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ABSTRACT

The purpose of this study was to investigate 1nto some
characteristics, reasons for participation, and study problems
ot a group of students in Ethiopia, namely, students who have
been enrolled in the correspondence education programme,
offered by the Distance Education Division of the Department
of Adult Education, Ministry of Education. The study was
carried out through a questionnaire sent to the 560 students
of the correspondence programme, who were found being actively
pursuing theilr senior secondary courses, offered by the
Distance Education Division, gatdl June, 1992/93 academic
year. An 1instrument used for data collection, namely, the
guestionnaire was first developed and then validated by a
group of Judges and was adjusted for use in the light of the
comments received from the persons who performed the judging
task. Out of the 560 questionnaires sent to students, 382
questionnaires were returned filled correctly, i.e. a response
of 68.2 percent.

The results of the data collected from the 382 students
were tallied and described on the basis of the total
percentage of the response secured for each item of the
questionnaire of the variables investigated. The findings of
the study revealed that the typical correspondence programme
student of the Distance Education Division 1in Ethiopia is
between 20 and 40 years old, married and has more than one
children. The male students comprise 81.7 percent of the
student pbody. The educational background or the students is
above lower senior secondary school level, 1i.,e; above 10
grades'. of . schooling. Tney .are working - students ‘almost
invariably 1n a white collar occupations. fShey be@r the
expenses o1 tne course out of tneilr own pockets, and can be
found mostly in rural areas,

Prominent objectives for undertas<ing further studies

inciuded ’'to galn an ofricially recognized cerciricate’, ’‘to
pass an examination’, 'to obtain competence ifor better jobs’,
’to secure professional promotion’ in their order of
reference + 'he student rated convenience as the main
advantage of tne correspondence study metnod, Because of their
wor Kk commitments, they cannot avail themselves of conventional
secondary schools. .
Thus, from the prominent reasons students gave for their
choice of the study form, supported by the findings on the
students’ objective for learning, and student characteristics,
1t was concluded that the correspondence education programme,
oftfered by the Distance Education Division in Ethiopia, 1is
primarily chosen as a means of study by persons who, because
of Iamily situation, vocational engagements or other
obligations were not able to take advantage of educational
offers wnich demand regular class attendance.



Based on the major findings and conclusions of the study
it was recommended that the Distance Education Division should
/set-up an evaluation panel responsible to assess the effective-
ness of its various programmes and activities. The most coamon

complaint from students was the delayed feedback in tutors
comments to the assignments submitted for correction. In order
to tackle this problem, the Distance Education Division(D.E.D.)
may need to assess the efficiency of its postal delivery

system by various mechanisms. If the postal delivery system

is found to be inefficient, the D.E.D. may possibly be
decentralized by setting up a network of local study and
tutorial centres in different regions. Moreover a programme

of information dessimination using news-media, brochures and
posters as well as the facilities of educational radio
programmes may help attract potential beneficiaries of the

correspondence programme.

Vit



CHAPTER - ONE

I. INTRODUCTION

Educators and educational planners have experienced a
growing interest trom ail directions in new forms of education
during the last few decades. Among the new forms of education,
1s touna the system of distance education. The special claim
ftor distance education 1is that 1t permits the individual
student to work at his own pace at a place and time of his or
her choosing. It applies particularly, when a student already
fnas; = job. "and - is' " unable, for i reascns'. of¥ diStance” on
inconvenience, to attend reguiar classes as a full-time or
parct-time student.

prstance ..equcation s 18, . I .part,  -a -sgcials changes
permitting access to secondary education fLor groups outside
the Scope i rormai tull-time education, it is too, a change
e sethe! . methodsiines: steaching., uUsing . modern ¢« neehoadSitior
communicallon 1o overcome the problems of distance, or to
satlisty the need tor part-time study. And 1t is aiso a change
in eyucational assumptions, <epending upon new styles of
curriculum deveiopment, student learning and assessment.

This system of teaching fulfils one of the new approaches
in education, i.e., to place the interest of the learner above
the i1nterest ot the teacher or the interest of the institution
tnat ofters the programme. What this means is that, 1n the
provision ol educational programmes, the nature of the

learner, what he wants to learn and now he wants to learn
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pecome the more important consideration, than wnat the teacher
wants to teacn or the requirements of the institution. 1n
order to provide a learner-centred educational programme, it

1S necessary to know "who' tne lLearners are and "why"' they are
learning. This study describes the "wno" and "why" of distance
education participation 1n kEthiopia.

1.1 The Problem

lt 1s a common place observation that we are living in a
rapidly changing society. In such a society, education has a
particularly crucial role to play by providing information and
knowleage that people need in order to cope-up with changing
conditions. According to Wedemeyer (1971; 137) the need to
eaucate nearly all our citizens beyond the high school level;
the recognition tnat no education is any ionger terminal, that
Ltor substantial numbers education must be continuous through
Out. dide ;- the rapiaity ol charnge that. 15 one ol-_tne fruits ol
the knowleage explosion; tne growtn in population and in the
mopliity oI the population; the need to pring all our citizens
to a usetul role 1n soclety - these are only the more obvious
ractors tnat seem to have enhanced the demand for education to
such an extent that it seems impossible to expand the regular
classroom teaching channel to cope-up with 1it.

In developing countries for instance, owing to the great
shortage of 1nstitutions of formal schooling, and due to

geographical, and other social and personal problems, a large
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number of adult and non-adult population either do not go to
school or are compelled to stop their education at a very
early age. Accordingly, the demand for the upper primary and
hagn school education 1s, today very great among  ‘the
population, particularly between the ages of 20 and 35 years
(Malkova & Vulrson,1988; Karanja, 1970 :262). lIn some areas,
particulariy 1i1n towns, evening classes are organized as to
provide secondary education, but these are very few 1in
comparison with the magnitude of the demand (Periera,
1971:333; kEdstrom,1973; Kabwasa, 1970; Flinck,Rune and Agneta
WS nek S 1198.9%)

ln order to meet these conditions and serve the social,
economic, and educational needs of learners, a new kind of
educational system 1s 1nevitably needed. The system of
distance euueation can be taken as one example of how, with
new metnods ana meanses ot education, one should be able to
provide opportunities tor conrinulng eaucation to larger
groups oi peopie, living under ditterent circumstances (King,
1984; EBEraos, 1S67). In the system of distance education, the
teacning-iearning process 1s usually conducted outside the
publiciy provided conventional educational system and
evidently constitutes tull-application of the i1nnovation of
the new method of education: new target groups (persons with
varying experiences and background) ; methods based on non-
contiguous communication (separation 1n space and time of

Stuaents i1rom a teacner); student 1ndependence (iree pacing,
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study at any time and place; t reedom of multiple entry points
according to individual students’ possibilities) (Kabwasa,
19/0; BEdstrom, 1970, pewal, 1988; DED, 1982).

Cne of tne purposes oL education is to develop tne self-
sufticient adult- the person Wwno can carry on his learning
1ndepenaent.iy . pducation is not an end 1in itself, but a means
to a larger end, and tne individual has poth the right and the
responsibllity to determine the purposes to which he gives his
li1te (Houie, 1962; wedemeyer, s B e b

In many cultures, the idea of the idiosyncratic nature of
motivation 1S5 widely accepted, that motivation springs from
within tne individual. When knowledge seeking penaviour 1S
instigated DY intrinsic motives -—tne satisfaction of
requlrements for achieving a certain status, improved job
opportunitiés, the anticipated excitement of discovery,

educational improvement, etc, there is greater success (Dewal,

1900, weuemeyer , B Xowbotnam, 4 7% O T

Moreover, 1in modern democratic societlies such peliets or
vaiues as tne integrity Ol the individual and egquality of
opportunities nave undoubtedly an important inf luence on
educationad technology (5ingn, 1976). Besides having a strong
theoretlicCal pasis and an imperative social urgency,
ingepenaent jearning (of wnich learning bY correspondence is
surely tns most popular method) 1S supported by the learning

styies actually practised py students (Wwedemeyer, 1976). One

of the basic tenets of teaching by correspondence is to teach
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the student how to learn independently . Ofcourse, the
correspondence student 1is given all the guidance that he
needs, but, essentially his progress depends upon ijnitiative
and self-reliance (Wedemeyer, 1988; Allen, 1971 ; Keegan, 1988
Holmberg, 1967; 1971; 1981).

The students who Jjoin the correspondernce courses are
generally some what more highly motivated than students of
tormal school systems. Many of them are economically self-
dependent. As such, they are aware of why they are joining a
correspondence courses petore they enrol
tuemSBLVES(ChildS,ls/l; Wedemeyer, 1971). Wnat 1S weak or
missing 1S that tnhe student 15 generally unclear about the
real objectives of his learning (Holmberg, 1981; Prosser,
1970:252). Most students enrol tor a correspondence course
pecause tney expect to obtain some direct improvement to thelr
Lives througn 1t. This may be promotional prospects arising
f rom better qualxﬁica:ions; improved vocational or 1ife-skills
or increased productivity; or the ennancement of leisure
activities. Lf any of these are reasons for enroling, it is
vitali to tne continued motivation of students that they should
pbe able to see that they are acnieving their objectives (Dodd,
1983:71). That 15, students enrol for a correspondence course
if they think it will help them solve a personal, social, or
vocational problems or make them feel happy (Lowe, 1975 5305

Thus, an individual student’s decision to participate in

wrganized learning activities 1s inf luenced by various reasons
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and preterences which must be identified inorder to relate the
programme of study with the diversified personal, social and
other  ‘needs of the ' students (Houle, 1962;  Erdos, ' 1967;
Boshier, 1971; Axford, 1969: 1970; 1980; Dewal, 1988). In
relation to this, Holmberg(1981:43-44) has noted that, since
the course development, the planning of student-tutor
interaction and other tactors must necessarily be based on the
knowledge of the clientele to be served, it is important as
much as possible to know about the students, their goals,
social and educational background, incentives and motivation,
why they study at a distance and what they expect.

Moreover, Prosser(1970:245) has to say the folliowing
regarding the importance of knowing about the participants and
reasons for tneir participation:

- — — unless more scientifically verified detail is

known about the reasons as to why the students take

part 1n a&adult education activities, unless some

detail 1is known about the way adults learn, and

unless ways of <classifying students are found,
practitioners, can never be sure that they are
making tne most effective provision, objectives can

never be formulated with any degree of certainty
and evaluation becomes haphazard.

The knowledge of such information about the
correspondence students is very essential for planning new
programmes, or revising and updating the existing programme as
to make specific interests and needs of the students of the
programme get satisfied, and for developing and/or inorder to
make instructional, counselling and other services appropriate
[ than han ericat |

Wt e2Ymet
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to their needs and circumstances (Holmberg, 1981; Mackenzie,
Postgate and Scupham, 1975; Sewart, 1988; Bock, 1980; Stein,
1971 ' MacKenzie,; «E¥971L).

nHowever, despite the fact most practitioners acknowledge
the importance of gathering information concerning the
characteristics, reasons tor participation, and study problems
of correspondence education students prior to enrolment,
during the course, and after course completion, few attempt to
do so. Presently, very little is known about correspondence
education students in Ethiopia.

In a "Statistical Data Bulletin on Distance Education
Participation" Yeshimebet (1982 E.C) attempted to describe some
characteristics of the correspondence programme students of
the Distance Education Division in Ethiopia. Nevertheless, she
leift aside some of the most 1mportant 1ssues about the
students, sucn as, objectives of the students for undertaking
iurtner studles, reasons Ior their choice ot the
correspondence method of study, and problems the students
Lt ourid themselves confronted with while learning by
correspondence and other aspects of the programme. Thus, in
Ethiopia, research works related to participation of students
in correspondence courses appear to be almost non-existent.

Hence, huge gaps remain in the present state of knowledge
on the subject from the perspective of a developing country -
Ethiopia.

1.2 Statements of the Problem
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» The purpose of this study is, therefore to investigate

into some characteristics, reasons for participation, and

study

problems of correspondence education students in

Ethiopia.

In the light ot the problem, the tollowing are enlisted

as objectives of the study:

b

7o 1dentiiy personal, occupational, educational and
other characteristics of the correspondence students

To i1dentify the primary educational goals and/or

motives of the correspondence education participants
for undertaking further studies

To identify the primary reasons that led the

participants to adopt the correspondence study method-
instead ot othef‘forms of instruction.

Yo identity the major problems (short-comings) of the
correspondence education programme as experienced by

tne participants.

More speciiicalily, the basic questions to be answered in

the course of the stuay are :

s

<.,

Who are the participants? What are their
characteristics in terms of sex, age, family
si1tuation, occupational, educational, and financial
packground, and geographical location?

wnat are tne expressed educational goals (motives) of

the participants for continuing education?
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3. Wnat are the expressed reasons of the students for
their choice of the correspondence study method?
4., What are the major short-comings of the correspondence
education programme as experienced by the participants

during their study process?

1.3 gignificance of the Study

In developing countries like Ethiopia, with limited human
and material resources, correspondence education should have
a very important place in the educational set up. In Ethiopia,
most ©i our young and adult people engaged in public and
private organizations lack adequate formal education and
training (Abebe & Taye, 1967). Such people are not likely to
get the necessary education and training unless they leave
their joos, or place of residence 1incrder to pursue their
education in conventional secondary schools. It was in this
context <-tnat; the Distance Education Division ‘'of the
Department of Adult Education was established in 1978/739. The
objective of the institution is to help those people who have
for various reasons been unable to continue their education to
the level they desired. One of the ways in which the Division
serves the Ethiopian public 1is through offering senior
secondary courses by correspondence, the completion of which
enables tnem to take the tthiopian Senior Secondary School
Leaving Certificate Examination (E.S.L.C.E) (DED, 1982).

This being the objective of the programme, within 15
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years of its operation (October, 1978/79 - June, 1992/93), out
of tne total ot about 6600 participants enroled at all grade
levels (9-12), only about 850 had successfully completed the
programme to the E.S.L.C.E. At the end of June 1992/93 (the
time the population for the present study were selected),
about 600 students were actively pursuing their education
through the correspondence method, and the remaining students
(about 5200) had either discontinued or dropped- out of the
programme completely(Registration & Records Documents of the
DED) .

From tnese data, it can be discerned that the completion
rate of the correspondence programme students seem to be low
when measured against the objectives of the programme.
However, Ho.mberg(1981:23) noted that since distance education
programmes are often used by individual students who do not
declare either their ultimate goal(self-actualization rather
than tne acguisition of competence may be their aim) or the
period over which they intend to spread their study, 1t 1is
often 1mpossible to say for certain - unless the students are
conscious of their ultimate goals and have made their study
intentions known - whether non-completion means interruption
or drop-out 1in the sense of failure or accords with their
intentions and plans.,

Moreover, the annual enrolment trend of the
correspondence students was also observed to be steadily

decreasing ftrom year to year I'ne following table shows the

—
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yearly enrolment pattern of the students from 1978/79 to end

ot June, 1992/93.

TABLE I

ANNUAL ENROLMENT PATTERN OF THE CORRESPONDENCE STUDENTS

; | i 1 AAT I | | 1 l | i
year { /8; 79 80 82| 83, 84 85 88 89 90l 91 92 tota

[(19-) /79‘/so|/81 1/82|/83|/84|/85§/86 /a7|/aa|/89 /9o|/91|/92 /93

:N9 44T93 }2/6:1372‘715:569|526I441‘497|5311556‘450=230'208l 94 58 6614

i

!
I
i
|

{5 RS

Thus, since correspondence students may not be homogeneous in
their many aspects, the basic yardstick for the design of
courses, namely the target population seem to be more
intangible  for the practitioners. Even if they are able to
establisn a more or lLess coherent acacemic standard on entry,
tne varliation s 1n - the personal cnaracteristics, domestic,
social and work situacion of the sctudencts, as well as ctheir
idaividuad opjectives ror learning, their reason [or cnoosing
the stuay method cannot pe accurately computed(sSewart, 1988).

ineretore, as tne main purpose of this study was to
investigate into some characteristics, reasons tor
participation, and study problems of the students, who have
peen enroled and pursuing their education through the
correspondence programme, offered by the Distance Education

Division of the Department of Adult Education, Ministry ot

ctducation in Ethiopia?l
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-1t was felt that the results of this study would
help the practitioners (tutors, counsellors, course planners,
writers, editors and other concerned personalities, both in
the Distance Education Division and Ministry of Education) to
be more effective in attracting the people who can benefit
most from the programme, in their attempt to reach new
clientele and plan new programmes of study. Because given
todays emphasis on programmes for such persons, a knowledge of
some of tne tactors associated with their participation would
be of value. Verner and Newberry (1958) indicated that through
the identification of those who participate, practitioners can
find significant clues to the kind of people not now involved,
but who might become more active if conditions were such as to
encourage their participation.

-1t was also felt that the findings of this study
wouid be of significant value tfor improving the kind of
edqucational provision aiready available, by helping to adjust
course orferings to the needs, interests and problems of the
correspoixience programme students;

- Moreover, the findings of this study would add
significantly to the body of knowledge about those who study
by correspondence from a developing country perspective -

Ethiopia.

1.4 Delimitation of the study
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There are many things that should be known about the
correspondence programme students. In this study, however,
were described some characteristics, reasons for participation
and study problems of a group of students in Ethiopia, namely,
the students who have been enrolled and actively pursuing
their senior secondary courses through the correspondence
programme, oftered by the Distance Education Division (D.E.D)
of the Department of Adult Education (D.A.D), untd June
1992/93 academlc year.

1.5 Organization of the study

This study was organized and presented under five
cnapters. The tirst chapter presents the introduction of the
study. Included in this chapter are the general packground of
the probiem under investigation, objectives of the study,
basic questions, significance and delimitation of the study.
‘ne secona cnapter deals with review of the reliated literature
to the problem under treatment. The third chapter treats the
aesign of the study. More specifically, it elaborates the
sources of data and the methodology employed for data
collection and analysis. Chapter four presents the results and
discussion of the data collected from the sample population.
Y“he fifth chapter gives the sammary, conclusions and
recommendations of the study followed by sections dealing with

bibliography and appendices.



. Correspondence implies that two or more parties are in
contact with one another in writing. Consequently,
correspondence teaching is taken to mean teaching in writing,
in the course of which the student and the teacher are in
regular contact witn each other, normally by writing to each
otner. .eaching by correspondence 1is a natural means of

1S CEYCelon INE the -instructor | and .the i students are: at . a

Sl aneey trom seach uthers (nolmberqg:, S lso7 Sy S ACEoECIRGEIto
Mackenzie and cnristensen {924 Lor mar.y years
LOYFeéawoiivence study has medant excnange oi  .essons DY mail.

Current.y, nowever, tney said, there are many new apprpaches
to course work, and although the mails are still the\prime
means of exchanging lessons, tecnnological advances are being
introduced. The invention of printing and, in this century,
broadcasting, have enabled us to develop new methods of
communicating with people who are not face-to-face with us.
These technigues have also made it possipble to communicate
with very large number of people tnrough a single act of
writing or broadcasting - very many more people than a

teacher, or a lecturer, could teach in a lesson or a lecture
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(boad, 1983:1; Wedemeyer, 1971; Edstrom, 1970).

Thus, the aefinition of correspondence education as
teaching by mail has also, at the same time conveyed the idea
of the direct tutor-pupil relationship in contrast with mass
teaching in the conventional class or lecture room. This at
once connotes, adjustment to individual and vocational needs,
flexibility tor arrangement not only to individual gifts and
attainments, but also, to environmental limitations of the
Student i(Laghty, "1971:18].

Correspondence education is, therefore, a teaching method
that involves a two-way communication between a teacher and
student, and describes teaching at a distance from learning
(Mwakawago, 1970:315; Holmberg, 1967; Edstrom, 1970). Attempts
nave been made since the 1520’s to use print and broadcasting
in an organized way, to teach pecople at a distance. Recently,
nowever, most projects nave set out to combine print and
broadcasting for educational purposes (Hdarris and Wiiliams,
i377). And there has been a (growing recognition that
occasional meetings between students and tutors help to make
it easier to learn from printed or broadcast materials
(Kinyanjui, 1974), Wedemeyer (1973) noted that correspondence
eaucation 1is one kind of 1independent study or independent
learning in which the communication loop 1is primarily in
written torm, but need not be confined to writing (Wedemeyer,
19935 7.3}

Thus, several different expressions are used to describe
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teaching at a distance from learning. During the last few
decades, the expression "distance education” has come to be
used to include any system of teaching and learning in which
the students are at a distance from their teachers for most
of the time they are studying (Stein, 1971; Holmberg, 1981;
Moore, 1977). However, distance education can and usually
should 1nclude some face-to-face study. In fact, in distance
teaching, some form of feedback and reinforcement, preferably
througn contact between students and teachers or between
students and fellow students, is an essential element (Dodd,
1983; Ailen, 1971; Childs, 1971; Edstrom, 1970), This seems to
indicate that the distance student should be in a pcsition to
pbegin and finish his/her course whenever he wants to. There is
an ideological issue stated by Daniel and Marquis (1579:34) as

LOL LOWS @

: . 1f & system 'has, ‘as ‘its..chief  priorrty;
respect for the freedom and auctonomy of <the
inaividual student, it wilil aiiow smim to '‘begin a
course whenever he chooses and to finish it at his

’

convenience,

Distance education opens possibilities for study adapted
to individual needs, wishes and conditions and can, through a
mass communication approach, offer these possibilities to
iarge numbers of people. It seems logical to use these
facilities with out imposing restraints natural to classroom
learning, but made unnecessary by the versatility and
adaptabiilty ol a well designed system of distance education

(Holimberg:, 1981) .
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in preparing a mass communication programme, it 1is
practical to apply methods of industrial work. These methods
include planning, rationalizing procedures, division of
labour, mechanization, automation, and controlling and
checking. Peters (1971:224-226) has made a systematic study of
these methods and has compared them with industrial work. He
then describes distance study as industrial type of teaching
and learning made possible by technical media.

The technological approaches 1implied do not prevent
personal communication of a conversational character from
peing the backbone of distance study. This applies even when
computerized communicatiorn occurs. Accordingly, Holmberg
(1981) regarded organized distance study as a mediated form of
guided dedicatic conversation (Holmberg, 1981:30-32).

By i1ts very nature, learning is idiosyncratic, what 1is
actualiy learned and the rate of which gt is learned, varies
from i1ndividual to 1naividual, depending upon genetic make-up,
past experience and other factors (Young, 1971).

Most of the research works in the theories of learning
has focused {zgh;ttention on the teaching-learning situations
in regular classrooms. As such, there is no unified theory of
independent learning (of which learning by correspondence is
surely the most popular method) (Singh, 1976).In an article on
“The use of correspondence education for post-secondary
education, Charles A. Wedemeyer (1973:75-6) quotes the views

of scholars like John Dewey, James MC Donald, Pauline Sears,
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bDorothy Lee, Sidney Jourd, and Gerald Gleason, and Robert
Gagne representing different fields such as the philosophy of
education, behavioral psychology, psycho-analytic theory,
socio-antaropological theory, and educational technology, to
provide theoretical bases for independent learning. These
approaches, which mainly reflect some modern streams of
thought, argued Holmberg GBI 38 do not constitute
contributions to a theory of teaching, however. What is
necessary and adequate for our purposes is, to note that all
these theories point to the centrality of the individual
learner in any meaningful system of education.

The i1mportance of viewling distance education as a form of
independent study, is that doing so provides an important link
to general learning tneory and accepted practice in mainstream
education (Wedemeyer, 1873, 1976; 1988). Though the student in
a- distance teaching system may benefit from the planning,
guidance and tuition of a tutorial organization (Hoimberg,
1977), ne/she may also have a farge <degree of autonomy
(Teather & McMechan ,»19580; Moore, 1877 ) “Holmberg (1981 :26)
states:

'

in a distance study a student can as a rule
- 1n some measure decide to what extent he/she 1is
to make use of the teaching provided. This begins
by the reading of printed material and the
listening into recording radio programmes and even
appiies to watching video recordings to live TV
programmes. All this 1is a selective procedure:
everyone selects wnich seems relevant to his/her
pictures of the learning matter and its problems
and what can be connected with the cognitive
structures already developed. To what extent a
student really pays attention to tutorial comments
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‘ or makes use of facilities for face-to-face or
telephone contacts when such are offered also
: depends on a personal choice’

The students study in the home or in a study centre, and
tne resources necessary have to be made available there
(Erdos, 1967; Edstrom, 1970; Schwalbe, 1976)

Here are some examples of distance-teaching institutions.
fach is concerned with a different kind and level of
education. They also use difterent methods and combination of
methods of teaching. The list of examples presented in the
iollowing chart shows, what a variety of programmes distance
education covers. They include courses at secondary and
university level. There are programmes of vocational training,
pasic education, health and agricultural education. They also

i use ditierent methods of teaching: print, radio, television,
= tape recordings, study centres, home experiment kits, study
groups, postal services and so on. Some use one or: more of
these metnoas separateiy, otners use them in a who.e variety
oi compinations. (uoad, 1983:3-4; Kinyanjui, 1974, Pires, B

A and Beranard Bartram, 1575)
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We have seen that distance education makes use of print
and broadcasting, put snould also 1nclude some face-to-face
study. The reasons which lead the government authorities to
establisn distance teaching systems 1s judged differentliy in
different parts of the world.

1t usually comes into being in order to provide for rapid
expansion of educational opportunities. That is, sometimes a
government wants to expand a particular form of education
quickly for a group of people, like teachers, who cannot be
taken oitf from their jobs to be trained; sometimes demand for
a particular level of education far outstrips the places
availlaple 1n appropriate institutions, sometimes a government
wants to harness tne media of distance teaching to a whole

range ©1 educational objectives, formai and non-formal, to

expand-and Amprove ‘exlisting’ provisioni - and - to “Facliiiabc
innovation (PDodd, 1983). Indeed, as .1s the case with. the

classroom ftormat, correspondence study may pe employed in
alirterent settings for different reasons.

tor instance, in Great Britain tne open university was
createsii to  1ncrease  -opportunities for  adukts to obtain
university education (Scupham, 1975; Harris, 1971). By the
time the open wuniversity was founded, many hundreds of

agenciles had already helped literally millions of students, to

overcome the barriers of space, time, social and economic
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status 1n their pursuit of learning (Teather and Mcmechan,
1980). In Z2ambia, Tanzania, Mauritius, Kenya, Ghana, Ethiopia,
and Zimbabwe, also the respective governments have established
the distance-teaching ins iUt ions inorder to provide
secondary education tfacilities for persons, who have been
incapaple for various reasons to pursue tneir education 1n
conventional secondary schools (Kabwasa, 1970; Rune, Flink and
Agenta W. Flinck, 1989; DED, 1982; Kinyanjui, 1974; Dodd,
1983% ‘Ansere, 197/8).

in New Zealand, the initial impetus for the provision of
public sector correspondence education was egalitarian,
coupied with tne geographical impalance in the provision of
conventional, face-to-face teaching 1institutions. The three
institutions which together comprise New Zealand’'s public
sector distance teaching institution has been established to
pring wiiat was already being done in the comparable face-to-
face 'teaching - institutions: ——— the schotis, —colkleges and
universities, to potential students out of reach of the
existing provision (Mc Veagh, 1976 cited in Teather and Mc
Mechan, 1980:57-9),.

1t was, thereiore, natural that the initial response of
the fledging correspondence institutions to their task was, in
the main, to auplicate the teaching already provided in the
conventional trace-to-face institutions, not to 1lnitiate new
ventures, 1he medium was different, the message was the same

(Sayegh, 1989). In all cases, distance teaching has been seen



24

as one possible way of expanding educational opportunities,
tor those people who could not be reached by conventional
methods (Schwalbe, 1976).

1The other factor which has contributed to the creation of
distance teaching systems has been the economic, the move
towards an 1deal cost conscious provision of education,
towards an ideal of the most ’'effective’ education for large
number of people at the lowest possible cost (Dodd, 1983).
This has come to mean, not merely, a more careful costing of
education, but also, the further education and bart—time
reeducation or retraining of adults in employment (Harris &
Williams, 1977). Many of the distance teaching institutions
have been set up to upgrade teachers, to increase the number
of teachers and to provide supportive teaching materials. This
was done with the belief tnat improvements in the quality of
education are often equated with an increase in the number of
qualitied teachers, an 1mprcvement in the teacher-pupil ratio,
and the availability of good study materials (Kinyanjui, 1974;
1975; Walsh, 1971). The Pakistan Allama Igbal Open University
for instance, runs a primary teacher orientation course using
distance teaching, and in Tanzania there is an initial teacher
training scheme using distance teaching methods, to provide
enough teachers ftor the introduction of universal primary
education (Dodd, 1983; Kabwasa, 1970; Kabwasa & Kaunda, 1973).

The other reason that has helped to bring about the

creation of distance teaching systems has been, to make
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education more relievant to people’s lives. The traditional
system of education have been aimed at schools and colleges,
wnicn cut their students off from the world they are supposed
to be learning to .ive in, and at their curricula, which have
proved to be increasingly irrelevant to that rapidly changing
world. Attempts to change the structure and contents of
education need techniques whicn maximise the students’ ability
and opportunities to relate what they are learning to the
lives they are living. They must enable students to exercise
more control over what and how they learn, and to join with
feilow students and tutors in decisions about using what they
have learned (Prosser, 1970; Holmberg, 1981; Keegan, 1988;
Sewart, 1988; Wedemeyer, 1971 - Garcdner:, 1971). Distance

teaching has been used in some institutions to try to bring

about sucn . changes. For: example, INCE 'i1n Venezuela &runs
apprenticeship training programme tor mechanics by
correspondence ara, the Maurltius college of the Alr

introaduced Metalwork ‘and agricultural science courses into
seconaary schools py multi-media programmes (Kinyanjui, 1974&;
Dodd, . 1983 ).

In nonformal education for adults, a major obstacle to
traditional face-to-face metnods is geographical isolation.
Potential students are scattered in villages many miles from
the towns where most educational institutions and extension
oftficers are situated. Distance teaching can reach into the

homes or the communities of the learners, in the form of radio
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programmes, self-study Pampuetf Oor correspondence courses.
These can reach tarmers to teach about agriculture, parents to
teach about child health, or cooperative committee members to
he.p tnem to learn about their duties (kEdstrom, 1970; Shawky,
1969; Harris & Williams, 1977). For example, the Institut
Atrican Pour Le Development rcconomique et Sociale 1n lvory
Coast (Cote D’ Voire) runs a correspondence course on better
tarming, and the Tanzanian co-operative college runs various
correspondence and radio courses on co-operative education
(Doau, 1983; Kabwasa, 1970). Here, the 1intention 1is the
encouragement of constructive learning and changing attitudes
amongest the great majority of people who are not able or not
prepared to become registered students in any formal sense,
out whno can yet be persuaded tc adjust to learn, without any

gaisciplined study for qualification (Harris and Wiiliams,

ation of

(/]

he oSt texiing .adrgument. infavour  of EhRe T cr
aistance teaching institutions by educational planners, is
tnat, 1t ancreases - opportunities  ior @ education  without
increasing costs in proportion (Holmberg, 1981). This claim is
pased on tne following assumptions:
1) distance teaching makes 1t possible for a tew teachers to
reacn large number of students; (2) it does not require new
schools to be buiit ror expansion to take place, it can rely
on tue spare - time use of exilsting buildings and equipments;

(3) it makes it possible for students to learn while they
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continue to earn; they do not need to be removed from their
productive activity while they learn; (4) distance teaching
can achieve economies of scale; once the teaching materials
nave been produced and the system established, additional
students can be enroled with only marginal cost; the more
students tnere are, the lower the cost per student (Dodd,
1983:8; Holmberg, 1981; Edstrom, 1970; Kabwasa, 1970; Dewal,
1988} Keegan,; 1988 )

Besides, Sayegh, 1989; Erdos, 1967; Wedemeyer, 1971;
Al¥en, 1971; Stein, 1971; Sewart; 1988; Keegan, 1988; 0kachy
1$6%; nave given a list of few key advantages ot the
corresponcence/dlistance education as:

1. 1t 1s very convenient for tne student, (a) the student

can attend tohYSysraer correspond

{7

nce course at any time

Ui

of ni1s conveniernice, (b) the student can work at his own
speeua with out the conseqgquenc of group pressure
characueristics of a cliass room situation.

2. correspondence education is suitable for certain
categories of wvocational training, except in subjects
Llike medicine and surgery. When used in conjunction with
“on the Job" practical experience and short residential
sessions for laboratory work, it can be used and being
increasingly used tor teaching technical subjects.

3. a variety of educational programmes can be covered by
this system of education. They 1inciude courses at

primary, secondary and university level. There are also
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programmes oi basic education, health and agricultural
eaucation.

4, 1t 1s very flexible interms of both the methods and the
technigues used and in meeting the diverse needs of
various students. It 1s a very important individualized
method of learning.

5. many students can be reached from one centre; i.e; large
groups of students can be taught with one and the same
course, allowing a kind of mass communication and

'industrial method’

it 15 sultable for adaptation to a variety of difficult

o
')

geographical circumstances; it can reach students in the

most distant and isolated parts of the country.

cnus, in distance teaching, a matter of primary
importatice 1s organizing the different media in a systematic
and complementary way, so that they reach the students for
whom trey are ihnternded and provide tnem with a satisfying and
erfecctive means of learning (Holmberg, 1981). This indicates
that, in this system of teacning, the student, his wishes and
environment are of very great importance than in old fashioned
classroom teaching, where the class as a unit tended to become
more important than the individual, and where the teacher
spoke to his class as a whole than to a particular student
(Wedemeyer, 1971; 13988; Allen, 1971; Rowbotham, 1971; Baath,
1974; Moore, 1977).

2.1.3 Who Are The Correspondent Students?
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What has been discussed so far should have shed some
light on the types of students that distance education is
particularly suited for., There 1is no evidence, however, to
indicate that correspondence students should be regarded as a
homogeneous group (Sewart, 1988). The common factor is that,
witn few exceptions, these students are adults and
consequently as a rule are gainiully employed and/or are house
wives (Holmberg, 1981:21).

Historical evidence makes it fairly safe to assume that
in many countries, distance education (in the form of ‘pure’
correspondence study) was created to give a chance to study
for those who could not go to an ordinary school or university
for financial, social, geographical or medical reasons
((Sayeghy, . 19889 ; 'Erdos ,; 19675 Ologunde, “1969:)  Harpetl (*:971:)
also noted that, only those persons are encouraged to study by
correspondence, or, indeed, admitted to such study, who
because of age, poverty, occupation, situation or some other
good reasons, can not avail themselves of oral instruction. He
turther indicated tnat it 1s surely an aavantage of the
correspondence system that it can aid this large group of
peopie, who otherwise would have no help and make no progress.

In the late 1970’s and the early 1980’s however, there
appeared a growing number of students who choose to study at
a distance even when a similar programme is available at
conventional, face-to-face educational institutions convenient

to them (Keegan, 1988). These group of students may include,
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according to Sewart (1988), bright school boys and girls who,
for reasons of disposition and temper genuinely prefer
studying on their own by means of the correspondence method
than any other torm of education (as part of school curriculum
or as a means of improving their standard). Moreover, at a
time when many young people could not get the education and
training appropriate to their ability, correspondence
education provided a chance for them to educate themselves as
adults. Conditions of this kind do not entirely belong to the
past - either 1n the i1ndustrial or 6 developing . countries
(Holmberg, FOB % 39 This shows, that distance study
tacilities are attractive not only for people (men and women)
who for many reasons are unable to avail themselves of
conventional, tace-to-face teaching institutions, but also for
people, who for various reasons are unwiliing or do not want
to attend classes regularly.

Thus, distance education in the form of correspondence
study has neld out to many an opportunity of getting further
education 1in a way sulted to conditions imposed by modern
society (Edstrom, 1970; Wedemeyer, 1971). It also provided an
invaluable outlet for the educational ambitions of those who
nave been left outside the system of higher education or have
had unsatisfactory compulsory education (Lowbeer, 1970).

In general, Keegan, 1988:123; Rexkeaal, 1978; Sewart,
19885 Mackenzie, Postugate and Scupham, 1975; Erdos; 196%;

Holmberg, 1967; 1981; Kempfer, 1955; Axford, 1969; 1970; 1980;
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1ave given the comprehensive list of the cype of students tor
whom tnis torm oif education has been itound to be useful 1in
satisfying their wvarious needs, as has been reported by
dditlerent distance teaching institutions. Tnese, according to
the authorities mentioned above include: those children and
adults who live in 1solated areas- geographically too far from
the conventional educational institutions and are prevented by
distance from enrolment,; those in full-time employment, shift-
workers),; those 1in newly developing countries who have
insuiiicient eaucational establishments to accommodate all who
wish to learn; the home bound (house wives, the pnysicaily
nanuicapped, etc),; tnose who are too old to return to primary
and/or secondary schools but not too o.d to continue an

EuUcCatlon WII1CH Was edrailer lliterrupiedd,; tie institutionarised

(prisoners, pacients in hospitals; men and women in the army);
those desiring special courses; tnose wno carn not leave their
tamily or aiftord to quit their jobs. foria .yearsor twor oi

speciai trainihg, men and women employea in shops and upon
tarms who can not Leave thelr dalily work to attend school;
those 1n midiite who need to prepare for another occupation;
the working older person desiring to retire to a second
career. Correspondence education 1s for a hundred other
special cases which conventional educational institutions are

not aple to serve.




2.2. Summary of Previous Research Findings

2.2.1 Participation in Correspondence Education

Educators, particularly distance educators use the term
participation in reterence to involvement 1in events,
activities or programmes whose primary purpose is educational,
and thne aqistant students are described as participants
(Kanocz, 1975:172). The predominantly voluntary nature of
participation 1s on€ot the features of distance education
which dirferentiate it from other forms of education (Prosser,
197 0a:31 7 - Exrdos, 19675 - Edstrom; . 1'970) L wThis: “istlnkely =so,
because the participant has a variety of life roles (social
dduties, responsibilities as a working member of a community,
etc) that nave potential for contributing to or detracting
LTom participatirig an -.leapning activities (Axford, 1970

- vl

Edsctrom, 13970, Erdos, 1967). IE a person sees that relevant
Knowieage can be gained rrom distance education programmes,
nesshe wilil participate, and 1f otherwise he/she will not
(AXLOrd, 1dou). Thus, an 1ndividual student’s cdecision to
participate or not, will depend upon whether the sponsoring
agericy 1s ab.e to provide nim/her with opportunities which the
student sees as maxking a contribution toward satistying one or
more oL his/her personal needs.,

ractors wWhicn may be related to an individual'’s
participation can be thought of as two types: Positional or

packgrounda (sociological) factors which refer to the position
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a person occupies in the: social structure; and the
psychological factors which may influence the manner in which
the roles associated with the former positions are performed
(Knox, and Sjorgen, 1962). The former category often used for
describing participation include such familiar variables as
sex, age, family status, educational, occupational and
tinancial background, and place of residence. These are the
positional variables with which this study was concerned. The
psycnological factors include variables such as abilities,
needs, interests, motives, attitudes and anxiety level,
Stuaies dealing with these factors often answer the gquestions

as to the "who" and the "why" of participation.

2.2.2. Participation and Positional Variables

The identirication and description of participants
togecther with the analysis of factors influencing
parcicipation has been a major concern of research in distance
education for many years. The majority of participation
stuaies undertaken in the field of distance education were
mainly concerned with enrollment patterns and description of
the characteristics of the participants. Among the very few
researcn works available dealing with the characteristics of
the participants are included that of; Ansere, 1978; Rekkedal,
19721978~ Escotet’, 1988 ; Kinyanjui 19765 (McInttosh;, 197265
Glatrver’ and Weddel, ' 19%1; Flinck, 19795 ‘tited in" Holmberqg;

1981); Mackenzie, Postgate and Scupham, 1975; Sewart, 1988;
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Kabwasa, 1970; Wedemeyer and James, 1959). These studies
clearly demonstrated that distance education is an extensive
and pervasive activity involving most members of a society, at
several points during their lives. And at the same time, some
individuals and groups were found to be more active
participants than others.

These studies have identified several variables as having
strong relationships with participation, by presenting the
percent participating within each category of the variables
investigated.

Based on these studies, the following variables appear to
be  the most 'consisteritly ' reported fTindings.. Accordingly,
across educational levels, persons with a relatively high
ievel of education participate more than persons who had low
ievei orb education (Mackenzie, Postgate,and Scupham, 1975;
Escotet, 1988; Ansere, 1978, Rekkedal, 1972,.1978; Kinyanjui,
9% Sewart, 1988; Kabwasa, 1970 thacw thexre ks g
curvilinear relationship between participation and age; i.e,
participation rates decline as age increases by decades
(Ansere,: 1978; Kinyanjui; 1975; Escotet, 1988; Keegan, 1988;
Sewart,1988; Mclntosh, Woodley 'and Morrison, 1980);: that
empiojed persons participate to a greater extent than the
unemployed (Ansere, 1978; Rekkedal, 1978; Kinyanjui, 1975;
Sayegh, 1989, Sewart, 1988; Mackenzie, Postgate and Scupham,
1575); persons with high level of income and occupational

status participate more than their respective counter parts
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(Kinyanjui, 1975; Rekkedal, 1978; Ansere, 1978; Holmberq,
1981); that married persons and housewives participate more
than persons who are not married, widowed or separated
(ReéxkKkedal, V92 1978 ; Ansere, 1978; Kinyanjui, 1975
McIntosh, Woodley and Morrison, 1980; Sewart, 1988); that
couples with children participate more than those who have no
children (Ansere, 1978; Kinyanjui, 1975; Rekkedal, 1978;
Mclntosh, Woodley and Morrison, 1988; Sewart, 1988).

Thus, individuals who are well established in family,
social and vocational 1life participate 1n correspondence
education programmes than do, younger individuals who are not
married, living with their parents and often coming directly
from other conventional schools, and having only minor
vocational experience, and having a relatively low level of
education and income (Rekkedal, 1978:37).

The findings on the positional variables of sex, and
piace of residence appear to be inconsistent in the research
studies reported. In developed countries, it was investigated

that across educational ievels, men and women participate at

~about tne same rate (James, and Wedemeyer, 1959; Mackenzie,

Postgate, and Scupham, 1975; Mackenzie, 1971). In less
developed countries, men participate to a greater extent than
Women (Ansere, 1978; Kinyanjui, 1975; Rekkedal, 1978)
Similarly, in industrial and well developed countries,
most students come to the correspondence education programme

rrom towns and urban areas than and/or at the same rate as do,
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the students from rural areas (McIntosh, Woodley and Morrison,
1980; Mackenzie, 1971; Rekkedal, 1978; Kato and Postgate,
1975; Saxe, 1971). On the other hand, in developing countries
the correspondence programme students were found to come
usually from rural areas than from urban areas (Kinyanjui,
1975 ‘Ansere, 1978; Sewart, i 1988 Yeshimebet, 1982 B, Co)

Accoraingly, Mclntosh, Woodley and Morrison (1980) have
commented that, in less developed countries, the barriers to
access - educational, financial and cultural - are formidable
and unlikely to be over come by many, other than the most able

ana motivated ot people from such disadvantaged background.

2.2.3 Motivational Basis of Participation

Motivation 1is a very general term for factors and
conaitions which cause a person to begin an activity and
pursue 1t with vigour and persistence. In everyday terms,
mutivation reters to the "whys"® of behaviour, as abiiity means
the “‘cans”". When we question students’ motivation for
iearning, we assume they can try to learn but ask "Why do
they?", "Why don’t they?", or perhaps, "How can we get them
toz" (€Clarizio, Craig and Mehrens, 1981:278).

Various studies [Ansere, 1978; Lowe, 1975; Prosser, 13970;
{Mclntosh, 1976, Glatter and Weddel, 1971; Flinck, 1979; cited
in. Holmberqg, .1981) ; Rekkedal , '1972; 19785 Axtord, 1970] ‘have

peen carried out in order to investigate into the motivationail

orientations (Objectives for continuing education, and reasons
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students had for choosing the correspondence study method) ot
the correspondence programme students., The findings of these
studies showed that people do differ in their objectives for
undertaking further studies, and the reasons provided by
students for their choice of the study method were also found
to vary depending upon the type and level of the programmes
offered.

Similarly, the findings of studies on the motivational
orientations of the students in other forms of adult and
continuing education, showed that people do differ in their
motivational orientations for undertaking further studies, and
tnat thnere 1s a significant ana positive relationship between
the type of continuing education which the person attends and
hls/fer-primary reasons | 1or participation (Beoshyer, E971:
197 boa BuEgess , 1974 - Dickansen and. Chark, -19/5 sideglian 1S90
bogulah and Moss, 1968; Abebe, 1977; Sheffield, 1962 cited in
Thegvde, 49623192 Garter;: Rerr & Yorx 1962 Morstain: and
smarctc, 1974)

2.2.3.1 Objectives For Continuing Education

Correspondence programmes, operated by institutions of
higher learning are designed for students with degree
objectives or course credits, for professional workers in many
fields, for technicians, for teachers and others who must meet
cerctification requirements, and for those whose purposes are

primari.y cultural (Sayegh, 13989; Wedemeyer, 1571:15)
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Allen, 1971; Mackenzie, Postgate and Scupham, 1975 and
Sewart, 1988 also noted that among the many learning goals of
correspondence study students, the vocational pre-dominate: to
raise, enlarge; update technical or professional
qualifications in order to seek advancement, a better job,
avoid redundancy, gain some new skills created by a
techinological advance. An understanding of one’s own
responsibilities in public affairs, together with the skills
associated with home and family life, are other main areas of
interest for students learning through correspondence.

A Tresporse secured: from 4135 students by = Sloan & and
reported by Childs (1971:231), showed that tne most frequent
reasons for enrolling 1in correspondence education were "to
meet a degree requirement, for personal devslopment and for

certificatiorn purposes.’

Iwo oL  the studies’ (Mclintosh, :1076; ard Elinck, 1979
reviewed by Holmberqg (1981121-22), indicated zaat ‘most ofiche
stuaents seem to be studying to attain compez-ence for better
gobs - or -“similar -qualifications, and/or‘ to be: dearning

oriented, 1.e, seekirnig knowledge for its own sake, where as
reasons like gaining social recognition, escaping daily
routine or personal problems seem to have .ittle to do with

the study motive." Of the reasons given by the open university
students, the younger students stressed educational
gualifications and jobs, where as, reference to the general

widening ol knowledge increased with age.
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On the basis of a study of 309 students who have been
enrolled in the correspondence education programme, offered by
the lnstitute of Adult Education, University of Ghana, Ansere
(1978:14) reports that:

Occupational objectives weighed heaviest on the

students’ decision to take further studies. And

with in the occupational category, career

preparation was the most important, followed by

career change, ana professionali advancement in that

order,
A second 1incentive to study was, according to Ansere’s
investigation, the wish to gain admission into higher
educational institutions. Where as reasons like to gain
respect trom friends and other members of the society, in
order to be of service to society and leadership seemed to
have little to co with the study motive.

Prosser (13970) has also made a similar observation

- — " — Thelr interest 1s to secure the paper—

certiticate and formal qualifications’ which they

can get as supposed keys to employment. - - - Their

objective 1s to get through the course as quickly

as possib.e and pass the reguired examination

(Prosser, '1970:251-252)..

ingenerali, among the many objectives for studying by
correspondence are to be found the desire to prepare for
examinations by whicn professional or vocational
qualifications are to be gained, to further general education
eitner for personal cultural enrichment or for professional
reasons; to taxe a refresher course inorder to overcome
inadeguecies in tne knowledge or skills reguired in one's
vocation (Kabwasa, 13970; Ologunde, 1969; Okach, 1969; Erdos,

1967).
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Theretore, it is -interesting "to note -that a‘ closer
analysis of the educational goals or objectives of the
distance eaucation students for undertaking further studies
seem to lend strong support to Houle'’'s (1960) typologies,
(cited 1n Prosser, 1970:244) concerning adult motivation to

participate 1n educational activities.

2.3.2.2 Why Learn Through Correspondence?

Allen (1971) noted that, man can learn from any well-
organized educational programme, no matter what method is
used. ‘Tnere appear to pe rnio significant differences in
learning when teaching methods are compared by research
psychologists and educators. Childs (1971), after having made
a review of several studies, dealing with the use of different
methods oi instruction, have reported that, "people can, and
do, learn adeguetly well under cthe diiferent methods of
anstruction’ Childs (1971:248)

Perraton (1981) indicated that, it is no doubt true that
some students will prefer one method of instruction over
another, that some subjects or courses of instruction will
lend themselves to one method than another, that some people
will find it more convenient to study by one particular method
or even be iimited to one method which is available, and that
costs of providing instruction by various methods will differ,

nese, then, are the factors a student should be able to

consider winen seiecting the method or metnods of instruction
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Larougti whnich ne will learn (Wedemeyer, 1988), and that the
metnod of teaching 1s simply a reflection of the needs of the
sctudent, the community, and the nature of the subject to be
iearned (Alien, 1S71).

Hence, there are a variety of reasons which likely lead
tne Learner to adapt the correspondence study method.

Harris and Williams (1977) reviewed several studies
dealing with the reasons as to why the students of different
distance teaching institutions have preferred to learn through
the correspondence study method. These authors indicated that,
tne findings of the studies they reviewed suggests that

'ne first group of reasons as to why the students

preterred the correspondence study metnod relate to

the independence of this form of study, i.e, the

respect 1t has for the freedom and autonomy of the

inaiviaual stuaent, it wilil aliow him/her to begin

a course when ever he chooses and to finish it at

fLs convenience, the apsence o f Ssultabie

eaucativnali tacilities for classroom .earning, and

Oossipliic of 1lndiviaual atcencion and help
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it.ese autnorities concluded that, tne reasons given by

udents tor their choice of the corresponaence study method

U
el

are . numerous, -and. not- .all systems . of "distadnce  ‘teaching
institutions serve to meet equally all these reasons.

Triree ot the studies (Mclntosh, 1976; Glatter and Weddel,
1971; and Flinck, 1979) reviewed by Holmperg (1981), showed
tnat majority oi the students chose the correspondence study
mecthod because it was felt easier than other study forms, to
Laciiltate tne planning of the study programme chosen and to

assess the progress made; the predilection of individual work,
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i.e, they prefered studying on their own to studying in a
classroom with other people; the convenience and adaptability
of the method of study, and this was particularly important
tor housewives; tne current or past lack of necessary
facilities for learning; failed to get into or to complete
courses at conventional, face to face teaching institutions;
and that they were being attracted by the innovatory character
of the study form (Holmberg, 1981:21-22).

Rekkedal (1978) also investigated that, in Norway, most
of the students prefered the correspondence study method
pecause of the convenlience and adaptability of the study form,
ana due to the inaccessibility of educational facilities in
their neighbourhood. On the basis of the study of 309
corresponaence students in Ghana, Ansere(1978), observed that
the three dominant reasons for choosing the distance type
study by most ot the stuudents were: ’because correspondence
stuay makes 1t possible for me to earn wniie learning’;
'because correspondence study enables me to study at my own
time and place of convenience’, and ’'because correspondence
study develops my 1initiative for learning’ (Ansere, 1978:14-
16) .

Thus, as was evidenced by the results of the above
studies, the reasons given by most of the students for their
prelLerence of the correspondence study metnod are numerous.
Some chose it because of the freedom and responsibility

innerent 1n 1independent study, others offer as reasons for
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choosing it the fact that distance education allows them to
plan their own study programme, assess their own progress and
establish their own pace of work, and still others, because of
work and family responsibilities distance education is the
only form of education which provides reasonable learning

opportunities for them.

For such students, the possibility of working at their
own time and pace can eliminate the frustrations resulting
from 1ncorporating their Job, family and other social
responsibilities and educational ambitions into a too
exhausting time table of: the conventional face-to-face

teaching institutions.



CHAPTER - THREE

3. DESIGN OF THE STUDY

The main purpose of this study was to investigate into
some characteristics, reasons for participation, -and study
problems of a group of students, namely students who have
been enrolled and pursuing their secondary courses through
the correspondence programme, offered by the Distance
Education Division(DED) of the Department of Adult Education
(D.A.D) in Ethiopia. Based on the nature of the problem
under investigation, the design of this study followed the

procedures of the descriptive survey method of research.

The following section will, therefore, present the
description of : the sources of data and methods and

procedures of data collection.

31 Sources of Data

The sample population for the present study consisted of
560 students who were found to be actively pursuing their
senior secondary courses, through the correspondance proramme,
offered by the Distance Education Division in Ethiopia, until
June, 1992/93 academic year (the time the population for the
present study were selected). During the selection process,
students who had submitted at least one assignment, or

reported to have had contact of any sort with the D.E.D with
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in the duration cf the latter semester of 1992/93 academic
year were taken to be active, and inactive if otherwise.
This was made with the belief that those who ceased to
submit assignments for correction, or failed to contact
the D.E.D for the purposes related to the programme, were
considered to have had either dropped-out and/or dis-
continued. And also, it was though that students who were
found to be active would responsibly furnish the data re-
quired for the success of the study. The 560 active
students were found being scattered throughout the various
administrative recions of the country. Table II shows the
distributiion of the sample population for whom the
questionnaire were distributed and from whom questionnaire

responses were secured.
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TABLE 11
DISTRIBUTICN OF SAMPLE POPULATION BY REGIOM
Questionnaires
Administrative Region
Sent (N?) Returned (N?)

1. Shewa 97 76
2. Addis Ababa 23 52
3. Haraygie 57 33
4. Sidamo 47 26
5. Gamo Gofa 46 33
6. Gojjam 39 &
1+ Arsi 38 o
8. Wollega 37 20
9. Illubabor 29 22
10. Bale 3 29
11. Wollo 21 ' T8
12. Gonder e g
13. Keffa L 29
14. Tigray ik X

Total 569 282

As can. be  seen  from the @above  takF-a, « the cample
population were fcuri being distributgdn ¢ rrothe worious
adininistrativz re~i--s of the founts = 8 S isa 8 cample
population were <c3:‘“zred over vast TETe AR ek ouss the

country,

data in a face-c5=-73%3

situation usin:

it wzs fourd 2o be difficult teo cafdcs: Bhe vomyired
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Limited time and resources avallable. Conseguently, the survey
was carried-out through a questionnaire sent to the 560 active
students through mail. This was accomplisned through the
postal audresses of each 1ndividual sample student, obtained
from Record and Registration section of the office  for
vJlstance kbaucation Division,

vut of the 560 questionnaires sent to students, 382
guestionnaires returned filled in correctly, a response of
68.2 percent. Considering the return rate of questionnaires

aistripbuted through mail, the response was satisfactory.

3.2 Methods and Procedures of Data Collection

As was 1ndicated above, the data gathering instrument
employed ftor the purpose of this study was a questionnaire
sabuavided 1nto Tour csections., Each oi xrie ifour’-sections. of
the questiotnalire were developed for gacaering data concerning
Che uirerenl variabies. une items undier 'eacn section of tne
Juestionnaire were secured  from the literature and were
adgusted gt use Al ter sbeling Wwaildatea ‘withitthel help. of @
group of juages. The Jjudging task was pertformed by six
Masters’ students of the Faculty of Ecucation, Addis Ababa
University. The judges were selected £from the three
bepartments of the FfFaculty. That 1is, each two of them were
selected trom the Departments of, Curriculum and Instruction,
Educational Psychology, and Educational Administration. Prior

to judging, the persons who performed the judging task were
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made clear about the objectives of the study by the
investigator. kach of the six persons selected, performed the
judging task independently in the presence of the
investigator. On the basis ot the collective judgements, items
which were identified to be significant for the problem under
investigation were seiected and usea for the collection of
uata.fy
The variables gathered for the purpose of this study with
part I of the instrument were sex, age, family status,
educational background, occupational background, financial
packground, and place of residence of tne correspondence
students oi the D.E.D. The variables gathered with part II and
III of the instrument were related to the learning objectives
of the students, and reasons as to Why the students chose the
correspondence methoa of study, instead ¢f other forms of
inpstruction.

ifie dast section ol thne-guestionnalre was cesigned to gather
gdata - about ‘the study. problems -of  the: “students; ‘In ‘Ehis
seciLion, tne investigator was interesced to <now about some of
the major difficulties the students found themselves
confronted with while learning through the correspondence
programme, offered by the Distance Educaticn Division. The
students were also asked to suggest the mechanisms through
which the problems they 1dentified cou.d be resolved, and
tnrougnh tnat improvement in the teaching-learning process of

the correspondence programme would be attained. The guestions
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designed to gather data on student reactions were deliberately
made open-ended, to enable them mention as many difficulties
(problems) they came across while learning, together with the
fteasible suggestions they felt were helpful for minimizing the
severity of these problems on the proper operation of the
programme.

I'he questionnaires were sent to the sample students
through mail. Enclosed with in the envelops used for sending
the Qguestionnaire were, pre-paid stamped envelops for
returning the questionnaires. The students were encouraged to
respond to ail items of the questionnaire candidly and to fill
up and return the gquestionnalire as soon as possible. This was
done through a covering letter, written by the investigator,
indicating the purpose and significance of tne study, and that
the aata culliected will be used only for educational purpose.

Besides, on the basis of the request of the investigator
for cooperation, the DED wrote and sent a general covering
letter to each student in the sample by the order of Ato
Getachew Kelemu, Head, Distance Education Division, seeking
the cordial cooperation of the students, to £ill up, and send
back the gquestionnaire as soon as possible.

The responses secured to each item of the questionnaire
were tallied, tabulated and finally the data were expressed
quantitatively on the basis of the number of persons who
repiled to each 1item of the instrument. Accordingly, the

interpretaction of the data analyzed and the conclusion arrived
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at were based on the percentage of responses secured for eacn
1tem of the gquestionnaire.
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the 560 students, who have been enrolled and actively pursuing
their senior secondary courses through the correspondence
programme, offered by D,E.D. in Ethiopia, LUltéLJune 3992793
academic year. The problem was to investigate into some
characteristics, reasons for participation, and reaction
toward the programme of the senior secondary level
correspondence programme students of the
Division. This ‘chapter, therefore, ‘presesnts the results and
discussion of the data collected from 38: o the 560 students
of. the programme,  who correctly filled and returned the

guestionnaires

-

In the analysis of data; the.respornzss ssourea from eaer
sample- ‘studert;” were ‘tailied,  tabulateg; sne i cdescribed: by
Lresenting - the percent: responded  co. teacal T emi g aena
guestionnaire Wwithin  each ' category Oif ohe variables

The guestion as to who the corresgpcncence students are
can be more directly answered by reference to their bio-
graphical and sccio-economic characteristics, such as, their
seX, Y age, marital - status, ‘‘number  c¢f ‘children, = their

educational, occupational, financial aczgrounds and




residential areas of the students. The presentation of results
f and discussion of the study will, therefore, begin by looking
at these characteristics,.

4.1.1. Sex of the Students

——

The following table presents the sex distribution of the

students.

} TABLE III
P STRIBUTION OF T SE
Sex Number -;ércentage
Male 3112 81T
Female 70 “”M"-;8.3
 Total 382 o P00 00
- ; As can be observed from Table III above, only about 18

percent-of the/ students were female; the Temaining majority

0

{(about 82 percent) were male. This shows <that the female

C

students are grossly under represented in the population of
correspondence students in the senior secondary level courses,
offered by the Distance education Division in the country.

In the studies conducted in some African and Scandnevian
countries about correspondence students, similar results were
reported. In Ghana, for instance, Ansere (1978), investigated
that 92 percent of the 309 correspondence students he studied
were male and the remaining 8 percent were female.

The survey conducted in Kenya in 1968 about the

correspondence course unit students, as has been reported by
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Kinyanjui (1975), revealed that 97 percent of them were male,
and 3 percent were female. Similarly, in his study of the
correspondence students in Norway at NKI, Rekkedal (1978),
reported, that the student body consisted particularly of men
only, 2 percent being women.

On the contrary, in the study conducted by James and
Wedemeyer (1959), about correspondence students engaged in
high school courses in Winconsin, United States of America, it
was discovered that the ratio between the male and female
students was evenly balanced.

Perhaps, not So many women participate in  the
correspondence programme, offered by the Distance Education
Division, because the courses that are made available do not

suit their needs. Thus, in order to encourage more women; to

t
1]
-~
®
yo}
7]
Lo
ct
‘.J

in the correspondence educaticon .programme, the

organizers should include courses that appeal to women.

O

4.1:.2. Age of the students

Table IV illustrates the way in which the students were
distributed according to age. In order to know the variation
that exists among the students, the data on age have been

cross tabulated with the data on sex.
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IS e o e e e o = B
Age l Number | |
Group [ e e Percentage , Cumulative
| Male Female Total | , Percentage
below 20 7 9 } 26 { 6.8 } 6.8
el ; LA S N T R A s | 28 SRR K s ol
20-30 | 187 : 47 : 2387 N Pe i 68.1
31-40 ]’ 98 : 14 : 112 ; 2565 97.4
! ‘ : =
above 40 : 10 : - } 10 : 2.6 | 100.0
l
Total 312 70 } 382 % 100.0 : e

The bulk of correspondence students, that is about 97
percent fell below 40 years of age, with only about 3 percent
falling above age 40. And among the students who were aged
below 40 years, the highest concentration was 1in the age
bracket of between: 20 and 30 years. These numbered 234
students and represented nearly twec-thirds of the sample.

The.  £inding. that arises ~fron these datia  lisusthat the
senior secondary level correspondence course students of the
D.E.,B. in Ethiopia are a relatively young adults, But the
female students were younger than their male counter-parts,
the respective proportions being 67 and 60 percents. There was
no female students who was older than 40 years cof age, where
as there were 10 male students who passed that age. The
conclusion to be derived from this data is that, the
correspondence students of the D,E.D. are concentrated neither
in the oldest age group (above 40), nor in the youngest age

group (below 20), but rather in the middle age group, i.e,
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between 20 and 40 years of age.
The age structure of the correspondence students of the
Distance Education Division in Ethiopia, as the evidence
shows, corresponds with the age structure of the

correspondence students elsewhere in the world.

The study conducted about correspondence students in
Norway, for instance, seemed to tally with the findings of
this study. In that study, Rekkedal (1972), reported that the
students were concentrated in the age group 20-24, with two-
thirds of the students being in their twenties as was
virtually the case with the secondary level correspondence
students in Ethiopia.

There was a parallel situation in the United States of

ct

America. In their research about correspcndence students in

r

\
al

t country in 1959, James and Wedemeyer [(1959), discovered

o

hat the majority of

ct

years of age and no older than 35 years of age. McIntcsh and
Others (1980), reported that about 80 percent of the Open
University students of United Kingdom were under 30 years of
age. Keegan (1988) also reported that only 12 percent of the
Athabasca students, and 16 percent of the UNED, Spain distance
students were over 40 years of age in 1981 the remaining being
under 40.

In his study of correspondence students in Ghana, Ansere

(1978) investigated that an overwhelming majority ‘of the
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students, i.e; 95 percent fell between the late teens and
early fourties age group. Among the students who were aged
between 14 and 43, the highest concentration was in the age
bracket of under 30 years.

Thus, whether in developed societies or undeveloped
societies, correspondence students tencd to be young adults.,

All this fits the sociological picture of what is known
generally about adult students, at different stages of their
lives. Adults are  generally known to be -eager i about
educational activities from their late teens until their late
thirties, or atmost, until their early fourties (Lowe, 1975).

Perhaps, the specific reason for the preponderance of the
young adult in the correspondence education programme, offered
by the Distance Education Division 'can be fournd in the type of

courses offered. The DED cffers senior secondary level courses

3

which are designed a5 to provide an alternative Jlearrin

o

oppertunities for persons who, for various rsasons have been
unable to attend regular classes in the conver.tional secondary
schools., These courses were originally prepared for students

of formal secondary schools who are, with in the normal age

group for secondary level education.

4.1.3 Marital Status of the Students

How many of the students were married ancd how many were
unmarried? Among those who were unmarried, how many were

single (i.e, not having ever married), separzted or divorced?
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Table V answers the gquestion.

Sex Married

: : Single I Separated/: Total
l | | divorced |
i i L
Male ‘ 254 } S0 : 8 % 312
! . !
Female : 42 ' 24 : 4 : 7.0
Total { 296 { 74 : 12 : 382
—_— e
Percent : e MR 19.4 : 3.1 1100.0

As can be seen from the above table, most of the students

were married. Close to 78 percent of them were married,

ct

leaving about 22 percent of them in the unmarried category.
That is to say, out of every five students, four of them were
married,

This finding is to be expected, considering that most of
the students (93.2 percent) were over 19 years of age, and,
therefore, were old enough to marry. Another interesting fact
is that the 1larger proportion of the male students were
married as compared to the female students. The respective
proportions being 81.4 percernt and 60 percent. Ofcourse, one
would have expected a much larger proportion of the female
students to be married than were actually married, because in

Ethiopia women generally marry earlier than men.
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4.1.4 Number of Children of the Students

Students were asked whether or not they had children. The
significance of this question 1is, that it helps to know
something about the conditions under which the students live
and study. Correspondence students, being persons who study at
home, the number of children living with them in the home will
have great impact on their 1learning activity. Table VI

provides the data on the number of children students had.

| — g
| i |
Category ‘ i s Total | Percent
|  Male | Female i j
ey e e e B o Theines
No children ‘ 66 ! 31 : 97 | 2504
3 ST att Wl S TR e i e L ,
i-3 children | 208 | 35 . 243 | 63.6
. e = i e e
£ and above i 38 . & &2 i 151 -0
Total SR 0 S e R , 3827 [0 108%8

As was revealed by the data in Table VI, about one-fourth
of the students (25.4 percent) had no children. And among the
students who had children, the large majority had few rather
than many children. Out of a total of 285 students who had
children, 243 students (85.3 percent) had one to three
children, and the remaining 42 students: (14.7 percent) had
four or more children. 1t appears that increasing family

responsibilities are associated with increased participation,
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possibly because the demands of a larger family on a limited
income may lead some persons to use the advantages of
available educational opportunities for upgrading themselves
in an attempt to increase their earning capacity.

4.1.5 Educational Background of the Students

The following Table shows the educational background of
the correspondence students, i.e.; the level of schooling
completed by the students before joining the correspondence
education programme, offered by the Distance Education

Division.

mearv_— YT &
LEVEL O R { L COMPT
Level of Education: Number f
completed e — o Percent
Male Feﬁale( Both
: : i~ sexes™
Grade 8 59 300 i b gl NGBS
L e i . e TR 2 IS AS s A
Grade 9 . 42 i 9 | 51 | 18,2
it et it S e R s e sl S et
Grade 10 o Fapkd g viian niaiie
5 g B TR S LR e ae ol
Grade 11 s g0 Be e e g
Grade 12 } 25 : 5 : 30 { 78
SN ETI e A,
Total : 312 | 70 : 382 } 100.0

As can be observed in Table VII, majority of the students
were concentrated in the category of complete the lower senior
secondary level schooling while joining the programme, i.e;

they joined the correspondence programme after having had a
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minimum of 10 grades of schooling and above. These constituted
about 65 percent of the students, and among these group, those
who had completed 10 grades of schooling were larger in number
than the other groups, followed by those who had completed 11
grades of schooling prior to joining the programme.

From these data, itiganT i beliconcluded: that; £he
correspondence programme students of the Distance Education
Division are dominantly, those who, have had completed their
lower senior secondary level schooling.

In relation to the findings of this study, Mackenzie,

A

1975:45) have noted that "the higher

wm

Postgate, and Scupham

-~

the level of formal education, the more positive beccmes the

attitude toward continuing education and the greater the

capacity for it" Quoting Jonstone and Rivera (1965), Knowles
(1380) explained the effect of previous formal education on
\ J =

L
r

feipdtions in- any form  of .adult education, i1epcliuding

3
v

pondence education. 'He: noted, .that the annual racte of

€l
O
8
H
(1)
5]

participation was 6 percent among those with only a grade
school education, 20 percent among those who completed high
school, and 38 percent among those who had been to college.
This finding is not surprising, since in order to learn
by the correspondence study method, the student has to have
certain functional capabilities. These, according to
Mackenzie, Postgate, and Scupham (1975) include the skills of
purposive reading, of self-expression in writing, and of self-

crganization. Students who left full time education early are
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unlikely to possess these to a high degree, nor is their
subsequent work experience to have developed them. Similarly,
Ansere, 1978; Edstrom, 1970; Kabwasa, 1970 have also observed
that those with more education to be persistent in attendance.

It is, ofcourse, not surprising to see persons with
incomplete senior secondary education enroled in the
programme, because such students would want to utilize the
correspondence programme to complete the courses., But, one may
be surprised to see persons who have acquired complete

secondary education engaged in a correspondence programme

cr

meant for secondary education. The explanation is that, such
persons take the correspondence programme in order to improve
upon the grades they have already obtained in the formal so as
to. jein higher educational institutions.

Regarding the different sex groups, 1f is noticed that
the female students Jjoined the correspondence programme with
& slightly 1lower educational backgrournc  than their male
counter parts. The respective proportions teing 44.2 percent
and 33.4 percent, This shows, the male students entered the

programme with a relatively higher educaticnal background than

the female students.

4.1.6 Occupational Background of the Students

Tables VIII and IX show the data on the occupational

background of the students.

TABLE VIII



: Number : :
Employment status‘ e Lo Total ‘ Percent
| Ma;e ‘ Female l
i U SR e ] S A e A Rkt i b3 e
Employed : 278 | 28 _ 306 | 80.1
Unemployed } 34 : 19 1 53 ] 139
Housew1ves : - .: 2.3 , 23 ; 6.0
e TR ELS e I e e
Total ; 312 ! 70 382 | 100.0

The data on the employment status of the students
indicated that an overwhelming majority of them were gainfully
employed while learning by correspondence. Out of the total of
382 students, 306 (80.1 percent) were employed, and 13.9
percent of the students declared themselves unemployed, while
the remaining 6 percent of the students were housewives. A
greater proportion of the male studerntcs were gainfully

nployed than the proportion of the femals students who were

({1}
3

so, employed. The respective proportions wsre 83.1 percent and
40 percent.
The results. of this. study,. seemingly confirms the

findings of the studies reviewed by Becck (1980). In the
studies reviewed by Bock (1980) it was investigated that the
less advantaged individuals, especially the unemployed tend to
possess the characteristic associated with low participation
rate. Bock (1980) noted that when a low s=nse of educational
efficacy is combined with low self-confidence, it is not

surprising that participation rates are sc much lower for the
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unemployed disadvantaged than for middle class individuals.

After having found how many of the students were in or
out of employment, it was necessary to inquire further into
what types of occupation those who were employed were in, and
what things the unemployed were doing.

Thirty .(56.5 percent) of the unemployed students were
students in the formal schools. These may be those students
who might have felt, it would be to their advantage to combine
a correspondence course with class room learning. This is
guite permissible not only in Ethiopia, but elsewhere in the
world. In Ghana, for instance, Ansere (1978) investigated that
about 20 percent of the correspondence students he studied
were also students in the formal school system.

Nine (about 17 percent) of the unemployed correspondence

students were farmers, ‘ten (18.8 percent) were daily
labourers, and the remaining four (7.6 percent) students have
declared themselves to be full time home servants. And 23 (6

percent) of the students were full-time housewives,

Thus, the employed persons participate to a greater
extent than do housewives and the unemployed, in the senior
secondary level correspondence courses, offered by D.E.D.

The employed students were distributed among the

following occupations as follows:
g P
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TABLE IX
: Number : 1
Occupational category [ o Total | Percent
| Male 'Female‘ |
Health workers IERCTER R T ReET T T
Teachers : 68 : e P O 2269
L ey S L AN R A | i
Armed forces i ' | ;
(Police & Military) I 50 i 3 i 51 ' 16.7
e e s |
Clerical/sexrvice : 30 } 7 ‘ 37 : 121
=t
Technical/Mechanical ; 18 3 4 i 22 : LR
T 15 i
Managerial/administrative | 20 T - R 21 : 6.8
B e R e L e S B S~ e
Total Lo ae 28 306 |, 100.0

As can be seen from the data in Table IX, a relatively

large number of the employed correspondence students were

o

concentrated in the occupational categories of health workers

0

({4
o
ol
V]

@]

(343 ‘percent), tedchexrs: (229 per =< Ju rmed foxces (2647

percent), and clerical/service workers (12,1 percent) in that
order. These constituted 86 percent of the total sample of the
employed corresponcdence students.

A greater proportion of the female students were in the
occupational category of health service than any other
occupation, representing 46.4 percent of the female students
who were reported to have been employed while learning by
correspondence. The findings of the data regarding the primary

occupational backgrocund of the correspondence students of the

D.E.D seem to partially support what was generally known about
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the occupational distribution of the correspondence students
as were reported by Yeshimebet (1982 E.C.), and Flinck, R, and
A W BEkinck (1989) .- According to:.Yeshimebet (1982 EC. ), - of
the total enrolment at the D,E.D. 31.6 percent were military
personnel and 27.4 percent were teachers. While Flinck, R. and
A.W. Flinck (1989) reported that 45 percent of the total
enrolment at the D.E.D were primary school teachers. In both
cases, it was indicated that teachers represent either the
largest or the second largest occupational group of the D.E.D.
students. The findings of this study also revealed that
teachers represent the second largest occupational group of
the correspondence students. This might be ascribed to the
minimum amount of money the primary school teachers are

required to pay for the correspondence courses. According to

O
1
O

(1982:9) , an elementary school teacher whe is eligible for

tion in the programme. for upgrading trdquaiified

= agel e

e
o
)

U

3

) 34

a1

y school teachers through distance sducation will pay

fn

e

1)

3

-

(¢1]

y birr 2 per subject and a registration fee of one birr,

(=

on
i.e; eleven® birr per grade 1level for £five subjects, 1in
contrast to a charge of birr 143.00 per year for five subjects
at a grade 1level required from other students of the
programme.

It is interesting to note, that 51 of the employed
students were members of the armed force (police and military
personnel). This number 1is very low in comparison to the

findings reported by Yeshimebet (1982 E.C) in which 31.6
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percent of the D.E.D. students were military personnel, and in
comparison to the situation in the United States of America
where tens and thousands of correspondence students are
members of the Armed Forces. In fact, it was to satisfy the
felt needs of the Armed Forces personnel for further education
that the United States Armed Forces Institute (USAFI) was
established in 1942 (Brothers, 1971).

If the occupational categories of health, teaching,
clerical/service, and managerial/administrative are regarded
as white collar occupations, and the remaining categories as
blue-collar occupations, then the majority of the employed
correspondence students are workers in white <collar
occupations, while a small number of them were workers in a
blue-collar occupations. The proportions were 75.1 percent for

the former and 23.9 . percent: for the latter.

4.1.7 Financial Background of the Students

Participation in any educational activity depends not
only on the possession of a reasonable level of intelligence
and learning skills, but also, in a more practical sense, on
the ability to bear the financial encumbrances involved. The
D.E.D. being subsidized by the Ministry of Education, and
being a non-profit making organization, was established to
serve those persons who are interested to receive their
education through the correspondence programme with a minimum

payment (DED 1982). The motive being so, the Division charges
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birr 28.60 per subject at a grade level. And in order to pass
from grade-to-grade the student must take a minimum of five
subjects (Amharic, English, Mathematics, and any other two
subjects). Thus, in order to take the required subjects at a
garde level, the correspondence student has to pay birr
143.00. If we add the same amount of money for books and
stationery, the student has something like birr 246.00 to pay.
And the institution expects the students to complete the
payment within the first semester (DED 1982). This is by no
means a light burden considering the financial position of the
average student, and the economic hardships being experienced
by most Ethiopians.

For this reason, the investigator inguired 1into the
monthly income of the students together with the sources from
which - the 'students obtain funds to finance their courses,
Tables X and XI present results of the data on monthly income

of the students and sources of funding for the courses.
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i
Monthly income : Number | :
An-birr ($) == ' ]Sexes , Percent
| Male IFemale . i
No income 14 42 56 ‘ 14,7
_“5A$105 i : e
T | B l 4 n i) "
| 7!
$106-$250 : 182 21 ' 203 | oy
‘ 1 T
$251-$500 } 8 o & 74 ‘ T18 i 30,9
| T T T
above $500 | 5 | - | 5 I L
T I 1
Total ‘ 312 : 70 i amz ) 100.0

On the basis of the data yielded by this study, about 15

percent of the students had no monthly incomes. Seventy five

kg percent of these students were female ancd the remaining 25

= percent ! were 'male. .‘These . students ymignht  be  those;  who;
P -

declared themselves to have been not emplcyed., Thus, since

about 20 percent of the students, including the  housewives

were in the status of ‘the unemployed category, these group
have no regular monthly income,

Persons with monthly incomes of between $106 and $250
constituted 53.1 percent of the total sample. The second
largest group of the students were those with monthly incomes
of between $250 and $500., The students with monthly incomes of
above $500 were under represented in the population of the
correspondence students. And those students with monthly

incomes of between $0 and $105 were totally non-existent.
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The under representation of students within this income
category might have been due to the fact that they could not

afford to pay for the courses.

- LE T

i T | 5 i
: Number IBoth l
Source of funding ‘ | sexes | percent
| Male | Female i |
5 ' T
Own 1income : 296 : 30 : 326 | 855
| 1
Spouse ‘ 2 : 25 i 27 : Zok
I T
Parent : 8 : 14 ' 22 ' S8
| | 1 |
Employer | 6 ' 1 t 7 | 108
{ i i i R
Total t 3B 0 382, 100.0

An overwhelming majority of the students pay for the

courses from their own resources, the proportion being 85.3

{ 4]

percent. This. ‘might be: cdue . *to the fact tnat most of jthe

students were gainfully employed and were earning incomes

uy

regularly. Consequently, they likely use some of their monthly
income to finance their ccrrespondence courses.

A smaller proportion (13.7 percent) pay for the courses
from sources outside of themselves. Among the outside sources,
spouses were the greatest providers cof financial assistance.
Relatively very 1little came from parents, and resort to
employers was very limited,.

It is interesting to note that there were 27 students (2

male and 25 female) who obtained funds from their marital
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. partner to pay for the courses. It seems curious that the two
male students obtained funds from their wives for the course,
because in Ethiopia most men consider it out of place to
depend on their wives for financial support. For the female
students, the second largest source from which they secured

funds for the courses was their spouse This 1is to be

4]
»

expected, because in Ethiopia, women normally depend on their
husbands for financial and other support. This finding is
quite interesting in that, the husband or wife who is
supportive of education seems to act as an encouragement to
the < spouse to <continue his/her education. One of  the
observations made by Houle (1960) as cited 1in Axford,
(1969:80) in his study of adult learners is that, no matter
« how intensely an individual may desire to learn, he or sh
usually does not do 50 actively, if the marriage partaer has

ne iearning accivi

ot

an objection to

men

O
1

noted. ' that encourag
further education is a factor influencing participation of an
individual in educational activities.

4.1.8 Residential Area of the Students/Sex

Table XII presents the distribution of the students by

area of residence,
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Ple2:
- e
UTION OF ENTES REA OF RESIDENC
: Number :
< | |
Place of Residence ' i e G Percent
' Male IF‘emale Both Sexesi
e e Gl R e ST P S i A Sl ) i SN
Town L 180 : i | 44.8
S 15 : e — o o
Country side e i 29 : 211 x5
‘ SNV i T s _..'_
Total | 312 I 70 : x82 100.0

A ‘relatively ilarge number . of the iscudents .(about 55

towns (urban areas) while 1learning by cerrespondence. The

findings of this study seemingly supports the findings of the

e studies reported by Kinyanijui (1975) and Anssre (1978). These

On the other hand, Rekkedal (1978}, irn his study about
correspondence students in Norway, at NKI, investigated that
correspondence students often come from urban (towns and
industrial) areas where traditional educaticnal opportunities
were offered. He concluded, that geograpnical reascns do not
seem to be of major importance for arn individual student'’'s
participation in the correspondence education programmes.

In the Ethiopian case, however, it 1z not surprising, if
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the majority of the correspondence students respond that they
live in rural areas than in towns, because for one thing, as
the population of Ethiopia itself is largely a rural resident.
Rather, what 1is likely surprising is that despite the less
access to information that persons in the country side had,
about the availability of educational oppcrtunities, offered
by the D.E.D., they represented a relatively larger proportion
of the correspondence programme students in the country.

Another reason that might have accounted for a larger
proportion of correspondence students in rural areas than in
urban (towns) areas, is that an overwheIming majority of the
students were gainfully employed (Table VIIZ), and that health
workers and teachers who formed the larger proportion of
correspondence students of the D.E.,D (Table IX) were
themselves located mostly in rural areas,

4.2, Reasons For Learning By the Correspondence Method

In the preceding section, attemgt has been made to
describe some characteristics of the correspondence programme
students of the Distance Education Division in Ethiopia. In
relation to this, Sidhu’s (1984) statement is worthwhile
quoting. According to Sidhu (1984:283), "Zne desires to know
not merely that the sun rises regularly in the east, but why
it rises in the east and why it is likel;y to do so for some
time to come. It is not merely that certain phenomena behave

in certain observed uniform ways, but why they behave as they
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do is also to be known". Thus, by analogy, after having known
who the correspondence students of the Distance Education are,
it is necessary to investigate into the motives behind their
learning, and reasons the students had for their choice of the
correspondence study method. The following sections describe
these aspects of the correspondence students in Ethiopia.

4.2.1 The Educational Goals of the Students

In order to know the students’ objectives (motives) for
undertaking further studies, the investigator provided a list
of items which were indicative of the possible motives of the
students for learning. When answering this gquestion, the
students were given the opportunity to choose from among the
several alternatives provided, the one’s which they believe
were indicative of their real objectives (motives) for

- -
1

ilearning. The students were als¢
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objectives for learning, if what satisfies their taste was not
included in the 1list of items. As was expected, each
respondent selected more than one reason as their motives for
learning. Consequently, the total sum of responses exceeded
the total sample, and the sum of percentages exceeded 100.
Tables, XIII and XIV present the results of the data on

students’ objectives for learning.



TABLE X1V

OBJECTIVES FOR LEARNING AS RELATED TO SEX, AGE, AND LEVEL
OF SCHOOLING COMFLETED

(Percent with in each group)

| )
}Sex : Age i level of education
Objectives . I i completed
:Hale irel11;1less }20-304];1-40 zaboveza T79 10 11: 12
| ' lthdn 20] i ' 40 | i !
s : | | | | i 1 i i I
] | | | | ! | ! i |
interaction i1°'3 | 5.7 i 15.4 | 11.5. 6.3 s iza 9‘13 7111 5 { 2.0i 20.0
] ] = 2 T Tk T o ] i
Mrrice o [ i i | 1 l R | l
society ‘12A8 | 12:9 i 34.6 i 12.0§ 9.8 fi i17'3'13'7522'1 | 6‘1l =
| i} | 1 | i i i i | 1)
Professional | i i ' l | : I i i i
} i
promotion i27.4 | 31.4 i 339 i 33 8’ 43 8 | - 127'0'5‘ 9.45.1 i 14.31 -
) L
- . i i i i i T i T i i i
g st ¢ i b i | f | i i i | |
advancement 8.6 i:.,n l 115 | 10.3; 7.1 | e {1 i 1 & U e (s 200 Tl R I
5 A ] | [ i i i ] ] i }
R self esteem i | i | i | ] i i i
& configence (is.9 | 21.4 | 7.7 | 22,77 20,8 o oo l0nd 185,270 a1 o -
3 i - 1 I ] ] ] I T i I ] i
a s | f e g2 T e AOEE N | i
acceprance 132.1 l DT ARy B T i 3333 a1 T 1200644 3148571 ¢ i17:8: 1=
S i 1 i i 1 i ] ] . ]
it i ] o Tng o | i S g S o
examination 143.9 | 3u.U |, 50.0 i 50 u‘ 43 BI - S8 3Bl 7 60 075 17303 ‘ou 0
: ] 1 ] H | 1 i i i | H
PRENLS i i esisrd i | | i | i
emp loyment |24,4 ' 24.3 i 5757 i 19,7| 15.1i -i38 3:3. 4i23'0 | Z.Ol -
ch 53 ] 1 | 1 1 1 il i =] i i
anging | | | | i | i ik | |
Profession l41.4 | 32.8 | 11.4 | 39.7| AB.ZI 10.0.44.4‘>6.9‘48.4 i 20.4‘ -
AT R T ] | I '
Certification ‘65.7 74.3 5359 68.8| 70.5 - ‘90.1|88.2|81.7 { 24.5 -
= : i
Educational ; | I } : : ; :
supplelentationl 1.6 | l.ll - 1.7‘ 3.6 - ‘2.5 i 3.9| 33 g 6.7
R, 1 ] I i ‘ | ]
Total number | | | i | } } ‘
(N=382) I 312 l 70 l 26 23‘. 112 10 l81 t51 ‘122 l 98 I 30

Judging by the number of students who chose particular

objectives or by the 1trequencies with which particular
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objectives were cnosen, 67.3 percent oif tne students responded
tnat they study in order to gain an officially recognized
certificate. 1his alternative was more frequent among students
of tne ditterent gJgrade levels, other than those who had
compietea their senior secondary level education. It is also
more frequent among students witnh in the age groups of between
20 and 40 years. This is not surprising, since the certificate
issued by the Distance Education Division 1is officially
recognized by the Ministry of Education, as of equal value
witnh that of the formal school systems (DED, 1982). The
expianation 1s that, the Distance Education Division 1is part
and parcel of the Ministry of Education. Its courses are based
on the current curriculum and prescribed text-books of the
Ministry, with slight modifications. Tnerefore, as has been
described by: the DED ((1982:17) +a student who stuccessfully
passea the eignta grade Naticnal Examination or one of the
S¢10r seconaary grade levels, can enroi tor correspondence
courses given at a grade level he is entitled to join, in thne
rormai schools; and aiso, a student wno has successfully
completed a certain grade leQel witn a minimum of five
supjects, througn correspondence can join the equivalent grade
level in the formal school system,

About 36 percent of the students responded that they
learn 1inorader to pass examinations, This alternative was
chosen by students across the different dgrade 1levels,

including those who had completed their senior secondary level
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education. These group of students might be those, who, had
been tailures 1in the examinations of the formal school
systems, and were learning in order to improve upon the grades
they aiready had, so as to joln the next ladder of education,
pe 1t post-secondary educational institutions, or the
immediate next grade level of schooling to what they were in.
Or as has been revealed by the data on the occupational
background of the students, majority of them were health
workers, teachers, armed forces, clerical/service workers.
inese individuals might have been learning in order to acquire
higher academic qualifications through the Ethiopian School
leaving Certificate Examination, so as to leave their present
jobs for the university or take jobs in other sectors of the
economy where thelr superior academic qualifications give them
better conditions of service and/or enable them earn better
incomes. May be also, hilis/her employers expect nim/her to
undertake further studies, or the individual 1is fearful of
becoming stale.

On the other hand, a relatively large proportion of the
students (about 58 percent) responded that they are learning
witn the desire to secure employment. These students might be
those, who reported to have been students in the formal
schoois, and/or those persons who had not been employed.
According to Prosser (19/0), the major characteristic of these
group (the unemployed), is frustration, tempered by a thirst

tor more learning. ¥he main causes of this frustration include



unemployment,

ln general, apart from using correspondence courses for
certification purposes, the students were studying inorder to
pass grade Jlevel or E.S.L.C.E, examinations so, as to be
admitted into higher educational institutions, for securing
employment, to secure professional advancement, and inorder to
change from present employment to a different one. They also
desired to use 1t in order to get respect from their peer
groups and other members of a society.

Nevertheless, the students seemed to be reluctant to
choose such objectives as knowledge advancement, supplement
tor the 1nadequate previous formal education, and to be of

service to society.

£ 9 Reasons For Choosing The Correspondence Study
Method Instead of Other Forms Of Instruction

I'ne Distance Education Division of the Department of
Adult Education is charged with the responsibility of helping
those persons, who, for various reasons have been unable to
continue their education 1in the formal school systems, by
offering the senior secondary courses through correspondence
(DED, 1982).

In order to know exactly what these circumstances were,
the investigator asked the respondents as to why they chose to
study by the correspondence method, instead of other forms of

instruction. As was done 1in the previous gquestion, the
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students were instructed to select and indicate from among the
many reasons provided, the one’s that led them to adapt this
form of study. In addition to the list of possible reasons
provided, tne respondents were given an opportunity to state
their own reasons, for their choice of the study form, if what
suits their taste was not included. Besides, the respondents
were also given an opportunity to select as many reasons as
possible provided that the students believe it 1is the real
cause behind his/her choice of the study form. Table XV,

furnishes the data.




! T
Reasons Numper  Percent of
' (total
| ‘sample
‘ | (N=382)
Lal e 2 ; L
Deterred by the nature of my job from \ |
attending classes regularly ‘ 21951009758
; ; ] 1 [
Because of the opportunity it provides | |
to study in my own time and at my own ‘ ,
pace ‘ 187 |, 48.9
1 T
i1t enables me to earn while learning l 167 | 43.9
¢ . | . r
Because 1 prefer to study 1n my own : /6 j 19.9
£ : : ' t
inorder to comply with the wishes of | |
other people who have influence in life | 74 g L A
= . ! i
Deterred from attending classes because | |
of age and/or higher social position { 7o Feds T O e s
. « e ' i
Because oi the opportunity it provides i
to iearn subjects of my own choice | 59 ge. ool
pecause of the 1naccessible educational ’
facilities 1n the area ofi my residenc :
o1 pazeace ol work . 43 3L
Betause it enablesime toiget . Tid of ; {
physical contfrontations : 41 : 0.7
| \
psecause physical disabiilties nindered i ;
me rrom attending classes 3 Lrd

As can be seen trom the data in Table XV, tne predominant
Leason as to wny the students preierred the correspondence
study method is that due to the nature of work (job) they were
engage«:. 1in, - tney were impeded from actending classes
regularly, be it on part-time or full-time basis. This finding

satisfies one of the general purposes of tne correspondence
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instruction, ‘which according to Allen (1971:87), is that it
appeals to people who have a desire to learn, but who, are
unable to enjoy the luxury of "going away" to school, leaving
a job and shedding personal and financial responsibilities.

The second and third reasons chosen according to the
students preterence were ‘'because of the opportunity it
provides to study in my own time and at my own pace.," (48.9

percent), and ‘because it ‘enables me ' to earn and learn
simuitaneously" (43.7 percent).

11 as we saw 1n our previous discussion (see Table VI1i),
an overwhelming majority of the students were gainfuliy
employed, then 1t is logical to reason tnat the same students
would prefer to study by the correspondence method, because
they coula hold their jobs while Iearning. These students may
usually have considerable professional, sociali and tamily
commitments whnich make 1t unreasonable to expect them to give
first priority to their studies, Instead, they want to adapt
their study to their living and working conditions. Thus, it
might be due to these practical reasons, that these students
preferred, the correspondence method of study, as it gives
them the freedom to pace their studies as they can and want
to. The finding of this study seem to confirm, what Beardsley
(1975:131) wrote about the needs of adult students. He said:

The adult needs to: irntegrate his studies freely

with his everyday working and socliai activitles; he

rieeds a: very - tlexible ' means. of gaining . new

knowledge and skills; one, which allows him to
study at a time and piace of his own choosing.
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About 20 percent of the students provided as reasons for
their choice of the correspondence study method, the fact,
that they were attracted by the opportunity it provides to
study independently. The explanation is that, the
correspondence programme students of Distance Education
Division, recognize the fact that studying independently
develops initiatives for 1learning and by implication,
maturity. In relation to this, Harper (1971:12) noted, that
the correspondence student, given all necessary assistance,
but compelled to obtain everything else for himself, or write
out his questions and wait for the written answers is led to
investigate, to be independent in his study and to have
contidence in the results of his own investigation, which the
student who has constant recourse to his instructor does not

fiave.

¢

Moreover, the correspondence ecucatiorn programme, offered

1

by Distance education Division, seemingiy embraces a social

(

objective, 1.e; to educate older people and those who do not
have an opportunity to educate themselves in a formal school
systems, because of their higher social responsibilities and
positions. In addition to this, as was revealed by the data on
student characteristics, majority of the students were
married, had children, and that some of them were found to
nave been supported by tneir spouses to finance the courses.
Tnese students, might have been obliged to obey the wishes of

their marital partners or families to 1learn by the
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correspondence method.

About fifteen percent of the students had chosen the
correspondence study method, because of the freedom it allows
to learn subjects of one’s own choice. The explanation is that
in contrast to the formal school systems, where students are
required to learn a relatively large number of subjects, with
in each grade level of the senior secondary schools, the
number of subjects to be studied by the correspondence
students of the Distance Education Division depends up on
theilir prescribed learning goals.

That is, 1f the objective of the correspondence student
is "to pass from grade to grade, he/she must take a minimum of
fave: subjects™, “(.DED,: 1982+7 ). And =i1f it is for ‘the purposes
of revision or enlightment, the student can register for a
course or courses of grade levels ne has already passed in the
conventional secondary schools or Ior courses of eguivaient

s

grade tevel de. ‘iPs.centatled . teo cin the tformal secondary
schools ™, (DED; 98217 =18,

About eleven percent of the students had chosen the
correspondence study method because of the inaccessibility of
class room teacning facilities be it, on part-time or full-
time basis, in areas of their residence, and/or place of work.
This finding seem to justify what was ones stated in the
“Forward" section of the General Information Bullietin, DED

(1982), by Ato Girma Gebeyehu 71e then, Head of the Distance

baucation Divisiovw in Ethiop.2e4 aduic students haa .. sctay
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. away from their families and friends, and had to suspend their
work 1n order to pursue their education in conventional
secondary schools. In fact, the only few lucky and able ones
could afford to attend these formal schools.". Thus, the
choice of this reason by the students is logical and clearly
demonstrates the contribution made by the correspondence
programme, offered by the Distance Education Division in
neiping tnose persons who, couid not, otherwise receive the
education they desired because of the absence of suitable oral
tultion, 1in the face-to-face situation.

The last of the least important reasons according to the
students preference, mignt have been given by students, who,
were physically incapacitated in one way or another. Inspite

e ol tne smail numpber of students who chose it (1.3 percent),
this reason was 1important to learners wno were toQill or
Pecplewtosattendsregalar classgs:

4.3 Reaction of The Students Towards The Correspondence
Programme

The- -students  were 'asked;: to  pin & pointi “the Ssmajor
difficulties they found themselves confronted with while
iearning oy the corresporndence method, as well as to suggest
tne mecnanisms through which tnese probiems could be resolved.
fapie aVi presents tne summary oif tne main short-comings of
the correspondence programme, offered by the Distance

oducation Uivision as was experiencea by thne students.,
-

T R R Y L L TR MR OB T R P SN & AR A RS, T R AOR S SIS R
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TABLE XVI
STUDY PROBLEMS IN CORRESPONDENCE COURSES

Percentage of
Problems* Number of the total
responses sample (N=382)

Delayed feedback in tutors
comments 293 76.7

Environmental Difficulties
(Unfavourable conditions) 259 67.8

~ Lack of face-to face contact
with tutors & fellow students 198 51.8

*Since most student mentioned more than one item sum of
responses exceeds total sample, and sum of percentages
e exceeds 100

As can be seen from the data in Table XVI, a relatively large
number of the correspondence students (about 77 percent), indicated
r that delayed feedback in tutors comments the major obstacle they
found themnselves confronted with while learning through the
l correspondence programme, offered by the Distance Education
Division. This shows that the correspondence programme students
‘ me studin Ethiopia, are seemingly dissatisfied in the frequency
| and spped of the feedback system provided by the Distance Education
Division.
The explanation is that, majority of the students were found
Fata to be located in rural areas, where the main means through which

. the two-way communication between students and tutors could take

place, i.e; the postal service, is less accessible. Thus, in a
developing country like Ethiopia, where communication network
facilities are not developed, the inadequacy of postal services and the long desistance the
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instructional materials have to travel, might have contributed
to the low turn-round time of assignments for correction.
Jnaer such conditions, it may take weeks or months for the
turn-round time of tutor comments on the assignments submitted
for correction by students, through the post office.

This finding seem to tally with the out—comes  of
Rekkedal’'s (1978) experiment. In an experiment carried by
Rekkedal (1978) at NKI in Norway, on the efifects of the turn-
round time of the written assignments, he investigated that
irrespective of which group the students belonged to, they
seemed to be satisfied wlith the turn-round time of one week or
less, more than one week seemed to result in a large
proportion of the students becoming dissatisfied. Holmberg
(1981) also noted, that students seem to accept and profit
irom comments and corrections given within seven to ten days
atfter an assignment has been compieted,; butsare usuaily
dissataistiea 1: tane delay 1s of .Longer duration. Baath's
(1874) stuay aiso confirmed that a sultably high frequency of
turn-round time 1s motivating, in that they demonstrate to the
students that he/she makes progress, and leads a student to
greater success than low frequency of turn-round time.
Moreover, Beardsley (1975:204) indicated that the shorter the
lapse of time between the exchange of the communication, the
petter. If students have to wait up to two or three weeks
before responses to questions and reaction to work submitted,

the effectiveness of the system can be jeopardized.
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This shows that delays in the turn-round time of tutors
comments and distribution of other study materials might
likely disrupt students study patterns, and may result in high
drop-out rate, and lower completion rates among the
correspondence students of the Distance Education Division.

Another reason that could be mentioned as to the delayed
feedback on tutors comments may be because of the heavy
reliance of the Distance Education Division on the services of
part-time tutors to whom students assignments are submitted
for correction. In relation to this, Dodds (13983) noted that
the advantage of part-time tutors include, the difficulty of
control over scheduling, speed and quality, the consegquences
of which are the delay 1in the turn-round time of the
assignments submitted for correction. The explanation is that,
either the assignments may reacn the part-time tutor when he
is away, or he/she may be too busy in his/her full-time job,
or ne/she 1s quite simply not sufficiently interested and
committed to the students, to bother to try to keep to the
deaaiine,

Rekkedal (197/8) has also investigated that one of the big
problems which occur when using part-time tutors 1s that the
turn-round time 1.e; tne lapse of time from the point when the
student sends in his/her answer until he/she gets it back from
the scnool witn the tutors comments on it — will be relatively
long.

This shows that one of the basic ingredients of distance
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tutoring seems to be lacking in the correspondence.programme,
offered by the Distance Education Division. Thus, ways of
oftering gquicker personal advice and help to individual
correspondence students, in response to their specific
problems and needs is crucial, as to minimize the severity of
the problem forwarded by the correspondence programme students
of the Distance Education Division.

The second major problem the students found themselves
conironted with while learning by the correspondence method
was environmental difficulties, or problems arising from
untavourable conditions, such as the lack of time to study,
family problems, and poor physical settings.

Since majority of the correspondence students of the
Distance Education Division were found to be employed,
parents, and situated in the county side, this finding has to
be expected. Because correspondence study, especially for
those witn domestic and work responsibilities, is an extremely
demanding way to achieve their learning goals, as it requires
among other things "“the existence of an environmental
conducive to study, namely, a private, quite and well-lit
rooms", (Beardsley, 1975:204). However, it is unlikely to be
true of the majority of the correspondence programme students
of the Distance Education Division, to have these facilities.

Lack of ftace-to-face contact with tutors and tellow
students was the third major problem identified by the data on

student reactions. Regarding the problem of isolation, Dodd
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(1983) has noted that students studying alone at home, far
trom thelr tutors, have no immediate source of help, no one to
answer gquestions about things they do not understand, and no
one to seek encouragement from. This is also true of the
correspondence students in Ethiopia. The students indicated
that they do not even have the support of fellow students
experiencing similar difficulties since they are scattered
over vast areas thnrough out the country.

Thus, the problems 1identified by the correspondence
programme students of the Distance Education Division might
nave been emanated from the weakness inherent in the
correspondence method 1itself, and are not typical of the
correspondence programme, offered by the Distance Education
bivasiror in Ethicpia.

in response to the reguest for

0

uggestions regarding the
mechanisms to be employed 1in order to over come these
diiticulties in an attempt to improve tne teaching-learning
process of the Distance caucation Division, the responses were

very limited,



The purpose of the study was to investigate into some
characteristics, reasons for participation, and study problems
of a group of students in Ethiopia, namely, students who have
been enrolled and pursuing their senior secondary level
courses through the correspondence programme, offered by the
Distance Education Division of the Department of Adult
Education.

More specifically, the study was carried out on 560
correspondence students of the institution who were found to
be active, Untl June 1992/93 academic year.

An instrument for data collection, namely, a
guestionnaire was prepared and used 1in  .the study. The
gquestionnalire were distributed to the total sample of the 560
students of the correspondence education programme of the
Distance Education Division through mail. Ouc of the total of
56U questionnaire sent, 38 gquestionnaires were returned came
back filled in correctly, i.e., a response of 68.2 percent,
and was taken to be satisfactory. The 382 students who
completed and returned the gquestionnaire formed the sample
population of this study.

In the analysis of data, the responses secured to each
item of the qguestionnaire were tallied, tabulated and
aescribed by presenting the percent responded to the items

with 1n eacn category of the variables investigated,
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thus, from what has been discussed in the preceding
sections, following are the summary and conclusions of the
main tindings of the study followed by recommendations, based
upon the analysis of the data collected ftrom the 382

correspondence programme students.

5.1. Summary and Conclusion

1. Of the 382 students who were actively pursuing their
education through the correspondence programme, offered by the
Distance Education Division, 81.7 percent were male, and the
remaining 1908 percent were female. That is, the
correspondence programme students of the DEELD are
predominantly male, and the female students are grossly under
representea.

2. interms of age, nearly two=thirds of the student were
within tne age category of between 20 and 30 years (about 68
percent) and about <9 percent of the students were between 31
and 40 years of age. Students within the age categories of
beiow 20U and above 40 years were largely under represented.
Thus, since the students were concentrated neither in the
youngest (below 20) nor in the oldest (above 40) age groups,
but rather in the middle age group (between 20 and 40), it can
be concluded that the correspondence programme students of the
Distance Education Division are relatively young adults,

3. Majority of the correspondence programme students of the

Distance Education Division were found to be married (77.5
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percent), had more that one children (74.6 percent), and had
a paid job (80.1 percent). Thus, 1t appears that increasing
family responsibilities are associated with increased
participation i1n educational activities, possibly because the
demands of a larger family on limited income might have led
these persons to use correspondence education in an attempt to
increase their earning capacity.

The combination of family life, work and study is by no
means easy, but if it can be done, its advantages to the
learner are great. He avoids the dislocation that often occurs
in family life and career when he leaves home and work to
undertake full-time education in the conventional secondary
schools. And the experience he gains while still participating
in work and tamily affairs may give him wider perspective,
maturity, ana confidence which may help him succeed in his
learning task. Wwnlle the combination of the three roles
pestows advantages on the i1ndiviauai, it nevertheless puts a
neavier buraen on nim, Many a time, the three roles ciash and
the student ofcen finds himself in a dilemma as to which role
ne should satisty at the expense of others. But since family
and job are generally regarded as more important, the tendency
for many people is to sacrifice study when there is a clash,
This may explain in part the reason why students delay in
sending thelr assignments and in some cases decide to dropout
of the course completely.

4. lnterms of the levels of formal education completed by
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students, beiore joining the correspondence programme, by far
the largest group (31.9 percent) had 10 grades of schooling,
the next largest group (25.7 percent) had 11 grades and third
largest (21.2 percent) had 8 grades and the fourth largest
(13.4 percent) 9 grades of schooling. Students who had 12
. grades of schooling were small in number (7.8 percent). By
closer analiysis ol tne data, it can be discerned that there
are two distinct classes of students, one with a relatively
high level of schooling (Complete lower senior secondary
level, 1.e, complete grade 10 and above), and the other with
a reiatively iow level of schooling (incomplete lower senior
secondary level of schooling, i.e; incomplete grade 10 and
peiow). Thus, students 1in the former category seem to
participate in the correspondence programme, offered by the
Distance buucation Division than do the latter, the proportion
being 65.4 percent and 34.6 percent, respectively.

5. Nedarliy 8u percent of tne 352 students were employed while
learning py correspondence, the remaining 13.9 percent were
unemployed and o percent were nousewives., Jhus, students who
are employed seem to be more interested to receive their
senior secondary level courses through the correspondence
programme tnan the unemployed and the housewives.

Aboutr 34 percent of the employed correspon&ence students were
nealth assistants, about 23 percent were teachers, and 16.7
were darmed forces, and 12.1 percent were clerical/service

workers. Ingeneral, majority of the correspondence students
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were employed in a white collar occupations.

L. 53.1 percent of the 382 correspondence students had
monthly incomes of between $105 and $250, and about 30 percent
ot tne students had between $250 and $500 per month. Persons
with monthly incomes of less than $105 were under-represented
in the population ot the correspondence students. It was also
found that about 85 percent of the students pay for the
courses out of thelr own resources.

In general, the data on the educational, occupational,
ana financial background ol the students revealed that persons
of nigh socio-economic status seem to participate more in the
corresporidence education programme, offered by the Distance
Education Division, than individuals of low socio-economic
status.

/. A reiatively large number of the correspondence students
came to the programme from rural areas (55.2 percent) than
tney aid Trom urbali areas (44.8 percent).

As to motives, more students seem to be studying to
secure an oificially recognized certificate (67.3 percent); to
pass examinations (46.3 percent); to attain competence for
pbetter Jjobs , i.e; to change from present occupation and/or
employment to a different one (39.8 percent); to obtain
proiessional promotion (34.6 percent); where as reasons like
seeKkling knowledge for its own sake, .educatioﬁal
suppiementation, gain self-esteem and confidence, seemed to

have little to do with the students motives for learning.
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brom tne rype oL objectives students gave for undertaking
turther studies, 1t can be concluded that most of them were
not likely to remain continuous learners. These students seem
to cease learning as far as they achieve the purpose for which
they desired learning. This was further evidenced by the fact
that only about 9.2 percent of the students responded that
they study to know something new and broaden their minds.

If the students’ own verdict is dependable, then the

practitioners of the programme in the Distance Education
Division and other concerned persons in the Ministry of
Education, who provide the programme are failing in one of
their most important duties, namely, to make people want to
continue learning.
6. Ao to why the students cnose the correspondence method of
stua instead of -other forms - of instruction, :most:  of ‘the
stusiencs responued that, 'because oi tne nature oif my job, 1
hady mo: timeito attend iclassesi reguiariy. s (57 3 percents
‘because 1t enaples me to study in my own time and at my own
place" (49 percent); '‘because it enaples me to earn while
studying® (43,7 percent); and "because 1l prefer to study on my
own' (:19..,9 percent) .

Thus, ftrom the predominant reasons students gave for
their choice of the study form, supported by the findings on
the students objectives flon learning, and student

characteristics, it was concluded that the correspondence

education programme, offered by the Distance Education
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bivision in Ethiopia, is primarily chosen as a means of study
by persons who, because of family situation, vocational
engagement or other obligations, were not able to take
advantage of educational offers which demand reqular class
attendance.

Therefore, although thnere were certain students who
mentioned current lack or Y. ‘past lack of educational
opportunities because of inaccessibility of rural areas, most
of the students rated convenience as the main advantage of the
method. That is, the students of the correspondence education
programme, offered by the Distance Education Division are
predominantly, those who will not, otherwise have been able to
continue their education in conventional secondary schools,
aue to family, social, vocatiocnal responsibilities, or other
obligations.

9. Regarding the major difficulties students found themselves
contronted with during tneir study process, most of them
indicated delayed reedpback 1in tutors comments (80 percent),
environmental difficulties, particularly lack of sufficient
time to study, personal and family problems and unfavourable
conditions (70 percent), lack of face-to-face contact with
tutors and fellow students (50 percent).

Thus, if the students own verdict is accepted, the D.E.D of
the Department of Adult Education in Ethiopia, seemingly
tailed to satisfy one of the general functions of distance

teaching institutions. That is, it seemed to have failed in

e - IR e gy gy - |
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providing learning materials reqularly, assuring frequent

contact between students and tutors, and organizing support

service - such as study groups among students, and other

Forms of human contact between students and the institution,

which were found to help the enrolled student to persevere

with their courses.

5.2. Recommendations

The following recommendations have come out of this

study:

e

The D£§tance Education Division is today organized into
five panels: course development panel, Tutorial panel,
Guidance and Counselling panel, Radio &nd TV programme
producers panel, and Registration and Records Panel.
Inaddition to these, it would have been gocd if the
Distance Education Division sets up an Evaluation Panel,
to assess the effectiveness of its various programmes and
activities. This panel would for example, work out and
students' response to each lesson interms of the number
of response sheets submitted by them and the quality of
their performance. Similarly, they can find the students'
real reactions to the programme, personal contact

programmes, frequency of the two-way communication and
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other activities organized by the Institute.

The most common complaint from students was the delayed
feedback in tutors comments. So, devising means of
minimising these problems 1s crucial to the effective
operation of the correspondence programme of the Distance
Education Division, One of the basic assumptions
unagerlying these problems was, that the postal service
which the institution utilizes as the main method of
offering the programme to the students is too slow or too
unreilaple. Thus, inorder to Justify whether the
assumption made 1s correct or not, it is recommended
thiat, thehabistances Bducation HBiviision, @ through: 1€s
BEvaluation panel and/or research personnel, to organize
disample: test of the ‘postal system, by  posting cards or
other . learning. materilals:ito ‘persons’' in  a - number —of
different places through out the country, and asking them
to post them back, recording the dates they are posted
and delivered back to the DED, and checking as far as
possible the number lost. This may help the institution
to know the average length of time from the date on which
the institution posted the study materials until they
were returned to the institution. If the turn-round time
of the material were found to be too slow or too
unreliiabie, as was assumed, thnen the institution has to
look for otnher methods of reaching students., Among the

Inatly alternative methods may be included, official
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transports, commercial deiivery systems (such as those
used for newspapers, pbeer or soft drinks).

Another alternative method for overcoming these
problems may be, to decentralize tutoring by setting up
a network of local study centres through out the country.
In the Distance Education Programme, the Awraja
Pedagogical Centres can serve as a mini-centres where the
students can be provided the study materials, and where
they can deliver for correction and receive corrected
assignments for submission. In this case, it is important
v short term trainipg programmes have to be arranged for
the coordinators of the Awraja Pedagogical Centres and
other concerned officials 1in the District Education
offices, to make them familiar with the Distance
tnducation rrogramme aiid aisc to have them to serve as an
important link 1in the chain
As was mentioned 1n the preceding seccions, the Distance
cducation vDivision 1S operating courses at secondary
level 1or persons who for wvarious reasons have been
unable to continue their education in the conventional
schools. Within 15 years of its operation (October,
1978/79 - June 1892/93), about.t6600 students have been
enrolled, and the enrollment rate of the students was
also tfound to be #uLledtv-y from year to year, ;

1t 1s clear that people cannot be expected to apply to an

institution 4f | they  ‘have '‘not - heard. of ' it., ' Not
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surprisingly, the level of Knowledge 1in the country as
the DED started was seemingly quite low among the génerai
puplic, although 1t seems to be likely higher among the
better edu;ated. Thasy2aa programme' of information
dissemination to attract potential learners to the
correspondence programme, ‘offered bQ thé DéD is
necessary, using news media, brochures'and pgstefég,as

well as the facilities of educational radio programmes.
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Appendix - A
Letter of cooperation by the DED, to students
Ref-N2., 44/257/144/85

Pate — WJuly 2., 1985 ESC

To Ato/W/rt

Subject: Questionnaire filling

Ato Abraham Amsalu, a Graduate student at the Addis Ababa
University, is doing his Master’s Thesis on Distance Education
pParticipation  in Ethiopia. Accordingly, thecurriculum ‘and
Instruction Department of the Faculty of Education, Addis
Apava Unilversity, has regquested the DED to cooperate him in
ai. possible ways at our aisposal.

Hence, since you are orie of the many students who have
peen enroiled and current.iy pursuing their senior  secondary
ievel courses tnrougn the correspondence programme, offered by
the DED, you are elected to fill-up the gquestionnaire. So thne
questionnaire -is  hereby attached ' ‘and you are 'strongly
requested to fill up and return the questionnaire, as early as
possible.

Thank you in advance
signature & seal
Getachew Kelemu,

Head, D.E.D,



Addis Ababa University

: ] £ G , S l
De 9 3 . :

~£10

N & ; : This questionnaire 1s prepared to collect
intormation about distance education participation in
bEthiopia. More specitfically, the purpose of the questionnaire
is, to gather data about some characteristics, reasons for
| participation, and study problems of students, who have been
| enroiled and pursuing their senior secondary level courses,
through the correspondence programme, offered by Distance
| Education Division in Ethiopia.

Since the data collected through this questionnaire will
be used only for educational purpose, i.e; for the partial
fulfiiment of the requirement of the Masters of Arts in
Curriculum And Instruction, you are kindly requested to
respond all items or the questionnaire candidly.

I am nighly appreciative of your cordial cooperation for
which by 1tself has a strong contribution for the success of
the present study.

o Abraham Amsalu

X 117 = - - - -
Gracuace stuc

Note.
1., The gquestionnaire has four sections.
2. pre-paid stamped envelope is inciuded in the envelope as
= to help you return the questionnaire on time.

LU SR
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lnstruction: This section of the questionnaire is prepare to
find out your general conditions. Thus, respond ¢tpo. the
foilowing guestions candidly, by putting (X) in the -# in
tront of your choice as applied to you.

IseSe Male Female
2. Age below 20
21-30
31-40
Above 40
3. Marital status
Married
Single
Separated
Widowed

4, Number of your children
No children
1-8 ' Chilaren
4 and above
5. Level oi tormal education completed before Jjoining the
programme .,
grade 8
grade 9
grade 10
grade 11
grade 12
6. Employment status:
Employed
Unemp.oyed
/. 1f you are emplioyed, then in what type of occupation are
you working:-
g. 1t you are unemployed, then what things are you doing?

9. Your monthly income in Birr is
No income
Below $105
$106-$250
$251-$500
Above $500
1U. Wnere do you get the lees for correspondence courses from?
own income
trom spouse
trom parents
trom employer
if others, please specify
11. Residential area
country side
TOWIL




