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ABSTRACT 

This 'Study Las bt!cn carried out to investigate the p2'e -· 

sentatio~ t0chni~ues or ~0thodolo&y that are used hy th~ 

Ethiopian Instructional Radio foi the e lementary grades (3"6). 

Stated brip-fly, these techniq"cs 'cnvolvc use of dramatic di·· 

alogues, sound effects, drills and songs. Each of the grades 

receives twenty eight programmes in one academic year. This 

study describes all the one hundred and twelve programmes , 

for the gra.de: l,wels indicated above ill, light of the various 

presentation t~chniques adopted by the Instructional r~dio 

which is discussed in detail in chapter II. 

tn order to determine the effectiveness of the Instruction&l 

Radio , two techniques were employed : Personal observation 

inside classrooms during actual r adio transmissions in ttree 

schools in Addis Ababa; and questionnaire distribution to 

120 teacher s from 30 schools in one zone and 120 students from 

the school s ob.5PTved for all the grades 1I!1der stud1.· 

li~oadly speaking, the findings of the observation sup-

port the contention tllat the new series of English by Radio 

Programmes are effec tive in aiding the teaching of Engli sh 

languag e in thQ elementary schools , but only when there is 

full partici ~ation by the classroom teachers. The result s 

of the observation findinrs indicat e that, in tha schools 

where the t6achers utilized radio properly the intended 

objectives of most of the lessons were achieved, whereas 

ln the school where radio was not utilized properly, little 

or no change of behaviour in students was observed. 
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Moreover, all the presentation for~a ts have been found 

to be suitable for r~Jio i~struction d ~ spite so~e shortcomings 

indicated in the analysis of the observation r esult s . As a 

whole, the analysis of the programl'les has r eveal ed t hat ",11 
the preselltation forma t s used integrate well with the lesson 

s tructure for the day and were found to i nvolve pupi ls in the 

programme . 

The result s of the Teachers' questionnair e that ware 

computed for grades 3, 4, 5 and 6 show that r adio instruc tion 

and t he di ffe rent formats used were found to be effic ient 

enough to susta in motivation , interest and par ticipat ion and 

to enhance the students ' ahility to learn the language ela­

ments in the l esson. In gener al t : lD find ings of the most 

important toaching for~ats within the students activi ty were 

as follows. 

In grade 3 t~ · c' I song ' arproac ': in teachi ng the language 

has the highest prefer ence, by 75.S%, over the other formats 

us ed. In all the remaini ng grades, 4-6, the 'sound eff ects ' 

were given a higher rank than all the other formats used and 

the ' educational songs' were ranked next. That is , 'sound 

effects' and the 'SO llgS' were ranked by 86.5% and 66.S % 

respectively ln grade 4; by 85. 5% and 80.5% respectively 

in grade 5; and by 76.5% and 73 . 5% respective ly in grade 6 . 

An attempt was made to cO'1\pare the r esul t s of each grane. 

From the computed X scores of the presentation formats for 

all the grades, it was found that the degree of r esponses 

t ends to increase from lower to hi r:,ner rrade but suddenly 
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decreases in gracie 6. That i s, tho de nr ee of response for 

grade 3 was 6 4~. for gr ade t ,75 1. for grade 5, 76 . 251 an~ 

for gr ade 6, 6'; . 87 %. C;rade 5 p:rof :t'aml~e5 wer e :f0und to be 

mor e h i ghly fa~nured than a l l t he other gr ade s . 

Regarding t he ques tionna i r e foy students , the s tudents 

gave hi gh scor es f or what ever questions they we r e asked . And 

sinc e the r esul ts did not have much variability they wer e not 

subj ect to furth er statistical analysi s. However, from the 

personal observation of t he r es earcI,er, tho students s eem to 

enjoy a nd l i ke radio le s sons . Therefore the res earcher 

assumes that the students did not give their answers blindl y . 
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CEAPTER I 

INTRODUCTION 

1 . The problem 

1 . 1 Statement of thc~oblem 

Over 90% of a ll the primary schoo l s in Ethiopia r eceive 

radio broadcast s from t~ e DApartment of Educational Hass 

Hedia CDEMM)l as a classroom support fo r instruction. Arnone 

the 4 sub jec t areas tr ~nsmitted . Engli sh lanr uaR e is one and 

is transmitted on a weekly basis during normal school hours 

for fifteen minutes for t he element ary gr ades , that is, 

gr ades thr ee to s i x. The programmes transmitted are believed 

to be appropria -~e in the context of the formal school curriculum 

of Ethiopia . 

It has boen almos t two decades since the s tart of edu"" 

cational broadcas t in Et hiopia 2 . Si nce t hen , especially in 

the old English by r adio pro gra~~e s presented to the elementary 

e rade s , it has been observed that t he les s ons presented make 

almost no conces s ion to the s tudent s ' need to talk crea t ive l y 

and listen with purpose. Tha t is , the 'lessons transmitted 

have not been concerned with languBge a s communication and 

the students have not been exposed t o interact with the 
, 3 

syllabus Student s have simply ?arroted them. 

Regarding the old series programmes, a research was 

carried out by DE~ in 1987. Ou t of the results of the 

evaluat ion DEHM recommends the foll owing point s f or Engli sh 

language by radio. 
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Every radio progrwrone should be an interactive learning 

experience, encouraging a high level of teacher and 

pupil attention and participation 4. . . The speed of 
pr esentation must be adjusted to the pupils" level 

of comprehension . Sentences and phrases should be 

short and precise. Pronunciation in the broadcasts 

should be an aid not an obstacle -to comprehension. 

New vooabulary should be introduced and explained 

before it is used in the oontext of lessons . Songs 

should be repeated more frequently i n the broadoasts , 

so that pupils may practice them before and after 

the lesson5. 

Therefore, this study t r ies t o examine in a relatively 

detail ed manner and evaluat e the area of ELT methodology 

i nterms of the various presentation fo rmats that the ins truc -

tional radio uses, ranging from simple drills to dialogue, 

drama and songs together with sound effects , in r e l a tion to 

the new series of Engli s h by rad io ~r~grammes currently on 

ai r. Thus, th2 study examines whctiler these various presenta-

tion forma t s are effective in helping the s tudents achi eve 

the desir ed communication and int eraction desir ed interms of 

vocabulary items, structure; Pronuncia tion and other linguistic 

elements . 

The work further a ttempts to describe in detail t he 

presentation formats used by radio fo llowed by an actual 

observation carri ed out inside classrooms in three school~ 

f rom three zones in Addis Ab aba. To consolidate the r esult s 

of the observa tions, questionnaire s we r e distributed t o 

English language teachers for grades three- s i x (to find out 

their opinions on the quali ty and usefulness of the r adio 
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broadcast in (English) in one Z000 of thirty schools in 

Addis Ab aba; and also t o studonts i n one schonl . 

Importanc e of the sbldy 

During the two decade since radio broadcast start ed , 

no independent evaluation of pr es en t a tion formats for the 

radio programme s has been done in a de tailed manner. A few 

others were conducted on the pr oper utilization of radio by 

the Educational Mass I>ledia Centre ( iJI'i'rcS), :md an independent 

study on content and effectiveness w~ s conducted rather than 

on presenta tion techniques or form~ ts. 

The ;::lO:rt?nce of t his sturly- 1. ' >'" in t ' tO relevance it 

may have to future pro gramme pr n d~cor5 or script writer s , 

for curriculum designers and for ()th .. ,ys concerned. It i s 

beli oved that t he facts raised f er discussion in terms of 

the sampled programmes observnd i~sia3 classrooms are also 

true for the rest of the programm 8s not observed, ther eby 

permitting this study to contribut 0 something towards the 

pertinence to the level of studentE a s well as to radio 

pres entation of the programmes .Ai.~ sTs"[i'"l'l~e· this study i s 
4'<\ --

mainly concerned with instru , i~ .a1 "l:pdio , it comments on 
c:::- .~' 

the English language teaehi g.3n th~dC:i't o~y s truet iona l 
< .....-~ ... 

radio. ~ ~ 1\J ..... ,.. !--.' .!) .. . ~ /. 

" . L ' . /~ Moreover , the review of ;t e'ra t ure .(.If. e relatively 
• \,1 ~ 

small and dispersed 

instructional radio inside claEs r ooms in relation to other 

countries that is raised in the study. although in the form 

of a summary, may be used as r eference materia l for those 
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inter ested in the s tudy of educational techno l ogy. 

Finally . the t heor etical Ji5c~~ s ic n of the various 

presentation f ormats (u s ed by r ad io) 3nalY5i5 and eva luat i on 

with sp ecia l emphasis on radio for f nglish teachi ng, may help 

as refer enc e ma terial, a lthough limited , fer ot her res earchers 

interested in future s tudy on instructional radio . 

1.3 Limitation of the.Study 

The tota l numb er of Dn ;;: li 5h t , .~chi. ng radio programmes 

tha t are broadcast in one year t n each of the elementary 

school grades , that is, grades thr ee-s ix is twenty-eight . 

This study tries to describe all diese progralllI:les I presenta­

tion formats, and rest s on thir ty- two programmes out of the 

one hundred twelve for the analys is and discussion. That 

is, eight sampled English progralPIDos f r om each grade were 

taken for discussion . 

The study of effectiveness is carried out by actual 

observation in s ide classrooms of the e ight programmes f or 

each grade. That makes thirty two pr ogrammes in three 

d ifferent schools which makes a t ot a l of ninety- six observa ­

tions . The observations were f ol lowed by questionnaire dis­

tribution to teachers and students for their opinions. 

However , the questionnaires were not distributed after each 

lesson. This limitation could not be avoided as the teachers 

are too many and dispersed in thirty different schools. 

Therefor e, it was impossible for the researcher with limited 

time and resour ces. That is, it woul d not leave the wri ter 

with suffici ent time if she wer e to dist ribut e the questio -
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nnaires aft er each lesson to t eache r s in differen t schocls . 

Ncverthcl es s, it is believed th!'l t t he actua l observa t i ons 

made by the r e s earcher have validi ty a s they wer e carried cut, 

i n each pr ogramme observed , after car e£ul s tudy of t he scr i pts 

and then l i st ening to the pr ogrammes i n an Clc t ua l radio broad­

cast inside c l ns sI;ooms . 

Further mor e, the questionnRire distribut i on was dono in 

only one zcy;," in one c ity (Addi s·-Ab a. ha ). Resul ts woul ·-1. hnve 

been mo r e reliabl e i f t eache r s fr om d i f£ er ent zones and pI Ec es 

in the whol e c ount r y wer e t o gi ve t he i r opinions and a l s o 

i f th e observa t ions we r e t o be m~de in school s of differ ent 

plac es i n t he country. Thi s was not po ss ib l e in thi s s tudy 

becaus e of financial and time r es t r aints . 



REVIEW OF RELATED LITERATURE 

2 . 1 Radio as an Fducation&l Medium 

Radio, apar t f r om being a mediu", of mass communica tion 

also has an educationa l function. Educational activities 

that are done in schools to facilitate the teaching and 

learning of the for e i gn languag e i s one of its purpos es. 

Radio is one section of the so call ed 'educational technol ogy' 

a term that reflects a mor e rec ent concept of the use of 

comEunic?tion media as a means (of t eac hing and learning. 

The instr uc tional purpo s e of radio has long been realized 

to be relevant and its use for teaching purposes , for example , 

in the un ited ki ngdom started during WWII .. Since then , 

many European countries have started to apply it, and as 

indicated by Hugh Haws the proc ess of us ing it for teac hing 

English language began . He s ays, " the firs t was spain 

in 1947 when Editorial Alhambra began to issue BBC courses 

on records with accompanying booklets . . .. In Italy, 

Valmaritina Editore in Florence , i~ Franc e with Disques BBC ... 

and Germany , Holland and Be lgium soon started."l 

These days the use of radio for i nstruction in schools 

is approved and used by many c ountr ies- the deve loped and the 

underdeveloped- both for formal and non-formal teaching act iv­

ities. For example, among the 14 African countries (as listed 

in Henery T. Ingle ) that app ly it are: Ethiopia, Ghana, Kenya, 

Malawi, Tanzania, and the SUdan2. 
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Radio as ,m educatinnal medi uDl , "Toper ly u tilized in the _. -. . 

classroom results in a change uf behaviour and development 

of skills like listening and speaking in s tudents . Support ing 

the l earning of students from radio Schramm quoted by Henry 

Ingl e underlined that "students usually learn as much f rom 

a communica tion medium for ins truction as from classroom 

teaching ,,3. 

Moreover, the role of radi o as an educational me'ans is 

not only limited to the cla ssroom . Radio, be it for enter ­

tainment or for other goals serves well whether found in the 

school, home cr in any other place. For example , it is a 

good means of motivating aid f or recrea tion and learning 

outside the classroom and inside the classroom it is a good 

means to provide well constructed lessons for developing 

specific skills . 

Instructional radio, although it is not as effective, 

since it is a one way medium, as t he modern aspects of edu '­

cational t echnologies- the television and the video for direct 

teaching, is an aid which is mor e available and accessible 

than the other two. That is, since Television and video 

sets are expensive and not generally so available, radio 

becomes the only available means of communication in and 

outside the classroom. 

Iil short, radio as an educational medium is regarded as 

the means of making "(I) Instruction more productive (2) In­

struction on a more scientific base (3) education more indi · 

vidual (4) instruction more powerful (5) learning more im-
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mediate and (6) access to education more equal.,,4 

2.1 . l. Disadvantages of Instruct ional Radio 

One of the shortcoming of ins t ruc tional radio is its 

failure to cr ea t e the complet e picture a classr00~ teacher 

can creat e in listeners. That is , s ince a radio teacher 

communicates in the complete absence of a visual element and 

only contacts the students through the air, what he communicates 

lacks the pictures students get from a live toacher in the 

classroom. For instance, radio lacks the gestures and facial 

expressions the clqssroom teacher ra ins. It also l acks the 

actual or distinctive qualities of a classroom situation that 

a classroom teacher can create . 

Radi o also suffers from being impersonal. That is, 

although its capacity to teach is appreciated , it can never 

replace a classroom teacher's physical presence. For 

instance, sinc e he can not react to si tua tions, the radio 

teacher can never flavour his les sons with impromptu jokes 

in the way the classroom teacher can . 

In t erms of direct teaching the radio also suffers 

a shortcoming . Being a one-way medium, there is lack of 

personal contact and therefore, the students cannot ask 

questions on the spot. Besides, the classroom teacher does 

not have the chance to elaborate unclear points while the 

radio is teaching. M,.,rer·;er, the r adio teacher can never 

have control over the students mood , facial expressions 

incase any problem of misunderstanding arises. That is, 

the radio teacher can never react to classroom situations. 
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The fnct that the class room teacher and students can 

have no c ontro l over the pace of t he radio lessons is a l so 

a shortcoming. That is, radio proceeds at its own speed, 

which migh t be a cause of boredom to bright pupils if l e ssons 

are too slow as they cannot challenge them and can also be 

a cause of difficulty in following for slow l earners as they 

can lag behind the instructional pace. 

Verbal explanation through the radio lacks visual demon­

stration , which is another limi tation of radio . That is, 

radio being an aural medium can not exclusively be us ed in 

the classroom . It is complement ed with audiovisuals and some 

other printed materia l s like text bonks where necessary. Yet, 

absence of visual demonstration is sti ll a restriction of 

radio's range unl ike the Television. 

Radio's nature of be ing inflexible 1S another major short­

coming . That is, it has f ixed time tab les that can some -

times be inconvenient for schools that prefer a flexible one. 

To minimize such a problem , broadcast s are made more thaD 

once , so that different schools have a chance to set their 

time tables at a convenient time. Yet this might also not 

solve the problem of time inconveniences. 

Reception can also be a problem because sometimes it 

can be poor and at the same time lessons can be weakened due 

to outside interference like noi se and also at times inter ­

ruptions can occure due to some technical problems. In 

addition , conditions in remote areas can be poor. 

In short, the instructional radio can not replace the 
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contro l, per sonality and physical pT~sence of a c l ass room 

t eacher. 

2 .1. 2 Advantares of Instruc tiona l Rad i o 

The radio i s benef i cial i n i t s educ a t ional aspect end 

has many advantages tha t overc ome some of the limita tions 

mentioned above. 

All radio lessons are economical. They are made shorter 

and clearer than any other medium . For example, where needed 

radio tri e s t o make things clea r by providing sound effect s 

for the purpose of pres ent ing words in context . Besides, it 

presents its l essons i n various form s such as dialogues, 

dramas , songs , discussions so as t o a ttract the attention of 

listener s . 

Another advantage of r adio is t ha t, it can be combined 

with other ins tructional means , t ha t i s, it can be used side 

by side with the print ed media, whereas it would be much more 

difficult and distracting ~ to read a page while watching 

television . For instance , textbo oks , handouts or other sup­

porting materia~ can be used along with radio lessons with­

out hampering what is aurally presented. 

Its l ow cost compared to t he other media namely televi­

sion, vid eo or even printed media makes it advantageous. In 

addition to the general public , schools possess access to 

radio receiver s . Furthermore, i ts availability is much more 

than tel ev is i on and video , especia lly in the developing coun­

tries both in r ura l and urban areas . Moreover, the servicing 

of radio is l es s diff icult than t ha t of television and video 
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that r equire electric i t y but radio can operate on batteries. 

For exampl e, most schools posse ss portable radios of such 

kind . 

The rad i o has an unlimited advantage in teaching the 

second languag e to the elementary l is t eners as at th is stage 

only the listening and t he speaking skills are r equ i r ed to 

be developed more than the other skil ls. That is , radio is 

capabl e of presenting intensive listen ing practice for such 

an audi ence and trains the ear . Besides, radio encourages 

olanental'}' l i steners to focus theiy att ention and us e their i m·· 

agination especially when radi o lessons arc supported by 

visual aids. 

The advantage of radio is not li~ it ed to formal t eaching 

in schools and to gi ving i nstruc tion to the literate. It is 

a lso used as an educat i onal means f or t he illiterate in vari ­

ous fi elds like agricul t ure , health, education and other as ­

pects of economic and socia l development of the society. 

Notable exampl es among t hese are "the r adio farm Forums of 

Indi a (Schramm , et al 1967), Ghana (Coleman , Popku and Abell : 

1968) , Tanzania (Hall : 1973)11 5 ; tha t r eceive radio instruction 

on farmin g and on other s imilar ac t ivities that help doi ng 

things in an improved way. In Ethiopia, informa l education 

for Adult s is also transmitted in the fie lds of agriculture, 

health , and politics both for the rural and urban people. 

2 . 1.3 Ro le of the Class r oom Teacher Before, 

During and After Radio Lessons. 

Participa tion of classroom t eachers in guiding students 
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before, during and aft er rad i o J. :' SS ' lllS is vital. It is 

through t hese activiti e s that instruct i ona l radio can be made 

mor e eff ective inside the c la ssroom. 

' Children l ove speculat ion and puz zle16 . That i s, bef ore 

the radio broadcast a t eachEr should prepare certain ques tions 

related t o the day ' s broadcast. The ques tions can be those 

which student s can easily understand. and which they are able 

to answer and l earn by the end of the radio lesson . The pre­

radi o activity will prepar e the students for the situation 

and the l a lguage that is to be presented on the radio. Where 

necessary . the classroom teacher prepares some pictorial 

a ids or charts that he can use durinR the r adio lessons . He 

may also r evi se the previous radio lesson to r efresh students 

memory and als o check if students can still do the drills 

and also sing the song if ther e was any. Besides, he c an al~o 

expl a in briefly the oncoming progr amme 's structure and vo­

cabulary that are to be raised in the day's lesson. 

During the radio lesson , the classroom teacher has cer­

tain activities to accomplish. That is, while listening to 

the programme with the students, he has to signal and en­

courage the students to follow the instructions given by 
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th e radio teacher, for instance, in guid ing them t o dr il l 

after the radio t eacher and in answeri ng questions a sked by 

the radio t eacher. Further, while lis t ening to the le sson 

broadcast , the teacher can list down some important words , 

phras es , structures or expr es sions t ha t a re t o be revi sed and 

discuss ed a ft er the radio l esson. 

Af t er the rad i o l es son , for the feed back, the class ­

r oom teacher has t o r evise the radio lesson. Fo r exampl e, 

repea ting the dri lls or songs taught to make sur e that they 

are well fixed in the s tudent s' minds . Likewise , he can 

t each some related and important wor ds of the l angua ge t ha t 

arise from the radio lesson. To make the day's lesson more 

complete, the classroom t eacher can al s o pr epare students 

for some meaningful communicative activities. The teacher 

can draw , for exampl e, p icture s of s ome words picked from 

the radio lesson for the day, for ins tanc e, a hous e, a 

church, a donk ey and a sk students wh i ch one they heard over 

the radio; or he can make the pupi l s draw some of the words 

they heard over the r ad i o . Also, the teacher can allow the 

class to write i n few sentences , 0 1' words, or paragr aphs 

according to their level- that wil l sum up and consol i da t e 

what has been h eard. For exampl e, the words of the song or 

one or two items f r om the drill . The aim of such activity 

as stated by Barry Tomalin is : 
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to heZp ·t he stwients., not to teGt them . Titi.q activi t y 

i s sped -aUy (food f or> elementory ntudents . . .. It aZso 

is good IJ.lay of intr>oducing vocabu l.<.7.ry thr>ough a pr>ob Zem 

so~ving activity mther> than t t:.ro1!.qh dir>ect pr>esentation 

by the teacher> in a differ>ent context? 

Hence, by the end of the radio le sson inc luding the 

before , during and after radio ac t iv ities it is assumed tha t 

the students will have learned or gained something from the 

radio lesson that would not have l)een available without t hat 

lesson. 

2.1 . 4 The experience of lnstruc tional Radio in 

the Deve loping Countries. 

' With the exception of printed materials, particularly 

textbooks , radio is the educational medium with perhaps the 

longest record of s ervic e in t he Third World'18. It has 

been us ed in a number of countr ies with different procedure s 

and degrees of attainments. 

Yet , r esearch done on r ad i o language instruction inside 

the classroom, t hat is, systematic evaluations to prove the 

effectiveness of radio for language teaching is not very avai~ 

lable in the literature. Nevertheless, investigation done in 

languag e teaching and in other fields in Kenya and in other 

developing countries like Nicaragua and Tha~and have been 

found to have impressive results. 

CAJ Teaching By Radio in Kenya 

Formal educational radio is taken as a reasonable high­

quality instruction in Kenya, just l ike in other developing 

countries. For this reason, that is , to exper iment with 
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radio as an effective instructional m ediu~ , Kenya with the 

aid of the Unit ed States star t ed t o exploi~ radio for t each­

ing English in the primary schools . 

In 1980, B project known a s Radio Lane uage Arts Project 

(RLAP) was set with the intention of teaching English with 

radio as a maj or means of instruction . This contrasts with 

Ethiopian instructional radio , which is meant only to support 

the clas sroom teacher. 

Meanwhil e, RLAP required Kenya 's c l assroom teachers to 

playa ma jor role in the before , during and after r adio act iv­

ities, s o as t o make the radi o l es s ens effective. Equally 

important students' work-shee t s that are meant to accompany 

radio le ssons were !tU~licd i-n a-dditi.ct1to text-books :md teac~zr ' s 

guides. The Ethiopian instruct ional radio supplies only t he 

teacher's guid e t ext . Unlike the Ethi op ian instructional radio 

that has twenty-eight weeks broadcast ing time with new lessons 

weekly that ar e transmitted during s choo l hours fo r fifteen 

minutes, the RLAP had 39 weeks broadcasting time with new 

lessons to be broadcast 

tldrty minut es. 

daily during school hours for 

Regarding the presentation methodology, lessons were 

divided into ' segments ' so a s t o enhance the i nvolvement and 

interest of pupils. As indicat ed by Maurice Imhoof e t a l 

" each segment r ang es from thirty sec ond! to several minutes 

in length"g giving an exampl e as, "in grade two, for example, 

every lesson begins with a musical cgening, followed by a 

speaking/ listening bl ock which run s for six minutes and 
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concentrates on maintenance of previously taught pa tterns 

and vocabulary. The content of each sepment varies from 

day to day, as specified by the script plan"l O. 

The same se['!'lent division of lessons occurs in the 

Ethiopian instructional radio. Tha t is, lessons are opened 

with a previous learned educational song or with a new one 

(if there was any), then drills students on some drills 

(words) to be learned for the day fay a ~inute or ~ore and 

continues into a listening dialo~ue o comes back to the new - ,~. 

educational song for the day and makes students sing it and 

so on . J ust like that of ~enya, the content of each segment 

varies from day to day according to the lesson plan for the 

daf · 

After one year service , significant gaIn on experimental 

pupils performance was shown from an achievement test admin·· 

istered to both experimental and control groups. By and large, 

RLAP proved the ar gument that the use of radio for formal 

instruction inside the classroom has the effect of changing 

behaviour (learning) in students. As stated by Philip 

Christensen et aI , " it is expected that the model which 

emerges can be replicated, with modifications, in other Third 

\'!orld formal and non-formal educational systems."ll The 

same methodology was appli.ed in one of the central AJTlerican 

countries , Nicaragua. 

(B) 'Teachin8. by Radio in Nicaragua 

Nicaragua faces a prob lem of shortage of fully qual ­

ified teacher s and also a lack of educational materials 

like t ex t books , especial l y in rural areas. This problem 
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is also faced by other deve loping countries like Ethiopia, 

Kenya and other African countries . To solve this problem 

in conventional classrooms , the Nicaraguan Ministry of 

Education with the a id of the USA a ttempted t o ca-rr;r out · a 

project for teaching Mathema tics in pr~-~ry schools- the 

second, third and fourth grades, in 1974. The rrojects a im 

was to upgrade the quality of t eaching Mathematics and to 

help students develop ba s ic needed skills in Mathematics . 

Radio was taken as a main means of instruction in the 

classroom , wher e lessons were broadcas t for thirty minutes 

daily, a :nethodo l ogy t hat the Kenyan RLAP also adopted . The 

prog rammes for instruction included the whole Nicaraguan Man 

carriculum, drills and other exercis es where students responses 

were expected. The lessons were all conso lidated by cla ssroom 

teachers in post radio activity . 

By 1979, the proj ect was r endering service to 10,000 

pupils , according to christensen and Mugiri, and wa.s discovered 

to have achieved its aim . That is, evaluations done proved 

a significant achievement by radio classes over the non - rad io 

ones. It a l so was a success in diminishing the number of $ 

student~failures in promoting to the next grade . 

The project was discont i nued in July 1979 due t o t he 

outbreak of the Nicaraguan popular revolution. However , 

the project was effective eno ugh t o reveal applicable prin­

ciples on how t o use i nstruct ional rad io ef fec tively and 

some other related t echniques and m8thodo l ogies of educational 

schemes t o the advantage of other c0untries. For example , 
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the applications of RLAP projeet in Kenya and tho ra41e 

Mathematic s in Thailand wer e based on the Nicaraguan experi ­

enc e adapt ed t o their own needs . As sta t ed by the Academy 

f or Educational Development " the appr oach has proven t o be 

valid and adaptable, not only t o differ ent cultures, but 

also to other subj ec t matters and instructional tasks.,,12 

(C) Teaching By Radi o in Thailand 

Thailand's instructiona l radio dates back t o 1958 , 

serving' 286 selected schools ' . In the cours e of time the 

number of schools and students t hat use it grew and t oday 

as estim'- ted by Wilbur Schramm , the increase of students 

has reached 1 ,000, 000. 

En ~lish pro[ rammes that gave students and their t eachers 

the ch2nce t o listen t o effectively spoken English (of t en 

for the first time ) wer e amon?, a number of different subjects 

taught by radio. Accordin - t o Wilbur Schramm , "it was offered 

widely as a second 1anpuage in Th~i schoo ls although many 

teachers are not well prepar ~ d t o t each the 1angua ge ,,13. 

Radio lessons i n Tha iland wer e meant t o suppert the 

classroom teacher and Eng1!s l essons were broadcast f or 

forty minutes per week for the first f our grades, Unfortu ­

nately , however, "no si gnificant differences were found 

between experimental and control gr oups on the ability t o 

understand Eng1ish,,14. Sever a l r easons are a ssumed by 

Schramm f or t he i nability of the exper imentd1 pupi ls' better 

performance to be due to "poo r reception that r esulted in 

poor intelligibility of Engli sh sounds and reluctance of 
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the older , less flexible and l ess wel l trained teachers t o 

utiliz~ the r adio lessor,s - fully,,15 . Sch..- <.:mm [:.lrther reports 

that "the experiment has been re?Ecated wi t h some methodo­

l ogica l improvements in 1972, but r e su l ts are not yet avai­

lable ,,16. 

2.1.5 Ethiopian Instructional Radio Brief 

Historical Background. 

Radi o as a direct application f or instruction started 

in 1964 when a textbook entitled '~anbebina Mesaf bi-radio 

(reading and writing by radi o),,17 was published for literacy 

programmes . In the same year tel evi s ion als o started in tile 

servic e of education. In the years upto 1966 radio served 

a s an instructional medium inside the classroom, during which 

three experiments were carried out which proved that the radio 

pr ogrammes f or educat i on were effective. However , continuation 

of such educational radio ceased due t o a number of reasons, 

one of which was "becaus e educational tel evision started and 

(it) was felt tha t an all-round integrated medium for the pur­

pose of teaching should be developed,,13 . That is, since the 

sole us e of instructional radio was doubted to be effective, e:x:perts 

rec~ended ~1at televmsion to be used _ir~ide classrooms along tr~t of radio, 

however with the language and the method of teaching well 

revised. 

Such earlier educationa l r adio activities were revived 

by the Educational Mass Media Centre (EMMC) , in 1968, sup­

ported by UNESCO recommending that "Radic should be much 

more ext ens ively utilized in the national educa ti onal effort, 
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both as a supplement t o the t elevi sion pr or,ramme and as a 

means cif instruction in its o~m right,,19 and in 1969/70 

transmission began both for the e lementary and secondary 

schools in central Shewa , Asmara and Harar devoting 200 minutes 

broadcast time pe r week. Lessons transmitted were socia l 

sciences, Amharic and English and as Gartley John said, "the se 

lessons were being used by all of Ethiopia"s 53 secondary 

schools and elementary schools,,20. Reparding the time given 

to language teachinf Abdu Hozayen said: 

In the allocation of subj<'1ct periods by grades .• lan­

fiuage teachi11{J got the largest share, both as an area 

of emphasis and as one readily lendi11{J itself to the 

medium.· Of the total of forty weekly transmissions 

eighteen were for E11{Jlish and Amharic. 2l 

Since the time educational radi o started to serve f ormal 

education inside classrooms, EMMC has fundamental plans to 

provide educa t ion throug~ radio in mos t parts of Ethiop i a 

and at present , according t o t he Res ea rch and Tra ining 

service Division of Department of Educational Mass :ie:111'. (DEMM) 

the centre covers over 90~ of all primary schools (total 

number 7 ,9 00) in transmitting its educationa l lessons through 

11 medium wave stations . 22 (see appendix 1). Such operation 

is being carried out with the help of UNICEF that renders 

financial and material assistance. For instanc e, i t has prom-

ised to offer "15,000 radio sets out of which 3000 have been 

distributed t o schools and adult l i steninr centr es . The .. ' 

remaining 12 , 000 a r c to be received in th" near future.,,23 
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The programmes for English that have been tr ~nsmitted 

since 1984/5 are now r eplaced by a new ser i es, which is 

currently being broadcast for elementary schools. This new 

production is based on results of evaluation attained from 

sample schools durinr the last three years broadcast trans­

mission. (see appendix 2 for the evaluated regions). A 

follow up of the evaluation was made in a workshop that t ook 

place in Ambo (125 kms away from Addis Ababa) in November 10-

14,1986,24 and improvements and changeS in programmes were 

approved by the Ministry of Education , programme producers, 

syllabus designers and textbook writers. 

Currently , DEMM broadcasts f our subject areas Amharic, 

English , Science , and s~cialstudi es for the elementary grades. 

It has 28 programmes per year for English, unlike the old 

programme that had 26 programmes per year) that is, fourteen 

for the first semester and fourteen programmes for the second 

l~here the fourteenth one is a revision programme. English 

lessons are transmitted six times a week f or each grade (3-

6 grades), so that different schools can schedule their time 

tables at a convenient time. 

time tables). 

(see appendix 3 for broadcast 

Meanwh il e, it is worth mentioning that, the content and 

method of presentation of the new radio programmes currently 

on air are produced with the help of a British BBC trained 

expert Norman A. Pritchard, who also helps in the production 

and presentation of all the educational songs for grades 3 

up to 6 . 
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Fur thermore, "it is most a,;,'r8priato t o menti on here 

the l ong standing of the Br i tish Cou~cil both in the train­

ing (her e and abr oad) of Ene lish languane expert s and the 

supply of ma t eria l s, fo r us c i n the r a dio pr oprammes f or 

English teaching"25. 

At present , transmissi on of schoo l subj ects on Tel e~ 

vision including English for gr ades 7 and 8 has also been 

started (1988-8 9) having been stopped since 1973. The tele -

vision programmes are a lso beinp carri ed out with the hel p 

of Norman A. p~:'1tche.rd as a l anguage advisor and producer 

of all the educ a tional songs . 

2 . 1. 6 The us e of the ~10 ther Tongue in Radi o 

All list en i ng for l ea rners of Enplish as a foreign 1.»-

guage (especially f or be~ inne r s) i s difficult . Usually , 

stud ents exper i enc e such d ifficulties when they ar e just 

listening and can not see the speaker , the f ac ial expression 

and other ges tures , the mot her t ongue can be used. For 

examp le, it can be us ed for giving instructions or t o help 

students se t the context for wha t is to be presented or t o 

explain certa in aspects of the lesson s ituations. The f o l ­

lowing remark indicates the usefulness of the mother-tongue 
I 

at the ear l y stages of fcrei~n l anguage l earning . 

In particu~r ciraumstanaes, use has to be made of 

the mother-tongue on the dominant local Uxnguage . 

Thi~ sometimes happens during listening activities, 

p=tiau~rly when for educational purposes the 

teacher requires chi ldren to Zisten to what is 

going on in the c~ssroom.26 
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Further , there a r c other r easons why the mother tongue 

can be used in list cnin ~ activi ties . Tha t is , lis tening in 

the mother -tongue is effortless i ue t o the wid e r ange of the 

speakers' exper ienc e of being ex?o scd to t he l anguage. Hencc, 

understanding and r e t ention of mes52ge is easy f or listeners. 

Ina~dition , it is also easy for them to pr edict and also an­

ticipate any t a sk presented t o them. For example, students 

can predict and anticipa te certain f actor s like the purpose 

of the less on , the topic, the participants. Such factors 

can give contextual clues t o the listener, that is, listening 

is facilitated and the learners can understand and respond 

correctly . 

On Ethiopian instructional r ad i o, the off icial language, 

Amharic , is us ed, as it is observed, f or introductions and 

als o f or giving instructions for the lower elementary- the 

third and the fourth grades. 

The need for its use is, first of all, the students' 

poor experience of the English language in the early sta ~ e s . 

For examp l e~ they can have d ifficult ies in identifying the 

sounds of English and its vocabulary and grammatical patterns . 

Therefore, t o help them concentrate and retain key items 

Amharic is us ed. 

Secondly, since the radio teacher determines certain 

tasks tha t engag e the students t o talk or to react and 

interact , ' Amharic' is us ed t o help students understand 

instructions accurately so as t o r espond to the task. 

Thirdly , as the l earners a r e dep rived of some contex -
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tua l clues like the speaker' s fa cia l expressi on and r-es tures , 

students mi ght have a l i s tenin~ pr oblem, s o the us e of the 

l a nguage helps them c op e in list ening . 

2 . 2 Instruct i onal Radi o in Engli sh Languag e Teaching 

2.2.1 The Active nature of Radio Lesson Listeni.i1.g 

Listening t o r ad i o less ons demands the active invol ­

vement of the hearer. That is, inor der to have a compl-

ete picture of the message that the radio t eacher int ends , 

the forei gn learner must actively participate in listening. 

For examp:e, he may interpret words' , phrases ' ' or sentences' 

meanings; he may listen and r epea t sections of the language; 

he may answer ques tions posed; and he may join in singing a 

song or chanting a rhyme. 

Sometimes , the r adio teacher requires the listeners t o 

repea t a text after him. However, repeating of a t ext cor­

rectly doe s not actually mean tha t the students have learned 

or actually understood wha t they have heard. In a listening 

text , the requirment of understanding of the text is that, 

the student understands the spoken lan2uage includin~ the 

vocabulary used in situations. That is, meanings are related 

t o a contextual meaning in the communicative process that is 

going On. On this idea Gillian BrONn and George Yule have 

suggested t hat not only is the understanding of what is 

listened to important but also the understanding of the 

contex~ in which it occurs. 27 

In addi ti on t o context ; environmenta l clues like visuals , 

pictures, rea l objects, grarhs hel p in conceiving exact 
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me~nin~ . Mor eover, contexts he12 learners t o gener a l ize the 

kind of speakers they ar c listeninR to , for i ns tance, they 

can gcneralize whether a ma l e or a femal e is s,eRkin~) whe ther 

the speake? i ~ young or ol d. 

Mor eover, they can a l so i den t ify the settinv where the 

conversation is taking p l ace, f or example , schoo l, hos?ital, 

market or bus-stati on. As a r esult, students can limit 

their assessement of what they li sten t o and construct a 

mental image f or it . 

The activ e par t icipation of students in radio listening 

he lp s them deve l op some important skills like : 

2.2.2 . 1 Understanding Diffe r ent Accents 

Radio broadca;t in the classrc~m exposos t he listener 

t o various accents , one of which i s t he native acc ent , and 

a ls o to var i ous accent of non-na tive speakers of the language. 

Students usually understand their teacher's English becaus e 

they ar e exposed to it most of the time. This can affect 

their under standing of the f or e i gn language when sp oken 

by na tive speakers. Therefore, students ne ed to be expos ed 

to va rious accents , so that t hey have the experience t o 

manage any kind of accent and understand a message. For this, 

Penny Ur says : 

Learners who have some experience in Listening to and 

understanding a number of different aooents are more 

LikeLy to be abLe to oope sucoessfuLLy with further 

ones than those who have onLy heard one or two. 28 

Therefor e, lis t ening to various accents in pro -

gr ammes should help students avoid their difficulties in 
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understanding different accents . The Ethiopian instructional 

radio is an example. According t o an information got from 

DEMM, it has two native speakers one of whom is BBC trained; 

a non-native speaker trained by DEMM ; some non-native speak­

ing children who are from family of good English speakers 

some of whom are staff members of DEMM. Most of the children 

that participate in the radio programmes go to good schools 

in Addis Ababa and one of them goes to the 'English' school. 

2.2.1 .2 Understanding Vocabulary and 

Structure in Context. 

One of the aims of instructional radio is to prepare 

students for every aspect of real - life situations. Recent 

approaches to teaching are now considering the i mportance 

of context because it has been discovered that students can 

neither cope with the separate sounds, words or structures 

of the language nor can they process these for themselves 

and understand the language as a whole \vithout the prov5.sion . 

of a context . 

Considering this, more effort is made to help students 

understand and to make them able to deduc e every message in 

context or from a situation provided . Actual environmental 

clues and visuals can help contextual ize messages in r ad i o 

listening. 

In the Ethiopian instructional radio some discourses 

are accompained with situational sound effects that are 

meant to help students understand meanings from contexts. 

For instance, it provides sound of students in a classroom, 
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sound of peopl e in a marke t place or sound of kitchen 

utensils that he lp id ent ify s e ttings ~ it provides the sound 

of mov ing car s or chairs or the s ound of banging doors that 

hel p id ent ify objects; it also provi~es sound of tark i n? of 

dogs ,' r bleating sheep t hat help identify animal s . Along 

with such clues, visuals like pictures , posters or real 

objects that are sometimes prov ided by the classroom t eacher s 

can also hel p cont extual ize aurally- presented messages. 

2 .2. 2 Listening to the Rad io in the Classroom 

Int egrating the Four Skills. 

The Ethiopian instructional radio aims a t teaching t he 

English language at all its levels , t he vocabulary, basic 

structure and pronuncia t ion. In such activity the radio 

programm es try to integrate t he f our skills list ening , speak­

ing , reading and wr iting and involv~s the students in all 

these skills . 

That is, i t involves the students in list ening to the 

language at the initial stage , t hen into speaking the language 

during the dr i lling or l isten and r epeat programme ; into the 

reading of the t ext either writt pn on the blackboard or 

students' not e- book and into the writing down of things 

written on the chalkboard into their no tebooks. 

Thus , on hearing a new word or sentence over the radio, 

students usually see it written on the blackboard or put i n 

picture form, and therefore, their recognition of it is 

cOlll' ec ted to their understanding of i ts look and sound when 

written and heard, respectively . Besides , in imitating the 

radio teacher pupils speakout and learn the substance of the 
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lan!:,uape , th'lt is, they learn s ::.me of the new language, as 

their ea r s become accustomed to what they hear . 

The f our skills are also i ntegra ted in other forms of 

practices, such as in questions Bnd an swers , ~ialoRues . games 

and sQngs , where the students are invi ted t o participate. 

Thus, basically the radi o instructions with the help 

of the above different practices, help students t o develop 

skills in the second-languare, especially in havinr. contr01 

of vocabuJary, structural patterns and rood pronunciation 

throuqh normal school ac tivitie s . ,-

2 .2 .2. 1 Teaching Vocabulary. 

In the early stages of li stening practices, student s 

are mad e to listen and r epeat i solated words just as they 

are prcnounced by the radio t eacher. This level ~~ ~imed 

at dev eloping a hab itual activity than to develop an intel~ 

lectual act i v ity becaus e students are simply required to 

repea ·~ accurate ly a fter the radio teacher. 

However, habits are not only achieved by mer e repetitive 

drill s. The repetitions have t o be do ne in meaningful 

situations rather than bein? artificial dri lls having no 

communicative va lue . For example, g i vinr the sound of a '.:. 

cat ' s mewing and then making student s repeat the word ' cat ' 

etc. That is, repetition of words can be based on mean-

ingful ac tivities , ~':~""' a stUl'~JJ t is able to int erpret c!. 

meaning t o a heard word with tho hel~ of some clues like 

visuals or sound effect s . 
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The teaching of structure is very much connec t ed with 

the t eachinG of vocabul ary. That is, alcng with the struc ­

t ure exercises, students can also learn new wo r ds, for 

example , by pr ac tic in~ sub s titut ion exercis es l i ke: 

Lema has a new (bal l ). 

Lema has a new (car). 

Lema has a new (bicycl e). 

Therefore , the short s Hut ane ee repeat ed or l ea rned a re 

made mor e meaningful , t hat is , they are composed into short 

di a l ogues , s onps or brief meaningful stories, so that 

students learn them bet t er and might be prepared for real ­

life listening. 

2 . 2.2.3 Teachinp Pronunc iation. 

Although pr onunciation is not usua lly taught direc tly, 

st i l l students imitate the correct ? r onunciation while re­

peting words , s t atement s or sing ing songs after the radio 

teacher . That is, when introducing new words or statements 

orally attention is not only given to mean i ng and :usage, 

but to pro!1u::1ciation as well. 

Pronunciation includes various sound features of 

the l anguag e , tha tis, intonation " (Pitch and tone) and 

stress. 

Stannard W. All en , def ines i ntonation as" 'the melody' 

of speach, t he changing of the voice,,3l . To some extent, 

intonation is influenced by stress, sinc e change of pitch 

usua l l y occur s only on st r essed syllables. That is, when 

sentences are spoken differently with changes of pitch they 

I 
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carry different meanings. Fo r example, a sentence. with 3 

falling intonation ('you are going') and a rising intona ­

tion ('you are going .') can be interpreted as a statJm~nt 

and a question respectively . Likewise, intonation also helps 

a listener to deduce a speaker's mood like anger, happiness 

or 2xcitm:nt or a question. For instance, 'a horse' and 

a 'horse! I . 

Although commur.ication can be understood without 

intonation,it facilitates comprehension. That is, it gives 

colour and taste to the spoken text. Usually, the radio 

teacher serves as a model for thio. For example, on singing 

a song after the radio teacher students easily pick-up 

words and tunes correctly, thus attaining fluency by estab­

lishing the proper tune Ill!" intonnti" n and also making co­

rrect pauses in what they are repeating. 

The same process goes on when pupils listen to dialogues, 

stories, poems or also isolated sentences, they can realize 

or observe how the language is behaving. That is, they 

become sensitive; to the rythm of the language and on prac ­

ticing, students are likely to prac tice the language the way 

they have heard it. Hence, it becomes part of them. A 

particular example of this can be t aken from the Ethiopian 

instructional radio. It presents a lesson on the us e of the 

correct intonation for the word "theTe" using different 

techniques such as "there" in isoJ.ated sen tence structures 

to be drilled ; "there" in a listening dialogue and "there" 

In an educational poem for grade 6, programme 18. 32 



- 32 -

Stres s is defined by Ronald Wardhaugh as "the intensity 

with wh ich a sound i s pronounc ed rela tive t o t ha t of ot her 

sounds ,,33. St r es s has many funct ions in Engl .ish . It i s u s ed 

t o give emphasi s t o a word that a speaker regards impor -

tant in a sentence. For instanc e , "thi s is a 'radio' · , . This 

is a 'book" . In these examples the most important words f or 

the speaker are book and radio becaus e they are the basic 

issues he wants to discuss . 

Stress changes according to the message a speaker wants 

to say . Tha t i s, wh il e one speaks certain important words 

are stressed, so a s to make the listener exactly unders t and 

the meaning one wishes t o expr es s . For instance: 

"Zenit has a 'bag" (emphasi zing t hat she has a bag 

r~ther than anyth ing else). 

"Zenit ha s a ba f . (no t me sere t or As t er but Zenit) . 

"Zenit 'has a bag. (no Question of ~er havin[. a bag) . 

Main stress in a sentence, t her efor e , changes according 

to the speaker s intention. Carr ac t us e of stress helps a 

speaker to use the correct intona tion as well a s Toice 

changes- pitch or tone. Stres s of words in a sentence 

depends on context . 

Pronunciation is not only limited to the correct 

utterance of words but is also r e l a t ed to meaning. Ques ­

tions mi ght arise on the idea tha t s tudents might face 

difficulti es in discriminat i ng t he meaning of homonyms. 

For example , the words "bear" as a noun and "bear" as a 

verb . However , such a thing does not hinder students' 



unders tanding of tho meaning of A word due t o the context 

or situation the words ar e presented in Gillian Brown et al. 

said, "afterall, the student is unlikely t o encounter many 

situations i n which sinrlci words t otally without context 

h b d t d ,,34 ave to e un ers 00. . 

Likewise, a question on minimal pairs might also ~rise, 

because it has been a tradition tha t minimal pairs have been 

used to teach pronunciation. However, t his also does not help 

much to check whether they have heard the correct sound for 

the correct meaning to be grasped . This is because students 

can still understand the moaning from a contex t provided. 

To take an instance from the Ethiopian instructional radio, 

it presents les sons on minimal pairs both for grade 5 (lesson 

programme 13 and 22) and grade 6 (l es son prograw~e, 1, 2, 8 

and 22) using various techniques t o teach them , such as, 

drilling, the minimal ?airs in is ~la tion as well as contex -

tualizina them in sentence structures, dialogues, educational 

songs or poems. 

2 . 3 Instructional Radio and English Language 

Teaching Methods. 

Before discussing, the various teaching techniques that 

are used by radio, it seems worthwhile to l ook at the various 

Foreign Language teaching methods tha t are favoured by lang-

uage teaching practitioners: These methods are going to be 

related to instructional radio according to their pertinence. 

Foreign language teachi~g has a lways been a point of 

discussion throughout history. English as a foreign lang-
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uage is widely studied today and it has been of concern 

since it beEan t o replace La tin five centuri'es ago, whic h was, 

at that time, the langua~e of education, religion, business 

and administrati cn in Europe. 

Althoug~ English repl~ced Latin as an educational 

language , it stil l was t aught according to the procedures 

that were used for teaching Latin. That is it followed the 

Grammar -Translation Method (GTM) that stressed the study of 

isolated grammatical rules and their examples. for instance, 

lists of prepositions or verb paradigms.35 It also stressed 

the translation of sentences from and into the foreign 

language. The Gn! over looked communication skills, that 

is, the 6rar..matical rules learned did not very much help in 

expressing oneself effectively . 

In addition, even in exercising the application of 

rules learned , students were often drilled in artificial 

forms of the language which have very little practical use 

or application in their daily life. To day the GTM is 

still used in various forms, for example, in oral work like 

drills and also in translations, however, it is used in 

conjunction with other teaching approaches. 

The old radio pr ogrammes (Ethiopian instructional radio) 

although did not us e the translation part of it, has been 

using it as a method to teach grammar. For example, it 

n'de students parrot artifical s entences like 'Abebe has 

a ball' or 'I want to be a farmer' and the like, which 

are isolated and meaningless sentences. Students parroted 

them without much feeling that they were saying some -
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thing of the lan~ua g e. Such drill s d id not help them t o 

speak the language in or ou ts ide the classr oom. GTM , is 

a poor method to develop the communicative and interactive 

ability of s tudents, and therefor e, should no t be ado pted 

by radi o . 

The Dir ect Method favours inductive grammar teaching 

and conc entrates on communicative pract ice s of the language. 

Tha t is , it believes pr actice t o be the bes t me ans t o learn 

a l anguage. It supports ural expo sure of student s t o the 

language stressing correct pronunciat i on . 

The Direct Method requires strict us~ of the tar get 

language by student s an~ teachers and avoids translations 

unlike t he GTM. Unclear words a r e explained using contexts 

or demonstrations . The Direc t Metho1 is still us ed by 

teachers wh o enjoy it however with va rious modifications. 36 

For example , to explain uncl ear wo r d s that are di f ficult t o 

be described through ges ture s , context s or demons trat i ons ; 

or to explain some grammatical obscur it ies, t eachers use 

the na tive l anguage . "Such Modifica tion of the Direc t Method 

reflect t he tendency of practical t eachers to be eclectic ,,37 . 

This method is accepted by t he Ethiop i an instructional 

radio with one exc eption . That i s, a s observed by the 

researcher of this study, the instr uctional radio makes use 

of the nation:;. l l anguage-Amhar ic in t he l ower e l ementary 

(-the 3rd arid 4th grades) for int r oducing and for giving 

instructions f or certain tasks . Besides, as further 

ob served i n t he t eachers' guide texts fo r grade 5 and 6, 
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classroom teachers are also advi sed to use Amharic (where 

necessary) f or making elaborations in thes e grades . 

Audio - Lingua l Method (ALM) , just like the Direct Method 

emphas i zes the oral ac tivity of t he languag e . Audiolingualism, 

although not exc luding the need of grammar for the correct 

us e of l anguage , does not very much str ess it like that of 

GTM. That is , it neither expects students to understand 

grammar rules nor to memorize the isolated words like verb 

paradigms or pronouns . 38 

However, ALM uses a structural or grammatical analysis 

in sel ecting, grading and sequencing the text to be taught . 

Grammar ill ' '1troduc ed to students sy s tematically . For example , 

it introduces it in the form of dialogues that repres ent 

pieces ef 1'Olll communica tion in which the structures in the 

dia logue might be us ed later in other activities: drills of 

various types like repetitive , transformational, replacement 

drills and other types in which the structure and vocabulary 

introduced in the dialogue would be exercised until, the struc­

tures and words are l earned. Such kind of drills are believed 

to familiariz e students with general expressions that they 

can us e in their ever y day language. 

Some aspects of ALB are us ed by the instructional radio. 

That is , every thing to be t aught by radio is based on struc­

ture (z. rammar) which is selected and graded acc ording to the 

level of students. In other ; words , every lesson to be trans­

mitt ed considers what part of structure s tudents have to learn 

and what words they should learn . 
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However , nowqdays, since it is meant or at least hoped 

to t each t he f orei r n lanr uage t o help s tudents t o commanicate, 

more communic :'l tive activities , Ii !,,) meani ngful d i a logues and 

drills and exercises a r e given alon ,1f 11ith that of [,rammar. 

The Communicative_~anuua ~ e Te achinE CCLT) is an appro ­

ach that favours teaching language for communication . Some­

times it is known as the Notiona l Functional or the Functional 

approach becaus e it gives attention to t eachinr the functional 

as well as the structur a l aspects of lanp,uage. 39 

However, unlike the ALM, t he CLT lays stress more on 

meaning or on content than on structure and form . That is, 

in practising the l anguage for communication students are 

not r equired to stick to one form but can us e a Wide variety 

of l aneuap:e as l onr, as they communicate the intended message. 

"Krashen and other lanruae e acquisition theorists be ~ 

li eve in the fact that langua ge is learned more through us ing 

it communicatively rather than through practisinp langua ge 

skills.,,40 On this f r ound, t he CLT encourape s communication 

fr om the first time lan[uace l earninr starts including read­

in3 and writinp if desired. Wh er eas the ALM requires writing 

and readin[ t o c ome after spe ech is mastered. Moreover , the CLT 

encourages c ont extualization as well as usine the Ll where 

necess ary. 

Such an approach i s suit~bl ~ f or ins tructional radio . 

As obs erved , the -~dlo pr esents the language in different 

communicative ac tivit ies. That is , beine a sound medium , 

the radio pres ents its pr ogr amme s in various fo rmats l ike 
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cor.unun icati,,,_, din.l op,ues t ln t consist of statements of every ­

day language; it present s communicat ive son)' s tha t t e l l. F.l 

story and wh ich like the di a lo~ua s arc also comp osed with 

words of ever y day lanf ua p,e; i t a l s o present s oth£r commun i ­

cative practic es like me aningful dril ls and sound effects . 

However , inaddition t o such a presentation of a prosramme, 

radio lessons arc made more communi cative by the classroom 

teacher in the pos t radio Ectivit ies . That is , he can in­

volve students in s ome meaningful communicative activiti es 

relat ed t o the day's radio lesson . Fo r example , he can us e 

pictures of some words p icked fr om the r adio l es son and ask 

students t o identify which ones t hey heard over the radi o; 

or he can make pupils draw som0 of the word s they heard over 

the r adio or ask students t o physic.:llly perform the actions 

of some commandin;: patterns he raises; f or instance "open 

the door," "sin[! a son f ", "danc e wi t h Zenit". 

By and lar r e, student s can app ly wo rds or statements 

learned f or a purpo se in and outside the classroom, through 

these activites. 

Among the communicative approaches, Asher's Total 

?hysical Response (TPR) is one. While it includes inductive 

grammar study it is communic ation based. It is a method 

that requires speech and action t o be done simultaneously 

g iving most attention to me aning unlike the me thods tha t 

give at t enti on t o form. 

TPR's effectiveness in t eaching the forci pn lan~ua~e 

and also its usefulness for l earners has been proved . As 
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str essed by Asher, TPR is or can be used "in as s ociation 

with other methods and techniques .,,4l 

The Et hiop ian instructi onal r adio adopts t his me thod, 

through using it in association with other methods and t ech -

niques. For example, ther e are some sonrs that requir e 

students t o sing them whil e perfo r ming certain actions like 

touching things or po inting a t t hings, like cl appinR the 

hands or jumping. (see appendix 4 f or such s on~s). 

It can be seen ther ef or e, tha t no one method or appr o­

ach is adop t ed a l one. Ra ther, methods and t echniques for 

teaching a r e chosen acco rd i ng to t he type of t ex t t o be 

taught and approached and also acc ord ing t o the needs and 

l evel of l earners . In other words, rad i o should not stick 

to a specific procedure or t echn ique t o teach a less on , but 

can us e some techniques t 0ge ther with others provided that 

they suit the tex t t o be taught. That is , the I e¢leCtic 

Method' is adopted. This method by definiti on is B me thod 

tha t is privileged or is free to borrow from any of the other 

methods. 

In radio , different techniques and methods are adop.ted:. 

Each method or technique has it s own merit . For example , the 

'Direct Method ' is used f or the fact that it encourap es lan-.,' 

guage l earning through practice and oral exposure; the ' ALM' 

is adapted just becaus e of it s us e in se lecting an~ sequencing 

the language pa tterns t o be taught. Besicl es, a l l the text -

books available f or l earning the language are written based 

on this approach and most teachers are taught by it, therefore, 
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it cannot be ~vo i Jed but ann be us ed i n A ~~d i f i ed f orm. 

The commun ica t i ve approach i s I'. c1 :;:,": : .: becllus e " • + 0 .1.. l\.. S 

beinr capable of involving s tudents in us i np the l anguage 

communicatively and a l so becaus e it enc oura~ es the devel opment 

of t he four skills f rom the time second language l ear ning 

s tart s; t he 'TPR' is '.: , "",_ f or the f Act tha t it provide s 

meaninpfu l ta sk practices and a l so fo r i ts capaci ty t o mo ti -

vate as well as f ully involve students in l earn i nr . It can 

be said , t hus , "student s can l earn t o communi cate i n many 

ways and as a resul t of many di fferent techniques .,,42 

So fa r , t he var i cus me t hods an ~ procedures fo r l anguage 

t eachin1 have been d i ~ cu ss ed bri efly. In the nex t section 

a f ew ~~ t he bas ic fo rmats or techniques of presenta tion that 

ar e a~ ~ t ed by t he Et hi op i an instruc tional radio wi ll be 

cons i d1r ed. The most impor t ant point in considerinr t hese 

proc edur es in teach i nr is , how t o promo t e the maximum 10a rn" 

inr achi evement t hrourh these format s nf presenta t ion. 

Thi s i s becaus e, unle s s these techniques help punils t o l earn , 

it does not matter how i nter est ing or at trac tive the l esson 

prolJr ammes a r e . 

Thus, t urn ing t o t he na tur e of radio pr orr ammes, as 

menti oned befor e, the prof r ammes can hav e di ff er ent form~ts . 

Neverthel es s , t he various tcchniquas Dr e gr ouped i nto t hr ee 

bas ic par ts, name l y 'Speech ' , ' Music ' and ' Sounds '. 

2.3 . 1 SPEECH 

2 . 3.1.1 The Dialogue. 

The dialogue is one of the t echniques nf presentation 
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used by radio . . It involve s two or nOTe sp eakers in a con­

versation. Dial ogues mak e lessons more int erestinp and more 

appealing t o pu[ il s. That is, they offer learners variety 

f rom a single speakers' s teaching . 

Dialogues te l l a story and convey information that is 

true to life by way of which they ' show how words work in 

real-life situations; and help students become acquainted 

with the common life experi ences . ,,43 That is, dialogues make 

students share the expcrienc e of the charact ers . Dialogues 

appear to be the best formats of pres(mtation a t the earliest 

stages of teaching the spoken lanr:;ua ee 44. Donn By:-ns, gives 

his reas ons f or t h i s as! 

(a) They present t he spoken Ulnguage directly in 8ib~tions 

in which it is most commonly used. 

(b ) They pennit and encourage t he l earners to produce the 

Ulnguage in the same way . 

(c) They encourage active participation in the lesson. 45 

The situa ti on beins rea l istic , t he dia1 0rue helps develop 

students' ability t o communicate becaus e it can create an 

impression that the speakers (over t he radio) are "real people 

in the real world using langua ge f or a purposc ,, 46 and not just 

simply giving examples of pieces of the lang~ar.c. That is, 

dialogues over the radio seem t o be rea l or natural speeches 

that take p lace in daily lif e sinc e they are made t o include 

many features of the spoken languape l ike hesitation markers, 

question-tags , short answers tha t a r e r enerally us ed in our 

da ily li fe. An exampl e nf such ::\ d ia lc!'ue nr esenten in the 

Ethiopian instructiona l radi o is tak en: 



Fx-Telephone calL 

Sara 

Fatuma 

Sara 

Fatuma 

Sara 

Fatuma 

Sa~a 

Fatuma 

Sara 

Fatwna 
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Hello ! lS-50-69 

May I speak to Sara please? 

Speaking. 

Oh! Hello Sara. This is Fatuma 

oh! He llo Fatuma. How are you? 

I'am fine thank you . And how are you? 

I'am fine thank you. How are your 

Mum and Dad? 

They are very well thankyou. 

And how about your family? 

They are fine Sara, thankyou ••• 47 

Such dia l ogue helps pupils l earn how to greet each other 

and a ls o recogniz e the greeting wor ds in the dial ogue and use 

them outside the class r oom in their daily activities. 

To make dia l ocues more appea linp t o students, the class -

room teacher can make his students act the d ial ogue in a l ively 

performance aft er the r adi o less on . It is believed that such 

activity will help student s learn t he statements of the di -

a l ogue with c onvicti on, not just s peak like parrots. More-

over, students can also build up many sentences which they 

know well and can make us e of them when needed. 

As a whol e , the dialogue as a t eachinf. technique helps 

students t o listen and understand the language, through the 

speech of speakers. Hence , the or a l language of students i s 

believed t o develop easily . As suggested by practitioner s, 

dialogues inor der t o be of mor e i nterest to students , shoulG 

correspond with the student s ' a r, e, needs and interests . 

Most programmes in the Eth i op i an i nstructional r:1.d i o 

now us e dia l ogues . For exampl e , in grade 3 60%; in pr ade 4 

85%; i n e r ade 5 68% and i n prade 6 79% of the r r oprammes are 
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present ed i n tho form of diRI0~ues. Each dia lo ~ue i s s elected 

and graded accordinp to the students a~e. needs ~and int erests 

and consists of few wor ds and structure that studen ts need 

t o practise and know. 

2.3 . 1.2 The Drama / Play 

The drama or playas a f orma t of presenting a lesson is 

very appeal ing and attention-catching becaus e it presents 

a story in a real- l ife situa tion . That is , a lthough it 

i s realiz ed tha t drama activities over the r ad i o a r e not 

'r ea l ' , as a technique of teaching they are a lways a ttractive 

and essentia l because they i nclude a lanpuage that can also 

be us ed outside t he c lassroom. Supportinp th i~ 8,.1&11 Welsh 

says : 

This form of presentation is both the most enter taining 

and' .moBt invoZving form for t he Zisteners... If the 

pZay sounds Zike reaZ-Zife, reZating events with which he 

is famUiar, it is easier than with any other type of 

prog~e to ho~ the Zistener 's attention. 48 

A lesson presented in the f orm of a dr ama he l ps students 

to recogni ze, i dentify an. ~ rel ate thinps tau~ht over the r ad i o 

with their da ily life, because dr ama consists or shar ed know­

l edge. In other words, every da i ly activity of life is 

intrinsic in the story and i s ex?ressed as if done in action 

which helps students t o exper i ence creative thought, t o hol d 

attention and t o have a degree of identi f ication. On the 

advan t ape of dr ama In education f or different children, Al an 

Hancock says: 
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Drama has a particular benef it for the shy ,,-,hild> as 

it asks for a passive rather than an active response 

and enables him to forget his own self consciousness 

by identifying himsclf with other characters. It 

also helps the rebellious child as it is not a voice 

of authority; it can convey i t s message much more 

8ubtly.49 

Moreover , a dramatized lesson in a form of a story es~ 

pecially f or young children is better than a di rect instruction, 

because dramatized lessons can best he lp studen t s t rans fer 

what they have learned from it to a situation in which they 

might use again . An exampl e of a pr op, ramme, which teaches 

"Simple h~!gione" to children is t aken from Hancock: 

Ther e is always the direot instructional approach from a 

teaoher/presenter with demonstrations of how to wash your 

hands; oomb your hair> eto; but this may make some children 

bored or rebel lious. On the other hand, a dramatized, 

fioti tiou[ taZe Of what happened to "the boy who did not 

wash his hands ", oan both fasoinate and make a ohild sub­

consciously aware of the l esson. 50 

Such lessons presented dramatically or in the form of 

fictiticus stories make students behave through lanruage, that, 

is they help them to develop communicative skills within a 

wide range of social behaviour, because they can get inherent 

interest from a dramatized lesson . 

In the Ethiopian instructional radio 211 of the ~ro-

p: rammes for grade 5 and H of the programmes for grade 6 

use fictitious' stories. 

2 . 3.1.4 Drills! Listen and Repeat 

Drills can be used to teach some aspects of the language 

I 
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like vocabulary, st ructur es and pr onuncia ti ons. Once new 

it ems have been pr esent ed in meanin[ful cont oxts through the 

use of different pr es ent a tion t echnique s, the rai i o teacher 

drills pupi l s in the s tructural or l ex ical items t aught . 

No rmally , it is throuRh drills that students participate 

in the programme, and such activity is be li eved to facilitat e 

students learning. That is, through j rills students also 

obtain flu ency and confidence in the areas of pr onunciation 

and some aspects of grammar, tha t need much practice. Chr is 
I 

Faram sal's : "Drills serve three functions : they f ive t he 

listener a br eather; they involve him/her deeper in the 

programme and off er some take-away ,S eneralisnble lan!!uape . .. 

A drill by its repe titiveness will pive controlled rel axation 

to the listener."SI 

However , t he re are a l so some ot her exverts ~tto' criticize 

drills fo r being mechanical. But a s Donn Byrne po ints out: 

"It may seem superfluous t o describe j rills as mechanical, 

surely that is what drills ar e : a form of linguistic discipline, 

requiring the l earners to perform correctly regardl ess of 

whether they have to think about what they are , sayin~.52 

Neverthel ess, mechanical or r ote dril ls can be made 

meaningful oral pr actices when pr esented in context. Norman 

A. Pritchard gave an example of what in mean t by communica tive 

and interactive drills , that is , drills that r eplace the 

parroting listen-and-repea t drills , as follows: 

Fx-CUE - BaH Bouncing: PRESENTER: a new baH! 

PAUSE 

PRESENTER: Lema has a new baH. 

PAUSE 

'. 



- 46 --

FX- CUE- Bioyo ~e BeU: PRESENTER: a new bioycle ' 

P/iUSE: 

PRESENTER: Lema has a new bicyole. 

FX--CUE: Cal' Engine: PRESENTER: a new oar ' 

PAUSE 

PRESENTER: Lema has a new oar: 

PAUSE: 

eto: 

In suoh a drill there is int eraction between the olass and 

the radio in that the students are given a pa:t'tial oue 

(Fx and presenter's voioe) from Ulhioh they have to pro-­

duoe th'" fuE sentence inoZuding the target verb. The 

students get a ohance to 'say the fu~l sentence at the 

first pause and then the presenter gives the mode~ 

answer . There is a seoond chance after the pr esenter's 

answer. when the class can either r epeat for cona~usion 

or correct if their answer UXlS differ ent. Ii more adva·· 

nced version, of the driU wou~d have the Fx on~y and no 

voice cue. To make the drill mor e communicative, it 

could be turned i nto a question- and - answer drill. 
Example : 

Fx-cue Ba U Bouncing. 

PRESENTER What has Lema ? 

PAUSE 

PRESENTER. Lerr...:.. r_~ ~ a new ball. 

PAUSE. 

etc. 53 

Furthermore, "Drills are not only repeat after me 

variety, but can also be of a more complex transformational 

variety where the listener has to change a particular part 

of a model sentence."S4 Such drills are known as structure-

- Demonstration drills. For example: 

, He has a head CLOhe. ' 

, lie had a hood ache yesterday. r 
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'She Bees the mountains. ' 

'She saw the mountains yesterday. ' 

'We stand up for our t eacher. ' 

'We stood Ap for our t eacher yes t erday. ,66 

Thes e kinds of drills clearly show students that change 

of vocabulary ' (tense, mood , voice , aspect) in the original 

pattern caus es change in its me aning. 

There are a lso other drills known as !substitution 

drills'. In such dril l s the languag e teacher gives the patt­

ern sent enc es and then appoints a word to students, so that 

they speak the sentenc e us ing the neVi word. For example : 

Teacher: Lorna has a new ball. 

Teacher : Book, 

Stud ent s~ Lema has a new book 

T. Rul er 

S. Lorna has a now rul er . 

etc . 

It i s beli eved tha t drills which are presented in an 

atmospher e of ' real-life' that can be applied outside tho 

classroom are of interest to students. Supporting this 

idea ER. Guthrie quot ed by Wilga River s, the psychologist , 

said: 

Pattern drills, c lass exercises and dialogues should 

be couched in the language which t he student s wil l 

meet in an everyday situation. because exercises in 

an arti fic i aZ language which will never be used 

outside of the classroom are useless in preparing 

the student for fluent use of the language . 66 
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Thus , drills provide direct pr~ctice of many expressi-

ons , that is , they can give us e ful exerc ises in an active 

us ~ of communication. All t he programmes in the Ethiopi~n 

instructiona l radie consist of listen and repeat pract ices 

(drills) for all the gr ades. 

2.3.1 . 5 The 'Oues.tion <:-TIn Answer -- ------ - ----

Questions in instructional medium are meant to reinforc e 

basic factua l information of the lessons pr esented . That is , 

learners discover the important points they learned and the 

classroom teacher also discovors where review or mere practice 

and drilJ work a re necessary. Ric!J 'l.X'd Pruke said: "the 

question is a means of stimulating learners by leading them 

to see new dimensions of a problem and new rel ationships 

among themes they have been studying. 57 

Any listening text in the traditional way of teaching 

is usually foll owed by some questions. Brown and Yule 

believe that such kind of quest i ons take no notice of t he 

purpose of the speaker and at the same time the questions 

completely unde~·T'l.l'le the language experience Of the listener. 

Besides, they also think that questions might not help him 

to communicate in his daily life. However, as long as 

questions a r e framed in such a way that they help for r ea l 

life communication practices there is no ~: eason lvhy they 

cannot be relevant for t eaching the foreign language. For 

example,the f ol lowing question and answer exerci s es do not 

e-ive communication practice. "Is he go ing? " 'Yes he is go ing', 

'Is he singing? ' ' Yes, he is singing ' ,58 On the contrary, 
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for a good conullun ica ti vc purpo ses , ques t i ons asked should 

eli:it explicit r e spon s es f r om the s tudents . Fo r example 

some oral communicative questions or t as ks like l abe l linf 

p i ctur es or idintifying pictures or perfor ming some act ions 

t o a heard texts c~n be given . 

2.3 . 2 Music 

2.3 . 2. 1 Son~ 

Songs have a grea t impac t on l earning a foreign l anguage. 

They influence and s timul a t e student learning . In the 

elementary levels songs can be used a s very effective I an 

guage builders and pr ov ide a good language exercise for pupils. 

In ins truct i ona l radio, songs f or par ticul ar l essons have 

particular rhythms and contain"a l anguage t ha t is meaning­

fully composed and t ell 8 story. Student s are made t o prac ­

tis e (drill) the wor ds of the song so as t o be familia'!' with 

the words and structures le arned and their correct pr onun-l­

at i ons. 

Some language t eaching practitioner s do not support 

the t eaching of sonss as a eood means of language teaching. 

Penny Ur is on& She thinks that s tudents do not transfer the 

grammatica l pat terns and words they have learnt through songs , 

into their daily life discour ses . 59 She gives her reas ons, 

saying that ther e i s an interfer ence ofl;!1i\i: lody !lnd at the 

same ' time, "the phrases are stron[l ly connected with their 

tune ( s~ l ~ thBt it is no t easy to 'transpose ' them int o 

normal speech , ,,60 Moreover, she says that such songs are 
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'fabricated' and hence, do not have En~lish-Languar.e culture. 

On the contrary , she ?refers the teaching of songs for the 

sake of their pleasure- riving and for their cultural value 

where language aspects are tr ea ted as helping f~ctors.61 

On the other hand, other experts say that songs have 

an educational value. That i s, as long as they are not 

trivial routes they believe that songs contribute something 

to the ability of students learning in many language skills 

like vocabulary development , structure mastery and also pro ­

nunciation. 

Valerie Belsey et al consider the relevance of songs in 

language learning and says that "songs can provide a wealth 

of new vocabula ry and idiomatic waterial. On the other hand 

singing is a positive aid to fluent pronunciation.,,62 1n­

addition No rman Pritchard has pointed out some points on the 

educational value of songs and says : 

The virtues of using songs in tecrehing particul.=ly on 

TV and radio are: 

(aJ Singing is a natural linguistic activity unlike the 

artificial things we require our students to do with 

Language in the classroom like repeating (often) 

meaningZes~ drills, or answering non-questions like 

"Is this a book?" 

(b) It is also a naturaZ teaching! learning activity 

in which things Like repetitions, analysis into 

separate parts, learning by heart (themselves often 

misused in everyday ~ge tecrehing) are normal 

and self-evidently useful. 

(c) It is part Of the script where the repetitions of 

structures and vocabul.=y is perfectly acceptable 

in a way that normal streches Of language would 

not permit. 



- 51 -

rdJ It allows the INTF:Gn~.TION of several of the language 

skills, in that it involves LISTENING to the words 

initially, the SPEAKING of the words which can be 

presented on the Bcreen and of course the SINGING 

of the song once it is learned. The words should 

be recorded in writing. 63 

Carl Bereitor a~so supports the relevance of songs in 

developing various skills in students and said! 

The BOngS presented provide the child with practice 

in many language skills: naming objects, translating 

statements into actions, classifying, reversing 

wportant statements, forming rhbmeB, counting, 

hondZing plurals and making up verses . 64 

Almost all the En~lish programmes of Ethiopian instr uc -

tional radio contain songs. For examvle in grade 3 lOO~ ; 

in erade 4 100 %; in grade 5 68% and in grade 6 68% of the 

programr.les contain songs. These s onp,s contain basic struc-

ture s and vocabulary learned in the l esson, and are meant 

t o facilit a te students learning of the foreign language. 

Different songs are present ed with different lessons 

and as quoted before some of these s ongs help students learn 

names of objects , places, days , and months. For example 

the songs for grade 3 pr ogramme 8 teaches students the 

names of objects the song of grade 4 programme 13 teaches 

students the names of the days ; the song f or grade 5 

programme 11 teaches students the names of the months (see 

appendix 5) . 
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Songs can a ls o teach some aspects of l' rammnr like plurals, 

sinrrulars , COD? Brisons ·· and also t enses. some songs alse 

r equire s tudent s t o ~ct something out, thnt is, they mak0 

students practise an acti on by translating heard word into 

action. For example, clapping the hands, touchin p. things or 

parts of the body, pointing at things and the like . The 

songs for grade 3 lesson programmes 2/6 and 7 that are in·· 

dicated in app endix 4 can be taken as an example. 

Hence songs have become an important part of foreign 

language teaching. To pr ove its effec tiveness in language 

teaching an experiment was done and the result as Branke 

Ostojic, stated is : 

The experiment proved that music (songs) to be an 

essential part Of English teaching , It made the 

students more sensitive to the sound and oolour 

of the words. Language olasses beoome more in­

tereBt·ing and powerful, and this prompted the 

students to study the language i n a more 

originaZ and oreative way. 65 

Therefore , inorder for songs to help facilitate stu­

dents learning and comprehension of the foreirn languag e 

the words of the songs must be words of everyday language , 

so that the expec tation of songs as a food means of language 

building is attained. 

2.3.3 ' Sound' I Sound Effects . 

Sound effects play a ~reat role in instructional radio. 

That is, since students are deprived of the gestures, facial express,. 

ions and otheI' actions of'a livA teacher and depend only on their 

ears the use of sound effects is essential. The purpose of 
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using th em is to provide reality and sense of ac tuality to 

what is present ed as well a s to facilit at e students compre­

hension .. For example, most instructional programmes are pre ­

sented in the form of dialogues that ar e based on real - life 

activities and therefor e, the sound eff ects like f ootsteps , 

car en,;-ines , doors , sound of marke t places or animals and more 

live meaning to t he dialogue presented and seem an actuality 

to the listener . 

Use of sound effects i s not only r es tricted to help ing 

identify actions or things. It can a lso be used to help 

stud ents identify settings. For examp l e, a scene from a 

dialogue or a pl ay set i n a market: or a schoo l needs sound 

effects in addition to the voice of the speakers. This 

helps s tudents to exactly underst and that the voice . of speakers 

comes from the marke t or school and no t f rom any other places 

and vice-versa . 

There ar e various types of sound effect s. ' Musc ial 

Introductions' is one. The so ca ll ed "Themes " or "signa-

tur e tunes" tha t are us ed in ins truct i ona l radio are r egula r 

piec es of music t ha t ar e us ed as an i ntroducinr mus ic. 

Such music is a lways closely r elat ed wi th the setting. 

Hancock gives an exampl e as " ... if a scene is se t in a 

particular country, this can be conveyed by using music 

of that country. For example ~agpipes fo r Scotaand; gamel in 

Orchestral music fo r Indonesia ; Jazz f or a 1920 's setting, 

e tc . ,,66 The Ethiopian i ns truc t i onal radio,for exampl e, 

presents a lesson en t eachinp s ome national ity words l ike 

Hungarian , Japanese, Brazi lian , Ni ge rian , Sudanese, etc for 

gr ade 6 , and uses the music of these different countries 
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along ',',ith the l esson. 67 This ~l'')lrs students t o identify 

set tings as well as the people. 

Moreover , ' s i gnatur e tunes' ar e also us ed t o C ' "late a 

scene or mood before a dialogue or an nctioD begi ns. B e51'1 ~ 3 

this , they are alse useful in establishinv an emoti ona l 

attitudes in students t owards the action that !~ : ' o!n~ on 

over the radio. Furthermore, with such pieces of music 

learners knew tha t the le sson f or the day is about to start. 

'Musical Bridges' are other t ype s of sound effects . 

They are used t o shift a scene and are typically used t o 

hel p (make ) s tudqnts anticipate the Bction tha t will c ome 

next. In add~.~.i.on~ br i dges Bre uS co ful t o create various 

moods in the l istener like humour , joy, sn.dness or trag i c . 

Ther efore , as muc h as possible s ound effec t s should 

he l p s~udents t o cl early underst and ~r anticl.pa t e what 

exac tly i s ga inr r o . That is , mi suse s and overus es of 

effects must be avoided so t hat comprehens i on mif-ht not 

be difficult . 



CHAPTER II I 

METHOD,JLOGY 

3.1 . Personal observa~on inside classrooms 

Preparation of teachers' and students' 
~------. -

Questionnaires 

The Educational l.lass Media Centre (EHMC) broadcasts a 

total of 112 English teaching programmes, among other sub-

jects for the elementary, in one academic year, These 

pro grammes are transmitted to the 3rd , 4th , 5th and 6th 

grades, where each grade rec eives 23 programmes during the 

academic year, 14 prop'Tammes each semester. The time duration 

as indicated before is 15 minut es and one programme runs for 

one who le week, Therefore, different schoo ls have different 

timetables and shift systems of mornings and af ternoons. 

This thesis attempts to describe the presentation meth -

odologies of the 112 programmes (2 8 programmes for each grade 

3-6 grades) by listening, referring to the teaching radio 

scripts as well as personally attending the grades in an 

actual classroom situations when l e ssons we r e transmitted . 

The second part of this study tha t measures the effec­

tiveness of all the presentation formats of the programmes 

is done by questionnaire distribution both to teachers and 

students. The personal observation done in actual lesson 

transmissions inside classrooms rests on 32 programmes in 

three different schools for each grade understudy w'dch 

makes 96 lesson programme observations in the fiT st semester . 

No observation was done during the 2nd semcs t or because it 
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was concluded that what i s observed in the firs t semester is 

also true for the 2nd semester. Besides, the presenta t ion 

formats used as observed f rom the radio sc r ipt s are a lways 

the same. 

However , the res earcher is afra id to generaliz e about 

the effectiveness of the pr esent ation formats / methodologi 6s 

used by instructional radio as a whole bas ed only on the 

distributi on of 24 0 questionnaires to t eachers and students 

(120 for teachers and 120 fo r students) and also on the 

personal observa ti ons done on l y in three .ahoole~ in only one 

city in t he count ry. Never the less, it is hop ed that this 

small-scale s t udy wi ll produc e an accura t e as sessment of the 

success ar failur e of r adio teaching insid o t he scope of its 

res ea rch , and tLat t hese r esults will have some applicability 

t o the rest of the country ~nd be of use to evaluators both 

a t DEI~M and else~lhere. 

3. 1 . 1 Personal Observations 

In addition to referring to t he radio teaching scripts 

and teachers' guide texts an attempt was made to observe in­

side cl as srooms during the radio instruction per iod. Some 

criteria were listed on a sheet of paper and were marked by 

the res earcher as the cl asse s were having their r ad io l essons. 

(see Appendix 6 for t he check-li s t), This helps ana lyse t he 

presenta tion of the lesson and appropr i a teness of the content, 

without which the content of t he lesson, however excell ent , 

would not be effec tive . This is considered necessary not 

only to help analyse t he pr esentation effect iveness but 

also to see how much the t eachers pa rticipate in the radi o 
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lesson activities, that is, in the Dye rAdio lesson, dur ing 

the radio lesson , and after the r ~dic lesson t o make the 

radio instruction eff ective, without which B['ain the radio 

could not be effective alone . Since radio is a sound only 

medium , classroom teach ers are supposed to make it mor e 

effective throueh supporting the l es son by pictures, by d.emon­

strable objects, models, actions and other guidance . 

In addition, the students' activity was observed too, 

that is , how much they were ac tive part icipants and learned 

the text presented over the radio a s well as the teachers' 

participation in preparing them for the r ~di o l essons. In 

general, the observa tion was meant t o look for the fact that 

the radio lessons (programmes) are implemented in the way 

that is conducive to students learning and also looks for 

weaknesses, pi tfalls or problems of the programmes (if any) 

that might affect ' students' learning . 

3.1.2 Sampling of the OLservations 

As to the school sample for ob servation, it was intended 

to take one school from each zone , that is, from the 5 zones 

found in Addis Ababa. However, due to the clash of radio 

lesson time-tables and also the researcher's working time ­

tables, only three school time-tables could be adjusted for 

her with the help of the school directors. These schools and 

their timetables are sllown below in Table one. 

The sam?les of observation of the radio lessons were 

made as follows. As mentioned before, there are 14 lesson 

programmes for the first semester. The first fiv e lesson 
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programme s were not ob served as the teachers ' guid text had 

not been distr ibuted to schoo ls, ther efore, the researcher 

could not star t observing , becau se the t eacher s did not 

have any special pr eparation for the lessonsj 

the pr r , . t" t I-Ienc e , the h"la:l.dng e- a010 aelVI y. 

especially for 

lesson pr o-

grammes from 6,,13, that is, l ess on t'" _,.i",line 6,7,8,9,10, 

11, 12 and 13 were ob served . The 14th programme was not 

observed becaus e students were having their semester exam-

inations tha t week and radio was not followed. These 8 pro-

grammes listed above, were observed in each gr ade under 

study, tha t is , 32 obs ervations wer e made in each school 

wh ich makes a t ot a l of 96 observations in a ll the three 

schools. 

TABLE ONE 
SCHOOLS OBSERVED AND THEIR RAD I O TIMc '" TAB LES 

-
i Radio pro gramme , 

Time - Tilble 
Classificatioru Name of Classifica tion Day ! Time 

i by Zone 
, 

school by Grade ; 
: , 

Zone 2 i Agazian tfll I Gr ade 3 Monday 1:15-1 : 30 
Public Sch Grade 4 Wednesday 8:25 - 8 : 40 

1 
'-001 

I 
Grade 5 We dnesday 9 : 45-10 : 00 

I Gr<td e 6 Wednesday 11 : 20- 11 : 35 

I Zone 3 . Finfinne Grade 3 Thursday 1:55 "7.: 10 
I School Grade .1 Thur sday 3 :30-3:45 
I Gr a('~'8 c Friday 8 :0 5-8 : 20 , 
I 
I 

Grad e 6 Friday 9:25 - ') : 40 

I .. -
Zone 4 Menelik II Grade 3 Tuesday 11 : 20- 11 : 35 

i Elementary Grade 4 Thur sday 11 :00- 11 :15 
I and Junior ' Grade I 5 Friday 12 : 35 '- 12 : 50 

School i Gr ade 6 Tuesday 8:45 - 9 :00 
I 
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3.2 Teachers' Questi onnaires 

A questionnaire for English t each ers of the elementary 

with quest ions re garding- the r adio progrilmme for!l'ats of 

presentat i on was prepared. These qu~s t ions were devised to 

know whether t he se methods of pres entation were effective in 

helping the studcnts learn the foreign languag e . Thc questioIh .. 

aire was tried cut on 20 teachers from 5 schools, that is four 

teachers from each grad e understudy (the 3rd , 4th , 5th and 

6th ) . Tho teachers concerned wer e briefed on the aims of the 

study and \YC,r e enco1lraz ed to ask any question and also comment 

regarding the ques tions . The trial run resulted in minor 

changes with rogard to some word clar ifications only. The 

final format of the questionnair e is found in appendix 7 . 

Basically, the questionnair e requ i res the t eachers to give 

ranking answ ers as excellent , verygood, good and poor. 

Thirty two o..uestions were t;iven . TW8:1 t Y- nine of them ask 

teachers to rInk the format of r adio presentations and also 

students activity; two questions a sk their op inions on the 

methods of pre senta tion and one qu~s t ion a s k them about the 

general comment they have on instructional radio. 

3.2.1 Sampling of Teachers' Population 

The entire zone 2 populn tion was randomly taken as a 

sample from the 5 zones. The researcher restricted her ­

self to give the questionnaires in one zone only for the 

reason tha t it would be easy to c ont ac t the teachers and the 

directors f or giving clarifications found in one area. 

Besides, this would save time for the researcher becaus e of 
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the l imi ted time and r es ourc es she h~d f or distributing and 

collecting t he pap er s . Th i s zona h~~ 3 7 e l ementary, junior' 

and secondary schools. Euch schcol- ha s four English lan­

guage teachers for the elementary. Ou t of the s e school s 

only 30 were t akeu. The 7 were left out becaus e one is t he 

'Its' (International Community Schoo l -American School) which 

do es not use instructional radio; the so called - ' organization 

schools' 'Ts cbai Maremia' and 'the Pr i son school ' were not 

taken because it was difficult t o contact the direct6rs1 the 

school for the 'deaf' was also not t aken. Therefore, the 120 

questionnaires were distributed t e 30 schools, that is , four 

questionnair e s to each school , for t he four English teachers 

that teach the grad es under study. The remaining three schools, 

that is , twe lv ~ teachers were l eft out just because only 

120 questionnaires were planned t o be distributed. Statistics 

obtained from the zone regarding t he schools and the teachers 

is shown in Table two and three be l ow respectively. 

TABLE TWO 

Elementary Schools in Zone 2 

KINDS OF SCHOOLS 

Grade I Government Public iOrganization INission I Total 
Schools SchN.'tS 

, 
Schools Schools 1 I 

1-6 2 8 
, 1 12 

I 
... 

1-·8 7 16 .- - 23 

1-12 - - 1 1 2 I 
I 

I 9 24 2 2 37 I , 

I 
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TABLE 3 

En~lish Teachers for Zone 2. 1988/89 u-

the help of the radio representative for zone 2 , directors 

of each school were contacted, so that they could convince 

their t eachers to co-operat e, Therefore, the ques tionnaires 

were distributed in two ways : by pe r s onally contacting most 

of the teachers and explaininf to them the questiop ~ and by 

attach~ng the gene~&l clarification of the questions upon 

contart with t he d i rectors and simp l y distributing the ques­

tionnai:"en. :n case of any difficulti es in the questions sch-

001 teachers wer e advised to contact their directors. The 

second metho d was used because the time for the National 

leaving examinati on for the 12th gr ade was approaching and 

schools were to close for one week. Therefore, before that 

time the res earcher want ed all the questionnaires back (with-

out any loss) as most teachers were to go out for invigilation 

duty by that time. 

3.3 Students Questionnaires 

Similarly a student questionnaire with questions 

J 
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regarding the radio pr es en tation formats was devi s ed. 

was t oo tried on forty students , that i s, ten students f rom 

each grade under study. The s tudent s were encoura&ed t o a sk 

questions , and this , along with the discussion of the ques-

tionnaire with the head of Research and Svaluation centre at 

DEMM led to the revision of item wording, item order and the 

addition of items to the questionnaire. This revised ques-

tionnaire was retried on student s in all the grades undei-

study , forty in number agaln. This is identical to the final 

fo rmat and is found in appendix 8 . The students' questionnaire 

asks them to give their opinions abou t the presentation for ­

mats in r elation to the ir understand i ng of the l esson that is 

transmitt ed. Ten questions were devised with only two choices 

for the fi rst seven ques t ions and three choices for the other 

three questi ons . This was because, students can not reason 

out in evaluations like the teacherJ who were allowed to rank 

the questions with four choices . 

3. 3 . 1 Sampling of student population 

The student population being muc h larger in the t hree 

select ed schools, than the teacher population, it was possible 

to sample only a portion of the same . This was becaus e the 

researcher was well aware of giving questionnaires to a l a r ge 

number of students and their being time consuming and a l so 

impractical for large scal e applica tion. Hence, one school 

was taken from the schools under obs ervation- "Finf:n:ne 

school ". Thirty students from each grade understudy, t hat 

is 120 students were taken randomly . The questionnaires 

were distributed only to those c l a s se s obs erved. Stati s tic s 
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obtained from the schoo l s ' Head office r eg ardin g the students 

enrolled in the fOUT grades under di s cussion are set out :;D 

table four below . 

The researcher personally cont~cted the students a~d 

help ed , in the sense that she expla ined every question and 

the students answered on the spot . This was done for grades 

five and s ix s tudents. In the case of the third and fourth 

!radors, s ince they are not good readers, they were asked 

orally (interviewed) . 

However, this writer was very sceptical about the 

dependability of resul ts from the 5 tl!dents. That is, it 

was thought that i t was very unlikely that they could under ­

stand the questions and be abl e t o give correct responses. 

Never theless, it was not as thought, f or the students were 

very exact in telling what they felt about instructiona l 

radio. 

TABLE FOUR 

Registered studen ts , first semester-l98 8/89 

'Finfinne School' 

Grade ~! F Total 

3 127 109 236 

4 93 105 198 

5 104 132 , 1.36 

6 159 147 30 6 

. 483 439 976 1 



CHAPTER IV 

RESULTS 

4 . 1 Effectivenes s of the Presentation Fo rma ts 

used by Instructional Rad i o and the 

Observation/ Case s tudies in schools . 

The effectiv enes s of an instructional radio programme 

is influenced by many factors some of which are mentioned 

in the r eview of lit era t ur e of this study. The main elements 

among these factors, however, are the di f fer en t presentation 

formats us ed by the radio (the ma in concern of the study) 

without which , however excellent the content, th e radio 

l esson could not be effective. The d ifferent presentation 

f ormats hel p fac i lita t e learning and also he l p avoid boredom. 

Following is an attempt made t o portray the sampl ed 

programmes observed in light ' '.of the way they were pr esented 

and in t er ms of the points consider ed in the check- list (for 

the case studies in the different schoo ls) . After considering 

this, the case studi es done in three schools will be cited , 

.Ln order to see how much the presentation formats facilit ated 

the students ' learning of the l anguage, and a lso to se e 

how much the schoo l s utilize r adio in the classroom. 

J 
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rihat is gathered from the above; t ab l e is that a ll of 

the les sons in t he programmes foy grade 3 consist of son~s 

and listen and repeat and r esponse dri ll s. The t ype of exer­

cises as obse rved in the actual class room situation ar e not 

rote, for t hey wer e meaningful (that we r e presented in context ) 

and involved the compr ehension of students . 

Meanwhile, the format of the l esson presentations used 

are consid~red to he pedapo~icallY acc eptable since they 

alt ernate from dialogue to song and they are found t o be 

attractive to the childr en. They ar e also found t o arouse 

student s ' interest as observed . 

All the di a logue s in t he pro grammes have r elation to 

the structure taught and tell a s tory. They convey i nfor­

mation that is true to life and ~nc ourage the s tudents to 

produc e t he language in the same way. Inaddition, the dia­

logues seem t o be real because of the sound effects us ed 

a long with them. 

Apart from being distinct , t he sound effects used wer e 

observed to provide reali t y and a sens e of actuality an1 

facilitated student comprehens ion. Wher e sound effects a r e 

not used along with the lesson prosented, either p'ctures 

or translations i nto 'Amharic ' were used to help facilit ate 

student comprehension . Not only this, but Amharic was also 

used s ide by side with English i n giving introductions , clari ­

fications and instruc t ions throughout . 

. Th.e educational songs that accompany the lessons tran­

smitted, as can be seen from tho table, have a relation to 

the structure taught and are found to help Iltucients establish 
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the vocabular y Bnd thei r pronunciation and tho structure 

l earned into the ir minds. They also help t hem to practise 

some language skills l ike naming obj ec t s , things or anina ls 

Regarding the tunes of the songs, with cnly a few exce -

ptions, for example, in programme 8 where the tune was very 

difficult for the students, they are relatively simple and 

easy to imi ta te . That is, they invite the students to imi tate 

the correct stress patt erns and int onation of English langu-

age. However, t he song in progr amm e 11 needs improvement , 

according to the res earcher's observation, because the 5en-

tences (words of the song) are t oo l ong for the students as 

they are beginners in languag e study . The words of the ~ong 

are as follows : 

T is for to - we go t o th e train 

U is for up - an umber ella J.n rain 

V is for vollyball .. v er y good game 

W wat e r is wet - we like i t ' s name 

The other weakness observed, as can be inferred from the 

table, is that the lesson topic s in radio (script) and the 

teachers' guide text are different in programmes 10 and 12 . 

Lesson topics should have consistency because, as observed 

in the classrooms, they were found to cause a disorientation 

in the student s when the teacher was performing his pre-

radio programme i n the process of preparing his students for 

the radio lesson. That is , the teacher(s) used the topic in 

his text and discussed the communicative aspect of its items 

as well aSin t erms of its grammatical entity. Therefore, the 

topics should bett er be designa ted on functionally precise 

terms in both , so that confusion is avoided during transmission. 
I 

J 
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Grade I; 

The S.?me l isting of the r ~=-e1J ') nce t o eff~c tivenes$ frJ :':O 

the pres entation fonwts for gr 'ld e I.' programnes is g ive,l. i;} 

the follow ing table. 
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10 

II 

" 

13 

Table 6 'Oi ll_t~ of Reln'lInc.. to ((f .... , jo- . ne u of ProIU _ _ e_P.!....t.!.t'_~~.!..:. 

_E~t'~ 

T'T11I11 .t.l o n 
t nt o AaMr i c 

Tunal,tion 
into Aahar lc 



The infcrmation contained in the table for grade it is 

bas ically ~imi l a r to that given f0r grade 3. All the pr e­

s entation fo rmats as can be seen from the table contain dia­

logue . The d i alogue s for grade 4 ar " lor.::er than thos e in 

grade 3, as mi ght be expected , as t he students' exposur e t ~ 

English and the ir ability t o r etain l~ords and messages must 

have increased after one year>s study of English. All the 

dialogues a re accompanied by sound effects that prove to be 

relevant to t he comprehension of the language. 

Since most of the words contained in the lesson 

could not easily be demonstrated by objects, models , 

actions or pictures, translation of the word~ 'meanings into 

Amharic is us ed (usually done by the clas sroom teacher i n 

the After r adio pro gTamme ) in most of the programmes observed . 

In most of the programmes, simpl e tqs ks that elicit the basic 

factual points learned (response drills ) are given to students 

as well as listen and repeat drill s. 

As to the songs all have re lations with the structures 

taught. The t opics in r adio and t eachers ' text are consi ­

stent except in one programme ( lesson 10 ) . The other comm­

ents are concerning the pauses given by radio for the tas ks 

that s tudents should perform (lesson 13). They should be 

long enough for the exercises to be r epea ted or answered. 

Speed of presentation should also be considered. For exa­

mple , the educat ional song for programme 6 was presented too 

fast. 

Grade 5 

The points raised in connec t ion to the effectiveness of 

the programme presentation in grade 3 and 4 a l so is presented 

in the next table for grade S. 
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The presentation :or,at has become very int eres t i ng in 

this grade, for as can be se en from t he table, it adds B new 

presentation format the Drama/story ~ s the students' ex­

peri ence with English language exp~sure is greater. The 

introduction of educational poems is a lso observed. 

The presentation of the l esson fo rmats are in ways that 

suit the structures taught. As can be seen from the t able, 

varied verba l presentations in the form of dialogues, stories, 

songs and poems are used. Most of the programmes use sound 

effects all of which are considered , ~t least by the researcher, 

to be distinct . 

In all the programmes observed , teachers are advised to­

use 'Amharic' (if necessary) for uncl ear words and phrases to 

help students unders tand uncl ear hl eanings. However , the kind 

of using of funharic that was used in grade 3 and 4 in giving 

clarifications or introductions and instructions for certain 

tasks is dropped in this grade. This is because the 5th 

grade students have more exposur e to the language than the 

two lower elementaries, and as it is assumed that they must 

have learned a lot in the two years of exposure to English 

language . 

Grade 6 

The relevance- to- effec tiveness of the presentation 

formats for grade 6 sampled observed programmes is given below. 
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It is observed ~rom the above tabl e that the presenta tion 

format in all the sampled obs erved programmes is dialogue. 

It is no surprise, however, as dia l ogues for this grade are 

the longest of a ll. In addition, the dialogues contain stru­

ctures that are more complex than the structures taught in 

the other grades . 

The sound effects used, at least in the programmes ob­

served , call for pupils' active learning. Since most of the 

programmes are accompanied by sound effects and since the 

vocabulary taught can be understood in context, other teaching 

aids that are meant to help facilitate understanding meaning 

are not used. For example, as can be inferred from the table, 

it is only in one programme that Amharic is used to explain 

the meaning of words. 

To consolidate the structure l earned, the radio teacher 

also gives exercises regarding the structure taught in which 

the correct answers are given by the radio teacher after 

students give their answers. However, some of the transfor ­

mational drill exercises are observed to be difficult for the 

students . 

All the songs have relation to the structures taught 

and are seen to decrease in number from other grades. How-

ever, unlike in grade 5 where a song is not present in the 

day's lesson a poem takes its pl ace, In grade 6 it can be 

observed that no poem is present. (in the programmes ob­

served) . In the programmes of the 2nd semester, poems C1_ re 

included in the lessons , however they are very few in number 

compared to the poems present ed in Rrade S. The researcher 
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considers this unjus t if i ed as inclusi on of eiffer cnt pr e­

sentation for~ats and student s ' c~paci ty fOT learning a 

ETeater amount of items are expected to inc rease as the grade 

level increases. Not only for po~m~, hut alsoEor the other 

pre senta tion format s tllat a r e l ack i hg. As can be obs erved 

Dramatic presen t ations are al so lacking. Therefore these 

should be considered . 

4 . 2 Results of Observati on! Oualitative 

Evaluation 

4. 2 . 1 Case Study 1 : EVB1uat ion of the Instructional 

Programmes observed For the Elementar l 

Students at 'Aga_zisn NOl Public school 

CA) Introduct ion 

'Aga zian No I public school' is one of the schools in 

zone 2. Cit i s i ndicat ed in Table 1). It is a public school 

administ eTed by a committee selected among the parents of 

t he students. Students attend clas ~e5 the whole day and 

pay fees for t heir education . With this income the school 

is selfsupporting, in that it purchases all the educational 

materials it needs. For example TV , radios , visual aids and 

other necessary materials. It also pays all its teachers 

and its office workers with its i ncome . It has a 

small population with 919 e lementry students when 

compared with the governm·ent s chool s in the city. It 

has thr ee English language teachers. These teachers , 

as the schoo l director said are not trained by DE~4M 

on the utilizatiQn of radio inside the classroom. Since ·the school 
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is small in size, it is easy for t he director of the school 

to strictly control the teache. as well as the students . 

(B) Purpose of the Observati on : 

The purpos e of this observation , was to s ee: 

(1) 1'·', ". .", •. , ...... . . . ... the instructional r adio transmitted to the 

school children met the objectives set forth (by DE~'1 ) 

(2) If the presentation methodologi es used fit the accomplis ·· 

hment of the programm's objectives. 

(3) If the schools utilize r adio effectively and then 

(4) Provide evidence that the programme met its objectives 

or not . 

(e) Methodology 

The steps listed below constituted the methodology of 

this evaluation . Each was mad e by the researcher in the 

sequenc e present ed . 

(1) The school prov i ded its Bnglish radio time-tables and 

a lso it s section5 and the researcher selected the sec tions. 

that had English by radio a t a time convenient to her. 

(2) The researcher, s tudied the radio scripts for the pro-

grammes and the t eachers' guide texts and prepared a 

check list that helped to evaluate the teachers' activ-

ity and the students activity in the pte radio, during 

radio and after r adio; the pr es entation of radio lessons ; 

the language of the radio teacher . (see appendix 6 for 

the check l ist). 

(3) The r e searcher made four visits, that is , one for each 

gr ade understudy in the scheol. The programmes observed 
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as indicat ed befor e were from programm e 6- 13 for a ll 

the grades u:1de-!"'13ot1,l"Y~ 

(4) Th e r es earcher consider ed each of the points in the check­

list, in t he l ight of the evidence and judged whether 

each criteria listed in the checklist was met or not me t 

and indicated the ground on which the judgments were 

made . 

(5) The researcher then pointed out the strength of the 

programme as well as some suggestions for programme 

improvement . 

(D) In or~er to analyse the activiti es identified as a result 

of the observaticn the Bogdan and Bik len (1982), Guba and 

Lincoln (1 981) a-.1d Tuckman (1985) ideas of observation or 

qualitative eva lua tion were used. 

(E) Observation Findings : (Aga zina NOl Public School 

Grade 3 

In all the programmes transmitted under observation the 

classroom teacher performed th e required !;ctiv:lties in the pre­

radio, during radio and after radio lessons , 75% of the pro­

grammes ( 6 lesson programmes) opero.ted as intended. That 

is, programmes objectives were me t because the students 

learned everything by the end of th e lesson. The evidence 

for this is, besides answering correctly some auestions asked 

by the radio teacher, the students were all able to answer 

questions related to the day's radio lesson asked by the 

classroom teacher. Programme operation failed to meet its 

intentions in two radio lessons : ln lesson 8 and 11. Speci ­

fically , the ability of students to practice the structure 
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learned for the day in a new educational song (after the 

programme) i.n programme 8; and the abi l i ty t o practice the 

alphabet learned j.n a new educational song in programme 11 

was poor. The reason is that the tune of the song was so 

difficult that the students were all poor in sing ing the song 

in programme 8 ; And in programme 11 they were also poor , at 

p'Nor,.t1c1ng the alphabet learned by sing ing the song as the 

words of the song ar e so long that t~e students c ould not say 

the words at the ir l evel. As far as the presenta tion of the 

l es son and language of the radio teacher are c oncerned in 

all the prograrmncs they wer e excellent. 

Grade 4 . 

In 88% of the programmes (7 lessons) under observat -

ion the classroo~ teacher carried out the act ivi t ies required 

in the three levels of radio, and the stud ents were excellent 

throughout . It wa s in one programme (121) that the classroom 

teacher fail ed t o CTUTy out. the activit i es he should have in 

the pre radio and this affected the at tainment of the pro­

gramme objectives for the day. That is, the students' activity 

in learning the day's le sson transmitted was affected , in that 

they were not as good at following t he radio lesson as they 

usually were . They f a iled to answer questions asked by the 

radio t eacher dur i ng the radio and also did poorly in the 

exercises given af ter the radio programme. As far as the 

presentation is eoncerned all were excellent except one 

programme. In programme 13 the pauses given by the radio 

for the exercises it requirad the students to perform were 

~: 
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very short. Before stud ents could r espond the radio t eacher 

starts to give the correc t answers and proceeded to the next 

QUBstion. The language for the l e s~ons was excellent. 

Grade 5 

In all the programmes under observation the teacher 

fulfilled the activities that had to be done in the pr e-

radio, during radio and post radio act ivity. In 7 progr ammes 

(88%) observed, the obj ectives intended were met , in the 

sense that th e students were abl e to do the exercises r elated 

to the radio l essons perfectly besides the questions as ked 

by the classroom teacher in the after radio programme. It 

was only in programme 6 that objectives intended to be met 

failed to be achieved . Students were not good at mast ering 

the struc t ure taught as well as in using them in the exercises 

asked by the radio teacher and a l so in doing some exerci ses 

after the radio les son . The language and the presentation 

of the less on were excellent i n all the programmes observed. 

Grade 6 

The class:-oom t(''\t:litllr r s activity in the '·pr.e-

radio, during radio and after radio covers 881 of the t otal 

programmes obs erved ( 7 programmes). In these programmes , the 

students were excellent in learning the structure and vocabu­

lary taught. That is, they were able to perform exercises 

given by t he radio teacher and the classroom teacher, excep t 

in one programme (programme 7). Despi t e the teacher'S hel p 

in preparing the students for the radio lesson almost a ll 

students had a probl em in following the radio l esson as well 

as in learning the structure taught. In addition to this , 
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programmG objectives were not met in programme 11. The 

t eacher did not make any prepaTations for th i s programme . 

The students were not good in fo l l owinr as well as in par ti­

cipating in the lesson . In other words, s tudent s wer e PO(IY 

in listening and repea ting a f t er t he radio teacher, and were 

a lso poor in answering the exerci ses given by the r~d i o tea­

cher. The reason for this fi ccor dine the researcher : s obs er ­

vation might be the absence of the necessary ac tivity t hat 

should be done in the thre e levels of radio, without which 

the radio lesson could not be effect ive, was not done. 

Therefor e, the learning activity of students was affec ted 

not because the lesson was diff icul t but bec ause they were 

not prepared for the l esson as w~ ll as not motiva ted by their 

toacher. 

4 . 2.2 Case Study II : Hvalu9 tion of the Instruc ti­

onal programm es ob served For the El emen­

tary s tud ent s a~ ' Finfinne School'. 

(A) Introduction: 

Finfiune school is a governmE~t sc~oo l in zone 3. 

(It is indicated in Table 1). It is administered by the 

Ministry of Education and gets all i ts educational needs and 

supplies from i t . It is a small school with a population 

of 976 elementary students. The school has the morning and 

afternoon shif t system . It has 4 English language teachers. 

The teachers , a s the school director informed , are not t rained 

by DEM!>! on how to utilize radio i nside classrooms. Since 

the school is small , the director of the school strictly 
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controls the teachers and students like that of Apazian 

school . 

(B) The purpos e of the observa t i on and methodology is dis -

cussed in case study one. 

(E) Observation Findings 

Grade 3 

The classroom t eacher carri ed out t he required activ-

ities in the course of the radio l essons. Programme objec·-

tives were achieved in the 6 programmes (75% of the pro-

grammes observed). The students were excellent in lear -

ning the structure and vocabul ary taught in these programmes. 

They were also able to translate tho so und effects of ani-

mals or t llings provided into words tha t r epresent the co ~ 

rrect meaning. Besides they were ab l e to give correct an-

swer s to questions asked regard ing ~he structure and vocabu-

lary taught during and after the radio lesson. 

It was in two programmes (which makes 25%) that ob -

jectives intended failed to be achi eved. In programme 8 

students were not able to exercise correct l y the structure 

learned in the educat ional song - the presentation format for 

the day- because the tune was difficult. Similarly , in 

programme 11 the words of the song- the presentation fo rmat 

for the day - were too long so that the pupils failed to 

memoriz e the words as well as t o master the st ructur e. The 

speed, pause and the langua ge wer e excellent. 

Grade 4 

The classroom t eacher performed the pre -during-after 
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radio activities needed in all the Drr'p:r amm Gs ob s erved . Thl') 

programme obj ect i v es intc~ded wer 0 a ttained in 7 lessons 

88% of the programmes) observed . Ir. these programmes the 

pupils l earned the structur e and vocabulary and wer e abl e 

to give correct answers asked by th0 radio t eacher dur ing 

the radio and by the classroom t ORcller after the radio. 

It was in programme 13 (12% of the programmes observed) 

that objectives intended failed t o be attained. This i s due 

to the fact that the lesson was presented so fast that it 

was difficult for the students to follow the less on. Bes ides 

the pauses given for the respo ns e of exercises were very 

short so that before the pupils could co~;ect1y zi,'e the 

correct answers the radio teacher started allover again to 

live the correct answers and as k the next question. The 

language of the radio lesson was clear and simple throughout . 

Grade 5 

In all the programmes und er ebs ervat ion the classroom 

teacher performed t he pre-during and after radio activity . 

And in a ll these programmes the objectives i ntended wer e 

gained in that the students learned every structure and 

were able to answer correctly the exercises given. They 

were able to sing songs and say the poems presented and were 

also able to construct correct sentences using the structures 

and vocabulary learned. The presentation and the language 

for a ll the lessons undor observation wer e cl ear and simple . 

Grade 6 

The classroom teacher fulfill ed the needed activites he 
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had to do in the three s tag es of the radio lesson. 7S ~ of 

the programme objectives intended t o bo achi eved was gained. 

(in 6 programmes ). In programmes 6 'lnd 7 objectives intended 

failed to be achieved (25% of the tota l programmes obs erved) 

despi te the classro~m teacher'i guidance and help. Students 

had probl ems in the listen and repeat as well as in the re ­

sponse dr i lls. For example, all had problems in the trans­

formational drills in both programmes. No weakness was ob­

served as to the presentation and language of the lessons. 

4 .2.3 CASE STUDY III. Evaluation of the Ins truc ­

tional Programmes observed For the Elemen­

tary students at 'Menelik II Elementary 

and Junior Schoo l' . 

(A) Introduction 

'!enelik II Elemer. ~.::,;,y and Junior school is a governm­

ent !cLool administered under the Ministry of Education . 

It is a large school with a population of 2930 3rd up to 

6th grade students. It has 8 English language t eachers both 

for the morning and afternoon sh i f ts. As t o the radio re ­

presentative of this school's information, one of the tea ­

chers out of the 8 is trained by DEl-.1M on the utilization of 

radio. The school has 3 radios that work, a lthough very 

old. According to the observation made there is no strict 

control of students and teachers mad e by the director. 

(B) The purpose and methodology of t h e observation is the 

same as the ones that were discuss ed in case study one and 

two .. 



(E) Ob servation Findings 

Grade 3 

n ' ..:.. : 

In all the pro crammes observed , the classroom t eacher 

did not perfo rm the r equired activi ties he shoul d do in the 

pre radio , during radio and aft er radio sessions . He neither 

motivated nor c ontrolled the students during the lesson. The 

students were a lso not interested and never followed it. 

Radio instruct i on is not us ed effect!vely in grade 3 for this 

school . 

Grade 4 

In 38% of the pr ogr ammes (3 le s sons) observed the 

teacher perform ed the activities he had t o perform in the 

three stages of radio. In these proGrammes the objec tives 

intended were achieved . In the rema ining 65 1 of the pr o-

grammes ( 5 lesson pro'3rammes) t he class r oom teacher did not 

perform the Ilctiv;t:lea and students ,rere poor in fo llowing 

t he radio even in l i stening and r epenting after the r adio 

teacher . They were never motivated by t heir teacher. The 

fact that the tear:her fai l ed to guide and pr epar e the 

students for the radio l esson mi ght have af fected their parti -

cipation as well as their l earning . 

The l anguage and presentatien of the l ess ons were 

clear and simpl e. The radios used oy this school are so 

old that the so und was not a lways cl ear . This is also 

another factor that affects the intended objectives form 

being achieved. 

Grade 5 

In al l the programmes under obs8Tvation the class-
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ro om teacher did n·)t pe rfo rm th~ vre radio , the during and 

after radio activi'ies to prepar" his students for the Tadio 

l asso n . And i n all these progra~es the objectives intended 

t o be achi eved !n~:ed t o be met a, shown by the fac t that the 

stud ents never leurned anything taught. They were never 

motivated and i nt ere s t ed. Besides , the surrounding was never 

quiet so that the students attention was caught by the out· · 

side environment. ~'his class never used radio as an effective 

tool of instructi op. 

Grade 6. 

In o~ly 12% (0. e lesson program:ne s ob served the class ­

room teacher prepared and guided the s tudents fo r the radio 

lesson in the three Ie'. <> l s of r<ldi() . In this progr amme the 

intended objectives were ,et. to ths 88% (7 lesson pro ­

grammes) the intended objectives h~. i :'8d to be achieved as 

the classroom t eacher d id not prepuce the students f or thz 

radio l ess ons properly. That i~. the pre radio activity was 

always done when transmi ss ions started so that the teacher 

failed to do t he activity trans-

missions. 

Thus this affects the follow the 

radio l esson a s well as to asides, the 

radios us ed wer e so old clearly 

heard . Thi s a lso was one factor that affected student 

learning . 

Conclusion 

The observation has tri ed ~ ~ ~ nvest ig~te not only 
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the presenta t io;') fo rmat s us ed by in3tTuc tional radio, bu':: 

als o how the schoo ls ut iliz e the radio and how muc h the 

studen ts benef it f rom it . 

The same pro grammes described fIn points of relevance 

t o effectiveness of programme presenta tion fo rmats t hat are 

shown in the tablcs have also been put to an actua l tas ~ 

situation inside classrooms to see how effecti ve they are to 

teach the language. Each programme observed has been s een 

in relative details for the point s that are listed in the 

checklist . 

The observation carried out thus has revealed that t he 

mode of presentation has been found to be in accordance with 

the lesson / structure pres ented. Ther e are various pre-

sentation fo rmats used ranging fr o~ 5i~pl e songs to dialogue 

to dramat izat i on, each accompanieci by wostly distinct sound 

effects . The exerc ise s given on t he rad io and the ones in 

the teacher's guide t ex t ar e all f0und tc consolidate the t ext 

learned. 

Thus what is gathered from t he tab l es and the obser ·· 

va tions i s that the progralllJllc pres entation formats, des pi te 

s ome minor s hor tcomings mentioned in the study, have actual ly 

proved to be effective . in teaching the e l ementary English , 

'ccording to the researcher's observat ion. 

Mo reover , the observation carr ;ce<i out has revealed thD.t 

in two schools amonr the three v i sited, that is , in 'Aga zian 

and Finfinne schools' , instructional radio has been effec­

tively utili zed throughout inside t he class rooms , whereas in 
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'HeneIn: s chool ' it was not . A. rmll'.b",r of evidences can be 

listed . 

As can be i nferred from tho enl l ysis of the observation 

in tho two schools -. ' Aga:iar. and Finfinn.? ' , it l"as obs el'v:;d 

that the compr ehension and application of the rad io in5t~uction 

was quite satisfactory. Classroom teacher s seriously u3cd 

radio as an aid to teaching the l anguage . Most of the pro ­

gramme objectives were achieved as intend ed . Where objec­

tives were not achi eved it was either because the cont ent or 

the .ay t he l ess on was ? r esented had a fault, as indicatAd , or 

classroom teachers did not perform the pre, during and after 

radio activities . 

On the other ~''''''"'. , i t wa s obsoTv e(~ that the students 

showed progre~s in interest, motiv ation, pa .. ticipation and 

confide~ce in loarnin2 and using t he languBie. 

On t he whole, tIle s tudents and teachers in these two 

schools wore vHry enthus i.astic in usinr radjo for practising 

in the class room. The c1assro0ms in t hese ~wo schools were 

lively and interesting, because the students were given D 

chancl. to wor k, that is , they wer e made busy doing exer­

cises like r epea ting words of the day's lesson or the 

song Cif ther e l'ias any) individually as lYell as in groups 

in the aft er r adio lesson. 

In ' Menelik s chool' , however, mas t of t he programme 

objectives were not met as intended as instructional radio 
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effect i n the students , wher eas it did in the other two 

schools' students. So, the int er es t, ao tivation, and 

confidence of students in thi s school (' Menelik') is l ess 

as compared to t he s t udents in the other t wo schools. 

Therefor e, one can not generalize that instructional 

r adio is not effec tive because ob jectives were not met in 

Mcnelik school. It is because teachers did not motivate 

their student s to follow the radio, ihey never controll ed 

their students and they never performed the necessary activ­

ities that should be done in the cour s e of the r ad io l esson. 

Mor eover , as can be i nferr ed from the introduction of 

the schools observed no one of the two schools' teachers 

(Agazian and Finfinne sc ho ')ls ) were trained by DE~~j , and 

only one teacher out of the eight i n Mene lik school was 

trained by DEMl'1J on the u t ilization of radio i nside clas s ­

rooms. Nevertheless, i t wa s ob served that the t eachers in 

the two schools successfully uti li zed r adio inside the class ­

rooms . They totally bas ed thems e lves on the teachers' guide 

texts to prepare themselves as well a s the students for the 

radio l esson . Ther efor e, as to the researchers conclusion, 

this impli es that the teachers' guide text i s well prepared. 

Hence, what is concluded from the overall observations 

made is, that radio instruction effectiveness largely depends 

on the participa tion of classroom t eachers. In other words, 

'instructional radio is not compl e t e by itself. \2 It is 

made complete " by the classroom teacher making the required 

preparations in the befor e radio , dur ing radio and after the 

radio . 
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4.3 Results of t he Teachers ' 

Questionna ir e 

Teachers we re asked t o measure the presentat ' on fo-mats 

in relation to the students activ i ty in ort.' ... of :::. ~ :L: . Pll 

raw sr. c:· _s and percentages are given in appendix 9, 10, 11 

and 12 for grades 3, 4, 5 and 6 respec tive lw. 

The following summary is made 'with regard to the ques ·­

tionnaire completed by t he te ac hers . Al l 32 questions asked 

to the t eachers are group ed into 11 groups . 

A) Teachers ' opin i ons about the nature of r adio programmes, 

including the l evel, t!1e simplicity and clarity of radio 

programQes (it cQS 1 , 2 and 3) were very good fo r al l t he 

grades Hnder s tudy . That is : 

For grade 3, items 1, 2 and 3 wer e ranked as very good by 

71%, 7'1% and 68 ~ of the te achers respectively. Fo r grade 4 

items 1 , 2 and 3 were r anked as very good by 59%, 66% and 

62% of the teachers respec t ively . ro r grade 5 items 1 , 2 

and 3 wer e ranked as very pood by 681, 68' and 641 of 

the t eachers respectively. For grade 6 it ems 1 , 2 and 3 

wer e ranked as very good by 69% • 76% and 31% of the t eache rs 

respectively . 

~ The teachers' opinions about the e ffect iveness of the 

teachers' guide text i n the i r being he lpful t o prepare the 

teachers as well as the students f or the radio j:-:oogrammes 

(item 4,5 and 6) were positive. Thet is: 

For gr ade 3 items 4 , 5 and 0 were ranked as very good 
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by 64%. 68 % and 54% of the teachers r~ spectiv0 Iy. For grade 

4 it ems 4 and 5 were ranked as very good by 59 % and 62% of 

the t eachers respectively, and item 6 was ranked as exce ll ent 

by 59 % of the teachers. For grade 5, 68% , 61% and 54' of 

the teachers ranked items 4, 5 and 6 as very good resuective ly . 

For grade 6 it ems 4 and 5 were ranked as very good by 66% 

and 69% of L~e teachers respectively and item 6 was ranked as 

excellent by 72% of the teachers . 

C) Student s ac tivity in all t he t hree levels of radio in 

the pre , during and after radio programmes (items 7 , 8 and 9) 

were also felt to be positive by most teachers. 

For grade 3 the three items (7 , 8 and 9) were ranked 

as very good by 64 •• 75 % and 64% of the teachers respectivel~ 

For grade 4 it ems 7 , 8 ana 9 were a lso ranked as very good 

by 69%, 72% and 48% of the teachers respectively. For grade 

5, items 7 , 8 and 9 were ranked as very Rood by 54%, 61% and 

64% of the t eachers respectively . For grade 6, items 7 and 

9 wer e ranked as very good by 69% of the teRchers and item 

8 was ranked as good by 52% of t he t eachers. 

D) The general methodology of radio regarding the contexts 

and situations presented ; rerarding the us e of native speakers 

in presenting English programmes and also the use of ' 

'Amharic' in the radio programmes (item 10-15) are ranked as 

follows. 

For grade 3 items 10,11, 12 , 13 nnd 15 were ranked as 

verygo od by 68 ' , 61 1. 611 , 53 \ and 61' of .the teachers respe­

ctively and item 14 was ranked as good by 61~ of the teachers. 



For grade 4, items 10, 11, 12 , 13 and 15 were r~nked as 

good by 76 ~, 62'1_ 55%, 59% and 55% of the teachers respectively 

and question 14 was ranked as good by 451 of the teacllers . 

For grade 5 items 10, 11 , l2 . l ~ and 15 were ranked ~5 

verygood by 75 %. 681, 641 J 75% and 61% of the teachers respec t ­

ively and question 14 was ranked as good by 68% of the t ea-

chers. For grade 6, item 10,11 and IS were ranked as very­

good by 69%, 62% and 66% of the t eachers respectively and 

items 12 and 13 were ranked as excel l ent by 66 1 and 72% of 

the teachers respective l y and it em 14 as good by 591 of 

the teachers . 

E) Teachers' fe'lings towards the drills effectiveness in 

languag e teaching (items 16, 17 and 18) were positive for 

all the grades under study, 

For grade 3 , items 16, 17 and 18 were ranked as very­

good by 631. 64% and 53% of the teachers respectively. For 

grade 4 the same i t ems (16, 17 and 18) were ranked as very ­

good by 66% , 62% and 62% of the teachers res pectively. For 

grade 5, 641 , 64% and 71% of the teachers ranked items 16, 

17 and 18 as verygood respectively ; end f or rrade ~66' and 

69% of the teachers ranked items 16, 17 and 18 as verygood 

respectively . 

F) Teachers' opinions towards the songs which inc lude items 

19, 20, 21, 22 and 23 were positive . That is, 

For grade 3, items, 19, 20 , 21 and 23 we re ranked as 

excellent by 61%, 57\ 57% and 64% respectively and item 

22 as verygood by 50 % of the t eac hers . For rrade 4; items 
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19 , 20, 21 , 22 and 23 wer e r anked as vcrygood by 52%, 55%. 

52 %, 59% and 69% of t he t oacher s r espectively. 

For gr ade 5 , items 19, 20 : 21 ~nd 23 were ranked 3S 

excellent by 6~', 68%)64% and 75% of tho teachers samuled 

respectively and item 22 as very good by 64 % of the teachers. 

For grade 6, it em 21 was ranked as excellent by 72~ of the 

teachers and items 19, 20 , 22 and 23 !"i s very good by 62% , 

69 1, 48 % and 69% of the teachers r espec tively . 

G) Teacher s ' opinions towards the ins tructional dia logues 

which include items 24 and 25 were pos itive . That is, 

For grade 3, i t em 2~, Nas ranl<ed as very good by 68 % of 

the teacher s and item 25 as good by 39% of the teachers . 

For grade 4 it ems 24 and 25 were r anked as verygood by 59% 

and 76% of the t eachers respect i vely . 

For grade 5 , both items were ranked a s very good by 61% 

of the t eachers; and f or grade 6 both it ems we re ranked as 

very glad by 26% of them. 

(H) The sound effects in being effect ive to facilitate 

students comprehension which include items 26, 27 and 28 

were ranked as follows. 

For grade 3 item 26 was rankod as excel lent by 641 of 

the t e~chers and item s 27 and 28 as very good by 64% and 75% 

of . the t eachers r espec tively . For grade 4 it em 26 was ranked 

as excell ent by 521 of the t eachers and it ems 27 and 28 as 

very good by 72 ~ and 79% of the teachers respectively. 

For grade 5 it em 26 was r anked as excel lent by 75 % of 
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the t eachers and items 27 and 28 as verygood by 68% ~nd 

75 % of the teacher s r espec t ively . For grade 6, item 26 was 

ranked as excellen t by 76% of the t~Rch e r s and i tems 27 and 

28 as ~e~~ g00 d by 62% of t he teachers. 

I) The r elationship of the radio programl'les wi th t he stud ­

ents' textbook (curr i culum) , it em 29, was consider ed t o be 

yery ·.good by th e t eacJ-l0r s for all t he grade s. That is , 

For grade 3 , SOl of the t eachers ; for Brade 4, 62 1 of 

the teachers ; for gr ade 5,62% of tho teachers and for gr ade 

6, 52% of the t eachers sa i d that the radio lessons are very 

much rel a ced wi th tj,,~ 3t:1Cents ' tex tbooks . 

J) For items 30 and 31 mo st of t he teac~ers, that is , 53% 

of ther .. felt that songs are the hest me thod for teaching 

l anguage for grade 3 s tud ent s (item 30 ) , lihil e 75 ~ of them 

claim that no se rious improvement is needed f or the other 

forma t s (item 31). 

For grade 4, 66 % of the t eacher s c l a im that all the 

formats are sui tabl e for teach::',.,.g t h'J , - . ;; ::~.Z';" anti ;:;31 re­

commended t hat no serious improvement i s needed (item 31). 

For grade 5, 82 % of the t eachers claim that all t he for­

mats ar e suitable for t eaching t he lanpuage (item 30) and 

71% said that no serious improvement i s ne eded ( i t em 31). 

For grade 6, 72 % of the t eachers claim that all the 

formats are suitabl e for teaching the language for this 

grade (item 30) , and 83% of them f elt that there is no 

ne ed f or serious improvement (it em 31). 



K) Th e open end(.d comments of teac hers ( i tem 32) are t o 

be indi ca t ed along wi t h t he ana l ysis uf some quest i ons 

s el ect ed fo r di scuss i on in the foll owing sec tions . 

S · . 1 1 th~· t . ( " 2 ;; 1- , . ) ..-, I Jl Ce a_ . e C;L! eS Io ns J 0,. . .. L, em can no 0 be includ ed 

in the pape r f or anal ysis 8 ques t ions, that is, 4 pai rs of 

questions that ar e consider ed t o be r el evant for di~cussion 

were selected f or each grads. 

The s e l ec tion of the pair s was based on questions r e-

garding tho presentation me thodo log ies which are re l at ed with 

each other . This helps to cross-check the r a nk t hat one 

teacher gives for one question agains t the other question 

in the s ame pair, so that the r ank he /she gives for one 

question i s jus tif i ed or also rejected by the answer he /she 

gives f or t he questions in t he s ame pa ir. 

The pa irs of questions t aken for cross checking or cross 

clas s i fyi ng are it ems 11 and 27; items 17 and 18; items 19 

and 23 and items 24 and 25 . All the raw scores and percen-

tag es of the cross class i fi ca tion t abl es are shown in ap·· 

pendix 13 f or gr ade 3 ; in appendix 14 for grad e 4 ; in appendix 

15 for grad e 5 and in appendi x 16 f or grade 6 . 

The ranks given f or ev ery qUAstion are going to be eva-

luat ed wit h the support o f the r esul t s of the ac tcal ob S8rv-

ation made inside c las s r ooms , wh ich is consider ed as a 

s ourc e of refer ence f or the r esearcher ; by t he open ended 

c omments t eachers gave in the quest i onnaire and by the 

r e sult s of the cros s-che ck ques t ions . 

4 . 3.1 Ana l ys is and Di scussion , 

Gr ade 3 

17 . 81 of the total 2r~dc 3 teacher s s ampl ed have 
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23 upto 29 yoars of English lan~uage eaching experience ; 

64.2% have 11-19 years of experience; lnd 17 . 8 % hav e l-~ 

years of teaching experi ence. Host 0 the t ea<.: ',,,,"'<; as indi­

cat ed in the ?ercentages have "lOrE; than 10 yoars of exper ieilce 

in teaching the language. 

Discussions : 

Item II : contexts and situations presented over the radio 

were in helping tha stud ents understand 

the message. 

Item 27 : The sound effects ,~ere 

students comprehension . 

in facili tating 

ar e made of the differ ences betw·' 

een the ranks given by t eacher s in t he questions above . 

Both contexts and situations and t hr; sound effects are f ound 

to be eff ective and complementary . that is, both shOUld be 

used parallel with e; ch othor s inc e t hey are highly r ela ted. 

As can be inferred f ro:' the cros s--chack ' table in appendix 1.3 

questiornll and 27 are highly ranked by 36% and 39% of the 

teachers respectively. This impli es that it is preferabl e. 

to use both for better students comprehension. No one graded 

both questions as poor. 

It em 17Y Drills were 

interactive. 

Item 18: Dr il ls were 

needs and use 

in being communicative and 

in being adapted to the students' 

Question 17 when compared to question 18 is ranked 

higher (by 50% and 46% of the teachers respectively) . Th is 
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impli es that t he drills we r e com aunir 3t ive and interact ive, 

inspite of the fa c t t ha t s om e t eachers fe lt that some of t he 

drills do not correspond with the students 'needs ' and ' uses ' . 

Nevertheless, transmission prof:!'ammes when p r epared assume 

and take into consider a tion the genera l ag e group concerned. 

Hence, the med i a can not satis fy every pup i ls 'needs ' and 

'interests' because, as to the r ~ s earchers observation , not 

all the pupils i n the same grad e are of the same age there ­

fore not all can have the same interests. However, from the 

statistica~. :'y computed results, dril ls are still found t o be 

effec tive and are complementary, (see Appendix 13 for the 

cross check tabl e). In fact, dr ills seem to be preferred 

over cont exts and sound e·:fects. 

Item 19 : Song effectiveness for the teaching of English 1an-

guage has always been 

Item 23 : The ma tching of the sonps ' c ontent with the content 

of the day's radio lesson was always 

The songs as can be i nferred from the table (see appen-

dix 13) are highly supported by the teachers. When the excell-

ent and verygood ranks are added , 76% and 71% for question 

19 and 23 is scored respectively . Question 23 is ranked lower 

than question 19. Nevertheless , a~ can be inferred from 

tabl e 5 , in all the programmes tabula ted the songs always 

matched with the content or the s tructure taught in each 

lesson . However, as expected, gr ade 3 students tend to like 

lessons that a re given in song forms. Infact, songs seem 

to be mor e eff ecive than contexts or s ound effects and drills 
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for thi :> grade . Moreover, most teac i!er s commented that songs 

were very much liked by their stu~ents more thRn other 

things. The same thing was observed by the researcher. 

Item 2~ : Dialogues presented correspond with the students 

' age ' ,- 'needs' and 'interests ' in a (an)-,~ _ _ 

way . 

Item 25: Di a logues were in he lp ing students learn 

some sent ences which t hey can use for a purpose. 

36% of the teachers sampl ed ranked both questions as 

good. (see appendix 13). 32 % and 39% of them also ranked 

ques tion 24 and 25 1\'1 "'::rY good respectively. It is found that 

most of the teachers evaluation lies i n good and above. 

Only a few ranked the questions as pOOT. This might be due 

to specific comp l aints, for exam::;le, as fathered from t heir 

comment s, 4% of them said that the spe ed at which the di­

alogues were presented was too fast so tha t the student s 

were not able to follow. However, t h is does not conform 

with the res earcher' s observation , as the dialogues were 

presented at a norma l speed for this graoe. 

Conclusion 

Eventhough all of the 4 teach ing methods discussed 

seem to be highly regarded by the t eachers in helping f aci 

litat e language learning for the s tudents , it seems that the 

'song' approach has the hi ghe s t pr efer enc es over the other 

formats or approc hes mentioned . This is expected among 

young er children of gr ade 3. Still a combination of all 

the ab070 methods s eems to be effective. 

1 
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Grade 4 

27.5 % of the t ota l teachers for th is gr ade have 1- 10 

years of teaching exp er i enc e i n language; 53. 2% have 

11 - 20 years of t eaching exp eri enc e; and 17 [ 2% have 20-2 8 

years of te achinr experi enc e . Mos t of the teachers accord­

ing to the perc entages computed have more than 10 years of 

teaching experience. Therefore, an honest response is ex­

pected from teachers. 

Discussions 

I'tem 11 : c0ntexts and situations presented over the radio 

were in helping the students understand the 

message . 

Item 27 : The sound effects wer e 

student comprehension . 

in facilitating 

Question 11 and 27 are ranked as very good by 59% and 

62% of the teachers. Bo th questions , as can be inferred 

from the percentaze computed, a re f ound t o be complementary 

with each other. This implies that , both a r e effective and 

are preferable to use for better students learning of the 

languag e. As can be inferred from the cross check table in 

appendix 14, no one ranked both questions as poor. 

Item 17: Drills were ' --- in being communicative and 

interac tive. 

Item 18 : Drill s were in being adopt ed to the students' 

needs and us", 

48 % and 52 % of the teachers r anked question 17 and 

18 as v er ypood respectively. The questions about drills 
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ar e a l so f ound t o be compl ementar y :tTl t he s ame way as 

question 11 and 27, although they ArB favoured less than 

question 11 and 27 . As t o the r 5sea rcher t s ' observati8n 

f indings, the dril ls / the r epeated w~rd s and the structures 

and also the response drills were made more communicative 

and interactive in the ' dialogues' Bnd the ' educational. songs' 

that were presented. 

Item 19: Song effectiveness f or t he t eachinE of English 

languape has always been . ,---

Item 23 : The matchinr of the songs ' content with the content 

of the day's radio les s on wa s always 

Question 19 and 23 are ranked 85 excellent by 34% and 

24% of the teachers respectively, and as very?ood by 34% 

and 41% respectively. When the exce llent and veryr,ood scores 

are add ed, ques tion 19 is favoured by 68 % of the teachers 

and question 23 by 65 % of the t eachers . Ingeneral as can 

be inferred from the cross-check table (see appendix 14) 

songs are hi ghly preferr ed by the teacher s. 4% and 7% of 

the teachers ranked question 19 and 23 as poor respectively . 

For questi on 19 , the teachers' answer is justified . As 

gathered from the comments they gave, some of the songs 

effectiveness in teaching the languag e is affected by the 

words and tunes because they wer ~ diff icult for the 

students. Such comment was also ind i cated in the observation 

findings of the researcher. However, the rank given t o 

question 23 (as poor by 7\ of the teachers) is considered 

as unfair , by the r esearcher, as all the songs were observed 

to have correspondence with the content of the lesson'for 

each day . (see t able 6). 
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It em 24: Dial ogue s presented corr espond wi th t he s tudent s 

' ag8 ' :; 'ne eds ' and ' int~r e sts f in a (an) __ way_ 

It em 25 : Dialo ijues were in he l~ing students learn some 

sentences which they can us e fo r a purpose . 

Item 24 and 2S are ranked as verygood by 4 2 ' and 49% 

of the teachers r espectively . When t he results are examined 

in r~lation to each other, item 25 is ranked higher than 

question 24 . This indicates that not always can the media 

satisfy every pupils 'needs ' and interests because not a ll 

the pupils in the 5ame grade a r e of the same 'age', 'interc-

sts' and 'needs '. On th e other hand, the fact that item 25 

is ranked higher t han item 24 als o indicates that 'dialogues ' 

help ed students to l earn s om e wor ds which they can use in 

their daily activiti es . Bo th items wer e ranked as poor by 

3% of the teacher s. As infer r ed f r om the free comments the 

teachers gave , d ialogues wer e cr itici zed on thei r length or 

speed. As t o the researcher's observa tion, length of di -

alogues can not be critici zed much as it is quite normal that 

content or pr esentati on of any lesson has to be a bit mor e 

complex when grade l eve ls increase. However, the dialogues 

are still preferred by the teachers . 

Conclusion 

The findings for this grade are similar to those of 

grade 3, in that a combina tion of the 4 methods s eem to be 

working effec tive l y. However , teachers for grade 4 give 

more pr eference to sound effects , dril l and dialogue s than 

grade 3 teachers. Both grades seem to have about th e same 

degr ee Of preference about songs. 
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Grade 5 

32 % of the teachers for this J rode have 1-10 years of 

English l anguage teaching experience ; 50~ have 11-20 years 

of experi enc E: in teaching; and 14.2% have 22-28 years of 

teaching experi ence. Most of these teachers, as the per ­

centages indicate, have more than 10 years of teaching ex­

perience. Therefore an honest response is hoped to be rriven 

by them. 

Discussions 

Item 11 : Contexts and s ituations present ed over the radio 

were in hel ping t he students understand 

the message. 

Item 27 : -;:he souwi effects were ~n facilitating student 

comprehension. 

46% and 50% of the total sampled teachlOTs ranked que s -

tions 11 and 27 as excellent respective ly . Both questions, 

as can be inferred from the cross-check table in appendix 

15, are ranked as verygood and above by most of the teachers . 

As the computed percentage of the rank given by teachers 

as excellent shows, both questions are highly related with 

each other. This , indicates that, both are effective and 

preferable by the teachers. Mor eover , as can be inferred 

from the table no one ranked the questions as poor. 

Item 17: Drill s were in being communicative and 

interactive. 

Item 18 : Drills were in being adap ted to the students 

ne eds and use . 
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Both questions as can be observed from the table (see 

appendix 15) are ranked as verygood l,y 50% of the teachers. 

The same number of teachers -1 4~ , also ranked both questions 

as exce ll ent. The ranks imply that students have gained some­

thing of the l anguage from the drills , Generally verygood 

and above are accep t ed by most of the teachers. 

Item 19 : Song eff ec tivenes s for the teaching of English lan­

guage has always been 

Item 23: The matching at songs content with the day's r adio 

lesson was always 

When the r anks of songs in both ques tions are compared, 

questior 19 is highly ranked as excellent by 54% and question 

23 by 43 % of the teachers . Thi s impl ies that the students 

learn ing has been facilita t ed by the songs. Besides as can 

be inferred from table 7, the educational songs a r e inte­

grated with all the lessons' contents. As to the result s 

of the researcher' s observation findings, grade 5 students 

a lso enjoyed the songs just like grade 3 students . As 

further CDn be observed from the table (see appendix 15) no 

one ranked t he song effectiveness as poo r . Ther efore , the 

song eff ectivene ss in teaching the langua ge seem to be supp­

orted by the teachers . 

Item 24: Dialogues pr es ented correspond with the students 

' age', ' needs ' and 'interests ' in a (an) way. 

Item 25 : Dialogues were in helping s tudents l earn some 

sentences which they can us e for a purpose . 
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Ques t ion 24 and 25 are r anked us ~eryg o o d by 471 and 

50 % of the t eache r s r e spec tively . They are found to be com­

plementary . This implie s that students bene f ited from t he 

dialogues; However, 7% of the t eachers ranked both quest ions 

as poor . In the ir commen t s, the teachers cla imed that some 

of the dialogues were difficult for the s tudents interms of 

the pronunciation of the speakers not being clear and also 

very fast . Nevertheless , as to the observation findings of 

the r esearcher , the pronunciation of the speakers was per­

fectly clear . Tha t is , the pronuncia tion c larity of the 

speakers was affected by the type of radios used ins ids the 

classrooms . As observed, mo st schools us e old radios. 

Grade 6 

Out of the total grad e 6 teachers sampled, 48.2' have 

3-10 years of teaching exp erience of the language; 311 have 

11-20 years of teaching experience ; and 20.6% have 23 -30 

years of experience . Most of the teachers have more than 10 

years of teaching experience. Therefo r e, their honest 

comments are hoped for. 

Discussions 

Item 11: Contents an( :;ituations presented over the radio 

were in helping the s t udents understand the 

message. 

Item 27: The sound effects were i n facilitating stu-

dents' ne eds and use. 

45% and 38 % of the teachers ranked question 17 and 

18 as verygoo d respectively, and a s good by 42% and 52% of 
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the t eachers respectively. The teachers seem to be satisfied 

wi t h th e drills . However as t he observation find ings, some 

of the transformat ional drills for this grade were d ifficult. 

And as can be inferred from the percentages computed, drills 

are favoured l ess than the above fo r illa ts. 

Item 19 : Song effectiveness for the teaching of English 

l anguage has always been 

Item 23: Thd matching of the songs' content with the content 

of the day's radio le sson was always 

Both questions RTe ranked as exc ellent by 341 of t he 

teachers and as verygood by 41 % f or question 19 Rnd by 38% 

of the teachers for qu estion 23 . When the excel l ent and 

verygood ranks are added for both i~ ems 75% and 72% of the 

teacher~ f~ ' '')l,red the songs, that is, question 19 and 23 

respect..vely . The results imply that songs for thi s grade 

are favo ured more than the drills end are f ound to be ef~ 

fective . Nevertheless, although til''' songs are supported by 

many of them , still some t eacher s have comments on songs. 

They claimed that the songs f or this grade were difficult 

int erms of tunes and words . That is, some songs' s ent ences 

were estimated as too long. As to the observation result s 

indicate some songs' tunes were found to be difficult for 

the students . As to the length of the words of the songs 

is concerned, naturally, gr ade 6 is more complex in terms 

of s tructure and vocabulary. Therefore , it is not surpri­

sing that the words /sentences are longer than the words/ 

sentences of the other lower gr ades, as t o the res earcher's 

assumption. 
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Item 24 : Di a logue s pres ented coyrcspo l1d with the students - -
I age 1 ~ 1 needs 1 and 1 int€:Tf. st s 1 in a (an) ___ 'iay . 

in help ing students learn 

some sentenceS 1~hich they can use for a purpose . 

As can be i nferred from the t able (see app endix 16) 

both questions are ranked as verygood by 52% of the teachers . 

This impl ies that the dialogues ar e ef fective in helping 

students learn t he language. However, the dialogues were 

criticized as being di ff icult for the s tudent s as the 

students experi ence for the Innguage is very low. In additioI'!, 

the speed at which the dialogues ~r e presented is t hought as 

being too f ast . Almost <111 recemmended that , simpl er cE-' 

alogues that are presented at a s lower speed to be pr e-

pared for this grade. 

Conclus i ons: Grade 5 and 6 

In these two g r ~des, the 4 methods seem to be found 

relevant . Both t hese grades s eem t o have the same ranks 

of preference for the contex t s and sound effects · formats. 

When it comes to drills, grade 5 t eachers seem to prefer t hem 

more than grade 6 teachers. The prefer ence s given to songs 

among grade 5 and 6 i s still very high while dia logues seem 

to have mor e effectiveness among grade 5 and 6 when compared 

to the l ower grades. 

4 . 3.2 Ranking Preferences : Preferences 

by Type of Teaching Fermats. 

Inorder to make uniform ranking of the data obtained 
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from the questionnaire t he aMount 0~ ~erc ent~& es undor t he 

ca t egory exce llent and verygoorl for e~ch question a r e added. 

Then the aver~ge is ca l culat ed and t h0 fo ur methods for each 

of the grades were ranked i n terms of percentages. Highest 

rank is given to higest preferenc e Bnd the r esult s are given 

in the tabl e below. 

Table 9 

Preferenc e by Type of Teaching Formats 

For Grade 3, 4, 5 and 6 

Grade 3 
1 

Gr ade 4 Grade 
, 

Context and I 3 1 I 

Sound effects I 

I Drills 4 3 4 

Song s 1 2 2 

I Dia l ogues 2 2 3 
I 

5 I Grade 6 
; 

1 

4 

2 

3 

As can be inferred from the table above , event hough all 

the methods ar e necessary; sound eff ects and contexts se em 

to be highly preferred , while dril ls are least preferred. 

On the whole the new series programmes seem to be 

superior over the old series programmes. That is, from 

the opinions of the teachers and the observation results , 

the new series , unlike the old one seems to be interactive 

and to great l y encourage a high level of teachers and 

students attention and participat ion. 

Inaddition, the r ecommendations that stem out from 
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the results of the res ea rch m~de on t he old s eries . by DEl'1M, 

(refer quotation 4 and 5 in the sta t ement of the problem) t he 

speed , except for some few exc eption~ seem to be adjusted to 

the pupils' level of comprehension . Besides , to improve the 

pronunciation of the student s , trainee native speakers are 

involved in presenting programmes in the new series. 

Mor eover, new vocabularies are explained and practised 

in the pre radio lesson of the new series, as recommended hy 

DEMM in th e research it carried out in 1987. This indicates 

that, this time the teachers ' guid8 text for the new series 

is found to be well pr epared, in t ha t it, includes every con­
I 

tent about the radio lessons to be transmitted. 

Furthermore. as r ecommended i n the research done by DEM.M 

in 1987, sones in the new series are more frequently r epeated 

for the sake of language practice . And t his resulted i n 

facilitating students' language learning . The songs in the 

new series ar e found to be preferred ~ore by most teachers 

and students than t h e songs in the old series. For example, 

in a senior essay worked on th e ol d series, songs were 

found to be preferred the least, only by 4% of the sal'1pled 

students , than the other formats . 3 

Grades I 
3 
4 
5 
6 

4.3 .3 Comparison of Results at the 

Grade levels under study. 

4.3. 3.1 Quest ion combin,a3:.i2.n?: Percentages on 

Excellent and verygood ranks . Table 10. 

Ranking Questions 

11 VS 27 17 VS 1 8 '19 VS 23 
, 

24 VS 25 X 
66 . 5 57 .5 73.5 S8.5 

~~ 86. 5 69 66 . 5 78 
85 . 5 65 30.5 70 ; 6 .25 
76 51. 5 73 .5 58. 5 64 . 87 I . 
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The f ol l owine summary is made f r om the abov e table . 

Generally a s can be inferred froID tho tabl e , t he degre e 

of responses t ends to inc r ea s e from l ower grade to higher 

grade but sudd enly decr oa ses i n ~ radG 6. The r eas on f or the 

decrea s e , as di scus sed in the r esults of the questionnair e 

completed by t he teacher s , mi ght be ~ue to the points r aised 

to have been,..·"~t comings. Hi gh(;s t preferences is s een among 

grade 5 teacher s t han all the ot her Gr ad es. 

4 . 4 Re su l t s of th e Students' Ou estionnaire , 

Students were asked t o ? ive the ir opinions about t he 

presentation f or mats in rela ti on t o t heir understanding of 

the l essons that ar e tr ansmit ted. All r aw scores and per -

centages ar e given i n app endix 17 . 

The s tudents gave high scores f or whatever questio~s 

they wer e asked . And s ince , the result s did not have much 

varia bi lity they were no t subj ect t c f urther sta tistical 

analysis . 

However, from the responses they gave and also from the 

personal observation carried ou t i n s ome s chools, student s 

seem to like and enjoy radio l essons . 



CHAPTER V 

Conclusions and Recommendations 

5. 1 . Conclusion 

This study provides an introduc t ion t o the var ious pr e ­

s entation f orma ts that are us ed by ins tructiona l radio namely 

the dialogue, drama/story along with sound eff ects, the 

drills (the listen and repeat and the response drills), the 

question and answer and the educ a t i ona l songs. All the 11 2 

radio programmss pr epar ed f or the el ementary , that is, grade 

3 t o 6 have been ana lysed interms of the vocabulary , struc­

ture and pronunc i ation they aim t o t eac h. 

In th is study two techniques, observation and quest ion ­

nair e distribution to teach6rs and s tudents have been emplo ­

yed t o evaluate the significance (,f radio instruc tion that 

i s prepared in support of the convGnti onal class room t eaching. 

Broadly speaking l the f indings of the observation sup­

port the cont ent ion that the new series of English by Radio 

programmes are effective in aiding the t eaching of English 

as a for e i gD language in our pr i mary schOOl s , but only 

when there i s full participation 1y the classroom teacher. 

From the r esult s of the t hr ee schools observed, it was 

found that two of the schools utiliz ed radio properly, 

hence the intended ob jectives of most of the lessons were 

achieved, wher sas in the third school, radio was not 

utilized proper l y, therefore l ittle or no change of be­

haviour in students was observed . The perfo r mance of the 

first two school's pupils as compar ed to the performance of 
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the other schoo l pup ils was superior. Thus , the Cl.chi evement 

of thes e t wo school s r efl oct s t he ~ffec t iveness of r adio and 

the techniques used t o ut il ize r adio. 

The s tudent s of tho t wo schools wher e radio wa s uti ­

liz ed properly , showed higher motiva t ion , more willingness, 

participa tion and sa tis faction in l earning than the pupil s 

in the third school. 

As far as the presenta t ion f or mat s are concerned a ll 

have been found to be suitabl e f or radio instruction, de-

spite some shortcomings indicat ed i n the study. As a whole, 

the analys i s of the prog ramme has r evealed that the educational 

songs, d i a logues or dramas and t he drills integrate well wi th 

the less on structur e fo r t he day . Mor eover , a ll were f ound 

to involve pup i ls i n t he pr ogramme. However, s ome of t he 

transformati0na l drills f or gr ade 6 we re considered to be 

difficult by some teachers and by chis writ er. 

The same progr amme f ormat s observed and analysed f or 

effec tiveness have als o been the subj ect of questionnaire 

analysis with English t eachers of t he e l ementary schools . 

In general , the results of the questionnair es computed for 

grades 3 , 4 , 5 and 6 show that radi o instruction and the 

different forma ts us ed were f ound to be efficient enough 

to susta in motivB1 ion , int erest and participation, and t o 

enhance the students' ability t o l earn the language e l ements 

in the l esson . 

However , it must be clear that the findings of thi s 

study are not perfect and fina l . Further research that 
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would c over the who le country should be carried out to arrive 

at a satisfac tory conc l usion . 

From t he results ob tiined and t ha conclus ions arr i ved 

a~the following r ecommendations , considered to be essent i a l, 

are suggested . 

5 . 2 Recommenda tions 
• 

The new s eries of English by Rad io Progr ::tmmes are quit e 

clearly an improvement over the old in that the recommendations 

of D'.MM's 1987 Evaluation Report appoar to have been fully 

implemented. Drills ar e more communicative, dialogues are 

more natur al and int er es ting, the so ngs are well integrated 

into tha programmes and ar e enj oyable t o the students. 

Furthermore, the lI s e of trained na tive speakers as well 

as some of our best Ethiopian pr esenters and students en-

sures a high standard of pres entat ion. There are, however , 

a number of pr obl ems connect ed with the efficient utiliza tions 

t~at stem from the researcher's observation of the 96 classes, 

as well as the detailed analysis of the que stionnaire r esults. 

1) As observed, radio lessons a r e considered as a free 

period by some schools/ t eachers. As the results of 

the observa tion indicated, instructional radio was 

found to be effective in those sohoole. where s trict pre-' 

par~.tion and participation ",as made by teachers. Where -

as in the s chools where preparation and par t icipation 

of teachers was not done it was observed that instruc -. 
tional r adio wa s not eff ective. Considering this, 

strict control and sup ervision in schools should be 
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exercised by the Ninistry of Education; by DH'Uv!, 

by conc erned supervisor s and also by th e school Dir ec­

t or s, t o see to what extent t e~chers ut i lize rad io 

instruction . 

2) It was observed tha t mo s t schools do not have enough 

radio sets. Bes i des, mos t of the radios OImed by schoo l s 

are so old tha t the sound is no t c l ear . Therefore , new 

and enough of them shou l d be dis t r ibuted. 

3) Schools must be given the necessary encouragement to 

uti lize radio in the best way i t should be utilized . 

That is, it is of crucial impurtance that school t eachers , 

no matter how good their qualifications (in their f i elds), 

should be espec ially trained in the util ization of edu-

cational broadcasting in the f orm of workshops and 5e -

minars. Lack of such training is in many cases r e spon~ 

sible fo r the failur e of instructional radio f r om being 

ef fective . 

4) The fu~ure teacher s in the Teachers Training Institutes 

5) 

should be given courses nn Radi·) Instruction and how 

to utilize it inside the classroom performanc e . 

Inorder to inVOlve s tudents m~re in the radio pro~rarnmes 
.. 0 

and to make rad io programmes more communicative, student 

worksheets should be supp l i ed along wi t h each radio 

l esson just like the Kenyan RLA::> ' s experience indicat ed 

in the review of l i terature . 

6) The arr angement of c lassrooms in schools must be con-

ducive to radio classes t o avoi~ noise and other factors 
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t ha t d i stract the students' att0ntion . 

7) Teacher ' s guides should be dist ribut ed t o scho ols on 

t ime and enough of t hem s houl~ Le provided fo r each 

t eacher to bave a copy . 

8) ProgrammE's sho:lld be carefully ana l ysed by the DEMM 

staff to eliminate thos e weaknesses cited by the 

teachers. 
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" Remarks": of the three frequencies indicated at each t ransm i tting station, 
the one s underl i ned are operational . The r emaininr, two will be 
utilized consecnt i ve l y with the ava ilabil ity of additional 
transmitter s i n t he years ahead." 

Source: Research and Training Service Divi son, Evalua tion of primary school 
Radio programmes , Depar tment of Educa tional Mass Media ~Iinistry of 
I:ducation Add i s Ababa , June 1987 (p.52) 
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APP);NDIX 2 

EVll l uated Regions. Five Zon<-s; ,torthern, Eastern, Southern , Western 

and eentra l . 

Key; The shaded parts are the- evaluated reglons . 

Source; Research and Training Service Div ision, "Evaluation of primary 
School Radio programmes" . Department of Educational Mass Media 
Ministry of Education, AddlS Ababa, June 1987. (the cover of the Book) 

• 
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APPENDIX 3 

Instructional Radio Time-Table For English 

1981 - 1984 (1988-1992) 

NORNING SESSION 

; Broadcasting i I' 
I Time ! Monday Tuesday I wed~~ __ 1 T:..:hu=.;r:..;s:..;d",a,,-y-le-:P...;:r...;:i;.:.dc;.a,-y_! 
';~~--~~~~+I~~-~!~~~ l ___ ~ __ ~_ -I 8: 05-8 :_~-+-- _ I- ~_ 5th grade i 
i 8: 25-8: 40 i : 14th &rade ' : 

i 8: 45-9 : 00 3rd grade i 6th grade' 
! I f I \ 

!-I .;:.9..:..: ",2 5;:..-...:9...::_4,.;:.0 __ , _____ -t-_____ -L ______ +c..3r_d ____ g,-.;.lr..:..a_d'-e -t-_6_t_h_-><.gr,-a_d_e-;1 

',; 9:45-10:00 i i 5th grade I 
,i~~~,~~----------'---------l-~~-:c:c~~------~-----~ 

10' 00-10'15 BREAK -

12.15 12 .30 AFTERNOON SESSION 

1,12 : 35-12 : 5.o_l-i ___ ---je----- ___ -t
l 

___ +,i ___ -I---'C.5t_
h 

g.,"d' I 
12 : 55-1: 10 I t_'-~th g=.ra::.;d:.:e'-!' ____ + __ 

11: 15-1: 30 3rd grade ,: 6th grade I I 
,-- - - -+-- ~ 

I 1:55-2:10 I I ! 3rd grade 6th gra_de i !-. .::..:..::-=--.::..:..::.:....._--'---------+! -------;----·------jl-----£::.:=-I--=---,= 
'I 2: 15- 2 : 30 5 th grade I i 

i 

I
' 2:30-2:45 BREAK -i 

2' 50 3' 05 4 th grade ' , 

i 11: 20-10: 35 4th 
grade ~ -t--I 

I 11: 00-11: 15 
I 

, 3rd grade 16t h grade I _ 

i 11 : 40-.11 iS5 ; L?th grade ~ I , - , 
- ! 

- , I 

I ,-----
14th 

I -( 
3:30-3:45 ! grade I 
3:55-4:05 3rd I 

6th grade i i grade ! 1 

4: 10-4 : 25 5th grade 
i i , 

! I 
. -----~ 
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APPEND I X ··) 

A song for grade 3, requi r es t he stu1ent s to touch 

and point at things (programme 2) 

iiiibaba point to a wan 
That is a waH. 

nbeba touch a book 

This is a book 

f!beba point to a desk 

That is a desk 

Il b"b(/. touch a ban 

This is a baZl. 1 

A song for gr ade 3, that requires t he students to point 

at things (l esson prog ramme 6) . 

Show me a cow 

Slww me a tree 

Show me a goat 

Show it to me 

That is a cow 

This is a t r ee 

Tho.t is a goat 

Show it to me . 2 

1. Ministry of Education . Englis~ by radio For grade 3 
Teacher ' s Guide . Addis Ababa . EMPDA . 198 8. p.4-:-S 

2. Ib i <!., p . 22 
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APPEND I X 5 

A song that t eaches students the nam e of objects 

(l osson programme 8, gr ade 3), 

What -is thi s ? 

It is an aeropZane. 

,{hat is this ? 

It is a car. 

r<hat is this ? 

It IS a mUway train . 

what is t his ? 

It's my guitar. 

It is an aeroplane 

A raUway train 
, u1 'ta 1 h car ar' my gU1- .r'. 

Zoom Zoom 

Broom Broom 

Ciloo choo 

S't:rwn Strum 

A song that t each8s studen t s t h(, '1un'::; :; of the day s . 

(leS50n~rogramme 13, grade 4) 

;1 week. has seven days 

A week has seven days 

Surulccy> Monday 

1Uesday, Wedensday 

Thursday, Friday 

Saturday . 

.4 week has seven days 

II .leek has seven days 

Seven days and 

8~ven nights and 

Seven days. 

A week has seven days . 2 



1 : 1 _. 

A song tha t teaches students the names of tho monthe s . 

(Lesson pro gramme 11 , zrade 5) . 

A l7. -;n together .. friends 

'f'h7:S f i ne weather J f ri e nds. 

Wh en I call your birthday. 

Please jump out. 

January Yeoruary March 

Apr·i l May June 

July August 

N~pte~b.r Oc~o~er 

~ovember December 

All jump out.:3 

1. Ministry af Education. En£l~';~'l ~'.L radio F~3de_l 

Teacher's Guide. Addis Ab aba . EMPDA. 1983 . p . 31. 

2. 

3. 

_____ . English b y radio .":'..(;T grade 4 Teacher' 5 

Guide . Addis Ababa . :em'nA .. 1988 . p .5 2. 

_____ . .E!lg lish by radio f or_J racl e 5 Teacher' 5 

Guide . Addi s Ababa. E~DD~. 1988. p.46. 
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APPENDIX 6 

OESERVAT1 0N CH~C~~' ~~J S T 

NAHE OF SCHC'f)L 

SUBJECT --

._----------_._-

GRADE. ________ . ____ _ 

PROGlWME NO. 

LESSON TOPIC _______ _ 

1. TEACHER I S ACTIVITY 

PRE RADIO 

(1) Revised br iefly previous radio lesson. 

(2) Introduced to cl ass the structures and vocabulary 

of the forth coming programme acoor ding t o the 

teacher's guide for t hat programme. 

(3) Wrote all necessary words like vocabulary, structure i 
I on the blackboar d including the educational song or I 

poem if any. 

(4) Drilled and explained to class the \,ords of the 

song; vocabulary, structures and also asked some 
related questions before radio started.. 

( DURING'RPuJIO 

(1) Had control of the cl assroom. 

(2) FJlcouraged students to follow the radi o lesson. 

(3) Sang the song with the students . 

I 
I 

! 

YF.5 NO -
'--~---j 

! 
I 

(4) Guided students by showing/ pointing to what is 

written on the blackboard or to a vi.sual aid. (if any) 

AFTER RI\;")IO 

(1) Sang the song with the students to make sure that 

is finnel}' est ablished in student I s mind . 

(2) Gave 3xercises to students concerning the lesson 
for the jay . 

(3) Consolidates the radio prot;raJl1l11e further . 
(4) Made students write (song ; poem any other 

pattern of the language), 

! 
it I 

, 
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2. S'IlJDENI'S ' fJ~TTVI'IY 

(1) Ability to f ollow t he Y3clio 

l esson W,1S 

(2) Motivation of s tudents 

t.'1roughout the lesson was 

(3) Ability to sirg the song was; 

(4) Ability t o drill accurately 

after the radio teacher W:lS 

(5) Ability to answer questions 

asked by radio t eacher '~s 

(6) Ability to -re:ld (songs , 

poem as well as other 

exercises) from the black­

board was 

(7) Ability to '¥T1.te dmm song, 

exercises , vocabulary into 

their copy books. 

3. PRESENTATION 

(1) Clarity 

(2) Capacity to moti.vate 

(3) Speed 

(4) Pause 

4. LANGUAGE 

(1) Pronunciation clarity was 

(2) Ability of students to 

understand the l anguage was. 

----'------~----~ 
~7i 
r i 
~-:1 r:' '" . ~..:: rn --' u t~ 
>~ 
U.'I > 

L , 
I. 

I 

8 C, 
0 

~ I CQ,lViENT ji 

~, I _ 

I 

I 
I 

I 
I 
I 
I 
I 



APPENDIX 7 

"APPL~CATION pN') r!'fECTniEl~SS GF TI2 f'.'ETrlODOLOCY 

Tf3 \Cl-lli"S' QUESTIONNAIRL . . 

The object of this questionnaire is to determi.ne t he effectiveness 

of radio in teaching the language . The answers you give may be used 

to improve the quality of English instructio~ provided by radio. 

Please answer CAREFULLY and SINCERELY . Thank you. 

A. Pl ease provide the following i nformation about yourself in the 

space provided. 

(1) Name of the School you Teach . . . 
(2) Grade you Teach _________ . ____ . __ _ 

(3) ~~lification; Diploma/Certificate in 

(4) Teaching experience __________ -"years. 

(5) Position (Director/Ass. Direc tor , ftCministrator , Department 

head, Unit leader, other) 

B. Please give your ~~ers in each of the follrn,ing questions 

(1 -32) below using one of the four choices given. Tick ONLY 
ONCE for one question. 

L. The level of radio progrrunmes 

compared ;1Ii.th the level of 

understanding of students has 

always been ______ _ 

2. The clarity of the programmes 

has always been'--___ _ 

3. The simplicity of the 

prograrranes hns always been 

EXCELLENT V.GooD GOOD POOR 
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4. The pro··rfl..\).i o prOrrrarrfl:: 

activiti. e~; :,t~2::f-;5 ted in the 

Tea.cher 1 s guide 'dcrc __ _ 

in makin:; students ----
act ivel y part i ci.;';flt e. 

S. Tne t eachers puide i s __ 

__ }n preparing the 
students to participat~ 

in all the stages of the 

radio l esson. eprc-radio , during 

radio and post·-radio) 

6. The t eachers guide is 

___ } n preparing the 

t eacher for the radio lesson 

7. Prograrnmes during the radio 

have always been ----
8. The post radio-activity of 

students have always been 

9. The radio progr~~es have 

been to encouraged! 
help the students to use the 
language learned through the 

radio at other times during 

normal classroom performances . 

10. The teaching methodology 

implicit in the programmes 
has always been'--___ _ 

11. Contexts and situations 

pn:sented over the radio were 

in helping 

t he student s understand the 

messa~e . 

EXCELLENT V.GOOD 
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12. The: use of l1~.ti ':~ speakers 

in tho:: ",."dio programmes i s 

in 

helping stUt1ents aquire a 

bette;: pronui,icat ion . 

13 . It is a(n) 

thing to have native 

speakers in presenting the 

radio progrwmnes. 

14. Students ' imitation of the 

correct pronunciation was 

IS. The use of Amharic in 

giving instructions (for 

grade :5 and 4) in the r adio 

pr ogramme RJld also in giving 

clarificc.tion~ for gr'lde 5 

and 6 aft er t he r adio programme 
________ thing . is a(an) 

16 . The level 0': the drills 

comp'lr ed wi.th the level of 

students have ah'l\ys been 

17. Drills were 

in being corrr.tunicative and 

interactive. / I 

18. Drills were 

in being adapted to the 

students I n0eds and use 

19. Sonp. effectiveness for the 

tca.chinr.: of English l3.nguaie 

has always been ------
20. The 1~rds of the sOnFs aTe 

il'l being - ------
""1'& of everyday lallf,U<"lge . 

5XcPJ.1B>1' V • GOOD GOOD POJR 

• 

• 
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21. Songs werG 
in motivatir,s students . 

22. The ease of l,~~rning of 

the songs by st udents was 

23 . The matching of the songs' 

content with the content of 
the day's radio lesson was 
always" _____ _ 

24. Dialogues pr esented corres­

pond with the students 'age' , 
'needs ' and 'interests'in 

a (an) ___________ way. 

25. Dialogues were ____ _ 

in helping students learn some 

sentences which they can use 

for a purpose . 

26. Sound effects (sounJs like 

sound of birds, sound of moving 

cars, sound of barking Dogs . 

etc) have ahvays been used 
_______ (ly) in 

context . 

27 . The sound effects were 

__________ .in facilitating 
student comprehension. 

28. The sound effects provide 

reality and sense of 
actuality to what is presented 

to the listner . 

29. The relation between the radio 

programmes broadcast and the 

text (curriculum) is ---

:;JXC:FLLPNT V.GooD GOOD POOR 
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30. Which W1S the m0st effective teaching section of the ?rogru.m1e? 

A. Dialogue 

B. Song 

C. Drill 

D. Fl.ll 

E. 1\one . 

31. ~~ich section most needs bnpr ovement . 

A. Dialogue 

B. Song 

C. Dri ll 

D. All 

E. None 

32. Any other comment. (Please if possible comment on each of the 

pr esentation fonnats, that i s , on Dialogues, Songs, Drills , or 

the Sound ef fects). 

----_ .. - - ---

------_._ --_. -- ._. ----- ------

- _. - ---- •. _- .- --- ._----_ . . __ ._-- ... -_ .... _. _._-
---- _ .. __ ..... . _--

--.---- ., - ... - .- - ----_. 
-- _._-- _. --- --------
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ojlYl6,P1' n 1/-l1J hj'f .I'M 1'J "5''f n Q1fl il InrtH" n).rj ?"1p1n 

1j"flJ. fJl f,n co Cr!]'fU- 1'11'1-1 flj 1'11' "'?:: 

1/ hc'. Q-1' nC'l.'1' n6.1' Jr\fIi- ~Q<rD ri1I!-1' r\lC1?!'J- 'H1IH Jr\ 1'1C 

M h jt(\ 

u / e<'.'i<;'f, 

r\/ n e <'. 'i "l9" 

2 / nnC'l.'1' 1H nc'.Q-1' ~ °'L 'l'C n(l'"1 1'9"lJCt tc1-9" n ?lrt'1 : 

U/ nh jtr\ eMlJ. 

r\/ MhjtM" 

3 / ?c:'..Go I' t 9" U C l' n ""1.r'l ? 'l.'n t 1.H J (\.t 1 I') (\O'l Ii J'f h c'. Q- I' an 9" IJ c!, 

n ) rj il r\ 1'1 C OD 9" IJ c!, J MIl.) r\n:J .Go 1 9" : 

U/ n 'frjr\lJ. 

r\/ 1'1 t\ l' t\ 9" 

4/ OD 'Hn:J-C'T nent\1': 

lJ / J!l t9"?<;'(\ 
r\ / J'H c;- \l;" f, 

ill / JH c;- ]l;' (\ 9" J!l t9" c!, 1;' (\ 9" 

5/ ? c'..Go I' t 9" L' C t n 0'J.r'l? 'l.' n t (!1 H J r\ fIi-1 / J (\.1' 1/ CD Han-[ 

/ (') 'H!'J-C1'/ hc'.Q-1' OD 9"IJc!, n )1') ilr\'f1C r\O'l Hoo C: 

6/ n c'..Go I' ?0"Lr'l fll.t 1 an t\'ro Ii ,9'1' 

U / lJ.t\ 1.H 11') !l? t n1' rj r\ lJ. 

r\/ n1'i1.Go 1.H O'l n?t n'Trjr\lJ. 

ill/ nelrt'19" / ®!l?1' n(\'f(\9" / 

7 / ? c'..Go \\> I]D 9" IJ C CD (\r'l Ii )'1' 1 r'l. c;- 1 C n Q 1fl : 

u/ er'l~~f, r\/ l'1er'l"'''l9'' 



_ 140 -

9 / nn['!'t 1J-! 1'11'1 1 Q.. Q..9"I"T i\9"(jr\ I'1, Q £c : 711£1)9" : n 1 £ 

r ILe;: n 1 P l'1Q\C'lI)1: (1(}C: (]1q: : ~(' (j()ft.t1 1';9"{'.T nc'.Q..\l. 

~"L tl) i\ f t 1 >'1) t t C 1-9" i\C" "l [ : 

u / n(l]9" ec'.~1'\ 

1 0/ ~c'.Q..\l. t9"V[ t 

U/ nrI''1i\t)­

i\ ;' 1'11'\ (l' £ ([).9" 
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APPENDIX 9 

!eacher 's ll.esponse (Questionnaires) 

Grade 3 

Good Good 

req . I i}. Freq . 

20 71 

I 
6 

20 71 3 

1 1 4 

2 t} 14 
i 19 63 6 I 3 1 4 

4 4 14 18 64 5 

5 7 2S 19 68 2 

6 11 39 I S 54 2 

7 2 7 18 64 8 

8 1 4 21 75 5 

9 9 32 18 64 1 

10 .s 18 19 68 l~. 

11 5 18 17 61 4 

12 7 2S 17 61 ~ ,. 

13 5 18 15 53 6 

14 2 7 6 21 P . , 

15 "1 25 17 61 7 ., 

16 4 14 19 68 A 
""' 

17 2 7 18 64 8 

18 3 11 15 53 H 

19 17 61 9 32 7. 

20 16 57 10 36 2 

21 16 57 9 32 7 

22 3 29 14 50 4 

23 18 64 7 25 3 

24 7 25 19 68 0 

25 8 29 7 25 11 
26· 18 , 64 8 29 2 
27 8 29 
28 3 11 

18 64 a 
2 1 75 4 

29 7 25 14 50 7 

Poor 

I % Freq. 

21 I 1 

11 i 1 , , 
21 I 2 

18 1 

7 0 

7 0 

29 0 

17 1 

4 0 

14 0 

14 2 

7 2 

22 2 

61 3 

11 1 

14 1 

29 0 

29 2 

7 0 

7 0 

11 0 

14 2 

11 0 

0 2 

39 2 

7 0 
7 0 

14 0 
25 0 

j 
I 
\-
i 

I 
! 

I 
I 

i 

R 
4 

"J 
, 
" 

0 

(1 

C 

4 

0 

0 

7 

7 

7 

! 

I 11 

4 

d 

0 

7 

0 

0 

~l 

'1 

~J 

7 

! 7 
I I 
j 8 ,I 
I 

~ 

0 
e 
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I Item k 
I 

I ! i No Dia10 gu: Song Dr i ll .~~1 1 Non e 

! "re" I , -t----,-I i Free;. I ' % freq . o. foreo . % Fre'l . i % I ... 'i' '0 , 

I 
! 

! i I , ; 
I 

I I I 30 I ~ . 18 J.5 I 53 2 7 6 22 0 0 I I 7 175 ! I ; 31 ~ 0 0 3 11 2 , 7 21 ~ , I 
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APPENDIX 10 

Teachers' Response (Questionnaires) 

Grade 4 

Item I 1 r i 
~N_O~~'~' =F=r=:=:c=.e=I=I:e=n=:==:==Fr=:=~=~=oo:~:==%==~+II _F_r_eq_~_O_Od~' __ % __ ~i~F_r_:_qo_.o_r-t_%---J 

1 

2 

3 

4 

5 

I 5 17 1 S S9! S 17 : 2 7' 

i 6 21 1 19 66 ; 3 10 i 1 3 i 

I ~ 
, 8 
I 

i 
I 12 , 
i 
, 13 
I 

; 14 
i i 
I 15 

16 

i 17 
I ! 

18 ! I I 
! 

! 19 I 
1 20 ! 

I 21 

22 

23 , 

24 

25 

26 

27 

23 

29 

8 

9 

8 

17 

2 

11 

4 

5 

6 

7 

6 

8 

3 

4 

4 

10 

11 

11 

5 

6 

7 

2 

15 

6 

6 

6 

28 

31 

28 

59 

17 

I ,7 

I 38 

I 14 

17 

21 

, 24 
I , 21 

, 28 , , 

1

10 

14 

i 14 
, 34 
I I 38 

38 

17 

21 

24 

7 

52 

21 

21 

21 

, 
18 62 ; 3 10 0 0 

J 
17 S9 ' 3 10 0 J 

1 
18 62 j 3 10 0 0 

9 31 3 10 0 0 

20 69 2 I 7 2 

21 72 Q I' 21 0 

14 48! 4 14 0 i I ; 

22 76 3 i 10 0 
i 

18 62 I 6 i 21 0 

16 S5 5 I 17 2 

17 59 ?! i 3 

9 I 31 13: 4S 1 
16 55 3 10 2 : 
19 66 6 21 1 

: 
18 62 , 5 , 17 2 

I i 
20 69 i 5 I 17 i 0 

15 I 52 2 I 7 I 2 

16 55 , 2 I 7 1 0 
15 52 ' 7. 7 : 1 

17 59 :; 17 2 

20 69 2 7 1 

17 59 50 17 0 

22 

12 

21 

20 

IB 

76 

41 

72 

69 

62 

2 

2 

14 

7 

7 

10 

17 

1 

o 
o 
o 
o 

7 

o 

o 
o 
7 

10 

3 

7 

3 

7 

o 
7 

o 
I 7 I .) 
I 7 

! 3 
o 

o 
o 
') 

o 
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; 
I tem I Dialogue [.ani: Drill ~ All None 

No I 
! , ---I 

I i I Freq . I % Fr~q , 
,' , Froq. 0, frea. % i Freq . ~ i '" " , --,- ---l 

30 5 17 2 7 3 ~ 1,' 0 0 
I 

" I 
' ~ 66 I ! , 

31 2 7 1 3 2 I I 0 o ! 24 

1

83 
I 

, 
• I , 



Item ! 
No 

I 1 
! I I 

I 2 
1 

3 

4 

5 

6 

7 

8 

9 , 
10 

11 

12 

13 . 

14 

15 . 

16 

17 , 
18 , 

19 

20 

21 . 

22 . 

23 

24 

25 . 

26 . 

27 I 

28 

29 

Excellent 

Fre" . 

1 

2 

1 

4 

7 

7 

5 

3 

7 

4 

5 

6 

5 

3 

6 

4 

" 
3 

18 

19 

18 

5 

21 

<) 

6 

21 

7 

3 

4 

, 
% 

4 , 
7 , 

i <1 
I 114 
I 2S , 
; 25 

! 18 ; -

ill 
1

25 

! 14 

1 18 

I 21 

18 

11 

21 

14 

1 ~ 

11 

64 

18 

64 

18 

75 

14 

21 

75 

25 

11 

14 

- 145 -

APPEN[;rx 11 

Grade 5 

I , V. Good 

I Freq. 
! 

% 

I 19 , 68 ! 
j I 

j 19 ~ 68 
! 

18 : 64 

19 i 68 
! 

18 164 

15 54 

17 , 61 

18 
I 
! 64 

18 
I 
; 64 

21 . 7S 

19 68 

18 64 

21 I 75 

4 ! 14 
I 

17 i 61 

18 
1

64 

18 64 

20 71 

6 21 

7 25 

8 29 

18 i 64 

7 25 

17 61 

17 61 

5 18 

19 68 

21 75 

18 64 

I 
, rood 
, I , 

Froq. % , 
I , 

I 
! 

I (j 21 

I 'J 25 , 
'/ 2S 

3 11 

3 11 

-) 21 

6 21 

5 1 ~ 

:3 11 

7 11 J 

'., 14 

1 4 

? '. 7 

j.S 68 

3 11 

5 18 

5 18 

(. 14 

3 11 

2 ~ 
I 

0 0 

,1 14 

0 0 

5 18 

3 11 

2 7 

2 7 

,,~ 14 

~~ 11 

Poor 

: Freq. 

I 
I 2 
I 
i 0 
! 

2 

2 

0 

0 

0 

2 

0 

0 

0 

3 

0 

2 

2 

1 

1 

1 

1 

0 

2 

1 

0 

2 

2 

0 

0 

0 

3 

, , 
i 
i 
I 
I 

% 

7 

0 

"1 

7 

0 

0 

C 

7 

0 

0 

0 

II 

0 

7 

7 

1\ 

4 
4 

4 

0 

7 

r,. 

I) 

7 

7 

a 
o 
o 

11 

i 
~ 
: , 



---

I None . _____ . All : 
----r--I Song --L---i-;-; l' Item Di a loe

ue 
;1 _ ---, _ I + 
• 0 Frcq. I I '_=N°_~I~i~1~'t'F~r:,,~ql" ~~ tl~~II~r- __ 'e leo ! "re'l'! 0 I 0-, 1 62 I I 

' ' . ,,' . 21 , I! 7 j ? ! 7 I 1 I 2 I 7 i 20 

:: I : i" I , I", 0 I " i I 
I 

Drill 
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Jd'PENDIX 12 

Teacher ' s Response (Qu(ls tionn£,il'",s) 

Grade 6 

I t em I 
No I f]xcellent V. Good 

~e~;--·-%--~-F·-r-e-q-.~---%-

1 2 

2 4 

3 0 

4 7 

5 3 

6 21 

7 4 

8 1 

9 2 

10 3 

11 4 

; 12 19 

· 13 21 

14 2 

'15 4 

16 4 

17 3 

18 3 

19 ' 7 

20 6 

21 21 

22 4 

23 9 

24 2 

2S 1 

26 22 

27 9 

28 9 

29 5 

7 

14 

o 
24 

10 

'72 

14 

3 

7 

10 

66 

72 

7 

14 

14 

10 

10 

24 

21 

72 

14 

31 

7 

4 

76 

31 

31 

17 

20 

22 

9 

19 

20 

8 

20 

8 

20 

20 

18 

5 

4 

7 

19 

19 

19 

20 

18 

20 

4 

20 

25 

25 

7 

18 

18 

15 

69 

76 

31 

66 

69 

69 

28 

69 

69 

62 

17 

14 

24 

66 

66 

66 

69 

62 

69 

14 

48 

69 

86 

86 

24 

62 

62 

52 

Good . 

!?r ~--l ' ! % 

20 

6 

a 
5 

15 

4 

6 

t. 

17 

4 

6 

2 

2 

7 

() 

., 
" 
' ) 
<. 

" ., 

14 

7 

69 

10 

21 

o 
17 

52 

17 

14 

21 

14 

14 

59 

10 

10 

14 

21 

7 

7 

14 

24 

o 
o 
7 

o 
7 

7 

17 

I ",' :"'r,' 
3 

1 

o 
o 
o 
o 
a 
5 

2 

2 

1 

1 

o 
3 

3 

3 

o 
2 

1 

o 
4 

a 
2 

1 

o 
a 
a 
4 

---1 

c 
o 
o 

o 
17 

7 

7 

3 

3 

10 

10 

10 

10 

o 
7 

, " .. 't 

, 
v 

7 

3 

o 
J 

JA 
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Item ' 0 I 
No I Dlalogue , Song Drill j 

____ ~ _ __ o __ +--__ -:-_______ , ___ .,-_____ ' 
Fr eq 0 i % I l'r'-''i o! % Fr en! % i Freq 0 % Froeq~,o'; __ ! 

/---t-----tl---+-- o --+- ,0 r--tl--+--I----- -
30 '2~ '1

14
7 i 22 ! 77 2 7! 21 72 

31 0 0 1 :; 24 j83 o
, 

I I ! 

All None 
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~PPF.\D1X 13 ------- -
'-RO~S-CHECK TABU­

GR.-\IlF :; 

C,Jil!e\ts and situations pl'e ~ en ted D\er tIle 

raJlt1 ht."' l'e In helpIng the 

~tUGE'nts understand the n!e:::.sag e . 

rhc ,O\dlJ e-ftect5 v'.ere 

I'a ... ·llitatin)' student ( ('Imprehens!~:>n. 

til 

r - " ---- ------ --. 

, - --- ------ ,---- _+_._ :1{_~_I~ -t~, N~,_ £.. ?--I I ' G 1I ' 

r:: -- -- I-E- -- --!-i -------.- ~ -I 
rLLt-C":':'ll..~ L __ ___ ;;''2_1_'1 _ -3.~:' __ j 
, , ' () -- I 2,'1 

~
-_L.Y..*-;.:a _____ i ___________ iJ,)_! LL _ _____ ,,__ _ 

r d '1--' 0 u .; "- ____ _ _ ___ ..2.:1 +12 ____ _. _ 1'-;_L,_ 

{-' eeL ____ _, _ _ C (! I l! l. ~ J 

1 - " l'r!] J os \\:ere 1 n ! '(: 1 r,; '- ,-w-' il:l\I1 h':: t ! \' l' ; !1d 

interact i re, 

1~ 1 :,'rill:, \,ere 111 r-(' in ~~ ,1daptl'd ! o t !.(~ 

~tlldents need,;;:, a l !d usc. 

--- ·· - -----·'T ' ----- , 
, I 

nN " 7 , j" <:'1 ~;_ - j .. ,f. _ T "~ .J. - L .. • J, , . 
- .-' L .,! 

~i-L-~~~ ·; - ~~~---:--.-~ f ~ -;;1 
I, ~"t; C Y 9 Q o·4!-t.-· ---- <:::' i.(-t ! :.; !"' 

GLc d III .5 '/ +J ~ _____ j '-r ",' ( ( I ,-" - -/ I ... • . ) , ,~ 

l_~ ___ , __ · __ .. ·_.· __ ._·_·,_·, _ 

1 
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C R(1S~ - (lIEO:I ABU 

1~ ~ong efTe~t,~enes~ for the tea~!lin~ of 

t.nglish (3ngllage has al~a~'s been 

ihe lfldtchillf: of the songs L~olltent 

hith tIle (on tent of th~ da~"s radiQ 

lesson ~as alwa)'s 

Gft~lIf ~ 

----T:-, ---,,- ,,-~~----~~ 

E- ---' , '- ,~,L_,.:. __ 

- • ~;' I .- ..... : _ -- - ---- -,- -- .t--1-;'dt-,~ - .r_ , "r " F ' -. 
! - ." :' I -,I '3 ~ ,r .3 ..... 
IX c. ,~? ,-, ,~~'------"- ;~;-I 
~ ,y '" J. t ~ __ ~-+L' ___ '-'-~':-1 

d '7 -)..; I Y. ? 'I 1.. ,1 L2-;:....._._ ... ____ ._ . ____ . ___ . _.!'::'::.~L __ . ___ --t:::::.-J... 

D - 1 r L' l ' I .!.. ,O r ___ ._:-::' ... . __ _____ _ " _c_ 

~-l D.ictlogues presented (,OYl'e~r\'I,J \\J til the ~rlj IE!;~ ~~ 

'iJ'I.!C'. -'need~' Clnd 'JPtcr e~t.;;,' :n i:i \,H~ 

hd \' 

2S- ill.:llogd€"S \\cre !!'; help''1,.. :--r-:hit·;1t .... ll..'lf!' 

.":'Oi::t' ~entl~nces \d:i...:h t hE'\' C'3n ~lse fOl :1 Pt'lT'}St:. 

r-'--,----'---Tr------: --- -- ------- -- -1 
, , !~. N· ~ <+ 1.. ',' < " j i ----· .. ------t-·, -L -,,-- .. ------, """,. -- -

le,,-,) - i-,,' " r-:----.- '- --·~----r ----I~ :_--~-t-~·--:t'-~c , I t:x " ., . '] 'I....' ), ! 
'~-'=--".J..J.'''''''-.I:..! ,_'---_ '. _, __ . --c - _ c ,'_ , 

I "... I 
it::L 1/ .:1.<", ;:1 --1 ~i __ ,:; ,~, 1_/1 ,:, z.! 

- ~ I," ~ I' 1 'I (' (I r £' ... ...... , -., r-I..J..L\. - __ . - - ____ +_ .. < ' .u L r I ~ ·.r , 
I ~ , -
~ _____ . ___ L:::: ______ IJ _L _ ..;. I 
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APPE'<OI\ 14 

CROS5-CH, CK TABLE 

GRADl, 4 

11 '1 Contexts and si tuation, presented O\'er the 

rad io \-.. :ere In hel ping tne 

~tuJ~nts understa ~d the message. 

2~ ') The sound e ffects were In facil itating 

student comprehension . 
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CROSS-CHFCK fABLE 

GRADE j. 

19 ) Scng ~ftecti\'eness for the teaching of !:ng.li.>h 

L'nguage has always been "- ----- --._.-- ---- .. 

23 ) l'~l~ nlatching of the songs content \\ith the 

~olltent uf ttl e day ' s radio lesson ~as 
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~~) !)ialogues rresented ~ol'respond ~'l!l tl1C 

s tudents ! a f: e' , 'ne eds' and ' int(:"'cst_.:.. 1 In 

a (an) \":;1." 

~ Sj !} ialogues were ._._~ _____ . i 11 helping c.tudents 

Jearn some ~entpnce 3 hh Jch tlie\' (~ln ~Ise fer 

~l purpose . 
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CROSS -CHECK TABLE 

GRADE 5 

11) Con texts and si tu:ltions presented over the 

radio h'ere in hel ping the 

students understand the me ssage . 

27) The sound effects "ere _____ . in 

faci 1 itati ng st uden t conqn-ehens .i.on. 
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17) Drills "ere ___ ~ in l~eing commUnil'8t lV E> dnci 

interacti ve. 

18) Drills were jn hei nr a~a pted t o the 

studen ts' needs and use. 
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CROSS CHECK TABLE 

19 . Song effectiveness fo r the teaching of 

23. 

Eng l i sh language has a lI,aI's been ____ _ 

The matching of the song s content wi th 

the con tent of the day's radio lesson 

"'" s alway.s -----

F- ±~< 'q;e~~ -;~J 
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GRADE 5 

24 ) Oialogues presented correspond ~ith t he 

students 'ag e' , 'needs' and ' i nteres ts' 

in a (an i ________ \\'ay . 

25) Dialo gues were _____ in tiel ping s t uu en ts 

learn some sentences h·hlc n they can U SI: fo r .J 

purpose . 
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APPENDIX 16 

CROSS CHECK TABLE 

GRADE 6 

Contexts and situations presented over the 
radio were . _______ in helping the students 
understand the message. 

27) The sound effects were i n facilitating 

student comprehension . 
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17) Uri jl s were _______ , ______ j n he i ng communJ c at !.. .J' 

and interactive. 

18 ) Drills were _______ _ in hei!lg ~dapt ed to t~ ,~ 

s tudents' needs and use . 
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l~) Song effectiveness fo r the te. chin~ of 

English langua.ge ha.s alwa~ been 

23) The matching of the songs content with 

the content of the day's radio lesson 
\ .. ,:as always 
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CROSS CHECK TABLe 

GRADE 6. 
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2~) Dialogues presented corre spond with the 

students 'age' J 'needs' and ' i nterest j I 

in a (an) way. ----
25) Dialogues were in helping students 

learn some sentences wh ich they C311 use for a 

purpose . 
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APP ENDIX :7 

Students' Resron ~e (Questionnaires) 

Grade 3 

; 

Item No Cho ice ' A' Choice ' II ' I Choice ' C I 
I Fre % Fre % ! Freq. % 

1 30 100% 0 0% I 
2 30 100% 0 0% I -

3 30 100% 0 0% I -
I 

4 9 30% 1 3% I 20 67% 

S 26 87% 4 13% 
i 

6 , 26 8n 4 13% 0 O~ , 
7 I 28 93% 2 7% 

8 3 10% 0 0% 27 9096 

9 I 30 100% 0 O~ 
" 

10 30 100% 0 % 
I -------, ----

Grade 4 

1 ~ 30 ' 100~, 0 0% , , 
2 , 30 100% 0 0'> ", 

3 I 27 90% 3 10% 

4 11 37 ~;. f ' 0% 19 631),; ., 
S 21 70% 9 30% 

6 28 9 7 1-: .:J ;J 0 0% 2 7% 

7 30 1 OO~" 0 0% 

8 6 2096 0 0% 2,1 gO% 

9 29 07% 1 3% 

10 :5 0 100% J 0% 
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APPENDIX 17 

Students' ResEonse ------ - - CQuesticnm:h' es) 

Grade 5 -----

b' Choice 'A' 

I 
Choi ce 'B' Item No I 

-I Freg, % Freq. % 

1 I 29 97 ~ • 1 3% 
2 . 30 100% 0 O~6 

Choice 'e' 
% 

3 28 93% 2 7% 

4 29 97% 1 3% o 
5 29 97% 1 3% 

6 28 93% 0 0% 7% 

7 27 90% 3 10% 

8 0 O ~;} 2 7% . 28 93% 

9 26 87 % 4 ]3', 

10 30 100% 0 0% 

Grade 6 - --
._---

1 28 93% , r 2 7% 

2 29 97% 1 3% 

3 28 93% 2 7 9[. 

4 29 97% 1 3% 0 0·; 

5 29 97 ~; 1 3% 

6 28 93% 1 7% 0 O~ 

7 28 93% 2 7% 

8 0 OS'& 1 3% 29 97~ 

9 30 100% 0 0% 

10 .30 10 0% C O~, 
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