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GLOSSARY 

Abugida Simple scheme under which children are taught reading and writing more quickly 

Aby merged Moderately fast type of singing with sitsrum, drum, and prayer staff 

Aquaqaum chanting integrated with sistrum, drum and prayer staff 

Araray melancholic note often chanted on somber moments 

Astemihro an integral element of Degua 

Beluy Old Testament 

Debtera general term given to all those who have completed school of the church 

Ezl affective tone suggesting intimation and tenderness 

Fasica an integral element of Degua that serves during Easter season 

Fidel Amharic alphabet that are read sideways and downwards by children to grasp the 

idea of reading. 

Fithanegest the book of the lows of kings which deal with secular and ecclesiastical lows 

Ge 'cz dry and devoid of sweet melody. 

Gibre-diquna the functions of deacon in the liturgy. 

Gibre-qissina the functions of a priest in the liturgy. 

Girageta the head of the singer on the left side 

Guba 'e Qana epigram composed oftwo rhyming verse 

Kebero large drum used to sing Yared's sacred music in during Mahlet 

Kedasse liturgical music served in temple to bless the communion 

Mahlet songs chanted by clergymen using sistrem, drum and prayer staff on festivals 

Meqdess 

Mequamia 

Meregd 

holiest section where mass service is delivered 

staff which clergymen sway forward , backward, sideway, to 

the right and to the left when they are chanting. 

Very slow, broad and solemn type of singing with sistrum, drum and prayer 
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Mesthafbet 

Metsihafe Liqwint 

staff 

the general term for the School of Commentaries composed offour 

branches. 

a book presents studies and comments on the various writings of the 

Church 

Fathers, e.g. Saint John Chrysostom, Qerlos and others. 

Metsihafe Monekosat a book of Commentaries on monastic literature 

Mewedis 

Mezgaba Degua: 

Mewasit 

Neus mergd 

Qegngeta 

Qine 

Qinemahlet 

Qum nebab 

Qutir 

Sahlike 

Tabot 

Tella 

Tsenatsil 

TsomaDegua 

Wurdnebaba 

Yemata timhrt 

Yeqa/ timhrt 

Yohannes 

epigram composed of seven rhyming verse 

Treasury hymen of St. Yared. 

song for occasions after mass service. 

Slow literally faster than Mereged sitrum, drum and prayer staff 

the head of the singer on the right side 

a potent figure of speech for expressing feelings. 

the outmost place of the church where clergymen sing 

reading at a very lively pace 

learning by counting each letter 

epigram composed of five rhyming verse 

sacred replica of arch of covenant 

Cultural drinks of Ethiopia prepared at home 

Sistra used by clergymen to create jingle sound 

is an integral element of Degua that serves the fasting season 

type of reading by taking much care over words that must be read 

together, the accents, the pauses and the soft or hard pronunciations of the 

syllables 

evening class 

evening class memorization 

an integral element of Degua that serves from September to February 
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Ze 'amlakie 

Zema 

Zemare 

Zey'ize 

epigram composed of three rhyining verse 

the art of combining vocal and instrumental sounds to produce beauty 

ofform, harmony and expression of feeling 

a song of communal praise and prayer. 

epigram composed offour rhyming verse 
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PREFACE 

Traditional Schools of the Ethiopian Orthodox Church are ancient historical centers of learning 

in which knowledge, skills and arts that are used for spiritual and secular life as well as large 

number of cultural and spiritual heritages are conveyed and handed over from generation to 

generation. The sacred music of S1. Yared's composition, the notations of S1. Yared ' s music, art 

of paintings, art of buildings, the teaching style of the schools, the teaching and learning 

processes in different schools of specializations, and the process of service delivery of 

clergymen in Qine Mahlet are some of the heritages found in the traditional schools of the 

Ethiopian Orthodox Church, Apart from their benefits for spiritual life of Ethiopian Society, their 

potentials for the development of tourism activity is not underestimated, However, still now, they 

have not been included in the package of tour operators, 

The schools has been fighting illiteracy for over the past 3,000 years - that is long before the 

establishment of the Ministry of Education was, without interruption, in the able hands of the 

Ethiopian Orthodox Church, Church scholars and priests were not also confined merely to the 

administration of education in the church, They were also serving their country competently in 

" various capacities ranging from political leaders to the lowliest public functionaries . 

. ) 

But with the spread of modernity, these spiritual and cultural heritages are being neglected, and 

especially the current generation is not inheriting them like in the previous one. The old scholars 

with deep knowledge of the traditional schools of the Church are passing away without 

delivering their knowledge to the coming generation . 

Despite its spiritual, cultural and secular benefits, no or very little research has been made on this 

valuable endemic heritage especially on the current status of the traditional schools of the 

Ethiopian Orthodox Church. I am highly interested in the study of their current status of the 

schools. From my childhood, I attended in the schools and learned the basic educations (up to 

reading of psalms and writing) and some of the higher level of education, like Kedasse, Se 'afat, 

and Aquaqaum from these traditional schools and still continuing. These conditions initiated me 

to conduct my research on the traditional school of the Ethiopian Orthodox Church. 
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The research is based on primary and secondary sources. The major problem I encountered was 

getting numerica l secondary data specia ll y the num ber of trad itiona l school students and scholars 

before some 25 yea rs. So I have purposefull y selected some old aged respondents who were 

living at that specific school 25 years ago to estimate the number of students learn ing at that time 

and I have taken the average. The other problem I encountered was lack of transportation access 

to some of trad itional schools of the Ethiopian Ol1hodox Church. I had to walk more than 4 hI's 

to reach some of the traditional schools. 

Almost all respondents were so cooperative that I managed to conduct foc us grou p discussion, 

and interview with the scholars and the students. 

The research is organized in to fi ve chapters. The first chapter contains the proposal of the 

research. It includes background, statement of the problem, general and spec ific objecti ves of the 

research, the proced ures, the application of the research, fi nancial proposaL plan of the 

methodology and synopsis of the lite rature. 

The second chapter assesses the literature review, in which all the compositions of St. Yared, the 

process of teaching and learning in the traditional schools, way of li fe of the tradi tional school 

students, and notat ions of chanting the hymns are di scussed 

The third chapter explains about the methodology used to conduct this research. Sampling 

system, data co llection methods, and instruments to collect the data are explained we ll under this 

chapter. 

The fo urth chapter d iscusses about the data co llection and analys is. Under th is chapte r, both 

primary and secondary data fou nd on the survey are reflected and we ll analyzed 

. The last chapter contains conclusion of the research and recommendation s given to all ev iate the 

problems identified through thi s research. 
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ABSTRACT 

The traditional school of Ethiopian Orthodox Church is full of spiritual and cultural heritages 

with tremendous spiritual songs, better known as 'Saint Yared's songs' and has been used as 

center of learning in which the society depended on for their spiritual and secular life for 

centuries. It is endemic to Ethiopia, no where in the world is available such an exciting, colorful, 

amazing and eye-catching wealth of Saint Yared's songs with their religious dance in the 

traditional schools. 

Before introduction of modem education into Ethiopia, these schools were playing pivotal role in 

spreading literacy to the people. People were thought the skills of reading and writing, 

arithmetic, art, architecture, law, governance, medication and other skills in these traditional 

schools. 

There are different schools, in which different kinds of educational specialization are offered, 

namely, "Nibab bet" (school of reading) which deals with skills of reading and writing. 

"Kidasie bet" which deals with the kind of pray during mass service. "Kine bet" which deals 

with highly elaborated, strict, and multiplied form of 'geez' poetry. "Zema bet" (school of 

hymen) deals with the hymn of St. Yared and his musical notations. "Aquaquam bet" (school of 

swaying and chanting) deals with the chanting of St. Yared with its typical kind of dance and 

musical instruments. 'Metsahft bet' (school of books) deals with the details of Old Testament, 

New Testament, Liqawnt and Menekosta, After passing through this entire educational system, 

one becomes a master of one specific school 

The 1974 political change from a monarchical system to a ' communist' anti -religion system has 

affected traditional church life at all levels, and in its place secular education has increased. The 

number of students coming to these schools is decreasing in an alarming rate, the greatest 

teachers are passing away and the would be successor youth is attracted by modem life. In 2002 

there were only few "four eyed" scholars left (who has mastered the Old and New Testaments, 

Book of the Church Fathers and the Book of the Monks.) Because of lack of these scholars and 

their students, thousands of Ethiopian Orthodox Churches are already closed in the countryside. 

Even though some of the schools are still offering church education, it is not in the way it was 

performed before. 

If properly conducted the schools have great potential to attract tourists from any comer of the 

glob. 
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Back ground of the study 

CHAPTER [ 

RESEARCH PROPOSAL 

Ethiopia has been endowed with rich secular, spiritual and cultural he ritage whi ch are the 

expressions of our identity. The traditional school of Ethiopian Orthodox Church is one of these 

spiritual and cultural heritages from which the Ethiop ian Orthodox Ch ri stia ns personality, 

celebrity, and identity are developed. For millenni um. we we re dependa nt on such schools not 

only for our spiritual life but also for our secular life l. 

The traditional school of Ethiopian Orthodox Church is the fo undation of knowledge, and 

wisdom. At the time that modern education was not introduced in Ethi opia. espec ially before 

1908, these schools were playing the overall role in spreadi ng literacy to the people. People 

were thought the skill s of reading and wri ting, arithmeti c, art, architecture. law. governance, 

medication and other talents and skills in these traditional schoo ls . These schoo ls have been 

in~titutes of architectural , governance, leadership, philosophica l, law and other developmental 

skills of the society. The schools are still playing immense ro les in personal ity development, 

patriotism, heritage management and transmitting the currentl y ava ilabl e spiri tua l wealth of the 

generation to the next one. Generall y, no part of li fe is unto uched in thi s tradi ti onal educati on of 

Ethiopian Orthodox chlll'ches 2 

There are different schools, in which different kinds of studies are offered, namely. nibab bel or 

school of reading which deals with sk ill s of read ing and writ ing. At this juncture a student 

learns, additionally, yekal limhirl or learning by heart by which he sta rt s praying and at the same 

time he lays the ground in hi s ability o f memorizati on and knowledge acquisit ion . Here, the 

student is likely to memorize word by word what has been to ld from his teacher. kedasse bel 

which deal s about the kind of pray during mass service. Qine bel which is hi ghl y elaborated, 

1 Enbakom Kalewold . Traditional Ethiopian Church School. New York: Co lumbia Uni versity press, 1974. pp. 
Xii . 

2 Hilegebrel Melak. Symposhlll/ on The /lIfllre of religiolls studies in £ihiopia and Eritrea, vo lum e V. Addi s 
Ababa Ubiversity, 1994, PI'. 13. 
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strict, and multilayered form of Geez poetry that is crypt ic complex, profound and rich in 

allusion to religion, legend, hi story, law socia l custom and other ph ilosophi cal art s of writing 

and speaking. zema bel deal s with the hymn o r St. Yared and his musical notations, Aquaquam 

bet deals with the chanting of St. Yared with its typical kind of dance and musical instruments. 

metsahf bet deals with the detai ls of Old Testamelll, New Testament. Law. Gove rn ance. and 

other philosophical books. Abushakr deals wi th astronomy and other a rithmet ica l concepts, 

After passing through thi s entire educational system, one becomes a master of one specific 

school3 

Apart from all these educational system the students are ab le to manufacture di fferent 

equipment that serve different purposes , For instance, they don ' t buy papers, ink, pens, and 

pencils. Rather they prepare the parchment fro m goat ski n, the ink from different leaves and 

mixed with different soil , flowers charcoal etc, pens from bamboos and chicken feather. 

Eventhough it is not given as a particular sy llabus. the students becomc highly sk il ful in 

construction, art and other secular arts as their co- curricular act iviti es" 

There is no ready made written curriculum to serve as a gu ide of thi s ed ucational system, but 

the system of education is learner-centered , incl usive, and fl ex ible duratio n, which is a good 

system that modern education is using to produce skill ed and creative man power. The school 

also uses different teaching methods like group teachi ng, peer teaching, and apprenticeship, 

Above all of the these, the trad itional schools of Ethiopian Orthodox Church are we ll endowed 

with tremendous spiritual songs, called St. Yared's songs which are high ly incred ible, 

incomparable with any other kinds of music in the world , hav ing its own spirit. its own 

character with its own melody, its own tune and its own notation of songs with which one can 

recite with the help of these notations provided that he knows them, It is rea ll y surpri sing that 

the notations of Yared 's songs have the capacity to convert any wri tten language in the world to 

3Chaliot Christin. The Ethiopian Tewahedo Orthodox Tradilion Life and Spiritllality. Paris: Inter Orthodox 

Dialogue print ing press, 2002, pp,88, 

'Enbakolll Kalewold, Traditional Ethiopian Church School. New York: Columbia University press, 

1974,pp.26, 
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a piece of music in the scope of Yared's song. The dance of Yared' s sacred music is class ical 

and has uniquely its own composition5 

These tremendous amounts of songs have been di vided in to differen t types and each type is 

also divided to different parts for the seasons of the year according to the contents they have. 

There are four seasons in Ethiopia and each season has three months. Surprisi ngly, though the 

content of the songs for one season is more or less alike, there are , in average. 30 different 

songs that take more than eight hours for each day. They are sang with and with oUi 

instruments. One can special ize up on one type of the song. It is almost impossible to give 

church services in church without these songs; at least there should be mass serv ice song which 

is called kedasse, which is one of the St. Yared 's songs of spec ia li zat ion6 

If properly conducted the schools have great potential to attract touri sts from any co rner of the 

globe. Because it is endemic to Ethiopia, no where in the wor lel is ava il ab le such an exciting, 

colorful, amazing and eye-catching wealth of St. Yared 's songs with their relig ious dance and 

traditional schools. 

But we are on the way of losing all thi s wealth. The 1974 polit ica l change from a monarchical 

system to a communist oriented system considered religion as an inst rument of operation . Thi s 

perception has tremendously affected traditional church life at a ll leve ls. and in it s place secular 

education has increased. The current statuses of these schools are on the brake of co ll apse. 

Many church schools are closed and others are on the way. The number of students coming to 

these schools is decreasing at an alarming rate; the prominent teachers are pass ing away while 

their successors are migrating to towns being attracted by moclern life. In 2002 there were only 

few " four eyed" scholars left. "Four eyed" teacher is one who can maste r Old and New­

Testaments, Book of Church fathers and the Book of the Monks7 Because of lack of these 

scholars and their students, thousands of Ethiopian Orthodox Churches are already closed in the 

' Lisanework Gebregiyorgis. Tima"i sirate Mahle! Ze abl/na Yared Lik , Mekele: Tigray Institute or Language, 
1997, pp.xx. 

' Chaliot Christin . The Ethiopian TelVahedo Orthodox 7i'adi!ion Life and Spiritl/ali!.\'. Paris: Inter Orthodox 
Dialogue printing press, 2002, pp.87. 

' Ibid 
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countryside. Eventhough some of the schools are still operating church education, at a much 

smaller scale than ever. More than half of the schoo ls are already c losed and onl y very small 

number of aged scholars exist. The number of students in the available schools is not well 

enough to serve the churches in Ethiopia. 

There are very small number of students available fo r abushakr. yekidasie lirgllame, meslihafe 

likawnl, haymanote abew, meslihafe menekosal . Some of the types of Yared 's sacred songs like 

yekome wereb, yetegulel digua, yeankober wereb yewashera kine. ye achabr lI'ere". yeselelkula 

kidasie ye aba giorgis ze gasicha se atal are almost vanishing or very fe w scho lars who know 

them are available in the country. But these scholars have no students. They are go ing to pass 

away without passing of their knowledge to the next generat ion 

Statement of the problem 

The students in the traditional schools, the scholar of these schools and the number of schools 

themselves are decreasing in an alarming rate. The outstanding church school teachers are old 

and passing away while the young Ethiopians are more and more attracted by modern li fe . As 

modernity is growing in Ethiopia, what would be the future of teaching traditional education? 

The church scholars are less and less in number: when they pass away with the ir knowledge, 

which is retained orally and is not recorded, it will pass with them. 

For instance abushakr, yekidasie tirguame, mestihafe likawnl, haymanofe abew, meslihafe 

menekosat. Some of Yared's sacred songs like yekome wereb, yefegulet digua, yeankober 

wereb yewashera kine, ye achabr wereb, yeselelkula kidasie ye aba giorgil' ze gilsicha se atal 

are some discipline which are almost extinct. 

The Ethiopian Orthodox Church encounter different problems in terms of its se rvice de li ver. It 

is said that a lot of churches (though it is not exactl y outn umbered) are closed j ust cl ue to lack of 

clergymen in different parts of the country8 

8Birhanu Gebreamanuel(Archpriest). YeEthiopia Belekrstian Tilom en(l Za/"e. Addis Ababa: Commercial 

printing enterprise, Addis Ababa, 2005, pp.43. 
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Students in traditional school abandoned their fam ilies and begged for their food. studied in 

churches and monasteries . Begging was seen as spiritual way of li fe and has Biblical 

understanding by earlier societies before the derg regi me. But it was discouraged si nce then. 

There is no specific time of attendance fo r grad uation in traditiona l schools. It depends on 

individual student' s abi li ty, for some it takes more time to fini sh the ed ucat ion. 

The future status of church education, if the situat ion continues as it is. will be in a critical 

situation. 

Traditional teaching and the knowledge obtained. The income of the various monaster ies and 

churches has drastically deteriorated and the scholars there are not given ass istance and care be 

it by the Ethiopian Orthodox Church or the government. 

Objectives 

This research has general objective and specific objectives 

The general objective of thi s research is to identify the prominent problems leadin g. to ext inction 

of the traditional schools with Ethiopian Orthodox Church with its endemi c prosperi ties and to 

recommend some applicable solutions on how to tackle the problems. save the heritage, 

promote it internationally, increase the number of students. and pass thelll OIU to the next 

generation. 

All these general obj ectives will be appl ied with the acco illp li shill ent of the following specific 

objective 

Specific objectives: 

1. To illustrate the negati ve effects of the defici enc y of scholars and stude nts who prov ide 

services to the churches especially in qinemahlel and during Ill ass. 

2. To clarify the ant icipated future condition ort he churches ifthc current situat ion orthe 

traditional schools continues to operate. 

3. To show evidence the specific schools and the educati on they de liver are endangered 

and suggest ideas how to save them. 

5 



4. To comment on how to shorten the length oft imc o feducari on of speciali zar ion. 

5. To demonstrate how the notations of Yared internationally se rve and how they can be 

used in any language. 

6. To show the possible contribution of thi s spir itual wea lth to Ethi opian touri sm 

development. 

7. To indicate possible means of popularization o rt hese enciemic wealth 

Application of results 

.:. The Ethiopian Orthodox Church, the scholars in the trad iti ona l schools. the concerned 

societies (through the church) and Mini stry of Cul ture and Touri sm or Ethiop ia will be 

aware of the problems, the negative effect and they a ll can take measures . in co­

operation, and remedies to save all the ex isting wea lth of heritage from ext incti on . 

• :. As a result of this research, I shall suggest how one can eas il y lean the hymen o f St. 

Yared and specialize in one or more fields of education in , re lati ve ly, short period of 

time . 

• :. The finding is hopped to assist in creating awareness of the present generation and 

passing the original heritage to the next generation . 

• :. It gives a hand to indicate applicable methods of promoting the heritage to the 

international people . 

• :. It supports to boost Ethiopian touri sm deve lopment by attract ing all types of touri sts 

inside and out side the country . 

• :. It is hopped to serve as re ference fo r any researcher on SI. Yred ·s hymen and the 

traditional schools. 

6 
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i ntroduction 

CHAPTER II 

LITERATURE REVIEW 

The Ethiopian Orthodox Church has been the leader education in Ethiopia since its 

establishment as a national Church in 330 A.D. In particular, since Frementius. was appo inted 

as Bishop of Ethiopia, and who was later known as Kesate Berhan Selama. had caused the 

ancient Geez script to be reformed. 

The church school system, which is one of the oldest in Chri ste ndom. origina ted during the 

Aksumite Kingdom with the advent of Christianity dates back about the 4th century. [n the 

course of the centuries, the school system has evol ved in many ways. Wi th the expansion of the 

Kingdom and Christianity to the south and southwest since the 6110 A. D. churches and 

monasteries were founded, which became impOitant centers of learning for centuries to come9 

In their present form, the church schools evolved during the "golden age" of the Church from 

the 13110 to the 16th centuries when the literature of the Church had reached its peak. After the 

great wars, particularly after the 17th centu ry, cultural acti viti es declined. From that til11e to the 

present the church schools have undergone li tt le change. The schoo ls have in thi s period 

confined their educational activ ities to glorifying the products of past centuries and conveying 

these to the cOl11ing generation In 

Above all, the trad itional schools of Ethiopian Orthodox Church are extre mely endowed with 

tremendous spiritual songs, called St Yared 's songs which are highly incredib le. incol11parable 

with any other kinds of l11usic in the world , having its own spirit. its own character with it s own 

melody, its own tune and its own notation of songs. St. Yared's sacred music is truly classical, 

for it has been in use for over a thousand years and it has also esta bli shed a tradition that 

continues to inform the spiritual and l11ateriallives of the people. 

9Hile-Gebrel Melak. Symposium on Thejlaure f?freligiolls studies in Elhiopia (lnd Erilreo, vol ume V. Addis 
Ababa: Add is Ababa Un iversity, 1994, pp.25. 

to Ibid 
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So thi s chapter explains the details ofSt Yared 's compositions and how these endc mic heri tages 

are transmitted from generation to generation through the tradi ti ona l school system. 

8t Yared 

St. Yared, the great Ethiopian scholar, was born on April 5. 50 I A. D. in the anc ient city of 

Aksum. His father was Yisak (I saac) and his mothe r. Kristina. Yared rece ived educational and 

moral guidance from his uncle Gedewon who was then reputed to be a scholarl y pri est. 

Moreover, it is claimed that Yared was taken to Heaven where he was ta ught by three Holy 

Spirits, the arts of vocal performance, compos ition, poetry, ve rs ifica tion and improvisation . 

Yared arranged and composed hymns for each season of the year, fo r summer and winter and 

spring and autumn, for festivals and Sabbaths, and for the days of the Angels, the Prophets, the 

Martyrs and the Righteous 

Yared often sang for Emperor Gebre Meske!. "And when they hea rd the sound of hi s voice, "the 

king and the queen, and the bishop and the pri ests. and the king's nobles. ran to the church, and 

they spent the day listening to him." And one day Sf. Ya ln l sang in front or Emperor Gebre 

Meskel accompanied by drums, sistra, and male priests. Mesmeri zed by the music. the Emperor 

accidentally dropped hi s spear into the flat part of Yared's foot. 

The Emperor was grieved by the pain he had inflicted on hi s spiri tua l fri end . He sa id: "A sk me 

whatever reward you wish in return for this thy blood which hath been shed. " Yared made the 

Emperor promise that he would not refuse his request. Having accompli shed that. Yared asked 

and was reluctantly granted permiss ion to li ve in so litude and to dedicate his life to prayer, 

meditation, and to his music. He departed from Axum and we nt to the Semi en Mountains where 

he lived until his disappearance. According to our recent research among Ethiopian scholars, 

there is a general claim that he did not di e, and that he will come back in the future to perfo rm, 

preach, and teach. He was stated after his di sappearance I I . 

11 Budge E.A. W. The Book 0/ Ethiopian Church, Volume III. Cambridge : Cambr idge Ll il iversily. 1928. 1'1'.56 
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Yared's contributions to the cultural life of the country can be di vided into three categories -

education, literature, and music. The educational system he developed rema ined in use, 

unchanged, until modern times . It stressed the need to adapt teaching 10 the pace of 

development of a young intellect, and also held that pupils shou ld not on ly be taught but should 

also be diverted form idleness, by means of a stick of necessary. In literature, hi s wo rk occupies 

the highest position, and his collection of hymns, mezgebe degua ("Treasury or HYlllns") is the 

oldest literary work written in Geez l 2 

Besides degua, Yared is regarded by Geez (Elhiopic) scho lars as the fo under or qine. a very 

high, elaborate, strict and multilayered , form of geez poetry that is cryptic complex. profound, 

and reach in allusion to religion, legend, hi story, low, soc ial customs, etc . a nd gene ral ly to the 

human condition. 

Yared compositions are most spirituall y uplifting, and most euphonic compose r of both the 

hymens and the chants that accompany them. He further established the order of' the ir se rvice by 

time of day and day of year (for the rainy season, for the harvest season, etc) 

St. Yared's Compositions 

1. Degua 

The term degua relates to the name of the books of music. Thi s mus ic was composed and sung 

by St. Yared in 550 A.OI 3. Fundamentally, degua embraces the songs of praise a nd so rrow and 

is divided into three part : yohannis, asfemiro, fasika. 

Tsoma Deglla 

Tsome-degua is an integral element of degua that se rves the fasting seaso n. It was first classed 

together with astemiro in degua. However, something radi ca l happened to it in the 14th century . 

It is said that under the leadership of Abba Giyorgis of Gaslcha, the scholars of Debre­

Egziabiher and Debre Negudgad took it out of the aslemiro and placed it unde r a department of 

its own. 

12Sergew, Hable Selassie!. The chllrch 0/ E/hiopia: A pOllorallla oj"his/orr (Ind Spiri/llallije. Addis Ababa. The 
Ethiopian Orthodox Church, 1922, pp. 1 I. 

"Ashenafy, Kebede. The E/hiopian Orthodox Chllrch. Florida: Florida Slate Universily. 2003. pp.37 

10 
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During the Lenten season, tsome-digua is be ing obse rved in praye r and in song on the basis of 

the hour of the day, the day of the week and the week oC the month. 

2. Miira! 

The Miiraf chant is divided into two sections. The Chant is for everyday purpose ancl fo r a time 

of fasting. 

(a) For every day purposes 

This chant is in force on a weekly basis and whenever religious hoI iclay wo ulcl j usti I'y it. 

(b) Tile MUraf of Fasting 

This is observed on Wednesday Fridays, fasting days and a few other prayer clays. The 

foundation of both happens to be the Psalms of Dav id and deglla o r tsoma-cleglla. The lessons 

are studied by heart, unlike the degua or tsoma-degua 14 

3.Zimare 

Zemare means a song of communal praise and praye r. Thi s is one o f the n ve for ms of church 

music sung when mass is being said. It follows the mystery o f the mass. 

4. Mewasiit 

This form of music is reserved for occasions when requiem mass is being sa id . For the rest, this 

fOlm of church music is for special occas ions related to the observances of Sundays and those of 

almiversaries regard ing our Lord, Our Lady, saints and others. 

5. Liturgical Music. 

S!. Yared has given us 14 musical compos itions o f Anaphora. The Anap hora are ofnciall y 

fourteen, the basic one in normal use being that of the Twe lve A postl es. The l'allowing are 

Official Anaphora of: the Apostles, our Lord Jesus Chri st. our Lady Mary. St. John 

14Tiume-Li ~an Kassa, (Mchprist) . Yared and His Mllsic. Addis Ababa: Add is Ababa COllllllercial printing 

enterprise, 1997, pp.16. 

11 
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Chrysostom, St. Dioscorus, St. John the Evangel ist. St. Gregory the Armenian , the 318 

Orthodox, St. Athanas ius, St.Basil, St. Gregory Nazianzen, St.Epi phani us. St. Cyril , and 

James Serug 

The phrase "kedasse of St. Dioscorus", for example may mean either the vari able part. the 

Anaphora, which bears the name of that St. or the Ordo Communis together wi th the same 

Anaphora 

These forms of church liturgy that differ in the form of inca ntation were all composed by St. 

Yared. At the same time also Abba Gorgorios ofGastcha hacl happened to be the spiritual son 

of St. Yared, whose works were inspired by the great master. This grea t scholar had also 

composed several chants known as Seatat (hourly song) to be sung at night and by cl ay. These 

compositions diffe r slightly in thei r musical forms. However, they are no eli ffe rent fro m degua 

and the liturgy of mass 15. 

6. Aquaquam 

Something different from pure li turgical music is aquaquam cond ucted with the ass istance of 

staffs (prayer sticks), S istra anel Drums. Thi s form of re li gious musical performance is known as 

music of mahlet , which is of ancient origin handed down to US as a heritage of St. Yared. who is 

the originator of the form. There are historical and graphica l il lustrati ons of the fact that he was 

practicing it for praising God 16. 

7. Qine 

Qine is a potent fi gure of speech fo r express ing feelings . Ancient people, part icularl y Jews, 

were praising their Lord through the mysterious words prov ided by the poetry 01' qine 17
. The 

outstanding Ethiopian scholar, St. Yared; has said much the sa me thi ng with respect to 

addressing a song of praise in qine to the Lord . 

" Ashenafi Kebede .. Roars OIB/ack Mllsic. New-Jersy: Pre il lice I-I all. t982, pp.34. 
16Lisanework Gebregiyorgis. Tintawi sil'aJe Mahle! Ze obI/no rared Uk. Mekele: Tigray Institute of 

Language, 1997, pp.xxi. 
17Birhanu Gebreamalluel(Archpriest). YeErhiopia Berekrslian Titant ena Zare. Addis Ababa: Commercia l 

printing enterprise, Addis Ababa, 2005, pp.4 5. 
12 



The originator of qine is, undoubted ly, St. Yared , However, beg inn ing in the 141h century, 

scholars like Hawira, Menkera, Iskindir, Piskandra, Abidim, Deke-Estifc/ Til 'Cnl) , und Yohannis 

Gebilawi had been the masters of the various poetic form s of qine like 'Wax ancl Gold', All of 

these were an expression of di vine mystery in a hidden language l~, 

The poetry, mystery and lingui stic exce ll ence of qine are so popular in the country that many 

Ethiopians learn them and become profici ent in the art. History tell s us that Ethiopian ru lers, 

including the late Emperor Haile-Selassie, were some of the students 0 r q i ne 19 

Apart from all these, Abba Gorgorios of Gastcha had happened to be the spiritual son o f St. 

Yared, whose works were inspired by the great master. Thi s great scho lar had a lso composed 

several chants known as seatat (hourly) to be sung at night ancl by clay, These compos it ions 

differ slightly in their musical fo rms, However, they are no different from degu({ anci the liturgy 

of mass 20, 

Sources for St. Yared1s Music 

Old Testament, New Testament, Books of Scholars, Books of Monks ancl Lite rary wo rks and 

others are the sources of St Yared' s music, The biblical source anci justification far Yared' s 

Music is the Old Testament, especiall y Psalm ISO, 

Praise God in his sanctuCliY 
Praise him with the sound a/trumpet 

Praise him with psalte/y 
Praise him with tumbrelll 'ith stringed instrllll1cl1I ({nd organs 

Praise him up on the loud c:)lmh({/s 
Praise him up on the high sounding cYl17h({1 

The lyrics were composed in such a way as to conform to the Illusic so that there woul d be no 

fundamental change in the original structure of the liturgy, They were not certainl y whimsica l in 

character but divine revelations21
, 

l' Ethiopian Orthodox Church, Ethiopian Orthodox Ch1lrch His/OJY FOIII Chris/Illas /0 200(), E, C. Addis 
Ababa:Ethiopian Orthodox Church, 2000 E,C, pp, 67, 

"Belay Ghidey, Ethiopian Civilization Add is Ababa: Comercial Business EllI rprise, 1994 , 1'1',54. 
2oAshenafy , Kebede, The Ethiopian Orthodox Church, Flodida: Florida State Universi lY, 2003, pp.43. 
21Usanework Gebregiyorgi s. Tintawi sirale Mahle/ Ze abl/no Yared Uk. Mekclc: Tigray Institute of 

Language, 199, pp,xx. 

13 
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The general characteristic's of Yared's Music 

Yared' s music involves sound, movement, dance and percuss ion. Its sound is soothing, its 

movement a gentle swaying of the body sideways and to and fi·o. it s dance is a soft y rhythmic 

and undulating march back wards, forward s and sideways. its percussion minimalis tic and , 

some say, subtly imitative of the human heart beat. Yared 's music is a sacred performance for 

the deb/era (cantors) and a wholly spectacle for the congregation. 

The regular setting for Yared 's music is the qnemahlet (canticarum ). the oute rmost whole of 

the Trinitarian division of the church the in nermost co re 0 the church is the meqdes, 

(sanctuary) , the set of the tabot (the abode) of the sacred repl ica oFthe arc of covenant. 

Indeed, in Yared 's Music, instrumental accompaniment is essential. The sistrum and the Drum 

figure prominently. The prayers staff is ubiquitous, swung often to the ri ght and left, to the front 

and back, and at anothe r flank up highlight, seized halfway down, and then made to stomp the 

ground, at precise and measured interval. 

The apparel of the debtera is both elegant and co lorful. Clothed in long, flowing white robes 

toped by elaborately arranged togas, they also wear snow-white turbans on their heads. The y 

form and cluster in two groups that face each other, with a Few drummers in the open space 

between. Like the ebb and flow of the tide, now the two groups retreat from each other, and 

now they surge forward in uni son clothing in upon the open space . Now thei r heads are held 

high, and now they bow their heads and slightl y stoop their shoulders, with the s it strems in their 

hands jingling at perfect intervals. The drummers beat, now squatting. now standing, sometimes 

circling around at other times ambulating backwards, forwards, and sideways. 

There are three basic melodies by which Yared 's hymn are sung: geez (the simplest plai n chant, 

used on ordinary days), ezel (a slow and dignifi ed heavy-sounding mood. usually associated 

with fasts and funerals) , and araray (the mos t complex mood. free r and I ighter. with musical 

embellishments, sung on great festivals). Symboli sm is bas ic to the entirety or Yared' s system 

14 
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implementat i on, except a slight difference in their manner of 

expressions . In this regard, Lesl ie (1988 ) and Wi ll iams 

(1978) put t he component s in general a nd c r ude f orm , whe re as 

Ornstein and Hunkins (1988) and Fullan and Pomfret (1977) 

described them in detailed and expanded form. Therefor e , in 

brief, the close coordination o f people, p r ogramme s and 

organizational structures involved in the i ssue seem to b e the 

typical features which indicate the esse nce o f s ucc ess in 

implementation . 

2.2. The Foci of Curriculum Implementation Evaluation 

In re lation t o the application o f evaluation research on 

educational phenome na , there seem to exist confusing concepts 

whic h need clarification for proper handling of the specific 

r phenomenon under study . With this perspective, then, the 

concepts "curriculum evaluation" and II curriculum 

implementation evaluation" are typical ones . Talmage and 

Scriven as cited in Ornstein and Hunkins (1988 : 250 - 254) made 

a clear cut distinction between these two concepts . 

Curriculum evaluation refers to the study of the curriculum 

plan separately; and this type of study is called " intrinsic 

evaluation " by Talmage and Scriven . It focuses on the 

inherent characteristics of curricula rather than on their 

effects. The curricular traits to be examined are those of 

the adequacy of the curriculum obj ectives, consistency between 
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obj e ct i ves espoused and the content of the instructional 

materials, and the a ccuracy, coverage and significance of 

content. But, curriculum implementation evaluation addresses 

to the question of whe t her what is planned in the curriculum 

is put into use, o r to what extent , and by whi ch students. 

And, Scriven calls such kind of study as "pay- off evaluation"; 

and Talmage as "instrumental evaluation." 

Thus, as indicated above, evaluation of the 

impl ementat i on of a curriculum and curriculum evaluation 

appear to be too distinct but interrelated activities. The 

former is mainly concerned about the practicality of a 

curriculum, where as the latter focuses on the internal 

structure of the curriculum plan itself. 

of interrelated because, the resul ts 

They a r e said to be 

obtained through 

implementation e valuation are the sole indicators o f the te s t 

of a curriculum plan. 

Though the idea of 

(1974 : 22-23), has been in 

evaluation, as noted by Lange 

existence since the history of 

mankind, it was during the early 1900s that the concept of 

evaluation in education began to receive formal pattern. From 

this time on educators have proposed different alternative 

approaches as foca l points to e valuate the implementation of 

a curriculum . These different approaches o f evaluation 

suggested by educators at different times have been c lass if ied 

under t wo contrasting groups by Lange. Thus, today, two 

contrasting views seem to prevail regarding the area of 

emphasis to be given t o curriculum implementation evaluation. 
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The first group stresses on the measurement of learning 

outcomes in terms of students' abilities, skills, and affects 

as sole indicators of curriculum implementation. As Worthen 

and Sanders (1987:62-71) described it, many people such as 

Bloom (1956) , Krathwohl and Masia (1964) , Cronbach (1963), 

Mager (1962), and Popham and Baker (1970), to name a few , have 

contributed to the evaluation and refinement of the objective-

oriented approach to evaluation . But, the individual credited 

with conceptualizing and popularizing this approach is Ralph 

W.Tyler. Therefore, citing Tyler's idea would suffice to 

depict their intentions . As to him : 

The process of evaluation is essentially the 
process of determining to what extent the educ ­
ational objectives are actually being realized 
by the programme curriculum and instruction. 
However, since educational objectives are 
essentially changes in human beings, that is, 
the objectives aimed at are to produce certain 
desirable changes in the behaviour patterns of 
the student, then evaluation is the process of 
determining the degree to whi ch these changes 
in behaviour are actually taking place (Tyler, 
1949: 105-106 ) . 

In short, the focal point to evaluate the implementation of a 

curriculum is the actual learner outcomes against the 

educational objectives. 

In addition , Pope (198 3:26 ), while e xpressing his 

appreciation to this approach mentioned that, this style of 

evaluation is called 'experimental' , 'Scientific' , o r 

'operational' by the people who like it; and 'classical', or 

'traditional', or 'industrial', or 'eng ineering' style by the 

people who do not . But, as to him, it is appropriate to call 
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it as the experimental style because its conceptua l basis is 

the scientific method of controlled experiment . 

However, on the other hand , there is a body of educators 

who argues that such evaluation exercises are too narrowly 

conceived, taking no account of the multitude of other factors 

in the schools . Provus (1971 :1 0 -1 2) , Yoloye (1978:6-7), Stake 

(1967:523-525), Parlett and Hamilton as cited in Stenhouse 

(1975: 112-113), MacDonald (1971: 167), Scriven as ci t ed in 

Parsons (1976 : 126), and Stufflebeam (1973 : 22-23) all argue 

that, though they do have differences in emphasis, the way in 

which the curriculum is used and the setting in which it is 

used is as important as the evaluation of the educational 

outputs. They extend their criticisms on the behavioural 

objectives evaluation model to the point t hat it has limited 

utility o f results . The results have had little significance 

on a c tion. 

Furthermore, Lawton (1978:177), Patton (1978:322-324) and 

Yeoman (1987 : 7) expressed their dissatisfaction about the 

outcome evaluation approach by comparing it with an 

"agricul tural-botanical" model . Evaluat ing the implementation 

of a curriculum thro ugh a process of ( 1) pre - test, (2) 

teaching programme, and (3) post test is just like an 

agricultural experiment which tests the efficiency of a new 

fertilizer by (1) measuring the height of a plant, (2) 

applying the fertilizer for a given amount of time, then (3) 

measuring again; and comparing the growth with that of plants 
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in a control group. Therefore, where outcomes are evaluated 

without knowledge of processes, the results seldom provide a 

direction for action because the decision maker lacks 

information about what produced the observed outcomes . This 

is the "black box" approach to evaluation: Clients are tested 

before entering the programme and after completing the 

programme, while what happens in between is a black box. 

With this in mind, then, the second group rely heavily on 

studies in the field which aim to depict more broadl y the 

circumstances surrounding a curriculum at the time o f 

implementation. The "new wave evaluators," as they call 

themselves, are concerned with not merely "how good is it?" 

but wit h '"what is happening? " (Parsons, 1976 :126 ) . Thus, as 

Morris and Fitz-Gibbon (1978 :9 ), Aldrich (1974:2-3), and 

Grotelueschen (1982:99 ) affirmed, the focus of implementation 

has to be directed towards answering the question "does the 

unique combination of materials , activities, administrative 

arrangements, and role determined tasks seem to lead towards 

the achievement o f the objectives? " Hence, a lot of 

evidences , with many forms, have to be collected for a 

comprehensive evaluation . 

To this effect, a number of evaluation models were 

developed focusing on different aspects of a programme under 

scrutiny . A comparison of an executed programme with its 

design with the inclusion of every aspect of a programme, not 

only its outcomes, is the theme of "discrepancy evaluation 
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and each melody symbolizes the person orthe trinity: geez the fath er. e~/ th e Son and araray the 

wholly spirit22
• 

The instruments 

The instruments used in the music include the Isenalsil, a type o f s istrum. the kebero. a large 

drum, and mequamia "a hand-bell" (Prayer staff). 

Sistrum is made of three or four metal rods that are hori zontall y drawn through a bow or U­

shaped frame with a handle. It is of wood, porcelai n, or pottery; the more recent standard type is 

made of metal equipped with movable di scs. threaded on the rods. which jingle or clash when 

the instrument is shaken It helps to keep time and beal 

The hand-bell also keeps time and beat. As it dose so, it is swung fo rward. returned. and then 

swung again to the right and left. This is to symbolize the for cardinal points: North, South , 

East, and West, the massage being that the heavenly lord is prai sed and glor illed in al l four 

corners of the earth23 

kebero, like the sistrem, is a large doub le-headed cylindrica l drum. It is made ofa hollowcd-out log. The 

interior and exterior are iron-filled and smoothed wi th sandpaper. It is covered by hide or membrane in 

two ways. There are drums that are laced with leather cord , and rhose whose bod ies are ent ire ly covered 

with ox-h ide. In the first case, the skins of the two faces are stretched and laced on top of the wooden 

body. Often enough, the stretched membrane is treated with animal fat oil to prevent it I'rom breaking. 

The kebero is always played with the bare hands; the ri ght hand plays on the big face and th e left hand 

on the small side. It is often suspended horizontally from a strap around th e player' S shoulders. It is 

attached by a leather strap to the shoulder of the drummer and hangs down loose ly and latera lly to the 

level 0 the waist. 

" fb 'd . 1 , pp.XXI. 
"Contirosini. C. Gadfa yared "Ihe Acls 01 Yare" ", Rome: 1904. 1'1' ,34 . 
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The Ensemble and the Dance. 

Yared's sacred music is performed by deptera i.e non ord ained clergy tra ined in its chant and 

performance. They form a group on the ri ght with their own leader ca ll ed a qeng-geta (leader of 

the right) and a second group on the left led by a gra-ge/ (Icader oJ' the left). The \\ ho le choir is 

led by a merge/a (master of the choir). 

Modes of chant and performance: 

I. Qum Zema the hymns are chanted by the human voice alone. 

2. Zemame the chants are accompanied by the swinging of the praye r staff and by the 

swaying of the body. 

3. Tsenasil. There are three subtypes in thi s category each distingui shed by the tempo, 

and all accompanied by the silra, Drums, and by movements. 

The first subtype meregd is slow and even, the second neus merged (minor meregd,) is 

quicker, and the aby meregd (major meregd) is even more mpid. The last subtype is 

even accompanied by rhythmic clapping. 

4. Tsf'at Chebchebo the tempo of this performance is like that of the major merged with 

the top end of the Drum being neaten, and with the drurnmer moving rapidl y. j umping 

and circling around. 

5. Wereb .chanting the last two or three line verse o f that spec ific compos ition uS ll1g 

Tsenasil, and kebero , cluster in two groups that face each other, hold the prayer staff on 

their shoulder, and move forward and backward turn by turn wi th perfect beat. 

Traditional School System of The Ethiopian Orthodox Church. 

The educational system in Ethiopia has been profoundly molded by the past. Traditional 

education derives its di stinctive characte r frol11 the unique Christi an heri tage of the country. 

Ethiopia is, after all , the only African country to have prese rvcd Chri sti ani ty as its reli gion for 

over a millennium and a half. Moreover, hav ing its own written language and literature it 

developed from very early days a tradition of ecclesiasti cal scholarship. The Church constituted 

the main guardian of traditional cu lture and prov ided the onl y schools in the land for many 
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centuries. Not only did it preserve its anc ient tradition wit h tenac it y and COlll'e)' it to future 

generations but it also secured remarkable conti nuity that has lasted to the presen t da/". 

The church school system has been the instrument that has preserved the traditional learning of 

Ethiopia and conveyed it fa ithfu ll y to succeeding generations. The priests and Church scholars 

who are the bearers and propagators of traditiona l learning have themsel ves been fo rmed in the 

church school system. For, in spite of the inevitable changes taking p lace in Ethiopia with the 

steady expansion of modern secular education in the present century. ch urch schoo ls still play 

an active part in the Ethiopian educational scene25 

The church school system has the following schoo l of thoughts: 

J) Nebab Bet (school of reading) 

2) Qedasse Bet (Liturgy school) 

3) Zema Bet (school of music) 

4) Aquaquam Bel (school of Swaying) 

5) Quene Bet and (Poetry school) 

6) Metsehaf Bel (school of book) 

1. The School of Reading 

The nebab bel, the Reading School or the " House of Readin g" is the first stage of the traditional 

schools, where primary instruction is given. 

At five years of age26
, the yo ung pupils go to the schoo l of lea rning, obeying the will of his 

parent. In some case, he may be taken to school by force and even imprisoned there if he is 

reluctant to go because he doesn' t know the va lue of education and the harmfu lness of 

24Ethiopian Orthodox Church. Ethiopian Orthodox Church J-lisfO/:r ./i'olll elll'i.wl/u" /0 lOOo. E.C'. Add is 
Ababa:Ethiopian Orthodox Church , 2000 E.C, pp.4 3 

25Birhanu Gebreamanuel(Archpriest). )'eEthiopia Belekl's/ion Tilanf el7(f Zare. Addis Ababa: COlllmerc ial 
printin~ enterpri se, Addis Ababa, 2005 , pp.37 

2 The age depends if the pupil is urban or rllra] area, urban pupil goes before this. 
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ignorance. The teacher accepts such a pupil as se ri es responsibility and proceeds to teach him 

by threatening to punish him with a little whip. as the occasion may de mand . 

Theoretically, both boys and girls and members of all ethnic gro ups and classes are e li gible to 

enroll in church schools. However, in rural districts, paren ts generall y di scouraged the 

education of girl s, since their funct ion is to be housewives, and for thi s rol e no l'ormal education 

is felt to be necessaryn 

The prime function of the nebab bel is to teach chi ldren LO read rei igious books. practically all 

of which are in Geez. Instruction in the nebab bel consists almost exclus ive ly of reading. 

Children master the 23 1 letters of the Geez sy llabary28, and are drilled in the art of good 

reading. So, parents are obliged to send their ch ild re n to the nebab hel as a first step to 

enrolment in a modern government school 29 

The maximum number of students in a school of reading can be as high as 200. The average 

number however is 70 or 803
0. The lesson started at e ight O'c lock in the morning and 

concluded atl2. The loud read ing that goes on at th is class combined wi th the shrill voice of 

young children can be quit deafen ing. The lessons are organized in a group of th ree, each 

composed of the teacher, who is the more adva nced studen t, the learner. and the observeI'l l. 

The learner (reader) and the observers are expected to fi x their attention on the letter of the text 

being read. As the master himself, he teaches only two or three of the most advanced students at 

a time; those who have attained of being able to read the psa lm. Simu ltaneously he keeps busy 

at his handicraft: making mats, priming parchment, writing manuscript. 

The instruction in the nebab bel is given in two different stages : (it/a I ins tructions and reading 

the Psalms 

"Enbakom Ka lewold. Traditional Ethiopian Chllrch School. New York: Columbia Univers ity press. 1974, 
pp.21. 

18 There are 26 letters in Lhe Ge'ez alphabet, each leller has 7 forms. 
29Birhanu Gebreamanuel(Archpriest). YeElhiopia BelekrsficlI1 Tilan! ella Zore. Addis Ababa: Commercial 

printing enterprise, Add is Ababa, 2005, pp,32. 
JOEnbakom Kalewold. Traditional Ethiopian Church School. New York: Columbia Uni vers il ), press, 1974, 

pp.? 
3IThe observer also is cons idered to be a student 
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a) Fidel Instruction and Other text. 

The first subject of study for the child is the set of Gee~ lette rs. known as the fide!. In earli er 

times the letters were written on a roll of parchmentJ2 Today children use a prin ted ta ble of 

letters, which is glued on a single sheet of cardboard, so that the trad iti ona l parchment is 

disappearing. 

Usuall y the child learns the who le set o f letters in sequence by hea rt. so that in real ity he may 

not be able to distingui sh one letter from the other. As a next step to he lp hi m d istinguish 

individual letters, he is led to pronounce each lette r read ing from ri ght to Id\ and then fro m top 

to bottom. This process is known as qUlir, i,e. "learni ng by counting each lett er" . To he lp the 

child distinguish the di ffe rent characteristics of the alphabet ano the r table has been prepared. On 

such tables the number of the letters and the fo rms in the seven orders remai n the same. but the 

place of the characters is changed or mixed up, so that the chi ld can not depend onl y on hi s 

memory and the sequence in which he has memorized the characters. Today the standa rdi zed 

table "Aa, Bu, Gi, Da" is much used, however, so that the pupil may lea rn even thi s by heart 

and only comes to distinguish the individual characters we ll a fter much practice. 

When the pupil knows the:! letters to some ex tent. he starts to prac tice reading a tex t. Generall y, 

the first epistle of St. John is used fo r the purpose. The child uses four l1l ethods to practi ce 

reading thi s text, first he pronounces every letter of the word po in ting at each Ictter with a straw 

(qutir-method). He repeats thi s pronunc iation exerci se on the same text several times. When he 

is able to di stingui sh the letters he passes to the nex t drill known as Gee~. i. e. the beginning of 

reading. Here the student attempts to put the letters together in a chanti ng fo rm and read them as 

a word . The same process is repeated for severa l days or eve n months. Whe n the teac her feels 

that his pupil has mastered this stage, he leads hi m to "wurdnebab". Now the chi ld practices 

read learns to take much care over words that must be read together, the accen ts, the pauses and 

the soft or hard pronunciations of the syll ab les. Thi s step is important. so the pu pi l spends more 

time on it. 

32 Hai le.Gebrel Danye. Non Governmenl school in Ethiopia. Addi s Ababa Add is Ababa Uni versity 

International Ethiop ian Studi es, 1970, pp. I 6. 

19 



The final stage k.nown as "qum nebab" is s im ple. if the abo\ 'c stage is \\ell-mastered . I-I ere the 

child practices reading at a very live ly pace. but without mistakes. The fO llr steps are rcpeatedly 

drilled on the same text, fidel hawar;a. The exe rcise of reading can be quite diffic ult for the 

beginner, particularly because the text is in Geez, a language no longe r spoken and therefore far 

from the experience of the chi ld . With thi s stage the pupi l is int rod uction to the art of read ing 

Ge 'ez, and hi s Fidel lessons are therefore completed. He can the n pract ice rcadi ng different 

religious texts usually the Gospel of St. John as a tex t fo r exerc ise. The methods of practi c ing 

the reading are those described under the fidel hawaria, namely, qu/ir. gee~. "'lIrdnebab, and 

qum nebab. When the teacher is convinced from hi s dai ly observation s that his pupil had 

mastered the reading exercises, he lets him start to learn the reading of the Psalms. 

b) Reading tile Psalms 

The pupil now learns to read the psalms, the most important devoti onal book of Ethiopian 

Christians. The method he uses is the chanting from and the 1I111rdnehah rcadi ng pl'Ocess. A fter 

repeating the entire book of Psalms several times using wurdnebah. he contin ues readi ng for 

months, even over a year, using the qum-nebab read ing method. In so me cascs students are 

made to memorize the texts of the Psalms. This is parti cularl y important for those students who 

plan to continue on the higher learning, since passages from the Psa lms are used freq uentl y in 

the hymns and poems of the church. Gradually the pup il masters the art of good read ing. The 

teacher normally does not set a formal examination to judge the wo rk of the pup il. However. he 

follows the progress of hi s student dail y, so no special tests are needed . 

When he is convinced that the pupil has reached the leve l of knowledge traditionally req uired at 

this stage of learning, he indicated that the ti me has come when hc may leave the lIehah bel. 

This is considered one of the most important events in the life o f the pupil. II is a lso an occas ion 

of joy for the family, and the parents usuall y organi ze a feast to mark the evenrD 

A reader of the psalms enjoys certain pri vil eges as one of the elite in his vil lage. He may be 

called upon to read and write letters. At certain ceremonies he may recite prayers, i r no pri est is 

33 AshenaA Kebede .. Roots O[ Black Music. New-Jersy: Prentice Hall. 1982. pp. I~. 

20 



available. The girl s from traditional fa milies who have attended the school usually marry before 

or shortly after they complete the lessons in the House of Readingl4 

When the pupil is able to read a tex t, he starts a new lesson known in A mharic as yemata 

Timhirt, i. e. an evening lesson, or Yeqal Timhir/ . i. e. memorization. Every evening hc has to 

memorize the daily prayers. The subj ect me morized consist of' the \'arious prayers books. most 

commonly, the wudasie Mariam ,. prayers to Mari '. melke 'o moriom "the physiognomy of 

Mary", both books of verse dedicated to the Holy virgin and si milar books to Jesus Chri st, the 

me/kea eyasus 

In nebab bet students also learns writing sk ill. The teacher demonstrates to his pupil s how each 

letter of the Ethiopian alphabet should be wri tten. After d ue practice. the pup il can master the 

art of hand writings, in about three months or fourl5 

The pupils are at last able to write on dictation and take simpl e notes. The teacher demonstrates 

varied test to them to make sure they have properl y mastered hand writi ng 

Graduation. 

The bright student may master the reading of psalms in a matter of one year or even nll1e 

months while the slow learner may take as long as three years . In order to qual ify the 

graduation, the student has to read the psa lms fluentl y three or la ur times over in the presence of 

the teacher and thus proves his complete mastery of the next36 

The teacher. 

The qualities requested in the teacher are the fo llowing: he must be educated and deep in 

learning up right in faith and morally strong capable of renderi ng various se rvices in the church 

and the community. 

" Enbakom Kalewotd. Traditional Ethiopian Ch1lrch School. New York: Col Limbia Universi ty press, 1974, 
pp.23. 

35Birhanu Gebreamanue l(Archpriest). YeElhiopia Belekrsrian Tilam ella Zare. Addis Ababa: COlllmercial 
printing enterprise, Addis Ababa, 2005, pp.34. 

" Enbakom Kalewold. Traditionol Ethiopian Ch1lrch School. New York: Co lumbia Un iversity press, 1974, 
pp.3 !. 
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2. The School of Qif/e 

It is the quality of the teacher that is of paramount importance to the st udcnt and not nccessarily 

the province or distri ct he goes to. The student can go to Tigray. to Yejju. Dilllma or to 

Were ' elu to study qine. 

The freshman spends a couple of days listening, observ ing and generally fami li ariz ing him self 

with the qine School set up. He then presents himse lf before the master and fo rmall y ask 

permission to join the qine c lasses . Permiss ion granted, he is assigned to an ass istant teacher 

from among the most advanced students to take him thro ugh the first elemen tary steps. He 

spends the next week or ten days acqu iring a minimum of geez vocabulary. Ill clllon zlllg 

classical poems and analyzing them with the he lp of the ass istan t leacher.17 

Understandably, the beg inner is li able to be nervous when hi s turn comes to stand be fo re the 

teacher and an assembl y of cri tica l student to rec ite hi s composition aloud memory. 1t may not 

be an exaggeration to say that hi s awed by the prospect but the teac her is ever ready to 

encourage the shy student. He tries to break the nervo us tension w ith some witty and amusing 

remark that would usher in hearty, good- natured laugher a ll around. The day sess ion will 

conclude after four O 'clck when the students divide into gro ups and set forth their da il y begging 

roundJ8 

In a qine school, with a sizable student populat ion there are usuall y three or four of the most 

advanced students to have permiss ion from the master to teach the less ad va nced t students or 

bingers. Theses assistant teachers perfo rm all the functions of a proper tcacher. as they are 

implicitly recognized as suitable teacher material after pro longed obse rvations by the master 

himself. They thus lighten the teaching burden for the mater. The arrangement if. mo re over, 

advantageous to the lass advanced students, because the more teacher there are, the shorter the 

time takes hi m to cover the lower stages of his qine train ing39 

37Mengstu, Lema. Ethiop ian Source of Edu cation. Add is Ababa: Birhanil la Selam Prin tin g press. 1956. pp.42. 
"Enbakom KalelVold . Tradilional Elhiopian Chllrch School. New York: Co lumbia Universilv press. 1974. 1'1'.24 
39Haile-Gebrel Danye. Non Government school in Ethiopia. Addis Ab(lba : Addi'i Abab,j Univcrsity International 

Ethiop ian Stud ies, 1970, pp.1 7. 
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Students return from their begging expeditions, around six or six- thirty in the earl y even ing. 

Soon clapping is heard calling them to eveni ng p raye rs and the evening sess ion that fo ll ows 

them. Supper comes later on. 

The evening service begins with the memorization of the dail y insta llmen ts or gee~ vocabulary 

which are loudly repeated four of five times by the students who arc di, ided in to groups. Each 

group is headed by advanced student appointed by the master to guide it. 

Immediately following the vocabulary lesson the teacher own qine composi ti on for the day is 

learned by heart and analyzed in grate detail. Thi s stage or the lesson bcgins with a poem 

consisting of two line of verse called the gubae gane/IO The proced ure is as follows: one of the 

most advanced and talented students, wearing hi s Shel11l11a,'11 in a special respectful manner 

approaches the teacher and attentively li stens to the master deli veri ng his fresh composition line 

by line in a low voice. The student first repeat the short poem. also in a low vice to the teacher 

to show that he has got it by heart. He then recites the poem a ll owed to the assembl y o f" students 

who immediately take it up, repeating after him li ne by line. The resulting din can be 

frightening to the layman not accustomed to the students repeat the poem over and over again, 

translating it analyzing it on the spot. This process may continue tor abou t 15 mi nutes. The 

teacher then claps hi s hands to restore quit42 

At thi s point the student who first received the coupl et from the master 's mouth read s the same 

poem, aloud, thrice. Then the assembled students recite it in a chorus. Relat ively quit period 

follows as each student independently goes overt he wo rds, the mcaning. and the imaginary of 

the poem in a low voice. He can ask the more advanced students to help him with the analysis 

of the more difficult words or phrases 

The second form of qine is called ze 'al11iakie, and consists nl·three rh yming line of ve rse. This 

is also dictated by the master recited and analyzed in the manner desc ribed. 

40 Th is is one version of how Qine originated 
<lIThe toga like Ethiopian race worn by both men and women 
"Enbakom Kalewold. Traditional Ethiopian Church School. New York : Co lul11bia Uni versilY press. 1974, pp.36. 
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The third form of qine is ca ll ed mi-bezhu, and consists of three line 01' verse , but has longe r 

phrases. Its recitation and analysis fo ll ow after the teacher claps to restore silence at the end of 

the study of the second poem. 

The fourth form called wazema, consists of fi ve verses. Thi s is followed in turn by the sixth 

form named silasie which is formed of six lines of verse. Eac h poem is trea teci in the same 

exhaustive manner already described. Bingers are expected to stud y the first th ree fo rms. They 

concentrate on these for the remaincier of the sess ion wh ile the more uch'unced student go on to 

the seventh, eighth, and ninth forms ( ze-yieze, sah/eke . and mell 'eds respective ly) if time 

permitting. 

In this manner the poems improvised by the master are thoroughly studied and analyzed, the 

students asking numerous questions, the master amplifying and explaining in u great detail. The 

evening session is concluded late in the eveni ng with a praye r that God grant to all assembled 

the acuity of mined requisite the understanding of the secrets of qine. The Lord 's Prayer is 

recited at the end. Sometimes the session continue late in the night un til 12 or even one A.M'1l 

The qine student spends hi s waking hours contemplation trying to compose ori gina l poems of 

his own or to unravel the meaning of the most obscure and specimen frolll the work of past 

master of that. For the study of qine is a full -timc occupation demanding great concentration 

and unflagging perseverance. 

The bright qine student therefore attains graduati on after a minimum of nine mo nlhs of 

concentrated effort pursued night and day. There is a say ing 10 thi s effect: "it takes the bri ght 

student, like the pregnant mother, nine mo nth to be deli vered of hi s child". Gut in order to 

master all the intricacies of qine and of the geez language to the end of becomi ng a qine master 

himself, the young scholar has to continue his intensive stud ies fo r a fu rther period of three to 

four years . At this last stage he is so accomplished in qine that he is ab le to im provise on the 
. . 44 

spot at any I1me on an y occas ion 

<13 Hai le-Gebrel Danye. Non Governll/ent schoal il7 £1hiopia. Add is Ababn Add is Ababa University 
International Ethiop ian Studies, 1970, pp.12. 

" Enbakom Kalewo ld. Traditional Ethiopian Church School. New York: Col umbia Uni versilv press, 1974, 
pp.22. 
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Yet the serious student is not sati sfi ed with merely graduating under one master in order to 

compare and contrast the various ways of qine. For it is in the nature 01' things that not all 

teachers are identical twi ns in knowledge or ab ility. Consequen tl y. it is quite possib le to see 

new light and fresh angels and, to complement the teaching o f one master wit h those of a 

second or third. 

The qine student may graduate at Bichena or at Debre e/yas. but has to go to Washera and 

Gonje, (all in GOJjam province) for furt her training at a higher level. At thi s stage, he is already 

qualified to be assistant master and teach the lower class o f a qine school. For the young scholar 

has now master qine and geez grammar, and may even possess a vo lume o f va luable notes that 

he has written on the subject. In his 4th year he moves to Wadfa (in /aslO di stri ct). In order to 

familiari ze him with the intricate style assoc iated with the Wad/a School o r qine which may 

ak h· h 45 t e 1m anot er two years . 

3. The school of Zema. 

zema is salutary discipline pred isposing those well versed and groomed in it to excel in other 

field of learning like qine and scriptures it is for thi s reason the E thi opia n ra thers from ancient 

times write upto our own day have favo red send ing their sons to the schoo l of zema to acq uire 

proficiency in this fine art. 

In the school of zema one may find occasionall y find yo unger pupils prope rl y belonging to the 

school of read ing who are taught sometimes by the master of the school of zema himsel r. 

The study of zema is useful not only to those prepa ring for a ca ree r in the c hurch. but it is also 

worthwhile inherentl y exqui site art , as a thi ng of beauty. It can provide, moreover. a very useful 

background for those who compose secular tunes like wa r songs. ru neral dirges . Begena 

(Ethiopian lyre) composition, and so on
46 

There are local varieties of zema li ke kame zema and Tagll/ef lema. Ividcspread in Kmna and 

Tagufet district respectively. Yet the local dialect of zema can neve r command the universal 

45 Ibid, pp.23. 
46AyeIe, Bekri. Sf. Yared- The Great Ethiopian Composer. Washington: WashinglOn Universit y, 2007. pp.6. 
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acceptance and respect accorded to the zema of Bethlehem which is of peerless melody and of 

the highest refinement. 

A zema School may have 30 or even 40 students . Classes are he ld at e ight o'clock on return 

from, church after morning service or prayers . Some one will c lap and the students are 

assembled. White sheepskin (or goatskin) is spared on a low ea rthen platform . which is the seat 

of the master. The students di vide into groups and proceed with their respect ive rec iting fro m a 

different book of zema. The most advanced of the three takes his place di rectl y litci ng the 

master, while the other two take their respective places on the fl oo r at the right and the left of 

the master 47 

Those who are advanced enough to be taught personally by the maste r have to wa it for their 

turns, some time for weeks. The sess ion ends for the day at abou t four th irty or fi ve in the 

afternoon, after which most of the students go off in diffe rent directi ons in search of food. water 

or firewood . A part of them remain at the school and take part in the eveni ng prayers cond ucted 

by the master. 

Some of the zema schools may follow other system of teaching that the teacher of zelllff sits in 

the middle of hi s pupils, who are practicing their dail y assignment oC the hymns indi vidually or 

in-groups. Each group sings from a single text, or one of the grou ps sings and the rest observe 

him. The more advanced students serve as monitors to instruct the begi nners. When one of the 

students has mastered the hymn, he goes and s ings before the teacher. The teacher either 

approves and gives the student a new assignment or orders further pract ice on the same text. 

The lessons advance in this manner day after day until the student fini shes the fi xed tex t of the 

hymn and knows it by heart48 

miiraf, one of categories of zema chant is the fo undation of both happens to be the Psa lms of 

David and degua or Isoma- degua. The lessons are stu di ed by hea rt , unlik e the degua or ISOl11a­

digua. So it is offered as evening memoriza tio n c lass. 

" Haile-Gebrel Danye. Non Government school in Ethiopia. Add is Ababa Addis Ababa Uni versity 
Internat ional Eth iopian Studies, t970, pp.3. 

"Enbakom Ka lewold. Tradilional Ethiopian Chl/rch School. New York: Cotumbia Uni versi ty press, t974 , 
pp.23. 
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Evening memorization c lasses of miircif' foll ow soon after suppe r when the stone gong is rung, 

The evening session starts at seven or eight and lasts until nint: thin) or ten. It may e\'en st retch 

until lion busy days , Students retire to their huts to sleep at the end of the evening sess ion; but 

they are expected to wake night session wh ich will begin at cock's crow. Some one will clap at 

the hour. And the session is in full swing with every student automa tically joi ning his parti cular 

group and the master teaching those of the ad vanced students whose turn it is to enj oy hi s 

personal attention, 

Having thoroughly mastered zema and having received testimonia ls we ll as bless ing from the 

master, the young scholar departs in search of an opportunity to practi ce his profess ion, 

4. School of Aqllaqllam 

Having spent about four years in the school of (general ) zellW , the student proceeds to the 

school of aquaquam which represents the higher, complex stage of musica l training where the 

use of the Drum and the sistrum is the dominant element. The so-ca ll ed "dance of the pirates" is 

an important item of the curriculum here, 

As usual the student makes inquiries in advance about the C]ualilicati ons, cha racter. and ability 

of his prospective teacher, about the amenities offered by the village or monastery where the 

school is situated, about the number of students attending the school , and so on 

The new world of the auaquam School differs greatl y from the schoo ls that have considered up 

to this point in the present treat ise, Because of the specialized na l1.l re of thi s train ing the student 

will have to attend several classes under different teachers instead o f being tied to onl y one 

master as before49 

Although the city of Godndar is the center for excellence of aquaquClm, the wise freshman will 

choose hi s new teachers from among those in the slJl'roundin g, Du ri ng the daytime the student is 

expected to practice and go over what he has learned 1-1'0111 the teacher at the evening anci night 

49Tiume-Lisan Kassa (Archprist), Yared and His Music, Addis Ababa: Addis Ababa COlllmercia l printing 

enterprise, 1997, pp,34, 
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sessions. Moreover, no student, however advanced, is a ll owed to teac h another student. It is 

only the teacher who must teach. This arrangement may cost the student s too much time. But 

the heavenl y beauty of aquauan is compensation eno ugh. 

Hav ing studied the fundamenta ls of aquaquam in the outl ying areas, rhe young schola r heads 

for GondaI' city it se lf to witness the highest mani festation or the an by the greatest masters 

under whom he must now perform in order to recei ve the ir test imonials for hi s own mastery of 

the complex subj ect. During hi s stay in GondaI' he has to frequen t the numerous churches of that 

historical city, compare and contrast the recital s and performances, and thus be generall y up to 

date. For GondaI' is the greatest center for aquaquam compared to the other provincia l centers. 

Nevertheless, there are students who undergo their entire training from beginning to end in 

GondaI' city itself. But their approach is less preferabl e because city li re is fraug ht with too 

many destructions tending to waste the teacher ' s as we ll as the studen t' s time;O 

The wise scholar coming to GondaI' from schoo ls in the ncighboring co untryside will have 

carefully thought about the conditions of student and the life in the city. I-Ie thcrefore prepares 

his provisions well in advance, accu mulati ng as much cash as he can be fore setting out fo r 

Gonder. He also carefully chooses hi s new lodgings and the particular master o r masters under 

whom he is to receive the fini shing touches to his long training in aqllqllwn. Usuall y the new 

comer may find some old friends or countryme n stud ying in Go ndaI' unde r one master or 

another, and so joins them. 

At this stage, the young scholar is no longer sa id to be " learning" or " training"; he is rather said 

to be "going over" what he has learned before. For he is in fac t the teacher's proxy. he now 

dresses like the teacher, and no longer like the poor mend ican t student; he comport s himself 

with a teacher's dignity. In the aquaqauqm school it is hardl y poss ible to tc ll at a glance wh ich 

is teacher and which student. 

SOEnbakolll Kalewold. Traditional Ethiopian Church School. New York: Columbia University press. 
1974, pp.32. 
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The young scholar can support himself materially by doing hand icrart s like l11 ak ing mats and 

parasols. He may also earn his daily bread by undertaking to be a regular reader of the Morning 

Prayer books in the home of wealthy famili esSi
. 

The young scholar, if he is bright enough, can com plete his training in Gondar in a li ttl e more 

than a year. At the other extreme there are those who take as much as ten years in the study of 

aquaquam. The reason varies: it may be due to an inability to master the intricacies of this 

complicated type of music, or because of the mesmerizing fasc ination of it. 

5. Zemmare-Mewaseit and Kedase Bet 
The yo ung scholar (usually after graduating frol11 the (line School) ta kes Lip the study of the 

above mentioned speciali zation of zel17l17l'e-mewaseil or kei/u.I'e. Although thi s stage of' zcma is 

most complex and highly refined, the student, who by now has acqu ired a good background of 

general zema and qine education, can easily master these hi gher fo rms in onl y one year and six 

moths. 

A teacher specialized in kedasse or the Mass is to be found in pract icall y all the main churches. 

A teacher specialized in this branch of the liturgy teachcs the gebl'e-diqlll1a and gebre-qissina, 

i.e. the functions of deacon and ofa priest in the liturgy. Children of the clergy. who use church 

lands usually enter such schools in order to become deacon or priests in a ch urch and thus keep 

their church land in the hands of the famil/2 A kedasse teacher norl11a ll y teaches onl y the 

hymns which a deacon or a priest has to use in the liturgy or the Church. The rest. inc luding the 

teaching the traditions and service of the Church. is lea rned thro ugh dai ly cx peri ence in the 

parish itself. Usually a candidate for his training is attached to a priest or mo nk to whom he 

gives certain services, accompanying him on visits of famili es. festi va ls. and ceremonies in and 

outside the parish. Through observation or day-to-day practice and instruct ion by hi s priest­

master, the boy learns the Church acti vit ies and functions or a deacon and of a pri est. The 

activities of the priest, therefore, are limited to the rit uals, IVh ich do not usuall y demand the 

understanding of the Scriptures. Thus relati vely little educa tion is expected /i'om a young man 

to be ordained an altar priest. 

51 Sergew HableSellas ie. The Church 0/ Ethiopian Panorama his lOl) ' (ll7d .\pirifua/ '!le, Add ia Ababa: Addis 
Ababa Un iversity, 1974, pp.12. 

S> Tadese Tamirat. Church and State tn Ethiopia. Oxford: Clarenclon Press. 1972.1'1'.3 1. 
29 



For specialization of kedase the student goes to Debra- Abbay in Tigray province or to 

Salalkulla in Wadla ( Lasta district). Admitted ly there is a tangible difference in the zema styles 

of these well-known centers, but they are both of a very high quali ty. In an y case there is no 

dearth of teachers of kedasse as a side line with thei r other speci alties. For this reason the yo ung 

scholar's passage through kedasse is as a ru le rather a smooth one;3 

For the study of zemmare-l11ewasil the student will ha ve to go to Zuramba in Begemder 

province. Here, too, he finds at last two styles 0 [' zema but it docs not reall y Illatter wh ich style 

he will adopt, since they are equa ll y good and not so di[,Jerent ancr all. I-Ie will complete this 

part of his studies in about a year54 

The school of books. 

This is the general term for the School of Commentaries composed of four branches. The first 

type is known as Beluy, the 46 Books of the Old Testament are studied and commented upon. 

The second branch is the Haddis , a specia lized school on the commentar ies of the 35 Rooks of 

the Ethiopian New Testament. The third branch is l11elshafe-liijuwenr. which presen ts stud ies 

and comments on the various writings of the Church Fathe rs, e.g. St. John Chrysosto m. Qerlos 

and others.felhafegesl "The Canon Law" as we ll as bahre hasab "the calendar calculation" are 

also studied here. The last branch of the melsehaf bel is the l11elsha!e-menekosal . the School of . . 

C . . I' 55 ommentanes on monastIc Iterature. 

In these specialized branches the students learns the traditions of the Chu rch, theology, Church 

history and laws, through the interpretation of the va ri ous individual writings. The 

commentaries of these teachings do not proceed under systematic theo logica l or hi storica l 

categories, but when each sentence or phrase of a text is interpreted, depending on thc content, 

theological, moral and historical quest ions are raised , di scussed. and deve loped. 

For the study of the Old Testament the scholar goes baek to Go;jall1 prov ince which is the 

universally acknowledged center of such study. He is, as usual. accepted as n gust in hi s chosen 

53Enbakom Ka lewo ld . Traditional Ethiopian Church School. New York: Columbia Uni ve rsity press, 1974 , pp.6. 
54Ibid 
55Chaliot Christ in. The Ethiopian Te'wahedo Orthodox Tradition L{le ol1d Spiriflw/ily. Paris: Inl er Orthodox 

Diatogue printing press, 2002, pp.88. 
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school where in due course he presents himself before the master to formally ask the latter ' s 

permission to join his classes and seminars. 

The study of New Testament comprising in GondaI' is divided between schools of though t with 

distinctive style of their own. They are cal led lay bel " the upper I-louse" and lach bel the "Iower 

house". The young scholar has the freedom of choice as to wh ich school to jo in . he may join 

both, but not at the same time. 

The procedure here differs from what we have seen in the schools of 'line and :ema. The st udent 

has to learn each sentence of the commentary by heart. The following is a typical cxamp le of a 

melsehaf bel lesson 

Students come to the teacher in a group of three or four. all studying the same text. One of the 

groups reads a sentence or a phrase. The teacher first trans lates Ihe sentence into Amharic and 

then comments on it. The students li sten attenti vely and try to remember the comment wo rd for 

word . When this group leaves the teacher, another group or ind ividual comes to read to the 

teacher and hears his commentary. After leaving the teacher each group moves apart andlries to 

comment on the text just as the teacher did, as much as possible wo rd for word. [f one misses a 

word or an idea, another member of the group reca lls it and supplements. After some lime the 

group goes again to the teacher and reads the same text and aga in comments on it. This way the 

group can compare its progress to know how far it had grasped the i nterprelat ion of the previous 

time;6 

The student of the wholly scriptures has an easier time on the who le as far as mater ials needs 

are concerned. Food easier to get, partly the suppl y and demand sit ua lion is more favorab le on 

account of the small student population in the school o f books. Howcve r, the young scholar is 

already qualified in many disciplines and can therefore go in to church se rvice as a side line and 

thus earn enough cash or grain to take care of hi s food and closing. He can also engage in the 

customary handicrafts like making mats and paraso ls for se ll as the local market. 

56Haile-Gebrel Dallye. Non Govel'l1/11el1t school il1 Ethiopia. Addis Ababa Addis Ababa Universi ty 
International Ethiopian Studies, 1970, pp.1 I. 
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One thing stands out in the life of the school of books: the mutual sympath y and assistance 

obtain between Master and di sc iple . The student shares hi s teache rs sorrow as \\'ell as 

happiness, nurses him in s ickness serves him loyally and devotedl). and generall y looks after 

his interests. The relationship is one of the father and soon the spiritual plane. This accounts for 

the fact that many young scholar decides to consecrate hi s time to the se rvice of a grea t master 

long after finishing hi s stud ies with him57 

Ways of life of students 

Leaving home 

The student who is lucky enough to have traditional school of higher education (of zel770, qine, 

aquaquam , and melshaj) near his vi llage or home to wn can follo w hi s studies in comparative 

comfort living with his own famil y, surrounded by fri ends and re lati ves. Gut other are not so 

blessed, and have to leave home, fri end and relati ve and travc l to dista nt ccnter 0[" learni ng. 

A student of the nebab Bel or kedasse Bel, who wou ld like to join the highc r school s, usua lly 

leaves his parents and joins the wandering students who trave l from pari sh to parish ancl fro l11 

monastery to monastery in different provinces like Shoa, Gojjam, Gonda r, Tigray and Wello for 

different studies. Traditionally a boy can receive onl y the neba/J Bel inst ructio n wh ile he is at 

home. The main reason for wandering in search of schoo ls and teachers is that in rura l areas any 

higher education is not possible for a yo uth who remains with hi s parents. except in a few cases 

of Deblera fami lies . The heavy demands of culti vation and cattle tending fo rce the parents to 

demand the services of their children. Besides thi s, the student is attracted by the adve nturous 

and romantic life of a begging and wondering student. about whom much is spoken and 

fabulous stories are told. Wandering students usua ll y come from farmin g and c leri ca l families­

very few are from the higher classes58 

The second reason is related to the fact that the life of comfort affo rded by one ' s home town, 

family and friend must be impediment to the single mind pursui t of lea rning. 'fh e thi rd reason is 

"holy zea lousness"- the spirit of em ulati on and hea lthy competiti on wh ich posses a chall enge to 

"H istory of Ethiopian Orthodox Chu rch frol11 Christl11as 10 2000 E.C, (2000) 
58Hile-Gebrel Melak. Symposium 011 Theflllure a/religiolls studies in Elhiopio awl Erilrea. volume V. Add is 

Ababa: Addis ababa Ubiversity, Addis Ababa, t994 , pp.34. 
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the younger generation to go some places. see new races and come hO lll e hi ghly tra ined and 

qualified like some one or other of the older generation59 

The traveling students agree from the outset on name change. They adopt new name by way of 

camouflage so that their parents or relatives my not di scover the ir whereabo uts and force them 

to return. 

The famous master may have hi s residence in the lowland or high land. In such a case. the 

student will have to put up with the inconveniencies. brave all the inhe rent dangers. and join the 

school run by such a famous master. 

The luckiest course for the travelers is to find themse lves "guest of God" at a school and spend 

the night there. The rule of hospita lity obta ining in such a schoo l are the ones nearest to the 

practices enj oined by the wholly Gospel. The hospitable students consider themselves most 

fortunate in having the privilege of sheltering the "guest o f God" in their little huts for the night. 

The guests are made to feel at home in every way and so partake or the food in an atmosphere 

of friendly solicitude. The next day they present themselves be fore the master and most 

respectfully bow to him. As a mater of formalit y. he inquires after the purpose o f their visit and, 

having been informed of their wish to learn under hi s guidance. he gives them fo rmal 

permission to join his school. 

Begging expedition 

Students and young scho lars are assigned to part icul ar vill ages in the surrou nd ing countrys ide 

to which to go begging for food . The larger villages are allotted to seVl.!n or eight stude nts while 

the smaller ones may accommodate fi ve or onl y three. If' the maste r himse l f happens to be 

without means of subsistence, or a hermit, then the nearest vil lage is allotted to him before a ll 

others. It is the most junior student who looks after the master' s need by begg ing food, fetching 

water, washing clothes for him. In some cases the student s as a body takc ovcr these dut ies and 

serve the master as a group60 

" Enbakoll1 Kalewold. Traditional Ethiopian Church School. New York: Co lumbia Univers ity pre 55. 197'1. pp.29. 
60 Ibid 
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Villages are allotted to students by cast ing lots. Every stude nt IllLl st acco rd ingly kec p withi n the 

boundaries of his allotted vill age and refi'ai n from st rayi ng into the domain or others. Th is ru le 

is insisted upon in order to minimize the fights and the bicke ri ng endemic to the begging 

expeditions. On the occasion of the great fest ivals, however exceptions are made to that 

stringent requirement so that students may stray fi'eel y in whatever direc ti on they like and beg at 

which ever vi llage they prefer. 

The begging expeditions take place in the late aftern oon. Since students lead a comm unal li fe 

in groups, lodging in little huts begging for food is not necessa ri ly a dail y chore for each 

student. They may take turns at begging prov isions. The mos t common begging formulas is 

should as follows "For the sake of the name of Mary, for the sake of God the Generous. please 

remember (to give me) my dail y bread a" literal rendering of course. However Illay da ys in the 

Ethiopian month have a special religious significance St. Michal" s I)ay. St Geo rge' s Day etc. 

On such days the begging formula changes accordingly. though the mention of the Holy Vi rgin 

must always cone first: " for the sake of the Mother of God, for the sake of sl. George the 

matye" or "St. Michael the arch ge l" and so on61
. 

A clever student may come up with an original begging lormula of hi s own, or su ing a Geez 

couplet by way of a welcome variation and so earn good quality bread garnis hed with tasty 

sauce and a pint of lalla62 to go with it. He may even be inv ited into the ho use and feasted there. 

Such a treatment is usually to be expected on the second or third day fo llowi ng an ending 

christening, or a similar feast. The mend icant studen t may eat and drin k his Jill on the sport, but 

does not forget to fill hi s begging pouch as well. He there fore moves to the next house and 

starts all over again. He is sometimes asked to decade if it is food. grains. or bread he is begging 

for and he indicates hi s choice according to hi s needs of the moment. Back at the li tt le hut the 

mendicant student is welcomed with great courtesy by his comrades to whom he hands over hi s 

takings. Yet not every student is a successful beggar. Some students can hard ly manage to full 

their begging pouches however far and wide they migh t ram. But the hearty we lcome of the 

comrades is always there because man does not li ve by break alone. I r there happens to be a 

61Abab Habtemariam (Like Siltanat). Ancienl Educat ion In E{Mopio. Addis Ababa: Tinsa 'e Zegubac printing 
Enterr.rise 1987, pp.34. 

6 Trad it ional alcohol ic dr ink of Ethiopia, prepared in 1-10111e 
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blind student or one afflicted with weakness of the limbs in the group s li ch a one is made to 

remain in the hut and do the evening prayers on behal f o f the gro up whi le his comrades go off 

on their begging sound. The group eats supper together. 

Holidays and Absences 

There are no classes on days when special service is he ld at the loca l church. on Sundays and on 

the occasion of the great annual festival s like Chri stmas. Easter. Epi ph~l n y. the Transfigura tion , 

and also the days of the various saints like Abuna Tekla !-Iamanol . and martyrs like St George. 

Saturdays and Sundays are of course rest days. However, it is on such ce lebrated occasions that 

the indication of all educations is to be seen in actua l practi ce . Student s. there fore, spend long 

hours in church li stening to the profess iona l recitals, observing the grace l'ul da nce o f the priests 

and sometimes modestly taking part in the recitals. Thi s is as it should be. because the student 

must frequent church recitals and performances just as the noble ma n freq uents the courts, the 

soldier the battlefield, and the farmer the harvesting field63 

During Christmas week, students with the master' s consent. penetra te fa rthcr into the 

countryside and may absent themse lves from school fo r as long as a rrothing or even three 

weeks . Th is they do in order to accumulate pro visions lo r begg ing fo r bread and grai ns. They 

carry larger pouches on such expeditions. They dry the enjera "Ethiopi an bread" break it into 

coarse powder with a pestle and carry it back to school. In th is way they tide over the rainy 

season when the job of begging is rendered too diffi cult by heavy rains, mud and swo ll en ri vers. 

Students may beg for raw cotton in the lowlands; they cut grass in the highlands and they earn 

by these and similar activities they buy cloth. Some may even come to possess the smal ler 

vo lumes of knowledge in this mannerM 

Interruption of Studies 

The student may interrupt his studies for vario us reasons. He lll ay no t cnjoy continuoll s good 

health and there fore be unable to fol low hi s studies with ru ll vigor and ciel'o tion. Such a student 

6JAymro.W and Joachim. The Ethiopian Orthadox Chllreh. Addi s Ababa: Elhiopiall Ort hodox 
Miss ion, 1970, pp.50. 

64 Enbakom Ka lewold . Tradilional Ethiopian Chllrch School. New York: Co lllill bia Uni versity press. t974, 
pp.40. 
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will ask fo r temporary leave from the master and spend moths. sometimes yea rs. visit ing 

various springs of holy water at the cost of great hardship. Despairing o j" the ho ly waters he Illay 

proceed to the medicine men and the astro logers. All thi s eosts tillle and moncy. 

The second reason is that the student may note be endowed by nature \\'ith the right aptitude for 

learning and may consequently spend years at school without making the slightest progress. 

There are cases of students who spend a disproportionate amount of time even at the lowest 

elementary levels. These usually take the abisho and else/Ctrs. local medi cinal plants. in the 

hope of improving their learning and think ing facu lty. but to no avail. alas. They therefore quit 

studies altogether. 

The third reason has to do with the student taking Solomon' s say ing "all is vanity" too J11l1ch to 

heart and thus abandoning worldly life in order to devote himselrto spi ritual pursuits. This may 

lead him to interrupting his studies fo r good. 

The fourth reason is that the student may be overtaken by the desire to be l11a rriecl. se ttle down, 

and raise a family. He goes back to his home village or to wn for the purpose. Usuall y. it is the 

son of wealthy parents who sllccllmbs to such temptation65 

65 Enbakolll Kalewold . Traditional Ethiopian Churcll Scllool. Ne\l Vorl: Columbia Un ilcr, ity press. 19 7~. I'p.3 9. 
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Introduction 

CHAPTER III 
METHODOLOGY 

Based on the research goal, thi s research has adopted an applied resea rch where it is des igned to 

identify specific problems of traditional schools of the Ethiopian O rthodox church. And based 

on a specific objective the research assesses the factors affecting the stalus of the traditional 

schools of Ethiopian Orthodox Church, espec ia lly to find why Ihe studenl s and the scho lars are 

decreasing at alarming rate. 

Both primary and secondary data have been collected to conduct the resea rch. In the primary 

data collection, some questionnaires have been prepared and di stributed to some respondents 

whereas in the co llection of Ii terature has been referred to. 

The approach of the research has tri ed to appl y both qual itati l'e and quan titati ve mcthods. To 

achieve its obj ecti ves it predominantl y used wel l planned qua litati ve mct hod supported by 

quantitative method to fill the gap in the qua lita ti ve one. 

Sampling 

Population: the number of the entire population (Number of the tradi li onal schoo ls) in Ihe area 

of thi s research is assumed to be over 2000. However, this study has selec ted seven schools 

and their members as samples to represent the who le popu lati on. Due to time constra int, 

physical distance and research management, I have se lected the sample ropulatio n using non 

probability sampli ng methods and quota sampling for Ti gray, Gojjmn, Gonciar, Wollo and 

Shewa regions. Totall y 127 respondents have been se lec ted to he approached interv iew, 

questiorU1aires, and di scussion. 

Sampling Methods: 

Purposive: in which 127 respondents among students. church schol ars. and higher officia ls of 

the church were se lected to respond to questionnai res and inte rview. 
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,/ Personal , official and vi rtual documents ha ve been rele rred and <I na ll'zed thoroughl y fo r 

a better understanding the trad itional schools 01' Ethiopian Orthodox Ch lll"ch. 

Instruments 

The Instruments utilized in this reseal'ch are : 

Questionnaire: 30 respondents (20 respondents li'om li ve sample schools. lour fro m each. and 

10 respondents fro m two sample schoo l (five from each)) were randoml y se lected and have 

been given questionnaires. Those who could not write and read were replaced by those who 

could write and read. They were given gui dance how to fill the questio nnaire. 

Interview. 90 scholars have been interviewed speciall y ( all scholars in a ll sample schools), 

about the number of teachers and students. factors fo r decrease in number of the scholars and 

students, duration of the education in the fi eld of special ization and so on. 

7 Church and monastery admin istrators have been interviewed regarding the e ffects of the 

shortage of scholars on the Church and on the society. 

Observation. Participant observati on in which "observer as partic ipant" method has been 

applied. I have attended in all the 7 schools se lected as samples and obse rved how all traditional 

schools provide traditional education. I have studied the number of students, observed the 

avai lability of teaching aids, and of their way of li fe . 

Document analysis. Persona l, offic ial and vi li ual documents ha ve been relerred and analyzed 

for a thorough understand ing of the tradi tio nal school s of the FthiopiHn Orthodox church. 

Data analysis method 

Qualitative data analysi s like ground theory and coding has been applied . 
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CHAPTER IV 

DATA COLLECTION AND ANALYSJS 

Introduction 

The Ethiopian Orthodox Church has made her music appropriate to the spirit of her se rvi ces 

adapting it to the nature of the rel igious at which it is used. to the s~ason or the ecclesiast ical 

year and to the so lemnity of the feast, maki ng it grand and cx ultnnt on il:st ivals 01" joy. and 

mournfu l in seasons of penance and in services for the dead are Icund in the zemo (tone) of 

church music. 

With the expansion of the Kingdom and Chri stian ity to the sou th and sou thwest, churches and 

monasteries were found ed, which became for centuries important centers of' lea rning. 

The current status of these schools is extremely hazardous. The num ber 01" students coming to 

these schools is decreasing in an alarming rate, the greatest teachers are passing away and the 

would be successor youth is attracted by modern life. During the derg reg ime war, parti cu larly 

after the 1974 political change from a monarchical system to a 'communist' anti - religion 

system the religious education and cultural acti viti es declined. From that time to the present, the 

church schools have undergone different changes. One o r' the main reasons for thi s change is 

that the graduates of the church schools have lost their trad itional elite stat us in the socia l order, 

which today particularly in the modern sector, is being occupied by those who ha ve a modern 

western type of education. W ide spread of modern education and a modern school system also 

has attributed for the declining of thi s institution. 

This chapter reflects different numerical data and in fo rmation regarding the status of trad it ional 

schools in Ethiopian Orthodox Church. Assessment of the number of the students and scho lars 

before 25 years and the current number of student s and scho lars. the c lTects of shortage of 

scholars and students, endangered traditional school 's heritages . the ratio between teac hing aids 

students, reason for students to quit the educati on. notations 01' Yared's Song. potential 

contribution of this spiritual heri tages for Ethiopian tourism development. and possible means 

of popularization of traditional schools of Ethiopian Orthodox Church are discussed under th is 

chapter. 
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Number of students a nd teachers 

Here, numerical comparison is made between the c urrent trad iti onal sc hoo l student s and 

traditional school students before 25 yea rs. The current nu mbe r oj' scholars is al so compared 

with the number of scholars before 25 years. The resul t revea led tha t the students and the 

scholars in the trad iti onal schoo ls are decreas ing in a larmi ng rate . 

a. N umber of students 

The fo llowing table sho ws the number of trad it iona l school student s be fo re 25 years at seven 

different traditional schools. 

Table 1 Estimate Number of Traditiona l School Students before 25 

- ... 

Specialization Nebab Qine Kedasse Zema Aql.lqllarn De .. {!, lIo Lemare- Metshaf 
}\1e l l'Cls il 

Aksum 100 80 80 50 70 40 40 20 
Weldeya 70 80 60 50 50 -- ~O :>0 10 . 

Bahr Dar 120 150 50 40 60 20 30 50 
Gondar ISO 120 60 80 100 40 30 30 

---.~- -.--~. 

Oebre 100 100 60 80 120 40 50 50 
Libanoss --
Menagesha 80 70 50 30 60 20 20 20 
Addis Alem ISO 60 30 40 120 20 30 20 

Total 

480 
370 
520 
610 
600 

350 
470 

Total 770 660 390 370 580 21 0 220 200 3400 
Average 110 94 55 52 82 30 3/ 28 - -

So urce: The in/armation is obtainedfi'oll7 different aged-scholors o(imditiol1!11 schools 

The table reveals the nu mber of students in each spec ialiLil tion be l() I"C 25 years at seven 

different tradi tional schools. According to the oral in formation obtained . there were aro und 100 

nebab (reading) students, 80 'l ine students, 80 kedasse students, 50 zema students, 70 alJl/quam 

students, 40 degua students, 40 zemClrei lI1elVClsit studen ts and 20 I1tetshat"studellls with the total 

number of 480 students in Aksum traditional school or SI. Marv Chu rch. There we re also 

around 370 students in Weldeya, 520 students in Bahr Dar. 61 () studen ts In Gonda r. 600 

students in Debre-Libanos, 350 students in Menagesha. and 470 students In Addis Alem 

trad itional schools learn ing in different spec iali zation as spec ified on the table. Totally, there 

were around 3400 students learni ng at the seven trad itional schoo ls. 
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On average, there were 11 0 nebab students, 94 qine students. 55 kedasse students . 52 ~ema 

students, 82 aquaquam students, 30 degua students. 31 zemarei Il?ell 'a.vil students and 28 

melshaf students with a total number of 482 students at each traditional school. 

When we compare the different specialization, there were more nehah students (110) than any 

other speciali zation. The second large number of students \\ cre I'ounci at (jine bet (94) I'ollowed 

by aquaqua (82), Kedasse (55), zema (52), zemarei mell'asil (31). de,~lIa( 3 0 ) and melsha/(28). 

The number of nebab Students was more because it is the basic church education where all 

beginners would attained. Unlike today, there was no stucient go in g to the next level of 

trad itional school without fini shing the basic one. The number of melsilolstuden ts was the least 

because it involved deep and detailed study of books. 

The fo llowing table shows the current number of traditi onal school students in seven di fferent 

traditional schools. 

Table 2 Number of Traditional School Students before 25 

Specialization Nebab Qine Kedasse Zema Aqllquul11 
- c-- --... ·T- --:--- - - "-
Degll({ /.emu!'C! - Melshul Total 

Mel1'C1si l -+-_. . 

14 -- -
Aksum 22 17 24 13 10 6 7 113 - --::-- - 1--.--

Weldeya I I 40 20 6 2 0 0 0 79 
12 -- --

Bahr Dar 26 86 23 14 37 12 5 215 --------
Gondar 21 80 26 39 43 28 15 14 266 -- ---- .. 

Oebre 37 60 33 45 55 21 21 32 304 
Libanoss 
Menagesha 13 7 10 0 0 0 0 0 30 .. 

Addis Alem 18 33 17 12 24 0 g 6 118 
Total 148 323 153 129 171 75 62 64 1125 - . 
Average 21 46 21 18 2-1 10 8 9 157 

--- . 

Source: The information is obtained from my personal obsen'nrion ol'the traditional schoo ls 

The table reveals the current number of students in each speci,llization at seven diffe rent 

traditional schools. According to my personal observat io n. there are around 22 students in the 

nebab Bet, 17students in qine Bel, 24students in kedasse Bel. 13students in ~emo Bel . I 0 students 

in aququam Bel , 14students in degua Bel. 6 students in ~em(fre lI1elrasil I!el and 7studcn ts in 
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the melshaJ Bel wi th a total number of 11 3 studen ts in Aksul1l trad itional school of St. Mary 

Church. There are also around 79 students in Weldeya. 2 15 st udents in Bahr Dar. 266 students 

in GondaI', 304 students in Debre-Libanos. 30 students in Menagesll8. and I 18 students in Addis 

Alem traditional schools learning in different special izmi on as speci tied on the table. Tota ll y, 

there are around 1125 students available at the seven tradi tional schools. 

On average, there are 21 nebab students, 46 qine students. 2 1 kedosse students. 18 zema 

students, 24 aquaquam students, 10 degua students. 8 ~el1/{/rei mell·{/.\'il students and 9 lIIelsha[ 

students with a total number of 157 students at each trad it iona l school. 

Among all specia li zation, more qi ne students ('+6) is available than an) other level of siudy. 

The second large number of students are learn ing at Ol/IIIJIIOI1l bel (2'+) 10 be lollowed b) lIebab 

(21) , kedasse (21), zel11a(l 8) , degua (10), melshoj(9) and zemore IIIc lI o.\'il (8). 

Nowadays, students are learning at one of specialization school be l'o re learning the bas ic level 

of traditional school. Especially in qine bel. I have observed number students and few scholars 

that do not write and read properly. 

The following table shows the numerical decline of tradi tional schoo l students in percent in the 

last 25 years. 

Table 3 Numerical decline of traditional school students in Percell t 

School of Specialization Number of students 
25 years ago 
(A v"rn"" 1 

Nebab 110 
Qine 94 

kedasse 55 
Zema 52 
Aququal11 82 
Def!.ua 30 
Zmarie Mewasil 31 

MetshaJ 28 

Total 482 

Source: Table one and Table two of this thesis 
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21 -
46 

----~--

21 
18 .-. 
24 
10 
8 

9 
- -

157 

orT 

E~ _.I 
==1-

j --1 

-~ 

Decrease in % 

8 1% 
51% 

--
61% 
65% 
71% 
64% 
72% 

68% 
--

67'10 
--.------~ 



The number of nebab students declined by 81 %. The number of qine students decl ined by 51 % 

while the number of kedasse students decli ned by 61 % . The number o r ~(,II/U student s turned 

down by 65% and number of aquaquam students dcclillt'd by 71 %. NUl11be r of cieglla students 

decreased by 64%, the number of zemare mell 'usi/ studcnts dec lincd bl 7'2" 0 <l nd the number of 

melshajstudents decreased by 69%. This happened despi tc the sign il ic8 nt popu lation grOll-t h in 

the country. Generally, on average, the total number of trad itional school students shows decline 

by 66.9% comparing to the number of tradi ti onal studen ts be fore 25 I cars. 

As it is observed from the table, nebab studcnts (8 1 %) decreased 111 0re than <lny other type of 

students. Next to nebab students, zemarei l71ewasil students (72%) decreased 1110re than any 

other type of students fo llowed by aquqaum students (7 1 %). me/sho! students (68%). zema 

students (65%), degua students (64%), kedasse students (6 1 %) and qine students (5 1 %) 

The overall decline in the number of students in the church school may be mtributed lor the 

spread of modern schoo l and shift of interest of the parent s and their children. Rel cntless effo rts 

are being now made to provide modern educa ti on in tandel11 \\'ith traditi onal ones. 
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b. Number of scholars 

The fo llowing table shows number of traditional school leachers bel(lre ~ 5 years at the seven 

different schools 

Table 4 Number of Traditional School teachers before 25 yea rs 

Specialization Nebab Qine Kedasse Aququoll1 Degllil ! 1.emilre- -I i\lelshaf Tota l 

_ -----J .\I£ lIysil 1------
I . 

Aksum 5 5 4 5 5 
--1- ---\----29--

7 _I -l 
Weldeya 4 " 2 2 2 15 0 I I 
Balu- Dar 6 5 5 5 5 " 

, 32 J 0 

Gondar 4 4 4 5 5 4 
, 29 J 

Debre 5 4 2 4 
, 

4 5 27 J 

Libanoss --
Menagesha 4 4 I I I I I 13 -
Addis Alem .. 4 3 2 2 2 I 2 16 
Total 31 28 20 24 23 16 19 161 
Average 4 4 3 3 3 2 

, 
.l )' _0 

Source: The informat ion is obtained from diffe rent senior scholars of Iradi li onal school s 

According to the info rmation obtained , there were around lour neiJah sc hool Icac hers. live qine 

scholars, foW" kedasse scholars, fi ve aququam scholars_ five r/e.~ lIa sc holars_ two ~emarei 

mewasil scholars and four me/shaf scholars wilh a total num ber 01' ~9 scholars in Aksum 

traditional school of St. Mary Church. There were al so around IS scholars in Welclcya, 32 

scholars in Bah.r Dar, 29 scholars in Gondar. 27 scholars in Dcbre Liba nos. 13 scholars in 

Menagesha, and 16 scholars in Addis Alem Iraditiona l school s wilh diffe renl spec ial iza li on as 

specified on the table. Totally, there were about 161 scholars available at Ihe seven tradilional 

schools. 

On average, there were four nebab scholars, four qine scholars, three ker/asse scholars. Three 

aquaquam scholars, three degua scholars, two zemilrei .\je l1'{{'l"il scholars and three l1le/shaf 

scholars with a total number 01'23 scholars (on average) at each Iradil ional sc hoo l ,,·ith diffe ren t 

speciali zat ion. 
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The following table shows current number of traditional school scho lars at seven di ITerent 
places of Ethiopia 

Table 5 Current Number of Traditional School Scholars 

~ - --,---- _. 
Specialization Nebab Qine Kedasse Aquql.ll.lll1 Degllo le/)/ore- I .I/elshaf Total 

iv/e 11 'l.Is il I 
Aksum I 3 " 

, , 
2 " 18 J J J J -

Weldeya 1 I I I I I I 7 ---
Barn' Dar 2 3 3 2 2 2 2 16 
Gondar " " 4 " 

, 
2 

, 
21 J J J J J -

Debre 3 3 2 2 2 ~ " 17 -' 
Libanoss 
Menagesha I I I 0 0 0 0 3 
Addis Alem 2 I I I I I I 8 
Total 13 15 15 12 12 10 13 90 
Avera>(e 2 2 2 2 2 / '} 13 -- -_. - - -- --.---

Source: the information is obtained from my personal observa ti on or traditional school 

The table reveals current number of scholars of each spec iali zation al seven different areas . 

According to the above table informat ion. there are one scholar in ne/Jah Bel. three scho lars in 

qine Bet, three scholars in kedasse Bel, three scho lars in aqllQIlOi17 Bel. three scholars in degua 

Bel, two scholars in zemarei mewasil Bet and three scholars in melshaf Bel with a tota l number 

of 18 scholars in Aksum traditional school of St Mary Church. There are also arou nd seven 

scholars in Weldeya, 16 scholars in Bahr Dar. 21 scholars in GondaI'. 17 scholars in Debre 

Libanos, three scholars in Menagesha, and eight scholars in Addi s AIc I1l traditional schools with 

different specialization as specified on the tab le, Tota ll y there are mound abo llt 90 traciitional 

school teachers ava ilable at the seven traditional schools. 

On average, there are two nebab scholars. two qine sc holars. 1" 0 ket/asse scholars. Iwo 

aquaquam scholars, two degua scholars, one Zell1il "rei Mell'(lsil scholars und two /II elsha/ 

scholars with the total number of 13 scholars at each traditional school. 
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The fo llowing table shows the numerical dec line or trad itiona l schoo l teachers in perccnt in the 

last 25 years. 

Table 6: The numerical decline of traditional school teachers in percent 

... 

scholars I Decrease Specialization Number of scholars 25 years I Current nllm bcI oi' 
ago (Ave rage ) I in % 

(Average) ~ ~_ __ _ 
-

Nebab 4 2 50% 
---- ._-

Qine 4 2 50% 
.--. ----_. 

Kdasie 1 2 330/0 J 
-. 

Aququam 3 2 33% 

Degua 3 2 330/0 
- ----- --- --- . 

Zmarie Mewasil 2 I 50% 

MetshaJ 3 2 33% 

Tota l 23 13 -13% 
.-

Source: Table four and Table five of thi s thesis 

The table indicates that, comparing to the number 0 [' traditi onal schoo l students before 25 years 

ago (on average), the number of nebab scholars declined by 50%. Num ber of qine scholars 

decl ined by 50% while number of kedasse scholars declined by 33%. Number of aqllu'IlIam 

scholars declined by 33%. N umber of degua scholars dec reased by 33%. number of zemare 

mewasil students declined by 50% and number of mefshllj'stlldcnts decreased by 33%. 

Generally, on average, the total nu mber of traditi onal school teachers shows decline by 43% 

comparing to the num ber of trad itio nal school teachers be fore 25 yea rs. 
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Reasons for the significant decrease of traditio na l school 

The focus group discuss ion and interview done with traditional sc hool , tudcnts, scholars and 

higher officials of the Orthodox Church reveal that there are severa l reasons why trad itional 

school students and scholars are decreasing in such ala rming rate. Five major reasons were 

identified including lack of basic needs, high unempl oyment rate (up on graduati on). dura tion of 

the education, aspiration of better job opportuni ty. and hea lth pmblcm. Let us see the detail 

problems one by one. 

a. Lack of basic needs. 

Church education needs maximum poss ible attention. It is almost imposs ib le to fini sh any type 

of specialization in a limited time withou t giving maxi mum att ention and "ithout being patient 

about time. This is because, a student is not allowed to pass to the upper school un less he is 

qualified in all school of education nllently word by word that predates when he is exam ined by 

his teacher. Moreover, when a student becomes a clergyman and serves the church, he is 

expected to memorize certain prayers without looking at the books. 

If a student's attention is diverted to what he eats, dresses and where to sleep. how coul d he gi ve 

maximum attention for his education? Like in the previous time, he needs some body or the 

community to attend all his basic needs. But this is becoming impossible almost in all regions of 

the country due to social, economical and poli tical changes th rough ti me. The perception of the 

society towards traditional students who beg for their basic needs has long turned down. So, 

traditional students aspire to have some kind of blue collar job. Where do they get this job? 

How much are they paid? How many days should they work to CO\'er a year ro r the ir basic 

needs? All these are other challenges for tradi tional school students beca use. they do not get job 

easily. Even if they get they are paid much less whi ch may not cover their dai ly expenditure. 

qine students are amplifying their fr ustration by composing pocm parti cul arly those who feel 

hungry. 
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/. '/11'1, 'I';' 01(.f.1(,~ fI'/1i '/.11. ll":~: ' / : 

'W' n,",C;',),\, ~,C;"/; 011,1] ,/:66 

It is literally to mean that when 1 fee l thorough starving. please come on Ill y father and my 

mother 

Those who do not have cloth say: 

.ef1I'1", 1'1', nerH:,n l,eg:,} fILll 'i' mY. ;! 
~l'}nl'l UO'}(Il'I tH, /l'/'i' n,'/'u,, :,'g,{l', {l ,") 6'1 

This literally means, "Christians are saying us "you are given generos ity. but our temple body 

has been left without cloth" 

Thos whose huts destroyed and do not able to build again said: 

(h"'l.ef', 1'1,:" (hUD~ :"'/, 1'1,:" IIl, .. e:"(huo ,e (h"'I,'" 

nf11' 'l"/, V, eM lit,'" n",,-;,,'/, V, '}(H, 68 

Literally means "Those appraisers has evaluated scho lar of qin~ \\'ho e:lI1' t be apprised. 

Because, they saw structural destruction in hi s poem or qinc . II is 10 say tha t our home in which 

we arc learn ing gine has been destructed." 

b, High unemployment rate 

The other reason for traditional school students to stop their educa ti on is unemployment and 

poverty. Students who are learning currently are saying that Ihey are walching Iheir seni ors who 

finished traditional education properl y wandering here and Ihere withoul any job. Unlike the 

previous time it is very hard to get job in the church with faire payment. There is ve ry sl11a ll 

number of vacancy in countrys ide churches. Even if they try to ge t job the competi ti on is very 

high and the church pays not more than 200 ETB whi ch doesn' t cove r monthl y expenditu re. 

One of 'line scholar has expressed hi s frustration bv the f'o ll olli ng p()em. 

66Ethiopian Orthodox Church. Ethiopian Or/hodox Chllrch Hiswn ' ji-all/ Chris/Illas /() JOOO. F.. C. Addis 
Ababa:Ethiopian Orthodox Church , 2000 E.C, pp.33. 

· ' Info nnant : Zenatsidk Tekste interviewed on 15/2/20 I I 
" Informant: Bezab ih Alem u interviewed on 4/3/20 11 
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Oiln ,~_'nL ,IIC"Hil l<?" '} n-L m,<,\ '/,; 

"/'9''', "l'nL9n '}1- I"m-o('\ mM"'H- g:n/'} 

,tuD 7.t1, ,'- Wro, ;,' ,n mooflt'\o,{:','" ('l oan "'lImo, 

7,il{7D 7,"lllo', m<,\',. ()· ',.,{:',",(,\,\: (,Y''', (,L·no, IDt'I', (,Cofl'} 

f,ilh (1£7" .e',·ne n "~£ro, 

fJV;:f' 'P. lieOf' v'nil '" fJMn nM~o,69 

It is to mean that the salary given to teachers is nol enough to support their life, 

c. Duration of the education 

Traditional church educat ion needs very long tim c to m3Sler Ihe asp ired eci ucalion under highl y 

qualified teachers. A clergyman in the church needs 10 ha ve partial knowledge about the various 

specializations to give full service even though he does not specia li zcd in one o f them. So he 

spends number of years and he attends the school to master some of them. Without maste ring 

some of the specialized lessons he cannot be considercd as scholar and cannot get honorific 

church title like merigela, qeng-ge/a, gira-gela. ec l. 

For instance a merigela needs to know at least qine. zel11(f. Ulluaqllwn zel71C/rei l71ewasil. These 

are compulsory knowledge to the clergyman to be merigela. f3ut it does not mean that he has 

specialized on all of these fi elds of study. Some merigelas also kno\\' lIIelsha/a nd Kedusse in 

add ition to the above mentioned special ization. 

A specialized clergyman may specialize on one or more lie Ids or specia l iza tion . Th is mcans that 

he spends more additional years and be certi lied on one or more fields of cducation and he 

claim to be a scholar in that specific field. But more over 10 hi s spec ializat ion. he has to know 

other aspects of education, then on ly he is enti tl e 10 bc cle rgyman or dehlem. So how many 

years he needs to acqu ire all the des ired knowledgery 

69 Jnformant: Aklil Birhane interviewed on 25/2/20 II 
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The fo llowing table shows how many years are needed for each spec iali zation to master (be 

specialized) 

Ta ble 1 number of years to be spe llt to master 

Specialization Duration to Add itional years -r- --- ----:Io ta l 
know to master 
(in yea rs) (in years) J- _____ 

Nebab 2 - 2 
-------

Kdasie (including Se 'atat) 2 I 3 
--

Qine (with structure) 0 2 5 J 
--

Zema(wifh Tsome Degua) 2 - 2 

Aquaquam 4 
, 

7 J 

Degua 6 2 8 
._---- ---- ---

"Zemarei Mewasit " 2 I 3 
- - - - ----

Metshaf 
Bluy kidan (O/dTestament) 5 3 8 

Hadis kidcm (Ne w 3 3 6 

Testament 
0 7 J 

Metshafe Liqawnt 4 

Metshafe Menekosal 3 2 5 

Total 36 20 56 

Source: Ethiopian Orthodox Church_ Ethiopian Or/hoc/ox Chl/rch ! hl/(}f), F() 1I1 Christmas to 

2000_ fe, pp58 

The table shows that except nebab bet and zema be'- all speciali zed schoo l need additional years 

to be certified and scholar of one or more education _ kec/mse student needs_ at least tll"O years 

to learn kedasse (including se 'atat) and needs addilional one )car (a t least) to be certi fied at 

Oebre Abay (Center of excellence for kedassel_ So a studen l wishing 10 siudy kedasse l11 ust go 

to Oebre Abay and be certified there to be a scholar 01' ked(lsse, Ot herwise, he can not leach 
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kedasse, but can give service in the church. qine (i ncluding st ructure) needs at least three yca rs 

to compose the poet but needs to spend additional two years at Chcgod ie or Dimma to mastcr it 

and be a certified scholar of qine. Ilqllaqllolll student need:;. at kast. rour years to know 

aquaquam and he must spend additional three yea rs at Gondar (Be 'a ta ) to bc certii1ed. f)~glla 

student needs at least six years to know degua and must spend additional two years at l3ete 

Lihem or Aksum (newly emerging center of excellence of deglla) to be certified. Regardi ng 

metshafstudent, depend ing on the type of education that a student needs to know and master. he 

has to spend five to eight years at Debre Libanos or Gondar. 

Generally trad itional school students needs to spcnt at kast 15 to :20 years in the traditional 

school to specialize as a scholar in a fi eld of stud y and just to lea rn partially(not to be master) 

the other area of specia lization, and it is becoming I'c ry difficult for them to withstand all 

economic hardships. 

d. Aspiration for job opportunity 

Eventhough students perceive that they may get job in the Ethiopian Orthodox Church aner 

finishing their education; they thought that the amount of payment they got compared wirh other 

kind of job (other than church) is much worse. They arc saying that the payment of church 

doesn't support the current li ving conditi on. Even it mal' not rulrill properl y their basic . The 

maximum payment for priests and clergymen in Addis Ababa is 1200 ETB (one thousandtlVo 

hundred ETB)7o This payment is possible only when emp loyed by Addi s Ababa chu rches . In 

regional churches, the payment is very low, up to 10 Birr71. So, students think that they ca n 

support their lives if they look for other job opportunity that cou ld bring them more 1110nth ly 

salary. For instance, Tiumeli san was aquaqual71 student in GondaI'. Acco rding to him , he was 

felt happy when he was employed as guard and he didn ' t want to quit this opportun it y. So he 

stopped his aquaquam education and became a guard in Addi s Abeba ror which he is paid 450 

Birr. He is saying that he would not get such payment irhe could get job in the chu rch. 

7° lnformnat: Tesfatsiyon H/mariam interviewed on 23 /3/20 I ! 
" Informant: Merigeta Estifanoss interviewed on 24/3120 tt 
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e. Health problem 

There are also some students who qu it their educa ti on due to healt h prob lems. In some 

traditional schools like Oebre Abay, center of excellence i"or Kec!1/.\.\e. malaria prescnts a se ri ous 

health threat. So some students stop their education when they are llttnck ed b) mala ri a. Actually 

in almost all traditional school there is no hea lth sec urity. If epidcmic di seases like TB is 

prevalent in the church school , students are attacked eas il y. 

Negative effects of the shortage of teachers and students 

There are a number of negative consequences on churches. on the society. and on the country 

due to deficiency of scholars and students. 

a. Such endemic heritage is goin g to disappear here 

The outstanding church school teachers are old and pass ing <1"a), "hi le the young Ethiopians 

are more and more attracted by modern life. As modern ity is growing in Ethiop ia. what would 

be the future of teaching traditional educat ion0 Thi s is a big loss lo r the Ethiopian Orthodox 

Church in particular and for the country in general. It impl ies that the church as we ll as the 

country will lose high income that could be lo und by using these wealth as a potential fpr 

touri sm activity. 
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b. Number of churches arc closcd 

The following table shows as to how many churches are c losed in countrys ide near to certa in 

town due to shortage of traditional school teachers and students. 

Table 8: Number of churches closed in countryside near to a speci fi ed tow n 

--
Places NUll1ber or ch urches 

J 

---------
Around Aksum town 

, 
-' 

-
Around Gondar town 4 

Around Weldeya town () 

Around Oebre Libanos 
, 
-' 

Around Menagesha 6 

Around Addis Alem 2 

-_._. ----- ----
Around Bahr Dar -

~--.---- - ---

Source: the information is found from different in fo rm ants (scho lars and h igher officials of the 

Church in the specified towns.) 

The above table clearly shows that three churches aroun d !\ ksulll to wn. fo ur Churches around 

Gondar town, six Churches around Weldeya town. 3 Churches around Ocbre Libanos town, s ix 

Churches around Menagesha town , 2 Churches around Add is A lem town are a lread y closed. If 

research is done in detail to study how man y churches are closed du e to lack of clergymen, 

thousands of churches will be fo und closed th ro ughout the country. Sy mpos ium arran ged by 

Mahbere Kidusan reveals that more than 300 Churches are a lready c losed du e to lack of servant 

at Eastern part of Eth iopia. 
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c. Serv ices Interruption in some "hurl·he;,. 

Frequency of services given to a church depends on the num ber of students!deacons! and 

scholars available in that church or near that church. Those Churches with more number 0 1' 

deacon students secured better services more frequentl y than churches with less number o f 

deacon students. Depending on the number o r stude nt s <I lld scho lars incasc the)' ha ve enough. 

churches get day-to-day kedasse services or kidan. lII eZlIIlI1' and YII'edswa once in a week. 

mahler and Se 'atat at least once in a month . But if the number of tradi ti onal school 

students!deacons! and priests is less, the frequency of such services is obvious ly interrupted. 

The following table sho ws the interrupti on o f t'·cql.lenc), of sen 'ices on somc churches 

Table 9: service interruption in some churches 

Name of the church Previous service C urrent se rvice 
Ameru Medhanealem Five times in a month Once in a mo nth 
Tejjwha Mariam Five times in a month Once in a month 

Laygiorgiss Five times in a month Once ina month 
Tseft sef GiOl'gis Five ti mes in a month Once in a mo nth 

- - - - -- ---
Adrqa Abune aregawi Five times in a month Once in a mo nth ._--

Source: Local Administrative of the Churches 

The above table clearly shows service interruption or less frequency of few ch urches. T hose that 

got service at least fi ve times in a month in the past but curren tl y they are getting onl ), ones in a 

month now. Five times in a month mcans, there we re kedlls.I'e serv ice. li, 'c timcs in a month, 

and mohler service at least once in a mOl1th. There are al sl1 num ber 0 1' churchc's who quite givi ng 

meZln.er once in a weak, mahlet once in month . 
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d. Some types of prayers are quilted 

Some types of prayers are qu itted due to lack of church schools students and scholars. The 

following table shows the quitted types of prayers in some churches are alread y aba ndoned. 

Table 10: quitted prayers in some churches 

--
Name of the church Quitted types or pr~l",rs 
Selelkula Mikael Tsome Degl/o sel'l'ice'll/({hl\~ 
Menagesha Mariam Tsome Def',liO sen'ice, JI!O/)fll' 
Qechene Medhanealem KisIel. 111)'(11/1 , JIIiljlwl ' •.. -
YohalUles Weldenegodguad KisIel, 111)'0/1/. Micllw)' 
Debretewahido Mikael 

- -------
Jijslel, AI),(JJJI. iv!ilfl/o)' 

------ ------------ --- -

Source: scholars and clergymen of the churches. 

iqnll)'. Kstel Ariam 
4iqnol ' 

The above table shows us that too many prayers in some churches are qu itl'ed due to lack of 

traditional school students and scholars . Tn a large num ber or churches. tsome degua service 

which is given during hudadie (lent) Fasting is qui tted. In almost all churches in Addi s, kstel, 

ariam and miqnay services are qu itted 

e. Colorfulness of C hanting of St. Yared d CCI'cases 

In some churches the co lorfulness of Sl. yared's song in qinemohiel is dec reasing due to lack of 

traditional school students and scholars. For instance. l11(Jhlel serl'ice in Menagesha St. Mary 

Church is not as co lorful as in the previous times. It was sllch an mll<17ing. unique with its own 

melody when those qualified students were chanting it in qinel/whlet or Menagesha St. Mary 

Church. But the current condition of the qinemohlel of Mcnagesha St. Mary ch urch is no more 

attractive as in other places thi s is attributed to relati ve ly lesse r number o r traditional school 

students and scholars. It is found to be enough to attcnd one res ti vnl in Adi s Alem St. Mary 

church qinemahlel (0 real ize how (he se rvice in qinelllahl~I is colorl'lll when there arc a large 

number of clergymen. 

f. Interruption of Religious se rvices for th e soc iety 

Followers of the Eth iopian Orthodox Church usuall y acquire sen ice on different occasions of 

neighboring church. Among these. weddi ng. commemorato r), . and bapt isll1 are the most 
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common ones, Due to lack of clergymen and scholars either the lolloll'ers need to travel long 

distance to find the place where such se rvices are still available, or clergymen I'rom other places 

need to come to the church near to the socie ty who urgelllly desi re thc sen'ice, Especial ly 

during funera l time, Ethiopian Orthodox Church lo ll owers necd ch urch serVice, So in the 

countryside, it is becoming very hard to get st udents th at can dcli"er such se rvice as in the 

previous time, 

Endangered School's heritages of Ethiopian Orthodox Church. 

There are different traditi onal school heri tages wi thin Ethiopian Ol'thodox Church, and some of 

them are endangered, This is because some educations arc lell \\ ilh kll' scholars and no more 

students and some of them are with very few student s, The fc)llo\\ 'i ng traditional educations are 

endangered, 

a. A blls/wkr 

Abushakr is one of the educations in traditional schoo ls of thc Ethiopian Orthodox Church 

which deals with astronomical concept, about when major events in the world has happened and 

going to happen, about geography, ahout how the world is created and ot her de tails of the 

Ulllverse, 

Such endemic heritage is left without traditional school student s, Nowad<1Ys no student is 

learning Abushakr, the number of scholars which teaches .·Ihl/shukr is also "cr\' few. not more 

than one or two, It is sa id that there is one scholar in Tilnil /-Ioyk I\hl'O/7 Cehr 'el Monastry. but I 

was not able see him, [have been told also that there is one scholm in Oelanta. and I went there, 

but [ could not see him, 

b. Yeselekll la liidasie 

This is a kind of kedasse which is some how different from Debre Abay kedCt.\s which Church is 

famous for using it currently, Both the selelkula kedasse and Ocbre Abay Kedasse have same 

notation (sign of chanting), The main difference in yeselelkilio kedas,\e and Debre Abay kedasse 

is that the Oebre Abay one is chanted in long tune I\hilc the Selelkula onc is chanted in shorter 

form with same notation, yeselelkula kidasie had hadnu1l1ber of scholars and students 10 yea rs 
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ago. But nowadays there are only two scholars and (the one is very aged. more than 90) fi ve 

students in Wello region, specifi cally in the co untrys ide called S,,/elku(/ . rhcre is no book 

published for teaching this lesson . 

c. YeKdasie rrguamie 

Even though the book about this heritage is publi shed. nowadays. no student is learning this 

Meslaj Scholars are ava ilable for the teaching of yekdusie lilgu{f/J/e. 

d. Yelegu/el Degua. 

Yetegulet degua is one of the ancient types of chant book with its own melody. spirit and tune. 

There were number of scholars and students who chanted thi s deguo. and churches around 

shewa, specifically Tegulet were using it in a wide range. As a pa rt of it . there is yelegulel 

wereb, which has its own swaying and moving traditi on ", ith it s own peculiar beat or drum. 

But the degua , has only very few scholars. and has no even "inglc student. no chu rch is using it 

while the wereb has some scholars in Addis Alem St. Marry church and it is still in service 

there. 

e. Yeqome and Ye'acltabr. "Zema" 

yeqome and ye 'achbr Zema are an ancient type of chant books . There were number of schol ars 

and students who perform this chant, and churches around Gojjam and GondaI'. were using it in 

a wide range. They have their own swaying and dancing traditi ons with their own beat of the 

church Drum. 

But now, the educat ion is gi ven onl y in Begc l11i dr spceili cally Q OI11 C1 I;\siledes Church in 

GondaI', and Achabr Kidanemihiret Church near Mertu le Ma ri am in Gojjal11 . 

Eventhough the following lessons are offered in more than two or three places and though they 

have relatively more number of scholars and students. 1I11'.\·liho(e Iiklll l' l1I' , ·ho.1'manofe abew '. 

'meslihafe menekosal ' are also endangered herit ages. 
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Distribution of Teachin g Aids in T raditi onal schools 

Eventho ugh there should be d iffere nt technology used as teaching aids in traditional school; due 

to econol11Y constraints and lack of awareness, only the book s are cons idered as teaching aids 

The fo llowing table shows the rati o betwee n books and students at di tTe rent traditio nal schools 

Ta ble 11 : r atio between books and studen ts 

Specialization AkslIl11 We/deya Bahr Dar Gondor De/we --11 h'I-;;;I!,( , --1---
/11/ i ,Iddi, i i/wI Numher of 

l.ihu//us .1/ /!/JI i ll/ III/her sllldem 
0/ hl)()A.\ 

-- 1--- -
Nebab 15 9 18 2 1 14 6 13 96 148 

---
Qine 3 4 12 9 

, 
I J 

0 35 323 J 
---

Kdasie 3 2 I I 15 7 I 5 44 153 
---1---:----

Zema 2 I 2 4 5 0 
----

0 17 129 J 

0 
---

Aququam J I 2 4 8 () 
_. r;- --

') 20 17 1 
-. 

Degua 0 0 4 12 2 () J 
- ~-I--

21 75 

Zmarie 4 0 8 5 10 0 
--- ---'31 4 62 

Mewasit 

MetshC(( 2 0 2 0 0 0 J J 
-f------

') 12 64 

--- --- - -- -f--

Tota l 35 17 59 73 52 8 
books ---- f-- - -

Total 113 79 215 266 30-t 130 

32 I 276 

-- -. j-118 /125 
students 
Distribution 5:16 5 :23 5:18 5:18 5:29 5: 19 

----'-----

, --- ---t s: 18 

-. - -- -
Sources : Traditional school students and scho lars 

The above table shows that a ll ove r the traditional schooL on average. dist ribution of books in 

nebab bet is two books for three students, in qine bel one book 1'01' nine student s_ in kedasse bel 

two books for seven students, in zema bet two books for IS students_ in Alfllaqllam bet two 

books for 19 students, in degua bel two books for seven students_ in zCl17arci I11cwasit bel one 

book for two students, in metsha( bel one book for live stucicn!s. Generall y. in trad itional 

school, one book is serving fo ur students. 
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1:9 
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2 : 15 

2 : 19 

2:7 

1:2 

1:5 
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Flow of Traditional School Studen ts 

The fo llowing table shows that how many ne,,-entrant students are registered in a single year in 

traditional school of each specialization. and ho,,- man \' slUdents quit their education in the 

same year before finalizing the education they had begun_ 

Table 12: Flow of Traditional students 

Specialization Num ber of New 
students entrance 

Nebab 21 30 

Qine 46 25 

Kdasie 21 50 

Zema 18 20 

Aququam 24 20 

Degua 10 5 

Zmarie 8 10 
Mewasil 

Melshaf 9 5 

total 157 165 

Total 
number 

51 

71 

---
71 

----
38 

I Di seonti 

34 

27 

-~.- -
51 

l ue I Yearl y 
dec line 

4 

2 

h--. I 

I--- --. 
21 

- .-~ ---1---,2------1 
44 22 

.--- - ----_._-
IS 6 

- --_._--- _. ---
Ig <) 

.. - . --,:-- -_.-
14 6 

322 176 II 
--------_. 

Source: The information is obtained from di fferen t scholars ol'traditional school s 

The above table revea ls that the current ave rage number or students in nchah hel is 2 1. and on 

average, around 30 students are registe red per yea r as new applicants whi le on average, 34 

students quit their nebab education per year before they fi nal ize. Thi s ind ica tes that four nebab 

students are leaving the school every year per yea r. On average -16 'l ine students attend in each 

traditional school , and 25 new entrants are registered per year. but ':>.7 qine students qu ite their 

qine education before they graduate. This ind icates that 2 students al'e dec reased in qine bel. In 

the kedasse bel, the current average numbers of students are 21 . and on average, around 50 new 

entrants are registered while, on average. arou nci 51 stucients qui t their ed uca tion before fini shi ng 
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their education. T he current average number or students in ::C II IlI hel is I R. and on average. 

around 20 students are registered every year as new appli can ts while on a ve rage. 21 students 

quit their zema education per year be fo re they finalize their study . This indi cates that 1 student 

quits the education before fini shing it. On average 24 aQIO{I"O/17 student s attend in each 

traditional school, and 20 new entrants are regi stered in each year. but 21 "'I /{{/qllam student s 

quit their educati on befo re they grad uat e. Thi s indicates til :1l 2 st uden ts less remain in the 

aquaquam bell. The current average number oj" studcnt s in the ,le}!,lIl! hel is I n. and on average. 

around five students are registered yea rl y as new applicants wilile on ave rage. s ix students quit 

their degua education every year before they Ilnalized thei r lesson. Th is indicates that one 

degua student drops yearl y. In zemarei me wasil Bel. the curre nt ave rage number of student is 

eight, and on average, around ten new entrant s are registered while. on ave ra ge around nine 

students quit their education before finish ing their educati on. III f1felsllU(he l. the current average 

numbers of students are nine, and on average, about fi ve new en trants are regi stered whil e, on 

average around six students qui t their educati on before fin ishi ng. From thi s it can be concluded 

that within 15 years, if this trend continues, the tota l teaching find lea rning process of tradi tional 

school will di sappear. 

Reason for students to quit the education . 

Thirty paper of questionnaire were di stributed among tradit iollal studellts in order to know why 

their fri ends quit education. The fo llowing tab le indicatcs the reasons why trad itional st udents 

quit learning before they finali ze their lesson . 

Table 13: Reasons for studcnts to q uit education 

Reasons Respondents PCI'centage 

sickness 
, 

10% J 

Lack of assistance 
1-:-;:---

10 33.3% 

Seeking Modern education ) 16. 7% 

8~ ___ 
-

T 40% 

J 100% 

Seeking other j obs 

Total 

Source: different informants 
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According to the above table. 10% or the respondents (three stlldenls) , ai d that the ir fr iends quit 

church education due to health problems. 33.3% of the respondcllIs (tell students) said that their 

friends quit their education due to lack oi'assistance while 16 7'X,(li ve students) said their fri end 

quit the education due to modern education. and 40% (12 stuckn ts) said that their fr iend quit the 

education seeking other jobs. So, according to the respondents more students quit their 

education in search of other jobs. Lack of ass istants is anothcr reason lo r students to quit the ir 

traditional education, followed by modern education. and heal th problem. 

Time of Entrance and Date of Gmduation in trad itional school 

There is no specific time of entrance and graduation date in traditional sc hool. A scholar in any 

specialization of any region accepts trad itiona l studcnts CO ll1i llg at an )' time and a student who 

finishes his education successfull y can grad uate any time. }\cl uall y some trad itional schools 

have begun to practice some kind of graduation ceremony on some spcc ill c dates. For instance, 

Addis Alem traditional school prepares grad uat ion ceremony i,l January for those who fi nished 

their education, but there is no fi xed time dec ided whcn to lini sh the education. In case o f 

certification, there is minimum fi xed year(s) that a student is ~x pectcd 10 spend in that specific 

center of excellence whether he finished the educa tion 0 1' nol. Other than ce rti lication , the 

number of years a student spends to fini sh hi s educa ti on depends on his abil ity and effort. 

Scholars of any speciali zation know from experiences how 111any yea rs each spec ial ization takes 

on average. They also know in which month more students corne to their rcspective school. 

According to the information obtain, rnore students. except i1t:!Jo/J stucients, corne to the schools 

in January and February. Some scholars explain wh y 111 0rc stude nts CO l11 e to sc hoo l at thi s til11 e. 

According to their explanation, students cOl11e to school on these rnonths becausc more se rvices 

and prayers start to be given in these months, and one of the teaching stylcs of students is 

apprenticeship. So it is very convenient for students to attend the service and prayers so that 

they learn frol11 that. With regards to nehab student. they corne in June and .lul y. because most 

children are free from attending modern education and p3r,'n ts arc willing to send them to 

traditional school. 
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Notations of Yare d 's Song 

The notations of Yared are signs put on the pocm supcrsc ript to create cite and guide the 

musician how to chant the word or the pocm. According to Lis3ncworq Gehre Giyorgis. zema 

notes for degua were full y developed in the 16,11 centur) AD by the l)rdcr or Atse Gelawedos. 

The composers were assembled in the Church or Tcdbabe iVillria lll. lI 'hi ch lias Icd by Memhir 

Gera and Memh ir Raguel. The chants, prior to the compos ition oi·notations. 1carned and studied 

orally. In other words, the chants were sang and passed on withoLit visual guidance. Oral 

training used to take up to 70 years to master all the chan ts, such as def!:lIi1 (40 years), meera( 

(10 years), mewasi! (5 years), kedasse (10 years) . and ~elllare ( 15 yea rs). The chant appeared in 

the written form made it easier for priests to study and master the various chants within a short 

period of time. 

The ten Notations of Yared are categorized in to tll'O main divisions; non-a lphabeti c and 

alphabetic. These eight chant forms have non-alphabeti c signs. 

The ten chants are ass igned names that full y described the ran l"e . sca le and depth of Zema. 

DijCII":'" is a method of chanting where the voicc is suppressed down in the throat and 

inhal ing air. 

Hidel :...I.Jol is a chant by stretching one's voice: it is rescillbled to a major hi ghwJy or a 

continuous water flo w in a creek. , 
Qinal: Is the highlighted last letter ofa chant: it is chanted loud and upward in a dramatic 

manner and ends abruptl y. 

Yizel: . Is when letters or words are elllphas izedwith louder chant in f1nothe r wise regula r 

reading form of chant. 
Qurl. is a break from an ex tended chant that is achieved lw lI'ithholding bl·cathi ng. 

Chirel: / also highlights with louder notes letters or wo rds in betwccn regular readings of the 
text. The highlighted chant is conducted for a longer period of ti me. 

Rikrik ••• is a layered and multiple chants conduc ted to prok)l1g the chan!. 

'-" 

Derel is a form of chant that comes ou t o['the chest. 
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The remain ing two are dirs Cil and (mber r: which arc r~p rcsented b,' Lthi opic Or Ge 'ez 
letters, 

The notes, however, were not restri cted to them, IIH1USal1li:; oj' alphabetic signs are establi shed 

after St.Yared specially by Memhir Gera and ;I/emhir Ragucl and b) other spec ial scholars, 

These notations are establi shed in sllch a way to recite one wo rd cxactly resembles with the 

recite of the other. So they take one or two alphabet from tha t specific word and llsed it as 

notation 

The following are some examples ofalphabctic notation in Ge 'C!, Fzl. and Amra)' melodies , 

Ge'ez Me/ody Ez/ Me /od}' 

Representation Word o/the notation l?epresentOlion u'orr! o/the notation 

o· (1),(', (1)(1)·0· (Il . (,\ • ~\ (,\~, ." t\ (II. (,\ 

(h OC? (huot, M' (Il~,i'li'I' 

;:.. ·nH';:"'} fl. n;,' ,I.':uo fl.'" 

'I' .en,('\'p II, 11 "III, 6 

'}U hUD '}U 'n '} {l ~\~\"J{I (ln. 

AraraY Me/ody 

Representation Word oithe noto/ion 

t'lh. M9" i'lh , 

It ,eM 1,(, "' /lIl'" M''<~, t\'} 

t\'} 71yn;'~.(~.r'l·i "1-,y.~ n'J' 

'?O' '1'1' fl "10 , ;~IIl:H '1M" III'~\:H' 
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[n addition, they have deve loped notations known as oKonin. se\'{lt: uk/i l. di/il , Kila.Jiz , ayayez, 

chenger, mewga/, goshme{, zemil. aqema/il.{fnqe{qil.nel i.l. {echoll . and nnel ' Ihat are used for 

chanting accompa nied by Sitrull1 , dru m anci Praye r sllI l'!'. 

Notations of Yare d 's songs have the capac il y 10 cOIl\ 'c n all\' \Hi llen language in Ihe world 10 a 

piece of music in the scope of Yared 's song. Il ere arc poems prepared in Am haric Language 10 

recite in both Geez, Ezi and Araray melod ies 10 show hOIl' the nulH tions arc serving. 
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Potential Contribution of Spiritual Heritages to Eth iopian Touris m 

Development 

Churches and monasteri es obtain some of thcir income from to uri sts. When tourists vi sit 

churches and monasteries, they are invited to sec the architect ure of the ch urch: tourists are al so 

briefed about history of the churches and monasteries which they are ,·is iting. Moreover, the 

tourist are taken to visit museums or the chu rc hes and the mon:I' tcry. il'there is any. 

Yared 's composition by itself is one of the bi ggest tourist attrnetions. St. Yarcd's mi nd is the 

prism, through which the different patterns pass. "Corporeal activ it )' is the central core of her 

musicality. The practices of the "mind are nonpractices without the bodily practices, they call, 

for a site of knowledge only access ible to arti sts. The site of the perlormer. where mind and 

body meet. . . giving access to knowledge that is imposs ibl e to :Ichic\,e through more detached 

and excl usively mi nd work", The Ph ilosopher "fvlerl au Pont) . spoke or it I'l'uk/u,f!, I1()sia, that is 

not only expressed in action, but in add ition. results from the act ing itse lf'. without resting on 

mental knowledge" , Yared's music is never performed without movcment. during the mehalit 

(vigil service) music and dance (mashebsheh) are combincd. to constitute the hi ghlight of the 

celebration. Thinkers such as Edward Said called for a "I i ne or ph i losophical rcnection that 

observes and cri tiques the public or performance occasion qucstion in:; received notions of 

musical formalism . Deconstructing the master narrative of abso lute music, i'means] go ing 

beyond musical notation to reconstruct the culruml system of signi ficat ion". 

It is universality that belongs uniquely to music. together " 'irh the prec ise disti nc tness, that 

gives it that high va lue as rhe panacea of all sorrows. The co m hi nation 01' S() IT()II. pa in and joy 

is one of the recurring themes, both in the music and in t he Ii k story l.l r SI. Y met!. As a student 

he suffered many di sappointments, yet he finall y succcecke! and I·vas recogni zee! as a brilliant 

scholar.lt is said that Yarecl found inspirat ion lor his musical creati ons while he was alone in 

the peace and tranquility brooding over hi s ,·vi('e 's infidelit y. Ethio pi an lit urgical music is quite 

unique; those who li sten carefu lly will recogni zc the haunting sounds of Mother Nature. The 

dichotomy of joy and sorrow is also renected in other ways. Tile melodi es of Yared are 

arranged in three different modes, each with its own occasion nnc! symboli SI1l . Including Geez, 

with its solemn accent, Ezel which is e is mild , pleasant and moving And Arai. renect ing the 

high pitched, symbolism of the Holy Spirit, used on ordinary cia ) S. ' · Ce rtain 0 (' the mashebsheb 
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movements are associated wi th the suffering of Chris\. Hnd deeply' \Ouch the partici pants. 

constituting a sharing in the passion of Chri st. The tone lalcr changes. and morc joyful episodes 

follow. It is notable that there is a "marked an tithes is between secular music find the kind of 

music suitable for Christian worship, 

But no touri st is invited to visit traditi onal school. sen 'ices oj' cle rgy men in ({inemahlel, In 

traditional schools there are many attractions to be visi ted. lhe process ol'trc"litional education. 

way of life of the students, the types of educa tion. the conten t oj' ed ucmion (lor educational 

tourists), how clergymen deliver their service to church are some im portan t potent ial attractions 

of tourists. 

If students and teachers coordinate themselves. they can prepmc and dcmo nstrate fo r touri sts 

and they can exhibit the process of hi gher tradi tional educatioll lor each tvpe of spec iali zati on. 

It is hoped that tourists will be more attracted by the chanti ng o j' "({ " Uq I UII1. how the notations 

of degua are used to recite, the composition of qine. the order 01' learning etc 

Promoting of Traditional Schools of Ethiop ian O rthodox C hurch 

Traditional church schools are not we ll promoted be it by loreigners or bv nali, '" touri sts, Most 

Ethiopians do not have information about the status oj' the traditional schools. They are only 

aware of the availability of the schools. but they don' t knoll' what kind oJ'ed ucat ion is offered in 

each church and monastery, its process, the durati on of the spec ializa ti on. lind specially the 

current statues of the traditional education, Thc Church has to use di ITercnl lo ray method to 

promote the availability of such spiritual heritages. the come nt 01' its educa ti on system, the 

process of its delivery, the life style of the students and scholars. etc for the incl igenous and 

foreigners. As Ethiopian government pays attention to modem eclucation. the school deserves 

similar attention too. In Ethiopia spiritual life is as important as secular life. 
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Some of the possi ble means of promot ion a r~: 

a. For the Ethiopian Ch urch followers, 

• Proper introduction abo ut the tradit ional church school is nccessHl') 

• Organizing workshop and visitation of the 10c~1 people III \'isit li'ee or cost. 

• Using the Church mass media. For instance in the mcdia program l'o r diffe rent religious 

cultures, it is possible to provide knowl edge about the tr'lditional school 

• Handling church scholars with respect and provicie thcm li nanc ial and material 

assistance 

• Boarding schools can be establi shed in thc monasteries with par exce llence in thei r 

specialization. 

b. For foreigners, 

• Use different channel, 

• Inviting touri sts to traditional school s and give awareness 

• Preparing pamphlet etc. 

• Arrange Shows fo r touri sts, how the chu rch sc holms serve in thc Qint' IIwhlef 
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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

Conclusion 

This deficiency of scholars and students has brought considerable negm i\'e effects on the 

Church as well as the country. Due to lack of scho lars and tr'ldi ri ll nal school students, such an 

endemic heritage is go ing to cease because the outstanding chu rch school teachers are old and 

passing away while the young Ethiopians are more and more ,tttracted b) ll10dern life. Unless 

there will be some kinds of solution, no one is go ing to preserw such uni que heritage. 

Due to lack of scholars and traditi onal school students, si gni licant num be l'S of churches are 

closed. More detail research shou ld be conducted to identi fy the exact percentage of churches 

closed due to lack of traditional schoo l scholars and students. Due to lack of tradit ional school 

scholars and students, frequ encies of services in chu rches arc inle rr uptcci. some types of 

church prayers are quit, colorful chanting of Sl. Yared' s song has been reduced and religi ous 

services for the society are interrupted . 

As a result of the decline of traditional school students anci sc holars, some of the valuab le 

spiritual trad itional school's heritages of Eth iopian Orthodox Ch urch are endange red 

abushakr which deals about astronomical concept and computation of the Eth iopian churches 

calander; yeselekula kedasse which is a uni quc fo rJll 01" !cedo.lse dif ferent ["!"OJll the Debre Abay 

one72 ;yelegulel degua which is one of the ancient types or chanting book with it s own melody, 

spirit and tune, yetegulet wereb, which has its own swayi ng and Jllovi ng tradition with its own 

beat of Drum, yeqome and ye 'achabr zema having the ir own sway ing and da ncing tradition 

with their own beat of Drum, and yekedasee Irgllulilie II hich ,tatcs about the in terpretations of 

the 14 anaphora are SO Jlle of the endangered traditional ,choo!" s hcritagcs of Ethiopian 

Orthodox Church. Unlike the previous tiJll e. cu rrently. no or vel") litt le sc holars and students are 

existing to teach and learn al l of these spiritual endeJlli c wealtl, 

The economic condition of the remaining students and scholars in countryside is becoming so 

worse that, it is hard ly possible to buy di ffere nt tcaching aids. Thi s implies that the distribution 

72 See the difference on page---
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of books in traditiona l schools is so un- proport ional thai it alreds the du rat ion of learning and 

the quality of students. Stude nts spend much time in lradit ional sc hool because of lack of 

teaching aids. 

Generally, in one traditional school. on average. 165 nell el1l rlln lS arc rC'gislcrcci throughout the 

year, but 176 students discontinue fi'om each lrad it iona l school, due to lac k "I' ass istant. interest 

towards modern education , loving for other job and hea lth pro blem 

This indicates that the number of entrants is smaller than the num ber o r students quit their 

education within a year. So if thi s is continui ng in such rate, ti le traditional students might be 

closed totally within 25 years. 

Even though some traditional school s like Addis i\ lcm haw begun to pract ice some kind of 

graduation ceremony on some spec i fie date, there is no spee i li e time or enlrance and graduation 

date in the traditional schools. A scholar in any special ization acccpts tradit ional students 

coming at any time and a student who fini shes the educat ion successfull y can graduate at the 

time he fini shes. In case o f certifi cat ion. there is minimulll li xed ) enr(s) that a student is 

expected to spend in that specific center of exccllence whether he lini shes the educa tion or not. 

Other than certification school, how many years a studen t spends to I·ini sh the educat ion 

depends on his abil ity and struggle. 

Notations of Yared's songs have the capacity to COll\'Cl't any II ri lten language in Ihe world to a 

piece of music in the scope of Yare d's song. So it is poss ib le III pl"Ociuce ali lhe songs of Yared 

in any language. It is possible to disseminate vared' s song lO nn\' languages. 

The process of education , way of life of the students. the Iypes 0 [' cduL'Htion. the content of the 

education (for educational tourists), how clergymen deliver the ir se rvice to church. colorfu l 

clergymen services in qnemahlel are some pOlential attractions o l· louri st. 
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Recommendation 

.:. One of the main reasons for the decl ine of thc traditional sc hool studen ts and scho lars is 

un fa ir sa lary payment. It would be reconllllcndcd for the I.thiopian Orthodox Church to 

establish central payment system in "hich all sci1(lla rs \\ ill be paid eq ual and fair 

amount of salary according to thei r specialization reg:irdless of their place of job. There 

might be some kind of scale of payment thal CQuid consider the typc of specialization 

and experience . 

• :. It would be good ifsome of the anc ient traditional schoo ls in co untrys ide are altered into 

boarding schools. But the Church has to take a maximum care and control fo r such 

boarding schools not to be propagators of unti-Orthodox relig ion. This would happen if 

churches and monasteri es use their resourccs to be se lf dependant by producing 

something. For instance. most churches and monasteries have their 011"11 land. so if they 

prepare some kind of projects which can go with it s surrounding. it lVo uld help the 

students around there. Addis Alem St .Mary church. far instance. has horticulture project 

and the income from there ass ist the stu clents, loach stuclcn t in Add is Alem is pa id more 

than 50 birr per month . 

• :. I would li ke to recommend that some schoo ls arc rearranged in such a \\'ay that they can 

provide secular education together with the traditional one. Cut the Church also here 

should take a maximum care and control nol to loose the spiritualit\' of the students. 

Some students might give a maximum attenlion onll' lar the modern education and 

neglect the spi ritual one . 

• :. Graduate Students would be mot ivated if they arc ass igned 10 a plnce where they can 

deliver their knowledge and serve thc church \\'ith a lilir pal ment 

.:. It would be very good if curricu lum is gcared up that rC<lli/c the seq uence of the courses 

in order to shorten the duration that a student stays in n schoo l. 
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.:. The outstanding church school teachers ar~ old and pass ing a\\(I) \\ hile the young 

Ethiopians are more and more attracted b) Illodern life . When the\' pass away. their 

knowledge, which is known oral ly. and is not rccor(kd \\'i lh today's techno logy. passes 

with them. So I recommend that all traditional schools spec ialization should be recorded 

with Audio-visual and digital recording method. The dTort of' Mahbcre-Kidusan in 

regard to help the schools and record ing of the l,ducalions should bc continued and be 

supported by the Church. "Traditional school s' support ing associat ion" in which I am a 

member and governed by Aba Gebrchi \-\"ol j\lklsie. adlllinlSl rator 01' Addi sa lem Mariam. 

initiated to record the endangered tradit ional education. The Associa tion al so has 

launched Audi o-visual di gital recording at Addis Alcm S1. Mary Church to propagate 

the education for the popUlation. So I would like to rc~olTl lll end lo r the Church that it 

should support such kinds of association to save Ihe life of the educa tion and to 

disseminate the educat ion for the society . 

• :. Endangered spiritual heri tages should be se lcued and Ireated in special maimer. The 

avai lable scholars of the endangered educati on should be ca ll cd up and treated in such a 

way that the knowledge they have will be recorded Iw dig ilal <llIdio-\"islial recorder and 

can provide their ed ucation lor students . 

• :. Distribution of teaching aids in tradi tional SChOLl ls is very un-proportional. So 

recommend that some technology used to assis t the Icanling andteHch ing process should 

be launched in some selected tradilional sc huo ls of' speciali7ati on. For instance. if 

students are provided with nud io recordings. Ihey C'1ll li sten when the teacher is not 

around and shorten the dura tion he would spent tu master. II also ass ists Ihe scholars not 

to recite day to day for each anci every indi vidllal. 

.:. The church also should launch a kind of library \\ 'ilh proportional amount of books for 

students. The society is complying with the chllrch ."llllinistration . So ir' the chu rch 

orders [or the fo ll owers to do so. every hu(h \\ ill p<lrti, ip"k. 
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.:. There is huge potential of these spiritual heritages to t:th illpian Tourism Development. 

So the Ethiopian to uri sm organization in eve ry curner should tackle the problem beside 

to the church. I wou ld like to recommend tor sueh org'lnil1ltions that the) shou ld make 

detailed study to differen ti ate the potential s or the schools jell" tou ri sm ac tivity and 

include them as part of their visiting site. The\ also shou ld promote the schools fo r the 

indigenous and foreigner in their campai gn 
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no Name of informants 

i Aba Salem Birhanu 

2 Aba Tesfaye 

3 Abinet Sergew 

4 Abinet Tesfaye 

5 Adamu Tewelde 

6 Aemere Teklearegay 

7 Aklile Bemnetu 

8 Ak li le Birhanu 

9 Aklilebirhan Tsegaye 

10 Aleqa Mekonnen 

11 Aron Kahsay 

12 Asteraye Fente 

13 Asteraye Hailu 

14 Ayalew Tequam 
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16 Ayne Kul u 

17 Belay Meresa 
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_. 
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I )cbrc 

Addis 

24/2/20 11 

9/3/2011 

1 We'," 

Gonela 

- --
1/3/20 II Wclcle 

- , -I 4/4/2011 l\delis 

---. J 
16/2/2011 I Aksun 

.--~.---
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":1 (jil1e teacher in Woldeya 
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! .i banoss f)egua teacher in Debre 
I.ibanoss 

- -- -----

I.ib'lnoss Ne!wb teacher in Debre 
Libanoss 

;\ lem /Jegua teacher in Addis 
A Icm .. _--_ .. -

ya NeiJab teacher in 
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Meslhal teacher in 
Gondar 
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I cI"glla for more than 30 
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I gi\cs cert ifi cate for 
dcgua teachers who is 
com ino fo r celtification 

18 Belete Tsegaw SI IS/3/20 I I 11ahir Jar .\ !cl.lha(teacher in Bahr 

I ' J)m 

19 Bezabih Alemu 72 4/3/20 11 Go nda I' 
-i· -

/\edasse teacher in 

20 Bezabih Atnafu 72 14/3/20 II -hwir 

GondaI' 
Jar Qine teacher in Bah r 

Dar 

21 Biniam Wedaj 76 25/2120 I 1 

---

Weide \'[1 I .\ /Ilh ibere kidusan 
J Me mber in AkslIm 

22 Bi rhan Yibabe 83 18/32011 I\ahir )ar .\ !e/lha(teacher in Bahr 
I I),,,. 

23 Bizuhan Tadese 8 1 3/3/2011 Gonda I' Nehab Teacher in 
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---~- - _._--
24 Deacon Habtu 77 2 1/2/20 11 Akslin i\4ah ibere kidusan 

----.--- - --I 
25 Enkue-Bahiri y 69 26/2/2011 I Weide 

Member in AkslI lll 
vn Adm in istrati on In 
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~---
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~~ --
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___ LJ)m 
78 



37 Gebere Meskel 82 
Chifraw 

38 Gebr-Hiwot Ashenafi 78 -39 39 Gedame Aklil 

40 GelU Almayehu 57 

41 Hlmariam Gebre 72 

42 Habtesilasei Gi rull1 27 

43 Habtu Tamrat 61 

44 Haddis Zenahu 68 
45 Haregwoyn Gebre 58 

46 Bayle Tesel1l a 78 

47 Haylesilasie Tewelde 71 

48 Haymanot Alemu 59 

49 Hiruy Zenawi 65 

50 Biwot Hadis 71 

51 Kaleab Wahid 78 

52 Kidan Aby 73 

53 Maemir kalu 57 

54 Mekonnen Yihenew 60 
55 Memihr Tetemko 68 

56 Mera Bezuh 81 

57 Merawi Fi siha 58 

58 Meresa Belayneh 75 

_._--,-
1/4/20 11 i fl 

4/3/20 I I 
I --c __ - 1._ 

8/3/20 I I C 
, 

15/3/20 I I - " jl 

1113/2011 --G3 

-1-
6/4/20 II I A 

30/3/20 I I iV 

3/3/20 II G ----
I 113/20 I I 

deli s 

onda 
onda 

ahi r t 

ahir [ 

delis 

enag 

oncla 
ahi r [ 

22/3/2011 
t-----.-­

cbr~ 

. --
22/2/20 II cbrc 

15/3/20 I I ahir J 

--
17/2/10 I I k SUIll 

- -"-
16/2/2 0 11 

25/3/20 I I 

17/2/20 I I 

._----- -
15/2120 I I 

-.~-.--. 

4/3/20 I I ---- ._.-
18/1/20 I I 

._--
25/3/20 I I 

-- _. 

8/3/20 II 

. -
18/2/20 I I 

79 

kSLln 

cbrc 

-
ksum 

1~J\k~un 
. ondn 

cbrc 

cbrc 

oml ;1 

ksulTl 

,\\em Nebab teacher in Addis 
Alcm -
Dille teacher in GondaI' - . 

Deg /10 teacher in 
GondaI' --

)(lr Kedasse teacherin Bahr 
Dar 

.-
)ar Qille teacher in Bahr 

Oar 

-
'\baba Previous Aqllaqllam 

Student in Addis Alell1 
sha Nebab Teacher in 

Menagesha 
Dine teacher in GondaI' 

Jar Nebab teacher in Bahr 
Dar --. 

[ .ibanoss Nebab teacher in Oebre 
Li banoss ._--

I\bay Kedasse teacher in 

._.- Oebre Abay 
)ar K edasse tea che ri n Bahr 

Dar 

-~.~-

Zell1arie j\1ewasil 
teacherin Aksu l1l 
Aq/laqual11 teacher in 
Aksull1 

.. ,ibanoss Deg/lo teacher in Oebre 
Li banoss 
Aq/loquom teacher in 
Ak sLl Il1 _ •.. _._-- --
Qine teacher in Aks ul1l 

--- ------ J:iJ!.", teacher in GondaI' ---- .. --
'\hav Adl1li nstration In charge 

or Debre Abay 

---- .- Monastry 
,ibanoss Zell1are J1;/eltiC/sil 

Teacheri n Oebre 
Libanoss 

.. --
DeglfCl teacher in 
GondaI' -
Deg/iC/ Teacher in 
Aksulll -_. 



59 Mezl11ur Gera 58 

60 Misa le Senay 59 

61 Sebhatu Neguse 50 
62 Seb1e Tiul11 69 
63 Solomon Aklil 
64 Solomon Tesfa 56 

65 Solomon Zeradis 42 

66 Sel11re Sibhat 71 

67 Senay Abrham 78 
68 Serawit Adamu 74 , 
69 Seyfu Sihine 81 

70 Sibihat Brhanu 80 

71 Sibihat Oel11ere 67 

72 Si rak Siyul11 56 

73 Sergew Esti fo 79 

74 Surafel Aby 78 

75 Siyul11 Nafeke 61 

76 Tamrat Anteneh 80 

77 Tal11rat Tekeste 90 
78 Tal11irat G/l11eskel 68 

79 Tedbab Girl11a 72 

80 Tesfatsiyon 37 
H/l11arial11 

81 Teyera Oel11al11u 66 

"- .. ~ 

9/3/2011 (jon( 

1-"-
23/31201 I Ikb, 

15/2/20 11 Aksl 
18/2/20 II Aksl 
8/3/20 11 Gon( 
28/2/20 II Wei, 

1 1/4/2011 
"-- 1--

: ;\dcJi 

.. - - --_. . ---
9/3/20 1 I l Tl) J) l 

I 
! "--

7/3/2011 I Go~( 

16/3/20 I I 
-1--

I l3 ~h i 

1 
---------, - ---
16/3/20 11 Bah i 

11/3/20 11 Bahi 

4/3/20 II t C'on( 

-- ._-

24/3/20 I I Debr 

--" 
28/3/20 I I Debr 

"-"" 

14/3/20 I I !Sah i 

--_ .. -
1/4/20 II M idi 

lar AI/es/haf teacher in 
Gondar 

eL i ba n 0-s-5-+1 -==Q'-"i nee::, C::te'""a-c~h-e-r ~i ,-, -'O-e~b-r-e--I 
Li ba noss 

111 Qine teacher in Aks ul11 
111 Degua teacher in Aksul11 
lar AqlloCjuam teacher in Gondar 

cya Aqllaqaul11 teacher in 
Weldel'a 

S , \I~111 I Qine teacher in Addis 
Alcl11 

';---;~-;---:--~-1 
ar I ,11e/shafteacher in 

Gondar 

ilr 1 Aqllaquam teacher in 
Gondar 

" Dar I Aqllaquam teacher in 

Bahr Dar 

" Dnr I Deglla teacher in Bahr 
Dar 

" Dar 1 Nehab teache r in Bahr 
Dar 

nl" Kedasse teacher in 
GoncJar 

:; Li-i"l~OSS "l Aql/{"',c""n'--II-n-t-e-ac-C'I-,e-,-" iC"n---I 

Oebre Libanoss 
e Libanoss I Zelliare iviell'osit 

Teacherin Ocbre 
Li banoss 

"-()ar -"-" I Qine teacher in Bahr 

Dar 

s- i\ l e ,~,-' I Nehilh teacher in Addis 
Alel11 

3/3/20 I I Gond ar Neb,,/; teacher in Gondar 

30/3/20 I I Men 

-
17/2/20 II I\ksl 

2J /3!iOli -_." I I)cb, 
' , 

~-- - 1-"-
30/3/20 I I I Men 

"- I - " 

80 

19sha Qine teacher in 
" Menagesha 

111 I Zilll,frie Al/ewasi/lcacher 
in ;\ ks um 

c I. ib",,()~Sl Qilf(;'''le'''a''"c=j-,e-,-" '""in-=O-e""'b-r-e--I 

Libanoss 
:lgsT,~ - -"- n dasse teacher in 
~nagesha 



82 Tium Tekeste 
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97 Zenawi Geral11 

67 1913120 I I 
--

-(j~;da 

---1---- ~-
65 ' 161~ ~O I I 

69 813120 II 
65 1612120 I I 

41 4141201 1 

45 16121201 1 

69 1413120 I I 

63 1812120 I I 
80 1812120 I i 

I 2213120 I I 

67 2813120 II 

53 2313120 11 

61 514120 11 

43 2812120 1 I 

52 15121201 I 

---

._._-_ . 

---

.\ksUIl 
0-____ _ 

t
GOnda 
AkslIll 

Add is 

AkslIll 

I Gahir I 

I 
I Akslill -- -

A ksum 

Ikbre 

, Debre 

~' :~ebre 
---~ Addis 

--
We ide 

!\kslim I ----

-_ .. _-
I ZCll wre A4ewasil teacher 

_~ (jondar 
,\lelshafteac ler I II 
AkslIl11 ---
Dcglla teacher ill Gondar 

MClshafteacher in 
Ak slim 

'\ lem Aqllaquam teacher 11 

Add is Alem -
l'vlelshaf teacher in 
AksLlI11 

Jar Kedasse teacher ill Bahr 
Dar 

-- Deglla teacher in Aksllm 
Kedasse teacher in 
AksLlI11 ----!-:--:-- -

•. iballoss Nchllb teacher in Ocbre 
Li banoss -

jbanoss Melshafteacher ill 
Debre Libanoss 

jbanoss Kerlasse teacher in 
Debre Libanoss 

'\ I em Mefshafteacher ill 
Add is Alem 

~- --
"(1 Kedass teacher in 

Weldeya 
Ncbab teacher in Aksllm 

89 24131201 1 I I)ebre Libanoss Kedasse teacher ill 
L __ Ocbre Libanoss --

81 



" ·(IV.r:~)lJJI{ ' / '.;I/ j . ! (,{ '1:1J·r-'/J :':~IJI; ·I··:,.V( 'l:lIJI,Ioo lJ ; .. !,i)oo ,.'I.lJ·/""j ./:I,UI',) ,;:/J,I. I):; ,/:V 

!J:1I1
1

:I,ooli [p,;'-"o ·1: ,;)~).If),) '!H"I '/J ·1.·11~'oO 'J/",V~,V /:)UI"/,,, (I';f/,{'I):)I, (I'IIVV 

:: -fIJI, '/: :l::(;(//I/'IJ .(',.:1 {" /:U'nn ,/,uJ'/",,) ,)':) ' /1 ,,('JI.?:I'/J ,/;'J"lJ '«)(1,,('· 1: 'YVIJ l "Vv'Y/",q "I'.J.-:~"o 
,,(.,/:,:J(..J.V ,", I:(!}/, ,,l! ··\llJ, 'I:VlII -J:.,;J{.,.i', ;,:!;',l"11 .J.<) (I,,('.I:J "(,!,,, V,>, ."./, :J,,(':),./. (I 'IIJ 

, 
I 

, , ·tlV ,~l, '( i·(I-?VJ '{ :JrrJ./,Jl"nll 
·I:'no ·I- v:.!>/.( ./,!1.II; .',,,VrrJlI ; ,.t,(·{,U <)'j{'W ;';J'-?/o'/:II! 'lJ:S'< -;n, ',{:-J'lJ 
'/::J(I,,(,./: ·i:'.II,'<u {, ';j'?V ;:J ,,(':J,.tJ lI'V/wll ,ll/' 'VI",'/;llJ'J' {,J':/'IJ:!nU-lJV .',' /:lJ l_iJl",U 
.I'V'(/) ·/:,,(,{ .. II {,:/:~)(n'/.: -J.:·J'lJ '/'::) (I,,(,./.: ·HIJ,'< J LflV ?/w.l- 1J:J'/-iJlwJ \;I:.!>l! ./.::J(I,"~.J: 
'/:{,<VJ:',(?,J,/W ,,('IL?'I' 1i ·/'·V?,IH;,J tJU'.{ In,.'<u ';)(.'0 :J·nolLnn {,/':,' -;:I{ './. ",.fl nnU 

"\1(.'\;I·~Vd· ·1:-?1J<h7 (J,.t:J,,(, /n?'d,!,,,,j ,/:W/w V ",.fl'a' {, '( C./' :1: :')/n'.1:J!-.:J I)? 
:I,VV ·!·lj /,o V ·;)\;1''').1: 'J'rrJ .;) \;I·l/J·I: II '1/11. [I',)'J' I.' .',·I)Vlj'J'I.' ;'I/?II'J' ~, .l::.l-IHI 

;:,1.',/ , ',..t, I.'·y{,,,O {,·I:·VJ' ·\lJI)·WIJ ."·/: .( :i;,,o\) ,.(,';,.l:.,;n, . ./:. '/:lJ .1.<)(1,,(,. /: .I:',II,'{ ,) 

·Vv -/.: ';j' ·[J·Soo·V .I.I)·1Ii ·/:·U '),;:. /·I/ 'yll l'V )<) (1,,(,./: '!::.!>'/!'<:"oJ ."/",11 ,) "("./:."V'V 
." ~< l· ·f:V ·{ .. ).,) 7,,,(::)·1: 'i.l:,·, I;.j ; 'V !,"!: HI \;I VI.!,) ;'/:.'JI1 ,,/,./: :)L!,I.'.'IJ '.{ ,) \/U,J' '1)1.',,(,',1 

" \;I'.;"iJ. /, I,! . /, {'') '/>',H,I( ,t:i1' ·1:d"II'!, .J:~',I. '!V: /;!II.', \;I 
,,),<"Y '1Ii: /;Jl,:'noVlJ '.1,:":?/,,,.!- 'CO: I:'v(l</>'/,,,J .',L-?(I,./.,w '1U,I:'v(l,I:VJ"/,,,J d-1J.l/J .I:'U 
·1: :J (I,.t ·I:U -!::J-IJ·n d,t"?{,no .J'{_:,.{,,< 'VJ' J-i),1Il {,J':]'V:Jl!.I-'U1l ,.t{.,')'jd'U .J:.',J. :/' U 

" \;1'(1:),;), 'J'v !l:?'d 1Jvt,,{ d':"'{' ",H'-?::'.>Iv,J ·q.Hr ' :\\;IJ"V {'?(I .. (,tU'J 

.',·J~cr:?/w-I' ·1:'.lJ"{,j 'V,l' 'J'v \;IL\;I/,/wU t{,J':/'V:Jl!+'U .',:J/",';/JU {,.(I'{ 'J' V.I-U 

:, \;I:r:.I.<VJ ,w·lr:~I/J'( >\(,·:)1,W.!- ""n0l!!>'+J'( {.,:.ir '( t'~·I-J -./:.:J{" . .1:. :IIU' 'Y:JI/ 1,,{, ,.!.:oV 'V1l ..,a''?II'~~1I ;'Iu''!'4'~ul {,:L:~nol/U {"(I'{ 
''{''W:l;-?'!'1J • .t.J:'< /p7·';f/wJ '{·'.{J,+lJ'< '/:\;I.J: :I·nnv ~.fl • .t{'J :]',lJ:J4+1JV {,.flnnU 

,I.(?'dcw '~'V?'I'J ~+:!Jl/ 2'>."" .w . .!.: lJ:J 1, (.'i.,nJ ,J'\;I.w./: · 'dm .';f\;l'W-l;-lI -l;-:9't'~nn 
.',/>07/;-;:'1: ;·vn·.1:.-J·lJ,n a, t':/' .., d,t,'Y{.no :I,'I"j':/'V:Jl/+1JJ "',w:1;GJ/>D'~J {,.',:.!>lJ\;I::'.> 

; !>{,U,UJ.. ; {,'/:.J..l/J,/ • .tI lJ' ll II ,l'.9.,I·/.:"<J;·Vl.VI,J"V '/':.',nnl/ 'li(I'V .1D',.fl • .!.:.;JV 

·V·(J ·H"w,/ J ',l: '.I'1J ./,:J(l • .tI./: 'HlI"~ J {,J' :"IJ:Jl//'U ';{(lJ"j. lJl.(?I'.I':J'~ J':9 .,j./.:"{ J 



. ~ 

I ' 

.~ 

'I/"/. ·1; II ' ~ irS I, v,l 

'V I! 'II '/. ·1;U·>!.,, ·J·I,v ,l ·t·:;(1,,{,·1; -.1'.,(,?I.,,·I· ' 11 

/'1 vVuJ) 'S C.(,f i.·m'. ·I:",)!." ·/::0. :;/."·I·V /,,, .~:J,,(,un,l·()1 

· /:hV -VI.,I:.l .~·l; \'ll ·!:U.I,V·Lo,l :1·:;(1.';' ·1: '0 

. /:".i {," :'11,.,(,'<1' :Jtv·l,vl", , wVU,l 111111 ' 8 

/.17.0; :Jljaol}l",lj/ , 
I 

/:J(I)/ *aob-- 'd lj/,,-,,<U 'II'/. .(ll):fboJ 'H, .',W/",y t:I,:J(l.J"I: . L 
1 

±(/~ .. : " "tl an·-;r,r ·/.'1'7 l}J"boJ JI",anY t:I,:J1l.,;"t, '9 

tH. 'a' ·I ·b:.!\! :"'U -l;:Jn.J,·I·J 

--- - ... -------- -- .-----.- .-. · 1·'?l'''J~·I · :1:uJ) 

i.o.oll 111. <l~' '1(lJ' 

·)·,'I. U I.\?( i. :I· 'U ,t· (l .J,-1; -t-J,U·'<.1 ~ 

·';j·i.a'--- -l''V 'I:IIU' ?lu"I·,lr 

, /: -VI..\;1Ll -<D;l:!J,l!'? J t.J, · (IJ·(.tJ 

O(ln6noU ·t, 

v; ' f 

~L7.o';j't\l *J 'd1,. ,(:JljU -l· : Jnn6,t· ·Z 

nf,l) *1) -1:.:111 • .6,1: -I:W''iJ nf,l} ·(ll -(.LJJ . \ 

E7au '.n,.(:UJQ:"--"--:-l"--:Jl1Q6.{' Ql) 

J1 - FJ J(.[.1 /? JJ tI 

~------~------------



·I:',U· J.c67Iill ·/-,J -lUI/J 't",j ·{l J.",., •. .,llJ'< VI(i( ./: lJ { .. "':I:-{: :J II.,f,.!: '<;: 

"f, ·1:(I)·r: ',f '< 
-;> "o '1.1~ I;,:U -,(- .L"o V!'.hl'{ 

1)/ •• ,_ y<;:U -J-.Lan 7ufJ,'tl'JJ'< 

.(1)1. , \;1'4'< 

{)Jcw 7 u4'tl'J J '< 
/von ~kl.J '( , 

\;11)( '< 11 

·{·/lV· ·(I)V11 -{VI.! 71.0+/ ''''YVII .{.IIV· .m?I.o'/'J '~n6:<r'l) 
~:JU.(. \:Ill ... ' L...( :JJ.:j. -k..t!JJ....I.J ~n .. l.u,}.u~u ?J... .). 

-:J1.o+V!~ d~lJ:J'( '1> [ 
I 

~4~n 11'lJ..l .6~J:J\l 'C 1 



~ \;!!'>V"n'j' L ,(, .('I,'{/ 

:), I../:J .~:·l~i ,;),1,,) ,"':/:!,>,!, !,>"U 'WWIj .I"'I'.~W'< l.'I":I:.(:';fl"("l' ''/' .. ,(,'71",./, .<) 

VI , y 'V 

I-V'7uaU '?V v"V 

·/:I)lnW'JU -/:lJ/·t· v ·I~V'.( 

·l·lvlwU '''':I::'-7'l",J 

·t' <J' i. q ,J, .',,/, ·1: lH I) :J ' /' J' [ ," J ,1":1: ·r: J (1 " (, . !: t.. ,r, '7 /''''/' . <: 

'J' I~/lIJ\<LJ ·l:I IU· ·J:.((',)I.u·l~(J -lIJJ (j;,f'/, I)/ ~. · : : J :!; ·{:J(l ,,!-; .I: .!: J;. iC ,,'. : .l/"J. tJ 'I 

'II'/. L V 

'I I'LI ' il 

~·Vl.JL ULJd' .'H,V {,,)'U d'lj/~'{U :"'6?/~ · / ' ·z 

QVl.d' Vlj v'V u" 

-/:V/""U nf,,!'JI.oV 1.01} ·P{.'{U " 1' 

·l''?l}avU 'I;//.,U ' V 

*!;7anU !J.V."lJU '(/ 

~,{IJ~-d{'nf,U '''''V&,J''b"J {.~":l:·f:I,.Y:!> d,.,:7V,UJ ,1:.6?I"".'. *{,V .J,-{),{U '1 



'1.,,1.: :) ,/: ·tl :,.,/:,) I 
:)I!.'dl'( : 

I 

--- ----Vl, I} 7 ',f rJ '(l'v ~ .!.I:-)'J 'U l.. ,I.,I( 

,,(,i:S"' ,1,<)11,,(',1: '~lIJ,) 1)'..1-,) ,I:')·!,'( i,'?n('''''U ,,('i.'S II ' ,h(' ? I""/ ' 1i ") 

VI, :J7.U'('IlI,, '( V.r: V,I' V/."I:,)'! 

1; '..1- , ) ' i: ').1, '( ,,"VI! /'In, ·1:"" :1- ·1: "V 11/", lJ 'V I) ,,(, VI 'In, ,I: " ·V / .. v I. '<II . ~ 

J.q. ' I( /1),) ' (" /I . /-,) ~1:J'\'J"r 

- -------_._ - -------

----- -----------------,--------

:JW/.U 

._- _._- ,---,-----_ ._-'" 

---- .. __ .. ,,- - --- - --- - -.- ._-- . - ---, _. -" - - " . 

... _ " -- - - " ,-------_ ._-- - _. __ . _._" .. _-

-- /.u,HlU 

(. ·V1JVi ,mVlJ ,(Il:L"" :1, 'U 

*,',J:j-V:Jli · J · a·IJ-'~ *'Vl,o :JlV/,U ,',/~ ·HlU 1-J:Jr:Vl.'l1 :~,,,I?/,,.'I' Va' klP( "l 

i.YlJ./.'7'?Vi 'dr:\7/,\{ YlOJ' {'n6 {.,j=l·V::H( ./-1) :;J'{.'(V . \ 

, 
.1:.;)/..,.1: ~.(../,,,J 'dv 

-~+.'UJ ,,,,67"'-'-U 
, 

I 
I 
o 

I 
I 



.{:·W.", I. . {.,) U~lJ :1; .. " ·l·':"'( :{':)fI"("l',11 

\;II"V '" ·{::l/·l' ·1:',lJ·'(,1 (.(.':,.1: JI}(II,ulJ ,J,L'J'", ·l·· IJ/.{: ·{: [H.I)V · I I 
. . ---------- -------~ -- -- -

.- - ---- - -- - ---_._--- -.-

- --- -.-- -- --- - . - - - -- -- -- --- - --

~~~- ----.- , 
'VII ·.I· ... {f.{, .. " '.1'. "V'V I/V JI.v .I.I.'I .. , , 

.~'J I,o'm ·"':J'V",,·].II ('II'( .{:TIJ '/, i.1l.oV 'lJl)·{·'}U·{I ',J"'" i,:/-:){l"f,'l' '0 I 

~~-~~-~~- .. -- - .. --
,,(,1) '~);:JI)7'J' 

IN:)' 

V4 ·,(·.:JV? '/" )'/") J':J'1l ·l·'Uf·/: ·{:'.U"(,) (I'IlU :/··YU (j'1l1! 6 

,./,I) :j-4j£;J.LJ 

Vll -/:4j£.:J.L T;j~ , I' J 'l- I~"IV ,J,/(aaIJU L'I-'U -/.:'JII,J,·l- -/:',U-'<J '8 

::JJ.,aD -an 

,J, -/: 'V,m./-lJ"'{ ' 'I' 

-~.L 'V 

-/.'.;;'II-{-'( ,mVJ' ·{",,(,f.o'!W .~'J:,~I'V"U :j,'ll ..J: :J !l ~.h·l- '{:'.U-'(,) . / 

j\;I{lJ' {..J, I :V4 l 'Vl. '( •. I.'lo,) ·l'V7:{,q .{:J'{.q,J, :VU/.l· ,HU''{U9 

j\;I {lJ' {,.J, -{-':,f'o l :V4 :JLI. ' '''ao'l.a·!.",) J.ui71~,j · 'V.ll·'<v ".J'-/:V'J!(,/.1J -<; 

j\;I{lJ' {"J, :*~'J''o/:V4 !.a~·d Vd' l.7a,J·JI( +.,6?I.o' /·V \;I'QU -{-'.(14 .J.:LJll 'I' 

I:J U(l/~ 1 \;14'( .,(lUL,.!. ';i'ln'J' 

VII -l-'ll -l-'J(l..6-l- -/:~/}'(J V,l' uLJ~a·{ - J'( ' £ 

1)4 L.1"1J -1.:/.o"lJ '7V?nJ :1-1J ,t<)!l..6-/: -/:~/}'<U \;I:I:.'/.oJ IIVV ,m'VLJlI'<U 'z 

·VI.o-J 

,/:UV'< ""laaD {',ili (-';ivl",V -t-~:l'VIIU ..6</:'< lJ.IIUJ L'I-1J ,/:.J(1..6'I:') '\ 



./:·W.", I.· I·,J (lwlJ :1;.", ' /: ',-S'( :I-:)(I"(,' /",J / 

\;I [,,!) ,;!' ./.. :';/./: '/:'.1)"(.1 ((, .:,./: :J IIII/.ull "('L!',,, ,/:'11/.1: '1:III.tIV ' 11 ------~- -,-.-----
0_ •.• • _ ••• __ ___ '._~ _ 

- -~~-----.-.--
_. - ---- -----.-._. - -. -. ----

------- - -. --.. 
.'. -- ... ----

.J, IJ : /.l.i :sr .::1 . .L J 

V4 .1;l.iJ..:JJ- '7,H·hJ '/.-/",\;IV ,J,"duoU (.:}-1) + :; Il,.f,,/., ' I;J,U-'{J '8 

').1. .'/'[,, 1) I..X'( ' 0 

~/: .:Hl· I:'< ·(IJ Vd- ·/: o.f, loV ·!2U .lJJ.<J'V'<U :/"U ~ « ) (I " , (,.I: ,/:',U' \{ rJ " 

/\;I IlJ' I . .,(,! :VI. 1 1Jl. '!"/.'l"J ·/:1J7:/'lj ·):J'U.(nt. :v i l / . /: '/: ',U"{U ' 9 

/\;I ll ,), L .6 ,t-','d'o / :VII :1 /.1, ' '''<ur I- 'a"loJ ·J:if,?lw ./. ' I;',U. '{V .1.J"/"IJ :JI ( . /-1) '~ 
/\;I ll,), Ln6 :*~'db/:V4 /",,,:;; Vi i.7';f·hl'( :1:<l5?1",./.V \;I'lIU ~Hnl.{ +iJ4 '1' 

/:JUlllwl \;I II'{ ·(I}un·!- ';il.o'd 

Vl.j ,1;1) +:J(I,.J;,/.. 'HlP{J VJ' uo"';f,}-J'( 'S 

VII {.L,w +I.oYlJ -?V'l.oJ :}-1) '/'-:;11,,6,1; 'HIJ-'W \;I:l: loJ Ill/V .m'UlJl!'W "'( 

' VII'd 
'/.-VV'< t.7';fan L,,6 In';fV/wV +~=1'VIIU ,.J;'I:'< IJ-IIUJ V/-"U '/..:;il,.J;.l;J . [ 

'- , 



\ 

. -:. 

,..:. 

' I)\r"i' 

· :\}·(il·:,./·j' 

? IJ ·:: ;.'",V'~ 

. . ~ " ,. ;': 

· ···:'1:·· ;· 

, ; 'J' 

.. j ! I. ') : I' I ~ J ' " .'. 
" : L Y 

-')Oi'Ft.-pro Nr ~. "b 

f( ~nol <J-~ r :J~ 'I' 

, '~ . j ', .. / , .' 
. I. \ 
I , /) '. ' , • 

. ' .. i i, i :. 

:. ' 

. /: '.1.: . '.,' 

")':" ./ : \ 

. ,-,' 
. " " 

" 
'. , : ': ' : . • , 1 

. ' ! ' . .', . 
~ / .. 

- : : 

. :t • .1 . 

. ,I) !~ !,:. J. ; . .. . 

' t·.,; 

:... : . . , .' .,,'; !' , ; 

: ... 
' , ' .. '1 ' , 

:J) ' 

-Fu/~ ·1-lott ~f."VJ *7n..6~\(11 
f(L71F1 1I.JS'IJInJ 1< 7 tll ::Ill I.,,:JlvlJ 
J.:J'lf+VOD .bll tk"': '1'0' , ) ""'<U 



---~-=t~ 

n~ ")-10 1l01f f\01fCYcr 

/.C-f-... hll +'I'ih,<. n.+ hClltn ,j,'I'CJ''e' 
.., ~b- 'e I'. 1A "111-;1:" .., h'> an 1'." .t:·Ff A 

o ~/I"'{'~+" ,,"'>+'> -rllb-., O .... .,l.lI'> Ol'.I'.rc 
rr:fl\.t:"1'1'f..,. fl'.·m+ +rllc+ n.-f-'f ·run fY"")mt-'f..,. 
' f+y"lIC+ 1'1:"1+ M_ +" fMn+ +rllc+ n.-r.'f h'1'''+ 
-rri: 1'111.-1- hClltJ''' I'.1A"lII-+'> 1'I1J1C J'~'f"" {.J'.'1 :J-""~ 
0 ... -;"7/"+'> 0,),110- "1.t: J'.hn{''> J'.(Jlt.1',. ~OC" 

--:0'11.-1- ",,1"71'-+ Oh-A l'I1-"'1tl"'f'> aurllb-1 au-l-1',t.tY aut.~­
_. -0 ... 1'1111 '> i" fl{l 0 au au t. -0 1'.1 11-fl'> 11. I\. t.L "7~ 'f..,. .).11 O' t. "7 'l" 
~""~O- ~C~ h~1-t· (Jl- 11"7';" O""lIm~- \'A"7I1<; /"(.. 

--- (LYt.C"7~'f"" ~J'.;f:A" 1'"'1(,..,. 01.11 ' 11"'1 l'I"'Icyr M '1'<;­
_ ""7tlMld.C 11ft- ht.~ I\.~r ~,"O· oc~(.·"). 1.1t."'!.i"01'l"" 

~I'rr 1·1I{. 0"'11:1."7 ~OC" 

~-l. -n J'.U out..:"'i' 1,1t.~OL h.IIA'l- I.A1'l'lr" OI' II""<;-jo 
O-l-l.t-L.t+ "'I~Ot·'e<; Ic~,;""'!.J''e 1'Ia>fl''f rI11Y:'- 1'I'"lU 
+rllc+ n.-r.'f f"'!.t.L1a> 1,11111',11. l,f"'~1'1 dO'1':!:A" 

0,," -j-\"'?\'J' ).Cf'P.htt ·'-tp,)d!.. 0.1- hC{H:f") \'('\'iO+ :'-!)"lJc;r' 
C\...t' .. "f d'lY.I.·:". uu?"/.p u<1')OL .rP,.I'\' o)\ ·m:,· :I-'rue'" II . ·~· · :-;·· 

I\J!.. f1.1.1(1) ' 'T'''!:' ' >" .~"'l..f'(lLP,(1I·: 

2. o idl \-). ·h"ur.·)- It·r·1'· \'''1.:l"\~ <[''1 1"; r···:::·,­
un!)" 1) (. ,'} i:"'IS lH: (fO·".':J' .. C.p flN",u'"'i:J ' :(clI' "' L;J""hu­

t\..riH·Y"~ )\t'lcro;foj:rm·;-
;..../l/..,f .J\ n·9° m,trot.1Ih:' · "f-iC ~\.,.J.tU · r' noO)- UJt·7i<; 

kV . .7 ~.C' M'hOJ'.OJ- {It\ uofTl 1'l1-D']{.Qr ..(;(..7i ~,·H:(' · 

1.1'1""1'1'1 ' ! 
-f -'!'ft.PJ1' 71.: Y",?," \'.,.1\11 f:;J"t: \'o'lf.'1'"'i· A(Hl",· 

1'CA'> A·M 1'1"'1"71'1- "'Y. h ·I·"'I t.Aita.- Y1 -AO't· 
Oao/.-U/. .:'· /\. '}1t\' I~ ° 'It'1 'C; \'1 ·('1>109"'1· nu:J·mlf:r. 

O-f--tI":SD';f- 0'D01',:; 

0'DJl,,;hfi:1'! ruu'""lt..f·c; °7f,CJ' (\. '1"'-:'''' l.t\flO';-r.c-;-
1.llcu-, fI\ 11-l'ln· AN,.., j!.rll'1'1· .c /..r. A IIr u"Y" tJ /.. ·V; 

1·....,/.P'"1·· f'lO (hJ!S l/c; .. n "'/';J(\f11' (TTl tJ'"i: ' 

• f~1t\..."'J\" ':r- <f~~1. o ""1'1t'\. Y"II/,r:/ · n.('011-11 ; 1l'l"tJI. ·11r; ,('.o .. n 

r/ .... /..~ )L,:"\"?;,r \""1:1'5· k(pt;-;:p':r ), ,11.1"" llr.I I·U',,-:t­
h1t\-Jtl-;.t -:rOr aup,h'l" tLh1.Y" uoH.,:J:/· ; : 

3.rl\ilH- +ruc+ 1\. ... 1' .y",rnt'~ .,ltlt""t, -C.t. '71 

..,'10,,- ~~~., rt.·m+ +in>C+ n.-f-'f ';>m~;r_., - 'f-,c 
/I-~"-'" '\'11-0., ,~-I-I.s OIJ-il+ t.~"1"'''''f +1>,,-+ J'~< 
-em "7ile \,(:~,,:: t..,~r:- +J".r+ -l-rue-l- n.-f-'f 
"'m"he 1\.11"" 1J-iI-t-r:.". J"...,f" ++Il. 0..,..,+ fmf+ 
-l-..-ue-l- n.-f-'f -,,(0 ~1:..-" ..-b-""1 ".,t. M;:s: ... 'fa 
ffI.,1:" '1.l.A1 f"U'l/1"'~'I""'" "U., /I..,,,, ... -l- n'l1W f~'I( 
-l-rue-l- n.+ ..,1:1:..- \ .... " 

'"'CAl -'-0<- +"'1c.,.:r-(j u-r'u&.1- nfh-Cl-r fr.-l-flT fhrr 
A'I~-l-" f-~.l,'i'+ bC'I:r "'~"-f1T f1-'1t.:'> ..,,,,,, n.~-'f' 

uuml1-C; OCIp"&.-rT -rr'uc-r;JC Af. Af. P"Am .. sP":fl 

o",',.,--l- 1IH~l- ' .... ,'1 t.1A-,II--l- "1-'1.J'0,,-hr. "',(:('-'1 
fm.7AIt&\:: 

~.n .. )( .. tra> tl-C r-t-.. H11l- Mlsr"f tla>l1'"f 11 ggS .. 2002 ~."I 

"'I~O(. '1-1',.<\1 hAl' AI' 1:;> .. I'.1:b-1.I"'f 01-71 r1~1111 1:;><0: 
h1 993 "lIh 1997 'lor 45 I'I"'!.Lf~- rI.-o~~. ""rllt·1 r11l111 
J::;>'i' O'"/'l-Ll1 aurllt·~- 'O"'lA1'"'IC 1,7A"/tt- :J.'f()}- ),' .... 1 .. ' · 
I\.M11<; 0t.0·11 , Orot·l1<; -".0·11 rl"t·'I- Id '\'1\"Y O"'!. ·,,· 
1,-oJ'1'hClltJ'~-~' 1.1',-'1.11 n~l1~' f'l-P,h. ~·/n. -r-:r-1 I\.Y<:<:'l" 
.f J'. :J'A" 
h199a - 2002 ~.VV fO'O.l!uo&J' I1'C fM/''A .. 1· "lou'" 00(7£4, '7·01. 
'I.I .. :"G': 085 :"Y"tJC:" 0. ..... 1'. -t '''''lt1.t·T ),.C:C1t\ :: hit. u nuCrf, -,'ne 
l,t.X~'l" ML~+ 1'Ia>fl'1'· -,- /701'"101'/:\" 

~,.~t\."'-
,.-,n'l "U/. ·, {'J(I)"l';I':rOI'l 111· .. :J·i· (\·hll· (.\ .\': 0',, ' 
(, '}-",-:rt\· (fo(.\I IYu O.l:"f.\ t.'I'C:t\:r'I't\ ; ·'''''I t.:; '··:·' 5" '\. I . ... ·· 

'i-Y"UC;J ':rm" uoh;J' '' ' 'C\ :r'(\'Vt\:: 
·/·t1.t.. fl.-f·1"1 nt.rom·n', Ooop"/.. ,/· ~,·}}~." · Y" ~'ou "7(,J' 

(TUx,()\lj':"'" OO,_OJ.I\:' · r-t·7if'l r ootJ 'lC tJ 'IiH·tJ'IC Og.:t\ 

1·t.'I'c.A' 
h' \U'.·...,· ),'rL1' f-t ·'IV( ),'ll:\ift-:' · ~"l o1J 7:f ' Pf.\:t=t\· Y"ouo<,"} 

mitt: aott:;f 'l:l'l::fm- ),'/I:\"}(\_:,' °'l"}7"" :-"(\(1'1.\:: 
flmL4-°'l ~,c.' .f-I\~ h.tlt1.flJD"1·· J'ft· DJ1'i;.:"1·· .. } {'(\. .. HICi'l ·U'l 

1,'A-lfI-+- Oft:A Y.C<\'f'1'A Y> 0'1'9"'/'+ t\:~" I :' -' ) I'"I'H'I'A" 

6.tl-tlH' tl-C r~'h-l~' H"1"'l. 11t2003-2007 "t .rl 

~' (1 . t\" ' ~(J)- lI ·e r)dl'l"'" ""9"ue:,' o.·r,:r- "" Iml;ht .. .!" ; ... ·/';I:-I:"·U' 
mle,.,\ "'-Jlle 0125 f t,-o',1 ' 1 '9"UC'/ - fl.·r· :"-· ·/·"'lJt. ·'e {,(I'll)'"} 

tLU .... }150 uo?"U/,·"!l· 7500 ·' · ... '1I .. P'·Y· .. } ·/"{I\ : ' ·"·I . .I'J'.C:Jt.\ :: 
h·i·h·t-1- ),·}"l""'l..P':r: U011ht.\ f'I"''1{l(fu(,)h/..I' :UII.,r·T t\\~ kIll 
fl" '/ f./.'1 t\),ll',·,· 1 '9" VC:" o,·r·:r· r-l·t\ ·o -: \'(/lIy,;,,'i:-'I' .1': .J" :'; 
~' m' <;'I,J'(" 'l-ll'1-, C\. ·r·:'t·· "ntl;J ' D'I' I'/..t': -: \ ')1'11'1"'/ ' ·/ · .. ·/1.9':.,.·· ; 
ml~"UI.·" ),'}?" n"-r. I:\r. /.LIt\fIl c, "'/r"I .('_"n .1'11:/- : 1'1\ : : 

, 
C"~ 

.. ..... -'!"-., , --I 



f"t.'41( • .,/!.,.. M"-- t'~.,.."C" 
\ 

L 'J .. -::::,tT T.' "'~' , It--(.". 
111 /. n~111+ \ .-m--\ 4 ~O -, 

tor "t/!'l'-t. r~'"_if I . J. m~,,;;,';~~' 
...... 

44" ('r 
.,.../.. lOO.a , 

1\,.'11'" "". +.c-n-l"- r1'HI 

" ...,cr.,.. "',-/tflf\ ."J HO.n ., "r.-n ·l- n. ... ·"..h.r .,,, '.n .. "H:.r: 2.9S0 .Cl 
"tiT" .... _1. «ICY' r-It.h': 
+f1<11CkA r_,.' X. 6~O.0' 

~~.~,.:,;'~ {"<<III. • >A" ~" .. " .. " 1 SO.O .. "" N 
)0 ,J\fH ,f,/. • . t:,-,,, ".,.. ,..M:t· 'u_r. ISO.Cl 

U~O.OO I 
" 

~,A •• .c.r, "t.·I.:;, tI·": I"r::";'i: .,. r>,'!" ,,...-/.. 200.0' 

" 
~~:~"-t . .., .,1· ..... .... ..- ,"" ... /.. 4 S0.0, 

III I ,,-A"-l I .: I . ...... - __ ,w l 
r1-<I<lI', r~J\1\ 

<1 >dIAI, hen·r·n wr/.· r.lmf\ .. 2OO .C 

'Y.il<;" -l-' .. n ., 'I' ... A r"}lHI ,'" 400.0'-

~~f.;;;:~~_;<;!~:-r ~'l.S r-,""M: 

" "" 7S0.C 

" 
' .. /'.'"'( II~:.""). r"YHI !Ir.~l"+ Nm 

]00 .0 
n 'HI ~:"" 11·'1 .. ', 

q 1111: nl\,.. II ,,', y-,h /.·}- .. , HO.D. 

" I, !".ft ~ '~./"l 11. /.·>.. ..... r"}<I'41 r.1 '-'r' 550.(" 

1.400.00 I }.~'ln;;I.~:'4W. 'l LJA r"}ll <ll 
,., f\·H1·C <, JOO.r .. 

rA,"; ."·} 
60 MH.· , .... ,1', ""1,",'1 '"1-1:;1""( Y. I· I- ·.r.,: ~OO .(· 

~:;:tfJ... ~t:'1 ,h(." · ol·';·/"l n'H1 

" lIi.r: ;o(J ~ 

-,~"0·"' . .{:11/. "I'd' r'><111 .' ,, 1.1: ~50 : 

fl .' 1, ,, "'1" 1 ,'.11/. ""IJ. r,l ·,) r ·H. ,·.'f', :,··u· .... ~OC.· 

!'I.Y'· r.-tl(, 1'1.'1';',) r-"l- '" 

" ol· ,.; .n "1" .... . /.\ ..... ~ : l'l·~I (." · .I"". ;Vi: 

"-1: '1'" I •.. ,. , ,,,, , 1\(1 I 
,;5 I "1'1"]1,' It.:" "1f : ,.~ .. I ~;': '-' " ., ... ,'I "J-.".".': )(.)( 

i .... ",,:./. J·.11/. '/ f. ,c, 1 1'.1':" ;: 
,.f- .1' .': . "./! n ' ''':.' .:.'. 

I JdtL' ,,,'/11 ,\ 1"11(\·.1''''' 
f< i Ir .• :.,'/ .. ,'1 ..... :., . '1-1: '1"'1. c 'l !" ~·· '.L·.{: ~ t:o() 

f'lt\ldt·" .f-}~n '"I.hld':''' -1·.';e\' leu _ (,50. t 

" r.-tt /. },} ... AI'" I'h. '1"n"~,J>,'~·· 150.n · 
70 -t '1":'10 ·1f:r~·· r~"'" Y.I.II(I.- JOOJ!; \ 

Y.1t/ ..... ··))/(."·1· r'j'I--II ', r-}). 

" ·/"I,(l.Y J,'.-I','·l· JII".c,:r .0;"" 1:' J50 .0L' 

1/:<'" hlH NL /. I'·}.'jl\ 

" uoo·)'(.n·"'r,.n '1" 1 ji 'P 550.0:. 

I n<l;" ,,1m 
J50.oo I 7.' 1'iY.t: O'I:r r).,~'1:"'· fI{·"",Y.C: 2.800.0(' 

·'It).. A , 
I ~~~:~.,: 

,"; ' 1-11'; 1':",,;1\. 
'Itt !':' 

" ..-"1 1 r-CI n :,w/'/-),',/" 150.0:' 

15 ,-It fl"+ /'I-If:"'.,- I""" .:,h.,:-l· Y-'rti" 2oo.0l' 

" ~,; It -,,~.,..,l./.·'" f:'1 /"If e" t\ .. -150.0:' 

~''':{ : 1Ii'i.o: .}·I'\.n 1"" 1<1"; rol· .... \ 
i~ }'./}.·r' -loo n, 

1~ :' 1, .': .f'l'II\Y" r'I'I--II'; r ~'}:c\ 

1·'. }.f.:'·" ",'··!·;",\ ·1 · I 1'. " ~:''''. ' : ~5tl . oo I I ~ .. , · ·I'n,:11''''''~ .,) ~·.'j.fJ "" 150J:" 

~ " " .". '." . ,, '1'111'; r~":c\ . (' ",.,. ,. , J ~O Of 

''';<11' I ~. (I 1'.1L /. ~"l "'0 :.1"'1"' .f"ol'\(\'; ,,"r.:(y- .,: ;r; ,).,/\. I.OOO.C 

I ~. ;.I,f .:~" r .. :;.\ ·" ,I' ,",'111 
1"''l '1! " ." ' :r'1I. ': jjO r 

L :-: 'f" .) '111:" . .,. .. ; .• ) . , .(II:;~.- . 1""11"" 1'·1·",'1. IIJ:-- .I"'; nf . ,,~ .• .'0 0:, 

. ...., ....... ---._----, . . ~: 

--, r - .~ 



; 
: , 
.i , 
1 
I 

------~ 
:: \;I c 7";; 'if "!> 1.0 l; {. '( {..k :!> 'I;' Ii aD -(- J, /u,'if I .. ) 1;I1,..j. .:;f{.:,-{. '( .;:1 • .6"l1:l {.'l:J,~ 7-..0 ILao .6'(l'!;{. '( :: 1;1 J,;l: Iv V'd 

·.lliov\;luu '~Jl'!;<.'{ ±"UIJ<.'{ "!>,t- :"t~ IUJ"V ·m7..6+ C.{.v";;'? -{-~L'( -{-"U lJ-1J<.U 
:: ·ID!. \;I:(I)I.oV ·U/.J',!;{.'( C'{':!>'I!'6ov '("~/~'ifJ.,J -{-.',I,II! JIJI. -I- .WJ'7

OV
;:':oDJ .{. 'LJ 

IH,(..\ :: · (0/, ·(-'LJ/-{· .:;f"J,I,·Lo,) 7I.o·I·I)I( :.H.'(lJ a6fl'if ::'WI, \.r:t.o,) J''''if\,l e',C'i 11/0 

-!"J,-r' IJ ·{l ·-.rC!t{.I(I) ~·.!:.J·j(.uu · IILJ·I) "('/w!tL lJ ~'{'.'"n. ,! :j' l .1'.)1)'1( .{,.V.IlU '1:'11 
11 ·1,(, ::·(0 1, ·{-' II 1/·1,(. b:T.l '(O')'?U":,l:UU,) ·(·U.\,I),{ .. ,,\ .'-:)(l .. f,.{. ;':7:, Yj(.'(,) 

. -: '('1) 

lOla JeLjas l3V'j = 
lOla auao 
lOla ewaz 

laa assepao 
lOla qeqaN 

-/:'U :!J \11.\< 00 .~. 

= ·(··u '1.·1: 'r 
= ·(·'lJ 1,,;11 T 

= '/:,lJ 'V:"r ·z 
= ·/:'11 U·I)L ./ 

'/:'V '( -J:-V:!>/( ~J, ·{--V·I·IOw ,) ":\..:)"/ ·(·Jl1n6.(.J C).l'I)JI( '/'1IJ 
::'WI, ./:I,'J·/'lw

l
( '('bJ~/ (\'IIU '(Ov/J :!>VV.J.'V n6.-.r\;l·W.{.v ::\;Ivl.\;/I.'( 

·(-.\:l-I.oV ,rlJ-U) ·{·J(\ .. 6.(. '(.J,.(, {'J, (.,) .'o'.J.{-"'( J '('\,J,,/ ·(·JIl.t+J (..J:/.IDI( +11J 

9::±V\f± +'l>'l>1}1.o ~.t:r.:r./u, (.±-.I-'tJ -i;Jl106 .(. Cj·(J)'(.(.J, -{-.(.UOb .J-oil .1IlJ-V \,II, .'.J 
.twlllI ::·l,V·(.Jrr/uO \;I1111 J,.(.(.J, ('J'·'o'.J·P(J <..(J)~J, ·1:7,J'l-I}J1l-J.'tJ ±"Ubl,'( /u,C";; J'.'o'.J.{-,'<U 
-Q):UJ'H'l)+U ~+l)JI( ::.(J)~ l)J.(J) J,!,J':!.l)JI( :/-'?1.1l1l .(J)~j)1I ;)\;1 .(J)!.,I.J' C;)J4:'lJ iVaD 
'(·.")11 .. 6.(. :/-CJ,J ::1;I11J.J.+ -{-,j.I;IJ,tJ ·(.'!,·Il -(j)'7VI, ·(·\..Jrr/ +JI1.q'J i.'o'.J'(-',(J -J,-{I,{J 

::.(J)~ JtJull'{ ' (,·?1JJN
/ • .6J \;1:,1)1 ( .(J)~J, 'k-Vl..I;IL,{ 1111U ::\;I~'hll'd J'k(J)1I 

'('-Vl.. \;I/.l( VlftJ 'k~J'l-I}JI( +J'lJ-'{ ~.{./u,:,-{. 4:1;I1;I'kll : :.(J)~ JUblN <.J"=1' I}J'l -I.'tJ .1--71J)",/.'&U 
-Q)J·n~,) .j-I;I~{. ·g~J,U +-Vl_I;I{.'{ :'J"{'l)JI( +lIJ ::±V·;>':' ' k

'
(7tJ'(.l) !J.J.';j' 4:1,.. (. J,1}.aJ 

'~Q)'J"I;' J, .(.J(\.,q. ~J,·;>UI,.I.o. !J,·(..~/u,·;jlo ;ftJ/L4:'LJ .:Jot:.!: 117 •• (.tJ±+7VUD.H/ "tJ'+Y",<J 

I.T/'i - ,) 7.-[« 'II) J IV 
• v 1iPII'-_-...,_"", 



\ ~~~*~~*'~~~k~~/~/'IL~~~~*~ '1'- /i" /1" /1' /1' /1' /1" /1' /1' /1' /1' /1' /1' /1' /1' /1" /I~ 
,, ~ ./ 
;,S 

I ' 
: ~:.::.. 
. ::'... 

: -.-~ ", ~. 
i ". 

, , 
, '~ 

: : '", 

I:::. 
'I" 
~ 

'I~ 
,~ 0,,, , 

./ 

" 

lJUl{ tr~\' 

ntH, £OOZ 

~·7.oll :n; .... lvl",'{ '.bl··Uf·/: .,:I.U·'{U .... ·':·VlnVl.'{ ;I,·?U' .. (", 

!J./:I,,,V .!::,l;uo ·t·l"'~NU U,.:;·/: ?U'.-{.., .f'l .. ('uJ}/ I .. , 

~ .l.!.~UL7 Ji c"Jl"}-J {.LD!Jlll..o V ~7'" *-"J-:}(ln.6* *~l}l,{ J {.-I. .. I,J]J 

- -I: ~I.J. (l {. J" ~ V :Jl.(..}-1) -.Ill! J,..J. V l.( ";/"J-:J '< J" ~..J *-"'" J 
" , 

. ~I~ ~I/ ,1/ ,1/ ,1/ ,1/ ,1/ ,~ ,1/ ,1/ ,1/ ,1/ ,1/ ,1/ ,1/ 
/1' /1' /1' /1' /1' /1' /1' /1' /1' 7.~ 71~ /1' /1' /1' /\" 

( 0 "1 -~)~ I. G' 11J j j tI 



JL~I/**~~'~~**~~~,,/~~~,/*~ 
"~~/~/~~~/~/~~/~/~~/~~~~~ 

1,.-
""-

f" 

."" 

'. 

ntH, £00(: 

"'[,oll ?q.'>UJ/",\{ }:'FU/-L' -/:'.U·1{U _'J·/:"V/n\:!l.l{ :r..-?[J ' .. t .. , 

!.I-I:!',,\:! -I;:, I ;UD ' I:V'~'~U {.I.).!;.~ 7U' ... &" J''),,(,VJ7/lu, 

u-v~ 

. ~ :':"'.: . 

. :'. ' :::.:~.: : 

~~on SiC:I1~J {.W!JLI/ • .oV ~7'" *~K':}(l...6* *~t},'(J {'·I,:.J.JlJ 

·I:+'U-O {.J':"tJ':Jl.(~1J ";:/ll!cb~ l}q<l~K:J',( J' ~.J* ~J 

-



-----_._ . ... 
. ..... ~. 

;;:: 
:;.~ 
£: . 

. ~:-; 
~r-: 
~. 

: '.~ 
;:~ 

;;:< 
. :., 
:.:.,~ 

{'.: 
~.:....' 
J " 

:=-'" '.' :,,-'I! 

rrc 2003 CHIn L;~ 
.--' 
i~r 

:-1 ,,-,. 



,r; niH , SOO(; .:JJ., 
.';:':1 

~ 
,: .-? 
.~ 

. , f 

.,,-: .~ 

lP(Jfl 1ll,aD +If;tc:J~d 

U7cfodf,!L 'ZoL/ +ho \9 If/v/-.rI'lIYV 

:JU~ho cf?3Who ; :l:"iI'V/~ .1"",,, .. 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I, 


	MX-M464N_20220301_142058
	dddddd
	MX-M464N_20220228_160008
	MX-M464N_20220301_142030
	MX-M464N_20220301_142148
	MX-M464N_20220301_142224
	MX-M464N_20220301_142521
	MX-M464N_20220301_142608


