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Abstract 

Trllly. being eji;;cfi"1! il1 spokell English /anguagl! is rery ilJljJorfalll for one fa btl slIccr!sYJjid persoll 

b011l in academic (lilt! real /(fe (Teffl'i lies. HOlVen! ,., 1II0S1 sluc!em s ill Ethiopian high schools (lnd eV1!1I 

rhus/! Il'ho art! allt!lldillg /lIdr education Of fertlmy /el'e/ face lite problem a/comll/ui/icating Ihrough 

sJlokt!1I English alld fhis. all/ong olher Illings . is resulted fr om fh i! leaching 1i!(//'IIill~ conditiulls 

occurred in /01/g/lugt! c1a:oTooIIIS. The problem a/speaking English lunguage has olso bt!ell observed 

among the L(I'r!l\' ,-(sres p repar(l{OIY and secondary school Sflldel1lS It'hieh ill 111m lI1ilial ec! IIII! 

rt!searcll er 10 assl!ss the EFL teachers' practices ill leaching speaking lessons Gild Iheir e.lforts ill 

making and keeping Ihe speaking lessons more appropriate fo r their classroom situatiolls by 

ell/ploying adaplir" lechlli'llles lril "1I Ihe speakillg aelivilies sel barriers 10 Ihe s/ildellis' leaming. To 

this end, the spt'c(li!!d school \I'as purpose/ully selected to be the selling of the stl/lf!' ul1d data were 

collected }i'OIll both swdents and teachers Ihrollgh classroom observation, inteITil!u"" /ocus group 

discussion ami Il!s.'ol1 p lan (II/(/~\"Si.'i" Theil lhe dow lI'ere al1a/.J"=ed qualiwlirel,l" (/1/(1 lhe St llC~jI has 

COlli I! up II'Uh Ih l! lindiJlgs Il'lIiell rel"eolthal EFL leachers are 1101 success/ill ill I)J"OI"idill~ sludellls 

Ifirlr speaking actirilies Ilial altou" them 10 lIIake real inreraClion il7 classrooll/ ulld they derale the 

less praporlioll of class lillie 10 (he leachh1g ql speaking lessons il1 general and .for .\'/Ildents" 

independent Iforks ill particlllar: fhey lend ta /oclls on making sllldents work 011 dialoglle'oclivilies .. ' 
,rhich are mechanical and 10 be done based 011 repeation. They dOll 'I also Call/III ;' lliemseives ill 

making Ihe speaking lessons suitable Ihro lfgh adaplation even when the speaking activities sel 

.barriers /0 sludem s' /earl1l11g. Based on the fin d; lIgs identified, these teachers are ad"ised 10 cOl/1l11it 

themselves to leach speaking lessons by devoting enough proportion o.lclass lilli e amI by providing 

SlI/denlS lVilli .li'ee COl1lllllfl1;cati\'(! aClivilies that call aI/ow thelll lIIake real interaCl ioll in classroolll 

Ihaeb)' helping sflldel1ls imprm'e llieir cOll1mHl/iewil'e competence alld lise lhe lal1glla~e ill fheir reol 

1(le COllllllllllicOIioll ,"111(./ for Illis purpose, il is a/so recolllmended Iha! leachers should he /wo\'ided 

with necessary mutl!ria/s s lIch as rhe syllab us alld leacher 's gllide by Ihe hody c()l1 cl!l"IIed as II 'ell us 

III!!)" should gel chalices 10 partieipOIe in lVorkshops or orher lang uage illlprovelllelll lrail1ing.\", 

v 
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CHAPTER ONE: INTRODUCTION 

This introductory part presents background of the study. statement of the problem, 

object ives, significance, scope of the stud y and limitation of the study as wel l as the 

abbreviation used in the study. 

J.I Background orthe Study 

Speaking is one of the important sk ill s in language teaching and lea rning. Being able to speak 

. Engli sh language is very essent ial for a learner to be success ful in academ ic activ ities. 

According to Cunni ngworth (1984:43), the ability to commun icate effectively through 

spoken Engl ish enab les one to be ' proficient' in va ri ous language sk ill s. Fo r example, when 

we see students' academic performance, it is highl y dependent on their ability to ask 

questi ons; to discuss aJyd to understand concepts from their teachers and peers. 

It is known th at English is a med iu m of instruction in Et hiopia starting from grade 7 or 5 (i n 

some places) up to hi gher institutions. Therefore, it is clear th at learners need to speak and to 

interact wit h one another in orde r to succeed in the teaching and learning of the language 

they are operating with. In line with this idea, Bygate (1987: VII ) points out that learners 

need to be ab le to speak the language they are learning in order to ' carryou!' their basic tasks. 

Speaki ng Engli sh language effecti ve ly is important not onl y fo r academic purposes, bu t also 

to be a successful person in rea l life act ivities such as po litics, business etc. 

However important the speak ing ski ll is, scho lars such as Brown and Yule (1983:3) state that 

for most of hi story language teachi ng and lea rning has been given emphasis to the study of 

written language and speaking has been neg lected. Even after the beginning of its teaching, 

spoken language was taught in a way that cou ldn' t enable learners to use the language 

meaningfull y i.e. in trad itional cl assroom, speak ing was treated in the form of drill s and 

memorization of dialogues. 

However, unlike the tradit ional way of teaching speaking, today's world requires the way of 

language teaching that can enab le lea rners develop their communicat ive competence. 
1 



And thi s can be rea li zed if, amo ng other things, teachers teach creatively and nexibly by 

providing students with interesting and free communicat ive activities through meaningful 

contexts and by giving them opportun it ies to make real interaction in class room as \Ve il as by 

adapting language activities thereby making them more suitable to th ei r spec ific classroom 

situations. 

In language teaching/ learning, adaptation refers to the process of making some internal 

changes so as to make a given textbook suitable for particular type of learners. "Adaptation 

means making the mater ials meet one's requirements" (CunninglVorth, 1984:65).Scho lars 

seem to agree th at adaptation (which includes: adding, omitting, modi fy ing, simplifying and 

reo rdering) is ve ry important act ivity among language teachers. According to Misirh (20 I 0). 

adaptation is an indispensible part of language teaching/ learning. 

1.2 Statement of the Problem 

Speaking is one of the important skill s that have to be mastered by students in forei gn 

language learning. Indeed, learners need to speak Engli sh and interact through it as it helps 

thelll in many respects. 

However important the speaking skill is, students face difficu lties in using foreign language 

for communication. According to Melakneh (2006: iii ), most of the Ethiopian students are 

unable to express themselves in Eng li sh language after they have completed their education 

up to grade 12. 

The prob lem of speak ing Engli sh language has been al so observed among students at Liyew 

Asres preparatory and secondary school. The researcher was teaching these students for one 

month during the last summer and he could observe them express ing their ideas in Amharic 

even in Engli sh class. 

Therefore, teachers should help learners to overcome thi s prob lem by providing them with a 

va ri ety of activities in right \Val' and in suitable contexts. Accord in g to Ri ve rs and Tempeley 

(1978:46) as cited in Bygate (1987:59), teachers should be alert to create opportu niti es for 

students to interact with one another in class room so that they succeed in communication. 

2 



Teachers can also help learners imprO\·e their comprehension of language by making 

appropriate adaptation to the speaking acti vi ti es in the text book especially when student s 

face problems in carrying out these activ iti es. 

It is becoming a challenging task for teachers to establi sh a success ful language classroom 

for different reasons such as teachers' way of teaching, the presence of diffi cu lt act iviti es in a 

text book or student related problems etc. For example, as Harmer ( 1983), there are teachers , 
< , 

who don't promote working in pa irs and groups as they worry about noise and indisc ipline 

when these techniques are used in classroom. 

And also teachers are not concerned abou t the app li cation of adapt ive techn iques in the ir 

actua l teaching. Cunningworth (1984: I), says that most teachers use the textbooks from the 

beginning to the end without any supplementation as they reali ze that adapti ng act ivities in 

textbooks is time taking and therefore only some teachers use books by ad~J? tin g . In fact 
; 

according to Grant (1 987:6-9), there are three teachers' opinions about the way of using 

activities in textbooks. Some teachers say that they always depart from the texts; some say 

that they are totally reliant on the texts and olhers say that they use texts a 101 of time, but not 

all the time. 

At the end thi s scholar concludes as: "using a textbook is not a bad idea after all. But one 

needs not to be a slave to a textbook. It is in fact easier to use a textbook se lecti ve ly than it is 

to use it slav ishly. It is important to know well some new ways of dec iding when and how to 

get away from the textbook" (Ibid : 9). Thi s means simply, a teacher should not fo llow a 

textbook page by page. Ralher he/she needs to use language activ ities by making them more 

appropriate to hi s/her classroom situation through either by add ing further sections or by 

modifying the exist ing ones etc. For example group and pair wo rks may not be suitable for a 

particu lar classroom at a particular time. And at this time it is the role of classroom teacher to 

arrange conditions and to use other alternative techniques which suit hi s or her class. 

Supporl ing thi s idea , Bowen and Madsen (1978) cited in McDonough and Show (1993) state 

th at a good teacher is always adapting language act ivities in a text book in a way that 

sat isfi es hi s/her students. 

3 



In sp ite of its importance in language teaching/learning, the practices of EFL teachers in 

applying adaptat ion to their actua l teaching remai n unexplored by local researchers. 

Un like the prev ious loca l studies the present one sought to consider not onl y how teac hers 

teach speaking lessons, but also their effort s in applying adapt ive techniq ues in order to make 

their teaching processes suitab le to their respect ive classrooms. 

To thi s end , the fo llowing basic questions were posed and have been answered. 

• Do EFL teachers devote an appropriate proportion of class time to the teach ing of 

speaking lessons7 

• What type of acti vities do EFL teachers use in speak ing classrooms? 

• Do EFL teachers present speak ing lessons in contexts where students havc 

opportunit ies to work on free communicative activ ities in pairs and groups and to 

create rea l interaction in classroom? 

• Do EFL teachers try to make speaking lessons more suitable through employing 

adaptive techniques whell the speaking activities set barriers to the students ' 

lea rning? 

1.3 Objcctives of the Study 

The main objecti ve of thi s study was to investi gate the practices of EFL teachers in teaching 

speaking lessons through applying adapt ive techniques so as to make the speaking activ it ies 

appropriate thereby creating success ful language classroom. It had also the following specific 

object ives: 

• To fin d out if teachers devote an appropriate proportion of class time to the teaching 

of speaking lessons 

• To iden ti fy the activ ities teachers implement in speaking classes 

4 



• To asses if teachers present speak ing lessons in contexts that promote worki ng in 

pairs and groups thereby giv ing opportun ities fo r st udents to interact " 'ith one 

another in classroom 

• To describe teachers' efforts in app lying adapti ve techniques when speaking activiti es 

set ba rri ers to the students' learn in g. 

1.4 Sign ificance of the Study 

This in vestigat ion is important for tlVO main reasons . Firstl y, having identified the status of 

teachers regarding their teaching practices and implementati on of adapt ive techn iques, 

valuable recommendations have been drawn. 

Secondly. the result of this study will give insight that can allow other researchers to study 

furt her and arr ive at comparable result s. 

1.5 The Scope of the Study 

Thi s research work was conducted on the teachers' teaching practices and thei r use of 

adaptive techn iques to the teaching of speaking lessons in grade 11 English textbook at .--
Liyew Asres preparatory and secondary schoo l in 2003 E.C. The stud y was delimited to on ly 

one school and a s ingle grade level due to time and financ ial limitat ions. Speaking skill was 

se lected as it is found to be the critical problem among students to master. And it has been 

also a challenging task for language teachers to estab li sh successful language classrooms. 

1.6 Limitation of the Study 

The shortage of time was a major barri er affecting the researcher in conduct ing the stud y. 

The researcher had planned also to make 24 observations .However due to the const raints of 

time, he was obli ged to limit to 12 observations. At the midd le of data co ll ect ion there was 

an interruption of reg istration which created troub le and resulted in financial problem on the 

researcher due to com ing and go ing back. 

1.7 Abbrev iation Used 

EFL: Engl ish as a fore ign language 
5 
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C HAPTER TWO: REVIEW OF RELATED LITERATURES 

Introduction 

This chapter states promi nent issues exploited from different literatures which are relevalll 

and supporti ve for the present stud y. The major areas to be di scussed are speaking skill and 

its place in language teaching, the goa l of teachi ng speaking, act ivities to be implemented in 

teachin g speak ing, problems affecting the development of speaking ab ili ty and suggestions 

for classroom teachers who teach oral language. Adaptation and it s ro le 111 language 

teaching/learnin g, reasons for adapti ng and ind iv idual techniques are also presented. 

2.1 Speakin g Skill and its Place in Language Teaching 

Speaking is one of the important language sk ill s in language learn ing and it has been de fi ned 

" by different scholars as fo ll ows. For example, accordi ng to Nunan ( 1989:26-27), speak ing is 

a skill which is characteri zed by short , often fragmentary utterances in a range of 

pronunciations and with a great deal of repetiti on and ove rl ap ping between one speaker and 

another. 

This means simply, speak ing is an oral illleracti on where a speaker tends to repeat ideas more 

than usual accompanied by hi s/her in to nat ion which goes up at one time and goes down at 

another time and also a li stener intervenes while the speaker is speak ing. 

"Speaking is an oral proficiency sk ill aimed at communicati ng with others (express ing 

onese lf with relati ve ease fluency and accu racy" (Melakneh, 2006: cover page). In othe 

meanings easi ly with the help of fac ial express ions, bodil y movements and other cont xts 

even when the speech is un grammat ica l and incomplete. 

In whateve r terms it is de fi ned, speak ing is very im po rtalll sk ill which should be mastered bY) 

language stude nts . In fact the ab ili ty to communicate through a target language clear ly and 

appropriate ly enab les learners to succeed in academic studies and in their social li ves. If 

students are competent enough in oral communication, it wi II make language lessons simple 

fo r students to attend and acqu ire properly. 

6 
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According to Litt lewood (19S I: IS), communicati ve ac ti vities during speaking class help 

both the teacher and students to create a good at mosphere in cl assroom which in turn 

supports the teaching/ learn ing process pos iti ve ly. In line wi th th is. Bygate ( 1987:v ii ) 

suggests that it is worth giving a great attent ion to the teaching of speaking ski ll as other 

language aspects are learned primari ly through it. 

General ly the ideas mentioned above impli cate that speak ing is a fund amenta l sk ill to human 

communication and it is an integra l part of language teaching and lea rnin g. Therefore, it is 

important for language teachers to spend a high proportion of class time and teach in a way 

that can help students develop their communicative competence. 

2.2 Teachin g Spea king 

When teachi ng speaking skil l, it is worth rea li zing th at it invo lves treating other sub sk ill s in 

it. According to Hanner( 199 1), learners need to spend enough ti me developing the fo ll owing 

sub ski ll s in order to be effective in comm unication. 

A. Pronunciation- it is worth helping students learn how to say (pronounce) words in English 

which in turn includes knowledge of sounds, stress and intonation. In other wo rd s, learners 

should be helped to know how Engli sh soun ds are produced and whi ch part of a given sou nd 

shou ld receive the heav iest emphasis etc. 

B. Fluency- Brown and Yule ( 1983), suggest that like that of grammar and vocabu lary it is 

important to focus on pronunciation and fiuency of our students' speech in treating spoken 

Engli sh production. Fluency rep resents the ability of using language quickly and confident ly 

during any communication . And teaching speaking should be aimed at not only developing 

students' knowledge regarding the product ion of speech sounds, stress , fiuency, but also 

helping them develop their competency in express ing their ideas usi ng these language 

elements appropri ately in each communication circumstances. 

7 



2.2.1 Aims of Teaching Speaking Skill 

The goal of teaching speaking, li ke other sk ill s, is to get lea rners become commun icative ly 

competent. "What shou ld a course in spoken English production prepare a student to do~ The 

intention is, often that the student shou ld be ab le to express himself in the targe t language. to 

cope with basic interac ti ve skill s li ke exchangi ng greet ings, thanks, and apologies and 10 

express his needs- request information, services etc"(Broml&Yul e, 1983:27}. In the same 

way, Cunningworth (1984:43) says that teaching language should be a imed at enabling 

lea rners to be competent in usi ng the target language for their own mean ingful 

communicat ions. Byrne (1987: I) also adds, " .. ..... our main concern as language teachers is 

not to in form our students abou t the language but to deve lop thei r ability to use the language 

for a va ri ety of communi cative purposes" 

On the whole, the ultimate goa l of language teaching in genera l and speak ing in particular is 

to help learners use the target language in communicat ing their fee lings, op inions etc. 

understandab ly and appropriately in different rea l situat ions they encounter. Therefore, 

language teachers should teach speaking skill and other language aspects bea ring th is major 

goal in mind . 

2.2.2 Activities to Promote Speaking Skill 

There are a lot of activ ities which can be used in speak ing classroom and it is very important 

for language teachers to se lect and apply the su itab le ones fo r their own circumstances whe re 

the needs and leve ls of st udents come in to prom inence. Speaking lessons should be se lected 

and graded by taking the le ve l, age, motivation etc. and scholastic background of learners in 

to account (R ivers, 1987:5). Because activit ies which are suitable for a certa in class situation, 

may not wo rk we ll for another. 

Therefo re, teachers should take a closer look whether or not speaki ng act ivit ies are 

interesting and su itab le for students to interact with one anothe r in classroom. In other words, 

teachers should choose and implement those speaking act iviti es which are appropriate for 

th ei r specific classroom situations in terms of creati ng successfu l language learning. 

8 
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"We cons ider language learn ing success fu l if the learners are acti ve ly invo lved In the 

process" (k li ppe!. 1984:5). 

Furthermore, Ur (1996) cited in Aye le (2008: 18) states that a speaki ng acti vi ty is effective if 

the following behav iors happen in classroom. 

• Learners' talk - if the teacher reduces hi s/her speak ing time and allows students to 

talk more during the all otted time. 

• Participati on is even - if classroom discussion is not dom inated by a minority of 

ta lkative partic ipants; all get a chance to speak and contributions are fa irl y evenly 

di stributed. 

• Moti vation is hi gh - lea rners are eager to speak because they are interested in the 

topic and have something new to say about it. 

• Language is of acceptab le level- learners express themselves 111 utterances that are 

relevant and easily comprehensible to each other and of an acceptab le leve l of 

language accu racy. 

Some activities which can be applied to speaking class are given be low together with the 

ways how to implement them for teachers who teach spoken language. 

2.2.2.1 Ro le Play Activity 

One way of getting students to in teract act ive ly in c lassroom is role playi ng. According to 

Littlewood (198 1 :49), role play is a classroom acti vity whi ch is ca rri ed out by making 

students imag ine themselves as they are in real life situations and adopt ro les as well as 

behal f as if the situations rea ll y ex isted . 

2.2.2.2 Information Gap 

It is an activity where st udents are made to work in pairs on sharing information with each 

other. " Information gap refe rs to the disparity in knowledge and experi ence that exists 

between peop le in vo lved in communication with each other" (Cunningworth 1984 :82). This 

acti vity is very im portant in making learners to use a target language extensively when they 

try to co ll ect new information fro m each other. 
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2.2.2.3 Inte rview 

In terview is another act ivity which requIres students to prepare in terview questions In 

advance and to ask for the information they want to obtain either from their partners or other 

people outside the class . 

And thi s helps them to exchange ideas by integrating their different sk ill s. Interviewing 

invo lves ta lking and writ ing (Byrne, 1986 : 132) 

2.2.2.4 Picture Interp ret in g-

According to Atkins et al ( 1995: 128), picture interpreting is a way of using pictures In 

speaking acti vities where students are made to stud y a given picture with their partners and 

then to make interpretations as well as to workout a story based on it followed by reporting 

the story to the whole class . In other words, thi s activ ity is very important In increas ing 

much talk in classroom in thereby improv ing students' speak ing skill s. 

2.2.2.5 Finding Similarities and Differences 

Another way to make use of pictures in a speaking activity is maki ng students work in pairs. 

Each couple is given two di fferent pictures and parti cipan ts in each pair are required to 

discuss and to find out as many similarities and differences as poss ible between their pictures 

and that of thei r pa rtners in their pairs and they are required to report to the class (Ibid : 127). 

2.2.2.6 Conversation 

Conversation is an act ivity which is important for language teachers to implement (apply) in 

speaking class. Byrne (1986:57) suggests that teachers shou Id create interact ion both between 

him/her and his/her students and among the students themse lves. For thi s aim, learners 

should be encouraged to tell their op inions and feel in gs and also to fin d out other experiences 

from their partners over different issues. A conversation in speaking class should be done in a 

way that can get students be interested and it is important to make it in a re laxed way so as 

to faster con fidence among them thereby creating a good ora l interaction in classroo m. 

Kl ippel (1984:7) supports th is idea by saying: "the fi rst essenti al requirement for the use of 

interacti ve act ivities is a relaxed and friendl y atmosphere." 
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Generall y, in addition to these, there are also other act ivities such as story telli ng, reportin g, 

games, di scuss ion etc. that have potentia l to moti vate students and to make them be involved 

1110re act ively in the language teaching/lea rning processes. 

2.2.3 Stages to Teach Speaking 

There are 3 stages of teaching speaking lessons during which teachers are required to play 

di fferent ro les. Accord ing to Byrne (1986:3), these stages are presentat ion. practice and 

product ion. 

A. The presentation stage - presentation is a stage at which students are introduced to the 

clear information regarding meaning and form of a materia l to be learned so as to help 

learners perce ive it. At thi s stage, the teacher plays the role ofinfonnant and it is important to 

take care of the danger of spending too much time by presenting more (ibid ). 

Cunning worth ( 1943:43) suggests that teachers shou ld hel p learners get a 'fi rm gro unding' 

during the presentation which means that students ought to be clear with what is presented at 

thi s stage. 

B. T he practice s tage - is the stage where the teacher serves as the conductor and mon itor 

whereas students are req ui red to do most of the talk ing in the speaking class. 

C. T he production stage- is another important stage at which learners are let interact free ly. 

Cunning worth ( 1984:43) states that it is not suffi cient to stop the lea rning process at the 

stage at which students practi se controll ed acti vities. We should move on to the stage where 

the teacher plays the role of manager and guide and students use Engl ish in an un controll ed 

situation. 

It is known that a t eacher has the general function of crea ting sui table cond itions for the teaching 

/ Iearning process. 

In addition to thi s genera l role, he/she needs to have other specific func tions such as assessor, 

organ ize r, part icipant etc. (Harmer, 1983 :20 I). 

And it is vital for him/her to be careful in di scharging these roles during classroom acti viti es 

and the role of the teacher should be nex ible. Because ifhe/she continues to act as controll er, 

it will make the teaching /Iea rning process contin ue in devo id of student's acti ve 

part icipation (Ibid). 
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2.2A Problems in Teachi ng Speakin g 

It is not an easy task to create effective speak ing class and to help learners develop 

competency in us in g a target language for real life communicat ion. Bringing learners to the 

stage where they can use it for meaningful communicat ion is one of the most diffi cult aspects 

of language teaching and learning. (Bygate, 1987:3 & Brown and Yule, 1983 :25). 

And thi s problem is att ri buted to the following facto rs which are forwarded by both the local 

researchers and other authors. 

2.2.4.1 Unclea r Direction 

Unless students are given clear directions before they start to practi se any speaki ng activity, 

it will hinder them from partic ipating acti ve ly in class as intended. "Too sudden transition to 

und irected act ivity creates difficu lties and tensions wh ich could undermine the students' 

confidence both in themselves and in teaching methods bei ng used (Littlewood, 198 1: 18). 

2.2.4.2 Uneven Participation and Large Class Size 

Large class size and un even participat ion of students in class room has its own in nuence on 

teaching speaking skil l. According to Byrne ( 1986:55), if the class is dominated by some 

talkat ive students, others wi ll be pass ive and therefore it makes the teaching/ learn ing process 

difficult. This entail s teachers to be careful in making their students work in pairs and groups. 

They need to invo lve each student in every speaking acti vity using different ways of 

partici pati on. 

2.2.4.3 Being Over Uscr (Inhibition) 

Most students worry about making grammatica l mistakes and they keep themselves s il ent in 

speaking class. As Berhanu (2000), most students find it diffi cul t to speak Engl ish language 

because of hav ing less confidence wh ich is in tu rn created from the fea r of making mistakes. 

And at th is time teachers should encourage students to speak by giving pos iti ve and 

constructive comments in a relaxed environment. Teachers should also note th at it is not 

good to correct students' pronunciat ion mistakes very often while they are speakin g. 
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2.2.4.4 Lack of Exposure 

The absence of language exposure outside th e class is another critical problem for students to 

practi se a target language in foreign language teaching / lea rning. "Lack of conditions to use 

the language both in and outside the school is one of the factors affecting improv ing 

students' speakin g abi l ity (Ibid) . Byrne (1986: I) supports this idea by saying that teaching 

language fo r communication becomes difficult as we are trying to achieve it only in class 

room while the more appropriate place is practi cing it outs ide the classroom. Therefore. 

teachers need to teach speaking by linking the classroom language learning with language 

act iviti es outside the classroom. For th is purpose, they shou ld create classroom environments 

where learners have a real life commun ication so as to promote oral language. 

2.2.4.5 Difficulty of Activities 

Another local researcher, Aye le (2008) states that the di ffic ult y of activities in a text book 

can impair the effectiveness of teaching spoken Engli sh language. This means a different 

reason fo r students' prob lem may be because of that the class room activit ies are boring and 

are not appropri ate to create a successful oral communication. Therefore tcachers are 

required to take a closer look at the act ivities used in class room whether they are app ropri ate 

for interaction or not. 

Generally, in the presence of such multiplicity of factors, it is a very challenging tas k to 

create a success ful speaking classroom. Teachers need to cope with such problems inorder to 

achieve the intended goa l of language teaching/learning. For thi s purpose, they need to be 

familiar with different methods and techniques of im plementing different speaking activit ies 

appropriately according to the si tuations they are in . 

2.2.5 Suggestions for Teachers in Teaching Speaking 

Some suggestions which are important for teachers while teaching spoken language are given 

below. 
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2.2.5.1 Making Students Work in Pairs and Gro ups 

Usi ng pair and grou p \mrks in speaking class is very essen ti al in enab ling students to use a 

target language free ly. Because these techniques motivate lea rn ers and make them active 

thereby promoting much talk as wel l as helping them to learn from one another. According to 

Ri vers (1987:4). lettin g students learn from their peers is ve ry important as it helps them to 

use all the language they have at their di sposal. Atk ins et al (1995:7 1) also suggest that we 

should make our lea rners work in pairs and groups in order to make a hot interaction In 

classroom thereby helping them develop their confidence in using the target language. 

In spite of their importance in language teaching/ lea rnin g, teachers who use pair and group 

works must confront the cha ll enges arised while these techniques are used in speaking class. 

Fore example, accordi ng Atkins et al (1995:7 1), the re may be noise which is out of hand and 

. students may make mistakes. 

Consequentl y, inorder to exploit the potent ial benefits of pair and group wo rks, teachers 

ought to be wise in organizing groups and manag ing the class room behav iors. Teachers 

shuu ld also make sure that seating arrangements are suitable to run pair and group works. 

It is the role of teachers to look for different a ltern at ive so lutions and help students when they 

face difficulty in using the target language in classroom. 

In conclusion, language teachers should use pair ad group works in speaking class as they 

promote interaction among learners if they are ap plied wisely. 

2.2.5.2 Giving clear Instructions aud Exa mples 

Giving clear and preci se instructions is another important element in helping lea rners to 

participate acti ve ly in speak ing class. Students should be given clear inst ruct ions about what 

they are go ing to do (Byrne, 1986:54). In other words, a teacher must make sure that lea rners 

are clear with what they are required to do in class room activities. 
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2.2.5.3 Keeping Students Speak the Target Language 

It is essent ial for language teachers to use the target language and also to make students 

commun icate through it in classroom. If students are left free to use their mother tongue 

languages, they wil l always tend to speak it in any activ ities and it prevents them from 

developing their abili ty in using the target language in any situat ions. According to Atkins 

et al(1995:7 1), the tendency of students in chatting in th ei r first language is likely to increase 

during pair and group works. 

2.2.5.4 Motivating Students during Speaking Class 

Motivating students is an important acti vity to bring improvement on their oral participation. 

"What ever you are do ing in classroom, you r abi lity to motivate students; to arouse their 

interest and involve them in whatever they are doing wi ll be crucia l" (Byrne, 1986:3). Atkins 

et al (1995:21) al so say that mot ivation is the vi tal for successful language learning. This is 

to mean that when teachers face the prob lem of having passive students in speaking class, 

they can help them by increasing their level of motivation using different ways. 

They can do it , fo r example, by introducing various interesting activities in meaningful 

contexts that can give opportunities for students to make interaction among the msel~es .. 

"Context means a situat ion or a body of informat ion which causes a language to be used ". 

(Harmer, 199 1 :57). This means contex t includes the sett ing in which the language is used, 

the to pic, the roles and the general relationships of the participants in the interaction and it 

shou ld be appropriate for students to use the target language. 

Accord ing to Atkins et al (1995:132) learners will participate active ly if they are given 

speaking act ivities which are purposefu l and relevan t for them. Students will best learn to 

communicate in a target language if they are made to do on topics which are closely related 

to their li ves. 

In other words, if students wo rk 011 class room activities whi ch are based on the issues 

related with what they are familiar, they will be motivated to tal k more and to flow out their 

ideas. 
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Teachers can also arouse students' moti vat ion by using different authenti c materials. As 

Rivers (1987:44). authentic materials are poems. photographs. and adverti sements etc. which 

are not prepared spec iall y for pedagogical purposes. Howewr, these mater ials are important 

in helping students use the target language authentica ll y to communicate mean ings in various 

situations (Ibid). Similarl y, Klippel (1984: 5) notes that learners' cu ri os ity can be aroused by 

texts and pictures. 

Generally, teachers should mot ivate learners by prov id ing with vari ous activ ities which are 

interesting and meaningful for them. But it does not mean that overdoing activ ities in one 

speak ing lesson. Rather, it is to mean that teachers should be aware of diffe rent types of 

techniques and procedures and exposing stude nts to d iverse class acti vities that will influence 

language learning posit ive ly. 

2.2.5.5 Teaching by Integrating Different Language Skills 

Teaching language sk ills in a lVay that can maximize the integration of tlVO or more ski ll s is 

an important activity that should be implemented by teachers. Scholars such as Harmer 

(1991 :52) and Cunn ing Worth (1984:49) agree on that students can best learn when they are 

given chance to practi se a variety of acti vities that can allow in tegrating diffe rent skill s. As 

Littlewood ( 198 1 :43), acti vit ies meant to speaking class should approx imate more close ly to 

the kind of communicat ion situat ions encoun tered outside the classroom. I f we agree on thi s 

idea, it is common that in real life most of comm unicative situations in vo lve integrat ing two 

or more of the 4 ski ll s. For example, when we see a conversation, it invo lves speaki ng and 

listening skill s which al ways go together and therefore teachers shou ld try to refl ect this in 

their actua l teaching /learn ing process. Byrne (1986: 13 1) states the im portance of in tegration 

as follows: 

Teaching by integrating skills is important fo r two lIIajor reasons: fi rst, they 

provide opportunities for using language naturally, not just practicing if. 

Secondly, students seelll to learn beller when they are engaged on activities 

which involve more than f.Le skill. 

And we can achieve this purpose by employi ng pai r and group work activ iti es as they ca ll for 

integration of a variety of sk ill s in order to in vo lve all students. 
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2.3 Adaptation and its Role in Language Teaching 

Adaptation is an integral part of success ful langua ge teaching and lea rnin g. Platt and 

Richards (1985:4) define it as: "adaptation is the making of changes to published texts or 

materials to make them more appropriate for a particular group of learners or part icular 

teaching need." Similarly, according to McDonough and Show (1993:83), adaptation is an 

activity wh ich is done with the purpose of max imizing the appropriacy of teaching mater ial s 

such as textbooks by modifying some of the internal part s from them to better suit one' s 

particu lar circumstance. These two definit ions mean that adaptation in language 

teaching/learning denotes the act of mak ing changes or modifications on what a given tex t 

book contains such as exercises, tasks,instructions, explanat ions etc. so as to make them 

more suitab le for a certain type of learners in a certain situation. 

Infact adapting teaching material s is an important activ ity In enab ling teachers to keep 

teaching/learning processes appropriate and in a good truck. 

McDonough and Show ( 1993:82) say that since teachers have no direct involvement In 

material s writing i.e. it is done by those who are work ing in higher orga ni zations such as 

Ministry of Education that don't have direct and personal knowledge of each parti cular 

teacher's class, the necessary and preferably acti vi ty among teachers is that of a ada ptatio n. 

In other wo rd s, it is to mean that teachers should readju st the various parts of tex t books in a 

way of being sui table for their respecti ve classrooms. 

Another author, Nunan (1989: 133) adds hi s suggest ion as: it is important for language 

teachers to move a may from being passive recipient and implementer of language activiti es, 

techn iques and methods etc. designed by others towards the away of using those things more 

flexibly and creat ive ly by cons idering what works and doesn' t work in their act ual 

classrooms. The teacher should be the master of the textbook rather than being the s lave or 

se rvant of it (G rant, 1987:1 2 1). 

Genera ll y, adapting teaching material s IS done with in rea li ty of parti cular classroom 

si tuation where there is a need for change of certain features such as exercises, tas ks etc. in 

the text book thereby mak ing the language lessons direct and relevant to the learners. 
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2.3.1 Reasons for Adapting 

We employ adaptive techniques as short-term solutions if our teaching materials (e.g. text 

books) are found inadequate to help learners in their language lea rnin g. Infact textbooks may 

lack in many respects. Accordi ng to Cunning wo rth (1984:65), it is imposs ible to find a 

textbook or another teaching material wh ic h is suitab le to all situations. Thi s means that it is 

unlikely to find a textbook which is pe rfect ly suited to the needs of a ll situations. Rather. it is 

li ke ly that there is always scope which entail s teachers to supplement additional materi als or 

om it some parts from a text according to the situati ons in which they are operat ing. 

Supporting thi s idea, (Grant , 1987:46) suggests that since there is no perfect text book, 

language teachers should have habits and skill s of eva lu at ing textbooks and making decisions 

on how they can be most appropriately used in their respecti ve class rooms. Klippel ( 1984: I) 

also advises that we should use tex tbooks by adapting in a way of being suitab le for a group 

of students in a certain situati on. Therefore, the rationale behind adaptation comes fro m the 

fact that the teaching/learning situations are diffe rent fro m one another and there is no written 

material or a textbook which is compl etely appropri ate in terms of language in puts, 

techniques, methods etc. for each of the teaching situations. 

However, although reasons why one might need to adapt hi s/her teaching materia ls may be 

di fferent from that of another, the fo llowing are some of the poss ible areas which ca ll fo r 

ada pting (Mi sirh , 20 I 0) . 

2.3.1.1 Uninteresting Topics 

Some topics in given textbook may not appeal to the learners' interests and they may need to 

be changed to catch more learners intenns of attention throughout the lesson. 

As Harmer ( 1987 : 17), it is important to se lect and apply topics which are related to students' 

li ves for classroo m language acti vities so that they can be interested and parti cipate acti ve ly. 

2.3.1.2 Lack of Visual Materials 

Cunningworth ( 1984:50-52) notes that visual materi als include pictures In the textbooks, 

film trips, ideo tapes etc. and they are im portant in facilitating teachin g/learning processes if 

they are used properl y. 
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However, there may not be enough visual materia ls in a text book and even the ava il ab le 

ones may not be culturall y accepted or may be diffi cu lt for students to un de rstand . At thi s 

moment. teachers need to repl ace by other appropriate and acceptab le illustrat ive materi a ls 

from their OlVn sources. 

2.3.1.3 Not Balanced Skills 

The balance of the ski ll s may be deficient in quality or there may be too much emphasis on 

one spec ific language skill area. And al so exercises for each kill may be mechanical fill ed 

with drill s and lack meani ngful acti vities or the acti vities ingeneral may be too complicated 

for the ai med object ives etc. 

Generall y, the act iviti es in a textbook may be problematic interms of com municative 

performace, order of acti vit ies, timing, interests, learning styles, sequencing and grading of 

the lessons etc. At thi s time, teachers should take a closer look on material s to check if they 

are appropri ate to the contexts of teaching/lea rning processes and if they are found 

inadequate, it is im portant to make them su itable by adapting. 

2.3.2 Adaptive Techniques 

When teaching materi als such as text book set a ba rri er to students' learning, teachers need 

to make them appropriate by using different techniques of adaptation. 

According to McDonough and Show (1993 :92-95), adaptation in language teach ing includes 

the fo ll owing indi vidua l techniques. 

2.3.2.1 Adding 

Means supplementing add itional sections of activities, exercises, tasks etc. into the ex isti ng 

ones and thi s addition can be extending or expand ing. Extending refe rs to the suppl ying more 

of the same i.e. onl y quantitati ve change while the methodologica l framework remains the 

same. For example, when students fi nd the ex planati on of a language item rather difficult 

because of that exercises, tasks, activi ti es contain insufficient practi ce, then add itional ones 

will be supplemented. On the other hand, addi tion by ex panding brings change on both 

methodologica l framewo rk and quantities of contents wi th in the text book. 
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In gene ral addition is done when a teac her feel s a textbook lacks important it ems which can 

support a given teaching/learning process pos itively. For example, a teacher may add further 

speaking activities to a unit. 

2.3.2.2 Omitting 

Omitting takes place if exerc ises, tasks and activit ies in a tex tbook are found unnecessa ry in 

context of particular class room situat ion and it includes subtracting and ab ridgin g. 

Subtracting denotes simply redu ci ng contents in amount without significant change on 

methodology whereas abridging represents a greater change which can be applied to novels, 

fictions which are written with diffi cult languages. 

2.3.2.3 Modifying 

Modifying is another technique which refers to an internal change in the approach of focus of 

an exercise and it includes re-writing and re-structuring. Re-writing is done when textbooks 

are found lacking behind an understandi ng of a class of students. Therefore, it represents the 

process of making exerc ises, tasks and act ivities etc. related more close ly to the !earnes' 

background and interest may be , in terms of culture. Another part of mod ifying is re­

structuring wh ich means onl y modality change. for example, replacing role play act ivit ies 

with topic based ones for the sake of classroom management or because of the presence of 

other prob lems. 

2.3.2.4 Sim plification 

As the name implies, it is the process of making different elements of language learning 

simple. Teachers can simpli fy instructions , explanations, exercises, tasks and even visual 

layout of the materials etc. However, teachers should be ca refu l of the dange r of making 

language elements di swork ing wh ile trying to si mpli fy more. 

2.3.2.5 Rc-Ordering 

The teacher may decide not to foll ow the sequence of acti viti es In a unit but to re-order 

them for a particular reason. In other words, re-ordering is an act ivity where a teacher re­

arranges unit s in a text book or act iviti es in a unit in what he/she considers a more suitable 

order. 
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3.4 Local Studies 

There are some local studies which have been conducted on assess lllg the natu re of 

classroom oral in teracti on and diffe rent factors that affect the acti ve part icipat ion of stude nt s 

during speaking class. The most promi nent ones are those done by Ayele (2008) and Yitayew 

(2008). 

Yitayew (2008) has found results wh ich show that teacher domi nated class and inadequacy 

of speaking acti vities in a text book are facto rs that hinder the teacher from ac hiev ing 

success ful implementation of speaking class. Ayele (2008) on hi s own turn concluded th at 

the presence of teache r dominated class, teachers' strict control over the lessons, the shortage 

of time given fo r the speak ing lessons and the diffi culty of speaki ng act ivities wo uld impair 

the effect iveness of oral interaction. 

Generall y, the studies which have been done up to now have assessed the nature of 

teaching/learning process of speak ing lessons regardless of the efforts of teachers In 

employing adaptive techniques so as to make the language class suitable in general and to 

make activ it ies simple in pa rticular. 

However, there is still an issue wh ich cal led fa r further investi gation .Therefore, the present 

study seeks to not onl y the nature of classroom interaction ,but also if teachers do it by 

making and keepin g the speaking act ivities more suitable for their classroom situations and 

what pract ical techniques they use when the activi ti es set ba rrier to the st udents ' learnin g. 
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CHAPTER THREE: RESEARCH METHODOLOGY 

This section presents the setting of the stud y, respondents, sampling techniques used. data 

gathering tools and data ana lysis technique. 

3.1 The Sett ing 

This study was carried out at Liyew As res preparatory and secondary school which is found 

in Amhara Region , East Gojjam Zone, Bebugn Wereda. This school was pu rposefully 

se lected based on two major considerat ions: first as the researcher is experienced in a lot of 

things about thi s schoo l and since there are students and teachers who are intimate fri ends of 

him, he believed that the'respoildents would be cooperative in giving reli ab le informat ion. 

And the second consideration was that si nce plasma television doesn't work there, it wou ld 

be suitable to study the independent efforts of the teachers. 

3.2 Respondents of the Study and Sampling Techniqucs 

The respondents of the study were all grade I I EFL teachers who are 4 in number and 

sample students selected from tota l number of 340 grade I I student s who are 6 in sec tions. 

Before the data co llection, the researcher had planned to gather information from grade 12 

students also because they are assumed to have good experi ences regarding the teachi ng 

/learning conditions in grade II as they passed through and completed this grade level in the 

previous year. However, since all teachers are newcomers and they have not taught these 

students, later the data co ll ection was con fin ed to onl y grade I I students. 

To thi s end , ,1.2 students (two students who stood first .and second in each section) were 

se lected using purpos ive sam pling and focus group discuss ion was held with them . Students 

for the group di scuss ion ,,'ere se lected based on the academi cal achievement as they are 

assumed to react best to the di scussion and to give relat ively reliable information regarding 

the prob lem. 

3.3 Instruments and Data Gathering Proccdures 

Tools which were used to co ll ect data from the sources are classroom observation, intervie w. 

focu s group di scuss ion and lesson plan analys is. 
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In order to e li ci t add itiona l information from the stud y subjects. the researcher used also 

informal conversat ions with teachers and studen ts. And the data gathering process was done 

in the following procedure . 

3.3.1 Classroom Observation 

First the researcher made observat ions in ord er to obtain data which reflect the typ ica l 

class room behavio rs of teachers and students. The researcher be li eved that making 

observat ion before conducting interv iew or focus group discuss ion \Vould relatively minimize 

the tendency of teachers and students to change their classroom behav iors. According to 

Kumar (1996: 105). observation is a feas ible tool when we are interested in assess ing the 

behaviors of subjects. Based on thi s, non participant and free observations (without check 

li st) were made i.e the researcher himself wrote what he was actually observing while 

teachers and students we re working on speaking activiti es in classroom. Each teacher was 

observed 3 times and each section 2 times with tota l number of 12 observat ions. 

3.3.2 Interview with Teachers 

Semi- structured interview was another too l used in this study. According to Kumar (1996) , it 

is a flexib le kind of interview where the interviewer can formulate add itional questions 

spontaneously during an interview thereby being able to eli cit rich informat ion . Teachers 

were interviewed right after the class room observations in order to prod uce supplementary 

data regarding the teachers' practice of teaching speaking lessons. Not onl y thi s, but also to 

find out if teachers have understanding (theoreti cal knowledge) of adaptation and its role in 

language teaching and if they employ the individual techn iques in their actu al teaching of 

speaking lessons. 

3.3.3 Group Discuss ion with Students ./ 

\ 
To strengthen the re levance of the data, group discuss ion was held with the sample grade I I 

students. Durin g the discuss ion the researcher himself acted as moderator and li stener by 

pos ing pre-determined quest ions and fo rmulating additional ones .as they come to mind 

. around the issue bei ng invest igated. 
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Since the students' first language is Amharic. it ca ll ed for the translation of the instruments 

in to their Amharic ve rsions in order to enable the respondents forward their ideas free ly and 

wi thout any commun ication barriers. 

3.3.4 Lesson plan analysis 

Lesson plans prepared by the EFL teachers to the teaching of speak ing sect ions \I'ere 

anal yzed in order to find out if teachers devote an app ropriate proportion of class time or in 

line with the clues given by the correspond ing sy ll ab us for speaking lessons. 

3.3.5 Focus Group Discussion with Teachers 

At the end, i. e. after the researcher got some insights concerning the problem, di scussion \I'as 

held with EFL teachers by ra ising the issues which have been mentioned before together \I'ith 

new insights ga ined through other instruments. 

2.4 Data Analysis Technique 

Since the data were co ll ected using classroom observation , interview, di scussion anci lesson 

plan anal ys is, there were no variables to be put in measurement and mathematica l 

manipulation. Rather, there were concepts, suggestions which ca ll ed for quali tati ve technique 

of analysis. The researcher analyzed the data by describing what he observed about the 

behaviors of teachers and students in classroom and also what he got from interview, focus 

group discussion, and lesson plan analysi s in narrative form. 
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CHAPTER FOUR: RES ULTS AND DISCUSSION 

Th is chapter is about the resul ts and di sc ussion of the data obtained through classroom 

observation, inte rview with teachers, group discuss ion wi th students and lesson plan ana lysis 

as well as the di scuss ion \\'ith EFL teachers. 

4.1 Results 

4.1.1 Results from Classroom Observa tion 

As stated before, 4 teachers who teach Eng li sh as a foreign language were observed 3 times 

each and each section was observed 2 times and the results are presented below. 

Observational Result 1 (Teacher 1) 

The teacher entered on time and told students that the day's lesson was about debating by 

wri ting the topic on the black board . 

Having introduced the top ic. he posed the following lead ing questions for st udents to answe r. 

a. What do you know about debate? 

b. How can it be done? 

c. What are the characteristics of a good debate? 

Then he asked students if there was any volunteer to answer the questions. However, students 

kept themselves silent. Then the teacher himself wrote the follow ing notes on the blackboard 

for studen ts to copy into their exercise books. 

Debate refers to a series of arguments for and against a moti on 111 whi ch each opposite 

component tries to convince through the force of reason. And the following are 

characteristi cs of a good debate. 

Speakers are good speakers and good li steners 

Speakers are pol ite 

They attack ideas but not people 

They th ink log ica ll y 
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Steps in preparing for a debatc 

The fo ll owing steps are in vo lved in preparing for a debate. 

First, decide on which side you will argue 

Second wo rk close ly with your partner and find yo ur evidences from di fferent sources 

and then bui ld yo ur case based on the major poi nt s and relevant argu ments 

Then the teacher stopped writing and he read the note from the black board for students 

where necessary fo r about 4 minutes and he continued writing the fo llowing points. 

The fo ll owing terms are common in debat ing. 

Mot ion Chair person Seconder 

Debaters Opposer judge 

The following are express ions which can be used in actual debate. 

I. Openi ng express ions 

I wo uld like to begin by. 

I wo uld li ke to mention brieOy that .... . . ... . . 

2. Introducing new points 

I wo uld now like to turn briefly to the problem of 

The next issue I would like to focus on ........ . 

3. Expressing opinions 

In my view (opinion) .. 

- I strongly !firmly be li eve that. .. 

I persona ll y believe that. ....... . 

Arou nd 25 minutes were wasted while the students were copying the note from the 

blackboard. Then the teachcr made deta il ex planation over the note by read ing from the 

board. When he fi ni shed hi s explanation , he asked students if they we re not c lear wi th the 

lesson. But no one asked him . Then the teacher concluded the day's lesson by summarizing it 

briefl y and by advising students to read furthe r by themselves and he told them that there 

would be actual debati ng among them in unspec ifi ed time. 
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Observa tional Result 2 (Teacher I) 

The teacher entered the class 4 minutes late and after greeting students, he IVrote 'Asking for 

information/adv ice' on the black board. He told students orally about the day 's lesson and 

also its importance in rea l li fe expe ri ences. 

Then he ordered students to copy the fo ll olVi ng po ints from the board 

• Po lite question form s 

I. Would you mind---? 

2. I lVas wondering if you---

3. May I ask yo u---------? 

• Asking fo r further informati on 

I. Could you be a litt le more precise? 

2. I am sorry, but wo uld you ex pl ain in a little more detai l? 

3. Could you give me some examples of------? 

4. Cou ld you expand on that -------? 

Ask ing fo r adv ice 

The fO ll olVing are the most common express ions we use when lVe ask fo r adv ice. 

I. What do you advise me to do? 

2. What shall I do? 
0 Do you think I should--? ). 

4. Should I ---? 

5. What do you recommend? 

6. Where can I ---? 

Giving advice 

I. Why don' t yo u---? 

2. I 1V0uid advise you (not) to ---

3. You had better (not)--------
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Then the teacher wrote the foll owing short mode l dialogue on the blac kboa rd . 

All11az = I am having a terri ble time with thi s chall enging assignment. What shall I do? 

Alemu = I would say you need a rest 

Almaz = I guess yo u are ri ght 

Alemu = Why don' t we go out for a drink? 

Almaz =Alright what about the Sheraton Addis? It is a fashi onab l ~ and very attracti ve hote l 

Alemu = Wow! What a fantasti c idea l Let us go 

Afte r the students had fi ni shed copying the note into their exerc ise books, the teacher ordered 

them to play out the dialogue in pair turn by turn by reading from the board. A lot of students 

rai sed their hands i.e. they were eager to participate in carry ing out the dialogue acti vity. 

Twenty students practised the dialogue standing in front of the class in pair and the class was 

concluded by the teacher's advice to practi se it by themselves both in class and outs ide the 

classroom. 

Observational Result 3 (Teacher 1) 

The teacher entered in class and he reminded students that they had discussed over 

vocabu lary section during the previous lesson and then he introd uced the day's lesson 

which was ' Express ing agreement and di sagreement ' 

He sa id that agree ing or di sagree ing is a clear concept that we do in our dail y lives and 

therefore it is important to know the expressions we use to agree or di sagree. 

Then the following things were written on the blackboard . 

Ex press ions of agreement 

Yes, he/she/ it is, (isn' t he/s he/ it?) 

He/she/ it, certa inly is 

You/they are (quiet) ri ght 
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Expressions which are used whi le express ing disagreement 

I am not sure I agree 

Personally, I don ' t see it that way 

As a matter of fact , I don ' t think so 

I agree wi th yo u parti all y 

I am afraid I di sagree 

That is true but 

Then the teacher ordered students to be in pair and to discuss over the fo ll owing statements 

and then to express th ei r agreements or di sagreements using the above expressions wri tten on 

the board. 

A. Girl s must be treated equally with boys 

B. A boy usually loves his mother more than he does hi s father 

C .A girl' s place must be at home 

D. Punishment is a sign of love and responsibility 

E .Teachers should punish their students 

After the discussion, some students raised th ei r hands and expressed their ag reements and 

disagreements and the class was then concluded. 

Observational Resu lt 4 (Teacher 2) 

After greeting the students, the teacher an nounced that the discuss ion on agro industry was 

the topic under di scussion. 

Then students were ordered by the teacher to be in groups and to do the foll owing act ivity. 

Imag ine that you and yo ur fr iends have decided to start the following agr icultural industries 

in your area. You have enough money to buy some land as an in vestor and get started. Then 

discuss with your groups about advantages and disadvantages of each agro ind ustry and li st 

them from what you think most successfu l to the least success fu l for in vestment and then 

report to the class. 

29 



Ed ible oil 

Tea and coffee process ing 

Meat products 

Animal feed 

Students di scussed for about 10 minu tes and during the di scuss ion the teacher went round 

and observed student s. Some students were heard using Amhar ic du ring the grou p 

di scuss ion. 

Then the teache r made students report what they di scussed with the ir gro ups to the class and 

students from each group report what they did. The teacher corrected when students' 

messages were not clear to understand and when the grammatical st ru ctu res and word 

se lect ions were not of acceptab le level. 

The class th en ended with the teacher's thanking for students' participation. 

Observat ional Result 5 (Teacher 2) 

Thc teacher exchanged hi s greeting with hi s slU de nts and then he rem inded students that the 

previous lesson was about future perfect tenSLa nd he revised it for 5 minutes. Then he wrote 

'Greeting' on the black board and continued writin g: 

Greeting is the first and most important part of commun icati on that we exchange everywhere 

we meet someone. It measures person's qua li ty within the soc iety, his/her soc iab il ity, polite 

and respectfu l manners. 

The most common formal greet ing expressions are the following. 

Greeti ng Response 

a. Hell o a. Hell o 

b. Good morn ing/afternoon/ evening b. Good morning/aftern oon/evening 

c. How are yo u? c. I am fin e, than k you. How are you ry 

d. How do you feel now? d. I am fine thank you 

e. How have yo u beenry e. ve ry we ll thank yo u 
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Then the teacher wrote the following two mode l dialogues on the black board fo r students to 

copy and then to practise in pa irs. 

Dialogue I 

Abebe = Oh! Ke bede nice to meet you l How are you? 

Kebede = I am very \\"ellthank you and yo u? 

Abebe = I am fine thank yo u, how is life? 

Kebede = It is alright 

Dia logue 2 

A: Good morning, how are you? 

B: Very we ll thank you, how are you? 

C: Fi ne thanks, how is Emebet? 

0: She is ve ry well 

Afte r studen ts practised these dia logue acti vit ies ror 20 minutes by looking rrol11 their 

exerc ise books, the teacher asked them ir there was anyone who was not clear with the day's 

lesson. Then he summari zed the lesson briefl y and wo und up the class. 

Observational Result 6 (Teacher 2) 

After greeting hi s student s, the teacher wrote the topic or the day's lesson, wh ich was 

'Express ions of certainty and uncertainty' . 

• Then he ordered students to copy what he was writing on the boa rd and he continued 

writing as: 

A. Certainty expressions 

- I am certain that---

- It is certain that---

- There is no doubt that- --

-Undoubtedly ---
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B. Probable express ions 

- I am almost certain that---

- It is highl y probable that ---

- It is quiet likely that ---



C. Possible express ions 

- It could wel l be that ----

- It is possible that-------

- It is not imposs ible that ---

E. Uncertai nty 

I am not cel1ain that l if--­

I have dou bts about ---

I doubt if ---

D. Unlike ly 

- It is highl y improbable that -

- It is (high ly) unlikely that -

- there is ve ry lillie likelihood that---

Then by wr iting the following sample conversa tion on the board. he made students practi se 

the conversation with him by ca ll ing the name of each student II here the teacher acted as A 

at one time and as B at another time. 

A = Cou ld you tell me abo ut yo ur new agri culturally based industri al products? 

B = The oi I products are not ready yet, but I am certai n th at the can ned beans wi II go on sa le 

in October. 

A = How much do you think the beans will cost? 

B = I am almost ce rta in that the recommended retai l price is 9.50 birr per can. 

A = Where wi ll they be avail able? 

B = They wi ll be ava ilabl e at any major dea ler in agricultural products. 

A = Are you confident about sa les? 

B = Without a doubt, I think they will be ve ry popula r 

At the end, students practised the conversa ti on themselves in pairs and then the lesson was 

concl uded. 
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Observational Result 7 (Teacher 3) 

The lesson lVas concerning expressing agreement and di sagreement. The teach er reminded 

students that they had learned about expressions of agreement and di sagreement at lo\\'er 

grades and no need o f wasting a lot of time on them. He onl y li sted expressions on the board 

as follow and then ordered students to express the ir agreements or disagreements when he 

read th e statements from the tex tbook. 

Expressions of agree ment 

Yes, he!she! it is 

He!she! it certainl y is 

I agree with you (entirel y! partially) 

That is exactl y what I think 

That is just what I was thin king 

Expressions of disagreement 

-I couldn 't agree more 

-I am not sure I agree 

-personally I don ' t see that way 

- I am afraid I disagree 

The statcmcnts read by the teache r and to which students were required to re spond were: 

I. Beating a child is not educating him to be disciplined 

2 . Parents shou ld give the chance to their ch il dren to participate in home management 

3. G irl s must be treated equa ll y with the boys 

4. Teachers must not judge their st udents as st upid if they are merel y ignorant of the 

subject they a re teaching them. 

Gene rall y, after teacher spent 20 minutes on speaking, he then moved on to the 

gram mar sect ion for the rest 20 minutes. 

33 



- -

Observational Result 8 (Teacher 3) 

As soon as the teacher came in to classroom. he made some di scuss ion live r the previous 

home work concerning sim ple past tense fo r 10 min utes and then moved on to the day's 

lesson which was ' note making' . 

Students were told by the teacher to wo rk on the following note making act ivit y indiv idual ly 

and then to di scuss over what they have done in pa irs thereby taking cOlwction from eac h 

other. 

Instruction: wr ite a note summary about the food of the Ha people based on the information 

given in the short passage below. Inc lude where the Ha find their food. 

The Ha peo ple li ve in the Ki goma reg ion of Werstern Tanzania. Most of the Ha depend on 

agri culture. Cerea l crops are grown th roughout the region , and the hill y Southern region 

many cattl e are kept, together with sheep and goats. In the north , nea r the border with 

Bu rundi, the country is covered with fores ts. Tsetse nies make it difficult to kee p catt le there, 

so meat is obta ined by hunting. Large amounts of wild honey are also co ll ected from the 

fo rests. In recent yea rs, many Ha men have gone to work on sisa l plantations near the coast. 

The note summary 

1-------------

2----------- ---

3---------------

During the activity, the following things were observed. 

Some students were heard using Amhar ic and others we re ta lking about matters out 

of the lesson. 

The teacher was reading the tex t for himse lf. 

At the end some students were made to present what they had done and the teacher gave 

feedback for the who le class and then the class ended. 
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Observational Result 9 (Teacher 3) 

Interviewing was treated as the top ic of the lesson. The teacher fi rst gave a brief explanati on 

on how to conduct interview by mentioning the followi ng major points. 

r irs t make necessary arrangements well in adva nce 

Decide questions yo u wil l ask carefully 

Then greet the interviewee pol ite ly 

Ask clear questions 

Remember to th an k the inte rviewee 

Then stu dents were ordered to be in pa ir and to make interview each other within their pa irs 

about thei r biographies. The class stayed wa rm with students' talk ing even though some 

students were using Amharic and other some were not do ing the rea l wo rk. 

During the acti vity, the teacher was giving ass istance for students when they asked him . 

At the end, two students were made to demonstrate in pair what they have done as a sample 

during which the teacher gave correct ion when they made mistakes. 

Then, by revis ing the lesson, the teacher to ld stude nts to interview any person and to come up 

with in formation obta ined for the next sess ion. 

Observational Result 10 (Teacher 4) 

The lesson topic fo r the di scussion was about express ing certain ty and uncertai nty. 

The teacher ordered students to stud y the expressions that are used in express ing certa inty 

and uncertain ty from their text book first and then to practi se the fo ll owing conversation 

which he was wri ting on the boa rd fro m the text. 

A = Co uld yo u tell me abo ut yo ur new agri cultu ra ll y based indust ri al products? 

B = The oi I products are not read y yet; but I am certain that the canned beans 

will go on sa le in October 
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A = How much do you think the beans will cost? 

B = I am almost certai n that the recommended retail price is 9.50 bi rr per can 

A =Where will they be ava ilable? 

B = They will be ava il able at any major dealer in agricu ltural prod ucts 

A = Are yo u con fident about sa les? 

B = without a doubt , I think they will be very popular. 

The ex press ions what students were ordered to study fro m their lex t were: 

A. Certainty express ions 

- I am certain that---

- It is certain that---

- There is no dou bt that---

- Undoubtedl y ---

C. Poss ible expressions 

- It could well be that -

- It is poss ible that---

- It is not out of the quest ion that--

- It is not imposs ible that---

I th ink there is very poss ibility that-­

- I thi nk there is ve ry poss ibili ty 

E. Uncertainty 

I am not ce rtai n that ---

I have do ubts about ---
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B. Probab le expressions 

- I am almost ce rtain that---

- It is highl y probable that ---

-It is quiet likely that ---

D .unl ike ly 

-It is hi ghly un li ke ly that----

-There is ve ry little li kelihood that --

- It is hi gh ly improbable that -- -----



St udents were made to practise the conversation with their desk mates in pair first and then 

some student did it with the teacher. At the end , students themse lves practi sed in pa irs by 

changing their roles: at one time one student acted as A and as B at another time. But dur ing 

the conversati on acti vity, there was noise and di sturbance when students di scussed in pa irs 

and when students moved from place to place in order to get the text when they were to ld by 

the teacher to stud y express ions fro m it. The acti vity was real l, · mechanical-students we re 

practi sing it by reading from the black board and it was not by thinking. 

Observational Result l1(Tcachcr 4) 

First the teacher an nounced that the lesson was abo ut conducti ng interview and he informed 

students that the lesson took abo ut two sessions i. e. in the first sess ion they wo uld see the 

theoreti ca l part and in the second one (nex t part) students wo ul d conduct pract ical interview 

among themselves. 

Then the teacher went on giv ing explanations by wri ting the foll owing major po in ts whi ch 

should be considered during an interview. 

The fo llowing are very important tas ks to be fulfil led in conducting interviews. 

I. Greeting - is the fi rst and most important part of communication that we exchange 

everywhere we meet with someone. 

The 1110st common formal greeting express ions are as fo llows. 

Greeting Response 

a. Hello a. Hello 

b. Good morning/afternoon/ evening b. Good morning/afternoon/evening 

c. How are you? c. I am fin e, thank yo u how are yo u? 

d. How do yo u feel how? d. I am fin e thank yo u 

e . How have you been? e. Very we ll thank yo u 

f. How nice to see you? r. It is ni ce to see you too 
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2. Giving thanks and responding to thanks 

In conducting interview. it is important to thank an interviewee and the fol lowing are among 

the common expressions which can be used in doing so. 

Giving thanks Responding to thanks 

a. Thank yo u a. You are we ll come 

b. Thank you very much b. Don' t menti on i1. It was not trouble 

c. It has been a pleasure c. (It is) my pleasure 

d. Thank you for the adv ice d. I have enjoyed talking to yo u 

Then, the teacher told students to meet in the next session again with the same lesson and he 

departed. 

Observational Result 12 (Teacher 4) 

As soon as the teacher entered the class, he rev ised the previous lesson and he reminded 

students that the day's lesson was the extension of what they had started before. Then he 

started the lesson by writing what they we re left with to conduct practica l in terv iew as 

follows. 

3. Asking for perm iss ion and giv ing permiss ion 

During an interview, ask perm ission from an interv iewee to quote hi s/her words and the 

common express ions are the fol lowin g. 

As king for permiss ion 

a. May/can I tal k to you now? 

b. May/can we stay here? 

c. Wou Id yo u please all ow me to as k you . 

a question? 

d. Could you give me your views on please? 

e. Do yo u think I could interv iew thi s evening? 

Gi ving permi ss ion 

a. yes, yo u can/may 

b. yes, go ahead 

c. please do 

d. yes. Of course 

e. yes , that wo uld be fine 

f. I wo nder if I could/might take some of yo ur time? f. why not? 

g. Wo uld yo u please give your permiss ion for 
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my article to be printed in a news paper or magazi ne? 

Then students were ordcn:d to do the following classroom acti vi ty. 

Instruction: Imagine that you are at a pl ace where a crafts man or crafts woman does hi s/her 

work. First be in pairs and choose one of the foll owing crans and work together to produce a 

li st of questions dur ing the interview. 

Student A acts as the cralis man/.woman whereas student B ac ts as a visitor " 'ho is ve ry 

interested in fin ding out about the wo rk bei ng done. Do it by changin g roles and include 

usual greetings, we lcoming remarKs and the like that yo u would normally expect people to 

say in such a situation. 

During the activity, the time given to carry out the interview was not enough i. e even at the 

end , students were not madc to demonstrate what they had done to the class. 

In genera l. the classroom observation proved that in most of the speaki ng classes teachers 

usual ly make students practi se dialogue ac ti vities which are mechanical and done based on 

repetition; they were observed writing model dialogues on the black board and then mak ing 

stu de nts play out them by read ing from the board and it was not by th ink ing. 

This impli es that teachers don' t give opportun iti es fo r students to work on free 

communicative activities . For exampl e, in observation 2. teacher I gave explanatio n abo ut 

asking fo r information/advice by writing ex press ions on the black board first and then wrote 

the model di alogue for students to practi se. 

And teacher 2 in observation 5 gave note conee rl1Jn g the express ions which are used 111 

greeti ng foll owed by prov iding stu dents with two sh0l1 model dialogues fo r practi sing. 

Simi larl y, in observati on 6 and observat ion 10 teacher 2 and teacher 4 ex plai ned abo ut 

express ions of certa inty and uncertainty and then they made student carry out the dialogue 

acti vities. 

The discuss ion with teachers confirmed that they tend to im plement dialogue activ it ies in 

most of the speaking classes as they rea li ze that it is suitable to make relative ly large num ber 
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of students pal1 icipate on dialogue ac til 'it ies with in a short period of time rather than wastin g 

much of the c lass time by expos ing students to free communicati on. 

Another theme emerged from the classroom observat ion is that teachers try to make student s 

wo rk on speak ing act iviti es in pairs and groups .As it can be seen from the annex , teacher I 

in observation I and observation 3 ordcred hi s students to carry out speak in g activ ities in 

pairs. 

And a lso in observati on 4 teacher 2 made studenl s do speaking activi ti es In groups and in 

observat ion 5 and 6 in pairs. 

In the same way, in obse rvatio n 8, teacher 3 was observed ordering studen ts to wo rk on note 

making ac tiviti es indi viduall y first and then to di scuss over what they did in pairs. 

In obse rvation 9 also students we re made to be in pair and to in terview each other. Teacher 4 

on hi s own turn tried to make students do in pairs in observat ion 10 and observation 12. 

However, teachers are not successful in establi shing speaking classes where students can 

parti cipate even ly; they don' t commit the mselves in ex pos ing students to free communication 

by spendi ng enough time fo r student s' independent works. 

During the classroom observations teachers we re writin g notes on the blackboa rd and much 

of the class time was wasted while student s were copy ing the notes and while teachers were 

making deta il explanations over the lessons being delivered. 

This indicates that teachers don't make much effort to help learners lea rn the spoken la nguage by 

communicating freely through the target lang uage itself. Rather, they tend to teach students about 

the language by writing notes and by giving detail explanations over them. 

For example, in observation 7, teacher 3 was heard say ing that students had learnt about the 

express ions of agreement and disagreement at lower grades and no need of wast ing a lot of 

time practicing them. As a resu lt, after spending 20 minutes on expla ining these expressio ns, 

he then moved on to the grammar secti on for the rest 20 minutes which in turn sho ws us that 

teachers don't give attention to the teach ing of speaking lessons. 

The class roo m observation revealed also that teachers are not good at fo rming pairs and 

groups during speaking activ ities . Students were observed carrying out the speaking acti viti es 

simply with the ir desk mates . Teachers didn't make effo rt to re orga ni ze pairs and groups by ",/' 

mixing males with females and weak students with active ones, 
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During th e di scuss ion. teachers informed that they tend to make studen ts ,,"ork with their 

desk mates rat her than re-organizing new pairs and groups as they realize that it creates 

disturbance and consumes class time. 

These teachers are not al so committed in managing pairs and group works during speaking 

activities. During the class room observations. some stude nts were hea rd using Amhari c and 

others dea lin g with other matters out of the lesson. Teachers don't also cons ider the role 01' 

seat ing arrangements in carrying out the speaking acti viti es. In general the data obtained 

from the classroom observat ion indicate that teachers teach speaking lessons in a way th at 

doesn' t enable students develop their communicative competence. 

4.1.2 Results from Interview with Teachers 

Afte r the researcher had observed 12 speaking classes . he then made interview lVith ~ 

teachers who teach Engli sh as a forei gn language at grade II and the resul ts are presented 

below. 

The results from interview show us that EFL teachers don' t make effort s in implementi ng 

adaptive techniques to their actual teaching of speaking lessons. They don 't try to make 

practical contribution to make the speaking lessons suitable for students by supplementing 

the speaking activ iti es by additional ones even when they realize that those in the tex t book 

are inadeq uate and set barr iers to the students' language learning. Rather, they simpl y advise 

students to read further by themselves. 

And also it was reAected by the responses of the two teachers that they percei ve the speaking 

activities in the tex t book as sufficient as they are already des igned by ministry of educat ion 

and no need of killing time by add ing further sections or making modification on them. 

Th is indicates that teachers have no the habit of using speaking act ivities in the text book by 

evaluating and by making them more suitable to their classroom situations through 

appropriate adaptation. Teachers gave also similar responses on the type of acti viti es the y 

implement in speaki ng classes as all of them replied that they use those acti vities such as 

interv ielV, dialogue, debating etc. which are found in the tex t book. 
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However. the real time classroom observation revealed th at teachers don't implement these 

act ivities effec ti ve ly as they in most of the obse rvation were observed tending to make 

students wo rk on dia logue activities rathe r than exposing them to free comm unica tions. 

Even when teachers provide students with act ivit ies which have the potenti al to make real 

interacti on among them , they do it wi thout budgeti ng enough time to carryo ut the acti vities. 

For example. in observat ion 4, teacher 2 ordered students to discuss over AgI'O Industries in 

groups. However, the time all otted to the students' independent work was onl y 10 minutes. 

Similarl y, during observation 12, students we re ordered to conduct interview. However, the 

time given to carry out interv iew activity was not enough i.e. students we re no made to 

demonstrate what they had done to the class because of lack of time. 

4, 1.3 Res ults from Lesson Plan Anal ys is 

In addition to classroom observation, interview and group di scuss ion , lesson plans prepared 

by EFL teachers we re analyzed in order to lind out if they budget enough c lass time for 

speaking lessons in accordance with the number of periods specifi ed in the corresponding 

sy ll abus . 

The follo wing table compares the number of periods allocated to teach speaking sections in 

grade I I Englis h sy ll abus and what teachers devoted in their actual teaching in each unit. 

Units The number of periods The number of peri ods what EFL teachers actually devoted 

specified in the sy llabus their actual teaching 

Teacher I Teacher 2 Teacher 3 Teacher 4 

I 3 I 2 I -

2 4 2 I - I 
, , 

I I I I ) ) 

4 
, 

I I I I ) 

-
5 3 I I I I 

6 3 I I I I 

7 3 1 1 2 2 
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As it can be seen from the depicted in fo rmation, in unit I. from the total number of3 peri ods 

spec ifi ed in the sy ll abu s. teacher I and teacher 3 spent one period each: teacher 2 de voted 2 

periods " 'hereas teacher 4 skipped the lesson totall y. 

When we come to speaking lessons in unit 2, on ly teacher I budgeted 2 per iods from the 

specified number of 4 peri ods and teacher 2 and teacher 4 used I period each while teacher 3 

missed the cl ass comp lete ly. 

And regarding units 3, 4,5, 6 and 7, two of the EfL teachers are round allott ing I period each out or 

3 periods specifi ed in the res pective sy llabus. And teacher 3 and teacher 4 spent 2 periods to the 

teaching of speaking lessons in unit 7. 

In ge neral the depicted information and the results 1;'0111 the interview and the discussion with 

teachers tell us that teachers don ' t budget enough proportion of class time whic h is spec i fi ed in the 

sy lla bus to the teachi ng of speak ing lessons and they ra ther devote the major attenti on to the other 

sk ill s which in turn shows that they are teaching Engli sh language in a way that does n't sound the 

current principle of language teaching and learn ing. Because, nowadays, spoken language has been 

given due attention in language teaching/learning as other languages are prima ril y learned through it. 

4.1.4 Results from G roup Discuss ion with Students 

Group di scuss ion was held with sample grade II st udent s by raisin g the followin g issues and 

the resu lts o f the di scuss ion are presented he re under. 

The discussio n wi th students together with the information obtained through interview wit h 

teachers made clear that alt hough teachers make students work in pairs and groups during 

speaking classes, they are not success fu l in implement ing authentic teaching situations where 

sludents can learn speak ing lessons by communicating and making rea l interacti on among 

themselves through the target language . 

While students li sted the diffi culty of the speaking act iviti es and teachers' way or teaching as 

facto rs that affect them in lea rning speaking skill s, teachers on the other hand rai sed other 

fac tors such as lack of confidence among stude nts to speak Eng li sh language, th ei r poor 

background knowledge and their less attenti on towards lea rning spoken English etc. 
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4.1.5 Results frolll Group Discussion with Teachers 

At the end of the data co ll ec tion , group discussion was held " 'ith EFL teac hers and the 

following points were rai sed and discussed. 

When teachers were as ked why they don't budget the number of periods far speak ing lessons 

in line with the spec ifi cation in the sy ll abus, they invariably inform ed that the y don't have 

any syllabus in their hands and they don ' t kno w holV many periods are specified for the 

teachi ng of each language sk ill. They know only the general credit hours budgeted to teach 

Engl ish language as a subject in a week. 

This indicates that the absence of the sy llabu s in the hands of the teachers has its olVn 

innuence the teaching/learning process by maki ng teachers fai l to treat different language 

ski ll s by looking for appropriate ba lance among them. 

The di scussion made clear also that student tend to learn more of other skill s than speaking. 

Teachers informed that s ince students have had the experiences of learning more of grammar, 

vocabulary and reading comprehension which is in turn att ri buted to the fact that these skill s 

appear most in the national examinations, students have no background to practice more of 

speaking sk ill s. 

And classroom teachers don ' t try to assess the students' speaking abi lit y through contin uous 

assessment and to make students give due attenti on to the speaking lessons. 

The discussion indicates al so that teachers' commitment in providing studen ts with free 

speak ing activit ies together with enough time to complete them thereby helping students 

make rea l interaction is very limited. And thi s is resulted from the fact that they realize 

expos ing students to free comm tlni cation will consume much time and pu t stude nts in to 

defense as they are poor in spoken English which in turn shows teachers' wrong percepti on 

of language teaching and lea rn ing. 
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4.2 Discussion of the Results 

As stated be fore. grade II students are 6 in sect ion and each section was observed 2 times 

and each teacher 3 times. Then 4 EFL teachers were in terviewed foll owed by ana lyzing 

lesson plans prepared by these teachers. Then group di scussion was he ld with sample grade 

II students. And at the end the researcher made discussion \\ 'ith these teachers by raising 

points mentioned before together with nell' insight s got li'om the interview, observation. 

lesson plan analysis and di scuss ion with student s. 

Additional data wcre also co ll ected through informa l talks \\ 'ith teachers and students and the 

results are di scussed as follow. 

In grade II English sy llabus it is stressed that the number of wo rk ing hours allocated to the 

teaching of English language in general and each skill in particular should not be mi ssed. 

However, as it can be seen from the lesson plan analysis, EF L teachers are found spend ing 

very li ttl e proportion of c lass time ( I or 2 periods) for the teac hing of the whole speaking 

sections in each unit while these are specifi ed in the respective sy ll ab us to be covered with a 

minimum of 3 periods and max imum of 4 peri ods. Based on the data found from the informal 

conversati on with 2 teachers , even hav ing prepared the lesson plans for the purpose of 

sho wi ng to the department head, they miss speaking classes. 

In the same way, these results and those obtained th rough interview and group di scuss ion 

with teachers implicate that a lmost al l the 4 Engl ish teachers spend the majority of class time 

to the teaching of other sk ill s such as reading, gram mar and vocabu lary and they don 't treat 

the speak ing lessons by budgeting enough class times as intended. 

And thi s tendency of EFL teachers to devote the major attention to the teaching of other 

skill s than speaking is attr ibu ted to different factors. 

Firs!. st udents even attend the classes act ive ly if it is read in g, grammar or vocab ulary lesson 

whi ch is in turn resulted from the fact that these skill s appear most in the nati onal 

examinations. 
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Accord in g to Atkins, I-I ail om and Nu ru( 1996: 159), in order to encourage our st udents to 

speak, we should assess their speak ing skill s by continuous assessment or by short oral tests. 

However, the discuss ion with teachers revealed that teachers se ldom make practical effort s to 

assess students' ora l abil ity cont inuously. They pointed out that they try to do that oncc or 

tI\·ice a semester as they thi nk that it takes time. 

The di scuss ion made clea r also that teachers have no ei ther the sy llabus or thc teachcr gu ide 

and they don ' t know how many pe riods are spec illed to teach each ski ll in each unit. 

The students ' wrong perception of the goa l of language learning has also its own innucnce 

on students to focus on grammar, vocabu lary and reading lessons and to ignore speaking 

sk ills. 

During the discuss ion , teachers ind icated that students perce ive that success in language 

learning is the ab ility to manipulate different grammati cal structures and therefore students 

ignore practi si ng speaking skil l with the belief that the grammar, vocabu lary and reading 

lessons are most im portant sk i li s. 

From the data obtained th rough classroom observati ons, interv iew and di scuss ion with both 

students and teachers, it was poss ible to rea lize that al l of the 4 teachers try to make students 

work in pairs and groups. However, they are not good at organizing and managi ng pair and 

groups. The researcher could observe that pai rs and groups were formed wi thout considering 

males with females, c lever studcnts with pass ive ones and the suitability of seat ing 

arrangements were not taken in to account. 

In add ition to these, some students were hea rd using Amhari c language and others dea ling 

with other matters out of the lesson during the speaking acti vities. Teachers during the 

discussio n clai med that re-organi zing groups and pa irs than orderi ng students to do with their 

desk mates will create d isturbance and time wastage. 

During the in terview, teachers sa id that they prov ide students with those speak ing ac tivities 

such as interviewing, debati ng and dialogue act ivit ies etc. wh ich are found in the text book. 

However, the results from the class room observations, group discuss ion with students and 
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teachers , it has been possible to rea li ze that teachers tend to implement dialogue activ ities in 

most of the speak ing c lasses . 

In the grade II Engli sh textbook, there are both ac ti viti es lI 'hich enta il st udents just to engage 

in controll ed practice such as dialoguing and other act ivit ies where st udents are required to 

talk freely by using al l the language they know. 

However, in most of the observations teachers were noticed stopping their teaching afie r they 

had given deta il ex planat ions and they had made students practise dialogue activ ities which 

are performed mechani ca ll y depend ing on repetit ion and they didn't ex pose them to free 

commun ication by bud geting enough time to the students' independent wo rk. Cunn ing worth 

(1984:47) says that although dialogue activ iti es enable student s to practise integrated sk ill s, 

listening and speaking, they don't help lea rn ers engage in real lifc communication. 

Teachers during the discussion claimed that they usually use dialogue act ivit ies as they save 

time and they enable teachers to make many students participate in carrying out the 

classroom acti vities in a short period of time and also they are feasible for students who are 

poor in spoken Eng li sh . 

Anothe r implication from the interview with teachers is that at least 3 of the respondents 

know what adaptation means and that it is important in language teach ing/ learning. 

But, all of them admitted that they have never employed adapt ive techniqu es to the teaching 

of speaking lessons even when students get confused . 

As Nunan (1989: 134), teachers are crucial age nts who kn ow well what is more appropriate to 

the needs of part icul ar teach ing/ learning situation. This is to mean that even when st udent s 

face the problem of understanding a ccrta in language lesson, because of di fficult act iviti es or 

unfamiliarity of contexts , teachers are requi red to commit themse lves in all ev iat in g th e 

problem and making s ituations more suitable throu gh proper mechani sms. 

However, one of the respondents sa id that even when speak ing activities set barriers to the 

students' learning, he tries to explain in detai l or he misses the class totally and other 3 

teachers confirmed that they simply adv ise students to read further. 
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Thi s secti on d iscusses major findings resulted from the data analysis. the conc lusions and the 

recommendations drawn by the researcher from the who le process of the in vestigati on 

5. 1 Summary of the Findings 

This study was conducted to assess teachers' practices in teac hing speak ing lessons and their 

efforts to emplo)' adaptive techniques espec ially when students face difficulties with 

speak ing activities. To thi s end , data were co ll ected through classroom observat ion, 

interview, lesson plan ana lys is and discuss ion with students and teachers and the study the 

following findin gs have been identified. 

'" Teachers don ' t devote the appropri ate proportion of class time to the teaching of speak in g 

lessons. In the correspond ing sy ll abus speak ing sections in each unit are spec ified to be 

covered with in minimum of 3 per iods. However. the lesson plan analysis and the interview 

as well as d iscuss ion wi th teachers showed that they devote only I period and they spend 2 

periods rarely. And thi s problem is resu lted from the fact that teachers ha ve no any sy ll abus 

in their hands and they don't know how many periods are budgeted to teach each skill in the 

sy ll abus. Therefore. it is found that teachers devote the major attention to the teaching of 

other ski lls such as grammar, vocabulary and read ing comprehension. And thi s tendency of 

teachers is attributed also to the fact that even students attend classes active ly if it is 

grammar, read ing or vocabulary lessons as these are the ones wh ich appear most in the 

nati onal exam inations. 

'" Although teachers try to make students work in pairs and groups, they are not good at 

organ izing and managing group and pair works (male with fema le, weak students with clever 

ones) and they are not successful in establishing speaking classes where students are exposed 

to free communications. Teachers we re observed focu sing on practicing dialogue acti vities 

which are mechani ca l and done based on repetition rather than providing students with free 

speaking acti viti es and enough time for students ' independent work that allow them to make 

interaction thereby improving their speaking sk ill. 
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"Another findin g identifi ed from the study is that teachers don ' t make practical efforts to 

employ adaptive techniques to the ir actual teaching of speaking lessons: they don' t try to 

make speaking activities suitab le through adding further sec ti ons or by making modification 

on the ex isting ones even when these activ iti es are dirricult and set barrie rs to students· 

language learni ng. The interview with teachers made clear that even IIhcn students get 

con fused with speak ing act ivities, teachers adv ise them to read further bl" themselves. 

5.2 Conclus ions 

Based on the findings identifi ed above, it is possib le to concludc that Er L teachers don;" _ 

provide students with li·ee spea king activ ities by bud geting enough time for spcaking lessons 

in general and f"or students' independent works in particular. 

They don' t have also the hab it of implementing speaking acti vi ti es by ma king them morc 

suitable for their c lassrooms even when these activities set barriers to student s· learnin g. 

Therefore, teachers are not teaching speaking lessons in a IVay th at helps students improvc 

the ir speak ing skills and prepare themse lves for rea l life commu ni cation and th is in turn 

doesn' t match with the current princ iple of language teachi ng/learning in gene ral and wi th 

what is specified in the co rrespondi ng syll abus in particul ar. 

5.3 Recommendations 

I-laving found the findin gs mentioned above , the resea rcher would like to recommend the 

foll owing points . 

• :. The absence of the syllabus in the hands of the teac hers hinders them from teaching speaking 

lessons by devot ing the enough proporti on of class time. Therefore, ErL teachers shou ld be 

provided with the corres ponding syllabus by the body concerned so that they can identify the 

number of peri ods specifi ed and treat speaking lessons as intended . 

• :. The issue of" teaching / Iearn ing process should not be left to the subject teachers onl y. 

The schoo l management also should be cooperative with teachers by creating chances for 

them to 
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participate in wo rkshops and in language deve lopment training so that th ey can be better 

positio ned to teach langua ge ski ll s in a way that improve the students' communicati ve 

skill s . 

• :. EfL teachers should ge nerous ly devote their time and kn owledge to help students in 

improving their comprehension of Engli sh language. 

To thi s end. they sho ul d prov ide students with speaking activities where students can learn 

the language lessons through wo rking in pairs and groups and by maki ng real interaction 

among the m thereby deve loping their speaking ski ll s. And they should create awareness 

among students that the major goa l of language learning is to use it for meaningful 

communication and they shou ld also assess students' oral abi lity through continuou s 

assessment thereby mak ing them give great altention to the learning of speak ing lessons. 

Teachers are also requi red to have the knowledge and profess iona l habit of making speak ing 

activ ities appropriate especially when they set barriers to students' learn ing. And thi s can be 

done through ada ptation i.e. by bringing additiona l sections or by simpl ifying the existi ng 

ones etc. based on the rea lit y of th ei r actual dassroom situations rather that avoiding classes 

tota ll y. In fact it is important for teachers to know where adaptat ion is feas ib le and to 

implement individual techniques whe re necessa ry as the acti viti es in the text book clo not 

always wo rk we ll to their classroom situations. 

Recomm endation fo r fu rth er research 

During the interv iew and group discuss ion, teachers informed that lack of interest among students to 

learn speaking is one or the prob lems that affect the teach ing/lea rning process of speaking lessons in 

general and students' ab il ity 10 master their speak ing sk ill in particular. Therefore, furt her researc h 

should be conducted in order to identify the students' mot ivation \Veil and 10 take appropriate 

measures. 
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APPENDICES 

Appendix A: Interview Questions with Teachers 

I . What is adaptation in language teaching/ learning and what are the individual adaptive 

teclmiques? 

2 . How are they important? Do yo u employ these techniques in your actual teaching of 

speaking lessons? When do you use them? 

3 . Do you supplement speaking activities in the text book with additional ones from sources 

such as newspapers, magazines, etc. and other related books? When do you do this? 

4 . What type of activities do you use in speaking classes? Are the speaking activities and 

even contexts in the text book sufficient in variety and in maintaining students' 

motivation and active involvement? What do you do to fill the gap if you fee l that they 

are inadequate in doing so? 

5 . Do you create your own contexts or situations which enable your students to di scuss more 

in pairs and groups during speaking classes? 

6 . Do you encourage your students to speak English both in and outside the classroom? 

7 . How many periods do you devote to the teaching of speaking lessons in each unit? 

8 . What do you think are problems that affect you in making successful speaking classes? 
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Appendix B: Questions for Group Discussion with Students 

During the speaking classes, 

1. Do your English teachers make you work on speaking activities in pairs and 
groups? 

2. What kind of activities do they provide you with? 

3. Do they present the speaking lessons in contexts that are familiar to you and do 
they encourage you to communicate through English freely? 

4. What do you think are the factors that affect you in participating actively? 
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Appendix C: Questions for Group Discussion with Teachers 

1. In the grade 11 English language syllabus, speaking sections in each unit are specified to 

be covered within minimum of3 periods. However, as it can be seen from your lesson plans, 

you spend only I or 2 periods. Why do you budget these less amount of periods for speaking 

lessons? 

2. What do you think are the factors that make students tend to learn other skills such as 

grammar, vocabulary and reading lessons and to ignore speaking skill s? 

3. When you make your students work on speaking activities in pairs and groups, do you 

make sure that pairs and groups are formed by mixing males with females , ,clever students 

with weak ones and the seating alTangements are suitable to the works? 

4. In most of the classes I observed, you were using dialogue activities. Do you think that 

making students practise only dialogue activities will improve their speaking ski lls? 

5. Do you use continuous assessment technique in order to insure that your students are 

making progress in speaking English? 
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