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AB TRACT 

The intent oj this study was 10 find oul Ihe practice oj PHis in delivering dislance educalion 10 

lfual(/.\, teachers to degree level. The study \\las conducted with reJerence 10 St. Mary 's University 
College (lnd Adl/IOS ·ollege. the researcher made Awassa the site oJthe study where both oJthe 
institlltiolls have their centers. 

A case st/ldy method was /lsed wherehy multiple instrllments were employed in order to achieve 
the intellded o/~ie': ti\ 'es. TherejiJre interview, ohservation and document analysis were data 
gathering instruments. 

/11 this stlldy: leomers, tllfors, center coordinators and some documents are used as sources of 
the daw. Then the collected data have been analyzed and the major findings were listed. Some of 
thi'1II are: 'l11e progJ'{f171 enabled adults to hClle access fa education who other wise couldn't join 
h ig/1£'1' i list i /11/ iOI1 lor I'(/rious reasol1s. 

Lack of/mining, absence 0/ various learning lIIedia, absence of close follow up to meet learners ' 
interest were found to be some 0/ the I71qior hindering fac tors in the sllcces.~rul provision oj the 
prograllls ill each institlltions. 

The stlldy also rel'ealed thaI there was no effort made between Ihe two centers 10 come logether 
and share experiences so Ihat q1lality educalion could be provided. 

Fil/a/~} ', slll1ll/lOry und conclusions are drawn and some recommendations are made. 

111 
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CHAPTER ONE 

1. THE PROBLEM AND lTS APPROACH 
./ 

1.1 Background of the Study 

Education is the most important l~lctor that enhances human development as it empowers man to 

transmit his experiences, new findings and values accumulated over the years, in his struggle for 

survival and development through generat ion. Education also enables individuals and the society 

to make all- rounded participation in the development process by acquiring knowledge, ability, 

skitls and attitudes . 

Sine\.: the introduction or formal education theil, man has invested a lot in eduction so that 

indi idual s and society's problem solving capacity, ability and culture can be strengthened. In 

this case, it helps man to improve, change, as well as develop and conserve his environment for 

the purpose of an all -rounded development by diffusing science and technology in the society. 

p cnce the education and training policy of Ethiopia (1994:4) emphasizes the development of 

problem-solving capacity and culture in the content of education. The other objective of 

education in Ethiopia being to satisfy the country's need for skilled manpower by providing 

training in various skills and at difTerent levels. One of the areas which has been give due 

attention and action priority is focus on teacher training, and overall professional development of 

teachers and other personnel (1994: 33) This is so with the assumption that improving the quality 

of' training and proiCssional competence or teachers is the key to improve educa tion . 

One of the strategies that has been followed so that the necessary education out come is achieved, 

according to the document ( 1994: 14) is providing a spec ial education system and distance 

learning in collaboration and coordinat<.;d with the rest or the education systems. 

Distance education basically was introduced ; Sharma (2005), Gachuhi and Matiru (1989), 

IIolhurge {19X 1) with the concern of reaching students who were isolated from regular 

institutional teaching and to try to compensate f()r some of the disadvantages of isolation; in this 

case the need for IIltroducing distance education could be 

to have courses for students to learn in scattered communities covering sparsely 

populated. lmgc geographical areas 
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the training of teachers who are already work ing and can not be taken away for more than 

a few weeks 

Thc provision or educational 0l1portuniti es f'or adu lts who have been deprived of 

education. 

The accderation of manpower development: such as the case of developing countries 

where educated manpower is demanded. 

To bring into the classroom expelt knowledge, rare experiences and stimulating 

personal i ti cs. 

To update knowledge and skills 

To initiate national campaigns whieh deal with health and political issues 

To have a cost effective program for large number of students etc. 

L uch charactcristics make distance study facilities attractive to people who can not/do not want 

regularly to attend classes and to people who have limi ted time to spend on study, such as most 

adults who hav<: jobs, families and various social commitments. Holmberg (1981) says these 

people can rarely allow themselves or financially afford to go in for full time study or even half 

time study. 

'imilarly Kuhanga (1981) Srisa-!\n (J 981) I'orman and Richardson (1977) in Wossenu and 

13cfekadu (2002: 19) state that di stance education is prov ided as an alternative approach as: -

co Developing countries need trained manpower to carry out their social and economic 

activities and the opportunities Cor education in the trad itional system are limit d. Thu , in 

complementary approach to the traditional system of tra ining manpower should be the 

locus or attention in order to alk:v iate the probl m 

• There is <I hi gh n~.'cd for thc vast majority or working people to have access to education 

Oil <Ill L,.'\!t: ll si "L' basis ~lIld at the same timL' to ilave a carL'er opportunity available 

throughout life. Thus distance education can reach a wider student audience and meet the 

needs of students 'Who arc unable to attend on campus classes, 

• 'I here is a market il1\;reasl; in cost- etlcctiveness, particularly in capital e. penditur . 

distance learning system is potentially more cost effective than a conventional sy t III 

2 
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while teaching sim ilar subject matter to a massive and ever increas ing numbers of people 

\ ho are widely dispersed and of low density. 

Therelorc the government of Ethiopia seems to be much concerned in giving high priority on 

education ith an a sumption that literate labor forces needed in any development process. As a 

result it has started to launch distance educati on and to encourage the provis ion saying. 

Special education, distance and corre/)pondence education shall be 
encouraged and made accessible to those who need it and at the level the 
resources of the country ·will permit. (MOE, 1994: 18) 

In the Education sector development program 1 (1999-2002) also the government promised to 

introduce teacher training through di tance education as it is cost - effective when it stated; 

Teacher training through distance education will be introduced as a cos/­
effective strategy, and to give teachers in remote schools, especially 
\<voll1en who have difJiculty leaving their families, opportunities for 
professional growth. (1999: 8-9) 

By making the disadvantaged it's target, the government planned in its action plan I (MOE, 1999: 

9) to expand the LIse of the distance education to mo re what it said 'formalized' courses for basic 

eduction, functional literacy continui ng education and teacher in-service training. In general in 

Ethiopia like other developing countries, distance education is believed to reach a wider students 

audience, meet the need of students who are unable to attend on campus classes. Therefore, not 

only the government but also some private higher insti tutions have already started to provide 

education on distance programs to improve qua li ty of teachers and also reach w ider populat ion 

through out the country. 

As the program most of the time is done at a dis tance, it needs more effort and stafr development 

from the stalk holder. Thus unlike the conventi onal one, thc prov ision o f educat ion through 

distance program could meet its ohjectives whcn then.: are tra ined sta ff (impl el1lentcrs) whu 

could play mllch roks in creating strong coordination among students, faculties, and facilitators. 

The presence of appropriate learning rcsources again play great roles in providing the necessary 

assistance to the It!arners. 

Ilowever there seems to exist lack of effort li·OIll the stalk holders to implement this noble 

program. Due to this there are complaints from the learners that they couldn't get the nee ssary 

assi lance from the concerned bodies. Thus, the area needs to be studied. 

3 



1.2 Statement of the Problem 

A' it s already tated the major objective of any educational system is to cultivate the 

individual's capacity for probkm solving and adaptability to the environment by developing the 

necessary knowl dge ability, skill and attitude. This is so with an assumption that the person will 

be able to participate in an all rounded way in the community and contribute to the overall 

de elopment or the society he/he lives in. 

One of the objectives of education in Ethiopia is to satisfy the country's need for skilled 

manpo\! er by providing training in various skills and at different levels . Hence the area, 

according to the strategy set, (MOE, 1994: 31) has been given special attention and action 

priority is focus on teacher training and overall professional development of teachers and other 

personnel. 

The strategy that is followed so that the necessary education outcome is achieved, in addition to 

conventional one is providing special education system and distance learning in collaboration 

and coordinated with the rest of the educational system. In doing so, according to the document 

on the strategy, distance education is also used as an alternative: 

Distance eJucation basically began with a concern to reach individuals who could not attend 

regular classes. I knce it has been lIsed to reach students who were isolated from regular 

instilutionalteaching and to try to compensate for some or the disadvantages of isolation. 

In ESDP II ( 10E, 1001: 31) it's shown that distance education to primary and secondary 

education covers tt;achers training programs of the 'I TIs and TTCs. [t also covers a wider 

audience including teachers and those that are unable to attend both formal schooling and 

training. I fence distance t;ducation is used as a lool for teacher training in primary and secondary 

education, cspecially to reach the under qualified school teachers. 

Regardillg the covcrage widening it and improving the quality of distance education program is 

really very important. 

So that distance education be effectivt:. the program begin with careful planning and focused 

understanding of course r quirements and student needs. Appropriate technology can only be 

I ctcd once these clements arc understood in detail. 



uccessfu l distance education programs mainly relay on the avai labi lity of trained personnel, 

consistent and integrated efforts of students, faculty, fac ili tators, support staff: and administrators. 

But due to some circumstance, it is learnt that the program fai ls to satisfy the needs and interests 

of some students. As a resul t some students complain that they are not better served. These might 

come from not employing qualified personnel, inappropriate usages of instructional technologies 

and/or lack of coordination among participants, or lack of concern given to the program. Thus, 

the intent of the this study is to find out the practices of PTTEls in delivering education to qualify 

teachers though distance program, in this case, it tries to 

• To investigate the effectiveness of the de li very system 

• To identify problems encountered in delivering the program 

• To point out efforts made to provide better service 

• To show the reaction of tht. beneficiaries to the service 

In order to conduct the study, the research has set the following basic research questions: 

1. To what extent is distance education effectively carried out by St. Mary's University 

College and Admas College? 

2. How well variety of learners are served by the system? 

3. What attcmpts are made to improve the delivery system? 

4. In what state is the utilization of instructional media and communication in both PHEls? 

5. What are the major problems that are associated with St. Mary's University College and 

Admas College in providing educati on at di stance? 

6. What are the reaction or the benefi ciaries to the delivery of the program? 

1.3 Significance of the Study 

Distance education is now becoming a global issue: what has come to being by the need for more 

literate/ trained/ manpower, especially in the developing countries like ours. This study then is 

believed to have the following importance: 

1. It creates an awareness to stalk holders and those who like to upgrade themselves in the 

area of cducation through distance education program. 

5 



'2. It ma I help concerned bodie~ CSt. Mary'~ Universi ty 'ol lege and J\dmas College) in 

valuing and improving the quality of the program and technical support they provide to 

the att(;ndants . 

4. 

It may also initiate other re earchers to conduct furth I' and detailed study in the area. 

It ma give chance for the coll ges to share experiences and learn something from each 

other. 

1.4 Delimitation of the Study 

The study is limited to find out the practice of delivering the program. Hence availabi lity of 

varied learning n:source availability of qualified manpower to deliver the program, adequacy of 

assistance provided to the learners are given due concern. The study also made learners of degree 

program in the field of teaching in focus. 

This study also confines itself' to sec onc study cc:nt(;J' from each sclected higher institutions. 

Accordingly the study is conducted with reference to one distance education center in SNNP. 

Thcrdorc A wassa IS selected as a better silt.; to find out the case of the two institutions .. 

1.5 Limitation of the Study 

Thl,; study was conducted with reference to study centers of two private higher institutes. It was 

also limitcd to deal with learners in the fields of teaching for the degree program only. Therefore 

the lindings coulcln't be generalized to other centers or other fields and Ie Is of study. 

Absence of adequate and exhaustive research work on the topic in the Ethiopian context 

restricted the researcher to relay on using the available few materials repeatedly as sources of the 

study 

Shortage or finallCl' was also the other problem that the researcher encounter d. Thus it wa 

t()ll11d dinicult to include more centers and informants or fields so that the finding could b more 

comprd)l:llslvc. 

1.6 Organization of the Study 

I his paper will have ti\,l: parts. The first part is the introduction. Under it itls tried to ee the 

backgroulH.l oflht! study, slalements urthe problem, significance orlhe study, ddimitation of the 

study limitation of the sludy organization of the study and operational definitions of t rms. 
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The second p:ut is the review or related literature. It provides detailed information related to 

distance t:ducation. ome of the areas are the conccpts of distance education, the need for 

introducing distance education, it hi storical development in Ethiopia roles of each 'key players' 

in the implementation or the program . 

The third part comes with the theoretical frame-work , of the research methodology, such like 

r~sean;h design, data collection instruments data management and analysis. These issues will be 

discussed in detail there. 

The fourth part deals with data analysis and presentation . . Collected data through observation 

interview and document analysis will be discllssed in this part. The fifth and the last part presents 

summary, conclusion of the study and recommendations based on the findings. 

1.7 Operational Definition of Terms 

eo ,'011 - formal educatioll - is any organized educational activity outside the established 

formal system whether operation separately or as an important feature of some broader 

activity - that is intended to serve identifiable learning clienteles and learning objectives 

(internl.!t) 

• Distallce teamillg - is learning at a distances from one's teacher usually with the help of 

prerecorded, packed learning materials where the learners are separated from their 

teachers in tllne and space, but are still being guided by them. Rowtree (2000: 29). 

.. DeliveJ)' system: is an approach which distance education departments follow to provide 

tl1l.:lr programs 

to CeJlIc!r coordiJlator: refers to persons the in. titutions assign d at each. tudy centers so 

that the)' wuld t,;ooruillate amI ra<.:ilitatc the uelivery of' the program 

• Sll/{~I' c(,lIter: rdl:rs to oniccs the institutions established to. carryout their programs. 

• 1'1IIiJr,4i:- they are persons who are employed to assist distance learners by giving face-to­

lace lutori,ll classes; and "'so evaluate learners' assignments. 



CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1 Di tance Education: The Concept 

\J ith in :1 contcxt of rapid technological change in the developed countries and the need for more 

literate manpower in developing countries, education system is challenged with providing 

increased educational opportunities without increased budgets. Hence many educational 

institutions are responding to the challenge by introducing distance education programs. 

I\t its most basie kvd distanee eduealion takcs place whcn a tcaehcr and studcnt (s) arc at 

physical distance and technology (i.e. voice, video print etc), which serves to bridge the 

instructional gap. 

2.1.1 Definition 

The term distance education basically refers to the form of education where students are not in 

direct physical contact with their teacher. Known with different names- like telemetric teaching, 

distance study, correspondence education, home study, ofT campus study, extra mural system, the 

term retl!rs to the same concept all over the world that involves the provision of education by 

mode other than the conventional face-to-face method whose goals are similar to and just as 

noblc and praclical, as those on-campus, 1'ull-tim\;, face-to-face education. (Teshome 2003:4) 

I\ccording to Gachuhi and latinl (1989: 11) the name distance educatiof.) came to be popular 

a !'tel' 19lQ when a U ESCO afliliatcd organization called International Council for 

C'orn.:spondellt:e Education (ll'eE) changed its name to International Council for Distance 

Edueation (IC])I-) 

Perraton (19X6) defines distance education to be an educational process in which a signiJic:mt 

proportion of the teat:hing is conducted by SOIlH.:one removed in spaCl! or time from the km·ner. 

I·or Pcrr.lton, according to Tcshomc (2003). distance education 

1. depends on t -way c llnmunication 

2. needs a fixed mstructional base to provide administrative and support and 

PrOVides a systematized learnmg curriculum to th student. 
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till lanjulika (1999) defines distance education to be the system of education in which 

ducation is imparted to tudent from a di tance: For Manjulika, distance education contains the 

(allowing two-what she call 'ba ic lements 

a) The physical separation of teacher and learner 

b) The changed role oCthe teacher who may meet the students only for selected tasks. 

Guchuhi and Matiru (1989: 12) also define distance education to be an education which is oflered 

to students who are at a distance, physically separated in space and time from their teachers. For 

these scholars the very important things then arc phy ical separation and time where students 

could learn themselves 'V hen they prefer. Thus, different scholars define the tcrm distance 

eclucation in varies ways; these varying definitions may come [rom the fact that 

1. methods or style of delivering the lessons 

2. place and \.\fays of learning 

3. the distance between the institutions and the learner (EMA,2002). 

Thus to alleviatt: such problems Keegan (l999:44) forwards the following six basic defining 

dements : 

The separation of teacher and \carner which distinguishes it from face-to-face lecturing. 

The influence of an educational organization which distinguishes it from private study. 

The lise or technical media, usually print, to unite teacher and learner and carry the 

educational content: 

The possibility of occasional meetings for both didactic and socialization purposes and 

The participation in an industrialized lorm of education whieh ir accept d, contains the 

genus or radical separation of distance education from other forms with in the educational 

spectrum. In this study, what Keegan (1999) forwards are found to be compressive and 

accepted to be used throughout the study. 

2.2 Ui hmce ducation: It' Hi torical Development in Ethiopia 

At the onset of the 191h century, when the then, Ethiopian government introduced formal 

chooling. it was chnlh:ngcd by insufficient number of teachers. 0 that it could overcom the 



problem the government plruuled to employ trained ruld untrained teachers for primary and 

secondary education. Though the plan worked, it didn't sustain for a long time, especially, when 

academic lessons provided by unqualified teachers were not encouraging. Hence some measures 

were taken, among which introduction of distance education was the one. 

2.2.1 Distance Education during Imperial Period. 

The government who was challenged by such demand like shortage of trained teachers, tried to 

introduce different ways. Hence teachers were required to attend vocational and academic lessons 

in the summers (during their vacations). still more teachers were demanded as more students 

w(;rc enrolled lor schooling. As a result, government sponsored program called "Directed study 

for Teacher" distance education program was introduced in 1967 (Yalew, 2004; Ayalew, 2003, 

Getachew and others, 1991). 

Government Initiatives 

Directed study for Teachers and Addis Ababa University were the to institutions that were 

introduce to provide distance education by the then goverrullent. 

The concern of directed study for teachers was to upgrade the quality and skills of unqualified 

teachers through distance learning while they were working. The program was then run jointly by 

Ethiopia and U.S (Ethiopian US cooperative Education program). That time education was 

provided in such a way by distributing self contained print materials (modules), exercises, key 

answers and study guides to the learners. 

Unfortunately the program ended its service after two years, when the cooperation between 

Ethiopia and US terminated, in 1972 (Getachew and Others, 1991). 

After the termination of the program launched by Directed study for teachers, AAU and MOE 

signed an agrecmellt to start providing distance education to tcachers. As a result correspondence 

education unit was established under extension division, AAU in 1970. Learning that distance 

education was a new mode of dclivering education, MOE and AAU signed an agreement to work 

jointly with ELUY (distance institute in Netherlands). The objective of the agreement was to 

have trained manpower in the field of distance education. What a pity, the agreement again failed 

before it came to action ailer Ethiopia complained about the agreement. 
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But later some four Ethiopians were sent to Netherlands to get training on distance education. 

When they came back home after training, some attempts were made with regard to preparing 

text materials, especially for such subjects like Amharic, English, Maths and Geography. 

(Getachew and others 1991) 

Private Institutions 

Where there where no sufficient number of schools that can provide secondary education even in 

Addis Ababa, some foreign distance education institutions could deliver education on 

correspondence basis. One of these institutions was British Tutorial college. It started giving the 

service in Ethiopia in 1964. 

2.2.2 Distance Education in the era of Ethiopian Revolution (1974-1991) 

This was the period when relatively more institutions and other organization took part in training 

and qualifying learners to different levels in various fields. 

Private Institutions 

International correspondence school opened its office in Addis Ababa and used to educate Ith 

grade completes. According to Getachew and others (1991) the school played its part by 

educating 2,400 students (though which fields were not known) between the years of 1972 and 

1987. 

The other institutions was Trans World Tutorial College (TWTC). Documents show that the 

college started functioning in Ethiopia in 1981. Though it was difficult to find evidences which 

areas and levels education was given, the college registered and trained 510 students till 1987. 

(Getachew and others: 1991) 

The third one was Century University (CU). The institution started its service in Ethiopian in 

1983. It gave education to adults at the tertiary level. Since its start (in Ethiopia) many Ethiopians 

obtained degrees from the institution. 

In general the above mentioned foreign institutions played a significant role in enabling a 

considerable number of Ethiopians have access to education and be qualified to different 

certificates, diplomas or degrees. 

11 
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N Oll governmel1t Organizations (NGOS) 

Like other institutions, some NGOs, also contributed their part in training adults so that they 

could lead u better lire. Among such organizations was Agri-service Ethiopia (Tes[aye: 2000). 

The organization was sponsored by African Institute for Social and Economic Development, 

whose head office was in Abidjan Ivory coast. '[ he organization was opened in 1977 to provide 

training to farmers in Ethiopia related to their activities. When it started service, the organization 

had the following five branches; (Tesfaye, 2000) 

1. Preparing course materials. 

2. Training branch-from material dispatch to face to face tutoring 

3. Information-creating communication between Agri service Ethiopia and the community 

through newspapers, for example. 

4. Socio-economic research; conducting research and prepanng learning materials for the 

YL:ars that follow. 

5. home economics preparing course for women 

Agri service Ethiopia began its service in Wolayta for 213 candidates. By 1986 once the program 

was found to be fruitful, more centers in other zones were opened. Hence by 1986 there were 

5019 adult fanners taking part in the program (Getachew and Others 1991). 

M inis1J:v of E ducation 

Since 1977 MOE tricd a lot to strengthen distance educati on program than before. Accord ingly 

the program was run by Ethiopians. In line with the then new curriculum, 26 courses were made 

ready (prepared)and the teach ing learning process began in 1979. Hence drop Ollts from 

conventional schoo ls and other adults who were residing in rural and remote areas were given 

priority. As a result the benefi c iaries of di stance education program were teachers (30%) military 

starr (27(~)) healt h o nicers ( 12%) ortice workers (12%) rural development workers (7%) and 

others ( 12%). The program was intended to qualify students to secondary I!ducation. Therefore 

6,020 learners benetited from the program between the years 1979-1989. As media, print was 

used dominantly while radio (audio) is used as supplementary. (Getachew and others: 1991) 
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2.2.3 Distallce Educatioll sillce tlte end of May /99/ 

1 he period is characterized by the time where a significant progress with regard to distance 

~ducntion is practically observed. urrently not only government owned institutions but also 

pri ate higher institutions are taking parl in delivering distance education: and they are showing 

suc<.:cs in running the program to the broad masses of Ethiopia reaching even the remotest areas 

which are far away from modern communication networks. 

During this period, in general the program aims at rising student enrollment at pnmary, 

secondary and tertiary level. We also find Addis Ababa University launching master's degree 

program in two fields : Curriculum and [nstruction' and 'Educational Planning and Management; 

the university enrolled 118 and qualified 82 students in the years 1999-2001 (Teshome: 2003) . 

Pril1l(JJY Scltool Level 

Ethiopia has a long experience In providing educaiton with a weekly supplemental radio 

program. ow according to Teshome (2003) the Education Media Agency (EMA) in 

collaboration" ith the USAID/BESO project initiated interactive radio instruction (IRI) programs 

in 1999. 

The IRI lesson, Teshome says, produce widespread benefits in pnmary school languages 

instruction, measurably improving student learning and simultaneously providing teachers with 

new skills and confidence in teaching the subject. 

Secolldm)' School Level 

Actually this level was begun 111 1987. The program basically a11n d at increasing access to 

secondary education for out-of school adults, youth and women. 

I'h<.: government sponsored program which is administered by the EMA takes all the 

responsibilities of producing instructional materials, register students, create course examination 

and <.:erliry the courses and the total program (Tilson and Getachew 1998). Though the program 

dominantly d~p~nd on print ll1at~rials, then! ar~ also tutorial sessions, approximately twice per­

semester (Teshome: 2003) and audio (radio) programs once a week for each grade level. 

Resides EMA. some private institutions (for example Alpha, and pan-African) are emerging to 

provide such a program to primary and secondary level learners, they dominantly depend on print 

media, and tutorial session. 
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TertilllY Level 

ince 1998, Addi Ababa University Alemaya University Dialla Teachers college, and Bahir 

Dar University are giving distance education programs for some pedagogical course; for summer 

in service trainee . (Yalew: 2004) 

Another government higher institution that provides distance education is the Ethiopian civil 

sel" ice college. Currently the college provides its program in more than five major areas for the 

civil service sector 

ome private higher institutions are actively involved in distance education programs in various 

fields of study MOE (2005). Among them are St. Mary's university college, Alpha University 

College, Unity University college and Admas college, (UK- Open University Zenebe: 2004) are 

the l~w. They enroll and educate (qualify) adults to varies qualifications ranging from certificate 

to 1irst degree. 

2.3 Management of Distance Education 

Rumble (1992: 15) defines management to be the process of getting activities done efficiently and 

effectively making decisions on what to do and how to do it and checking that it is done. 

Modern management, Rumble says refers to four functions: planning, organizing, leading and 

controlling. The existence of effective and efficient management plays a significant role in any 

education system. Specially in distance education ways of management may be quite different 

from that of conventional one. 

2.3.1 Plauning Distance Education Program 

So that the intended goal can be achieved, effective distance education begins with careful 

planning and focused understanding of course requirements and student needs hence planning 

il1l:iudes defining goals, establishing strategy and developing plans to coordinate activities. 

Tt!aching and learning in distance education ami with few exceptions based on two constituent 

clements: Holmb\!rg (1990:4) a pre-produced course and non-contiguous communication between 

students and tUlor~. 



The pre-produced courses 

The pre produced courses used in distance education are or are meant to be, of a self-instructional 

type. They arc usually in print and often supplemented by recorded audio presentations (radio 

and/or TV, video recordings, view data/video tex t). Reproduced courses may be self contained or 

may function as guides to th study of set or suggested texts, recordings etc. They are normally 

divided in to units, at the end of which students are invited to answer (and ask) questions, 

compute, tran late, solve problems, write essays etc. and to submit this work for correction and 

comment. Tasks for submi sion to the supporting organization are usually referred to as 

assigmnents. 

NOll Contigllolls Communication.s 

on-contiguous communication by \-"hich of course is means two way traffic whether in writing, 

on the telephone, on audio tape, by computer, or in any other way, varies in distance education 

. ystems. In some it is the basic element, in others it is partly or even largely replaced by self 

checking exercises and/or Cace-to-Cace sessions. Between these extremes there are vanous 

intermediary positions, acknowledging face-lo-face interaction as a subsidiary procedure. 

In planning distance education, basic research is essential to determine whether there are 

potential learners as opposed to statistics and to explore their nature, characteristics and 

circumstances. Such investigation can make a significant difference to SLlccess, if taken in to 

account in planning knowledge about the distribution of potential students provides a good 

xample. In Guyana (Perraton, 2004) an in service trai ni ng program for teachers used information 

from school mapping to design a delivcry system that lIses diffe ren t arrangement for face-to-face 

tutorials in order to accommodate differences in terrain and population distribution. 

2.3.2 Organization and Administration of Distance Education 

Organizing involves determining the tasks to be done, deciding who does what, how the tasks are 

to be group<.:d, \.vho repo rts to whom, and where decisions are made Rumble (1992: 15). 

SlIc<.:ess f'ul di stan<.:e education programmer, thercl'ore requires effective organization and 

administration. The organizational plans should be set following the administrative structure of 

the insti tule so that il's possible to carry uut the day-to-day activities. Further more, effective 

cumnluni <.: ation thruughout the designed proccss is the major determinate to achieve successful 
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distance education. Moreover, the success or fai lure of distance education program largely 

depends on the personnel available, speciall y the academic staff. 

Staff development 

So that distance education can mcet its goa l, personnel who are specialis ts in the area are 

required. Moreover system of management that could enable the work, workers, finance and 

other resources bring together and come with the result, an effective management is demanded. 

I-Ience one of the most important things to be considered is to have personnel (staff) that is well 

trained and be efficient. Sti ll strengthening their moral and creating conducive working 

atmosphere helps to meet the intended goal. Panda (2004:2) stresses here that the department of 

the institution need to have a human resource policy in place, showing the type and number of 

human resources rcquired at different levels, their recruitment, placement, induction and 

continuing professional development, their work load, appraise, benefits and incentives, tenure 

and promotion transfer and termination and retirement, terms and conditions and code of 

professional ethics. 

Researches (FMA 2002) show that activities that are done wi th out the support of training may 

give rise to wastage of limited resources, and the outcome would also be inefficient. With regard 

to distance education course materials and media that are employed, they should be of learner 

centered and are prepared and get ready to meet the interest and easily accessible. 

Accordingly course writers, editors, tutors, media program and distance education unit mangers 

should get continuous trainings, seminars, experience sharing among themselves and others, 

conduct studies in the area, etc (EMA 2002) 

Training by itself may not be enough for the success of the program. It should also be noted that 

trained manpower should be managed wisely and effectively. Hence Tesfaye and Others in EMA 

(2002: to) suggest that policy makers of distance education program should believe and act 

accordingl y that di stancc education should always consider the need ror management that could 

satisfy the needs and interests of the learners. 

In addition, management of distance education and policy makers are supposed to seek 

ways/means that could minimize shortage of staff, for example, employing new professionals in 

the place of those who may leave their jobs (World Bank report) in EMA: 2002. 
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Student Recordillg Keeping 

In distance education, that needs e11icient record keeping are course material dispatch, 

assignments from students Marks (grades) of students, attendants of tutorial classes, etc. 

·rticient record keeping also helps to identify those who complete their study, strengths and 

weaknesses of th learners, to analyze examination results, to understand learners pace and so on. 

Though record keeping has the above and other advantages, in some cases there is failure to do 

so' especially in using computers. Studies conducted in some African countries, for example 

Lesotho Ethiopia Kenya, Zambia, Zimbabwe, and Malawi show that it is difficult to find the 

necessary information readily as recording are done manually world Bank report (in EMA 

2002). 

2.3.3 Implementing Distance Education program 

Implementation refers to the actual USl: of an innovation or what an innovation consist of in 

practice. fullanin in (Marrew: 2000) then identifies some five dimensions of implementation, 

cailet] 

• change ill materials 

• ~trllcture/organizational structure 

II role behavior or knowledge and understanding 

• value mternalization 

Fl)r Vertecchi in Ejeta (2005) implementation in distance education is regarded as that many 

activitie. arc required to ensure regular communication with learners sinee they get registered to 

11ll: pl'llgral1l. I knee material dispatch. correcting assignments, processing data, preparation, 

correcting and compensatory communication (to be sent) to the learners In implementing distance 

edm:ation program. the nCl'upants l)f different parties are of then required to alter their usual ways 

of thinking about themselves and one another, and their characteristics of behaving towards one 

another and with in the institution. 
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The S\lCC~ 'S of implementing distance education program can also be seen from the aspects of the 

roles-relationship' in titution learners, tutors, coordinators, availabilities of resources, and the 

communication aspects and practices the parties can have among themselves . 

With regard to this, Aspinall and others in Ejeta (2005) found the following important factors; 

that are difficult to run the program. 

• unclear t;xpcctation about performance: The requirements of role are not made clear and the 

individual therefore, has no way of telling the sorts of criteria on which his/her performance 

is likely to be judged. 

• conflicting demands by different members of role set for example, the head teacher expects a 

team leader to take a whole school view in his/her approach to evaluation, while team 

members expect him/her or defend the team's interests in the competition for resources 

coni1icting el~ments with in the role: for example, to act as both appraiser and advisor/ 

supervisor or colleagues. 

• role uverloaded: too many roles for example, that head of the program, head of the center and 

tutor with a high teaching load. foor the success of the program, therefore each and every 

section of the program and individuals are supposed to know their tasks and act/do 

accordingl y. 

2.3.4 Evaluating Distance Education Program 

Evaluation is key to improve the quality of one's learners learning and it has a special role to 

play. Evaluation IS roughly understood to be an attempt to understand what is going on to judge 

its worth and perhaps make cicci. ions about it, 

Thorpe in Rowtree (2000: 204) defines evaluation to be 

1'~\'(d1/{/ti()11 is the collectiol1. {fl/olysis and interpretation (?f information ahoul 
WI)' a~l'ecl (~I a progralll 0./ educaliull amltmilling. as part 0./ {t recoglli:ed 
process (~jj/lelgillg ils e./Teclil'em'ss, ils ejjicieJl(:Y allel all)' olher 0111 cOlI/es it 
muy have 

'1 hus in distance educution, evaluution is seen in two directions; evaluating the delivery of the 

program and also evaluating learners for qualification, certification etc. when we talk about the 

delIvery WI: may see instructional materials, caur e material di patch, students and the 
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supporting service network of support service and also interaction between students and the 

supporting s rvice. 

2.3.4. 1 ourse Mate r ial Dispatch 

It should always be noted that students have to be distributed with the necessary course materials 

on time. In (~lcilitating the dispatch for example, effective management and dedicated manpower 

is required. 

World Bank in EMA (2002) found out that management that runs course material preparation and 

dispatch was not given due attention. As a resu lt there is delay and also unfair distribution of 

makrials to the learners. 

III distributing learning materials, there might be di fferent alternatives. Holburge (1981) then 

forwards that there are three alternatives with their advantages and disadvantages, that may be 

followed to distribute course materials. 

The first one IS to distribute all the necessary course materials at the outset. Such distribution may 

not be fair as; especially slow learners are discouraged and frustrated seeing piles of materials on 

their table. The other alternative is to send the materials on dates decided on in advance. Still this 

also has a prob~ell1 as it is done with out paying attention to individual students needs. 

The third alternative is to distribute the materials with a small number of units of each course 

she/he is enrolled for and then to send her/him a new unit with each assignment that is returned 

with corrections and comments. This alternative has an advantage in that it encourages even slow 

learner. 

In general with r~gard to distribution of materials, distance education institutions may follow any 

approach that suits the nature or their learners and the ava il ab ility of conducive infrastructure. 

2.3.4.2 Ad ministration of two-way Communication 

I )istalll:~ kamel'S have many poss ihle ways of interaction with their support services that have 

great importance in fac ilitating their studies. 

Om: of the possible ways where lcarner has contact \\ ith their support service (or institution) i 

through assignments they send to the center fo r feedback 



Tut rs are then expected to check the assignments and send it back with the necessary 

con tructive feedback as fast as possible. The practice of providing feedback on students 

assignment and send them back sooner has pedagogical advantage, as it encourages learners for 

further study. However, the report of world bank (in EMA 2002) shows that due to some 

circumstances most distance institutions took some three months for getting the assignments 

checked and brought back to the learners. 

To have an effective way of providing feedback and avoiding delay, there need to have well 

trained tutors, effective communication infrastructure, better management and an efficient record 

keeping are needed. 

The other possible way of communications is face-to-face interaction: Learners usually have the 

chan c to meet their tutors in a limited time. This face to face interaction undoubtedly strengthens 

their relations with the institutions; more over it has a pedagogical advantage. This time, most 

orten learners discus their problems they face while they were reading alone, to do practical 

laboratory works, problems related to managing the system and finally seek demonstration. 

Tesfaye and others in EMA (2002) argue that face to face tutorial program also helps to complete 

the given course in time and to provide support specially for slow learners. 

To summarize Holburge (1981: 83) believes that two way communications generally have the 

following purposes : 

to slIpport student ' s motivation and interest by contact with an encouraging tUlor and 

councilor: 

to support and facilitate student learning by having student apply the knowledg and 

skills acquired as well as by tutors' comments, explanations and suggcstions; 

ass~ssil1g students' progress In orclcr to provide them with an instrument by means of 

which they can judge their educational situation and needs and by means of which marks 

t:UI1 bt: uwardt:d. 

2.3.4.3 etwork of Support Services 

In distance teaching institution thl.! organization of activities changes of team work and 

spl!cializalion. amI various tusks arc lined lip in a chain. This necessitates interdependence 

between tcachll1g .. lIpporling and s("rvicc division: 
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Although teacher' major function remains teaching, its definition and organization changes 

largely in distance education. The teacher loses' control' (Panda 2004) over many things, and the 

equivalent of classroom teaching takes the hape of course planning, design and development 

(\ riting and editing), preparation of assignments and assessment mechanisms, scripting for audio 

and video program, coordination of design and development education system based research 

processe ., tutoring and counseling of students (a task which part-time conventional teachers may 

carry out at local study centre) course maintenance and training of people involved in the process 

of development and delivery (such as course writers and counselors) apart from discipline based 

and distance education system based research. 

2.4 Role of 'key players' in Distance Education Program 

Wedemey in Keegan (1993) states that in any teaching learning situation, it is generally agreed 

that there are four essential elements; a learner, a teacher, communication system and something 

to be taught (learnt). So that these all come together and the necessary out come is obtained, the 

roles of the following what are called' key players' is essential. 

2.4.1 Role of Distance Education Program Units 

The organizational pattern and operating practices of distance education, according to Verdium in 

Ejcta (2005) are based on the educational philosophy of that instruction as well as some 

economic ancl political restrictions. Rumble (1992) then forwards three potential modes used for 

organlZlJ1g distance education: These are: institution centered students centered and society 

centered . 

The institution centered model is believed to handle large number or learners and is also highly 

controlled . Such a model has an au vantage in that large numbers of students can be served. Jt is 

also believed to have an economic advantage to run the program with limited economic 

resources. 

Contrary tu this Rumbie criticizes such a mudd as that gives upportunity to the non-existence of 

contact between studl!nts and tutors, and/or students and students. For Aspinan and others in 

l.jcta, (2005) while much management activity is carried out through formal structure of 

organi,...ation, it also involves the complex network of informal relationships through which much 

f the real work of the institution actually gets done. 



imi larly Verdant in Ejcta (2005) says distance education unit has to have a clearly defined 

faculty, counselors, and tutors. Here one may learn that implementation of distance education is 

based on team approach for sharing roles to assess learner's needs, des igning appropriate learning 

packages, provide the necessary guidance or help, and also check their performance. 

2.4.2 Role of Student Support Service 

Learners usually work with ' packages' of materials. But the package is rarely enough. Most 

distance learners need support from people who can help them with their learning and respond 

them as individuals. In most cases learners without support are often liable to delay their 

completion of the program or to dropout altogether. Regarding this Rowtree (2000: 72) states that 

what ever ones connection with the learners whether as producer, deliverer or sponsor, he/she is 

likely to have an interest in how hislher learners might need supporting learners. With out 

support, Rowtree adds , they may simply have no one to stop when they run into problems. 

Learners may need help of various kinds. They may need help before they begin learning and lor 

during and after learning programs. 

Regarding personal help Rowtree (2000) states people may mean different things when they talk 

about support. Some would point out that learners will get support from the package, if it is 

properly structured. Some would say that a well equipped learning centre with access to 

computers or other kit, and may be also some peace and quiet is also supportive. Some would 

mention news letters, learning centre notice boards, or other means of keeping learners lip to date 

with what is going on in the system. They are all undo ubtedl y supportive in a general sense. 

Learners won't get far if the materials are poor and they can ' t get access to vital equipment. And 

they may work more enthusiastically if we help them to feel part of a learning community, part of 

a training culture with in a company or, in the case of distance learners. 

Most learners al so need individual support. They need feedback that is related to their specific 

and ullique com:erns. Tu a limited extent, this can he provided mechanically. They may also need 

pt:rsonal feedback, a response from someone who knows more about them. This could be anyone 

with whom they can have a dialogue face to face, on the telephone or by correspondence. Most 

distance learning systems of any worth will enable learners to get personal help and support from 



a varict of peopk, possible helpers being an advisor/councilor, tutor, line manager, librarians, 

learning centre recepti nists, other learners, friends colleagues and families etc. (Rowtree 2000) 

Ways of Providillg Support 

There are various v ays of providing support to the learners. These ways usually depend on the 

person s role with in the particular learning system: among such supports is tutoring. 

Distance learning u ually depends on the learners taking responsibility for teaching themselves 

with the help from a self instructional package. Tutoring is certainly the role for someone expert 

in the subject that learners are learning about. The person (tutor) needs to be knowledgeable 

about the learner. They need to know how to help karners, make their own sense of the subject 

and about the kinds or difficulty they may have and the kinds of approach they might find helpful 

from tutors . 

Tutor may also need to help learners challenge the package, learning from the packages can 

easily take the form that Richard Boot & Vivien Hodgson in Rowtree (2000) call 

·'dissemination". That is the learner may be encouraged to soak up what is presented on page or 

screen without questioning whether it truly accords with his/her experience o[ the world. Tutors 

may need to help learners critique the package in terms of their own values and experiences. 

Regarding this Alan Tait in Rowtree arguc that such an approach can give learners more control 

over their learning and is an essential (rather than an optional element in distance education). 

Hellce tutors are warned [or example in Inland Revenue, against re-teaching all the contents of 

the package. Rowtree (2000: 79). They were encouraged to cheek whether learners have had any 

difficulties with the ideas in the package and to give remedial help. II' necessary the main function 

or the scarce and expensive time face-to-Cace with learners to help them build on what they have 

already learned and achieve objectives that are not so easily attained on one sown. 

Tutoril\g may take different forms: Face-to-face tutoring is usually done in groups. The tutor may 

prekr to al:t as a "racilitator". Shclhl: will usually be helping groups to eollaborah! in a It!arning 

task and bendit ti'OIl1 onl! another's insights and experience. Learners will sometimes urge for to 

lecture them ahout his/her own insights and experience. But some systems allow for occasional 

one-to-one sessions with a tutor; tor example where the tutor is helping the learner develop work 

place compeh;nce. 



lu 'h importanttut ring is done at a distance. (Rowtree 2000) It is usually done via telephone or 

correspondence. In addition, some tutors send personally recorded radio-tapes to their learners 

and some exchange messages via computer network. 

In some distance learning ystems, the tutor 's most crucial and demanding task is to read and 

as '\!s the regular assignment that learners send them and write constructive feedback that will 

help th\! learner overcome allY w(~akncsses anu build on his/her strengths. Such' correspondence 

teaching has been a major factor in the succe::ss of the open university. 

Advising/colillseling/ 

Distanl,;e learners often need help and advice on matters that are to do with the subject matter they 

are learning about. They may need help in getting started, organizing their time, coping with self 

doubt, alld deciding on the next step after completing their learning programs; etc. Distance 

learners may be in particular need of help because they are usually in no position to pick up clues 

[rom other learners or from frequent face-to-face contact with their teachers. "To easily they can 

become out of sight out of mind" (Foge in Rov,,1:ree) unless proper support is designed into the 

system. 

Learning center Staff 

In learning centers, learners might meet people besides those (mentioned above,) who may give 

them support. For many distance' learners, a center administrator or receptionist, or a technician 

or librarian, may be a key supporter. The centre receptionist, for example may be a fund of ad ic 

and infOimation. The technician may be able not simply to help computer baseu I arner unlatch 

their programs but also to help them be out of their fear of information technology: Libraries 

have always been resources for distance learning. Supporting this Dixon in Rowtn; (2000) states 

in some II1stitutions librarians provide first level tutorial support in the form of counseling, 

encouragement, motivation and study sk ills leaving second level upport in the form of adv ice on 

'lIbJ 'ct C(lllll.:lIt and asse:;sllIent 10 Illto rial sIan. Th us till: contribution or slich peopic and progr:.1111 

is l"dramOllill in enabling the: h:arncr bring personal developments, for example. 
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2.4.3 Role of Learners (llarticipants) 

Distance education is mainly based on personal work by individual students more or less 

independently or the direct guidance of tutors. Holmberg (1981: 26). The very important issue to 

know here is that learners join distance education program so that they can gain (learn) something 

from it. Hence Amudnasen in Keegan (1993) states the purpose of learners to join distance 

education program is that they learn something that fits the type of knowledge found in the field 

and prepare themselves for various forms of professional certification. And doing so the learner is 

the most important figure either for accepting or rejecting what is taught. 

It can also be viewed as a learner to be the decisive subject for the success or failure of the 

program. 

Some factors definitely affect learners either to continue or discontinue the program. Some of 

which are difficulty of the course they study, delay of feedback, what Lewis in Ejeta (2005) calls 

time laps which is built in to a postal system which may mean several weeks between discovering 

problem and getting an adjustment returned with its written help and encouragement. Amudndsen 

in Keegan (1993) emphasis that the learner and his/her need to structure and control the learning 

situation. This has received much emphasis in distance education. but here there has to be noted 

that there are individual differences among learners and support must always be there as learner's 

abilities are important and provision has to be made for both the slower and more rapid learners, 

and for those with specialized abilities (EMA: 1999). 

2.4.4 Role of Media of Instruction 

Instructional lvIaterials 

One of the important features of distance education is that it depends mostly on use of media. The 

teaching is pre-recorded and delivered tlu'ough a medium for example, through print, through 

audio-visual dcvices or through a variety of computer based systems. In most cases most media 

call do mo~t things reasonably wdL though each doc~ some things better than others do. And 

each media docs some things hetter than other media do. So each media has its own strengths and 

Weakness. The presenter mllst know the target audience and select an appropriate technology for 

the presentation. Below arc som!.! of the l!.!chnologit!s distance learning may utilize (Maujibul, 

2004~ Rowtrec, 2000). 



Prillt 

Print is the foundation of distanc education and the base from which all other delivery systems 

have e 01 ed. Print media may take different forms; work books, study guides, text books, 

reference manuals, case studies, maps, wall charts and others . Print makes possible the mass 

production of books and the opportunity for people to learn on their own, from teachers that are 

too far away. It gives an opportunity for most people to learn their own. They can do so anywhere 

at home in the work place, on the bus and they need no special equipment. Print is also cheap to 

buy (compared to other media) and learners can personalize it by writing their own on the pages. 

lwen from thc providers po int of view pri nt is relat ively easy to teach with, as it doesn't demand 

great media expertise and it's cheap to produce. The other important thing with print is that the 

teacher or the learner has a considerable contro l over what might appear in print. As a result, the 

teacher or the learner for example, may rapidly move through redundant sections, while focusing 

on areas demanding additional attention. Sti ll print has an advantage of being easily edited and 

revised. 

Practical Work 

Learners can gain useful knowledge and ski lls by doing things in the " real world" as well as by 

working on the given materials. Practical work is essential for many subjects, especially when 

our objectives I' act to work related competence as well as knowledge. Practical work may 

involve equipment, for example collecting and analyzing soil samples. If the practical work 

involves equipment, and learner are studying on-site, then facilities can perhaps be scheduled at 

suitable limes otherwise the required objectives might not be met. 

Audio Teaching 

When we talk about audio we refer to recorded sound , usually that of the human vo ice. And other 

sOllnds (fo r example those of engines, musical instruments, animals) they are all relevant to some 

learning. Sound can be a very powerful medium in distance learning. It may take the forms of 

radio, and also audio cass~tte. The audio cassette is much more useful in that learners don't have 

to be sitting by their radio at fixed times. They can listen whenever they like and as often as they 

need. 
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Rowtree (2000: 108) found Ollt that the bendit of audio is that it makes the teaching more human 

ancl persunal. 

Video Teachillg 

I {ere we arl.! talking about moving pictures accompanied with sound. Television screen for 

examples is belie ed to be the most usual means of presenting moving pictures in education and 

training. Video teaching may take forms of television programs, video segments and interactive 

video. As they bring pictures and audio together, their advantage is paramount. For instance, 

motion and visuals can be combined in a single format so that complex or abstract concepts can 

be illustrated through visual simulation. Still it has an importance in that time and space can be 

collapsed so that events can be captured and relayed as they happen. If wisely used, video is very 

effective for introducing, summarizing and reviewing concepts. 

Computers 

Computers can contribute to distance learning in a variety of ways: they can control access to 

other media, like interactive video or CD-ROM and other data bases (Rowtree 2000: 113). 

• Computers are a storage medium that can hold vast quantities of information in text, pictures 

and sound. 

• Computers can also make it possible for people to talk to one another. They can help learners 

keep in touch with one another and with their tutors. This is done through what is called 

cumputer mediated communication or computer conferencing. 

In general , most media can give karners some . ort uf help towards the achievement of most 

learning objectives. But with certain objectives, some media may b~ more helpful than others. 

(Ro\\'tn;l~ 2000) For inSlanC(; print (110m; might he sufficient for someone learning to read and 

write a foreign language. But what if they wanted to converse in the language, then the addition 

or sou/HI, for c.:xHl1lpk, an audio or vidt;o tape would be necessary. 

Similarly, c~r1ain other ubjt:ctivcs may d~mand that learners study moving pictures, handle real 

objects clc. Thus the diffcrt:nt media have ulliquc characteristic that give them advantag sand 

disadvantages for di ffercnt kinds of lcarning~ 
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In order to select the appropriate media, some facts should be taught of, for example what one 

knows about his/her learners may inf1uence his/her media choice in a number of ways Mujibul 

(2004). To begin with "which media can they get access to?" if students are learning at home (or 

even at work), they will know which media are avai lab le to them. It is also legitimate to ask 

oneself what she/he knows about her/his learners' media skills and preference. Most people can 

read and few have trouble watching TV. But what is important here is to know if they have the 

skills for using print and TV as learning tools. 

Combining Media 

Different media have different strengths. Rare ly can one medium provide everything that a 

kamer needs in a learning program of any duration. For instance, any pre-packaged medium 

need to be backed up by human support and even computer controlled interactive videodisc may 

need the simple back lip of a printed booklet. Otherwise learners may fail to have something to 

remind them of what they have studied. 

The other thing to note is that a medium that suits some of the learners may not suit others. Some 

may prefer to learn by reading, some by listening, some by doing, and some by working together, 

and so on. If several media are combined then, there will be more chance that all will get at least 

some of their preferred medium. Regarding this Rowtree (2000: 103) shares his experience 

say1l1g 

1 know an open university economics teacher who made a point of saying 
what he wanted to say in his printed workbook, then saying it again in 
so lind on the radio, pictures or television. This is not to mean that all 

-sludents need them all, bUI lIsing all three helps ensure thaI everyone gets 
her/his own best way. 

Still learner find that changing from one med ium to an other can be quite refreshing. 

2.5 T eacher Education through Distance Education 

In 19GOs many countries of the 3rd world hegan to look for what Sharma calls 'unorthodox' 

solutions to the educational problems they had inherited (Sharma, 2005). In many African 

countries, for example it was clear that the expansion of schools, with in the limits imposed by 

finance and by the supply of teachers, could meet the demand for education, even with in a 

generation or more. Thus the experience of multimedia distance teaching, which was only just 
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being acquired in the rich countries, was seen as immediate re levant to the educational needs of 

the third world. 

Distance teaching lVas seen nOI as a device 10 offer an alternalive roule to 
education for a small disadvantaged minorily. bUI as a resource Ihat should 
be used on Cl large scale because a/ the economies it seemed to offer in terms 
of teachers and money. The pressure on other educational resources made 
distance teaching look attractive. As a result, attempts have been made in 
the third world to use dislance teaching for all level of education, from 
supporting lileracy teaching La offering university degree courses. Sharma 
(2005: 10) 

The educational background of primary school teachers is the major constraint on the quality of 

education they can offer. In many countries of the third world, the demand for primary education 

has outstripped the supply of trained school teachers (Sharma: 2005). As a result untrained or 

under trained and uneducated teachers have been pressed in to service. This by itself holds back 

the quality of what they do in the classroom. In this case distance learning has been seen as a way 

of providing in service education of primary school teachers on a large scale. What makes 

distance learning attractive is that teachers are not taken away from the classroom while they 

study. In their vacation courses are linked with correspondence' lessons, radio broadcasts, and 

some supervised classroom practice, and then it is possible to make qualitative improvements in 

the work of school teachers. Thus distance education in training teachers is aimed at the 

following; (Sharma: 2005) 

ot only raising primary school teachers own academic subject knowledge but also 

attempting to improve their classroom teaching. This has been the aim teacher-up grading 

projects in for example Middle East refugee camps (Sharma: 2005: 14). 

To provide a general education to teacher~, making up for some of the schooling they 

lack. This is a simpkr job because it docs not involve the severe problems of teaching, at 

a distance, abo ut classroom teaching. Therefore: distance education has been used to 

solve educat ional prob lems of both tluantity and quality , and is seen as a valuable tool in 

an educational crisis : It has been used to I:xtend education bcyond the limits of the school 

and college system, and to improve the weakest bits of that system. 
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Accordingly, Robinson (1998) in EMA (2002) in industrialized and third world countries 

thousands of teachers benefited from distance learning. Hence 314 of Francophone Africa, ~ of 

Anglophone Africa 2/3 in Latin America are given to teachers. 

In the years of 1975-1981 many countries qualified considerable number of teachers 

In Tanzania, conventional colleges qualified only 8007 teacher while distance education program 

educated (qualified) 35,028 teachers. 

In Brazil 49,000 teachers in rural areas were trained 

In Pakistan, 31 670 primary level teachers were trained with in three years. 

In UK it was possible to train more than 4000 at once on the basis of master of education 

degrees. The same thing is being practiced in Ethiopia, since a few years ago. MOE in 

collaboration with varies education institutions (Universities and Colleges) provided 

distance education to more than 12,972 first cycle and 1,197 Second cycle primary school 

teachers at the end of June 2004 MOE (2004:7). 

Distance Education in Ethiopia now has the following major objectives' 

Train and qualify adults in various field 

Certify primary school and secondary school. 

Qualify unqualified teachers 

With regard to teaching, it seems to give due concern in 

Providing an improved general education to teachers both for primary and secondary 

level. DE is also one of the means of providing in-service training to teachers. 



CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

3.1 Research Design 

The study \-vas mainly concerned with finding out the practices_of PHEI;; in delivering distance 

education in qualiCying teachers to degree level. The study was done with reference to two 

selected private higher institutions: St. Mary's University College and Admas College. Hence it 

tried to sel.! their practices and to what extent they are meeting the needs of beneficiaries, in 

educating teachers to alleviate shortage of secondary school teachers. 

This study was L:onduckd in two study centers of the institutions found at Awassa. Therefore it 

v hS preferred tt) employ case study method. This is so because the method in general helps to 

l)btain first lrand il\f~lI'Illation {'ro1l1 the subjects 0(' thc study. 1t also cnables the researcher to have 

:lCL:eSS to mulliple method of colkcting information. 

Basically iltl0rmalion gathered through qualitative method is direct, and tirst hand. Hence the 

design madc use of multiple tools and-data sources. 

SOllrces of Data 

The :-;tudy w;,s conducted with reference to St. Mary's Univers ity College and Admas College. 

Tlt:;sc in:;titutions arc sOllle of PHEls that provide tcachcr education in degree program through 

distance cducation. The researcher preferred to make Awassa to be the site of the study for two 

il1:.lill reaSOJls: ~he lirsl r~ason was that I\.wassa is a be tter site than others as there are more 

numoer vI' illi'Gnnan lS , than any olher sitts. The olher reason was that both institutions have their 

bralll:hl'S !11 ,\\\:IS'1. j knee. the rcscLln.:lwl' could cond uL:t lile study with in the same setting and 

n:i~tli\d) s!lllIL.tr soci(l-cultural contexl. 

III ,)!Licrs to g,lli1er adequale intlH'lnatlon, the rcscarchcr selected those who huve gn:at roles in the 

prngraJlI :~~. til'.! maill sources of the data . Hence coordinators of eaeh study center, some selected 

learners in thl! institutions who a re reading for their degree in th~ field of teaching, and who have 

at h.:~.;;l compk'ted their one semester study. 'I hus stlldc.!l1ts of SC1l1cster II and above were selected 

1(\ provide inrll!'ln:,lion. The other Important SOlIl'l:(!S of data, whose roles are paramount in th\! 
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program are tutors. Therefore tutors who have at least participated in two or above tutorial 

programs were selected as informallts. This is so bet:ause their experience by itself has much 

importance to gather the necessary information required by the researcher. 

3.2 Methodology 

In this study, the researcher has mainly employed multiple methods to study the provision of 

distance education programs in two private higher education institutions. Since a case study is 

designed to undertake this qualitative study, the usc of mUltiple instruments is seen as right 

approach. Denzin in Patton (1987). 

Thus for the success of the study, the researcher dominantly employed three types of data 

gathering instruments : interview observation and document analysis. 

tructured and semi-structured interview guides were employed to gather the necessary 

infornntion ii'om all selected bodies, i.e. center coordinators, tutors and learners. 

Information that were related to the scene of service or practical activities were gathered through 

observations. The observation was conducted based on guiding observation checklists. 

Whereas information related to the programs provided by each institution, number of students 

and others were obtained from document. 

3.2.1 Pilot testing 

Before the researcher came to the actual data gathering activities, the instruments were pilot 

tested on two learners, one tutor and one study center coordinator here in Addis Ababa between 

22-27 of February. The pilot test taught the researcher to make some improvement on the 

instruments. 

J'herdore some amendments were made on the already set interview guides and adding 

additional informant. Accordingly karncrs who have at least completed their first semester study 

were found to be appropriate source of data. Still with that of the coordinators, one more question 

was found imp0l1ant adding. Therdore the que'stion was helpful to know if they get any support 

frum the government or Educational Media Agency. Still some questions that were found to 

create .lInoiguity were made clear. The pilot study still dictated the researcher to include on 
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more tutor (informant) from St. Mary's Univers ity Co llege. This was so because the ro le of the 

tutor at Awassa was limited to some very few activities. Thus the one who was responsibility 

with evaluating assignments was an other tutor in Addis Ababa 

In general the pilot test taught the researcher to make some modifications on the interview 

guides to add some more interview question and also to include one more informant from St. 

Mary's University co llege. 

3.3 Instruments of Data Collection 

The researcher has employed the/ollowing instruments of data collection in this study 

3.3.1 Interview 

Interview guides are understood to be list of questions or issues that are to be used in the course 

of interview, and they provide topics or subject areas about and ask questions that will elucidate 

and illuminate that particular subject. Patton (1987). 

Interview guide Tim in Ejeta (2005) basically enable the interviewer to have more latitude to 

probe beyond the answer and thus en ter in to dialogue with the interviewee. Therefore interview 

conducted with the three parties (coordinators, tuto rs and learners) were both so structured and 

semi structured that they enabled the researcher to obtain profound information with regard to the 

practice and lor delivery of the program. 

The interview guide in general embodies three major focus areas, background information of the 

informants, information related to their roles, responsibilities and practices. There were questions 

on how they evaluate the overal l system of the delivery. 

3.3.2 Obscrva tiOll 

Observation being one of an im portant source of qualitati ve data it enables th researcher to 

obtain first hand in f()J'Inali on. According to Patton (1987 ) the main advantage of observation is its 

d i rec tncss. 

Data collected by observation may describe the observed phenomena as they occur 111 their 

natural settings Nachmias and Nachmias in Ejeta (2005). Hence through observation one can 

describe the activities that take place in the program, the activities of every informant in the 

program. Therefore observation in this study was employed so that a better understanding of the 

33 



contexts and thc activities of evcry parties: (coordinators, tutors and learners) be found out. The 

observation was done based on checklists already prepared. (See appcndix D) 

These observation checklists were used to find out what was going on in the classrooms and also 

the situation outsid the classrooms. Therefore two observation checklists were prepared and 

employed to dcscribe the situations. Accordingly sessions and classes (tutorial classes) were 

observcd on march 4, and April 18-19 when St. Mary's University College gave face -to- face 

tutorial class and tinal examinations respectively. As to Admas College, observation was made 

on (April 1-2) and( May 6-7) when tutorial classes and tinal exams were given respectively. 

3.3.3 Document Analysis 

Documents that were supposed to provide the necessary information about the institutions in 

general, their establishment centers, population size, the constitutes of learners in teaching fields 

were consulted. In this case print materials the institutions usually release were found to be 

sources of data. Accordingly information obtained from documents such like magazines and 

brochures available in the two selected institutions were collected and supplemented to the main 

data. 

3.4. Sampling 
c' 

The main purpose of the study is, as it is already stated in chapter I, to find out the practice of 

two selected PI-lEIs in delivering teacher education on distance bases. Therefore the employed 

mdhodology is a case study. 

In case study, being one of qualitative studies, normally the sample size is small Gall, Maredith 

D (1996: 217). The purpose in selecting the case, or cases is to develop a decper understanding 

of the phenomena being studied; and it is a purposeful sampling. Patton in Gall, Maredith (1996» 

says the goal of purposeful sampling is to select cascs that are likely to be "information - rich" 

with respel't 10 the purposes or the study. Thus the researcher in this study took limited number of 

informants on the hases or purposeful sampling. 

The intent of purposeful sampling is to achieve an in-depth understanding of selected individuals, 

not to select a sample that will respect accurately a defined population. 

In this case three students from each institutions who were between two - five semesters, and one 

tutor from Admas College and two tutors from St. Mary's University College were selected. 
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With regard to tutors the researcher took two from t. Mary's because the activities done by a 

tutor at Awassa was so limited, for example, giving face to - face tutorial classes that he couldn't 

provide information that are related to assignments. 

Besides center coordinators of each institutions are the other major sources of data 

3.5 Data (Management) and Analysis 

As it is already stated above the study is basically a qualitative case study. To achieve the 

intended objectives, mUltiple approaches were used to collect data. 

Th~ d~tu obtain d lIsing interview and observation were analyzed and summarized using word 

expressions. The data obtained from documents were supplemented to the main interpretation. 

The (lnn lysis of data begins with providing background information of the institutions and the 

study centers, based on information obtained from various sources. Still background information 

of the respondents was given . 

With regard to confidentiality, one of the ethics of research entails the anonymity of the 

ini"ormants. Therefore, to keep their anonymity simple codes were used. The codes used include 

both ldters and numbers. Below are the representations of the codes: 

SM- refers to S1. Mary's University College 

.'\ - refers AdmC:ls Col lege 

- refers to student 

t- refers to tutor 

c- refers to study center coordinator 

SMt -- refers to St. Mary 's; student etc. 
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CHAPTER FOUR 

4. PRESENTATION AND DISCUSSION 

Thi section of the study deals with the presentation and discllssion of the data collected from the 

selected source . 

As it was stated in the earli er chapters, the major objective of this study was to find out the 

practices of two selected private higher insti tutions in educating teachers to a degree level on 

distance program. This study was conducted with S1. Mary's University College and Admas 

College in focus. The tudy is a ca e study; and the se lected study centered are both situated at 

Awassa. 

The presentation begins with providing background inrormation of the institutions and then that 

of the respondents . 

4.1 Background information about the selected study centers 

Table 1: Years of establishment of the study centers 

Institution (center) Year of establi hmtmt 

St. Mary's (2002) 

Admas (2004) 

Source: respective cellter coordillators 

The table above shows years or establishment of the study centers. Accordingly t Mary's 

University College opened its study center at Awassa in 2002,. while Admas College did so two 

years latn, in 2004. 

Tab/I! 2: . IIl1/ber o/Stlldellts Clirrelltly ellrolled 

r
lOn s t-j t lJ ,i;-;;;-r 

(center) ! 

1 
Sl. Mary's 

Admus 

----- ----
Total Number of students 

cUITentlyenrolled 

M ! F T 

947~ 1130 

305 45 350 

SOllrce: Respective reeDrtl offices of tlte cellters 

Total number of students 
currently enrolled to degree 

teaching fields 
M F T 

I 148 52 200 

! 151 4 155 I 



I . 

With regard to number of students currently enrolled, . t. Mary's University ollege has a total of 

1130 tudents at Awassa among which 947 are males and 183 are females . On the other hand 

Admas College has a total of 350 students at Awassa, among which 305 are males and 45 are 

females . 

As to students enrolled to teaching to the d gree program, St. Mary's has 200 out of which 148 

are males and the rest 52 are females. When we come to Admas College, it has a total number of 

155 students in the fields of teaching for degree program. Among them 151 are males and the rest 

4 are females. ignificance of distance education is to enable females, who most of the time are 

educationally disadvantaged due to much family responsibilities, etc, (ESDPI: 1999-2002), the 

above table, however shows the number of females in the program is still much lower than that of 

mak participants. 

4.2 Background information of learners 

Table: 3 Level o/studellts' semester alld their distallce from the centers. 

Institution Learner em ester distance from the 
center 

t Mary's SMS ) 3 _ (Awassa) 

SMS2 5 140 km 

SMS3 
.., 

200 km .) 

Admas AS) 4 45 Km 

AS2 3 20Km 

AS) 2 48Km 
--.----

Source: Illterview comli:cted witlt tlte learners 

Table 3 shows level of learners' (semester) and ho\ far they are coming from. Accordingly the 

i n10rmants are from semesters I I -V, when we come to where they come from, we can see some 

differences. 10st of students studying at St. Mary University College eome from relatively far 

arcas than that of Admas College. With regard to coverage, St. Mary's University reach wider 

audience (distance) than Admas College docs. 



Table 4: Age, experieJlce and jobs ofllle learners 

Institution Learner age expericnce Job /currcnt/ 

St. Mary's MS 1 55 34 teaching 

SM 2 47 27 educ. office 

SM 3 
42 12 teaching 

Admas ASI 43 20 educ. office 

A 2 45 21 teaching 

!\S 48 25 teaching 

Source illtervielv cOllducted with the learners 

Tabk 4 shows age, experience and current jobs of the learners. Accordingly it is possible to 

conclude that the age group of the learners reading at a distance in the selected centers of the 

institutions stretches betwcen 42 and 55. This shows that adults are bencfiting from distance 

education program in order to upgrade their qualification to degree level. As to their experiences, 

they have served (not necessari ly only in teaching, of course) for a considerable years that is 

between 12 and 34. 

With regard to their profession, the table clearly shows that the majority of the learners (four- out 

- of six) are school teachers while the rest (two -out-of six) are working in the related fields i .. 

in education offices. 

The information obtained shows that not only teachers but also other people working in related 

offices like to upgrade themselves in the fields of teaching. 

Table 5: Famil) background of the learllers 

In ti tution Lcanlcr matcrial status of no of children 
status spouse -

Sl. Mary 's SMS 1 Married I-louse wife 2 

SMS2 Married I louse wife 6 

SMS , Married Iiollse wife 5 

--
Admas AS 1 Married House wife 4 

AS2 Married Employed 4 

AS) Married I louse wife 5 L 
Source: interVIew conducted with the learners 
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From the above table one can see that all the learners are married. Except that of As2, the other 

five respondents' are house wives who don't have defined monthly income. 

The other important information obtained from the table is that except SMs l the other five have 

got relatively large families. Where they are supposed to support more fami lies, which could be a 

hindering f~lc lor from joining hi gher instituti ons in other programs. 

4.3 Information about the tutors 

Table 6: Qualification, profession and term of employment 

Ins titutiOJl tutor q ualiticlltioll p.·ofcssion term of 

employmcnt 

St. Mary's SMS, B. A degree instructor Part time 

SMS2 B.A degree teacher Part time 

Admas AS, M.A degree i I1structor Part ti me 

Source: interview conducted with the tulors 

The table above show that tutors are qualified to B.A degree (S t. Mary's) and M.A degree 

(Admas) in the fields they give service. They are employed by the insti tutions on the part time 

bases. 

I 

Table7: Role Responsibilities of tutors 

Institution Tutor Responsibility (duties) 

St. Mary's SMt, - gives face - to - face tutorial program only 

SMt2 - gives face - to - face tutorial program 

(A.A) - eva luates learners' ass ignments 

Adlnas At, - gives face - to - face lutorial program 

L_ - eva luates learners' assignments ' whom he gave tuition. 

rable 7 shows roles and responsihilities of tutors in both institutions. From the table one can 

blrn that thl!n.: is som\! differences with roles and responsibilities of tutors. With regard to St. 

Mary's, assignment, are evaluated at the head office (A.A). So assignments are collected from the 

ll!urncrs by the coordinator and st!nt to the department, in Addis Ababa, where there are tutors 

who evaluate the assignments; among them is SMt2. Wh reas with regard to Admas Colleg th 
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tutor who gavl: the face - to- facc tutorial class is also responsible to evaluate his learners' 

assignment . 

In this case Mt I is employed to meet students only for face to face tutorial classes. He makes no 

contact with the study center or his learners other time than face- to- face tutorial classes. SMt2 

is in charge of evaluating learners' assignments, brought to the department ( in Addis Ababa) 

from varies study centers. 

With that of Atl it helps him and his learners to have another chance of contact so that he can 

evaluate his lea rners as well as hi s approach. During the interv iew he te ll s that 

/ check and give the necessary comment on the aSSignments oj the learners 
whom / gave Jace - to - Jace tutorial classes; this actually tells me where 
students Jail andlor succeed so thaI f could make improvement in my 
approach other times. More over such things strengthen the relation f have 
with my learners. (2, April 2006) 

4.4. Staff member of the sampled institutions 

Table 8: staff members of each study centers 

Institu te Coordina tor Sex Ass istant Sex Tota l 

St Mary's 1 F 1 F 2 

Admass I F 2 F '" .) 

Table 8 shows what number constitutes staff of each study centers. Accordingly two females 

constitute the staff of St. Mary's study center at Awassa whi le that of Admas are th ree (females). 

In other words thcre are on ly two assisting staff for 1130 distance learners at St Mary's whi le 

there arc 3 assis ti ng staff fo r 350 distance learners at Admas . 

4.5 Le .. u-ncrs' nceds and the situation of the delivery systems . 

.. LS.l Why Learncrs read at Distancc 

Basi~ally distance educati on program \ VUS introduced with the concern of reaching students who 

arc isolated from regular institutional teaching. (Sharma, 2005; Mujibul, 2004; Gachuhi and 

Matirll ,1989; Holburge. 1981). And the program helps to compensate for some of th 

disadvantages o f isolation. Distance education specially with regard to teaching, helps to train 

teachers who are already working and can not be taken away for more than a few weeks. Keepmg 
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these in mind the n; earehcr wanted to know why they joinl;;d this program. Respondents then 

ga e differ nt reasons for their interest to join the program. 

One of the respondents ( Ms2) states that he has taught for about 27 years (see table 4). Most of 

the year as chool teacher. As why he liked to continue his education on distance program he 

says: 

It is recently that chances come for us to continue our education in the 
summelY in-service program. Though 1 tried to benefit fi'OIJl the program, 1 
W(/S 1101 qlla!({ied: as priority Wl/S given to current teachers. 

As to evening program two majorfactors hinder me from joining the program. 
The first {lnd the major problem is finance. As 1 told you earlier, 1 have large 
family. The! other problem actually is the distance from the institutions 1 am; 
livillg it's 1-10 Kill ./i'OIll !1\Vas.H1, for example where J could find higher 
institLitions. (18, March ]006). 

F,om SMs2's words it is clear that the respondent has great interest to qualify himself to degree 

Ie el. Unfortunately h~ couldn't bendit from other programs due to what he mentioned two 

factors. In this case kJrners l!ke S Is2 have benefited from this distance education program. 

On the contrary MS3 tells that though he was once qualified to continue his education on 

summery in-service program, due to his personal interest he withdraw and later come to continue 

on the; distance education program. He says : 

" •. 117 lI1y absence Jor S/llnll1el~V education at Alemaya, 1 learnt thaI my 
.Iellni!y SL!IIered a lot economically. Therefore 1 have to spend more time to 
maximize: my il1c(lll1e. And this dislance education program enables me 10 

manage my lime 10 work part time jobs to support my Jamily. (J 9 March, 
]()05) 

SMs3 remarks that he has large family (See tables 5) and it is difficult for him to support them 

\\ith his monthly $~ lary only. As a n,;sult he has to participate in some other part- time works to 

m:l:~iml/.c his inc()l\lc. ' I hcrcf'nre lie bendits f'rol11 distnn(;~ <.:Jucalion program. 

iJlstance cdUl',lIiOIl program in general enabled adults to have access to education who otherwise 

couldn't join CO\lC~l'~; or universities in such programs as advanced standing, summer- in-service 

program or c,'tension program, 
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4.5.2 If learners got prior orientation or training 

Basically di tance learners are supposed to have or given orientation for example, before they 

start the program. This is believed that th~ orientation helps them to handle the program better 

and effectively. Thc information obtained from the learners and the coordinators, however shows 

that learners get enrolled to the given institutions with out having prior formal orientation. 

Learners themselves try to get the necessary requirements by their own efforts. Thus they gather 

information by consulting their seniors, center coordinators or print materials. One of the 

interviewee tells that .. . 

1 went to fwo study center offices to seek information, on their programs and 
.fields of study. / collected brushers and other print materials. 1 got some 
iJ!/cJI"/nation ji-OIl1 each center coordinafors. I also consulted le,," learners 
allending the program. Finally / decided to join the institution 1 am now 
learning at As3 (7, May, 2006). 

This shows that even though there is no an already scheduled program (orientation), by the 

institutions the learners themselves create their own mechanisms to have the necessary 

i nfonnation. 

4.5.3 Tutorial Sessions 

Tuition to distance learners may be given in various ways; one of which is face - to -face tutorial 

program . 

Face - to - l~lce tutorial classes are so essential that learners make, lor example direct contact with 

their tutors. The contact helps them to clear with their problems they face while they are dealing 

with their learning materials in general. 

L till their contact with their tutors helps them to develop confid nce that they are I arning. To 

show how essential is help to distance learners Forge in (Rowtree: 2000) says; too easily they 

can become out of sight, out of mind if proper help is not provided. 

Learners from hoth institutes say that they rcally appreciate the presence of face - to -face contact 

with their tutors. They again report that they benefit a lot if they meet their tutors as frequently as 

possible. 
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r rom the interview conducted with the students, center coordinators and tutors, it is learnt that t. 

Mary's University College schedules tutorial programs once a semester, which lasts for three 

hours for a course while Admas ollege does so two times a semester which lasts for two hours 

each time. 

4.5.4 What le.lrners expect from their tutors 

It was tried to find out expectation of the students from their tutors during the face - to - face 

tutorial classes in general. Their responses then can be summarized to be learners usually expect 

their tutors to give lectures or explain them the whole material. Still they want their tutors to 

guide them how they should study or handle the courses better. 

4.5.5 If the allotted time is enough to obtain the necessary help 

Though informants tell that they are happy with the presence of face - to - face tutorial classes, 

they get Ii ttle assistance [rom their tutors. SMs 1 tells. 

I all1 happy there is face to face tutorial program. This time I expect to 
leam a lot Ji'om Iheir leclllre: What a pity Ihe lime aUolted is 100 sharI. It 
goes before we cover the course (19, March 2006). 

It was also found out that students from St. Mary's collect 3-5 modules for one course on average 

which they are supposed to go through (these all modules) with in the given three hours. 

As3 adds though his college allots [our hours a semester for a course that has only one module, 

the allotted time doesn't allow them to go through the material in detail.. However his coming to 

the center twice has advantage that he could meet his classmates whom he couldn't see otherwise. 

In his stay in the town for a few days, he says, he discu ses his Ie sons with them. 

4.5.6 Students' contact with their tutors 

Dislal1c~ learners ah.vays seek assistance from people, whom they believe could help. These may 

include colleagues, famIly, center coordinators and tutors. But the assistance they seek from their 

tutors is paramount. 

SMs2 says he doesn't deny that he gets a little help from his colleagues and center coordinators. 

lie still expects much help from his tutors when the says: 



I wislt I could see my tutors CIS ojien as possible; as the assistance J seek 
from them is much . . It is unfortunate thaI it is not possible to find them 
other limes than during the face to - face tutorial programs. (18, March 
2006) 

This in general shows that learners like to have frequent contact with their tutors . Rowtree (2000) 

ague that tutors are basically responsible and encouraged to check whether learners have any 

difficulties with the ideas in the package, for example and to give remedial help. 

4.5.7 If learners often come to attend face - to-face tutorial programs. 

To find out if learners often attend the given face to face tutorial classes, the researcher raised the 

same questions to all learners. Accordingly five of the respondents answered yes, while the other 

one said no, (SMs3). 

SMs3 reports that he came for such programs the previous two semesters. However he learnt that 

out or four courses he took each semester, he was scheduled only two courses. As a result he 

learnt that it was no more advantageous to come to the center from a distance (about 200 Kms) 

for tutorial classes any more. 

Other informants also tell that there are cases when some courses are not scheduled for the face to 

face tutorial programs: SMs 1 replies. 

This semester J was registered to four courses. However only two of them 
were scheduled for tutorial classes. (19, March, 2006) 

As3 also tells that he was registered for four courses that semester; out of which three courses 

were scheduled for tutorial classes while the other one was not. 

To find out if what learners said was true, the researcher interviewed both center coordinators. 

!\ccordingly it was learnt that there were cases where some courses were not scheduled. They 

respond that it is the policy or their institutions not to schedule tutorial programs if the number of 

learners taking the given course is less than five . 

4.5.8 Means of communication or contact with coordinators 

Besides face - to -face tutorial classes or examination times, learners are expected to make 

frequent contacts with their assistants. According to Rowtree (2000) much of tutoring or 

assistance is usually done via telephone or correspondence. 

44 



Information blain d from the learners and the coordinators, of course show that learners make 

contact with their coordinator for such cases like if learning materials are ready to collect, when 

and how they should submit or collect their assignments, etc. Therefore learners mostly use 

telephone and postal service. ti ll some learners (SMs I) for example, visit their centers in person 

when necessary. 

As I.reports 

It was CI Jew months ago. I couldn't come to the center in person to collect 
[he assignments. 1 phoned my center coordinator to send me the 
assignment via the nearby post office and she did so. (1, April, 2006) 

ti 11 As2 wi tnesses that 

....... My center coordinator once phoned me that 1 was late and 1 should 
submit/he assignment as soon as possible. (2 April, 2006) 

In general in both institutions learners often phone or visit their centers as much as possible to get 

the- necessary help or service. Unfortunately calling learners and lor sending them assignments 

for example via post office is not practiced by St. Mary's. This was so, as it was found by 

interview and observation on the date the center was visited, the coordinator was too busy serving 

her learners who phone and also come in person for different purpose. For example on April 1, 

the researcher learnt that she registers new applicants, gives brief information answers telephone 

calls, distributes learning materials and grade reports. During a three house stay at the center, it 

was found out that she couldn't find even few minutes to rest. Therefore the researcher believed 

that with St. Mary's it is difficult to serve 1130 and above students with one coordinator and one 

assistant. 

The observation, or course tells that th ree people (One coorrlinator and two a sistants) at Admas 

could easily serve a total of 350 learners. 

4.5.9. Media employed to provide the lessons 

It is obvious that learners have different \earning styh.:s: one of the most important issues so that 

the teaching learning process meet the needs of the learners, and run it effectively, employing 

various media of learning is essential (Rowtree: 2000). 



From observations and interview conducted with learners, coordinators and tutors, the researcher 

found out that print media (Module) is dominantly used in both institutions. They of course 

reported that sometimes they use audio (tape) for such courses like 'listening skill'. In this regard, 

neither of the institutions show much effort or dedication in considering learners' learning styles. 

4.5.10 Course material dispatch 

Holburge (1981) states there are three possible strategies of dispatching course materials: one of 

which is to distribute all the necessary materials at once. This is advantageous specially [or 

distance learners in Ethiopia who have various constraints to visit their respective centers now 

and then. 

tudy centers of both private higher institutions therefore are found following this strategy. They 

try to dispatch all the necessary learning materials at once. In doing so, however, there are cases 

where learners complain that they do not find all the necessary materials readily . SMs2 for 

example reports: 

I was supposed to collect 12 modules this semester. Unfortunately I collected 
only 9. The coordinator then told me that 1 have to come back some other 
time CIS the remaining materials are no! in the store. (/8, March 2006) 

4.5.11 Assignments 

Assignments in general have a lot of advantages for the success of the program. They keep and 

strengthen communication between the learners and their tutors, and their centers, of course. Still 

assignments encourage learners to read and do more on their courses. Through assignments, 

tutors could see where their learners are. Assignments also serve as a system that helps to control 

if the learners arc in the system of the delivery program or not. 

Through interview with learners, courdinators and also tutors it was learnt that In both 

institutions lcarl1l:rs are required to do assignments on most courses. 

One or the illformunts (SMs2) tells thut in his case he took four courses that semester. Out of 

these one of the courses (verse and drama) didn't have assignment. He simply sat for the final 

examination. 

With regard to collecting feedback on their assignments all respondents (1 arners) from Adm 

coil ge say that they collect their assignments (after carr ction) with in a month. But in t 



of t. Mary's all learners respond that they have never collected back any feedback or the 

assignments they did 

SMsl tells 

1 submit the given assignments on the dates due. However 1 have never been 
brought back any of corrected assignments. J usually call the office if they 
could send me that. What! get from them is only a promise that they will do. 
Finally I sit for the exalll with Ollt seeing my success or failure . (/9. March 
2006) 

Ms3 adds 

! have /lever collected any oJthe assignments I did the previous two semesters . .. J 
was Jed up with their frequent promise with regard to sending me back their 
feedback. This semester, 1 didn't submit any of the assignments. No body asked me 
why 1 didn 't . .. What is the point doing assignments unless it helps me 10 know 
hO)'11 much J understand the subject I am reading? (J 9, March 2006) 

Scholars in the field recommend that the practice of providing feedback on students' assignments 

and send them back sooner has pedagogical advantage, as it encourages learners for further study. 

For example World Bank report in EMA (2002) shows that due to some circumstances most 

institutions took some three months for getting the assignments checked and brought back to the 

learners . 

II was also learnt from the learners and center coordinators that assignments are optional in the 

case of St. Mary s while they are compulsory in the case of Admas. Thus it's up to the interest of 

the learner either to submit the assignment or not. 

4.5.12 Examinations 

One of the strategies through which learners' success or failure could be determined is through 

examinations. Information obtained from each informants show that in both institutions there are 

final examinations given at the end of every semester. 

The ditlcrencc bctween the two institutions lies when they should bring back grade rcports or 

result to their learners. Grade reports, for example are evidences that tell success or failure of the 

learners in the program. Thus learners should be made collect their grade reports as soon as 

possible. 



Learners at Admas ollege and the coordinator report that they could collect their grade reports 

sooner than six weeks. But at t. Mary's, learners report that it could take some five months. 

Ms 1 said that he took the previous semester final examination in eptember. However he 

collected his grade report in March. But the coordinator (SMc) reported that grade reports would 

be ready with in three months. 

According to SMs 1 the problem was not only the delay; there were cases where incomplete grade 

reports were collected. He said last semester he sat for four courses: Unfortunately he collected 

the results of three courses. 

Center coordinator (SMc)admitted that such cases might happen; but her office automatically 

corrects the failure as soon as it is reported. She said she did so whenever her learners reported 

that they faced such a problem. 

4.5.13 Criteria set to be recruited as a tutor 

The researcher wanted to know if there were predetermined criteria set to select tutors. Both 

tutors ( M t I and At!) responded that their respective coordinators announced that they need 

tutors in the fields or subjects they are working now; They submitted their curriculum vitae and 

original documents that shows their experience and specialization. Besides recommendations 

obtained for example, staff could also help to be recruited. 

4.5.14 Roles and responsibilities of tutors 

These tutors basicaJly were employed on part time bases (See table 6). And their roles and 

responsibilities were weJl defined and limited. 

SMtl has the role of giving face-to-face tutorial classes: in his words he say 

1([/1/ lIsually Kiven the modules a few IVeeks before the tU/orwl c:lass days 
come so that I can read and get prepared. After giving the face - to - face 
tll/orial classes, I alii needed no more. (5, March, 2006) 

SMt2 tcJls that though he givl!s face-to-face tutorial classes where necessary, he is mainly 

cmploycd to cvaluall.! ll!arncrs' assignments. 

He Says: 
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The department collects all as ignmenls from each study centers and here 
distrihute' them to us, according to our 'ubject of specialization. (8, April 
2(06) 

The major role and responsibil ity of Mt2 is just evaluating learners' assignments here in Addis 

Ababa. lIe has no direct contact with the learners. 

At! tells that his roles and responsibilities like other tutors working at Admas College of course, 

is both giving tuition and also evaluating learners' assignments. 

. . . I am also given the responsibilities of evaluating assignments of 
learners IVhom / teach. (2, April 2006) 

4.5.15 If they gave the last tu tor ia l c1asse a nd ; if enough t ime was a llotted. 

The same question was forwarded to smt I and At I if they gave the last tutorial classes and also if 

they completed the already set tasks with in the given time. It was learnt that they both did. 

Regarding the coverage, both tutors tell that they couldn't finish (cover) what they intended. 

'Mtl says: 

The course I gave was 'English in use" it has three modules with about 100 
pages each, on average. The total time ((flailed was three hours only; out 
0/ 'which I '/] hrs was for lecture IVhile the remaining I '/ ] hrs was for 
discllssion on ready made exercise, the department prepares. What a pity, I 
was not able to cover IVhat was planned 'with in the given time. (5, March 
2006) 

The problem was also experienced by Atl. According to him he was told to give a two hours 

tutorial class, on one module. He prepared his own lesson and spent the whole time lecturing. 

Still he couldn't even finish lecturing let alone reserving time for discus ion or questions. 

Prom their explanation and some documents of course it was learnt that t. Mary's give a three 

hours tutorial class once a semester while Admas gives two hours during each program: that 

make a Cour hours S~SSi()ll a semester. 

Thl: other important po int or difference is that St. Mary's subdivides the time to two: an hour and 

.1 hall' for discllssing the modules (lecture) and the other time for discussing questions that are 

,d.-cady pn.::pan: I by the insti tution or department. But in Admas it was learnt that it's up to the 

tutor to manage fhe lesson himself. 
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4. 5.16 Originality of learners' assignments 

One of the possible ways through which learners communicate with their tutors is through their 

assignments. It is I arnt from the tutors, learners and coordinators that learners are required to do 

one as ignment for most courses they are offered. But while evaluating, tutors observe some 

problems. 

SMt2 and SMc report that their institution always prepares new and original questions for 

assignments. This was also what the learners told. This practice gave no room for the learners to 

copyans\ ers from what their seniors did. But as to submitting their own account, SMt2 reports: 

I check assignments related to my field of specializations (English) I see so 
many students copying answers from one an other. I usually comment that 
they copy /i'ul/I each uther .... what a pity though the department knoll'S 
the practice, no measure is laken to control the theji. (l8, April 2006). 

At! adds: I fee! assignment are meant to facilitate and encourage learning. .. In 
evaluating assignments I learnt that my college duplicates assignments 
already set the previous semesters. Hence juniors simply copy from 
seniors' papers what were correct and correct those which were wrong, 
based un comments J gave last semesters. (2 April, 2006) 

What At 1 said was also shared by the learners and the coordinator from Admas. 

To generalize, as to the originality of assignments St. Mary's University college prepares and 

dispatches new (original) questions each semester while Admas college simply duplicates and 

dispatches an already prepared questions (and done by the previous semester learners). Learners 

in both institutions found copying from each other than to do assignments by themselves. 

It was also learnt that in both institutions there is no rule or effort made to control the situation. 

4.5.17 If tutors get any assistance from other institutions 

One of th(! strategies that the government of Ethiopia followed (MOE, 1994) was providing 

distance le<ll'lling in collaboration and coordinated with the rest of the education systems. 

Distance education by its nalure is more complex and the one that require specialist. To achieve 

the necessary educational out come. then training and educating for example tutors are essential. 

Unfortunately from the interview conducted with the tutors (and the coordinators) show that th y 

didn't get any training from any responsible body. As to how to give th servic all tutors report 
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that th ir respective coordinators gave them brief orientation, that are typically related to their 

activities in the classrooms. 

4.5.18 Roles and responsibility of coordinator 

Distance learners in general need support whom they think does something to do with their 

learning. From the situation the researcher observed at Awassa in each center and interview 

conducted with each center coordinator; the roles and responsibilities of coordinators were much. 

It is obvious that in most cases learners with out support are often liable to delay even their 

completion of the program or to dropout altogether. 1 he support they get from coordinators being 

essential, through interview and observations the researcher tried to find out what the roles and 

responsibilities of center coordinators in assisting the learners. 

Thus 

they register new and old learners 

distribute learning materials, assignments and grade reports 

announce (on notice board mostly) up to data information 

give necessary personal assistance to the learners 

serve as channel to pass information from and to their institutions. 

facilitate tutorial and examination program 

delegate their respective institutions at regional level and attend meetings or conferences 

on behalf of their institutions. 

Some differences were found out on their responsibilities. For example: SMc of course, collects 

assignments from learners. She then send them to the department in Addis Ababa. Ac also 

collects assignments; beyond that she recruits tutors (who gave the courses) for correction and 

feedback. with regard to registration, they both register new applicants. The differ nce lies in 

providing identification cards: In the case of $t Mary's, SMc reports that identification cards are 

pn.:pan:d cl!lllrally (al the hl!ad officl! ). So learners have to wait till their identification cards are 

prepared and sent. Where as in the case of Admas College, Ac reports that she could give 

identilicution cards as soon as the applicant is registered; Such practices, learners from Admas 

say make the service appreciable. 
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4.5.19 If there i hare of experience or cooperation between the centers 

To (ind out i r there is a sort r experience sharing or cooperation between these institutions, the 

nme question as raised to t:ach coordinators. They answered that there is no such practice 

between them. They both stre sed that it was competition where one wants to dominate the other 

in the program. Neither of them show any interest or effort to learn from the other 

4.6 Observation 

Observation was one of the tools employed by the researcher to gather the necessary information; 

and cro. scheck i r the given information through interview was true or not as well. 

H nce the practices of each parties in the classrooms and outside, while tutorial classes or 

examinations were given were observed based on some guiding check lists. 

4.6.1 t. Mary' 

Sessioll I (Mol'llillg) 

It was on 5th March when tutorial classes were given. The observation was made in a class where' 

English in use' was given. In the morning there were 15 learners out of which 12 were men while 

the other 3 were ladies. Almost all students were on time for the class. 

The tutor started his activities by introducing himself, and the course. He then informed learners 

what they were supposed to do during each session (morning and the afternoon). 

lle started lecture which he already told them that what they were doing during the morning 

sessIOn. 

from the observation it was learnt that tlu'ee modules were there for the course while lecturing 

he told learners to turn to certain pages now and then ... It was the tutor who spoke the whole 

lime. No questions or comment were heard from the learners. Finally the bell went before he 

I,;ven wind lip the lesson 

Sessioll II (t1J~erllooll) 

This lime the number of learners were less. There were only 9 students. The tutor required th m 

to take out the guiding questions already set for discussion.. . . During that tim he read th 
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questions and encouraged learners to respond . Unfortunately only few learners tried to give 

answers . . . still the time was over before the tutor finished going through all the questions. 

As to learning resources, chalk duster, module and tutor notes (prepared himself) were used. 

On 18th March also it was tried to observe the situation when examinations were given. Though 

the program was run smoothly it was observed in one class that out of the learners taking 

examinations (Educational psychology) two learners haven't got identification card ... They told 

that they were semester II students, they were not given I. d cards nor their first semester grade 

reports, yet. 

4.6.2 Admas College 

Class observation was conducted on 1 s" April 2006. In the class observed there were eight 

students. They were all men. The course given was' curriculum inquiry' The tutor began his 

lecture by reminding what they did during the first tutorial program (given on 4th March). 

He took out his note and also told learners to take out their modules. 

The tutor then stressed now and then that he was not going through every detail, as the given time 

(two hours) didn ' t allow. He began his lecture, after writing what he said ' main points' on the 

blackboard .. . In the middle of his lecture, he raised questions where only few students attempted 

to answer . . . Finally it was learnt that the time was over before he covered the contents he wrote 

on the blackboard. 

Chalk, duster, module and notes (prepared by the tutor himself) were the learning materials used 

that particular class. 

The other day observation conducted was on 7th May, where examinations Were given. That day 

it was ob:;~rv~d that every lhing W~IS rlln smoothly. 

, 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Summary and Conclusion 

Summary 

The major objective of the study was to End out the practice of two private higher institutions in 

delivering education through distance education to qualify teachers to degree level. 

To reach at the intended objective specific research questions were set so that they could enable 

the researcher to point out the practice of the delivery . 

Related Literature on such points like conceptual framework of distance education, its historical 

development in Ethiopia, management of distance eduction program, roles and responsibi lities of 

key players in the delivery program and teacher education through distance eduction were seen. 

In order to gather the n~cessary data, the research was designed in such a way that to employ a 

case study method. Case study being one of qualitative research method, helped to deal the 

delivery in detail by using mUlti ple approaches of data gathering instruments. 

To co llect the required information. then the researcher employed multiple tools . Thus interview, 

document analysis and observation were the major tools. 

As to the informants they were selected purposefully and also on the bases of availability. 

/\ccordingly learners who were believed to prov ide the necessary info rmation about their 

learning and de livery were se lected. Experienced tutors in providing ass istance were also 

selected. Finally center coordinators of each institu tion were taken as sources of information. ./ 

The inslrUmtlllS were tirs t pilot - tested on few selected learners, tutors and coordinator so that 

the) could be reliable alld va li d. Thus some modifications wen; made on them later. 

Data froJ1\ tutors i..I1ld karm.: rs at i\wassa was colkcted during the times when tutorial classes and 

examinations \\I.!rc given to overcome the difficulty to tind them. Data from coordinators was 

collected by appointment 
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Thl.: inlormation colkcted 1'1'0111 the sources was organized and analyzed (described) using word 

cxpre 'siuns. while sometimes taking (using) the exact words of the informants. 

ArtL:r analyzing the nl!cessary data in this study, the researcher has summarized the following as 

major findings. 

The learners are between 42 and 55 years of age. It was also found out that they were all married 

where fivl.! 0(' them have house wives while the other one has an employee (As2). As to their 

t~l1nily siz . except MS 1, who has only two children the rest five learners have got 4-6 children 

each. These hows that they perhaps lead large families. 

With regard to their experiences it was found out that these learners served in teaching and other 

related lidos {'or the years that range between 12 and 34 years. It was also learnt that most of the 

kamel'S come to !\\v<1ssa I"rol1l a distance whcre they couldn't find other higher institutions near 

b . 

Tutor. arc one of key persons in the delivery of distance education program. They were found to 

b~ quuliJied to B.A or MA degrees in the fields they gave tmorial classes. They were employed 

on part time hases. In getting involvl:d in distance educatioll program training or orientation was 

very important to run the program effectively or smoothly. However, neither the learners nor the 

tutors had got any formal training for example with regard to their roles and responsihilities. 

I-Jcnce tU[or~ play theIr roles with their skills and kno\ ledge they have to treat their learners in 

the conventional classes. Their roics and responsibilities could not go beyond providing face - to 

- liKe tutorial classc~j in lecture fornl :.IIId ~valualillg learners' assignments; the tim\; allotted for 

thl.: bee-to - i'acL! tutori:1l cla,sses was not enough to cover the conk11ls of the materials. 

As tu karnL'rs' expL:Clation {'rom the support service, it was learnt that they expected a lot than 

\\ hat they get lrom their tutnrs or coordinators. Thcil expectation was summarized to be clearing 

th-:I1l !IOW tllcy should hamill: their courses, IlHlI1agc thL!ir til1l~, clear them with the contents of the 

nwt.!rials, hl.:lpthcm whL'11 they had difficulties while U11.!Y were going through their materials. 

()1:>lalH.:e learning b) nature IS thl.! Oil\.! that IS lIlostly dOlle independently. In doing so learners 

ma) ftc ~ problems. 'rhus they need close fnllow up and assistam.:e from th ir coordinators or 

tll1ors, tor example. In thIS ~tudy howcwr, it was found out that the necessary help provided to 

them was not adequate. rhey get a three to four hours ll.!cturc a semester; which w too hort 
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even to cover the course. And learners' contact to their tutors was mostly limited to the time when 

face to- face tutorial classes were given. 

The other problem found out was that there were cases where even tutorial classes were not 

scheduled for certain courses: on the pretext of Ie s number of learners were taking the course, 

nature of the courses, which coordinators report for some courses by nature, tutorial classes were 

not scheduled. 

As to material dispatch it was found out that in both institutions the strategy followed was to 

distribute all the necessary learning materials at once, at the beginning of the semesters. 

Mor~ovcr it was found out that there were three to five modules for one course in St. Mary's 

which had 118 and 180 pages each on average; while there was only one module for a course in 

Admas College which had I GO to 210 pages on average. 

Employing appropriate or various media was one of the important Issues 111 order to meet 

learners' interests who had different learning styles. Still nature of some courses dictate to use 

various media. In this study then it was learnt that both institutions dominantly use print media 

while for such courses like' listening skills' they used tapes as a supplement. 

With regard to assignments, it was found out that in most cases learners didn't show their own 

ctTorls: they rather copy answers from their colleagues and lor from their seniors. 

As to the originality of assignment St Mary's prepared new questions each semester, while 

Admas was [ounel simply duplicating questions which were set and distributed the previous 

semesters or year. 

The other problem found out with regard to assignments was that in both institutions there were 

no ddined rules and regulations set that could enable them to control or take measures against the 

theft (copying OIlC another's answers). 

Experiencc sharing and cooperation bdwcen institutions was believed to bring a better service 

to the Icarners, which in turn contribute their part in improving the quulity of cdueution. 

Ilowc\ cr. efforts w~rc not made between these institutions to share experiences or work in 

cllopcration. 



Conclusions 

BelO\ are conclusions that are reached based on the findings that are already presented. 

• As to the background information of the learners, it is learnt that they are all adults whose 

age lies between 42 and 55. They are all married and have families whom they support. 

Thus it is also found out that, had it not been for this distance education program, they 

had no chance of up grading their level of qualification. 

According to the scholars in the field, Holburgc (1981) for example, distance education 

could serve those who can rarely allow themselves or financially afford to go in for full 

time study or even half time. 

• When we come to providing the necessary assistance to the learners, it is true that 

Jistanee learners most of the time seek help and advice (Forge in Rowtree: 2000) 011 

llI:ltt~rs that are to do with the subject matter [or example they are learning about. They 

may need help before, during or after the program. Thus such concern or dedication is not 

seen with ci ther or thc institutions. 

• To have an effective way of providing the necessary assistance to the learners, there need 

to have well lrained tutors. Panda (2004: 82) strcsses that the department or the institution 

need to have a human resource policy in place, showing the type and number of human 

resources required at different levels . 

To have such a staff then, training or a clear orientation is required. However it is found 

Ollt that in buth institutiolls thcre arc no cfTorts made to train or providc a bcttcr 

orientation to strengthen the quality of tutors or the learners. This shows that ther IS no 

due conc<.;rn given to provide quality service to the bendiciaril:s. Therefore distance 

le<l1'l1l.'rs in the given institutions cuuldn't get adequate assistance. 

\\ ith icg.ud to lllatcrial JispuH.:h both institutions follow the strategy of distributing all 

lIHllI:rials at onCl:. This is what lci.lrncrs apprl.!ciatc. as they arc not {'oreed to visit their 

\,;cntcr' ag.,in and again to colket materials. 
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• To help learn r~ learn belter, it is advisab le that different media be employed. The study 

found out that neither of the inst itutions show much effort to employ varied media, 

though there are little attempts to use tapes for such courses like 'listening skill' 

• Assignments are one of possible ways thro ugh which learners contact their support 

service. Report of World Bank in EMA (2002) shows that the practice of providing 

feedback on learners' assignments and send them back sooner has pedagogical advantage, 

because it encourages learners fo r further study. However the study found out that with St 

Mary's university college bringing back learners assignments are not seen. 

Though Admas College could bring back feed back quicker there is one important 

problem seen with it. The department fails to prepare new and original questions. Thus it 

always duplicates the questions that were given to learners who took the same courses the 

previous semester or year. 

• Other problems the study found out with regard to assignments is that learners usually fail 

to submit what they d id themselves. They copy down what their friends or seniors 

(Admas College learners) did. Though it is well known by concerned bodies, there are no 

already set mechanisms or efforts to control the situation. 

Se-
• Experience sharing between the holders 0 bring the necessary and better service is 

~ 

essential, because it enable to ing together and apply the skills and experiences each 

institutions have. Unfortunately there are no efforts made so that these institutions work 

together. 

5.2 Recommenda tions 

Based on the findings and conclusion reached at, the researcher po ints out the following 

recommendations: 

·d Starr (kvdopment and train ing has an essential contribution in runnmg this distance 

education program as effecti ve ly as poss ible. It's contribution to bring quality education 

in countries li kc Ethiopia is paramount. Therefore these institutions need to give due 

conc~rn to training tutors and learners before, during and also after the program. 
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' d " Assignments are one of the mechanisms that are employed both to keep contact with the 

learner and / or to check and evaluate their learning. till assignment, help to find out 

that they are learning. However it is learnt that most learners do not show their effort, they 

rather copy from each other. No measures are taken by the departments/ institutions. Thus 

thest: institutions should seek mechanisms or draw rules that enable them to control such 

si tuation. 

<.Jr The study al 0 shows that there are cases where one of the institutions work better in 

some aspects while the other fails to do so. For example in getting learners collect their 

grade reports, for 1. Mary's it takes some live months while that of Admas takes only 

some six weeks. With regard to assignments, 't Mary's is appreciated in that the 

department always PI' pares new and original questions while Admas College simply 

duplicates an already set items. Three support personnel (staff) at Admas could manage to 

serve 350 students while it is difficult for two at St, Mary's to serve 1130 student, etc ... 

Thus Private Higher Institutions ought to develop better relationships among themselves 

as well a with other puhlic Universities and Colleges to share best practices and 

experiences. 

rrr The government of Ethiopia once promised in its strategy (1994) that it is giving due 

cOlleern to distance education at the level the resources of the country permit. Therefore it 

has to continue to provide the necessary technical assistance to PI-lEIs so as to enable 

them evaluate their services and contribute to the development of quality education 

system in the country . 



References 

alew Getach w (cd.) (2003). PIlEls as New Alternatives for Students in Ethiopia: The Case of 

Distance Education Provision at , t. Mary', College : In Proceedings of the First 

ational onferenee on Private Higher Education in Ethiopia, Addis Ababa. 

Ejeta: (2005) A tudy on the Effectiveness of the Implementation of Second Cycle 

Distance Education Diploma Program, specific to English language Course. 

(Masters Thesis) 

Gachuhi, D.and Matiru B. (1989) Handbook for Designing and Writing 

Distance Education Materials. (Unpu~shed) Longman Publishers. USA 

jail , Meredith D. (1996) Educational Research: An Introduction. 6th edition. Longman 

Publishers. U A 

IIolburge, 13. (1981) The Growth and Structure of Distance Education. London: Croon Helm. 

I lolburge, 8. (1990) Theory and Practice of Distance Education. London Routledge 

Keegan, D. (1993) Theoretical Principles of Distance Education. London Rutledge. 

Keegan. D. (1999) Foundations of Distance Education. (3 rd edition) Routledge, falmer 

London 

Manjulika, S. (1999) Distance education in India: A model for developing 

countries. Pashupati printing press. Delhi 

Marew, Z. (2000) Curriculum Implementation and Evaluation (EDUC 676). Department of 

Curriculum and Instruction. AAU 

MOE (1994) gducation and Training policy. Transitional Government of Ethiopia. EMPDA, 

1·:thiopia 

i''''OI~ (1994) Educ~ltion Sector Dcvclopment Program I (ESDP I) program Action Plan, 

10E (1994) Education Sector Stnltegy: Transitionnl Government of Ethiopia EMPDA 

Ethiopia 



MOE (2002) Education ector Devclopment program II (ESOP II) program action plan. 

MOE (2005) Education Statistics Annual Abstract. Eduction Management Information 

Systems: !\ddis !\baba Lthiopia. 

MOE (2004) Education ector Development Program III (ESOP iii) Program Action Plan. 

Mujibul, H. (2004) Distance Learning Technologies in Education. APH Publishing Corporation, 

New Delhi. 

Patton, M. (1987) How to use Qualitative Methods in Evaluation. Center for the Study of 

Evaluation, University of California. Los Angeles: Sage Publications 

Perraton, H. (1986) . Distance Education: An Economic and Educational Assessment of its 

Potential for Africa Washington, D.C World Bank. 

Pcrraton, I-l.and Lcntell , H (2004) Policy for Opcn and Distancc Learning. Rutledge kalmer, 

London. 

Rowtree, 0.(2000) Exploring Opcn and Distance Learning. The Open and Distance Learning 

Series. Great Britain. 

Rumble, G. (1992) The Management of Distance Learning Systems. Paris, UNESCO 

Sharma, B. (2005) Distance Education. Coml11on wealth publishers. Delhi 

Tesfay Ejigu (2000). Organizational and Management Factors Affecting the Secondary Level 

Distance Education in Ethiopia. (Masters Thesis) Addis Ababa University. 

Teshome, N. (PHD) (2003) Delivery of Higher Education using Distance learning 

methodologies_ Addis Ababa University Department of curriculum 

and instruction (unpublished) 

Tilson. T and Getachew, K (1998). Decentralizing Distance Education: Challenges and 

Opportunities Experience of Ethiopia. In Qualfty Education in Ethiopia: Visions for 

the 21 sl Century. Institute of Educational Research, Addis Ababu University. 



• 

Wossenu, Y. and Befekadu, Z. (1999) Distance Education, an Alternative Approach to 

Alleviate the Shortage of qualified Primary School Teacher in 

Ethiopia. Yo 1.6 NO 2. AAU, IER . 

Yalew lngidayehu (2004) A Survey on the Provision of Distance Education in PHEls: A 

Comparative Case Study_ In Proceedings of the Second National Conference on 

Private Higher Education in Ethiopia: Addis Ababa. 

Zenebe Baraki. (2004). The Management of Concerns of Distance Teacher Educating in Addis 

Ababa University. Abstracts of Papers Presented at the National Conference on the 

Quality ofIlighcr Education in Ethiopia. IER, Addis Ababa University. 

____ (1999) Developing Distance Education Learning Materials. Hand book for Course 

Writers EM A, Addis Ababa 

'l,;J~;f(J)- ','I\(7U' 7,'1 1\,1\"1:9u (1983) rC<I>')' 'r~uC')' r')~9uUC'r Th.fL rp'1')' 

(.e (.\;)-"'(70) 

·)-f(7UItI/.~- (1994) r ~,,}J).'1 J.' .. L:~ V-I\·,"<1 t'l.enA rc,,")~ ')'9uUC')~ "l TI\"aTJ TCH 'lt.9u 

UJA(1r~ (7u9UUt~,} rtTD'J(.tTDtf H-C rlu~.,r '1?U?aTJ rp'1r: 'r?UUCr tTD?'1~ 

11,1;,911: ~-C'J(.·,)· ~l,('d) ~,nll 

(1986) TI\.c'l.._ 



Appendix A 

Interview guide - with the learner 

The objective of the study is to find out the practices of some private higher institutions in 

delivering di tance education. Thus as a distance learner, your genuine responses to the 

questions set are paramount ror the success oC the study. 

Your background: 

age __ Job __ marital status __ 

Camily size ----. 

I. Why do you like to continue your education on distance education program while there are 

otht::r alternati ves, Cor exal1lple: advanced standing, or summer in service programs; etc. 

) I lad you been given any prior training (orientation, advice) before you began to the distance 

education program? If yes, what were you told you need to note? 

3. As distance student, were you made clear with your roles and responsibilities? 

Tutoring 

4. How often are face-to-face tutorial classes given per semester? 

5. Do you think it's (;nough to have the necessary assistance you seek with the program? 

Do you atll.:lId all the 1~lce to 1~lcc tutonal programs scheduled for you? If no why? 

6. When YOll come to the Cace-to-Cace tutorial classes, what do you expect your tutors do? 

o Did they do the way you expected them? 

o llow much helpful arc tutorial c1assl:s for you'? 

7. What contact do you have with your tutors other times than face-to-face tutorial sessions? 

Can you explain? 

o Do you l1lakl.: frequent contacts with your tutors. pt::l:rs or coordinators oC the centre? And 

how often and ror what purpose do you meet them? 

o What l1leans (ways) do you usually prefer to contact them? (in person, telephone, letter or 

posta! service) 

8. What a sistanecs do you expect from your tutors, and/or center-coordinators for the suee 

or the proglam? 

/ 
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o Which of the expected assistances are not given (provided)? 

9. Did you attend the recently given face-to-face tutorial classes? 

o Are there courses that were scheduled but not given? 

o What courses are they? 

o Did you a k why they were not given? And what wa their response? 

10. What learning media are available other than print media (modules) for example; 

Radio/tape Television/Video, Practical work, etc 

Dispatch 

II. Have you collected the necessary learning materials on time? And is there sufficient number 

of materials for you? (for example one-to-one ratio) 

Assignment 

12. Do you often do and submit your assignments on time? 

o I-lave you ever faced any problem in doing the assignments? If so, what problems did you 

face? 

o What did you do, if you had to submit the assignments, 

o You asked somebody for help or you left it alone? Or what other mechanisms did you 

usc? 

o Do you believe all students you know (for example in your centre) do their assignments 

themselves? Or what do they do with it? 

13. I f you collect the corrected/checked/ assignments back, 

o I low long Ion average/ does it takes? 

o What feedbacks are you usually given (written on the paper), [or example? 

o Arc the feedback5 you get from your tutors, and or other support services adequate? 

14. What cOlllments would you forward to improve the service 

o At centre \evel 

o At institution level 

Materials 

15. Do you find any problems with the packages (learning materials) when you deal with them? 

If so, 



o Do you have the chance to comment on the packages, or what strong or weak points do 

you find? 

o Did YOll discuss these with your tutors? 

E aluation 

16. How often do you take examinations per semester? 

17. How strong/ careful are your invigilators while they're supervising examinations? 

o Can you tell me the problems you observed with regard to invigilation? 

18. How do you evaluate the overall service you are provided by the institute? 

o What/ which areas are appreciable? 

o What/ which areas you think need improvement? 
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Appendix B 

Interview guides-with T utors 

• What are the criteria set by this institution to be recruited as a tutor? 

• How often do you give face - to - face tutor ia l classes? And were you made clear with 

your roles and responsibilities? 

• Think of the last time you gave face - to - face tutorial classes, and tell me if you finished 

the intended task on the given time? 

• How much time was allotted for the course you gave? Do you think that enabled you to 

cover/go through! every important help to be given? 

• 

• 

• 

• 

Did you face any other problem while you were giving the face - to - face tutorial 

classes? Would you explain? 

What is your contact with your students other than face - to -. face tutorial classes? And 

how often do you see them? 

Is thert: any that you would comment or suggest in how to improve the tuition process of 

such a program? (Ejeta: 2005) 

How would you evaluate the originality of trainees' assignments for submission? (Ejeta: 

2005) 

• 1 low do you evaluate the overall delivery of the program? What strong points do you see 

and what areas need improvement? 

" Do YOLI get any technical assistance from other institution such as the Ethiopian 

Educational Media? 
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Appendix C 

Interview guides - with coordinators 

• I\. a coordinator would you tell me your roles and responsibilities In implementing 

distance education program? 

vr What does the role - relationship among various parties for example, your college, 

your office the learners and others look like? 

Qr To what extent do you think are the program effectively run? (excellent, v-good, 

good inadequate) 

vr To what extent (degret:) are learning resources and support services are accessible to 

the trainees? (Ejeta :2005) 

• What strategies do you prefer to dispatch learning materials? 

Cd I low crfl:ctive an~ these strategics? 

rp What problems did you face? 

• What ways (m ans) do you normally like to contact your learners, for example 

(telephone, letters, notice board, etc)? 

• Would you please explain me the situation of the face - to - [ace tutorial program? 

(Ejeta:2005) 

W Was it smoothly run? Or there were problems? 

Cd What problems did you face (see)? 

Cd" Were there courses that were not given that day? If so, 

'd - What measures did your office take then? 

VI What commL'nts do you forward to alleviate 'uch problems and better service IS 

provided to your learners? 

• Thillk or the situation when final exams were given. • 

Was it smoothly run? Or 

How strong Icarcful were the invigilators whilt: they were supervising examinations? 

Were all the courses scheduled given? 

What other problems did you observe? 
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signment 

• Do all tudents in y ur center submit their assignment in the time scheduled? 

• were there learners who were late? 

I r so what measures did you take? 

• W~re their a. ignments checked (corrected) and brought back with out delay? 

hat about the learners do they collect the checked assignments as soon as possible? 

What other problems did you observe with regard to assignments? 

HO\ do you evaluate the over all system of delivery of the program? 

What strong points can you mention? 

Which areas need improvement? 

• Do you make any attempt to share experiences or learn from other similar institutions? 
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Appendix D 

Program Ob ervation checklist 

Location --------

Notice board ready ____ _ 

Time scheduled for the tuition/examination ---

Punctuality of learners _____ _ 

Tutors ------

Coordinators ------

ecessary help to the learners ____ _ 

Directing them to the classes they are assigned ____ _ 

Are there courses that are not given that day? 

General comments 

Strong points _____________________________ _ 

Things to be improved __________________________ _ 



Appendix E 

Classroom Observation checklist 

Location -------
Subject observed ------
Classroom situation 

• No of attendants male female ---- -----
• Necessary facilit ies _______ _ 

• Overall situation of the classroom ------
Classroom performance 

Tutoring method: Lecture ____ Presentation Discussion ___ _ 

Eliciting Role Play ____ Other (specify) ___ _ 

Learner's participation. Asking/answering -------

• Group / pair discussion ______ __ , 
• Other (specify) ___________ _ 

Time management: 

Tutor's proper usages of time __ _ 

Availability of supplementary materials (tape, radio, etc for) ------
And appropriate usage of the material 

Tutors readiness to the class -----
Activities performed before class ____ _ 

Activities performed during class ____ _ 

Activities performed after class ___ _ 

General comments: 

• 
Strong points _________________ ___ __________ _ 

Points to be improved _______________ _____________ _ 


