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ABSTARACT 
The purpuse of this sludy lI'a~' 10 il ) . ' 

, ,7\ e~ flgClle Ihe challenges of secondary school leachers 
altitude towards in p, E leach in '. .. . . . 

g pi aClleal class 117 some selected secondary schools of 
Oromia special zune ~urrOllndi F ,f' 

. , ng' lI1.JlI1ne. The lotal population of the study were 1650 
students 24 P E leachen (, d 24 I I ' 

. . 111 sc 700 directors in which Ihe researcher selected 
sampling size of 60 student .' . d ' . S U.llI7g I an om sal17plll7g technique and 24 P.E teachers 
and 12 school directors wel"e sit d' . . eec e uSlI7g PWYJOSIVe samplzng. Among 6 weredas 

Three were selected and among eight administrative towns three were selected 

by simple random sampling technique and all of the (6) secondmy 

schools in those weredas and administrative were included as sample. The instruments 

used 10 collect essential information and data; the researcher used questionnaire, 

interview and observation by using checklist tools. Data obtained through questionnaires 

were analyzed using SPSS.20 version, frequency, mean, average mean & standard 

deviation Moreover, data gathered through interview and observation were considered to 

triangulate the questionnaires in narrative form, 

Thefindings of this study revealed that there is an in significant passion of school PE 

teachers ,Scarcity of P E materials to impilement their plan ,lack of sustainable 

methedology of P.E practical c lass and lack of support of school directors on P.E 

practical class. School leaders did not Support PE practical Class financially and 

ideally. Furthermore Lack of enough knowledge of P.E teachers on practical class, 

Scarcity of PE materials to do practical class, lack of support of school directors on PE 

practical class are among the major factors that hinder the implication of PE practical 

class. Secondary school teachers of physical education have not satisfactorily 

implemented Practical class techniques. Generally the finding of this study revealed that 

the lack of enough knowledge 0 Secondmy school teachers were poor in clarifYing the 

learning objective of PE practical Class f PE teachers on PE practical class , Scarcity 

of the P.E Practical, lack of support of school directors the majorfindings of the study, 

Therefore the Ormoia education brues should capacitate PE teachers and facilitate PE. 

materials usedfor PE practical class. 

Key words:- Physical education , Attitude, Sport ,teaching , practical class , P.E 

teacher 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the study 

Education plays a paramount rol £ . I d 
e 01 t le evelopment of one country. No countTy has 

achieved its development stage wl'tllout ed t' Ed . . uca 1011. " ucatlOn IS one of the main 
instruments of development for a . I' . . ny countJ y. t is an IIlterpersonal transactIOn that takes 
place among human beino in excha f kn I d k' . . 

b nge 0 ow e ge, s III , and attItude. EducatIOnal 

experiences are accumulated and tJ'ansmitted from generation to generation as well as 

among country. 

Education is the process through which students acquire knowledge, develop skill, and 

change in behavior and shape personality. In addition to tllis education is an essential and 

basic investment since it results is in the fonn of human resource development, which 

retum contJ'ibutes the total aspects of cOW1try'S development. To bring cowltry's 

development leamers have to follow each curricular instruction on the walls of the 

school. Through each instructional subject, responsible and ethically matured human 

resource will be produced. Since the final goal in the study of each instruction is to 

achieve the objectives of the curriculum (MOE, 1999). 

It is aimed at improving moral , cultural, social and intellechml attributes of the student 

individually as well as member of social group. The process of leaming is looked at as 

training in the filled of morals for individuals through which their potentialities are 

developed, the traits of the creator are inculcated in them and the culture of the people is 

transmitted to the coming generations. It is an instrument to change the social, cultural , 

economic and political set up of the society. It is considered a key to development. 

(James, Q. (1989). 

Physical education in schools is obviously one important setting for achieving the goals 

of a healthy life style. The fact is, however, few students participate in daily physical 

education and there is other considerable question about the quality of what is done in , 
physical education classes. Since one major objective of education is to prepare students 

1 



(0 be productive members of (he " . 
socIety. atten(lon must be given to physical education (0 

improve health and welfare of the stud ('" 
en s VI lIest and Bucher, 1995). 

The imp0l1ance of education ha b I 'b' " . ,s een ex lIlted 111 Improv1I1g the quality of human lives 
through various scientific and t hi ' I d' . ec no oglca evelopments 111 the world. Because of thIs 
fact education is included in the d . . . 

ocumentallon of human nght that entities everyone to 
the right to basic educatiol1 But't' I II' . . .. . I IS C 1a engll1g to prOVIde educatIon for all cItIzens. The 

evolution of physical education, along with other educational professions, reflected 

contempormy changes in society. Throughout the early twentieth century, into the 1950s, 

there was a steady growth of physical education in the public schools. During the early 

1920s many states passed legislation requiring physical education. However, shifts in 

curricular emphasis were evident when wars occurred and when the results of national 

reports were published. For example, as a result of the bombing of Pearl Harbor and the 

United States' entrance into World War II, the emphasis in physical education shifted 

[Tom games and sp0l1 to physical conditioning. (Hasenkruger, H. 1969). 

Similar curricular shifts were noted in 1953 when the Kraus-Weber study found that 

American children were far less fit than their European counterpm1s. As a result of this 

rep0l1, the President's Council on Physical Fitness was established to help combat the 

falling fitness levels of America's youth. 

During the 1950s and the 1960s, physical education at the elementary level experienced 

tremendous growth. Today, many physical education programs emphasize overall fitness , 

referred to as wellness, as well as skill development. However, since the 1970s the 

number of schools offering daily physical education has drastically decreased-1995 

statistics from the Centers for Disease Control and Prevention (CDC) show a drop from 

43percent in 1991 to 25 percent in 1995. 

One of the roles of physical educators in school is to modify and prepare activities that 

suit to their students' interest and abilities, regarding to this Wuest and Bucher, (1995) 

states that one of the primary goal of physical education educators teaching at the 

secondary school level is to socialize students in to the role of participant in physical 

activities suited to their needs and interests. Pangrazi and Darst (2006) state that "the 
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most important goal of seconda . , . I I I . 
I) sc 100 p lyslcal education program should be 10 help 

youngsters to incorporate sOln,~ rO· fl· I . .. . , 
~II 1111 o . p lYSlca activity Into Ihelr life style ' . 

High school physical edllCatl·oll pl·og· . tl· I··· I· C I lam IS ·le prImary venue ac l1ev111g active Ife stye. 
Their potential to contribute t tl I I h· . . 0 le lea t goals 111 en0l1110US, and In some schools, 

physical education is regarded as integral components of comprehensive school health 

program. These programs can reach the mission of students; can help them to develop 

skills, understandings and habits for a healthy lifestyle. Health policy reports call for 

daily, high quality physical education for all students K-12. high school physical 

education in addition to improvement in the students physical skills and well-being, the 

critical condition that it can make to hislher development is becoming more widely 

recommended and accepted in school psychological health and academic areas IS 

becoming more widely recognize and accepted in most countTies. But currently, In 

Ethiopia, physical education is not considered that much a significant subject. Since most 

high schools in Ethiopia, the time allotment reduced to one period per week, the number 

of students participating in daily education is declining and some researchers show that, 

daily participation in physical education by high school students decreased. 

The study seeks to gain the teachers' attitudes on issues regarding curriculum, pedagogy 

and administration of PE challenges facing PE are similar across countries programmers 

in high schools. From their views and experiences the study could identify how they 

perceive about teaching in school PE, the challenges they face and how they have been 

overcoming. These issues could reveal the attitudes and tendencies of the physical 

education teachers in one way or another. 

1.2. Statement of the problem 

Physical education programs in high school have been criticized for declining student's 

fitness level, for failure to reach sport skills, for life times are serious and not bring 

addressed by professionals. School physical education program, also face constraints due 

to budgetary problem, the time allotted to physical education is decreased (Wuest and 

Bucher,1995). 

3 



Many scholars argued that wh 'l ." 
• ~ < tevel It IS the teachers are well qualified and trained with 

subject matter knowledoe al d I . ... . . 
b 1 met lods 01 teachll1g It IS Impossible to meet the 

educational objectives withol t tl '. . . " . 
I le 111 tel est and posItive atlltude oJ the school commul1Ity. 

Conducive atmosphere and - . ( . 
reSOUlces matenal and human resources) are very important 

to run the teaching process in the schools . . 

Well trained subject teachers should be available: the role of the teacher is crucial in 

implementation process Ile/sl - h -I .. , le must ave t le necessary knowledge, attItude and skIll. 

The teachers, students and the community need to develop positive attitudes. From the 

nature of the subject, physical education needs the support from the school administrative 

bodies and the other stock holders. The availability of facilities and equipments: the 

effective practical class teaching needs adequate amount of facilities and equipment. The 

need for appropriate methods of teaching and evaluation teclmiques is crucial element to 

achieve the physical education objective. Lack of education for students of all types 

(Inclusive ):- School lesson has education for the students of all type to satisfy the need of 

all students. 

High school physical education teachers face a number of challenges concerning 

allocation of school time table. allocation, field size, teachers' professional affiliation, 

examination and assessment, school sport, and use of teclmology, among others. 

However, while the importance of physical education is \videly acknowledged, 

competition from other academic subjects has forced many schools to reduce or cancel 

some PE programmers' . Therefore, there is great need for teachers to collaborate and to 

share information on how to improve and strengthen the delivery of physical education 

programmers in secondary schools. In addition to this from the personal experience of the 

researcher serving as a PE teachers for six years and from different training and 

workshop at different levels observed PE teachers do not teach their practical class 

effectively than the other subject teachers. This problem needs to be investigated and 

solved to achieve the objective of high school quality of physical education teaching 

process. In general, the purpose of this study is to examine the attitudes and views of 

physical education teachers in teaching process in case of select high school of Oromia 
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Special Zone surrounding Finf . 
1I1nc. In oroer 10 achlcve the purpose of thi s siudy the 

researcher was rise the fOllowing bas· · I . IC I esearc 1 questIons. 

1.3. Research Questions 

Through gathering information 111 cOI111ectl·o.11 WI·tI1 tl1e . h· h ·11 tOpIC t IS researc WI try to 
answer the following basic questions: 

RQl. How do you rate the attitude of teachers during teaching physical education 

practical classes? 

RQ.2 What type of method do physical education teachers mostly use to teach physical 

education practical classes? 

RQ3. Is the availability of teaching material enough to teach physical education practical 

classes? 

RQ4. How is the relationship between physical education teachers and administration in 

supporting physical education practical classes? 

1.4. Objectives of the Study 

1.4.1. General objective 

The major objective of this study was to assess the challenges of secondary school 

teachers attitudes towards physical education teaching practical class. in case of select 

high school of Oromia Special Zone surrounding Finfinne. 

1.4.2. The specific objectives of the study are: 

1. To investigate the general attitude of teachers in teaching PE practical class. 

2. To assess the teaching method ofPE practical class. 

3. To investigate the availability of sport materials to teach PE practical class. 

4. To assess the active participation of students during learning PE practical class. 

5. To examine the support given by the school administrative. 

5 



1.5. Significance of the study 

The purpose of this study was to asse I 
ss c lallenges of secondary school teachers' attitudes 

towards physical education I . 
teac llllg practical class IJ1 case of selected 

secondary schools of Oromia Special Zone sunaunding Finfine. Thus, 
the results of the study have the fOllowing contributions. 

The study provides infol111ation for concemed bodies,particularlyfor Regional, 

Zonal educationss officials a d hi · ' · . n sc 00 s stnctly follow the problems of those school 

teachers' attitudes towards physical education teaching practical class. 

The result and findings of this study ;_ 

v' To investigate the solution for change on attitude of school community 

particularly teachers understanding about PE. 

v' To reveal the problem that affects educational process of PE for concerned 

body. 

v' To create awareness of the factors affecting teachers among school 

administrators and those who are directly or indirectly concerned with physical 

education. 

v' To help as a facilitator for solution maker for problem that challenge of PE 

teachers in PE process. 

v' To serve as a good indicator for flUther researches relating to Issues of PE 

teachers attitudes and challenges in educational process. 

1.6. Scope of the study 

The study will not incorporate all students, PE teachers and administration of school that 

are found high schools in the Special zone. Also it does not include all school 

administrators and teachers of physical education. The research is mainly conducted to 

identify things that cause attitude problems among physical education teachers 

performing of the teaching of PE practical class. Although high schools in ilie Special 

zone surrounding Finfinne are much the research would focus on selected ones. 
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1.7. Limitation of the Study 

The researcher had a lot of limitat'IOllS 
to finish his study such as time constraints, 

financial problem lack of materials d d' . . . . 
, OCUl11enls an unwIlling of participants to submit 

their questionnaires on time. 

1.8 Definition of terms 

It is assumed that this would hel tl . d ' . . . p le lea ers to mfer different meal1lng and usage of 
words. 

Physical education: - is an education targets to develop all aspects of personality like 

physical, Mental and social 

Teaching:- is a process of facilitating the individual learning 

Sport - is competition fOlm of play/ is an essential event of activities 

Attitude- "a positive or negative feeling effect associated with a specific Psychological 

object" (colliers Encyclopedia1975 ; 11:203). 

1.9 Organization of the study 

The first chapter would give background and introductory information as regards the 

issue of physical education teaching. The second chapter deals with review of literature 

that is related to the study. Chapter three is devoted to research methodology and research 

design. The fom1h chapter presents interpretation, discussion and analysis of the data to 

be collected . And finally the last chapter i.e. chapter five provides summary of answers to 

the basic questions, conclusion and recommendation. 
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CHAPTER TWO 

REVIE\V OF RELATED LITERATURE 

2.1 Challenges for teacher" education in the tw ty fi t t en Irs cen ury 

Research on educational issues ha b' I fi .. . . 
S lOug 1t orward many matters In vanous domal11s ot 

education. As Zeichner K (1986) 1\1' . I II . . ,. , aJOI c 1a enges for teacher educatIOn In the twenty-
first century are summarized below: 

I. The raising of the status of the teaching profession to a level at which it attracts the 

best qualified applicants. 

2. Harnessing rapidly developing technology to provide maximum learning opportunities 

for student teachers, especially those in remote areas and those in developing countries, 

where conventional resources such as libraries are impossible to resource adequately. 

3. Discovering the optimum balance between theory and practice in the curriculum of 

teacher education in the many and varying contexts in which it is provided. 

4. Developing teacher education structures and curricula that provide optimal balances 

among the academic, humanitarian, aesthetic and moral domains of human experience. 

5. Designing research that takes account of the many complex factors that impinge upon 

the process of teacher education, so that a greater understanding may be gained of the 

ways in which students learn to teach in the myriad of contexts in which they live. 

2.2. Challenges that influence PE teaching learning process 

It is believed that there are many challenges that affect the teaching learning processes. 

Those factors can be discussed while binge divided under to major categories. 

2.3. The Human Challenges 

The human are one of the major challenges that influence the process of physical 

. 'th t h student's administration, supervisor and other education assoclate Wl 'eac er, 

stakeholders. But at this point emphasis is given to together tare related with the teachers 

and the administrators. 
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2.3.1. Challenges Rela ted w."t-t· t-I T 
1 Ie eache .. 

As far as teachers are concerned tl" " 
le I11ternatlonal of education remarked "no one is in 

any doubt that the chief agent in the " _ . _ " ' 
pi ocess of educallonal form IS the teacher." Posner 

(J 992) also stated the teachers' )Ia . ' . 
I ys CI UC1a1 role 111 determinino the success failure of 

curriculum implementation and t I' . f " _ b 
eac 1111g e recti veness. 1 hus the teacher with his/her 

altitude, skill , and experience is tl ' . . . . . 
le most IInpOi tant of all 111 determll1ll1g the success or 

failure the process of curriculum I- I . ' I ' . . mp ementatlOn et s have a look at each dImenSion turn 
by turn. 

A. Teachers Attitude 

Is the basic ground to act in a positive or negative way towards persons, ideas or events 

happening in the environment? And most educators are convinced those teacher attitudes 

are very important dimensions. Those teacher attitudes are very important dimensions in 

the teaching process. A successful iIU1ovation depends substantially on teacher' s attitude 

towards proposed curriculum alterations. Students with teachers of positive attitude 

towards teaching and the cUlTiculum are found to be high-level achieves in learning 

(Keynes 1986, cooper 1986 and Calhan 1988), consider the teacher' s attit-ude as very 

important aspects in the teaching learning process. 

The trust is the important ingredient, which the facilitator provides. The more effective 

teacher were related higher on every attitude measured by any inventory, they were seen 

as more real , as having higher level of regard for their students showed more empathies 

understanding. No matter how good the written curriculum is and the extent of back 

resource supplied, no matter how much incentive (through stick or carrot) is applied 

through the accountability of a national assessment scheme, no matter how much 

politicians exhort, unless teachers are with a goods enthusiasm for the subject and method 

with their students, teaching will never become better than adequate (Wool, 1994). 

Teacher attitude and perfoimance are correspondence according to Cooper(l986) 

teacher's attitudes are very important and have the direct effect on our behavior, they 

determine how we view ourselves and interact with then environment. 
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Therefore, without the pOsitive att"t I 
( I ue es to the subject and approaches of teachi ng. not 

teachers to be effective in any wav . . 
• J negatIve attItude may harmer injure the whole process 

of teachmg a teacher with I)osit"v . . 
I e altItude and the necessary theoretical and technical 

knowhow is the one who can demonstrate hislher ability to bring about the intended 
learning our comes. 

2.4 Concept of Education and Teache.' 

Education is a vital imlJOrtaJ1t as e t fl' c I - ' I . . . . - p co _ IJe. t IS t 1e way IJ1 whIch lIfe attempts to realIze 
the noblest form of existel1ce a 1d f1 . h' h . . . I a ouns lI1g umamty. It IS the process tlu'ough whIch 

individuals, groups and nations endeavor to achieve their ideals and aspirations. In 

education, the ultimate plU"pose of teacher is to help student to learn, often in a school. 

Education plays a role in the promotion of respect for human right and democratic values, 

creating the condition for legality, mutual understanding and cooperation among people. 

Education enables individuals and societies to make all round participation in the 

development process by acquainting them with knowledge, ability, skills and attitudes. 

Also the main aim of education is to strengthen the individuals and societies problem 

solving capacity, the ability to create new ideas and culture starting from us basic to in all 

level. Education does not operate in isolation, and rather it must be integrated with 

research, practice and development that contribute towards an all rounded development 

of the society (MOE: 1994) 

The success of any educational system depends on good teachers. We calIDot replace the 

teachers with any other type of instructional material. It has been well said that teachers 

are the best educational system. So, in an educational system, teacher is the basic factor 

for its success. A teacher is more than what is conuDonly talked about. I-lis duties of 

profession have many other dimensions on quality of teaching which requires individuals 

who are academically able and who care about the well being of children and youth. 

(Highland Council Education, Culture and Sport Service year). 

2.4.1 Importance of Teacher 

Teacher's importance in modem era has acquired new dimensions. They not only have to 

impaJi subject matter to the pupil but also help him in use of knowledge for developing 
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the abilities and talents with whi I I . b 
c 1 le IS om. If we are committed to bring about really a 

productive change, to rai se the st d d I' . 
an ar so · educatIOn, it is imperative to recruit teachers 

who not only have the subject matter proficiency, but also have required a positive 

attitude towards education and children (Faucette, N. (1987) . 

Teachers are the builders of our new generation. Unless we have the most dedicated, bard 

working and trained teachers in our educational institution, we cannot educate good 

citizens for tomorrow. This in turn depends on the effectiveness with which they have 

been taught by their own teachers in the classrooms .The success of any educational 

system depends upon good teachers. We cannot replace the teachers with any other type 

of instructional material. It has been well said that the teacher of a school are always 

batter than the system of education, teacher is the basic factor for its success. A teacher is 

more than what is commonly talked about him. His duties of profession have many 

dimensions. He helps students to learn things. The teaching importance is vital element in 

enhancing acquisition of knowledge in the school. 

2.4.2. Professional Characteristics ofPE Teacher 

The wlder point indicates number of professional characteristic which are basic 

requirement for a good PE teacher. Following professional charactelistics are basic 

component of his personality (Foster, R. (1999)): 

1. Honors of child 

2. Introduction with students by giving attention 

3. Participation of students in school activities 

4. Addressing the individual differences; of the students 

5. Importance to theory as well as practice Source of assessment in the classroom 

2.4.3. The Need for Specialist Physical Education Teachers 

Physical education teachers deal with everyday. That is, how to deliver a quality :h~sical 

. . h b th killed and unskilled students in the same class. Wlthm the educatIon program WIt 0 s 
. 'd bl high school P.E. program that they are from some schools communIty, the cons} era e . 

. I' d physical education teachers and some do not. In tillS in the division have specIa Ize 
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regard. the possible weaknesse f 
• < s 0 a non-specialized physical education teacher and the 

effect they have on their elemental' I 

. ) students need to be examined . Also the effect that 
the Issue has on future physical d 

.. . e ucation teachers and how it relates to planning and 
admll1lstratlon needs attention Po 'bl . 

(Sherman, A. (1989). 
. SSI e solutIOn should also be proposed to the problem 

2.5 Physical Education indifferent country 

Providing physical education botl "d d . . .. .. 1 IOSI e an outSIde of schools IS crucial 111 helptng 
young people to learn and develo r+. k' ll Th . . . . pIle s ] s. e perspectives of physIcal educatIOn 111 

Europe and in the USA (Frome! , 2001 & Marshal\ ,2000; etc.) , it is not difficult to notice 

that the futme of the subject and the discipline is being chal\enged. A careful study and 

understanding of the history and the development of our subject is a prerequisite to a full 

understanding of the overall situation. Germany and the USA have been under going 

educational reforms for a longer time than the Czech Republic, so we can gain some 

valuable information from them, which might help to reform Czech physical education. 

However, a clear process of European exchange of al\ previous concepts and currently 

renewed major vectors of development is visible. This process sits alongside an intention 

to balance the educational purpose of fom1er core concepts of physical education and this 

has led to new minor vectors of curriculum development ("in-between approaches") in 

some other countries. If this process of diffusion is termed as a total "harmonization" of 

physical education concepts in Europe (Laporte, 1998), it may be the case that if this 

process is called "diversification" of former national physical education concepts, it 

represents a European spectrum of vectors of physical education development in tlus new 

millennium. 

The curriculum and concepts of teaching of physical education in Germany, Budget cuts, 

higher unemployment rates of physical education teachers, and reductions of cUlTiculum 

time allocation were three major phenomena to occur in many Emopean countries. They 

were accompanied by sociologically termed post modem is tsocietal values, which were 

reflected in modem lifestyles, new types of child-parent relationships and inclusive 

'education for all' policies."Teachers, leave yom kids alone" became not only a refrain of 

a 'pop' song, it also characterized the change to de-schooling, de-education, de-sporting 
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activities. de-moralization in phvsical ed . . . 
'. - ucatlon and devaluatIOn of former Standards 111 

physical educatIOn and Sport O· . 
, . ,. . Isagl eemcnt about former common shared concepts of 
good practice In physical educatio t ' . 

. . . n eachll1g Occurred 111 many countries, thus mirroring 
the Situalion 111 Germany It clear! d . ' 

. Y emonstrated an Imp011ant shift in physical education 
concepts from a former "perform . . . 

ance onentated mISSIOn" to a new "participation 
orientated mission" 

The four main vectors of EurOI)e I . I d . . an p lyslca e ucatlOn can be explall1ed as: the vector of 
cultural heritage of physical d .' IS ' e ucatlOn, t le port educatIOn vector, the movement 

education vector and the heal til ed t' . H .. , . uca IOn vector. owever, all four dunenslons became 

more evenly balanced in the 1990s in countries, where only a single concept had been 

dominant earlier. In Germany, for example, the former Sport education concept became 

more equally balanced by certain "movement" approaches in teaching physical education 

(Naul, 2002), which assisted in new physical education curricular developments in the 

year 2000. This represents a minor vector 'in-between' the former Sports education and 

movement education concepts. In England and Wales, however, the former physical 

education concept shifted to a more "Sport education concept" after the National 

Curriculum. 

One of the strongest developments in the health education direction in Europe was visible 

in Finland in the 1990s. The health vector became much more focused than it had been 

previously in Finnish physical education cU1,-icula (Heikinaro-Johanson, 1998). 

Currently, the Finnish physical education curriculum has been divided into physical and 

health education both as separately taught subjects. 

2.5.1 Physical education in the school system 

A number of crucial components to the delivery of quality education have been identified 

by NASPE. These include sport and opportunities for play, consistent with the rights of 

the child to optimum development. Despite recognition of the positive impact sport has 

on education and child development, physical education is being increasingly challenged 

within education systems across the world. According to Naul, R.(2002) Challenges 

include a decrease in: 
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• The amount of time allocated t I. . 
. 0 P lyslca l educati on. 

1 he number of trained staff. • 

• The amount of training provided fo' I' . 
I P 1yslcal educatIon teachers and spend ina on 

resources required deliverina h . ' b 

b P YSlcal education in schools. 

Girls and young people with disabTt" · f: . . . . 
. ". I I les ace addItIonal bamers, which limit(and in many 

cases prevent) partIcIpatIon in ph ,s' I d ' . 
) Ica e ucatlon and sport In many countries. While 

physical education systems are vastl d·f+'. . 
Y 1 lelent across the world, a recent study conducted 

in 126 countries indicated that the m . ' I' . 
al gina IzatlOn of physical education is near universal. 

A large number of researchers are fl ' . ... . 
ocusll1g on comparatIve studIes 111 physIcal educatIon 

and there have been examples of d . goo practIce, however, the situation in developing 
countries and regions has changed rttl . th d . ' " I e 111 e past ecade. ThIs has senous ImplIcations 
for access to holistic and quality edu t ' c. . .. . ca lOn lOI young people, particularly those hVll1g 111 

developing countries. 

2.5.2 Problems with Planning and their Effects on the Quality of Physical 

Education Programs 

Physical education is such a unique field in schools, because it has many different aspects 

that need to be taken into consideration when running a physical education class. 

Students are not simply taught material from the curriculum and required to understand it, 

but physical education maintains a more interactive atmosphere with Students 

collaboratively learning, trying, creating, improvising, leading and following. 

The students are expected to achieve outcomes such as understanding the knowledge 

presented in the curriculum, becoming competent in activities presented, and being able 

to apply those concepts to incorporate more physical activity and healthier lifestyle 

practices as they age. However, not all physical education programs in as planning, 

facilities and equipment, student populations, etc. Teacher at a school, you are entrusted 

with responsibility of planning appropriate programs and activities that gives students the 

opportunities to develop and grow. However, these responsibilities bring many problems 

that we as physical educators must overcome so that our students receive the most benefit 

from our classes. This paper will examine some of the problems associated with plmming 

a physical education program in schools, identifying the effects of inadequate space and 

14 



improvisation in class planning as . 11 
_ . ' we as the amount of planning time on lessons ancl it s 

elfect on the qualIty of the ph\lsical d . 
J e ucatlon program. 

B. Teacher's Skill 

One of the skill required by tl I 
le teac lers to resolve challenges effectively top remote 

effective teaching learning environment of I . I d . h P lYSlca e ucatlOn s e is/her pedagogical 

belief. In relation to pedagogical belief (skill) O. Neil(J 995) writes: 

"Given that s syllabus slalemel1t . t t fl- h' J . IS ex 10m W IC 1 readers must construct meal1lngs on 

which to plan actions, teachers intelpret 5yllabus statements on the bases of their pre­

constructed conceptualizations of the subject and heir pedagogical theOlY of what it 

means to teach and learn. " 

The other challenges related to teachers is the knowledge they have in relation to this, 

Mcconnick, et ai , (1995) mentioned that teachers will teach best in areas which they are 

knowledgeable, have effective materials and techniques, Waltey (1981), Posner (J 992), 

Bennet and carre (1995) also claimed that teacher' s knowledge and understanding of the 

subject matter is major challenges that influence teaching learning process of physical 

education an effective teacher has a quality to engaged di fferent activities in education. 

Harrison (1989) regarding the quality of effective teacher writes_ 

• Aspiring high expectations for students 

• Managing classes in ways that increase academic learning time and opportunities 

to leam 

• 

• 

• 
• 

Creating a supportive learning environment 111 which students are treated as 

individuals and in which they know that help is available. 

Selecting material at an appropriate level of difficulty for students moves then 

trough at a rapid face and accomplishes this is small. 

Teaching to mastery 

Employing active, direct instruction, including teacher controlled coverage of 

extensive content through structured leaming activities and appropriate pacing 

. . f 1'1 perfiormance immediate academically oriented feedback and a morutonng 0 pup 

task oriented get relaxed environment. 
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According to Wuest and lob 'd 
- 111 an 0 (1994) b 

I . eyond the pedaoooical responsibilities teac 1ers al e expected to parlici . .. . 0 0 

pate IJ1 Il1structlOnal responsibilities. 

"Health and physical education lea .J 7 • 

( TCI must a,s'O'1117e othel' 'b ./. . . di" ' . .," responsl I Illes 117 a (, ilion to 
(herr pedagogical responsibilities s . 

. ome of these responsibilities are explicitl)1 staled in 
teacher contacls, while other,s' al'e . . 

unwnllen eXj'Jec'tat' fi I . . . IOns or teac 7ers. These I17slltullOnal 
responsibilities are wide rangin e. ' 

g nC0177pa.sslI7g such tasks as supervision, advisement, 
counseling, parent conferencing d." . 

, an POltlclpat1l1g 017 school wide commillees, and 
professional responsibilities. " 

In addition to this health and physical education teachers must be minded full of their 

professional obligation another important skill required by the teacher is the skill of 

lesson presentation this means the b'l't t C kn . a I 1 Y 0 tranSler owledge effectIvely to the learner 

a good questioner, demonstrator, good skill full to class room management etc are 

important skills. 

c. Teacher experience 

Is another important challenge that contributes to the effective teaching learning process 

of P.E in this case usually, teachers experience is expected to have positive relationship 

with teaching effectiveness. A longitudinal study concocted for five years with one group 

of teachers showed that there is a significant quality increase in teaching behavior. Such 

as, making instruction systematic and stimulating (Adams, 1982). Adams and 

others(l980), Adams and Martray (1981) have also found out that teachers' self-concern 

decreased in magnitude from the time of student teaching practice through five year 

teaching, while task pattern related to instruction increased along with more years of 

service in underlining the importance of experience. 

Feiman-Nasmerand Buchmann (1985) stated that firsthand experience IS particularly 

evident in contributing to learn to teach. Similarly, Yare (1994)reorganized the positive 

side of experience arguing experienced schoolteachers work with college professors as 

partners to prepare perspective teacher and to facilitate the continual professional 

development of teachers furthermore, Borko and Butcher (1984) have indicated that 

lower level of teaching performance would be obtained with less experienced 
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teachers(below 6 years of t I . 
eac ling) Ihan Ihose willl 111.01'e 

6years). experience (minimum of 

Gage and others (1960) also fou d I 
n I lat teaches w'tl I .1 . . . I 1 ess t lan 5 years of servIce tend to 

be rated lowel than teachers wI'tll I more t lan 8 y f . . . . ears 0 servIce. Erkyhun and other (1991) 
have spotted POSitIve correlation b t . 

. '. e ween expenence and performance of teaching there 
by II1cludmg the higher the service ear' . . 

y s teachel s have the better performance they could 
have a teaching and lesson planni O .h . 

ng. t er than expenence and attitude, teachers ' 
qualification, as indicator of the qu rd' . '. . 

a Ity an quality of trall11110 receIved has remall1ed to b , 

have a telling effect on ef£i ti ' . . 
ec ve Il1structlOnal perfonllance. In line with this, 

UNESCO(1966) has stressed , 

"Advance in education depends largely on the qualification and ability oj the staff. .. " 

and the major challenges is limiting teaches ' awareness was found to be deficiency in 

training programs. 

2.5.3. Effects of the school context on teacher- student relation 

Teacher-student relations, as one aspect of school climate, can be expected to depend not 

only on the individual characteristics of the different factors within a school and on the 

school processes, but also on the external context. Therefore, this section examines the 

effects of different aspects of the school context on school climate at the school level. 

The following context variables were considered: private versus public management of 

the school; whether the school is located in a city or in a town, hamlet, village or rural 

area; the social background of the students(the school average of teachers' estimation of 

the percentage of students whose parents have complete [upper secondary education] or 

higher in the target classes in a school); and teachers' estimation of the average ability of 

students compared with students of the same age at the school level. All 

effects were examined at the school level. At the same time teacher characteristics 

(gender, years of experience as a teacher, level of education and subject taught in the 

target class) were controlled for at the individual level. 
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2.5.4 Implementing a physic. I I . 
a e( ucatlOn curriculum 

The presage variable, the traits d . 
. an characten t' f 

· t I' I' SICS 0 teachers and students as they 
\11 erac J11 c asses. oUldes teacl .' . 

• to lers 111 the\)' les . . 
h I 

. ., SOn pleparatJons. The context variable. the 
sc 00 enVl1 onment 1I1cludes tl h ' le sc ool ' s I . I .. . 

. P lYSlca Stl ucture, eqll1 pment, and other 
reSOUlces. The program variable refers to . . . . 

. the specIfic content and subject mailer of the 
curnculum. The day-to-dayroutines and d . . . 
· . ehvelY systems are the process vanable (the 
mteract1I1g processes). Finally. the' . . . . . 

. ploduct vanable lefers to students ' learl11no and 
appreciation in classes often considered th I" b 

, e eva uatlOn vanable (Al-Afandi.M. A. and N. 
A. Baloch(l980). 

Because the Model of Intervention ident'fi th . lies e many varIables that observers must 
consider when studying the tea I . . . . 

C lJ11g process m a PE settmg, and also out\1l1es the 

complex interplay among these va "abl th d I I ' " II es, e mo e a lowed exammmg m a structured 

manner the wide of factors that challenges on implementation. In sum, those cases 

obstacles to identify, understand, and organize school attitude about the implementation 

process. 

2.6 The Power of a Positive Attitude 

People carryon an internal dialogue with their selves that continue more or less nonstop 

throughout their waking hours. But for many of us, much of our internal dialogue is 

negative which, in turn, can have negative consequences on our actions (e.g. quitting at 

tasks instead of persisting, becoming creatures of habit rather than trying new, 

unexplored things). In contrast, positive internal dialogue focuses on hope and positive 

outcomes. Someone with a positive attitude may acknowledge that there are some 

possible negative aspects to a situation, but they remain optimistic (i.e. positive) that 

things will turn out well. In this issue of Change Your Way to Health!. Thus, some of the 

known benefits of choosing to develop a positive attitude are provided, and how to go 

about becoming more positive ill your outlook if it's not your natural 

tendency(www.humansolutions.ca). 

• Enjoy improved health and well-being. In recent years, a growing body of research into 

'positive psychology' has revealed the power of positive attitudes to change health and 

wellbeing. Some of the benefits of a positive attitude are: increased life span, lower rates 
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of depression, IO\.\"(:~ r I I eve s of distress' , 
"k f d' til'" - gleater reSIstance to the common cold, reduced 
liS 0 ca 110m cardlovascula' d' 

I Isease, and bette ' ' k' il ' , . I copll1g SIS dunng tlllles of stress . 
• Havc more eneroy , Thinkinn n ' 

b b egalJve thoughts d It , . . ep e es your energy reserves. Choosl11g 
positIve thoughts, and letting g l' h . 

energIZIng . 
o 0 t e negahve ones, can be self-liberating and 

• Achieve goals and realize success q . k TI . 
UIC er. lere IS no doubt that one of the most 

important keys to succeedino at re I' . 
b ac lmg your goals IS a positive attitude. Tllis is because 

a positive attitude can open your I . d t . . 
TIm 0 a Wide vanet)' of options, motivate you to take 

reasonable risks, and propel you to take actl'o I . I n.· nsplre ot lers. 

People with an optimistic and 'ca d' t ·· d " . . n- 0 a tltu e are 111spmng to be around and theIr 

energy is contagious • Encountel' fiewe ' d'ffi I' I h . . ... . I 1 ICU ties a ong t e way. PosItIve, OptlllllStlC 

people tend to be convinced that setbacks and obstacles are temporary and they try to 

learn from these events rather than avoid them or complain .• Depend less on others for 

happiness. Positive people tend to have more self-confidence and feel more at peace .• 

Keep life in perspective. Thinking positively does not mean putting one 's head in the 

sand, nor is it being unrealistic. A positive attitude allows us to focus on the hopef'ulness 

of a situation, rather than letting a sense of hopelessness get us down. Anyone can learn 

to be a more positive thinker. If you have a tendency to be negative in your outlook, 

perhaps now is the time to make a change! It's important to remember we always have 

choices in life. We can choose to look at life negatively and see the dark side of 

situations, or we can choose to be positive and live a happy and fulfilling life. 

Here are some suggestions on how to do that:- • Rather than living your life on autopilot, 

make a conscious effort to fill your mind with positive thoughts . • Keep a journal and at 

the end of the day write down all the good things that happened to you .• Find something 

positive to say about everyone you meet. • Use positive words and phrases in your 

internal dialogue with yourself and in spoken conversations with others. Talk about what 

works rather than what doesn't . 

• Take action even if you aren't certain things will go well. When you challenge your 

c b 'ld If fildence If thinos don' t go well, look at the situation as a leaming lears, you U1 se -con . b 

. F' d to smile more often. And if you don ' t have a reason to smile, expenence.· m reasons 
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try smilillll anyway • SUIT d 
• ~ . OUn yourself' with other . 

stories and quotes • 1 ea' b . POSlllve people .• Read inspirin o 
. . ~ I n to e 111 . . b 

01 e ConSCIOUS o/" . I 
concentration exercise • 13 . . YO UI tloughts through meditation and 

s . e appreciative of' II I ' . 
a l1al1s good In your life 

2.6.1 Attitude strength 

Several researchers suggested that attitud ' . 
es vary 111 their degree of "strength", 

"centrality" , or "crystallization" (P 
. . _ etty &Krosnick, 1995). Empirically, these concepts 

have been dlfhcult to operationalize d. . 
. an I esear chers have used a variety of indicators to 

assess attItude strength, including the ' t . . . . . 
• • 111 enslty of lespondents' feelings about the object, 

the certamty with which they repol1 holdi th . ' d . 
ng e athtu e, or the Importance they ascribe to 

it. Unfortunately, the various measu f' d res 0 athtu e strength are only weakly related to one 
another (Krosnick& Abelson 1992) d . · . , an leports of attItude strength are themselves 
context dependent (Haddock 2000) M . I . . , . oreover , t Ie wIdely shared hypotheSIS that context 

effects in attitude measurement "are greater in the case of weaker attitudes has clearly 

been disconfirmed" (Krosnick& Abelson, 1992). In the most comprehensive test of this 

hypothesis, based on more than a dozen experiments and different measures of attitude 

strength found no support for it, (Krosnick and Schuman (1988). 

On the other hand, attitude strength has proved important in other domains of research. 

Most imp0l1antly, strongly held attitudes have been found to be more stable over time 

and less likely to change in response to persuasive messages. Moreover, they are better 

predictors of behavior than weak attitudes. Again, however, a construal approach allows 

for the same predictions. To the extent that we are likely to think more , and more often, 

about topics that are impOliant to us, a larger amount of information would be chronically 

accessible. Increased clu-onic accessibility of a larger amount of information, in tum, 

would decrease the likelihood of arriving at a different judgment when a few new pieces 

of information are added to the representation in response to a persuasive message. 

Similarly, the reflection that the processes wlderlying reports of "strong" attitudes differ 

from the processes underlying reports of "weak" attitudes. (Krosnick& Abelson, 1992). 

2.6.2 The Expression of Attitudes 

Attitude researchers have speculated about why people form attitudes. Some of these 

researchers have even gone so far as to suggest that unless you know the reason a 
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receiver holds a particular attitud. . 
. e. YO ll \·vIiI not be abl. . . _ . 

little cVldence for this st. . e to chdnge the attItude. 1 here IS 
long claIm but tl 

. . ' Ie argument that I C" • d r 
dIfferent reasons has an intuI't ' ( peop e fOrm attJtu es Jor 

Ive appeal. The fi. .. '. . 
attitudes was by (Smith and _ . II st attempt to outl111e the bases for 

et aI. , 1956) Sm1\h's t I 
I· , ltd f . . ypo ogy was based on a comprehensive 

c 1111ca s u yo ' attitudes toward R . I 
.. ' d . ussla leld by 10 men. The 10 case studies suggested 

that attltu es and belIefs serve thre fi . 
" " e ll11Ctlons: object appraisal , social adjustment, and 

externalIzatlon. It IS 1111portant to I'e . . 
coglUze that tiles tt' d c:. . . . . - e a Itu e iunctJons are descnptlons 

of the motivatIOns that people have "'0 ' lid ' . 
l' I 10 I11g attItudes. 

Despite the popularity of Smith ' s t I . . 
ypo ogy among v.'nters of persuasIon texts, the 

evidence that Smith presented fo ' I' ty I r lIS po ogy was purely anecdotal , tantamount to the 
results of a single focus m:oup Mo' . S 'h' ., . 

b ' reovel, 111 It s typology has generated lIttle empIrIcal 

research, Katz, (1960) attempted to subsume the t)'poloo' db S 'tl I b I' . bY propose Y mIl, re- a e mg 

Smith's three functions and added a fOUJ1h, Katz renamed Smith's concept of object 

appraisal the knowledge function, He renamed Smith's concept of social adjustment the 

instrumental-adjective function, And he renamed Smith's concept of externalization the 

ego-defense function, The only new function intTOduced by Katz is that of value­

expression, Katz argues that attitudes can be either aroused or changed. An attitude is 

aroused if it is excited by an intemal need or an external cue from the environment. In 

this view, arousal is another name for attitude formation, Attitude change occurs when an 

attitude no longer fulfills its old need. For example, it is adaptive for a person to have a 

negative attitude towards a threatening object. Katz would argue that the attitude would 

change as soon as the object no longer tlu'eatens the person. Note that in reality this 

seldom occurs Ajzen, 2005) . 

The negative attitude persists long after the removal of threat. For instance, even though 

the Soviet Union no longer poses a threat, we continue to build large bombers designed to 

penetrate their air defense. Thus, Katz' typology works better as a framework for attitude 

formation than as a framework for attitude change, The knowledge function allows 

people to understand how objects are organized in their environment, and facilitates 

cognitive consistency. Attitudes provide an inner framework for organizing the 

, 11' sI'mpll'fication of incoming stimuli, and enhancing perceptual enVIronment, a owmg 

Or t I accuracy results in better reality testing, that is, a better fit accuracy, eater percep ua 
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between the external . environment and 
• • 0 ( a person's int . I . . ~ 

envllonment. An accurate inter " 1 . el11a lepresentatlon oj that 
na I epresentation of the , " . . 

make accurate predictions ab extelnal environment allows us to 
out the behavior of b ' . 

environment. A knowled , .. . 0 ~ ects , enabll11g greater control of the 
ge OllentatlOn towards a b' , 

enthusiastically process' fi. . n 0 ~ect wIll lead an individual to 
• 111 0lma1l0n regarding the ob'ect and " 0 

regardmg the object A .' ~ , pa) attention to messages 
. n attitude that serves a k I o ' 

K I II 
. ' now edge function should result in what 

e man ca s a content onentation lowar " . 
ds the attitude object (A1111itage& Conner, 1986) 

In fact, Petty and Cacioppo (1986) , I' , . 
" ' see t 11S functIOn as the driving force behind the 

formatIOn and change of attitudes The (. ' . ' 
.. '. . mstJ umental) adjustment fW1ction allows people 

to adapt to their SOCial environment s I f o ' • , e ec II1g behaViors that will result in ma;ximum 
reward. An attitude that serves a so . I d' 0 • cia a Justment functIOn should result in what Kelman 

calls a person or source orientation towards the object. 

The ego-defensive function allows people to t t th' If . . pro ec elr se -concept by aVOldll1g 

internal or external conflict tlu-ough ego-defense mecl1an' K t ' f Isms. a"Z concept 0 ' ego-

defense is broader than Smith's concept of externalization. The ego-defense mechanisms 

considered by Katz include other defenses, such as repression, denial , identification with 

the aggressor, and reaction formation , in addition to projection (externalization). The 

concept of ego defense can be explained using Schwarz (1999) psychoanalytic theory of 

attitudes; a motive is an inner stimulus in a person's mental life that is either conscious or 

unconscious. 

Tension between conflicts is resolved , as suggested by various consistency theories, if the 

motives do not evoke intolerable fear. Motives that evoke intolerable fear threaten the 

ego and are kept from consciousness by ego defense mechanisms. The ego is a 

configuration of perceptual and motor skills. Its purpose is to reduce tension caused by 

motivation. It is a mental construct that develops as the person develops. If a person 

does not defend the ego, it loses its perceptual function , and the person may lose 

consciousness and faint. Attitudes may develop to facilitate the perceptual obliteration of 

the stimulus that is producing the intolerable fear. This attitude performs an ego defense 

function. The intolerable fear may come from an internal stimulus or from an external 

stimulus. Ego defense varies as to whether the threatening stimulus is internal or external 
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in origin. There are Ihree del ' enscs ana ' . 
. • b II1St Internal thre t , F·. ,. . 

people forget their anxiel\l . . I' a s. lISt. lepreSSlon occurs when 
J pIOVI( Ing motive S d '. 

bl . econ pr01ectlon' tl 'b' f' unaccepta e motives to oth . . J IS le attn utlon 0 
el s. where people attrib . . . " . 

others so that it is the OIl. I ute thell own II1fenonty or guilt to 
lers w 10 apl) .' , C . eal lIu'enor. And third ' ' . . 

cover up their unacce t bl - f, . ' I eactlOn formation , people 
p a e eehngs toward others b . . 

way that they really f I (H Y actlllg In a manner opposite to the 
ee aggeret aI. , 2002). 

There are two defenses against external threat . . . ' . . . 
. . s. The filst IS deI1lal --the faIlure to perceIve 

threatemng CIrcumstances; the person r f . . 
" ' . . e uses to admIt the eXIstence of the danger. The 

second IS IdentificatIOn with aggressor-- d .' . . 
a optlJ1g the attitudes or behavior of the 

threatening person; the person becomes I bl . 
ess a e to vIew the aggressor as separate from 

or different from the self. Katz clai tI ' . . 
ms lat attItudes may also serve a value-expressive 

function. As patt of defining who we are \He 1 t th . I.. I 
, 'v e 0 elS 1\.J10W wlat our values are. The 

expression of our values bolsters the ego and reaffinns the self. The word "value" in the 

label of this function implies something more than the mere expression of attitudes, 

however. The expression of values, as opposed to attitudes, indicates iliat the speaker 

holds attitudes that are value-consistent, that is, derived from a person's value system 

(Subramaniam and Silverman, 2000) According to Ledyard (1995), value expression is 

related to cognitive consistency. In fact , one might argue that it is cognitive consistency 

that drives this function, as much as the feedback a person receives for expressing the 

value. Katz did not effectively distinguish between value expression and value­

consistency. In fact , a person may have different reasons for holding an attitude than for 

expressing an attitude. A person can hold an attitude because it is value consistent, and 

still not express that attitude. Suppose that Tabatha values nature, is proud of her 

womanly virtues, believes in the power of the goddess, and so on. As a consequence, she 

may have a positive attitude toward witches - the ones who do holistic healing and the 

like, not the ones that cast evil spells. Witches, after all, emissaries of the goddess. Her 

attitude towards witches is value-consistent. Yet she might not express that value when 

she is around her Catholic boyfriend Sean. Perhaps because she fears that he will 

envision her head spinning around and around as in the movie "The Exorcist". 

C I I'gllt express an attitude for reasons of social adjustment even onverse y, a person m 

iliough they do not hold that attitude, even if it might be value-consistent to do so. 
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Suppose that on his first date witl . - . 
. . ' 1 1 abllha, Scan decided h . . 

dleams. As they v,'ere movin 1 r. . t at she was the woman of hi s 
g 10m tOj)IC to to . pIC expl . ' . . 

they stumbled onto birth control TI' , onng aJ eas of common IIlterest, 
. ' . lI S was potentiall a . ' . 

P
artIcularly sll1ce the situatioll I y wkwaJd tOpIC for theIr first date, 

was Claro d . I . . . ( be WIt 1 animal m ..' . 
posItIve attItude toward b' tl agnetlsm. TabItha expressed a 

Ir .1 control. Not wantin to . 
licking at their possibility fi . . g put a damper on the fire of passIOn 

01 eternal blIss Sean said I 

h I k 
. , . le too was pro contraception - even 

thoug lenew It was aoainst CllU ' I I' e I C 1 po ICY to I Ii " . " say so, - s confessIon" to Tabitha was 
attItude-expressIve, but not value-inc ' . . onslstent (Hagger et aI. , 2002). 

It is prefen'ed that the term value-cons' t · . , ' IS ent to descnbe Katz (1960)' fourth function of 

attItudes. value consIstency can be viewed fi . ' , . . . , . as a orm of cogmtJve consIstency. As It IS 

noted, cogmtlve consistency is an aspect of kn I d . ,. . ow e ge functIon, Thus It IS lIkely to 00 

back to three major functions of attitudes and K t ' . I . b , a z tennmo ogy appears to be more 

descriptive than Smith ' s original temlS Thus the \"ol'k f S 'tl d K ' ld I . , ·v 0 ill! 1 an atz Yle t lree 

major functions of attitudes: knowledge, instrumental adjustment, and ego-defense. If it is 

put the concept of attitude expression into the model, then there are six possibilities, as 

shown in Table I, 

Assume, for the moment, that attitudes are formed on the basis of knowledge, social 

adjustment, and ego-defense, The Smith-Katz typology suggest that their functions 

operate on an on or off basis. That is, they treat their functions as dichotomies. There is 

also the implication that the functions may be mutually exclusive. It is believed that 

functions are neither dichotomous nor mutually exclusive. Instead, one or more functions 

provide the motivation for holding a particular attitude, to a greater or lesser degree. 

2.7 Attitude Formation 
Major findings in attitude fonnation and change involving both processing modes are 

reviewed and modeled from a connectionist perspective, We use auto associative network 

architecture with a linear activation update and the delta learning algorithm for adjusting 

the connection weights, The netw'Ofk is applied to well-known experiments involving 

deliberative attitude formation, as well as the use of heuristics of length, consensus, 

, d d All these empirical phenomena are successfully reproduced in the 
expertIse, an moo ' 
simulations, Moreover, the proposed model is shown to be consistent with algebraic 
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models of attitude fo rmali o! (I:' 'I ' 
1 IS lbe m & A' -

b
' , Jzen 1975) E 

a u IqUitOtl " ,'valli t' ' f' , are s aspect of I a Ion:; 0 our environment 
luman life , Att ' t d 

'd I lues pervad 'I" proVI e va enced summaries l' I' e OU! t l111kll1 o because lhev 
0 , avorable db " , an unfavorabl b' , ' 

serve as a behaViora l guide to e 0 ~ects and orgal1l sll1s and so 
approach or avoid tl ' 

guidance by our eval uations " , lem, Without such spontaneous 
, ' SUI vlval 111 a complex and ' , ' 

would be Impossible S " I ' sometimes, threatenll1
0 

world 
, OCld psychologists have mad , ' b, 

understanding of attitudesM ' d ' " e substantial progress 111 the 
, ost efil1ltlons proposed 'I " ' ' 

that an attitude involves tl . ' , In t Ie literature pomt to the notion 
Ie categOrizatIOn of a b' , 

(Chung & Phillips, 2002) , n 0 ~ect along an evaluative dimension 

In an extensive overview of theorizil , " 19 and research Eagly and Chaiken (1993), defined 

an attItude as a psychological tendenc th t' , , y a IS expressed by evaluatmg a particular entity 

With some degree of favor or disfavor "Att'tud ' " ' I es are stored In memory, where they 

persist over time and from where the)1 "b " , ecome active automatically on the mere 

len atglet a " 1992), After be111g presence or mention of the object in the environn t" (B , 1 I ' 

Ie same time Tee111g t e activated, they provide a ready aid for interaction whl'le at tl . f' h 

person from deliberative processes. Furthermore, they aid in a coherent interpretation of 

the environment by biasing our preferences in a congruent manner (Schuette& Fazio, 

1995). How do attitudes reside in memory? Perhaps the most prominent view is that 

attitudes are stored in memory in the fonn of object~valuation associations. 

According to Fazio (1990), an attitude is viewed as an association in memory between a 

given object and one's evaluation of that object. This definition implies that the strength 

of an attitude, like any construct based on associative learning, can vary. That is, the 

strength of the association between the object and the evaluation can vary. It is this 

associative strength that is postulated to determine the chronic accessibility of the attitude 

and, hence, the likelihood that the attitude will be activated automatically when the 

individual encounters the attitude object. Empirical tests of this view of attitudes as 

object-evaluation associations have yielded confirming results. For instance, participants 

who had been induced to express their attitudes repeatedly, which should strengthen the 

object--evaluation association, have been found to respond relatively quickly to direct 

inquiries about their attitudes (Fazio, 1990). However, attitudes are more than 

evaluations. 
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As stated by (Chaikenet a!.. 1999) . 
, attItudes are reI)' . 

. I t·· I' k lesented 111 11 . object eva ua Ion 111 ages but al . lel1l0lY not only as mere 
. so In a more com )Iex . " .. . 

affectIve and behavioral assoc ' t' I , Stl uctmal form wherem cOQ.mllve. 
, 18 Ions also a ~ , ,ppear as object ' " 

such linkages are many 0 . I -assocIatIon Imkages , . . , When 
. , . , [W len such linkages are evalualiv . . . ' . 

are stronoer and thus man' ~ t . e consIstent .. " attitudes 
b I es gl eater persistence . ' . 

b J 
. ' [eSlstance to change and ]xedictability 

over e 1avlOr. ( 

Eiseret aI. , (2003) that "attitude theOl" t h . 
. . IS S ave tended to make relatively little use of 

paradIgms developed 111 other areas of I . . . eal11lUg research . ... The time is ripe for renewed 
analysIs of the learnmg processes underlyi . th . , , ng e acqUiSItIon of attitudes", 

There are several impOltant characteristics that k , . . ma e connechol1lst approaches supenor 

to earlier attitude models (for an 'bl ' . .' . . accessl e mtroductlOn to connectlOlllst networks , 

McLeod et aL 1998). First a key dif-cerence 's th t th ., . , I' I a " e connectlOlllst arclutecture and 

processing mechanisms are based on analogies with properties of the human brain. This 

allows a view of the mind as an adaptive learning mechanism that develops accurate 

mental representations of the world. Learning is modeled as a process of online 

adaptation of existing knowledge to novel information provided by the environment. 

Specifically, the network changes the weights of the connections with the attitude object 

so as to better represent the accumulated history of co-occurrences between objects and 

their attributes and evaluations, Most traditional algebraic and associative models Jl1 

social psychology (Fishbein & Ajzen, 1975), in contrast, are incapable of learning. In 

many algebraic models, attitudes are not stored somewhere in memory so that, Jl1 

principle, they need to be reconstructed from their constituent components (i.e., 

attributes) every time an attitude is accessed (Anderson, 1971). 

Earlier associative models proposed in social psychology, can only spread activation 

along associations but provide no mechanism to update the weights of these associations. 

This lack of a learning mechanism in earlier models is a significant restriction. In 

., d It' val and J'udgment is also reconstructive in the sense that 
connectlolllst mo e s, re Tie 

. . d' I tl obiect- valence association is needed to reactivate the 
activatIOn sprea mg a ong 1e 

J 

. . . h h tt'tude However, this involves dramatically less 
evaluatIOn assOCIated WIt tea I . 
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computational steps than . retneving all . 
. " constItuent attrib . . 

computJI1g some sort oj algebra' ' ., . utes and their evaluations, and 
IC I11tegrahon of it (F' . 

• > '" • ishbem & Ajzen, 1975). 
The pi esent approach IS consiste ' , 

. . nt with the idea that str 0 . ' 

valence aSSociatIOns that are 'I on", attItudes are stored in object-
easl y accessible, wherea . . . 

weaker associations and are the' f, , s weak attitudes are stored in 
I e Ole more susceptible t ' . ' . 

and context effects, Interestil I I 0 sahent temporary II1formatlOl1 
19 y, t 1e abilit t I ' . y 0 earn lI1creme til ' .. 

models 111 broad agreement " 'h nay puts connectlOllIst 
\\It developmental d an evolutionarv constraints , Second, 

connectionist models a h .J ssume t at the develo ' . . , pment of mternal representations and the 
process1l1g of these representations d . . ' are one 111 parallel by simple and highly 

mterconnected Ul11ts, contrary to traditio 1 d I . na mo e s where the processing is inherently 

sequential. As a result, these systems do not d .., . . nee a central executIve, which elunmates 

the reqUIrement of central and deliber f . .. a Ive processmg of attitude lI1£ol111ation. Although 

many attitude theOlies assume that simple ob' t .. . ,. ~ec aSSOCIatIOns are leamed Imphcltly 

through conditioning (Fishbein & Ajzen, 1975) or heuristic processing (Chaiken, 1987), 

the process by which the different evaluative reactions to a stimulus are inteorated in an b 

overall attitude is often left vague and couched in verbal terms only. At most, the 

outcome of this integration is described in an algebraic formula, without specifying the 

underlying mental mechanism. Given that a supervisory executive is superfluous in a 

cOlmectionist approach, this suggests that much of the information processing in attitude 

formation is often implicit and automatic without recourse to explicit conscious 

reasoning. This does not, of course, prevent people from being aware of the outcome of 

these preconscious processes. In addition, based on the principle that activation in a 

network spreads automatically to related concepts and so influences their processing, 

connectionist models exhibit emergent propelties such as pattem completion and 

generalization, (Smith, 1996), which are potentially useful mechanisms for an account of 

the biasing effect of attitudes on the interpretation of the environment. 

Finally, connectionist networks have a degree of neurological plausibility that is 

generally absent in previous algebraiC approaches to information integration and storage 

(Anderson, 1981), They provide insight into lower levels of human mental processes 

b d h 
.' d' t 1 perceptible or intuitively plausible although they go not so 

eyon w at IS Imme la e y . ' Drawing on MalT'S (1982) notion of levels of 
deep as to describe real neural functlOmng. 
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information processing (Kashima 

t t
' I I &Kerekes, 1994), algeb' ' 

compua JOna evel of human" . I alc models are regarded the 
. ' leasol1lng. whicl . 

relatJOnsll1ps; connectionist In d ' l 1 simply describes input-output 
I' • 0 e s attempt to mimic I I . 

there/ore are considered the alg .' I . psyc 10 oglcal processes. and 
Ollt 11111C level' and d I . 

and processing that implement ' mo e s that describe neural circuitry 
s mental processes a" ' 

level. Thus, although it is true tl tie regarded as the Implementational 
1a connectionist models are I . . " . 

real neural functioning and 0 I d . 11ghly simplIfied verSlOns of 
n Y escnbe the algorithmic level f · .., . 

commonly assumed that the revea 0 mental t1llnk1l1g, It IS 
Y 1 a number of emergent . , 

human brains also exhibit. One of . process1l1g properties that real 
. these emergent properties is that there is no clear 

separatIOn between memory and . . plOcessmg as there is in traditional models. 

Connectionist models naturally integr t I · . " a e ong-telm memory (l.e" connection weights) 

and short-term memory (I.e., mternal activ f ) 'I . " . . . . . . a Ion Wit 1 outSide 1I1formatlOn (l.e. , external 

activatIOn). In additIOn, recent concerns of tl b' I" . . le 10 oglcal ll11plementatlOn of evaluative 

reactions have started to emerge d th" . an IS ImplementatJonal level of analysis will 

certainly help to improve our understanding of the cognitive and emotional mechanisms 

underlying attitude formation. (Adolphs & Damasio, 2001) 

Early attempts to identify the origins of attitudes focused on the needs or functions that 

attitudes may serve. Thus, attitudes were assumed to have instrumental or utilization 

functions (helping people attain rewards and avoid punishments); knowledge functions 

(organizing and simplifying people's experiences); expensive functions (enabling 

emotional release); and ego-defensive ['unctions (protecting and enhancing the self). 

Although it generated considerable interest, the functional approach to attitudes has been 

of limited practical value. Its limitations can be traced impart to a built-in circularity of 

rising: by inferring attitude related needs from the attitudes people are known to hold, 

then it is possible to use these infen-ed needs to explain the observed attitudes. Defining 

attitude as an implicit, evaluative response to a stimulus, behaviorally oriented social 

psychologists have used principles of classical conditioning to describe and explain 

attitude formation. Conditioned stimulus-a repeated and systematic association between 

the attitude object and unconditioned stimulus-a positively or negatively valued event is 

d d 
c: ble or unfavorable affective reaction (attitude) to the object. 

assume to pro uce a lavora 

Although a 
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oeneral trend to\vard coOniti, " o b I e or mior ' . matl on proc ' , 
has brought a concomitant (Ie "1' , ess l11g expl anations of social behavior 

c me m th ' " ' e Il11pOIiance ac 'd 
condltIOl1ll1g processes stress ' COL ed to needs and automatic 

, " IS now J 1 d " ) ace on the I' I f' " , 
attItude [ormatIon, Thus tl11'S ' 0 e 0 l11iOrmatLOn as a basis of 

, vI ew bel' ·r , Je ls-representino ' , 
about themselves and their world, ' b peoples subjective knowledge 

, 3I e the pnmary dete' ' '. ' ~ , 
links the attitude object to a " Il11l11ants of atlitudes, Each belIef 

. posItively or negativel vI , ' . ' 
object) causes lung cancer (the .. ' y a ued attItude: thus sl11ok1l1g (the 

attnbute) (Campbell 196" ) G ' 

g
reater the number of b I' , f: . , , .), enerally speak1l1g the 

e Ie s that aSSOCiate with " , , ' . pOsItive attnbutes and the smaller the 
number of belIefs that associate it with ne' ' . , gatIve attributes, the more the favorable the 

resultant attitude to ward the object. In dd" " , , , a Ilion, 111 an ll1fiuentJaI early fOlIDulation, All 

port (1935), lIsted four conditions for the fio t' f' rma Ion 0 attItudes: -

• Integration: - The integration of numerous specific responses with in an organized 

structure 

• Differentiation: - The differentiation of more specification pattems and conceptual 

systems from primordial, non-specific attitudes of approach and withdrawal 

• Trauma: - involving a compulsive organization of the mental field following single 

intense emotional experience, and 

• Imitation: - the adaption of attitudes by imitation of parents, teachers, or pears, 

Even though the above categories variously emphasize different aspects of attitudinal 

leaming, such as its gradualness or suddelmess, the emotional intensity of the leaning 

experience, and the inf01111ational basis on which attitudes are acquired, regarding 

attitudes are a special case of the more general category acquired behavioral dispositions, 

Campbell (1963) focuses on the problem of informational basis and proposes six different 

ways of acquiring the information up on which such dispositions are based: -

• Trial and error blindly 

• General perception 

• Perceptions of others responses 

• Perception of the outcomes of others explorations 
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• Vl!rbal instructions relevunt t l_ I -o oe laVlor 

• Verbal instructions about obie t' ·1 _, " 
J C S C lal aClenstlcs 

Although these represent varyino do " . . - , 
o eol ees of effIcIency C b I " , 

acquired bv these dif~e' ( , amp e I argues thaI dlsposl tlons 
- I en modes are I 

d b
' dd' , ' psyc 10logically equivalent: and that the several 

mo es com me a ItJvely to result' , . ' 
IJ1 Sllonger dIspositions, 

2.8 How attitude changes 

According to professionals working in tl fi Id - ' , le Ie of advertIse men or advertisings each of 
these celebnty endorsements is" a caref II u y selected match between the product and the 

individual chosen to represent it. It is not J' ust a tt - f fi d' , ma el 0 111 mg a well-known celebl'lt}'; 

the person must also be believable t t -I ' ' , , , rus WOlt 1Y, and representatIve of the qualitIes that 

advertisers want their particular product to project.( Chapman and Robbins,1990), 

According to most psychological research, there has been a considerable factors which 

are likely to be most successful in persuasion: - a, Source of tile message: - The 

individual who delivers a persuasive message has a major impact on the effectiveness of 

that message ,Chaiken, (1987),Conununicators who are both physically and socially 

attractive seem to produce greater at1itude change Fosterling (1989),Moreover, the 

expertise and trustworthiness of a communicator are reheated to the impact of a message 

except in situations in which the conmlUnicator are relied is believed to have an ulterior 

motive, If a prestigious conununicator seems to be benefiting from persuading others, the 

message may be discontinued, Canliet al. 1978), 

For example, a prestigious scientist who argues in favor of opening a nuclear power plant 

would generally be a pm1icularly influential source, unless it is revealed that the scientist 

owns stock in power plant and stands to benefit financially from its opening, b, 

Characteristics of the message: - As one expects, it is not just who delivers a message but 

what the messages are like that affects at1itude and behavior change, One-sided 

, h' h I tIle conmlUnicator's side is presented, are probably best if the 
arguments-m, w IC on y 

., . 'm.'ltl'ally viewed favorably by the audience. But it the 
communIcator s message IS 

d
' ' age presenting an unpopular viewed point, two-sided messages, 

au lence receIves a mess 
. , ' t r's position and the one he or she is arguing against 

which mclude both the commUl1lca 0 
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are more effective. IJrobabl b 
< y ecause they are seell as 

Kruglanski and Thompson 1999). 
more . . pI eClse and thoughtful ( 

In addition, fear -producino 
<:> l11essaoes (" . j' 

• " • . <:>. I you don ' t . 
AIds) ate generally effective It 1 practIce safer sex, you will gel 

, a .10ugh 110t always. F .' 
strong; messages may evoke peo)l ' 01 II1stance 11 the fear aroused is too 

I e s defense mechani . 
cases, fear appearly work best if th . . sms and may be Ignored. In such 

. ey mcl ude precise r . . 
aVOId danger ( Kashima and K k ecommendatlons for actIons to 

ere es 1994) C CI' " . . 1al actenstlcs of th R . . 
message has been communicated tl . . " e eClplent: - Once a 

, le chatactensl1cs f tl . 
the message will be acce t d F . . 0 1e audIence detennine whether 

p e . 01 example one mi ht 
would be related to th ' . . " . ' g expect that recipients' intelligence 

ell pelsuaslblltty and it i I h .. . . . . . . sat ough the relatIOnship IS complex. 

High mtellIgence might be expected to both ai' . . . d and hmder persuasIon because higher 

mtelhgence enables people to understa d . n a message better and later recall it move easily, 

hence persuasIOn would be more likel 0 h · . , . . y. n t e other hand, higher II1telligence is 

assOCiated with greater knowledge about a b' su ~ect and more confidence in one's own 

111 S wou e more hkely to be rejected. opinions, and so messages of opposing viewpo' t ld b . . 

The weight of the research canied out on the question suggests that those who are of high 

intelligence are more resistant to persuasion than those of lower intelligence. (Kunda and 

Thagard 1996). 

2.9 Measurement of Attitudes 

Morgan and et aI, (1986) point out the many point techniques that range from simple to 

complex are in cutTent use to measure attitudes. They further explain that the selection 

the method measurement depend on the purpose of doing measurement. According to the 

purpose, one can 

use different techniques to measure an individual's attitude toward an attitudinal object 

(warren and Johoda 1973). But according to Landgren (1973), measuring an attitude by 

asking individuals is an easier and a more efiicient technique of data collection. 

According to Morgan and et aI. , (1986), the most common method of measuring and by 

expressing their personal evaluation. Thus, this method includes expression of preference 

to an interviewer and writing an evaluation of something on a questionnaire. Through this 

method or technique, attitude is measured by asking individuals such kinds of questions 
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that can show how they respond to\:vard a . o . . 

n attltuciInal object. Based on this technique. It 
. also further reported that "attitude ' . 
IS S ale measured by an attitude item" that is. questions 
Or statements an individual responds and "a j'ol' t l' . 01 

o 111 a 01 t 1e response." 

Lindgren (1993), defi nes the phrase "a format for the response" as" _ the direction of 

attitude being expressed" or "intensity or strength of an attitude being expressed". 

However, self-report method of measuring attitudes seems to have its own dravvbacks. 

One of those drawbacks is the problem of willingness and ability of respondents to 

express their attitudes (Morgan and et aI. , 1986). It is also further pointed that in order to 

solve this problem; scientists have sought indirect behavioral measure of attitude. In 

general , due to its drawbacks, it is difficult to rely completely on a single self-report 

technique of measuring attitude. Hence, as papilla (1985) suggests it would be advisable 

to use different techniques to measure an individual attitude towards the object of 

attitude, many schools believes that measuring attitude by asking individuals is an easier 

and a more efficient technique of data collection. 
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CHAPTER THREE 

3. RESEARCH DESIGN AND M ; . 
. ETHODOLOGY 

3.1 Research design 

In this study a descriptive survey res 'h d ' 
ealc eSlgnwase I -d ' .. ' , 

getting the general pictu '_ f .1 I11p oye with the Intention of 
Ie 0 t le Current status of 

" secondary school teachers attitude 
towards m P,E teachll1g practical clas I 

s, n case of sel t d h . . ec e c aUengs secondery school of 
Oromla Special zone sarrounding Finfin 

. e , procedures of data collection, the instruments 
to be used to collect data, the sampling pIoced' ' . . , 

. .. Ule applIed of data analysIs as subtopIcs. 
The reliability and validity of research proc d d 

. . ess epen s on the strength of well designed. 
A sClentJfic and systematic designed . 

IS composed of an explanation about sampling 
design, data collection Procedure tools of data colle t-' d I' . , c Ion an ana YSIS, presentations and 
interpretations. Thus, the researcher will make attempt to 'f1 t II th' I 'I Ie ec a ese Issues w 11 e 
conducting the expected project. 

3.2 Research method 

The purpose of this study was to assees challengs secondary school teachers attitude 

towards P.E teaching practical class. In case of selected secondery school of Oromia 

Special zone sarrounding Finfine, It shares characteristics with both qualitative and 

quantitative research designs. In addition, descriptive research is often quantitative, Thus, 

it is used to establish the existence of phenomena by explicitly describing them 

.Therefore, the methods to be used to collect data can be categorized in terms of the 

relative degrees of explicitness which the data collection instnunents require in the 

response of the subjects, Descriptive research method can be used for different studies in 

different ways to investigate things accordingly. 

3.3 Research Site and Population of the Study 

O · . 1 d' g Fll' lfinne is one of the oromia regions zone which is romla specia zone surroun m 
.. .' d d eiaht adiminstrative town found surrounging addis establish mcludmg SIX wore as an I:> . 
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abeba adiminatrative cit\' in al l d '· . . ' , . lI ectlon In thO 

O d
· I . IS Woredas and , d " . 

are 2 secon alY sc 1001s. Ollt of tl' ') a 111II11Slrall 0I1 towns Ihere 
11 S -0 schools 6 orth 

em were selected for the study 
3.4 Sample and Samplinu Tech . . 

b mques 

The total population from where tl 
.' . 1e sample drawn is 1692 b ' . 

ad\11111lstral1ve towns of oromia SI) . I _ ecause 1 he wOJeds and 
eCla zone surrou d' F' . n 1l1g ~ l1lfil1ne are divided into two 

strata on the baSIS of rura I and urban -c · t · · d 
. _ _ ". en ele . From the six woredas, 30f them and from 

the eight town admll1lstratlOn 3 of them total! 6(3 0 
. . y 0 Yo) of them were selected as a sample 

for the study usmg by the simple random r . samp 1l1g techl1lque. This was because in 
simple random sampling, every member of a I' . . popu atIon hasan equal and JDdependent cha 

nce ofbemg selected as sample and it is I .' . . a so appropi late to quantitatIve research design. 

(Louis Cohen, 2005) Hence, the selection of one woreda would not affect the selection of 

the other during application of simple 

random sampling technique i11 order to give equal Chance tobe represented. So,from the 

three woredas,Abusera,Tafki and Menagesha were selected and fTom the three town 

administration Dukem,Burayu and Sebeta were selected.CAbu sera, Tafki, Menagesha 

,Dukem ,Burayu and Sebeta,secondary.school were subjects of the study) The subjects of 

the study comprised three groups in each sampled schools: 

Students teachers and school directors. From the two stratums 100% of School director. 

because the number of the sample can be manageable. TillS are all school directors 

12(100%), All physical education techears 24(100%),495 Students (30%) ,And again 

from the two strata 30 % of students were selected by using simple random sampling 

teclmiques for the study because Worku (2007) stated that 30% of the sample is 

convenient in order to ascertain representativeness. Generally, from the entire population 

1853, sample of 531 them were included as subjects of the Study. 

f 
-h I d samplino techniques are described 

The totalpopulation,sample,amount 0 t e samp e an t> 

in table 1 below 
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No 

-1 

.--
2 

3 

Table I: Sample size and samp!" 
. c 1J1Ul ' l ' ~ ec ll11ques 

Total 
Sample Sampling frame Sampling Methods of 

Population Size Techniques (target population) Data 

School directors Collection 

Available Questionnaire 
12 12 

Physical education Teachers and interview 
24 24 Available Questionnaire 

Students 
and interview 

1650 495 Simple Questionnaire 

random 
Total 1692 531 

3.5. The Source of Data 

In this study, primary sources was employed to obtain reliable infomlation about 

physical Education teaches'attitudes towards teaching physical education. 

School 

Primary Sou."ces 

In this study the pnmery sources are school directors ,physical education teachers 

and students. 

3.6. Instruments of Data Collection 

Three main instruments of were used to gather the essential infomlation and data using. 

1. Questiollilaire 

2. Field observation and 

3. Interviews 

Questionnaire 

Th ., aI'ed by the researcher. The questionnaire has two parts e questIOnnaIres was prep 
. dId d The need for both questionnaires and interview is 

which are both open an c ose en e . 
. 1 J:: tu I infomlation but also opinion, attitudes another 

that research reqUIres not on y lac a 
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views of respondents. In d or er t o Co Iket better . . 
was include both close ended and ' lelevant lI1i"ormation, the questionnaire 

open ended whil - -I .. -
e t 1e 0P1l11011 include t-t· d I 

The researcher was val idate _ . sa Itu e sca es. 
the I11 strU1l1ents that are , 

actual data collection is started· I . de\ eloped as follows: before the 
, t 1e I11stTuments are (T. 

valuable comments and criticisl b
lven 

to colleagues so as to get 
11S on the strengths and weak . . 

the comments be obtained , neces. nesses of the Items. Based on 
sary modd'ications made and . _ - - _ . . 

for further comments criti . gIven to the theSIS adVIsor 
, clsms and evaluatio b. . n. e prepared lJl Englisl I -I 

respondents understand the language. 1 anguage as t 1e 

Interview 

As indicated in Wilkinson and Bhandarkar (1999·28 . 8), "interviewing is necessmy to get 

deep feeling, perceptions, values or how I · peop e II1terpret the world around them, and 

past events that are impossible to replicate " I til· 1 f . . n 1e Ig1t 0 - thIS, to supplement the data to 

be obtained using questionnaire the researcher was conduct interviews with director 

usil1g open-ended questions, which are related to the attl·tudes d t· fl· I an prac Ices 0 - p 1YSlca 

education teachers during teaching learning processes. 

Observation 

The researcher was also make use of observation for gathering information relevant to the 

study. The school and field observation would be observed to get relevant infol111ation 

that observation is useful to indicate how the school is organized and prepared for PE 

according to variety of activities such as football , volley ball , basketball , gymnastic, 

teaching room, material store, teacher office, and others case. Hancock (1998) says, 

"Because of the richness and credibility olin/ormation it can provide, observation being 

a desirable part a/data gathering instrument". 

Therefore, to obtain more infornlation, observation in the actual school compound and 

learning process is used as data gathering instrument. For the purpose of observation, 

checklist is needed. Accordingly, the selected schools would be observed three times. 

The observations need to focus whether the schools have fuJI facilities that are important 

to physical education learning. 
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3.7. Procedm"e of data coli .' echon 

The researcher adopts three ste " 
ps 111 colIectino dat·, "0' tl 

Id b 
. :::- CI I' I le st I F' wall e revIewed to get ad . ' ue y, "Irst, relevant literature 

equate I11formation On the ' 
research question are formulated t I . tOPIC, Second, objectives and 

o s lOW the direction of tl ' , 
tools are developed and piloted, After' . le study, Third , data gatherIng 

, the questIonnaire is di "b . 
observatIOns was be taken I' Stll uted and collected, field 

pace, Fl11alIy the ' t ' ' , In eIVlew With instructors Iteachers and 
school directors is canied out. 

3.8 Methods of Data Analysis 

After the data was collected from the field ' . ' ' arrangements will be made and organized 

accordmg to theu characteristics and item Q I' , , s, ua ItatIve data which was gathered from 

respondents through, close ended and ol)en e d d ' . n e questIOnnaires, document analysis and 

interviews from School directors and PhysI'cal d ' T e ucatlOn eachers and students was 

summarized by grouping respondent's idea and qualitatively described by words in the 

interpretation of data, The quantitative data that was aatlle 'ed thr h t' ' b I aug queslOnnalres 

from school principals, physical education teachers and students was analyzed by using 

SPSS version 20 (percentage, frequency counts and weighted mean scores and T -test 

3.9 Ethical considerations 

Regarding ethical consideration, the researcher was govemed by the research code of 

ethics in maintaining privacy and confidentiality and or other related values, The 

researcher was assure the participants of the study that the information which is collected 

from the respondents shall not be transfelTed to third party or it will not be exploited for 

undertaking other than the purpose of the research study, Besides this, the process of data 

collection is going to be done anonymously without writing their name, identification 

number, telephone nwnber, so that the threat of being disclosed would be very much 

minimized 
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CHAPTER FOUR 

4. RESULTS AND DISCUTIONS 
4.1. Overview 

I 

In this chapter, an analysis and interpretation of the data were made. In the data analysis 

: attempts have been made to shi ft , organize, summarize and synthesize the data so as to 

arrive at the results and conclusions of the stUdy. 
In the interpretation, attempts were 

~ made to describe the findings interpretatively to draw conclusions, show implications, 

and make recommendations. Therefore, data from different sources were treated together 
integrated methods order suitable conclusions and i 

and 111 vanous 111 to arnve at 
I recommendations. Thus, data from the questionnaire, observation and interviews were 
I 

interpreted and analyzed in the fOllowing ways. 

4.2 Background of the Respondents 

Table 2: Respondent characteristics i 

, Participants Total 
." 

N 
Variables Teachers Students Leaders o. 

, 
No. % , % F % F % F 

I Sex Male 18 75 245 59.34% 8 80% 8 36.31 
% ! 

Female 6 33 250 40.65% 4 45% 4 31.49 , 
, % , 

Total 24 100% 495 53.99% 12 74.5% 12 52.81 ! 

91.79 
1: 

- -495 100% --
0.72 

2 Age 20-24 

- - i 33 -25-30 7 

31-35 6 27 - 2 18 2 0.97 I 

36-40 8 50 - 6 34 6 2.91 

41 -45 3 - - 4 76% 4 4.37 

Total 24 100% 495 97.61% 12 100% 12 97.81 

3 Qualifi TTl I 

I cation Diploma 

BNBSc/BED 18 77.5 7 67% 7 89.6 

MNMSc/ME 6 62.5 5 100% 5 72.7 

100% 12 86.1 12 ~ 

24 82.3 Total 
O/., , 
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As indicated III table 2. teachers. stud ~ nt 
~ s and school leaders members indicated that "(6131%) were males and J7(36 490/,) r.. 

jj . - . 0 were female. In addition all physical education chers and school leaders are both. This sl 
tea lOWS the school members were male and female. 
H/ re found above age of 20 years Thus tl · ld . . 
Vl e . , lei e WOll no barrIer that the age difference might 
have caused for teachers, students and school leaders to work cooperatively and collaborate on 
practical class during physical education. 

Concerning educational background on the table 2 the majority of the respondents 29(27.3%) 

and 13(72.7%) were in the first and second degree respectively. This shows most of the 

respondents' teachers and school leaders have good educational preparation to support the 

practical class well for achieving better academic performance of teachers of the ultimate goal 
of the program. 

Table 3. the attitude ofteachers during teaching physical education practical class 

..-:- lRespond VV !Mea" ~D WM 
No ~ttitllde o/teachers during teaching P.E pratical class Eilts 

I ~eachers have negative attitudes in practical class[eachers 24 3.71 1.12 3.19 

Students i.95 .67 1.38 

3 Teachers show demonstration 
~uring practical class. 

Students 495 .67 
for studentsrreachers 24 ~ .62 

Students 1495 ~.55 

~eachers control the students properly duringrreachers 24 3.70 

4 practical class. Students 1.95 ~.66 

1045 

I.J? 3.12 

1.38 

t- P 
obt. Value 

.002 
3.58 

2.27 .001 

3.14 

2.26.023 

. I f P E practicalrreachers 24 3.66 5 IT' eachers are interested 111 t le use 0 • ~ 
I"' Students 149) 3.08 

1.16 3.16 1.78 .058 

Flass 

d Perception about P.E[I eachers 24 3.62 6 [reachers have goo 
I" Students 1495 ~.55 !practical class. 

In the use of effects 7 rr eachers interested 
practical class. 

~ verage meall 

P.Erreachers ~4 3.70 

Students 495 ~.90 

[feachers 24 ~.53 

1495 [b69 

1.41 

lAO 3.35 3.15 .002 

1.41 

1.12 3.12 .001 

1.38 
3.27 

3.10 

I · , 250 349- l1loderate,l.50-. l 3 50-449= IIgll, . -. Key: Meall value ?4.50= very IlIg I,. . 
2.49= low alld SlA9= 

96 df==57 Very low atp>O.05, tcr= 1. , 
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On table I above ,item 1. in . ~ U · • . . I eodl ds to student . 
implementatIon of active learn' s attitudes toward 

tng or not I' , s rated 
weighted mean value 01'3 19 +' as moderate 

active learni ng affects 

as indi cated in the 
. Lound fro I " mtleavera 

respondents responses respecti ve ly. ge means of3.71 and 2.67 from the 

Moreover, the ttest result 3.58is ab , 
. .,. 0 \ e the table value( I 96) , , . 

there IS statistIcally sIgnificant difD . . at(P<O.05).1 hJsconfirms that 
el ence between the 

that how much students' negative att' d responses of groups. This revealed 
Itu es toward active lean' 

rate. From this it is possible to dec'd . 11l1g affects the practice at high 
I e as students' negative attitude' . 

affects implementation of activ I . s toward actIve leamll1g 
e eanung at low rate. 

with respect item 2 Lack of understanding of d . . omg practical class performinG at the 

moderate level from the mean value of ( 2 67 ad' b . . . n 3.71) obtamed from the responses of 

teachers and Sudents respectively with (3 71) . I . welg 1ted mean value. Their response shows 

moderate effect on the Lack of understanding f d . . o omg practical class . t-test result' s 2. 25& 

p_ value 0.01 < 0.05 level of significanc Th . , e. e computed t-test shows that there is statically a 

en s. ~lOm s It IS POSSI e to significant difference between the responses of teachers and stud t F' thi " 'bl 

summarize up as lack of understanding of practical class affects attitude of Secondaty school 

teachers on practical class at moderate rate. 

Regarding teachers demonstration for Students during Practical class. The Analyzed 

Mean Values (2.67 and 2.62) are found from teachers and st1ldents ' 

respondents respectively with (2.58) weighted 

mean value which is accomplished moderately when comparing with t-test predetermined 

value of judging the demonstration for students during practical class level .With the same 

manner the calculated result t(3.14) greater than the table value (1.96) at (P>O.05) level of 

significance refers that the difference between the two groups of respondents' responses is 

statistically in significant. 

The result obtained from Item no.4 revealed that the responses from teachers and Students on 

how Teachers control the students properly during practical class. shows that they are 

performing at a moderate level of controling. This is because the mean value from the two 

groups was 3.70 and 2.66 with the weighted mean value of3.12.The t-test result 

2 26
' , " (1 96) t (p>0 05) and t value 2.26 is> than P.value which 

. IS greater than thet cubcs . a . 
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denotes that there is statitically 

respondents 

significant 
di ITerence bet\Veell I l1e two groups of 

In reoards to teachers are interested in the I f ~ . 
to ". va ue o . PE practical class in item no.S is rated 

as moderate As mdlcated 111 the weighted mean val . " . 
. ue of .) .\6 found from the average mean 

of3.66 and 3.08 hom the respondent ' s res})on '. . 
se s respectIvely. Moreover, the t-test result 

176 is below the table value (\.96) at (P>O 05) 1'1'. ' .. 
. . . lIS COnfillTIS that there IS no statIstIcally 

significant difference between the responses of gTOups. 

Item no.6 result revealed that perception of teachers on P.E practical class. 

the mean value of3 .08 and 3.62 of teachers and Students responses respectively and with 

(3.15) weighted mean value, one can understand that the The perception of teachers on 

practical class is rated moderate. 

With respect to respondents' view on the teachers interested in the use of effects P.E 

practical class on item no.7 the mean values ofthe two groups were 3.7 and 2.9 and with a 

weighted mean of the two group 3.35. This shows as a moderate interested in the use of 

effects P.E practical class. the t-test result 3.27 is above-- the table value (1.96) at 

(P>O.05). This confirms that there is no statistically significant difference between the 

responses of groups. 
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Table 4 what type or phvs', I . 
. ' lea educat ion t I 

practical class. eac lers mostly used to te I I . ac 1 P1YS l c~ 1 d 

Item 
Respolld N !Meall ~D WM 

teachers encourage 
ellIs 

students to be actively Teachers 
participate in P.E practical class 

24 1.63 .955 1.64 

Ireachers 
Students 495 1.66 .617 arrange students for different Teachers 

~ctivities and exercise regularly 
24 1.63 .955 1.76 

[reacher use energizer activities beft· . . 
Students ~95 1.9 .583 
Teachers ole startmg 24 1.63 .955 1.64 

practical to relax them to make the d , m are an Students 
1495 

.574 
0 attTact the attention of students P.E 

1.65 
m 

P.E Teachers apply the objectives of practical Teachers 24 1.63 .955 1.74 
class 

P.E teachers clarify the teaching objectives oj 
Students ~95 1.85 .615 
Teachers 24 1.63 .955 1.74 

practical class Students \495 1.85 .565 
:Teachers give constructive feedback for lTeachers 24 1.63 .955 1.78 

students Students 495 1.93 .565 
Teachers create activities that require highel Teachers 24 1.63 .955 1.67 

larder thinking critical thinking skill. Students 495 1.71 .620 
Teachers 24 1.63 .955 

your school sport field is conducive for P.E Students ~95 
1.5 

1.37 .536 

ti verage meall lTeachers 24 1.86 1.92 

Students 1495 1.98 

Key: Meall value "24.50= very high, 3.50-4.49= high, 2.50-3.49= moderale,1.50-

2.49= low alld9..49= Very lolV alp>0.05, ler= 1.96, £1/=57 

uca Ion 

t-

obt. 

-.132 

-1.35 

-1 .36 

-.1.108 

.959 

-1.49 

-.374 

-1.38 

According to the table 2, item I, respondents who were responded agreed with (mean 

1.63 and 1.66 and weighted mean 1.64 respectively. Based on the respondents above 

teachers encourage students to be actively participate in P.E practical class low at t= is -

1.32& p is 0.91 which indicated that statistically not significant. Teachers did not 

encourage students by giving them activities before starting lesson to relax, to make 

students alert (active) and to attract the attention of students always 
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.180 

.892 

.282 

.348 

.139 

.710 

.173 

0.45 



The results obtained on item N 2 
I o. On the tabl · ? b 

. d' ff' . . . e - a ove showed l ' I lor I erent actl vltll':S and e ' . . . cac leI'S arranoe students 
xe lCl se reg I I b . " u ar y was rated a _ . . 

means of the two groups were I 6.... s moderat .1 hIs IS because the 
. .) and I 9 I"e . . specllvel , w' I . 

supp0l1 of thjs t- value (-1.35) Ie I ) It 1 a weighted mean of 1.76. In 
ss t lan that of t critics(J 96) 

(0.05) confimls thai there is nO " fi . . . and p value (0.18) greater than 
SlglU Icance ddlerence b 

. . etween the responses of the two groups. 
Regardll1g Item number t1u'ee which d I T 

ea s eacher use e ". . _ . ... . . 
t· I t I I nelglzel activities before startll1g 

prac Ica 0 re ax t lem, to make them are a . 
. .' I I . nd to at1ract the attention of students in P.E 

plactlca c ass, It was rated as moderate fr . 
om the weIghted mean of 1.64 li om the two 

groups means of 1.63 and 1.65 the t-value ( 1 .... 6)' I 
. . " , - . .) IS ess than table value(I .96) and p value 

(0.89) gJeater than t-cntIc s 0.05 shows that th .' " . . " 

groups of respondents. 
ere IS no slgJUficant dIfference between the two 

According to the data obtained from the table 2't 4 bo P E , I em a ve . - Teachers apply the 
objectives of practical class the result obtained revealed 't ' I TI" be th ' I IS ow. us IS cause e mean 

values obtained both from teachers and students are 1.63 and 1.85 with the weighted mean of 

1.74. TIle obtained t-test value -1.13 is less than t clitical (1.96) and P value 0 .. 28 is greater 

than 0.05 whjch shows there is no significant difference between the two groups of 

respondents. Therefore, according to the respondents in the table above, P.E teachers 

were not clarified the learning objectives to their students of practical class as 

expected. 

With respect to item number five which focus on P.E teachers clarify the teaching objectives 

of practical class the mean of teachers is 1.63 and of students is 1.85 with a weighted mean of 

1.74. This means it is rated as moderate mean. However, there is a significant difference 

behveen the response of teachers and students. TIle obtained t- value (.959) is greater than t 

critical (1.96) and p value 0.348 is gJ'eater than 0.05 which shows there is not significant 

difference between the wo groups of respondents. 

With respect to item 6,on which respondents were requested to respond on teachers gIve 

Constructive feedback for students, is rated low. Accordingly, the mean values (1.63 

and 1.93) through teachers' and leaders' responses Correspondingly with 

(1.78) Weighted Mean value indicates that as it is compared with the 

predetermined criteria for decision The calculated t-value (-374) 
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is below the table value (1.96) 
the p value (0.710) is greater 

and 

than the tcritics (0.05) which implv ther . . 
"' . e IS no significance differrence between the two 

groupS of respondents. 

item 7 shows about Teachers create a t" '·f I . .. ... . 
C 1\ lIes t 1at leqUIre hIgher order tlunk1l1g cntlcal 

thinking skill with (mean value 1.61 al1d 
~ 1. 71 both groups of 

respondents ' have rated it as it moderate with a mean of (1.63 and 1.71) 
from teachers and Students with (1.67) wel·gllt·ed I TI d I ( mean va lie. 1e compute t-resu t -
.374) below the table value (1.96) and the 

p value greater than 

t-critics 0.710 also indicate as there is no significant difference between the two groups 

of respondents . 

The result ofltem No.8 revealed that whether school SpOlt field is conducive for P.E 

practical class the weight mean of 1.6 and 1.37 with weighted mean of 1.5 with t value-

1.38 and p value .173. The t value is less than critics& the gained p value .173 >P(0.05) 

therefore there is statistically not significant. 
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Table 5. Is the !\va il abilit), f 3 • 

~ 'Ica e ucati on 
. I I 0 le achll1g malerial 

pracllca c ass. enough to teachinu phys' I d 

l5d/Oolleadership effectivelless to: 
Re~pol/d IN Meall ~D HIM 

ffhere are adequate 
'(!IIts 

text book available fOI 'h'eachers 
eaching PE subject. 24 ....... .., 2.83 .:l • .:l.:l 1.60 

~here are adequate different s .t . 
Students ~95 2.34 .847 

pOi material s Teachers 1.36 
such as balls, javelin, shot put, hurdle etc. 24 2.70 

1.86 

4 

Lack of resource affects the practical class. 
Students ~95 1.45 .504 
!reachers ~4 4.28 1.24 4.07 

Students ~95 3.86 .811 
~he size of play grounds can serve large No of Teachers ~4 2.8 1.46 
~tudents in your schools 

Students ~95 1.73 .509 2.26 

~he ratios of students to instructional materials !reachers 24 3.67 1.53 3.29 
!are balanced for PE practical classes Students ~95 2.92 .941 

trhe fields facilities are motivating students fOi Teachers 1.48 3.66 

~oing practical class. 
24 3.82 

1 

Students 1495 3.50 .75 

Ifhere are adequate facilities for teacher for !reachers ~4 3.73 1.52 3.48 

eaching practical class s. Students [495 3.23 .942 

your school have dressing room before and Teachers 24 2.97 1.58 

after practical class Students 1495 1.66 
2.31 

.542 

~ verage mean rreachers 24 3.9 2.97 

Students ~95 2.95 

Key: Mean vallie ?:.4.50= very high, 3.50-4.49= hig/t, 2.50-3.49= l1loderate,1.50-

2.49= low and 9.49= Very low atp>O.05, fer= 1.96, df=57 

t-

obI. 

3.40 

5.75 

1.83 

4.37 

2.63 

1.28 

1.84 

5.52 

The above table 3 item no.l shows the adequate text book available for teaching PE 

subject. With regard to availability of teaching PE the response from teachers 

and students with mean of (3 .33 and 2.34) with the weighted mean of 2.83) is rated 
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Value 

.001 

.000 

.081 

.000 

.010 

.226 

.069 

.000 

0.048 



as a moderate The t-value (3 4 
.. . _ . . 7) > than the 1abl e r 

than t ClltlCS (0.0.») wIth degree or \ alue (1.96) and p value (0.0 I ) less 

freedomS7 implies that there is 

of the two groups. 
stati sca lly significalll 

~ . difference b t e ween the responses 

In response to item 2 ta ble 3 d I 
. ' an t Je researcher re ue . 

adequate dIfferent Sport 111at .. I q sted the respondents there are 
ella s such as ball . . 

the response from teachers and t d . ' s, JavelIn, shot put, hurdle or not. 
s u ents wIth mean of 2 70 . . 

mean of 1.86) is rated as a mode t 1'1 . and 1.45) Wlth the weIghted 
ra e le t-value (575) b 

I 0 
. . - > t an the table value (1.96) and 

p va ue ( .00) less than t cntlcs (0 05) . . 
. ... . WIth degree of fi:eedom57 implies that there is 

statlscally sIgnIficant dIfference betw tl 
een le responses of the two groups. 

This shows there is sh0l1age of d·ffl 
. .. . I erent SpOlt materials such as balls, javelin, shot put 

and hurdle. tlus ImplIes that the availabTt d d . 
I I Y an a equacy of dIfferent sport materials 

such as balls, javelin, shot put, hurdle was unsatisfactory. 

In response to item 3 table 3 d th , an e researcher requested the respondents Lack of 

resource affects the practical class the response from teachers and students with mean of 

(4.28 and 3.86) with the weighted mean of 4.07) is rated as a moderate The t-value 

(1.83) less than the table value (1.96) and p value (0.81 ) > than t critics (0.05) with 

degree of freedomS7 implies that there is statiscally significant difference between the 

responses of the two groups .. 

The variation may be lack of resource about the availability of play grounds such as 

volleyball courts, basketball courts, football fields, handball field gymnastic field teacher 

clothe, shoes etc. This revealed that both teachers and students agreed as lack of resource 

did affect practical class highly. In line with this, As depicted data obtained fi·om field 

observation on table 3, proved that the fields condition! play grounds such as volleyball 

courts, basketball COUltS, football fields, handball field etc and seating arrangement are 

not convenient to practical class. The major problem observed in the lack of adequate 

different sport materials such as balls, javelin, shot put, hurdle etc. On those items of the 

observation result indicates that the fields Jay-out is not arranged to facilitate practical 

class and field size was not standardized. From the above data one can conclude that lack 

of resource as a constraint for implementation of active learning at high rate. 
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As per hlblc 3, item 4 , 

from the respondents, The siz ' f 
_c 0 play grounds can s . 

schools el Ve large No of students III your 

This was conciudedf-l·om th res d 
pon ents mean valu .fl 

1.73 with the . e rom teachers andstudents of (2 ,8 and 
weIghted 

the result obtained from the ttest (4 "7) . meanof(2.26). However, 
. .) IS greater than the t bl I 

0.00 is also less than that of t critic ' . a eva ue(l.96) andthe p value 
s 0.05 whIch denotes that there 

difference between the two groups of re IS significant 
. spondents So, from the data the researcher 

concluded that the sIze of play 0Tound 
b s calUlot serve large number of students 

In response to item 5 table 3 , and the resea· h 
. . I C er requested the respondents the ratios of 

students to ll1structlOnal materials are balanc d C PE . 
e lor practIcal classes or not. with mean 

of (3.67 and 2.92) with the weiohted mean of 366)· . d 
b • IS late as a moderate The t-value 

(1.63) less than the table value (1.96) and p val (0 10) h . . . ue , > t an t cntIcs (0.05) WIth 

degree of freedomS7 implies that there is statiscally significant difference between the 

responses ofthe two groups .. 

In response to item 6 table 3, and the researcher requested the respondents The fields 

facilities are motivating students for doing practical class the response fTom teachers 

and students with mean of (3.82 and 3.50) with the weighted mean of 3.66) is rated 

as a moderate The t-value (1.28) less than the table value (1.96) and p value (.226) > 

than t critics (0.05) with degree of freedomS7 implies that there is statiscally significant 

difference between the responses of the two groups. this implies that the fields facilities 

are motivating students doing practical class was found attractive. 

In response to item 7 table 3, and the researcher requested the respondents There are 

adequate facilities for teacher for teaching practical class. the response from teachers 

and students with mean of (3.73 and 3.23) with the weighted mean of 3.48) is rated 

as a moderate The t-value (1.84) less than the table value (1.96) and p value (0.69) > 

than t critics (0.05) with degree of freedomS7 implies that there is statiscally significant 

difference between the responses of the two groups .. 

In t ·t 8 t ble 3 your school have dressing room before and after practical response 0 I em a 

h and Students with mean of (2.97 and 1,66) with the 
class the response from teae ers 
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5 
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weighted mean or 2.31) is rated 
as a moderate 1"1. 

96) d I le t-value (5 -2) (I . an p va ue (0.00) less I . . .) > tJlal1 the table va luc 
. t Ian t Cntlcs (0.0 -)' . 

implies that there is statisca lly s ion'fi. ) with degree of freedom57 
b I leant difference b 

groupS.. etween the responses of the two 

with sport facilities and gymnasium S. . 
, s. Il11l1ar1y, there are no dr . '. . 

both students and teachers d. ' I" essmg looms avaIlable for 
UllI1g t le lr practical classes. 

Table 6 How is the relationship between 1 . 1 . 
. P lyslca education teach , d d . . . 

in supportmg physical practical class. el s an a I11l11lstratlon 

~espOlld VV iMeall SD 
Schoo/leadership effectivelless to: 

ents 
School administration SUpport P.E practical Teachers ~4 1.78 .972 
class 

Leaders 12 1.49 .. 612 School admi nistrati on Ignore P.E practical iTeachers ~4 1.89 1.05 
Iclass blc they think it is wasting time Leaders 12 1.57 .698 
School administration support P.E teachel Teachers 124 1.88 1.05 
financially . Leaders 12 1.54 .657 

School administrations are rigid while they are Teachers ~4 1.89 1.054 

setting P.E program. Leaders 12 1.57 .698 

The school administration cannot see P.E Teachers ~4 1.89 1.05 

Subjects as other subjects Leaders 12 2.00 .686 

School administration influence P.E teachers as Teachers ~4 1.89 1.05 

the focus more on theoretical aspects rathel Leaders 12 1.94 .765 

!than practical a~ects 
~ verage meall Teachers 124 1.87 

Leaders 12 1.68 

Key: Mea1l value '2.4.50= very high, 3.50-4.49= high, 2.50-3.49= moderale,J.50-

2.49= low alld5:l.49= Very low alp>0.05, fer= 1.96, d/=57 

WM t-

obt. 
1.63 1.12 

1.73 .856 

1.71 .939 

.856 

1.73 

1.94 -.300 

1.91 -.174 

1.77 

Table 7, item 1 School director support P.E practical class the response from teachers 

f· (1 78 and 1 49) with the weighted mean of 
and school directors with mean o· . 

d The t-value (1.12) less 1.63) is rated as a rno erate 
than the table value (1.96) and 
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r value (.267) > Ihan I critic s (0 05) . 
. . _ . .. . wIth degree r f· 

slgmhcant dd·jerence belween II ' . 0 leedom57 implies 11 ttl . . 
lC lesponses of . 1a lCle IS no a 

up as of administrative sLlpport ( lespondents. From Ihis il is poss· bl · t ' 
e.g. financial f: . . . . l e o slim 

h
· I I ' acJ\ Itallon) m Igl y. a ·ecls Ihe P.E practical class 

Table 6, item 2 School d· Irectol· _ SLlPpol1 P. E 
the response from teachers and h . teacher Ofinancially. 

. sc 001 director with 11l 
weighted mean of 1.73 is rated ean of (1.88 and 1.54) with the 

as a moderate The t-value ( -
value (0.5) and p value (.282) > . . .8)6) greater than the table 
. . . than t cntlcs (0.05) w· h . . -
Implies that there IS no a significaJ t d.ffi . It degree of freedom:>7 

1 I erence between the · 
tlus it is possible to sum up as of ad .. . lesponses of respondents. From 

mll11stratIve support ( fi . ... 
the P.E practical class highly. e.g. manclal , facilitatIon) affects 

On table 6, item 3, School directors ign P E . . . . ore . practical class blc they think it is wasting 

tune the lesponse from teachers and sch I d· . . . 00 Irectors WIth mean of (1 .88 

and 1.54) WIth the weighted mean of 1 73) is at d d . r e as a mo erate The t-value (.939) less 

than the table value (1.96) and p value (.371) > than t critics (0.05) with degree of 

freedomS7 implies that there is statiscally significant difference between the responses 

of the two groups .. 

On table 6 item 4 School directors are rigid while they are setting P.E program. 

the response from teachers and school directors with mean of (1.89 and 1.57) with the 

weighted mean of 1.73) is rated as a moderate The t-value (.856) less than the table 

value (1.96) and p value (0412) > than t critics (0.05) with degree of freedom57 

implies that there is statiscally significant difference betvv'een the responses of the two 

groups. From this it is possible to decide as rigidity of the time table affects practical class. 

Table 6 item 5 The school administration cannot see P.E Subjects as other subjects 

the response from teachers and school directors with mean of (1.89 and 2.00) with the 

weighted mean of 1.94) is rated as a moderate The t-value (-3 .00) less than the table 

value (1.96) and p value (.770) > than t critics (0.05) with degree of freedom57 

implies that there is statiscally significant difference between the responses of the two 

groups. From this it is possible (0 decide as rigidity of the time table affects practical class 
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T:lble 4 item 6 School d '. . 
II ectors mllucllce 

theoretical aspects rather thall 1) . 
ractlcal 

P.E teachers as they 

aspects , show mean value 
focus more on 

lj'OIl1 teachers and leaders \, . tl I 
·,'11 a .91 1.05 and .765 

weighted mean value. This is . t d 
I a e model'at' . . e III solvll1o ad . . . . . 

collaboration with practical CI b I11ll1\stJatlve problems 111 

. " ass and class. The results fj. _ 
there IS no s'l;llIficant differen b 10m the t value ConIum that 

ce etween the respondents f I 
1.74) less than the table value d lot le two groups with t value (-

an t le p value (0.862) ' . ~ 
. gI eater than (0.0)) respectively. 

The shanng of school directors rol · . h . 
es Wit teachll1g practical 

is rated moderate with mean values I 89 d . an 1.94 

weighted mean values. The calculated t-test result 
by teachers and directors . With 1.91 

(-1.74) is less than tcritical (1.96) at 
(P>O.05) recognizes 

as there is no significant difference of 
respondents' perceptions of the two (Troup 

b s. 

4.3. Strategies Utilized for better teaching practical class in P.E 

Respondents of the researcher were asked to give their suggestions about the mechanisms 

by which method of teaching practical class in PE successfully . These are: giving 

adequate in-service training on teaching P.E practical class, the school administrators 

prepared long term training on teaching P.E practical class, providing them with needed 

materials, the schools provides resources to teaching P.E practical class and motivate 

teachers to actively pm1icipate in the teaching- practical class 

4.4 Presentation and Analysis of Data Obtained through 
Observation 

The analysis and presentation of the data collected through field observation is presented 

below. To fulfill the purpose of the observation, the researcher was observed totally 6 

sections. This means different sport activities from each school in which practical 

activities was observed only one times. The selection of the observed sections were based 

on simple random sampling (lottery method), because the researcher wants to give equal 

chance for each section to be observed. Based on this, the researcher, observed 6 sections. 

Accordingly, the 6 selected classes were observed one times each. Hence, a total of 6 

observations were marked using the check list developed for the purpose. The 
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. ~,.. ... 
c~ CO', ' UOI • ~y gro Ids 

he Cl:'l.>"c', ,- I I 
v arg~ '1'" s Gel;. (f ad~\ atC' 

,.. . , s> " '. h ire '" C' C. On t.hosC' i'",ms 1 ?, 
t!: :.. .C \. ... .:" ~;?n-.. ::.::('~ . . K~i··: ~.~ili '-'::;'~C'$ .. - I' . 

L C. QS ~,:--ou ' IS I 0t :m-a.ng~d to 6 ,'i lit .. tc 

. _ . 
iCc::1 _" w e re:5~'un s~s \. f 

"lIS' n qUC'stioilmire showed similar resul! 

Ie' s'-C!\ ~ci "l:: . This :ne<, s it \\ cS \·en.· dir'n-clilt r prJ. tic~l.! class in a Situ:liil"l !1 

wbC' rt' ilie~ is 'r:ck of res lfLeS. In l:ne \\itll this. tl1t? resear 'her requested the 

responJems th~re rue ade ume different p rt materials sIk h as balls. jm·elin. shot pur. 

hurdle or no'. Acco dingly. -+.2 and 3.S6 of leGchers and students responded as 

strongly disagree and d isagree respeclj Yely. 111 the same item from tile responses. 4.07 

teachers and students respecu\'ely rated as wldecided. lVloreover, out of the total 

respondents, only rated as agree. The total mean was also 4.07. This shows there is 

shortage of different sport materials such as balls, javeli.n, shot put and hurdle there is 

no a statistically significant difference among the groups, this implies timt the 

availability and adequacy of different sport materials such as balls, javelin, shot put, 

hurdle was unsatisfactory. 

And also in the same table item 3 in questionnaire showed the researcher requested the 

respondents there are play grounds such as volleyball courts, basketball courts, football 

fields handball field or not. Accordingly, 2.8 and 1.73 of teachers and students , 

responded as strongly disagree and disagree respectively. 

This shows more than half 80 % of respondents were disagreed. In the same item 
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II'om the responses, teachers and 
students respectivcl I . 

out of the total respondents. onhl 2 8 I ) luted as undecided. Moreover, 
.J , . ane I 73 or . 

different level. The total mea fl ' I espondents rated as agreed at 
not le res d . .. . pon ellts was ? ?6 h' 

avaIlability of play grounds s I -'- w Ich shows low rate of 
uc 1 as volleyball courts b k . 

handball field. there is a stat" (" II ' as etball COUltS, Jootball field s, 
. IS Ica y significant differenc '. . 

implIes that the play grounds su I e among the groups, thiS 
c 1 as volleyball COurts b k 

d I db II fi Id ' ' as etball Courts, football fields 
an lan a Ie was unsattsfactory TI ' . 

. le vanatIOn may be lack f . 
knowledge about the a '1 b'I' 0 expenences and 

val a I Ity of play gro d 1 
. . . . un s suc 1 as volleyball courts, basketball 

COUltS, football fields , handball field . 

The physical environments of the fields d'd . 11 . . 
" I not Ie ect the reqUired condition for active 

teachmg practical class. On other hand majority 750/( f th fi· Id b . 
, 0 0 e Ie s 0 servatlOn proved 

that there were no enough sitt" / . 
mg space SUitable Sport field , group work practice. This 

indicated that, those are the major factors hindering the P.E practical class secondary 

school under the study. 

The fields observation result indicates that, majority of the activities expected to be 

practiced by the teachers were not observed. For instance, except item 6, all activities 

above 80% were not practiced in the fields. The teachers used more talkina method than 
b 

using of different instructional methods to P.E practical class. In the interview conducted 

school leaders, some of the teachers confirmed that applying all the activities in fields is 

difficult. This indicates that the teachers implement the traditional/teacher approach to 

teach. The reasons for not applying the activities mentioned was lack of sport materials 

on teaching practical class and inappropriate fields such as large, the size of playground, 

The lack of adequate different spOit materials such as balls, javelin, shot put, hurdle etc. , 

The observation result shows that teachers are not portraying the required behavior for 

their own teaching. Among 6 observed sessions, except item, 1, 3, and 4 the other items 

are such as discussing in problem solving practical class in P.E, explaining issues in 

groups, and teachers are taking part in discussing all of them were not practice. And also 

item 6, the students were simply listening passively their teachers than participating 

active learning practices. This indicates that the teachers participation were low during 

the practical class. The main reason for their low participation was improper fields 
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conditions and percepti on o f teachers and students to words the methodologies of using 

practical class in the ir respecti ve classes. In line with thi s, the result of questionnaire on 

table 2, item 3. 4 , and 5 showed that similar resul t that of observation . Form thi s. it 

possible to conclude as a mong diffe re nt methods of teaching some teaching methods was 
poorly performed 
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CHAPTER FIFE 

5. SUMMARY CON 
.' ,CLUSIONS AND 

This section deals with tl1e RECOMMENDATIONS Summar\{ I ' . 
• . J. cone USlon and 

findmg of the research. recommendations made on the 

5.1 Summary 

The purpose of this study wa t 
. . S 0 assess the secondar . 

teaching In PE practical class tl y school teachers attitude in 
. 1e selected secondmy school f O ' . 

sun-oundmg Finfinne and to c' 0 rOlma speCial zone 
ome up with remedial solutions i · . 

cun-ent practices PE. To this end d ." . n older to Improve the 
, escllptlve survey deSign research de . 

to carry out the study. In addition the stl d . . sign was adopted 
• ' 1 Y was utIlIzed mixed method approach 

through collectmg and analyzing both I' · ' . . qua Itatlve and quantitative data. In order to solve 

the aforementIOned problems the folIo' b' . wmg aSlc questIons were raised in the study: 

.:. I-low do you rate the attitude of teachers during teaching physical education 

practical classes? 

.:. What type of method do physical education teachers mostly used to teach physical 

education practical classes? 

.:. Is the availability of teaching material enough to teaching physical education 

practical classes? 

.:. How is the relationship between physical education teachers and administration in 

supporting physical education classes? 

The study was used primary data sources. Data that are essential for the study were 

collected by using questionnaire, personal observation and interview as data gathering 

tools. The subjects of the study are teachers, students and school director. Out of the 

total number of 100% (24) of teachers, 33% (60) of students and 100% (18) school 

directors were taken as a sample. The samples were selected from 6 secondary schools 

using simple random sampling techniques. Both students and teachers were selected to 

fill questionnaire through simple random sampling and available sampling respectively .. 

Out of the total number of questiOlmaires distributed to students and teachers, school 

director 60(97.61%) ,24(100%) and 18 (31%) respectively were properly filled , 
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retumed and thus used III J 
t lC anal ysis or date'. 

d I 
,. Both quant'l . 

gathere t wough tools or data b . . I alive and qualitative data 
o tamed were analyzed b . 

frequency and SPSS. Dependino . I ~ . - y USll1g mean scores. t-Iesl. 
t:> 011 11e analysIs of th . I 

findings were obtained e I esu t made, the following major 

The educational background of the ' I 
samp ed respondents is BA/BSC ' . " 

these 18 teachers that are BA d '. deglee holdel. 01 
egI ee holders 111 PE 6 ' I 

S 
. . . . teac lers that are MSE master 

holder. 0 , It IS good If measures are tak t ' 
en '0 cover the school with second degree holder. 

There was (6) female teachers and school 1 d . ea ers 111 sample school. 

.:. How do you rate the attitude of teachers durl'llg teaching physical education 
practical classes? 

The perceptions of teachers and studel)ts on h t e CUITent P.E practical class 

implementation process of PE in Oromia Special zone was tested. Some of these 

activities were found at low rate. Because, most activities were not performed all in all at 

moderate or low level. These were: lack of clarifying the learning objective, lack of 

encouraging students to become actively participate in the field , lack of Inviting students 

to reflect their idea on the daily lesson and on the teaching process itself, lack of Giving 

constructive feedback for students, lack of Associating, relating and matching the field 

with the real life experience of students and lack of creating activities (problem) that 

requires higher order thinking and critical thinking skills. In contrast, the following 

activities were perceived as they were performed at high rate. This was use the learning 

objective during field teaching . 

• :. What type of method do physical education teachers mostly used to teach physical 

education practical classes? 

Regarding the use a variety of teaching methods and techniques during physical 

education practical class in different Secondary school of Oromia Special Zone in 

Oromia Regional State, Active teaching methods were implemented at low rate. Is the 
. hi h' cal education practical classes? 

availability of teaching matenal enough to teac ng p YSI 

. . . t' I are conducive and have sufficient facilities for the 
Concernmg the InstructIOn ma ena s . . " 

. ' h ols of Oromia speCial zone the practIcal 
implementing of practical class m secondary sc 0 
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class materials are not avaii-3bl -' . 
< e In most of II 

conducted. These were: lack I: d le secondary schools Ihis Re' . -, 
o a equate t ~ , b seal C 1 was 

f d 
. .. I;: x I ook avail bl ' 

lack 0 ' a equate dlfl erent Sport mat . . ' I cae lor teaching PE subject 
ella s such as ball' . . 

were: lack of adequate text book " s, .JavelIn, shot put, hurdle etc. These 
. . a\aIlable for teachin . p :; , . . 

dIfferent sport matenals such a b II '. g E subject, lack of adequate 
. s a s, JavelIn, shot ut . 

insufficIent reference books in the I'b p , hllldle etc, and there are 
I raty related to PE b' su ~ect. 

.:. How is the relationship betw I' 
een p lyslcal education teache .... 

supporting physical educ t' I rs and admlmstratlOl1 111 
a Ion c asses? 

In relation to the major challenges of the PE ' . ' . . 
. ' " teachel s hmdenng their efforts of improving 

practIcal class, lack of admllllstrative su t' fi . 
. ., ppor In manclally and facilitation, lack of fields 

space 1I1hlbltS group work, implementing r 1 1 . prac Ica c ass 111 PE would add too much to my 

work load and lack of understanding of pracf I I d Ica c ass an school leaders thouol1t it is 
means of disturbing. b 

5.2. Conclusions 

Based on major findings of the study the following conclusions were drawn. 

}> As the finding of this study revealed, the majority of the PE practical class in the 

teaching learning process were not eff ectively implemented by physical education 

teachers. Particularly, as the finding of the study revealed, The selected Secondmy 

school teachers were poor in clarifying the learning objective of PE practical 

Class, inviting students to demonstrate different activities at PE practical Class 

and on the learning process itself, giving constructive feedback for students and 

creating activities (problem) that requires higher order thinking and critical 

thinking skills. Therefore, from the finding, it is possible to conclude that teachers 

of Oromia Special zone sUlTounding Finfinfine Teachers of secondary Schools 

were not effectively applying PE practical Class during physical education 

teaching process. 

~ Regarding usage of variety of teaching methods and techniques during physical 

education practical class, the finding revealed that the selected Secondary school 
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teachers of physica l educat" J 
• . < Ion lave not sati sfactor"l I . 

techniques. I ) Implemented Praclical class 

).- With regards to the AvailabTt f' . 
C ' 1" r I I Y 0 lI1structlon materia ls, and have sufficient 
laCI Illes lor the practical class . I . 

. . wele a so found at poor level. Specifically. there 

wele not adequate different Sport materials such as balls, javelin, shot put, hurdle 

etc. were Supported by less numbe f " 
r 0 participants. Consequently, the selected 

Secondary school PE teachers' were ineffective in full filling the needed 

instructional and facilities of Practical Class t k· · = . o ma e It elLecilve. 

~ In addition School leaders did not Support PE practical Class financially and 

ideally. 

~ Finally, it is possible to conclude from the result that small field size' large , , 

number of students, assuming involvement of students in Practical class would 

made as PE teachers thought PE practical class add too much to their work load 

and lack of understanding how to implement Practical class were the major 

challenges that affect the selected Secondary teachers in implementing PE 

practicaL It is obvious that all this challenges can negatively affect the 

implementation of PE practical Class and in turn the teaching learning process as 

a whole. Therefore, PE teachers and its administrative bodies should strive to 

minimize these challenges by monitoring the day to day activities. School leader 

are also responsible to support PE teachers. 

5.3. Recommendations 

Based on the conclusions drawn, the followillg possible recommendations were made. 

~ The school Directors 

encourage teachers to 

learning methods . 

and department should make functional influence to 

use effectively PE practical Class and different active 

PE teachers should use materials in the field to promote improved learning 

achievement and make sure of the realization of practical class. 
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).. The Schnol Directors and d' fr . . 
. '. I elent admlllistrative bodies should engaoe 

themselves I1l effective supporting da to d I .' ~ '" 

. Y a) opel at Ion and needed financial and 
tech111cal support for PI:: teachers. 

'r The physical education teachers slId b . . . 
IOU e active 111 II1vlt1l1g students to 

demonstrate different activities on the field d' o{l '1" . 
an Ie ect t lell' Idea on the field itself 

and giving constructive feedback for students. 

Teachers should improve the relationship and contact with their 

positively and give immediate feedback for students after practical class. 

students 

~ The School directors in collaboration with the PE teachers should identify 

problems in the school and allocate sufficient budgets for the department so that 

the department of physical education can fulfill important facilities . sport 

materials such as balls, javelin, shot put and hurdle. Therefore, 

~ The government should capacitate PE teachers by giving In-service training 

focused on instructional skills and demonstration for practices was key elements 

for PE teachers' mastery of Practical Class. Therefore, it seems important to 

provide relevant, practical and participatory pre-service and in-service training. 

Also it seems impo11ant if all teachers have access to training tlu'ough workshops, 

videos, model projects and up to date literature. 

~ The PE should clarify the learning objective of PE practical Class. 

~ The Sport field of the School should not be small. Therefore the concerned 

body should take into consideration about sport field of the school. 
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Appendix-A 

Questionnaires filled by PE teachers & Students 

First of aliI would like to thank you for your wilIingness to fill this questionnaire. This 

study is concerned on the "secondary school teachers attitude to wards teaching in 

Physical Education practical class in the Case of Selected Oromia special zone 

surrounding Finfinne" and it gives more emphasis on teaching practical class approach . 

Any response given in the questionnaire is free. This is used only and only for the 

purpose of research and it remains confidential. So, please cooperate me by filling this 

questiOlmaire. 

Thank you for yom' cooperation!!! 

N.B; - No need of writing your name 

A. General information 

Please put a thick ' ' mark for the following items to indicate your answer, or by writing 

where necessary. 

Part I: General infonnation about the respondent 

J. Name of your school ______________ _ 

I. Sex: Male Female 

2. Age: 14-15 years 20-24 years 25-30 years 

years 35-39 years 

3. Qualification: Degree 

If any other, specify 

Grade 9
1h 0 4. Students 0 

40 years and above 

Master 

5. Teaching experience in the school: 

0-5 years 
6-10 years 

16-20 years 
20 years and above 
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30-34 

PhD 

11-15year 



Part l. H 0\\ lin you r:lt l' the 

d 
. :tttitude or h"ldlCI"' d ' 

C UC:ltlOn pr:lctka l l'!:ts,' s,' '.) 1)1 • :s unng tcaching l)hYsical ~ ' l'" " I - . 
, . , ~. :<\. \..'CI {he correct 'm ' \ " 1 ~ )\1 I ;1 \'\..' h~,-'n ~nH I ~ \ '1' 1 . • :; \ ~I I 1::\\ represents ho\\ often 

~ (.. l 1 h .... ~l' n1 .. 1'(\-' . l' , . \... ~b ~lec llllques) and S ' ' 1. ., I " . . 
) our reSrl)J)s<..' .. . u_ ~ !lCt-. \ mark \0 llldlcate 

1\0 
, 

lIe! 1S Ho\\' onen you emplo y 

\SA .\ DA iDA iND 
1 IT t:'3Lhers ha\'c ne')::lli\'C' anit1ldes . . I ;:, • . 1Il praC!lca 

r: lass . 
2 \Lack of undcrstanding. of doing practical class I 
... rr eachers .) show dt:'monstration for stude nts 

kiuring practical class. 
4 ~eacb'" control the students properly 

durinl 
ractical class. 

5 \reachers interested U1 the use of effects P.E 

!practical class. 

6 po you have good perception about P.E 

!practical class. 

7 \satisfaction of P.E teacher as teachiJ1g P.E 

\practical class is good 

8 

Write if there is any additional idea about active learning implementation process ofPE. 
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Part II. what type of physical cd . t' 
. . . UC.l Ion teachers mostly uscd to tcach physicllI 

education pl'achea) class. Please rate 'd' . ' . 
. . aCCOl 111g 10 the fOollow1l1g scale by use tick .• " 

mark to II1dlcale your response. 

SDA=Slrongly Disagree, DA=Disa!2ree, A A 
~ = . gree, SA=Slrongly Agree. UNO = Undecided 

.-,-r-
No 

SDA DA Ag SA UNO Item 

') teachers encourage students to be actively participate in P.E 

practical class 

'2 Teachers arrange students for different activities and exercise 

regularly 
--;; Teacher use energize I' activities before stmting practical to ) 

relax them, to make them are and to attract the attention of 

students in P.E practical class 

-4 P.E Teachers apply the objectives of practical class? 

5 P.E teachers clarity the teacrung objectives of practical class 

? 

- 6 Teachers give constructive feed back for students? 

7 Teachers create activities that requires higher order thinking 

critical thinking skill. 

8 Is your sport field is conducive for P.E practical class. 
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ParI III. Is the Availability of teaching material enough to teaching 

physical educat"ion pr'actical class, Using the rating scales below. please rate the 

following statements using a tick . ~ . mark. YES NO 
UND = Undecided 

No Items SA A DA SDA UND 
I There are adequate text book available for teaching 

PE subject. 

2 There are adequate different sp0l1 materials such as 

balls, javelin, shot put, hurdle etc. 

3 There are play grounds such as volleyball courts, 

basketball COUlis, football fields, handball field etc. 

4 The size of play grounds can serve large No of 

students in your schools? 

5 The ratios of students to instructional materials are 

balanced for PE practical classes? 

6 There are sufficient desks and chairs 111 my 

classrooms. 

7 There are sufficient reference books in the library 

related to PE subject. 

8 The library facilities are motivating students for 

reading. 

9 There are adequate teachers for teaching PE subject. 

. dd't' al idea about Availability and adequacy of Resources Write if there IS any a 1 IOn 111 

implementing active learning ofPE. 
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Appendix-B 

Questionnaires filled by PE school diJocctors and Teachus 

First of all I would like to thank you for your willingness to fill this questionnaire. This 

study is concerned on the "sccondmoy school teachers attitude towa,ods teaching in 

l>hysical Education p,oactical class in the Case of Selected Oromia special zone 

SUlTounding Finfinne" and it gives more emphasis on teaching practical class approach. 

Any response given in the questiOlmaire is free. This is used only and only for the 

purpose of research and it remains confidential. So, please cooperate me by filling this 

questiOlmaire. 

Thank you for your cooperation!!! 

N.B; - No need of writing your name 

A. General information 

, mark 1'01' tile following items to indicate your answer, or by writing Please put a thick' I' 

where necessary. 

Part I: General information about the respondent 

1. Name of your school ______________ _ 

1. Sex: Male Female 

2. Age: 20-24 years 25-30 years 30-34 years 

35-39years 40 years and above 

3. Qualification: Degree 
Master PhD 

If any other, specify 

4. Year (For Students) First Second Third 

5. Teaching experience in the school: 

0-5 years 
6-10 years 

11-15year 

16-20 years 
20 years and above 
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0 

N 

1 

2 

3 

4 

S 

6 

Part V. How is the J'dati . . \' I 
• < OilS 1I P l(~tw cen physical educaHon teachers 

and administration in sUPPOI·ting physical (1J'aetical class . methodologies. 

Please rate according to the foll owing scale by use tick " 

your response . 

Factors Affecting Implementation of Active learning 

School administration support P.E practical class? 

School administration ignore P.E practical class blc they 

think it is wasting time 

School administration support P.E teacher financially. 

School administrations are rigid while they are setting 

P.E program. 

The school administration cannot see P.E Subjects as 

other subjects 

School administration influence P.E teachers as the 

focus more on theoretical aspects rather than practical 

aspects 

" mark to indicate 

SA A DA SDA 

Write if there is any additional idea about adnl1l11stratlOn and teachers facmg while 

practicing in PE. 
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Appendix-C 

Check list for class I'oom obscr t' . va Ion 

The main purpose of this observat' I ' . 
. IOn c 1ecklIst IS to assess the' ," . . . . 

classroom IJ1 relation to practic"l I . . J actl\ JIles pI act Iced 111 the 
. u c ass In )E the sId 

. . . e ecte techears secondary schools. 
The actIVItIes will be marked in tl 

1e category of Yes/N '. 
h ,' . 0 on the baSIS oJ whether the ' 

appen 01 not IJ1 the fields. OUTing th · j" Id b . ) e Ie s 0 servatlon. 

General Information 

Name of the schools ------
Course lesson being observed 

-------
Number of students in the class: Male Female ---- ____ Total 

Table.1.Check list I. Fields condition 

no List of obscrvation(fiIed condition) Yes No 
1 Is there sufficient field space for all students? 

2 Is the field layout arranged to facilitate for practical class? 

3 Is the field size/field suitable? 

Table .2.Check list n. Teachers Activity 

no Teachers Activity Yes No 

1 AlTanging students for different sport activities? 

2 Describing the practical class objective? 

3 Using different sport activities during practical class? 

4 Encouraging students to become active participant during practical 

class? 

5 The teacher is more interest teaching P.E practical class? 

6 teacher checks and gives feed back to the students' doing practical 

class? 
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APPENDIX-D 

Interview 

Guides to Interview conducted ' ·t·1 h "I I sc 001 leaders aud HDP 

Dear respondents 

The aim of the interview . . IS to assess issues related to the implementation of active 

learnmg 111 PE selected secondary scho I f 0·· . 
.. 0 0 IOlma specIal zone surrounding Finfinne. 

The mformatlOn obtained from the respondents will hit . . e p 0 suggest solutIOns to the 

problems encountered during the teaching P.E practical class in school. The data obtained 

will be used for research purpose only. 

Thank you in advance for yoU!" cooperation. 

Part I. General Information 

1. Sex 2. Age 3. Qualification 4. 

Experience: As positioned ._------

Part II. Give your response to the questions in short and be precise 

1. Would you please tell us your qualification, position, and experience? 

2. what is the effOlt of your office concerning the teaching P.E practical class? 

3. what are the challenges of developing in teaching practical class? 

4. Do you support P.E teachers? 

5. As school administration ,do you think practical class good for students? If your 

answer on Que. No 4 above No what kinds of challenges you may encounter while P.E 

practical class? 

6. How do you evaluate the availability of facilities and quality in your school? Do you 

think the availability of this facilitation have an influence on practical class? 

7. What do you suggest as solution to overcome the problems? 
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