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ABSTRACT 

The purpose ot thlS study was to investigate lnto some 
characteristics , reasons for particlpatl0n, and study problems 
ot a group ot students in ethiopia, namely, students who have 
been enro~ ed in the correspondence education programme, 
otrered by the Distance Education Dlvisl0n 0 the Department 
of Adult Education, Ministry of Education, The study was 
carr led out through a questionnalre sent to the 560 students 
ot the correspondence programme, who were found being act1vely 
pursulng their senior secondary courses, offered by the 
Distance Education Division, /,,ul.-t.ZL June, 1992/93 academic 
yea r . An lnstrument used tor data co l ection, namely, the 
questionnalre was first developed and then validated by a 
group ot Judges and was adjusted for use in the light of the 
comments received from the persons who performed the judging 
task. Out of the 560 questionnaires sent to students, 382 
questionnaires were returned filled correctly, i.e. a response 
of 68.2 percent. 

The results of the data collected from the 382 students 
were tallied and described on the basis of the total 
percentage of the response secured for each item of the 
questionnaire o f the var i ab le s investigated . The findings of 
the study revealed that the typical correspondence programme 
student of the Distance Education Dlvision 1n Ethiopia is 
between 20 and 4 0 years old, married and has more than one 
children, The ma le students comprise 81,7 percent of the 
stuuenL DOdy, 'ihe educatl0nal backgro nd or the students is 
above ower senior second ary school eve, i, e; above 10 
graaes or schoo llng , Tne y are worklng student s almost 
lnVar1aOl.Y 1n a wh i te collar occupa~ions, l'hey be~r the 
ex~enses Oi tne cours~ out or tnelr own pocKets , and can be 
to nd mostly 1n rura l areas, 

Prcm.i..nert:. objectIves lor n(e1'i:<:,lng turtner studies 
inc.Luc eLl ' t o gaul an arric ally recoyn:.ze<l cert:lr1cate' , 'to 
PdSS an eXbm natlon' I 'to obtain competence Ior better jobs', 
'to secure protessional promotion' 1n t:neir order ot 
.f>re..{er~/J{.q. i The student rated convenience as the main 
advantage ot tne correspondence stuny metno - , Because of their 
worK commltments, they cannot avail themse lves of conventional 
secondary schools. 
Thus, trom the prominent reasons students gave for their 
choice of the study form, supported by the findings on the 
st:udents ' objective for learning, and student characteristics, 
lt was concluded that the correspondence educ a tion programme, 
ottered by the Distance E.ducation Division in Ethiopia, is 
prlmarily chosen as a means of study by persons who, because 
ot ramily Situation, vocational engagements or other 
ooligations were not able to take advantage of educational 
ot ers wnlch cemand regular class attendan ce , 

" 
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Based on the major findings and conclusions of the study 

it was recommended that the Distance Education Division should 

set-up an evaluation panel responsible to assess the effective-

ness of its various programmes and activities. The most co~mon 

complaint from students was the delayed feedback in tutors 

comments to the assignments submitted for correction. In order 

to tackle this problem, the Distance Education Division(D.E.D.) 

may need to assess the efficiency of its postal delivery 

system by various mechanisms. If the postal delivery system 

is found to be inefficient, the D.E.D. may possibly be 

decentralized by setting up a network of local study and 

tutorial centres in different regions. Moreover a programme 

of information dessimination using news-media, brochures and 

posters as well as the facilities of educational radio 

programmes may help attract potential beneficiaries of the 

correspondence programme. 
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CHAPTER - ONE 

I. I NTRODUCT I ON 

!::ducdtors and educational planners have experienced a 

Y1 0wlng If terest trom a~l dIrections In new forms of e ucation 

during the last f ew d e c a des . Amo n g the new forms of education , 

.is touno t.ne syscem ot dlstance edl catlon, ';'he special claim 

roc (jlstance educatlon is that It permltS the individua 

studdnt to work at his o wn pace at a place and time of his o r 

her chooslng, It applie s particularl y, when a student alre ady 

Job Cin<1 IS unable , tor reasons ot dlstanc e or 

:..acot ver lence , t o dttend regUl.dr classes as a tU J.l. - time or 

.Jl::.it.an c e el1UcCitlon IS , In part , socla change , 

er:Tn::tlng dCC~SS co seCOnOdl.Y ed ' caeio I [or gl"()~? 5 ou-;:s::. e 

;,.nc s..;o '" (,L :) mel ... ; .Ll. -tlrre e(lU CatJ 0 1, .It 15 too , a cnange 

•. r the mec(toos ot teacn:..ng, uS l ng modern metnoos o r 

Satlsry the need [or part - tline S , <1 Y, And It is a':'so a cnar.ge 

E::U ...:at10nal. a s sUmptlons , <ie en(llng upon new styes of 

currlculum de v elopment , stu 'ent learnIng and assessme n t. 

This system ot teaching fulfils one of the new app roach e s 

In educa t lon , i . e ., to p ace tIle In teres t of the learner abo v e 

the lnterest 01 the teacher or the interest ot the lnstlt tlon 

cnd t () t 1 ers ttle programme . wha t thl s means is "at , In the 

prov]SJon 01 eoucat:lonal programmes , ne n 're or the 

.ledCneC , what he wants co ledrn an now he wa tS to learn 
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oecome tne more 1mportant cons1derat1on , than wnat the teacher 

wdnl' to tE::dcrt or the requ1rements ot the 1nst1tution. In 

orner to provide a l earner-centred educat1 0nal p rogramme, it 

s n~ceS<' Ciry t.o know "wh o" tne leCirners are and "why ' they are 

learn1ng. 'L'h1 S study describes the " wno " and " why" of distance 

educatIon partIcIpat10n 1n ~thlopla. 

1.1 The Problem 

It lS a common place observation that we are living in a 

rap1dly changing society. I n such a society, education has a 

partlcu~arly cruclal role to play by prov1 lng information and 

Knowlenge tha t peo p l e need 1n or er to cope-up with chang 1ng 

concil t 1 o ns. According to Wedemeyer (1971; 137) the need to 

eaucate nearly all our cit1zens beyond t. e high school level; 

cne rli:: C , gr1.l.~lOt tc at:. no ed Cc'i.t10 lS a:,y .;.onge r termln a , that 

lOC s !)stdnt1d _ ['umbers eo cdCIon DUSt oe continuous tnrougn 

e 01 L~e r~l S 01 

che K:10W le\1(]e exp i.os 1 on ; tne gr o wtn 1 n p opu la t lon and 1 n tne 

mOUl.J.lt..y 01 t.ne populat on ; trle need to r1ng a ll our c1t1zens 

to a usetul rol e I n soc1ety - tnese are onl y tne more obvious 

t a ctors t..fi t seem to have enhanced tne demand tor e ucation to 

such at extent that lt seems 1mposs1b~e to expand the regular 

classroom teaching channel to cope-up Wl th It. 

In de velop1ng countries for 1nstance , owing to the great 

shon: .. age ot lnst1tutlons ot tormal schooli ng, and due to 

geogrdph1cal, and other social and personal problems, a l arge 
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number of adult and non-adult population either do not go to 

school or are compelled to stop their education at a very 

early age, Accord1ngly , the demand for the upper primary and 

sctl00 1 educat10n 1 S , toeiay very great among the 

populatIon, particularl y between the ages of 20 and 35 years 

Md~Kova ~ Vu Ison,19HH; KaranJa, 19/0 :2o~) I n some areas, 

par~1cularly 1n towns, even1ng classes are organIzed as to 

provH18 secondary educat1on , but these are very few in 

comparison w1th the magnitude of the demand (Periera , 

~ '/1:3.:lj; l:.<istrom,19 '/3; Kabwasa, 1970; Flinck , Rune and Agneta 

r' .i1nCl<, 1~89 ), 

I n or<ier to meet these condi tions ana serve the social , 

economic, and educat10nal needs of learners , a new kind of 

educat.Ional system 1S 1nev1tably ~eeaed , The system of 

() is tance e(juca t lon can be taken as one example of how, wi th 

revJ i'1.o::::LuO<lS ano meanses or education, one shOUld be able to 

prOVloe apport: nlCIe3 tor- conclnul,_g e o ' cac: ~J n to .Larger 

\jLUUp3 01 people , llvlng n -jer (lltterent CIrcumstances (King, 

1':1tl4; Eroos, 19b/), In che syscem 0 dist:ance education, the 

t.edc;n1ng-~ earrllng proces s 1 s usua 11 y conducced outs ide the 

PUt)..LIC.LY pro V l(led conventional e ucational system and 

c;V dcnLly c;onS\"ltut.e~; lull-apPlIcatIon of the 1nnova ion ot 

t:ne new method ot e(Ucatlon : new target groups (persons wich 

"dry " 119 ex - er ences an(i background) metho(is base<l on non-

contlguous commu lcat10n (separaClon In space at d tIme or 

SCU(!clj\..S 1L" Om a teacner) ; student 1ndependence (tree pac1ng , 
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.c dy ac any .,me and place; freedom of multiple entry points 

according to lndlVidual students' posslbilities) (Kabwas
a

, 

191 I; I::dst.rom , 19/U, lJewal, 1988; DI::D , 1982) . 

One ot <:ne purposes ot education is to develop tne self-

surtiClent auul<:- the person wno can carryon his iearning 

1ndepen(1et "Cloy. t.ouca<:lon 1S not an en in itself , but a means 

t.O a .larger el ti , an i <:I'le lndividuai has bo<:h the right and the 

responslblllCY to determine the purposes to which he gives his 

.. DIe (nou1e , 1962; Wedemeyer, 1971). 

In many cultures, the idea of the idiosyncratic nature of 

motl
Va 

lon 15 widely accepted, that motivation springs from 

with 1n tne individual. When knowleog e seeking behaviour is 

motives -tne satisfaction ot 

1nstlgated DY 

requirements tor ach,eving a certain status, improved job 

of dlscovery , 
the antlcipated excitement 

Of;PO t,urlt:;.,e5, 

e cat10na~ improvement, etc, there ' s greater success (Dewal, 

::J /1 ; ~owbotham, ::. :,11 ) . 
l::ibO; 

Moreover, in mooern democratic SOcle<:les s 'ch Deliets or 

equa i ty of 

va ... <;::s as 
ne lntegrlt. y or the lnC11. V1 uai an 

oppor<:unltleS ndve undoubted l y an important lntluence on 

ectucatlo
na 

... technology lSlngn , 19'16). Bes1des having a strong 
urgency , 

tneocetica.L basis and 1mperat;.,ve SOCia.!. 
dn 

l. ndo::pen~ler t. learrl.lng 
ot wellen learn1rg by correspO dence is 

5 re 1 y t:c -:: mos t popular me that}) is supported by the l earning 

stY.l.e act ' al.lY 
ract1S ed by stu<.len<:s ( el emeyel, 19"/6) . One 

at tne basic tenets of teaching by correspondence 15 to teach 
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Of course , the 
the stu ent how to learn independentlY. 

correspondence student is given all the gui ance that he 

needs , but , essentially his progress depends upon 1nitiative 

and self-re11ance (Wedemeyer , 1988 ; Allen , 1971 ; Keegan , 1988 ; 

Holmberg , 1967 ; 1971 ; 1981) . 

The SLU( ents who join the correspondence courses are 

generall y some what more h1ghl y motivated than students of 

tormal school s y ste ms . Many of them are economicall y s e lf­

dependent . As such , the y are a ware o f wh y the y ar e joining a 

correspondence courses before th ey enrol 

t.( em.:;e.Lves(Childs , l ':U l ; Wedemeyer , 19-/1). What 1S weak or 

iTI1s ::;lng 1S Lhac U'le s\.u<lent. 1S generally unc ear abo t the 

[-eal obJectIves of his learning (Holmberg , 1981 ; Prosser , 

19/ ) : i J 2). 1"10s t s tuden LS enr 01 lor a correspon< ence course 

oecause tney expec c 0 obtdln some direct Improvemet t to thelr 

~ 1ves \.hrougn It. Th1S may be promot10na l prospects aris1ng 

tl-om better qua lfica::ions; lnpro ved vocatI o nal or Ite-Si<llls 

or Increased productiv1ty ; or the enl'lancement of ' eisure 

activit1es . If any of these are reasons tor enrol
1n

g , it is 

V1ta.L to the continued motivation of students tha t they should 

be able to see that they are acniev ing their obJective s (Dodd, 

1 '::H33 : '/1). 'fhat 1S , students enrol tor a correspondence course 

1t the y thlnk i t will help them solve a personal , social , or 

vocatioDdl problems or make them feel happy (Lowe , 1915:53) . 

. 'tlUS , an individual stut1ent' s (leC1S lon to partlcipace In 

)lg'tllZ~d ... earrllrg Cict.1v1,ies is 1nf 
enced by var10US reasons 
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and preterences which must be ldentified inorder to relate the 

programme of study with the diversified personal , social and 

other needs of the students (Houle, 1962; Erdos, 1967; 

Boshier, 1971; Axford, 1969; 1970; 1980; Dewal, 1988). In 

relation to this, Holmberg(1981:43-44) has noted that, since 

the course development, the plannir.g of student-tutor 

lnteraction and other [actors must necessarily be based on the 

knowledge of the clientele to be served, it is important as 

much as posslble to know about the students, their goals, 

social and educational background, incentives and motivation, 

why tney study at a dlstance and what they expect. 

Moreover, Prosser(1970:245) has to say the following 

regardlng the importance of knowing about the participants and 

reasons tor tneir participation: 

- - - unless more scientifically verified detail is 
known about the reasons as to why che students take 
part ln adult education activities, unless some 
detail is known about the way adults learn, and 
unless ways or c ass fying st '~ents are found, 
practi tioners, can never be sure tha t they are 
making tne most effective provision, objectives can 
never be formulated with any degree of certainty 
and evaluation becomes haphazard. 

The knowledge of such information about the 

correspon ence students is very essential for planning new 

programmes , or revising and updating the existing programme as 

to make specific interests and needs of the students of the 

programme get satisfied , and for deve~oping and/or inorder to 

maKe lnstructional , counselling and other services appropriate 

,----. ---
r .tlll "'1 

lTYI 
n. o· h ft;.~)-

ADDIS AHA8A IVBR 
LIB .\ R I E S 
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to theIr nee s and circumstances (Holmberg, 19tH; Mackenzie, 

Postgate and Scupham , 1975; Sewart, 1988; Bock , 1980; Stein , 

1Yl1; MackenzIe, 1971). 

dowever , desp i te the tact most practitioners acknowledge 

the i mportance of gathering information concerning the 

characterIstics , reasons tor participation, and study problems 

of correspondence education students pr ior to enrolment, 

uring the course, and a fte r course completion, few attempt to 

do so. Presently, very little is known about correspondence 

education students in Ethiopia. 

In a "Statistical Data Bulletin on Distance Education 

ParticIpation" Yeshimebet(1982 E.C) attempted to describe some 

characteristics of the correspondence programme students of 

.' che Discance ~ducation Division in Ethiopia . l evertheless, she 

l e i ... ct SH1 ~ some or Lne most Imporcant issues about the 

s cuoents, s u c n as, obJectives of the stuaents for undertakIng 

• U l ; . ..:r S"_ Ule" , yeCiSOn S l or t.he:.. r c ho ' ce :) t the 

cor r esponden ce me t hoa of stu 'ly, an prob l ems tne students 

.i. 0 1 j tnems e l ve,s c onfronted w th whIle learning by 

corre s pondence and other aspects of the programme. Thus, in 

~thlopia , research works related to participation of students 

in correspondence courses appear to be almost non-existent. 

Hence, huge gaps remain in the present state of knowledge 

on the subject from the perspective of a developing country -

l:::t.hiopia . 

1 .2 Statements of the Problem 

. '" 
~ . 
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. 'ne purpose of this study is, theretore to investigate 

lnto some characteristlcs, reasons for participation, and 

stujy problems ot correspondence education students in 

In the Ilght of the problem, the tollowing are enlisted 

as obJectives of the studY: 

1 . To ldent ry p.:: r sonal , occupational , eaucational and 

other characteristics of the correspondence students 

2 . To ldentlfy the primary educational goals and/or 

motives of the correspondence education participants 

tor undercaking turther studles 

3 . To identify the primary reasons that led the 

participants to adopt the correspondence study method­

instead ot other~forms of instruction. 

4. To 1 den c .1 t Y t u e rna Jor problems ( shor'c-comings) of the 

correspo nde r, c e eoucation programme as experlenced oy 

l.Cle pa l \"lC~ k' C't! c s, 

Mo re 5 ec~ r ~cd ll y , the baS1C questlon s to be answered in 

che course ot the study are : 

1 . Who are the partlcipants? Whac are their 

characterlstics in terms of sex, age , family 

51t tl(>l , occupational , educational, and flnancial 

backgro rd, and geographical location? 

I. . v'mat. Cire fie expresse(i educ:ationa.i. goals (motives) of 

the partlcipants for continuing e ucation? 
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3 . What are the expressed reasons of the students for 

their choice of the correspondence study method? 

4. What are the major short-comings of the correspondence 

education programme as experienced by the participants 

during their study process? 

1 . 3 S i gnificanc e o f the Study 

In developing countries like Ethiopia , with limited human 

and mater1al resources, correspondence education should have 

a very important p l ace in tne educational set up. In Ethiopia, 

most:. 0 .. our y oung and a<1ult people engage<l in publ1C and 

private organlzations la c k adequate formal education and 

tra1ni ng (Abebe & Taye , 196/). Such people are not likely to 

get tne necessary educat ion and train ng unless they leave 

t.(l~.lr JOos , or place ot res <lenc e ::.nor, er t:.o pursue the1r 

e d co.t::.on in conventional secondary schoo~s. It was in this 

cort.E::XL r..nat , the L>istar:.cE: the 

Oepartment of fu i l t Education was es tab is e i n 1978/79. The 

o0Ject ve of the 1nstitution 1S to he p tnose people who have 

tor various reasons been unable to continue their education to 

the l evel they desired. One of the ways in which the D1vision 

serves the Ethiopian public is through otfering senior 

secordi:try courses by correspondence , the completion of which 

enabkes tnem to take the ite iopian Senior Secondary School 

Leav ng Cert1flcate ~xamination (E . S.L.C.E) (OED, 1982) . 

lhlS being the object i ve o f t.e r ogramme, within 1~ 

l _______ -.-.....I 
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yea~s or 1tS operat1on (October, 1978 / 7 9 - June , 1992/93), out 

01 tne Lot ot about 6600 parti c1pants enroled at a ll grade 

leve ls (9-1 2) , only about 850 had successfully completed the 

prog r amme to Ule 1:: . S . L. C . 1:: . At the end of June 1992/93 (the 

time the population for the present study were selected), 

about bUO students were acti vely pursuing their education 

through the correspondence method, and the remaining students 

( about 5200) had either discontinued or dropped- out of the 

programme completely(Registration & Records Documents of the 

DED) . 

From tnese data , it c an be d1scerned that the completion 

rate of the correspondence programme students seem to be low 

when measured against the objectives of the programme. 

However, Ho ... mberg( 1981: 23) noced tnat s i nce distance education 

prograrr~es dre often use by 1nd1vidual students who do not 

eclare either their ult imate goal(self-actual1zat1on rather 

cndf en.:: d-':I.j S 1 t 1 on or com;;>eter ce ma y be the 11' a 1m) or the 

perioa over Wh1C h they 1neend to spread their study, 1 t 1S 

otten mposslb e to say tor certaln - unless tte students are 

conscious of their ultimate goals and have made their study 

lntentlons known - whether non-completion means interruption 

or drop-out ln the sense of fai lure or accords wi th their 

intentions and plans. 

Moreover, the annual enrolment trend of the 

correspondence students was also observed to be steadily 

decreaslng trom year to yea r ~he tollowing table shows the 

SlTY \ 
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year y enrolment pattern of the students from 1978/79 to end 

or June , 1~~L/9J . 

TABLE: I 

A l; AL E t<ULMl:;N l' l-'ATTl:;kN UF THE COHt<E:.Sl-'O lJE.:NCt: STUDENTS 

tata ) 

6614 

Thus , since correspondence students may not be homogeneous in 

tne ... r many aspects , the basic yar stick or the design of 

co rses , namely che target populdci on seem to De more 

In anglble for the practjtioners . Even if hey are able to 

estaD isn a more or Less coherent aca ernic standar on entry , 

t.ne (;r.aroc~er:st.lc~ , aOI"E:S lC , 

soc!..:; ",nd wock Sl::..l.dClun or: the so;: · net"lCS , as we ~ ;;s ;: lelr 

cne :5:: ny metnad cannot be accurate .... y compi.... te< t ;:,ew..-trt , 198d) . 

.l.Ci~reLOrE: , as tne main purpose ot this st dy was to 

invest gate into some characterlstics, reasons tor 

partlclpatlon, and stu y problems of the students , who have 

Deen enroled and pursuing their eaucation through tne 

correspondence programme, otfered by the Distance Education 

J:,vISlon or the Department of Adult t: ucation , Minist .... y OL 

~d catlo~ In l:;thiopla: 

• 
.. . 
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-It was telt that the results ot this study would 

help the practitioners (tutors, counsellors , course planners, 

wr1ters, ed1tors and other concerned personalities, both in 

the 01stance ~ducation Division and Ministry of education) to 

be more etfective in attracting the people who can benefit 

most trom the programme, in their attempt to reach new 

c11ente.le an · plan new programmes of study. Because given 

todays emphasis on p rogrammes for such persons, a knowledge of 

some ot the tactors associated with their participation wou ld 

be of va lue . Verner and Newberry (1958) indicated that through 

the 1 ent1i1cation of those who participate, practitioners can 

find sIgnIficant clues to the kind of people not now invol ved, 

but who mIght become more act i ve if conditions were such as to 

encourage their participation. 

- I t was a so felt that the find1ngs of t is study 

wou.ld be of significant va lue fo r improving the kind of 

eOUCdt.Ior,a provIsion already available , by helping to a just 

course orterings to the needs , interests and prob ems of the 

corres o:.uence programme students ; 

- Moreover, the f Hlcilng s of thi s study would add 

signitIcantly to the body of knowledge about those who study 

oy cor respondence t10m a developing country perspecti ve 

etniOpIa. 

1.4 Delimitation of the study 
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There are many ttnngs that should be known about the 

correspondence programme students . In this study, however, 

were described some characteristics , reasons for participation 

and study problems of a group of students in Ethiopia , namely, 

the st:udents who have been enrolled and acti vely pursuing 

t:heir senior seconoary courses through the correspondence 

rogramme, oftered by the Distance J::ducation Division (D .E.D ) 

of the Department of Adult Educatl.on (D.A.D) , U(l,t'tL. June 

99i/93 aCademlc year. 

1.5 Organization of the study 

Tnls study was organized and present:ed under five 

cnapt:ers. The first chapter presents the introduction of the 

s t udy . .L nc Ut:1eCl lrl t:hlS chap'Cer are tne general oackground of 

t: t e proo..Lem uncler inves t igatlon , object:i ves of the st:udy, 

basic quest:lons, s i gnificance and deliml.tat:ion of the study. 

;ne sec o na cnapLer dea s wit:t review or the re..Lat:e lterature 

to the proolem under treatment . The third chapter treats the 

eSlgn of the study. More specifically , it elaborates the 

sources of data and the methodology employed for data 

collectlon and analysis. Chapter four presents the results and 

lscussion of the data collecte from the sample population. 

'l'ne flith chapter glves the sammary , conclusions and 

recommen dtlons ot the stU( y followed by sections ( ed..Ling wit:h 

rHollogra " ny dlld appE:n<ilces . 
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CHAPTER-TWO 

2. REVIEW Qf RELATED LITERATURE 

2.1. The Concept of Correspondence Education 

2.1.1. Definitions and General Characteristics 

Correspondence implies that two or more parties are in 

contact with one another in writing. Consequently , 

correspondence teaching is taken to mean teaching In writing, 

n the course of wh i ch the student and the teacher are in 

reguLar contact witn each other , t ormally by writing to each 

o\.:ne1. . . ~acrllng by correspon ence is a r.atura..L means of 

lL.3tc_-.::::.on 1 tne instrl...cto.c at",j ~r.e :3<: ..... er.ts =.r e at a 

at <l enr stensen (1911) , maLY years 

y mal 

C rre~t_Y , 10weVe t , toey 3al ,] , toere are ~o~y ~ew a~proaches 

:':'0 co l.~;e work, an~l altnougLl the malls are st ......... ;:;oe prIme 

means o~ exchanglng lessons, tecnnoLoglcal a ·jvances are belng 

lnLroouced. 1he Invention of printing and, In this century, 

)roadca 5 t ing , have enabled us to deve lop new methods of 

communlcatlng with people who are not tace-Lo-face with us. 

Tnese ~echnlques have also made it POSS iO' e to communicate 

Wl ttl e:ry large number ot people tllro g. a 51 g:e act of 

wrltlr.g or broadcastlng very many more people than a 

Leclcher , or a lecturer , coul teach in a ~SSOI or a lecture 
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(00<.1 1983 :1; Wedemeyer, 1971; ~dstrom , 1970), 

1nu;:) , the oet 1n1 t10n of correspon ence education as 

teach1lg by mail nas a lso , at che same ti me conveyed the idea 

ot Lhe u rect tuto;-~ p relat10nship n contrast with mass 

teaching in the conventional class or lecture room, This at 

once corrote , a<lJustment to 1rd1v1dua and vocat1ona needs , 

rlexibi l1c y tor arrangement not only to individual gIfts ann 

atca nments , but a l so, to env1ronmental llmitations of the 

student (Lighty, 1971:18) , 

Correspondence educ ation is , therefore, a teaching method 

cnat lnvol ve s a two-way c ommuni cation between a teacher and 

scudent , and descrloes teaching at a distance from l earn ing 

(Mwakawago, 197 0 :315; Holmberg, 1967; Edstrom, 1970), Attempts 

n ve bee . maue Slnce the 19l0' S to use print and broadcasting 

at orLJanl~ed WdY , to teacn pe o ple at a ~ Istar ce, decentLY, 

nOwt: er , most proJect.s nave set ouc to combine print an 

OlOducas ln~ [or educational purposes (HarrlS and ~'L~:a~s, 

1 ~r7) , And there has been a growing recogn1t1on that 

occasiondl meetl~~s between student s an~j t tOlS he_p to ma ke 

It eas er to learn trom prinLed or broadcast materials 

(Kinyanjui , 1974) , Wedeme yer (1973) noted that correspondence 

eo catlon is one kind 01. lnOepen( erit study or independent 

learning in wh icn the communication loop is primarily in 

wlitt. tl torm , but need not be corillned 0 writi ng (Wedemeyer , 

1973:73) , 

~n 5 , severa ' dltterent expressions are used to describe 
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eacfl n9 t d distance trom learning , l/ ring the ast few 

decades, the expressIon "distance education" has come to be 

usee! LO 1nclude any s ystem of teach1ng and learni ng in which 

the scudents are at a dIstance trom their ceachers for most 

of the time they are studying (Stein, 1971; Holmberg, 1981; 

Moore, 19 '/7) , However , distance educatlon can an~ usuaJ.ly 

should lnclude some Lace-to-face study , :1.n fact , in istance 

teach1ng, some form of feedback and reinforcement, preferably 

througn contact between students and t:eachers or between 

students and fellow stu ents , is an essent:ial element (Dodd , 

l~l:Lj ; AL ~11 , 1~/1 ; Chllos , 1~71; E strom, :9'10), This seems to 

it ( icace that the distanc e student shou 0e ~n a position to 

beg.in Cind l ' ni sh hl s/her course whenever he wants to, There is 

dU iaeological Issue stated by Daniel and ~arquls (1~79 : 34) as 

L0.1..1.0W'=;: 

1 t a 
respect for 

system r as, 
t:he treeaom 

In( V1uua..l. 5C oent: , 1t: wI 

co rse whe ever ne chooses 
conven ence , ' 

as its C:-:'le prio:-:t:y, 
and a = ~ ~ omy of ~he 

~ a..l.low :-.:r. to bec;:n a 
and ~o f:~ish it a~ his 

I.)i 't.ance e ( ucation opens possibi It:..es tor stu> adapted 

to Indiv1 ual needs , wishes and con it10ns and can, t:hrough a 

mass COfTullUnlcation approach , offer these possibi..Lities to 

.i.drge umDers of people , It: seems log.cdl to se these 

lacllitles wlth out impos ng restraInts tura to classroom 

..Lea nl t' g , but made unnecessary by dn( 

aoaptao .llt y OL well (le~.ilgnecj system 0>: <' istance e( ucation 

(Hol.mbe1.g , 1981) 
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.1.1 repar lrtg a mass communIcation programme, it is 

practIcal to apply methods of industrial work. These methods 

Inclule p~anning , rationalizing procedures , division of 

labour , mechanization , automation , and controlling and 

checking. ~eters (19J1:224-226) has made a systematic study of 

these methods and has compared them with industrial work. He 

then descrIbes distance study as industrial type of teaching 

and learning made possible by technical media. 

The technological approaches implied do not prevent 

personal communication of a conversational character from 

oelng tne backbone of distance study. ThIS applies even when 

computerized communIcatIon occurs. Accoraingly, Holmberg 

(19~1) regarded organIzed distance study as a medIated torm of 

9 loed oeejlcaclc conversation (Holmberg , 1981: 30-32). 

Hy ll,.S very nacure , learnIng is iOiosyncraclc , what is 

actualkY _earned and che rate of w ich Jt is learne , varies 

trom IndlV.l<1 c':tl co llllllVldua , ,epending upon genetic make-up , 

pas~ experience and ocher factors (Young, 1971) . 

Most of the research works in the theories of earning 
..\~ ,r 

has tocused its attention on the teaching-learning situations 

in regular classrooms . As such, there is no unified theory of 

independent learning (of whi ch learning by correspondence is 

surely the most popular method) (Singh, 1976) .In an article on 

"The use of correspondence education for post-secondary 

educatIon , Charles A. Wedemeyer (1973:7~-6) quotes the views 

ot scholars like John Dewe y, James Me Donald , Pauline Sears, 



18 

Doroth y ~ee , Sidne y Jourd , and Ge ra 1 Gleason, an Robert 

'agne rd resen~lng d1tferent f1elds such as the philosophy of 

educatIon, behavioral psychology, psycho-anal y ti c theory, 

SOC10- nt-.Hop >.Log1cal heol y, anci e(lU cat1ona l technology , to 

provide theoretIcal bases for independent learning. These 

appr oac cS, WhICh ma1nly reflect some modern streams of 

thought, argued Holmberg (1981:33) , do not constitute 

contribut1ons to a theory of teaching, however. What is 

necessary and adequate for our purposes is , to note that all 

these tt.eories point to the centrali ty of the ind1vidual 

learner ~n any meaningful system of education. 

The 1mportance of viewing distance educat ion as a form of 

indepenaent study, is that doing so provides an important link 

to genera learning tneory and a cc epted pract1ce in mainstream 

eduCatlG:". (Wedemeyer, 1~73; 1976; 1988). Thoug:" the st ent in 

a (11 _;\"ct:-. .:e ted.~h1ng s y stem rLay Denei it from he planni ng , 

gUluancc oro t lClOc 0:': a t ' :: or~al organiza lon (Ho..o.mberg, 

9/ / J , r.e/she ma y aol so have a l a rge degree of a u tonomy 

lTeat E:r & McMechdn. , 1::'80 ; Moore , 19/7) . rloJ..:TInerg (1981:26 ) 

states: 

)n a dIStanCe study a student can as a rule 
- I ~ some measure decide to what extent he/she 1S 
to ~'ke us e of the teaching provided . This begins 
by the reading of printed material and tne 
llStening into recording rad10 programmes and even 
app~ies to watching video recordIngs to live TV 
programmes. All this is a selective procedure: 
everyone selects Which seems relevant to his/her 
p1ctures of the learning matter and i s problems 
ana what can be connected with the cognitive 
structures already developed. To wha t extent a 
stu ent really pays attention to t torial comments 
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or makes use ot f ac i lit i es for f ace-to-f ace or 
telephone contacts when such are orfered also 
depends on a personal choice' 

The students study in the home or In a study centre, and 

t e r e.SOLtr ce s neces sary hove to be made ava i l able there 

(Erdos, 1967; Edstrom, 1970; Schwalbe, 1976) 

here are some example~ of distance-teachIng insti tutions. 

Gdcn is concerned wIth a dIfferent kInd and level of 

e ucatlon . They a lso use difterent methods and combination of 

method s of teaching. The li st of examples presented in the 

[allowIng chart snows, what a variety of programmes distance 

educa tIO! covers. The y include courses at secondary and 

unlv~rslty level . There are programmes of vocational training, 

oasic education, health and agricultural educatIon. They also 

use dItlerent methods ot teaching : prInt, ra io, television, 

tape record ings, s'Cuoy centres, home exper:r:lent kl.ts , study 

yroup , postal services and so on. Some use one or more of 

cnese m~ nons sepa r at.e -,- y, otners use them :. , a who_e variety 

0i comOl 8tl0ns. (1..10(1-.1 , 1983 : 3-4 ; KInyanjui, 197 4; Pires, E. 

A and Beranard Bartram , 1975) 
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2.1.2. The Rationale of Correspondence Education 

We have seen that dlstance education makes use of print 

dnd broadcdsting, out sho ' d also 1ncllleje s o me tace-to-face 

stuuy. The reasons which lead the governmen t authorities to 

establlsn d1.s<:ance teaching systems is judge differentl y 1n 

Lllfterent parts of <:he worle . 

It usually comes into being in order to provide for rapid 

expansion of educational opportunities, That is, sometimes a 

government wants to expand a particular form of education 

q ickly or a group of people , like teachers, who cannot be 

<:axen olt trom thelr Jobs <:0 be trained; sometimes demand tor 

a particular level of education far outstrlps the places 

aVdl~a 0 ..Le I n ap r oprlate I n stltutlons, s o me<:i mes a government 

wants <:0 hacness 1:. he meeila of ejlstance <:eacn:..ng 1:. 0 a who';'e 

rae <je 0 i ecluca t ond objec . ves, torma_ and non- orma l , o 

expanu dt d ~ .pL'vv c ex.!.3 t. ... g pro vls i ,c. "", n o aci ... :.<: ::e 

.. nn Ova1:.l 0 n \.u vdd , 1':103), I ndeed , as 1$ 1:. 11e c ase wlth toe 

C.l.dSSrO um to .r:mat , cot' re s p o ndence s<: l.y mdY De employed it: 

111erent settings tor dliterent reasons . 

for instance , in Great Brltain toe open universit y was 

crE::a<:eu t.() lncrease opportunIties tor a u s to obtain 

unl ve rsity educatlon (Scupham, 1975; Harr1s, 1971). By the 

<:lme the open unlversity was lounde many hundreds of 

agenc1es had alrea ' y helpe literal y mi 110ns ot students, to 

overcome thE:: barr lers of space , time, social and economic 
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status In theIr pursuit 01 learnIng (Teather and Mcmechan , 

1980). In Zambia , Tanzania , Mauritius , Kenya , Ghdna , Ethiopia , 

nu i.lmbabwe , also the respective governments have established 

the dIstance-teaching Institutions Inoraer to provlde 

secon<1ary educa tion f a cilities f o r person s , who ha v e b e e n 

incapaole tor varIOUS reasons to pursue tnelr education In 

c;ollverLJ.ond.i secondary schoo 5 (Ka wasa , j.9/ 0 ; Rune , Flink and 

Agenta W. Fllnck , 1989 ; Dt::D , 1982 ; Kinyan]ui , 1974 ; Dodd , 

1~e3; Ansere , 19/B) . 

.in ew L:ealano, the InItIal impetus for tne provision of 

publIC sector corresponnence educatIon WdS egalitarian , 

COUp.l.ed Wltn tne geograpnica.l. imbalance in the provislon of 

conventional , face-to-face teaching lnstitutions. The thre e 

nst:ltutlor,s wnlcn together comprise ew Zea' and's p blic 

sector istance eachlng :nstitUtlOn has een established to 

oring WUdt WctS already beIng one in tne comparaole face-to-

tace tedCnlng instltution~ the scn00_S , col. eges ar 

unlversitles, to potentIa students OUt of reach of the 

eXlstlng provision (Mc Veagn , 1976 cite n Teather ar.d Mc 

M~cnan , 19BO:~J-9). 

It was , therelore , na~ural that tne initial response of 

the f.l.eaglng correspondence Instltutions to theIr task was , in 

the mrlln , to Clupllcate tn~ teachIng alrea y provided in the 

co vertlonal tace-to-tace Institutions , not to lnitlate rew 

vent:ures . '1'1 e medIum was (nrler-ent , the message was the same 

(~ayegh , 198~) . In all cases , distance teaching ha s been seen 
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s one possIble way 0 expan ing educational o pportunities, 

tor those people who could not be reached by conventional 

methods (Schwalbe, 1976). 

~he other tac or WhICh as contributed to the creation of 

distance teaching systems has been the economic , the move 

towards an i ea~ cost conscious provision of education, 

towards an ideal of the most 'effective' education for large 

number of people at the lowest possible cost (Dodd, 1983). 

This has come to mean, not merely, a more careful costing of 

education, but also , the further education and part-time 

reeuucatlon or retrainIng o ~ a(uits in employment (Harris & 

Wl l. lams , 19 ·/ ·/). Many of. the dIstance teachIng instl utions 

have been set up to upgraC1e teachers , to Increase the number 

of. .... t::dCr."HS dnu to p.c OVl e st... ~ portlve teach Ing materia .... s. Th is 

was l)Or,e with tne be 1e: tr',at: improvements in the qua.lity of 

e . Catll)n are o1ten eq ate With an increase in the number of 

q a.lltiea t:eachers , an Imprc~ement :n the teacher-pupi: ratIO, 

an the availabIlity 01 goo study materials (Kinyanjui, 1974; 

1975; Walsh, 1971). The Pakistan Al l ama Iqbal Open University 

for instance , runs a primary teacher orientation course using 

distance teaching , and in Tanzania there is an initial teacher 

training scheme using dIstance teaching methods , to provide 

enough teachers tor the introduction of universal primary 

eduCCit.lon (l)Oc1d, 19H3 ; Kabwa s a , 1970; Kabwasa & Kaunda, 1973). 

The other reason that has helped to bring about the 

creatior 01 dlSldnce teaching systems has been , to make 
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~ ucatiOn more relevant to eople's lives. The traditional 

system ot educdtion have been aimed at schools and colleges , 

wnicn cut tneir stu(lents ott from tne worl(1 they are supposed 

to oe learning to .ive in , an~ at their curricula, which have 

proved to be increasingly irrelevant to that rapidly changing 

warl Attempts to change the structure and contents ot 

education need techniques which ma x imise the students' ability 

and opportunities to relate what the y are learning to the 

lives they are living . They must enable students to exerci s e 

more control over what and how they learn, and to join with 

teilow StU ents an tutors in decisions about using what they 

have learned (Prosser, 1970; Ho l mberg, 1981; Keegan , 1988; 

SewarL, 1988 ; Wedemeyer , 1971 ; Gardner , 1971) . Distance 

eeaching has been Jsed i n so~e institutiOns to try LO brlng 

- (}l4t S C l Changes. ror eXamp e, 

apprenticeship ::raln ng progra. me 

a'· ..... l, t.) e 

' CC: in 

tor 

e ez ela r ns 

mechanics 

t he 

by 

Air 

in ::roGuced Metalwork and agr 1 cui t ra 1 sc ience courses into 

sec()tloary SChOOi" oy multi-me ia programmes (Kinyan]ui , 1974; 

Dodd , 1983). 

In nontorma education for adu ts, a major obstacle to 

traditional face-eo-face met~ods is geographical isolation . 

~otential students are scattered in villages many miles from 

the towns where most educational institutions and extension 

of i 1 cer s are s 1 tua ted . L>i stance teaching can reach into the 

nomes or the communities of t e learners , in the form of radio 
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programmes, self-study ~fT\.i>~ o r correspondence courses . 

~he e can reach farmers to teach about agriculture, parents to 

teach about child health, or cooperati ve committee members to 

he_~ Lnem 0 learn about their uties (~dstrom , 1970 ; Shawky, 

1969 ; Harri s & WIlliams, 1977). For example, the Institut 

Al1lcan 1"'0 r Le Uevelopment. l:.conomique et SocIa e n 1 v ory 

Coase Cote 0' VOlre) runs a correspondence course on better 

armIng , aId the 1 anzanlan co-operative co ege runs var i ous 

correspondence and radIo courses on c o-operative education 

UO ... h , l:1tL3 ; Kaowasa , l~/O). Here , the intention is the 

enco' ra'::jement of constructI ve learn ing and changing attitudes 

amunge t tne great majOrIty of people who are not ab~e or not 

prepare to become registered students in an y formal sense, 

~ ....;no can yet be rers alel (; aUJust to ~earn , wIthout any 

':sc p :ned stUdY for qual.ification ,HarrIs an .... ':"liams , 

.Ll.~ fru'~ t.e ... .l.Illy arg mel t in laVO...ir cf tr,8 creation of 

Gi S ;:.ance teach It 9 inst I tu t ions b y educa t i una 1 plar.ners , is 

J.t ncreCises opport. nitleS i.or E:d ca-;:ion w 'thout 

ncreas ng costs In proportIon (Holmberg , 1981). ThIS claim is 

DaSE:Cl on t.n.E: 10 lowJng assum tions : 

1) (llscance teacning makes It possIble for a tew teachers to 

1 eaCLl .1arye numoer 01 st.uden cs ; (2) it does not require new 

schools tU be bui~t [or expansIon to ta e pldce , It can rely 

on tr e 'pCile - tIme use of eXIsting bUl di gs ana eq ipments ; 

(3) ic mdKes it POSSIble tor students to learn wt-.ile they 
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contInue to earn; they dO not neea to be removed from their 

roluctl e acti v it y while they learn; (4) distance teaching 

can achieve economies of scale; once the teaching materials 

havt:= beE:r roduced and he system established, additional 

students can be enroled wi th only marginal cost; the more 

stu~ents tnere are , the lower the cost per student (Dodd, 

1983 :8; hOlmberg , 1981; Edstrom , 1970 ; Kabwasa, 1970; Dewal, 

19Md; Keegan, 198M) 

lje ..... 1Ut:=S , "ayegh, 1989; Er os , '-967 ; Wedemeyer, 1971; 

A_~en, :9/1; Stein, 1971; Sewart, 1988 ; Keegan, 1988; Okach , 

" ~ b.J ; L\,e gven a .lISt of few key ad van tages ot he 

cor respo r,cence/( 1 stat ce educa t i on as: 

1 . It IS very convenient for tne student, (a) the student 

co !""". a<:<: ~ !ll l to nls / ner corre p othjenCe co\....rse at any tIme 

o r ;. ~ - C')l Ver.J.E: rl c e , l O) the stuoerL c an work at hIS own 

spec' WIth out tne consequeLce of group pressure 

L. correspo aence ed cation is suitable for certait 

cCiLeg o rles of vocational training, except in subjects 

iixe medicine and surgery. When used in conJunction with 

" on tne JOb' practIcal experIence an short residential 

sessions tor laboratory work, it can be used and beIng 

increasHlg.lY used tor teaching technical subjects. 

3 . a ar lecy 0 educa tIona 1 programmes can be covered by 

tC1J.S syscem 01 E:(luCa tion . They inc~ude courses at 

pr _:nary , secon(jary and un versi ty level. There are a.i.SO 
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dSlC educat.1on , heal h dnd agr1cultural 

4. 1 C l' v er y t le x 1ble interms ot both tne methods and the 

tecnIllques use(j and In meetlng the 1 verse needs 0 t 

va rious students. It is a very important individualized 

mecho( ot learnlng . 

~ . many students can be reached from one centre; i.e; large 

groups of students can be taught with one and the same 

cour se, allowing a kind of mass communication and 

'industrial method' 

6 . "lS S ltaole tor adaptation to a variety of dif ficu l t 

geograph1cal circumstances ; it can reach students 1n cne 

most d1stant and i s ol ated parts of the country. 

11 lstance teaching , a macter ot pr lf71a r y 

... iTlt->\.>, ::'c.lce 1S (Jrgdr 1Zlng tne cilfterent meella 1n a syscemat:1c 

ann conpl.eme ci'l.ry way , so that t .e y reach C(le students tor 

·wc, vm t.Lc y o.lc lllt.ere1Bll an(1 prOVl(H::: Cc em w ... th a satlsl Ylng and 

erteci:. ve means of learn1ng (Holmberg, 191:31). l'ni s i nd1cates 

nat. , :r t:h1S system 01 teacclng, the stucent , h1S wishes and 

et Vlronment are of very great importance than i n o l d fashioned 

c l assro om teaching, where the class as a unit tended to become 

more important than the individual, and where the teacher 

spoke co h1S class as a who le than to a pa rticular student 

( wedemeyer, 1971 ; 1988 ; Allen, 1971; Rowbotham, 1971; Baath, 

19'14 ; Moore , 1917). 

2.1.3 Who Are The Correspondent Students? 
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What has been d1scussed so far should have shed some 

llght on the types of students that distance education 1S 

par t] cularly SUI tee tor. There is no ev idence , however, to 

In<llcate that correspondence st~dents should De regarded as a 

homogeneous group (Sewart, 198H). The common factor is that, 

witn few exceptions, these stuclencs are adults and 

consequently as a ru~e are gainfully employed and/or are house 

wives (Holmberg, 1981:21). 

HIstorical evidence makes it fairly safe to assume that 

in many countries, distance education (in the form of 'pure' 

correspondence study) was created to give a chance to study 

for those who could not go to an ordinary school or universit y 

tor financ1al, social, geographical or medIcal reasons 

(Sayegh, 1989 ; Ercos, 1967; Ologunde , ~9b9). Harper (1971) 

a so notea thaL , on y those ersons are encouraged to study by 

correspon ence , or, indeed , admitted to such study, who 

ceca ' se )1 age, poverty, occupation , SItUatIon or some other 

good reasons, can not avaIl enemselves of oral inser' ction . He 

1 -ther 1nCl1caced na tit I S sure y an aovan t-age of the 

correspondence system that it can aid ttlis large group of 

people, wno otherwIse wou ld have no help and maKe no progress. 

In tne late 1970's and the early 1980's however, there 

appeared a growing number of students who choose to study at 

a dIstance even when a similar programme is available at 

conventIonal, face-to-face educational institutions convenient 

co chern (Keegan , 19H8). These group of students may include, 
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according to Sewart (1988) , bright school boys and girls who , 

tor reasons ot dIsposition and temper genuinely prefer 

studying on their own b y means of the correspondence method 

tnan any other torm 01 elucation (as part of school curriculum 

or a s a me an s of impr o v ing the ir s tanda rd) . Moreov e r, a t a 

tIme when mdny young people could not get the education and 

traIning appropriat e to their ab O lity , correspondence 

education prov ide 1 a cha nce tor them to educate themselv e s as 

adults. ConditIons of this kind do not entirely be long to the 

~ast eltner In the industrial or eveloping countries 

(rlo.lmberg , 1981:35) . This shows , that dIstance study 

laCllltle~ are bttractlve not only tor peop~e (men and women) 

who for man y reasons are unabl e to avail themsel v e s of 

convent onal , race-to-iace teaching instit tions, but a so tor 

people, who for var:o ' s reasons are ~~~i_~lng o r do not want 

to atteno classes regularly . 

'rhus, d stance education in the :orm of correspondence 

stu y has neld OUt to many an opportu~ity of getting rurther 

eciuca ion in a way suiteel to condItions imposed by modern 

soci e t y (Edstrom , 1970 ; Wedemeyer , 1971) . It also pro v ided a n 

Invaluable outlet tor the educational ambitions of those who 

(ave been lett outsi e the system of hIgher educatOon or have 

had unsotlslactory compulsory education (i..owbeer , 1970) . 

In general , eegan , 1988 : 123 ; het<ke<a , 19/8 ; Sewart , 

19t1tj ; MacKen,ne , Postugate and Scupham , 19'/~ ; Er os , 1967 ; 

holmberg , 1967 ; 1981 ; Kempter , 1955 ; Axfor , 1969 ; 1970 ; 1980 ; 
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ve gIver tt e comprf::: er Sive list of ne c. y' e ot stl..dents tor 

whom 111~i i )rm 01 ~dUcdtI(Jn t CIS been ~out, 1 o be: s etu in 

S tIS Y 1 ng the 1r var IOUS nee<.ls , as ha.:> been reporte oy 

1111 elel C dlstcil..:e t~acr i ng I nstI tut ions. J! ese , according 0 

the authoritIes mentioned above include: those children and 

adu ts wro lIVe: in U::iO ate(j areas- geogra hlC lly too tar trom 

the conventIonal educational Institutlons an are prevented by 

~hstance from enrolment ; those in fUll-time employment , shift-

workers) ; those 1n newly developlng co"ntrles who have 

in -- 1i clent ellucatl0nal establ srments 0 accommodate all who 

w1sh to leal t; the ome boun, (house Wlves , the £jnyslca ... l y 

ILalhuCa - j,JE:. , e...-:.c); Cr ose WiH) are too 0 ci J l"E:tur ... 0 prima:::-y 

and/or seconoary SChOO l S out not t oo o_d to conCln-' e an 

r. IS ot"".t::: :::-.5 , 

Cii1 .... J..y uL' a '- 'vLl tv 

Yd.11 .l.t <j; rr,cn bru . ()mer emp lo yeo In shops ana pon 

[arms who Can noe. _eave their al y worK to atten scnool; 

those In m (.1i e: who need to prepare or another occupation; 

the work ing Older person des ir i ng to re tIre to a second 

care:er. Cor respondence eeluca ti on 1 s t or a hundrec other 

special cases wh ich conventional educational Institutions are 

l ot a Ie to serve . 
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2.2. Summary of Previous Research findings 

2.2.1 Partici~ation in Corres~ondence Education 

I:.n c ors , partlcularlY distance e<ucators use the term 

pa l' 1 C lpa t 1 on 1n relerence to involvement events , 

act I V 1 t 1 es or programmes who se prlmary purpose is educa t lona 1 , 

an<1 t.re II stant stU<j8nt.' are described as participants 

(KanOC2 , 197~ : 172) . " he predominantl y voluntary nature of 

part1C1pat10n 1S on e or the teatures ot distance education 

whlch dlrterentiate it from other forms of education (Prosser , 

l:l'/u:~n ; ;:.roos , l~bl i I:.clstrom , 1910) . Th1s 1S lik ely so, 

because the participant has a variety of lite roles (social 

~l t1eS , responsibilities as a working member of a community, 

etc) that nave potentlal tor contributing to or detracting 

.. lu,1 t,.>or-t:c::.. at rig HI ,lectrnIng actIv1ties (Axtor 1970 ; 

c.Js::.::-orr: , 1-3?J i E:rdos , :90/), IE a person sees chat relevant 

"r IW.LEh;g"" 1.'0' De g 1r e(l lrom (LstanCe educatIon programmes , 

ce/sne Wl..l. ... par-tlClpate , and If otherwise ne/she will not 

lAX~(lrU , ~~od) , 'lnus , dl" 1l'd:.cv1<iual student's clec1sion to 

pactIclpdte or not , WI ll oepend upon whether tne sponsorIng 

gE::ncy 15 aD.J..e to provioe h m/her W1 th opportuni t1es wh1ch the 

stuoent sees as maKing a contcibution toward satistYlng one or 

more 01 (1 s/her personal neecis , 

Wl lJ en may be related to an i neil v i dua 1 ' s 

part1c1pation can be thought of as two types: Po s itional or 

DCicKgrOU!1C (SOC10loglcal) tactors which reter to the position 
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a i='erson OCCUpIes in the social structure; and the 

psychological factors which may influence the manner in which 

the roles associated with the tormer positions are performed 

(Knox, and Sjorgen, 1962), The former category often used for 

escrIbing participation include such familiar variables as 

sex, age, famil y status, educational, occupational and 

1 H onc ial background, and place of res idence, These are the 

posItional variables with which this study was concerned, The 

psycnolog i ca 1 t actors include variables such as abi li ties, 

nee s, interests, motives, attitudes and anxiety level, 

Stu ... es (iea ... Ing wIth these tactors otten answer the questions 

as ~o the wno " and the "why" of par1:icipation, 

2.2.2. Participation and Positional Variables 

The i(lentlIlcation and descrIption of participants 

tosecher wi th the ana ysis uf factors influencing 

par~lclpa~lon has been a maj o r co .cern of lesearch in dis1:ance 

ed cation for many years, The majority of participation 

stu les undertaKen in the ield of istance education were 

mainly concerned with enrollment patterns and description of 

the characteristics of the participants. Among the very tew 

researcn works available dealIng with the characteristics of 

the parllclpants are Included that of; Ansere, 1978; Rekkedal, 

1<:112; 19'18 ; t.scotet , 1988; Kinyanj i, 1975; (Mclntosh,1976; 

'la,-t.er and WE:!ClClel, 19'11; r'llnck , 1979, cl1:ed in Holmberg, 

198:); Mackenzie, ~ostgate and Scupham, 1975; Sewart, 1988; 
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.. 
Kabwasa, 1970; Wedemeyer and James , 19~9). These studies 

I 

I -
clear y demonstrated that distance education is an extensive 

and pervasive activit y involving most members of a societ y, at 

severa points during their lives . And at the same time , some 

individual s and groups were f ound to be more a c ti v e 

partlclpants than others . 

These studies ha v e identified several variables as having 

strong relationshi p s wi t h part i ci pation , by p r es e nting t h e 

percent participating within e a ch category of the variab l e s 

investigated . 

Based on these studies , the following variables appear to 

be the most consistently reported findings. Accordingl y, 

acros s educa t lonal level s , persons wi th a rela t i v e l y high 

level ot education participate more than persons who had low 

.1. ev e ..... or eejUcaclOn (Macken~le , t'ostgat:e,an Scupham , 1975; 

Escotet , 1988; Ansere , 1978 ; Rekkedal , :972 , :978; Kinyanjui, 

1 j ./ :J ; Sewdrt , 19c1e ; Kabwasa , 197 (;) ; there is a 

curvilinear relationship between participaclon and age; i.e, 

part clpacion rates decline as age lncreases by decades 

(Ansere , 1978 ; Kiny a njui , 1975 ; Escotet , 1988; Keegan , 1988; 

Sewart , 1988 ; McIntosh , Woodle y and Morrison , 1980) ; that 

employed persons participate to a greater extent than the 

unemplo yed (Ansere , 1978 ; Rekkeda l , 1978 ; Kinyanjui , 1975 ; 

Sayegh , 1989 ; Sewart , 1988 ; Mackenzie , Postgate and Scupham , 

lS'/:, J ; persons with high level of income and occupational 

sta C " s part ic ipa t e mor e than the i r r espect i ve counter parts 

, 
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(Ki nyanjui, 19'15; Rekkeda l , 1978 ; An sere , 1978; Holmberg, 

1~~1) ; that married per sons and housewives participate more 

tha n persons who are not married , widowed or separated 

1 9 'j tl ; Ansere , i<inyan]ui , 19/~ ; 

Mc I ntosh , Woodley and Morrison , 1980 ; Sewart , 1988); that 

couples wIth childlen particIpate more than those wno have no 

children (Ansere , 19'18 ; Kinyanjui , 1975 ; Rel<kedal, 1978; 

Mc nlosh, Woolley and Morrison, 1988 ; Sewart , 1988). 

Thus , individuals who are well established in family , 

socIal and vocationa l lit e participate in correspondence 

education prograrrunes than do , younger indi vidua l s who are not 

~arrIe(l , livIng with the ir parents and otten coming directly 

from other conventional schools, and having only minor 

VOCdtIonal experience , and ha ving a relatively low l evel of 

ed catlon and lncome (Rekkedal, 1978:37). 

The . HId ng~; on the pos I c ional var I~ les of sex, and 

pLace ot resIdence appear to be InCO~SlSt8nt :n c e resdarch 

3~U lIes re~orted . I n deve loped count ries , it wa s ln ves tigated 

ctlac across eClucatlonal .Le vels , men and w >me n art clpa~e at 

about tne same rate (James , and Wedemeyer , )9~9 ; Ma ck enzie, 

Postgate , and Scupham , 1975 ; Mackenz i e, 1971). I n less 

d~v~lop~d countrles , me n participate to ~ greater e x t ent than 

Women (An s ere , 1978 ; Kinyanjui , 1975 ; Rekkedal , 1978) 

SimI arly , in industrial and well developed countries, 

most students come to the correspondence education prograrrune 

1.rom towns and urban areas than and/or at the same rate as do , 
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the students trom rural areas ( McIntosh , Woodle y and Morrison , 

1980 ; Mackenzie , 1971; Rekkedal , 1978 ; Kato and Postgate , 

1~'l~; Saxe, 1911) . On the other hand , in developing countries 

the correspondence programme students were found to come 

u-ually trom rura l a reas than t rom urban areas ( Kinyanjui, 

i 15 ; Ansere , 1978 ; Sewart , 1988 ; Yesh1mebet, 19~2 E.C.) . 

Accor Hng ly , McIntosh , Woo(lley and Morri son (19BO) have 

commented that , 1n less developed countr1es , the barriers to 

access - educational , tinanc1al and cultural - are formidable 

and unlikely to be o ver come b y many , other than the most able 

arlll m(1 L) va ted 01 people t rom such eli sa (1van taged background. 

2.2. 3 Mot i va ti o n a l Ba s i s o f Partici pation 

Mot1vat10n is a very general term for factors and 

,--OIIl.Jl1:10nS which cause a person to begin an activity and 

purs ' e 1 t W1 th vigour and pers i stence. In everyday terms , 

mv\..l Vd l...lOn rerers to the "whys ' of. behavlour, as abl.l.i\:.y means 

tne cans " . When we question stu ents' motivation for 

-Learning , we assume they can try to l earn but as/( ' Why do 

they?" , " Wh y don't the y ?" , or perhaps, " How can we get them 

tor (Clar1z1o , Craig and Merrens , 1981 : 278) . 

Var10us studies [Ansere , 1978 ; Lowe , i975; Prosser , 1970; 

~Mclntosh , 1916 ; Glatter and Weddel , 1971; Flinck , 1979; cited 

1n HOl.mberg , 1981) ; Rekke<lal , 1972 ; 1 78 ; Axford , 197 0 J have 

OE:E:l carr1t::<l out 1n order to 1nvestigate into the motivat1onal 

orientations (Objectives for continuing education , and reasons 



stu ents had for chooslng the correspondence study method) ot 

the correspondence programme students. The flndings of these 

studies showed that peop le do ditfer in their objecti ves for 

un ' ertaklng i rther studles , and the reasons provided by 

student s for thei r cho i ce of the stud y me thod were a l so f o u nd 

to vary depen lng upon the type and level of the programmes 

offered . 

Similarly , the findings of studies on the motivati o n a l 

orientations of the students i n other forms of a dult and 

contlnulng education , showed that people do differ in their 

motivatlonal orlentations for undertaKing further studies , and 

tDoL LDere lS a slgnlticant ana positive re~ationship between 

the type of contlnuing education WhlCh the person attends and 

nlS/r er prlmary rea ' ons lor ?cHt clpatlOn (Bosnler , 1971 ; 

iS/o; b rgess , l~Jl ; Dlckinsen a~d Cia~K, 19;~; Doguiah, 19/0; 

uogl..~ah and Mo :;s , :~68; Abeoe, >. 'j -n ; Sr. e r - ' 
1. le ,u l , 1962 cited in 

l'ne.:.de , 19b2:':'~2 ; Career , Kerr 0. Yo _ _ < , :';;02; Morstalt dna 

::>mart , 19"14) 

2 . 2.3.1 Objectives for Continuing Education 

Correspondence programmes , operated by institutions of 

higner learning are designed or students with egree 

ObJ~ctlves or course credits , for professional workers in man y 

t ie':'ds , for techn 1 c ians , for teacner s d .. 0 hers who must meet 

cer t 1 t lca tl on requ ir emer ts , an(l tor tr ose whose purposes are 

primarl ... y culturdl (Sayegh , 1~89 ; Weciemeyer , 1971:15) 

. -' 
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Al len , l ~n l; Mackenzie, Postgate and Scuph am, 1975 and 

Sewart, 1988 also noted that among the many learning goals of 

correspondence study students, the vocationa l pre-dominate: to 

["aise, enlarge, upd dte technical or professional 

quali i ications in order to seek advancement, a better job, 

avoid redun¢ancy, some new skills crea ted b y a 

technological advance . An understanding of one's own 

responsibilities in public affairs, together with the skills 

associated with home and family life, are other main areas of 

interest for students learning through correspondence. 

A r esponse secured from 135 studerts by Sloan and 

reported by Childs (1971:231), showed that ~~e mo st frequent 

reasons for enrolling in correspondence edt.;,cation were "to 

meet a degree requirement, for personal devaiopment and for 

certiilCdt.ion purposes . " 

'J'W (; ot t:he studies (M cI n t osh, 1076; a ~-_" Flinck , 1979) 

reviewed b y Holmberg (1301 : 21 -22) , indicate- :' :-.6C iIlOS t: of ,:he 

S1..UUent.· ..;t:em t.o be stU(lYirg to attain compe:.ance for better 

oos or sl~i ar qua lifications , an%r ::0 be learn i ng 

orlente~j , l . e , seeking knowledge for its ow~ sake, where as 

reasons like gaining soc i al recognition, escaping daily 

roULine or personal problems seem to have _ ~ttle to do with 

the study moti ve. " Of the reasons gi ven by the open uni versi ty 

s tucienLs , the younger students stressed educational 

qualifications and jobs, where as , reference to the general 

widening 0 1 knowledge increased with age. 
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On the basis of a study of 309 students who have been 

enrolled in the correspondence education programme , offered b y 

the Institute of Adult Education , University of Ghana , Ansere 

(1978 : 14) reports that: 

Occupational objectives weighed heaviest on the 
scudents' ecision to take further studies. And 
wi'll In tne occupa t i onal ca tegory , career 
preparation was the most important, followed by 
career change , ano professional aavancement in that 
order . 

A second Incentive to study was, according to Ansere's 

investigation , the wish to gain admission into hi g her 

educational institutions. Where as reasons like to gain 

respect trom triends and other members of the society , in 

order to be ot service to soclety and leadership seemed to 

have little co "0 with the study motive. 

Prosser(197U) has also made a similar observation: 
The 1 r in teres tis to secure the paper­

certitlcace and formal q ualifications' which they 
can get as supposed keys to employment. - - - Their 
obJeC~l"e IS LO get through tne course as quickly 
as posslb~e and pass the require examInation 
(~rOSS2~, 1970 :2 ~1-2~2) . 

Ingene :c a.L, among the many objecti ves for study ing by 

correspondence are to be found the des ire to prepare for 

examlnations by which professional or vocational 

qualifications are to be gained , to further general education 

eitner f or f!ersonal cullural enrichment or tor professional 

reasons i to take a refresher course inorder to overcome 

In6deque'';.12· :n tr e Kl",owledge or skills required in one's 

vocation (Kaowasa , 1970 ; Ologunde , 1969 ; Okach , 1969; Erdos, 

1~6"/) . 
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'lherelore, It is interesting to note that a closer 

analysis ot t he educational goa l s or objectives of the 

, stance eouca t i o n s tuden ts f or un ertak 1ng further studies 

seem to end strong support to Houle I s (1960) typologies, 

(cited 1n ~rosser , 1970:2 44 ) con cerning adult motivation to 

part1clpate 1n educational activities , 

2.3.2.2 WhY Lear n Through Corres~ondence? 

Allen (19)1) noted that, man can l earn from any well­

orgar izeo educational programme , no matter what method is 

S t-1..1 . Jficce d~pea r to De ~o s gnlt1cart d1tterences in 

learr lng wnen teaching methods are compared b y research 

psyChO~(lglstS and e (iucators, Childs (1971) , after having made 

a r ev iew of several stud ' es, dealing wi th ~he use of different 

rrll::::t.ll0dS (,~ ... fst.ruct.. Oft , na v e repOrte\l t. c a-::. , peop e c an, a n 

co , .1.ear" d -equet y well ur cier -::.he '::::erent r:1ethois of 

19/1 :2 4H) 

..... erratOl (19B1) indicate that , it 1S no doubt true that 

some stu "'en ts wil l pre fer one metho of ins-::r ction over 

another , that some subjects or courses of instruction will 

l eno themselves to one method than another , that some people 

wl ll fln it more conv~n1ent to stUdy by one particu l ar method 

or even be ~im 1ted to one method which is available , and that 

cosv' of rovJ.dl ng irlstr ' etion by var lOUS IT,ethods wi ll differ . 

... nese , tnen , are the factors a stucient should be able to 

cor SolO!::! wilen SE:: ... ect.lng the metr O( or met:-. o ds 01 instr etion 
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no tnat the 

r.1etc od of teactling 1S slmply a reflection of t e needs of the 

"",l'ucnt , toe comm lllt y, an the nature of he subJect to be 

J.eaL"t e Al.Lt::m, is/i) . 

Hence , there are a variety of reasons which likely lead 

toe .Learner to oapt the correspondence scutiy method. 

n"rrlS anu Wllliams (1977) reviewed several studies 

oea lng with the reasons as to why the students of different 

d"Sta ce teachlng institutions have preferred to learn through 

the corres ponaence study method . These authors indicated that , 

t.r.8 :Hl<.i:.ngs OL the stu(lles they reVlewe s' ggests that 

lne tlrSt group of reasons as to wythe students 
preierred U e c )rrespondence study meti od relate to 
the independence of this form of study, i.e , the 
~cS Bct Jt. n,," 1-)1 tne ireeo)m ar.j a~c oro;ny of the 
lnOlVlO 6: st Clent: , it w.i al.1.0W hirr./her to begin 
a C Ol..L se wLel ever r,e C/100ses anel to ~ lnlsn i at 

s conv~n~~nce , the aosence ~ ~ S'ltaOLe 
c~ucdt]vna tac ~ltleS 1.or classroom ~earrlng , an 
tr e ?03S ... Gl.LLCy' 0: irhJivi,: al at ct:::n::~or and hel 
i,J! OVLtil:"d t . (.-1 J . 

LI.c.::iE:: t.1\l"llOl.l.tle~ cOI.clUdE::u that , .:.8 reasons given by 

3Cuo~nts tor their cholce of the corresponnence stu ' y methon 

are n merous , and not all systems of dlstance teaching 

institutlons serve to meet equally all these reasons. 

lnree ot the studles (McIntosh, 19)6 ; latter and Weddel, 

19/1 ; and ~llncK , 1979) reviewed by Holmoerg (1981), showe 

tnCit. maJorlty 01 the students chose the correspondence study 

met~od because ' t was teLt easier than ot~er stU( y forms , to 

LaCl~ tale tne planning of the study programme chosen and to 

assess coe progress made ; the predilection 0 in( ividual wOI:k, 
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1, e, they pretered studying on their own to studying in a 

c dssroom witn other people; the convenience and adaptability 

0 - tne method of study , and this was particularly important 

lor rlou~cwives; tne current or pa -t ~ac~ 01 ecessary 

tacilities for learning; failed to get into or to complete 

(;0 r 'as dt conventional , face to face teaching institutions; 

ane! t dt they were being attracted by the innovatory character 

ot the study form (Holmberg , 1981:21-22), 

Rekkedal (1978) also investigated that, in Norway , most 

or the students prefered the correspondence study method 

because of the convenience and adaptability of the study form , 

ana cJue to the inaccessibility of educationa l facilities in 

their neighbourhood , On the basis of the study of 309 

corresponaence students in Ghana , Ansere(1978), observed that 

the chree GOmlnant reasons tor choosing the <.hs tance type 

t:.~ldy oy most 01 the st Clents were: 'beca'...:.se corres ondence 

stl.lcy ma~es it possiDle tor me to earn Wnl.Le l.earning'; 

oecause cur espondence study ena ~es me .... 0 s y at my own 

t: me dn<:l pl.dCe or convenience' , and 'becd\.....se correspondence 

st dy Clevelops my initiat:.ive for learrllng' (Ansere , 1978:14 -

1 b) , 

'l'r dS was eVidenced by the resul ts of the above 

stUdies , tne reasons given by most of the students for their 

tJreL<:~rel Cl:' 01 1.-h e corresponcience stun}' mecr:oCl are n merous, 

Some chose it because of the freeoom and responsibili ty 

lnnerent in inuependent study, others offer as reasons for 
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choosIng it the tact that dIstance education allows them to 

plan their own study programme, assess their own progress and 

establ1sn their own pace of work, and still others, because of 

wor~ and family responsibilities distance education is the 

only torm of education whi c h provides reasonable learning 

opportunities for them. 

For such students , the possibility of working at their 

O~l tIme and pace can eliminate the frustrations resulting 

from Incorporating their job, family and other social 

responsibilities and educational ambitions into a too 

exhdust.lng t:.lme table of the conventlona face-to-face 

teachIng institutions . 



CHAPTER - THREE 

3. DESIGN OF THE STUDY 

The main purpose of this study was to investigate into 

some characteristics, reasons for participation, -and study 

problems of a group of students-, namely students who have 

been enrolled and pursuing their secondary courses through 

the correspondence programme, offered by the Distance 

Education Division{DED) of the Department of Adult Education 

(D.A.D) in Ethiopia. Based on the nature of the problem 

under investigation, the design of this study followed the 

procedures of the descriptive survey method of research. 

The following section will, therefore, present the 

description of : the sources of data and methods and 

procedures of data collection. 

3.1 Sources of Data 

The sample population for the present study consisted of 

560 students who were found to be actively pursuing their 

senior secondary courses, through the correspondance proramme, 

offered by the Distance Education Division in Ethiopia, until 

June, 1992/93 academic year (the time the population for the 

present study were selected). During the selection process, 

students who had submitted at least one assignment, or 

reported to have had contact of any sort with the D.E.D with 
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in the duration cf the latter semester of 1992/93 academic 

year were taken to be active, and inactive if otherwise. 

This was made with the belief that those who ceased to 

submit assignments for correction, or failed to contact 

the D.E.D for the purposes related to the programme, were 

considered to have had either dropped-out and/or dis­

continued. And also, it was though that students who were 

found to be active would responsibly furnish the data re­

quired for the success of the study. The 560 active 

students were found being scattered throughout the various 

administrative regions of the country. Table II shows the 

distributiion of the sample population for who~ the 

questionnaire were cistributed and from whom questionnaire 

responses were secured. 
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TABLE II 
DISTRIBUTI ON OF SAMPLE POPULATION BY REGIO~J 

: 

Questionnaires 
Administrative Region 

Sent (Nil) Retur nori(NII) 

I. Shewa 97 76 

2. Addis Ababa 73 52 

3 • Harar~ie 57 33 

4. Sidamo 47 26 

5. Garno Gofa 46 32 · 

6. Gojjam 3 9 
I - . I - .. 

7. Arsi 38 :: . 
8. Wollega 37 :: ) 

9. Illubabo:- 29 I : 2 . . 

10. Bale 23 2') 

1I. Wollo 21 ! :8 

12. Gonder 1? 9 

13. Keffa ' , - -
14. Tigray 1 ~ 

. . 
. -

Total 5 J 2b2 

As can be S<:?<:?:l from the abo\'<:? ta)...' -~, t~,. ~:. r.',ple 

population we ~e f CI.::--: being distribt.: :.ed• c· - ,... t~e '/ · ::-ious 

administrati ' ' .~ r0 ...... :-- of the coun:..· .. . ~: . ~"" .... '" ~ "rple 

population 1.-:<2:-e s~~': :er-ed ove r vast :. ~ - .- :' ~ '.)I.l? I 2:.1: :he 

country, it ~~s fo~ ~ ~ :~ be difficult t~ cot/~:~ t~~ ~ _ ~~~red 

data in a f 2::-:'':'-: :.: :; situation usir: '; i:1~ ;: ·",':" c.: '.: ' . r ~ n the 



_lmite(l time an<.l resources available. Co . s eq~ently, the s rvey 

.,.)0 "; carrlt?u -out.. througt"1 a questionna lr e sen t ~.o the ~60 act i ve 

:5 tude r t s theo gh ma 1 Ttlis was accomplis n ed through the 

d, ~at:.:i..ie~ ot '::aC11 Ir(IlVldual s mple s:.udent , ootained 

trom Record and Registration section of the office for 

u.l.st- nL;e t.(lUCatiOn D vIsion . 

uut. 01 t:he ~ou que stIonnaires sent to students, 382 

questionna lres returned filled in correct y, a response of 

6~.2 percent. ConSI ering the return rate of questionnaires 

Olst:r outed through mail, the response was satisfactory. 

3.2 Methods and Procedures of Data Collection 

As was Indicated aoove, the data ga nering instrument 

e mpl o yed t or the pur ose of th iss tU<ly we:. s a ques t ionna ire 

_ ..... ~(l~V (l\:, 1 "t-) iC'1.' sect or.::; . c.ach 0 ;' ;":.e :our sect~ons 0 

:i e '..leSt:i.Ot r.dire w(::'!:e develop,~d f( )r ga-;;:.er::-.; c1dt: a eoncernl rLg 

-.,ju.t::,::; t _(;nnd 4 Ce were sec reo t rom t.e ..I. -;;c-!"a ture a nd were 

' e a:. -.:er bell 9 va l(1d "e' w ~ , tne heJ.p of a 

gro p of J n ges, The udglng task was pertormed oy six 

;"1aste s ' s ... dent.s 0 .. tne raculty of t. . CatiOn , Addis Ababa 

University. 'l he juages were selec-;;~ :rom the three 

oepartments ot the facult y. That is, each tWO of them were 

se ectell trom c e Departments of , Currie lUr:1 nd Instr e tion, 

G ucat ona ysychology , and Ecucationa Acm:nistration. Prior 

to Judging, tne persons who performe "he :udgi ng task were 
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~ade clear about the objecti ves of the study by the 

~nvestigator. ~ach of the six persons selected , performed the 

]L..dging task independent l y i n the presence of the 

love tlgatOr. Un the basis 01 the co lective j dgements, items 

WD1Ch were identified to be significant for the problem under 

lnve::;tlgatlon were se.J..ected and usen tor tne collection of 

uata .. /' 

The va rlables gathered tor the purpose of this study with 

part I of the instrument were sex, age, family status, 

e ucational background, occupational background, financial 

;:)acKground , and place of res idence of tne correspondence 

students ot the D. E . D. Ti e variables gathered with part II and 

III of the instrument were related to the earning objectives 

OI the students, an reasons as to Why the students chose the 

correspo dence methoQ of stu y, instead c., : other forms of 

_Lstruction . 

• Lc .l..ciSt SeCtlOrl or. 1:..[,e q estlonn ire wa s ,:eslgned to gather 

,;ata about the study problems of the students . In th is 

3~CL.J..O~ , tre lnvestlgator was lntereSte to ~~ow aoout some of 

tne major difficulties the students Lound themselves 

contronted wlth whl le ..Learnlng thro' gh the correspondence 

programme , oftered b y the Di stance r:duCatlOn Division. r~he 

stu<1ents were also aske<i to suggest the mechanisms through 

wnich t e problems they identified cou_d De resolved, and 

tnrougn tha~ improvement In the teaching- earning process of 

t e correspondence programme would be attair.ed. The questions 
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fta4.n hOrt ~~ifCit1: 
lL.,. uP Ih~.l-

ADDIS ABABA Ul rVERSITY / 
LJOR '" lUE S - . . -----

designed to gather data on student reactions were deliberately 

ma 1e pen-ended , to enable them mention as many dlfficulties 

(problems) they came across while learnlng , together with the 

tcdSlO e s ggestlons they felt were helpful for mlnimlzing the 

se veri t y of these problems on the proper operation of the 

programme. 

'l he q estionnaires were sent to the sample students 

through mail . Enclosed with in the envelops used for sending 

the questlonnaire were , pre-paid stamped envelops for 

returnlng the questionnaires. 'he stU( ents were encouraged to 

.:: es~)on t o a ll i terns ot tne questlonnalre ca r.:llCi .l. Y an to fill 

" p td ret ' rn the questionnalre as soon as possible . Thls was 

ione through a covering letter , written by the investigator , 

lndicating the purpose and slgnificance of tr.e study, and that 

Ie oata C "l. ..... e c-c eo wi l l be u s e only tor ed catlona ..... purpose . 

Be~:;lces , on tne oasis of the request 0: t h e investlgator 

t o r coope r a t lon , the Di::D wrote and sent a ge nera covering 

letter to each student in the sample by the order of Ato 

Getachew ~e.l.emu , Hea , Dl stance ~ ucation ivision, seeking 

the cordial cooperation of the students , to _ill up , a d send 

baCK the q estlonnaire as soon as possible. 

The responses sec- red to each item of -:he questionnaire 

were tall ' e , tabulated and flnal y the data were expressed 

q antltatively on the bCisis of the num)e:- of persons wlo 

rep ..... 1 c{] t.. () e:ach 1. tem 01 the ins trumen t . M.c c ord ng y , the 

interpretatlOn of the d ta a a yzed and the c o clusion arrived 
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at were based on the percentage of responses secured for each 

ltem ot the questlonnalre . 
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CHAPTER - FOUR 

4. RESULTS AND DISCUSSIONS 

The study wa s carried out through a q~e3tionnaire sent to 

t: e 560 students , wh o have been eGro~:e~ a~~ a=tive:y ~~r~~~~~ 

thei r senior seconda r y courses through the correspondence 

programme , offere by D .E. D . in :::thicp~a, tULf;.t.,:L J 'ne :392/93 

academic year . The problem wa s to in 'e-t:"gate into so;r.e 

characteristics , reasons for 

toward the programme of 

part:'cipa'::: 

the senior 

~ .. , and r eaction 

secondary level 

correspon ence programme studen':s 0: tl-.::o _ :" star-.ce ::c'..;,cat i on 

uivision . ~his chapcer , therefore , prese~~s ~~e res~:~~ a~j 

d:'scussion o ~ the data collected ~r o~ 3~: : ~ ~~e 56C s~~~en:s 

of the programme , who correctly fille~ a~d ret ' rned the 

q\,;.estior.na:"res . 

In the a .a:;"ysi3 

'u.estior>.,na:'re withi each category ::-.e 

i:-vestigo.ted . 

4.1. Characteristics of the Students 

The question as t o who the corres~:~ce~ce s -~~e~t3 are 

can be more directly an s wered by reference to t he:"r b':'o-

grap ical an socio-economic characteris:~=3, 

sex , age , marita~ status , number h' 1 C .. l_ reo , the:r 

e ucational , occupat ional, finan c':'a':' 
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residential areas of the students. The prese~tati on of results 

and discussion of the study will , therefore , begin by looking 

at these characteristics . 

4.1.1. Sex of the Students 

The following tab l e p resent s the se x distribution of the 

student:s. 

TABLE III 

DISTRIBUTION OF THE STUDENTS BY SEX 

Sex Number Percentage 
------- - - -----------------_._--_._---------

Male 312 81. 7 

Female 70 :8.3 

Total 382 1 0 0.00 

As can be observed from Table III above, only about 18 

percent of the students were fema~e, t:he ~e~o:~ing majority 

(abo t 8 2 pe!'cent) were male. Thi s shows the female 

st:udent:s are grossly under represented :~ ~~e population of 

correspondence students in the senior seco~cary level courses, 

offered by the Distance education Division :~ the country. 

In the studies conducted in some African and Scandnevi a n 

countries about corresponden ce students , similar results were 

reported. In Ghana , for instance , Ansere (1978) , investigated 

that 92 percent of the 309 correspondence st~dents he studied 

were male and the remaining 8 percent were :e~a~e. 

The surve y conducted in Ken ya in 1968 about the 

correspondence course unit students , a~ has been reported b y 

• > 
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Kinyanjui (1975) , revealed that 97 perce. t 0f them were male , 

and 3 percent were female. Similarly, in his study of the 

correspondence students in Norway at .KI, Rekkedal (1978), 

reported , that the student body consisted partie arly of men 

only, 2 percent being women. 

On the contrary, in the study cond ' cted by. James and 

Wedemeyer (1959), about correspondence st dents engaged in 

high school courses in Winconsin, United States of America, it 

was discovered that the ratio between the male and female 

students was evenly balanced. 

Perhaps , not so many women par-.::c: ate in the 

correspondence programme, of:ered by the J:stance Education 

Division, because the courses that are made available do not 

suit their ~ee s . Thus , in order to er.courase ~ore women, to 

cake part in t\-..e corresponder.~e ed ..... cat: :. r-. t=:::- o;ra'7lIne , tr.e 

organizers shc~l inc:u3e courses t~a~ a~-~~: ~o women . 

4.1.2. Age of the students 

~able IV i 1 strates the way in ~hic~ t:~e -~ dents were 

distributed according to age. In order to 'now the variation 

that exists among the students, the data on age have been 

cross tabulated with the data on sex . 
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TABLE IV 

DISTRIBUTION OF STUDENTS BY AGE/SEX 
----l ·-· --- - -- - - --- ---

Age Number 
Gro p 1-- 1 -'- 1 Perce. tage 

1 Male IFemale ;Total I. 

below--2-0-'r---' 1-7- r- 9 '-1 --26-'1---

1-- - r .- -- r 
20-30 I 187 I 47 I 234 
--. -- ._- '''-- 1'---'- ..... ·_ .. _ .. --.... ·-1 ... -.---. --'--'--1' .. --. -- 1------
31-40 I 98 I 14 I 112 I 

above -~----~--'T---=----r---1-0--'I----

T_o_t _a_l __ -,I,-._ 312 I 70 ~2 

-r 
1 
C 

The bulk of correspondence stL:.dents, that :s about 97 

percent fell below 40 years of age, with only abo t 3 percent 

falling above age 40 . And among tb.e students who were aged 

be':ow 4 0 years, the highest conce'.tra~:'~r. wa~ :'!"" t::-:e age 

bracket: o f between 2 0 and 30 ye~r3. 7~e~e n_~~ered 234 

st dents a d represente near:y two-thirds ~ f t~e 5a~~:e. 

::a :: a t:-.a t: the 

senior secondary level corresponden~e course 5tude~ts of the 

D.E:. in Ethiopia are a relat:ve::"x yo !".g adults. g · t the 

fema e students were younger than t~eir ma:e co·~ter-par s, 

the respective proportions being 67 and 60 percents. There was 

no female students who was older t~ar. 4 0 years 0: age, where 

as there were 10 male students w~.o passe tho t age. The 

conclusion to be derived from this data :5 hat , the 

correspondence st ents of the D. E . are co ce!1tra\:.e 4 either 

in the oldest age group (above 40) , nor in the yo~ngest age 

group (below 20) , but ra cher in tr_e midd:'e age gro' p , i. e, 
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between 20 and 40 years of age. 

The age structure of the correspondence students of the 

Distance E ucation Division in 

shows, cor esponds with the 

Ethiopia, as the 

age str ..... ct· re 

correspondence students elsewhere in the world. 

evidence 

of the 

The study conducted about correspondence students in 

orwa y, for instance , seemed to tally w:~h the findings of 

this study. In that study , Rekkedal (1972), reported that the 

st ents were concentrated in the age gro~p 2C-24, with two­

~hirds of the st dent- being in thei~ ~wencies as was 

vi~t ally the case with the secondary :evel correspondence 

students in Ethiopia. 

There was a paralle~ sitJa~ion :n t~e ~nited S~ates of 

A.-:1er:'ca. In their resea~ch about cor~est=-.::-. -'le:-.ce ::;t...:.ce!'l":s L. 

that co ntry in 1959 , Ja~es an Wedemeye~ .:9~9), ~:5covered 

-ha~ the rnajo~:i<:y 0: c:-.e stu ents we~e .. .,., yo~r-.t;er than 15 

years of age and no 0 er than 35 years 0: age. Mc:n:csh and 

Others (198 C) , reported that about 8 0 pe~.:en t of the Open 

University students of United Kingdom were under 30 years of 

age . Keegan (1988) also reported that on:y :2 percent of the 

A t:habasca s tuden ts , and 16 percent of the ~.~EJ , Spa in .:. stance 

students were over 40 years of age in 198: the remain~ng being 

'nder ~O . 

In his study of correspondence st den~s in Ghana, Ansere 

:978) invest'gated hat an overwhel:n: .. ; majority of the 
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students , i.e; 95 percent fell between t.e late teens and 

early fourties age group . Among the students who were aged 

between 14 and 43 , the highest concent~ati on was in the age 

bracket of under 30 years . 

Thus , whether in developed societies or undeveloped 

societies, c o rrespondence students tene to ~e young adults. 

All this fits the sociological picture of what is known 

generally about adult students , at differe t stages of their 

lives . Adults are generally known to be eager about 

educational activities from their late teens ~ntil their late 

thirt'es , or atmost, ~ntil their early :our~i~s (Lowe, 1975). 

Perhaps , the specific reason for the pre~0nderance o f che 

young adult in the correspondence education programme , offered 

by the Distance Education Division can be f o~~~ in the type of 

courses offered. The D~D o ffers senior sec onea~y level courses 

wr..ich are designed as t o provide ar. alte~:-.3.tive learr.:'ng 

0 ~portuni~ies :or pers ons who , for vari 0u~ ~ = a30ns have been 

u ab e to attend regular c:a~ses in the conve~~ior.al secondary 

schools . These courses were originally ~rep2red for students 

of formal secondary schools who are , with i~ the normal age 

group for secondary level education . 

4.1.3 Marital Status of the Students 

How many of the stucents were marr"e 2~' how many were 

unmarried? Among those who were unmarrie how man y were 

single (i . e , not having ever married) , separa-ed or divorcee? 
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~able V answe r ~ the question . 

Sex 

Male 

Female 

I 
I 
r 
I -------1----

Total 

TABLE V 

MARITAL STATUS OF STUDENTS/SEX 

Married 

254 

42 

296 

- -- - T 
S:"ngle 1 

50 

24 

74 

I 
r 

r 
I 

.- -, 
separated/ I 
divorced I 

8 

4 

12 

Tota 

312 

70 

382 
-----·-·--r·----------,.----------,-·----·-----,-··-- --

Percent 1 77.5 19.4 I 3.1 1100 . 0 
- - - __ . ~ __ . -1..---- __________ _ 

As can be seen fr om the abo ve table, mo st o f the students 

were married. Close to 78 percent of them were married, 

ieaving abou t 22 percent o f them in the ~n~arried category . 

Tha~ is t o say , ou~ o f e ve ry five stu -en~~, f our o f them were 

::1arrie 

his find i ng is ~o b e ex~e-~ed , c ons: ering that most o f 

the students (93.2 percent ) were over 19 years of age, and, 

~herefore, were old eno gh to marry . Ano~her in~eresting fact 

is that the larger proportion of the male students were 

married as compared to the female students_ The respective 

pro portions being 81.4 percer-t and 60 percent. Of course , one 

would have expected a much arger proportion of the female 

st 'den s t (' be marrie t __ an were act a:ly ~arr:ed, because in 

Eth·opia women generally marry earlier than men. 



59 

4 . 1.4 Number of Chi l dren of t he Students 

Students were asked whether or not they had children. The 

s' gnificance of this questi on is , tha t . t helps t o know 

something about the conditions und e r which the students li v e 

and study. Correspondence s tudents , bei n g pe r s ons who s t dy at 

home , the number of c hi ldren li v ing with them in the home will 

have great impact o n their learning activit y. Table VI 

pro vides the data on the number of children students had . 

TAB E VI 

! 'MBER OF CHTL BEN OF S~U~ S_ TS / SEX 
r - --------- -. -- - .... -- --. --1- -

Category 
I Sex 1 

r--------------r-- ._---- -- ------1 :' 0 ta l 
I Male I Female I 

- r 
I 

':ldren 
--1 ----, 

66 3 1 
I 

97 
- ... -- --I" 

208 
. --r-----

c h :'::'d r e n 35 2 4 3 
1 i 

- -1----- - - r 
4 4 2 

--.--- --.--.... -1'----. - _ .. - .... ---
.. &~d abo ve 3 8 ' 

1 i 

':' o t. al 3 1 2 70 33':' 

Percent 

25 . 4 

63 . 6 

!. OC. G 

As was revea_ed by the a t a in 7ab:e _, about one-:ourth 

o f the students (25 . 4 percent) had no children. And among the 

st dents who had children , the large majority had few rather 

~han many chil ren o 0 t of a total of 28 5 st udents who had 

children , 243 students (85 . 3 percent ) had one to three 

c~i :dre~ , and the remaining 42 st dent~ ( :4.7 perc en~) ~ad 

Eo r or more children. It appears that :'ncreasing fam:'ly 

responsibilities are ass o ciated with increas e participati on , 
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ossibly because the demands of a larger family on a limited 

income may lead some persons to use the advantages of 

available educational opportunities for upgrading themselves 

in an attempt to increase their earning capacity. 

4.1.5 Educational Background of the Students 

The following Table shows the educational background of 

the correspondence students , i . e .; the level of schooling 

completed by the students before joining the correspondence 

e ucation programme , offered by the Distance Education 

ivision. 

TABLE VI:;: 

LEVEL OF FORMAL EDUCATION CO~PLETED/SEX 
-- ------ - - --. r- ---- - - - ---

Leve' of Education , ~~er 

c0:np:eted . - - - - - --I - Percent 
r eo ale I Eo -ch 

sexe 

Cra -e 8 5 9 2 2 a ::.. 2:.2 

Gra -e 9 
I 

42 9 13.4 

--- ---- --_. ------1"- ---
Gr ade 10 98 

I I 
24 31. 9 

Grade 11 
'--- I --- - -l- -- --,--- I 

I 88 I 1.0 I 98 I 25.7 

Grade 12 
.-- --1------, T-- - -or --. 

j 25 I 5 I 30 I 7.8 
------r --_. --r------r -- -1--- ----

Total I 312 I 70 I 382 I 100 . 0 
---_ .. _-- -- - -----

As can be observed in Table VII , maj rity of the student-

were concentrated in the ca~egory of comp:'e e t' e lower senior 

secondar y level schooling while joining the programme, i . e ; 

the y joined the correspon ence programme after having had a 
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minimum of 10 grades of schooling and above. These consti tuted 

about 65 percent of the students, and among these group, those 

who had completed 10 grades of schooling were larger in number 

than the other groups, f ollowed by those who had comp~eted 11 

grades of schooling prior to joining the programme. 

Fr om these data, it can be concluded tha t . the 

correspondence programme students of the Distance Education 

Division are dominantly, those who , have had completed their 

ower senior secondary leve schooling. 

In relation to the findings of this study, Mackenzie, 

ostgate , and Sc pham (1975:4:5) have noted that "t!-'le higher 

the level of formal education, the more pos:tive becomes ~he 

atti tude toward continuing education and the greater the 

capacity for it" Quoting Jonstone and Rivera (:965), K.owles 

(:980) explained the effect of p~evious f o rma_ ed~cat:on on 

j;:a:-ticipa::ion in a!'ly : o rm o f adult ed:..:cat: o :-: , ::':..c::'t.:.d:r.g 

c orrespondence educati o n . h e noted , that t~e a,-!'l~a_ ra::e of 

participation was 6 percent among those wi t[-. 0 :"y a grade 

school education, 20 percent among those who comple~ed high 

school, a~d 38 percent among those who had bee to college. 

This finding is not surprising , since in order to earn 

by the correspondence study method, the stu ent has to have 

certain functional capabilities. These, accordi!'lg to 

~acke~zie , Postgate, and Scupham (1975) i. clude the s~i Is of 

p rposive reading , of self-expression in wri ing , and of self­

o:-ganization . Students who ::'eft full time e~ucation early are 
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unlikely to possess these to a high degree , nor is their 

subsequent work experience to have developed them . Similarly , 

Ansere , 1978 ; Edstrom , 1970 ; Kabwasa , 1970 have also observed 

that those with more education to be persiste. t in attendance. 

It is , o f course , n ot sur pr i sing to se e persons wi th 

incomp ete senior secondary education in the 

programme , because such students would want to utilize the 

correspondence programme to complete the courses . But , one may 

be surprised to see persons who have acquired complete 

secondary education engaged in a correspondence programme 

meant for secondary education. The explana~:on ~s that, such 

persons take the correspondence programme i~ order to improve 

upon the grades the y have already obtained in the formal so as 

to join higher educational institutions. 

~egard:ng the different sex groups , is not: ed tha-:. 

the female stude~ts joined the corres~ond~~~e programme with 

a ~lightly _ower educatio~a~ back~rou~~ than their male 

co nter parts. The respective proportions ~a : ng 44.2 percent 

and 33 . 4 percent . This shows , the male st~cents entered the 

programme with a relatively higher educational background than 

the female student s . 

4.1.6 Occupational Background of the Students 

Tables VIII and IX show the data or-. the occupationa:' 

background of the stud ents . 

TABLE VI_I 
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EMPLOYMENT STATUS OF STUDE. '7S/S EX 
----- -- ----_.--._- - - -- r- -- -_. -. - -. - -- --- --

Number 
Employment status ~---.. --- --~ - ·---·----1 

, Male I Female 

Employe 
-- -- ---r --.--- -, 

I 278 , 28 

- - T----

~otal 

306 

I Percent 

I 
-r 
I 80 . 1 

Unemplo yed -r 3 4 ! 1-9----.-- 53 13 . 9 

_. ----l ----" - ----T--'- -- - . 
Housewives I - - , 23 

I 
23 I 6 . 0 

-----T :~~l---------J-~;l 2 -----=I----~-· -;-~--: - -'-'-r-- --
382 I 100 . 0 

I 

The data on the employment stat s of the students 

indicated that an overwhelming majority of them were gainfully 

employed while learning by correspondence. O~ ~ of the total of 

382 students , 306 (80.1 percent) were e.t:>_oyed, and 13 . 9 

percent of the students declared themselves nemployed , while 

the remaining 6 ?ercent o f the student~ ~e=e housewives. A 

greater proportion 0: t~.e :na .... e st '.:.ce:-.":s ~ere ga::-.f - l:'y 

emplo yed than the r oporti op- of the fema:~ 3-: ~ ents ~ho were 

so e~ployed . 7he respe c :ve propor ti o~s ~~=e ~9 . 1 percent and 

40 percent. 

The results of this study , see~:~g:y confirms the 

findings of the studies reviewed by Beck (1980) . In the 

studies reviewed by Bock (1980) it was investigated that the 

less advantaged individuals , especially t~e ~~employed tend to 

possess the characteristic associated wit~ : 0 W participation 

rate . Bock (1980) noted t _a t when a l ow s=~:e of educationa 

ef f i cac y is co bined wi th l o w self -con::' 'e!1ce , it is n ot 

surprising that participati on rates are s: ~_:h lower for the 
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unemployed disa vantaged than for middle class individuals. 

After having found how many of the students were in or 

out of employment, it was necessary to inquire further into 

what types of occupation those who were employed were in, and 

what things the unemployed were doing. 

Thirty (56.5 percent) of the nemployed students were 

students in the formal schools. These may be those students 

who might have felt, it would be to their advantage to combine 

a correspondence course with class room learning. This is 

quite permissible not only in Ethiopia, but elsewhere in the 

wor d. In Ghana, for instance, Anse~e (~978) investigated that 

about 20 percent of the cor~espondence students he studied 

were also students in the formal school system. 

Nine (about 17 percent) of the unemployed ~or~espondence 

stu"ents were fa!.-rr:ers I ten (18 . 8 perce~. t) were da:'~y 

_abourers, and the re~a·n:'ng fo ' r 7.6 perce~~ : Et~~e~ts have 

dec:;"ared the ,selve ... to be fl,;.:':' ti;;-,e hc:ne serva~.i:s. An-'l ::3 (6 

percent) of the students were ful:;"-ti~e housew:' es . 

.... hus, the emp' oyed persons participate to a greater 

extent than do housewives and the unemployed, in the senior 

secondary level correspondence courses, offe~ed by D.E.D . 

The employed students were distributed among the 

following occupations as fol ows: 
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TABLE IX 

OCCUPAT.ONAL DISTRIBUTION Of STUDENTS/SEX 
- - - ----.------, - -.- - _.,- r - 1 - ----

, Number 1 I 
Occ pat' ona ca egory I ,- -- ---I :'otal I Percent 

1 Male I Female I I 

Health workers I 92 --r 1 3 -;~5 l 34 . 3 

Teachers 
-------~-

Armed forces 
(Police & Military) I 

I 

68 

50 

-- --- - ---- -"-------r---
Clerical/service I 30 

Technical/Mechanical I 
I 18 

I 
2 70 22,9 

r .-- I" 

I I I 1 I 51 16 . 7 
T--r-----
i 7, 37 12.1 

I 4 2- 2---r-
1
---

7
- . -2 

- ---_._-- ---- ~-- -- -,-
~anagerial/administrative 20 

,-----
21 I 6.8 1 

Toto.': 278 28 306 100 . 0 

r-,s can be see,_ fr o .. ~:-_t2 ja~a :r-_ -:-ab':e :X, a re2.at':'ve y 

2.arge ::u;nber of -;::-,e employed corre-;;,:)!:..:ie:-. .:e 3tuce:-,ts were 

co~cen-;:ratec n t~e occ~pa ~: o::a _ ca~egories o~ hea:th workers 

( J.~ . 3 ~ e r c e r-. 'C ), -:: e a c::. e r s \ ~ 2 . 3 i? e r .:: e ,_ -:: II a r::-_ e -j : ,) r .: oS s (1 6 . 7 

percent) , and c_er:.:al/s erv:ce workers (:2.: ~ercen~) :n that 

or er. These cons'Ci~- ted 86 ?ercent 0: ~he to~al samp_e of the 

e~p_oyed correspo nce ce stu e~ts. 

A grea-cer proportion of the fema:e students were in the 

occupatio~a: ca e; ry of health service than any other 

occupation , representing 46 , 4 percent of the female students 

who were reporte,4 ':0 have been em?loyed whi le 2.earning by 

correspondence . :" e findings of the 'a ta regarding the primary 

occ 'pational background of the correspondence students o f the 

,E . D seem to partially su?port what was generally known about 
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the occupational distribution of the correspondence students 

as were reported by Yeshimebet (1982 E.C.), and Flinck , R. and 

A . W. Flinck (1989) . According to Yeshimebet (1982 E.C.) , of 

the tota: e n ro lment at the D.E.D. 31.6 percent were military 

personnel and 27.4 percent were teachers. While Flinck , R. and 

A.W. F~inc k ( 1989) reported that 45 percent of the total 

enrolment at the D.E.D were primary school teachers . In both 

cases, it was indicated that teachers represent either the 

largest or the second largest occupational group of the D.E.D . 

students . The findings of this study also revealed that 

teachers represent the second largest occLpational group of 

the cor~e spondence students. This might be ascribed to the 

minimum amount of money the primary school teachers are 

required t o pay for the correspondence c o rses. According to 

DE ( 19 82 : 9) , an elementary schoo l teache~ w~ ~ is eligible for 

i?a r t :'cit)C,t:. c n in the pro grar:une f o r u i?gra.'::':' r.g '...:.r.q a:'ified 

e:e~e~~3ry schoo~ teachers thro ugh d istance e ~ ..;. c ati on will pay 

on y birr 2 per subject and a registration :ee of one birr, 

i.e; eleven birr per grade level for :ive subjects , in 

contrast to a charge of birr 143.00 per year for five subjects 

at a grade level required from other students of the 

programme. 

It is interesting to note , that 51 of the employed 

students were members of the armed force (po :'ice and military 

personnel) . Thi s number is very low in co;npari son to the 

findings reported by Yeshimebet (1982 ::: . C j in which 31 . 6 
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ercent of the D.E.D. students were military personne , and in 

comparison to the situation in the United States of America 

where tens and thousands of correspondence students are 

members of the Armed Forces. In fact, it was to satisfy the 

felt needs of the Armed Forces personnel for further education 

that the United States Armed Forces Institute (USAFI) was 

established in 1942 (Brothers, 1971). 

If the occupational categories of health, teaching, 

c erical/service, and managerial/administrative are regarded 

as white collar occupations, and the remaining categories as 

b::"ue-co~_ar occupa t ions, then the ma jor:" ty 0: the employed 

correspondence students are workers in white col ar 

occ pat·ons, while a small number of them were workers in a 

0 ::" e-~o-lar occupations. The proporti~ns were 75.: percent for 

:~e f o ~~er and 23 . 9 percent for the ::"atter. 

4.1.7 Financial Background of the Students 

?articipation in any educational activity depends not 

o~::"y o~ the possession of a reasonab::"e :eve::" c: inte::" ige ce 

and ear ing skills, but also, in a more practical sense, on 

the ability to bear the financial enc 'mbrances involved. The 

D.E.D. being subsidized by the Ministry 0: E cation , and 

being a non-profit making organization, was established to 

serve those persons who are interested to receive their 

educa t ion through the correspon ence prograrn.. .. e wi th a minimum 

payment (DED 1982). The motive being so, the ~:v:sion charges 
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birr 28.60 per subject at a grade level. And in order to pass 

from grade-to-grade the student must take a minimum of five 

subjects (Amharic , English, Mathematics, and any other two 

subjects). Thus, on order to take the required subjects at a 

garde level, the correspondence student has to pay birr 

143.00 . If we add the same amount of money for books and 

stationery , the student has something like birr 246 .0 0 to pay. 

And the institution expects the students to complete the 

payment within the first semester (OED 1982). This is by no 

means a light burden considering the financial position of the 

average student , and the economic hardships being experienced 

by most Ethiopians. 

For this reason, the investigator inquired into the 

monthly income of the students together with the sources from 

which the studeni:s obtain funds to finance their courses. 

Tables X and XI prese~t results of the data on monthly income 

of i:ne si:udents and sources of funding f o r the courses. 
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TABLE X 

MONTHLY INCOME OF THE STUDEN:S/SEX 

Number Monthly income 
in birr($) 

I 
, Both 

,---- . --r=- ----., Sex e s Percent 
I Male I Female 

No in~om;-------f 14 I 42 56 
.. ---. -··-··---------·1------· ··---- --··1··--·- ... ---r -
0-$105 I - - I 

-,­, 
$106-$250 

r--------
I 182 

-_._. -----r---,--
21 203 I 

$251-$500 111 7 118 

14.7 

53.1 

30 .9 

above $500 I 
1 

5 
~ 

I 5 I 1. 3 
-------t-------

Total I 312 
-r--------.---'r-------.-

I 70 382 I 100.0 
--- --------_._---<----_ .. __ . - .-_._--

On the basis o f the data yie:ded b t~~s st 'dy, about 15 

percent of the students had no monthly incomes. Seventy five 

perce. of these students were female a~~ ~~e rema:ning 25 

percent were male . These stu ents ~:;~~ be =hose , who , 

de;:;lared t~emse.J..ves to have been not e::-.~:".::.ye', ':'t'. ·· s, since 

abo· ~ 2 0 percE:_ t of test den~s , inc:'_"':::":-.; :::-_e :-.0 sew~ves 

were in the status of the unemployed cate;ory, =r.ese group 

have no regular monthly income . 

Persons with monthly incomes of between $106 and $250 

cons t i tu ted 53 . 1 percent of the tota 1 sa:r:p_e. The second 

largest group of the students were those w~=~ ~onthly incomes 

of between $250 and $500. The students with Dontr.ly incomes of 

above $500 were under represented in the ~opu_ation of the 

correspondence students . And those stuce._t s wi th monthly 

incomes of between $0 and $105 were tota::'y non-existent . 
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The under representation of students w' thin this income 

category might have been due to the fact that they could not 

afford to pay for the courses . 

:;ABLE X:!: 

SOURCES OF FUNDING FOR THE COURSES/SEX 
T"--' - - - --_. -- - -y-- --
I Number I Both 

Source of funding r-
M 

• 
I a e 

Own income ! 296 

Spouse 2 

Parent 8 

I 
Employer I 6 

._------------------,---. 
~otal t 

""I sexes 
Female i 

30 

25 

14 

1 
I 
I 

326 

27 

22 

7 

-r---------]-- -
I 70 382 

percent 

85 . 3 

7 . 1 

5 . 8 

I 
1.8 

.-~- ---
0 0 . 0 

An overwhelmir.<; maj-:'!':-::y of -::r.e sc'-.:.cer'.-::s pay : c r the 

cour~es fro~ -::~e:r ow res ources, t~e ?!' o~ ~ !'-::i o ~ ~e:'~; 35.3 

percent. ~ - - .... -Q ...... .... the 

s tuden t s were s a in: ly e :7I t:-~ o yed ar:d we!'e ea!'r.::-.; :'!"". -,);"nes 

regularly. Consequently , L.ey ::':kely -....:.se some of their monthly 

income to finance their c~!'respondence co !'ses. 

A smaller proportion (13.7 percent) pay for the co rses 

from sources outside of themse ves . &~ong the outside sources , 

spo ses were the greatest providers of :i~a~cial ass:stance . 

Relatively very little came from parents, and resort to 

employers was very limite~. 

It is interesting to note that there were 27 st dents (2 

male and 25 female) who obtained f · nds from their marital 
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partner to pay for the courses, It seems c'rious that the two 

male students obtained funds from their wives for the course , 

because in Ethiopia most men consider it out of place to 

depend on their wives for financial support, for the female 

students, the second largest source from which they secured 

funds for the co'rses was the'r spouses, This is to be 

expected , because in Ethiopia , women normally depend on their 

husbands for financial and other support, This finding is 

quite interesting in that , the husband or wife who is 

upportive of education seems to act as an enco ragement to 

the spo se to con~:nue h's/ er education. One 0: the 

observations made by H Ie 1960) as cited in Axford , 

(1969:80) in his st dy of adult learners is that , no matter 

~0W intense y an i~divic~a_ may esire to :ea=~ , he or she 

.:" . • 0 j E: C t ion tot he::' e a = ::-. i :: <; a c ~ i v i t y, :: ~ c r~ (::? 8 8) r. a ::; a 1 S 0 

0b~ain 

f rther education is a factor inf~ encing articipation of an 

:~dividual in ed'catio a2. activities . 

4.1.8 Residen tial Area of the Students/Sex 

Table XII presents the distribution of the students by 

area of residence. 
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TABLE XII 

DISTRIBUTION OF STUDE TS BY AREA OF ~2SIDE CE/SEX 

, I 
I umDer I 
r --------···.. --··1 .. ·· .. ------ . -r-------~ Per c e n t 
I Male IFemale , Bo~h Sexes l 

P'ace of Residence 

-. ----.. --- - r I I 
Town I l30 I 41 :7 ' I 44 . 8 

- .. ----------.. - . -.---.. -- ----1--·-·--" .... .. r " - .. -- -..... _-, - ---. _ ... -- T 

Country Side ~ __ . ~~~ .. _ .. ~ ____ 29 : 2~~ ______ ~ __ .. ~_: .. ~2 __ 

Total 312 1 70 382 100.0 
--_ .. _-_._. __ ._ .. _-_ ... __ ... _ .. ... _--_ .... _--------- ----... -- --.---.--

A relative y ... arge nu~ber of the s~l..dent- (about 55 

percent) lived in r~:::-al (co~ntry si e; a:::-~35 t~an t~ey di ~n 

towns (urban areas) while ... earning 1-, •• 
~j :::::: :::-:::-e spo:-:.cence . The 

findings of this study seemingly suppor~s ~~e findings of he 

st~cies repo rtee by ~ :;.y a .. ~"....!.i (1975) a;.:: .~ ;.:::-=-:::-e : 378) . 7hes e 

:n Ghana) :ived dOD:~a~t:y ir r ral areas ~~an in ~rban areas . 

o. trle ocher ·.and , rte~~edal (l973" :.;. his s~u'y about 

correspondence st14dents in ~orway , at .. f'.:::, i. vest:'<;ated that 

correspondence students often come ~:::- ~ urban (tow. sand 

industrial) areas where traditiona ... ed~c3~:' c~a l opport· nities 

were offered . He c oncluded , that geogra~h:'ca: reasons do not 

seem to be o f major .. po!:"tance f o !:" a:-. :':-.::~v:dua _ st-..:."'ent's 

participation in the correspondence e -~:....:::a:::' ·- n programmes. 

In the Ethi op ian case , however , l~ :::: ~~t surprising , 
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the majority of the correspondence st de~ts respond that they 

ive in rural areas than in towns, because for one thing, as 

the population of Ethiopia itself is lar~ely a rural resident. 

Rather, what is likely surprising is t~a~ despite the less 

access to information that persons in t~e country side had, 

about the availabi ity of educat'onal o~pcr~ nities , offered 

by the D. E . D. , they represented a relat'vely larger proportion 

of the correspondence programme s udents :~ the country. 

Another reason that might have acco~~ted for a larger 

proportion of correspondence students ih r~ral areas than in 

rban towns) areas, is that an o verwhe:~:~; .ajority of the 

students were gainfully employed (Tab_e '===), and that hea th 

workers and teachers who formed tr.e _arger proportion of 

correspondence students of the ) .~.::: IX) were 

t~.emse:ves :ocat:e oscly in r~ra: areas. 

4.2. Reasons For Learning By the Corres2ondence Method 

~n the preceding section, at:t:e~~: ~as been made t:o 

descr' be some character i s tics of ';:he c o :::-:::-e ~ t,)or.dence prograr.une 
I 

t 

students of the Distance Education Div:5:~n in Ethiopia. In 

relation to this, Sidhu' s (1984) sta':e:-:-.e:1.t is worthwhile 

quoting. According to Si hu (198~: 83) , . :~e desires to kr..ow 

not merely that the sun rises regular:y i~ t:he east, but why 

it rises in the east and why it ' :i~e:~ t:o do so for some 

time to come. It is not merely t at cer~a:n phenomena behave 

in certain observed uniform ways, b t w~y :~ey behave as they 

• 
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do is also to be known" . Thus , by analogy , after having known 

who the correspondence students of the Distance Educat'on are, 

it is necessary to investigate into the motives behind their 

.earning , and reasons the students had for their choice 0: the 

correspondence study method. The following sections describe 

these aspects of the correspondence students in Ettiop:a. 

4.2.1 The Educational Goals of the Student s 

In order to know the students' objectives (motives) for 

undertaking further studies , the investigator provided a ist 

of items which were indicative of the possible mot: es 0: t~e 

students for learning . When answering this quescior.., the 

students were given the opportunity to choose from among the 

seve ~al alternatives provided, the one's wh:ch t~ey ~el:eve 

were indicative of their real bjectives ( :no c:' ve s ) f r 

::"earr.ir:s· The to ad' O · .y "' .. 

objectives for learning, if what satis~:es their tas~e ~3S r..~t 

incl ded in tne list of items. As was expectec, eac~ 

respondent se ected more than one reason as their motives for 

learning. Consequently , the total sum of responses exceeded 

the tota sample , and the sum of percentages exceeded 100. 

Tables , XIII and XIV present the resu:" ts of the data on 

st dents' objectives for learning. 
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TABLE XIV 

OBJ~CTIVES FOR LEARNING AS RELATED TO SEX, AGE, AND LEVEL 

O~ · 5 HOOLl G COM~L~TED 

(Percent with in each group) 

Object WPS 

Soc la I 

InteractIon 

Senl1 ce to 
SOC1Pty 

Profess 10na I 

p rOIlOtlOn 

"noUlleoge 
adllanC~llIent 

;, e II eStPPIII 

& con ll ae nc ~ 

I 

1 
110 . 3 

I 

112 8 I . 

i 
:~:L b 

! 

IFella Ie Iless 
I I than 

I I 
I I I 5 . 7 I 15 . 4 

I 1 
i 
1 12 . 9 

I 
I 
1 31. 4 

I 
1 

21. 4 

34 . 6 

3 . 9 

11 . 5 

/ . / 

$oclal 
dC C Pptan~e : 32 1 45 . 7 19 . 2 

I 
) ecure 

ellploYlllent 
1 
124 . 4 

Cnanglng 
Profes sIon 
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Judging by the number of students who chose particular 

00Jec~~ves or by the trequencles Wl h wh i ch particular 
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aDject1ves were cnos~n, bJ.3 percent ot tne st ents responded 

tnat ctley study 1n order to gain an ott1ciall y recognized 

CC'l'-.lilcate . . h1S alternatlve was more freqlen among students 

ot cne d1tter-ent gr"ade evels, other chan those who had 

~ um le etl thelr seniol secondary leve l education. It is also 

more [requent amorg stuuents W1th in the age gro ps of between 

20 an 40 years . This is not surprising , since the certificate 

Issued 01' the 0istance Education Division is officially 

recogn1zed by the M1n1stry of Education, as of equal value 

w1th that of the formal school systems (JED, 1982) The 

ex? ... ataClon s that, the Dlstance E ucation Jivislon is part 

and parcel of the Ministry of Education. Its courses are based 

on tne current curr1culum and prescrl ed text-books of the 

:vI1,lStry , w1th s11ght modifications. ~neretore , as has been 

.:: S c 1 I ° e tl ° I' C (it:~ D d) (1 ~ b 2 : 1 "1) a s C . c e n t w nos u c c e s s [ u 11 I' 

e r ;:J. t 0:- correspondence 

cour-ses g1ven at a gra( e leve~ he is e~t1cleu co JO n, In cne 

1 01 ma 1 s C L1 0 us ; a r d a .... so, a stu en t W nor. ass c c e sst U J.. 1 I' 

completed a certa1n grade level witn a min1mum of five 

.JuoJects , cnrougn co respon( ence can Jo:.n the equiva ent grade 

J..evel in the tormal school system. 

About 3b percent of the students responded that they 

... earn lnoroer to pass examlliatiot s. 1S altern tive was 

crojen by students across the dlfferent grade levels , 

incluc 1ng those who had completed theIr senior secondary level 
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education. These group of students might be those, who , had 

been tailures in the examinations of the formal school 

systems, and were learning in order to improve upon the grades 

they a~ready had, so as to J01n the next adder of education, 

oe 1C post-secondary educational institutions, or the 

lmmeo dce next grade level of schoollng to wnat they were in. 

Or as has been revealed by the data on the occupational 

oac..:l<.grounCl 01 the stut!ents, majority of tnem were health 

workers, teachers, armed forces , clerical/service workers. 

11 e ' e lnd1v1 uals m1ght have been learning in order to acquire 

h1grer academ1C qualiflcatlons through the Ethiopian School 

eavirg Cert1iicate examination , so as to leave their present 

Jobs for the university or take jobs in other sectors of the 

ecoromy w~ere cheir superior academic qual1Iications give them 

better con ' ltions of service and/or enable them earn better 

1 ;orr.e '· . ~cty oe a s o , n ' s / her employer s eX~ect (urn/her to 

u dertake further stu ies, or the indiv:~ua: is fearful of 

oecomlng sta.J..e. 

o~ the other han , a relatively large proportion of the 

students (about 58 percent) responded that they are learn1ng 

witr the des1re to secure employment . These students might be 

t ose , wno reporced to have been students 1n t e formal 

C000J..S , or (j/or tfwse persons who had not been employed 

Accor ing to ~rosser (19/0), the maJor charac~erist c of these 

group (che unemployed) , is frustration , tempered by a thirst 

tor more .J..earning .l e rna n causes of this fr scration include 



unemp oyment. 

In general, apart from using correspondence courses for 

certification purposes, the students were studying inorder to 

pass graele level or E.S.L.C.E. examinations so, as to be 

admitted into higher educational institutions, for securing 

employment, to secure professional advancement, and inorder to 

change from present employment to a different one. They also 

de lre( to use it in order to get respect from their peer 

groups and other members of a society. 

evertheless, the students seemed to be reluctant to 

choose sucn objectIves as knowledge advancement, supplement 

tor the Inadequate previous formal education, and to be of 

service to society. 

4.2.2 . Reasons for Choosing The Correspondence Study 

Method Instead of Other fOrmS Of Instruction 

J'ne iJI stance I:;duca t I on Di vis lon of the Department of 

Adu t ~ducation is charged with the responsibility of he l ping 

those persons, who, for various reasons have been unable to 

continue their education in the formal school systems, by 

offering Lhe senior secondary courses through correspondence 

(DC::D, 1982). 

In order to know exactly what these circumstances were, 

tne ~rvestlgator aSKed the respondents as to why they chose to 

stU(iy by tne correspondence method, instead of other forms of 

lnstruct10n. As was aone 1n t e prev ous question, the 
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students were instructed to select and lndicate from among the 

many reason s provided, the one's that led them to adapt this 

torm of study. I n addit ion to the list of possible reasons 

provl e tne respondents were given an opportunity to state 

their own reasons, for their choice of the study form, if what 

SUltS their taste was not included . Besides , the respondents 

were also given an opportunity to select as many reasons as 

possib l e provi ed that t h e students belleve it is the real 

cause behind his/her choice of the study form. Table XV, 

f urnishes the data. 

't 
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TABLE XV 

ij~ASONS fOR CHOOSING THE COHHESPONDENCE STUDY METHOD 

ijeas on s 

iJeter r e d y t.he nCitu e ot my Job trom 
attendlng classes regularly 

: I urnoer 

219 

I 
IPercent of 
Itotal 
I sample 
I (N=382) 

5 ·j. 3 

.. ---- .----- ---------,r-- ----Ir--------
Hecause of the opportunity it prov ides 
to s t u y in my own time and at my own 

pa c e 

It enables me to earn while learning 

He c a s e 1 prefer to study in my own 

I no r er to comply with the wishes o f 
ot er peopl e who have influence in l ife 

Deterred from attending classes because 
of age a nd/or higher social position 

de c ause 0 1 l o e opportun t y it proviaes 
LO ~earr s ubjec ts ot my o wn c h oi c e 

D ~ 'aus~ o t Lhe lnaccessio e educat lo~a l 

ICl c·llt:..e s In tne are." 0" my r e slde:1c e 
o l:- ,_a\.. c O J. wo rk 

b~ cause i t enab~es me to get rid of 
p h ys ... ca.l c: ontrontations 

0 e C dus~ physI c aL dIsab · ... It i es nindere 
me rrom attending cla s se ' 

187 48.9 

167 43 . 9 

'/6 19.9 

74 19 . 4 

73 19.11 

~ 3 1 5 .5 

11. 3 

1 0.7 

1.3 

As can oe seen from the data in Table XV , coe predomInant 

1 Bd SUn Ct.J to wny the s t udents pre1.e r red tr.e c o rres ondence 

stu y metnod is that due to the nature of work (job) they were 

Ill , Lrl ey we I e lmpe eu c . asses 

regularl y, be it on part-time or ful -time basis . This fInding 

sacIstIes one or the general purposes of t~e correspondence 
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instruction , which according to Allen (1971:87) , is that it 

appeals to people wh o have a desire to learn, but who , are 

unable to enjoy the luxury of "going a way" to school , leaving 

a job and shedding personal and financial responsibilities. 

Th~ second and third reasons chosen according to the 

students preterence were " because of the opportuni ty it 

prov1des to study in my own time and at my own pa ce." (48 . 9 

percent) , dnd "because it enables me to earn and learn 

SlmulLaneously" (43.7 percent) . 

11 as we saw 1n our prev10us discussion (see Table VIII), 

an overwhelmi~g maJority ot the students were gainful l y 

employed , then lC 1S logical to reason t at the same students 

would prefer to study by the correspondence method , because 

cbt.::y coulo holei their jODs wh1l e learning. These students may 

usually have consideraole ~ . , proLeSS10nal., social and family 

comm l lments wn ' cl mcu(E:: i l- unreasonable to expec,: them to gi ve 

first prioricy to their scudies. I nstead , they want to adapt 

their Stu<1y to their living and working cond1tions. Thus , it 

might be due to these pract1cal reasons , that chese students 

pref erred , the correspondence method of study, as it gives 

them the freedom to pace their studies as they can and want 

co. rhe t 1n(ilng ot thi s study seem to conf 1rm , what Beardsley 

(1975:191) wrote about the needs of ad~lt students . He said: 

The CidLdL nE::~ds to lnt.egrnte l.:t.s stud1eS freely 
With hlS everyda y worKing and SOC1al. dCt1VitleS; he 
nee<ls a very t lex ole means ot ga1ning new 
knowledge dnd skills ; one , which allows him to 
stuciy C:I t d t lme an(l place ot his own choos 1 ng . 
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About 20 percent ot the students provIded as reasons tor 

their choice of the correspondence study method , the fact , 

that they were attracted by the opportunity it provides to 

study independently. The explanation is that , the 

cor respondence programme students of Distance Education 

Division, recognize the fact that studYIng independently 

develops initiatives for learning and by implication , 

maturity. In relation to this, Harper (197 :12) noted, that 

the correspondence student, given all necessary assistance, 

b ' t compelled to obtain everything else for himself, or wri te 

O ' ~ filS questI o ns a nd walt tor the written answers is l ed to 

investIgate, to De independent in his stu.dy and to have 

cor.ti<ence in the resul~s ot his own inves 19ation, which the 

student: who nas co .stant recourse to his l!1S~ructor does not 

ria e. 

nave an oppor~LJ.i~y to e cate ~~e~se_-es ~ . Q :o~ - sc .• oo_ 

systems, because of their higher soc ' a respo s:oi ie ' es and 

positIons. In addition to this, as was revea.ec by the data on 

st dent c arac~erIstlcs, major ty of ~e st dents were 

marriec, hac chi ren, an enat so e of -:ne. were fo nd to 

~a e been supporteo by tne r spouses co fi~ance tne co rses. 

1nese students, might have been obliged to obey the wishes of 

marital partners or families to learn by tne 
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correspondence method. 

About t1tteen percent of the stu ents had chosen the 

correspondence stud y me tno , because of the freedom it a lows 

to earn subjects ot one 's own choice. The exp anation is that 

In contrast to the formal school systems , where students are 

required to learn a relat1vely large number ot subjects, with 

in each grade level of the senior secondary schools, the 

number ot subjects to be studied by the correspondence 

students of the Distance Education Division depends up on 

the1r prescribed learning goals . 

That is, if the objective of the correspondence student 

is "t o pass from grade to grade, he/she must take a minimum of 

f1ve s bJects ' , (OED, 1982:7). And '' If it is for the purposes 

of revision or enligh t ment, the student can register for a 

course or courses ot grade le vels he has a ready passed ir the 

conve:t;.. ona~ s ec o r.Gary sc~.ools or : .:> r '::0 ::-ses of eq -:va ... ent 

• -l 
;Jlade .L.o=ve..l. ;' ':' IS ent l tled to JOl tne Lormal secor: ary 

s c n 0 0 1 s " , ( D!::;) , 1..3 82 : 17-:;' 8 ) . 

At>out e l even percent ot the students had chosen the 

correspondence study method because of tne inaccessibility of 

class room leacn ng fac1lit1es be it, on part-time or full-

t1me ba sis , In areas of their residence, and/or place of work. 

'lhlS tincflng se em to Just1fy what: was ones stated in the 

Forwdro" seCt:l on of the General Information Bul..l.ecin , DED 

(1ge2) , by Ato Glrma Gebeyehu ~e then, Head of the Distance 

cO cat:l-on DiViSltn. l.n Ethi0t- _ _ ' I a ·U.l C st ents haa ... , J stay 

• 
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a wa y from their families a n d friends , and had to suspend their 

work in order to pursue their education in conv e n ti onal 

secon< ary schools . In fact , the onl y fe w lucky and abl e o n es 

cou ci afford to attend these tormal schools. " . Thus , the 

cho ' ce or this reason b y the students is logical and clearl y 

uemonstrates the contribution made by the correspondence 

programme , offered b y the Distan ce Education Di v i s ion i n 

ilt::.L F>lr ':1 Lr'IOS<:l persons who , COU.Lcl not , otherwl se r ece i ve the 

eo catlon the y desired because of the absence ot suitab l e oral 

tUlt-lOI , 1n t e tace-to-face sltuation . 

Tne J.dS t of the leas t l;-;-.portant reaSOI.S according to tne 

s len~s preference , m1ght have been gi v en by students , who , 

were physically incapacitated in one way or another. Insp ite 

01 t.ne sma.!.. numoer of stu(e~ts who chose it (1 . 3 percent) , 

th l:3 reason WdS important ;:0 learners wno were toO ill or 

4.3 Reaction o f The Stud ents Towards The Correspondence 

Programme 

students were asked to pin p01nt the major 

dlfflculties they foun themselves confronted with while 

.!..<:ldr I HIS . Y the (;orresponder ce mete o~j , a - weI as to suggest 

tne mecndI lsms through WhlCh :nese prooJ..ems COU~( be resolved . 

tne corresponcence programme , ot ered Dy the Di s tance 

e ts . 
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TABLE XVI 

STUDY PROBLEMS IN CORRESPONDENCE COURSES 

Percentage of 
Problems* fJumber of the total 

responses sample (N=382) 

Delayed feedback in tutors 
comments 293 76.7 

Environmental Difficulties 
(Unfavourable conditions) 259 67.8 

Lack of face-to face contact 
with tutors & fellow student, 198 51.8 

*Since most student mentioned more than one item sum of 
responses exceeds total sample, and sum of percentages 
exceeds 100 

As can be seen from the data in Table XVI, a relatively large 

number of the correspondence students (about 77 percent), indicated 

that delayed feedback in tutors comrrents the major obstacle they 

found themnselves confronted with while learning through the 

correspondence programme, offered by the Distance Education 

Division. This shows that the correspondence programme students 

me studin Ethiopia, are seemingly dissatisfied in the frequency 

and spped of the feedback system provided by the Distance Education 

Division. 

The explanation is that, majority of the students were found 

to be located in rural areas, where the main means through which 

the two-way communication between students and tutors could take 
place, i.e; the postal service, is less accessible. Thus, in a 
developing country like Ethiopia, where communication network 
facilities are rot devel~, the inad:!quacy of ~stal services arx:1 the ICll9 desistarK:e the 
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InsLrucLlonal mater1als have to travel , m1ght ha v e contributed 

to the low turn-round tIme of assignments tor correction. 

unoer ~; ' ch C(>n<ll t] ons , it ma y take weeks or months t or the 

curn-roun t1me of tutor comments on the ass1gnments submitted 

lo r correctlon by students , through the p ost office. 

This finding seem to tally wi th the out-comes of 

Hekkedal's ( 1978) experiment. In an e xperiment carried b y 

Rekke al (1978) at NKI in Norway , on the e~fects of the turn­

round time of the written assignments , he investigated that 

IrrespectIve of whi ch group the students belonged to , they 

seemeo to be sat1st1ed w1tn the turn-round -;:;lme of one week or 

l ess , more than one week seemed to result in a large 

proportion of the students becoming dissatisfied . Holmberg 

(19d1 ) also noted , tnat studentS s eem to accept and profit 

.rom CUffiITlo:::ncs or : c..vrrE:CtlOns given W1-;:;hi:- seven to te (jays 

I ,o;::;atlst1E:!U 1 ... 1....-.8 (le.ictj is of ~ .. ')nger dUlation , oaath's 

(1 ',,/4) st 'n y a.LSO confirmed that a sU.l.taD~ y high trequency of 

turn-round t me is motJVat1ng , in that tney <lemonstrate to the 

students that he/she makes progress , and l eads a student to 

greater success than low frequency of turn-round time . 

Moreover , Beardsley (1975:204) indicated cnat the shorter the 

lapse ot Lime between the exchange of the commun1cation, the 

Detter . I studer ts have to wait up to ~wo or t ' ree weeks 

before responses to questions and reaction to work submitted , 

the eLfectiveness of the system can be jeopardized. 
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~hlS shows that delays in the turn-round time of tutors 

comments and distribution of other study materials might 

likely dIsrupt stu ents study patterns, and may result in high 

drop-out rate, and lower completion rates among the 

correspondence students ot the Distance Education Division. 

Another reason that could be mentioned as to th'e delayed 

feedback on tutors comments may be because of the heavy 

reliance ot the Distance Education Division on the services of 

part-tlme tutors to whom students assignments are submitted 

tor correction . In relation to this, Dodds (1983) noted that 

the advantage of part-time tutors include, the dlfficulty of 

control over scheduling, speed and quality, the consequences 

of which are the delay in the turn-round time of the 

dsslgnments suomitted for correction . The explanation is that, 

elther the asslgnments may reach the part-tlm8 t tor when he 

s away , or he/she may be too busy in nis / her ~ _i-time Job, 

or ne/sre IS quite sImply not sufficien'Cly Interested and 

commi tted to the stu ents, to bother to try to Keep to the 

<lea l.L1ne . 

Hekkedal (19)8) has also Investigated that one 01 the big 

problems which occur when using part-time tutors is that the 

~urn-round tIm8 l .e; tne lapse of ~1me from the OInt when the 

stue ent sends in hls/her answer until he/she gets it back from 

th:: school WI tn the tutor s commell ts on it - wi 1 

long . 

e e.J.atively 

~his shows thaL one of the basic ingredients of dIstance 
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tutoring seems to be lacking in the correspondence programme, 

offered by the Distance Education Division. Thus , ways of 

offering quicker personal advice and help to individual 

correspondence students, in response to their specific 

problems and needs is crucial, as to minimize the severity of 

the prob lem forwarded by the correspondence programme students 

of the Distance Education Division. 

The second major problem the students found themselves 

conLronted wIth whi le learning by the correspondence method 

was environmental difficulties, or problems arising from 

UI LavouraOle cond~tlons , such as the lack of time to study, 

tamily problems, and poor physical settings. 

Since majori ty of the correspondence students of the 

Distance Education Dlvision were found to be employed, 

t;arents, iHlO sItuated in the county side, this tIn ing has to 

be expect:ed. Because correspondence study, especially for 

Lose Wlt:n domestIc and work responsibIlities, is an extremely 

demanding way to achieve their learning goals, as it requires 

among other things "the existence of an environmental 

conducive to study, namely, a private, quite and well-lit 

rooms", (Beardsley, 197~:204). However, it is unlikely to be 

true ot the majority of the correspondence programme stu ents 

of Lhe Ulstance ~ducation DiVIsion, to have these facilities . 

..... acK ot t dce - t:o- t ace contact with tutOl S dnd t e llow 

stU(l8nt:s was tne thIrd major problem i< entltie(i by the (lata on 

student reactIons. RegarejIng the prob em ot isolatIon, Dodn 



89 

(1983) has noted that students studying a one at home, far 

trom theIr tutors, have no inunedlate source of help, no one to 

answer questions about things they do not understand, and no 

or e to seek encouragement trom. This is also true of the 

correspondence students in Ethiopia. The students indicated 

that they do not even have the support of fellow students 

experiencing similar difficulties since they are scattered 

over vast areas through out the country. 

Thus, the problems identified by the correspondence 

progranune students ot the Distance Education Division might 

nave been emanated from the weakness inherent in the 

correspondence method i tselt, and are not typica of the 

correspondence progranune, offered by the Distance Education 

UIVISJOn In ~thiopla . 

~n response to th~ r&Juest lor sugges :ons regardIng tne 

mecnanlsms t o ot:: empl.oyed in order to over come these 

u 1.1.l.CUl.tles In an attemp;:. to improve .'1e :.eac:nIng - l earning 

process of the DIstance Goucation DIVIsion, : e responses were 

very 1 mi teci. 



CHAPTER - fIVE 

5. SUMMARY, CONCLUSION, AND RECOMMENDATIONS 

The purpose of the study was to investigate into some 

characterlstics , reasons tor participation, and study problems 

of a group of students in Ethiopia, namely, students who have 

been enrolled and pursuing their senior secondary level 

courses through the correspondence programme, offered by the 

DlSl:.ance t.:ducation Division of the Department of Adult 

Education. 

More speciflcally , the study was carried out on 560 

correspondence students of the institution who were found to 

be actlve, llrtiii.:: June 1992/93 academic year. 

An instrument for data collection, namely, a 

q estlonnalre was prepareo and used In cje study. The 

q estionndlre were dIstributed to the total sample of the 560 

s::.uder ts or t:he corresponaence education -:-ogramme of the 

DIstance Education Division through mail. Ou~ of the total of 

~6U questIonnaire sent, 38~ questionnaires W2:-e returned came 

back filled in correct: y, i.e ., a response 0: 68.2 percent, 

and was taken to be satisfactory. The 382 students who 

completed and returned the questionnaire formed the sample 

popUlatIon ot this study. 

In the analysis of data, the responses secured to each 

item of the questionnaire were tallIed, tabulated and 

oescrlbed Dy presentIng the percent respon ed to the I terns 

witn in eden category of the variables inVeStIgated. 

-
4. 
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r hus, trom what has been discussed in the preceding 

sections, following are the summary and conclusions of the 

main tlndings of the study tollowed by recommendations, based 

upon the analysis of the data collected trom the 382 

correspondence programme students. 

5.1 . Summary and Conclusion 

1. Ot the 382 students who were actively pursuing their 

education through the correspondence programme, offered by the 

Uistance Education Dlvision, 81.7 percent were male, and the 

remaining 19.3 percent were female. That is, the 

correspondence programme students oi the D.E.D are 

predominant l y male, and the female students are grossly under 

representeCl. 

2. lrlterms o f age, nea~ ly two-thir<ls ot the student were 

wl chln cn~ age categor y of between 20 and 30 years (about 68 

percenc) a na about ~9 p e rcen t ot the students were between 31 

and 40 years of age. Students within the age categories of 

be~0W 2G an above 4 0 yea rs were largely under represented. 

Thus, since the students were concentrated neither in the 

youngest (below 20) nor in the oldest (above 40) age groups, 

but rather in the middle age group (between 20 and 40), it can 

be concluded that the correspondence programme students of the 

Distance Education Division are relatively young adults. 

3. MaJorlty ot the correspondence programme students of the 

Distance Education Division were found to be married (77.5 
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percent), had more chat one chI ldre n (74.6 percent), and had 

d pald Job ( dO . l percent). 

tamily re s ponsibIlities 

Thus, It appears that increasing 

are associated wi th increased 

parL Ic1pa tIon 11' ~(1Ucat.Iona.L act I v ties , possibly because the 

demands of a larger family on limited income might have led 

these persons to use correspondence education in an attempt to 

increase their earning capacity. 

The combination of family life , work and study is by no 

means easy , but if it can be done, its advantages to the 

learner are great. He avoids the dislocation that often occurs 

in family llte and career when he leaves home and work to 

undertake ful~-time educat10n in the conventiona l secondary 

schools . And the experience he gains while still participating 

l.r work an lam:l y attairs may glve him w1der perspect1ve, 

matUr1ty , anl:; COl fiaenc e WhIch may help him succeed In his 

~earnlng ~bS~ . Naile the C0~ 1nation of the three ro~es 

oestows aClvancotJes on er-e l:hlivll:_~l , it nev(~rtheJ.tO'ss " ts d 

r eav I~.r bULdt=l. ,)1". 1m. Man y a t me, ti- e tl'ree roles c..Lash and 

tne stuaent otcen tInds hImself In a dilemma as to wh1cn r o_e 

ae shou d sa tlst y at the expense ot others. But since family 

and job are generally regarded as more important, the tendency 

or many people is to sacri1ice study when there is a clash. 

rnis may explai n In part the reason wh y students delay in 

'end1ng their assignments anc in some cases decide to dropout 

of the course completely . 

4 . Interrns 01 the levels of formal education completed by 
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st dents, belore jO ning the correspondence programme , by far 

the largest group (31.9 percent) had 10 grades of schooling, 

the n xt ~argest group (25 . 7 percent) had 11 gra es and third 

largesc (21.2 percent) had 8 gra es an the fourth largest 

( 13 . 4 percent) 9 grades of school ing. Students who had 12 

grac es or schooll~g were sma_l 1n numoer '/ . 8 percent). By 

c oser ana~ysls or tne data, lt can be (jlscerned that there 

dre t WO distlnct classes of students , one with a relatively 

ulgh level of schooling (Complete lower senior secondary 

~eve~ , l . e , comp~ece grade 10 and above), and the other with 

a re~dtlVe~y ~ow _eve~ ot sc ,00 lng (lncom?lete ~ower senior 

secondary level of schoollng, i . e; 1ncomp ... ete gra e 10 an 

oelow). Thus , students in the tormer category seem to 

particlpace in t e correspondence program.-,e, offered by the 

0151: Lce t.uuccitior. 1J1V Slon tr.an (jo the lat~er , the proportion 

oelng 6~.4 percen~ and 34.6 p~rcent, res?ec lvely. 

:'. • C' a ~ ~ y 0 " e r c e n t 0 tne .)02 St Clen-s .....,ere em- oye wnile 

~earn inc; ;)y correspondence , t..e rema 1n i ng 13. 9 percent were 

Ld enlcJ..l0yed and 0 ?ercen t were f10USe W1 ves. .L·h s, studen ts who 

are emp oyed seem to be more interested to recelve their 

S~l 101 secondary level courses through the correspondence 

pr.ogr-amme tnan t e unemployed and the ho sewives. 

Hbou~ 34 ercent ot the employed correspondence students were 

nealth assistants , aoout 23 ercent were teachers , and 16 . J 

were arme(i iorces , and 12 . 1 percent were cler1cal/service 

workers. Ingeneral , mdjority of the correspondence students 
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were employed 1n a white collar occupations. 

b. ~::S. 1 percent of the 3H2 correspondence students had 

monthly incomes of between $105 and $250, and about 30 percent 

01 tae st ' ~ents had between $250 an $500 per month. Persons 

with monthly incomes of less than $105 were under-represented 

I ue popu ation ot the correspondence students. It was also 

tound that about 85 percent of the students pay for the 

courses out ot the1r own resources. 

In general, tne data on the educational, occupational, 

ano t lndn(;la backgro n<i OL the students r8vealeej that persons 

ot nlgh SOClo-economlC stat s seem co par~lclpate more in the 

corres ' o nc1ence educatIon pr-ogramme, otfereci by the Distance 

C:oucation Division, than individua s of low socio-economic 

st.atus. 

I. A l&~a ~ lV~~y ~ arge n m er 01 tne correspondence students 

Cd, e to the programme from rura a!"eas (55.2 percent) than 

As to motives , more stu ents seem to be scu ying to 

8C LO= r, o-t C1a.i..J.Y recognIzed cert1fIcate (67.3 percent); to 

pass examinations (46.3 percent); to attain competence for 

oeLt.8r Jobs i.e; to change from present occupation and/or 

empLoyment to a dlfferent one (39.8 percent); to obtain 

prolessionaJ. promot1on (34.6 percent); where as reasons like 

. 
38el( ny knowledge tor its own s ke, e( catlona 

...iupp~emo= t..d1..10n, galn seli-esteem ano contjdence, seemed to 

nave' ttle co (0 wlth .he students motIves for learnitg . 

f • 
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r 'rom t ne l. ype 01 obJ e cti ves stuClent s ga ve tor under t aking 

t u r t he r s t udies, It can be concluded t hat most of them were 

no~ li k e~ y t o r e ma i n continuous learners. These students seem 

to cease l ea r n i ng as tar as they ach I eve t he purpo se for which 

they desired learning. This was further evidenced by the fact 

tna t o n l y abo ut 9 . 2 per c ent of the s tud e n ts responded that 

they s t udy t o know something new and broaden their minds . 

If the students' own verdict is dependable, then the 

prac ti tioners o f the programme in the Distance Education 

Di v i si on a nd other concerned pers o ns i n the Ministry of 

educatlon , who p rovlde t h e p rog r a mme a re f ai l i n g in one o f 

t heIr most imp or t a nt d ut i es, name l y, to ma ke peopl e want to 

c on t I nue le a~ning. 

o . A:.- to wilY til e st" dents cno se the cor re s - on<ie n c e method of 

stuoy InS teaO or otner for ms of inStrt":' CtIOr , mo st of the 

.:5 tu ,. let. :.. s responu E:: <l " hat , ueca use 0 1 the natur e ot my job, 1 

5 '/,3 percen t; 

. bae d " 5e 1 t e na o l es me to st u d y in :ny ow,. time and at my own 

p l ace " ( 49 percent) ; oecause i t enao';' es me to earn while 

stuaYlng " (43.7 per c ent); and " becau se 1 prefer to study on my 

own " (19.9 percent) . 

'r hus , r r om the predomi nant reason s stud ents gave for 

their choice of the study form , supported by the findings on 

t he stU(le n t s obJectives for learn i ng, and stu ~en t 

characteri st i cs , it was concluded that the correspondence 

education prog Tdmme , o f fered by the Di stance Education 
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D1vision 1n Eth1op1a , 1S pr1marily chosen as a means of study 

l)y persons who , because of famil y situation, vocational 

engagement or other obligat1ons, were not able to take 

advantage ot educational ofters which demdnd regular class 

attendance . 

fherefore , a~though there were certain students who 

ment10ned current lack or past lack of educational 

opportun1ti es because of inaccesslb1lity of rura l areas, most 

of the students rated convenience as the main advantage of the 

melhod. That is, the students of the correspondence education 

programme, offered by the Distance Education Division are 

?redOm1nantl y, those who will not, otherwlse have been able to 

continue their education in conventional secondary schools, 

Clue to tamily, social , vocational responsibilities , or other 

o bl1gat.ons . 

9 . Kegar ing the rna or d1tficu~ties students found themselves 

contronced wIth oL..rirg their stuc y process , most of the;";": 

1 n II Co teo ClEdayed 1 ee<1i::.lack in tutors comments (80 percent), 

environmental ditticul t i es, particularly .La ck of sufficient 

time to study , personal and fami l y problems and unfavourable 

condi t ions (70 percent), ' lack of f ace-to-f ace con tact wi th 

tutors and fellow students (~ (J percent). 

~hus, if the students own verd ict is accepted, the D.E.D of 

the Depar tment ot Adult Education in Ethiopia , seemingly 

tailed to satisfy one of the general functions of distance 

teaching institutions . That is , it seemed to have failed in 
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providing learning materials reqularly, assuring frequent 

contact between students and tutors, and organizing support 

service - such as study groups among students, and other 

torms of human contact between students and the institution, 

which were found to help the enrolled student to persevere 

with their courses. 

5.2. Recommendations 

The following recommendations have come out of this 

study: 

1. The Distance Education Division is today organized into 
• 

five panels: course development panel, Tutorial pa~el, 

Guidance and Counselling panel, Radio end TV programme 

producers panel, and Registration and Records Panel . 

Inaddition to these, it would have been good if the 

Distance Education Division sets up an Evaluation Panel, 

to assess the effectiveness of its various programmes and 

activities. This panel would for example, work out and 

students' response to each lesson interms of the number 

of response sheets submitted by them and the quality of 

their performance. Similarly, they can find the students' 

real reactions to the programme, personal contact 

programmes, frequency of the two-way communication and 
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other activities organized by the Institute. 

The most common complaint from students was the delayed 

feedback in tutors comments. So, devising means of 

m~nim~s i ng these problems is crucial to the effective 

operation of the correspondence programme of the Distance 

E;ducation I)~vislon . One of the basic assumptions 

unaerlying these problems was, that the postal service 

WhICh the institution utilizes as the main method of 

offering the programme to the students is too slow or too 

unre~~ao18 . Thus , ~norder to Justify whether the 

assumption made i s correct or not, it .:. s recommended 

tnat , tne DIstance Education DivisIon , ehrough its 

Evaluation panel and/or research personnel, to organize 

~ s I mple test of the postal system, b y posting cards or 

other learning materIals to persons in a :-'d.:.mber of 

d I riere~t pla c es ttrough out the country, and as~ing them 

to pose them bacK , recording ehe dates e~ey 6~e posted 

an(j delIvered back to the DED , and checking as f ar as 

possible the number lost. This may help the instituti on 

to know the average length ot time from the date on which 

the institution posted the study materials until they 

were returned to the instIi.-ution. It the turn-round time 

ot the material were found to be too slow or too 

unc8 11 aD l e , as was assumec] , then the institutlon has to 

look for other methods of reaChlrlg students. Among the 

ff,dllY cdt.8rnatI v8 methods may be inclu e 1, offIcial 
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t.rdn ·port.s , commercial e~lvery systems (such as those 

used for newspapers , oeer or soft drinks). 

Another alternat1ve method tor overcoming these 

problems may be , to decentralize tutoring by setting up 

a network of loca l stu d y c entr e s through ou t the country . 

In the Distance Education Programme , the Awraja 

~edagogical Centres can serve as a mini-centres where the 

students can be prov ided the study materials , and where 

they can deliver for correction and receive correct e d 

ass1gnments tor suomission . In this case , it is important 

if shor t term tra in ing pro.;rammes have to be arranged for 

the cooroinators of the A;...rraja ?eda<;ogicdl Centres and 

other concerned ofticials in the District Educ a tion 

ottl.ce r.:o r.ldKe them ~amil~dr Wltn the Di s tar,ce 

important linK In t e cnd:. 

3 - A':.J was m~nt:..ot ~l lr. ti' e Y"E:~'::(l:r.-.j seC_1vns , the - ::.sta ce 

iducation U1vlslon 15 op-=rat1ng cO'rses at secondary 

leve.J.. lor ersons who fer var10US reasons have been 

unable to continue their education in the conventiona 

schools . Within 1~ years of its operation (October , 

1918/79 - JUl e 1992/93) , about~6600 students have been 

enrolled , and the enrollment rate of the stu ents wa s 

also tound to be .~ct~~:" ~ rom year to y.ear. 

It 1S clear that people cannot be expected to a~ply to an 

institution 1t they have not heard of it . l'40t 
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surprIsIngly, tie lev~l 01 know e ge In the country as 

the Dt::D start8d was se8mingly qUIte low among the general 

p O~IC , altho ugh It seems to be lIke LY rllgner among the 

better eoucated . Thus , a programr.1e ot informatIon 

dIssemInatIon to attract potential learner s to the 

corresponejence programme , ot t erc:H~ oy t e DED is 

necessar y, USIng news media , brochures and posters , as 

well as the facilities of educ ational radio programme s . 
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Appendix - A 

Letter of cooperation by the PED. to students 

To Ato/W/ rt 

Ref-N2. 44/257/144/85 
Date - Jul y 2 , 1 985 E.C 

Subject: Questionnaire filling 

Ato Abraham Amsalu, a Graduate student at the Addis Ababa 

university , is doing his Master's Thesis on Distance Education 

~ art..iclpatlon ln Ethiopla . Accordingly, the curriculum and 

Instruc ti on Department of the Facult y of Educatlon , Addis 

A ObOd 0nlvers~t y, has reg' est-ed tne D2D t o cooperate him in 

a __ posslole ways at our olsposal . 

Hence , Slnee you a r e one ot the many students who have 

arLO current.l. Y pt.:.rs .... :.r.g t,.eir senior seconcary 

..... "" . e co ' r S8S lnrougn tt-.e correspon ence programme, of f ere ' by 

the DSD , you are e l ected to fill - up the questionnaire . So tne 

questlonnaire lS hereby attached and you are strongly 

requested to till up and return the questionnaire, as early as 

posslble. 

Thank you in advance 

signature & seal 

Getachew Kelemu, 

Head, D.E.D. 
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Appendix - B 

The Questionnaire 

A dis Ababa University 
~chool ot Graduate Studles 

Oe~drtment of Curriculum and Inscructlon 

c! ~~a .l.n3t. c:t on : ThlS questlonnalre lS pY"epare to col ec 
intormation about dlstance educatlon particlpation ln 
~thlO~.l.a. More sp8clricall y, the purpo ~ e of tne questlonnalre 
lS , to gather ato. about some characteristics , reasons tor 
partlcl ation , and stUdy problems of students, who have been 
enrolled dnd pursulng their senlor secondary level courses , 
tnro go t.ne correspondence programme , of f ere by Di stance 
Education Division in Ethiopia . 

Since the data collected through this questionnaire will 
be . sed only or educational purpos·e, i. e; for the partia l 
lultu .. ment of the requirement of the Masters ot Arts in 
Curriculum And Instruction , you are k indl y requested to 
res?ond a 1 items or the questionnaire candidl y. 

T am olgh y appreciati ve of your cora i al cooperation for 
wh cn by ltSe f has a strong contrlbution tor the success of 
the present stu y. 

Abraham A;nsalu 

1 

~. 

1 . ~ne q estlonnaire has tour sections. 
L . pre-paid stamped envelope is inc utl e ( in the envelope as 

co help you return the questionnaire on time . 
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, II 

Par t - I 

General conditlons of the corresQondence students 

lnstructlon : " hlS section of the questionnaire is prepare to 
find out your general conditions. Thus , respond ~p~the 
io.!..!.owlng questlons can ld..l.Y , b y putting (X) in the~in 
tront of your choice as app lied to you . 

1. Sex 
2. Age 

Male 
below 20 

21-30 
31- 4 0 

Abo ve 4 0 
3 . Marital status 

Ma rrled 
Si ngle 
Separated 
Widowed 

4 . Number of your children 
No children 
1-3 Chlluren 
4 and above 

fe:nale 

~. Leve~ 0: ormal e ucation comp leted be ore joining the 
programme. 

6. Employment status: 
Emp.Loyeu 
Jnemp.l.oyed 

gra e 
grade 
gra e 
grade 
grade 

8 
9 
10 
11 
12 

I . I t yo ' dl~ em .1.oye~ , th~~ in what type ot a ce ' ?a~ion are 
you wori<lng? 

!j . .1.t y ou are unemplo y ed , then wh a t tnings are yo" doing ? 

9. Your monthly income in Birr is 
No income 
Be low $105 
$106-$250 
$251-$500 
Above ~::>Li) 

.;.(" WneLe (JO yo" get the lees for corre pondence cou ses trom:' 
Own income 
trom spouse 
trom parents 
trom emplo yer 
. f others , p lea se s p e c lt y 

11 . Hesiden tial ared 
co ntr y side 
.:own 


