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ABSTRACT

The main purpose of the study was to assess the status, challenges and roles of Community
Participation in Managing Secondary Schools in the Context of Decentralization the Case of three
selected secondary schools of Shashemene City Administration of Oromia Regional State, Ethiopia. A
descriptive survey method, which employed quantitative and qualitative approaches were used.
Data was gathered using questionnaire, semi structured interviews and focus group discussion,
as well as from recorded documents of PTA in schools. The study involved 81 informants that
include PTA members, department heads, student councils, principals, CAEO head, KETB
members, unit leaders and community members. Furthermore, the data was analyzed for the
quantitative data using percentage and mean values and qualitative data using narration. The
study disclosed that the decentralization in education has improved community participation in school
management. It was improved that access and equity in education, sense of community ownership and
school level disciplinary problems. In relation to building consensus based on goals and priorities,
discharging their roles and responsibilities and PTA participation in motivation, accountability
and support were salisfactory. Whereas, participation in strengthening parent and teacher
relation was moderate. Governance position of PTA members with the application of
decentralization, participation in planning, decision-making resource managemenl, moniforing
and evaluation, and roles in managing discipline, administrative efficiency and participatory
leadership were satisfactory. With respect lo factors affecting the community participation in
school management lack of (raining, orientation and experience sharing programs clear
understanding on duties and responsibilities, resource available for supporting and involving
actively, misunderstanding of the community about their roles, and lack of supervision and
support from KETB and CAEO hampered the participation of PTA members. Based on the
findings possible solutions were recommended in the study. The study suggests the importance
of providing adequate (raining; awareness creation and orientation to PTA members’' to

support them discharge their responsibilities.
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CHAPTER ONE: INTRODUCTION

This chapter deals with the background of the study, statement of the problem, objectives of
the study, significance of the study and operational definition of terms.

1.1 Background of the Study

Following the World Forum on Education for All (EFA) of 1990, in Jomtien, Thailand and
the signing of the Dakar Framework for Action in Dakar, Senegal, in 2000, community
participation in education has become an educational development agenda of countries of the
developing world (Bray, 2001). This trend is associated with national decision-makers desire
to change the pattern of education control and provision, and interests of donors of education
about how and where to spend aid money. The argument is that “those closest to the schools
are in a better position to make more responsive and relevant decisions about how teachers,
headmasters, and schools should operate to best serve the needs of local children™ (Chapman,
Barcikowski, Sowah, Gyamera, & Woode, 2002, p. 2). The devolution of power and financial
responsibility to the local is to promote the locals’ participation in their local educational
affairs and improve accountability on schools and teachers, demand for education and sense

of community ownership (Watt, 2001).

In addition, there are critical local conditions that demand community participation in
educational development efforts, specifically in sub-Saharan Africa (Watt, 2001).
Geographical complexity hinders the government to reach the locations of a community and
to solve their educational problems promptly and efficiently. Many children stay in school for
a short while others are out-of-school because of socio-economic problems. The education
curriculums tend to be based on urban school model which is not easily understood by most
children from the rural part. There is ambivalence towards education and late school age
enrollments. It is unlikely for the central government to solve these problems. Thus,
educational development under such condition is unlikely to happen, unless communities are
placed at the center of the efforts intended to solve these problems and to overcome the
critical challenges of poverty reduction whether as a partners of governments, civil society

organizations or donors (Ibid).



On the other hand, there are counter-arguments against community support in education. It is
argued that community lacks the resources to support school and relevant skills to monitor the
use of school resources and teachers, and commitment for democratization at the school level
(Ibid). These problems are more apparent in the rural parts than in the urban parts. Rural
communities lack not only relevant skills and resources to contribute to school but also they
are less confident to interact with schools and teachers. These likely raise the major issue of

equity (Bray, 1996; Watt, 2001).

Likewise, community participation has been advocated in Ethiopian education development
endeavors. The Education and Training Policy of Ethiopia was designed in the context of
decentralized education system and has the goal that schools be ...democratized and run with
the participation of community, teachers, the student and relevant government institutions
(FDRE, 1994, p. 16-17). The Education Sector Development Program (ESDP) mandate the
community be participant to identification of local educational problem through planning,
execution of projects, management to evaluation of the final product (MoE, 1998). The
woreda (district) level decentralization reform seeks to empower the community “to
participate in local development activities, improve local democratic governance, and enhance
the scope and quality of delivery of basic service at the local level” (Garcia & Kumar, 2008,
p. 8). Local schools have been placed under local ownership and ambitious strategies for
promoting community participation in education have been instigated at the federal and
regional levels. The Oromia Bureau of Education has also enacted similar strategy in 2006
which is in use to the present. In the strategy the regional government legitimized the policy
and strategy of its central counterpart and mandates the community to participate in
management and finance of their local schools. In order to assure these, Woreda (District)
Education and Training Board (WETB); Kebelle (Council) Education and Training Board
(KETB) and Parent-Teacher Associations (PTA) were anticipated to be organized at woreda,

kebelle and school respectively.



In light of the presented arguments and the contemporary phenomenon in Ethiopia, this
research explored decentralization and community participation in educational management in
Shashemene City Administration (SHCA) of Oromia National Regional State, Ethiopia. The
City Administration was thought to represent appropriate settings in which to investigate how
communities participate in their local educational affairs for three reasons: First, in Ethiopia
previous studies in the field (Beyene, Gaumnitz, Goike, & Robbins, n.d.; Dom, 2004; Swift-
Morgan, 2006) and explanation as to its effects (Muskin, 1999) were conducted where
community participation was promoted by Non-Government Organizations (NGOs). But in
SHCA, the phenomenon is a grassroots movement coordinated by the local governments.
Second, the phenomenon is contemporary and very active which makes it noteworthy to
explore. Lastly, the researcher has interest to explore the phenomenon in the City

Administration.
1.2 Statement of the Problem

Decentralization is seen as a means of achieving political, economic and administrative goals
that could be publicly stated and unstated (Conyers, 1986; Lauglo, 1995). In education,
decentralization is viewed on a means to increase education resources, efficiency,
accountability and effectiveness (Winkler, 1994, as cited in Baganda, 2008, p. 20). As to the
later, decentralization is viewed as a means of improving the relevance of local decisions, as a
means of encouraging local support in implementation of development programs and thereby

helping to improve basic service provision (Conyers, 2006).

There are many conditions that vary the actual outcome of educational decentralization from
the planned one. Conyers (2006, p. 459) presented these conditions in three major categories:
First, in many cases the actual degree of decentralization seems to have been very limited
either because of the proposals were not implemented as intended or because the initial
proposals did not provide for a significant decentralization. Second, there are claims that
decentralization has done little to improve the planning and implementation of local
development programs and therefore to contribute to local or national development. Lastly,

there are complaints that power has been decentralized to the “wrong’ people, either central



appoints or local elites so there has been no meaningful increase in the participation of the

mass of the people (Rondinelli, 1981, as cited in Conyers, 2006, p. 459).

Ethiopia has recognized that the weak management capacity at school level was one of the
main barriers to access, equity and quality in secondary education (MoE, 2005, p. 29).
Therefore the government acknowledged the importance of school management or

communities for school-based decision-making.

In addition to the intention of the government described above Oromia Region Education
Bureau also outlines the importance of community participation in school management and
financing, and mobilizing communities to raise funds for purchasing basic school equipment,
constructing additional classroom, teachers' houses, and encouraging girls to enroll in schools

are performed blow the capacity of communities and their representatives.

Supervision reports, series of conferences and annual review meetings conducted at the
regional level disclosed that the main reason identified for the lower level of community
participation among others might attribute to the low level of awareness, commitment, and
performance of PTA in school management. The report added that the problem was series
especially in secondary schools of the region. In line with this, the implementation of
decision-making through the full participation of parents and communities entails challenges.
Community members' faces challenges, quality and quantity of school resources, competency
and performance of PTA, repetitive participation, low community awareness and equity
challenges in the committee. That has negative impact on the practice and realization of the

objectives of communities and their representatives.

Most researcher's in the field of educational management focused their studies regarding to
community participations initiatives were increasing efficiency of educational resources,
increasing enrollment, and improving equity. In the target areas of this study however, there
are no prior studies that have been conducted to trace past effects and challenges of

community participation in educational management.



Therefore, the purpose of this study is to investigate the status, challenges and roles of

Community Participation in Managing Secondary Schools in the Context of Decentralization

the Case of Shashemene City Administration. To this effect, the following research questions

address the intended objectives of this study.

To what extent are communities and their representatives involved in school
management?

How does community representatives perceive their roles, duties and responsibilities in
schools?

What major challenges are encountered to have limited the participation of PTA in school

activities?

1.3 Objectives of the Study

1.3.1 General Objective

The general objective of this study whose was to assess the status, challenges and roles of

community participation in managing secondary schools in the context of decentralization the

case of Shashemene City Administration of Oromia National Regional Sate, Ethiopia.

1.3.2 Specific Objectives

In light of this general objective, the following specific objectives guided this study:

Y

To assess the extent of involvement provided by community and their representatives in

school management.

To investigate the effect of role, duties and responsibilities of community representatives

on school management?

To identify the major challenges that affects the role and participation of PTA in school

management. .



1.4 Significance of the Study

This study is believed to add to the stock of knowledge about community participation in
educational management as practiced in developing countries. In Ethiopia, community
participation in basic social service provision like education, is an emerging contemporary
phenomenon whose successes and challenges are not well documented. So a study of this kind
provides understanding of the dynamics of community participation in education and
expected to benefit the PTA, KETB and WETB, local decision-makers, to respond to

constrain that affect active participation of the community.
1.5 Delimitation of the Study

The study was delimited to the assessment of status, challenges and roles of community and
their representatives in same selected secondary schools of Shashemene City Administration
of Oromia. In order to make the study manageable the assessment was confined to same
selected government secondary schools of Shashemene City Administration of Oromia
National Regional State, Ethiopia. The secondary schools selected for the study are because of

their availability in the City Administration and manageable for study .
1.6 Limitation of the Study

As in other social researches, this study had encountered certain limitations. The limitations
that the researcher came across in the study were stated as follows: The first major limitation
was time. The fieldwork was conducted over two month period from February to March 2016
which was to short and didn’t allow me to observe certain relevant activities in schools.
However, some of the relevant data that were not obtained during the main fieldwork period
were obtained later during my free time meeting the headmasters and school management

committee members at their living places.

Despite these challenges, necessary efforts had been done to maintain the reliability and
validity of the study. This was done through triangulating data by corroborating data collected
through formal methods with informal ones collected through informal conversation with
people from different walks of life. Above all, I have used my friends to filter views whose

authenticity were in question.



1.7 Definition of Key Terms

It is essential to provide explanation about key and controversial concepts to provide their
easier understanding and in what sense they were used in the study. There are three concepts
that are worth explanation: community, participation, and then community participation in

educational management.

Community:- refers to a group of persons living in an area served by a particular school or by
a network of schools (Lewy, 1977, p. 225). In this study, it means all the people to including

those who have children in school and those who do not have.

Participation:- is an involvement through the contribution (or extraction) of resources,
materials, and labor; as well as the real decision-making from identification of a problem,
feasibility study, planning, implementation and evaluation in secondary schools of

Shashemene City Administration.

Community participation:- refers to direct or indirect participation of parents and other
community members of Shashemene City Administration enrolling their children to
secondary school education, and financing to influencing and real decision-making - that
include identification of school problems to planning, management and evaluation of the final

product.
1.8 Organization of the Study

This thesis has five chapters. Chapter one deals with background of the study, statement of the
problem, objectives of the study, significance and scope of the study as well as explanation of
key terms used in the study. Chapter two presents theoretical framework for the study. The
chapter discusses decentralization of education and community participation in educational
management. Chapter three presents methodology used in the study. The chapter comprises of
research approach and the research strategy (research design, unit of analysis, and research
method), reliability and validity of the methods and ethical considerations followed in the
study. Chapter four focuses on the presentation and analysis of findings based on the data
collected through quantitative and qualitative data collection tools. The last and fifth chapter

presents summary of findings, conclusion and recommendation drawn from the study.
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CHAPTER TWO: REVIEW OF THE RELATED LITERATURE

The aim of this chapter is to establish analytical framework that serves as the basis of the
subsequent analysis and discussion of the study. The framework is built around local
participation in education based on decentralization and local governance theory. The chapter
is organized in two parts. The first part of the chapter presents forms, dimensions, rationales,
challenges and dilemmas in policy and practice of decentralization of education. The second
part presents the forms, challenges, approaches and effects of community participation in
educational management based on literatures in the field. The understanding of the concepts
of decentralization and the dynamics of community participation in education helps to guide
the analysis and discussion of community participation in education with reference to its

practice in SHCA, Oromia.
2.1 Decentralization of Education: Concept, Form and Dimension

During the past decades a number of developing countries have undergone decentralization
within the existing organizational structure with the expectations of increased local
participation in decisions and improved system efficiency (Conyers, 2006; Saito, 2008). The
argument is local governments are closer and more in touch with the community and this is
hypothesized to be a better position to deliver basic services more efficiently and effectively
according to the local needs and priorities than the central government (Chapman et al., 2002;
Saito, 2008). This is embedded in the principle that claims the central governments should not
undertake those activities, which are at the reach and capacity of individual, private or local

government called the “principle of subsidiary’ (Saito, 2008).

The interest in this principle has changed the old pattern of educational provision and control
and local governance has been sought to be an enviable mechanism for local democracy and
development (Saito, 2008). Almost in all countries educational decentralization reforms are
introduced like a universal fashion but many argues that there are confusions in concept. In
this regards Lauglo (1995, p. 6) argued that the concept decentralization becomes more
perplexing when it is used in the context of the distribution of authority as in the national

education systems. Indeed, the forms, rationale, the extent and level of power transfer and



implementation strategies of decentralization vary within and ‘across countries. In Ethiopia,
during regional decentralization, the devolution of power was limited to regional governments
and during the local level decentralization; it devolved to woreda and their constituencies.
Studies conducted during the second phase of decentralization revealed different

implementation strategies among the regions that have undergone the reform.

Despite the variations in experiences, it is essential to throw light on decentralization. A
centralized system is one in which the government holds most or all authority and power
while a decentralized system is one in which power and authority is shifted down to the sub-

national levels (Tegegene & Kassahun, 2004, as cited in Thomas, 2010, p.10-14).

Accordingly, (Shaffer, 1994, p. 63) suggested that moving governance and managing decision
closer to local schools can enhance participation of local stakeholders. Thus, they make
decisions on different school issues like on generating revenue, designing curriculum and

allocating resources. The assumption, forms based on Shaffer (1994, p. 19)

De-concentration, also called administrative decentralization, involves handing over more
routine authority and decision-making powers from a higher level of the central government
to lower levels (regional, district, cluster), still accountable to, and staffed by, the central
ministry. Delegation refers to transfer of (or lending) certain specific management
responsibilities for some activities to other units, governmental or non-governmental bodies,
implying somewhat stronger (but easily cancellable) local autonomy. Devolution, sometimes
called political decentralization, strengthens sub-national units of government and actually
transfers of considerable decision-making powers to local political bodies relatively
independent of the central government. Among the different forms of decentralization,
devolution of power to local government, institutions and community encourages greater

scope of participatory development Shaffer (1994, p. 19).

Further, decentralization is referred with three dimensions; namely, political, administrative
and fiscal decentralization. Accordingly to Fritzen and Lim (2006, p. 2): Political
decentralization involves the transfer of power to politically elected local governing bodies in
an attempt to make them accountable to their constituencies through establishing oversight
boards or the introduction of new forms of community participation in development

9



management and policy making. Fiscal decentralization involves the altering of the sources of
revenue for local governments through such efforts as block grants, intergovernmental
borrowing and lending and changes to revenue sources available to local governments
through user fees, service charges and taxes. Lastly, administrative decentralization involves
the transfer of policy-making and management responsibilities from central to local levels. In
Ethiopia, with the woreda level decentralization, the three dimensions were devolved further
from the regions to woredas and sub-woredas. It is widely claimed that devolution of
administrative, fiscal and political decision-making power to local government and their
constituencies increases participation and accountability at the local level (Coppola, LuczaK,

& Stephenson, 2003; Shaffer, 1994; Tikson, 2008).
2.2 Rationale for Decentralization and Community Participation in School Management

Decentralization is seen as a means of achieving political, economic and administrative goals
that could be publicly stated and unstated (Conyers, 1986; Lauglo, 1995). The rationales
differ depending on interest groups involved in decentralization - government, international
agencies, academics and others Conyers (2006, p. 120). Nonetheless, these interest groups
view decentralization as a means to improve the planning and implementation of national
development programs and to facilitate effective popular participation in the process of
development (Ibid). With reference to the former rationale, in education, decentralization is
viewed a means to increase education resources, efficiency, accountability and effectiveness
(Winkler, 1994, as cited in Baganda, 2008, p. 20). As to the later, decentralization is viewed
as a means of improving the relevance of local decisions, as a means of encouraging local
support in implementation of development programs and thereby helping to improve basic

service provision Conyers (2006, p. 118).

Community participation in (support for) education is one element of decentralization of
power and responsibility to the local levels Watt (2001, p. 14). In one of his chapters, Watt
(2001, pp. 14-18) has identified five key rationales for which governments in sub-Saharan

African demand community support in their endeavors to provide basic education. These are:
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"Limit of state effectiveness: The multifaceted nature and complex processes in education
places limitation on how well governments alone can achieve educational goals with the
available resource and management capacity. A highly centralized educational system
neglects the demand side constraints to development of education and lets distortion into the
education system. The argument is decentralization and local participation in management
and finance of education serve as a means to respond to government resource and
management constraints, and address demand side constrains for education development. This

is supped to make the education system more effective".

"Ownership and demand: National education systems have traditionally been developed based
on government needs and financing. Such system likely suffers from inefficiency and chronic
resource constraints as well as low private demand for education. Under such circumstances:
first, low effective demand could occur because sending a child to school has direct and
indirect costs which poor people cannot afford. Second, weak social demand could happen
when the education offered is low quality or is seen as inappropriate by parents. Third, low
demand probably happens when community do not participate in education as well as when
school have deaf concerns for parents. When they do not participate in one way or another, it
is unlikely that community see schools as something that belongs to them, send their children
to schools and have concerns on how the schools run effectively. Thus, the argument is
participating communities in management and financing of schools promotes sense of
ownership and increases their commitment for educational improvement" (Patrinos &

Ariasingam, 1997, as cited in Watt, 2001, p. 15).

"Democratization and accountability: Participation in provision of basic services is often
considered as an important building block in the democratization of societies. The argument is
that through participation citizens would be heartened to hold government accountable for
meeting its responsibilities, to provide forum where weak and strong voices can be heard and
to legitimize collective local decision-making process. Likewise, the argument for community
support in education is related to the assumption that when communities contribute directly

towards the cost of education, they are likely to demand a greater say in the form and content

11



of educational service, and wants to ensure that the services are delivered efficiently i.e.

increase in accountability.

Efficiency: Centralized and rigidly hierarchical systems often produce good educational
outcomes at high unit costs. "According to Winkler (1994, as cited in Baganda, 2008, p. 21)
this is related to: First, in a centralized education system the central government lacks the
ability to administer education at the local level. Second, the cost of decision-making in a
system in which every education matters have to be decided by the central decision-makers
leads to high cost. Third, frequent application by nationwide standards to the entire country is
possible at high cost. Decentralizing decision-making closer to service users and making the
beneficiaries to participate in management and finance of education are maintained as a
means to respond to these problems". With reference to this, Watt (2001, p. 16) "argues
community involvement in education develops appreciation and understanding of the
different roles and potentials of education and strengthens the community capacity to organize
itself. This consequently helps to ensure that educational needs are accurately identified,
accountability structures are enhanced, teachers attend school on time and teach the
curriculum, school participation rates increase, and pupil achievement improves.

Consequently, efficiency in education is improved.

Choice and competition: The rationales for offering parents and children educational
alternatives are based on two distinct but related arguments. The first argument is that parents
have a basic right to choose what form of education their child should take. The second
argument is that subjecting education providers to market discipline by forcing them to
compete for service users raises standards and improves efficiency. Watt maintains these

arguments are subject of controversy as they raise the major issue of equity".
2.3 Challenges and Dilemmas in Decentralization of Educational Management

The rationales and outcomes of decentralization are tantalizing and conflicting (Saito, 2008;
USAID, 2005). It is widely argued that efficiency and effectiveness are more likely to be
achieved when decision-making is placed at the local level. However, localization of decision
alone should not be considered as a panacea rather as a means to the ends provided that
fundamental requirements that enhance the implementation process are fulfilled at the local
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level. Otherwise devolving decisions and function to the local will not have advantage (Welsh
& McGinn, 1999). The requisites to be available at the local level include effective local
authority and autonomy, sufficient resource for localities, effective institutions of collective
actions, accountability and transparency in operations (Olowu & Wunsch, 2004) these
requisites are imperatives for the success of decentralization reform. However, they tend to be
conflicting in practice (Saito, 2008, p. 10). Local autonomy increases independence and
flexibility in decision and operation. However, when the required level of decision-making
power is absent at the local level it affects the performance of the local governments (USAID,
2005). During the regional devolution in Ethiopia, woreda and sub-woreda governments had
lacked the necessary power required for their local operations. This had constrained the local
governments to perform their functions effectively and the implementation of decentralization
had consumed higher than the expected level of government expenditure (BBO, 2006).
According to a study conducted by Saito and Kato (2008, p. 93-111), in India, in Karnataka
state the local level decentralization failed to achieve the intended outcomes due to lack of

adequate resource and necessary power at the local level.

Likewise, in many Africa countries educational decentralization failed to yield the intended
outcomes due to absence of real decision-making power and resource at the local levels
(Winkler, 2005). Some notes that in many African countries decentralization was not able to
promote local participation and achieve the intended goals because the reforms were little
more than de-concentration of functions (Coppola et al., 2003). However, realization of
improved local participation, efficiency and effectiveness in education needs devolution of
fiscal, political and administrative power and functions to the local governments and their
institution (Ibid). In other countries like Indonesia, due to the imbalance of these dimensions
at the local level the decentralization reform become a costly reform and exceed the financing
capacity of the country (Tikson, 2008, p. 45). Galshberg and Winkler (2003), in their study of
educational decentralization in certain African countries including Ethiopia, observed local
features like parents’ illiteracy, fragile democracy, and less well developed banking system, to

affect the success of educational decentralization.
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There are other criticisms forwarded toward decentralization in education. It is claimed to
serve as a means through which governments transfer the burden of educational finance and
provision to parents and other local community (Bray, 2001; Chau, 1985; Taal, 1993). But it
is imperative for a decentralization reform not only to be applied for increasing education
resources and lessen state obligation, but should also be carried out to enhance democracy,
efficiency, effectiveness and equity in education. This requires not only the transfer of
resources to the local level, but also the strengthening of community, school and school
management technical capacity and collaboration with community organization (Shaffer,
1994). Furthermore, it is advocated that decentralization empowers community and increase
participation in local decision. Nonetheless, low political bargaining power and economic
capacity will affect the active participation of the poor and minority groups in local matters

pertaining to their concerns (Chapman, et al., 2002, p. 87).

Furthermore, in some places decentralization has worked out through centralization and in
others decentralization has achieved results through local community initiatives to solve their
own problems (Galshberg & Winkler, 2003). Regarding this, the educational decentralization
had become successful through integration of local and central action. Nonetheless, it should
be noted that, extreme centralization or decentralization is an impractical form of governance.
Because extreme centralization leads to institutional congestion, inertia, low quality and high
cost service while extreme decentralization leads to lose of coherence and raise issues of
equity (Watt, 2001, p. 13). A study based on analysis of three education policy reforms titled
“Power, participation and educational decentralization in South Africa™ (Sayed, 1997, p. 25-
38) led to the conclusions: First, stronger commitment to individual freedom in the form of
parents as consumers may actually limit the freedom of others and perhaps contradicts the
principle of equality and justice which are central to the existence of democracy. Second,
strong commitment to state control could not lead to the deepening of democracy. And third,
commitment to strong central control and strong form of participation may lead to impractical

and unmanageable system of governance.
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In light of the challenges and dilemmas, community-state partnership is thought to increase
community participation and improve school performance. Lyons, (1985, p. 86) proposes a
centralization in a decentralized planning system which he calls “de-concentration” meant that
the center retains the main elements of strategic control of the system that are the subject of
national interest, but widens the scope of planning, decision-making and control at the local
and/or other sub-national levels of the system and at the same time improving the quality of
communication between center and periphery - that a combination of strategies is supposed to

give positive outcomes.

From this discussion it can be understood that there is no single blue print for implementation
of decentralization that will increase efficiency and effectiveness of education. Some urge
best practices, anecdotal and evaluative, growing out of educational decentralization reforms,
majorly from Latin American countries and Eastern European countries (Galshberg &
Winkler,2003, p.2-3). On the other hand, Welsh and McGinn (1999, p. 58) urges “a strategic
approach i1s to be preferred over ‘best practices’ approach. The number of effective
combinations of decision is large; there are many ways to improve education. Consequently,
decision-makers and managers do not maintain a single strategy over time, but instead can
vary where decisions are made according to the current situation of the organization. A
strategic approach would define the principle that guide choice in situations, rather than

specify the fixed structural changes to make.” Continue
2.4 Forms of Community Participation in School Management

School is not the only place where a child is equipped with skills and knowledge. Thus,
community participation in education comprises not only what parents and other community
members formally do in school but also informal forms including the wider society support in
child upbringing and socializing before and after enrollment in school and efforts community

make to improve teachers life (Uemura, 1999).

It is possible to find different forms of community support for schools in the literature. Swift-
Morgan (2006, p. 339-368) has investigated six domains of participation through review of

the literature and educational policies. These are infrastructure and maintenance, management
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and administration, teacher support and supervision, pedagogy and classroom support, student

supervision, and student recruitment.

2.5 Community Participation in School Management

Different Scholars in the field of education define school management as a social processes
for instance, Kenexevich, (1975, p. 12) has defined school management as a social processes
concerned with identifying, maintain, stimulating, unifying formally organized human and
material resources with an integrated system designed to accomplish predetermined objectives
furthermore, Orlosky and others explain that school management as follow, at the simplest
level, school administration can be explained as a processes that includes planning, deciding,

implementing and assessing results and preplanning (Orlosky et al, 1984, p. 4).

Thus, from the above definitions we can conclude that school management is leadership that
initiates individuals and group of people to higher purpose and greater efforts which help

them to see their own responsibilities and commitments in a cooperative manner.
Regarding this issue Chamberlin (1966, p. 346-7) states that:

School management is a cooperating activity or service of activities through which the aims
of the school and the means of their achievement are developed and placed in to operation.

This involves working closely with people.

This shows that, school management is not a one part activity in achieving organizational

goals: it rather requires the participation of all parties in that organization.

Participation is the association with others with special rights and obligations. It is the
involvement of subordinates in some ways in the decision making processes either they are

consulted individually or in a group by their leader.

Moreover, participation encourages people to direct their creative energies towards
organizational goal achievement and gives them some voice in decision making that affects
them. In this connection Zaudneh, (1987, p. 10) says that, participation has a potential force
for raising productivity, good thinking, higher moral, through participation in various roles

individuals develop knowledge, skill and values that are expected of them.
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The government of Ethiopia (1994) states that school management is decentralized and the
management of schools will be participatory and democratic. Thus, the participation of the
community is encouraged one of the rationale for community involvement in school
management through decentralization approach is to empower the community members in
decision making and to develop sense of belongingness on the parts of the community on
affairs pertaining to the school system. Achieving quality education and provision of

appropriate education to the citizen are realized through active community participation.

Participation in school management may include resource mobilization as well. The goals of
the education sector development program cannot be achieved within the limited resources of
the government (MoE, 2002). Moreover, active participation of the community in school
management is helpful identifying the root causes of the major problems that the education
system faced in addressing access and quality education. Shaeffer (1994) maintains that issues
like curriculum development, managing resources, sponsoring co-curricular, providing
consultancy service etc could be addressed by involving the community meaningfully
managing schools. In contrast to the earlier policies the current education and training policy
has decided to decentralize the education sector with two major objectives: devolution and
decentralization (Yodet, et, al, 2005). Devolution (giving away of responsibility and authority
to the local people to enable the community to be involved in managing schools) the
devolution of operational planning, budget allocation and control. This will lessen the burden
of responsibility from the government while building capacity at lower levels. Local people
are a better position to guide the integration of the school with the community participation at
lower level will spread among the community awareness of their own capacity to solve
problem they face as well as motivate locale people towards self-mobilization. In the second
place, a decentralized education management system will encourage community participation
in decision-making and enhance accountability at lower level. Lower level management is
also significance to make efficient use of local capacity and resource while increasing

relevance by encouraging flexibility.
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Community participation is considered as an end in itself as a democratic right and a means to
the achievement of suitable development and poverty alleviation Stiglitz, (1997). As a means
of to an end, community participation in education is seen as a way to increase resources,
improve accountability of schools to the community they serve, ensure a more cost effective
use of resources and, importantly, be responsive to local needs. As a result, community
participation enables improve equitable, access, retention, quality and performance of schools

(UNESCO, 2003).

Community participation in school management is likely ensured through their representative.
Community education committees, such as, parent teacher association (PTA) and kebele
education and training board (KETB) are two of the major ones which are established to

ensure real involvement in school management.

It should be; however, noted that the representation of the community in school affairs by
PTA, KETB, or the other community representatives does not guarantee active participation.
To make meaningful community participation in school management, community through
their representatives have to go the extent to involve actively in planning, budgeting,
monitoring and evaluating, mobilizing (the entire community) as well as in decision-making
activities on issues relevant to school effectiveness. To address this needs countries set up

community education committees and established guidelines and directives.
2.5.1 Community Participation in Planning

Planning is " a rational process of preparing a set of decision for future actions directed at
achieving goals and objectives by optimal means" (Sarthory, 1974, p. 9). Planning is,
therefore essential to see the future, see possible problems ahead and make provision on time
(Forojalla, 1993, p. 39). Education planning on the other hand, is the process of educational
development with the aim of making education more effective and efficient in terms of

responding to the needs and goals of students (Musazzi, 1982, p. 119).
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At school level the principal is responsible to plan all activities to be implemented throughout
the year. However, the principal should involve management committees, and PTA by

convene meetings and holding discussion and arriving at the decision for implementation
(Mohanty, 1990, p. 30).

2.5.2 Community Participation in Decision Making

One of the areas that the schools need to participate the community is decision making. It is a
selection of a course of action among alternatives; which can be taken by individual principal

or by participating other concerned (Weihrica and Koonth, 1993, p. 198)

The community wants to become involved and want to know the rationale before school
decisions are made parents and community member become offended if the school arbitrarily

makes decisions that directly affect them (Bagin and Donald, 2001, p. 145).

Therefore, the school principal has to participate the community in areas that concern them.
Community participation in decision making serves as a political model as well as a strategy

for tapping additional local resource for education (Kennedy, 1979, p. 19).
2.5.3 Community Participation in Resource Management

The school is a social institution created to serve the community. To run the school
effectively, financial, material and human resources are very important. Education is an
expensive endeavor that requires a largest share of a countries resources. Resources are,
however, always scarce. On the other hand, population changes and the demand for education
go up and cost of education rises from time to time. Due to this, educational system in many
countries is caught in a financial shortage; their further expansion was hampered by
inadequate funding (UNESCO, 1988, P. 89-90). This calls the participation of community in
financing the education system that is beyond the capacity of the government (Coombs, 1985,
p. 138). According to UNESCO (1985, p. 24). The participation of the community in
financing schools takes there forms (monetary contribution), contribution in kind and in the
form of free labor. To run the school effectively, the use of these resources should be

managed effectively, both by the school as well as the community. This is because the
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availability of finance and resource by itself does not bring any attainment of quality of

education without efficient use through appropriate financial management.
2.5.4 Community Participation in Monitoring and Evaluation

Successful school improvement is linked to systematically planned and executed monitoring
and evaluation process and financial outcomes (Stoll and Fink, 1996, p. 53). Monitoring in
this case is the continuous or periodic process to review and gather information by
management about an activity or program on a continuing and systematic basis to ensure that

action are implemented according to plan (Aspin Wall and et. al, 1992, p. 48).

The purpose of monitoring, therefore is to achieve effective and efficient performance by
providing feedback to management. This enables to improve operational plans and take timely
measures in case of short falls constraints. Therefore, it has to be conducted by responsible

body (Stoll and Fink, 1996, p. 54).

On the other hand, evaluation is a process for determining systematically and objectively, the
relevance, efficiency, effectiveness and impacts of an activities in the light of their objectives
(Aspin Wall and et. al, 1992, p. 50). The representatives of the community who are
accountable to the people who elect them to participate in monitoring and evaluation are the

school committee/board and PTA (Robore, 1985, p. 24).
2.6 Areas of Community Participation in School Management

In Ethiopia, the role of community in educational provision has been placed at the center of
the design (FDRE, 1994) and implementation of the country's education and training policy
(FDRE, 2002). The policy mandates the whole society to support the course of educational
provision in various ways (Ibid). The local communities are encouraged to support the
government with existing local resources in order to meet the resources needed to finance and

to manage the growing demand for educational opportunities.

In the ESDP community participation in support of the implementation of the program is
defines as “a development strategy in which the beneficiaries are active participants at all

stages of the development and execution of a project - from identification of a project,
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selection of a site, supervision of work and provision of labor to appropriate utilization,
management, and maintenance of the final product” (MoE, 1998, p. 14). This was intended to
increase wider sensitization, awareness and inclusiveness in development efforts, efficiency in
implementation, local capacity building, and assurance of sustainability (Ibid). To these ends
strategies are designed at regional levels regarding how communities are supposed to
participate in management and finance of education. The government provides teachers,
salary and other operational costs, curriculum, textbook, management and supervision.
Communities are encouraged to participate in management and share in the cost of school
operation and development. In Oromia Region communities are supposed to participate in

eight aspects of education:

School finance — refers to participation in construction of new schools, maintenance and

expansion of existing ones, and filling internal inputs like chairs, tables and others.

School based research activities — involves participation in studies that are intended to find

solutions for retention, drop out, absenteeism, investigation of student discipline ... etc.

Educational quality improvement — this involves making and supporting schools and teachers
to improve their performance, direct or indirect follow up and attendance of teachers and
control of performance of headmasters, encouraging and making student to concentrate on

their academics ...etc.

Promoting girls’ education — this involves participation in tackling and solving parental and

social factors that hinder girls” from education and promoting their enrollment.

Preparation of learning materials- this involves participation in preparation of learning
materials for basic education according to the local socio-economic and cultural context so

that the materials can be easily understandable by children.

Support and help to solve problems of teachers, socializing teachers with the community such
as through making local social self-help association and providing security and safety

especially for female teachers.
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Strengthening community-school relationships through sharing constructive ideas for schools

on the part of community and participating on community life on the part of the school.

Identifying and providing apprenticeship areas in order to practically train TVET trainees and

others.

2.7 Factors Affecting Community Support in School Management

In the literature it is possible to find many factors that could affect community participation in
educational management. The level of community participation attainable at any given time is
affected by economic conditions of community, existing political and institutional
arrangements, and social and cultural condition (Adam, 2005; Shaeffer, 1994). Shaeffer
(1992, as cited in Uemura, 1999, p. 10) in his attempt to find factors that affect community
participation in formal education, he observed community participation to be lower in socially
and economically marginal populations. In these segment of the society, Shaeffer had
investigated fewer appreciation of the overall objective of education, a mismatch of what they
expect schools to be and what the schools were doing, a thinking that provision and
management of education is the task of the state, and lack of knowledge of the structure,
functions and constraints of school as well as the realization that collecting the benefit of

better education takes long time.

The existing institutional arrangement is another factor that affects community support for
educational management. Decentralization is the major condition that is supposed to increase
participation but not all stakeholders in education accept and participate at an equal level
(Welsh & McGinn, 1999). In decentralization of education resistances from teachers are often
cited for obstructing community participation in educational management. Teachers expect
that community participation in schools will increase accountability and control on them, and
lose freedom if the community gains power over school decisions (Uemura, 1999). On the
other hand, Uemura argues that all parents do not get involved in education because parents
have different understanding about schools and consequently they could think that they have
no control over school, may not want to talk to and interfere into teachers business. The cost

and benefit of supporting education is another detrimental factor for community participation
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in education. When the cost of supporting schools outweigh the benefits of education, it is

unlikely for community to participation to advance (Uemura, 1999; Watt, 2001).

Another challenge related to institutional arrangement is weakness that could happen on the
part of school management committee due to lack of incentive for the service they render for
a school. Concerning this factor, Aviner (1980, p. 125) argues that members of school
management committee most likely develop apathy, lose commitment and/or become half
hearted over time because of lack of incentive for coordinating community participation

which Aviner characterized it as time consuming and energy draining.

Shaeffer (1994, p. 25-27) on his part submit other factors that affect achieving higher level of
participation in participator approach to development in general and in education in particular.
These includes: heterogeneity of community; capacity to afford cost of participation required
in participatory development and collaboration activities; the need for new and complex
managerial and supervisory skills, attitudes, and behaviors; conflict of interest between goals
of participation and political agenda; individual and institutional inability and resistance to

accept the change and administrative obstacles.
2.8 Approach to Community Participation in Educational Management

Higher level of community participation is an evolutionary process that goes up from the
lower level of participation to higher level with different speed and outcome at various level
of governance (Shaeffer, 1994). Participating communities vary from place to place;
nevertheless, they have some shared features (Reid, 2000): First, many peoples in the
community are involved and not just an elite. Second, involvement is open for all groups,
responsibilities are shared within the community, and ideas and talents are treated equally.
Third, activities are carried out openly and publicized widely so that everyone gets informed.
Fourth, all individuals are welcomed regardless of color, age, race, past membership, level of
education, occupation, personal reputation...etc. Besides, the members do not sit passively
and wait for others to take the initiative; rather everybody involves and provides their support.
Fifth, citizens are encouraged to offer or contribute their best for a common good. Finally, the

communities operate with an open minded; they are not externally influenced by anybody;
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and leaders do not champion their own personal interest rather they focus on high quality

democratic decision-making process.

Certain minimum requirements must be in place for transformation to such a good practice.
These fundamentals include collaboration and partnership with different actors in
development and the encouragement of new norms, creation of new mechanisms and
strategies, and developing new knowledge, skill, and attitude (Shaeffer, 1994). According to
Shaeffer, establishing three supplementary conditions leads to transformation in higher level

of community participation. These are discussed in the next paragraphs based on Shaeffer
(1994).

First, transformation into higher level of community participation requires developing social,
political and cultural norms. This again requires: a) openness and adaptability of individuals
and institutions i.e. the national political and cultural environment, education system and
school openness and adaptability to change, to ideas, to the outside world and to new ways of
doing things. b) A consistent system wide commitment and support to collaboration,
participation and partnership especially of community, and ¢) Greater professional and social
autonomy and empowerment both down to lower level of a system, especially at the school

level and out to other actors, at the community level.

The second condition that leads to transformation into good practice of community
participation is developing mechanism for collaborative structure and organizations. This
could be possible: a) when the norms developed for individual and institutional are accepted
at all level of the bureaucracy. b) When there is government intervention and support,
adaptive and flexible hybrid, and existence of understandable objectives and shared vision of
a program at hand, and clear, systematic and consistent guidelines concerning participation
and collaboration. ¢) When there is horizontal relationship within and between bureaucracy
and different actors at all levels in the educational system. Certain factors need precaution as
they could affect the benefits that could be realizable from collaboration with different
stakeholder. These include, individual and institutional jealousies; competition over scare

government resources and external funding; the desire to develop once own innovation; and
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differences in the professional languages spoken - language of the researcher and the policy

maker.

The third condition that could lead to transformation into good practice of community
participation is setting policy, procedures and guidelines at both national and provincial level.
This requires: a) setting policy and guideline for directing the functions and responsibilities of
school management committees and communities and this could enhance collaboration at
micro level of educational system. These committees play the role of building collaboration
and partnership within and across schools; between students, parent, other communities and
the school; and between communities and/ or among the wider society. b) Setting specific
legislation, policies, procedures, and guidelines relating to the function and responsibilities of

organization at the provincial and national levels to enhance collaboration at the micro level.

Lastly, transformation in to good practice of community participation needs changing
knowledge, attitude, skill and behaviors. This could be enhanced through providing training
that can produce new capacities, roles and values focusing on developing the basic norms that
contribute to greater collaboration with different actors internal and external to school as well

as developing the ability to focus on both the inputs and outputs.
2.9 Effects of Community Participation in School Management

There are strong claims that community participation can lead to improved school
performance (Bray, 2001; Muskin, 1999; Shaeffer, 1994; Watt, 2001). Many educators who
have worked in the field of community participation have analyzed and illustrated increase in
school performance from different settings. However, the strategies are not universally
applicable because the practical outcomes are often particular to a specific context and
conditions (Bray, 2001; Shaeffer, 1994). Despite this fact collaboration and partnership in
education can lead to increased resource for education; more effective and relevant education;

greater equity, demand and acceptability of education (Shaeffer, 1994).

There are some prominent community-state partnership experiences, one of which is the
Escuela Nueva (New School) program in Colombia (Colbert, 2009, p. 1-8). The program is

government initiated student centered multi-grade teaching program for rural children.
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Parents. teachers and the community are the real actors in educational management. The
model is known for achieving both positive quantitative and qualitative results. The program
improved student active learning and study habit, reduced student repetition and dropout
rates. It has also improved self- esteem, democratic and civic behavior. Students under the
program achieved high scores in language and mathematics in the third and fifth grades. Later
this program has been reproduced at national level and in to other countries including Latin

American and some African countries with a careful study, planning, implementation,

management and monitoring.

Other writers submit their evidence and explanation regarding the effects of community
participation in educational management. Bray (2001) notes that community participation
increase sense community ownership and a better understanding of the true nature of the
educational problems facing a country. He states that community participation contributes to
improvement in education through improving student recruitment, retention and attendance;
improving teachers’ performance and condition of their service; and enhancing equity.
Similarly, Uemura (1999) submits that community participation in education ensures
optimization of the use of limited resources; development of relevant curriculum and learning
materials; identifying and addressing problems that hinder the development of education;

realization of democracy; and improvement of accountability.

The effect of community participation in Ethiopia would not be different from these
experiences. In Ethiopia, past studies conducted where community participations initiatives
were promoted through NGOs are known for increasing efficiency of educational resources,
increasing enrollment, and improving equity (Muskin, 1999; Swift-Morgan, 2006). In the
target areas of this study, however, there are no prior studies that have been conducted to trace

past effects and challenges of community participation in educational management.
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CHAPTER THREE: THE RESEARCH DESIGN AND METHODOLOGY

This chapter covers the method of the study, the source of data, the sample size and sampling

techniques, the instrument of data collection and procedure of data analysis.

3.1 The Research Methodology

The purpose of this study was to explore the status, roles and challenges of community
participation in school management and the perception of members of the association. To this
effect, a descriptive survey design with a mixed method of data collection and analysis
employed to conduct this study. This method enabled the researcher to gather data from PTA
members, department heads and student councils on the status, challenges and roles of
community participation and it enables to draw conclusion based on the facts obtained from
respondents. Kumar, (1996) states that, descriptive survey is concerned with the systematic

assessment of a situation, practices, problems, phenomena, and programs.
3.2 Sources of Data

Table: 1 Name of schools and number of sample respondents

Type of sample | Name of schools and sample size
respondents Shashemene sec. | Millennium sec. | Kuyera sec. | Total
school school school respondents
PTA members 7 7 7/ 21
Department heads 10 9 9 28
Student councils 2 2 2 6
Unit leaders D 2 2 6
Community members | 5 4 4 13
KETB members 1 1 1 3
CAEO head - - - 1
Principals 1 1 1 3
Total 28 26 26 81
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The subjects of the study were some selected governmental secondary school PTA members,
department heads and student councils. The study uses primary and secondary source of data.
Primary data sources were Secondary school PTA members, department heads and student
councils, unit leaders, KETB members, community members and City Administration

education office head. The secondary data were collected from documents, manuals, PTA

meeting minutes and files.
3.3 Sample and Sampling Techniques

Shashemene City Administration has 6 government secondary schools. From these total,
3(50%) secondary schools were selected on the basis of simple random sampling technique
that was used to give equal chances for the selected samples. In the selected sample schools
there were about 21 PTA members, 28 department heads and 6 student councils were found.
They were taken as whole, 55(100%) by using purposive sampling that is why they are
believed to be “information rich™ more than anybody concerning the overall district level and
school level community participation activity respectively. In addition to this , from each
selected three schools 2 unit leaders totally 6(100%) was participated in the focus group were
selected using available sampling technique because all of them are found in the school and 3
KETB members were selected using purposive sampling techniques because information
richness. While, 13 community members are randomly selected by using lottery sampling
techniques because to give equal chance. On the other hand, semi- structured interviews were
conducted to obtain relevant and exact information, and authoritative views from 1 City
Administration education office head and 3 school principals, were selected using purposive

sampling techniques.
3.4 Data Collection Instruments

To collect both quantitative and qualitative data relevant to the study, the instruments were

employed with different groups of respondents.

I. Questionnaire

A questionnaire consisting of two parts based on the information obtained from the review of
related literature was prepared and administered to participants.
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e first part of 1 . Y4 - Lo
The first part of questionnaires Inquired general information and characteristics related to the

respondents backgrounds. Altogether, the first part contained different points that serve as

independent variables that identify sex, age, marital status, educational level and occupation

which have no direct relation with the study. The second part consisted of 54 scale type close-

ended items and 8 open ended items all of which are meant to elicit responses from the

sample schools relating to their opinion about the status. challenges and roles of
community/PTA activities and encountered while trying to discharge their responsibilities as
part of school management. Each of the 54 close ended items was rated over five point Likert-
type scale ranging from strongly disagree (1 point) to strongly agree(5 points). Sometimes the
scale ranged from very low (1 point) to very high (5 points) depending on the nature of items.
The overall items in the questionnaires' were categorized in to four subscales which measured
current accomplishment, areas of community participation, contributions made so far as well

as factors affecting the participation of community and their representatives.

II. Interview

Semi-structured interview was the main data collection instrument for this study. According
to Bryman (2008, p. 699), a qualitative interview refers to a process in which “the interviewer
has a series of mostly general questions that are in the general form of an interview guide but
in which the interviewer is able to vary the sequence as well as ask further questions in
response to what are seen as significant replies”. Interviews serve to get insight into things
that cannot be observed directly such as peoples experience, knowledge, feeling, attitude,
perspectives, activities that happened in at some point of time, how people organize and

define their activities or the world through questioning them (Patton, 2002).

A semi-structured interview is used based on the above arguments in order to get perspectives
of peoples to develop understanding of the issue at hand with the required level of flexibility.
This attribute has helped the interviewer to change the sequence of questions and to be
curious about things not fully understood on previous interviews. The face-to-face interaction
has helped to get into both verbal and non-verbal communication - through reading the
interviewee non-verbal expressions. It has also provided the opportunity to ask and get

clarifications for questions depending on the interviewee interest to add more explanation. At
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both the City Administration and school level, interviews guides were prepared before the

interviews were conducted. The interview sessions were tape recorded.

II11. Focus Group Discussion

Focus group discussion was the other data collection instrument used for data collection. The
participants of focus group discussion were 13 household heads and 3 KETBs members were
organized and discussed together and also the 6 unit leader teachers were discussed together.
The FGD was used with the expectation that when people are questioned in-group they will
bring idea that they think important and significant, argue on it, clarify it, modify it and they
may challenge each other. This creates advantageous to get factual understanding of issues
and to filter incorrect ideas from the focus group discussion. The FGD were intended to get
understanding of how community participates and view their participation in educational
management, to probe their knowledge and perspectives for holding a certain views and to
enhance community participation in educational management. The FGD were conducted
based on guides prepared before the session and the views were tape recorded. In addition,
short notes were usually taken while the discussion to get into none verbal expressions and for

memorizing views that needs further explanation.
IV. Document Analysis

This guide consisted of 9 items which guided the attention of data collection during document
analysis (see Appendix K). The guide consists of items, which focus on the availability of

PTA work plan, training manuals, meeting minutes, work procedures, periodic activity.

Pilot Testing of the Instruments

The questionnaire was administered to 8 PTA members, 2 student councils and 10 department
heads working in SHCA Preparatory School purposively, just to see if the instrument works
well. It administered to the same respondents twice with an interval of 1 week to check its
reliability. Split halve formula was applied to calculate the reliability coefficient of the
questionnaire. The correlation between the scores of the first and second administration
showed which was high. Therefore, the researcher decided to use the questionnaire for actual

data collection because it was reliable. The clarity and relatedness of questionnaire checked
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by first presenting the draft to friends, colleagues and other people working in the field of

educational leadership. Finally, the questionnaire presented to the pilot study participant.

3.5 Data Gathering Procedures

Questionnaires were distributed for department heads and student councils those who were
able to read and understand English. So that the questionnaire which was developed in
English was translated in to Afan Oromo and then it was distributed for PTA members.
Continuous follow up was conducted to facilitate the feedback and to solve problem

confronted on the process of filling the questionnaires. These questionnaires were collected by

cooperated from school principals.

In addition to the data obtained through questionnaire, face- to- face semi- structured
interview prepared for City Administration education office head and school principals were
also conducted by the researcher himself. And also FGD were conducted with KETB

members, community members and unit leaders.
3.6 Methods of Data Analysis

After the questionnaires were returned, the data collected through questionnaire was tabulated
and the frequency count was calculated in to percentages, mean values and average mean for
analyzing the data. This is because; the research questions were answered through describing
the situation using percentage, frequency and mean values. Finally, the summary of the

findings, conclusions and recommendations were made from the results of the survey.

Data collected through interview, FGD and open ended questions of the questionnaire were

transcribed and categorized under the questions or theme.

Finally, based on the data analysis and interpretations that was made to reach on findings,

conclusions and possible recommendations were given in the next chapter.
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CHAPTER FOUR: PRESENTATION, ANALYSIS AND
INTERPRETATION OF DATA

This chapter deals with the presentation and analysis of data obtained from school PTA

members, Department heads, and Student councils  through questionnaires, interviews

conducted to school principals and CAEQ head, focus group discussion were also conducted

with unit leaders, KETB and community members, and document analysis was conducted.

4.1 Characteristics of Respondents

As indicated earlier, the respondents of this study were PTA members, department heads and
student councils of the selected Government secondary schools of Shashemene City
Administration of Oromia Region. Total respondents participate on the study was 55 which
were made up of 21 PTA members, 28 department heads and 6 student councils. In general
out of the total sample respondents which was conducted on the study 52(94.54%) of
respondents filled and returned the questionnaires properly except 1 PTA member and 2
department heads. 6 unit leaders 3 KETB members and 13 community members also
successfully participate on the focus group discussion and 1 CAEO head and 3 principals held

the interview.

Table:2 Schools, number and types of sample respondents participated on questionnaire

Name of Schools Number of sample
PTA members Department heads | Student councils
Shashemene secondary school | 7 10 2
Millennium secondary school | 7 9 2
Kuyera secondary school 7 9 2
Total 21 28 6
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4.1.1 Descriptions of Respondents’ Characteristics by Sex, Age and Marital Status

Table: 3 Descriptions of respondents’ characteristics by sex, age and marital status

No Type of respondents
PTA members | Department heads | Student councils Total
| Sex Male 15 20 4 59
Female ) 6 2 13
Total 20 26 6 S2
% Age <20 yrs - - 6 6
21-30 yrs 2 6 - 8
31-40yrs [ 10 14 - 24
>41 yrs 8 6 - 14
Total 20 26 6 52
3 Marital | Married 14 15 - 29
status Single 6 [ 6 23
Others - - . 2
Total 20 26 6 52

Based on the responses obtained from the respondents, the characteristic of the study groups
presented in terms of sex, age, marital status, educational level, work experience and

occupation. These characteristics exhibited in table 3 and 4.

As can be seen from table 3 of iteml, 15(75%) of PTA members, 20(76.92%) department
heads and 4(73.33%) of student councils were male respondents. However, female
respondents were accounted only 5(25%) of PTA members, 6(23.08) department heads and
2(26.67%) of student councils respectively. The above data reveals that women's involvement
in different school management positions were low as compared to their male counterparts.

The low proportion of females participation in management of schools might be due to male

dominance.
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In the same table item 2, indicate
i » indicated that the age distribution of the respondents in the study.
ag ange 3
-, ge range of the respondents fall on almost all level of ages, and this
impl € compositi i ,
p position might play a decisive role to address the needs of the school

community in managin i
: ging their schools through commitment and experience sharing each
other.

Ite‘m 3 of table 3, depicted about the marital status of the respondents. Accordingly, 14(70%)
of PTA members and 15(57.69%) of department heads and none of student councils were
married. This accounts 29(55.76%) of the total respondents. This indicated that almost half of
the PTA members and department heads had family commitment. This might indicates that
PTA members and department heads had interest on child learning and school leadership.
Therefore, the PTA members and Department heads expected to increase their participation in

roles of school management actively through providing convenient time, place and training

opportunities.
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4.1.2 Descriptions of Respondents’ Ch

Experience and Occupation

Table: 4 Descriptions of respondents’

experience and occupation

aracteristics by Educational Level, Work

characteristics by educational level, work

No Type of respondents
' PTA members | Department heads | Student councils | Total
] Educational | Illiterate - % E -
level I -4 grade |2 . 3 2
5-8grade |3 . - 3
9-12grade | 7 = 6 13
TTI . - 5 f
Diploma - - - =
First degree | 8 22 - 30
Masters - 4 - 4
Total 20 26 6 52
2 Work <35 yrs - - 6 6
experience e 5 7 < 12
16-25yrs |6 9 - 15
> 26 yrs 9 10 : 19
Total 20 26 6 52
3 Occupation Farmers 7 - = 7
Merchant 5 . 3 >
Teachers 8 26 = 34
Students - = 6 6
Others - = . =
Total 20 26 6 22

Concerning educational level, the data in table 4 of item 1 revealed that:- of the total

respondents 4(7.69%) Department heads were second degree holder, and 8(15.38%) PTA

members, 22(42.30%) Department heads were first degree holders. Whereas,2(3.84%) of PTA

members were grade 1 — 4 and 3(5.76%) of PTA members were grade 5 — 8, while 7(13.46%)

of PTA members and 6(11.53%) of Student councils respectively were grade 9-12.
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‘rom the above analysis. it i e
Fr dLYSIS, 1L1s possible to understand that PTA members could enable read and

verly, so they co = i
: i y could understand their responsibilities from different manuals and
directions besides providing training programs to buil

write proj

; . . d their capacity that enable them play
major roles actively in school management.

In the same table item 2, indicated that the work experience of the respondents in the study.

The data shows that work experience range of the respondents fall on almost all levels, and

this implies that the composition might play a decisive role to address the needs of the school

community in managing their schools through commitment and experience sharing each

other.

[tem 3 of table 4, presented about occupational status of the respondents. Accordingly,
7(13.46%) PTA members were farmers while 5(9.61%) of them respectively were merchants.
Moreover, 8(15.38%) of PTA members and 26(50%) Department heads were respectively

teachers, while 6(11.53%) of Student councils were students.

Thus, it would be possible to assume that decision-making and other school improvement
programs for PTA members would be easy if these working forces were committed.
Furthermore, the majority of respondents about 40(76.92%) were teachers, and students.
Therefore, they are assumed to have better understanding about teaching-learning process
rather than the farmers and merchants. Therefore, their help may change the other members'

attitude to enhance community participation in education.

4.2 PTA Roles in Management of Secondary Schools

4.2.1 Response on the Current Status of PTA Roles in School Management
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Table: 5 Response on the current

status of PTA participation

e
No | ltem Category | Response of PTA roles WM
PTA members [ Dept. heads ncils
_ (No o NOP - Iit(t:dent ci/:
Build consensus SA 6 La)_*— i 384 3333
about school goals | A T = = 38.46 3 5(3)_
and priorities UD T“'m 5 '
— 2 769 |1 16.66
SD S = : :
Total 20 100 26 100 6 100
Mean scores 4.15 4.46 4.16 4.31
%) Strengthen parent, SA 3 15 4 1538 |- 2
teacher and student | A 7 35 ) 30076 13 50
Relation UuD 4 20 5 1923 |2 33.33
D 6 30 9 34.61 1 16.66
SD - - z z A :
Total 20 100 26 100 100
Mean scores 335 3.27 3.33 3.31
3 Make sure that SA 10 50 12 46.15 2 33438
principals and teachers | A 6 30 9 416N |7 383133
are discharging their UD 3 15 3 IIESRENIE= -
duties and D 1 5 2 7.69 | 16.66
responsibilities SD - = z = | 16.66
properly Total |20 100 26 100 6 100
Mean scores 4.25 4.19 315 4.13
4 Advice all students | SA 8 40 10 3846 |2 33133
using parents day to | A 9 45 1] 4230 |3 50
disseminate about UD 3 15 3 BESS N 16.66
what dos and don'ts | D = - 2 7.69 - -
in school quarterly | SD - X B - B
Total 20 100 26 100 6 100
Mean scores 4.25 4.11 4.17 4.17
5 Create conducive SA 12 60 5 1923 | 1 16.67
environment for A 3 15 11 4231 |3 50
effective teaching uD 2 10 5 19.23 | 1 16.67
learning process D 3 15 5 19.23 | 1 16.66
SD = - - g % g
Total 20 100 26 100 6 100
Mean scores 4.2 3.62 3.67 3.85

37




it is shown on table 5 {
AS 5 and 6, some slatements were listed about the current status of PTA

lhen, PTA members, Department heads and Student

s were asked to rate
0 rate those statements based on their level of agreement by using 5
rating scales,

participation in school managemen.

council

like St _
. rongly Agree(SA), Agree(A), Undecided(UD), Disagree(DA) and
Strongly Disagree(SD). However, these are scales condensed in to Agree (A), Undecided

(UD) and Disagree (DA) to analyze the data presented on the tables. On the other hand, the

mean scores and weighted means from the data analysis interpreted as follows: above

moderate or high (> 3), moderate value (= 3), and below moderate value or low (< 3).

As it could be observed from the above table (table 5 of item 1), respondents were requested
to rate level of consensus that built about school goals and responsibilities. Thus, the majority

of the respondents about 46(88.46%) were highly agreed and agreed on the stated item while

6(11.53%) of respondents moderate. Moreover, the mean score of the most groups were
above moderate value. Therefore, depends on the above analysis, it is possible to conclude

that PTA members were built consensus about school goals and priorities.

[n relation to item 2 of table 5, the respondents were requested to rate the level of their
agreement on PTA status on strengthening parents and teachers' relation. Accordingly,
25(48.07%) of the total respondents rated agree while 16(30.76%) of them opposed the idea.
The mean scores of PTA, principal, vice principals, teacher, student and parents responses
were 3.35, 3.27, and 3.33 respectively; with the weighted mean score of 3.31. This indicated
that the agreement level of the total respondents were moderate. From the above analysis, it is
possible to understand that the PTA status on strengthening parents and teachers relation were
satisfactory. However, this implies that the PTA is required to make more effort on promoting
the relationship between the stakeholders since it is basic elements for progressing teaching

learning process.

Regarding table 5 of item 3, also illustrates that the role that was played by PTA currently on
making sure whether principals and teachers are discharging their responsibilities properly or
not. Thus, the majority of the respondents about 41(78.84%) agreed on the stated item while
5(9.61%) of the respondents were disagreed. Moreover, the mean score and mean value of the

most groups were above moderate value(x>3). Therefore, depends on the above analysis, it is
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possible to conclude that PTA curren status we

e s i re above moderate value. This indicated that
respondents agree
the resj g that PTA had a Program to check or evaluate whether principals and

teachers discharging their duties an responsibilities in schools

As depicted in item 4 table 5, a considerable number 43(82.69%) of the respondents agreed

TA members i :
Ciabk advice all students by using parents day or other ways to disseminate their

school rules and regulations quarterly. However, 2(3.84%) of respondents rejected the idea.

Moreover, the weighted mean of the three groups rated 4.17. From the above discussion. it

can be conclude that the agreement level of (he majority of respondents indicated that the

PTA current status on this item was above the moderate value. This indicates that PTA

members are actively advice all students by disseminate the rules and regulations of their

schools in better way.

Under item 5 of the same table, the respondents asked to show their level of agreement on
participation of PTA in creating conducive school environment for effective teaching-learning
process and parents' participation in school management. The existence of favorable school
environment for participation of parents is the primary thing to have meaningful participation
in school management (UNESCO, 1985:45). Accordingly, 35(67.30%) of the respondents
agreed while 9(17.30%) disagreed on the stated item. Moreover, the weighted mean score of
this item rated 3.85 (above moderate). This implies that the majority of the respondents

perceived as the PTA current status on the stated item positively.

Responses to the interview questions also indicated that the participation of PTA was positive.
Therefore, as to create conducive school environment for teaching-learning process, the
principals, CAEO heads, and focus group discussion indicated that PTA participation in
school works and support was improving and increase resources and efficiency in their use.
For instance, community contribute in terms of money, built new and additional class rooms,
laboratories, libraries, latrines, rehabilitating old buildings, and harvesting farms, providing

references and increasing safety and security of school particularly for girls to make feel them

free and comfort.
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Table: 6 Responses on the current

status of PTA participation

Mean scores

W C R I
No [ Ttem Category Response of PTA roles WM
| PTA members | Dept. heads | Student councils
1 | Motivate model ‘E\\% :f()) T:O e NN B
teachers, parents and —K\T— o - :‘Z.B o 33.33
students through UD B : I().g 2 88135
providing different ;[T““_———‘ . 1 15' I Lo:06
kinds of rewards SD = = : Al | 16.66
Total 20 [100 26 [ 100 |6 100
Mean scores s 3.69 3.83 3.92
2 Create awareness, SA 3 40 2 14615 |1 16.66
motivate and convince A 6 30 5 1923 13 50
the c.:o'mmunity for ) 4 20 7 12692 11 (6766
participation D ) 0 I 384 I 16.66
SD - - B : : .
Total 20 100 26 | 100 6 100
Mean scores 4 3.96 3.66 3.94
3 Supervise any type of SA 8 40 8 30.76 |1 16.66
construction A 9 45 10 | 3846 |2 3335
uD - - 5 192235189, 33.33
D 3 15 HE538 1 16.66
SD - - 8 - = -
Total 20 100 26 | 100 6 100
Mean scores 4.1 3.88 3.5 3.92
4 To what extent do you VH 2 10 9 34.61 |1 16.66
agree that PTA is H 7 35 8 30.76 |3 50
accountable to parent M 8 40 9 34.61 |2 3384
teacher and student L 2 10 - - - -
conference VL I 5 - - - -
Total 20 100 26 | 100 6 100
Mean scores 3.35 4 3.83 BT
3 To what extent do the VH 7 35 7 E2 61028 D) 33.33
principal encourage PTA | H 6 30 12 || aXoli || 2 33.33
through sharing leadership | M 7 35 782 65 DD 33.33
and decision-making in L - = g 5 c S
school programs VL = : z = = 2
Total 20 100 26 | 100 100
4 4 4 4
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it could be observed f; :
As | from the aboye table 6 of item 1, the respondents were requested to
reveal their agreement level of current st

atus of PTA in school activities such as motivating

arent ~
| p' s and students through providing different kinds of rewards.
Accordingly, a considerable number of 38(73.07%

model teachers,

) respondents agreed that PTA members

ere motivate model teache B
e del teachers, Principals, students and parents through providing different

kinds of rewards. However, 5(9.61%) of respondents disagreed. Moreover, the weighted mean

of the five groups rated 3.92. From the above presented and analyzed data, it is possible to

interpret that PTA current status on motivating the model teachers, parents and students

through providing different kinds of rewards were above moderate level or high.

As presented in the above table (item 2 of table 6) concerning create awareness, motivate and

convince the community for participation in school management the respondents were

revealed a considerable number of 35(67.30%) responses agreed that PTA members create
awareness, motivate and convince the community for participation in school management.
From the above presented and analyzed data, it is possible to interpret that PTA members
create awareness, motivate and convince the community for participation in school

management.

From the focus group discussion conducted, local communities mobilized and organize to
participate in development activities in their localities willingly without obligatory rules and
enforcement mechanism based on their interest, understanding and belief, schools tell
community this and that problem and the assembly decide the level of participation

voluntarily.

In item 3 of table 6, illustrated that the roles were played by PTA members in supervising any
type of construction in the school was perceived by 38(73.07%) of the respondents were
agreed. The weighted mean for this item was indicated 3.92. This indicated that the majority

of the respondents perceived that the current status of PTA in this item was accepted and

actively participate in supervising any type of construction.
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Regarding item 4 of table 6, the

res indi
pondents indicated the level of their agreement on whether

ache C
| er conference (assembly) or not. Accordingly, the majority
of the respondents responded above the moderate

30(57.69%
3.73(above

PTA is accountable to parent-te

| : level. This accounts the total sum of
respondent i
pondents. The weighted mean for the three groups of respondents found to be

moderate). Thi
rate). This assured that PTA accountability applied for the assembly of
parent—teacher.

el i -
From the interviews conducted, also accepted positively by the interviewees. They suggested

: N _ _
that since PTA governed under umbrella of parent-teacher assembly, evaluated to indicate the

strong and weak side of PTA and obliged to present reports about the whole activity of the
school to the assembly. They claimed also if the members of the PTA were not committed,

the assembly has a mandate to replace them by new members. Therefore, this all indicated

that PTA was accountable for this body.

In item 5 of table 6, the respondents requested to show their views on the extent of principals'
encouragement and support to PTA through sharing leadership and decision making in school.
Accordingly, of the total respondents 36(69.23%) were agreed and 16(30.76%) respectively
rated medium. However, the level of encouragement and supporting the PTA members were
still need continuous effort in order to participate actively in management and decision

making of school improvement.

From the above discussion, it can be concluded that the level of encouragements and supports
provided by the principals in empowering PTA were medium. Therefore, the principals
should invite PTA in main decision-making activities to enhance transparency among all

stakeholders and to create.
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able: 7 Responses on N
i ot g.Overnance Position of PTA, the application of decentralization,
representation and creation of shared vision in school
S

No | Item ‘_\\\ﬁ—d‘?\_M
egory | Responses of PTA Roles
PTA Department | Student
members heads councils
- e o No | % No | % No | %
R e s s
o No - - | |3.84 16.66
accountability PTA assembly
LE e 20 [100 [26 | 100 |6 | 100
2 Do you believe that The principle of Yes 17 |8 |23 |88.46 |6 100
decentralization in school management | N 3 15 |3 Haa = 5
is realized properly through
participation of PTA at school level
Total 20 [100 [26 [100 [6 [ 100
2 Representation of PTA membership Yes 18 90 25 K965 15 (S 83.33
covers from all groups of community [ No 2 1OENI 3.84 |1 16.66
background
Total 20 [ 100 [26 | 100 6 100
4 School plan conduct meeting on Yes 16 |80 |24 |92.30 100
convenient time and place for PTA No 4 200 112 7.69 |- =
members
Total 20 100 |26 | 100 6 100
5 Creation of shared vision is providing | Yes 14 |70 |21 [80.76 |5 83.33
through participation of PTA No 6 BORNIES 18.23 |1 16.66
Total 20 | 100 |26 | 100 6 100

As it could be observed from the above table 7 item 1, the respondents were requested to

express their opinion whether PTA is the highest governing body of school under the

accountability of parent teacher assembly or not. Accordingly, a considerable number

50(96.15%) of the total respondents responded positively while the remaining 2(3.84%) of the

respondents replied negatively. From this discussion, it is possible to understand the majority

of the respondents confirmed that PTA is the highest governing body of school under the

accountability of the assembly of parent and teachers.
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rom the interview cond i LI
Fr ucted with Principals, PTA shall be accountable for their action to the

rent-teacher assem : iy _
o PN dCCISIOI]-mak]ng authority, and actively participate by enable

ools to know their
el Weakness and strengths, and check and correct their service delivery

accordingly.

item 2 of table 7 .
In 1t the respondents were asked to rate either a principle of decentralization

lied i
was applied or not in schools as PTA were played decisive role on participating in school

TN NS ) i respondents agreed while 6(11.53%)of them opposed

as decentralization was not realized in schools. The respondents who against the idea that
holds the item suggested that PTA members particularly farmers and merchants devoted time
for their personal business. Although the organization implied that the realization of

decentralization at a grass root level, the implementation though members were not applied

yet with fully commitment as the principle required.

From the above analysis, it can conclude that the majority of respondents believed that
decentralization in schools applied since the management led by PTA. Furthermore, to say
decentralization was applied in schools it should be aimed to engage parents and community
members along with teachers, principals and students by allocating them a major and active

role in school decision-making (UNESCO, 2008: 248).

As indicated in item 3 of table 7,the respondent were asked to reveal their opinion about the
representation of PTA members covers from all groups of community background the
majority of respondents agreed that representation of PTA membership was involved all
groups of community backgrounds positively. This accounts 48(92.3%) of the total
respondents from the document of PTA minutes the composition of PTA was made from

parents, teachers' and the school principals.
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1 item 4 of table 7, the r :
I1 ; - Cspondents also asked to express their opinion whether there was a
plan to conduct meetings on conve

nient time and place regarding participation of PTA

members or not. He

) disagreed even though the number of disagreed groups are low;

i er to realize -alization

in ord decentralization in school management more effort was employed to
ce PTA membe CInat o g

enhan bers participation in meeting by arranging convenient time and place.

From the above discussion, it is possible to conclude that the plan to conduct meetings on

convenient time and place for PTA members were at convenjence

From interview conducted with CAEO head expert, and principals PTA had been

participating at convenient time in identification of school problems and finding their

solutions, school planning and implementation, management and school finance and

evaluation of school performance.

In relation to table 7 of item 3, the respondents were requested convey their opinion whether
PTA participate currently on the creation and provision of a shared vision or not in schools.
Accordingly, the majority of the respondents about 40(76.92%) agreed that PTA participate
currently in the creation and provision of a shared vision in their respective schools while
12(23.07%) of them disagreed. From the above discussion, it is possible to understand the
respondents' agreed in the creation of a shared vision through participating PTA members in
schools was considered as one way to promote their participation. Besides, a considerable

number of respondents stand against the level of participation.

4.3 Major Areas of Community Participation in School Management
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Table: 8 Responses on PTA Particip

ation in planning and decision-making

] [ e s
e Category w/\ roles WM
_%T_A_m_en_LbCi Department heads | Student councils
0,
1 Plan school VH 150 7/(; Tl\]; (;/; = ]:O 06/06 =
activities and H 7 5 . ~0.76 l 16.66
bhget M ENE 2 ; (;9 I I6'66
utilization of SE=a=y 5 [ : :
the year VL [ e D E -
ot 20 100 |26 100 |6 100
Mean Scores 4.7 423 45 4.42
2 Plan different VH 6 30 7 26.92 3 30
activities to H 12 60 I 4230 |2 33.33
work with the M I 7 1538 l 16.66
phoe L 1 1 1538 |- -
community VL _ - 7 5 = =
Total 20 100 |26 100 6 100
Mean Scores 4.15 3.81 4.33 4
5 Plan on how to VH 10 50 10 3846 |2 33133
raise funds by H 6 30 |12 46.15 |3 50
identifying the | M 3 IS kRS flEs 1 16.66
main sources L [ 3 11.53 = _
VL s - = = 5
Total 20 100 | 26 100 6 100
Mean Scores 4.25 4.35 4 4.28
4 PTA participate | VH 15 75 16 61.53 |4 66.66
actively in H 4 20 8 30760880 33.33
decision making | M I 5 2 7.69 - -
of school issues | L - - - - - -
WAL - = - 5 F ¥
Total 20 100 |26 100 6 100
Mean Scores 4.7 4.54 4.67 4.62
5 | PTA determine how | VH |15 75 19 13107004 66.66
resources spent for | H 3 15 4 ['S* B 8|82 33183
the intended M 2 10 I 3.84 i Fi
instructional purpose | L - - 2 7.69 E -
VL - i Z » ©
Total 20 100 | 26 100 6 100
i Mean Scores 4.65 4.54 4.67 4.62
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As presented in table 8, res .
p spondents rated concerning the participation of community/PTA in

nning and decisio i
pla g n making process. Each of the item indicated in different levels of

participation using 5 rating scales like very high, high, medium. low and very low were

dis 4y 852 and 1 : : ’
score nd 1 respectively. The weighted means and mean values obtained from the
OWS: 4.5-5.0 (very high), 3.5-4.49 (high), 2.5-3.49 (medium), 1.5-
2.49 (low) and 0.5-1.49 (very low).

data were interpreted as fol]

Regarding item 1 of table 8, respondents requested to rate level of PTA participation in
planning school activities and budget utilization of the year. Accordingly 75%, 53.84% and
66.66% of PTA members, department heads and student councils rated respectively very high
while 20%, 30.76% and 16.66% of them responded respectively high. This accounts total
number of 46(88.46%) respondents, However, 2(3.84%) of the respondents were rated low
level of participation on the stated statements. Moreover, the weighted mean of the three
groups of respondents was 4.42, so it found between 3.5 and 4.49 (high). Therefore, from the

above data, it is possible to conclude that PTA participation in planning school activities and

budget utilization of the year was high.

From interview conducted with CAEO head expert, and principals PTA had been highly
participating in planning, generating funds, improving teachers and students discipline, and

allocation and use of school resources.

In relation to table 8 of item 2, the respondents asked to express the level of PTA members'
participation on providing plans that consists different school activities to work with the
whole community. Accordingly 30%, 26.92% and 50% of PTA members, department heads
and student councils rated respectively very high while 60%, 42.30% and 33.33% of them
responded respectively high. This accounts total number of 41(78.84%) respondents.

However, 5(9.61%) of the respondents were rated low level of participation on the stated

Statements.
Moreover, the weighted mean of the three groups of respondents was 4, so it found between

3.5 and 4.49 (high). Therefore, from the above data, it is possible to conclude that PTA

participation in planning school activities and budget utilization of the year was high.
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As can be seen in item 3 of (able 8, 22(42.30%) of the total r

d high
while 21(40.38% espondents responded very hig

) of the T _

e I ™ responded high level. This indicates that PTA members were
cipated to .

particip - pe:1 on how to raise funds and income of school by identifying the main

sources. 1he weighted mean of the three groups of respondents was indicated 4.28 that found

a5 i Al
PeEel and 4.49(high). From the above data, it is possible to conclude that PTA

participation on the stated issue was at high level. From interview conducted with CAEO head

xpert, and princi : :
EADS principals and focus group discussion PTA members were actively participate in
decision-making on disciplinary and financial issues

As it could observe from the above item 4 of table 8, the respondents asked to reveal their
opinion regarding PTA members' participation in decision-making of different school issues.
Accordingly, 35(67.30%) of the total respondents rated very high while 14(26.92%) of the
respondents confirmed that PTA members' participation in decision-making was high. This
indicated a total sum of 49(94.23%) of the respondents. Therefore, from the above data it is

possible to conclude that PTA member's participation in decision-making of different school

issues was very high.

Furthermore, from the interview with principals and document observation in minutes of
PTA, it was possible to understand the school decisions made by PTA members' participation
because it indicated the meetings and the chairperson from the parents' representatives rather

than the domination of the principals conducted agendas.

Regarding item 5 of table 8, respondents requested to convey their idea how resources of
school spent for the instructional purposes under the responsibility of PTA. Accordingly, 38
(73.07%) of the total respondents' responses shows that very high participation level while

9(17.30%) of them were rated at high level.

The weighted mean of the three groups also was 4.62. Therefore, from this and the above
data, it is possible to conclude that the participation of PTA in determining how resources
spent for the instructional purposes was very high. Besides, the interview conducted to

principals and the principles that applied in schools assured as this level of participation

indicates what looks like the picture of PTA.
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Table: 9 Responses of PTA participation in resource management

Mean Scores

—
NOR flcem Category | Response of PTA roles WM
PTA members | Dept. heads | Student councils
No | % No | % No %
I Management and follow | VH (o e 1 14230 | 16.66
up the efficient H 7 35 7 2;'92 : 50'
utilization of the M 3 3 3 I ]'53 = 3333
available resources l s e '
3 11.53 | - -
VL - |- 2 [769 -
Total 20 [100 26 | 100 100
e Mean Scores 4.2 3.84 3.83 3.98
5 Deliver reports on how | VH 10 |50 16 |61.54 |3 50
the available resources H 6 30 5 19.23 33.33
are utilized properly to M 3 15 3 e | 16766
the concerned bodies L I 5 7.69 5 T
VL - - - . - 5
Total 20 | 100 26 | 100 |6 100
Mean Scores 4.25 4.35 4.33 4.3
3 Use legal forms of VH HSEREI TS 16 |[61.53 |3 50
revenue and expenditure | H 4 20 8 20176052 3338
M I 5 2 7.69 1 16.66
L n ] 2 » o Z
VL - - - - -
Total 20 100 26 100 6 100
‘ Mean Scores 4.7 4.54 4.33 4.6
+ Monitoring and VH 12 |60 8 AOR7Asy || 2 33.33
evaluating the proper H 6 30 I3IESO 3 50
implementation of the M 2 10 3 FIES3MIN] 16.66
planned school activities | L, - - 2 7.69 - -
VL - - o - 5 2
Total 20 100 26 100 6 100
Mean Scores 4.5 4 4.17 4.23
5 | Monitoring and evaluate | VH 8 40 11 4230 |3 50
the inventory control H 6 30 7 2697818 16.66
tasks M 3 15 6 23.08 |2 88135
L, 3 15 > : 5 5
VL 2 - 2 7.69 - -
Total 20 100 26 100 6 100
3.95 3.96 4.17 3.98
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[ Gather information TS e

about teachers and TF\T‘LE 23.85 |3 50
students as well as give W%LL 50 2 33.33
immediate feedback to T\‘z““}i\— & 16.66
solve the problems _VE_\*‘%\_L_]\_ SIS -
Total MT—W\ 3 i = 7
Mean Scores "“‘4% 200 || I 6 100
| 2 s 433 4.02

NB:-Weighted Mean(WM) Very High(VH), High(H),Medium(Mm), Low(L) &Very Low(VL).
- The weighted means and mean values obtained from the data were interpreted as follows

4.5-5.0(very high), 3.5-4.49(high), 2.5-3.49(medium), 1.5-2.49(low) and 0.5-1.49(very low)

As it could observe from the above table 9 of item 1, the respondents requested their views
about PTA members' participation in managing and following up of the efficient utilization of
the available resources. Respectively 45%, 42.30%, and 16.66% of PTA members.
department heads, and student councils responded very high this accounts 21(40.38%) of the
total respondents while 17(32.69%) of these respondents rated at high level. Moreover, the
weighted mean of the combined three groups was 3.98. This indicated that the PTA members'
level of participation in the stated issue was high. Therefore, it is possible to conclude that
members' of PTA were committed for the responsibility which were given to follow up and
control of school resources in order to ensure whether schools are used properly the available
resources for the academic purpose or not. It also mentioned from the interview with the
principals, most of the PTA members were follow-up how to use the available resources
frequently. They suggested also that PTA members’ participated in inventory programs at the

end of the semester even it was not sufficient.

In item 2 of table 9, the respondents asked to rate that the level of PTA participation in

delivering report on how the available resources of schools utilized properly to the concerned

bodies. Accordingly, the majority of respondents about 42(80.77%) of PTA members,

department heads and student councils respectively replied at very high and high level of

6%) of the total respondents rated low. Moreover, the weighted

(high). It found between 3.5 and 4.49. From the data

agreement. However, 3(5.7

mean of the total respondents was 4.3
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ated above, it 1s possible to conclude (he level of partici
articip

ation in delivering reports about the

atilization of available resources were b gh

i table i
n relation to tab 9,01 item 3, the respondents asked to express their opini £ PTA
2 pinion o

nembers' on using legal forms of revenue and expenditure Accordingly 75%, 61.53% and
. o, : 0

50% of PTA members, department heads and student councils rated respectively very high

hile 20%, 30.76% and 33.339
while ’ ; 252 eilofthem responded respectively high. This accounts total

number of 48(92.3%) respondents. Moreover, the weighted mean of the three groups of

respondents was 4.6, so it found between 4.5 and 5.0 (very high). Therefore. from the above

data, it is possible to conclude that PTA participation in using legal forms of revenue and
expenditure was very high.

As it could observed from the above item 4 of table 9, the respondents were asked to reveal
their opinion regarding PTA members' participation in monitoring and evaluation the proper
implementation of the school planned school activities. Accordingly, 22(42.3%) of the total
respondents rated very high while 22(42.3%) of the respondents confirmed that PTA
members' participation in monitoring and evaluation was high. This indicated a total sum of
44(84.61%) of the respondents. Therefore, from the above data, it is possible to conclude that
PTA member's participation in monitoring and evaluation the proper implementation of the

school planned school activities was high.

The principals, and CAEO head in their interview also mentioned although PTA members
participated in monitoring and evaluation how the planned school activities were properly
implements. Therefore, they underlined these bodies are expected to improve in this area
since it is among one of their responsibilities through comparing the performance of the
school along with it plan .Moreover, monitoring and evaluation should be improved in the

school for the sake of better accomplishment rather than condemning (Kaufman, 1995:114).

As it could observe from the above item 5 of table 9, the respondents asked to reveal their

o : sination i itori d evaluate the inventor
opinion regarding PTA members' participation n monitoring and e y

control tasks of school issues. Accordingly, 22(75%) of the total respondents rated very high

while 14(26.92%) of the respondents confirmed that PTA members' participation in

monitoring and evaluate the inventory control tasks of school issues was high. This indicated
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a total sum of 36(69.23%) of the fespondents. Therefore fi I
2, from the

y S ¢ above data it is possible t
conclude that PTA member's participation in moniloring and | p o)
nd eva

e of school issues were high. uate the inventory control

: item 6 -
According to it of table 9, the respondents fequested to indicate to what extent PTA
members gathered information aboyt teachers and students to solve the problems that faci

. - ' s that facing
them 1n teaching-learning process. Accordingly 37(71.15

: %) of the total five groups of
respondents rated high level while 3(5.779

) of them respectively responded low. Therefore,

from the above data it is possible to conclude that PTA member's participation in gathering

information about teachers and students to solve the problems that facing them in teaching-
learning process was high. To strengthen this point, the principals should respect for the PTA

members idea and opinion to achieve their common responsibilities and increase these

partners' contributions.

Table: 10 Responses on PTA roles in managing discipline

No | Item Category | Response of PTA roles WM
PTA Department | Student
members | heads councils
No |% |No |% No | %
1 | PTA manages discipline of the | VH 12 160 |9 34.61 |1 16.66
school through formulating H 3 SR e s E R lG66E
rules and regulations that M 3 G G ] 16.66
govern all school community L 2 10 |3 1154 (k- i
VL - - - - 5 -
Total - - - - = z
Mean Scores 4.25 4.04 4 4.12
2 | PTA promotes the awareness of | VH S FZ0N FORR 37611 8 5] 16.66
the school community to H 5 |25 |10 (3846 |4 |66.66
disseminate the rules or bylaws | M -+ 20 |4 [5:38818 16.66
of the school in different L 3 15 |3 11.54 | - -
mechanisms VL = z - G B -
Total 20 | 100 |26 | 100 6 100
Mean Scores 3.9 3.96 4 3.94
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As it could observe from the above tab|e 10 of item |

2 . the res . R
about the levels of PTA members’ DArticioas pondents requested their views

pormulating rules and regulations that could govern equally all sc} I
@ school community. PTA
A
members, department heads and student councils

this

i » o 22(42.30%) of the total respondents while

19(36.54%) of these respondents rated at high level. Moreover, the weighted f th
; mean of the

membCI'S 60%, 34.61%, and 16.66% of PT

reSpectively responded very high

combined three groups was 4.12. This indicated that the PTA members' level of 5

: ] : articipation
in the stated issue was high. Therefore, it is possibl

¢ to conclude that members' of PTA were

: Tat _ _
ool discipline through formulatmg rules and regulations that
could govern equally all school community.

participate in managing of sc}

[t also mentioned from the interview with the

principals, most of the PTA members were participate in managing of school discipline

through formulating rules and regulations that could govern equally all school community.

From the interview with principals and minutes of PTA, it was possible to understand that

PTA members' was solved most of disciplinary problems of principals, Teachers and students

they consult before misconduct behaviors seen.

In addition to the above explanation PTA, need to be exerted more on these issues because
successful schools have discipline policies in which misbehavior is clearly defined so they,
students know what conduct is and is not accepted. Therefore, there should a clearly

articulated and enforced discipline policy (Myra and David, 1997:191).

In item 2 of table 10, the respondents were asked to rate that the level of PTA participation in
promoting the awareness of the school community through disseminating the discipline rules
or bylaws of the school by using different mechanisms. Thus, 18(34.61%) respondents of the
three groups rated very high level of participation while 19(36.54%) of respondents responded

high. The weighted mean for the respondents was 3.94 that indicated high level of
participation.

From this, it could possible to conclude that the PTA members exerted more effort to
disseminate or address the discipline policy of the school for all school community to protect
misbehaved conducts through different mechanisms.

munity and their Representatives'

4.4 Major Contributions Made by Com
53



. 11 Responses on communj Sae
Table P unity contributiop in Supporting teaching |
aching learning process
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No | Item Category Response of Community ro]
| PTA members Dept. E:Za.;ios = S : Ly
= ; No | % _N—oh‘ﬁ/\ﬁdem councils
i Realize two way VH T“?——— . R oSN %
communicali;)n ?“T%\Lé\% 2 33.33
between insiders [M 77 T——— 130.77 |3 30
and outsiders of T‘—“;L—T\(;\‘E 3846 || 16.66
the school \/L\hﬁ‘—_‘————g_‘_ 23.080 k= -
Total PO o e 00
Mean Scores [ 323 —\?ZLS i —
5| Improve overall VH i TR : e :
students learning H G 6 2308 13 50'
through the support | M 3 G B AeTs0 e
of community L 5 25 7 2697 |- —
VL . Z = 3 > =
Total 20 100 26 100 6 100
Mean Scores 3.5 3.04 3.83 3.31
3 | Maximize VH 7 35 8 SO N2 33.33
sustainability of H 5 25 7 26.92 |2 13933
teaching learning M 3 15 8 3077 |1 16.66
process through It 5 25 2 769 1 16.66
availability of resources | v | - = 1 ANE (= Z
Total 20 100 26 100 6 100
Mean Scores 3.7 373 3.83 3.73
4 | Decrease students VH 6 30 6 23.08 |2 33.33
drop out and H 2 10 9 34.62 | 1 16.66
repetition rate M 6 30 4 15.38 | | 16.66
L 6 30 5 10280182 33.33
WL = - 2 7.69 - -
Total 20 100 26 100 6 100
Mean Scores 34 3.46 35 3.44
S | Increase VH 8 40 7 2692 |2 33.33
effectiveness in H 5 25 9 SO S0
implementation of | M 5 25 8 30.77 | | Loe6
school programs | L 2 10 2 Lo s 3
VL - ¥ i
Total 20 100 26 100 6 , 17100 -
I Mean Scores 3195 3.81 . .




As indicated item ['oftable 11, the fespondents requested ¢
>4 10 conve

realizing of = ; y the level of achie
made on realizing of two-way Communicationg between insid evements
inside

. ; e : s and outsiders of
pecause of community participation ip school Mmanag 21001
ement.

respondems 30%. 30.77% and 50% of PTA g i Accordingly, of the total
; ; : ’ ment
ated respectively high while 5(9.62%) of {

accounts total number of 22(42.319,

heads and student councils
1€m responded respectively very high. This

) respondents, Accordingly, 21(40.38%) and 9(17.31%)
respondents were responded respectively medium and low this accoy t
nts

30(57.69%).

total number of

Moreover, the weighted mean was medium (3.35) since, it was found to be between 2.5 and

3.49. Therefore, it is possible to conclude that PTA members' effort in realizing the two-way
communication between the school and community indicated at medium level. To reach better

than this level, findings from other scholars suggested either that school-community

pannership appropriated only when there is two-way communications between the insiders

and outsiders of the school through directly or their representatives like PTA (Wong and
Cheng, 1995:105).

From the interview with CAEO head and principals, and focus group the respondents
indicates that PTA employ different strategies for realizing two-way communications between
the school and community. The two most common strategies that used in schools are school
festivals and parent-teacher assembly (parent days). Besides, on its accomplishment, there

were inconsistencies and PTA members exert more effort on its success.

As presented in table11 of item 2, the respondents asked to indicate the level of agreement in
improving overall students learning through the support of the community. Accordingly, 15%,
46.15% and 33.33% was responded medium level while 12(23.08%) of the total respondents

responded low level of achievement as community participate in improving overall students

learning through their support.
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» and make their chj
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‘ reover, the g
(heir study. Mo he weighted mean (3.31) foung between 2.5 and 3.49 medium si
% .49 medium since, it

'« medium level. Therefore, it is possible to conclude that PTA members' effort i lizi
effort in realizing

he two-way communication between the school and community indicated at medium level
[ Mmedium level.

As it could observe from table 11 of item3, the respondents asked to express the level of

achievement made on maximizing availability of resources to assure the sustainability of
school works as PTA was participated in the Mmanagement. Accordingly, 35%, 30.77% and
33.33% was responded very high level while 14(29.92%) of the total respondents responded
high level of achievement as community participate at maximizing sustainability through the
availability of resources. A considerable number of the respondents about 9(17.3%) of the
total respondents responded low. Moreover, the weighted mean (3.73) found between 3.5 and

449 high level. From this analysis, it can be concluded that Communities' participation level

at maximizing sustainability through the availability of resources were high.

Regarding item 4 of table 11, the respondents requested to indicate the level of achievement
made on students' dropout and repletion rate reduction because of the participation of
community on school management. Accordingly, 10%, 34.62% and 16.66% was responded
high level while 14(26.92%) of the total respondents responded very high level of
achievement as community participate in decreasing students' dropout and repetition rate.

Besides, a considerable number of respondents about 15(28.85%) were responded low-level
participation.

Moreover, the weighted mean (3.44) found between 2 5 and 3.49 medium since, it is medium

level. From the interview conducted, with the principals. it was suggested similarly as the

most members of PTA have multiple responsibilities. For this reason, they indicated that these

management bodies of the school exert more effort to solve this problem. Therefore, from the

above data it is possible to conclude that community participation in decreasing students

dropout and repetition rate indicated at medium level.
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i could observe from table, 11 of jtem 3, tespondents

asked to convey their opini
i ‘ | opinion
oarding the contribution of community in incre ;
Ce

asing effective implementation of school
e 0
prograims- Accordingly, 40%, 26.92% and 33.33% of the respondents were responded very
and 17(32.69%) were responded high leve].

high
Moreover. the weighted mean (3.9) found between 3 5 and 4.49 high since, it is medium level

from the interview conducted, with the principals, it was suggested similarly as the most

members of PTA have multiple responsibilities. For this reason, the community participation

in increasing effective implementation of school programs indicated that the management

hodies of the school exert more effort to solve this problem. Therefore, from the above data it

js possible to conclude that the level of participation falls at high level.
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ation
ﬁr Lent Category | Response of PTA roleg
PTA i o WM
| Promote VH _2—_‘ ‘ﬁ)—\—-—f\____ TOELT“ Iz\lo ;/; :
arents H I (e — S | 88
ganicipation in I\JL—%—%% 1 16.66
their children's | ?“T—-Tg___\ 3 50
education VL ; F_\T______IBL_ e 3
Mean Scores 3;@‘\\—3.—5-8 = —
7 | Improve both | VH 3 g s 5 : - ;
students and H 5 T—S——_ S0 50.
teachers M 6 30 7w 6.9 ] [6Te%
discipline it 4 20 1 538 T -
VL 2 10 2 769 |- z
Total 20 100 26 100 6 100
Mean Scores 3.15 3.38 417 338
3 | Improve VH 7 35 8 S0 16.66
administrative | H 7 35 6 23108 8 50
efficiency and | M 4 20 7 26.92 |1 16.66
transparency L 2 10 2 7.60 l 16.66
VL - : 3 MEa = :
Total 20 100 26 100 6 100
Mean Scores 3.95 3.54 3.67 3.71
4 | Promote VH 8 40 8 30.77 |2 33.33
participatory H 6 30 8 SOLIEE || S 50
school M 5 25 7 26.92 I 16.66
leadership and L - - 2 7.69 - :
teamwork VL | 5 1 3.85 - -
Total 20 100 26 100 6 100
Mean Scores 4 3.77 ‘“Z 5.2
5 [Identify  and | VH 8 40 7 2692 |2 e
solve common | H 6 30 9 34.61 |2 38138
problems  that [ M 6 30 6 23.08 |1 16:66
3 1154 |1 16.66
affect  students | L - 5 : T - =
?g:;mg e ;0 100 26 100 6 -1 00
4.1 3.69 35 3.87
= Mean Scores . = e ot |
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particip tion was sufficient. Therefore, from the above data it is

possible to conclude that the level of participation falls at high level

Regarding item 2 of table 12, indicated 12(23.07%) and 16(30.78%) of the total respondents
responded that level of PTA participation in improving both teachers and students discipline
was very high and high respectively. However, of the total respondents about 8(15.38%) and
4(1.69%) the total number of 12(23.07%) of them respectively revealed that at low and very

low of participation.

Moreover, the weighted mean of the three groups of respondents was 3.38(medium). Thus, it
can be concluded that the level of PTA members participation in improving both teachers and

students discipline was medium.

As presented in the table 12 of item 3, the respondents requested to point out their opinion on
the level of PTA participation to improve administrative efficiency and transparency, as they
were part of school management team. Accordingly, 16(30.76%) and 16(30.76%) of the

respondents were responded very high and high respectively and this accounts the total

number of respondents 32(61 .53%). Besides, a considerable number 8(15.38%) rated low and
very low respectively.

Moteover, the weighted mean for the three groups Was high (3.71) since it was fallen between

35 and 4.49. Therefore, from the interpreted data it is possible to conclude that the PTA level

of participation in improving administrative efficiency and transparency was high level.
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Regarding item 2 of table 12, indicated 12(23.07%) and 16(30.78%) of the total respondents
responded that level of PTA participation in improving both teachers and students discipline
was very high and high respectively. However, of the total respondents about 8(15.38%) and
4(1.69%) the total number of 12(23.07%) of them respectively revealed that at low and very

low of participation.

Moreover, the weighted mean of the three groups of respondents was 3.38(medium). Thus, it
can be concluded that the level of PTA members participation in improving both teachers and

students discipline was medium.

As presented in the table 12 of item 3, the respondents requested to point out their opinion on
the level of PTA participation to improve administrative efficiency and transparency, as they

were part of school management team. Accordingly, 16(30.76%) and 16(30.76%) of the

respondents were responded very high and high respectively and this accounts the total

number of respondents 32(61.53%). Besides, a considerable number 8(15.38%) rated low and

very low respectively.

Moreover, the weighted mean for the three groups was high (3.71) since it was fallen between

3.5 and 4.49. Therefore, from the interpreted data it is possible to conclude that the PTA level

of participation in improving administrative efficiency and transparency was high level
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In table 12 of item 4, the respondents were requested 1o Cxpress their views on the level of

n the level of

PTA panicipanon in promoting the participatory school leadership and tea k th
am work the

respondems responded 40%, 30.77% and 33.33% of PTA members department head d
> S an

udent councils rated respectively very high while17(32.69%) of them responded

espectively high. While, least number of respondents about 4(7.69%) of the total respondents

rated low and very low.

The weighted mean of the three groups was 3.9. This was implied also high level of PTA
participation in promoting the participatory school leadership and teamwork. As a result, of
this data, it is possible to understand that the level of PTA participation in promoting
participatory school leadership and team work was high. In addition, interviews that
conducted with the principals assured that this was as one of among PTA members’

responsibility exert more effort in order to improve better.

Regarding in item 5 of Table12, the respondents asked to convey their opinion on the level of
achievements made on identifying and solving common problem that affect students learning
as PTA members were participated in the management of the school. Accordingly,
17(32.69%) and 17(32.69%) of the total respondents that accounts 34(65.38%) of respondents
replied that very high and high level of PTA participation on the stated issue while a least

number of the respondents about 5(9.61%0) of them rated low.

Moreover, the weighted mean of the respondents was high (3.87). Since, it found between 3.5

and 4.49. Thus, it is possible to conclude that the PTA participation in promoting participatory

school leadership and teamwork was high level. The interview conducted with principals also

indicates that PTA participation to identify and solve problems that affect students learning

; : ‘cipation in better way.
Was satisfactory and needs more effort to IMprove their participation in b .
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articipation in school management
e = e ——
Tﬁ;— Item Category | Response T factors oot ————— T
_ﬂ"ﬁCipation 5 allecting community | WM
')' ‘_\'—‘——
PTA members Department | Student
No ?__M councils
0 N 5
’1/— Lack of economy SA l LS\_EL;LO(T)_ No Yo
which affects A 3 _BMT_ 3;1) l 16.66
stability and NI T\W‘“T _H_gl‘ I 16.66 |
sustainability of D 0 T__H___--}_ | 16.66 2
: 8 3076 |2 33.33
community support | §p 4 T_T_W
for schools . | 16.66
Total 20 T)O__*—‘% 700 3 T
Mean Scores 2.35 2.88 2.83 2.67
2 | Lack of available SA 2 Fheas 769 I 6.6
and adequate A 7 35 7 26.92 I 16.66
resources in the NI 3 15 5 19.23 |1 16.66
schools and D 4 20 9 2T ] 33.33
ICRELIVE SD 1 20 3BT sa T 16.66
participation
Total 20 100 26 100 6 100
Mean Scores 2.95 2.84 2.83 2.88
3 | Lack of knowledge | SA 3 15 4 [15:38 | 16.66
and skills of PTA A 2 10 5 19.23 I 16.66
members on how to | NI 3 15 7 26.92 | - -
participate in D 8 40 8 30.76 |2 85135
different activities SD 4 20 2 7.69 2 33133
Total 20 100 26 100 6 100
B Mean Scores 2.6 3.03 2.5 2.81
4 | Lack of sufficient | SA 9 45 I 4230 |2 33.33
training, A 7 : 3 (103 il =
orientation and NI 3 15 > 1923 |2 7222
experience sharing | D 4 20 4 15.38 I |6.66
programs for PTA [ SD 4 20 3 11.53 | I ;
members
Er 20 100 26 100 6 100
Total 17 3.42
33 3.58 3. .
Mean Scores




) di e SR
understanding on A 6 T*\i_ﬁ 16,66
the duties and W—\‘T—\?\L 2307 [T [ T666
Wibfliliesof N ED T o — 7 7@9‘2—“‘2‘——
[Espet L2l ARG e e B
PTA SD *2‘\—]6—\7__23;07‘_; 16.66
Total L 16.66
Mean Scores \‘3‘3\—-_2\_ 100 L 100
,6/ Lack of interest and SA ‘2—‘-%\__?_9_237__‘_3 3.35
commitment on A TT‘_;\_%;_&_ l 16.66
e 0 2 33.33
members of PTA NI 5 0 T o
D G et S ;
SD =S B EE Eivow e Eoss
R 16,66
Mean Scores T [
— i__ﬂ 2.9 3 2.65

As it could be observed from tablel3 of item 1, respondents were requested to rate about lack
of economy which affects stability and sustainability of community support for schools. Accordingly,
4(7.69%) and 13(25%) this accounts total number of 17(32.69%) responded strongly agree
and agree respectively. While 50%, 30.76% and 33.33% respondents were responded disagree

and 8(15.38%) strongly disagree respectively.

Therefore, from the above data it is possible to conclude that respondents view revealed that
lack of economy which affects stability and sustainability of community support for schools was not
a major problem that affect community participation. From the interviews conducted with
CAEO head and school principals, it suggested that lack of economy which affects stability and
sustainability of community support for schools is no hinder their participation because they can
participate with what they have . Therefore, from the above data it is possible to conclude that

the level of participation falls at medium level.

Initem 2 of Table 13, the respondents requested to express their opinion on Lack of available

the schools and repetitive participation. Accordingly, 5(9.61%) and

ack of resource did not

and adequate resources in
15(28.84%) of respondents responded strongly agreed and agreed
affect their participation. While 20%, 34.61% and 33.33% of PTA members, department
38%) strongly disagree

heads and student councils were responded disagree and 8(1>.
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articipation is actively challenges
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ISSUe i : ir vi Ptralat:
(o the stated issue no idea. Moreover, the weighted me {Einelation

. e . an (2.88) found a
medium since. it 1s medium level. Therefore, from the Rt e

above data it is '
oA 0ssib]
hat the level of participation falls at medjum level : LR

As it could be observed from the above table 13 of item 3, the respondents we d
: | ; : re requested to
ate the level of agreement on lack of knowledge and skills of PTA members we ffected
: re affecte

community participation and their roles in management of schools or not. Thus. of the t I
; , of the tota

respoﬂdems 8(15.38%) were answered strongly agree and 10%, 19.23% and 16.66% of PTA

members, department heads and student councils Were responded agree respectively. While a
<t . :

considerable number 18(34.61%) disagreed and 8(15.38%) strongly disagreed respectively

From the above analysis, it is possible to understand that the majority of the respondents
indicated that lack of knowledge and skills is one of among the major problems that affected
the participation of community. Besides, 10(19.23%) of respondents were responded their
views in relation to the stated issue no idea. Moreover, the weighted mean (2.81) found
between 2.5 and 3.49 medium since, it is medium level. Therefore, from the above data it is

possible to conclude that the level of participation falls at medium level.

Regarding item 4 of table 13, the respondents were asked to point out their views towards lack
of sufficient training, orientation and experience sharing programs affected PTA members
participation or not. Accordingly, a considerable number of respondents 45%, 42.30% and
3333% of PTA members, department heads and student councils were responded strongly
agree and 3(5.77%) agree respectively. This accounts of the total respondents about

34(65.38%). While 9(17.30%) and 8(15.38%) of the total number of respondents 17(32.69%)

were responded disagreed and strongly disagreed. While, 10(19.23%) of respondents were

responded their views in relation to the stated issue no idea.

Moreover, the weighted mean (3.42) found between 2.5 and 3.49 medium since, it is medium

level. From the above data, it is possible to conclude that lack of training, orientation and

- ' participation in
eXperience-sharing programs were among major problems of PTA members’ particip
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Ag it could be seen [rom the above table 13 of jiem 5, the respondents were requested o

convey their opinion on lack of clear understanding on (he dutjes and responsibilitics of PTA

members hindered from their participation or not.. Accordingly, 35%, 19.23% and 16.66% of
PTA members, department heads and student councils were responded strongly agree and

13(25%) agree respectively. While a considerable number of respondents 11(21.15%) and
59.61%) of the total number of respondents 16(30.76%) were responded disagreed and
srongly disagreed. Morcover, the weighted mean (3.35) was medium level. From (he above
data, it is possible to conclude that lack of clear understanding on the duties and

responsibilities major problems of P'TA members' participation in school management.

As it can be seen in items 6 of table 13, 16(30.76%) of the total respondents strongly agreed
and agreed that lack of interest and commitment of the PTA members’ were contributed for
their Jow participation of the school management. On the other hand, a considerable number
40%, 11.53% and 16.66% of PTA members, department heads and student councils were
responded strongly disagreed and 16(30.76%) disagreed respectively.

Morcover, the weighted mean (2.65) found between 9 5 and 3.49 medium since, it is medium
47 clade that lack of interest and
L5yal. Therefore, from the above analysis, it can be conclude that lack ol interest i

. Fin nd o anagement roles,
commitment of PTA partly affected their participation on school managen
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Table: 14 Responses on factors affecting COMmunity pyp
Cipation b

- Y other stakeholders
N/ﬂ Jtem e STC‘SPOHSG of factors affecting commun: T e =
A members | Do Mty participation | WM
T (e S 40 No o e
l/ Misunderstandi | SA 6 TT\*"{‘“‘—L %
ng of the A B 18-76 PR e ¥
community NI T\TT\__H%L\ 33.33
about PTA D iTT)\\ 7@&_ %‘ : = |
roles SD e :6.66 ‘
Total L_I-OO\_?W\ ]8666
Mean Scores 3_8\“\—33§————_~T_ .
5 [ Unwillingness of | SA 2 R e 1 T 16.66 =
principals  and | A 3 T—T\WT‘E 33'M
teachers to work | NI 3 S | 2692 1 ]62;
with parents D 5 2SS e i =
SD 7 35 13 50 2 33.33
Total 20 100 26 100 6 100
Mean Scores 2.4 1.85 3 2.19
3 | Non-participatory | SA - - 2 7.69 |- -
leadership  style | A 3 2 7.69 - -
of the principal NI | 5 | 3.84 | 16.66
D S 25 7 26.92 |2 33.33
SD 13 65 14 53.84 |3 50
Total 20 100 26 100 6 100
Mean Scores 1.5 1.88 1.67 1Tl
4 | Negative attitude | SA - = 2 5 3 i
of principals and A - = : S E )
teachers towards NI 8 40 6 23.07 |2 38.33
the roles of PTA D 6 30 7 26.92 |1 16.66
members SD 6 30 |13 50 3 50
Total 20 100 |26 100 |6 100
Lo Mean Scores 2.1 1.73 1.83 1.88
5 | Lack of support and | SA 14 70 17 65.38 | | 16.66
supervision from A 2 10 3 DS ool
KETBand City | NI || el i o -
Administration D 2 (00 B e o - _16 66
education office SD 1 5"—1__—___ 3.84 (15 106
Total 20 _I_O,L—L—l‘%— 3.67 4.19
: 4.23
Mean Scores 4.3 SR e St
—|
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As indicated in the above table 14 of item 1, the
s ICspondents

misunderslanding of comp
cordingly, 30%, 30.76% and 3333
Ac “'

requested to convey their
Nunity about PTA roles or not.

% of P
0 TA members, department heads and student
agree and 15(28.84¢;

the total respondents about 31(59.61%)‘ While a
14(26.92%) and 2(3.84%) of the tota] number of res

opinion whether there is

councils were responded strongly
) agree respectively. This accounts of

considerable number of respondents
\ pondents 16(30.76%) were responded
disagreed and strongly disagreed. Moreover, the weighted mean (3.56) hi p
2 1

gh level. From the

above data, 1t 1s possible to conclude that misunderslanding of the community about their

roles was major problems that tackle community members' participation in school

management.

As it can be observed from item 2 of table 14, the respondents were asked to point out their

opinion whether unwillingness of principals and teachers to work with parents hinder the PTA
members' active participation in school management or not. A considerable number of
respondents 15%, 26.92% and 16.66% of PTA members, department heads and student
councils were responded no idea on the stated issue. Accordingly, 22(42.30%) and
10(19.23%) of the total respondents were responded strongly disagreed and disagreed
respectively. Therefore, from the above-interpreted data it is possible to conclude that there
was willingness of principals and teachers to work with parents. From the interview
conducted with the principals and CAEO head the stated problem was not a challenge

nowadays principals and teachers understand parents and their representatives as important

partners.

As presented in the table 14 of item 3, the respondents requested to rate their agreement
whether non-participatory leadership style of the principal was affected PTA members' from
participation or not. Accordingly, 65%, 53.84% and 50% of PTA members, department heads

and student councils were responded strongly disagree and 14(26.92%) disagree respectively.
ents about 44(86.61%). This indicates that principals were

d they help PTA members to participate actively

This accounts of the total respond

not following non-participatory leadership an

: T : i i rincipals and document
In every activities of school management. From the interview with p p

- t.
analysis, it revealed that principals had not mandate to go forward alone without consultation
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of PTA members and decision in minutes o agendas. Most
- Most of schools
(&

airperson to the principals in order to facilitate o legate the role of the
Ork of teachi

ng learni
Smoomly. g IMINg process

Regarding item 4 of table 14, the respondents asked o point out
 ou

i their views towards negativ

. f , e

attitude of the principals and teachers towards the role of pTA memb s
embers' participation. A

considerable number of respondents 40%, 23.07% and 33.33

% of PTA members, departme
heads and student councils that covers 16(33.76% Yie:

) were responded no idea on the stated

issue. Accordingly, 22(42.30%) and 14(26.92%) of the total respondents were responded
onde

' . y and that covers 36(69.23%). Therefore, from
the above-interpreted data it is possible to conclude that

srongly disagreed and disagreed respectivel

there was no negative attitude of the

principals and teachers towards the role of PTA members' participation

In relation to item 5 of table 14, the respondents requested to rate lack of support and
supervision from KETB and CAEO affected or not. Accordingly, 70%, 65.38% and 16.66%
of PTA members, department heads and student councils 32(61.53%) and 9(17.30%) of the
total respondents were responded strongly agreed and agreed respectively. From the interview
with principals and CAEO head, it suggested that they did not support and supervise PTA
members works directly rather than taking information from the principals. They have also
confirmed that they have to have contact in different forms with these bodies. From the above
data, it can be concluded that the relation between PTA in schools, and KETB and CAEO
were low. Therefore, lack of support and supervision from KETB and CAEO to PTA might

be decreased their participation.

An open-ended question, were given for the respondents to write their comments on how to
improve the challenges affecting community participation in the leadership and management

of their schools. They suggested that those parts of members should elected based on their

desire, level of influence, retired persons and experienced parents. They also forwarded that

ng manuals and programs; and

O should work

there should be office to work and provide ample traini

strengthen PTA relation with all stakeholders. Moreover, the school and CAE

actively to create awareness of PTA roles.
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CHAPTER FIVE: SUMMARY, CONCLUS!ONS AND
RECOMMENDATIONS

: or deals with : :
This chapter d the summary of the Major findings of the stud 1
1dy, conclusions drawn

from the major findings of the study and the tecommendations forwarg
'Orwarded.

5.1 Summary

The purpose of the study was to assess the current status, roles and challenges of communit
unity

participation 1n school management in the context decentralization of some selected Schools
in Shashemene City Administration of Oromia, Ethiopia . In order to achieve this objecti
1ve,

the study attempted to answer the following basic research questions:

I. To what extent are communities and their representatives involved in school

management?

o

How does community representatives perceive their roles, duties and responsibilities
in schools?
3. What major challenges are encountered to have limited the participation of PTA in

school activities?

The study conducted in three secondary schools Shashemene City Administration of Oromia.
The necessary information was collected from PTA members, department heads and student
councils using questionnaires' quantitatively. Moreover, interviews conducted with City
Administration education office head and principals, and focus group discussion with KETB
members, unit leaders and community members qualitatively. Finally, document analysis
conducted in schools. The data collected through questionnaires' tabulated, analyzed using
different statistical tools such as percentage, and weighted mean, and interviews and focus

group discussion using narration. Based on the analysis the following major findings drawn:

» With respect to the current status of PTA members' participation in building consensus

about the school goals and priorities, and creating conducive environment for effective

teaching learning process and advising all students using parent day were high.
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were above average or high as the weighted mean was 3

highest

governing body of school leadership under the accountability of parent-teacher assembly

Similarly, 88% of respondents confirmed that the principle of decentralization applied in
schools through the participation of PTA.

As it was revealed in the findings of the study school plan conduct meeting on convenient
o

time and place for PTA members and representation of PTA members cover all groups of
community background 88% of respondents replied above moderate highest level.

With regard to creation of shared vision is providing through participation of PTA was
76% and this shows that more effort to exert in order to improve the issue.

As it was ensured from the respondents PTA members mandate on how resources spent
for intended instructional purpose and active participation in decision-making of school
issues, and the role of PTA members in planning school activities, budget utilization of
the year, and how to raise funds by identifying the main sources respectively were high.
As it was responded positively the informants by planning different activities with the
whole community the weighted mean indicates 4 and this means above average.

As it was revealed in the findings of the study managing and follow-up of the effective

utilization of the available resources and delivering reports on the utilization of these

resources, and monitoring and evaluation, the proper implementation of the planned

school activities PTA participation was high respectively.

In relation to As the weighted mean indicated 4,02 and PTA
and students as well as giving immediat

role in gathering information

- e feedback to
from the society about teachers
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As it was ensured from the respondents PTA participation in realizing t
zing two

5 . - - -way
communication between insiders and outsiders of the school
2

and improving overall

students learning through the support of community, and respectively were medium as the

weighted mean of both items were 3.35 and 3.31

In relation to the contribution of PTA participation in decreasing students' dropout and
repetition rate, and increasing effectiveness of implementation in school programs
respectively were medium and high as the weighted mean of both items were 3.44 and
30

As it revealed in the findings of the study to achievements that were made by PTA current
role in promoting parents' participation in their children's education; promoting
participatory school leadership and teamwork; respectively were high as the weighted
mean scores was 3.56 and 3.9. However, PTA roles in improving both students and
teachers discipline were found to be medium.

With respect to identifying and solving common problems that affect students learning

and improving administrative efficiency and transparency were respectively above

average high 3.87 and 3.71

With respect to challenges that affect the participation of PTA members from playing their
decisive roles in the leadership and management of schools, the majority of the

respondents agreed that the following challenges considered as hamper common

problems. These are lack of time for PTA members to get on meeting and other

_ : - i ively.
management activities, lack of resource available for supporting and involving actively

s how PTA members participate indifferent activities,

Also lack of knowledge and skill
rience sharing program, lack of clear

lack of sufficient training, orientation and expe
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y Community involvement in school Management has seyerg]
ra

positive effects on students'

schievement, home school and schog] community relations

hip. According 3
s . ] the result of
his study, participation of community and thejr representati ) o

Ves In planning and decision

making, budget utilization and determining how
€sources spent for the i
1tended

mstructional purpose, and follow up of the efficient utilization ang delivering report
ports

made for strengthening the members relation and the process of creating shared visi
1011 was

medium level of participation.

v Adequate perception of PTA members on their roles, duties and responsibilities helps to
improve school performance. But this study revealed that. knowledge and skills how
members participate in different activities, and clear understanding of their roles, duties
and responsibilities were moderate level that can hinder the success of their active

participation.

v Challenges hamper local participation, efficiency and effectiveness of school
management. According to the result of this study, poverty in the community and
fluctuation in households' income, inadequate amount of block grant fund for schools,
inadequate infrastructure in the schools and lack of resource available, lack of time to get
on meeting and other management activities lack of sufficient training, orientation and
experience sharing programs and lack of interest and commitment from members were

medium level to participate actively in the school programs.
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Y participation in school

o Community involvement in school management has several positive effects on stud '
. : n students
achievement, school improvement and school commun;j i I
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. According the

result of this study, participation of community and their representatives in planni d
ing an

ision making, budget utilizati e
decision ' 2 ation and determining how resources spent for the intended

mstructional purpose, and follow up of the efficient utilization and deliverine reports
O

made for strengthening the members relation and the process of creating shared vision was

medium level of participation. Therefore, to participate actively community and PTA

members in school management schools and City Administration education office should

prepare forum to build shared vision among members.

.

-,
*s

Adequate perception of PTA member son their roles, duties and responsibilities helps to
improve school performance. But this study revealed that, knowledge and skills how
members participate in different activities, and clear understanding of their roles, duties
and responsibilities were moderate level that can hinder the success of their active
participation. Therefore, to fill the gap of perception and understanding on the members'
schools, City Administration education office and Regional Education bureau should

arrange different capacity building workshops and prepare guidelines and manuals.

o Challenges hamper local participation, efficiency and effectiveness of school

management. According to the result of this study, poverty in the community and

fluctuation in households' income, inadequate amount of block grant fund for schools,

2 S : F time to get
inadequate infrastructure in the schools and lack of resources available, lack of ti g

: oo mmitm
experience sharing programs and lack of interest and co

school programs. Therefore, schools should

medium level to participate actively in the
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APPENDICES

pgpendi® 2
ADDIS ABABA UNIVERS]TY
COLLEGE OF EDUCATION

DEPARTMENT OF EDUCTIONA], PLANNING AND MANAGEME
NT

. ires to fill by PTA Memb
Questlonnall‘ ers, Department Heads
and Student Councils

The purpose of this questionnaire is to collect data on “The Status and Chall
nallenges of

Community and their representatives role in schoo] management of some selected d

schools in SHCA of Oromia”. The information intended to assess the status and ihasl:r(::csaz

e community and PTA members' role in school management. Your honesty responsebhas a

great importance for the success of the study and will be kept secret and reported in aggregate

Therefore, I cordially request your collaboration in filling this questionnaire. B

& The researcher would like to assure you that your responses would keep strictly
confidential.

Directions

. Please do not write your name on the questionnaires.
7 Please follow each instruction for each question.

3. Where you are required to write specific comment or opinion, please do so precisely short

answers on the spaces provided.

Thank you in advance!!
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; Genera! Information and Characteristic of the Respondent
: nts

L Qebelle_ ————————

) Name of School you are referring to

Lol il ey bl s

tion in that school

3. Cu['rent pOSi \
Teacher 1 Parent 3 Student

4, Sex:- male &  female ]
DHABEES 20yrs. and below L1 21 —30yrs. 131 — 40yrs. [J41 yrs. and above [

6, Marital status:- Single [J Married & Other @

7. Level of education :- Illiterate [ Grade 1 -4 [ Grade5—-8 [J
Grade9-12 O TTI UJ Diploma [ BA/BSC O MA/MSC O

¢ Work Experience:- 5yrs. and below [J 6—15yrs. [116-25yrs. [ 26yrs. and above [

9, Occupation
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i elated to : !
jI, Question® R Community Participation

Jowing items are assume :
| The fol g ned to descripe the status of PTA i
A In accomplishing their

n by putting (V) mark by

n-ended questions.

ted roles and responsibilities. So dlease
expec » Please express your s
ur opinio

Jhoosing One from the alternatives ang Writing résponses for th
¢ ope

s=Strongly Agree 4=Agree  3=Undecideg

2=Disagree 1=Strongly Agree
~ [ PTA current accomplishment e el B8 Rt
% | Level of agreement
e I R T
I | Build consensus about school goals and priorities e
— —
12 | Strengthen parent, teacher and student relations
| — R T e ey e e B
13 | Make sure that principals and teachers are discharging their duties

4 | Advice all students using parent day to disseminate about what dos

and don'ts in school quarterly

5 | Create conductive environment for effective teaching learning

process

1.6 [ Motivate model teachers, parents and students through providing

different kinds of rewards

1.7 | Create awareness, motivate and convince the community for

participation

18| Supervise any type of construction in the school

1.9 To what extent do you agree that PTA is accountable to parent teacher and student

conference(assembly)?

5=Very High  4=High  3=Medium 2=Low |
d support to PTA through sharing

|1=Very Low

110 To what extent do the principal encourages an
leadership and decision making in school improvement?
. — = 1L,
>= Very High 4=High 3=Medium  2=Low |=Very Low
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PTA 18 the highest governing body of sch
i school Management, y
g >nt. Yes

VLo " 14 - o
gswer 1S No" ., please write your commep( 0 No O ifyour

\

.12 Do you believe that the principle of decentralizatiop in sch
£ 0

properl)’ through participation of PTA at schoo] level? Yes

e

ol management is realized

J No 3 if your answer is

<R R e L S P

o', please write your comment

113 Do you believe that representation of PTA membership covers from all groups of
groups o

. ) i
ommunity background? Yes L1 No O  if your answer is "No", please write your

Comment

1.14 Do you believe that your school plan to conduct meeting on convenient time and place

5) = : [ 1 =
for PTA members? Yes 0  No [ if your answer is "No", please write your comment

1.I5 Do you believe that creation of a shared vision is providing through participation of

PTA?Yes [ No [ if your answer is "No", please write your comment

85



5 The following items supposed to Major areas of

school

COmmunily P
management. So, please show YOUr opinion by

; 4=High 3= Med; s
a7 Veﬂ 5 Medium 5= oy e Very Low
Nf Major areas of community participation
|_—
Planning
|—

Plan school activities and budget utilization of the year

Plan different activities to work with the whole community

Plan on how to raise funds by identifying the main sources

B S g
SRS

— |
—

the levels given

PRy e

Level of participation

—

2

— |
— |

——

articipation in secondary
putting (V) mark o

1

Decision Making

24

PTA participate actively in decision making of school issues

25

PTA determine how resources spent for the intended instructional

purpose

Resource Management

26

Management and follow up the efficient utilization of the available

resources

27

Deliver reports on how the available resources are utilized to the

concerned bodies

(28

Use legal forms of revenue and expenditure

29

Monitoring and Evaluation

. : the planned
Monitoring and evaluate the proper implementation of the P

school activities
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‘_\)
o

Monitoring and evaluate the in
ventory con
trol tasks

Gather information about teachers and stud
ents as wel] :
as give

:mmediate feedback to solve the problem
S

Managing Disciplines

PTA manages discipline of the school through formulat
& ulating rules

and regulations that govern all school communij
: unity

PTA promotes the awareness of the school co
mmunity to

disseminate the rules or b
y laws of the :
school in differ
ent

mechanisms
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iributions that PTA play active ro]eg :
3, Con ON Creating sirop,

ofs to support and promote leaching learning proc
ess.

assuf“ed that PTA members achievement in your school. g

Jing @ (¥) mark under one of the agreemen; level.

s=veryHigh  4=High  3=Medium -,

1=Very Low

—
—

The [b[lowing listed

ideas

S )

—

:
g channe] between school and

are

0, please show your opinion by

N{ Results
i Level of Results

—

1

— |

5 |4

f Realize two way communication between insiders and B

outsiders of the school

|
’3?2’ Improve overall students learning through the support of IR

community
33 | Maximize sustainability teaching learning process through ey

o

availability of resources

34 | Decrease students drop out and repetition rate

35 | Increase effectiveness in implementation of school programs

36 | promote parent participation in their children's education

37 | Improve both students and teachers discipline

38 | Improve administration efficiency and transparency

39 | Promote participatory school leadership and teamwork

3.10 | Identify and solve common problems that affect students

learning

311 Ifthere are other contributions of PTA in your school, please specify them
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;. The following challenges expected 0 affect (he e

! ~ Participat;

2 Jership ©F management. Please rate your opinion ¢ pation
)

ing (\j)mark in one of the boxes gains each statement

crongly AgTee  4mAgree 3=Noldea  Hopy

Il/ Lack of economy which affects stability and Sustainabilit

support for schools

4/_2" Lack of available and adequate resources in the schools 4
participation
73 | Lack of knowledge and skills on how to participate in different activities

nd repetitive

74 | Lack of sufficient training, orientation and experience sharing programs
o

15 | Lack of clear understanding on their duties and responsibilities of PTA

16 | Lack of interest and commitment on members of PTA

agree 1=Slr .
~m e 0
N( Factors that affect the participation of COMmunity and the: ngly Disagree
0. . heir
representatives in school management

y of community

——
—

SH k4N SR>

—
—
— |

Leve] of affect

(role) of PTA in school

X 3
press your leve] of agreement by

——

—

47 | Misunderstanding of the community about their roles

18 | Unwillingness of principals and teachers to work with parents

49 | Non-participatory leadership style of the principal

410 | Negative attitude of the principal and teachers towards the role of PTA

members

411 | Lack of support and supervision from KETB and City Administration
education office(CAEQ)

412 Ifthere are any other challenges that affect PTA members participation in the

management of secondary schools, please specify

413 If you have any comment to alleviate (improve) the challenges affecting PTA members

Participation in the leadership (management) of you
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Appe,,diyc B
ADDIS ABABA UNIVERSITY
COLLEGE QF EDUCATION
DEPARTMENT OF EDUCTIONAL PLANNING AN

D MAN ‘
anoo Miseensa GMB, Muummeewwanij f; AGEMENT

. Kawunsilij Barattootaatiin guuttamu

Kaa.‘fyﬂo:

aaffanno kanaa ragaa dhimm _
(aayyoon & g a haala qabatamaa, rakkoowwanij fi gahee hawaasaa

i
f bakka bu'onn hawaasaa hooggansa manneen barnootaa sadarkaa 2™ Bulchiinsa Magaal
agaala

gpaashamannee. Oromiyaa keessatti gabanirratti walitti qabuu dha. Ragaan isin nuuf kennit
: nnitan

qorannoo kanaf baayyee barbaachissaa icciitiidhan kaeegg

amu yommuu ta'u. Ragaa kana naaf
kcnIIUudhaaf galata guddaa isiniif galcha. '

Qajeelcha

|. Gaafannoo irratti maqaa keessan barreessun hin bar baachisu.
2. Tokkoon tokkoon gaafiitiif tokkoon tokkoon qajeelcha jiruu hordofaa.

3, Iddoo gaafii ilaalchaa f1 yaada keessan bareeffamaan akka ibsita itti gaafatamtanitti yaada

keessan bifa gabaabaa fi ifa ta'een ibsuu yaalaa.

Baayyee Galatoomaa!
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: aalad fi odeeffannoo waliigalaa gafatam¢, t
: otaa

1, Ganda

, Magaa mana barnoota keessanii

e T

1 Gahee hojii mana barnootaa sana keessatti qabd
: an
\

Maatii
= Barataa

Barsiisad [
i

4 Saalai- Dhiira [ Dubara [
5 Umrii:- Wagaa 20 fi gadi [J wagaa 21 - 30 (3 wagaa 31 - 40
g - L] wagaa 41 fi ol
[
la gaa'elaa:- Kan ffi
¢ Haala g uudhe/heermte [ Kan hin fuudhin/hin heerumin [ K
an biroo [J
7 Sadarkaa barnootaa:-  Kan hin baratin
O Kutaal-4 4O 5
Kutaa5-8 O
o0 :
Kutaa9-10 OO TTI [CIDiploomaa [Digrii duraa [ Digrii 2ffaa O

¢ Muuxannoo hojii:- Wagaa 5 fi gadi [ wagaa 6-15 (3 wagaa 16- 25 [ wagaa 26 fi ol
g - gaa26 fiol OJ

0. Hojii idilee
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[1. Gaafilee Hirmaannaa Ummataatiiy Walqah
atan

1. Gosti gaafliwwan armaan gadii haq Jabatamga
raa

filannowwn dhihaatan keessaa kan f; lat it GMB kan ibsan dha, Kanaafuu

an ma laltoo(\/) fayyadamuudha

gaafiwwan barreefamaatis bar reessuudhaan ibsag. a ibsaa; akkasumas

alii hin y i i

galu

| Haala gabatama raawwij hojii GMB

Sadarkaa walii galtee

Lak

Sl T I

| —

1.1 | Galma mana barumsaa fi wantoota durs; kennamuufii qabu irratti

waliigaltee uumuu

1.2 | Walitti dhufeenga maatii,barsiisaa fi barataa cimsuu

1.3 | Durabu'ootaa fi barsiisonni hojii isaanii bilisaan ni raawwatu jettee

amantaa

|4 | Guyyaa maatiittii fayyadamuudhaan gorsi mirgaa fi dirgama

barattoota kurmaanaa barattoota hundaaf ni kennama

1.5 | Adeemsa baruu barsiisuutiif haala mijaa'aa uumuu

I.6 | Maatii, barsiisotaa fi barattoota adda duree ta'aniif badhaasa gara

garaa kennuudhaan hamileessuu

1.7 | Hubannoo uumuu fi amansiisuun hawaasa hirmaannaadhaaf

kakaasuun

I.8 | ljaarsa mana barnootaa keessatti taasifamu kamiinuu too'achuu

i : 2
1.9 GMBn kora maatii barsiisotaatiif hangam taka itti waamama qaba jettee yaadda’

5=Baayyee ol'aanaa 4= Ol'aanaa 3= Jeddugaleessa 7=Gadi aanaa 1= Baayyee gadi aanaa
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ata'aa hangam ta
10 Dur g ka hoogganlummaa fi murtii myrte
cSsummaa GMB dhaaf
aat qooduun

u f1 hamileessuun m :
Jeeggaru ana barnootag fi
O0yyessaa jirg?
Jjira?

5= Baayyce ol'aanaa 4= Ol'aanaa 3= Jeddu
galeessa 2=Gadj aq
naa

I= Baayyee gadi aanaa

]H GM 10 1 san fumsaa eessaui qaama ]loogrgansa 1
a0 'aanaadha.

Feyyeen [ Miti 3 yoo deebiin kee "miti" ta'e yaada kankee ibsi
ibsi

(.12 Sirni bulchiinsa alwaaltawaa sadarkaa mana barnootaatti karaa hirmaanaa GMB fin

seeraan hojii irra oolaa jiraa? Eeyyeen Mit; CIyoo deebiin kee "miti" ta'e Yanda kankee ihs
< 1081

.13 Miseensonni GMB garee hawaasaa hundarraa kan bakka buufamaniidha jettee amantaa?

Eeyyeen [ Miti 3 yoo deebiin kee "miti" ta'e yaada kankee ibsi

[.14 Karoorri sagantaa marii GMB akkaataa iddoo fi yeroo miseensota hundaa mijaa'uun

karoorfamee jira jettee amantaa? Eeyyeen [J Miti [  yoo deebiin kee "miti" ta'e

yaada kankee 1bsi

3 o : . = i amantaa?
1.15 Mul'anni waliinii karaa hirmaannaa miseensota GMB tiin uummame jettee

Eeyyeen .  Miti [ yoo deebiin kee "miti" ta'e yaada kankee ibsi
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3 Gaafiiwwan armaan gadii bify iddoowwan g
. ur
sffan keessatti hawaasni hirmaaty irrattj

qadarkaawwan kennaman keessaa m

5= Baayyee ol'aanaa 4= Ol'aanaa 3=

.

guddoo hoogg

alattoo V) fayyadamuyun

Jeddugaleessa 2=Gadi aanaa

yaada kee ibs;i.

ansa mana barnoota sadarkaa

Xiyyeeff:
yYeetfachuun kan dhihaatanidha. Kanaafuu

I= Baayyee gadi aanaa
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Lak Iddoowwan gurgoddoo hirmaannag Ummataa
Sadarkaa Hirmaanaa

Karoorsuu

| a0

2.1 | Karoora hojii mana barumsaa fi ittj fayyadama bajata bara sanaa

| .

22 | Hawaasa hunda waliin hojachuudhaaf karoora hojii adda addaa
gopheessuu

2.3 | Plan on how to raise funds by identifying the main sources
Murtee Kennuu

24 |GMB dhimmoota mana barnootaa keessatti si'aa'innaan
hirmaachuun murtii kenna

25 | GMB leecalloon dhimma barnootaaf barbaadaman irra akka oolan
murteessa
Hooggansaa fi Bulchiinsa Qabeenga

26 | Seraan itti fayyadama gabeenga hordofuu fi hoogganuu

27 | Leecalloon argame gaamota barbachisuun faaydaa irra ooluu
gabaasa godhu

: i ni adamu
28 | Sitna seera gabeessaan galuu fi bahuu gabeengaattin! fayy
—




]

e

/

Hojiin mana barnootaa akkatagq karoorfameen |
2.9

dawwatamuu isaa
hordofuu fi madaaluu

2.10 | Hojii too'annaa qabeengaa hoog

—_—

ganuun madaalyy

Odeeffannoo barattootaa fi barsiisotq irraa sassaabuun dubdeebii
2.11

hatattamaan kennuun furmaataa laachuuy
1

Nageenga Hoogganuu

,-]

nageenga mana barumsaa eeguu
o

Hordofuu fi Madaaluu

GMBn tooftaa adda addaatti fayyadamuun hawaasa mana
213

y S

95



iiroo cimaa jidd :
3, Hariiro JIGduU mana barumgay maatii(
< I Uumuun

adeemsa bary i
AL I barsiisu
aacha si'ainp 5

simsuuf deeggaru diriirsuuf gahee gum
aa G
MB taphatan. Yaadonni armaa gaditti

sadarkaawwan kennaman keessag Malattoo (V) fayyadamuy d
¢ N yaada kee ibs;i.

o ol'aanaa 4= QI 3=
5= Baayyee Ol'aanaa 3= Jeddugaleessa 2=Gadi aanaa | B
= Baayyee gadi aanaa

W Results
Level of Results
SR A R R TN

— ]

3.1 | Hariiroo gamlamee jidduu keessaa fj ala mana barumsaa jir
c u

dhugoomsuu

32 | Deggarsa hawaasaa cimsuun waliigala barachuu barattootaa

fooyyessuu

33 | Leecalloo gahaa barbaaduun adeemsa baruu barsiisuu it

fufiinsaan sadarkaa ol'aanaa irraa gahuu

34 | Harcaatii fi irra deebii barattootaa xiqqeessuu

3.5 | Bu'a qabeessummaa sagantaa raawwii hojii mana brnootaa

dabaluu

3.6 | Himaannaa maatii cimsuun barnoota da'imman isaanii

fooyyessuu

3.7 | Naamusa barsiisotaa fi barattootaa fooyyessuu

38 | Bu'aa madaallii fi iftoomina bulchiinsaa fooyyessuu

3.9 | Bulchiinsa hirmachisaa fi gamtaan hojjachuu mana barnootaa

fooyyessuu

3.10 | Rakkoolee waliigala baruu barattootaa irratti miidhaa fidan

addaan baasuun furmaata itt kennuu

3.11 Gumaachi GMB kan biroo mana barumsaa kee yoo jiraate ibsi
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4 Hudhaawwan himaannaa ykn gahee G, o

ceessatti kennu irratti dhiibbaa ta
G

kan sirril jettu mallattoo (V) fayyadamuudhg

s=Baayyee waliigal

Tak |

L
il
B

—

4.3

[Hooggansa mana barnootaa keessatti wantoo(g

asisan, SadrkaaWWan kennam

an sadarkeess;j.

hirmaanaa GMB
irratti dhiitbbaa fidan

Hanginna yeroo marii fi hojiiwwan hooggansaa meseensota GMB

Hangina leecalootiin si'aa'innaan deeggaruu fi keessatti hirmaachuy
dhabuu GMB
Hojiiwwan gara garaa keessatti hirmaachuuf dandeetii fi beekumsa

dhabuu

Oggansaa fj bulchiinsa mang b

S |4

—

Sadarkaa Dhiibaa

arumsaa

an keessaa akka yaada keetti

a 4=Waliigala 3=Yaada hingaby 2=Walii hingaly 1=Baayyee waliihingalu

Sl E2N |

34 | Hangina leenjii gahaa dhabuutiin, hubannog uumuu fi muxannoo
gooduu dhabuu

45 | Hubannoo qulqulluu gahee hojii fi itti gaafatamummaa dhabuu
GMB

46 | Kutannoo fi fedhii dhabuu miseensota GMB

47 | Waa'ee gahee isaanii hawaasni karaa sirriin hubachuu dhabu

48 | Durabu'ootaa fi barsiisonni maatii wajiin hojjachuuf fedhii dhabuu

49 | Haalli hooggansa durabu'ootaa hirmaachisaa ta'uu dhabuu

4.10 | Durabu'ootaa fi barsiisonni gahee hojii miseensota GMB irratti
ilaalcha faalla gabaachuu

= e
411 | Hanqinni hordoffii fi deeggarsa BBLG fi Waajira Barnoota

Bulchiinsa Magaalaa jiraachuu
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Appeﬂ

nterview Guide for City Administration Education ¢

dix C

fficer (English)

Sexsee——

General Question: What does the Practice of eduycat
on

participation in education in the City Administration looks?

decentralization and community

In this City Administration, what constitute communitjes icipation i
management in any of the following? participation ineducational
a. Management of education,

b. Development of schools

¢. Teaching and learning?

In this City Administration, to what extent is educational decentralization which meant that
parents’ take part in how the school be run?

What is the role of your office for the management of schools?

How does your office coordinate community participation at school level?

Where do schools get their sources of funds: government. community, aid agencies and/or
NGO?

How and for what purpose do communities make contributions to their schools?

How adequate is their contribution?

Who determine the forms and amount of contribution?

What advantages have been achieved so far as a result of community participation in

secondary education?

10. Are there problems in participation encountered by the community?

1. What factors do you think enhances community participation in secondary education?

2. What factors do you think hinders community participation in secondary education?

13. Do you have anything you want to add to things we talked so far?

Thank you for your participation.
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Appendix D

[nterview Guide for City Administration Education officer (Af:
cr (Afaan Oromg
0)

Saala:

it Waliigalaa: Bulchiinsg Magaalaa kana keessay;
: i

h..df:ce]"]t[' 17t £}
pirmaannaan uummataa maal fakkaata? 2izaton bamootaa fi

iinsa Magaalaa k i
i Bulchii g ana keessaltl, kanneen armaan gadii jrratti hi
I'mannaan uummataa

maal maal ofi keessatti qabata?
a. Gaggeessummaa bamnootaa (management of education)
b. Guddina mana barnootaa (development of schools)

¢. Baruu fi Barsiisuu (teaching and learning)

“Decentralization” barnootaa Bulchiinsa Magaalaa kanattj |

o

| langam ummata adeemisa
mana barnootaa keessatti hirmaachisa?

o

Waajjirri keessan gaggeessumma : o
] £4a8g 4 mana barnootaa keessatti haala (bifa) akkamiin
hirmaata?
4, Waajjirri keessan hirmaannaa ummataa sadarkaa mana barumsaatti haala akkamiin
gurmeessa’?
5. Manneen barnootaa madda galii isaanii eessaa argatu:- mootummaa irraa, ummataa irraa,
waldaa gargaarsaa moo miti-mootummaa irraatti?
Ummannii akkamittiinii fi maaliif mana barumisaa isaaf gargaarsa godha?
Hirmaannan isaanii hammam gahaa jeta?

Eenyutu akkaataa fi hanga hirmaannaa ummataa murteessa?

Hanga yoonatti hirmannaa ummanni barumisa irratti qabu irraa bu’aan argame jiraa?

10. Rakkinni isaan yookiin hirmaannaa isaanii irratti isaan mudate hoo ni jira? Yoo jiraate
maaliif sitti fakkaata?

1. Maaltu hirmaanaa ummanni manneen barnoota sadarkaa lammaffaaf godhuu sadarkaa

ammaa irra jiruu olitti fooyyessa jettee yaadda?

: 50 ittu ni
12. Hirmaannaa ummanni manneen barnoota sadarkaa lammaffaa irrati qabu maal maalitt

Xigeessa jettee yaadda?
5 . . = l?
13. Waan hanga ammaa haasofneen ala wanti itti dabaltan ni1 jiraa:

Himaannaa keessaniif galatoomaa!
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ApP®

ndix E

[nterview guide for school director (English)

Experience in school administration:

panicipation in your school look likes?

—

B

9.

what |
at is the general trend of community

What means community participation in your school?

Who participates?

To what extent is decision-making decentralized at your school?
ity or PTA members participate in any of the follov\./' 2
a. Education management, e
b. Development of schools and

¢. Teaching and learning

How adequate is the community participation in your school?

Who appoints or elects the PTA n v s
pp nembers for school Mmanagement position? What criteria

should be fulfilled to be elected?

What are the functions of PTA?

What channels do schools use to communicate decisions, create awareness, motivate and
convince the community for participation?

How does the community see participation in education?

10. What do teachers think of the involvement of community members in the school

governance?

I1. What successes are so far achieved as a result of community participation in the school?

12. What is your view of the economic capacity of the community in financing schools?

13. What has been done to solve problems related to community participation in education?

14.Do you have any suggestions/ recommendations?

Thank you for your participation.
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Appeﬂd

ix F

terview guide for school director (A faap Oromoo)

Hoogeansa mana barumsaa irra hangam turtaan?

\

aa a.

5

bl

10. Bulchiinsa mana barumisaa (school governance) keessatti ummannii hirmaachuu isaa

I1. Hirmaannaa ummanni barumsa irratti godhu irraa kan ka’e bu’aaleen argaman maal

irmaannaa ummataa jecl
Hirma Jechuun akkaataa manga barumsaa keessanittj Liech
maal jechuudha?

Eenyutu hirmaataa?

Angoon murtil murteesummaan isaa hangaa i bu’
m gadi bu’ee (d i i
ecentralized) jira?

Ummannii ykn GMB kaneen armaan gadii keessaa bifa kamiin hirmaatuy?
a. Gaggeessummaa barnootaa :
b. Guddina mana barnootaa

¢. Baruu fi Barsiisuu

Hirmaannaan ummanni mana barumsaa k 1i ]
eessaniif godhu hammam gahaa jetu?

Gagessummaa mana barumsaaf eenyutu koree GMB mana barumsaa fila? Filatamuuf

filatamtoonni maal-maal guutuu qabu?

GMB hojiin isaanii maalii?

Manni barumisaa kun murtee murtaa’e dabarsuuf, hubannaa uumuuf, ummata kakasuuf

daandii fi mala akkamii fayadamaa jira?

Hirmaannaa godhuuf ummanii ilaalcha akkamii qaba?

barsisonni ilaalcha akkamii qabu?

faadha?

2. Dandeetti ummannii qarshii mana barumsaaf buusuu qabu akkamitti ilaaltu?

13. Hirmaannaa ummannii mana barumsaaf godhu faana kan wal

akkamiti hiiktan?

4. Kanaa alatti yaada dabalataa gabdu?

Hirmaannaa keessaniif galatoomaa
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pppendix
il for focus group discussion of Unit Leaders (English)
sh

- Male: Fe :
Number of B cmale: e N ot
= SR

gchool:

. What means community participation in educationa] mana 5
gement?

ou think that decentralizati .
3 Do you 1zation of educational man
anagement play a great
2 role on

teaching learning process in school?

4, How adequate is the community participation in your school?

5 [n what activities does Parent Teacher Associations give decisions?

6. Do you think that they fulfilled their duties and responsibilities? If no, what are the
problems that encountered?

7. How often the parents or the communities visit your school?

8. How do you see the coordination and integration among Kebele Education Training
Boards, Parent Teacher Associations and schools?

9, What do you think enhances community participation in education?

10. Have you taken part in school gathering or meetings which have influenced decisions for
the schools? What kind of meetings? Which decisions were made? How the meeting did
influenced what was decided?

11. Is there anything you want to say about community participation in secondary school?

Thank you for your participation!
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Appendix H

Guide for focus group discussion of Unjt Leaders (Af

kK- Dhi.: Dha.:

aan Oromoo)

= —an e ldas:
\

Vana Barumsaa:

o

9.

Akkaataa mana barumsa keessanitt; hirmaanna Ummatag

jechuun magl jechuu dha?

Hoggansa mana barumsaa keessatti gaheen keessanii i barsiisota biroo maali?
aali’

Jmaammanni hoggansa barnootaa al-waaltawaan n
ana barnootaa ke i
€ssatt1 adeemsa baruy

barsiisuu cimsuuf gahee guddaa taphatee Jira jettee yaaddaa?

irmaannan hawaasni mana barum s
Hin sa keessaniif godhu hammam gahaa jetu?
Gamtaan Maatii fi Barsiisotaa hojii akkamii irratti murtii kenny?

nis gahee fi ittigaafatamummaa i A -3 |

[saanis g g saanii ni bahu jettee yaaddaa? Yoo hin taane, rakkoo
akkamtu uumama jetu?
Maatiin ykn hawaasni hangam taka mana barnootaa dhufy?
Qindoominaa fi walitti hidhamiinsi Boordii Barnootaa fi Leenjii Gandaa, Gamtaa Maatii
Barsiisotaa fi mana barumsaa maal fakkaata?

Hirmaannaa ummanni barnoota irrati taasisu maaltu fooyyessuu danda'a jettanii yaadu?

10. Walga'ii dhimma mana barumsaa ilaalatu irratti hirmaattee beekta? Walgahii akkamii?

Murtee akkamiitu murtaa’e? Gara murtee san ummannii akkamitti dhufuu danda’e?

11, Hirmaannaa ummanni mana barumsa sadarkaa lammaffaaf godhu irratti yaada dabalataa

ni qabdaa?

Hirmaannaa keessaniif galatoomaa!
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Appendix 1

Guide for focus group discussion of communily Members KETB &
»EIBS & PTAg (Englj
, glish
Total: )
= e

Number of:Male: __ Female:

Kebelle 3

What means community participation in education?

—_—

What are the forms of participation in your local schog|?

Have you participated yourself? What have you done?

= L o

Who else participates?

Do you think that your participation has helped your loca] school? How?
Do you think that it has helped your own chilq’s education? How?

In what areas of school management do communities participate?

What do you think of the per student financia] contribution to schools?

R S -

Does it create any problems for parents? What?

10. What makes it difficult for you to participate?

1. How do you view community participation in educational management?

12. How adequate is their participation in your local school?

13. Have you taken part in school gathering or meetings which have influenced decisions for
the schools? What kind of meetings? Which decisions were made? How the meeting did
influenced what was decided?

14. How do schools communicate with you?

15. What do you think enhances community participation in your local schools?

16.Is there anything you want to say about community participation in secondary school?

Thank you for your participation!
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. for focus group discussion of community members, KETR &
» SE1Bs & PTAs (Afaan Oro
moo)

Dha.:

.akk. DhL.: e e

\_

Ganda:

|, Akkaataa mana barumsa keessanitt; hirmaanna Ummataa j

D
o]
)
2
()
)
-~
43
o
3
=%
=)
(o8
=%
2
o}
o
=
fav)
o= |
o
-
o
=
=
7
foy)
=]
v}
=
=
o
o
o
(¢
o
W
7]
)

Atti hirmaattee beeyta? Maal goote?

Namoonnii biraa hoo eenyufatu hirmaata?

fepoon ee mana barumisa nannoo keetii fay}’adeerajetec-: yaaddaa? Akkamiitti?
Hirmaannan kee barumsa mucaa keerratt; Jijjirama fideera Jettee yaaddaa‘; Akk::l:l,l)
Hoggansa mana barumsaa keessatti hawaasni eddoo kamirrattj hirmaatar;’ 1t

Buusii mallagaa tokkoon tokkoon barataaf maatiin buusuuf yaada akkamij qabda?

Rakkina matii irratti uumu ni qabaa? Maali? Barataa irratti hoo?

10. Hirmaannaa mana barumsaa keetiif gootuuf maaltu sirakkisa ykn sitti cima?

1. Hirmaannaa ummanni hoggansa mana barumsaa keessatti taasisu akkamiiti ilaalta ?

12. Hirmaannan isaan mana barumsa naannoo keetiitif godhan hammam gahaa jeta?

3. Walga'ii dhimma mana barumsaa ilaalatu irratti hirmaattee beckta? Walgahii akkamii?
Murtee akkamiitu murtaa’e? Gara murtee san ummannii akkamitti dhufuu danda’e?

14, Manni barumsaa akkamitti siin quunnama?

15. Hirmaannaa ummataa kan yeroo ammaa irra caalaa wanni ni fooyyeessa jettee yaaddu

maali?
16. Hirmaannaa ummanni mana barumsa sadarkaa pilet godhurratti yaada dabalataa ni

qabdaa?

Hirmaannaa keessaniif galatoomaa
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Appe

ndix K

ADDIS OF EDUCATION

DEPARTMENT OF EDUCTIONAL pf.
ANNING ABAR
A UNIVERSITY

COLLEGE

AND MANAGEMENT

pocument Analysis Check List

searcher will use the following : : BEr s
The re g document analysis check list itemsg with 'Yes' or

[esponses after carefull

y analyzing the necessary documents that PTA required to possess

IN0|

.
WQ‘ Items e =
no|% | no [% |

I |PTA possesses the guide line that consists clearly defined roles and e
responsibilities

2 | PTA provides a plan that describe different activities and budget

3 | PTA has minutes of meeting(agenda)

4 | There is a guide line that shows discipline policies of the school

5 | PTA has full information in material and financial resources

6 | PTA has community involvement records

1 | Monthly reports are made by PTA

§ |[PTA keeps information and agendas that are raised in parent teacher
conference

9 | There are training manuals for PTA members

ol
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ApP

endix L

ADDIS OF EDUCATION

DEPARTMENT OF EDUCTIONAL PLANNING ABABA UN1y
ERSITY

COLLEGE

AND MANAGEMENT

Cheek Liistii Cuunfaa Ragaa

Qorataan cheekliistil cuunfaa ragaa armaan gaditi ibsamanii bifa deebjj Eey

1wayyadamuudhaan guutuuf haala armaa gadiitiin qopheessee jira

Lak | Gosa Gaafii

GMBn qajeelcha ittigaafatamummaa fi heera guutuy qabu qabaa

—

Eeeyyee | Mit
Lak | % | Lak [ %

GMBn karoora baajataa fi hojiiwwan gara garaa qopheeffatee jiraa

yee Miti gedhutti

GMBn galmee gaboo yaa'ii gabaa

Mana barumsaa keessa qajeelchi waa'ee naamusaa ibsu jiraa

s s

GMBn odeeffannoo guutuu waa'ee gabeenga meeshaa fi maalaqaa ni

qabaa

GMBn ragaa hirmaanaa ummataa ni qabaa

Gabaafini GMB dhaan ji'a ji'aan ni qophaa'aa

GMBn marii maatii fi barsiisotaa irrati ajandaa marii ni qopheessaa

ol oo | o~

Maanuwaaliin leenjii miseensota GMB tiif qophaa'e ni jiraa

i e
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