secondary school education, and financing to influencing and real decision-making - that 

include identification of school problems to planning, management and evaluation of the final 

product. 

1.8 Organization of the Study 

This thesis has five chapters. Chapter one deals with background of the study, statement of the 

problem, objectives of the study, significance and scope of the study as well as explanation of 

key terms used in the study. Chapter two presents theoretical framework for the study. The 

chapter discusses decentralization of education and community participation in educational 

management. Chapter three presents methodology used in the study. The chapter comprises of 

research approach and the research strategy (research design, unit of analysis, and research 

method), reliability and validity of the methods and ethical considerations followed in the 

study. Chapter four focuses on the presentation and analysis of findings based on the data 

collected through quantitative and qualitative data collection tools. The last and fifth chapter 

presents summary of findings, conclusion and recommendation drawn from the study. 
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CHAPTER TWO: REVIEW OF THE RELATED LITERATURE 

The aim of this chapter is to establish analytical framework that serves as the basis of the 

subsequent analysis and discussion of the study. The framework is built around local 

participation in education based on decentralization and local governance theory. The chapter 

is organized in two parts. The first part of the chapter presents forms , dimensions, rationales, 

challenges and dilemmas in policy and practice of decentralization of education. The second 

part presents the forms , challenges, approaches and effects of community participation in 

educational management based on literatures in the field . The understanding of the concepts 

of decentralization and the dynamics of community participation in education helps to guide 

the analysis and discussion of community pm1icipation in education with reference to its 

practice in SHCA, Oromia. 

2.1 Decentralization of Education: Concept, Form and Dimension 

During the past decades a number of developing countries have undergone decentralization 

within the existing organizational structure with the expectations of increased local 

participation in decisions and improved system efficiency (Conyers, 2006; Saito, 2008). The 

argument is local governments are closer and more in touch with the community and this is 

hypothesized to be a better position to deliver basic services more efficiently and effectively 

according to the local needs and priorities than the central government (Chapman et al. , 2002; 

Saito, 2008). This is embedded in the principle that claims the central governments should not 

undertake those activities, which are at the reach and capacity of individual , private or local 

government called the "principle of subsidiary" (Saito, 2008). 

The interest in this principle has changed the old pattern of educational provision and control 

and local governance has been sought to be an enviable mechanism for local democracy and 

development (Saito, 2008). Almost in all countries educational decentralization reforms are 

introduced like a universal fashion but many argues that there are confusions in concept. In 

this regards Lauglo (1995, p. 6) argued that the concept decentralization becomes more 

perplexing when it is used in the context of the distribution of authority as in the national 

education systems. Indeed, the forms, rationale, the extent and level of power transfer and 
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implementation strategies of decentralization vary within and 'across countries. In Ethiopia, 

during regional decentralization, the devolution of power was limited to regional governments 

and during the local level decentralization; it devolved to woreda and their constituencies. 

Studies conducted during the second phase of decentralization revealed different 

implementation strategies among the regions that have undergone the reform. 

Despite the variations in experiences, it is essential to throw light on decentralization. A 

centralized system is one in which the government holds most or all authority and power 

while a decentralized system is one in which power and authority is shi fted down to the sub­

national levels (Tegegene & Kassahun, 2004, as cited in Thomas, 2010, p.1 0-14). 

Accordingly, (Shaffer, 1994, p. 63) suggested that moving governance and managing decision 

closer to local schools can enhance participation of local stakeholders. Thus, they make 

decisions on different school issues like on generating revenue, designing cUlTiculum and 

allocating resources. The assumption, forms based on Shaffer (1994, p. 19) 

De-concentration, also called administrative decentralization, involves handing over more 

routine authority and decision-making powers from a higher level of the central government 

to lower levels (regional , district, cluster) , still accountable to, and staffed by, the central 

ministry. Delegation refers to transfer of (or lending) certain specific management 

responsibilities for some activities to other units, governmental or non-governmental bodies, 

implying somewhat stronger (but easily cancellable) local autonomy. Devolution, sometimes 

called political decentralization, strengthens sub-national units of government and actually 

transfers of considerable decision-making powers to local political bodies relatively 

independent of the central government. Among the different forms of decentralization, 

devolution of power to local government, institutions and community encourages greater 

scope of participatory development Shaffer (1994, p. 19). 

Further, decentralization is referred with three dimensions; namely, political , administrative 

and fiscal decentralization. Accordingly to Fritzen and Lim (2006, p. 2): Political 

decentralization involves the transfer of power to politically elected local governing bodies in 

an attempt to make them accountable to their constituencies through establishing oversight 

boards or the introduction of new forms of community participation in development 
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management and policy making. Fiscal decentralization involves the altering of the sources of 

revenue for local governments through such efforts as block grants, intergovernmental 

bOITowing and lending and changes to revenue sources available to local governments 

through user fees, service charges and taxes. Lastly, administrative decentralization involves 

the transfer of policy-making and management responsibilities from central to local levels. In 

Ethiopia, with the woreda level decentralization, the three dimensions were devolved further 

from the regions to woredas and sub-woredas. It is widely claimed that devolution of 

administrative, fiscal and political decision-making power to local government and their 

constituencies increases participation and accountability at the local level (Coppola, LuczaK, 

& Stephenson, 2003 ; Shaffer, 1994; Tikson, 2008). 

2.2 Rationale for Decentralization and Community Participation in School Management 

Decentralization is seen as a means of achieving political, economic and administrative goals 

that could be publicly stated and unstated (Conyers, 1986; Lauglo, 1995). The rationales 

differ depending on interest groups involved in decentralization - government, international 

agencies, academics and others Conyers (2006, p. 120). Nonetheless, these interest groups 

view decentralization as a means to improve the planning and implementation of national 

development programs and to facilitate effective popular participation in the process of 

development (Ibid). With reference to the former rationale, in education, decentralization is 

viewed a means to increase education resources, efficiency, accountability and effectiveness 

(Winkler, 1994, as cited in Baganda, 2008 , p. 20). As to the later, decentralization is viewed 

as a means of improving the relevance of local decisions, as a means of encouraging local 

SUppOit in implementation of development programs and thereby helping to improve basic 

service provision Conyers (2006, p. 118). 

Community pmticipation in (support for) education is one element of decentralization of 

power and responsibility to the local levels Watt (2001 , p. 14). In one of his chapters, Watt 

(2001, pp. 14-18) has identified five key rationales for which governments in sub-Saharan 

African demand community support in their endeavors to provide basic education. These are: 
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"Limit of state effectiveness: The multif'aceted nature and complex processes in education 

places limitation on how well governments alone can achieve educational goals with the 

available resource and management capacity. A highly centralized educational system 

neglects the demand side constraints to development of education and lets distortion into the 

education system. The argument is decentralization and local participation in management 

and finance of education serve as a means to respond to government resource and 

management constraints, and address demand side constrains for education development. This 

is supped to make the education system more effective". 

"Ownership and demand: National education systems have traditionally been developed based 

on government needs and financing. Such system likely suffers from inefficiency and chronic 

resource constraints as well as low private demand for education. Under such circumstances: 

first , low effective demand could occur because sending a child to school has direct and 

indirect costs which poor people cannot afford. Second, weak social demand could happen 

when the education offered is low quality or is seen as inappropriate by parents. Third, low 

demand probably happens when community do not participate in education as well as when 

school have deaf concerns for parents. When they do not participate in one way or another, it 

is unlikely that community see schools as something that belongs to them, send their children 

to schools and have concerns on how the schools run effectively. Thus, the argument is 

paIticipating communities in management and financing of schools promotes sense of 

ownership and increases their commitment for educational improvement" (Patrinos & 

Ariasingam, 1997, as cited in Watt, 200 I , p. 15). 

"Democratization and accountability: PaIticipation 111 provISion of basic services is often 

considered as an important building block in the democratization of societies. The argument is 

that through participation citizens would be heartened to hold government accountable for 

meeting its responsibilities, to provide forum where weak and strong voices can be heard and 

to legitimize collective local decision-making process. Likewise, the argument for community 

support in education is related to the assumption that when communities contribute directly 

towards the cost of education, they are likely to demand a greater say in the form and content 
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of educational service, and wants to ensure that the servIces are delivered efficiently I.e. 

increase in accountability. 

Efficiency: Centralized and rigidly hierarchical systems often produce good educational 

outcomes at high unit costs. "According to Winkler (1994, as cited in Baganda, 2008, p. 21) 

this is related to: First, in a centralized education system the central government lacks the 

ability to administer education at the local level. Second, the cost of decision-making in a 

system in which every education matters have to be decided by the central decision-makers 

leads to high cost. Third, frequent application by nationwide standards to the entire country is 

possible at high cost. Decentralizing decision-making closer to service users and making the 

beneficiaries to participate in management and finance of education are maintained as a 

means to respond to these problems". With reference to this, Watt (200) , p. 16) "argues 

community involvement in education develops appreciation and understanding of the 

different roles and potentials of education and strengthens the community capacity to organize 

itself. This consequently helps to ensure that educational needs are accurately identified, 

accountability structures are enhanced, teachers attend school on time and teach the 

curriculum, school participation rates increase, and pupil achievement Improves. 

Consequently, efficiency in education is improved. 

Choice and competition: The rationales for offering parents and children educational 

alternatives are based on two distinct but related arguments. The first argument is that parents 

have a basic right to choose what fonTI of education their child should take. The second 

argument is that subjecting education providers to market discipline by forcing them to 

compete for service users raises standards and improves efficiency. Watt maintains these 

arguments are subject of controversy as they raise the major issue of equity". 

2.3 Challenges and Dilemmas in Decentralization of Educational Management 

The rationales and outcomes of decentralization are tantalizing and conflicting (Saito, 2008; 

USAID, 2005). It is widely argued that efficiency and effectiveness are more likely to be 

achieved when decision-making is placed at the local level. However, localization of decision 

alone should not be considered as a panacea rather as a means to the ends provided that 

fundamental requirements that enhance the implementation process are fulfilled at the local 
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level. Otherwise devolving decisions and function to the local will not have advantage (Welsh 

& McGinn, 1999). The requisites to be available at the local level include effective local 

authority and autonomy, suflicient resource for localities, effective institutions of collective 

actions, accountability and transparency in operations (Olowu & Wunsch, 2004) these 

requisites are imperatives for the success of decentralization reform. However, they tend to be 

conflicting in practice (Saito, 2008, p. 10). Local autonomy increases independence and 

flexibility in decision and operation. However, when the required level of decision-making 

power is absent at the local level it affects the performance of the local governments (USAID, 

2005). During the regional devolution in Ethiopia, woreda and sub-woreda governments had 

lacked the necessary power required for their local operations. This had constrained the local 

governments to perfolm their functions effectively and the implementation of decentralization 

had consumed higher than the expected level of government expenditure (BBO, 2006). 

According to a study conducted by Saito and Kato (2008, p. 93-111), in India, in Karnataka 

state the local level decentralization failed to achieve the intended outcomes due to lack of 

adequate resource and necessary power at the local level. 

Likewise, in many Africa countries educational decentralization failed to yield the intended 

outcomes due to absence of real decision-making power and resource at the local levels 

(Winkler, 2005). Some notes that in many African countries decentralization was not able to 

promote local participation and achieve the intended goals because the reforms were little 

more than de-concentration of functions (Coppola et aI. , 2003). However, realization of 

improved local participation, efficiency and effectiveness in education needs devolution of 

fiscal , political and administrative power and functions to the local governments and their 

institution (Ibid). In other countries like Indonesia, due to the imbalance of these dimensions 

at the local level the decentralization reform become a costly refonn and exceed the financing 

capacity of the country (Tikson, 2008, p. 45). Galshberg and Winkler (2003), in their study of 

educational decentralization in certain African countries including Ethiopia, observed local 

features like parents' illiteracy, fragile democracy, and less well developed banking system, to 

affect the success of educational decentralization. 
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There are other criticisms forwarded toward decentralization in education. It is claimed to 

serve as a means through which governments transfer the burden of educational finance and 

provision to parents and other local community (Bray, 2001; Chau, 1985; Taal , 1993). But it 

is imperative for a decentralization reform not only to be applied for increasing education 

resources and lessen state obligation, but should also be carried out to enhance democracy, 

efficiency, effectiveness and equity in education. This requires not only the transfer of 

resources to the local level , but also the strengthening of community, school and school 

management technical capacity and collaboration with community organization (Shaffer, 

1994). FUl1hermore, it is advocated that decentralization empowers community and increase 

participation in local decision . Nonetheless, low political bargaining power and economic 

capacity will affect the active participation of the poor and minority groups in local matters 

pertaining to their concerns (Chapman, et aI. , 2002, p. 87). 

Furthermore, in some places decentralization has worked out through centralization and in 

others decentralization has achieved results through local community initiatives to solve their 

own problems (Galshberg & Winkler, 2003) . Regarding this, the educational decentralization 

had become successful through integration of local and central action. Nonetheless, it should 

be noted that, extreme centralization or decentralization is an impractical form of governance. 

Because extreme centralization leads to institutional congestion, inertia, low quality and high 

cost service while extreme decentralization leads to lose of coherence and raise issues of 

equity (Watt, 200 I, p. 13). A study based on analysis of three education policy reforms titled 

"Power, participation and educational decentralization in South Africa" (Sayed, 1997, p. 25-

38) led to the conclusions : First, stronger commitment to individual freedom in the fonn of 

parents as consumers may actually limit the freedom of others and perhaps contradicts the 

principle of equality and justice which are central to the existence of democracy. Second, 

strong commitment to state control could not lead to the deepening of democracy. And third, 

commitment to strong central control and strong form of participation may lead to impractical 

and unmanageable system of governance. 
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In light of the challenges and dilemmas, community-state partnership is thought to increase 

community participation and improve school performance. Lyons, (1985, p. 86) proposes a 

centralization in a decentralized planning system which he calls "de-concentration" meant that 

the center retains the main elements of strategic control of the system that are the subject of 

national interest, but widens the scope of planning, decision-making and control at the local 

and/or other sub-national levels of the system and at the same time improving the quality of 

communication between center and periphery - that a combination of strategies is supposed to 

give positive outcomes. 

From this discussion it can be understood that there is no single blue print for implementation 

of decentralization that will increase efficiency and effectiveness of education. Some urge 

best practices, anecdotal and evaluative, growing out of educational decentralization refom1s, 

majorly from Latin American countries and Eastern European countries (Galshberg & 

Winkler,2003 , p.2-3 ). On the other hand, Welsh and McGilill (1999, p. 58) urges "a strategic 

approach is to be prefelTed over ' best practices' approach. The number of effective 

combinations of decision is large; there are many ways to improve education. Consequently, 

decision-makers and managers do not maintain a single strategy over time, but instead can 

vary where decisions are made according to the current situation of the organization. A 

strategic approach would define the principle that guide choice in situations, rather than 

specify the fixed structural changes to make." Continue 

2.4 Forms of Community Participation in School Management 

School is not the only place where a child is equipped with skills and knowledge. Thus, 

community participation in education comprises not only what parents and other community 

members formally do in school but also infom1al fonns including the wider society support in 

child upbringing and socializing before and after enrollment in school and effOlis community 

make to improve teachers life (Uemura, 1999). 

It is possible to find different forms of community support for schools in the literature. Swift­

Morgan (2006, p. 339-368) has investigated six domains of paJiicipation through review of 

the literature and educational policies. These are infrastructure and maintenance, management 
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and administration, teacher support and supervision, pedagogy and classroom support, student 

supervision, and student recruitment. 

2.5 Community Participation in School Management 

Different Scholars in the field of education define school management as a social processes 

for instance, Kenexevich, (1975, p. 12) has defined school management as a social processes 

concerned with identifying, maintain, stimulating, unifying formally organized human and 

material resources with an integrated system designed to accomplish predetermined objectives 

furthennore , Orlosky and others explain that school management as follow, at the simplest 

level , school administration can be explained as a processes that includes planning, deciding, 

implementing and assessing results and preplatming (Orlosky et ai , 1984, p. 4). 

Thus, from the above detinitions we can conclude that school management is leadership that 

initiates individuals and group of people to higher purpose and greater efforts which help 

them to see their own responsibilities and commitments in a cooperative manner. 

Regarding this issue Chamberlin (1966, p. 346-7) states that: 

School management is a cooperating activity or service of activities through which the aims 

of the school and the means of their achievement are developed and placed in to operation. 

This involves working closely with people. 

This shows that, school management is not a one part activity in achieving organizational 

goals: it rather requires the participation of all parties in that organization. 

Participation is the association with others with special rights and obligations. It is the 

involvement of subordinates in some ways in the decision making processes either they are 

consulted individually or in a group by their leader. 

Moreover, participation encourages people to direct their creative energIes towards 

organizational goal achievement and gives them some voice in decision making that affects 

them. In this connection Zaudneh, (1987, p. 10) says that, participation has a potential force 

for raising productivity, good thinking, higher moral, through participation in various roles 

individuals develop knowledge, skill and values that are expected of them. 
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The government of Ethiopia (1994) states that school management is decentralized and the 

management of schools will be participatory and democratic. Thus, the participation of the 

community is encouraged one of the rationale for community involvement in school 

management through decentralization approach is to empower the community members in 

decision making and to develop sense of belongingness on the parts of the community on 

affairs pertaining to the school system. Achieving quality education and provision of 

appropriate education to the citizen are realized through active community participation. 

Participation in school management may include resource mobilization as well. The goals of 

the education sector development program cannot be achieved within the limited resources of 

the government (MoE, 2002). Moreover, active participation of the community in school 

management is helpful identifying the root causes of the major problems that the education 

system faced in addressing access and quality education. Shaeffer (1994) maintains that issues 

like curriculum development, managing resources, sponsoring co-culTicular, providing 

consultancy service etc could be addressed by involving the community meaningfully 

managing schools. In contrast to the earlier policies the CUlTent education and training policy 

has decided to decentralize the education sector with two major objectives: devolution and 

decentralization (Yodet, et, ai , 2005) . Devolution (giving away of responsibility and authority 

to the local people to enable the community to be involved in managing schools) the 

devolution of operational plalming, budget allocation and control. This will lessen the burden 

of responsibility from the govenm1ent while building capacity at lower levels. Local people 

are a better position to guide the integration of the school with the community participation at 

lower level will spread among the community awareness of their own capacity to solve 

problem they face as well as motivate locale people towards self-mobilization. In the second 

place, a decentralized education management system will encourage community participation 

in decision-making and enhance accountability at lower level. Lower level management is 

also significance to make efficient use of local capacity and resource while increasing 

relevance by encouraging flexibility. 
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Community participation is considered as an end in itself as a democratic right and a means to 

the achievement of suitable development and poverty alleviation Stiglitz, (1997). As a means 

of to an end , community participation in education is seen as a way to increase resources, 

improve accountability of schools to the community they serve, ensure a more cost effective 

use of resources and , importantly, be responsive to local needs. As a result, community 

participation enables improve equitable, access, retention, quality and perf0n11anCe of schools 

(UNESCO, 2003). 

Community participation in school management is likely ensured through their representative. 

Community education committees, such as, parent teacher association (PTA) and kebele 

education and training board (KETB) are two of the major ones which are established to 

ensure real involvement in school management. 

It should be; however, noted that the representation of the community in school affairs by 

PT A, KETB, or the other community representatives does not guarantee active participation. 

To make meaningful community participation in school management, community through 

their representatives have to go the extent to involve actively in planning, budgeting, 

monitoring and evaluating, mobilizing (the entire community) as well as in decision-making 

activities on issues relevant to school effectiveness. To address this needs countries set up 

community education committees and established guidelines and directives. 

2.5.1 Community Participation in Planning 

Planning is " a rational process of preparing a set of decision for future actions directed at 

achieving goals and objectives by optimal means" (Sarthory, 1974, p. 9). Planning is, 

therefore essential to see the future, see possible problems ahead and make provision on time 

(Forojalla, 1993, p. 39). Education planning on the other hand, is the process of educational 

development with the aim of making education more effective and efficient in terms of 

responding to the needs and goals of students (Musazzi , 1982, p. 119). 
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At school level the principal is responsible to plan all activities to be implemented throughout 

the year. However, the principal should involve management committees, and PTA by 

convene meetings and holding discussion and arriving at the decision for implementation 

(Mohanty, 1990, p. 30). 

2.5.2 Community Participation in Decision Making . 

One of the areas that the schools need to participate the community is decision making. It is a 

selection of a course of action among alternatives; which can be taken by individual principal 

or by participating other concerned (Weihrica and Koonth, 1993 , p. 198) 

The community wants to become involved and want to know the rationale before school 

decisions are made parents and community member become offended if the school arbitrarily 

makes decisions that directly affect them (Bagin and Donald, 2001 , p. 145). 

Therefore, the school principal has to participate the community in areas that concern them. 

Community p31ticipation in decision making serves as a political model as well as a strategy 

for tapping additional local resource for education (Kennedy, 1979, p. 19). 

2.5.3 Community Participation in Resource Management 

The school is a social institution created to serve the community. To run the school 

effectively, financial , material and human resources are very impOltant. Education is an 

expensive endeavor that requires a largest share of a countries resources . Resources are, 

however, always scarce. On the other hand, population changes and the demand for education 

go up and cost of education rises from time to time. Due to this, educational system in many 

countries is caught in a financial shortage; their further expansion was hampered by 

inadequate funding (UNESCO, 1988, P. 89-90). This calls the participation of community in 

financing the education system that is beyond the capacity of the government (Coombs, 1985, 

p. 138). According to UNESCO (1985, p. 24). The participation of the community in 

financing schools takes there forms (monetary contribution), contribution in kind and in the 

form of free labor. To run the school effectively, the use of these resources should be 

managed effectively, both by the school as well as the community. This is because the 
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availability of finance and resource by itself does not bring any attainment of quality of 

education without efficient use through appropriate financial management. 

2.5.4 Community Participation in Monitoring and Evaluation 

Successful school improvement is linked to systematically planned and executed monitoring 

and evaluation process and financial outcomes (Stoll and Fink, 1996, p. 53). Monitoring in 

this case is the continuous or periodic process to review and gather information by 

management about an activity or program on a continuing and systematic basis to ensure that 

action are implemented according to plan (Aspin Wall and et. ai , 1992, p. 48). 

The purpose of monitoring, therefore is to achieve effective and efficient performance by 

providing feedback to management. This enables to improve operational plans and take timely 

measures in case of short falls constraints. Therefore, it has to be conducted by responsible 

body (Stoll and Fink, 1996, p. 54). 

On the other hand, evaluation is a process for detennining systematically and objectively, the 

relevance, efficiency, effectiveness and impacts of an activities in the light of their objectives 

(Aspin Wall and et. ai , 1992, p. 50). The representatives of the community who are 

accountable to the people who elect them to participate in monitoring and evaluation are the 

school committee/board and PTA (Robore, 1985, p. 24). 

2.6 Areas of Community Participation in School Management 

In Ethiopia, the role of community in educational provision has been placed at the center of 

the design (FDRE, 1994) and implementation of the country's education and training policy 

(FDRE, 2002). The policy mandates the whole society to support the course of educational 

provision in various ways (Ibid). The local communities are encouraged to support the 

government with existing local resources in order to meet the resources needed to finance and 

to manage the growing demand for educational opportunities. 

In the ESDP community participation in support of the implementation of the program IS 

defines as "a development strategy in which the beneficiaries are active participants at all 

stages of the development and execution of a project - from identification of a project, 
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selection of a site, supervision of work and provIsIon of labor to appropriate utilization, 

management, and maintenance of the final product" (MoE, 1998, p. 14). This was intended to 

increase wider sensitization, awareness and inclusiveness in development efforts, efficiency in 

implementation, local capacity building, and assurance of sustainability (Ibid). To these ends 

strategies are designed at regional levels regarding how communities are supposed to 

participate in management and finance of education. The government provides teachers, 

salary and other operational costs, curriculum, textbook, management and supervision. 

Communities are encouraged to pmticipate in management and share in the cost of school 

operation and development. In Oromia Region communities are supposed to participate in 

eight aspects of education: 

School finance - refers to participation in construction of new schools, maintenance and 

expansion of existing ones, and filling internal inputs like chairs, tables and others. 

School based research activities - involves participation in studies that are intended to find 

solutions for retention, drop out, absenteeism, investigation of student discipline ... etc. 

Educational quality improvement - this involves making and suppOlting schools and teachers 

to improve their performance, direct or indirect follow up and attendance of teachers and 

control of perfOlmance of headmasters, encouraging and making student to concentrate on 

their academics . . . etc. 

Promoting girls ' education - this involves participation in tackling and solving parental and 

social factors that hinder girls" from education and promoting their enrollment. 

Preparation of learning materials- this involves participation in preparation of leaming 

materials for basic education according to the local socio-economic and cultural context so 

that the materials can be easily understandable by children. 

Support and help to solve problems of teachers, socializing teachers with the community such 

as through making local social self-help association and providing security and safety 

especially for female teachers. 
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Strengthening community-school relationships through sharing constructive ideas for schools 

on the part of community and participating on community life on the part of the school. 

Identifying and providing apprenticeship areas in order to practically train TVET trainees and 

others. 

2.7 Factors Affecting Community Support in School Management 

In the literature it is possible to find many factors that could affect community participation in 

educational management. The level of community participation attainable at any given time is 

affected by economic conditions of community, existing political and institutional 

arrangements, and social and cultural condition (Adam, 2005; Shaeffer, 1994). Shaeffer 

(1992, as cited in Uemura, 1999, p. 10) in his attempt to find factors that affect community 

participation in formal education, he observed community participation to be lower in socially 

and economically marginal populations. In these segment of the society, Shaeffer had 

investigated fewer appreciation of the overall objective of education, a mismatch of what they 

expect schools to be and what the schools were doing, a thinking that provision and 

management of education is the task of the state, and lack of knowledge of the stmcture, 

functions and constraints of school as well as the realization that collecting the benefit of 

better education takes long time. 

The existing institutional arrangement is another factor that affects community support for 

educational management. Decentralization is the major condition that is supposed to increase 

participation but not all stakeholders in education accept and participate at an equal level 

(Welsh & McGinn, 1999). Tn decentralization of education resistances from teachers are often 

cited for obstructing community participation in educational management. Teachers expect 

that community participation in schools will increase accountability and control on them, and 

lose freedom if the community gains power over school decisions (Uemura, 1999). On the 

other hand, Uemura argues that all parents do not get involved in education because parents 

have different understanding about schools and consequently they could think that they have 

no control over school, may not want to talk to and interfere into teachers business. The cost 

and benefit of supporting education is another detrimental factor for community pa.ticipation 
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in education. When the cost of supporting schools outweigh the benefits of education, it is 

unlikely for community to participation to advance (Uemura, 1999; Watt, 2001). 

Another challenge related to institutional arrangement is weakness that could happen on the 

part of school management committee due to lack of incentive for the service they render for 

a school. Concerning this factor, Aviner (1980, p. 125) argues that members of school 

management committee most likely develop apathy, lose commitment and/or become half 

hearted over time because of lack of incentive for coordinating community participation 

which A viner characterized it as time consuming and energy draining. 

Shaeffer (1994, p. 25-27) on his part submit other factors that affect achieving higher level of 

participation in patticipator approach to development in general and in education in particular. 

These includes : heterogeneity of community; capacity to afford cost of participation required 

in participatory development and collaboration activities; the need for new and complex 

managerial and supervisory skills, attitudes, and behaviors; conflict of interest between goals 

of participation and political agenda; individual and institutional inability and resistance to 

accept the change and administrative obstacles. 

2.8 Approach to Communit), Participation in Educational Management 

Higher level of community participation is an evolutionary process that goes up from the 

lower level of participation to higher level with different speed and outcome at various level 

of governance (Shaeffer, 1994). Participating communities vary from place to place; 

nevelthe1ess, they have some shared features (Reid, 2000): First, many peoples in the 

community are involved and not just an elite. Second, involvement is open for all groups, 

responsibilities are shared within the community, and ideas and talents are treated equally. 

Third, activities are carried out openly and publicized widely so that everyone gets informed. 

Fourth, all individuals are welcomed regardless of color, age, race, past membership, level of 

education, occupation, personal reputation .. . etc. Besides, the members do not sit passively 

and wait for others to take the initiative; rather everybody involves and provides their support. 

Fifth, citizens are encouraged to offer or contribute their best for a common good. Finally, the 

communities operate with an open minded; they are not externally influenced by anybody; 
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and leaders do not champion their own personal interest rather they focus on high quality 

democratic decision-making process. 

Certain minimum requirements must be in place for transformation to such a good practice. 

These fundamentals include collaboration and partnership with different actors in 

development and the encouragement of new norms, creation of new mechanisms and 

strategies, and developing new knowledge, skill , and attitude (Shaeffer, 1994). According to 

Shaeffer, establishing three supplementary conditions leads to transformation in higher level 

of community paI1icipation. These are discussed in the next paragraphs based on Shaeffer 

(1994). 

First, transfom1ation into higher level of community participation requires developing social , 

political and cultural norms. This again requires: a) openness and adaptability of individuals 

and institutions i.e. the national political and cultural environment, education system and 

school openness and adaptability to change, to ideas, to the outside world and to new ways of 

doing things. b) A consistent system wide commitment and support to collaboration, 

participation and pm1nership especially of community, and c) Greater professional and social 

autonomy and empowerment both down to lower level of a system, especially at the school 

level and out to other actors, at the community level. 

The second condition that leads to transfonnation into good practice of community 

participation is developing mechanism for collaborative structure and organizations. This 

could be possible: a) when the norms developed for individual and institutional are accepted 

at all level of the bureaucracy. b) When there is government intervention and support, 

adaptive and flexible hybrid , and existence of understandable objectives and shared vision of 

a program at hand, and clear, systematic and consistent guidelines concerning participation 

and collaboration. c) When there is horizontal relationship within and between bureaucracy 

and different actors at all levels in the educational system. Ce11ain factors need precaution as 

they could affect the benefits that could be realizable from collaboration with different 

stakeholder. These include, individual and institutional jealousies; competition over scare 

govemment resources and external funding; the desire to develop once own innovation; and 
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differences in the professional languages spoken _ language of the researcher and the policy 

maker. 

The third condition that could lead to transfonnation into good practice of community 

participation is setting policy, procedures and guidelines at both national and provincial level. 

This requires : a) setting policy and guideline for directing the functions and responsibilities of 

school management committees and communities and this could enhance collaboration at 

micro level of educational system. These committees play the role of building collaboration 

and partnership within and across schools; between students, parent, other communities and 

the school; and between communities and! or among the wider society. b) Setting specific 

legislation, policies, procedures, and guidelines relating to the function and responsibilities of 

organization at the provincial and national levels to enhance collaboration at the micro level. 

Lastly, transformation in to good practice of community participation needs changing 

knowledge, attitude, skill and behaviors. This could be enhanced through providing training 

that can produce new capacities, roles and values focusing on developing the basic nonns that 

contribute to greater collaboration with different actors internal and external to school as well 

as developing the ability to focus on both the inputs and outputs. 

2.9 Effects of Community Participation in School Management 

There are strong claims that community participation can lead to improved school 

perfonnance (Bray, 200 I; Muskin, 1999; Shaeffer, 1994; Watt, 2001). Many educators who 

have worked in the field of community participation have analyzed and illustrated increase in 

school performance from different settings. However, the strategies are not universally 

applicable because the practical outcomes are often particular to a specific context and 

conditions (Bray, 200 I ; Shaeffer, 1994). Despite this fact collaboration and partnership in 

education can lead to increased resource for education; more effective and relevant education; 

greater equity, demand and acceptability of education (Shaeffer, 1994). 

There are some prominent community-state partnership experiences, one of which is the 

Escuela Nueva (New School) program in Colombia (Colbert, 2009, p. 1-8). The program is 

government initiated student centered multi-grade teaching program for rural children. 
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Parents, teachers and the community are the real actors in educational management. The 

model is known for achieving both positive quantitative and qualitative results. The program 

improved student active learning and study habit, reduced student repetition and dropout 

rates. It has also improved sel f- esteem, democratic and civic behavior. Students under the 

program achieved high scores in language and mathematics in the third and fifth grades. Later 

this program has been reproduced at national level and in to other countries including Latin 

American and some African countries with a careful study, planning, implementation, 

management and monitoring. 

Other writers submit their evidence and explanation regarding the effects of community 

participation in educational management. Bray (200 I) notes that community participation 

increase sense community ownership and a better understanding of the true nature of the 

educational problems facing a country. He states that community participation contributes to 

improvement in education through improving student recruitment, retention and attendance; 

improving teachers ' performance and condition of their service; and enhancing equity. 

Similarly, Uemura (1999) submits that community participation in education ensures 

optimization of the use of limited resources; development of relevant curriculum and learning 

materials; identifying and addressing problems that hinder the development of education; 

realization of democracy; and improvement of accountability. 

The effect of community participation in Ethiopia would not be different from these 

experiences. In Ethiopia, past studies conducted where community participations initiatives 

were promoted through NGOs are known for increasing efficiency of educational resources, 

increasing enrollment, and improving equity (Musk in, 1999; Swift-Morgan, 2006). In the 

target areas of this study, however, there are no prior studies that have been conducted to trace 

past effects and challenges of community participation in educational management. 
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CHAPTER THREE: THE RESEARCH DESIGN AND METHODOLOGY 

This chapter covers the method of the study, the source of data, the sample size and sampling 

techniques, the instrument of data collection and procedure of data analysis. 

3. I The Research Methodology 

The purpose of this study was to explore the status, roles and challenges of community 

participation in school management and the perception of members of the association. To this 

effect, a descriptive survey design with a mixed method of data collection and analysis 

employed to conduct this study. This method enabled the researcher to gather data from PTA 

members, department heads and student councils on the status, challenges and roles of 

community participation and it enables to draw conclusion based on the facts obtained from 

respondents. Kumar, (1996) states that, descriptive survey is concerned with the systematic 

assessment of a situation, practices, problems, phenomena, and programs. 

3.2 Sources of Data 

Table: 1 Name of schools and number of sample respondents 

Type of sample Name of schools and sample size 

respondents Shashemene sec. Millennium sec. Kuyera sec. Total 

school school school respondents 

PT A mem bers 7 7 7 21 

Depmtment heads 10 9 9 28 

Student councils 2 2 2 6 

Unit leaders 2 2 2 6 

Community members 5 4 4 13 

KETB members 1 1 1 3 

CAEO head - - - I 

Principals 1 1 1 3 

Total 28 26 26 81 
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The subjects of the study were some selected governmental secondary school PTA members, 

department heads and student councils. The study uses primary and secondary source of data. 

Primary data sources were Secondary school PTA members, department heads and student 

councils, unit leaders, KETB members, community members and City Administration 

education office head. The secondary data were collected from documents, manuals, PTA 

meeting minutes and files . 

3.3 Sample and Sampling Techniques 

Shashemene City Administration has 6 government secondary schools. From these total, 

3(50%) secondary schools were selected on the basis of simple random sampling teclmique 

that was used to give equal chances for the selected samples. In the selected sample schools 

there were about 21 PTA members, 28 department heads and 6 student councils were found. 

They were taken as whole, 55( I 00%) by using purposive sampling that is why they are 

believed to be "information rich" more than anybody concerning the overall district level and 

school level community paIticipation activity respectively. In addition to this , from each 

selected three schools 2 unit leaders totally 6(100%) was participated in the focus group were 

selected using available sampling technique because all of them are found in the school and 3 

KETB members were selected using purposive sampling techniques because infonnation 

riclmess. While, 13 community members are randomly selected by using lottery sampling 

techniques because to give equal chance. On the other hand, semi- structured interviews were 

conducted to obtain relevant and exact information, and authoritative views from 1 City 

Administration education office head and 3 school principals, were selected using purposIve 

sampling techniques. 

3.4 Data Collection Instruments 

To collect both quantitative and qualitative data relevant to the study, the instruments were 

employed with different groups of respondents. 

I. Questionnaire 

A questionnaire consisting of two parts based on the information obtained from the review of 

related literature was prepared and administered to participants. 
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The first part of questionnaires inqlll'red I' f" ., I d h genera 111 ormation and charactenstlcs re ate to t e 
respondents backgrounds Altogeth h fi " . . er, t e Irst pat1 contall1ed dIfferent POll1ts that serve as 
independent variables that ident' t' . . . 

I Y sex, age, mantal status, educatIOnal level and occupation 

which have no direct relation with the study. The second part consisted of 54 scale type close­

ended items and 8 open ended items all of which are meant to elicit responses from the 

sample schools relating to their opinion about the status, challenges and roles of 

community/PT A activities and encountered while trying to discharge their responsibilities as 

part of school management. Each of the 54 close ended items was rated over five point Likert­

type scale ranging from strongly disagree (I point) to strongly agree(5 points). Sometimes the 

scale ranged from very low (l point) to very high (5 points) depending on the nature of items. 

The overall items in the questionnaires' were categorized in to four subscales which measured 

cunent accomplishment, areas of community participation, contributions made so far as well 

as factors affecting the participation of community and their representatives. 

II. Interview 

Semi-structured interview was the main data collection instrument for this study. According 

to Bryman (2008 , p. 699), a qualitative interview refers to a process in which "the interviewer 

has a series of mostly general questions that are in the general form of an interview guide but 

in which the interviewer is able to vary the sequence as well as ask further questions in 

response to what are seen as significant replies". Interviews serve to get insight into things 

that cannot be observed directly such as peoples experience, knowledge, feeling, attitude, 

perspectives, activities that happened in at some point of time, how people organize and 

define their activities or the world through questioning them (Patton, 2002). 

A semi-structured interview is used based on the above arguments in order to get perspectives 

of peoples to develop understanding of the issue at hand with the required level of flexibility. 

This attribute has helped the interviewer to change the sequence of questions and to be 

curious about things not fully understood on previous interviews. The face-to-face interaction 

has helped to get into both verbal and non-verbal communication - through reading the 

interviewee non-verbal expressions. It has also provided the 0PP0I1unity to ask and get 

clarifications for questions depending on the interviewee interest to add more explanation. At 
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both the City Administration and school level , interviews guides were prepared before the 

interviews were conducted. The interview sessions were tape recorded. 

Ill. Focus Group Discussion 

Focus group discussion was the other data collection instrument used for data collection. The 

participants of focus group discussion were 13 household heads and 3 KETBs members were 

organized and discussed together and also the 6 unit leader teachers were discussed together. 

The FGD was used with the expectation that when people are questioned in-group they will 

bring idea that they think important and significant, argue on it, clarify it, modify it and they 

may challenge each other. This creates advantaoeous to get factual understandino of issues o 0 

and to filter incon'ect ideas from the focus group discussion. The FGD were intended to get 

understanding of how community participates and view their participation in educational 

management, to probe their knowledge and perspectives for holding a certain views and to 

enhance community participation in educational management. The FGD were conducted 

based on guides prepared before the session and the views were tape recorded. In addition, 

short notes were usually taken while the discussion to get into none verbal expressions and for 

memorizing views that needs further explanation. 

IV. Document Analysis 

This guide consisted of 9 items which guided the attention of data collection during document 

analysis (see Appendix K). The guide consists of items, which focus on the availability of 

PTA work plan, training manuals, meeting minutes, work procedures, periodic activity. 

Pilot Testing of the Instruments 

The questionnaire was administered to 8 PTA members, 2 student councils and 10 department 

heads working in SHeA Preparatory School purposively, just to see if the instrument works . 

well. It administered to the same respondents twice with an interval of I week to check its 

reliability. Split halve formula was applied to calculate the reliability coefficient of the 

questionnaire. The correlation between the scores of the first and second administration 

showed which was high. Therefore, the researcher decided to use the questionnaire for actual 

data collection because it was reliable. The clarity and relatedness of questionnaire checked 
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by first presenting the draft to friends , colleagues and other people working in the field of 

educational leadership. Finally, the questionnaire presented to the pilot study participant. 

3.5 Data Gathering Procedures 

Questionnaires were distributed for department heads and student councils those who were 

able to read and understand English. So that the questionnaire which was developed in 

English was translated in to Afan Oromo and then it was distributed for PTA members. 

Continuous follow up was conducted to facilitate the feedback and to solve problem 

confronted on the process of filling the questionnaires. These questionnaires were collected by 

cooperated from school principals. 

In addition to the data obtained through questionnaire, face- to- face semi- structured 

interview prepared for City Administration education office head and school principals were 

also conducted by the researcher himself. And also FGD were conducted with KETB 

members, community members and unit leaders. 

3.6 Methods of Data Analysis 

After the questionnaires were retuI11ed, the data collected through questionnaire was tabulated 

and the frequency count was calculated in to percentages, mean values and average mean for 

analyzing the data. This is because; the research questions were answered through describing 

the situation using percentage, frequency and mean values. Finally, the summary of the 

findings, concl usions and recommendations were made from the results of the survey. 

Data collected through interview, FGD and open ended questions of the questionnaire were 

transcribed and categorized under the questions or theme. 

Finally, based on the data analysis and interpretations that was made to reach on findings , 

conclusions and possible recommendations were given in the next chapter. 
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CHAPTER FOUR: PRESENTATION, ANALYSIS AND 

INTERPRETATION OF DATA 

This chapter deals with the presentation and analysis of data obtained from school PTA 

members, Department heads, and Student councils through questionnaires, interviews 

conducted to school principals and CAEO head, focus group discussion were also conducted 

with unit leaders, KETB and community members, and document analysis was conducted . 

4.1 Characteristics of Respondents 

As indicated earlier, the respondents of this study were PTA members , department heads and 

student councils of the selected Government secondary schools of Shashemene City 

Administration of Oromia Region. Total respondents participate on the study was 55 which 

were made up of 21 PTA members, 28 department heads and 6 student councils. In general 

out of the total sample respondents which was conducted on the study 52(94.54%) of 

respondents filled and retumed the questionnaires properly except I PTA member and 2 

department heads. 6 unit leaders 3 KETB members and 13 community members also 

successfully palticipate on the focus group discussion and 1 CAEO head and 3 principals held 

the interview. 

Table:2 Schools, number and types of sample respondents participated on questionnaire 

Name of Schools Number of sample 

PTA members Department heads Student councils 

Shashemene secondary school 7 10 2 

Millennium secondary school 7 9 2 

Kuyera secondary school 7 9 2 

Total 21 28 6 
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4. J. J Descriptions of U.esponde t ' Ch . . . n s aractenshcs by Sex, Age and Mantal Status 

Table: 3 Descriptions of respo d t' h . . . n en s c aractenstIcs by sex, age and mantal status 

NQ Type of respondents 

PTA mem bers Department heads Student counci Is Total 
I Sex Male 15 20 4 39 

Female 5 6 2 13 

Total 20 26 6 52 
2 Age go yrs - - 6 6 

21-30 yrs 2 6 - 8 

31-40 yrs 10 14 - 24 

::::41 yrs 8 6 - 14 

Total 20 26 6 52 

" Marital Married 14 15 29 -' -
statlls Single 6 II 6 23 

Others - - - -
Total 20 26 6 52 

Based on the responses obtained fi'om the respondents, the characteristic of the study groups 

presented in tenns of sex, age, marital status, educational level , work experience and 

occupation. These characteristics exhibited in table 3 and 4. 

As can be seen from table 3 of item I , 15(75%) of PTA members, 20(76.92%) department 

heads and 4(73 .33%) of student councils were male respondents. However, female 

respondents were accounted only 5(25%) of PTA members, 6(23.08) department heads and 

2(26.67%) of student councils respectively. The above data reveals that women's involvement 

in different school management positions were low as compared to their male counterparts. 

The low proportion of females participation in management of schools might be due to male 

dominance. 
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In the same table item 2 , indicated that the age distribution of the respondents in the study. 

The data shows that age range of the respondents fall on almost all level of ages , and this 

implies that the composition might playa decisive role to address the needs of the school 

community in managing their schools through com·mitment and experience sharing each 

other. 

Item 3 oftable 3, depicted about the marital status of the respondents . Accordingly, 14(70%) 

of PTA members and 15(57.69%) of department heads and none of student councils were 

maITied. This accounts 29(55.76%) of the total respondents. This indicated that almost half of 

the PTA members and department heads had family commitment. This might indicates that 

PTA members and depat1ment heads had interest on child learning and school leadership. 

Therefore, the PTA members and Department heads expected to increase their participation in 

roles of school management actively through providing convenient time, place and training 

opportunities. 
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4.1.2 Descriptions of Respondents' 
Characteristics by Educational Level, Work 

Experience and Occupation 

Table: 4 Descriptions of 
respondents' characteristics by educational level, work 

experience and occupation 

No Type of respondents 
PTA members Department heads Student councils Total 

I Educational Illiterate - - - -
level I - 4 grade 2 - - 2 

5 - 8 grade 3 - - 3 
9 - 12 grade 7 - 6 13 
TTl - - - -
Diploma - - - -
First degree 8 22 - 30 
Masters - 4 - 4 
Total 20 26 6 52 

2 Work .::: 5 yrs - - 6 6 
experIence 

6 - 15yrs 5 7 - 12 
16 - 25yrs 6 9 - 15 
~26 yrs 9 10 - 19 

Total 20 26 6 52 
'" Occupation Fanners 7 .) - - 7 

Merchant 5 - - 5 

Teachers 8 26 - 34 

Students - - 6 6 

Others - - - -
Total 20 26 6 52 

Concerning educational level , the data in table 4 of item I revealed that:- of the total 

respondents 4(7.69%) Department heads were second degree holder, and 8(15.38%) PTA 

members, 22(42.30%) Department heads were first degree holders. Whereas,2(3.84%) of PTA 

members were grade 1 - 4 and 3(5.76%) of PTA members were grade 5 - 8, while 7(13.46%) 

of PTA members and 6(1 1.53%) of Student councils respectively were grade 9-12. 
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From the above analysis, it is possible to understand that PTA members could enable read and 

write properly, so they could understand their responsibilities from different manuals and 

directions besides providing training programs to build their capacity that enable them play 

major roles actively in school management. 

In the same table item 2, indicated that the work experience of the respondents in the study. 

The data shows that work experience range of the respondents fall on almost all levels , and 

this implies that the composition might playa decisive role to address the needs of the school 

community in managing their schools through commitment and experience sharing each 

other. 

Item 3 of table 4, presented about occupational status of the respondents. Accordingly, 

7(13.46%) PTA members were farmers while 5(9.61%) of them respectively were merchants. 

Moreover, 8(15.38%) of PTA members and 26(50%) Department heads were respectively 

teachers, while 6(11.53%) of Student councils were students. 

Thus, it would be possible to assume that decision-making and other school improvement 

programs for PTA members would be easy if these working forces were committed. 

Furthermore, the majority of respondents about 40(76.92%) were teachers, and students. 

Therefore, they are assumed to have better understanding about teaching-learning process 

rather than the fam1ers and merchants. Therefore, their help may change the other members' 

attitude to enhance community participation in education. 

4.2 PTA Roles in Management of Secondary Schools 

4.2.1 Response on the Current Status of PTA Roles in School Management 
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Table: 5 Response on the current status of PTA t" . 
par IClpatlOn 

No Item Category Response of PTA roles WM 
PTA members Dept. heads Student councils 
No % No % No % 

I Bui Id consensus SA 6 30 14 53.84 2 33.33 about school goals A II 55 10 38.46 3 50 and priorities UO 3 15 2 7.69 I 16.66 
D - - - - - -
SD - - - - - -
Total 20 100 26 100 6 100 

Mean scores 4.15 4.46 4.16 4.31 
2 Strengthen parent, SA 3 15 4 15.38 - -

teacher and student A 7 35 8 30.76 
.., 

50 J 
Relation UO 4 20 5 19.23 2 33 .33 

D 6 30 9 34.61 I 16.66 
SD - - - - - -
Total 20 100 26 100 6 100 

Mean scores 3.35 3.27 3.33 3.31 
3 Make sure that SA 10 50 12 46.15 2 33 .33 

principals and teachers A 6 30 9 34 .61 2 33.33 
are discharging their UD 3 15 

.., 
11.53 J - -

duties and D I 5 2 7.69 I 16.66 
responsibi I ities SO - - - - I 16.66 
properly Total 20 100 26 100 6 100 

Mean scores 4.25 4.19 3.5 4.13 

4 Advice all students SA 8 40 10 38.46 2 33.33 

using parents day to A 9 45 II 42.30 3 50 

disseminate about UD 3 IS 3 11 .53 I 16.66 

what dos and don'ts 0 - - 2 7.69 - -
in school quarterly SO - - - - - -

Total 20 100 26 100 6 100 

Mean scores 4.25 4.11 4.17 4.17 

5 Create conducive SA 12 60 5 19.23 I 16.67 

environment for A 
.., 

IS II 42.31 3 50 J 

effective teaching UO 2 10 5 19.23 I 16.67 

learning process 0 3 15 5 19.23 I 16.66 

SO - - - - - -
Total 20 100 26 100 6 100 

Mean scores 4.2 3.62 3.67 3.85 

37 



As it is shown on table 5 and 6, some state . . _ 
ments were Itsted about the current status of P r A 

participation in school management Th P_I' 
. . en, A members, Department heads and Student 

counctls were asked to rate those stat . . 
ements based on their level of agreement by usmg 5 

rating scales, like Strongly Agree(SA) A 
, gree(A), Undecided(UD), Disagree(DA) and 

Strongly Disagree(SD). However th 
, ese are scales condensed in to Agree (A) , Undecided 

(UD) and Disagree (DA) to analyze the data presented on the tables . On the other hand, the 

mean scores and weighted means from the dat I·· d t: II b a ana YSlS Il1terprete as 10 ows: a ove 

moderate or high (> 3), moderate value (= 3), and below moderate value or low « 3). 

As it could be observed from the above table (table 5 of item 1), respondents were requested 

to rate level of consensus that built about school goals and responsibilities. Thus, the majority 

of the respondents about 46(88.46%) were highly agreed and agreed on the stated item while 

6( 11.53%) of respondents moderate. Moreover, the mean score of the most groups were 

above moderate value. Therefore, depends on the above analysis, it is possible to conclude 

that PTA members were built consensus about school goals and priorities. 

In relation to item 2 of table 5, the respondents were requested to rate the level of their 

agreement on PTA status on strengthening parents and teachers' relation. Accordingly, 

25(48.07%) of the total respondents rated agree while 16(30.76%) of them opposed the idea. 

The mean scores of PTA, principal , vice principals, teacher, student and parents responses 

were 3.35, 3.27, and 3.33 respectively; with the weighted mean score of 3.31. This indicated 

that the agreement level of the total respondents were moderate. From the above analysis, it is 

possible to understand that the PTA status on strengthening parents and teachers relation were 

satisfactory. However, this implies that the PTA is required to make more effort on promoting 

the relationship between the stakeholders since it is basic elements for progressing teaching 

leaming process. 

Regarding table 5 of item 3, also illustrates that the role that was played by PTA cUITently on 

making sure whether principals and teachers are discharging their responsibilities properly or 

not. Thus, the majority of the respondents about 41 (78 .84%) agreed on the stated item while 

5(9.61 %) of the respondents were disagreed. Moreover, the mean score and mean valu~ of the 

most groups were above moderate value(x>3). Therefore, depends on the above analysis, it is 
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possible to conclude that PTA current ,t 
s atus were above moderate value, This indicated that 

the respondents agreed that PTA had a 
" program to check or evaluate whether principals and 

teachers dlschargmg their duties and respons 'lb ' l't' , h 
I lIes III sc ools, 

As depicted in item 4 table 5 a co . d bl 
' nSI era e number 43(82.69%) of the respondents agreed 

that PTA members advice all student b . . . 
s Y uSlllg parents day or other ways to dissemmate theIr 

school rules and regulations quarterly However 2(3 840/ ) f d 'd h 'd 
• ,. / 0 0 respon ents reJecte tel ea. 

Moreover the wei ohted mean of the th . . . . 
. ' ''' ree glOups rated 4,17. From the above dIscussIon, It 

can be conclude that the agreement level of the majority of respondents indicated that the 

PTA current status on this item was above the moderate value. This indicates that PTA 

members are actively advice all students by disseminate the rules and regulations of their 

schools in better way. 

Under item 5 of the same table, the respondents asked to show their level of agreement on 

participation of PTA in creating conducive school environment for effective teaching-learning 

process and parents' patticipation in school management. The existence of favorable school 

environment for participation of parents is the primary thing to have meaningful participation 

in school management (UNESCO, 1985:45). Accordingly, 35(67.30%) of the respondents 

agreed while 9( 17.30%) disagreed on the stated item. Moreover, the weighted mean score of 

this item rated 3.85 (above moderate). This implies that the majority of the respondents 

perceived as the PTA current status on the stated item positively. 

Responses to the interview questions also indicated that the participation of PTA was positive. 

Therefore, as to create conducive school environment for teaching-learning process, the 

principals, CAEO heads , and focus group discussion indicated that PTA participation in 

school works and support was improving and increase resources and efficiency in their use. 

For instance, community contribute in terms of money, built new and additional class rooms, 

laboratories, libraries, latrines, rehabilitating old buildings, and harvesting farms , providing 

references and increasing safety and security of school particularly for girls to make feel them 

free and comfort. 
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Table: 6 Responses on the Current st t . 
a us of PTA participation 

No Item Category Response of PTA roles WM 
PTA members Dept. heads Student councils 
No % No % No % 

I Motivate model SA 8 40 
teachers, parents and 5 19.23 2 33.33 

A 9 45 12 46.15 2 33 .33 students through UD 3 15 5 19.23 providing different I 16.66 
D - - 4 15.38 I 16.66 kinds of rewards SD - - - - - -

Total 20 100 26 100 6 100 
Mean Scores 4.25 3.69 3.83 3.92 

2 Create awareness, SA 8 40 12 46.15 I 16.66 
motivate and convince A 6 30 5 19.23 3 50 
the community for UD 4 20 7 26.92 1 16.66 
partici pation 0 2 10 1 3.84 1 16.66 

SD - - - - - -
Total 20 100 26 100 6 100 

Mean scores 4 3.96 3.66 3.94 
" Supervise any type of SA 8 .) 40 8 30.76 I 16.66 

construction A 9 45 10 38.46 2 33.33 

UO - - 5 19.23 2 33.33 

0 3 15 3 11.53 1 16.66 

SO - - - - - -

Total 20 100 26 100 6 100 

Mean scores 4.1 3.88 3.5 3.92 

4 To what extent do you VH 2 10 9 34.61 1 16.66 

agree that PTA is H 7 35 8 30.76 3 50 

accountable to parent M 8 40 9 34.61 2 33.33 

teacher and student L 2 10 - - - -

conference VL 1 5 - - - -
Total 20 100 26 100 6 100 

Mean scores 3.35 4 3.83 3.73 

5 To what extent do the VH 7 35 7 26.92 2 33.33 

principal encourage PTA H 6 30 12 46.15 2 33.33 

through sharing leadership M 7 35 7 26.92 2 33.33 

and decision-making in L - - - - - -
school programs VL - - - - - -

Total 20 100 26 100 6 100 

Mean scores 4 4 4 4 
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As it could be observed from the above . bl . 
. ta e 6 of Item 1, the respondents were requested to 

reveal their agreement level of current t . ) _ . 
s atus of 11 A In school activities such as motivating 

model teachers, parents and stud t h 
en Strough providing different kinds of rewards. 

Accordingly, a considerable number of 38(73070/) d b 
• / 0 respon ents agreed that PTA mem ers 

were motivate model teachers princ' I d . 
, Ipa s, stu ents and parents through providing different 

kinds of rewards. However 5(9 61 <x) f d . . 
, . 0 0 respon ents disagreed. Moreover, the weIghted mean 

of the five groups rated 3.92. From the above presented and analyzed data, it is possible to 

interpret that PTA current status on motivating the model teachers, parents and students 

through providing different kinds of rewards were above moderate level or high. 

As presented in the above table (item 2 of table 6) concerning create awareness, motivate and 

convince the community for participation in school management the respondents were 

revealed a considerable number of 35(67.30%) responses agreed that PTA members create 

awareness, motivate and convince the community for participation in school management. 

From the above presented and analyzed data, it is possible to interpret that PTA members 

create awareness, motivate and convince the community for participation in school 

management. 

From the focus group discussion conducted, local communities mobilized and organize to 

participate in development activities in their localities willingly without obligatory rules and 

enforcement mechanism based on their interest, understanding and belief, schools tell 

community this and that problem and the assembly decide the level of participation 

voluntarily. 

In item 3 of table 6, illustrated that the roles were played by PTA members in supervising any 

type of construction in the school was perceived by 38(73.07%) of the respondents were 

agreed. The weighted mean for this item was indicated 3.92. This indicated that the majority 

of the respondents perceived that the current status of PTA in this item was accepted and 

actively participate in supervising any type of construction. 
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Regarding item 4 of table 6 the respond . d' 
, ents 111 Icated the level of their agreement on whether 

PTA is accountable to parent-teacher f. ., . 
con elence (assembly) or not. Accordmgly, the majorIty 

of the respondents responded above the moderate level. This accounts the total sum of 

30(57.69%) respondents. The weight -d C' . 

e mean lor the three groups of respondents found to be 
373(above moderate). This assured that PTA b'I ' I f 

. accounta I Ity applied for the assemb y 0 

parent-teacher. 

From the interviews conducted, also accepted positively by the interviewees. They suggested 

that since PTA governed under umbrella of parent-teacher assembly, evaluated to indicate the 

strong and weak side of PTA and obliged to present reports about the whole activity of the 

school to the assembly. They claimed also if the members of the PTA were not committed, 

the assembly has a mandate to replace them by new members. Therefore, this all indicated 

that PTA was accountable for this body. 

In item 5 of table 6, the respondents requested to show their views on the extent of principals' 

encouragement and support to PTA t1U'ough sharing leadership and decision making in school. 

Accordingly, of the total respondents 36(69.23%) were agreed and 16(30.76%) respectively 

rated medium. However, the level of encouragement and supporting the PTA members were 

still need continuous effort in order to participate actively in management and decision 

making of school improvement. 

From the above discussion, it can be concluded that the level of encouragements and supports 

provided by the principals in empowering PTA were medium. Therefore, the principals 

should invite PTA in main decision-making activities to enhance transparency among all 

stakeholders and to create. 
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Table: 7 Responses on governance ," 
PosItIon of PTA th I" • • 

P
resentation and . . , e app IcatIon of decentrahzatIon, 

re < creation of shared v" . 
< ISlon In schools 

No Item 
Category Responses of PTA Roles 

PTA Department Student 
members heads councils 

1 PT A is the highest governing body of 
No % No % No % 

school management under the 
Yes 20 100 25 96. 15 5 83.33 

accountability PTA assembly 
No - - I 3.84 I 16.66 

Total 

Do you believe that The principle of 
20 100 26 100 6 100 

2 Yes 17 85 23 88.46 6 100 
decentralization in school management No 3 15 3 11.53 - -
is realized properly through 

participation of PTA at school level 
Total 20 100 26 100 6 100 

3 Representation of PTA membership Yes 18 90 25 96. 15 5 83.33 
covers from all groups of community No 2 10 I 3.84 I 16.66 
background 

Total 20 100 26 100 6 100 
4 School plan conduct meeting on Yes 16 80 24 92.30 100 

convenient time and place for PTA No 4 20 2 7.69 - -
members 

Total 20 100 26 100 6 100 
5 Creation of shared vision is providing Yes 14 70 21 80.76 5 83 .33 

through palticipation of PTA No 6 30 5 18.23 I 16.66 

Total 20 100 26 100 6 100 

As it could be observed from the above table 7 item I , the respondents were requested to 

express their opinion whether PTA is the highest governing body of school under the 

accountability of parent teacher assembly or not. Accordingly, a considerable number 

50(96.15%) of the total respondents responded positively while the remaining 2(3.84%) of the 

respondents replied negatively. From this discussion , it is possible to understand the majority 

of the respondents confirmed that PTA is the highest governing body of school under the 

accountability ofthe assembly of parent and teachers. 
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From the interview conducted with rinc' "' 
P Ipals, P I A shall be accountable for their action to the 

parent-teacher assembly, have decision k' . 
-ma ll1g authonty, and actively participate by enable 

schools to know their weakness and t I 
s rengt 1S, and check and correct their service delivery 

accordingly. 

In item 2 of table 7 the respondents k d' . . 
were as e to rate either a principle of decentralIzation 

was applied or not in schools as PTA we e I d d " . . . . h I 
r P aye eClslve role on pm11clpatIng In sc 00 

management. Thus 46(88.46%) of the respondents agreed while 6(11.53%)of them opposed 

as decentralization was not realized in schools. The respondents who against the idea that 

holds the item suggested that PTA members particularly farmers and merchants devoted time 

for their personal business. Although the organization implied that the realization of 

decentralization at a grass root level, the implementation though members were not applied 

yet with fully commitment as the principle required. 

From the above analysis, it can conclude that the majority of respondents believed that 

decentralization in schools applied since the management led by PTA. FUl1hermore, to say 

decentralization was applied in schools it should be aimed to engage parents and community 

members along with teachers, principals and students by allocating them a major and active 

role in school decision-making (UNESCO, 2008: 248). 

As indicated in item 3 of table 7,the respondent were asked to reveal their opinion about the 

representation of PTA members covers from all groups of community background the 

majority of respondents agreed that representation of PTA membership was involved all 

groups of community backgrounds positively. This accounts 48(92.3%) of the total 

respondents from the document of PTA minutes the composition of PTA was made from 

parents, teachers' and the school principals. 

44 



In item 4 or table 7, the respondents I k 
a so as ed to express their opinion whether there was a 

1)lan to conduct meetings on con . _ . .... . 
vement tllne and place regarding partICIpatIOn oJ PTA 

members or not. Hence, the majority of respondents about 46(88.46%) agreed while some 

respondents about 6( 11 .53%) disag d h . 
ree even tough the number of dIsagreed groups are low; 

. order to realize decentrar t' . 
111 - Iza Ion In school management more effort was employed to 

enhance PTA members participation in meeting by arranging convenient time and place. 

From the above discussion, it is possible to conclude that the plan to conduct meetings on 

convenient time and place for PTA members were at convenience. 

From interview conducted with CAEO head expert, and principals PTA had been 

participating at convenient time in identification of school problems and finding their 

solutions, school pla11l1ing and implementation, management and school finance and 

evaluation of school perfonnance. 

In relation to table 7 of item 5, the respondents were requested convey their opinion whether 

PTA participate currently on the creation and provision of a shared vision or not in schools. 

Accordingly, the majority of the respondents about 40(76.92%) agreed that PTA participate 

cunently in the creation and provision of a shared vision in their respective schools while 

12(23.07%) of them disagreed. From the above discussion, it is possible to understand the 

respondents' agreed in the creation of a shared vision through participating PTA members in 

schools was considered as one way to promote their participation. Besides, a considerable 

number of respondents stand against the level of participation. 

4.3 Major Areas of Community Participation in School Management 
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Table: 8 Responses on PTA parti' t' . 
Clpa IOn In planning and decision-making 

No Item Category Response of PTA roles WM 
PTA members Department heads Student counci Is 
No % No % No % 

I Plan school VI-( 15 75 14 53 .84 4 66.66 activities and I-( 4 20 8 30.76 I 16.66 budget M - - 2 7.69 I 16.66 utilization of L I 5 I 3.84 - -the year VL - - - - - -
Total 20 100 26 100 6 100 

Mean Scores 4.7 4.23 4.5 4.42 
2 Plan different VI-( 6 30 7 26.92 3 50 

activities to I-( 12 60 ]] 42.30 2 33.33 
work with the M I 5 4 15.38 I 16.66 
whole L I 5 4 15 .38 - -
community VL - - - - - -

Total 20 100 26 100 6 100 
Mean Scores 4.15 3.81 4.33 4 

3 Plan on how to VI-( 10 50 10 38.46 2 33.33 
raise funds by H 6 30 12 46.15 3 50 
identifying the M 3 15 3 11.53 I 16.66 
main sources L I 5 3 11.53 - -

VL - - - - - -
Total 20 100 26 100 6 100 

Mean Scores 4.25 4.35 4 4.28 

4 PT A participate VH 15 75 16 61.53 4 66.66 

actively in H 4 20 8 30.76 2 33 .33 

decision making M I 5 2 7.69 - -
of school issues L - - - - - -

VL - - - - - -

Total 20 100 26 100 6 100 

Mean Scores 4.7 4.54 4.67 4.62 

5 PTA determine how VH 15 75 19 73.07 4 66.66 

resources spent for H 3 15 4 15.38 2 33.33 

the intended M 2 10 I 3.84 - -

instructional purpose L - 2 7.69 - --

VL - - - -- -
Total 20 100 26 100 6 100 

Mean Scores 4.65 4;54 4.67 4.62 
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As presented in table 8 respondents d . 
. " ' rate concerning the participation of community/PT A in 

planmng and decIsIon making ro -
p cess. Each of the item indicated in different levels of 

participation using 5 rating scale rk . 
s I e very hIgh, high, medium, low and very low were 

scored 5, 4, 3, 2 and I respectively Th . h 
. e welg ted means and mean values obtained from the 

data were interpreted as follows: 4.5-5.0 (very high), 3.5-4.49 (high), 2.5-3.49 (medium), 1.5-

2.49 (low) and 0.5-1.49 (very low). 

Regarding item 1 of table 8, respondents requested to rate level of PTA participation in 

plmming school activities and budget utilization of the year. Accordingly 75%, 53.84% and 

66.66% of PTA members, department heads and student councils rated respectively very high 

while 20%, 30.76% and 16.66% of them responded respectively high. This accounts total 

number of 46(88.46%) respondents. However, 2(3.84%) of the respondents were rated low 

level of participation on the stated statements. Moreover, the weighted mean of the three 

groups of respondents was 4.42, so it found between 3.5 and 4.49 (high). Therefore, from the 

above data, it is possible to conclude that PTA participation in planning school activities and 

budget utilization of the year was high. 

From interview conducted with CAEO head expert, and principals PTA had been highly 

participating in planning, generating funds , improving teachers and students discipline, and 

allocation and use of school resources. 

In relation to table 8 of item 2, the respondents asked to express the level of PTA members' 

participation on providing plans that consists different school activities to work with the 

whole community. Accordingly 30%, 26.92% and 50% of PTA members, department heads 

and student councils rated respectively very high while 60%, 42.30% and 33.33% of them 

responded respectively high. This accounts total number of 41 (78.84%) respondents. 

However, 5(9.61%) of the respondents were rated low level of participation on the stated 

statements. 

Moreover, the weighted mean of the three groups of respondents was 4, so it found between 

3.5 and 4.49 (high). Therefore, from the above data, it is possible to conclude that PTA 

" . . I . school activities and budget utilization of the year was high. partIcIpatIOn m p annmg 
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As can be seen in item 3 of table 8 22(42 0 • • 
, .30Vo) of the total respondents responded very high 

while 2 J (40.38%) of them responded high level. This indicates that PTA members were 

Participated to plan on how to . fi d . . 
raise un sand mcome of school by identifying the mam 

sources. The weighted mean of th th 
e ree groups of respondents was indicated 4.28 that found 

between 3.5 and 4.49(high) From th b d . . . . 
. e a ove ata, It IS possible to concl ude that PTA 

pal1icipation on the stated issue was at high level. From interview conducted with CAEO head 

expert, and principals and focus group discussion PTA members were actively participate in 

decision-making on disciplinary and financial issues. 

As it could observe from the above item 4 of table 8, the respondents asked to reveal their 

opinion regarding PTA members' participation in decision-making of different school issues. 

Accordingly, 35(67.30%) of the total respondents rated very high while 14(26.92%) of the 

respondents confirmed that PTA members' participation in decision-making was high. This 

indicated a total sum of 49(94.23%) of the respondents. Therefore, from the above data it is 

possible to conclude that PTA member's participation in decision-making of different school 

issues was very high. 

Furthermore, from the interview with principals and document observation in minutes of 

PTA, it was possible to understand the school decisions made by PTA members' participation 

because it indicated the meetings and the chairperson from the parents' representatives rather 

than the domination of the principals conducted agendas. 

Regarding item 5 of table 8, respondents requested to convey their idea how resources of 

school spent for the instructional purposes under the responsibility of PTA. Accordingly, 38 

(73.07%) of the total respondents' responses shows that very high paJ1icipation level while 

9(17.30%) of them were rated at high level. 

The weighted mean of the three groups also was 4.62. Therefore, from this and the above 

data, it is possible to conclude that the participation of PTA in determining how resources 

spent for the instructional purposes was very high. Besides, the interview conducted to 

. . I d h .. les that applied in schools assured as this level of participation pnnclpa s an t e prmclp 

indicates what looks like the picture of PTA. 
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Table: 9 Responses of PTA participati . 
on m resource management 

No Item Category Response of PT A roles WM 
PTA members Dept. heads Student councils 
No % No % No % 

I Management and follow VH 9 45 II 42.30 I 16.66 
up the efficient H 7 35 7 26.92 3 50 
uti lization of the M ., 

15 3 11 .53 2 33.33 .) 

available resources L I 5 3 11.53 - -
VL - - 2 7.69 - -

Total 20 100 26 100 6 100 
Mean Scores 4.2 3.84 3.83 3.98 

2 Deliver reports on how VH 10 50 16 61.54 3 50 
the available resources H 6 30 5 19.23 2 33 .33 
are utilized properly to M 3 15 3 11.53 I 16.66 
the concerned bodies L I 5 2 7.69 - -

VL - - - - - -
Total 20 100 26 100 6 100 

Mean Scores 4.25 4.35 4.33 4.3 
3 Use legal forms of VH 15 75 16 61.53 3 50 

revenue and expenditure H 4 20 8 30.76 2 33.33 
M I 5 2 7.69 I 16.66 
L - - - - - -

VL - - - - - -
Total 20 100 26 100 6 100 

Mean Scores 4.7 4.54 4.33 4.6 

4 Monitoring and VH 12 60 8 30.76 2 33.33 

evaluating the proper I-! 6 30 13 50 3 50 

implementation of the M 2 10 
., 

11.53 I 16.66 .) 

planned school activities L - - 2 7.69 - -

VL - - - - - -
Total 20 100 26 100 6 100 

Mean Scores 4.5 4 4.17 4.23 

5 Monitoring and evaluate VI-! 8 40 II 42.30 3 50 

. the inventory control I-! 6 30 7 26.92 I 16.66 

tasks M 3 15 6 23.08 2 33.33 

L 
., 

15 .) - - - -

VL - - 2 7.69 - -

Total 20 100 26 100 6 100 

Mean Scores 3.95 3.96 4.17 3.98 

49 



6 Gather information VI-! 10 50 
about teachers and II 6 23.85 3 50 
students as we II as gi ve 

3 15 13 M 50 2 33.33 
immediate feedback to 

5 25 6 23 .08 l I 16.66 
solve the problems 

2 10 I 3.85 Vl - -- -
Total 

- - - -
20 100 26 100 6 100 Mean Scores 

4.25 3.93 4.33 4.02 c--

NB:-Weighted Mean(WM) Very High(VH) Hioh(H) M d' 
, '" , e IUm(M), Low(l) &Very low(VL). 

- The weighted means and mean values obtained +; th d . Lrom e ata were Interpreted as follows 

4.5-S.0(very high), 3.5-4.49(high), 2.5-3.49(medium), 1.5-2.49(1ow) and 0.5-1.49(very low) 

As it could observe from the above table 9 f ' t I h . . o I em , t e respondents requested theIr vIews 

about PTA members' paJ1icipation in managing and following up of the efficient utilization of 

the available resources. Respectively 45%, 42.30%, and 16.66% of PTA members, 

department heads, and student councils responded very high this accounts 21 (40.38%) of the 

total respondents while 17(32.69%) of these respondents rated at high level. Moreover, the 

weighted mean of the combined three groups was 3.98. This indicated that the PTA members' 

level of participation in the stated issue was high. Therefore, it is possible to conclude that 

members' of PTA were committed for the responsibility which were given to follow up and 

control of school resources in order to ensure whether schools are used properly the available 

resources for the academic purpose or not. It also mentioned from the interview with the 

principals, most of the PTA members were follow-up how to use the available resources 

frequently. They suggested also that PTA members' participated in inventory programs at the 

end of the semester even it was not sufficient. 

In item 2 of table 9, the respondents asked to rate that the level of PTA participation in 

delivering report on how the available resources of schools utilized properly to the concemed 

bodies. Accordingly, the majority of respondents about 42(80.77%) of PTA members, 

department heads and student councils respectively replied at very high and high level of 

H 3(5 760/ ) f the total respondents rated low. Moreover, the weighted agreement. owever, . / 0 0 

d 4 3(hiah) It found between 3.5 and 4.49. From the data 
mean of the total respon ents was. ", ' 
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stated above, it is possible to conclude tl I 
. . . le evel of participati . d . ' . 

utilizatiOn ot available resources were high. on 111 ehvenng reports about the 

In relation to table 9 of item 3, the res ond . . 
. p ents asked to ex pre th ' . . 

members' on using legal forms of revenue and . ss elr Opl1110n of PTA 
expenditure. Accordingl 75o/c 61 ~3o/c d 

50% of PTA members, depaltment heads d . Y 0 , . ) 0 an 
an student co '1 uncI s rated respectively very high 

while 20%, 30.76% and 33.33% of them d 
o respon ed respectively high. This accounts total 

number of 48(92.3 Yo) respondents . Moreover th' . 
. ' e weighted mean of the three groups of 

respondents was 4.6, so It found between 4 5 a d 5 0 ( . . n . very high). Therefore from the above 
data, it is possible to conclude that PTA partici f ' . ' pa Ion 111 uS1l1g legal forms of revenue and 
expenditure was very high. 

As it could observed from the above item 4 of table 9 tl d k d , le respon ents were as e to reveal 

their opinion regarding PTA members' palticipation in mon'to" d I . h I 11l1g an eva uatlOn t e proper 

implementation of the school planned school activities. Accordingly, 22(42 .3%) of the total 

respondents rated very high while 22(42.3%) of the respondents confinned that PTA 

members' participation in monitoring and evaluation was high. This indicated a total sum of 

44(84.61 %) of the respondents. Therefore, from the above data, it is possible to conclude that 

PTA member's paIticipation in monitoring and evaluation the proper implementation of the 

school planned school activities was high. 

The principals, and CAEO head in their interview also mentioned although PTA members 

participated in monitoring and evaluation how the planned school activities were properly 

implements. Therefore, they underlined these bodies are expected to improve in this area 

since it is among one of their responsibilities through comparing the perfonnance of the 

school along with it plan .Moreover, monitoring and evaluation should be improved in the 

school for the sake of better accomplishment rather than condemning (Kaufman, 1995: 114). 

As it could observe from the above item 5 of table 9, the respondents asked to reveal their 

opinion regarding PTA members' participation in monitoring and evaluate the inventory 

control tasks of school issues. Accordingly, 22(75%) of the total respondents rated very high 

while 14(26.92%) of the respondents confirmed that PTA members' participation in 

m 
't . d I h' t ry control tasks of school issues was high. This indicated 

am onng an eva uate t e 1I1ven 0 
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1 sum of 36(69.23%) of the respondents II '. (' . . . 
a tota . lele ore, from the above data It IS possible to 

1 de that PTA member's palticipation . '. 
co

nc 
U . In mOllltonng and evaluate the inventory control 

k Of school issues were high. tas s 

According to item 6 of table 9, the respondents requested to indicate to what extent PTA 

members gathered information about teachers and students to solve the problems that facing 

them in teaching-learning process. Accordingly, 37(71.1 5%) of the total five groups of 

respondents rated high level while 3(5.77%) of them respectively responded low. Therefore, 

from the above data it is possible to conclude that PTA member's participation in gathering 

infornlation about teachers and students to solve the problems that facing them in teaching­

learning process was high. To strengthen this point, the principals should respect for the PTA 

members idea and opinion to achieve their common responsibilities and increase these 

partners' contributions. 

Table: 10 Responses on PTA roles in managing discipline 

No Item Category Response of PTA roles WM 
PTA Department Student 
members heads councils 
No % No % No % 

1 PTA manages discipline of the YH 12 60 9 34.61 I 16.66 

school through formulating H 3 15 12 46.15 4 66.66 
rules and regulations that M 3 15 2 7.69 I 16.66 

govern all school community L 2 10 3 11.54 - -
YL - - - - - -

Total - - - - - -

Mean Scores 4.25 4.04 4 4.12 

2 PTA promotes the awareness of YH 8 40 9 34.61 I 16.66 

the school community to H 5 25 10 38.46 4 66.66 

disseminate the rules or bylaws M 4 20 4 15.38 I 16.66 

of the school in different L 3 15 3 11.54 - -
- - -YL - - -mechanisms 

Total 20 100 26 100 6 100 

Mean Scores 3.9 3.96 4 3.94 
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As it could observe fj'om the above table 10 I" 
o Item I tl 

bout the levels of PTA members' partici' , , 1e respondents requested their views 
a patIon 111 managing of hid' , , 
. lating rules and regulatio h . sc 00 IsclpiIne through 
fonnu ns t at could govern e u II 

b 60% 34,61 % and 16 66<)1( f _ q a y all school community, PTA 
O1em ers , , . 0 0 Pl A members d . 

, . ' epartment heads and student councils 
respectIvely responded very hIgh this aCCOunts 22(42 30 

. %) of the total respondents while 
19(36.54%) of these respondents rated at high lev 1M, 

e . oreover, the weIghted mean of the 
combined three groups was 4.12, This indicated that th PTA ' .. . 
., e members level of partIcIpatIon 

in the stated Issue was hIgh. Therefore it is possibl tid 
' e 0 cone u e that members' of PTA were 

participate in managing of school discipline through fo I t' I d . 
rmu a II1g ru es an regulatIOns that 

could govem equally all school community. It also mentioned from the interview with the 

Principals, most of the PTA members were participate 1' 1 . f hid' , I' I managll1g 0 sc 00 ISCIP me 

through fonnulating rules and regulations that could govem equally all school community. 

From the interview with principals and minutes of PTA, it was possible to understand that 

PTA members' was solved most of disciplinary problems of principals, Teachers and students 

they consult before misconduct behaviors seen. 

In addition to the above explanation PTA, need to be exerted more on these issues because 

successful schools have discipline policies in which misbehavior is clearly defined so they, 

students know what conduct is and is not accepted, Therefore, there should a clearly 

articulated and enforced discipline policy (Myra and David, 1997: 191). 

In item 2 of table 10, the respondents were asked to rate that the level of PTA participation in 

promoting the awareness of the school community through disseminating the discipline rules 

or bylaws of the school by using different mechanisms. Thus, 18(34.61 %) respondents of the 

three groups rated very high level of paJ1icipation while 19(36.54%) of respondents responded 

high. The weighted mean for the respondents was 3.94 that indicated high level of 

participation, 

F h·, Id 'bl t oncl ude that the PTA members exel1ed more effort to rom t IS, It cou POSS} e 0 c 

d· , h d' ' I' II'cy of the school for all school community to protect Issemmate or address t e ISCIP me po 

misbehaved conducts through different mechanisms. 

'ty and their Representatives' 
4.4 Major Contributions Made by Commum 
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f able: J 1 Responses on community Cont'b . . 
n uhon In su 0 . . 

pp rttng teachtng learning process 

No Item Category 
Response of Community roles 

[P~T~A~mn;e;mnib~e;rs~~D~e2p~t.~h~e~ad~s~-'-;::;-:----;----==] WM 
N Student councils 

o % No I-f Realize two way YH I 5 2 % No % 

communication ~H===j<65ii300---H8:-h7.~6~9~~2~=~J3~3;.3~3J==J 

3 

4 

5 

between insiders ~M~==-tIICO)fs5~0---h~-g30~.;77~~3~_=1J5~0~]==J 
and outsiders of ITL=--t3~iili5--t7,1~0--+~38~.~46~~1 __ tl~6~.6~6=r=~ 
the school rYVLL-:--I~-~i~_ ~_-+~~~_~23~.~08~~-:..-._-J....::-:..-.=[=] 

26 6 100 
3.35 

n~---t~-t~---+~ __ ~3;. 8~5~~~I ____ ~16~. 6~6~ __ ~ students learning H 9 45 6 
~--~h\-i~ __ -+~ __ ~2~3~.0~8~3~ __ ~50~~ __ ~ through the support 1M3 15 12 46.15 2 33.33 

of comm un ity ILJ-:---h:5-+2~5;-+;7 ~~-;2~6~. 9~2~'::'-~--+.!..-=-=-t-----J 
YL 

Total 20 100 26 100 6 100 
Mean Scores 3.5 3.04 3.83 3.31 

Maximize YH 7 35 8 30.77 2 33.33 
susta inabi I ity of I-;-;H~---j-~5--+2;:;-:5;:---+::-7--f-,2:-6:-. 9:-:2:---+-=2:"'-"'---+-=3"::'3':'::. 3"::'3--+--~ 

teaching learning M 3 15 8 30.77 I 16.66 
process through t-;-L----j--;:5,.--+2;;-5;:----t--;:-2--~7=-.769=--+-:I----+-:1-::6-:.6:-:6-+---I 

availability of resources YL - - I 3.83 

Total 20 100 26 100 6 100 
Mean Scores 3.7 3.73 3.83 3.73 

Decrease students YH 6 30 6 23 .08 2 33.33 
~---+--~=----r~--r~~~--~~~-r-~ 

drop out and H 2 10 9 34.62 I 16.66 
~----~--~~---4~---r~~~----~~~r---~ 

repetition rate M 6 30 4 15.38 I 16.66 
~L~--~6--f-,3:-:0~-~5~-~1~9~.2~3~~2~--t~3~3~.3~3-t--~ 

YL - - 2 7.69 

Total 20 100 26 100 6 100 

3.46 3.44 

Increase ~Y~H:..-_-+-~8-+4~0~-+r7\-G26;;-.Z-921i-:::2l-I~3n3._3_3 -r-i 
effectiveness in ~H~ __ --+~5;--+~2;.5 __ h9--h34n·T6271131-1-5j(.°~;t-1 
implementation of ~M~ __ -+~5~-+.;2~5 __ -h;8--t7

3°r,·o77i l-1 __ 1:1:-6_.
6
_
61_1 

school programs ~L~ __ --+...:2=---+~1 ~O -_t=2 __ t-=-~ ._6_911.~:--_1-:~:--_1_1 

Mean Scores 3.95 

YL - - -
20 100 26 100 6 100 

Total 
3.81 4.17 3.9 
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A indicated item 1 of table 11 , the respond _ . 
5 ents lequested to conv - '. 
de on realizing of two-way comml' . ey the level of achIevements 

II1a II1lcatlOns betweel1' 'd 
II1SI ers and - 'd t' 

Se of community participatl' . outSI ers 0 school 
bee au on 111 school Inana gement A d' dents 30% 30.77% and 500;( f PT . CCor mgly, of the total 
respon, 0 0 A members de _ 

. '. ' partment heads and student councils 
rated respectIvely hIgh whIle 5(9.62%) of the 

m responded respectively very high. This 
accounts total number of 22(42.31 %) responde t A . 

n s. ccordll1gly, 21(40.38%) and 9(17.31%) 
respondents were responded respectively med' d I _. 

lum an ow thIS accounts total number of 
30(57.69%). 

Moreover, the weighted mean was medium (3 35) since't -'" d . , I was loun to be between 2.5 and 
349. Therefore, it is possible to conclude that PTA membe s' -f'" t' I" I . r e lor 111 rea Izmg t 1e two-way 
communication between the school and community indl'cated at m d' I I T I b e !Urn eve. 0 reac 1 etter 

than this level , findings from other scholars suggested either that school-community 

partnership appropriated only when there is two-way communications between the insiders 

and outsiders of the school through directly or their representatives like PTA (Wong and 

Cheng, 1995:105). 

From the interview with CAEO head and principals, and focus group the respondents 

indicates that PTA employ different strategies for realizing two-way communications between 

the school and community. The two most common strategies that used in schools are school 

festivals and parent-teacher assembly (parent days). Besides, on its accomplishment, there 

were inconsistencies and PTA members exert more effort on its success. 

As presented in table 11 of item 2, the respondents asked to indicate the level of agreement in 

improving overall students learning through the support of the community. Accordingly, 15%, 

46.15% and 33.33% was responded medium level while 12(23.08%) of the total respondents 

responded low level of achievement as community participate in improving overall students 

learning through their support. 
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I terview conducted with principals indicates tl ' 
n lat Pl A members ' ld' 
f students' life. For instance, they could . '. cou Improve many aspects 

o Plovlde IInproved safet ' . o · . 
ademic environment, provide follow up . Y 101 blrlS provide good 

aC PlOgrams, and m k h' . 
M 

. h . a e t elr chIldren concentrate on 
their study. oreovel , t e weIghted mean (3 31) f, 

. I Th . f' " . ound between 2.5 and 3.49 medium since, it 
's medium leve . el e ore, It IS possible to I d 
I . . cone u e that PTA members' effort in realizing 
the tWO-way commU11lcatton between the school and co ' " 

mmul1lty ll1dIcated at medium level. 

As it could observe from table 11 of item'" tl .), 1e respondents asked to express the level of 

achievement made on maximizing availability of resources to assure the sustainability of 

school works as PTA was participated in the management. Accordingly, 35%, 30.77% and 

33.33% was responded very high level while l4(2992°;() f th . I . ° 0 e tota respondents responded 

high level of achievement as community participate at maximizing sustainability through the 

availability of resources. A considerable number of the respondents about 9(17.3%) of the 

total respondents responded low. Moreover, the weighted mean (3.73) found between 3.5 and 

4.49 high level. From this analysis, it can be concluded that Communities' participation level 

at maximizing sustainability through the availability of resources were high. 

Regarding item 4 of table 11 , the respondents requested to indicate the level of achievement 

made on students' dropout and repletion rate reduction because of the participation of 

community on school management. Accordingly, 10%, 34.62% and 16.66% was responded 

high level while 14(26.92%) of the total respondents responded very high level of 

achievement as community participate in decreasing students' dropout and repetition rate. 

Besides, a considerable number of respondents about 15(28.85%) were responded low-level 

participation. 

Moreover, the weighted mean (3.44) found between 2.5 and 3.49 medium since, it is medium 

level. From the interview conducted, with the principals, it was suggested similarly as the 

most members of PTA have multiple responsibilities. For this reason, they indicated that these 

management bodies of the school exert more effort to solve this problem. Therefore, from the 

b d 
..' I- d that community participation in decreasing students' 

a ove ata It IS posSIble to cone u e 

dropout and repetition rate indicated at medium level. 
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Id observe from table, 11 of item 5 re I . . " 
AS it cO

U 
", . ' sponc ents asked to convey their Opl11l0n 

d· g the contnbutIon oJ community in increasing efl'ect'lve' Itt' t' h I 
regar 

II1 Imp emenalon 0 SC 00 
ams. Accordingly, 40%, 26.92% and 33.33% of the respondents were responded very progr 

. d 17{32.69%) were responded high level. IIIgh an 

ver the weighted mean (3 .9) found between 3.5 and 4.49 hioh since it is medium level. Mo~o , b , 

the interview conducted, with the principals, it was suggested similarly as the most From 

members of PTA have mUltiple responsibilities. For this reason, the community participation 

. . easing effective implementation of school programs indicated that the management Ifi mcr 

d· of the school exert more effort to solve this problem. Therefore, from the above data it bo les 

. 'ble to conclude that the level of participation falls at high level. IS pOSSI 
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f ble: 12 Responses on PTA contribut' . 
a Ions on Improv' 

Ing parents particip f II IOn 
~'-lteOl Category 

Response of PTA roles 
PTA members 

Department heads 
WM 

No % Student counci Is 
No 

~ Promote VH 2 10 
% No % 

2 7.69 parents H II 55 
2 33.33 

14 
participation in M I 53.84 I 16.66 5 7 
their children's L 6 

26.92 3 50 30 3 11.53 education VL - -- - - -
Total -

20 100 
-

26 100 6 100 Mean Scores 3.45 
Improve both VH 

3.58 3.83 3.56 
2 3 15 5 19.23 2 33.33 students and H 5 25 8 30.77 3 50 teachers M 6 30 7 26.92 I 16.66 discipline L 4 20 4 15 .38 - -

VL 2 10 2 7.69 - -
Total 20 100 26 100 6 100 

Mean Scores 3.15 3.38 4.17 3.38 , Improve VH 7 ) 35 8 30.77 I 16.66 
administrative H 7 35 6 23 .08 3 50 
efficiency and M 4 20 7 26.97 I 16.66 
transparency L 2 10 2 7.69 I 16.66 

VL - - " 11.53 .) - -
Total 20 100 26 100 6 100 

Mean Scores 3.95 3.54 3.67 3.71 

4 Promote VH 8 40 8 30.77 2 33.33 

participatory H 6 30 8 30.77 3 50 

school M 5 25 7 26.92 I 16.66 

leadership and L - - 2 7.69 - -

teamwork VL I 5 I 3.85 - -

Total 20 100 26 100 6 100 

Mean Scores 4 3.77 4.17 3.9 

5 Identify and VH 8 40 7 26.92 2 33.33 

solve common H 6 30 9 34.61 2 33.33 

problems that M 6 30 6 23.08 I 16.66 

affect students L 3 11.54 I 16.66 - -
learning I 3.85 - -

VL - -
Total 20 100 26 100 6 100 

4.1 3.69 3.5 3.87 
Mean Scores 
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'1 could be observed from table , 12 of it I AS I em , respondents 
T b 

. were re . d . 
1 extent P A mem el s promote pa ' . . queste to rate about to 

\I'ha rent participation in t ' . 
ordingly, 55%, 53 .84% and 16.66% of . hell' chtldren's education. 

Ace I espondents were res 0 d . 
. Y high respectively. Besides, a considerabl p n ed high and 6(11.53%) 
\,er e number 9(17.30%) rated low 

M 
reaver, the weighted mean (3.58) found b t o e ween 3.5 and 449 h' h ' .. 

Frorn the interview conducted, with the principals the . .' Ig smce, It IS high level. 
. ., . . ' y mdlcated that members of PTA have 

"'lilliple responsibilities. For this reason the PTA 
I" , members' I' . .' . . ro es m promotmg parents 

P
articipation 111 their chIldren's education was suffi' . T IClent. herefore, from the above data it is 

possible to conclude that the level of participation falls at high level. 

Regarding item 2 of table 12, indicated 12(23.07%) and 16(30 78°/ ) f . • )' 0 0 the total respondents 

responded that level of PTA participation in improvino both t I' d . . . b eac 1el s an students dlsclplme 

was very high and high respectively. However, of the total respondents about 8(15.38%) and 

4(7.69%) the total number of 12(23.07%) of them respectively revealed that at low and very 

low of participation. 

Moreover, the weighted mean of the three groups of respondents was 3.38(medium). Thus, it 

can be concluded that the level of PT A members pm1icipation in improving both teachers and 

students discipline was medium. 

As presented in the table 12 of item 3, the respondents requested to point out their opinion on 

Ihe level of PTA participation to improve administrative efficiency and transparency, as they 

were part of school management team. Accordingly, 16(30.76%) and 16(30.76%) of the 

respondents were responded very high and high respectively and this accounts the total 

number of respondents 32(61.53%). Besides, a considerable number 8(15.38%) rated low and 

very low respectively. 

Moreover, the weighted mean for the three groupS was high (3.71) since it was fallen between 

3.5 and 4.49. Therefore, from the interpreted data it is possible to conclude that the PTA level 

of 
" . . ... fticI'ency and transparency was high level. 

partlclpatlOn in improvmg admll11stratlve e I 
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. could be observed from table, 12 of it 1 AS It em , resl)ond 
T 

b ents were re . d 
I at extent P A mem ers promote parent ". queste to rate about to 

11'1 partlclpatton in tl' . 
'ordingly, 55%, 53.84% and 16.66% of 1elr chIldren's education. 

AC~ respondents were res 0 d . 
, high respectively. Besides, a considerabl b p n ed hIgh and 6(11.53%) 

ver) e num er 9(17.30%) rated low 

doreover, the weighted mean (3.58) found betwe "5 IV! en.). and 4 49 h' h' " . . d t d . . Ig Sll1ce, It IS hioh level 
from the mtervlew con uc e ,wIth the principals the . d' t> • 

. ., . . ' Y 111 Icated that members of PTA have 
ultiple responslblhtles . For this reason the PTA 01 ' members' 01 . ..' . ', . r es 111 promoting parents 

P
artiCipatiOn m their chtldren s educatIOn was sufficie t Th 'f, . n . ere ore, from the above data it is 

possible to conclude that the level of pmticipation falls at high level. 

Regarding item 2 of table 12, indicated 12(23.07%) and 16(" 0 78°/ ) f ' .). /0 0 the total respondents 

responded that level of PIA palticipation in improvino both teachel's d t d d" I' t> an s u ents ISCIP me 

was very high and high respectively . However, of the total respondents about 8(15.38%) and 

4(7.69%) the total number of 12(23 .07%) of them respectively revealed that at low and very 

low of participation. 

Moreover, the weighted mean of the three groups of respondents was 3.38(medium). Thus, it 

can be concluded that the level of PT A members participation in improving both teachers and 

students discipline was medium. 

As presented in the table 12 of item 3, the respondents requested to point out their opinion on 

the level of PTA participation to improve administrative efficiency and transparency, as they 

were part of school management team. Accordingly, 16(30.76%) and 16(30.76%) of the 

respondents were responded very high and high respectively and this accounts the total 

number of respondents 32(61.53%). Besides, a considerable number 8(15.38%) rated low and 

very low respectively. 

Moreover, the weighted mean for the three groups was high (3.7 J) since it was fallen between 

3.5 and 4.49. Therefore, from the interpreted data it is possible to conclude that the PTA level 

f 
" ., . ffi' ncy and transparency was high level. 

o participation in improving admJl1lstratlve e lCle 
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the interview made with the principal d FroJ11 s an CAEO h d 1 . I I ea a so 'ISS d I' 
n
ce of PTA \11 sc 100 management ad " . ' lire t 1IS level to as the 

P
rese ' m1l11stratlve efr . 

I I
" IClency and t . 

l
'oh level. Even t 10ug 1 It IS 110t improved I' ransparency Improved 

at 110 . as t 1e deSired level th . . 

I Y
actively runmng to accomplish school a t'" . , e pnnclpals suggested that 

\Ie c IVltJes with the . . 

Inb
ers consultation and decision of 

pTAIlle . 

In table 12 of item 4, the respondents were requested to . . 
.' ." express their views on the level of 

pTA participatIOn 111 promot1l1g the participator s h . 
o y cool leadership and team work the 

respondents responded 4010 , 30.77% and 33.33% ofPT . . A members, department heads and 

student councIls rated respectively very high while 17( 0 . . . . . 32.69 Yo) of them responded 

respectively high. While, least number of respondents about 4(7 690/) ·f · . . / 0 0 the total respondents 

rated low and very low. 

The weighted mean of the three groups was 3.9. This was implied also high level of PTA 

participation in promoting the participatory school leadership and teamwork. As a result of , 

this data, it is possible to understand that the level of PTA participation in promoting 

participatory school leadership and team work was high. In addition, interviews that 

conducted with the principals assured that this was as one of among PTA members' 

responsibility exert more effort in order to improve better. 

Regarding in item 5 of Table 12, the respondents asked to convey their opinion on the level of 

achievements made on identifying and solving common problem that affect students learning 

as PTA members were participated in the management of the school. Accordingly, 

17(32.69%) and 17(32.69%) of the total respondents that accounts 34(65.38%) of respondents 

replied that very high and high level of PTA participation on the stated issue while a least 

number of the respondents about 5(9.61 %) ofthem rated low. 

Moreover, the weighted mean of the respondents was high (3.87). Since, it found between 3.5 

and 4.49.Thus, it is possible to conclude that the PTA participation in promoting participatory 

school leadership and teamwork was high level. The interview conducted with principals also 
. d' . . d I blems that affect students learning 
In Icates that PTA participation to IdentIfy an so ve pro 

. . th 'r participation in better way. 
was satisfactory and needs more effort to Improve el 
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5 Major F;Ictors thaI. Affecl Community Pa l'tici . f . , 
4,. 11.1 Ion In School Managemcnt 

.' II . 13 Rcsponses on f~IctO I'S <\ffectin g CO""n 'I " .. " , , 
Ill) C. UIII Y P,II hClpa tl()I\ 111 scho"llnanagcmcnt 

No'ltC/11 CategOl'Y Rcsponsc of' factor's affccting community WM participation 
PTA membcrs Dcpartment Student 

heads counci Is No % No % No % ~ Lack of economy SA I 5 2 7.69 I 16.66 which affects A 3 15 9 34.6 1 I 16.66 stability and NI 2 10 3 11.53 I 16.66 slIstainabi I ity 0 f 0 10 50 8 30.76 2 33.33 community support SD 4 20 4 15.38 I 16.66 for schoo ls 

Total 20 100 26 100 6 100 
Mcan Scorcs 2.35 2.88 2.83 2.67 

2 Lack of avai lable SA 2 10 2 7.69 I 16.66 
and adequate A 7 35 7 26.92 I 16.66 
resources in the NI 3 15 5 19.23 I 16.66 
schoo ls and 0 4 20 9 34.6 1 2 33 .33 
repetit ive SO 4 20 3 11 .53 I 16.66 
participation 
Total 20 100 26 100 6 100 

Mcan SCOI'CS 2.95 2.84 2.83 2.88 

3 Lack of knowledge SA 3 15 4 15.38 I 16.66 

and skills of PTA A 2 10 5 19.23 I 16.66 

members on how to NI 3 15 7 26.92 - -

participate in 0 8 40 8 30.76 2 33 .33 

di ffe rent acti viti es SO 4 20 2 7.69 2 33.33 

Total 20 100 26 100 6 100 

Mcan Scorcs 2.6 3.03 2.5 2.8 1 

4 Lack of suffic ient SA 9 45 II 42.30 2 33 .33 

3 11 .53 - --train ing, A -
33 .33 5 19.23 2 3 15 orientation and NI 

4 15.38 I 16.66 4 20 experience sharing 0 
3 11.53 I 16.66 programs for PTA SO 4 20 

members 
26 100 6 100 

20 100 
3.42 

Total 
3.58 3,17 

3 .3 Mcall Scorcs 
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"-:---Lack of clear SA 7 
5 d' A 

35 5 19.23 understan II1g on 6 30 I 16.66 
the duties and NI 6 23.07 I I 5 16.66 
responsibilities of 7 0 4 20 

26.92 2 33.33 
PTA SO 6 23.07 

2 I 16.66 10 2 7.69 Total 20 I 16.66 100 26 
Mean Scores 100 6 100 3.6 

'6 Lack of interest and SA 2 
3.23 3 3.35 10 " 

commitment on A 
,} 11 .53 I 16.66 2 10 6 23.07 members of PTA NI 2 

2 33.33 
10 6 23 .07 

0 - -6 30 8 30.76 2 33.33 SO 8 40 3 
Total 

11 .53 I 16.66 
20 100 26 100 

Mean Scores 
6 100 

2.2 2.9 
~ 

3 2.65 

As it could be observed from tabler3 of item 1 respondeI1ts w . d ' el e requeste to rate about lack 

of economy which affects stability and susta inab ili ty of community support'" I I A d' I 101 SC 100 s. ceoI' mg y, 

4(7.69%) and 13(25%) this accounts total number of 17(32.69%) responded strongly agree 

and agree respectively. While 50%, 30.76% and 33 .33% respondents were responded disagree 

and 8(15.38%) strongly disagree respectively. 

Therefore, from the above data it is possible to conclude that respondents view revealed that 

lack of economy which affects stabi li ty and sustainabi l ity of community support for schools was not 

a major problem that affect community participation. From the interviews conducted with 

CAEO head and school principa ls, it suggested that lack of economy which affects stability and 

sustainability of community supp0l1 for schools is no hinder their participation because they can 

participate with what they have. Therefore, from the above data it is possible to conclude that 

the level of participation falls at medium leve l. 

In item 2 of Table 13, the respondents requested to express their opinion on Lack of avai lable 

and adequate resources in the schools and repetitive participation. Accordingly, 5(9.61 %) and 

15(2 I d d agreed lack of resource did not 
8.84%) of respondents responded strong Y agree an 

afliect t'h . .. . Wh'l 200/ 3461% and 3333% of PTA members, department 
elf partIcIpatIOn. 1 e ;to,' . 

h 
' . d 8(1538%) strongly disagree 

eads and student councils were responded disagree an . 
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Pectively that lack of resources available d .. 
reS an repetl tt ve '. . 

. . B'd partIcIpatIon i ' t' I I 'r particIpatIOn. eSI es, 9(17.30%) of . s ac we y challenges 
tIel . I espondents were res )onde '. . 

the stated issue no Idea. Moreover the . I . I d theIr vIews 111 relation 
to ' welg 1ted mean (2 88) fI 

edium since, it is medium level. Therefore fl . ound between 2.5 and 3.49 
In , rom the above dat ' . ' . 
that the level of participation falls at medium level a It IS possIble to conclude 

As it could be observed from the above table I'" f . 
.) 0 Item 3 the r d ' espon ents were requested to 

rate the level of agreement on lack of knowledge and skil1 
. .... s of PTA members were affected 

commumty partIcIpatIOn and theIr roles in manag f ° ement 0 schools or not. Thus, of the total 
respondents 8(15 .38Yo) were answered strongly aoree and 100/ 1923°/ 

b / 0 , . / 0 and 16.66% of PTA 
members, department heads and student councils were d d . . 

" respon e agree respectIvely. WhIle a 
considerablenumber18(34.61%)disao reedand8(1538o/t) t· I d' . 

b . ° s lOng y Isagreed respectIvely. 

From the above analysis, it is possible to understand that the ma'o 't ·f th d J n y 0 e respon ents 

indicated that lack of knowledge and skills is one of among the major problems that affected 

the participation of community. Besides, 10(19.23%) of respondents were responded their 

views in relation to the stated issue no idea. Moreover, the weighted mean (2.81) found 

between 2.5 and 3.49 medium since, it is medium level. Therefore, from the above data it is 

possible to conclude that the level of patticipation falls at medium level. 

Regarding item 4 of table 13, the respondents were asked to point out their views towards lack 

of sufficient training, orientation and experience sharing programs affected PTA members 

participation or not. Accordingly, a considerable number of respondents 45%, 42.30% and 

33.33% of PTA members, department heads and student councils were responded strongly 

agree and 3(5.77%) agree respectively. This accounts of the total respondents about 

34(65.38%). While 9(17.30%) and 8(15.38%) of the total number of respondents 17(32.69%) 

were responded disagreed and strongly disagreed. While, 10(19.23%) of respondents were 

responded their views in relation to the stated issue no idea. 

Moreover, the weighted mean (3.42) found between 2.5 and 3.49 medium since, it is medium 

level. From the above data, it is possible to conclude that lack of training, orientation and 

. . blems of PTA members' participation in 
expenence-sharing programs were among major pro 
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I; Illlhe illlcivicw ,llId allal /.' is Ill' dlll 'lllll elll '" I ' 
. rp ., 10111 11l'll:d, II I 

I I ' I I Wil:: II : (l po:;s iilk In Illllkni lllll l l 
I 't Ihe ~ l' HIP S Wl'I'l' pr(lvl( l'( :111" di slrihlll; I .' 

11,1 C( Willi '11 r I I 
() l:S IIIIl rl' spollsiililili c,1 Ii II' 1''1'/\ 

'III her's', AlllHlllldl prilll:ip:rl s sUr,I',l'sleli lit ' ll ' III ' , 
In~ • 01 lllll)',it II WlI'l ' 1'1" " . ' , . ' ' IlISIl 1l.: lllll IIl1d IIll'OIlSISll'll1 
rillcil)al~ haw cltallcl's III Imlll Oil itmv 10 "lIlldle' I' " . 

P .Ill( work Wllh 1"1 '/\ I IIH'III ll'l'S ill slt(ll'l tllid 
I)/JI'ICrlll Inrillilll', prot',l'lililS i'lIllt l:1' l"U11 t('ill' il ers '1'1 ' I 
I " " , , 11.:1 1, I H: pl'illl:ipal s (;" plT led III Sl.'IIil; lip 
llidr cxpl:rienee l,111d wlliIl liley k ll(l w 1'1'() 11 I so . .. ', 

accomplish, as it des ired, 
, Ille 11"1111111·>, prol'.n llll s hilI IIt·y did 1101 

As il could bl: seen frolll lhe IlhoVl; li lhlt.; I '\ Ill' ' t· 'i I 
. I el11 , , 11e n':spollctelii s were I'l.:qlles t 'd to 

convey thcir opinioll Oil 11Ick or <.; kllr IIl1cil:rslandill g Oil lile dilli es Hild respollsihilili t:s or 1)'1'/\ 

members hilldered from lh(;ir parli <.; ipcllion or Ilot .. /\ ccorciill gly '1")() 1 II) 2'1 11 1 , I ( 
, , J , I II , "J I II dil l I l.(l(l'X, oj' 

PTA members, cleparl.m(;nl heads ~Ind slutknl COLlIl (; il s were responli t:d st roll gly agree Ullci 

13(25%) agree respeclively, Whilr.; a (;(lll sici t: rilhk Ilumber oj' rt:spolltieill s II (2 1,15%) alld 

5(%1%,) of the lola I I1llmber or rcspoll(knt.s I (1C\O,7(1%) w(;rt: rt:spolld(;d di sagr(;cd alld 

slrongly disagreed, Moreover, Lh(; weighll:d In C" 11 (3,:15) wa~ Ill t:diutn level. h 'o lr1 lile ahove 

data, it is pos!-l iblc 10 cOl1clud(; Ihat lack or clear IInderstandillg nil Iht: dUl.i t:s alld 

responsibilities Ilwjor problems or PT/\ rncilibers' p:rrli(;ipatioll ill schooillwilageilleill. 

lis it can be seen in items () of' lubl e 1:1, 16(:10,7(,%) or the louri rt:spolldeills stroll gly agrct:d 

and agreed that lack or inLt.:rest and COll1ll1itJll(;nl oj' lhe 1''1'/\ members' wcr(; eOlllrihukd I()t' 

their low participalion of' the school management. Oil the otilt:r hanel , a eonsidembk Illllllht:r 

40%, 11.53% and lo,66(Yt, of' PT/\ m(;Jllht;rs, d(;partlll(;nl l1(;atis and stuti(;l1t COIIIH.: ils wert: 

responded slrongly disagrecd and 1(,(30,76%) clisagr(;ed r(;specliv(;ly, 

Moreover, the weighted ll1t;an (2'()S) fi.>Lrnd bl:lwecn 2,5 alld :lA() mediulll since, it is mcdillill 

I " ' , " I" Idutit: thill lad, or interest alld 
eveL I here/c)re, rrom thc ahovt; ;,lIlalysls, It (;dn 1t; COl 

, ' ", " 11001 111'111'1 IClI'lenl roks, 
commllmel1\ or PT/\ partly af'/(.:ded thc;)r parll(;lpatlol1 on ~(; ( , 
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'fable: 14 Responses on factors affecting community participation by other stal{eholders 

----T-;C::;-:a::t:-eg::o;::-:ry::-Tr.R;:e:::-s;:;:po~l~l s:e:o~fr:fa;;;c:;'to::r::::-s :-aI:Ym::ec:::t:::i n~g--':c~o=rn:-:::rn::-:-u=n:::i t-=-:-y --=p:-:ar :-(::::1 c:::i p::a;Tti o::n:;j'WNr\Mll 

'No'Ite"' PTA ,"o,"bo" Depa"ment head, Stodont ooono;I, 

No % No % No % 
Misunderstandi 
no of the 
" . community 

about PTA 

SA 6 30 8 30.76 2 33.33 

A 8 40 5 19.23 2 33.33 
NI 2 10 3 11.53 _ _ 

D 4 20 9 34.61 I 16.66 

SD - 1 3.84 I 16.66 
roles 20 26 I 00 6 100 

~~ot~a=I;~~~~~~;~J;~~~~~t:=~~~j~~~=~t====J3~.i38t~===j~~====3~.5[~~~~j~3=.=56~ ~ Mean Scores I 16.66 

l--unwi lIingness of [[~StA=-=-=-~_ -_ ~t ~~2 -_ -_ -_ -_ -_~~ ~f~ -_ -_ +-\-~~ -_ -_ -_ -_ -_ -_ +t ~~ ~i~71-? -_t-~~2T--_ -_ -_ -_ -jt--i3~3r.136(3~i===Jl 2 . c;pal' and A 3 I 16.66 

prrn k [N~I ==1~3--+~-~---h~~r--t~~t=J 
teachers to wor t~==~~~-~~-i-h---+~=+-f---r-~~t== with parents D 5 2 33.33 

Total SD 7 6 100 20 

3 2.19 

Total 20 

1.67 1.71 

4 - -
- - - -

6 23.07 2 33.33 

7 26.92 1 16.66 

members 13 50 SD 
"> 50 .) 

Total 26 100 6 100 

Mean Scores 1.73 1.83 

17 65.38 

3 11.53 

I 16.66 

4 66.66 
5 Lack of support and SA 

A supervision from 
-

2 7.69 
11. 53 3 
3.84 1 

26 100 

4.23 

--

--
I 16. 66 

6 100 

3.67 4.19 

NI KETB and City 
Administration D 
education office SD 
Total 

Mean Scores -

-



As indicated in the above table 14 of 't 
I em I, the 

I respondents requested t h . 
opinion whether t 1ere is misunderstandin . . 0 convey t elr 

.., g of community about PT . 
Accordingly, 30%, .)0.76% and 33.33% of PTA A roles or not. 

. d d members, depaliment heads and student 
councils were respon e strongly agree and 15(28 0 

.., .8410) agree respectively. This accounts of 
the IOta I respondents about .) 1(59.61 %). While a c . 

onslderable number of respondents 
14(26.92%) and 2(3.84%) of the total numb f 

. ' er 0 respondents 16(30.76%) were responded 
disagreed and shongly disagreed. Moreover th . h 

'" ' e welg ted mean (3 .56) high level. From the 
above data, It IS possible to conclude that misunde t d' 

. rs an mg of the community about their 
roles was major problems that tackle commu ' t b' '" 

111 Y mem ers participation in school 
management. 

As it can be observed from item 2 of table 14 the respondent k d . h . , s were as e to pomt out t elr 

opinion whether unwillingness of principals and teachers to work with parents hinder the PTA 

members' active paI1icipation in school management or not. A considerable number of 

respondents 15%, 26.92% and 16.66% of PTA members, department heads and student 

councils were responded no idea on the stated issue. Accordingly, 22(42.30%) and 

10(19.23%) of the total respondents were responded strongly disagreed and disagreed 

respectively. Therefore, from the above-interpreted data it is possible to conclude that there 

was willingness of principals and teachers to work with parents. From the interview 

conducted with the principals and CAEO head the stated problem was not a challenge 

nowadays principals and teachers understand parents and their representatives as important 

partners. 

As presented in the table 14 of item 3, the respondents requested to rate their agreement 

whether non-pal1icipatory leadership style of the principal was affected PTA members' from 

participation or not. Accordingly, 65%, 53.84% and 50% of PTA members, department heads 

and student councils were responded strongly disagree and 14(26.92%) disagree respectively. 

This accounts of the total respondents about 44(86.61%). This indicates that principals were 

h· d h h Ip PTA members to participate actively not following non-participatory leaders Ip an t ey e 
. h . t view with principals and document 
IJ1 every activities of school management. From t e m er 

d t 0 forward alone without consultation 
analysis, it revealed that principals had not man ate 0 g 
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f pTA members and decision in minutes . 
o 01 agendas. Most of scho I . 
I airperson to the principals in order to I.' '1' 0 s delegate the role of the 

c I aCI Itate the work . 
I I of teaching learning process SJlloot I y. 

Regarding item 4 of table 14, the respondents asked to' . '. 
. . .. pOint out theIr VIews towards negative 

attitude of the pnnclpals and teachers towards tl · I . 
1e ro e of PTA me b' ' " m ers partICIpatIOn. A 

considerable number of respondents 40%, 23.07% and 33 ""0 
.. ).) Yo of PTA members department 

heads and student councils that covers 16(33 76o/c) , 
. 0 were responded no idea on the stated 

issue. Accordingly, 22(42.30%) and 14(26.92%) of th ttl 
e 0 a respondents were responded 

strongly disagreed and disagreed respectively and that covers 36(69 230/ ) TI C C 
. / 0. 1ereiOre, trom 

the above-interpreted data it is possible to conclude that tl1el'e was t' . d f I no nega lve attltu e 0 t 1e 
principals and teachers towards the role of PTA members' participation. 

In relation to item 5 of table 14, the respondents requested to rate lack of support and 

supervision from KETB and CAEO affected or not. Accordingly, 70%, 65.38% and 16.66% 

of PTA members, department heads and student councils 32(61.53%) and 9(17.30%) of the 

total respondents were responded strongly agreed and agreed respectively. From the interview 

with principals and CAEO head, it suggested that they did not support and supervise PTA 

members works directly rather than taking information from the principals. They have also 

confirmed that they have to have contact in different forms with these bodies. From the above 

data, it can be concluded that the relation between PTA in schools, and KETB and CAEO 

were low. Therefore, lack of support and supervision from KETB and CAEO to PTA might 

be decreased their participation. 

An open-ended question, were given for the respondents to write their comments on how to 

improve the challenges affecting community participation in the leadership and management 

of their schools. They suggested that those parts of members should elected based on their 

. . d' d parents They also forwarded that deSIre, level of influence, retIred persons an experIence . 
. I ' . 0 manuals and programs' and there should be office to work and provIde amp e trammo ' 

th school and CAEO should work strengthen PTA relation with all stakeholders. Moreover, e 

actively to create awareness of PTA roles. 
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CHAPTER FIVE: SUMMAR 
Y, CONCLUSIONS AND 

RECOMMENDATIONS 

This chapter deals with the summary of tl . . 
1e mClJor findIngs of the . 

from the major findings of the study and the rec . study, conclUSIOns drawn 
ommendatlons forwarded . 

5.1 Summary 

The purpose of the study was to assess the curre t t 
. . n s atus, roles and challenges of community 

participation 111 school management in the context d . I· . 
. . . ecentra IzatIOn of some selected Schools 

in Shashemene City AdmInistration of Oromia Eth· . I . 
, IOPIa. n order to achieve this objective, 

the study attempted to answer the followino basic r·ese . h . 
o aI C questions: 

\. To what extent are communities and thel·l. . . 
lepresentatlves involved in school 

management? 

2. How does community representatives perceive their roles d t· d ·b·l· . , u les an responsl I ItIes 
in schools? 

3. What major challenges are encountered to have limited the paIiicipation of PTA in 

school activities? 

The study conducted in three secondary schools Shashemene City Administration of Oromia. 

The necessary information was collected from PTA members, department heads and student 

councils using questionnaires' quantitatively. Moreover, interviews conducted with City 

Administration education office head and principals, and focus group discussion with KETB 

members, unit leaders and community members qualitatively. Finally, document analysis 

conducted in schools. The data collected through questionnaires' tabulated, analyzed using 

different statistical tools such as percentage, and weighted mean, and interviews and focus 

group discussion using narration. Based on the analysis the following major findings drawn: 

>- With respect to the current status of PTA members' participation in building consensus 

about the school goals and priorities, and creating conducive environment for effective 

h· d .. II t dents using parent day were high. teac mg learning process and a VIS1l1g a s u 
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" 11 relation to the cUlTent status of PTA 
, I members' partici at' . 

and teachers' relations were moderate as tl' p Ion In strengthening parents 
, . " le weIghted mean was 3 31 

r With respect to mottvatmg model PTA b . . 
mem ers through rov'd ' . 

rewards and creating awareness, motivate and' p I 1I1g dIfferent kinds of 
COIWlnce the Commu'f fl. " . 

were above average or high as the weighted 111 les 01 partiCipatIon 
. mean was 3.92 and 3.94 respectivel 

'<> In relation to PTA, members accountable to y. 
, parent teacher co fI 

..' . . n erence and supervising any 
type of constructIOn, and pnnclpals encoura d 

. .' . . . ge an support to PTA members through 
shanng leadelshlp and deCISion-makIng in school ' 

. . . . Improvement were above average high. 
,. As it mdlcated posItively 96% of the total re d 

' . . spon ents agreed PTA in the highest 
govemmg body of school leadership under the acco t bT f 

' un a I Ity 0 parent-teacher assembly. 
Similarly, 88% of respondents confinned that the principle of d t· I' .' " ecen I a Izatlon applIed 111 

schools through the par1icipation of PTA. 

,. As it was revealed in the findings of the study school plan conduct t' . mee mg on convement 

time and place for PTA members and representation of PTA members cover all groups of 

community background 88% of respondents replied above moderate highest level. 

,. With regard to creation of shared vision is providing through participation of PTA was 

76% and this shows that more effort to exert in order to improve the issue. 

~ As it was ensured from the respondents PTA members mandate on how resources spent 

for intended instructional purpose and active participation in decision-making of school 

issues, and the role of PTA members in planning school activities, budget utilization of 

the year, and how to raise funds by identifying the main sources respectively were high . 

.., As it was responded positively the infonnants by planning different activities with the 

whole community the weighted mean indicates 4 and this means above average . 

.., As it was revealed in the findings of the study managing and follow-up of the effective 

utilization of the available resources and delivering reports on the utilization of these 

resources, and monitoring and evaluation, the proper implementation of the planned 

school activities PTA participation was high respectively. 
~ . . d 4 02 d PTA role in aathering information 
, In relation to As the weighted mean. mdlcate . an '" 

II s giving immediate feedback to 
from the society about teachers and students as we a 
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solve the problems, and using legal form ' . 
, s of levenue and . 

evaluation the mventory control tasks w . expenditure, and monitoring and 
ere also high. 

~ With regard to result obtained by part" . , IClpatlon of PTA . . 
schools through fOIl11ulation of rules ad. 1I1 managll1g discipline of their 

n regulations that oovel 
and the role of PTA participation in the p' b 11 all school community, 

romolion of aWareness on d' '. 
niles, and maximizing sustainability of t h' ISSemll1atlOn of these 

eac mg learning thr 
resources was high. ough the availability of 

,. As it was ensured from the respondents PTA" . 
participation 111 realizing two-way 

communication between insiders and outsiders of tl ' . 
. 1e school, and ImproVll1g overall 

students leammg through the suppol1 of communit d . 
y, an respectIvely were medium as the 

weighted mean of both items were 3.35 and 3.3l. 

,. In relation to the contribution of PTA participatio . d . . n 111 eCI easll1g students' dropout and 
repetition rate, and increasing effectiveness of imple t ' . men atlOn In school programs 

respectively were medium and high as the weighted n1ean of b tl ' . o 1 Items were 3.44 and 

3.9 . 

., As it revealed in the findings of the study to achievements that were made by PTA current 

role in promoting parents' participation in their children's education; promoting 

participatory school leadership and teamwork; respectively were high as the weighted 

mean scores was 3.56 and 3.9. However, PTA roles in improving both students and 

teachers discipline were found to be medium. 

~ With respect to identifying and solving common problems that affect students learning 

and improving administrative efficiency and transparency were respectively above 

average high 3.87 and 3.71 

, With respect to challenges that affect the participation of PTA members from playing their 

decisive roles in the leadership and management of schools, the majority of the 

respondents agreed that the following challenges considered as hamper common 

problems. These are lack of time for PTA members to get on meeting and other 
. . . '1 bl J:' pporting and involving actively. 

management actIVities, lack of resource aval a e lor su 

Also lack of knowledge and skills how PTA members participate indifferent activities, 

lack of sufficient training, orientation and experience sharing program, lack of clear 
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d· g of PTA members on their duties d. . '" . 
unders

tan 
In an I esponslbdltJes; and lack of II1terest 

l mitment from PTA members were respectively medium level ~oon . 

. was ensured from the respondents' non participatory leadership styles of the 1 As It 

. . Is negative attitude of principals and teachers towards the role of PTA members pnnclpa , . . , 

and un 0 willinoness of pnnclpals and teachers to work with parents were not problems in 
.' tion of PTA members. partlclpa .. 

. oarding to lack of support and supervIsIon from KETB and CAEO, and 1 WIth reo 

. d standing of the community about their roles were respectively below average and Jl1ISun er 

I hampered PTA members' participation as the desired and expected level. severe y 
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2 conclusions 
5. 

ludy was conducted to assess current st t 
The s aus and challenges of c ' 
, anaging secondary schools in the Context of d ' . ommul1ity participation 
10 iJ1 ecentraltzation the 

nalysis and major findings of the study the f II ' case of SI-ICA, Based on 
the a 0 Owmg conclusions are draw n, 

I community involvement in school manaoe h 
b ment as several ' , 

positive effects on students' 
achievement, home school and school communit r I' , 

" , Y e atlOnshlp, According the result of 
this study, participation of community and their re " 

, b d T' presentatlves 111 planning and decision 
makmg, u get uti IzatlOn and determining h ' 

, . ow lesources spent for the intended 
instructIOnal purpose, and follow up of the efficient tT ' " 

, U I lzatlOn and dehvenng reports 
made for strengthenmg the members relation and the proce f' , , 

ss 0 creatll1g shared VIsion was 
medium level of participation, 

I Adequate perception of PTA members on their roles duties and I'e 'b'l " I I ' sponsl I I ties le ps to 
improve school performance. But this study revealed that, knowledge and skills how 

members participate in different activities, and clear understanding of their roles, duties 

and responsibilities were moderate level that can hinder the success of their active 

participation, 

.f Challenges hamper local participation, efficiency and effectiveness of school 

management. According to the result of this study, poverty in the community and 

fluctuation in households' income, inadequate amount of block grant fund for schools, 

inadequate infrastructure in the schools and lack of resource available, lack of time to get 

on meeting and other management activities lack of sufficient training, orientation and 

experience sharing programs and lack of interest and commitment from members were 

medium level to participate actively in the school programs, 
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RecOOlOlendations 
5.3 

essful strengthening status and Overco . 
Succ . mmg challenges of . 

J 
01 management require hard working' . . communIty participation in 

5C10 ' lI1SplratIons and . 
d·t'f' . I I cooperatIon of II hat found at lerent eve s and positions. So on b . _ a stakeholders 

t • ' aSIS of hndings and th . 

h 
following recommendatIOn were forwarded 0 • e conclUSIOn drawn, 

! e to Improve communit.. . . 

n
aoement actively in Shashemene City Adn'" y partIcIpatIOn 111 school 

OIa ::> l111lstratlOn. 

Community involvement in school 111anage t h .:. men as several .. . POSItIve effects on students' 
achievement, school Improvement and school . . . 

. .. . commul1Ity relationship. According the 
result of thIs study, PaJtlclpatIOn of community and th '. '. 

. ell representatIves 111 planning and 
decision makmg, budget utilization and determining I . lOW lesources spent for the intended 
instructional purpose, and follow up of the efficient (]' " . " 

. U I IzatlOn and delIverIng reports 
made for strengthemng the members relation and the proce of· . . . ss 0 . CI eatll1g shared VISIon was 

medium level of pmtici pation. Therefore to pmticipate act ' I . , (Ive y commul1Ity and PTA 

members in school management schools and City Administration education office should 

prepare forum to build shared vision among members . 

• :. Adequate perception of PTA member son their roies, duties and responsibilities helps to 

improve school performance. But this study revealed that, knowledge and skills how 

members participate in different activities, and clear understanding of their roles, duties 

and responsibilities were moderate level that can hinder the success of their active 

participation. Therefore, to fill the gap of perception and understanding on the members' 

schools, City Administration education office and Regional Education bureau should 

arrange different capacity building workshops and prepare guidelines and manuals . 

• :. Challenges hamper local participation, efficiency and effectiveness of school 

management. According to the result of this study, poverty in the community and 

fluctuation in households' income, inadequate amount of block grant fund for schools, 
. k f . s available lack of time to get 
madequate infrastructure in the schools and lac 0 resoUl ce , 

. . , k f ffi' t trainino orientation and 
on meeting and other management actIVItIes, lac 0 su IClen 0' 

• • 0 d commitment from members were 
experIence sharing programs and lack of mterest an 

. .' I ro rams. Therefore, schools should 
medIUm level to participate actIvely 111 the schoo p g 
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convenient time and place through common agreement, provide adequate arrange 

resour . ces available, and City Administration education oflice and local administrative 

. e due attentIon to the election, training, supervision, experience sharing bodies glv '. • . . '. 
knowledge and skills of Pl A members. So, to participate actively 111 school fOaral11S , 

P " t these members should elect from the people who have int«cst, commitment, nagemen 

ma . d ersons influential and have not any other burdens of responsibilities. and feme P , 
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APPENDICES 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCA nON 

DEPARTMENT OF EDUCTIONAL PLANNING AND MANAGEMENT 

Questionnaires to fill by PTA Members, Department Heads and Student Councils 

purpose: 

The purpose of this questiOlU1aire is to collect data on "The Status and Challenges of 

Community and their representatives role in school management of some selected secondary 

schools in SHeA of Oromia". The infonnation intended to assess the status and challenges of 

the community and PTA members' role in school management. Your honesty response has a 

oreal importance for the success of the study and will be kept secret and reported in aggregate. 
o 

Therefore, I cordially request your collaboration in filling this questionnaire . 

• :. The researcher would like to assure you that your responses would keep strictly 

confidential. 

Directions 

\. Please do not write your name on the questionnaires. 

2. Please follow each instruction for each question. 

3. Where you are required to write specific comment or opinion, please do so precisely short 

answers on the spaces provided. 

Thank you in advance!! 
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eral Information and Characteristic of th R 
J. Gen e espondents 

\. Kebelle --------

N le of School you are referring to 2. an -----___________ _ 

3. current position in that school 

Teacher 0 Parent ~D~S~t~u~d-el-1t-· --------------

4. Sex:- male 0 female 0 

S. Age: - 20yrs. and below 021 - 30yrs. 031 - 40yrs. 041 yrs. and above o 

6. Marital status:- Single 0 Married 0 Other 0 

7. Level of education :- Illiterate o Grade 1 - 4 0 Grade 5 - 8 0 

Grade 9 - 12 0 TTl 0 Diploma 0 BN BSC 0 MA/MSC o 

8. Work Experience:- 5yrs. and below 0 6-1Syrs. 0 16-2Syrs. 0 26yrs. and above D 

9.0ccupation, __________ _ 
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Questions Related to Community p '. 
(I. arhclpation 

The foIlowing items are assllmed to d . 
I. . ' '" escnbe the status of PT . . 

P
eeled roles and lesponslbllltles. So pI A 111 accompltshing their 

eX ' ease express y . ' . 
.J:; I I . OUI °Pll1lon b . _ J 

hoosing one 11'0111 t le a tematlves and wr'( . y puttl11g ('i) mark by 
c 1 Il1g I esponses for the open-ended . 

questions. 
5::::$trongly Agree 4=Agree 3=Undecided 2- -

- Disagree 1 S == trongly Agree 
..-- PTA current accomplishment 

NQ Level of agreement 

---t~~==~~~~~~~--~----------__________ ~5~~4~~3~~2~~1~ 
1.1 Build consensus about school goals and priorities 

f--" 

1.2 Strengthen parent, teacher and student relations 
J-

1.3 Make sure that principals and teachers are discharging their duties 

1.4 Advice all students using parent day to disseminate about what dos 

and don'ts in school quarterly 

15 Create conductive environment .cOl' efCect' t I' I . . I' II Ive eac 1ma earnma 
'" b 

process 

1.6 Motivate model teachers, parents and students through providing 

different kinds of rewards 

1.7 Create awareness, motivate and convince the community for 

participation 

1.8 Supervise any type of construction in the school 

1.9 To what extent do you agree that PTA is accountable to parent teacher and student 

conference( assem bi y )? 

5== Very High 4=High 3=Medium 2=Low I=VeryLow 

110 . . d ort to PTA through sharing 
. To what extent do the pnnclpal encourages an supp 

leadership and decision making in school improvement? 

5= Very High 4=High 3=Medium 2=Low 
I=Very Low 
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pTA is the highest goveming body of sch I 
1.11 . 00 management. Yes 

is "No" , please write your comment 0 if your 
~swer __________________________________ __ 

o No 

~---------------------------==~ 
~you believe that the principle of decentralizatio . 
I. .. . n 111 school management is realized 

erly through participation of PTA at school level? Y 
prop . es 0 No 0 if your answer is 
"No", please write your comment ----------------------
~----------------------------------
---~--.----~---------------­
t.13 Do you believe that representation of PTA membership covers from all groups of 

community background? Yes 0 No 0 if your answer is "No", please write your 

comment, _____________________________ _ 

1.14 Do you believe that your school plan to conduct meeting on convenient time and place 

for PTA members? Yes 0 No D if your answer is "No", please write your comment 

1.15 Do you believe that creation of a shared vision is providing through participation of 

PTA? Yes 0 No D if your answer is "No", please write your comment 
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The following items supposed to majo 
? r areas of .' community " . 

h I management. So, please show your 0 . . partIcIPatIon in secondary 
SC 00 Pl1110n by puttin (-Y) 
::: Very High 4= High 3== Medium 2== Lo _ g mark on the levels given 

5 w I Very L ..-- ow 

I'll! Major areas of community participation 

Level of participation 

I-- 5 4 3 2 I 
Planning 

~ 

2.1 Plan school activities and budget utilization of the year 

f-

2.2 Plan different activities to work with the whole community 

2.3 Plan on how to raise funds by identifying the main sources 

Decision Making 

2.4 PTA participate actively in decision making of school issues 

2.5 PTA determine how resources spent for the intended instructional 

purpose 

Resource Management 

2.6 Management and follow lip the efficient utilization of the available 

resources 

2.7 Deliver reports on how the availab le resources are utilized to the 

concerned bodies 

. 2.8 Use legal forms of revenue and expenditure 

Monitoring and Evaluation 

2.9 . I entation of the planned Monitorino and evaluate the proper Imp em 
b 

school activities 

86 



r-~~~~~----______ j-~~~ 
,.--- Monitoring and evaluate the inventory control task 
2.10 s 
V- . 

2.11 Gather informatIon about teachers and students as well as give 

immediate feedback to solve the problems 

___ r-- ., I' 
Managing Dlsclp lI1es 

I..----r---
PTA manages discipline of the school through fonnulating rules 2.12 
and regulations that govern all school community 

f.--j--

PTA promotes the awareness of the school community to 2.13 
disseminate the rules or by laws of the school 111 different 

mechanisms 

87 



C ntributions that PTA play active roles . 
3 0 on creatln . d · g strong chann I b 

IS to support an promote teaching Ie . ' e etween school and paren arnll1g p ' . 10cess. The follow' . . 
rned that PTA members achievement in ll1g lIsted Ideas are 

assu YOur school. So pl · h 
~ k d f ' ease s ow yo " putting a ( ) mar un er.one 0 . the agreement level. ur OPl11l0n by 

5-::;Very High 4=Hlgh 3==Medium 2==Low 
I==Very Low 

~ Results 
Level of Results 

5 4 .., 
2 I J 

~ Realize two way communication between insiders and 
j. 

outsiders of the school 

~ j •• Improve overall students learning through the support of 

community 

~ . Maximize sustainability teaching learning process throuoh . j 
to 

availability of resources 

3.4 Decrease students drop out and repetition rate 

3.5 Increase effectiveness in implementation of school programs 

3.6 promote parent participation in their children's education 

3.7 Improve both students and teachers discipline 

3.8 Improve administration efficiency and transparency 

3.9 Promote participatory school leadership and teamwork 

3.10 Identify and solve common problems that affect students 

learning 

3.11 If there are other contributions of PTA in your school, please specify them 

-
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Th following challenges expected to .('/' 
I e a ect the I " 
if, )artlclpation (I ' " 

d rship or management. Please rate your " ro e) 01 P rA in school 
lea e " OPinion to express 

. g (~)mark 111 one of the boxes gains eacl your level of agreement by 
pu«l0 1 statement 

, . ..,Strongly Agree 4=Agree 3==No Idea 2 
- ==Disagre -e 

,..-;--1actors that affect the participation of com ' . 
I Strongly Disagree 

Ng, munlty and their 
representatives in school management Level of affect 

~ Lack of economy which affects stability and t' , . 5 4 3 2 
sus al11ablltty of community 

support for schools 

~ Lack ofavailable and adequate 
resources in the schools and repetitive 

participation 

~ Lack of knowledge and skills on how to pmticipat ' d'fft, ' , , 
e 111 I el ent actiVIties 

T4 Lack of sufficient training, orientation and experience h ' s arlng programs 
~ 

4.5 Lack of clear understanding on their duties and responsibilities of PTA 

4.6 Lack of interest and comm i tment on mem bers of PTA 

4.7 Misunderstanding of the community about their roles 

4.8 Unwillingness of principals and teachers to work with parents 

4.9 Non-participatory leadership style of the principal 

4.10 Negative attitude of the principal and teachers towards the role of PTA 

members 

4./1 Lack of support and supervision from KETB and City Administration 

education office(CAEO) 

4.12 If there are any other challenges that affect PTA members participation in the 

management of secondary schools, please specify _______________ _ 

.' ) h h llenges affecting PTA members 4.13 If you have any comment to alleViate (Improve t e c a 
" . f h I please write your comment ParticipatIOn in the leadership (management) 0 your sc 00 , 

~--------------------­
~--------------------

89 

I 



· B 
Pend IX 

~p 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION 

DEPARTMENT OF EDUCTIONAL PLANNING AND MANAGEMENT 

00 Miseensa GMB, Muummeewwanii fi Kawunsilii Barattootaatiin guuttamu Gafann 

KasYYoo: 

gaatfanno kanaa ragaa dhimma haala qabatamaa, rakkoowwanii Ii gahee hawaasaa KaayYoon 

bakka bu'olmi hawaasaa hooggansa manneen bamootaa sadarkaa 2ffaa Bulchiinsa Magaala 

fi k' b' . I" b Shaashama , nnee Oromiyaa eessath qa amrrattI wa Ith qa uu dha. Ragaan isin nuuf kennitan 

kanafbaayyee barbaachissaa icciitiidhan kaeeggamu yommuu ta'u. Ragaa kana naaf 
qorant1

00 
. . .. . 

dhaafgalata guddaa ISll1l1f galcha. kennuu 

Qajeelcha 

~ 'rratti maqaa keessan barreessun hin bar baachisu. I. Gaalannoo I 

t kkoon gaafiitiif tokkoon tokkoon qajeelcha j iruu hordofaa. ? Tokkoon 0 

fi "1 I haa fi yaada keessan bareef famaan akka ibsita itti gaafatamtanitti yaada 3. Iddoo gaa 11 I aa c 

keessan bifa gabaabaa fi if a ta'een ibsuu yaalaa. 

Baayyee Galatoomaa! 
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I a fi odccffannoo waliigalaa gafatamtoot 
I. tlaa a aa 

\.Ganda_--------___ __ _ 

a mana barnoota keessanii 2. Maqa ----__________ ___ _ 

, Gahee hojii mana barnootaa sana keessatti qabdan 
J. - _________ _ 

Barsiisaa o Maatii o Barataa o 

4. Saala:- Dhiira o Dubara o 

5. Umrii :- Wagaa 20 fi gadi 0 wagaa 21 - 30 0 wagaa 31 - 40 0 wagaa 41 fi 01 0 

6. Haala gaa'elaa:- Kan ffuudhe/heermte 0 Kan hin fuudhinlhin heerumin 0 Kan biroo 0 

7. Sadarkaa bamootaa:- Kan hin baratin 0 Kutaa 1- 4 0 Kutaa 5 - 8 0 

Kutaa 9 - 10 0 TTl DDiploomaa DDigrii duraa 0 Digrii 2fTaa 0 

8. Muuxannoo hojii :- Wagaa 5 fi gadi 0 wagaa 6-15 0 wagaa 16- 25 0 wagaa 26 fi 01 D 

9. Hojii idilee ____________________ _ _ 
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II Gaafilee Hirmaannaa Ummata f' 
. a lin Walqabatan 

I Gosti gaatiiwwan armaan gadii haa b 
. qa alama raawwii h '" 

filannowwn dhihaatan keessaa kan til OJII GM8 kan ibsan dha. Kanaafuu 
'. I alan l11allattoo( -V) fa 

craafiwwan barreefal11aatlS barreessuudl'b yyadamuudhaa ibsaa; akkasumas 
C> . 1aan I saa. 

5~Baayyee waliigala 4=Waliigala 3=M·t I ' 
UI ee 1111 qabu 2=WaI" h' 

II 111 galu 1 =8ayyee walii hin 
galu 

.- Haala qabatama raawwii hojii GMB 
Lak Sadarkaa walii galtee 

5 4 3 2 I 

1.1 Gahna mana barumsaa ti wantoota durs' k . 
I ennamullfil qabll irratti 

waliigaltee ullmllu 

1.2 Walitti dhufeenga l11aatii ,barsiisaa ti barataa cimsllu 

I.3 Durabu'ootaa ti barsiisonni hojii isaanii bilisaan ni raawwatlljettee 

amantaa 

1.4 Guyyaa maatiittii fayyadamlludhaan gorsi mlrgaa fi dirqama 

barattoota kunnaanaa barattoota hllndaafni kennama 

1.5 Adeemsa barull barsi iSlllltiif haala mijaa'aa lIumllll 

1.6 Maatii , barsiisotaa fi barattoota adda duree ta'aniif badhaasa gara 

garaa kennuudhaan hamileessllll 

1.7 Hubannoo llllmllll fi amanSllSlllln hawaasa hirmaannaadhaaf 

kakaasuun 

1.8 Ijaarsa mana barnootaa keessatti taasifamu kamiinull too'achull 

1.9 OMBn kora maatii barsiisotaatiif hangam taka itti waamama qaba jettee yaadda? 

5::: Baayyee ol'aanaa 4= Ol'aanaa 3= Jeddugaleessa 
2=Gadi aanaa 1= Baayyee gadi aanaa 
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I 10 Durata'aa hangam taka hOog'gallt , Ummaa fi " ,_ , ' mUrtll mllrtees ' 
deeggaruu II hamJleessuun mana barnootaafl "sllmmaa GMB dhaat qoodulln 

ooyyessaa J Ira? 

5'" Baayyee ol'aanaa 4= Ol'aanaa 3= J dd 
e ugaleessa 2==Gadi aanaa 

1 == Baayyee gadi aanaa 
I II GMBn hooggansa mana barllmsaa ke ' , eSsath qaama I 

c 100ggansaa ol'aanaadha, 

Eeyyeen 0 Miti D yoo deebiin kee "miti" ta'e d k " 
yaa a ankee I bSI 

-------

~--------------------

1.12 Simi buichiinsa aIwaaitawaa sadarkaa 
mana barnootaatti karaa hirmaanaa GMB tiin 

seeraan hojii irra ooIaajiraa? EeyyeenD Miti Dyoo d bOO k " "" , 
ee lin ee mit! ta e yaada kankee ibsi 

1.13 Miseensormi OMB garee hawaasaa hundarraa kan bakka bUllfamaniidhajettee amantaa? 

Eeyyeen 0 Miti D yoo deebiin kee "miti" ta'e yaada kankee ibsi 
-------------

1.l4 Karoorri sagantaa marii OMB akkaataa iddoo fi yeroo miseensota hllndaa mijaa'lllln 

karoorfamee jira jettee amantaa? Eeyyeen D Miti D yoo deebiin kee "miti" ta'e 

yaada kankee ibsi, __________________________ _ 

lIS M 1, ' I"" k h' naa ml'seensota OMB tiin llllmmame jettee amantaa? , u arml wa llnll araa lrmaan 

Eeyyeen 0 Miti D yoo deebiin kee "miti" ta'e yaada kankee ibsi, _____________ _ 
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2 Gaafiiwwan amlaan gadii bifa idd 
'. oowwan gurgllddoo hoo , 

2tfaa keessattl hawaasni hirl11aatll '.. . o. • ggansa mana barnoota sadarkaa 
II lath xlyyeeffachllun . . 

sadarkaawwan kennaman keessaa l11alattoo " kan dhthaata11Idha. Kanaafuu 
( ) fayyadall1uun yaada kee °b . 

I 51. 

5== Baayyee ol'aanaa 4= Ol'aanaa 3= J dd 
e ugaleessa 2==G d' 

a I aanaa 1== Baayyee gadi aanaa --
Lak Iddoowwan gurgoddoo hinnaannaa ummataa 

Sadarkaa I-lirmaanaa 

5 4 3 2 I r-

Karoorsuu 

-
2.1 Karoora hojii mana barumsaa fi itti fayyadam b ' b a aJata ara sanaa 

2.2 Hawaasa hunda waliin hojachuudhaaf karoora hojii adda addaa 

qopheessull 

2.3 Plan on how to raise funds by identifying the main sources 

Murtee Kennuu 

2.4 GMB dhimmoota mana barnootaa keessatti si'aa'innaan 

hirmaachuun murti i kenna 

2.5 GMB leecalloon dhimma barnootaaf barbaadaman irra akka oolan 

murteessa 

Hooggansaa fi Bulchiinsa Qabeenga 

2.6 Seraan itti fayyadama qabeenga hordofuu fi hoogganuu 

2.7 Leecalloon qaamota barbachisuun faaydaa irra ooluu argame 

gabaasa godhu 

2.8 . fi b h b engaatti ni fayyadamu Sirna seera qabeessaan galuu I a uu qa e 
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~~--~~~------------~~~~r~ Hordofuu ti Madaalull 

~r-----~----------------~_k-L~ Hojiin mana barnootaa akkataa 2.9 
hordofllu fi madaalllll 

karoOl'fameen raawwatamllll Isaa 

~rr----------------------____ ~~-t-l~ 
2.10 Hojii too'annaa qabeengaa hoogganuun madaalull 
~ 

2.11 Odeeffannoo barattootaa fi barsiisota irraa sassaablllln dllbdeebii 

hatattamaan kennlllln flll'maataa laachllu 

~~--------------------------------------~-+--~~-+~ 
Nageenga Hoogganllll 

2 Seera naamusaa hawaasni mana barllmsaa ittin bulu baasllun 2.1 

nageenga mana barumsaa eegllu 

3 GMBn tooftaa adda addaatti fayyadamlllln hawaasa mana 2.1 

barumsaati if seera tumame tamsaaSllun hubannoo isaa fooyyessllu 
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3. Hariiroo cimaa jidduu mana bar 1I111saa fi m tOO . 
, . ". aa IIltl ULlmuun d. " 

i01suut deeggaru dIrlu suuf gahee gUl11a h ', . ' a eemsa baruu barslISuu 
c ac a Sl amnaa OMB ta I 
'bsaman bu'aalee miseensota OMB tiin p latan. Yaadonni armaa gaditti 
I mana barUl11saa k ' k . ee eessath dh f: "dh sadarkaawwan kennaman keessaa malattoo ('>/ u anu a. Kanaafuu 

) fayyadal11l1l1n yaada kee ibsi . 

,':::: 8aayyee ol'aanaa 4= Ol'aanaa 3= Jedd I 
uga eessa 2 0 d' 

= a I aanaa 1 = Baayyee gadi aanaa 
,..-;-
No. Results 

Level of Results 

5 4 3 2 1 -:;-1 Hariiroo gamlamee jiddull keessaa fi ala b ' " J. mana alUl11SaaJlru 
dhugoomsuu 

~.2 Deggarsa hawaasaa cimsuun waliioala barach b 
b c uu arattootaa 

fooyyessuu 

3.3 Leecalloo gahaa barbaaduun adeemsa baruu barsiisuu itti 

fufiinsaan sadarkaa ol'aanaa irraa gahuu 

3.4 Harcaatii fi irra deebii barattootaa xiqqeessuu 

3.5 Bu'a qabeessummaa sagantaa raawwii hojii mana brnootaa 

dabaluu 

3.6 Himaannaa maatii cimsuun barnoota da'imman isaanii 

fooyyessuu 

3.7 Naamusa barsiisotaa fi barattootaa fooyyessuu 

3.8 Bu'aa madaallii fi iftoomina bulchiinsaa fooyyessuu 

3.9 Bu1chiinsa hirmachisaa fi gamtaan hojjachuu mana barnootaa 

fooyyessuu 

3.10 Rakkoolee waliigala baruu barattootaa irratti miidhaa fidan 

addaan baasuun furmaata itt kennuu 
.. 

3.11 Gumaachi GMB kan blroO mana barumsaa kee yoo J1faate Ibsl _______ _ 
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4. Hudhaawwan hirmaannaa ykn gahee GMBn 
. . .. hooggansaa f'i b 1 h" 

mana barumsaa keessatti kennu mattl dhlIbbaa taasisan, Sadrk u C I\nsa 
aawwan kennama k 

k I1 sirrii jettu mallattoo ('J) fayyadal1lUlIdh ,( n eessaa akka yaada keetti 
a aan sadarkeessl. 

'-Baayyee waliigala 4=Waliigala 3=Yaada h' b 
)- II1qa u 2-W I" h' 

- a 1\ II1galu I=Baayyee waliihingalu 

Lak Hooggansa mana barnootaa keessatti w t ' I' 
an oota 11rmaanaa GMB 

Sadarkaa Dhiibaa irratti dhiibbaa fidan 

Hanqinna yeroo marii fi hojiiwwan hoogga 
5 4 3 2 1 "4.1 nsaa meseensota GMB 

e- Hanqina leecalootiin si'aa'innaan deegoarull fi k' , 4.2 
b I eessattl hIrmaachuu 

dhabuu GMB 

~.3 Hojiiwwan gara garaa keessatti hinnaachuuf dandeetii fi beekumsa 

dhabuu 

4.4 Hanqina leenjii gahaa dhabuutiin, hubannoo uumuufi muxannoo 

qooduu dhabuu 

4.5 Hubannoo qulqulluu gahee hojiifi itti gaafatamummaa dhabuu 

GMB 

4.6 Kutannoo fi fedhii dhabuu miseensota GMB 

4.7 Waa'ee gahee isaanii hawaasni karaa sin-iin hubachuu dhabu 

4.8 Durabu'ootaa fi barsiisonni maatii wajiin hojjachuuffedhii dhabuu 

4.9 HaaUi hooggansa durabu'ootaa hinnaachisaa ta'uu dhabuu 

4.\0 Durabu'ootaa fi barsiisonni gahee hojii miseensota GMB in-atti 

ilaalcha faalla qabaachuu 

4.1 I Hanqinni hordoffii fi deeggarsa BBLG fi Waajira Barnoota 

Bulchiinsa Magaalaa j iraachuu 
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APpendix C 

I terview Guide for City Administration Ed . 
n Ucatlon officer (English) 

Sex: __ ----

General Question: What does the pracf f . 
Ice 0 educatIOn d 

P
articipation in education in the City Administ t' I ecentralization and community 

ra Ion ooks? 

I. In this City Administration, what constitute communities 
participation 111 educational management in any of the following? 

a. Management of education, 

b. Development of schools 

c. Teaching and learning? 

2. In this City Administration, to what extent is educatio I d I" . 
na ecentra IzatlOn which meant that 

parents' take part in how the school be run? 

3. What is the role of your office for the management of schools? 

4. How does your office coordinate community participation at school level? 

5. Where do schools get their sources of funds : government, community, aid agencies and/or 

NGO? 

6. How and for what purpose do communities make contributions to their schools? 

7. How adequate is their contribution? 

8. Who determine the forms and amount of contribution? 

9. What advantages have been achieved so far as a result of community participation III 

secondary education? 

10. Are there problems in participation encountered by the community? 

I I. What factors do you think enhances community participation in secondary education? 

12. What factors do you think hinders community pal1icipation in secondary education? 

13. Do you have anything you want to add to things we talked so far? 

Thank you for your participation. 
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APpendix D 

Intervie\-" Guide for City Administration Ed . 
lIcatlon officer (AI' 

I . aan Oromoo) 
Saa a. _-----

Gaaffii Waliigalaa: BlIlchiinsa Ma I 
gaa aa kana keessatti 

hinllaannaan uummataa maal fakkaata? 
" d ecentralization" bamootaa fi 

I Bulchiinsa Magaalaa kana keessatti ka 
. , nneen armaan gad· · . . 

11 mattl hirman maal maal ofi keessatti qabata? naan uummalaa 

a. Gaggeessummaa barnootaa (manaoem t of d . 
b en 0 e ucatlOn) 

b. Guddina mana barnootaa (development of schools) 

c. Barull fi Barsiisuu (teaching and learning) 

2. "Decentralization" barnootaa Buichiinsa Magaalaa ka tt · h 
na · I angam ummata adeemisa 

mana bamootaa keessatti hirmaachisa? 

3. Waajjirri keessan gaggeessummaa mana barnootaa keessatti haala (bifa) akkamiin 

hirmaata? 

4. Waajjirri keessan hirmaannaa ummataa sadarkaa mana barumsaatti haala akkamiin 

gurmeessa? 

5. Manneen barnootaa madda galii isaanii eessaa argatu:- mootummaa irraa, ummataa irraa, 

waldaa gargaarsaa moo miti-mootummaa ilTaatti? 

6. Ummannii akkamittiinii fi maaliif mana barumisaa isaaf gargaarsa godha? 

7. Hirmaannan isaanii hammam gahaajeta? 

8. Eenyutu akkaataa fi hanga hirmaannaa ummataa murteessa? 

9. Hanga yoonatti hirmannaa ummanni barumisa irratti qabu irraa bu ' aan argame jiraa? 

10. Rakkinni isaan yookiin hirmaannaa isaanii irratti isaan mudate hoo ni jira? Yoo jiraate 

maaliif sitti fakkaata? 

II. Maaltu hirmaanaa ummanni manneen barnoota sadarkaa lammaffaaf godhuu sadarkaa 

ammaa irrajiruu olitti fooyyessajettee yaadda? 

12 H· d k I naffaa in·atii qabu maal maalittu ni . Irmaannaa ummanni manneen barnoota sa ar aa ami 

xiqeessajettee yaadda? 

13. Waan hanga ammaa haasofneen ala wanti itti dabaltan ni jiraa? 

Hirmaannaa keessaniif gaiatoomaa! 

99 



APpendix E 

Interview guide for school director (English) 

r::xperience in school administration: 
IJ - ___ wh t ' 
participation in your school look likes? a IS the general trend of community 

What means community participation il1 y . h 
I. OUI sc ool? 

Who participates? 2. 

3 To what extent is decision-making decentral' d 
. Ize at your school? 

4 Do community or PTA members paI1icipate . f 
'. many 0 the following? 

a. EducatIOn management, 

b. Development of schools and 

c. Teaching and learning 

5. How adequate is the community pm1icipation in your school? 

6 Who appoints or elects the PTA members for school n1anaoe t .. ? W " 
. '" men posItion . hat cntena 

should be fulfilled to be elected? 

7. What are the functions of PTA? 

8. What channels do schools use to communicate decisions, create awareness , motivate and 

convince the community for paI1icipation? 

9. How does the community see participation in education? 

10. What do teachers think of the involvement of community members m the school 

governance? 

II. What successes are so far achieved as a result of community participation in the school? 

12. What is your view of the economic capacity of the community in financing schools? 

13. What has been done to solve problems related to community participation in education? 

14. Do you have any suggestions! recommendations? 

Thank you for your participation. 
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.Appendix F 

I terview guide for school director (Afaal 0 n 1 r0111(0) 

Hooggansa mana barul11saa irra hangal11 turtaan? 

Walumaa galatti hinllaannaan Ul11l11ataa l11a b 
na arul11saa k k 

eessan eessatti l11aal fakkaata? 

\. Hinnaannaa ummataajechuun akkaataa mana barul11saa k . 
Eenyutu hinllaataa? eessal1ltti l11aal jechuudha? 

2. 
3 Angoon murtii mllrteesummaan isaa hangaa d' b ' 
· .. m ga I u ee (decentralized) jira? 

4 Ummannu ykn GMB kaneen armaan gadii keessa b'~ k " . 
· a Ita amlin hlrmaatuu? 

a. Gaggeessummaa barnootaa 

b. Guddina mana barnootaa 

c. Baruu fi Barsiisuu 

5 Hinnaannaan ummanni mana barumsaa keessaniif godh h h . · u aml11am ga aaJetu? 
6 Gagessummaa mana barumsaaf eenyutu koree GMB mana b fil ? F'I · arumsaa I a . I atal11uuf 

filatamtoonni maal-maal guutull qabu? 

7. GMB hojiin isaanii maalii? 

8. Manni barumisaa kun murtee murtaa'e dabarsuuf, hubaJmaa lIumlluf, lIml11ata kakasuuf 

daandii fi mala akkamii fayadamaa j ira? 

9. Hil111aannaa godhuuf ummanii ilaalcha akkamii qaba? 

10. Bulchiinsa mana barumisaa (school governance) keessatti ummannu hirmaachuu Isaa 

barsisonni ilaalcha akkamii qabll? 

II. Hil111aannaa ummanni barumsa irratti godhu lITaa kan ka'e bu'aaleen argaman maal 

faadha? 

12. Dandeetti ummannii qarshii mana barumsaaf buusuu qabu akkamitti ilaaltu? 

13. Hil111aannaa ummannii mana barumsaaf godhu faana kan wal -qabate rakkoolee mudataan 

akkamiti hiiktan? 

14. Kanaa alatti yaada dabalataa qabdu? 

Hinnaannaa keessaniif galatoomaa! 
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APpendix G 

Guide for focus group discussion of Unit Leaders (English) 

Number of: Male: Female: Total: 

School: _-------________ _ 

What means community participation in educatio I 
1. ' na management? 

What are the contributions of you and other teache ' h 
2. rs 111 sc 001 management? 

Do you think that decentralization of educational 
3. management play a great role on 

teaching learning process in school? 

4. How adequate is the community participation in your school? 

5. In what activities does Parent Teacher Associations give decisions? 

6. Do you think that they fulfilled their duties and responsibilities? If no, what are the 

problems that encountered? 

7. How often the parents or the communities visit your school? 

8. How do you see the coordination and integration among Kebele Education Training 

Boards, Parent Teacher Associations and schools? 

9. What do you think enhances community pal1icipation in education? 

10. Have you taken part in school gathering or meetings which have influenced decisions for 

the schools? What kind of meetings? Which decisions were made? How the meeting did 

influenced what was decided? 

II. Is there anything you want to say about community participation in secondary school? 

Thank you for your participation! 
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APpendix H 

Guide for tocus group discussion of Unit Leaders (Af 
aan Oromoo) 

Lakk. Dhi.: -----Dha.: _____ Ida. : 

------
Mana Barumsaa: ---______________________ _ 

Akkaataa mana barumsa keessanitti hirmaanna u . . 
1. mmataa Jechuun maal jechuu dha? 
2 Hoggansa mana barumsaa keessatti gaheen keessan·· fi b .. . 

· II I arSllsota blroo maali? 

3 Imaammanni hoggansa bamootaa al-waaltawaan man b . 
· a arnootaa keessattl adeem sa baruu 

barsiisuu cimsuuf gahee gllddaa taphatee jirajettee yaaddaa? 

4 Hinnaannan hawaasni mana barumsa keessaniif godhu ham h. 
· mam ga aaJetu? 

5. Gamtaan Maatii fi Barsiisotaa hojii akkamii in-atti murtii kem1U? 

6. Isaanis gahee fi ittigaafatamllmmaa isaanii ni bahu jettee yaaddaa? Voo hin taane, rakkoo 

akkamtu uumamajetu? 

7. Maatiin ykn hawaasni hangam taka mana barnootaa dhufu? 

8. Qindoominaa fi walitti hidhamiinsi Boordii Barnootaa fi Leenjii Gandaa, Gamtaa Maatii 

Barsiisotaa fi mana barumsaa maaI fakkaata? 

9. Hinnaannaa ummanni barnoota in-ati taasisu maaltu fooyyessuu danda'a jettanii yaadu? 

10. Walga'ii dhimma mana barumsaa ilaalatu ilTatti hirmaattee beekta? Walgahii akkamii? 

Murtee akkamiitu murtaa' e? Gara mUl1ee san ummannii akkamitti dhufull danda'e? 

II. Hirmaannaa ummanni mana barumsa sadarkaa lammaffaaf godhll irratti yaada dabalataa 

niqabdaa? 

Hinnaannaa keessaniif galatoomaa! 
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APpendix I 

G 'de for focus group discussion of community b 
Ul mem ers, KETBs & PTAs . 

b r of" Male: Female', (Engltsh) Num e . . lotal : 

-----
KebeIle: _----__________ _ 

What means community pal1icipation in educat' ? I. Ion. 

2 What are the fOI111S of participation in your local sch I? 
. 00 . 

3. Have you participated yourself? What have you done? 

Who else participates? 4. 

5. Do you think that your participation has helped your local school? I-low? 

6. Do you think that it has helped your own child ' s education? How? 

7. In what areas of school management do communities participate? 

8. What do you think of the per student financial contribution to schools? 

9. Does it create any problems for parents? What? 

10. What makes it difficult for you to participate? 

II. How do you view community pat1icipation in educational management? 

12. How adequate is their pal1icipation in your local school? 

13. Have you taken part in school gathering or meetings which have influenced decisions for 

the schools? What kind of meetings? Which decisions were made? How the meeting did 

influenced what was decided? 

14. How do schools communicate with you? 

15. What do you think enhances community participation in your local schools? 

16. Is there anything you want to say about community participation in secondary school? 

Thank you for your participation! 
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Mpendix J 

'de for focus group discussion of community b 
GUI mem ers, KETBs & PTA 

s (Afaan Oromoo) 
Lakk. Dhi.: Dha.: Ida.: 

------
Ganda:_-----___________ _ 

Akkaataa mana barumsa keessanitti hirmaanna umn t . h . 
1. .. .. . 1a aa Jec uun maal Jechuu dha? 

Haala akkamlltlln dhll11Jna mana barumsa nannoo ke .. k ' . 
2. essanll eessattl hmnaatu? 

Atti him1aattee beeyta? Maal goote? 3-
Namoonnii biraa hoo eenyufatu him1aata? 4. 

5 Himlaannaan kee mana barumisa nannoo keetii fayyadeera ' t dd? .. . 
. Je ee yaa aa. AkkamlIttl? 

6. Himlaannan kee barumsa mucaa keerratti jijj irama fideera jettee yaaddaa? Akkamitti? 

7. Hoggansa mana barumsaa keessatti hawaasni eddoo kaminatti hirmaata? 

8. Buusii mallaqaa tokkoon tokkoon barataaf maatiin buusuuf yaada akkamii qabda? 

9. Rakkina matii irratti uumu ni qabaa? Maali? Barataa iITatti hoo? 

10. Himlaannaa mana barumsaa keetiif gootuuf maaltu sirakkisa ykn sitti cima? 

11. Hirmaannaa ummanni hoggansa mana barumsaa keessatti taasisu akkamiitti ilaalta ? 

12. Hirmaannan isaan mana barumsa naan1100 keetiitif godhan hammam gahaa jeta? 

13. Walga' ii dhimma mana barumsaa ilaalatu irratti himlaattee beekta? Walgahii akkamii? 

Murtee akkamiitu murtaa'e? Gara murtee san ummannii akkamitti dhufuu danda 'e? 

14. Manni barumsaa akkamitti siin quunnama? 

15. Hirmaannaa ummataa kan yeroo ammaa irra caalaa wanni 111 fooyyeessa jettee yaaddu 

maali? 

16. Hirmaannaa ummanm mana barumsa sadarkaa 2rraaf godhurratti yaada dabalataa 111 

qabdaa? 

Hinnaannaa keessaniif galatoomaa 
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ADDIS OF EDUCATION 

DEPARTMENT OF EDUCTIONAL PLANNING 
ABABA UNIVERSITY 

COLLEGE 

AND MANAGEMENT 

Document Analysis Check List 

The researcher will use the following document analysis check I"st "t " h 
" I I ems WIt 'Yes' or 'No' 

responses after carefully analyzing the necessary documents that PTA required to possess" 

NQ Items 

I PTA possesses the guide I ine that consists clearly defined roles and 

responsibilities 

2 PTA provides a plan that describe different activities and budget 

3 PTA has minutes ofmeeting(agenda) 

4 There is a guide line that shows discipline policies of the school 

5 PTA has full information in material and financial resources 

6 PTA has community involvement records 

7 Monthly reports are made by PTA 

8 PTA keeps information and agendas that are raised in parent teacher 

conference 

9 There are training manuals for PTA members 
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Yes No 

no % no % 



d" L t\Ppcn IX 

ADDIS OF EDUCATION 

DEPARTMENT OF EDUCTIONAL PLANNING 

COLLEGE 

AND MANAGEMENT 

Cheek Liistii Cuunfaa Ragaa . 

ABABA UNIVERSITY 

Qorataan cheekliistii cuunfaa ragaa armaan gaditi ibsamanii bifa deebii Eeyyee Miti gedhu11i 

fayyadamuudhaan guutuuf haala annaa gadiitiin qopheessee jira 

Lak Gosa Gaatii 
Eeeyyee Mili 

Lak % Lak % 
I GMBn qajeelcha ittigaafatamummaa ti heera guutuLi qabu qabaa 

2 GMBn karoora baajataa ti hojiiwwan gara garaa qopheeffatee jiraa 

3 GMBn galmee qaboo yaa'ii qabaa 

4 Mana barumsaa keessa qajeelchi waa'ee naamusaa ibsu jiraa 

5 GMBn odeeffannoo guutuu waa'ee qabeenga meeshaa ti maalaqaa ni 

qabaa 

6 GMBn ragaa hirmaanaa ummataa ni qabaa 

7 Gabaatini GMB dhaall ji'aji'aan Ili qophaa'aa 

8 GMBn marii maatii ti barsiisotaa irrati ajandaa marii ni qopheessaa 

9 Maanuwaaliin leenjii miseensota GMB tiif qophaa'e ni jiraa 
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