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ABSTRACT 

The purpose of this study is to assess practices, problems and prospects of 

counselling services in some selected secondary schools of Addis Ababa. 

The data were collected through questionnaires, interviews and focus group 

discussion. 553 students, 154 teachers, 13 directors, 21 counsellors and 78 

focus group discussion members were involved in the study. Various 

statistical techniques both qualitative and quantitative such as Cronbach 

Alpha Reliability Coefficient, Percentage, Standard deviation, Mean, 

Coefficient of variation and Chi square test were used to analyse the data. 

The outcome of the data analysis revealed that there are problems in 

counselling activities (practices) and in the actual counselling facilities. For 

instance, there are no professional counselling centres to refer students who 

have difficult problems for better treatment. The counsellors lacked reference 

materials on counselling in their school libraries. Moreover, the findings 

show that there are a lot of practical activities carried out by the school 

counsellors in the secondary schools. Detailed problems and prospects 

related to counselling services were also identified. 

Finally, both short term and long term major recommendations are 

presented in order to improve the counselling services in the secondary 

schools of Addis Ababa. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1. Background to the Problem 

The goal of counseling is to effect change in the behavior which will enable the 

student to live a more productive, satisfying life as he / she defines it within 

society's limitation. However, to be an effective counselor, one has to have 

adequately collected reliable and valid information on the students. 

In Ethiopia counseling services are offered in secondary schools. Secondary 

school students are found in the age range between12-21 i.e., they are in pre­

adolescent, adolescent and late adolescent periods. This period is known as 

"crucial stage of development". During this period they rapidly grow physically, 

and as a consequence of physical growth psychological changes occur. Due to 

this and other factors they have problems that require professional help in 

order to cope with the problems and become productive. That is why counseling 

services become vital to the development of students and the society. Cox 

(1967); Renner (1974) stated that adolescence is a time of "stress and strain". It 

is often described as a difficult period of life because of its marginal and 

transitional character. Noonan 1983) stated that adolescence is a period of 

transition, and it is characterized acute feelings of anxiety and uncertainty 

alongside excitement. Chauan (1996) indicates that adolescence comes in 

conflict with adolescents' feelings and family members who fail to understand 

them. Too strict discipline, restriction of movements and lack of understanding 



adolescents' interests or point of views are the chief sources of emotional 

disturbances. 

Secondary school students face physical, physiological and psychological 

problems which very often result from the nature and characteristics of being 

adolescents. Yusuf (1998) stated that adolescents face emotional and 

psychological problems such as stress and strain, frustration, depression 

inferiority and superiority complexes, anxiety and tension. They face problems, 

which are peculiar to as career insecurity, delinquency, vandalism, rape, drug 

abuse, alcoholism. Secondary school students suffer from economic and 

personal problems, early withdrawal, dropping outs, academic under 

achievements, heterosexual problems. 

Tickaher (1970) and Aggarwal (1994) stated that the school ought to be the most 

effective agency in helping the pupil overcome his/her confusions and 

frustrations, for it is the school, which is an agency of transmission, change 

and adaptation. In general, schools are supposed to provide a psycho-social 

environment which could enhance teaching-learning processes. 

As stated by Tickaher (1970), whatever money is devoted to organizing guidance 

and counseling services in the Ethiopian schools to help Ethiopian boys and 

girls is assumed that money is wisely invested for the intelligent develOpment of 

human resources. Proper identification of talents and provision of conducive 
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situations for adolescents' development are two vital services urgently needed 

for the reduction of social, educational, and vocational problems for the 

individual learner through guidance and counseling services in a positive 

contribution to the smooth and healthy development of the individual and the 

society. 

1.2. Statement of the Problem 

There are two aspects to the question of what makes a good counseling service. 

The flrst is related to the provision and the second to the quality of the 

counseling services. But the delivery of a quality service may well depend on the 

resource available (Bell, 1996). In order to make the counseling servIces 

effective, it must be adequately staffed and possess the physical facilities 

necessary for good counseling. For instance, good counseling cannot take place 

in a noisy and crowded offIce where privacy is pot obtainable (Arsenian & 

Mckenzie, 1954). In order to deliver good counseling services, counselor's 

characteristics, his/her training and his/her effIciency related to the counseling 

profession are very important. The counselor's training may alert him/her to 

underlying causes of vocational confusion and .orient him/her to the causual 
~.. " ' .. _~ , .. ~ ... : ~"'" -'l.~ ..,'. .~I'., ,f t.! ~~ '.J> ~ ~ .6 C·· loi , ... :..,P'.,-.: ~.... '.~ 

non leading approach.:whi~ifWi1 ·' , rr<tre~s (Warnath, ' 1956) . 
. :~ ~O\S . 

11 ~!.-:.. 
ElHtOPtA;~ 

~ -"J'''''''e'''' problem of t1~is study is based on the Taking this idea intp conside~ 
.J~' ,.'f 

L following premises: 
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A. Even though counseling services have been given in secondary schools of 

the Addis Ababa City Administration, they are not well staffed and also 

not strengthened by counselors and concerned bodies in most secondary 

schools. 

B. The students who encounter complex psychological, educational, social 

and economic problems require assistance from school counselors and 

significant others. Apparently, therefore, the study tries to answer the 

following basic questions. 

1.3. Basic Research Questions 

. 
This study attempts to answer the following basic research questions. 

1.3.1. What kinds of counseling services are undertaken in secondary schools? 

1.3.2. What are the major problems that impede counseling practices in 

secondary schools? 

1.3.3. What is the attitude of those concerned such as students, counselors, 

teachers, school directors and significant others towards the counseling 

services offered in secondary schools? 

1.3.4. What will be the future prospects of the counseling services in secondary 

schools? 

4 



1.4. Objective of the Study 

1.4.1. General Objective 

The main objective of this study is to delineate services, practices, problems 

and prospects of counseling services in some selected secondary schools of 

Addis Ababa. 

1.4.2. Specific objective 

1.4.2.1. Identify the outstanding practices and services carried out by 

guidance counselors. 

1.4.2.2. Identify the predominant problems that impede the counseling 

practices. 

1.4.2.3. Identify the attitude of those concerned such as students, counselors, 

teachers, school directors and significant others towards the 

counseling services offered in secondary schools. 

1.4.2.4. Identify the future prospects of counseling services. 

/ 

1.5. Significance of the Study 

Counseling services are given In some Addis Ababa secondary schools. 

However, there is no uniform procedure to carry out counseling services. There 

is no policy on counseling services and also no significant study has been 

conducted in the area. Therefore, this study is considered to be significant for 

the following reasons: 

1.5.1. the counselors could be able to share the better practices to other 

schools and also gain the better experiences from other schools 
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1.5.2. the identification of the problems encountered the counseling services 

will serve the counselors and the concerned bodies to give better 

solutions for the problems. 

1.5.3. The result of this study shall also serve as a feed back for concerned 

bodies. 

In general, this study is expected to be relevant to the works of guidance 

counselors, researchers in the field, policy makers, and education officials at 

different levels. 

1.6. Limitations and Delimitation of the Study 

Taking time and financial constraints into account, this study is delimited to 

fifteen governmental secondary schools in Addis Ababa City Administration. In 

the selection of the schools, accessibility of schools with counseling services 

and the availability of the guidance counselors in the schools have been taken .. 
into consideration. The researcher has found it difficult to conduct the study 

the way he wanted because of: 

• the scarcity of current related studies. 

• the unavailability and unwillingness of the parents to participate m the 

focus group discussion. 

1. 7. Definition of Terms 

Counseling practice- the provision of counseling professional help in action. 

Counseling problem - any problem that hinders the counseling practices. 
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Prospects of counseling - the positive future expectation of counseling 

practices. 

Counseling service - Professional assistance given to individuals with 

psychological, educational, social and economic 

problems. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1. Definitions and Concepts of Counseling 

Counseling is an interaction process that facilitates meaningful understanding 

of self and environment and results in the establishment and for clarification of 

goals and values for future behavior (Stone & Shertzer, 1980). Counseling is 

defined as assisting an individual to make an optimum use of his/her potential 

so that he/ she is able to develop philosophical outlook and cultivate his/her 

talents and potentialities to optimize his/her human and material resources 

both for the benefit of the individual and the society (Haregewoin & Yusuf, 

1994; Yusuf, 1998). 

Dowd (1998) indicates that counseling psychology has undergone significant 

developments since its formal inception as a distinct helping profession in 

1946. Originally devoted to assisting individuals in the search for appropriate 

occupations, it broadened into a profession that assists relatively intact persons 

in maximizing their developmental potential in all areas of their lives. In doing 

so it makes use of a wide variety of sophisticated psychological interventions 

designed not only to assist people in adjusting to their environment, but also to 

modify environments to make them more suited to human needs. 

Downing (1968) elaborates that counseling is a process by which concerted 

attention is given by both counselor and counselee to the problems and 
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concerns of the student in a setting of privacy, warmth, mutual acceptance, 

and confidentiality. As a process it utilizes appropriate tools and procedures 

which contribute to the fruitfulness of the experience. Counseling is also a 

relationship characterized by trust, confidence, and intimacy in which the 

student gains intellectual and emotional stability from which he/she can 

resolve difficulties, make plans, and realize greater self-fulfillment. As Stone & 

Shertzer (1974) stated, the importance of counselor's characteristics to 

counseling out comes has long been recognized. It is he or she who by training 

and professional obligation is charged with creating the climate of counseling 

relationship. But the counselee's personality structure too has been 

demonstrated to have direct effect upon the counseling relationship and its 

outcomes. 

According to the New Encyclopedia of Britannica (1998), counseling is the 

process of helping an indi/idual discover and develop his/her educational, 

vocational, and psychological potentialities and thereby to achieve an optimal 

level of personal happiness and social usefulness. The concept of counseling is 

essentially democratic in that the assumptions underlying its theory and 

practice are, first, that each individual has the right to shape his/her own 

destiny and, second, that the relatively mature and experienced members of the 

community are responsible for ensuring that each person's choice shall serve 

both his/her own interest and those of the society to which he/she belongs. 
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2.2. Definitions and Concepts of Guidance 

Among educators and non-professional counselors, there is conceptual 

confusion whether guidance is the same with counseling. Aggarwal (1994) 

indicates that counseling is a small unit within the guidance service and guided 

by professionally trained persons. Counseling can be gIven through 

correspondence and the telephone conversations. Counseling is a wider term 

which includes interviews as part of its techniques. 

Aggarwal (1994) stated that guidance and counseling are not synonymous 

terms. According to Yusuf (1998), guidance and counseling are historically, 

professionally, ethically and technically different. The ultimate objective of 

guidance and counseling is the same. Their objective is to serve students. 

According to Bennett (1963), the word guidance is used herein to 

include all those services, whether on an individual or group basis that 

contribute to the individuals growing understanding of himself/herself; 

his/her developing self concepts, his/her abilities, his/her physical, 

mental, social maturity, his/her personal and social needs for optimum 

development and achievement as a unique person and a democratic citizen. 

Aggarwal (1994) indicates that guidance services include all those 

organized activities within the total school system, which are intended to assist 

students with their individual developmental needs. According to Mc Daniel & 

Shaftel (1956), the teacher, the counselor, the administrator and other school 

10 



personnel are involved in guidance services. Guidance program also involves 

non school people and community organizations such as public health, welfare, 

and recreational agencies and a variety of religious bodies. The parents are 

important in this matter. 

2.3. The significant others 

Yusuf (1998) summarizes that the involvement of significant others In 

counseling service as follows: 

In a situation where professionally trained counselors are not easily available, 

the involvement of significant others such as schoolteachers, directors, 

students and even community members in any "counseling services" are 

crucial. It is important to note, however, that it is only when the role of different 

groups in the counseling services are integrated and well coordinated, would 

the relevance and effectiveness of the total program be felt. The united, 

harmonious contribution of each and every service (i.e. the role of each 

significant others, etc.) in the counseling program would add more to the 

understanding and development of each student in a school. There is no 

doubting the fact that a well-coordinated guidance and counseling program 

contribute more to the individualized educational experience of each student. 

Therefore, in order to overcome the shortage of professionally trained 

counselors, the involvement and engagement of significant others who are 

concerned about the welfare of students would be of tremendous help. 

11 
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Therefore, it would be appropriate to explain the role of the following significant 

others in counseling services, hence justification is to include them in the 

present study. 

2.3.1. The Classroom Teacher 

Strang & Morris (1967) summarize the teacher's goals in guidance as follows: 

• To provide each pupil with meaningful tasks that are within his capacity. 

• To provide skillfully the necessary instruction so that every pupil can 

complete these approximate tasks that is within his capacity. 

• To detect difficulties or unfavorable conditions that is interfering or may 

interfere with the pupils' school achievement of personal development. 

• To provide opportunities for pupils to discover and develop their special 

interests and abilities, to satisfy their natural curiosity, and to express 

genuine creativity. 

• To provide good work habits and an appreciation of constructive work well 

done. 

Klausmeier (1961) acknowledges that the teacher is with the student each day 

for many days during the semester or year. By observing the pupils as they 

engage in various learning activities, the teacher gains important information 

about such things as future plans of the pupils. 

12 



The teacher concentrates on the individual pupil and his/her particular 

problems and objectives. For example, when a counselor helps a teacher to see 

that a certain pupil underachieving it is the teacher's responsibility to help the 

pupil overcome whatever block is hindering him/her from achieving to capacity. 

If the pupil is bright, it may be that the classroom materials and procedures fail 

to challenge him (McDaniel & Shaftel, 1956). 

2.3.2. The School Director 

According to Yusuf (1998), school counselors cannot achieve anything without 

the help of the school directors. An efficient school director will coordinate and 

balance the general policies of counseling services and those of other agencies 

in a school and in the community. 

McDaniel & Shaftel (1956) stated that the effective director develops a well­

coordinated program for passing along vocational information to students. This 

program utilizes teachers, vocational instructors, librarians, counselors and 

community agencies and involves such efforts as: 

1. Providing teachers with information, source materials, and techniques; 

2. Assisting the librarian to develop special files of materials vocations and on 

future college courses and requirements; 

3. Securing the cooperation of employment offices, college admissions 

departments and other important non school sources in providing 

13 



informational materials and experiences. All materials should be available 

for use in home rooms and in students groups involved in special projects 

2.3.3. The Students 

Yusuf (1998) acknowledges that the participation of students in guidance and 

counseling services could be crucial. When scientifically guided, the students' 

role in school activities would be beneficial. 

According to Downing (1968), counseling provides students with opportunities 

to look objectively at their problems, gain insights from which intelligent action 

may be taken, plan logically for the future, and make personal gains in the self­

actualization process. Problems become less formidable as possible solutions 

occur to the student. Self-confidence increases and doubts and apprehensions 

are dissipated as the student begins to see himself in a more realistic 

perspective and as he becomes better informed about his environment. The 

atmosphere of the counselor's office and the understanding reflected there 

encourage the student to face his problems and to give candid expression to his 

feelings. 

U.S. Department of Labor Bureau of Labor Statistics Occupational Outlook 

Handbook (2002-03) indicates counselors at all levels help students understand 

and deal with social, behavioral, and personal problems. These counselors 

emphasize preventive and developmental counseling to provide students with 

14 
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the life skills needed to deal with problems before they occur, and to enhance 

personal, social, and academic growth. Counselors provide special services, 

including alcohol and drug prevention programs, and classes that teach 

students to handle conflicts without resorting to violence. Counselors also try to 

identify cases involving domestic abuse and other family problems that can 

affect a student's development. Counselors work with students, with small 

groups, or with entire classes. They consult and work with parents, teachers, 

and school administrators. 

A counselor must always bear in mind, of course, that many students need 

help with personal relationships and self realization before they are ready to 

deal adequately with educational planning, in fact, learning about oneself and 

one's environment is necessary prerequisite for sensibly planning one's future 

(McDaniel & Shaftel, 1956). Counselors use interviews, counseling sessions, 

tests, or other methods when evaluating and advising students. They operate 

career information centers and career educational programs (U.S. Department 

of Labor Bureau of Labor Statistics Occupational Outlook Handbook, 2002-03). 

Orientation is a mutual process of learning on the part of new student, student 

body of an institution whereby each group becomes better acquainted with the 

others, and each participates in an ongoing process which will help the new 

students become an effective functioning part of the school (Bennett, 1963). 
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According to Bell (1996) , relatively few students consult counseling services 

about drug misuse, although such a problem can sometimes be identified when 

the initial problem of , lack of concentration or depression has been explored. 

2.3.4. The Community /Parents 

McDaniel & Shaftel (1956) stated that home and community influences strongly 

condition student morale and the counselor who seeks to help students must 

have knowledge of any out of school pressures upon them. Yusuf (1998) stated 

that successful guidance and counseling programs depend on the 

understanding of the total life of students both at the school and the 

community. 

MiKim (1987) expresses the involvement of parents in the educational and 

guidance of their children has also been considered an excellent strategy. 

2.4. The Historical Development of Counseling in Ethiopia 

Counseling as a discipline and profession has no centuries of history in 

Ethiopia .According to the Women Affair Department of MoE (2002), guidance 

and counseling service in Ethiopian schools system is quite a new initiative 

unlike other highly developed western countries. 

Yusuf & Bradley (1983); Yusuf (1985,1995,1998); Haregewoin & Yusuf (1994) 

summarize the history of guidance and counseling services as follows: 
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In Ethiopia guidance and counseling service with its literal and informal 

meaning has an old history. This helping profession was carried out by 

traditional healers such as priests, sheiks, witchcraft, doctors, parents, friends, 

elders, responsible citizens, neighbors for people facing problems in marriage, 

tribal disputes, etc. 

Modern guidance and counseling services have a recent history in the 

Ethiopian educational system. The need of this helping profession arises from 

the change and complex development of society require the necessary 

information and professional help about job prospects, new economic activities, 

new technological development, different kinds of governmental organizations, 

social, educational, emotional and psychological problems, the requirement of 

various occupations and so on. In general, the guidance and counseling service 

has a useful contribution to make the development of individual student and 

the society. 

It was in 1960 that the word "guidance" first appeared in the Ethiopian 

educational literature. In May 1962, Ethiopian secondary school directors held 

a conference to study the problems of their schools. Guidance, counseling and 

testing were among the issues discussed. In 1963, guidance and counseling 

were introduced into Ethiopian secondary school curriculum, but briefly in 

relation to study habits. In the late sixties, when the United States Peace Corps 

volunteers were working in Ethiopia as teachers, some of them tried to 
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establish "American style" counseling units in a few schools. They did not 

succeed primarily because of cultural barriers. However, it was only in 1966-

1967 academic years the first course entitled "guidance and counseling" was 

offered to students taking psychology courses in Addis Ababa University for its 

undergraduate courses. At present (2003/2004) academic year six degree 

courses in relation to counseling psychology are offered in AAU for 

undergraduate psychology majors and one course «Advanced Counseling « is 

offered to graduate students in AAU. 

2.4.1. Counseling Practices 

According to Haregewoin & Yusuf(1994), most school counselors do a lot, even 

though they are faced with so many administrative, personal, psychological & 

occupational problems. Of the variety of contributions some are as follows: 

1. Help students improve their learning skills such as note taking, 

preparation for tests and examinations, use of the library, and study 

habits. 

2. Organizing regular orientation programs for the school community to 

develop their knowledge on the concept of guidance and counseling and 

the role of teachers in the program. 

3. Organize clubs to help students develop a sense of responsibility, develop 

hobbies. 

4. Assist students to plan their own individual programs and relate to 

different goals and careers. 
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5. Help students to understand and appreciate the rules and regulations of 

the school by providing the necessary information. 

6. Plan and conduct research designed to improve the total teaching 

process. 

7. Participate in different committees such as curriculum, examination, anti 

Aids committees. 

8. Collect information from subject teachers, home room teacher, unit 

leaders, parents, etc. 

9. Prepare papers on different topics and provide information to students to 

help them develop self-understanding. 

10. Supply information on higher learning, what they offer their 

requirements, and entrance qualifications, social environment and 

prospects for personal development. 

11. Engage in administrative activities. 

12. Work with university professors and professionals to enhance skills of the 

counselor. 

2.4.2. Problems 

Yusuf (1983, 1995): Haregewoin and Yusuf (1994) stated that the problems of 

counseling services in Ethiopia as follows: 

1. Training problem: The counselors were trained to be general psychologists , 

who have taken only three courses/nine credit s of guidance and 

counseling. In the developed countries guidance and counseling service is 

not run at B.A level. It requires specialization in the field. 
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2. Large number of students: the number of students is excessive each year. 

For effective service, the counselor has to work only with 600 students. But 

the minimum number of the students in schools is 3000. 

3. At administrative level: the concept of guidance and counseling is not well 

known by the school principal, and the school community as a whole. Due 

to this fact the counselor suffers from lack of office, budget to conduct 

research, stationery and other materials. Even when research is conducted 

the research findings is not being used for teaching and learning process. 

4. Structural channel: the service does not have vertical or horizontal 

relationship with head office and other organizations. 

5. Lack of in - service training: the Ministry of Education (MoE) did not offer 

in-service training, organized workshops and conferences to enhance the 

counseling service. Within 10 years (1984-1994), the MoE prepared 

guidance and counseling workshop only once. This means that the 

counselors were not introduced to new scientific research, technology, etc. 

2.5. Vocational Counseling 

According to McDaniel & Shaftel (1956), the task at which school counselors 

spend most of their time is helping young people plan their educational and 

vocational futures. This is not simply a counseling experience but a whole 

school program which touches the lives of all pupils, involves many school 

activities, and usually extends over a period of several years. 
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Vocational counseling includes providing the student with information about 

the world of work, interpreting various kinds of data to him, and aiding him 

toward a better understanding of himself. Factual, intellectual, and emotional 

aspects of planning and decision making must all be considered and dealt with 

by the student and counselor (Downing, 1968). 

According to the New Ethiopian Education and training policy (1994), 

secondary education is of four years duration consisting of two years of general 

secondary education first cycle (grades nine and ten) . In order to pass the first 

cycle program, students highly need the help of counseling service. The second 

cycle (grades eleven and twelve) consisting of two years of either Preparatory or 

Technical and Vocational Training Program. Those who successfully pass the 

General Secondary Education (the national grade ten) Examination go to the 

preparatory program. Those who unsuccessfully pass the General Secondary 

Education Examination go to the Technical and Vocational Training Program. 

The Technical and Vocational Training Program students need 

vocational/ career counseling. 

The fact that students seriously need vocational guidance is too many of them 

choose professions for which they lack ability, or enter vocations for which their 

school training is inadequate. These are, of course, important considerations, 

but of more immediate concern to the school counselor are the questions which 

young people bring him questions concerning what fields they should prepare 
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for, whether they have sufficient ability, and what abilities are required 

(Mc Daniel & Shaftel, 1956). 

Sawrey & Teleford( 1965) acknowledges that individual vocational counseling is 

a difficult job because it requires that the counselor be well informed about 

vocational requirements and opportunities in the world of work and at the 

same time be a good personal counselor. The student who comes to a counselor 

for assistance in choosing a vocation is taking a big step in planning for his 

future. If the student who comes to the counselor for assistance on a vocational 

matter is in need of counseling relative to his personal life the counselor must 

be skilled enough to detect that this is true. The case can then be handled by 

the counselor if he has the background for it and the time necessary or he can 

arrange for the student to see some other knowledgeable individuals. 

The secondary School counselors who graduated from Addis Ababa University 

(AAU) did not take a course on vocational counseling or career counsel~ng. But 

according to the response given by the assistant dean of the AAU Education 

Faculty, at present career counseling is offered in AAU for under graduate 

psychology majors. 

2.6. Educational Counseling 

Counselors in the school setting can work with teachers and administrators in 

implementing everything from curricular changes to the physical structure of 
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the classroom (Parrott III, 1997). At the secondary school level some students 

have difficulty because they have not learned how to study properly or have not 

learned how to work effectively. Counselors can be of assistance in arranging 

for special work designed to improve study habits, reading efficiency or 

whatever it is, that is impeding educational progress (Sawerey & Telford. 1965). 

Haregewoin and Yusuf (1994) stated that the practices of counseling in the 

school settings as follows: 

1. Assist the students to understand and accept themselves as individuals, 

making it possible for them to ' express and develop awareness of their own 

ideas, feelings, values and needs. 

2. Furnish personal and environmental information to the students as 

required regarding their plans, choices and problems. 

3. Seek to develop in the students a greater ability to cope with and solve 

problems and an increased competence in making decisions and plans for 

which he/ she and their parents are responsible. 

4. Assist the students in relating his/her interest, aptitude, personality and 

abilities to current and future educational and occupational opportunities 

and requirements. 

5. Assist the student who needs referral services to be aware of and to coop 

referral to other specialists. 
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According to Bell (1996), when a referral is made by another person, it is often 

from some one who has had little first hand experience of counseling. Such 

people need to be shown what counseling can and cannot do. 

Students entering high school are often faced with a choice of courses to take 

and curriculum to follow. Most students have no well formulated vocational 

plans at this time are quite at a loss as to what subject they should select to 

take. Counselors can be of service to these students in helping to select courses 

or in electing the curriculum that will be most satisfactory for them (Sawrey & 

Teleford, 1965). 

2.7. Counseling Relationship 

The beginning of the counseling relationship is the crucial phase where the 

foundations of trust and mutuality are established between counselor and 

client (Bell, 1996). 

Yusuf( 1998) stated that what differentiates the counseling relationship from 

any helping relationship as follows: 

1. Counseling relationship is established and continued because the client 

feels a need for special help with problem he/she has been unable to resolve 

independently or through other structured in that it is not continued on a 

casual social basis. It is characterized by special arrangements for a specific 

duration, privacy, and confidentiality. 
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2. Counseling relationship is formal and structured in that it is not continued 

on a casual social basis. It is characterized by special arrangements for a 

specific duration, privacy, and confidentiality. 

3. Counseling relationship is limited to the therapeutic hour. It is limited only 

to the "professional relationship" between the counselor and the client. 

4. Counseling relationship is limited in time, but it is closer and deeper in its 

relationship. It is non-threatening also, allowing the client to be more 

relaxed. 

5. Counseling relationship is effective and powerful because principles of 

human relationships are used consciously and purposefully. Therefore, 

counseling relationship is an alliance formed to help the client move towards 

a goal, i.e. more appropriate behavior. To put it simply, counseling 

relationship is a reflection of a manner, in which counselors' techniques 

could be determined to effect expected appropriate behavior 

2.8. Group Counseling 

Dowining (1968) indicates that group counseling is an activity conducted within 

the guidance program of an educational institution in which ten to eighteen 

students are accommodated in counseling sessions under the direction of a 

qualified counselor. In this case the major distinction made between connseling 

and group counseling is in the number of participants. All other conditions are 

essentially the same . 
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According to Stone & shertzer(1980) , the overall objectives in group and 

individual counseling frequently are similar. Both seek to help the counselee 

achieve self-direction, integration and self-responsibility. In both approaches, 

counselees are helped toward self- acceptance and understanding or their 

motivations and behavior. Both approaches deal with the common needs, 

interests, and experiences of the generality of individuals. For both approaches, 

individuals need privacy and confidential relationship in order to develop and to 

make use of their personal resources. 

According to Encyclopedia American International Edition (1995), the 

advantage of the group counseling approach is that it enables the individual to 

recognize that others have questions and problems not unlike his and to profit 

from the experience and knowledge. The advantage of the individual counseling 

approach is that it focuses attention on the individual and his special needs. 

Stone & Shertzer (1980) indicate group counseling is usually concerned with 

developmental problems and situational concerns of members. Focus is on the 

attitudes and emotions, the choices and values involved in interpersonal 

relationships. Members, by interacting with each other, establish helping 

relationships that enable them to develop understanding insight and awareness 

of self as first step to effective functioning. The vehicle for accomplishing this 

goal in a group is that members discuss their personal, emotional concerns and 

other members provide feed back about their perceptions of these experiences. 

Group counseling can be conducted for remedial purposes, for developmental 
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purposes, or be preventive in nature, hoping to prevent problems from growing 

to the point where the individual needs special help to cope with them. In 

general group-counseling principles are similar to those underlying individual 

counseling. The length of sessions for group counseling is generally given as an 

hour for adolescent. Group size ranges from four to twelve. Of Course, one 

counselor is involved in a relationship with a number of counselees at the same 

time. 

Group counseling is appealing because in the Ethiopian context sometimes one 

is forced to conduct group counseling than individual counseling. Of course 

when the ratio of counselor/counselee is unbalanced may be one could resort 

to group counseling. 

2.9. Tests in Counseling 

Tests are the tools counselors' use to help and give answers to many of the 

problems which need verification with objective data. A skilful counselor 

recognizes the limitations in tests and uses them with caution (Arsenian & 

McKenzie, 1954). 

According Tyler (1961), tests are valuable. counseling tool, but a counselor 

needs to have an extensive background of knowledge in order to use them 

intelligently. According to Stone & Shertzer (1980), the functions of tests in 

counseling are as follows: 
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1. Tests may be used to help the counselor decide whether the counselee's 

needs are within the range of his or her services. Some counseling 

centers, as part of an intake service, routinely collect pre-counseling 

diagnostic data to help determine the locus and severity of the problem. 

Personality inventories and problem check lists may facilitate this rough 

screening. Sometimes quick estimates of the individual's intellectual 

functioning are made. 

2. Tests may be used for informational purposes to assist the individual to 

gain self-understanding. Counselees may request or counselors may 

decide that tests will be used to help counselees secure information about 

their aptitudes, interests, and personal characteristics. 

3. Tests may be used to help the counselor gain a better understanding of 

the individual. Estimation of the counselee's scholastic ability, school 

achievement, interests, and personalities are often used to support data 

obtained through other means. 

4. Test may be used to help determine which methods, approaches, tools, 

and techniques will be suitable. Diagnosis sometimes aided by the use of 

personality inventories. The individual's unique patterns of thinking and 

feeling may be uncovered by tests that indicate basic character structure. 

Certainly diagnostic tests in such skill areas as reading and arithmetic 

give information around which to plan remedial help and counseling. 

5. Tests may be used to help counselees predict future performance such as 

college success, work potential as secretary or clerk. Tests provide an 
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improved basis for prediction regarding the likelihood of success in those 

activities in which prospective performance can be measured. 

6. Tests may be used to help counselees arrive at decisions in planning their 

educational and vocational futures. This is the major use of tests in 

counseling. If counseling deals with facts and with individual's feelings 

about them, tests can yield information about the individual relative to 

the facts of an educational or vocational program. 

Brammer & Shostrom( 1960) stated that principles of using tests in counseling 

as follows: 

1. The first rule of test use is to know the test thoroughly. This means more 

than knowing just the manual. The test should have been taken by the 

counselor himself and should have been investigated in the journals and 

in such collections of critiques as Buro's Mental Measurement yearbooks. 

The weaknesses and limitations as well as the strengths of the test should 

be known to the counselor. 

2. Exploration of the client's reasons for wanting tests and past experience 

with tests is undertaken. The client's expectations are important data to be 

considered, since he may be expecting much more than tests can 

reasonably be expected to perform. Some clients have been to several 

counselors and have taken tests with each; yet they are still searching for 

the magic answer which they hope tests will reveal. Further testing adds 

little to these situations and more of a psychotherapeutic approach is 

needed to help them understand their compulsive searching. Often clients 
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have been traumatized by tests made earlier in school. They may regard 

them with deep suspicion, skepticism, or outright hostility. As a first step , 

the counselor should determine the client's feelings about the treating 

aspects of testing to avoid distortion of the results of the interpretation and 

possible failure of the counseling itself. 

3. Structuring of the test interpretation session is especially important to 

prepare the client for meaningful, undistorted information. The counselor 

must ascertain the client's knowledge of the limitations of testing as well 

as the values for giving various self information. Test interpretation should 

grow out of the general discussion of the client's problem with the 

counselor stressing how tests add to the pool of data about the clients' 

personality. 

4. The meaning of the scores should be established early in the discussion. 

That is, the client should know clearly what type of measure is being 

discussed: interest, aptitude, achievement, or personality. Most counselors 

probably could cite instances when they have been annoyed or 

embarrassed latter by having a client interpret his Kuder Preference 

Record scores to a parent or friend as abilities. 

5. The frame of reference of the test results should be specified clearly. That 

is, the client must know at all times which norm group is being used so 

that he has some yardstick for judging how high a high score really is. 

6. The results, not scores, should be given to clients. If tests are given to a 

client with his expectation that he will be informed of the results, he is 
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entitled to know the outcomes. Numerical scores merely technical symbols 

for use by counselors. 

7. Test results should always be verified. Another way of stating this principle 

is that test results should be presented with an air of tentativeness. This 

cautiousness is especially important until further data are collected to 

verify the test results. Again, knowledge of all the various sources of 

unreliability in test administration and reporting leads the counselor to the 

position that he should never accept a test score at face value. 

8. Counselor neutrality in imparting test results is important since it is so 

easy to slip into evaluative phraseology. The test results should speak for 

themselves without the counselors' personal value projections. 

9. Meaningful and clear interpretations should be the counselor's constant 

aim. The client should make his own evaluation; however, he should not 

have raw data trust at him for his own interpretation. Neither should the 

counselor explain the meaning of test results in technical language, 

ambiguous reporting of test results invites distortion of the interpretations 

since the client can more easily project his own meaning into the results. 

10. Accurate prediction is the principal aim of testing. Test result should be 

stated in terms of statistical predictions. This rule hits at the heart of the 

testing problem that of validity. 

11. Client participation and evaluation is another aim in the test interpretation 

phase. Interaction between client and counselor is valuable because it 
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gIves the counselor constant information regarding how the client is 

receiving the interpretation. 

2.10. The Role of Tests in Counseling Services. 

Tests are different types: oral or written, individual or group administered; 

paper-pencil or practical standardized or non standardized, speed tests and 

power tests , teacher made classroom tests and commercially available so called 

standardized tests, etc. There are also cognitive oriented such as achievement, 

aptitude or intelligence tests also known as mental (scholastic) ability test s ; non 

cognitive tests such as personality and interest tests, and practical 

(psychomotor) tests; educational, vocational (career) tests are also available 

(Yusuf, 1998; Mehrens, 1976). 

2.11. Function and Purposes of Tests in Counseling 

Yusuf( 1998) summarizes the purpose and function of tests In counseling as 

follows: 

1. Tests can provide data to help the client increase self-understanding, self­

acceptance and self-evaluation. 

2. Test result can be used to challenge the client's perceptions of herself 

jhimself and the world and can promote exploration a number of areas. 

3. Test results can aid in prediction, reinforcement and reassuring the client. 

In serving these functions, tests are used as predictive tool, diagnostic aid, 

monitoring device and an evaluative instrument. 

32 



The Ethiopian high school counselors must realize and differentiate tests 

on the basis of their use in counseling and non-counseling situations. 

A) The non- counseling uses of tests are: 

1. Selection of candidates for institutions. 

2. Placement of individuals within the institution. 

3. Adaptation of institutional practices to meet the needs and 

characteristics of particular individuals. 

4. Development and revision of institutional practices to meet the needs and 

behavior of employees. 

B) The Use of Tests in Schools is: 

1. To help administrative staff evaluates educational goals. 

2. To help teachers to evaluate themselves. 

3. To help teachers know how much their students benefited from education 

(course, syllabus, etc.) 

4. To counsel students. 

5. To do more research (improve curriculum, teaching and learning 

processes, etc.) 
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2.12. Effective Counselor (The Profile of School Counselor) 

An effective counselor has to ' be one of the best-informed people in all the 

profession. It is to him that persons direct their queries about the nature of 

various occupations and the content and quality of educational programs, 

institutions, and training plans (Arsenian & Mc Kenzie, 1954). 

According to Parrot III (1997), effective counselors are on a quest toward self­

actualization to better help others in their self-actualizing journey. Effective 

counselors are authentic; they are genuinely interested in helping people gain 

better mental health. Genuines underlie the entire counseling relationship, and 

it is at the core of an effective counselor'S being. The counselor must have a 

more profound understanding of himself/herself than perhaps any other 

professional person. He/she must be able to recognize and handily his/her own 

limitations and be equally aware of his/her capabilities and how best to 

capitalize on them for the benefit of others. The quality of his/her own 

personal adjustment is of frrst importance to his/her fitness to counsel others 

(Downing, 1968). Creative counselors can challenge their own imaginations in 

setting up natural, alternative environmental experience for their clients as they 

move out of their counseling offices to explore natural settings for growth 

counseling (Nicholson & Golsan, 1983). Experienced counselors are a major 

source to their institutions when they are prepared to offer training in 

counseling skills to their colleagues, whether at a basic or more advanced level. 
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As they become confident in these skills, they also recognize the limits of their 

expertise, and are able to refer to a specialist center when profound issues need 

to be addressed (Bell, 1996). 

Downing (1968) indicates that the counselor is a specialist in certain areas of 

human behavior and is informed about possible procedures to use in aiding 

youngsters. He/her acts as a consultant and resource person to teachers, who 

by virtue of this aid are better prepared to assist students in the classroom. As 

a result of insights and information gained in counseling sessions with the 

student the counselor is able to recommend procedures to the teacher for 

bettering the circumstances of students. 

The counselor defined as a generalist gives priority to orientation, group 

guidance, registration, class scheduling, course changes, cumulative record 

development, in addition to some counseling services. When counselors put 

into effect the obligations and responsibilities of their positions, they are said to 

be performing their roles (Stone & Shertzer, 1980). 

According to Parrot III (1997), counselors need a positive philosophy for living, a 

sense of meaning and purpose that give them inner strength to adjust to 

circumstances beyond their control. A positive philosophy of life helps generate 

the strength to overcome the unavoidable struggle along the way not that 

people with optional mental health are immune to difficulties, failures, and 
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tragedies, but they possess the capacity to incorporate meaning into their 

struggle and to rise above them. Nicholsan & Golsan( 1983) indicate that the 

task for counselors is to internalize an integrate system of basic principles 

which facilitate an understanding of their clients and serve as a philosophical 

and practical foundation for creative problem solving. 

u.s. Department of Labor Bureau of Labor Statistics Occupational Outlook 

Hand book (2002-2003) indicates that counselors assist people with personal, 

family, educational, mental health, and career decisions and problems. Their 

duties depend on the individuals they serve and on the settings in which they 

work. Educational, vocational, and school counselors in elementary, secondary, 

and post secondary schools help students evaluate their abilities, interests, 

talents, and personality characteristics in order to develop realistic academic 

and career goals. 

Aggarwal (1994) acknowledges that the effective counselor serves pupils' needs 

by: 

1) Assisting pupils to understand themselves and their social and 

psychological world. 

2) Helping pupils develop their aptitudes, abilities, interests and opportunities 

for self-fulfillment .. 

3) Helping all pupils develop decision-making competency. 
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4) Helping all staff members understand individual pupils by providing 

material information and evaluations. 

5) Determining the impact of the school program on pupil development and 

conveying that information to staff members. 

6) Informing staff members of significant changes in the school and non-school 

environment, which have implications for instruction. 

7) Assisting parents to understand the developmental needs and progress of 

their children. 

8) Informing the community of the importance of considering the individual 

and interpreting to it the role of in such consideration. 

9) Promoting in the community non-school developmental opportunities for 

children. 

10) Developing and / or usmg community resources for meeting the unusual 

extreme needs of the pupils. 

Parrott III (1997) indicates the qualities of an effective counselor as follows: 

1) Psychological health: Counselors are models of behavior. If they do not 

demonstrate psychological health they become part of the problem rather 

than part of the solution. 

2) Genuine interest in others: effective counselors are authentic; they are 

genuinely interested in helping people gain better mental health. 
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3) Emphatic abilities: empathy is the ability to put oneself in the shoes of other 

people and see the world as they see it. Unlike sympathy, which merely 

projects feelings onto other people, empathy, allows one sensitively to enter 

another's feelings and accurately understand them. 

4) Personal warmth: Personal warmth refers to one's psychological climate and 

the conditions of the therapeutic interview. The warm counselor is caring 

and feeling. A counselor with personal warmth shows interest, concern, and 

attention but allows for personal space as well. His or her caring in non­

possessive and does not judge or evaluate. 

5) Self-awareness: self-knowledge allows counselors to identify personal limits 

and become more objective. It empowers counselors to know "what they are 

doing, why they are doing it, which problems are theirs, and which belongs 

to the client". When counselors know themselves and are comfortable with 

themselves, they are more at ease in working with others. 

6) Tolerance for ambiguity: Much of the consolers' world IS abstract and 

ambiguous. Clients are often not fully aware of their real problems, and they 

sometimes complain of vague, indefinable symptoms. Their feelings may 

vacillate daily without reason. On top of these ambiguities, there are other 

uncertainties endemic to the practice of counseling itself. The counselor 

cannot prescribe a proven antidote the way a physician can scribble out a 

prescription on a pad. The path to healing is often unique to a particular 

client, and there are no precise road maps for the counselor to follow. The 
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uncertainty of the journey requires stamina, poise, and a high tolerance for 

ambiguity. 

7) Awareness of Values: Values are the convictions or beliefs that determine 

ones goals and how ones attempt to meet them. A particular combination of 

values constitutes a worldview, which will influence counseling activities in 

numerous ways. 

No research! study is available on the personality profile of Ethiopian counselor 

2.13. Multicultural Counseling 

Pedersen (1998) acknowledges that multiculturalism emphasizes both the ways 

in which groups are different from one another and the ways in which groups 

are similar at the same time. The discovery of multiculturalism may also be the 

result of heightened group consciousness; government mandated affrrmative 

action in employment and education. 

According to Fullinwider (1996), multiculturalism puts forward a social ideal: a 

number of culturally diverse communities harmoniously participating in the 

same polity, each one preserving its own cultural distinctiveness while 

respecting that of others. 

Pedersen (1998) acknowledges that multicultural counseling is a genetic theory 

based on both the culture specific characteristics that differentiate and the 

cultural general characteristics that unite. Multicultural counseling is divided 
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into competencies emphasizing awareness, knowledge and skill. The awareness 

competencies are: 

a) the need for counselors to become aware of their own personal cultural 

heritage which valuing and respecting differences. 

b) to be aware of how their own values may affect culturally different clients. 

c) to become comfortable with differences in race and belief between clients 

and counselors. 

The Knowledge of competencies is: 

a) to have a good understanding of the socio political dynamics between 

minority and majority cultures. 

b) to have specific knowledge and information about the clients particular 

culture. 

c) to have a clear and explicit knowledge of generic and traditional counseling 

theory and practice . 

The skill competencies are: 

a) all culturally skilled counselors should be able to generate a wide variety of 

verbal and non verbal responses appropriate to the cultural setting and skill 

. level. 

b) Counselors should be able to send and receive both verbal and non verbal 

messages accurately and appropriately in each culturally different context. 

c) Counselors should be able to advocate for or change the system or 

institution appropriately, when changes are necessary on behalf of their 

culturally different clients. 
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Habtegiorgis (1999) stated that culture consists of all those things that people 

have learned to do, believe, value, and enjoy in their history. It is the totality of 

ideals, beliefs, skills, tools, customs, and institutions into which each member 

of society is born. Alexander (1998) indicates that cultural, ways of believing 

and acting, vary over the world. Cultures differ not only in ways of making a 

living but also in the possessions of people and in their ways of thinking. 

Habtegiorgis(1999) indicates that a culturally skilled counselor is seen as 

working toward the following three goals: 

a) a culturally skilled counselor is one who actively in the process of becoming 

aware of his/her own assumptions about human behaviour, values, biases, 

preconceived notions, personal limitations. 

b) a culturally skilled counselor is one who actively attempts to understand the 

world views of his/her culturally different clients. 

c) a culturally skilled counselors is one who is in the process of actively 

developing and practicing appropriate, relevant, and sensitive intervention 

strategies/ skills in working with his or her culturally different client .. 

These three goals stress the fact that becoming culturally skilled is an active 

process that never reaches an end point. 

Therefore, a culturally skilled counselor is religious, ethnic and gender sensitive 

to make the client dignified worthwhile human being. 
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2.14. Gender Sensitive Counseling 

According to Yusuf (1998), a gender sensitive counselor is a man or a woman. 

He/ she is not only tender, gentle, and loving, but also active, assertive and able 

to confront and interpret immediate interaction when they occur. Similarly, 

depending upon his/her interaction with his/her clients, he/she initiates any 

relationship with "nurturant responsiveness" ultimately in order to help the 

clients to be self disclosure. The counselors facilitate the clients self disclosure, 

self understanding and self explanation between the counselor's transparency 

and the clients self disclosure, irrespective of sex, race, tribe, age, religion and 

political belief. King (1999) stated that counselors and those using counseling 

skills hold the common values of integrity, impartiality, respect and also 

practice an anti discriminatory approach; there are important areas of 

difference relating to confidentiality, responsibility, contracts, boundaries and 

the relationship itself. 

Yusuf (1998) stated that gender sensitive counseling services require by 

implication that counselors who are the major actors in the counseling process 

or interaction should be perceived with new perspective. In the past, various 

counseling theoreticians presented personality traits and other behavioural 

characteristics of the counselor that would basically reflect their theories and 

subsequent counseling techniques. In that respect, the role and characteristics 

of counselors would necessarily reflect their limited and obviously biased 

professional positions. 
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Gender oriented counseling as related to cultural counseling is essential in 

Ethiopian secondary schools because the secondary school girls come from 

different ethnic, religious and cultural background. Therefore, to give them 

good counseling services the counselors must develop attitudes, knowledge and 

abilities that will help them work in a cross cultural context (Habtegiorgis, 

1999). 

I t is strongly recommended that counselors in Ethiopian schools should be 

multicultural and gender sensitive both in their training and practices. 

2.15. The General Problems Observed in the Field of Counseling Services 

in Ethiopia 

Harargewoin and Yusuf (1994); Yusuf( 1998) indicate that: 

a) The service lacks vertical and horizontal channel with the head office and 

other organizations. 

b) The large number of students is excessive to practice counseling services. 

c) Counseling services are not rendered for secondary school evening students. 

d) The counseling service is not included in the New Educational and Training 

Policy of 1994. 

e) In -service and long term graduate trainings are not arranged for the school 

counselors. 

£) The concepts of guidance and counseling in not well known by the school 

community 
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2.16. The Counseling Practices on What Counseling Services are Focused 

According to the School and Woreda Educational and Training Directive of 1995 

counselor's job description, the counseling services are focused as follows: 

1. Offer individual and group counseling to schools. 

2 . Conduct research to improve the teaching learning process. 

3. Make the community and parents understand the youth problems. 

4. Give professional assistance to teachers on how they handle and guide 

students. 

5.Supply information on higher learning what they offer, their requirements 

and their objectives. 

6. Being a member of the school curriculum committee, study the students' 

examination results and evaluate the teaching learning process and discuss 

its strong and weak points with teachers. 

7. Help the gifted, the mentally disabled, the physically handicapped, the blind 

and the deaf and discuss their problems with teachers and school 

authorities. 

8. Give professional assistance to teachers on how they organize and keep 

students records. 

9. Cooperate with the organization of clubs in the schools. 

10. Organize orientation programs for students. 
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To Sum up: 

Counselors m the secondary school setting deal with adolescent's' 

problems because problems which occur during adolescence have an 

impact on the teaching learning process. 

In order to carry out this study, the relevant literature is assessed to investigate 

what has been practiced in the area of counseling services. From the counseling 

practical activities, the study shows the predominant problems that impede the 

activities of counseling services and the way the counselors handle and give 

pertinent solutions to the problems and how much they learn and gain in 

strength as a result of dealing with the problems. The study is also expected to 

identify the future prospects of counseling services. 
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CHAPTER THREE 

3. METHOD OF THE STUDY 

In order to delineate the practices, problems and prospects of counselling 

services in some selected secondary schools of Addis Ababa descriptive survey 

method was employed. 

3.1. Sample 

3.1.1. Schools 

From the total number of twenty one governmental secondary schools found in 

Addis Ababa City Administration, 15(71.43%) secondary schools were selected 

for the study. From the selected secondary schools, two were assigned for the 

pilot study. And thirteen were selected for the main study. The choice of the 

schools was purposive sampling method because the sampling was taken from 

the schools where the counsellors were available. 

3.1.2. Students 

In this academic year (2003/2004), the thirteen selected secondary schools had 

a total of 52,894 (26,691 male and 26,203 female) students of grades nine to 

twelve (9-12). The students were stratified according to their sex and grades. 

Out of the students' total popUlation: 

• from grade 9, 168 (84 male and 84 female) students, 

• from grade 10, 168(84 male and 84 female) students, 

• from grade 11, 168(84 male and 84 female) students, 

• from grade 12, 168( 84 male and 84 female) students, 
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from grades 9- 12 a total of 672 (336 male and 336 female) students were 

randomly selected. Even though the number of students in grades 11 and 12 

was lower than the number of students of grades 9 and 10, the upper two 

grades had stayed in the schools for more years than the lower two grades. 

Therefore, the upper grades were believed to give adequate information than the 

lower grades. In order to get sufficient information the researcher took equal 

number of students of grades 9-12. 

3.1.3. Teachers 

In the same academic year mentioned above, there were 1078(938 male and 

140 female) teachers teaching in the thirteen selected secondary schools. Out of 

this population, 195 (166 male and 29 female) teachers were randomly selected. 

3.1.4. Counselors 

Twenty one counselors (hundred per cent) who were assigned to the thirteen 

selected secondary schools were taken for the study. 

3.1.5. Directors 

Thirteen directors (principals) of the thirteen selected secondary schools were 

also taken for the study. 

Those included in Tables 1 & 2 are from the thirteen selected secondary schools 

of Addis Ababa city Administration, only those who gave their responses to the 

instruments. 
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TABLE 1. Characteristics of Respondents/Subjects 

Resp_ondents/Subjects 
No Status Counselors Students Teachers Directors Total 

Male 20 284 129 12 445 
1 Sex Female 1 269 25 1 296 

Total 21 553 154 13 741 
14-20 -- 547 -- -- 547 
21 -30 3 6 40 -- 49 

2 Age Range 31-40 4 -- 27 2 33 
41 -50 8 -- 58 10 76 
51 -55 6 -- 29 1 36 
Total 21 553 154 13 741 
1-4 1 553 23 -- 577 
5-8 2 -- 27 -- 29 
9-12 2 -- 7 -- 9 

Years of 13-16 3 -- 12 5 20 
3 Experience / stay 17-20 3 -- 28 4 35 

21-24 5 -- 27 2 34 
25-28 2 -- 20 2 24 
29-32 2 -- 8 -- 10 
33-36 1 -- 2 -- 3 

Total 21 553 154 13 741 

As shown in Table 1, 741(445 male and 296 female} subjects participated in the 

study. The modal ages are those which lie betweenl4-20 (73.82%). All the 

teachers were above twenty years of age . There was only one female counsellor. 

There were six students grouped in the age range of 21 -30. 

TABLE 2. Students, by Grades, Who Completed the Questionnaires 

Grade Male Female Total 
9 65 54 119 
10 70 67 137 
11 75 72 147 
12 74 76 150 

Total 284 269 553 

As indicated in Table 2, 553(284 male and 269 female} students of grades 9- 12 

completed the questionnaires. 
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3.2. Instruments 

Three types of instruments namely: questionnaire, unstructured interview and 

the focus group discussion questions were prepared for the data collection. The 

instruments contained three kinds of questionnaires and two kinds of 

unstructured interview and one kind of the focus group discussion items. All 

the items of the instruments were made as relevant as possible to the study 

problem. 

3.2.1. Questionnaire 

Three separate questionnaires were prepared: 

a) Twenty close-ended question items (ten on practices and ten on problems 

of counseling services) and two open -ended questions on practices and 

problems of counseling services were prepared and distributed to the 

students. Out of the tutal 672 randomly selected students, 553 (82 .29%) 

(284 male and 269 female) students properly completed the 

questionnaire. 

b) Nineteen close-ended question items (ten on practices and nine on 

problems of counseling services) and four open-ended questions on 

practices, problems and prospects of counseling services were prepared 

and distributed to the teachers. Out of the total 195 randomly selected 

teachers, 154(78.97%) (129 male and 25 female) teachers completed the 

questionnaire. 

c) Twenty two close-ended question items (eleven on practices and eleven on 

problems of counseling services) and four open-ended questions on 
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practices, problems and prospects of counseling services were prepared 

and distributed to the twenty one counselors found in the selected 

secondary schools. All of them completed the questionnaire . 

3.2.2. Unstructured Interview 

a) Four unstructured interview items on practices, problems and prospects 

of counseling services were designed for the directors. 

b) Nine unstructured interview items on practices, problems and prospects 

of counseling services were designed for the counselors. 

3.2.3. Focus Group Discussion 

Six unstructured items of the focus group discussion containing items on 

practices problems and prospects of counseling services were prepared for 

group comprising of counselors, students, teachers and parents. The focus 

group discussion was carried out in thirteen secondary schools. In each 

secondary school, six totally 78 (48 male and 30 female) members and a total of 

thirteen groups participated in the focus group discussion. 

Two teachers and one parent who were willing to participate in the focus group 

discussion were purposely selected. Two students from each school were 

randomly selected. The researcher tried to balance the sex of the focus group 

50 



discussion members as much as possible. One counsellor from each school was 

also included in the focus group discussion. Parents were taken from the 

schools' teachers union. (Those who were available and also willing to 

participate in the focus group discussion were selected). 

3.3. Pilot Study 

The purpose of the pilot study was to asses the relevance of the instruments 

designed to collect data for the study. The aim was also to find out ambiguities, 

omissions and misunderstandings of each item. Copies of the instruments were 

given to the study /thesis advisor and two graduate students in Psychology 

Department. They were asked to give their reaction on each item of the 

instruments. Using the relevant comments and suggestions from the 

professionals, some corrections were made. After the refinements of the 

instruments and the completion of forward and back ward translations from 

English to Amharic and from Amharic again to English, the pilot study was 

conducted. The pilot study was conducted in two secondary schools at different 

sites in Addis Ababa. Dilachin secondary school was selected from the Western 

part and Bole secondary school was selected from the South Eastern part of the 

city. Three counselors (one from Dilachin and two from Bole), two directors (one 

from each school), ninety students (sixty from Bole and thirty from Dilachin) 

and thirty teachers (fifteen from each school) a total of 125 subjects had 

participated in the pilot study. 

51 



Questionnaires were distributed to teachers, counselors and students. (The 

Amharic version of the questionnaire was distributed to students). Interviews 

were employed for counselors and directors. After the pilot study was 

conducted, both reliability and validity were established. For example in 

investigating the overall feature of the questionnaires, Cronbach alpha 

reliability was calculated using the SPSS computer program. 

The reliability coefficients for the practices of counseling services were found to 

be for: 

• students, = .71 

• teachers, = .83 

• counselors ,= .82 

The reliability coefficients for the problems of counseling services were found to 

be for: 

• students, =.59 

• teachers, = .78 

• counselors =. 78 

In order to improve the reliability, all the items of the instruments were made 

as pertinent as possible to the study problem. 
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Based on the pilot study's results and the professionals' feed back the content 

validity of the instrument was checked as follows: 

• the items were thoroughly inspected. 

• the content validity of the instruments, the order of the questions, 

omissions, vague items and terminologies were improved and made the 

items measure what they purported to measure. 

3.4. Procedure of Data Collection for the Main Study 

The procedure followed to collect data for the maIn study was similar to that of 

the pilot study. Before administering the final instruments for data collection 

in the selected secondary schools, a short training was given to two research 

assistants on how to conduct the questionnaire survey. The researcher also 

established an appropriate rapport with the subjects to facilitate situations for 

the research activities. All the respondents were informed about the purpose of 

the study and how to complete the questionnaire. During the administration of 

the questionnaire chances for clarification of any question were given. The 

researcher was in a face to face contact situation in the classrooms when the 

students completed the questionnaire. The questionnaire was also distributed 

to the teachers with the collaboration of the school assistant directors and 

counselors during their free time. All interviews were done by the researcher. 

The data collection through the interview was conducted by speaking to the 

respondents face to face. Before conducting the interview, necessary rapport 
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was established with respondents by creating a conducive atmosphere and 

explaining clearly to them what the purpose of the interview was. The 

respondents were also assured that responses will be kept in absolute 

confidentiality. They were also assured that they will not be held responsible 

for the research outcome and reported only as part of the entire group 

responses. 

Similar strategies were also used for conducting interview with the focus group. 

The focus group discussion was conducted in all the thirteen selected 

secondary schools. Seventy eight members participated in the focus group 

discussion. Before conducting the focus group discussion, appropriate rapport 

was established with the group. The group understood that they had to 

consider their own views in the context of the questions asked. The researcher 

asked the predetermined open-ended questions in a predetermined sequence 

that appeared logical to members of the group. During the discussio>"') period 

the task of the group was to focus individually on questions posed by the 

researcher. All members of the group heard every one's responses and made 

additional comments to their initial responses as a result of hearing what 

others had to say. From each focus group separate responses were collected 

both by recording their responses in a tape recorded form and in an extensive 

write up. The meeting, on the average, took one and a half hours in each 

school. Focus group was conducted where privacy and confidentiality was 

assured. 
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3.5. Methods of Data Analysis 

The data secured from different sources were analyzed and interpreted using 

both quantitative and qualitative research methodologies. The chi-square test of 

significance at 0.05 level was also used in order to see relative differences 

among responses on given variable and real occurrence of the data in the 

analysis of the students', counselors', and teachers' responses. 

Responses to the favorable and unfavorable items were gIven for students, a 

scale value ranging from three "agree" to one indicating "disagree". For 

counselors, a scale value ranging from four "usually" to one indicating 

"undecided". For teachers, a scale value ranging from five "strongly agree" to 

one "strongly disagree". Frequencies and percentages were used for the 

proportion of responses on practices and problems that impede counseling 

services. The views, options, observation and relating opinions to facts were 

used in the open ended questions and interviews made with respondents. In 

the results section, responses of all subjects were analyzed on each research 

question. 
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CHAPTER FOUR 

4. RESULTS AND DISCUSSION 

In this chapter, the results of the study are analyzed and discussed based on 

practices, problems and prospects of counseling services. 

4.1. Results /Findings 

This section of the paper deals with the presentation and analysis of the data 

gathered through: 

a) questionnaires distributed to students, teachers and counselors. 

b) the interview guide line designed for the directors and counselors. 

c) the focus group discussion 

counselors and parents. 

guide designed for students, teachers, 

Of the total questionnaires distributed to: 

• students, 553(82.29%) 

• teachers, 154(78.97%) 

• counselors, 21(100%) were completed and returned. 

The data secured through interview from counselors and directors, and the 

result of the focus group discussion were included in the analysis of the 

fmdings. 
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4.1.1. Analysis and Presentation of Students' Questionnaire Responses. 

TABLE 3. Counselors' Major Areas 

Major Areas 

Psychology Sociology Pedagogical Total 
Science 

M F T 0/0 M F T 0/0 M F T 0/0 M F T 0/0 

10 1 11 52.38 9 9 42.86 1 1 4. 76 20 1 21 100 - -

As shown in Table 3, 42.86% of the counselors were Sociology majors. The 

Psychology graduates who had been assigned as counselors were only 52.38%. 

1 (4.76%) for example in the area of pedagogical science was also involved in 

the counseling services. 

TABLE 4. Directors' Field of Study(Major Area of Study) 

No Field of Study Total 

1 Educational Administration 1 

2 Geography 3 

3 Language 1 

4 Mathematics 2 

5 Pedagogy 2 

6 Sciences (Biology & Chemistry) 4 

Total 13 

As shown in Table 4, no Psychology graduates were assigned for the school 

directorship. The majority of the directors (46.15%) were from natural sciences. 

The rest were from other fiel<.l of studies. 
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4.1.1.1. Students' Responses to the Practices of Counseling Services. 

TABLE 5. Students' Observation of the Counselors' Activities (N=553) 

Item 
Number of Students 

Item Agree(3) Undecided(2) Disagree( 1) }{2 
No 

F % F % F % 
1 The counseling services 

are rendered 523 94.58 13 2 .35 17 3 .07 933.38* 
2 The counselor helps 

s tudents on person al and .. 
a cademic problems 400 72 .33 76 13 .74 77 13.92 378.50 

3 A student consults the 
counselors when h / she .. 
faces problems 329 59 .49 113 20.43 111 20.07 170.32 

4 The counselor gives .. 
orientation to students 367 66.37 57 10 .31 129 23 .33 285.59 

5 The counselor motivates 
students to participate in .. 
different clubs 330 59.67 84 15 .19 139 25. 14 180.87 

6 The counselor always .. 
accepts students 333 60.22 95 17. 18 125 22.60 182 .30 

7 The counselor encourages 
the student to do his / her .. 
best in the school. 336 60.76 68 12 .30 149 26.94 204.98 

8 The counselor helps the 
students to know how to .. 
study 284 51.36 89 16.09 180 32.55 103.30 

9 The parents of the 
students are satisfied with 
the professional support .. 
the students get 192 34.72 206 37.25 155 28.03 7 .53 

10 The counselor helps the 
students to learn 
according to their .. 
interests and ability . 230 41.59 117 21.16 206 37. 25 38.46 

.. 
P < 0 .05 

As shown in Table 5, the agreement of students on items 1,2, 3,4 , 5 ,6 and 7 are 

relatively high. 94 .58% agreed that they know that counseling services are 

rendered in their schools. 59.49% agreed that they consulted the counselors 

when they faced problems.72.33% stated that the counselors helped the 

students who faced personal and academic problems. 66.37% agreed that the 

counselors gave orientation to students. 59.67% agreed that the counselors 
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motivate students to participate in different clubs. 60.22% agreed that the 

counselors always accepted students. 60.76% agreed that the counselors 

encouraged the students to do their best in the schools. 51.36% agreed that the 

counselors helped the students to know how to study. But the practices of the 

students regarding item 9 is less. Only 34.72 % agreed that their parents were 

satisfied with the professional support the students got from the counselors. 

The degree of freedom for all items is 2. The chi-square critical value of each 

item at 0.05 level of significance is 5.99 . The chi square observed value of each 

item exceeds the chi square critical value of each item. Therefore, the students, 

observation of the counselors' activities are significant. 

This shows that the parents' attitude towards the counseling services and the 

a ssistance given to students to learn according to their own interests and 

ability need more endeavors to improve the counseling services. 

As indicated in Table 5, 94.58% agreed that they knew that counseling services 

are rendered in their schools. 59.49% agreed that they consulted the 

counselors when they faced problems. 
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4.1.1.2. Students' Responses to the Problems of Counseling Services. 

TABLE 6. Students' Attitude towards the Problems of the Counselors' 

Activities (N=553) 

Number of Res~onses 
Item Item Agree (3) Undecided (2) Disagree (1) X2 

No F % F % F 0/0 

2 Students who visit a 
" counselor are not happy 91 16.46 111 20.07 351 63.47 227.13 

3 A counselor has no 
interest and motivation 

* in his / her du ty 119 21.52 70 12.66 364 65.82 269 .1 9 
4 The counselor is 

" punishing students 149 26.94 116 20.98 288 52.08 90.41 
5 The counselor does not 

have good relationship 
with students, directors 

" and teachers 82 14.83 87 15.73 384 69.44 324.49 
8 There are no differences 

between the advice given 
by the parents and the 
professional help given 
by the school 

" counselors. 194 35.08 114 20.61 245 44.30 47.31 
9 The practices of 

counseling services have 
" to be improved 407 74.00 59 10.67 87 15.73 405.59 

10 The directors and 
teachers do not support 

" the counselor. 101 18.26 131 23.69 321 58.05 154.43 
" P < 0.05 

As shown in Table 6 , 63.47 % agreed th~t" students who visited the counselors 

were happy. 65.82 % reported that counselors had manifested interests and 

motivations in their duties. 69.44% stated that the counselors had good 

relationship with students, directors, and teachers. 58.05%- stated that the 

directors and teachers supported the counselors. 52.08% stated that 

counselors were not punishing students. 44.30% said that there were 

differences between the advice given by the parents and the professional help 
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given by the school counselors. 74% agreed that the practices of counseling 

services have to be improved. 

Therefore, students' responses given to items 2,3,4,5 and 10 indicate relatively 

high performances. But in items 8 and 9, lower performances are indicated. In 

particular, the response given to item 8 does not clearly show whether the 

advice given by the parents and the professional help given by the school 

counselors are different or not. 

The degree of freedom for all items is 2. The chi-square critical value of each 

item at 0.05 level of significance is 5.99. The chi-square observed value of each 

item exceeds the chi-square critical value of each item. Therefore the students' 

attitude towards the problems of the counselors' activities is significant. 

This shows that: 

• students who visited the counselors are happy. 

• counselors have interests and motivations in their duties. 

• Counselors have good relationship with students, teachers and directors. 
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TABLE 7. Students' Problems of Counseling Services (N=553) 

Item 
Number of Responses 

No 
Item Agree (3) Undecided (2) Disagree (1) x2 

F % F % F 0/0 

1 I am not satisfied with 
the school counselor's • 
activities. 54 9.76 23 4.16 476 86.08 694.87 

6 I did not get the 
opportunity to discuss * 
with the counselor. 244 44.12 63 11.39 246 44.48 119.81 

7 I am not satisfied with • 
my school work. 82 14.83 31 5.61 440 79. 57 538.97 

" p < 0.05 

As indicated in Table 7, 86.08% said that they were satisfied with the 

counselors' activities. The students' responses of item 1 do not contradict the 

responses of item 9 of table 6 because the practices of counseling services are 

not only restricted to the counselors. The directors, the students, the teacher 

and other concerned bodies also indirectly participate in the activities of 

counseling services. 79.57% reported that they were satisfied with the school 

counselors' activities. 44.12% stated that they lacked the opportunity to 

discuss personal and educational problems with counselors while 44.48% said 

that they got the opportunity to discuss their problems with the counselors. 

This shows that the responses given to item 6 does not clearly show whether 

they got the opportunity to discus with the counselors or not. 

The degree of freedom for items 1, 6 and 7 is 2. The chi square critical value of 

each item at 0.05 level of significance is 5.99.The chi-square observed of each 

item exceeds the chi-square critical value of each item. Therefore, students' 

problems of counseling services are significant. This shows that: 

62 



• students were satisfied with the school counselors' activities. 

• students were also satisfied with their school works. 

4.1.1.3. Results of Open-ended Questionnaires Distributed to Students. 

The open-ended questionnaires which were distributed to students comprised 

of two items. The students tried to respond to the items as follows: 

For the item stated, "What are the major counseling problems in your school?" 

53.89 % reported that the counselors could not efficiently manage the large 

number of students. 28.93% reported that adequate orientation on the 

importance of counseling services was not given to them. 14.83% said that they 

did not know the problems of counseling services. But, 2.35% did not answer 

on the item. This shows that the orientation given to students did not enable 

them to understand the major practices and problems of counseling services. 

For the item stated, "In your opinion, how could these problems be resolved?" 

58.59% stated that the number of counselors should be increased. 34.18% 

stated that intensive orientation could help the students to know the activities 

of counseling services. But eight per cent did not answer on the item. 

4 .1.2 . Analysis and presentation of Counselors' Questionnaire Responses. 

4 .1.2 .1. Counselors' Responses to the Practices of Counseling Services 
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TABLE 8. Counselors' Observation of the Practices of Counseling 
Services (N=21). 

Item Item Usually Sometimes Not at all Undecided 
No 4) 13) (2) ( 1) x2 

F % F 0/0 F % F 0/0 

1 Students use the 
counseling services. 10 47.62 10 47.62 0 0 1 4.76 * 17.29 

2 Teachers refer students 
to the counselors 2 9.52 9 42.86 6 28 .57 4 19 .05 5.10 

3 The school community 
supports the 
counseling services 3 14.29 10 47.62 3 14.29 5 23 .81 6.24 

4 The activities of the 
counseling services are 
well disseminated 'i 33.33 6 28.57 5 23.81 3 14.29 1.67 

11 Teachers are happy 
with me because I 
advise them to give 
guidance services to 4 19.05 15 71.43 1 4.76 1 4.76 * 25.29 
students. .. 

P< 0 .05 

As reflected in Table 8, 95.24% (usually plus sometimes) stated that students 

used the counseling services when they faced certain problems. 52.28% 

(usually plus sometimes) reported that teachers referred students facing 

personal and academic problems to them. 61.91 % (usually plus sometimes) 

stated that the school community supported the counseling services. 61.90% 

(usually plus sometimes) stated that the activities of the counseling services 

were well disseminated. 71.43% stated that teachers were sometimes happy 

with them because they advised them to give guidance services to their 

students. 

The df for all items is 3. The chi square critical value of each item at 0.05 level 

of significance is 7.81. The chi-square observed value of items 1 and 11 exceeds 

the chi square critical value of these items. In this case, the counselors' 
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observation of the practices of counseling services IS significant. The chi-

square critical value of items 2,3 and 4 exceeds the chi square observed value 

of these items. Therefore, counselors ' observation of the practices of counseling 

services is not significant. 

TABLE 9. Counselors' Practices of Counseling Services (N=21) 

Number of Responses 
Item Usually Sometimes Not at all Undecided 

No Item (4) 3) (2) ( 1) x 2 

F % F % F 0/0 F 0/0 

5 I aIIl happy in my 
profession and in 
helping students. 13 61.90 3 14.29 2 9.52 3 14.29 

It 

15.38 
6 I aIIl involved In 

research activities. 9 42.86 11 52.38 0 0 1 4.76 * 17.67 
7 I give both group and 

individual counseling 14 66.67 6 28.57 1 4.76 0 0 
.. 

23.38 
8 I give orientation 13 61.90 7 33.33 0 0 1 4.76 

.. 
20.71 

9 I prepare different 
prograIIls 6 28.57 12 57.14 1 4.76 2 9.52 .. 

14.23 
10 I give handouts to 

teachers on 
evaluation techniques 1 4.76 15 71.43 2 9.52 3 14.29 .. 

24.52 

* P < 0.05 

As indicated in Table 9, 61.90% reported that they were commonly happy in 

their profession. They were also interested in helping students. 95.24% (usually 

plus sometimes) stated that they were involved in research activities. 66.67% 

said that they commonly gave both group and individual counseling. Only one 

counselor claimed that he did not give both group and individual counseling. 

This shows that his/her role in the school as a counselor is doubtful. 61.90% 

stated that they commonly gave orientation on the importance of counseling 

services to students, teachers, parents and administrators. 57.14% stated that 
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they sometimes prepared different programs to attract the attention of 

students, teachers and the school community to use the counseling services. 

76.19% stated that they gave handouts to teachers on evaluation techniques. 

The df for all items is 3. The chi-square critical value of each item at 0.05 level 

of significance is 7.81. The chi-square observed value of each item exceeds the 

chi square critical value of each item. Therefore, the counselors' practices of 

counseling services are significant. 

4.1.2.2. Counselors' Responses to the Problems of Counseling Services 

TABLE 10. Counselors' Observation of the Problems of Counseling Services 

(N=2l) 

Number of Responses 
Item Item Usually Sometimes Not at all Undecided 

No (4) (3) 2) 11) x2 

F % F % F 0/0 F % 
1 Students, teachers and 

other school 
community members 
do not know the role of * counseling services 1 4.76 14 66 .67 0 0 6 28 .57 23.38 

2 The school director 
does not support the 
counseling services 1 4.76 4 19.05 0 0 16 76.19 * 31.00 

3 There are no facilities 
to render the 
counseling services 1 4 .76 15 71.43 1 4.76 4 19.05 * 25.28 

4 There are no 
professional centers to 
refer students for 
better treatment 7 33.33 5 23.81 2 9.52 7 33.33 3.19 

6 Students fear to come 
to my office 1 4.76 10 47.62 3 14.29 7 33.33 * 12.14 

9 The school authorities 
lack awareness of 
counseling services 4 19.05 12 57.14 1 4 .76 4 19.05 * 12.71 

* P< O.05 
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As shown in Table 10, 71.43% (usually plus sometimes) stated that students, 

teachers and other school community members did not know the role of 

counseling services. 76.19% stated that they did not decide to give their 

witnesses whether the school directors supported the counseling services or 

not. 71.19% said that there were no necessary facilities to render the 

counseling services in their schools. 57.14% reported that there were no 

professional centers to refer students with difficult problems for better 

treatment. 52.38 % believed that students feared to come to their offices when 

they faced certain problems. 76.19% stated that the school authorities lacked 

the necessary awareness of the counseling services. This shows that giving 

orientation on the role of counseling services to the school community is still 

very essential. 

The df is 3. The chi-squa.re critical value of each item at 0.05 level of 

significance is 7.81. The chi-square observed value of items 1,2,3,6 and 9 

exceeds the chi-square critical value of each item. Therefore, the counselors' 

observation of the problems of counseling services is significant. 

But the chi-square critical value exceeds the chi-square observed value of item 

4. In this case the counselors' observation of the problems of counseling 

services is not significant. 
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TABLE 11. Counselors' Problems of Counseling Services (N=21) 

Number of Responses 
Item Usually(4) Some Not at all Un decided 

No Item times(3) 2) 1) x 2 

F 0/0 F % F 0/0 F % 
I joined the 

5 counseling 
profession without * 
my interest. 4 19.05 3 14.29 1 4.76 13 61.90 16.14 

7 The training I 
received on 
counseling does * not help me 3 14.29 13 61.90 2 9.52 3 14.29 15.38 

8 I am engaged in 
routine activities 4 19.05 9 42.86 1 4.76 7 33.33 7.00 

10 I am not well 
acquainted with 
the techniques of 
counseling 5 23.81 9 42.86 3 14.29 4 19.05 3.95 

11 I have an ambition 
to change my * profession 4 19.05 11 52 .38 1 4.76 5 23.81 10.05 

• P< 0.05 

As attested in Table 11, 61.90% did not decide whether they joined the 

counseling profession without their interests or not. This shows that the 

majority of the counselors were not open to tell whether they joined the 

counseling profession without their interests or not. 76.19% (usually plus 

sometimes) stated that the trainings they received on counseling did not 

efficiently help them to solve some problems. 61.91 % reported that they were 

engaged in routine activities instead of consulting students' problems. 66.67% 

stated that they felt that they were not well acquainted with the necessary 

techniques of counseling. 71.43% stated that they had ambitions to change 

their professions to other occupations which are not related to education. 
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The degree of freedom for all items is 3. The chi-square critical value of each 

item at 0.05 level of significance is 7.81. The chi-square observed value of items 

5, 7 and 11 exceeds the critical value of these items. Therefore, the counselors' 

problems of counseling services are significant. But the chi-square critical value 

of items 8 and 10 exceeds the observed value of these items. This shows that 

the counselors' problems of counseling services are not significant. 

4.1.2.3. Counselors' Responses to the Open ended Items. 

There were four open-ended items in the questionnaire that were distributed to 

the counselors. 21 (100%) of them reacted to the questionnaire. 

For the item stated, "What are the major practical activities of the co~nseling 

services in your school?" 

The counselors (100%) reported that they gave guidance and counseling 

services to students. Ninety per cent said that they planned and conducted 

research to improve the teaching learning process. Sixty seven per cent of the 

counselors reported that: 

• they coordinated and facilitated co- curricular activities. 

• they analyzed the students' examination results. 

• they helped students with psychological problems like anxiety, frustration, 

confusion, shyness, inferiority complex and worries. 
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Forty eight per cent stated that: 

• they helped students to improve their learning skills such as preparation for 

tests and examination and study methods. 

• they helped students who had social problems like poor relation with their 

parents, teachers and the society. 

• they made rapport with the clients and listened to them carefully and helped 

them to solve their problems. 

For the item stated, "What are the major problems that you encountered in 

counseling services in your school?" 

The counselors (100%) said that they lacked vertical relationship with the 

Education Bureau and the Ministry of Education. Ninety five per cent stated 

that: 

• the unmanageable large number of students made the counseling services 

difficult. 

• they did not get short and long term trainings. 

• they were forced to focus on routine administrative work rather than giving 

professional counseling services. 

• they lacked proper facilities to perform counseling services. 

• the school community did not cooperate with them because of lack of 

awareness. 

Seventy five per cent stated that they lacked private offices. Fifty seven per cent 

stated that they lacked contemporary information about counseling and no 
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access to internet facilities in the schools. Fourteen per cent stated that there 

was absence of secured environment for girls when coming to school and going 

back to their homes. 

For the item stated, "In your opinion, how do you resolve the problems you 

encountered?" (In terms of priority) 

Fifty two per cent said that they encouraged students to express their problems 

to the counselors and to the school authority. Forty eight per cent stated that 

most of the problems did not get solution. Forty three per cent reported that 

they tried to be friendly with the staff members. Ten per cent stated that: 

• they tried to create awareness of the counseling services to the school 

community. 

• registered the students (girls) who faced the unsecured environment and 

discussed their problems with their parents and with themselves . 

For the item stated, "What are the prospects of counseling services In your 

school?" 

Ninety per cent stated that: 

• the counseling services should have vertical relationship with the head 

office. 

• the Education Bureau and the Ministry of Education should offer in service 

trainings, refreshment courses and long term trainings to them. 
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• the schools should provide the counseling offices with necessary materials 

which could be helpful for the enhancement of the performance of the 

counseling services. 

Seventy six per cent agreed that: 

• the Ministry of Education and the Addis Ababa City Administration 

Education Bureau should distribute materials on guidance and counseling 

to the secondary schools so as to create awareness on the field. 

• the Ministry of Education should give special attention to the guidance and 

counseling services. It should also include the concept of counseling services 

in the education policy. 

• Nineteen per cent agreed that there should be counselors' association both 

locally and internationally. Ten per cent reported that the site of the 

counseling offices should be conducive for the provision of the counseling 

services. 

Five per cent stated that: 

• up-to-date information regarding scientific achievements in psychology and 

counseling should be accessible to the counselors so that they could be able 

to enhance the activities of their profession 

• the school counselors' union should be created. They said this might help 

them to discuss issues related to the practices of counseling services. 
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4.1.3. Analysis and Presentation of Teachers' Questionnaire Responses 

4.1.3.1. Teachers' Responses to the Practices of Counseling Services. 

TABLE 12. Teachers' Practices of Counseling Services (N=154) 

Res) onse Number 
St ron-

St rongly Agree Unde- Dis a- gly -
Item Item Agree (4) cided gree Dis a - X SD CV 
No (5) (3) (2) gree 

(1) 
F % F % F % F % F % 

1 I refer students to 
the counselor 50 32.5 74 48.1 19 12.3 6 3.9 5 3.2 4.03 .95 23.57 

2 The counselor 
helps students 55 35.7 73 47.4 21 13.6 2 1.3 3 1.9 4 . 14 .84 20.29 

3 The existence of 
counseling 
services helps 84 54.5 54 35.1 11 7.1 4 2 .6 1 0 .6 4.40 .79 17.95 

4 The counselor 
prepared written 
materials 24 15.6 59 38.3 40 26 .0 21 13.6 10 6 .5 3.43 1.11 32 .36 

5 I respect the 
school counselor 47 30.5 79 51.3 18 11.7 8 5.2 2 1.3 4.05 .87 21.48 

6 The counselor has 
l!;ood relationship 62 40.3 50 32.5 26 16.9 10 6.5 6 3 .9 3 .99 1.09 27.32 

7 The school 
authority accepts 
the school 
counselor. 32 20.8 68 44.2 35 22.7 15 9.7 4 2 .6 3 .71 .99 26.68 

8 I am involved in 
counseling 
activities 23 14.9 75 48 .7 30 19.5 15 9.7 11 7 . 1 3 .55 1.09 30.70 

9 Teachers esteem 
the school 
counselor. 21 13.6 72 46 .8 42 27 .3 12 7.8 7 4 .5 3.57 .98 27.45 

10 The school 
counselor shows 
personal creativity 31 20 . 1 64 41.6 42 27 .3 14 9 . 1 3 1.9 3 .69 .96 26.02 

As shown in Table 12, the responses of items 1, 2, 3, 5 show agreements over 

80% (i.e., strongly agree plus agree) . Items 7, 8, 9 and 10 show agreement over 

60% and item 4 shows agreement of 53.9%. Item 6 shows agreement of 72.8. 

The mean rating of all items is more than the expected average (i.e., 3). The 

mean rating of items 2 and 3 is more than the rating value of agree (i.e., 4). The 

mean rating of items 4,6 ,7, 9 and 10 is below the rating value of agree(Le ., 4). 

Except item 4 others are closer to the rating value of agree (i.e., 4) . There is low 

variability of responses shown in all items. 
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This shows that: 

• the counselors helped the .:)tudents having personal or academic problems. 

• the existence of counseling services in the schools helped the teaching 

learning process. 

• the school counselors prepared written materials on issues like drug abuse, 

alcoholism, study methods and posted them on the schools' bulletin boards 

for students. 

• the school counselors had good relationship with teachers, directors, other 

school community members and parents. 

• the school authority accepted the school counselors for their efforts m 

resolving students' problems. 

• teachers esteemed the school counselors for their efforts in resolving 

students' problems and they cooperated in referring cases to them. 

• the school counselors were found to make efforts to show personal creativity 

in handling cases. 

The mean value of the three items is about 4. For item one, the mean value is 

4.03, for item 3, the mean value is 4.05, for item 8, the mean value is 3.55. In 

general the mean rating of the three items is more than the expected average 

(i.e.3). There is a low variability response shown in all items. 

This shows that: 

• teachers referred students having personal or academic problems to the 

counselors. 
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• teachers respected the school counselors for their efforts III resolving 

students' problems. 

• teachers were involved indirectly in counseling activities. 

4.1.3.2. Teachers' Responses to the Problems of Counseling Services 

(N=154) 

TABLE 13. Teachers' Perception of the Problems of Counseling Services. 

Response Categories 
Stron-

Strongly Agree Unde- Disa- gly 
Item Item Agree (4) cided gree Disa- -
No (5) (3) (2) gree X SD CV 

(1) 
F % F % F % F % F 0/0 

1 The counselor 
has negative 
attitude 1 .6 7 4 .5 27 17.5 41 26.6 78 50.6 1.78 .94 52.81 

2 The counselor is 
disappointed 5 3.2 24 15.6 46 29.9 37 24.0 42 27 .3 2.44 1.14 46 .72 

3 No adequate 
facilities 51 33.1 56 36.4 23 14.9 17 11.0 7 4.5 3.82 1.14 29.84 

4 The counselors 
acts as a 
disciplinarian 31 20.1 66 42.9 24 15.6 15 9.7 18 11.7 3.50 1.25 35.71 

5 The counselor 
seemed to be not 
fully occupied 14 9.1 34 22.1 32 20 .8 40 26.0 34 22.1 2 .10 1.28 47.41 

6 The counselors 
gives priority for 
administrative 
works 21 13.6 48 31.2 36 23.4 30 19.5 19 12.3 3 .14 1.24 39.49 

7 Students 
hesitate to visit 
the counselors' 
office 17 11.0 42 27.3 41 26.6 28 18.2 26 19 .9 2.97 1.26 42.42 

8 The counselor 
has no adequate 
training 11 7.1 10 6 .5 36 23.4 47 30.5 50 32.5 2.25 1.19 52.89 

9 The large 
number of 
students makes 
the counseling 
services difficult 43 27.9 43 27.9 27 17.5 24 15.6 17 11.0 3.46 1.34 38.73 

As indicated in Table 13, items 3,4 and 9 are supported to be the major 

problems to hinder the counseling services. Most of the respondents were in 

agreement on these items for the existence of problems. 69.5% showed an 
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agreement (strongly agree plus agree) for item 3. For item 4, 63% showed an 

agreement (i.e., strongly agree plus agree). For item nine 55 .8% (strongly agree 

plus agree) showed an agreement. 

This shows that: 

• there were no adequate facilities which could help to strengthen the 

counseling services in the schools. 

• large number of students in the schools made the counseling services 

difficult. 

The mean value of items 3 & 4 is about 4. The mean value of item 3 is 3.82. 

The mean value of item 4 is 3.50. The mean value of item 9 is 3.46 and the 

mean value of item 6 is 3.14. The mean rating value of these items is more than 

the expected average (i.e.3). Items 1, 2 and 8 are not supported to be the major 

problems to impede counseling services as most of the respondents showed 

high value for their disagreement which is indicated by the rating scales 

disagree plus strongly disagree. This shows that: 

• the counselors did not have negative attitude towards professional 

counseling services. 

• the school counselors were not disappointed when some dif5culties 

encountered them. 

Responses to item 5,6 and 7 (strongly agree plus agree) that showed 31.2%, 

44.8% and 38.3% agreement respectively were not satisfactory to support the 
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expected problems. The rating scales(disagree plus strongly disagree) of items 

5,6 and 7 which showed 48. 1%,31.8% and 35% disagreement respectively and 

also were not satisfactory to reject the expected problems. Moreover, there are 

low variability of responses for all items except items 1 and 8. The variability of 

the responses of item 1 and 8 is 52.81 and 52.89 respectively. 

4.1.3.3. Teachers' Responses to the Open ended Items. 

There were four open-ended items distributed to the teachers. They reacted to 

the questionnaires as follows: 

For the item stated, "In your opinion, what are the major practical activities of 

counseling services offered in your school?" 

Seventy eight per cent of the teachers reported that: 

• the counselors created good relationship with teachers, students, parents 

and school administrators. 

• students who faced psychological, social and educational problems were 

helped. 

• the counselors resolved the conflict created among students and teachers. 

• different clubs were organized and their activities had been strengthened. 

• students were guided and helped to know the study methods. 

Forty five per cent stated that: 

• research was conducted on educational, psychological and social areas. 
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• different written materials which could help to protect the students from 

drug abuse, alcoholism and misbehavior were prepared. 

For the item stated, "What are the major problems encountered by the school 

counselor?" 

Seventy five per cent said that: 

• the counselors lacked proper facilities and private offices. 

• the counselors lacked financial and material resources. 

• the counselors lacked reference books on counseling. 

Fifty six per cent reported that: 

• the large number of students made the practices of counseling services 

difficult. 

• counselors were occupied by routine administrative works rather th:-.·l giving 

effective counseling services. This could affect the counselors efforts to solve 

students' problems. 

• the school authorities and other school community members did not accept 

the counseling services as a helping profession. 

Forty two per cent stated that: 

• students hesitated and even were afraid of visiting the counselors' offices. 

Those who consulted the counselors on their cases were not open to express 

their problems. 
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• the school counselors did not give priority for their jobs. They did not plan 

and manage their programs to do their counseling activities. 

• the school authorities gave less attention to the counseling services. 

• the counselors had poor communication with teachers. The teachers also 

did not refer students to the counselors. 

For the item stated, "How could the problems encountered by the counselors be 

resolved?" 

seventy two per cent stated that: 

• by giving orientation to the teachers, students and other school community 

members on the objective and the role of counseling services. 

• by giving orientation to the school authorities to enable them develop 

positive attitude towards the counseling services. 

• by discussing with the school authorities ways and means to provide the 

counselors with the necessary facilities, budget and private offices. 

• most of the problems did not get solution. 

Thirty five per cent reported that by discussing with the school authorities to 

minimize the involvement of the counselors in the administrative routine 

activities. 

For the item stated, "What are the prospects of counseling services ill your 

school?" 
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Seventy nine per cent stated that: 

• if the counseling services were accepted by the schools, schools' community 

members, the Education Bureau and the MOE, the services will have a 

bright futurity as they are associated with academic, social, emotional and 

psychological development of the coming generation. 

• the counselors should be professionally skilled by getting short and long 

term trainings. 

• if the counselors properly practice their duties and are supported by the 

school authorities, the counseling services will promote the tt:!aching 

learning process. 

• the school authorities should buy counseling books and keep them in the 

libraries so that the counselors could be able to get adequate knowledge on 

their counseling profession. 

Forty five per cent said that: 

• the counselors should be dedicated and committed themselves to practice 

their counseling services and be exemplary in performing their dutie~. 

• the counselors' number should be proportional to the students' number. 

• moral and material incentives should be given to the counselors for their 

outstanding activities. 

Twenty three per cent said : hat the counselors should give some training to 

teachers on how to handle the students' behavior. 
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4.1.4. The Result of Interview Responses 

4.1.4.1. Counselors' Interview Responses 

The interview guidelines were nine unstructured items designed for the 

counselors. Hundred per cent of them reacted to the items as follows: 

For the item stated, "What are the major practical activities of the counseling 

services?" 

Hundred per cent of the counselors stated that the major practical activities of 

the counseling services are: 

• accomplish the duties and responsibilities of guidance counselors stated in 

the school directive. 

• guide and counsel students who face problems related to educational, social, 

psychological and economic problems. 

• counsel and guide students to enable them to make the right decision 

whenever they face problems. 

• assist students to plan their study programs. 

Seventy one per cent stated that the major activities of the counselors are 

conducting research. Forty three per cent stated that they: 

• help students with adjustment problems 

• help stu dents improve their learning skills 

Twenty four per cent stated that they: 

• help the handicapped students to be competitive in their school activities. 

• enable students to be self-confident, resourceful and productive citizens. 
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Fourteen per cent stated that they gave orientation to school girls on 

assertiveness. Ten per cent stated that they gave gender sensitive counseling. 

For the item stated, "What kind of problems did you face In practicing 

counseling services?" 

Hundred per cent of the counselors stated that the problems the counselors 

faced in practicing the counseling services were: 

• there was no vertical professional line to contact the head office. 

• they had inadequate knowledge on counseling techniques, theories and 

principles. 

• the school authorities forced them to do routine administrative activities 

rather than performing counseling related activities. 

• the unmanageable large number of students made the counseling services 

difficult. 

• lack of awareness on the side of students, teachers and the school 

authorities. 

• lack of reference materials prepared on counseling and kept in the school 

libraries. 

Seventy six per cent stated that they lacked privacy in their offices to gIVe 

proper counseling services. 

Twenty nine per cent stated that: 

• there is lack of support from the teaching staff. Teachers did not cooperate 

to refer students to them. 
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Fourteen per cent stated that: 

• they lacked office facilities. 

• students feared to come to their offices. 

Ten per cent stated that: 

• some students were disinterested in attending their regular classes. 

• Students who came to the counselors' offices wanted to get immediate 

solutions within one session to their problems. Lack of patience from the 

students. 

Five per cent stated that: 

• there are disciplinary problems of students. Some students used drugs 

(chat) and alcohol. 

• the clientele sometimes disappeared. They do not respect the appointment. 

For the item stated, "How could you resolve the problems you encountered?" 

Five per cent stated that they oriented the school community on the objective 

and the importance of school counseling services. Fifty seven per cent stated 

that they did not get satisfactory solutions for the problems. Sixty two per cent 

stated that they discussed with the school authorities: 

• the problem of office facilities. 

• the need for private offices. 

• the unmanageable large number of students. 

• the load of administrative routine activities. 

• the need for long and short term trainings. 

• their vertical relation to the head office. 
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For the item stated, "What are the prospects (positive future expectation) of 

counseling services?" 

All of the counselors (hundred per cent) stated that: 

• budget should be allocated for the counseling services. 

• counselor student ratio should be minimized by increasing the counselors' 

number. 

• short and long term trainings should be arranged for the counselors. 

• private offices and office facilities should be provided for the counselors. 

• counselors should not be forced to be engaged in administrative routine 

activities. 

Ninety per cent stated that reference books on guidance and counseling should 

be supplied as much as possible. Eighty six per cent stated that responsible 

bodies should organize the counseling referral centers. Forty eight per cent 

stated that there should be a clear policy on the counseling profession. Twenty 

nine per cent stated that the counseling training should focus mainly on 

practical application of the counseling services instead of loading with 

theoretical aspects. Ten per cent stated that: 

• they should be capacitated with new technologies like internet facilities . 

• the counselors job description should be reformed. 

For the item stated "Do school authorities cooperate with you?" 

Twenty four per cent stated that the school authorities did not cooperate with 

them. The reasons they gave for this ware: 

84 



• the school authorities lacked awareness of the need for counseling services 

• the school administrators forced them to do more of the administrative 

routine activities 

For the item stated, "Do you have job description?" 

Ninety one per cent stated that they had job description and their job 

description is related to their counseling training 

For the item stated, "Do you have action plan?" 

All of the counselors (hundred per cent) stated that they had action plan. 

For the item stated, "To whom do you refer unsolvable students' problems?" 

Fifteen per cent stated that they referred to the health centers. Thirty per cent 

stated that they referred to no body. Twenty per cent stated that they referred 

to the school directors. Five per cent stated that they referred: 

• to the school curriculum committee. 

• to the Addis Ababa University psychology Department. 

For the item stated "Are the courses you received adequate enough to enhance 

your professional counseling practices?" 

Seventy-five per cent stated that the courses they received were not adequate to 

enhance their professional counseling services. The reasons they gave for this 

were: 

• some courses offered to them were not given by senior instructors. 
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• they did not get adequate knowledge of counseling techniques. 

Ninety per cent stated that the three courses they took on counseling lacked 

practical activities and they were more of theoretically oriented courses. 

Hundred per cent stated that the in-service trainings, refreshment courses 

workshops, seminars and long term trainings which could help to capacitate 

them to practice counseling services were not delivered to them. Forty three per 

cent stated that as they were Sociology graduates, they need further trainings 

on counseling and other psychology courses. 

4.1.4.2. Directors' Interview Responses of Counseling Services. 

The interview guidelines were four open-ended items designed for the directors. 

13 (100%) of them reacted to the interviews as follows: 

For the item stated, "What are the major practical activities of the counseling 

services?" 

Seventy seven per cent stated that counselors: 

• give orientation to students on study methods and initiating students to 

plan and use their time properly. 

• find out the problems of the students and give solution to the problems. 

Fifteen per cent stated that Counselors: 

a) assess the psychological problems of the school community and to counsel 

students who come from broken homes. 

b) give individual and group counseling. 
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For the item stated, "What kinds of problems are encountered in the activities 

of the counseling services?" 

Hundred per cent reported that the counselors did not get short and long term 

trainings which could help them to enhance their activities. Ninety per cent 

stated that the counselors lacked reference books on guidance and counsling. 

Thirty eight per cent stated that: 

• the counselors were loaded with routine administrative activities. 

• the counselors lacked support from the authorized bodies. 

• some students were not open to tell their problems to the counselors. 

• there were difficult office conditions for individual counseling. 

• the teachers did not cooperate with the counselors. 

For the item stated, "As a school director, how could you resolve these 

problems?" 

Seventy seven per cent stated that: 

• by making the counselors conduct group counseling at classroom level. 

• by initiating the counselors to reorient the students on the importance of the 

counseling services. 

• by making the counselors concentrate on performing counseling activities 

instead of loading them with administrative routine activities. 
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Thirty eight per cent stated that by convincing the teachers to cooperate with 

the school counselors. Eight per cent stated that by providing reference 

materials on counseling as much as possible. 

For the item stated, "What are the prospects (Positive future expectation) of 

counseling services?" 

Seventy seven per cent stated that the counselors should get short and long 

term trainings. Forty six per cent stated that proper moral and material 

incentives should be given to the counselors. Thirty eight per cent stated that: 

• the counselors should get private offices in order to give effective counseling 

services. 

• budget should be allocated for the activities of the counseling services. 

Eight per cent stated that reference materials on guidance and counseling 

should be available in the school libraries 

4.1.5. The Result of Focus Group Discussions 

The focus group discussion guides were six open-ended items designed for the 

purpose. Seventy eight focus group discussion members reacted to them. From 

each focus group separate responses were collected both by recording their 

responses in tape recorded form and in an extensive write up. Their joint and 

the commonly agreed responses of the thirteen group members are now 

presented as follows: 
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For the item stated, "What are the major counseling activities?" 

The points raised during the discussion regarding this item were as follows : 

• giving orientation to students on study methods, psychological problems, 

social and educational problems. 

• conducting research on preparation and administration of tests. 

• giving professional help to the school managers . 

• giving orientation to teachers on how to handle students' behaviour. 

• performing the duties and responsibilities of counselor's job description set 

in 1995 by the Ministry of Education. 

• organizing clubs and strengthening their activities. 

• writing information on psychological problems and study methods and 

posting them on the schools' bulletin boards so that the students could be 

able to read the message. The messages were transmitted to students 

through the schools' mini media. 

For the item stated, "What are the major problems encountered by the school 

counselor?" 

The discussion result was as follows: 

• the counselors did not get short and long term trainings. 

• the counselors did not conduct significant research activities related to drop 

out, disciplinary and other psychological, social and educational problems. 
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• there were no reference materials in the school libraries which could help to 

strengthen the counselors' efficiency. 

• the school community members did not cooperate with counselors because 

of lack of awareness. 

• there were unmanageable large number of students to practice the activities 

of counseling services. 

• students did not make proper use of the counseling services because of lack 

of awareness. Some students even did not know where the counselors' 

offices were. Those who visited the counselors' offices did not openly tell 

their problems to the counselors. 

• the counselors lacked budget to render effective counseling services. 

• the counselors did not have standardized tests to efficiently practice the 

counseling services. 

• there were no professionally trained authorities who had the counseling 

knowledge to evaluate the practices, problems and prospects of counseling 

services. 

• the counselors did not give adequate orientation on the concept, principles, 

objective and the role of counseling services to the school community and 

even did not thoroughly study the students' problems. 
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For the item stated, "How could these problems be resolved?" 

They raised some points related to the stated item as follows: 

• most of the problems were not resolved. 

• the counselors should have shown better efforts in giving intensive 

orientation to parents and to the school community members. They should 

have also conducted significant research on different topics related to the 

practices, problems and prospect of counseling services where they had 

conducive working conditions. 

• the school authorities should have allocated budget to the activities of 

counseling services 

• the school authorities should have asked the responsible bodies to increase 

the counselors' number. 

• they should have even organized counseling clubs in the schools which 

could help to disseminate information on the role of counseling services. 

For the item stated, "What are the prospects of counseling services?" 

The responses given were: 

• the counseling services should be updated by giving short and long term 

trainings to the counselors. 

• the counselors' number should be increased ill order to give adequate 

counseling services. 

• in order to achieve great successes, the schools, the Education Bureau and 

the Ministry of Education should give emphasis to the counseling services 
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• the counselors' should work with the students' council and the school 

teachers' association to strengthen the activities of the counseling services. 

• the school authorities should show willingness to strengthen the counseling 

services by providing the counselors with the necessary facilities, allocating 

budget to the counseling services and buying reference materials which 

could help to strengthen the counseling services. 

For the item stated, "Does the school community know the objective of the 

counseling services? the groups said, the schools' community members did not 

thoroughly know the objective of the counseling services. 

For the item stated, "Does the school community cooperate with the counsellor 

in practising counseling services?" 

The result of the group discussion indicates that the schools' community 

members did not fully cooperate with the counselors in practising the 

counseling services. In general, the responses given by the focus group were 

elaborate and constructive. They presented a lot of constructive ideas that 

could enhance the counseling services undertaken in secondary schools. 

4.2. Discussion 

In this section the major findings /results of the practices, problems and 

prospects of counseling services are discussed in line with the basic 

research questions raised. The basic research questions are: 

4.2.1. What kind of counseling services are undertaken in secondary 

schools? 
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4.2.2. What are the major problems that impede counseling practices in 

secondary schools? 

4.2.3. What is the attitude of those concerned such as students, 

counselors, teachers, school directors and significant others 

towards the counseling services offered in secondary schools and 

the way the problems encountered are resolved? 

4.2.1. Practices of Counseling Services 

Responses of all subjects: students, counselors, teachers, directors and 

parents gathered through questionnaires, interview guidelines and focus 

group discussion revealed that the counseling services are practiced in 

secondary schools by counselors. Teachers, students, directors and other 

school community members also participated in the activities of the 

counseling services. 

The findings/results reveal that the counselors: 

• coordinated and facilitated co-curricular activities. 

• analysed the students' examination results 

• helped students to improve their learning skills such as 

preparation for tests and examination. 
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• created good relationship with teachers, students, parents and 

school administrators. 

• counsel and guide students to enable them to make the right 

decision whenever they face problems, 

• assist students to plan their study programs. 

• enable students to be self confident, resourceful and productive 

citizens. 

The findings/results reveal that the counselors' encouragement of 

students in their school works, their acceptance of students and the 

assistance given to students on personal and academic problems seem a 

promising practices of counseling services. 

The results of this study agree with the works of Haregewoin and Yusuf 

(1994); counsellor's job description set by the MoE (1995) and revealing 

that the counselors offered individual and group counseling, studied the 

students' examination results, organized clubs to help students develop a 

sense of responsibility and effective citizenship. 

The focus group discussion results indicate that school counselors did 

not conduct significant research activities related to drop outs, 

disciplinary and other psychological, social and educational problems. 
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There is a need of counselors endeavours to conduct significant research 

in the area of practices, problems and prospects of counseling services. 

The focus group discussion results also reveal that the counselors did not 

give adequate orientation ~n the concepts, principles, objective and the 

role of counseling services to the school community members whereas 

giving intensive orientation on the role, objective and importance of 

counseling services is believed to enhance their awareness of counseling 

servIces. 

As stated by Stone & Shertzer (1980), when counselors put into effect the 

obligations and responsibilities of their positions, they are said to be 

performing their roles. The results of this study agree with this idea and 

show that professional assistances have been given to: 

• students who had psychological problems like anxiety, frustration, 

confusion, shyness, inferiority complex, worries and adjustment 

problems, 

• students who needed to improve their learning skills such as 

preparation for tests and examination, 

• students who had social problems like poor relation with their 

parents, teachers and other school community members, 

• the handicapped students to be competitive in their school activities, 
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• students to be self confident and be productive citizens, seem 

satisfactory . 

The findings of the study also reveal that the counselors wrote 

information on psychological problems and study methods and posted 

them on the schools' bulletin boards so that students could benefit by 

reading the message. 

4.2.2. Problems of Counseling Services. 

The findings reveal that problems of counseling services are: 

• the unmanageable large number of students made the counseling 

services difficult. 

• the counselors lacked proper facilities to perform counseling 

servlces. 

• the school community did not cooperate with the counselors 

because of lack of awareness. 

• the counselors were occupied by routine administrative works 

rather than giving effective counseling services. 

• the counselors lacked vertical professional line to contact the head 

office. 

• the counselors lacked budget to render effective counseling 

services. 
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The results of the study also show that the practices and problems of 

counseling services have to be improved. The reason given for this is 

that the activities of the counseling services have been carried out not 

only by the school counselors but also the significant others such as 

teachers, students, parents and other school community members 

participated in the counseling activities without fully understanding 

the objective, principle and the role of counseling services . The 

orientation given to the school community members and parents on 

the role, objective and principles of counseling services was also 

inadequate. 

Because of lack of awareness, some students hesitated to visit the 

counselors' offices. Those who consulted the counselors on their cases 

were not open enough to thoroughly express their problems to the 

counselors. 

The counselors did not conduct significant research activities In their 

schools because of the different problems such as lack of: 

• office facilities 

• budget 

• support from the school authorities and they were also occupied 

by routine administrative works. 
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As indicated by Bell (1996), the provision of counseling services depend 

on the resource available. Similarly Arsenian and Mckenzie (1954) 

acknowledge that in order to make the counseling services effective, it 

must be adequately staffed and possess the physical facilities necessary 

for good counseling services. Warnath (1956) on the other hand, indicates 

that the counselors' training/ skill may alert the counselors to underlying 

cause of vocational confusion. Unlike the views of the cited authors, the 

results of this study indicate that the counselors could not efficiently 

manage the large number of students. The counselors' number is not 

proportional to the students' number. The counselors lacked proper 

facilities which could help them to render good counseling services in 

their schools. The trainings the counselors received on counseling did not 

efficiently help them to solve students' problems. Some counseling 

courses offered to them at the undergraduate level were not given by 

senior instructors. As the counselors said, the counseling courses they 

took were more of theoretically oriented and lacked adequate practices. 

Some of the counselors claimed that they have inadequate knowledge on 

the counseling theories, techniques and principles to react on the 

students' problems. There are no professional counseling centres to refer 

students who have difficult problems for better treatment. The counselors 

did not get adequate short term trainings, seminars and workshops and 
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also did not get long term trainings which could help them to enhance 

their professional capacity to practice counseling services. 

Downing( 1968) indicates that counseling is a process by which concerted 

attention is given by both counsellor and counselee to the problems and 

concerns of student in a setting of privacy, warmth, mutual acceptance 

and confidentiality. Unlike the views of this writer, in some schools, the 

counselors lacked private offices to give proper counseling services. In 2 

(15.38%) secondary schools, as the researcher observed, they share one 

narrow office for three counselors. In 5 (38.46%) secondary schools they 

share one office for two counselors. 

The study findings indicate that counselors lacked contemporary 

information about counseling as they have no access to internet facilities 

in their schools. They also lacked reference materials on counseling in 

their school libraries. They lacked standardized tests to solve students' 

problems. They lacked vertical relation-ship with the Addis Ababa City 

Administration Education Bureau and the MoE. On top of this 

counselors were forced to focus on routine administrative works rather 

than giving professional counseling services. There were no professionally 
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trained authorities who had proper counseling training to evaluate the 

quality of practices, problems and prospects of counseling services. 

There are no counseling referral centres m Addis Ababa City 

Administration. Most of the secondary school counselors are confused 

where to refer students having problems of different nature. The 

counsellor's job description did not mention the counseling referral 

centres. The MoE and the Addis Ababa Education Bureau did not give 

emphasis to form and organize counseling referral enters in the city. 

The secondary school directors did not gIve proper support to the 

counseling services. They did not even encourage and support the 

counsellor's to conduct significant research on psychological, educational 

and social problems of the students. Some sociology graduates who have 

been assigned to the "counseling job" in the secondary schools did not 

take any course on counseling. 

4.2.3. Attitude towards the Counseling Services and the Way 

Problems are Resolved. 

The attitude of students, teachers, counselors, directors and parents and 

the way problems are resolved are discussed in this sub section. 
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The results of this study indicate that students agreed that the 

counselors helped the students who faced personal, psychological and 

social problems. They were satisfied with the counselors' activities. The 

improvement of the counseling services and the intensive orientation to 

be given to students on the principles, objective and the role of 

counseling services are more needed. 

The findings show that the counselors encouraged the students to openly 

express their problems to them. The counselors' consultations with the 

schools' authorities on the problems encountered by them regarding 

office facilities, private offices, load of routine administrative activities, 

their short and long term trainings, and their vertical relation with the 

head office were not fruitful. 

From the directors' interview responses, it has been realized that most of 

the directors seemed to understand the essences of the practices, 

problems and prospects of counseling services. The directors at their level 

are expected to give proper and practicable solutions for the problems 

encountered the counseling services. 
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The findings also indicate that teachers agreed that the existence of 

counseling services in the schools helped the teaching learning process. 

The school counselors: 

• prepared written materials on issues like drug abuse, alcoholism, 

study methods and posted them on the schools' bulletin boards for 

students. 

• had created positive relationship with teachers, directors, other 

school community members and parents. 

The suggestions given by different respondents of this study generally 

indicate that: 

• intensive orientation should be given to students, teachers, school 

directors, other school community members and parents. This 

could help to enhance the activities of the counseling services. 

• some sociology graduates who have been assigned to "the 

counseling job" in the secondary schools should be gIven 

counseling courses. This could help to promote the efficiency of 

counseling services. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1. Summary 

The objective of this study is to delineate practices, Problems and prospects of 

counselling services in secondary schools of Addis Ababa City Administration. 

The study involves a randomly selected students from grades 9-12 and reachers 

of the selected secondary schools in 2003/2004 academic year. The parents 

and all the counsellors and the principals of the selected secondary schools had 

participated in the study. 

In the study, attempts have been made to provide answers to the following 

basic research questions: 

• What kinds of counselling services are undertaken in secondary schools? 

• What kinds of problems impede counselling practices in secondary 

schools? 

• What is the attitude of those concerned such as students, counsellors, 

teachers, school directors and others towards the counselling services 

offered in secondary schools? 

• What will be the futu(e prospects of counselling services in secondary 

schools? 
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In order to deal with these basic research questions, the related literature was 

reviewed. With the help of unstructured questionnaires, interview guide lines 

and the focus group discussion, the practices, problems and prospects of 

counselling services in secondary schools were assessed. Based on the data 

obtained through questionnaires, interviews and focus group discussion, the 

findings were analysed and the discussion was made in relation to the existing 

literature. Based on the analysis, the following major findings were obtained: 

• the counsellors offered both individual and group counselling. 

• The counsellors helped the handicapped students to be competitive in their 

school activities. 

• the counsellors wrote information on psychological problems and study 

methods and posted them on the school's bulletin boards so that students 

could be able to read the message. They also conveyed the message to the 

schools' community members through schools' mini medica. 

• the orientation given to the schools community members and to the parents 

on the role, objective, principles and concepts of counselling services was 

inadequate. 

• the counsellors lacked contemporary information about counselling and 

access to internet facilities in their schools. 

• the counsellors lacked standardized tests to solve students' problems. 

• there are no professionally trained authorities who have proper counselling 

training to evaluate the practices, problems and prospects of counselling 

services. 
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• the counsellors have ambitions to change their job to other occupations 

which are not related to education. 

• the counsellors did not organize counselling clubs which could help to 

disseminate the role of counselling services. 

• the counsellors should be given proper moral and material incentives for 

their outstanding activities. 

• New technologies like internet facilities and up-to-date information regarding 

scientific achievement in psychology and counselling should be accessible in 

the secondary schools for the enhancement of the activities of counselling 

servlces. 

5.2. Conclusions 

Based on the findings the following conclusions are made: 

• the counselors offered both individual and group counseling. 

• the counselors helped the handicapped students to be competitive in 

their school activities. 

• the counselors wrote information on psychological problems and study 

methods and posted them on the schools' bulletin boards so that 

students could be able to read the message. 

• the orientation given to the school community members and to the 

parents on the role, objective, principles and concepts of counseling 

services was inadequate. 
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• the counselors lacked contemporary information about counseling and 

access to internet facilities in their schools. 

• the counselors lacked standardized tests to solve students' problems. 

• there are no professionally trained authorities who have proper 

counseling training to evaluate the practices, problems and prospects 

of counseling services. 

• the counselors have ambitions to change their job to other occupations 

which are not related to education. 

• the counselors show positive relationship with students, teachers, directors 

and other school community members. 

• the counselors coordinated and facilitated co-curricular activities. 

• the counselors helped students to improve their learning skills. 

• some counselors are not dedicated to give intensive orientation to the 

secondary schools' community members and to the parents. 

• the sociology majors who act as counselors did not take any course on 

counseling. 

• there are no counseling referral centres in Addis Ababa City Administration. 

• the counseling services do not have vertical relationship with the head office 

(either with the Addis Ababa City Administration Education Bureau or with 

the MoE) . 
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• the secondary school directors did not encourage the counselors to conduct 

significant research on psychological, educational and social students' 

problems. 

• counselors do not have adequate knowledge on standardized tests and they 

never use them. 

• counselors are not acquainted with the necessary basic techniques of 

counseling to react on the students' problems because they have only taken 

few courses related to counseling services in their training. 

• most of the secondary schools did not have reference books on guidance and 

counseling. 

5.3. Recommendations 

Based on the findings, the following short and long term recommendations are 

gIven: 

5.3.1. Short Term Recommendations 

• in order to enhance the practices of counseling services, the secondary 

school counselors should give intensive orientation on the concept, objective 

and the role of counseling services and also on students' discipline and the 

schools' rules and regulations to the students, teachers, other school 

community members and to the parents. 
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• the secondary school authorities should provide the counselors with private 

offices and fulfil office facilities in order to effectively practice counseling 

services. 

• the secondary school authorities in collaboration with the Addis Ababa 

Education Bureau should as much as possible introduce the counselors 

with the computers and internet facilities in order to help them for analysing 

and interpretation of data. 

5.3.2. Long Term Recommendations 

:> In the training of school counselors, the AAU psychology Department 

should: 

• give more practicum courses in the field of counseling to its students. 

• Offer more counseling courses for all education and sociology majors 

because school counselors are also assigned from among this group. 

• offer standardized tests such as interest, personality and aptitude test 

courses for psychology majors in order to capacitate them to solve 

students' and clients' problems. 

:> The MoE should: 

• form and organize the counseling services' office in the Ministry for 

vertical and horizontal administrative relationship with the school 

counseling offices because the counseling office in the Ministry might get 
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the chance to convince the Ministry officials to add the concept of 

counseling services in the Education Policy. 

• include the concepts, objective, and the role of counseling services in the 

Education Policy. The Education Policy . (1994) does not include the 

concepts, objective and the role of counseling services .If the Education 

Policy includes and be clear on the counseling profession, the quality of 

the counseling services will improve and the secondary school 

adolescents who seek help from the counseling services will get better 

help. 

• offer in service training, organize workshops and conferences to promote 

counseling services. 

);> The Addis Ababa Education Bureau should: 

• form and organize the counseling services' office in the education 

bureau. 

• distribute counseling reference books to the secondary schools. 

• allocate budget for the activities of the secondary schools' counseling 

services. 

• sponsor the counselors for short and long term training. 

);> The school authorities should: 

• not force the counselors to focus more on irrelevant routine 

administrative works 
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~ School counselores should : 

• do more comprehensive research on the role of counseling services in 

the schools specially where problems such as drugs, HIV / AIDS and 

academic problems could be handled in the future. 

• investigate and do further research on how the counseling services are 

to be effective and how the students are helped by the services. 
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APPENDICES 



Appendix A 

ADDIS ABAB UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

Department of Educational Psychology 

Questionnaire to be filled by Students 

Objective 

Code I-S 

The objective of this questionnaire is to assess practices, problems and prospects of 

counseling services in some selected secondary schools of Addis Ababa. Your 

responses are important as you are the user of the counseling services. 

Therefore, you are kindly requested to flll in this questionnaire . All your responses will 

be kept in absolute confidentiality. You will not be held responsible for the research 

outcome. 

Thank You! 

Part 1: Personal Data 

Note: Writing your name is not necessary 

1.1.Grade ________ _ 

l.2 .Sex. _________ _ 

l.3 .Age ________ _ 

lA.Name of the School. ____________ _ 

l.5 . 1996 E.C. First Semester Cumulative Grade Point Average. (C.G.P.A.) 

Part II 

Instruction: Put an "X" in the column that best describes the given statement 

Agree = 3, undecided = 2, Disagree = 1 
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I. Practices 

No Response categories 
Statements Agree Unde- Disag-

(3) cided ree(l) 
(2) 

1 The counseling services are rendered in our 
school. 

2 I observed that our school counselor helps 
students on personal and academic problems. 

3 When I face a problem, I consult the school 
counselor 

4 Our school counselor gives orien tation to 
students on academic and vocational is sues. 

5 Our school counselor motivates students to 
participate in different clubs and to use their 
potentialities. 

6 Our school counselor always accepts students 
warmly. 

7 The counselor encourages me to do my best in 
the school 

8 The counselor helps me to know the study 
methods . 

9 My Parents are satisfied with the professional 
support I get from the school counselor. 

10 The school cou nselor helps me to learn 
according to my own interests and ability. 

II. Problems. 

Response categories 
No Statements Agree Unde- Disag-

(3) cided (2) ree(l) 
1 I am not satisfied with th e school counselor's 

activities 
2 I observed that studert-s who visit a counselor 

are not happy. 
3 I do not believe that our school counselor has 

interest and motivation in his/her duty 
4 Our school counselor is punishing students. 
5 Our school counselor does not have good 

relationship with students, directors and 
teachers. 

6 I did not get the opportunity to discuss 
personal and educational problems with a 
cou nselor. 

7 I am not satisfied with my school work 
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Response categories 
No Statements Agree Unde-

(3) cided (2) 
8 There are no differences between the advice 

given by my parents and the professional help 
given to me by the school counselor. 

9 I believe that the practices of the school 
counseling services have to be improved. 

10 I observed that the directors and teachers do 
not support the school counselor . . Part III: Open -ended QuestIons 

Instruction: Please give your opinion to the following questions: 
1. What are the major counseling problems in your school? 

2. In your opinion, how could these problems be resolved? 
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Appendix B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

De partment of Educational Psychology 

Questionnaire to be Filled by Counselors 

Objective. 

Code 11- C 

The objective of this questionnaire is to assess practices, problems and prospects of 

counseling services in some selected secondary schools of Addis Ababa. Your active 

participation and comments are important as you are the practitioner of counseling 

services . 

Therefore , you are sincerely requested to fill in this questionnaire. All your responses 

will be kept in absolute confidentiality. You will not be held responsible for the 

research outcome. Th e research er kindly expresses his thanks in advance for devoting 

your time and energy to complete th is questionnaire. 

Thank You! 

Part I: Personal Data 

Note: Please, do not write your name. 

1. Sex ___________ _ 

2 . Age __________ _ _ 

3 . Level of Education _____ _ 
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4 . Major 

5 . Minor 

6 . Service years 

7. Teaching load 

8 . Subject you teach 

9. Name of the school 

Part II 

Instruction: Based on the extent to which an item explains the behaviour, choose one 

of the options and write"-../" in the column of your choice. 

I. Practices 

Response Categories 

No Item Usua- Some Not at Undec-
lly(4) times all( 2) 

(3) 
ided (1) 

1 Students use the counseling services 
when they face certain problems. 

2 Teachers refer students facing 
personal and academic problems to 
the counselor's office . 

3 The school community supports the 
counseling services. 

4 The activities of the counseling 
services are well disseminated among 
the users. 

5 I am happy in my profession. I am 
also interested in helping students 
coming to my office . 

6 I am involved in research activities . 
7 I glVe both group and individual 

counseling. 
8 I give orientation on the importance 

~ of counseling services to the 
students, teachers, parents and 
administrators . 
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Response Categories 

No Item 
Usua- Some Not at 

Undec-
Zly(4) times all( 2) 

ided (1) 
(3) 

9 I prepare different programs to 
attract the attention of students, 
teachers and other school 
community members to use the 
counseling services . 

10 I give handouts to teachers on 
evaluation techniques 

11 Teachers are happy with me because 
I advise them to give guidance 
services to their students . 

II. Problems 

Response Categories 

Usua-
So met 

Not at 
Undec-

No Item 
lly (4) 

imes 
all (2) 

ided 
( 3) (1) 

1 Students, teachers and other school 
community members do not know 
the role of counseling services 

2 The school director does not support 
the counseling services. 

3 There are no necessary facilities to 
render the counseling services in the 
school . 

4 There are no professional centers to 
refer students with difficult problems 
for better treatment. 

S I joined the counseling profession 
without my interest. 

6 Students fear to come to my office 
when they face certain problems. 

7 The training I received on counseling 
does not efficiently help me to solve 
some problems. 

8 I am engaged in routine activities 
instead of consulting students' 
problems 
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Response Categories 

Usua- Somet Not at Undec-
No Item imes ided 

lly (4) 
( 3) 

all ( 2) (1) 

9 The school authorities lack the 
necessary awareness of the 
counseling services. 

10 I feel that I am not well acquainted 
with the necessary techniques of 
counseling 

11 I have an ambition to change my 
profession to other occupations 
which are not related to education 

Part III Open ended Questions 
Instruction: Please give your view on the following questions. 
1. What are the major practical activities of counseling services in your school? 

2. What are the major problems that you encountered in counseling services in your 
school? 

3. In your opinion, how do you resolve the problems you encountered (in terms of 
priority) 

4 . What are the prospects (future positive expectation) of counseling services in your 
schools? 

~ 
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Appendix C 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

Department Of Educational Psychology 

Questionnaire to be Filled by Teachers. 

Objective 

Code 111 - T 

The objective of this questionnaire is to assess practices, problems and prospects of 

counseling services in some selected secondary schools of Addis Ababa. Your direct 

participation and comments are important as you have a close professional contact 

with s tudents and know their needs and problems. All your responses will be kept in 

absolute confidentiality. You will not be held responsible for the research out come. 

Therefore, you are kindly requested to fill in the questionnaire honestly and 

responsibly. The researcher sincerely expresses his thanks in advance for devoting 

your time and energy to complete this questionnaire . 

Thank You! 

Part I : Personal Data 

Note: Writing your name is not necessary 

(1) Sex _____ _ (2) Age _______ (3) Years of service _____ _ 

(4) Grade you teach ______________________ _ 

(5)Su~ectyouteach--------------------------------------------
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() our mclJor subj t(speclaJization) 

(7) Nruneoftheschool __________________________________________ __ 

Part II 

Instruction: Statement regarding practices and problems related to the counseling 

service are listed below. Therefore, you are sincerely requested to rate how you feel 

about the statements on a five point scale as follows: 

1. If you strongly agree with the statement give 5 4. If you disagree give 2 

2. If you agree give 4 5. If you strongly disagree 

3. If you are unable to decide give 3 give 1 

I. Counseling Activities 

Stron- Stro-

gly Agree Unde- Dis- ngly 
No Statements cided agree Dis-

Agree (4) 
(3) (2) agree 

(5) (1 ) 
1 I refer students having personal 

or academic problems to the 
counselor 

2 The counselor helps students 
having personal or academic 
problems 

3 The existence of counseling 
services in the school has helped 
the teaching learning process . 

4 The school counselor prepares 
written materials on issues like 
drug abuse, alcoholism, study 
methods, etc. , for students and 
posts them on the school bulletin 
board. 

5 I respect the school counselor for 
his/her efforts In resolving 
students' problems. 

6 The school counselor has good 
relationship with teachers, 
directors, other school 
community members and 
parents. 
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Stron-
Stro-

gly Agree 
Unde- Dis- ngly 

No Statements cided agree Dis-
Agree (4) 

(3) (2) agree 
(5) 

(IJ 
7 The school authority accepts the 

school counselor in his/her effort 
in resolving students' problems. 

8 I am involved indirectly in 
counseling activities 

9 Teachers esteem the school 
counselor for his/her effort in 
resolving students' problems and 
they cooperate in referring cases 
to him/her. 

10 The school counselor is found to 
make efforts to show personal 
creativity in handling cases. 

II. Problems. 

Stron-
Stro-

gly Agree 
Unde- Dis- ngly 

No Statements Agree (4) 
cided agree Dis-
(3) (2) agree 

(5) 
( 1) 

1 The school counselor has 
negative attitude towards his/her 
professional counse- ling 
activities. 

2 The school counselor is 
di sappoin ted when some 
difficulties encounter him/ her. 

3 There are no adequate facilities 
which can help to strengthen the 
counseling services in the school. 

4 The school counselor acts as a 
disciplinarian 

5 The school counselor seemed to 
be not fully occupied. 

6 The school counselor gives 
priority for routine admini-
strative works rather than giving 
progressive professional 
counseling related duties. 

7 Students hesitate to visit the 
counselor's office and consulting 
him/her on their cases. 
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Stron- Stro-

gly Agree Unde- Dis- ngly 
No Statements Agree (4) 

cided agree Dis-
(3) (2) agree 

(5) 
(1) 

8 The school counselor does not 
have adequate training to handle 
students' problems of differen t 
nature . 

9 The large number of students in 
the school makes counseling 
services difficult. 

Part III Open-ended Questions. 

Instruction: Please write your opinion for the following questions in the space 

provided. 

1. In your opinion, what are the major practical activities of counseling services 

offered in your school? 

2. What kind of major problems encountered the school counselor? 

3. How could these problems be resolved? 

4 . What are the prospects of counseling services in you r school? 

125 



Appendix D 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

Department Of Educational Psychology 

Unstructured Interview: 

For the School Counselors. 

Objective. 

The main objective of this instrument is to collect relevant information from school 

counselors on practices, problems, and prospects of counseling services in some 

selected secondary schools of Addis Ababa. All your responses will be kept in absolute 

confidentiality. You will not be held responsible for the research outcome. 

Therefore, you are kindly requested to glVe your genuine responses on practices, 

problems and prospects of counseling services. The researcher sincerely expresses his 

thanks in advance for devoting your time and energy to respond to this interview. 

Thank You! 

1. What are the major practical activities of counseling services? 
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2 . What kind of problems did you face in practicing counseling services? 

3. How could you resolve these problems? 

4. What are the prospects (positive future expectation) of counseling services? 

5. Do school authorities cooperate with you? 

6. Do you have job description? 

7. Do you have action plan? 

', I 
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8. To whom do you refer unsolvable students' problems? 

9. Are the courses you received adequate enough to enhance your professional 

counseling practices? 
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Appendix E 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRAUDATE STUDIES 

Department Of Educational Psychology 

Unstructured Interview: 

For the School Directors 

Objective 

The main objective of this instrument is to collect relevant information from the school 

directors on practices, Problems and prospects of counseling services in some selected 

secondary schools of Addis Ababa. All your responses will be kept in absolute 

confidentiality. You will not be held responsible for the research out come. 

Therefore, you are kindly requested to give your authentic responses on practices, 

problems and prospects of counseling services. The researcher sincerely expresses his 

thanks for devoting your time and energy to respond to this interview. 

Thank You! 

Part I: Personal Data 

1.1. Age _________ _ 

1.2. Sex. _________ _ 
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1.3. Level of Education _____________ _ 

1.4. Major _ _________________ _ 

1.5 . Minor _ _________________ _ 

1.6. Years of service _ ______________ _ 

1.7. Years of service in this school _ _ ___ ____ _ 

Part III 

1. What are the major practical activities of the counseling services? 

2. What kind of problems encountered in the activities of counseling services? 

3. As a school director how could you resolve these problems? 

4. What are the prospects (positive future expectation) of counseling service? 
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Appendix F 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

Department of Educational Psychology 

Focus Group Discussion 

Objective 

The Objective of the focus group discussion is to collect relevant information on 

practices, problems and prospects of counseling services. The task of the group 

members in the focus group discussion is to focus collectively on questions posed by 

the researcher and actively participate the discussion. All your comments and ideas 

will be kept in absolute confidentiality. You will not be held responsible for the 

research outcome. 

Therefore, you are kindly requested to give your genuine ideas on practices, problems 

and prospects of counseling services. 

ThankYoul 
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Focus Group Discussion 

1. What are the major counseling activities? 

2. What are the major problems encountered by the school counselor? 

3. How could these problems be resolved? 

4. What are the prospects (positive future expectation) of counseling services? 

5. Does the school community know the objective of counseling services? 

6. Does the school community cooperate with the counselor in practicing the 
counseling services? 
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