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Ia MarO./JUlle 1990, a stuq was oarrie4 > t ill III ~a •• r 
Seai r Seeoai~ Sc~o.ls to assess tke pert ~aaees .f 
teackers .t tile aca4ea:l.c suD~eot. 1». ourricula illpl ' e.tati ••• · 
ft.. 'itasic q estiollS wlaick tAe s't'aq atteaptet t. uswer were: > 

(1) n. teacAera select, structare aal ~ rcaaise tAe e •• te.t. 
_t tAe su.~eets taq teaell t. faoll1tat'etlle pl_i..... .­
e:Dclisi •• • t hstracti.1 (ii) Do all teac1lera eJDl~ gpropriate 
aetJa tat tecUiqlles, au. proen.res ia teac1d.ac1 (111) De teacaera 
Dow ~ attevt t oTero ' ae t~e u.rtace f te~e~-le~ 
aateriala1 (iv) De teacllera WI. c---.1t:r resn.ree. t. tke 
M.vaatace -,.f ~:astruct1o.1 ad (T)' Do teaclu~r8 ~r vi ... f.r 
c •• ceras ot tke learaers? -. 

Oae alUlirea tllrJ. V tnr tea llera troa a asaple .f teee 
seAO Is partieipatH. :lA t1le stu..,.. nrouga tlle use .f 
questieaa1re, o.serYati DS, ani l.tervievs, lata were collect ... 
troa teaeaers. Directors 'and stuae.ts were alao iaterviev~. 
T1te lata collecte .. were anaJ.;rzei usiac peree.taces, averaces, 
mn-8fj,uare tistri8uti.a, aU. iater,retatioJlS ia. re1st1 •• t. 
Ii terat1lre ill tae fiell ot eurric1ll1lll u4 instruoti... h 
particular, II J OOsOD. • a 'Ilodel of ovriculua tAeor.r- was taken as 

.,. a tr8lle .t r~ erence;' . . ~. . , - . -
MaJor tilldiDCa of t e stuq were (i) Teacaers ... 0 .... 

(select •• , structured, and reorcaaizei) tAe co.teats .t tAe 
sultjects tA.,. teacll to tacili tate tAe plan.iU.q &:AI execusi.1l ot 
instructio., (ii) Too m~ teacaers vere uaconceraei a.out tAe 
sllort~e ot bstructional materials ia th.e su'itjeota tll.~ teacll, 
(iii) TeacAers tende4 to 4elloutrate a less trequellt use ot 
appropriate procedures ani tecluri.ques in teaclliDC 04 .. 
sigDificaat eifference was o.servei aetwee. all teacaers iA t1l.is 
regari, (1 v) Iew teacaers used tlle coaamd t.r tor IlUca t taeir 
teac1liac, aai (v) Teac1I.ers assistea tae lear,aers o~ tllrouga 
1nforll8J. uvic~ and ellcourageaeats. 

0. tae .asis of the firuJi DeS it was reco_eDd_ to 
(i) Orgaaize workskops ani semi.ara ter teacaers to 1I.elp 
taea aaster tae metko4s and teca.iques ot teaclli~, (ii) Aavise 
teacaers to prociuce their own teac1li~ aiels, (iii) Encourage 
teacllers to llSe collJlUlli ty resoruces, ~i v) Moaili ze tAe scaool 
aa t1l.e surrounding coaaunity ter tAe upkeepi., uj, .ailltenaace 
ot tlle se.ool, and (v) Make eo.tinous follow ups .r teacll.ers. 
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r. ~RODUCTI 

1.1 TJae Pro~l. 

Tllat teac ers t all categories ana levels uve a aaJor 

role ill ilQlea~nting t1l.e curr1c~ua is a well e~ta 11*" tac1i ~ 

re t1l. ev J:'. as Ro~ert (198'). W~lin (19e.). J es (1981). 

Il8JV tll.er H.u.cators ' laave put 1 t. teacllers are eJIC e4 aore 
\ 

re to(q ill t illpl entat1.. t curr1culua (bstracti ) 

witll tll.e us. ot ev e4ucational teclmiques aD4 aetllots, talr1nc 

aivantace .• t a 4ern ~cational aevices or loc~ ava11~le 

resources'. ~ convincingJ.;y put .,. T~969), Base (19'71), 

S~l r (l9i6), and a llost of otller ~ucational ciaata 1& tlle 

tie14 or eurric~ua ana instra.ctio., teac era are e&ucators 

an4 coUJi4ellors, no tr.y to clevelop taeir pupils' a 1lities and. 

interests ani not merely .to serve as sources t intG~tion aDd 

transwi tors of knowledge'. The teacher not o~ neMS 1ntoraation 

to 'De shared. wi tll pupils t but he .ust also .e coatftent enougA 

to direot learners to the wide variet,r of sources they need te 

consult iB t1l.eir sel!-.otivated learning enterprises; 

Since tae role ot teachers is no longer liai teci to 

instructien only, teachers, apart fro. their instructional duties 

have nov to asswae more responsiltili ties, in collaDoration 

witll otaer educational agents in the communit,r for t1l.e 

preparation of the young for COJDllunity life, faai13 lite, 

productive act! vi ty, and. so on. T1aey should show aore invol veJlent 

in Co-curricular and out of school activities to the ad.vantage 

or illple.enti~ the curriculum ful13 and attain the o.ject!ves 

I 

{ 
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ot scko liD& suocesstull1~ Furt eraore, tae ~tteotiTe ess ot 

ourrioula 1aplellentation~ SIlone tAer t1rlngs, "epeds larceq 

up • tke &evel p.ent of new relationsAips .etveen tke teackers 

tae1r pupils t no .• 8Ooae aore ti ve partners ill ta. 

instructie al process, .etv~en tke teaoke'rs aai tkeir oelle~s 

.1. .taer scents no aq De call" upoa to cooperate wi tk tao 

in tae attaiDaent ot e4ucational •• jeotive6. 

On aoc unt of t e qove asserti nf?, t ere is a ce.eral De" 

ter tresll .ati nal (regional) scru~, in a realistic aanner, 

et teacaers I performanoes as the,. relate to curricula 

iapl eaentati ell. 

COD.S~quentl1, for tile partial tul.tillllent ot tlle course 

E&.A4. 522, the writer l.Uldertook a.aseline stu~ regardinc tlle 

role ot teacAers in curriculua 1aplemeDtation i tlle priaar,y 

and sec Diar,r schools ot Addis A.aia in June 1988~~e result 

t tlle s~ saowed that~e ot teacaers in curriculua 

iapleaentatiQn was fo~d to De i~teotive due t their poor 

perforaanc~s, that is, due to their failure in usiq appropriate 

pr.i.nciples, t~chniques and procedures , community resources, 

local.ly availaie materials, and etc. Though tlLe stu~ was a 

scratch work, it has created an intellectual curiosity to 

carr,rout a further investigation ot teachers performances in 

curriculua iaplementation. In adti tiOD, a ciocuaent fr a Riper 

¥Hailu Dinka, (1988). Teacllers' role in currioulUll 
iapleaentatien in the priaar,y an4 secondary sckools ot A44is 
Aiaia. Mtis Aiaba University, (unpultlished). 
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Eiucati _ C aaission shows that researca relatiac t ta. 

perforaaaces of secondar.y school teaeaers is 0 e ef tae 

rese~a pri ri ty areas in EtAi ~a at prese t,· .... 1 t 1s 

taus., expect ... tllat t e result of tllis tllesis preje . t ~'c e l' 

u: wita s .. e professional. patles of te~eaers wldea. tar 

turtker ia!esti,ation at national level, coull c .tri~t. t tll. 

trainiDC ani utilization of teackers in tais c untr,y. 

Tlle .sill purpose of this thesis project, taeref re, vas t. 

assess tae performances of teacaers' as taey relate te: 

1. tae plannjng, sequencing, ana presentati •• of tae 

curricul:wl content durinc tae instructi •• process wi ta 

tae use of appropriate teaclliBc procedures, priaciples, 

au. techniques; 

2. tlle pro uction, preparati Do, and utilizatien ef 

instructional aiGls; 

~. tae utilization of the huaan and material resources 

availa.le wi tun and outside the scllool; 

4. teacAers' concern tor the learners; an' 

5. tae staft-communit.y relationskips that exist to tae 

a'vantage ot illplementinc the curriculUII. 

'Coaaission for Higher Education, tl987). "Sa.ple 
Researca Topics", Metis A.baba, (unpuilishea.). 
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Tke t llowing .asic questions were raisH aM. ansverel '1 

tlae stuq: 

a) ». teaclaers o~ the acadeaic 8U\~ects ealaance tlae curricular 

contents t t eir respective suajeots (sel t, structure, 

an .. reorganize the concepts ad \asic i"eu o\elK ill tlae 

conteats) to tacili tate tlae planninc an( exectlSi •• • f 

ins truction.? 

\) all teachers employ appropriate teacll.iDc proeM-ures 

ani techniques to tacili tate instructi ... ? 

c) In the absence ot adequate instructio.u aaterius aM. 

ai s, ow tar 40 teachers .r tlae acaiellic su\je ts ------------- -pro.ote the acquisition ot tlaese aaterials t. facilitate 

curriculua implementatioD in tbeir respective su\jects? 

d) Do teachers show an eftort i using coaauBi't7 resources 

t tlae a.civantage ot instructiont 

e) How tar do teacaers proviae for concerns ot tae learner~ 

1.2 Del.iJl:i. tation ot Tae Stub 

Tlle study was priDlarily concernei witll tlle pertoraances ot 

senior secoDA&r,7 sCRool teachers ot the acadeaic su.jelts ia 

Illu.aDor a4ministrati ve region. In particular, teacllers' 

eftorts in structuring the curriculua contents to tacilitate '-instructio., taeir creative preparation and u'til1zatio. ot 

instructioDal .edia in teaching, their wise use and application 
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f apprepriate teacAiD« teclmiques, .... tkeir' eueurs ill .. 
aald nc appropriate provisi ns for c eras t tae learaers were 

tae f cuses et . tais tllel;Jis pro~ect. Heace, tae recess aspeot 

et 1nstructie., taat ~s, plaDninc '. execuai .• were tlle ta ' es 

treatH 1a tllis paper. llurteI:tore't . teackera. 

"eput,' iirect rs, and. stuQ,ent',t f vernae tal. sener se da:t7 

sc.ools (craies 9 to grade ,12) were take as tlae su)jecta et. 

t.e s~ (See .lppendix )'. 

1.3. Significance ot Tlae StuP 

It appears that researc relatiD& to the pert raance et 

senior seconclar,y schools is ina4equate current~ as c lIparei 

to the existing de.ands to iaprove illStruction. Taus, tJae 

writer 'ellevH tllat this thesis projeet JI~ create an aWfl,reness 

of the state of atf~re regarding tlle perforaance of seni r 

secondar.y sCAool teachers. Furtberaore, since tllis t.esis 

project could. serve as a ~aseline work tor tuture iniepta 

investication at nationaJ. level, it could. )ear a particular 

significance. 

1.4. Methods, Procedures, ana Sources ot »ate 

Tae project was primarilY concernei with a c ~reaensive 

assessment, ot teachers' performances rat.er thaa a "ee, 

investi,ation of a particular instructional pro.lea ill tae 

region. Consequently, survey was t e aethod e.ployei. Illu'aDor 
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llas een cllosen (see Appendix.6.) • tile .asis t tlae reas a 

tnt (1) suell studies never concern" t easelves auo. ~t. 

regions ia t e remotest areas of tlae countr.r ani lle ce t 

(2) 11 terature relatiDc. t curric\llu iIlpleaentati •• as 
pertaiDjq t the pertora8nce t sm r secodarr sell . 1 

teac ~rs o~ reaotest regions like nlu.uor seeu t ~e 

inadequate ~ and (3) t e writer knows tile rep' a siAee ae was -
Hucate4. tllere. 

nlu.aDor administrative regi.~ is situat_ ia tae so ' 

westera part ot Ethiopia. Hormer~ t tlle region extena_ upt. 

tlle SuUn .o~er (including &sa.ella) .ut Sinee tile esta_lisll­

.ent ot PDRE t Q8lIlDella ecame an adJIini strati ve regi II. .,. 

i tselt an.. the border ot IlluDa_or extendee. a _it to tlae 

central part of the countr.Y (up" t the Gi.e river) and. llence t 

encompasse Jimaa (the former capital of Kaffa) as its center 
. --

(see Appendix :I)). Ethnical~ t tAe people of tlle regi n are 

the Oro.os and they earn their 11vinc fro. agriculture wllicll 

is helpe -7 wet climatic conditi.as ~ tertile soil 

thrOugAout t e region. In particular, the pr clucti n t 

coftee is the predominant econoaic activity ani tll1s aas 

helpeQ tlae existence ot large aDd tense forests in tile region 

wAiCA 1lelp as shadows tor the coftee plantations an4 seedliDg~ 

To acllieve the ogjectives ot tlle study, taree senior 

secondary sclaools n8llelJ: Jimma, :JHelle, ana. Mettu (see 

(Appendix C) were sampled on the _asia of tl:leir ,eograplaieal 
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proxilli:~ t .. t e center ( . .6. elis .... u~), tllat is, elle nearer (Jbaa-

330 Kits, .t:re. tlle cent~r), the otller tre~ tlae reaotest part t tlle 

r,est n (Mettu- 67' bS', tro. t e ceater), . ana tlle tlLi.ft 1 at" 

)etweea J~a ani !!ettu ( "e11e-. 475 b S , tre. Utis A)ua) 

tllat tae rest .f t1ae se_ools in tlle rec1. B c8ult ). r~res tel~ 

crapla:lcalq t tlle tlaree senior sec err scll 18 are' 1 eat" 

Oil tlle saae line (on tlle .sin ~p wq rnnniq ~. 44tia ,".a 

t. Gaa)ella) and are situated in tlle S1l~ur) areas t t_eir 

respectiTe towns occupying spacious areas conviBient ter carryinc 

eut ot class activities like project lID ks an4 clu~ act! vi tie . • 

Relevot intomation as Deea secured. tro. priaar.r 8JW 

second8.17 sources. Related .li terature - ~ooks t Journals I ani 

article~ llave .een reviewed. Fro. tlle ssaple t tlle taree 

scllools, teachers ot the academic su~jeets were takell as tlle 

SUBjects ot tlle stu4y. The acadeaic sU.jects were cllose. on tlle 

.asis ot tlle writer' s ~ackground in aCa.4eaic areas 8Di vocational 

su~jects were e~uded since the writer Delieve4 taat taese 

subjects require experts in the tield. In addition, tireetors, 

aepuv directors, un! t leaders, an students were iDclu4ei to 

,ataer relevant 4ata relating to tae study (see Appeniix D). 

Ques~onaire, interviews, and. oDservatio s (see Appendix 
~ 

E, Il, ani ~) were the major data collecti~ instrullents. TAe 

t halt questionaire were first distri .utecl to a s8llple at 

secondar,r 8cllool teachers in Debrezei~. On tAe ~asi8 ot tlle 

teeiDack received tro. these teachers, 80.e alteratiens were 



• I 

r 

ade •• . tlle uatt questiona:l.re (tlle nu"~er ot i teu were 

rd eK, tlle pen en4e4. i teas were aiDi.j zel. ana ~att.c scales 

were (evel pel. tor so e ot t e i te.aa as req'UirK), an4 tlle 

tinal. quest! Daire,08servati n cAeckl.1stS.,aU. iatervi~ cui es 

were prepare«. -. . 

- at~_were _ eol1eQtel fro_ teaellers t the acaleaie sua~ects , 

tllroug1a questionaire, interviews and. aservations. In adtitioD, 

aire9t rs and unit .leaders were' interviewed to secure turtller 

dat«~ Furtlleraore, students were ran40aly interviewet and were 

also oaservea 4uring actual teacAiDc and learninc iD tlle 

classrooa. 

Tlae iata collected througla questionaire have aeell tallie4. 

and changed to scores. Those scores 4erived froa iteas llaving 

~" rating scales were an~zed using averages so tllat tke:r could 

ae _anageaDle to give a general picture. The data collected 

througll actual classroOM observations using the "yes" and. "no~: 

ticotOJIY regarding the teaching techniques demonstrated by all 

teachers OBserved were analyzed using the On-Square (x2) test 

since it is statistically agreed t at the Chi-Square test "is 

used. to a.eteraine whether there is a statistical~ significant 

discrepancy between the actual (oaserved) distribution ot 

responses or ratings among cat~gories and the tlleoretical 

(expecte4) aistribution (Cates, 1985, p.l??). Furtheraore, SORe 

of tAe d.ata collected through observations and interviews were 

anal.yze4 on the basis of what research in the field. ot curriculua 
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and instruction has established. In particular, Johnson's model 
which shows curriculum as an output of one system (curriculum ~ 
development system) and as an input of another system (instruction 
system) was taken as a frame of reference for this study. This 
model is presented below. 

A Model of Curriculum Theo;y* 

rselection I .~ Curriculum Curriculum Instructional Learning 
criteria I ' r development structured 

~ 
series of 

~ ~ 
1 Structuring intended 
criteria ~ syste~ learning System Outcomes 

" 
outcomes 

I ~ ~ .. 'I' 

I 
~~Instrumen~ . Teaching 

Content behaviour 

I 

reportoire 
, 

Source 

Available teachable cultural content 

The model seens to indicate the fact that the source of 

curriculum is the total available culture, that is, those elements 

of the content of the culture which are considered appropriate or 

.elevant to the instructional aims of the school. In fact, when 

"Johnson, 1' . (1981). "Models in Curriculum Theory", 
in Giroux; et. al., eds. Curriculu~ ~ _d Instruction. Berkeley, 
California : I1cCutchan Publishing Co. 
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taken at its tace value, the conce.t culture ceula aeu se 

a~ tldncs. :for exaap1e, artitaots and. social iJlsti tutii. as 

arec a culture, .ut ta~ are t teacaa.1e. In 

aiU tie. soae kDovleqe ani skills vllica are 'teacaa'Dle aU. 

yery- a a · art t t e culture are aot avai1a'De ter urriculua 

since taq are kept secrete 'D,. faa:l.lies, craft cr ps, 

,everaaents ani tae like. TAe sources ot curriculua, taeretore, 

are ta.se kaowle4ges, skills t an. atti tuies ill a ci ven culture 

wkica are teacaa'Dle ani at the saae tiae availa'Dle f r tae 

curricula. 

It is further 0 served froa tae aoael ta.t if all taat is 

coap neat ef a culture and taacaa'Dle 'Dut 11l~ aot 'De availu1e 

t.r curriculua iaplies tAe neea. fer a selectioa criteria. 

~ependiB' oa the ideology of who ever concerme., tae selectioa 

criteria c ul. either De the organizH fiel. of knowle&ce, 

experiences and interests ot t e petential learners, persistent 

pro'Dleas ot living or the cOlBltinatio of allot taese. 

On tae 'Dasis ot tke se1ectie criteria .evelope. taose 

eleaents t the contents ot the cutture are selected.. Still 
) 

taere is .anotaer important proce4ure vaiCB needs attentioa. 

Tais is tae establishment of t e structuring criteria. 

Structure refers to the relationsAip aaong curriculua clusters 

(tacts, concepts, generalizations) selected fr a tae centents 

et tae culture. It is coneernea, wi ta tae proper ori.erin& ana . 
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klerarcaioal relationsAips aaonc curriculua ite.s. Taerefore, 

tlle process ot selec~ the eleaeBts of contents of tae culture 

a.na eraeriDe tllea on the logic of tlleir nerarcAical relatio -

sAips, aecor4.:L-c to tlle .04el, c •• sti tutes tlle curricua 

ievel p.eat s.ystea - tlle outcoae t wllicll constitutes tae 

curricula (stru.cture4 series ot inte_e4 learDiag utc •• es). 

Curriculua, tllerefore, aas ref ere ee to wllat it is iJlteuH 

tllat stuients learn. 

Tlle .odel further indicates taat curriculua is sa utput 

of tAe curriculua development s.ystea ani an input into tlle 

instructional s,yste. - a s,ystea consisting of tAe interaction 

.etween the teacaer and the student and between tae stuient 

an( t e environment llanipulate4 .y tlle teacller. Taose skills, 

kDowleige, an4 attitudes that tke learners develop as a result 

t these interactions in the instructional s,ystea constitute 

tile learni_ outcoaes, wllicll, otller tllan the curriculua contents, 

iepend up o. the instrumental contents ana t.e q~ty of 

iadivi4ual performance of teachers - tke purpose tor wkicll tAis 

study was carri ed. out. 

EveDtually, quoting Gage (1966) and Eisner (1%5) wllo 

viewe4 curriculUll as na series of coutent units (a capa.ility 

to _e acquirei under a single set of learning conditions) ana 
as a series of activities respectively~ Johnson strongly argues 

tllat the eurriculUil must leave so.e roo. for crean vi ty and 

individual styles of teachers in instruction, since, tlle 

curriculua .~ limit the range of, possible learnint; experiences 
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.ut can aot .tully specify them. Taus, "ecisioDS regariiq t1le 

lea.rniDc experi ences to .e proviciK (tlle result ot iutrueti nal 

~lann1DC), tlle aeans, that is tae aetaoas and teckDiq*es et 
, 

teacldJac .... learn:i.Dc tae aaterlals an.. tlle instructieaa]. contents 

t .e us"' in aclrieving tlle results tall witlrin t1le spllere ot 

tlle respeJlSi.il1ty ot tae teacher. !eaclaers, tllerefere, "eciu 

nat t. teacll and BOW to order .llat tlley teacll, aake tlle final 

cll.ice t learning activities ani iDstruae~tal cOD-teats (ma;rtAiDc 

tllat tacilitates tile ciesired learDinr;) in teras of tlle stud.ents, 

tlle availa.ili ty ot resources and tlle needs ot tlle eacoiJaC 

iastructional process. It is this teachers' reportoire t 

teaclrlng .eaaviours that has Deen used. as a traae or a.nalysis in 

tlle stu~. Hence, Jo)mson's model llas contri.uted. a creat "eal 

in carrying out this thesis project, in that, "ue retereJ1ce llas 

.een aad.e te it in stating the pro.lea of the stu~, in cAoosiag 

aai ievelopinc the data collecting instruments, and in ,atAering 

relevant inforaations fro. those concerned wit1l tlle ~leaentation 

et tlle curriculum or the academic su.jects in Illu.a. r senior 

secondar.r scllools. 

1.5. Liai tation ot T1te Stub 

As we all very well mow, a research dealing vi tll 

assessaent .r the aagni tuG-e of a certain pro.lea entails c llect­

iq an" processing as aucll data as p0ssi.le. Tllis in tun 

requires a .. equate time, money, an" energy. In particular, dell 

tlle su.jects of the study are locatK at tistant places troa one 
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as. taer (like teacaers ot Jiluaa, :lMelle, an Mettu.) tiaancial 

and. aaterial services are earnestly neeae4 to tacili tate tae 

process t iata collection. In tAis regard, tae Scao.l .t . 

;raduate Studies did .DOt .tullJ accept tae !uBi appx-.vei .,. tlle 

P'aculty ;raduate Commission tor tllis taesis pro~ect. BveJl, tlle 

li ttle rUDt allowed. by tJae School ot ;raduate Stuiies lls. aet 

.een tul.~ ana auely allocated because ot the proced.ural 

co~licati ns persisting 'between tae financial iepartaent .t tae 

Universi t.1 and the School of Graiuate Studies. Tais pre.lea, 

couple. wi ta the sllortage of public transportati n iB tAis 

countX'7 llave creatly violated tlle sclled.ule ot tll1s researell 

project. Nevertheless, adequate care llas Deen a&de to preserve 

t1t.e qual! t.1 ot the paper 'by sacrificing wllatever finaacial, 

aaterial, an. energy it requireci:. 

1.6. Organizati J1 of The Stub 

Four aajor parts are incorporate .. in tns paper. Tlle first 

part includes introduction : Stataent of the pro.lea and its 

aeliaitation, significance of the study; methois, procedures an. 

sources ot data, limitations of the study and organization of the 

study. Part two deals with the review of seconiary info~on 

collected from various sources and organized on tlle logic of their 

relationsllips to the problem. The report, analysis ani inter­

pretation of the primar,y data collectei from tlle suajects .f tlle 

study is exclusively presented under part three. Tlae last part 

.eals wit.. sUlllllary of the findings, conclusions, an. rece_end­

ations; ant taese are followed by Bi.liography, Glossar.y ot teras, 

and Appendices. 
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II. REVa" err · Ln'BR.eURB 

2.1. !he Nature u.d Ooutitu_t, et Ctlrr1C!l 

-. tiae ia the histor;r et ed~atioa haT hiloaep , 

ad educators agreed upoa .hat t1"t1e eduoatioa i. '1». .c~ 

aDd ' t ooatitute. ourricul_ 1a partioular. !.bough 

literature is inadequate as to h •• the llOdem • oie't7 cu.e te 

orgaaise its iate1lectual world iate categories Rob .. tt.lcla 

or s~ ad the disciplilles or Dovledge silaoe the u.cieD.t 

tiae., it is eaq to 1.ugiJa.e that si1ca secietT could aot deal 

vi th ever,rthhg at once, people fo1D.d it aecessar.1 to give 

attentioa tirst to one aspect of the enviromaent th te 

another, dependiDg UP. their aeed8 ad actirlti... BegI_pi. 

prebab~ with such gross categories as tire and water, thq 1a 

tiae learned that sOlle classiricatiOll8 were :acre productive 

guides to >', haJIa'rlour tlwl other.. It wq be reasonable to 

suppose that out , of these groupiBgs evolved the fields ot 

knowledge and. the .odes ot i.Ja.quir;r lUlder~ thea h the 

civilisation ot tod~. Nevertheless, the concept ot curriculua 

and what it conatitutes, froll the historic perspective, could be 

better understood when seell ia light ot the -.Jor eurricul 

ideologies (Curricular sohools ot thought) • 
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2.1.1. Ourriculua and ~e.load 0 Scholar 14 lOR 

ne basic arguaot ef the !cadaic Icl10lar Ideol r:7 reet. 

up facult7 pqchelogr ad disciplia1as the mad. ~ator (1965) 

writes that -discipl1ae is ut a utter ef paa1aha t. it i • 

• ... tter f .ffective traiD1ag a ... nth a discipl.1aed IWI4 

i. a .... quiped with iat.llectual ...... (P. '57).- It i. 

sened ~o. this that the postulated 8errl.ce ia 1;ra1piJlg 

~evelep:b.g) the pewera of the a1a4 (d1scipli.u.r7 n.llle) i •• _re 

iJlportAllt crt terioa t. 8igllif7 the aature .f ourricul .... 

J.ccord..iD8~. the pur sui te for intellectual aceUenoe 18 the 

k.,. D.ote.t the academic scholar ide 1 gr. 

J. ho8t ot other proponents ot the scholar acad8lV' strong17 

contira that the tunctioa t schooliag i8 iatellectual tra i • 'ag • 

.lccord..iD8 to aix. qulted 1a vi. (1963) -~ taowledge 

drawn troa the disciplines i8 appropriate to the curriculUll-

(P. 246). .8iDg thi8 view. Bellaok (1965). Xing and Brown.ll 

(1966) t and Jlo~ (1961) have stressed that languages (i.D.cludUg 

foreiga)t h1stOr.1 •• ciences, and ftatheaatics .hould oonstitute 

the core ot ..,. prograa of htellectual di8cipl.iJle. HeDce,. 

child who acquires aD. adequate stock ot sldlls (.ental. skill.) 

and intoraation and whose mental powers were deTeloped and 

trained vas equiped to live et~ient~, that is, to deal with 

the tasks ot life effective~. 

The criterioll of the d1scipl~ nlue of the content. of 

curriculum was also intlueatial ill. deteniJl1ag the organaisatioa 
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.r ourrioulua. , this ad, Bellaok and Braur (1960: P.P 6-8) 

have 1ui.tecl ... the •• eel t deTelep the strv.cture ot the 

disciplh.s. .. t proaote re1atioa.hi aacmg allied d1aoi .. ~e. 

re!ati ubip t • bread. ar_ .r tuwledge. ~ere, 

aooordiBg to the eohelar acMeJd.os, Carri~ i. defined .. a 

pro~ .r ati whioh ho1114e. tacts, coa.oept.t pr1aot le., 

1 ... , g eralisatio .. and ~c. selected bea the cl1aoiplh.. .~ 

Dow1ecta. aad orgaaised the logio of re1ati uhips t sether 

wi th 1ea,,' JIg aper1enc.. a baJlo1Dg a .. risatiu, rea.sopi "s UI.d 

1 gical tbi.kjwg. 

2.1.2. OuricullDl Jad -!he Social Etficiacl Id loq. 

S~rt~ ~er 1900, research oa trust r ot tra1DiDS 

(~ler, 1986/87, P.P. 36 - 38) lIMerained the faith in the 

discip1iD&.r7 taDoticm of subject utter. !hie deTe10plllent and 

related. changes i1I. teaching and 1eamillg theor.r resulted h 

emphasis on social usage as aa ~ertant criteriOll ot curriculUlle 

Besides the work .t ~rndike on the transter t t~,the 

application of the idustrial etticienc7 aode1 to sohoo1s b7 

Bobbit and hie Colleagues (Xliebard, 1975, w. 51-67) V8.8 an 

biportant curricular eTent since it bec .. e a ti1"ll basis tor the 

stateaent ot educational objectiTee in behavioural teras and the 

~Si8 of COllteJlpOraI7 adult activities to be included in the 

curriculua. ne beg1DiDg of aeasuriDg educational outcoaea 

(evaluatio~ iateraa t etandarda set (efficienc7 in adult acti~tie8) 
• 

vas another curricular iuon.tion since, UJlti1 that tiae, -there 
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w.re ~ thr •• co~nent. o~ the ourricu1ua; ... e~: deteraiJulti 

~ ob~eotiTe.t .election ot coatent. aDd organization of oontent.­

(a.ith, 19761 P. 191). 

Vi~h the MT_t of the lltili't7 tactiaa ot so lJ.aa, 

that i., the preparatia at oh114r f r u.eefu1 adult actintle., 

the ~.ed tor uaetu1 aad applioab1. kIlowledge .... st~ ~o ..... 

Dded t ~ acCOlDlt ot th1~ Rb1. (1972; P.P. ·3 - 8) argues that 

schools are t r leamiJlgt. and what ought to be lear.a.ed. "'.'7 
is useful bowleg.. Be further aoted that 8chools ought to Jdke 

.aJor ef~ort8 1a cogaitiTe develop.ent. !hi. assertion o~ EbAl 

for ccmgn1tiTe leamiJIg seellS to be difterent .fro. the 1:atellectual 

pursuite ot the acholar acadea1cs 1a that the aphasis here is 

the application ot the aental iaculties ill what all aen as adults 

are engaged to susta.1.a a culture and iJlprove the existing material 

80cie't7. 

!heretoret adTOcates ot the social etticienc~ call tor 

a curriculua ill which the proble_ and interests ot everdq 

li viDg are included. and which have mean1 Dg tor children and 70uth. 

The educational pro~ aiJLs to help children and youth deTelop 

the knowledge, stills and attitudes neeessar" to eope with the 

ilIIIled1ate situations ot eTe~ 11~ (produetion, cOJlDleree, d 

civie acctivities, soeial adaptation, leisure, etc). !his do •• 

aot aean that eoneem is aot .ade tor intelleetual growth ot the 

leamers. Rather, as 80 ab~ put b7 StratJalqer (1965, P.P. 25-33) 
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deal.1,Dg with the practical oalls for ~udsell.8Ilt and. acti a 

based Jl thought and. this requires oulti vatioa or the iD.tellect ... 
rar bqoM gathering mowledse for its 0.. salte. 

EYentu.al.l1' witll the application .r the iadustr.lal 

etHci 07 aodel 1D schoole. Beharlourl,s. st ped iDt. the 

field. or ourrioullUl eliphasiz1Jlg the stateaeat or eduoatio.ul 
, " 

.b~ectives h behaT.f.oural tems. the selecti .. • r learUas 

actiT.f.ties a the basis" or coata.porar,r lire and activities .t 

the adult sooie~. and the aeasuraent ot educational outco.es 

iJl terms f standards set. 

Thus, curriculua came te be defined as plllDDed learn1ag 

experiences aad this has been apoiat of view vhioh has fl.--17 

beeD. accepted in professional literature. 

2.1.3. Ourriculua and the Chi1d-Centered School 

The recognition of the criteria of Social Utilit7 and the 

resultiDg eapJaasis Oll scientific c~culUli constracticm were 

paralleled ~ronologica1ly bY' the ellergenc~1 of lIq>eht of view 

YtiIth is .trequent17 retferred to as the Chi1d-Centered School. 

~. child interest poiat of view, as presented b7 Johaaa_ 

(196'1-. P.P. 162 - l65) vas particular17 attributed to the 

educational works of ~ebel. CelaeniU8. Johan Lock. Pestalozi, 

ADd etc. 
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te tor co&eer.&8 ot the ohild we. 

busse... h this work-Bldl, e showed his partiClllar p aiH 

'b7 sqti.ag -respect the chil ad b, h .. ~e t 3l14ge Ida 

acti.. Soo4 or ."fil-let _hr. be lqg at work with tlae 

ohild- (P. 2(7). Ileus .. '. 0 aceptiou ot a child were uot 

wideq ProDOUDCed, but had to wait atil 19(M. whea the 14ea .~ 

Child ~terest was further igDited as aresult ot -the little 

laborato17 ~chool carried out b7 ~ ha and. &rr7 Dewq tro. l896 

t. 1904-- (OthAmel,.It.,!l, 1950, P. 413). ~ result ot this 

e%pen-ent, bqOllCl further illvw1 •• tilag the Child-centere4 

.oveaent, bec .. e the basis tor Devql s educatioaal theories. 

OIl the basis ot the Eight :rear experillat, Dewq stated 

that -the lite ot the school was to be active, D t passiYe the 

Children vere to work, .ot .ere~ to listen- (1956, P. n). 

At tirst glance, it appears that Deve,- Waged war agaiJrlst the 

doctrine ot the mantal discipline. Thus, this vas an attack e~ 

tradi tionali8ll and a retora .ovaent in education wftldIa called tor 

education dralfll tro. vi thin b7 recoDstructug the e:zperience ot 

the child. IJa spite ot this, Dewe:r does aot seem to be an ardent 

advocate ot the Child-centered school it ODe sees his stateaent 
• which s~s -the tunduental tactors ill education are the ~ture 

aDd undeveloped beiDg and certain social aias, ae.aiags, 't'aluea 

incamate ill the _tured experience ot the adult. The educative 

process is the due interactioD ot th~orces- (P. VII). 
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Bence, UJll.1ke the extreeaiste ot the Ch1ld-oeDt ~ acbool, 

Dewq 8eeas to hold .. iDteraoti Te poaitioJl. awe he trio. t. 

iaterprete the experience.~.f.Aeeds, and iDtere8ta t the o)lU 

. ia the coatut ot a gina 80eial aiJl aDd aporieJlOe. 

Bather, 8JlOB8 the at extreeae od. earlier ft'I'Mrtora et 

the Oh1ld-oeJltered school, Harold Bag, .bae Schuuku, ViSl~_ 
, 

kil.patrick, and Parker are wort~ to aentio.. Ia articular, 

the uteoae ot Beriau laborator.r seh 01 at the 11B1 Tersi t7 t 

!Iissouri since 1904- and kilpatrick's illtelligble work 01l the 

pro3ect aethod (Bags and Schwulter, 1969, P. 41-46) broll81!t a 

fUrther upheaval tor the doctriDe ot the Cbild-ceatere4 school. 

Both Beri.. and nlpatrick underlined that the kind. ot sehool 

aeeded was a school ot lite, of actual aperienciag, a ' place 

where pupi18 are actiTe, where pupi18 fIIlterprise trea the 1;n>ical 

lIllit of le~ procedurea, for purp~sehl actint)" is the , . 
wort~ lite whatever li'Yed. ~s statea~t bee .. e the IIOt. 

ot the Ch1ld-c8l1tered school and caused the wide spread 

establishllent ot Ch11d-centered schools since the 19208
• 

Like ana school ot thought which has certaia true work 

ot ideas on viich its p~losop~ is based, the Child-centered 

school has certain basic aBSUJlPtions as thq relate to the 

child. Buggand Schumaker have explici~ stated these assa.p­

tioDs &81 

• tre edo. , not restraint 
• pupil iDitiatiTe, Dot teacher initiative 
• the active, Dot the passi.e school 
• child interest as the orient~ 
• center ot the school prograa (11 60). 
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An attempt to scrutinize these assumptions clearly sows 

that the Child Centered School endeavored to discard the widely 

prevalent concepts of the traditional formal educati9n - tae 

training of the faculties througl;l repeated ~xercisest strict 

discipline and preparation tor lite. Henc~, instead. of t e 

restricted and rifP.-d tradi tiona! scllooling, here, t e learner 

is seen to .e free, to ove about at his ·own discerti n, to pl~, 

to work, and to develop naturally (without direct · external 

influence of adults), to select his area of interest for learning. 

ftThe routine needs of the school, as well as t e lesson assign­

ments, tae planning of excursions and exhibits, and the criticisJI 

of reports are taken over by the pupil (p.57). In the school 

tlle learne1's are active, working hard, inventing, organizing, 

contributing original ideas, assellb,ling materials, and carrying 

out enterprises at their own accord. Further, the assumptions 

imply that education is not for conformity and social adjustment 

ut, as Othanel (1976, pp.243-244) has explained, encouragement 

of the creative spirit of the learner from within rat er than 

conform! ty to a pattern imposed from without. Thus, the felt 

needs and interests of the child represent an essential basis 

for the aims of schooling rather than a broad view of societal 

experience and ef ficiency in minimal essent ials (knowledge, 

skills, and attitudes). Therefore, the Child centered schools 

believe that each and every child is endmved -vri th the capacity 

to express himselt and that this innate capacity is immensly 

worth cultiYating though a variety of activities suited to 

individual or group peculiarities. Hence, according to the 
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Child-centered school, curriculum is defined as a pro raa of 

schooling which embodies a continuing stream of ckil~ activities, 

unbroken .y systematic subjects, and springing fro. the interests 

and personality felt needs of the ckild (p.36). 

In the final analysis, in the Oldld-centered sc_ools, 

knowledge is not what ,the child accepts as it is preplanne4 and 

patterned for him , but, it :i.s what the child assillilates as a 

result of working, pl¢ng, producing,and interacting wit. the 

surrounding world. Knowledge is not the views, ideas, and 

conceptions that the teacher passes on to the learner .ut, it 

is what the caild develops from his own throug the guidance of 

the teacher using various activities suited to Dis purpose, and 

through the use of organized subject matter as needed to promote 

new interests leading to further activities. 

2.1.4. Curriculum and the Social Reconstructionists 

' Neither the concept of the Child-centered ideology nor the 

criterion of the social efficiency school involved explicit 

concern about the general social status or the direction of 

social change. As a result of this,poineer thinkers began to 

urge that the kind of society desired in the future should be 

recognized in curriculum development. Later, this resulted 

in the evolution of a school of thought called the Reconstruct~: 

ionists. 

According to the view held by this school of thought, the 

society is ill due to sanity and maddness for the pursuit of 

private interests (Brameld, 1972: pp.9-l5~ Pinnar, 1975) and 
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the result is problem of war, chilA abuses, exploitation, etc. 

Hence, they assume that the world is at a web of crises inaerent 

in t e culture of the society. As convincingly presente4. lay 

BrBllDleld (1965), the reconstructioDists as~e t at aD is a 

goal seeking animal and that is now possi.le, particularlJ wi til . , 

the aid of the uman sci ence sue as Anthropology, Sociology 

and Psychology, to begin to d~lineate the fundamental goals or 

.an - what lle is gropping for, w: . at lle wants in lite - in a wq 

that was not possible in earlier, less scientific tiaes. As 

such, they argue that man can use education to realize llis 

intentions, that is, through education which~ for that ver,y 

reason, is inspired with enthusiasm for research, for diffussion 

of knowledge, for humanly realized eauty and goodness. 

In support of the views stated in the preceding paragraph\ ' , 

George counts; the renowne~ proponent of Reconstructionisa, 

defining education as an expression of a given culture, strongly 

argues that schools should become centers for the building and 

not merely for the contemplation of civilizations. He further 

notes that teaching is a tremendous and difficult task that 

involves the guiding of individuals to full maturity and freedom, 

of inducing him into the most complex and dynamic society of 

history, of preparing him to assume the heavy duties of 

managing that society and of transmitting its heritage of liberty 

un impaired and even enhanced to his children (1976, pp.505-509). 

It could be observed from these statements of counts that tae 

basic social purpose of education can not be comprehended simply. 
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as the perpetuation of the st"~tus quo ut the purpose !lUst 

include, as its central focus, the continious reconstruction of 

ideas and instituations required to make socie~ ore and ore 

perfect i the future. In this c;onnection,~rammeld nQtes tllat 

t e c;ucial problems ot politics, ec nones, religioll, 

aesth~tics and educational life sllould lae rought into tlle 

center of the curriculum and not left on the peripher,y. 

Therefore, according to the Reconstructionists, curriculum 

could be defind as a plan f 'or an educational prograar> wllic 

consists~careful study . of the 'significant social pro leas 

confronting the people, ordered and arranged wit due regard 

for the abilities, interests and needs of chiliren so that the 

pupils 'could think, judge and act intelligently. 

2.1.5. Knowledge, Learners, Society and the Curriculum 

A close examination of the views held by the various 

curricular schools of thought presented in the preceding pages 

clearly show a shift in the degree of emphasis over time as to 

which of the three elements (knowledge, learners, society) should 

serve as basis for curriculum. One could observe that since 

about one hundred years ago the emphasis was almost exclusively on 

knowledge. Hence, one rarely hears terms such as the needs, 

interests and developmental tasks of children which were so 
• 

common in the late thirties and early forties. However, increased 

attention was given to the learners as a result of the works of 

Dewey, Meriam and Kilpatrick. Further, Bobbi tis analytical work 
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(the industrial efficiency model) and its application to sc 001 

instruction e.phasized the role or education in preparing 

individuals to live in society. S~lor (1981) Speaks of the Ilore 

prominence of this issue during t ( ~ depression years of the 1930s 

and again in the 19?Os. (pp·.11~119). In addition, Jhon ~odlad 

(1966) not~s the prevalence ot evidences indicating the existence 

of so e reversals and the re-emphasis of the subject matter 

concepts and structures in the Fifties and Sixties (pp.l?4-1?5). 

Hence, one could learn from the .above assertions that there has 

ieen no unanimity as to whether, either knowledge, learner or 

the society should be given greater emphasis in the curriculum. 

These days, the tendency is towards bringing a balance in 

the curriculum. To this end S~lor and et. · ale (1981) strongly 

stressed that "one secrete of effective curriculum planning is 

to assign appropriate weights to a consideration of society, 

learners and knowledge (p.19). This is not ,dthout a reason. 

When emphasis is put on knowledge (subject matter) /only, the 

programm~ of schooling Q~ be unrelated to the learners needs 

and interests and the learners m~ not be responsive to the 

educational programme. On the otherhand, waen the degree of 
01 

emphasis is in favour of the needs and interests of the learners, 

the result could be the presence of large gaps in the knowledge 

required in todays civilization. Equally, the problems, needs, 

and the requirements of the society for which the school itself 

is apart and should serve it m~ be overshadowed. ~~ther, a 

programme, designed to meet the present needs of a aociety may 
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.lock the learners opportunity to generate new knowledge and 

produce new ideas. Therefore, there is a greatest need to 

promote an appropriate alance between the learner, the society 

and knowledge. 

A rational balance between the learner, knowledge and t e 

societ,y requi~es the use of needs assessment. As Roger and 

associates (1981) have noted "assessing the needs reveals the 

existing gaps" (pp.612-613). Assessing the needs is the est 

outlet to identify what reaJ.ly exists and what ought to exist, 

and when implied to curriculum, it enables one to find out what 

contents are there in the curriculum and .hat ought to e 

discarded and which ones to be included. Thus the most asic 

gaps to which the needs assessment should adress itself are those 

found in the society-gaps in values, aspirations, aldng a l4ii ving 

and the resulting standard of living. An answer needs t o be 

given to such questions as what modes of conduct and behaviour . 
are sought to be developed by schools. 'What requirements (current 

and future) for the individuaJ. and the collective self sufficiency 

in the society is needed? An effort to answer these basic 

curricular questions ttlOugh needs assessment could help to 
" 

provide appropriate baJ.ance in curriculum. ]'urther, needs 

assessment, ttiOugh the use of opinion polls, interviews, 
1\ 

observations and questionaire could help to clearly find out the 

needs and interests of the learners so that the existing gaps and 

needed modifications can be identified. At this juncture, it 

must be noted that the needs and interests of the learners should 

not be taken at their face value (letting the child as he wishes) 
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iut, as Tyler (1949) has indicated, it must ie understood as "the 

dirrerences in gap when co.pared wi tla soae d.esira.le stan.aris aDA 

tlae nee4ea claanges in behaviour to fill tlrl.s ap" (p.G). 

He s assessment also elps to esta lisla a tlaeae or ~sis 

ana inquiries into the contemporar,y scientific knovleage. TAis 

is .ecause of the fact that advances in science, teckaol gy,aDi 

researela rroa tiae to tiae generate new facts, coacepts, rules, 

ana principles. This expands tae stock of knowle4ce availaile, 

&ad, at the same time, results in t.e oisolescence of tlae 

previous racts, principles,and taeories. This woul .elp t 

discured. siaple facts and trivial information (lower levels of 

knowledge) iut enables one to emplaasize iasic ideas proaotiag 

ireacltla and depth of understanding ill tl:le educatio al progr8lllle. 

In sucla a case, knowledge "'ecomes fundamental and could .e 

applied. in various situations (significance of knowled.ge). 

Another crucial importance of needs assess.ent is its 

role ia aatching the educational program wit~ social realities. 

Tllis entails a careful study of tlae society-its culture, i"ts 

pro leas and prospects, its mode of living, its political,an. 

econoaic realities so that the urgent (prior) societal needs 

and requirements could be identified and given appropriate 

weights iD. the curriculum. This _as ieen explicitly discussed 

.y Ta.a (1962: pp.265-268) , and S8\110r (pp.132-l36). 

In conclusion, on the basis of tlae question "nat should 

consti tute a curriculum and what should not", a range of 

opinions exist among educators and different positioBs are _eli. 
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Tae first position, at one extre.e, liaites the scaools 

responsi.ility to t e intellectual training of cAilirea aal 

restricts tae curriculUil almost exclusively t acad.ellic su.~ects. 

TAe seco position stresses t e social utilit,r t scao 11-C, 

ana gives aue emphasis for adult activities as tae rientiq 

ce ter ot curricula. The third position as a str tait. 

i the cAild 'and advocates for a curriculua inclujia~ a viae 

variety of activities and related su jects fro. tae fielas t 

knowledge suited to the felt needs and interests of tae learner. 

Tile last position, while taking into aCCOUJlt tae .a1ance 

.etween tae fields of knowledge and tae needs and interests t 

tae learners, stresses the need t reconstruct tae societ,r w.r 

including elements ot the culture i. tae curriculUll. Inspite f 

these varying opinions, the tendency, these a~s, is to give 

appropriate balance between knowledge, the learner, and tae 

society. As a result of this, the use of needs assessment 

has 'becoae ~ important procedure to assign appropriate .Blance 

in the curriculum. 

2.2. The Ethiopian School Curriculum : A Brief Historical 

Development 

Though the exact date of the introduction of formal education 

to Ethiopia seems to be unknown, historians like Pankhurst (1955) 

confirm that the history of education in this countr,y goes as 

far aack as the 4th century A.D. (p.232). Histor,y tells us that , 

it was in the 4th centUL~ that Christianity was introduced to 

Ethiopia and theref ore, marked the founding of the Etnopian 
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.... t.ereter., aark_ tile teuntiq .t tae Etlli.,i .. Ort .... z 
.urn wJd •• , .. ol.ar~ present ... -7 ira. Altare (ill ta. 
Etlaie~ .. Je-.raal .t Kuoati •• , 1IM.at_) r aiaet. .. t •• ~.r 
illati tuti.. et ed.ucatie. until t •• iatr"'uoti.. .t ..... I1l 

Huoatie . t. tlae oeuntr.T. In its lai.t.17, tae •• UNJl a.ti •• 
... ,18\rM a /sipiticet re1e ia rH. •• iac ".iTi1 .. nat. t.r t •• 
atat. aaelaiae17 (Juices, pveraers, •• n_es t treasurera t ... 

ce.era! ••• illi straters) t ill. per;pet1latiq t.. .-.1 tural Tal... ., 

t.e Etlai.,iaa s.ciet.7 aDA in prepariac 7euac ae. t.r tla. aerYi •• a 
.t t.e .ur8la as 4eacollS anel prieata (~esla •• e, 1m, ».11-12). 

h.tller aajer iBstituti.n w.rt~ et aelltieaiq .. recart.a 
t.e lliat.r.r .t Etlli.Itie ee.ueati •• ia tae M.a, •• Diu, ~. 
t.e ellur •• , 1I.a" a siJd1ar .f'uD.ati •• ia rtJDDinl Keruic aclae.ls 1a 
Me.lea are.. .t tlile ceuntr,'. A .eriiq t. tlae ii •• uai ....... 
vita Dr. A._._e ;'laiae.r (1991, UllP8CM:) Ia1811i. eaauaitiea 1a 

Etlaiepia - ia Jt.aa, in 0 aden, ia tlae 1e. 1 is et kitre ..... 
et.. aJlt. irs1aa1e rulers like tlle Blair et Harar laM .... 
• llcourap.ac Keranic sclaoo1s aaterial~ aU. tiJl ... i~. h &pit. 
et tlais, tlle iatluence or Karanio "11 atin wu verr l.w .. 
ceap&rM t. tllat er tlae cburc1l. sillee, .erore tll. iJatrei •• tie • • t 
tae Ialo religion in the 7tll ceatur.r, tlle clariatiaa relici •• · 
1I.d esta.lisae4. a stroll« relati.aslai:t wi tll t1l.e rali-c .lu.ea. 
Tllis, as Markakis (1974) Aas wrote, .ea!inea Kerui. eiuati •• 
t. Mosques aa .. "te _e run by local Islaaic co..ttteea tlleaaelvea 
vae receivei ~e state assistance or ~ kiDi" (".155-15i). 

Ia t1l.e l6t1l. centur.1, the Rereraatie a.veaeat in Eurepe 
resultei i. tae Dlo.al expansion er tlle Jesuit aissieaeries t. 
sprey. tae Cat1aelic religion. :Bove. (1976) wrete taat tlle 
Jesuits aat aaae an atteapt to epea aca •• 1s .r a Eurepeaa t.Jpe 
i. Etlliepia "uriD« their aissionary •• ti vi ties ".31 ). 



• ' -....lo.~ .. ... ~_ , .. ..... _. ~ .. ".J . . '" . 

-30-

However, .e further noted t at tae efforts &de since tae l6ta 

ce~tur,y t open modern schools in EtAi pia facei a stron, 

oppositioR froa the clergy WAO feared tAat the atteapt was aa4e 

to convert tlae country to Cat oliciSll. Hence, tae Etlli pi .. 

traditional caurch had ieen oppose. t ~ extepnal atteapt t • 

• pen ao'era sc.ools in tlle countr.r ane. taus, eiucati Jl reaaia 

1. the aai' f Theology until tlae iegiBDing of tlae 20tla centur,r. 

The aai. ijective of churca e4.ucation (curricular oijectives) 

until the introduction of modern ea.ucation was priaari~ tae 

training of loyal and spiritual personnel who couli aeet tae 

.an power requirements of the churca and. the noiility (MOE, 

1980, passia). Holy books like tlae Biile and t.e KQran were tlae 

.ain teaclling aaterials whose contents were pure~ Tlaeological 

(iiid.). Recitation and memorization were the .ajor aethods of 

teaching in the Kuranic and churcla schools. 

The need for modern education was greatly felt with dtlae 

establislulent of a central state autaority" (MOE, 1984, p.4). 

the developaent of foreign relations iecause of tlae vietory 

~ained by tlle .attle of Adwa and t e construction of the Addis­

Djibouti rail road which accelerated the develop.ent of .odem 

economic sector (Hess, 1970, p.59). Consequently, Emperor 

Menelik took the lead and, for the first time, ~ene4 a modern 

school in Addis Ababa in 1908. Menelik the II sc.ool, nailed 

after the Emperor hi.self, has ieen tae Qldest aodem scaool 

ana, tod~ it is one of the largest senior secondary sclaools in 

Addis A.aba, Ayalew (in Ethiopian o.server) reports taat 
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"tllree •• re s.ll •• ls - • e e&.ell ia Barar, Dessie, ... hk.\er 
were. e ei \,. Me elit after a wllile- (p.9). He •• e, til •• peaaiac 
.t Meael1k tile II sell •• l aDI tlle .tll.r .u\se, •• t •• ea aarkei a tura 

ia tile lliat.rr .t Rtlli ~81l _ucati ...... \reucllt a turtller 
lIplle.Tal ia tile expansi.. .t .... era • ll •• ls ia tile .... tr.y. T. 
tlli. eM, Teall.ae reports tllat .~ 1935 nen tile tas.iata atruk, 
tllere ore 21 c.vel'Dllent scll •• ls .... • .nple .t .tller II1s81 •• 
• ~ll •• ls witll • t.tal earellaeat .t 4210 atuie.ta- (P.4I). 

Ia Q1 te .t tile ett.rts ade .,. ".elik .. llia t.U.wers, 
tile Italiaa tucists iestre,'ee. ani aiStlSei ala.st all tll. 
eiucati.aal eata.lishaents ld ....... "uriDc tlle re-war ,.ears • 
• iIkes (19'75) rep.rts tllat tlle Italiaas turtller w •• t t. tile 
exte.t .t npurpose~ ana s.rsteaati.al17 aassaor1q tile te. 
pre-war eiu.ate( ,..ungesters (p'.31). BeTertlleless, as rep.rtei 
\,. Dr. A\e.e, tlley- startet. tlleir .va pri.ar.y scll •• 1. (up t. itll 
erd.e) ia Xere., As.ara, Aiwucri, :iallirDar, Ticr~ a:a ... tllers. 
Later, as tasoisia ~eat17 expan .... , eiucati.. .e sae Ter,' lIllell 
restrict ... (.alJ up to 4tll sraae) ad vas give •• ~ i. Italiaa 
l~ases. Iatact, tae pur,ose was t. train clerks, t7Pista, 
all_ inter,ret.rs. Betwe4ei Astalla, tlle Italian Hucatei, was ••• 
• t tile D.va Italian interpreters iuri-C tlle ti.e. He.ee, neB 
tlle ceuatr,' li.rate4 itself' trea tll. Italians, Hucati •• lld. 
t. start trea aere. 

Iaaeiiate17 atter tlle li'Drati ... 1941, recea.structi •• 
• ecan wi tll tlle aain eaphasis to create aJl Kucati.nal S7ste. taat 
e.1ll. .. Sl1PIt17 saall corpse ot clerical, technical, anj, a":LJdstrative 
pers.nnel t. ran tlle government ae lainer,r (Lipsq, 19'2, p.90). 
IJa 1942, tae MOE was re-esta'Dlislaei ani •• aria .t ei\lcati •• were 
set up t. tacili tate tlle re-expansi.. .t Kucati... ~ .. ecree 
N •• 3 .t 1944, tae aissionaries were .rtioial17 invitH t. 
participate ia tae reconstructien .t eiucation. Siaee tlle., 
a reaarka.le i_crease in tae nua.er .t sollQ8ls was asae. 
Tesll.ae reperts that .,. tae ena ot tll. "e.aie ia 1950, taere 
were 540 sea •• ls .t all types (PolO). Du.rinc tae tell.wiIt.c 



. . . 

r 

32 -

iecades, the Ethiopian government aa e.barked upon tke a4option 

f a series of five year plans which ai ed at the controlle4. 

expansiol1 of education in Ethiopia until the out reak of tlle 

revolutioa in Fe.ruar,y, 1974. 

As the discussions made in tae pre eding pages coul" iIlpl.y, 
. 1 

t1le Ethiopian education in general and curriculua in particular 

una.erwent a series of ups and downs due to (a) the rigidi t;r f the 
, 

church t accept change and innovation, (.) t e fascist acgression, 

and (~) tAe successive foreign influences accentuatei by t1le 

Qestruction of tae human and material resoUrce. during t1le war. 

At no time in the history of education had tae c urca showed 

a positive response to aodernizati n and change in eiucatio. 

coaing from without. The collapse of tAe atteapts .ale .y tae 

Jesuits to establish modern schools in the l6tk century due to 

the oppositions raised by the churca, the restrictions put up on 

the missionaries to operate only in "open areas" (exclud.ing the 

Etkiopian church areas) (Talbo, 1950, p.116) and tae provisions 

made to Karanic schools to operate only in Islaaic areas are 

among the major factors which could account for tae conservative 

nature of the Ethiopian church to expand modern education. Hence, 

due to such long held restrictions put by the Ethiopian 

traditional church on the expansion of modern education in this 

countr,y, decisions regarding curriculum remained in the hanas of 

tae church personnel emphasizing religious indoctrination wit. 

minimal provisions for the three "RS" (reading, writi~, 

arithmetic) and the arts of war. 
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Wllen tlle ieginning or odem education commence i 1908 

wit the opening of Menelik the II scaool, a new .ove starte4 

in t e rie14 or education: more modern schools were opened iy 

the e peror and his regional govemers, the tradi t1 nal c 

curricula, step y step, gave wfq to .odem subjects sucll as 

"aathematics, the sciences, languages (foreign - French, Qreek, 

Englisa) and others" (Abebe, 1988, unpaged). T e oijectives ot 

education iecame the training of youngesters w 0 could run t e 

government machinery (political, commercial, social). Neverthe­

less, foreign influence began to dominate the field of eaucation 

(teachers, sc 001 administrators, and curriculum consultants 

were foreigners) (MOE, 1949, pp.125-126). 

During the five years of occupation, the Italian invaders, 

eyond their aisuse of the already established modern scaools as 

~ baraks, hoppitals and stores (tbid.), destroyed all the 

necessary materials and equipments of education. Hence, 

development in education stopped completely until 1941. 

After the war reconstruction legan immediately. The 

previously established schools were re-opened to accomodate tAe 

war Orphan students and children of the nobi l ity. For example, 

Menen school (established in 1931) was reepened in February 

1942 as an elementary school under a Canadian headmaster called 

nMme Garicous (MOE, ibid.). Foreign expatriats began to flow 

into the country to serv~ as head teachers, teachers, curriculum 

consultants, and as experts in the MOE. For example, a 

document froll the MOE reports that "Dr. Thompson, a Candian 

expert who was a consultant to the MOE had paid a series of 
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Tisits to Iatia and Europe to purcllase textltoob ani teaclliDc 

.aterials ~ t llier foreign teaellers tllrouga aivertisaent~ 

(File No. 98, unpaged). The eurricular illPlicatie 1f8.S tllat 

ever.r tlliDc ltecaae new to students: teet.ooks, teacllers, aDI 

teaclliDg aaterials were foreign, ani llence, tae curriculua 

seeaea t reflect foreign eultural values. 

'. 

Bra Joe 1951 the point tour prolraa.e - (qri.cultrual, 

teelmieal, scientific, eultural) was signe4- (Tesk .e, :p.114-11 ). 

It vas an qreeaent .ade ltetween Etlliopia an tlle U.S.A. tor a 

~ int co eration in the field of Kucati n. Sinee tad, a series 

ef 5 year plans were adoptei for tlle centrollea expansion ot 

ed.llcation. Tlle eurriculua aaterials .egan to lte aequirri. tr 

herica. Meriean teacllers (Peace Corps) egan to serve in tlle 

seconiar.T sellools of the country. TAus, foreign influence ill 

curriculua lld to continue until 1974. 

2.2.1. Senior Seconda.r;r School. CurriCulUII 
I 

Wi tll tlle CGung to power of tlle PMAC in 1974 a new policy 

q,uid.elines were issued in the fieli of ed.ucati n. On Dece.1ter 

20tll 1979, the 1?MAC declared that nun• er the .anner of e4.ucation 

tor all, citizens shall have the rigllt to free and funa.BlIental 

educationa • On tAe easis of the Governaent's pclicy guidelines, 

tke MOE for.ulated new objectives of eiucation na.e~~ education 

for productiGn, education for scientific researcA,ani -education 

tor socialist consiousness~ (1978, pp.6-S)-. Contents.t 

education co .. ensurate with these o\jectives of education were 

ieve10pei \otll for the primary and secondar,r scllools (pp.9-13). 

:Besides tllese, a new strncture ot eiucation (see Appentix H) 

co~rising tae general poly technical secondar,r eiucation ani 
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and higher education was developed. According to tAe new 

structure, there were two routes to higher education. One is the 

general po~technical education wAica lasts for 10 years (grade 

1-10) and in wAic academic subjects and vocational suejects 

were given to prepare the learners for labour (at tae end of the 

10tA grade) and the second is higaer education (atter 10 plus 2 

years of academic and vocational preparation). The new structure 

emphasizea that the students should take apprentice trainin~ in 

t~e elementary school and practical training on the JOD (working 

in the factories and industries) during the rest of the years up 

to 10th grade. 

The other route to higher education was designed for 

adults W 0 have already acquired jobs. Accordingly, those who 

have completed primary education would continue their studies to 

bigher education through the continuing education programme. 

Special education (for the handicapped) follows the same line as 

that of the first route (see A9pendix H). 

Since the development of the new structure of education in 

1978, the Curriculum Development and Research Institute (CDRI) of 

the MOE, through the curriculum panel~ established for the 

respective subject areas, was vested with the task of preparing 

curriculum guides (s.yllabuses) and teaching materials - eoth for 

the poly technical ·schools (grade 1-8 experimental schools) and 

for the regular senior secondar,y scaools. The curriculum panet~J' 

therefore, had to ~evise the previous comprehensive secondary 

school curriculum guides on the one hand and prepare new 
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curriculum guides ~or the experimental schools on the other. In 

particular, curricular objectives, contents and prescribed teaching 

aids were prepared for the academic subjects given in the senior 

secondary schools current~. 

The curricular objectives o~ the secondary school subjects 

Cacadeaic) were listed in the s.yllabuses of the respect ive 

subject 'areas in accordance with Bloo.'s taxonomy o~ educational 

objectives (1956), that is, consideration was made for tae 

cognitive, affective, and the psycaomotor domains. However, the 

phrasing of the intended learning ut comes relating to the three 

domaines seems to be deficient in some of the syllaDuses. A few 

examples which could justify this line of argument are given below. 

According to the mathematics syllabus (grade 1-12) (1981, PI' 

1'1'.36-43) some of the curricular objectives were stated as: to 

have knowledge and understanding of mathematical facts and concepts, 

to attack and solve problems, and to have an attitude of self 

confidence. These three objectives are stated in relation to the 

cognitive, psychomotor, and affective domaines. However, they 

are phrased improperly since they do not indicate the one who is 

to understand, attack problems or develop an attitude of self 

confidence in such a wOJ' that the intended learning outcomes could 

be clearly understood. Hence, they ought to have teen stated as 

lithe students would understand facts and concepts, would attack 

and solve problems and develop confidence in solving pr oDlems by 

manipulating Mathematical s,ymbols and formulas. 
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Anotber Syllabus worthy of mentioning as an example of a 

curriculum guide with deficiently stated objectives is the social 

science syllabus (1980). Objectives such as enable the students 

acquire skills in measuring distances on maps, impart to students 

knowledge on the w~s of life of man, and enable students 

develop an appreciation of the need for mutual interdependence 

of peoples of the world (pp.13-l5) are found to e improperly 

phaased since they indicate the activities of the teacher rather 

than the learning outcomes to be demonstrated by the learners. 

Thus, the object ives should have been stated as "the students 

would measured distances on maps, know the w~s of life of man, 

and appreciate the interdependence of people of the world. 

When objectives are stated in such a clear manner teachers 

would find it easy to prepare specific instructional objectives 

and select relevant contents and activities to facilitate 

curriculum implementat ion. 

'l.'here were some curriculum guides "lhich properly included 

the three domaines and vlhich \.,rere also properly phrased. The 

science curriculum GUides deserve a good example. For 

example, in the cur~iculum s~des f or chemistry grades 9,10,11, 

and grade 12 (1984,1986,and 1989 respec t ively), coherent and 

clear object ives 'I'lere stated. j;'or inst ~nce the obj ecti ves in 

the currictllum suide :...'or ~ra.de 9 chemistry vlere st~ted as "at 

the end, the students \'lOuld be able to explain the role of 

chemistry in production (cocmt ive), calculate densities from 

a ~iven data (psychomotor), and shall be a~le to discuss that 

Cheoical 1mowled~~e Crul be used : or the bene':i t and for :;he 
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harm of man kind ll (aff ect ive) (pp.2-4). Similar object ives ,.,ere 

stated for physics grade 9-12 (see curriculum guides, 1985, 

1986, 1989 and 1990, pp.1-5 respectively). 

Concomitant ,dth the objectives and the learning outcomes 

developed in the curriculum guides, 'fext books have li>een prepared 

for each grade level. Infact, an outline of contents for each grade J 

level and the necessary practical activities have been indicated 

in the curriculum guides (see curr iculum guides for physics grade 

9, pp.iii-iv, grade 10, pp.6-l0, grade 11, pp.1-4, and grade 12, 

pp.2-6). The same has been done for all other academic subjects. 

Nevertheless, there are no teachers' guides for subjects like 

geography, the sciences, and history. Languages and mathematics 

have teachers' guides . In the case of sub jects which do not have 

teachers suides, the res~ective pannel heads have indicated that · 

teachers are required t o s trictly follo\'i t he curriculum guides to 

structure and present the contents in the students' texts during 

instruction. Similar oblie;at ions are stated in the curriculum 

guides as well. For example, in the grade 9 physics curriculum 

it is stated that "teachers are strongly advised to constantly 

refer to the curriculum GUide as ·it is the central document for 

all other activities and materials of instruction·(p.8). 

In the absence of the teachers' guide for subjects like the 

above, it appears that, there is a great need for teachers' 

decisions regardine; \'-That to teach and how to put in order what they 

teach, determine the teaching aids and prepare them for use during 

instruction, and identify the methods and techniques to be employed 
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during t e iaplementation of curriculua. In other words, it 

means that teachers need to make some sort of selecting, some sort 

of organizing, and some sort of presenting the cUXTiculua contents 

in accordance wi th the existing re sources , individual peculiarities 

of the learners and the exigencies of the on going instructional 

process. Selection, because it is imposs~ le to , teaca all taat is 

included in tAe curriculum; organizing, because it m~ be iapossible 

to teach all ~ nat .~ .e.en .. se1eetea at once - teachers are 

forced to put something before or after something else; 

presentation, because it is impossi_le to teach without communicat­

ion or trying to communicate something to the learners. 

2.3. Curriculum Implementation 

A plan for an educational programm r . , that is, curriculum is 

prepared for some intended purpose. The primary purpose of a 

curriculum is its being used by formal schools with the view to 

bring about a behavioural change in the learners so that the 

o_jectives of education in general and the aims of schooling in 

particular could be met. To do this, the curriculum must be 

implemented. 

By curriculum implementation is meant the actual execution 

of the curriculum plan through the instruction process in schools. 

lilt is the launching of rul educational programme in all schools 

or in selected schoolsll (Curriculum Department, 1981, p.llO). 

Curriculum implementation and instruction are inseparable. One 

can not go without the other. It is because of this that Saylor 

and his associates e:qJlici tly def ine instruction as lithe 

implementation of the curriculum plan" C:p.257). 
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If a Curriculum plan is to be used, it must be capa le of 

~eing executed through the instrudtion process in scaools. If 

not, as S~lor and his associates have noted, "is of no value" 

(p.264). Thus instruction in schools is the kernel of curriculua 

implementation. On the otherhand, instruction in schools can not 

e conceived in the absence of the teacher. The teacaer is tke 

director of instruction. He is the one who translates the 

intentions framed in the curriCulUll into action through a 

mul ti tude of activities occuring both inside and outside the 

classroom. In his curriculum and instruction model, Johnson 

(1981) has clearly stated that nit is teachers who make the 

final choice of learning activities and instrumental contents 

in terms of the characteristics of the students, the availability 

of resources and the exigencies of the ongoing instructional 

process (p.14). But, it seems worthy to note that, whatever 

decisions and choices that teachers make to facilitate 

instruction is alw~s governed by the intended learnin~ outcomes 

stipulated by the curriculum and incorporated into the course 

and the units. revertheless, one could easily observe that the 

role of teachers is very i~ortant in any teaching strategy to 

implement the curriculum plan. 

2.3.1. Teacher's Knowled~e of the Subject Matter and 

Curriculum Imulementation 

One of the major qualities that a teacher needs to possesa 

to implement the curriculum plan effectively is a sound lmowledge 

of the subject he teaches. A sound knowledge of a subject one 
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is concerned with, according to Tucker and Drucker (1988) 

entails a conceptual mastery of the sUDject, strong analytical 

skills involved, the ability to comaunicate well, and all other 

things educators put in the category ot biglaer order tlrlnkj ng 

a'bility (pp.44-46). Tucker and lrls colleague proceee. to the 

extent of saying that until teaclters can demonstrate a hip 

standards for professional competence, they will neitner ae paid 

as professionals nor given professional ~tonomy. Tae two 

educators seem to emphasize the fact that a teacher must know the 

facts, concepts, basic ideas, add generalizations UIlSerlying his 

subject and at the same time be in a position to identify tke 

relationships between the concepts, easic ideas and generalizations 

between his subject and that of otmers so as to recognize the 

organizational principles involved. A simple example could be 

taken to demonstrate what Tucker and Drucker are after. For 

instance, a mathematics teacher presenting the set of Real 

numbers as a universal set during a given lesson must know the 

conceptstt uni versll~ and "set tl separately and their meaning when 

combined, that is, "universal setal! Further mere, he should 

know the various components of sets of real numbers that is, the 

set of counting numbers, the set of whole numbers, the set of 

integers, the set of rational numbers, and the set of irrational 

numbers. Not only these conponents of numbers are worth knowing 

but the order in which they should occur when listed on the 

numbe:-line equally Batters \'1hether or not they can constitute the 

co~ponents of the set of real numbers. The set of real numbers 
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is considered as a universal set simply because the other sets of 

numbers are the proper subsets of it or all are included in it. 

Hence, a strong analytical thinking demands of the teacher to 

identify the parts and combine the oomponent parts to form a 

whole. He must also.e in a position to instruct or teach others, 

that is, help students so that, they too, can combine facts to 

form concepts and combine concepts to form basic ideas and 

generalizations. Such is a ~rofessionally competent teacher who, 

in other words, is knowledgeable in Bis subject and trained in 

the methods and techniques of teaching his subject. 

King and Brownell state that the teacher must be qualified 

in the special knowledge (subject area) and art of furthering 

the encounter of the neophyte (methods and techniques) ( pp.l56-l64). 

They further note that the teacher must be at home in the 

intellectual v-lorld. r.i'hat means, he must be a reader, a playgoer, 

artist and listener so that he can have a mature perspective and 

his study will be broad enough to support him as he participates 

in the life of the school. Hence, King and Brownell seem to 

endorse the statement that a well prepared teacher (who is 

certified and competent in his subject and in methods and 

techniQues of teaching it) emerging from a well devised programme 

of education courses and experiences, and who al"rays acquaintes 

himself with ne\'l knowledge through reading, looks with under­

standing eyes upon the learners and his task. In other words, 

such a teacher is distnictive in attitude, in competence, in 

breadth of vision, and in his assessment of the potentialities 

of learning for the individuals he teaches. 
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Counts stressed that a good teacher must know his subject 

Ilatter, he saould indeed be a scholar who has command of the 

knowledge of his speciality (p.508). So that he can concisel.J' 

state the 0 jectives of his course and rea.l.:ize thea syste atically 

"by giving assignments on significant issues appealing to the 

learners. 

Ear~ studies carried out by Shuster (1955, pp.258-262) 

evidenced that teachers with less professional preparation 

(academic & pedagogical) had more initial problems of adjustment 

to classroom teaching than beginning teachers who met state 

certification requirements; and that those teachers with the most 

professional preparation tended to remain in the profession; while 

those with few or no professional training tended to drop out of 

the ~rofession. Hence, teacher's profound knowledge of the 

subject he teaches, that is, his academic competence and his 

mastery of the methods, techniques and principles (a result of 

adequate training) under~ng his subject, among other things, 

makes him like his profession, and therefore, promotes his 

retention in teaching. 

In congruence with Shuster's study, NcCormick (1979), on the 

basis of empirical investigations regarding the difference 

bet\'reen effective schools and less effective ones, con~luded that 

other than the teachers use of ~ractices consistent with 

princi~les of learning and their awareness of the particular 

characteristics of the group of students being taught, teachers 
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understanding o~ the structure and substance o~ the contents 

.eing taught were ~ound to be significant (59-62). Understanding 

of the substance and the structure of the contents being taught 

is nothing m9re than the result of a profound knowledge of the 

teacher in the subject he teaches. Further, it appears that, 

adequate astery o~ the techniques and principles of the subject 

one teachers is not an end by itsel~ but it must also entail a 

solid knowledge o~ the subject being taught. 

Eventually, knowledge of a subject matter enables the 

teacher to be more speci~ic in what be teaches, ~romotes 

precision in accuratelly judging the time needed to attain bis 

objective, helps the teacher in structuring his lesson into 

manageable and logical seQuence, and enables him to ant icipate 

problems and events \vhich require;- speci al att ention. Further 

more, a pro~ound kn01-rledDe o~ his subject makes the teacher to 

relate, with confidence, school learning ,-Ti th li~e by 

capitalizing on, and selecting f rom contemporary sfient i f ic 

knowledge. 

2.3.2. Instruct ional Planning and Curriculum Imnlementation 

A curriculum plan may specify and suggest objectives, 

instructional contents, st udent activities, and materials to ee 

used. However this is not an end by itself. It is siaply a 

blue print which is very far from the actual implementation, but 

very close to curriculum planners. It is just like a blue print 

for a building where the skill of a cr~tsman is very important 

to ~ealize the blue print into a real building. By tfte same 
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tolken, t e tes-cher is a craftsman whose sld.ll is easured y 

the correspondence between the blue print (curriculum) and tae 

uilding (iaplementation). As a craftsilan begins tlle 

constructi n of a uilding by transfoI"lli.ng the lue print of t e 

huilding fro. paper to the ground base.ent, the teacher also 

starts iapleaenting the curriculUJI first by planning iilstruction. 

Planning for instruction is a guide for action. It is tlte 

entire teaching process in projection - the goals sought, waat 

will pro.ably .e done to reach them, what is needed to take the 

proposed. steps, and why it is important to actually take action. 

It is a continious process which occures before, during,.and 

after the learning situation in the classroom. In sUPPQrt of 

this argument Johnson clearly states that "individual teac ers 

continue the process of instructional planning upto and through­

out the execution stage n(p.14). Hence, instructional planning 

provides teachers with the opportunity to think carefully about 

how best to help the learners achieve educational goals. 

The use of planning is one of the principles of modern 

teaching to .e carefully considered by all teachers so that they 

could secure systemat ic act of teaching in t he classroom. If 

otherwise, teachers' sporadic actions in t he classroom would be 

fruitless since pr oper teaching and learning can not occur in 

unplanned and h~phazard act ivities. Planning is a fundamental 

Basis for making instructional decisions pertinent to the 

contents to be t aught and important ideas to be emphasized; the 

methods and techniques to be employed and t he outcomes of 

learning to ~e asses sed. ~he ski l l in making such instruct ional 
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decisions through planning marks the qualities of a good teacher. 

In this connection, Robert and ~. ~. (1983) note that "t e 

ability to plan or to cake decisions that -dill shape the course of 

instruction is central to the fulfillment of the professional 

role of the teacher (p.l08). The instructional plan, taen, 

carefully thought through in advance but flexibly used, is a 

basic tool for teachers. It provides a guide for action in 

working with pupils in the classroom. 

There are three types of plans that are generally found most 

useful by teachers. These are the yearly plan, the unit plan 

and the daily lesson plan. ':i:he yearly plan is primarily a 

schedule of many unit plans in \"rhich the maj or areas of study 

ar~ indicated. It is a brief outline which indicates major goals 

and schedules of the units t o provide a balanced and complete 

proGramme so that events ','lhich require s"oecial materials or 

arrangements could be anticipated in advance. Such a scheduale 

can be of a considerable help in pacing the teacher so that he 

ends the school year havinG taught all of the material he 

expected to cover. ~he unit plan, on the otherhand, incorporates 

a series of daily lessons unified under a topic or theme, so 

that the fragmentation of learning which commonly occures when 

each day's lesson is treated separately could be avoided. It 

helps the teacher as a resourCe which enables to determine daily 

activities in the classroom. 

The third type of plannin3 is the daily lesson. I t is a 

plan which, in major part, makes the teacher seriousely consider 

what to do with the students in the classroom, enablins him 

during this time to do sometbin: new wi t h the subject . 
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The daily lesson is a very important plan in that it helps the 

teacher to carefully prepare a head of time what ae is going to 

teach and ow he is going to teacA it during the given tiae 

period. TAis preparation serves as a guide and reference f r 

tAe teacher, reminding him what to do, how to do it and for BOW 

long. 

In planning instruction, next to the identification of a 

topic or a theme to be presented to the classrooa, a teacher as to 

state instructional objectives clearly. Prominent educators are 

of the view that instructional objectives guide direction to 

learning activities (Dewey, 1959, p.119; Farrant, 1981, p.l?7; 

Ngongwikuo, 1990, p.40). Regardless of the subject eing taught, 

there is a need to decide precisely what it is the students 

should be a le to do as a consequence of their exposuretoi': tke 

instruction. Statement about what they should ae able to do, 

or learning objectives help teachers to plan learning activities 

that~ll result in students having the desired knowledge, skills, 

and attitudes at the end of the period of instruction. 

The extent to "Irhich the teacher structures the 'Droad 

curricular goals more specifically to instructional o~jectives 

marks the implementation aspect of the curriculum. It is here 

that an aspect of the correspondance between the blue print (the 

curriculum plan) and instruction (implementation), ~ould be 

shown through the skillfull planning of the teacher. But, as 

Taba (pp.195-197) has correctly pointed out, the degree to which 

curricular goals are lucid determines the statement 9f 

instructional objectives by the teacher. 
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If the statement of curricular goals are very eneral t they 

lack clarity of meaning and m8\Y mean different things to different 

teachers. Also, they do not help in guiding direction to reacA 

the ends in view or anticipated objectives. To tae contrary, ~ 

tlle curricular goals are clear: (having a certain level ot 

generali ~ taey are useful in proviung a sound direction for t e 

selection or designing of instructional content and procedures, for 

evaluating or assessing the success of instruction, and for 

organizing the students' own efforts and activities for tAe 

accomplishment of the important instructional intents. To this 

end, Mager (1984) states that "if you know where you are going, 

you have a better chance of going there t '(pp.l-6). 

It seems evident that, curricular goals and instructional 

objectives must be stated clearly and, as Gronlund (1970, pp.l-4) 

has noted, framed in terms of the desired changes in the behaviour 

of the learner and not interms of the activities of the teacher. 

They should be realist ic, that is to s8\Y, they must 'be achieveable 

in the course of instruction. One has to consider the materials 

and facilities available for the attainment of the objectives in 

schools. Otherwise, one m~ remain only at the level of ambition 

and end up with frustration. Objectives must alw~s include the 
behaviour d~Uted and ih~ dr-ea of lite 01" content \f\ whi,h ihlJ 
behaviour it to be applied. For example, the objective lito 

write a well organized reports of social studies project,1I 

includes both an indication of the type of behaviour namely w±i ting 

clearly and well organized reports and also indicates the area of 

life (content), that is, social science project with whica the 

reports are to deal'Tyler, pp.46-47). 
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Another matter of crucial importance to ~e considered ~y a 

teacher in i plementing the curriculum is to plan for proper 

structure of the content or the subject matter. He aas to 

organize tlle contents in such a wBJ that "they are continious-mean-

ing the vertical reiteration or repeatition of tae concepts, 

ideas, and skills from one lesson to the other or tro. one unit 

to the otaer (T~ler, pp.81-85). !his means taat over tiae, t e 

same kinds of skills,: ideas and concepts will De .rought into 

continuing operation. 

For example, if the objective in maBhematics course is to 

develop a meaningful concept of logarithm, it is important that 

this concept be dealt with again and again in various parts of 

the algebra course. Continui ty is thus see" to De a major 

factor in effective vertical organization. Corrollary to 

continuity, sequence is another aspect of vertical organization. 

It is possible that major aspects of the contents, that is, 

concepts, skills, and ideas may recurr (appear again and again) 

but merely, at the same level so that there is no progressive 

development of understanding, skills, or attitudes. Sequence 

as a criterion emphasizes the importance of having each 

successive experience built upon the preceding one but to go 

more' broadly and deeply into the matters involved. For 

example, sequence in the development of logarithmic concepts 

should entail the provision of more complex proalems in log~hM 

to be calculated and solved. Thus, sequence emphasizes not 

duplication, but higher levels of treatment with each successive 

learning experience. 
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Another important factor that a teacher has to give due 

consideration in planning instruction is keeping the integration 

of contents. This refeJ;."s to the llorizontal mlationship of 

cencepts t iaeas t skills, and activities s that tlaey could. ena.le 

tlae learners increasingly to get a unified view and to unify his 

be aviour in relation to the concepts and skills dealt with. For 

example, in developing skills in handling logarithmic problems in 

algebra, it is also important to consider the w~s in w1rich these 

skills can be effectively utilized in physics, chemistry, 

Biology, social sciences, in the daily life of the learner in 

shops, in agricul tm.-e and the like. In such a case, beha-,-iours 

are not developed only in isolated course or courses Qut are 

increasingly part of the total capacities of the learner, to be 

used in varied situations of his daily life. This promotes 

unity in the learners' understanding and outlooks. This is what 

Bruner has termed as learning a structure (1966, pp.7-8). 

As quoted by King and Brownell, Bruner hypothesizes that 

learning structures 

• is learning how things are related. 
• makes a subject more comprehensible. 
• slows foretting. 
• permits reconstruction of detail through patterns. 
• is the main read to transfer of training. 
• narrows the gap between advanced and elementary 

knowledGe. 
• leads to intellectual excitement. 
• supplies basis for and enhances intuitive thinking. 
• is the bridge to simplicity (pp.90-91). 

Hence Bruner, as it is further noted, makes a compelling 

assertion that teachin~ that emphasises the structure of a 

subject is probably even more valuable for the less able student 

than for the gifted one. 
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Phenix (1960) (pp.306-308) seems to expand Bruners 

assertions when he argues by stating that one of the secretes of 

good teaching is the practice of clearly charting aw~ througA 

tAe subject of instructions, so that the students know ow each 

topic as it comes along fits into the whole scheme of the course 

and of the discipline to which it elongs. They understand where 

they are in relation to what has gone before and to what is to 

be studied subsequently. The effect of such teacaing, as a:ny one 

could imagine, is a growing appreciation of the inner logic of the 

subject, resulting at length in a grasp of its ppirit and method 

which will be proof against the erosions of detailed forgetting. 

Therefore, to help the learners grasp the structure of subjects 

and subject matters the teacher is responsible to organize the 

contents properly. In spite of this fact, the w~s in waicA 

the outlines of the contents of subjects are framed in the 

curriculum by curriculum planners determines the extent to which 

the teacher can structure them. Even then, as a professional 

person, the teacher can not and should not remain a spectator. 

He has to show an endeavour for structuring the contents and 

the learni~g experiences by designin8 and providing appropriate 

teaching and learning activities. 

2.3.3. Media and Curriculum Implementation 

In communication literature, quite a lot of instructional 

media are mentioned and their values explained. From the most 

primitive type of oral co~unication to the present ~echnological 

era, a wide range of media have been desiuned and developed. 
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These include audio media like phonograph records (discrecording), 

audio tapes, audio cards, audio plBJ' backs, etc., visual media 

like print, models, maps, charts, cartoons, etc., and audio­

visual lIledia such as the television and videos. 

Perhaps, the greatest development and diversification in 

media arises from the current rapid expansion of knowledge in 

m~ areas. As Brown and his associates (1964, pp.2-7) have 

clearly ellaborated, man is today discovering, classifying and 

recording new information at a phenomenal rate. Application of 

this new knowledge in medicine and chemistry, in space travel 

and atomic power, and in a dozen areas of technology are in 

evidence all arround us. As new knowledge is disco~ered and 

applied, new tools are developed; these in turn facilitate the 

discovery of still ne'Vler knovTledge in a seemingly endless cycle. 

No one can even faintly imaginean end to such disvovery, so, 

a problem of rpimary importance to teachers is keeping current 

\'Ii th respect to nevT knm'lledge. In the process of doing this, 

they come to depend, more and more upon the use, production, and 

adoption of instructional media. 

Another great challenge that exerts a similarly strong 

influence on the general pattern of instructional activities is 

the recent development of educational technology. This includes 

the expanding resources of instructional television, forms of 

transparency projection especially suited to large group 

presentations, language lagoratories, prosrammed instructional 

devices and materials, and the like. Comnentins on this trend, 

Finn (1962) has conv~ncinGly said; 
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a new world -- seems to be forming within 
the educational society. This world is technological 
in nature. Men are seeking to solve some of the 
problems of e~ucation by technological means. 
Technology is not \'1hat many technil!ally illiterate 
seem to think, a collection of gadegets, of hardware, 
of instrumentation. It is, instead, best descri ed 
as a w~ of tbj nki ng about certaine classes or 
problems and their solutions (p. 29). 

A close examination of the above statements of Finn informs 

us at least two important things. One is the need to appraise 

the wide range developments and innovations in instructional 

technology since thes e developments help the teacher in over­

coming instructional problems arising in schools. A ~ical 

example could be the problems of teaching large classes in our 

schools; and these problems could, at least partially, be solved 

with the use of transparency prOjections. The other thing is the 

presence of a critique on those communication theorists who view 

instructional media like the television as handicapps to the 

creative abilities of the learners (acceptiD6 , what is presented on 

the television as it is). li'or example, Jerry Ivlander (1977), in 

his book Four arguments f or the elimination of television, 

strongly warns communication planners by stressing that television 

is not reformable and that ~roblems pertaining to television are 

inherent in the technology itself. Contrary to Mander's 

argument, Mcluhan (1964) expands the view that unlike other media, 

television is the most important media in dramatizing any material 

with many auditory and visual features (p.34). He further notes 

that television engaGes everyone, and to benefit more from suCh 

engagement, it is important th~t one bas to be with it . 
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As a compromise between the different positions held by 

Mander and Mcluhan, \.,rilbur Schramm (1977) advances the view that 

early studies regarding the instructional value of one 

instructional media over another were made almost invariably 

without the aid either of satisfacto;y experimental design or of 

significant tes~s and more recent evidence has cast doubt upon 

them. No doubt, the presence of such varied opinions among 

communication theorists regarding the instructional value of one 

technological media over another has an immense help in promoting 

educational research. Nevertheless, it is worth noting that 

every technological media has its mill importance depending upon 

the purpose for which it is used E~d depending upon the conditions 

under \ihich it is used. For-'a:xample, in a country like ours, 

where the educational infrastructure (schools, school equipment, 

facilities and supplies, and etc.) is meagre and, as Amare (1988) 

has noted, does not cope up vIi th the increasing student population 

(pp.1-2), technoloGical media like the radio, television, and 

transparency projections could play a paramount role in either 

supplementing or enrichins instruction in the classroom, and 

hence, facilitate curriculum icplementation. Hence, it m~ be 

safely stated that no media has an inherent \"Teakness or could 

serve all purposes under all situations. Further, it is not the 

technology that has to be considered only, but the way the 

technology is used and the purpose for which it is applied should 

equally be given important consideration. 
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2.3.4. The whY of Using Instructional Media 

As Robert and associates (1985) have clearly explained, 

instructional media not only provide the necessary concrete 

experience but also help students integrate prior experience. An 

indepth look into these assertions could show a variet,y of w~s and 

pufposes that instructional media could serve to facilitate 

teaching and learning. 

Among the media used in instruction are the audio media. 

Like all media, audio media can be used in all phases of 

instruction from introduct ion of a topic to evaluation of the 

outco~es of instruction. As clearly discussed by Robert (pp.l46-

166), Brown (pp.163-210), :arm'In (1985, pp.passim) and a host of 

other educators and communication theorists, the most rapidly 

grmring general use of audio media today is in the area of 

self-paced instruction and mastery learning. The slow student 

can go back and repeat segoents of instruct ion as often as 

necessary. The accelerated stUdent can skip a head or increase 

the pace of his or her instruction. Audio tapes can easily be 

prepared by teachers for specific instructional purposes. For 

example, in Chemistry, audio tapes can describe the steps in 

setting laboratory experimentation. Recordings of class 

presentations by the teacher can be used for student makeup and 

review. In Languages, students can practice spelling, vocabulary 

words recorded by the te~cher on tape, multiplication tables, 

taking dictation or typinG from a prerecorded tape, or 

pronunciation of a foreign lan~age vocabular,y. 
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A skillful teacher can use tape recorders to record 

information gleaned from a field trip. Upon ~eturn to the 

classroom, the teacher can play back the tape for discussion and 

review. Audio media also help in tAe recording of interviews 

wi th living witnesses of the recent or more distant past, thus 

making history to come alive. Audio aaterials can further e 

used for the evaluation of student attainment of lesson objectives. 

For example, oral questions mqy be prerecorded by the teacAer a 

head of time and at the end of the lesson presentation, students .. 
can be made to listen and respond to the questions. This helps in 

promoting variety of lesson presentations. It could also help 

as a motivation technique. 

Another I!ledia having a paramount importance in instruction 

are the visual materials. Under these cateeory fall charts, 

cartoons, globs, tables (matheDatical tables, periodic tables), 
• 

and as ~:lilbur Schram (p.176) has urged us, textbooks, work books, 

films, television programces, simulation games or something alse 

which could supplement and or enrich the teachers teaching and 

the students learnine. These Dedia pl~ a Great role as either a 

supplementary media (those directly related to the curriculum) 

or as a media used for enriclment (those carrying major part of 

the responsibility of the teacher) in contributing new insights, 

new eA~erience, variety or enjoyment. Obviously, there is no 

hard and fast line where supplement becomes enrichment or vice 

versa. But these ~10 uses of nedia have been the most readily 

accepted by the teacher and most often experienced by the learners. 
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In addition to the above mentioned ones, reference books, 

periodicals, pamphlets, wallsheets (pictures, charts, diagram and 

posters), speciments, and models are worthy to mention. But, at 

this juncture, the importance of these visual aids still has to be 

defended for there are teachers who find the trou.le and time 

taken to make them sufficient reasons for not using thea. But, 

Farrant (p.296-297) advances the view that maIl\1 experiments have been 

used to determine the effectiveness of lect UI2ng as compared with 

teaching that involves visual presentations, and he further notes 

that, in every case, t he use of visual aids has proved to be 

superior with respect to the amount the pupils remember, the depth 

of understanding, that results, and the enjoyment experienced. 

The ' uses of audio-visual m~terialB in teaching has another 

instructional value. Very often, they could be used as techniques 

for easing communication between the teacher and the students. 

For example, in inforcation lessons the teacher m~ use t he 

lecture method. In this case, the flow of information would 

necessarily be one w~ (Davis, 1981). In such a case, effective 

communication m~ not occurr between the teacher (the source of 

the information) and the students (the audience) since only the 

teacher is active and the stucents passive. But, if the lecture 

is aided by visual materials like charts, maps, diagrams and the 

like, students may be encouraged to participate and face-to-face 

interaction could be facilitated. As noted by Height (1968) such 

interaction results in effective communication involving both 

parties since the teacher is able to listen to the students point 

of view and is in a position to correct any misunderstanding. 
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Questions could be asked by either party and detailed explanations 

could be given to clarify technical points or areas of difficulty. 

Eventually, the use of audio-visual aids in instruction is 

one of the iaportant principles of mo.ern teaching. Hence, 

instructional media can be used in a wide variety or teaching­

learning situations depending upon tke purpose the7 serve and the 

conditions they fit. They assist teachers as a technique for 

varying their approaches in teaching. They also help students in 

developing further insights in the material, topic, or a problem 

under study. However, it must be understood that everything 

depends upon the media the teacher has selected to aid his 

teaching and now he uses that media. 

2.3.5. Methods and Techniques of Teaching 

As defined by Gage (1976), teaching cethods are recurrent 

instructional processes applicable to various subject matters and 

usable by more than one teacher (p.5). They are recurrent in 

that activities are repeated time and again over intervals 

measured in minutes. f·1ethods of teaching are the different 

approaches the teacher uses and as Azeb (1984, pp.19-20) has 

currentely ellaborated, patterns of acts that serve to attain 

certain outcomes and guard againSt certain others and tactics 

used by the teacher to control instructional setting (physical 

and social) and to present the learning task, induce trial 

response"s (follow up activities in the form of exercises or 

problems), correction of trial responses and evaluation of the 

outcomes of instruct ion. They are the media of executing tne 

planned learning experiences and judging the outcomes of teaching 

and lee:::nin3 _ 
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The methods o~ teaching range from the traditional lecture 

to the present innovative ones like computer assisted inst~ction, 

t e project study method, laboratory demonstration, simulation 

method, tae role play method, and the discussion ethod. In 

spite of the presence of these varied methods of teaching, t.e 

c oice and use of one or more of tkea y the teacher depends on . 
certain varia~les. The objectives of the lesson, the contents 

(the subject), the particular knowledge, skill or attitude to e 

developed, the size and nature o~ the group to ~e taught (students) 

and the skill and ability of the teacher in selecting and using 

the method are worthy to mention. It goes without saying, 

there~ore, that the choice and use of any method of teaching must 

ae ased on taking the above variables into consideration. For 

example, when the aim is the passing on of information in large 

amounts to large number of students, lecture may Ge used. On the 

otherhand, when the purpose is to show a skill or how something 

is done, demonstration may be used. Further, when the aim is to 

make students participate to solve problems and explore issues 

together, discussion may be used. Still further, as clearly 

indicated by Jone (1968, p.457) independent study method could be 

used when the purpose is to enable the student learn as a result 

of his own effort. 

It seems evident that there is no one best method of 

teaching that serves all purposes in all situations. Thus, a 

skillfull teacher, as noted by Farrant (p.170) structures his 

teaching by using a teaching method that is built on a ~oundation 

of knowledge already possessed by his pupils, that encourages 
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children to learn by doing and that ensures the attainment of the 

outcomes of teaching and learning more effectively. In addition, ; . 

it is wort. noting that all methods of teaching ave their own 

merits and demerits. For example, the lecture .et.od is elpful 

to prese.t i.r raation gathered from vario~s sources to lar,e 

nusaer of students. Nevertheless, it promotes passivity among the 

learners and also encourages one way flow of inforraation. However, 

the use of appropriate instructional techniques can .elp to 

evercome the weaknesses of the lecture method. 

AzeD (1984) has devoted the theme of her sCAolarly work 

regarding the improved application of the various methods of 

teaching wit. the use of appropriate instructional techniques 

so that the strong sides of the methods of teaching could be 

capitalized on. For example, the critically notes (pp.68-69) 

that short lectures must be followed by problems or questions for 

discussion, clear presentation of the objectives and contents of 

the lecture to direct the attention of students, the use of 

various approaches like illustrative stories, audio-visual 

materials, the use of an outline of the lecture on the chalk 

~oard, pausing before important names or statements, raising the 

voice and speaking more deliberately to give emphasis,and etc. 

Thus .ell organized material ~dth good introduction, sympathetic 

and ~amic delivery of the lecture by the teacher, making 

proper adjustments according to the reaction ~f students, the 

use of appropriate eye contact ,-d th the class and the like, are 

important techniques for the improved application of the lecture 

method. As remarked by Perrot (1985) this helps to vary the 
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stimulus through focusing behaviour for gestural expressions and 

shifting ovements from one corner to the other to intentional~ 

focus the attention of the learners to the material eing 

presented (pp.28-29). In such a case the instructional setting 

would be stimulating and attractive. Further, the teaching act 

would be mean.i~gfu.l_ _COBm1eBting on tns, \1allin and~. ale (1986) 

argue that "the thing that makes teaching meaningful and worth­

while is watching students learn and working with their wonder 

(p.42l). Thus, the more the learner sees meaning and purpose 

in what he is learning , the greater is his chance of success. 

This is to mean nothing else than emphasizing the fact that the 

teacher should always be alert enough to use varied techniques 

in tea~bing so that instruction could be facilitated. 

One of the most important instructional techniques that 

characterizes every teaching and learning act and any met hod of 

teaching is the questioning technique. Just like Dooks, pens, 

and other audi6.:'visual aids, quest ions are important tools of 

teaching and learning. Probably, in any ef fective instruction 

no technique of teaching is more widely used than questioning. 

Bellack, ~. ale (1966) is reported to have indicated that "the 

core of the teaching sequence in classroo·m is a teacher' s 

reaction to that response" (Perrot, p.4l). Hence, questions 

steer the direction of the learning task. 

The most frequent uses of questioning have been as a 

testing device, as a means of getting feedback, as a device for 

introducing, reviewing and summarizing lessons. Davis (1981) 

seems to endorse these statements when he lists four major 

functions of questions as: 
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.Motivating brainees by etting their interest 
and attention. 

-Promoting mental activity involving trainees 
as partners in the 'instructional process and 

. obtaining feed back on the trainees ability to 
recall, understand, and apply what they ave 
learned (p.163). 

" 

Despi te the ample roles that questions can pla;r in 

facilitating interaction in the classrooa, the style of phrasing 

them is a crucial factor to be considered. Taba (1967) asserts 

that the teacaer's manner of asking questions £s y far tae most 

influential single teaching act (p.273). Davis confirms this 

statement of Ta a by noting that questions should be si.ply 

worded to be understood, well defined, reasonable to pro.ote 

fairness, relevant to the topic under study and demanding .lor 

responses within the reach of the learners (p.166). If these 

assertions are not given due consideration in framing questions, 

the learner may not be able to give more complete and thoughtfull 

responses. 

Another matter of due concern in the questioning technique 

is the need to apuse ( giving longer \iait times) for better 

responses to questions. In this connection, Marry and his 

associates (1977) have empirically shown that with longer wait 

times students vdll get enouGh time to collect their thoughts 

and to make conclusions about \ihat they have observed. Hence, 

when enouoh time is given for ~uestions (possibly one to ~iO 

minutes depending on the level of difficulty of the questions), 

the speech base is more shared by the class and a pattern of 

conversation part icipatin; all students ,rill come to the move and, 

t~ere~ore, satisfact ion and aotivation by the group. This can 
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help as a asic model to increase students' power of enquiry. 

Thus, it is the responsibility of teacher s, irrespective of their 

qualification, to ask well phrased and thought provilino 

questions at almost all levels of teaclring and learniDi sequence 

and t his marks the quality of t4eir performances. 

Corrolary to the principle of modern teaching which states 

that the teacher must know a variety of met hods and the particular 

learning outcomes \vhd.ch each method helps to bring about, Skinner 

notes t hat lito acquire behaviour the student must engage in 

behaviour "(196lJ,p.389). This statement by Skinner is a 

restatement of the educat ional principle that most significant 

learning is acquired t hrOUGh actual doing . This is nothing more 

than emphasizing the interactive role of teaching-learning 

processes in curriculuc implementation. 

In fact, teaching and learning activities may be sighted in 

the text books. But they m~ be inadequate or m~ not fit the 

local situ~tions. This implies that, other than those indicated 

in the curriculum plan, dependinc on circumstances, teachers are 

required to organize a wide range of learning activities for 

students so taat they could practice the re ~uired skills, knowledge, 

and attitudes. In support of t his view, Wigginton(1980) wauns by 

saying "if a text book is trying to say a point, establish a 

concept, or teach a skill in any subject, it can not do so unless 

the point, the concept or skill can be illustrated for the 

student throue.;h various activities"(p.:;O). Such activit ies, other 

than tests and drills include ~rojects, subject matter clubs and 
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seminars such as science or mathematics and occassional student 

publications, field trips, projects and committee work and the 

like. The value of these activities is so great that t ey deepen 

pupils' interest and knowledge of tlle subject in concern. 

2.3.6. Resources and Curriculua Implemention 

A plan for an educational programme can not 'De fullJ' 

implemented in the absence of resources. Resources could e 

financial, aaterial, or human. Irrespective of the ~e, resources 

help the teacher to facilitate the planning of instruction and 

the choice and organization of teaching and learning activities. 

As has been described earlier, activities like labo7-ratory 

demonstrations, group or individual tasks for the learners, 

resource visitors, excursions and field trips, reading assignments, 

and a host of others can best be carried out when resources are 

adequately availabl.. Thus, resources like laboratory and 

laboratory equipment, supplies and laboratory chemicals, additional 

teaching and learninG materials like reference materials, journals, 

pamphlets, facilities like transporation, Cinema Halls, and 

resource persons like guest speakers need to be carefully 

identified, selected, and organized by the teacher ahead of time. 

However, the extent to vmich these materials are adequately 

available determines their wise use in instruction, and limit the 

degree to which the curriculum plan could be implemented. In 

line with this, Ohles stresses that "whether the classroom lias 

ready access to instructional resources or must depend on distant 

sources affects both planning for instruction and the actual 

teaching" (1970, p.183). Hence the teacher is required to know 



- 65 -

- ahead of time whether these facilities and respurces are 

available, adequate, and accessible in the school. If otherwise, 

he is required to plan for a substitute. 

One of the best substitutes could e the teacher's own effort 

to produce them. The other alternative is to seek ways and m.eans 

by whicla t ese materials could be acquired fro. the surrounding 

communi ty. In su:pport of this, Olsen and associates (1954) say 

that: 

if you want your teaching to be really vi tal, 
stimulating , and usefUl you vall have to plan for 
curricular use of various community resources in 
any teaching field and in nearly ever,y unit of 
work (p.42). 

To use community resources, the teacher needs to have a skill 

in creat ing good community relations. To create good relat ion-

ships with t he community, a teacher has t o participate in community 

activities. This is another responsibility that teachers should 

bear. This is because of t he fact that teachers themselves as 

members of the community are required to involve, as Rosen (1971) 

has advocated, "in various act ivities which the state ha.j 

determined as socially useful"(p.ll). 

The participation of teachers in communi t y life can ~e seen 

from ~-IO angles. In the f irst place, participation is a matter 

of cit izenship. Teachers as citizens should serve the community 

in \'lhich they live. They must give leadership or work with 

those who lead. It is also their civic responsibility to be a 

member of a political par,y-to vote, and to hold officies. This 

is because, say Norris and others (1963), "teachers are among 

the best educated memembers of the social groupll (p.24). 
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They posses social insiEht, organizational experience, and human 

relation skills needed in leadership situations. This distinguishes 

the from ordinary men in the society and calls them for community 

participation. In the second place, teachers are requieed to 

participate in the community to know and use community resources 

in instruction. Depending on the location of sCAools (rural, 

ur an, su ur.) such facilities as public libraries, Movies and 

movie halls, projectors and projected materials and others m~ be 

insufficiently available in schools but might be acquired fro. the 

communi ty to the advantage of 4acili tating instruction. 

At the other end, the participation of teachers in community 

activities promotes the school community relations. The presence 

of such school community relations could make the community itself 

as a clfP3sroom vlhere many lessons could be conducted outside the 

school in places vlhere community life is in full swing. For 

example, as noted by Farrant (pp.250-252) me~'l?;e!% ~~. ~~e ', 

communi ty m~ even participate in teaching such things as local 

crafts, music, dance, history,and government. There may also be 

cooperation with agricultural extension workers, with dommunity 

development workers and ,·Ii th anyone in the cotlDuni ty who holds a 

similar position. Further, teachers may welcome parents into the 

classroom as teacher aids so as to utilize the skills and energy 

of those who have the greatest vested interest in the pupils. In 

such a case ''parents bec8l:le valuable learning resources ''(John & 

Joanne, 1985, p.342). Parents may make accasional visites to 

schools and talk to tea.che:::,s about their childrens' work. This 
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ensures that the parents get an accurate idea of how their 

children are gettins on and it helps the teacher to clear up with 

parents any misunderstandings there might be. Such visits are 

much more profitable than report cards sent home with pupils 

telling in shorthand lanGUage hov! their children have done. 

Still further, parents could also support the school in practical 

w~s such as fund raising for teaching equipment or helping to 

carry out building repai'res and improvements. Hence, the 

presence of good relat ionships between teachers and the community 

will make for a much better relationship between the school and 

the community and result in much more efficient use of community 

resources, and it is a skillfull teacher who can benefit -from 

such relationships. 

2.,.7. Diaranosis of Students' Conditions and Curriculum 

Implementation 

Teaching must not overlook the concerns of the learners. It 

should consider the deep felt feelings and emotions, <anxieties 

and un easiness the le a.~ers have about themselves and others. 

The materials presented should either be Hi t hin the learners 

releam of knowledge and e:~eriences or it should be easily 

connected Ifl th it. This promotes relevance and "relevance is 

achieved by makin3 what is being taught germfule to the childs 

kno"'lede;e and experienceu (Hass, 1971, pp.564-565). This can be 

PQssible only when the teacher undertakes much diagnostic 

activities in the course of the instruction process to facilitate 

the implementation of the planned programme. 
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Diagnosis of students' conditions is a particularly 

i portant aspect of teachers' instructional responsibility in 

implementing the curriculum. This is because, not all topics 

that must e considered in school courses are framed in away the.y 

correspond to the interests and physical conditions of the learners. 

It is likely that some students may ave hearing, vision, or 

other physical problems that influence their ability to profit 

from certain kinds of instruction. Others might have failed to 

acquire knowledge that the teacher mistakenly has assumed all 

class members to have. Still others may lack previous experience 

that help as a basis for present learning . For example, as 

Restler (1964) has clearly indicated, in a cumaulative course 

like mathematics, the learner Dust master one stage of instruction 

before he can learn the next, ••• if the student misses any 

point he has zero probability of learning any successive points 

(pp.124-125). This is to mean that among other things, students 

level of physical, psycholoGi cal, and intellectual maturity, that 

is the learners de~elopmental level and students knowledge of the 

area in which instruction must proceed need to be clearly 

identified throu5h teachers diac~ostic activities. - Farrant seems 

to endorse this argunent by saying efficient teaching in school 

demands from the teacher a sound knowledge of all that pupils 

must lmow, toe;el:,hlf" i·1i th an a'.)i l i t y to relate t he content, methods, 

sequence and pace of his \'lOrk to the inc. i vidual needs of his 

pupils'pp.170-17l)~ He further remarks that by giving careful 

consideration to such issues, anc by su~plenenting direct teaching 

with indirect su~:port, the te :;.cl er can achieve a total effect that 

can have draoatic re3ults and can be extrenely enjoyable for his 

'Pupils. 
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~ Teachers diagnostic activities also help to know something 

about students cultural background, motivational patterns, and 

the content of tleir social learning such as the particular 

meaninos they brins to school, their particular approachs to 

learning tasks, and the expectations they have of themselves and 

of others. Existin~ differences in mental systems and the 

students understandin~ of cocoon concepts and symbols need to be 

carefully identified in choosing an approach to learning task, in 

deciding 'I,That Iilaterials to use, in selecting learning experiences 

wi th \'Thich to develop the basic ideas and the type of incentives 

used to generate learning. A survey of the problems and 

prospects that students have in learning could suggests needed 

modifications in ::;;acin: leB--nrUnG as \-{ell as the or--anizat ion of 

learnins experiences. ~aba (1962) has explicitely desc~ibed the 

diagnostic function of teache:::-s 3l1d the im:port3l1ce of such 

aspects of teachers act in a :::lore convincinu \fay (pp.235-237). 

In extent to I-lhich the intended chanGes in t he behaviour of 

the le~ners is achieved de? encs in part upon the confo~mity 

betvTeen the offici2~ curr iculum :.Irovided in schools and the 

unoff icial or the hidden cur:::-iculum characterizing the learners. 

These include soci~l class distnictions emanating from the 

economic background of students, cliques, favoratism, rejection, 

and discriminations ~eneratinG from a sense of belongingness to 

a given locality or cOrnr.luni ty and blood relat ionships. These 

aspects of the hidden curriculum determine the structure of 

interpersonalnelations, the atmosphere or the classroom climate, 

and the group values '",hich control both. Hilurn and his 

colleacue (1978) have ~e_orte~ that: 
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personal interaction skills like helping, 
sharing , smiling, greeting others, and 
task related skills like attending , speaking 
posetively about academic materials, compliance 
with teacher requests and remaining on task (p.135). 

are among the influences exerted by the hidden curriculum in 

classroom teaehine and le~ning. In addition, students activities 

and experience on sund~s, holyd~s, and other out of BC 001 

experience could greatly influence teaching and learning activities. 

Thus, the teacner is reQuired to carry out careful diagnostic 

acti vi ties to clearly idenJcify these unoff icial curriculums '.,Ti. th 

the ' view to adapt them to the of ficial curriculum :9rovided in 

schools. This could best be done t h=ough observat ions, preparing 

diaries , questionJt.e, <md intervie\'lin~ s t udents so that adequate 

informat ion could be obtained. If otherwise, the officia~ 

curr iculum may be nesatively i~luenced, t hat is, st~den c s may not 

duely attend schools, help each ot her , may consistently miss classes 

and may not complet e G~ou:9 or individual tasks as required. 

Eventually, teachinE skills alone ~e not enough. But , a 

teacher should kno",! about his s t Udents and ho\'[ they learn. He must 

be able t o Jecognise -'cho se c~1aracteristics t ' .at are of si :=:nificance 

in hel:9ing each s t udent to le~n more effec~ively. The teacher 

must nake hims elf avai l aole t o s t Udents. He must be on call and 

reac.y to seize the nomen'c t he sJ.;ua.ent is reac..y to learn or knm'l. 

A skillf ul teache~ knO\:lS hi s i n:::or tance in the classroom and 

under s t ::nds thafi t is his vi t:J.l relationship I,d. th the le~T'l1ers 

that is at t he heart of the ec.uc £l-'cional enterprise. 
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III. REPORT, ANALYSIS,AND INTERPRETATION OH DATA 

Tus secti Xl ot tIte study is concerneci wi tIt t e report, analJ'sis 

and interpretation ot the data collectei through questi.~re, 

.servations and interviews. The saae type ot questionaire, o.servatioD . 
cAecklists ana interview guides were use4 in all tae taree senior 

eecondar,y Bcaools (Jimma, Bed.elle, and Mettu). A total t 138 

questionaire were iistri.uted to tke taree senior sec.Diary Bcaools 

(48, 45 and 45 respective~). Fro. t e total ot 138 questionaire 134-

(97%) aave .een tiled out (see table 1). Hence, since .ore tkan 75% 

ot tae questionaire had been responded to, the,y were consi4ered tor 

analysis and interpretations. 

TABLE 1 

STATI3TInAL SUMrwlARY OF RESPONDENTS 

Name Number ot copies Nua.er ot copies Total Dua.er ot 
ot of questionare ot questionaire que sti onaire 

the scaool returned not returnee. distributed 

ia) Jimma S.S.S 46 33% 2 l~ 43 
CD) Bedelle S.S_ILS 44 32;0 1 l~ 45 

(c) Mettu S.S.S 44- ~2?~ 1 1% 45 

TOT A L 134- 97% 4 ."% 138 

Though tae lUghest percentage ot the questionaire have .een 

returned (97%), table 1 indicates that a tew number ot teachers did 

not return tae questionaire as required. The r~on why soae teachers 
r 

do not respond to questionaire is a serious matter which seeks special 
,-

obstacles to research studies since such teachers could be one ot the 

educational research. 



Naae of the 
Sclloo1 

a' Jimaa .. Beaelle 
c Mettu 

Total 

~ (a) 
Qualifl. 9 10 
'a' De£1l!e 2 1 
8 'Diploa 9 9 
C)~~t~r - -(d)gRsies: ttJ2 -

Total ll. 3 . ~u 

~ (a) 
9 10 

6Amharic 2 1 
Ensdish 2 1 
Maths. 2 2 
Chem. 1 1 
Physics .1 1 
BiolofZ:V 2 2 
Geo~ra1ii 2 1 
Historv 1 1 

Total 13 10 

• 
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TABLE 2 

BACKGROUND INFORMATION OF THE RESPONDENTS 

19.5-29.5 years 

S~ _:R _I.e ~ 

Total 

1 - 9.5 years 10 - 19.5 years 20 years and Total aDove I 

25 20 1 46 I 

28 _1~) - 44- 1 

32 ~ - 44- I 

86(64%) t ~ '(3~) 1 134 

QUALIFICA.T QJ'! 
Jimraa (.r BeQ.e11e (c) Mettu % 11 12 9 10 11 12 ~ 10 11 12 Total 

12 10 - 3 10 8 1 2 12 9 70 '52 
- 1 12 7 - - ~ ~ - g ~% 42 

- - - - - - - - - - - -
I - - 1 1 2 - 2 - - - 8 6 

12 11 ,lj 11 12 ~~ ll? 11 ~2 9 1~ ~ 

SUBJECT AND ("RA DI4~ .l,J!;V hlJTAUGHT 
Jimma {b' Bedelle ic) Mettu Total I 

11 ~2 3. 10 1~ 12 ~ 10 11 12 
2 1 2 1 2 1 2 1 1 1 17 
2 2 3 .2 2 ~ ~. ·2 2 1 22 . 
2 2 2. ~. ~ ~ 2 2 3 2 2') 
:I 2 1 1 1 J- _l .. 1. a 1 T4 1 
2 1 1 1 1 1 1 1 1 1 1::S 1 
1 :t 1. 2 ~ 1 1 1 1 15 
1 1 2 1 1 1 1 1 1 14 
1 1 1 1 1 2 2 1 1 14 i 

,lE 11 ~3 11 1~ 8 12 rr1. 12 9 134 
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A total ot 72 classroom observations were ade in the 

three senior secondary schools, t at is, 24 o~servations eac 

(see Taale l!, 19 and 20). Data were collected usinc o.servation 

caecklists (see Appendix F) to find out w et er or not teachers 

ef the a~a4eaic subjects in the tkree schools differ in t eir 

use of appropriate instructional teqUiques to facilitate 

curriculua iaplementation. The c1ata collectee. througll o.servations 

were analyzed using: (1) the Chi-Square test <X2) so that the 

data collected from different categories of teac ers (~ade 9, 10 

and grade 11 teacbers of the three scaools) entailing frequencies 

of responses could be combined to indicate the azisting difference 

and (2) interpretations in relation to what authorities in tae 

field of curriculum and instruction kave established. To 

su.stantiate the data collected through questionaire and 

observations directors, teachers and students were (randoaly) 

interviewed. The data collected through interviews were analyzed 

in relation to literature in the field of curriculUDl and 

instruction. 

As table 2 (under the secCion sex) indicates almost all the 1 

teachers of the academic subjects in the three schools are males 

(98.~) and only two of the total respondents were females. The 

respondents also differ in their age. For example, one of the 

teachers in Jimma was 40 years old (see table 2-Age) and he was 

found to be the oldest among the respondents. The youngest 

teacher was 28 years old. The respondents still differed in their 

year of service. There was a teacher with 20 years of teaching 
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service while a teacher ~dth the least service had a teaching 

experience of 7 years. Even then, the average teaclting experience 

of teachers of the academic subjects was not less than 5 yearS'. 

TlUs "plies that teachers of the academic subject in the three 

schools llaci less initial problems of adjustment to class roo. 

teaching than 'begining teachers. Furthermore, the respondents 

also var,y in their qualification (academic certification acquired 

after completing a certain level of education). 52% of the 

teachers have their first degree where as 42% were diploma 
( 

holders (see tale 2 - qualifiaction). It appears, therefore, that 

the highest percentage of teachers of the academic subjects in 

the three schools (94%) have a legal sanction which signifies 

their professional and acad~mic competencies to teach in senior 

secondar,y schools. However, 6% of the respondents were not 

willing to write dO\m their qualification. This category of 

~espondentsrmight either be those teachers who have discontinued 

their college studies (after 1st year, 2nd year, etc.) for some 

reasons or those who still participate in the continuing 

education programme carried out during the summer seasons in 

various colleges of the country. 

According to table 2 the assignment of teachers to the 

various grade levels seems to follow the qualification of 

teachers. For example, out of the total of 70 teachers who have 

their first degree 61 (8?~) were assigned to teach in grades 11 

and grade 12 of the three schools where as only 9 teachers (l~~) 

taught in grades 9 and 10. In addition, from the total of 56 
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teachers who hold diploma the 56 (i2%) were consistentl.;r assigned 

to teac in grades 9 and 10. Such an effort in assigning 

teachers to the various grade levels on the basis of their 

academic competencies seems to be plausible since it helps to 

aeet the curricular requirements of the academic subjects (~.e 

increase in the level of difficulty of concepts and i eas 

requiring breadth and depth of vision and understanding on the 

part of teachers) trom one grade level to the other. 

3.1. Report. Analysis and Interpretations or Data 
Collected through Questionnaire 

As has been indicated earlier the same type of 

questionaire have been administered to all the teachers of the 

academic subje~ts in the three senior secondary schools. Hence, 

the first general question presented to all the teachers states 

as follows: liDo you use planning to facilitate classroom 

instruction?" The responses given to this question were very 

clear as indicated in table 3. 

TABLE 3 
WHETHER OR NOT TEACHERS USE PLAImmG 

Name of Respo'lSe No Response Total 
the School Yes No No. % No. % 

No. % No. % 
(a) Jimma 40 30 2 1 4 3 46 34 

(b) Bedelle 35 26 3 2 6 5 44- 33 

(c) Mettu 38 28 5 4 1 1 44 33 

Total U, 84- 10 7 11 9 134 100 

Note: Figures were rounded to the nearst whole number. 
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According to the data in taile 3 the majority or the 

respondents (84%) have indicated that they use planninc w eBeas 

a few num er of teachers (7%) aave indicated t at t ~ do Dot 

use . planning. In fact 11 Teachers <8%) 4id not respQD4 t. 

this general question. On the otaerhand., out of 134 respondents 

126 teac ers (94%) have indicatei that (see taile 2: Qualification) 

they have completed college studies (Degree and Diploa _olders) 

and as a:ny one could imagine, instructional courses 

(instructional planning, teaching methods, etc.) are ~ve t 

all college students who are the would De teachers by t e 

Facul ty of Education of Addis Abaia Uni versi ty and by other 

similar colleges in this countr.y. Thus, there seeas to ie a 

paradox when some teachers, having taken instructional planning 

and its importance during their training programmes in colleges, 

hesitated to indicate that they use planning to facilitate 

instruction. Nevertheless, the data in table 3 indicates that the 

majority of teachers of the academic subjects use planning to 

facilitate curriculum implementation. 

The second item of the questionaire relating to planning 

was presented to teachers as follows: liTo -rlhich of tlle following 

instructional plans do you ':i ve emphasis in the su~ject you 

are teaching; to a yearly plan, semester plan, daily lesson 

plan, or to all?(table 4) --
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THE TYPE OF PLANNING USED BY TEACHERS 

Instructional Plans Jimma Bedelle Mettu Total % 

a) Year~.., 'Dlan 5 3 3 11 a 
'b) Semester 'DIan 5 2 5 12 9 
c) Dai~.., lesson 'Dlan 3 10 4 l? 13 
I) All (a .... and c) 30 25 28 8=3 62 
e) No reS'Donse 3 4 4 11 8 

Total 46 44 44 l~ 100 

Table 4 clearly shows that fro. tQe 123 who responde. t e 

majori ty (62''') have indicated that the yearly plan, the s ester 

plan, and the daily lesson plan were duely used. In addition, 

other tlian the 8_}~ who did not respond, there see. to exist a 

considerable number of teachers who use either t e yearly plan, 

the semester plan or the daily lesson plan only (ao~, 9"~, and 13% 

respectively). These category or teachers, when taken together 

seem to be significant. Thus, one m~ safely state that teachers 

of the academic subjects in the three schools use all types of 

instructional planning dependimg on circumstances, that is t 

preparing the yearly plan in vlhich the major areas of study are 

indicated to help as a reference for them, using the semester plan 

which incorporates a series or weekly or monthly activities 

unified under a topic or theme, and preparing daily lessons which 

help the teacher to carefully decide ahead of time what he is 

going to teach and how he is going to teach it during the given 

time period. 
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THE CORRESPONDENCE OF CURRICULBR OBJECTIVES WITH OTHER COMPONENTS 
. V.LIW" • oe.~ ,l.le 

\ a} \b} \c} \ aJ \0) \ c) 
Itea 3 2 1 Score ~ N.R 3 2 1 Score X 

( a) Correapoft4eace betweea ". 
I 

the curr1culular objec-
tives ... contents 9 21 8 77 2 88 4 29 6 76 1.9 

(~) It. ..!ree of 1ncorpor-
at1., the ~ehavi~ 
coapoaeat 5 15 10 55 1.-it t~ 7 30 4 85 2.07 

(c) The extent to which 1t . 
1ncorporates the conteftt 
Goapoa.at 11 20 6 79 2.13 9 12 15 9 75 2.08 

, j 
(4) Clar1ty of o1tjectives 8 17 7 65 2.03 14 13 20 11 90 2 

I I • 
K • Y Sua- 7.99 Sumc: 8.05 

1. a- 3 =hl!A GraJul mean- X- - 7.99 Grand mean'" ~ - 8.05 
2. ~- 2 ~ a04Ierate 4 - 4 
3. c- 1 ~low 1.99 X c: 2 
4 • Score (teachers of &u=&:= "" . 

, I 

Jlmma unier a,b, & c) 
- (3x8)+(21x2)+(8x1)- 27+42+8 6. I: 7.99 

Score- 77 
-;r-----

5. X. aeam . = 77 -..:-:..- -9+21+8 2 -_. 7. N.Rv no response 

~--~--~--~--~------------~--~------- --

l'le' 
l a) lb) l c} 

N.R 3 2 1 Score X N.J 

5 5 25 7 72 1.9 7 

• 17 20 25 93 1.38 5 

6 11 19 6 83 2.18 6 

0 11 18 7 76 2.1 8 

Sum- 8.56 

Grand mean '" f - 8.56 
4 

X - 2.14 = __ a 
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In planning instruction, it is oc,rlous that t e teac er should 

clear~ cAart the broad CurriCulUll oDjectives into specitic 

learning oijectives so that they ,coul .e attaina Ie step y step 

in the course ot the instruction process. As llas ieen inUeate4 

earlier in the preceding sections ot tns paper, tlle extent to 

wllicll t e curricul~ 0 jectives correSpond witll the instructional 

content coaponents, and their clarity m~ deteraine tae teacher's 

efforts in clear~ charting the instructional oDjectives w en 

planning instruction. Thus teachers were asked to rate the 

conditions of the curricular objectives of their respective 

subjects as indicated in table 5. In this case all teac ers in 

the three scllools were expected to show their rating againist the 

4 items listed from "alt to ltd". 

The data on table 5 was analyzed using averages so tlaat the 

tendency of the respondents to the correspondence of curricular 

objectives with other components (on the average) could be 

identified. Consequently, a weight of J,2, and 1 were given to 

the ratings bigh, moderate, and low respectively. In order to 

analyze the data collected from the three senior secondar,y schools 

the following criteria of analysis have been established. 

1. It the mean ranges from 0.5 to 1.4 the rating low was 
considered. 

2. When the mean ranges from 1.5 to 2.4 the rating mederate 
was considered. 

3. For the mean ranging from 2.5 to 3 the bating bigh was 
used for analysis. 

As table 5 indicates, the mean of the responses given by 

teachers of the academic subjects in the three senior secondary 
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schools consistently ranges fro. 1.5 to 2.4. In addition, the 

overall .ean (grand mean) also consistenly fall in t e same 

range (1.99 in Jimma, 2.0 in Bedelle, and 1.99 in t e case of Mettu). 

On the other and, a close look into tae table clearly saows that 

some teackers of the three senior se~ondar,y schools did not respond 

to the four items (item a througA a). Hor exaaple, ., 16 an 9 

teachers fro. Jimma did not respond to item(a), ite (.), and item 

(d) respectively. It could be implied from this that these 

teachers were either not interested to respond or lack the necessary 

competence to understand the Objective-content relation 

charqcteriatng the curriculum of their respective subjects. 

Nevertheless, these category of teachers, when compared to the 

rest of the respondents of the three senior secondary schools, 

seem to .e less in number, and hence insignificant. Thus, as the 

averages of the data on the table indicate, the conditions of the 

curricular 0 jectives of the academic subjects as they relate to 

the contents, the behaviour-content component, and clarity are 

found to be moderate. HOi'lever, it mB\1 be are;ued that the 

moderate condition of the cUITicular objectives of the academic 

subjects could also mean that in some subjects the objective­

content relations, clarity and the like are high and in others low. 

In particular, when there is a low state of affaire as 

regards the curricular objectives of the academic subjects there 

is a great need for teachers to combat the problem using 

different mechanisms so that the implementation of the curriculum 

could De facilitated. Consequently, teachers were asked to write ' 
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own the w~s and means (question 4) they use in this regard. 

Thus, a considerable number of teachers have indicated that they 
/ 

evercome the problem, at least partially, through further reading 

ana. demanding the curriculum autaori ties to take ce.rrecti ve actions 

as necessary. 

The otlaer item of the questionair was concern.ea with t e 

organization of contents. Respon'ents were asked to indicate it 

contents of the subjects they teaca were organized: (a) vertically 

C.) horizontally, andCc) both a and b. The responses to this 

question are presented in table 6. 

TABLE 6 

CONTENT ORGANIZATION OF THE ACADEMIC SUBJECTS 

Content Organization Jimma Bedelle Mettu Total % 

a) vertical 20 \ 17 16 53 40 

b) hori zontal 6 
c 

6 15 27 20 
c) a and .. 10 19 10 39 29 
d) No res-ponse 10 2 3 15 11 

Total 46 44- 44- 134 100 

Reference to tabl~ 6 shows that 40% of teachers from the 

three schools have responded by saying that the contents of the 

academic subjects are organized vertically. In addition, a 

considerable number of respondents (2~~) have also indicated that 

the contents are organized both vertically and horizontally. 

Further, as the table clearly shows, the number of teacners who 

have indicated the horizontal organization of contents of the 
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academic subjects are also considerable (20,%). In such a state 

of varied views broad generalization m~ be pard, but one could 

safely state that some of the contents of the academic subjects 

are vertically organized and the others horizontally organized. 

This condition, as any one could imagine, calls for teachers 

efforts so t at mederate organization of contents (bot vertical 

and horizontal) could be maintained. Hence, teachers were aske 

to indicate the provisions they make to promote a alanced 

organization of contents in their respective subjects. This is 

shown in table 7. 

TABLE 7 

PROVISIONS BY TEACHERS FOR CONT~T~ ORGANIZATION 

Provisions by Teachers Jirnma Bedelle r-l~ttu Total % 

a) Enriching the conten~ 
through further 
reading 17 19 22 58 4~ 

b) ConsultinG resource 
people for assistance 19 4 9_ 32 2Ll 

c) Jumping the contents 
with poor orp"rullzation 5 12 3 20 It: 

d) No response 5 9 10 24 l€ 
Total 46 44 44 134 lOC 

According to the data in table 7, 4~~ of the respondents 

have clearly indicated that they maintain the content organization 

of the subjects they teach througb further reading. Further, 24% 

of the respondents have indicated that they promote the content 
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organization by consulting resource people-possibly their colleagues 

who teach related subjects in the school. There are also teachers 

who exclude contents with poor organization. These categor,y of 

teachers see. to be either those who lack good academic coapetence 

in the subject they are teaching or those who lack tae necessar,y 

teaching experience in academic su.jects. Nevert eless, tlae 

i.portant thing to be noted from the ciata in ta le 7 is that 

teachers of the academic subjects seem to show a satisfactory 

performance to maintain the content organization of their 

respective subjects. 

Another very important factor which could help teachers to 

facilitate curriculum implementation is the availability of 

teaching-learning materials. Thus teachers in the three sCAools 

were asked to rate (item 7) the conditions of teaching-learning 

materials in their schools. Consequently, a weitlht of 2,1, and 0 

have. been given to the options adequately available, moderately 

available, and not available respectively, So that averages could 

be used for analysis. Further, the follo':ring criteria of analysis 

have been used: 

1. for the mean ranging from 0 to 1.5, the uption not 
avcP.lable l'las considered • . _ 

2. if the mean ranges from 0.51 to 1.5, the rating 
moderately available was used for analysis, and 

3. when the mean ranses from 1.51 to 2 the ~ating adequately 
available ",as considered. This is clearly presented in 
table 8 . 
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TAB L E 8 \ 

" ':C CONDITIONS OF TEACHING - LEARING MATERIALS ,. 
.z. ;. J 

,J 
~ -; 1 IN THE THREE SCHOOLS 

;j ,~ Q 

J t: 
"' 

,~1 - .~ J1_a 5.5.S. Be elle 5.5.5. f" ettu S.S.S. 'l'e_1a1 t-learain 
t Materiala (a) (11) ( c) Score X N.R ( a) (b) (c) Score X N.R ( a) ( b) ( c) Score X N.R . 

'J. 2 1 0 2 1 0 2 1 0 

l 1.11 5t .. 4eat texts 10 10 19 30 0.77 7 11 28 2 50 0.96 3 16 12 8 44 1.22 8 

2 Teacker.·~4es 8 12 23 28 0.65 3 15 9 7 39 1.25 13 8 14 12 30 0.68 10 
3 Referellce Books 2 23 8 27 0.82 13 12 27 5 51 1.15 0 2 22 14 26 0.68 6 

4 JOllr.ala 0 5 31 5 0.12 10 2 8 23 12 0.36 11 0 14 20 14 0.41 10 
I 5 p ... 1l1eta 0 2 28 2 0.07 16 1 3 27 5 0.16 13 0 12 22 12 0.35 10 

6 Moaot'rQlas 0 6 30 6 0.17 10 « 7 30 15 0.36 3 0 14 24 14 0.36 6 . 
1 7 Claarta 5 8 29 18 0.43 4 3 5 33 11 0.26 3 4 14 16 22 0.64 10 

8 Gra .. lls 3 13 25 19 0.46 5 5 7 24 17 0.47 8 2 10 20 14 0.43 12 
I 

9 Ma.s 4 18 12 26 0.76 12 6 28 8 0.22 9 6 12 20 24 0.63 6 1 
.. 10 M04ela 2 15 26 19 0.44 3 3 1 34 7 0.10 8 0 16 18 16 0.47 10 

'" 11 Cartao .. 7 22 15 36 0.82 2 0 2 41 2 0.04 1 0 18 26 8 0.23 10 
12 Real ollj ects 3 15 20 21 0.55 8 0 3 37 3 0.07 4 0 17 22 17 0.93 5 

~ 
13 LUoratory 

~i.mel\ts 5 35 2 45 1.07 4 0 4 31 4 0.11 9 0 17 18 17 0.48 9 
14 L .. oratory Ch~calE 

,:l .. 4 su ... lies 6 11 23 23 0.57 6 0 2 36 2 0.05 6 0 14 22 14 0.38 10 :~ 
.~~ 15 Proj ec:tera 0 0 38 0 0 8 0 3 33 3 0.08 8 0 6 26 6 0.18 

16 Fil •• 0 0 35 0 0 11 0 2 29 2 0.06 13 2 4 25 8 0.25 13 , 
17 Slices 0 0 37 0 0 9 0 1 39 1 0.02 4 2 3 27 7 0.21 12 

~ 18 Recercers 0 0 31 0 0 15 0 2 32 2 0.05 10 0 4 22 ' 4 0.15 18 
I SUlI- 7.71 Gr :'. 1'! '1\ ~ ?-::<; ~ SUIlII: 5.86 • .... uUl-8.18 .. K i: Y 

,.\ 

a-2 ~~~telY Avo:U. Gr~c meaJl. ~ - 7.71 • Grand neancX a8.18 
~~ (1) Gr anc IRe an. X .. 5.86 

(i1) .-1~Ao tely 18 
18 t8 

~. 0.43 • a J available X .. 0.32 X.O .... S 
) (i1i) c-O~not availab ,_ -
" 

(iv) Score, ex~ple stucent texts in Jil'llla ( v) Xa lie an (vI) x= Grand mean (vii) N.R .. no response 
score- (2x10)+(1xl0)+(Ox19) II: 30 :: 7.71 - 20 + 10 + 0 10+10+19 18 

, 
Score- 30- a . 30/39 ' - X X ... .' .. 0.77 ' 0. 4 3 

I 

_. _ ~ Om . _ _ .--..- .--J ______ ~ __ " _ __ ~"~_o....-.... __ __ 
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Ta.le a presents the mean sc.,es of the respOD~ents regardin« 

the conditions of teaching-learning materials in the tiree schools. 

Reference to the table shows that tAe grand mean of the responses 

from the taree schools consistently fall within the ranges 0 and 

0.5. However, there are some exceptions which the table indicates. 

For example, the mean scores of student tests, teachers gui es ana 
reference Dooks range from 0.5m to 1.5 in the taree sCAools 

respectively. This could to some extent reveal the fact that these 

materials are the basic tools of instruction and hence, are made 

available in all schools by the concerned authorities. Even then, 

the distribution of these materials seem to be uneven. For 

example, student texts and teachers guides seem to e aore 

available in Bedelle and Mettu (0.96, 1.25, and 1.22, 0.68 

respectively than in Jimma (0.77, 0.65). This could be due to the 

fact that there exists a high rate of attrition in rural schools 

like Mettu and Bedelle during harvesting seasons and, thus, make 

the ratio of teachinG naterials to student population moderately 

bigh, where as urban schools like Jimma tend to retain high 

student population, and therefore, maintain less ratio of teaching 

materials to students. There are also exceptions regarding maps, 

cartoons and laboratory equipments and suppl ies in Jimma as compared 

to Bedelle and Net t u. There seem to exist more maps, cartoons, 

laboratory equipments and supplies in Jimma senior secondary school 

than in Bedelle and Mettu - possibily due to the relative proximity 

of Jimma to the center (Addis Ababa) and therefore, the 

accessibility of these materials for prompt acquisition when 

necessar.y . Nevertheless, such exceptional cases may not be 
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representative for generalizations. Rather, the grand aean of the 

scores or the three schools could give the whole picture (on the 

average) regarding the conditions of teaching-learning aaterials 

in the three schools. Cons~quently, the overall JIl~an (grand mean) 

in Jimma, edelle,and ,Mettu, as ,shown in the table, were 0.43, 0.32, 

and 0.45 respectively, and thus, .tall within ~.e range 0 to 0.5. 

This implies that teaching-learning materials, on the average, seem 

to e consistently low in the three senior seconQary schools. 

The meagre nature of teaching-learning materials in schools, 

as any one could imagine, calls for teachers continued erforts to 

design s,ystematically t le mechanisms DY which shortage or these 

materials could be minimized. This, as Joh'kon' s odel suggests, ,. 

constitutes one among the teaching reportoires that should 

characterize the work of teachers. In this connection, respondents 
'J 

(those who indicated the non availability of teaching learning 

materials in their schools) were asked to indicate (item e) the 

wa:ys they use to acquire teaching-learning materials to facilitate 

instruction in the subjects they teach. This is presented in 

table 9. However, for the sake of analysis, the grand total of 

the responses from teachers of the three schools (vertical 

summation) is immediately shO\YD. in table 10. Normally percentages 

have been used for analysis but the calculation of percentages is 

taken not in relation to the number of teachers in each of the 

three schools but in relation to the number of responses from each 

or the three schools since a sinGle teacher responds to 18 

number or items. 
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DUIS ~tsA UNIYERSI 
LIBRA RIES , 

TA.BLE 9 

WAYS USED BY TEACHERS TO ACQUIRE TEACHDG-LEARNING 

MATERIALS TO FACILITATE INSTRUCTION 

Ji_a ~ B~~ell~ Ao Met~ 
4) Q .c:: ~ .. ~4) 0 .p ~ .p ~ 

Teaching-Learning G> .p o.p g. t) 04) 4) 0 4) 
g~ -0 fH::t () .p fH.p () .po fHG> til 

t;~~ +' Q) 

~~ 
til 0 g ~.e C) 

.afH 
C1l.p 4) .p ~ 'd Q) ~ ~ 'M+' til 'M til )4::t 0 Materials o til '@~ til it G>-ri ~ Or-f I'JlM c.s 4).p PI 

~ G> 4)" 0 ~: Rrll G).p 00 ~4) s:l0,i:f Q).,.f o til PlQ s:I<U til ... s:I .,.f 9 til CIl s:lPI PI til 'M 0 () til..., ~4) 

h
O ,,..f.Q ~g ~d 

.0 til Q) 

~~~ til ~ 

"'g~ '" ~ "'::S "",4) "'s:I '" .. '" c.s ~m 'd ~() () C1l ~~ aSo C1lPl ~ g ~ '-..J '-..J '-..J '-..J "- til '-..J I,.J -oJ 

1. Btudent texts 0 15 2 2 -~ 2 0 0 0 c; ? , 
2. treachers guide 0 ~O ~ 0 0 4 ~ 0 0 10 2 0 
~ . Reference 3 00ks 0 ~5 2 1 0 2 2 1 0 3 3" '~ 

4. Journals 0 20 7 4- 0 ""2IY 3 0 0 TZ 5 :;z 

Os. Pamnhlets 0 17 8 3 0 20 3 4- 2 20 0 c 
~6. Mono~rA.l)hs 0 11 17 2 C ~ A· 6 5 1~ 4- 2 
7. ChA.I'ts IS 10 ~ 1 15 1~ I) 0 4- e 2 2 
8. Granhs 11 10 2 2 2 10 12 0 5 1~ 2 1 
-.'1. Mans I) 2 3 2 12 J:I 4 1 4- 10 6 0 

[0. 10dels - 2 11 10 3 8 n 3" 4 2 IT ""2 ? 
[I. Ivartoons ? 7 2 1 b -21 7 7 17 ? 2 0 

2. tReru. ob.i ects , 10 5 2 14- -W 8 5 18 """2' 2 0 
3. ~~~~~~~~i:¥ -" 0 1 0 1 (; -23 4 4- 1 10 6 1 

1.'+. ~oo .... ~; :r~~"'. '-. 0 13 8 2 0 30 2 4 0 20 2 0 
,11"5. lTe:lectors 0 3:l, 3 2 0 -zg 3 1 0 21 4" 1 
116. l!~lms 0 30 2 :; 0 TO 1.2 1 0 19 "0 0 

117• Sl; ~es 0 2"1 e 2 C 3? 4- 2 0 20 3 4-
18. [Recorders -U ~ 7 3 C 22 8 2 0 12 ? 73 

I !Total 41 --ZT; 92 36 -;)1 3-05 87 42 58 215 64 24 

:1 

I 
. 
. 

-: 
I 



~) 

c) 

-..... . 4"_,,,, ... .. ____ ~.~~- ,~..z-.. ...... . 

- -
T~ 10 

G-RABD SUMMAR! Cllr THE RESPONSES ' OP THE THREE 

SCHOOL LEVEIB 
(Vertical Su.aat1.n f Taale 9) 

305· 

87 .. 

\ ..... 

1 .1 

Ta~le 10 presents t.e grand Slmaar.1 of t.e reap ues f tll. 

respoHeata tHa the tllree scaool levels. AccoriiDg~, t.e uta 

1a tae ta.le indicates tllat tlle a&jori't7 ot teacllers tHa tll. 

tllree sclleols (61.~) depeD4 OD t.eir sc.oo18 for tlle .eeess~ 

teaelliDc-1ea.rJliDc aater1als to iJlpleaeat tlle curriculUli. III tact, 

teacA1nc-learJU,DC aaterials like stu4eat texts and. teacllers' gui4es 

are of.ticial~ prepared .,. tlle curriculua autllor! ties 8lI& . 

tistriDute4 to oolloo18, and thjretore, a~ Dot ~e t.t~ preparea 

~ teacllers since tlley- are official docuaents. In like aanner, 

aaterials like projectors, slides anel recorders C8l1 aot .e 

produced. .,. teacllers since they are sopllisticatei aDA require 

expertise lalowledge. In suell cases, teaclllers are foreK to depena 

eD t.eir sc_ools. However, materials like cllarts, grapu, .aps, 

aoclels ,alla. cartoons could 'De prepare«. .,. teacllers frea local~ 

av.a11a"ble aaterials. Tlae curr1culUJl pide stroDClJ stresses tll1s~ 

Yor 1nsta!lCe, tlle curriculUil guide tor aatheaatics (,.49) 

illticates tllat "wood protractors, set squares t s.yaetr,- .oarci, 

craplls ..... or tea:plate of stan4ari. para.Gla" IlUSt .e prepare«. ~ 



, 
t 
r 

', •• )0' •• 

" -.0 • -....-;1-~ . 

teachers aU. students .troa locall aatenals'; In a~t1 •• t tlle 

~eocra;pq eurriculwa guide emBDds teacllers and. stua.eats t. 

prepare ·s1aple sltetcll maps, relie.ts ... contour aaps, reet uJ. 

«insione • .t cOUJltries and. collectiJac real objects l1lte tae 

ti.tterellt tnes t rocks and. soils (PP'.13-20) t. ai .. hstructi 

ill ,eograp~. Still t'urtaer, the p~sics curricula pii.e 

reco_eDls tlle use ot local I18.ter.lala suca as tlle .apir,i.ac clus, 

prepa.riD& -=:electoscope tro. almrhrllDl t 11, ana .easuri_ 

tistances usiac str:l.ncs so taat i.JastructiOll in pqsi s could. •• 

tacilitated. (pp.5-10Y. Siailar llillts for prepariac teacll1Dc­

learning aaterils fro. locally availaDle resources were give. 1a 

tae otaer curricul\lll gui4es'. (See secodar.r sello.l. curricula 

sui es for eaeaistr.r, biology', l~es, pp. passia). However, 

.~ veI7 tew teacllers (]2%) of tae taree sAo 1 levels seea t. 

sow an attempt to produce some ot tae aaterials troa l.call 

res urees. TAere were also a tew BUIlDer ot teacaers (18.8%) •• 

seek tor su.s~~tes for teac~-learning aaterials troa tae 

surroundillg to tacilitate instruction. Nevertaeless, tlle uta ill 

taDle 10 clear~ shows that the lrl,aest pereentace ot teacllers 

(6l.~) ot the academic subjects iD tlle tkree se_ools aepend •• 

taeir scaools tor teaching-learniDg aaterials rataer tllan creatively 

and systeaatically designing alternative ways ot acquiring ant 

usiDg tllea in instruction. 

One .t tae _ajor functions ot teacldng-lea.rn.Uc aaterials is 

to create;~ wiae opportunities for teacaers to use dittereat aetaod.a 

..... teclmiques so tbat variety ot presentation aM. expesure coul .. 

.e prollot" ill instruction. ConsequeJ1t~, respouents were &skeel 
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t. rate (1 tea 9) tlle aetaocls and tecUi 118S taq • re tre ueBt~ 

. .'. ~:. ~ 

\t8e 1m 1astructi a." In tlais case, tlare~ alterJl8.tives ... e~: aore 

trequeat~. ~qf.L tly. and less trequently were Ii vea • wcpt ot 

3.2 ani 1 respecti ve~ so that averaces could. .e uaeI. fer ~sis'~ 

hrtaerllore. tae .tollowiDg criteria ot ~sis bve 'ltea esta.lisa"" 

(a) neD. tae .eaa score raDCes troa 0 t. 1.5, tlle rat1ac less 

trequent~ was consiclere4. (.) It tlle aeaa rSDges tre. l.i te 2.5, 
I 

tlae ptio. frequently was USN ana (c) For tlle aesa raac1n, tre. 

2.6 te 3. tae rating aore .trequent~ was consi"erei.. ~s is 

presentee. ill taltle ut~ 

Look1ac at ta.le 11 one discovers tllat tlle aeaa seores of tlae 

respollSes ot teachers froa the tlaree sclaools ia aaJor part. race 
troa 0 to 1.5. However. tlle taDle also allows soae exceptioas. Bor 

exaaple. tlae aean scores of iteas 1.2.3. 13 and 14 t. Jt.aa tall 

.etween 1.6 ana 2.~. The same laolu true tor iteas 1.4 aai 12 r.r 

BHelle an4 for items 1.2.3.4.5.12 aDd. 13 tor Mettu. TlIis couli 

illplJ tlaat tlaere was a frequent use of ver.allsa ia tlte teae~ 

of tlae acaclellic subjects in the tAree sclaools. h fact. a tev 

DUIl.er of teacllers cl1d not respoDd. to so.e of tlae 1 tea.ei~ :r.r 

iDStance. 3.10 and 8 teacllers froa tlae tlaree sclaoo1s respectivel;r 

ti4 not respead to the ma-itea 1 (oral questions aM answers)''­

TAese teacllers and ., otllers who die. aot respond to tlle su.seqUellt 

su.-items. nen compared to taose wao kave respon.ied, were vert 

rew and therefore. not consiQ.ered. Rat.ert the overall aesa of 

tae score ot tae respondents .troa tae taree sclaools coul.l. live a 

ceneral picture reaarding the tendency or teacllers of tlae 

acaaeaic su.jects to use the 14 iteaized sethods and techDiques. 
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O! 
,,- THE METHODS AND TECHNIQUES 
.i 

USED BY TEACHERS IN INSTRUCTION 
"'. 
~ 

,t Jimma S.S.S Be4ielle S.S.3. Mettu 3.S.S. I , 
, 

r-~ soorJ 0:: 
. 

~ METHODS AND TECHNIQUES C. (It) (e) 0:: ~ ( a) (f» (c) 0:: Score ~ ( a) (b) tc) • Score 
:J • z 3 2 1 Z 3 2 1 z 3 2 1 
~1 
~' 1. Oral Qu_Uons an. &Rswere 24 17 2 .~ 3 108 2.50 21 7 6 10 83 2.44 25 7 4 8 93 2.58 

1{1 2. Wri'btea QUest;ions & UlSWer. 20 ~ 16 0 91 2.21 15 24 3 2 96 1.51 5 26 6 7 73 1.97 

i: 3. el ... reviews 10 ··:;..tis' .. 13 8 73 1.90 4 12 23 5 59 1.51 7 20 13 4 74 1.85 
::' 4 . . ~yout. ... ~Iicatioa 2 8 28 8 50 1.30 3 20 15 6 64 1.68 6 10 13 15 51 1.75 

GS. W~1tt.a r.ltOrts 4 5 29 8 51 1.34 2 3 36 3 48 1.17 11 3 27 3 66 1.60 
'~1 
': 6. Pro1ects ... committee work 3 4 30 9 47 1.26 6 8 29 1 63 1.46 0 5 31 8 41 1.13 
, ~ 

S.~~l.lI\eatar.Y rea.in« 7 9 24 6 63 1.57 2 7 31 4 51 1.27 0 12 26 6 50 1.31 , 7~ -
:" ._,8. Fiel. tri •• 9 3 35 8 41 1.07 • 10 27 7 47 1.27 0 9 33 2 51 1.21 

· ~9. A •• io-visual aiss 0 5 36 S 46 1.12 4 13 22 5 60 1.53 0 8 30 6 46 1.21 

! 10 R •• earge visitors 0 0 38 8 38 1. 5 10 28 1 63 1.46 0 4 37 3 45 1.01 
• 
; .11 
\ 

(¢01l. .iscussion 5 8 30 3 61 1.41 3 7 26 8 49 1.36 0 118 21 5 57 1.46 

,"' 12 Outlin.1Jl~ 3 9 24 10 51 1.41 2 12 30 0 48 1.09 6 15 17 6 65 1.71 

:'13 I_arizia~ 11 14 10 11 71 2.02 3 9 31 1 58 1. 34 8 11 21 4 67 1.67 

:h4 ProJilem Selvin~ 13 8 18 17 73 1.97 5 7 20 12 49 1.53 4 9 19 12 49 1.53 

'~ K E Y Sum - 21.98 Sum = 20.62 Sum~ 21.99 

~ (i) a .. 3 ~ more frequently X D 21.98 R D 20.62 X - ,21.99 ;"J 
i (11) lt • 2~requently 14 14 14 

(111) c • 1 ,...,. less frequeJ\tly )( "" 1.57 X • 1.50 ~ 1.57 
-

· (iv) N.R • 1'\0 response (v) soore, example;- item No 1 in Jimma (vi) ~ I: mean .. 108 

(3x24)+(2x17)+(1x2) 
24+17+ 2 
108 2 .50 · -I 

Score c 108 43 

· . (vii) ~= Gr Iin« me an = 21.98. 

~a 1.57 14 
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B .. ce, as retereaoe t taale 11 ala ... , tae cran4 aesa fit tJae 

SG res raace aetvee. 0 t. 1.5. Ta .. ,.a tae wh.l., teacaer • • t tJae 

acaiea1c sua~ eets see. t teaonstrat. a less treueat ue .f 

1 ortaat .eta.as au. tecUiqu~s tlaat .out tacili tate ov.rr1cul_ 

1IIpleaelltati.a. Revertaeless, ture is a aeK t. iteatit7 tae 

reas • ~ teacllers t ...... to l~ tao .at ......... t,oUi e. 

leS8 treqlleDt~. Hence, respondeats ... intieatM tlae1r les. 

trequel\t uso ot tllo .etlaods aM. teclaaiques (taalo 11 - .pti.a .) 

vllere ask... t. allow tae reasons (1 tea 10) as preseat_ ia ta\le 12. 

As taale 13 preseRts (cra:ai suaaar,r t taale 12) teacaera 

.t tlle &eueale su.jects ia Jt.aa, IKelle, ai Mett. seea t. loss 

trequeat17 e~lo~ varie4 aetllo4s sa. teekRiques ia iastrueti.a 

•• e to lack et tia. am4 lack ot res • .rces (37.~)aaI 30.~). 

TAu, it appoars t1aat t1le sltortace .t aaterial res.~ea 11ke 

aititioaal reterence .aterials, laa.rat.r.r cllellioal .... supplies. 

statioaer.r aaterials aDd. the usuoe .t equipaellt 11ke pr ~ectors 

sai sl1 .. es (taale 8) ad. ae.o.e •• stac£ •• t.· teacJaera .t ~ 

aeueme Sll.~.ots ia a8k;hl~ taw stu .... ts: (1) prepare .... 

preseDt written reports aa4 review pr.alema tllroucll turtJaer 

re.ji ac (2) participate b. laoorat.r.y, ieaoastratio .. t •• u. 
tr,routs aM applieati.u .,. usiDc iteas, syaaols ... t.mulaa 

tlle,- aave alreaq .een exposed. to (3) :prepare eJaarts (t.r exaaple 

a tlow ellart slaoviDg tae lire C7ele .t tape W rIl U aolog' , 

taale cllart sllowing tae roraatioa ot a.uata1as a7 .eaaa or 

'YoleaJlOo. - b ceor;rap~, aD4 ete.), .... (4) au .... e teaellera 

taeasel ves waaale to use ditterent teclaaiques ncll as auti.o­

Tisual &its (tila skows, s114 sllows etc.) ill iutncti ••• 
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TABLE 12 

REASONS FOR THE LESS ~UENT USE OF METHODS 

AND TEACHlIQUES IN INSTRUCTION 

--= JimJla a\ a\ Bede114 G> 

:d m ~ - ~ 
t> .;i 

CD CD +> 
Metaods and. ~ ~ 0 t> ~ 

~ ~ ~~ ... 0 ~ 
0 o~ ~~ C'+-4 0 P4 0 

Techniques 

1 
G) 0 ~~ en 

~o 

~:s 
f.4 ~o ., ~ 

Ot1l ~ 001 ~:g f.4 ~ as., :: 0 ' ast> 
Hf.4 ~ Hf.4 Hell 0 H ,....... z ,....... 
:;' 0 ,....... .,..... 

~ ""' 
,....... ,....... 

qS ~ .. .. ,as ~ I .. ~ ..~ '-' ~ '-' '-' .J 

1. anB*e2-Hestl.ons and 2 0 '0. : 0 1 0 o . 5 0 
.. 

2. ~.jri tten n n 2 3 0 11 2 0 0 1 1 
~. C1 A~~ ~Avi AW~ • 2 1 2 8 10 11 2 0 4 

4. Tryouts and appllcat~oD 
7 4 0 17 3 5 7 3 6 . 

~. Wrl.tten reports - . 
8 5 6 10 17 11 3 5 12 

b. ~~~ects and 'commJ.ttee 12 7 5 6 14 10 3 2 12 

7. Supplementary reading 5 8 2 9 20 5 4 2 11 
'8. Field trips 15 16 4 0 9 11 6 1 15 

9. Audio-visual aids 12 21 1 2 7 9 5 1 17 
flO. Resource visitors 17 13 5 3 13 7 6 2 18 

. ,"1. Group disscussion 10 16 3 1 10 12 3 1 7 
12. Outlining 6 8 2 8 9 11 7 3 3 
.3. Summarizinrr 3 22 4 1 14 8 6 3 5 
~4. Problem solving 7 5' 4 2 66 4 3 7 7 

. 
Total p..08 P.09 ~8 78 1·35 104- 55 36 

" 
tl18 

.- \ 

TABLE 13 
-- .,." 1 .. GrtAI D SUIIT1Ai1Y OF TABLE U • 

Reasons Jimma Bede11e Mettu 

(a) Lack of time 108 135 118 

(b) Lack of resources 109 104 80 

(c) Lack or skill 38 55 37 
Cd) No res'Oonse 713 36 66 

Total 325 330 301 

: 

__ ettu 

f!l m 
~~ ~ '-4 

~~ 0 ,.. t> 

~r-- f.4 

~~ j~ ~ ,....... 

~ 
,....... .. 
0 '-' 

~ 

0 2 2 

3 0 2 
2 2 5 

. 
1 3 3 
7 5 3 I 

7 0 ~2 

5 4 7 
13 2 3 

5 3 5 
14 2 3 

6 5 5 
8 4 2 

7 2 7 
23 3 7 
80 38 ~6 

, 
% 

! 
Total 

39_1 37.8 
293~ 30.6 
122 12.8 
180 18.8 

956 ~oo I 
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hrtlaer, it seeas tla t, as e)servatie .. laave slae., tlae _al.laeas 

et tlae ol88ses aaj, usence et larce reeas u tlae taree a aela 

lad. aue teaclaers UJa.Ule to eapl~ SllCla .etla d.s as creQ tiso1l8s1eu, 

prejeots ... e8a1ttee worts ,se taat Yariet.7 cewl' )e ali .. te 

tlaeir .. ~ tMq pres tatieJUi.' Still turtlaer, i ~ appears tllat 

teackere lau et t1ae ei tller . te tke1r preA4urraatie. ~ 

.,.1 at strati.,.e activities like aa:.Utaiaiq ori.er ia tile Jloel, 

catepriz:l.q atUeats 80 tlaat tlle;r enl' .e processei ~ til • 

• ,.1B1stratiwe aacainer.r r to coyer tlae prescri)'" aaterial ter tke 

~ear llu .... e taea aule t eaple7 ncla uta.as ... te laaiques .. 

tiel' tri)S .... resource visitors. A tell 11l1ll)er et resp ..... t. 

(12 •• ) uti.at ... tlaat tla~ lack tae skill h usbc tlae aetk.u 

.... teca.iques vllere as 11.8% tii .et respod te soae ot tu iteas. 

TAese teaclaers were DOt consiclerei ai.ee ta~ were tn ia aua.er~ 

TAus, tlae illPertant tlaiDc learn.. tre. tlae 'ata u ta.le l} i. 

tlaat )etla lack et the aU. lack ot resources are tlae .ajer reasoas 

~ teacllers tail to eaploy varie4. aetlaois aM. tecDiques ia tae 

teaclaing ot tae acai.eaic suajects. 

As a sa.stitute tor lack ot resources in scaeols tlae co..unity 
1-

u wlaicla tlae scllool is apart coul" ael, as a.UDiaat resources tor 

teaclaers. Protessional persons like iootors coal' aate a talk te 

classes i •• ielogy, cheaistr.r, p~sics ,ana. etc. t uiustrial 

esta'bl1sluleats like tactories wi tai. a reasona.le ciistance coul' 

.e visitei -7 stuaents to see at first laaai tae applioatie. et 

a8JV t tae su.jects tlaey .. ave sntiM, protessiou.l bsti tutioas 

like eolleces couli proviie llelp i. .errowinc aaterials like 
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reterellOO ~ooks 8JIj, ~ournal.St aM. co eyea ae1» to ie •• strate ta. 

applicatio. or scao 1 suijects b real lite si tuati as like .Miche t 

llea! tll aU. qricul ture au. govermleatal esta@lisluleats like 

Muicipal aceacies c u.+i ae1p teaeaers se local1 to •• &11s ~ 

.t1aer ceaters or covernae t. To ~eaofit aore tNa aucA coau1t)" 

reseurces t.acllera are require4 t. b OlYe ill tlle lite or t .. 

c ..ua1t)" siaco sucll i vo1veaent oa tae .neJaaai llel,. tllea to 

prepare al1st or tae 'type t and. place vaere tae resources are rWll4 

aai on tae ot1aer .and help teacAers to acquaint t1aease1ves w1tk 

t1ae co..-uai ty tor an ease and convillieat use of t1ae resources. Oa 

accoU1lt .r tAls, anotiler question was present.- to teac1aers 1a tae 

taree scll.o1s (i tea 11) u that t1ae~ could. inc1icate wket1aer or 

ut t1ae;r participate in co..wrl. t.Y act! vi ties. Tai1e 14 prese.ts 

tAla. 

T. A B. L E 14 
TEACH:B:RS INVOLVEMENT IN COMMUNITf 

ACTIVIT~ 

Types or lav.1ve.eat Jbaa - .. e1le 

a) YoutJa .~aDi.zatiou 8 3 
i) W.~. associations 0 0 

c) Ke~e1e activities 11 3 
i) Teac1aers associations 14 5 
e) LiteracY activities 14 4-

t) No reErnoase 0 29 

Total 46 A4 

Mettll Total ~ 

5 1i 12 
0 0 0 

5 19 14 
11 30 22 

2 20 15 
21 50 37 
44 134- 100 

Accori:iAc to t1ae uta ill taile 14 t1ae .ajori t,' ot teacaers 

ia tae taree sellools DOW a consiierai1e rate or iavolveae.t (6"') 

ia tae co..-cu.it;r. ~ ?/1% or tae total respoueJlts .... ot 
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participate ia tlle co..w.ti. It is fllrtller oltse"'" ~. tlle taltle 

tllat tlle ll1pest rate t c .auDi t:r iavel TeaeBt is allen ~ teacllera 

rna Ji a. S ell Jaipest rate ot participatio. .r teacller8 b tlle 

e.aui t:r .r uno. areas like Jiaaa, •• tlle OJle ll.... 8e_ t • 

.... astrat. tlle tact tllat tlle preseace .r larc~ ... lter .r eeau1t;r 

.rcaa1sati ... ill tJae cities calls r.l~\a wi .. partid. ati •• ~ 

teacker. ... •• tlle etJaer, iDiicates tJae participati •• • t teacllers 

ia •• re tJa.. ..e ceammi t:r act! vi ties at a tiae. fll. t.pertat 

questi •• t. lte aske", Jaovever, is tJaat -nat astra. ti.-.al. lteJlerits 

are acCruK t. teacaers tro. sue. co.auii ty iavel v_at?­

ResponielLts were aske4. to indicate (ita 12) tke ltoetits as sa .. 
1a ta.le 15. 

! A. B L E 15 

IIfSTRUCTIONAL :BENEFITS ARISIli~ FROM TEACHERSI 

mvOLVEMmT III COMMUNITY ACTIVITIES 

hstracti •• al ltene!its Ji_. ~e"elle Jlett-a 
a) Us:Uc c IIIl'Uity resources 

(like JalUla, aaterial aD4. 
2 1 tacilities) ter instruct- 3 

ioJl8J. nUl: ooses 
It) Co..uai.catiJac students 

Drolt1eas t. narents 12 e 5 
c) Pr aoti-c sCAool 

9 9 oo..u.itT relations 6 

i) LearDinc aiaiJLi.strati ve 
1':5 5 4 skills 

e) N. resn •• se 10 22 25 
Total 46 44- 44-

T.ta1 ~ 

, 5 

25 19 

24 18 

22 1& 
57 43 

134- 100 

Tsjle 15 allows that colllllUlli ty participation is view ... .,. 

teacAi.s, as a waole, eitker as a aeaRS : to coaau.icate stude.ts l 

pro.leas to parents (~), to pro.ote soaool - ce_uai t:r relatiO" 



-99-

T: A :J) L:& 1i 

ID»ATIVE EFFECTS ARISING FROM TEACHERS 

PARTICIPA!l!IOB IN COMMUNITY ACTIVITIES, 

Be~ati'Ye etteets Jiaaa -Helle Mett. 

a) Tatiq tiae t wllicll 
it etllerwise

l 
coulA 

\e UK 1a :p •• ,i'e 
1utrut1 •• 2 ~ ~ 

.) Skare. teacaers 
tiae wk:i cJa caul" 
\e USN 1a assist-
i~ stu.e.ta 4 2) ~ 

G) Resul ta u suiiell 
a\sotisa 0 1 4-

,) .1.11 et tae •• ove 12 ? 5 

e) Bo res-o.ue 28 31 29 
Tetal 4G 44 44-

fetal ~ 

• ti 

t) , 
5 4-

24- 11 
II i5 

134- 1 

Accortiac t. tlle uta in taD1e lit tlle aajeri't.T .t teacllers 

(.5%) tit at iMicate tlle negative ettects arisiac trea teacllers 

participati •• ia tile co..uBi ty. TIles. oategoI.7 .t teacllera 

eo~. eitaer .e tllose wao 40 not s1l0Y ~ partici~ati •• 1. c • ..uait.T 

activities (aee taale 14) or taose teacllers vll Tie. suea a 

participati.. ~ as a via aedia ot proaotinc scao 1 - c.aaui ty 

re1atioas 0' learning 1eaders1lip sld11s tor future selt 

proaotio. (see taale 15). Tae rest t tJae resp ... eats (3~) have 

1.ticatea tJaat teaclaers participati •• i. tae coaaui. ty e1 tller 

takes teacaera' tiae in i planniq i.structi ., 1a assist1Jlc 

atu'e.ts, a&kes teaeaers aDsent troa classes or results 1. all .t 

taese. Heaee t 1 t coul4 \e illpl1e4 ta.t teacllers t tiae b 

pluaiac astructioD, tllat is, 1. 8el~tiDc o( atru.turiq tJae 

iastruae.tal c •• tents, ia se1ectiac aaj prepariac teackiac-

lea.:rAiac a.teriala lilte audio-visual ai .. s, ia 'esip1·c 



· .... . . . ... 

- 100 -

appropriate actirlties lilte croup ... btirliual tasks ... 

assipae.ts is wastei ~ suell partiGipati.:as. Yurtllemore. 

teaellers partieipati Jl ia tlle co..-ui t7 aeeas t. lliaillise tlle 

cuiisace fuacti.. of teacllers i. soll •• ls aai aekes tll .taa 

classes. f.r .xaap1e, h SUeA IU.s n •• tlle aass .rcWu.t1 ... 

• all arc •• t aeetiJlCs to acree. nt :partid.paata 1a tll. aati • .al 

Gall ... 1a n.ll cases ne. tlle teacllera ta-ae1 yea aene as 

pari.s iur1ac npts and. tllus .e a.se.t froa tlleir replar 

i_ties tlle f.llowiDC 4q. Even~~. teacllers partic1pati .. ia 

tlle c ..un't7 a»ears to llave a co.siiera.1e effect •• iutructi •• 

vaicll it s •• wli aot llave. 

Oae .f tlle .oat iIlporttmt professi a81 •• 11cati ... :tJaat 

teacllers sllouli tulfill is provisi.a for cODCeras .r tJae 

learaers. Tllis, as Jolmson, in tJae iescriptioa of Jais aMe1, 

succests, aarks tlle quality or teacllers perfo1'llSlloes ui, tJaerefore, 

tlae effecti ve.ess of instruction. Ia tllis COD.ctt •• , teaclaers 

ia tlae taree sclaools were asked to i.aicate tlle w~s tlae.1 .ae t. 

:previie for iati vidual tifterence .. eac studeats (1 tea 14). 

Tlais is clear~ sAOWD. in taile 17 as fellows. 

T A ](, L E 17 
WAYS USED BY TEACHERS TO PROVIDE FOR INDIVIDUAL 

DIFFERENCES 

WaTS Jimaa :leiielle Mett. Tetal 
a) Reaeiial 1astructioJl 4 2 5 11 
.. ) Inii viiual consul tatp 

iOB ; ; 3 9 
e) DifferatiatiD£ tasks 7 ? 10 24-
.) Inforaal &ivice aDd. 

eaco11raEeaent 28 28 21 ?C; 

e) N. reS'DOJlse 6 4 5 1C; 

Total 46 44- 44- 1;4-

~ 

I 

? 

18 

5i 
11 

100 



. ' . 

- 101 -

, Aoe rtiac t. tlle a.ove tule, tlle aa,1ori't7 .r teacllers b. tu 

tllree scll •• l. (56%) seea to use ~.raal vqs te pr.rl.ie rer 

iUiviiual titterences BllODC tlle learaers. III rut, t.r.raal. 

"vice u.. oC$uraceaent iJl tlle tora .r praise aJLt. rewaH ce1lli, 

te seae e'%teat, preaote selt inti.tie. sa _ 8tu4.t.. ht, it 

veu" .e lUlvise t.r instructer8 te e ... i"er tat.mal wqa as tile 

ealJ .pproacla to provi"e t r COJlCeras et ,tke learaer8. ~, 

tllere is • aee" to see iifterences aa._ stuiellts aai te iiacaose 

tlleir learaiac titficul ties t».roup iUi viiual couul..t.t1e .. 

tit~ere.tiat1q tasks aU. activities <creupiJt.c tlle learaers a tlae 

.asis or taeir a.iUties) ana proviti_ reJleGial tre.tIleats se tllat 

tlle,. (iAstra.tors) coul .. aalte cOlltiaieu foUo. U)S t. asaist 

tlle learaera. Only a tev Jlua.er ot teacllers <., 7%t 1.) ellpl~ 

eitller reaeaial iJlstructiell t ind.iviil1al oOllSUltati.at .r task 

a1fferentiati.a respectively. TAe l~ 41 .. not aske ~ resp •• se. 

Tllese teacllers coul4 .e eitller soae ot tllose n. lack tiae aue t. 

tlleir preoccupation .,. no. instructioaal activities (aee ta.le 16) 

or tllose wko io .ot Dotller theaselYes witll tlle lear.aiac aittieult­

ies ot stu.eats. In one w~ or tlle otller, tae iata b. ta.le 17 
clearly illiieates tllat intorsal approaclles are tlle aaJer lItqs 

eaplo,yei iy teacllers of tlle taree sellools to proTi... for eo:acerRa 

of tlle lear:aers. Tlais eolldi.tioa, as uq .ae cou" iIIaci-e, 

aipt pro.ote inefficiencY' ot stude:ata learDiJlg _it tlleretore. 

i.effective curriculua t.pleaentat1oa .7 teacllers. 

3.2. Re'Rort, Alla.lygis, apd Iaterpreati a of ])at. Colleetd 
Tllrouga O.servatioDS aai IaterTievs 

It 18 clear taat as taere are 1:atiTi.iual titfereaoes ... _ 

stUeats, taere are inti vuiual iitfereJlOes aaoq teacllers as well. 



r 

,. 

, 
r 

r 

- 102 -

•• r exaap1e, s ae teac.ers a&;1 ta.. it titticult t. ti .... te 

rel ctaat learaers ~ us1.C tittere.t a tivities witJda tll. clase­

N.a, nere as tller teacllers c uli fiai au;y tJaiqs widell tllfJ7 

C8ll io witlaia tlle classrooa that vill .e ot soae lle1p; Still, 

.tller t.aellers .~ Aave re~ect t.r tll. su.ject tll.., are t.a~j.c 

.... tor tll. pu: 11 tllq are teacauc, nt .q tail t. p nt .t 

tlleir Ytq t. t1ll4 ut aore a out tll. learaers ad t. use e%8llples 

tllat will .e .t interest to taea. Still turtller, se.e teacllers a~ 

aake tlleir su.ject intr.iDSic~ uterestiD.c to all tll. stuieats ~ 

t7,yi.Jlc t. ..... exci teaeJlt t:l.rougll cues (exaaple, c .tests 1». 

u.sveri_ questions or solviDc pro.le.s), stor.r-telliac tre. tlle 

Aistor.r t tlleir sullject, tieli trips t. places nere tlleir 

su.ject is ieiq applied, an4 otller activities. He.ce, tllis 

ar~eRt seeas to eniorse tae state.eat tllat tlloucA teacllers a~ 

.e siailar i. tlle cra4e level tll~ teacll, in tlleir &eueld.. 

certiticati •• , ani ot.ers, they coull titter ia nat tll~ act1l.~ 

ie ia tae classroo., tllat is, in tlle1r st,rle ot less .. preseatatio. 

(ia intrMuciq, in "'ea' j 12« wi tll iieas aM concepts .t tlle lessoa, 

ill aanner et usiq the caalk .oari., etc.), ia watcllUc tlle teelillca', 

~ereDces ot tllle students duri., instructie., ill usiq 

variec1 teacMnc-learniDg activities se tllat studelLts C8ll aaster 

wlaat tlle;y learn (questiollS and answers, .. rills, tr.reuts, iiscussiens, 

take lloae tasks, croup or 1ndiviiual projects ,ea.rei t. tlle 

applicatio • • t scllo~ learniDc in real lite situatieu, etc.) aM. 

u •••• gi.C tlaeir class properlJ (watcAiac stuieata learaiq, 

pNa.tiq eri.er, coatort, cleaDlil1ess, etc)'; 
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e .f tae purposes of tkis atv.q, taerefore, ... to aeke 

at tae spet oltserYatioas Off ' teacaers perr l.'Ilaaoes b tao claaareea 

aM iaternev tae co.cem_ inti:rl .• :uls so taat I. (a) ta. 

:proce4ures aU. tecUiques that teacllera eapl07 .. uriq hstructi-. 

cou .. lte evaluated, (It) titrerences •• wee teacllera u apl¢ac 

tke teacld.ac tecllaiques coul. .. lte i .... tifiet. to triTe H 0 

bplicatio .. (uter aM. intra crde level), au. (e) tile oTerall 

reaeti •• or tlle stu4sts t tlle ustrtlctio.a1 precr_e or tlle 

acuellic Sllltjeots ceul. .. lte iclentifiet.. Bence, as .ee. h liJle 

witll tlle res,e.siltilities or teacaers or tae acaieaie ~~ect8 

i. tae se.lar secoRiar,T scaools or Ill.ltalt.r ta facilitate 

iastructio., tlle aaj r factors oltservH .. .n.c iastra.tio. are 
... ~ 

prese_tel h taltles 11,19, aDA 20 for aaalysis to,etller witA 

iJlport8JI.t issues raise4. iuri».t; illterdeva a tae fom or a 

lleau.c ~ .. outl:1lLe follow" ~ iaterpretatioas ia relati •• to 

li terature i. tlle fiel4. of curriculua ,.... instruetio.. J'urtlleraore t 

tlle Cll1-sCluare am.alysis aDd. interpretation of tlle uta collectei 

tllrQUP oltsenatio. is present_ ill seeti 3.2.5". 
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STA'l'STICAL SUMMARY OF CLASSROOM OBSERVATION AT JIl'1MA 5.5.3. 
-: - Di.lom. teachers of Gratle De~loma teachers of De<]ree teachers of , 

, Teaching techniques Gratle 9 Gracie 10 Grltde 11 1 
• I-- • • • , • • • III • (J) 0 I!! 

0'1 0 • • ..., 
'" M QJ 0 • • • .... • .e .... QJ • • r-4 · • • .Cl rl a >e III 0 m • .. .e ...... m • ..., t1I m • 0'l+'0 .c • ..., 0\ Iti 

~ 

! VI+' o II .Cl .... ., +' 

~ 
t:1l +' 0 >t III 0 +' .c a m'd u >t (J) 0 ~ 1 

'1 ~ m a1fi 0. ::x: t!l ~ c!i III 'M .r::: .c oM QJ 0 ~ c.l ~ a:l .e 'M QJ 
\ ' 

W "'" ~ (l) tJ 0. ::x: t!l 8 0. ::x: t!> F I 

: 
1 au • Itl .. 1 1 0 1 1 0 1 0 5 1 0 1 1 1 1 1 1 6 1 Q 1 1 0 1 0 0 4 

I; 
2 Provitles 1J\t.roQuctioll 0 1 0 1 0 1 0 0 3 0 1 0 0 0 0 1 1 3 0 1 1 1 0 0 0 0 ') 

..J 

lr 3 O~t11Jles main iEieas 0 1 1 0 1 1 0 1 5 0 0 0 0 1 1 1 0 3 1 0 0 0 1 0 0 1 -:> 
J 

'. . 

" , Connects with the pr esvious 0 0 1 1 1 0 0 1 4 0 0 1 0 1 (l 0 0 3 0 1 1 1 0 1 1 1 6 
, 

5 Defift.es main itleae & conce~s 0 1 1 0 0 0 1 0 3 1 0 1 1 1 0 1 1 6 0 0 0 1 1 1 0 0 3 
- 6 Gives aotes 0 o 0 1 1 0 1 1 4 0 0 0 0 0 1 1 0 2 1 1 1 0 1 0 1 1 6 
~ 

7 Uses c:llalJc ltoartl 1 0 1 1 1 1 0 1 6 1 1 1 1 1 0 1 0 6 1 0 1 1 0 1 1 0 5 
: 

8 Gives exam,les & illustr.tiou 1 0 0 o 0 0 1 0 2 0 0 1 0 0 0 0 1 'l 0 0 0 1 1 0 0 0 'l 

'" '" 
~ 9 Use. ..~roJtri.te me4i. 1 1 1. 1 0 0 0 1 5 0 1 0 0 1 1 1 1 5 1 1 0 0 0 1 0 1 4 

.. 10 Asks questions prolterly 1 1 0 1 1 1 0 1 6 0 1 0 1 0 1 6 1 4 1 1 1 1 0 1 1 0 6 

· 11 a .. tlle. responses !}ro~erty 0 0 1 0 1 1 0 0 3 0 1 0 1 0 0 0 0 2 0 0 0 1 0 0 1 0 2 

12 Provitle. feetlback 1 1 1 0 0 1 1 1 6 1 1 0 1 0 0 0 0 3 1 0 1 1 ' 0 1 0 0 4 

, 13 Give •• r.ctice cirill. 0 1 0 0 1 1 1 0 1 4 1 0 1 0 1 1 1 1 6 0 0 1 1 1 1 1 0 5 

1" Gives take home tasks 0 1 0 1 0 0 0 1 
, 

3 0 0 1 1 1 0 1 0 4 0 1 1 1 1 0 0 1 5 

11 A"li.a JtrOJleJ;' classroo. m ..... 1 o 0 0 1 0 1 0 3 0 1 0 0 0 1 0 1 4 0 1 o 0 1 1 0 0 3 · . 
, , 

2 7+9+7+8+9+7+7+8 62 5+7+8+7+8+8+~8+8 50 7+7+9+11+7+9+6+5 61 C .. leulai:1on ox x ~' ' 0' 
r 2 

. J 
2 

(0 - &)2 x • Cai - Square , c ... The numher of .colummns x • 
E 0 - Oltservetl value R .. the number of r.ws 

· ) 
.j 

E - Expectetl value Df "" .egree of freedom . 
• 1 

I "" (C-1) (R-l) 

; i == ( 15-1) (8-1) , 
· \ . 
• i . = 98 . ==== 

, . 
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Exp - 0.52 
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Grde 1 

Exp. - .51 

Ir"ell 

hp. - 0.51 
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- 0.44 + 0.44 + 0.52+ ••• +0.44 + 0.52 

- (0.44 x 62) + (0.52 X 51) 

- ~Za* Calolllated Value 

- (a.56 x 58) + (0.48 x 62) 

- ~ai! CaleUlatH Value 

- (0.47 x i1) + (-.51 X 59) 

- aa7i CalculatH Value 
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TAB L E 19 

STATISTICAL SUMMARY OF CLASSROOM OBSERVATIONS AT BEDELLE S.8 .S. 

ff-rRigJll~ 1ieacaers ~f r1JJ.PIOi~a~~ljBhers of lJegrB~~J;asr¥ers of 
• • • • • • 

OlO • • • ~ 
Ul 0 .. ~ . ~ Ul 0 • • • • ... r-f • • ~bD 

~ 
.~ M Ii! . • .fD . till • • .alMa . +> till 

! I~O ~~ Ul 0 .p 

~ 
0 Q) ~ Ol 0 ~ -;bD +> 0 Cl> 2,~ 0 

aS'M tIL~ a 'M ~ . ~ Cl> 0 < ~ as 'M ~ Q) 
:E:~ ~ o ,Ai . c!) 8 ~ ~ O P-t ~ c!) 

Has a plan " 1 1 0 1 1 o 1 6 1 o 1 0 1 1 1 1 6 1 1 1 1 0 o 1 0 
~Previ.es introduction 0 o 0 0 1 0 1 0 2 0 o 1 0 1 0 0 0 2 o 1 o 0 1 1 0 0 
Outlines aain ia.eas 0 o 1 1 o 1 1 0 4 0 o 1 0 O: '{) 0 0 1 1 1 o 1 0 o 1 1 

Cennects with tae previous 1 1 0 0 1 1 o 0 5 1 1 0 0 o 0 0 1 3 1 0 1 1 0 o 0 0 

Defines aain ideas & concents 0 1 1 1 1 0 o 1 6 1 o 1 1 1 1 1 1 7 o 0 o 0 1 1 1 0 

~ives notes 1 1 1 1 o 0 1 1 6 0 1 1 0 o 1 1 0 4 o 1 o 1 0 1 1 1 

Uses Claalk .oard 0 1 0 0 1 0 o 0 3 1 1 1 1 1 0 0 0 5 1 0 o 0 1 o 0 0 

~ives exa.nles & illustrations 0 o 0 1 1 0 1 1 5 1 o 0 1 o 1 1 0 4 o 0 1 0 1 o 0 0 

Uses a~rG~riate aedia 0 1 1 1 o 1 1 0 6 0 1 0 0 1 0 1 1 4 1 0 o 1 0 1 1 0 

Asks questions -oronerl.v 1 1 0 1 o 0 1 0 5 0 1 1 0 1 1 1 1 6 o 1 1 1 1 1 1 1 

Hanales rest)onses nroper~Y 0 o 0 1 1 0 1 0 3 0 o 0 0 o 1 0 0 1 o 0 o 1 0 o 1 0 

Provi~es feed back 1 1 0 0 1 0 1 0 4 1 1 0 1 o 1 0 1 5 o 1 o 1 0 o 1 0 

(lives practice <lrills 1 o 1 1 o 1 1 1 7 0 1 1 0 1 0 1 0 4 1 1 1 1 1 o 0 0 

~i ves laoae take tasks 1 o 1 1 1 0 1 1 7 1 1 1 0 o 0 0 1 5 1 1 1 0 0 1 1 1 

A'D'Dlies 3)roJ)er classrooa aanSlrt·~ 0 1 0 0 o 1 o 0 2 1 o 0 1 1 1 0 1 5 1 0 1 1 0 o 0 1 

6 9 7 9 9 6 11 7 1 ~3 8. a 9 6 8 8 7 8 62 88 71) 6 6 7 5 

-
~ 
~ 
0 

8 

5 
3 
5 
3 
3 
5 
2 

2 

4 

7 
2 

3 
5 
5 
4 

58 
-
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-..e11e Di~10.a : x2 • (o,;o •• Q 0,2 + (0,2 (0\2 ~ ~ + ••• + ¥ott 

• (0.61 x 47) + (0.25 x 73) 

• S§a2~ Calcul ate Value 

IKe11e D1~1 •• a; x2 

Qr .... 10 

Exp. • 0.52 - (0.44 x i2) + (0.52 x 58) 

- ~Z .. * Calculate .. Value 

l"e11e »ecree: ~ 

Qr"'e 11 

Kx». • 0.52 - (0.52 x 51) + (0.48 x 62) 

- ~a~~ Calcul a.t_ Value 





-1~ -

~. - 0.51 - (0.30 x 70) + (0.58 x 50) 

- ~ Calculateti Value 

( ) 2 2 2 
- l-o~ + (O-O~) + •• '.+ (1-o~) 

b. o. o. 
<lrKa leD 

Bxp. - f).58 - (0.30 x 70) + (0".58 x 50) 

-2l+29 

- ~ Calculate" Value 

Mettu Decree: x2 

&u.11 
, J 

, Exp. - 0.65 - (0.19 x 78) + (0.65 x 42) 

- 42.12 Calculat ... S8.lue 
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-
3.2~J:. Stwleats EateriM CUracteristio. 

(a) Teacker's oa§eryatioD@ !Pi o ... eats 

(i) TJae aa.;Jori't7 ot stU.u.ts uve less laterest h 

1earaiDc tlle aca4ellie sua~eots ille t. lack .t c._aM 

.t tlle aHia ot iJlstracti •• (:BacUsll) .... lack .t 

pre-requiai te lmowlHce ·1a t.e previ!U8 crd.es. 

(i1) !eacllers insist tlaat larce classes aDI teacla1ac loais 

1I.v. preventei thea trea laelpiBc tlle 1earaers iA tlle 

tutr11cti. f tlle acaieaic suajeetS"'. 

(.) Std.eats att1tuaes aDd teeliys 

(i) Stuients lack aotivati •• ia lear.aiac tlae acaieaie 

su.jects'; Hor eXSllp1e, tlae.r c1islilte t. atte'" 

pll7sics, aatlleaatic., claeaistr,',au. Eaglisll classes 

aecause taese SUDjects are hara ana •• t clear t. tllea. 

Tlae e.terinc characteristics (auavi ur) refers t. tlle kiM. 

.t t~s (attituies, feelings, aptitu&es, aaturit;y level, etc.) 

taat tlae stuaellts _ring wi ta thea t. tlle iastr\1cti.Jlal si t;aati.~ 

As explicitlJ' put Dy Shulaan (1970) "tlle k1n4 ot enteriac 

claaracteristics ot the learners greatl,J aetemilles stuae.ts· learniac 

of a su.j ect aatter, tlle DOunt aM. type of instructi.. .... tae 

u.ture ot tlle instructional sequeDCe" (PV.62-63). Tlais 1s to 

aesa tlaat aaoq other tAimcs t the 1e8mers level of p~s1cal. aD' 
ps,ycllo1egical aaturi t;y and their knowlNge ot tlae area ia wAica 

1Bstructi •• .ust proceea are k8,1 tact.rs in ieteraiaiac tlle learners 

aotivat1.nal patterns in the instructional process. IJl tAis 

c.JIllecti •• , sa iJlterview .ade wi tll soae of tlae teacllers 1». JiaIla, 
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:lMelle, aM. "ettu iDdicates ta..t tlle Ilaj ri 1i1" of stuauts, tlleucll 

pliJ"sicallJ aatu.re4. (alaeve 16 t 17 years of ace u aost eases) seell 

t. aave less aterest i. leam.iDc tae acaaeaic suD~e ts. Ia tus 

re,~, s ae stuaents vere also askei to indicate taeir attituie 

t warts ta. acaieaic suDjects'. .. r exaaple t a 17 years .It erMe 

9 stUeat tNa .... elle, ad. 3 erde 9 ~aae 1 t .... 'srate 11 

stuaents frea Mettu kave UJlSniwousl,J iDAiicate& tlaat taq tislike 

t. atten .. pliJ"sics, aatlleaatics, caea1strr &JlCi Englisa classes, 

Decause taese su'bjects are i:i.tficult an .. not clear t. taea. At 

tus poiJlt, it seeas iaportent to aote that no suDject is 

inllerentlJ iifficul t to De understooi DY the le8.l."llers. U tns is 

se tae., Dere does tae proDlem lie? OD. accouat ot tlds~ a 

tiscussio. ade vi t. teacllers of tae atoraentiolle& suDjeets 

uticates taat students consistent~ sA w poor perforll8Jlces U 

tae above suDjects pOSsiD~ ciue to lack .t ,OK c •• oi .t t.e 

ariiua ot iJlstruction (English) ani iue to lack .r tlle Becess817 

intellectual Dackground needed for taese suDjects u t.e previous 

~ades. :rroa these discussioBS wi ta teacllers oi s'tuaellts it 

couli De t.pliei that students lack aiequate prerequiste knowleige 

(co.cepts, Dasic ideas, aDA principles UIlcierlyiq eacll acaaellic 

suDject) for t1:leir present learnillC. Tlle peclag p.cal iJlplicatioll 

or tllis, as a:tq one DlB\1 agree, woult De tae BeM. f.r aiequate 

effort ani gutiance by teacaers to estaDlish taose COJlceptual 

foumaatioDS necess&r,1 to understani tae acadeaic suljects. Once 

taese in tial Ulld.erpinj DCs kave Dee. esta.Usae4, aost auDsequent 

instructi •• s CaD procee4 loth .ore ettectivelJ ani aore efficiently. 

However, as tae discussions made wit. soae of tae teacaers iB tae 
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taree sc.oo1s iaiicat. suck ani ettort sai caiiaaoe w.r teacaera 

aeea to ~e a~seDt iR tae sCAools iue t lack or tiae - tlle larcaess 

ot tae BUa~er ot stu4ents an4 .axiwua teacAinc loais. 

Accori.iq to a iecuaellt ,tro. tlle lfillist17 of U:aoatio. (1912) t 

eaca at. everr teaeller ill sc&ools is requirei t. ~ear a lod of 3e 

periets per week 8Dl taose Aavinc lesa .ua~er of eri... (lea. 

tao. 30) are o~llgei to participate i. otller activities, netller 

ad.j Dj strati ye or instructional to .tulti11 taeir i.ties. Tk up. 

tae 40cuaeat o,t tile MOE sllows the aaDIIUIl 1084 to ~ e .ore w.r 
ever.r teacller 1». this countr.r, researcll ilL tile fieli sAOVS tnt 

aiai.1ItUl lou ,tor teacaers is signitieaat in en1lucinc tile teacA:inc 

au. leami:a& o,t ~ subject. As c.llviD.ciDg~ exp1aillee. .,. 

Douclas (1940) tile quality ot teaclli-c service ani tile e,ttectiveaess 

o,t pupil teacller relatiensAips are ieterailled aot o~ w.r co.,ete.ce 

8.114 'ellce.ce t teacllers themselves, ~ut alse verr 1arce~ .,. tile 

weipt or teacllimg assigIlllents (pp.21?-2l8). Furtller, tlle weipt 

ot teaeAiDc assignaents a~ 'be deterlli.ea by workiBC coati tiou 

wAicA ,over.. tllea (the ratio ot stuieats to teacaers-tlle nua.er or 
stuae.ts per-class)'; The largeness o,t stu4eJlts ill a class, ia.tact, 

llaaper tlle teacller ,tro. reacllinc eve~ stuaent ror assistaDce. 

However, Aze. (198,) llas convinciDgly presentee. tlle iJlportSlleeot · ,t-, 

a.il1ty groupinc and re-grouping to tiapose tlle learaiac dirficult­

ies .r studeats so that the learners c ul4 .e assistei accordiDc to 

taeir neee.s (pp.88-1l3). This seeas, taeretore, to ~e .. alternativ 

teaclling strategy that tbe teacher can use to provi4e tlle necessar,y 

llelp ani assistance to students even v.en there are larse nuaier ot 

students in tile class. 
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In spite t the aDove asserti ns, at the spot ebservations 

ia tae taree senior secondar,y sC.Gols aave saown taat tae nuaDer or 

students i eac class at all levels is not .ore than 40 aU. tae 

aaxt.ua teacaiac assignment of teacaers in eac. or the tare. 

84a.ols was .ot mere than 25. Taeretore, it appears taat, accor«inc 

to tae staai~s set tor l.ala 

teaclliq assilJUlents lIfq not justify waat tlle teacllers aave 

illsistei to De tae partial cause ror taeir inaDili t,. to pr vite 

tae nec.ss&r.1 assistance tor the learners. Ia aititi •• , ta. 

nuaDer ot stUeats in eacla class or tae tllree sca •• ls, va. 

eoaparM to taose of other regions (ter exaaple, 10 stua.ents per 

class in Yekatit 12 Senior Secondar,r Seacol en tae aTer~e ia 

Mus ADaDa) seems to '8e managea.le. FurtheI'llore, teacaers or t •• 

acueaic sUDje~ts seem to have the necessary traiBing ant teaclliq; 

skills (see taDle 2 - qualification). Taeref~re, teacAers ia 

Jiama, Betelle, and Mettu seem to De unaDle te provide for cencerns 

of the learaers not due to lack of tiae but due to other reasGns 

WhiCA couli possibly be either lack of interest and selt iaitiatien, 

lack of 'concern, lack of adequate followups, or due to iaproper 

selecti n and recruitment. 

3.2.2. Lesson Presentation 

(a) Teacaer's oDservatiois and comments 

(i) Alaost all the teachers o3servet in the taree scaools 
consistently failei to employ tAe lesson presentatio. 
tecRniques as require« (see tables 18, 19, ani 20 tarougaout). 

(ii) Oral presnetation (lecture) was tlae pre4lellinant teaelrlnc 
~receture eaployed by the teacaers. 
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(iii) TAe classroo.s were dir1i7 aai lack \v1.us .e~esaitie. 

like a waste paper \asket or places t put iusters. 

(iv) s..e or tlae teacllers oiserYH were usiq i».a:ppre~riate 

tecaaiques or classroo. aaaaceaent. 

(i) Studeats teelings and attituies 

(i) r. • st r tlae classes oiserYH stuienta were taatte.t1ve 

aa& restless due to distruiaaces ani • ises coat.c t. tae 

elassrooas througll tlle ireke. wiai.ws ai were sea ~8DP ag 

tlleir seats to av ii the resultiag tise..r.rts. 
-

(ii) Stu_e.ts see.ei to ae rrustratei si~ce so.e teacllers 

te.ie4. to .ake t ea take up u uncoaforaaile pos! ti •• ror 

a period or "tiae duriDg i.atrtlctio. tor every ii t;f; ot 

classroe. 4!soriers. 

Aao:ag otller tllincs, tlae classr •• as and tlleir surro.,ii -,s. 

tlle walls or tlle classroo., tke capo ... , tlle streets,aa' tlle 

slleps ot town tllat tlle scllool builUqs stana .ext t. are iaportaat 

tactors inrlueaeiag instruction. Davis llas put tllat ease ... 
"a co.viaieace .r locatio., size and ~~e or the rooas, cliaate. 

"illUllinatio. and. audio-visual aiels, seating ana viewiq patteras 

aU. rlexiiili~ or arranceaent,(p.10l)e.re illportaat aspects or 
classroe. settiac wkicll ad4 to tae proper structure et ,ee' 

lea.rJliDc eaviro .. ent. It the struet'U'e ot tlle re.a is 11I~ t 

seasitive aius would ie inlliiite4. aU iistracte'. Tlle reSlllt 

ceuli ie i.etrective learning iut serious classr.e. aisieaaviours. 

r. tllis c .... eetio. t tlle tlaree semer secollG.a.I'1' sclloole are leoatei 

h tlle su.uri areas ani tllus, in .ajer part, see. te ie tree tre. 
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iistruetive 8 .... S aai noises ereatel a~ tA1ac. like t~e .1~ 

(tow.) traffic eoaplieatio:as. However, t~e elassrooa e.v1r .. ot. 

or tae taree seaools were f0un4 to ae .ot coni.&1Te. Alaost all 

t~e williows (aue up or Ilass) ot t~e .1us1'Oo .. 1a t~. tlaree 

8C~0018 were areke~. Tae classroeas were i1rt.7 (rall or ta.t aai 

scrQ palters). Tae walls or tlle elassr.oas were rNe tre. 

iis}tlqei db wJU.cll coul41. aelp stui .. ts leara 1IaOouoiou~. !Jae 

resul. t is ta.t .oises and spurious souis au. lieJat cnl.i easiq 

coae to t~e elassrooa tlarouck tlle .reke. viaiows. .otiac tlle 

aecative etteets or suell elassrooa ellviroDeDts Hel.'llaa (19i8) states 

tllat • just as poorlJ' written Doolls er u. iJlpreper~ workiq pea 

caa ret~ tae process of' Kucatio., a iratty, leaq, ~ .0i87 

classreoa iJlpe4. t1lat eaucational pr~cess" (p.3IO). b npport et 

HeI'llaa8 view, Ronali states taat ftsp1U"\101lS sowaas or .01ses eaa 

aask iesiraale soUDis and prevent or reiuce tae1r perception-(I971, 

:p.406)~ 0. acceuat ot tais, stuieJlts were llot atte.tiTe alit were 

o.servei cllcmp,a,; their seats ~ squeaki_ .. esks to avoii tIe lipt 

aai clistrua8llces coaiDg to tlle class tllrGugla tae wi.iows. 

Furtllerllore, in rare cases cu o.e tid aaps, tiqraas, 

e.arts ani tlle like llangea or fix'" oa tlle walls to ..... to tae 

acoustic eaviroJUlent of the classroea. 0. tlle etaer aaai, ill tlle 

coapouai ot tae taree schools one fiats colourtull sl lans ani 

pictures of' socialist patriots (Marx aDd otaers) vaic~ aake one 

teel surrotta4ei ay ZeDras. A disscussi a .sae wita t.e iirectors, 

ieput,y directors, and unit leaders ot tae three senior seconiar.r 

scaools iniicates that taere is sa acute short ace ot tttai tor 

seaool aaiD.tenance, to n.:e&r clearners, and. to aske availaale tlle 
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aecessar,r aaterials for tlle pro4uct1.. aai utilizatie. et 

1.struct1 •• al 81d.s. In .tact, sAortage of aaterial aai fiAaacial 

resouroes are tlle aajor roltleas.t eiv.eatio. 1. tAis c uatr;r. 

However, it tllere is a will an4 co.cera tor tlle pre.lea, teacllers 

aRc. aaaiaistrators in tlle a~.ool cewlc. .reativel1 tackle tae 

proalea ia suell cases as, for eX8lQle, Gollect1ac specia_ aM. 

r~a1 oltjeots wncR ceulcl aelp as iastructio.al ai .. s, a.aiUzbc 

studeBts te procluce aodels froa Il'l1i sac. .tro. p:per .acnes, t. 

clearA taeir classrooas and.. the like. Tlle scllool ••• 1 Bistrati .. 

ceula estaltUsll stuient service ce.ters like tea ro as te ,eaerate 

ruac., ratller tllan letting students io ut fro. tae sell 01 coapou:d. 

to driDk tea 8.D.d cot! ee during ltreak tues (Be.elle seRier 

secoDdar.r acllool aeserves a typical exaaple ill tns relari.) - a 

.tact wkica ceul. worsen classrooa disciplines like late coain" 

aissi~ tlle atter ltreak: classes, and. etc. 

As llas lteen aentioned earlier, stuaents lack ot atte.t ioa 

oc. uterest ia tlle academic su.jects c.ue part}J to po~r 

co~etence ia tae EnglisA laaguage aD4 lack of aclequate teacAiac­

learni~ activities dele«. to the coati tioas ot olassreo. settiDc, 

classroea ais.ellaviours were observec. 1. tae .ajorit.7 et tlle 

classes o.served. NOrIRally, wlaeJl a co.cept, i.ea, or pr$ceclures 

ot c.oi~ assipaents are not clear for students, tlle learaers a&;1 

ut .teel ceaforta.le, arq .e frustratH ana .~ Ilis.ellavto1SUs 

ceulc. ellc.ur~e classrooa aisDeaaviours turtller. TAus, it is 

a.tter to re.eq t1ae cause first. T. tns eac., Martlla (1977) llas 

stressei taat "respect for students, co.sistenc~ an. taire.ess, 
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keepiq ticbi't7 an4 selt discipliae- (p.23) .,. tlle teaoller coala 

tacilitat. ,. c1assrooa tiscipliJl.es. Tllus, ,00" tiscipl111e 14 a 

c1assroea 1a a j.1~t strate~ ot •• tll tlle teacller .... tlle &tQieats. 

Stu"eats eu .. also tistJtO nen tlle;r ar. :Rot .utq er nea tll. 

teacller ..... ut keep aa qe oa tlle ~teraaaaoe .t eacll »-.11 

(like ~e ~8ter.r iDstract.rs of 1 .... 11. aM. Jiaaa wile .ere v.r.r 

.llB,1 ilL c1 vi-c aotes for stuaents .a tlle cllalk •• sri. .ut •• re ut 

payiBg ~ atteation t waat tae stu .. eata were ".ia&) (aee ta.1e 18 

u .. 19). Tais llappens wen studeata are ine. As rep.rt .... 7 

li .. il1. aai »v-ki- (1974) "tlle teacller slloul .. aate stuieats .~ aaa 

activelJ' e-cacK ilL inte11ectual~ relev811t activities· (p.35). 

Tla\18 acti vi. ties like ad8.i tiona! exere1ses tor tlle fast 1earaers or 

cllallellci:ac questions couli aake atu.eats .usy u", tlleretore, 

proaote tiscipliJle in tlle c1assro a. 

Eveatually, soae ot tlle teacllers oaserve. were see. usiBc 

poor teaclliaques or c1assrooa aaaaceae.t. For exaaple, a craie 9 

Biology teacller troa Mettu was a8usinc tlle stu.eats .7 sqiDC 

"stupi4s, keep quietI~ waere as grade 11 Cheaistry teacller trea 

l"el1e aue a student beel ciOWD illtor:at ot tlle class (aee ta.le 

19 ana. 20). Tlle teacher llas reporte .. tllat tllis is tlle unal vlq 

of aaBaci., stuaents and unless tlle.1 are paysieal17 puaisllei 

stwiellts 1& tllis sclloo1 are untolera.le. It seeas iaportaat t. 

a.te tllat paysical punishaents an.. llamalia, classrooa ais.ellaviours 

ilL aa iJlpreper aanner llave .ecoae tlle culture ot tlle scllools. 

Tlaeretore, Sarasen (1985) is not wr.-c vllen lle sqs Wit ve .. t to 

cllaace tlle sellools, we have to chace tlleir culture, aot just tlle 

iativi .. uals, tlle prograaes, or tlae exterllal policies!' (P • .311) 
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3.2.5. !he i! Distribution of the Data Obtained b;r Obsert1ltions 

It has alreaq been iDdicated. in the precediDg section of this 

8~ that one of the prilBar,r purposes of at the spot classrooa 

observations vas to t1nd out whether or Dot there is a significant 

difference between teachers ot the acadaic subjects in aplo,i,Dg 

appropriate teaching techniques during inatru.ctioL J.a table 

2(qualltioation) iDdicat alJIost all the teachers ot the 

aeadaic subjects in the three schools possessed satisfactor.r 

academic certiticationa (Degree and Diploaa) and were assigned to 

teach in the vadous grade levels on the basis of their 

!hough teachers might be sildlar in (1) their 

qualification, (2) in the grade leTel thq teach, and (3) in the 

subject they deal with, thq mJq or mq not be sild.lar ill deaonstra­

ing appropriate instructional. techniques in teaching due to either 

self initation and concern tor eftective curriCulUll !mpleaentaticm 

or failure to effecti Tel~ apply the pedagogical skills and 

techniques acquired during their training. Hence, there is a need 

to statisticallJ' identity whether or not teachers in the three 

schools differ in emplo,i,Dg appropriate teaching teelm.iques during 

instruction, and it vas because of this that the stud;r made this 

as one of its taSks. 

In this section of the stud;y, the data cotlected through 

observations was analyzed using the ~ test sine. "the data were 

e~r.8sed as trequency- counts rather than as measurements" (Paul, 

1980, p.204) and since the 'data were recorded observations of 

subject behaviours, in this cas., the teaching techniques o"t 

teachers of the academic subjects in Jimma, Bedelle, and Mettu. 



~ .:r--.- ,," ... - . ; .~. '. . -. ' . 

- 121 -

--
A total .r 24 classro a o.serYati.u (bcer;, ratbc tipl aa 

teac1lers .r crues 9 ani 10 ancl .. ecree teac1lers or crue 11) were 

ade ia eac1l .r t1le t1lree sem r seeo ... ar,r scko.ls. Data were 

•• UeetH ~ tie tolliziBc t1le teaclaiq tecllaiques .. eaeastratK ~ 

teac1lers .r t1le academic sui;Jects iuriJl& iJLStructi •• (a .eipt .r 

-1- r.r t1le -yes aU. a veipt or "0- r.r t1le JIG was c1 Tea). 

hiles 11,19, aDi 20 present the "ata e llectM. tar.up •• servatio~ 

hrtllerea re, tlle overall ~ar.r ot t.e calc11latH val es or x2 
are prese.tei 1m ta.le 21 as follows. 

Sellools 
Ji_a 

:ae4.elle 
Mettw. 

TAI· LII 21 

SUMMARY OJ! THE CAI.COLATlm VALUE OF X2 .r 
TAlU/m 18,19, A.BD 20 

Di~1.aa Deaee 
~raae 9 Graae 18 ~rde 

57.44- 62.24 5I.~ 

46'.92 57.44 62.24 
50 50 42.12 

11 

Tlle X2 iistriiution ot tke data collectei tkroucll elassrooa 

"~sejfrvatioas i.iicated the followiac results. Tlle o.servea values 

(caleulate4. values) of x?- tor all ~aae 9 teae1lers im tlle three 

sellools (Ji_a, Bedelle,Blld Mettu) were 5?44, ~.92 an.. 50 

respecti velJ, nere as tllose of the craie 10 were 62.24, 5?44-

ad 50 respectively. In addition, t.e .servei values or x2 tor 

craie 11 teaeaers in tae t1lree sc1l001s were 58.?6, 62.24, ana 

42.12 respectively. On t1ae other a8Jli, tlle ta.1ei value .r ~ 
at 98 iecree .t freedom wit. 0.05 eoDtiieace level~~-~s 124.}4 

tor all tlle t1aree schools. By defiDitioa, whea tlle calculatei 
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values ot ~are less than the talaulatei value, tllere i8 a. 

si~t1caat a1tterence aaoDC tlle cllara¢teristics .t tlle saajeots 

ia COllcera. Rellce, in tns case, as ta.le 21 iUicates, ala at 

all tlle ealculatei values ot 1l- .etweea tlle crKe levels aM. 

.etveea tlle sclaool levels, in .ajor part, were less tllu. laal.t t 

124.34. Tais .eans tkat taere 1s •• sigait1caat iittereaoe 

.etweell tlle teaclaing techniques ot (1) teacaers ot tlae saae r;rate 

level on tlle Olle kana and (1i) teacller ot the diftere t craie 

levels u tlle tllree schools on tke other. Therer're, 1 t appears 

tllat, even tllougA teackers of the acaieaic sUBjects possess 

titterent certification stanclaris and, Oll these .asis, assipe4. 

t. teacll ia tile difterent grade levels, tlle quill"t1 ot tlle1r 

pertormances as regaris the employaeat or appropriate iastructional 

techniques see.s to 'be similar. Oa tae otller llan4, t1ae tiscussiODs 

.ate under section 3.2 ot this study aave esta~lisae. taat, 

except so.e, .ost of the teacAers ot tke acadeaic suajects ia tlae 

tllree scaools vere observed e~la,ring ineffective instructional 

tecAniques during the lessons of tAe academic su.jects. It couli 

ae iaplied, taerefore, that thougll teacaers ot tae acaieaic 

suajects possessed satisfactory certifications t. teacla ia tlle 

seRior seco.iary scaools, it seeas taat .ost of tlle. tailei to 

apply waat tlley were trained· in and, taus, there still re.ains tor 

tAea to ie waat they were taught to io tarougA pr$fessional 

eiucat10. courses. 
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IV. SUMMARI, CONCLUSION, AND R]X}OMMmDATIOI 

In this sectioll ot the s~, tlae aajor tin8iJICs ot t1ae 

tiscUSsiOllS ad.e under part three an snnarizei'. truer t1ae 

c •• clusioa part the basic questions raisH b. part .e.t t1ae stuq 

wouli .e ansvere4. FiDallJ, suggestei solutions are g:1 vea er 

tae recoaae atioa section. 

TAe aajor findings ierived !roa tlle ~sis ot uta unier 

part tllree ot tlle s~ are present"- as follows'. 

1. Tlle a&jori ty ot teaclaers of the acaieaic su8jects use iastruct­
ional planning to facilitate curriculum t.pleaentatieD (~). 

2. 'rAe corre&»<>Kence ot the curricular o.jectives wita tae otaer -cORponents is found. to De moderate (tae ~ au. ~ t tae 
responses consistentl,J fall witllin tae rangel.5 to 2.4) and. 

teacaers ot the academic subjects seea to aaiataia tAis aoierate 
conti tion tArougA further readi~ and. "'Y consul tiDg t1ae 
curriculua authorities'. 

3. The contents ot the academic su.jeets were, ill aajor part, 
organizK verticall,J (40'~) and to soae exteat .ot. vertic~ 
and llorizontall,J (29%). 

4. Teacaers aaintain the vertical 8Di aorizontal o~anization ot 
tae contents of the subjects the,r teach -y enricAi-C tae 
contents tllrougla further reading (43%) and .y usiDc resource 
people as required (2~). 

5. Other taan textBooks and references, teaclain~-lea.rn:i.Bc aaterials 
were fauna to .e consistently low in tae tkree sc1aools (t scores 
were 0.43, O~323and 0.45 for all tae taree sCAools respectivel1). 

6. The aajority of teachers depeni oa tAeir respective sc1aoo1a 
(61.3%) tor all the necessary teacAing learninc aaterials. 0nl.J' 
a few nua.er ot thea produce theJl (12%) and or ;eek tor a 
suDati tute troa the surrounding (18.8%)'. 
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7. WAell seen as a whole, teachers of tlle acadeaic su.jeots ted te 
aeaoDStrate a less frequent use of iaportant aetllOfls ad 

teckDiques tllat couli facilitate curriculua i8pleaeatation (I 
scores raace frea 0 to 1.5). 

8. It seeas tllat teaclaers failec1 te eaploy vari us aetJaot.s an" 
teclmiques in instruction due t lack of tiae (37 •• ) .... lack 
of res urces (30~~). 

9. Tllougll a consi4era.le nua.er of teacllers participate ill tile 
life of tlae community (6~) only a liaite4 nua.er of tllea (~) 
were fo9.' to .e ieneficiaries 1». usiq co.aui"t7 reseurces to 
t1ae dvantage of instruction;. 

10. A cQnsi"era.le nUll er of teac1aers inciicqecl t1aat t1ae participation 
of teacllers in the community could negati vel,. stfeet illStruC tian 
in s'llools (35%). 

11. Teachers provide for students conditions and pro.leas usi~ 
informal. w~s (56%). 

12. As at the spot observations and discussions witll teacllers, 
students and directors have shown 

(i) students have less interest in learning tlle acadeaic 
su.jects due to lack of (a) cOlUland of tIe Englisk language, 
(.) minimal prerequisite knowlee.ge fro. tlle previous grades 
and (c) adequate assistSllce 'b,. teachers. 

(ii) alaost all the teachers depelld on oral preselltatioDS 
(lecture) rather than emplo;yin~ varie4 teachinc procedures 
and techniques. 

(iii) though the school directors expect teachers to provide 
lecture notes for students, teachers failed to tulfill 
tlris expectation. 

(iv) tae classrooms of the acaieaic subjects lack a considerable 
nua.er of question asking, students' responding aai 
teacaers reinforcing. 
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(v) t~ouga tae three scaoola were located i. con~e~t areas 
et tlle towns, the settiJag et tile classrooas were ut 
co •• uci ve since (a) tkere was. aaintell&a;e ter tlle .roke». 
win.owa and ~oors, (.) tlle walls ot tlle clasaro as were 
"evoicl f tispla;, aaterials wlaic. coul. ua te tlle acquist1c 
e.Tiro_ent ot the class, au (c) tlle a&jeri 1;;1 et teacllers 
were using inappropriate tecDiques ot classro a aaaaceaent 
aU. as a result ot tllis stu'ets were DOt at ease .ut 
restless and frustrated durinc tlae teaclli-c sa. lear.ainc of 
tlle acacleJaic su'bject~1l! tr..~ .. >:.' 

(vi) eventlaough teacaers of the acaieaic sUDjects 1a tlle taree 
sc.ools possesseci different certiticatio.s (Decree am. 
Diploaa) and on these 'basis assigned. to teacll ill tlae various 
graie levels, their perfoDl8Jlces regardiac tlle ellplolllent 
of appropriate instructional tecllniques a:aci prececiures were 
not significantly d:Lrfereat (tlae oDservee. values et x2 tor 
all tlle tllree schools at 98 it. wit G;(-O.05 lS'8424.34). 

4.2. Conclusio. 

On the .asis of the aajor findings 'eri ved rroa tile report, 

analysis, and interpretation of the data collecte4 tlaroucll questionaire 

o.servatioDS and. interviews, the follo~ conclusioJlS were .de'. 

1. Tlae result of t~e present study indicated t.at tlle lli,llest 

percentage or teacaers of tae acuellic subjects in Illu.a.or 
senior secoDiary schools use instructi nal planni-c te tacilitate 
curricul_ iaplementatioll (84%) ad pro.ote tlle correspoueace 
of the curricular objectives witll otller compoae.ts (1 scores 
range trea 1.5 to 2.4) tArougA furtller reading SR. ~ coamuDicat­
iDC wi tll tlae curriculua authorities as re~uirei. Tlleretore, it 
appears taat, in line wi tll J OMSOD t S aodel t teacllers or tlle 
acaaeaic subjects in the senior secolliar,y scllools or Illu'ba.or 
seea to 40 a good jo. in plsDDl DC their d~ to d.q instructional 
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work ani ill selec'tills, structuriq,8l1i organizia& tlle curricular 
contents ot tae subjects tlle,r teacll so taat instructi •• CGuli ae 
tacilitatei. 

2. Tlle s~ turtller eviclencea. tllat ill cases wllere tlle celltellta ot 
aca4e.ic saajects skow t.proper orcaaizatioa (~ vetical aai 

~ aotll vertical ana llorizontal) teacllers of tlle acaie.1c subjects 
ia Illuaa)er seDior secon4ar,r scllools .ake a reaarkaale etfort 
to fit tlle curriculUll ot the sua~"ts tll~ teacll t. tlleir pupils 
.1' enriclliq the conteJlts throup turtller reatinc (4~) aU. ..,. 

uaiDC res urce people in their vicUi ty (2~). TlIis, as 
thi~ 

JoAnsoas aoiel suggests'A1mplies tllat teacllers ef tlle acaieaic 
sUDjects ill Illuaabor senior secoD4ar.y sckools are flexible in 
dealh,c wit. the curriculua ot tlle su'Djects they teacll, that is, 
to soae extent use their creativity arul individual styles to 
iecide wkat they teacll and llow to oraer wkat tlley teacll. 

3. In spite of the Ileagre nature ot teaclling-learaing aaterilhs 
in Illuaaaor senior secondary sollools (1 scoreaLO.5) oDly a 
limited nua'Der ot teachers ot tlle acadeaic subjects in tIe 
region endeavour~to acquire tlle necessary aaterials i~ their own 
(30%). Tlle i.plication ot this, tlleretore, is that too .~ 
teacaers ot tAe academic subjects ia the region see. to .e 
unconcerned. a.out the shortage ot these important aeans ot 
instruction' in thiir respective subjects, and taus, taileQ to 
sake the little effort they could. to promote tlle acquisition ot 
these materials to tacilitate curriculua impleaentatioll. 

4. The result ot the study indicate .. that the nghest percentage 
of teacllers of tl1e academic sUD~ects in Illuaa'bor teaded to 
deaonstrate a less trequent use or i~ortant .etaods aa4 
techniques of instruction in tae su'jects taey teacll (I scores 
range aetveeD. "0" and "l.~. Tllis condition, as ~ o.e coul" 
iaagime, skows that teachers ot tlle acaiemic suajects ia 
IlluaaaGr senior secon4ar,r schools tailed to ettectivel1 apply 
tlle prGtessional knowledge ana teaclling skills tlley llai acquire. 
d.uriDc tlleir training and thus, aepeni upon veraal presentations 
as tae preioainant teaching proceQures rather tkaa usi~ tkea as 
ieparture points for eftective instruction. 
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5. Tae Aipest percent~e ot teacaers .t tae aeaieaie su.jeets ia 
III .a •• r seBior seeo~.ar,y seaools saGv partieipati.. i. tae 
lite .r tlle e 1lIIU1t;r (6'-') .ut .~ tew teaollers (5%) see. t • 

• e .e.efieiaries ia usiag eo..-uai t:r resources t. tae .. vaatace 
.t iastract1... It ,oes witaout s~a~, tlleret.re, ta.t 
teaellers .r tae aca4ellic suDjeots ia tae re~.a ..... t ue taeir 
BUrr uUiq eaYiroDast tor IlUca .t taeir teaekUc. hrtaeraore, 
a ceasi".ra.le ana •• r ot teaeaers tailel t. .aretallJ i"e.tit~ 
aai eatal.cae taose resouxees ... facilities aTail •• le ia tae 
CG_uai t:r ... widell llave relevaac:e t. tae teaeAiq aU learBiJIC 
.t ta •• aiellic ~~ects 'ia tae seat.r sec .... ar,r sea •• ls. 

i. Tlle snq leat support to tae stateae.t t1aat t1ae prerlsi.as 
aale t.r ••• cerns ot t1ae learaers .~ teacaers .t tae • "e~. 
su.jeots ia Illu.a.or senior sec ••• ar,r sc1aools were ai.t.aa 
(.alJ iar.raal aAlvice sad. eaeov.rqeaeat (56%). He ... , it 
appears taat teachers ot tlae acu.eaie su.jects m IU •• a.or 
se.tor see •• iar.1 seao.ls seea •• t t. a v1aatever t1a8.1 caa t. 
vere.ae t1ae .eep social and ea.ti.aal pro.leas taat ..terlie 

tae learaiq titrieul ties ot tae stu"eats o. waiea, ia 

ever.1 case, aate success ~ossi.le. 

7. Tae result ot tae s~ further iaaicate. t1aat teaeaers ot tae 
acaieaie su.jects in Illu.aDor seai.r seeon.ar,r seaools 
adaerea t. strict ver.al eaeounters iuri-c iastr.cti.. rataer 
ta811 proviaing a81V .pportunities rer sensory eX)ene.ee rigllt 
ill t1ae elassrooa SllCl aJ.so seea t. tail 1& askhlC t1ae1r 
stu.eats learn troa real-lite experiellees. 

I. SeDier see •• iar,r se1aool students ot Illu.a.or seea t. aaTe 
less iaterest in learning the acaaeaie su.jeets si.ce (a) t1ae,J 
lack 10 •• eo_ani or tlle aediUJI or iastruetie. (Eaclis1a), 
(.) •• st .r tae teacaers or t1ae ac.ieaie su.jects usea t. 
e.pl.~ .areasa in iealiA« wit1a pr •• lea stude.ts aai 
(c) teaellers seea to aate DO provisi •• tor tlle eateriac 
caaracteristics or t1ae learners. Tllererore, ualike vllat 
Jolo.s.a a.tes ill lds aodel, aiequate tiagllosti8 aetiTities t. 
clearlJ iielltif'y the learners' eaotioaal conti tiOllS, tlaeir 
illtellectuaJ. aaturi ty, ani stuieats' kaowledle or t1ae area ia 
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wAica iDBtractioa aust proceea see. to .e ua.erscorea -.r 
teacaers et tae acadeaic subjects ia Illu.a.er seRior seconiar,r 
scaoels i. tae course ot instructie •• 

9. No s1ca1ticaat 4ifterence was o.servea in tae teacAiac 
tecAaiq.es eaployed by teacaers et tae acaieaic su.jeets i. 
Illuaa.er seRior seconiar,r scaools (o.servei value ot x2 
at 91 t. wita .0.05.: 124.34 ter all teacllers h all craie 
levels). It seeas evideat t tlleretere, taat 4ittereaces h tae 
certiticatio. standar4s ot teacaers et the acaieaic su.jects 
~ Illuaa.er senior secondary scaools aas Aot indicatea tlle 
preseace et a signiticant aiscrepaacy aetwee. De~ree aai Diplo. 
teacllers et tlle academic subjects i. tlle regie. i. eaployinc 
relevot illstructiollal tecllDiques i. teacbi.,. III otaer w ria, 
as tlle preceding conclusions coula iaaicate, all teacaers ot 
tlle acaieaic sUDjects ~ Illuaa.or 8e~or seco.iar,r scllools 
see. to ae i.etfective in caret1ll.q applyinc wet taey were 
traiD.ea h t taat is, tlaey tail" t. eaploy tae arts, tllat .is, 
tlle .etllo4s ani tecADiques underl1i., their sa.jects et 
speciali ty auring teachil:l.g be t. tlle a.sence ot selt in tiation 
aA.i er lack ot adequate tollow ups. Hence, tlle teaclliq aJli 
learniac et tae acadeaic subjects i. Illu.a.or seDior 
seconiar,r scllools seeas to m~ survival a aore UX&eRt coacern 
taan scllolarsllip. 

Oa tae _asia ot the preceding conclusions, tlle toll wimc 

reco_eHatioD.s are .ade wi tl:l the view to iIlpectve tae teacllinc 

eai learDinc ot the ~cademic subjects i. the senor seconiar,r 

scaools ot Illuba_or. 

1. In a poer country like ours sopllisticatea. teaclli., 0. 
learaiq aaterials like electrically operati-c teacJdq aiu 
.~ .ot _e aaequately available 1. scaools. Tllose wllicll are 
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avallole 1a li ttl.e aaouats aq .. t evea ~e euqll ter all 
aell .18. h 8llOlt. a ase, aa alteraative stratec:r is te u. 
_ule re.~.a - tlle proacti •• • t Uicll eatai18 a sreater 
.~rt1 •• et 1 cal aater.1als. Bull resouroe. like .... 18 .. 
wall Uri. nlA. ~e prqaret. tro 1 •• e.J.q amla_le _ter1al. 
like •• er-aaollet local .ater.1u. et .. ~ er ti_e~ aat1lre. 
lipt eletJa. lleav cletJa at tll.11ke. 1'Jleretere, te..ura ., 
tJae &Od,8II1e fnl~;Jects ia I11ll~a"r ocnlt. _. d,dM& t. 
recepise. wi ta increasiDg toroe, tlle Mucatieaal Tal.. as well 
.. ta. ..eUld.. wisi a t creatiq tae1r ... teaca1ac db 
tx-.a tlle.e aaterial ; J'urtller, teaeaers ad "JdJdatratera cAl .. 
.. _lise tale.t ... stuaellts troa evq olass so tlaat tlles. stoats 
cnlt prH.1I.C. caarts, aoaels, ceUeot specha" aM erip-a! 
•• ;Jeots tr.a tlleir BUrr01JDd; IIC te ereat tispllq _ter1als u 
taeir sca •• ls. In .oiDc tais, staieats _ tJae .ae la ... lear.a 

vi tll e.tllts1asa, ° siace iA aost cases, a re learJliq ia "en vet 
t~ ".iq, .... oa tlle e:blaer laat, _eaeli t tlleir sclaeel h 
pre.ueiac ustructio».al. alb tx-.a 1 al reSOl1Hes. It tllis i8 
".ae, teacllers Call kave aore .ppertluai ties t. TU7 tlaei%' 
~px-.aclles i.Otlle teacAiDg ot tlle acaieaic su.jeets. 

2. r. tlle a_seace et aaequat teacJU..c ua learJliac aaterials aU. 

tacili ties 1a scllools tlle surrovati., coaaum."t.T ce1l1. _e 
.tilizea ~ teachers. For eXSllple, alldio-~sual aaterials like 
projecters an. slleles eoulcl .e .errov'" froa ~verlllleat aM. 
aaaucipal estalisaaents~ Stuie.ts eeulcl use pretessi.aal 
iastitlltieu like the Ji_a Healtll College to _errew retereace 
aaterials suea as .ooks aM jouraals. Iniustrial esta.Usaaeats 
like .... elle Beer Faetor,y ani state taras like ;uaare Tea 
Plaiatioa eeul •• e visited lay stuieJlts to experie.ce tlle ,. 
applicatioa of tlle subjects tAe.r leara in selaools ureal-lite 
aituatieu. Tlaese woula .e possi.le only it teaelaers tlaeaselves 
are aware .t tlaeir eolUlUDi ty to _e laelpecl .y its altuaiaat 
eclucatiwe resources. TAus it .e-.1" lte useful it teaelaers ot tlae 
aeaieaic sU8jects in IlluDabor se.tor seeo~ar.7 sea.els are 
uvis.. t. iclentiry and use eo..uai ty resources ill tlaeir teaca­
iJl~to tlae aavantage of effecti va curriculUll iaple.eatatie •• 
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3. :r. view ot tae variet.r t teaC~IlCs. t. ~e arr1~.......t 

tae sinati.as aU. res urces appropriate tor tlae1r :prnit, it 
~ec aes clear tlaat tlae variet.r .t teacJa1ac ta8ka .esiret t.r 
ette tiT curriculua iapleaeJltati •• atq .. t •• t~ ia ••• . 

pers •• flaus, taere is a ned tor sAl tire.tors .... tlaeb 
i.epu'ties .t t.e seaior sec D4817 8c ... 1s .t IlluaMJ:l te 
.. ev.te ta.reasK tiae aM. eBereT i. elpig teacllere l ... t. 
ad aake ettective. use.t pr.priate iastri.otl,.aal. «£18 aM. 
suppleae.t&r7 a~terials. Jlurtlaerll.re, it seeu aeoess8.l.7 feJ:l 
t •• t. 1ear.a eaougJa a~out tae •• te.ts, aetJa"'s aai tecAaiqges 

er~ac tae teacldJIC t tlle udea1c su~3e.t8 se tJaat t •• 
eoul' (a) aake periodical t ll.waps t. test tlae illp1eae.tati •• 
• t t11e cwrric1Uua pl811 1& taeir scllools alse t. aake 
(vi t ... t laed tatioD) sigDiticaat' retere.ts t. tae l.iId ta~ ... 
• t teaclaers aai (~) eRcourace •• ta teaoJaers .... stu4eats t.r 

• r 

cooperative iatel1ectual work. 

4. It is o.d.us t11at pro.leas ill ei.llcati.. are s cia! pro~leas, 
aM. teacaers al De can JlOt solve social pro~leas. TJau t tae 
societ;r ia celleral u& tlle co.auai ties ia wkioJa tae soa •• ls 
enst ia particular are accolUlta.le t.. HeMe, wlaea taere i8 
a .ee' t. provi e aaintenance services ia sclao.ls, ~ tae 
llecessar;y eiucati nal .aterials, e4J.uipaellt, aM tacilities aat 
smpplies t.e ~s an4 aeaDS to create sources t r.at eaa .e 
clesipei. ~;r tlae co..uDi ty ill cella. rati II wi tla teac.ers ui. 
aawiaistraters. TAus, parents c.111' ccassioJlal~.e ask ... t. 
raise t ... i or could. co-operate wit. s claool pers ... e1 ia 

esta.lisaiac student services like 1.uqes ui welfare 
pro~aaaes tor studellts who coae tr a rural areas. TJae sclle 1 
co.aui t;r osa ~e servei. tro. sue. procr8lllles oi i. a .ea 
couli raise ... equate fund. tor iastractio_al ~ses 1a t.e 
1 JlC race. Further, students, part1Ql1ar~ tlae c1rls couli ~e 
.o.ilizei ~ aeaDS of &oae eco.oaics ama .&aI.ratt teac.ers t. 
pro'uce sal~le soodp to cenerato t... tor ta. .. ••• 1. !kuS t 

tJae iirecters ana taeir ~~uties ~ Illu.a.or seDl.r .ecODl~ 
sc.oo1s c.ali. iap1e.ent t.ese strateEies 1a tlleir SC. ols, 
rataer ta8& re-i tterating -.y sqiq t as t.e iireot.rs .... 
t.eir ieputies aave indicated, "we .ave no ao-e.r t. r.uK 
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ett tlle eraaers, tear out tlae wal.l., .r iatret oe e .... 
Class via ...... ~ 

allows .aola ltuieat t. ret 

•• 

selt-res e t, tlaat is, lle ld.ll aot lfOuM. tlle pri ... • t ~. 
stu4e.ts tv. "eep~ as lae is 1 ... l.t. expl rbc ~a .va -
capaailities ani. liaitati 0. hrtller, care~ tra1-M 
teacllers i. tlle principles aaa t •• Jm1tues et. era teulabc 
veult. act as artists .ecause tlleir teaclaiDc act nut. roiuee 
stuieats' .... teacllers '.ellavie..rs· ~cll are tra.q acieptole·. 
Sucll teaollers .. e.onstrate 8Jl artistic .led et akilltal 
teclmiue 8JI.4 a ci.iscerDiDg seDSe a.Ollt tlae tm1¢.es8 .t tlleir 
stude.ts. Tkis t,T,pe ot teacllers are als cecaiti •• artists &ai, 
tlleretore laelp taeir students crappIe witll 1ap rtaat it..as sal 
.. t wi tll tlle trivial tacts aD.i lateraatic.. feaoller •• t tlaia 
sort laave clearl.;r craspe4 tae crt tical tittere.ce .etwee. 
kaowlMce a:H intellectual skills wkicll .ske taowlei&. usetal. 
Tlais .esas tlaat sucll teac ers .uil. upo. aea0r.1 aai stress tlle 
llisker .e.tal tunctioDS so well "escri.ed ia eaucatieaal 
literatures. The classreoas of tAis sort t teacllers are .ot 
cllaracterizet. "Dy sporadic assigJUle.ts, or occasio.al assipae.ts 
oJll.y .ut ~ various iaily activities, classro •• tiscussieu, 
croup 0& intivi41ua.l works, prejects, oral aU. writte. reports, 
ad otlaers. On aCcoUllt ot these assertiou it is .ere 
reco_enea tlaat the Ministry ot lW.ucatio., ia celloeratie. 
wi tll tlle DepartJlent ot Curriculua o. IJastructie • • t tll • .&dtis 
~a.a un Ters~ ty, coult organize verksaops aM. eccasie.al 
pro~a.aes tor teachers ot the acue~ su.jects Be tkat tllq 
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ce1ll. ie eq1liPPH wit. t e rinciples ...... teclmi.-uea ef "ers 
tea klD&. :rurtller, til ere seeas t. nat a eM te ciTe sa. ter 
e.p1l ~is •• tile tecllDiques ani pr ."ures ef teaokiac tae 
iUivi"u81 ... d.eai suijeots ill tlle tr.i.i.C precr_ea ciT • te 
tile .eu .. ie tea ller stuaents. U etller vise, teacaera will 
treque t~ Mller te t.eir ertla040x approa.lles aat- will ut Terr ett_ 
De ce veDtiea~ re e4ures ia teauiac. 

i. It ia, eral.q ac eptet tJaat u tv. atutents are exutq ~ • 
Ia seaeels, tlleretere t ene tiAts stUeata et tiftenat ti-.al 
.... aeoi81 pre~leas aDA prespects. ~er e~let a at1lteat ..,. 
extreae~ ie ~ ani .~ aet want te expeae lliaseU b tlle el ... er 
ievele:l frients1li:l vi~ll lIia seaoel aatea. Anetller &tHat aq .... 
starve4 r ~re tien at Ieae aM. c nsiier lliaseU .. 8vat ..... , 
tllus, -ievele:l .err.riD« s.r-Ptoaes et aalaijustaent sacll as 
agressie. or vi tllirawal. Soae stuieat. aq evo ievele:. aal'JutH 
iellavieurs in scllools whe~ tlle lesse. iees net appeal te tllea ia 
BUcll ases waen tlley lack pre-requisite kaewlelee ter tlleir prese~t 
learnillt) t wilen tll~ are una)'le tG unierstand. nat ia taupt er 
vae. tke te eller's approaclaes d net ceafera witll tile lear.aiac 
speeis ot stuclents. These ract rs (s ial and e.etienal) eo llave a 
iaaaci~ etteet en tile prosress or tlae learners. h tile aisellee et 
a specialist llelpt teachers are requirei te take preapt .... 
apprepriate acti.. ror reaedial measures - reaeiial 1astructie., 
,reup or intiviciual consultatien, titterentiatiDc tasks .... 
acti vi ties ani wllat ave you. To .. e tllis teacllers tllease:\,Tes eM 
te llave ainiaal. skills in guiiance ana ceunselinc. faeretere, 
i. senior sece ... ar.r schools like taese er Illuiaier traiaei 
personnel in piiance and counsellinC are aeagre as e • .,are4. te 
tae ~wing uaier er student populatie. every year ill all 
sca.ols iB tllis ceuntry. An alternative strates:;y ceull ie te 
provi4e su.je.t teackers wita some kn.wledee r suiiance aDi 
e.unselli~ ~,. aeans or workshops ani seainars te tllat tll~ eeuli 
aelp students witll learning problems ia tlleir scAo.ls. 
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7. III tke taal an~sis, tke se1Mti.. au. reoru.1 taent .1" 

tutur. tGieat teac ers .nat .ap$talize •• at.rest a tk. 

pretessi •• aU. aaster.r .t teacll:i.Bc skills ~ aeaaa .t lIi.re 

tea kiq procr_es ur.lDc __ tu.l traiJaiac. 

EveD~ 1t seeas w.rt~ te ~e tkat eillcati •• 1 •• 

e.-eperatiTe terprise 8Di a ~.iat veatare ·.etvee teackera, 

parents, .... i.istraters, g V8rnaeat .rcaaizati ....... tlle 

e.nceraei eiu6ati.nal ~encies, ana tae students taeaselvea. Tkust 

a n. Wfq ca:a eae escape trea ac. ta.1li t7 fte. tae rocraae.1" 

scao ~ .eceaes ineffective and l.ese. TAeret.re, tae o.ncernel 

auta rities aU iniivicluals in Illu.a •• r .eei t. filli ~8 t. 

previa.e assistance to classrooa teacaera. " Taq .eei t. ac ept 

fU~ ani ..,aele aeart~ tllat eiueatie. is a saarK respeDSi.ili~ 

saeDC all ..,aetaer policy aakers er execut~st teacaers er 

adainistraters ani intellectuals .r tae l~ citizens. Hence, tae.7 

ne" t. previie tlae necessa.r;r assistanee and e •• em ter tae 

quali't7 et sea. ling in general. oj .1" iapleJlenti., tae curricula 

et tae acaiene su'bjects in particular. It etaenis., tae,. ..,euli 

•• aeuei tewaris increased c.nfrentati ••• 
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ADDIS AlABA UNIVERSITY 

DEPARTMmT OF CURRICULUM AND INSTRUCTIOll 

SCHOOL OF ;RADUA9 STUDIES 

EDUC~IONAL QUESTIONAIRB 

T \e fillet. ~W ., Qove~~al Senior Seo dari 
SCA0018 of Ill!\a)tr 

- . 
. Pprpose of the Questionaire: !Ae pri 8:J:7 purpose of tlda 

questi naire 1s to assess tlle perf rIIa:aces or , v$rmautal. sener 
seco ar.T sCAool teackers of Illu\a\ r as tlle,r pertaia t. 
curriculua 1JtpleaentatioD. (instruct! .. ) 8D.d. coae up witll succesti'Y'e 
iieu w1licll c ul .. help as a SPriDe\ ar& to overc ae pro\leaa 
persistiDc iuriJlC curriculua iapleaentation (iAstrv.cti .). ~ Hence, 
yOlJ:r llonest response is earnest~ neriea: and your cooperati ... is 
~atlJ appreciated. There is no ]leM. t. write your a_e. 

Part One - PreliJdna.r;r Intoraatioa 

I. Direct! a:- For the following questions indicate your response 
\y 118)1 DC a It v~ in the ltoxes wllicla correspou to tau. J'or 
those llaving no alternative responses, you are requeste4. t. 
ci ve a sllort and precise response oa tlle space previiea. 

1. Nalle of the Scllool _______ ...... _____ _ 

2. Sex Male --- Feaale --

20 - ~ ;years 30 - 40 ;years --

~. ~.l,it:Loa~~ll ______________ _ 

5. Year or service in the pretession __ _ 

i. Year ot service in the preseat sCAool __ 

7. TIle subject(s) ;you are teacldDg ______ _ 

8. Grue level(s) taught at present ___ _ 
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Part ht 

Direct! p: - ft.e tirections g1 vell t.r part one equalq pq 
t.r part tvo'. 

1'. De 70u use planni DC to tacili tate 
iastructio~? 

Ye._~ B • 

2. To nick of tke tollew:t..c 1astructi.~ ~l_ ... 7ft 

Ii ve eapllasis ia tlle BU\~eot you are teacJU.q? 
,; 

a yearlJ" lo_~ t.aiq less •• ~l .. . ' . 
a seaester plan ... f __ t. all t tlae 0.1" ......... ... 

3. :r. tlae su'Dject you are teaclaiJac, the corre~"'eue 
\etween tlle curricular o\jectives u" tlle c •• teats 18 

1a1p (3) __ I a04erate (2) __ 1 .. (l) __ . . 
4. Ia tlle su\j ect you are teac1a1Jlg, ia cases _. tlle 

c rrespoD4ence \etween tlle curricular o\jeoti ves ani. 

co.tents are low, indicate tlae mechaDisas 7 • wse t. 
coa\at the pro.lea. __________ -:-___ _ 
__________________________________ e 

5. h tlae suDject you are teaclLiD«, it tlle co.teats are 
organized, tlley are: 

____ vertically organize" (allow consisteBc,7 trea one 
~a4e level to the otlaer). 

__ laorizontaJ.ly org8l1ize4 (sllow relationsaip witla 
o~her su.jects). 

___ organizeci .ot. verticallJ and llorizo.tal~. 

6. It tlae contents are not properly orgaJdzK, provision 
is aade for students Wli ~ t tunki _, wla .. plaD "; DC 
instruction .,. 

__ enricldJlc th.e contents tlarougla t\lrtller rea".,. 
consulting resource people ani teacllera ia otaer 

-- su.jects. 

-- Juapinc taose conteats waiCA slaow poor .rcaaizatioD. 
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7. h tile su\je t you are teacJa1Dct UIloate tile c Dtiti .. • t 
tke f 11 wing teacla1ns 1earn1Dc .. terius (hstruoti.ul aiu) 
\;r .aki-C a • ~ 1». tl:le space pr.n"~" 

TeacJabc-LearaiDc ' Haterial ' --

Projectors 
Filas 
81141.e 

Recori.s 



• 
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In questi •• ~7~ if ,.our respoue is (c)(ut ,Tailule) • 
iaiioate tae -aeckaaiaas ~ wkic~ ,. facilitate tae 
acquisi ti.. of aateriala t at least partialq ~ •• k1.C a 
• ~ ia .tlle space prov14d. 

~ -, . .-~ .~-,--;: ~~C :,..,.-. 
,r,_ ~_," 

, :3:, ,,'.,. ',"":c Ig~8t tie Sea Zf : .~.l"~'-" /l"J~~ii:,£ Teackbc . ProaUCe Siek t.r:-'a~su-

• 

~~.1 " ;~~! 
Bateriala ._ . OneselL.2- Ip.~laas .. H~ stit1l.te fro. t~e • or ... ~ .. 
J~.-f! ... ---- . . ~+"': .-~ ' . ..... ' :7 

I .... a ...... ~,.a ru1. ... c' ~ ",~ " I.l:ct.. .: '·.r,:> ~;..:' . 
~sooks . 
Jouraals 
p··-r .... 'ets , " 

Moaograplls 

Cla • ....-+.a. 

<h-a'DU 

M8."ftA 

Mn •• '.A 

C8..L~- la. . 
Real O.:ieets 
La... eaui'O.ents 
I Pro:fectors 
Bias 
Slias 
Recori.ers I 
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,. Ia tae sa • .,eet 70u are ~eae1aiDc, iJaii ate tae .et ........ 
teeUiques 7ft use ill tae instne~.ul process ~ lIa1ac 

a ~ •• 

~ 

~ - ..,: ' .. . I~·) .~ ;'~ . ~:~J ... e.J . Met .... ad. Rore 
Tec~ ....... ,. te~t tq :rre~~.tq Lea·(r~qu.tq 

'~" . i ... . ~~ .. 

1'. Oral. '.-..stl ... .'" ~ .. ' . .... ~. ''-----''''''':: -'~ "'-.. 
" . .• .... 

c:. • • ~'''''''9_ "l--9D--
aM. auwera 
"" , 

3. 01 .. 8 redews 
'- .. 

4. liP!!iltfH 
.. 

5. Writto reports -. 

i. Pro3eota ..... 
ft ~. ttee Werk 

? S ppleae.tar,r 
• R •• ~i •• 

I. fie_li tr1~e 
.Autie-v1sual ai .. 

~O. Resource visitors 

~l. ~ro1Q tiseussi 11 

~2. Outlbi., 

~3. SUIUlariziBg 

~4. Pro.le. solving 

/ 

, 



I 

. 

I 

. 
. 

. 

. 

. 
I 

- ' 
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1 •• III ,.aati ••• ,~ f.r tae it .. 7.~ aava resp."et. ~ a¢q 
~l.aa Ire eatq~ btioate tile reas •• ~ lls1q a· • • 

etll ... .{ ;~ ~ecb1tu. -- (a)l ~ (1t)1 .. • t 
~ - - . 'till. bsene-L 

',~ ':1 !!. I ~ 
!.. ,~ al .. est1 "" .p8WV8 '.F .),~ , "7,' ~, '--,' ~p'.:; I'&' . ~ '.c.-c" ,~ 

r'l -2. Wri tte. tuati... &' aUw.ra 
I 

3. alas. reviewa , 
4. TJ.'7 •• t aU. applicati. •• 

5. Wri tt •• report a 

,. Prej •• ta & c.uittee work 

7 • SappleaeataJ.7 reatillc 

•• fiel' trips 

' 9 • A.tieOvisual aib 

10. Reaearce visitera 

11. ~re.p &iscussio. 

12. Oatl1:aiq 
-
13. SlUIIlariziJlc 

14. Pre.leia selvb.& 

15. Preiuciac .04els er caart. 

-

I 

I 

I 

J 
I 

j 

I 

I 



fI/Io..JIt:"'_ :~ .. ,1 . :. . , ... ' . ~ ' . ' ... ... . . 

-
11. Ia Di Ja e~ tJae t llow! eo.almi't7 actintiea "0 70. 

8Jao. ~art1c1 atio.? 
" 

< a) 1& 7e.tll erc8Jlizatie ... 

<~) 1& vo.o- associatiou 

(0) b I:e~.le act! vi ties 

< .. ) 1a teacllers &ssooiati • 

<e) h l1terac~ activites 
<t) ______________ ~ 

<C) ______________ __ 

c:J 
o 
~ 
g 
CJ 
C3 
CJ 

12. h wJaieJa ot tlle tollowiDf; areas llaa suell c ..wd't7 i.vel v .... t 
~e.ef1 te4. 7. ? 
<a) i. usia, oo..uDity resources alli .aterials tor 

b.stracti Jl8l. :purpose • CJ 
('~) i. co..uicati.ac stUeats pr .lells aU. prespe ts to 

pare.ts. 0 
(c) i. pr •• tbg sellool eo.auJli ty re1atioas CJ 
(.) 1. le~ adwiuistrative ald.lls CJ 

13. WAicll ot tlle tollowing negative eftects arise tre. 
i.volve.e.t i. co..uDit.1 activities? 

(a) tak1:ac your tiae in plannin, ias'tructi ••• 
(.) s.ares tlle tiBle wldca couli, if tlaer wise, .e use4. 

i. assisting students. 
(c) it resalts in su.ien aesentisa. 
(i) allot tlae s»ove. 

14. I .. tlle sa..~ect you are teachiac, vlaiell ot tlle tellewiq wtqs 
.0 10ll .se te previae tor indivi •• al tittere.ces BOac stuie.ts 
<a) proviti_ reaetial instructio •• 
<.) iUi vi.llal consultati D.. 

(e) tiftere.tiating taSks ana activities. 
(D) iat :t'Il8.l. a.d.i. vee and. encoura&eaent. 
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OBSERVATI CHECK LIST 

lI.e et tlle ll •• l _____ -----------
Teacller's Qaalitiktie. ________ _ 

Year e.t -~erie .. e ~~~~~. ___ . _ 
Class 8erY" 

--~~~~~------------
Su~~ect aerY" _' ______ ~~~~~-.....;. 
lIu"~er et Stdeats ia 

1. Teacller's Beaaviour 
. (i) Has a 1 .. 

(11) Previies iD.trM.uctioa 
(ill) tlhes .ai. iieas 
(IT) CeJUlects wi tll tlle previ lIS 

(v) Defi.es aaia i~eas ani ce.eepta 
(vi) ;ives aetes 

(vii) Uses caalk .Gara 
(viii) ;ives exaap1es and i11ustratieas 

(ix) Uses appropriate aedia 
Ox) Asks questions properlJ 

(xi) Haailes responses properl1 
(xii) Previies tee .ack 

(xiii) caves take llo.e tasks 
(xi T) Applies proper c1assrooa aaaqeaent 

2. Stuaeat' s :lellavioU£ 

(i) Are atteative 
(i1) Sao. aotivati •• to leara 

(iii) Ask aa' answer questioBS 
(iT) Are ••• perative 
(v) Are 'iscipl1aei 

Yesel) 1I.e l 



' . ...... -.. : ... -).:- ... : ..... . ~ - .... . ..... -.. -.. .. :~ .... . -

• . .. .... - - _... . -_. 
IBTERVIE'W QUIDE Or Ii TEACHERS) 

11... of tll. Sell 01 
----------~~~~~~~--------, 

Q.a]iti.ati~. of t •• t.acaer 
------~~~~~0 

Classes 1. wklck ta. teacaer teaoa •• 
~~~~~~~. 

Year of _%lerieace 1a ta. sclloo1 ----....... --~~ .... ~-"!-i;.;....,;- .".~=_"",.,,,_ 
~.tal 7ear ot .%;perie.c. 1a tlae 
rdeCs) taqat - . . - - .. . 

Su_ject(s) ta llt _____ _ 

1. How ... ,. •• rate tlle i.terest .f tlae stua .. ts 1a tlle ft_~e.t 
,... are teaclaiDc? 

2. It tlae iaterest of stu<ients is 1.,,_ nat ssi_l. reaa.u 
aaa auses eaa ,.ou succest? .. 

3. De all st1l<ieats atteu ,.our su_~eot alV81's? 

4. Have ,... ever _ee. expos... t. a ce1lrse _ a selli.ar .r a 
.. rks •• J t. aequaiat yourself (.tller tlaaa tlae aetla.ts .f 
teaclai-C) wi tll tlle teclmiques .f teaclliac tlle sll.je.t1 

5. Do ,. •• aske e ntaets wit. tae tire4tor oi. .r tA. 
UJainstrator to i.ea1 vi tll iss\1es relat1.c t. tlle ilQreveaeat 
of tlae iastructional progrcma.1 

i. How t. ,. •• fiai tlle s,y11aWuses; tlae teaellers c-ii.es aai 

stwleats texts ill relatioll to tlae actual real.1 tie81 

7. De,.eu )articipate ill co-currielllar activities'! 

I. How". ,... see tlae status aM. role .f c -curricuar 
activities i .. your sollool ia illpr.viq tlae 1astracti.uJ. 

prol1'_e1 
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• 
INTERvllN QUIDE (:rca IRECTOBa) 

I.e .f tJle II 01 __________ _ 

• - - - -- . .. * .. ... .. 

Qaalifi ati ••• f tll. iirector ..... ---.;;.. ........ ......;;.;.;..;... ....... ;.;......;..........;;.......;;i.~ 

Ye~ ef ex;,erieace ia tJle pretesA •• ~=~~ 

Year .t e~erieace ia tJl. seuel ·_ ....... ;;....;....;....;;;. 

1. Are tJlere _equate iutractieaal facilities .... aateriala 
/ ' 

/ 

(text •• oks, teacAiq 814s, la •• rat.17 equipast., et..) h tlle 

teaeaac aM. learrdJIC t acd.eai. n.je.ts? 

2. Wllere t.e tacilities aDd. .aterials are ~.patet "Jlat 

aecllaa1sas ~o you use to facilitate tlle iastra.t1 • .al ~rocr ... e? 

3. De 7 •• aeke c .tacts wi tll tlle • ..,..1 t,. .tsi"e t.. a ll •• l t. 

tlle aterest .t tlae hstrv.cti.aal prop-uae? 

4. How'. yo. rate tlae perteraaa.es .t teacllers .t tlle aeaie.1. 

sa.je.ts i. your scllool? 

5. otller tllaa tlle worksllops aal seaiaars cive. at aati.aal level 
I 

i. 7.u aake intra-statt contacts aai aeetiacs ia tacilitate 

tlle illpleaentati D. ot tlle curricula u4 nat aellieveaeata 

laave .ee. aate se tar? 

i. WJlat particular conceras ie yo. aake ter tlle learaers s. 

tlaat tlle7 ceula. caretul~ resp .... t. tlae ustruti •• al 

prolr8.lllle? 

7. How i. 70V. participate teaclaers sai stu4e.ts i. c.-curricular 

activities, 1.e. d.o you rana •• ~ assign. tllea or previie fer 

indiviiual preterances? 
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DlTERVIW ClrUIDE (:rOR STUDmTS) 

Naae .r ta. sok 01 
--------------------------

Prese.t rat. level t ta. stu4e.t 
---~--~~-

1. H 11 ... ,. •• see tlle te%tltooks .t til. ac em. 8U~"t.! 
2. WAiea.t tlae aed.eaie su.jecta ..... t a,ppe8l. t. 7.ar aterestt 

a:a .. oat ... 7 tlaiak i.e tae Has •• ? 

3. Are teaelaers .t the aed.ellie s .jeets 1». ,..v se1l. •• 1 

e lIpeteat enouga i. teac~ tlle1r respecti v. sa.~ect.? 

nat is t .. taeir aeta &at teela:aiques aa.i ro .... ures.l 

teaclaiac ttract aD aetivate 7 •• ? 

4.9 Are teaelaers ot tae aeadeaie sa.jeets s,r..patla.ti. witk 

7ou, ia tille ot 70ur proltleas, "aetaer i».struetieaa1 .r 

aoae iasi .. e or utai"e tlae class te assist 7 •• ia evercea1q 

7o~ iitticulties? 

5. De 7eur teaclaers Use instructi.aal ai .. s otlaer tlaa:a tla. 

text. eks? 

6. Are 7e always encourage4i to aake irills aM. exercises 

~ 70wr teaelaers? 

7 D. 7 •• ,.t aUiti".aal refereace aaterials ia ,.e-.r selae ls 

or tro. tlae surround] ne' 
I. Wllat .aJ.r illstructieaal pro.leas te 7eu tn_ exist 
J 

ia 70ur selaoo1? 
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( ~_' _' _' _' _________ H_i_._h_e_r~Z_d_u_o_a __ t_i_o_n ________ ~ .. IJ . 

f f 

J I Graded 

General 

- --

Education 

Labour 

Labour 

. 1-27ear~ 

Apprentic 

training 

Q 
o ... .... • o 
::s a 

" .... -a-~ ... 
g ... ... 
Q 
o 
o 

13 - - - - - J-------., __ ........ 
l-2yeara 

Apprentic 

training 

11 - - ----'---'--

3 
2 
1 

Primary 

Baaic 

Education 
Education 

1 --"'---------...... 

Pre Education 

- - - 1.---------_.J 

Source: Educational policy Guidelines and Directivea. Addia 

Ababas MoE, 1971 E.C. (Unpubliahed, Tranalated from 

Amharic) P. 15 


