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ABSTRACT 

Thi s stud y is an accou nt Cor thc dcvelopmcnt of S ilt' c as a mediulll of" ins truct ion. The th es is 

cons ists of li vc c haptcrs. The first chapter is an introd uction whcre the geograp hy. language and 

pcoplc o f Silt·e. the pro blem. the object ives. thc s ign ifi cance and th c limitation of the st udy a rc 

stated. The sccond chapter dea ls with rcv icw of rc lated litcraturc. Di scuss io ns of" the thcoretica l 

and mcthodological preliminari cs are prov idcd in th e third chapte r. Thc fo urth chap tc r. whi ch is 

the main bod y of th is work . dea ls w ith results and di sc uss ions. Thc last cha ptcr sum ma ri zes the 

di sc uss ions in th e fc) rego ing chapters and pro vidcs recommendation on thc implcmcntations. 
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CHAPTER ONE 

INTRODUCTION 

I. J The Silt'e IJeople and their Language 

The Si lt 'c pcoplc arc onc o r thc anc icnt Scmiti c speaking pcoplcs of iCthiopia. They have a very 

strong Islamic tradition: subsequentl y Islam providcs the cen tral backbone of the Si lCc idcntity. 

The Silt' c peop lc li vc in South-Wcst Ethiopia (SNN PR), in an arca which strctches for about 

60 km along both s idcs of the Addi s Ababa Hosanna road, sta rt ing from a point about 140 km 

I'rom Add is A baba. Thc Silt'c mnal admin istrati on is locatcd at Worabe Town, approximate ly 

173 km south 01' Addis Ababa, on thc road to Ilosanna . 

The fo llowing six language communit ies surround Silt 'c: 

I. Mask 'an and Dobbi ( I ~ thi o -Sem itic) to th e north ; 

2. Marak'o (Cushitic) to thc no rtheast: 

3. J\rsi -Oromo «(,ushitie), to th c cast: 

4. Alaba (C ushitie) to the southcast: 

5. Iladdi ya (Cushiti e) to thc south ; and 

G. Gumcr, Gcto and Endcgagn (Fthi o-Scm itic) to th e west. 

A pproximately 950,000 pcople speak Si lt 'e an Eth io-Semit ic languagc belonging to th e East 

Guragc g roup, which also includes Wolanc and lay. Gcographieally, ho\\cvcr. I':ast (Juragc 

Languages arc not contiguolls: Wolanc is separated by Muhur and Mask"an from the main Si ll'c 

land. Wolanc is locatcd with in th c Guragc Zone whilc the Silt" c peop lc havc estab li shed their 

own indcpcndcn t /.onal adm ini stration. J\rsi-Oromo separates Zay and Si lt" c: Lay is located 

within thc Oromia Rcgional Statc, Thc ;t.ay pcop lc arc prcdominatcly Christians and havc only 

sporadic contacts with Silt'c on markcts. According to the J 994 I·:thiopian Population and 

Iiousing Ccnsus, thc Wo lanc arc countcd as Silt'e whil e lay arc not considcrcd at all. Thc S ilt 'c 

languagc is used as a medium o f instruction in elcmentary schoo ls in Si lt 'e /one. 



The main dialects of Silt'e arc : (a) thc no rthern di a lect - as spoken in th e area of Summ ut-S ilt' e 

and A lli eho- Wuriro : and (b) the southe rn d ial ec ts oC I luibarag and Az.a rnat- l3arba re. 

The S ilt' e peoplc con nec t the ir hi s to ry with the spread o r Is lam in th e I lo rn o r A rri ea . Accord ing 

to ora l tradit io ns, the ancesto rs or the Silt' e people were Mus lim immi gran ts li'om lIa rar. Durin g 

the war o r Imam Ahmed ib n Ib rahim (Ahmed (J ragn), gro ups o[ Mus lim peo pl e unde r the 

leade rshi p or I lajj i A li yyc le ft Il a rar and settl cd in the area , presentl y ea l1cd Silt ' e. The a lleged 

descendan ts 01 ' Il ajj i A li yye arc re re rred to by the term lIajamo. Ultimatel y the Muslim 

newcomers. the ffaj amo, an d the abor iginal peo ple, cal led agar, in te rming led. Th is event is 

considered to mark th e genes is 0 I' the S i It ' e peop le as a di stinct group 0 I' its o wn tho ugh th e exac t 

time, when S il t'c was lo rmed as a di s ti nct gro up is un known. 

1.2 Background of the Study and Statement of the Problem 

On ly a fe w I' leets 0 1' the cthno- linguis tie deve lop ment and compositi o n 0 1' the Silt' e arc known 

until today. I:urthe rmorc, soc iol inguis tic iss ucs in the S il t 'e area, specifi call y with respee l to 

etlul ie idcnti ty, are sti II con troversia l. Altho ugh Si It 'e has a eerta i n degree o r ling uistic var iat ion, 

which is stil l not well -researched , it became a med iu m o r instruc tion in schoo ls. 

The independc nt S ilt' e Zo nc was established in 200 I res ulti ng in ad ministrat ive reshu ffl ing in 

the C1 urage Zonc as wc ll as in th e neighboring ;-.ones, that is, I laddi yya and Kambata . 'rhe 

nort hern pari o f' the Sil t' e-speaki ng a rca in the Gu rage Zone as we ll as A;-.a rna t-l3arbare an d 

Sank ura were scpara ted [rom thci r fo rmer zones and integrated into thc ncwly cstab lished Silt'e 

Zo ne. Ho we ver, Wola ne stil l rema ined part of the Gurage Zone. A Jt'eady since 1991 . the iss ue 

that Silt' e is a scpara te enti ty from Gurage was a headac he lo r po liti cal c lites in the G urage 7,one 

whil e mother to ng uc education issues were s logans fo r Silt'e po liti ca l c lites, i. e. those who 

clai med that Silt' e is a separate e thnic g roup. In 1995, there lorc, th e G urage po lit ical c lites 

dec ided to usc S il t 'c as a med ium o r instruelio ns in Si lt 'e-speaking a reas, including Wolane to 

calm down th e polit ical s ituati on in Gurage. 

When Silt 'e became a mediul1l of ins tructi on in the G urage lone, the southern Silt' c speakin g 

a reas. i.e . most part of' Aza rn at-11abare and some parts o r J lu lbarag, such as Sankura. were under 

the ad mini strati o n 0(' th e f-ladc\i yya and Ka mbata zo ncs with Amharic as med ium of ins truction 
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in schoo ls. Only with thc cstablishillent or thc independent Silt'c I.one in 2001 . Si lt'e becaillc a 

Illed iulll of inst ruc ti on in the entire Silt'c-spcaking area cxcept in Wolane, 

The Illain purpose of this study is to acco unt fo r the development of Sil t' c as a medium of 

instruc tio n consideri ng sym bol ic and pcdagog ical pe rspeeti ves . The sy m bol ic pcrspect i ve rcCers 

to thc rol e of language in relation to sociol ingui stic I"etors such as c th nic identity an d alii tudes 

toward spceeh var iet ies . Pedagog ical pc rspeetivc includes Illatcrial produc tion, s tandardi/.ation 

processes, mobi li/,mion ofrcsourccs to implemcnt th e intcnded plans, cte. 

1.3 Objective of the Study 

Thc main purpose of th is study is to exam ine the introduction and usc of Silt'e as medium of 

instruction in the S ilt' e I ,onc in rcla ti o n to soc io lingui stic aspects and standardi /.ation iss ues, The 

rescarch questions addresscd a rc : 

(a) Si lt ' e as a concept of sociolingu istic idcn tity (ethnic and ling ui sti c idc ntity): cu ltural , 
hi storical , and re ligious factors; 

(b) Geographical vari et ies in Silt' e: how re lated and di stin et are th ese vari ct ics rrolll eac h other; 
and what is thc level of mutual in tc lli gibi lity o rt hcse vari et ies: and 

(c) Standardi/,a tion issucs of' Silt'e ( inc luding o rth ograph y de vc lopmen t and cho icc or a 
standard dialect), 

Mo rc speci fi c objectives were: 

(a) An anal ys is o f' the socioling ui sti c s ituation w ith respect to language usc and a ltitudes: 
in ves ti gating and determining the deg rccs or inherent inte lli gi bility among the main Si lt' e 
varict ies. [n addition to inte lli g ibility, soc iolinguistic iactors w ill be exam ined to 
determine reference centers, Reference center is considered to be the var iety or a 
la nguage to be de veloped into a standarcl, wri tten ('o rm of the language, 

(b) I\n inves ti gat ion whethcr th e refe rence center. cen tral Silt ' e, i,e, the varie ty used as a 
mecl ium or inst ruction in e leillentary sc hools in the S ilt' e area, is in linc w ith the in te rests 
or othe r varieties, spec ifi ca ll y to southern S ilt ' e dialects, 

(c) A detailed description and anal ysis o f' the s ta ndardi zation process : orthography 
dcvc lo pmcnt. standard dia lec t se lection, materi al producti on, introd uct io n o r techni cal 
terms, coord i nation and organ ization 0 I' th e i m plcmcn tat i on proccss . 

o 
J 
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1.4 Signi/iC((nce of the StU{~)I 

This st udy w ill contrib ute to the und erstand ing o[ the S ilt'e linguistic communi ty and to c lear th e 

way fClI" future soc iol ingu istic resea rch o n Silt'e. Teaching material producers and cu rricu lum 

developers, particularl y with respect to stand ardi zation processes in Silt'e, can benefit from the 

rcsu lts of thi s study. as S ilt ' e, currently, is used as a med ium of instruction in clcmentary schoo ls 

in the S ilt 'e Lone. 

1.5 Limitations of the Study 

T his research is limited to the general sociol inguistic s it uat ion (including intclligihil ity) in S il t'e 

and the li nguistic processcs in conncction wi th the deve lopmcnt of Si lt' e as a mcdium o f 

instruction. 
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CHAPTER TWO 

REVIEW OF RELATED LITERA TU RE 

The soc iolinguistic s ituations in th e S ilt 'e area arc ve ry com plex and controversia l. The re a rc 

d ialcct va riations wh ich arc assoc iated with a sense of (i ntern al)-group identity res ulting in 

differc nt perceptions among d iffe rent gro ups as to eth ni c or ling uistic identity or both. The 

resea rch that has bcen done so IiiI' on socia -linguistic issues in Sill' e is scanty but increas ing in 

number. 

Th is cha pter is di vided into two pa rts. The first part foc uses on works on Sill'e and th e Gurage 

eontexl. It is concerned with what has been said on Silt'e as we ll as on the relations bctween 

Silt'c and othcr I':ast Gurage groups. The second part is a revie w of rei at cd litcrature to language 

sta ndarad i 7.ation. 

2. J Works 011 Silt'e ((l1d the Gurage COil text 

lern st-August GUll is the rirst scho lar to describe Silt'e mo re extensively: (,1111 ( 19R3) dea ls with 

th e Si lt'e sound-system wh il e GUll ( 1997b) deal s with its morphology and sy ntax . Meye r (2005) 

and Meyer (2006) pro vide the 1110st comp le te desc ript ions of Zay and Wolane, res pecti ve ly. Thi s 

sec tion is co ncerned with works o n Silt'e and related g roups, both ling ui s ti c and soc iol ing ui stic. 

Silt'c, Wolane and !.ay a rc closel y related to lI arari (Leslau, 2000: 251: 1999: 1(3). S ilt' e, Zay 

and Wola ne belong to the I':astern Gurage vari e ti cs within the Ethio-Semi ti c lan guage fam il y. 

Si lt' e and I .ay share grammati cal feat ures w ith Cushiti e languages' , too: 

(a) Silt'e has a ten-vowel-system: fi ve short vowel s, and ri ve long vowels (G ULl. 1983: 37): 2 

(b) !.ay has a fi ve vo wel -system with phonem ic Icngth (Meyer. 2005: 44, 47): 

Cushi tic. Amhar ic and Arabic also influenced lhe lex icon or I::ast Guragc lan guages. 

Note that short and long vowels arc one or lhe problemat ic areas in the slanda rdi /.alion ofSi lt' c. 
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(c) Vowel Icngt h is not pho ncmic in Wo lanc (Mcycr, 2006: 35). 

Acco rdin g to Ilcndcr's (197 1) Icxicostatistical anal ys is. lay has 61% Icxica l s imilarity wit h 

I larari and 7()'X, wit h Silt'c. Ncvcrthclcss, thc linguistic e1assilication 01' thc I':astcrn Gu ragc 

varict ics rcmains unclcar. GUll (1997a: 509) considers Si lt'c, Wolanc and /.ay as thrcc va rictics 

01' a s ingle languagc - thc Sil/ 'e-group: G irma (200 1) cons idcrs only Silt'c and Wo lane as 

vari ct ics o rthc same languagc whcreas /',ay is a dirterc ntlanguagc. Mcyer (2006: 19-20). on the 

other hand. cons iders S ilt 'c and Wolane as two distinct languagcs; as he obscrvcd. thc Wolanc 

pco pl e do not consider thcmselvcs to bc Si lt'c, 

Ernst-August G ull ( 1980) carried o ut an intclligibi lity s tud y among dirfcrcnt spccch va rietics in 

thc Gurage arca. The results of hi s study show that both the Inncqor and the Wolanc pcoplc 

understand Silt 'c . A nother important poi nt GUll states is that far thc inncqor peoplc. thcir variety 

is not distinct rrom Si lt 'e while thc Wolane werc ru ll y aware that their own spceeh varicty is 

d iffe ren t from Silt'e. Dcsp itc spatial d istance. thc two groups. i.c .. Silt'c and Wolanc. havc 

prcscrved cnough sim ilarity in th eir spccch to bc h ighl y intell ig ible to each othc r (G utL 1980: 

72fT.). Drewes (1996 : 7 1-72) confi rms the fin di ngs of Ernst-August GUll on thc mutua l 

intelli g ibility betwccn Si lt'c and Wola nc. 

Thcrc arc dialect variations in Silt ' c though thcy arc not studi ed exhaust ivc ly; thc gcographi ca l 

bou ndarics or thc Silt'c vari ctics arc not e1car. Ilowcvcr, it is belicvcd that th c main dialects of 

Si lt'c arc: thc northcrn dialect as spokcn in thc arca of SU111Il1ut-Si lt'c and Wur iro ; and thc 

so uthcrn dia lccts of Iluibarag and A'.arnat (Gull/ ll usscin.1997: ix). I)rcwcs (1996) statcs that 

both Aza rnat and Ilui barag varietics arc diffc rcnt from northern Silt'c to somc cxtcn t but the 

di lk rcnccs arc inconsiderable. I'urlhcnnorc. the dil1ercnccs bctwccn Silt'c and Ilui ba rag arc 

minimal: Silt 'c and In ncqor arc ' a lmostthc samc' and Aza rnat and fnncqor arc virtuall y idcnti ca l 

(cf. Il cVron, 1972: 5). 

Thc soc io-cultural situati o ns are morc complcx than thc lingui sti c data. Gcncrally. thc Is lamic 

pcoplc of thc area conncct thcir hi story w ith thc sprcad of Is lam in thc I lorn or Arrica. Duri ng 

thc war of Imam Ahmcd ibn Ibrahim . as mcntio ned abovc. a group of M usli m pcop lc immigrated 

into Silt'c and su rroundin gs areas. Acco rdin g to Hraukamper (1980: 429). thc traditio ns of the 

peoplc. conccrning the ir ethno-gcncsis and thcir countries or ori gin , arc about a migration or 

Mus lim s from Arabia and their mi x ing with th e abori gi nal pcople in what is now Somalia and 
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East Ethiopi a, These traditio ns arc important to the lee li ng 01' eth n ic identity and to value 

conccpts in the Northeast !\ I~'i can societics. whi ch a rc we ll -known fll r their hi stori ca l 

consciousness . The seve n tribes 01' the East G urage (al so cal led adiire), Silt 'e. LJ lbarag, Azarnat, 

13arbare, Wuriro. Wolane and Gadabano. speak a Semitic language close ly rel ated to that o f the 

Ilarari (I3raukiimpe r. 1980 : 428). The !\dari c lan in !\rsi has ke pt a marriage res tr ict ion" ith th e 

I;ast OLII'age because they conside r this peo ple as th e ir o wn kins lllik (I3rauk iimper. 2002: 66), 

Hi stori call y and genea logicall y, the !\laba and th e nei ghbor ing Fast Gurage a rc closely related. 

The East OUl'age kept the memory 01' their relat ionship with HaraJ'i: the linguistic connecti on 

be tween them is c lear. T he Oromo name fo r th e East Olll·age. addre ' people li'om Ilariirge ' . 

provides fu rth er histo ri cal cvidenee. Most section of the S il t ' e li ved in th e (' 'iiI' 'iiI' region be fore 

th ey settled in th e G urage mountai ns. !\ land ca ll ed Sill 'e-ge ' country o r th e Si lt 'e' was 

documented durin g !\mda Siyon 's re ign (Braukamper. 2002: 65). 

During the war 0 1' !\ hmad Gran . Mus lim Gurage groups (i.e. S ilt ' e) li ved at the eas tern shores o f 

Lake J:way, They ned wes tward when the O romo mo vement reached th e lake. Some of them 

took a she lt er a t Tull u Guddo where th ey founded a vil lage. called ClIl11arayge I (,umara is one 0[' 

the Wo lane c lans I: and then. they con ve rted to C hri s ti anity (M eye r. 200 I : 324-325). !\hmad 

Gran' s troops invaded Il addi yya in 939 !\ I I ( 153 1/32 ). The I laddi ya Mus lims joined the troops 

in their campai gns agai nst the Chri stians (I3raukiilllper, 2002: 58; 1980: 43 0). T he Silt' c , Ulbarag 

and related gro ups, which originated in the Care' iir mountain , settl ed in G urageland afkr a 

seri es of fi e rce batli es (I3raukamper, 1980: 431 ). 

Shack (1966: 36-37) reports that I;ast Gurage consists of' Silt'e. Wo lane. LJ lbarag. [nnego r and 

Zay, However th e term OUl'age, acco rdi ng to Meye r (2006: 19-20). has ne ither a historica l no r a 

cu ltu ral denotation as none o f the th ree Fast Gurage language cOl11l11uniti es re fe r to thc msclvcs as 

Gurage. Work ' u ( 1<)8 3 I':.C. : 2 1 IT) mcntio ns that the Wolane arc dclinitc ly not part of thc Stiba/ 

8e/ Gllrage nc ither o n I ing ui s ti e nor on his torica l grounds . !\ceord ing to Drewcs ( 1996: 7 1-72), 

too . thc tcrms S i// 'e Glirage and ";as/ern Gurage arc unfortunate. T he speakers 0]' I':astern 

G uragc do not considcr themselvcs as Gurages thcy nevcr be longed to the Scbat Bet G urage . 

Thc spcakers o r Silt' e G urage had th c ir own regionall y de fined politica l orga ni , .a tion . the Gogo/ , 

which inc luded the S ilt 'e CJurage . Mask' an and !\Iaba land a lso thc Kis tanel. The spcakers of 

Silt' c Ouragc the mse lvcs call the ir language y iis/aam aj" lang uagc of the Mus lims '. !\maz ingly. 
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GUll (1983: 37) states that the Silt" e people refer to the ir own language as yasill'e af 

' Ianguage/mouth o rthc Silt·c'. 

Markak is (1998: 130-132) is or the op ini on that reli g ion is the cornerstone o r identity among the 

S il t'e-s peakers w ith their li ve dia lects. Abyss ini an rul e brought most or the Guragc groups into 

o ne admi ni st rati ve unit. The congrega ti on of most Gurage into a si ngle admi ni s trati ve uni t was 

the (irs t s troke in the process of fashioning a s ingle G urage cthnic iden ti ty. Markak is ( 1998: 14 1-

144) notes that components 01' identity acquire prom incnce in diffe rent contexts. such as 

genealogy. religion. language. territory_ history. In the case of Guragc. there is no corre lation 

between an y or them. so neither single nor in combination cou ld they scrvc to anchor an identi ty 

for the G urage as an 'ethni e ' group. 

Nishi (2005: 156- 163) states that th e term Sill 'e, in its traditional sense, constitu te onl y part of 

the present day Sill 'e nat ional ity. There arc neighboring units o r Muslim peopl e who share the 

same language and the s imilar hi storical narratives abo ut the Islamic exped ition : Azarnat 

Harbare. Mal ga ipl us C hiro i. A lli cho-Wuri ro. and Wolane-Gadabano: th e traditional word to 

add ress the peop le of these live un its ( inc luding Silt 'e) is islawn. Nishi (2005) furt her notes that 

th e homcland 0 1' th e Si lt' e was put und er the aut hority of the I' thi opian empi re in 1888 afte r tbe 

po liti ca l and economic incorporation of the ir homeland into tbe modcrn I' thiopian State. T he 

Sill 'e then emergcd as part of the Ciurage, i.e. , they werc recogni zed as part o[thc Guragc but not 

longer as islow/1 a people who emerged li'om thc 161h ccntury military ex pedition that nearly 

ruin ed th e A byss inian I·:mpire. 

2.2 Issues in Language Standardization 

It was onl y recently tha t S ilCe reduced to writing and introd uced as a med iu m of instruc ti on in 

schools meanwhile the language is no t yet ru ll y standardi zed. Thc rcmaining part o r thi s section 

dea ls with th e literature regard ing lang uage standa rdization and related issues. 

There is no "one-best defi ni tion" regarding lang uage planni ng in ge neral and standardi za tion in 

pa rt icular as scholars define them from di IlCrent pe rspecti ves . T.anguage planning. according to 

Magwa (2006: 113). refers to an exp li c it and systematic effort to reso lve (perce ived) language 



problems and to achi eve re latcd goals through institutionall y organized intc rve ntion in the usc 

and usage ol·languages. I lornberger (2006: 28) di vides language planning into three activities: 

·Slallis "Ianning: dealing with those effo rts d irected toward the a ll ocati o n o r fun ctions of 
languages in a given speech com munity: 

2 . Corp liS planning : dca ling w ith those cU(Jrls relatcd to adequacy o f the lorm or structure 01' 

lall guagc~ and 

3.!1cquisilion planning: dea ling with e rro rts to in(]uence th e allocation of user. 

As to acqui s ition plann ing. Faso ld ( 1984: 3 11) states th at one of the most crucial plann ing 

decisions that can be made is the determination o f a language to scrve as a med ium 01' instruction 

in school s: language plann ing practices arc more success ful when they arc dirccted at monitorcd 

language usc ( I:asold. 1984: 2(2). Op po rtuniti es for usc of the language. attit udes towa rds the 

language by st udcnts and the anticipated valuc of thc language in future lilC plans inllucnce the 

learnin g proccss (Rubi n. 1971: 245). 

I.an guage develo pmcnt. acco rdin g to I:crg uson (1968 : 31). is divided in to three parts: 

. Grophi~alion: the adop tion of a wr itin g systcm and the cstabl ishment of spel ling and other 
orthograph ic co nventions; 

2. Standardizalion: the process of one va riety o[ a languagc becom ing widel y accepted 
througho ut the speech commun ity as a supradialectal form thc "best" 1()I'm of the 
language; and 

3. Modern ization: - conccrns with the expansion o f lexicon - add ing ne w vocabulary to the 
language. either by coinage or borrowing Crom other languages. 

A linguist ic lCa ture o f sta ndardi zat ion. acco rd ing to I'erguson (2006: 2 1). is the creat ion of a 

un ii ()1" 1ll written variety. the ultimate aim being m in imal variati on in form ancl1l11:lxil11al variation 

in runctio n. Codifi cation is the process or giv ing explicit dcflniti on to th e norm. princ ipal ly 

thro ugh thc prod uction of authoritative gra mmars. dictionaries. and thc likc. These co ntrib ute to 

the d isseminat ion of tbe s tandard by mak ing clear its rul es and boundaries. 

Codifi cation - a prerequisite for the standardi zation of a language - is an exp li cit state ment o f the 

codes via di ct ionaries. grammars. spell ers. W hen a language is codilied. its products include: 

spe lling and pronu ncia ti on g ui des. grammars and dictionaries. style manuals. and guides to 

correct usagc (Crystal. 1997: 67). 



Standard iz.atio n I S 'cstabli sh ing th ~ ri ght way 01' writing' [or sp~c i[i ~ languagcs. a so-ca ll ed 

language norm. SLandardi/'.atio ll is needed fur choosing a standard dialect serv ing as a wr itten 

fo rm and [(lI" s~tling orthography ru l ~s (('[dler. 1999). 

Accordi ng to Iludson ( 1980: 33). a standard languagc will pass throu gh thc [o llo wing processes: 

. Selection choos ing a pa rti cu lar va ri ety to be dcvc loped; the cho icc is a ma tter of great 
socia l and political importance. 

2 . Codifi cat ion compi ling di c ti onari cs and grammar. 

3. Liaboration using th e selected variety in all the function s assoc iated with centra l 
govcrn mcnt and with wri ting (education. court , etc.). 

4 . Accc pta nce the va ri e ty must be accepted by the re levant popu lation orthe community. 

I [auge n (1972 : 97- 11 0). li sts [o ur aspects of la ng ua ge development whi ch form th e fo ll owi ng 

matrix: 

FaMe I: Four {(s/,eOs ,,(language developmenl according 10 lJaugen (1972) 

F UNCI' ION 

SOClI'rY Selection Acceptance 
-

L /I N GUAGI ': Codi [i eati o n Elaborat ion 

Se lection and cod ificati o n refer to primaril y to the form whi le elaboration acceptance to the 

funct io n language; se lccti o n and acceptance a rc concerned with soc ic ty whil e codificati on and 

e labora ti o n with language. 

Acco rdin g to [ Iall (1972 : 144- 148). the prob lcms eo nnccted with thc establi shmcnt of s tandard 

language arc three kinds: 

I . r hc choice of a va riety to be preferred abo ve others: 

2. rhe area of human ac ti vity in whieh it is to bc used; and 

3. f he achievcmen t of recogni tion for the new standard. 

Acco rdin g to Ii all ( 1972). thc orthography should re ll eet the phonolog ica l system of th e d ialect 

on wh ieh the standard is based. 
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According to WolfT (2000: 332), one of the major concerns of language planning in Africa is 

language standard i7.ation - turning lingui sti c varie ties into standard lang uages in the sense of a 

regulari/.ed an d codifi cd normative sys tem of refe rence supported by a standard orthograph y, 

s tandard refcrcnce gram mars and (prc fc rabl y monoling ual) standard dictionari es . There must be 

cod ification in terms of' a standard orthography, a reliable reference gral111l1ar. a comprehensive 

mono li ngual dictionary, suf'lic ient and adequate reading mater lals, and teacher tra ini ng manuals. 

In particular, its vocabul ary should undergo con tinuo us ex pansion in some con troll ed way with 

rcgard to ncw tc rmin o logy lor use of the language in education. The Iirs t s tep in cod ification is 

th c creati on or un ifi cation of a standard orthography. Elaboration of vocabulary (modernization) 

and grammar (normalization) serve as so urccs for reference and basic tool s [or th e development 

of pedagogica l material s fo r all levels of [or mal education. There is a constant need for 

elaboration of vocabulary by creating and ex panding the appropriate terminology. Cu lti vation of 

the so erea tcd standard languages by language authoriti es ensurcs continued observance of th e 

norms an d con trol implcmentation. Tn A£j-i ca in part icular. language cultivation wo uld al so bc 

coneerncd with the creation and continuous produc ti on of post-literacy matcrials. A ftcr init ia l 

implcmcntat ion , standard languages need con tinuous support from language promotion agcncies 

sueh as language committces, boards or academics. These ad visory bodi cs arc nceded to crcate 

gu ide lines as to malleI'S oC style, and acceptabl c variants mainl y in literary production: ensure 

that printcd materials COn l(lrI11 to thc standa rd norms: ensure that Icxical innovation is 

continuousl y subjectcd to s tandardization in order to avoid uncontrollable competit ion oC terms 

w ith similar yet different mean ings; radio programs, local news papers will play an important 

rol e. Ilarmoni 7.at ion of o rthographi es alms at reduc ing and limiting the in ventory of graph ic 

symbols inc luding use of' diacriti cs usecl within o ne multilingual country for its vario us 

languages . The ultimatc pedagogica l aim of national harmonizati on is to ('lcilitate rcading and 

\.vritjng in lan guages other than one' s own spoken in th e same country. 

Language plann ing act ives in A frica, accord ing to Chumbow (1987: 15-22),. ho wever, differ 

substantiall y from lang uage planning acti viti cs in the deve loped countr ies of Europe and 

/\meriea in a number of ways. O nc is the absence 0(' a recogni7.ed, uniform an d c lear defi ned 

model I(n enterprise of la nguage pl ann ing in most of' th c A fri can countri es. In the majority of 

cases : 
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a. Po lic y decis ions arc take n without tak ing sociolingui stic fael- lindings as input to policy 
form ul at i on: 

b. I,anguage p lan ning acti vit ies arc the results of th e personal e rfo rts of indi viduals and 
private organi zation s: 

c. Thc e rro rts arc not coord inated because of lack of a recogni zcd cen tral agency 
empowercd to g ive directions to a ll effo rts of standardi zatio n. e tc . 

d. ;\s a result or lack of coordination and central agency. language planni ng ac tiv iti es are 
undertaken by amatcurs wit hout traini ng and with no sensc of orientation. 

e. Objce ti ves, procedures and methods o f planning are not clearl y de fined and o utlined , thus 
maki ng eva luat ion of pro gress at every stagc diffi cult and sometimes imposs ible . 

The stages or language p lan ning within the plaJU1ing model as proposed in the litera turc arc th e 

fo llowing: 

Table 2: Com/Jarision o/proposed stages in/he language planning process 

Haugen ( 1969) Fi shman ( 197 1) 

Selec tion of Po licy 
N o rms I:ormulation 

Cod i licati o n of Codification and 
FonH Flaboration 

Flaborati on or Impl ementation 
Functi on 

Ilropagation 

Jernudd ( 1973) 

Determ ina tion 
(o l' pol iey) 

Development of 
Norms 

1m plcmentati on 

C hum bow ( 198 211 984) 

Policy 
I.'ormulati o n: 

Sociolingui s ti c I.'act­
findi ng input 

Policy dec is io ns: 

O utl inc 0 1' 
i mjll ementa ti o n 

Cost-benefit ana lys is 
o f planning 

Evaluat ion 

Po li cy 
lmplemcnta tio n: 

Cod i li cat io n 

Elaboration 

Re lo rms 

I) i ssem i nati on 

Lva luation 

Acco rd ing to C hum bow' s ( 1982 and 1984 ) mode ls, the re arc basica ll y two main stages In 

lang uage planning: Po licy I.'ormulation an d Policy Im plementati on. I':aeh or these stages consists 

of a number o f o rdered processes. Sociolingui s tic f~lc t - linding IS no t a pre-po li cy fo rmulati on 

act ivity as in prcv ious vers ions, but an integra l part o r the poli cy [o rmulation stage . The 

imp lementatio n inc ludes a ll pos t-po licy act iviti es undertake n to g ive crlCct to policy dec isio ns. 
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A g lo bal and J110re exp lic il pcrspeelive oflhc model proposcd. in Cbulllbow (1987 : 18). is lhe 

i(li lowing: 

/( ,ble 3: I-ongllage planning model/iii' A/i-ica (Chumholl' J 98 7: J 8) 

1. Evaluation 01 " pol icy al ternatives 

7 .. Efticienc) of imple mentation 

process 

I . Soc iol inf',lIislic Fact -Fi nding 

(,1) Fonllulal iOIl or pol icy 

(h) !\ !im:ulioll of runctioll~. de 

3 Ou lline of impi..:II1Clllaliull" 

(a) (;oals 

(h) Process 

,I. Ctlsl-Bcndit Analysis 

5. Finallcial Aiiocaliull alld 

Allocation of Res(lll!"cc>; 

[v,l lumioll EvaluiliiOIl 

Unitorm ity. Adeq ll<lq and Elriciellcy of Codes U;vd and degree of 
and Norms J\dUplioll 

2. <JUilliIY. QlI<llllity and ElfickllC} nf AgcJllS 

3 Enicictll.:) ilnd Adequacy nfnc\works 

Policy Jlllpkmc)lI<l1iOIl 

Selection of standard 

2 Language Engi neering 

• Cndilicatioll 

( a) Onhogr<lphic mlmlS 

(b)Grrl II1111<1 ticall1llrlllS 

(c) Norms uf slvk and 
d iscourse 

Elaboration 

Dissemination Y 

Diffusion of Policy and it:; EITl;clivc Adoption of Pol icy 
pl;Jlllled products 

I . 1l11picl11l:ntiltiorl nf 
polic) 

1. Promotilln uf 
s!alldrlrd 

3. Productiun of 
matcri rl ls 

(a) Educatiollal 

(b) General 

Ul) Dicliollal'Y 
le:-;icon 

and Lilnallln: 

( il ) Lc;,ie<11 expanSil\11 

-' Reltl1'lIlS in codilicaliOIl 
<lnd elahor<1lioll 

,I Trainin~J. of Ap.el1\~ 

uf lJitlll ~ ioll 

(h.:acho.:r:">. elc ) 

S. Cul tivation 
CnlTllllllllicatioll 
Net\\'or\.;s 

Gi ven the mullili ng ual na lu rc of A li- iean nal ions and lhc Icvel o f linguislic com plex ilY. much 

morc pre-i mplem cnlal io n aCli vilY is necessary than in lhc planni ng modcls of Lurope and 

Ameri ca; independenl evaluation is a lso ncccssary al cvery stagc. 
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CHAPTER THREE 

METHO)lOLOGYANJ1CONCEPTUALFRAMEW()RK 

3.1 Methods 

I-'i ve sociopo litical loca liti es o r major "dial ects" o r Silt 'e were incl ud ed in thi s research: the S ilt 'e 

proper, A/,arnat-Harbare . Al li eho-W uriro , Ilu ibarag and Wolane, This study has three aspects : 

soc io li ngui s tic s ituatio n. lingui stic aspects and language implem entation, 

As soc iolingui sti c and ling ui s ti c aspects o f' the study ha ve the notio ns or alt itude and d ial ect. 

res pec ti ve ly. pre liminaries as th eoreti ca l framework will be pro vided, 

The label dialect is contro ve rsial. There is no c lear consensus on the theore tica l di sti nction 

bet wee n lan guage and dialect ye t. I lowe ver, ling ui s ts usc 80% agreelJ1 ent on basic lex icon as a 

cutolT po int (l lende r 2003 ), Dialect means onl y a va riety (regional or socia l) 01' a la nguage, 

whi ch is mutuall y intel ligib le with other dialects or th e salll e lang uage (Campbell. 2004 : 186), In 

thi s resea rch. th e label dialect is used in the sense of subdi vis ion o f' a lang uage by location as in 

trad itional di a lecto logy (Vaux and Cooper 2003 : 156), 

The naming 0 1' dia lects in thi s paper is not mere ly ling ui sti c but al so soc iopo lit ical. The names 

co rrespond to the soc iopolit ical loca li ti es; dial ect vari at ions arc associ ated with a sense of 

inte rnal identity, 

Att itudes indi viduals have towards lang uages or dialects a re assumed to be soc ial attitudes, 

Language att itude inc ludes att itudes towards speake rs of a part icul ar language or dialect. 

Attitudes towards lang uages a rc ofkn th e refl ection 01' a ttitudes towa rds lJ1 embers of' various 

ethnic groups (Fasold. 1984: 148), I C a lang uage has soc ial mcanin g, peo pl e will eva luate. it in 

re lati o n to th e socia l status of its users, 'fhe ir lang uage attitudc will be soci a l attitudes (Muysken. 

1987 12), 

Languages a rc not on ly objecti ve. soc ia ll y neutral instruments fo r con vey ing meaning . but arc 

linked up with th e idcntiti es of soc ial or ethni c gro ups has consequences Co r th e soc ia l evaluatio n 
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or. and thc attitudes towards language. In other words. if there is a strong relationship bctween 

language and idcnt ity. th is rc lation should find its exp ression in the attitudcs of individua ls 

towa rds these languages and their users (Muyskcn. 1987: 16). I Jcnce. in thi s the paper. attitudes 

indi vidual s have towards languages or dial ects arc ass umed to be soc ial attitudcs. 

Thc rcsea rch fo llows a descri pti ve approach. both qua litative and quantitative (Icx icostatist ic) 

methods a rc appl ied in combination . Qucs ti onnaires, interviews. d isc ussions and word list 

elici tati o ns were the major mcthods cmployed fo r col lecting th e data. Sociolinguist ic group 

interviews and group d isc ussio ns were employed f(H collectin g soc iol ing uistic data. I, norts were 

made to inc lude ciders who have a profound knowledge o f the hi sto ry and socia l contacts o f the 

pco pl e in the spce ific research a reas . Personal expe rience and partic ipant obse rvations, as we ll as 

o nc unpubli shed Arabic manuscript on the origin ofS ilt" c hom a pri vate individ ual were used. 

A qucst ion na ire was thc maj o r method empl oyed I(lr col lcctin g data conccrning thc lang uage 

implcmcntation aspcct oC thc stud y. Subjccts included in thi s group were litcrate peoplc who 

cou ld at least have somc understandi ng of" techni cal aspcets: teachers, school di rectors. students 

and the ir parents. cd ucat io nal orfie ials and material producers and editors were thc target group. 

In order to subs tantia te the rcsu lts fi'om the q uestion naires. interviews were conducted and 

ce rtain written materials. pa rti cularly the Silt'e lang uage textbooks lor grade 5-X, were 

exam ined. 

3.2Da/a Sources 

To co ll ect the necessary data. I made a trip into the areas in questio n. between I:ebruary 24 and 

March 20. 2010. Durin g thi s pc ri od. wordlists we re e lici tcd . questionnaires. interviews were 

admi ni stered: my pc rsonal experience or observations arc also having some inp uts to the data to 

bc anal yzcd. 

3.2.1 Sociolingu istic Data 

Socio lingui s tic questio nnaires and intcrvicws wcre admini s tcred in three towns : K·ibbal. Le ra 

and Kerate - labeled Si lt· e-K·ibbal. Innak·or-Lera and I luibarag-Kerate . respectively. as the 

Silt'e congregation is conccrn ed. Presently. the Wolanc a rea is inconvcn ient to visit Jor political 

reaso ns. The in fo rm ation abo ut Wolane is scanty and scattered. It was obta ined from six 
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ind ividuals, two cach Ii-olll the S il t"e Woreda, Wolk'i t'c (the Illain town oCthe Guragc I.one) and 

Add is Ababa, llcncc, much oCthe discussion will be about non -Wolane grou ps, 

Sociol inguistic questionnaires deal with eth nic iden tity, l1lultilingua lism , language usc, attitudes 

towards languages and dia lects, social interac ti on patterns, language vitality and development of 

the languagc and ed ucationa l needs, The total number of respondents was 3g : 13 Cemale, 25 

ma le, The backgrounds of the respondents are summarized in the tables below, All respon dents 

were Mus l i illS, 

hl"le ·1: /,'ciuGalional backgrounds and age ran?:es ojresl'ondel1ls 

Sex 
(iroup Female Male Total Age range Education level 
Silt 'c-ICibbat 6 10 16 23-65 0- 12+ 
Innak 'or- I .cra I 5 6 15-45 5-12+ 
I lutbarag- Kcratc 3 7 10 25-55 8-12+ 
Wolanc 3 3 6 35-70 0- 12 

Total 13 25 38 15·70 0- 12 1 

Table 5: Oecl/palion ojrespondel1ls 

'I'caehers Government employees I:arillcrs Merchants Iiouscw ivcs 

Sill'c· K'ibbat 5 3 3 2 
In nak 'or- I .era 2 
! lulbarag-Kcratc ' I 2 2 
Wolanc 3 2 I 
Total <) 5 5 6 6 

hl"le 6: Hirlhplace and place ojresicience ojre,ll'Ol1cienls 

Birthp laces iix Ihe respondents other than the Wolalll': 

~hcir rcspcctivc---.!:cs idcnccs: ~' ibbat , Lera and Kcratc) 
Silt 'c-J('ibbat _ ~nak'or- Ly l~ J-Iul barag-Kcratc 

Birthplaces and Residences 

or-I he W(~anc respondents 

Bi rthp l acc~ Residence 

Students Total 
3 16 
2 6 
2 10 ----

6 
7 38 

Goto (I Ill) Mugo (1 1ll+ I f) I(cratc (3~..!J) _, Woliso (II) _ Silt'e·K ' ibbat 
Total 

8 
130ze (21ll+ I f) All t'lr ( I Ill) Warabbat (21ll+ It) 
J<' ibbat (3111"12f) Wagnr- GUlljible ( 1m) Sankura (\ f) 
Asallo (I Ill) I,e ra ( I Ill ) Dalocha (11ll 1 I f) 
Agodc (II) I,C IllO ( I Ill ) 
Aggatta (I III I 1 f) 
Abbccho (2 111 i I I) 

16 6 10 

Nak:£rallD _ 
Angach il11lll<l (J 111) 

Addis Ababa(lm) 

Wolk'it ' e (I f) 
BLilajira (I m) 

6 
(Nuillher ofrespOllde ll\s ill brad;":ls: r tl:mak: 111- l11al..: ) 

Addis Ababa 
Addis Ababa 
Wolk 'il 'c 
Wolk ' it' e 
Silt'c-I( 'ibbal 

S 
8 
5 
3 
3 
3 

38 

Bi rthplaces, residence and social interact ion pa ttc rn s, evcn ed ucation level. are among the 

soc iolinguist ic l~lc tors that determine a ttitude. identity, etc , IIenee, each group is treated 

separately by its own: th e cO l11 bination, in each g roup, is not necessary rrom the same origin, 
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3.2.2 Wordlist Elicitation 

Thc second set ordata is concern ed with wordli st e lic itat ions; 3 14 Icxica l itellls we re recorded in 

each of to li ve ma in dialects: 

(a) The wo rdl ists fi-o lll rora, Si lt" e and Worabe rep rescnt the Silt'c proper: 

(b) i\llic ho and Wuriro wordli sts rcprcsent i\ lli cho- Wuriro: 

(el i\bbccho and lnnak'or rcpresen t i\"a rnat-barbare; 

(d) Kerate, Sankura and Chil'o rep rescnt Iluibarag; and 

(e) Wolane, 

3.2.3 Qucstionnai res 

The third set of data deals with qucst io nnaires concerni ng mob il iza tion of resou rces, Thc data 

was co ll ected hom different sources: 

(a) Two officials from educati on offi ces: 

One was [i'om Wo rabe - aet ing materia l production and d istribution coord inator - Silt 'e 

I.one I ':nlleat ion Department: the other was from Lera sU[lervisor - West i\zarnal-

Ilarbare I'd ueation Offi ce; both were male, MT speakers ofSilt'e: born in Mugo, 

(b) School directors: 

Fight sc hoo l d irectors - al l mal e, Seven we re MT speakers of S ilt 'e, one Am haric 

speakcr. The ir agc range was between 24-46 years, Their ed ucational background varied 

['rom 101 to 121 , Current ly, three of them li ve in Kerate, the remai n ing rive in Lera , 

Worabc, K' ibbaL r ora and i\ lem Gcbcya, one each, T heir birthplaces: Shandar, 

Shi bayban. rora, Sadd a Barango, Dammak 'k 'e, Dalocha, or elsewhere (two res pondents 

did not mentioned thei r birthplaces), 

(el Students and parents: 

The numbe r of' students in vestigated is 14: 2 fe males ([rom Silt'e and I.anfuro Woredas 

one caeh) and 12 males; al l were MT speakers of Silt' c with ages ran ging 1'1'0111 14 to 19 

and education, 1'1'0111 2 to 8 grade, Six were [rolll Lanfuro Woreda and were born in: 
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, 

Madad Kusaya. Tite, T'ora, Gi rar and Wa ri sha. one eac h. and r ora. two. I: ive were from 

Si lCe Woreda and their birthpl aces were: Ejare and ReCabo. one each. and Wae ' o 

Da nk·a. 3. One was from !'era - bo rn in Mugo; the two we re from Sankura . bo rn in 

Adasho. 

The nUl11ber 01' parents was 10: 2 fC mal es ([i'o l11 Si lt 'e) and S l11al es: all were MT spea kers 

0 1' Si lt \:. Their age range was be tween 27-65 years; th e ir ed ucation varied fro l11 literacy 

to 121 . Three were fi'ol11 Lanfuro Wo reda; born in Si lt 'e, Gira r and rora. I:ive we re frol11 

Si lC e Woreda; th eir birthplaces: T' o ra , K ' ibbal. Addi s Ababa, K'oto 11aloso and 

Shashal11annc. T wo were fro l11 Lera: born in Ihmo K ' oto and lnnak'or. 

(d) Teache rs: 

" " respondents but fo ur were MT speake rs of S ilt 'e; [our teache rs frO I11 Sankura and 

Worabe, two eaell. were Ml speake rs of A mhari c. The number o[ respondents was 30: 7 

wOl11 en and 23 l11 en. The age ran ge of th e res pondents was between 2 1- 4S yea rs. T heir 

ed ucationa l background varied li'om 10 1 to 121, and , the ir work cx perience I'rol11 G to 17. 

'J'ahle 7: ( 'lIrrenl residence, age. education level and experience q(teachers 
-

Where they I ivc currently Sex 

Male I:elllale Total Age range Education Experience 

[ ,era ' I 2 G 26-36 10 t-3- 12/ 3 8- 12 

Worabc 2 ' I (, 28-37 10 I 3- 12 f 2 10- 17 

K' ibbal 4 5 27-,15 12 / 1- [2 13 7-9 

T'ora 5 .) 23-28 10+ 1-12+ I 0- 10 

Kcralc 5 5 27-48 12-\ 8- 12 

;\JClll Cicbcya 3 3 21-2'1 10 \- 8-9 

Total 2 1 7 30 2 1-48 10 \- 12 \ 0-17 
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'Ii/hie 8: lJirlhploces o(leachers 

T'ora I ,era Worabc K'ibbal Kcratc t\ Ie III Gcbcya 

K"ibbat Mugo Sill' c (2) Aratbcr Gcbaba '!"amada 

C'cf'una SUI 'amb Dalocha Agodc-Lobrcra Cirill/.ilia 1':lscwhcrc (2) 

13irthplaccs Dalocha K 'cc' (I C'u11lcta Ku yyara I('ibbal I\c"a1110 

f{ap'i 11 05an<l WOllji AS<1no- ])ugrarc Il uibarag 

"["ora J iro i\ Ikaso I ,obrcra Sill'c 

Wagar-GLllljib lc-

TOlal 5 6 6 5 5 3 

(Number of persons in hrm;kcl~. if more lImn one) 

(c) Mater ial prod uce rs and editors: 

There amoun t was 5 mater ial procluees ancl 3 cd itors, Currently. livc or' thcm live in 

Worabc: thc rema ining th ree. in l3utaj ira. rora and Addi s Ababa, Seven or thcll1 speak 

Silt 'c as thcir lirst tongue. and onc speaks Amhari c, T he age ra nge of the respondents 

was between 28-48, Their cducat iona l background varied from 121 to IlA, Thcy arc not 

profess ional linguists except somc cxperience, 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

4.1 Sociolinguistic Setting 

'fhe socio-hi s to ri cal and the ethno lingui stic development and compos ition or the Silt' e-speaki ng 

a rea arc complex and s till co ntroversial whcn it comes to identity, There arc various 

controversies conce rnin g the Silt ' e, One concern is whom to includ under SilC e. anoth er po in t is 

th e relationship amo ng the Silt' e themse lves and with the ncighboring pco ples. Th is secton dcals 

with thc hi sto rical , cultural. and socio-polit ical s tructurc orthe S il t' e , 

4.1.1 Historical Setting: Thc formcl' I-1addiyya 

According to Ilra ukiimper (2002: 61) , the Semi tic-speaki ng East Guragc ISilt 'e-Wolane"l, the 

Silt' e , Ulbarag, A/,a rnal. l3arbare. Gadabano. Wolanc. Wur iro and C hi ro. and the Cushiti c­

speaking r lalaba- I K ' abenal c laim descent (i'om the ancient Iladdi yya. 

Today's Muslim descendants or the ronncr lladiyya re fe r in the ir gc nea logies to legendary 

forefat hers rrom Arabia, w ho entered I,: thiopia via the town of llara r. According to the oral 

traditions. a group or Musl im peopl e. le ft llarar and mo ved wes twards. Among these Muslims 

was Kabir Ilam id, who led a g roup o r them to Wolane. Consequentl y. th e Muslim newcomers 

began to inte rmin g le w ith the indi genolls peopl e. Thi s event is considcrcd to ill ark the genes is of 

the Wo lane people, the Silt ' c and re lated groups as d istinct groups though the exact time and 

place of this group rormation is unk nown. Abbecho , o ne of the followers 0 1' Kabir llamid and 

so n o f Hajj i A li yyc is o lien named as the imm ediate fo rcfflther or the Wolane (Meye r. 2006: 16-

17). 

Accord ing to Nishi (2005: 160). th e Silt' c and ne ighbo urin g Muslim peo pl e. i, e .. the fo rmer 

Il addiya peopl e. share th e same re lig ion and the similar hi stori cal narrati ves about thc Is lamic 

ex pansio n Gan-Silt' e. th e las t son and successor of Ilajji A liyye. is bc li cved to bc th e ancesto r of 

th c S ilt' e proper. 
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Il aij i A liyye is considered to be thc common ancestor of the S ilt'c in il s broader sense. 

Furlhermore, Garaad Side. Ma lga-Gcilo. Oche andl lajji Ahmed-AI -Harbar are bclieved 10 be the 

fo refalhers orlhe Wolane, lIalaba, K'abe na. Ilu ibarag, A lli eho and A/.arnal. respec li ve ly. 

II is known Ihat thc shrin es of most symbolic ancestors of the Silt' c, such as Sheikh A li Nur and 

Sheikh Nasra llah , are fo und in Wolane wh il e the shrines or Garaad Si dc and C hiro are fo und at 

lnnal(or (Da ngawar) and Mugo in A/.arnal- Il arba re. The shrine ol'(Jan-Sill' c is 1(IU nd in Wuriro, 

Gaiammar. A II ieho- W uri ro and A/.arnal arc placcs where shri nes of" the Sill ' e ro remothers, 

G iisl it Mul uka, and Aj amote Makkula. a rc found in Diir, and Sorgan. 

There is al so another bind ing force between Silt 'e and Iladi yya, namel y the clan s truc ture which 

ex tends ac ross terri torial and linguisti c bo rders. Iloweve r, lingu ist ica ll y, Wolanc and S il t' e arc 

I't hi o-Sc l1liti c languages w hil c lIalaba and K 'abena arc Cus hi tic languages. Geographical ly, 

K' abena and Wo lane arc located at the most north of' nowadays Gurage Zone whil e Silt'e and 

lla laba are situated furt her to th e south . Furthermore, Silt ' e and IIalaba be longed to the Gogot 

confcdera ti on 0 1' c lans (see 4.1.2, below) but Wo lane and K'abena did nol. C urrentl y, the 

I-iaddi ya arc rccogn i/.ed as separa te group by the Si ll ' e in the broader sense but the Wola ne not 

yet. 

Gcncrall y speaking, accordin g to N ishi (2005), Ihe hi sto rical setti ngs ror the S ilt 'c pcop le and 

the ir neighbors changed drasti cal ly a licr thc sou thern conquest of Menclik II. at the end or the 

19th century. The follo w ing informat ion is derived rrom a locally available unpubli shed text in 

Mabic (pagc 3-8) on Silt 'e origin (c f. Appendi x D). This tex t was writtcn by Sheikh Abd ullah 

Selah , the f~lm o u s inheritor o f' the Si lt' e narrati ves, and reads as follows: 

Thc scven promi nent pe rso nal iti es, o ur lorcf~l thers in his own te rm, imm igrated inlo 
I laddiya Ino w-a-days Silt' e-Wolanc a rea l, whose lang uage is s imila r to Ihat of 
Adarc, s ituatcd so uth of .labarti I Yif~ltI where in Is lam was in troduced in th e glh 

centu ry /\, 11. They wcre: 

I. A/ma A lckko or lJajji A li yye - th e leader of the immigrants: 

2 . Shcikh Kab ir Hamiel and Sheii<Jl A li Nur - the forclilthers of Wolane and Gadabano; 

3. Garaad S ide - the forc[~lther of Ila laba I anel K' abena I: 
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: 

4. Malga-Cjel lo' - the forc["ther of I luibarag; 

5. Oehe - the ford"ther of Allie ho ; and 

G. I laiji Ahmed al - Ikrbcr - the fc)refa th cr of" A"arnat land Ha rbarel. 

They eamc. togethcr w ith the troops of"A lghazi IA hmad Gragnl in 10'10 cen tury A.lt. 
I that is" I G'h century I. Ark r his dea th , unlike the other soldiers. they did not go 
bac k they occupied lands and sClll ed permanently: 

• I laij i Aliyyc sC lll ed in Umna n; 

• Malaga-Gello - Yac"retlGeto Guragel . Kant 'e Z igba; 

• Cia raad Side Duna 11n nak'or l; a fraction ofthcm , beca use o f' fierce war. mi gratcd to 
Wo nb whc re by they a rc ca lled K'abena - I ialaba and K'abena arc thc samc las to 
descent!: 

• Wolanc-Gaclabano - in the north; 

• Aza rn at- 13 arbare - Mount M ugo : 

• A lli eho - sout h o f River Wera: 

• Wu riro - south of Mount Aggalla. 

Then they intermarried and intermingled with agar' I indigenous people I. /Jgar is a 
name g iven to the Musl im remnants afk r the wars a long t ime ago. Tbey li ved in 
pe rmanent war wit b th e Glide/a , Ma rak' o, Ars i-Oromo and Gurage, until they were 
invaded by Amha ra. Gan-Si lt'e Ithe last so n of Hajji A liyyel is the forcJ,llher of the 
Silt·c proper. 

lmportant points from th is manuscript a rc: 

• T he term lladdi yya. as uscd by Sheikh Abd ullah. rcicrs. botb lingu istically and 

geographi ca ll y. to Si lt"c-Wolane at prese nt ; lingu isti cally. Si lt"c and Wo lane arc 

the c losest speech var ic tics to Adarc: 

Accord ing 10 Ul11 ar (2 007:3)) Ma lga-Gel lo was a cOl11mander of the Mala saay arm)'. 

4 Agor having the same sense as Zay ageir docs not refer to one single ethnic group but to all the 
differellt groups \\ ho li ved in former I ladcliya before I lajj i Aliyye and his follo\\crs came: agar. in 
Kistane. refers 10 a clu ster or hamlets. which provides the foundat ion of local identity (Marka ki s. 
199X: 130- 132). 
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• Duna whc re Garaad Side, thc forcf'lthe r of th e C ushiti c-spcaking Ii a laba, scttl ed is 

located in Innak'or, SilCc; his shrinc is a lso ["ound at a placc call cd Dangawar. in 

I nnak' or. 

• 10'" ccntury A, H. is in line with th c 16'" century. 

• (Ja n-S ilt'c, the forefath e r of the Silt 'e prope r, did not belong to th e newcollle rs. 

4.1.2 The Gogot Confederation 

The lour groups. tradit ionall y addressed is/awn (see sect ion 4.l.3, below) w ith the nei ghboring 

Ii a laba, Mask'an and Kistane lorlll ed a reg iona l political orga ni zation or loca l confederation 

traditionall y call ed Gogo/. The Gogot, in the SilCe co ntext. is d ifferent l'rol11 the ethno lingui s tie 

gro up Dobbi-Gogot. 

lI istorically, the Silt 'c-Gogot leaders we re frolll the Suml11ut-Silt'e (sec 4.1.4, below) which 

indi ca tes ho w iniluentia l this g roup was. The SUl11l11ut-Silt'e a lso wc re dynast ically a legitimated 

group in th e is/awn po litical structurc, AZllla Onnora Gona, the las t leadcr ol' th e Silt'c-C1ogot 

and th e Icading wa rlo rd of S Ul11l11u t-S il t 'e and is/aam, was captured and taken capt ive by Ita lian 

so ldi ers: no onc knows what happened to hil11 no r where hi s grave is. 

C urrentl y, th e Si It ' e-Gogot is di s integrated into pieces so that traditional and hi sto ri ca l ties 

alllong its lllel11bers , at least politically, ceased to ex ist. A laba and Silt'c arc o rfi eia ll y recogn ized 

as se parate cthnic gro ups and cstab li shed the ir own independent spccial Woredal / .one . Mask'an 

and Kistane toge the r with the Sebat-Bet Gurage, K'abena, Wolane and Marck'o a rc inco rporated 

into th e Gurage Zonc. The hi storical relationship between Sebat-l3ct Gurage and the Gogo! 

Illclllbcrs s till needs further in vesti gation. 

To sUllll11ari / .e, the S ilt' e-Gogot is a regional political en tity binding peop lc with diJTcren t 

languages and rclig ions in order to ac t as a team for their l11utua l bencfits and to share a co ml11o n 

identity whil e maintain ing local o r internal idcn ti tics. Indeed, the S ilt' c-Gogot is to bc taken as a 

111 0de l. as !>Ir as peacefu l coex istencc is concerned. Thc two members of th e fo nner Il ad iyya, 

Wolane and K'abena, did not belong to th e S ilt 'e-Gogot. 
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4.1.3 The Term is/({{//1/ 

Genera ll y. the Silt'e area consists of' 14 geographical cnt iti es. called Cia/lI1a. or Maw/ 'a: 

Mukkarre. Tite. Aratbar. Ab7.<lIla, A nshabesso. Wa laya. Dal1echo. Gora. A,.arnat. 13arbare. 

A llieho. Wuriro, Malga and Chi ro. These ga tmas, or mawt·as. in turn. arc g rouped il1to fou r 

auto nomous units 10rmil1g a largcr unit tradit iona ll y called claar or l)(facl: 

(a) Mukkarre. Tite, Aralbar, Abzana, Ans habesso, Walaya , Danccho, Gora, combine 
into one sociocultura l entity ca ll ed Sill 'e; thi s g roup claims to be the descendant of 
Gan-S ilt' e; 

(b) Ma lga and Chiro form llulbarag; 

(c) A llicho and Wuriro combine into A ll ieho-Wu riro: and 

(d) The combinatio n of Azarnat and Barbare fo rms Aza rnat-Ba rbare. 

The divi sion is in acco rdance with geograph ica l location and ancestry. Each group is relatively 

autonomous; it has its own internal s tructure, with its own territory. In othe r words. the four claar 

arc based on geographic location and arc associa ted with a sense of intcrnal idcnt ity wh ich is also 

part ly manifestcd in di a lect variations. These fou r gro ups also identify themsel ves based on the ir 

ancestries: the Sil t 'e arc conside red to be the descendants of Gan-Silt 'c; the I lui barag are 

descendants or Ma lga-( jello; the All icho-Wuriro c la imed Oche to be their ancestor; the Azarnat­

Barbare arc dcscendants of Ilajji Ahmad al - Ilarbar. Note that the last two cla ims I(,r descendancy 

arc hi ghly specu lat ive. 

As to identity. there is a basic distinction bctwcen the S ilt' e and the other three daar. Anybody 

from one of th e eight sub-di stricts of S ilt 'e identifies himself/herself as S ilt 'e. In con trast. a 

pcrson fi'om A,.arnat-Barbarc. fo r example, identi fi es himsclf/herse l I' as A'.a rn at-13arbare, or 

A'.arnat o r Ilarbare acco rdi ngly; th e same is true for A lli eho-Wuriro and I luibarag. T hi s shows 

that the bondage. among the mcmbers of the S ilt ' e claar is stronger than in the othcr three claar. 

Iloweve r. these four claar have another kind of binding tic: they claim that they share a common 

language. cultu re. religion. history. origin. and a coml11on ethni c identity. The traditiona l word to 

address thc people of these four claar co llectively is islaall7 ·Muslim·. and their language 

yiislaolll of' 'language of M us lims'. The Sil t'e wo rd Ic)r 1slam is isliill7inno: hence. there is no 

confusion lVith the self-desi gnation lor the S ilt ·e. Azarnat-Barbare. Allicho-Wuriro and 
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Ilul barag, is/OOlI7. Il ai.i i A li yye is considered to be the comillon ancestor oj" /s/oalll and se rves, 

conseq ucntl y. as mythi ca l anchor of"thei r grou p identi ty. A fler Ahilled Ibn Ibrahim was ki ll ed in 

thc m iddle of" the 16th century. j lajj i A liyye and hi s fo llowers did not re turn to I-Iarar. instead 

thcy scttled perman entl y in centra l t-:thiop ia and inte rmin gled with the indigcnous people ea ll ed 

agar in Silt ·c. Thc name Iladdi ya . according to Si lt'c Sheikhs. was hi stor ica ll y th e collecti ve 

namc ( )!" th e Si lt 'c. I ia laba. K'abena. and Wolanc as a whol e. No wadays. the three mcmbers 0 [' 

th c former Iladd iyya . namel y Wolanc. K'abcna and ll.a laba, do not bel ong to the is/own idcntity. 

Accordi ng to thc soc iocultural contcx t. thc term is/owlI can denote vary ing concepts : 

(a) Jt is th c common designation for the lo ur daar Silt"e (in the narro w sense). Aza rna t­
l3arbare. Alli cho-Wu ri ro and ll ulba rag. 

(b) It dcnotcs the forillcr I [addi ya groups of thc region during th e times of Ahmed Ibn 
Ibrahim excl uding the llalaba. K'abena and Wo lanc. 

(c) It is also used to denote the groups of the Gogot confederation excluding the Alaba, 
Mask 'an and Ki stane. 

The neighboring groups of the is/awn in the sense of (a) above use di ffcrcnt te rm s J(lr ca lling 

th em: 

(a) Accordin g to th e Marek'o pcoplc. the name 0[" thc pcoplc to the so uthwest of thcm is 
Gonda: 

(b) The Arsi -Oromo ea ll th e peop lc to th e wcst of" thc lll Adore; 

(e) The West Guragc' name for thc peoplc to the cast of th em is /laddiya The Sebat l3ct 
Gurage do not use the name //addiyya refe rrin g to Wolane. 

(d) The today's I laddi ya peo ple ca ll the peopl e to th e north o[them Gande6
; 

(e) The Mask' an ea ll the peop le a long their bo rder to th e so uth Si/, 'e; 

(I) Accord ing to the lIa laba pco plc. th e namc of thc people to thc northwcst 0[" them IS 

Ilu/barog. 

The name (7uruge. according to the Silt"c people. refers to West Guragc on ly . 

h The Silt "c name for th e toelay's Iladd iya is Glldel/a. 
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4.1.4 The Teml Silt 'e 

It is co nfusing and cont rovers ial to explain who the membcrs of th c Silt" e cthni c group are, 111 

part icularl y IClr o utsidcrs. The way the pco plc are c lassil'ying and denoting thcmse lves IS 

different li'om the r c rceptions lTI ost cl ites ha vc abo ut thcm. No wadays. thc tcrm Silt 'c con veys 

three different concc pts . Traditionall y, the te rm Silt 'e is used rcle rring spec ifi call y to the 

desecndants 0 [" Gan-Si lt ' c w ith thei r own leg itimate territory. The Gan-Silt' e arc cons idered th e 

most prest igious g rou p wi thi n is laam. Nowadays. wi th roads connceting for merly separate 

territor ies. th e te rm Si lt'e has acquired a broader sense encompassing all IClur major groups of 

isl"OII1. The th ird concep t of the tc rm Silt ' e denotes an admi ni strati ve di vision withi n the Silt ' e 

I .one. 

The threc concepts arc relatcd to historical soc iopoli ti ca l dynam ics prevail ing at specifi c times. 

i.e. the different eonccpts o f the term Silt 'e di splay a chronolog ical scquence, which wi ll be 

prescnted in th is sce tion s tart ing rrom the ea rlicst and proeecdi ng to thc most rceent. 

4.1.4.1 Gan-Silt'c 

In thc firs t halfofthe 16th ccntury, I lajji Al iyye ancl hi s [c) llowers sc ttl ed in the no wadays Sil t' c 

arca , at that timc known as H"ddiyya. Consequcntl y. Hajamo the all eged descendants of' 11 a jj i 

A li yye and the aborig inal peop le , agar, intc rm ingled creat ing a ncw soc ioc ultural commun ity 

w ith I liU.ii A liyyc as Icadcr. [l is adm inistrativc ccnter was Umnan. a place at whi ch today hi s 

shrine is [(lund. lI ai.ii A li yyc, acco rdin g to G utt ( 1983: 37) an d oral tradi ti on s as we ll , marri ed 

with local womcn and gave bi rth to fi ve so ns. who sprcad over the area and became the ancestors 

or most of the actual po pulation. Ili s las t son and successor, Gan-Silt· c . is be li eved to bc the 

ancestor o f the Si lCe. Acco rd ing to N ish i (2005: 60). the Silt" e in its original sense , a re the 

desccndants ofGan-Silt 'e who constitute onl y a part of the present clay S ilt' c nationa li ty7 

Thc name of Ga n-Silt'e be forc hc came to power was Sult·an. According to the SilCc ora l 

tradi ti ons. Il a j.ii A li yye blessed Sult"an with virtues or gun a d ynas t. When hi s filthcr d ied . 

Other poss ible intcrprclat ions: The word. SIIIJI/III/I. in I larari . mean s congregat ion . asse mblage: hence. Ihe 

cOllcept SUIll Ill UI -Si lt 'c may hold the concept. Centralized Si h'c a system having a centrali zed pol itical 
admini stration: accordi ng Brauka1l1pcr (2002 : 47), Can, means kingdom: hence. Gan-S ilt 'c lllay mean the 

kingdom o f Silt' c: the word gall in Guragc means a country: hence, Gall -Sih' c Illay mean the Sil, 'c coulltry. 
,;" 
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Sult'an came to power and was called hencef'orth with hi s coronary namc (;"n-Si/I'e 'k ing of 

Si It' c '. Thc cmergence 0 I' thc Gan-Si It' c dynasty cnta i led an indepcndcnt. pol iti ca ll y and 

geographicall y defined chicfdom with its own ch icf, garaad. and mark s thc gc ncsis 01' a 

sociocu ltural g ro up, S ilt' c, within in th e 1'ol'l11er Iladdi yya . Thi s probabl y happened aner the 

reli g ious war in the mi ddle of the 16th centu ry bu t the exact timc of thc group [()I'Iml ti o n is 

unknown. Thus, thc trad itional scnsc 0 1' Si/I 'e is assoc iated with the Ga n-Sill'e dynasty and 

conveys thc cssence of thc S il t'c proper w ith its definite geographi cal area considered to be the 

homeland 0 1' Gan-Sill'e. The Gan-S ilt ' e dynastic community cons ists 01' th c l'allowi ng 

geographical units, as its eight tradi ti onal dist rict s, 

(I) Mukkarre (3) Anshabcsso (5) Aratbar (7) Abzana 

(2) Tite (4) Walaya (6) Danecho (8) Gora 

Thesc gcogra phical un its come toge ther and form one eentrali ".ed pol itical sys tem by itsclf ruled 

by garaad 'warlords', whereby Gan-S ilt'e was thc first warlord. The common name I()I' the e ight 

geogra phica l units is SUI11I11I1I-Si/1 'e 'cight S il t'e'. Traditionally, the en tire S ummu t-Silt 'e are 

conside red to Co rm the prestigious group o r nowadays Silt'e. The name Sil t'e in the tradi ti onal 

sense is used to identify the SUl1l111ut-S il l'e whil e th e remaining three g roups, A llieho-Wuriro, 

Azarnat-13arbare, and T-Iulbarag, are considered to be periph eral. These three g ro ups identified 

themselves as A ll icho-Wuriro or Wuri ro , A7.arnat-13arbare or Azarnat and Iluibarag but not as 

(Summut)-S i It' c, 

The va lues of the Summut Silt'e arc s tron gly associated with Gan-Silt'e and hi s dynastic system, 

Th is sense of Silt 'e is still vivid ly maintai ned by th e descendants of Gan-Si lt'e as to thei r local 

iden tit y. Act ual ly. thc basic sense of the name Silt ' e is associated w ith th is traditional sense, 

whi ch is a lso recognized by the other gro ups. All historically promincn t peop le from is/aw11 

came li'om this group. General ly, the te rm (.~'lIml1/lIl -)Si/1 'e refers to a group 01' peop le belonging 

to is/awn cla iming to be the descendant s o r Gan-Silt'e and ha ving their own, se parate 

sociopolit ical structure, The traditional sense of Si It' e excludes the other members or is/aw11 , i.e., 

is/aOl71 l11inus Aza rnat-Barbare, A lli cho-Wuri ro and lI ulbarcg, 

T he garaad system con tinued Inr centuries until Si lt'e was annexed in the 19th century be 

Mene lik II . Sed iso K'albo, tbe last garaad of the Gan-Silt'e dynasty, was banished and hi s 
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chiefdom incorpora ted into Shewa. Since then th e xorood system stopped to exist. This leads us 

to the second sense of'Silt"e. 

4.1.4.2 Yaansanbat Amaarll 

The bas ic scnsc 0 1' Si lt 'e is necessaril y associated wi th th e emergence or the (jan-Si lt" e dynasty 

which had an independent loca l state until the Shewan Soldiers devastated it in 1888. The Silt"e 

peop le still remember it as yal1sol1"o{ omoore 'Saturday's Chri stians' referr ing to the Si lt ' e 

conques t by Chri sti ans. The second sense of Silt 'e is to be dealt with in th is sectio n, appeared 

after the Gan-Silt 'e terri tory was annexed. The homeland o fthc SUl11l11ut-Silt ' e was put under the 

political and econo mic autho rity of Shewa in 1888. The groups belonging to islaam were 

considered as part of' the G urage. Consequentl y. they were recognized as G uragc and no longer 

as 1s/00m. l ienee. the Gurage ethnic ident ity was imposed upon them. According to Markakis 

( 1998: 132-144) . components of' ident ity acquire prominence in different contexts. such as 

genea logy, rel igion. language, terri tory, history. In the case 01' Gurage , there is no correlation 

between any ofthcl11 whi ch could serve to anchor an identity lor the Gurage as an 'ethnic' group. 

The conglomerat ion of vario us groups into a single administrati ve uni t labelled Gurage was the 

lirst stroke in the process of' r'lshi oning a single Gurage ethnic identity . 

Since the anncxation and incorporation of the SUl11mut-S ilt'c into Shewa. the armed settlers 

establi shed their own administrative unit, Silt 'e. to exercise their admini strative and economic 

control over the people. This administrative unit acqui red the status of a Woreda. whi ch was 

di vided into two sub-woredas. in thc Lo rmer Gurage Awraja. As result of the gcopol itical 

reorganization. some members of isJaam becamc part o f this new Woreda in the Gurage J\ wraja 

whi le oth ers we re incorporated into neighboring admini strati ve entities where they were reduced 

into minority gro ups. Later. the former Silt'e Woreda di vided into three woredas: tbc two sub­

woredas became independent woredas, namely Daloeha and Lanfuro. and S ilt' e; currentl y. tbese 

three woreda do ex ist. 

The current Silt 'e Woreda is a part of the SUl11l11ut-S ilt 'e. Therefore, some peop le. particularly 

cl ites. usc the term Silt' e referring to thi s particul ar woreda or its main town I~ilelc (also called 

K·ibbat). The name is maintained as hi storical heritage and used widely. SOl11e peop le use the 



term Si/I'i instcad of Silt'c to refer to the Woreda. To avo id poss ibl c confusions, th e tcrlll S il t'e­

K' ibbat wi ll be used. 

To suman7.e . cu rrentl y. the trad itional SUlJ1mut-Silt ' c terr itory is d ivided into three 

ad mini strati ve Wo redas, namcl y: Si lt'e, Dal ocha and Lanfuro. Thus. Silt'e (- I<"ibbat) denotes 

SUl11mut-S il, 'c minus Da locha and Lanfuro. 

4,1.4.3 The New Version of is/1l1l111 

The first sensc of Sil t'c is associated with the historical se tti ng 500 years ago, thc second, abo ut 

120 years . Thi s scc tion is deal ing with th c ve ry recen t sense prevailing sinec 1991. 

Hi storical sc tti ngs for the isloam people varied drasticall y with the sociopolitical env ironment. 

Aft er the Shcwan in vasion, is/aam emerged as part of Gurage . Until 1991. the different 

gove rnments im plemcnted a po li cy of unity; hence. there was little incent ivc in thosc days for the 

peop le of is/awl? to c laim their own identi ty as a separate group from the Gu rage; in those days 

thc attitudc of the rul ing c1itcs towards is/oam was ncgative. 

The prescnt govcrnmc nt bases its policies on ethnic hlctorS so that belonging to a uniquc e thnic 

group brings higher status and opens economic resources. So the is/awn people struggled to 

acquire a distinct ident ity. [n consequcncc. the Silt ' e came out as a ncw version of is/aam. Silt ' e 

was assertcd as a dis tinct cthnic idcn tity with thc is/oam concept as its cover namc. Thc goal of 

this asscrtion was to rcject thc (Juragc identity in favor of a di stinct S ilt"e idcn ti ty. and to c laim 

autonol11ous politica l recogn ition and administration as well as a llocation of economi c reso urces. 

In Jul y 1991 . the first political organization for an independent Silt ' e e thnic identi ty came out. 

The political mo vcment was moti vated from oth er is/ow11 groups rather thml Crom the Suml1lut­

Silt 'c. The Summu[-S ilt 'c was reeogni /.ed as distinct unit for man y ycars ; it remained influential 

in the area; Seba t Bet Gurage or an y oth cr ne ighboring group is not a thrcat f(H' it. The other 

groups were neg lected and inco rporated into other dominant g roups as enclaves. They were 

po liti ca ll y and cu ltu rally domi nated by stronger groups, such as lladdiyya. Kambata or the Sebat 

Hct Glll·age. necess itati ng th e strugg le to beg in when the cultural pressure was preva lent. 

At thc beginning or the l11ovemcnt. there were a numbe r of prob lems and confusions: first ly. 

is/oo/11 was not acce ptcd as ne utral term to incorporatc the vari ous groups : secondl y. there was 
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110 common alternative name; th ird , Wolane claimed a sepa rate status diffe rent rrom isla((l17 and 

Gogo/. The name o r the party was ab brev iated SAAMWGDO - Silt'e, Ilzof'{{nt-/Jar/)are, 

Illlicco-Wurim, Malga and Wolone-Cada/)ono by tak ing th e first lette rs f'r0111 each group, 

incl uding Wola ne-Gadabano; it was fi·ustrati ng. 

I,ater on, th e pa rty tended to use the traditional term Silt'e-Co!!.ot as a common name - the 

concept the islawl) sha re with ne ighbo rin g groups, Finally, it was dec ided to use the prest igious 

name. S ilt' e. representin g islaw77. whi ch became genera lly accep ted , Then, a reCcre ndum over 

S ilt 'e identity was ca rri ed o ut in Ma rch, 200 1 - ou t 01'42 1.188 voters. 4 16, 4XI (99%) voted 1'0 1' 

an independent Silt'e identity (J-:thi opian National l-:l eetoral Hoard Report: April. 2001. Addi s 

Ababa); it d id not ap pl y to Wolane fc)r some reaso ns, 

The political movemen t. fo r an independent S ilt 'e ide ntity, a imcd at attainin g two s imulta neo us 

goals: rej ectin g the G urage e thni c identity and acccpt ing S ilt 'e as a representati ve name fo r a ll 

me mbers or isloC/l17 both were success lld , I-Ienee, thc name Silt 'e turned ou t to represent the 

ro ur groups as a who le bcs ides its traditional scnse s ince the 200 I re fe rendum. To avo id 

possible conrus io n. the tcrm Mullay-Silt'e 'pan-S ilt ' c' will be used to refer to this commun ity, 

Nowadays. the name Sil,oe prevai ls over i;.;/aam. The yo unger generation. leaving is/lIwn to be 

uscd only by o ld pcop lc. te nds to use the namc Silt 'e. Furtherm ore, cu rrcntl y Silt'e is officia ll y 

rccognizcd as a sepa ra tc group whil e the pos itio n or Wo lane rema ins con tro ve rs ial. In thi s paper, 

thus , I prcler to usc thc namc S ilt ' c and it app li cs to a ll groups traditionall y ca lled. isloC/l/! o r the 

Silt 'e C;urag e. unless statcd othe rwise , The current concept of Silt'e is. thus. the Sum mu t-Si lt'e 

plus other membcrs of' islaam. Islow77 consists or the S ilt 'e p rope r. A/,arnat-13arbare, Al lieho­

Wuriro and I lu lbarag whereas the Silt'e proper denote isloOl17 mi nus A/,a ran at-13arba re, Allicho­

Wuri ro and I luibarag, The c urren t concept of Si lt' e a lso includes al l l11 e l11 bers oj' is/aam: the 

S ilt' e proper. A/,arna t-Barhare. Al lieho-Wuriro and llu lbarag, The current sense or Si lt 'e is not 

di fTe re lll [i'ol11 islawn as to its compositions, Both is laa l11 and the current concept of Si It' e cons ist 

or the Sil t' e prope r. Azarnal-Harba re, A ll icho-Wuriro. and Iluibarag . I knee. the cu rrent concept 

01' Silt'e is nothing but the new vers ion of' islaal71 - a deep-rooted concep t in the hearts or the 

peo ple as fill' as thcir identity is concerned, 
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Fig llre / : COll/parison he/ween is/awn and Sill 'e 

I Julbarag i\7,arnat­

Harba re 

~I aam 

Gan-Silt' c 

[ S ilt 'e 

i\ lli cho­

Wuriro 

The traditional scnse o f SilCc conce ives of di vcrgencc with in it whil c in the c urrent sensc Gan­

Silt'e represents the Silt' e propcr. 

4.1.5 Clan Structure 

13esides politi ca l s tructures. th e rc is a c lan s tru c turc, The S ilt 'e eth ni c group is d ivi ded at Icast 

into 114 c lans. ca ll cd gicho. sho w ing a system of refe rc ncc to anccstra l origi ns o n which Silt ' e 

c thni c idcntity is bascd. Thc names o f the clans arc associa ted to c ithcr thc names or the ir 

ancestors (malc or fe male). or the naill es of the original placcs where the c lans li ved , e ,g. Saba/a. 

The clan s tru cturc o f th c Silt' c e thni c gro up is establi shcd in a way th a i can be traced back to 

desccnt - to trace the o rigin and direc tion of movemcnt o f pcopl e. Tho ugh it re mains to be 

vcrifi ed by I'urthe r rescarch. the ori gins o f most clans are traced to milita ry leadcrs 0 1' i\ hmcd ibn 

Ibrahim, The clan s tructure crosses tcrr itorial o r group borders. It is indcpcndc nt o f po li tica l 

considerati on. but associated w ith social values. 

Mcmbcrs o f thc same c lan can bc iClU nd in any te rritorial entity within or o uts idc Silt 'c. Most 

c lans in Wolane havc somc trace to S il t'c: they tracc back the ir desccnts to Wasan ull tc - thc 

daugh te r of Ga n-S il t·c . ctc. The c la n. namcd i\bbecho. is fo und both in Silt'e and WoJane and it 
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traces back to lla jji A liyye as to its descent. A clan named , Nago is I(Hlnd bo th in Silt'c and 

Soddo. Members o f Dankusc clan trace back to lara Yak'ob as to their o ri g in. 

Alaba, Ki s tan e and K 'abena have blood or histo rica l re lations with the though they are 

co nsidered as se parate groups as to ethnic ident ity. Silt'e peo ple make thin gs more complex, by 

ex tend ing th eir hi s torical or blood relat ions to Il arari and Argobba: somc g roups, in Ilale and 

Si da l1l a, arc sa id to have commo n ancesto rs with S il t'e , too. A ll these iss ues indicate that further 

in vestigat ion is needed in the fu ture, 

I'urthermore, d iffe rent groups, such as M ask ' an , Marek'o and AJaba, a rc interming led with 

S il t'cs , parti cu la rl y in borde r areas. There arc other iss ues related to enclaves in di fkrent 

ad min istrative ent ities. Personal ly, I Icc I th at fu rt her research is needed as to th e relationships, 

includ ing Marek '0, among d i rfc rent grou ps in thc area. 

I' urthermore, S ilt 'e is po lit icall y sensiti ve a rea as it remained to be the meeting place fo r two 

hi stori call y com peti tive forces: Chri st ian ity from no rth , Is lam from cas t. Si lt 'e rema ins as a 

strong hold lo r Is la m wh il e Ay mal lal for C hristi anity. The area was a ba ttlefield [ClI' Al1lda Syon, 

lara Yak'ob, Ahmad Gran, I lusan Injamo and Mene lik, J)urin g I':mperor Yo hannes ' 

evange lizati o n campaign, a lot of Wo ll o and Argo bba Muslims took shelte r in Silt' c and 

intermingled. Gene rall y, the socia-cultura l s ituat ions in the area are so controversial and 

complex invit ing more and mo re [o r socio linguistic, historica l and anthro po logica l researches 

in th e future , 

4,2Dlltll Analysis' 

4,2,1 Sociol ingnistic in te rviews 

This s ubsection presents li ndings [rom soc io linguistic interviews. K' ibbal. I.era and Ke rate are 

the main towns 01' Si lt 'e, West Azarnat-13arbare and IJul barag Wo redas in S ilt'e 7.one. S ilt 'e, 

I,anfuro ancl I)aloeha Wo redas a re assumed to be the homeland 01' the S ilt 'c gro up - in its 

tradi tional sense - the Gan-S il t'e or the SUll1 m ut-Silt' e group, an d the in l()]'Imllion li'om K' ibbat 

is supposed to re present the gro ups I()rm eri y und er Gurage Zone in ge nera l. the SU ll1 ll1u t-Silt 'c 

group, in parti cul a r. 
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West i\7.arnat- l3arbare and Hulbarag wo redas arc among the newly coming areas into the Silt ' e 

congregat ion converging into Si lt 'e identity. The information from Le ra and Kerate. hence, is 

supposed to rep resent th e gro up traditiona ll y called A/.arnat-Barbarc and Iluibarag acco rdin gly. 

Last Al.a rnat- Harbare and Sankura Woredas arc considered to be pans 01' A/.aranat- llarbare and 

Ilui ba rag. respecti ve ly. as f~lr as local identit ies arc conce rned. 

4.2.1.1 Identity of Rcspondcnts 

Thc total numbcr of respondents. as mcntioned abo ve. was 38; 13 female and 25 malc. Other 

pe rsonal background information o r the respondcnts is g ive n in Tabl c 4. Table 5 and Table 6 in 

sec tion 3.2. 1. 

This subscc tion dea ls with how the respondcnts scc themse lves concerning thc ir identity. 

Birthplace. res idence and social interaction pattcrn s. even education leve l. arc among the 

socio lingui stic ractors that determine the ir identity. I icnce, each group is disc ussed separately. 

(a) S ilt 'e- IC ibbat 

A ll non- Wo lane rcspondcnts explici tl y stated that thcy share the samc ethnolingui sti e identity 

Silt' e. l.I owever. they ha ve differen t perception in some other respects. Eleven respondents. who 

wcrc born in Goto. 130ze. K·ibbal. i\sano and i\gode. maintained the Si lt'c identi ty in its 

traditional scnsc the Summut-Silt'e. These pl accs arc lo und in Silt'e Woreda and eonsidcred to 

be the prest ig ious. The SUll1mut-Silt'c groups trace back their desce nts to Gan-S ilt ·c. the 

yo un gest son and successor of Hajji i\ liyye; they trace back the ir Silt 'e identity to Gan-S ilt 'e. 

The remaining five respo nden ts. who we re born in Aggalla and i\ bbeeho, maintai ned Wuriro and 

i\7.arnat as their gro up identities and cons ider Ilajji Aliyye to be tbe symboli c forcf~lth e r ofS ilt 'e 

as a whole. Agga tta is a pl ace in Wuriro: i\bbccho be longs to Al.arnat. 

The terlll s ll addi yya. is/own. i\dare (i. e .. cnkire). Guragc. Gande and (Janda used as 

dcnomination f()r Silt' c trace back to Ihe hi stori ca l origin of thc Silt·c. The Ars i-Oromo term 

Adare and the Marak'o namc Ganda dcnoti ng Silt' e are neutral. Ho weve r, the term Il addiyya in 

the con tex t o r Wuriro and Abbeeho as used by the Guragc has a negat ive connotation. 

Responden ts belonging to Gan-S lt' e. howeve r. have no idea conce rni ng thi s issue. A ll 

respondent s stated that the Si lt' e na me lo r Il addi yya at present is GlideI/o. T hey use the term 



Gurage only refe rring to Western Gu rage neither to Mask'an nor to Kistane, Nine responden ts 

stated that the Wolane belong to the Silt'e c luste r somehow; the remaining respondents pre ferred 

to keep s il ent as to this issue, 

(b) Jn nak 'or- I ,e ra 

The responden ts li'om Tn nak ' or-Lera mainta ined AI.arn at-Harbare as their inte rna l identity, ll ajji 

A li yye is considered to be the symbo lic f()rcl~l the r o f' the entire Sil t'c people, and the [(lLiIlder of 

the ir pol itieal system, Glirage the Am hara name for Silt' e and Conde as denominations for 

S ilt 'e arc derogatory terms for them. 

(e) I luibarag-Ke rate 

I,:ight of the Kerate respondents identified themse lves as Malga wh ile the remaining two born 

in Da loeha mai ntained Chiro as identity, The Ii a laba name lor Si lt' e was said to be fllI/barag , 

Ge nera ll y, peop le in th e Silt 'e cong regat io n s till identi fy themselves in relatio n to th e ir 

me mbership in a particular local gro up, i.e .. they identify themsel ves loca lly rather than 

li nguis ti cally whereby the traditional boundaries ha ve rema ined fixed, 

(d) Wo lane 

The Wolane ca ll their language Wo lane and exp li cit ly state that they ha ve linguistic, blood and 

hi sto ri ca l relationships wi th the SilC e, As to linguisti c relati o nship between Silt'e and Wo lane, 

there is no intel li gibil ity prob lem between the two; they communicate in Si lt'e or Wolane 

withou t any inte rprete r. The Wo lanc have d ifTerent percepti ons as to thei r ethn ic ident ity, may be 

because o f' cul tu ra l press urcs from d i fTerent directi ons, These percepti ons va ry w ith the place of 

residence, Two respondents - currentl y li vi ng in Add is Ababa - identifi ed themse lves as Wolane 

but no t as Silt' e o r G urage, Accord ing to the oth er two respondents, who currentl y live in 

Wolk' iCe, Wo lane belongs to the Gurage cluster. Those li ving in J(' ibbat arc ind ifTe rent as 

whethe r the Wolane should identi(y themselves as Silt'e, Wolane or Gurage, Among the Wolane 

it is commo nly bel ieved that the Gadabano people belong to Wolane but not necessari ly vice 

ve rsa. To the best of my knowledge, I do not think that th e Wolane consider th emselves as 

Guragc. 

34 



4.2.1.2 Multil ingualism 

All the res pondents but o ne, and their respective parents wcre mother ton gue speakers oCS ilt 'e or 

Wolane; one respondent (frolll f.era) has l laddiya as hi s first language . 14 mothers were 

monoling ual in S ill ' e or Wolane; two mothers can speak I-Taddi yya as a second language; 4 

Amharic . 24 filthers can speak Amharic or ha ve some understandi ng of it. Table 9, be lo w, 

presents th e mother tongues spoken by the spouses and children o f the respondents . 

Fable 9: First languages spoken by spouses and children olthe re.ljJondcnts 

J.anguagc Spollses 
Sill 'e 18 
Amharic 5 
~~-- - --~--

Mask'an 3 
Wolan c 7' 
Gurauc 

b 

Alaba 2 
/'010/ 36 

Two responden ts were not marri ed 38 (36 ! 2) 
l\vo respondents have 11 0 children 38 (3 /~ +4) 

Children 
13 
2 1 

-

34 

* One orlhe Si lt 'c respondents has a Wolanc wife. 

From Table 9 . o ne can understand that on ly 28 Silt 'e respondents ( i. c .. 34 mi nus 6 Wolane 

respondents) have children ; two respondents are not married; another two have no children. 

Among thcse 28 Si lt' e respondents onl y th e ch il dren of 13 (46%) respondcnts have Silt 'e as their 

fi rs t language; for the chil dren of 15 (54'%) respondents. A mharic. which was the second 

language of' the ir parent s. became the first language . These children . if eve r. learn Sil t'e as a 

seco nd language. Th is indicates that in termarri age is o ne or the fac to rs whi ch afCeett he lingui stic 

behavior. The children of respondents hav ing a non -Sil t'e mothcr to ngue speaker as spo use are 

most likel y to learn A mharic as their first language . Am ong the Wolane respondents. no ch ild 

learnt Wolane as hi s first language. 

As to the whole a rea. ho wever. Silt'e and Wolane arc sti ll ali ve and strong. particularly in rural 

areas. Most children learn Silt'e or Wolane as their first language accord ing ly though a 

signili can t number of peop le a lso speak Amhari c as second language. Speaking Am haric is 

pe rce ived as a sign of c ivili zation (i.e . educati on. modernization. urba ni7.ati ton . etc.) . Amharic is 

the dominant language in I<.erate to wn. The language abilit y in Amharic va ri es with age. sex , and 

education. The younger generat ion has a belle r competence in A mharic than older peop le and 
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mcn arc morc fluent in Amharic than womc n. Rural pcop le with no cducation havc less 

eompetcncc in Amharic; man y peopl c arc monoling ual in Si lt'c, too, I':ducation contributes a lot 

ror the sprcad or Am hari c in th e ir area. Amharic is a more ('Ivorcd, powerfu l and more 

prcstig ious language in educat ion. Am haric rc llccts h igh degrees or socia l acceptance and 

prestige, and thus, is used for presti g io us official ['unc tio ns. On most occasions. political and 

educational c lites usc Amharic . Am ha ric mi ght be a th reat to Silt'e bccause Am haric is 

ex panding a t thc expense of S il t'c, Peop le thi nk that Amharic is far supe rior to Silt'e; it seems 

very d ifficult (lI' Sil t'e and Wolanc to compete in functi o n and prestige evcn if S ilt 'e is used as a 

mediu m of ins truction in e lemen ta ry schools in the S ilt 'c Zone, 

4.2 . l.3 Lan~ua~c lJsc 

Silt'e is the dominant languagc In communicat ing with parents and vill age cldcrs, Amharic is 

used when communicating with admin ist rato rs as we ll as in hospita ls, Am haric or Silt'c is used 

when comm unicating at work placcs and at the market. Table 10 indi cates th e language used 

w ithin the (' Imil y, w ith vill agc ciders and rriends, 

Table 10 Languages used hy respondenls lVilhin Ihejtllnily, Il' ilh elders andji';enc!.1' 

Language ])arcnts Village ciders Spouses Children Sibl ings Friends 

Al11haric only 15 16 9 16 

Silt'c Dilly 32 32 II 8 10 5 

Amharic or Silt 'c 'I 4 13 II 

Total 3~ 32 30 2N 32 32 

Tab lc 10 ind icates that us ing Am haric is inc rcasing in cvery aspect 01' liiC, whi le S ilt 'c is 

dec lini ng. On ly 2WX, (8 rcspo ndents) usc Silt 'e when comm uni cat ing wi th child ren, whi lc 57% 

(16 respo ndcnsts) usc A mharic. 

We ha ve seen (i'om Tab le 9 tha t the chi ldren 01' 13 (46%) respondents have S ilt'e as the ir (irs t 

l al1gu agc~ among lh csc: 

(a) Onl y X (2 8%) respondents usc Silt' e when comm uni cat ing with the ir children; 

36 



(b) 5 ( 18%) respon dents do not use it at all which affects the chi ldren' s language ab il i ty 
in Si lt 'e adversely, i,e . the transm iss ion of Silt ' e frolll the cider to the yo unger 
generation is interrupted . 

Neve rtheless , th e intervicwces stated that language vitality is quite high cve rywhere in rural 

areas, though yo un g peopl e, poli tica l and educational cl ites tend to speak AJ11 haric rather than 

Silt' e. The clites keep usi ng A mharic that they wcre educated in. Thus , the implemcn tation of 

mother ton guc cd ueation in Silt 'e seems not to promote using Silt 'e . 

4,2,1 A Language Attitudes 

The impleJ11entation of a language po licy depends to a large extent on people ' s perception or 

attitude toward s a language; the language ' s acceptability is crucial in po li cy fo rmulation (Haugen 

(1972: 97-110) . J ,anguage attitude includes att itudes towards speakers of a particular language or 

dia lect. Attitudes to wards languages are onen the refl ection of attitudes towards members of 

various ethnic groups (FasoJd, 1984: 148 ), Ifa language has soc ial meaning, peo pl e wi ll evaluate 

it in relat ion to the soc ial status of its users, Thcir language attitudc will bc soc ial attitudes 

(M uyskcn, 1987: 12) . The !act that languagcs arc not only objecti ve, sociall y neutral instruments 

for con vcy ing mcani ng, but are linked up with the identities of soci al o r ethn ic groups has 

consequences [or the social evaluation of and the atti tudes towards language. In other words, if 

there is a strong relationship between language and identity, tbis relation sho uld lind its 

ex prcss lOn in tbe attitudes of individuals towards these languages and their users (Muysken, 

J 98 7: I G). This seetion is concerned with responden ts ' atti tudes towards the ir mother to ngue, 

towards Amharic and to wards the language of the neighbors, 

Exogamy is not forbidden in the Silt ' e culture , As far as outs ide marriage is concerned, there is 

no problem in the area where the respondents live. Intermarriage is we ll accepted acco rding the 

Si It ' e-K' i bbat respondent s who live toge ther with Ma rak ' 0 and Mask' an. Intermarriage with 

I laddi yya and Gu rage is accepted in lnnak'or-Lcra tho ugh the G urage l1l e n usual ly do not want 

to marry a Silt'e WO l1l an . Int erl1larriage between other Silt' e g rou ps as wel l as i\ Jaba is accepted 

and coml1lon in llulba rag. For 28 respondents, it is acceptable that their chi ldre n marry a non­

S ilt' e speak ing person but four respondents do not accept outside marri agc. 

All respondents (including the Wolane) have a posi tive attitude towards tbeir mother tongue and 

Al1lharie. The respondents statecl that Si lt ' e will be usecl for man y ge nerations so that it will not 

37 



be fCJrgolten. C hildren should learn to speak th e ir mothe r tongue. i.e .. S il t'e. Am hari c or a 

combinati on o rthe two. 

raMe II : Languages Ihe re.ljJondenls· children should learn 10 speak 

Sex 

LCl nguagc Mal e I:emil Ie Total 

Sil,"c alld Am haric II 3 III (11/1%) 

Silt 'c ' I G 10 (3 1%) 

Amharic 7 S (25'%) 

Total 22 (69%) to(31 %) 32( 100%) 

14 (44%) respondents said that both SilCe and Amharic are th e most use ful lang uages to know in 

the area. ranking Si lt'e lirst and Amharic second. C hildren nccd learnin g bo th Silt 'c and Amharic 

[or speak ing. readin g and wri ting . Learning on ly Am har ic Cor speak ing, reading and writing w ill 

be lp to acqu irc more knowledge or be o[ he lp for wider comm un icati on but it w ill also allect 

their culture . language and e thni c identity ad verse ly. Il ence. it is w ise to use both Silfe and 

Amhari c instead oC using on ly Amharic fo r their children. S ilt ·c. accord ing to 10 res pondents. is 

th e most useful language to kno w in the a rca : H rcspondcnts percc ived Amhari c to be the most 

use ful language. 

The Wolane respondents also have a positive att itude towa rds their mother tonguc and Amhar ic. 

Their chil dren should learn to speak the ir mothc r ton gue. Amha ri c o r a com binati on of'thc two. 

iloth Wo lane and Am ha ri c are impo rtant for the Wolane people. 

4.2.1.5 Attitudes to Dialects 

Genera ll y speaking. dialect va ri ations ex ist in Silt· e. However. o vera ll vari a tion among the Silt'e 

variet ies c reates no probl em as Car as intellig ibility is conce rn ed. Accordin g to the Silt 'e 

interv iewees. there are three dia lects: Summut-Silt' e. I luibarag. and Azarna t (includin g 

lnnak· o r) . The va ri e ty spoken in the Si lC e Wo reda is exact ly the same w ith the varieti es spoken 

in Allicho-Wuriro and l .anCuro. and. s lightl y di fTerent from the vari e ti es spoken in Sankura and 

Azarna t - I~arbarc . The variety spoken in lnnak 'o r is exactl y the same w ith the variety spo ken in 
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Azarnat but they cons ider Wo lane as a different language. The vari ety spoken in Ilu lbarag is 

exactl y the same with the vari ety spokcn in Chiro, and sli ghtly di ITerent from the vari eti es 

spokcn in Wuriro. The varieties spoken in per ipheral areas such as Sankura and lnnak' or are 

considcred to bc influenced by the nei ghboring languages . i.e .. Il addiyya. A laba, Kamba ta and 

West Gurage. 

A ll respondents s ta ted that the refe rence center Central Si lt' e, i. e., the va rieti es currentl y used as 

a medium of instruc ti on in elementary schoo ls, is in li ne with the interests of th ei r respective 

areas · ![ulbarag. Innak'or and Si lt' e·K'ibbal. The interviewees stated that th c variet y spoken 

between WOl'abe and K' ibbat towns is considered a presti g ious variety in the Sil t' e area in its 

trad iti onal sense . 

4.2 .1.6 Sociallntcl'llction Pattcrns 

Most ,·vives of Silt ' e men come from surrounding vil lages; there is no restriction as far as outs ide 

marriage is concerned. Tbey have freedom to marry outsiders, part icularl y Mask 'an and 

Marak 'o. fladdiy ya. Geto as well as Go maro women. Si lt 'e interact w ith in ternal gro ups -

Wuri ro and llu lbarag, and outsiders Mask'an and Marak ' o and celebrate holidays wit h them: 

they ha ve al so fr iends outside their ethni c group. They go to Butajira , K 'oshe and Inseno towns. 

Hosana, K'abul and Alem Gebeya to wns or other vill ages for trading. They usc, depending on 

whom they meet. Silt 'e or A mhar ie f(J r communicat ion when they go to the towns or villages [or 

tradin g. Silt' e is a trade language in th e area ; a signilicant number of' A laba. I·:ndegagn. Mask' an 

as well as Marak'o people and some Iladdiyya, Gomaro and Geto can speak Si lt' as a second 

language. but not vice ve rsa . Socia l interacti ons arc more important for men than wome n and so 

is second language know ledge more common among S il t'e me n than woman. 

4,2.1.7 Language Vitality 

The language vital ity of Sil t'e is strong. Many chi ldren in rural areas learn Silt 'e as their (irst 

language. The mother tongue is s till being transmitted to children. Il owever. there was some 

uncertainty about whether thi s would continue with future generations. Interviewees dou bt 

whether the gencrat ion to com c will usc thei r mot her ton gue: the young people. political and 

cducational e lit cs te nd to speak A mharic morc th an S ilt 'c . Amharic is ex panding, and so . it is a 

threat ror Sil t·e. Us ing A mharic is increasing whil c us ing Silt'e is dcclining. Silt'e is s trugg li ng 
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with A mhari c. In the current situation. it is un clcar whether the implementation o f' mother to ngue 

education in Silt'c promotes using thc language or not. 

1I0weve r. most or the respondents be lieve that it is poss ible to keep the language if' necessary 

measures arc taken; part icularl y. if it becomes an onieial language at th e I:onal le ve l and a Silt' e 

language academy is establi shed. They wo ul d like that dec ision-make rs tak e neccssary meas ures 

to kec p the language. They beli eve that mother tongue educati on can con tribute to kcep the 

language. 

Wolane, too, is strong and ali ve everywhere in rural areas. Many children learn it as their first 

language. The mother tongue is still be ing transm itted to the children. 1I0wever. there was some 

uncerta inty about whether thi s wo ul d continue with future generations: they doubt whether the 

generation to come speak it ; the Wola ne respondents exp ressed their interest in the development 

of Wo lane. 

4.2.1.8 Development of the S ilt'e language ('or education 

A ll res pondents (includ ing the Wo lane) ex pressed th eir interest in the developmen t of' th eir 

respecti ve languages. According to 10 Si lt 'c respondents, Amharic is the best language to choose 

fo r maki ng books and ncwspapers; for 16 respondent s Silt'e is the best w hil e six respondents did 

not give the ir responses as to thi s issue. The Wolane were not asked about this issue. Table 12, 

below. deal s with language preferences ['o r the medi um 0[' instruction in elem entary schoo ls: 

Table 12.' 11 espondel1/.I' . pre/ere ncesjiJr / he medi 11111 uOns/ rllcl iun in Sil / 'c elell1cn/wy schuuls 

La1lguage 

Silt 'c 

Amharic 

Total 

Sex 

Male 

15 

7 

22 

Fcma 1c Tota l 

6 2 1 (66%) 

' I I I (3 '1%,) 

10 37 

2 1 (66%) respondents stated that Silt 'e is the bcst language as a mcd ium of' instruction in 

elementary schools: according to the remaini ng II respondends. however. Amharic comes first. 

The responden ts stated that both Si lt'e and Amha ri c are important ['or the Silt'e peop le. Silt' e is 

40 



given sy mbolic va lue as to ethnic identity while Amharic is necessary lor wider communication . 

I:urthermorc, it was stated that that children should learn Si lt'e, Am haric and Lngl ish in school. 

Mosl Silt'c rcs pondcn ts s tated thai Lngli sb is the best language as mediums 01' instruct ion in 

secondary schools : 

'Fahle ] 3. Preferred medium o/'ins/rue/ion in secondary schools 

Only Icngli sh 2 1 (66%) 

Am haric and Lng li sh 

On ly Amharic 

7 (22%,) 

'U 12%) 

32 (100%) 

As a language to be passed over to ch ildren, Silt'e is more important than any otber language. 

The respondents ex plicitly stated that developing Silt'e means not only keep ing the language 

alive but also maintaini ng the Silt ' e identity and cul ture. They wou ld like the ir Illother ton gue to 

be full y developed and widely used in different domai ns, such as government offices and 

meeti ngs . Generally, the Silt 'e people shou ld change th e ir lingui stic behavior . The respondents 

would like seeing: 

(a) their mother tongue being used as zonal ot1ieial lang uage ; 

(b) the S ilt' e language insti tute establ ished ; 

(c) the Si lt'e history wri tten in their mo the r tong ue; 

(d) Silt'e mono lingua l dict ionary produced ; 

(c) local l1laga/.ines and newspapers be publ ished; and 

(f) Silt'e radio p rogram, and te lev is ion , would be welcomed very much. 

The respondents al so stated that it is necessary to establ ish sOlll e kind of' instit uti on to pro mote 

the standardi /.ation process. The male rial producers arc to be well equipped w ith technical as 

we ll as profess ional skill s. A Silt'e training center is needed. The Si lt 'e peop le need to cont ribute 

for the deve lopment of the ir mother tongue ; active participation is expec ted Ii'om the Sil t 'e 

sc holars and from thc com mun ity at large . 
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4.2. 1.9 Summary of the sociolinguistic sett ing 

To launch a mother tongue education. linguisti c and soc io linguistic ractors must be cons idered. 

particul arl y ir there is a stro ng re lat ionsh ip between language and identity. A ll Si lt 'e gro ups 

except the Wolane share the same e thno linguistie identity Silt'c. T he S ilt 'e ha ve a common 

polit ical and his torical center and arc interested to learn in Silt' e and develop their mother 

to ngue. The dialect var iat ions are insignilicant: no prob lem as mutual inte llig ibility is conce rned. 

The variety, spoken in Cen tra l S il t 'e is cons idered to bc the re ference center. The va ri ety used as 

a medi um of inst ruction in c lemen tary schoo ls, is in line with the in terests o f differe nt groups. 

The Wo lane case must be treated d iffe rently. Lingui sticall y. Si lt 'e and Wolane arc c losely 

rclated speech va ri e ties. The Wolanes, for cultu ra l reasons, refused to learn in Silt ·e. Thc Wolane 

consider their la nguage to be different fro m Si lt 'e f"or hi storical. geograp hical and ethni c reasons 

the Wolane li ve outside the S ilt' e lone as we ll. Ilut the two speech varieties could share th e 

same writing sys tem they could harmon i/.e their orthographies. Il armo ni /.ation of 

orthograp hi cs is hclpful In o rder to a ll ow reading material s to be eas ily used by speake rs of 

differe nt va ricties . Ila rmo nizat ion ai ms at establishing a si ngle unifi ed orthography lor two 

varieti es. When necessary and possibl e, aclaptation is helpful to mi nimi /c cos ts; it saves 1110ney 

and tillle . T wo or morc language development projects in related speech va ri et ies can work 

together. The Wo lanc could adapt Silt 'e literat ure just by making necessary adj ustments 

(modi lications) suitabl e to the ir situat ions. The ulti mate pedagogical aim or harmoni zation of the 

o rthograp hies is to lile il itate reading and writin g in la nguages other than one ' s own language 

(Wolff 2000: 332). 

4.2.2 Results of the Lexicostatistic Compa riso n 

Ten va rie ties li'om the ma in ad mini stra ti ve units in the Si lt 'e Zone. namely Central Silt 'e. 

Allieho. "l" ora. Worabc. Wuriro, Abbecho, Innak 'or. Kerate. Sankura and Chiro. as we ll as 

Wolanc from th e Gurage I .one were compared with cach o ther. I:or the lexical com parison. 3 14 

items, f"romthe 326 SIL lex ical itcms li st (as fi rst compiled by Girard. Wedekind ct al . 1993. and 

rev ised by the S II .- Eth iop ia survey team durin g the Zayse-Zargulla survey in 2006). were 

se lec ted. The rcmaining 12 items were excl uded rrom the cOlllparis ion because they arc not 
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relevant cultura lly8 In an attempt to work out lexical silllilarity, cognatcs with s li ght 

phonol ogical variat ion, as in the following exalllp lcs, are counted as similar: 

( I) a. I ij"eed - ij"eeq 'spider ' 

b. l in t' irUI - hint 'ir~itl 'fence ' 
c. ludr - wlIdr I ' thi gh' 

The percentages of sharcd lex ica l item s, lex ica l similarities among thc spccch varietics under 

s tudy, arc presentcd in Table 14, below: 

"/(,b/e / ./: lIes"/ls o/fexico/ comparison oFe!even varielie.\" 

C. Sil(c Allicho rom Worabe Wuriro Abbccho Inmlk"or Kcrale Sankllrtl Chiro Wolane 

C. Si lt 'c 100 

Al licho 100 100 

'["ora 100 100 100 

Worabc 100 99 100 

Wu ri ro 100 100 100 

Abbccho 100 100 100 

Innak 'or 99 99 99 

Kcratc 99 99 99 

Sa llkura 98 97 98 

C hil'o 9R 9R 98 

Wolanc 93 91 93 

--- 1----1-----1-
100 

- 1---1---- -
100 100 

100 100 100 

99 97 100 

100 97 99 98 

97 96 96 96 

98 98 9R 97 

93 93 93 92 

100 

97 100 

97 97 100 

93 91 92 100 

The tcrlll S ilt' e in Table 14 dcnotes the vari ety spoken in th e Silt" e Worcda re le rri ng to Central 

S ilt 'c. the reference center. The vari eties spoken in Silt 'e. A ll ieho, Worabe, T'ora and Wuriro 

belong to the northern dia lect of Silt ' e. Kerate , Chiro, Sankura, Innak'or and J\bbecho varieties 

belong to the southern dial ects. Detailed investi gatio n is needed in order to establi sh the exact 

di a lect boundaries in Silt' e wilh the exception of Wo lane, which is geograp hicall y separa ted 

frolll all o ther Silt"e vari eties. The southern dial ects - J\bbecho and (,hiro - arc closer to Central 

The exc lu ded items are: lake. boat, arrow. bow. pig. scorpion , buffalo. harvest, bllsh . animal, green, 

and fi·ui t. 
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; 

Si lt' c, which is a northe rn dialect. than to Innak·or. Spcakers ofth c Abbcc bo and Chiro varie ti es 

belong to A/.arnat- Il arbarc and Ilu ibarag, res pecti vely. with rcgard to their loca l idcntity. The 

poss iblc hictor might be prnxil1l ity or soc ial interaction. Ho wcver. gcographicall y adjacent 

varicties arc al so lex ica ll y c loser to one another: rurther research is needed. 

In Icxicostati s tical ana lys is. more than XO% agrcc ment in thc basic lex icon is a rcasonable cut olT 

po int for mutu al intc ll igibi lity (Bender. 2003: 8). Variet ies sharing cognate percentage in basic 

vocabu lary from X I- I 00 arc cons idered as d ia lects of a language whil c those sharing 36-80 are 

languages o f a j~lmil y (Crowley, 1997: 173). 

T'he lex ical similar ity between North Silt 'e and South Silt 'c is ncar ly 99%; Wo lane and No rth 

S ilt 'c have nearly 93% Icx ical s imilarity. The average lexical similarity bctwccn Wolane and 

South S il Cc is nearl y 91. The avcragc lex ica l similarity bctwecn Wolanc and S ilCe is ncarl y 92 . 

l lenec. thc varict ics un der qucstion are to be considercd as d ialects o f th e samc language ; hi gh 

levcl of mutual inte llig ib il ity is ex pected among the speakcrs of these varietics, and, is in line 

with the fac ts in realit y; the findings from th c soc iolingui st ic interviews confirm thi s too. 

I,anguagc and dialect arc dis tingu ishcd on th e basis o f' the leve l or unde rstanding each other of 

the spcakers 0 I' two speech varieties . According to Paync (1997: 18). 

" ITlwo speech varieties arc said to be dialects of one language if speakers of the two 
varieties ca n understand one another immediately, j,e .. with no period of f~ll11iliari za\ i oll 

on the part of" either speaker. Conversely, two speech varieties arc sa id to be two distinct 
languages if speakers cannot understand oll e another . until they ha ve adjusted their 
production and comprehension to allow for the variation'--

According to interviewees and my personal cxpericnce of the area, there arc no inte lligibil ity 

problems among the di rferent Si It 'e va rieti es under study. Henec. these varieties arc to be 

cons idered as dial ects of the same language from a theoretical point of' vicw whe reby va riati on 

rc fers to va riation in location as in trad itio nal dialectology. 

The lingu ist ic lind ings suggest eons idcring Silt'e and Wolane as two var ieties of th c same 

language . I lowc vc r, the Wo lanc peoplc consider thcmse lvcs bcing differcnt from Silfc as far as 

their ethno linguistic identity is concerned. Gcographica ll y. Wolane is se parated from the other 

dialects of Si lt 'e whose speakcrs li vc in contiguous areas and share both linguistic and ethni c 

ident ity. Thc Wolane d iverged and formed thei r own iden ti ty as they arc separated in spacc and 
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timc rrom Silt 'c; social intcraction patte rn s. onc of the binding factors. arc abscn!. In thi s regard 

Palmcr (1 97X : 278-279) notes that constant communication is the integrat ing ( l ITC or the 

community. Il c says. 

" Where ver there ex ists a centre or socia l activity of any kind at which peopl e C0111e together 
regularly ... lor marketing or festi vities. religiolls 01' secular, or merely for the business of political 
admini stration . there we have a unification force that will be manifested ill al l cu ltural phenomena 
or Ihal reg ion. and 111os1 particularly in its speech. Isolated communities on the olher hanel, will 
ex hibit ecce ntriciti es of lan guage .. Speech. li ke disease, spreads qui <.:kcS l where contact is 
closest and inlercourse most intense." 

At thi s point. th us. Wolanc is to be considered as a se parate group. 

4.2.3 hnplcmcntation of Silt'c liS Medium of Instruction 

This part is thc core of the prcsent stud y. It is conccrncd with th c availability of nceessary 

rcsourccs ror langaugc implemcnta tion in tcrms or quality and quantity. 

4.2.3.1 General Overview 

T hc S ilt' e I .onc I:ducation Dcpartmcnt IS supposcd to bc rcspons iblc by dclcgation for the 

prod uction and distributions or the Silt'c matcrial s. This section dca ls with inf(JrI11ation obtained 

frolll ed ucation official s (ef. 3 .2.3) regard ing to o rganizationa l capacity and fin ancia l capab il ity 

in gcncral. It is no t conccrncd with spec ifi c probl cms; rathcr. it is intcndcd to givc somc insights 

as to thc gcncral pi c ture of th ings - aimcd at h ighli ghti ng thc challcnges and probl cms rclating to 

the questi on on hand. The two cducationa l officials percei ve the samc thing dil'ICrenti y. 

Thc Silt'c 7.onc Ed ucation Dcpartmen t is authorizcd to coord inatc and mon itor the production 

processcs and d istribut ions or Silt'c matcr ials. It sc lccts ind ividua ls from diffc rent sectors and 

ass igns thcm to produce thcsc matcrial s . Its stall members arc ncithcr profi c icnt nor trained in 

Sil t' e to carry out the j ob. U nfortunatcl y. th csc indi vidual s who thc matc ri a l producers and 

edi tors selcc ted are not tra ined in S ilt'e and trans lation wo rks. Thcrc is no an author iO'cci body to 

cont ro l thc whole process of standard iLation ; it has ncither profcss ional consultants to work with 

nor pcrsonn c l who arc cxpert in Sil t'c - so no way to monitor thc proccss . Thc matcri al producers 

and cditors wo rk in a s ituation wherc othcr materials. such as refe rcnce matcri al s. th c Silt'e 

monolingual d ic tionary and thc gramma r book. are not ava ilablc. 
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; 

According to th c rcspondcnt li'om the /.o ne. the problem is insignifi cant as expe ri enced peop le 

arc selec ted from oth er secto rs ve ry care full y: the ed itors can cont rib ute a lot to the quality of 

mate ri a ls. o r course with some li mitations. The departm cnt uscs the feedbacks I,'om teachers to 

evaluate and rev ise th em w hi ch bring in im provements in the ir quality. This yca r. nine peop le 

were ass igned to prcpare the 7'h and 81h gradc mate ri a ls. four or li ve for each g rade Icvel. The 

preparation was comple ted w ith in o ne month: acco rd ing to th e /.one. expcri enccd pcople were 

se lected care full y. the time a ll otted was a lso fairly enough. and things wcre donc we ll 

evcryth ing. mo re or Icss . was effect ive. The ava ilabili ty of teac hcrs, teaching ncwly prepared 

ma terial s. will be acceptab le but not suffici ent ; it is hoped tha t the teachcrs will und erstand the 

hooks easil y; th ere is ne ithe r a cente r nor an y otber o ption to tra in them in thc Silt 'e language 

and orthograph y. Il oweve r, the teaehcrs are ex pected to teach well. Most o f th cm impro ved th eir 

performance through ex peri ence. There is suCfici cnt money to di s tr ibute th e new books. The 

/.one al so ex pec ts some poss ible problems but they a rc natural and to lerable. A ll in all , thin gs are 

o n the ri ght di rection . 

The man li'Dlll I.e ra. on the other hand. doubts wheth er thi ngs arc o n the ri ght track. Indi viduals 

arc se lec ted ra ndoml y. not careful ly. regardless o f the ir proressional q uali fi ca tio ns and their 

lang uage profic iency and ass igned to produce mate ri a ls. Thi s ki nd o r se lecti on or ass ignment 

a lTects the prod uc ti o n process adverse ly as IiII' as quality is concern ed . r Ie docs not believe that 

an amateur. not trained in Silt ·e. can produce quality materi a ls . The cont ributi o n of editors as to 

the qualit y 01 ' ma teria ls is al so questionabl e. Someti mes the rev ised ve rsions are more 

probl ematic than the o ri g inal ones; th c books arc fil led w ith o rth ograph ic. g rammatica l and usage 

probl cms. The con trol ling proccss by itse lf' contro vcrs ial is le ll to bc carri ed out by pco plc 

who do not ha ve knowlcdge ofSilt ·c. There is shortage of teachers tcaching Silt' c in genera l and 

fi'Dlll grade 5-9 in parti cul ar . Most teachers arc not w illi ng to teach g rade 5-9 as the books are 

dil'ficult to undcrstand. There is not enough money to pub li sh books and there is al ways a 

shortage or books . Ilc doubts whether it is possible to someone with no training. to teach well. 

Accordin g to him, ho wevcr, th c s ituation rrom gradc 1-4 is more o r less aecc ptabl e. but in thc 

hi gher grades thc mate rial s a rc detect ive and insuffi c ient. There arc no sulIi c ient teachers. 

Tcachcrs arc no t q ual ifi cd c ithc r. He thinks that it w ill take all east four months Cor producing the 

71h I olh I . I . I' I' d ant" grac CS Illate rl a s I eompetcnt peop c are ass lgne . 
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4.2.3.2 Attitudes towards Silt'e as Med ium of lnstruction 

2 1 rcspondents out of the 32 S ilt'c rcspondcn ts would like to havc S ilt 'e as a mcdium of 

instructions in elemcntary schoo ls; the rcmaini ng I I of them would likc to havc Amhari c in this 

functi on (c r. Tab le 12. uncler 4.2. 1.8). In thi s scetion we wil l sec the altitudes of teac hers, 

students and pa rents w ith regard to thc mcdi um of instructi on question in the Silt' e I ,onc. 

Acco rdin g to four d irectors. thc teachers wou ld likc tcaching Amhari c more than S il t'c. Two 

d ircctors s ta tcd tha t thc tcachers wo ul d like tcach ing S il t' e; the remaining two direc to rs wo uld 

arc neu tra l to thi s question. 19 teachers. on the other hand. stated that they like teachi ng Sil t' e 

more than teaching Amharic; onl y 7 like teac hing in Am haric; one respondent li kes both 

Amhari c and Silt'c: three teachers did not answcrcd thi s qucstio n. 

Table J 5: Students and parents preference/or medium of'instrllction 

Language St udents Ilarcllts Total Percell I 

S ilt ' c 5 7 12 50 
- .--

Am haric 6 3 9 38 

BOlh Silt 'c and Amharic 3 3 12 

Total 1'1 10 2~ 100 

Percent 58 41 100 

Most parcnts. 7 out of 10. wo uld like thei r children to learn Silt' e in elemcntary schools; 5 

st ude nts wo uld like to learn S ilt 'e; 6 Amha ric. 3 both Amhari c and Silt'e . 

I:ina ll y , ] I res pondents (20 teac hers. 6 d irecto rs and 5 parents), be lieve that mother tongue 

ed ucation in S ilt' e is on the ri ght track ; 9 respondents (two directors, three teachers and four 

parents) werc in doubt ; 5 tcaehe rs wcre in dilcmma; 3 respondents (two tcachers and onc parcnt) 

cscapcd thc qucstion. 

4,2,3.3 Script 

The S ilt' e writing systcm is based on an adaptcd I, thiopie script. In additi on. Ara bic graphcmcs 

arc used by Mus lim sc holars. T he two wr iti ng systems came [rom cl iffcre nt d ircet ions with their 

own pu rposcs. The remai ning part or thi s sub-section. dcal s with thc Silt'c writing systcm and its 

hi story. 

47 



Il isto ricall y, the Silt'c arca re mained to bc the mceting place lor two competiti ve forces: Islam 

rrom the I,ast and Chri s ti anity rrom the North. Thcse two lo rees introduced their own writing 

systems, the I·:thi op ic and Arabi c sc ripts, into S ilt 'e ror thcir own purposes. 

4.2.3.3. 1 Arabi c Writing system lo r Silt'c : yiislaam alii/baa 

Thc Arabic sc ript has been kno wn in Si lt 'c since th e introduction o l' ls lam into the area centuries 

ago. It was lirst uscd to write Arabic; la ter it was adapted to write Silt 'e as well. The Silt 'e 

rc li g ious leaders Shcikhs s tili use Arabic symbo ls for writing Si lt ' e . By modifying A rabic 

symbols, tha t is, by adding dots to basic symbols, new symbo ls are provided. To reprcsent a 

sound common in S ilt 'e and A rabic, the Silt' e uses the basic Ara bic sym bo l. 

bolsArabie sym arc modi li ed in accordance with the S il t'e sound system, thus lei ..p or C'I, Ig/~t , 

Ic'l Jb and Ip'l "". Thc three Arabi c vowe l diacr itics,jelha sign ftlr vowc l la l, dllll1l11a sign of 

vowel lui and kasrah sign It)!' the vowel Iii , are call ed in S ilt'e likada, luklldo and /cwsl , 

res pecti ve ly. The sign to indicatc vowcllcss consonants, sukun . is cal lcd kal'iim. 

4.2.3.3 .2 "thiopic script: yaamaal'a/idal ' a lphabet of Chri s tians' 

'fhe Fthi opic script was introduced into Silt'e by Abyssinian rulers lor admi ni s tration, church 

and cducation purposcs. Late r, it was adapted to write Silt'c. The first material s written in the 

Ethiopi e sc ript were appeared duri ng the Derg regime. Literacy materials for the purposes of the 

litcracy campa ign werc produced in Silt'c; Silt 'e was one of the lilieen languages chosen ror the 

literacy campai gn. 

The current writin g sys tem or Silt'c. in whi ch the Silt'e dic ti onary and school materia ls are 

writtcn, is based on the Ethiopic script with some improvements. Thc symbols, O} IV } ,h} 'H 

'th l\ and 0 and thc graphcmcs for labiali zed sounds arc cxel uded. Thc short vowe l Ia! is 

indicated by th e lirst [{)!'m o Cthe Eth iop ie script and . the long vowcl la:l by thc fo urth [arm in the 

stan(brel Silt 'c orthograrhy. Thc short vowe l I ii and vowcllcss consonants arc indicated by the 

sixt h ordcr or thcEthiopic script: thc long vowc l Ii:! is writtcn by the third o rder (orm of the 

Ethiopic sc ri rt. The second, fi nh and the scventh orelcr form s rcmained do not d ist ingui sh vowel 

length. It is th e con text that determ ines to read a vowcl short or long. Concern ing to thc second 
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and seventh order forms , the majority of written wo rd-form s arc either long or short, but not 

both: only a few words arc spe lt the same way but pronounced differentl y. I Jcnee. marking of 

length docs not seem important. With only a few excep ti ons, any Silt 'e wo rd with a firth order 

form at word -initial or media l posit ion is long. So it is not important to ma rk this. Gem ination, 

too. is Icft lor the context and not marked in the sc ript. 

I:inally. two teac hers stated that they wo uld li ke to use the Arab ic script as it refers to the Is lamic 

heritage. 

4.2.3.4 Availability and Quality of Resources 

4.2.3.4.1 Qualifi cat ion o f Teachers 

Availabil ity o r teachers is one of the important inputs as far as teaching- learnin g intcraction is 

conce rned. both in terms of quantity and qua lity . Ava il ab il ity of com pc tent teachers is one of the 

crucial arcas in mothcr tongue education. This sub-scetion deals with whethcr the manpower 

with respcet to tcachers is suf'ficiant. 

4.2.3.4.1.1 Availab lity of Teachers 

There arc some diffe rences among the school directors as to their judgemcnt regarding the 

avai lability of teachers. Accord ing to five d irectors. the nU l11be r of Sil t' c teachers is not 

suffic ien t; there is a shortage of teachers teaching Si lt'e in general. from grade 5-8 or above in 

part icular. Ilcsides. most teac hers arc not willing to teach grade 5-8 or above as the books are 

difficult to un derstand. The remain ing three d irectors stated that there is a shortage 01' teachers; 

but th e prob lem is not much s ignifi cant. Table 16 con trasts ava il ab ili ty of teache rs [or grade 1-4 

vs. grade 5-X in terms of periods a ll o lled . 

Table 16: NUlI7 her oj'periods pel' week/or grades 1--/ and 5-8 

Grade Levels Name or Schoo ls 
From 1-11 I .cra Worabc (j irar Kcralc Total 

I " 'I 5 5 14 
2ml ' I 5 5 1'1 
"I(I 4 3 4 'I 15 .> 

4 111 
' I 3 LI II 15 

Total 16 6 18 18 58 
From 5-8 
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Grade I ,evels Name or Schools 
5th 2 3 3 3 I I 

61h 2 3 3 3 II 
th 2 2 2 3 9 
Slh 2 2 2 2 8 

Total 8 10 10 II 39 

Each grad e leve l li'om I -4 will have at least 3 periods per week, but [['OIn 5-8 at most 3. The 

number of' periods allotted fo r grade 5-8 is less than allotted for grade 1-4. The lesser number of 

peri ods re flects the shortage of teachers . This is in line with the assertions that the fi ve directors 

made - the ava ilability of teachers [or grade 5-8 or above is not promising; it is questioning 

wbether they arc enough to cove r the lessons. 

4.2.3.4.1.2 T rain ing 

Tra ining is very important for good performance and has a close rela ti onship with proficiency; in 

some cases people arc successful though not trained. A ll directors stated that thc teachers are 

trained in Amhari c but not in S il t'e; but thcy have difrerent percepti ons regarding the alt itudes of 

teachers towards teaching S ilCe: 

(a) Accordin g to four d irectors, the teachers are not competent as they arc not trained in 
Silt' e and. hence . they would like teaching Amharic more than S il Ce. 

(b) Two di rectors stated that the teachers would li ke teaching Silt ' e; 

(c) Two other directo rs would like to remain neutral. 

14 teachers (rrom 30) stated that they arc not trained in Silt 'e; among the teac hers who are not 

tra ined: 

(a) Light stated that teaching Sil t'e is very difficult; their knowledge of Si lt 'e grammar is 
not good; th ere arc words they do not kno w their meanings, too. 

(b) Four. however. s tated that they could manage to teach through experience. and now, 
teachin g is alright for them. The Silt ' e peopl e started learning lately durin g the Derg­
the on ly means is ex perience and courage . It is not only training but also personal 
efforts that matter. 

( c) Two respondentsj ust escaped the question. 

Accordin g to elglll teachers and fOllr directors. competence influences pe rfo rmance and IS a 

resu lt of training wh il e for fou r teachers tra ining is not the only factor fin good pcrfilrl11<lI1ee . 
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Genera ll y, it is clear that lack of training affects performance negativel y; it influences the 

tcaching-Iearni ng interactions adverse ly. However. lacking training is not thc only problem. 

Lacking sense of respcct to Silt ' c culture and values is one of thc practica l prob lems; attitude, 

interes t. plus commitment can con tribute a lot. 

Acco rding to fo ur di rectors, teachers wo uld like teaching Amharic more than Silt 'c because they 

lack competence as they are trained in Amharic but not in Silt ' e. Eight of the teachers, not 

traincd in Silt ' e. stated that teaching Sil t 'e is very diffi c ult. As repo rted, on the other hand, for a 

signifi can t number of teachers, who are not trained in Silt ' e, it is eas ier to teach Silt ' e tban 

Amhari c, and most of them would like teaching Silt ' e more than Amharic: 

Table / 7: /,anguage which is La.l)! fa Teach V.I'. Preferred fa Teach 
--- -

Easy to teach (ab il ity) Prcrcrc cJ to tcach (atti tude) 
-.. - . - . -

Not trained Total Trained I rained Language N 
--

01 trained Total 
- --- ~-

Sil t' e 8 8 16 10 9 19 

Amharic 6 6 12 5 2 7 

Silt 'c & Amharic I - I I - I 
- --- - -

No answer I - I - 3 3 
-

Total 16 14 30 16 1'1 30 
-~---- - - ~ 

16 teachcrs. 8 of thcm arc not tra ined in Sil t' e. stated that teaching Si lt ' c is eas ier tha n teac hing 

Amharic. 19 teachers, 9 of them arc not trained in Silt' e, would like teaching Silt' e more than 

Am hari c. For six teachers, who arc trained in Silt ' e, it is easier to teach Amharic than to teach 

Silt ' c. Furthermore. five tcachers who are trained in S il t ' c would like teaching Amharic more 

than teaching Silt 'e . It seems, hence , that training has nothing to do with performance to teach 

SilC c or Amharic. The main motivating factor, most likel y, is the att itude towards teachi ng Sil t 'e 

which is not a result o f getting training in Silt 'e. 

Furthcrmore, it is unlikely that the claimed training will be helpful as the textbooks in the teacher 

training institute. if any, will a lso be poor in quality and quantity. There is neither a dictionary 

nor additio nal reference materi als. Availability of well-educated trainers to tcach candidate 

tcachcrs is also qucs tionabl e. Currentl y, the claimed training ccases to cx ist as there is no 

training centcr in reality. Howevcr. thi s does not mean that training in Silt ' e is not important. 
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'fhosc who arc not trained in Silt 'e stated that they have improved their knowledge of Silt' e 

thro ugh experi ence bu t they still need training in Silt' e. They have d ifl iculties in understanding 

the meanings o r some words, parti cularl y newly introduced technical terms in the books, they 

lack competence in the grammatical structurc of Sil t ' e and lack confidence in the ir langauge 

proficiency in Si lt'e . 

According to 25 teachers, students score better in exams in Silt' e than they do in Amharic as it is 

easy to learn in Silt' e; 5 teachers stated that students score better in Amharic tcsts. According to 

10 students, in con trast, Si lt 'e is easier to learn than Amha ri c, For the remaining four students, 

Amharic is easier to learn than Sil t'e. There are diff erences in language preferences among 

parents and among the students; for students, prefe rence is not necessaril y related to easiness 

(see Tabl e 17). 

4.2.3.4. 1.3 Linguistic Fluency and Behavior 

Language fluency influences the teaching- learning interactions. Therefore, the teachers were 

asked to eva luate themselves as to how well they speak Silt' e . Parents and directors were also 

asked about their attitudes towards the teachers' abil ity to spcak Silt ' e, Table 18 summarizes the 

info rmati on obta ined fi-om teachers themselves, parents and school directors. 

fable 18: ranguagefluenG}' of teachers in Silt 'e according to teachers, parents and directors 
- --

Perce;rt Teachers nucncy in Si lt 'c is Teachers Parents Directors Total 

... fai rly good 19 2 3 2'1 50 

... 11 0 t we ll II 5 2 IS 37 

... \-vith sOllle limitations 3 3 6 13 

TOla l 30 10 S 48 100 
-

II teachers do not believe that they know Silt' e but 19 claim that they arc fluen t eno ugh in Silt 'e . 

According to li ve parents, the teachers don ' t kno w Sil Ce we ll while th rce parents said that the 

teachers arc nuc nt with some tolerabl e problems; two parents said that the teachers are fairly 

good in Sil t' c. According tothe three directors, the teachers can speak Sil t'e well ; two directors 

saiel that the teachers don ' t speak Sil t 'e. The remaining three directors stated that the teachers can 

speak Silt' e, in fac t. with some limitations. 
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Lack of fluency, in the case of teachers, affects the teach i ng- Iearning interactions adve rsely. The 

teachers, just likc students, are struggling with Silt 'e . Therc arc SOl11e teachers who il11proved 

the ir ability in Silt 'e through ex perience. In SOl11 e cases it was reported tbat students have better 

ab ility in Silt 'e than thci r teachers which l11i ght create unsound interaction or li'ustration. 

According to thc studc nts, thcrc arc some di rli cul t words in the materials of' which they don' t 

know their meanings. Some teachers and parents arc not able to expla in these dilIicult words to 

the students. Accord ing to 7 out of 14 students, the teachers explain difficult words well. 

According to fi ve students, ho wevc r, teachers are not able to cxplain dilIicu lt wo rds; two 

students statcd tha t tcachcrs explain these words with some limitations. According to eight 

students, thcir parents exp la in difficult words we ll to them; three sa id no; the other three stated 

that they explain difficult words with some limi tations. 

Linguisti c behav ior of teachers, like switching h om Silf e to Amharic when they teach Silt 'e, 

might be an indication that they lack fluency. Most respondents stated that teachers switch from 

Sil t'e into Amharic for diffe rent reasons. 

table 19 .. I>anguage swilching behavior o(leachers 
-~ -~ -- --

'I'cachers Students Directors Total Percent 
-----

Switch 18 II 6 35 70 
-

Do not sw it ch 12 3 0 15 30 

TOlal 30 14 6 50 100 
---

35 respondents stated that teachers switch from Si lt 'e to Amharic whe n they teach Si lt ' e. 18 

teachers stated that they often switch Ii"om Silee to Amharic because they do not know the 

equiva lent wo rd in Silt ' e or do not understand the provided S ilt ' e expression. 

All directors stated that the teachers switch from Si lCe to Amharic as they teach Silt'e for 

dii1e rcnt reasons: 

(a) Whcn the material is defective or unc lear; 

(b) Lacking o f" kno wledge and competence of" those teachers who were born 111 towns or 
speak Si lt ' e as a second language; and 
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(c) Some teachers have a negative attitude towards Si lt 'e; they [oak down upon the 
[anguagc and cu[tural va lues of'Si [t'e. 

Acco rding to II students, their teachers switch into Amharic whil e teaching Si[t 'e; only three 

said that the teachers do not switch . 

Thc genera l language usc of teachers in and outsidc class does not encourage students to use 

S i[t' e. According to a[[ students and threc directo rs, the teachers usc Amharic when 

communicating wi th their students. T'he other three directors said that the teache rs use both Si[t 'e 

and Amharic. The information obtaincd fi'OIn the teachers themselves suggest that Amharic is the 

dominant language when communicating with friends and other teachers. 

Table 20: hll1guage use alteachers 

Language With family With fh ends With teachers With students 

Amharic 12 14 14 12 

Silt" c 8 6 6 8 

Si ll 'c and Amharic 10 10 10 10 

Total 30 30 30 30 

19 of the 30 teachers claimed that they are good ill Si lt";; uilly II declared they are not. Now, let 

us sec the lingui stic beha vior o[the 19, who claimed having a good ability: 

(a) [2 (63%) or' them do not switch; 7 (37'Vo) oJ"thcm switch ; 

(b) On ly 8 (42%) of them usc S i[t 'e when eOlllmun icati ng with their students: I I (58%) of 
them usc Am haric . 

Generall y, the lingui stic behavior o r teachers is not sati s raetory. The teachers are teaching the 

language they cannot speak or arc not wiiling to speak it. 

I:urthermorc, the language use pattern of students and pa rents arc also paradoxical. as shown in 

Tab[e 2 [. 
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Fable 21 : Language use o(siudenis and pal'enls 

Students \vith 

Language 

Si lt 'e 

An1haric 

Silt 'e And Amharic 

Teachers 

14 

14 

Parell ts 

14 

14 

Friends 

3 

3 

8 

1'1 

Parents wit h children 

2 

8 

10 

/\ 11 students usc /\m haric when commun icating with thei r teachers; only three students s tated 

that they use Si lt 'e to communi ca te with their friends. Two students li'om Sankura stated that 

they do not feel comfo rt able speak ing Si lt ' e w ith their fri ends. Only two parents stated that they 

usc Sil t'e w hen communi cating with the ir children. Ge nera lly. the lingui stic envi ronment is not 

mot ivating for the usc o f S ilt· e. 

4.2.3.4 .2 Teaching Materia ls and Tex tbooks 

Availabili ty of materia ls is one of the importan t inputs as far as teach ing- learning interaction is 

concern ed. Th is part dea ls with the di str ibution and qua lity of material s. It is d ivided into two 

parts: the firs t part dea ls w ith the reaction of school directors and teachers towards the 

avai labi lity of materia ls whil e the second part deals with the reaction of schoo l directo rs. 

teachers and parents to wards the qua lity of materia ls. 

4.2.3.4.2.1 Dist ribu tion of Materia ls 

Most responden ts were concern ed about the problems in the provision of textbooks in general, 

and specificall y, for g racJe 5-8 or abo ve. The info rma tion obtained frolll teachers and d irecto rs is 

sUlllmarized in Table 18, be low. 

Table 22: Disll'ibuliol1s a/Sill 'e language lexlbooks 

· I~·e-a-cl~,c-r-s--r-~D~i~re-·c~to-I-·s--

There is always mismatch - shortage 

It is OK - for grade 1-4 

No answer 

Total 

55 

22 

2 

6 

30 

8 

8 

Total Percent 

30 79 

2 5 

6 16 

38 100 



All di rectors and 22 teachers stated that there is always a mismatch between the delll ands and the 

suppl y of Illateria ls so that shortage o f materi a ls docs ex ist. They explic itly stated that the 

problem is ve ry se rio us and needs a sol ut ion as soon as possible. Two teacher stated that the 

provision of tex tbooks for grade 1-4. is alright; six teachers did not answer this question. The 

asserti ons of directors were found to be in line with the information obta inedlj'olll the Azarnat-

Bat'bare Education OHiee. 

To substantiate the results hom the questionnaires, the following information was obta ined hom 

four schools: Girar (S ilt'e Woreda), Worabe Town. Kerate (Hulbarag Woreda) and Lent (West 

Azaran t-Barabc Woreda). To verify the discrepancies, a pupil -text rat io ((Jr each grade leve l, 1-4 

and 5-8 is take n separate ly j(lr each school and then averaged (c1". Tab le 23 and Tabl e 24 Table 

below and also Appendi x C). 

Table 23: Provision o/"lextbooks and the number oFgrade 1-4 students in/our schools 

(Jrade Levels 

11h 

th 
,,11, 
.) 

-~ - If III 

Total 

Pupi l- text rat io 

f-- -
I .era 

363 (363) 

247 (247) 

259 (259) 

2 16 (2 16) 

) OS5 () 085) 

):1 

Schools 

Worabc Ci irar 

220 (110) 
-

250 (125) 

470 (235) 

2: ) 

108 (50) 

98 (46) 

138 (35) 

120 (35) 

464 (166) 

4 : ) 

(N um ber o f books in brackets) 

-

Kcra tc Tolal 

353 (2) 824 (415) 

31 I (I 18) 656 (41D 

2 16 (108) 833(5 12) 

189 (229) 775 (605) 

) 069 (457) 3088 (1943) 
-

2: ) 3:2 
-

Tabl e 23 shows that the average pupil-text rat io is 3 :2. In addition to the shortage, however, the 

distributi on itse lf is no t proportional as some schools were left di sadvan tageous. The Lera school 

for some reasons, [o r example, was fou nd to be favored with a pupil -tex t rati o J : J, at the 

expenses of the other schoo ls. G irar is the 1110s1 di sad van tageous schoo l with a pupil -tex l ratio of 

4: I. Furtherl11ore, Keratc has on ly two textbooks for 353 students in tbe J st grade. 
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Table 2·/: Provision o{Sill'e lexlbooks ond the number o{grade 5-8 sludenls in/our schools 

Grade 

Fotal 

Pupil- tex t ra tio 

Lera 

305 ( I ) 

22 1 ( I 

426 (I) 

459 ( I) 

14 11 (4) 

353 :1 

-
Schoo ls 

Worabe G irar 

440 ( I) 11 2(20) 
-- -

440 ( I) 108 (3) 

275 (3 ) 56 (2) 

250 (3) 511 (2) 

1405 (8) 330 (27) 

176: 1 12:1 
-- --

- -

I(cratc To/al 
-

150 (4 7) 1007 (69) 
--

178 (1 0) 947 (15) 

91 (3) 848 (9) 

87 (5) 850 (1 1) 

506 (65) 3652 (104) 
-
8:1 35 :1 

Fro m Table 24, Oll e call see that the prob lem in the provision of textbooks is refl ected with a 

high pupil-text ratio . This is in line with what the school directors assc rtcd and the supervisor 

from Lera claimcd regardi ng grade 5-8. Availab ility of material s vari es w ith level o f grade; the 

higher the grade, the lo wer will be the avaii abili lY of' materials. In most cases. the students have 

no books to read and to do exe rcises - onl y teachers have books. Re lative ly, onl y two schools, 

Girar and Kerate. have a better supply for grade fi ve, with p upi l-text ratios of 7:1 and 3:1 

(112:20 and 150:47). respecti vel y. The problem relating to the supply of materials is significant 

cnough in cases of grade 5-8 or abo ve. The num bel' 0 f' tex tbooks ava i lable [or grade 1-4 is better 

than grade 5-8. The sho rtage of materials is al so a refl ection of' a lack of' surli cient fund for 

publishing. Jf other factors remain the same a wide distri bution is impossible without suf1icient 

money. 

Generall y, the number of tex tbooks does not sat isfy the needs. The mismatc h between the 

demands and the supply of materi al s is signi fi cant eno ugh to afTect the teaching- learning 

processes adverse ly. Furthermore, there is no dictionary to defi ne the newly introduced terms. 

Absence of reference materia ls is another ma jor problem : absence of magazincs, ncwspapers, 

grammar books or an y other thing to be read hinders the development o f' reading habits in Sil t' e. 

4.2.3.4.2.2 Quali ty of Materia ls 

The tex t material s must satis ry the necessary qualitics. Thc spelling should conform to the Silt'e 

writ ing systcm. the materials sho uld be in li ne with the Silt 'e grammatical structure and usage; 

and , foc us on cul turally relevant aspects . 
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This sub-section deals with the reaction of school directors, teachers and parents towards the 

qua lity of material s. The information, obtained fi"om teachers and directors as well as parents 

regard ing to qua lity of thc materials, is summari 7.ed in Table 25. 

Tobie 25: Quality a/materials 

ials arc I-\O\-\' qual it)' the mater 

Quite poor- neither lInc Icrstanclablc nor clear 
- -- -- -

Clcar- nlirl)' good 

Indifferent-neither bad 
--- -- - ---

No answer 

From grade I-II, good, 

W ith to lerable probJcn 

TOlal 

nor good 
- -- - ~ 

fi'olll 5-8, bad 

15 

Teachers 

17 

5 
-

-
-

'I 

' I 

-

30 

--
Parents Di rectors Total Pc r~ 

4 22 46 -

2 2 9 19 
-

- 5 5 II 

- " 8 

- " 8 
-

4 " 8 

10 8 48 100 

Most tcac hers wcre concerned aboutthc quality of mater ia ls. 17 teachers statcd that the materials 

are quite poor; 5 teac hers stated that they arc fairl y good somehow; 4 teachers spec ifically stated 

that the quality oflllatcrials from grade 1-4 is fairly good, but fi"om 5-8 is quite poor; the other 4 

did not answcr this question. The parents have different pe rceptions as to the quality of materials: 

I(Hlr of them stated that the materia ls are very poor; the other fo ur sa id thcy are with some 

problcms that can be to lerated and im proved through experience somehow; the rcmaining two 

said they arc lit idy good. Most directors rcmained ind ifferent: 5 statcd that the text materials are 

neithcr bad nor good - some grammatical , spelling and other problems appeared; two directors 

stated that they are fairly good; only one director statcd that they arc quitc poor . 

It secms that the material s are of poor quality : what the teachers stated needs to be given more 

attention as they are c loser to thc materials than anyone else. The quality of materi als for grade 

5-8 or above is lower than for the material s lor grade 1-4. Furthermore, most teachers were not 

sati s fi ed wit h thc rev ised vc rs ions of materials; parents were not asked abo ut this issue: 
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Table 26: Qllality o!"revised materials 

No improvcmcnt- the same or getting worse 

Just some impro vements 

Much improvement 

Improvement but grade 5-8 

Total 

-
Directors 'I 'caehers 

-
5 19 

-- --- --- -
3 4 

0 6 

0 I 
-- ~-

8 30 
---

~ 

Total Percent 
~ 

24 63 
-

7 19 

6 16 
-

I 2 

38 100 
~ 

24 rcspondcnts stated that rev ising the books docs not bring any it11pro vc t11ent but rather results 

in additional prob let11 s. In SO t11e cases things kcep tbc same or go wrong - tbe rcv ised books are 

the sa t11 e as thc original or thcir quality gets less and less as they arc rev ised. Accord ing to 7 

respondents, just sot11 e improvements arc secn; StX respondents statcd that therc is much 

improve t11 cnt. one res pondent stated that there is improvet11c nt but books from grade 5-8 arc 

fo rgotten. 

4.2.3.4.3 Lingui stic prob lems 

The teachers specifica ll y stated that the followin g probl ems arc fo und in Sil t 'e textbooks: 

a. Orthographic prob lcms: lots and lots of spelling errors; inconsistency in spe lling; wrong 
symbols; lack of consistency in dial ect resulting inconsistency in spel li ng or grammill'. 

b.Direct translation based on Amha ri c, resulting in a construction which is not natural III 

Silt" e or with an unintended meaning (ef. Appendix C); 

e. Amharic and Arabi c words are fo und in the books unnecessari ly; 

d. Usi ng diffc rent wo rds fo r the same concept; 

c . Therc arc somc wo rds whi ch are dif1i eult to understand; 

r Techn ical tcrms introduced into the books arc not appropriated, not defined well and 
difJieult to understand. 

To substantiate thc res ul ts ["rom the questionnaires, so t11 e material s we re cxamined. Thi s sub­

section tri es to show some linguistic problems appearing in S ilt 'e tcxtbooks (more examples are 

given in Appcndix C). 
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4.2.3.4.3.1 Orthographi c and Spell ing problems 

The bas ic problem in wri ting S ilt ' c is rc lated to sound lengthening. In Silt'c. vowel lengthening 

is phonemic - sho rt and long vowels are contrastive. Substituting long vowe ls with short vowels 

results in a construction giving either a different meaning or with no meaning. I-Ienee, 

di stingui shing long and short vowels in writing Silt'e should follow a rul e. Tn the following 

example (2), the first spe lling is intended to mean the second; unfortunate ly it goes into different 

meanings: 

(2) Writtcn form resulting in an unintended meaning: 
(III-') Iba:loq ' she was told ' instead ofnll-'} lbalo:t! 

1.C" [[arol ' an t-cater' instcadoft..C" [faro] 

' to say' 

' di shonest, [raud ' 

Substituting long with short vowels can give unintended meanings . This type of mistakes IS 

really signifi cant, misleading and eonil lsing. In other cases, substituti ng long wi th short vowels 

gives no meaning or results in a construction which is not natural: 

(3) Mcaninglcss or unnatural (-arms: 
oPff) in stead of {lOrn 'he caIne' 

nil instead o f nil ' he ate ' 

Using word-linal long [a:1 instead of short [a] with verbs, as in (3), results in not natural 

ex prcss ions in Silt ' e. Thi s might be an Amharic influcnec during the typing process. 

Furthermore. the vocative form s of proper names 111 Silt'e are lengthened but in the Silt ' e 

tex tbooks the vocative rep resentcs the pe rsonal name. 

(4 ) Vocati ve feJrll1 S vs. personal namcs: 
Vocative Jf.°7.11 instead of proper noun ~:O?II 

Vocative OP'U(I instead of proper noun OP'un 

These typing errors might al so be related to Amharic influence during tbe typing process . The 

follo wing examples indicate inconsistencies in spelling in rela ti on to dial ec t vari at ions: 
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(5) Northern dialect hrl'n l ibiilanl vs. 'he eats. he wil l eat' 

Southcrn dialect ,I'.ntn Iyibiilanl 

In addition , the same word was spelt differentl y even in one paragraph by the same person, as 

h;l· ·(1 - h.:J .. (I ' book ' or ·(It'.- rl.t'. ' work'. In some other cases, symbols not belonging to the 

SilCe writing system "vere used: 

(6) Wrongly spelled form 
1-t'.1. 

Standa rd form 
1t'.1-
,,"'}"I{J .} 

Gloss 
' 1'00111 , grade' 

' goverl1Jn ent l 

This ki nd of problem is related to either lack of awareness that Silt'e excludes these symbols. 

General ly, the materials are not user-fri endl y. Most spell ing mistakcs rcsult in a construction 

giving either a difTerent mcaning or with no meaning. Such mi stakes arc really signiflcant, 

mi sleading and confusing. The Sil t' c orthography bas cd on its phonological structure bas been 

sett led and a Silt ' e dictionary was published. Oncc orthography has been scttled, it needs to be 

used consistcntly. To write Sil t'e , one needs to be fam iliar with its orthography tirst. Unless such 

practices arc mon itored, thc teacher will be at a loss ; unclear as to what is correct and what is 

not , and . frus trati on and ineffective teaching will be the consequcncc. !\ uniform and consistent 

norm o f writing is lacking. Thi s problem arose duc to the lack of an authori Led institution for 

monitoring. 

4.2.3.4.3.2 Grammatical Prob lems 

The material producers most often wri te Silt 'c based on Amharic grammar or usage resulting in a 

semantically. grammatically, and culturally unnatural construction or with an unintended 

mcaning in Sil t ' e. The materi als are direct trans lations of Amharic ori ginal tex tbooks for the 

respective grades. The Silt'e tex tbook for grade 6, for example, is a direct translation eq ui valent 

to thc Amhari c version of the saille grade; the translati on is word by wo rd even morpheme by 

morp heme leading into unfriendl y constructi ons in Sil t'e . 

Given the contac t of two languages, 1\ and B - the model language and the replica language - the 

fo ll owing types of grammati cal in terfe rence o f A with B (or vice versa) arc to be ex pected 

(Weinreich, 1968: 30-31): 
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(I) The application of a grammatical relation of language A to 13-morphemes in 13-speech, or 
the neglect of relation of 13 which has no property in A. 

(2) Through the identification of spec ific 13-morpheme with a specific A-morpheme, a 
coinage (cxtension, reduction) in the functions of the 13-lllorphemc on the model of the 
grammar of language A . 

On the model of language A, a set of ex isting categories of language B may come to be 

expressed by new morphemes, or entirely new ru les may even be establi shed. 

(I) The rcplica of the relation of another language explicitly conveys an unin tended meani ng. 

(2) The repl ica of the relation o f another language violates an ex isting relation pattern , 
produci ng nonsense or a statemen t whi ch is understandab le by impl ication. 

Writing Silt'c by taking Amharic as a model language explic itly conveys an unintended 

meaning, produces nonsense or a construction which is understandab le only by implication. The 

fo llowing discuss ion, based on Gutt (l997b: 972-997), deals with the innuence of Amharic 

affixes on Silt ' e grammar. 

(a) Amharic prefix h -

There arc three prciixes in Si lt'e which are COnf1.1Sed with the Amharic prcJix h -: 

• (1 - ' [rom' (ab lative) ; 

• f\- ' li'om ' (origin, poin t of departure) ; ' at, by, on ' (location); ' through , by' (direction); 

• " '- ' together with' (associative) 

In most cases, only " '- is used in Si lt'e translations, even in places where (1 - and f\- are more 

appropriate, resulting in unnat ural constructi ons or unintended meanings. 

(7) Original Amharic 
h-r'l·'p 1'W' 

Correct Sil t' e 
tl -r'l·'p mh11h, 

Silt ' e translation in textbook: 
"'-r'l.:" mlHlh, 

' I bought ( it) li'om a shop ' 

'1 bought with a shop' 
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(8) Ori ginal Amhari c 

h-:~"1A ;JC 1'/u' = 
Correct Silt 'c 
'/'- 'ff"1A mh,nh· 

Silt 'e translation in textbook: 

(9) Original Amharic Correct Silt ' e 
h - {/"'fl14.~: {1IJfl} " _l"IlJfl1 •. ~· £IfJ{n 

Silt 'e translation in textbook: 

'1 bought with Jamal' 

' I bought from Jamal ' 

' he came [rom the Illosquc' 

' he came with the mosque ' 

There arc other grammatica l problems relating to marking the accusative case, nu mber and the 

copu la (for exam pl es. see appendix C). 

Lack of training or lack of familiari ty with the cu lture cou ld be causes [or such prob lems. The 

ex isting tex tbooks arc not user-fi·i endl y. Using lo lkta les for passages, instead 01' using Amhari c 

translati on, may help to minimize the problems. Grammatically, textbooks and written mate ri al 

reflect a devia tion li'om the Silt'e grammar norm . Textbooks are not in accordance with th e Silt 'e 

grammatica l rul e and consequently the teaching process wi ll be ineffeeti vc. ·11.ence, trai ning is 

ma ndatory lor minimi zing sucb irregu larit ies . Further, some kind of monitoring mechanism 

needs to be cstabli shed. 

4.2.3.4.3.3 Cultural Differences: Conceptual borrowing and conceptua l transfe r 

Another problem occurs with literal trans lation without taking the cultura l di fferences into 

accou nt, as demonstrated in (J 0) and ( I I ), in wh ich pragmatic correct constructions from 

Am hari c arc directly translatcd into Silt ' e. w hi ch, indeed. docs not use these expressions . 

( 10) Amharic orig inal 
""I,ttm'"} -)n'~: 

Correct Si lC e 

1l"f.'- 't/'. "'H/' 

Si lt 'e trans lat ion in textbook 

1l" f.'- IIr~· 
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( II ) Amharic o ri ginal Si ll' c translation in tex tbook 

If/H'>;' m·'} mN·m· '. ;J-on r. " ' <'I ft,.,. 

Correct S ilt' e 
";J""',.,. h'rK,.,. 

' lIe asked the pati ent ' 

'He saw the patient' 

Direct translati on. without considering the usage, most often misleads peopl e, 'fhe Sil t'e wo rd 

lir e; ' he visited ' in (10) has a restri cted usage. It is used when visiting ho ly p laces or res pected 

people but not Cor a Corest, a town, etc. Hence, thc correct translation eq ui va lent fo r Amharic 

7n'f is 'IS, h'}"1: lit. ' he went and saw' . 'fhe direct Silt 'e trans lation equivale nt fc) r Amharic mN' 

' he asked' is "'<'1ft . 13ut " '<'1ft does not have the sense 'v isit' , as mN' in Amhari c. Hence, the 

correct translat ion equiva lent Co r mN' in ( II ) is not " ' <'1ft but hT'1: li t. ' he saw' . 

Most o r language is contained within culture, i.e., 'a society 's language is an aspect of its 

culture ... The relat ion of language to cu lture is that of part to whole ' (I-Iudson, 1986: 84). The 

area of overl ap between language and cul ture consists 0 [' all those parts o f' language whi ch arc 

lea rned from other pcopl e, like concepts and the es tab lishment of propositions. 

Languagc is part o r the culture. With regard to the above Sil t'e exampl es, words are used III 

violati on o r thc society 's norm. Dcviat ion ii'olll the social norms is another aspect of the 

problem . This indicates that material producers have weak social interact ion or lack of 

familiarity with the Silt' e culture (for add itional examples , see appendi x C). 

4.2.3.4.3.4 Miscel laneous 

There is a number oC other problems. Amharic and Arabic words are introduced into the books 

unnecessa ril y. Some tex ts are diffIcult to understand because different wo rds arc used fo r the 

same concept. Technica l tcrms are not approp ri ate or not defined well and diiIicullto understand 

(sec Appcndix C) . I am not going to di scuss a ll these; I would likc to say somcthi ng about the 

problem ind icated in (1 2). 
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( 12) Amhari c 
{/PtJ7tY O"X'(hlf: 

Amhari c-based Sill' e 
u"·h:, tl ;I',fI 

Correct Silt" c 
h'N:fI',n h;l .. fI 'tex tbook ' 

I a-book-to-Iean-wi thl 

,r','efl.,.} tJ;I"f] ' teachers ' guide ' 

I a-book -to-teach-wi thl 

Mate rial producers taking Am har ic as a model are introduc ing defccti ve form s into the text 

material fell" no reason. Creating cxpression like UD.}6, and "Y'}6, fo r Amhar ic ,}O"'Yt! and 

"YfI","Yt ! is intolerab le. The natural Silt 'e express ions cx ist and arc pcrfectly comprehensible. 

Si lt 'e shou ld not need to be governed by Amhari c structu re (fo r additiona l examples, see 

appendix C). The equ iva lent Sil t'e expressions for the instrumental nouns u""Yty and "YfI-I·"Yty 

in Amha ric is the usc of a relati ve clause in the imperfecti ve aspect with the non-direct object 

marker, - fl· . The entire expression convcys the reading of the instrumcnta lnoun in Amharic. 

To summarize, the S ilt 'e textbooks, particu la rl y li'OlTI grade 5-8 or above, arc poor in quali ty: 

they arc defecti ve in terms of orthography, grammar, culture, semanti cs and usage. 

4.2.4 C hallenges for the implementation of Silt'e as Medium of instl'llction 

Using S ilt 'e as a medi um of instructio n entails reduc ing it to w ri ting. T his section ucals with 

material production and is direc tl y rel ated to standardi zation. The availability of qua lity materials 

is important Jo r sound teaching- learnin g processes. Qua lity material s arc unlikel y to be produced 

unless trained and competent authors and translato rs are avai lable - the quality of the output is 

determi ncd by its input. 

No qucstion that the Si lt 'e material s, as mentioned abo ve, arc in poor quality. Thi s sub-sect ion 

exp lorcs thc area where prob lcms most oncn occur more spec ificall y, the factors affecting 

performancc as to materia l production. 

4.2.4 .1 Lacking of Traincd Manpowcr and Necessary Materials 

Lacking trained manpower is thc most crucial area as fa r as material production is concerned. 

The key problcm scems to be lack of profess ional kllowledge and ex peri cnce (cf. 4.2 .3.4.1.2). 

The teachers and parents werc asked for the ir impression towards thc materi al producers and 
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editors regarding their lang uage abi lity in S ilt'e . The mater ia l producers and ed itors were asked 

them same question abo ut themselves. The informat ion obtain is summarized in Table 27. 

TaMe 2 7: Com/pe/el1cy o/ma/erial producers and editors 

NOI competent 

Quite a few 

No idea 

No answer 

Doublru[ 

Tola[ 

Teachers 

2 [ 

7 

30 

Parents 

3 

5 

2 

[0 

Producers and Editors 

6 

2 

6 

T ola [ 

30 

[ , [ 

2 

46 

Percent 

65 

30 

3 

[00 

Most teache rs (2 1 of them) stated that they do not think that the mate rial producers and editors 

are competent eno ugh in S ilt 'e, parti cularl y those who participated in the preparation of grade 7 

and 8 materi al s. 7 teache rs stated that quite a few ed ito rs or material produce rs a rc compete nt, 

one responden t has no idea about them, another one did not answer thi s ques ti on . I:ive pa rents do 

be li eve tha t materi al p roducers and editors a rc competent enough in Si lt 'e; two respo ndents 

doubt thi s whil e three respondents do not believe tha t material producers arc competent in S ilt 'e 

at a ll. 

All materi al producers and editors stated tha t they arc not tra ined in ling ui s ti cs or trans lation. 

They arc ne ither tra ined in Si lt ' e. Six materi a l prod ucers and edi tors stated that lack o f tra ining 

affects the ir performance adversely; most materi a l p roducers do not beli eve that th ey are 

competent eno ugh in Silt 'e . They lack ex perience and con fi dence. Only two mate ria l producers 

and editors impro ved the ir ab ility throu gh expe ri ence and a rc confident in th e ir wo rk. 

General ly. mate ri a l prod ucers and editors a rc not proficient enough in Si lt ' e. Thi s co uld be one 

of the reasons why tex t material s are defect ive. i.e. , the poor q uality of texts has a di rect re lat io n 

to the lack or com petent authors and trans lators. Jt is clear that lack o r traini ng aikets 

perfo rmance negati ve ly; it negat ive ly influences the qua li ty of materials. I.ack ing an expert in 

S ilt" e is a big cha ll enge. However. short-term traini ngs in Si lt ' e o rthography and gram mar are 

possib le. Most typists are not mother tongue speake rs of S il t ' e. Whether proorreacle rs have some 

input in check ing spel ling e rrors is another question. f-urthe rmore, mate rial producers and editors 
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work It1 a s ituation where no profess ional support is ava ilable; no professional consultants to 

wo rk with ; not a single professional lingui st e ither. There is no profess ional support to check 

whether the material s conform to the Silt 'e orthography and grammar or common usage in the 

language. There is no training center; most material producers are not fami li ar to , or associated 

with , the S.ilt 'e culturc either. 

Lack of re /"crence materials is anothcr aspect o f th e prob lem. Material producers and editors 

work in a situati on where thc Silt' c orthograph y is not fully standa rdized; a monolingual Si lt ' e 

dictionary and a standard Si lt'e grammar book or other reference materi als arc not ava ilable. 

Materi al producers and editors are just provided with sy llabuses whether they un derstand them 

is another questi on. The on ly availabl e educational material s are written in Amhari e which leads 

to translati on errors. The translations are based on Amharic grammar - word by word even 

morpheme by morph eme - resulting in a S ilt ' e construction , which is both unnatura l and 

culturally irrele vant or with unintended meaning. 

4.2.4.2 Laeliing of an Authorized Institution 

Accord ing to Faso ld ( J 984: 262), languagc planning practices are more succcssfu l when they are 

directed at mon itored language usc. -Language planning actj v itics in A fri ca, according to 

Chum bow ( J 9X7: J 5-22). are not coordi nated because of lack of a rccogni zcd centra l agency 

empowcrcd to give directions to all efforts of standa rdi zation. As a res ult. language planning 

acti viti es are undertaken by amatcurs without training and with no sense of orientation . Th is part 

deal s with the lac k of a central coordinating agency for the Silt ' e language development. 

There is no establi shed institution, like a language academ y or advisory bodi es, to manage the 

problcms during the production of tex t material s or to reexamine them and make th e necessary 

co rrect ions. Thc lack of a central , coordi nating agency is anot her major cha llcngc in the 

standardi zation process of S il t'e. Lacking such an institute has a number of implicati ons related 

to the standardi zation and consistcncy o [ wrillcn f"orm s, vocabulary and grammar. It is unlikel y 

to cheek and contro l inconsistency in spell ing where such organi zation docs no t ex ist. There is 

no way to check whether the material s conrorm to the structure ofSilt" e grammat ica ll y as well as 

semanti ca ll y or c ulturall y. Another problem is related to vocabulary. Firs t, the material 

produce rs arc not profess ional lingui sts and it is very d iffi cult to expect that they can understand 
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lingu ist ic concepts to be included in the books and explain them we ll in Silt ' e. Second , materia l 

producers ha ve di ffe rent educat ional backgrounds, biology, hi story, accounting, etc. Hence, they 

may pcrcei ve thc samc concepts different ly f'rom their preconceived idcas - eve rybody writes 

whatevcr he/she thinks to be correct, which leads into inconsistency as to word ing. Furthcrmore, 

Si lt'e is a newly written language. lIenee, many new words - techni cal terms - by extension, 

borrowing or coinage are introduced into the books. However, there is no authorized institution 

to manage or to control thi s process . An inst itution is required to decide wh ich terms to include 

or exclude. The lack of an authori7.ed insti tute let the material produccrs to go their own ways 

resulti ng in all possible problems, discusscd above. 

To ovcrcomc the cha llenges of the language development process, coordinatcd efTort as well as 

effective management is necessary. Speci fica ll y, to foster the developing proccss, an insti tution 

with clearly dcfined powers and obligations is to be established. 'fo achieve its goa l. the 

language developmcnt program must be well planed. This is not attainable unless a well 

organ i7.ed authorized institution with competcnt pcrsonnel and other material resources exist. 

Language development necessitates estab li shing an institution, which is the cornerstone. 

Estab lishment of such an institution and cooperation with other stakeholders hclps to promote 

the standard izat ion process. So far it seems that po litical decision took ove r the conscious 

planning and consultation with professionals. 

4.2.43 Method of Processing 

The way the material production carri ed out was fClLlIld to be affecting the quality of materials 

ad versely. The Silt'e materials are written three times at each step some possible problems are 

expected to occur: 

(a) The (irst drail : Material producers prepare hand-written drafts possibly with many lexical 
and gram matical problems and passed them over to the editors . 

(b) The editing process: The editors edit the drafts, make necessary correct ions, and rewrite 
the draft whereby poss ible omiss ions and addit iona l mi stakes or errors may oceul". 
Rewrit ing leads to poss ible omiss ions and spelling errors . Finally. the 'co rrected 
versions· arc send to be typed. Rewri ting the original drafts also consumes time and 
money and is not e fIic ienl. Reso urces are scarce. They should be used wise ly, that is, 
effi ciently and effectively. It is necessary to be economical in the textbook production 
without hurting the quality. Whether the origina l hand-writte n drafts are readable is one 
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fac tor. Timc constra in ts and carelessncss arc other (actors. Original drafts can be 
corrected as thcy wc rc. 

(c) The typ ing process: This process results in additiona l mistakes and errors . The typing 
leads to poss ibl e omi ssions and spelli ng errors, most typists are neither mother tongue 
speakcrs of Silt ' e nor tra ined in Silt 'e orthography. There is a time constraint as well ; 
most spe ll ing errors are expected to occur at thi s stage. 

The consequcnccs of these processes. without doubt, arc to lower down the quality of matcrials. 

Finally, printouts arc given to bc proofread - how wel l thc materials are proofi'cad IS 

questionable. After the proofreading is done, the fin al drafts arc send to publication or 

dupli cation. 

4.2.4.4 Time Constraints 

Time constraints are anothcr chall enge. Thi s is related to coordination and effective 

managcmcnt. Thc ma tcri al production is urgent, thus, the time allotted is not sul1icient enough to 

prod uce qualit y material s: 

(a) Firstly. thc time given was very short and insuffic ient. I-k nce, everybody wo rks in hurry 
and confusion. For example, there was one month timc to prepare grade 7 and 8 
materia ls . Four or five ind ividuals were assigned to produce the Silt 'e language textbooks 
and tcachcrs ' gu idcs fo r each grade. 

(b) Second ly, 111 0st individuals - material prod ucers, editors, typists and proofi-eaders -
involvcd in this process were from differen t sectors whereby they have their own jobs to 
carry out regularl y in their respective sectors. Consequently, they ru n out of time. They 
will 110t llave sufficient time to concentrate on material production. 

Time constra ints afTect the qual ity of materials produced adversely. Material production is not 

something casily done. It needs suJ1i cient time and concentration. The natural consequences of 

time constraints. without do ubt, are to lower down the quality of mate ri a ls. Lack of necessary 

preparat ion is onc aspect of the problem; the material production process was not well ­

organi zed - thi ngs were clone in a rush, in fac t. As to the time constraint, there was a difference 

between the typists and material producers and editors. The typing process was carried out in 

situations where the typ ists were heavily busy in the ir offtces. Others me relatively free as they 

work out of their offices. 
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4.2.4.5 Other Factors 

Lack of traincd manpower and an authori 7.ed institution arc thc 1110st crucial arcas as 1~lr as 

standard ization processes arc concerncd; both tilllc constrain and incflicient processing inn uence 

the qua li ty or Illateri als. Thcre arc othc r factors, too. 

It was stated that lack ing tcamwo rk and incent ives will influence thc quality of materi als. The 

tillle budgeted is not suCficient to work together as a team. Hence, they di vided the work among 

thcmse lvcs. and each one tended to work independently. Therefore, bcne fits hom working 

togcther as a tcam could not be cxploitcd. Wo rki ng as a tcam is hclpful to be consistent and to 

produce qua lity material s to some ex tent. 

Furthermore. it was stated that payments were not encouraging enough so that the part ic ipants 

are not go ing to carry out their dutics well ; this may affect the work negatively. In addition , hard­

wo rking people and rc luctant wcrc treated cquall y. The payments need to be fa irly if poss ible. 

Lack of intcrest and commitmcnt are other aspects of thc problem. Lacking scnsc of respect to 

thc S il t'e culturc and va lues arrec ts the quality of the materials adversel y. Attitudc, intercst, plus 

commitment can contribute a lot. Most ma teri als producers lacked at tcn ti vencss and did things 

reluctantly and carel css ly. Some materi al producc rs and edi to rs use th c problcm as a prctext to 

covcr their wcakncss and blamc others. Still therc arc quite a few who improved their knowledge 

of Silt ' e and do wel l. These pcople are rccruitcd just randoml y or because they are fric nds of 

some people. Not assigning the right peop lc is another face t of the problem. The competency of 

111 0St material produccrs and cd itors is qucstionabl e; whe ther proofreadcrs speak Si lt'c or are 

willi ng to in vestigate typing errors is not clear. 

Generall y, the cum ul ati ve ef1eets of these differen t facto rs result in poor quality materi al ti lled 

with orthographic and grammatical problems or something else, as output is a fu nction of both 

the inputs and the processing method. 

4.2.4.6 Summary of the results reglll'diog the material production 

The prob lems related to material production are l11ulti -faceted. The peop le participat ing in 

material production arc not we ll trained; material producers arc not wcl l equipped with technical 

as we ll as profess iona l skill s. T hcy have no suffic ient time to concentrate on the production 

process, no professional consul tants to wo rk with, not a single professional linguist. no reference 
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matcria ls e ither. I:urthc r. thcre is no establi shed insti tuti on to manage the problcms during the 

production o r to reexam inc and makc necessary co rrections. The proccssing itsel f is ine rfi c ient 

and the comm itmcnt of thc pcoplc in volved is qucstionab le (notc that a brain-sto rming of these 

pro bl cmcs wi th respondents is summarized in Appendi x E). 
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CHAI>TER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

In 1995 the Gurage political elites decided to usc Silt 'e as a medium of instructions in Silt'e­

speakin g areas incl uding Wolane. T he dec ision was po liti call y ori ented - suppress ing the Silt ' e 

po liti ca l mo vement for indcpenden t Si lt' e - and was done at a sudden without any preparation. 

When S il( e became the mediulll of instructi on in the Gurage Zone, tbe southcrn Silt 'e-speaking 

areas - Aza rnat-Babare and some part of Hulbarag - were excluded as th cy were under the 

admini stratio n of the I-Iaddi yya and Kambata zones. respectivel y, with Amharic as medium of 

inst ruction in schoo ls. 200 I things changed drasticall y: 

a. A referend um over S ilt' e identity was carried out in March 2001. [t did not apply 

in Wolane; 

b. An Independent Silt'e Zone was estab lished resulting in admini strati vc reshufTIing 

in the Gurage, Haddiyya and Kambata zones. The northern part of the Silt 'e­

speaking area in the Gurage Zone, Azarnat-Barbare and Sankura wcre separated, 

from their fo rmer zones, and integ rated into the newly estab lishcd S ilt' e-Zone; 

c. Wo lane rcmained as part of the Gurage Zone; 

d. The new groups in the Silt ' e Zone accepted to use Sil t'e in schools; 

e. The Wolane rejected using Silt ' e in their schools. 

The main purpose of this study was to exam ine the introduction and use ofS ilt 'e as a medium of 

instruction with regard to socio lingui st ic. lingui sti c and sta ndard i/.a ti on aspects. Lex ica l 

comparison was not the major component of my paper. However, it presents the extent of lexical 

variation among the vari eties and supports the resu lts from the sociolingu isti c investi gations of 

mutual intelli gibility. Im plementation in general , and the standardi zation process in particular, is 

the core of thi s study. The main e mphasis was given to the standardi zation processes. Ge neral ly, 

five maj or sociopolitical loca lities were included in thi s research: the Sil(e proper. Aza rnat­

Barbare. A lli eho-W uriro. flu lbarag and Wolane. The questi ons tbe study Cocused on were: 

a. in vestigating the sociol ingui stic t~lets in the research area. 

b. The lingui sti c relationshi ps among the vari eti es included in this the research. 
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e. Im plcmcnting capaci ty . 

In allcmpting to answer the research questions socio lingui s ti c qucstionnai res and interviews were 

admini stered as to ethno- lingui sti e re la ti ons among the different groups in the research area. In 

addition. personal ex perience and obse rvations as well locall y availablc unpubli shed Arabic 

manuscript on the S il t'e origin were used. The questi onnaires and intervi ews dealt mainly with 

soc iolinguisti c identity. language usc and vitality, hmguage and dialect a ttitudes and interest in 

the deve lopment of mother tongue. 'fhe sociolingui stic data was co llected from 38 individuals in 

fo ur areas S ilt 'e- K' ibbat (J 6 indi vidual s), Hulbarag-Ke rate (10 indi viduals), 1I11lak'or-Lera (6 

indi viduals) and Wolane (6 indi vidua ls). 

Wordli st e li citati ons as wcl l as intervi ews werc employed to gather tbe lingui sti c data . Wordsli st 

compari sons included c leven vari eties representi ng the main Ji ve di a lects or sociopol iti cal 

loca liti es: 

I.Central Silt'e, T'ora and Worabe: representing the S ilt 'e proper; 

2. A ll icbo and Wuriro: representing A ll icho-W uriro ; 

3. Abbecho and innak ' or: representing Azarnat-Harbare; 

4. Kerate. SankuI"U and Chiro: representing J-Iulbarag; and 

5. Wolanc. 

Conce rning to the implementation process, qucstionnaires were di spatched to differcnt subj ects : 

educati on o ffi ccs (2 respondents), school dircctors (8). studen ts (14), parcnts ( 10), teachers (30) 

and ma teria l prod ucers and ed ito rs (8). 

To substantiate th e results (ium the questiOllllaires , interviews were conducted and . some 

materials were eva luated . The Wo lane were not included in this parI. Finall y. using descript ive 

techniques. the data co ll ected from di rrercnt sources was integrated and ana lY7.ed accordingly. 

4.3Summary and Conclusion 

The socio-histori ca l and cthnolinguistic deve lopmcnt and composition of the Si ll' e area is 

complcx and still contro versial. Thcre arc various controversies concerning who the Si lt 'e people 
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arc; their relationships among themselves and with the neighboring people. The name Silt'e itse lf 

is controve rsia l and confusing. 

The Islamic pcople or the region connect their hi story with the spread of Islam in thc I-lorn o f 

Afri ca. Is lam is thc backbone of their identity. T he Sil t'c proper. Ifulbarag, Allicho-Wuriro and 

Azarn at- Barbare arc grouped in to four autonomo us units trad itionally ca ll ed daar or baad. Each 

gro up is relati vely autonomous or sem i-indcpendent with its own territory. The division is based 

on geographic location and is assoc iated with a sense of internal identity. 'fraditional ly, these 

rour groups collecti ve ly ca ll thcmselves is/awn ' Muslims' . However, the ncighboring groups 

ca ll ed the islaw17 pcople by d i rferent names: Ganda. Ada re, Haddi ya, Gande, etc. Genera ll y, the 

term is/aam rerers to a group of people with a defined sociopolit ica l structure as to local identity. 

Who are the Sil t' e people? The traditio nal sense of Silt'e re fe rs to is/aam without Azaranat­

l3at·bare. llu lbarag and Alli eho-Wuri ro. that is, the Sil t'e proper. The Silt ' e proper is organi zed 

into th ree Woredas - Sil t'e, Daloeha and Lat,furo; in admini strative terms, it refers to the Silt 'e 

Wo reda. that is, the Sil t'e proper minus Dalocha and Lanfuro Woredas. After the Silt' e 

refe rendum, howe ver. the Silt ' e concept includes a ll members of is/aam. Thc pol itica l mo vement 

(or an independent Silt' e ident ity aimed at atta ining two simultaneous goals: reject ing the Gu rage 

eth nic identity and a("';pting Silt ' e as a rcpresentati ve name for al l members of is/awn. Since the 

2001 referendum, the name S il t 'e turned out to represent the rour groups as a whole besides its 

traditional sense. I-lcnee, the current concept of Sil t'e is nothing but the new version of is/awn. 

Silt' e is officiall y recognized as a separate group whil e the position or Wolane remains 

controversial. 

The lex ica l s imila rity between North S ilt 'e and South Silt' e is nearl y 99%; Wolane and North 

Silt ' e have nearl y 93% lex ica l simil arity. The average lex ical similarity between Wolanc and 

South Silt ' e is nearl y 9 1 %. The average lex ical similarity be tween Wolane and Si lt ' e is nearly 

92%. Hence. the varieties under question are to be considered as dialects of the same language. 

High leve l of' mu tual inte lli gibili ty is expected among the speakers of' these va rieties and is in 

line with the racts in rea lity. Acco rding to the findings f r0111 th e soc io linguistic interviews and 

Illy personal experience or the area, there a rc no intelligibility prob le ms among the varieties 

incl uding Wolane. Theoreticall y, the vari eties under question are to be considered as dialects of 

the same language. All non- Wolane respondents maintained the same ethnolingui stic identity; 
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the Wo lane people do not consider themselves as Si lt·e. !lence. I would say that the Wolane case 

must be treated di rferently. 

T he fi ndings fro m the analysis of the data indicate that the teach ing-learning process in Sil t' e is 

practica ll y con fron ted with a number chall enges: 

(a) The nu mber of teachers fo r Si lt 'e is not su fTi c ient. Besides, most teachers arc not willing 
to tcach grade 5-8 or above as the textbooks are d i rfi cu lt to undcrstand; 

(b) A signi[ican t number ofteaehers are not flue nt speakers o f Silt'c; 

(e) Most of' the Silt ' e teachcrs are not trained in Si lt'e orthography and lingu istic strueture. 
Current ly, there ex ists no Sil t'c language training center. 

(d) The lingui stic environment is not sound [o r us ing Silt 'e: most teachers switch from Silt'e 
to Amharic while teachi ng Si lt'e; they also usc Amharic when commu nicati ng with their 
students outside the classes; 

(c) Availabi lity of the Silt ' e language textbooks - both in terms of quantity and quality - is 
not satisfactory. In cases of grade 7-8, thc students have no textbooks to rcad and to do 
exerc ises - on ly teachers have them; 

(I) Therc is scarcity of readin g materials: absence of magazines, newspapers, grammar 
books or any other thing to be read hinders read ing in Sil t'e. 

(g) ft was repo rted that some teachers have a negative alt itude towards Silt'e. 

The cumulative adverse effects of these factors on the teach ing-learning activities arc significant 

enough in terms of both eHiciency and effectiveness. The poor quality of materia ls indicates tbat 

the language dc ve lopmen t process has not achieved its goal yet. The standard ization process is 

not fini shed so fa r. 

The fo ll owing f"e tors have been found influencing the qua lity of materials adverse ly: 

a) Ma tcrial produee rs and ed itors do not havc a background in linguistics; they are 
amateurs: materia l producers arc not well equ ipped with technical as we ll as pro fessional 
sk i lis. 

b) Material producers and editors arc neither trained in Silt 'e nor in translation nor other 
necessary trainings in genera l, or in Silt 'e orthography and gram mar in pa rti cula r; it is 
un li ke ly to find well trained authors where no Si lt'e language training center docs exist; 

e) Most or the materi a l producers ancl ed itors do not have suffic ient experiences: the same is 
true for most typ ists and proofrcaders; 

d) No professional support or professional consultants are availahle; 
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e) The lae k o r refe rence materi als is another aspect o f' the probl em; even spel lers arc not 
a vaila bl e, let alone the Sil t' e mo noli ngua l d icti onary or the Si lt 'e g ral11 mar book . The 
on ly ava ilab le material s arc in Amhari c which lead into mistakcs when literally 
translat ing thel11 into Si lt'e. 

o Lack of an authori zed institution or cen tral coordinating agency is another majo r 
chall engc as to the standardi7.at ion processes; the re is no establ ished institution to ma nage 
the prob lems during the product ion or to reexam ine andl11ake necessary correcti ons; 

There is no institutional support to check whether th e materi a ls conform to th e S ilt 'e orthography 

and grammar or other arcas of language usage. Another factor was the time constraint. Materi al 

producers and cditors have no suffi cient time to concentrate on the producti on process. The 

l11aterial producing p rocedure itscl I' was fo und to be ineffective. Lacking teall1 work and 

incentives were ()und to be other filetors. The natura l conseq ue nce of' these problems in 

cO l11bination resulted in the textbooks fi ll ed with all poss ible linguistic and cul tural proble l11 s 

making it difficult to usc them for teaching. 

To SUI11 , it seems that political decision took over the consc ious planning and consultation with 

professional s so far. The lessons derived li'olll thi s. however, are the best experiences in favo r of 

the ruture plans. The probl ems indi cate that mother tongue educati on is not easy. It needs to 

wo rk hard and sustai nably in a systemat ica ll y coordinated manner. 

4.4Recommenfialiol1 

To solve the prob lems in the il11plementation process or the SilCe language the foll owing 
recommendat ions are suggested: 

I. To promote and coordinate th e sta ndardization process, an authorized inst itution must be 
establ ished. To usc Ch umbow's ( 1987: 15-22) terms, standardi zation ac tivities l11ust not 
be done by amateurs without training and with no sense of o ri entation, rather by 
profess iona ls and be coo rdinated by a recogni zed age ncy empowered to give directi ons to 
a ll effort s. 

2. An independent institute doing research In SilCe culture and language must be 
estab li shed. 

3. A Sil t' c language training center needs to be establi shed . 

4. Material produce rs and teachers IllUSt be trained in the Silt ' e o rth ograph y and gramlll ar. 

5. The SilC e language tex tbooks must conform to the Silt ' e orthograph y. grammar, usage 
and culture. 
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6. Introduction o f techni cal terms should be monitored. New terminology for use IJl 

education must be developed in some controll ed way. 

7. Opportunities should be created {or us ing the Silt'e languagc in differcnt domains oflife . 

8. The Silt'e languagc needs to be the official language of the S il t'e I .one and must be used 
in every secto r of th e government offices. 

9. Monolingual Si lt ' e dictionary, grammar and spell ers are to be written and di sseminated. 

10. Promoting o ther writers to produce d ifTerent material s in S ilt 'e must bc given great 
a ttention; refe rence mate ri al producers are needed to be mo nitored as to their confo rm ity 
with the Silt'e orthography, structure, usage and cu lturc. 

II . I.ocal newspapers and magazines need to come ou t regul arl y; tbe Silt ' c rad io program is 
al so important; zonal notices are to be produced in S ilt'e. 

12. It is necessary to 1110bilize the peop le to acti ve ly participate and contribute for tbei r 
language development. The Sil t'e comm unity needs to participatc actively in tbe 
deve lopment of the S il t'c language and culture. 

13. Working togcther with otber stakeho lders as a team is important; 

14. To ha ve suJ1ieicntmaterials, additional fund raisi ng strategics arc to be established. 
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APPENDIX A: CLAN STRUCTURE OF SILT'E 

The Sill' e etlmie grou p is divided at least into 11 4 clans, cal led gicho, showing a system of 

referencc to ancestral ori gins on which Silt'e ethnie identity is based, The names of the clans are 

associated to either thc namcs of the ir ancestors (male or female), or the names of the ori ginal 

places where the c la ns li vcd, The clan structure of the Silt 'e ethnic gro up is established in a way 

that can be traced back to descent - to trace the ori gin and di recti on or movement or people, 

Though it remains to be veri lied by furth er resea rch , the ori gins of most clans are traced to 

military leade rs of Gragn Mohammed, Clans are further divided into sub-clans; membership to a 

certain clan is secn fram both the father's and mother's sides, Patrilineal eomcs iirst wh il e 

matrilincal is second, People are identiii ed as Silt ' e if they belong to any of the clans, Each 

geographi c group is div ided into clans; clans ean be further divided into sub-c lans : 

,t, Malga: is di vided into five main clans; each clan is furthe r di vided into sub-clans: 

• K'ocho (sub-clans; Hib illa, Oawwit, Gamo, GUlllbaki) ; 

• Ank 'addin (sub-clans; Magalehi, Aresho, Adabo, Aybiqe and Our) ; 

• i\ wsanabi (s ub-clans; Sankur, Senko, Si llasc, Asgadir, Konte, Jigana and 

r ummano); 

• Gumbe (s ub-clans; Sarn, Sasira, Shando, K' inan, K'aso, Urago, Uamo, Wanjala); 

and 

• Guder (sub-c lans; Abaleho, Abara, Kura and Fat'an), 

b, Chiro: is divided into nine clans: Fuge, Oileto, Illaya, Gazzicho, WaiaL lamo, Shadgar, 

Imoshe, and Ak' ul le, 

c, Barbarc: is di vided into 17 clans: LagJago, Sabute, K'argc, K'orafta, Toddo, Abre, 

Abbiyo, Abbakke, Azobad, Washarmine, WaziL Zizancho , Oao, Gal11maso, Go lolsha and 

I:arazc. 
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d. Azamal: is divided into 14 clans: MulaJl!lC. Smardin , Sillaase. Shandar. "]"ok'o, TafaJat ' , 

AIJak'iro. Arado. Abbeeho. Abosa re, Kal li sa/Daragot, Wasana, Gandarera, cat'e and 

Dilap ' p·a. 

C. Allicho: is divided into 12 clans: Sante, Sura, Sudar, K' at' uc' c' a. K' orafcha, Turturo. 

All1archo, Awse n, Adanga/.O, Wanaba, Wusha and C'aac ' o. 

r. Gan-Sill'c: is di vided inta the fo ll awing main clans: Lokke, Manzo, Mareno, Sabala, 

Sambe, Silt' an . S ilo, Shenasralla, K'a lbo, Bonaya, Chun nc, Chull1bul, Nasr, Naga, N uge, 

A lJayo, Atoye. Adam. Urago. Unlila. Irik 'a tal e, Kunnabbar. Koyye, Warabo, Wa njala, 

Wazir, Wizara. Di san, Dankuse. Dat'e, Jigana. Garora, Gidawasan , rajjo, 1.'1Uje, etc. 

g. WuriJ'U: is divided into 24 clans: Manne, Rayya, Sabala, K'alla. K'aso. Talllam, Nashare, 

Arzanna. Asa lat'. Abaro, Awge, Ungarad , Was, lrzacha , Inj aI'a , Kukka , Washano, 

Wantaga. Wagaram, Wayo, Oil', Gadano, GUlllbe and GOll1ra. 
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APPENDIX B: MATERIAL DISTRIBUTION IN FOUR 

SCHOOLS 

Number ors/uden/s, lex/hooks and periods per week in Girar School 

Gracie levels 
1,1 

2nd 

..., I'd ., 

S" 

Number of students 
~ 

lOS 
-

98 
138 

-
120 
112 --
lOS -
56 
5'1 

--,--, 
Number of books Number 

50 
- - --
46 
35 - - -

35 
20 
3 --- - -
2 -----
2 -. 

of sect ions 
2 
2 
2 
2 
2 
2 

Numher oIs/uden/.\', /exlbooks and periods per week in Worabe School 

Grade levels 
.-,r<l--­
J 

4th 

- 5th 

Number of students 
220 
250 
440 

-~- ~--

~. -~ 

Number of books 
110 
125 

I 

___ '~I '~IO~ ___ I __ 
275 3 
250 3 --

Number of sections 
4 
5 
8 
8 
5 
5 

Number oj's/uden/s, lex/books and periods per week in Kerale School 

~ ----
Grade levels Number of students Number of books Number of sections 

-

l SI 353 2 4 
2ml 311 118 " ---------::,ra ----
J 2 16 108 3 

--~ ---
189 229 2 

Sih 150 47 2 

6th 17S 10 3 
th 91 3 2 

81h 87 5 

Number oj's/tlden/s, lex/books and periods per week in Lent School 

Grade levels Number of students Number of books Number of sect ions 

I " 363 363 6 
--2 11<1 247 247 4 

"'On! 
-- --- - - _. 

J 259 259 3 
4th 216 2 16 4 
5th 305 5 
6th 221 5 
7 th -- _. 

426 6 
8th 459 7 

Periods pcr w~ 
5 
5 

' I 
4 
3 
3 
2 
2 

Period pcr week 
3 
3 

- -
3 
-

3 --
2 .--
2 

Period per we~ 
5 

---

5 
4 
4 
3 
3 
3 
2 

-

-

Period pCI' week 
4 
4 -
4 
4 

~ 

2 
- --

2 
2 
2 



AI>PENDIX C: LINGUISTIC PROBLEMS A]>PEARING [N THE 

SILT'E TEXTBOOKS 

Orth ographic Problems 

Using Si lt'e as a medium of instruct ion entail s reduc ing it to writing. Si lt ' e is one of the newly 

studi ed languages of Eth iopia; it has no long written hi story. Hence, writing in Silt'e is a primary 

concern. So fa r, however, uniformity in writ ing is not achieved. Currently, the Si lt'e writing 

system adapts the Ethiopi c script with some modification. However, di ssem inati on or spell ers is 

qu ite poor. Consequen tl y, wrong symbo ls (l ike ,h+ o~· 'Ii+ LP+ 1 .. + :I:) appear in some written 

material: 

- - -:-:----,::----:---:--::--- ----I 

Forms appearing in the material s Standard lorm Gloss 

I~/C 

{/p·V/fl ·} 

'H' --

<'Ie 

1I.I'.e 

1/:\1. 

---I 

'govcfllnlcnt' 

' watch, time' 

'grass' 

'good news ' 

'room, grade ' 

Th is kind of pro blems, without any doubt, is related to either lack of awarcness tbat Si lt 'e 

excludes these symbo ls o r neglegt. The Si lt ' e orthography is based on the phonologica l st ructure 

of Silt 'e and a S il t'e dictionary is written. Once the orthography has been se ttl ed, it needs to be 

used consistently. To write Silt 'e. it is a necessary requ irement to be iamiliar with its 

o rth ography first. Coordinators, writers, editors, typi st, proofreaders o r anyo ne else needs to have 

awareness of this isslic. 

The basic problem in wri ting Sil t'e is related to sound lengthen ing: in Silt' e. vowel lengthen ing 

is phonemic - short and long vowe ls arc contras ti ve. Substituting long with short vowels res ults 

in an express ion with either it different o r no meaning. Llencc. distingui shing long and short 

vowels in writing Silt ' e is a must. The fo ll owing substitutions were rrequently found in the 

tcxtbooks: 
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Written form resulting in an unintendcclmcaning Intcnded but not attaincd form 

·,·t/ ',II /\ 'comc back' -"hCin/\ ' turn (around/ovcr) ' 

mil 'hal c' tll/\ 'drop, throwaway' 

--- -
~II° ')' 'she was lO ld' IIlIo .j- ' 10 say' 

'h~ lln 'be found , be situated ' ·,·t·hI! ' meel cach other. rcunitc' 

1· c· 'a llt-cater t.t:' 'dishonesl. fraud ' 

Substituting long with short vowe ls gives unintended meaning. Such mi stakes arc rea ll y 

s ignifi cant, mis lcad ing and confusing; onc nceds to havc a c1 car-eut perception as to long and 

short fo rms. [n other cases, substituting long with short vowe ls gives no meaning or results in a 

construction which is not natural. There are lots and lots of such spelling crrors in Silt'e 

textbooks: 

Mean ingless or unnatura l expression Correct expression 
(If.fl} #Pffi 

(1/\ 

Gloss 
'he came' 

'he ate ' 

' he brought ' 

The incorrect spel ling of the abovc forms mi ght be Amharic in fluence during the typing process. 

Similarly, vocati vc [ilrms in Silt 'c, i. c. proper names with a lengthened word-fina l vowel, are 

found in t the textbooks instead of the proper names: 

Vocat ive forms 
l°'l.~ 
U/ .. Ull 

1t.r.-:~-

Propcr names 
)':°1,11 

on-un 
1,.1': :~: 

IIJ!.II 

For mother tong ue speakers of Silt 'e, these differe nces are clea r. Thi s spel ling error might also 

be related to Amharic inD uencc during the typing process. 

The fo ll owing examples indicate inconsistencies in spell ing in re lation to di alect va riations: 
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Northern di a lecl 

hOi"; l ibiil anl 

:~:n Ii ibbal 

hiO' /iJ'cetl 

Southern dialcct 

.e,n,,'} Iyibalanl 

:fT Ij ippal 

hif.,~' l iJ'ecdl 

Gloss 

' he cats, he wi ll eat ' 

'mat' 

'spidcr' 

In addition, thc samc word appeared spclt differcntl y even in one paragraph by the same person: 

h;H'1 and II.;HI 'book ' 

11t1 and n.tI 
fI~ and fI .il' 

' work ' 

' Ii'inge ' 

G rammati ca l Problems 

The materi a l producers most often write Silt'e based on Amharic grammar or usage rcsulting in a 

construction urLl1at ural - scmantica ll y. grammatically, and cu lturall y - or with unintended 

meaning, in Silt 'e , The materia ls are direct translations o f the Amharic versions of the same 

class, The Silt'e language textbook for grade 6, for example, is a direct translation equi valent of 

tbc Amhari c version of the same grade, T he translation is word by word, sometimes even 

morpheme by morphcme, leading to unfriendl y constructions, 

The Amharic prefix 11-

There are three prc1i xes in Si lt 'e whieh are confused with tbe Amharic prefi x 11 -: 

0- '[rom ' (ab lati ve); 

11 - 'Ii'om ' (o ri gin , point of departure) ; ' al. by, on' (location) ; 'through, by' (direction) ; 

'/' - ' together with' (associati ve) 

In most cases, ho wever, only '/' - is used, even in places where n- and 11 - are approp riate in Silt 'e 

resulting in unnatural construction or unintended meanings, 

Acc usative casc (G utl. 1997b: 907) 
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The morphcme - /1ti <-~> is suffixed to proper nou ns and personal pronouns to mark them as the 

direct object; the suffix -d, is used elsewhere, Both sufli xes arc equi val cnt to the Amharic 

acclisati ve marker - '}: 

Amharic Silt 'e 

Proper name 
Y:"1(;\ -'; y:01t\ - ~ 

h'H-'; h'/'-~ 

Animate noun 

Gloss 

' Jama l' (ace) 

'you (2sm), (ace) 

r'!lII' -'; .'I-II -h (from Mil ' man ' (ace) 

Inanimate noun 
n,'1' -'; ;JC - h (from ;Jc) ' house ' (ace) 

The suffi x - l1ti in SiJt ' e also functions as possessive pronoun suffix havi ng a meaning ' our', 

Consequentl y, using - /1ii in places of -ti results in a construction having possess ive meaning: 

Amharic orig inal Correct Silt 'e trans lation Incorrect Si lt 'e form in textbooks 

M':Y.-'i lY.ft r'III -,..,·ft MI"' -~ -" ,,·ft 
' he killcd a person' ' he kill ed our people' 

U" ,f'1/- ') h:ilL ,,· h. ')/1+-', 
' hold ing' 'our holding ' 

Not usi ng the accusative suffix -ti will result in unnatural constructions: 

Amhari c original Correct Sil t' e translation Incorrec t S il t' e ('onn in textbooks 

fI':' 1'/ hMllIIhn ht-·n lIIhn 
' he bought an ox ' ' an ox bought ' 

n.'} '''t, ;JC a o·'i. 

' he built a house' ' the ho use built' 

The accusative suflix -d has also a meaning equ ivalent to the English prepositi on 10 : 

Al11haric original Correct Si Jt 'e trans lation Incorrect Silt ' e form in tex tbooks 

lII,e. n. ,1, U"flJ ;J l. {lP (11 ;JC £10 m 
. he came home ' 'a house came' 
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Number (G utL 1997b: 906) 

Semanti call y. SilCe has a three-way number distincti on: singular, plural , and pauca!. Paueal 

refers to a small number of items. Morphologica lly. only thc paucal is marked with the suffix, 

-cti for noun s cnding in consonants; thc other two categori es are unmarked. However, in Sil t'e 

written materials. -cd is used to indi cate plural not pauca!. For instance, the Amharic for m M"'f' 

' people' should bc translated into Silt ' e as (J·n but not .HI-" : whi ch means 'some people, a smal l 

number of people' . 

Copula 

In Silt'e, the most common form for the present-tense copula is the su11ix - /1 ' be is' , which is to 

be at1ached to the leftmost constituent of the noun phrase serving as attribute. 

Amharic original 

(l ')' ~O>. 

' it is a house' 

'r~· (J.-). )0>' 

' it is a good house' 

+Poc 'r~· ~O>. 
'marriage liCe is good' 

Correct Sil t'e translation Incorrect Silt ' c form in textbooks 

.IS .n;-'} 

' the only good thing is (one' s own) 
house (emphatic fo rm) 

·(I·'·C- ·} &.1' 

' only marriage is goocl ' 

Grammatically. the tex t material s dev iate hom the Silt 'e no rm , I. e., the textbooks are not 111 

accordance with the Si lCe gramma r. 

Problems re lated to cultural difference 

Another problem is concerned with lite ral trans lation without taking the cultural differences into 

account. 

Amharic 
'1 A h1q:f. 

_£ ngl ish G""�:,:.os:::s'--__ -.J -'·I~\"ar'"'s:.::la"'t:::cdo:..o:a ::..s _____ _ 
she marri ed a 1113 11 .... 7.i1: )-,111'''' 

fI,'Y':Y' t\'J[·f fllno'](: g irls do not have r'l ly.: mt\ .r.·:,: f·h:':" h.rn }, t\ l hn' 

h.r.:A "."'/YI)" learning opportunities 

8X 

Norma l form 

11"1: 61'1')' 

' she entered into a l11an ' 

n~.e: OJA .~· ~:~ ~ 
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' he asked t~pat i e ll t ' ' he saw the at iellt ' 

they visited the fores t 19' K. In'". 

converse with the ~"Jp.r. "''I·t.·)'t.y. 

19'f, '/,Y. ,,,", 

' they went and saw the 
foresl ' 
~"I P.K. )", fI (P. tilt: "'}",,,-:m·'} 

t,"'1,m·'I'm· 

0)'; .r: "'1,,?:r,',..,. 
guest ' entertain th e gu.:.es,-I_' _ ' converse with the guest ' 

Y. Yo' -t, illl;;: :,. brotherhood "'1Ft) (r~e."'.~·l · 

' younger-e lder brothers' 'love-respect' 

Dircct translation. without consideri ng the usage, most often mi sleads pcople: 

I. The word h.l'·' ' lucky or fort une ' docs not have the same sensc as "hY:A is used in this 

context; hence it is not needed to translatc it all ; the plu ral rorm must be fDA.e.·, not 

alA.e.·:I' . 

2 . The Si lt 'e word, IIVL - -)(J"r ' he visited '- has restricted usage; it is used when visiting holy 
places, or respected people; but not for forest, town, etc. hence, the correct translation 
equi va lent [or -)(I"r, here, is 't.e. h"}'U: [Iil. he went and saw]. 

3. The S ilt ' e word , ., .... 1'1 , does not have the sense 'v isit' as mV<!' IS used here; hence, the 

correct translat ion equi va lent for mN' is not ., .... 1'1 , but ~\TIL . 

Language is part of the c ulture; here, wo rds arc used in violation or the society 's norm. This 

ind icates that material producers have weak soc ial interact ion or lack of fa mili arity with the 

Silfe culture. 

M iscel laneous 

There are a number 01' other pro blems: Amharic and Arabic words arc introduced into the books 

unnccessaril y. Some texts are diffi cult to understand ; different words a re used for the same 

concept ; techni ca l terms are not appropriate, not defined well and diffi cu lt to understand. 

Amharic DdeClivt.: fo rms Natllnll forills 

CI""'I t. .I' ("'X',hrt: 't ex tbuok ' h'N:fI '.n h;l ··n 'n-hook-to- Iean-\\ itll' 

-
... ·II'1.,. · .. ,/..i' ,,"x·o,,: • t ~;:I t.:hcrs [W id~' .f·I·C fI '.f'; h:l··n ' a ~ book-to-tt:<lclH\'il hJ 

I/p ·int. ,?C hHI-;·fI·,n ;JC In-houst:~ to~ li vt: in' 

Cui) 'Il,It,£: 'head or the nat ion' ,Ii. "" ~ (II>'j "I 1'1.). t''1 .~. ~ '1'''P~ /h (l ')' ' eJder/rather ·or- the coun try' 

The followin g passage rrom a textbook is very difficult to understand: 
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'l'1I;J;JUP' YII' (JIA,f.' lin,), h:},f.')·),,,,·, M1.', II (Jl1I>'op' l'I,n ,f:;JY y-("g lJn' 9"'} 9") 9") ,f.';JY": 

~H' t,'I'AI.jo. £IP'},I\,IIIIY·.e " ' 'IP>'%'1P ""y.:,'>.,m' '/:(.f.J, Y·~ 1'1'>.1' lJ-)-'I'C")' (Jl(Iy. hl'l,:: 

'lM,.e ,/:t-,) h.'},I\,II'fI. y,), n'C:f " 'C h.')·t.(."} ",LC' lJ')'(JlL ':': nn .. }'} h'Y":','}:: n,;!'.e ,,:t·,} 
"'i,c'.e h·fI'I' U,I\, \").1'. n(JlA.f.' II~ hll h,:,' " ·.f.';JIIII'":" oP) ~)I> rm'}:: 

\'<I'A"'II:" (JlA.f.' o"IIY, hllh,'} "'.f.';JIIII- '} nil-fl.'!" hh· nnlln,.e (Jlh') nll'IIII'/\' h.')''}''/,'} ~) 

yC't.'} "1.1,,)-,: "1,11'/; nn'c)o) ' t,,;!''}''n.e n" 'A ",/\,'} IJJA.f.' ,f.C:: 1'"1)'1" nn,A ,f.C 1'1 1'1 nI' 'cy.· 

n,1n:} nA y:t[ll op'I' yuoh) h,'1iH' Y,}(Jlhll y(>'} hU'I'A": '1'1'1',1'.+ hlll'l,.f.op':: n,;!·"'/. 'I;n,lI. 

fl"n'l" Y'/:P ,I\:}\, ad"r"'/.) 1'II'H 1("} y(>'} (JlA.f:": "'UA'I" '",f. Y(JlA,f.')o)' UII')' 11"';1: 11 )0. 

u</:11 ""/:C':" h'}1.'n 1>-11-)$'.:: 

n .. :I'.f. M 1""Ln.e u,}· l'-l'hlJJ)I' II-h~"/(T1'} (J"~ (I.f."': I'f)'hoo ~ I'h,';'H:,I\t. I'h(Jl''I' I'h'~L '/:''''' 

l"Il,l\'}:: 

'/.11.'" ,f. nc,-L.e h,lln, ~A,f: nll~ hM .. + " ' ,f.';JIIII-'''' .f.'}c 1'~' L.f, q(Jl'y''I' '1""1,1.'''' 4,",t.h": h ,Il '.' 

"·m~· on hllh.'}' ooll~>'oP' h.,f.' ;JIIA n·o'" c,-L 

IIh' IJJI.,}, 911'}1I ";1',)0. .I,,""" n'}'C'·)' "7)'1" IDA,f.: "'h '~C Y''',f.'1,n M1.', II"""H;'I" )''1'' M 

11 0011,'''')''1" h .. f.(Jl"n ~) n,A f)'A9"h ~A,f..' upII~ hl'lh.:" "',f.';J111I1'"'} WIII-'}'} t,,<')P').e (128):: 

',;'},f.:,,>.uo , £I0 (Jl"}' t.c 1I,?"I'It. il'(Jl ,,; ,y,r.L·' 1'16 hr.,f. 1'.).1'. 'I'~:?i h'''/A h.el'- "'!I,"'I.;!'~, 

Y"'MI.)'?" Yh"1A I'I,CflII)r, ~'1't.')' ~P'jo. nh"1I1,'tj.e ;JC ''''''mL Y'tj'}:: 
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API>ENDIX D: BRAIN-STORMING 

The schoo l di rcctors. teachers and material producers were asked what they think specifica lly in 

relation to promoti ng the Sil t'e language . The brai n-storming from them (incl uding responses 

frolll soc io lingui sti c subjects) is summari zed as foll ows: 

1. As a language, to be passed on to the ch ildren, S ilt 'e must be seen more important than 
any other language; developing S ilt' e means not only keeping the language a li ve but also 
ma intaining the S il t' e identity and cultu re. 

2 . Opportunit ies need to be created for using the Sil t'e language in different domai ns o f life; 
Silt 'e language needs to be the offi cial language of the Sil t 'e Zone; and be used in every 
secto r of the governmen t orliees; the Si lt 'e scholars, particularly teachers, must change 
the ir lingui stic behaviors and work [or the development of their mother tonguc; 

3. To monitor th ings. an independent institute is needed to be establi shed at zona l level as to 
the Silt'c cu ltural and language; to promote the standardization process an authorized 
independen t body needs to be establi shed; Si lt' e language training cen tcr needs to be 
establi shed: 

4. An independen t Silt 'e language research center is needed to be es tabli shed; continuous 
resea rch in Silt 'e Clliture and language is important; organizing language and cultural 
groups in every woreda as we ll; the Silt ' e language institute establ ished; 

5. Working together with other stakeholders, if any, is important. ; working together with 
othcrs doing in Silt ' e. sharing their ex perience and exploiting their findings is important; 

6. Monolingua l Si lt 'e dictionary. grammar and spe ll crs be written and disseminated; the 
Silt'c history written in their mother to ngue. 

7. Encouraging scholars working in Sil t'e; promoting other writers to produce different 
materia ls in S ilt 'e must be given grcat attent ion; reference material producers arc needed 
to be monitored as to their conformity with the Si lt 'e orthography, structure and usage. 

8. Loca l ncwspapers and magaz ines need to come out regularly; the Silt 'e radio program is 
al so important; 7.onal notices arc to be produced in Silt ' e; 

9. lt is nceessary to mobilize the peoplc to active ly participate and contribute fo r thcir 
language development. The Sil t'e community needs to participate actively in the 
deve lopment of the Silt'e language and culture; acti ve participation - working hard - is 
expected from the Si lt 'e scholars, the commu nity at large . 

10. To have sufficienlmaterials. additional fund rais ing strategies are to be establ ished; 

II. Silt 'e radio program. and tel evis ion, wou ld be welco med very Jlluch. 
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As to the quality : 

.The materia l production wil l be wcl l planned, necessary prepa rations be made; refe rence 

mate ri als, news papers, magazines and Si ll'e dic ti onary arc needed to be availab le; thi ngs 

need to be well p lan ned, carri ed out carefull y and with great attention; not needed to be 

carricd out at a sudden; the material producers are to be well equipped with techn ica l as 

we ll as profcssional ski ll s. 

2.SufJicienttime is to be given for the preparation of materials 

3. Strict fo ll ow-up is needed ; the materi al production is needed to be eomputeri7.ed. 

4.Material prod ucers, ed itors and others must be fluent speakers o f S ilt ' c, competent and 

comm itted and trained in S ill'e orthography and structure; con tinuous short-term and 

long-term trai nings are important; The Si lt'e materi als are not be ing based on Amharic 

spelling and grammar; no need to direct translatio ns as well; it sho uld be natural Silt 'e -

both lingui sticall y and culturally. 

5. Thc ri ght peoplc - experienced. who respect and concerned abou t the S ilt 'e cultu ral values 

- arc to be assigned [or the production o f materi a ls; the Silt 'e cultura l values need to be 

respected; protecting the books from rel igious innuenees- - they must be secular and free 

Ii'om religious ideological biases; people who have negati ve att itude towards the Silt' e 

culture must be contro ll ed; 

6. Material producers and ed itors must be responsible for their work and their language and 

culture; editors need to ha ve some inputs as to the quality of materials: proofreaders 

shou ld control typ ing errors: the typi st Illust MT speakers of Silt ' e; and must bc trained in 

Silt 'e. too; the payments for producers, editor and others need to bc I',ir ; cons ul tancy 

checking is important; oIIie ia l decision is needed to be made as to the central dialect. 

7. The ex isting materials to be eva luated professionall y and rev ised - the feedbacks from 

teachers arc needed to be taken into considerati ons; 

Silt 'c language textbooks must conform to the Sill'e orthography, grammar, usage and culture. 
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APPENDIX E: ARABIC MANUSCIU»T ON SIL T'E OJUGIN 
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