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ABSTRACT 

The main objective of this study was to investigate the role of Compassion 
assisted projects in the effort to reduce dropout and repetition rates of primary 
schools of Addis Ababa. Descriptive survey method was used to conduct the 
study. The study was conducted in 5 projects selected from 5 clusters of projects 
in the city. The subjects of the study were 153 project beneficiary primary school 
students, 70 teachers of the students, 25 parents, 5 project directors and 5 
kebele officials. Data were collected using questionnaire, interview, Focus Group 
discussion, observation and document analysis. The collected data were 
analyzed using statistical tools such as percentage, t-test, mean, one way 
4\NOVA, Post Hoc test, and rank order. The study revealed that the projects are 
following intervention strategies such as the provision of nutrition support, health 
services, educational support, sanitary materials and counseling services as well 
as coverage of 'educational costs and awareness raising activities. The impact of 
the intervention differs from project to project based on the availability of project 
facilities which highly determine the effectiveness of their activities. Therefore, 
projects that are able to perform their activities effectively with the necessary 
facilities have made a considerable positive impact on the children with regard to 
school characteristics, academic performances and in reducing repetition and 
dropout rates. On the other hand, in those projects that are deprived of the 
necessary facilities that are crucial to their effective performance, the impact of 
the intervention is found to be lower than it could be. The attitude oJ the 
community towards the projects' role in reducing dropout and repetition rates 
differs among groups of respondents. While parents believe that the projects' role 
is very high, teachers and kebele officials hold that their role is high and low 
respectively. However the attitude of the community doesn't differ from project to 
project. [n general the projects are doing well in terms of health service, tutorial 
service and sanitary material provision while they are weaker in the provision of 
follow up and counseling services although there are differences among projects

r 
The findings of the study were used to draw conclusions and forward 
recommendations. 
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CHAPTER I 

1. THE STUDY AND ITS APPROACHES 

1.1 Background of the Study 

Education is the backbone to a country's economic, social and cultural 

development. Studies asser t that econom ic growth in several countries "is due 

to large investment in education" (Haddad a nd others, in Adane 1993:27). 

Primary education, being a tool of equipping the society with literacy, numeracr 

and of prepa ring learners to a further educational level, is confirmed to be a 

human right and a major means of alleviating the first hand enemy of 

developing couhtries - poverty. Studies also prove that investment in primary 

education, th e foundation for a ll further educational levels, is the most 

profitable of all the other su b-sectors . However, while providing educational 

access to all is one of the biggest challenges to the poorest coun tries, the 

problem is aggravated by wastage of scarce resources in the educational 

system. 

Educational wastage is commonly conceived as the incidence of drop out a nd 

repetition in the education system of a country (UNESCO, 1972: 16) . It is 

defined by UNESCO (1 998:47) as: 

Human and material resources spent or 'wasted' on pupils 
who have to repeat a grade or who drop out of school before 
completing a cycle." It denotes the inefficiency of a school 
system and refers also to the wasted opportunities for these 
children to develop the knowledge, skills, attitudes and values 
they need to live productive lives and to continue learning. 0./ 

For Shiundu, (in Bekele, 2004:26), however, wastage is reflected in various 

forms in developing countries, such as non or late enrollment, lateness, 

absenteeism, poor performance, limited and ineffective utilization of resources, 

under or unemployment of school leavers, non transition to upper cycle, brain 

dra in, teacher turnover, n on completion of the syllabus or learning programs 

and drop-out and repetition, the fin a l two being the concern of this study. 



Drop-out and repetition a re the two most prevailing cha llenges confronting the 
internal efficiency of the edu cation al system in the underdeveloped na tions of 
the world. 

Dropping-out refers to "leaving school before the completion of a given stage of 
education or leaving at some intermediate or non-terminal point in a cycle of 
schooling" (UNESCO, 19 72:16) . It reduces number of graduates and makes the 
pupil-yea rs used by dropouts partially or totally wasted (UNESCO, in Adane, 
1993) . The worst thing is that most dropouts, unfortunately, leave school 
"before they have overcome the handicap of illiteracy" (Samuel, 1969 :25). 

Repetition, on the other hand, is the act of holding pupils back in a previously 
attended grad~ for one or more years for their unsatisfactory educational 
performance (Dejnozka, in Adane 1993) . Repeti tion increases the nationa l cost 
(Alexander, 1994:7) and completion time of an educational cycle and reduces 
the intake capacity of the school (Adane, 1993). According to Rumberger (in 
Alexander 1994) and Samuel (1969), grade repetition indicates the probability 
of dropping out of high school , possibly because of the adjustment problems in 
school due to disrupted peer groups, which negatively a ffect the psychological 
setup of the repeater s su ch as self-esteem and happiness (Kellam a nd others in 
Alexander 1994) . What is more, grade repetition cau ses age-grade distortion 
and the vice versa, "resulting in a vicious circle of cause and effect" (Pa trinos 
arid Psacharopoulos, in T /Haimanot 1999:3; Samuel 1969:25). 

Socio-economic factors such as poverty, the use of child labor a t home an d 
parents' a ttitude towards education, facto rs which originate in the education 
system itself: crowded class rooms, irrelevan t curricula , low qualified teachers 
a nd age heterogeneity within each grade level a re some of the factors causing 
educational wastage (Samuel, 1969; UNESCO-UNICEF, Lockheed a n d others 
and Tanguiane in Ayalew, 1997). Habta mu (2002) added poor health of the 
child, rough sch ool environment, early marriage a n d pregnancy, fear of 
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abduction and rape on the way to and from schools, lack of support with 

academic difficulties , dismissal because of academic failure and many more to 

the list. Poverty, however, is underlined to be the maj or cause of educational 

wastage by a ll the above writers . 

Some of the recommended solutions for redu cing wastage, in addition to th e in ­

school m echanisms , are out of school interventions in the form of financia l 

support - school m a terials and expenses, clothing, meals and m edica l care -

close follow up and counseling, raising the awareness of parents, students and 

the community as a whole of the value of education (especially of girls), 

balanced diet a nd sanitation (Ayalew, 1997; Tirussew, 2000 and Habtamu, 

2002) if the prevailing situation is to change. For Alexander (1994:232j, 

"Prevention and early intervention are much more promising than waiting for 

learning deficit,s to accumulate". However , with a ll the innumerable needs 

claiming their scant resources, it would be impractical to leave a ll the above 

suggested means of tacklin g educational wastage to be taken care of by 

governments of developing countries. Who should then fill this gap? This is the 

question seeking the attention of n on governmental (Habtamu , 2000:58), non 

profit organizations, be it multilateral, b ilateral, international, local, community 

based or religious . 

Compassion Internationa l is on e of the non-profit NGOs operating in Ethiopia 

involved in holis tic (physical, mental and spiritua l) child development activities. 

Having been founded in 1952 by an American Eva ngelis t , this religious and 
I 

Itumanitarian organization is established with the mission of releasing the child 

from every kind of poverty - economic, social, a nd physical - a nd enabling them 

to becom e respon sible and fulfilled adults, (Compassion, 1997: 14). The 

organization has been operating in Ethiopia since 1993 and has so fa r 

launched 242 projects incorporating 57,000 beneficiaries throughout the 

country. Of the 242 projects, 57 (23.5%) of them, supporting 14,000 (24 .6%) of 

th e beneficiary children are found in Addis Aba ba. 
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1.2 Statement of the Problem 

As discussed above, Educational wastage in the form of drop-out and repetition 

is a major constraint of the education system of developing countries. Such a 

problem is severe in the primary education sub-sector as it c ripples a country's 

effort to attain its development obj ectives s ince the latter is highly reliant on the 

degree of literacy of the community. 

The mecha nism suggested to reverse the problem of repetition and adopted by 

many countries including ours, automatic promotion policy, is criticized for 

setting the repeaters for further failure a nd creating management problems for 

teachers who must instruct children with widely varying competencies and 

encouraging "the attitude among other students that anyone can slip through!~ , 

(Alexander 1994: 10). According to Adane (1993:32), the proponents of social 

promotion are more concerned with efficiency while their opponents are 

troubled with educational standards. For Schwille and others, (in Adane, 

1993:33), unless the education system is supported by other relevant changes , 

it would be mea ningless to reduce grade repetition in developing countries. 

With the commitment to the millennial goal of UPE, automatic promotion IS 

incorporated in th e 1st cycle of the primary education sector in Ethiopia to 

overcome the challenge of repetition while the case of dropouts is determined by 

socio-economic factors of dropping out in a ddition to the school related factors . 

According to the statistics obtained from Addis Ababa Education Bureau, the 

repetition rate at the primary lSt cycle is declining from 3.30% in 1992E.C to 
I 

4.70% in 1996E.C. whereas the figure is much higher in the 2nd cycle of 

primary education, although it is declining from 15% in 1992E.C to 10.74% in 

1996E.C. It should be noted that the automatic promotion policy is not made 

functional in the 2nd cycle of primary education. The figure depicting drop-out 

rate in a city li ke Addis Ababa is somewhat distorted (resulting in even a 

negative value) by the "inflow of pupils from other regions of the countly which 
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gives compensation to the number of real dropouts", (Addis Ababa Education 

Bureau, 2005:.29). Accordin gly, the dropout rate of the Addis Ababa pnmary 

schools declined from 2 .80% in1 992E.C to -0.30% in 1996E.C. 

A number of studies have been conducted identifying the causes of repetition 

a n d drop-out a nd the need for prevention and early intervention to improve 

both the efficiency and educational standard of the education system in 

Ethiopia. Among these, Adane's study on wastage in primary schools (1993), 

Ayalew's policy implications of dropout rates (1997), Tirussew's research on the 

need for out of school intervention (2000), Darge's s tudy on regional variation in 

wastage rates (1997) a nd Habtamu's study of dropouts (2002) a re worth 

mentioning. However, none of these studies addressed the situation of thle 

would be dropouts and repeaters of primary schools whose problems, the root 

causes of dropping out and repetition , a re taken care of by NGO supported 

projects. 

One of the numerous NGOs that have been and are launching projects a imin g 

to support the Ethiopian edu cation system is the child advocate Compassion 

International Ethiopia. The student researcher, thus, tried to assess the extent 

to which this international NGO is supporting the Ethiopian education system 

with particular reference to its projects in Addis Ababa. Therefore, th e study 

was conducted in order to an swer the following basic questions. 

Basic Research Questions 

, '1 . What are the intervention strategies followed by Compassion assisted 

projects? 

2 . To what extent does the intervention reduce dropout and repetition rates 

an d what is the sta tus of the students in terms of academic performance? 

3. What is the atti tude of the community towards the role of Compassion 

assisted projects? 

4. What differences exist among different projects? 

5 . What are the strengths, weaknesses a n d challenges of the projects? 
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1.3. Objectives of the Study 

The study was conducted with the following genera l and specific objectives. 

General Objective 

To identify the extent to which Compassion Ethiopia contributed in the e ffort to 

reducing the drop-out and repetition rates of primary schools in Addis Ababa. 

Specific Objectives 

• To identify the intervention strategies followed by the organization to 

address the problems of potential dropouts and repeaters. 

• To assess the a ttitude of the community towards the role of the 

Compassion assisted projects. 

• To identify the differences that exist among projects. 

1.4 Significance of the Study 

The findings of the research, as the researcher believes, will raIse the 

awareness of policy makers, governmental and non governmental 

organizations, the school community and the society as a whole on what shou ld 

be done to resolve the problems of educational wastage and of quality of 

education. Lessons drawn from both the strengths and weaknesses as well as 

from the problems encountered and the recommendations forwarded for 

resolving such problems by the con cerned parties will be a valuable asset for 

decision makers at Compassion head office level or at project level. The issues 

raised in this paper may also enlighten a reas that call for more extensive 

research. 

1.5 Delimitation of the Study 

The study was conducted in Addis Ababa, where 57 Compassion assisted 

projects with about 14,000 beneficiaries are found. As the 57 projects in Addis 

Ababa are grouped into 8 clusters based on geographical location, the study 

was condu cted on 5 projects, one from 5 selected clusters. 

6 



1.6 Limitations of the Study 
Due to the absence of documented data concernin g the repetition a nd dropout 
rates of the projects, the researcher was forced to use two years data extracted 
from the personal fil es of sample beneficiaries to compute the repetition rates of 
the projects while the dropout rates were computed using the figure given 
verbally by the project workers. 3-5 years data on repetition a nd dropout rates 
of each project would be more substantial rath er than 2 years figure . Moreover, 
the repetition rate should have been taken from th e tota l number of 
beneficiaries rather than the sample ones. This m ay affect the va lidity of the 
repetition and dropout rates used in the study. 

1. 7 Research Methods and Procedures 
1.7.1 Research Methodology 

The descriptive survey m ethod was employed III the study as it is the righ~ I 

methodology in examining the current status of the proj ect activities in the 
effort to reduce, the dropout and repetit ion ra tes of primary schools and of their 
impact on the beneficiaries. 

1 .7.2 Data Sources 
Data pertaining to the assessment were gathered from sample beneficia ries of 
the projects, pa rents , teachers, kebele officials and project directors. The 
available documen ts concerning th e children's academic record s were a lso 
assessed. 

1.7.3 Sample Size 

The size of sample projects , schools a n d kebeles a re: 

• 5 out of the 8 clusters of projects in the city, each with 7 projects on the 
average 

• 1 p roject from each of the selected 5 clusters 
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' . 11 schools where the selected sample students III the 5 sample projects 

are enrolled in I 

• 5 kebeles where the 5 sample projects are located 

Table 1: Size of the sample population by project 

Description Sample size by project 

Project name Gulele Semen Lamberet Akaki Lideta 
and code Bethel Meserete Mulu Wondimamach Mekane Total 

Mekane Kristos Wongel (ET751) Yesus 
Yesus (ET300) (ET409) (ET501) 

(ET525) 
Sub city Addis Gulele Yeka Akaki Kali ti Lideta 

Ketema 
No of 295 207 245 248 205 1200 
beneficiaries 
Sample 30 30 29 33 31 153 
beneficiaries 
Sample 5 5 5 5 5 25 
parents 
Sample 1 2 4 1 3 11 1 
~chools 

Sample 9 13 13 17 18 70 
teachers 
Kebele 1 1 1 1 1 5 
officials 
Project 1 1 1 1 1 5 
directors 

1 .7.4 Sampling Technique 

• Cluster sampling technique was used to select the 5 clusters of projects 

from which the 5 projects are taken based on their geographical location 

so ,that they represent different localities of the city - north, south, east, 

west and central Addis Ababa, 

• The sample beneficiaries were selected using quota sampling technique 

taking 15% of the total beneficiaries of each project, However, some 

proportion of those taken as sample was excluded from the study a~ 

questionnaires to be filled by the teachers concerning the school 

characteristics of individua l beneficiaries were not returned, 
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• Cluster sampling technique was also used in the selection of sample 

students from projects as those who are enrolled in the same school were 

selected. I 

• Stratified sampling technique was employed m the selection of 

beneficiaries based on grade level and gender as 34% were taken from the 

first cycle (gra de 1-4) and 66% from the 2nd cycle (grade 5-8) pnmary 

students, while 44% of them were male a nd 56% were female. 

• Parents of beneficiaries including parent committee m embers were 

selected using simple random and purposeful sampling techniques based 

on their knowledge of the projects ' activities because of their children and 

their involvement in project activities respectively. 

• Self contained classroom teachers and homeroom teachers of the selected 

children were selected because of their direct knowledge of the children's 

school characteristics by making use of purposeful sampling technique. 

1.7.5 Data Collection Tools 

Interview, questionnaire, observation, Focus Group Discussion and document 

analysis were used to gather the relevant data from the subjects of the study. 

Questionnaires with open and closed ended question items were used to collect 

data from teachers of beneficiary students about the characteristics of the 

students in the school and about their perception of the projects . 

Interviews were used to collect data from project directors, kebele officials and 

parents of beneficiaries while Focus Group Discussions were held with the 

sample beneficiaries. 

Observations were conducted by the researcher to gather data about the actual 

situation with regard to project facilities, beneficiaries' characteristics and 
I 

project activities and using observation check lists to record evidences. 

Moreover, data were also gathered from available documents concerning the 

academic performance of the students. 
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1.7.6. Data Collection Procedure 
, 

The project directors, kebele officials and school administrators were notified 

I'!arlier with official letters asking for their cooperation. The researcher, assisteb 

by two assistant data collectors, selected the sample beneficiaries with the help 

of project workers in identifying the students that are enrolled in the same 

school, distributed and collected questionna ires from the sample teachers. 

Then project directors , parents and kebele officials were interviewed a nd 

observations were conducted. Next, Focus Group Discussions were held with 

the beneficiary students and data regarding the academic status of the 

students were taken from their personal files. Finally the data gathered through 

all the tools were brought together for analysis. 

1.7.7. Methods of Data Analysis 

'Phe data gathered from the closed ended question items of the questionnaires 

concerning the school characteristics of the students and the academic record 

of the studen ts taken from their personal files were entered into the compute1r 

using SPSS program and their frequencies a nd percentages were obtained and 

they were analyzed using percentage, mea n, t-test, one way ANOVA, Post Hoc 

test, and rank order methods. 

On the other hand, the qualitative data obtained from the open ended question 

items of the questionnaires, interviews, Focus Group Discussions a nd 

observation ch ecklists were jotted down in short a nd were used in line with the 

quantitative data. Then the analyzed data were interpreted and the findings 

were summarized and used to draw conclusions and forward recommendations. 
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1.8 Definition of Terms 

Drop-outs - pupils who for one or a nother reason leave school before 

completing the grade or the educationa l cycle for which they a re 

enrolled. (UNESCO, 1984:347 in Adane) 

Dropout rate: the proportion of pupils who leave the (education) system 

without completing a given grade in a given school year. Thi s rate 

sh ows the extent to which pupils abandon school. (MOE, 1996 : 16) 

Educational Wastage - human and material resources spent or 'wasted ' on 

pupils who have to repeat a grade or who drop out of sch ool before 

completing a cycle." (UNESCO, 1998:47) 

Internal Efficiency: "the relationship between inputs and outputs within the 

edu cation system or with in individual in stitu tions" 

(Psacharopoulos and Woodhall, 1985:205) 

R!,=petition: "a year spent by pupil in the same gra de and doing the same work 

as in previous years", (Brimer a nd Pauli , 1971:18) 

Repetition rate : for this study, it refers to the proportion of those pupils who 

repeat a grade level for one or more years. 

1.9 Organization of the Study 

The paper is organized into four chapters. The first chapter dea ls with the study 

a nd the approaches employed in it such as the background of the study, 

statement of the problem, delimitation and limitations, objectives and 

significance of the study as well as the research methods and procedures. The 

second chapter, the Review of Related literature, revises the main theoretical 

and empirical writings con cerning th e issu e. In the third chapter, the collected 

data are presented in an organized manner, analyzed and interpreted . The 

analyzed findings of the study a re fina lly summa rized in short, conclusions are 

drawn and recommendations are forwarded in the fourth chapter of the paper. I 

II 



CHAPTER II 

2. REVIEW OF RELATED LITERATURE 
2.1. The Role of Primary Education to Development , 
Education is said to be one of the major determinants of the economic, social 
and cultural development of a country. It is described as an instrument of 
producing a productive and competitive work force, a nd a "cornerstone" for 
national economic development and social progress (Lockheed , 1990). Some of 
the beneflts of education , which are also stated as the "dimensions of 
development" are reduced poverty, increased efficiency of the labor force, better 
individual earnings, improved productivity, lower fertility, better health and 
nutritional status, more "modern" attitudes, the intergenerational effect on 
educated parents in educating their children, promoting national unity and 
social cohesion by teaching common mores, ideologies, and languages, 
improving income distribution, increasing saving and encouraging more 
rational consumption, enhancing the status of women, and promoting 
adaptability to technological change (Lockheed and others, 1991). I 

As economic g,owth is heavily influenced by technological advancements and 
innovations, which are the result of education, "it is education that de termines 
the level of prosperity, welfare and security of the people" (Aggarwal 2004: 3) . 
Thus, the success of the effort to improve the living standard of a nation relies 
on the number and quality of the graduates of its schools and colleges . 
Aggarwal further stated that education should serve as a powerful tool in a 
country's economic, political and social change and should be geared to its long 
term national development programs as well as its short term challenges. 
According to Lockheed and others (1991), one of the reasons behind the 
development of developed countries like the industrialized economies of the late 
19th and early 20 th centuries is the presence of a large proportion of educated 

I and trained work force. Similarly, all the lately and dramatically industrialized 
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economies such as Hong Kong, Israel, Japan, the Republic of Korea, and 
Singapore realized Universal or almost Universal Primary enrolment by 1965. 

This is attributable to the fact that investment in primary education is the most 
profitable of all the education sub-sectors that yields returns considerably 
above the opportunity cost of capital. For Psacharopoulos (as cited in Lockheed 
and others 19'11 :3) the returns to completed primary education are estimated 
to be 27% while they are 15-17% to secondary education. Research has 
revealed that 4 years of education alone increased farm productivity by 7% and 
decreased fertility by 30% in developing countries (Lockheed 1990: 10). The 
cognitive skills - literacy, numeracy and problem solving - essential to 
development and the foundation on which the capacity to acquire, adapt and 
advance knowledge is built are results of primary education. Moreover, 
elementary education is proved to improve hygiene, nutritional practices, child 
survival, and fertility which are highly dependent on the mother's education 
(Lockheed , 1991 :4; Ayalew, 1997:503). 

Realizing the importance of investing in basic education and the fact that "hig~ 
levels of literacy and numeracy are prerequisites for creating a competitive 
workforce and , a nation of effective parents and active citizens" (UNESCO, 
1998:5), members of the United Nations have asserted that education is a 
fundamental human right in The Universal Declaration of Human Rights in 
1948. 

2.2 The Concept of Educational Wastage 
Wastage refers to opportunities missed by individuals, communities, nations 
and regions of the world which "deprives developing countries of the ability to 
make the most efficient use of scarce resources and it takes its greatest toll on 
th~ most vulnerable groups in society" (UNESCO 1998:5). Educational wastage, 
in particular, is an education system's failure to achieve its objectives (Eicher'i 
1984:114; Brimer and Pauli, 1971:10). For Loxley (1987:62) it is "the total 
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number of pupil-years spent by repeaters a nd dropouts". It refers to pupils who 

fail to complete their education in the prearranged number of years either 

because they completely drop out of school or repeat one or more grades 

(VNESCO 1998: 11) . 

Educational wastage , however, doesn't refer only to repe tition and dropout. It 

incorporates, as Brimer and Pauli (1971: 10) indica ted fa ilure to set appropriate 

objectives, inefficiency in the achievement of objectives, failure to provide 

universa l education, to recruit and hold children into and within the system. 

But the most visible indica tors of ineffective educa tional systems, especially of 

the primary level, a re low primary completion rates a nd low student 

achievement (Lockheed 1990 : 11) which directly relate to dropping out and 

repetition respectively. 

The World Conference held in Jomtien, Thailand adopted the World Decla ration 

of Education For All in 1990 achieving the goals of which - to ensure that 

children h ave access to basic education, develop the capacity to independent 

learning by actually acquiring basic literacy and numeracy skills - requires noF 

dnly admission of school age children but also their completion of the entire 

primary cycle and learning at an a ppropriate level (UNESCO 1998). 

Educators and economists realized that if large numbers of pupils repeat 

grades several times, prematurely dropou t or if only a fcw complete the cycle 

successfully, it is a tremendous waste of resources, learning motivation and 

teaching efforts (Berstech er 1972). Failure to efficiently utilize su ch inputs 

hinders the development endeavor of low-income countries . Supporting this 

idea, Lockheed (1991:5) stated that "When schools are good and educate many 

children well, the process of development occurs relatively quickly; when 

schools are bad and educate few children well, education's impact on 

development is relatively slow". Thus educational wastage can be taken as a 
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question of quantity and quality of the educational opportunity provided to the 

learners. 

More severe is the problem of educational wastage at the primary level. As 

stated by UNESCO (1998) , pupils need to have at least four years of schooling 

to acquire permanent literacy and numeracy skills. Yet, a considerable 

proportion of those pupils admitted to primary schools, especially of developing 

countries, eith,er fail or take more time to reach the level of literacy than 

expected causing wastage of scarce human, social and economic potential of a 

country. This inability to lay a strong educational foundation which is a literate 

and numerate population wi ll badly disa ble a nation's development prospects 

(Lockheed 1990:3). Therefore, such a challenge must be one of the greatest 

concerns of governments as well as communities of developing countries, like 

that of Ethiopia, that are toiling to overcome the burden of poverty. 

2.2.1. Repetition 

Repetition is a powerful indicator of an educa tion system's performance which 

refers to the incidence of being held back in the same grade or educational level 
I 

while either promotion or completion of schooling is the normal expectation 

(Eisemon 1997: 15) . In other words it is "a year spent by a pupil doing the same 

work in the same grade as in his previous year in school" (Brimer and Pauli 

1971: 18). A repeater is, thus, one who is retained in the same grade level 

throughout a given school year as in the previous year (Loxley 1987:63). 

According to Patrinos and Psacharopoulos (1992: 1), repetition implies the 

presence of something wrong, of ina dequa te achievement, of poor educational 

quality, or of learning disabilities. The quality of the education system and all 

the possible reasons behind this crisis should, therefore, be examined and dealt 

with . 
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2.2.2. Dropping Out 

Dropping out is another type of educational wastage that refers to the act of 
leaving school at a n intermediate point prior to the completion of an 
educational cycle (UNESCO 1972: 16). Dropouts are, thus, those who depart 
from school before the final year of the cycle of schooling they are enrolled in 
(Loxley 1987:63). The effort to develop the productive capacity of the learner is, 

I therefore, terminated before the desired level of competence is attained, 
crippling the individual's and the society's futurity . 

2.3 The Effects of Repetition and Dropout 
"Persis tent high rates of wastage impose en ormou s costs on edu cation systems 
- a nd a lso on the individuals a nd societies that they serve." (UNESCO, 1998: 
23). Failure to efficiently utilize resources because of repe tition an d dropout is a 
waste of the scarce resources which could be invested in other alternative 
underta kings. According to Eisemon (1997:20), the economic wastage caused 
by repetition and dropout may exceed a third of th e total primary education 
expenditure, as a study suggested. Patrinos and Psacharopoulos (1 992) a lso 
emphasized that not only cost and efficiency, but a lso the foregone earnings 
related to attending school, outcome and returns to schooling a re affected. They 
further indicated that primary school repetition a nd dropou t prevent the 
realization of UPE. 

Repetition is said to cause more waste than dropout becau se repeate rs : 
• Reduce the intake capacity of schools preventing admission of other 

students (Ha ddad in Loxley 1987:63; UNESCO 1972:15) due to the 
fact that grade one is the entry to schooling a n d where most of the 
repetition occurs (Eicher 1984: 120) . 

• Cause overcrowding of classrooms which m creases school costs 
(UNESCO 1972: 15), 
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• Cause the loss of investments and increase unit costs , and contribute 

to dropout (Haddad in Loxley 1987:63; UNESCO 1998:25; Alexander 

1994:7 ; Hussen 2000:32) 

• Affect equity of the education system as repetition is greatest among 

rural students a nd those of low socioeconomic standing (Haddad in 

Loxley 1987:63) 

• Cause age heterogeneity which causes problems in the classroom ih 

a n attempt to accommodate children of various ages (Patrinos and 

Psacharopoulos 1992; Hussen 2000:32). 

Repetition also affects self concept of the repeaters. Research findings indica te 

that repe tition has a n egative psychological effect such as low self-esteem, less 

positive attitude towards learning and distorted peer relations (Eicher 

1984:114; Haddad in Loxley 1987:64; UNESCO 1998 : 17 Alexander 1994:7; 

Hussen 2000:32). 

On th e other hand, dropping out reduces num ber of graduates, makes the 

pupil years used by dropouts partially or totally wasted (UNESCO 1998; 

Tanguia ne as cited in Ada ne 1993) and lower lifetime earning (Alexander 

1994:7). As dropping 9ut mostly occurs in the first and second grades wherJ 

pupils do not reach levels of permanent literacy and numeracy, such pupils 

frequ ently relap,se into illi teracy and those in urban areas become vulnera ble to 

street life , delinquency a nd cr ime (UNESCO 1998; Ayalew 1997:501; Oarge 

1997:535; Tirussew 2000:27; Samuel 1969:25). 

This implies that repetition and dropout damage not only th e economic but al so 

the social standing of the society. Therefore, in addition to the education 

system, the overall social and economic status quo of the society, which a ffect 

and are affected by rep etition a n d dropout, need to be assessed before solutions -are sought for . 
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2.4 The Causes of Repetition and Dropout 

Children's learning, which contributes to students' staying in school and being 

promoted on time, is a function of school inputs and home / family 

characteristics that affect their teachability, according to Lockh eed (1990: 16). 

While health, nutrition and preschool expenence and other related 

backgrounds belong to the out of school factors, curriculum, learning 
, 

materials, instructional time and teaching methods are school related factors 

that have either positive or adverse effect on children's learning. 

2.4.1. In-School Factors 

In school factors are those factors prevalent in the school system that 

contribute to dropping out and repetition and most of which could be solved by 

measures taken in the education system. 

Underachievement 

Repetition, which is perceived as a remedy for slow learners, is normally applied 

in Grade 1 with the belief that it helps pupils to get off to a good start in their 

education (UNESCO 1998: 17). Grade repetition, which IS caused by 

underachievement, and school dropout are positively associated as repeating a 

grade, particularly in the early grades, leads to further retention and ultimately 

to dropping out especially as the maximum number of repetitions per pupil i ~ 
exceeded (Loxley 1987:63; Patrinos and Psacharapoulos 1992: 1; Eicher 

1984: 113; Eiser)1on 1997: 17; Lockheed 199 1 :5; UNESCO 1998: 16). 

Age Heterogeneity and Overcrowded Classrooms 

J ust like repetition causes heterogeneity of the age composition of students and 

overcrowding in class, the reverse is true i.e. age heterogeneity and overcrowded 

classrooms highly affect the quality of education and cause grade repetition. 

Aggarwal 2004:84; Samuel 1969: 14; Darge 1997:524; Habtamu 2002). 
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Lack of School Places 

The problem of mismatched demand and supply of school p laces in developing 

countries, which is aggravated by the high level of repeaters, is one of the 

reasons for drop out or "push out" (Eicher 1984:119 ). Repetition is la rgely 

applied in the first two grades with the belief that it h elps pupils to get off to a 

good start in their education (UNESCO 1998:17; Tekeste 1990:43). As grade 

one is the entry to primary schooling "It is the percentage of repeaters in the 

first grade which determines the number of a dditiona l places that could be 
I 

I;l1ade available" (Eicher 1984: 120). 

In many poor countries, where access to secondary education is determined by 

passing an end-of-primary-school examination, repeating the final primary 

grade is a lso widely practiced with the initiation of the student and/ or parent 

and with the approval of school authorities (UNESCO 1998: 17; Eisemon 1997: 

15; Loxley 1987:63; Lockh eed 1991:12) . Thus, "A lack of places in the up per 

grades is more likely to cau se dropout than would failu re at taking 

examinations" (Loxley, 1987 :63). 

Low Quality Instruction 

Quality of education is th e function of the provision and effective use of 

educational inputs such as the curriculum, teachers, edu cational materialsr 
school facilities and so on. In support of this idea, Lockh eed (199 1) ; Samuel 

(1969:14); Eisemon (1 997); Patrinos and Psacharopoulos (1 992) and Oarge 

(1997:524) indicated that low provision and quality of such inputs contribute to 

high repetition rates. 

Poor Teachers 

If teach ers are untrai n ed, insufficiently trained, inexperien ced, or unmotivatcd, 

they are most likely to provide poor teaching. Bad teaching, inability of teacher 

to use play techniques and arbitrary assessmen t of student performance are 

blamed to severely affect student learning and cau se school wastage (Aggarwal 
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2004:84; Eisemon 1997; Davico in Patrinos and Psacharopoulos 1992; Samuel 

1969:1; Darge 1997:524) . 

In addition to the above listed in-school factors, discrimination against 

students from disadvantaged backgrounds, language problems such the lack of 

bilingual education are mentioned as causes of school wastage (Patrinos and 

Psacharopoulos 1992; Darge 1997: 524) . 

The major responsibility of seeking solutions for such in-school factors that 

contribute much to repetition and drop-out is placed upon those who manage 

the education , system of a country although solving them does not suffice 

unless the out of school socio-economic problems of students a re also taken 

care of. 

2.4.2. Out of School Factors 

Out of school factors causing school dropout and repetition are those beyond 

the control of the school community. They are factors such as the socio­

economic status of the family like the capability to provide the child with 

sufficient and proper nutrition, hygiene and preschool education, to cover the 

costs of schooling and health services and the opportunity cost of child labor. 

Many authors and researchers agree on the link between the following socio-

economic factors and school wastage. 
I 

Poverty 

I 

Poverty in general IS inability to address the basic needs of human beings. 

(Hassen 2005:26) Poverty of the family is proved to be the most important 

determinant of a child 's teachability and the root cause for the other factors in 

most literature. Lockheed (1990:33); stated that, children of poor families of all 

countries "are less apt to enroll in school and more apt to dropout than 

children of better-off families. " Patrinos and Psacharopoulos (in Hassen 

2005:28) also report that children of low-income families are more likely to 
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show poor academic performance and to dropout of school than the 

economically privileged ones. 

The rate of early school leavers of low-income families, as a study in Brazil 

depicted, is 3 times more than those of higher income families (Hassen 

2005:28). Daniel (2001) ; Eisemon (1997) ; Aggarwal (2004); Schiefelbein in 

Patrinos and Psacharopoulos (1992) ; Darge (1997:524) a nd Samuel (1969: 25) 

also agree to the idea that poverty contributes the highest share for dropping 

out and repetition. For Patrinos and Psacharopoulos (1 992), "----it is the poor 

wh o are more likely to enroll late, repeat grades a n d eventually dropout of 

school. " 

Direct Costs of Education 

It is a challenge for poor families to cover the direct costs of their children's 

edu cation . Direct costs a re expenses such as school fees , uniforms, school 

supplies, and transportation which forces parents not to send or to withdraw 

their children from school (Lockheed 1990:33; Eisemon 1997; Habtamu 2002). 

Indirect Cost of Education (Child Labor) 

The indirect costs are opportunity costs in the form of forgone household labor 

or earned income of children in school which cause parents to withdraw their 

children from school and forces children to repeat a grade becau se of unlearned 

lessons due to the need for child labor (Lockheed 1990:33; Pa trinos and 

Psacharopoulos 1992; Aggarwal 2004; Samuel 1969:14; Darge 1997:524; 

Habtamu 2002) . Child labor, a result of poverty and a major obstacle to 

achieving UPE a nd to reducing school wastage is most common in Africa, where 

41 percent of 5 to 14 year old children are estimated to be working (UNESCO 

1998:20). 
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Health and Nutritional Status 

The capacity of children to learn IS largely determined by their health and 

nutritional status which are associated with their cognitive development 

(Lockheed 1990:22). According to the findings of Yohannes (1997), dysentery, 

intestinal parasites, malaria, eye disease, dental problems a nd skin diseases 

are the most common diseases attacking school children which could be 

prevented by keeping personal hygiene and environmental sanitation. These 

diseases cause children's absenteeism, attrition and dropout from school and 

inability to listen, participate and comprehend the classroom activities. 

As Lockheed (1991) asserted, nutritional status of children is positively related 

to grade attainment, attendance, achievement test scores, general intelligence, 

performance on selected cognitive tasks and concentration in the classroom. 

Current food intake and past nutritional history are the best predictors of 

cognitive scores . Children with more adequate diets achieve higher cognitive 

scores than those malnourished. 

In general, as "Nutritional deficiencies and parasite infections --- impair both 

physical and cognitive development", (FRESH 2002), the child's health and 

nutritional status are confirmed to be among the major factors determining the 

probability of repetition and dropping out by Habtamu (2002); Eisemon (1997); 

Samuel (1969:14); Daniel (2001). 

Lack of Preschool Experience and Child Stimulation 
I 

Preschool experience or exposure to learning materia ls before entering school, 

a s research i~ both industrial and developing countries exhibits, has 

constructive effects that are often sustained for several years, Lockheed 

(1990:23); Eisemon (1997); Tirussew (2000:28); Darge (1997:524). According to 

UNESCO (1999) , the availability of presch ool classes reduces repetition rates 

and thus lowers average ages on any grade. 
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Parents' Education Level 

Parents' education level is one of the factors that determine pupils' survival rate 

in school. Children of educated parents a re more likely to enroll in school, get 

support at home for school work and to complete a given educational cycle 

(Hyde in Hassen 2005:29; Patrinos and Psacharopoulos 1992; UNESCO 1999). 

Children of parents with low educational level, however, have little or no 

facilities to read at home, no one to guide them in their studies and no time to 

attend to their studies because of excessive domestic work and negative 

attitude towards education (Aggarwal 2004:84; Samuel 1969:14). 

Delayed Enrolment 

Delayed enrolment is related to the opportunity cost of child labor, a lack df 

school places and malnutrition and is the root cause of overage children and 

age heterogeneity in the classroom (Patrinos and Psacharopoulos 1992). 

Learning Disabilities 

These happen when the holistic development of children which reqUires a 

secure, stimulated environment with opportunities to explore, ques tion, 

experiment, play and symbolize is neglected. Cognitive and emotional maturity 

as well as psychosocial and cognitive skills are prerequisites for the acquisition 

of literacy and interpersonal skills, deficiency of which leads to low academic 

achievement and repetition (Tirussew 2000; Daniel 200 1; Hassen 2005; 

Schiefelbein in Patrinos and Psacha ropoulos 1992; Habtamu 2002). 

Furthermore; ethnicity, gender inequality and remoteness are also said to cause 

wastage in education (Eisemon 1997). 

The overall impact of these socio-economic problems hinders the effectiveness 

of the education system even if the quality of education provided in schools is 

improved . Therefore it is imperative to tackle both the in -school and out of 
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school factors that cause educational wastage, particula rly repetition and 

dropping out. ' 

2.5 The Magnitude of Repetition and Dropout 

Although understanding th e magnitude and trend of the problem is a 

prerequisite to calling the attention of th e concerned bodies and seeki ng 

solutions, official estimates often under report or over report th e problem. The 

prevalent under-reporting in developing coun tries is due to government policies, 

school supervision and inspection practices which impose sanctions on high 

repetition (Eisemon 1997). For instance, in Costa Rica and Venezuela, teachers 

d~veloped strategies to retain students while reporting zero repetition, although 

no more than h a lf of the repetition rates were eliminated (Eisemon 1997:29). 

The magnitude of educational wastage differs from region to region in the world 

based on the respective econ omic, cultura l and social characteristics of the 

regions (UNESCO 1998). Such a disparity is also rampan t among th e Ethiopian 

regions (Da rge 1997:524). 

2.5.1 Wastage Worldwide 

While edu cational wastage is a worldwide problem, it is found to be severe in 

the less developed nations of the world, given region a l variations. With regard to 

the financia l cost of wastage in the less developed countries, in th e first four 

grades, it is estimated to reach as much as 16% of public current expenditure 

oJ? education (UNESCO 1998:25). The cost of repetition in Brazil is estimated to 

be equivalent to the contribution of the federal government to 1 st level schoolini? 

(Patrinos and Psacharopoulos 1992). According to Lockh eed (1 990: 11), below 

two thirds prima ry school completion and the highest repetition rates a re found 

in the lowest-income countries a nd repetition rates are 2 to 5 times higher in 

low- and lower middle- income countries than in upper middle- and high ­

income countries . 
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Concerning the high rate of repetition in the first grade, "the percentage 6f 

repeaters in grade 1 exceeds the percentage of repeaters in all grades together". 

Consequently, , the age of pupils in grade one ranges from 5 to 8 in Latin 

America and 2 to 16 in Kenya (UNESCO 1998). 

Therefore, it can be said that first grade pupils and the lowest income countries 

of the world are most vulnerable to educational wastage which impair the 

realization of UPE and economic development of countries respectively. 

2.5.2. Wastage in Ethiopia 

In Ethiopia, according to the 2004/05 annual abstract, the primary education 

repetition and dropout rates of the 1996 E .C academic year were 3 .73% and 

14.37% respectively. Regarding grade one, 2.94% repetition rate and 22.35% 

dropout rate were reported. Table 2 below depicts the promotion, repetition anb 

dropout rates of primary education in 1996 E.C. 

Table 2: Enrolment, promotion, repetition and dropout rates of primary 

schools of Ethiopia in 1996 E.C. by grade 

G rade 1 2 3 4 5 6 7 8 Total 

Enrolment 2431933 1509933 1270002 1172315 996472 743816 712770 511342 9348583 

96 

Enrolment 3330301 1934434 1395374 1235258 1090161 864184 780618 594981 11225311 

97 

Promotion 0.7470 0.8600 0.8767 0.8378 0.8066 0.9049 0.7645 0.8299 0.8191 

rate 

Repetition 0.0294 0.0222 0.0199 0.0501 0.0519 0.0300 0.0766 0.0601 0.0373 

rute 

Dropout 0.2235 0.1178 0.1034 0.1121 0.1415 0.0652 0.1589 0.1099 0.1437 

r~te 

Regarding the survival rate to grade 5, it was 53.4% in 1996 E.C. and it was 

indicated that more than 45% of the pupils didn't continue in the second cycle 

of primary education within four years up to 1996 E.C. The grade 5 a nd 8 
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completion rates in 1997 E.C. were 57.4% and 34.3 % respectively. The age 

composition in grade one of the Ethiopian primary schools ranges from below 7 

to more than 16 years. 

2.5.3 Wastage in Addis Ababa 

According to the 2004 / 05 regional annual abstract, the re petition rate a t 

primary level (grade 1-8) was 6.9% in Addis Ababa in 1996 E.C. while it was 

2.7% at the first cycle and 10.74 at the second cycle . The repetition rate was 

highest at grade 7 (16.2% for boys and 17.7% for girls) and lowest at grade 2 

(0 .6% for boys and 0.5% for girls). Due to the implementation of the automatic 

promotion policy, repetition rates in Addis Ababa are very minimal in the firs t 

cycle of primary education. 

The figure of dropout rate in Addis Ababa , which is affected by the high inflow 

of pupils from other regions of the country, gives compensation to the number 

of real dropouts. As a result it is -0.3% a t the primary level (gra de 1-8), 1.9% a t 

the first cycle (gradel-4) and -2.3% at the second cycle of primary educa tion 

(grade 4-8) in 1996 E.C. 

2.6 Strategies of Reducing Repetition and Dropout 

The result of reduced repetition and dropout rates would be more students 

graduating at a lower input per pupil (Pa trinos and Psacharopoulos1 992 :3). 

While the removal of educational inefficiencies is necessary to ensure UPE a nd 

educational equality, the challenge educational planners face is how to reduce 

educational wastage without compromising the quality of the system (Loxley 

1987:63) . Various writers and researchers have forwarded recommendations a s 
I 

tp how to reduce and thereby avoid educational wastage in the form of 

repetition and dropout. 

To successfully reduce wastage, strategies should be multi-pron ged, policies 

and investments should be tailored a nd targe ted to s pecific populations an d 
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circumstances and interventions should be formulated in a sectora l 
(Eisemon 1997:46; Patrinos and Psacharopoulos 1992: 18). Eisemon 

contei t 

further 
emphasized that the impact of any of the remedial measures taken, unless 
supported with other related measures, is prone to be insufficient. While 
government policies to reduce repetition a nd dropout are "advocated for the 
more efficient use of educational resources" (Patrinos and Psacharopoulos 
1992:3), it is critical that resources are concentrated on interventions that 
improve learning, are cost-effective, and can be widely implemented given the 
severe resource constraints poor countries face (Lockheed 1990:14). 

Automatic promotion 

This is a simple mechanism of reducing repetition which allows all pupils to get 
promoted to the next grade level regardless of their academic performance. The 
advocates of automatic promotion argue that the negative effects of repetitioljl 
largely exceed the expected benefits (UNESCO 1998:39). In addition to 
increased n ational cost, repetition fails to significantly increase the repeater's 
level of school' achievement, affects the pupil's self-esteem, makes his/her 
attitude toward learning less positive, and damages peer relations (Eicher 
1984:114; Haddad in Loxley 1987:64; Alexander 1994:7). 

On the other hand, opponents of automatic promotion hold that even though 
measures such as automatic promotion and revision of exam standards are in 
essence costless (Eicher 1984:119), this does not mea n that an automatic 
promotion system would be free of waste. The points they raise are as follows. 

• The practice ignores that learning occurs through repetition (Gomes­
Neto and Hanushek in Patrinos and Psacharopoulos 1992: 18) which 
gives slow learners an extra year to learn since not all children acquir~ 
knowledge and/or attitudes at the same rate (Loxley 1987:63). 
Patrinos and Psacharopoulos (1992: 1) state that reduction of 
repetition and dropout are not ends by themselves and tha t 
"Regarding repetition, learning is the issue. If a student learns more 
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by repeating a grade, repetition is not a problem ---, except in terms of 

efficiency costs". 

• To promote the slow learners automatically, who clearly are not 

prepared, without devoting special attention to them during the school 

year sets them up for further failure (Eicher 1984:115) and affects the 

teaching learning process as teachers must instruct children with 

widely varying competencies (Alexander 1994: 10) . 

• Automatic promotion is no solution for those who dropout because of 

economic and family problems and lack of places in higher grades 

(Eicher 1984:119; Eisemon 1997:20). 

• The direct excess educational costs for teaching repeaters for an 

additional year is in actuality only a tiny proportion of the long-term 

costs to the student and to society (Alexander 1994:8). 

• Repeating does not necessarily imply a negative judgment about 

students' abilities. For Haddad (in Eisemon 1997:30) such a notion ik 

an unexamined fact extrapolated from the practice of developed 

countries. In Burundi, repetition was found to increase educational 

performance and academic success. 

• Most automatically promoted children would lag even further behind 

in the upper grades while repeaters recover in the short term and are 

kept above where they would have been (Alexander 1994 :229). 

• Causes pupils to leave school with insufficient skills, which forces 

countries like Panama a nd PuerLo Rico to abandon automaLic 

promotion. 

There is strong resistance among educators to automatic promotion which is 

sometimes aggravated by broken promises of resources for remedial measures
l 

(l)NESCO 1998:39). 

Others, however, argue that both automatic promotion and retention policies 

can not solve the problems of repeaters, by themselves. Those promoted to the 
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n,ext grade without having m astered material a nd those who are h eld back for 

poor performance are less likely to succeed, In both cases, addressing tlje 

particula r learning n eeds of each pupil by providing specific teaching 

interventions is a more effective approach (UNESCO 1998 :39; Schwille and 

others in Adane 1993:33), It is recommended that prevention and early 

intervention be applied before learning defici ts accumulate a nd evaluation of 

pupils ' achievement be continuous for the purpose of detecting learning 

difficul ties a nd taking remedial action s , n ot fo r selecting pupils for promotion 

(UNESCO 1998:39; Alexander 1994:232; Hussen 2000:42). 

Without the support of such remedial actions, "automatic promotion may 

increase internal efficiency a t the cost of reducing overall educational 

efficiency." (Schiefelbein and Wolff in Eisemon 1997:29). 

Improving Quality of Education 

As emphasized by UNESCO (1998; Habtamu 2002), when they lack motivation 

a nd fail to see the link between their education and th eir personal lives, which 

is a rcsult of low quality curricula a nd Leaching methods , pupils become 

vulnerable to academic failure a nd thereby to dropping out. The quality of 

instruction , thus , should be improved through improved curricula, training of 

teachers and reorganization of the school if learning is to be enha nced . The 

experience of rural Pa kistan confirmed that investments that improve teach er 

quality a nd tha t increase student exposure to teachers a re more effective than 

those that improve physical infras tructure and equipment (UNESCO 1998:32). 

Early Intervention and Preschool Education 

Stimulating home environment full of physical objects and learning materia ls 

enable childre n to consistently learn m ore quickly in school than children from 

more deprived backgrounds and preschool experience also provides sustained 

positive effects for several years by developing a positive self-image, making 

them resourceful and curious . a bout learning, a nd responsible and caring 
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towards the world around them (Lockheed 1991 :74; 1990:23; UNESCP 

1998:35). However, many of the school repeaters are those "who come to school 

without cognitive and emotional maturity and who lack basic psychological and 

cognitive skills that are essential for the acquisition of literacy and 

interpersonal skills" (Tirussew 2000: 31) . 

Well-designed early childhood development programmes, carried out by 

competent personnel with special training and aimed to awaken children's 

interest in learning rather than to push them to early acquisition of formal 

academic skills, have proved to be effective in helping pupils from poor families 

to acquire some of the cultural attitudes a nd school-readiness skills that 

children from more wealthy families learn in their homes (UNESCO 1998: 34). 

According to Hegarty and Klein and others (in Tirussew 2000:29), it is more 

pleasant, easier and economica l to prevent difficulties early in life thaI' 

correcting children's behavior at a later age although it is possible to do so. 

Reducing the Direct and Indirect Costs of Education 

The direct costs of primary schooling (school fees, transportation, uniforms, 

and instructional materials) can reach 20% of a family 's income in some 

countries (Lockheed 1990:37) . 

Though primary education is "free" of any direct costs in many developing 

countries including Ethiopia, parents still make some financial contributions 

fo r books, school maintenance fund , sport fees etc. (Action Aid in Hassen 

2005:30) the total costs of which is a burden on poor families . 

Public policy-makers can reduce these direct costs borne by poor familie~ 

through means such as reduction or elimination of school fees, provision of 

instructional materials and uniforms, subsidizing textbooks a nd transportation, 

providing essen'tial school supplies and scholarships for pupils from very poor 
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families (UNESCO 1998:31 ; Lockheed 1990:36; Ayalew 1997:503; Hassen 

2005:30; Eisemon 1997; Habtamu 2002) . 

After the launching of a m assive educational investment program in the poorest 

region of Brazil with financial assistance from the World Bank, student learning 

is increased and repetition is reduced which resulted in significant cost savings, 

i.e. a $1 per pupil per year investment in writing materials and textbooks 

reduced the total cost of producing a 4th grade student by $4 .03 (Lockheed 

1990:44). 

~djusting the school calendar to accommodate seasonal demands for chilk 

labor, abolishing child labor, providing child care for younger siblings, and 

introducing labor- saving technologies are the recommended strategies to 

reduce indirect costs of education (Lockheed 1990:37; Myers, Amadio, Unicef in 

Eisemon 1997:39; Ayalew 1997:503; Habtamu 2002). 

Nutrition and Health Interventions 

Successful education programmes, in which children do well, require healthy, 

well-nourished and motivated students (UNESCO 1998:29; FRESH 2002). 

While physical and mental health and nutritional status are among the factors 

that determine children 's teachability, children in developing countries, 

particularly of marginalized areas, are likely to be malnourished and vulnerable 

to many diseases (Lockheed 1990:22; Hassen 2005:32; UNICEF in Tadesse 
I 

2001:38). According to Daniel (2001:247) , "It is not sound, pedagogically or 

otherwise, to teach a child who is not ready to learn simply because he/ she is 

hungry. ----whatever the number of such children may be, it remain s an 

educational issue and needs to be addressed." 

Whereas such deficits must be corrected during the preschool years, it is 

possible to id en t ify and correct the effect of s hort-term hunger and some h ealth 

deficits during primary schools (Lockheed 1991:72). 
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Lockheed (1990:22); Eisemon (1 997); UNESCO (1 998); Aggarwal (2004); 

Habtamu (2002); FRESH (2004) agree that the following nutrition and health 

programs can increase children's school readiness . 

• School feeding program su ch a s mid-day meal and school brea kfas ts 

or snacks in alleviating short term hunger 

• Supplements of iodine, iron and vitamin A to counteract micro 

nutritional deficiencies 

• Community health and nutrition program 

• De-worming to dealing with parasites. 

• Hygiene education that prevent re-infection 

• Clean water and sanitation facilities that prevent re-exposure 

• Parent education program 

The constructive effects of school feeding programmes in improving enrolment 

and attendance of students , reducing dropout rates and improving children's 

classroom behavior a nd learning capacity at school and improving community 

and pa rents school participation were demonstrated by Ethiopia's school 

feeding project launched in targeted drou ght pron e areas with finan cial 

assistance from WFP (Damte 2001 :54 ; UNESCO 1998:33) 

Whereas a similar result was a lso shown in Burkina Faso, the interruption of a 

school feeding program in the Dominican Republic caused on e fourth of the 

pupils to drop out of school. It was emphasized by UNESCO (1998:33) that "The 

positive effects of school feeding on education can be enhanced even further if it 

is combined with other health and nutrition interventions for school children'l 

such as de-worming and micro-nutrient supplementa tion." 

Cogniza nt of its worth the Ethiopian gove rnment has included Nutrition and 

health intervention among the sub-components of the food security strategy of 

Ethiopia which comprises children's immunization, dia rrhea prevention, 
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nutrition education, family planning and better weaning foods, micro-nutrien1ts 
and school feeding programs (MOFED 2002). 

Educational Support and Guidance Services 
According to UNESCO (1998:34), 10 percent of all pupils at school a re 
estimated to have significant learnin g difficulties which may result from factors 
within the child and environmental factors such as poverty or lack of 
stimulation and school-related factors. Schools are expected to address the 
particular learning n eeds of such pupils who enter school poorly prepared by 
providing specific teaching interventions like remedial measures for chronic 
repeaters (UNESCO 1998:39; Alexander 1994: 10). Eicher (1984: 119) on his 
part stressed the need for costlier remedial measures such as better teaching 
aids, compensatory programs, and individualized instruction. 

For Shiundu (in Tadesse 2001:37-38), the unique physiological and 
psychological ::;etup of students, su ch as attitudes, abili ties and d isabilities, 
have considerable influence on the child's education . Thus teachers, with the 
help of other school personnel, should be able to identify students with 
problems and render counseling services to such students (Habtamu 2002 :59). 
Psychological guidance services at the primary level a re effective for elimina ting 
or reducing grade repeating as they have proved their worth in countries where 
they are utilized such as in North Africa (Samuel 1969: 14). Habtamu (2002:45) 
and Hussen (2000:37) also mentioned the n eed for launching coun seling, adult 
and peer tutoring, follow-up, after school, weekend and summer school 
programmes. In addition to the school, children also need study support from 
their homes in terms of doing their home works and reducing the time spent in 

I \1elping the family in household duties (UNESCO 1999 :65; Habtamu 2002) . 

Community based intervention 

Raising the awareness of the community about the relevance of education as 
well as increasing their involvement in the educational process urges parents to 
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send and keep their children in school and the single best predictor of 
children's academic performance is said to be the educational level of paren ts 
(UNESCO 199~:37; Lockheed 1990:37; Aggarwal 2004; Ayalew 1997:504; Darge 
1997:535; Habtamu 2002; Hussen 2000:40). The effects of other interventions 
such as preschool education and nutritiona l and health can be magnified when 
the family is the focus of intervention (Eisemon 1997:37). Eisemon fu r ther 
asserted that "Intervention to 'educationally empower' parents and 
communities have also been shown to be effective in reducing repetition and 
dropout." 

Improved cleanliness, punctuality and attendance and more nutritious food in 
the lunch-boxes of the children were the outcomes of increased parental 
awareness as noted by pre-school teachers in Trinidad and Tobago (UNESCO 
1998:35). According to Myers (in Eisemon 1997:37) the effectiveness and 
impact of nutrition and child h ealth interventions, be it in school age children 
or in early chqdhood, will be more sustainable when they are combined with 
parent and pre-school education. 

Thus, public information campaigns to m crease the awareness of the 
community a bout the economic and oth er benefits of education and to 
persuade parents to enroll and keep their children in school, to strengthen 
parent activity in the educational process such as training parent committee 
members and promoting literacy among parents are the recommended 
strategies to address the need for increased parent awareness and involvement 
(UNESCO 1998:37; Lockheed 1990:37; Eisemon 1997:40; Aggarwal 2004). 

Generally speaking, educational pla nners n eed to take all the above discu ssed , 
strategies into consideration and look for effective and efficient ways of putting 
them into effect in order to succeed in tackling the problem s of grade repetition 
and school dropping out. 
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2.7 Who should do the intervention? 

Whereas dropout rates are often affected by the general state of a society - ins 

level of economic and cultural development, distribution of social services and 

attitudes towa;d education - beyond the control of educators, repetition rates 

are a matter of educational policy and practice (UNESCO 1998:37). For 

Eisemon (1997:39), however, while most researchers on repetition and dropout 

recommended policy changes and government interventions; social, political 

and economic factors have often more important role to play in reducing both 

repetition and dropout than government educational policies and interventions 

do. 

Governmental Bodies 

Although they are basically beyond the control of educators, social and 

economic conditions that determine wastage may be influenced by government 

policies in areas such as transport, health services and labor laws. Besides, 

some of the school wastage factors such as health services that determine 

survival rate 1;0 Grade 5 can be readily addressed by education officia ls 

(UNESCO 1998:29). Yohannes (1997:99) a lso stressed that "Although health 

coverage of children is the primary responsibility of parents, schools also play 

an important role through the school health programs". 

With the aim of rapidly promoting repeaters to the higher level, the anti­

wastage strategy of Brazil's state of Sao Paolo consisted of creating accelerated 

classes of intensive study in small groups which targets schools with the 

biggest age-range per grade (UNESCO 1998:34). 

Concerted government interventions such as improving the quality of schooling 

through teacher training and textbook distribution in Chile and Urugu ay and 

adult literacy, mid-day meals, better school facilities, more textbooks, in- service 

teacher training, and greater community involvement in schooling in the India n 
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state of Uttar Pradesh have been proved effective in reducing repetition (World 
Bank in Eisemon 1997:36). 

But one may question the extent to which governments of less developed 
countries employ these multiple strategies given the scarce resources they have 
at hand . According to Lockheed (1991:2), the prevailing economic crisis 
particularly in the developing world jeopardizes the ability o[ many countries to 
preserve the present level and quality of their educational services. 

Non-governmental organizations 
As defined by Tarekegn (1999: 13), "NOOs a re any of those organizations which 
a re voluntary, private, non-profit organizations; and whose principal aims are 
to alleviate poverty and suffering, promote the interests of the poor, based on 
their areas of function, scope, origin, and so on". 

I According to DPPC (in Tarekegn 1999:13), NOOs in the Ethiopian context a re 
humanitarian private organizations which participate in project activities, using 
their own resources, with a view to join in the government's effort to eliminate 
poverty. 

As primary education plays a prominent role in poverty alleviation, the support 
of NOOs for primary education is of paramount importance. In support of this 
view, Lockheed (1990:46) emphasized that international assistance is essential 
for developing countries because of the profound necessity [or improved 
primary education and the significant costs involved. Ha btamu (2002:58) and 
Daniel (2001:248) also recommended that NOOs could be encouraged to work 
with low income families in projects that deal with education and development 
of the communities. 

The challenge of promoting health in and through schools can only be met by 
the education a nd health sectors in collaboration with loca l, national and 
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international organizations, funding sources and NGOs (Yohannes 1997: 105). 
Similarly, nutritional interventions such as the WFP s pon sored school feedih g 
program (Damte 2001:54; UNESCO 1998:33) In Ethiopia should be 
encouraged. YJith regard to preschools, while targeted preschool programs, 
a imed at low income families h ave been particularly effective, publicly financed 
preschools for all children are not feas ible in most developing countries. 
Therefore , privately owned, communi ty a n d NGO supported preschools should 
be encouraged (Lockh eed 1990:23; Daniel 2001:248). Lockheed (1990:6) 
s u ggested that donor agen cies must in crease the level of a id to pnmary 
education and respond with flexibility to unique country conditions in order to 
effectively support the sub-sector. 

Thus , while the concerned governmental bodies such as edu cational planners 
from MoE to school level are expected to pioneer th e stru ggle against 
educa tion a l wastage through formulating policies and executing the suggeste1d 
intervention strategies, NGOs a re also a n ticipated to join the governments' 
effor t to tackle th e cau ses of repetition and dropout. 

Among the numerous local and international NGOs involved in relief and 
development ac tivities in Ethiopia, especially in supporting the Education 
system , there exist Forum on Street Children -Eth iopia (FSCE), Save the 
Children and Compassion Internationa l. While FSCE is meant to represent the 
loca l NGOs that are contributing their own share in supporting the Ethiopian 
education system, Save the Children UK and Compassion In ternational are 
representing the in ternation al NGOs , the latter being the focus of this study. 

Forum on Street Children-Ethiopia (FSCE) 

FSCE is one of the local NGOs which are supporting the Ethiopian Educatiorl 
System. Since 1997, the orga n ization has been providing Non-Formal 
Education to disadvantaged out of school urban children aged 7-14 in 5 cities 
of Ethiopia, i.e. Addis Ababa, Bahir Dar, Dessie, Nazareth and Dire Dawa. 
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According to FSCE (2004), the componen ts of the education program of the 

o,rganization are : 

• 

• 

Provision of Non-formal Basic Child Education (NFBCE) by u Slfjg 

Appropriate, Cost-Effective Centers within the School System (ACCESS) 

Provision of tu torial a nd study support to low performin g formal school 

children of low income families 

• Formal school capacity building through the provIsIOn of trainings and 

m aterials in order to maintain integrity between formal schools and 

ACCESS cen ters 

• Girls ' Club Support in order to support female students be assertive . 

Moreover Center Management Committee participates in the management of 

NFE centers in order to empower the community to handle th e cen ters when 

projects phase out. The organization is also active in building the capacity of 

non-formal education facilitators, local government officia ls a nd members of the 

CMC through experience sharing, workshops a n d trainings. The organization is 

linking awareness creation with running educational projects to let the 

community see the importance of education to their children. 

Save the Children (U.K) 

SC-UK is one of the international NGOs operating in Ethiopia which is involved 

in the provision of Alternative Basic Edu cation (ABE) in the Somali Region. 

Since 1995, the organization has been engaged in building the capacity of the 

Regional Educa tion Bureau officials and unqualified formal school teachers . 

Since 2000, h owever, the organization further expanded its a rea of intervention 

and established 8 ABE centers in Jijiga Zone financed by a donor agency 

known as Comic Relief, SC-UK (2004). 
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The components of the project are : 

• Teacher training which is used to upgrade community teachers 

• Construction of low cost centers which a re easier to maintain in order to 

minimize cost and ensure their sustainability 

• Building the capacity of REB officials in order to enable them integrate 

ABE in their planning a nd supervision 

• Community management through parent committees to enable the 

community own a nd ma nage ABE cen ters when cente rs are handed over 

to them 

• Provisions of basic education materia ls to encourage parents send their 

children to school. 

2.8 Compassion International 

This religious, non-profit a nd humanitarian NGO headquartered in USA, 

Colorado was founded by a n American missionary who encountered war 

orphaned children while he was in the Republic of Korea for evangelical work in 
I 

J. 952. The organiza tion in collaboration with its pa rtner donors in several 

developed countries supports 738,831 children in 24 countries until December, 

2006 with the mission of releasing children from economic, social and physical 

poverty and enabling them to become respon s ible and fulfilled adults 

(Compassion 1997: 14) . According to Compassion (1997): 

• Sound development thinking involves addressing the h olistic needs of 

children (physical, social and economic). 

• Education which results in change of behavior is centra l to a child's 

long term -development and thus compassion-supported program s will 

promote learning. 

• Parents should be encouraged to take the responsibility of raising 

their children seriously and parental skills should be s trength ened 

and thus compassion supports the role of the family. 

39 



• Child development programs should make sense in the culture and 

context in which they operate and therefore it encourages local inputs 

and allow local needs and priorities to determine program content. 

• Being objects of development leads to dependency and thus effectiy 

development makes demands on children so that they learn to be 

proactive . 

The program activities are classified into two main categories . The core program 

activities - child survival, early childhood development and learning for life -

incorporate children from birth to a dolescence into the on e-on-one child 

sponsorship program. The program mainly operates with One-on-one child 

sponsorship with school age children less than 10 years old entry age to a 

planned 18 year old completion. "For those children in school, project staff will 

monitor each child's progress and, if problems or needs are detected, see that 

the child receives special assistance to try to prevent fai ling or dropping out of 

school" (Compassion 1997:36). With regard to health, each sponsored child will 

be regularly screened for symptoms of ill health and if detected hel she will be 
I 

t reated or referred to an appropriate professional [or assistance . Moreover, 

health education that focuses on problems common to the a rea will be 

provided. To ensure that each child receives individual attention, each project 

keeps each child 's school progress records, health records, notes from social 

worker visits and other relevant information . 

It is further stated (Compassion, 1997) that the supplementary program 

activities seek to address the needs for latrines, water tanks, immunizations, 

de-worming, nutrition for malnourished children and their primary caregivers, 

sanitation, teaching materials and vocational training equipments, parent 

education (literacy, health , nutrition and sanitation education, mother-child 

he.alth and infants mental stimulation training, parenting training and family 

planning) for parents and caregivers, non formal education for out of school 
I 

children, etc. 
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Compassion Ethiopia 

Compassion has been operating In Ethiopia since 1993 and has so far 

launched 236 projects incorporating 57,612 beneficiaries throughout the 

country. Of the 236 projects, 57 of them, supporting 14,000 of the beneficiary 

children are found in Addis Ababa. The following are the program activitiC) s 

being carried out in Ethiopia. 

• 

• 
Child ,development through sponsorship program (CDSP) 

Supplementary programs like clean water, latrine, paren t tra ining, 

environmental protection and skill trainings, awareness creation 

about children and women, resource cente r development and 

children's play ground 

• Leadership development program (LDP) which started 2 years ago and 

incorporates 94 youths 

• HIV / AIDS prevention and care activities for children and parents 

In addition, two pilot programs, Child survival programs (CSP) and Orphaned 

and vulnerable children (OVC) program are underway. While the CSP addresses 

the needs of children from birth, the OVC program includes care reinforcemertt 

such as supplementary nutrition provision, Income Generation Activities (IGA), 

parent education and replacement care (compassion cottage) . 

In the course of promoting holistic child development, the projects' activities are 

centered around helping children's education by supporting them in their out of 

school necessities instead of direct provision of education. 
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CHAPTER III 

3. DATA PRESENTATION, ANALYSIS AND 

INTERPRETATION 

Data pertaining to the study were collected from different groups usirig 
questionnaire, interview, Focus Group Discussion (FGD), observation and 
document ana,lysis. Questionna ires were distributed to teachers of schools 
where the project beneficiary students attend their education. Among the 180 
questionnaires distributed to 70 teachers of 11 primary schools , 153 (85%) of 
them were returned. 

In order to gather data on the intervention strategies of the projects , each of the 
5 sample project directors were interviewed and to crosscheck their responses 
25 parents of beneficiary students (5 from each project including members of 
parent committees) were also interviewed and 9 Focus Group Discussions were 
l)eld with the sample beneficiaries. On top of that, observations were made to 
identify the actual conditions of the physical facilities and the activities of the 
projects. Sample beneficiaries' personal files were also used to assess theJ , 

academic status. 
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3.1 Characteristics of the Respondents 
The ch a racteristics of the respondent teachers, parents and sample students 
are as follows. 

Table 3: Respondent teachers' characteristics by schools 
Teachers by Schools Teachers' Addis A. A. Fasil & Y. Genet, Akaki M. J.F. Kennedy, characteristics No.1 Tibeb E. M.Ber, Y. Agazia n, Eth. Total I Terara, AbYOl Ermja 

No % No % No & No 1 & No & No 1 & No. of Teachers 9 12.85 13 18.57 13 18.57 171 24.28 18 I 25.71 701 100 Position 
Homeroom T 5 13.90 7 19.40 8 22.22 6 16.66 10 27.77 36 51.42 (2,d cycle) 
Self-contained 2 12.50 3 18.75 0 0 7 43.75 4 25.00 16 22.85 T 
Subject T. 2 11.11 3 16.66 5 27.77 4 22.22 4 22.22 18 25.71 Qualification 
12 graduate 0 0 0 0 0 0 0 0 0 0 0 0 TTl graduate 3 16.66 4 22.22 0 0 5 27.77 6 33.33 18 25 .71 Diploma 6 12.50 8 16.66 12 25.00 10 20.83 12 25.00 48 68.57 BA/ BSc & 0 0 I 25.00 I 25.00 2 50.00 0 0 4 5.71 a bove 
Experience 
Below 5 years 2 12.50 3 18.75 2 12.50 3 18.75 6 37.50 16 22.85 6-10 years 3 15.00 I 5.00 5 25.00 6 30.00 5 25.00 20 28 .57 11-15 years 0 0 4 23.52 4 23.52 6 35.29 3 17.64 17 24.28 16-20 years 2 20.00 3 30.00 I 10.00 2 20.00 2 20.00 10 14.28 Above 20 years 2 28.57 2 28 .57 I 14.28 0 0 2 28.57 7 10.00 

Of the 70 teachers, 9 (12.85%) of them are from Addis Ababa No . 1 school, 13 
(18.57%) from Atse Fasil and Tibeb Edget Primary schools and another 13 
(18.57%) are from Y. Genet, M. Ber, Yeka Terara and Abyot schools. The 
remaining 17(24.28 %) are from Akaki Mengist school and 18 (25.71 %) are from 
J .F. Kennedy, Agazian and Ethiopia Ermija schools. The schools are grouped 
based on the presence of beneficiary s tudents of a specific Compassion assisted 
project. With regard to the position of the teachers, 36(51.42%) of them are 
Homeroom teachers of 2nd cycle students while the remaining 16(22.85%» a nd 
18(25.71) are self-contained classroom teachers and subject teachers 
respectively. The majority of the teachers are composed of Homeroom teachers 
and subject teachers as the majority (66.01)of the sample students a re 2nd cycle 
(grade 5-8) students. 
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As to th e qu a lification of the teachers, 18(25 .7 1%),48(68 .57%) and 4 (5.71%) of 

th em are TIl graduates , Dip loma and SA/ SSe & above holders in that order. 

This reveals that the maj ority of the primary sch ool teachers are diplom a 

h olders. Con cerning the experience of th e sample teachers, while 16(22 .85%) of 

th em h ave less than 5 years experience, 20(28.57%), 17(24 .28%), 10(14 .28%) 

a n d 7 (10%) of them have 6 - 10 years, 11 - 15 years, 16-20 years & above 20 

years teaching experien ce respectively. 

Table 4 : Respondent parents' characteristics by projects 

PARENTS BY PROJECTS To t al 

Project Proje ct Project Project Project N % 
Pare nts' characte ristics 5 2 5 300 409 751 501 

male 0 0 1 2 0 3 12 .0 

Sex 
female 5 5 4 3 5 22 88.0 

T o tal 5 5 5 5 5 2 5 10 0 

Orthodox 2 5 4 4 3 18 72.0 

Rel igion Protestant 2 0 1 1 2 6 24.0 

Muslim 1 0 0 0 0 1 4.0 

Total 5 5 5 5 5 25 100 

single 0 0 0 0 0 0 0 

married 3 4 3 5 5 20 80 .0 

Marital divorced 2 1 0 0 0 3 12.0 
Status 

Widowed 0 0 2 0 0 2 80 ! 

Total 5 5 5 5 5 2 5 100 

Educational illiterate I I I I I 5 20.0 
level 

Grade 1-4 I 0 0 I 1 3 12.0 

Grade 5·8 0 4 2 2 2 10 40.0 

Grade 9·12 3 0 2 0 1 6 24 .0 

ce rtificate 0 0 0 1 0 1 4.0 

D iploma & 0 0 0 0 0 0 0 
above 

Total 5 5 5 5 5 25 100 

Income No income 1 0 1 0 0 2 8.0 

Below 4 5 4 5 5 23 92 .0 
300/month 
Above 0 0 0 0 0 0 0 
300/month 

Total 5 5 5 5 5 25 100 
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Of th e 12% m ale and 88% fem ale in terviewed pa rents , 72% are Orthodox 
Chris tia n s, while 2 4% a nd 4% a re p rotestant a n d mus lim religion follower s 
respective ly . Th is is an indication of th e selection c riteria of beneficiaries wh ic h 
will be dealt with in the coming discu ssion s . With regard to the marita l status 
of the parents, 80% of them a re m a rried , 12% divorced a nd 8% a re widowed. 
This shows tha t most of the ben eficia ries have both of their pa rents or married 
gUardians . 

Con cerning the education a l level of th e pa ren ts, 20% of them a re illitera te, 12% 
attended grades 1-4 while th e oth er 40%, 2 4% a nd 4% h ave attended grades 5-
8 , 9 -1 2 a nd certificate p rogra m s in that order. This ind icates that the majority 
of the be neficia ries come from uneducated or less educated pa ren ts of the 
society. As to their econ omic statu s, 8% of them have no incom e at all and 92% 
of them gen erate below 300 birr m onthly income. Both figures portray that the 
ben eficia ries a re from the poorest segment of the socie ty. 

Table 5 : Sample students' characteristics by projects 
STUDENTS BY PROJECTS Total Students' 525 300 409 751 501 N % characteristics 

sex Male 17 11 12 14 13 67 43.79 
Fema le 13 19 17 19 18 86 56.20 Total 30 30 29 33 3 1 153 100.0 I Age 6· 10 7 8 0 12 10 37 24.83 I 11 - 15 23 8 18 2 1 13 83 55.70 16 -2 0 0 14 11 0 4 29 19.46 Total 30 30 2 9 33 2 7 149 100.0 Grade 1 0 4 0 0 5 9 5.88 

2 5 3 0 9 3 20 13.07 3 5 0 0 5 1 11 7.19 4 4 3 0 4 1 12 7.84 15t cycle 14 10 0 18 10 52 33.98 to la l 
5 4 1 2 4 3 14 9.15 6 4 7 8 6 0 25 16.34 7 4 8 9 5 8 34 22.22 8 4 4 10 0 10 28 18.30 2 nd cycle 16 20 29 15 21 101 66.01 tota l 

Total 30 30 29 33 31 153 100.0 
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The 153 sample students are composed of 67(43 .79%) male and 86(56.20%) 
female beneficiaries of the five projects. Of these, 37(24.83%) a re 5-10 years 
old, 83(55.70%) are 11-15 years old and the remaining 29(19.46%) are 16-20 
year old children. 9(5.88%) of the 153 students are 1St graders, 20(13 .07%) a re 
2nd graders, 11(7.19%) 3rd graders and 12(7.84%) 4th graders. These 52 
students make the proportion of the sample 1st cycle primary students 33.98%. 
The remaining 101(66.01%) of the sample students are in the 2nd cycle primary 
leyel, i.e. 14(9.15), 25(16.34%), 34(22.22%) and 28(18.30%) are 5th, 6th , 7 th and 
8 th graders respectively. Most of the sample students are taken from the 29d 

cycle primary level as the impact of project intervention on repetition can be 
visible where automatic promotion policy is not applied . This is due to the fact 
that automatic promotion is made functional in the first cycle of primary 
schools and , thus, students do not repeat gra des with or without project 
intervention. 

Table 6: Sample students by project and school 
Stu dents by project and school 

525 300 409 751 501 Total Addis A. Tibeb Y. Abyot M. Yeka Akaki J .F. Agazian Et~ Ababa Fasil E. Genet Ber T. M. Kennedy Ermia N 30 25 5 9 4 5 11 33 17 8 6 153 
% 
within 

100.0 83.3 16.7 31.0 13 .8 17.2 37.9 100.0 54.8 25 .8 19.4 100.0 project 
Total 30 30 29 33 31 153 
%of 

total 19.6 19.6 19.0 2 1.6 20.3 100.0 

All the 30 sample beneficiaries of project 525 a re taken from Addis Ababa 
school, 30 sample students of project 300 from Atse Fasil and Tibeb Edget 
schools and 29 benefic iaries of projecl 409 from Yewetaloch Genel, Misrak Ber, 
Yeka Terara and Abyot Schools. In addition, the 33 beneficiaries of project 75 1 
are taken from Aka ki Mengist School a nd the 31 beneficiaries of proj ect 501 are 
from J.F Kennedy, Agazian and Ethiopia Ermja schools. 
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3.2 Intervention Strategies of the Projects 
Selection criteria 

As indicated earlier, Compassion ass isted projects work on children of low socio 
economic status families. The projects work with the concerned local kebele 
officials, church representatives and parent committee members for selection of 
beneficiaries; which depicts that there is high community involvement with 
regard to selection of beneficiaries. The 5 sample project directors were asked 
as to what the selection criteria for project beneficiaries are. All of them replied 
that the beneficiaries are children of poor families with no or less than 300 Eth. 

I \3irr monthly income which is an indication that the beneficiaries of the projects 
are children of the lowest income families of the society. This was also 
confirmed by the kebele officials. Orphans are accepted as long as they h ave 
guardians as the projects work in collaboration with guardians and that they 
are not orphanages. 

According to the project directors, the kebele officials and the paren ts of the 
beneficiaries, religion is not a criterion for selection. As indicated earlier 76% of 
the sample parents of this study are non-protestant believers i. e. Orthodox and 
Muslim religion followers . This portrays that the projects are benefiting the poor 
regardless of religious affiliation. The other feature of these projects is that all of 
them require their beneficiaries to attend their education whether or not they 
have attended school before or else they are departed from the projects. This 

I shows that the projects are education oriented. 

Children of ages 3-10 are eligible to get the chance of being project 
beneficiaries. However, 5-8 is the entry age of beneficiaries in projects 409 and 
751, 4-8 in project 300 and 3-9 in project 501. This difference may be due to 
the presence or absence of the provision of preschool education while the 
extension of entry age to 8, 9 and 10 may reflect delayed school enrollment of 
beneficiaries which is one of the reasons for over agedness in the education 
system. The beneficiary students confirmed, during the Focus Group 
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Discussion, that some of them were enrolled in grade one when they were 8 or 

9 while the official age for grade one enrollment is 7 . On the other hand, there 

were some who were enrolled in grade one as early as 4 years old. 

Provision of preschool education 

One of the recommended strategies of reducing repetition and dropout rates is 

the provision of preschool education. Whereas projects 501 and 525 provide 

preschool education at their respective project sites, project 300 sends the 

children to the nearby public school for preschool education and project 751 

sends them to private preschools but beneficiaries of project 409 do not attend 

preschool education. According to parents and the project beneficiaries, thosb 
I 

who do not get the chance to formal preschools either attend traditional ones or 

directly go to primary schools without any preschool education. 

Coverage of the direct costs of education 

As one of the major factors for repetition and dropout is the inability of the poor 

to cover the direct costs of education, covering the costs of education of the 

poor by the government or other body is a highly recommended intervent ion 

strategy. According to the project directors and the confirmation of beneficiaries 

and parents, the projects under study cover a ll educational costs like school 

fee, uniform, stationary and others such as contribution for school 

construction, (100 birr per child at project 300), for instance. 

Reducing the effect of child labor 

Child labor is one of the critical problems contributing to educational wastage . 

In response to the question of what they do to prevent the effect of child labor 

on the students ' education, the project directors responded that they teach 

parents to give their children time to study on monthly meetings in add ition to 

the chance provided to the children to get more time to study and attend 

tutorial classes. Parents also confirm that they are taught by project workers to 

give their children time for education. However some of them indicated that 
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although they understand the effect of child labor, their econ omic burden and 
work load forces them to seek their children 's la bor. The sample beneficia ries 
also agree that th ey support their parents with household and income 
generating activities and some a re even forced to be absent from school and 
tutorial classes provided by their respective projects. 

Nutritional support 

Malnutrition which is highly related to poverty IS th e mam reason for grade 
repetition a nd school dropout affecting the educational motivation a nd 
perform ance of the child. Respondin g to the reaction of their projects to this 
problem, project directors, with th e confirmation of sample parents and 
students, replied that nutritiona l support is provided to th e beneficia r ies on two 

I or three monthly basis, i.e . 20-25 kg teff and oil. However, this food provision is 
rated insufficient by most of the sample pa rents a nd students when it is shared 
among the family members. Thus, wh ile the parents recommend the food 
suppor t to be increased , the teachers recommend feeding programs at project 
s ites. 

The provision of snacks (biscui ts, tea and fru it) after school and breakfast on 
Saturdays is a unique fe ature of project 525 of the sample projects. In addition, 
special support is given to parents and children with health problems a nd with 
past history of malnourishment such as food a nd anti-HIV treatment, 150 
birr/month for parents and 200 birr for underweight children at project 751 
and job creating training fo r parents at project 501. 

Health services 

Health problem is a lso among the major causes of repetition and dropout. 
Regarding the projects ' activities to prevent this problem, project directors 
responded that the children are given with health screening service twice a year 
and a re beneficiaries of 100% medical service coverage in health centers 
whenever they feel s ick. In addi tion to that, the projects provide their 
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beneficiaries with health education including HIV and Reproductive hea lth 
(300), sanitation (personal and environmental) education and nutrition 
education together with the provision of sanitary materials. Project 751 is 
providing home based care and has formed health club. Those projects with KG 
students provide vaccination services to their beneficiaries. While some of the 
parents rated the health condition of their children low, the m ajority of them 
expressed their satisfaction with the health services their children benefit from. 

Working with parents 

Without the involvement of parents, intervention activities won't be able to 
attain their objectives. Concerning this issue, project directors responded that 
they provide nutrition, sanitation and health education to parents formally or 
informally on monthly meetings either by project workers or invited 
professionals as in project 751. Added to these, they replied that they raise the 
awareness of parents on the importance of education and how to raise children 
(project 300). However, some of the parents interviewed do not seem to benefit 
much from the parent education as they don 't remember most of the contents 
of the education given to them. This may be due to their low level of awareness 
or the inadequacy of the education given. Parent li teracy programs are applied 
in none of the projects under study. However, it should be noted that the 
educational level of parents is one of the determinants of the success of the 
child in his/her education. 

On the other hand, the parents and the teachers suggested that the projects 
\\IilI be more effective if they economically empower parents of beneficiaries to 
be self sufficient, rather than being dependent on project support, by givink 
loans which allow them to create means of income, for instance. The teachers 
added that th e parent education should be s trengthened so that its impact is 
more visible on the children's life . 
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Tutorial and study support 

The provision of remedial programs for low performers and homework and 
study support a re of paramount importance for the learner s. All the sample 
projects of this study are providing after school and summer tutoria l classes for 
their beneficiaries. However, th e provision depends on the ava ilability of space 
and tutorial classrooms in th e project s ites. In projects 525 and 501, where 
th ere is sufficient space and classrooms in the compoun d, the tu torial 
p rogram s are well performed a nd the children are observed enjoying the time 
they spend at project site . Although there is sufficient space in the compound of 
project 751, there is lack of classroom for the tutorial service. While this is the 
case, three month training on how to study was given to the students by 
psychologists and prizes are given to ranking students a t this project. The 
award provision is practiced at project 501, too . 

On the other hand, while the tutorial service is given in a very insufficient space 
in the compound of project 409, the lack of space a n d classrooms at project 
300 forced them to u se the nearby school for the tutorial service. Consequently, 
this makes th e follow up of the program and the children's situation ha rd for 
the project workers as the students a re out of their sight. A distinct feature of 
project 525 is that there exist small groups of 8 members each led by the 
project workers who provide study support a nd counseling service. In project 
409, Non-formal education is given to students who a re much below the 
expected level in their respective grades of the first cycle. Although majority of 
the parents are satisfied with the educational support to their children, some of 
them (at project 501) recommended that it should be given to the students in 
the lower primary level, too . 

Counseling service 

The provision of guidance a nd counseling services for students at the primary 
level has great impact on the s u ccess of the child 's education as well as his /her 
psychological and behavioral m ake u p . Regarding the presence of counseling 
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servIce in their project activities, project directors replied that the service is 
given in all the projects by any of the project workers and that they don't haJe 
professional counselors hired. In addition, while the small group practice serves 
a lot for this purpose at project 525, professionals a re invited to give th e service 
at project 300 and 501. The provision of counseling service added to the work 
load on project workers may affect the effectiveness of the service to the 
students . 

Educational/ollow up 

In response to the question of whether the projects contact the teachers of their 
beneficiaries in order to follow up their education, the project directors 
indicated that the enrollment of the students in many schools ma kes it hard for 
them to perform the task effectively. For instance the beneficiaries of project 
409 are enrolled in 27 different schools. However, they try to do their best when 
a pressing need arises. 

Table 7: People who follow up the students' education 
Educational follow up by 

Project No Both Project Parents % workers % body % parents % Total % 
& 

project 
workers 

525 I I 36.7 9 30.0 9 30.0 I 3 .3 30 100 
300 8 27.6 2 6.9 12 41.4 7 24. 1 29 100 
409 8 28.6 5 17.9 14 50.0 1 3.6 28 100 
751 15 46.9 1 3 . 1 16 50.0 0 0 32 100 
501 15 50.0 9 30.0 4 13.3 2 6.7 30 100 

,., .... ro~a1 ;". 57 . 38.3 26 17.4 55 36.9 11 7.4 149 100 . 

According to the data obtained from the teachers, While 26 (17.4%), 11(7.4%)1 , 
and 57(38.3%) of the 149 sample students are supervised by either the project 
workers alone, ,by both project workers and parents or by their parents; a 
considerable proportion of them, i.e. 55(36.9%) are supervised by nobody. It is 
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notable that the beneficiary children lack follow up service. Accordingly, the 
teachers recommended that the projects will be more effective if they work with 

I ,the school community by frequently contacting the teachers, providing 
materials to the schools, hiring formal school teachers for the tutorial services 
they give and ' giving training to teachers in order to aware and initiate the 
school community to join them in the follow up a nd counseling services. 

With regard to parent-project contact, a ll the project directors, students and 
their parents respond that parents and project workers meet monthly, when 
supplies are distributed and whenever n ecessary. 

Skill trainings 

In addition to the formal education, the children are given with life skill 
trainings such as computer, hair dressing, woodwork, electricity, videography, 
driving, KG teacher training, musical instruments, literature and art either at 
project compound, where facilities are available, or in training centers. This i ~ 
with the view of releasing the children from dependency and empowering them 
with alternative means of self sufficiency especially for chronic grade repeaters , 
and over aged children. 

Educational trips 

Educational trips are conducted in each sample project once a year and it is the 
most interesting time of the year for the children as expressed by the 
beneficiaries at the Focus Group Discussions . 
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3.3 Project Profile 
During data gathering, observation was held in a ll project sites concerning the 
physical faci lities of th e project sites, availabili ty of the necessary staff, an1d , 
project activities . 

Considerable differences in most of the project features have been witnessed by 
the data gathering team. Most of them a re related to the availability of space 
and classrooms in the projects' compound. In s ites where there is s ufficient 
space , study and playing facilities, children spend their time studying and 
playing instead of s pending their time in places where th ey a re exposed to 
adapting h armful beh aviors. Accordingly, while the beneficiaries of project 525 
and 501 are observed spending time in the compounds with sufficient space, 
the children at project 300 are deprived of su ch benefits and are, according to 
the project director, exposed to the prevailing inconvenient environment for 
child development (chat chewing, shisha addiction and prostitution) of thF 
~ebegna Sefer. Although tutorial classes and physical exercise trainings are 
provided in the nearby school, the absence of the project workers a t the place 
allowed a con siderable number of the students to esca pe from attending the 
classes. 

Table 8 : Staff at the Project Site 
Personnel Number of staff by project 

525 300 409 751 501 
Project director 1 1 1 1 1 Social worker 1 1 1 1 1 Health worker 1 1 1 1 1 
Accountant 1 1 1 1 1 Counselor - - - - -
Tutors 4 5 8 14 4 Librarian 2 - - -
Life skill trainers 3 - - - -Total 13 9 12 18 8 I 
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With regard to the number of staff of the projects, all are composed of four 

permanent staff i.e. a project director, a social worker, a health worker and a n 

accountant. In addition, 4-14 part-time tutors give tutorial service to tge 

students while project 525 has additional 2 librarians and 3 skill trainers and 

project 300 has a sport teacher. None of the projects have a hired professional 

counselor. 

As to the ratio of tutors to total number of students, while 1 tutor is for 18 

students at project 751, it is 1:31 , 1:41, 1:51 and 1:74 in projects 409, 300, 

501 and 525 in that order. High tutor-student ratio will possibly affect the 

quality of the tutorial service provided. 

3.4 Community Based Activities 

Projects' participation in the community 

With regard to the presence of supplementary activities other than the case of 

project beneficiaries in the community such as in the school, directors of thp 

sample projects mentioned the following . 

Project 300 

• Supporting the school with at least 20 beneficiaries with prOVISIOn of 

water tanker 

Project 409 

• provision of books to schools 

• environmental protection activities 

Project 751 

• seedling transplantation 

• leveling football fields 

• providing materials and HIV education 

Project 501 

• teaching materials provision to schools 
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Table 9: Teachers' responses whether the projects participate in the 
school 

Responses Respondents by schools in project areas 
525 300 409 751 501 

Addis A. Tibeb Y. M. Yeka Abyot Akaki J.F. Agazian A. Fasil E . Genet Ber T. M. Kennedy 
Et~. 
Ermja No.1 

Yes 2 2 0 0 0 0 0 0 0 3 1 % 22.2 20.0 0 0 0 0 0 0 0 60.0 25.0 No 7 8 3 3 2 5 3 17 9 2 3 % 77.8 80.0 100 100 100 100 100 100 100 40.0 75 .0 Total 9 10 3 3 2 5 3 17 9 5 4 

Although the majority or a ll of th e respondent teachers in each school except 
those in Agazian school 3(60%), responded th a t the projects don't participate 
in activities other tha n the case of project beneficiaries in th e school, those who 
confirm the projects' participation men tioned activities like provision of books 
(project 501) and materials and construction of latrine (project 300) for 
instance. The kebele officials also responded that there are n o supplementary 
activities in the community in which the projects are involved in and some even 
mentioned that they have proposed to work together but found no responses:. 
This may be due to the low level and less visible participation of the projects, if 
any. Thus both the teachers and the kebele officials recommended that the 
projects should increase their level of participation in community affairs in 
order to enha n ce their effectiveness . 

The community's participation in project activities 
Raising the community's awareness and involvement 1S labeled to be an 
effective strategy as discussed earlier. The projects work with the parents of 
their beneficiaries by raising the awareness of parents about sanitation, health, 
nutrition, the importance of education and how to raise their children althou gh 
these may also be done with less sufficient level. 

Regarding the involvement of the community m project activities, project 
directors informed the research er that the community, represented by kebele

l 
officials and project committee, which is composed of church leaders and 
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parent committee, pa rticipates in beneficiary recruitment activities. For other 
activities such as planning, implementation and evaluation, the projects work 
with the donor NGO and the project committee (e .g. parent committee's 
participation on pro-forma screening, purchase and distribution of supplies). 
The kebele officials also agree that they participate in the selection c\r 
beneficiaries but a re n ot invited to participate in any other activities of the 
projects. En~ancing the overall community participa tion In project 
management activities, to the level of participation at beneficiary recruitmen t, 
will enable the projects to win the attention and support of the communi ty in 
all their activities. 

The support of local authorities to project activities 
Governmental and non-governmental organizations n eed to work In 

collaboration to increase the impact of their individual efforts. Concerning the 
support of local authorities, all the project directors mentioned the prominent 
role of their respective kebeles in the recruitment process while provision of 
land area, auditing, provision of training and license renewal are mentioned by 
one or more of them. The support of the local authorities is rated medium or) 
the average by the projects. Moreover, the projects are required to submit 
quarterly report to DPPC. 

3.5 Sustainability of the Project Activities 
With regard to the sustainability of the project a ctivities, project directors 
replied that their licenses are renewed every five years. No oth er way of 
ensuring the sustainability of the interventions has been mentioned by any of 
the project directors. However, as projects are time bound by nature, there 
must be a way of ensuring sustainability of the ongoing ac tivities thou ght and 
acted upon earlier. 
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3.6 The Impact of Project Strategies 
To identify the extent to which the intervention strategies affected the children's 
life in terms of the socio economic conditions of the students a s reflected by 
s~hool characteristics, repetition and dropout rates and academic performance 
of the students, data were collected from teachers, parents and personal files 9f 
the students at the projects' offices. 

Beneficiaries" school characteristics 
The teachers were asked to rate the school characteristics of each student in 
the questionnaires distributed and the frequency and mean of their responses 
are presented in the table below. 
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Table 10: Mean and ANOVA result of the Characteristics of the 

students in school 

The cha racteristics of the students VP P M H VH N Mea n F 
in school 

525 0 2 2 16 5 25 3.96 H 
300 I 4 10 7 5 27 3.41 M 

Attention 409 2 7 11 8 I 29 2 .97 M 4.1 12 
751 0 7 12 7 7 33 3.42 M 
SOl I 0 12 11 7 3 1 3.74 H 

Total 4 20 4 7 49 25 145 3 .49 M 
525 0 I 2 I S 12 30 4.27 H 
300 I 6 5 7 I I 30 3 .70 H 

Class a tten dan ce 41 J , 6 14 4 29 3 .55 H 2.536 

51 
Total 4 15 15 ;3 ;3 . '3 

525 0 4 13 6 7 30 3 .53 H 3.235 
1 10 13 4 2 30 2 .87 M 

Edu cational 19 2 8 14 5 29 2. 76 M 
performance 4 4 14 6 4 32 3.06 M 

SOl I 2 16 8 3 30 3 .33 M 
,!,~tal 8 28 70 29 16 151 3. ll M 

525 0 8 9 6 7 3C 3.40 M 3.378 
300 2 8 I 2 6 29 3 . )7 M 
409 5 10 10 4 2' 2.4 P 

Class activity 75 ~ 9 I I 7 3: M 
50) 14 6 3 M 

Tota) 12 H 55 25 19 ;2 M 
525 0 5 8 6 10 29 3 .72 H 1. 785 
300 0 6 I S 2 7 30 3.33 M 
409 3 8 6 7 5 29 3.10 M 

Educational motivation 751 2 2 11 7 10 32 3.66 H 
SOl I 2 10 9 3 1 3 .7'L H 

Total 6 23 50 3 1 4 1 151 3 .52 H 
525 0 3 7 10 10 30 3.90 H 2.462 

300 0 12 9 6 30 3.60 H 
Cleanliness , 409 0 14 12 3 29 3 .62 H 

75 1 2 11 9 7 32 3.50 H 
501 0 6 14 10 30 4 . 13 H 

Total . 2 9 50 5 4 36 151 3.75 H 
2 2 13 13 30 4.23 H 2.292 

7 30 3 .5 H 
Punctuality 8 7 29 3 . H 

7! 6 4 3 4 .0 H 
501 2 4 6 18 31 4.19 H 
'otal L2 27. 51 57 151 3.96 H 
25 3 10 L5 31 4 .27 H 1.344 
OC 7 16 31 3.80 H 

Peer relations 409 0 I 11 9 2' 3.83 H 
75 1 I 3 4 L2 13 33 'i.OO I I 
501 0 9 0 2 31 4.10 H 
ro t al 8 34 5 7 5 3 153 4 .00 H 
525 0 4 6 9 9 28 3.82 H 2 .105 
300 1 6 13 5 5 30 3 .23 M 

Homework doing 4 09 I 7 12 8 I 29 3 .03 M 
_751 5 3 6 13 5 32 3.31 M 
50 1 _0 7 9 7 8 3 1 3 .52 H 
rotal 7 27" 46 42 28 150 3 .38 M 

N.B. VP= V. poor POPoor .. ,. VH-V. high 

0. 5-1.49 -v. poor 1. S-2. 49"Poor 2.5-3.49:=.Moderate 3.S·4.49-High 4.S-S.a-v. high 

59 

Sig. 

.004 

.043 

.0 14 

.011 

. 135 

.048 

.062 
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Although th e project beneficiary students are, on the average, in moderate or 

high position in all the school characteristics, differences are also shown. The 

mean results of the students' characteristics in school at project level, as rated 

by the teachers, and the ANOVA result which shows if differen ces between a nd 

within groups are significant at 0.05 level of significance are shown in table 12 

whereas the Post Hoc test, which depicts where the significant mean differences 

between projects lie, is presented in APPENDIX I. Accordingly: 

• The mean difference between the projects in terms of the students' 

attentio~ in the classroom is shown to be significant, (0 .99) between 

projects 525 and 409 and (-0.78) between proj ects 409 and SOl. 

o With regard to class attendance and cleanliness, a lthough no mea n 

difference is shown between proj ects, th e ANOVA results s how that there 

is significant difference which may be a difference between individual 

students. 

o The mean d ifferen ce in academic performance and class activity are 

shown to be significant, i.e. (0.77) a nd (0.95) respectively between 

projects 525 and 409. 

• Although the mean results show that there are differences between 

projects in terms of students' motivation and homework doing, the 

ANOVA a nd Post Hoc tests depict that the differences a re not significant. I 

The teachers w,ere asked to indicate whether they h ave observed one or more of 

the problems listed below in the sampled students a nd based on the frequency 

of the responses on each item, the problems are ranked in table 13 as follow s. 

60 



Table 11: Rank of problems observed in the students 

Observed Problems In the Students by project Total % Rank 
students 

Project Project Project Project Project 
525 300 409 751 501 

Hu nger - 5 - 2 - 7 4.6 8 
Health problem - I I 7 I 10 6.5 7 
Shortage of sanitary 6 10 3 8 - 27 17.6 4 
facilities 
Being s low learner 10 13 13 11 10 57 37.3 2 
Work load at home 1 3 3 9 1 17 11.1 5 

Behavioral problem 10 9 8 5 1 33 2 1.6 3 
Family problem 1 3 3 5 - 12 7.8 6 I 
Lack of parental follow u p 18 24 20 16 19 97 63.4 1 

The most serious problem observed in 63% of the beneficiary students , 

according to the teachers, is lack of parental follow up while being s low learne r 

and behavioral problems observed in 37 .3 % and 2l.6% of the children a re 

ranked 2nd and 3 rd problems respectively. While shortage of sa nita ry facilities 

and work load a t home and family problem are ranked 4th, 5"h and 6 U1 

respectively, health problem and hunger are the less observed problems in the 

students. 

In addition to the above problems, teachers mentioned that problems like 

absenteeism, immaturity, over agedn ess, poverty, psychological problem and 

being underweight were observed in some of the students. 

According to the teachers, the sample students in the sample projects ge t the 

following servic;es as ranked on the basis of the frequencies of the teachers 

responses . 
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Table 12: Rank of the out of school services the children get 

Students by project 

Out of school support 525 300 409 751 501 Total % Rank 

Nutritional 5 - 4 6 8 23 15.03 6 

Health service 21 11 II 14 10 67 47.79 1 

Sanitation 13 9 11 IS 11 59 38.56 2 

Counseling 7 1 7 13 9 37 24.18 5 

S\udy support 17 11 5 13 11 57 37.25 3 

Follow up 17 5 5 14 12 53 34.64 4 I 

Accordingly, the health service the children get is ranked first while sanitation 

and study support are ranked 2nd and 3rd respectively. Follow up, counseling 

and nutritional support a re thus ranked 4th , 5th and 6 th in that order. 

Dropping out and repetition 

While trying to gather data on the very purpose of the study, dropout and 

repetition rates, the researcher faced difficulties getting sufficient data on these 

issues. As such data could be found documented as part of annual reports and 

database of the projects, most of them lack these data, particularly on school 

dropouts, in their filing system. Consequently, the data on the number of 

dropouts is given to the researcher verbally, except in project 409 where the 

practice of keeping such data is started recently, while the data on repeaters 
I 

are collected from the personal files of sample beneficiaries only of the past two 

years. Even the personal files of beneficiaries can not give complete data on the 

academic status of beneficiaries. Figures of four or five years on dropouts and 

repeaters concerning all beneficiaries of the sample projects would have been 

more substantia l for this study. Thus the discussion focuses on the obtained 

data alone . 
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Table 13: Dropouts of the years 2004/05 and 2005/06 by project 

Dropouts in each project 
Year Item Total 

300 409 501 525 751 

2 Male I I I - 2 5 
a Female 2 I - - - 3 
a Total 3 2 1 - 2 8 
4 
/ % of total 37.5 25.0 12 .5 - 25.0 100 
a % within project 1.4 0 .8 0 .5 - 0.8 0 .7 
5 

· 2 Male 2 I 1 - 3 7 
a I 
a Female 1 1 - - 3 5 

I 5 Total 3 2 1 6 12 -
/ % of total 25.0 16.7 8.3 - 50.0 100 
a % withi!' project 1.4 0 .8 0.5 - 2.4 1.0 
6 

There were 8 (0.7% of the total 1200 beneficiaries) school dropouts within the 

sample projects in the year 2004/05, of which 37.5% were in project 300,25% 

in project 409, another 25% in project 751 and the remaining 12.5% in proj ect 

501 while there were no school dropouts in project 525. Out of the total 8 

dropouts of these projects, the majority (62.5%) of them were male which 

contradicts with the normal expectation that females make the largest 

proportion of repeaters. In 2005/06, the number of dropouts has increased by 

50% from 8 (0.7%) to 12 (1%) of the total beneficiaries . However, the proportion 

of male dropouts was reduced to 58.3% while that of the female dropouts has 
I 

ircreased from 37.5% to 41.7%. Half of the total dropouts of the academic year 

were in project 751 while the remaining 25%, 16.7% and 8 .3% were in projects 

300, 409 and 501 respectively whereas project 525 remained free of school drop 

out. 

Reasons for dropping out 

The reasons for school dropouts of the project beneficiaries, as men tioned by 

the project workers, are leaving the area, distance between school and home, 

employment like shoe shining & being 'woyala' and jobs in Arab countries( for 
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the older female), early pregnancy, delinquency and imprisonment as well as 

health problems. 

The data on repetition were taken from the sample beneficiaries only, as lack of 

time hinders the researcher to go through the personal files of a ll the 1200 

beneficiaries of the 5 sample projects . On top of that the academic record of the 

students in their personal files is not complete in some of the projects. Out of 

the 153 sample students of this study, complete data were obtained about the 

promotion and repetition status of 99 students in the 2004 / 05 academic year 

and 116 students in 2005 / 06. 

Table 14: Repeaters of the years 2004/ 05 and 2005/06 by project 
y Promotion and repetition by project Total 
E 
A Description 300 409 501 525 751 
R 

Promotion 
Male 3 10 4 13 9 39 

2 Female II 13 6 10 12 52 

0 Total 14 23 10 23 21 91 

0 % of total 15.4 25.3 II 25.3 23.1 91.9 
4 
I % within 77.8 85.2 100 100 100 
0 project 
5 Repetition 

Male 4 2 - - - 6 
Female - 2 - - - 2 

Total 4 4 - - - 8 
% of total 50.0 50.0 - - - 8 . 1 

% within 22.2 14.8 - -
proiect 
O. to tal 18 27 10 23 21 99 

, Promotion 

Male 5 8 4 17 10 44 

2 Female 12 11 7 13 17 60 

0 Total 17 19 II 30 27 104 

0 % of total 16.3 18 .3 10.6 28.8 26.0 89 .6 
5 % within 70.8 79.2 100 100 100 
I project 
0 
6 Repetition 

Male 5 2 - - - 7 
Female 2 3 - - - 5 

Total 7 5 - - 12 
% of total 58.3 41.7 - - 10.4 

% within 29.2 20.8 - - -
project 

G. total 24 24 11 30 27 116 
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Of the 99 sample students with complete academic record, 91 (91. 9%) of them 

are promoted to the next grade while the remaining 8(8.1%) of them repeated 

grades. The majorities (75%) of those repeaters were male and the remaining 

25% were female still contrary to the normal expectation. While 50% of the 

repeaters were beneficiaries of project 300, the other 50% were that of project 

409. 

As to the year 2005/06, out of 116 sample students, 12(10.4%) repeated grades 

while 104(89 .6%) of them were promoted. The number of repeaters has also 

grown by 50% from 8 to 12 when compared to the previous year. Just as in thF 

clropout rate, repetition rate of the male improved from 75% to 58.3% while that 

of the female has risen from 25% to 41.7%. This shows that while repetition 

and dropout rates among project beneficiaries are improving on the side of the 

male students, the trend in the case of the female is getting worse. Similar to 

drop outs, all repeaters of the sample students of this study are found in 

projects 300 and 409 comprising (58 .3%) and (41.7%) of the repea ter s 

respectively. 

Out of the total sample students of the two projects, 22.2% of those in project 

300 and 14.8% of those in project 409 repeated grades in 2004/05 while the 

number of repeaters in both projects increased to 29.2% and 20.8% respectively 

in. the following 2005/06 academic year. 

~erformance of beneficiaries compared to the standard 

According to the Addis Ababa Administration Education Bureau, the standard 

for academic performance of primary school students is as follows. 

• 90-100% Excellent 

• 80-89% Very good 

• 60-79% Satisfactory 

• 50-59% Poor 

• Below 50% Failure 
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With the view of assessing the academic status of the sample students , their 4 

semester results were compared with the standard, as presented in the tables 

below. 

Table 15: The academic status of the sample beneficiaries as per the 

standard 

Academic status of the students as per the standard 
Lower (failure middle (satisfactory) Upper (very 

Semester & poor) good & Total 
excellent) 

N % N % N % N 
2004/05 1" 33 33.0 47 47.0 20 20.0 100 
semester 
2004/052,,,1 31 31.3 52 52.5 16 16.2 99 
I 
semester 
2005/061" 37 29.6 61 48.8 27 21.6 125 
semester 
2005/06 2nd 39 31.2 64 51.2 22 17.6 125 
semester 

% 
100 

I 
100 

100 

100 

Of the total 100 students in 2004/05 1st semester, 33% were in the failure and 

poor category. While the majorities (47%) of them were in the satisfactory level, 

20% were in the very good and excellent region. In the 2 nd semester of the 

same academic year, whereas the proportion of the middle level has improved 

to 52 .5%, both the lower and upper regions have been reduced to 31.3% and 

16.2% respectively. No significant change was shown in both the first and 

second semesters of the year 2005/06 on the status of the children compared 

to' the standard. 

I 

The trend of individual projects from semester to semester is shown in the table 

below. 
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Table 16: Academic status of students by project and by semester 

Project Academic status o f the students as per the standard Total 
Lower (failure & middle Upper (very good 

poor (satisfactory) & excellent) 
N % N % N % N % 

525 
2004 / 05 I" 

17.3 56.5 
6 26. 1 23 100 

semester 4 13 

2004/052"" 7 30.4 23 100 
semester 3 13. 0 13 56.5 

2005/06 1" 11 36.6 30 100 
semester 3 10.0 16 53.3 

2005 / 062nd B 26.7 30 100 
semester 3 10.0 19 63.3 

300 
2004/05 1" 7 36.B 9 47.4 3 15.B 19 100 
semester 

12004/052nd 5 27.B 11 61.1 2 11.2 1B 100 
semester 

2005/06 I" I I 47.B 9 39. 1 3 13 23 100 
semester , 

2005 / 062nd 14 60 .B 6 26.1 3 13.0 23 100 
semester 
409 
2004/05 1'( 12 44.4 13 4B.I 2 7.4 27 100 
semester 

2004/052n<l 15 55.6 10 37.0 2 7.4 27 100 
selnester 

2005/06 I" 13 52.0 II 44.0 1 4.0 25 100 
semester 

2005 / 062nd 13 52 .0 10 40.0 2 B.O 25 100 
semester 
751 
2004/051" 9 4 2.9 6 2B.5 6 2B.5 2 1 100 
~emester 

2004/05 2nd B 3B.I 10 47.6 3 14.3 21 100 
semester 

I 2005/06 I" 6 22 .2 13 4B.l B 29.6 27 100 
semester 

2005 /062nd 5 IB.5 17 63.0 5 1B.5 27 100 
semester , 
501 
2004/05 1" 1 10.0 6 60.0 3 30.0 10 100 
semester 
2004 /05 2n<l 0 0 B BO.O 2 20 .0 10 100 
semester 
2005/06 I" 4 20.0 12 60.0 4 20.0 20 100 
semester 
2005/062 nd 4 20 .0 12 60.0 4 20.0 20 100 
semester 
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As illustrated above: 

• The trend in project 525 is a reduction of the share of the lower level and 

a growth in the middle and upper levels. 

• Although the academic performance of project 300s students h as shown 

improvement from the first semester of 2004/05 to the second semester, 

it goes on deteriorating as the percentage of the lower level has grown to 

47.8% and to 60.8% in the following two semesters. 

• A large proportion of the beneficiaries of project 409 are shown in the 

lower level of the standard with no significant improvement in the middle 

and upper levels in any of the consecutive semesters. 

• Project 751 is consistently improving from semester to semester. 

• The great majority of project 501 s beneficiaries a re in the middle and 

upper category in all the 4 semesters. However, the very low (10) number 

of samples taken for project 501 in the year 2004/05 (as the majority of 

the samples were excluded because of incomplete academic record) 

makes the figure in the two semesters less dependable. 

In order to clearly illustrate where the students of the projects are on the 

average, the mean academic result of each project in all the four semesters is 

presented in the table below. 
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T bi 17 M a e : t ean semes er resu It f t d t . 0 s u en s In eac h proJec t 
Project 2004/05 1" 2004/052nd 2005/06 1" 2005 / 06 2 nd 

semester result semester result semester result semester r esult 

525 

M ean 70.95 73.8565 73.3500 72.7600 

N 23 23 30 30 

S td. Devia t ion 13. 12 13.0136 10.9133 9.0634 

300 

Mean 62.39 64.9611 62.026 1 60.8261 

N 18 18 23 23 

Std. Devia tion 14.43 15.2912 15. 1931 15.5935 

409 

Mean 62.82 6 3 .3704 60.7200 61.6200 

N 2 7 27 25 2
1
5 

S td . Deviation 10. 13 9.2060 10. 1528 11.2269 

751 

Mean 6 6.37 67 . 1000 71.3852 70.2593 

N 2 1 21 27 27 

Std. Deviat ion 15.27 11.3476 11.8540 12.0763 

501 

Mean 71.43 74.1300 68.5600 68.1985 

N 10 10 20 20 

S ld . Devia tion 12.78 9.6225 12.7745 11.2248 

Total 

Mean 66.25 67 .9737 67.5496 67.0662 

N 99 99 125 125 

Std. Deviation 13.36 12.4701 13.0306 12.6533 

Wherea s all th e projects have sh own improvements in the 2nd semester of the 

year 2004 / 05 , the projects' mean semester results in both semesters of the 
I 

)lear 2005 / 06 are reduced excep t that of project 751 in the 1st semes ter of 

2005 / 06 and projec t 409 in the 2n d semester of the sam e year. 
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Table 18: ANOVA summary of the difference between projects in 
semester results 

Sum of 
df Mean 

F Sig. Squares Square 
2004/05 Between 

1362.6 5 1 4 340.663 1. 986 . 103 1st Grou ps 
semester· Within 

16 127.415 94 17 1.568 average Groups 
result Total 17490.066 98 
2 0 04/ 05 Between 

1926.5 15 4 48 1. 629 3.40 1 .0 12 2nd Grou p s 
semester w Within 

13312.937 94 141.627 average Groups 
result Total 15239.452 98 
2,005 / 06 Between 

3294.77 1 4 823.69 3 5.565 .000 1~t Groups 
semester - Within 

17760.08 1 120 148.0 0 1 average Grou ps 
~esult Total 21054.852 124 
2 0 05 / 06 Between 

2910.629 4 727 .657 5.154 .00 1 2nd Groups 
semester - Within 

16942.38 2 12 0 141. 187 average Grou p s 
result To tal 19853.012 124 

To ensure wh eth er the mean differen ces between p roj ects a re s ignificant or n o t , 
th e resu lts were tes ted with ANOVA a nd sign ificant d iffe rences werc found 
between p roj ects at 0 .05 level in the 2nd semester of 2004 / 05 a nd in both 
semeste rs of 2 005 / 06 . 
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Table 19: Post Hoc test comparing the mean difference between projects 

in each semester 

(I) PROJECT (J) PROJECT Mean Difference Std. Error 
Sig. /I-JI 

300 8.56 4.12 .239 

525 409 8.13 3.72 . 193 
751 4.59 3.95 .774 

2004/05 1" 501 -.48 4.96 1.000 
semester 409 -.42 3.99 1.000 
result 300 751 -3.97 4.21 .879 

501 -9.04 5.17 .409 

409 
751 -3.55 3.81 .884 
501 -8.61 4 .85 .394 

751 501 -5.06 5.03 .852 
300 8 .8954 3.7451 .131 

525 
409 10.4862(*) 3.3769 .021 
751 6.7565 3 .5919 .335 

2004/05 2nd 501 -.2735 4.5078 1.00b 
~emester 409 1.5907 3.6213 .992 
result 300 751 -2.1389 3.8226 .980 

501 -9.1689 4.6937 .297 

409 
751 -3.7296 3.4626 .818 
501 -10.7596 4.4055 .113 

751 501 -7.0300 4.5724 .541 
300 11.3239(*) 3 .3717 .009 

525 
409 12 .6300(*1 3.2944 .002 
751 1.9648 3.2272 .973 

2005/06 1 st 501 4.7900 3 .5119 .652 
semester 409 1.3061 3.5149 .996 
result 300 751 -9.3591 3.4520 .058 

501 -6.5339 3.7195 .404 

409 
751 -10.6652(*) 3.3766 .017 
501 -7.8400 3.6497 .207 

751 501 2.8252 3.5891 .934 

300 11.9339(*) 3 .2931 .004 

525 409 11.1400(*) 3.2177 .007 

20.05 /06 2nd 751 2 .5007 3.1520 .932 
semester 501 4.5615 3.4301 .673 
result 409 -.7939 3.4331 .999 
, 300 751 -9.4332(*) 3.3716 .046 

501 -7.3724 3.6329 .258 

409 
751 -8.6393 3.2980 .073 
501 -6.5785 3.5647 .353 

751 501 2.0608 3.5055 .977 
• The mean difference is significant at the. 05 level. 
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In order to identify where the significant differences are, Post Hoc Tests were 

conducted and significant mean differences were found be tween the following 

projects at 0 .05 significance level: 

• Between projects 525 a nd 409 in the 2nd semester of 2004/05 

• Between projects 525 and 300 in the 1"' semester of 2005/06 

• Between projects 525 and 409 in the Ist semester of 2005/06 

• Between projects 751 and 409 in the 1st semester of 2005/06 

• Between projects 525 and 300 in the 2 nd semester of 2005/06 

• Between projects 525 and 409 in the 2nd semester of 2005 / 06 

• Between projects 751 and 300 in the 2 nd semester of 2005/06 

Grade repetition and over agedness are highly related to each oth er as one 

causes the other and vice versa. The age distribution of the sample beneficiaries 

of the projects with respect to their grade levels , as obtained from the 

beneficiaries' personal files, is presented in APPENDIX II. The majority (68.5%) 

of the sample project beneficiaries is over aged for the grade levels they are 

enrolled in and most of them are found in grades 7, 8, 6 and 2 . The remaining 

14.8% and 16.8% of them are in the under age and official age (7 at grade 1) 

category respectively . The problem of over agedness is a common problem to all 

the projects as more than half of all the sample beneficiaries are over aged with 

the exception of project 501 with 48.1 % over aged children. 
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Table 20: Age range of sample beneficiary children in each grade level 

Grade level Official age to Age range 

the grade level 

Grade 1 7 years old 5-10 years old 

Grade 2 8 years old 7-11 years old 

Grade 3 9 years old 8-11 years old 

Grade 4 10 years old 10-12 years old 

Grade 5 11 years old 10-16 years old 

Grade 6 12 years old 10-19 years old 

Grade 7 13 years old 10-19 years old I 
Grade 8 14 years old 12-18 years old 

The above table portrays that the deviation from the official age (10-1 9) is 

highest at grade 6 and 7 while the official ages are 12 and 13 respectively. 

While age heterogeneity is shown in each of the grade levels, the range is very 

high in the 2 nd cycle of primary education. This shows that the age 

heterogeneity created by delayed enrollment in the 1 st grade is lifted up by 

grade repetition in the 2nd cycle where automatic promotion is not exercised. 

The relationship between repe tition and over agedness is substantially 

illustrated in projects 409 and 300 with 89.7% and 86.7% over aged children 

re~pectively (see APPENDIX II) and where high repetition rates are shown. 

3.7 Attitude of the Community towards the Projects 

With the intention of assessing the attitude of the community towards the role 

of the projects in reducing repetition and dropout rates of primary schools, 

teachers and parents of the sample students were asked to respond by a rating 

scale and thus the mean results of their responses a re presented below. 

73 



Table 21: The role of the projects in reducing repetition and dropout rates 

of primary schools as rated by teachers and parents of 

beneficiaries 

The r o le of the projects in reducing repetition and 
dropout rates of primary schools 

Projects Respondents VH H M L VL Total Mean 

No % No % No % No % No % 

Teach ers 3 23.1 4 30.7 3 23.1 3 23.1 - - 13 3.53 

300 
Parents 5 100 - - - - - - - - 5 5.00 

Teachers 1 7. 7 7 53.8 3 23. 1 - - 2 15 .4 13 3.38 

409 
Parents 5 100 - - - - - - - - 5 5.001 

I 

Teachers 7 38.9 7 38.9 4 22 .2 - - - - 18 4 .16 

501 
Parents , 5 100 - - - - - - - - 5 5.00 

Teachers 3 33.3 4 44.4 2 22.2 - - - - 9 4. I I 

525 
Parents 1 25.0 3 75.0 - - - - - - 4 4.25 

Teachers 6 35.3 5 29.4 2 11.8 2 11.8 2 11.8 17 3.64 

751 
Parents 4 80 1 20 - - - - - - 5 4.80 

Total Teachers 20 28.6 27 38.6 14 20.0 5 7. 1 4 5.7 70 3.77 

Parents 20 84.0 4 16.0 0 0 0 0 0 0 24 4.83 

N.B. L-Low V.L - V. Low 

The role of Compassion assisted projects in reducing repetition and dropouf 

rates, according to the mean responses of the teachers a nd the parents, is high 

and very high respectively. 
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To find out yvhether the attitude difference between the two groups of 

respondents is significant or not , t -test was used a nd the obtained t value 

(-4 .547) was found to be h ighly significant at 0.05 signi fi cance level, i.e. (0.000). 

This implies that there is a significan t attitude difference towards the role of the 

projects between the teachers and the parents, i.e. more credit is given to the 

role of Compassion assisted projects in redu cing dropout and repetition rates 

by the parents than the teachers. 

The attitude difference between the teachers and parents of the beneficiaries 

may arise from the following reasons. 

• The teachers are independent respondents while the parents are 

indirect benefic iaries of the project 

• The teachers mayor may not have sufficien t awareness of the project 

activities while parents are closer to project activities through their 

children and as th e projects work in collaboration with parents 

In addition to the teachers and the parents of beneficiaries, the kebele officia ls 

near to the project areas rated the role of th e projects to redu cing repetition and 

dropout rates low. This may be due to the fact that they are n ot sufficiently 

aware of the projects' activities. 

The teachers were also asked whether they agree th at the practice of 

Compassion projects should be followed by oth er governmental a nd non­

governmental organizations. The frequency a nd percentage of their responses 

are presented as follows. I 
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Table 22: Teachers responses on whether they agree that the experience 

of the projects should be followed by other GOs and NGOs 

Respondents by schools in project areas 

525 300 409 751 501 

Responses Addis Atse F . & Y. Genet , Akaki J.F. Tota l 
Ababa Tibeb E M. Ber , Mengist Kenne dy, 
No.1 Yeka T . Agazian & 

& Abyot Eth. Ermja 
N % N % N % N % N % N % 

Agree 5 12.8 4 10.3 5 12.8 11 28.2 14 35.9 39 55.7 

Disagree 0 0 0 0 0 0 0 0 0 0 0 0 

With 
4 12.9 9 29.0 8 25 .8 6 19.4 4 12.9 3 1 44.3 

[ modifications 

Total 9 12.9 13 18.6 13 18.6 17 24.3 18 25 .7 70 lOq 

More th a n half of the teachers (55.7%) respon ded th at they agree that the 

practice of Com passion assisted proj ects should be followed by other GOs and 

NGOs while the rem a in ing 44 .3% responded that th ey agree if m odification s a re 

made. This is an in dica tion th at a lthough a con s iderable proportion of the 

teachers believe that there a re th ings to be improved, th e projects ' experien ces 

are worthy of bein g recognized . Th e kebele officia ls a lso agree that if the 

p rojects m a ke some m odification s their experiences should be fo llowed . 

3.8 Strengths, Weaknesses and Challenges of the Projects 

With the view of identifyin g th e s t ren gths, weaknesses and ch a llenges of the 
I 

projects, data were collected from the project directors, teach ers a nd paren ts of 

the ben eficiaries , stu dents by using interviews, qu estionn a ires and Focus 

Group Discu ssipns a n d from the observations conducted and the findings a re 

p resented below. 
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Strengths of the projects 

• The suff!cient provision of health serVIces, sanitary materials, clothing 
and coverage of educational costs 

• The education centered intervention strategy followed by the projects 
• The provision of educational access to the less privileged 
• Reducing the probability of school dropout and repe tition 
• Relieving the children from low self esteem which could a ffect their 

educational motivation and peer relations 
• The provision of tutoria l service and safe place to spend time and 

improved educational performance 

• The provision of nutritional support although it may be insufficient 
• Unreserved effort to help the students be self sufficient by usmg skill 

trainings as an alternative I 
• Holding beneficiaries at project site by attracting them through the snack 

provision, (project 525) 

• The provision of RH education (project 300) 
• Award for good performance 
• Taking the social, economic and educational needs of the children into 

consideration 

• Participation in the provision of education on HIV in the community(751) 
• Empowering parents by giving loan and training (hair dressing & food 

preparation) (751) . 

Weaknesses of the projects 

• Low level of follow up of the education of the students and whether 
I 

• 

supplies are properly u sed 

Low level of counseling services and the consequent inability to improve 
the beneficiaries' behavioral problems 

• The provision of tutorial service by less competent tutors 
• Insufficient food provision 

• Reluctance to work with the kebeles 
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• 

• 

Low level of community involvement in project activities 

Low level of participation in the community 

Challenges to the projects' activities 

In response to the listed weaknesses of their projects, the project directors 

mentioned the following obstacles to their activities: 

• Insufficient fund for the purposes of participating in the community, for 

hiring a trained counselor and additional staff for strengthening the follow 

up service 

• The dispersed distribution of beneficiary children in many schools which 

makes contacting teachers very hard 

• The sharing of food supplements within family members which is the cause 

of insufficient food support 

• the effect of environmental and familial influence on the children's 

educational motivation and behavioral setup causing delinquency, Shisha & 

Chat addiction, prostitution and early pregnancy 

• Lack of space in the compound and in the office to keep beneficiaries 

attended 

• The effect of families ' economic burden like seeking their children's labor 

(shoe shining, car washing, being woyalas and employment in Arab 

countries) and using children as means of income 

• lack of follow up from parents and guardians, 

• the change of the shifting system which caused boredom at tutorial classes 

added to the low and varying promotion policy which discourages hard work 
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CHAPTER IV 

4. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

4.1 Summary of Findings 

The major findings of the study which were presented in the previous chapter 

are summarized in this chapter as follows. 

4.1.1 Major Findings on the Intervention Strategies Followed 

by the Projects 

• Children of 3-10 years old who belong to poor families with no or less 

than 300 birr monthly income, living within a radius of 3-4 km of the 

project site are recruited as the beneficiaries of the projects. Those in the 

early childhood age are given preschool education at the project site, m 

private or public schools in most of the projects. 

• All the direct costs of education are covered by the projects . In order to 

reduce t!)e effect of child labor on the children's education, parents are 

taught by project workers about the need to give their children study 

time. Moreover, students are given time for s tudy at project sites where 

there is enough space. 

• All projects provide food supplements to the beneficiaries. With regard to 

health services, students are given 100% health service coverage. 

Besides, health education is given to both the students and their parents 

including sanitation and nutrition education a nd sufficient sanitary 

materials are provided to the beneficiaries. 

• 

• 

• 

All projects provide tutorial service to their beneficiaries. 

Although there is no hired professional coun selor in any of the projects, 
I 

the project workers themselves are giving counseling service to their 

beneficiaries. 

In addition to the above intervention strategies, the projects provide skill 

trainings for chronic repeaters and over aged students as an alternative 

to formal edu cation. 
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• With regard to the project s' participation In the community, althoulfh 
some of the projects pa rticipate in provision of materials to schools and 
HIV education to the community, it is labeled to be very low by teachers, 
kebele officials and the project workers themselves. 

• Concerning the communities' involvement in project activities, it was 
disclosed that while the kebeles participa te in recruitment of project 
beneficiaries alone, the project committees which are composed of church 
leaders and parent committee, participate both in the recruitment of 
beneficiaries and implementation of some project activities. 

• No means of ensuring the sustainability of the projects has been 
mentioned by the project directors except the renewal of license every five 
years. 

4.1.2. Major Findings Concerning the Impact a/the 
Intervention 

• The project beneficiary children have high level of attendance, motivation, 
cleanliness, punctuality and peer relations, while they are moderate with 
regard to attention in classroom, academic performance, class activity 
and doing homework. 

• The children get health servIce, sanitary materials prOVISIOn and study 
support better than follow up, counseling and nutritional support and 
the most observed problems in the children are lack of follow up, being 
slow learner and behavioral problems. 

• Of the total beneficiaries of the sample projects, 0.66% and 1% dropped 
out of school in 2004/05 and 2005/06 academic years respectively. Of 
the total sample students, 8.1% and 10.4% of those in 2004/05 and 
2005/06 respectively have repeated grades. 

I • With regard to the status of project beneficiaries compared to the 
standard set by the Regiona l Education Bureau in the four semesters of 
2004/05 and 2005/06, 29.6%-33% of the children were in the lower 
(failure and poor) category of the standard while 47%-52.5% and 16.2%-
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21.6% of them were in the middle (satisfactory) and upper (very good and 

excellent) category respectively. 

4.1.3. Attitude of the Community 

• The role' of the projects in reducing dropout and repe tition rates of 

pnmary schools is high for the teachers while it is very high for the 

parents of beneficiaries and low to the kebele officials . None of the 

teachers disagree to the idea that the experience of the projects should be 

followed by other GOs and NGOs while 55.7% of them agree and 44 .3% of 

them agree if modifications are made. 

4.1.4. Strengths, Weaknesses and Challenges of the Projects · 

According to the findings of the study, the projects are performing well in 

the provision of health and tutorial services as well as sanitary materia ls 

and in reducing dropout and repetition rates, while their food provision, 
I 

follow up and counseling services, level of participation in the community 

and involving the community in project activities are low. 

• The major challenges to project ac tivities, according to the project 

directors are lack of sufficien t staff to effectively provide the follow up a nd 

counseling services, la ck of fund to pa rticipa te in the community an d to 

hire additional staff, lack of facilities a t project s ites, the difficul ty to 

effectively follow the students who a re enrolled in m any schools, the 

inevitable sharing of food supplemen ts within la rge fa mily members, 

family and environmental influence on the students' behavior, the need 

for child labor and lack of family follow up. 

4.1.5. Major Differences between Projects 

Differences in implementing intervention strategies 

Most of the differences in the implementation process are related to the 

presence or absence of physical facilities which greatly a ffect p roject ac tivities 

such as the availability of space and classrooms at the proj ect si te. 

81 



• ET501 and ET525 have sufficient space and classrooms at project site in 
which students play a nd study, while ET75 1 h as su ffi cient space with 
lack of classroom. ET409 has insufficien t classroom facility with lack 6r 
space whereas ET300 lacks both facili ties and uses the nearby school for 
tutorial ~nd physical exercises which greatly affects th e follow up activity. 

• Project 525 m a kes u se of small groups of 8 members each led by project 
staff for s trengthened counseling service a nd study support, has a well 
furnished library and attracts beneficiaries to spend time at proj ect site 
with the p rovis ion of snacks in weekdays and breakfast on Saturdays. 

• Project 300 is working hard in rais ing the children's awareness on 
Reproductive Health and that of the parents on how to raise children, 
provides counseling service by invited professionals and supports the 
school it uses for tutorial service with material provision 

• 

• 

Project 409 is providing Non-formal education to studen ts with very poor 
performance in the first cycle. 

Project 751 provided the children a 3 months training on how to studyl, 
pa rticipates in the community through HIV education provision, 
empowers parents by giving loan a nd training(hair dressing & food 
preparation)and awards ranking students 

• Project 501 provides schools with educational materials, awards ranking 
students a nd provides counseling service by invited professionals, 

Differences in the impact of intervention on students 
• While no school dropout is reported by project 525, there were 3 (1.44%), 

2 (0.82%), 2 (0.81 %) and 1 (0.48%) dropouts in p rojects 300, 409, 75 1 
a nd SOlin 2004/05 in that order. In th e year 2005/06, th e number of 
dropouts was 3 (1.44%) in ET300, 2 (0.82%) in ET409, 6 (2.41%) 111 

ET751, 1 (0.48%) in ET 501 and none in ET525. 
• Whereas th ere were no repeaters a mong sample students of projects 525,1 

751 a nd 501 in both 2004/05 and 2005/06 academic years, 22 .2% of 
those in ET300 a n d 14.8% of those in ET409 have repeated grades in 

82 



2004/05 and 29.2% of those in ET300 and 20 .8% In ET409 were 

repeaters in 2005/06. 

4.2 Conclusions 

Based on the findings of the study, the following conclusions could be drawn. 

The major education based strategies followed by the projects in supporting 

children of poor families are provision of access to preschool education, 

coverage of educational costs, provision of nutritional support, health services 

and tutorial support together with counseling and follow up services as well as 

parent education. As the results of the study reveal, it can be conclude that the 

projects are performing very well in terms of covering the direct costs of 

education, provision of health services and addressing the clothing and 

sanitary needs of their beneficiaries while the nutritional support, follow up and 

counseling activities are not performed as effectively as could be. The most 

frequently observed problems in the students are lack of follow up an1 

c;ounseling services caused by lack of sufficient work force and professional 

counselor and the dispersed enrolment of beneficiaries in many schools. 

The findings of the study show significant differences among projects in terms 

of project facilities a nd the impact of their interventions. The projects lack 

uniformity with regard to the availability of facilities as they are u s ing the 

available church compound and the s ites are not prepared for this purpose. In 

projects where the children are provided preschool education, a conducive 

environment for tutorial service and having fun, the impact is much higher 

than in projects which lack one or more of these. These differences a re 

observable in school characteristics, academic performance, drop-out and 

repetition rates of students. Thus it can be concluded that the projects' 

ac'tivities and the impact on the children highly depend on the presence of
l 

project facilities such as sufficient tutorial classrooms a nd space in the 

compound. 
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With regard to the impacts of the proj ects ' intervention within the past two 

years, the highest dropout and repetition rates were 1% and 10.4% respectively, 

although there were projects free of dropout a nd repetition. As the projects are 

supporting children of poor families who are the most vulnerable to repetitioh 

~nd dropout, both the rates are higher than that of the figures in Addis Ababa 

i.e . -0.3% drop~out rate which is distorted by inflow of migrants to the city and 

6.9% repetition rate of the year 1996 E.C. Moreover, the repetition rate goes up 

to 29.2% in projects where the intervention s trategies a re a ffected by various 

factors within the projects. On the other hand, both the rates are highly 

reduced or avoided in most of the projects. Therefore it is safe to conclude that 

the dropout and repetition rates are highly reduced or avoided in proj ects where 

the necessary project facilities are availed while they a re still rampant in those 

which lack the facilities . When compared to the standard set by the Addis 

Ababa Education Bureau, the project beneficiaries are, on the average, in the 

middle (satisfactory) category in terms of academic performance. Thus it can be 

concluded that the impact of project activities on students' academic 
I performance is medium. , 

The attitude of the community towards the role of the projects in reducing 

dropout and repetition rates highly differs among teachers, pa rents and local 

authorities. The parents who are the indirect beneficia ries of the projects and 

who are knowledgeable of th e projects' activities have very high a ttitude. On the 

other hand, while the local authorities have a low attitude to the projects, the 

teachers who have better awareness of the projects ' activities through their 

students have high attitude. Thus it can be concluded that the a ttitude 

difference is attributable to the level of awareness of the respondents of the 

projects ' activities. 
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4.3 Recommendations 

Based on th e findings of the study and the conclusions drawn, the following 

recommendations are forwarded. 

• The long-term effect of preschool education on children 's education is 
I 

very high and the findings of this study confirm this. However, preschool 

education is no t u n iformly given in all the projects. So access to 

preschodl education in schools that fulfill the requirements of early 

childhood programs should be given by a ll the projects . 

• The availability of the n ecessary project fac ilities is proved to be a very 

crucial factor in the success of the projects. In order to resolve the 

problem of lack of facilities, which is related to the presence or absence of 

sufficient space at project site, land area should be obtained from the 

local governmental bodies and the necessary facilities su ch as sufficient 

tutoria l classrooms and playing facili t ies should be made available. 

• In order to attract the students to spend their time studying and playing 

at project site, rather than exposed to h armful behaviors outside, the 

projects should employ other mechanisms in addition to availing phys icall 
I 

facilities such as the snack and breakfast provision practice of ET525 . 

The provision of food supplement to the family may be replaced by 

feeding programs at project site as the teachers recommended. 

• The dispersed school enrollment, lack of sufficient workforce and of 

professional counselor are the bottlenecks fo r effective fo llow up and 

counseling service . In order to facilitate the provision of these very 

essential services, the children should be enrolled in one or two schools 

and a professional counselor could be hired at least one for a cluster of 

projects. 

• Participatory approach to project managemen t helps to create a sense of 

ownership and to capacita te the participants in handling community 

based activities, to raise the awareness of the community and to bring 

about change of behavior within the community. However thel 
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community's involvement in the projects ' activities IS found to be velY 

low. Thus the community's participation in project activities should be 

enhanced and various groups of the community such as women an d 

youth associations and 'Idirs' should be involved . Each project, on its 

part, has to arrange different forums in order to draw the attention cpf 

various stakeholders towards the vision of the project. 

• The sustainability of the activities started by the projects should be 

thought about and acted upon so that they a re not terminated if the 

projects cease to exist and that the activities a re replicated by the local 

community. Thus, the projects should take the experience of other NGO s 

such as building th e capacity of the local community, represented by 

Center Management Committee (CMC) through trainings, workshops and 

involving them in project activities and eventually handing the projects 

over to the community. 

• Although the projects are performing well in a number of their activity 

areas, the utmost attainment of their objectives is hindered by various 

restrictive factors ; some of which are related to lack of fund. Thus the 

projects should find other way of getting fund for such purposes such a~ 
income generating activities by participating beneficia ries who take skill 

trainings and parents, for instance. This may also serve for empowering 

parents economically. 

• Empowering th e parents economically and educationa lly will h ave a 

sustainable effect on the children's life. Thus helping parents to be 

economically self su fficient by providing loans and skill trainings and 

strengthening the parent education including adult li teracy program s 

may be used by the projects. 

• The availability of the necessary data helps a n organization to 

understan d where it is presently and to plan wh ere it wants to reach. 

However the information system of some projects is found to be poor. 

Thus improving the information system of th e projects in terms of filing 
I 
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and documentation will avail essential data for the planning, 

implementation and evaluation processes of the proj ects. 

• Working with governmental and non-governmental organizations helps to 

share experiences, to avoid duplication of effort and to support each 

other. The projects, however, are less active in this regard. Thus, it will be 

better if they work with the kebeles and the school community as well ~s 

with simila r NGOs that are engaged in comparable activities. Moreover, 

projects ;",ill be more effective if they share experience among themselves. 

• Educational planners should take the option of including the strategies 

followed by Compassion a nd other similar projects into consideration in 

addressing the problems of dropouts and repea ters. Moreover, the local 

authorities should support the projects in providing land area which will 

improve the performance of projects with lack of space for their activities. 

• More in depth a nd extensive studies should be conducted by interested 

researchers in order to expose the impact of out of school intervention on 

children with various socio-economic problems . 
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APPENDIX I 

Post Hoc tests comparing mean difference between projects 

(I) PROJECT (J) PROJECT Mean Std. Error 
Sig. Difference (I -J) 

Attention Project 300 .55 .27 .251 

Project 525 Proiect 409 .99(') .27 .002 
Project 75 1 .54 .26 .237 
Proiect 501 .22 .26 .922 
Proiect 409 .44 .26 .443 

Project 300 Project 75 1 - 1.68E-02 .25 1.000 
Project 501 -.33 .26 .693 

Projec t 409 
Project 75 1 -.46 .25 .351 
Proiect 501 -.78(') .25 .018 

Project 751 Project 50 1 -.32 .25 .694 I 
J}uendance Projec t 300 .57 .27 .229 

Project 525 Project 409 .7 1 .27 .070 
Proiect 751 .36 .27 .664 
Project 501 7.3 1E-02 .27 .999 
Project 409 .15 .27 .983 

Project 300 Proiect 751 -.21 .27 .935 
Project 501 -.49 .27 .359 

Project 409 Project 75 1 -.36 .27 .672 
Project 501 -.64 .27 .128 

Proiect 751 Proiect 501 -.28 .26 .8 18 
Performance Project 300 .67 .25 .062 

Projec t 525 Proiect 409 .77(') .25 .0 19 
Project 751 .47 .25 .317 
Projec t 50 1 .20 .25 .932 
Proiect 4 09 . 11 .25 .993 

Project 300 Project 751 -.20 .25 .934 
Proiect 501 -.47 .25 .343 

Project 409 
Project 751 -.30 .25 .742 
Project 501 -.57 .25 . 157 

Proiect 751 Proj ect 501 -.27 .25 .810 
Activi ty Proiect 300 .33 .28 .769 

Project 525 
Proiect 409 .95(' ) .28 .007 
Project 751 .58 .27 .2 11 
Project 501 .21 .28 .947 
Project 409 .62 .29 . 190 

I Project 300 Proiect 751 .25 .28 .895 
Proiec t 501 -.12 .28 .992 

Project 409 Project 751 -.37 .28 .669 
Project 501 -.75 .28 .061 

Proiect 751 Proiect 501 -.38 .27 .64 1 
Educational Projec t 300 .39 .30 .686 
Motiva tion 

Project 525 Projec t 409 .62 .30 .238 
Proiect 751 6.79E-02 .29 .999 
Project 501 -1. 78E-02 .30 1.000 
Proiect 409 .23 .30 .939 

Project 300 Proiect 751 -.32 .29 .803 
Project 501 -.41 .29 .634 

Project 409 
Project 751 -.55 .29 .329 
Project 50 1 -.64 .30 .198 

Project 751 Project 501 -8.57E-02 .29 .998 
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Cleanliness 
Project 300 .30 .24 .710 

Project 525 Project 409 .28 .24 .767 
Project 751 .40 .23 .421 
Project 50 I -.23 .24 .861 
Project 409 -2.07E-02 .24 1.000 Project 300 
Project 751 .10 .23 .993 
Project 50 I -.53 .24 .159 

Project 409 Project 751 .12 .23 .986 
Project 501 -.5 1 .24 . 198 Project 751 Project 501 -.63 .23 .051 Punctuality Project 300 .67 .27 .094 

Project 525 Project 409 .47 .27 .401 
Project 751 .20 .27 .943 
Project 501 3.98E-02 .27 1.000 
Project 409 -.19 .27 .955 Project 300 Project 751 -.47 .27 .404 
Project 501 -.63 .27 .128 

I Project 409 Project 751 -.27 .27 .847 , Project 501 -.43 .27 .485 
Project 751 Project 501 -. 16 .26 .973 

Project 300 .47 .24 .277 , 
Project 525 Project 409 .44 .24 .347 

Project 751 .27 .23 .776 
Project 50 I . 17 .23 .951 
Project 409 -2.76E-02 .24 1.000 Peer relations Project 300 Project 751 -.20 .23 .909 
Project 50 I -.30 .23 .711 

Project 409 Project 751 -.17 .23 .947 
Project 50 I -.27 .24 .785 Proiect 751 Proiect 50 I -9.68E-02 .23 .993 
Project 300 .59 .29 .254 

Project 525 Project 409 .79 .29 .056 
Project 75 1 .51 .29 .385 
Project 501 .31 .29 .827 
Project 409 .20 .29 .958 Doing homework Project 300 Project 75 1 -7.92E-02 .28 .999 
Project 501 -. 28 .28 .856 

Project 409 Project 751 -.28 .28 .864 
Project 501 -.48 .29 .442 

Project 751 Project 501 -. 20 .28 .949 
. , The mean difference IS sIgnificant at the. 05 level. 
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APPENDIX II 
Age distribution of sample project beneficiaries by grade level and project 
Project Age within Grade level Total % of 

grade level 1 2 3 4 5 6 7 8 total 
525 Under N 2 4 6 20.0 

% 33.3% 66.7% 100 .0%) 
Official N 1 4 2 7 23.3 

% 14.3% 57.1% 28.6% 100.0% 
Over N 5 5 4 3 17 56.7 

% 29.4% 29.4% 23.5% 17.6% 100.0% 
Total N 5 5 4 4 4 4 4 30 100.0 

% 16.7% 16.7% 13.3% 13.3% 13.3% 13.3% 13 .3% 100.0% 
300 Under N 1 1 2 6.7 

% 50.0% 50.0% 100.0% I , Official N 2 
2 6 .7 

% 100.0% 100.0% 
Over N 1 2 3 1 7 8 4 26 86.7 

% 3.8% 7.7% 11.5% 3.8% 26.9% 30.8% 15.4% 100.0% 
Total N 4 3 3 1 7 8 4 30 100.0 

% 13.3% 10.0% 10.0% 3. 3% 23.3% 26 .7% 13.3% 100.0% 
409 Under N I 

% 

Official N 1 2 3 10.3 
% 33.3% 66.7% 100.0% 

Over N 1 8 7 10 26 89.7 
% 3.8% 30.8% 26.9%1 38.5% 100.0%1 

Total N 2 8 9 10 29 100.0 
% 6.9% 27.6% 31.0% 34.5% 100.0% 

751 Under N 2 4 6 18.2 
% 33.3% 66.7% 100.0% 

Official N 2 2 3 7 21.2 I 

% 28.6% 28.6% 42.9% 100.0% 
Over N 9 3 4 2 1 1 20 60.6 

% 45.0% 15.0% 20.0% 10.0% 5.0% 5 .0% 100.0% 
Total N 9 5 4 4 6 5 33 100.0 

% 

27.3% 15.2% 12.1% 12.1% 18.2% 15.2% 
100.0% 

95 



I 
501 Under N I 3 I 2 I S 29.6 

% 12.5% 37.5% 12.5% 25.0% 12.5% 100.0% 
Official ' N I I I 3 6 22.2 

% 16.7% 16.7% 16.7% 50.0% IOO.OtX. 
Over N 2 6 5 13 4S.1 

% 15.4% 46.2% 3S.5% 100.0% 
Total N 4 3 1 1 2 8 8 27 100.0 

% 14 .S% 11. 1% 3.7% 3.7% 7.4% 29.6% 29.6% 100.0% 
Total Under N 2 4 I 2 2 7 4 22 14.8 

% 9.1% 18.2% 4.5% 9. 1% 9. 1% 3 1.8% 18.2% 100.0% 
Official N 3 2 I 4 7 5 3 25 16.8 

% 12.0% S.O% 4.0% 16.0% 2S.0% 20.0% 12.0% 100.0% 
Over N 3 16 S 11 7 16 22 19 102 6S.5 

% 2.9% 15.7% 7.S% 10.S% 6.9% 15.7% 21.6% IS.6% 100.0% 
G. Total N 8 20 II 12 13 25 34 26 149 100. 0 

% 5.4% 13.4% 7.4% 8.1% 8.7% 16.8% 22.S% 17.4% 100.0% I 
I 
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APPENDIX III 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

A Questionnaire to be completed by homeroom or self-contained teachers of primary schools in which project beneficiaries a re enrolled in 

Dear teacher, 
The purpose of this questionnaire is to gather information about the condition of Compassion assisted project beneficiaries in your school, the findings of which will be valuable resources in enriching the research findings on the role of Compassion assisted projects in reducing repetition a nd dropout rates of primary schools of Addis Ababa. As the findings of the study will be used for academic purposes and for influencing governmental policies and NGO strategies your complete and genuine responses will be of paramount importance. So you are kindly requ ested to take your time and fi ll out this questionnaire carefully. 

Note 
,./ It is not necessary to write your name 
,./ Please be' informed that the information you give will be kept confidential 

Thank you for your cooperation 
Instructions 

,./ Put '''/' mark in the provided space for multiple choice and rated 
questions 

,./ F'or questions with blank spaces, please write prec ise and genuine 
responses 

PART I - Personal 

1. Schoolname __________________ __ 
2. Position of teacher 

DHomeroom teacher DSeIf con tained teacher 
DSubject teacher 

3 .. Qualification 
DBA/BSC DDiploma OCertificate 
012 grade graduate 

4'. F'ield of study ______________ _ 
5. The grade level you teach in ______ _ 
6. Experience 

OBelow 5 years 05-10 years 011-15 years 
016-20 years OAbove 20 years 

7. How many beneficiaries of compassion assisted projects do you teach? 
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PART II - Individual Student School Characteristics 

8 . Please ra te the condition of the child in school (1-5) as follows 

l=very poor 
4=high 

Stu den tcode ________ _ 

Condition of the 
student 

Attention in cla ssroom 
Class attendance 
Educational 
performance 
Class activity 
Educational motivation 
Cleanliness 
Punctuality 
Peer relations 
Homework doi~ 

2=poor 
5=very high 

3=m edium 

Rating scale 
1 2 3 4 5 

Remark 

9. If you rate any of the above 1-2, have you seen a ny of the following 
problem s in the studen t? 

DHunger 
DShortage of sanitary fac ilities 
DWork load at home 
DBehavioral problem 
DLack of paren tal fo llow u p 
DOthers, plea se specify 

DHealth problem 
DBeing s low learner 
O Mental retardation 
DFamily problem 

10. Who follows up the educa tion of the student? 
DPa rents 
DProject employees 
DOther, please specify ______________ __ 
DNo one 

11. Do you think the child gets enough support out of the sch ool? 
DNutritiona l DHealth service 
DSa nitation DCounseling 
DStudy support DFollow u p 
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PART III - Additional Information 

12. Is the project involved in any activity in the school other than the 
case of project sponsored children? If yes, state below. 

c 

13. In you opinion, the role of this project intervention in reducing the 
probability of grade repetition and school drop out of the 
beneficiaries is: 
OVery High 
OLow 

OHigh 
OVery low 

OModerate 
OUndecided 

14. What do you think are the strengths of the project? 

15. What do you think are the weaknesses of the project? 

16. Do you think the experience of the project should be followed by 
other governmental and non-governmenta l organizations? 
DYes DNo DWith modifications 

17. What do you recommend should be done so that the project is best 
implemented? 

18. Please state below if you have anything more to say. 
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APPENDIX IV 

Interview questions for project directors 

1. How many children are the beneficiaries of your project? ____ _ 
2 . Is the project designed by taking the specific social, economic, cultural and 

educational 'needs of the children into consideration ? 
4. On what basis do you select your target beneficiaries? 

DReligion DSocioeconomic s tatus DOthers 
5 . At what age do you enroll your beneficiaries in the project? 
6 . From where do you recruit the beneficiaries? 
7. Who participates in the selection of beneficiaries? 
8. Do you work in collaboration with governmental bodies? 
9. Do you provide access to preschool education for your beneficiaries? 

If yes, in what type of preschool? 
10. Which direct costs of education does the project cover? 
11. What activities do you perform to reduce the influence of the need for 

child labor on the children's education ? 
12. the effect of malnourishment? 
13. What do you do to prevent the effect of past malnutrition? 
14. What do you do to avoid the effect of health problems on the children? 
15. What parent education and training programs does the project have? 
~6. What educational support is provided to the children? 
17. Does the project have a ny contact with the children's teachers? How often? 
18. Do you provide guidance a nd counseling services to the children? 

If yes, have 'you got a professional who provides the service? 
19 . Does the project site have enough space to accomplish a ll project activities? 
20. Is there a mechanism to involve the local author ities and parents of 

beneficiaries in planning, implementing and evaluating project 
activities? 

21. Do you give any skill trall1ll1gs lor your benellClanes? 
22. Does the project have any kind of intervention mechanism in the 

school? 
23. What is done by the project in order to make the activities started by 

the project sustainable and replicable? 
24. What support do you get from the governmental bodies in the project area ? 
25. What are your challenges in your project activities? 
26. What do you think are the strengths of your project? 
27. What do you think are th e weaknesses of your project? 
28. What do you recommend t() imnrove the sh()rtcomings of the project? 
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APPENDIX V 

Interview questions for parents 

1. Age 2. Sex. _____ _ 3. Religion ____ _ 
4 . Marital status 

OSingle OMarried ODivorced OWidowed 
5. Educational level 

o Illiterate 01-4 05-S 09-12 OCertificate 
ODiploma ODegree OOther, please specify, ___ _ 

6. Occupation 7 . Monthly Income _____ _ 
S. Do your children get access to preschool education? 
9 . If yes, what type of preschool do they attend? 

OGovernmental OTraditional o Private 
10. Who covered the costs of the preschool education? ____ _ 
11. At what age does your child join the project? 
12. At what age does your child enroll in grade one? 
13. Which direct costs of your child's education are covered by the 

project? 
14. Are these costs fully and sufficiently covered? 
15. Does your child get nutritional support from the project? 
16. If yes, to what extent is it sufficient? 

OMore than sufficient o Sufficient 
OInsufficient OVery low 

17. Does your child get health services? If yes, how often? 
IS. Does your child receive any disease prevention service by the project? 

If yes, in what form? 
19. Is your child provided with any support in his/her education at the 

project? If yes, in what way? 
20. How much time does your child spend at project s ite? 

In the weekdays At the weekend -,----.,. ____ _ 
21. How much time does your child spend engaged in househ old or 

income generating activities? 
22. Is your child provided with guidance and counseling services at the 

project? If yes, who provides the service? 
23. How often do you contact your child's teachers and project workers? 
24. Have you received any education and training by the project? 

If yes, what were the contents? 
25. Do you participate in any of the project activities? 
26. To what extent do you think the project is helpful to your child's education? 

OVery high OHigh OModerate 
OLow OVery low 

2'7 . What are the strengths of this project? 
2S. What are the weaknesses of the project? 
29. What changes or improvements do you recommend? 
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APPENDIX VI 

Interview Questions for Kebele officials 

1. Position _________ _ 

2. Experience at current position _______ _ 

3 . What is the kebele's role in facilitating the project activities? 

4 . What a re the selection criteria of compassion assisted proj ects in your 

kebele? 

5. Do you think the project is designed by taking the specific social, 

economic, cultural a n d educational needs of your beneficiaries into 

account? How? 

6. Does the community participa te in project ac tivities? 

7 . Does the project work in colla boration with the kebe1e? 

8 . In your opinion, th e role of this project intervention in reducing the 

probability of grade repetition and dropping out of school of th e 

. beneficiaries is : 

OVery High 

OLow 

OHigh 

OVery low 

OModerate 

9. Is the project, involved in any activity in the community other 

than the case of project sponsored children? 

10. What do you think a re the strengths of th e project? 

11 . What do you think are the weaknesses of the project? 

12. What do you recommend should be done so that the project is best 

implemented? 
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APPENDIX VII 

Focus Group Discussion (FGD) questions for students 

1. Do you get access to preschool education? If yes, what kind of preschool 
have you attended? 

2. Who covered the cost? 
3. At what age do you join the project? 
4. At what age do you enroll in grade one? 
5. Which direct' costs of your education are covered by the projec t? 
6 . Are these costs fully and sufficiently covered? 
7. Do you get nutritional support from the project? 

If yes, to what extent is it sufficient? 
8. Do you get health services? If yes, how often? 
9. Do you receive any disease prevention service by the project? 

If yes, in what form? 
10. Are you provided with any support that can improve your educational performance? If yes, in what way? 
11 . How much time do you spend at project site? 

(In the weekdays) Playing studyin"'g ____ _ 
(At the weekend) Playing studyin"'g _ _ __ _ 

12. In which household or income generating activities do you assist 
your parents? 

Household work. _______ _ 
Income generating activities. ___ _ 

13 . Are you provided with guidance and counseling services at the 
project? If yes, who provides the service? 

14 . Does anyone contact your teachers concerning your education? 
If yes, who and how often? 

15. How often do your parents and project employees meet? 
16. What recreational facilities are there at the project site for you? 

Play ground Football field _______ _ 
Enough space to play Others, please specify ___ _ 

17. Are there any educational and recreational trips facilitated to you? If yes, how often? ________ _ ___ ______ _ 
18. Are there any skill trainings provided to you? 

If yes, what kind of skill training 
19. To what extent do you think the project is helpful to you? 
20. Are there any things you want to be changed or improved? 
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APPENDIX VIII 

Observation Checklist 

Checklist I - Physical Condition of the Project Site 

1= not available 2=insufficient 3=sufficient 

Project site facilities Condition Remark 
1 2 3 

Tutorial class room 
Desks, tables, chairs 
blackboard, duster 
Stationary materials 
(pen, pencil, ex. book) 
Text book 
Teaching aids 
Play ground 
Football field 
Space in the compound 
Library facilities 
L;;ttrines 
Cleanliness of the site 
First aid facilities 
Staff office 
Office facilities 
Skill training facilities 

Checklist II - Staff at the Project Site 

Employees Number Remark 

Project director 
Social worker 
Health worker 
Accountant 
Counselor 
Tutors 
Librarian 

104 



APPENDIX IX 

Students' Academic Performance 
Project Name, ___ ________ Project Code, ___ _ 

S A G 2004/05 2005/06 
Name e g r. Gr. Sem, Sem, Proml Gr. Sem Sem Promfi 

x e l AY, II Av, Rep, lAY II Av, Rep, 

I 
I 
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