Addis Ababa University
School of Graduate Studies

Institute of Educational Research

Institutional Arrangement of the FDRE Ministry of N ational
Defense in the Realization of Modern Education andraining: the

Case of Training Main Department

By
Mehari Abraha
Advisor

Desalegn Chalchisa (Dr.)

Thesis Submitted to the Institute of Educational Reearch of Addis Ababa
University in Partial Fulfillment of the Requirements for the Degree of

Master of Art in Educational Research

Addis Ababa
May 2011



Addis Ababa University
School of Graduate studies
Institute of Educational Research

Institutional Arrangement of the FDRE Ministry of N ational
Defense in the Realization of Modern Education andraining: the

Case of Training Main Department

By
Mahari Abraha

Institution of Educational Research

APPROVED BY THE BOARD OF EXAMINERS

DIRECTOR OF THE INSTITUTE SIGNATURE

ADVISOR SIGNATURE

INTERNAL EXAMINER SIGNATURE



Table of Contents

ot 101V =T o o =T 0 0= £ [

S o o] {0 0137/ 1 1 PP ||

ADSTIACT ...ttt e e e e e e ii
(O =T o1 1= £ T PRSP 1
1.1 Background of the Study ...........ooo oo 9
1.1.1. Statement of the Problem......... ..o 10
1.1.2. Research QUESHIONS .........cii oo ceeeccc e 10
3 I O =1 1 [ 01 o (o) o 11
2 @ ] ] (= o1 1= SRR 11
1.2.1.GENEIAI ODJECLIVE ...uutiiiiiiee ettt e e e e e e e e e e e e eeeeannnes 11
1.2.2. SPECITIC ODJECHIVES ...ttt eeeeee et 11
1.3.Delimitation of the STUAY.........ccooiiiei e 11
1.4. Limitations of the Study...........oeeiieeeer e e 11
1.5, WOoOrking DefiNitiONS .........ccooiiiiiiiii oottt e e e e e e e e e e e ee e e eeeeeeeneees 12
1.6.  Significance Of the STUAY ........coooiiiiiiii s 14
1.7.  Organization Of the StUAY ..........uueiimmei e 15
(O F=T o] (= S XYY TR 16
2.1. The theoretical basis of institutional arrang@t................cccoooiiiiiiiiiiiiiinenns 16
2.1.1. WHhat IS INSHIULIONT ...ttt e e e e e e e e e e e e e eeeeeeeeeeenes 16
2.1.2. Essence of Institutional Arrangement..........coooeeeeiiiiiieeeeiiier e eeeee e 19
2.2. The Nature of DefenCe fOrCES .......uuiiiiiiiieiiiiiee e 21
2.2.1. The Definition of Defence fOrCeSs ...... i 21
2.2.2. Elements of the defence forces capability. . .........uueiiiiiiiiiiiiiiiiieeeeee, 22
2.2.3. The role of Defence fOrCES. .......oo et 24
2.3. Historical overview of the Ethiopian armedd@s .................ovvviiiiiiiieieee e 26
2.3.1. The Ethiopian military tradition........cccc..ooeeiiiiieiiiii s 26
2.3.2. Modernizing the Ethiopian Army: Early intges..............vviiiiiiiiiineee 28
2.4. The introduction of modern education and i lof military academy..................... 31
2.4.1. The introduction of MOdern EAUCALION . cuuae veiviiiiieeee e 31



2.4.1 The establishment of Genet Military Train®chool (1934).........ccoovvvvvviivviiieeennn. 31

2.5. Academy and military training during the Dezgegime (1974-1991) .........cccccevvvenene 36
2.5.1. Conditions of the Ministry of Defence durithg Dergue Regime......................... 36
2.5.2. Education and TraiNiNg.........cccueiummmmmmreeeeee et e e e e aaaaaaeeeeeaaaeeees 37

2.5.2.1. REQUIAI FOICES ...uuiiiii ettt e e e e e e e e e e aaae e e e e e e eeeees 37
2.5.2.2. Foreign Military ASSIStANCE..........commmeeeeeerriiiiiiiiiieeaeeeeeeeeeeeeeeersrerenneenenn 39

2.6. Comparison on Recruitment and Training dutiregimperial and the Military Regime.

...................................................................................................................................... 40

2.7. Post- 1991 Ethiopia’s DEfENCE FOICES .. eeeeeeiiiiiiieiiiiiiiiiiinaseeaeeeaeeaenaaaaaaaaees 44
2.7.1. Evolution from Liberation Armies to Nation@ilmy ...........cccccceeeeeeiiiivirieieniinnnns 54
2.7.2. Military Leadership and Organizational Stae ..............ccccceevveeeieeeiiiinieennnnen. 46

Chapter-Three: Methodology Of the StUAY ..o 50

X 0 A [ 1 o To 18 o 1o o TR OO P PP PPPPPPPPPPPPPPP 50

3.2.  Research Framework DESIQN .............comeememeerrrrrnnnniiiaseeeeeeeesseeessessssrmnnnnsennnne 50

3.3, Study Area DeSCHPLION.....cciiiiieeeeeeee e a e e e 51

3.4, DALA SOUIMCES ....ooeiiiiieeieeiit e eeee et e ettt e et et et e e e e e e et b ae e s e e eeennnnnaaaaaeees 51

3.5. Data Collection INStrUMENTS .........cooiccmere e 52

3.6.  ReSearch ProCeAUIES ..........oooi it 52

3.7. Data Analysis and INtErpretation ...« ... eeeeeeeeeeeeeeneeeenaaeeeaeee.s 52

3.8.  Ethical ConSIderations .............uuuuimmmiiiiiiiiiiiiiiiiieer s ee e e e e ee e e e e eeeeaeeees 53

Chapter-Four: Data presentation, Discussion, Reamid AnalysiS.........cccccceveeeeeeieiieeennees 54

N 1 1 {0 To [§ T 1o ] [ PO P P PPPPPPPPPPPPPRP 54

4.2. Objective, Goal, Mission, Vision and Mandatéh@ TMD..............cceeeviiiiviiiiiiinnnns 56
4.2.1. The MISSION Of the TIMD .....cuuiiiiiiieeeeetietee e e e e e ee e eeeneeeeeeeanes 57
4.2.2. ViSiON Of te TIMD .....eiiiiiiiiiiiiiii st e e e e e e 58
4.2.3. Mandate Of the TIMD ........uuuiiiiiiiiiaeeee e e e bbb 58

4.2. Main Training DepartmMent SITUCIUIE......cuuee i 58
4.2.1. Organizational Structure of the TMD ........coiiiiiiiiiiiii e 58
4.3.2. Decentralization Structure of the TMD .........ooooiiiiiiiiiiiieeee e 60
4.3.3. The Relationships of the Training Centeis @olleges with the TMD................. 61

4.4. Policy Implications in Realization of Moderdu€ation and Training for the Army ... 62



4.4.1. Education and Training PoOlICY..........ccoviiiiiiiieiciceie e 62
4.4.2. Organization of Institutional TraiNiNg ............uvvveiiiiiiiiie e 64
4.4.3. The Role of the Military Training Centergla@olleges in Modernizing of the

1)U UPPPTTUPPPPTPPITN 65
4.4.4. The Role of Foreign Military Assistance indlifying of the Army...................... 68
4.4.5. Recruitment, Selection and Placement ............cooovvviiiiiiiiiiiiiiiiiiiiiieccceeeeens 70
4.4.5.1. RECIUIt QUANITY ... .ciiiiiee ettt 71
4.4.6. The Five Year Strategic Plan and Policy ap&ity Building of the Army .......... 75
T = = B Y = 1Y £S £PS 78
Tt Y T 1 £ £ PP PUPPR 79
S I I\ = T g 10 111 PP 82
4.5.1.2. Defense infrastructure, facilities, an/i®es .............cooevvviiiiiiiiinnieneeee e 82
4.5.1.3. Organizational linkage of TMD.......ccooiiiiiieeccee e 84
Chapter five: Conclusions and ReCoOmMmMEeNdationS. ..ccce.coooeeeeeeveiieeeceeeiiiiee e 86
S0 I 0 [od 1157 o] o K= PR 86
5.2. RECOMMENAALIONS ... ittt e b e e e e e e e 87
=T (=T =] T TP PPPPPPPP 91
P2 0] 013 0 L & (o RPN 97



Acknowledgment

| am greatly indebted to several people who haveributed to the completion of this thesis in
one way or another. First and foremost, my deepesitude and indebtedness go to my
advisor Dr. Desalegne Chelchisa for his constrectdvice with hospitability and patience

throughout the process of writing this thesis.

| am also greatly indebted to extend my heartdedtitude to Dr Ahmed for his the scholarly

support and unlimited encouragement during thege®of writing the thesis.

| also extend my special thanks to my friends Mebed T/Medhin and Amanuel Redatu for
giving me constant encouragement and for exchangahgable ideas on the several issues
helpful for my research.

| extend my sincere thanks and gratitude to all infgrmants who divulged their intimate
views regarding the institutional arrangement amgdrtance of education to modernize the

national army in a very pleasant way.



Acronyms
ACA
BEEE
EAF
EDCSC
ENDF
EPRDF
FDERE
IBG

I1SS
JMSC
MOD
MOND
MONDAS
MOI
MGHAMA
MAAG
NCOs
NIE

TGE
TMD
UNDP
WB

SIPRI

- Army Combined Academy

- British Military Mission to Ethiopia

-Ethiopia Air Force

- Ethiopian Defense Command and Staff College
- Ethiopian National Defense Forces

- Ethiopian People Revolutionary Democratic Front
-Federal Democratic Republic of Ethiopia

- Imperial Body Guard

- International Institute for Strategic Study

- Joint Military Staff college

- Ministry of Defense

- Ministry of National Defense

-Ministry of National Defense Archival Source

- Ministry of Information

- Major General Hayelom Araya Military Academy
- Military Assistance and Advisory Group

- Non Commissioned Officers

- New Institutional Economies

- Transitional Government of Ethiopia

- Training Main Department

- United Nation Development Program

- World Bank

- Stookholn International Peace Research Institute



Abstract
This thesis examines the institutional arraignnmafrthe FDRE’s Ministry of National Defense,
in its application of modern education and trainingtakes the case of training of the Main
Department. The thesis has mainly focused on rangeghps in its sub departments, sections
structurally arranged within the main office of TM@And the military training centers and
colleges vis-a-vis the mission stated as per INRB&E constitution the ministry of national
defense. It largely deals with the TMD missiontsnmodernizing and qualifying members of
the Ethiopian defense forces. The review of reléitethture, key informant interview as well
as documentary sources pertaining to the instinglarrangement of the TMD. These are the
major sources of data used in this thesis qualieainalysis employed, and the analysis final
shows the multifaceted, nature of the subject. fRlesis has come up with both strong and
weak points of the TMD. Whereas the TMD’s contabutdevotions and dedications to its
mission stands out as the high point of its strentite thesis has also not failed to identify the
TMD’s weak points in order to findings of thesisitdbute towards its future trajectory like of
success in its mission the TMD has played keyinotee training and educating members of
the defense forces in its various training centansl colleges: There is no doubt this is a
success story. However the fact on the ground meadaihat the institutional arrangement of
the TMD still awaits further improvement abovetalcompete with capacity improvement and
cop up with the changes in technology through tlaeckl of time. This thesis has tried its level
best by analyzing concluding and recommending twaivhat should be done from now and

on.



Chapter-One
1.1 Background of the study

Education is a basic pre-requisite for social, eooic and political development of any
society. Education is furthermore, a corner stamalévelopment World Bank (1998, p.1). The
purpose of construction schools, colleges and Anadestitutions for the army is to provide
them to achieve basic knowledge and kills whichl¢@nable them to be flexible, creative,
and adaptable to fast environmental changes amhd&gical development; help them to the
maximum use of arms and better communicate witlerotoncerned bodies. Furthermore, it

enables them to carry out their day to day acssitfficiently and effectively MoND (2002,
p.6).

In much the same vein, to cope up with changeleratea of military science; and, to be part
of the defense force of the global village in safagling humanity and nature, the issue of
education for all has been an area of global conitethe modern education system. Thé' 21
century defense force of any country is also bengnmodern and is still modernized in its

capacity to deal with the existing modern technglog

Like wise, the Ethiopian National Defense Force hasbe in part with the change or

development and working on regulating its forced apdating its capacity to the standard.
This is possible only through educating its pergbnhhus, in order to achieve its objective the
Ministry of Defense has established different dséemniversities, colleges and academic

institutions for the army.

Designing objectives are fundamental in every omgdion. In the case of the Officers
Academy, the vision, mission, and values of Natidefence are fundamental as that sources

for the mission and objectives of the national deéeAcademy Colleges and Institutions.

The Officers Academy is a military, educational amaining institution. As such, it is an
organization for producing an increasing numbeO#fcers that graduate as leadership after

attending three years of College Military Educatéon training. The objectives of the Officers



Academy are thus, very basic and fundamental. Tolegetives represent the overall intended

learning and training out comes.

The objectives of the education and training progres of the Military Academies are,
among other things, the bases in many ways. Theg $e evaluate and determine the viability
of the organizational structure proposed; and tlfificiency as well as effectiveness
management functions, processes and operationsdembd herefore, the research will focus
on the institutional arrangement of Training Mairedartment (TMD) in the process of

realizing of Modern Education for the army.

1.1.1.Statement of the Problem
Problem Description

The Training Main Department of the Federal Dembcr&epublic of Ethiopia (FDRE)
Ministry of Defense has the mandate, among othegs$h to inculcate modern education by
and through having full-fledged institutional sei. uronically, its institutional arrangement

have some pit falls to translate the modern edoicati to action.

The indicative pitfalls in the institutional arraergent of the Ministry of National Defense of
Ethiopia in its endeavor of the realization of mededucation are the following:
* There are gaps in the functional linkage to haw#atgd information which enables it to
take proactive and/or reactive measures in thézegan of modern education;
» That Military science calls for interdisciplinarypmposition, practically the Ministry

has currently limitations with respect to the cosifion of its human resources.

1.1.2.Research Questions

» Has the Training Main Department of Ministry of Meial Defense full-fledged
institutional set up in the realization of modedueation?

» Does the Training Main Department have educatitiaaling policy and strategy?

» How is the Training Main Department organized? Awitat looks like its institutional

arrangement?
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» Have the Training Main Department clear objectivgsals Mission and Mandate in
realizing of modern education for the army?
1.1.3.Assumption
The assumption of the researcher is, if thererisngt and well institutional arrangement in
TMD there may enhance modern education and traii@nthe army and this will indicate that
the TMD will realize the vision of MOND (i.e. it Wirealize the responsibility and protection

of the sovereignty of the country).

1.2. Objectives

1.2.1. General Objective

» To exponnor the institutional arrangement of thaifing Main Department of
Ministry of National Defense in the realizationibdern Education.

1.2.2. Specific Objectives

» To assess the functional linkage of the TrainingrM2epartment of Ministry of
National Defense;

* To examine the viability of the institutional argement of the Training Main
Department of Ministry of National Defense;

e To indicate all gaps and impacts of the problem amide recommendations
to the decision making;

* To contribute in support of the Training Main Defpagnt by providing possible
solutions.

1.3. Delimitation of the Study

The Ministry of National Defense of Ethiopia hasvi@le range of institutional arrangements
with different missions to be achieved. The scopéhe research, however, due to time and
budget constraints, is limited to the post 1991ituisonal arrangement of the Main Office of

the Ministry of National Defense of Ethiopia in tfealization of modern education.

1.4. Limitations of the Study
Sources of materials were critical issue for mydgibecause of no full- fledged research has

so far been done in this area. Moreover, primata a&ere collected using a key informant
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interview schedule. Though the respondents werectsl through careful screeing of their
institutional responsibilities and access to reabta and blanded information, the inherent
weakness of the instrument may rarely give roomtlier reflection of personal bids of key

informatins.

1.5. Working Definitions
* Organization of the National Defence Forces
v The FDRE Ministry of National Defence Force is onfethe Federal Government
Institutions which established in 1996 through @eafion under the Federal Negarit
Gazzeta Proclamation No. 27/1996. The national mpefeForces of the FDRE shall
consist of the Ground Force and the Air Force.
* Recruitment to the MoND
v' The Ministry recruits persons who are fit and widji for Military services. The
Recruitment involves a fair representation of Nagid\ationalities and Peoples
* Military Training
v' It refers to the training offered by the Ministriy@efence for the new recruited persons
as well as the members. That is, every membereoD#fence forces shall receive basic
military training before going into service: membeaf the Defence Forces on active
duty shall be trained in diverse skills, as neagssansidering their individual
disposition and competence. Moreover, anyone frororg the ranks of the Defence
Forces fulfilling the criteria to be issued by tManistry shall receive training that
qualifies him for Officer Service.
* Vision
v" Helps to see what the Training Main Department \waykowards
* Mission
v' The given basic purpose for the Ministry of Natibiefence and Training Main
Department
* Mandate
v A mandate is clear activities that give for eaclpattment undefTraining Main
Department it emanates from the Ministry of Defepceclamation, Regulations, and

Rules.

12



Objectives
v' Objective is a very specific statement of whatoidé done to accomplish the mission
and vision.
Institutional Arrangement
v' An appropriate institutional structure both horitadrand vertical coordination among
different layers in the Training Main Department.
Higher Military Institutions:
v' A center of education which are responsible tontrasoldiers in several military
profession into higher skill levels.
Platoon:
v' Tactical and administrative infantry grouping ofeé or more sections or squads (i.e
about 30 men)
v (b) Tactical and administrative armored groupinghote or more thanks or armored
reconnaissance vehicles

Modern Army:

v' Building a capable and modern national defenseefomhich is absolutely loyal to

the consitititution and constitutional order of thBRE.7

Strategic leadership:

v' Military leader who has the mandate in providing thision and direction of the
institution for the growth and success of the orgmion. In other words, such
leaderships set the vision and goals for an eatganization.

Operational leadership:

v' At such leadership level, the leaders have theoresbility for Man slating tragic
objectives which set by strategic leadership intoseries of operational objectives
within a specific operation entity, combination eftities, or across a geographic

region.
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» Higher-Tactical leadership:
v' These levels of leadership are focused almost sixelly on achieving specific tangible
objectives.
» Staff:
v It refers to body of officials without commidal dpatrity appointed to assist a
commanding officer, the parts of any at my concegrmgth administrative matters,
planning etc

1.6.  Significance of the Study
The Ministry of National Defense envisions guaradtg@eace and protected and democratic
constitutional political order for the prosperitycawell-being of Ethiopians by building armed
forces that have the deterrent capabilities ancliléy to assure speed and effective victory in
the event of actual wars through rigorous educatind advanced training in its schools,
academics and colleges. For this very reason, & wessing need for the Training Main
Department of Ministry of National Defense to degprench an institutional arrangement that

is capable of inculcating modern education anahimgiwhich in turn realizes its vision.

Under the FDRE’s Constitution the National Defehes the mandat@ter Alias to protect
the sovereignty of the country and carry out arspoasibilities as may be assigned to them
under any state of emergency declared in accordaitbethe constitutior. To realize this
mandate, it is overt that modern education plagsriimental role. This, being the case, the
research on the institutional arrangement of thainlimg Main Department of Ministry of
National Defence in the realization of modern etiocain turn indicates the success or the
failure of the policy direction in the FDER Constibn. Moreover, to the best knowledge of
the researcher, no full-fledged research has sbdan done in this area. Thus, | hope it will

provide some ground for future researchers in tha.a
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1.7. Organization of the Study
The thesis is organized into five chapters. Thet fchapter deals with the background,
statement of the problem, objective of the studyniBcance, scope & limitation of the study,
and these research methodology used | the couttbe tiiesis preparation. The second chapter
deals with revision of conceptual as well as eroplrliterature pertinent to the objectives of
the study. Chapter three exclusively deals with régearch methodology pursued. Chapter
four presents major analysis of findings and dismrss. Finally, the summary, conclusion and

recommendations are presented in chapter five.
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CHAPTER TWO

2.1. The theoretical basis of institutional arrangement
2.1.1. What is Institution?

Institutions are defined and conceptualized bfed#nt scholars in different ways. According
to (North, 1995: 23), institutions are defined lagrhanly devised constraints that shape human
interaction’. They are the ‘rules of the game’ insaciety, the rules that facilitate human
interaction and societal life. Consequently, ingiinal development may be seen as the
processes by which institutions evolve and perigh,ongoing endigenous and autonomous
processes in society. Ever since this planet has pepulated by humans, they have made
arrangements for governing their lives. These gearents are often referred to as
‘institutions’. They may be formal arrangements;tsas legal systems and property rights, or
informal arrangements, like moral standards. In earases, they take the form of implicit
world views or mental maps, i.e. cognitive framekgofor looking at the world around you.
These arrangements or institutions operate atrdiifelevels, ranging from an international
level (such as trade arrangements) to communityiragididual levels (for instance, the values
that determine the way in which people interacthveich other). (Gant, 1993: 18) defines
institutions as follows:
“Institutions are the forms in which people orgartizeir affairs in relations with each
other. An institution is a system of action, systéraction comprehends the structures
and mechanisms which provide the capacity and sugpo action in the form of
agencies or organizations. Bureaus or departmemés iastitutions of this kind, as
schools, prisons, hospitals and banks. Systemstainaalso comprehend processes
and delivery instruments by which specified tasksexecuted or by which categories
of functions are supported or controlled.

As it is can be observed from the above quotatiwstitutions include organizations, delivery
system, accepted social norms and behaviors. Funtbee, (Gant, 1993:19) asserts that an

institution as a system of action should possedainandispensable qualities:
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First of all the system of the institution, mustvéahe capability to produce or deliver the
product or perform the functions for which it wagated; the institution must be effective in

accomplishing its purpose;

Secondly, the institution whether as agency or ggemr convention, must be accepted by the
society and environment of its location. The ingiin must represent the way in which
people, as individuals and in groups wish to beeskiand work with or relate to one another.
The institution must therefore have value and meamor those people if it is to serve in a

fully effective and productive way;

Thirdly, the institution must be able to survivechese it is adequately supported with the
necessary, financial, personal, and political cdpyphto adopt itself and its program to
changing and evolving conditions and situations|uding the ability to learn from its own

experience and correct its mistakes.

If an institution is lacking any of the three aforentioned qualities, definitely the institution
fails. Thus, institutionalization, the process byieh system of action acquire public
acceptance, adequate financial and qualified maapdwecomes indispensable to effectively
achieve the desired development goals and obje¢®eadinelli, 1997; Sharp, 1998; Gant,
1993).

Institutions are created and grow in different wdysr instance, the traditional institutions are
born out of customs and habits of the society aradligally become conventional rules to
society. Authorities or governments can establshitution by entrusting them with legal and
administrative powers based on their political sgst(North, 1995; Rondinelli 1993; Sharp;
Gant, 1993).

Institutions are defined as the "rules” in any kofdsocial structure, i.e. the laws, regulations
and their enforcement, agreements and procedupgsoft) 1986; Israel, 1987; de Capitani and
North, 1994). In other words, the word “institutiolnas been used to mean different things,
different people but today it is a full-fledgea@pline in economics (called neo institutional
economics) and also organizational psychology amdiistration (Institutional management).

It is a discipline that combines politics; law, peglogy, public administration etc, explain

17



why certain decisions are made and impact of thees& the organization. Under neo
institutional economics, this body of knowledgeistlessentially complements neo classical
theories of the firm, originates from the work d€ommons, 1931: p.48) who defined
institutions as a “collective action in controlbdiration and expansion of individual action “

collective action covers areas like customs, lad/ @nocedures.

The main objective of collective action is that les or greater control of the acts of
individuals which result in either economic lossgain in the process of economic exchange.
Control is about prohibitions of certain acts irclswa way that control of one person leads to
liberty of the other gains. For example when tlagesbodies make law and enforce the result is
control in which case some gain and others looseconomic sense. According to common
these institutions establish relation of rightstiek) no rights, and no duties which influence
economic behaviors of individuals. (Later, Coar$837: p.15) introduced the concept of
transaction costs. That is any rational economio widl only make a decision to invest after

weighing both internal and external transactiortos

During the 1960s and 1970s the call for a rigorapglication and analysis of institutions in
economic decision making resulted into New Instituél Economics (NIE) with two main
strands. That is institutional environment and rageanent (Davis and North, 1971), which
covers rule structure, regulatory mechanism andreament. Since then various researchers
and scholars have explored the institutional phesmamincluding the costs of enforcing
contracts (Williams, 1985: p.118) and how courtslaf provide negatives incentives to
producers (Galanter, 1981: p.93). Others are onntweence of norms, customs, and laws on
production (Hart and Moore, 1990, Ellickson, 1991).

The most recent influence on New Institutional Emoics is that from the work of (North

1995: p.34) who defined institutions “as the rudéthe game” in a society or more formally
are the humanly devised constraints that shape mumb@raction. .. The constraints determine
the transaction and transformation (production)isdsat make up total costs in economic
activity. The major role of institutions in society to reduce uncertainty by establishing a

stable (not necessarily efficient) structure to Baanmteraction “. (Klein, 1998: p.5) elaborates

18



further that institutions could be formal explidities, contracts, laws, and rights (institutional
arrangements) or informal in the sense of socialentions that are not designed by anybody.
According to (Formichev, 2000: p.2), institutiong &onstraints that human beings impose on
human interaction. They provide incentives as asgltonstraint to own and use assets, income
etc. Incentives include rights while constraintslude both what individuals are prohibited
from doing and under what conditions. They defind &mit the set of choices available for
individuals in economics production and exchangéer&fore, institutions are costs
minimizing arrangement and the basic function ismtaximize gains where different actors

interact.
2.1.2. Essence of Institutional Arrangement

Institutional arrangements bring and bind orgamiret together for a certain common goal.
Government and non government organizations hawwoid together for social goal. By

taking on board the market modification argumemtyedoped by (Weisbrod, 1986: p.24) a
three sector delivery model scenario (private, jgylind voluntary) as an alternative for purely
service provision. This model is seen as imporsep towards addressing the problems of

both public and private failures to provide pulgamods and services (Weisbrod, 1986: p.69).

It is important, on the other hand, to realizat #@iny development goal can not be achieved by
the public sector alone because development hadea dimension and concerns and different
sectors too. In this regard, the private sector emehmunity based organizations do have
significant contributions to development. Consedlyerefficacy of institutional arrangement
and integrated efforts of all actors involved invelepment process call for trust, loyalty,
secure legal system, efficient and competent bereay staffed with well motivated and
trained personnel. In addition to easing burdensresources and skill requirements,
institutional relation will reduce the risks invel# in development process (Tegegn, 1999;
North, 1995; Manuel, 1997).

According to (Rondinelli, 1993: p.13), Institutidsuilding or arrangement is concerned not

only with strengthening the administrative capaatyindividual organization but also with
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seeking cooperative relationships among them. Thsitutional approach to development

becomes imperative.

(Gant, 1993: p.9) has asserted the need for cgpémit development as a fundamental
condition for executing any development activitye puts “ Capacity, in the private and the
public sectors, and , consists of the methods gsi@isis and activities by which development
policies, projects, and programs are carried outatwomplish the specific goals of

development, goals which are articulated for ai@aer period of time and place.” The

capacity for development involves the organizatiand agencies, the institutions both private
and public, to sustain and support the several gaoof development. The capacity for
development includes the will of the people, anckirthpreparedness as individuals
....Development then and the promise therefore camd@sured in terms of the comparative
excellence of the relevant process that existhensbcial, economic, and political institutions.
Process and capacity which are effective and resp@should take people of a country are the

centre of the development interest (Gant, 1993: p.9

In the above argument, it is noted the need fod#heslopment of capacity that should exist in
the social, political, and economics including bptlvate and public sectors. Thus the capacity
for development becomes a prerequisite for the cenoement and achievement of effective
development goals and programs (UNDP, 2000; Rofigii®93; Meheret, 1998; World
Bank, 199).

More important, one has to recognize that a conmpetgency must have qualified staff and
adequately trained personnel. The assurance of @wthff entails the quality of personnel
administration, including supporting educational dartraining institutions, adequate
remuneration system, public esteem and statusst#femust have specialized qualifications
to perform the tasks with understanding and mabwatAfter all, motivation and capability of
the staff lay foundation for the success of devalept objectives. As such, the availability and
full utilization of highly trained and motivatedast are the crucial factors of success and the
first point of concern in any institution buildingrocess (World Bank, 1997; Gant, 1005;
UNDP, 2000).
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Among other things, institution building processgjuges the development of well educated
and trained people with out which an attempt fovel@ment becomes futile. It has to be
noted that institutional and administrative capaditiilding is a key to development whose
major component is the human resource that shatlthg great emphasis.

In general, institutional arrangements bind orgaindns together towards a certain common
goal. In the context of this study, the trainmgin department and its institutional setup have
to work together for realization of modern educatito the armed forces. Therefore,

throughout the study, the term “institution” wilhly be used to refer to the mandate, policies,
laws, procedures, and guidelines used in settidgnaanaging the organizational setups of the

Training main department.

Institutional arrangements are sets of mandatié¢cgs) laws, procedures, regulations, and
guidelines that establish partnership or setupdiftdrent department, military training centers
and colleges under training main department inrdaization of modern education for the

armed forces.
2.2. The Nature of Defence forces

The rather widely accepted principle of realistraggh on national security advances the fact
that military power lies at the national securifystates. It plays undoubtedly vital roles in the

pursuit of national security, and protecting thatestfrom outside threats. This section will

discus what military power is, and what elemengsiacluded in the military capability.

2.2.1. The Definition of Defence forces

National power is viewed as the general capabditya state to influence the policy and
behavior of its potential as well as actual adwgrsdates (Jordan, 1993: p.26). National
power, therefore “determines the outcome of inteonal politics, and therefore states seek to
maximize the power available to them” (Sheehan62@0L2). It encompasses many attributes
such as economic, diplomatic, cultural and ideaalgas well as military. But, military power,

as the “capacity to use violence for the protectienforcement or extension of authority,
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remains an instrument with which no state has gehd it possible completely to dispense”
(Howard, 1970: p.46).

According to Realism military power and nationatséties of states are inseparable being the
first is considered as means while the latter igmeh Military power, with the capacity to use
force for the protection and enforcement of autigoaf states, is the basic and principal
instrument to meet the national security of st#tesugh either deterrence or defence vis-a-vis
external threats. Here what should be bare in nantlat military power results from defence
forces. Defence forces (different units like grodocte and air force units) are “instruments

for generating military power” (Knorr, 1970: p.50).

Military power (national defence forces) is therefaltimately the power to “destroy and Kkill,

or occupy and control, and hence to coerce. Inrtegnational system, military power.... Is a
relation among states that permits one governnoemidiice another to behave in a way which
the latter would not have chosen freely” (Knorr7@9p.50).

2.2.2. Elements of the defence forces capability

The following nine elements which “all add up tdlitary capability or the product of building

capable defence forces” (Arlinghaus, 1984: p.6):

1. Size and structure of the defence forcedhis involves the questions of how a standing
national defence forces and trained reserve foazes how the national defence forces is
structured (army, air force) and equipped. Thesgetlae basic elements to be considered in
assessing the level of defence forces capabiligd@h, 1993: p.27). The size of states national
defence forces “plays a decisive role in militangagement ... [and] dose offer an advantage”
(Barrows, 1985: p.114).

2. Firepower: This involves what the quality and quantity of arare at the disposal of the
defence forces. It also involves what the potemtidhese arms are in terms of range, accuracy,
lethality, survivability and reliability. In factijrepower provides destructive force because it is

essential in defeating the enemy’s ability and wilfight. (Jordan, 1993: p.28).
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3. Logistics supply and maintenanceGiven the fact that defence forces carry “so much
equipment with them and must be re-supplied ... teoaia in action for more than a few days”
(Jordan, 1993: p.27), efficient system of suppBeamandatory. Defence forces can not sustain
without well developed logistics system of supptyinepairing, calibrating, and replacing their
equipment. It is more than any other criterion tidiguishes greater from lesser capabilities”
(Barrows, 1985: p.11).

4. Mobility : It involves the locations of units and weaponstems, the ability to quickly move
troops, equipment and supplies to strategicallytantical important locations (Jordan, 1993).
Mobility “in combat is....considerably more demandih@n simply delivering troops to a new
location” (Barrows, 1985: p.113).

5. Manpower quality: Man power quality includes the skills, training,litary leadership and
doctrine and the moral aspect of the defence forbe. training and skills aspect assess the
level of training of both forces in being and resewnits, the proficiency of soldiers in
employing their weapons under varying conditionsg dahe skills of forces in combined
operations. The military leadership and doctrinpeats on the other hand evaluate the
effectiveness of commanders in chain of commanaltyit which orders are issued and carried
out, and the nature and quality of the doctrinefoofe and military engagement respectively.
The moral aspect, which involves the level of unitsral, fighting sprit, and popular support
for the employment of force in various contextstlod army, is absolutely vital to success in
combat (Jordan, 1993: p.27).

6. Technology in terms of Command, Control and Commmication: This addresses the
issue of “technological capability of existing weag systems and command, control and

communications” (Jordan, 1993: p.27).

7. Intelligence effectivenesEffective “intelligence has an unambiguous role emsthnding

the enemy” (Herman, 1996: p.145). Indeed” thereprigbably no single capability more
valuable to a state to a given course of actiortiug€r, 2000: p.73). So, intelligence is more
fundamental to develop the defense forces of & $igtproviding accurate information and

assessments, particularly about the views andyliketions of external threats.
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8. National willingness to employ force:This includes the value of national leadership of
state and the preparedness of the population sidsuthe domestic deprivation (conscription,
rationing of various types, etc) that would restdin sustained, large scale wartime activities”
(Jordan, 1993: p.28).

9. Foreign military alliance and assistanceThis involves the “status of alliances that can
change opposing force ratios significant... [And] theality of alliance commitments under
various conditions” (Jordan, 1993: p.27), in termhgnilitary units, armaments, and trainings

likely to made available for armed forces of thegest

2.2.3. The role of Defence forces

States basically rely on their military capabiligainst their external threats which are
basically military and political in nature. Defenéerces, with their capability, play their
pivotal roles of ensuring the national securityeatiyes of states.

In the assessment of national security threagstlieen stated that “the military element of the
overall security of a state is usually the mostantgnt criterion” (SIPRI, 1977: p.61). It has
also been argued that the national security offestate can only be guaranteed by the state
itself and that this means the acquisition and teasnce of military power” (Orwa, 1984:
p.208). Indeed, the military plays four vital rolesthe pursuit of national security. First, itas
“mark of national sovereignty” Arlinghaus (19845p. Second, it is “charged with external
security, protecting the nation from outside thsett its territory and interests” Arlinghaus
(1984, p.5). Third, it “maintain internal securityinally, it engages in ‘nation-

building’...activities” (Arlinghaus, 1984: p.5).

Accordingly, the first major function of military apability visa-vis external threats is

deterrence. The most general definition of deteeers “the use of threats to induce an
opponent to act in desirable act” Krause (19992 p).1Essentially, the objective of deterrence
is “discouraging the enemy from taking military iaot by posing for [enemy] a prospect of
cost and risk outweighing [its] prospective gaiShyder, 1975: p.3). (Jordan, 1993:29) made
clear the deterrence role of military capabilityieprevent “others from initiating an action
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that threatens a particular interest”. In other dgordeterrence is a “preventive strategy
designed to avoid...war or aggression” K(rause, 1992921). Thus deterrence reduces the
probability of enemy military attacks, by posing the enemy a sufficiently likely prospect
that it will suffer a net loss as a result of tli&aek.

Secondly, the capability of defence forces has tlode of defence that means
“reducing...prospective costs and risks in the evleat deterrence fails” (Snyder, 1975: p.3).
Capable defence forces “enables a state to reteqaotential damage that would be caused by
an attack, and prevents the enemy from making thoes on which [it] reckoned in waging
the war” (Jordan, 1993: p.29).

Third, the defence forces of a state can be emglayeompel an adversary to give up courses
of actions already undertaken against the naticeaurity of the state. Compliance is a
“strategy for forcing others to bend one’'s will” @use, 1999: p.121). The means of
compulsion is the direct application of defencecés; and its objective is to “hurt the
adversary to the degree that it determines thatutfteer pursuit of its course of action would

incur increasing costs incommensurate with anyiptesgain” (Krause, 1999: p.30).

Forth, military power has the intervention role-aiwvis a hostile or adversary state. Military

power can be made intervene in the internal aff#ifgotential or actual adversary state when a
change in its government or policy is “deemed ttemiag to important national interests [and]

to stabilize a preferred regime against rebelsnsurgents to overcome a hostile regime”
(Krause, 1999: p.30).

So, in the anarchical, uncertain and dangerousdvgydtem, states should rely upon “their own
strength, particularly military strength, to maintainternational peace and their own

security....

Defence forces of a state can accomplish theirtpivnses of securing and protecting the
national security of the state from external mijitand political threats if and only if it is
capable. In the previous sections it has been drtha in the anarchic environment all states

maintain “military capabilities. In war times thei® a clear military advantage gained from
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having larger armed forces and superior weapontersgsor military doctrine” (Sheehan,
2006: p.8). Accordingly, to achieve the state’sitamy capability through making all elements
of military capability possible and real, there afeterminant factors with challenges or
opportunities for the Defence forces to assumeldhel of capability. (Knorr, 1970: p.22)
identified three factors as challenges and oppdrésnfor the Defence forces of the state to
have the capability level. These factors are: trst feterminant factor is the military power
potentials, which involves “all resources of bemgbilized for the establishment of military
force” (Knorr, 1970: p.51). Military power potenttimcludes manpower, fighting equipments

and principles and doctrine of the Defence forces.

The second determinant factor which challengesDb&ence forces to have the level of
capability is the political “value placed on miliyapower by [the state], and hence the

proportion of potential actually transformed intditary strength” (Knorr, 1970: p.51).

The third challenge to military power of assumiegdl of capability is the skill with which
resources are cast into ready military strengthwaitiadl which the use of the resulting military

power is directed politically as well as militarfi{norr, 1970: p.51).

Thus, the real determinant factors of military poweassuming the level of capability are the
availability of resources (human and material),itmal willingness to build strong military
power, and skills utilize the available resourced political willingness to capable Defence

forces for the national security purposes.

2.3. Historical overview of the Ethiopian armed foces

2.3.1. The Ethiopian military tradition

Ethiopian history is mostly a history of wars arahfticts. Ethiopia is an ancient country and
her military culture is inherited from the anciguatst. Ethiopians of the Axumite Empire were
sailors and owners of the red sea port of Adulieiiftrade and culture was not limited to the
Mediterranean alone but extended to India andFdreEast. Axumites utilized their fleets on
the Red sea both for trade and war purpose (Artioléhe remembering of the Harar Military
Academy, 2009: p.6).
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The most commonly used individual weapon then \kasspear, the sward, shield, bow and
arrow were also used for combat purposes Panki(lests, p.225). Rifles and gunpowder
employing artillery were for the first time seen Hthiopian battlefield during the period of
1527-1543. This was a period of civil and religiomars, and these weapons have played a
decisive role of achieving victory. It can be s#idt an understanding was for the first time
reached during these civil wars regarding the cdneffactiveness of organized and trained
troops. The heroic leader of Adan, Ahmed Ibin IbeéraAl-Ghazi, popularly known at home
as Mohammed Giragne, was able to conquer the afmBmperor Liben Dingel an army
equipped with spears, bows, and arrows. This waterpassible not through his bravery and
wise leadership alone, but also through the engageof trained troops from Turkey, Egypt,

Persia and Arabia Article on the remembering oftilaear Military Academy, 2009:, p.6).

It was during the 18 century that the Oromo started to expand andesettpecially in the
northern highland areas of Ethiopia. This migratwinich changed the nation’s geo-politics
and made people intermingle was made possibleghrthe leadership of the warlord who had
the title Abadula and an army organized under then® (Gada system) Portuguese troops
who were fighting on the side of Emperor Gelawdewase appreciatively described the
Abdula’s army as “.....an army properly trained iritary drill Special English Edition (2009,
p.6). This implies to us in modern military acadedmnil’'s given as one course for trainees
(either for basic trainees or for cadet trainees).

As is well Known, during this historical era, theown was only a symbol, real power was in
the hands of Kings, Rases and Dejazmatches whoofgahized their own armies in their

respective administrative regions and formed tpeity governments. This was a period of
regional conflict know as in history “Zemene Magsdfe one king would rise to impose his

rule over the other and expand his regional holdiggch king used to equip his own army
with arms purchased from or donated by foreign gawents and Individual Article on the

remembering of the Harar Military Academy, 200911).

Until the end of the “ Era of the princes “ apadrh a special interest in modern weapons,
modern military organization was .Man power emptby@r combat was people’s army with

no military service through mobilization (Articlenadhe remembering of the Harar Military
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Academy, 2009: p.12). Although the commanders hadnilitary training, they had become
self made leaders through their great achievementihe field of battle (Article on the

remembering of the Harar Military Academy, 2009:3).

The Ethiopian war tradition is a by product of engeces amassed from the Wars fought
among the regional lords for political hegemonytba one hand, and those fought against
foreign expansionist and invaders on the other. gioeninent place warfare occupies in the
Abyssinian value system is correctly describedbgn@ld Levine, 1968: p.39) as follows:

Military virtues have ranked among the highesthia Abyssinian value system; military
tittes have been among the most prestigious inrtkecial hierarchy. Military
symbolism has provided a medium for important metidraditions and focus for a
good deal of national sentiment; military statuslgamocedure have influenced patterns
of social organization in many ways.
Ironically enough, however, the Ethiopian army haxthained traditional for a long time. In the
absence of a regular army force, the traditionahyawas constituted from the palace
bodyguards who lived at the expense of the chgflgliers who rendered two or three month
military service in return to a land grant, and assilevy called during the time of emergency

(Article on the remembering of the Harar Militarg@demy, 2009: p.12).
2.3.2. Modernizing the Ethiopian Army: Early initiatives

The military has generally been the first concefnany modernization ruler of the country,
because of its pivotal role in the maintenance atfomal security (Bahru, 2002: p.63). The
whale idea of establishing (building) a standingnmrdern national army in Ethiopia goes back
to the time of Emperor Tewodros. In his effort todarnize the army, he “set out to remold the
military structure of Ethiopia in three importanéspects: organization, discipline, and
armament”. With regard to the organizational sphdewodros attempted to replace the
regional armies with a standing national army. laswTewodros who first though of
“reorganizing the army along modern lines and pgtthem under a centralized feeding and
command and control system “(MoND, 2004: p.37).\w#es therefore determined to create a
modern type of army that would live on rationspay, provided by the state (Pankhurst, 2001
p.54).

28



What Tewodros attempted to do in the organizatfmese was to replace the regional armies
of the “ Zemene Masafent “ with a national army evhcut across local loyalties . Thus, steps
were taken to build up a united military, for insta “soldiers were recruited from all corners
of the country and organized under one regimerghkRAurst, 2001/: p.54). Similarly, a “ new
hierarchy of command, with military titles whicheastill in the Ethiopian army for example,
‘Yasr Alaga’, ‘Yamsa Alaqga’, ‘Ya'shi Alaga’, respeely commander of ten, commander of

fifty, commander of a thousand was introduced’h(iBa 2002: p.33).

Discipline remained a next concern of Tewodros; @inte lessons that he had drawn from the
Battle of Dabarqi in 1848 was of its value, butgreceeded apply a harsh version (Bahru,
2002: p.33).

The third aspects Tewodros’s military reforms whi® unrelenting drive to acquire modern
arms. The upshot of this strategy appeared at Gafatrea near Daber Tabor which, more
than any other place, symbolized Tewodros modergiderives. Tewodros wanted from the
European their science, not the region. At Gafatclaool was established where Ethiopian
youths acquired literacy and some technical skylltbal and error, under the emperor’'s

ceaseless prodding the missionaries managed to fatime some weapons Bahru (2002,
p.33). Finally his struggle to equip with modermmar succeeded when “the first well-

documented arsenal in Ethiopian history was esfabdl, with 15 canon, 7 mortars and

different types of rifles and ammunitions (BahrQ02: p.33).

Tewodros’s successes of accomplishing of modemittie army where however prevented by
domestic and external factors. Internally, “...hiteatpt to unify the state pitted him against
regional warlords.....Externally, his mission of akong firearms to build a stronger army
pitted him against the British” (Merera, 2003: p.5&ventually, he left his efforts of

modernizing the army unfinished. However, the idefasiodernizing the army had influenced
his successors. Both Emperor Yohannes and Emperemelk gave high priority for

modernizing their army through trainings, acquirargl importing large quantities of firearms,

and ammunitions.
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In this regard, Tewodors, although short-lived, latmpted to introduce a sort of quasi-
modern military structure which, as described byerSRubenson, includes “ marshalling of
soldiers into a number of regiments, appointindgceft of different grades, fixing and their
pay and the number of their private servants asd alixing up “ soldiers coming from the

different provinces.

Tewodros’ military reforms did not succeed. Nor dits successors, Yohannes IV and
Menelike 1l make significant reforms in the miliyasector. Both of them were rather known
more for their possession of a large number of wesghan for the institution of military
reforms (Tekest, 1994: p. 1).

It is reported that in October 1897 the first reguRussian Diplomatic and Military Mission
came to Ethiopia. About seven Russian officerskamvn to have been assigned to train the
army until 1903. But even these officers did narsé have introduced substantial changes
into the traditional army (Tekest, 1994: p.1-2).

Menilk, as on the case of Tewodros, also embarksal @ the reorganization of the army in
his move to dissolve the powers of the local heaggichiefs. The decentralization of power
into the hands of the regional lords which had beanimpediment to maintain balance
between the central authority and local autonomys vimne away with through the

establishment of war ministry 1907 with a view tmtrol and coordinate military services to
the whole empire. Besides, Menilek, in additionhie bodyguards, had set up the “ Mehal
Sefari” which a kind of regular army under his direontrol, and quartered separately in all
strategic places of Addis Ababa (Eyayu, 1994: p\.661

In spite of the assiduous efforts exerted by thpexors, the establishment and maintenance of
a standing army in Ethiopia did not come true betbe twentieth century was subjected. The
army that was dispersed into the four main regiohsghe country was still far from being
modern. Like all traditional armies elsewhere, th#hiopian army was characterized by
predominance of personal leadership, lack of defirecruiting system, absence of organized
training, lack of discipline, division of labor @megular pay (Eyayu ,1994: p.661).
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2.4. The introduction of modern education and the ioth of military academy

2.4.1. The introduction of modern education

Interest in modern education in Ethiopia could faedd to the ninetieth century. As in many
parts of Africa, its introduction coincided with eharrival of missionaries, who saw the
provision of educational facilities as the moseetive way of wining over new converts. They
thus set up schools and sent the more promising forestudies in metropolitan institutions

aboard. As result, a number of Ethiopian youth nthé& way the European and occasionally
Indian schools, some later returned to assume if@poposition as interpreters, adviser and
envoys. This missionary involvement in educationtowed, with some ups and downs, into

the present century and is still part of the nati@ducational life (Bahur ,2002: p.35).

It took a while after the introduction of missiopachools for the Ethiopian state to assume
responsibility for the provision of modern educatior its young citizens. Emperor Tewodros
was highly impressed by European technological poavel more particularly the military
manifestation of that power had started a schoGladt to train young Ethiopians in technique
of arms manufacture. Menilek | once he had confirna¢ the battle Adwa his internal
paramount and his international sovereign statuddorn his attention to introducing some of
the amenities of modern civilization. In the posiwa period, the more intensive relations with
Europe created ampler opportunities for the spodadodern education. The expansion of the
state apparatus (through the ministerial systemcaistboms administration for instance) made

the training of cadre of officials imperative (BahR002: p.35).

2.4.1 The establishment of Genet Military TrainingSchool (1934)

Accordingly, modernization of the army in termsaaipability (organization, size, discipline,
training, and armaments) is generally attribute&mnaperor Haile Sellassie |, (the former Ras
Teferi mekonnen.) in early 1917. Thus the firstt®to be “organized and trained” along the
modern art of warfare was the Imperial Body GudRiG) of Ethiopia. Between 1917 and
1934 by foreign officers such as Russians, Belgams Swedish were employed to train the
IBG. Besides, about a dozen of young Ethiopian<aigdal in foreign languages were sent to

the French St. Cyr military Academy for trainings #hese students completed their training
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abroad and came back to Ethiopia they were assigniedin IBG and other government forces

in the country (Tekestnd., p.16).

Ras Teferi’'s famous European Tour of 1924 brougimén a number of new things. The IBG

was supplied with better modern weapons, uniforipesets etc. Following his coronation in

1930 Emperor Haile Selassie made attempts to ddaselhis power through the creation of a
centrally controlled administration and standinghar Furthermore, after 1924, Haile Selassie
purchased several aircraft, including potez 25 kemsland other light aircraft (Tekest nd.,

p.16).

A few years later the Haile Selassie, acting on ddeice of a Swedish military adviser,
General Eric Virgin, decided to set up a militachsol. This decision was taken in 1934, only
a few months prior to the “Wal Wal Incident” of Danber 1934, which fascist Italy was soon
to use a pretext for Ethiopia’s invasion. The Swhdjovernment was asked to supply the
training staff, and responded by selecting fivarugors. In view of the urgency of opening
the school with the utmost speed it was decidetahaxisting building should be utilizes. An
old palace of Emperor Menelik situated in Holletlso known as Genet, an hour’s drive west
of Addis Ababa, was accordingly selected in 193dh(i, 2002: p.36).

Though alteration work on the building was stillgrecious, the cadets began their studies at
the end of January 1935, only five months afterdéeisions to establish the school. Emperor
Haile selassie carried out his first inspectiontleé building in April, at which time he
presented the institution with colors. Commentimgtioe establishment of the school, he later
proudly observed:
In former times everyone who becomes a soldiesdithrough experience alone. But
now, | founded a military academy. | arranged fostruction in all military subjects,
including drill, musketry and the like. (Virgin, 83:P.23).
The necessity for the modernization of the Ethiojsianilitary system, which was, it can be
argued with certitude, the result of three mainceons. The initial focus was on internal
security, first as a power base for the returningnamch. A concurrent aim was to guard
against rebellion by ethnic minorities, disgruntledis or political rivals of the monarch at the

same time ensuring the national stability requitedavoid foreign interference. The third
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concern was the need to fend off possible extamitiary threats to the state’s independence
together with ensuring the security of Ethiopiamdeos against foreign encroachment (Bahru,
1991, p.207-208).

However, this process of consolidation and modeérginf the army was short lived because of
the Italian aggression in 1935/36.0n the eve eflthlian aggression of 1935/36 Ethiopia’s
armed forces largely remained to be traditionedds in many respects . As compared to other
armed forces the IBG was in a better position. &wén this force as whole was still far from

being a fully-fledged modern force (Tekest nd.8).2

The brief period of fascist occupation brought homaore than ever, the urgency of
modernization at national level in general and dgitany modernization in particular. As a
matter of fact Ethiopia’s military set-up was calesiably transformed in the past 1941 period
the post war modernization consisted of the follayvnoteworthy measures (Berouk, 2002:
p.41):

1. The Imperial Body guard was revived and receivething “under the command of
Ethiopian officers who had attended the Holeta Acayg before the war and matured
during the campaign of liberation “(Levine, 196813). The Holeta military school
was also re-opened after 1941with a staff of Britrsstructors (until 1951). In addition,
the Haile Selassie | Military Academy was opened. &7 in Harar (525 kilometers
east of Addis Ababa), and was managed and staffethdian army officers until
1971.This higher learning institution provided eethyear course for cadets aged 18-21
in military science as well as academic subjectditdvly instructions include field
craft, tactics, engineering, intelligence, securdyd administration (Mamo, 1990:
p.3640). The entry requirements of both the hodetd Harar academy were high, the
former accepting applicants who completed' geade and the latter giving preference
to applicants who have completed one or two yelamsiaersity The training programs
had three educational goals: “ the developmentlofalty to the nation that transcends
loyalty to particular ethnic groups; the substdnt of an ethnic of professional
competence for the old fashioned military ethicnafive material enthusiasm and
wanton bravery; and the substitution of an ethiguffessional duty for the age old
ethic of political ambition through military seret(Levine, 1968:, p.15).

33



. The Territorial Army was crated in 1959. It was miet provide auxiliary forces in
time of war, and to assist in the maintenance t@rimal security in the time of peace. It
was “trained in twelve training centers of whicl srere in the region encircling the
capital” (Tekest nd., p.17).

. The traditional method of raising armies by reglolevies was abandoned . The
traditional military hierarchy and ranks were alategl. Responsibility for all military
affairs was fully concentrated in a ministry of waeorganized and renamed Ministry
of Defence in1955). And, the Ethiopian governmexpamded a large amount of its
annual budget for military affairs. “In 1944-194ér finstance, out of a total of some
$Eth.38 million ...about $Eth.8 million was allocatémr war. In 1967, the fighters
were over $ Eth.80 million....out of a total of ab@&@Eth.400 million” (Bahru, 1991
p.208).

. the Ethiopian government signed a military assistamgreement with the U.S which
initially undertook “to train and equip three shotisand man division at a total cost of
about five million dollars, a generosity then antbsequently considered a form of
rent” Marcus (1995, p.89-90) for the American usethe Kagnew communications
base in Eritrea, which claimed at the time “thgéat high frequency radio relay station
and listening post in the world” (Smith, 1974: @0% The U.S was Ethiopia’s primary
supplier of military hardware and training, and\pded a model for Ethiopian army’s
doctrine and structure. Ethiopia ranked first d4.8 military aid recipient, getting at
least 60% of all U.S military funds for Africa. btad received between the early 1950s
and 1970s around U.S $147 million (Markakis, 197257). Also, in the same period,
around 2800 Ethiopian officers were sent to the fdr§arious courses.

. The imperial Ethiopian Air Force was organized withe assistance of Swedish
personnel, forming its first combat units in 194®e Air Force Training school was
established at Debre Zeit (60 kilometers south a@did Ababa) in 1945. After 1963-64,
the U.S began providing training and equipment, Almeforce becoming “the most
prestigious show piece of American military aid’afBu, 1991: p.186).

. After the federation of Eritrea into Ethiopia in829(and the ensuing 500 nautical miles
coastline on the Red Sea to guard and defend)herial Ethiopian Navy was formed

with the assistance of Norwegian naval college as$awa in 1955 (EAF, 1963: p.36).
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The college consisted of three branches , the tdkexr Branch where cadets are
trained to become deck officers responsible for iagigation and seamanship: the
administrative branch where the cadets are tadnghaits of supply and procurements;
and lastly, the Engineering branch which entaiésttaining of engineering officers in
the manipulation of engineering and electrical pqent” (EAF, 1963: p.36).

Immediately after the Italian occupation, one of three major reforms he launched was the
abolition of provincial armies in favor of a natalnwide standing army. He seemed quite
aware that success in establishing a modern arnwjdwas described by (Levine, 1968: p.15),

“enable him to preside over a material power togetiith political and ecclesiastic authority”.

Following independence, the Ethiopian army wasrganized in accordance with the Anglo-
Ethiopian Agreement of 1942. Major- General Butlead of the British Military Mission to
Ethiopia (BMME) was assigned together with his eafjues to organize and train the new
army. The army officer corps includes the pre-wadets of Holata military school and
surviving veteran officers of the traditional arnitywas, however, the IBG which emerged as a
kind of elite force in the 1950 owing to its beingre privileged than other armed forces. It
was better trained, organized and equipped. Thi& btilits officer corps came from the
Qaobana IBG cadet school which was opened in Ma9dlté and produced about 350 officers
in three successive batches. Its commander —iref-afds Brigadier General Mulugeta Buli,

one of the notable cadets of pre-war Holata Scfiteest nd., p.94).

In 1951 the relatively better trained and equipp#8iG was selected to go to Korea following
Ethiopia’s commitment to send troops under the WdUsity council. Three battalions named
Kagnew, were consecutively sent to Korea. In theeldowvar Ethiopian forces proved to be
among the best fighters and some of the officesindisished themselves as efficient
commands (Tekest nd., p.94).

As the British Military Mission to Ethiopia termited in 1951, the U.S. took-over Britain’s
position in Ethiopia. In 1953 An Agreement was sigioetween the U.S. and Ethiopia. As pre
the 1953 agreement the American Military Assistaacd Advisory group (MAAG) was in-
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charge of the supply of military facilities, tramg and advising Ethiopia’s armed forces.

According to Hess:

...In the first ten years of the agreement the r&viged Ethiopia. With almost
$74 million in military assistance; this represemteirtually half the United
State’s military involvement in Africa. Severalusand men have been exposed

to American influenced through training in Ethiopia

Consequently, by 1970 Ethiopia had managed to hbilé&l largest military establishment
including the most modern air force between (Saleard Zambezi. Eyayu, 1994: p.662).
Although important measures were taken to instihalize the military structure along western
lines, the Ethiopian army had still been far froming a constitutional army, ruled and
administered by law alone. However, the army likangn other social groups joined the
popular upheaval with its own demands forwardetbcetd the dissatisfaction with low salary
scale, inhospitable working and living conditionsfair transfer policy, corruption etc. then
finally the Ethiopian revolution erupted in 1974light of the absence of strong political
organizations and the low degree of the politicahsciousness of the people, the army, by
virtue of its better organizational capacity anditamy power , gradually came into the political

centre.

On 28 June 1974 the military intervened and toodr goolitical power after having formed an
ad hoc committee, known as coordinating committeetie armed forces and police forces,

since then widely know as the Dergue.
2.5. Academy and military training during the Dergue regime (1974-1991)
2.5.1. Conditions of the Ministry of Defence duringhe Dergue Regime

As soon as the military regime (also called theeQerassumed power by overthrowing the
Feudal ruling class in1974, the first measure thed been taken by the former was that
changing the upper strata of the ruling class cetept. Accordingly, the Ministry of Defence

was restructured in that it primarily stood to paitand defend the ruling class in general and

the monarch in particular .In this regarding théthof- staff and the three forces (air force,
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ground force and navy) were answerable directiéominister himself while the mandate and
responsibility of coordinating military mission abdttles were left or given to the provisional

military administrative council (Halefom, 2008: ()6

In fact, “the new organizational structure of thaistry of defence became effective as of 11
September 1977. One of the major change introdwasdthe merging together of what used to
be known as the headquarters of Ministry of defearmkthe Headquarters of the Armed forces
and the Justification was to shorten the chainoafimand and reduce bureauracatic problems”
(Tekest n.d, p.20). While the military regime wagsagnizing and restructuring the army in

modern lines the purpose of the army would be raaiimtg the sovereignty of the nation and

safeguarding of the revaluation from both intearad external opposition forces

Upon its coming to power, the Dergue governmentdvesd the mandate of coordinating the
affaires of the training and operation, communamatiground force, air force and navy force to
the chief-of—staff (Tekest nd., p.94).

2.5.2. Education and Training

It would be quite necessary to note that the coriyi@nd diversity of Ethiopia’s post 1977
army lay in the fact that it referred not only egular forces but also included various from of
Para-military forces. In light of method of congtion, training, military education,
organization and operations one could clearly saeessimilarities between army regular
forces and Para-military forces such as the paildary and the peoples’ militia of the
country between1977 and 1991 (Tekest nd., p.263.therefore worth having a look at how

the regular forces.

2.5.2.1. Regular Forces

The Genet Military Academy, under which the Harailittty Academy and the Holeta
Military School operated after 1977, trained cadetscommissioning as regular officers with

the rank of second lieutenant (Berouk, 2002:p.97)
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Varieties of methods were employed in the recruitinod Cadets between 1977 and 1991. The
first method was on voluntary basis. Young Ethiojiawho completed their i2grade
education in the Ethiopian secondary schools and wére believed to be physically fit and
loyal to the “revolution” was allowed to be congted as cadets for the armed forces. This,
however, was patrticularly true for the earlier pdrof the military regime (1976-1982) with
the exception of the 1977/78 “mother Land Call”tBg regards other volunteers who joined
the cadet schools later, there were elements whe welunteers for the sake of getting
employment and despite their failures to meet stethdequirements they were allowed to join
the training schools. In some cases, particuladyingy the reign of terror in 1977/78,
individuals made themselves volunteers with theentlsire to save their lives from the Red
Terror (Tekest nd., p.27) .

The second and the main method of conscriptionl@ebforce in different ways. This started
mainly when the military government became more aode corrupt and thereby giving rise
to growing civilian and military discontent on tbee hand, and the escalating war in Eritrea,
Tigray and elsewhere on the other. The quota sybecame the main method of conscription
until the final demise of the military governmei@tudents were rounded up in the urban
centers and sent to cadet schools. In some cas#gsngt from among those who completed
12" grade in the Ethiopian secondary schools weresatically recruited on the ground that
they would be offered scholarship opportunitiesoalr In this coercive method of recruitment
political organizations, labor unions and mass oiggions such as the peasant Associations

and urban Dwellers Associations played instrumenalal (Tekest nd., p.27).

The third, case the government obtained conscfipta among the serving NCOs in which
cases these elements appeared to be voluntedtsafas a promotion in their military career
(Tekest nd., p.27).

However, almost 50% of those who joined the cadstlbols were not to be officers in terms
of physical fithess and health conditions. Manyttedm were also known to have their own

social problems at the time of conscription (Tekekt p.27).
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Until the mid 1970s the two main cadet schools poith officers to the army were the Harar
Military Academy and Holota Military Training schlbdn the curse of the Ethio-Somolia war
of 1977/78 Harar Military Academy the best caddtost in the country was closed and instead
new cadet schools were opened later at Hourssocatddba in the eastern of the country
YMHG (1973, p.19) .The length of training programioe officers varied from time to time
depending on the conditions of warfare in the courih 1977, during the Somali aggression
officers were trained for three to six months omjyjte a short period as compared to the
previous four-year training programme offered atrbiaMilitary Academy. All these were
expected to be leading officers. Along with theitarly training cadets are known to have been
indoctrinated along the Marxist-Leninist ideology.is said that the training programme
focused on teaching cadets how to shoot and bé toyhe existing system. It therefore failed
to orient them to have respect for fundamental humghts, one of the main weaknesses

revealed in regions where battles were fought againti-government forces.

With respect to the quality of the training offiset is respected that there were some who
were well-qualified and experienced, satisfactagd poorly qualified and inexperienced
trainers. But, it was widely reported that the nembf the first two groups of training officers
was so small that it failed to meet the requiremefthe huge military machine. In addition to
Ethiopians, there were foreign training officersclsuas the Russians, Cubans, Koreans,
Yemenis, Israelites, with the first two being mgimlssigned as ‘military advisers’ at various

levels.

Generally speaking the quality of officers trainingent on deteriorating with the
intensification of the war in the north, when tiam programme were shortened in an aim to
promptly fill vacuums created in the military commaaas a result of government losses in

leading officers.
2.5.2.2. Foreign Military Assistance

After the 1977/78 Ogaden war, the Soviet Union bee® Ethiopia’s principal supplier of
weapons and training (of military units). Ethio@iso received military assistance from other
Socialist, including Cuba, East Germany, and by 1880s, North Korea.
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In 1978, Ethiopia concluded a twenty-year Treatyfrigndship and cooperation with the
Soviet Union .Based on this treaty the Soviet Unidansified its training assistance efforts in
Ethiopia. To this end, there were 1,900 militaryiadrs in 1981, 2,600 in 1984, 1,400 in 1988
and 1,700 in 1989 (DoD). The Soviet Union trasnead emphasized training the military
personnel of Ethiopia’s three services in the dpameand maintenance of weapon systems as
well as in military tactics and doctrine. in additj by 1984, more than 1,600 Ethiopian
military personnel, have been trained in Soviet ddn(trained at the Moscow’s Frunze
Academy or the Leningrad Naval Academy (Berouk,2@093).

From 1977 to 1978, out of a genuine streak of ‘€eolan internationalism” Cuba deployed in
Ethiopia 17,000 troops, many of whom were broughfrom Angola. Organized in three
brigades, these troops went for beyond their tnginand advisory mission, and actually
participated directly in combat against Somaliacésr hastening the Ethiopian military
personnel were also sent to Cuba for training ilitipal indoctrination, intelligence as well as

training management and logistics (Berouk, 20023).

East Germany’s military assistance to Ethiopiatstam 1977 immediately after the out break
of the Ogaden watr, initiated at the urge of thei&adynion (Bittman, 1981: p.217). It provided
logistical and command advice, and gave hundred@tlobpian officers’ ideological training.

2.6. Comparison on Recruitment and Training duringthe Imperial and the Military

Regime.

Recruitment and Training are the two importantdestwhich have a very significant bearing
on strength and fighting capacity of any army. Etlesugh these practices are interrelated the

writer treats them in their logical sequence.

It has become both common and imperative for castio have clear military doctrines of
their own which state the overall policy regardihg military as an establishment. Countries
with good military tradition always make assessmamd try to know both the targets and

strength of enemy countries before they decidehentype and size of an army they should
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have every promising recruitment procedure of ttmeyaneeds clarity on such doctrinal issue
(Eyayu, 1994 p.664).

Partly because of the long period of peace andilisgabnd partly the efficiency of the
Ethiopian Officers trained both in Ethiopia andadit, the recruitment procedures of the army
during the reign of Haile Sellassie were more pliaaed organized than that of its successor.
The good states man ship of the Emperor togethigr tive admirable diplomatic skill of his
appointees have also enabled Ethiopia to safedtgtedrritory and maintain its unity with an
army of comparatively smaller size. Ethiopia hadaamy of no more than 40,000 by 1974
after nearly three decades since its establish(satyu, 1994: p.664).

Under the imperial rule, the army recruitment wasleon voluntary basis. A new recruit was
supposed to singe, with good health records amdvitidin the age range of 18-25 before he is
accepted for any kind of military training; officer private. The difference lies in their
academic background. Those who joined officer inginvere mostly among the best students
in the senior high schools who either passed irEti®L.C.E. or rank 1to5 from their classes.
Private recruits were expected to have basic knmbydeenough to acquaint themselves with
different armaments and other instruments relef@rhe training. The same recruitment style
is said to have resumed for the first few yearsrdfte revaluation. The deterioration of the
internal political climate as the result of theeimtal power struggle, the war in the northern
part of the country, and the unprecedented Somaéision of 1976 had totally changed the
size and recruitment pattern of the Ethiopian a(BEyayu, 1994: p.665).

The shift to the Soviet-block and the adoptiontad socialist ideology had also necessitated
the restructuring of the military after the Eastrépean model. Commitment to socialist

dictums became additional rules of the Army.

Massive recruitment started during the Ethio-somar of 1976. The news about Somali’s
seizure of the Eastern and South-Eastern Ethigplasad mass indignation. After a national
call by the government, nearly 300,000 volunteeessaid to have been enlisted Eyayu (1994,
p.665).
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After the victory over the Somalis, the Derg movedNorth. However, it was difficult to get a
second victory as was initially intended. The pexiiles of the war, the difficult terrain and
the unhealthy political climate in the country haamtributed to the protection of the war. The
endlessness of the war coupled with absence oftedsin weariness and feelings of thee
desperation among the soldiers. The modus opematiok war front not only eroded the moral
and the fighting capacity of the army, but also pared all possibilities of voluntary

recruitment.

Determined to resolve the conflict in the northitarly, the Derg launched forced recruitment
all over the country. A significant number of thditia and the National service components
of the army said have been victims of this obligatcecruitment. Some members of the

regular army and the veterans are also recruitdénuturess.

The officers of the Military Commissariat, publie&irity, party, Regional Administration
together with the Kibeles and peasant associatiere wsing their executive powers for the
realization of the recruitment process. Quite oftixed quotas were assigned to all
administrative regions by the office in charge oilitary campaigns. The administrative
regions in turn redistributed their quotas to thespective awarajas, and this process went
down to the level of Kebeles and peasant assoog&(ieyayu, 1994: p.665-668).

It was under these situations that the remainicguies would start the training. With such a
state of mind, there were very few who could follaps the training seriously. The rest ether
calculated for their escape or capture (Eyayu, 1p®B65-68).

The other serious bottle-neck to conduct an efiozac military training incompatibility with
the available logistics and resources during tisatinble ambition of the military regime was
building a huge army. The training centers alsibesed from acute shortage of experienced
trainers. The huge number of recruits admittedhim training centers was greater than the

number of trainers available.

Most of the officer corps of post-1974 was alsaultssof the same enmasse training. Even
though the most frequented intake was 1.000, stid that about 6000 officers were trained

once at the old Harar Military Academy for six miasit One dose not has to be a military
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scientist to understand the superficiality of tfarning. It became even more absurd when it is
contrasted to the size of officer trainees in thma Academy before 1974. (Eyayu, 1994: p.
666-69)

Inadequacy of time allotted for training was alswther weakness that deserves serious
attention. Private recruits, mostly with elementaand junior secondary educational
background, had to finish their military training three months time. The time allotted for

officer training varied from three to six months.

Under the imperial rule, however, private recrwese subject to a six-month military training
out of which the first three months were devotedintegrated training and inclination
assessment. It was after these three months amd lbastheir performance in the integrated
training that trainees were assigned to the diffesgeas of specialization such as artillery,
infantry, communication, armored units, engineemntg Officers also had to pass through an
elaborate and rigorous four-year training (Eyay@f4 p.666-669).

The comparison given above clearly shows the irgaffcy of the training time of the army in
the Derg era. What made the situation even worse the desperate move the government
sometimes used, in which trainees were dispatchedenfronts before they finished their
training. Many training centers did not have a sdesquad for demonstration. Much of the
training was therefore conducted through lectutethere were at all demonstrations, they
were done by individual instructors together whk tectures. In addition to this, trainees were
often sent for rehearsal without being accompabiecgupervisors. Consequently, important
lessons such as camouflage were often left forsthdents to rehearse under each others

supervision (Eyayu, 1994: p.666-69).

The absence of a common medium of instruction weth&r achilles heel to the training

program. In view of the fact that there were a abersible number of private recruits coming
from all corners of the country, it was not possitd use Amharic as a common medium of
instruction. Hence, instructions were mostly gitbrough translators. It is accounted that as
many as ten translators were used at a time. Tiguémes used for translation were mainly

Oromigna, Tigrigna, Kembatigina, Hadiyagna, Guragegand Wolaytagna. It is difficult to
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imagine the kind of training offered under thisuation. Distortions of technical terms and
concepts were common. Trainees who could not utadets Amharic were seen as

disinterested because of the lack of clarity intthaslated lessons (Eyayu, 1994: p.669-673)

Excessive politicization of the curriculum was adsoobstacle both in terms of relevance and
time optimization. General Nega Tegegne pointedtioatt about 75% of the training went for
political education. It was compulsory for all tiaes to attend classes on Marxism-Leninism

and the Ethiopian Revaluation.

Under the imperial rule, military promotions weremost cases transparent, and given on the
basis of merit. Experience backed by a satisfacpmsformance report together with the
request training for a given military rank were thest important requirements that had to be
met before any kind of promotion is given. The dmd trend regarding the promotion of
officer corps was as follows. A second lieutenaad o serve for two years before he was
promoted to lieutenant. A lieutenant is requiredyiee five years service and attend higher
training before he is promoted to the rank of GapitA Capitan must render service for five
years and pass through the necessary course poagedted to major. This pattern consistently
continued for all promotions up to the rank of c¢odd. Promotions leading to the rank of
General were mostly political appointments, althoupe candidates had to attend Staff
College. It should also be noted that promotionghiwi NCO ranks were no less strict.
However, these promotion procedures and criterieevedandoned during the Derg regime
(Eyayu, 1994:, p.673).

2.7. Post- 1991 Ethiopia’s Defence Forces

After the defeat of Mengistu’'s regime in 1991, ttwemer national defence forces were
disbanded and the EPRDF forces were entrustecttmask of maintaining the national security
of the country for the transitional period. Later, dhe Transitional Government of Ethiopia
(TGE) proposed to transform its national liberateomies to establish a nation-wide standing
and professional national defence forces. The aedhierefore, examines how the post-1991
Ethiopian national defence forces (ENDF) has ewblfvem national liberation armies and its
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frequent reforms, transformations and reorganinatioleadership and organizational structure

towards capability.
2.7.1. Evolution from Liberation Armies to National Army

In May 1991, Mengistu’s regime was outside andhige armed forces were defeated and
dismantled by the combined forces of EPRDF, EnitrBaople’s Liberation Front, and others.
Following the collapse of the Derg’s armed fordesréfore the responsibility of safeguarding
the country’s national security from both interaald external threats had fallen in the hands of
the victorious groups of EPRDF forces under the TQ@lkbrary of Congress, 2005).
Accordingly, throughout the Transitional periodett was no a unified national defence forces
for Ethiopia. In fact, under the TGE, there werdéedee forces which were composed of the
armies of the EPRDF member organizations to functie national defence forces vis-a-vis
external threats (Vestal, 1999: p.67).

However, the need for the establishment of a uwhifieational defence forces was
unquestionable for the TGE. Thereby the processestavith the aim to build the national
defence forces that “reflects the diversity andyunf Ethiopia” Tsadkan (1993, p.6). Thus in
1993 the TGE announced its plans to create a wiofeas national defence force with multi-
ethnic background. They should have “political aaveass, within the army, of the constitution
and of its role in defending and promoting the ¢idm$on” (Tsadkan, 1993:, p.6). This process
entailed the creation of a new professional an&t@ffclass standing national defence forces
and the demobilisation of many of the EPRDF fightabrary of (Congress, 2005: p.5).

In the transition of Ethiopian defence forces froational liberation armies to defence forces
therefore, extensive demobilization of former membef EPRDF forces took place “while
efforts to introduce a national balance [were] gemade involving recruitment from other
ethnic groups” (IISS, 1999: p.205). Accordinglye thlinistry of National Defence claimed to
have recruited thousands of youngsters from diffieethnic groups throughout the country.
Thereby it trained them in basic military sciencel golitics before they joined the newly
established national defence forces of Ethiopieenfvally, the different national liberation
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armies of EPRDF were disbanded and reconfigurel thiZ newly recruited armies to from a

professional standing national defence forces.

Furthermore, with the establishment of the FDREL895, the constitution stipulated the
establishment of ENDF. FDRE’s constitution cleadgntified the principles for Ethiopia’s
external relations with regard to its national sgglas protecting the vital national interest and
respecting the country’s sovereignty (FDRE, 1998)e constitution further stated that the
“armed forces shall protect the sovereignty of toeintry “(FDRE, 1995) from external

aggression and invasions.

The constitution also stipulated that the natiodefence forces should be organized and
regulated in a manner of reflecting the represemtadf different nations, nationalities and
peoples of the country. It stated that the “comipmsiof the nations, nationalities and peoples
of Ethiopia”(ibid). Eventually on the basis of tlenstitution it was “found necessary to
organized, and to regulate the administration @& defence forces of the [FDRE] which
safeguard the country’s sovereignty, embody arépresentation of nations, nationalities and
peoples “...(FDRE,1996). In this context, the natlodefence forces made transformation
from liberation armies into a national defence ésicAccordingly, in February 1996 the
commanders of EPRDF forces took military ranksther first time as the sign of establishing

professional national defence forces.

2.7.2. Military Leadership and Organizational Strudure

When Ethiopia faces external military threat to evhihe defence forces must be exercised, the
council of Ministers of FDRE “shall submit draftta to the House of peoles’ Representatives
on .... A declaration of war” (FDRE, 1995). Accordipngthe House on the basis of the draft
law submitted to it by the Council “shall proclaenstate of war” (FDRE, 1995). In line with
this, the Prime minister is the commander-in-cloiethe Armed Forces, and he has the power
to deploy the armed forces for any combat purpimsé)(to defend the national security of the
state. The house, the council and the prime Ministerefore hold the responsibility of the

national strategic leadership over ENDF.
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Below the strategic leadership over ENDF, the lestdp within the ENDF is organized into
strategic, operational and tactical leadership (@driorces General Headquarters, 2007: p.13).
The strategic leadership preserves the objectit/éiseonational security force or the threat of
force. The operational leadership applies the akbldefence forces to attain specific goals or
counter specific threats, while the tactical leatlgr uses specific techniques to carry out the

directives generated at high levels.

Thus, the strategic leadership with in ENDF congwithe Minster of National Defence and
the General- Chief-of-staff (FDRE, 1996). The Mershas the following major powers: to
ascertain that the defence forces are loyal to,staad firm in upholding, the constitution: to
initiate laws and. Rules governing the defence €®rand ensure their implementation
subsequent to approval. On the other hand, amaagntijor powers given to the General-
chief-of-staff the following are worthy of mentiowy. These are: holding the territorial
integrity and sovereignty of the nation inviolabteganizing the National Defence forces in
line with decisions by the government, and ensutivag the Armed Forces are, ay all times,
combat-ready and directives and decisions of thmncander-in-Chief of the Armed Forces
(FDRE, 1996).

Generally, matters of defence policy and administeacontrol over ENDF are performed by
the Minister while defending the state throughubke of the defence forces is the responsibility
of the Genera-chief-of-staff (FDRE, 1996). Accogliy based on its power and
responsibilities, the strategic leadership missnatudes:

* Conducting national and regional security threatysis and assessment

» Initiating and planning defence politics, rulescttime and strategies

» Building the general capacity of the defence foiaed keeping it continue

» Setting the direction of building and training b&tdefence forces

e Building the capability of defence forces in terwisdeterring and/or defeating

enemy forces Armed Forces General Headquarterd (2003).

Moreover, commanders of each Commands and EthiofiarForces are responsible for
operational leadership (Armed Forces General Headens, 2007: p.13). Each operational
leadership mission includes:

47



* Ensuring its unit fighting capacity and state ofntxat readiness

« Gathering up-to-date intelligence on its area arapon

* Ensuring reliable peace (security) within its amfaoperation, and controlling and
destroying those who try to destabilize the peaitieinvits area of operations

* Making its unit capable to deter and defeat enesngels when war occurs (ibid).

Division and Air Force Base commanders and theib-wut commanders have the
responsibility of tactical leadership (Armed Forg@eneral Headquarters, 2007: p.13). The
missions of tactical leadership therefore include:

» Giving direct leadership to its unit/s and accomsiflig mission success

* Making opportunity to make continue the built upahility

» Ensuring reliable peace with in its area of operati

* Ensuring unit/s fighting readiness (Armed Forces&sal Headquarters, 2007: p.13).

Organizationally, ENDF is organized into the Grolratce and the (Air Force FDRE: 1996).
And there are also different main departments amtiecs under the General Chief-of staff and
Ministry Defence to give support for ENDF in theeas of intelligence, training, operation,
logistics, administration and others. The size amganizational structure of the national
defence forces however have been in the procef®gaient reorganization depending upon
the national security threat analysis setting, #nedprocess of implementing reform programs
and transformation towards building capable natide&ence forces (Mesfine, 2008: p.50-60).

Training Main Department is one of the main deparita in Ministry of Defence of the
Federal Democratic Republic of Ethiopia. The foaistraining policy and strategy is on
creating combat capability. It has three intercated and integrated strategies, such as
Institutional training, Unit training and self dégpment, it applies in long and short period of
time. According the training policy, obligationspass all army members and officers through
sequential and integrated training are the mosbrtapt issue in the arms career development
and culture (Training policy, 2005: p.9-16). Moreo\the role of Training Main department
includes:

* Plan, organize, coordinated and control institualdraining,
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* Develop curriculum’s, training systems, and guididgcuments with respective
institutions,

* Develop training and education policy ,

 Develop and up-grade training aid materials andlities to support the training

process.

With this policy, strategy and role the Training iNl®epartment arranged different offices or
institution to realize modern education and tragnfor the Ethiopian defence forces. These

will be discussed in chapter four in detalil.
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Chapter-Three: Methodology of the Study

3.1. Introduction

The objective of this chapter is to depict the typature, and rational of the methodology of
the research. To achieve this objective the chajateers the framework design of the research,
research procedures, study area description, étkmasideration, data source and data

collection, data collection instrument, data analgsd interpretation.
3.2.Research Framework Design

Figure No. 1: Research Framework Design of theystud

Case Stuc Qualitative

Method > Primary and Secondary data were
collected

Open Ended
Interviewn

As indicated in the above diagram, the study hed to carry out a deep investigation into the
institutional arrangement of the F.D.R.E Ministrf Defense in the realization of Modern
Education: the case of TMD. The study is conceméti issues pertaining to a give the
institutional arrangement of TMD and aspects oflysia are also focused on specific
objectives of the research. Thus, qualitative metbd research with semi-structured open
ended interview that elicit the views and opinifnasn participants is employed.

Case by case in-depth exploration and analysisackfwere made in order to identify the
institutional arrangement of the Ministry of Defensf F.D.R.E in realization of Modern
Education: the case of training main departmentfulther interest to refine the findings,
triangulation of responses from informants, obsgowa, and written documents were also
made.
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3.3.Study Area Description

The training main department of ministry of deferssene of the departments within the main

branch of the ministry of defense of FDRE.

3.4.Data Sources

Primary Data were collected through face-to-facperson interview with the key informants

who were strategically and purposefully selectednffocal institutions.

To have balanced information, the primary data veetkected from key informants within the
institutional arrangement that expected to deepeeroh modern education and training in the

Ethiopian Defense Forces.

Training Main Department (MTD) has different depagnhts. These are: Head of Main
Training Department, Head of curriculum and plagnsection, Head for Training Operation,
Head of Human Resource Development Project, andd Héaforeign training follow up

section.

The first category of key informants was composédop officials who are responsible to

spearhead the mission training main department.

The other category of key informants is composedlifiérent stakeholders that have direct
interest on the institutional arrangement of thenistry of Defense (MoD) of FDRE in the
realization of modern education for the defensecdsrEthiopia. And these are different
training centers and colleges:

1. Ethiopian Command and Staff College:- has a dimmtountable to ENDF main
training department. For this very reason the atéclelean of Ethiopian command
staff college is selected to be key informants iatelviewed:;

2. Maj. General Hayelom Araya Military Academy: - hasdirect accountable for the
issue of academy, administration and finance to EMin Training Department. For
this very reason the academic dean of Maj. GertagElom Araya Military Academy

Is selected to be key informants and interviewed,;
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Secondary data were collected from various docusnerttese were circular and letters to
/from of the training main department, books, paothtions, regulation and polices of

Training and education, senior essays and thesis.
3.5.Data Collection Instruments

The study has employed two major data collectigtiriiments. These were semi-structured
interview and checklist. The semi-structured inamw contained a number of questions that
were responded by the groups of the key informahite checklist was developed by the
researcher to be able to take notes of any discoggmaregarding institutional arrangement in
realization of modern education for the Ethiopicgfdhse forces while review of documents as

secondary data sources.
3.6.Research Procedures

In order to realize its intended purpose, this aede undertaking has employed several
methods in gathering pertinent data. First, kepnmiants were contacted in order to obtain
their agreement to take part in the study. Secqmsdigondary data sources have been identified
and sorted out on the basis of their relevanceherstudy. Thirdly, series of interviews were
conducted with the key informants in accordance lie scheduled time and place arranged
with the respondents. Fourthly, responses fronerdfit respondents have been tallied to check
their consistency with each other. Finally, datdaoted from primary sources have been

substantiated with facts from secondary sources.

3.7.Data Analysis and Interpretation

Qualitative analysis was employed. The analysis nvakifaceted, iterative, and simultaneous.
The process of data analysis involved making sens®f data. It involved preparing the data
for analysis, conducting analysis, moving deepeat daeper in to understanding the data,

representing the data, and making and interpretatiohe larger meaning of the data.

Interpretation of data was made on the basis aftifigation of prevailing practices and the

working documents governing that particular practic view to come up with the institutional
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arrangement of the Ministry Of Defense of FDREh® tealization of Modern Education: the

case of Training Main Department.
3.8.Ethical Considerations

In the process of data collection due care wasntakeorder to make this pace of work
ethically sound. Respondents have been informed ttier contribution was sought for
exclusive academic purpose. Their consent wasadditoned on the basis of consensus to fully

respect their rights, needs, values, and desirts as the issue of this research is concerned.
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Chapter-Four: Data presentation, Discussion, Resudtand Analysis

4.1. Introduction

The Training Main Department (TMD) is one of theimdepartments in the FDRE Ministry
of Defence. The TMD main responsibility is to traand educate members of the Defence
Forces beginning from basic military training foew recruited up to military science and
warfare training for these in the sirevice. Furthere, the TMD has made a paramount
contribution to military training centers and cgs by assisting training and education

strategy, policy and by offering training and edia=al aid materials.

In order to realize modern education and training the Ethiopian Defence Forces the
Training Main Department has been organized/stradtulifferent departments and sections
within its main head quarter. In addition to thiwe tTMD has been established and opened

several military training centers and academy gekein different parts of the country.

The research is taking as a trigger to investighte realization of modern training and

education for the Ethiopian Defence forces, assaltethe researcher gathered data from
various concerned bodies of TMD through the follogvidata gathering instruments such as
interview, document review, and personal obsernmatiof the researcher. Then, the researcher

presents the major themes of the result and diszubglow.

Before looking into the details to what extent thsetitutional arrangement of the TMD is
helpful, in the realization of modern education d@raning for the Ministry of Defence, it
would be of paramount importance to briefly looksame basic and important theories and
principles on institutional arrangement that wofdher consolidate the different aspects of

this research topic.

While bearing in mind an institution, it is cledrat three interwoven essentials are under
consideration: objectives, the productive way amgpsrt (Gant, 1993:, p.14). The first
principle of institution, in the words of Gant: $titution as a system must have the capability
of produce or deliver the product or perform thacdhtions for which it was created; the

institution must be effective in accomplishingpisrpose.”
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The second principle concern, according to Garnyfs ke institution whether as agency or
process or convention, must be accepted in theetyoand environment of its location. The
institution must represent the way in which people,individuals and in groups wish to be
served and work with or related to one another. ifkgtution must therefore have value and

meaning for those people if it is to serve in dyfeffective and productive way.

The third, the institution must be able to survivecause it is adequately supported with
necessary, financial, personal, and political cdpyphto adopt itself and its program to
changing and evolving conditions and situations|uding the ability to learn from its own

experiences and correct its mistakes (Gant, 1993414).

If an institution is lacking any of the three aforentioned qualities, it fails. Thus,
institutionalization, the process by which systehaction acquire public acceptance, adequate
financial and qualified manpower, becomes indispblesto effectively achieve the desired
development goals and objective (Rondinelli, 19%7arp, 1998; Gant, 1993).

It is important, on the other hand, to realize #way development goal can not be achieved by
the public sector alone because development hagdea dimension and concerns and involves
different sectors. In this regard, the private @eand community based organizations do have
significant contributions to development. Consedlyerefficacy of institutional arrangement
and integrated efforts of all actors involved invelepment process call for trust, loyalty,
secure legal system, efficient and competent bgreay staffed with well motivated and
trained personnel. In addition to easing burdensresources and skill requirements,
institutional relation will reduce the risks inveld in development process (Tegegn, 1999;
Manuel, 1997).

According to (Rondinelli, 1993: p.38), Institutidwuilding or arrangement is concerned not
only with strengthening the administrative capadatyindividual organization but also with

seeking cooperative relationships among them. Thstutional approach to development
becomes imperative. Institutional arrangementsgband bind organizations together for a

certain common goal.
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There is no standard format for a qualities of iingbnal arrangements, but quality of
institutional arrangement is composed of trainihgeotives, policies, mission, goal, mandate,
command and control of education and training guiéa resource (Man power, budget, and
Material), and they must all be addressed. It eydfore against such accepted theories and
principles that this chapter attempts to analyze data that have been collected from the

aforementioned informants and test the assumption.

4.2. Objective, Goal, Mission, Vision and Mandatefadhe TMD

Both oral informants and written sources confirnteat the objectives of the TMD are to:

= Build an army that can effectively launch operatimmer any type of land scape and at
any type of weather condition;

= Develop at all levels leaderships in discipline amtitary leadership;

= Develop individual capacity and skill in order tanimize the cost in time, life, and
finance;

= Upgrade and develop the fighting capacity of corabijoint war (infantry, mechanized
and air force);

= Develop the system and capacity to won the wariwithshort period of time and
command;

= Develop and enhance effective system of trainirdyeatucation.

= Develop the required military techniques and slallghe infantry and mechanized to
cross or bypass the obstacles of enemy defencedime to successfully accomplish its
future combat mission;

= Develop the required skill and knowledge to usetamy weapons effectively;

» Build the technical capacity and skill of all supjponits (logistics, intelligence, combat
engineering and communication);

= Build the right culture, experiences and ethicthm individual army (MoNDAS-A,B;,
informants No 1, 4, and 5).

Based on the above stated facts, thus, the gdhkdfaining is among other things, preparing
an army, which can effectively discharge its dutseg to it under any time, and condition and
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preparing an army that has the indispensable pdlysitength and which can effectively

withstand difficulties. Furthermore, the goalsioé TMD are:

= To create an army that has democratic attitude aadys stand to defend the
constitution and the constitutional system and samgaty of the country from external
invaders, terrorists and internal anti-peace eleésjen

= To participate, safeguard and protect the Ethiopaoples, properties as well as
governmental/public institutions from manmade aatliral disasters;

» To participate in international, continental andiogal peacekeeping mission;

= To create and enhance an armed forces who willdmepetent with the globalize
technology-age by participating in military scienoesearch and technology;

= To prepare an armed forces who are physically amdtally fit for any desired
institutional duty/goal;

= Develop and maintain defence forces that can deterfight to won when deployed in
conventional war;

= Develop and maintain motivated, disciplined andrgjrdefence forces; and

= Develop and maintain technically and tactically fimient armed forces that can

accomplish their mission with success. (MONDAS-B)

4.2.1. The Mission of the TMD
The mission of the TMD can briefly be summed upodlews:

» To build the capacity, skill and knowledge of naty profession at each level who are
responsible to defend the constitution and sovetgigf the country from external
invaders, terrorists and internal anti-peace elésadrurthermore, to safeguard and
protect Ethiopia from man-made and natural disasier participate in regional,
continental and international peacekeeping mission;

» To establish and strengthen military training cesytacademy and colleges to train the
army and to cope-up with new technology and miylitaience;

» To create a culture of training for each militagrgonnel

» To enhance the military training and to introduc&hwnew military weapons.
(MONDAS-B)
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4.2.2. Vision of the TMD
» To see any army with a wisdom and capable leaderdbi see and create an
excellences of training centers and colleges, ttaece and expand well and update
training and education system. To prepare and eraatarmy that has the ability to
accomplish missions (operations successfully, defie constitution of the country
and discharge the responsibilities vested to MOMDRKDAS- A and B).

4.2.3. Mandate of the TMD
Some of the major mandate of TMD are:
» Plan, organize, coordinate and control institutiotmaining, unit training and self-
development training;
» Consulting instructors;
» Develop curriculum, training systems, directivesl guiding documents, and manuals
with respective institutions;
» Develop and upgrade the infrastructure and faediof training centers and military
colleges;
» Support and facilitate aid materials to militargiting centers and colleges;
» Develop training and education policy, strategy dimection; and
» Coordinate and work with abroad and domestic @gddemy institutions. (MONDAS-
A, and B; Informants No. 1 interview).

4.2. Main Training Department Structure
4.2.1. Organizational Structure of the TMD

With regard of the organizational structure of D both the oral sources and document
sources confirmed that in the TMD have two typestnoicture, these are:
Both oral and document sources confirmed that therdwo types of structure, these are:
1. within the TMD, there are different departments and sectionsaarahges in TMD.
There are:
1.1.Service Provider Departments These are:
s Secretary Office,

% General Service Department, (see Appendix ).
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% Inspection Department,

+ Indoctrination Department,

1.2. Training follow-up departments. These are:
%+ Operation for Training Department,
+ Human Resources Development Department/ project
% Curriculum and planning Department,

% Foreign Training follow-up section, (See Appendix )

2. Different military training centers and colleges (ge Appendix ).
These includes different military training centersd colleges which are responsible to give
training and education from basic military trainingp to different military profession
(Informant No. 1,3,4,5 interview).
In fact, the organizing of each departments/ sectiathin TMD and the Military training
centers, and colleges was done in 2007/2008. Meretw be stronger and well structured the
TMD had been done the following efforts:

e preparing curriculums;

» building infrastructures, and services for traingemters and colleges and institutions

e organizing and qualifying man-power for each tnagni centers and colleges

(Informants No. 1 &4-interview)

Different training documents (like training policand strategy) were prepared for
implementation of the specific mission. Severalnireg manuals through which the arms,
starting from that of the private soldiers up te thighest leadership were also written and
compiled by the TMD and were disseminated to eaditany training centers and colleges.
According to the informants, written documents déinel manuals have two parts (informants

No. 1, 4,5,-interview).

Firstly, training manuals of theoretical and cortoap content of military science have been
designed and prepared on the basis of the situatidrconcrete reality of the Ethiopian army.

These mammals can provide answers o the basis ldamniscience and wisdom. These
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manuals not only indicate concepts and theoriesalso give reply to on how they could be

implemented from the standpoint of the country’sarete reality.

In addition to this, training manual that can béred to as technical and with which all
members of the defence forces (starting from peigatidiers up to Higher Officers) could be

trained in their profession were being prepared.

The preparation of manuals inter-alias were about:
= Command and control;
» Fire and Control,
=  Operation Art;
* Mountain and Desert Warfare; and
» Staff Work (Informants No. 1, 3, &4-interview).

4.3.2. Decentralization Structure of the TMD

Following the year 2008, the role of the TMD begarturn down or minimize as a result of
the previously power, responsibility and authoofythe TMD decentralized and delegated to
those military training centers and colleges. Té#@nale behind is to minimize the long way
of bureaucracy (informants No.1, 2, 5-interview)hisl means, the structural way of
communication between the TMD and each militaryintry centers and colleges is

decentralization structure.

Meanwhile, each military training centers and agile have a jurisdiction to communicate
directly with defence main departments such as riéea Logistic, Human Resource and
Development etc. This means, if one military traghcenter or college has an issue with regard
to logistics request it communicate directly withfehce logistics main department. The same
is true for other issues like budget and finaneaenén resources and etc (informants No. 1,

3,4-interview).

In the mean time, due to these decentralizatios, réfationship between the TMD and all

military training centers and colleges is continweddirecting, evaluating and controlling the
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training and education matters only (informant Neinterview). Moreover, each Military
training centers and colleges in their organizatiatructure have different departments like:
= Department of curriculum, and planning
= Department of Operation for training,

= Department of human resource development,
4.3.3. The Relationships of the Training Centers ahColleges with the TMD

According to some key informants the relationsheépween the TMD and the training Centers
and colleges are on:
» Directing and leading the training;
Evaluating the ongoing training;
Giving consultancy service about training;
Arranging and facilitating workshops on traininguss;
Planning detail how the training and education enpent;

Prepare and evaluate the curriculum; and

V V.V V V VY

Assisting training aid materials and qualified mawpr.

In addition, the TMD has a mandate on evaluatindy@mtrolling the training and education at

strategic level (Informants No. 1-interview).

With regard to curriculum at the TMD head officdete is a curriculum and planning
department. This department is responsible to iellp and gives assurance for the quality,
relevance and standard of the curriculum that epg@red and designed by those training
centers and colleges. According to the informantafiy” means “does the curriculum have
include at least the expected quality”; “relevanoeéans “does the curriculum includes and
cover the basic interests and objectives of the DigNStandard” means “does the curriculum
designed and included in different type militarpfession” (informants No. 1&5-interview).
In addition to this, the department is responsiblevaluate, revise, study or to make an impact
assessment in the implementation of the curriculnneach Military Training Centers and

Colleges.
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According to the informants, the Curriculum andriPiag department is also responsible on

the following matters:

Giving Assistance
» To give advise and prepare a workshop for militmeyning centers and colleges on
how to design curriculum;

» To facilitate by finding experts on curriculum pagation (Informant No.3-Interview).

Here, all informants confirms that each militaryaiting centers and colleges have a
responsibility and authority to prepare and designcurriculum due to this, at each training
centers and colleges there is a department secticarriculum (informants No.1,2,3,4,5,6,8

and 9 interview).

4.4. Policy Implications in Realization of Modern Elucation and Training for the Army
4.4.1. Education and Training Policy

The Defence has worked focusing on the arms cgphaitding, for example, the defence’s
strategic plan main focus is human development lwimicludes, improving the arms academic
status using different means, establishing of beapacity building institutions, educating of
professional army members within and outside thentty in order to use them as instructors

and in different important work places (MONDAS-F jGformants No. 1,2,4 and 5-interview).

In relation to these, both the informants and add written documents alike agreed that, the
focus of training policy and strategy is on cregticombat capability. It has three

interconnected strategies, such as institutioaatitrg, unit training, and self-development.

= Institutional Training:
To train Military personnel in military schoolsatning centers, academies and colleges.
= Unit Training:

» Used to prepare soldiers and leaders for unit onssi

» All units concentrate on improving and sustainimg task proficiency

» Unit training is the responsibility of the unit ti&rs and commanders.
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» Self-development
» Self-development is the individuals responsibility
» Commands at all levels create an environment thabwages subordinates to
establish personal and professional developmenNDAS- A and B).

It applies in long and short period of time and thg individual activities respectively to
promote the soldiers capability in mission accosiphent. Based on the human development
manual, all army members must participate/get imgirfor their award and promotion, no
member of the army can get these promotions amqmbnasbilities without getting those level
trainings, but it doesn’t mean that after the agolishment of the training they are promoted
and wear the sign, rather they are prepared fonption and responsibility. In case if someone
has got the rank and responsibility before trainlmg must enforced to take back the training.
But some one can get the professional respongibiifore taking leaders training (MoNDAS-

A, B and D; Informants No.3-interview).

63



The following diagram shows the armies trainingeadevelopments.

4.4.2. Organization of Institutional Training
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According to the above training policy, obligatiotwspass all army members and officers to
pass through sequential training is the most ingmbrissue in the arms career development and
culture, every member of the army, from the bingafdis/her service up to the end he/she

should informed and aware of to pass through
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As depicted in the above organizational structfrénstitutional training starting from the
basic military training, lower to the higher upGneral War College trainings are included as
a shape of escalation. In addition to this horiatytdifferent staff's professional trainings are
included as part of Institutional training by usitige stationary institutional infrastructures to
share on the creation of strong infantry’s buildMODNDAS-A and B).

However, when the researcher try to see the Etamoarmy’s tradition, this culture is not well
adapted throughout the institution, specially m@#tcers are promoted to the higher rank and
responsibility without getting any additional traig to their new responsibility and
assignment, instead of the Officers go to the mawk and responsibility by improving their
skills, knowledge, and competency, then this makes inactive and not competency in their
assigned new responsibility. In which this is therst in the arms culture and needs to change

revise throughout the institution in the near fat(informants No.4, 2, 3, 8&9-Interview).

4.4.3. The Role of the Military Training Centers am Colleges in Modernizing of the
Army

According to both the informants and available t@ritdocuments there are different military
training centers and colleges that give moderntanylitraining and education for the army.
These Military Training Centers and Colleges arntbin different parts of the country. These
training institutions are:

e Ethiopian Defence Command and Staff College (Addiaba)

e Awash combined Army Academy (Awash Sebat)

* Major General Hayelom Araya Military Academy (Hae&Benet)

« Joint Military Staff College (Mekelle)

» Special Forces Training Center (Bilate)

e Tolay NCOs Training Center (Tolay)

* Hurso Basic Military Training Center (Hurso)

« Birsheleko Basic Military Training Center (Birshletg

It was stated in chapter two, the idea of estalnigsiibuilding) a standing or modern national
army in Ethiopia goes back to the time of emperewddros Il. As we have seen in the
historical development of the Ethiopian armed ferdhe previous as well as today’s regime in
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Ethiopia had their own officers training centerstgamization, purpose, consistency,

integration, and task etc.

After the downfall of the Dergue regime in 1991e tlormer National Defence Forces were
disbanded and the EPRDF forces were entrustecttmsh of maintaining the national security
of the country for the transitional period. Later, dhe Transitional Government of Ethiopia
(TGE) proposed to transform its national liberatémies to establish a national wide standing

and professional national defence forces.

In fact it was not continued immediately as the istny of national defence, there was a gap
from 1991-1995. Despite to this, the Ministry otioaal defence had begun to offer different

Officers courses at Bella (in Addis Ababa) sinc@4.8nformants No.7 interview).

The cadet course was began in 2001, at Awash Arbavao batches were Graduated there.
Then after, in 2002 the “Ethiopian Military Acade’hyas re-opened at a place called Hurso
which graduated consecutively three batches st attended Officer Cadets. In addition, in
2005 the MoND which has an intention to moderntgearmed forces decided to re-establish
Cadet School with formal standard of internatiocedet academy and it was officially opened
by the name of “Major General Hayelom Araya Miltahcademy” (MGHAMA) again at

Holeta Genet (Informants No.9-Interview).

Both oral informants and the curriculum of the MGMA stipulated that, the Academy has
the mission to provide the highest standards ofuded training on the professional,
intellectual, physical, and leadership and to bailaell-disciplined Officer Cadet both Morally
as well as ethically. To train Cadets who integthtanselves with new technologies, corporate
and modern practice with view to providing the adnferces competent potential junior
leaders with high standard of integrity and loygltyformant No. 9-interview).

Moreover, the mission of the Academy is to prodaoenpetent Second Lieutenants (Line
Officers) who are deeply committed to their professand simultaneously respect and stand
loyal to the FDRE constitutions. The Academy sheuld responsibility to produce young

Officers, with appropriate Military skills and knésdge required for leading small sub-units
both during war and peace time (Curriculum of th e WAMA, 2008: p.8).
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Higher Officer’'s training: from 1994-1997 severdiost courses training were offered to
Ethiopian Higher Officers at Bella, Addis Ababa linecause of the Ethio-Eritrean war the
training was interrupted (informants No.8-intervjewn January 2006 the Ethiopian Defence
Command and Staff College (EDCSC) has officialliabbshed at a place called “Jan Meda”,
Addis Ababa with a mandate to train Higher Militadfficers. Since then the College receives
higher officers both from ground forces and aircéomwho completed grade 12 or college
graduates in Diploma or BA degree. The college atszeived students of neighboring or
friend nations such as from South Sudan, Somaliland soon from Rwanda. It is also
responsible to provide short-term program trairfimigHigher Officers, which lasted for about

six months (Curriculum of the EDCSC; informants 8¢mterview).

The mission of the EDCSC is to prepare selectedamjlleaders for the responsibilities of
operational leadership and to educate current amaref leaders on the development and
employment of forces in multinational, joint anderagency environment. The EDCSC will
develop critically thinking leaders of character avimave trust and confidence for the
constitution as well as by themselves, are operaliy and strategically minded, proficiency in
joint matters, and skilled joint war fighters. TR®CSC is also responsible for research and
development, and support doctrinal, national secuand military issues (curriculum the
EDCSC; informants No.1, 4, &8-interview).

Combined Army Academy (CAA) It has established DD at Awash Sebat and receives
Higher Officers from all ground forces, which haxediploma or completed grade 12 to be
graduates by BA degree program. The mission ofOAA is to play a key role in strengthen
the capacity of the Ethiopian National Defence Eerdoy producing competent and
constitutionally committed tactical level combinadms commanders, who can efficiently
accomplish their national, regional, and internaiomission. Moreover, the mission of CAA
is to conduct research and providing military cdtascy services for the combined arms unit
of the ENDF (CAA curriculum 2008: p.8).

Joint Military Staff College (JMSC): This Collegasiestablished in July 2008 at Mekelle by
combining four faculties, these are:

* Logistic Faculty
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* Military Communication Faculty
» Military Intelligence Faculty; and

» Combat Engineering Faculty.

Before they held the current name-‘Joint Militaryafs College’; they were named differently,
some of them called as College and others calledA@demy (Informants No.l, &3-

interview).

Mission of the Joint Military Staff College is prioNng quality training in the area of

intelligence, communication, combat engineeringl kEgistic management fields. To conduct
a relevant research in art and science of inteltge communication, combat engineering, and
logistics. Furthermore, the college shouldered rtovipde consultancy service and capacity

building service to various army units and the camity the (Curriculum of JMSC, 2004:
p.6).

4.4.4. The Role of Foreign Military Assistance in @alifying of the Army

As the researcher depicts in chapter two of theareh one elements of the Defence Forces
capability is foreign military alliance and assista. This involves the “status of alliances that
can change opposing force ratios significantly .ndjathe quality of alliance commitments

under various conditions”, in terms of military tmiarmaments, and trainings likely to made

available for the armed forces of the state” (Joyd®#93: p.28).

In this case, all informants confirms that the MoN&ve problems with educated and trained
manpower. Thus, to tackle such problems the MoN®ld®en opened various military colleges
and Academies to qualify and modernize its armecef In addition to this, the Ministry has
been brought different foreign military instructasd advisors in Defence Colleges to teach
for some military courses which are not coveredhgyEthiopian instructors. Concurrently the
MoND in every year has been sent some memberseohitimy to train in abroad military

colleges and training centers (MONDAS-E; Informadts1, 3, &6-interview).

As my informants stated that the main rationaleending members of the army to train in the

abroad is to enhance the capacity of the instituts well as to train them as efficient
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commanders, staff members, and instructors. Thatidarfor training is either for short time
or long time. Short term training lasted from onentih up to one year; and mostly this type of
training is free charge training (without any faed the medium of instruction is English. The
long tem training lasted more than a year or frome ¢o seven years and the medium of
instruction are French, English, and Ruskin, and tigpe of training offered by foreign
countries through full-payment, half-payment andthaiit fee (free payment training)
(MONDAS-E; Informants No. 1,3,&6-interview).

Different types of training are given by differefoireign countries to MoND. These are as
follows:

* Middle and Higher Command Training;

* General Command and Staff Training;

* Combined Army War Command and Staff Training;

* Mechanized Command and Staff Training;

» Combat Engineering and Staff Training;

e Communication and Staff Training;

» Logistic and Transport Staff Training;

* Intelligence Training for Middle and Higher Officgr

* Military Topography Training;

* Radio Electronics War Training;

* Air Born Training;

» Air Defence Command and Staff Training; and

* Air Command and Staff Training;

» Different Medical Specialties Training. (MONDAS-Eformants No.3,6-interview).

According to the key informants the role of foreigpiitary assistance and alliance is not only
on offering of training and education but also @viging assisting and establishing of different

military colleges. Some of these countries are:

= The U.S.A. Defence ForcesThe US DoD has been assisst to the FDRE MoND on
establishment of the EDCSC by sending differentitamy instructors, by helping on

curriculum development, books, and training manualsthermore, the US department
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of Defence assists different equipments and méderam peacekeeping, combat
engineering, air force and medical equipment. Ti& dlso actively working with the
ENDF on combating terrorism (Informants No.1, 3n&rview).

= Israel: The Israeli Military instructors were taught inekklle Joint Military Staff
College on Faculty of Military Communication andeligence. The MoND the Human
Resource requirement and selection system washbamoght from Israeli (Informant
No.2, - Interview).

= Republic of Ukraine: at Awash Arba Technical Combat School simulatossre
brought from the republic of Ukraine (Informants.Manterview).

= India: There are nine military instructors at MGHAMA witeach Officer Cadets at the
academy and the MoND request different militarytnmstors for Mekelle and Awash
Colleges too. In addition to this the Indian Goweemt on the program of the ITEC
different Military training and education offerearfthe ENDF without fee.

= China: the China People’s Armed forces is the second @Hering training for the
ENDF (Informants No.1-interview).

» Russia The Russian Federation Armed Forces is the biggféering training in military
and academy profession for the ENDF. Around 60-@bnivers of the ENDF are now in
training in Russia. The Russian Federation offenhghe training has three ways/types
(these are: free pay training, half-payment tragniand full-pay training) (Informants
No.1, 3, 6-interview).

The same informant confirms that the sending memlwérthe ENDF for training and
education in the abroad will be diminishing in theming three years (Informant No.1-

interview).

4.4.5. Recruitment, Selection and Placement

To build-up capable national defence forces ofstaje manpower is a central component. The
availability of manpower for the common defencelw country’s national security therefore
is determined by the size of its usable manpowentjy and quality of the manpower. The
quantity and quality of the citizenry of the staté#l determine how large the military can be

maintained, and how well it well fights. The qualdf the manpower includes the age, health
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condition, education and other standards set byMiméstry of defence to recruit manpower
(Mesfin, 2008: p.76).

4.4.5.1. Recruit Quality

The Military’s ultimate purpose is to deter war,daif that fails, to prevail in the ensuring
conflict. “The object of crating an army is notle fair; it is not to be economical, it is to fight
a war; it is to meet the enemy in combat and toséntam” (Bandow, 1990: p.111). Thus the

most important standard for a prospective soldievhether he can fight well.

However, the only true measure of combat abilgybattle itself, in which new recruits
obviously have not been engaged. Unfortunatelypaper and pencil quit can adequately
gauge an examinee’s ability to perform consistenthder stress, as part of a team. As a result,
the military is forced to rely on a variety of suskandards to measure enlistee quality
(Bandow, 1990: p.111-112).

According the informant, the MoND now carefully sens recruits for intelligence and skills
for new recruit soldiers, NCOs and Cadet for thgppse of assigning (placing) them to a job.
The MoND use for selection the following system:

1. psychometric Test

2. Evaluation Activities.

Psychometric Test:a test using computer on the asking of questiadptitude to assess the
potential knowledge of the recruited. This aptittelst seek to discover the natural talent of an
aspirant in a specific area of learning or practissociated with the job. Different jobs require
different aptitudes and selection must be done eagiirements. Aptitudes may be word

fluency, reasoning, spatial, numerical or memonytage etc (Informant No. 2- interview)

Evaluation Activities: this is to evaluate the recruited trainees’ asésiwhen she/he was in
the training center. This evaluation is done by ith&ructors (Informant No.2-interview).
Then, using these two methods of selection theltr@sili send to computer data base. Based

on the result the new recruited army will be agsigror placing at the right work place. Here
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the MoND will consider the new recruited traineexhkground that he/she has a certificate,

diploma, or B.A. /Bsc. Degree (Informant No.2-inview).

According to the informants, this selection prodesthod also used by the MoND for the
NCOs and Officers classifications. This means thvaise are in the army service for promotion

purpose (Informant No.2-interview).

According to the training policy, the recruitmemidaselection criteria for new army (for basic
military training) are:

= Should be volunteer to serve in the army

= High school graduate (minimum of.@rade, in new education policy)

» Pass physical and medical test

= No criminal records

= Committed to serve in the armed forces (contraetats)

= Age 18-25 years old

= Duration for training is 6 months

NCOs Training Schools: there are different NCOs traning schools for different levels of
NCOs:

v" One senior NCO training school (for intermediatd aanior NCOs)

v Four Junior NCOs training schools (for squad omtésaders and platoon sergeants)

v Duration of the training 2-4 months for each

Selection criteria for Squad leaders Training:
* Itis a primary NCO leadership training
* To be a squad/team leader at the rank of Corpibriglmandatory to pass through the
squad leader training; and
« Private soldiers and Lance Corporals with 2-3 ysarsice can join the squad leader

training.

Selection criteria for platoon sergeant training:
e It is a short tactical and leadership training fwomotion of Corporals to Platoon

sergeants.
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Selection Criteria for Company sergeant and quarteiMaster training:
» Senior sergeant training for promotion to the raikCompany quarter master and
company sergeant;

» 2-3 years service at the rank of platoon sergeant.

Selection criteria for regiment quarter master andsergeant major training:
» Senior NCOs training for promotion to the rank @jiment quarter master and sergeant
major;

« 2-3 years service at the rank of company sergeant.

Selection criteria for Cadet training:
» Atraining of Officer candidates to be an Officer
* Recruited from the unit (armed forces) with minirmof 2 years service
* High school graduates
* Well disciplined
» Pass aptitude test and field screening
e Training programs:
» Short course (6-9 months) for senior sergeants m@kimum 35 years old

» Long-term training (5 years) with maximum of 28 ggeald for degree program.

Selection criteria for Officers specialty training:

* This type of training covers for basic professiotraining which includes infantry,
tank, artillery, anti-air craft artillery, comban@gneering, military communication,
intelligence, and logistic.

* Itis a mid-level Officers training for a regimediyision command and staff duties

* Required 4-5 years service in the armed forceardt of captain.

* Age: maximum 35 years.

* Training institutions:

» Combined Army Academy
» Military Joint Staff College
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Selection criteria for Ethiopian Defence Command ad Staff College:

e ltis a senior Officers training for operationaldastrategic positions;

e Admission Requirement:
» Rank: Lt.Colonel-Colonel
» Minimum High School Graduate
» Age: Maximum 40 years old

* Focus areas for training is leadership, strategd @peration (Curriculum of

EDCSC,2008).

With regard to sending abroad for training the c@a criteria were both oral sources and
written documents confirms that, it depends on typeé duration for the training. This means,
for those who will go for longtime training, at Eaheir academic background should be 12
grades complete in the old curriculum and 10 gradesplete in the new education policy and
their age should be not more than 35 years olds Type of training includes medicine,
military topography, radio electronics war (MONDAS-Informant No.3,6-interview). And
those who will go for short time training, theiragemic background is the same with long-
term training and their age should be below 42 ge&t. This type of training is mostly below
a year like Command and Staff Training. In additionthis, there are criteria, that are the
person should be active member of the armed foroestally and physically should be fit
(MONDAS-E; Informant No.3-interview).

According to the manual on foreign training and bgulation policy, those who were selected
based on the above criteria the selection procassapproved by the selection and recruitment
board. This board had a committee from the TMD {Cp@rson), Operation Main Department,
Intelligence Main Department, and Administratiorddbducation Departemnt (MoND, 2006:
p.28). To facilitate the foreign training the matedavas given for the section of foreign
training follow-up under the TMD. However, at thisie this whole process of the criteria for
the selection was given to the Defence Human RessuManagement Main Department
(Informant No.3-interview). In addition, the issagplacement for those who graduated from
abroad and here in different military training @glé has remained as the responsibility of the
Defence Human Resource Management Main Departnigme. TMD just only has a

responsibility to provide proposal (Informants N&G3interview).
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4.4.6. The Five Year Strategic Plan and Policy in &acity Building of the Army

In chapter two of the thesis, it was stated that fimdamental feature of the international
system is anarchy, the absence of any centralaloirtrthat the primary objective of states is
to ensure survival. Consequentially, states areefbby the “realities of the system to acquire
security through their own efforts” (Sheehan, 20087). They can do this either by “building

up their own military strength or by developinguee strategies that will give them advantage
over the other states in the system (Sheehan, 008).

Thus the process of building a capable nationatrf forces is based on its objective and
security threat analysis setting vis-a-vis extethatats. The objectives of building capable
defence forces “includes definitions of... [Vital] tranal...interests, together with a
specification of those that are vital, important,secondary” (Arllinghaus, 1984: p.5). In line
with this therefore, Ethiopia’s objective of buitdi defence forces is to protect the country’s
national security and its constitutional order frorternal and external threats (MoND, 2006:
p.18).

Based on the objective of building capable defdoncees, the ENDF has embarked on a five
years strategic plan by assessing the internalctdgdanitations within the defence forces. In

that strategic plan has been set in the way to enslae questions of what is the current
situation in the defence force, what should bedsture in the near future, and what should be

done to assume its posture vis-a-vis Ethiopia’srend threats (Wugagen Gazetta, 2006: p17).

The strategic plan identified that there were cdpdunitations within the national defence

forces. These capacity limitations were largeljeated in terms of not understanding the
country’s constitution and the role of the natiodafence forces in protecting the country’s
constitutional order. There were also lack of cledes and principles to guide the roles and
functions of defence forces. Accordingly in the gess of building capable defence forces, by
resolving internal limitation, the strategic plagt he vision and mission of the ENDF and the

means by which they are made successful. It satisien as follows:

Building a capable and modern national defencee®rahich is absolutely loyal to the

Constitution and constitutional order, ready totpcd and safeguard the country and the people
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from any threat effectively; and plays significardle in continental and international

peacekeeping activities (MoND, 2006: p.15).

The army regularization and modernization had beggiearly as 1997 when the 1995 FDRE

Constitution was ratified. The defence forces oizgtion, command and control, recruitment

roles as well as responsibilities were defined hase the constitutional framework and

guiding principles (Halefom, 2008:, p.66). It wassuch a way that the reform program was

launched.

In the first phase of the reform and transformapoogram which was of course interrupted as

a result of the outbreak of the Ethio-Eritrean weagd many projects under it. The essential

projects under the first phase of the reform aadgformation program were:

Demobilization of the disabled from all army unitgho have been fighting in the
armed struggle to overthrow the Derge regime. Témabilization of the disabled
personnel was followed by the demobilization of wgdn number of the Tigrean
fighters, this was to balance the Tigrean natidiesliwith other Ethiopian nations and
nationalities in the new armed forces;

New recruitment from other nations and nationaitie

Organize the regular head quarters, units and comraad control systems;

To launch an intensive training programs this wasally the core. The training was
aimed at integrating and standardizing of all memsland units, at all levels and to
create common ground/integration upon which the megular military working
framework can be setup;

The doctrine, which was proved to be successfuinduthe armed struggle was
radically revised in an attempt to accommodate,hwihe ongoing political
transformation and the building of regular natioaahed forces with new roles and
responsibilities;

In accordance with the revised doctrine the miitacience and art, with its

strategies, were equally revised; and

76



* New army organizations and standards were alsorsedowith an objective to
regularize the armed forces and establish also dbrmorking systems
(Halefom,2008: p.67-68).

Thus the first integrated military reform and trimmmation efforts which were aimed at
creating a relevant and affordable regular Natiddefence Forces was suddenly, however,
interrupted due to the Ethio-Eritrean war (Halef@008: p.69).

In post Ethio-Eritrean war the MoND launches theosel phase of reform and transformation
program. In this phase aims at:
» Articulation of the institutions vision, missiomavalues;
» Articulate and state organizational mission statgme
» Define the roles and responsibilities of differboties;
» Resolve the internal capability limitations; and
» Build small size but capable national defence feraed who believe in the country’s
constitution and committed to protect it from ahyett (Halefom, 2008; and Mesfin,
2008).

Thus, MoND has been in the process of implemengfigrm and transformation programs to
build reliable and capable defence forces which eigimer deter potential security threats or
face and defeat them if the situation demands.

Here the issue of manpower should be underlinet gbantity is not the only element of
manpower as a factor challenging the MoND effootdtilding capable defence forces. The
quality of the manpower also is a determinant el@me@hysical fithess, reliable fighting
readiness, educational background to use modernsapHisticated weapons and fighting
principles and doctrines are identified as the ddsterminant elements of manpower quality
(Wugagen, 2006: p.5). As weapons, military prinegpand doctrines become more complex,
the defence forces need to recruit smart peoplaldemwf using and handling of weapons and
using them.

In this regard Ethiopia’s manpower quality in termfseducational background was at low

level because of the country’s low economic capaititexpand educational centers through
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out the country. Currently, however, Ethiopia’sioatwide educational and capacity building
programs are being implemented. Primary educat®menching large segments of the
population, while secondary education is “growindpstantially. A national army drawn from
an enlightened population, and provided with tragnin military theory, military science and
techniques would definitely become successful myaag out its duties” (MOI, 2003: p.47).
But, the limitation or challenge is to what extéhose educated people can be diverted for

armed forces.

4.5. Data Analysis

The main purpose of the thesis is to investigaee itistitutional arrangement of the FDRE
TMD in the realization of modern training and edima and its role in modernizing the

Ethiopian Defence forces.

In this regard the researcher made interviews wifint Higher Military Officers, three of
whom are General Officers who are responsible isigiéng, directing, controlling and
evaluating the training and education policy of M@\ND, four of whom are Colonels who are
department heads in the TMD and Defence Main deeant, two of whom are academic deans
for military colleges. In this regard, 36 open-ethdgiestions were prepared on the basis of the
major research question and assumptions. The dattaergd from the interviewees are

therefore analyzed as follows.

Before delivering into the data, a point that needsth mentioning is that in the course of
field work to collect data, a unique characteristithe TMD among/between departments and
their relationships with military training centeemd colleges was observed. Responses to
questions relating to the institutional arrangemeinthe TMD and the activities of military
training centers and colleges from different infants were merged with different documents.
Hence | will try to condense and summarize theowarianswers given by the informants into

one in accordance to the following research questio

* Has the Training Main Department (MTD) of the Mimysof National Defence Force
full-fledged institutional set-up in the realizatiof modern training and education?

* Has the Training Main Department training and etloogoolicy and strategy?
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 How is the Training Main Department organized? Awitht looks like its institutional
arrangement?
* Have the Training Main Department a clear, objagj\goals, Mission, and mandate in

realizing modern training and education for the y#m
4.5.1. Analysis

Most of the informants emphasized on the newlyouhticed style of structure that is
“decentralization”. Giving mandate, power and regpoility to the training centers and
colleges, that is to be self administration can endem capable by themselves. Here, the main
objective of decentralization is to minimize therdaucracy chains, means each military
training centers and colleges have an access tanoommate directly with defence main
department in matters of finance and budget, hup@mer, logistics or in all matters of
administration. However, on the issues of trainamgl education are expected to get advice
from the TMD.

In the words of informant No. 1, “...this new strugwf decentralization is not well studied
by the concerned body are there is a clear oveodapandate....” (Interview). According to
the informants, to realize its objective, goalsssion, and mandate, the TMD should have to

study, revise or see the new structural system.

Each college’s has clear mission and stated im tespective documents, having these mission
is considered as preconditions for each collegaovides them inspiration and challenge to all
members of the college towards an ideal of whatctiieege can become. Purposefully, it can
serve them as a critical driven force and as agbrioh the present and future efforts and
change. However, the mission is not fully impleneenas it is stated, because the desire of the
mission is wide and over-laps with the missionted MTD and all colleges mission is not
interdependently and systematically arranged, kn@amd applied as institution to bring
institutional competency and change rather thandstadependently. Moreover, most of the
colleges are weak institutions in terms of qualifieapable, knowledge and certified their
academic staffs. Here, most informants confirm ,ttf&imost in all colleges there is a

challenge with regard to instructors especiallynifitary science and art”.
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In the issue of curriculum, in all colleges it i€@py-paste from Western Military Institutions
not reflected the practical reality of Ethiopia.rthermore, the curriculum of most Colleges
had been revised more than two/three times. Thasvshihat the revision of the curriculum is
without seeing its results. This is true in EDCS@ithin three years the curriculum revised
four times”. And the other problem with designirng tcurriculum is, almost most college are

not uses the experts in their curriculum.

Accordingly, to all informants and written docum&rnthe MoND has clear training policy and
strategy, because there is visible hierarchicahitrg development, but, it is not properly
functional. This training policy is purposefullyrtigulated by the authoritative body for
relatively long period of time to guide the genetakction of the armed force training career
development from the bottom to the higher levelisTihaining policy known throughout the
army members from the higher to the lower levehdividual members of the army to prepare
them to pass through the process in each levaiaofing. However, the training policy and
strategy is simply put in the paper. Moreover, otie MoOND after prepared and opened this
training policy until now the MoND not yet make aimypact assessment and not evaluated its

result.

As a result this may affect the defence membetkeotirmy in building of modern capable and
regular way of thinking, to promote according ta/her merit from the lower up to higher

level through regular training and competition.

Military Doctrine is the fundamental principles lmhich defence forces guide their military
actions and operations in support of their objectof safeguarding national security. In
addition, it is a “system of a multitude of factaxhich shapes a military establishment and

furnishes a guide for the employment of its forceDRE Air Force, 2004:, p.56).

Accordingly, the current Ethiopian defence doctrivess been strictly designed based up on
defensive doctrine. This doctrine has served toerdeéhe the size, military strategy,
organization and trainings of the defence force®rseure the integration of potentials for
military capability and direct their military ache against enemy forces (MoND, 2005: p.35).
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The colleges are also incapable to carryout thehieg and learning process in terms of
instructors, they are still covered by foreign iostors, and the other big issues is that all
colleges do not have the same training doctringalee some of them use American
instructors and their doctrine, others use the RRuogastructors and their doctrine.

Selection in the military starts from the very begng, private soldiers who fulfill the set
criteria are selected from the society and thel #rger to the basic military training centers.
In this center they got basic military coursesGanonths and they graduate by acquired basic
military skills which are in their profile. Afterosne year’s service, those soldiers serve as a big
source to select for the next different militarpfassions. For the Cadet course candidates may

selected only from active members of the armecefar

At the current situation for the Officer's who sdll¢o train in Cadet Academy, combined army
academy, joint military staff college, and commamdl Staff College are received trainees not
in appropriate way or listed criteria. The reastinsappen this problem are may be two things.

These are:

I. The historical and academicals background of theyail his is because of the armed
forces struggle from 1974-1991 most Officers hatgad regular training throughout
their career development come to higher levétafiership through their experience.

Il. The late establishment of the present trainingegel¢ because most of the military

colleges were opened after Ethio-Eritrean war.

Most of the Officers are selected to each collegenfdifferent selected units based on the
college’s specific criteria’s. However, the selectenits are not prioritized the interest of the
institution or the criteria rather than they giveopty to their own interest. These selection
problems are expressed by sending of trainees véhower age Officers, low academic status,

weak job performance, and Officers who are idle.

There are also problems recipient colleges conegrninstead of correcting rejecting the
unqualified Officers by sending them back to thamits, they receive and train the officers
who are not fit to the set criteria. This impliést the aim of all colleges may fail to achieve

the expected results at the end of the course.
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The purpose of establishing training colleges arsttengthen the arms capability by training
competent officers in the completely fulfilled tlselection criterias’. The ministry has an
objective to bring a radical change in the armyparity building activities, but practically it

is not observed that rather than contradicting whthaims of the MoND.

4.5.1.1. Manpower

To start with the manpower, as the other elemersatributes of qualified manpower, it is
taken as the center of gravity to the effort oflding defence forces. The availability of
manpower for the common defence of the countryteonal security, therefore, is determined
by the size of its usable manpower-quantity andityuaf the manpower. The quality of the
manpower includes the age, health, education ahdr ditandards set by the needs of the

defence forces to recruit manpower.

Thus, Ethiopia’s population ultimately is its stgém providing manpower necessary to defend
the state from external threats. However, the agisméconomy determines it. It is true that the
level of economic development and the conditionsmahpower fit for military services of the
country have direct relationships. The country wb#tter economic development level will
have healthy and educated population to recruitpoaer ready for the military services.
Accordingly, Ethiopia’s low level of economic degpment is resulted as a challenge and

makes difficulties to build and establish modertioral defence forces.

Here, it should be underlined that the quantitgasthe only element of manpower as a factor
challenging of the ENDF's efforts to building capmldefence forces. The quality of the
manpower also is a determinant element. Physidaleds, reliable fighting readiness,
educational background to use modern and sophisticaeapons and fighting principles and
doctrine are identified as the basic determinaatmehts of manpower quality. So in this

regard, the MoND need to recruit smart people font people.

4.5.1.2 Defense infrastructure, facilities, and services
The task of army building requires many resourcebsiaputs to achieve its goals. The critical

requirements in such a complicated process arasinfrctures and facilities such as quality
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maintenance centers, health service centers amarodsand developments centers, library,

laboratory, computer centers etc are critical fonyabuilding in general.

With this regard, innovative and comprehensiventrgjs have paramount importance as
weapons become more advanced and the nature otewiinues to change dramatically.
Moreover, as the military services are variousafmify, artillery, air force, mechanized, and
Special Forces), the individual services must ttheir personnel to full fill their specific tasks.
Indeed, history is repeat with examples of smakll\vained forces  have successfully

defeated larger armies.

MoND therefore has expanded its different milittiaining centers and colleges as part of its
efforts to build-up capable defence forces. Theaihg centers and colleges have been
playing their decisive roles to make the memberthefdefense forces familiar with modern

fighting material and principles of war and doctriand to make them loyal to, and stand firm
in upholding, the country’s constitution.

The MoND divides its training centers and colleg@s different categories. These training
centers can be categorized broadly as basic milismrvice training centers, officer’s
acquisition training centers or colleges and speeid skill training centers/Colleges.

In basic military training centers, all recruitshether joining the active defense force or
reserve force, receive initial training that pravithem with the basic skills (basic military
training and political indoctrination) that are veégd by all members of the military service
involved before gong into services. Currently, fitiation of the basic training centers are
under main TMD for the purpose of training. Thegerting centers are:

- Hurso Basic Military Training Center ; and

- Birsheleko Basic Military Training

These training centers have a problem with inftacstire and facilities. This is expressed that
they accept new recruits more than their capacitythis have an impact on dormitory, dining
and other services. With regard to the officersning centers /Colleges give trainings that
qualify these recruited among the ranks of the riefeforces for officers services. These

training centers/colleges are:
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- Cadet Officers Training Center, and

- Command and Staff College

The specialized skills training centers/collegesntmembers of the defiance forces on active
duty in diverse skills, as necessary, considerir@rtindividual disposition and competence.
These training centers/colleges are:

-Joint Military Staff College;

- Combined Army Academy;

-NCOs training center; and

- Commando, Air Born, Special Forces School.
While we observe the above stated training cer@etl#ges organization, teaching aid
materials, libraries, laboratories, internet sagiand their building facilities and services have
not enough in provide the required services for tthgees. Moreover, all colleges are not
strongly established relationships with each oteervell as with TMD through net works to

facilitate their learning and teaching process.

Meanwhile, the availability of standardized capadilding for those training centers and
colleges is very urgent and critical. If not thegomg military transformation program can not
succeed with out such capacities. The lack of stahdnfrastructures and facilities is
aggravated because of the serious lack of long-istiutionalized military infrastructures in
Ethiopia. Despite the fact that Ethiopian militdrgve a long-aged history, the new Ethiopian
military is very young, it has no any inheritedrsfgcant military infrastructure and facilities
including organized training centers and militampfpssionals from the previous regimes.
Thus, in order to achieve the aimed goals the TNechighest priority for the enrichment of

the capacity building of those several trainingteesnand colleges.

4.5.1.3. Organizational linkage of TMD

Operational capabilities of a modern army greatypehd on the nature of the way it is
organized. Organization in modern military instibuis refers to the general and specific proper
arrangement of various conditions such as commantd cantrol system, fighting forces,

Logistics, training, military intelligence, commuation and various auxiliary units.
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Unnecessary bureaucratic networks in the armytstreicot only reduce its efficiency but may
causes serious damages into the force at timesoflivorganized training system is likely to
produce unqualified or not well trained army ands twill lead to questionable the state

security.

With this regard, the institutional arrangemenT®™D and its departments within is almost at
current situation non-functional. This is becausthe TMD is announced that the new way of
structure and that is a “decentralization”. Herectesarly discussed in discussion part the
defecne training centers and colleges have a mandatommunicate with defence main
departments in matters of administration and fieadast the only that consulate with TMD is
about training and education.

The departments in TMD like curriculum and planngggtion, operation training department,
department of human resources development prd@ctign training sections and general
service departments are not able to discharge rfgalcsh) their duties and activities as their

systems are paralyzed.
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Chapter five: Conclusions and Recommendations

5.1. Conclusions

The government of EDRE of Ethiopia has envisionkthe need for building and employing
capable national defence forces to deter potansiealirity threats before they launch attacks
on Ethiopian, or to defeat them within a short tirinthey went to war. With this regard, the
MoND has faced with critical challenges in its effof building capable, qualified and modern
defence forces.

This is true that in realization of the given maegathe institutional arrangement of
departments /sections under TMD are facing biglehges. Each departments /sections is not
well organized with their staffs / manpower. Furthere, the TMD launch the new approach
of structure “Decentralization” that gives a mamdeach military training centers and colleges
to communicate directly with Defence Main Departiseand this implies that over lapping of

Mandate or activities with departments/sectionseufdviD.

As the researcher tried to examinee the missiall dflilitary Training centers and colleges is
considered as a positive thing by itself, but tdey’t able to achieve their mission correctly
as it is stated on the paper. This can be exprassedthe mission of each military training
center and colleges their missions by it self hiae&s of institutional sense, it seems simply

put independently.

Regarding defense training policy and strategyetle a written policy, but it is not know by
all training centers and colleges, regional armmerand, division command and by all army
members in general it is not well applied. Sinces ihot well known throughout the army and
not properly applied, the researcher can say thatdifficult for the MoND to apply training

policy and strategy. Moreover, sources of selectayrall training colleges are still from the
army officers who do not pass through the sequeldigel trainings and not accumulated
knowledge and skills through trainings. So cursendll training colleges have no additive

nature of training.
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Even though all colleges have their own academniter@, there is a serious problem in this
issue. Selections are not applied correctly acogrdo the criteria’'s and the interests of the
institution. Most of the time, the selection ladlesponsibility and those who are selected to
train are low in academic status and above age[mie.to these problems, most colleges
enforced to give a preparatory course about tweosyiea cadets and six moths for officers, and
this implies all colleges to spare in unnecessang and cost. In addition to this, some of the
officers who were selected from grade 10 wereesaf during the learning process as they
did not fulfill the criteria. At the end, they weneot qualified with required skill and

knowledge, which lead the institution and the imndiinals disadvantaged.

5.2. Recommendations

On the basis of the data analysis and conclusius,study recommends the following points,
which could be implemented by the TMD in particuand by the MoND in general.
Implementation of these recommendations may enhtme@rospects of the ENDF to build
and sustain capable defence forces with the posfuteterring or defeating enemy forces, and

to preserve the country’s national security.

« The defence officer’s training policy and strataggeds to be revised and arranged.
General direction of the training, organization tcdining centers/colleges from the
lower up to the top level should be revised. Thegusatial flow and linkage of all
colleges, source of selection for the next highaning, the basic knowledge and skills
which is desired to create in each college or ingircenter, the obligations of each
officer to train and acquire the required skillsotiighout his life and this policy should
also be known and well adapted by all army membedsapplicable by all responsible
bodies.

+ Organization of the training centers/colleges stidné arranged. Currently the existed
officers training centers/colleges are not logicahd sequentially linked, there are
breaks at the middle and at the top to keep thek teead escalation of the officer’s
career. Therefore, line officers training cented &dar College should be established.
Because if there is no line officer training centidaere is a nine years gap until the

cadet graduated officers join to the combine aregdamy or other military colleges,
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during the course of nine years they may lose tglls and knowledge. Also if there
is no war college at the top, the officers caremretbpment is not full, high ranking
officers and general officers who are graduatechfemmmand and staff college and
other higher institutions should trained in thidlege to acquired the knowledge and
skill of strategic military leadership.

Mission of all training centers/colleges need tadased. First of all the vision and the
mission of all training centers/colleges shoulddaeefully recognized/identified and
then their mission can establish in three sepdeates, such as what the college wants
to accomplish in the short, middle and long perddime by considering the actual
ground of the army officers availability for eachripd of time, otherwise if the mission
is simply put to achieve the maximum range of tledlege, it may lack logical
reasoning and practically may not achieve in traugd. All training centers/colleges
mission should have institutional sense then sinpoityindependently; it should have
institutional sense than simply put independeritighould be consider what activates
are done at the lower level training and at thet hegher level training in order to make
the linkage and sequential flow between them.

Entry criteria’s should be deliberately created asehtralized. Criteria’s can be
relatively constant or variables, they can alsoabademic, non-academic ad other
special considerations, but they must created wldyefrelated with the actual
availability of the source and demand of the tragntenters as well as the institution, if
necessary it can be criticized by appropriate thefore disseminating. After once
approved, it should be clear, transparent and knbyvall members of the army and
responsible bodies, Since it is criteria, it shdudcentralized and have an obligation to
apply in every level of command to select trainaesording toe admitting criteria’s.
Even if there is a need to amend the criteriashibuld be centralized, otherwise the
selection system may lack uniformity and failedrmging the desired result.

Duration of officers in all colleges need to beueed. Currently deferent preparatory
classes are given in each college for those lamg teainee officers independently from
six month to two years which is wastage for tho#ecars in particular and for the
Ministry of Defence in general. For example, caaleidemy received candidates who

completed grade ten (10), then educate them gra&lel? for two years, finally they
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trained cadet course for three years, after fivary¢hey graduated by BA degree, if a
candidate join to the academy at the age of 24é2Bsyhe/she graduated at the age of
29/30, therefore in addition to the time wastageinvidual cadet graduated officer
can reach at the rank of general officers through groper way of promotion. My
recommendation here is, cadet academy can recewdidates who completed
gradel0,12, and diploma and then they should djretart their regular cadet course
program, but their graduation must be diploma arsd dlegree respectively according
to their entrance and the time duration for botarses can be arranged from two-three
years.

Students for EDCSC, CAA & JMSC are currently sedddrom grade ten (10) and then
they are given a preparatory class for six morAlfter that they try to cover grade 11&
12 classes parallel to their two years regular s®wf training in order to fulfilled the
criteria’s to be graduated in BA degree program.ti®mse high ranking officers pass
about three years excess time in the training cenidis it is also a burden for them to
cover all programs. Therefore, the researcher rewamds that, officers who are
selected for those colleges should complete gr&erldiploma and above, and the
preparatory classes which is currently given in Slwvaebat is not that much necessary
and effective, because they can cover it in theirin the form of on-job training since
its focus is English language and basic computemkedge, then directly they start
their two years regular course.

Curriculum of all training centers/colleges shobkl prepared, developed and revised
by experts. In addition to this, the TMD shouldgdrepare a workshop on preparation
and development of curriculum for heads and corezkimodies of Military training
centers and colleges.

The TMD should revise the new-approach of admiaigin structure, that is,
“Decentralization”. The departments/sections atTMD head Office have a problem
with manpower, and over lapping activities. Thihg, tesearcher recommends fulfilling
the necessary manpower who should be given a attiarties and mandates.

Exploit all the positive potentials for military per. As potentials for military power
and political values build capable defence fordas, MOND should exploit all the

advantages to implement them in building capabferd® forces. This is to say that

89



TMD should make efforts to develop the skills dfrmembers of the defence forces and
transform the opportunities at hand into real dedecapability. This includes resolving
internal capacity limitations of the defence for¢esough implementing reform and

transformation programs.
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Appendix I

School of Graduate Studies
Institute of Educational Research

Interview Guide... General Framework

The purpose of this interview is to collect first hand information about

institutional arrangement of ministry of defense of FDRE in realization of

modern education and Training for the army: the case of Training Main

Department. This study is believed to result in generating new ideas and

approaches in realization of modern education and training for the Army.

your honest responses will play a significant role in making this study a

success. Therefore, you are kindly requested to make remarks on the

following questions as freely and frankly as possible.

Thank you in advance for kind cooperation.

Semi structured interview guide for interviews

1. Questions for Head of ENDF Main Training Department

1.1.
1.2.

1.3.

1.4.

What is the mandate of main training department?

Has the main Training department full- flagged institutional set up
in the realization of modern education and training ? If yes, what are
these institutional framework and how is the linkage of each
departments with the main training department?

Has the main training department education, training policy and
strategy? If yes, is it implemented on practical and what is the
impact on the army and in the institution as a whole?

Does the main Training Department have guidance, regulations, and
procedures for realization of modern Education for the Army? And
what to be done more for realization of modern education and

training for the Army?
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1.5. How is the main training Department organized? And what looks

like its institutional arrangement?

1.6. Institutional arrangements bring and bind organizations together for

a certain common goal. So in line with this view, what mechanisms
use the main training department to integrated each departments to

achieve common goals?

1.7. What is the implication of the success or failure in realization of

modern education and training for the Army?

1.8. What are the possible limitations in institutional arrangements of

the main training department and what are the possible solutions to
strengthen institutional set-up of main training departments in

realizations of modern education?

2. Questions for main Training Head of Curriculum and Planning

Department

2.1. What is the mandate of this department?

2.2. Who is responsible to evaluate the curriculum? And what are the
criteria’s used for evaluation?

2.3. Does exist any actual/ potential conflict on preparing or revising the
curriculum between this Department and military training centers/
colleges?

2.4. Does this Department have full of manpower (experts) in curriculum?
And how is it organized?

2.5. What is the institutional linkage of this department with military
training centers/ collages and with head of main training department?

2.6. In order to realize modern education for the army, as the head of

curriculum and planning department what do you recommend for

realization modern education for the Ethiopia defense forces.
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3. Questions for Main Training Department Head of Foreign Training

follow up Section

3.1.
3.2.
3.3.

3.4.

What is the mandate of this section?

What criteria use to select the trainees/ student to send abroad?

Do you think that the Ministry of Defense beneficiary from foreign
training and academy institutions? If yes, what are the impact on the
army and on the Ministry of Defense?

What is the linkage of this section with Training Main department and

with Defense foreign relations and military cooperations?

4. Questions for academic Dean of Ethiopian Defense Command and
Staff College

4.1.

4.2.

4.3.

4.4.

4.5.

What is the mandate given to the Ethiopian defense command and staff
college (EDCSE)?

The EDCSC is directly accountable to defense main training
department so, how is the linkage of this college with main training
department? And what is the role of main training department for this
college?

Does any potential/ actual power conflict exist between this college and
main training department?

The academic staff of this college is Ethiopian or foreigners? If they are
Ethiopian how many of them qualified in military science or other
academy specialization?

What are the limitations of this college in realization of modern

education for the army?

5. Questions for Academic Dean of Maj. Gen Haylom Araya Military

Academy

5.1.
5.2.

What is the mandate given to this military academy?
What is the linkage between this military academy and defense training

main department?
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5.3.

5.4.

This military academy does have any linkage with other authorized or
legal institution if yes, who are these and what is their support/ role for
this military academy?

What are the limitations of this military academy in realization of

modern education and training? And what are the possible solutions?

6. Questions for dupty Head of TMD and Head of Operation for Training

and Education Department

6.1.
6.2.

6.3.
6.4.

6.5.

What is the mandate of this department?

What are the linkages of this department with the head of Training
Main Department and with Military training centers/ colleges?

Does this department full of manpower?

As a dupty for head of Training Main Department how is the main
training department organized? And what looks like its institutional
steup of in realization of model education and training for the Army?
What are the limitations in institutional arrangements of the training
main department and what are the possible solutions to strengthen the
institutional set up for training main department in realization of

modern education and training for the army?

7. Questions for dupty Head of Defense Foreign Relations and Military

Cooperation Department

7.1.
7.2.

7.3.

7.4.

What is the responsibility of this department?

What is the relationship of this department with defines training main
department?

How the ministry of Defense gets different military training and
education from foreign countries? And what are the types of the
training and education?

Do you think that the Ministry of Defense beneficiary from foreign

training and education? And what are impact on the army?
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8. Questions for Dupty Head of Defense Research and Transformation

Center

8.1. How do you see the development of army education and training that
delivered by TMD?

8.2. What is the role of Defense Research and Transformation center in

supporting for TMD?
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List of Informants
Codes given to the respondents with the intentionf &eeping the names of the
respondents confidential

No. | Position of the respondent Date of interview Code
1 Head of training main Department 11 Jan, 2011 dHed
2 Head for human resource
_ 16 Feb, 2011 Head H-2
development project
3 Chief of secretary office in TMD and
farmer head of foreign training 23 Feb, 2011 Head H-3
follow- up section
4 Deputy Head of TMD and Head of
_ o 23 Jan, 2011 DHH D-1
operation for training
5 Deputy Head of TMD and Head of
. . 05 Feb, 2011 DHH D-2
curriculum and planning department
6 Deputy Head for Defense foreign
_ N _ 03 March, 2011 | DHH D-3
relations and military cooperation’s
7 Deputy head for defense research and
_ 21 Dec, 2010 DHH D-4
transformation center
8 Academic dean of EDCSE 23 Dec, 2010 Dean R-1
9 Academic dean of MGHAMA 19 March, 2011 Dean R-2
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Appendix III

Organizational Structure of TMD

Service Provider departments

Head of TMD

Secretary office

General service provider
department

Inspection department

Indoctrination Departmen
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Appendix IV

Organizational Structure of TMD

2. Training follow up department and sections

Head of TMD

Secretary office of TMD

Foreign training
follow up section

Curriculum planning Operation for Human resource
department training department development project
department
- standard - Planning and - Testing center

relevance and
guality assurance
- Curriculum
development and
revision

program for training
and education

Selection and
requirement
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Appendix V
3. Organizational Structure

Military Training Centers and Colleges

Training Main Department

Military Colleges and Academic Institutions Military Training Centers and Schools

- Non commissioned officers school

- Ethiopian Defense command and staff college - Special forces training school
- Joint military staff college - Harso basic Military training center
- Combined army academy - Birsheleka military training center

- Major general Haylom Araya military academy
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