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Abstract 

This study investigated users ' allitudes tOlrards ELIe in promoting their language proficiency in 

Adama University. The general objective of the study was to examine trainees' allitudes towards 

ELIe in improving their language proficiency. To achieve this objective, a questionnaire 

containing separate section for structured and semi-structured items was administered to fifty­

six( 56) trainees selected conveniently ji-om llI'o hundred seventeen (21 7) trainees participated on 

language proficiency cuurses during firs t semester 0/2010 academic year. Fifty-one were 

studel1ls drawn from fifteen (/5) departments and ./h'e (5) of them were secretaries, Another 

seven ( 7) students were inten'iewed to enrich the data. In order to obtain data that could not be 

elicited through trainees' questionnaire and interview, a coordinator and three (3) trainers were 

inlerviell'ed. The analysis 0/ structured questionnaire itellis were made using SPSS - descriptive 

statistics such as ji-equency counting, percentage and lIlean score computalion whereas Ihat of 

semi-struclured questionnaire and interview were made by looking for data categories, Then 

discussions and inlerprelalions 0/ data were made. From the lIely beginning, the results 

indicated that Iminees had different motives behind joining the centre. It also made clear Ihal 

users were velY interesled in the training. The findingsjilrlher revealed thai trainees had positive 

alliludes lowards ELIe and believed Ihal it had in improved all Iheir language skills in parlicular 

und their overall language proficiency in general. The results also indicaled Ihal Irainees had 

supporling view aboul conlinuity of Ihe centre. Neverlheless, Ihe reslilis showed Ihal users had 

unfavorable allitudes lowards ELIe's malerials, lime schedules and classroom arrangemenls. 

Therefore, it is reasonably recommended that such and related issues which are againsl trainees' 

intcrest should get undivided allentionsji-olll concerned bodies/or well ./ill1ctioning of Ihe centre. 

VI 



CHAPTER ONE 

INTRODUCTION 

1.1 Background.of the Study 

The history of teaching English in Ethiopia is traced back to the beginning of modern education. 

In Ethiopia. modern ed ucation was introduced at the turn of the 201h century and officially 

commenced in 1908 with the opening of Minelik II School in Addis Ababa, after a long history 

of church education in the country (Diribsa el 01., 1999 reported in Beyene, 2008) .The authors 

also reported that it was French that was first taught as a foreign language. The Italian 

government attempted to introduce it s own educat ion system during their occupation. Then, after 

the Italians le ft the country in 1942, the British teachers stal1ed school and English came to the 

floor (Beyene, 2008). 

Today, Engli sh is used as language of education, media, business, finance, politics and 

diplomacy in many parts of the world (Pennycook, 20 I 0) and in Ethiopia (McLaughlin, Asmare, 

Solomon, Judith, Holmes & Street, 2006). Specifically, it plays a decisive role in the education 

system of the country. As some scholars argue (e.g. Ditfruth & Legufke, 2006) English has 

currently become an international language that has established itself alongside of local 

languages in multilingual contexts. This really reflects the case of Ethiopia where English is 

given side by side with local languages. For instance, it is taught as a subject starting from grade 

one (kindergarten) since the establishment of the Federal Democratic Republic of Ethiopia. It is 

also used as a medium of instruction in post elementary education. 

Unfortunately, despite such significant roles of the language in the education system of the 

country, currently the quality of education in general and of English in particular in the Ethiopian 

schools is not promising. In other words, the state of English in Ethiopia is poor (Taye, 2008). 

Other sources al so indicate thi s fact. for examples, McNab (1989) reports that Ethiopian 

students had difficulties in understanding subjects taught in English as medium of instruction. 
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Hailom (1993) al so found that student teachers he observed were not confident in using English 

in classroom . He argues that one of the causes for this was that they were aware of their language 

insufficiency. Even the s ituat ion doesn ' t seem to have improved currently (Taye, 2008). 

Altogether, thi s deserves so lution from concerned bodies. 

Many recommend the need to incorporate language improvement components into teacher 

training courses. Actuall y, thi s has received considerable attentions in early 1990s in other 

countries (scc Gerry. 1990: Cullan, 1994 ; Mu rdoch, 1994). Crysta l (1997) also argues that 

students may benclit from training in basic skill s involved in foreign language learning. 

Locally, after recogl1l z lJ1g the low confidence of trainees because of lack of satisfactory 

command of English. I-Iailom ( 1993) has made many recommendations. One of his valuable 

recommendat ions was the need for the department of Engl ish to offer language improvement 

courses in speaking, writing, and reading skill s. He points out that if considerable attention is 

given to practical activities in teaching of language improvement courses, students can make 

significant changes. Recent ly, Ethiopian Ministry of Education has a lso paid due attention for 

this issue (incorporating language improvement component in teacher training). 

ELIP in Ethiopia 

In the last decade, the Ministry of Education (MoE) has realized that the level of teachers' 

Engli sh and quality of teaching in Ethiopian schools was poor. Consequently, in 2002 the British 

Counc il was asked to contri bute to a proj ec t aiming at upgrading the language proficiency of 

Ethiopian teac he rs. This leel to establi shment of an ambitious English Language Improvement 

Programme (ELIP) training in 2003 (TE, 2008). Ahmed, Almaz and Altshul (2005) state the 

objectives of ELIP as follows: 

The ultimate aims were to enable all teachers: 

a) to dv their j obs eJfectirely (particularly English medium teachers) by 
communicating effectively with students; 

b) tv have (lecess to knowledge (lnd information available in English, to make 
use 0/ modern information and communication technologies and to interact 
with their peers through this il1lernational language which is also an 
important medium of instruction. (P.95) 
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In order to achieve these objectives effectively, the programme delivery involved the training of 

Key English Language Trainers (KELTs) and Key English Language Training Advisors 

(KEL TAs) from some colleges, teacher training institutions and high school of Ethiopia. The 

training was offered by International Key 'English Language Training Advisors (IKELTAs) from 

UK colleges and universiti es . The trained KELTs and KELTAs were expected to represent 

powerful resources for further training of English Language Teachers (ELTs) across Ethiopia. 

Finally. the EL Ts lVe re expec ted to employ the methodologies they have been experienced from 

the training in their teaching. 

ELIP training was carried out according to the cascade model which is depicted in the fi gure I. 

IK ELTAs to train 

KEL TAs to train 

KELTs to train 

EL Ts to train 
--~ 

Figure I: Cascade model of ELIP training (After Ahmed, 2005) 

There were six IKELTAs to train fill y six KELTAs. Then KELTAs trained 783 KELTs who in 

turn trained 12 ,040 EL Ts (Ahmed, 2005). 

ELIP was a 200-hours programme in three consecutive phases (Ahmed el al., 2005). The 

summary of the trai ning is provided in the Table I. 
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Table I Phases, material s and duration of ELIP training 

Phase Training materials Duration 

I. Face-to-face Booklet I + cassette I 6<hours (5 hours per day for 

12 days) 

2. Distance Booklet IT + cassette 2 + 80 hours (50 hours 

Booklet III individual practice 30 hours 

face-to-face ). 

3. Face-to-face Cassette 3 60 hours (5hours per day 

12 days) 

(So l/rce: Ahmed, A/m(e (/Ild A/IS/III/, 2005,p. 198) 

TE (2008) argues that the programme has had huge impacts- over 150,000 primary and 

secondary teachers have received 120 hours of face-to-face language improvement training. 

ELIP proj ect was first designed for in-service teachers. Later, it was adapted for use in initial 

teacher education institutes (TEls). According to McLaughlin el al. (2006) "major part of ELlP's 

work is with the country's TEls for helping them with the English language improvement of 

their staff and students" (p .2). Indeed, ELIP has supported TEls in several ways. McLaughlin el 

al. , make the following li st: 

ELIP has . 
.r run a 13-days trainer development course for TEls instructors 
:r held 3 Nat ional Workshops for representatives from the country's TEls. 
>- organized postgraduate, KEL TAs(Key English Language training Advisors) 

training for instructors from the country's TEls 
>- assisted 4 TEl instructors to attend programmes in the UK. 
>- provided materials to every TEl in the country ... 
:r facilit ated the deli very of a one year textbook writer training initiatives for TEl 

in structors and 
.r \'isited a number of TEl s to give talks and to help them establish English 

Language Improvement Centres (ELICs) 
(McLaughlin et a!., 2006, pp.2- 3) 
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The last point in the li st above was one of Ahmed 's (2005) recommendations. He recommended 

the need to establish ELlCs in higher educational institutions (HEIs). Later, the two national 

workshops held in 2005 laid the basis for the establi shment ofELlCs in TEIs of the country. The 

mission statement has been stated as "Our goal is to develop the proficiency of TEls staff and 

students in using English and to improve the teaching and training methods used in the TEIs" 

(McLaughlin el al. . 2006. p.5). Thi s shows that the establi shment of ELlCs was mainly aimed at 

improv ing the Engli sh language proficiency of staff and students throughout TEIs. TEIs 

personnel who parti cipated in the two consultancy \\'orkshops have formulated the following 

specific objectives of ELl Cs. 

An ELle helps to: 

>- develop the use of Engli sh for different purposes; 

:>- encourage instructors to use appropriate teaching and training methods and to put them 

into practice in the TEls, especially implementing a reflective practice methodology; 

>- create a link among TEIs instructors and help them share experiences ;and 

>- develop the confidence of sta ff and students in using English. 

Since 2006 several ELlCs have been established in Ethiopian higher education institutions. In 

2008, TE (2008) reported that there were over 30 ELICs which have been created in TEIs to 

provide support to trainees and administrati ve staff and to provide technical assistance to teacher 

educators. 

Although the core rol e of ELiC is to help improve the language proficiency of users, it can also 

play many other rol es . An ELIC can be anything you want it to be (McLaughlin el aI, 2008). 

That means, the ELi Cs established so far vary in the duties they perform and service they offer. 

For example. the ELIC at Addis Ababa University p3I1icipates its members in weekly discussion 

group, weekl y film, occasional guest speaker, guided li stening, TV viewing etc. On the other 

hand, the ELI C at Adama University, which is the focus of thi s study, offers courses in language 

proficiency tra ining, research training and office management training and so forth. 
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A few researchers have invest igated the attitudes of tra inees towards ELI P. The first study was 

in Lund Uni versity which came up with the results that teachers had positive attitude towards 

ELIP, commenting that the programme had increased their confidence to use English (TE, 2008). 

Locally, Ahmed (2005) has examined the attitudes of teachers towards the ELIP training they 

had received in Jimma Zone. The results of hi s study indicated that teachers had positive 

attitudes towards ELi P training. However. the results showed that subjects had complained the 

training time was too short. The same resul ts were also reported in another study by Ahmed, 

Almaz and Atlshul (2005) who made survey on Ethiopian teachers' evaluation of ELIP. 

Actually. th is study was mainl y based on Ahmed 's (2005) study in Jimma Zone. Partly it was 

based on the study by AlmHz and Alt shul (2005) in Addis Ababa. Recently, Belete (2009) has 

investigated the impact of ELIP on teachers' behaviors and c lassroom performances in two 

schools at Mettu Town. He found that ELIP training had improved teachers ' confidence in using 

Engli sh while teaching. However. hi s study'S results indicated that teachers' communication 

skills were not signilicantly increased. Besides, his study's results indicated that the supports and 

follow up provided for teachers were not satisfying. 

The studies made so far have foc used on teachers. Specifically, they focused on in-service 

teacher trainees. [n addit ion, the studies were made on ELIP only. However, as I have tried to 

mention, current ly there are severa l ELI es in TEls. As far as the researcher's knowledge goes, 

studies have not been conducted on those centres. Therefore, the researcher hopes to add some 

information to the prev ious lindings . 

1.2 Statement of the Pl'Oblcm 

Affective variables such as moti\·ati on. anxiety and attitude were scientifically validated as 

legitimate domains of inqu iry (Young, 1999). In particular, the importance of studying learners' 

attitude is widely supported by experts in the fi eld of foreign or second language study. 
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For instance. Gere and Smith (1976) remark that the examination of attitudes should be a part of 

any Eng li sh teac her' s business. They argue that the routes to better teaching lie in serious 

attention to attitude. Stress ing the issue. Savignon (1976) as cited by Krashen (1982), claims that 

attitude is a single most important factor in foreign language learning. Therefore, the importance 

of studying learners' attitudes in language learning is unquestionable. 

Indeed. experts in the field have found that the attitudes learners bring to language learning and 

their success or language proficiency have direct relationship. Wallace (1991), for example, 

argues that "one o f the crucia l factors in the success of learn ing anything depends on what the 

learners themselves bri ng to the learn ing situat ion" (1'.3). In add ition, Ur (1999, p.275) remarks 

that "Our job is to do all we can to encourage the development of ability and enhancement of 

motivation on the understandi ng that each will contribute to the others." 

Howe\'er. before we try to enhance motivation. its understanding would be necessary, This is 

because of the fact that understanding how human beings feel, respond and value is an 

exceedingly important aspects of language study (Brown, 1994). One way of doing this is by 

studying learners ' attitudes towards learning situations, Concerning this, Wallace (1991, p.34) 

states "trainees' evaluation of the content and process, in which the trainees evaluate the new 

information which they have received and how it has been presented is one aspect of academic 

process," In other words, learners should be the central figure in language programme 

evaluation, 

The studies which hu \'c becn conducted on ELII' training so far revealed its success, As it has 

been mentioned in previous section. internationally, a study in Lund University came up with 

positive com ments, It reported that ELI I' increased teachers' confidence to use English. This 

result was also reported in I3elete' s (2009) study, Correspondingly, Ahmed (2005) and Ahmed, 

et 0/, (2005) found similar findings, They found that teachers had positive attitudes towards 

ELII'. 
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Unfortunately, there are indications of some sorts of complaints in the fi ndings. For example, the 

results of all the local studies indicated that the training time was too short. In addition, the result 

of Belete's (2009) study indicated that the communication skills of teachers were not 

s igni ficant ly improved . 

Generally, in lirst phase of its establi shment, ELIP was extremely appreciated. However, 

currently there arc no such appreciations to greater extent. Even the centres which have been 

created in some lEis are a lmost on the \'crge to death ; for example, the centre at Addis Ababa 

Univers ity has almost c losed down. Actually. there is no in-depth study on ELIes except the 

needs analysis the institutions makc and the studies on former programme (ELIP). Hence, the 

present researcher has the be li ef that getting users' comments would improve the centre to 

continue its fu nction with useful feedback about its successes and failures from them. Therefore, 

this study exami ned use rs ' attitudes towards ELIe in promoting their language proficiency in 

Adama Un ivers ity where one of the centres is located. 

The study tried to answer the following research questions. 

I. What motivate trainees to be members of ELIe? 

2. WlltIt is traineees ' reaction to ELIe in improving their language proficiency? 

3. What are the factors that affect ELIe achieving its goals? 

4. Are the trainees sati sfi ed with the work of coordinator and trainers as well as with the 

training time and classroom? 

5. What are the poss ible suggestions to improve ELIe? 

1.3 Objective of the Study 

The overall goal of the stud y \Vas to investi gate the trainees ' attitudes towards ELIe in 

promoting their language proficienc y. Accord ingly, the specific objectives of the study were to: 

>- examine trainees' attitude towards ELie in promoting their language proficiency. 

>- identify possible factors that affec t the functions of the centre to improve trainees' 

language pro ficienc y. 

>- identi fy the issues that the trainees did not li ke from the centre. 

>- suggest poss ible ways of solv ing problems re lated to the centre. 
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1.4 Significances of the Study 

The study is belie\'ed to have some significance. First of all ,it would provide useful information 

to concerned bodies about centre 's performances. Besides, it would help ELIC's trainers, 

coordinators or sponsors to be aware of the factors which have positive as well as negative 

effects on learners' interests. Moreover. the study will serve as an exploratory one or source of 

information for further researchers \\'ho want to fill the gaps. 

1.5 Scope of the Study 

The researcher believes that stud\ 'ing several centres wide ly is important to get more 

generali zable data. Unfortunately, because of the financial and time limitations as well as 

inconvenience of centres' locations. the study was limited to examination of users' attitudes 

towards ELiC in promoting their bnguage proficiency in Adama University. In addition, the 

study did not cover areas like impact or ELICs. Instead, it was limited to the examination of how 

users perceive the centre's performance in promoting their language proficiency. 

1.6 Operational Definition of Terms 

In th is study the term ' users' refers to non- academic staff and students of Adama University 

who participated in ELIC to improve their language proficiency. 

ELIC is an acronym for English Language Improvement Centre that works for ELIP (English 

Language Improvement Programme) for improving language proficiency of the users in Adama 

University. 

Attitude refers 10 users' feeling or perception of the centre It1 improving their language 

proficiency. 

Language proficiency is used to refer to communicative ability or communicative competency. 

Adama Univers ity is the fo nner teacher tra ining institution established after 1974 revolution as a 

training cen tre (Hailom, 1993). Current ly, it is one of Ethiopian universities . 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Definition and Concepts of Attitude and Motivation 

" It is always imp0I1ant to be clear about terms and meanings especially in language studies 

where terms hayc broader popular connotations as \I·e11 as narrower academic ones." (Edward, 

2006. p.330) Thi s quotation implies the need to ddine terms in language study. Hence, this 

section is de\·oted to r.:vi.:w of some definitions of attitude and other related terms. 

2.1.1 Definition of Attitudes 

The term attitude is widely used in the field of language learning. Thus, there are many 

definitions proposed by different scholars in the fi eld. An early definition proposed by Allport 

(1935) as cited in Gardner (2006:349) characterized attitude as "a mental and neural state of 

readiness. organized th rough .:xperiences, exerting a directive or dynamic influences upon 

individual's response to all subject and situations with which it is related". This early definition 

shows thal altitudes are learned by experiences; they have both direction and magnitude. Bulks 

of definitions proposed by other authors also show that attitudes have either of two directions - a 

predisposition to react favorably or unfavorably (Edward, 2006; Manstead, 2001; Schwarz, 2001; 

Van IJZ, 200 1). In other words, attitude involves tendencies to respond to an attitude object in a 

way that reflects a positive or negative evaluation of the object. 

Gardner ( 1985) de li nes an indiv idu:l l's attitude as an eva luative reaction to some referent or 

attitude objec t, inferred on bases of individual' s beliefs or opinions about the referent. In the 

same way, Elli s ( 1985) defines attitude as a set of beliefs that learners posses about target 

language culture, their own culture and their teacher and learning tasks. These two latter 

definitions rai se a new concept. That is terms related to attitude-- 'opinion' and 'beliefs'. 

Actua lly, as it has been noted from Edward's quotation in the introductory part of this chapter, it 

is important to k.now the meaning of tenns. 
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Some authors make distinctions among terms related to attitude. Jacob (2005, p.687), for 

instance. states: 

Attitlldes call be arranged ill a hierarchy based all their degree of specijit)' or 
eXc/lIsireness: mille are said to represent velY broad tendencies of the type, 
'interests' beillg slightly less inclusive, and sentimenl more narrower slill, 
'a ttitlldes' are I'iewed as still /IIore narrower predisposilions, wilh 'belief' and 
'opinion' heing progressivel), the /110.1'1 specific member oflhis hierarchy. 

Here, the author argues that the difference is that of degree, not of kind. 

Chaiken (200 I) a lso makes di stinCi ion among habit, opinion, belief, attitude and value. He 

explains that habits are regular belw\'iors without necessaril y making evaluation. On the other 

hand , although be lie fs like attitudes imply evaluation, as Chaiken argue, they are best viewed as 

part of attitudes. Fina lly. va lue and <lnitude are considered different in a sense that we hold value 

towards broader objects whereas att itudes are towards spec ific one. 

The other much re lated term to attitude is motivation. The difference between the two temlS is 

not always clear. St ill some authors di stingui sh the terms. For an illustration, Schumann (1978 as 

cited in Elli s, 1985) li sted attitude as social facto r and motivation as affective factors. A detailed 

discussion of the relation between them i's presented in Section 2. 1.3. Therefore, let us see first 

~hat motivation is in foreign language learning. 

2. 1.2 Delinition of Motivation 

In the area oJ' language learn ing moti\'at ion is used with vari ous definitions. Brown ( 1994) refers 

to motivati on as " an inner derive, impul se, emotion or desire that moves one to a particular 

action" (P.1 52). In term of fore ign language lea rning, motivation is defined as the combination 

of effort and desi re to ac hieve the goal of learning the language plus the favorable attitudes. 

Gardner defines motivation as follows. 

Motivations is de}ined as the dynalllically changing cumulalive arousal in person 
Ihat initiates and emluates the cognitive and molar processes whereby initial 
wishes and desires are selected. priorilized and operalionalized and successfully or 
unsuccessjidly. (let "17 all (Gardner. 2006, p.349). 
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This definition highlights the dynamic nature of motivation, its continuity, magnitude and 

direction like the definition given to attitude by Allport).Therefore, it seems important to see the 

relation between the two concepts. 

2.1.3 The Concepts of Attitude and Motivation 

According to Ellis ( 1985) "the study of attitude and motivation 111 SLA [Second Language 

Acquisition] has involved the development of concepts specific to language learning." On the 

other hand. other authors trace thc constructs to the fi eld of soc ial psychology. For example, 

Spolsky (~OOO) ho lds that the addi ti on of the concept of motivation to models of second 

language lea rning has been a major con tribution of soc ia l psychologists. Social psychologists 

(e.g. Gardner, 2006) associa te thc const ruct (motivation) wi th individual differences. Therefore, 

the focus is on how to se lect ad ult students who would benefit most from extensive instruction. 

Authors in the fi e ld of second language learning make some distinction between attitudes and 

motivation. Gardner and Lambert (1972) define motivation as second language learners overall 

goal orientation and refer to attitude as the persistence shown by learner in striving for a goal. In 

other words. att itude contri butes to motivation. The authors examined motivation as a factor of a 

number of different kinds of attitudes. 

2.1.4 Types of motivation/Attitudes 

Second language researchers identify various types of motivation. Stem (I983,p.383) citing 

Gardner ( 1975) di st inguishes four mai n categories of motivational characteristics: ( I) group 

specified att itudes, (2) course related characteri st ics, (3) moti vational indices and (4) general 

attitudes. 

Group specific atti tudes refers to the attitudes learners have towards the community and who 

speak the target language. Research findings (e.g. Gardener & Lambert, 1972 and Burstall, 1974 

as reported in Stern 1983) noted positive assoc iation between measured leaming outcome and 

attitude to wards the target group and the language. This is an att itude learners have before being 

placed into learning situation. 
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The second component of attitude, course related att itude, consists attitude towards the learning 

situation itself. This also invo lves how the individual feels about learning in a particular course 

from parti cul ar teacher. If a learner perceives teacher as a source of a comprehensive inpu'tiihd if 

learner has pos iti ve att itudes towards a course, thi s will undoubted ly contribute to his or her 

success. In genera l. thi s is the category of attitudes that learners develop during the learning 

process. 

The third componcnt of attitudes. moti vational indices, refers to the learners' motives for 

learning the language. Thi s category of att it ude could be di vided into different types of 

motivation. Gencrall y. motivation is d ivided into two basic types: instrumental and integrative. 

Brown ( 1994) defines instrumental motivation as a motivation to acquire a language as means of 

attaining instrumental goals. furt hering a career, reading technical material, translation and so 

forth. On the other hand, integrati ve motivation is a motivation learners possess towards the 

target language commun ity. That is the ir overall interest to integrate into the culture of the target 

language. 

There is another dimension of motivation in foreign /second language learning - intrinsic and 

extrinsic. Intrinsic motivations are motivation for which there is no apparent reward except for 

activities sake (fee ling of developing competence in the language in our case). In contrast, 

extrinsic moti vation is the motivation for which there is anticipation of rewards such as money, 

prize, grade, positive feedback and so on. 

The majority of intrinsic motivations fit into what Gardner calls integrative motivation. Still 

there may be some intrinsic motivations which are instrumental in nature, for example, a 

learner's se lf-dete rm ination to improve hi s/her career. Likewise, some instrumental motivation 

emerges from a lea rner's inner feelings to improve hi s/her language whereas some may be 

imposed upon him/her by ex ternal powers may be state or parents. Thus, the nature of learners' 

motivation is a complex one. 
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2.2 Nature of Attitudes 

Several authors have identi ti ed different features of attitudes. First of all the fact that attitudes are 

learned is theoretica ll y and empi ricall y uncontroversial (Chaiken, 2001; Anderson, 1994). They 

are learned from firs t hand experiences or soc ializat ion agents such as parents, peers, teachers, 

mass media and so forth . In other words, attitudes have sources. Secondly, attitudes differ in 

terms of their intensity. Some attitudes are strong and some are weak. Thirdly, attitudes have 

directions which could be positive. negat ive or somewhere between them. For thi s reason, 

researchers identify two pa irs of (b ipolar) adjecti ves in measuring attitudes. Fourthly, except by 

thi s indirec t se lf-report . it is dirticult to measure attitudes directly by observing or other cognitive 

means. Fina ll y, att it udes have fu nctions. The subjects ho ld attitudes to differentiate things they 

should approach and things they should avoid. Thus, people do not have an attitude until they 

first encounter the attitude object and respond evaluatively to it on affective, cognitive or 

behavioral basis (Van IJZ. 200 I). 

2.2. 1 C omponents of Attitudes 

Many sources (e.g. Petty. 200 I; Osser, 1994; Anderson, 1994; Wenden, 1991) point out that 

attitudes have cognitive, behavioral and affective components. The affective elements (feelings) 

could be positi ve, negative or somewhere between them. That means, attitudes exist along a 

continuum whi ch ranges from negative to positive. They also pass through a point at which 

people do not care or know how they feel. It is for thi s reason that researchers use the code like 

' undec ided' at the midd le or the scales in measuring an individual's reaction to an attitude object. 

Generally, al"fect il'c 'component is the evaluative component (Wenden, 1991). That means the 

att itude object may evoke like or dislike or approval or disapproval. 

The second component, cogn it il·e. concerns the beliefs, perceptions, and information about the 

object of attitude (Wenden, 199 1). In language learning thi s could be learners' beliefs of their 

roles in learn ing process or of their capacity as language learners. It is found that students who 

self-perceive as good language learners learn well. 

14 



Thirdly, attitudes have the behavioral component that predisposes people to act in certain ways. 

In language learning thi s could be ayoiding learning by holding negative attitudes towards 

language learning or being persistent in trying to achieve higher degree of proficiency in 

language because of positive attitudes. In sum, attitudes are formed in an experiential way based 

on cognitive. afJi:ctive or behavioral aspects directly or indirectly in responding to an attitude 

object. 

2.2.2 Sources, Development and Formation of Attitudes 

Language karning is the subject of many strong opinions (Horwitz, 1987). The attitudes that 

second or foreign language learners hold towards learning a language have nwnerous origins. 

Some emerge from a learner's previous experiences. Still some trace their origin to a learner 

success in learn i ng a language. 

Traditional account of attitude formation has emphasized that attitudes are leamed (Van IJZ, 

2001). They may be learned from the socialization agents such as parents, teachers, peers, etc. 

Attitudes, like all aspects of development of cognition and affect in human beings, as Brown 

(1994) argues, develop early in childhood and are result of parents ' and peers' attitude. However, 

this does not mean that all attitudes are learned from such socialization agents. Instead, there are 

some nove l attitudes that are acquired by first hand experience with attitude object. For example, 

a language karner may develop negative attitude towards language learning while his peers, 

teacher and parents have positive attitude towards the language. 

Success or la ilure in learning a language per se may be an ultimate cause of attitudes 

developmcnt. Learners who have succeeded in past tasks wi ll be more wi lling to engage with 

next one and more confident in their chance of succeeding (Ur, 1999). Conversely, an 

unsuccessfu l learning experience (failure) could lead a student to conclude that special abi lities 

are required to learn a foreign language and that she or he does not possess these necessary 

abilities (Ho","iIZ. 1987). Afte r a ll. it would be important to aware that everyone has both 

positive and negati ve attitudes (Bro\\"n. 1994). The difference is only on the degree of the 

attitude strengths. 
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2.2.3 Strengths and Consistency of Attitudes 

Contemporary researchers. unlike the traditional ones, have confirmed that attitudes do not 

equally guide thought, judgment and behavior. It has been understood that attitudes differ in their 

strengths. Conceptua ll y. attitude strength is seen as the strength of the association between an 

attitude object and the perceiver's evaluat ion of the object (Manstead, 200 1). Manstead states 

that the more experience one has with the object, the more the attitudes become stronger. 

He also asserts that attitudes based on behavioral experience are more predictive of the future 

behavior. 

Some researchers (c.g. Pelt)" & krosnick , 1995 in Petty, 2001; Chaiken, 2001) conclude that 

strong attitudes are those that persist overtime, are resistant to change and predict other judgment 

and actions. That is, strong alt itudes are those that are consistent overtime. They will also go on 

their consistency if differen t measurement instruments are used. Investigators usually use 

different instruments to testify the consistency of the attitudes. The other poss ibility would be 

using two directional statements within an instrument of data collection to identify consistent 

attitudes and inconsistent one. However, persistently negative attitudes themselves could be 

changed through a use of certain strategies. 

2.2.4 Attitude Changes 

There are arguments and counter arguments about attitude change in adults learning foreign 

language. Considerable aut hors have emphasized the difficulty of changing adults' attitudes. 

Notably. tv[i [ler ( 1964) as reported in Wenden (1991) maintains that changing att itude that deals 

wi th adults' personal and soc ial world causes them discomfort. The author reasons that because 

they are solidly anchored to significant early experience, such changes will often involve a new 

set of behaviors. Adults would prefer to avoid such new set of behaviors. Especially, the more 

stabilized an attitude in a person's hi story, the less possibi lity of changing it (Huberman 1971 in 

Wenden. 1991). This indica tes the need to treat at early development of attitudes as much as 

possible. 
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On the other hand. other scho lars argue for possibility of changing attitudes. Here are some ideas 

from Anderson (1994): 

Alfitudes are beliefs. feelings and or past behaviors. They are seen as dynamic 

in nature and under constal1l change as they interact with behavior and 1I111st 

be \'iell'ed ill probabilistic rother than deterministic terms because of the 

cOll1p/exity o/the structure o/u lfituciina/nelll'ork (P. 382). 

Anderson e~pJn i ns the nature of attitude emphasizing their openness to change. 

Some theo ri sts reasonabl y assert that att itudes can be changed with appropriate persuasive 

communi cat ion. Wenden ( 199 I) reports the Elaborat ion Likelihood Mode l (ELM) of attitudes 

change developed by Petty and Cacciopo (1986). She points out that changes in strongly held 

evaluations such as that learners hold about themselves and about the learning process, can be 

brought about by exposure to a Persuas ive communication. Percussive communication is referred 

to communicat ion which presents info rmation to change a learner's evaluation of particular 

top ic, object, and situation and so on. The assumption is that it will lead learners to re-examine 

the existing att itude they ho ld about an object so that they revise or change them completely. 

Here, the role of moti vating trainees is considerable. 

The task of motivating demoti vated learners is assumed for teachers by some language 

researchers. Teachers have to motivate the learners who are demotivated and nurture those who 

are already we ll motivated to the task of foreign language learning (Wright, 1987; Ur, 1999). 

But, the question is how teachers could do it. There are several strategies that many authors 

recommend. The following are suggested by Wright (1987, p. 53). Teachers have to motivate 

students by: 

>- adopting pos itive attitudes towards learners. 

>- giving the learners meaningful , relevant and interesti ng tasks to do . 

>- main ta ining the di sc ipline to the ex tent that a reasonable working atmosphere tS 

established. 

>- involv ing students more actively in tl:e classroom process in activities that demands inter­

student communication and cooperation efforts ,on their participation. 

>- giving positi ve feedback on written assigmnents 
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Thus, the important part o f a teacher' s job is to motivate learners. In short, as Hailom(l993) has 

al ready recommended .the issue that influences trainees ' thinking ,beliefs and value system 

should be discussed and criticall y rdkcted to bring about desirable attitudinal and behavioral 

changes. 

2.2.5 IlIlportance of Studying Attitudes 

With the advent o f cognitive psycho logy, the research emphasis on teaching and learning has 

shifted from process-product obsen 'ations to focus on trainees' thinking and beliefs (Fang, 1996 

in Abiy. 1002). The aut hor justilies that thi s shift of emphasis towards trainees' perceptions 

might be because. on one hand , knoll lcdge is understood as the development of beliefs and 

attitudes. The other reason is the importance of factor of learners' motivation in successful 

language learn ing (Ur. 1999: Gardne r. 1006). That means, there is strong relationship between 

motivation and language learning. Regard ing thi s, Horwitz ( 1987) states that what students think 

about language lea rning can affect the way they go about doi ng it. 

The need for studying motivation is also associated with nature of students' involvement in 

language learn ing. Regarding this Stern (1983) remarks that "nothing has brought about greater 

concerns about learner mot ivation than the decl ine in enrollments in language classes and the 

dropout from language programme" (P. 375). Clearly, special effort should have to be made with 

hostile students having negative atti tudes and teachers might well place a greater emphasis on 

motivati ng the students than anythi ng else (Harmer, 1991). Harmer assumes the role of 

moti vating lea rners to teacher. Sim ilar". other authors (e.g. Gere & Smith , 1979) believe that the 

exami nation of k amel'S' alti tudes to be a part of any Engli sh teachers ' business . 

The arguments made so far might be for language learning in general. Language learning in 

training programmes in parti cular needs critical cons iderations. Formal attentions need to be paid 

to trainees' be lic fs during train ing (Cross, 2003). Thus, the significance of studying trainees' 

attitude or perception of training programme is uncontroversial in the literature. What needs 

some clarifications is the ways to do it. That means, the ways of measuring attitudes of language 

learners , 
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2.2.6 Attitude Measurement 

Large body of researches poimed out difficulty of measuring attitudes by direct observation, It is 

suggested that attitudes shou ld be inferred from individual ' s response to the attitude object. The 

response mav be overt behm' ior such as approaching or avoiding the attitude object andlor 

explicit verbal reporting, Attitude ha\'c most often been measured by self-report which is labeled 

as explicit. because respondents are a\\'are of the fact that their attitudes are target of measures 

(Chaiken, ~oo I), The se lf-report could be made through Oral interview or written questionnaire, 

There are different multi-itl'm scales that are used to co llect data through a questionnaire, The 

traditional Illulti-item attitude scales include Thurnstone scale, Guttman scale and Likert scale, 

Although Schwartz (200 I) claillls that these are rarely used in practice primarily because they 

require ex tensi\ 'c topic spec ific development work, they are widely used still now, 

Let us sec how Likert scale \\'orks among the classic multi -item scales, Likert scale asks the 

individuals to respond to a series of' statements by indicating whether they strongly agree, agree 

are undec ided, disagree, or strongly di sagree with each statement (Selinger & Shohamy, 1989), 

Each fi ve point scale of the Likert scale will be assigned different numerical value, One to five 

(1 -5) may be used, for example, Other multi-item scale, specifically the semantic differential of 

Osgood, Suci, and Jannanbaum use bipolar numeric value (negative and positive) unlike Likert 

scale that uses unipolar numerical va lue, Researchers should know that the uses of bipolar and 

unipolar numerica l value have different assumptions, The assumption that underlies the use of 

unipolar values is that there wi ll be positive attitude towards the attitude object. Therefore, what 

he/she expects from the findin g is the degree of likes , 

Moreover, what need criti cal consideration is the procedure of getting answer from respondents, 

Schwartz (200 I) summarizes the quest ion answering process as follow: 

To Ol1s\\'er an alii/ lid" 'lues/iol1, re,\panden/s need /0: (a) undersland Ihe meaning 
oj' /lie (jiles /ion: (b) ri'/rie\'e relCl'onl injormo/ion from memOlY to; ond jorm a 
judglllel1l , 111 mas/ cases /hey also need to: (d) map their judgment onlo the 
rC,lpOI1Se allemalives provided by Ihe researcher; and Ihey may want, to edit their 
response before they report il dlle 10 reasons oj socia! deSirability and self 
preSenl{f/ian (P,907) 
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The above quotat ion comprehensively summarizes what the respondents need to answer attitude 

questions. 

Careful attention should al so be given to the item of the attitude questions construction. This has 

great effect on the responses. For example, it is found that when option like ' I don't know' is not 

provided in the alternatives of the scale, respondents report having no attitude. Indeed, it is 

important to cnsure that the set of response alternatives offered cover the whole ranges of 

plausible [lositions (Schwartz. 2001 ). Such consideration makes one confident in expecting 

accurate infonmti on about subjects ' attitudes towards attitude object (language learning 

programme in our case). It may al so make easy to identify the relationship between attitude and 

language learning success if the study is the one that explore the relationship. 

2.3 Attitudinal (Motivational) Factors and Foreign Language Learning and 

Foreign Language Proficiency. 

The role of attitude and motivation in foreign language learning is considerable. However, there 

are some sorts of controversies in the literature. One point of controversy is the direction of 

relationships between attitude and foreign language learning success. That is , we do not know 

whether it is mot ivation that produces successful learning or successful learning that enhances 

motivation (Elli s, 1985; Lightbown & Spada, 1993). None the less, other authors (e.g. Burstall e/ 

ai, 1974 in Stern 1983; Kham. 1991 in Ur, 1999; Ushioda, 1993 in Spolsky 2000) argue that 

successful earl\' lea rning ex perience promotes not only successful later learning but also more 

positi ve attitudcs. That means, it is success ful learning that is supposed to enhance motivation. 

On the contrary. lll any sources indicate that motivation is a determinant factor in learning a 

foreign language.S till others argue that both attitude or motivation and success will contribute to 

one another. Regarding such relationship, Ur (1999, p.275) states "Our job is to do all we can to 

encourage the development of ability and enhance motivation on the understating that each will 

contribute to the other." Therefore, thi s seems a solution for the first controversy. 
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The second controversy li es on the role 0 f attitude/motivation in foreign language learning. A 

few researchers have already demonstrated that attitude plays little rol e. To mention, Krashen 

(1982) reports that Oller and co lleagues had studied the acquisition of Engli sh in Japan and 

found little relati onship bctween attitude and language proficiency. Moreover, Macnamara 

(1972) asserts that favo rable att itudes are of little importance. He reached the assertation from 

the fact of Irish students whose parents do not have favorable attitudes towards English though 

the student s were found suCCCSS llil in learning the language. However, Macnamara 

acknowledges the role of instrul11cntalmotivat ion. 

On the other hand. a bul k of research has found strong relationship between attitude and 

language learning success (and language proficiency). Thus, this section is devoted to review of 

such findings. However. it is important to understand what we mean by language proficiency 

fi rst. 

2.3.1 Concepts of Language Proficiency 

The conceptualization and description of proficiency is an important step in the study of second 

language learning (Stern, 1983). There are some trends in defining language proficiency. 

Chomsky (1965) as cited in Stern (1983, p.342) has expressed proficiency or language 

competency as the intrinsic tacit knowledge that underli es actual performance. For Chomsky, the 

focus of linguistic theory was to characterize the abstract abilities speakers posses that enable 

them to produce grammatica ll y correc t sentences in a language (Richards and Rodgers, 2001). 

Criti cizing Chomsky 'S desc ription to foc us on ly on li ngu istic elements, Hyrne ( 1968) coined the 

term ' coml11unicati, 'c cOl11 petence' lI'hi ch represents profici ency as its most abstract and 

psychologica ll y deepest level (Stern . 1983). Accord ing to Hyme, it is competence when to speak, 

when not, and as to what to talk about with whom, when, where and in what manner. That means 

communicative competence refers to a person's awareness of the rules governing the appropriate 

and accurate use oC the language in soc ial context. 
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Based on Hym~' s theory, Canale and Swain (1980) extended communicative competence into 

four dimensions: linguist ic competence, soc iolingu istic competence, discourse competence and 

strategic comp~tcnce. Grammatical or lingui stic competency refers to knowledge of language 

structures such as grammar. lex is. syntax·, vocabulary, etc. Sociolinguistic competence refers to 

an understandi ng of the socia l context in which communication takes place, including role 

relationships. thl' shared information of the participants and the communicative purpose for their 

interaction (Richard and Rodgers. :20()1). It dea ls with the question of which utterances are 

produced and unders tood appropriately in different contex ts. Discourse competency is the 

mastery of how to combine grammat ical forms and meanings to form unified texts of di ffe rent 

kinds. Finally, stra teg ic competency refe rs to the communication strategies one should master to 

compensate or enhance communication. 

Bachman ( 1990) further modilied comlllunicati ve competence. He proposed that communicative 

language ability consists of three components: language competence, strategic competence, and 

psychophys iological mechanisms. The first competent, language competence, consists a set of 

specific knowledge components that are utilized in communication through a language. Bachman 

divides it into orga ni zational competency and pragmatic competency, He distinguishes them: 

Organizalianal competence includes the knowledge employed in creating or 

recognbllg grall1matica!!y correct uflerances, in comprehending their 

proposilional context, and in organizing them to form oral or wriflen text. 

Pragmalic competence includes the types of knowledge employed in the 

contexlualized peljo/'llwl1ce and inlerpretalion of socia!!y appropriate ilIuclionary 

a CI.I· ill discourse. (Bach man. 1990, p. 98) 

According to Bachman, the second component, strategic competencies, is the capacity that 

relates knowledge of language to the language user's knowledge structures and features of the 

context in which communication takes pl ace. 

Psycho-physiolog ical mechan isms are the neurologica l and physiological processes that are 

invo lved in language use to characteri ze the channel (aud itory and visual) and mode (receptive, 

productive) in IIh ich the competence is implemented, 
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2.3.2 Leyels of Second Language Proficiency 

Second language lea rners' proficiency ranges from zero to native like (full) proficiency (Stern, 

1983). Stern comments that zero proficiency is not absolute since second language learners have 

their own language that introduces them to knowledge of how languages function. He also 

argues that nati\'t!·like proficiency is hard ly achieved though it is a necessary point of reference 

for second/ i'orei t'n language proficiency. 

Based on the practi cal knowledge of learners at different stage, it is possible to define stages or 

levels of prollc iene\ that are appropriate for spccific purposes. One of best known rating scale is 

the American Council on the Teaching of Foreign Language (ACTFL) Proficiency Guidelines. 

These guidelines speci fy nine levels of language proficiency and include speaking, listening, 

reading, writing. and cultural components (Richard. 1986). The levels include: (I) Novice-low, 

(2) Novice·mid. (3) No\' ice-high. (4) Intermediate-low, (5) Intermediate mid, (6) Intermediate­

high, (7) Ad\·anced. (8) Ad\anced-plus and (9) superior (Richards, 2001). In ACTFL proficiency 

guideline, each proficiency level' s expected performance outcomes are specified in terms of 

sub-skills related to functions, content and accuracy. 
,- _ .. - -

As such the description of language proficiency has over gone such modifications over years. 

Now, it seems that the trends in defining language proficiency become clear. Therefore, let us go 

back to the review I promised to make on the relationship between attitudes and language 

learning success or language proficiency in forei gn language learning. 

2.3.3 The Relatiollship iJctWCCII Attitude and Motivation and Language 

Learning S uccess or Language Proficiency. 

One important aspect of attitude study has been its connection with the learning of the second 

(and subsequent) languages (Edward, 200 I) . A bulk of research has found that attitude is 

strongly related to achievel11ent in foreign language (e.g. Gardner, 1982 in Norris, 2001; Gardner 

el aI., J 985: Gardn~r & Lambert, 1972 and Crookes & Schmidt, 1991 as reported in Brown, 

1994; and many others) in generaL Specifically, the 1110st extensive and systematic study of the 

effect of attitude and 1110tivation on foreign language learning was undertaken by Gardner and 
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Lambert (1972) at McG raw University in Canada, several part of united states, and the 

Philippines (Brown. 1994). From their study, the authors identified two main types of motivation 

to be relatcd to fore ign lang uage lea rning success and proficiency. Spolsky (\969) also found 

that integrat ive ll1oti vat ion generall y accompanied higher scores on proficiency tests in foreign 

language learning. 

Krashen (I n 2) repo rt s the resu lts of two studies contrary to that of sposlky ' s (1969) . The first 

one was stud)· by Lukmani (1972) lI·h" demonstrated that Marathi-speak ing Indian students 

learning in India those lI·ith hi ghc'r instrumenta l moti\·ation scored higher in test of Engli sh 

proficienc\. The ,,,cond was study by Gardne r and Lambert ( 1972) who found that instrumental 

motivation as pr"d ictor of o\·erall Engli sh proficiency for Phi li ppines students who study English 

as foreign language. Then he concl uded that the effects of integrative motivation appears to be 

weaker in situat ion where getti ng intake outside classroom are rare such as foreign language 

learning. He provided the evidence \I·om the study by Gardner and Lambert (1972) on high 

school learni ng of French as foreign language in three American communiti es who came up with 

only weak relat ionship in one. 

Brown (1994) also reports s imilar result s of study by Oller and co lleagues in Japan. Then he 

concluded that certai n context points towards instrumental orientation as an effective motive for 

language success while others favor integrative motivation. Thus, it is the language learning 

context that determines the types of orien tations. In Ethiopian context, Banti (2003) found both 

integrati ve and in strumental orientat ion among Admas Coll ege stude nts. 

24 



CHAPTER THREE 

METHODOLOGY 

This chapter pr~sents desc riptions or study des ign in general and of instruments of data 

collection in particu lar. It a lso makes c lear the study' s subjects, sample size, and sampling 

procedures. MlJr~ importantl y. the chapter presents the rationale behind every action. 

3.1 Research Design 

In this stulh. bllth qualitative and d ~scripti ve research methodswere employed. Specifically 

speaking. the study describes use rs' attitudes tOIl-ards ELie in promoting their language 

proficiency in relation to lilctors tha t could determine well functioning of the centre such as the 

qualities of coordinator and trainers. ,ll'a ilabi lity of training faci lities (e.g. classroom, materials, 

etc.) and approp riateness of the time. It a lso addresses the users' attitudes towards the centre in 

terms of what they were interested in as well as what were against their interest. The general 

question in l11ind is finding whether the subjects had favorabl e attitudes or not towards the 

programme at centre. In order to investigate this general phenomenon, specific research 

questions that have been guiding the description were raised (see Section 1.2). Then to answer 

those questions three groups of respondents that constituted the study population were identified. 

3.2 Subject of the Study 

The main sources of the data werc ELie traines of Adama Univers ity. They were students and 

non-academic staff o fth e unil 'ersit l lI 'ho ,ioilled the centre to improve their language proficiency. 

Actually . the majorit y of the trainces II-ere students. The non-academic staffs were secretaries of 

the university Ivho were very few in number in comparison to that of students. The total number 

of populations are two hundred seventeen (217). Although they have been doing for the same 

purpose. improving their language . the subjects differ greatly in term of their background. 

Especially. the studen ts group and non-academic staffs group have a great difference. Within 

students group itselrthere is variati on in terms of their fields of study. 
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The researcher has made an attempt to include all these varieties in the study. For example, the 

respondents of the quest ionnaire were five secretari es and fifty-one students from 15 departments 

which consisted of students from difli: rentlevels or years of study (see Appendix 3A). 

In addition to questionnaire subjects. other seven students we re used as respondents of the 

interview (Refer to Appendi x 38). Moreover. in order to gather information that students and 

non-academic staff might be una\l 'arc of such as the background of the centre and major 

challenges faced the centre. the coordi nato r of the centre was interviewed. Furthermore, 

interview was held \I'ith three trainers with the pu rpose of gathering information about their 

interest and the problems they encounte red in gil'i ng tra ining at the centre. Therefore, the total 

number of participants of the study was sixty-sel'en (67). 

3.3 Sample S ize an d Sa mplin g Procedures 

According to information obtained from the coordinator of ELIC there were seven sections of 

trainees who joined language proficiency courses. Of the total populations i.e. 217, fifty-six (56) 

trainees were se lected as respondents to the questionnaire using availability sampling method. 

This method was fou nd useful for two mai n reasons. Firstly, the recorded data of trainees were 

not detai led enough. There were only li sts of trainees' names, their group and trainers. There 

were no information about trainees' departments and years of study. Secondly, the subjects were 

from different departments. So. it was difficu lt to get trainees. For these reasons, the researcher 

used avai labili ty sampling methods. That is, the first fifty-one members of ELIC who came to 

second semester reg istr'ltion were asked io fi ll in the questionnaire. In addi tion, five secretaries 

were contacted at thcir work place for the same purpose . 

Another Seven students. a coord inator and three trainers consti tuted the respondents of the 

interview. As tilr as selection procedures are concerned. first the available sample of coordinator 

was interviewed. Then. students who came to second semester registration and who were willing 

to participate in the stud y were interviewed. Finally, three trainers among seven who have been 

giving the language proficiency courses pat1icipated in the interview. Thus, the study involved 

56 and I I subjects as respondents of quest ionnaire and interviews respectively. 
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3.4 Data Collection Instruments and Procedures 

It is possible to usc a number of different data collection procedures in a given study and thus 

obtain data from ,·ariety of sources (D~nz in.1 978 & Mathison, 1988 in Selinger & Shohamy, 

1989). The principal objective of th is study was to exami ne users ' attitudes towards ELIC in 

promoting their language proficiency. To ac hieve thi s obj ective the researcher used questionnaire 

and interv iew as instruments of data collect ion. 

3.4.1 Questionnaire 

In second languagl· a~q u i s itio n . qu~s t i llil nair~s arc used most often to co ll cct data on phenomena 

which are not casi Iy obscn·ed such as atti tude and moti vation (Se linger & Shohamy, 1989). 

Hence, the present resea rc her a lso used a questionnaire consisting of structured and semi­

structured items. 

3.4.1.1 The Dcsign of the Qucstionnaire 

The questi onnaire has t\\O main parts (see Appendix I ). The first part deals with personal 

infom1ation of the subj ects that helps to differentiate them. The second part, the main body, is 

divided into a sect ion of structured questionnaire items and a section of semi-structured 

questionnaire items. Ma in ly. the study based on structured questionnaire items. Here, the 

subjects were asked to rate their att itudes towards the centre on five points Likert Scales: 

strongly disagree ( I ), disagree (2), undec ided (3), agree (4) and strongly agree (5). The total 

number of structured questi onna ire items is 30. The items focus on different areas of the study. 

Table 2 summarizes the spec ificati ons of the items. 

Table 2 Spec ifications of Structured questi onna ire items 

Item number Point or focus Total No of items 
--

1,2,3,4&5 Reasons for joining the centre 5 

7,8,9, 10. 13& 14 Lallguage skill s focus items 6 
--

15,25&26 Materi als' app ropriateness 3 
-

16, 18,19,20,2 1 &23 T ra iners' cfrect i \~ ..:n e ss 6 
-

17&22 Coordinators effecti ve ness 2 

24&27 Sll rtic ienc), of time 2 
-----

28 Classroom's appropriateness I 

6,1 1.12.29&30 Overa ll language illlpro\'cment and 5 

___ ___ ___ _ ~~gge sli~or cO!~lilluit: _ 

TOlal items 30 
- - - ---
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As it can be understood frolll Table I. the structured quest ionnaire items cover wide areas of the 

study. These includes areas suc h as users' au itudes towards ELIC in improving their overall 

language pro fi c iency. the spec ific language skill s that have been improved. and factors that may 

affect the centre including material s. classroom. coord inator. trainers and time. 

In order to allow the subiccts to arti cu late thcir fccl ings freely, the second section of the 

questionnairc constitut ed li, 'c sC'mi-structurcd questionnaire items. This was intended to enrich 

the data. obta ined through thc structu rcd questi onnaire items. None the less, it allows the subject 

to desc ribe their own feel ings: fo r example, things which arc against their interest. 

3.4.2Intc.-vicw 

In order ttl allo\\ llIorc in-depth informat ion gathering. Ij'ee responses and fl ex ibility of 

responses. interview was al so he ld " 'it h seven students. The in terview was not intended to gather 

different information. Instead. it was intended to enrich the information gathered through the 

questionnaire . Students' interview was not the only interview. The second interview was held 

with the coord inator of the centre. The purpose was to gather the information that could not be 

elicited by students' questionnaire and interview. For instance, issues like the major challenges 

faced the centre may be in relat ion to resource like material s and human powers. Finally, the 

third interview was conducted with three trainers of ELIC with the purpose of collecting 

information in the areas of trainers' interest of giv ing training, challenges they encountered in 

giving training. coordinator's effcct ivc ncss and suggesti ons abo ut the continuity of the centre. 

Thus, thi s SCITes two functions: enriching the data further and gathe ring new data. 

3.5 Data Quality Assurance 

Several auempts were made to gather va lid and reliable data. First of all careful attention was 

given to items constructi on processes. In addi ti on, due attention was given to select 

representat ive ,ample. The data \\'ere gathered 1'1'0111 different informants using different methods 

for enriching qual ity of the data. Moreover. caution was also made during data collection 
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procedures to avoid researcher's biases. Finally. the reliability of the items was calculated using 

Cronbach's Alpha to be 0.8~ which is rel iab le. 

The researcher cnsured the qua lit y of items uSll1g different procedures. In fact, the items 

construction in vo lved three different processes. Firstly, the researcher adapted some items from 

reliable sources. Gardner. La londe and Moorcra fi (1985) and Ahmed el al. (2005). Specifically, 

items that dcscrilll' uscrs' reasons ll'I' joi ning 1·: LlC wcre adapk d ti'OIn Gardner el al., (1985) 

whereas items that :lddress F Lies matl' ri :li. lime and overall improve ment were adapted from 

Aluned, eI 01. Se<.:Ol1d ly. it <!ms that state trai ners' effec ti veness l\'ere used directly from the same 

sources . Finall). the researcher developed the rest of items himself. However, he received the 

comments of seni o r sta ff of Addi s Ahaba ant! Adama University. Especially, the comments of 

ELiCs coord illJtors o n the conten t and construct validity of the items were invaluable in 

determining the qua litv of items which in tum determine the quality of data gathering process. 

Finally, the items we re piloted on five subject s and some modifications were made on in it. 

Data quality ass urance did also gel considerable altentions during the data gathering process. 

One strat egy that was found useful was taking the addresses of questionnaire's respondents to 

ensure total return rate. The other strategy was the use of volunteer participants for the interview 

so as to get in-depth and free responses. Something re lated to this, the data gathering was aided 

by tape recorder to avo id researcher' s biases and not to interrupt the interviewees. Later, the 

interview transc riptions that would guick the analysis o f the results were prepared (see Appendix 

4). Above all, as it co uld be clear from ttlrlh-goi ng d iscuss ion particularly Section 3.2, the data 

were gathered from ditTcrcnt informan ts llsing different methods. This allowed the use of 

triangulation in ana lyz ing the data wh ich are nwde in the next chapter. 
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CHAPTER FOUR 

RESULTS AND DISCUSSIONS 

Introduction 

In chapter three brief explanation of methodology of the study including its design, instruments 

of data collection and stud,' population were thoroughly mane. As it could be clear from the 

di scuss ion. a qu~st i o nnairc' and i"!cly ic''''s \\w..: th ..: t,, "O instruments uti lized in gathering the 

data. Th..:refore. thi s chaptn prcs..:nts th..: analysi s and di scuss ions of the result s. 

As described earli..:r th..: principal objecti ve of the study was to examine users' attitudes towards 

ELIC in promot ing their language proliciency. To achieve this genera l objective, data were 

gathered under spec ilic constructs that were supposcci to determine the centre's overall well 

functi on ing and in turn attitudcs of the trainees. It " 'as the st ructured questionnaire items that 

comprehensively dealt with all the constructs related to we ll functioning of the centre. It inquired 

respondents to rate their degree ~f agreement to each statement on five points Likert Scales: 

strongly disagree. di sagree. undec ided. agree and strongly agree. 

The analys is of data gathered through this tool was made by the use of SPSS (descriptive 

statistics) such as fi'equeney counting, percentage and mean score computation. Th~ the 

findings were presented in a table for each construct in turn. Immediately, each table is followed 

by discuss ions of results on basis of figures in it. In the discussions or interpretations, the 

response categories \Ve re condensed into agree (by combining agree and strongly disagree) , 

undecided and disagr..:c (1)\ cllmbi ning di sagree <md strongly disagree) for simplicity of 

interpretations. In a,klition to discussions of structllred questionnaire findings, the tables are 

followed by cii scussion of semi-st ructured questionnaire items anci interview results of their 

respective discuss ion points. Thi s procedure was preferred because the latter two tools were 

mostly employed to triangu late the information obtained through the former one although they 

might raise additional in tiJrlnat ioll in rare cases. Therefore, such procedures were followed 

constantly throughout the discuss ions of the results. 
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4.1 Users' Reasons for Joining ELIC . 
The items in Tab le 3 below i. e. 1.2.3 ,4 and 5 asked respondents to rate their degree of 

agreement on whether they joined ELI C to improve their language proficiency for interacting 

with speakers of the lang uage. for proficiency'S sake, for being competent employee who 

easily comlllunicates at work place. fo r getting degree in English and for improving grades 

respectin~ly.Tah l e3 presents the results. 

Table 3 Result s of participants' reasons for joining ELIC 

Items Respo nses 
NQ. SA(5) A (4) UD (3) DA (2) SD (I) Total Mean 

"i % N % N % N % N % N % 

I I ~~ 36 22 36 9 16 2 4 I 2 56 100 4.1 - . 
2 ; 36 64 19 34 - - I 2 - - 56 100 4.6 

3 24 43 17 30 13 23 2 4 - - 56 100 3.97 

4 6 11 7 12 19 34 II 20 13 23 56 100 2.6 

5 12 2 1 19 34 15 27 6 II 4 7 56 100 3.52 

Key SA~ strongly agree. A= Agree. UD= Undecided, DA= Disagree, SD= strongly disagree, 

N= Number of respondents (frequency) (This are used for all tables in here after) 

N.B the percentages have been rounded to the nearest tenth. 

Regard ing the results of item number I, large number of respo ndents (79%) agreed that they 

j oined the centre lo r the reason o r intel'acting \\'ith the speakers of the language freely. The 

mean score of the it em is 4.1 whi ch inclines towards the sca le ' agree'. This shows that the 

subjects need to improve their language proficiency for communicating with the language 

speakers. Correspond ingly, out of seven respondents to the interview held with the trainees 

one reported th is as one of his reasons for joining the centre. Thus, the result confirmed Benti 

(2003)' s study results who found integrative reasons of studying English foreign language 

among Adm3s College Students. 

31 



As to item number 2. almost all subjects (98%) agreed that they joined ELiC to be proficient 

in English. Only an individual disagreed with it. The results of the interview have also 

confirmed thi s finding. Of seven students interviewed, six mentioned improving their 

language proficiency as a primary reason for being the member of ELiC training. Therefore, 

perceptions of hav ing more advanced English may be the primary goal of adults studying 

foreign language (Hanner. 1991). Actually, thi s is not surpri sing since the main aim ofELIC 

is to impro\e language profi ciency of the users. Even the courses the subjects have been 

taking themselves arc bnguage proficiency courses. 

Concerning the responses of items 3. majority of the subjects (73%) agreed that they need good 

English for easi ly com nlllll icating at work place. Only 4% chose disagree. The remaining 23% 

kept undec id<:!d. From the interview respondents one reported this as hi s third reason. Indeed, 

having appropriate com municative ability is found very crucial at work place like higher 

education where trainees may contact with foreigners. Especially, this might be a good reason for 

non-academic staffs who contact with foreigner academic staffs who cannot speak the local 

language in the univers ity. 

In item number 4, the respondents were requested to select the scale that represents their degree 

of agreement about joining ELIC for a reason of getting degree in English. As it can be inferred 

from Table 3, it was the only item that more numbers of respondents (43%) disagreed with it. 

Only 23 % of respon(knts agreed with it. The remaining 34% of respondents were opted for 

' undecided'. What is lllorc. no nne has reported th is reaso n in the intervie\\' held with the sample 

students. 

This might be related to the fact that majority of the subjects are attending other degree courses. 

Therefore. thi s could not be the reason for participating at the centre. Nevertheless, trainees like 

non-academic staff may \\'ant to get their BA degree in Engli sh. In very rare cases, others may 

also wish to have the degree in English since having two or more degrees in different fields 

become a common phenomenon in current world. 
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Finally. the respondents were asked to rate their level of agreement with item number 5 which 

was stated as ' I participated in ELie to improve my grades' . Accordingly, as Table 3 implies 

more than half of sample subjects (55%) agreed with the item. The second portion of subjects 

(27%) \Ins unable to decide while 18% of respondents di sagreed with it. From the interview 

subjects only one reponed thi s as hi s primary reason. When we see the mean score of the scale 

i.e. 3.52. it' s around the average. For non-academic staff subjects this could not be a reason for 

joining the centre as they were not taking any course. 

Generall\·. [LIe users had different reasons for join ing the centre. The results reveal that almost 

all of them want to be prolieient in the language. It also ind icates that they need language 

proficienc\ in turn for other reasons. Notably, the results show that majority of the subjects need 

the language for coml11unica ting with speakers of the language and for communicating freely at 

workplace. Still some need it for improving their grades. 

However. it is found that subjects hard ly need the language for getting degree in English. Rather, 

the respondents of interview mentioned other aims of joining the centre. For example, one 

reasoned that he needs good English for following media disseminated in English. Other added 

that he needs to be familiar with novel English to understand its literature. Therefore, the 

subjects joined the centre for different reasons. It may be for these reasons that the centre gives 

different courses for improving different language skill s of the users. 

4.2 Users' Attitudes towards ELIC in Improving their Language Skills 

In the structured questionnaire items designing, users' feeling of the extent to which ELie has 

improved their language skills was also incorporated. There were six items which addressed this 

issue. Table 4 shows the results. 

Users ' fee ling about ELie in improving their speaking ski lls, writing skills, reading skills, 

li stening skills, grammar and V0cabulary were asked in item number 7,8,9,10, 13 and 14 

respectivel y (see Appendix I) 
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Table 4 Users ' attitudes towards ELIC in improving their language skills. 

Item Responses Total 

NQ SA(5) A (4 ) UO (3) OA (2) SO (I) Mean 

N o;() N ! % N % N % N % N % 

7 15 27 36 64 4 7 I 2 - - 56 100 4.2 

8 9 16 31 55 9 16 5 9 42 4 56 100 3.7 

9 14 25 36 6-1 4 7 I 2 I 2 56 100 4.1 

10 14 25 24 -1 3 12 2 1 5 9 I 2 56 100 3.8 
- - - -~-

13 9 16 31 55 II 20 4 7 I 2 56 100 3.8 

14 10 18 39 70 5 9 2 4 - - 56 100 4.2 

What could be inlerred (i·om the results in Table 4 is that majority of respondents, specifically 

91 % for speaking skills, 7 1 % for both writing sk ills and grammar, 89% for reading skills, 68% 

for listening skills and 88% for vocabu lary agreed to statements which asked them to rate their 

attitudes towards ELie in improving each language skill. Therefore, it would be safe to conclude 

that the subjects had positive attitude towards the centre in improving all their language skills. 

However, the percentages of agreements differ among the language skills. It is the listening skill 

that received the lowest numbers of agreements. Of course, this is reasonable. The data collected 

through both semi-structured questionnaire and interview held with all the respondents including 

trainers and tra inees po inted out that there were problems related to the li stening skill s practice. 

For instance, in the semi-structured questionnaire items responses, a considerable number of 

trainees identified: 

., Failure of ELiC training to pay due attention to listening ski ll s practice . 

., Unavai labi li t\· of audio-visua l materials, language laboratory and other materials like 

books, handouts and modules, etc. 
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Indeed, these were reported in the interview results (Refer to Appendix 4 for interview 

transcription). Evidently. one of the instructors, who have been training to students at the centre, 

says: 

As(ilr (IS r".\llIlrc<, is cOllceme". /or instance. the lIIaterials which were actually 
prepared ill Ellglish. fiJI' exalllple. audio and video lIIaterials are not really 
accessible to classroolll because students and trainers are in classroom where 
tilac is lin certainty. 

Another trainer furth~r emphas ized the situation saying "there are barriers of materials to be 

used: for c:xalllpks. book s and audio cassette material s to be used in speaking and li stening 

exercises." Alier all. ~xposur~ III nat ive speakers of the language through the use of authentic 

material s lik~ audio tape. video talK. and newspaper library is a real benefit for foreign students 

(Crystal. 1997). 

4.~ Respondents Reaction towards ELIC Materials 

In designi ng the structured questionnaire items, the construct ' materials' was included with three 

items. The results are presented in Table 5 below. In Table 5 item number 15 asked the subjects 

to rate their degree of agreement about their feeling if the materials were related to their language 

needs 

Table 5 Results of respondents' feeling ofELIC materials 

Items Responses Total 
-NQ SA(S) A (4) UO (3) OA (2) SO (I) Mean 

_._-
N % N % N % N % N % N % 

15 12 21 13 23 25 47 5 9 I 2 56 100 3.4 

25 ' , 1 _ 

19 34 25 47 7 12 2 4 56 100 3.3 .) 

1:7 
, 

26 15 24 43 12 21 2 4 3 5 56 100 3.82 I -
i 

As it could be observed Ji-om the table, nearly half of the respondents (47%) were unable to 

decide \\hether the material s were related to their language need or not. Besides, II % of subjects 

disagreed wi th the item. It was on ly 42% of the sample population that agreed with the item. 
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This shows that materials had problems in addressing users ' needs. In reality, training courses 

have to be designed to meet their participants' needs as trainees (Water, 1988 in Ahmed, 2005). 

Regarding item number 25 \\'hi ch inquired trainees to exprcss their feelings to what extent they 

agree with [LIe materia ls in providing them with appropriate structures, nearly half of the 

sample populations (45%) "'ere opted for ' undec ided' whereas 15% of respondents disagreed 

\\'i th it. Only 44% of' respondent s agreed that the material s had appropriate structures that have 

improwd their Eng li sh. Thc reic)re. the results put the availability of materials in question let 

alone it s structures appropriateness to learners ' needs. Concerning this, the results of semi­

structured questionnaire it cms and interview di sclosed that there were problems related to 

material s ' availability. For illustrations, we have already seen the responses of subjects under 

di scussion of problems re latcd to language skill s practi ce. To get detailed discussions let us see 

the responses of d i tTerent in tonnants. 

In the semi-structured questionnaire items, one question asked the trainees to list the factors that 

hindered the centre to function we ll. In responses, considerable number of the trainees (21) 

mentioned unavailability of materials as a serious problem. What is more, of seven students 

interviewed five raised materials deficiency as one of the acute problems. Furthermore, the 

coordinator o f the centre himself acknowledged this fact when he says: 

ELlC does not h{/\ ·c as sllch materials to be given to teachers and trainees 
thell1selves. /n faC/. it is unly this 'semester tilat / went to MOE for workshop on 
ELlC (lnd bruught plel1lJ ol training materials to be distributed among trainers 
and trainees. Otherwise, in the firs t semester teacher lIsed their Ol1'n resources in 
conducting the training. 

Therefore. the result s indi cate that materials deficiency or unavailability was one of the common 

problems that affected the centre to function well, On the other hand , trainees' views of clarity of 

instructions to act ivi ties asked by item number 26 were positive for most of them. To put it more 

clearly, 70% of the respondents agreed that the instruction to the activities were clear. The 

second portions of the samp le population (21 %) were undecided about it, whereas only 9% were 

di sagreed. Thus. there were , 'ariations in responses. 
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What makes the d iffere nces in responses might be related to material difference of different 

instructors. Th is is because of the fact that two teachers us ing the same methods could have 

vast ly d iffe rent result s (1·larmer. 1991 ).This ind icates the need to examine users' perceptions of 

ELIC trainers' effec ti veness. 

4.4 Trainees Attitudes towards ELIC Trainers 

In questionnai re it ems design, tra iners ' effecti ve ness was conside red as a construct that could 

determine tile: centre's \I'e1 1 functi on ing. Thcre \I'ere six items pe rtaining to this issue which were 

confined to differe nt qualit ies of trainers. Table 6 shows the resu lt s. 

Item number 16 in Table 6 was stated as '1 feel satisfi ed with trainers work'. Regarding the 

results. 72'r. of respond..:n ts agreed with the statement. On the othcr hand, 18% of subjects 

disagreed with the item while the rests were undecided. The results, therefore, showed that 

trainers had been working well. The interview conducted with sample trainees also confirmed 

this fact. Of seven respondents three appreciated the work of teachers. Again, more than half of 

semi-structured questionnaire 's respondents li sted the work of trainers as one of facilitating 

factors in well funct ioning of the centre. They mentioned points like availability of good and 

experienced trainers who gave encouraging feedback and who managed the classroom very well. 

Item number 18 dea lt with appropriateness of trainers' approaches in sati sfying users' interest. 

As it can be observed from Table 6. Illos t of the subjects (87%) agreed that the approaches were 

interesting. 9% \I'e IT unable to dec ide while 4% disagreed with the item. So, the results indicate 

that the traincrs' approachcs were inte resting to the trainees. 

Concern ing the result s of item 19 which was stated as 'tra iners are fl exible', 87% ofrespondents 

agreed that they were flexible whereas 13% chose to undecided. However, none disagreed with 

it. This is interesting: because teachers ' wi llingness to be fl ex ible is an important component of 

balanced acti vi ties in language tcaching (Harmer, 1991). 
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Table 6 Results of users· perception ofELIC trainers' effectiveness 

Items Responses Total 

No SA(5) A (4 ) UO (3) OA (2) SO (I) Mean 

N % N % N % N % N % N % 

16 16 29 24 43 10 18 5 9 I 2 56 100 3.9 

18 24 42 ') -
-) 47 5 9 I 2 I 2 56 100 4.2 

19 122 39 27 ~ 8 7 13 - - - - 56 100 4.4 

20 13 
~.-

- . ) 37 66 5 9 - - I 2 56 100 4: 1 

2 1 20 36 2S 50 4 7 2 4 2 4 56 100 4. I 

23 3 5 7 12 7 12 26 47 13 23 56 100 2.3 

Related to thi s is the tra iners · willingness to be interested in understanding what the trainees' 

problems are. T hi s is the content of item number 20. As far as the responses are concerned, 89% 

of the tra inees agreed that the trainers were interested in understanding what their problems 

were. The numbers of respondents who were unable to decide and disagreed were 5 and I 

respectively. This should be something to be appreciated because teachers' awareness of their 

students ' motivation he lp them to smooth over problem that they may face (Cook, 2001 in Benti, 

2003). 

Finall y, large number of respondents (86% ) agreed to item number 2 I which was about trainers' 

ab ility of cla ri fy ing instruction to acti viti es. On the other hand, 7% of subjects were opted for 

undecided while ano ther 7~:, se lected ' di sagree · category. Thi s number of respondents is few in 

compari son to those who agreed . Therefore, the result refl ects the view of a language researcher: 

teachers should be able to give clear instruction and examples (Harmer, 1991). 
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In general , we can conc lude that tra inees had positive att itude towards the trainers fro m the 

resul ts. There are good reasons to arrive at this conclusion. For one thing, the mean score of all 

items are more than ave rage. Second ly. as we have already seen from the previous discussions 

the responses o f all dat a sources inc luding the interview and structured questionnaire as well as 

semi-structure one confirm each other. Finall y, item number 23 which was employed to check 

accuracy of responses by negat ively wo rdi ng came up with what it intended for. That is, 70% of 

respondents rej ected to agree lI'ith it. 

4.5 Users' Attitudes tOllard ELIC Coordinators 

Along with tra iners' effec ti veness some respondents appreciated the roles the coordinator played 

in the in terv iew conducted with both trainers and trainees. All the sample trainers interviewed 

reported that the coordinato r had tried hi s best in coord inat ing the centre. To briefl y present their 

idea, a tra iner says " the coordinator was always trying day and night". 

Another trainer admired that the coord inator work was remarkable. He further added that he was 

happy about the coordinators wo rk. Finall y, the third trainer replied that the coordinator did well 

in term of communi cati ng the program to the students. However, he believed that the rest of the 

jobs were not well accomplished. (Refer to interview transcription in Appendix 4 for more 

detail s). Now, let us cross check the resu lts of trainees' responses to structured questionnaire 

items about ELle coordinator's effectiveness from Table 7. 

Table 7 Users ' perception of coon.linators effec tiveness 
-, 

items Responses 
_. 

Total 

NQ SACS) A (4) UO (3) OA (2) SO ( I) Mean 

-N ro;;---
N % N % N % N % N % 

17 18 32 25 46 8 14 4 7 I 2 56 100 3.99 

22 12 21 22 39 19 34 2 4 I 2 56 100 3.75 
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Item num ber 17 in Tabk 7 inquired the users' perception of the coordinator in organizing the 

centre . With regard to the ir responses. it is clear from Table 7 that nearly three-forth of the 

respondents believed that the coord inator had worked well in organizing the centre. Therefore, 

the results confirm the interview results of trainers we have already seen. 

Concerning coordinOlt(lr's cnthusiasti c behavior about working with colleagues to raIse the 

quality or the centre' s prugra m asked on item number 22. more than half( 61 % )of respondents 

agreed that he was. In litet. thi s is the behavior for which the coord inator was very appreciated 

among the interl' icll' subjects. The researcher himself has proved thi s from fifteen days work 

with the coordinator. espec iall y during fi ve days of registration when they worked mutually. 

Nevertheless. the second portions ur sample population i.e. 34% opted for undecided. Well, this 

might be for the filet that their direct contact was with the trainers rather than the coordinator. 

Al though this might be case for those who were unable to decide, sti ll thae were few subjects 

(5%) who disagreed with the item. 

Similarly, few subjects of semi-structured questionnaire items and interview disclosed that the 

coordinator has some kinds of limitations. For instance, in semi-structured questionnaire items 

few subjects reported that they were annoyed by coordinator's failure to fulfill his promise. They 

mentioned that he had prom ised earli er to give certificate for trainees who completely attend the 

program . However. they complained that he did not give them yet. 

Even thi s idea ,,'as shared by a trainer who recom mended the centre to be detailed enough about 

certifying studen ts and uni\'ersity community at the end of the program. In addition, among the 

trainers interviewed one argued that the coord inator has not accompl ished most of the jobs well. 

He explains "But the rest of jobs have not well accomplished .... Course descriptions were not 

prepared ... stude nt s we re not adequately informed about the program and no attempt has been 

made to relate [ Lie courses to students ' major courses ... " 
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[n general , although the coordinator has made some attempts, hi s performance did not come to 

expectation . For example, some subjects especially trainers assume that the task of arranging 

appropriate time to be coordinator's job. Indeed, the lac k of appropriate time plan for ELIC 

programs was mentioned among the most comn1only listed factors that hindered the centre to 

function well. Espec ially, the time overlapping of ELIC and other regular program, study time 

and vacations were some o f the repeated ly reported issues in the trainees' semi-structured 

questionnaire and interview resu lts in thi s regard. Then whether the structured questi onnaire 

items responses related to time appropriateness confi rm thi s or not is the subject of next 

di scuss ion. 

4.6 Users' Perceptions of ELIC Time 

[n item number 24 and 27 users we re requested to rate their degree of agreement about ELI C 

training time suflic iency and proportionally equality of time give n to each language ski ll 

respectively. See resu lts from Table 8. 

Table 8 Resu[ts of users ' attitude towards ELIC time' sufficiency 

Responses Total 

Items SA(5) A (4) UO (3) OA (2) SO ( I) Mean 

NQ N % N % N % N % N % N % 

24 5 9 17 30 14 25 13 23 7 12 56 100 
, 
J 

27 6 11 15 27 24 43 7 12 8 7 56 100 3.2 

As to item 24 whic h was stated 'ELIC training time was suffici ent ' the respondents have mixed 

feelings . Some beli eved that the time was insuffici ent. This group constituted 35% of total 

respondents . [n essence thi s could be true for non-academic staff who complained that they were 

allowed only one working hour. Even some trainees from the students group itse lf mentioned 

time limitation as one of the factors that hindered the centre to function well in the responses 

they provided in semi-structured questionnaire. 
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On the other hand, 39% of respondents agreed that ELIC training time was suffic ient. Those 

respondents might have the belief that if the program lengthened more. it would consume their 

study time of the regular program academic courses. vacation and the like. Hence. they agreed 

that the time is suffi cient unlike the fOrIner group who d isagreed. 

Along with these two groups with opposing views on the sufficiency of ELIC training time, there 

we re a group of respondents who were unable to dec ide at all. Obviously. thi s group would like 

if more time was added, bu t they did not want to sacrificc their study time. vacations, etc . Well , 

thi s is reasonable. What should not be forgotten is that too much exposure at any time can be as 

ineffective as too little, read il y kading to fati gue and superfi cial assimilation (Crystal. 1997). 

Therefore. the aim should be to teach little and often as much as poss ible. 

The ELiC training program for regul ar students has been ta king place twice a week in the earl y 

evening between six and seven o'clock. In spite of this, some students commented that ELIC 

program overlaps with regular program. Their complaint about thi s is not baseless. For one thing, 

conducting the regular classes at the middle of the day especially from twelve to three 0' clock is 

difficult if not impossible since the air condition is extremely hot. Consequently, the instructors 

would be forced to postpone the classes to evening time. In that case, overlapping of ELIC 

training time and regular program may occur. Above all , since the university conducts evening 

classes for extension students, class overlapping was the most serious problem. We will come 

back to di scussion of this point in Section 4.7. 

Concerning the results of item num ber 27 which asked thc users to rate their Ie vcl of agreement 

about equality of time given to each language skill, the results in Table 8 show that 38% of 

respondents were agreed with the item whereas 19% disagreed . On the other hands, 43% were 

unable to decide. The mean score of the item itself is 3.2 which inclines towards the scale 

'undecided' . 
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Thus, the results found here conform the one we have already seen under Section 4.2 where the 

respondents of semi-structured questionnaire items mentioned lack of due attentions to listening 

skill s practi ce. Then. it would be fair to conclude that users were uncertain about appropriate 

time plan to practi ce all language skill s equall y, 

4.7 Trainees Reaction towards ELiC Classroom 

Another issue that should get undivided attention is appropriatc arrangcmcnt of classrooms. With 

regard to respondents' percepti on of ELie training classroom we have partly seen it under 

di scuss ion o f issues of time overl apping. To get more insight into the situation let us sec the 

responses to item num ber 28 which deal t \\'ith ELie classroom appropriate ness . In the 

questionnaire items design , item 28 was stated as 'the training rooms we re comfortable. 

Table 9 Results o f trainees' reactions to ELie classrooms ' appropri ateness 

Items Responses To ta l 

NQ SA(5) A (4) UO (3) OA (2) SO (I) Mean 

N % N % N % N % N % N % 

28 7 13 13 23 10 18 18 32 8 14 56 100 2.88 

With regard to the resu lts, on ly 36% of the respondents agreed with it while 46% disagreed. The 

rest ten subjects (1 8%) chose ' undecided' . Therefore, it would be sensible to conclude that the 

traini ng classrooms were uncomfortable. The class room problem was not onl y about a matter o f 

comfort but also its avai labi li ty. As we have alread y seen in di scussions of problem rel ated 

language skill s practi ce, there was problem of o\ulapping of classes. 

Regarding such sit uation ELIe coordinator says: 

Classroom was another problem we encountered because f asked reservation for 

classroom and f got permission Fom concerned authority. Finally, however, the 

classrooms were given / 0 other course teachers. Then they sent back ELIC 

trainees and trainers for the sake of other students. 
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Therefore, overlapping of classrooms was undeniable problem which was mentioned by ELIC 

users and agreed as well by the coordinator to inhibit the centre ' s function. Inevitably. however, 

classrooms have a great effect on learning and can alter a student's motivation either positively 

and negativel y (Harmer, 199 1). Therefore, it is vita ll y an important factor in determining 

success. 

4.8 Users' Reactions towards ELIC in Improving their Overall 

Language Proficiency 

Concerning the overa ll language profic iency of ELiC use rs that came about because of [ Li C 

training, two of the three trainers interviewed argued that they did not think that the centre has 

accomplished its jobs well in improv ing the users' language proficiency. One reports as follow: 

In Adallla Universily il is only 111'0 years since ELiC has been eSlablished.. The 
lasl year was nol for sludenls... and 1 don 'Ilhink Ihere was a kind o(research all 
impaci sludy of how much siudenis' proficiency has been improved.... Again 
many sludenls willnol come on lillie, some come on lime. Therefore, Ihere are no 
regularilies among sludenls. Therefore, 1 don 'I Ihink Ihal il has improved Iheir 
language. 

The second interviewee also supported his view suggesting that since the program is not well 

organized, he believed that it has not accomplished well. 

On the other hand, the third interviewee argued that it has great potential although it had not 

exactly brought great effect. In any case, it is only users themselves who know about their 

attitudes towards ELIC in improving their language proficiency. It is for thi s reason that five 

items were constructed to examine users ' attitudes towards ELIC in promoting their language 

proficiency. Table 10 shows the results. In Table 10, item number 12 is the negatively worded 

form of item number 6 as item number 30 is for 29. As described in Section 3.5 of Chapter 3, 

they we used to assure the accuracy of users' responses and they did so. 
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Table 10 Users' reactions towards ELIC in promoting their language 

Items Responses Total 

NQ SA(5) A (4) UO (3) OA (2) SO ( I ) Mean 

N % N % N % N % N % N % 

6 2 1 38 28 50 4 7 3 5 - - 56 100 4.2 

II 27 66 17 31 - - 2 4 - - 56 100 4.62 

12 4 7 4 7 10 18 30 54 8 14 56 100 2.4 

29 39 70 16 29 I 2 - - - - 56 100 4 .6 

30 I 2 5 9 3 5.4 12 2 1 35 63 56 100 1.66 

As the fi gures in Table 10 show, 88% of the respond~ nt s agreed with item 6 whereas 68% of the 

respondents di sagreed w ith the negatively worded coun terpart (item no 12) . Their mean score is 

4.2 and 2.4 for item number 6 and 12 respecti vely. Although it did not exactly contrad ict, the 

results indicated that the majority of the subj ects were careful in filling in the questionnaire. 

Therefore, unlike trainers who did not believe that the centre had improved users ' language, the 

results of structured questionnaire responses indicate that users had positi ve attitude towards 

ELIC in improving their language proficiency. 

In line with thi s users were inquired to level their view on the extent to wh ich joining ELIC was 

interest ing to them. This was asked on item number II. Regarding the results, as Table 10 

shows, 96% of respondents agreed that it was interesting. Similarly, all sample students who 

were interviewed rep li ed that jo ining ELIC was ve ry interest ing for them (Refer to Appendi x 4 

for more information) . On their part the trainers also reported that they were very interested in 

ELIC training. In short, we could reasonably say that the subj ec ts we re curious about 

parti cipating at ELIC. 

Finall y, the last two items asked the respondents to what degree they suggest the centre to 

continue its function further if it had improved thei r language or otherwise to be eliminated . As 

described earli er, the two items were two sided items of the same idea. When we come to the 

res ul ts, as the figures in Table 10 indicate all the trainees except one (98%) agreed that they 

believe ELIC has improved their language and should continue its function. Interestingly, 84% 
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of the subjects disagreed with the negatively worded counterpart of item number 29. The mean 

score of affirmative statement is 4.6 which incl ines towards the scale 'strongly agree ' whereas 

that of negatively worded statement (item 30) is 1.66 which converges towards the scale 

' disagree ' . Thus, the items did their functi on as they intended. Therefore, the results of struc tured 

quest ionnaire items indicate that users had positive attitudes towards ELiC in improving their 

language proficiency. They al so had support ing views about the continuity of the centre. Then 

what the researcher expec ted from them was forwarding some useful recommendations that 

determine the well functioning of the centre. 

To cross check the result s found through structured questionnaire items, there was a question in 

the inten'iew which inqui red all the respondents including coordinator, trainers and trainees 

whether they did suggest the centre to continue its function or not. All the respondents replied 

that they suggest the centre to continue its function without any doubt. Then, in a fo llow up 

question they were requested to forward some recommendations that should be made to rai se the 

quality of centre' s program. They du ly responded (see Appendix 4). In addition , in the semi­

structured questionnaire the respondents were asked to suggest solution for problems they have 

encountered in ELIC training. Again, they kindl y responded. An attempt is made here to 

summarize their ideas. 

The study subj ects made several recommendations. Since most of the recommendations were 

made in response to the problems encountered the centre, the analyses here are also made 111 

relation to those problems. So, the ideas will come one after the other. 

One of the repeated ly mentioned problems of the centre was lack of effective organization. For 

so lvi ng thi s problem the subj ects offered different suggestions. A trainer, fo r example, 

recommends: " Well, it should be programmed. It should be detai led enough about its curriculum, 

about some of the guidance, about certi fy ing students and community at the end of the program." 

Similarly, some subjects of semi-structured questionnaire items recommend the need to make 

proper arrangement system. They particularly considered the roles of hav ing appropriate 

administration system including the need to have appropri ate management, supervi sion, follow­

up and evaluation system. They also suggest that the centre ought to have suitable and sufficient 

46 



• 

time schedules fo r the completion of the program. Moreover, appropriate and comfortable 

classroom arrangement should be made. In implication such tasks were mostly assumed to the 

coordinator of the centre. 

In add ition. the task of providing some awareness to the users about the centre is assumed to the 

centre's coordinator. Regarding such ideas a trainer says: 

As far as recommendation is concerned it was my interest and interest of many 
trainees ill ELIC But the problem is there is still a lack of actually". a kind of 
propagation beforehand that students should have a kind of real awareness of 
how it helps them in their academic study. Therefore. this killd of work should be 
done 

Again, among students interviewed, one shared such idea saying "to learners some awareness 

should be given about its aim; students must be motivated." Some students who filled in the 

questionnaire had simi lar suggest ion. 

Other respondents go further in suggesting certain strategies of giving awareness and increasing 

motivation of students. A student who filled in the questionnaire recommends: "Students should 

get awareness about the centre 's program and should be motivated to strongly participate; for 

example, students should be given orientation at the entrance on the program." This is one 

valuable way of giving awareness. 

A trainer recommended other courses of action that he believed encourage students' motivation. 

He puts forward: 

Th is program should be facilitated to be organized enough 10 the university public 
conferences. Sometimes we need to have public show time. For example, after 
conducting a series of the training we have to give shOll' limes 10 demonstrate 
their gaining to others. 

Well, this is useful in two ways. Firstly, it encourages motivation of ELIC members because they 

get chance to demonstrate their gaining from the centre. It also gives awareness to those who 

would li ke to join the centre. Another trainer adds: " I think it would be better students were 

given some kinds of incentives, some kinds of rewards so that every student will be moti vated." 

This is reall y important suggestion al though it requires obviously some kinds of budget. 

Considering thi s, the third trainer recommended that there should be budget for the centre. 
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In addi tion to trainees ' motivation, the moti vati on of trainers itself is required for well 

function ing of the centre. A few trainees mentioned that the trainers considered the program as 

something to be done in ex tra ti me. Then they suggested that once the trainers begin the training 

they should consider as their own respons ibility. Even some students go to the extent of 

recommending the centre to have its own trainers who will not be busy by other regular 

programs. Espec ially the coordinator should be someone who is not busy by other tasks. In short. 

the users reeommcnded that th~ trai ners and coordinators should effect ively work for the centre. 

Along w'ith the need to have effecti ve trainers or coordinators. the respondents al so 

recommended the need to have sufficient supporti ve instructional materials. Particularly, the 

centre is recommended to have reference materials like handouts, books and modules that help 

trainecs deve lop their language. In addition, the respondents suggested that the centre must have 

language laboratory with surticient audiovisual materia ls for practicing language sk ills like 

speaki ng and li stening. This is actuall y a va luable recommendation because language 

laboratories were reasons for the failures to live up to expectation (Crystal, 1997). An issue 

related to this recommended by the trainees is the importance of incorporating all language skills 

in the training especially li sten ing. 

Finally, to get effi cient and effecti ve functions from ELIC, the respondents suggested the vital 

roles of the commitment of all parties involved . It could be argued, therefore, if trainees actively 

participate, if the coordinator effectively organizes the centre and if trainers effic ientl y fulfill 

the ir responsibility. there will be no reason why the centre will not accomplish its funct ion well 

in improving users ' language proficiency. 

The discussions made in this section are syntheses of what the sample respondents recommended 

about well function ing of the centre. It would be based on these ideas and the previously 

discussed results of the stud y that certain conclusions and recommendation are made in nex t 

chapter. 
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CHAPTER FIVE 

CONCLUSION AND RECOMMENDA nONS 

In the preceding chapter the presentations, analyses and di scussions of the data gathered through 

questionnaire and interviews were made. In thi s chapter, the conclusions drawn from the analysis 

and di scussions made in Chapter four is presented. In addition , thi s chapter presents a course of 

actions that the researcher recommends for well functioning of the centre. It finall y, shows 

directions for further researcher. 

5.1 Conclusion 

The objecti ve of thi s study was to examine users' attitudes towards ELIC in promoting their 

language proficiency. To this effect , the data co llected from all participants of the study were 

analyzed in the previous chapter. [n thi s secti on an attempt is made to conclude the major 

findings of the stud y. 

1. First of all , it was found that users had different motives behind joining the centre. Almost all 

the trainees want to be proficient in English. The results revealed that they need language 

proficiency in tum for other reasons. The majority of the subjects need it for communicating 

easily with forei gn speakers and at work place, and for improving their grades. In addition, few 

subjects reported that they need to be proficient to understand media di sseminated through the 

language and to understand the literature written in the language. However, it was found that 

users hardly need the language for getting degree in it in thi s co ntc ~t. What we can infer from the 

resu lt is that a trainee might have several reasons for joining the centre though the degree of the 

needs di ffer. 

2. The results showed that majority of users had positive attitude towards ELIC in improving all 

their language skill s. However, the percentage of subjects who felt the centre had improved their 

language sk ill s differs among language skill s . Speaking skill s was the skills that highest 

percentage of respondents believed to have improved while listen ing has received the lowest. 
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Then, it was made clear from other data gathering tools that the training program failed to pay 

due attentions to li stening skills practice. This was partly related to barriers of material s. 

3. The results revealed that ELI C training material s were unable to address trainees' language 

needs. It also indicates that the materials did not have appropriate structures that improved 

language proficiency of the users. Even the results of semi-structured questionnaire and 

interview disclosed that there we re no common ly used materials for the trai ning. Instead, 

teachers used their own materi als that did not satisfy the needs of the users. Spec ifically, the 

users complained the centre for not having audiovisual materials that could be used for practicing 

language ski ll s. Materials like books, handouts or modules were also not available for trainers as 

well as trainees. However, the results indicated that the instructions of those materials prepared 

by trai ners were clear. 

4. Interest ingly, majority of the trainees had positive attitudes towards ELIC trainers. 

Specifically, the results indicated thattrainers: 

l' were up to the expectation of the trainees; 

l' used appropriate approaches in giving the training; 

l' were interested in understanding what trainees ' problems were; and 

l' had been clarifying instruction to activities. 

In general , majori ties of trainees had positive attitudes towards trainers III all respects. 

Nonetheless, few respondents mentioned that trainers were reluctant and used teacher-centered 

method. 

S. Trainees' attitudes towards coordinator of the centre like towards that of trainers were found 

positive for most of them. Majority of them believed that coordinator has wo rked well in 

organ izing the centre. More than half of them also agreed that the coordinator was enthusiastic 

about working with co lleagues to rai se the quality of the centre's program . At the same time, the 

results partly indicated that the coordinator had some so rts of limitations ; in fulfilling his promise 

and organizing the centre effecti ve ly, for example. Therefore, the coordinator has not completely 

accomplished hi s jobs well though majority of the subjects had positive attitude towards him. 
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6. The results of trainees' attitude towards sufficiency of ELIC time are complex to conclude. 

Nearly two-fifth of the subjects agreed that the time was sufficient whereas one-fourth were 

unable to decide. On the other hand, the rest of respondents fe lt that the time was insufficient. 

Some respondents, espec ially non-academic staff complained that the time was insufficient 

because they were allowed only an hour unlike student groups who were allowed two hours in a 

week. The results also showed that time given to all language sk ills were not equal. Lack of due 

attention to li stening skill s practice was mentioned as a best example for thi s. In addition. 

o\'erlapping of ELI C and other programs' time was found as a serious problem. 

7. In addition to overlapping of ELIC time with regular program, the overlapping of ELiC 

classroom with the regular program was another problem that users disliked from the centre. 

Therefore, the results not onl y put the appropriaten~ss of classrooms into question but also their 

availability. In relation to thi s, subjects complained unavailability of language laboratory that 

could help learners practice language skills like speaking and li stening. 

8. Despite all such situations, the results showed that almost all trainees felt that ELIC had 

improved their overall language proficiency. It also revealed that almost all users were interested 

in the training. Most of the study participants, therefore, recommended that the centre should 

continue its function. In short, these are all about a conclusion of the major findings of the study 

on which the recommendations in next sect ion is based. 

5.2 Recommendations 

The results of the study shows that trainees had favorable attitudes towards ELIC in promoting 

their language proficiency. It al so indicated that joining ELIC was very much interesting for 

them. Nevertheless, the result s of the stud y di sclosed that several factors had been affect ing the 

centre both pos itively and negatively in achieving its objective. Partly, ways of so lving the 

factors that negatively affected the centre have already been suggested by respondents of the 

study. Therefore, the researcher further recommends the following courses of actions that might 

be helpful in raising the quality of the centre to its excellence. 
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The researcher recommends the following things to be done to get desired functions from the 

centre. 

I. The centre should be organi zed well. That means it must have administrati ve structures. 

In the first place it shou ld have as many members as possible including trai ners and 

trainees. 

It should have also an ELIC coordinator who skilfull y and effectively organi zes the program 

of the centre and who is not busy by othe r tasks. Then, there should be concerned authorities 

(may be ELie committee) who supervi se and fo llow up the program to identify what goes 

we ll and what is not. 

2. Participation and moti vati on of trainees have to be encouraged by: 

a) giving adequate awareness to them. This cou ld be done in two ways: (1) inform of lecture 

on ELIC program orientation in big room and (2) by preparing courses description in form 

of pamphlets so that everyone who is interested in the training could have one. 

b) using some kinds of eva luation system. The r~searcher recommends evaluation in form of 

giving certificate that describes users ' nature of participations, for example the number of 

days he/she was absent from program and other behaviors, etc. However, the trainees 

should be informed about such evaluation system beforehand. 

c) giving a motivator inform of incentives for both trainees and trainers if possible, at least for 

trainers if imposs ible for all. 

3. The programme should have efficient schedules. Sufficient and approp riate time sched ul es and 

comfortab le cbss room arrangements that cons ider users' needs shou ld be made. Espec iall y, 

the researcher recommends that more time should be added to non-academic sta ff trainees 

who complained the training time to be limited. Due attention should be paid to treat all 

language skil ls in proportion if the course is the one which encompasses all language skill s. 

4. Since materials like handbooks of train ing, audio cassette and the like prepared for ELIC/ELIP 

training are avail able at MoE and/or British counc il , ELIC coordinator and committee should 

work cordial ly with them to so lve the problems related to barriers of materials . Therefore, 

they should request them and di stribute the materia ls for the trainers and trai nees. 
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5. ELIC trai ning program should be considered as valuable program. So, trainers should not be 

reluctant in giving training. 

5.3 Suggestion for Further Research 

This study was limited to examination of users' attitudes towards ELIC in promoting their 

language proficiency in a single uni versity because of financial and time limitations. Therefore, 

wide gaps arc left for further researches. There is need fo r further research into: 

r users' attitudes towards ELI C in other institutions: 

r s imi lar study along gender and status li ne: 

r examinat ion of users' attitudes towards ELIC in different situations li ke TTC (Teacher 

Train ing Colleges); and 

? investigation of impact of ELIC in different institutions. 
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Appendix 1: Sample Questionnaire 

A Questionnaire 

Addis Ababa University 

Graduate School Studies 
Department of English 

A questionnaire to be completed by Adamll University ELlC Users 

Dear respondent 

This questionnaire is designed to collect information about users' (your) Perception of ELIC 

(your attitude) and related issues. The responses yo u give to the items in thi s questionnaire will 

be ve ry crucial to the research. Therefore, I kindly request you to answer all the questions 

honestly. The information you give to the researcher is kept confidential and will be used only 

for the research purpose. 

Thank you in advance ! 
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Part I Personal Information 

Sex: FemaleD Male 0 

Users' type: student 0 stafr 0 
Department ---------------------

Year: 1st 0 2nd 0 3rd 0 4th 0 

Part I I TI I E I\lain lJody of thc Questionnaire 

Section 1 Structured Qucstionllai.·c 

Direction 
Please read carefu ll y the items I through 30 which describe your perceptions ofELIC and 
related issues. Then, indicate your leve l of agreement by putting ti ck mark (v') on the space 
provided under the column of your choice. Key (code) I =strongly disagree, 2= disagree, 3= 
Undecided, 4= agree, 5= strongly agree. 

No Item I 2 3 
1 I joined ELIC to improve my language so that I interact with the 

speakers of the language freely . 
2 I joined ELIC because I want to be proficient in English. 
3 I joined ELIC because it will help me to be a competent employee 

who communicates easily at work place. 
4 I joined ELIC because it will help me to get a degree in English. 
5 I participated in ELIC to improve my language proficiency. 
6 I feel that ELIC has improved my language proficiency 
7 Before I was not confident to speak, now I feel free to give talk in 

front of other 
8 ELiC has improved my writ ing skill s to great extent. 
9 My reading abi lity is improved so much by participating in ELie. 
10 Participating in ELIC made me a good listener. 
II Joining ELiC was interesting for me. 
12 My language proficiency is not improved as such. 

13 Through participation in ELiC my grammatical expressions have 
been improved a lot. 

14 I feel that ELiC has improved my word power (vocabulary 
knowledge) a lot. 

No Item 1 2 
, 
J 
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15 1 feel satisfied with ELIe material because it is related to my 
Engli sh language needs. 

16 I feel sati sfied with trainers' work . 
17 I believe that the coordinators worked well in organizing the 

center. 
18 The approaches used by trainers are interesting. 
19 Trainers are flexible . 
20 Trainers are interested in understanding my problems. 
21 Trainers always clarify instructions. 
..,.., 

CoorJinatlJ r is ~ Ilthus iasti~ about" olli ll ),! "ith ClJlkugu~s to r"i >~ --
the quality of the center program 

23 Trainers' sk ill s and methods ofteachin 1! ,,·ere poor. 
24 The ELles training time was suffi cient 
25 I feel happy about the material because it has appropriate structures 

that improved my English. 
26 The instructions to activities are clear. 
27 The time given for each language skills is proportionally equal. 
28 The training rooms were comfortable. 
29 I believe that ELle should cont inue because it useful in improv ing 

my language proticiency. 
30 I feel that ELIe should be eliminated because it has nothing to do 

with my language proficiency. 

Section II Semi-Structured Questionnaire Items 
I. List factors that you think positively affected ELIe to achieve its goal. 

2. List factors that you think negatively affected ELIe in achieving its goals 

3. What do you suggest as so lution for the problem you have listed? 

4. What did you like most about ELle? 

5. What did you di slike most about ELIe? 
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Appendix 2: Sample Interview Guides (Questions) 

A. Inten'iew questions for students 

I) Why did you join ELIC? 

2) How do you describe your attitudes towards ELIC In improving your language 
proficiency? 

3) Is thcr~ anything you would like to describe about factors that affected the center to 
function well? If so what do you suggest as so lution? 

4) Now, anything you like best from the center? And what you di sli ke most from the centre? 

B. inten'icw questions coordinators 

I) How do you describe the situation at ELIC? 

2) What do you think about the performance of ELIC III improying users ' language 
proficiency? 

3) Are there challenges that encountered ELIC in achieving its goal? In that case what were 
made to improve the situations? 

4) What do you suggest about the continuity of the centre? 

5) What do you recommend to be made for the centre 's well fu nctioning? 

C. Interview questions to trainers 

I) How do you find training students at ELIC centre? 

2) Do you think that ELIC has accomplished its function we ll in improving the language 
proficiency of the users? 

3) Are there problems yo u encountered in giving training to students at ELIC? May be in 
relation to resource (training materials, budget, time etc.), students' characteristics and 
the like? 

4) Do you think that the coordinators have effectively accomplished their job? 

5) Do you recommend the centre to continue its function? If so what do you suggest to be 
made to improve the centre ' s function? 
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Appendix 3: Study Population 

Appendix 3A. Statistics of Questionnaire Respondents Student Population 

No of respondents by ear Unknown Total 
S.No. Department l SI 2nd 3rt! 4'" 
I Accounting 2 I 3 
2 Agro-engineering I I 
, BIS I I ~ 

4 Law 4 4 
5 Civil engineering 3 2 5 
6 Electrical engineering , 

5 9 ~ 

7 IT 4 4 
8 International trade and I I 2 

investment 
management 

9 SoB (school of 8 8 
Business) 

10 BIS I I 
II Pre-engineering 6 6 
12 Chemistry I I 
13 Woodwork 

, 
3 ~ 

14 TVET I I 
15 GeoEM 2 2 

Total 51 

Appendix 38: Student Population of Interview Respondents 

Student Department Year 

I Law 4'" 

2 Accounting 2nd 

, IT (information technology) 3'" ~ 

4 Electrical engineering 4'" 

5 International trade and 4'n 

investment management 

6 Pre-engineering IS' 

7 Law 4" 
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Appendix 4: Interviews Transcriptions 

Appendix 4A: Interview Transcriptions of Coordinator 

NB in thi s transcript ion 'C' is used to rep resent the coordinator whil e 'Rr' is used instead of 

researcher (interviewer). 

Rr: Well , the purpose of thi s interview is to gather information about users' perceptions of ELi C 

in promoting their language proficiency. As yo u are the coordinator of the centre, you know 

very well more than anyone else. Therefore. I kindly request you to help me by giving useful 

ideas. 

C: All ri ght. 

Rr: How do yo u desc ribe the situati on at ELlC? You may include background of establishment. 

nature of participants and overall situations. 

C: Ok. As far as its background is concerned though I do not exactl y know when it is, I heard 

that it is about three years ago that MoE has established ELlCs at HEls .... The same holds 

true for ELIC at Adama University. As far as the participants ' perception is concerned it is 

really good because whenever we notify for registration of training program they show us the 

feedback immediately because they come and get registered. This is really interesting. 

Rr: What do you think about the performance ofELlC in improving users' language proficiency? 

C: This is really important question because as a teacher you know that the status of our 

students' Engli sh. It is deteriorating. ELiC provides training from grass root level like for 

example, communicat ive Engli sh, basic speaking sk ill s, etc. For the beginners it is ve ry good 

to get registered for basic sk ill s so that it adds something for their proficiency leve l. 

Rr: So do yo u think that it has improved use rs' language proficiency well? 

C: In fact , I cannot know that it has improved very well because it is on ly a semester that the 

program started running. 

Rr: Are there chall enges that encountered ELIC in achieving its function? 

C: we ll , I can say that there is no smooth road. We ... faced many chall enges. Chall enges of 

interest among students themselves and the awareness of the trainers because they were not 

sure that they would be paid for the additional effort they exerted for the training classroom 

63 



was also another problem we encountered. Because I asked reservation for classrooms and I 

got pernlission from concerned authori ty. Finally, however, the classrooms were given to 

other course teachers. Then they sent ELIC trainers and trainees for the sake of other 

students. That were the problem we encountered. 

Rr: In that case what were made to improve the situati ons? 

C: Well it is thi s semester that we are going to se ttle s ituations .... 

Rr: May be if you add something regarding materials and resources. 

C: ELIC does not have as such mate rial s to be given to teachers and trainees themselves. In fact , 

it is on ly this semester that I went to MOE for workshop on ELIC and brought plenty of 

training materi als to be di stributed among trainers and tra inees . Otherwise, in the first 

semester teachers used their own resource fullness in conducting training. 

Rr: Do you recommend the centre to continue its function? 

C: Oh l Yes. Because .... the language proficiency is deteriorating from time to time . .. ELIC 

provides program from grassroot level. General, communicative bila bila . .. . Then the 

majority of students face diffi cu lties ELIC help them acquire these skill s. Therefore, ELIC 

should be there to help students improve their language. 

Rr: So, what do you recommend for centre's well functioning? 

C: Ok .. .. The commitment by the coordinator, the commitment by teachers ' side, and interest 

among the trainees is required. Because everyone should consider that ELIC is for them .... 

Rr: Thi s is what I have for you. Thank you for your cooperation. 

Appcndix 413 Interview Transcription ofTraincrs 

In this transcription T2, T2 and T3 stand for trainer I , trainer 2 and trainer 3 respectively. 

Interview transcription ofTraincr I(TI) 

Rr: The purpose of thi s interview is to gather information abo ut users' perceptions of ELIC. I 

have heard that you are one of the trainers at the centre. So I believe that yo u know very well 

about the centre . So, I ask you to give me relevant information . My first question to you is 

that how did you find training students at ELIC? 
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TI: Ok, first of all I begun the training last semester. ... And so, my experience is very limited. 

But if you are asking me about the training I offered last semester. .. I believe in the idea of 

trai ning. I believe that the object ives are very much beneficiary to the students .... 

Rr: So is that interesting for you. for example? 

TI : Yes, it is very interesting. 

Rr: Do yo u think that ELi C has accomplished its function well 111 improving the language 

proficiency of the users? 

TI: Am .... There are a lot of sides to thi s question. To some extents yes. In terms of organizing 

and preparing courses and program and comm unicating the objectives to students the initial 

phases of the program were good. But after the training begun there were some problems. 

For example, we have no description of course out lines . Am .. Students were not very much 

informed and the program was not well publicized. There was no guidelines, course 

descriptions and course outlines ... In this regard it \\as not well organized. But , somehow 

we tried to manage it for first trial. 

Rr: Are there problems you encountered in giving training to students at ELlC? May be in 

relation to resource (training materials, budget, time, etc) students' characteristics and the 

like? 

TI: Yes . . . a lot of constraints on this regard especially with regard to resources. Am ... we were 

only provided with ... the title of the course. So ... we were expected to design contents 

ourselves. We were expected to do everything. So we have encountered challenges. Because 

everything was not fulfilled , students were not attenti ve . Some of them come; some of them 

do not come. Attendance was not as expected. Aah .. so I think the programme lacks some 

kinds of clarity and resources. 

Rr: Do you think that the coordinators has effectively accomplished his jobs? 

TI: Yes, yes, I think the coordinators do well. But I say thi s well only in terms of communicating 

the program to the students. But the rest of jobs have not well accomplished. As I said course 

descriptions were not prepared. Am ... students were not adequately informed about the 

program. And no attempt has been done to relate the ELiC course to students' major courses. 

So the program has some kinds of passivity. 
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Rr: So do you recommend the centre to continue its function further? 

TI: Yes, yes very well. I believe in ideas of helping students to improve their language 

proficiency because the college nomlally under regular program provides only limited 

courses: communicat ive English sk ills and sophomore English. So I beli eve students need ... 

more potentia l in terms of their language skill s. So, the ELIC has a lot to perform a lot of 

contribution in this regard. 

Rr: So what do you recommend to be made to improve the centre's function? 

11: Well , there should be budget. It should have as many members as possible who can just 

shape ELl C ... and you know practice of during the program very effect ively. 

Rr: Thank you very much. This is what I have to you. 

Interview Transcriptions of Second Trainer (T2). 

Rr: Ok, the purpose of thi s interview is to gathe r information about user' s perceptions ofELlC. 

So as you are one of the trainers who trained the courses in ELIC centre I believe that you 

know very well more than anyone else. So, I kindly request you to give me relevant 

information. My first question to you is : how do you find training at ELlC? 

T2: First of all this ELIP which is given at ELle centre in Adama University has been 

established recently and I have been giving the training for the instructors of English who 

have been actually giving the training this time. Am ... I think this ELIP is very interesting 

and very useful for students and I believe that it can help students promote their English 

proficiency. Am .. . So that students can improve and use Engli sh for their different courses. 

Rr: Ok, what makes it interesting? 

T2: Right. First of all the approach of the ELIP training is the communicat ive reflective practice 

approach where students are expected to, for instance, read and understand and reflect what 

they understood to other. Therefore, every person look and under what has been done. 

Therefore, it helps students to self analyze what they actuall y saying and what they actually 

reading. 

Rr: Do you think that ELIC has accomplished its function well 111 improving the language 

proficiency of the users? 
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T2: Right, Am ... I do not think that it has accomplished. Because for one thing thi s training has 

been taught before so many years when the program begun, actually, I was one of the 

members who has been trained in KELT A training. It was to be institutionali zed in many 

uni versities. But. for instance, in Adama Uni versity it is only two years since it has been 

established .. . The last year was not for students but only for workers, office workers club 

and people who are interested in the training. And I don' t think there was a kind of research 

on impact study of how much student's pro fi ciency has been improved ... . again ... many 

students will not come on time; some come on time. Therefore. there is no regularity among 

students tra inees. Therefo re. I do n' t think that it has improved their language. 

Rr : Are there problems you encountered in giying tra ining to students at ELIC? May be in 

relation to resources (tra ining materials, budget, time etc.), students' Characteristics and the 

li ke? 

T2: Yes, there were so many problems. As fa r as resource is concerned ... for instance, the 

materials which were ac tually prepared in English, for instance, audio and video materials 

are not really accessi ble to classroom because students and trainers are in classroom where 

there is no certainty. Teachers prepared themselves their own teaching aids, their own plans 

and because of this I don ' t think thi s was much easier . .. As far as budget is concerned I 

personally believe that there must be some kinds of incentives for trainees as well as trainers. 

Am . .. actually this time the training is given in classroom were students develop their own 

English. But I think it would be better students were given some kinds of incentives, some 

kinds of rewards so that every students will be motivated. 

Rr: Ok, what about time~ 

T2: well , we have been giving the training in night time and some students come sometime and 

do not come sometime especially during exam time students were absent. Therefore, there 

was no regularities among students in attendance on the training. 

Rr: Do you recommend the centre to continue its function? If so what do you suggest to be made 

to improve the centre 's function well? 

67 



T2 : . .. as far as the recommendation is concerned, it was may interest and the interest of many 

trainees in ELle .! also suggest for students, but the problem is there still we have a lack of 

actuall y incenti ves for student s as I sa id before and a kind of propagation beforehand that 

student s should have a kind of rea l awareness of how it help them in their academic-study. 

Therefore, these kinds of work should be done. 

Rr: Lastl y, do you think that the coordinator of the centre has effectively accompli shed hi s jobs? 

T2: Am . .. actually he is always trying day and night, in spite of a number of thi s in regularities . 

Interview Transcriptions of Third Trainer (T3) 

Rr: The purpose of this interview is to gather information about users' perceptions of ELie . So 

as you are one o f the trainers at the centre I believed that you know very well about the 

centre. So I kindl y ask you to give me relevant information. Here is my fi rst question: How 

do you find training students at ELIe? 

T3: Well , so far I have been teaching at ELie for a semester I couldn ' t say to much. But I can 

say something little about practices. I was teaching advanced speaking and writing skills. I 

think student were interested because they get additional knowledge of English composition. 

Nevertheless, those interested students are not frequently and regularly coming to the class ... 

because there is no strict measures ', no strict awards of certificate to be given at the end of 

their accomplishing the semester. So they decline to moti vate themselves to come constantly 

and regularly to the classes . 

Rr: Do you think that ELie has accompli shed its role in improving language proficiency of the 

users? 

T3: Sure. Am .. . it has great contribution to student and community of university. But I couldn ' t 

say that it has achieved its maximum potenti al. But, I' m sure it will gradually improve the 

deli very to students, and community through time, through feedback and through 

professional commitment. ... They are potentials . But there are much to be done. 

Rr : Are there problems you have encountered in giving training to students at ELle? May be in 

relation to resources materials, budget, time, etc) , students' characteri stics and the like? 
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T3: Yah, exact ly there a number of problems which are short comings to the program .. . . There 

is no clear curriculum which is to be given to students. The other problem is the audiovisual 

instruments which are used in speaking and listening exercise which is to be used. Aah the 

other also there are barriers of materials' , for example, book, audio cassette materials to be 

used ... This are the main problems I was facing. 

Rr: Do you think that the coordinators have accompl ished their jobs? 

T3: Wow! That is a remarkable. His contribution is we ll. l"m I very happy to his decigious work. 

He was motivating and encouraging eyei ng time and he·s done his part very we ll. I' m sure he 

will join the forthcoming. 

Rr: Finally, do you recommend the centre to continue its function? 

T3: No doubt. There is no question. So I personally would recommend the ELIC to go further. 

We are ready to deliver the service to student and university communities ... 

T3: Well, it should be programmed. It should be detailed about its 

Curriculum, about some of the guidance, about certifying students and community at the end of 

program there should be time bound. If there is any possibility the program should not given 

only at night time why not at day time. This program should be facilitated to be organized 

enough to the university public conferences. Sometimes we have to have public show time. 

For example, after conducting a serious of this training we have to give this show time for 

other to facilitate, to demonstrate their gaining others to be model. 

Rr: Thank you. 

Appcndix 4 C Intcrview Transcription of Students 

NB SJ, S2 ..... S7 are used to represent student I, students 2 ... Student 7 respectively in the 

following transcriptions 

Rr: Why did you join ELIC? 

S I : Basically, there are two reasons that initiated me to join ELie. Firstly, I did face problem in 

speaking. So in order to eliminate this problem I joined ELIC because I believe that ELIC is 

great opportunity to improve my speaking skill s. Secondly, I want to hear what people say; 

what actor talk on film ; I want to listen to media. That means, I want to be a good li stener. 
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Rr: How do you describe your attitude towards ELIC in improving your language proficiency? 

Sl: Ok, good. Basically, my opinion toward ELIC is very positive because as I said earlier I 

joined ELIC for two particular reasons to be good at speaking and li stening skills. I think I 

have been coming across' very impress ive improvement in my English. So I like ELIC. 

Rr: Is there anything you would like to describe about factors that affected the centre to function 

well? If so what do you suggest as solutions? 

S 1: Ok in my opinion what frustrates we the trainees is the absence of most of the trainees. We 

fear that the program will di scontinue if thi s situation continues like this. This is what I 

believe as an obstacle to ELIC to continue or to meet its objectives. What I forward as a 

so lution is there should be registration of new trainees where o ld trainees or people who 

initially joined ELIC are absent from the centre. 

Rr: Now anything you like best from the centre? And what you dislike 111 0st from the centre? 

S l: OK, it is really important question. What I like most from the ELIC is we the trainees rai se 

issues we come across and conduct some round table discussions. We speak out what we 

have on particular issues. I think this helps us develop our speaking skills and we could meet 

our own objectives. So this is what I like most from the centre. As far as what I dislike is 

concerned I think what I believe should be corrected is that trainers take much time talking 

instead of giving time to the trainees. 

Rr: Do you recommend the centre to continue its function? 

S]: Yes, I think because as I said earlier I was witnessing improvement. So it has to continue in 

order that problems of university students' in English be solved. 

Rr: So what do you recommend to improve the function of the centre "'ell to be made? 

S] : I think the approach should be student centered. Students should be given many chances to 

talk than teachers. There should be such an approach so that ELIC meet its objective 

Rr: Thank you very much for your cooperation. This is what I have for you. 

Interview with Student 2(S2) 

Rr: Why did you join ELIC? 

S2: Ok I first joined to improve my speaking English. This was my first feeling or purpose. Then 

other reasons follow thi s. 

Rr: How do you describe your attitude toward ELIC in improving on your language proficiency? 
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S2: Ok ELIC must be in Adama University. Always students should join ELIC because ELIC 

give awareness how to improve our speaking confidence ... what I get is confidence to speak 

with people. I can speak well. 

Rr: Do you like ELlC? 

S2: Yes, I like ELIC 

Rr : So you do not have negat ive attitude toward it? 

S2: Yah. 

Rr : Is there anything you would like to desc ribe about factors that affec ted the centre to functi on 

well? 

S2: Yah, there are factors . One is in ELIC when we learn there is no availab le book to students. 

Only teacher speaks and he said speak. This was the main problem. 

Rr: So what do you suggest as so lution? 

S2: ELIC institutions should provide materials 

Rr: What do you like best from the centre? 

S2: (what) I like from the ELIC is the intention; the intention to improve the abi lity of students. 

The second is motivation it gives learners. 

Rr: what about the one you dislike from the centre? 

S2: I dislike nothing. 

Rr: So you are happy about ELIC? 

S2: Yes . 

Rr : Do you recommend the centre to continue its function in future? 

S2: Yah. It must continued 

Rr: So what do you recommend to make the function of the centre more attractive? 

S2: Firstly, to learners some awareness of ELIC must be given. The intention of ELIC must be 

aware to students. Then students must be moti vated to join ELIC ... 

Rr: Thank you very much. Thi s is the question I have to you ... 

Interview with Student 3(S3): 

Rr: why did yo u join ELIC? 
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Sj: I have joined this ELiC for the sake of different reasons such in order to improve my 

language and grades. For example, I have faced problems especially for presentation. Now I 

have improved them. 

Rr: How do you describe your attitude toward ELiC in improving your language proficiency? 

Sj: I have positive attitudes towards this ELiC. 

Rr: Is there anything you would like to describe about factors that affected the centre to function 

well? 

Sj : Different factors affected thi s ELiC. For e~al1lplc lack of classroom for thi s program. The 

other is lack of guide material s for students. 

Rr: So what do you suggest as so lutions? 

S3: As a solution ELiC must have its own classroom and must distribute different materials like 

books to students. 

Rr: Now, anything you best like from the centre? And what you dislike most from ELlC? 

Sj: Am ... the positive things I have seen from ELIC is only starting coordination to help 

students. What I dislike is loosely coordination with teachers. For example, the coordinator 

loosely coordinates the teachers. Only registration is not essential. There should be progress. 

Rr: What do you suggest about centre's continuity? 

Sj: I suggest continuing. It helps students by different dimensions as what I said before. To 

continue the coordinator must coordinate and supervise teachers as well as by giving 

additional benefits such as by giving salaries for trainers because teachers loss their time and 

their energy they must get additional benefits. 

Rr: Thank you ... 

Interview with Student 4 (S4) 

Rr: Why did you join ELlC? 

S4: My purpose to attend for this program or club is to improve my general knowledge and to 

multiply my foreign friends and be familiar with novel English where I want to express it. 

Rr: How do you describe your attitude toward ELiC in improving your language proficiency? 
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S.: Automatically, it is very essential for university students especially for engmeer and 

sc ienti sts ... I told thi s because a good engineer and sc ientists will be born through perfect 

and smart English. 

Rr: Is there anything you would like to describe about factors that affected that centre to function 

well? If so what do you suggest as solutions? 

S4: Yes of course. I think punctuality for the students might be concentrated. The scarcity of 

materials must be fulfill ed other related issues must be so lved by coordination. 

Rr: Now anything you like best I,'om the centre? 

S.: Ok. to become a best man in language and to communicate easily through the whole life 

Rr: What do you dislike most from the centre? 

S4 : I dislike carelessness during the classes and coming late ... 

Rr: Do you recommend the centre to continue its function? 

S4: Yes of course. I suggest the centre should extend and expand its branches because it is very 

essential for students during uni versity life. 

Rr: So what do you recommend to improve the function of the centre well? 

S4: Ah ... instructors and students must be working cardinally to improve the centre . . . as much as 

possible there must be providing service to students according to students' area. 

Interview with Student 5(85) : 

Rr: Why did you join ELIC? 

Sj: Well , I joined the English cl ub to get familiar with research writing ski lls and to improve my 

writing skill s . . . and it has helped me a lot. 

Rr: How do you describe your attitudes towards ELIC in improving your language proficiency? 

Sj: I have good attitude about it. It is an excellent program. It has improved my language 

abilities, my vocabulary. It has committed instructors that are very helpful. So, I think it is 

good program. 

Rr: Is there anything you would like to describe about factors that affected the centre to function 

well? If so what do you suggest as solution? 

S5: My first impress ion was about the time management of it. I think that is why it has some 

difficulties last semester. .. I think it should have scheduled appropriately. 
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Rr: Am ... other factor for example classroom, is that comfortable? 

S5: Yah it has problems with classroom too when we learn last semester there were students at 

night. So we had no c lass to conduct training. 

RrH: What do you like best from the centre? 

Sj: The best thing I like about the centre is that it has good staff. It has good instructors. That is 

what I like best about it. The other thing is it has more interactive foreigner ... that gives you 

extra experiences that is al so what I like so much. 

Rr: what do \'ou di slike most from the centre? 

Sj: Nothing. 

Rr: Do you recommend the centre to continue its fu nction? 

Sj: Yes of course. It is an excellent program; it is an ambitious program. As you have seen a lot 

of students are very interested in it and are getting registered. So, it should continue 

definitely providing the certificate it promised because the outs ide world ultimately see that 

certificate. 

Rr: So what do you recommend to make the function of the centre more effective? 

Sj: Time management: having appropriate schedule, classroom and other things. We should 

avoid frustrations of students because they come vo luntary. So they should be self motivated. 

Interview with Student 6 (S6): 

Rr: Why did you join ELIC? 

S6: Ijoin to improve my language proficiency ... so, I get different benefits from the centre. 

Rr: How do you describe your attitudes toward ELIC in improving your language proficiency? 

S6: ... As I join thi s centre I tried to improve my language. Finally, I achieved my goa l by 

working hard and by trying my best in the centre by doing day and night I eventuall y I 

achieved goal of being fluent speaker of the language. 

Rr: So do you have positive attitude toward it? 

S6: Yes I have positive attitudes towards ELIC. It is very good to join ELIC. I also wish for those 

who didn ' t join the centre to join ELIC to improve their language proficiency. 

Rr: Are there any thing you would like to describe about factors that affected the centre to 

function well? 
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S6: Actually yah there is. Let me mention some of them .Mostly the class overlaps. This over 

lapping of classes makes some students not to attend the training. The classes are again at the 

studying time of the students. So, most of the students wanted to study their subjects. The 

other one is. yo u see, materi al deficiencies. That means they are not that much materials for 

supporting students for improving language. Another is you see the number of absentees. 

These are some of the factors that affected the ELie. 

Rr: Now, anything yo u like best from the centre? 

S6 : Oh, I like every things of the centre .The is no anything I di slike 

Rr: do you suggest the centn: to continue its function? 

S6: Yah, yah! I suggest to continue its work because most of the students are poor in their 

Engli sh so to improve their language it very important centre. So I suggest continuing 

Rr: SO what do you recommend to be made for well functioning of centre? 

S6: It good there nothi ng I recommend 

Rr: Thank you very much for your cooperation. 

Interview with Student 7 (S7) 

Rr: Why did you join ELIe? 

S7: I joined ELIe for multipurpose. First of all we Ethiopian are not enough in our English. Even 

university students do not express themselves. First my aim was to improve my speaking and 

writing skills and all aspects of language skills. I think this was my first and foremost aim. 

The second reason that I joined ELie is that Engli sh is currently international language. So, 

to gather information from d ifferent sources like internet and even from textbook I ne~d good 

Engli sh. Otherwise I would not be properly conducting my study. The third reason is that my 

profession itse lf requires being well orator in English. In future, I may present a case to a 

judge. I may be a lawyer. ... I need Engli sh for convincing others. 

Rr: How do you describe your attitude towards ELie in improving your language proficiency? 

S7: Right. I have tried to mention it has. You know it is very much cruc ial. I have deep and 

greatest attitude towards ELIe. I have no words to express about it. 

Rr:- Is there anything you would like to describe about factors that negatively affected the centre 

to function well? If so what do you suggested as solutions? 
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S7 Right. There are various factors that affected the centre. One of the deficiencies in running 

ELIC is time limitation. Therefore, time factor is one of the fac tors. The second factor is 

student do not have motivation because they do not have awareness about ELIC. Therefore, 

lack of awareness among students is one of defects. The third there is problems of fac ility. 

Rr:- Now, anything you like best from the centre? And what you di slike most from the centre? 

S7: I like my teacher very much. My teacher is well experi enced. 

What [ di s like is the absence of fac ility. There is no tex t. These are the things [ di slike. 

Rr: Do YOll suggest the centre to continue its function? 

S7: Very wc ll. I have great ambitions. Because the sen' ic~ it prov ides for stud~ nts espec iall y 

univers ity students is very crucial. 

Rr: So what do you recommend? 

S7: Everybody should work for the program. 

Rr: Thank you . .. 
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