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ABSTRACT

The role of principals in Implementation school Improvement program in secondary schools

in south west shoa zone.
Name.Gezu shentema Abdi

The purpose of this study was to assess the experience of principals in government secondary

schools in south west shoa zone of Oromia, Ethiopia,

Namely: Gersu Dhuki,Dilella, Goro and chitu Secondary school .The study deals with
encamping the actual role and challenges of principles in implementing school Improvement
program in government secondary schools. The review of literature focused on leader ship role
in implementation of P within this effective leader ship and school Improvement program
initiatives. The research methodology employed in the study was both quantitative and
gualitative approaches. Accordingly ,a questionnaire was prepared to be filled by teachers and
department heads. For the qualitative portion, in reviews and observation were administered.
Regarding the questionnaires, distributed to sample size of 191 teachers 32 department
heads.174 (91%) out of 191 teachers were properly filled and returned 32 questionnaires
distributed for department heads and 29 were filled and returned. 8 school principals,4 woreda
education vice heads are involved in the interviewee which takes around an hour for each 4

PTA representatives were in reviewed in an interviewee which takes 30 minutes for each.

After data were screened, Data Obtained through questionnaires were analyzed using
statistical tools such as mean and percentage. The finding of the role and challenges of
principals are less effective in their leadership due to lack of experience and qualification in
profession Finally, based on the findings and conclusions, recommendations were made an
capacity building and empowering of principals to do their work effectively on instructional
leader ship, in turn, encouraging participatory approach of leadership. further more,south west
shoa Zonnal Education bureav in responsible to give directives and gude lines in the cases that

when ever, relations to create school-community links.
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CHAPTER ONE

1. Theproblem and its approach
This chapter with the back ground of the stustgtement of the problem, basic research

guestions, significance of the study, objectivehaf study , delimitation of the study, definition

of key terms and organization of the study antétion of the study.

1.1 Background of the study
Education is an instrument that enables to creetdugtive citizens that contribute to the

country’s general development to direct the commyisioutlook as needed to facilitate
economic, social and cultural development by inimdg new technology and scientific
discoveries. It is known that since the preparatoord implementation of the current
education and training policy to use education ameans of development and progress,
satisfactory results have been achieved at alldeweincreasing learning participation and
equal distribution(MoE 2006:1). Alongside this cuolesable effort have been made to
increase educational quality and among these empoyveeachers, regularly assessing and
revising the curriculum, implementing a decentedizducational management to woreda and
school levels to enhance educational and leadesdiiis, increasing the participation and
feeling or responsibility the community in the edtional process, increasing the availability
of educational materials and supplementing thehiagcprocess with technological resource

are worth mentioning.

Generally extensive activities have been undertakgorovide quality and proper education
at school and institutional levels. However, it viisnd impossible to achieve success merely
through the above efforts. Surveys conducted ateréifit intervals indicate that the
achievement of students at varies level is low (Egpyas .2010). It is common knowledge
that school undertakes the teaching process witloutine practice rather than following a
properly analyzed and systematic approach thatsEscon increasing the learning condition
of students and improving the learning outcomeser@iore, improving the practices of
schools has no alternatives considering the bade they play in realizing the quality of
education(MoE, 2007).
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General educational quality assurance package rméviag, 2007) has also suggested that to
put in to practice the designed strategy so asréwemting the deteriorated educational
quality, the Ethiopian government has designed rreigeé education quality improvement
package(GEQIP) consisted of six programs suchlaschers Development Program (TDP);
School Improvement Program(SIP); Civic and EthiEdlucation Improvement Program;

Curriculum Improvement Program ;Information Comnuation Technology Service

Expansion Program; General Education Management @nganization Improvement

Program.

The entire six programs are being carried out dpia to make schools provide high quality
education for all students including students wsbecial needs. Ethiopian government
launched the school improvement program beginniom fthe second half of 2006 all over
the country. School improvement program is one arept of the general quality

improvement package (GEQIP).

School improvement is a carefully planned change @ims at improving students authentic
outcomes and strengthen the capacity of schoohtoraging change ( HopkinsWainscot, and
West,1994).

The school improvement program focuses on teadeiaging process, school
administration, creating suitable environment &arhing and community participation. Thus,
practitioners as well as educational leaders & rdiht levels have to pay attention to school
self evaluation, development planning and its imq@atation, change management, plan
monitoring and evaluation and continuity of the amhimprovement program is to enable
school to provide quality education for all student

The overall aim of SIP is to enhance students’ eamment by improving the teaching
learning process and other factors associateditvilthe program is launched in response to
poor quality education provided in the schools bg tcountry. Even though school
improvement is new in Ethiopia, it is widely praetd in the other countries. Dagne (2008:1-
2) explains that quality in education is the issfighe world and different countries have
launched various educational “quality improvemanitiatives”. To mention Ireland- raising

school standards initiatives(1994-1995) focusedmoproving the identified weak schools,

2|Page



Australia- school excellence initiatives (SEI) whiaim at improving the quality in education
by making schools attain high standards in studés@ming, applying best practices and
using innovations on four school domains and twellements, (ACT). Department of the
youth and family services, 004, USA the No ChildtlBehind (NCLB) act of 2001 designed
to help create high performing schools. Ethiopia &adopted the Australian school excellence
initiative (SEI) which consists of four domains amgelve elements attain the school
improvement program. These domains elements aarnihg and teaching which contains,
teaching learning evaluation and curriculum. Sthmninistration which contains, strategic
vision, leadership behavior and school improvem@uitable environment for learning which
contains, students’ focus student improvement &mdesit support.  Community participation
which contains, working together with parents, ipgrating the society and promoting
education.

In Ethiopia school improvement program has beemdahiced since2007 with other complex
supportive change programs. Aiming at improvingdhality of education through enhancing
students learning achievements and outcomes(MoE200 As a result Oromia national

regional state has also started the school impreaéprogram,

Administratively, south west shoa zone has 12 wasedhere are 14 secondary schools in this
zone. Beginning from 2006 onward MoE had providegional bureaus, zonal education office
to schools written materials like blue print, framerk hand book and other guide materials so
as to implement the school Improvement programcéffely. Since its initial implementation
different findings have been reported on schoolrowpment program. Some of the reports are
advocating the good features of the practices wdthers not. Thus this research tries to assess
the leadership effectiveness in the implementadioschool improvement program in secondary
schools the research area.

1.2 Statement of the problem

Principals need have the theoretical knowledgd| akid adequate experiences in the school
leadership so as play active and effective thatgguals should have a profile of possession of
various training on school leadership and manageM@E, 1999/10). The role of leadership
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in school effectiveness is unquestionable. It rarfgem creating vision for the school building a

capacity of fellow workers and demonstrating ethacad moral leadership.

This chapter deals with the background of the ststhtement of the problem, basic research
guestions, significance of the study, objectivestité study, delimitations of the study,
definition of key terms and organization of thedstu

School Improvement program (SIP) is a researchoowgcwhich encourages school leaders
and of teachers development and effectivenesdsdt facuses on parents and community
involvement and students readiness and commitneentork hard for improving schools
.Therefore, promoting school improvement prograrih mave a vital importance to provide
quality education and to strengthen school inteoaglacity. Stoll and fink ( 1996:55) state
that improvement is very complex practice that migé hindered by various impediments
that challenges the implementers. These challeimgisde complexity of program, mobility
of principals and teachers, coordination probleustaning commitment low support from
top level officials and lack of involvement, astdist approach to educational change that

enhances student’s out comes as well as strength#me school capacity for change.

The researcher work on supervision of secondargashn Wolisso woreda .This helped me to
look in to the issues of implementing school imgment program. In different schools school
improvement program goes effective while in othiens applied in less effect positively and
negatively the school improvement program.

Thus the researcher opts to bring evidence bagednation on leaders’ involvement in school
improvement program. In order to address the maipgse of the study which is looking in how
leadership in school affect school improvement paogthe following research question are
forwarded.

1. To what extent school leadership roles have beeancied in implementing school

improvement program in selected secondary schd@suih west shoa zone?

2. To what extent do stakeholders engaged in implemgsichool improvement program
in selected secondary schools of south west shoa?zo
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3. What are the main challenges on leadership whiéetming school improvement in

program in selected secondary schools of south stest zone?

1.3 Objective of the study
The purpose of the study is to assess the implatientof school improvement program as well

as to analyze the role of leadership in effectmplementation of school improvement program.

1.3.1. General Objective
The over all aim of this study is to assess thdempntation of school improvement
program as well as to analyze the role of leadprdfiective implementation of
school improvement program.
1.3.2. Specific Objectives
The specific objectives of this study are
» To examine the challenges that leaders face inesstd implementation of
school improvement program.
» To indicate the role of leaders in attaining thelgof school improvement

program.

1.4 Significance of the study
In spite of the fact that education has significaniés in the well being of human kind, quality

education is a result of various activities takipigce in the education system. Effective
implementation of school improvement program is kieg. This study therefore; is aimed at
assessing leadership effectiveness in the implatient of school improvement program in

secondary schools of south west Shoa zone of Oraygian.
It was, thus hoped that it would:

* Pinpoint the trend in implementation of school ioy#ment program.

» Provide valuable information regarding school iny@ment programs as to propose the
ways that contributes to quality education for sthieaders, teachers and PTA members

» Identify the potential shortfalls that hinder etige implementation of school
improvement program in such a way that it serves sygring board for further studies in

the area.
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« May acquaint educational managers and other st&detsowith the challenges in
effective implementation of school improvement perg, with the aim of addressing the
problem.

The results of this study would be added to ancweoé the body of literature currently available
on implementation of school improvement programvelt as to make use of this information to

gain insights of best practices and impact the atilutal program in a positive manner.

1.5 Delimitation of the study
This study is specifically concerned with an assesg of leadership effectiveness in the

implementation of school improvement program iroselary schools of south west shoa zone of

Oromia region.

Currently there are fourteen (14) secondary schiadlse zone. To conduct a study that includes
all schools in the area under study as a whole dvbel beyond the scope of the study due to
factors of expense, time, and accessibility. Tleeeefto make the study more manageable the
research is confined to four (4) randomly selectedondary schools. This helps to collect
relevant information from a subset of the populaiio such a way that the knowledge gained is

representative of the total population under study.

The scope of this study delimited on the leadersbigs into the planning and monitoring the

school improvement program in the targeted 4 bujiools.

1.6 Limitation of the study

The limitations to this study includes; reluctarafesome respondents to fill in and return the
guestionnaires on time, the difficulty which migidcurred in getting the necessary information
on time as well as genuinely from intervieweestf@at some were reluctant in responding the
guestions while others are busy due to meetingseated field works. Besides, unavailability

of respondents on time was the limitations. Theeothallenging factor was lack of experience
and adequate skills of conducting such relativebynprehensive study on the part of the
researcher. Hence, surely this necessitates tearger to devote much more time and effort.

Finally, irrespective of these limitations, theeascher had come up with this work.

6|Page



1.7 Definition of key terms
Assessment :- concerned with the ability to produdesired result or goal ( Sergovanni, 2006 ).

School Improvement Committee ( SIC) : it is a comteel which established from the school
community, parents and woreda executive ( urbanradirative executive ) to support
implementation of SIP in the school (MoE,2006).

Leader Ship :- a process where by, an individutlémces his/her subordinates to achieve common
goals.

Leader ship Style :- Leaders typical way of behg\ygroup members or subordinates ( Hicks and
Gullet,1981 )

Principals : The managerial staff and professitegeders in charge of schools.

School improvement program (SIP):It is a school program anchored on teaching legrni
school environment , leadership and managementn@mity participation domains to conduct
implementation and self-evaluation to improve ttaaational inputs and process that enable
students to score excellent results (MoE, 2011).

Secondary School: is a schooling system offering a post elemengahpol program (from grade
9 to 12). In Ethiopian context duration consist$vad years of general secondary education.
Woreda: Is an ‘Amharic’ word: which refers to an admimngtve division in between the ‘Zone’

and ‘Kebele’ level with identified geographical bwlary.

1.8 Organization of the study

The study was organized in to five chapters. Tldblpm and its approach were discussed in the
first chapter. The second chapter deals with revidwelated literature. This chapter also
consists of basic concepts and explanations onosdngprovement program by different
researchers. Research design and methods wernesskscin chapter three. In chapter four
presentation, analysis and interpretations of @a&a discussed. Finally in the fifth chapter
summary, conclusion, and recommendations were dedu In addition to this necessary

documents including bibliography were attachedhtolast part of this paper.
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CHAPTER TWO

2. Review of related literature
This study aimed at assessment of leadership pfé@etss in the implementation of school

improvement program in secondary schools of sowght\whoa zone of Oromia region. In
order to study; an attempt was made to review edléiteratures and summarize studies of
previous researches which are related to the imgiation and challenges of school
improvement program. The literature organized bgrrang previously done essays papers,

books and internet sources.

2.1 The concept of leader ship
Leadership is the process that influences the hehand daily activities of others’ effort

towards the achievement of goals in a given sibmathAs to Hemphill (1949), leadership is
the initiation of a new structure of procedure &ecomplishing the organizations’ goals and
objectives. According to Halpin (1956), a succeskfader contributes to group objectives
and their relationship. Davis (1998) also statest thadership is the ability to persuade
others to seek defined objectives enthusiastictly;human factor binds a group together
and motivates it towards its goals. McGregor (19@8jined leadership as leaders and
followers to act for certain goals that represéetvalues and motives; the wants and needs,
the aspiration and expectation of both leaders folldwers. According to Hersey,
Blanchhard and Jonson (citied in Wossenu, 200&jdeship is the process of influencing
the activities of an individual or a group in etfortowards goal achievement in a given
situation.

From the above definitions, we can understand ldaatership is thus inseparable from the
followers’ needs and goals as it occurs in a graike other human activities, leadership is
difficult to pin down (Wossenu, 2006). In this redialeadership is a concept that does not
have yet universally accepted definition; ratheisitagreeable in working definition by
scholars who work in the field. Similarly, Yukl (@6) said that the term leadership is taken
from the common vocabulary and incorporated intdehnical vocabulary of a scientific
discipline without being precisely refined whichsuéed confusion in its meaning.
However, a working definition may help us to havecanmon understanding. Leithwood

and Riehl noted that at the core of most defingiof leadership are two functions; these

8|Page



are providing direction and exercising influenceodskenu (2006) on his part stated that
leaders mobilize and work with others in order ¢hiave the common goals. To this end,
leadership is an influential process in supporbtigers to work enthusiastically at the aim

of shared goals or objectives.

In the study of leadership, it is important to haseoncern on similarities and differences
between leadership and management. . . . Leadeistirequently seen as an aspect of
management, with real leaders ‘ often characteriasdcharismatic individuals with
visionary and the ability to motivate and enthutees — even if they lack the managerial or
administrative skills to plan, organize effectivady control resources. On this basis, it is
often argued that managers simply need to be gooeverything that leaders are not
(Wossenu,2006:3)

Leadership is believed that where you need to dgb aviclear vision and sharing that vision
to create a common purpose with staff and stakehnsld\nd it is also the ability to entrust
the followers towards a definite goal. Managementicomplex task that involves the
process of planning, organizing, staffing, diregtiand controlling the organizational
operation to realize certain goals. Organizatigreaformances depend to a large extent, on
how resources are allocated and management’s yalditadapt changing conditions.
Murugan (2005) attempted to pin down the signiftcdifference between those two terms,
as follows:

Management cannot operate without formal orgaromatistructure, where a manger directs
people through the legitimate authority and heh@ bas to perform all the five function:
planning, organizing, staffing, directing and cofitng. But leadership can exist in both
organized and non organized groups. Leaders maybiohave formal authority but direct
people by influencing their behaviours (P.327).

To Murugan,(2005) managers do their work to achigner goals through regulatory and
controlling methods, while leaders have empathy wther people and create excitement in
works in order to influence people and make allavpmities of changes. Both managers
and leaders have power to influence other peoplédowever, most management positions

provide opportunities to engage in leadership.
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Although different stakeholders are existing incho®l, a principal is a prominent figure
who has the power to influence others. Principaés supposed to have the capacity and
skills of managing the staff members and availabkources to academic achievements.
And they should also use interchangeably theirdesidp power and managerial skill to
cover their irreplaceable roles and importanceduncational leadership. In addition, school
leaders should be familiar with their functionspeerform for school improvement and they

are also expected to follow different leadershypest for their effectiveness.

2.1.1 L eader ship theories

The essence of educational leadership has beeabtlity to understand the theories and
concepts and then apply them in real life scenafarrison, Rha & Hellman, 2003).
Siegrist(1999) hypothesized that people’s undedstgnof leadership has changed rather
dramatically as individuals recognize that whatleza do is determined in large part by the
nature of those being led and culture of the omgimn in which they work. Various
theories of leadership have emerged, with eachrghpmducing volumes of literature
legions of both proponents and opponents. Sindetitha, a large portion of contemporary
leadership has focused on the effects of transfioomal and transactional leadership (

Antonakis, Avolio &Sivasubramaniam, 2003).

2.1.1.1 Transformational L eader ship

The version of transformational leadership thedrgt thas generated more research was
formulated by Bass (1985) and his colleagues (Y@RI99). Burns (1978) alleged that
transformational leadership was based upon mutaagiliged goals and objectives of leaders
and followers. Transformational leaders motivatbosdinates to perform beyond desired
expectations by inspiring, stimulating, and deveigm higher collective purpose, mission
and vision (Boss, 1985).

Northouse (2004) postulated that transformatiosadiérs are seen as change agents who are
good role models and who can create and articalatiear vision for an organization. To
argue that transformational leaders embrace antpidactic learning environment, one

that promotes personal responsibility and innoeatthought processes. Furthermore,
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leaders who are transformational in effective sthoo whatever is necessary to facilitate
this process. Bass and Avolio (2004) delineatedftflewing key aspects that comprise
transformational leadership:

Idealized Influence (Attributed }- instilling pride in others for being associateithw
their leaders ; going beyond self-interest forgbed of the group ; acting in ways that build
others respect and displaying a sense of powecamfitence.

Idealized Influence (Behaviourjaking about important values and beliefs ; spang the
importance of having a strong sense of purposesidering the moral and ethical
consequences of decisions and emphasizing the iamwar of having a collective sense of
vision.

Implicational Motivation — taking optimistically about the future, providimgeaning and
challenges and taking enthusiastically about wiegids to be accomplished; articulating a
compelling vision of the future and expressing aerice that goals can be achieved.
Intellectual stimulation —stimulating subordinates to be innovative and oreaby re-
examining critical assumptions and seeking varegectives when solving problems.
Individualized consideration —treating subordinates equally, but paying attentton
individual differences, needs and abilities, segyvas coaches and practicing two — way
communication.

Collaboration is inspiring a sense of community ahdred commitment which diminishes
isolation and un scertainity about effectivenesasBand Avolio (1994) suggested that
collaborative process is likely to benefit orgatizmaal effectiveness if transformational
leadership is involved in the process.

2.1.1.2 Transactional leader ship

Transactional leaders focus on the interpersonetanges that occur between themselves
and their subordinates. Bass (1998) argued thasdional leaders are motivated by what
is easily identifiable and measurable. AccordingBtss (1985), transactional leaders are
more reactive than proactive; less creative, noaal]l innovative; more reforming and
conservative; and more inhibited in their resedoetsolutions. Yukl (1999) postulated that

transactional leadership includes a diverse catlaaif mostly ineffective leader behaviours
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that lack any clear common denominator. Lowe aniéiGE996) reported that transactional
leaders operate within an existing system, avald, prefer effective answers and are less
likely to support the status quo. Bass and AvoRO04) delineated the following key
aspects that include transactional leadership.

Contingent Reward —providing others with assistance in exchange fairttefforts;
discussing in specific performance targets; andimgaklear what subordinates can expect
to receive for their efforts and expressing satisé@ when subordinates meet expectations.
Management by Exception (Active) focusing attention on irregularities, mistakes,
exceptions and deviations from standards; closebnitaring failures and punishing
subordinates for their failures; and anticipatimghpems and making changes before those
problems become too bothersome.

Management by Exception (passivefailing to intervene until problems become serious;
avoiding specifying agreements, clarifying expeotat and providing goals;

Laissez — Faire -showing a total absence of leadership ; avoidingrgeinvolved when
important issues arise ; being absent when need&ebiding making decisions ; and
delaying response to urgent questions subordirmgegiven. Burns (1978) espoused that
transactional leaders motivate followers by appeato their self-interests and needs. In
order for this exchange to occur, goals and ohjestias well as contingency rewards and

inducements; must be offered.

2.1.2 L eader ship functions
Leadership functions are basic elements that conddte development and change within a

given institution. To keep in a better way, a leadaintain high moral among the members
of the group being led by him. Manz and Sims (2G08ued that the leader is one who has
power, authority, or charisma enough to commaneérsthAs Moshal ( 1998 ) stated the
common function of leaders may be enumerated dswsel: a) Motivating members, b)
Moral boasting, ¢) Support function, d) Satisfyingeds of members , ) Accomplishing
common goals f) Representing members , g) Creatnddence, h) Implementing change
and resolving conflicts. Gross and Herrio (196%)gasted that influence based on personal
power is associated with greater effectivenessthEBunore, the authors identified the

following six important leadership functions:
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1. Develop goals, policies, and direction 2. Organihe school and design programs to
accomplish the goals. 3. Monitor progress, solabl@ms, and maintain order. 4. Procure,
manage and allocate resources 5. Create a climatbhd personal and professional growth
and development. 6. Represent the school to thaatlieffice and the outside world. The

above mentioned functions that facilitate effectas@hool leadership have been used as

benchmark for evaluating effectiveness.

2.1.3 Leader ship skills
Leaders would be successful only when they areppedi with certain managerial skills in

getting things done through people. Katz (citedAyalew, 1991) identified three kinds of
skills as technical, human, and conceptual. Acgualh effective leader appears to rest on
three personal and basic skills:

A) Technical skills, which refer to the proficiency and understandingaafpecific kind of
activity involving process, procedure or techniquiais skill is primarily concerned with
working with things.

B) Human skills, which are the manager’s ability to work with atheand build a
cooperative effort with the group he/she managéss $kill is primarily concerned with
working with people.

C) Conceptual skills, which imply the ability to visualize the organizatias a whole. This
skill enables the leader to perceive and recogttieeinterrelationships of various factors
operating within the total organization. The impmite of the above mentioned skills may
be appropriate at two levelof organizations. At the higher levels, the manager's
effectiveness depends more upon conceptual andrhekilés. Technical and human skills
are fit for the lower levels. Koontz and Weihric#098) added a fourth one — design skill to

Katzs’ three skills. This skill involves the abylito solve problems of the organization.

2.1.4 Leader ship styles
The development of institutions depends on theiogiship between leaders and followers.

There are different factors that have no impactleveloping a choice in leadership styles
and particularly on leadership between leadersfallmvers. Leadership, in a classic study
that Lewin ( 1939 ) attempted to find out whethédfedent group behaviours result from
different styles of leaders behaviour that appeaoedharacterize three known styles : a)

13| Page



Authoritarian b) Democratic, and c¢) Laissez — dastyles . According to Lewin’s
experiment, the most effective style was democralowever, excessive autocratic style led
to revolution while under

Laissez — faire approach people were not coheretiteir work and didn’t put energy that
they did when being actively led. Rensis (1967 nideed four main styles of leadership,
particularly around decision making and to whaeekipeople are involved in the decision.
The styles are: Exploitive authoritarian, Benevolaauthoritarian, Consultative and
Participative. There are different approaches ¢ylés ‘to leadership that are based on
various assumption and theories.

Goleman, Boyatzis and Mckee (cited in EMI: Manu2006) described various styles of
leadership that have different effects on the eomstiof the target followers. The styles
include visionary leader, coaching leader, the pasetting leader and the commanding
leader. All these styles have their own characher i@levance to different situations. The
discussion above shows effective leadership dependse leader’s styles. At the school
level, leaders should be experienced and trainéebitlership to cope up with the necessary

skills to utilize the appropriate styles.

2.2 leadership in education
A school system is one of the public institutioasing its own specific goals and objectives

to be achieved. Such tasks are given to schooktsablowadays, the success of a school to
accomplish its goals depends largely on the abditythe leaders. Here, principals are
prominent figures to lead the school communityifioprovement.

Educational researches on school effectivenessieaeatly been dominated by the concept
of principals as leaders. As to Sergiovanni (19B&nhcipals’ key functions in effective
schools in establishing goal consensus among atafffdeveloping an institutional identity.
Therefore, it is a fact that a school principaésidership behavior has a subtle influence on
the progress of the school. Effective leadershipaisthe core of every successful
organization. It is relatively recognized by:

a) Creating a vision:

A vision refers to the shared values and aspiratgneed by the members of the
organization, which guides the present action aedisibn to create a desirable future.

Chance (1991) describes vision as being the fofddeodream towards which effective
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administrators strive in the development and shapintheir schools. Conley, Dunlop and
Goldman (1992) explained vision by using the mebagi an internal compass that assists
an organization in understanding how its actioates to its organizational goals. A vision
has been described as a statement which captuidsalrstate of affairs (Smith and Stolp,
1995). More recently as a realistic, credible,aatirve future for the organization that is so
compelling that people would be motivated to waslwards the better future ( DuFour ,
2000 ). Effective leaders communicate the visiod dimect all actions towards achieving
the vision. They cultivate and focus the strengthsolleagues to achieve the shared vision.
And such leaders seek counselling and advice to ieam the knowledge and experience
of others, while they freely offer their expertisethose who seek it

b) Setting High Expectations

Effective school leaders use analysis of best peaat education that to be responsive and
proactive in changing schools to prepare studemtghie future in which they live. They
focus on students’ achievement data and measumessidn terms of positive student
outcomes. They provide the motivation and encourege that lead to success and they
manage effectively in a changing educational emvirent.

¢) Building the capacity of leader ship

School leaders develop the skill and talents o$¢haround them. They are also capable of
leading change and helping others through the @hamgcess. Effective school leaders
encourage shared decision — making with the scbowmimunity including staff, students
and parents. They are both the guardian and refoofnthe educational system, and they
ensure that all groups are engaged in a common agwhlmoving in the same direction.
Wossenu (2006) has asserted that as the evideppkesuquality school leaders understand
teaching and are respected by their staff, ancetpessons are willing to hold themselves
and others responsible for student learning anéraihg the capacity of teachers to meet
this goal. Effective school leaders work to shaadership responsibilities throughout all
levels of the educational organization.

d) Demonstrating Ethical and Moral leader ship

Effective educational leaders are role models bicat and moral leadership. Such school
leaders demonstrate courage in difficult situati@ml provide a model of moral leadership

for others to emulate. They also tend to make wdiffee in the lives of students, and impart
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a philosophy their positive relationship built aoigt improves the quality of life for all
individuals. Leaders with integrity are focused gnuaposeful, and are always attentive to

being consistent with what they pay and what they d

2.3 Change and leader ship
Nowadays, change and leadership become the twe sfgecoin. Without change the world

becomes stagnant, meaning no growth and developifieatchange demands individuals
who are competent enough to shape visions andeghle aspired change.

Leadership empowers everyone to create future $ieiations, act and achieve
breakthroughs. Hence, having and internalizing tbacepts and basic knowledge of

leadership skills build the competence for leaderahd the potential to make it happen.

2.3.1 Types of Change
Different terminologies are used to express theegypf changes. However, despite the

difference in the terms used by different authtypes of change can be categorized into
four types depending on their magnitude and the firame of the change process. These
are:

a. Transactional changeefers to modification in and redesign of the systeprocedures,
processes, tasks and activities that take placeeleet individuals and groups both within
and outside the organization. This kind of charsyasually handled by setting up a project
to manage its implementation. The movement causesmporary discontinuity to the
system, but the activity carries on and at the ggttles down to business as usual. It has a
distinct beginning and at the end where succes$earlatively measured ( Lovell , 1994:3
)

b. Transitional changerefers to the process of moving from one statentuiteer of getting
from here to there, like shifting from one way twther way of doing things.

c. Incremental changemplies that one does not change overnight. Whppéas here is a
step — by — step movement towards the end. It lindsrthe notion that good change takes
time. This kind of change consists of an ongoingcpss of moderate but linked steps
(Walton, 1999). Incremental change occurs in arugomary way.

d. Transformational changds a type of change which results in entirely nehdvior sets

on the part of organizational members and thosesidritthe organization. It is a
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fundamental change in purpose and strategy. Tlaageh challenges embedded behavioral

norms, often is related to strategic change, asalitis referred to us second order.

2.3.2 Strategiesfor change
Although policies set directions and provide a feswork, they do not determine customs.

What determines is the implementation rather thamblicy decision alone. The three most
important internal strategies are school self-neyieglevelopment planning and staff

development (Reynolds, et.al, 1996:76).

2.3.3 The process of change

Miles and Fullan (cited in Reynolds et. al, 1996)lain that the change process is not linear
but consists of a series of three stages whichlagvezach other. These are Initiation,
implementation and Institutionalization. Initiaticstage refers to deciding to begin the
planned change; implementation stage focuses atsriede given to this stage. Unless the
plan for the educational change is not implementetbtecomes only a paper work.

Institutionalization refers that the educationamede is not seen as new thing.

2.4 leader ship effectiveness
The clear purpose of leadership is common to gaoizations. This purpose is organizing

and influencing every stakeholder of the organaratiowards the achievement of goals.
However, it does not mean that there are no difiere in the system of managing different
organizations differ from one another in the fuoes or tasks they carry out that require
special skill from employees and abilities and Iskglquired by the leader. On the other
hand, leadership effectiveness is believed to heialr for the overall success of any
organizations. Oakland (1993) asserts that effedéadership is an approach to improve the
competitiveness, effectiveness and flexibility bé twhole organization through planning,

organizing and allowing participation of all membeat the appropriate level.

2.4.1 The concept of Effectiveness
Effectiveness is defined in different ways. Howevas to Drucker (1972), effectiveness

perspective is concerned with whether the thingsameedoing continue to be appropriate,

particularly in the context of rapidly and increagy demanding external environment.
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2.4.2. Elements of Effective leader ship
Effective leaders should acquire and maintain Jdiiand essential ingredients to score

high level of effectiveness in the process of leslli@. Scholars have different views on the
kinds of these elements. Although different schelaoposed various kinds of elements of
leadership, the most common elements are treatedl@ass:

a) Empower ment

Different views were delivered by various writeteat empowerment is an act which is
performed by school leaders to share authority resgonsibility with teachers on matters
related to classroom instructions. Harris.et. &0&) stated that empowerment is giving
teachers and even students a share in importa@niaegional decisions giving them
opportunities to shape organizational goals. Ubdrath Hughes (1997) also added that too
much control over teachers or centralization ohatrity over the classrooms might produce
some uniformity but negatively affecting teacharsdtivation and reducing the quality of
instruction. Every school leadership activitiesimétely direct towards improving the
quality of instruction taking place between teachard students. The appropriate
empowerment of teachers must lie in the amounttifaity granted and the organizational
leadership should create conductive working enwvitemt to maintain the proper
communication flow necessary to keep up the desasks.

b) School leader s as Change agents

Successful school improvement projects focus sigadif upon the teaching and learning
processes and the conditions at school and classi®eel that support and sustain school
improvement. Some literatures give a great deahtténtion on the issue that school
improvement has to be one of the primary taskscbbasl leaders. The aim of school
improvement initiatives highly suggests that lead®e key persons to introduce changes in
schools.

Hence, it can be viewed that school leaders shbaldndicators and agents of change.
Accordingly, school leaders are able to introdue® gulture and climate so as to be agents
of change processes in schools. Gamage (2006 )epdinat if the educational administrator
functions as a change agent is taking the statf Wwin/her, such a program will give the

leader and the teachers more, not less controh@fsthool program. Therefore, school
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improvement is a systematic and sustained effoniedi at change in effect of students’
broad out comes.

c¢) Creating an orderly Conducive Environment

School leaders can play a key role in efforts ehtion of sustainable and conducive school
environment that ultimately promotes effective tesc professional development and
student learning. Schlechy (1990) made remarkthieateader of the school has a particular
responsibility to lead the staff in developing sghpolicies to control student behaviour.
There are different reasons as to why it is vaklaol establish an orderly conducive
environment in the school. It is very difficult f@rincipals or school leaders to plan and
implement any school activity within a state ofntail conditions. In this regard, school
leaders are in charge of preparing and changirgantion the school improvement plan,
therefore, need to sense themselves that they @iéng in a condition of relatively stable
job environment. Ubben and Hughes (1997) enumeabiteut two of the most vital
premises: i) learning occurs best in an orderlyiremvent and ii) the environment
enhanced when the staff behaves in an orderlyrgechally controlled way.

d) Being visionary leader

An effective leader is highly expected to haveigbiio create and communicate his/ her
organizational vision. Because of the success pfoaganization depends on having a clear
vision which is accepted by the staff and othekedtalders. Definitions given to the term
vision are similar in the way that writers explainélowever, Cheng (2005) defined vision
as an image of a future that the school staff wamgchieve or care about. This tells us that

an agreeable vision is a stimulant to work hardatols the desired common goals.

Riches and Morgan (1989) state that the acceleratiachange makes vision all the more
important. Sergiovanni (1991) also advises thatommywho is aspiring to be a good
principal need to have some sense of what she valoes; something to be committed. In
relation to this, school leaders are responsibleréate vision to which reflect their own
school situations.

€) Human Resour ce Development

Human Resource Development (HRD) is a processubas developmental practices to

bring about more quality, higher productivity aneaer satisfaction among employees. It
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is a complex process and sometimes not a veryagetmplished one often because of lack

of focus on the part of heads.

School leaders are personnel’s in charge of suimgotéachers in their profession. Harris
et.al (2005) confirms that school leadership mustdbthe capacity by developing the
school as a learning community. HRD program musé lm®ntinuous process. It is not an
overnight task. According to Schlechy (1990) aftennheeds to be directed to four factors:
the nature of the adult Leader; different kinds le&rning required of effective staff
members; the varying amount of time required teectffdifferent kinds of behavioural
change and the application of appropriate traimingevelopment process of given factors.
The most important of human resource developmenitsisstaff and when staffs are
congruent with organizational needs, well trainedfaptive and motivated, great things can

happen.

2.5. Leader ship and school improvement initiatives
For the past decades, school leadership was belas/a single task of a school director or a

person who was responsible for the activities ef sbhool. Gradually, however, it took a
comprehensive meaning. Focusing on a single pessdecision becomes no more valid,
rather it has become a broader and inclusive abwarstakeholders who have the concern
for the benefit of their children is willing to takan active participation in schools yet hold
the key position in school leadership. On the otend, the issue of leadership for the
improvement is a fashion of the day on the reseanchpolicy agendas of many developing
countries. In this regard, researchers and pracéts have a great deal to say about the

significant role of school leadership in the pracetschool improvement program (SIP).

2.5.1 A paradigm shift in school L eadership
Since the introduction of modern education, schmahagement has been exercised in

different ways in various parts of the world. Masgholars have mentioned that the earliest
of these ways of leading schools were referredrdaditional management theory. Boyd

(2002) defined leaders in traditional leadershighase who follow hierarchical structures.

Serrgiovanni (2001) also characterizes the trauifio management theory as the

management and leadership that needs to bring alfairtdays work for a fair day’s pay “

but not for transcending this minimum contract thiave impaired and extraordinary
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commitment and performance in schools are differiémd associated with bureaucratic rule
and personal authority. Hence a leader relies otrals, procedures, and regulations that do

not inspire workers or followers.

As school environments change, traditional managérbegan to receive criticis from
scholars. So some sort of change in the contexeadership became eminent. Jamson
(2006) also rejects the relevance of traditionahaggment by saying that the twenty — first
century is about organizations that enable thatuiin systems and processes and move us
away from a hierarchical, parochial, and old — fased form of leadership. As a result,
many countries began to shift in a new paradigne major implication of this paradigm
shift was that the new leadership would have meltels of leaders, such as the individual,
group and school levels. Furthermore, multiple gaties of leaders include not only
principals and administrators but also teacherseamh students and other constituencies.
This expansion of leaders can reflect the currexds for * distributed leadership “ or “

participative leadership * in the complicated atemanding educational environment.

2.5.2. School I mprovement Initiatives
Improving the quality of education is the hot issu@arious parts of the world. In response

to this, different countries have launched varimitsatives for quality of education. Among
these countries Ireland and Australia are the leastmples. Ireland, raising schools
standards Initiative (SSI) which focused on impngyithe identified weak schools. And
Australia launched school Excellence Initiative (SEhich aims at improving the quality of
education by making schools to attain high starglargtudents learning.

Regarding to quality education, Federal Democr&epublic of Ethiopia (FDRE) has
focused on providing quality education and the Btioa & Training policy (ETP) of the
1994 paved a way for further quality of educatiBased on objectives of ETP, the Ministry
of Education (MoE) raised initiatives to improveatjty of Education. This initiative called:
General Education Quality Improvement Package (GBQf 2007 which consists six
programs. These are:

(1) School Improvement Program (SIRR) Teachers Development Program (TD®)

Leadership and Management Program (LAMM%) Curriculum Improvement and
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Implementation Program (CIIP{5) Civic and Ethical Education Program (CEEP) a&l, (

Information and Communication Technology (ICT) perg.

2.5.3. Concept of School I mprovement
Schools must improve their basic functions of te@agtand learning processes aiming at

helping and empowering all students to raise th®wad outcomes through school
improvement program (SIP). Van Velzen et. al (citedRibbins and Burridge, 1994)

presented the school Improvement program (SIPhidiefn which they quoted directly from

the ISIP (International School Improvement Projegbcument as follows :

A systematic & sustained effort aimed at changéearning conditions in one or more
schools, with ultimate aim of accomplishing edumadl goals more effectively. The

definition highlight that school improvement is laaonge process which involves a rigorous
planning that focuses on teaching & learning asl vasl creating supportive internal

conditions which is the function of school leadgsh

2.5.4. School Effectiveness
Mortimore (1988) has defined an effective schoab@e in which pupil’'s progress is further

than might be expected from consideration of iteka. This means, an effective school
adds extra value to its students’ outcome in commparwith other schools serving similar
intake. Edmond (1979) identified five factors whichntribute to school effectiveness.
These area) strong leadership of the princigal Emphasis on mastery of the basic slka)ls

A clean, orderly and secured school environndnHigh teachers’ expectation of pupil
performance an@) Frequent monitoring of students to assess theigrpss. According to
Stall and Fink (1996) school effectiveness studiss factors correlating to students’
achievements, overall development including soaggects. From this statement, we can
understand that the knowledge of school effectisenes very important for school
improvement. Therefore, schools need to link scleffelctiveness with school improvement

to provide quality education.

2.6 Theroleof school leaders
Scholars treated the roles of school leaders ifr ten understanding. One can find

different leadership roles. Some of the roles &eussed below;
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2.6.1. PrincipalsasInstructional Leaders
School principals are key elements in promotingeaite leadership to enhance rapid

change in their schools. A principal is the pivagialnt within the school that affects quality
of individual teachers’ instruction, the height sifident’s achievement and the degree of
efficiency in school functioning. Findley and Fiegll(1992) state that If a school is to be an
effective one, it is because of the instructioealdership of the principal. The instructional
leadership model also attempts to draw principait&ntion back to teaching and learning,
and away from the administrative and manageridtstdbat continue to consume most
principals time. Instructional leadership includdsfining the school’s mission; managing
the instructional programs; and promoting positas&hool learning. In defining these
statements, Leithwood (2004) stated that: praatitated to defining the school mission
includes overseeing the development of specifidsgaad ensuring their communication
clearly to all members of the school community. Tinectices centered to managing the
instructional program are supervising and evalgatimstruction, coordinating the
curriculum and monitoring students’ progress. Ad treart of this model, however, is the
final category of practice, promoting a positiveh@al learning climate which includes
protecting instructional time, promoting instructedd development, maintaining high

visibility, providing incentives for teachers anttentives for learning (Leithwood, 2004).

Furthermore, Harry (1987) forwarded two skills fmincipals to be effective instructional
leaders: the technical and interpersonal skillschhecal skills include goal setting,
assessment, planning, instructional observatiorseareh and evaluation, whereas
interpersonal skills are those of communicationtivation, decision — making, problem —
solving and conflict management. In this regardeative principals are expected to be
effective instructional leaders and must be knogdsdble. Therefore, instructional
improvement is an important goal worth seeking, nvhimplemented that allows both
students and teachers to control their own destinpaking a more meaningful learning
environment. The school leaders are considered dmkawithin the school to all
stakeholders. So there should be a dynamic interaamong the stakeholders.

Canbera (2004) describes that the main purposéefsthool is student learning and

achievement. This requires making all school at#isicontribute for raising students’ broad
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outcomes. The broad outcomes of learning encompaasgemic, social, emotional, cultural
and environmental. The school capacity determihegptovision of quality learning for all
students. Therefore, schools need to apply bestipea in terms of four domains and
twelve elements to provide quality education féisaldents, listed as follows:

Domain Elements

1 Teaching and Learning; I, Teaching practice,.g¢arning and assessment, Ill, Curriculum.
2. Leadership and Management I, Strategic visignL&adership behavior, 1ll, School
Management.

3. School safety and Health I, Student focus Wd8ht empowerment 1ll, Student support.
4. Community participation I, working together wiplarents 11, Involving the communities
I1l, Promoting education.

The above four domains with their three elementhgeaonstantly affect the teaching —
learning processes in education system. There$of®ols need to conduct self-evaluation
by involving teachers, students and parents to ktt@nstatus to practices in terms of the

four domains. This really requires the joint efoof the school stakeholders.

2.6.2 Effectiveness of leaders
To meet the desire goals, any leader should perioraccordance with the concept of high

performance and maintenance of appropriate levéluafan resource development, which
are the two vital elements for effective leader8hgieers (1991) also argues that effective
leadership demands commitment to come up with tarmptementary performances out
comes. Effective leaders establish and maintain dtveditions needed to ensure high
productivity for themselves. Hence, leaders whd deth effectiveness especially in terms
of quality are expected to be competent.

Leadership competencies require effective leadereehaviour. This is further illustrated
by Murgatroyd and Morgan (1994) as follows: . .ffeetive leadership requires skills
needed from managers as follows: active, coaclideguentor , educate, assist, and support
colleagues so that they focus on a shared visimpower those nearest to the process to
manage that process themselves, concentrate omhible picture; search for small things

that can make a critical difference, and belies thallenge and fun go together. (p.58)
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2.6.3. Planning
Schools as any institutions require an organizatigan to realize effectiveness in these

organizations. Educators in the field have givamumber of definitions for the conduct of
planning in schools. Ubben and Hughes (1997) dediaening in schools as a process that
involves the translation of concepts, ideas, beliefo operational process and measurable
outcomes. Coombs (1970) also illustrated educdtipfenning as the application of a
rational and systematic analysis to the processdatational development with the aim of
making more effective and efficient in respondiaghe needs and goals of its students and
society. It is therefore, just a process by whiohaaalysis of present condition is made in

order to determine and devise ways of reachingsaeatefuture for schools.

School plan must be democratically oriented andulshanvolve everyone concerned:
teachers, students, parents, and community. #ssrdial to create additional resources both
in terms of human and material inputs. So, effecpilans are those that require participation
of all stakeholders. The role of the school leadergery crucial at a time of planning. A
principal as a school leader is expected to playital role from preparation via to
implementation and evaluation. Supporting this jdBalesra et.al (2002) stated that the
success of institutional planning depends on theadysm and interest of the head.
Effective school leaders should look at the systnwhole, asses the strengths and
weaknesses and carefully create a feeling of readifor change.

Principals or school leaders may face problems&aeir iattempt to prepare actionable school
plan. Among these problems, teachers conditiondztlieve that their job description does
not go beyond teaching and conducting a few extr@urricular activities. Here, Baily
(1991) argues that many teachers are not awateabsthool planning and problem solving
tasks are part of their roles. The reality showat grincipals seek the support all school

stakeholders within the school or outside.

2.6.4. Building Trust
Trustful relation among school communities is vamportant for success. Robbins (2003)

defined trust as a positive expectation that amotvi# not — through words, actions, or
decisions — act opportunistically. Blasé and Bld$94) also defined trust as the knowledge

that one person will not take unfair advantage abtlaer person; deliberately or
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consciously; further any harm committed accideptall unconsciously is always expected
to be repaired. It is regarded as a state of nfiatithe other person close to him/her will not
act at the expense of him/her. In such a way, nhimacy and closeness of individuals or
groups will increase. Trustful relationships argalin the process of exercising leadership.
Sergiovanni (1995) also gives emphasis on the itapoe of trust particularly to schools
when he mentions that learning is fostered in gsompere there is trust and mutual respect
among all members of the learning community. Te #md, a leader can apply different
mechanisms to build trust in the school. To thistert, Harris et.al (2005) mentioned that
trust can be built by leaders by relinquishing itea of structure as control and viewing
structure as a device for empowering others. Rab{#003) clarifies that, to be successful,
managers who have learned to build trust engageeftain common practices such as
openness, being fair, show consistency, fulfii psm®, maintain confidences and
demonstrate competence. In this regard, schooletsaghould be honest, reliable and

competent to establish trustfulness within theaffsind school community.

2.7 Leader ship development in Ethiopia
Principal ship in schools is one of the influent@ministrative positions in the success of

school plans. With respect to the historical baskugd of principal ship, authorities give
their own argument. Knezevich (cited in Ahmed,200® origin of principal ship can be
traced back to 1515 in the time of Johann Strun8A. The position developed from
classroom teacher with few administrative dutieprtocipal teacher and then to supervising
principal. In the history of Ethiopian educatiorsm, principal ship traces its origin to the
introduction of Christianity in the ruling era ofnlg Ezana of Aksumite kingdom; around
the fourth century A.D. Teshome (cited in Ahmed)@0stated that Ethiopia for a long time
had found schools for children of their adherents.

However, the western type of education system wasdlly introduced into Ethiopia in
1908 with the opening of Menelik Il School. Accardito Ahmed (2006) the history of
principal ship in Ethiopia was at its early age wdasninated by foreign principals. In all
government schools which were opened before aed lédiian occupation, expatriates from
France, Britain, Sweden, Canada, Egypt and Indi wassigned as school principals. Soon
after the restoration of independence, late 19dlica&ion was given high priority which

resulted in opening of schools in different partsttee country. At a time, most of the
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teachers and principals were from foreign countsiesh as the UK,USA,Canada, Egypt,
and India (ICDR, 1999).

According to MoE (2002), prior to 1962, expatrigteincipals were assigned in the
elementary and secondary schools of different pices of Ethiopia during the 1930’s and
1940’s. During this time, the principal ship posits were given to Indians, because of their
experience in principal ship. In 1964, it was aning point that Ethiopians started to replace
expatriates. According to Teshome (cited in Ahm2@06) this new chapter of principal
ship began with a supervising principal. Such s@emwas in charged not only for a single

school but also for the educational system of tmaraunity where the school was located.

The Ethiopian school heads were directly assignedelementary schools without
competition among candidates. After 1960 it waisna that Ethiopians who were graduated
with BA/BSc degree in any field were assigned asqpals by senior officials of the MoE.
The major criteria to select them were educatiéexal and work experience (MoE, 2002).
However, in the first, few decades of 1960’s gradsiaf B.A degrees in pedagogy were
directly assigned in secondary schools. On theroltf@d, career structure promotion
advertisements which were issued from 1973 — 197@®w~ed that secondary school
principals were those who held first degree , pedfly in educational administration (
EDAD) field. In addition to these teachers who hexperiences as a unit leader or
department head were candidates for principal ship.

Currently, the job description, issued by MoE in8Q9ndicated that secondary school
principals should have a first degree in school iathtration and supervision including a
sufficient work experience.

Summary

The purpose of this chapter was to discuss andgea@n analysis of the role of leadership
in effectiveness of school Improvement program.ediew of the literature presented a
general overview of effective leadership and lesli@rtheories. More relevant to the study,
the review of the literature focused the role oficd leaders. Effective leadership is a
combination of specific leadership practices thakenthe difference between stagnating
and improving the teaching and learning processapfide principals work with their staff

members in order to create solution to complex lerab and provide foundation for school
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effectiveness. Furthermore, the review of the diere focused on leadership in education
within this concept, functions of leadership, effeeness of school leaders, elements of
effective leadership and school improvement initest contribute to the role of effective
leadership. The following conceptual model reflgbts links of these concepts and theories
based the review of the literature.
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CHAPTER THREE

3. Research design and methodology
This part of the study includes the method of ttuelys, sources of data, the study population,

the sample size and sampling technique, the proesdf data collection, the data gathering

tools and methods of data analysis.

3.1 Method of the study
Research design is the plan of action that linksptilosophical to specific methods(Cress well

and planlark, 2007). This study attempts to obfafiormation to examine and describe the
leadership effectiveness in the implementation afosl improvement program in secondary
schools of south west shoa zone of Oromia regitwe. Study therefore, would incorporate both
guantitative and qualitative methods focusing oe tuantitative one. A descriptive survey
method is employed so as to assess the currentigeraand challenges of effective

implementation of school improvement program dersahé collection of quantitative data in a
formal and structured manner. In addition the datlie approach is incorporated in the study to

validate and triangulate the quantitative data.

3.2 Data sour ces
The research was conducted in south west shoa abr@romia region.It is one of the

administrative zones found in Oromia region. Fag thurpose of gathering information that
would enrich the findings of the study, the datatfos study was obtained from both primary
and secondary sources. Teachers, school princidafgartment heads, PTA members and
woreda education officials in secondary schoolsew®rmary sources in this study. In addition
to this, documents, statistical data and guidinggiples related to school improvement program

were re fered so as to obtain information on tkaas

3.3 Sample size and sampling techniques
As it is indicated in the delimitation of the stydtyis difficult to assess leadership effectivenes
on school improvement program implementation irselools in the zone. In the zone there are

fourteen (14) secondary schools. Therefore, fo8r6@) secondary schools Namely Geresuduki,
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Goro, Chitu, Dilela were selected using simple mandgampling technique. From each selected

sample secondary schools100% of teacher respondenesselected randomly. Because of the

importance of the information they are supposeg@rtwvide, all school principals, department

heads, WEO vice heads and PTA representativesesetischools were used as sources of

information. Sampling for questionnaires the resiear used to purposive sampling techniques.

Accordingly, one hundred ninety one(191) secondahpol teachers, eight (8) school principals,

thirty two (32) department heads of the selectdmals (eight from each sample school), four

(4) woreda education office vice head (one fromheaoreda) and four (4)PTA representatives

who take part in the implementation of school iny@ment program in their respective schools

were included in the study. Thus a total of twodned thirty nine (239) respondents were used

in the study.

Table 1: Respondents in each sample school

No | Woreda | School | No. No. of | No. of | WEOvice | PTA
teachers principals Dept. head representativ
heads es
3 S
Q Q
— [SH — — © — — o
i S s i S o o %\o
S |8 |8 s |B|S |8 |8 |B |88
1 Wolisso | Dag.G: | 83 10C 2 10C 8 8 1 10C |1 10C
town rasu
2 Woliso Dilalac | 37 10C 2 10C 8 8 1 10C |1 10C
3 Wanc Cituu | 45 10C 2 10C 8 8 1 10C |1 10C
4 Gorc Gorc 26 10C 2 10C 8 8 1 10C |1 10C
Total 191 | 10C 8 100 32 |10C |4 100 |4 10C
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3.4 Instruments of Data Collection
Using any single data collecting strategy may hsszewn shortfalls. Thus, the use of more than

one data collection approach permits the reseatcheombine more accurate information and
helps to correct some deficiencies of any one sowifcdata. Many literatures suggest the
importance of using a combination of methods. Tioeeg the instruments employed to gather

the necessary data for this study were questiomnaierview and document analysis.

3.4.1. Questionnaire

The main data gathering instrument used for thiglystwas a questionnaire. Questionnaires
consisting of 50 items for teachers and departrheatls at sample schools which consisted of
closed and open ended items were prepared prayinmeinglish and its translated by native
language ( Afan Oromo ) to collect information frahe respondents (teachers and department
heads). The contents of the questionnaires maielglt dwith issues related with school

improvement program as well as factors affectingprbper implementation at school level.

Relevant and related literature was selected aontbtighly examined before developing the
guestionnaire. On the basis of the information ioletd from related literature, questions having
close ended items and open ended items were poefraréeachers and department heads. The
guestionnaires have five parts. The first parthef questionnaire was intended to obtain relevant
background information about the respondents. Waserhe rest four parts of the questionnaire
were designed to gather information on school impneent practices of educational leadersat
school level.

3.4.2. Interview

In addition, to obtain further information on thesiile and clarify the data obtained through
guestionnaire, a qualitative data collection teqhaj face-to-face semi-structured interview was
conducted with school principals and PTA membensebas education officials at woreda level.

As a result, from each secondary schoolsl1(one)daoeglucation office vice head, 2(two) school
principals and 1(one) PTA representative from esaple schools totally 16(sixteen)respondents

were involved in the interview.

The semi-structured interview guiding questionsohwere held to obtain data for further clarity

and credibility of the research have two parts,lithekground information about the interviewees

31|Page



was included in the first part and the second pantainedfive questions related to the issue
under study. After the necessary explanations @men and consensus was reached among the
researcheand the interviewees, the interview was conduaté@dfaan Oromoo” so as to avoid
language barrier and misunderstanding between tloemants and the interviewer. All the
information provided by the interviewees was writtena note book.191 questioners distributed

for teachers of which 174 ( 91%) were properly filled aeturned.

32 questionnaires distributed for department heads2® (90.6 %) were filed and returned. 8
school principals, for worada education vice Hadesewnvolved in the interview which took
around an hawor for each, 4 PTA representative weesviewed as interview which took 30

minute for each and the researcher administered it.

3.4.3. Document Analysis

Further, to ensure the objectivity of the information, doent analysis was also used as data
gathering tool. Documentary source could serve a upefplose in yielding information that is
helpful in explaining social or educational practice. Threevant documents at woreda
education office as well as at the schools were checkedlér to obtain further information on

the issue under study.

The documents that the researcher was goat from waldaeateon office and schools were
school Improvement plan and evaluation of the plan aret eftaluation for the next years

another plan was prepared.

3.5 Procedures of Data Collection
Before administering the questionnaire to the actugkestshin the study, in order to check the

relevance of each of the items in the questionnaire aad e reliability of the items, the
instruments were pre-tested on a considerable nunibb@spondents. The questionnaires then
were pre-tested on a pilot study carried out on one dsacprschool (Hibret Fire secondary
school) in Tulu Bollo town which are not part of the main giemOn the pilot test, twenty one
(21) randomly selected teachers and three (3) depatt heads from the school were
participated. Stressing this point, Lois Cohen et al (20@J:3thtes, “too few respondents to

pilot test may result in important items being executed flwrfinal questionnaire”.
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After the pilot study, some modifications were madethree items and one other question found
irrelevant and replaced by another appropriate tqprestem. Accordingly, the reviewed

guestionnaire was pre-tested using Cronbach’s akgiebility measurement and the result was
0.78 which shows the reliability of the instrumemted. Finally, the questionnaires were

administered to the actual subjects in the study.

After explaining the purpose of the study, soligtipermission from educational authorities in
sample woredas helps in the administration prooéske instruments. Hence, the respondents

were to fill the questionnaires and be able torrethe papers on time.

In order to give due attention in completing andleming process of the questionnaires,
administering the questionnaires were done withcth@peration of woreda education officials
and school principals in the respective woredassahdols. Because of the nature of the study,
the samples of the study are represented at ditfstages. Thus, the data gathering procedures
need be adjusted to the convenience of the resptmdeegarding implementation of school
improvement program, document analysis was conduwattevoreda education office as well as
school level. All the pertinent information was legted from school teachers, department heads
at schools and woreda education officials in a dalee convenient to the respondents. The
woreda education officials, school principals afidARmembers were interviewed. During the

interview session main points given by the respotgieere jotted down.
3.6 Methods of Data Analysis

After data are collected scoring the data is neggsIhat means responses collected through
guestionnaires and interviews were converted tcesoameric system (scoring quantitative data)
or categorical organization (coding qualitativeajaEach participant’s data was scored in the
same procedures and with one criterion. Data tteat@llected through the sets of questionnaires
were feed in to SPSS software. The gathered data ten analyzed using different statistical

methods relevant to each variable and tallied, ltabd as well as the frequency counts were
changed in to percentage. However, mean, standanatebn, median and simple percentage

were used to analyze the collected information.
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On the other hand, the information which was ctddcusing semi-structured interview was
through narrative description as objectively asspgis to complement those data which are
obtained through questionnaires. Then, the twassita! tools: percentage and mean rank were
employed for analysis. In determining the relattbaracteristics of the population involved in
the study such as sex, age, work experience anchtdoial background, percentage was used.

Some other statistical methods appropriate to énmbles included in the study were applied.

In addition, data gathered through the open endesbtopns and document analysis were

gualitatively analyzed and interpreted based orfrrgpiency and recurrence of the information.

As much as possible the researcher has conductededearch by schedule designed on
proposal. The informants information kept in sedtds reported in aggregate. In addition, when
the researcher conducting an interview, the camuivould be free to express the opinion of the

interview and it would be focusing on main issues@search questions.
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CHAPTER FOUR

4. Presentation, analysisand inter pretation of the data

This section of the study deals witharacteristics of the respondents in terms of age,
education and experience. Besides it is mainly eored withthe analysis, presentation,
and interpretation of datollected from five groups of respondents; scheathersschool
department heads, school principals, PTA chairpsiscand WEO vice heads through

guestionnaires, interview and document analysis.

191 questionnaires consisting of 50 items each elissibuted to school teachers of which
174(91%) were properly filled and returned. Of theestionnaires distributed to thirty two (32)
department heads of the sampled schools, twengy (28®) were filled and returned. In addition
8(eight) school principals and four (4) woreda ediion office vice heads and four (4) PTA
representatives were involved in the interview tioak an hour with each school principals and
education office vice heads whereas the interviathh WTA members took thirty minutes on

average with each members.

The data collected through questionnairere presented analyzed synthesized discussed and
interpreted. In additiorthe information collected through semi-structurgenview and document
analyses were also analyzed in relation to theoresgs obtained through the questionnaires.
Besides, the implications of the results of thdyammmhave been discussed. Therefore, On the basis
of the responses that were obtained, presentatitalysis and interpretation of data were made

following each table.
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4.1 Characteristics of the Sample Population

Before discussing the data related to the majostiues, the general characteristics of the

respondents are presented here under.

Table 2: Distribution of Respondents by Sex, Ageucation, Service year andPlace of work

[tem Respondents
Teachers | Departme | principals | WEO Vice | PTA Total
ntheads heads representatives
No. | % No. % No. | % No. % No. % | No. %
Sex | Male 123| 70.5 23 793 8 10D 4 100 10C | 162 | 74
Female 51| 29.5 6| 201 - -|57 |26
Total 174 | 100 29| 1008 100 41100 |4 100 219 | 100
Age 21-30| 36| 20.5 15 511 2 25 - - - | 53 24.2
31-40 | 91| 52.3 71 241 3 37.6 P 50 1 25|104 | 475
41-50 | 41| 23.9 5 17.2 3 37.6 P 50 1 25|52 |237
51&above | 6| 3.4 2| 6.9 - - - 50|10 | 4.6
Total | 174 | 100 29| 100 | 8 100 4 100 100 | 219 | 100
Edu | First degree 156| 89.7 27, 9314 7 87.5 4 100 - -] 194 | 885
catio | Seconddegree 18 | 10.3 2l 69 1 12.6 - - - - 21| 9.6
n Total [ 174 | 100 29| 1008 100 4] 100 100 | 219 | 100
1-5years| 24| 13.8 1| 34 - 75 28| 128
6-10years | 53| 30.5 2l 69 - 25| 56| 25.6
11-15years | 46| 26.4 9 31.1 6 75 l 25 - -| 62| 283
Servi
ce Abovel5years| 51| 29.3 17| 58.6 2 25 B 75 - - 73| 333
year Total | 174 | 100 29| 100 | 8 100 4 100 100 | 219 | 100
Wolisso 78| 45 | 8 28| 2 25 1 25 1 25 90 4
Plac | Dilela 32118 | 7 24 | 2 25 1 25 1 25 4320
eof | Chitu 40| 23 | 7 24| 2 25 1 25 1 25 5123
WOr' \Goro 24 |14 |7 24 | 2 25 1 25 1 25 3516
k Total 174 {100 29 (100 |8 100 |4 100 |4 100 219 |100
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As can be seen from item 1 of above table, 162(7@Pt)e total respondents were males. Of 8

school principals, 8(100%) of them were males.

Age wise, about half of 53(24.2%) of the responslemére within the age category of 21-30.
About 46(47.5%) of them were in the 31-40 years agege. Combined together those
respondents who were in the age range of 21-40syeere nearly 71.7% of the total

respondents. About 23.7% of the respondents wetaded in the age ranges 41-50. The rest

4.6%were in the age range of 51&above.

From the above description, it was possible totsayrespondents can appreciate the issue under

study and are expected to provide dependable isfitomfor the study.

With reference to level of education of the totaspondents, 194(88.5%) of them were first
degree holders. When school principals educasoconcerned, 7(87.5%) of them were first
degree holders and 1(12.5%) have second degrefar As teachers’ educational background is
educational status of 3 (75%) respondents frorergaeacher association are 12/10 complete

where only 1(25%) has completed diploma level etioca

The educational background of respondents shows ritegority of the teachers and principals
were found to be on the standard. Stressing theirestjeducational level, regional education
bureau has set out the requirements for schootipats and teachers. Accordingly, for first
cycle primary school, diploma; second cycle primachool first degree; and for general

secondary and preparatory; first degree and sedegite is mandatory

Concerning the respondents work experience, the majority 191(87.2%) of them had more
than 6 years’ work experience on their work. Thiplies that respondents had better experience
and knowledge on school improvement practices @i tlocality. They can therefore, provide

reliable data on the issue under study.

As can be observed from table above, of the nurnbeespondents in wolisso town, Geresu
Duki secondary school is much greater than therattieools. The variation is mainly because

the variation in the number of teachers in eaclosich
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4.2 Presentation and Analysis of Basic Data
Stressing the role that educational leaders’ dewadlls play in the overall education system of the

country, MoE has been prepared a number of mandia¢xtives and other policy guidelines so
as to properly manage the education system ané\axthe intended objectives. Of these school

improvement program is the one.

If school improvement program implemented ineffesly failure may prevail in the school.
This can be because lack of knowhow and uncooperass from those parties who can execute
the program. Stressing this idea, Silashi Lege®861( contends that if a policy document fails
to be implemented properly, then it is called pplailure: Therefore, such policy document
need be adjusted or totally changed.

Therefore, it is logical to raise questions thalphte analyze the overall practices of school
improvement program at the school level. To thisaf in this part of the paper it is intended to
present the analysis of the data obtained.
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Table3: Respondents per ception on school leader ship role excution

No.

Item

Strongly
Disagree

Disagree

Undecided

Agree

Strongly
Agree

F | %

F %

F %

F %

Mean

Principals capability in
providing clear vision

63| 31

54| 26.¢

30| 14.¢

31 15.¢

25| 12:¢

2.51

Principals capability in
communicating clear
vision

60 | 29.¢

54 | 26.¢

33| 16.c

31 15.¢

25| 12¢

2.5¢

The principal

encourage the staff
towards achieving the
expected goals

43| 21.2

47| 23.2

46| 22.7

48 23.¢

19 9.2

2.71

The principal is able to

confront challenge and

supports others to work
hard

45| 22.2

52| 25.€

49| 24.1

34 16.7

23| 11z

2.6¢

In the school there is
regular communication
with stakeholders on Sl
implementation

37| 18.2

56 | 27.¢

41| 20.z

39 19.2

30| 14.¢

2.8¢

There is continuous
follow up, monitoring
and support regarding
students learning

42 | 20.7

58 | 28.€

49| 24.1

33 16.7

21| 10.:

2.67

There is consistency in
implementation of

school improvement
program

28 | 13.¢

64 | 31.5

40 | 19.7

58 | 29.1

12| 5.€

2.5¢
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The data in the above table 3 indicate the opioiorespondents. These figures were divided in
to five parts. The first one indicates the numberespondents those who strongly disagree the
statement. The data in the second column showstimder of respondents those who disagree
with idea in the item. The third column presentssth respondents who neither agree nor
disagree with the statement and who are undecidezlfourth column depicts those respondents
who agree with the given item. The last columnc¢atks the number of respondents those who
strongly disagree with the statement.

Responses given to item 1 and 2 as summarizedbie @& above, indicates 57% of the
respondents reported as school principals lack khewhow of providing as well as
communicating clear vision regarding the overaficgd work. From this response, as the mean
(Mean=2.5 ) indicates it could be deduced that gqyis might have little or no clear
information on providing as well as communicatitggae vision of their respective schools to the
larger school community. Further, from the intewigcheme as well as document analysis made
in this sample schools, the researcher observadthiaprincipals lack the capability in the
majority sampled schools.

As shown in table 3, responses given to item nurBkaerd 4, 44% of the respondents stressed as
the principals are not encouraging the staff towaadhieving the expected goals, where as
22.7% rated the item undecided. Regarding the ipats ability to confront the challenges they
encounter as well as in supporting others to woadh48% of the respondents rated

disagreement. Likewise 24% of them were undecidethe issue.

Regarding regular communication with stakeholdersStP implementation, as summarized in
item 5 of table 3 above, 46% of the respondentxated that no clear regular communication
towards SIP and 20% of them rate undecided assfaheir school is concerned; the school
leadership has no clear communication schedule stdkeholders on the issue. As the mean
score (Mean=2.83) reveals it is possible to contérad the school leadership lacks proper
communication with stakeholders.

The 6 item in table 3 is about whether there istinaous follow up, monitoring and support
regarding students learning from the school leddersAccordingly, about 49% of the

respondents indicated that no continuous follovang@ monitoring to improve students learning.
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24% of the respondents were undecided on the i€suéem 7 of the above table 5, 45% of the
respondents revealed as there is no consistent okaynplementing school improvement

program. While 20% of the respondents’ were ratiegited.

From the document analysis as well as the data fopen ended questions the PTA
representative, woreda education office respondeatmrding school principals capability in
providing as well as communicating clear visiorthe school community, though they contend
that as there is gap on the principals side, th®y l@vealed as an effort is being done to tackle
the gap. Regarding school principals’ capabilitynoonitoring, encouraging the staff and ability
to confront challenges, the student researcheralcasssed that, while the education office

respondents rate the issues positively, the PTAesgtatives were against.
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Table4: Teachers and department heads view on teachinigamdng process and students’
academic achievement.

No. | ltem Strongly | Disagree undecided | Agree Strongly | Mean
Disagree Agree
F | % F % F % F % F | %

1 | Principals are working47|23.z2| 52| 25.€| 47|23.1]| 31 15.2| 26| 12.¢ 2.6¢

towards highest academic
achievement of students

Principals help students | 54| 26.6| 58| 28.€| 35| 17.z2| 31 15.2| 25| 12.¢ | 2.5¢
demonstrate active
participation in school
matters

The principals arrangeSl 15.¢ 47| 23.2 46 | 22.7| 59 29.6 | 20 9.z 2.9
different co-curricular
programs for the students

The principals take more 0f58 | 28.€ 56 | 27.€ 33]16.5| 31 15.2| 25| 12.5 | 2.5
his/her time in improving
the instruction

The principals motivate 46 | 22.71| 47| 23.z| 43| 21.z| 48 23.€ | 19 9.z 2.7¢
teachers and students for
better performance

The school has library with| 43 | 21.2 | 52| 25.€| 49| 24.1| 3t 17.2| 24| 11.¢ 2.7¢
adequate reference books

Tutorial program is 20| 98| 17|84 35|17.z| 85 41.¢| 46| 22.7 3.5¢
arranged for female and
slow learner students

There is continuous 5| 27.1| 48 | 23.€ 41| 20.z| 41 20.2 | 18 8.€ 2.6(
assessment implemented i
the school

=]

Students’ academic achievement is the main obgdtivthe existence schools. Hence, the role
principals play towards highest academic achievermérstudents is the key. Regarding this,

according to the respondents, 49% of them cledaltes that school principals are not working
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towards students’ achievement academically. Wher22% of them rated as they are
indifference about the issue. The rest 28% ratedchsol principals are working to improve
students result. Item 2 of the above table 6 revpahcipals’ work in encouraging students’
active participation in school affairs. TherefoB% of the respondents disagree on the item,
whereas 17% of them were rated undecided, the2B9%t stressed as the school principals are

working towards inspiring students’ active engageinne school activities.

Items 3 and 4 of the above table 4 are about mah€i work towards arranging different co-
curricular activities and programs for the studemtserefore, 38% of respondents were rated that
school principals are lagging behind organizingagricular programs to the students. Whereas,
23% of the respondents rated the issue undecidezl rdst 39% respondents enhances the idea
that school leadership is working positively towsaoitganizing varies co-curricular programs for
the students.

In item 4 of above table 4, regarding school ppats concern on improving the teaching
learning process, more than half /56%/ of the sadpnts revealed as school principals are not
devoting much of their time for improving the teaxhlearning process, whereas 16% of the
respondents were rated the issue undecided. Rativarthe open ended questions and the
interviews, majority of the respondents stressatl $bhool principals are much more concerned
on other external management issues out of schablntight not directly relevant to improving
instruction in the school.

As far as the school’s library is concerned, 48%haf respondents revealed though there are
libraries in all sample schools there are not ehohgoks in kind and quality. 24% of thr
respondents were indifference on the issue. Whdreasemaining 28% reveals as there are
adequate reference books in the libraries. Fromdib@ument analyses conducted and open
ended questions and interviews made in the sanshteots the very majority of the respondents
highlights shortage reference books in their schobihe idea of continues assessment according
to the very majority of respondents lacks reguarit
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Table 5:Awareness of teachers and department heads oreltii@mship between the school
leadership and the community.

No. | Item Strongly | Disagree undecided | Agree Strongly | Me
Disagree Agree an
F | % F % F % F | % F | %

1 The principals encourage 35| 17.2 56| 27.€| 43| 21.z| 37| 18.z| 32| 15.&¢| 2.87
stakeholders to participate i
decision making

=)

2 The principals encourage the44 | 21.7| 58| 28.€| 47|23.1|32]| 15.¢| 22| 10.&| 2.8¢
stakeholders to contribute to
the school improvement in
SIP program

3 The principals work with the 37 | 18.2| 47| 23.z| 42|20.€|61|3C |16|7.¢ |2.8¢
surrounding community if
organizing strong parent

teachers association ( PTA)

U

=

4 The principals make thejr 46| 22.2| 51|251| 49|24.1/34|16.7|23| 11.2| 2.6¢
office  open for differen
stakeholders of the school

S Parents and community 51| 25.1| 61| 30| 35|17.z2|31| 15.52|25|12.2 | 2.5¢
members have awareness on
school Improvement

program implementation

6 PTA members and parents | 31| 15.c| 47| 23.z| 46| 22.7|59| 23.¢| 20| 9.3| 2.71
participate actively in the
school improvement program

7 Communities were 56 | 27.¢ 58 | 28.¢ 33| 16.c| 31| 15.5| 25| 12.c | 2.5¢€

mobilized to support SIP
implementation

As presented in item 1 of Table 5 above, respomsderte requested whether or not principal
encourages stakeholders to participate in decismaking. 45% of the respondents show
disagreement on principals’ encouragement towatasebkolders in order to take part in school
affairs. On other hand, 34% respondents agreeti@atiove issue. But to the contrary, 21% of
the respondents have not decided. As indicatetem B, respondents were asked whether the

school principals were working together with PTA iamplementation school activities or not.

44 |Page



41% have disagreed on the issue. While 20% of refgads have not decide on the issue, the
rest 39% of respondents were stressed as thereo \york based relationship between the

school principals and PTA members.

Item 5 of Table 5 above examines how far Paremiscammunity members have awareness on
school Improvement program implementation. Meansvhilore than half /55%/ of respondents
disagreed on idea that parents and community meniizee awareness on SIP implementation.
28% of them agreed and the rest 17% were indifterem the idea. From this data we conclude
that parents have less awareness on SIP implenoentdtowever, data obtained from open
ended questions and interview schemes the majofitgspondents stressed that parents and
community at large have little awareness on SIHempntation in their respective schools. This
indicates as less work is done to make the neadiynwnity members aware on SIP

implementation.

Regarding item 6 of table 5, respondents were ashkexther or not PTA members and parents
participate actively in the school improvement perg. Majority of principals and 38% of the
respondents have disagreed on active participafi®TA members on SIP implementation, but
23 % of respondents have not decided, while 39%vetidheir disagreement on the above issue.
Therefore, it is possible to say that participattdrPTA members and parents in SIP are almost

partial.

Regarding item 7 of table 5 above respondents aghted whether communities are mobilized to
support SIP implementation or not in the selected@e schools. 56% of respondents’ shows
their disagreement on communities’ mobilizationQif implementation. To the contrary, 27%
agreed on community mobilization as far as SIP em@ntation is concerned. The rest 17 % of
the respondents has not decided and was indifferenthe item. Therefore, it can be concluded
that the woreda education office heads have nousdecawareness on school improvement
program Implementation in the study area.

To conclude, from the document analysis as wellirgerviews made respondents are
highlighting as there is no mobilization workshogeirly provided practically on SIP

implementation in to the stakeholders in sampldibsls. In general, the study revealed that
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there was poor training and awareness of teacherdents, parents and the community on SIP

implementation in the sampled schools.

Table 6: Responses of teachers and department heads aippl® work on making school

environment conducive

No. | Item Strongly | Disagree | undecided | Agree Strongly Mean
Disagree Agree
F [ |F |% |F |[% F | % F | %

1 The principal makes the 60| 29.€| 57| 28.1| 30| 14.t 32 15.¢ 24| 11.¢ | 2.52
best use of the available
budgets and resources

2 | The principal works to 47| 23.1| 58| 28.€| 44| 21.7 | 32 15.6| 22| 10.¢ 2.5¢
create conductive working
environment

3 | The principal works to 35| 17.2| 47| 23.2| 42| 20.€ | 61 |30 18 (8. |2¢
make class rooms suitable
for teaching learning
process

4 | The principal works towards 47 | 23.z2| 51| 25.1| 48| 24.1 | 34 16.7| 24| 11. 2.71
creating healthy relationship
in the school compound

5 The school has standardized47 | 23.z| 61 30| 35| 17z | 31 15.Z 29| 14.2 | 2.61
toilets for female and male
students

6 There areclearrulesand | 34 | 16.7| 47| 23.z| 46| 22.1| 56 27.€ 20| 9.: 2.8¢
regulations of the school
that are

communicated by the schopl
community

From the above table 6, item 1 is about whethersti®ol principals make the best use of the
available budgets and resources, the data obtaithdate that the majority of respondents

/58%/ disagreed on the idea that school principedsmaking the best utilization of the available
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resources in the sampled schools. Whereas 27%eofepondents rises positively principals’
work regarding the proper utilization of resourceéle rest 15% were rated indifference on the
issue.

Item 2 and 3 of the above table 6 raises the idkied to the school principals’ work in creating
conductive working environment so as to make clagsns suitable for teaching learning

process. Therefore, from the data obtained almalt/51%/ of the respondents showed their
disagreement. Meanwhile 22 % of them were ratececiddd. And the remaining 27% of the

respondents agreed on the effort of principals nw#ieir school conducive for the teaching and
learning process. This implies that as the schowicypals are lagging behind making their

school suitable for the school community.

Regarding to Item 4, the principals towards creptimealthy relationship in the school
compound, 48% of the respondents show their disaggat. While 24% of them has not decided
and 28% of the respondents agreed on the ideaptivatipals are working towards creating
harmonious relationship in between the school. dahcan be concluded that it is expected of
the school management to work hard towards cre&gngonious working environment in their

schools.

Item 6 of Table 6 above is about whether therechar rules and regulations in the school that
are communicated by the school community. Accordinthe respondents therefore 40% of the
respondents disagreed on idea that states clearant regulations. 37% of them agreed and the
rest 23% were indifference on the idea. From this dt is possible to infer that the lack of brief
rules and regulations that that the school commugitabide by. Besides, data obtained from
open ended questions and interview schemes therityaph respondents stressed that parents
and community at large have little awareness ossrahd regulations prevail in their respective

schools.

On the other hand, on the information collectedmfrdield observation regarding
appropriateness of classroom for teaching-learmpraress also rated at moderate level.
However, the student researcher observed that thene attempts to make school compound

conducive for the school community so as to makecate teaching learning process. In
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order to make the school environment more safe RiBfnbers have agreed as their role is
really important. From these therefore, it candoacluded that there has been a good
attempt in each school on making safe and condueaming environment that enables
teachers, students and parents to spend more tinsghiool compound which facilitates

smooth teaching and learning process.

191 questionnaires distributed for teachers of Wwhi@4(91%) were properly filed and
returned

32 questionnaires distributed for department heads29 (90.6%) were filed and returned.

8 school principals 4 woeda education were involvethe interview which takes around an hour for
each.

4 PTa representatives were interviewed as interwigh took 30 minutes for each. And the
searcher administered it.
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CHAPTER FIVE

5. Summary, conclusion and recommendations

This chapter of the thesis deals with the summéarthe major findings of the study. Besides
based on these major findings, conclusions are mramd recommendations which can be

implemented are suggested.

The school improvement program enables schoolsowidge quality education for their students.
However, in implementing the program difficultiesayn prevail and ultimately influences
students’ achievement and success. Thereforeotheof leadership to school effectiveness is

unquestionable.

Therefore, this study was conducted to assessrtpkeinentation and challenges of SIP so as to
investigate how leadership in school affect schogirovement program in selected secondary

schools of south west shoa zone?
Therefore, it was intended to investigate the isgldgressing the following basic questions.

1. How school leadership roles have been executednplementing school improvement

program in selected secondary schools of south stest zone?

2. What are the main challenges on leadership windeticing school improvement in program

in selected secondary schools of south west shoe?zo

3. To what extent do stakeholders engage in imphkimg school improvement program in

selected secondary schools of south west shoa zone?

To deal with this research questions, a questioaneis administered with the aim of gathering
primary data from teachers’ and department headsrder to obtain information and authorities
view, semi-structured interview was constructed imreda education office vice head, PTA
representatives and school principals. Supplemegntdormation was also collected through
document analysis and informal discussions. To nthkestudy manageable the researcher
chooses four secondary schools from four differeatedas using random sampling technique.

As a result Wolisso, Ameya, Goro and Wonchi wosedare identified to be the focus of this
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study. This helps to collect relevant informatioanh a subset of the population in such a way

that the knowledge gained is representative ofdta population under study.

191 questionnaires consisting of 50 items each avsisibuted to school teachers of which
174(91%) were properly filled and returned. Of theestionnaires distributed to thirty two (32)
department heads of the sampled schools, twengy (@) were filled and returned. In addition
8(eight) school principals and four (4) woreda edion office vice heads and four (4) PTA

representatives were involved in the interview.

In analyzing the finding of the study, frequencyuets, percentage, mean comparison, and

simple qualitative descriptions were used.

5.1. Summary

The major findings are summarized and presentdtianfollowing sections. The findings are
presented in two parts: the first part summarizesklground information of the respondents and

the second part is the outcome of the field re$earc
Part One
Summary on Back ground Information of the Respotslen

162(74%) of the total respondents were males. &¢t®ol principals, 8(100%) of them were
males. Age wise, about half of 53(24.2%) of th@oeslents were within the age category of 21-
30. About 46(47.5%) of them were in the 31-40 yeays range. About 23.7% of the respondents

were included in the age ranges 41-50. The re%t &vére in the age range of 51& above.

Concerning the respondents work experience, the majority 191(87.2%) of them had more
than 6 years’ work experience on their work. Thiplies that respondents had better experience

and knowledge on school improvement practiceseir thcality.
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Part Two
Summary of Major Findings

1. In most of the schools, the result of the studysttbthat the practices of SIP planning
were low. The result showed low level of performana practices of planning that
reveals all sample schools prepared a plan withoaking prior evaluation and
identifying problem areas.

2. Similarly SIP committee took to lead and coordisatee development of the plan; the
study revealed that all the respondent groups halbva level of agreement; from
document review and interview responses of the smlools the findings of the study
showed as there was established SIP team /comrmmttak sample schools. However,
the role that SIP team/committee playing in dewelgpschool improvement plan
together with school leadership is low; only schauoincipals were considered as
responsible bodies. These challenges are inhidi@gmplementation of SIP.

3. From the observation of SIP plans and evaluatiponts of the sampled schools revealed
that there was weak coordination of school improsetrcommittee with the leadership
in developing school plan. This showed that thestimprovement committee that was
established in school to run school improvementggamm is not performing their
responsibilities properly. Moreover, the study sbdvas there was weak involvement of
stake holders (teachers, students and parentsgiplanning and implementation of SIP
plan. The responsibility of planning was mainly teeponsibility of school principals.

4. The study also showed that the budget allocatedSfBr implementation is low. This
makes its implementation more challenging. The ragrfocus of SIP is enhancing
students’ accomplishment so as to bring qualitgdcation. The implementation of SIP
in its three domains (teaching-learning, conducilearning environment, and
management and leadership) according to the studgequate; regarding the community
participation, the accomplishment is low. Over atincerning the domains of the SIP, it
is impossible to say they are implemented as itishbe.

5. Regarding monitoring and evaluation, the resulthef study shows that, the mechanisms
through which monitoring were practiced to supp8tP implementation was little.

Limited school facilities such as lack of laborgt@quipment and rooms, library and
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pedagogical centers, shortage of budget for SIPleingntation, failure of school
committee members to play their role and lack dlofe-up and supervision on SIP
implementation were the most common selected fa@fiecting the implementation of
SIP. Besides, little stakeholders’ involvementsSiP implementation, weak preparation
on SIP planning, lack of proper training, minimaténtives, commitment of teachers to
implement SIP and ineffectiveness of school leathp to lead SIP are the challenges.
Limited support from woreda education office, PTA&mbers is also the other impeding
factor.

6. At least 112( 55.1) of respondents were disagreid rgspect to providing adequate
orientation about SIP to stakeholders, the statugrganizing and allocating the
necessary resources for the implementation of &, on the collecting the necessary
information in line with four school domains foretlpurpose of SIP implementation.
Whereas, regarding the establishment of schoolaugment program committee with in
their schools, majority of respondents were agreed.

7. Regarding the provision of technical support bykatelders’ in the implementation of
SIP, 114(56.9) of the respondents disagreed. Wgfard to the extent to which SIP
evaluation is timey conducted the respondents dbamlevel of conducting evaluation
on SIP implementation process. With regard to thityof school leadership to identify
the training needs of the school community the gadpnts show low level of identifying
and understanding training needs of school.

8. Concerning the teaching and learning domain respusdstated that student centered
teaching method, and continuous assessments lmepigmented by teachers were fairly
good. Whereas, regarding evaluation of curriculuoonducting action research,
laboratory usage and practices to motivate studearning, the result of the study
indicates as the practice was poor. Furthermorgritaof secondary schools under the
study had laboratory rooms that are not fully fisr@l. This is mainly because of
absence of lab chemicals and laboratory technicians

9. With regard to leadership and management, 102 (50%the respondents reported that
schools management efforts in promoting sharedwisind mission to improve the

schools’ environment was weak. Besides the managtecoenmitment in mobilizing the
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community for SIP implementation is poor. This, @cing to the study is the result of
poor communication with stakeholders.

10.With regard to learning environment domairespondents reported that school
environment was not conducive to implement SIP.id&ss shortages of sufficient
reference books and pedagogical center were ufssdtisy. In some schools sex

segregated toilet rooms are not suitable and rigtffinctional.

11. Concerning to the community participation damahne study finds tasks that are expected
from community participation to improve school weorly practiced. For example, 124(61.08)
of the respondents reported that PTA members wetectively participating in the schools
affairs. Less engagement in school management, pad&ipation in decision making, poor
involvement of stakeholders and poor feedback eir 8tudents learning according to the study

are the indicators.

5.2 Conclusion

At the beginning school principals were infectimdeadership which might be the result of lack
of theoretical knowledge on school leadership. Ruehnis less effectiveness and sense of
instructional leadership were the major problemsabiool principals in targeted (sampled)
schools

The school improvement program aimed at bringingligueducation and enhancing students
for accomplishing success. However, the foor tadjsthools improvement planning and
implementation hadn’t prioritized on the problerattpersist the student’s accomplishment of
successive result.

It is believable that an effective school improvetgrogram needs a careful planning
continuous mantling and usual participation of ktaalders the level of providing monitoring

and evaluating system by stake holders and scketdésmine the extent of stake holders
participation . Therefore, from the findings ofdlsitudy in to the sampled four schools, there was
weak involvement of the stake holders in plannind mentoring the school improvement
program. The researcher thinks that this may hagperto lack of commitment of the leaders to
enhance the participation of the stack holders.

According to the finding of this research indicatkdt the allocated budget for SIP is low.
However, the school leaders were not active to ggaethers facial supports rather that
government.

53| Page



5.3. Recommendations

In view of the findings and conclusions reachede tiollowing possible solutions are
recommended so as to address the challenges retateffective implementation of school

improvement program at school level.

1. To implement SIP effectively, creating awarends®ugh arranging awareness creation
programs and continuous discussion and providinficent practical training for all
stakeholders and discuss regularly on implememtatd school improvement program.
Therefore, promoting practical involvement of dhilsholders by creating adequate awareness
to implement SIP is necessary. It is expected lbakleaders to mobilize stakeholders in order

to be involved in planning process of SIP.

2. In order to improve the teaching-learning prgcasd improve the school environment, the
school leaders in collaboration with the school oamity and WEO; it is recommended to
provide the necessary resources and school fasilitefore starting the implementation of SIP so
as to realize the intended objectives of the pmogrdherefore, it is important to establish
sufficient laboratory rooms with equipped materidST rooms with sufficient computers and
library with sufficient reference books. Allocatingdditional budget promotes successful

implementation of SIP.

3. According to the finding the likely measurestthaed be taken to solve the challenges that
hinder the proper implementation of SIP were; fatihg awareness creation sessions to
stakeholders before starting its implementatione ©ther ones are providing adequate finance
and necessary school facilities to implement theggam effectively, arranging continuous
monitoring and evaluation schedule, developing ¢bhkure of collaborative planning among
school community to make effective the implemeotatf SIP, and promoting the involvement

of stakeholders in the implementation process BfiBtluded.

4. It is desirable that school leaders togetheln WEEO facilitate trainings so as to motivate and
encourage teachers for good practice. Besides, omitynparticipation should get more
attention for supporting SIP implementation.
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5. The established school improvement program cdt@enimust be functional so as to
contribute positively for the success of the progr&urthermore, empowering the capacity of
school principals and SIP team committee in eatiodcto work collaboratively and closely

with stakeholders is necessary. This helps to nsdRamplementation effective.

6. The informant believed that monitoring on thegar implementation of school improvement
program were not under taken properly. Therefoeda education office in collaboration with
schools should give due concern for monitoring evaluation of the program for the success of
SIP
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Appendix |
ADDISABABA UNIVERSITY

SCHOOL OF GRADUATE STUDIES
Questionnaireto befilled by teachersand department heads

I ntroduction

The main purpose of this questionnaire is to ingag the role of leadership towards school
improvement program effectiveness. The study fosume government secondary schools of
South West Shoa zone, Oromia region, Ethiopia. 8tbheg, | would like to request you to fill
this questionnaire genuinely so that the informmatimu filled out reflects the truth on the
ground. Be sure your responses will be kept confideand used for academic purposes only.

Thank you in advance for all your genuine inforroati

Directions:

Please

1 Make a tick mark ) in the boxes provided.

1 Write your brief response in the blank spaces.
1 Give only a single answer to each item.

You do not need to write your name

Part I, Background

1.1 Name of the school

1.2 Sex: Female
Male 1

1.3 Age

1.4 Educational background
Diploma [
BA/Bsc —
MA/MSC [
Other —

1.5 Total years of Service
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Part 11, Respondents per ception on school leader ship role execution:
You are kindly requested to show your level of agrent by making a tick, ranging 1 to 5.
1, highly disagree; 2, Disagree; 3, Undecidedt, Agree; 5, highly agree

S.N ltem Scale

5 4 3 2

2.1 The principal is capable in providing cledn@a vision

2.2 The principal is skilled in developing the sochmission,
goals and objectives

2.3 The principal is communicating the vision irder to
have common understanding and shared value

2.4 The principal is capable in setting directioasd
encouraging the staff towards achieving the explecte
goals

2.5 The principal is working towards highest acaidem
achievement of students

2.6 The principal helps students demonstrate active
participation in school clubs

2.7 The school principals supports others to wandh

2.8 The principal ability to delegate of share oesibility is
effective

2.9 The principal is effective in developing remnetsng and
counseling teamwork in the school

2.10 | The principal mobilizes resources efficierathd
Effectively

2.11 | The principal is capable of evaluating and in@Kair
judgments

2.12 | The principal has the skill in developing ei#nt
programs and time table

2.13 | The principal arranges different co-curricuadad
entertaining programs for the students

2.14 | The principal encourages the staff to pawigpn schoo
planning

2.15 | The principal works to create good relatiopsramong
staff

2.16 | The principal works strongly on continuougmtiance of
teachers

2.17 | The principal works to create conductive working
environment
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Part I11 How school principals do on instructional processes?
Rating scale 1, very low 2, low 3, moderate 4, high vé&ry high

S.N | Item
Scale
5 4

3.1 | The principal visits the classroom to ensugssroom
instructional align with the school goals

3.2 | The principal observes teachers for profession
development rather than evaluation

3.3 | The principal evaluate teachers to improverumsional
practices

3.4 | The principal provides feedback to teachers

3.5 | The principal motivate the teachers for besiopmances

3.6 | The principal is always available in his/heficgf to
support others

3.7 | The principal encourages the teachers to attend
professional
development, activities that are aligned to sclyoalls

3.8 | The principal coordinate the staff to exchartbeir
experience

3.9 | The principal works to organize professionalaelepment
around teachers wants and needs

3.10| The principal facilitates useful professional metisrand
resources for teachers

3.11| The principal encourages in-built supervision withihe
school

3.12| The principal encourages teachers to use datasasalf
student academic progress to improve their ingonst

3.13| The principal uses information and feedback from
teachers to motivate students for their best academ
performance

3.14| The principal works with the staff to set high aslable

standards for the students
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Part IV Principals engagement with stakeholders
1,verylow 2,Low 3, Moderate 4, high Bryhigh

S.N | Item
Scale
5

4.1 | The principal works for change and school improveime

4.2 | The principal clarifies and makes known schotds and
regulations to all school members

4.3 | The principal makes the best use of the available
budgets and resour ces

4.4 | The principal creates collegial relationshiptlie schoo
compound

4.5 | The principal encourages informal and formalugs to
contribute to the school improvement

4.6 | The principal encourages stakeholders to [eatie in
decision making

4.7 | The principal takes more of higher timein improving
the instruction

4.8 | The principal arranges different co-curricular and
entertaining
programsfor the students

4.9 | The principal works to ensure the safety and security
of the school for the students

4.10| The principal helps the students to organize stgindent|
council and encourages them to participate in dchoo
leadership

4.11| The principal works to improve students disciplinar
problems in school

4.12| The principal makes his office open for different
stakeholders of the school

4.13| The principal with the surrounding community |in

organizing strong parents teachers associatiorA) PT
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Part V - Principals commitment on making lear ning environment conducive

1, highly disagree; 2, Disagree; 3, Undecidedt, Agree; 5, highly agree

S.N | Item
Scale

5.1 | There are adequate teaching and learning matdgajs texi
books, teachers guides)

5.2 | The principal clarifies and makes known schratds and
regulations to all school members

5.3 | There is goowelationship among principals, teachers, stud
and all the staff in the school.

5.4 | There is appropriate physical environment (saflstanc
positive atmosphere in school compound) for tearhimd
learning process.

5.5 | The school hastandardized toilets particularly designated
females and male students with water

5.6 | There are clear rules and policies of the schoal tre
communicated by the school community

5.7 | There are enough reference materials in the sdibrary.

Part V Open ended question

What are the major challenges that principals thaeng their leadership?
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APPENDIX 11
ADDISABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
Questionnaireto befilled by department heads

Introduction

The main purpose of this questionnaire is to ingagt the role of leadership towards
effectiveness of school improvement program. Tiuglys focuses on government secondary
schools South West Shewa zone, Oromia region, jEthid herefore, |1 would like to request you
to fill this questionnaire genuinely so that théormation you filled out reflects the truth on the
ground. Be sure your responses will be kept confideand used for academic purposes only.
Thank you in advance for all your genuine inforroati
Directions:
Please

v Make a tick mark ) in the boxes provided.

v Write your brief response in the blank spaces.

v' Give only a single answer to each item.

v You do not need to write your name.

Part | Background
1.1 Name of the school --
1.2 Present Job title

a. Department Head —
b. Other —

1.3Sex:
Female—

Male —
1.4Age:

1.5 Educational background
Diploma—]

BA/Bsc]

MA/MSC othelr™ 1

1.6 Total years of Service
1.7 As principal or vice principal, do you have pgsaduate diploma in
Principal ship

Yes—1
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No 1

Part Il School principal asInstructional leaders

Scaling: 1- very low, 2- low, 3- moderate, 4-high 5-very high

S.N | Item Scale
5 4

3.1 | Class room observation is frequently conducted

3.2 | academic activities are controlled throughtiocoious
classroom observation,

3.3 | Teachers’ continuous evaluation is used fdruetions
Development

3.4 | Sharing experience among teachers in strengthen
through internal supervision

3.5 | The school leader helps teachers’ professional
development

3.6 | The school leader is able to give feedbacketxhers
soon after class — supervision

3.7 | The school leader gives incentives to teacfkargheir
best performance

3.8 | The leader has been taking the necessary toeaction
on teachers’ performances in line with studentsults

3.9 | The school leader offers an important rolerotpeding

incentives to the best performing students
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Part I11 To assess school Principal engagement in school environment, supporting students
and encouraging school parentsrelationship
Scaling: 1, very low 2, low 3, moderate 4, High 5, very high

S.N | ltem Scale

5 4 3 |2 1

4.1 | The school leader works for change and devedopm

4.2 | The school leader gives awareness on educptbcy |,
rules and regulations of the school to the school
community

4.3 | The school leader is capable to perform wetl atilize
the allotted current budget and available resources

4.4 | The school leader is cooperative to work withosl
community for good relationship among themselves

4.5 | The school leader provide various nonacadenaigrams
for students

4.6 | The school leader is giving a great attentmmstudents’
rights and safety

4.7 | The school leader works to empower studentsirants
them to take a part in the school leadership diesi

4.8 | The school leader works with great attentiommprove
students’ disciplinary affairs

4.9 | The school is always welcoming for parents

4.10| The school leader invites parents to the schooliaes

4.11| The school leader works to strengthen PTA and allow
them to take a part in the school management

4.12 | The school leader encourages parents school mesaiio
to improve students’ academic achievement

Part 1V Open ended question
What are the major challenges that principals thaeng their leadership?
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APPENDIX I11
ADDISABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES

Interview guidelinesfor school Principals
PTA representatives and Woreda Education Officials

PART I|: Background
1.1 Name of the interviewee
1.2 Sex:
Female —]
Male
1.3 Age
1.4 Work Experience
1.4.1 Teaching years
1.4.2 Principal ship years
1.4.3 Supervision years
1.4.4 Education office as a head years
1.4.5 Total work experience
1.5 Educational Qualification
a. First Degree ]
b. Second Degree ]
Part I1. Interview Questions
1. What are the challenges facing school principaéxercising leadership in the school?

2. What are the factors that contribute to be lestdp challenges in implementation of school

improvement program?

3. What leadership behaviors are practiced to additee current and future challenges facing
school leaders?

4. What knowledge, skills and strategies are @iliby school principals to address challenges &

problems?

Part Il. Interview Questions

1. What are the characteristics of the sampled rgovent secondary schools?

2. What are the challenges facing school principals

3. What are the factors that contribute to be Iestdpe challenges in implementation of school
improvement program?

4. What leadership behaviors are practiced to addtee current and future challenges facing
school leaders?

5. What knowledge, skills and strategies are @iliby school principals to

address challenges & problems?
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