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ABSTARACT

The purpose of this studv vorre 1. : b
pur} f Study was 1o mvestigate the challenges of secondary school teachers
attitude towards in P.E 1o0chi .
& leaching practical class in some selected secondary schools of

Oromia special zone surroundine i ;
g zone surrounding Finfinne. The total population of the study were 1650

students 24 P.E teacherc v ’ )
leachers and 24 school directors in which the researcher selected

ampling size of T
sampling size of 60 students using random  sampling technique and 24 P.E teachers

and 12 school director 75 : :
ol directors were selected using purposive sampling. Among 6 weredas

Three were select i 5o :
ed and among eight administrative towns three were selected

by simple  random  sampling lechnique and all of the (6) secondary

schools in those weredas and administrative were included as sample. The instruments

used to collect essential information and data; the researcher used questionnaire,

interview and observation by using checklist tools. Data obtained through questionnaires
were analyzed using SPSS.20 version, frequency, mean, average mean & standard
deviation Moreover, data gathered through interview and observation were considered to
triangulate the questionnaires in narrative form.

The findings of this study revealed that there is an in significant passion of school PE
teachers ,Scarcity of PE materials to impilement their  plan ,lack of sustainable
methedology of P.E practical c lass and lack of support of school directors on P.E
practical class. School leaders did not Support PE practical Class financially and
ideally. Furthermore Lack of enough knowledge of P.E teachers on practical class,
Scarcity of PE materials to do practical class, lack of support of school directors on PE
practical class are among the major factors that hinder the implication of PE practical
class. Secondary school teachers of physical education have not satisfactorily
implemented Practical class techniques. Generally the finding of this study revealed that
the lack of enough knowledge o Secondary school teachers were poor in clarifying the
learning objective of PE practical Class f PE teachers on PE practical class , Scarcity
of the P.E Practical , lack of support of school directors the major findings of the study.

Therefore the Ormoia education brues should capacitate PE teachers and facilitate PE.

materials used for PE practical class.

Key words:- Physical education , Attitude , Sport ,teaching , practical class , P.E
teacher

vii



CHAPTER ONE

INTRODUCTION
1.1 Background of the study

ducatio - _
E n plays a paramount role for the development of one country. No country has

achieved its development stage without education. Education is one of the main

instrume i : 7
Inst nts of development for any country. It is an interpersonal transaction that takes

place among human being in exchange of knowledge, skill, and attitude. Educational

experiences are accumulated and transmitted from generation to generation as well as

among country.

Education is the process through which students acquire knowledge, develop skill, and
change in behavior and shape personality. In addition to this education is an essential and
basic investment since it results is in the form of human resource development, which
return contributes the total aspects of country’s development. To bring country’s
development learners have to follow each curricular instruction on the walls of the
school. Through each instructional subject, responsible and ethically matured human
resource will be produced. Since the final goal in the study of each instruction is to

achieve the objectives of the curriculum (MOE, 1999).

It is aimed at improving moral, cultural, social and intellectual attributes of the student
individually as well as member of social group. The process of learning is looked at as
training in the filled of morals for individuals through which their potentialities are
developed, the traits of the creator are inculcated in them and the culture of the people is
transmitted to the coming generations. It is an instrument to change the social, cultural,

economic and political set up of the society. It is considered a key to development.
(James, Q. (1989).

Physical education in schools is obviously one important setting for achieving the goals
of a healthy life style. The fact is, however, few students participate in daily physical

education, and there is other considerable question about the quality of what is done in

physical education classes. Since one major objective of education is to prepare students

1



to be productive members of {he < .
IS of the society. attention must be given to physical education to

improve health and welfare of {he students (Wuest and Bucher. 1995)

The importance of ec : o
P I'education has been exhibited in improving the quality of human lives

through vario ienti :
2 us scientific and technological developments in the world. Because of this

fact education is included in the documentation of human right that entitles everyone to
the right to basic education. But it is challenging to provide education for all citizens. The
evolution of physical education, along with other educational professions, reflected
contemporary changes in society. Throughout the early twentieth century, into the 1950s,
there was a steady growth of physical education in the public schools. During the early
1920s many states passed legislation requiring physical education. However, shifts in
curricular emphasis were evident when wars occurred and when the results of national
reports were published. For example, as a result of the bombing of Pearl Harbor and the
United States' entrance into World War 11, the emphasis in physical education shifted

from games and sport to physical conditioning. (Hasenkrtiger, H. 1969).

Similar curricular shifts were noted in 1953 when the Kraus-Weber study found that
American children were far less fit than their European counterparts. As a result of this
report, the President's Council on Physical Fitness was established to help combat the

falling fitness levels of America's youth.

During the 1950s and the 1960s, physical education at the elementary level experienced
tremendous growth. Today, many physical education programs emphasize overall fitness,
referred to as wellness, as well as skill development. However, since the 1970s the
number of schools offering daily physical education has drastically decreased—1995
statistics from the Centers for Disease Control and Prevention (CDC) show a drop from

43percent in 1991 to 25 percent in 1995.

One of the roles of physical educators in school is to modify and prepare activities that
suit to their students’ interest and abilities, regarding to this Wuest and Bucher, (1995)
states that one of the primary goal of physical education educators teaching at the
secondary school level is to socialize students in to the role of participant in physical

activities suited to their needs and interests. Pangrazi and Darst (2006) state that “the



most important goal of sec do A .
portant goal of secondary school physical education program should be to help

oungsiers 10 INCOrNorate come o ;
YRR O Incorporate some form of physical activity into their life style™.
High school physi - AR 3 . ;
& physical education program is the primary venue achieving active life style.

1eir >Nt = -
Tl potential to contribute to the health goals in enormous. and in some schools.

Q1 1 - - .
physical education is regarded as Integral components of comprehensive school health

program. These programs can reach the mission of students; can help them to develop
skills, understandings and habits for a healthy lifestyle. Health policy reports call for
daily, high quality physical education for all students K-12. high school physical
education in addition to improvement in the students physical skills and well-being, the
critical condition that it can make to his/her development is becoming more widely
recommended and accepted in school psychological health and academic areas is
becoming more widely recognize and accepted in most countries. But currently, in
Ethiopia, physical education is not considered that much a significant subject. Since most
high schools in Ethiopia, the time allotment reduced to one period per week, the number
of students participating in daily education is declining and some researchers show that,

daily participation in physical education by high school students decreased.

The study seeks to gain the teachers’ attitudes on issues regarding curriculum, pedagogy
and administration of PE challenges facing PE are similar across countries programmers
in high schools. From their views and experiences the study could identify how they
perceive about teaching in school PE, the challenges they face and how they have been
overcoming. These issues could reveal the attitudes and tendencies of the physical

education teachers in one way or another.
1.2. Statement of the problem

Physical education programs in high school have been criticized for declining student’s
fitness level, for failure to reach sport skills, for life times are serious and not bring
addressed by professionals. School physical education program, also face constraints due

to budgetary problem, the time allotted to physical education is decreased (Wuest and

Bucher,1995).



Many scholars argue he it i
gued that whatever i is the teachers are well qualified and trained with

subject matter ledee ,
) knowledge and methods of teaching it is impossible to meet the

educational objectives wi 0 o
Jectives without the interest and positive attitude of the school community.

Conducive atmosphere . -
sphere and resources (material and human resources) are very important

to run the teaching process in the schools. .

Well trained subject teachers should be available: the role of the teacher is crucial in

implementation process, he/she must have the necessary knowledge, attitude and skill.

The teachers, students and the community need to develop positive attitudes. From the

nature of the subject, physical education needs the support from the school administrative
bodies and the other stock holders. The availability of facilities and equipments: the
effective practical class teaching needs adequate amount of facilities and equipment. The
need for appropriate methods of teaching and evaluation techniques is crucial element to
achieve the physical education objective. Lack of education for students of all types

(Inclusive):- School lesson has education for the students of all type to satisfy the need of

all students.

High school physical education teachers face a number of challenges concerning
allocation of school time table. allocation, field size, teachers’ professional affiliation,
examination and assessment, school sport, and use of technology, among others.
However, while the importance of physical education is widely acknowledged,
competition from other academic subjects has forced many schools to reduce or cancel
some PE programmers’. Therefore, there is great need for teachers to collaborate and to
share information on how to improve and strengthen the delivery of physical education
programmers in secondary schools. In addition to this from the personal experience of the
researcher serving as a PE teachers for six years and from different training and
workshop at different levels observed PE teachers do not teach their practical class
effectively than the other subject teachers. This problem needs to be investigated and
solved to achieve the objective of high school quality of physical education teaching
process. In general, the purpose of this study is to examine the attitudes and views of

physical education teachers in teaching process in case of select high school of Oromia



Special Zone surrounding Finfi
I nding Finfinne. In order to achieve the purpose of this study the

researcher was rise the following basic research questions

1.3. Research Questions

Through gathering information in connection with the topic this research will try to

answer the following basic questions:

RQI. How do you rate the attitude of teachers during teaching physical education

practical classes?

RQ.2 What type of method do physical education teachers mostly use to teach physical
education practical classes ?

RQ3. Is the availability of teaching material enough to teach physical education practical
classes?

RQ4. How is the relationship between physical education teachers and administration in
supporting physical education practical classes?
1.4. Objectives of the Study

1.4.1. General objective

The major objective of this study was to assess the challenges of secondary school
teachers attitudes towards physical education teaching practical class. in case of select

high school of Oromia Special Zone surrounding Finfinne.
1.4.2. The specific objectives of the study are:

1. To investigate the general attitude of teachers in teaching PE practical class.
To assess the teaching method of PE practical class.
To investigate the availability of sport materials to teach PE practical class.

To assess the active participation of students during learning PE practical class.

AT o=t LAY

To examine the support given by the school administrative.



1.5. Significance of the study

The purpose i aSHO:
purpose of this study was to assess challenges of secondary school teachers’ attitudes

towards physical education leaching practical class in case of selected

econdary sc EOronss : -
secondary schools of Oromia  Special ~ Zone surraunding ~ Finfine.  Thus,

the results of the study have the following contributions.

The study provides information for concerned bodies,particularlyfor Regional,

Zonal educationss officials and schools strictly follow the problems of those school

teachers’ attitudes towards physical education teaching practical class.
The result and findings of this study ;-

v To investigate the solution for change on attitude of school community

particularly teachers understanding about PE.

v' To reveal the problem that affects educational process of PE for concerned
body.

v To create awareness of the factors affecting teachers among school
administrators and those who are directly or indirectly concerned with physical
education.

v" To help as a facilitator for solution maker for problem that challenge of PE
teachers in PE process.

v' To serve as a good indicator for further researches relating to issues of PE

teachers attitudes and challenges in educational process.

1.6. Scope of the study

The study will not incorporate all students, PE teachers and administration of school that
are found high schools in the Special zone. Also it does not include all school
administrators and teachers of physical education. The research is mainly conducted to
identify things that cause attitude problems among physical education teachers
performing of the teaching of PE practical class. Although high schools in the Special

zone surrounding Finfinne are much the research would focus on selected ones.



1.7. Limitation of the Study
The researcher had a lot of limit

auons to finish his study such as time constraints,

financial problem lack of E
ap ack of materials, documents and unwilling of participants to submit

their questionnaires on time.

1.8 Definition of terms

IS assur i :
It med that this would help the readers to infer different meaning and usage of
words.

Physical education: - is an education targets to develop all aspects of personality like

physical, Mental and social
Teaching:- is a process of facilitating the individual learning
Sport — is competition form of play/ is an essential event of activities

Attitude- “a positive or negative feeling effect associated with a specific Psychological

object” (colliers Encyclopedial975; 11:203).
1.9 Organization of the study

The first chapter would give background and introductory information as regards the
issue of physical education teaching. The second chapter deals with review of literature
that is related to the study. Chapter three is devoted to research methodology and research
design. The fourth chapter presents interpretation, discussion and analysis of the data to
be collected. And finally the last chapter i.e. chapter five provides summary of answers to

the basic questions, conclusion and recommendation.



CHAPTER TWOQO

REVIEW OF RELATED LITERATURE

2.1 Challenges for teacher education in the twenty first century

Research on educatj T .
tional issues has brought forward many matters in various domains of

education. As Zei o )
Zeichner, X. (1986), Major challenges for teacher education in the twenty-

first century are summarized below:

1. The raising of the status of the teaching profession to a level at which it attracts the

best qualified applicants.

2. Harnessing rapidly developing technology to provide maximum learning opportunities
for student teachers, especially those in remote areas and those in developing countries,

where conventional resources such as libraries are impossible to resource adequately.

3. Discovering the optimum balance between theory and practice in the curriculum of

teacher education in the many and varying contexts in which it is provided.

4. Developing teacher education structures and curricula that provide optimal balances

among the academic, humanitarian, aesthetic and moral domains of human experience.

5. Designing research that takes account of the many complex factors that impinge upon
the process of teacher education, so that a greater understanding may be gained of the

ways in which students learn to teach in the myriad of contexts in which they live.
2.2. Challenges that influence PE teaching learning process

It is believed that there are many challenges that affect the teaching learning processes.

Those factors can be discussed while binge divided under to major categories.

2.3. The Human Challenges

The human are one of the major challenges that influence the process of physical
education associate with teacher, student’s administration, supervisor and other

stakeholders. But at this point emphasis is given to together tare related with the teachers

and the administrators.



2.3.1. Challenges Related with the Teacher

As far as teachers are SI'ne :
¢ concerned the International of education remarked

; “no one Is in
any doubt that the chief agent in {}

1€ process of educational form is the teacher.” Posner

(1992) also stated the teachers’ plays crucial ro]

€ in determining the success failure of

curriculum impleme i : Toia
p ntation and teaching effectiveness. Thus the teacher with his/her

altitude, skill, and experi o : i
, xperience 1s the most important of all in determining the success or

failure the process of curriculum implementation let’s have a look at each dimension turn
by turn.

A. Teachers Attitude

Is the basic ground to act in a positive or negative way towards persons, ideas or events
happening in the environment? And most educators are convinced those teacher attitudes
are very important dimensions. Those teacher attitudes are very important dimensions in
the teaching process. A successful innovation depends substantially on teacher’s attitude
towards proposed curriculum alterations. Students with teachers of positive attitude
towards teaching and the curriculum are found to be high-level achieves in learning

(Keynes 1986, cooper 1986 and Calhan 1988), consider the teacher’s attitude as very

important aspects in the teaching learning process.

The trust is the important ingredient, which the facilitator provides. The more effective
teacher were related higher on every attitude measured by any inventory, they were seen
as more real, as having higher level of regard for their students showed more empathies
understanding. No matter how good the written curriculum is and the extent of back
resource supplied, no matter how much incentive (through stick or carrot) is applied
through the accountability of a national assessment scheme, no matter how much
politicians exhort, unless teachers are with a goods enthusiasm for the subject and method

with their students, teaching will never become better than adequate (Wool, 1994).

Teacher attitude and performance are correspondence according to Cooper(1986)
teacher’s attitudes are very important and have the direct effect on our behavior, they

determine how we view ourselves and interact with then environment.



Therefore, without the positive attitudes

' i to the subject and approaches of teaching. not
teachers to be effective in any wav

Nne 1ve o 1 = > .
cgative attitude may harmer mjure the whole process

of teaching. a teacher wji 1 :
vith positive attitude and the necessary theoretical and technical

i - > -
s the one who can demonstrate his/her ability
learning our comes.

knowhow
to bring about the intended

2.4 Concept of Education and Teacher

“ducation i ital i : .
E on 1s a vital important aspect of life. It js the way in which life attempts to realize

the noblest form of existence and a flourishing humanity. It is the process through which

s ) _
individuals, groups and nations endeavor to achieve their ideals and aspirations. In

education, the ultimate purpose of teacher is to help student to learn, often in a school.

Education plays a role in the promotion of respect for human right and democratic values,
creating the condition for legality, mutual understanding and cooperation among people.
Education enables individuals and societies to make all round participation in the
development process by acquainting them with knowledge, ability, skills and attitudes.
Also the main aim of education is to strengthen the individuals and societies problem
solving capacity, the ability to create new ideas and culture starting from us basic to in all
level. Education does not operate in isolation, and rather it must be integrated with
research, practice and development that contribute towards an all rounded development

of the society (MOE: 1994)

The success of any educational system depends on good teachers. We cannot replace the
teachers with any other type of instructional material. It has been well said that teachers
are the best educational system. So, in an educational system, teacher is the basic factor
for its success. A teacher is more than what is commonly talked about. His duties of
profession have many other dimensions on quality of teaching which requires individuals

who are academically able and who care about the well being of children and youth.

(Highland Council Education, Culture and Sport Service year).

2.4.1 Importance of Teacher

Teacher’s importance in modern era has acquired new dimensions. They not only have to

impart subject matter to the pupil but also help him in use of knowledge for developing
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the abilities and talents with w

hich he is bor
orn. If we are committe ing ¢ eally ¢
I Setive chance, o ¢ ted to bring about really a

aise the stan e 100, it is i

| dards of education. it is imperative to recruit teachers
1ave the subject matter proficie
attitude towards education

who not only
ncy. but also have required a positive
and children (Faucette, N. (1987).

Teachers are the builders of our >
Iders of our new generation. Unless we have the most dedicated, hard

working and trained i . . -
g teachers in our educational institution, we cannot educate good

itizens for TOW TS
ci tomorrow. This in turn depends on the effectiveness with which they have

been taught by their own teachers in the classrooms .The success of any educational
system depends upon good teachers. We cannot replace the teachers with any other type
of instructional material. It has been well said that the teacher of a school are always
batter than the system of education, teacher is the basic factor for its success. A teacher is
more than what is commonly talked about him. His duties of profession have many

dimensions. He helps students to learn things. The teaching importance is vital element in

enhancing acquisition of knowledge in the school.
2.4.2. Professional Characteristics of PE Teacher

The under point indicates number of professional characteristic which are basic
requirement for a good PE teacher. Following professional characteristics are basic

component of his personality (Foster, R. (1999)):

1. Honors of child

2. Introduction with students by giving attention

3. Participation of students in school activities

4., Addressing the individual differences; of the students

5. Importance to theory as well as practice Source of assessment in the classroom
2.4.3. The Need for Specialist Physical Education Teachers

Physical education teachers deal with everyday. That is, how to deliver a quality physical
education program with both skilled and unskilled students in the same class. Within the
community, the considerable high school P.E. program that they are from some schools

in the division have specialized physical education teachers and some do not. In this

11



regard. the possible weaknesses of

I OT e e i ;
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Y students need to be examined. Also the effect that
al education teachers and how

administration needs attentjon. Possible solution should also b
(Sherman, A. (1989).

the issue has on future physic it relates to planning and
clate planning ¢

¢ proposed to the problem

2.5 Physical Education indifferent country

Providing physical education both inside and outside of schools is crucial in helping

young people to learn and develop life skills. The perspectives of physical education in

Europe and in the USA (Fromel, 2001 & Marshall, 2000: etc.), it is not difficult to notice

that the future of the subject and the discipline is being challenged. A careful study and
understanding of the history and the development of our subject is a prerequisite to a full
understanding of the overall situation. Germany and the USA have been under going
educational reforms for a longer time than the Czech Republic, so we can gain some

valuable information from them, which might help to reform Czech physical education.

However, a clear process of European exchange of all previous concepts and currently
renewed major vectors of development is visible. This process sits alongside an intention
to balance the educational purpose of former core concepts of physical education and this
has led to new minor vectors of curriculum development ("in-between approaches") in
some other countries. If this process of diffusion is termed as a total "harmonization" of
physical education concepts in Europe (Laporte, 1998), it may be the case that if this
process is called "diversification" of former national physical education concepts, it
represents a European spectrum of vectors of physical education development in this new

millennium.

The curriculum and concepts of teaching of physical education in Germany, Budget cuts,
higher unemployment rates of physical education teachers, and reductions of curriculum
time allocation were three major phenomena to occur in many European countries. They
were accompanied by sociologically termed post modern is tsocietal values, which were
reflected in modern lifestyles, new types of child-parent relationships and inclusive
‘education for all' policies."Teachers, leave your kids alone" became not only a refrain of

a 'pop' song, it also characterized the change to de-schooling, de-education, de-sporting
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activities. de-moralization ; -

: 4 11 S ST :
hysical ed . n physical education and devaluation of former Standards in
physical education and sport. Dicaora

port. Disagreement about former common shared concepts of

] e = | .
good practice' in physical educa; :

e physical education teaching occurred in many countries, thus mirroring
the Situation in Germany.

It clear -
e ly demonstrated an important shift in physical education
concepts from a for N erfor :

P former "performance orientated mission" to a new "participation
orientated mission"

ou 1 s of F ;
The four main vectors of European physical education can be explained as: the vector of
cultural heritage of physical education

education vector, and the health education vector. However, all four dimensions became

the Sport education vector, the movement

more evenly balanced in the 1990s in countries, where only a single concept had been

dominant earlier. In Germany, for example, the former Sport education concept became

more equally balanced by certain "movement" approaches in teaching physical education
(Naul, 2002), which assisted in new physical education curricular developments in the
year 2000. This represents a minor vector 'in-between' the former Sports education and
movement education concepts. In England and Wales, however, the former physical

education concept shifted to a more "Sport education concept" after the National

Curriculum.

One of the strongest developments in the health education direction in Europe was visible
in Finland in the 1990s. The health vector became much more focused than it had been
previously in Finnish physical education curricula (Heikinaro-Johanson, 1998).
Currently, the Finnish physical education curriculum has been divided into physical and

health education both as separately taught subjects.

2.5.1 Physical education in the school system

A number of crucial components to the delivery of quality education have been identified
by NASPE. These include sport and opportunities for play, consistent with the rights of
the child to optimum development. Despite recognition of the positive impact sport has
on education and child development, physical education is being increasingly challenged

within education systems across the world. According to Naul, R.(2002) Challenges

include a decrease in:
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e The amount of time allocate

‘ d 1o physical education.
e The number of trained st

aff’,
e The amount of training provided for phy

. sical education teachers, and spending on
resources required deliverino

physical education in schools.

irls and you ith disabilit;
Gir young people with disabilities face additional barriers, which limit(and in many

cases prevent) participation in physical education and sport in many countries. While
physical education systems are vastly different across the world, a recent study conducted
in 126 countries indicated that the marginalization of physical education is near universal.

rge nur 3 'S ar . : e . :
A larg mber of researchers are focusing on comparative studies in physical education

and there have been examples of good practice, however, the situation in developing

countries and regions has changed little in the past decade. This has serious implications

for access to holistic and quality education for young people, particularly those living in

developing countries.

2.5.2 Problems with Planning and their Effects on the Quality of Physical

Education Programs

Physical education is such a unique field in schools, because it has many different aspects
that need to be taken into consideration when running a physical education class.
Students are not simply taught material from the curriculum and required to understand it,
but physical education maintains a more interactive atmosphere with Students

collaboratively learning, trying, creating, improvising, leading and following.

The students are expected to achieve outcomes such as understanding the knowledge
presented in the curriculum, becoming competent in activities presented, and being able
to apply those concepts to incorporate more physical activity and healthier lifestyle
practices as they age. However, not all physical education programs in as planning,
facilities and equipment, student populations, etc. Teacher at a school, you are entrusted
with responsibility of planning appropriate programs and activities that gives students the
opportunities to develop and grow. However, these responsibilities bring many problems
that we as physical educators must overcome so that our students receive the most benefit
from our classes. This paper will examine some of the problems associated with planning

a physical education program in schools, identifying the effects of inadequate space and
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improvisation in class planning. as well as the

s . amount of planning time on lessons and its
effect on the quality of (he physic g Sons R

al education program.
B. Teacher’s Skill

One of the skill requir
quired by the teachers to resolve challenges effectively top remote

effective teaching learning environment of physical education she is/her pedagogical
belief. In relation to pedagogical belief (skill) O. Neil(1995) writes:

“G'
iven that s syllabu: j ;
yuabus stalement is text from which readers must construct meanings on

which to plan actions, teachers interpret syllabus statements on the bases of their pre-

constructed conceplualizations of the subject and heir pedagogical theory of what it

means fo teach and learn.”

The other challenges related to teachers is the knowledge they have in relation to this,
Mccormick, et al, (1995) mentioned that teachers will teach best in areas which they are
knowledgeable, have effective materials and techniques, Waltey (1981), Posner (1992),
Bennet and carre (1995) also claimed that teacher’s knowledge and understanding of the
subject matter is major challenges that influence teaching learning process of physical
education an effective teacher has a quality to engaged different activities in education.

Harrison (1989) regarding the quality of effective teacher writes.

e Aspiring high expectations for students

o Managing classes in ways that increase academic learning time and opportunities
to learn

e Creating a supportive learning environment in which students are treated as
individuals and in which they know that help is available.

e Selecting material at an appropriate level of difficulty for students moves then
trough at a rapid face and accomplishes this is small,

e Teaching to mastery

e Employing active, direct instruction, including teacher controlled coverage of
extensive content through structured learning activities and appropriate pacing
monitoring of pupil performance immediate academically oriented feedback and a

task oriented get relaxed environment.

15



According to Wuest and Lombarido (1994) beyond the ped
- > pedag

te in instructional

i ogical responsibilities
teachers are expected 1o particip = P

responsibilities.
“Health and physical edieari
. duc cacher
- i ation teacher musy assume other responsibilities in addition (o
thetr peaagogical responsibilitioe « i
208 ponsibilities some of these responsibilities are explicitly stated in
others are unwritten expe

responsibilities are wide

teacher contacts, while ;
Clations for teachers. These institutional

ranging encompassing

such tasks as supervision, advisement,
counseling, parent confere

ncing, and participating on school wide committees, and
professional responsibilitics

In addition to this health and physical education teachers must be minded full of their
professional obligation another important skill required by the teacher is the skill of
lesson presentation this means the ability to transfer knowledge effectively to the learner
a good questioner, demonstrator, good skill full to class room management etc are
important skills.

C. Teacher experience

Is another important challenge that contributes to the effective teaching learning process
of P.E in this case usually, teachers experience is expected to have positive relationship
with teaching effectiveness. A longitudinal study concocted for five years with one group
of teachers showed that there is a significant quality increase in teaching behavior. Such
as, making instruction systematic and stimulating (Adams, 1982). Adams and
others(1980), Adams and Martray (1981) have also found out that teachers’ self-concern
decreased in magnitude from the time of student teaching practice through five year
teaching, while task pattern related to instruction increased along with more years of

service in underlining the importance of experience.

Feiman-Nasmerand Buchmann (1985) stated that firsthand experience is particularly
evident in contributing to learn to teach. Similarly, Vare (1994)reorganized the positive
side of experience arguing experienced schoolteachers work with college professors as
partners to prepare perspective teacher and to facilitate the continual professional
development of teachers furthermore, Borko and Butcher (1984) have indicated that

lower level of teaching performance would be obtained with less experienced
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teachers(below 6 years of teaching) than {hose
b= Se LY

ith more exnerie e .
oyears). € experience (minimum of

Gage and others (1960) also found that te

aches with less than 5 v 1
ears of service
be rated lower than teache ) Fan

IS With more than 8§ years of sery

h e =) . ice. Erkyhun and other (1991)
ave spotted positive correlation between experience and

performance of teaching there

by including the higher S :
y g ugher the service Yyear's teachers have the better performance they could

have a teaching an :
g and lesson pPlanning, Other than experience and attitude, teachers’

ualification, as indi - of the o .
q » as indicator of the quality and quality of training received, has remained to
have a telling effect on effective

instructional performance. In line with this,
UNESCO(1966) has stressed.

Advance in education depends largely on the qualification and ability of the staff...”

and the major challenges is limiting teaches’ awareness was found to be deficiency in
training programs.

2.5.3. Effects of the school context on teacher- student relation

Teacher-student relations, as one aspect of school climate, can be expected to depend not
only on the individual characteristics of the different factors within a school and on the
school processes, but also on the external context. Therefore, this section examines the
effects of different aspects of the school context on school climate at the school level.
The following context variables were considered: private versus public management of
the school; whether the school is located in a city or in a town, hamlet, village or rural
area; the social background of the students(the school average of teachers’ estimation of
the percentage of students whose parents have complete [upper secondary education] or
higher in the target classes in a school); and teachers’ estimation of the average ability of

students compared with students of the same age at the school level. All

effects were examined at the school level. At the same time teacher characteristics
(gender, years of experience as a teacher, level of education and subject taught in the

target class) were controlled for at the individual level.
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2.5.4 Implementing a phve;
2 2 physical education curriculum

achers in thejr

r lesson preparati i
[ ations. The context variable
school environment e

. Includes the ’ :
) 1] _ _ school’s physical Structure, equipment, and other
IESOUrces. AN€ program variable refers 1o the specific cont

: ent and subject matter of the
curriculum. The day-to-day

routi :
nes and delivery Systems are the process variable (the

interacting process o . :
=P ¢s). Finally, the product variable refers to students’ learning and

appreciation in classes, ofien considered the evaluation variable (Al-Afandi.M. A. and N.
A. Baloch(1980).

Because the Model of Intervention identifies the many variables that observers must

consider when studying the teaching process in a PE setting, and also outlines the

complex interplay among these variables, the model allowed examining in a structured
manner the wide of factors that challenges on implementation. In sum, those cases

obstacles to identify, understand, and organize school attitude about the implementation

process.

2.6 The Power of a Positive Attitude

People carry on an internal dialogue with their selves that continue more or less nonstop
throughout their waking hours. But for many of us, much of our internal dialogue is
negative which, in turn, can have negative consequences on our actions (e.g. quitting at
tasks instead of persisting, becoming creatures of habit rather than trying new,
unexplored things). In contrast, positive internal dialogue focuses on hope and positive
outcomes. Someone with a positive attitude may acknowledge that there are some
possible negative aspects to a situation, but they remain optimistic (i.e. positive) that
things will turn out well. In this issue of Change Your Way to Health!. Thus, some of the
known benefits of choosing to develop a positive attitude are provided, and how to go

about becoming more positive in your outlook if it’s not your natural
tendency(www.humansolutions.ca).

» Enjoy improved health and well-being. In recent years, a growing body of research into
‘positive psychology’ has revealed the power of positive attitudes to change health and
wellbeing, Some of the benefits of a positive attitude are: increased life span, lower rates
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of depression. lower levels of distress
stress, pre

aler resistance ,
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risk of death from cardiovasey he common cold. reduced

ar disease S 1
- and better coping skills during times of stress.

« Have more energy. Thinking neg

ative thoughts de
it pletes your energy reserves. Choosing
positive thoughts, and letting ¢ &y s. Choosing
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» Achieve goals and realjze :
S calize success quicker. There is no doubt that one of the most

important ke : ) ;
it SRR ccecdingat reaching your goals is a positive attitude. This is because

a positive attit : . :
P ude can open your mind 1o a wide variety of options, motivate you to take

reasonable risks, and propel you to take action. Inspire others

People with an optimistic and ‘can-do’ attitude are inspiring to be around and their

energy 1s contagious. = Encounter fewer difficulties along the way. Positive, optimistic

people tend to be convinced that setbacks and obstacles are temporary and they try to
learn from these events rather than avoid them or complain. * Depend less on others for
happiness. Positive people tend to have more self-confidence and feel more at peace. *
Keep life in perspective. Thinking positively does not mean putting one’s head in the
sand, nor is it being unrealistic. A positive attitude allows us to focus on the hopefulness
of a situation, rather than letting a sense of hopelessness get us down. Anyone can learn
to be a more positive thinker. If you have a tendency to be negative in your outlook,
perhaps now is the time to make a change! It’s important to remember we always have
choices in life. We can choose to look at life negatively and see the dark side of

situations, or we can choose to be positive and live a happy and fulfilling life.

Here are some suggestions on how to do that:- « Rather than living your life on autopilot,
make a conscious effort to fill your mind with positive thoughts. * Keep a journal and at
the end of the day write down all the good things that happened to you. » Find something
positive to say about everyone you meet. * Use positive words and phrases in your

internal dialogue with yourself and in spoken conversations with others. Talk about what

works rather than what doesn’t.

« Take action even if you aren’t certain things will go well. When you challenge your

fears, you build self-confidence. If things don’t go well, look at the situation as a learning

experience. * Find reasons (0 smile more often. And if you don’t have a reason to smile,
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2.6.1 Attitude strength

Several researchers suggested that attitudes vary

. A In their degree of "strength",
centrality", or

"crystallization" (Petty &Krosnick

2 ; 1995). Empirically, these concepts
have been difficult to operationalize and researchers

o have used a variety of indicators to
S attitude str i i i :
asses ¢ strength, including the Intensity of respondents' feelings about the object,

the certainty with which they report holding the attitude, or the importance they ascribe to

it. Unfortunately, the various measures of attitude strength are only weakly related to one

another (Krosnick& Abelson, 1992) and reports of attitude strength are themselves

context dependent (Haddock, 2000). Moreover, the widely shared hypothesis that context

effects in attitude measurement "are greater in the case of weaker attitudes has clearly

been disconfirmed" (Krosnick& Abelson, 1992). In the most comprehensive test of this
hypothesis, based on more than a dozen experiments and different measures of attitude

strength found no support for it, (Krosnick and Schuman (1988).

On the other hand, attitude strength has proved important in other domains of research.
Most importantly, strongly held attitudes have been found to be more stable over time
and less likely to change in response to persuasive messages. Moreover, they are better
predictors of behavior than weak attitudes. Again, however, a construal approach allows
for the same predictions. To the extent that we are likely to think more, and more often,
about topics that are important to us, a larger amount of information would be chronically
accessible. Increased chronic accessibility of a larger amount of information, in turn,
would decrease the likelihood of arriving at a different judgment when a few new pieces
of information are added to the representation in response to a persuasive message.
Similarly, the reflection that the processes underlying reports of "strong" attitudes differ

from the processes underlying reports of "weak" attitudes. (Krosnick& Abelson, 1992).

2.6.2 The Expression of Attitudes

Attitude researchers have speculated about why people form attitudes. Some of these

researchers have even gone so far as to suggest that unless you know the reason a
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Despite the popularity of Smith’s typol

of the motivations that people have for |

0gy among writers of persuasion texts, the

idence ; i - SR
g reeitbanSmith presented for his typology was purely anecdotal, tantamount to the

results of a single focus group. Moreover, Smith’s typology has generated little empirical

research. Katz, (1960) attempted to subsume the typology proposed by Smith, re-labeling

Smith's three functions and added a fourth. Katz renamed Smith's concept of object

appraisal the knowledge function. He renamed Smith's concept of social adjustment the
instrumental-adjective function. And he renamed Smith's concept of externalization the
ego-defense function. The only new function introduced by Katz is that of value-
expression. Katz argues that attitudes can be either aroused or changed. An attitude is
aroused if it is excited by an internal need or an external cue from the environment. In
this view, arousal is another name for attitude formation. Attitude change occurs when an
attitude no longer fulfills its old need. For example, it is adaptive for a person to have a
negative attitude towards a threatening object. Katz would argue that the attitude would
change as soon as the object no longer threatens the person. Note that in reality this

seldom occurs Ajzen, 2005).

The negative attitude persists long after the removal of threat. For instance, even though
the Soviet Union no longer poses a threat, we continue to build large bombers designed to
penetrate their air defense. Thus, Katz' typology works better as a framework for attitude

formation than as a framework for attitude change. The knowledge function allows

people to understand how objects are organized in their environment, and facilitates

cognitive consistency. Attitudes provide an inner framework for organizing the

environment, allowing simplification of incoming stimuli, and enhancing perceptual
)

: i ing, that i better fit
accuracy. Greater perceptual accuracy results in better reality testing, that is, a
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In fact, Petty and Cacioppo (1986), see this function as the driving force behind the

ation and itudes. The (i
form change of attitudes. The (instrumental) adjustment function allows people
to adapt to their social environment, selecting behaviors that will result in maximum

reward. An attitude that serves a social adjustment function should result in what Kelman

calls a person or source orientation towards the object.

The ego-defensive function allows people to protect their self-concept by avoiding
internal or external conflict through ego-defense mechanisms. Katz' concept of ego-
defense is broader than Smith's concept of externalization. The ego-defense mechanisms
considered by Katz include other defenses, such as repression, denial, identification with
the aggressor, and reaction formation, in addition to projection (externalization). The
concept of ego defense can be explained using Schwarz (1999) psychoanalytic theory of
attitudes; a motive is an inner stimulus in a person's mental life that is either conscious or

unconscious.

Tension between conflicts is resolved, as suggested by various consistency theories, if the
motives do not evoke intolerable fear. Motives that evoke intolerable fear threaten the
ego and are kept from consciousness by ego defense mechanisms. The ego is a
configuration of perceptual and motor skills. Its purpose is to reduce tension caused by
motivation. It is a mental construct that develops as the person develops. If a person
does not defend the ego, it loses its perceptual function, and the person may lose
consciousness and faint. Attitudes may develop to facilitate the perceptual obliteration of
producing the intolerable fear. This attitude performs an ego defense

the stimulus that is

function. The intolerable fear may come from an internal stimulus or from an external

stimulus. Ego defense varies as to whether the threatening stimulus is internal or external
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By ) 3 ger. The
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| ith aggressor-- adopting the attitudes or behavior of the
threatening person; the person becomes less able to view the aggressor as separate from

or different from the self. Katz claims that attitudes may also serve a value-expressive

function. As part of defining who we are, we let others know what our values are. The

expression of our values bolsters the €go and reaffirms the self. The word “value” in the

label of this function implies something more than the mere expression of attitudes,
however. The expression of values, as opposed to attitudes, indicates that the speaker
holds attitudes that are value-consistent, that is, derived from a person's value system
(Subramaniam and Silverman, 2000) According to Ledyard (1995), value expression is
related to cognitive consistency. In fact, one might argue that it is cognitive consistency
that drives this function, as much as the feedback a person receives for expressing the
value. Katz did not effectively distinguish between value expression and value-
consistency. In fact, a person may have different reasons for holding an attitude than for
expressing an attitude. A person can hold an attitude because it is value consistent, and
still not express that attitude. Suppose that Tabatha values nature, is proud of her
womanly virtues, believes in the power of the goddess, and so on. As a consequence, she
may have a positive attitude toward witches — the ones who do holistic healing and the
like, not the ones that cast evil spells. Witches, after all, emissaries of the goddess. Her
attitude towards witches is value-consistent. Yet she might not express that value when
she is around her Catholic boyfriend Sean. Perhaps because she fears that he will

. ¥ . 29
envision her head spinning around and around as in the movie “The Exorcist”.

Conversely, a person might express an attitude for reasons of social adjustment even
>

though they do not hold that attitude, even if it might be value-consistent to do so.
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particularly since the situation was charged wit} Y awkward topic for their first date,
alECA WIln

positive attitude toward birth control. N animal magnetism. Tabitha expressed a
'0l. Not wantin
. 2 £ 10 put a damper on the fire of ;
licking at their possibili o _ per on the fire of passion
g ] lity for eternal bliss, Sean said he 100 was pro contr: )
though he knew it was against church policy : PR

e oxpressive, but not value-inconsistent lg{zz:’yg es:;;-hs ‘confession” to Tabitha was
g al., 2002).
It is preferred that the term value-consistent to describe Katz (1960)’ fourth function of
attitudes. value consistency can be viewed as a form of cognitive consistency. As it is
noted, cognitive consistency is an aspect of knowledge function. Thus it is likely to go
back to three major functions of attitudes, and Katz’ terminology appears to be moie
descriptive than Smith’s original terms. Thus, the work of Smith and Katz yield three
major functions of attitudes: knowledge, instrumental adjustment, and ego-defense. If it is

put the concept of attitude expression into the model, then there are six possibilities, as

shown in Table 1.

Assume, for the moment, that attitudes are formed on the basis of knowledge, social
adjustment, and ego-defense. The Smith-Katz typology suggest that their functions
operate on an on or off basis. That is, they treat their functions as dichotomies. There is
also the implication that the functions may be mutually exclusive. It is believed that
functions are neither dichotomous nor mutually exclusive. Instead, one or more functions

provide the motivation for holding a particular attitude, to a greater or lesser degree.

2.7 Attitude Formation
Major findings in attitude formation and change involving both processing modes are
reviewed and modeled from a connectionist perspective. We use auto associative network
architecture with a linear activation update and the delta learning algorithm for adjusting
the connection weights. The network is applied to well-known experiments involving
deliberative attitude formation, as well as the use of heuristics of length, consensus,
expertise, and mood. All these empirical p

simulations. Moreover, the proposed model is sho

henomena are successfully reproduced in the

wn to be consistent with algebraic
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models of attitude formation (I :
< ‘Ishbein & Aj
Jzen, 1975).

are a ubiquitous aspect of humap life. Attitud R
= Iludes pe

: rvade o I
provide valenced summaries of fay vade our thinking because they

serve as a behav
Without such spontaneous

al in a com
| | plex and, sometir reateni ;
would be impossible. Social psy ‘ it S

chologi
v ogists have made substantial progress in the
Most definit; : . i

11tions proposed in the literature point to the notion

{ an attitude 1 - gl 1,
tha involves the categorization of an object along an evaluative dimension
(Chung & Phillips, 2002).

understanding of attitudes.

In an .emensnf overview (?f theorizing and research Eagly and Chaiken (1993), defined
an. attitude as “a psychological tendency that is expressed by evaluating a particular entity
with some degree of favor or disfavor. “Attitudes are stored in memory, where they
persist over time and from where they “become active automatically on the mere
presence or mention of the object in the environment” (Barghet al., 1992). After being
activated, they provide a ready aid for interaction while at the same time freeing the
person from deliberative processes. Furthermore, they aid in a coherent interpretation of
the environment by biasing our preferences in a congruent manner (Schuette& Fazio,
1995). How do attitudes reside in memory? Perhaps the most prominent view is that

attitudes are stored in memory in the form of object—evaluation associations.

According to Fazio (1990), an attitude is viewed as an association in memory between a
given object and one’s evaluation of that object. This definition implies that the strength
of an attitude, like any construct based on associative learning, can vary. That is, the
strength of the association between the object and the evaluation can vary. It is this
associative strength that is postulated to determine the chronic accessibility of the attitude
and, hence, the likelihood that the attitude will be activated automatically when the

individual encounters the attitude object. Empirical tests of this view of attitudes as

object-evaluation associations have yielded confirming results. For instance, participants

who had been induced to express their attitudes repeatedly, which should strengthen the
on, have been found to respond relatively quickly to direct

1990). However, attitudes are more than

object—evaluation associati
inquiries about their attitudes  (Fazio,

evaluations.
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est greater pers;
persistence, resi
3 . Tesi . e
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Ziseret al., (2003 - “att :

ElSelf? , (2003) 1hél attitude theorists have tended to make relatively little use of
paradigms developed in other areas of learnine FeSearch e i e b oe
B lesuning processes underlvi 8 . 1. ...The time is ripe for renewed

rlying the acquisition of attitudes”.

There a.ue sev-m al important characteristics that make connectionist approaches superior
{o earlier attitude models (for an accessible introduction to connectionist networks,
McLeod et al. 1998). First, a key difference is that the connectionist architecture and
processing mechanisms are based on analogies with properties of the human brain. This
allows a view of the mind as an adaptive learning mechanism that develops accurate
mental representations of the world. Learning is modeled as a process of online
adaptation of existing knowledge to novel information provided by the environment.
Specifically, the network changes the weights of the connections with the attitude object
so as to better represent the accumulated history of co-occurrences between objects and
their attributes and evaluations. Most traditional algebraic and associative models in
social psychology (Fishbein & Ajzen, 1975), in contrast, are incapable of learning. In
many algebraic models, attitudes are not stored somewhere in memory SO that, in

principle, they need to be reconstructed from their constituent components (i.e.,

attributes) every time an attitude is accessed (Anderson, 1971).

Earlier associative models proposed 1n social psychology, can only spread activation
along associations but provide no mechanism to update the weights of these associations.

This Jack of a learning mechanism in earlier models is a significant restriction. In

connectionist models retrieval and judgment is also reconstructive in the sense that

activation spreading along the object— valence association is needed to reactivate the

evaluation associated with the attitude. However, this involves dramatically less
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computational steps than retriey;
riey ¢ ]
.- ‘ Mg all constituent atyipyie i
computing some sort of algebraic ineg o s
& o s.

ation of it (Fishbein & Ajzen. 1975)

The present approach is consistent wi -~
i Sistent with the idea that strong attitud
valence associations that are . ot AR R
easily accessi ‘
3 ssible, wher
- reas weak attitud e ed 1
and are therefor S e
Ore¢ more suscepti
eptible to salie
' | S % e
and context effects. Interestingly, the abilit o
5 y

weaker associations

information

1o ‘I iner
learn Incrementally puts connectionist

agreement with
£y deVelOpmenta] and evolutionary constraints. Second
connectionist models d :

models in broad

assume that t "
he development of internal representations and the

processing of these representations are done in parallel by simple and highl
ighly

interconnected uni - T
lsttlrlenlial. As a 11]:;1: 0::;::’5;:1;2112 4 .mOdels where the processing is inherently
. : 0 not need a central executive, which eliminates
the requu:emenl of central and deliberative processing of attitude information. Although
many attitude theories assume that simple object associations are learned implicitly
through conditioning (Fishbein & Ajzen, 1975) or heuristic processing (Chaiken, 1987),
the process by which the different evaluative reactions to a stimulus are integrated in an
overall attitude is often left vague and couched in verbal terms only. At most, the
outcome of this integration is described in an algebraic formula, without specifying the
underlying mental mechanism. Given that a supervisory executive is superfluous in a
connectionist approach, this suggests that much of the information processing in attitude
formation is often implicit and automatic without recourse to explicit conscious
reasoning, This does not, of course, prevent people from being aware of the outcome of
these preconscious processes. In addition, based on the principle that activation in a
network spreads automatically to related concepts and so influences their processing,
connectionist models exhibit emergent properties such as pattern completion and
generalization, (Smith, 1996), which are potentially useful mechanisms for an account of

the biasing effect of attitudes on the interpretation of the environment.

Finally, connectionist networks have a degree of neurological plausibility that is

generally absent in previous algebraic approaches 10 information integration and storage

(Anderson, 1981). They provide insight i
perceptible or intuitively plausible although they go not so

nto lower levels of human mental processes

beyond what is immediately

deep as to describe real neural functioning. Drawing on Marr’s (1982) notion of levels of
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human .brams also exhibit. One of these cemergent properties is that there is no clear
separauo'n .between memory and processing as there is in traditional models.
Connectionist models naturally integrate long-term memory (i.e., connection weights)
and short-term memory (i.e., internal activation) with outside information (i.e., external

activation). In addition, recent concerns of the biological implementation of evaluative

reactions have started to emerge and this implementational level of analysis will

certainly help to improve our understanding of the cognitive and emotional mechanisms

underlying attitude formation. (Adolphs & Damasio, 2001)

Early attempts to identify the origins of attitudes focused on the needs or functions that
attitudes may serve. Thus, attitudes were assumed to have instrumental or utilization
functions (helping people attain rewards and avoid punishments); knowledge functions
(organizing and simplifying people's experiences); expensive functions (enabling
emotional release); and ego-defensive functions (protecting and enhancing the self).
Although it generated considerable interest, the functional approach to attitudes has been
of limited practical value. Its limitations can be traced impart to a built-in circularity of
rising: by inferring attitude related needs from the attitudes people are known to hold,
then it is possible to use these inferred needs to explain the observed attitudes. Defining
attitude as an implicit, evaluative response to a stimulus, behaviorally oriented social
inciples of classical conditioning to describe and explain

psychologists have used pr

attitude formation. Conditioned stimulus-a repeated and systematic association between

the attitude object and unconditioned stimulus-a positively or negatively valued event is

assumed to produce a favorable or unfavorable affective reaction (attitude) to the object.

Although a

28



general trend toward cognitive or informati
on

: . Processi Sl : < 3
has brought a concomitant ( he explanations of social behavior

ccline j i
1€ 1n the importance accorde

conditioning processes, stress is now d 1o needs and automatic

placed on the role of

attitude formation. Thus, this vj o information as a basis of
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links the attitude object to a positively or negativel P
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. valued attitude: tt ' .
object) causes lung cancer (the attribute) (Campbell R ks s

1963). Generall ing t
greater the number of beliefs that associate with ) y speaking the

positive attributes and the smaller the

mber of beliefs t O S _
nu hat associate it with negative aittbutes the hnom the Favorable. the

resultant attitude to ward the object. In addition: in an influential early formulation, All

port (1935), listed four conditions for the formation of attitudes: -

+ Integration: - The integration of numerous specific responses with in an organized
structure

. Differentiation: - The differentiation of more specification patterns and conceptual

systems from primordial, non-specific attitudes of approach and withdrawal

. Trauma: - involving a compulsive organization of the mental field following single

intense emotional experience, and
. Imitation: - the adaption of attitudes by imitation of parents, teachers, or pears.

Even though the above categories variously emphasize different aspects of attitudinal
learning, such as its gradualness or suddenness, the emotional intensity of the leaning
experience, and the informational basis on which attitudes are acquired, regarding
attitudes are a special case of the more general category acquired behavioral dispositions,
Campbell (1963) focuses on the problem of informational basis and proposes six different

ways of acquiring the information up on which such dispositions are based: -
» Trial and error blindly

» General perception

+ Perceptions of others 1esponses

» Perception of the outcomes of others explorations
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- Verbal instructions relevany (g behavi
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Verbal instructions about objects' characterist
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Although these represent varyino deor ;
JUlg degrees of cﬂmlcncy, Campbell argues that dispositions

acquired by these

tin stronger dispositions.

2.8 How attitude changes

According 1'0 professionals working in the field of advertise men or advertisings each of
these celebrity endorsements is" a carefully selected match between the produ;t and the
individual chosen to represent it. It is not Just a matter of finding a well-known celebrity;
the person must also be believable, trust worthy, and representative of the qualities that

advertisers want their particular product to project.( Chapman and Robbins.1990).

According to most psychological research, there has been a considerable factors which
are likely to be most successful in persuasion: - a. Source of the message: - The
individual who delivers a persuasive message has a major impact on the effectiveness of
that message .Chaiken, (1987).Communicators who are both physically and socially
atiractive seem to produce greater attitude change Fosterling (1989).Moreover, the
expertise and trustworthiness of a communicator are reheated to the impact of a message
except in situations in which the communicator are relied is believed to have an ulterior
motive. If a prestigious communicator seems to be benefiting from persuading others, the

message may be discontinued. Canliet al. 1978).

For example, a prestigious scientist who argues in favor of opening a nuclear power plant
would generally be a particularly influential source, unless it is revealed that the scientist
owns stock in power plant and stands to benefit financially from its opening. b.
Characteristics of the message: - As one expects, it is not just who delivers a message but

what the messages are like that affects attitude and behavior change. One-sided

arguments-in which only the communicator's side is presented, are probably best if the

communicator's message is initially viewed favorably by the audience. But it the

audience receives a message presenting an unpopular viewed point, two-sided messages,

i the communioat or's position and the one he or she is arguing against
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void danger ( Kashi - e
a ger ( 1ma and Ke;j ckes1994). C. Characteristics of the Recipient: - Once a

1essage has been ¢ :
The megssage will be c:c::::;at;:: ;::1:;:3:?:8“‘01 of the audience -dc.atennine whether
would be related to their persuasibilit ) . .mlg t expect that recipients' intelligence

. ‘ y and it is although the relationship is complex.
High intelligence might be expected to both aid and hinder persuasion because higher
intelligence enables people to understand a message better and later recall it move easily,
hence persuasion would be more likely. On the other hand, higher intelligence is
associated with greater knowledge about a subject and more confidence in one's own
opinions, and so messages of opposing viewpoints would be more likely to be rejected.
The weight of the research carried out on the question suggests that those who are of high

intelligence are more resistant to persuasion than those of lower intelligence. (Kunda and
Thagard 1996).

2.9 Measurement of Attitudes

Morgan and et al, (1986) point out the many point techniques that range from simple to
complex are in current use 1o measure attitudes. They further explain that the selection

the method measurement depend on the purpose of doing measurement. According to the

purpose, one can

use different techniques to measure an individual’s attitude toward an attitudinal object
(warren and Johoda 1973). But according to Londgren (1973), measuring an attitude by

asking individuals is an casier and a more efficient technique of data collection.

According to Morgan and et al., (1986), the most common method of measuring and by

expressing their personal evaluation. Thus, this method includes expression of preference

to an interviewer and writing an evaluation of something on 2 questionnaire. Through this

method or technique, attitude :s measured by asking individuals such kinds of questions
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that can show how they

Trespg iy Rt 3 .
pond toward an allitudinal object, Based on this technique. It
is also further reported that "attituges

are measured by

an attitude item" that is. questions
or statements an individual responds

and “a form

at for the response."
Lindgren (1993), defines the phrase

n &l i i
a format for the response” as"- the direction of
attitude being expressed" or "Intensity or

strength of an attitude being expressed".
However, self-report method of me

asuring attitudes seems to have its own drawbacks.
wbacks is the problem of willingness and ability
express their attitudes (Morgan and et al..

One of those dra of respondents to

1986). It is also further pointed that in order to
solve this problem; scientists have sought indirect behavioral measure of attitude. In

general, due to its drawbacks, it is difficult to rely completely on a single self-report

technique of measuring attitude. Hence, as papilla (1985) suggests it would be advisable

to use different techniques to measure an individual attitude towards the object of

attitude, many schools believes that measuring attitude by asking individuals is an easier
>

and a more efficient technique of data collection.
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CHAPTER THREE

3. RESEARCH DESIGN AND METHODOLOG
Y
3.1 Research design

ne. . .
procedures of data collection, the instruments

e 1_ 4 .
to be used to collect data, the sampling procedure applied of data analysis as subtopics.

The reliability and validity of research Process depends on the strength of well designed.

A scientific and systematic designed is composed of an explanation about sampling
design, data collection Procedure, tools of data collection and analysis, presentations and

interpretations. Thus, the researcher will make attempt to reflect all these issues while

conducting the expected project.

3.2 Research method

The purpose of this study was to assees challengs secondary school teachers attitude
towards P.E teaching practical class. In case of selected secondery school of Oromia
Special zone sarrounding Finfine. It shares characteristics with both qualitative and
quantitative research designs. In addition, descriptive research is often quantitative. Thus,
it is used to establish the existence of phenomena by explicitly describing them
.Therefore, the methods to be used to collect data can be categorized in terms of the
relative degrees of explicitness which the data collection instruments require in the

response of the subjects. Descriptive research method can be used for different studies in

different ways to investigate things accordingly.

3.3 Research Site and Population of the Study

Oromia special zone surrounding Finfinne is one of the oromia regions zone which is

establish including six woredas and eight adiminstrative town couidisumounging addis
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3 I Sampling Techniques

The total population from wher
: ¢ the sample :
ample drawn ig

ST ; G e
administrative towns of oromia speci PogbES e I o e

al zone surr . ’
surrounding Finfinne are divided into two

strata on the basis of rural and urban-centered Fromhe s d
: C S1X woredas, 3of

the eight town administration 3 of them total] 6(30¢ T
Y 0(30%) of them were selected as a s

for the study using by ample

the simple r
I . .
L ; ple random sampling technique. This was because in
e random sam -
simp pling, every member of a population hasan equal and independent cha

ce of being selected as sa 2l )
n g mple and it is also appropriate to U C e research desith:

(Louis Cohen, 2005) Hence, the selection of one woreda would not affect the selection of
the other during application of simple

random sampling technique in order to give equal Chance tobe represented. So,from the

three woredas,Abusera,Tafki and Menagesha were selected and from the three town

administration Dukem,Burayu and Sebeta were selected.(Abu sera, Tafki, Menagesha
Dukem ,Burayu and Sebeta,secondary.school were subjects of the study) The subjects of

the study comprised three groups in each sampled schools:

Students teachers and school directors.From the two stratums 100% of School director.
because the number of the sample can be manageable. This are all school directors
12(100%), All physical education techears 24(100%),495 Students (30%) ,And again
from the two strata 30 % of students were selected by using simple random sampling
techniques for the study because Worku (2007) stated that 30% of the sample is
convenient in order to ascertain representativeness. Generally, from the entire population

1853, sample of 531 them were included as subjects of the Study.

The totalpopulation,sample,amount of the sample and sampling techniques are described

in table1 below
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Table 1: Sample size

and sampling le

ch

niques
/, \
—\
Total e
No Sampling frame p . Sample Sampling Methods  of
- . Opulation | Sjze Tochsiehias
(target population) chiniques | Data
’]"" School directors e Collection
" Available Questionnaire
: 12 ; ]
Tmal education Teachers Bl e e
24 Available Questionnaire
’3,_, S 755‘0\“7% ' and interview
495 Simple Questionnaire
random
Total 1692 531

3.5. The Source of Data

In this study, primary sources was employed to obtain reliable information about School

physical Education teaches’attitudes towards teaching physical education.

Primary Sources

In this study the primery sources are school directors ,physical education teachers

and students.

3.6. Instruments of Data Collection

Three main instruments of were used to gather the essential information and data using.

1. Questionnaire

2. Field observation and

3. Interviews

Questionnaire

The questionnaires was p

which are both open and close ended. T

that research requires not only factual informatio
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hile the opinion includes attitude scales.

ents th
actual data collection is started th at are developed as follows: before the
> the mstrument
S are gj
valuable comments and criticisms given to colleagues so as to get

the comments be obtained .
» NeCessary modifications made and given to the thesis advi
for further comments, critici b Rlacvasar
> Criicisms and evaluation. be prepared in English | |
)
respondents understand the language = ot

Interview

As indicated in Wilkinson and Bhandarkar (1999:288), “inferviewing is necessary (o gel

deep feeling, perceptions, values or .

s or how people interpret the world around them, and
past events that are impossible io replicate”. In the light of this, to supplement the data to
be obtained using questionnaire the researcher was conduct interviews with director

using open-ended questions, which are related to the attitudes and practices of physical

education teachers during teaching learning processes.

Observation

The researcher was also make use of observation for gathering information relevant to the
study. The school and field observation would be observed to get relevant information
that observation is useful to indicate how the school is organized and prepared for PE
according to variety of activities such as football, volley ball, basketball, gymnastic,
teaching room, material store, teacher office, and others case. Hancock (1998) says,
“Because of the richness and credibility of information il can provide, observation being
a desirable part of data gathering instrument”.

Therefore, to obtain more information, observation in the actual school compound and

learning process is used as data gathering instrument. For the purpose of observation,

checklist is needed. Accordingly, the selected schools would be observed three times.

The observations need to focus whether the schools have full facilities that are important

to physical education learning.
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3.7. Procedure of data collection

The researcher adopts three Steps in collect
= cCling

data for the «

adequate inf; atafor the study. First, relevant literature
> INlormation

: . on the i
research question are formulated (o show RIS

would be reviewed to get
Second, objectives and

the direction of t -
tools are developed and piloted. Afier thelqn 1 of the study. Third, data gathering
c

stionnaire is distri

-, ' ibuted and collected. field

observations was be taken place. Finally the interviey , fie
S

_ ) : with instruct :
e ctors) s cartied out. uctors /teachers and

3.8 Methods of Data Analysis

After l-he data W-as collected from the field, arrangements will be made and organized
according to their characteristics and items. Qualitative data which was gathered from
respondents through, close ended and open ended questionnaires, document analysis and
interviews from School directors and Physical education Teachers and students was
summarized by grouping respondent’s idea and qualitatively described by words in the
interpretation of data. The quantitative data that was gathered through questionnaires
from school principals, physical education teachers and students was analyzed by using

SPSS version 20 (percentage, frequency counts and weighted mean scores and T-test

3.9 Ethical considerations

Regarding ethical consideration, the researcher was governed by the research code of
ethics in maintaining privacy and confidentiality and or other related values. The
researcher was assure the participants of the study that the information which is collected
from the respondents shall not be transferred to third party or it will not be exploited for
undertaking other than the purpose of the research study. Besides this, the process of data
collection is going to be done anonymously without writing their name, identification

number, telephone number, SO that the threat of being disclosed would be very much

minimized
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CHAPTER poyg

4. RESULTS AND DISCUTIONS
4.1. Overview

In this chapter, an analysis and inlerprclalion of 1

he data wer i
attempts have been made 1q shift, org P e

anize, &

Summarize and synthesize the data so as to
of the study.
made to describe the findings imerpretati\,ely tordr

a ive at the reSUltS al]d COI]CIU .() 1S
IT S1
I Ill [he interpretation, atlempts Were

and integrated in various methods in order to arrive at suitable conclusion

endati Tl o
ecommendations. Th = ; i
I us, data from the questionnaire, observation and interviews were

interpreted and analyzed in the following ways.

4.2 Background of the Respondents

Table 2: Respondent characteristics

N _ Participants Total
0. Variables Teachers Students Leaders
E % F % F % No. %
1| Sex Male 18 75 245 59.34% 8 80% 8 36.31
%
Female 6 33 | 250 40.65% 4 45% 4 31.49
%
Total 24 | 100% | 495 53.99% 12 | 74.5% 12 52.81
2| Age 20-24 -| 495 100% - - 91.79
25-30 FENIE3a - - - 0.72
31-35 6 27 - 2 18 2 0.97
36-40 8 50 - 6 34 6 2.91
41 -45 3 - - 4 76% 4 437
Total 24 | 100% | 495 97.61% 12 | 100% 12 97.81
3| Qualifi TTI
getion Diploma
BA/BSc/BED | 18775 7 67% | 7 89.6
MA/MSc/ME 6 | 62.5 5 100% 5 25
. ot 12 | 100% 12 86.1
24 | 82.3
B Total =
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As indicated in table 2. (ou¢
33(61.31%) were males anq 27(3

teachers and school leader

ars.
Concerning educational background on
and 13(72.7%) were in the fi

practica

of the program.

Table 3. the attitude of teachers during teaching physical education practical

1S, Studentg and g

the table 2 the majority

ale. In addition aJ] phy

cho ]
ol leaders members indicated that

sical education

at the age difference might

eratively and collaborate on

of the respondents 29(27.3%)

I class well for achieving better academje performance of teachers of th

class

rst and s > .
ccond degree réspectively. This shows most of the

respondents’ teachers and sch . :
p ool leaders have good educational preparation to support the

e ultimate goal

: : , Respond N Mean [SD WM | P
Attitude of teachers during teaching P.E pratical class |Ents obt. [Value
Teachers have negative attitudes in practical class|Teachers[24 [3.71 [1.12 B.19 002

| - Students 495 .67 [1.38 3.58
Lack of understanding of doing practical class Teachersppy 377 |[1.12 .19 | 2.27]001
Students 495 2.67 |1.38
J[Teachers show demonstration for studentsTeachers |4 h 62 (140 .58 .003

i tical class. 14
Rlingpractica Students 495 2.55 |1.45 ;
Teachers control the students properly duringTeacherspy 370 [1.12 .12 | 2.26]023
g Students [495 .66 [1.38
Teachers are interested in the use of P.E practicalTeachers24 [3.66 |[1.16 [3.16 [1.78 [058
class Students }495 [3.08 |1.41
Teachers have good perception about P.ETeachersp4 [3.62 [1.40 3.35 .15 1002
practical class. Students 495 .55 |1.41
Teachers interested in the use of effects P.E[Teacherspg [3.70 (.12 ]3.12 2l .001
practical class. Students {495 .90 |1.38 &

3.10
Average mean Teachers | 24 353
495 12.69

Key: Mean value >4.50= very high,
2.49= low and <1.49=

Very low atp>0.05, tcr= 1.96, df =57
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On tablel above .iteml, in jeg:

gards 1o gt
. ~ students™ a;
implementation of active learning o attitudes tow

ard active learning affects
as  moderate

all.L— L] >

NoL.  is rated

weighted Ol as indicated in the

Mor oVer, the ttest result 3 58is abno b
e 1 J31s ab ve the 1a le value(l 96) 1t(P<0 05) i
. s 5 .Thisconfirms t

there is statistically significant difference betw hat

een the res . ¥l
(hat how much students’ ponses of groups. This revealed

; l l 1 1 1105 c . BRRN S loward acti ve leal‘ning affects lh{-‘: pl‘aCliC l lgl
; h 1 S |)( )SS h (& l() dGCIde as Sludelll 2 1

F | S S negall\‘e alll.lude § 1
ate ()I“ 1 ‘ S tO\Na]d active lea (=
affGCtS llllplelllelllallml Of aCll'\’e lCalTlill" at ]0 W l'ate . l 5

with respect item 2 Lack of understandin ; ‘
moderate level from the mean value of ( 56(;1“ domﬂg practlczfl class performing at the
((2.67 and 3.71) obtained from the responses of
teachers and Sudents respectively with (3. 71) weighted mean value. Their response shows
moderate effect on the Lack of understanding of doing practical class . (-test result’s 2. 25&
P- value 0.01 < 0.05 level of significance. The computed t-test shows that there is statically a
significant difference between the responses of teachers and students. From this it is possible to

summarize up as lack of understanding of practical class affects attitude of Secondary school

teachers on practical class at moderate rate.

Regarding teachers demonstration for Students during Practical class. The Analyzed
Mean Values (2.67 and 2.62) are found from teachers and students’

respondents respectively with (2.58) weighted

mean value which is accomplished moderately when comparing with t-test predetermined
value of judging the demonstration for students during practical class level .With the same
manner the calculated result t(3.14) greater than the table value (1.96) at (P>0.05) level of

significance refers that the difference between the two groups of respondents’ responses is
statistically in significant.

The result obtained from Item no.4 revealed that the responses from teachers and Students on

how Teachers control the students properly during
vel of controling. This is because the mean value from the two

practical class. shows that they are

performing at a moderate le
groups was 3.70 and 2.66 with th
2.26 is greater than thet critics (1.96) at (p>0.05

e weighted mean value of 3.12.The t-test result

) and t value 2.26 is > than P.value which
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denotes it Ui Slaliiic.&ll-\'" significant difference

between  the two
respondents

groups of’

[n regards to teachers are interested ip the value of pg practica

I'class in item no.5 is rated
s moderate As indicated in the w
a

cighted mean valye of 3.16 found from the average mean
of 3.60 and 3.08 from the respondent’s response’s respectively. Moreover, the t-test result

1.76 is below the table value (] .96) at (P>0.05).This confir

ms that there is no statistically
significant difference between the responses of groups.

jem no.6 rtesult revealed that perception of teachers on P.E practical class.

the mean value of 3.08 and 3.62 of teachers and Students responses respectively and with

(3.15) weighted mean value, one can understand that the The perception of teachers on
practical class is rated moderate.

with respect to respondents’ view on the teachers interested in the use of effects P.E
l .
e 3 th a
ctical class on item no.7 the mean values of the two groups were 3.7 and 2.9 and wi
pra

1 interested in t e of
ichted mean of the two group 3.35. This shows as a moderate interested in the use
weigh

| t = i = at

> 2

responses of groups.
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Table 4 what type of phy
practical class.

sical educatic
al education teachers mostly used 1o te

ach physical education

Vo e e R S
espond N 2 7
Kt Mean SD (WM {- ¥
J—x ents
teachers encourage students g : = obt. [Value
] e | 10 be actively[Teachers |4 1.63 1955 |1.64
participate in P.E practical class S — - 132|911
e stu T | |
2 i ;i ' (elnls for  differentTeachers 24 11.63 1955 [1.76
activities and exercise regularly
L ; ; "_3 Students 1495[1.9 [ 383 135 [.180
3 [Teacher use energizer activities before startingTeachers 24 [1.63  |.955 |1 64
practical to relax them, to make them are andStudents 574 s
to aitract the attention of students in P.E S
P.E Teachers apply the objectives of practicalTeachers 24 [1.63 955 174 1-1.108
' ' = 282
4 _[class _ Students 495 [1.85 |.615
5 [P.E teachers clarify the teaching objectives of[Teachers 24 [1.63 |.955 |1.74
M b oicalclass Students [495[1.85 |.565 959 |.348
6 ([Teachers give constructive feedback forTeachers R4 |[1.63 955 |1.78 |[-1.49
139
students Students [495(1.93 |.565
7 [Teachers create activities that require higher{Teachers 4 [1.63 [.955 1.67 |-374 710
order thinking critical thinking skill. Students [4951(1.71 620 .
Teachers [24 [1.63 |.955
] ) - _ 155 J|[=1438% )« 173
8 | your school sport field is conducive for P.E [Students @495 |1.37 |.536
Average mean Teachers | 24 |1.86 1.92 0.45
Students 195 1.98

Key: Mean value >4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate,1.50-

2.49= low and <1.49= Very low atp>0.05, tcr= 1.96, df =57

According to the table 2, item 1, respondents who were responded agreed with (mean

1.63 and 1.66 and weighted mean 1.64 respectively. Based on the respondents above

teachers encourage students to be actively participate in P.E practical class low at t=is -

1.32& p is 0.91 which indicated that statistically not significant. Teachers did not

encourage students by

students alert (active) and to attract the attention of students always
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The results obtained on item N
1em No.2 op the table 2

; e above showed Teae s
for different activities ang exe ¢d Teache

I'S arrange students
I'CIse regularly

was l"dled as m .
} - ode
means of the two groups were | 63 erat

This is because the

and 1.9

0 I'CSpemivc]y \\'ilh a weiohte ;
support of this (- value @5y it veighted mean of 1.76. In

1at of { critics(] 96) and p value (0.18)

L P
(0.05) confirms that there is ng s; gnificanc greater than

e difference he
Terence between the responses of the two groups.

oarding item n or thre . 4
Reg g umber three which deals Teacher USE energizer activities before starti
& ' rting

tical to relax the
prac ax them, to make them are and to attract the attention of students in P.E

practical class, it was rated as moderate from {he i e Bt
groups means of 1.63 and 1.65 the t-value (-1.36) is less than table value(1.96) and p value

(0.89) greater than t-critic’s 0.05 shows that there is no significant difference between the two
groups of respondents.

According (o the data obtained from the table, 2 item 4 above P.E Teachers apply the

objectives of practical class, the result obtained revealed it is low. This is because the mean
values obtained both from teachers and students are 1.63 and 1.85 with the weighted mean of
1.74. The obtained t-test value -1.13 is less than t critical (1.96) and P value 0..28 is greater
than 0.05 which shows there is no significant difference between the two groups of
respondents. Therefore, according to the respondents in the table above, P.E teachers

were not clarified the learning objectives to their students of practical class as

expected.

With respect to item number five which focus on P.E teachers clarify the teaching objectives
of practical class the mean of teachers is 1.63 and of students is1.85 with a weighted mean of
1.74. This means it is rated as moderate mean. However, there is a significant difference
between the response of teachers and students. The obtained t- value (.959) is greater than t

critical (1.96) and p value 0.348 is greater than 0.05 which shows there is not significant

difference between the two groups of respondents.

With respect to item 6,on which respondents were requested to respond on teachers give
Constructive feedback for students, is rated low. Accordingly, the mean values (1.63
and 1.93) through teachers’ and leaders’ responses Correspondingly with
(1.78) Weighted ~ Mean  value indicates that as it is  compared  with  the

predetermined criteria for decision The calculated t-value (-374)
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is below the table value (1.96) and i
¢ 1€ p value (0.710)

than the teritics (0.05) which imply there is no  signifi
o . ! 1C

Is greater
- ance differrence between the two
groups of respondents,

item 7 shows about T o R kT
ptemn Teachers create activities that Tequire higher order thinking critical

thinking  skill  with (mean  value 1.63

and 1.71
respondents’ have rated it as it

both groups  of

moderate with a mean of (1.63 and 1.71)
from teachers and Students w

ith (1.67) weighted mean value The computed t-result (-
374) below the table value (1.96) and the

p value greater than

t-critics 0.710 also indicate as there is no significant difference between the two groups
of respondents.

The result of Item No.8 revealed that whether school sport field is conducive for P.E
practical class the weight mean of 1.6 and 1.37 with weighted mean of 1.5 with t value-

1.38 and p value .173. The t value is less than critics& the gained p value .173 >P(0.05)

therefore there is statistically not significant.
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Table 5. Is the Avail
practical class.

ability of teach:
LdChlnn Atar,
& Malerial enough (g teaching physical education

— \
School leadership effectiveness 1. SERRDR =
{2 3 ents
| [There are adequate text book available forfTeachers |y 2 os] i e
IS A 5
teaching PE subject. 241333 |1.60 | 2.8313.40 1001
\_
| — - Students 3
ghiIhere ‘are’ adequate: different sport materia}sm495 =
; . 1.36 |1.86 : I
such as balls, javelin, shot put, hurdle i 24 270 | 5.75 1000
: 4
| Students 1495 |
3 [Lack of resource affects the practical class, Teachers P4 432 1522 oiilizanlogi
Students {495 |3.86 [.811
The size of play grounds can serve large No of{Teachers DA ore Bl 4 437 1000
4 students in your schools .
: Students 495 [1.73 [.509 [>-20
5 [The ratios of students to instructional materialsTeachers 24 [3.67 [1.53 | 3.29(2.63 010
are balanced for PE practical classes Students 495 [2.92 |.941
6 [The fields facilities are motivating students forTeachers 1.48 | 3.66 (1.28 [226
; ; 24 [3.82
doing practical class. 1
Students 495 |3.50 (.75
7 ([There are adequate facilities for teacher for[Teachers 24 [3.73 [1.52 | 3.48|1.84 [069
teaching practical class s. Students 495 [3.23 |.942
your school have dressing room before and [Teachers |24 |[2.97 |1.58 531 5.52 000
— 2.9 :
8 | after practical class Students {95 [1.66 |.542
Average mean Teachers | 24 (3.9 2:07 0.048
Students 495 [2.95

Key: Mean value >4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate,1.50-

2.49= low and <1.49= Very low atp>0.05, tcr=1.96, df =57

The above table 3 item no.1 shows the adequate text book available for teaching PE

subject. With regard to availability ~ of teaching PE

33 and 2.34) with the weighted mean of 2.83) israted

and students with mean of (3
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as a moderate  The t-va]ye (3.47)

= than the lable

than t critics (005) \\fith deﬂl't‘c or \’alue (l -96) and p value (O.OIV) less
freedomS57 implies that o .

2 it statiscally significang diff
of the two groups. crence between the responses

In response to item 2 taple 3, and the rese

archer requested {h
. 8 5 e :
adequate different spor Materials such gg P ety

arc

; 2 . shot put, hurdle or
1e response from : : 2 r not.
1 p teachers and students with mean of 2.70 and | 45) with th o

; ; € weightec

ue (-575) > than the table value (1.96) and

than t criti 3
. gt . teritics (0.05) with degree of freedom57 implies that there is
statiscally significant difference between the responses of the two grou

ps.

p value (0.00) less

This shows there is shortage of different Sport materials such as balls, javelin, shot put
and hurdle. this implies that the availability and adequacy of different sport materials
such as balls, javelin, shot put, hurdle was unsatisfactory.

In response to item 3 table 3, and the researcher requested the respondents Lack of

resource affects the practical class the response from teachers and students with mean of
(4.28 and 3.86) with the weighted mean of 4.07) israted as a moderate The t-value
(1.83) less than the table value (1.96) and p value (0.81) > than tcritics (0.05) with
degree of freedomS7 implies that there is statiscally significant difference between the

responses of the two groups..

The variation may be lack of resource about the availability of play grounds such as
volleyball courts, basketball courts, football fields, handball field gymnastic field teacher
clothe, shoes etc. This revealed that both teachers and students agreed as lack of resource
did affect practical class highly. In line with this, As depicted data obtained from field
observation on table 3, proved that the fields condition/ play grounds such as volleyball
courts, basketball courts, football fields, handball field etc and seating arrangement are
not convenient to practical class. The major problem observed in the lack of adequate
different sport materials such as balls, javelin, shot put, hurdle etc. On those items of the

observation result indicates that the fields lay-out is not arranged to facilitate practical

class and field size was not standardized. From the above data one can conclude that lack

of resource as a constraint for implementation of active learning at high rate.
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As per table 3, item 4.

3 -‘S ) l hC Sl C ) ) {.1\ “1(”] I(I | o /e ) I

ue fi .
. e from teachers andstudents of (2.8 and
weighted

: - meanof
the result obtained from the ({est (4.37) is greater th h o
an

However,

; ¢ tabl v
0.00 is also less than that of crities’ 0.05 which d, : ¢ value(1.96) andthe p value
' 10tes

. that there i ioni
difference between the two groups of respondents S S
0,

from the data the researcher
| ; , a esearcher
concluded that the size of play grounds cannot serve large number of students

esponse to it
s Rt ble 3, and th researcher requested the respondents the ratios of

students to instructional materials are balanced for PE practical classes or not. with mean

of (3.67 and 2.92) with the weighted mean of 3.66) is rated as a moderate The t-value

(1.63) less than the table value (1.96) and pvalue (0,10) > than t critics (0.05) with

degree of freedom57 implies that there is statiscally significant difference between the
responses of the two groups..

In response to item 6 table 3, and the researcher requested the respondents The fields
facilities are motivating students for doing practical class the response from teachers
and students with mean of (3.82 and 3.50) with the weighted mean of 3.66) is rated
as amoderate The t-value (1.28) less than the table value (1.96) and p value (.226) >
than t critics (0.05) with degree of freedom57 implies that there is statiscally significant
difference between the responses of the two groups. this implies that the fields facilities

are motivating students doing practical class was found attractive.

In response to item 7 table 3, and the researcher requested the respondents There are
adequate facilities for teacher for teaching practical class. the response from teachers
and students with mean of (3.73 and 3.23) with the weighted mean of 3.48) is rated
as a moderate The t-value (1.84) less than the table value (1.96) and p value (0.69) >

than t critics (0.05) with degree of freedom57 implies that there is statiscally significant
difference between the responses of the two groups..

In response to item 8 table 3 your school have dressing room before and after practical

class  the response from teachers and students with mean of (2.97 and 1,66) with the
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weighted mean of 2 31) jq rated

(1.96) and p value (0.00) Jegs
implies that there is  statjse

groups..

i C ) 11 IL Sll.]l -13. i >

both students and teachers during their practical ¢]

Table 6 How is the relationship between

4S a moder: [
Moderate The t-valye (5.52) > 1h
lhantcrilics (0.05)

ally Significant differe

asses.

physical education teachers and administr

an the table value
with  degree of freedom57

nce be '
¢ between the responses of the two

there are ess
€re are no dressing rooms available for

in supporting physical practical class, glion
No
Respond N |Mean SD WM t= P
School leadership effectiveness to: s
et obt. [Vali
] [School administration support P.E practicalTeachers P4 [1.78 972 | 1.6311.12 126
CIH}TSI —_— Leaders |12 [1.49 | 612
288 SChoot administration ignore P.E practicalTeachers 4 |1.89 [1.05 1173 856 |55
class b/c they.tl?ink 11 is wasting time Leaders (12 |1.57 |.698
3 [School administration support P.E teachernTeachers 24 [1.88 [1.05 | 1.711.939 |371
financially. Leaders |12 |1.54 |.657
School administrations are rigid while they are[Teachers P4 [1.89 [1.054 856 |41z
4 Isetting P.E program. Leaders (12 [1.57 [.698 [1.73
5 |[The school administration cannot see P.E[Teachers [24 |1.89 [1.05 | 1.94 [-300 |77C
Subjects as other subjects Leaders |12 |2.00 |.686
6 [School administration influence P.E teachers as{Teachers 24 |[1.89 [1.05 | 1.91 |-.174 |86z
the focus more on theoretical aspects rather Leaders 12 11.94 |.765
than practical aspects -
Average mean Teachers [24 |1.87 1277 0.4¢
Leaders |12 |1.68

Kep: Mean value >4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate,1.50-
2.49= low and <1.49= Very low atp>0.05, tcr=1.96, g

Table 7. item 1 School director support P.E practical class the response from teachers
?

and school directors with mean of (1.78 and 1.49) with the weighted mean of

1.63) is rated as a moderate The t-value (1.12) less than the table value (1.96) and
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pvalue (.267) > than { Critics (0.05) with 4
' (&

s e S (03 T R o P s
significant difference between (he Iespon cedomS7 implies that there is no a
S€S 0

f resp

ondents. Fr IS it |

' pondents. From this it js possible o sum
nancial, faci]

up as of administrative SUpport (.o f;
-2 I P
, itat 3L :
highly. 1on) affects the P practical class

Table 6, item 2 School director

_ - Support  P.E  teacher i
the response from teachers and schoo] director with mea f (1.8 Ofinancially.
n ol (1.88 and 1|

weighted mean of 1.73 .54) with the

. ]e t" all] .8 CT :

i o R than t critics (0.05) with degree of freedom57
implies that there is no a significant difference between the re r
responses of respondents. From

this it is possible to sum up as of administrative support (e.g
it =}

. financial, facilitati ffect
the P.E practical class highly. ion) affects

On table 6, item 3, School directors ignore P.E practical class b/c they think it is wasting

time the response from teachers and school ~directors with mean of (1.88

and 1.54) with the weighted mean of 1.73) is rated as a moderate The t-value (.939) less

than the table value (1.96) and p value (.371) > than tcritics (0.05) with degree of

freedomS7 implies that there is statiscally significant difference between the responses

of the two groups..

On table 6‘ item 4 School directors are rigid while they are setting P.E program.
the response from teachers and school directors with mean of (1.89 and 1.57) with the
weighted mean of 1.73) is rated as a moderate The t-value (.856) less than the table
value (1.96) and pvalue (412) > than t critics (0.05) with degree of freedomS57
implies that there is statiscally significant difference between the responses of the two

groups. From this it is possible to decide as rigidity of the time table affects practical class.

Table 6 item 5 The school administration cannot sce P.E Subjects as other subjects
the response from teachers and school directors with mean of (1.89 and 2.00) with the
weighted mean of 1.94) is rated as a moderate The t-value (-3.00) less than the table

value (1.96) and p value (.770) > than t critics (0.05) with degree of freedom57

implies that there is statiscally significant difference between the responses of the two

groups. From this it is possible to decide as rigidity of the time table affects practical class
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Table 4 item ¢ Schoo] dire

clors influence PE (e

achers ag they

theoretical aspects raher focus more on
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from teachers and leaders w = R aad

weighted mean value. Thig jg rated moderate in g0
S 1n solv

N Ing administrative problems in
Ith practical CJasg and class

collaboration w

The results from the ¢ value Confirm that

he two groups with t value (-
0.862) greater than (0.05) respectively.
The sharing of school directors roles with teaching practical

is rated moderate with mean values 1.89 and 1.94 by

. teachers and directors .With 1.91
weighted mean values. The calculated t-test result (-1

.74) is less than tcritical (1.96) at
as there is no significant
respondents’ perceptions of the two groups.

>0.05) r i
(P>0.05) recognizes difference of

4.3. Strategies Utilized for better teaching practical class in P.E

Respondents of the researcher were asked to give their suggestions about the mechanisms
by which method of teaching practical class in PE successfully. These are: giving
adequate in-service training on teaching P.E practical class, the school administrators
prepared long term training on teaching P.E practical class, providing them with needed
materials, the schools provides resources to teaching P.E practical class and motivate

teachers to actively participate in the teaching- practical class

4.4 Presentation and Analysis of Data Obtained through
Observation

The analysis and presentation of the data collected through field observation is presented
below. To fulfill the purpose of the observation, the researcher was observed totally 6
sections. This means different sport activities from each school in which practical
activities was observed only one times. The selection of the observed sections were based
on simple random sampling (lottery method), because the researcher wants to give equal
chance for each section to be observed. Based on this, the researcher, observed 6 sections.
Accordingly, the 6 selected classes were observed one times each. Hence, a total of 6

observations were marked using the check list developed for the purpose. The
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that of observation. This means it was Very dithicult to practical class in a situation

are thas 1 lack £ recolireac 1 1 N
where there is lack of resources. In line with this. the researcher requested the

respondents there are adequate different sport materials such as balls, javelin, shot put,
hurdle or not. Accordingly. 4.28 and 3.86 of teachers and students responded as
strongly disagree and disagree respectively. In the same item from the responses, 4.07
teachers and students respectively rated as undecided. Moreover. out of the total
respondents, only rated as agree. The total mean was also 4.07. This shows there is
shortage of different sport materials such as balls, javelin, shot put and hurdle there is
no a statistically significant difference among the groups. this implies that the

availability and adequacy of different sport materials such as balls, javelin, shot put,

hurdle was unsatisfactory.

And also in the same table item 3 in questionnaire showed the researcher requested the
respondents there are play grounds such as volleyball courts, basketball courts, football
fields, handball field or not. Accordingly, 2.8 and 1.73 of teachers and students

responded as strongly disagree and disagree respectively.

This shows more than half 80 % of respondents were disagreed. In the same item
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availability of play prounds such as volleyb ke Bl

all courts. basketh

signifi

all courts. football fields,
cant difference among the groups,

as volleyball courts. basketb
and handball field was unsatisfactory. The variation may

handball field. there is 2 Statistically

implies that the play grounds Such this

all courts, footbal] fields

be lack of experiences and
knowledge about the availability of pPlay grounds such as p

volleyball courts, baske
courts, football fields, handball field. g el

The physical environments of the fields did not reflect the required condition for active

teaching practical class. On other hand, majority 75% of the fields observation proved

that there were no enough sitting space/suitable sport field, group work practice. This

indicated that, those are the major factors hindering the P.E practical class secondary
school under the study.

The fields observation result indicates that, majority of the activities expected to be

practiced by the teachers were not observed. For instance, except item 6, all activities
above 80% were not practiced in the fields. The teachers used more talking method than
using of different instructional methods to P.E practical class. In the interview conducted
school leaders, some of the teachers confirmed that applying all the activities in fields is
difficult. This indicates that the teachers implement the traditional/teacher approach to
teach. The reasons for not applying the activities mentioned was lack of sport materials
on teaching practical class and inappropriate fields such as large, the size of playground,

The lack of adequate different sport materials such as balls, javelin, shot put, hurdle etc.,

The observation result shows that teachers are not portraying the required behavior for
their own teaching. Among 6 observed sessions, except item, 1, 3, and 4 the other items
are such as discussing in problem solving practical class in P.E, explaining issues in
groups, and teachers are taking part in discussing all of them were not practice. And also
item 6, the students were simply listening passively their teachers than participating
active learning practices. This indicates that the teachers participation were low during

the practical class. The main reason for their low participation was improper fields
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conditions and perception of teachers

and students 1o words the methodologies of using
classes. In line w
table 2, item 3. 4, and 5 showed h

practical class in their respective

ith this, the resul( of questionnaire on

al similar result that of observ

ation. Form this. it
among different met]

possible to conclude as

10ds of teaching some teaching methods was
poorly performed
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CHAPTER FIFE

5. SUMMARY, CONCLUSION

This section deals with the summary.,

S AND RECOMMENDATIONS

conclusion and
. recommendati C
e - dations made on the

5.1 Summary

The purpose of this s
purp tudy was to assess the secondary school teachers attitude in

teaching in PE practical class the selected secondary school of Oromia special zone

surrounding Finfinne and to come up with remedial solutions in order to improve the

current practices PE. To this end, descriptive survey design research design was adopted

to carry out the study. In addition, the study was utilized mixed method approach

through collecting and analyzing both qualitative and quantitative data. In order to solve

the aforementioned problems the following basic questions were raised in the study:

<* How do you rate the attitude of teachers during teaching physical education

practical classes?

¢ What type of method do physical education teachers mostly used to teach physical
education practical classes ?

% Is the availability of teaching material enough to teaching physical education
practical classes?

< How is the relationship between physical education teachers and administration in

supporting physical education classes?

The study was used primary data sources . Data that are essential for the study were
collected by using questionnaire, personal observation and interview as data gathering
tools. The subjects of the study are teachers, students and school director. Out of the
total number of 100% (24) of teachers, 33% (60) of students and 100% (18) school
directors were taken as a sample. The samples were selected from 6 secondary schools
using simple random sampling techniques. Both students and teachers were selected to

fill questionnaire through simple random sampling and available sampling resp sctively

stionnaires distributed to students and teachers, school
lled,

Out of the total number of que .
director 60(97.61%) ,24(100%) and 18 (31%) respectively were properly 11
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returned and thus used in (he analysis of g
Ve ata

B K
gathered through tools of Bh et oth quantitatjve and qu

‘ alitative data
d were analyzed by

aine

frequency and SPSS. Depcndinﬂ on th ] using mean scores. L-test.
3 C analysis of the
' : ; 1€ res o b ; 3
findings were obtained ult made, the following major

The educational background of {J
g ¢ sampled respondents i
s BA/BSC degree holder

these 18 teachers that are BA degree holders in PE 6 teachers {] :
. rs that

) - i are MSE master
holder. So. 1t 1s good if measures are taken to cover the school witl (
with seco

nd degre or
There was (6) female teachers and schoo] leaders in sample school SRl
00l.

% How do e the atti
you rate the attitude of teachers during teaching physical educ

. ation
practical classes?

The perceptions of teachers and students on the current P.E practical

class
implementation process of PE in Oromia Special zone was tested

Some of these
activities were found at low rate. Because, most activities were not performed all in all at

moderate or low level. These were: lack of clarifying the learning objective, lack of
encouraging students to become actively participate in the field , lack of Inviting students
to reflect their idea on the daily lesson and on the teaching process itself, lack of Giving
constructive feedback for students, lack of Associating, relating and matching the field
with the real life experience of students and lack of creating activities (problem) that
requires higher order thinking and critical thinking skills. In contrast, the following
activities were perceived as they were performed at high rate. This was use the learning

objective during field teaching.

< What type of method do physical education teachers mostly used to teach physical

education practical classes ?

Regarding the use a variety of teaching methods and techniques during physical
education practical class in different Secondary school of Oromia Special Zone in

Oromia Regional State, Active teaching methods were implemented at low rate. Is the

: : : g ?
availability of teaching material enough to teaching physical education practical classes®

Concerning the instruction materials are conducive and have sufficient facilities for the

implementing of practical class in secondary schools of Oromia special zone the practical
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class materials are not available

N Most of {he second

lack of

N ack of adequate {ext book ay

lack of adequate different spor Materials such ags by]]
such as ba

i These were. ary schools this Research was
C

ailable for teaching PE subject.

S0 '( eli )
- Javelin, shot put. hurdle etc. These

were: lack of adequate tex _
quate text book available for teaching PE subi
g 'L subject,

lack of adequate
shot put, hurdle etc, and there are
related (o PE subject.

different sport materials such as bajjg javeli
> Javelin,

insufficient reference books in the library

s How is the relationshin he i
. ship between physical education teachers and administration i
supporting physical education classes? e

relation t jor it
In relation to the major challenges of the PE teachers hindering their efforts of improving

practical class, lack of administrative support in financially and facilitation, lack of fields

space inhibits group work, implementing practical class in PE would add too much to my

work load and lack of understanding of practical class and school leaders thought it is
means of disturbing.

5.2. Conclusions

Based on major findings of the study the following conclusions were drawn.

» As the finding of this study revealed, the majority of the PE practical class in the
teaching learning process were not effectively implemented by physical education
teachers. Particularly, as the finding of the study revealed, The selected Secondary
school teachers were poor in clarifying the learning objective of PE practical
Class, inviting students to demonstrate different activities at PE practical Class
and on the learning process itself, giving constructive feedback for students and
creating activities (problem) that requires higher order thinking and critical
thinking skills. Therefore, from the finding, it is possible to conclude that teachers
of Oromia Special zone surrounding Finfinfine Teachers of secondary Schools

were not effectively applying PE practical Class during physical education

teaching process.

> Regarding usage of vyariety of teaching methods and techniques during physical

education practical class, the finding revealed that the selected Secondary school
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1[:( D Ol )11 C a 1 \

techniques. mented Practical class

» With regards to :

£ards e A T ot

o /\vallablllly of instruction materials, and have suffic

aciities * the pracyi G '€ sullicient
ies for the practical class were also found at poor |

or fev

- : = cl. Specifically. there
were not adequate different Sport materials such as ba y

lIs, javelin, shot put, hurdle

les i
S number of participants, Consequently, the selected
PE teachers’

elc. were supported by

Secondary school '
' ' were ineffective in full filling the needed
instructional and facilities of Practical Class to make it effective

In addition School leaders did not Support PE practical Class financially

d
ideally. =

Finally, it is possible to conclude from the result that, small field size’, large
number of students, assuming involvement of students in Practical class would
made as PE teachers thought PE practical class add too much to their work load

and lack of understanding how to implement Practical class were the major

challenges that affect the selected Secondary teachers in implementing PE

practical. It is obvious that all this challenges can negatively affect the
implementation of PE practical Class and in turn the teaching learning process as
a whole. Therefore, PE teachers and its administrative bodies should strive to
minimize these challenges by monitoring the day to day activities. School leader

are also responsible to support PE teachers .

5.3. Recommendations

Based on the conclusions drawn, the following possible recommendations were made.

S The school Directors and department should make functional influence to

encourage teachers to use effectively PE practical Class and different active

Jearning methods.

» PE teachers should use materials in the field to promote improved learning

achievement and make sure of the realization of practical class.
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The School Directorg and diffe

rent  administrative bodie

themselves in effective supporting d s should engage

ay to day operation and need

technical support for PE teachers e dnd

The physical education teachers should be active
C

. e In inviting students
demonstrate differ £ g s 1o
crent activities on the field and reflect theiiden onithe Fold iies
. i

i ] If
and giving constructive feedback for students

Teachers sh IMprove . ;
) ould improve the relationship and contact with their students

P?Sluve]y and give immediate feedback for students after practical class.

The SCh0.0l directors in collaboration with the PE teachers should identify
problems in the school and allocate sufficient budgets for the department so that
the department of physical education can fulfill important facilities .sport
materials such as balls, javelin, shot put and hurdle. Therefore,

The government should capacitate PE teachers by giving In-service training
focused on instructional skills and demonstration for practices was key elements
for PE teachers’ mastery of Practical Class. Therefore, it seems important to
provide relevant, practical and participatory pre-service and in-service training.
Also it seems important if all teachers have access to training through workshops,
videos, model projects and up to date literature.

The PE should clarify the learning objective of PE practical Class.

The Sport field of the School should not be small. Therefore the concerned

body should take into consideration about sport field of the school.
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Appendix-A

Questionnaires filled by PE teachers & Students

First of all 1 would like : illi
e ;:C;}i(: jl:z:lsnyjzl l"m‘ ‘your \\‘flllmgncss 1(.) fill this questionnaire. This

- ary school teachers attitude to wards teaching in
Physical Education practical class in the Case of Selected Oromia special zone
surrounding Finfinne™ and it gives more emphasis on teaching practical class approach.
Any response given in the questionnaire is free. This is used only and only for the

purpose of research and it remains confidential. So, please cooperate me by filling this
questionnaire.

Thank you for your cooperation!!!

.B: - No need of writing your name

A. General information

Please put a thick ¢ ’* mark for the following items to indicate your answer, or by writing

where necessary.

Part I: General information about the respondent

1. Name of your school

]. Sex: Male Female

2. Age: 14-15 years 20-24 years 25-30 years 30-34
years 35-39 years 4( years and above

3. Qualification: Degree Master PhD

If any other, specify

4. Students — Grade 9" — 10" ]

5 Teaching experience in the school:

0-5 years 6-10 years 11-15year

16-20 years 20 years and above
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Part 1.

education practical class ?

VQUT TeSPONse..

How do you rate the

Pl

attitude of teachers s . :
[ teachers during teaching physical

case, select the correct ans
| | - lect the correct answer that represents how often
you have been emploved these mett

ods (technigques) : Yo R B T
4s (lechniques) and use tick *\ ™ mark to indicate

No ltems . -
How often you employ
SA I DA SDA |UND
1 iTea-:hers have negative attitudes in practical
J;class.
2 gLaack of understanding of doing practical class
3 Heachers show demonstration for students
during practical class.
4 Teachers control the students properly during
Frac'dcal class.
) Teachers interested in the use of effects P.E
practical class.
6 Do vou have good perception about BE
practical class.
7 Satisfaction of P.E teacher as teaching P.E
practical class is good
8

Write if there 1s any

additional idea about active learning implementation process of PE.
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Part 1. what type of physical ¢
education practical clags,

mark (o indicate your response

SDA=Strongly Disagree, DA=Disagree,

ducation teachers mostly used to te

Please rate rdi
€ rate according to the following scale by

Undecided
| pe s W
NO SDA | DA
[tem

1| teachers encourage students to be actively participate in P.E

practica] class

<

Ag

use tick *

A=Agree, SA=Strongly Agree. UND =

ach physical

2

SA

UND

il - e
2| Teachers arrange students for different activities and exercise

regularly

3| Teacher use energize r activities before starting practical to
relax them, to make them are and to attract the attention of

students in P.E practical class

4| P.E Teachers apply the objectives of practical class ?

5| P.E teachers clarity the teaching objectives of practical class
?

6| Teachers give constructive feed back for students ?

7| Teachers create activities that requires higher order thinking

critical thinking skill.

8 | Isyour sport field is conducive for P.E practical class.
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Part 111. Is the Availabilitv

of teaching materia] enough to teaching
physical education Practical c]

ass. Using the rating scales below. please rate the

following statements using a tick *\* mark. YES NO UND = Undecided

No

Items SA |A | DAJ[SDA ]| UND

1 There are

adequate text book available for teaching
PE subject.

2 | There are adequate different Sport materials such as

balls, javelin, shot put, hurdle etc.

3 | There are play grounds such as volleyball courts,

basketball courts, football fields, handball field etc.

4 | The size of play grounds can serve large No of

students in your schools?

W

The ratios of students to instructional materials are

balanced for PE practical classes?

6 | There are sufficient desks and chairs in my

classrooms.

7 | There are sufficient reference books in the library

related to PE subject.

8 | The library facilities are motivating students for

reading.

9 | There are adequate teachers for teaching PE subject.

Write if there is any additional idea about Availability and adequacy of Resources in

implementing active learning of PE.

67




Appendix-B

Questionnaires filled by PE school directors and Teachers

Py 1 [ ' ST
First of all I would like to thank you for your willingness to fil

| this questionnaire. This
. 1 S
study is concerned on the 3

“secondary s o X

T dary school teachers attitude towards teaching in
'sical E aty - W s

) ucation practical class in the Case of Selected Oromia special zone

surrounding Finfinne” and it sive : :
8 e” and it gives more emphasis on teaching practical class approach
Any response gi i : e '
y response given in the questionnaire is free. This is used only and only for the

rpose of r i : ;
purpose of research and it remains confidential. So, please cooperate me by filling this
questionnaire.

Thank you for your cooperation!!!

N.B: - No need of writing your name

A. General information

Please put a thick © ° mark for the following items to indicate your answer, or by writing

where necessary.
Part I: General information about the respondent

1. Name of your school

1. Sex: Male Female

2. Age: 20-24 years 25-30 years 30-34 years
35-39years 40 years and above

3. Qualification: Degree Master PhD

If any other, specify _ ———

4. Year (For Students) First Second Third

5. Teaching experience in the school:

0-5 years 6-10 years 11-15year

16-20 years 20 years and above
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v Part V. How is the rel

ationshi R . y

and administ nship between physical education teachers
: ministration i
Inistration in supporting physical Sractical class

i . methodologies.
case rate according t e i
ccording to the following scale by use tick *

" mark to indicate
your response.

N Factors Affecting Implementation of Active learning | SA | A DA | SDA | UND
(]

1 School administration support P.E practical class ?

2

School administration ignore P.E practical class b/c they

think it is wasting time

3| School administration support P.E teacher financially.

4 | School administrations are rigid while they are setting

P.E program.

(9]

The school administration cannot see P.E Subjects as

other subjects

6 School administration influence P.E teachers as the

focus more on theoretical aspects rather than practical

aspects e

Write if there is any additional idea about administration and teachers facing while

practicing in PE.
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Appendix-C

Check list for class room observation

The main purpose of this observar:
purpose of this observation checklist is to assess the activit
> aclivities pr

classroom in relation to practic A i

al class in PE
n PE the selected techears Secondary schools

The activities will be marked in the cate

gory of Yes/No on the basis of
| . asis of whether thev
happen or not in the fields. During the fields observation 5

General Information

Name of the schools
e e e T ey

Course lesson being observed

Number of students in the class: Male Female Total

Table.1.Check list 1. Ficlds condition

no | List of observation(filed condition) Yes No
1 | Is there sufficient field space for all students?
2 | Is the field layout arranged to facilitate for practical class ?
3 | Is the field size/field suitable?
Table .2.Check list II. Teachers Activity
no | Teachers Activity Yes | No

1 | Arranging students for different sport activities ?

2 | Describing the practical class objective ?

3 | Using different sport activities during practical class ?

4 | Encouraging students to become active participant during practical
class ?

5 | The teacher is more interest teaching P.E practical class ?

6 | teacher checks and gives feed back to the students’ doing practical

class?
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APPENDIX-D

Interview

Guides to Interview conducted with school leaders and HDP

Dear respondents

The aim of the interview i .
IVIEW 15 10 assess issues related to the implementation of active

learning in PE :
g selected secondary school of Oromia special zone surrounding Finfinne

The informati ] i
nformation obtained from the respondents will help to suggest solutions to the

problems encountered during the teaching P.E practical class in school. The data obtained

will be used for research purpose only.
Thank you in advance for your cooperation.

Part I. General Information

1i; 'Sex 2. Age 3. Qualification 4,
Experience: As positioned

Part II. Give your response to the questions in short and be precise

1. Would you please tell us your qualification, position, and experience?

2. what is the effort of your office concerning the teaching P.E practical class ?
3. what are the challenges of developing in teaching practical class ?

4. Do you support P.E teachers ?

5 As school administration ,do you think practical class good for students ? If your

answer on Que. No 4 above No what kinds of challenges you may encounter while P.E

practical class ?

6. How do you evaluate the availability of facilities and quality in your school? Do you

think the availability of this facilitation have an influence on practical class?

7. What do you suggest as solution to overcome the problems?
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