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A 8 S T R ACT 

Th e main objective of this study is to examine 

some o f the causes and occurrences of the spelli ng errors 

of the freshmen Ethiollian students and thereby accoun' for 

these errors. 

According to Error Analysis (EA) theories and inter­

language (IL) studies, the learners' errors are develop­

mental and systematic by nature. The systematicity in 

the error data indicates a more or less natural progression 

(development ) in the learners' acquisiti on of English 

lan guage showing adherence to "learner- ge nerated' or 'built­

in ' syllabus" (see Corder 1981) i.e , the stages of develop ­

ment in learning English. 

To verify the claims of EA and IL studies with regard 

t o the occurrences of the learners' spelling .. a total of 

140 freshmen Ethiorian students with differing mother-tongue 

(~T) and backgrounds were given two tests i,e, dict ation and 

oomposition writing. The same composition t ests were also 

gi ven to 24 multilingual. grour of ohildren at the English 

Community School (ECS). 

The spelling errors obtained from each test written by 

the Ethiopian group were superficially cl a ssified into 

categories induced by the err or types. Th ese errors were 

then furth er classified into the clea rest error patterns 

that emerged and wer e given psycholinguist i c exp l an ations . 



- ii -

Th ese patterns we r e cross- ch ec ked with th e nature o f 

th e s pe llin g e rro rs obt a in ed from the ECS Vr o up of childre n. 

Mor eo ve r , spelling e rror patt erns ~ f th e Ethi op ian g rou p 

were comp a r ed t o the s t afes in th e de ve l opm e nt al spellin g 

errors o f the native (En gli sh) childre n th a t Marr,n Wood 

has e st a ~lish e d . 

Th e r es ult o f this study, th e r e f ore , revealed that 

the sp e llin g e rrors o f th e fres hme n Ethi opian students 

c ould be ac count od f o r by three f actors namely: (a) th ose 

errors directly r e l a t ed to Ll interference upo n TL (En g lish) 

(b) th ose e rrors cf intra lin gual confusions (c) those 

errors caused by Ll int e rfe r e nc e but a ls o r e inforced by 

intralin ~ ual confusi on . 

Moreover, the soe llin? Grror s of the fre s hmen g roup 

match ed s i ~ nific a ntl y, with th e phone tic a nd transitional 

stages of deve l opme nt a l spellin ~ e rrors estab li shed by Wood. 

The majority of th e er r o r patterns we r e also found out t o 

be similar to the na ture of th e ECS g roup of children. In 

additi o n , it was found that stud e nts are like l y to make 

less sp e llin g errors in composition tha n in dictation 

writin~ tests wh en th e e rror perc e nta ge s are computed 

a~ainst words co rrectly spe lt in th ese tests. 
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CHAPTER ONE 

1 .0 I N T R a a U C T ION 

Current research on language errors of all kind at all 

levels of learning are geared towards the analyses of language 

learners ' because "---errors are the most important sources of 

information about the learner's linguistic development ---" 

(corder 1981:35-36). 

As in any other English language skill, errors of English 

spelling are also analysed in order to determine how well th e 

learning of spelling is progressing among the for~ign language 

learners of English. Such an analysis detects the actual 

problems the students are experiencing and helps give expla n-

ations of the source of the spelling di ffi cu l ties. Moreover, 

it helps in suggesting corrective measures so that the accur-

at e use of the languag e in writin g can be facilitated. 

In view of this, English spelling authorities : Fitzgerald 

(1951), Sc honel (1961), Horn (1970) and many other recent 

researchers an d speci alist contributors like: R. Hod ges (1981), 

J.L. Marino (1981), Margo Wood (1982), Elain Lutz (1986), etc . . 

emphasized the usefulness of correct spelling. For instance, 

Fitzgerald (1951) indicate s the r o le that correct spelling 

plays in written communication. He writes : 

spelling is part of lif e , a skill which 
if properly mastered, facilitates writte n 
expression and makes livin g more pleasant 
and more adequat e (p.l) . 

The reverse hoIds true. Incorrect spellin g co ntribut es 

to ineffici ent lan gua ge us e i n writ in g. Th is is mainly 



because "Accurate spellin r may be c ne manifestation of 

a general prof iciency in langua ge" (Dcn Smedley 19B3:16). 

1 . 1 statement of the Problem. 

English is taught as a subject from grade three onwards 

and is also used as a medium of instruction from grade seve n 

in the Ethiopian Educ a tional system . 

Having such a long period of acquaintances with the 

language. freshmen Ethiooian students still face difficulty 

soelling words which are in common use. At this level of 

language learning. many of these students' writings are found 

to be littered with spelling errors to the extent of making 

written communication hardly possible. This contributes to 

a lot of problems for the students in a language learning 

situation that calls for writing sk ill . 

This being the fact. what factors do then. contribute 

to the spelling errors of this group of studentsI 00 the 

language backgrounds of these students have any role to play 

in determining the students' spelling proficiency? What 

patterns of spell in g errors do generally emerge among this 

group of ESL learn ers? 00 these patterns (if nay) really 

differ from the patterns of spelling erro rs that could be 

observed amo ng native learners of English or othe r national­

ities learning Eng li sh as a second l anguage? These are some 

of the research problems under question that this study 

a ttempts to solve. 
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1.2. Purpose of the s tuqy 

In second language l e arning, the learners' errors are 

often ana lysed for the purposes of "identifying, classifying 

and detecting the causes of e rrors ," (Faerch, e t al. 1984 : 

282 adapted). A complete process in error analysis, however, 

is the one that involves all the three above, and from which 

corrective measures could be suggested, 

The present study with regard to the freshmen Ethiopian 

students' spelling errors is an attempt to: 

a) find out whether any discernible categories of spelling 

errors of the Freshmen group of stud e nts exist or not . 

b) examine wh et her these are universal errors. by cross-check-

ing with the spelling errors of multilingual groop of 

children a t English Community School (ECS) in Addis 

Ababa, or specific to freshmen students with Ethiopian 

language backgro unds. 

c) account f or factors lead in g to the spEilling errors and to 

present the errors in patterns t hat would emerge as a 

result of systematic analysis of the actual data on miE­

spelling by the freshmen group of students with 

differing mother-tongu es. 

d) suggest correctiv e m8as ures in view of the patt erns that 

have bee n explored. 

1.3. Importance of the Study 

In this study, spe llin g errors of freshmen Ethiopian 

students are analysed in the hope th a t the findings would 

be of a considerable importance f or : 
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1.3.1 Engli s h Lan guage Learners (students) in: 

a) assistin g them to explore individualized spelling 

difficulties ; and to identify the factors to whi ch 

these difficulties could be traced. 

b) giving them the awareness t hat correct spelling i s 

an aspect of general language development a nd basic 

to the maintainance of effective writt en communication. 

c) assisting them to deve lo p techniques a nd strategies 

employed for learning spelling. 

d) suggesting possible ways of exposin g the learners to 

the active lan guage le~rning situations through the 

text for learnin g spelling . 

1.3.2. En glish Langua ge Teachers 

a) to mak e them realize the interlanguag e sta ges by 

their students in the process of language l earnin g 

so as to determine the appropriate method of instruc­

tion in spellingJ 

b) decide whethe r instruction in spelling is a desirable 

activity ' ~r not at a certain stage of language learning: 

1.3.3. Textbook writers and course design ers in determining 

English spelling curriculum. 

1.4. Limitation of the Study 

The present study is limited to 151 Freshmen Ethiopian 
students who were currently enrolled in the main camp us at 
Addis Ababa University. Th e y are speakers of different 
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lan guages mainly Amharic , Drama and Tigrigna. From amo ng 

the sample population, the spelling errors of students whose 

native languages are Guragigna, Sidami gna, Kunamigna and 

Ki kuyou are exclud ed from the study. 

Since the prese nt study is analytical by nature, frequency 

of each word misspelt is not worked out. Instead, the nat ure 

of spelling errors or wha t they involve (omission s, addition, 

wr~ng selection and orderin g of letters) are taken as the 

spelling Interlanguage (IL) data. 

Possible cl ues in the learn ers' NL and TL are used to 

g ive linguistic explan~tions of the errors for the very 

reasnn that this study is a reflection of the state of 

research in theoretical linguistics . Further a nalys is of 

the errors are made from psychological points of vi~~, 

1.5. Delimitation Hf tho Study 

Factors like inavailabi lity of standardi zed spelling 

test at the freshman l eve l, abs ~~c e of an ide a l testing 

situationsl th e writ er 's limit ed knowledge of th e sample 

students' nativ e lan guag e and time constraints may delimit 

the provision of a compl e t e picture of the possible patterns 

of spelling e rrors that emerg e. 

1.6 Definitions and Symbo ls 

a) Spe lling:- A system of putting the letters of a 

word in t heir conventional order . 

b) Drthogra ph~:- A syste~ ~f spelling i n whiGh letters 

of a word are writt e n in th e ir prop er and conventional order. 
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cl Patt e rns of Sp e lling Error : - learners' spelling errors 

that reveal syst ematic characterstic and upon which spelling 

difficulties of learn ers could be predicted. 

dl Interlingual Errors:- linguistic errors reinforced 

upon Tl by Nl features (ll interference upon l2l. 

e l Intralingual Errors:- language learners' errors 

accounting for by simp lificational strategies (i. e. overgeneral­

isation, analogy, transfer, etc . . caused by th e nature of the 

Tll. 

fl Spelling Developmental Errors : - Illustrate l earners 

attempt to build up hypoth eses about the English spelling 

from his limited experience. 

g) Spelling Strategies:- Developmentally systemati c 

activities employed by learners in the attempt to spell words 

in English. 

hl Dvergeneralisation:- Instances where learners create 

a deviant structure on the basis of th ei r experience of other 

structures in the target language (Ric hard s 1985:48l. 

il Cognitive Proces~:- Specific me ntal operations occurr­

in g in solving problems r e lat ed to lan guage production. 

jl Psycholinguistic Process:- Cognitive (psychologicall 

processes emp loy ed by language learners in langua ge production 

ac tiviti es. 

kl Errors of Spelling Performance:- Spe lling errors or 

deviations resulting fro m memory lapses, slip of pen, etc .. 
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1) Errors of Spelli ng Competence:- Systematic spe lling 

errors which rRflect a defect in the knowled8e of En81ish 

spelling. 

m) Spelling Interlanguage:- A systematic attempt of 

language learn ers' sp ol lin g which is a consistent system in 

a continuum. 

~ymbols 

EA = Error Analysis 

CA = Contrastive Analysis 

IL c Interlanguage 

Ll c First lan guage 

L2 = Second l anguage 

TL = Target Language 

MT = Mother Tongue 

ECS = English Community School 



CI-!APTER TWO 

Z.O REVIEW OF RELATED LITERATURE 

Since the 1'960's considerable effcrts have been made 

by applied linguists and psycho lin gu ists to describe 

written a nd spoken 'l&ln ~ ua f,e l earner's lan gua ge ' (Corder 

19B1 :66 ) . Many experimenta l investiga tions and lon gi tudinal 

studies have been carried out within the framework of 

second/foreign l ea rnin g or a cquisiti on. The findin es of 

these studies could be readily exploited for the purposes 

of lan ~ u~ ge teachin ~ a nd description of the nat ure of 

lan f ua ~8 l earne r's langua p.e . 

The need for describin~ the s e cond lan r uage learner's 

errors h,~s been expressed by various au thors and contrib­

utors. notably by Corder (I9Bl), Salinker (1972), Richards 

(1971), 19B5) a nd Du lay and Burt (1972 , 1973) . These 

desc riptions Qf learner's errors are psycholin£uis tically 

oriented , 

AlthQugh a lot has been dons to investigate the nature 

of leArners' errors in written language. very little or 

almost no at tempt was mad e to account for LZ l earners of 

En ~ lish spellinr erro rs - which is believed to contribute 

a lot to the effective communicati on in writing. 

In this chanter . thuG, an att ompt is made t o hir.hlight 

the th eories of error ana l ysis (C o rd e r 19B1) and Inter­

lan ~ ua ge studies (Selinker 197Z) as a basis for describing 

the nature (patt e rn) of spellin ~ errors that have emerged 
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in the sp elling interlangua~e(i . 8., attempted spe llin g 

comretenc e ) data of the subjects for this study. 

2.1 The Concept of Error Analysis and Interlang uage Studies. 

In the 1960's it was believed that most, if not all 

er rors of second language learners were predicted by 

contrastive analysis (henceforth CAl. Carl James (1980) 

writes: 

CA likewis e observes the principle of 
linguistic levels, .. . (It) CA involves two 

stops: first, there is tho stage of descrip­

tion when each of the two language is 
described on the appropriate level J the second 

stage is thc stage of juxtaposition for 
comparison (P.30). 

Using this approach,one exam in ed the na tive and the target 

languages point by point, and where they differed would be 

whore tho learners were likely to go ~stray following the 

patterns of his first language (Cord er 1978: 285 adapted). 

According to Wardhaugh, the usefulness of this approach 

has remained limited for at l east two reasons: 

(1) no language has been well bnough 
described to permit a complete 
comparison between it And a ny other 
language. 

(2) it has bocome increasingly appa r ent 
that not all second-l?nguage errors 
have their source in th e mothe r-toneue. 
(Wardhaugh in Scott 1974 : 70). 

And in most general terms, Hen ning vlode (1984) as one of 

the oppon e nts of contrastive analysis hypothesis writes : 

"CA hAS r ecent ly been criticiz ed heavily for being unable 



" , 

10 -

to handl e l earner da t a" (P .IS3 ). Fu r th er. Sva rtvik (1973) 

noted that " • . . tnis method (C A) was f e l t to b8 a loof from 

the classroom situation (P.71). 

As a result of th e dissatisfacti on with the CA 

hypothesis's abilit y to predict l ea rners' errors, applied 

linguists have begun once a gain to examine the performance 

of learners' written and spoken l an g ua ges in the course of 

acquiring a second languare. This is because: 

a study of learners' errors is part of 
the systematic study of th e learners' 
language which is itself nec essary toan 
understanding of the process of second 
lan g ua p, e acquisition (Corder 1981 : 1). 

The linguists then created a pra 3matic approach for examin-

ing the actual errors of lan Fua ge learners in the hope of 

descovering a more adequate principle which may be referred 

to as Error Analysis (henceforth EI\ ) . "EA " says Border, 

"aims at tellin g us somet-ing about the psycho linguistic 

process of langua r, e learninr," (1981 , 35). Theo Van Els 

(1984) also indicated that "EA focuses on th e L2 learner . 

This approach consists of emperical research into t~e nature 

and causes of deviations from the L2 norm" (P.37l. 

Therefore, beginning with Pit Corder (1967), the EA 

approach has obtained importance in L2 learning processes . 

According to Corder in (Richards 1985): 

In the late 1960's however, the s tudy of 
learner's errors assumed a new si gnificance. 
The field of error analysis and interlanguage 
came into prominence. Their focus was the 
psycholin ~ uistic proc e ss of s econd langua ge 
acqui s ition and the statu s of the learner­
lang ua ge system (P. 62). 
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In this connect ion, Ric h'l rd s' \'10 rk ' A Non-cont ra st i ve 

Approach t o Erro r An a lysis' (1971) gavo An insight into the 

LZ lC iJrners ' psychol in gu istic be h'lv i ur. Perhflps, it is o no 

of the first attempts at describing LZ 
l ea rnin g e rrors on 

a non-c ontrastive bas is. He analysed a nd c lassified err'ors 

in th e Englis h of LZ learners from various linguistic back­

grounds as " intralingual and deve l opmental e rrors within 

the framework of a theory of second 1,3 nguf'ge acq uis ition" 

(P. Z06). This work of h is has taken the f o rm o f classifica-

tion o f learners ' erro rs according to the ir types a nd cau s es . 

RichBrds' (1985) c la ssi+ic Fl ti nn of the e rrors of those 

gro up of l e2rnEJrs are, thus, discussed interms o f 

( E' ) Ove rgenern 1 i sat ion 

(b) ign o mnce o f rul e r es tri c t ion 

(c) incomplete a pp li cn t ion ~ f r ul es! 'l nd 

(d) f alse concepts hynot hesizcd (P.47) 

Th e Grrors invc~ lved th;; producti on and distrib ut i on of verb 

groups , use of pr' Jpn: iti o ns , C:lrtic l ()f; <1n d errors i n the us e 

o f questirJns . 

Th e <lna l ysis o f errors \"hich has bean ba sed o n their 

classificati o n therefore, su ggest e d that the behavior of 

students 3t va ri o us st ~gc s o f l a ngu age study is systematic 

a nd pred ict able n lthou g h differont f rom that of the native 

spea ke rs unde r similar circumstances . 

With reg3rd to) lIan g uagc learners' e rro rs, Coroer (1981 : 

36-37 a d apted) statcsthat suporficial classi fic a ti o n of 

orrors into four 'linguistic levels' - Omission, Addi tion, 
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Seloction and Ordering - can be used as a starting point 

for the systematic anillysis of errors of spelling, grammar 

or lexico- semantic. 

Further, he notes that orror analysis which employs 

this categorization is insuffici8ntly deep and unsystematic. 

For him, the categorization of errors into omission a nd wro ng 

selection as in, for example, BEFOR, INGAJED, SABAGE ( source : 

spelling data) by l angUAge loarners do not explain a nything 
I . 

except showIng that the learners have not yet mastered t he 

words. 

According to Co rdcr, then, one has to account for the 

c'auses for the nccurrences of th eso systematic errors by 

giving due consideration to psycholinguistic factors that 

the error data may reveal . 

Selinker (1972) after dofining interlanguage as "a 

loarnor's attempted production of a targot language norm" 

(P.214) indic a tes that 

Intorla nguage (IL) system is a psycholinguistic 
process of interaction between two linguistic 
systems, those of the mother-tongue and the 
target-language (Selinkor in Corder 198 1 :87). 

This is to say that th e psycholinglJistic process is involved 

in the production of (th e development of ) the observable 

language l ea rn or's data i. e., in the interLcnsuagl' data. 

Intorlanguago (IL) studi es hav= dlso beeM referred t Q 

by Corder as " The study of thc languagll system of language 

lea rne r J 0 r simply t h8 st ud Y 0 f languagp, lea rner' s language" 
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(1 98 1: 66 ) / An d i s e sse nti a ll y co nc e ived a s 0 'd yn amic system' 

(P.37) and a goal ori e nt ed la ngua ge syst em of increa sing 

complexity (P.90) through succ essiv e stag e s (Scott 1974 : 70) 

t owa rd s th e t a r get langua ge . 

In view cf the 'developmental stag e s' of first a nd 

second lAngua ge learners' be havi o r , Dul a y a nd Burt (in 

Richards 1985) studying a subs e t o f the f actors (grAmmatical 

morph emes) th~t Brown (1973) hAd de al t with in his study o f 

first lan gua ge acquisiti on, pre s ont e d e vid e nc e that children 

l earning English as a second l Ang uage sh ow a high d egree of 

ag reement with LI l ea rn ers o f En Gli s h with resp ec t to th e 

degre e of Accura c y in g ramm ,~ tic i'1 1 mo rphem e s (functors). 

They conclud e th a t, " Th e r e do es S8em to b8 A common order 

of aoquisiti on f o r oert Ain struc tures in L2 aoquisi t i on 

(1973:256), And that thr; strate r. i os wa r " s imil a r f o r lea rners 

of different lan g Ui'lg e bClck g r o und s (R i chArds 1985:65). Dulay 

and Burt (19 73 1, with a noth c r obse r v3 ti on, have r e rorted that: 

Th e o ve rwh e lming ma jority o f erro rs by 
children l ea rnin g English a s a second 
l ~ n g uoge are developmGntnl , that is, they 
~re similar in kind to e rro rs mado by 
children lea rnin g En~lish as a first 
langua g8 (P.249) . . 

Riohards (1986) , in s upp ort of the findings by Duly and 

Burt writes: 

Erro rs Ar e si gns o f na turali s tic d e velopmen­
t a l proc esses, and during acquisiti on, 
simil a r dev e lopmental e rro rs oc c ur in 
l ea rn e rs no ma tt e r what th e ir mo t he r - t u rlgu e 
is (P.1321. 

f1 o r eo ve r , Co rd e r (1 9fl l : 10 ) pr8pose s as a wo rkin g hypothesis 

lCClrners ' errors provide Dvidence nf a modification 
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of the target language syst em he is usin g at ,J particular 

point in t he l ea rning process. i . o . , th3t thoy refloct his 

trAnsitional compotenc 8 ( Corder 1967) or approximative 

system (Nesmer 1981). 

It foll ows th an that the learners ' e rrors merely 

reflect th oir d eve l opmental s tag es and their psycholinguistic 

behaviour corresponding to csrtain stages in the course of 

second language learnin g . 

2.2 rrocessing strat eg ies Employ ed in the Interlanguage . 

Written Production (i. e. spelling) by L2 Learners of 

English. 

In L2 learning situat io ns, e rrnrs h ~ vo bQe n observed 

to demonstrate how loarners are prog ressing in foreign 

lan~ua ge learning. Errors have also come t o be regarded 

by mod e rn 

ncrs ,AS 

l anguage. 

linguists as e videnc e of strategios employed 

they build up their comp ete nce in tho target 

by leazr 

By the same taken. spelling e rrors in the int er­

lan guage written production convey strategies like rule or 

syntactic over ge neralizatio n, ph onetio transfer. l etter nam 

naming or any other strategy whereby learners simplify the 

target langua ge spelling system to match th e ir own inter­

l a ngua ge state. Th ese strategies indicate> the lea rn e rs' 

development a l st age . 

Lea rners crea te their own soellin g sys tem by ove r­

gen eraliZin g and there fore simplifying the phoneme grap heme 

relationship in the TL a s when 'bicycle ' is misspelt 
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BYCICLE*. The l earners ma y write the "lord 'by' in 'bicycle ' 

due to th e phonetic rule of l a il sp e lt 'y ' in 'my', 'wh y ' 

etc .• . Th ey then extend this rul e t c cover othe r incid e nts 

of the sound lail Thus, in t hE) ir interlanguage they ha ve 

simp lified rule to lail Dr 'y' alway3 to 'y'. The mi s-

spelling HE AREO fo r 'h eard' is a n instance wh er e by th e l ea rn e rs 

over~en eralize certain syntact i c spelling rules of past t ens e 

f o rmation of regular verb s . MAN THES for 'mont hs' is a n e rror 

in spelling accou nt ed for a kind of a na l og y with the most 

common words like 'man'. Qr 'ma ny ' . Thi s is ccmbin ed with 

their simplification of th e vowel phoneme system in TL which 

th ey have reduced t o fiv e o r six v"\·131 sounds so that IAI il nd 

1m I are th e same phoneme and, therRfore . the same lett e r when 

sp e llin g ( see oart 2.3) . 

As i n the first l a nguage. le ,rne r s a l so us e a consonant -

vpwe l combination strate~y to r en res e nt a sound unit in the 

TL . Ap p lyin g such a strategy (i.e, borrow ing rul es from £1 ) 

then th ey make e rrors of sylla bi cat i on wh ich also r esult in 

the occ urrences 0+ th e spell in g err o r s o f English words as in 

writin g CONOEMEN for 'condemn' , POBERITY for poverty. atc .•. 

Apparently , th e spellin g errors committed in th ese wa ys 

suggest to us something abo ut the nat ure o f the lan g ua ge 

l ea rn ers. Cord e r (1974) indicates tha t " learners errors are 

systematic by nature" (P.270) , and it f o ll ows that th e 

systematicity in learners' spelling errors can be acco unted 

for o r described . 

• Wnrds with spellin g e rrors are capitalized throughout this 
paper. 
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Th c r efore, AS lone os mos t e rrors r emai n systematic . 

th e c r] nc ep t of 'communic ative str,~tegi8s' (e r roer 1981 :103) 

o r prncesses (Selinker 1972: 215) are o f vital importance 

'as a pro blem solving procedure' (Sh a rwcod Smith 1979:349) 

to the analys is and doscriptinn of s pelling erro rs o f 

learners o f English. 

In this part nf th e study. there fore~ the ccgnitive 

basis o f the concept o f strategy/process employed in the 

interlanguage written production as applied t o spelling 

error (int e r18 ng ua ge ) are discuss ed . Tarone (in Sharwood 

Smith 1979) indicated t he conditi on IJnder which strategies 

are employod by l ea rners. Sh u writes : 

Strategies f o r handling TL lin guistic 
materials e vn lve wh e n the learner 
r ealizes, e ith er co nsci ll us ly n r unc onsciously . 
that he has nn linguistic CIJmpetence with 
r ega ro tr snme cnncept o f t l18 TL (P . 347l. 

Within the bounds o f tho int e rlan gua ge system. Selinker 

refers t o five central c og nitive proc esses (or strategies) 

which exis t in the 'latent psychol og ical structures ' (1 972: 

214) o f human beings. Th ese processes that Seli nker 

maintains as : 

Lang uage transfer. transf e r of training. 
strategies of s econd-la ng uage learning. 
strategies of second- l a ng uage commun i ca­
t i on and overgene ralisation of TL 
linguistic ma terials (P.2l5) can acco unt for 

the attemptd target language written productio n i.e .• the 

interlanguage data o n spelling by L2 learners o f English . 



2.2.1 Syntactic Simplification in Spelling Interl anguag8. 

It is a g l ari nr, f act that second l anguage learners 

usu a lly t end t o do a nythi ng t hey can by and f o r thems e lve s 

in order t o ma ke their TL struct ura l diffi cult i es or 

lingui stic l oads eas i e r while writ ing. Such a t e nd e ncy t o 
"achieve communicative effectiveness" ( see l.Jiddowso n 1979 , 

196 ) gives r is e to cert ai n cop,nitive strategies empl oyed 

by l ea rn ers in th e p r ocess o f simplification. Att emptin g 

to a pply these strategies, thus, l ea rn ers make errors 

a ccounting f o r o vergen er a li sat i o n, fals8 a na l ogy and 

transfer as inst ances of simplification on the ba sis o f th e 
more familiar linguistic elemc nt s t o the l ea rners in the 
target lang uage . Aprlied linguists and psyc ho linguist s like 
Tayl o r (19 75 : 73 -88) ) l.Ji 1 ki ns (19 68:10 1 '·1 02), 0 uskova (1 9 69: 

11 -36) Richards (1971:205-20), Selinl<er (1972), Corder (198lJ 

and oth ers havo a lso di s c ussed t he pcssibility o f many of the 
l earners ' systematic erro r s t o r es ult f rom th e us e of 

simrlification strategy . 

In this co nnection, l earners make us e of their limit ed 
knowledge/c ompetencc in spel lin g of English words by modify­
ing o r involving i n a 'recreation c ontinuum' Rod Ellis (1984 : 

208) as strategies o f simplification in writin g correct 

spelling for th e p ur pose o f effect ive written communicati o n . 

In other words le a rn e rs re so r t t o such proce s si ng strategies 
to create for th emse lves a simrl e r !'Ind (highly) systematized 
spellin ~ o f the pr obl em-words on th e basis of the familiar 



- III -

(srelling) word struc tures in the TL o r by analogy with 

near Qr SQ id e nti c a l e l eme nts i n th e ir native lan guages. 

This situat i on obviously l ead s learners int o spelling 

err~ rs in lin e with their stages of cog nitive devel opme nt . 
Spel lin g errors o f omission or addition o f lett ers, 

c onfusi ons of similar unemphasiz od vowels, sequencing of 

letters in a word etc--- as rart o f written int a rl a nguage 
data are n o ~more than the reflecti ons o f l a nguag e le~rner's 
use of ~ n e o f or a ll of the c og nitivo stra te g ies in the 

process Qf simplificati o n. 

In this li ght, th e kind of c hildren's spellin g errors 
Littl ewoo d (19 84 ) has sh own "aflpil r en t regressinn, \vhich is 

also progression, from 'we nt' and 'came ' tn GOEo and COMEo" 
(P. 28) i ns t a nc es among tho ma ny s oe lling erro rs 

attribut od to simrlificatinn strategy or to a ny o f its forms. 
t 

(i. e syntactic overgene ra lizAtio n, ana l ogy nr tr~ ns fer ) Read 
(1971) has also id e nt i fied that" cl,ildre n' s srelling errors 

we r e f ound repe a t ed ly in th e writt e n product i on of spe llers 
as a result o f simplifying strategie s cua d in phonetic 

r ealizatio n . (This would be discuss ed l a ter on with ref-

erence t o Margo Woo d). 

2.2.2 Strateg i es of Language Transfer. 

As t o the strateg ies of lan guage trensfer in languag e 
l ea rning andlor prod uction situations, Kurt Kc hn (1986) 

writes: 

La ngua ge tran sfe r is one of the maj or 
f act o rs shaping th e l earners' inter­
l anguage competence o r fle r fo rma nc e (P. 21). 
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How e ver , as a or8cess in soneral, it i.s c o nceptunlized 

differently by proronents of d i fferent langu Age th eo ries. 

Bri efly, "Ii/ithin a behaviorist paradigm, transfe r refers 

to the influence of alrcady established lin gu istic habits 

on the IO'lrning of n ew habits" (F aerch 1986:49l. This 

wo uld be exemplified a s whon th e prior learning of the 

srelling of 'know l edge', 'term' a nd ' music' in tervene 

with the l ea rn e rs ' language production ,]c tivitios later 

in writin g the spelling o f the words , 'c rJllego ' a s 

COLLAOGEJ 'turn' i3S TERN ,)nd 'muscle ' 11S MLJSSEL/MASEL 

respectivcly . Fer ithi s grrJUp, languflge transfer is 

"invariably automatic activatio n o f habituBlized linguistic 

behaviour" (P.49l. 

Th e second view o f langu ~ge transfer is the o ne held 

by cognitivists . With r egard tr this FAerch writes: 

within the cognitivist rar3dip,m, transfer 
has bo c n ch n ractorized as a problem solving 
procedure, o r 'strategy' utilizing Ll 
knowledgc in o rd er to solve 11 learning o r 
communicati o n p r obl em in L2 (P.49l. 

In this light, l ea rn e rs for examrle , res o rt to LI f ea tures 

for clues to s o lv e their spellin g difficulties accounting 

for I e I, la I and I v I [Jhonemes, which hardly exist in 

thoir native l angunge a r eas . Th ey may s ubstitut e the abo ve 

consonant phonemes for the eq uivalent o r near pho nemes lsi, 

Iz/, and If or bl r espec tively. as in: OTTER/OFER for 

' author', 'SABAGE' f o r 'savage' J TDLJGHT f o r'thought' 

e tc ..• 

! 

I 
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Tra nsfer is he r e s ee n primarily AS decisi on makin g r'roced ure , rather than a n a ut omAt i c pro c ess , •. (P.49). Thi s is a situation in 

which l ea rn ers f n rm hypoth esi s -by - sy nth es is in orde r to 
spell 'r ro bl cm-wc rds ' like: 'urged' as HERGED , ARGED, ERG ED 

ECHED a nd 'su pprossi on' a s SEPRESSION , SUPRATIO N, SAPARAXION , 
SEPRETION, using phonological and/o r mo rph o l og ical clues 
in either language. 

Kah n (1986) a l so indicates that " lan guilge transfer as 
a rroductive process i s ra rt n f th 8 l eil rner's IL behavi our 
which inc lud es IL knowled ~e in an at t empt t o pr odu ce 

meaning ful a nd/or co rrec t o ut"ut" ( P. 22 ) . It f o llows then 
tha t l a n ~uage t r ans f er i s pure ly a lea rning o r pr oductio n 

proc Dss, a nd " •.. '1perat es a t va ri n us l eve ls n f l a nguage 
functi onin g (e.~. mechanical skills . sema ntic sk i l ls, 

communicative competence)" J akobovi t s ( 1969:55). 

Apparently, spe lling as a n el ement in the interla ngua ge 
written prod ucti o n o f l ea rn ers could, thore f o r e , be f ac ilitated 
o r impeded by th e lea rn e rs! mot he r tongu e (MT). It is 

influenc e d by th e MT sound o r writt e n system of th e learner. 

2.3 A Compa rative Descri pti on o f Learne rs' MTs and English . 

In thi s part o f th e study, a bri ef account o f the 

writing systems r f th e three Ethiopian-areo languages spoken 
as MT by d iffe rent gro up o f the sampl e students for thi s 

study is givon . Eth i'1p i a n writing s yst em c ons i sts thirty -
six c haracters ( 'fid e l' o r letters) each o f which occurs in 
fl bflsic f n rm and in six ot he r f o rms knoltJO as o rders . The 
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s e ve n orders pr ese nt sy ll a bl a combi na ti ons c onsistin g of 

a cons onant a nd f o ll owin g vowe l . Thi s is why th e Ethiopian 

system is o ft e n ca ll e d a syll a be ry r at he r th·an an alp habet. 

This system is us ed with slight variations amo ng Amharic , 

Ti grigna a nd Dromo (s ee Bend or, at a ll 1976 : 121). Such a 

kind of writing system is said t o be distinctively Ethiopian. 

It has no common e l ement with th e Roman system except in 

its phonic base . 

This points t o an assumption tha t Ethi op ian learne rs 

o f En glish encou nter more difficulti es in g r a phemic 

r e nresent a ti on of English speech sn unds t han do thos e 

s tud e nt s whose l ang ua ges employ Roman i'l l p habets. This is 

beca us e of the dif f e r e nc es in the segme ntal phonemes and 

patterns of syllable structure s between English and th e 

Ethi o[1ia n a r ea l a ngui.l ges , in this case, Amharic, Tigrigna 

and Dro mn, 

Since writing and speaking a ppa r e ntly int e resect in 

spe llin g o f a l a ngua ge , it i s, then, wo rth touching on th e 

phono l ngical f eat ures o f thes e l a ng uages so a s to give a n 

insi ght into the [1o ssibl e causes o f sp e lling erro rs by 

Ethiopian gro ups o f s tud ents. 

AMHARIC and TIGRIG NA 

Accordin c t o Be nder ( 1976) these l anguages a re Ethi o ­

s emeti c, 1nd emp l oy th e same p ro~~rt i oo of consona nt and 

vowel rhonemes. One nf'tab l o dif ference is the use of gemi na­

ti on whic h is less frequent in Ti gc:~ n a than in Am haric 

(P.IIO slightly adapted), 
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Vowels 

As for the segmental phonemes. Bende r . at n l . say that 

"Th e s e t of Ti g ri gna vowe ls i s esse ntia lly the same as that 

o f Amh a ric " (P.llll . He r r 8s en ts the following: 

i i u 

e 

as against tw e lve pure vowels in English. 

A comparison between this ch art a nd that of En glish 

vowel s hows th e absence of two pure vowels namely Iml Ift/ 

and 1:;;1 in Amharic. which arc. however, present in En glish. 

On the whole. En g lish ha s 22 vowels and diphthon gs wh ereas 

Amharic and Ti g ri gna have o nly se ve n in common. 

Consonant s. 

Acc ording to th e chart by Tade s se Beyene. f our English 

c ons onant phonomes are absent in Amharic [and in Tigrignal . 

These are: voiced labi o-dental fric ative Jill. voiceless 

fortis 161 voiced l enis I If I, interdental fricatives, and 

vo iced vel a r nas a ls I a I (P.ll1l. Taddesse indicates that 

th e s e cons o n~nt phonemes a re r a r e o r non- existent in 

Ethiopian- area l a ngua ges . As a r es ult. ce rtain spelling 

errors of Ethi op ian st ud e nts l ea rning English co uld be 

predicted uoon th e substitution o f a consona nt l etter 

havin~ s im ilar or nea r sound for. 

Syllable Struature . 

Th e range o f conso nant clusters oc currin g in En g lish 

is much wid8r than in Amheric (o r Ti g rignEil. Be nder 
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ind ic ates that "clu ster of three 'Jr mor", conso nants d o 

not e xist, a nd wh e ne ver £ r ammai:ical p r f' C8SS0S would l ead 

t c such il clust e r, it is broken up by a ut fl matic ins e rti on 

o f i'I vOl-wl " (P .69 ) sa in, f o r examp l e , the ildditi o n o f 'e ' 

afte r the three c o ns ec utive cons o na nts obtained from a 

writt en composition that r oads " our team l ost it s firste 

chanc e b ecaus e . . .• 

Th e ins erti o n "I f v owe l s in botween consona nt c lust e rs , 

th e r e fore, r es ult in th e addition of syllable t o a wo rd . 

Such a c ase o ft e n l oa ds Ethiopian stu de nts l ea rnin g En g lish/ 
t o commit spelling erro rs which Ciln b e acco unt e d for 

by syllabl e structure. (Empirical Dxpla na ti o n n f err o rs o f 

thes e s o r t is gi ve n in chaptcr -Four of this study). Further, 

Be nd e r , e t al nfl tes ·Instances where such i'I cluster is 

Bxpected , /!/ is inserh1d". ( P.69), Thllrefn r e, pro n unicia-

tinn erro rs that lead t o s0211 in g lHT 'J ;:'S amnn£ the Ethiopian 

l ea rn e rs of En£l i s h are p r edictab l e on t he f o llowin g' basis. 

El ) l ea rners' vowe l Eng l ish vowel 
l e tt e rs f o r p ho neme s 

I·" 1 as in , salJ ' -' 0 , . 

- --I r:, 1 as in , got f 

m 1 as in 'at'/'eat' 

A 
1 A as in 'cup I 

1 a : as in 'arm ' 

-------- I a 3S in ' ago' 

------I as in 'feU r, e 
'd ead' -------

E :::--==: 
..----... --

1 e i as in 'date' 

Ie as in ' f red ' 

B" a 1 as in 'fear' 
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Lea rners' vowe l 

letters for 

En f, lish vowel 

phonemes 

- I u 1 f3 S 

U<I"'I as 

1 u: 1 as 

in 'put ' 

in ' pure' 

in 'tooth' 

(b) oirhthongs a re substituted for sim pl e vowels . 

(c) Substitution of learners co ns o nant letters f o r 

English consonant phonemes . 

f , ____ --~~) !vl LIFES for 'lives', PoBERITY for 
'po verty' 

b '::::--.....:.,,_~)I P I /\CE BTS for 'accepts', CAMB f o r 'camp' 

b bl 'bas' , Jba~k', e tc ... 

confusions between ris8 and RIZE ,etc. 

'cloze' for 'cl oth e ' 

t nught f o r 'thought' 

(d) English sy ll ab l es with initial CC a nd CCC, and 

with final CCC and CCCC are difficult for Amharic 

(Tigrigna) speake rs (Tadesse 1966: 117). Th erefore 

the inserti on of a high central las unround ed 

vowel III as in 'chil dren', is pr ed icted spelling 

error in syllabl e structure . 

oromo is a cushitic langu age . and us es a syllabary 

writin g system as with that of Amharic and Ti g ri gna. However, 
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the invent ory o f Droma vowel And consonant phonemes show 

diffe r e nces wh e n compared to Amharic (Ti grigna) o r English 

segme ntal phonemes. 

vowels . 

Accordin " t o Be nd el', a t ill. (1976) and Italo Badso 

(1988:74), th e vowel system of Dromo i s bas i ca lly the five 

simple vow e ls common in many Ethiop ian area lan gua ges -

as in the following chart , 

i u 

o 

a 

Th ese vowels may occur lon [, or short; the long vowels 

il r e i nd i cat ed by i :, e:, A:, 0 :, and u;. 

As compared to Amharic or Tigri gna vowels, th e se 

vowe ls 3re pho nemic a ll y distinctivo a s in . for example, 

go : ri ' go od' us ga d 'p erhaps ' 

ga :ma 'ma ne' us gama 
, strong' 

boru: 'unclean' us boru ' t omorrow' 

This implies that in Dromn the vowel (phonemes) coul d be 

ex tend ed to ten ph onemically distinct sounds. 

The vowe ls of En glish whi c h do not exist in Dromo are 

one front I EE I and one back I.:;, I lal occurs as a va riant 

of I AI~ Th e absent ca t ego ries, then constitute a learning 

problem f o r Dromo stud e nts. 

Consonan ts. 

Apart from the c onso nant phonemes a bsent in Am ha ric 

o r Ti gri gna, the Dromo cons onan t chart by It a l o Beriso (1988, 

55) indicates additional conso nants that Dromo l ac ks . 
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Th ese a r e : the voiceless medio- p ~19t~1 fric ative I"z I 

and the voiced media-alveolar fricative I Z!. 

As i n the oth er twn lan~uag8s, Oromo also omp l nys an 

ope n (ev) pat tern of s y llable structure . Hence. the 

insertion o f vowels in between co ns on"lnt clusters that exceed 

two i s a c ommo n phenome na. 

Based on the facts obtained from the charts mentioned 

a nd descri ptions r, i ven. therefore . th c follO\~in g are predict ed 

sp e lling e rrnrs amo ng th o Dromo speake r s. 

(a) Substituti on of English l al f or IAI as in ' ARG ED' 

f or ' ur~ed' la: dzd l . DI STARB for 'di sturb' 

Idista:bl. Th o ' 8' in the misspellings abo ve 

usually s ou nds like t he strong fonn of 'but ' IbAtl . 

(b) Predicted spel l ing errors a cco un ting for vowel 

phonemes disc ussed un jer Amha ri c/Tigrigna a r e 

a l so app lied to Dr ama. 

( c ) Substitution of Dromn I f I 

Eng 1 i sh I v I. I e I . I ~ I a nd 

ge neral. 102.n words which 

tend t o be ass imil ated in 

(R omanya ch 1988:14). 

I s I • I t I • U I for 

I z I r especti ve ly. "In 
.... 

ha ve Iz l in the Dromo 
'" Dromo e ither as I~I o r Ijl 

2.4 Patterns of Spo lli nc Developmental Errors. 

Th e i d~ ntificati o n a nd d~sc ri pt i o n of the l earners' 

lan ~ua ge pr od uc tion in th e int e rl a ng uaSE st ud y states t hat 

"The develop ing syst em o f t he learner prog resses from ' zero' 

competence to nea r native c ompete nc e i n th e t arget lan guage 

English" (Sc ott 1974:70 ). 
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En glish sp oIlin g. thorefore. as ono of the lan gua ge 

skills show langua ge leilrners' vari8d developmental s tages 

in tho int er lan guage writte n [lroducti on . In sU[lpo rt o f 

this view. Rubin (1985) writ es: 

Learni ng soe llin g is devolopmental in nat ure 

a nd r equires the acquiring a nd app lyin g of 
kn owled ge of spoken and written languages . 

By developmental we mean that l oa rning t o 
spe ll is on going and bas ed on the cognitive 

de velopment of the l ea rner (P. 264 ). 

Mor eove r , Hodge s (1982) poi nted o ut . " Th e coocep t o f 

langua ge acquisiti on i n a deve l opmental pr ocess is of 

fundam e nt al imro r tancr; t o ou r und ers t a nd in g of hov) s pelling 

is Acquired (P.286). 

2. ''4-1 Review o f Sp e llin g Erro r Patt e rn s with Nat ive Spea kers 

o f English. 

Rece nt explo r ato ry studi e s o n spelling erro rs, th ough 

a lmost all a re add r essed to native s pea ke rs o f En glish , seem 

to pay oarticular att e nti on t o th e nature of spelling errors 

and the l ea rners' devel o pmental stages . 

Such contamporary studies o n patt e rns of spe llin g errors 

o f l ea rn e rs may go t o J a cquelioe L. Ma rino (1981). Richard 

E.Hodg e s (1 98 1), Ma r go Wood (198 2 ) , a nd f l ai n Lutz (1986). 

Th ey all "vi ewed s lle llin ?; fl S a complex developme ntal r r ooess" 

(Lutz 1986 : 742) that shnws certain patt e rns. The studies 

a r e geared to wards th e identifying o f Ilrocesses invo lved in 

th e spellin g of childre n at diffor8 nt s tA Ges of learning. 
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Resea r ch on c hildren spellinci by Ma r go Wo od (1 9B2) 

has de veloped a standard mod e l that shows four stages that 

children learnin g English as their first l "lngua e;e go thro ugh 

before they develop a standard spe lling, th e fifth sta' &0 

According to Wood (PP 707-717l. 

The first i s called the deviation stage beca us o of the 

deviant appearanoe of the c hild 's spell in e; attempts. This 

st age usu a lly appea r s in ea rl y kinderga rt en or first grade 

depending on wh en the child has been exposed to print. 

Deviant spe lliogs a r e a r andom ordering of letters tha t the 

child uses symbols from the alphabet but shows no knowlodgq 

o f l etter-sou nd correspondences; eve n laok of knowledge of 

the entire a l phabet. vlood illustrates this stAge as b + BpA 

to mean 'm0nster'. 

The second st3ge whioh is r efe rred to as prQp honetic 

(fo r Wood) or Semipho notio (ef.Lutz) is the stage at whioh 

the ch i ld P rnducGs one-, two- 0 l' th r ee - letto 1" , spe 11 i ng 

thAt show l et t e r -so und correspnndGnc 8s. "The child employs 

rudiment ary l og ic usin G single lette rs to r e pre s e nt words. 

sound, and syllAbles. For instance, "U" for 'You', MSR f o r 

'monster' and KLZ f r. r "c l ose':l" . 

The third stag e is pho net ic . At this s t age. th e 

child's spelli ng is characterized by an a lmcst pe rfect 

match between letters and sounds. The child's s pe llin g 

includes the sounds as he/sh e heArs and says them a lth ou gh 

some of the choices do not cnnform to conventio nal English 

spelling . The spelling 8rrors mad e at this stage a r e 
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svstematic a nd eas ily understood as in .. for example: 

KOM for ' come', and EN 'for "in', MD~IS TR for 'monster' , 

Durin g th e transitional stA ge , the fourth sta ge, th e 

speller be gin s to assimilate the conve nti onal alternatives 

f or reprasentin~ sounds, movin g from a dependence on 

phonolo ~ y (or sound) for representin g words to a reliance 

on visual representation and to an und e rstandin g of the 

structure of words. li t this sta ge , th e words they produce 

look like En g lish thou gh th ey are misspel l e d, The c hildren 

are inc l udin g vowels in every syllable , so phonetic EGUL 

for 'eagle ' and IIOMINISTRATER for ' Admi nistrator' JOURENEY 

fo r 'journe y' , e t c .... 

Lut z (1 986 ) furtherin g the ~tandard stage ', the fifth 

sta ge that Margo Wood ha s littl e t o say , writes: 

In the standard (c or r ec t) stage, the speller 
knows the Eng lish Orth ogra ph y (spel lin g ) 
system a nd its basic rul es. The correct 
spell e r fundamentally und e rst and s -hew to 
deal with such thin gs as prefixes and 
suffixes : acc urac y in using silent consonants , 
alternative spellin gs, and words with irreg ula r 
spellings (P,743). 

However, applied linguists and osycholinguists do not see 

these developmental stapes only from the point of view of 

learn e r's abilit y t o ffi sociate sou nd-to-let t er in the attempt 

to write English spelling. They rather analyze the spe lling 

errors at va ri ed s ta qe s fro m the psych olin guistic perspective. 

Reads (in Zute11 197 8 ) writes : 

Youn g children's spelli ng err ors provide 
evidence for the psycholog ical reality of 
the us e of a similar rul e co nstruction ­
hypothesis testing procees in th ei r -
writin g (P,8 46 ). 
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Furth erin g this view, several st udiE:s in the 1970' s 

• which were inspired by Read's work (1971 ) have attempto 

to examine sys t ematically the nature of learners' spe ll-

ing err ors. Th ese investigations "prov ide furth er insi ght 

int o the de velopmen t a l n ~t ure of c hildren ' s spelling 

strategies" Zutell 0978:847). He a l so confirmed "the 

progressive devolopment o f short a nd lon g vowel spelling 

strateg i es., .• ~nd a lso rororted a sign ifi cant correlation 

between level of s pe llin g strategy a nd cognitive develop-

ment" (P . 847) of the learners. 

Jackqueli ne L. Marinn (1981:567-571) a lso discussed 

some examrles of error pA tt erns in spel ling of learners of 

En g lish, thou gh all of the ratterns she has presented might 

not be f o und in an individual student ' s pape r (writing) , 

The purpose of her work vias to sugRest different approac hes 

to instruction in spelli ng f or students at different 

levels 'I f langua ge (English) leBrning. ~l 'lrino presents 

mod e l pararrraphs (sentenc e s) writt en by th o lear ners, a nd 

a naly s es the sp811in~ e rrors found in the sente nc es a nd 

classifies them int o patterns. Th e a nalysis of the mis-

spelling [latterns she has developed may be oversimplistic 

but shows de velopmentally l og ical strateg i es, hence, wo rth 

reviewing here, Accordingly: PATTERN A: shows the kind of 

spelling errors in which the bog inning spel l ers employ a 

logica l a nd systomatic sn e lling scheme of their own. The 

errors clearly show that th e soell e rs use letter names to 

represent give n sounds, as in FELS fo r 'feGls' or YL for 

'while' ELEFET for ' e lepha nt' a nd CHUNK for 'truck'. 
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PATTERN 8 . The misspelled I,JOroS in this model paragraph 

are amon g those words with hi g h freq ue ncy hymonyms - which 

are commonly used in the wri tin g of childre n. Error patterns 

that emerged in this case. as shOl~n in the paragraph, are 

the kind of spellin g errors in which , f o r instance, 'meny' 

is written for 'many', I NO for " I know', TO SMALR for 

'too smart' , A LLW~ S for 'always' etc ..•. 

PATTERN C. Th e missp e ll ed words of this pattern illustrate 

fairly regular spellin~ rules. The spellers are dependent 

on simplified spelling rules or ge neralisations which at 

certain points lead them to write wrong spe llings. Errors 

under this pattern thus indicate false generalizations as 

in applhing ' V-rule (STU01~G for studyi ng ), the final silent 

'e' rule (H.QPE1/'i.G for hopin ?; ), the double rule (ADMIT1NG for 

admittin~ ) , and the plural-rule (~EITERE ~ for letters). 

PATTERN D. Spelling errors of this category show the 

constraints associated with the En g lish orthography. Marino 

has pointed out that some l etters are maintained to preserve 

the sound of others, and in some others, letter- choices are 

co nstrained by position or stress . So thi s ~roup of 

learners make errors associated with orthor,raphic constraints 

as she illustrated citinr; the spellin g s : 'FAN:rAS}1C' for 

'fantastic' ' ~OURAGOUS.' for 'coura geous ' ,AMN for 'dumn' 

and '~W1ET' for 'quiet'. 

PATTERN E. This pattern refers t o the morphophonemic nature 

of th e En g lish spellin g system. Spellin g errors under this 
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category indicato th at l earnnrs arc unaware of tho r e lation­

shir between the derived -Form nf -1 'Nord Clnd its ront. This 

patt ern ~lso r e veals tho substituti on o f t ho sound of th e 

suffi x ' - tio n' by ' sh un' AS i.llust r ated makin g use of 

and 

MEGISHUN 

PROOUCSHEN 

MANSHIN 

INFLUENCIAL 

for the derived form. 

for magiciHn 

for production 

f o r ma nsion 

f or influential 

2 . . '4.2 Review rJf Sp e lling Err'1rs of Non-native Learners 

of English. 

As t o the studies o n second or foreign language 

l ea rners' spolling e rrors, two st.udi es by Oller & Ziahosseiny 

(1970) and Co rn ell (1972) fr om th e po int of view o f 

Constra stive Analysis Hypoth es is(C AH) a nd a study by victor 

WY Att (1973) on the L2 l earners' frequency of spollinf, errors 

are reviewed here. 

The two studies wo re attempts made to determine 

wheth e r significant diffcrences co ul d be obse rved between 

lea rners us ing Roman And non-Roman script in their ability 

trJ correctly s po ll Enf,lish words . 

Oll e r & Ziah~sseiny (1 970:183-189) exp l ored the implica­

tions o f t hree vorsi ons of Contrastivu Analysis HYrothesis 

(CAH) name ly : (a ) th e strong version which o redicts that the 

g reatest difficulty will occur wh e r e the g reatest differences 

exist betw ee n nativ8 a nd targe t l a nguages, (b) th e weak 

1 
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versinn which docsn't deny the f~ct that err ors in the 

t arget lan gua ge often reflect patterns c f th e native 

language a nd (c) the moderate version which accounts for 

intra-linqual er r ors (Eener~t od by confusion within one 

languag e ) as well as in torling ual errors. 

The strong a nd weak forms were rejected in f avo ur of 

the morEl moderate version which predicts the results of 

spelling e rror a na lyses on the dictation section o f the UCLA 

placement examination in English as a sec ond language. 

Usin g th 8 moderate versi on , the, Oller a nd Ziahosseiny 

compAred the spelling errors of students wh ose native 

languages used some n ~ n-Roman syst em. The result of the 

study in'Hcated a more moderate CAH ,_hich I' r ed icted that 

the sp e llin g errnrs are bAsed on 'i nterc f e r ence ' factors 

more thi'ln just 'nr)t kn owin g ' the spelling of the word . 

In this aspect, the most common spell ing er r ors amnng the 

speakers o f Hebrew, Spi'lnish .. French, S'N od ish, Malay, J ap 

Japanese, Russian a nd Twi which had becn interprated as 

intra lin gual (' interference) confusi ons we re r eported : 

'since' spelled as SENCE, and 'bare ly ', BERELY. Examples 

~ttributed t o interlingual (NL influence) confus i ons by th e 

same g r oup were alsr) cited as SENS for 'sinc e ', CONFORT 

fnr 'c omfo rt' REICHES f or 'riches', TRAIEO for 'tri ed ' . 

Cron nel (1972 : 17-27) suggesting the spellin g-sound-

r elations be used in reading and spe l ling instruction for 

stUdents n f English ~s a second lan g uage (ESL) tried to 

indiCAte tr.'lt sQund-to-spelling cDrn:spondencG could be 

empl oyed to 'lssist begi nn e r IB~rners o f English and native 

s rea ke rs t o s ~e ll bet t er in s~ it 8 a f t he many diffe r e nc e s 

b ~ tw8en b0th grouns. 
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He further note s thAt ' Advancod learners of En glish 

mAy be a bl e to us e more compl ex understanding o f phon o l og y , 

mor r ho lo gy and syntax to spe ll ' (P .. 25). At this level, 

Crennell a grees with Chomsky's (1970) wo rk nn gen erative 

rhonolo gy th a t ,3S sumes "E nglish s pe llin g corresponds more 

close ly to unde rlyi ng abst mct Ie ve 1 0 f r ep r e s e ntat io n 

th a n the phonetic r ea li zati on (P. 288) . He indiCAted the 

usefuln ess a nd app lic a bility of such representation f o r ESL 

students A S f or native s oea kers by r e f e rrin g t o the 

'un phonet i c ' quality in such words like ' medicine ', 

'c r itici ze ' a nd ' prodigio us ' thAt Carol Chomsky had cited . 

Chomsky's view in here is that thesG examples a re a bl e to 

maintain their deen st ru c ture similarities to the wo rds 

'med ic Ate ' . ' criti.ca l ' e nd ' prod i sro l ' r espectively without 

8x hibi ting clo s e rh[) neme - r, rarheme co rre spondence. (Ibid) . 

Her conclusion is, then, th a t the unde rst andi ng of th e 

'abstrAct representatinn' (m eAnin g ) of words c an avo id many 

of th e s pe llin g errors by l e'3 rn e rs pa rticulArly wh e n addi ng 

suffixes (a dapted ) . Nation-NAtional , Na ture-Natural, Sane-

Sa nit y , Fact-Fa ctua l a r e cited as some [) f the exampl e s show-

in g semAn tic r a ther than phonetic nat ure of English spelling 

(s ee a lso Frank Sm it h 1986:62 -64) . 

Cornnell, the r efore, came up ~Jith A finding ! and stat ed 

th At "Th ese rel a ti onships ca n be use d f o r both re ad in g a nd 

spe llin g instructi nn for bnth native speA kers a nd learners o f 

En gli s h, altho ugh the non-native speakers are faced with 

g r eate r diffi culties beca us e of s peech d iffe rences (P .26 ) 

which account for p r ob l ems o f interference (P.l7l. 



Appa r e ntly, the t wo resoarch ~ctivities roviewed above 

s eem to ag r se on t he fAct that " knowle1ge of one Roma n 

writ i nl; s ystem mi1 kes it mo r e d i fficult, nc t 18ss , to acquire 

an oth e r Roma n s pe lling sy s t em", ( Olle r & Zi a hosse iny 

1970 : 1BB) . 

A part o f study in a r e s ea rch by Vi c t o r Wyatt (1 973 : 

177-lB6) a imed at anal ysing En gli s h spe llin g e rro rs by 

Swahili-sp ea kers learning En glish ha s c ome up wi th th e 

f o ll owin g pa tt e rn s me r e ly Ascrib ed t o: "c onfusi on of simil a r 

un emph a siz ed vowe l s (like SEPE RA TE , OE SEA SE), do ubl e vs 

s in g l e c onso na nt s , nmissi ons or addi t i o ns o f l ett e rs a nd 
• 

me t a th esis ". (P . 17 B- ). Wya tt id e nti fied th e sp e lling e rrors 

as the hi ghest pe r ce nt o f e r ro r s t hat th e s ubj ects ma de in 

the c ompos iti on writin g t es t s. Among th e f ourt ee n diffe rent 

types o f e rrn r s th at the da t a has ravea l ed , spe lling e rror 

c nns t i t uted IB .4 pe rc e nt . 

Howevor, Wya tt di dn't ac co un t f o r th e occurrenc e s o f 

sp e ll i ng erro rs f nund in.' th e actu a l ela ta ·as, for example, 

EQUIPEo, ENTE RANCE, WR ITTER S, FoU RTY, DEVELOPE - from the 

sr e ll e rs' ps ycho lin g ui s ti c pe rs pecti ves. His prima ry 

c onc e rn wa s t o put th e e rrors unde r th e patterns mentioned 

~bnve a nd t o s hnw th e frequency o f t he e rror s aga in s t th o 

spe ll i ng of th e wo rds in th e composi ti ons by th e subj ects. 

He mad e no comp a rison with freq ue ncy o f wo rds c orrectly 

spe lt. 

To th is end, in a ll t he th r oe st udi es r ov i owed ab o ve, 

l ittle has boon s aid abo ut th e natu r e of th e s pel ling e rro r s 

mad8 by each gr oup of l ea rn e r s (i.e. t hose usi ng Roman Vs 
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non-Roman scripts) . or wh ethe r t hese erro rs fal l into 

disce rnibl e cate f, ories , or whet her Ll fea tures do have 

c e rtain rol e t o play in the sne lli ns of L2 learners of 

Enr, lish. 

By way of concluding this chapter, then . sp e lling 

errors are treated here as an area o f research in t he 

interlan g ua ge studies in the direction advocated by Selinker: 

(1 972 ) and Corder (19811. They (spelling errors) are 

elements in the interlfrngua ge \~ri tten production , and are 

viewed as dynamic a nd recreative ac tivities corresponding 

tn the developmental s t ar,es of l ea rners . The fact that 

learners' spelline errors are int e rl a ngua ge data do also 

exhibit oatterns of th e learn e rs ' att empt ed spelling 

behaviour and factors l ead ing to the e rrors in this aspect . 

Certain pa tt erns which are thus , e xplored throu gh 

interlan~uage studies and EA approaches, as have been 

reviewed here, may revea l the us e of psyc holinguistic 

processes employed by l ea rners in t heir attempt to produce 

the standard Eng lish spelli nR when writin g . These processes 

su~gest t he systematicity in learn e rs ' errors and the 

sources to which these e rrors could be ascribed. 

Th erefore , drawin ~ upon this chapter it is possible 

to conclude that l earners made us e of accesses to various 

competenc es in their mother ton g ue and/or to some 

s tructures of th e t a rr-et -lan gua ge t o which they are exposed 

in or de r t o spel l words in English . 
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It follows . then. that the a na lyses of sp e l ling 

errors r ev i ewnd h2ro in tho light of tho IL theories would 

be of wider application to th e treatrno nt of the data fer 

this study in the forthcoming chanters. 



CHAPTER THREE 

3.0 RESEARCH METHODOLOGY 

This chapter is designe d to show how the student popul­

ation whose spelling errors were analysed had been selected. 

The methods employed in selecting, preparing and administer­

ing, the test mat e rials for this r esearc h work are also dealt 

with. Moreov e r , methods of analysing and interprating the 

data are pointed out. 

3.1. Sampling th e Student Population 

The subjects for this study consist of a group of Fresh­

men Ethiopian students who are currently enroll ed in th e main 

campus in Addis Ababa University (AAU) . Th ere are a total of 

903 freshmen students in 29 sections distributed among the 

College of Social Scie nc e, Departments of Business Education, 

Educational Administration and Technical Teachers' Education. 

Moreover, the original list of students at the office of the 

Freshman Programme shows that the names of all the students 

in the resp ec tive departments and th e social science college 

has bee n alphabetically arranged befo r e th ey were group ed 

into sections. Each of the sections originally cons ist ed of 

32-37 students. 

Th e students in each section are more or less of the 

same standard in that they are e xpos ed to the same amount of 

Freshman English co urse dur in g the first semest e r, and are 

assum ed to have had simil a r gene r a l target language backgrounds. 
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Five sect i ons which co nsisted of a total of 151 students 

were, thus, drawn from amon g the target popu lation for this 

study. The sections were selec t ed by lot. 

Th e chronological age of the sample stud e nts varied from 

, 17 to 32 years, and th ey were a lso with differin g lan guage 

backgrounds (S ee Table 1). 

A parallel survey study on the spelling of a group of 

24 multilin gua l non-Ethiopian young children at En gl ish 

Community Sc ho o l (EC S) in Addis Ababa was also made for the 

purpose of cross-checking. This group was selected in 

~i ne with the ag e , i. e ., nine ~nd ten year-o ld children 

whom sc honell's grad ed review dictation passages a r e meant 

for. 
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T AB L E 1 

DISTRIBUTION OF THE SAMPLE POPULATION AND THE ECS 

GROUP OF CHILDREN ACCORDING TO LANGUAGE BACKGROUND 

ANO SEX 

AAU ECS 

Mother-Ton gue r SEX Mother-Tongue -
M F Total M 

Amharic 78 6 84 English 3 

Oromigna 29 0 2 9 Arabic 1 

Tigrigna 24 3 2 7 Ital ian 2 

ot he r s 9 2 11 Hin d i 1 

Soma li 1 

I gbo 1 

Nyan ga 1 

Ch i ce ua 1 

Cr eo l e 1 

Ki s wa hili -

Finnish 1 

Yugosla v -

Ind ones i a 1 

140 11 151 14 

3.2 ~lling Testing Instruments 

SEX 

F 

5 

2 

-

1 

-

-

-

-

-

1 

-

1 

-

10 

In ord e r to obtain the spelling errors that occurred 

Tota' 

8 

3 

2 

2 

1 

1 

1 

1 

1 

1 

1 

1 

1 

24 

in the wri ti ngs of the gr oup of Fres hmen stu de nts , two types 

of writing t es ts nam e ly : 

a ) dict ati on, and 

b) free compositi on 
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were administered to the sample population. These tests were 

used here mainly because, at present , there are neither teach-

ing nor testing materials on spelling in the ELT curric ul a 

for Ethiopian schools. Owing to the absence of these materials , 

the wr iter, adapted foreign spel lin g materials to prepare a nd 

administer the tests as follows. 

3.2.1 Methods of Selecting and/or Preparing the Spelling 

Testin g Materials 

To treat the problem under study, base materials for 

use in testing the spelling competence of the students were 

selected from three main so urc es. 

a) Essentials in Teaching and Testing Sp e lling for 

Ethiopia . By Fre d J. Schonell (1963). 

b) English spelling words use d a s part of ESL'CE- ' . .... ,. r:" , . 
, , ' 

Words obtained from th e list in sp e llin g tests as ~ art 

of ESLC Examinations are und erlined in the prepared 

dictation passages. (See Appendix B). 

c) Composition t opics as cued in Freshf,8"1 English Textbook 

Part One pages 68 a nd 109 , and topics of common interest 

selected by the r esearcher, 

These were administered in the form of 

a) A dictation review passage 

b) A dictation passage made by the writer 

c) Composition writing topics - respectively. 
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3.2.1.1 Dictation Passages 

Byrne (1979) indicates that "Dictation involves listen­

ing and the ability to transform what is heard into the written 

form" (p. 411. Based on Byrne's view, this study considered 

dictation as a device for use in testing learners' mastery 

of English orthography a nd revealing their weaknesses in 

spelling because of th e ir overreliance on phonics (cf. 

chapter 2) 

Maria Clotide Boriosi (1971) has also indicated that 

dictation (in general) tests discrimination of phonetic quality 

(vowel and consonants) and quantity or length (single or double 

consonants). It follows then that dictation is the testing 

devic e through which systematic spelling errors caused by 

phonolo gica l mis:p ercept ions of l earners could be tested. It 

is systematic because "In the dictation t ask, the student is 

not simply copying down words but is involved in a dynamic 

process of a nalysis by synthesis" Oller (in Natalicio 1979 : 

169 , and see also Hea ton 19BB: IB). To this e nd, dictation 

passa ge s were selected and/or prepared by the writer from 

two sources : . 1 

a) Schonell's (1963) Spelling Book 

This book is used as a source mat erial for spelling test 

in this study for th e following r easons . First, the dictation 

passages given in the book were propa red for the pu rpos e of 

t esti ng and d eve l op ing the spelling abi lit y of students learn­

ing Englidh. 
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Second, most of the spelling words particularly in groups 

four, five and six (in the increa sing difficulty) of passages 

in th e book are found within the scope of thos e vocabulary 

words used in upper senior secondary English l a nguage curricula 

and Fres hmen En glish courses for Ethiopian students. Th e 

writer also felt justifi ed in selecting one of these passages 

as th ey had bee n evaluat ed by three Freshme n instructors with 

regard to the level of difficulty of the spelling words in 

these passages. Th e pa ssages were type written in three copies 

and distributed among th e instructors for evaluation. The 

instructors were, th e n, asked to mark each pass age against one 

of the five l evels g iv en as: Very difficult, Difficult, Moder-

ate, Easy and Very easy. All the instructors i ndicat ed th e ir 

choic es cy tallying to th e second passage as ' difficult' and 

r eacted differently to the r ema inin g two passages (See Tabl e 2) 

TAB L E 2. 0 

INSTRUCTO RS' EVALUATION OF TH E THREE DICTATION PASSAGES 

I 
Pass age 1 Pass a ge 2 Passage 3 

n I2 13 n I2 13 n f2 T3 

Very Difficult X 

Difficult X X X X X 

Moderat X X 

Easy X 

Very Easy i 

I = i ns truct or 



b) The second dictation passage was prepared from words 

used in testing the spelling proficiency of students on 

compl~fi~g senior secondary school as part of ESLCE. Isolated 

spelling words were thus selected from among a total of 200 

words used for over ten consecutive years. The words were 

se lect ed on the fact that th ey would fit into a text without 

becoming too artificial. Then, they were used by the 

researcher in writing a compositio n to form a text dictation 

(see Appendix B). 

3.2 .. 1. 2 Free Composit i.£..n_\.Jri t i ng~i_~. 

Tooics of commcn int e r est (S eo Appendix A) as j ud ged by 

the res ea rcher) and those sur,gost od in th e Freshman English 

Textbook we r e selected and modified for usa in the free com-

position writing t es ts. Since it was desired that the students 

should write of unifo rm and reasonable length compositions as 

much as possible. Guid e points we r e included under each t opic. 

The contrast betwoen the two tests may show differances 

in that the dictation test writing is a control l ed l ang uage 

pr od ucti on activity where as the compos i tion writing test is 

not. Un der the l ess contro lled testing situation, li ke the one 

used here, the students have r~ chance of avoid in g words which 

appear to be difficult for them t o spell. Th e r efore, th ey are! 

forced t o form hypotheses on how to spell the words under the 

constrained situations when writing free composition tests 

they can choose. In the later situation, the stud e nts indicate 

use of avoida nc e strate~ies t o spoIl the words. It is then 

ass umed that spellinr e rrors may be fewer in the free composi­

tion than in the dictation tests . However, the spel lin g 

errors obtained from both tests reve c l spelling strategies 

th at stu de nts usc to o ve rcome difficulties. 
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3.2.2. steps for Administering the Spelling Tests 

After the dictation passage wa s selected, the spelling 

words were prepared in a text dictati on, and the composition 

writing topics were identified for use as source materials of 

the spelling data for this study . Then, the following steps 

were taken in administering the dictations and free composition 

writing tests . 

3.2.2.1. Administration of the Dictation Tests 

For the sake of convenience in administering the dictation 

and avoidance of variations in the pronunciation of the spell­

ing words of the dictation passa ges, it was necessary to record 

them all. The selected and composed di ctation passages and 

the complete instruction (See Appendix B) were recorded by 

an Ethiopian instructor chosen for his near standard pro-

nunci a tion and recording perience. 

Using vallete 's (1977) and a ls o Heaton's (1988:18) 

methods of administering dictation tests in English, each 

passage was read once at a moderate speed; a second time slow­

ly at the pace at which the students could write what they 

heard from the tape. Each speech unit, or division of me a ning­

ful phrases , as determined by the person r eco rding were read 

twice to minimize spelling errors (deviations) which could be 

caused by the inability to descriminat e among pronunciations 

of the words. The third time, th a passages were read at a 

slower speed so that the students mey make use of it to check 

their spelling errors, Punctua~ion marks were not read at all. 
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Total recording time was approximately 41 minutes. 

T"': 
The dictation passages were thus administered by playing 

a tap e to 27-33 students in the respective classrooms where 

formal lectures a r e given. Instructions wer e strictly follow­

ed, and interruptions did not occur. 

3.2.2.2 . Administration of the Composition Writin g Te sts 

Th e selected compositio n writing topics were administered 

to the fr es hman students and to the ECS group of children in 

the respective classrooms. There were 27-33 students in each 

section when th e t est was administ e r ed , and th e maximum time 

given for th e test was 50 minutes. 

Th ough stipulation was made as to the length (Appendix A), 

some of th e students were able to write the compositions in 

about 130 words. Howev e r, th e averAge length is approx imat ely 

80 words. 

3.4. Methods us ed to Analyse the Spe lling Errors 

Since this study considers th e explanation of some of 

the spelling errors of the fr es hme n students, the writer agrees 

with Corder's and Selinker's vi ews of error classification a nd 

analysis as d iscuss ed in chapt er 2 of this study . Accordingly, 

the identified spelling errors a r e : 

First, sup erficially classified into four l evels as 

errors of omission, addition , select[on a nd orderi ng 

of letters in words . Corder 's (1981: 36-37) view 

with r ega r d to the possibility of usin g such a 

classification is applied here to help lead into 
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adequate a nd systematic e nalysis of th e spell in g int er­
langu age data. Therefore t he spellin g errors of th e 
s ample stud ents are t a lli ed a nd prepared for further 
analyses a nd ex pl a nations from psycholinguistic 
perspectives. 

Second, the error occurrences that predict ed a definite 
proces s Dr strategy (i.e. Ll/L2 transfer Dr simplific­
ation and its forms) ( See Ch a pter 2) are put into 
cat egories to show patterns of spelling errors that 
have emerg ed from the int e rl a nguage (IL) da t a . Most 
of th e errors, then, acco un ted for their sources a s 
interlingual a nd/or intralingual spe lling errors. At 
the same time, NL f eat ures th at int erf erred with the 
errors of th e freshmen group are further ascertained 
by cro ss-c hecki ng with the na tu r e of the spelling errors 
of the ECS gro up of children. 

Third, error patterns tha t the spelling interlanguage 
had reveal ed were also explained with reference to the 
four stages of d~vplopmental spelling errors of first 
language learners th At ~argc W"n n iiS62 l' e i ~r Chapter 
2 ) and others hav e established as a standard mod e l . 



CHAPTER FO UR 

4 .0 DATA CLASSIFICATION AND ANALYSIS 

After th e dictation and composition writing tests had 

b ee n a dminist ered f or th e purpose of co ll ec tin g th e spelling 

IL data for this s tud y, it was possible to eli cit a total of 

1470 spelling e rrors. The spe llin g e rrors obtained in this 

Wi ? are put into superficial classi f ication. Th e most clear 

patterns of th e err o r s that ha v e been exp l o r e d on th e basis 

of the c a us es for their occ urre nces are then exp l a in e d 

{an a lys ed). 

4. 1. Superfi c ial Classification of the Spe lling Errors 

Th e compositions and d i ctations written by the samp l e 

students may supply us with th e followin g info rmation with 

regard to the tota l word cou n t a nd the spelling e rror 

identified. 

Compositions 

Th e r e are 140 c ompositions writt e n b y th e f r es hme n group 

of students . In o rd e r to compute the total numb e r of words 

writt e n 2% o r 28 compos ition papers we r e randomly se l ected . 

Th e a verage length of this was 80 wo r ds. ~ tot a l word cou nt 

in a ll the compositions, th e n, add up t o 11,200 words. Ou t 

of these, 567 words were id e ntifi ed and co unt ed as spelling 

errors (See Ta bl e 3.1). The propo r tion of th e e rrors t o th e 

total nu mber of the words in the compositions was a l so co mput­

ed . On average, th ere are 5 spe lling err ors in evsry 100 . 

In other words the misspelt words const itu ted 5% of t he total 

numb e r of words used in the compositi o ns . 



- 49 ! 

Dictation 

The dictati on tests administered t o the same froup of 

students conist a total of 450 words. The avera~e numb e r 

of spelling mistakes in each student's written dictation was 

computed by randomly selecting 2% or 28 dictation papers. As 

a result an average of 59 spellin g errors were counted. This 

fi gure represents 13% of total words written or a total of 

8260 spelling errors from among 63,000 words that should have 

been written by all the students. This error does not include 

whole-wore omissions for the reason that omitt ed words are 

not spelling errors but grammatica l. Therefore students are 

likely to make more spell in? errors-infact mere than twice-in 

dictation than in c omposti on. This confirms the assumption 

made in part 3.2 . 1.2. 

4.1.1. Explanti on of th e Spelling Error Classification 

Sp e llin g errors mi ght be defined as a vi o lation of the 

conventi ons of putting consonant and vowel l etters in a word 

or words, and its hi ghest catego ries are consonants and vowels . 

Corder classifies spelling errors according to l etters 

misrepresented. The misrepres e nt ations include: substitution, 

omission, addition and transpositi on (s ee Chart e r 21. However, 

since this classification is not sufficiently specific t o 

cover the types of errors that the data for this study consists, 

it was necessary to use other categories for c ertain types of 

errors that emerged. Theref ore, building on th e basic class­

ification that Corder has propos ed , and as induced by the 
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nature of the spelling error datal the followinr categories: 
a) consonat a nd vowel (addition, omissi on , wronp, 

s e lecti on a nd o rdering of l e tters) 
b) transposition of consonant and vowel, 
c) consonant blending, 

d) consonant doubling, 

e) grammatical 

f) diphthong, 

g) digraphs and 

h) the addition of 'e' to 

word- fin a ls 
were obtained. Thes e are shown in t ab les 3.1 a nd 3.2 or 
appendixes e,and Ct 

Each misrepresentati on is t aken into account as an error 
in spelling. Thus, the spelling errors obtained from the 
written tests have been counted not on the basis of the 
number of words th a t were missp e lt, but on the basis o f the 
misrepresentations in the misspalt words. Therefore, a mis­
spelt word could show more than one error, for example, an 
error o f omission and wrong slection or transposition of 
letters. In such cases, words appea r mo r e th a n once. 

Spelling e rrors which we re thus ob tain ed from th e 
dictations show 903 misrepresenta tions in a total of 562 word 
misspel l ings (see Appendix C2 ar Table 3.2). In the same way, 
out of th e 491 misspelled words in the free compositions writt­
en, it was possible to secure a total o f 567 misrepresentati o ns 
(see Appendix C10r Table 3.1.) . 

The following tables on the s pe llin r errors of the fresh­
man g roup of Ethiopian students thon show th e percentages c omput­
ed and th e misrepresentations quantified as obtained from the 
free comp ositi on and dictation writing tests. 



TAB LE 3.1 

FREE COMPOSITI ON WR IT ING TEST 

SUPERFICIAL CLASSI FICATION AMHARic TI GRIGNA 
OF SPE LLING ERROR ErrC'r Percen Error Percen 

Count tage Count tage 

Addi t ion (SyIA) 45 13 24 19.6 SYLLABLE 
Omiss ion (SyIOm ) 10 2.8 6 4.9 

Addi t ion (CA) 6 1.7 3 2 . 4 
Omission {CO) 36 10.4 9 7.3 

CONSONANT Select Ion (CS) 21 6.0 6 4.9 
Orderl ng (COr ) 2 0.6 - -

AddIt ion (VA) II 3. 2 4 3.2 
Omlss fcn (VOm) 56 16.2 8 6 .5 
Selection :VS) 80 23 . 2 27 22. I 
Orderi ng (VOr ) 2 0.6 2 I .6 

Consonant-Vowel Order l ng (CVO ) . r 10 2.9 4 3.2 
Consonant Clust er (CC I ) 3 0.9 4 3. 2 

Consonant Doubling (CD) 9 L.6 8 6.5 

Grammatica l (gr) 9 2.6 4 3 . 2 
Homophon ic (Ho) 7 2.0 I 0.8 
Dipht hong (Ized or Omi t ted) 12 3.4 5 4. I 
o I graph Wig) 11 3.2 4 3.3 

Magic 'e' (word-f ina l) M'e' .. 15 4.3 3 2.4 

TOTAL 346 99.6 122 99.2 - , 
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OROMO 
Error Percen Error 
Count tage Count 

II 11.0 80 

6 6 .0 20 

4 4 .0 13 
14 I' • I 6 1 
4 4.0 31 
- - 2 

6 6.0 22 

9 9 .0 7 1 

21 2 1. 2 128 

3 3 .0 7 

5 5.0 19 

2 2 .0 9 

4 4 .0 21 

2 2 .0 15 

I 1.0 9 

I 1.0 18 

4 4 .0 19 

2 2.0 20 

99 QQ <: ~F--' 

TOTAL 
Percen 
t age 

43 . 6 

13 .7 

8 . I 
31.8 

14.9 

0.6 

12.4 

3 1.7 

58.3 

5.2 

" . 0 

6 .0 

13 . I 

7 .8 

3 .8 

8 . 5 

10 . 5 

8 . 7 

..,n~ n 

Aver~g" 
Percent~ge 

14 .6 

4.6 

2.8 

10.6 

4 .9 

0.2 

4.1 

10.6 

22.2 

1. 7 

3.7 

2.0 

4 . 4 

2.6 

I . 3 
2.8 

3.5 

2.9 

~ ~ -

, 

, 

'-" .... 



i A B L E 3.2 

~ ICTAT ION WRITING TEST· 

AMHARIC TIGRIGNA SUPERFICI AL CLASSI FICATI ON 
Perc en Error Error Percen OF SPELLING ERRORS Count tage Count tage 

Add itIon (Syl A) 23 6.1 23 8.6 
SYLLABLE Om Ission (Syl A) 7 1.9 10 3.7 

Mdltlon (SA) 4 I. I 5 1.9 
Ommlsslon (CO) m 34 9. I 19 7.2 

CONSONANT Select ion (CS) 42 11.2 26 9 . 7 
Order I ng (CO) - - - -r 

Addttfon (CA) 20 5.3 20 7.4 
Oml ss Ion VO 55 14.7 18 6.7 

VOWEL m 
SelectIon (YS) 83 22.2 62 23 . I 
Or derIng (YS) 6 I . 6 I 0.4 

Consonant-Yowel Order ing (CO) 6 r 1.6 3 I . I 

Consonant Cluster (CC I) 6 1.6 8 3.0 _ . 
.. 

Consonant DoublI ng (CD) 13 3.4 n 8 . 2 
Grammatlea I gr - - I O .~ 

Homophon Ie Ho 17 !l.5 19 7. I 
Dlphthonglzed or OmItted) 22 5.9 21 7.8 
01 graph DIg III 3.7 6 2.2 
Mag Ic 'e ' M'e' 22 5.9 4 1.5 

Total 374 99.8 268 99.9 
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OROMO 
Error Percen Error 
Count tage Count 

14 5.3 63 

4 I .5 21 

3 1. 2 12 
29 11.2 82 
43 16.5 III 
- - -

9 3.5 49 
23 8.8 96 

69 26.2 214 
- - 7 

10 3.8 19 

4 I .5 18 

7 2. 7 42 

I 0.4 2 

16 6.2 52 

15 5.8 58 

4 1.5 24 

9 3.5 35 

260 99. 6 903 

' -l 
TOTAL I 

Average " Percen I ta ge percentage i 

20.0 6 .7 , 
7. I 2.1 I 

I 
4. 2 1.1 

27.5 9.1 

37.4 IVI 
I - -

16.2 5. 4 
30.2 10.0 

71 • I 23 . 9 

2.0 0 .5 

6.5 2.3 
, 

6. 1 2.0 
.. 

1·1.3 4.7 
.. 

0 .8 0.3 I 
17.8 5.9 -.. 

19.5 6.5 

7.4 2. 5 

10.9 3.6 

299 .7 99.8 

"', 
I\.J 
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With reference to the tables, then, a few general observ-
ation can be made as follows! 

(a) Vowels 

Spelling error in the use of vowel letters daminates the 
spelling IL data. The percentage figures in the tables (3 . 1 
and 3.2) show the spelling error in use of vowels which most 
students, of this group have committed. Vowel errors are 
subdivided into four categories 

i) addition (4 . 2%) of vowel letters. 
ii) omission (11.4%) of vowel l ett ers from a word/words. 

iii) wrong selection (21.6%) of vowel letters in a word 
iv) switching or rev ersal (1.1%) of vowel letters in a word 

(words) 

The data also shows the spelling errors accounting for 
the omission of one of the vowel letters of a diphthong or the 
tendency to diphthongize by adding a vowel letter to a word. 

Th e addition of vowel letter '8' to word-endings is another 
source of error. 

Three factors lead to the spelling errors of omission 
addition, wro ng selection or ordering of vowel letters. 
These include: 

(i) the learners' lendency to overgeneralize some of the 
spelling rules. 

(ii) the learners' failure to make fine distinctions between 
the Ll and L2 vowel systems. 

• The figures used in this part are averages of the percen~ ­.age figures obtained from both tables. 
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(iii) overrelianc e on phonics. This is especially true for 

the e rrors in dictation exercises rather than for th e 

composition writing. 

In this connexion. for this gro up of 
learners. a vowel sound in a word should 
correspond with a vowel lett e r name well known in their interlanguage. The l earners' perception of the vowel sound on the basis 
of their IL kn owledg e. therefore. most 
likely compel them to spell the English 
words using their limit ed knowledge of the spelling sound correspondences. In this 
case names of vowel letters become much 
more important than the vowel sound for 
the lea rn ers in order to spell the 
English words. 

(b) Consonents 

With r ega rd to th e error data, tables 3.1 and 3.2 also 
reveal the spelling errors in th e use of consonants. Th e 
learners add. omit or wrongly select consonants in t heir 
attempt to write the correct spelling. 

I n this connexion. spelling err ors are caused by-wl"'Ong- gelett-
ion (8.6%) of consonants. Students of this group seem to 

confuse the consonant lett er names with the cons ona nt sounds. 
Moreover. the students la c k the awarene ss of phonetic changes 
in certain consonants just due to the consbnant letters' dis-
tribution in a word. For instance, th e ff's ' in the word -'engage)' employ e ntire l y distinct Bounds leading the students 
to spell by replacing th e second '8' by ,. I 

J . 

Apart from this. there is a great e r tendency to omit 
(g. g%) certain consonants from words than to replace 18 . 5%) 

them by the wrong ones. One major factor which contributes 
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to the omiss io n of consonants i s the prese nc e of silent con son-
a nt letters in ce rt a in word s as in, for examp l e, th e omission 
of l e tt e rs 

, , 
a nd h from words like 'un grudg ing l y ', 

'psychology' , 'scholar' 

Th e data a l so reveals the l ea rners' us e of double conson-
ants (4.3%) in situations wh e r e doubling is not supposed to 
occur as in the words : WRITTIN G. RULLER, HABBIT, POPPULATION 
e tc ... 

Moreover, spe lling erro rs ascrib ed to additi on of conson-
ants to a word , as d i stinct from doubling, could be seen from 
th e tables. Very limitt sd perc entages (2.1 %) of e rrors f a ll 
under this categ ory. 

Though insi gni ficant ly l ow, misplac ement (2.8j) a nd bl e nd -
ing (cl us t er ) (2. 0%) of conso nants are also observed from the 
tablesl apparently from the data constituting spelling erro rs . 

Confusion be twee n two words of similar sound, homophonic 
(3.5%) or where morp hemes are partly applied to another word 

, • 1 t· t 
as in FAIRSLY for fl e rce ly ha s bee n obse rv e d 0 c onstltu e 
the dat a. 

Conson a nt or vowel digraphs a r e a lso areas of difficulty 
accounting for spelling e rrors of this gro up of students. 
Letters a r e, he nc e, omitted from words where two consonants 
or vowe l should be us ed t oge th e r to r ep r ese nt a sound unit 
as in,for exampl e, the omission of l e tters in th e following 



missp e lling s: 

RESINE 

RECRATION 

SWICHEO 

TURSOAY 

ATLETIS 

for 

for 

for 

for 

f or 
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r esig.0. 

r e creation 

switched 

Thursday 

athletes 

4.1. 2 A Comparison Drawn Be twee n Controll ed and Free 
Writing Errors 

It has bee n ob se rve d that in both tests, l earners make 
spelling errors though with r easo nable differenc e s in th e 
e rror cou nt s. In this case, spellin g err or or percentages 
occur in free composition writing is f ar l e s s fr equ e ntly than 
in dict at i on writing tests (See Tabl e s 3 .1 a nd 3.2 ). 

Lower f~aquency of e rrors is obta ined from th e free com­
positiuns written by this gro up of l ea rners because th e l ea rn­
e rs ha ve a much wider ra~ ge of strateg ies for their spelling 
difficulti e s. 

Ta ron e 's (1977) inve sti ga tion o n int s rmediat G l ea rners'pro­
d'u-cir<>t oral descri.ption in Ll (Spanish, Turkish, Mandrain) 
and IL (En g lish) coul d be an in stn nce of learn ers' l ang uage 
production und er a fre e r situation. Te r one indica t es tha t 
"the less a ble students whom sh e invest i gated pre f err ed r e ­
duction t o a chi eveme nt st r a t eg ies" (in Rod Ellis 1986: 183). 
Hyman a nd Tuc ke r ( 1980) a ls o po in t out" the ex tent to which L2 
child displayed a voidanoe strategy depended on the gr ammat -
ical structures involved (Ibid. , p. 186). 



- 57 -

By and large , the spelling error data from tho free compos­

itions written by this group of students reflect Tarone's and 

Hyman/Tucker's views. Under the free composition writings, • 

the learners need only use words they know. Such a wider 

opportunity helps them making U S B of communicative strategies 

(Selinker 1972 , Tarone 1977, Corder 1981) in the forms of avoid­

ance, message adjustment, semantic replacement, reduction by 

generalisation etc ... Most L2 learners employ these strategies 

for th e purpose of accurate use of English spelling, i.e., if 

they do not know how to spell a word like scenery they can 

replace i~ with a word like the view or avoid referring to 

this word at all . 

Most of the words the stud e nts havo used in their compos­

iti on are of high frequency. This im pli es that the students 

apply o~e or more of th e stra t eg i es me ntion ed above to abandon 

tho us e of difficult words and att empt to pick another word 

which they think would substitut e t o fit the context, i.e. a 

word we ll know n in their int erlangu a ge, 

In the dic t ation test, however , the s tud e nt s are und e r 

highly controlled situations and are compelled to write words 

with which they are u!,familiar. Th " s t udents' failure in 

their attempt to write the correct spelling of words, then , 

cause them to adapt limited l ang uage production strategies 

like that of approximat i on aLd/or reduction of letters from 

a word. These strat egies are employed urider the dictation 

writing situation mainly because the students have limited 

opportunity for analysis-by-synthesis of tho words th ey hav e 

to sp e ll . 



- 58 -

This ~ro u p of learners, for instanc e . ado pt approximat ion 

strategy on the basis of phonolo~ica l cues and write the spell­

in g of certain words as in CDLIGN for 'c a llin g ', HERGED/ 

EARGED fo r 'urged' DYNEMA for ' d il emma ' , UNGERAGINGLY f or 

'ungrudgingly' INGAJED for ' e ngaged ' , VERYES for ' va rious ' . 

In addition t o this, th e omission of e ither consonant or 

vowel l e tt ers from words like TUNG f or 'tongue' DFCDRS for 

' of course', TRABLS f or 'trou bl es' , MUS LS f or 'muscels' BE FOR 

for 'b efore' etc . . which are in common US Bl and are r ecurring 

misspellings observed from the data a r e fair indications of 

r educti on of l et t ers by making use of cues in phonological or 

semantic approximations and ge neralizations. 

A c Gns lusi on to be drawn from this part (4.1.2) is, then, 

that hi ghly controlled tests like dictations are inadequat e ly 

reliabl e in measurin g l anguag e l earners' lingu istic perfor­

mances, i n this case spelling, BS compared t o th e fr ee writing. 

4 .1 . 3 A Comparison in Spelling Errors Made by Stude nts 

with Diffe rent Mother- Tongues 

In spite of the insignificantly wide differences seen 

b e twc ~ n the ~p e lli ng perf ormanc es of th e students under eac h 

of the test situations , th e interlanguage spelling da t a still 

suggests the followin g : 

( a) the nature of the spelling errors made by th e 

students in ge ne ral, and 

(b) the impact that Amharic , Ti gri gna and Dr omo 

languages cast upo n the spe l ling performances 

of the respective Mother-tongue speakers. 
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In this connection, the cat ego ries obtained from the data , 

the error counts or percentages of the respective l earners' 

spelling error~ may help determining whether these e rrors a r e 

common to al l th e students or to specific mother-tongue speakers. 

As seen from t he tables, most error percentages among the 

• groups exhibit approximately a range of 2%. The range among the 

groups that exceeded 2% is ass umed to make reasonable differen-

ces mad e in the e rrors committed. Therefore, on the basis of 

the ass umption made, the following e rror percentage differences 

appeared amo ng the gro ups according to the resp ect ive mother-

tongues. 

4.1.3.1 . Syllable Addition 

Thi s category of e rror is found to be significantly higher 

with th e Tigri gna speakers than with the other two. Th e average 

percentages of the sum of the errors accounting for syllable 

struct~re from both tables show th a t the spel lin g erro rs by 

Tigrig~a speakers constitute 14.1% whereas those of Amharic and 

Drama spe a kers show 9.5% a nd 8.2% respectively. These figures 

may justify th e predictability of spelling e rror5 r e inforced 

by th e insertion of vowel /1/ between consonant cluster as 

stated b; Bender, et a l. (See Chapter 2.3l . 

Average percentages of spell:ng e rrors by each gro up 

indicate th a t doubling of consonants is a much higher problem 

with Ti gri gna spe a kers than with e ith8r of the two. 

"Group here refers to the category of students having similar 
mother-tongue. 
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Spe lling errors ascrib ed to s uch a prob lem have constitut ed 7.4%. 

3 . 3% a nd 2.0% for Ti grigna. Amharic a nd Droma speakers r es pect-

ive l y. 

4 . 1.3.2 . Addition of ' 8 ' to Word-Finals 

Spe lling e rrors accounting f or unnecessary addi ti on of 'e' 

to word-final positio ns is r ea son a bly hi gher with speakers of 

Am ha ric th a n with speakers of e ither groups. This sArt of erro rs 

constitute 5. 1%. 2 . 7% and 1.9 % for Amharic. Dromo and Tigrigna 

respectively . 

4.1. 3 . 2. Diphthongs 

Spelling errors un de r this category include tho tendencies 

to diphthongize or omit one of the vowel letters formin g a 

diphthon g . Spe lling errors of this category cor.stitute 4.7%. 

6% and 3.4% for Amharic. Ti gri gna and Dromo speakers re spect-

ively. However . it is likely that these e rrors are le ss 

predictable amo ng the Dromo speakers than among the other two 

groups of l ea rners . This is because Dromo is phonomically 

distinctive (See pa rt 2.3 ). 

A conclusion to be drawn based on this part (4.1.3) is . 

there fo re. that si gnificant pe ro e nta ge differeno~s obse rved 
. 'i., 

are unlike l y to in d icate whether these differences in the 

spellin g e rror counts have result ed fro m the differe nc es in 

Ll ~r not. Th i s i s because the occurrences of some of these 

e rror ~ do not account fo r the pred icted spelling errnrs on the 

basis 0+ t he Ll features of thes e l ea rners as have bee n indicat­

ed by Be ndL1 r . et a1. (1976) and Tadesse (1966). 
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On the other hand , minimum pe r centage differences in the 
areas nf consonant addition, conson a nt a nd vowel ordering, vowel 
selection, spe ll ing e rrors induced by ungrammatica ln ess , and 
digraphs cou ld be see n from the t ab l es. 

The minimum di ff e r e nces ob se rve d here are, therefore. fair 
indi ca tions of th e areas of t he spelling difficulti e s wh e reby 
th e students expe ri e nc e similar e rror patte rns des pite some 
specific differences among Ll f ea ture s of th ese l ea rn e rs (S ee 
Chapter 2.3). 

In this aspect, a close examination of t he spelling inter­
languag e (IL) dat a obtained from the two t ypes of t es ts predict 
certain factors which lead t o the spe lli ng e rror s . Th e refore. 
starting with t he superficial classifica tion and points ra ised 
in thi s as pect in t he f or eg nin g pag es. the prese nt st ud y further 
classifies th e IL data into the cle a rest patterns of spe lling 
errors t ha t have been noti c ed. Th e classifi cation is based on 
th e assumed underlying ca us e s for th e occurrence s, not on wh a t 
th ey involve. Th e ~t t e rns a r e described int e rms of the causes 
of t hese e rrors amon g the group of l ea rn e r s with di ffe rin g 

l ang uage backgrounds. Since the script us ed by Ethiopian area 
lan ~ ua ge s (Amh a ric. Ti gri gna a nd Dromo) is t ot a lly different 
from English alphabets, confusion between Ll a nd L2 (English) 
l ette r s do n G ~ oc ~ur at alI I hence d i sc ussions in th is aspect 
is a ut oma tical l y ru led :ut . 

Th en from th e act ual da~a. the fol lowing patterns are 
explo r ed and presented here . The order i n whic h these patterns 
are presented implies nothing about the importanc e or freq ue ncy 
of occurrenc es . 
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4 .2 . Expl a nati ons of th e Spe lling Error Pa tt er ns 

4.2.1 Error Pattern Showin g Moveme nt Towards CV-Syllable 

Structure 

It has a lre ady bee n stat e d (Chapt e r 2 .31 that Ethiopian 

languages use a syllabic alphabet to represe nt a sound unit 

in a word. This means that e ach sound unit in a word employs 

the use of a consonant and a vowe l both being written as a 

single sound forming a sy ll abic writing system. 

Writing habits a lre ad y form ed ir ::his way among Ethiopian 

stud e nts l e arnin g En glish a r e like l y to be carri e d on to English 

writin g s yst em, a nd thi s af f e c t s th e i r sp e lling . 

Th e sp e lling int e rlan guage dat a in this case reveals 

many of the wor ds mi sspolt ca n be accounte d. for Ethiopic 

syll ab ary. Th i s i s be c a use . l ea rn e r s c onc e ive that En g lish 

syst em, oft e n ma intains th e us e of consonant and vow e l combin­

a ti ons to r e pre s e nt a so und unit in a word like the Amharic 

writing syst em. This misconcepti on a bout tho En g lish writing 

system has made the l earner modify the En g lish syll ables upon 

th e syllabic str~cture of Ethiopi a n a r e a l a nguage s - which 

commonly foll ow th e CV-pa t t e rn. 

Such a tend e ncy tc modify up on th e CV-pattern of syllabic 

structure require s th e ins e rtion of vowel s in between conso nants 

which oft e n r e sults in spe lling err or s a nd so in de f e ctiv e 

writt e n communi ca tio n . 



! 

- 63 -

The followin g tabl e shows a f ew of th e sp e lling errors 

th at appeared in the data showin g movement towards th e CV-

syllable structure. 

TABLE 5 

CHART SHOWING CV-SYLLABLE STRUCTURE OF THE LEARNERS 

I 

Correct Spelling I 

blind 

steps 

friday 

repeat 

ski lIed 

depart 

fragments 

terrorists 

discover 

visit 

library 

admire 

bible 

Syllable Division 
in English 

I blaindl 

I stepsi 

Ifra idil 

I ri 'pt: t I 

I ski ld I 

I di'pa:t l 

Ifra g.men tl 

It eraris t I 

I disk va(r) I 

I vizi t I 

Ilaibrari I 

I a' dmai a (r) I 

I 'baibll 

( (Assumed) 
Sy ll able Division in 

The Learners' Spelli ng 

b.li.ned 

s.te.pe.s 

fi.ri.eday 

re.pe.te. 

se . ki . led 

de . pa. r.ti 

f.ra.g.me.n.tes 

te. re. ri. s. tes 

des.co.vB.re. 

vi.si.te 

li . be.ra.ry 

a.di.ma.i .re 

bi.be.le 

However, these errors in th e interla nguag e spelling account-

ing for th e CV-pattern of syllable structure are not solely 

attributed to LI transfer . Cert a i n spell ing errors of the 

multilingual group of childre n a t English Community School 
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(ECS) ~lso pr ovid e e vidence s of the tendency to produce the 

CV-syllable structure. Theref ore sp e lling e rrors as in the 

fa llowi ng 

LIBERERY f or library (Iybo, Nigerian child) 

HEAREO .. heard (Somali child) 

REOEY .. re ady (Chic ewa .. 

FILED .. field ( Arab .. 

TIRIEO .. tri ed (Mandinco .. 

LUCULY " luckily (English .. 

WEHEN " Itlh e n .. " ) 

(See Appendix E 

are fair indications of s uch a tendency both by Ll and LZ 

learn ers of English. With this regard Tarone 's analyses of the 

spontaneous speeches of six students with different mother­

tongues learning English as a second l anguage a lso show the L2 

learners' tendency to rev ert to a CV pattern in their inter­

language. She furth e r indicates that there is a universal 

tendency to modify upon CV syllable structure (adapted: Taro ne 

in Richards (ed) 1977B: 24). 

In li ght of the fact stated above,spolling errors account­

ing f or this pattern of syllable structure are cases attribut­

able t o both interlingu al and intralingual factors for th e fresh­

men group of Ethiopian students, one reinforcing the other. 
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4.2.2. Error Pntterns Attr i buted to C0nso nantal Substituti on 

This gro up of l earners' spe lling errors accounting f or 

consonantal su bstitution may occur under two oonditions or 

factors 

4.2.2.1 . Th e Presence of Certain Segmental Phonomes of 

English whic h are Abs ent in any One of these 

Learners' Mother Tongues 

Differences between the segmental phonemes of Ethiopian­

area languag es and that of English still directly or indirectly 

affect these groups of learn ers' spellings whenever the learners 

write words that boa r th e phonemes : I pi, I v I, lsi and I a I in 

English. The rarity or non-existence of these consonanta l 

phonemes in the lea rners' mother-tongues makes this group of 

learners substitute the above phonemes for the nearest phonemes 

in Ll like: If or w or bl for Ip or v l , ltlfor ISland Islfor l al. 

Therefore, in their attempt to write the spellings of certain 

words bearing th e English phonemes l p l , lvi, lei and la l, the 

learn e rs resort to transfer strategies as r einforced by the Ll 

consonant sound features. 

In this connE x ion, the IL data obtained shows the spe lling 

errors made by this group of learners as a result of inter­

lingual transfer as for example when they substitute 

SABAGE 

PDBERITY 

ABRESHET 

DBSERBS 

for 

" 

" 

" 

savage 

poverty 

appreciate 

observes 
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ACEBTES for ac c ept s 

TOUGHT " thought 

See Appendic es Cl andC~ 

4.2.2 . 2 . Intralingual Factors Leading to Consonant 

Based Spelling Errors 

It has also been noticed here that spelling errors from 

consonantal substitution do not only account for the differences 

between Ll and L2 phonemes, but also for L2 transfer cases. 

This is to s ay that the errors may arise from confusions with 

regard to the phon etic variants of certain consonants , or result 

from interferences of prior learnin g of the spellings of certain 

words upon the new learning (or vis e -versa). 

Therefore , consonantal substitutions in words like : 

PRETIOUS for precious 

RATIA " Ru ss i a 

SEPRATION " suppression 

MOBELISE " mobilize 

REJESTE.REO " registered 

MECENGER " messenger 

CON CORE " conquer 

(Appe ndic e Cland 02 
and many others are errors caused by intralingual rather than 

interlingual factors . 

Spelling errors of th es e kinds are found both among native-

sp eake rs and non-nativ e l ea rn e rs of En glish as confusions r esult-

ing from sound similariti es of c ertain consonants in different 

words. 
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Ma rin o ' s ( se8 Chapte r 2 ) data on mi s s pe llings obt a in ed 

from th e paragra phs writte n by na tive sp eake rs of English, 

cat egori zed und e r one of th e sp e lling error patt ern s as DIKTR 

for 'doctor' PLEZ f or 'pl eas e ' , ELEFAT for ' e l e ph ant' a nd WUTZ 

for 'onc e ' a re some of th e inst a nc es wh e r eby conson ants could 

be subs tituted due to confusions which have a phon e tic basis. 

Compositions writt e n by most non-~ative and nativ e childre n 

learnin g En glish at ECS ha ve a lso r evealed spe lling errors caus­

ed by intra lingu a l f actors as could be se e n in th e following 

missp e llings : 

DILITIDUS for de lici ous (English child) 

SQUI SE " sq uee ze ( " " 

KAR E " ca r e Chicewa " ) 

THIFES " thi eve s Indi a n " ) 

TIN GES " things Ar a b " 

App e nd l:;c D) 

By way of conclusion. th e n, most of the sp e lling errors 

of consonantal substitution might result from confusions amo ng 

certain words (partly/wholly) bea rin g ' simil ar' - consonant a l 

sounds with those cons onants in words well kn own by th e l earn­

ers irrespective of th e l ea rne r s ' na tionaliti es or moth er-t ongue 

beckgrounds . 

4.2.3. Error Patt ern As s oci a t ed with Learn ers' 

Percepti on of En glish Vowel Sounds 

Th e sp e lling int erl a nguage da t a r evea ls four different 

f actors whi c h a cco unt f or mos t vowe l - bas ed sp e lling e rrors 

of this gr oup (Et hi op i an ) of learners. 
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II cc ord in 8;ly: 

4. 2.3 .1 Th e Influe nc 2 o~ II Vow~l Sn und ( s) 

Th c l c arn ~ rs s ubstitut e vowel s o unds which oc cur in 

th e ir MT f o r En g lish (Tl) vowe l s o un ds which do not occ ur in 

their MT (S 8e Chapter 2) . This i s th o conditi on und e r which 

most diphth ongs a nd l ong vowe ls a r e substituted f o r simple 

and short vowels r e sp ective ly. This i s bec a use 

a) d iphthonr, is a n abse nt cct s Qo ry o r rare in the vowel 

soulds of IImharic, Ti ~ri g n a a nd Dromo lan guages. 

b) vowe l l enr, th i s no t phon ami c a lly distinctive f o r 

Amh a ric a nd Ti s ri pna lan Eu a~e s but for Dromo. 

As 3 r esult, most l earne rs e nc Gunt e r c e rtain difficulties 

in the ac cura te us e of vowels whi l e wri ting words in English. 

Th e f o ll r) win ;, spelli n ~ orr or ClCC UI'nmC ll S a r e o btained from ".;', 

the Il data, they show th e reduction o f 

(a) Dipthonrs into simple 

IIfraid int o AFFRAD 

journey " JORNY 

I'uilway " RAUJAY 

c omp o und " COMPUND 

(b) l o n p, int o short 

suitable Isu:bbl SUTIlBlE 

r e pea t Iri p i : t REPETE 

o f c o urs e 1-- k:;> : sl DFCORS 



search 1 s : t ,I 

daughter 1 d : tal'l 
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SERCH 

DOTER 

Ma ny spelling errors made by this gr oup of stud ents can 

by explained by their in ab ility t o distinguish between long a nd 

short vowe ls or which they hea r as homophones. No matt er what 

vowel sound (lon g or short) the learners hear in a situation 

where 'homophones' are provided, th ey ofte n tend t o writ e th e 

spel lin g of the one th ey a r e rel a tively f amili ar with. For 

inst an c e, the lea rn ers rare l y make a ny distincti on cB~ween 

the foll owin g words a nd writ e: 

f or kee n kin/KINE 

RICHEo " r eached 

th e r e own " their own 

RE M ENDER 

WORSE 

" r emainder 

" wars 

as ob t a ined both from dict ati on a nd compositi on tests. 

(c) Vowel digraphs int o single 

trouble Itr"bl 1 

recreati on Irekr" e i .nl 

mou nta in ous Ima untinisl 

TRABLE 

RECRATIoN 

MoUNTANESS 

( Appe~d~ces C and D) 

4.2.3.2. The Impact of Vowel Letter-Name Strategies 

Employed by Learn e rs 

Spe lling errors that the IL data constitute also revea l the 

l ea rn ers tend e ncy to r eprese nt vowe l sou nds by vowel l et t er 

names. This is, of course, one of the s trategies that emerge 
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in t he ea rly writin g of pr esc hoo l c hi l dr en (Read 1971) which 
Margo Wood (1 9 ) a l s o r ef erred to as pre phonetic sta ge , i. e. 
when l e tters a re us ed t o r eprose nt s ome spee ch so unds heard 
in words (See Chapt e r 2 ) . 

In this connexion, ce rtain vow e l s ounds a re represented 
by vowels whose names are closest to the vowe l sounds heard! 
perceived in words like : 

SHAW for show 

PEOAGOGE " pedagogy 

l AG AGE " la goage 

AOAlT " adult 

RADY " r ead y 

RECR ATION " r ecrea tion 

I_EDER S " l eade rs 

CR AMBlE " crumbl e 

(Appendic es Cland C~ 

4.2.3.3 . Th e Impact of Unstressed Vowels 

Th e da ta also reveal that the vowel ' e' replaces vowel 
letters like ' a ', '0' and 'u' as th ey occur in words before the 
l ette r 'r' . In other words, the unstressed vowel 131 follows 
assimilation phenome na in conn e - x i on with th e liquid I ~ I and 
graphemically r e pres ents th e lett er ' e ' mostly in word-final 
syllables-as in 

FAllER 

SENIER 

OFFE R! OTER 

VIS IT ERS 

for 

" 

" 

" 

f a ilure I f e ili3rl 

se nir Isi:ni3rl 

a uth or I' 3: sari 

v i s itors I v i z it3rs I 
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culture j k fl lt a rj 

survive jsavaivj 

The occurrences o f thes e spelling erro rs accountin g for the 

unstressed vowel also imply th e use o f strategies of overgener-

alization a nd/or a nalogy with correct spelling of English words 

with 'e' before 'r' we ll known in th e l earners' spelling inter-

language. Most o f these errors , therefore, occurred as a result 

of intra lingual rather than interlingual factors except for 

Drama speakers. Th ey often su bst i tute j A j for j a j. Th8 Drama 

speakers, for example, spell HART vs. HERT, ARGED vs ERGED a nd 

'military' vs. MILITERY as different from tho misspellings 

obtained from the other two group of learners. This is mainly 

because the vowel sound of the 'first-order' in the sy llabary 

used by Ethiopian a rea lan guages which is equivalent t o lal is 

absent in the Drama. It implies that erro rs of this sort among 

the Dromo speakers S3em to be e licit ed by inte!"'lingual f actors. 

4.2 .3. 4 Th e Influence of Hyp~or~ect~Spelling Pronunl~~a~ 

Another type o f errcr in IL spelling accounting for vowels 

involves the additiop of a n incorrect vowel immediately after 

or before the al ready existing vowe l in a word. The addition 

of these vowels presupposes that consecutive distinct vowe l 

sounds are heard in two separate syllables, as in, for example, 

when bae'ID is s l ow l y pronounced for bed Ibed l. The Ol:curr-

ence of some of the s pellin g errors caused by hypercorrected 

pronuniciation ho lds true bec a use learners often spell words 

on the basis of phonetic perception of a word (s ee Margo 

Wood and ot hers in Chapter 2). 
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The fact that "- - -accurat e pronuniciation is such an asset 
in learning (producing) correct spe lling" (Hidre th 1955: 28-29 
adapted), devi ati ons in pronunciation a lso possibly cause spell-
ing errors. This implies that hyp e rcorrected pronunciation in 
the interlangu age phonology of the lea rners yields a hypor­
corrected spelling that could be seen among l e arners of this 
group. They spe 11: 

BA. ID for bed 
f'1A. I GHT " mi ght 
VI LLAGAI ZATION " vi llagization 
PRA . IORITY " priori ty 
TERRI.ABLE " t e rrible 
ADMAIRE " admire 
GA. ETS/GAITS " gates 
FDREA.ION , 

f oreif;' n 
PA.IRENT " parent 
ISI . OLET " isol ate 

CIETY " city 

(Appendixes C 1C'nl1..i: 2 ) These a re spelling errors of intralingual factors. 

4,2.4 Error Pa tterns Attributed to TL Based 
Syntactic (Grammatical) Analogy' 

Most of the spelling errors that constitute the spelling 
interlan gua ge da ta of this study a r e r eflecti ons of certain 
processing stra t eg i e s adopted by this group of learners in 

• Analogy can ~ e u~8d i nterchanga bly with overgenera lisation as instance s of simplificati on strategy. 
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th ei r attemp t t o writ e co rre ct s pe lling . Thi s is because 
l ea rners' ma y anal ogize a nd s yst ematize on the basis 0+ ce rtain 
simil ariti e s that th ey pe rce ive be uwee n two or mor e wo rds . 
Prac tic a l a pp l ica t i o n s t o f ew of the spe lling errors attri but ­
ed t o such processe s have been s li ghtly t r e ated in the for~­
going pages . 

However , a noth e r area which ha s bee n kept intact is the 
explanation of th e occurre nces of th e l ea rne rs' spe lling errors 
acc ounting f or the s tra t eg y of syntactic overgeneralisati o n of 
th e 'spe l l ing rul e s' , a nd vi ol a ti o n of the conve nti ons in which 
f ew compound word s a r e wr itte n. Convent i on is. apparently , a 
powerfu l f a ct or with rega r d t o the wa y t he y spe ll , a nd its 
vi o l a ti on is a spe lling error by itse lf . For in s t a nc e , l ea rn ­
e rs write th e auxili a ry ve rb ' ca nn ot' a nd 'c a n't' a s CAN NOT 
a nd CANN'T by a na l ogy wit h 'do not' a nd 'don't' r e s pe ctive ly . 
These a r e conve nti onal ly un gr ammatica l a nd a r e e rrors in 
En gli s h sp e lling. Ma ny stude nts ma ke s pe lling e rrors of this 
kind both und e r contro ll ed a nd free writing as in: 

th e r e f or f or t he r efore 
be f or .. 

before 
ca n not .. ca nn ot 
t o get he r "" t ope bher 
OFCORS .. of course 
be cau se .. 

becc u se 
be come .. be come 
how e ve r .. howeve r 

( App e ndixes (!;1 an d C
2 
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In this cas e spaces a re left in be t ween the 'words' and 
are treated as two words though most of th e parts branched 
off hav e meanings by th emselv es. and a r e with correct spe l l-
ings. Giv en the conv enti on, th ey are misspellin gs in En glish , 
and r es ult in deffectiv e communicati on in writin~. Spelling 
errors of this sort may be due t o intralingual 'transfer' 
resulting fr om early training in L2 elements, and might ha ve 
been fossilized at this particular stage (at Freshman) of 
language learning . 

Spelling errors r e lated t o problems of affixation also 
arise from th e strat egy of overgeneralisation or~false analogy 
with quite familiar word structure in En glish. Excessive 
dependence on some analogous word derivati on rules in this 
case could be the major factor leadin g to the spelling errors 
as in th e foll owin g li s t. 

CITYS for cities 
EQUIPEMENTS " equirment 
PLAING " playing 
DARKENESS " darkness 
DXENS " oxe n 

SATISFAYED " sat i sfied 
DISSIDED " decided 
ENTERANCE " entrance 
STUDING " studyin g 
HE AR ED " hea rd 
WRITTING " . t' wrl_ln g 
MO UNTA NESS " mountainous 
HDLDED " held 
VISITTING " visitin G 

Appendxes C, and C? 
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Moreov er, th e above srellin~ errors lie in the l earners 

inability to d i stinguish be tween the underlying meanings he ld 

by certain words a nd the de rived ones. (s ee Carol Chomsky in 

Chapt er 2) . 

Spelling errors accounting for syntactic analogy have also 

be e n identified among the ECS children's misspell ing for instance 

HERED f or heard ( English child) 

HE ARED " hearci (Somali " ) 

SENDED " sent " " ) 

SAVED " said Italina " ) 

HURTED " hurt Igbo " ) 

BITED " bit Finnish " ) 

RICHED Langa no " r ea ched (Vugoslav " 

(Appenix D l 

Therefore, most of the spellinf, errors of this pa tt ern 

are attributable t o intralingual factors. 

4.2.5. Error Pattern Acco untin g f or the Addition of 'e' 

t o a l<lord-Final 

Spelling errors cf the freshmen grou~ that fall under this 

pattern may a l so account for the CV-syllable structure that has 

been discussed earlier in this part of the study. As a r ea s on­

able number of spelling errors with reg~rd to the addition of 

' e ' t o word-fin a ls constituted the interlanguage data, it i s 

necessary to treat such errors separately. It has, therefore, 

been observed that three interconnect ed f a ctors affect th e 

addition of 'e ' t o a word-final . 
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Thes e a re : 

a) W', en stressed Vowel prec edes a consonant in a word-final 

FORG ATE for forget 

HOTELE " hotel 

STE PE " step 

INGENERALE " in ge neral 

BRADE/BREAOE " bread 

SELEEPE " sleep 

VISITE " visit 

b) Wh en consonant clusters or a single voiced consonant 

occurs in a word-final 

BOTHE for both 

CLIMBE " climb 

AD,I\BE TE " adaDt 

REMARKE " remark 

FISHE " fish 

c) Wh e n wrongly substitu t es 'y' in a word final 

PEDAGOGE for pedagogy 

HISTORE " history 

FAMILE " f amily 

ANGRE " a ngry 

RESINE " resign 

, 
Ap-pen axe s Cl and C2 
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4 . 2.6 . Spe llin g Errors that De f y Ca t epo rizati on 

In spit e of the clear putterns discus s ed in the foregoin g 

pages, there are stiliisome miss pe llin gs which defy cat ego riz-

a ti ons. Perh aps, th ese errors are r efl ec tions of spe ll e r ' s 

idiosyncracy or th e individual l earn er's ment a l state such 

as fatigu e , carelessness, slip of pe n , and other similar 

factors in his/h er spellin g performa nce. 

Spelling errors like: 

ABOUGHT f?rc· a bout 

SOURNEO .. surround 

CONFORTBLE .. comfortabl e 

JUDJUMENT .. judgement 

INJOUNIOUR .. e ngin ee r 

App endx8s Cl a nd C2 
are, th e refore, f ound t o be d iffi cu lt to loc a t e e ls ewhere und er 

the patterns expl ored in thi s study from tb e spel lin g interlang­

uage data . 



CHA PTE R FIlit: 

c: 
~ . CONC LU SIONS and RECOMMENDA TI ONS 

5.1 Conc lusi ons . 

Th e ma in n urrose o f this st ud y was t o analyse th o 

srelling e rrors o f tho freshmen group s o f Ethiop i a n students 

in the universit y and thereby accou nt f o r th e occ urre nc e s o f 

some cf these e rrors . 

Tn a chi e ve th is e nd, tho Sl1e11 ing err o r s collnoted 

frnm th o written tests (dictations and compositions) we re 

classifi aj i nto tho na tt c rn s obs erved. Th e sp e lling 

natterns wh i ch have emer~ed +rom the IL data we r e a nalysed 

in torms of the factors which contributo t o th oi r occ urre nces. 

As ~ result of th e anA lysis, tho IL data f o r this 

st udy has r evea l ed throe factors to which the s;")e lling 

e rrors made by the l eArne rs can be ascribed . Th es e a r e 

s r;e llin ~ err o r PAtte rns: (,,) sh'lwing direct relation to Ll 

int Grfe r e nc e (b) attribut 'l bl e to intralingual c onfusi ons, 

a nd (c) att ributabl e t o Ll in fl ue nc e but also r e in forced 

by the TL f ea ture . 

5 .1 . 1 Spelling patterns attributable to Ll inter fe r enae. 

Tho misspellings o f the Ethio ~ ian st udents r evea l ed 

e rror l1a tterns th ~ t e r a direct ly r e l ated t o th e pr obl ems 

o f int e r ference fr om mother-tong uo features u~ o n the spell-

inG ne rfo rma nc es of the students . Sp81 1ing erro rs of this 

!",atto rn ",ri'i UC1 tn 47. 4%. Accord i ngly missoelli ngs 

attributable t o. 
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5 . 1.1' 

(soc tabla 3 . 1 an~ 3.2) cf th e corpus. Many of thes e CRn 

bo relBtrd tc t ho dif foronce s in tho vowel phn nemos between 

th e NL of these le,'1 rners anel tho TL " (SeB Chapter 2 pa rt 2.3) 

5.1,1.2 Diphthongs' constitutod ,0J n a VEJ r ar;o of 4 .6% of 

tho corr us . Th eso ar~ interlin gua l spe llin g orrors because 

diphth r ngs a r c a bs e nt ca t ego ries in the mnther t o ngues of 

th e se loarn Brs , Th e y 'lre substitu te.j by simple vowols (so e 

4.2 . 3) . 

5.l.L3 Dig1'aphs cGnstitut ed,n '1Ve r age o f 3.6% . The 

omission of vcwel!consnnant letters Rr e used t o stand for a 

sin g l e sQund in a vJOrd as re[1res enhvi by ij single lett e r of 

which the nBms is clea rl y norc eivsd. Spcl l i ne e rrors a ccount-

in g fnr ~igraphs hAVO nccurrod JUG to the abse nc o o f this 

oat e~nry in tho learnors' mrthor -t on~u2 (s ee tables 3 . 1 and 

3 .2 or na rt 4.2.31, 

5.1.2 SpelUng patterns 1'esu Zt-ing from int1'alinguaZ factors . 

Missr e llings o f this category a r e c nused by tho 

confusi o ns th at loarnBrs mak a within the TL -sp~lling 

performances . Th e errors constituted abnut 38.4% of the 

corr USg So me o f these are miss nG ll i ngs c c"C~ur'ring as a result 

o f. 

P..S (a) These mistakes could also be att1'ibuted to a 

univ e1'sal simplification of vowel and consonant 

patte1'ns. (Widdowsen 1 9 79 and Ta1'one .978). 

(b ) Although vowels and diphthong er1'o1's constitute 

a la1'ge population of the c o1'pus it should be 

1'emembe1'ed that the y do have a low meaning potential 

and lead to less mis - unde~standing. 
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5.1.2,1 Over? 8 neraliza t i on of nJagic c which constituted 

3.2% (se e tabl es 3.1 ,lnd 3.2 or !lart 1t.2.5). Le arners un-

necossarilyadd '8' to worn- fi nal Ilosit i ons. 

5.1.2.2 Dverpeneralization of the spelling rules a nd 

false analogy to words we ll known in the loarners' IL. The 

corpus revealed the learners' tendency to o verge neralize th e 

rul e s for adding suffixes (8 8e part 4,2.4) and doubling 

consonants (4 . 5%) (s8e tables 3 .1 a nd 3 .2 ). Some other 

rrecessing strategies also res ul t in these error s (se e r;a rt 

2.4) . 

I 

5.1.2 .3 Inaccurate pronuniciation. o f I·JaroS that the 

learn e rs may porcoive. Th e tondency to spell words on the 

basis nf t h e lett or name-strnto~y io found to bo the cause 

for the missrllings ( sce parts 4 .2. 3 .2 and 4.2.3.3). HYller-

correct 2i pro nounciati on is als~ another source of srelling 

error thi'lt the rj FJta constitutoci. 

S.l.3 Spelling error8 which occurred due to fi rst language 

influence but are also reinforc ed by overgeneralization of 

features in the target language. These are spe 11 i ng 3 rro rs 

accounting fcr tho addition (10.6%) and omission (3.5%) of 

tho CV-syllable st ru cture. Spelling errors Qf this pattern , 

show a universal tendency. i.o .• rio nC't sole ly attributable 

to the Eth icr ian - " re:'l l a n"u 'Of'.os (S '.'8 Da rt 4.2.1l. 

5.1.4 Conclusions related to strat 9gie s students use. 

Learne rs' 3ttemrted snellinzs hDve been emrhasized as 

systematic . Thoy reveal c o rtain ftrateries Gmp loyed. 

Difference s in strateg"ie,s use-:l, howev C'::, .. make differe nc es 
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in th e t est writin b situation s ( see ~ .l.Z). Th 13 refo re , 

it can be c onclu ded that : 

5,1,4,1 students will avo i d Id heI' s possible words they 

are not familiar with and r e plac e th e s e with kn own words. i.e. 

semantic avo idance, r e phrasing e tc " . 

5.1 . 4 , 2 Wh e n f o rced to spell unfamiliar words they 

will e ither generalise from ~l e s within the first langu~ge 

bot~ ph one tic ~l .g . lail = y and non- phof,1 etic e. g . magic e 

or fall back on rules a nd patt e rns fr om their first l an guage . 

5.1 . 5 Sp e U i ng e rror resul ·ting from differences in fir s t 

languages of the s e learners are v er y low and therefore 

. . 'f ' t (~ t. ns1,gnt. -t. c an . . I=>ec part 4.1.3) 

Th orefo r e, th e fre shmen Ethi op i a n s tude nt s spelling 

e rrors whi c h r e sult from the intra l i ngu a l and syllable 

structure match si gnificantl y with th e charact e rstics of 

invented s pollj.ng that Mar~n Wood ha s ostabl i shed indicating 

th e third a nd t he fourth st a ge s in th e jevelopment of native 

(En glish) le arners ' s pe llin g (Ch . 2 1, In this c onn e xion, th ' 

Ethi op ian stud e nts s ne lling perfo rma nc e ha s r e veal ed 

similariti e s with th o 

( a ) ch aract orstics of mis sne lJ.ill gs which a r e f o r t 

most part phonet i c. The l ;,;a rn e rs includ od al: 

s ound f l3a tur e s of words as t hey may hear, pr 

o r a rti cul ~ t l3 ( s e B 4 . 2 . 2 , 4 , 2 , 3 a nj 4. 2. 5 ' 

(b) f ea ture s o f transi t ional stage wh er r ' 

i nc l urj s Q vowe l s in 3 lmnst aver'\! 

famili a ~ s ~ 8 11in g r'c t tcrn s or 

cn r re c t phonctic spe l li ng in 

(S ec part s 4 .2. 1, ~ . 2 , 4 4.2 

• 

I 
I 
I 
I 
I 
I 
I 
I 
I 
1 

1 

,I 
I 
I 
1 

1 

I 
I 
I 
I 
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5.1.2 - 1 Over"enBralization of magic c which constituted 

3.2% ( see tabLJs 3.1 a nd 3.2 or part 4.2.5) . Learners un-

nec essari ly add 'e' to worn-fi.nal posit i ons. 

5. 1 . 2.2 Dver~eneralizati.on of the spelling rules and 

false analogy t o words well known in the learners' IL. The 

corpus revealed the learn ers' tendGrlCy to ove rgeneraliz e the 

rul es for addin£; suffixes (sBe part 4,2 .4 ) and doubling 

consonants (4.5%) (see tables 3 .1 and J .2 ) . So me other 

processing strategies also result in these errors ( see pa rt 

2 . 4 ) . 

5.1.2.3 Inaccurate pronuniciation of \'JOros that the 

learners may perceive. The tend e ney to spell words on the 

basis of the lett ~r name-strate~y is found to be the cause 

for the misspl.lings (S8 8 pa rts 4 . 2,3 . 2 and 4.2.3.3). Hyper-

correcb:,-j pronouncia ti on is alsr) anDther source of s[1ell ing 

e rrer that the data eonstitutej. 

5 . 1.3 Spelling errors which occurred due to first language 

influence but are also reinforced by oVBrgeneralization of 

features in the target language. TheSE! are spell i n£; 8 rro rs 

accounting fer th e addition (10.6%) and omission (3.5%) of 

th e CV-syllable st ru cturp.. Spellin g C3rrors 'Jf this pattern , 
show a universal tenj8ncy. i.o . , d o not solaly attributable 

to the Ethic r i an-are:'l L3n"U '1f:es (sca Dart 4 . 2.1), 

5.1.4 Conclusions related to ctrat 9qie s ctudents use. 

Loarn e rs' at temrt ad snellin g s h~ve been emr:hasized as 

systematic. Th e y rev eal c o rtain "tratogies omp loyed. 

Difference.,; in strategiLls use:!, hOltlevC'r .. make differences 
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A majority of intral in,;ucll spelling errors c l assifi8cj 

int o tho pa tt erns (S0 8 rarts 4.2.1, 4,44.4, 4 . 2.2.3, 4,4.3,4, 

4.2.4, 4 .2.5 and 4.2.61 ~rD also fuund tn bo similar to the 

spelling errors made by the erour of children at th e ECS in 

Addis Ababi] (s 8e na rt 4.2.1, 4.2 .2.2, and 4.2.51. This 

roinforces the belief that many spelling prob l oms are universAl 

and dovelopmental rather than attrib llt able to first l ang uage 

interfere nce. 

5.2 RecommendAt i cns. 

Earlier in this study, poor spallinf, has bo en stated as 

a sourCE o f failure both in schools and in life cutsids 

schools. This is bOCAUSS, [lOCI' s~alling is always associated 

with IGilrnors' ,'co r general ",rofici8ncy in EnGlish lan gu3g8; 

and sns1li n", in Elil n£ra 1. is I' D f e rred tn by mflny a man as a 

yardstick to tho learners' nvor~ll IBilguage deve l opme nt . 

In addit~on, s[lelling errors embarrass the spe ll ors 

themselves, as well as those with whom they communic2.te in 

writ ing be caus e spelling errors may interfere with writt e n 

communi catinn. 

In order tr. over comc such emb err assment, learners' 

thus nced to dGvp.lor 3 sPGllinp. awarEness and be motivat ed 

to tacklo th8ir srelling difficulti es with ser i ousnes s of 

nu r nose. ·Sfolling doesn't matter" os so mG peorle would say 

c Annnt be fin e xcusc in formal an,j stan:!ard Enrolish, for 

e~amrle, when writing eKamin~ti~ns. official letter, public 

notices, Gtc." 



_ r 
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Arnar untly . the learnor mav ttli llk of Enrlish sPQllin~ 

as a difficult task t o ma na ra} cart ~ inly . this ho lds true 

becaus e Bvpn most inte ll ectuals a nd l a nguAce 8xrerts goof . 

Howev er, th e us e o f corruct spelling is n 8coss~ ry if an 

accurate use of writt e n communicati on is dos ired , It is 3 

basic ,skill th at should be l ea rnL 

Hcwever, the learnin ~ of this skill basically employs 

ps ych o l in guistic rroco ss8 S from tho vi ew points of lan gu age 

acquisition/learnin~ thDories. 

In light o f this, i t has been IlClintDd out in chapter 

two of th is study that first a nd seco nd lan f uage learn ers 

sh owed a hi~h derr~c A~ re 8mo nt in the ~ ro ce s s o f the acquisi -

tion o f certain " ramma ticiJl mnrr:neme2 , HD wevor, the two 

orders were not idontical "s '. ,'15 -Found Gut hy Dulay and 

Rurt (see 2.21., 

Krashen in Richards (1')85) su pr10rts the findin g by Dulay 

and Burt. However, he not es that ' this or de r is more likely 

to be f oun d in cases o f naturalistic t han instructed second 

l angua ~e acquisition' (P.65) . 

Krashen's vi ew about the order in which the morphemes 

could be a cquired. therofore, has wider r e l eva nce t o suggest 

how cert3in TL eleme nts are acqui r ej. As could also be seen 

from the theori e s o f language l earnin g , arpar8nt ly there are 

lanrua ge e l eme nt s that a r e e ith e r subconsci ously (naturaly) 

~cquired or forma ll y learnt throu gh instruction. 
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In the same wa y, th e learnin g of s p811 i n ~ CG uld 

basically be seen fr om th c poi nt of vi ew of th e th eori as 

o f l.anr::uilge acquisition . It ca n thorefore be ilcquired o r 

l earnt as with th e gr ammAtical mor phemes . Pe t ers (1967) 

po int s out th e ind e terminate issu e with r egard tc wh ether 

spelling is caught nr tau ght. Sh e writes; 

Th e only poi nt at issue i s whether thc 
child can learn to s pe ll by more o r less 
developmental p r ocess of self teaching ( 
(i.e. acquisit i on) or whether spellin~ 
is a skill thAt has t o be taLlght (i.e . 
le.3rnt) Cin Tayl o r 1973 :65, my words in 
brackots) . 

The fact is tha~ this issu e ~risGs from th e diffe r ences 

that could be s ee n ilmonp, individual loarners ' spellin g 

a bility . This is to s ay that there are ma ny leArners who 

cHn easily ciltch (internaliz e ) th e fn gl ish spe llin g along-

side their r eadin g and writing activities; wh ereas, others 

mClY requir e f o rmal instructi on in s~)ell in g. 

Therefo r e , the foll owin~ pla ns o f action are recommend-

ed t o help improving tho learners' s pe lling performances 

a bi 1 it i es. 

5.2.1 The need to promote reading strategies. 

It is believed th a t wid e r r eading p r o vides learners 

with n grea t store of written words a nd meanings which can 

then be used as data from which rules can be naturally 

acquired a nd internalized. This im pli e s th a t learners can 

incid ent,lly 'rick u p' or subconsci ousl y internaliz e the 

spellin~ of certain worrJs. Gould (1976 ,22 5) sugge sted that 
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's oe lli ng AWa r Gn OSS CAn be cnc0 u ra~8 rl whi l o r1 r omntin g 

r ead in, a nd s f' e ll in r' i.n s t ru c t i o ns no ed no t be is o l a t e~J . 

Th e r e f or e: 

5 . 2 . 1 . 1 l ea rn e r s sh~ul d be p r o vided wit h ampl e r ead ­

ing mat e rial s like Pu pi Z 's Re ader s o a s t o g ive th em a n 

o opo rtunity through whi c h a n ov e r a ll a pDee rance o f c e rt a in 

wo rds co uld be r e cog ni zed in a meanin g ful co nt e xt. 

5 . 2 . 1 .2 Le arn er s sh oul d be awa r e o f th e us e o f 

d icti n n ~ ri es f o r c hec kin g th e 'd i ff ic ult ' s pe llings while 

wri t i n ~ a nd occas i c n31l y a s t hey r ead . Sinc e c onsultin g 

di c ti onari es r equir e s c l os e obs erva ti o n o f th e s pe llin g o f 

wo rd s , l ea rn ers could t he n ma nA30J to (l ve rc ome th e ir s pell-

in g d iffi culti es . 

5 . 2 . 2 Traini n g i n flrit ing . 

Be in g awa r e n f th e r e lAti o ns hi p betwee n s pelling a nd 

writing, lea rn or s shou l d do a b et o f bo th fr e e And c o ntro lled 

writing e xerois es. In this resp ect , th e pr ovision o f work-

boo ks desi g ned for this pur po s e, and th e us c o f free 

oomp osi t i o n writin g e xerois es o n t o p i cs o f inter est by the 

stud e nts sub-consci ously r e inforce th e l earnin g o f spellin~ 

Such excrc is e s ar e des ira bl e a ctivi ti es a t s e ni or second ary 

sch ~ c l s wher e , a t pr e s e nt, no writin g p r og ramme i s included 

in t hc t ex tboo ks (En f, lish f or New Eth i op i a ) us ed. 

5. 2 . 3 Tra i n i ng i n Zi st ening d iscriminat i on. 

Li st e nin g dis criminati o n e xerci se s in th e a r eas of 

we a kn e ss e s no t ed a r e of pa r amoun t import a nce t o impr o ve 



l ea rn e r s' Sll~ lliil~ difficul ties. Th i s hr l ds t ru e provided 

that thn learnin g c' f ['nalish spr.:J l li ng is int Ll f,ratcd, same 

\,ith th o lea rning n f the Wl\'J[J I sou nd d i ff'eroncBS so that 

the l ea rn ers "i ill be a ble t o apr l y ru l es nf r honics in 

sepllin g wh e ther 1 8~rnt nr intern a liz ed, LeArners should 

be tau ght to discriminate the long and short v owels as in , 

for exam;1le , 'sit' Vs 'sit e '. Training st udents in these 

areas \"ould large ly assist them to overcome s pe lling e rrors 

acc ountin g fnr mav, ic e, dnubl in g co nsonants , wrong selections, 

transr ositions , etc ... 

5 . 2 3.1 In r e lati on to thi s, Tonch (1987:5 adapted) 

emph~sizes the usefulness o f r ro n ~ uncing and/nr listening 

to words pronounc ed as (me bost strBtegy to cope with s [:"e 11-

ing difficulties. He indicates the many good advantages 

that th e learnin g o f s pe llin g c ou l d ga in fr om standard 

prnnunciation is lacking. For instance. he employs a rhymin g 

srelling rronunciation practico with regard to th8 'ough' 

gra [1 hemo as: 

though (rhymes with 'slow') cough (rhymes with 

through ( " If 'true' ) tough ( If " 
thought ( " " 'taut ' ) bough ( " " 
thorough (!partially) with 'colour ') 

or as an a lternat e 8xercis~ the grapheme (' ou gh ') 

cound bo used in a context BS f o ll ows: 

The farmer drove his plough through the gate and 

oV e r the roug~ ground (source : Don Smedley Z985:2) 

'off' ) 

'stuff ') 

'now ' ) 
) , . 

• 
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5.2.3.2 Li ste nin g di s criminatiun exerci scs f or us e by 

stu de nt 3 t o o vorc nmo t he ir s pe llin ~ d ifficulti e s r e sult i ng 

fr om th e vr1w21 sounds lik e Id:13nj l a l, l iB I a nd IAI, l:o:l 

h:1 s(s ee [la r t 5 . 1.1.) c ould be s e t a s bive n in th e f o ll ow-

ing sent e nce r a irs. 

raj I heard the black ~ ear ly this morning la , I 
This concert singer will perform in the City Han I a I 

(bJ Tad ess e had a l21E..?:!. for ,jamming th e fan lill I 
I wonder if that is thunder or a drum IAI 

(oJ They have (J ane to au t th e arop b e fore it rots. /.:-, I 

You will f all if you go into the halk I ~,: I 

Rhymin g me th Gd cc uld als o be ~[lp li 8d t o t he c onsonants 

that fr e qu e ntly l ead s tu de nt s to mi s spell wnrds. Fo r 

inst a nc e, CALCHER- ' r; ul t ure ' a s mis spe lt by t he se learn e r s 

cound bo corre c t ed /l earn t by a ss oc i a t io n with the sp e lling 

pronunci a ti on o f ' picture ' ' s tructure' e tc ... Moreover, 

th e s pe llin g pr obl e ms r e sultin g from t hc c ons o nant sounds 

like lei , I~I and Ivl be in g su bst it uted for th e nearest 

ph onemes lsi , It I 'lnd Ib or fl r Cl spectively can be corrected 

by seri e s o f practic es. Differenc e s betwe e n th e soelling 

[1ron unc iati on of t h8 c ons ona nts 181, I <rj a nd I z I can be l Cl a rn t 

as f, iv on i n these s e ntenc e s . 

(aJ He aaused many unneaessary deaths on the fourth --
four. 

(b J The~2 sandals of yours ~h th e dazzling Zebra 

s trip e s ar en ' t t h e right si z e either. 

5.2 .3.3 Ex orcis e s in dot8 rminin g the syllabificati on 

of words a r e al so a hela t o th e improveme nt i n s pe lling 
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(ref . 5.1~3 ) > In s uc h Gxc-rcisr:s 113f.1rn~rs ~rl3 made to 

writ e ni3 r t of eR ch word on c ne lin 8 " n·:1 rart one th o next 

~s a streatgy t o th e leRrn in ~ of spe lling . This c ould 

be :1resented 8 S 

Abebe and Getaahew have been ... 

constantZy ... ,. with two bright boys in EngZand. 

Th e y have gr eat fun com paring 

corresponding Zife in EngZand and Ethiopia . 

(Fitzgerald 1 951 : 158 adapted) 

In this r egard a word d ivided incorrectly at the cnd of a 

line is, in writin £, ~ sr G llin ~ mist ake (P.:58l. 

5.2.3.4 Teeching t o di scrimin~ t B homoph ones or similar 

pairs in sentences c ould improve l e~ rners' snellings though 

this kind of 8xerc ise s a ra nft e n us ed very spraringly in 

connexion with s ne lling. Lea rn e rs spoIlin g difficulties in 

this fl rCFl c<"n be t a ckled as in th8 exercises below. They 

mAy be esked t o fill thc bl ~ nks '",ith ono of the words that 

~nrear in rarenthesis. For examr l e. 

(a) are good reasons why .... . about to sell 

houses (their. ther e. they're) 

(b) The father . ... (taught . thought) him 

(ungreatful. ungrat e ;!,ul) and regarded his choic e 

of a . . . . (carrier , career) 

(Source : Dictation passage 2 or appendix 

Th e se pai r s have be en miss pe lt by many of 

l e arn e s). 

c~ 
~ 

these 

5.2.4 Th e need to adopt prQgramm~d instruction in spelling. 

Pro gr ammed instructi o n of word s selec t ed fr om wider context 

tn cnnsciously t~Jch thnse orcas suen as oroblems in corpus 
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would nrilctically holo im r- r ovinr; h:<lrn GrS ' s~811in '3 ability . 

Such An instructi on tn soellin~ sh nul d be nGcessBrily i 

int ef( ri'lt DrJ I'lith th o instruoti on in listenin ~ ::liscrimination. 

Fo r instance. t his ~ rou r of st ude nt s ' spellin g c rrors 

accountin e: for : 

5.2.4.1 Ma r- ic e C3n be tackl ed by setting exe rcises 

and by ~ ivin ~ instructi on o n the bas i s o f 3 specific rule. 

To c orr8ct h i s/her e rror in mil F, i c e (rc f.5.1.2.11 th e 

l ea rn er could be taurht 3 rul e AS t o how t o identify t he 

differences in th e vowe l s Gunrl l onsth when 0 is added t o 

a nne syllable wo rD-fin a l AS in 

hop VS 

shin ; VS 

hop e 

shine 

mad 

sit 

VS 

VS 

made 

sit e 

Simi l arly." th i s ru 10 c a n ':Js F,'l:' 1 iGc1 t o the sl'811 i nR e rro rs : 

WARE S wars 

DEVELOPE for develop etc . .. 

l ik e th e o ne th 8se I Gilrners hAve miss pelt by unnec essAri ly 

Elddin p. 0 t o wo rd-fina ls. 

Furth e r , with r e8a rd t ~ wnrds nf mo re than on e syllable 

where e is unnec essa ril y ild dod. semi-cl oze e xe rcises 

c oul d be s et f o r us o both in i nstru c tin g as well as for the 

students t n pr acti c e on th e ir own . 

5.2 .4.2 Th e t r El nsros itinrs ["I f vOItJc ls lik e 'i ' a nd '8' 

or ' a ' a nd ' e '. o r the sub stit utl:1 nS of t ho unstress ed 

vowe ls lal , 101, lui by 'e ' be f o re '1 " in A word . or the 

omissio n a f one o f the letters c an stltu- -in l' a d i r ht hong o r 
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d i g r arh can be co rrected by Dm~l0yinr, inst ru cti onal activit i e s 

li ke speil ln s pames, admini steri n? c~ rG full y gr aded di c ta -

ti o ns, teac hin s wn rd-·build ing , <:ltc". 

5 . 2,4 . 3 TeA chinp c o n s~ n a n t doubli nf 

ThoUl; h th e rul e 

Wh on a sU f.fix b eginn ing with a vowel i s add ed to 

a word ending wi t h a c onsonant the fi nal oonsonant 

is doubl ed if th o str e s s fall s on the syllable 

imm ediatel y prec ed ing the oonsanant (Smedley Z9 83:2J ) . 

i s ra t he r c omp l e x f or app l icati on . it l,as wide r r e l eva nc e 

in assistin g t he l ea r n in g/t8ac hin ~ of s pn l l in g d iffi culti es. 

One c a n eas il y r emember t his r u l e as pre s e nt ed here in r hyming 

lin e s 

I f st r essed you doub l e 

No t s tressed do n't t roubZe 

.. Don Smedley 

Tn app ly th is, t he n , th e r e mus t h~ ve be e n s ome li s t e n­

in g d iscrimina ti on t ~ ide nt ify d iffe r ent t ype s o f word 

s tress. Thi s will i nt eg r a t e a li s t e ni ng d i sc r i mena t i on 

wit h re l a t ed spe llin g rul e s . 

Th e r e f o r e , th e resea rc her r ec8mm8nd s th e need t o d Eve l o p 

a su b - s yll a bu s f or s pe lli ng instruc t i o n or l ea rnin g on 

individu a liz ed ba sis . 
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CompD sition writing cest for rosearch purpose in 

s r elling : 

Mother·-tongu o Ag8 Sex 

Instruction:- Choose the tonic that interests you most 

a nd write a compositir,n in about 100 words. If neod be, 

you can make use of the g uid e points given after each topic. 

Composition Tepics 

1. A J o urnoy (i . e for Educ~tion to a big city, o r to 

A fo pe i g nco un try, 0 I' to a p 1 ace 0 n vis it) . 

Guide Pcints: time ~nd plac e , occasion rrepara-

tion ,,, nd cOn1!cDnions, a general 

nE'rrfltion of the trip, how YOll like it". 

2. A Fest i vaJ.!CGrmony (i.e. Christmas, Wedding , 

GrAduation , Gtc .. ) 

Guide Points : name , tim a ;:HH .~ (1lac8) Ilreparation 

gene re 1 na rrat io n, expe rience and 

effect. 

3 . My School Compound 

~Guide Points: · Trees "nc flowArs 

- pLlying gro unds 

-buildings and pediments 

4. The l'1ost Horrifying Acoident I have evor seen or heard of 

( Lg. Fire Aocidents , Car Accil~E: nts, Earthquake , et c , . . ) 

Guide Po ints : .Th e kin d el f c]ccic.ient 

•. when And h Q W it happened 

- me a sures ta l~ 9 n to sto p the accidents 

- what h A rp ~ ned a ft e r th e nccid e nts . 
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Apf]e ndix 8 

Inst ructi o ~ f " r th e tost . 

You ",ill list en t o the test DiJSsa :,s thr<] 8 time s 

The first time, the I' asslge will b e read 
to you at il no rma l speed . Do n8 t writ8 
a nything on yo u r paper, just liste n 
carefully and try t 8 und erstgnd as much 
as y o u ca n . 

The sec ond timo, t h e passage wi ll be 
d i ctated at a slowGr s peed, and you 
must write d own wh a t you hoa r from 
th e tape. Fo r this each nf the 
s e nt e nc e s in th e " ASS~~ C is d ividcd 
i nto s mall I' ''lrts . Ei1eh 'la rt "Jill b e 
read only twice, so yo u must list e n 
vs ry c are fully . Yo u wi 11. b e gi vc n 
e no ugh tim e t n writ e dcwn aa ch ;Ja rt 
befo re th e n8 xt one is nJC1c1 . 

Th o third timo, the passage ~ il l b e 
r ead ai~a in at a no rmal s fleer1. This 
will en ~ ble you to c h8c k your srell­
i n>; c rrn rs . 

Di ctation pass age I Transc r ipti on. 

THE LE SSO N OF HI STOR Y 

I·Ja r s a I'S decided by pc litic"!l leeders. For the man on - , 
st r ee t , there isn·t i1ny rol e to r l.~y in makin g decision. as 

to why a nd how Wi:>,rs may be f Gught. AftEr a ll he is t o 

r oco ive nothing fro m war excep t sup i' ression and [lroverty. 

How8vor, It is >,os s i b l o to d oco i"vG the ord in ary man a nd 

mobilize him a nd s ond h im t n war. Th8 peDD l e fi ght 

s i nCGre,1 y a nd fierc e ly. What do peop12 gain from s uch , 

3;~ vage wa rs ? Nothi nr;! \')hat do lEJao ers a,ccompoli- sh b~1 

carry in g out wars ? Nothin q but misiii I'Y · 



f'l ussoli n i ' s cnmr; l oto mil i t ary fi3i l l!~ i n Aby ss ini a is 

a C B SO in Do in t . He ma d o t he I tRliAn penn l o c ', nn on -fod d ors . 

In ItAl y. men o f c o nsci o nce c r i ti c i zod MU9 s n iini e nd re fus s d 

t o fi ght. Th o y co nd umn e!- hi ln a nd Onfl ha d t o b e co ura Gsous 

toco Qdemn a r e gime l i kc Muss o lini 's. What wa s t ho r o s u l t 

o f th o wars? Muss o lini lost his proc io ui life a s did 

ma n y Ita lia nc, 

Ad '1 1 f r; itl e r did th o sam'L Ho 'c f '9 nged th e at ti tud e Df 

th e nrdin a ry me n . Evc n t ho s o inri i vid u2. 1 Ge rm"lns wh o did no t 

l ike Hit l e r ' s idoa s j um;Jed on th ", band wago n in n rd e r' t o 

SAve the i r live s. Th nse we r D t ho ones wh o su f fcr8 d th e 

mo st wh e r eas th8 18 .3s hu r t v'e r 3 in :lilemma . Hil t e r tri ed 

t o c o n qu e r th e wo rl d . Howeve r i t o rumb l Ed l iko a house o f 

c i'! rd s . Whe t d i d the oerso nalitv nf HitlE r brin g th e Ge rma n 

PeOll l s? T'1tel destruction .'1 nd "ovGrty, 

l ea rn less o ns from hist n ry. The Con t ras in Nicaragua and 

Sa vimb i's f o rc e s in An go la are Good e xamrles o f Fac i st s. 

Dict a ti o n PBsse g o II 

Th e fa th e r , wh o was " suoc ps sful e ng in eer had d e t e rmined 

t hat his '1 nl y so n sh n ul d f o ll nw the seme cal l i ng . As h e 

wish e d th e boy t o bG un:ic r h is fJe r son"l l Eu i danc e a nd [lrot c c" 

t i nn. and to ob t a in ac curate in structio n . h e w~ s a ccust omed 

t o t a ke him t'1 SGe th e va ri nus c'1ntra cts u!' on ,,, hich h e \va s 

o ngap;ed . 

Key, Unde rlin ed words a r e among the l ist of wo ~d s which 
"l[;lleB r ed in Ethion i ao School Leavi nf( Cert if ica t e 
Examination in En g lisil ~ \3.8 pa.rt of Dpelli ng test . 
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Th o :Ji1ront was cr:>nv inc 8d that !18 was acti ng ri ghtly , 

a nd thcr8fnre it came AS F1 shor;k wh e n his Sr:Jn a nn o unce d 

that he was not koen nn engin8erin g pre ferred to become 

an 'J uth nr. Th o fath 8r thnught hi:~ un grateful an::! rogarded 

his choice o f A career with somo c o ntem~t. Th e mother on 

the o th er ha nd, und erstnod tho boy a nd ungrudingly gave 

her consent to his new e nt e r rrise , 

He was bitterly disarnointod "at baing unabl e t o r8turn 

to collego fer th e remaind8r o f th o s ummor term, but it was 

imp oss ibl e f or his leg was ve ry 3wollon And the mu sc l es 

wore badly torn. The doctor urged him to ['[)sign hi mself to 
, 

a I on::: r est , c; therwise further troubl'Js mi r;ht dove lop. 

Of courso his friends soon noticed his absence and, on 

being Acquainted with th e d ctails o f hi s accident, many of 

them camo t G visit him. What g~ve him satisfac tion t oo, 

were the books which his mast e rs sent ,. each week, by 

mess e nge r ~ 



A"rJBnd i x C 1 

Sne llin g Erro r s ob t a in ed from t he FREE COMPOSITION 

writing t est . They a r e r eC'rod uced exactly AS th o s t ude nts 

wrote them i n c o lumn I. 

1 

Cl as smet 

t eac hr 

gaided as 

visist SylAd 

r ememb erd 

abnught 

Gib e l 

Chirist fnllowrs 

blined 

l aM 

croweded 

g<'lV8 many t o 

shawer 

t o much 

cr<'lwoded 

e nt er8sting 

s uj est 

re[lo blc 

jf"Jurny 

tgy: 
vowe l addit i c n 
consonant cl uster 
c onsona nt doubli ng 
c ons onant omission 

2 

VS. VOm 

VOm 

VS/d i [Jh 

syl Ad 

VOrn 

sylAd 

C\lO r 

sylAd/VOm 

sylAd 

VOm 

sylA::J 

Ho 

VS 

Ho 

VS/syl Ad 

VS/sylAd 

CS/COm 

VS/VOm 

VOm/sylOm 

CA ; 

CS ; 

COr ; 

CVOr = 

VA ; 
CCI = 
CO ; 
COm 
SylOm = syllAb18 omissi o n dip = 

g r = g ramme r 
VOr = vowel o rderi n!?, 
VS ; vowel se l ection 
\jOm ; vI"J wel Dmission 
SylA ; sy llab l e Add ition 
HO ; HI"Jmrhon (ic) 

dig = 
M' s ' = 

3 

cl as sma t e 

teach e r 

g uid ed us 

vi sit 

rememb ered 

about 

Bible 

ch.: i st fo ll owers 

blined 

lame 

crowd ed 

.. . mo ney . .• 

sho we r 

too much 

cro wd ed 

i nt e r est i ng 

suggest 

re public 

jou rn ey 

Con sona nt Add iti o n 
Consonant selection 
Consona nt Orderi ng 
Cons ona nt Vowel Orderin g 
d i;J:lt hong 
d igraph 
magic e 



- l1u 

1 2 3 

rlas VS pl us 

t emperature VOm temperature 

lagago VS/COm luggage 

contined syl Om cont inuod 

r e ,i istere d CS registered 

bo ring Diph boring 

genera ly COm ge nera lly 

th e re for VOm the re fo re 

akser:Jted CS acc8[lted 

playin g VOm playing 

oonclusti '"1n CS conclusion 

t o gether VS togethor 

releatiollship CVOr rolationshir 

botwo en VOm betwe e n 

sca p VOm scape 

fa vo urb Ie VOm favourable 

sroundod VOm surrounded 

s i nyo r VS/VS senior 

sturlendnts CA/VOm students 

so urnrled VOm/C r:: r s urrou nd e d 

thier VOr their 

survic e VS service 

p rai Cl rity VS/sylAd r.' rio rity 

[lBssingers VS [Jassengers 

scol a rs COm scholar 

f eBture (fa r feature) HO featuro 

vista r s VS/V Om vistors 

p laned COm rla nned 

deffere nt VS different 

villi'lg VOm vi llGge 

sutable VOm/di g suitable 

tr:'lvelers COm t ra ve lIe rs 

jorny VOm j c urney 

be for \lOm befC're 

a rr r:J u nd CA a round 

intBrstin g VOm interesting 
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1 2 3 

senery COrn scene ry 

r ete rn VS r et urn 

hot e l e magic 1 (J I hotel 

campas VS camf1us 

liberary SylAd library 

killo CO kil o 

diffe rnt VOm different 

va lly vole VS/VOm volley-ball 

dis :1 ins di p/C a m desi<;n 

exr'sreance VS experience 

citys " r. cities 

sarounded VS/COm surra und ed 

difrent COm/VOm diffe r e nt 

confo rtable CS comfortable 

builted g r./ s yL;cI built 

at r Dct i VB COm att ract i ve 

rcc r at VOm recre a t e 

run i nf' COm running 

l aded dip: load ed 

doters dill/COm dau gh ter 

cheildr8n syl.Ad childr8n 

holded gr/sy l Ad held 

necca ry CO/C Om necessary 

equipcment s 8A/ gr e quipment 

va ra i ty di;J varioty 

information s "r in f l' rrna t i o n 

incl osed VS enclosed 

encourar, Rment VOm encouragement 

buieldin " VAd buildinp, 

surll[)rized CA/ CS surrJrised 

8c Qoc i 'l ly CS/COm e s pec i a lly 

dis cha rch ed cc; d ische.rged 

two ns eva" . towns 

unfaurtunately I/A/hom un fo rt un'l te ly 

birgade evor brip.2de 
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1 2 3 

cought diph caught 

bi rif~ "lde Sy/!\d brihade • 
suttle COm satellite 

8men~e rc i BS COr eme rgenc ics 

r ep r oted CVOr r e[lortecl 

astronoutes SylAd tist r o nau t 

fragements VA fra gment 

enquires VS inquires 

spreed dip, spread 

programe M'e' prog ramm e 

cancled VOm + COm cancelled 

safty VOm ' safety 

autority CS autho rity 

steres SylAd steps 

r robleme M'e' [lroblem 

meilzcrc VS measure 

constracted VS c (1 ns t ruct ed 

villeg VS/VOm village 

abandent VS abundant 

intrestin'3 VOm interesting 

finly VOm/COm finally 

chi ldrcns ~ r children 

explaine M'e ' exp l a in 

so fourth HD s o forth 

d isas e teres sy lAd/VA disasters 

cat£lstroph VOm catast rophe 

desaster VS disaster 

acc£ldents VS ace id £lnts 

terriable SylA/Vr, torrible 

circamstance VS circumstance 

a ec ross CO across 

omoo rtil nc y VS ir'lpo rt3nce 

oecoration VS occupation 

ma rbeles CS marvelous 

bel.ci ve VO r believe , 
ommidiAtly \/ S immediiJte ly 

exp", ri '1 ne e VS exp c riance 



1 

oGdeme nt 

ber·1lJt fu 11 n GSS 

intr3nce 

r cce rta 10n 031 

uni vGrsty 

sarnunds 

1l 1ain g 

bui Id inr, 

happend 

ab lit y 

o fficE 

l octed 

a!"lpranc e 

remarcabl o 

et hinic 

sourrounded 

vari ty 

in£; e n e r'lle 

horrifin >; 

o fr; 0 rs 

schoo I e 

obserbs 

be sidies 

near by 

bGatyful 

valy ball 

!"lrefs red 

hunderedes 

be cause 

irn ro ssibl e 

occured 

sca tti:lred 

a cc Ga 

villagaization 

.i owrncy 

mi 6 r Ga b l e 

l J 

2 

VS 

VOm/CiJ 

VS 

VOm 

VOm 

VS/COm 

VS 

sylAd/CV Or 

VOm 

VOm 

\lAd 

VOm 

VOm/di g 

es 
Sy l.A,d 

VA 

dir' .' 

M'e' 

Sy / Om 

VOm 

es/vom 
SylAd 

VOm/VS 

COm 

COm 

SylA 

COm 

VS 

sy/Om 

VA 

VS 

evor 

3 

ped i mG nt 

beautifulness 

Gntrance 

r 8c r Gat i o na l 

un i ve rs i ty 

surrounds 

playing 

building 

ha p!"lo ncd 

ability 

o ffic e 

l ocated 

epp8fira nc e 

r oma rkiJ b 1 0 

Gthnic 

s u rrr' u nd ud 

vari e ty 

in gc n8ral 

horrifying 

of c o urs e 

school 

o bs o rVGS 

b GS id BS 

nea rby 

bGautiful 

vally ball 

preferrGd 

hu nd re el s 

occ urred 

sc?ttered 

acacea 

vill ag ization 

j ourn ny 

mis o rabl e 



1 2 3 1 2 3 
Misreable CVor miserable d isterb VS dist urb 

genera ly COm gfmerally sacpect VS/CS s uspect 

foung VOm/CVor tongu E' hol eday VS holiday 

swming CCI swimming repete sy/A//l ' e ' repea t 

firiends syl/Ad friends contineusly dip continuously 

seleep sy/Ad s leep ps icology VS/ COm r.sycho logy 

rady dig/VOm ready costome VS costu",e 

there own hom their own breade M"e"/sy/A breade 

culcher CCI/CS culture regesteration sy/Ad registration 

compet ion sy/Om competition sarawnding VS/dip s urrounding 

viste VOM/VA visit greating VS/dig 
-t, 

greeing 

vact ion VOm vacation remeber sy/Om remember 

visitting CD visiting a loyes CS/VS always 

to gather VS together samtimes VOm sometImes 

prepartion VOm preparat ion dessided CS/CD dec ided 

T-sherte VS/M' e ' T-shirt j ouney COm journey 

swemi ng VS/COm swi mming traveled COm travelled 

frendis sy/Ad/VOm friends appri shet CS/VS/vOm appreciate 

manber of-- CS membe r se rvive VS survive 

dicidede VA/VS dec ided supplys '1 r supplIes 

matarial VS mate ri a l intered VS entered 

reache M' eY Ho ri ch rea ly COm rea 11 y 

dipate VS/sy/Ad depilrt fasci nat i n9 CA f acinating 

fe 11 et sy/Ad/CD felt reg erne VS reg ime 

houre M'e' hour immidatly VS/VOm immediateiy 

fi rieday sy/Ad/VA fridAY t e rriorist sy/Ad terrorist 

isiolate sy/A/VA isolet domphic VS/COm olympic 

angere sy/Ad/M'e' angry ki 1 i ng Cam kill i ng 

librate sy/Om 1 i berate sebtember CS september 

kidnapted Cam kidnapped senier VS sen ior 

jocks CA/VOm jokes fistival VS festival 

pripari tion VS+' ·Om preparation ochestras Cam orchestras 

earl iar VS earl ier dramma CD drama 

companians VS companions jorny VOm/syOm journey 

serched dig sea rched socaliste M' e ' socialist 

ancel CVOr uncl e be cous VS because 

baid d iph bed eduquation CS educat i on 

commpared CA/VS compared Janwary C/VS January 

drictly sy/Om di rectiy becaus VOm because 



J. U~ .-

1 2 3 1 2 3 

\"ea re hom whe re f LlmH ly VS fami 1 y 

befour hom before ,~ ffrade dip/t1'e' aff ra i d 

swiched COm swi tched Saterday VS S" turday 

da rkeness gr/sy/r, darkness str~gge le sy/A strugg le 

memori ng gr memory t e reristes sy/f\ te rro rists 

storey hom story Emperialis em sy/I'. i mpe ri a 1 i sm 

drawn hom drovm appartied COm/VOr appartheid 

adminstration VOm administration aga inist sy/A aga inst 

claimate sy/A cl imate gustes sy/Ad/VOm guests 

histori M'e ' history tawen C/VS/sy/A town 

oxens gr oxen rec retion VOm recrea tion 

horrifin VOm/COm horrifying f rined CVOr friend 

especialy COm especially clture CCI culture 

beautefu 11 VS beautiful eduction VOm education 

known VS known j o i rney VS journey 

completed VA comp le ted ",dres s COm add ress 

Tursday CS Thursday hob bit CD habit 

wumon VS woman 

ne ibue r dig/VS deighbour 

d i ff i C8 1 ty VS diff icu lty 

comput e \~l th hom/VS compete 

Chemisti ry sy/A Ch em is t ry 

reson VOm reason 

pregnat sy/Om pregnant 

develope M' e ' develop 

Octomber CA October 

fevourite VS favourite 

studing C/VOm studying 

admition CS admh:iion 

promices VS prom I ses 

writting CD writing 

atletis COm ath l etes 

TIGRIGIU , 
1 2 3 1 2 3 

concistes CS/sy/f< consists visiters VS visitors 

gaits \10m +diph gates Sep timber \lS/VOm September 

enterance VA/sy/A entrance be for VOm before 

compus VS camus a r ived COm a rrived 

adminstrative VOm administrative sofsicated VO/CS/sy/A sophisticated 



· .,l '.J'..J - , 

1 2 3 1 2 :3 

flowry VOm flowery "Iho l c ity VOm wholcity 

fasci natedness C,~ fac i nrtledness comps r VS compare 

atractt ivc CO/CD attract i ve ea r t h quick VS /VOm ---quake 

we II pland COm/VOm planned Rat i il VS/CS Russi a 

shap VOm shape shaws VS shows 

wach COm watch i nte rst I ng sy/Om interesting 

popullation CD population tradg i c CA tragic 

decurated VS decura t ed retialer VOr re ta il e r 

sarounding VS/COm surround ing hauses VS houses 

flower es sy/Ad flowe rs whol sa I ea r VO/VA whole saler 

di nning CD dining adminstrit ive VOm/VS adm inis t rative 

surroundly gr/sy/Om s urrounding ly scientfic VOm sc ientific 

semister VS semeste r deffe ren t VS different 

fosci l es sy/A fossils v211 ball VOm vally ball 

fis he ~1 ' e' fis h vi lI agai zatlon VA/dip vil1agiz5~ ;' .. d ' 

sarrounded VS surrounded compe leted VA completed 

natura ly COm natura I I y infornt CVOr infront 

count ray sy/A country t eachers sited seat/sat place gra 

baskete bal e M'e'/COm bas ke t ball littele sy/A II tt I e 

plannted CD pl anted immdi et ly CC/VS inmedlately 

merry VS mary fut bal l dig fontba II 

sp ritua l CCI sp ritu a l beutfull dig beautiful 

accadamic VS/CA ac~dem ic openines sy/A opinions 

foreaign VA foreign chil drens gr chi Idren 

prog ramica ll y gr program co 11 edge CA college 

beauti fu l I CD beaut iful ciety VA city 

beautyness gr beauty c3pt il l VOm cap ita I 

attan tive VS attent ive med ic iene sy/A med i ci ne 

smoth VOm smooth descovre IIS/CVOr discover 

accedents VS acc idents hinde rance sy/A hindrance 

crowed sy/ I\ crowd foregi n CVOr foreign 

immidi at ly VS/VOm immed iate l y courages ~ i q cou rageous 

de r i vere sy/Ad dr i ver judjument CS/VS judgement 

horrif 1 nQ sy/Om horrifying compe ra t i ve ly VS compara tTveiy 

dest ributi o" ' . ' di s tr ibut ion roades sy/A roads 

abr iciet CS/VS/'v u app reciate sourthen VC Or sou thern 
abriclt: ... CS/VS/VO apr) 1 ""r i.ate 

ilqa inest sy/A against 



1 2 3 
winor VS/VOm voJinn e r 

Chiristmas sy/r./VA Christmas 

compltly eCI comp lete ly 

constracted VA const ructed 

engenner VS/VO/CA en~ ii1 ee r 

pu rps e VOm pu rpose 

recration sy/ A recrefl tion 

studing sy/Om studying 

doremeta ry sy/Ad dorm ita ry 

liberary 5y/ A l ib ra ry 

resa rch VOm research 

compund dig compound 

mountaness dig/gr mountainous 

mutualy COm mutua 11 y 

divoted VS devoted 

veget at ions VS vegita ti ons 

a llmost CD/gr a lmost 

vicle COm vehicl e 

especi fica II .' sy/A specifica lly 

I imestor VOm I inestone 

provi ence VA province 

houseses sy/A houses 

dlstrect VS d istrict 

towen sy/A tow: I 

are STO'O! t h CS ---rrows 

OROMO 1 2 3 
betor Vo-m 2-:>J:o~e succed dig/VOm succeed 

fier ends VOm/syN. fri ~ . '. competion sy/Om competition 

sO\'Jn gra \~er e :;een swimi .... ~ COm swimming 

ro letly VOM/VS pol itely hap ines ~nm happ iness 

place were Ho ---where nec iss ity VS II c:-esc;ity 

j ounou r VA/VS junior monthe ly sy/A monthly 

Fr i st evor first ma rchants VS merchants 

be igning 1I0r/COm beg inning si me la r VS simil a r 

necc<J ssAry CD neCeSS<li'y stander sy/Om stnndard 

psyco logy COm [1sy:ho logy graws VS grows 

adminasterat ion VAt.'S adm inis t ration 5000 peoples gr people 

pedagoge VS pe~~ ~()qy nat i onana Ii t CA/VA/sy/A nationa lity 

sUPlervission CA superv::;;10~ communcA t i on VOm communication 



teconology 

Oceasion 

recrat i on 

vissit 

satisfayed 

adlmaire 

beatuy 

espetially 

ru 11 er 
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2 :3 
COm 

CA/Vf\/sy/A Ocean 

sy/Om recreation 

CD visit 

VA satisfied 

sy/A 

CVOr 

CS 

CD 

adm i re 

beauty 

especial ly 

rul e r 

strow VS straw 

yelowish COm yellowish 

sa rounded VS/COm surrounded 

atractive COm attractive 

vi llag VOm vi ll age 

communica te VOm communicate 

evere 

wolk 

1 iaberary 

persedant 

planing 

f as il et ies 

existance 

varaity 

vorce 

adalts 

pupo 1 at ion 

Mle l 

VS 

VS/sy/ A 

ever 

walk 

1 i brary 

CVOr/sy/A president 

COm planning 

C5 facil iti es 

VS ex i s t ence 

dip variety 

CS course 

VS 

Sy/A/VS/VA 

adu lts 

population 

villagaization VA 

reci dence CS 

vi ll ag izat ion 

res idence 

Appendix C2 

begillng 

rec ieved 

immesurabl e 

laste ly 

regestered 

ra leway 

laggage 

teravelly 

gote(very old ) 

controled 

foa lt 

kichen 

fir e brigad 

genneral 

se tituated 

secandary 

intersting 

realy 

growen 

watter 

ape rec iate 

resis'time 

dami to ry 

Tuseday 

compost ion 

stimation 

e limentary 

2 3 
CCI beginning 

VOr rece ived 

di 0 immeas urable 

VA/sy/A l astly 

VS reg istered 

dig railway 

VS 1 uggage 

CS/VS/CD t erribly 

VA got 

COm 

dig 

COm 

VOm 

CD 

CAlVA 

contro 11 ed 

fault 

kitchen 

---b rigade 

genera 1 

situated 

VS secondary 

VOH/sy/Om interesting 

cam really 

sy/ll. grown 

CA water 

Cam/VA appreciate 

CS/VS recess time 

COm do rm i tory 

CVOr/sy/A Tuesday 

VOm 

sy/Om 

VS 

composition 

es t imi'lt ion 

elementa ry 

Spelling Errors Obtained from th e Dictati on Writing Tests. They are 

reproduced exactly as the Students Wrote them in column 1 

\ 

tung 

supression 

pove r i ty 

fairsly 

mi ssary 

, -VS/dig 

COm 

VA/sy/A 

VS/VOm 

VS/CD 

saf·~se 

condemed 

s ience rly 

cretecized 

e tetude 

~ 
CS/VS 

COm 

VA/VOm 

VS 

COm/VS 

regi em 

expr i ance 

compelete 

cgrragus 

jamped 

L 
eVOr 

VS/VOm 

sy/Om 

dip/VOm 

VS 
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1 2 1 2 1 2 
comp 1 i te VS consceness VOm/sy/A sence rly VS/VOm 
fai ler VS/VOm concere CS/VS/COr metting CD/VOm 
pr isi ons VS/VA d i lama VS/COm conscions VOm/sy/Om 
concure CS/VOm poletical VS press ions CS/CD 
experiance VS surrression sy/S/COm conquere M'e'/VA 
reigeme VA/VS aresime(regi me) CS/VA hert VS/VOm 
condemened sy/A cret i ci sed CS/VS crombled VS 
less heart Ho missry CO/VOm sunration CS/VS 
experance VOm/VS safered VS/COm crutisized VS/CS 
I eders dig cr i mE> I ed VS poveraty CS/VS 
ca ring sy/Om/VOm [lobari ty sy/A/CS/VS condom hom/VS/COm 
failar VS/VOm polotical VS subage CS/VS 
regim VOm sincrely VOm coincious VA/COm 
or i denery VS/VI\ carring sy/Om concour d ig/CS/VP. 
crembled VS congure CVOr croumble VlVVS 
suppresti on CA/cem expreence VOm/VS muisery VA 
reci eve VOr/dig sepressi on cnm/VS conden COm 
mystery Ho/VS/VA fearcily Hom/VS facisists sy/A 
crambled VS critisized CS sepret i on CS/VOm/VS 
decieve VOr/dig condomen sy/NVS compit VS/VOm 
cor rages d ip .Om gudens dig . /VS weak Hom. 
jumt VOm/sy/Cm/cnm regurded IfS shocke M'e' 
experianse VS/CS mecenger CS/COm accomb lished CS 
ordei nery VA/VS rs i ne VS/COm/M' e' musry VS/VOm 
senser i I Y VS/CS comp ilete syA/VA militry CCI/VOm 
saperation hom exsr ri ance VS/CCI/Cf, falour VA/VO/diph 
stret dig .VOm dissided sy/A/CD individule VOm/M'e' 
saveg VOm/VS leasens VA/C0m/VS shoke COm/VA 
sonsi ons hom.VOm/COm dlll~ma CO/VS thorn (torn) CS/CS 
resalte VS/VA dellimma CO/CVOr remander dip/VOm 
worse (wa rs) hom devel ope M' e ' musce le M'e ' 
separati on hom dec i sst ion CD/CS/sy/ .~ !lucas i f~ I COm/VS/sy/f\ 
tought CS crembeled sy/NVS deteremied sy/PJCfim 
conqere VOm/M'e'/CVOr deta i 1 e M'e' qadence VS/VOm 
wares(wars) M'e' lescns Ho. /COm/VS a fore VS/CS/VA 
disitions CS/VS fail ors VS/VOm engener d i g/VS/CVO r . 
ferce ly di g . VOm cons ious COm a~'lo i tnenet sy/A/CS 



,. l lu 

1 2 1 2 1 2 

corages diph./VOm ware f~ I e I contemt COm 

per i ace COm/VOm/sy/A 'Coragous d i p./IJOm arqe VS 

jumpet CS iedercs d i g/IJ0m/fl' e ' eqilted dip/VOm 

seferede sy/AM'e'/COm : ',-

co llage US 

critisised CS vari ouse M' e l lege M'e ' 

ordnery sy/Om/VS des i ded CS earqed VS/hom. 

janmed CD/Cam/Hom. suffere M'e ' accurat VOm 

di lema COm con cured CS/VOm enterrraise VNdip 

descided CC I sinscerely CAIVOm resain VA/COm/dir 

desci si an CCI foght(thought) CS chose(choics) d i p./Hon. 

noting CS/Hom. verious VS mecenjec CS/COm 

accustamed VS massangers VS freind VOr 

consence Cam/Hom. ungreatfull CD/Hom. othere wise M' e ' 

musseles CD/Cam enterprize Hom/CS risign VS 

determent CS/VS/VOm variouse VA 

TI GR I GNA 

carere CVCr expreense CS/V01~ 

there for gueans VOm/CS carring sy/Om 

maseles M' e '/VS/COm bitrly CCI consient sy/A 

trends VOm mesender COmICS jumpt CS/VOm 

accebts CS refuzed CS dylema VS/COm 

sut i sfat ion VS/COm colome VA/Cam cramble VS 

pasinger COm/VS earged VS thoughtal Hom. 
(tot,,1 

co II urn VS/CS ungretful VOm/Hom./VS fassists co/es 
var ios dip/VOm troble VOm deci cive sy/a 

retern VS aquanted dip/COm recived dig/VOm 

betterly VS carrer CD/VOm spression CCI 

carri or CD/VS acurat COm/VOm sabage CS 

orde inary sy/A conselt VS fa i te dip/com/VA 

senseri I y sy/A/Hom. notised CS decessions VS/CO 

offered 
Hom/sy/A mastres CCI/CVOr dillima CO/VS 

(author) 
resine COm/M'e' 9 idence d ip conqure CVOrd. 

engineir d ig. museals VOm/Cflm/VS recive dig. 

erged VS ri ghtely M'e ' DOver i ty sy/A 

biterely sy/A/COm badely M' e 'f.,y/A sinser ly CS/VOm 

anounced COm co liynin r. (ca lling) fa i I er VS/VlJm 
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1 2 1 2 1 2 interprice VS/CS/Hom <:onvainced VA/dip. crit isize CS 
frin des sy/A/Vom pa ri en t VA de l l ema VS /CD/C Om 
tourne VA ingaiged d ip deci ve di g 
vist VOm imrosibl e COm dise tion CS/VS 
supresion COm brien,) sy/A foughters hom. 
fairsely fiom/CS pawe rty VS/CA crambl ed VS 
sensially Hom/Cam/CD excerriance sy/;'J,fVS f ilCiscm sv/fl. 
acompa 1 ish VS/sy/A/COm taught 

thought) Hom. desided CS 

mi 1 itory VA/VS deciev VOr/VOm seincerely VA 
lessen Hom movilience CS/sy/A sabagge CD/CS 
conscous VOm cauze CS/VA myse ry VS 
pertous CS/VOm consious COm cremb le VS 
li ef CVOr condemened sy/.A cr itsi ed sy/Om 
dynamo sound 5 im. jumbed CS condemt sy/Om 
fe rce 1 i dig/VS f accisheits syiA/CS pe rcenality CS/VS/Hom. 
less heart Hom . nat hin'] VS saffe red VS 
crembled VS comr lit VS/VOm exr r i ance CCl/VOm/VS 
fashist CS/CA fa i ler VS/VOm sabaqe CS 
safient CV/Om COf'ceous COm/COm mob il sed VOm/COm 
powar i ty VS/sy/A condomt sy/Om/VS flo lotical VS 
ord i ne ry VS perec i c,', sy/A accedent VS 
carrieng sy/A da i l aba d ip/CS/VS sacceful VS/sy/Om 
fears ly Hom/CS reci eve VOr curag ious d ip 
miccery CD/CS fiercly VOm carrer CD/VOm 
mi latory VS regim VOm gane(ga in) mag ic 'e' 
crietiziesed sy/II/ fasciest CCl ,d iq beterly VS/COm 
condemnt CS/VOm dec issions CD convienced dip/VA 
condom VS/COm/Hom decissions CD convienced dip/VA 
,ar r i eges CD/VA/VOm se ri ously mishearing turm VS 
dead (deed) Hom. fi e rce lly CD ungrating ly COm/VOm 
1 ifes CS mi "ce ry CA/CCl ri ghte ly Mae, 
safe red VS/ COm condemed COm succefull CO/sy/ Om 
ofcors d ip/VOm ungraj ingly VS/C Om remender d ig . 
accur i t e VS sarre ri sed VS/VA moscles VS/VOm 
comon COm be'lta rl y hom/VS/VOm vis i t i him sy/ A 
conducte M' e ' t oure VA 
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Of1 0!~ O 
1 2 1 2 1 2 

a casei ng a ease in so 11 en (swo ll en) CS/VS 
sus sefu l CS/COm/sy/0m writely Kom be t erly VS/C Om 
engener VS/VOm aeastemed CO/VS/sy/A ea r i e r VS 
sussessful CS/CD pa i rent VA/ diph f irends sy/ACVOr 
ing inear dip/VS the re for mesanger COm/VS 
dete rmained d iph ungrag ively VS/COm/CA playe M'e' 
aeastemr>t COm/V S/eC l massles CDIVOm eritizise CS 
ingaged VS hea rged sy/A eoneore CVOr/CS/M' e ' 
kine (keen ) d ig/VA res i ne VA/C Om expe rianee VS 
son (sun ) hom. divlop sy/Om/VS ene<}ene r sy/A/VOm/VS 
retern VS trabl le CD/ dir acas t emed VS/COm 
trables di p. veryes hom. veri os dip/VS 
maight dip grea tful hom engcged VS 
vi ste VO/V.". pere fe red sy/A/COm ma sls CCl 
gaidance VS offer (author) CS/VS trab les dip 
accedent VS acus t emed VS/VOm remender dip/VS 
preffered CD/COm massel is CD/sy/A ingeged VS 
earged VS/VA acctlstemed VS aceuret VS/VOm 
enginer VOm injouniour sy/A/IIS/C S cons a lt ed VS 
ungrugingl y COm biterr i ly CD/COm/VA dispo inted sy/Om 
to rene sy/A/VA ga idence VS reashem VA/CS/VS/C\iO-
messanger VS gidence di g po loti ea l VS 
ingajed CS/VS peref e r sy/A contr ight CS/VS 
rega reded sy/ A in terferize CS/VA aro inted COm 
contemt COm comp le ts VOm t a l ent forte r CS/VS 
ord ena ry VS callegn VS/CVOr povority VS/sy/A 
measry d i r/VOm crauser CS/VS reffuss ed CD 
suffere M'e ' freshous CS /VOm ordenery VS 
poet{point) VS/COm safe(snve) hom. jamr t eCl!CS/VOm 
conkuer CS exiper iance sy/A/VS saffered VS 
sepa rat ion Hom ri s ive VS/di g d i l a ima d i p/enm 
recive CVOr d issi ti ons CD/Cs tought CS 
dec ieve evor unde rs : ud d i p robe ri ty CS 
fierscly es i nter f1 r i ce CS /VS/f'om caus e (case ) VA 
coneionce eOm/ sy/A instracti on VS eomp le t VOm 
critisi zed es si ncii'l rl y vrVVOm c0nci sous sy/A/CS/VOm 



1 
con cent 
polatical 

decissions 
complet 
failar 
dilema 
lifes 
mobilise 
concios 
con co!' 

hearte 
way (cf. why) 
sepration 

complitss 

creatsize 
condam 
jamped 
historrie 
desive 
kin(keen) 
ungraceful 
(-grate-- ) 

moscles 
ofcource 
streat 'r"" 

decession 
furc i 11y 
resin 
mat he!' 
determene 
guidence 
3costhemed 
refer2d 
regareded 

2 
CS 
VS 

CD 
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1 
pricious 
where(were) 

musles 
unquinted 

2 
VS 
Hom, 

COm/VA 
VS/CS VOm 

VS/VOm satisfication VA/CV~r 
COm of cours 
CS/gr savag 
CS oridinary 
COm/dig dielema 
CVOr/CS/ combles 

VS 
l1' e' haus 
Hom ingajed 
sy/Om/CS prefered 

COm 
VS 

Hom 
Hom 
VS 

angergua-
lingly 

musls 
enged 
anouncet 

CO/M'e' guideance 
CS 
Hom 

Hom 

VS/VA 
CVS 

accostmed 
perefered 

taught 
(thcught) 
interpirise 
frindce 

VS "- trobleres 
VS/CD mea sang e r 
CS/VS 
VOm/COm 
VS 

enngener 
qurear 
contrant 

VS resi e nd 
VS araged 

CV/VS/COm biterly 
COm towrn 
sy/A acurret 

VOm 
VOm 
sy/A 
sy/A/COm 
COm/VS 

VS/VOm 
CS/VS 
COm 

CS/VS 

CCl/COm 
sy/Om 
CS/COm 
sy/A 
VOm 
sy/A 

Hom/CS 

sy/A/V" 
dig/sy/A 

dig,sy/A/CS 
VA/COm/VS 

CO/VS/VOm 
CS/VS 
VS/CS 
dig/COm 
sy/A/VS/VA 
COm 
d1o/CS 

CO/VOm/COm 

1 2 
corigious dip/VS 
pupil 

(for people) Hom 

lesens 
fawght 
crimble 

COm/Hom 
diph 
VS 

less hert VS 
sinciarily dip/VS 
surpression COm/sy/A 
conscence VA/CS 
heart Hom 

separation Hom. 
firessly 
sabege 

CVOr/CS 
CS/VS 

complite VS 

cretized VS/sy/Om 
individuJo dig/M'e' 
betterily sy/A/VS 
ungreetful Hom 
collage 
equanted 

VS 
VS/COm/VOm 

musles COm 
convenced VS 
thorn(torn)CS/VA 
contemt COm 
viste 
biterarly 

VOm/M'e' 
sy/A/COm 

messanpere VS/M'a' 
dev e lo>:e 
ingen er 
trable 
erged 
concept 

(consent) 
notesed 

M'e' 

VS/VOm/CVOr 
diph 
VS 

CS/CA 

VS/CS 
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Appendix 0 

Spelling errors as obtained from the ~ultilingual group of 

children at the English Communi ty School in Addis Ababa. 

English Children 

exited 

couldent 

prist 

friends 

hered 

doun sters 

whould 

luculy 

Goans 

frendz 

wehen 

delitious 

squise 

Igbo (Nigeria) 

hurted 

traveling 

starte 

tenes 

liberery 

junier 

cheked 

siting 

Finnish 

hous 

befor 

lik 

bilding 

bited her 

hake 

Chicewa 
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