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Abstract 

This study investigated: (a) the significance of difference between volunteers and non­

volunteers on parental modeling, prosocial moral reasoning, awareness of consequences 

and personal norm (independent variables), (b) the relationship between three forms of 

helping (i.e. volunteering, blood donation and money donation) and parental modeling, 

seif reward, prosocial moral reasoning, awareness of consequences and personal norm 

,and (c) predictability by each significant independent for volunteering, blood donation 

and money donation, while controlling family education and family income. An Ex post 

facto study design was employed to address the above objectives. Respondents were 

selected Fom two populations i.e. volunteers and non-volunteers. From Red Cross 

SocietyI70 volUnleer and 72 non-volunteer respondents were assessed on the study 

variables. A questionnaire which consisted of four parts was used as an instrument 

consisting 8 hypothetical story dilemmas to measure prosocial moral reasoning. It also 

consisted of two scales that measure awareness of consequences and personal norm. 

Frequencies, independent t-test, correlation and stepwise multiple regression were used 

for data analysis. Findings indicated significant differences between volunteers and non­

volunleers on all independent variables. Significant correlations were .found between 

dependent variables (volunteering, blood donation, and money donation) and self 

reward, prosocial moral reasoning and personal norm. No significant correlation was 

found between three forms of helping and parental modeling. It was also found that self 

reward (the ability o.f volunteers to regulate their behavior without external motivators) 

had a strong predictable value (71.6% variance) for the act of blood donation and 

(71. 4% variance/for the act of money donation behaviors. Personal norm was also found 

as significant predictor of volunteering and blood donation. Parental modeling, prosocial 

moral reasoning, awareness of consequences, family income, and/i:/mily education had 

no predictive value/or the volunteering, blood donation and money donation behavior of 

the Red Cross Society volunteers. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 
I 

Helping is a universal huma n value that exis ts in a lmost all societies 

(Bendapudi , Singh, & Bendapudi , 1996; UNDP Plenary Report, 2001). In 

traditional societies, people help one another in countless situations- in grief, 

happiness, during harvesting and construction of houses, and in their daily 

ac tivities (UNDP Plenary Report, 2001) . People do not only provide help for 

their family members a nd neighbors but also for strangers. Accommodation 

had provided and assistance offered during emergencies for strangers . In 

modern societies people help people in a more organized way (Ibid). People 

through various associations and organizations offer help for other people in 

times of needs. These senses of giving and togetherness which existed among 

people for longer period of time strengthened the social fabric and assured the 

integrity a nd solidarity of a society (Ibid.). 

Despite the importance of this helping tradition, the study of helping behavior 

has been a considerable neglect until 1970s (Eisenberg, 1982). A belief among 

social scientists that control of evil or harmful behaviors is more essential to 

the functions of human social units than promotion of positive behavior was 

accountable for this neglect (Ibid.). However in 1960s and early 1970s the 

significance of helping behavior and their psychological motivations become of 

interest in United States of America. The understanding of helping behavior 

was recognized as key to harmonious interpersonal and group rela tion 

(Batson, 1998; Eisenberg, 1982). 

The interest grew for two reasons. First, there were sharp increases in the 

number of cases of bystanders failing to help victims of horrible crimes- the 

most sensational of these was the 1964 murder of Kitty Genovese (Batson, 



1998; Eisenberg, 1982; Schwartz, 1977) . The second and the more heartening 

were the courageous act of freedom fighters and other civil rights workers, 

black and white, who suffered beatings, imprisonment, and in some cases 

death to further the causes of racial equality in the American south (Batson, 

1998). The civil rights movement and murder of Genovese captivated the USA 

n a tions' attention, raised the question why people do or do not engaged in 

helping behavior, and compelled social scientists to study the psychological 

motivations that drive h elping and sharing (Ba tson, 1998; Eisenberg, 1982; 

Schwartz, 1977). 

In response to the above societal issues social scientists created a new term 

called prosocial behavior as an antonym for antisocial behavior. Later it was 

defined as any behavior benefiting others (Staub cited in Underwood and 

Moore, 1982). By the early 1970s several reviews of research on prosocial 

behavior had appeared. In 1982 , as estimated by Davidio (cited in Batson, 

1998) more than 1,050 scholarly papers on a ltruism and helping behavior h ad 

been published in psychology related journals and books- 98 percent of this 

total since 1962. However, the number of articles on prosocial behavior, 

helping and a ltruism h as declined considerably since the early 1980s, 

reflecting in part the shift of focus in social psychology from behavior to 

perception and cognition (Ibid). 

In recent time, the questions why people do or do not help seem coming once 

again. There has been considerable research interest among social scientists 

to study particular types of behavior such as volunteering and donating 

(Anheier & Salamon, 1999; Lee, Piliavin and Call, 1999; Wilson and Musick, 

1997,1999). This renewed interest has stemmed from two different incidents. 

The first incidence was the greatest recognition that volunteering gained from 

international governments than ever did before (Anheier & Salamon, 1999). 

These days the attitude of governments towards volunteerism had radically 
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changed. There is great interest among governments to use volunteerism as 

one of the strategies for social and economical developments (Ibid). Some 

governments have passed legislations and took different actions in order to 

smooth the progress of voluntary services in their country. For example, in the 

aftermath of the 1995 Kobe earthquake, Japan was considering ways to 

encourage volunteering. In 1999, the labor government in Britain launched the 

Activity Community Unit attached to the Prime Minister's Office in an effort to 

increase th e level of volunteering and local community participation in British 

towns and villages. Similarly, other European countries like Italy and France 

have established volunteer centers to inform citizens about volunteer 

opportunities, and the Netherlands and Germany set up local coordinating 

agencies to match volunteers to organizations that might need them (Ibid). 

This significant change of attitude towards volunteerism was a lso manifested 

on the passing of important declaration towards volunteerism and volunteers. 

On November 20, 1997, the 52nd general assembly of the United Nations 

declared the year 2001 as the year of the volunteer (UNDP plenary report, 

2001). 

The other incidence was a strong need from humanitarian organization to 

redefine volunteerism due to the challenge arose from social, economical and 

political changes undergone throughout many countries in 1990s. One of the 

sources of social , political and economical changes was the collapse of the 

Soviet Union (Harder, 1992; Wilson & Musick, 1999). This phenomenon 

resulted in economic recession and unemployment- especially among young 

people in those countries (Ibid .). The other sources of challenges were the wide 

spread of HIV / AIDS, conflict and unrest in some parts of the world (Harder, 

1992). The ever increasing individualization and secularization were also other 

sources of challenge for those humanitarian organizations working in western 

countries (Anheier & Salamon, 1999; Lee et a!., 1999). All these factors have 

inevitably transformed the volunteer outlook. The meaning and patterns of 

volunteering are changing and the motive of volunteers too (Ibid). Today, 
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volunteering is less linked to religion, notions like "service to the nation", and 

traditiona l expectations. Instea d , it is tied more to specific needs, self-interest, 

and greater individua l choice. The ever existed tradition of commitment to 

public life was also on decline. All these factors also resulted in the decline of 

the number of volunteers in voluntary service. For example, The International 

Federation of Red Cross/ Red Crescent Societies reported a drop in volunteers 

from 250 million in the late 1980s to little more than 100 million in 1998 

(Anheier & Sa lamon, 1999; Harder, 1992). 

Ethiopia as a nation living in a globalized world did not escape from the 

changes ta king place in the rest of the world. Similar to other governments the 

Ethiopian government has also showed some interest in using volunteerism in 

solving the countries social problems. For instance, following the inauguration 

of the Ethiopian new millennium on June 2007, the millennium office invited a 

lot of youth volunteers for environmental protection purpose . Youth volunteers 

counted in thousands responded to this invitation, and participated in 

planting trees and cleaning environment activities in different parts of the 

country (Ethiopian Television, personal communication, June 16, 2007) . The 

Ethiopian government also showed some interest in encouraging voluntary 

services undertaken by civil societies or non governmental organizations 

(NGOs) . The Minister of Capacity building made an opening speech at the work 

shop organized by a loca l NGO, named Ethiopia n Association for Volunteer 

Service th a t encourages those who work on volunteerism (Ethiopian 

Television , person a l communication, May 17,2007). 

The Ethiopian humanitarian serVlces which mostly depend on the donation 

from rich countries were suffered from shortage of funds when the changes 

and instabilities created in the donors countries. For instance, following 

September 11 , 200 1 accident in United States, a large number of NGOs in 

Ethiopia were faced with budget cut problem due to the accidents happened in 

United States. Ma ny NGOs were obliged to reduce their staff members and 
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were not able achieve their organizational goal due to shortage of budget they 

faced with. This kind of problem did not happen only during the catastrophe 

but this also happened when the number of donors of foreign charities also 

decline (Marry Joy, 2006). Some organization such as Red Cross which mostly 

depends on local resources also affected when the lives of local donors and 

members are affected by economical problems such as unemployment and 

inflation (Harder, 1992). 

All the above challenges and new interests were led a ll parties either who are 

working or interested in volunteerism to raise the same question i.e . 'how can 

the supply of volunteer labor be increased to satisfy the new interests or to 

tackle with the new challenges?' 

In response to the need of the public social scientists from the field of social 

psychology, sociology, marketing and economics come up with their research 

findings. Others like Smith, Sojka, Burnett and Wood (cited in Heiser, 2004) 

and Bendapudi et a!. (1996) also proposed models that could apply to any type 

of donation. 

In spite of this advancement, much of the published volunteering and 

donation research were concentrated on the demographic characteristics of 

the typical blood donor, volunteer or charitable contributor or the type and 

amount of donation requests (Heiser, 2004; Jansoki, Musick, and Wilson, 

1998; Lee et a!., 1999). These findings according to Jansoki et a!. (1998) and 

Lee et a!. (1999) were only given us little information in deciding how the 

supply of volunteer labor can be increased (Jansoki et a!., 1998; Lee et a!., 

1999). According to them a better method of understanding how to boost the 

supply of volunteers is to learn more about how volunteers are created in the 

first place . In other words it is needed to give an answer for these two basic 

questions i.e. where are the roots of volunteering? Why do some young people 

become involved and others not? 
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When it comes to the Ethiopian situation the gap seem more broaden. The 

writer of this research did not come up with any research done on 

volunteering, giving, and donating in Ethiopia. 

Understanding the existence of gaps of research on the issue, why people do 

help or not, both at the international and na tional level, the purpose of this 

study was to contribute something to fill the existing gap in this area. The 

researcher employed five variables (parental modeling, self reward, prosocia l 

moral reasoning, awareness of consequences, and persona l norm) derived from 

three theoretical approaches I. e. socia l learning theory, cognitive 

developmental theories to morality and theory of persona l normative influence 

on a ltruism in order to provide an explanation about why people engage or not 

engage in volunteering or giving money or donating blood. In order to not to 

overestimate the contribution of those five varia bles, the researcher controlled 

two other variables i.e. family education level and family income. 

1.2 Basic Research Questions 

The basic questions of this study were :-

1. Do the volunteers and non-volunteers differ on parenta l 

modeling, prosocial mora l reasoning, awareness of consequences 

of one 's potential acts for the welfare of others a nd personal 

norm? 

2. Wha t are the relationships between time, blood and money 

donation, and parental modeling, prosocial moral reasoning, 

awareness of consequences of one's potential acts for the welfare 

of others, personal norm and self reward? 

3. Wha t is th e relative influence of parenta l modeling, pro social 

moral reasoning, and awareness of consequences, personal norm 

and self reward on each of time, blood and money donation? 
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1.3. Objectives of the Study 

1.3. 1 Major objective 

The main objective of the study was to investigate factors th at contribute to 

engagement of Addis Ababa Red Cross volunteers in volunteering and 

donation activities . 

1.3.2 Specific Objectives 

.:. To determine whether the volunteers and non-volunteers differ on 

parental modeling, pro socia l moral reasomng, awareness of 

consequences and personal norm; 

.:. To examine the relationship that exis ted between time , blood and 

money donation and parental m odeling, prosocial mora l reasonmg, 

awaren ess of consequences, persona l norm and self reward; 

.:. To investigate the relative influence of pa rental modeling, proscoial 

mora l reasoning, awareness of con sequences, person a l n orm and self 

reward on each of time, blood a nd money donation. 

1.4 Delimitation of the Study 

Due to time and financial constrain ts this study was limited itself to 10 school 

and community based clubs of Addis Aba ba Red Cross Society, a lth ough there 

were a lot of youth clubs organized to solve the community problems both 

inside and out s ide Red Cross Society found at Addis Ababa and Ethiopia in 

general. 

This study was also limited to som e variables, a lthou gh various theories and 

research findings indicated that a lo t of psychological a nd demographic 

variables influence volunteering and don ation activities due to the same 

problem. 
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1.5 Limitation of the study 

This study contained some limitations that might have reduced the 

significance of the findings. One of su ch limitation was the respondents were 

used to get information about their parents' voluntary association 

participation , education level and monthly income. It was the respondents who 

had provided information regarding to their parents' voluntary association 

participation, income and edu cation level. The respondents might not exactly 

know their parents' participation, income and educational level. This, in turn, 

might have affected th e accuracy of the data. Also the data used to measure 

parents' voluntary association participation was retrospective data. 

Respondents might not have remembered their parents' past participation. 

This also may affect the accuracy of the data. The other limitation was the 

reliance on self report method especially to get information a bout the reason 

for volunteering, makes the data vulnerable to the social desirability bias. 

Since h elping others for personal gain is contrary to social norms, self reports 

were likely to overestimate internal reasons for volunteering and under- report 

external justification such as social approval and career advancement. 

1.6 Significance of the Study 

Although it is discovered that h elping behavior play very important role in a 

country's over all development, it is one area of neglect in Ethiopia. So the 

result of this research hoped to be: -

.:. a starting point for feature research and learning connection to 

volunteering, donating blood and giving money . 

• :. helpful 111 enhancing the motivation of governmenta l and non 

governmental organization in planning and funding projects that are 

designed for mobilizing human resources to encourage voluntary service. 
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1.7 Definition of Terms 

Helping behavior:- a ny action such as volunteering, donating blood and 

giving money, that are intended to benefit one or more people. 

Volunteering:- any ac tivity in which time is given freely to benefit another 

person, group, or organization 

Self reward:- th e ability to regulate one's own behavior without externa l 

motivators. 

Prosocial Moral Reasoning:- thinking a bout situa tion in which one's need s 

a re in conflict with the n eeds of others in a context that is relatively free of 

formal rules, guidelines, or regula tions . 

Personal Norm:- a sense of persona l obligation to act in helpful way such as 

volunteer time, donate blood, and money. 

Awareness of Consequences: - a disposition to become aware of the potential 

consequences of one's acts for the welfare of others . 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Definition of Helping Behavior and Volunteering 

Social Psychological literatures usually have addressed the n otion of helping 

behavior under the topic of pro socia l behavior. They treated helping behavior 

as one category of prosocia l behavior including with s h a ring, comforting and 

coopera tion. And further classified it into various activities su ch as rescuing, 

donating, assisting, volunteering and giving social support (Eisenberg, 1982; 

Pearce a nd Amato, 1980). 

The word prosocial beh avior was initia lly created by the social scientists in 

1970s as antonym for "antisocial". Later in 1960s and 1970s most researchers 

devoted much atten tion to prosocial behavior and a ppea red with different 

types of definitions of pro social behavior. To cite an example, Cialdini, Kenrick 

and Baumann defined p ro social behavior as "action s taken to benefit a no ther 

for reasons other tha n extrinsic reward" (p. 339). Hoffma n defined it as 

"behavior su ch as h elping or sharing that promotes the welfare of others 

withou t consciou s concern for one's own self-interest" (p. 28 1). These two 

definitions defined prosocial behavior as explicitly excluding behavior 

motivated by external reward . In addition , the second definition explicitly 

states th at a n oth er's welfare must be the primary concern. However, these 

kinds of definitions a re not accepted by some researchers, such as Gelfa nd 

and Hartmann (1982).They expressed their position as follows: "our social 

learning theory orientation caused u s to doubt th e utility of definitions of 

a ltruism that excluded the possibility of externa l reinforcem ent, and suggested 

instead that th ese definitions should be s tripped of their non observable 

cha racteris tics" (p . 168). The difference in the definition of prosocial behavior 

was partly due to differences in researchers' th eoretical orienta tion (Eisenberg, 

1982). The two well known theore tical perspectives which con siderably 
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influen ce the definition of the prosocial behavior's a re social learning theory 

and cognitive- developmental theory. 

These theories are basically quite different psychological theories. They 

approach the issu e of pro social behavior quite differently. The implicit 

assumption underlying social learning theory definition is that the best basis 

on which to differentiate social behavior (in this case prosocial) is from the 

outside, in terms of their external appearance (Rushton, 1982a, 1982b). In 

contrast to social learning theorists, cognitive developmentalists focus on the 

ways in which people think. They differentiate social behavior in terms of their 
\ 

internal , sUbjective motives or intentions of the people who initia te th em 

(Kerbs, 1982a, 1982b). 

Eisenberg (1 982) identified the major differences of th e two theories definition 

of prosocial behavior i.e. needs to identify the motive of any behavior before 

categorized it as prosocia l or a ltruistic behavior from the s ide of cognitive 

developmentalists and n eeds to define a broad ra n ge of positive behaviors as 

being prosocia l behavior without differentiating a m ong various positive 

behaviors from the side of socia l lea rning theorists. 

In reconciling the two per spectives differences on definition, Eisenberg 

cla ssified the broad range of positive behaviors into two main groups. Her 

classification was based on : (1) intentionality of a n act (is it performed 

accidenta lly or intentiona lly) and (2) motivation (is behavior performed to 

achieve extrins ic reinforcement or for one of a number of interna l reasons?). 

The first group of behavior was categorized as prosocial behavior. According to 

her prosocial behavior is "an intentiona l and voluntary posi tive beh avior, for 

which th e motive is unspecified or unknown or n ot a ltruis tic" (p.6). This 

definition n early coincides with th e definition of social learning theorists . The 

other group was a very restrictive one which n early fulfills the definition of 

cognitive developmental theory. She calls it altruistic behavior. According to 
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her a ltruistic behavior is a selective type of prosocial behavior. It is positive 

behaviors that benefit another, are voluntary, intentional, and are not 

performed to obtain extrins ic reinforcement (Eisenberg, 1982). 

After more than three decades extensive s tudy on the development of prosocial 

behavior Eisenberg and her associates (2006) maintained the same 

classification and definition of positive behaviors, i.e. prosocial behavior and 

altruistic behavior (Eisenberg, Fabes and Spinard , 2006). Eisenberg et al. 

(2006) defined prosocial behavior as "voluntary behavior intended to benefit 

another". They still maintained that altruistic behavior as the selective type of 

prosocial behavior. 

Likewise, there are a lso differences on the definition of helping behavior and 

volunteering among different scholars. After reviewing a large number of 

literatures on volunteering from different disciplines Canan, Handy and 

Margaret (cited in Brown, 1999) showed the existence of differences among 

scholars about what con s titute volunteering. They identified four dimensions 

addressed by all of them: (1) the voluntary nature of the act; (2) th e nature of 

the reward, whether entirely psychic or simply sufficiently unremunerative for 

the act to remain largely donative in nature; (3) the support under which the 

work performed, either organized by an organization or not necessarily so, and 

(4) the beneficiaries of the act and their relationship to the actor, by the 

strangers or simply removed from the fami ly sector. In this paper the 

researcher will treat helping behavior, volunteering, and other types of helping 

which are also the interest of this study (i .e. blood and time donation) as 

Eisenberg's definition of pro social behavior i.e. "an intentional and voluntary 

positive behavior, for which the motive is unspecified or unknown or not 

altruistic" (p.6). This is because it u sually is impossible to differentiate 

between altruistically motivated actions and actions motivated by less noble 

concerns (Eisenberg, 1982). 
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With regard to 3 rd and 4tll issues, as this study was condu cted on volunteers 

working for an organization (i.e. Red Cross), a n d providing their service or gift 

for people other th an th eir relatives, the definition volunteering in this paper 

implied voluntary service or gift provided through an intermediary organization 

for needy people who are not relatives of th e volunteers. 

Therefore, in considering the above definitional issues, helping behavior is 

defined as any action su ch as volunteering, donating blood and giving money, 

that are intended to benefit one or more people (Batson, 1998) .Volunteering is 

defined as "any activity in which time is given freely to benefit another person, 

group , or organization" (Wilson , 2000: 2 15). 

2.2 Theories of Prosocial Behavior 

Batson (1998) identified seven broad theoretical perspectives that expla in why 

people act prosocially: Social Learning, Tension Reduction, Norms and Roles, 

Exchange or Equity, Attribution, Esteem Enhancement\Maintenance, and 

Cognitive Developmental Theory. Eisenberg et a l. (2006) a lso identified three 

major theories that a ffected thinking about prosocia l development: 

Psychoanalytic Theory, Behaviorism and Social Learning Theory and Cognitive 

Developmental Theory. 

This study focu sed on the three social psychological theories i. e. social 

learning th eories, cognitive developmental theories to morality and th e 

personal normative influence theory on a ltruism. Five variables i.e. two from 

social learning theory (parental modeling and self reward), one from cognitive 

developmental theories to mora lity (pro social m oral reasoning), and two from 

personal normative influence on a ltruism theory (awareness of consequences 

and personal norm) were selected for this study. These theories are selected 

because they were / are the major theoretical approaches in studying prosocial 
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behavior in genera l and volunteering at s pecific for the last four decades and 

are a lso supported by empirical evidences (Eisenberg, 1982; Batson, 1998). 

2.2.1 Social Learning Theories 

The root of socia l learning theory traced back to 1930s . It is born a t Ya le 

University, when Clark Hull taught a semina r on relating socia l learning to 

psychoanalysis (Miller, 1993). The leading pioneers of socia l learning theory 

were O.H.Mowrer, Neal Miller, Jhon Dollard, Rober t Sears, Leon a rd Doob and 

Jhon Whiting who were gradua te students at Hull 's seminar (Ibid .). Today 

there a re a lot of social learning theorists. The guiding principle of social 

learning theory is that behavior is learned. However, th ere is disagreement 

am ong these theorists abou t method of acquis ition and m ain tenance of 

behavior (Rus hton, 1982a). 

Bandura (1 977), a well- known social learning theorists, identified two 

methods of acquiring behavior: observation a nd direct experience. According to 

Bandum observation and direct experience are u seful ways of learning. 

However, once people learn a behavior either throu gh observing or by a direct 

experien ce, the question fo llows is wheth er they con tinue to perform it or n ot. 

Bandura a lso identified three consequen ces on which behavior is regula ted i.e. 

external, vicarious a nd self- produced con sequences . 

Socia l learning th eory was one of the m ajor th eoretical approach es in the 

study of prosocia l beh avior during 1970s when the topic was got much 

attention. From social lea rning theory point of view, the degree to which a 

person engages in pro socia l behavior as well as the frequency and patterning 

of tha t behavior a re largely determined by the socia l learning history of that 

person (Rushton, 1982a). Thus, prosocial beh avior is acquired in much the 

same way as a re oth er types of behavior i .e. through lea rning. This paper will 

focus on two major 'laws of learning' which were la rgely applied in the study of 
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prosocial behavior I. e. observational learning (Modeling) and self 

reinforcement. 

Observational Learning 

Observational learning is one of the major learning processes which are 

accepted by many social learning theorists (Ruston, 1982a). Bandura (1977) in 

his writings demonstrated the great importance of observational learning in 

acquiring most of our behaviors as follows: 

learning would be exceedingly laborious, not to mention 

hazardous, if people had to rely solely on the effects of their own 

actions to inform them what to do. Fortunately, most human 

behavior is learned observationally through modeling: from 

observing others one forms an idea of how new behaviors are 

performed, and on later occasions this coded information serves 

as a guide for action ( P.22). 

There are two types of models: live models and symbolic models (Bandura, 

1977). According social learning theorists much social learning occurs by 

direct or casual observation of the behavior of live models such as parents, 

peers, teachers and other traditional models. Symbolic modeling provided by 

television, films, and other visual m edia is another source of social learning 

(Ibid) . 

According to Ba ndura (1977) the major function of these models are to 

transform information to observers. The observers noticed the different 

outcome of their models action and they develop hypothesis about which 

responses a re most appropriate in which settings . Then, they used this 

acquired information as a guide for future action (Ibid.). The models conveyed 

their information by physical demonstration, pictorial re presentation or verbal 

description (Ibid.). 
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In addition to its informative function, observational learning has also a 

motivational function. Observed behavior not only informs, it a lso motivates. 

Seeing others reinforced can function as a motivator by a rousing expectations 

in observers that they will receive similar benefit for comparable performance 

(Bandura, 1977). 

Research Findings on the Relationship between 

Modeling and Prosocial Behavior 

Researchers have shown that prosocial behavior can be readily influenced by 

exposure to the appropriate models. For example, Rushton (1 975) 

demonstrated long-term effects (over two months) on the subsequent behavior 

of children seven to eleven years old who had observed an adult model playa 

game, win token, and then donate some to charity. Numerous other 

experiments have shown that models influence not only children's sharing but 

also their h elpfulness toward other in distress, their cooperativeness, their 

concern to the feelings of others (Mussell. & Eisenberg cited in Batson, 

1998).The experimen tal findings in this area a lso seem supported by more 

naturalistic studies, in which pa rental behavior is linked to their children's ' '- ... 
• J " 

prosocial behavior (Grusec, 1982; Mussen & Eisenberg cited in Batson 1998). 

In addition to observational studies, correlational studies have a lso shown the 

effect of parental modeling. J anoski and Wilson (1995) in their three wave 

panel studies of children and their family voluntary association participation, 

they found the positive association between participation of the two groups . 

The worthy finding of this study was that this positive association was 

sustained across two waves i.e. parental influence was sustained across the 

two waves. 

Other studies h ave shown the influence of parental modeling on more than 

one type of helping behavior. Bekkers (2005) in his study of young adults 

demonstrated that parents ' volunteerism had affected their offspring's' giving 
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and volunteering. In support of this finding, Lee et a !. (1999) have shown the 

significan t effect of pa rental modeling on three forms of help ing i.e. 

volunteering, gifts of m oney and blood donation . 

The relationship between pa ren tal modeling and pro social behavior has not 

only been consistent from situation to situation and methods to methods, it 

a lso found that the relationship has been found persistent for a long period of 

time. Batson (1998) after reviewing of a large number of studies on prosocial, 

altruism , and helping behavior showed this persistent relationship by 

concluded th at "more than twen ty-five years later, the conclusion that m odels 

affect pro social behavior both by m aking the modeled behavior salient and 

providing information about the expectations and consequ ences for self and 

others of engaging in this behavior still stands" (p . 286). 

Furth er more, some studies h ave shown that the relationship between 

parental volunteering and their offs p ring's volunteering h as not only positive 

but has been a lso to be related to the degree to which their parents volunteer 

as well as the types of voluntary activities chosen by youths tend to be similar 

to those of their parents (Janoski & Wilson , 1995; McLellan & Youniss cited in 

Eisenberg et a!. , 2006) . 

Self Reinforcement 

According to Bandura (1977) behaviors are regulated by self- produced 

consequences, in addition to externa l consequences that a re either observed or 

experienced first-hand. Ba ndura la beled these self-produced con sequences as 

self-reinforcement. Self-reinforcement refers to "a process in which individua ls 

enhance and maintain their own behavior by rewarding them selves with they 

control wheneve r they self-prescribed standard s" (p.1 31 ). According to him 

becau se behavior can a lso be reduced by n egative self- reactions, the broader 

term self-regulation will be used to en compass both the enha ncing and 
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reducing effects of self-reactive influences. In this processes, people set certain 

standard s of behavior- which were established either by tuition or by 

modeling- for themselves and respond to their own actions in self- rewarding 

or self- punishing ways (Ibid.) 

Being influenced by the idea of self reinforcement, some theorists such as, -

Pilivian, Carllero and Evans (c ited in Batson, 1998) developed propositions ­

that indicated a relationship between helping and self-reward. They proposed 

th at independent of d irect reward or social approval, the abili ty to pat oneself ~. 

on the back and feel good about being a kind, caring person can be a powerful 

incentive to help. They also proposed that self-rewards may be especially high 

in the case of those pay sacrifice for others. Other theorists a lso suggested that -

self- rewards a re especia lly importan t in maintaining lon g term helping, such 

as repeated and regular blood donors (Lightman cited in Piliavin a nd Charng, 

1990). 

Research Findings on the Relationship between Self-

Reward and Po social Behavior 

Prior research h ad supported the relationship that exists between self reward 

and particular type of prosocial behavior, that is, blood donation. Lightma n , 

(cited in Piliavin and Charng, 1990) in his study of Red Cross blood donors 

reported that changes in the motivations reported by blood donors a re 

important both for their initia l decision and for their most recent decision. He 

revealed that external motivation decreased in importan ce - company of a 

friend, persuasion or en couragement by others, there being a blood drive or a n 

emergency, while internal ones- a general desire to help others, a sense of duty 

and support for the work of the Red Cross- increased. 

In support of this finding, a correlational analysis of a longitudina l sample of 

college blood donors revealed that the number of donation was significantly 

re lated to change in the overall strength of motivation, to decreases in saying 
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that they gave so as not to disappoint others, and to increases in reporting 

that they were motivated by moral obligation a nd a sense of responsibility to 

th e community (Pilivia n and Callero cited in Piliavin a nd Charng, 1990) . 

2.2.2 Cognitive Developmental Theories of Morality 

Cognitive developmental th eories are built on the classical work of Piaget. They 

a re accepted hi s account of inte llectu a l development as a process of 

adapta tion through assimila tion and accommodation proceeding in a n 

invariant developm ental sequence from sensorimotor to preopera tional to 

concrete operational to formal operational thought (Piaget cited in Miller, 

1993). They a lso accept Piaget's a pplication of this model of intellectual 

development to moral judgm ent (Ibid) . 

One of the well -known theories of cognitive developmental to mora lity is 

Kohlberg's (c ited in Kerbs and Denton, 2005) th eory of moral development. His 

theory is based on three main assumptions: (a) the prima ry criterion fo r m oral 

development is m a turity of moral judgment, (b) m ora l judgment is organized in 

"structures of the whole" , and (c) stages change in a n invariant sequence 

(Kohlberg cited in Kerbs & Denton , 2005). In contrast to Piaget (cited in Miller , 

1993) who in pa r t u sed natural observation to develop his theory, Kohlberg's 

theory was prima rily derived from people's mora l judgments in response to 

hypothetical dilemmas (Kohl berg cited in Kerbs & Denton, 2005). 

According to Kohlberg (cited in Kerbs & Denton, 2005) the source of morali ty 

is cognitive development or, more precisely, moral reasoning. The key to m oral 

behavior (in this case prosocia l behavior) is th e level of moral reasoning u sed 

to solve the dilemma . He claimed th at "to act in a mora lly high way requires 

s tage of moral reasonin g .... Mora l stage is a good pred ictor of action " (Kohlberg 

quoted in Batson, 1998, p . 293) . 
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Based on his lon gitud inal and other studies he cla imed to have identified a 

universal and invariant sequence of six stages in mora l reasoning, grouped in 

pairs into three levels: (1) preconventiona l (judgm ent based on immediate 

consequ ences fo r self) , (2) conventional (judgm en t based on social norms, 

rules, a nd laws) and (3) postconventional or principled (judgm ent based on 

universal moral principles that at once transcend the moral conventions of 

society (Ibid.). 

However, Kohlberg's theory of mora l development was subj ected to m a ny 

criticisms . The criticisms a risen both from ins ide a nd outside of cognitive 

developmental camp. The criticisms were focused on two of his assumptions: 

The first was on his assumption th at mora l reasoning develops universally in 

th e invariant sequen ce of stages. The other was on the link between level of 

moral reasoning and behavior that Kohlberg suggested (Batson, 1998). In 

response to these criticisms some sch olars such a s Eisenberg (cited In 

Eisenberg e t ai, 2006) a nd Bandura (cited in Batson , 1998) developed a 

modified models of m oral reasoning. 

Eisenberg's modified model of prosocial moral reasomng h as shared some 

common assumptions with Kohlberg's model of moral development. She 

accepted: 

l. the role of cognition in the development of mora lity specifically prosocial 

behavior , alth ou gh she also acknowledged th e considerable role of 

environmental and emotional factors in the development and u se of 

prosocia l moral reasoning. 

2 . the existence of link between cognition ( i.e. m ora l reasoning) and 

prosocial behavior, although she believed that this link would be 

determined by existed environmental and emotiona l factors (Ibid) . In 

addit ion, where as Kohelberg (cited in Kerbs & Denton , 2005) suggested 

a strong relationship between mora l reasoning and moral behavior, 
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Level 

Eisenberg (cited in Eisenberg et a!. , 2006) su ggested a modera te 

relationship between the two . 

3. the use of people 's mora l judgments in respon se to hypothetical 

dilemmas as a measure of people's moral development. Like Kohlberg 

(cited in Batson , 1998) , Eisenberg a nd Lenne (1983) developed 5 levels of 

pro socia l reasoning based on the findings of assess m ent of peoples 

m ora l developm ent by using hypothetical dilemmas. However, instead of 

Kohlberg's hypothetical dilemmas that she calls th em prohibition 

oriented , s h e uses h er own hypothetical dilemmas i. e . pro socia l mora l 

reasoning both to measure people's level of moral reasoning and to 

develop h er own levels of pro socia l moral reasoning (Table 2 . 1). 

Eisenberg also did n ot accept the Kohlberg's claims th at a ll stages of 

moral development (especia lly the higher one) as universa l or as 

involving the hiera rchical integra tion of lower s tages). 

Table 2.1 Levels of Prosodal Reasoning 

O rientation Description 

I . Hedonisti c, Self-focused /I D The individual is concerned with self-o ri ented 
consequences rather than moral cons iderations. 
Reasons fo r ass isting or not assisting another 
incl ude consideration of direct ga in to se lf; 
fut ure reciprocity . 

2. Needs of others OD The individual expresses concern for the phys ical, 
material; and psychological needs of others 

3. Approva l and 
interpersonal 

ste reotyped 

4 . a. Empath ic 

b. Transitional 
(empathic and internalized) 

even though the other's needs confli ct with 
one's own needs. 

Stereotyped images of good and bad persons and 
behav iors and/or considerations of others' and/or 
approva l and acceptance are used in justifying 
prosocial or nonhelping behav iors 

The indiv idual 's judgments include ev idence of 
sympathetic responding, se lf-refl ective rol e 
tak ing, conce rn with the other's humanness, 
and/or guilt or positi ve affect related to the 
consequences of one's actions . 
Justificat ions for helping or not helping invo lve 
internalized va lues, norms, duties, or 
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5. 
s' v ~ 

Strongly internali zed 

responsibiliti es, o r refer to the necessity of 
protecting the rights and dignity of other 
persons. 

Justifications for helping or not helping are based 
on internalized values, norms, or 
responsibilities, the desire to maintain 
individual and societal contractual obligations, 
and the belief in the dignity, rights, and 

equality of all individuals. 

Adapted from Eisenberg and Lenne, 1983 

Research Findings on the Relationship between Prosocial Moral 

Reasoning and Pro social Behavior 

Researches h ave shown that there are genera lly a positive association between 

prosocial moral reasoning and prosocia l behaviors. For example, Eisenberg 

(1982) after reviewed studies on the relationship between children's prosocial 

behavior and their level of moral reasoning h ave concluded that "there is a 

relationship between the two, but only moderate strength (p .1 5)." In their 

study of adolescent's behAvior researcher s (Eisenberg, Carlo, Murphy & Court, 

1995; Eisenberg, Miller, Shell, McNally & Shea, 1991 ; Wyatt & Carlo, 2002) 

also found the positive association between a self reported prosociaI behavior 

of adolescents and their level of prosocia l moral reasoning. In addition, in their 

longitudinal study of the relation between prosocial behavior and prosocia l 

moral reasoning of adults, Eisenberg and her associates (2002) found a 

relationship between adults self report prosocial behavior and their prosocial 

moral reasoning (Eisenberg et a I. , 2002). 

However, some researches indicated that the strength of this relation ship 

would vary from one prosocia l behavior to another depending on the nature of 

the enacted behavior. In laboratory studies involving elementary and high 

school student, prosocial moral reasoning more frequently has been associa ted 

with prosocial actions that incur a cost (such as, donating or volunteering time 
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after school) than with those low in cost ( e.g., helping pick up dropped paper 

clips (Miller, Eisenberg, Fabes and Shell cited in Eisenberg et aI., 2006). In 

addition, higher level self reported internalized prosocial moral reasoning 

tends to be positively correlated with adolescents' reports of altruistic prosocial 

actions and helping in emotional and anonymous situations, where as lower 

level of reasoning (approval oriented or hedonistic reasoning) tends to be 

related positively to reported helping and negatively with altruism or helping in 

emotional or terrible circumstances (Carlo, Houseman, Christiansen, and 

Randall cited Eisenberg et a I. , 2006). 

2.2.3 Theory of Personal Normative Influence on Altruism 

Norms are groups of written or unwritten rules of appropriate behavior in a 

given situation (Batson, 1998). They are learned in the process of socialization 

and maintained through sanctions (Schwartz, 1977) . Norms served as a 

regulator of behavior in various situations due to the sanctions attached to 

them (Ibid). 

Pro social behavior is also believed to be regulating by the social norms (Ibid). 

Due to this belief, researchers such as Berkowitz and Daniels, Walster, 

Berscheid and Walster; Wilke and Lanzetta (cited in Schwartz; 1977), studied 

prosocial behavior in terms of compliance to some general social norms 

presumed to be widely shared: social responsibility, equity, reciprocity. 

They were conducted their study based on the assumption that humans are 

decision makers who seeks to optimize outcomes in light of the likely social 

costs and benefits of actions. However, because some findings such as 

Berkowitz and Darely and Latene (cited in Schwartz, 1973) showed the limited 

ability of social norms in predicting helping behavior (especially norms of 

social responsibility), Schwartz (1973, 1977) changed his focus of study from 

social norms to personal norms. There are a number of reasons why social 

norms fail to predict helping behavior. Social norms had limited abili ty of 

predicting helping behavior because: (1) social norms are stated too vaguely 
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and generally to guide concrete actions In specific situation; (2) norms often 

seem contradictory (e. g. one norm says help your fe llow man; other says mind 

your own business). This contradiction according to the research ers creates 

confusion on people (Berkowitz; Da rely & Latene cited in Schwartz, 1973) . 

According to Schwartz personal norms are sense of obligation from the part of 

helper to perform a specific helping ac t . These norms were initially part of 

general social norms and become personal when individuals internalized the 

social norms a nd used them as self- evalu ation standards (Ibid). Schwartz 

makes a distinction between social norms and personal norms. The first 

difference is that social norms are consists of expectation , obligation and 

sanctions currently anchored in social groups . The expectation, obligation and 

sanction which constitute personal norms by contrast, a re currently anchored 

in the self, a lthough they are originated from social norms (Ibid) . 

The other difference is that the reason provided by the person why he/ she is 

complying with norms . The reason for complying social norms are external i.e. 

people comply with socia l norms to maximize reinforcements. On the contrary, 

the reason attached to complying with personal norm is internal i.e. people 

comply norms to mainta in or enhance self evaluation (Ibid). 

Although Schwartz change his focus from general social norms to personal 

norms, h e h as not rejected the major assumption of social norm advocators 

that human are decision makers and pro social behavior is the out comes of 

decision making in which cognitive process p lay an important role (Ibid). 

Understanding the limited ability of general socia l norms in predicting 

prosocial behavior, Schwartz (1973, 1977) developed his own theory so-called 
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a Theory of Personal Normative Influence on Altruism. His theory is based on 

the assumption that activation of self expectation as opposed to activation of 

social expectations assumed by advocators of socia l normative influence on 

behavior. He postulated that: 

the activation of personal norms relevant to helping reqUlres that 

the individual: (1) become aware of consequences for the welfare of 

people in situation, (2) hold personal norms enjoying action 

pertinent to these consequences and, (3) feel some capability to 

control the action enjoyed and its out comes (Schwartz, 1973, p. 

353). 

He proposed that th e activation of personal norms varies with the salience of 

consequen ces in th e situation (i .e . how obvious and fu lly spelled out they are), 
, 

and with the salience of personal responsibility (i.e. how strongly the 

individual freedom, capacity, and unique qualification to act are highlighted). 

Not only how we presented the problem or the incidence, and other situational 

factors, but also d ifferences am on g individua ls in tendencies spontaneously to 

become aware of consequences or to see the self as responsible will similarly 

affect the activation of n orms (Ibid .). 

Research Findings on the Relationship between Personal 

Norms, Awareness of Consequences and Prosocial Behavior 

Researches had supported the link between pro social behaviors and personal 

norm. Schwartz (1 977) after reviewed of his research conclude the existence of 

moderate to strong positive correlation between persona l norm a nd various 

activit ies of prosocial behavior ra nging from considerateness a nd h elpfulness 

in everyday peer interactions to volunteering to be a bone marrow transplant 

donor. Lee et a l. (1999) also studied the relationship between formal h elping 

such as giving time, money a nd time and personal norm and found a positive 

association between th em. They also fou nd that personal norm is a stronger 

\ 
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predictor of identity as blood donor than as a donor of time or money (Lee et 

aL1999). 

Schwartz (1968) was tested his proposition that awareness of consequences of 

one's potential act for the welfare of other moderates the relationship of 

personal norms to behavior. In his study of collage students helping behavior, 

he found a positive re lationship between personal norm and peer ratings 

helping behavior among those who scored higher levels of awareness of 

consequences and no relationship is found among those students who scoring 

low on awareness of consequences . He a lso found a direct positive relationship 

between awareness of consequ ences and peer ratings of helping behavior 

(Schwartz, 1968). 

2.2.4 Parents' Education and Income 

Previous research on the relationship between parents' and their children's 

volunteering indicated that parents' and their offspring's volunteering is 

related because the transmission of other characteristics that are conducive to 

volunteering (Bekkers, 2005; Janoski & Wilson, 1995, 1997). They conclude 

that parents who volunteers were more likely to be higher educated and earn 

higher income and because their children are a lso more likely to be higher 

educated and earn higher income, they are more likely to volunteer than 

children of less well educated and earn low income. Li tcher, Shanahan, and 

Gardner (cited in Eisenberg et a l. 2006) in their study of volunteerism among 

at-risk adolescents, found that family poverty was negatively associated with 

males' involvement in volunteering and community activity. So in order to 

make an accurate estimate of the contribution of independent variables (i.e. 

parental modeling, self reward, prosocial moral reasoning, awareness of 

consequences and personal norm), parental education and Income were 

included as control variable in this study. 
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CHAPTER THREE 

METHOD OF STUDY 

This chapter deals with the description of the s tudy design, the population and 

sample, the rationale for selecting the target popula tion, sampling technique 

and sampling procedure, variables con sidered, instruments u sed for data 

collection, procedures and results of pilot study, fina l data collection 

procedure and m ethods of statistical analysis. 

3.1 Study Design 

The purpose of this study was to investigate factors that contribute to 

volunteers' helping behavior in Addis Aba ba Red Cross Society. Accordingly, 

ex post facto research was employed to address this objective of the study. 

3.2 The Population and Sample 

The general target popula tion of the study wa s Addis Ababa Red Cross youth 

volunteers a nd those non-volunteer youth who ha d got information about Red 

Cross a nd were asked to be volunteers either by the society mobilization 

program or through individual volunteer s . According to Red Cross, youth 

volunteers are individua ls who are involved in different activities of the Society 

aged from15 to 30 (Ethiopian Red Cross Society, 2004). This definition of 

youth was used for this study. So the age of volunteers was limited to 15 to 30 

years. The age of non- volunteers were a lso limited from 15 to 30 years in 

order to avoid the differences of response due to differen ce of age 

The volunteers in Red Cross were selected as a target population of the study 

because their contribution to the Red Cross in particula r and the society in 

general coincide with th e definition of volunteering given by scholars i.e. "any 

activity in which time is given freely to benefit a nother person , group or 

organization (Wilson, 2000)" . They are engagmg freely in various activities 
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such as first a id , ambulance serVice, h ealth education , protection of th e 

environment, emergency service etc... to a lleviate people's sufferings and 

poverty. Their assistance is not limited to peace time activities but they a lso 

work in risk situation such as conflict, to help victims of the conflict. 

The non-volunteers are included in the study as a con tro l group in order to 

test the explana tion that the independent variables (parental modeling, 

prosocia l moral reasoning, awareness of con sequences and personal norm) 

h ave a n effect on the dependent variables (volunteering. blood and money 

donation) in Ethiopian context. The researcher h as not come across a ny prior 

local research done on factors affecting volunteer's helping behavior in 

Ethiopia. 

According to the report of Addis Ababa Red Cross m ain branch office, the tota l 

number of youth volunteers working for Red Cross in Ma rch, 2007 was 3,899. 

Among them 2118 were females and the remaining 1781 were males (report, 

2007). The Red Cross in Addis Ababa is organized in three hiera rchica l 

administra tive units. The m ain branch is a t regional level named Addis Ababa 

Red Cross Society m ain branch. The second is at sub city level. There are 8 

sub city branch offices at Gulele, Akaki , Bole, Arada, kirkos, Lideta, Nefas silk 

and Addis Ketema. The number of sub cities in Addis Ababa city 

Administration is 10. However , for administration purpose Addis Aba ba Red 

Cross Society reduced them into 8 by merging Yeka and Arada, and Kolfe and 

Addis Ke tem sub cities into two sub cities . The smallest a dminis trative unit is 

club . There a re total 105, 23 community and 82 school based Red Cross clubs 

in Addis Ababa (Table 3 .1). 
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Table 3.1 Number of Red Cross Volunteers and Clubs at Sub City Level 

Number of Volunteers at Sub Number of Clubs at Sub City 
Sub City City. Level Level 

Male Female Total School Community Total 
Based Based 

Lideta 220 290 5 10 7 2 9 

Bole 98 124 222 1 7 8 

Arada 107 97 204 6 3 6 

Nefas 108 159 267 9 2 11 
Silk 

Akaki 23 1 251 582 5 3 8 

Kirkos 710 840 1550 7 34 41 

Addis 201 219 420 12 5 17 
Ketema 
Gulele 51 69 120 1 3 4 

Source: Addis Ababa Red Cross Main Bra n ch Office Monthly Report, March 

2007 

The sub city divisions and clubs are varying from each other in terms of their 

size (the number of volun teers). The largest sub city in terms of number of 

volunteers was Kirkos sub city branch office. It comprised 1550 (39%) of the 

total population of volunteers Addis Ababa. Gulele sub city branch comprised 

the smallest proportion 120 (3.08%) of total population of volunteers in the 

region. Clubs a lso vary each other by th e proportion of volunteers they 

comprise . Orael primary school Red Cross club which is found in Kirkos sub 

city constitutes the largest proportion 320 (8.2%) of volunteers . On th e other 

hand , the Red Cross clubs which are found at Ewket Minch Primary school 

a nd kebele 15/16 each constitute the smallest proportion 5 (0 .13%) of total 

volunteers. Both clubs a re a lso found in Kirkos sub city. 
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3.2.1 Sampling Technique and Procedure 

Both proba bility and n on-probability sampling methods were used to select 

volunteers and n on -volunteers, respectively, from the wider population. For 

selecting sample volunteers the multistage cluster sample method was u sed as 

described below. Snowball non probability sampling method was u sed to select 

non-volunteer sample respondents. 

Procedure of Sampling Volunteers 

The multistage cluster sample des ign was used to select sample volunteer 

respondents. This design was selected because there was no exhaustive list of 

volunteers at sub city level. Only the list of sub city branch offices was 

available with their respective clubs and total number of volunteer s at each 

club and sub city level. Based on the Society's classification, 200 sample 

respondents were selected from 4 sub city branches, a nd 10 school based and 

community based clubs . The selection process was undertaken through 

various steps . 

The first step was to lis t the n am e of th e 8 sub city branches (Gulele, Akaki, 

Bole, Arada, kirkos, Lideta, Nefas silk and Addis ketema). Then, by using the 

method of Probabili ty Proportionate to Size (PPS) sampling, the 4 sample sub 

city branches were selected. The selected branches were Bole, Kirkos, Kirkos 

and Addis Ke tema. The Kirkos sub city was selected twice because it 

constitutes 39% of the total volunteers . From Bole and Addis Ketema sub 

cities an equal proportion (i. e. 50 respondents) were selected and the 

remaining 100 respondents were selected from Kirkos sub city. 

But before selecting 200 sample respondents from sample sub cities, the next 

step was to list the name of 66 clubs found in the selected sub cities . These 

clubs were further classified into school based a nd community based clubs 

because the volunteers vary in some demographic and socio-economic 
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ch aracteris tics such as age, education, etc . Then, method of PPS sampling was 

again used to select clubs because th e clubs were a lso varying in th eir size 

and this method would bestow a ll volunteers in the reign equal ch a n ce of 

selected in th e study. Tota l 10 clubs were selected, (4 communi ty based an d 6 

school based clubs) (Ta ble 3.2). 

Table 3.2 Sample Community Based and School Based Red Cross Clubs 

with their Respective Sub cities 

Kirkos sub-city 
Community School 

Based Based 
clubs Clubs 

Kebele 10 RC Orael Pr imary 
club School RC 

club 

Kebele 10 /13 Shimels 
RC club Habte High 

Schoo RC 
club 

Addis Ketema sub-city 
Community School 

Based Based 
clubs Clubs 

Kebele 24 RC Ayer Tena 
club High School 

RC Club 

Kolfe 
Preparatory 

School 

Bole s ub-city 
Community School 

Based Based 
clubs Clubs 

Kebele 17 RC 
Club 

Bole High 
School RC 

club 

Hadis 
Alemayehu 

High 
RC club 

Initially the intention of the resea rcher was to select 8 clubs (i. e. 4 community 

based a nd 4 school based) from sample sub cities a nd to select 25 respondents 

from each club. But becau se the number of volunteers in Bole a nd Ayer Tena 

high schools was less th an 25, another two schools were selected by using the 

same sample procedure. So Hadis AIemayehu high sch ool from Bole sub city 

and Kolfe prepara tory sch ool from Addis Ketema were selected. And for this 

reason the number of sample clubs grown from 8 to 10 . 

The last step was obtained the list of volunteers in each sample club from 

sample clubs coordina ting office a nd selected 25 sample volunteers by using 

Simple Random Sam pling (SRS) technique from the tota l lis t taken from each 

sample clubs. But in cases where the number of volunteers was less than 25, 

list of the two school clubs volunteers was combined and then 25 respondents 

were selected u sing SRS method . 
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Procedure of Sampling Non-Volunteers 

Although it is widely accepted and advisable to use a probability sampling 

method as a method of sample selection, snowball n on-probability sampling 

method was employed to select 100 non-volunteers because it is impossible to 

get the list of non- volunteers by any means. In snowball sampling a sample is 

selected using networks (Kumal, 1999). In this study the first 100 volunteers 

were u sed as a network to select and distribute a questionnaire for fellow non­

volunteer. 

3.3 Variables in the Study 

The general objective of the study was to identify factors that affect time, blood 

and money donors to be a volunteer or a donor. Thus , three Social 

Psychological Theories i.e. Social learning, Cognitive-Developmental Theories 

of Morality and Theory of Personal Normative Influence on Altruism were the 

basis in this study. These theories were selected because they,(especially social 

learning and cognitive developmental Lheories) have taken the lead in 

providing explanation of prosocial behavior since 1970s (Kerbs, 1982; 

Eisenberg 1982) and had supported by research (Batson, 1998). From each 

theory some variables were selected to the study. Parental modeling variable 

and self reward variable from social lea rning theory, prosocial moral reasoning 

variable from cognitive developmental theories of morality, and awareness of 

consequences variable and personal norm variable from theory of personal 

normative influence on a ltruism were selected. 

Accordingly, this study had three dependent variables (time, blood and money 

donation) and five independent variables (Parental modeling, self reward, 

pro socia l moral reasoning, awareness of consequ ences and personal norm). In 

addition because studies such as Eisenberg et al. (2006) and Wilson (2000) 

ha d shown that family socio-economic status (esp. family income and 
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education) affect young people's involvement in volunteering, th ese two 

variables are included as control variable in the study. 

Measurement of Dependent Variables 

1. Time donation: This was a continuous variable which was measured by 

the numbers of hours volunteers contributed to Red Cross in a month. 

2. Blood donation: A continuous variable measured by frequency of blood 

donation that volunteers donated sin ce their first donation 

3. Money donation: A continuous variable measured by th e amount of money 

donated in a year by the volunteer. 

Measurement of Independent Variables 

1. Parental Modeling: Respondents were asked whether their parents were 

active in a community- oriented association i.e. associations worked for the 

improvement of a community, and coded "0" if both of their parents were not 

active and" 1" if one of their pa rent was active and "2 if both of their parent 

were active. This item was developed from J a noski and Wilson (1995). Janoski 

and Wilson were categorized voluntary associations into two i.e . self versus 

community oriented association. According to them the goal of self- oriented 

voluntary association is furthering of individua l interest where as community­

oriented associations a re working for the interest of the wider community. 

2. Prosocial moral reasoning: To measure volunteers' level of prosocial moral 

reasonmg, respondents were presented with 8 story dilemmas that were 

simila r to objective measure of pro social moral reasoning (PROM; Carlo, 

Eisenberg, & Knight, 1992). Each dilemma depicted a situation in which the 

n eed s and wants of a story protagonist a re in conflict with those of another (or 

others) . Each dilemma had six a lterna tive responses representing one 

hedonistic, a needs-oriented, one approval-oriented, a stereotype, an 

internalized and a lief none sen se alternatives. After reading each story 
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respondents were asked to rank the importa nce of these S IX reasons on five 

point scale that ranged 1 ~ not at a ll to 5~ greatly important. Then, the ratings 

corresponding to each of the five types of prosocal mora l reasoning were 

summed across the 8 stories to obtain a su bscale score. This sub scale score 

was th en tran sformed to proportion score by divid ing each of the sub scale 

score (for the five types of reasoning) by the sum of the five subscales . This 

proportionate score also transformed into percentages by dividing each 

proportionate score by 100 . On the bases of the m ean s in th is study and the 

findings in Carlo et al. (1992) a weighted score was computed in which 

percentage of internalized reasoning was multiplied by 3, percentages of 

needs-oriented and stereotypic reasoning were multiplied by 2 , percentages of 

needs-oriented and stereotypic reasoning were multiplied by 1. These weighted 

values were then summed . This composite score was used for subsequent 

a na lysis. 

To elaborate, for instance, the sub scale score of respondent "A" on internalized 

item was 34 and the sum of the five subscales was 9 l. The proportiona te score 

of respondent "A" for internalized item was compu ted by dividing 34 (i. e. 

subscale score) by 91 (i.e. sum of the five sub scales). It was 0 .3736 and this 

was tran sformed to percen tage by multiplied it by 100. Thus the percen tage 

was 37 .36. Based on the mean of Carlo et al. (1 992) and this finding, it was 

decided that an internalized item is multiplied by 3 to compute a weigh ted 

score . So, 37.36 was mUltiplied by 3, and the weighted score was found to be 

112.09. Likewise, the proportionate score, percentage and weighted score were 

computed . for other subscales (i .e . h edonis tic , needs oriented, a pproval 

oriented and stereotype). The weighted scores of the five subscales were 

summed and found a composite score. This composite score was u sed to 

compute correlation and mUltiple regressions, while proportion score was used 

to computed th e t-value. The scoring procedure was followed that of (Eisenberg 

et aI., 2002) scoring system. 
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3. Awareness of Consequences: This independent variable defined as "a 

disposition to become aware of potential consequences of one's acts for the 

welfa re of others during decision making process (Schwartz, 1968)." To 

measure respondents' awareness of con sequences, they were presented with 6 

item question s which asked to rate the importa n ce of their contribution (in 

terms of money, material, talent etc) for reducing the problem of vulnera ble 

groups such as old people , orphan, disabled people, etc ... , on three point 

scale ranging from 0= n ot important through 1= somewh at important to 2= 

extremely important. The overall score was computed as the sum of the ratings 

for each item in this scale. Therefore , higher scores on the measure indicate 

presence of high awareness of consequences of action for the welfa re of oth ers. 

4 . Personal Norm: This varia ble defined as "feelings of moral obligation to 

perform or re fra in from certain actions (Schwartz, 19 77)." Persona l norm was 

measured by 10 item s. Respondents were asked how much they were morally 

obliged to engage in certa in activities initiated by a ny organiza tion worked for 

th e vulnerable groups, and to indicate their response on a five point scale 

ra n ging from 1 = fee l some obligation no to h elp through 0= no feel obligation 

either way to 3= fee l strong obligation. The overa ll score was computed as the 

sum of the ratings for each item in th is scale . Therefore, higher scores on the 

measure indicate fee ling of high moral obligation of the respondent. 

5. Self Reward: This is a dummy varia ble. It was defined as "th e a bility to 

regulate on e's own beh avior without externa l motiva tors (Ba r-Ta l & Raviv, 

1982)." To m easure this varia ble a respondents were asked "why h ave you 

donated time, blood or money?" "0" was given for non volunteers, " 1" was given 

for those volunteers wh o provided externa l justification (such as compa ny of 

friend, to spent spare time , persuasion or encouragem ent by others) for their 

behavior a nd "2" was given fo r those volunteers provided internal justification 

(such as to help others, support for the work of the Red Cross, to contribute 
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my share) for their behavior. This classification was based on Lightman (cited 

in Piliavin and Charng, 1990) classification of in terna l a n external motivation. 

6. Family Income: The monthly income of head of family mostly father was 

taken as m easure of family income . The head of the family's monthly income 

was taken as family income because most respondents' mothers were 

housewives a nd their reported incom e could n ot be con s idered an accurate 

record of a family's socioeconomic circumstances (Janosk & Wilson , 1995). 

7. Family Education: This variable was defined as the number of years of 

formal sch ooling that the head of family has attended . 

3.4 Instruments 

The instrument u sed for this s tudy was a questionnaire. It was developed from 

relevant literatures ini tia lly in English language and was later t ranslated into 

Amharic lan guage by two language experts graduated in foreign languages 

from Addis Ababa University. 

The questionnaire was 111 four parts. Part I was con s isted of items that 

assessed responden ts a nd their pa rents' socio-demographic characteristics 

such as gender , age, religion, marital statu s, education, occupation a nd 

1I1come. 

Part II con sisted items that measure respondents' and th eir parents' voluntary 

association participation as well as respondents' reasons for participation in 

voluntary association. Respondent voluntary associa tion participation was 

measured by 5 items . These questions were asked from s imply participation to 

the extent to which respondents' participated (number of h ours, working, a nd 

frequency of time donation). In this part respondents were a lso asked whether 

their family participated in voluntary association working for solve communi ty 
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problems. In the same part, respondents were asked why they were engaging 

in volunteerism or donation, to measure the variable Self Reward. 

Part IJI comprised a scale that measure Pro social Moral Reasoning. This scale 

was developed by strictly following the procedures used to develop standardize 

Objective Measure of Pro social Moral Reasoning (PROM) by Carlo and his 

colleagues (Carlo, Eisenberg and Knight, 1992). Respondents' level of moral 

reasoning was measured with the help of 8 story dilemmas which were 

designed to invoke a conflict between the actor's needs, wants and desires and 

those of another (see appendix). Content of the story dilemmas was taken from 

the PROM, Carlo et al. (1992) and developed into full stories which took 

consideration of our country's context. These stories were presented with 

alternative reasons representing five levels of moral reasoning and a non-sense 

item. The content of the reasons was derived from Carlo et al. (1992) PROM. 

So among the six choices, one hedonistic item (which is Level, 1), one needs­

oriented item (level, 2), one approval- oriented item (level 3), one stereotypic 

item (also level 3) and one item that reflected a higher level of prosocial moral 

reasoning (Level 4 & level 5 i.e. sympathetic, perspective taking internalize 

affect or abstract internalized reasoning) were included. The sixth reasoning 

choice was a lie/none sense item. This item was used to eliminate from 

analysis the participants who scored high on this subscale (although none was 

eliminated because doing so had virtually no effect on the results) 

Respondents were presented with these moral dilemmas and after reading 

each story, they were asked to indicate wheth er the protagonist: a ) should help 

the needy other, b) can not decide and c) should do their own business . 

Following this decision, the respondents were asked to rank the importance of 

six reasons why the protagonist should or should not help in the story on a 5-

point scale (1~ not at a ll to 5~ greatly). In order to avoid the primacy and 

recency effect on the results from the order of presentation of the reasons, the 
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order of the reasons were randomized. It was a lso ensured that the 

protagonist was the same gender as the respondent. 

Part IV comprised other two scales. The first scale was designed to measure 

respondents' awareness of consequ ences. Schwartz (1968) definition of 

awareness of consequences -"a disposition to become aware of potential 

consequences of one's acts for the welfare of others during decision making 

process" was used as a standard for this scale development. This scale 

consisted with one scenario and 6 related questions . Respondents were asked 

to read scenario which stated about problems of vulnerable groups and to rate 

the importance of their contribution ( in terms of money, material, talent etc) 

in reducing these people problems on three point scale ranging from 0= not 

important through 1 =somewhat important to 2=extremely important (see 

appendix). 

The second scale was designed to measure respondents' personal norm. The 

scale was developed by following Schwartz (1 977) rules for development of 

scale that m easure personal norm. The scale consisted of 10 items with 

a lternate responses ranging from -1 = that indicates feeling some obligation not 

to help through 0= feel no obligation either way to 3= feel strong obligation. 

The respondents were asked how morally they were obliged to act in a certain 

situation and asked to indica te their feelings by choosing the a ppropriate letter 

on the scale given at the top of the questions (see appendix). 

3.4.1 Reliability and Validity of the instrument 

Content validity, test-retest, and Cronbach alpha on the pilot study were used 

to ascertain the validity and reliability of the instrument. 
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Validity 

In order to ascertain the validity of the questionnaire, the content validity of 

the instrument was examined by experienced instructors at Addis Ababa 

University, Psychology department. The instructors as a judges evalua ted the 

items on a 2-pint scale (i .e. agree and disagree). They were requested to 

evaluate each item m easure 

sufficiency (appropriateness) 

respective variables 

to a nd to indicate 

on releva n ce, clari ty, 

their agreement or 

disagreement. If they disagree with any of statements , they were requested to 

suggest modification in remarks column. They were a lso invited to forward 

other items th at were important to measure th e variables. 

Based on the su ggestions received from experts some m odification was made 

on th e questionnaire a nd some item s which were not relevant to this study 

were rejected. For example, questions which asked about reason s for parents' 

voluntary association pa rticipation , the amount money a nd number of hours 

contributed by parents were rejec ted. 

Reliability 

Pilot study was undertaken in order to establish the re liability of instruments 

and to improve the questions and the scales included in the questionnaire. 

The questionnaire was administered to ra n domly selected 50 respondents, 30 

volunteers a nd 20 non volunteers, found in High er 20 Technical a nd 

Vocational High School a nd in 06/07 kebele. The response ra te was 90% 

(i .e.45 responden ts return the questionnaire). Of 45, 12 of respondents were 

dropped due to incomplete response. The questionnaire was a dminis tered for 

the second time to 23 (1 5volunteers and 8 non volunteers) respondents found 

in kebele 06/07 two weeks after the first administration. The response of 33 

respondents III first adm inistra tion (pretest) and 28 III the second 

administration (post tes t) scores and were u sed for further statistica l analysis 

39 



Based on th e results of pilot study, item analysis were done u sing chi-square 

and correlation in order to ascertain the discriminant property and item-total 

correlation of items. This part comprised of the two scales that measure 

awaren ess of con sequences and personal norm (Table 3 .3 & Table 3.4). 

Table 3.3 Chi-Square and Item-total Correlation Values for Awareness of 
Consequences Items 

Items 1 2 3 4 5 6 

X2 45.80** 26.0* 56 .6** 25.4* 23 .6* 65.5** 

Correlation .86** .84** .73** .86** .88** .79** 

Note. For the first administration N= 33 *p<.05, **p< 01 

Table 3.4 Chi-Square and Item-total Correlation Values for Personal 
Norm Items 

Items 2 3 4 5 6 7 8 9 10 

X2 21.28* 26. 19* 46.19** 16.65* 31.30** 45.26** 12.23* 31.30** 16.42* 28.51 * 

Correlation .67** .76** .82** .7 1** .72** .77** .77 ** .88** .80** 1.0** 

Note_ For the first administration N= 33 *p<.05 , **p< 01 

Based on the nature of questions and scales on the questionnaire, different 

methods of statistical analysis were employed to establish the reliability of the 

instrument. Test-retest reliability was employed to estimate the consisten cy of 

those item investigate the volunteers voluntary associa tion participation, type 

of activities they engaged in and frequency of engagement in that activities and 

the reason behind time, blood and money donation. 

Two weeks in terva l test-retest relia bility on 23 sample (15volunteers a nd 8 non 

volunteers) were computed (see Table 3.5 & Table 3.6). The item reliability 
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coefficients for respondents' voluntary association participation ranged from 

.57 to 1.0 except for one item with .30. The reliability coefficient for the total 

items was .850. 

Table 3.5 Test-Retest Reliability for Voluntary Association Participation 

of Respondents 

Items 

Test­

retest 

12 13 14 15 16 17 18.1 18.2 18.3 

1.0 .73 .98 .30 .99 .99 .57 .72 .46 

Note. For the two weeks test-retest reliabilities N; 23 

The item reliability coefficients for parents' voluntary association were a lso 

computed and the result ranges from .50 to 1.0. The reliability for total items 

was .885. 

Table 3 . 6 Test-Retest Reliability for Respondents' Parents 

Voluntary Association Participation 

Items 

Test­

Retest 

19a* 19b* 2Ga 

.50 .04 1.0 

2Gb 21a 2 1b 

.54 1.0 .67 

Note . For the two weeks test-retest reliabilities N; 23 

*a; father participation *b; mothers participation 

Cronbach alpha was used as a n estimate of inter-item consistency of pro social 

moral reasoning, awareness of consequ ences a nd personal norm scales . 

Cronbach's alphas was computed for each levels of reasoning i.e. hedonistic, 

needs oriented, approval, stereotype and internalize reasoning, by taking 
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together the responses of each respondent for 8 stories . The Cronbach 's alphas 

for the 5-item scales ranged from .72 to .79 (Table 3.7) . 

Table 3.7 Cronbach's Alphas Reliability for the Prosocial Moral 

Reasoning Score 

Hedonistic Needs Approval Stereo typic Internalized 

Alphas .72 .73 .79 .75 .75 

Note. For the first administration N~33 

The Cronbach's a lpha for awareness of consequences was also computed by 

taken together the responses of respondents for the six items. Cronbach alpha 

was also computed for personal norm by taking together the responses of 

respondents for ten items. The computed results were .92 and .89 for 

awareness of consequences and personal norm respectively. 

3.5 Data Collection Procedure 

Recognizing that the respondents were found in different parts of Addis Ababa 

i.e . different schools and kebeles, the first things that have done for final data 

administration was to recruit assistant data collectors from selected schools 

and Kebeles. Six assistant data collectors were selected from community based 

clubs with the help of sub city coordinators. Teachers who coordinated Red 

Cross club activities in selected schools were selected as assistants in order to 

address respondents at school. 

Brief orientation on the purpose of the study, content of th e questionnaire and 

the way of filling the questionnaire were given to teachers and assistant data 

collectors. Then, the assistant data collectors were contacted community 

volunteers at office while attended a club weekly meeting and gave the 

questionnaire after verbal consent was gained from each respondent. Teachers 

were a lso contacted student volunteers at school compound a nd gave the 
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questionnaire after verbal consent was gained from each respondent. Assistant 

data collectors and teachers also gave respondents an orientation about the 

purpose of the study, content of the questionnaire and the way of filling the 

questionnaire at the beginning of the session. Finally, the data were collected 

from eligible respondent with in one week time interva l. 

The non-volunteer respondents were addressed through volunteer relative or a 

friend. The volunteer respondents were given additional one questionnaire and 

asked to distribute it to non-volunteer family member or friend or a ny other 

person. Volunteers were a lso asked to give orientation for non-volunteers 

about the purpose of the study, content of the questionnaire and the way 

filling of the questionnaire. The volunteers were met their non-volunteer 

counterparts at home or work place or school compound and gave the 

questionnaire after verbal consent wa s gained. And finally they received the 

questionnaire and returned back to assistaa t data collectors or teachers 

within one week interval. 

3.6 Method of Data Analysis 

Descriptive statistics such as frequencies were used to sh ow the general 

characteristics of respondents and the reasons for volunteering. Mea ns and 

standard deviation were used to show the general picture of dependent and 

independent variables. Independent t-test was computed to assess the 

difference between volunteers and non-volunteers on the independent 

variables, while Pearson product moment correlation was used to examine the 

relationship a mong variables . Also stepwise multiple regressIOns were 

analyzed to determine the relative contribution of each independent variable 

for the three dependent variables. Statistical Package for the Social Science 

(SPSS) statistical computer program was used for the computation of a ll 

statistical analysis used in th is study. 
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CHAPTER FOUR 

RESULTS 

During the time of data collection, the number of respondents on which the 

questionna ire administered was 300 (200 volunteers and 100 non volunteers). 

However, the total number of respondents who returned th e questionnaire was 

242 compris ing 170 volunteer s and 72 non volunteers. The response rate was 

80 percent. Based on th e data collected from these respondents, the result of 

the study are presented by using frequencies, means and standard deviations, 

and correlations and regression in the following pages on five different 

sections. 

Section One 
Socio-Demographic Characteristics of Respondents 

As Table 4.1 indicated, among volunteer respondents 108 (63.53%) were 

females and 62 (36.47) were males. Similarly, the majority of non-volunteers 

39 (54.17%) were females and the rest 33 (45 .83%) were males. Regarding the 

age of respondents , more than half of volunteer (53%) a nd non-volunteer 

(56%) respondents respectively were found between the ages of 15- 20 years. 

Moreover, the m ajority, 80.59% and 79%, of volunteer and non volunteer 

respondents respectively were followers of Ethiopian Orthodox religion. And 

most, 95.88% and 88.89%, volunteer and non volunteer respondents' 

respectively were single. With regard to their edu cation, 40% of volunteer and 

4l.67% non- volunteer respondents, 
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Table 4.1 Socio-Demographic Characteristics of Respondents 

Volunteers Non volunteers 
Varia ble Category Frequency Percent Frequency Percent 

Male 6 2 36.47 33 45.83 
Gender Female 108 63.53 39 54.17 

Total 170 100 72 100 
15-20 90 52.94 40 55.55 
2 1-25 62 36.47 19 26.39 

Age 26 -30 18 10.59 13 18.06 
Total 170 100 72 100 

Orthodox 137 80.59 57 79. 17 
Religion Protestant 12 7.06 3 4. 17 

Muslim 16 9.41 11 15.28 
No religion 5 2.94 1 1.39 

Total 170 100 72 100 
Single 163 95.88 64 88.89 

Marital Ma rried 7 4.12 8 11.11 
Status Total 170 100 72 100 

Below 10 68 40 30 41.67 
Educational 11 & 12 37 21.76 15 20.83 

Level Technica l and 44 25. 88 11 15 .28 
Vocation a l School 
College / University 22 12.94 16 22.22 

Total 170 100 72 100 
unemployed 23 13.59 

students 107 62.21 43 59.72 
Crafts and retail trade 8 4.65 

workers 
Clerks, service 16 9.30 11 15.28 

Occupa tion workers, shop and sale 
workers 

Technician and 6 3.49 5 6.94 
associate professionals 

Managers, 10 5 .81 13 18.06 
Profess ionals and 

Merchants 
Total 17 0 100 72 100 

300 & Below 9 22 .5 7 25 
30 1-600 13 32. 5 6 21.43 

Income 60 1-900 7 17.5 6 21.43 
90 1- 1200 4 10 7 25 
1201- 1500 7 17 .5 2 7.14 

Total 40 100 28 100 

respectively either a t tended or a ttending grade 1 0 or below 10 grade classes. 

On the other hand, the smallest proportion i.e.12.94% of volunteers and 15.28 

% non -volunteers respondents a ttending or attended college/ university and 

Technical and Vocational School respectively. 62.21 % of volunteer respondents 
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were students followed by 13.59% of unemployed. Similarly 59.22% of non 

volunteers were students. Managers, professionals and merchants who were 

classified in the same occupation group constitute 18.06% of non- volunteer 

respondents. Among the volunteer respondents who have jobs (i.e. 40 

volunteers), 32.5% earn a monthly income of between 301 and 600 Birr. 

Where as, 22.5% volunteer respondents earn 300 Birr and below it. The 

monthly income of non volunteer respondents who h ave jobs (i .e.28 non 

volunteers) evenly distributed through a ll income levels except that the highest 

income level i. e. 1201 to 1500 Birr constituted only 7.14%. 

Section Two 

Description of Sample on Dependent Variables: 

Contribution of Time, Money and Blood 

In this study the three forms of helping - volunteer time, blood donation and 

money donation were treated as dependent variables. During the data 

collection the volunteer respondents were asked whether they took part in any 

of the following activities: volunteered (devoted time), donate b lood and donate 

money for community oriented organization at any time. All 170 volunteer 

respondents selected the choice of volunteer time and 26 (15.29%) and 78 

(45.88%) of volunteers also selected the a lternatives money donation and blood 

donation respectively in addition to volunteer time. 

To get some sense of the intensity of participation respondents were asked how 

frequently they volunteered or donate their money and blood. As Table 4 .2 

indicates the twenty six volunteer respondents, who donated their money in 

addition to their time or blood, contributed an average of 16 birr in a year. 
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Table 4.2 Volunteers Contribution in terms Time, Blood and Money 

Contribution N Minimum M aximwn Mean Std. 
Deviation 

Amount of money 26 12.00 60.00 16.13 11.55 
donated in year 

Nu mber of Hours 170 8.00 180.00 58. 16 50 .65 
don a ted in month 

Frequency of Blood 78 1.00 10.00 3.43 2.18 
donation s ince first 

donation 

These respondents contribution ranged from 12 to 60 birr in a year. With 

regard to time con tribution an average individual donated 58 hours In a 

month. The minimum h our contributing by volunteers was 8 hours and the 

maximum was 180 hours. The average frequency of blood donation among th e 

volunteers was 3 times. So a n individual volunteer dona ted his blood 3 times 

since his first donation. 

Section Three 
Description of Sample on Independent Variables 

Except on the independent variable self reward , a n analysis was made to see if 

there was a s ignificant difference between volunteers and non volunteers on 

the independent variables included in the study. A set of t-tests were 

computed on a ll these variables. But before t- value computed, the means and 

sta ndard devia tions of each variable was computed in order to show the 

general picture of the data. Frequencies were computed for each type of 

helping activities in order to show the general picture of reasons given by 

volunteers an d th e resul t is presented in Table 4.3 . 

With regard to the variable self reward no t- tes t to sh ow difference between 

volunteers and n on volunteers on th is variable was computed because the 

difference can n ot be determined due to the nature of the variable. People 

experience th e internal and external rewards of their action a fter they 
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performed the action. Thus, only volunteers a re those people who experienced 

the rewards followed by doing different volunteer activities. 

I. Reasons for Contribution of Time, Blood and Money 

The volunteers had given about 12 different reasons for their being a 

volunteer. Support for the work of a Red Cross, contribution to the society, 

person a l satisfaction, to help others, to learn from others, to spend my s pare 

time were some of the reasons given by time donors. Money donors also 

provided some common reasons such as support for the work of Red Cross, 

persona l satisfaction, 'to help others' and 'because I am asked by Red Cross '. 

On the other h and, blood donors were given three reason s ; to save life, 

persona l satisfaction and because I was asked by Red Cross. Based on the 

th eory of reinforcement the gIven reasons were classified into two categories 

(i.e. In ternal and Externa l). Reasons such as to learn from others, asked by 

Red Cross and to spend my spare time were categorized under external 

motivation. On the other hand, reasons such as support for Red Cross, 

Personal satisfaction, a desire to help others were categorized as interna l 

motivation. From Table 4. 3 we understand that most time volunteers, blood 

a nd money donors (84.11 %, 87.1 8% a nd 84.62 % respectively) gave internal 

reasons for their involvement in the above helping activities. 
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Table 4.3 Reasons for Contribution of Time, Blood and Money 

Activities Reasons F"equency Percent 

External 24 13.95 
Time 

Donation In ternal 143 84.11 

Not stated 3 1.76 
Total 170 100 

External 10 12.82 
Blood 

Donation Internal 68 87.18 

Total 78 100 

External 4 15.3 
Money 

Donation Internal 24 84.62 

Total 26 100 

II. Differences between Volunteers and Non Volunteers on the Four 

Independent Variables 

Table 4.4 and 4.5 present the means, standard deviations and t- values on the 

four independent variables for both groups . The mean and standard deviation 

on parental modeling, awareness of consequences and personal norm was 

computed from frequency score. However , the means and standard deviations 

for each prosocal moral reasoning were computed from weighted score. The 

mean and standard deviation of over a ll reasoning were also computed from 

composite score. 
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Table 4.4 Means, Standard Deviations and t- values on Parental 

Modeling, Awareness of Consequences, and Personal Norm 

t- value 

Variables Category N Mean Std. Deviation (2-tailed) 

Parental Non volunteer 72 .0014 .12 2.465* 
Model ing Volunteer 170 . 17 .53 

Awareness of Non volunteer 72 7.76 2.39 7.116** 
Consequences Volunteer 170 9.93 2.06 

Personal Norm Non volunteer 72 14.61 5.54 9.275** 
Volunteer 170 23.24 7.04 

**p<. OO 1 * p<.OS 

In Table 4.4 the results of t-value for parental modeling indicated that 

volunteers were better exposed to parent role models (M=.171, SD=.12) than 

non volunteers . But this only reached a marginal level of significance, t=2.46S, 

p< .OS, two tailed. 

Table 4 also shows that the volunteers scored higher (M= 22.91, SD= 7.S2) on 

personal norm scale than their non-volunteer counterparts. This difference 

was significant, t=9.2S2 , p< .001, two tailed. This implied that personal norm 

has significant effect on volunteering. More over Table 4 indicates that 

volunteers scored high er mean (M = lS.04 , SD= 2.49) on awareness of 

consequences scale than non -volunteers. This difference was a lso significant, 

t= 7.11, P< .001. Thus, awareness of consequ ences has significant effect on 

volunteering behavior. 
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Table 4 .5 Means, Standard Deviations and t· values on Prosocial Moral 

Reasoning 

Variables Category 

Hedonistic Non volunteer 
Vo lunteer 

Needs Oriented Non volunteer 
Volu nteer 

Approval Non volunteer 
Oriented 

Stereotype 

Internalized 

Composite 
score 

**p<. OO 1 

Volunteer 

Non volun teer 
Volu nteer 

Non volunteer 
Volunteer 

Non volunteer 
Volunteer 

N 

72 
170 

72 
170 

72 

170 

72 
170 

72 
170 

72 
170 

M ean 

17.1 5 
14.25 

21.55 
21.45 

14.58 

11. 73 

20.23 
20.02 

19.0 1 
25.5 1 

172.29 
185.42 

Std. Deviation 

4.87 
5.65 

4.34 
4.74 

5.19 

4.89 

5.62 
608 

6.45 
6.46 

17.41 
16.43 

t- value 

(2-tailed) 

3.795** 

.164 

4.065** 

.25 1 

7.163** 

5.580** 

In Table 4. 5 the results of t -value for pro social mora l reasoning indica ted 

volunteers scored high er (M =25.5 1, SD=6.46) tha n non volunteers on 

interna lized reasoning and lower (M= 14 .25, SD=4.85; M= 11.73, SD=4.89) than 

non volun teer s on h edonistic and approval- oriented reasonin g respectively. 

These differences were significant, t= 7.163, p< .001; t=3.795, p< .001 and t= 

4 .065, p< .001 respectively. On the other h and both volun teers and non 

volun teers did not differ on need oriented reasoning (Ms=2 1.45 and 2 1.55) a nd 

s tereotype reasoning (Ms= 20.02 a nd 20 .23) respectively. The differences were 

not s ignifica n t, t= .164, p> lO a nd t= .250, P> .10 respectively . Thus , 

interna lized , hedonistic and approval oriented reasonin g h ave significant effect 

on volunteering, where as needs orien ted a nd stereotype reasoning h ave no 

significant effect on volunteering. In addition volunteers were scored higher 

(M= 185 and SD= 16 .1 3) on over all measure of prosocial m oral reasoning. This 

difference is significant, t=5.580 , p< .001 , two ta iled. 
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Section Four 

The Relationship between Volunteering, Blood and Money 

Donation and Independent Variables 

Pearson Product Moment Correla tion Coefficient was employed to determine 

the relationship between the independent variables and the dependent 

variables as well as for the interrela tionships among the independent 

variables. The results a re given below in Table 4.6. 

In the correla tion matr ix p resented in ta ble 4.6 several relationships should be 

highlighted. There were significant positive correla tions between reasons to 

donate time, blood and money a nd th e respective beh aviors a t 0 .01 a lpha 

level. The relationship between donate time and the reason to do that was a 

moderate one, whereas there a re strong positive correlation between reason s 

to donate b lood a nd donate money, and respective volunteer beh aviors. That 

is, the m ore volunteers frequently engaged in volunteering, blood donation and 

money donation the more th ey gave interna l justification fo r their action . This 

implied that volunteers and donors were engaging frequen Lly in 
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Table 4.6 Correlatiolls alllollg Tillie DOllatioll, Blood DOllatioll, Malley DOllatioll, 

Parelltal Modelillg, Prosocial Moral Reasollillg, A !Varelless of COllsequence, 

Persollal Norm alld Reasons fa DOl/ale Tillie, B lood alld Malley 

2 

3 

4 

5 

Time 
donation 

Blood 
donation 
Mon ey 

donation 
Parental 

modeling 
Prosocia l 

moral 
reasoning 

. 13 1 * 

-.056 

.019 

. 130* 

6 Awareness of .093 
consequences 

7 Personal .265** 
norm 

8 Reason 10 .3 14** 
donate time 

9 Reason to . I 8 1** 
donate blood 

2 3 4 5 6 7 8 

.074 

.052 -.017 

. 160* . 128* .008 

.237** . 166* .078 .532** 

.23 0** . 160* .2 18** .4 35** .5 17** 

.288** .044 .138* .257** .357** .368** 

.728** -.066 .019 . 129* .158* .137* .349** 

9 

10 Reason to -.027 . 119 .7 14** .083 .079 .1 16 .203** .136* -.026 
donate money 

N=242 * Corre lation is significant at the 0.05 leve l (2-ta iled) . 
** Correlation is significant at the 0.0 I leve l (2-tai led). 

helping activity a fter they learnt that this behavior is desirable and got a self 

reward such as feeling good for being a kind and a care person. There was a lso 

significant positive relationship between personal n orm and three form of 

helping at 0.01 a lpha level. The relationship between personal norm and time 

and blood donation was a positive moderate where as the relationship between 

personal norm and money donation was positive but weak. This a lso indicates 

that the more the volunteers and donors felt a sense of moral obligation to 

engage in helping activities the more they were involved in helping activities. 

The relationship between awareness of consequences and money and blood 

donation were statistically significant at .01 and .05 alpha level respectively. 

53 



But the relationship was weak positive relationship. On the other hand, the 

relationship between time donation and awareness of consequences was not 

statistically significant. 

The relationship between prosocial moral reasoning and three forms of helping 

activities were statistically significant at alpha 0.05 level. However, degree of 

the relationship was weak. As can be seen in Table 4 .6 the relationship 

between parental modeling and a ll three forms of helping behavior was not 

statistically significant. 

With regard to inter-variables relationships among independent variables, 

personal n orm and the reason to donate time had shown weak to moderate 

relationship with a ll other independent variables . Awareness of consequences 

and the reason to donate blood had also shown a positive relationship with a ll 

independent variables except for parental modeling. 

Section Five 

Predictability by Independent Variables 

The independent contribution of predictor variables to the variance 111 the 

dependent variable was analyzed using the step wise multiple regression 

model. A total three regression analyses were conducted, for each of the three 

helping activities, all independent variables were regressed. To control 

statistically for variability in the outcome measures attributable to family 

income and family educational levels, these variables were a lso entered into 

each regression. In dealing with missing values the "pairwise" option was 

selected, it excludes completely from the analysis only those cases with no 

valid response across any independent variables in the model. Table 4.7, 4.8 

and 4.9 show the results of the summary of the regression analysis for time, 

blood and money donation respectively. 
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Table 4.7 presents th e summary of stepwise mUltiple regression analysis on 

personal norm a nd self reward predicting time dona tion.R2 is the preferred 

indicator of overall model performance, it reports how much the varia n ce of 

the dependent varia ble volunteers helping behavior is explained by the 

independent variables. 

Table 4. 7 SUIIII1lWY of Stepwise Multiple Regression A nalysis 011 volunteering Behavior 

Standardize 

Step Variable Entered R R2 Unstandardize Beta 
Coefficients 

coefficients 

1 Self Reward 15.370 .269 

2 Personal Nann .351 .149 1.174 .183 

Dependent variable: Time donation N= 234 

Table 4 .7 shows that the va riance in the dependent variable was accounted for 

by two independent variables i.e. self reward and personal norm. The 

remaining five independent variables including control variables contributed 

nothing to th e explanation of the difference for being a volunteer or time 

donor. The R2 value was .149 , mea ning that 14.9% of th e varia nce in the 

dependent variable time donation behavior is expla ined by the in teraction term 

including variables self reward a nd persona l norm. As s tandardize Beta 

coefficients indicates 26 .9% the variance in th e dependent variable time 

donation was accoun ted for by the independent varia ble self rewa rd a lon e . As 

can be seen from ta ble 4 .7, 18.3% the varia nce in time donation was 

accounted for by the independent varia ble person a l norm independently . 

Table 4.8 a lso shows that th e var iance in th e dependent variable blood 

dona tion was accounted for by two independen t varia bles i. e . self reward a nd 

person a l norm. The other five independent variables have no significa n ce to 
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Table 4.8 S UnllI1m:J! of Stepwise Multiple Regressioll Allalysis 011 Blood DOllation 

Behavior 

Standardize 

Step Variable Entered R R2 
UlIstlllldartiize 

Beltl 
Coefficients 

coefficients 

Self Reward 1.542 .716 

2 Personal Norm .740 .562 .003 . 12 5 

Dependent variable: Blood donation N= 236 

this helping behavior. As can been seen in Table 4.8 the R2 value was .562, 

meaning that 56.2% of the variance in the dependent variable blood donation 

is explained by the interaction term including variables self reward and 

personal norm. As standardize Beta coefficients indicates 71.6% the variance 

in the dependent variable time donation was accounted for by the independent 

variable self reward alone. As can be seen from table 4.8, 12.5% the variance 

in blood donation was accounted for by the independent variable personal 

norm independently. 

Table 4.9 presents the summary of stepwise multiple regressIOn analysis of 

self reward predicting money donation. This table shows that the variance in 

the dependent variable was accounted for by only one independent variable i.e. 

self reward. The remaining six variables i.e. both the independent and control 

variables, independently contributed nothing to the explanation of the 
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Table 4.9 S U1I111wry of Stepwise Multiple Regression Analysis on Money Donatioll 
Behavior 

Standardize 

Step Variable Entered R R2 
Unstandardize 

Beta Coefficients 
coefficients 

1 Self Rewa rd .714 .510 .815 .714 

Dependent variable: Money donation N= 234 

difference for being a money donor. Hence, the full regreSSlOl1 model is built 

with self rewa rd variable alone which explained about 51% of the total 

va n a n ce . 
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CHAPTER FIVE 

DISCUSSION 

5.1 Differences of Volunteers and Non-Volunteers on the Four 

Independent Variables 

This study was tested the explanation that some people engaged in 

volunteering while others not because of differences on learning history (i.e . 

having parent role models who showed or teach about volunteering ), level of 

mora l reasoning, tendency of awareness of consequences, and intensity of 

personal norm. Consistent with theories of social learning, cognitive 

developmental and personal normative influence on a ltruism, statistically 

significant differences were obtained among volunteers and non-volunteers on 

all four independent variables a t 0.01 and 0.05 a lpha level. 

This s tudy revealed th at there was statistically significant difference between 

volunteers and non-volunteers on parental modeling variable (t~2.465, p<.05) . 

Hence, it can be concluded that volunteers had engaging in volunteering 

because they h a d pa rent role models who showed or taught about the 

desira bility of volunteering where a s non-volunteers were not involved in 

volunteering because they did not have pa rent role model parents to teach or 

to show about the desira bility of volunteering. However, as the difference is a 

marginal one is not da re to conclude that parental modeling is the most 

influen tial fa ctor. 

This study a lso showed that there is statistically s ignificant difference on the 

overa ll measure of pro social moral reasoning as well as particular type levels of 

prosocial moral reasoning at 0.001 alpha level. Volunteers a nd non-volunteers 

statistically differ on the overall measure of pro social moral reasomng 

(t~5. 580, p<. 001). They also statistically differ on internalize reasonmg 

(t~7. 1 63, p<.OO 1), hedonistic reasoning (t~3. 795, p<.OO 1) and approval 
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oriented reasonm g (t= 4.065, p<.OOl ). This indicates tha t volunteers were 

mostly chosen and appreciated a dvanced stages of reasoning (i. e . interna lized) 

and least frequen tly chosen a nd a ppreciated less matured types of reasoning 

(such as h edonistic and a pproval-oriented) for the given 8 hypothetical moral 

dilemmas. On the other hand non-volunteers were m ostly chosen and 

appreciated less matured types of reasoning (such as hedonistic and a pproval­

oriented) and less frequ ently chosen a nd appreciated advan ced s tages of moral 

reasoning (i .e. internalized) for the given 8 hypothetical dilemmas. From this 

we can conclude that people who engaged in volunteering a re those who 

developed higher level of moral reasonmg in which their judgment for 

hypoth etical mora l dilemmas a re based on internalized values , norms, or 

responsibilities. On th e other h a nd n on -volunteers a re those people with less 

matured level of moral reasoning in which th eir judgment for hypothetica l 

moral dilemmas a re based on self oriented consequences and gaining other 

approval rather th an m oral con siderations in justifying prosocia l or non 

helping behaviors. This result supports the assumption of cognitive 

developm enta l theories to morality: that the key to moral behavior ( in this 

case h elping behavior) is the level of mora l reasoning used to solve th e 

dilemma (Eisenberg cited in Eisenberg et al. 2006; Kohelberg cited in Kerbs & 

Denton, 2005) 

Thi s study again found a statistically significant difference between volunteers 

and non-volunteers on awaren ess of consequences variable (t=7 .11 6, p<.OO 1). 

This also indicates volunteers h ave a high tendency to perceive s itua tions in 

terms of the con sequ ences their own behavior h as for oth ers than non ­

volunteers. Hence , we can conclude that youth who en gage in volunteering are 

those wh o perceive s itua tions in terms of the consequ ences their own behavior 

has for others when confronted with helping s ituation . This is supported by 

the assumption of personal normative influen ce on a ltruism theory that 

differences amon g individua ls in tendencies to become aware of con sequences 
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will affect the activation of norms which in turn leads to decision to engage in 

helping activity (Schwartz, 1973). 

Finally, there was a statically significant difference between volunteers and 

non-volunteers on the variable personal norm (t~9 . 275, p<.OOI). This indicates 

that volunteers have higher sense of obligation or personal norm than non­

volunteers to involve in helpful act. From this we can also conclude that youth 

who engage in volunteering are those youth who developed a more sense 

obligation or personal norm to involve in helpful act. This result supports the 

assumption of 'personal normative influence on altruism' theory that 

individual differences in feelings of moral obligation to perform particular 

action s lead to individua l differences in overt behavior (Schwartz, 1977). 

5.2 The Relationship between Volunteering, Blood and Money 

Donation and Independent Variables 

Another objective of this study was to examine the relationships that exist 

between dependent variables (volunteering, blood donation and time donation) 

and independent variables (parental modeling, self reward, pro social moral 

reasoning, awareness of consequences, and personal norm). Out of the five 

independent variables self reward statistically correlated with all three forms of 

helping behavior (volunteering, blood donation and time donation). 

There was a strong positive relationship between self reward and donating 

blood and money (r~.728 & r~.714) respectively. There was also moderate 

positive relationship between self reward and time donation (r~.314) . This 

indicates that the more volunteers donated much time, blood and money; they 

were provided internal justification such as desire to help others, support the 

work of Red Cross for their behavior, to contribute to the society, etc. This also 

indicates that the more volunteers are engage in more than one helping 

activity, the more they provide internal justification for their behavior. From 
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this we can conclude that self reward (the abili ty of volunteers to regulate their 

behavior with out external rewards) is most influential factor both for the 

contribution of volunteers more time, blood and money and for engaging in 

more than one helping activity. In other words self reward is the most 

important factor in maintained helping behavior among volun teers in Addis 

Ababa Red Cross. 

This was a consistent finding with the assumptions of: (1) Pilivian, Carllero 

a nd Evans (cited in Piliavian and Charng, 1990) that independent of direct 

reward or social a pprova l, the a bility to pat oneself on the back and feel good 

a bout being a kind, caring person can be a powerful incentive to help and, (2) 

Lightman (cited in Piliavia n and Charng, 1990) that self rewards are especially 

important in maintaining lon g term helping, such as repeated and regular 

blood donor. This study a lso supports the research findings of Lightman (cited 

in Pili avian and Charng, 1990) and Pilivian and Callero (ci ted in Piliavian and 

Charng, 1990) that the number of blood donation was significantly related to 

change in overall s trength of motivation (i.e. to decreases in saying that they 

gave so as not to disappoint others, and to increases in reporting that they 

were motivated by sense of responsibility to the community). 

Personal norm another variable in this study was a lso statistically correlated 

with a ll three forms of h elping at 0.05 and 0.01 alpha level. There was 

moderate positive relationship between personal norm and time and blood 

donation (r=.265 & r=.230) respectively. The relationship between personal 

norm and money donation is positive but weak. This m eans that the more 

volunteers were felt a personal obligation to involve in various helping activity 

the more they involved in volunteering a lone as well as blood and money 

donation in addition. From this we can conclude that personal norm was a lso 

another important contributing factor that leads volunteers to engage in 

volunteering, blood and money donation behaviors. 
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This a lso supports th e research findings of Schwartz (1 968, 1977) and Lee et 

a l. (1999) that there was a pos itive correlation between personal norm and 

formal h elping activities su ch as volunteering, blood and money donation . This 

study finding is not only con s istent with the above studies in the direction of 

relationship but a lso the s trength of the relationships. Schwartz (1977) and 

Lee et a l. (1999) a lso indicated th e existence of moderate positive relationship 

between personal norm a nd formal h elping activities . 

Prosocia l mora l reasoning also statistically correlated with a ll three forms 

helping activities at 0.05 a lpha level. Pro socia l mora l reasoning was positively 

correla ted with volunteering, blood and money dona tion (r=. 130 , r=.1 6 0, & 

r=.128) respectively . But the correlation was weak. This indicates tha t the 

more volunteers chosen a nd appreciated advanced or higher level of mora l 

reasoning (i .e. internalized), th e more donated more time, blood or money as 

well as the more they engaged in more than one h elping ac tivities. From this it 

can be conclude that pro socia l moral reasoning is a lso a nother factor which 

contributes for engagement of volunteers in helping activity. However, a s the 

re la tion ship between prosocial mora l reasoning and volunteering, blood and 

money donation is weak, it is not possible to conclude that pro social moral 

reasoning is the most influentia l factor that leads to volunteering. 

This finding is consistent with the re search findings of Eisenberg et a l. (1 995), 

Eisenberg et a l. (1991) a nd Wyatt and Carlo (2002) that there was a positive 

association between self reported adolescen ts' pro socia l behavior and their 

level of pro social moral reasoning. Eisenberg et al. (2002) also indicated tha t 

adults' self reported pro social behavior was positively associated with their 

level of prosocia l mora l rea soning. However , with regard to the strength of 

associa tion between prosocial behavior and level of pro socia l moral reasoning 

this study is not consistent with previous s tudies. Eisenberg (1982) concluded 

tha t the relationship is a moderate one. The present study used simila r 

hypothetical dilemmas to that of Carlo et al. (1 992) to measure levels of moral 
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reasoning of both volunteer and non-volunteer respondents as well as the 

relia bility of each level of mora l reasoning were a bove accepted va lue i .e .. 70. 

The cau ses of this discrepa ncy not known. Hence, this s tudy su ggests further 

investigation in this area to identify why the discrepancy has occurred. 

Awaren ess of consequences again was significantly correlated with blood and 

time donation at 0.01 and 0.05 alpha level, wh ere as not statistically 

correlated with time donation. There was a moderate positive relationship 

between awaren ess of consequences and blood dona tion (r=.237) and a 

positive but week relationship between awareness of consequences and money 

donation (r=.1 66). This means that the more volunteers aware about the 

con sequences of their behavior to the welfare of others, the more they involve 

in more than one h elping ac tivities . This implied tha t awaren ess of 

consequen ces of one's behavior for the welfare of others had contributed for 

volunteers to en gage in more tha n one helping activi ties. Hence , it can be 

conclude th at awareness of con sequences IS another factor that leads 

volunteers to en gage in m ore than one h elping ac tivities. 

Although awareness of consequences of one's beh avior for the welfa re of others 

is considered as one factor that leads volunteers to engage in more th a n one 

helping activities, it is difficult to conclude that awareness of con sequences is 

a lso a nother contributing factor for volunteering, because the relationship 

between awareness of consequences a nd volunteering was not statistically 

significan t . 

These a re both consistent and inconsistent findings with Schwartz (1968) 

finding that there was a direct positive re lationship between awareness of 

consequences and peer ratings of collage student helping behavior. The 

discrepancy of the two findings m ay be result from the use of different 

measurement procedure. Schwartz used peer ra tings as a measure of helping 

behavior where as this study used self report as a measure of helping 
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behavior. Self report behavior IS affected by social desirability bias . 

Respondents m ay not report their real feelings. Hence , this may be contributed 

for the discrepancy of th e two studies findings. 

The striking finding of the present study is a bout the lack of association 

between parenta l modeling a nd volunteers' helping behavior. Parental 

modeling was not statistically correlated with any of the three forms of h elping 

behavior. This means th at it was neither associated nor predicted any of the 

three forms of helping behavior. This was a contradictory finding with the 

social learning theory assumption that most beh aviors a re learned by 

observing others (Bandura, 1977). It a lso contradicts the previous research 

findings that claimed not only significant rela tionship between parents' and 

children 's voluntary association participation but a lso significant relationship 

between the type of activities pa rents and children en gaged in as well as their 

commitment (e. g . number of hours devoted) (Bekkers,2005; Eisenberg et aI., 

2006; J anoski a nd Wilson, 1995). Above a ll, th e present finding is contrary to 

the conclusion given by Batson (1998) that the rela tionship is persistent 

through time. 

This difference might have occurred because of differences 111 the 

measurement procedure used in this study and previous studies. In previous 

study pa rents were also involved in the study a nd have got information about 

their voluntary associa tion participation where as in this study only volunteers 

were used for the study and asked about their parents' voluntary association 

participation. Volunteers may not exactly know their parents' voluntary 

associa tion participation. The retrospective n a ture of the data a lso may 

contribute for the discrepancy. Respondents were asked whether their parents 

pa rticipated in community oriented voluntary association participation any 

time. Due to time gap volunteers may not remember and m a ny not provide 

accurate response . 
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5.3 Predictability by Independent Variables 

This study was also assessed which one of the independent variables (pa rental 

modeling, self reward, prosocial moral reasoning, awareness of consequences 

and personal norm) were more contributed for the variance accounted in the 

dependent variables (time, blood and money donation). In order to not 

overestimate the contribution of each independent variables family income and 

family edu cation were also included as control varia bles in the mUltiple 

regression analysis. 

According to the results of s tepwise multiple regression analysis in this study, 

the variance in th e dependent var iable time donation was accounted for by two 

independent variables (i.e . self rewa rd and personal norm). The other five 

variables i.e . 3 independent and 2 control variables, contributed nothing to the 

explanation of the difference for being a volunteer. Self reward and persona l 

norm were togeth er con tributed 14.9% of the total variance in time donation. 

Taken independently self reward was contributed 26.9% of the variance in the 

dependent variable time donation while personal norm was contributed 18 .3% 

of the variance. This su ggests that self reward and personal norm have more 

contribution to the difference in youth volunteering . When we compare the 

two, self reward h as more contribution to the youth volunteering. 

The s tepwise multip le regressIOns also found that the vanance m the 

dependent variable blood donation was accounted for by two independent 

variables (i.e. self reward and personal norm) . The other five varia bles i.e. 3 

independent and 2 control varia bles, contributed nothing to the explanation of 

being a volunteer and blood donor. Self reward a nd persona l norm together 

contributed 56.2% of the tota l vanance m blood dona tion. Ta ken 

independently self reward contributed 71.6% of the variance in the dependent 

variable tim e donation while personal norm contributed 12.5% of the variance. 
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This suggests tha t self reward and personal norm have more contribution to 

the youth engagement in more than one helping activities. 

The stepwise mUltiple regression analysis also showed that the variance in the 

dependent variable money donation was accounted for by one independent 

variable (i.e. self reward). The remammg six variables independently 

contributed nothing to th e explanation of being money donor. Self reward was 

accounted for by 51% of the variance in money donation . This suggests that 

self reward has still more contribution to the youth engagement in more than 

one helping activities. 

The findings supported the claims of Lightman (cited in Piliavian and Charng, 

1990 ) that self rewa rds are especially important in maintaining long term 

helping, such as repeated and regular blood donor; and Pilivian, Carllero and 

Evans (cited in Piliavian and Charng, 1990) that self rewards may be especially 

important in the case of those pay sacrifice for others. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Summary 

The purposes of this study were: (1) to examine the significance of difference 

between volunteers and non- volunteers on parental modeling, prosocial moral 

reasoning, awareness of consequ ences and personal norm, (2) to investigate 

the relationship between three form s of h elping (i.e. volunteering, donating 

blood and giving money) and parental modeling, self reward, prosocial mora l 

reasonmg, awareness of consequen ces and personal norm (independent 

variables), and (3 ) to asses the relative contribution of each significant 

independent variable mentioned above for volunteering, donating blood and 

giving money while controlling family education and income. Therefore, at the 

very beginning the study was designed to answer the following basic 

questions: 

1. Do the volunteers a nd non- volunteers differ on parental 

modeling, prosocial moral reasoning, awareness of consequences 

of one's potential acts for the welfare of others and per sonal 

norm? 

2. What are the relationships of time, blood and money donation 

with parental modeling, prosocial moral reasonmg, and 

awareness of consequences, personal norm and self reward? 

3. What is the rela tive influence of parental modeling, pro social 

moral reasoning, and awaren ess of consequences, personal n orm 

and self reward on each of time, blood a nd money donation? 

A total of 300 respondents (200 volunteer and 100 non-volunteers) were 

selected for this study. The volunteer respondents were drawn from 4 

community based and 6 school based Red Cross clubs by using multi-stage 

cluster sampling. Snowball non probability sampling was used to select non-
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volunteer respondents. However, th e number of respondents who returned the 

questionnaire was 242 (170 volunteer and 72 n on volunteer respondents). 

The instrument used in this study was a questionnaire. It con sisted of four 

parts . The first part comprised of questions to asses respondents' and their 

parents' socio- demographic characteristics such as gender, age, religion , 

marital status, education , income and occupation. Pa r t two comprised of item s 

that measured respondents' voluntary association pa rticipa tion , respondents' 

parents' voluntary associa tion participation and volunteers a nd donor 's 

reasons for en gaging in helping activities. Part three was a scale consisted of 8 

story dilemmas that measure respondents' level of prosocial mora l reasoning 

(PROM). Part four con sisted of two scales. The first scale comprised of one 

scenario and 6 items that m easured respondents' awareness of con sequences. 

The second scale consisted of 10 items that measured respondents' fee lings of 

mora l obligation (personal norm). The instrument was pilot tested on two 

seSSlOn I. e . pretest and post test, before the fina l administration. During the 

pretest the questionnaire was administered to 50 sample respondents (30 

volunteers a nd 20 non-volunteers). And th e questionnaire was administered 

for the second time to 23 respondents (1 5 volunteer and 8 non volunteer). 

Then, the instrument was improved and the reliability of each scales and items 

were fou nd acceptable. The item reliability coefficients fo r respondents and 

their parents' voluntary association were .850 and .885 respectively. The 

Cronbach a lphas for th e 5- items of prosocial m oral reasoning ranged from . 72 

to .79. The Cronbach a lphas for the awareness of consequences and personal 

norm were .92 and .89 respectively . 

The data were a nalyzed by u sm g frequencies, independent t-test, Pearson 

product moment correlation , and stepwise mul tiple regression. Independent t ­

test was employed to determine the s ignificant differences between volunteers 

a nd non-volunteers on parental modeling, prosocial moral reasonm g, 

awareness of consequen ces a nd parental modeling. This study revealed that 
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there is a s ignificant difference between volunteers and non- volunteers on 

parental m odeling, prosocia l moral reasoning, awareness of consequences and 

personal norm. This implied th at parental modeling, pro social moral 

reasonmg, awareness of consequences and personal norm have resulted on 

volunteering. 

To determine the s tren gth of relationship between independent variables and 

three form s of helping, Pear son product moment was calcula ted. The resul ts of 

Pearson product moment indicated th at self reward, person a l norm and 

pro socia l moral reasoning significantly correlated with volunteering, dona ting 

blood and giving mon ey. There was a s trong relationship between self reward 

and giving money and donating blood, wh ile there was moderate relationship 

between self reward and volunteering. There was a moderate rela tionship 

between personal norm and volunteering and donating blood, while weak 

relationship between personal norm and giving money. The relationship 

between prosocia l moral reasoning (composite score) and a ll three forms of 

helping was a weak one. 

Awareness of consequ ences was significantly correlated with donating blood 

and givin g money, where as not significantly correlated with volunteering. The 

relation ship between awareness of con sequen ces a nd giving money was a 

modera te one, while there was a weak relationship between awareness of 

consequ ences and donating blood. Lastly, there was no s ignificant correla tion 

between parental modeling and a ll three forms of h elping. 

The stepwise mUltip le regressIOn analysis demonstrated that 26.9%, 71.6% 

and 71.4% of the variance accounted for the volunteering, donating blood and 

giving money respectively by the independent variable self reward a lone , when 

controlling for other variables. Personal norm a lso accounted 18 .3% and 

12.5% of the variance for the act of volunteering and giving money behaviors. 

Other variables such as pa rental modeling, prosocia l mora l reasoning, and 
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awareness of consequences, family education and family mcome 

independently contributed almost nothing to the explanation of the act of 

volunteering, dona ting a nd giving behavior. 

Generally, this study indicated that volunteering, donating blood and givmg 

money are most influenced by self reward, that is, volunteers' or donors' ability 

to regulate their behavior without external motivators. 

6.2 Conclusions 

Based on the findings from volunteers and non- volunteers self report, the 

researcher conclude the findings as follows: 

1. In general, volunteers and non- volunteers significantly differ on 

parental modeling, prosocia l moral reasonmg, awareness of 

consequences and personal norm. This means that volunteers have a 

role model mothers or fa thers that teach or show them helping behavior 

as a good a nd rewarding act, have higher level of moral reasoning, are 

more aware of about their contribution in solving the problem of 

vulnerable groups and feel more sense of obligation to involve in helping 

ac t th an non volunteers. 

2. When examining the strength a nd direction of relationship between the 

independent variables and the dependent variables through Pea rson 

Product Moment Coefficient, self reward h as a strong positive 

relationship with blood and m oney donation as well as moderate positive 

relationship wi th time donation. The variable personal norm also has a 

modera te positive relationship with time and blood donation and weak 

positive relationship with money donation . 

3. The relationship between prosocial moral reasoning and all three forms 

of h elping behavior are statistically significant, however the relationship 

is weak. Awareness of consequences had s ignificantly correla ted with 

blood a nd m on ey donation. The rela tionship was weak to moderate 
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positive relationship. On the other hand, the relationship between time 

don ation and awareness of consequen ces was not statistically 

significan t. 

4. The relationship between pa rental m odeling and all three forms of 

h elping are no s ta tis tically significan t. 

5 . Self reward (i.e. the a bility of volunteers to regulate their behavior 

without external motivators) had predictive value for the performance of 

volunteering blood and money donating behaviors. Hence, although the 

rela tion ship between parental modeling and all three forms of helping 

was no statistica lly s ignificant, socia l learning theory is still the best 

theoretical account that offers best explanation about why people engage 

in all three forms of helping behavior. 

6. Personal norm (volunteer s' sense of obligation to involve in volunteering 

and donating activities) ha d a predictive value for the performance of 

volunteering and blood donating beh aviors. Therefore, the theory of 

normative influence on a ltruism also provides useful ins ights about why 

people engage in volunteering and blood dona ting activities. 

6.3 Recommendations 

In recent years helping behavior particularly volunteering a nd m on ey 

donation had got much attention m many countries due to its socia l and 

economical benefits that bestow for the country. This interest has a lso 

prevailing in Ethiopia. This study has severa l implications for practice and 

future research . It proposed direction for those practically engagmg or 

interested in studied it as follows: 

l. V oluntary association: (1) need to organize awareness creation program 

in order to activate th e personal standa rds and personal norm that the 

individuals a lready hold; (2) during th e awaren ess creation program 

need to focus on clearly stating the problems of th e target group tha t the 
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organization works for and the great role of potential volunteers and 

donor s in solving people's problem. 

2. V oluntary associa tion n eed to u se sch ool, media and other socialization 

agents in order to inculcate the sen se of moral obligation on the young 

generation and to develop self- reactive capabilities in the young 

generation. 

3. This study is not exh austive in som e aspects . Hen ce, to obtain a more 

complete study in the future, differen t groups of people such as family 

and volunteers in another voluntary associa tion sh ould be included in 

the study. Different groups should a lso be used to study different 

helping activities i. e. volunteering, blood donation and money donation 

in order to clearly identify the contribution of each independent varia ble 

to each types of helping behaviors. And other variables such as age, 

information, religion and peer influence should be included in the study. 
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Appendix - A 

Addis Ababa University 

Graduate Studies 

Department of Psychology 

This questionnaire is designed to gather information to write a thesis for the 

partial fulfillment of MA Degree in Social Psychology. The objective of this study 

is to identify factors a ffectin g volunteer's helping behavior among Red Cross 

volunteers.- This study will not be accomplished with out the support of you . 

Therefore, you a re kindly requested to give your genuine answer for the 

following questions . Any information gathered through this questionnaire is 

confiden tial. Thank you for your cooperation in advance. 

General Direction:-This questionnaire consists of four parts. These four parts 

consists question on: Background Information , Voluntary Association 

Participation, Level of Prosocial Moral Reasoning, Awareness of Consequ ences 

and Personal Norm, respectively. Thus, read each questions carefully and give 

your best and accurate answers depending on the direction given in each part. 

Part I. Background Information 

1.1 Personal Background 

Instruction: - The following items asking about your personal background 

information. Please read the questions carefully and circle the number with the 

correct an swer. For open ended question please write the correct answer in the 

space provided after each item. 

1. Sex 

1. Female 

2. Age __ _ 

3. Religion 

1. Orthodox 

4 . Mus lim 

2. Male 

2. Protesta nt 3. Catholic 

5 . Other (plea se , specify) ______ _ 



4. Ma rtia l Status 

1. Single 2. Married 3 . Divorced 

4 . Widowed 5. Others (please, s pecify) _ _____ _ 

5. Have you ever attend formal education? 

1. Yes 2. No 

6. If your a n swer fo r Question "5" is "Yes", what is /was the high est grade you 

completed ? 
Grade completed OR 

Has collage/ universi ty d iploma/ BA degree/MAl PhD (Underline the 

a ppropriate status) 
7. Wha t is the kind of work/ occupation you engage in? _ ____ ___ _ 

8 . How much is your m onthly income in Birr? ____________ _ 

1.2 Respondents Family Socio-economic Status 

9 . Have your parents ever a ttend formal education? 

Fa ther Mother 

1. Yes 1. Yes 

2.No 2. No 

10. If your a nswer for Question "9"is "Yes", what is/was the high est grade your 

parents completed? 
Father 

Grade completed OR 

Has collage/ university diploma/ BA degree/MAl PhD (Underline the 

appropriate status) 
Mother 

Grade completed OR 

Has collage/ univer sity diploma/ BA degree / MA l PhD (Underline th e 

a ppropriate statu s ) 
11 . How much is your pa rents' monthly income in Birr? 

Fa ther _ _________ _ 

Mother __________ _ 

Part II . Voluntary Association Participation 

The following ques tion s are asking a bout your a nd yours family volun tary 

associations participation. Plea se read the following question s carefully a nd 

give your a n swer accordingly. 
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2.1 Respondents Participation 

12. Have you ever been a n active m ember of voluntary associa tions working to 
solve community p roblem s? 

l. Yes 2. No 

Please a n swer qu estions 13-18 if your answer for Q . 12 IS "Yes". 
Otherwise, jump to question 19. 

13. In which organization /s a re/were you a m ember? 

14. In which kind of activities a re/were/ you engaged in? You can give m ore 
tha n one a nswer 

1. Don a te mon ey 

3 . Devoted time 

2 . Don a te blood 

15. If you donated money how much money are/were you donate in a year? 

16. If you donated blood , how many times do/ d id you don ate a blood s ince 
your fi rs t donation? _________ _ _ 

17 . If you devoted your time, h ow m a ny hours do/ did you devoted in a month? 

18. Why h ave you? 

i. donate money? _ _ _____________ ____ _ 

ii. donate blood? __________________ _ 

iii . devote your tim e? __________________ _ 

2 .2 Respondent's Family Participation 

19. Have your parents ever been a mem ber of voluntary associations working 
to solve commun ity problems? 

Father 

l. Yes 

Moth er 

l. Yes 

2 . No 

2. No 
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If your a n swer for Q.19 is "yes", please answer Q.20 and 2 l. Otherwise, jump 
to part III questions. 

20. In which organization/s are/were they a member? 

Fa th e r ________________________________________________ __ 

Mother __________________________________________________ _ 

2 l. What kind of activities a re/were/ they engaged in? You can give more than 

one answer 

Fath er 

I. Dona te money 

3. Devoted his time 

Mother 

I . Donate money 
3. Devoted her time 

2. Donate blood 

2 . Donate blood 

Part III. Level of Prosocial Moral Reasoning 

The following stories are eight socia l dilemmas with questions for you to 

a nswer. We are asking you the questions n ot to just to find out your opinions 

about what should be done in the problems, but a lso to understand why you 

have those opinions. Please choose one of the three choices for the question 

what the protagonist should do in the story. And Please rate the importance of 

6 reasons why the protagoni st s h ould or should n ot help the needy other in a 

given story on a 5 point scale (5;Great impor tance, 4 ; Much importance, 

3;Some Importance, 2 ; Little importance, I;No importance). 

Story One 

Ababa is a 28 years old girl who runs her own bus iness at "Atkilt Tera" in 

Piazza. She is selling fru its and vegetables in her shop. Besides running her 

own busin ess, she active ly participates in various community issues. 

Therefore, she is a regular blood donor volunteer at Addis Ababa Red Cross 

Society. 

One day on Saturday 9:00 A.M she received a call from Red Cross and 

informed to go immediately to military hospital and donate h er blood for one 
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client who is nearly to die . The caller told Ababa that she is selected because 

she is a suitable donor at the moment among the other blood donors . 

But if Abeba go to the hospital to help the sick person by donating her blood, 

she may face big loss because she doesn't sell her vegetables and fruits at that 

a ppropriate time. What should Ababa do? 

l. Should help the patient 2.Can't Decide 3. Should sell her vegetables 

Please rank the importance of 6 reasons why Ababa s hould help the patient or 

should sell her vegetables in a given story on a 5 point scale 5=Great 

importance, 4=Much importance, 3=Some Importance, 2=Little importance, 1=No 

importance} 

___ It depends on the amount of loss that Ababa could face and the amount 

of loss that Ababa is ready to accept 

_ __ It depends whether the patient really needs the blood or not 

___ It depends whether Abab's family will think she did the right thing or she 

did the wrong thing 

___ It depends if Ababa thinks it 's the decent thing to do or not 

___ It depends if Ababa would feel guilty if the patent died because she did 

not help him 

_ __ It depends whether Ababa believes in people 's values of meta cognition or 

not 
Story Two 

Bekele is a graduate student at Addis Ababa University. He is an outstanding 

student both from his cla ss and the university. Consequently, the chairman of 

his department promised to hire him after he gradua te. Bu t there a re two other 

very competitive s tudents in his class . On the other hand, knowing that Bekele 

is a n outsta nd ing student, Addis Ababa Blind People Association asked Bekele 

a help to tutor blind students of the university during exam period. 

Bekele is in a dilemma. He should help blind students a nd up grade their 

cha nce of passing to the n ext class. But if Bekele gives tutorial class for blind 

s tudents, he looses some study h ours a nd may also loose both his rank and 

his teacher's promise. What s h ould Bekele do? 
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1. Should help the students 2. Can't Decide 3. Should study for exam 

Please rank the importance of 6 reasons why Bekele s hould help the students or 
should study for the exam in a given story on a 5 point scale 5=Great 
importance, 4=Much importance, 3=Some Importance, 2=Little importance, 1=No 
importance) 

___ It depends on the interest of Bekele to be employed in the university 

___ It depends whether the studentt really needs the help from Bekele or not 

___ It depends whether Bekele's family will think he did the right thing or he 
did the wrong thing 

___ It depends if Bekele thinks it's the decent thing to do or not 

___ It depends if Bekele would feel guilty if the students failed to pass to the 
next class because he did not he lp them 

___ It depends whether Bekele believes in people's values of metacognition or 
not 

Story Three 

One day a young man named Tewodross was gomg to a friend's wedding 

ceremony. On his way h e saw a boy who h ad fa llen down and hurt his leg. The 

boy asked Tewodross to go to his house and get his parents so the parents 

could come a nd take him to the doctor. But if Tewodross d id run and get the 

child's parents, he would be late for the wedding ceremony a nd miss the meals , 

drinks and a ll the games. What should Tewodross do? 

1.Should h elp the boy 2.Can't Decide 

3. Should go to his friend wedding ceremony 

Please rank the importance of 6 reasons why Te wodross should or Should go to 
his friend wedding ceremony in a given story on a 5 point scale (5=Great 
importance, 4=Much importance, 3=Some Importance, 2=Little importance, 1 =No 
importance) 

___ It depends how much fun Tewodros expects the wedding to be and what 
sorts of things happening at the wedding ceremony 

___ It depends whether the boy really needs the help or not 

___ It depends whether Tewodros's friend will think he did the right thing or 
the wrong thing 
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___ It depends if Tewodros thinks it's the decent thing to do or not 

___ It depends if Tewodross would feel guilty if the boy is suffering with pain 

because he did not help 

___ It depends whether Tewodross believes in people's values of 
metacognition or not 

Story Four 

Once upon a time the inhabitants of village Sekela failed to collect enough 

amount of food due to crop failure . Because of this reason they planned to 

carefully feed themselves in order to survive until the next harvest. But one day 

the inhabitants of village Demera which is neighbor of Sekela were seriously hit 

by floods and asked food aid from village Sekela. But if the inhabitants of 

Sekela share their food to their neighbors, they will face with the problem of 

food shortage and would become hungry. What should the inhabitants of 

Sekela do? 

l. Should help their neighbor 2 .Can't Decide 

3. Should keep the food for themselves 

Please rank the importance of 6 reasons why the inhabitants of village Sekela 
should help their neighbor or should keep the food for themselves in a given 
story on a 5 point scale (5=Great importance, 4=Much importance, 3=Some 
Importance, 2=Little importance, 1 =No importance) 

___ It depends on the amount food that the inhabitants of village Sekela had 
and the amount of food that the inhabitants of village Demera expects 
from them 

___ It depends whether the neighbors really needs the food or not 

___ It depends whether the authorities of the village will think the 
inhabitants did the right thing or they did the wrong thing 

___ It depends if the inhabitants of village Sekela thinks it's the decent thing 
to do or not 

___ It depends if the inhabitants of village Sekela would feel guilty if their 

neighbours become hungry and die because they did not help 

___ It depends whether the inhabitants of village Sekela believes in people's 
values of metacognition or not 
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Story Five 

Getachew is an Electrical Engineer who is great at computer programming and 

maintenance. He is a very needed person both in his organization and other 

computer users. Due to his importance he is very busy time on work. 

One day Getachew has taken two days leave from his organization a nd p lanned 

to go to Sodere to refresh himself. But on the same days, one collage student 

from his neighbors asked him to help in his study for the final exam. 

But if Getachew changes his program to help the student, h e may return to 

work without refreshing himself with that precious time. What should 

Getachew do? 

1. Should help the student 2.Can't Decide 3. Should go to Sodere 

Please rank the importance of 6 reasons why Getachew should help the student 
or should go to Sodere in the given s tory on a 5 point scale (5=Great importance, 
4=Much importance, 3=Some Importance,2=Littie imp ortance, 1 =No importance). 

___ It depends how much refreshment he expects from the tour 

___ It depends whether the student really needs the help or not 

___ It depends whether the organization that Getachew works for will think 
he did the right thing or the wrong thing 

___ It depends if Getachew thinks it's the decent thing to do or not 

___ It depends if Getachew would feel guilty if the s tudent fail the exam 
because he did not help him 

___ It depends whether Getachew belie ves in people's values of 
metacognition or not 

Story Six 

Yared is a 10 years old boy. His hobby is swimming. He likes very much to 

swim in the river found in his neighborhood . However, his pa rents do not a llow 

him to swim in that river because they are afraid th at their child will sink dawn 

and wi ll die in the river. So h e a lways sought hi s parent absence from h ome for 

swimming in that river. 

One day Yared's father had gone to his work and his mother left home to visit a 

patient in her neighbor. Gettin g this opportunity Yared ran and called his 
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friends; and then went to the river for swimming. But unfortunately while h e 

star ted swimming two of his friends quarre led a nd the older child s ta rted to 

beat the younger one. The younger ch ild asked Yared to stop an attack picking 

on him. But if Yared stops swimming to help his friend, his mother will return 

from her visit and h e may have to return home without enjoying the swim. 

What should Ya red do? 

1. Should h elp his friend 2. Can't Decide 3 . Should continue swimming 

Please ran!c the importance of 6 reasons why Yared s hould help his friend or 
should continue swimming in the given story on a 5 point scale 5=Great 
importance, 4=Much importance, 3=Some Importance, 2=Little importance, ]=No 
importance) 

_ _ _ It depends how much enjoyment he expects from swimming 

___ It depends whether hi s friend really needs the help or not 

___ It depends whether Yared'sfamily will think he did the right thing or the 
wrong thing 

___ It depends if Yared thinks it's the decent thing to do or not 

___ It depends if Yared would feel guilty ifhis friend hurt because he did not 
help him 

___ It depends whether Yared believes in people 's values of metacognition or 
no t 

Story Seven 

Solomon was born and grown up in Addis Ababa. But after h e gradua ted in 

public administra tion from Addi s Ababa University, h e moved for work to Bahir 

Da r. Nonetheles, he used to visit his parents during Easter. 

One day a fter he visited his parents he was expec ted to return to work as 

immediately as to participa te in th e decisive meeting has to be ch a ired by him 

on the proceeding day of Easter. But on the expected day h e a rrived late at bus 

sta tion a nd fou nd the last bus with the last seat which was leaving to Bahir 

Da r. But while h e was ente ring th e bus the other p assen ger touches his back 

and asked to let the las t seat for him. The passenger told that he begs him 

because he will have a n entrance exam for work in the n ext day at Bahir Da r. 
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He also told that he had no job Since his graduation. But if Solomon let the 

seat for that passenger he will be late for the meeting that is awaiting him. 

What should Solomon Do? 

I. Should help the passenger 2.Can't Decide 

3. Should not help the passenger 

Please rate the importance of 6 reason s why Solomon should help the 
passenger or Should not help the passenger in the given story on a 5 point 
scale (5=Great importance, 4=Much importance, 3=Some Importance, 2=Little 
importance, I =No importance) . 

___ It depends whether Solomon is punished for being late or not 

___ It depends whether the passenger really needs the help or not 

___ It depends whether Solomon's boss will think he did the right or the 
wrong 

___ It depends if Solomon thinks it 's the decent thing to do or not 

It depends if Solomon would feel guilty if the passenger lost a job 
because he did not help him 

_ __ It depends whe ther Solomon believes in people's values of metacognition 
or not 

Story 8 

Gebeyehu is a Carpenter. He used to go to "Tej Bet" which is located at the 

center of the town. One day when returned back from "Tej Bet" , he saw that 

two of his co-workers seriously beaten a passerby. The victim was serious ly 

injured and lost one of his front teeth due to the assault. This victim accused 

his attackers and asked Gebeyehu to be one of his eyewitnesses. But if 

Gebeyehu become one of the eyewitnesses of the victim, h e loses the good 

relationship having with his co-workers at his work place. What should 

Gebeyehu do? 

1. Should help the victim 2.Can't decide 

3. Should keep his good relationship with his co-workers 

Please rank the importance of 6 reasons why Gebeyehu should h elp the victim 

or should keep his good relationship with his co-workers in the given story 
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on a 5 point scale (5=Great importance, 4=Much importance, 3=Some 

Importance , 2=Little importance , l =No importance). 

___ It depends whether the relationship is very important for Gebeyehu or 
not 

___ It depends whether the victim really needs the help or not 

___ It depends whether Gebeyehus's fa mily will think he did the right or the 
wrong 

___ It depends if Gebeyehu thinks it's the decent thing to do or not 

It depends if Gebeyehu would feel guilty if th e victim can not ge t 
compensation because he did not help him 

It . depends whether Gebeyehu believes in p eople's values of 
metacognition or not 

Part IV: Awareness of Consequences and Personal Norm 

Part I: Awarene ss of Consequences 

Instruction: The following statements inquire about your feelings and opinions 

in a variety of situations. Please first read the information and assumption 

provided for you before res ponding. Answer as h onestly as you can. 

In our country we can count m illion s of people suffering from illness, 

disabil ity, lack of care, loneliness and other social problems due to vanous 

social, economic, cultural and political problems. People with physical and 

mental disability, orphans, old people, a nd HIV / AIDS patients are among 

those people . 

Having this problem in mind if you and your family were asked for 

contribution, please rate how importa nt that contribution would be on the 3-

p oint scale (A=extremely important, B=Some what important C=No important) to 

solve or reduce people's sufferings. 

In general, how important do you think is yours and your family 

con tribution (i. e. it could be money, material , talent etc .) will reduce 

those people's sufferin gs. 
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___ Next, I would like you to consider the problem of blind students (e.g. 

shortage of books written in Bra ille). How importa nt do you think is 

yours and your family contribution (in any form) to solve blind students 

problems 

___ I would like you also to consider the problem of orphans (e.g. lack of 

care, hunger). How important do you think is yours and your family 

contribution (in a ny form) to solve orphan's problems. 

___ I would like you a lso to consider the problem of old people (e.g. 

loneliness, lack of care). How important do you think that yo:urs a nd 

your family contribution (in any form) to solve old people's problem. 

___ I would like you a lso to consider the problem of deaf people (e .g. lack of 

education, lack of proper care) . How important do you think tha t yours 

and your family contribution (in any form) to solve deaf people's 

problem. 

___ I would like you a lso to consider the problem of HIV / AIDS patients (e.g. 

illness, loneliness, lack of care). How important do you think that 

yours and your fa mily contribution (in a ny form) to solve HIV / AIDS 

patients problem . 

Part II: Personal Norm 

Assume that vanous local and international NGOs, government and private 

organizations need to organize human, fina n cia l and material resources to 

a lleviate the problem of these people a nd started to recruit people for this 

purpose: - (Please, indicate how you feel by choosing the a ppropriate letter on 

the scale a t the top of the page.) 

A. Feel some obliga tion not to 

C. Feel sligh t obligation 

E. Feel strong obligation 

B. Feel no obliga tion either way 

D. Feel somewha t more obliga tion 
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No. Questions A B C D E 

I How much ofa moral obligation wo uld you 
feel if the school for blind asked you to read 
school books to blind children a few times a 
week in the afternoon or evening? 

2 How much of a moral obligation would you 
feel if the coordinato r of help age 
international asked you to visit old people in 
their home a few hours per week? 

0 How much of a moral obligation would you J 

feel if the Kebele admini strator asks you to 
jJrovide care fo r o rphans in your neighbor? 

4 How much of a moral ob li gation would yo u 
fee l if the coord inator of "Tnsea "Anti-
AIDS Associati on asked you to contribute 
I 0 bi rr per month to help orphans in your 
Kebe le? 

5 How much of a mora l obligation woul d 
you feel if your " Idir" asked you a few 
hours in a week to construct o ld people 
houses in your Kebele? 

6 How m uch of a moral obligation would you 
feel if a so lici tor of the school for deaf come 
to your doo r and req uested I birr 
contribution? 

7 How much of a moral obligation would you 
fee l if the head of Labor and Social Affairs 
office requested you to co llect clothes fo r 
the jJoor? 

8 How much of a moral obligation would you 
feel if an offi ce of Red Cross asked you to 
work as fi rst a id provider for people in the 
emergency two hours in a week? 

9 How much of a moral obligation would you 
feel if a local NGO known as Marry Joy 
requested you to se ll tickets in fund raising 
program for HIV/A lDS patients tw ice a 
year? 

10 How much a moral obligation would yo u 
feel if center for auti sti c children asked you 
to v isit children in thei r home a few hours in 
a week? 
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