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Abstract

The objective of this study was to identify the target English language needs of Ethiopian police
peacekeepers and by doing so, to evaluate the effectiveness of the English language course
material in addressing these needs. To this end, a focus group discussion was conducted to
identify the target needs and an evaluation of the course material was made with the help of a
content analysis card. Five Ethiopian police officers with previous peacekeeping experience
participated in the focus group discussion that lasted for about an hour. The focus group
discussion was recorded and transcribed and analysis of the discussion was made based on the
transcript. Then the content analysis card was used to decide on the extent to which the course

material addresses the target needs identified through the analysis of the focus group discussion.

The findings of the study showed that English is very important to Ethiopian police officers to do
their job as police peacekeepers. The other finding was that the level of English language
proficiency required for mission service depends on the position occupied by the peacekeeper.
Intermediate level of proficiency is enough for field or operational posts whereas advanced level
of proficiency is required for office posts. Also among the findings was that all the four major
language skills are important for Ethiopian police officers to do their job as police peacekeepers.
The study also revealed that Ethiopian police peacekeepers mainly need English to:
communicate over the radio; give briefing and debriefing; take a statement from suspects,
victims and witnesses; listen to and understand briefings and debriefings; read and write e-mails;
write reports. Last but not least, the findings also indicated that the course material does not
satisfy the target English language needs of Ethiopian police peacekeepers. Finally, based on the
above findings, the researcher recommended the development of a new course material that takes

the needs of Ethiopian police peacekeepers into account.
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Chapter One: Introduction

1.1 Background of the Study

After the establishment of the United Nations Organization (UN) in 1945, peacekeeping
operations have been used as an important tool in maintaining global peace and security.
Ethiopia is one of the founding members of the UN and has a long history of participation in UN
international peace operations. According to Kahsay (2018), Ethiopia first participated in
international peace operations as part of the UN multinational force in the Korean War in 1951.
Since then, the country has contributed to many other international peace operations like the UN
Operations in Congo (ONUC, 1960), the UN Assistance Mission for Rwanda (UNAMIR, 1994),
the AU Mission in Burundi (AMIB, 2003), the UN Observer Mission in Liberia (UNMIL, 2003),
the UN AU Mission in Darfur (UNAMID, 2005), the UN Mission in South Sudan (UNMISS,
2011) and the UN Interim Security Force for Abyei (UNISFA, 2011). Currently, with over 8,400
uniformed personnel, Ethiopia is the number one contributor to UN peacekeeping operations
(Solomon, 2017).

UN peacekeeping operations are mainly made up of military and police components. Although
the military component still dominates UN peacekeeping operations, the role of the police
component has improved over the years. Durch & Ker (2013) state that “in the past two decades,
UN police have become an increasingly visible and important part of UN peacekeeping” (p.1).
The number and function of the UN police increased dramatically as peacekeeping mandates
expanded and became complex. According to Sebastian (2015), there were 6,500 police
peacekeepers serving in UN peace operations in 2005 and by 2010, this number grew to 17,500

reaching an all-time high.

The mandate of UN police peacekeepers has also shown a significant change in the past few
decades. It evolved from just observing and reporting to replacing the host country’s law
enforcement organization. According to the UN police policy published in 2014 and mentioned
in Sebastian (2015), the UN police peacekeepers mainly perform two tasks: (1) operational
support or (interim) executive policing for the delivery of effective prevention, detection and
investigation of crime and (2) support for the reform and restructuring of the host-state police so

that they can provide police services that are responsive, representative and accountable.
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According to Sebastian (2015), there are many tasks performed by the UN police within the
range of the above two broad categories: advising and reporting; reforming, restructuring and
strengthening institutions; training and mentoring; executive law enforcement; assistance in
electoral processes; disarmament and demobilization; community based policing; patrolling;

border management; public information and education.

The UN police are deployed in two different modalities: IPOs (Individual Police Officers) and
FPUs (Formed Police Units). So far, Ethiopia’s police contribution to UN peace operations has
been in the [PO modality. Sebastian (2015) states that IPOs are “normally unarmed (with some
exceptions), and have historically been utilized for community-oriented policing, information-
gathering, training and monitoring” (p.11). According to the UN selection guideline, to be
deployed as an IPO, police officers must have capabilities like five years of professional police
experience, mission language proficiency, one year of driving experience, weapons proficiency
and basic computer literacy. FPUs on the other hand, according to Sebastian (2015) “are armed
and provide a more robust form of policing than IPOs” (p.11). According to the UN police
policy, FPUs carryout three important tasks: managing the safety and security of the public,
protecting UN personnel and facilities and supporting police operations that require formed
response. According to Sebastian (2015), more than 70 percent of police peacekeepers are

deployed as part of an FPU.

Compared to its military contribution, Ethiopia’s police contribution to UN peace operations is
very small. According to the 2019 progress report of the Ethiopian Federal Police Commission
Peacekeeping Language Training Center, Ethiopia’s police contribution to peacekeeping stands
at only 250 police officers. The report also states that the country is making preparations to
deploy its first FPU to one of the UN missions in Africa. According to Solomon (2017), poor
mission language proficiency is to blame for Ethiopia’s limited contribution of police
peacekeepers to UN peacekeeping missions. English is the official language of most UN
peacekeeping missions and peacekeepers, especially IPOs, are required to be good at both
written and oral communications in the language. The UN Selection Assistance Team (SAT)
assists police-contributing countries (PCCs) by conducting pre-deployment assessments in which
language assessment is one of them. Many Ethiopian police officers do not pass the language

assessment and a few of those who pass and get deployed end up being repatriated due to poor



proficiency in English language. This language problem has long been recognized by the
Ethiopian Federal Police Commission and other stakeholders as the main hindrance to the

country’s effort to increase its police contribution to UN peacekeeping operations.

With the aim of solving the language problem, the Ethiopian Federal Police Commission
established the Peacekeeping Language Training Center. The Peacekeeping Language Training
Center went into action in October 2013 after memorandum of understanding was signed
between the Ethiopian Federal Police Commission and the government of UK. The center has
English and French language programs. The English language program is supported by a project
called Peacekeeping English Project (PEP). PEP is funded by the UK government and managed
by the British council on its behalf. The project assists English language trainings to military,
law enforcement and security personnel in different countries. PEP also works with the Ethiopian
Ministry of National Defense /EMOND/.

Police officers who study in the Peacekeeping Language Training Center are recruited from the
Federal Police Commission, the Addis Ababa Police Commission and the Federal Prison
Administration. Majority of these officers study in the English language program. The English
language program provides an ESP (English for Specific Purposes) course called English for law
enforcement. This ESP course is being offered without prior investigation of the language needs
of the learners. Munby (1978) said that “ESP courses are those where the syllabus and materials
are determined in all essentials by the prior analysis of the communication needs of the learners”
(p.2). This clearly shows how important needs analysis is to ESP course design. According to
Hutchinson and Waters (1987), needs are of two types: target needs and learning needs. Target
needs refer to the language learners need to operate effectively in a target situation. Learning
needs on the other hand refer to the means to achieve the target needs. This study focused on the
target needs of Ethiopian police peacekeepers that will help them to effectively perform their

duty in peacekeeping missions.



1.2 Statement of the Problem

English for Specific Purposes (ESP) is one of the branches of English Language Teaching (ELT)
which emerged with the objective of satisfying the specific English language needs of specific
group of learners. Discussing the emergence of ESP, Menna (1993) states “ESP developed
primarily in response to the discontent of certain group of learners with language learning
programs that did not meet their particular needs” (p.7). This shows us that learners’ need is at
the center of the concept of ESP. So it is possible to say that any ESP course must equip learners
with the specific English language needed to operate effectively in a target situation. The first
step in any ESP course design is the identification of the needs of the learners through needs
analysis. According to Dudley Evans & St. John (1998) mentioned in Seid (2007), needs analysis
refers to the task of identifying what is to be taught and how it should be taught. One good thing
about needs analysis is that it can be conducted at any point in a language program. Olum (2016)
states that needs analysis can be carried out “before, during and after a language program”

(p.19). The current needs analysis study was conducted in an on-going language program.

A study on the English language needs of learners is not new to Ethiopia. Many Ethiopian
researchers have studied the English language needs of learners in different contexts. To mention
a few: Developing Criteria for a Course in English for Aircraft Technicians of the Ethiopian Air
Force by Abraham Menna (1993); Government Nursing Schools English Course Needs Analysis
by Ephrem Tessema (2004); An Investigation into the English Language Course Needs of
Electricity Students of Dilla TVET College by Tagel Elias (2007); Discovering The English
Language Needs of Learners (Cadets): the Case of Ethiopian Police College by Mohammed Seid
(2007); English Language Needs Analysis of Fine Art Students at Mekelle College of Teacher
Education by Habtamu Desta (2008). What makes the current study different is its focus on the
target English language needs of Ethiopian police peacekeepers. As far as the researcher’s
knowledge is concerned, no local research work has dealt with the English language needs of

Ethiopian police peacekeepers.

English is the official language of most UN peacekeeping missions and is one of the
requirements to participate in UN peace support operations. So learning this language has
become important for Ethiopian police peacekeepers. To help with the English language needs of

Ethiopian police peacekeepers, the English language program of the Peacekeeping Language
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Training Center offers the ESP course English for Law enforcement. The material for this course
is not specifically designed either for peacekeepers in general or police peacekeepers in
particular. If someone goes through the law enforcement book, they will notice that much of it is
not related with peacekeeping and that it does not have much to offer to police peacekeepers.
The introductory section of the book clearly states that the book is specifically designed for law
enforcers such as the police, customs officials, border guards and gendarmes. Police

peacekeepers are nowhere to be found in the list.

Many police officers who are trained in the Peacekeeping Language Training Center do not pass
the UN pre-deployment English language assessment. This is mainly due to a mismatch between
the training offered at the language center and the contents of the English language test. What the
test tries to assess is not something these officers are trained in. This clearly shows the gap
between training and practice. So the researcher believed that it was time to study what the
Ethiopian police peacekeepers need English language for in order to minimize the gap between

training and practice.

The purpose of the current study was, therefore, to identify the target English language needs of
Ethiopian police peacekeepers and to evaluate the effectiveness of the law enforcement book in
addressing these needs. This in turn enables the Peacekeeping Language Training Center to
design an English language course suitable for Ethiopian police peacekeepers.

1.3 Research Questions

In connection with the above problem, the current study aimed to answer the following

questions:

e What are the target English language needs of Ethiopian police peacekeepers?

e How effective is the law enforcement book in addressing these needs?
1.4 Objectives
The objective of the current study was to:

¢ Identify the target English language needs of Ethiopian police peacekeepers.

e Evaluate the effectiveness of the law enforcement book in addressing these needs.



1.5 Significance of the Study

The objective of this study was to identify the target English language needs of Ethiopian police
peacekeepers and the finding enables the Peacekeeping Language Training Center to design an
English language course appropriate to Ethiopian police peacekeepers. This in turn will help to

narrow and eventually fill the gap between training and practice.

1.6 Scope of the Study

This study restricted itself to the identification of the target English language needs of Ethiopian
police peacekeepers. According to Hutchinson and Waters (1987), needs are classified into two:
target needs and learning needs. Target needs refer to the language needed in the target situation.
Learning needs on the other hand refer to what learners have to do to learn the target language.
Learning needs are concerned with issues like the strengths and weaknesses of learners in
learning the target language and their preferred way of learning. The reason why the researcher
focused on target needs and not on learning needs is because target language needs are the same
for all potential learners and stay unchanged for a relatively longer period of time. In addition to
this, the researcher believed that a study as detailed as this one should come up with a finding
that has a lasting effect. On the contrary, learning needs differ from individuals to individuals
and from classes to classes. The English language course at the peacekeeping language training
center lasts for three months only. The best thing to do is to conduct learning needs analysis at

the beginning of every round of teaching.

1.7 Limitation of the Study

The limitation of this study is that it did not include observation as an instrument. Had the study
been supported with observation of the target situation, it would have given a more complete
picture of the target needs of Ethiopian police peacekeepers. The observation was not conducted
because the target situation is outside Ethiopia and is not accessible to the researcher. As a result
of this, the researcher had to rely on the response of the participants of the focus group

discussion.



Chapter Two: Literature Review

In this chapter, literatures relevant to the current study are discussed in detail. The current study
aimed to identify the target English language needs of Ethiopian police peacekeepers. Since this
IS a needs analysis study, the discussion focuses on issues related with English for Specific
Purposes (ESP).

2.1 What is ESP?

English language teaching (ELT) has witnessed several changes and developments in its long
history and one of the significant developments has been the emergence of English for Specific
purposes (ESP) as the sub-field of ELT. Various definitions have been given to ESP at different
times and by different scholars in the field. Mackay et al (1978) defined ESP as the teaching of
English for a “clearly utilitarian purpose” (p. 2). Munby (1978) sees ESP interms of the
communicative purpose of the learner. He states that “ESP courses are those where the syllabus
and materials are determined in all essentials by the prior analysis of the communication needs of
the learners” (p.2). According to Harmer (1983) ESP is “situations where the student has some
specific reasons to learn a language” (p.1). Hutchinson and Waters (1987) state that ESP is “An
approach to language teaching in which all decisions as to content and methods are based on the
learner’s reason for learning” (2:19). From the above definitions we can see that learners and
their needs are central to the concept of ESP and one cannot think of ESP without considering

the needs of the learners.

ESP can also be explained in terms of the difference it has with GPE (General Purpose English).
ESP is different from GPE in that ESP tries to satisfy the immediate and practical language need
of the learner while GPE addresses somewhat general and broader goals set for the learner by
other stakeholders. Widdowson (1983) mentioned in Menna (1993) has clearly discussed the
distinction between these two branches of ELT:

...... As generally conceived, ESP is essentially a training operation which seeks to
provide learners with a restricted competence to enable them to cope with certain clearly

defined tasks. GPE, on the other hand, is essentially an educational operation which



seeks to provide learners with a general capacity to enable them to cope with undefined

eventualities in the future. (p.6)

The researcher agrees with widdowson’s view of ESP as a training operation. Trainings by their
very nature are short and practical and the same can be said about ESP courses. For example, the
ESP course offered at the Peacekeeping Language Training Center lasts for about three months
and tries to equip police learners with the language believed to be useful in actual peacekeeping

situation.

2.2 The Development of ESP

Starting from the 1960s ESP began to be an important and popular sub-field of English language
teaching. The emergence of ESP was not an intentional undertaking. It evolved from different
circumstances that laid the foundation for it. Hutchison and Waters (1987) explain that “ESP was
not a planned and coherent movement, but rather a phenomenon that grew out of a number of
converging trends” (p.6). According to Otilia (2015), the growing demand for English as a
medium of communication and the communicative approach to English language teaching and
learning contributed to the emergence of ESP (p.54). Hutchison and Waters (1987) claim that
there are three main reasons that led to the realization of ESP in the field of ELT: trade and

technology, a revolution in linguistics and the focus on the learner and its needs.

The first factor that contributed to the development of ESP, according to Hutchison and Waters,
was trade and technology. The post-world-war two era saw a revolution in science and
technology and this resulted in highly industrialized countries. Following this change, countries
began making deals, importing and exporting goods and this created the need for a common
language, a lingua franca, between countries. Since it was the language of science and
technology, English was used as the lingua franca of the world and learning this language
became very important as a result. Later it was found to be necessary to simplify and condense
the function of English according to specific contextual needs and ESP was born due to this
(Abdullah, 2005, p.48).



The other factor that contributed to the emergence of ESP was a revolution in linguistics.

Discussing this point, llham (2017) said:

The old criteria of teaching the traditional linguistics (grammar) can no longer stand alone.
Research has shown that teaching grammar should not be done in isolation but, it should be
taught within different contexts to show how language is used in different situations. And since
teaching the English of science and that of commerce is not the same, this resulted in the rise of
teaching English for specific purposes to specific groups of learners. (p.8)

The third factor is the focus on learners and their needs. Following developments in ELT and
other fields like educational psychology, the focus shifted from teaching to learning and from the
teacher to the learner. This in turn gave rise to ESP which is based on learner need. In relation to
this, Ilham (2017) discussed:

Researchers realized that each learner has his or her reasons or purposes to learn a language.
Thus, they have taken their needs into account in the process of designing ESP courses so as to

affect positively on students’ motivation as well as their performance and achievement. (p.8)

After its emergence due to factors discussed above, According to Hutchinson and Waters (1987),
ESP has passed through five stages of development to get to its present status in the field of ELT.
The stages are register analysis, discourse analysis, target situation analysis, skills-centered
approach and learning-centered approach.

Register analysis: this first phase of development is based on the assumption that there is a
special language for every discipline and that ESP courses can be designed based on the
identification of this special language. Register analysis focuses on language forms and tries to
identify the grammatical and lexical items unique to a particular discipline. But the problem here
is that it is difficult to prove that these language forms specially belong to that particular register.
Scholars like Peter Strevens (1964), Ewer and Latorre (1969) and John Swales (1971) are known

for their work on register analysis.

Discourse analysis: this development phase of ESP was characterized by the analysis of patterns
of linguistic organization in discourse. Unlike register analysis, discourse analysis focuses on

language and meaning beyond the sentence level. It emphasizes the understanding of how



sentences are combined to produce meaning. Although this phase of linguistic revolution helped
learners understand discourse patterns, it failed to show how meaning is created from these
patterns. Henry Widdowson, Larry Selinker, Louis Trimble and John Lackstorm are the leading
proponents of discourse analysis (Elias, 2007: 10).

Target-situation analysis: this is the third phase of the development of ESP. ESP works of this
period emphasized on the analysis and identification of the target needs of learners to help them
operate effectively in the target situation. This view of ESP was criticized for solely focusing on
objective needs and not on subjective needs. This is to mean that it neglected learning needs that
arise from both the learner and learning situations. Munby (1978), Chambers (1980), and
Widdowson (1983) are the pioneers of target-situation analysis (Hutchinson and Waters 1987).

Skills-centered approach: during this stage of development, the focus was on the need to equip
learners with the skills and strategies that will help them interpret and understand the language in
their specialist area. Mentioned in Menna (1993), Hutchinson and waters (1987) discussed this

stage of development as follow:

The principal idea behind the skills-centered approach is that underlying all language
use there are common reasoning and interpreting processes, which, regardless of the
surface forms enable us to extract meaning from discourse. The focus should rather be on
the underlying interpretive strategies, which enable the learner to cope with the surface
forms. (p.13)

Learning-centered approach: this stage of ESP development advocates process-oriented
approach to language learning. According to Menna (1993), this phase is mainly interested in
how people learn language instead of what they do with it. This is to mean that it focuses on

learning processes and hence on what learners can do to achieve the target language.

2.3 Branches of ESP

There are a number of different classifications of ESP out there in the literatures. But the most
commonly discussed and the most commonly recognized classifications of ESP are English for
Academic Purposes (EAP) and English for Occupational Purposes (EOP). Among the

researchers who classified ESP as EAP and EOP are Hutchinson and waters (1987), Robinson
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(1991) and Dudley-Evans and St. John (1998). EAP refers to those ESP courses delivered in an
academic setting where students are studying or are about to study other subjects. Dudley-Evans
and St. John (1998) further classify EAP into English for General Academic Purposes (EGAP)
and English for Specific Academic Purposes (ESAP). Javid (2013) describes EGAP as being
“related to the teaching of language skills that are common in different disciplines” (P. 141).
ESAP courses on the other hand are specific to a particular field of study and are designed to
help students carryout their academic responsibility. These kinds of courses make use of topics
and contents from the students’ area of specialization for the objective is to enable students

master the specific discipline they are studying.

EOP is the other major branch of ESP. Menna (1993) defines EOP as “the teaching of English to
prospective workers” (P. 16). EOP courses equip learners with the kind of English they need to
do their jobs. The following discussion by Kennedy and Bolitho (1984) mentioned in Menna

(1993) explains EOP more clearly:

EOP is taught in a situation in which learners need to use English as part of their work
or profession. Instances of EOP students would be doctors in casualty or technicians
servicing equipment. They need English, in the first case, to talk and respond to patients

and other staff, and in the second, to read technical manuals (P. 4)

According to the classifications made by Robinson (1991), EOP learners can be grouped into
three. One group of learners comprises those who learn English before they start work and they
can be referred to as pre-experience learners. The other group consists of learners who learn
English while working at the same time. These learners are called simultaneous or in-service
learners of English. The third group of learners learns English having an experience of doing
their jobs. Learners in this group can be addressed as post-experience learners. The police
officers learning in the Peacekeeping Language Training Center are pre-experience EOP
learners. The reason for this is that English is the official mission language and these officers

need it to perform their duties when they get deployed in the future.
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This classification of ESP into EAP and EOP has faced criticism from scholars in the field.
Carter (1983) for example thinks that it is hard to make a clear distinction between the two. The
following discussion by Hutchinson and Waters (1987) strengthens Carter’s claim that EAP and

EOP are not entirely different from one another:

People can work and study simultaneously; it is also likely that in many cases the
language learnt for immediate use in a study environment will be used later when the

student takes up, or returns to, a job (p.16).

The following tree diagram by Robinson (1991) would best summarize the discussion made so
far about EAP and EOP.

ESP

EAP EOP

for study in a specific discipline post-experience
as a school subject

pre-experience simultaneous/in-service

pre-study In-study post-study

Independent Integrated

Carter (1983) has come up with somewhat different classifications of ESP. They are English as a
Restricted Language (ERL), English for Academic and Occupational Purposes (EAOP) and
English with Specific Topics (EST). ERL is concerned with the kind of English language that is
used in very limited situations. Explaining about restricted language, Mackey and Mountford
(1978) said:
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the language of international air-traffic control could be regarded as 'special’, in the
sense that the repertoire required by the controller is strictly limited and can be
accurately determined situationally, as might be the linguistic needs of a dining-room
waiter or air-hostess. However, such restricted repertoires are not languages, just as a
tourist phrase book is not grammar. Knowing a restricted ‘language’ would not allow the
speaker to communicate effectively in novel situation, or in contexts outside the

vocational environment (p. 4).

Similarly, Javid (2013) says that ERL “restricts itself to limited number of phrases and
expressions and as a result, learners remain unable to use English in any setting other than the

one they have been trained for” (P. 141).

The second type of ESP identified by Carter (1983) is English for Academic and Occupational
Purposes (EAOP). This classification merges EAP and EOP together as one whereas majority of
other researchers prefer to see EAP and EOP as separate branches of ESP. But Hutchinson and
Waters (1987) argue that there is not a clear-cut distinction between EAP and EOP saying that
“People can work and study simultaneously; it is also likely that in many cases the language
learnt for immediate use in a study environment will be used later when the student takes up, or
returns to, a job” (p.16). Perhaps this might explain the reason behind Carter’s decision to bring
EAP and EOP together as one type of ESP. It seems that Carter is implying that the end goal of
both EAP and EOP is one and the same that is employment.

English with Specific Topics (EST) is the third and final type of ESP in Carter’s classification of
ESP. This branch of ESP is more concerned with future English language needs of, for example,
scientists requiring English for postgraduate reading studies, attending conferences or working in
foreign institutions. The emphasis here is more on topic than purpose of the course. But it can be
difficult to distinguish this type of ESP from other ESP courses which focus on language used in
target situations. One good reason for this is that all ESP courses use needs analysis to identify

target language need of the learner including possible topics to deal with.
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2.4 Needs and Types of Needs

According to Widdowson (1981:2), needs “may refer to the students’ study or job requirements,
that is, what they have to be able to do at the end of their language course”. Similarly, Menna
(1993) writes that needs are “the requirements learners have for their academic studies or for
jobs for which they are being trained and the learning requirements for attaining those academic
or professional goals” (P. 16). For Dudley-Evans and St. John (1998), needs are similar with the
learner’s reason for learning language. Another definition is by Brindley (1989) who sees needs
as the difference between what the learner is able to do with the language at present and what he

or she should be able to do.

What we understand from the above definitions of needs is that scholars try to define needs in
their own terms and that there is no agreement as to what it is and what it is not. “The very
concept of language needs has never been clearly defined and remains at best ambiguous”
(Richterich, 1983, p. 2). Perhaps this might explain the reason why there are many definitions
and types of needs in the literature. Regarding types of needs, what the researcher understood
from the literature is that it is sometimes difficult to tell the difference between the different
types of needs for they carry overlapping ideas in them. Needs have been classified, for example,
as felt and perceived (Berwick, 1989), subjective and objective (Brindley, 1988), target and
learning (Hutchinson & Waters, 1987), situation and language (Brown, 1995), and situational

and communicative (Richards, 1990).

Felt needs are those needs which are assumed to be relevant by learners themselves. In this case,
what the learner wants and expects from a language program becomes their language need and
perception plays a great role in determining what the learner feels is important. Perceived needs,
on the other hand, are determined by people and institutions that surround the learner. What
these institutions and the people in them perceive as relevant for learners is what we call
perceived language needs. People such as teachers, administrators, employers can influence what
the learner learns in a language program. Perceived needs are less subjective than felt needs and

are seen as more factual and objective than felt needs (Berwick, 1989; Nunan, 1988).
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Subjective and objective needs are the other types of needs. Subjective needs, as the name
indicates, are subjected to information about the learner. These needs are derived from
information about the learner’s personality, expectations, learning styles and strategies,
confidence and motivation. In short, subjective needs focus on cognitive and affective needs of
the learner. Subjective and felt needs have some similarities between them. Objective needs, on
the other hand, are the needs of learners which are based on the end use of the language the
learner is learning. Objective needs also take into account the difference between the learner’s

present linguistic ability and expected linguistic ability (Brindley, 1989; Brown, 1995).

Needs have also been classified as target and learning needs. Target needs refer to the kind of
language learners need in order to perform their roles in the target situation. Target needs are
further divided into necessities, lacks and wants (Hutchinson & Waters, 1987). Necessities are
meant to refer to the language requirements of the target situation. Lacks, as defined by Menna
(1993: 18), are “the difference between what the learner already knows and the necessities
identified”. He continues to say that lacks simply refer to “those aspects of target necessity which
the learner is unable to cope with at the present” (P. 18). Like felt and subjective needs, wants
are the needs of learners as viewed and articulated by them. Learning needs are defined as what
learners have to do in order to learn the target needs. Identifying these needs requires answering
questions like Who are the learners? Why are they learning? How do they learn? What resources

are available? Where is the course taking place? When is the course taking place?

Situation and language needs are also among the types of needs found in the literature. Situation
needs, like learning needs, arise from the situation or the environment in which the learner learns
and enable the learner to reach the target linguistic ability (Brown, 1995). Among the factors that
determine situation needs are learning resources, the physical setting of the learning
environment, teachers and their teaching style, learners’ level of autonomy and attitude towards
language learning. The above discussion on situation needs tells us that environmental and
psychological factors play significant role in determining the success of learners in achieving the
target language needs. On the other hand are language needs which are more or less similar with
target needs. Language needs refer to the linguistic ability learners are expected to have by the
end of a language program. Target Situation circumstances in which learners will be using the

language determine the language needs of learners (Brown, 1995; Hutchinson & Waters, 1987).
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(Richards, 1990) classifies needs as situational and communicative. Situational needs are very
much related with situation needs and are derived from the features of the language program
such as its objectives, learners’ learning style preferences, linguistic ability of learners, teachers’
perceptions, instructional methods and techniques. Communicative needs are concerned with the
communicative competence the learner is expected to master in order to operate in the target
situation. If we carefully study the discussion made so far, we can see that needs are mainly of
two types: target situation needs and learning situation needs. Target situation needs are
concerned with what learners use the language for in the target situation and learning situation
needs on the other hand are concerned with how best learners learn the target situation needs.

This study mainly focuses on the target situation needs of Ethiopian police peacekeepers.

2.5 Needs Analysis

Central to the concept of ESP is needs analysis. It is needs analysis that separates ESP from
GPE. Holmes (1981) writes “needs analysis is the departure point where ESP leaves the methods
of the standard general English course and adapts a student centered approach” (P. 10). Needs
analysis is considered as an important means in the process of ESP course design. It is “the
corner stone of ESP and leads to a much focused course” (Dudley - Evan & St. John, 1998,
p.122). Needs analysis is perhaps one of the major contributions of ESP to the field of ELT.

There are different definitions of needs analysis in the literature. Brown (1995) defined the term
as the procedures conducted to gather all the necessary information to develop a curriculum
which meet the needs of a particular group of learners. Similarly, Tarone and Yule (1989) define
needs analysis as the task of gathering and analyzing information to answer the question what
aspects of the language learners need. Hutchinson and Waters (1992) on the other hand describe
the term needs analysis based on three elements which are necessities, wants and lacks. The first
element can be explained as what the learners have to know; the second refers to what the
learners feel they need to know; while the third term represents the gap between the required
knowledge in the target situation and the existing knowledge of the learners. Another definition
is by Basturkmen (1998) who defines needs analysis in terms of lacks only. He writes that needs
analysis refers to “the identification of difficulties by observation of participants functioning in a
target situation” (P. 2). This study focuses on the first element, necessities, which is what

learners are expected to know to operate smoothly in the target situation.
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2.6 Types of Needs Analysis

ESP researchers have suggested different approaches to needs analysis. But for Jordan (1994),
the two major approaches to needs analysis are the target-situation analysis and the present-
situation analysis. Jordan continues to say that other approaches like the deficiency analysis
approach, the strategy analysis approach and the means analysis approach are either similar or
not that different from the two major approaches mentioned above. Deficiency analysis, for
example, analyzes lacks which is one aspect of target situation needs. Strategy analysis on the
other hand analyzes strategies employed by learners to learn a language. Means analysis, which

also covers strategy analysis, is more or less similar with present-situation analysis.

Target-Situation Analysis is the earliest of all types of needs analysis. Target-situation analysis,
as the name indicates, focuses on target needs and tries to formally discover them by analyzing
different aspects of the target situation. It is the result of Munby’s (1978) Communication Needs
Process model. This model incorporates detailed procedures that one needs to follow in
discovering target situation needs. This model bases itself on the analysis of language
communication in the target situation to come up with a communicative needs profile for a
specific group of learners. The communicative needs profile contains information about the skills
and linguistic forms required by the learners to operate smoothly in the target situation. This
needs profile eventually translates into a full-fledged syllabus and course material. In short, we
can say that target-situation analysis aims to identify the real world language needs of learners.

Munby’s target situation analysis model used nine elements to specify the target communicative

needs of learners. These elements are:

Participant: answers the question - Who is the learner?

Purposive domain: answers the question - Why is the language needed?

Setting: answers the question - When and where is the language going to be used?
Interaction: answers the question - Who will the learner use the language with?
Instrumentality: answers the question - How will the language be used?

Dialect: answers the question - What variety of the language is needed?

Target level: answers the question - What level of proficiency is required?

© N o g~ w0 D P

Communicative event: answers the question - What communication situations are there?
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9. Communicative key: answers the question - What communication skills are required?

Later, four components were added to Munby’s target situation analysis model by Tarone &

Yule (1989). These components included:

1. The global level - situations, participants, communicative purpose, and target activities

2. The rhetorical level - organizational structure of the communicative activities

3. The grammatical-rhetorical level - linguistic forms required to realize the forms in the
rhetorical level

4. The grammatical level - the frequency of grammatical and lexical constructions in the

target situation

The Target-Situation Analysis model is the most commonly used, if not the only, form of ESP
needs analysis. It was the first needs analysis model based on the concept of communicative
competence. Munby’s communicative needs profile and its correspondence with communicative
events of the target situation is an indication of real world language use (West, 1994). It is also
important to mention that Munby’s model of target situation analysis focuses on the four major

language skills - listening, speaking, reading, and writing (Jordan, 1997).

The Present-Situation Analysis, also called learning needs analysis, is the second major type of
needs analysis proposed by Richterich and Chancerel (1980). It is concerned with the
requirements of the learning situation that will enable learners to acquire the language needed in
the target situation. Richterich and Chancerel (1980), cited in Menna (1993), suggested three
sources of information for this model of needs analysis: the learners themselves, the teaching
establishment and the learners’ institution like their place of work. The Present-Situation
Analysis collects and analyzes information related with learners’ level of ability, available
resources, teaching methods, views on language teaching and learning and cultural elements.
This model of needs analysis was developed with the believe that learning needs are as important
as target needs. This is to mean that the means (learning needs) is the instrument by which we
achieve the end (target needs). But we should also remember that learning needs exist because

there are target needs.

18



Target-Situation Analysis and Present-Situation Analysis are the two commonly used models in
needs analysis studies. Researchers in the field of ESP continue to use one of these models as
their theoretical base depending on the context of their studies. The current study will employ
Target-Situation Analysis as an approach to needs analysis to identify the target English

language needs of Ethiopian police peacekeepers.

2.7 Needs Analysis Philosophies

According to Brown (1995), there are four philosophies that can serve as the foundation for any
needs analysis process. These philosophies help the researcher determine the kind of need to be
investigated. West (1994) writes “the importance of such philosophies lies in the fact that they
will affect the types of information that will be gathered” (P. 6). These philosophies are:

1. The Democratic Philosophy — sees needs as anything but what the majority of the
participants involved in the needs analysis desires. This philosophy results in a needs
analysis that seeks to identify the needs of the majority of the group (Brown, 1995).

2. The Analytic Philosophy — understands needs as what learners will learn next. Brown
(1995) explains “the students are at stage X in their language development, and they next
need to learn X+1 or whatever is next in the hierarchy of language development” (P. 25).

3. The Diagnostic Philosophy — explains needs as language deficiency that is harmful to
the learner. It focuses on the most urgently required language skills necessary for the
learner to operate in the target situation.

4. The Discrepancy Philosophy — defines needs as the difference or discrepancy between a

desired linguistic performance and the present performance of learners.

In this current study, the researcher followed the diagnostic philosophy of needs analysis. This
study tried to identify the English language skills most urgently needed by the Ethiopian police
peacekeepers so that they will be able to successfully discharge their responsibility in the mission
area. These police peacekeepers have only three months to learn the language before they are
deployed to the peacekeeping mission. So they do not have the luxury of time to learn other
communication skills that they might benefit from.
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2.8 Local Needs Analysis Studies

Many Ethiopian researchers have conducted a needs analysis study on the English language
needs of learners. Many of them are EAP studies. They focused on the academic English
language needs of learners studying in different disciplines. In fact, a literature search conducted
for this study found no pure local EOP studies. They were either purely EAP studies or a mixture
of the two. So what makes the current study different is that it is pure EOP study trying to
identify the English language Ethiopian police officers need to do their job as police
peacekeepers. But for the purpose of comparison, three previous needs analysis studies are

reviewed as follow.

The earliest of the three was the study conducted by Abraham Menna (1993) to develop criteria
for course design in English for aircraft technicians of Ethiopian Air Force. The study tried to
find out both the academic and occupational needs of the aircraft technicians. To this end, Menna
gathered data from aircraft technicians, aircraft students, aircraft maintenance shop supervisors,
English teachers, subject teachers and employers using questionnaire and interview. He also
conducted an analysis of the maintenance manuals and observation of the maintenance work of
the technicians. The finding suggested that the syllabus should mainly be topic-based with
functions, notions, vocabulary and structures included as sub-syllabus. It was also discovered
that the content of the material should include both general and technical English and that it
should cover all the four language skills with emphasis being on reading, listening, speaking and

writing respectively.

The second one is a needs analysis study on the English language needs of fine art students at
Mekelle College of Teacher Education by Habtamu Desta (2008). Questionnaire, interview,
focus group discussion and textual analysis were used as instruments to gather data from
students, English teachers, subject teachers and college deans. The result showed that students
needed English for academic purposes more than they needed it for their future profession and
personal life. Students also rated speaking, writing, listening and reading from the most
important to the least important. The study also identified lack of motivation, low confidence
level, poor background, shortage of instructional aids, lecture dominated teaching and
inadequacy of the material as hindrances to the students effort to acquire the language they

needed to succeed in their academic studies.
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Mohammed Seid (2007) conducted a needs analysis study on the English language needs of
police cadets learning in the Ethiopian Police College. As far as the researcher’s knowledge is
concerned, this is the only local research work conducted on the English language needs of the
police. The objective of the study was to identify the English language the police cadets needed
for their academic studies, future police career and personal life. The researcher used
questionnaire, interview, focus group discussion and text analysis of the course material to
collect data from students, former graduates, English language instructors and administrators.
The study indicated that although the students have needs in all the three domains mentioned
above, they emphasized on the English language they needed for their future police career. The
course material analysis, on the other hand, indicated that the material does not have much to
offer to the students’ future career need. The result also showed that the participants prioritized

speaking, listening, reading and writing in due order.

What makes the above studies similar is their choice of data gathering instruments. They used
guestionnaire, interview, focus group discussion and course material analysis as instruments of
data collection. These instruments are the most commonly used methods of data collection in
needs analysis studies. Similarly, the current study employed focus group discussion and content
analysis card as instruments to gather data about the target English language needs of Ethiopian

police peacekeepers and the effectiveness of the course material in addressing these needs.

21



Chapter Three: Methodology

This chapter presents a discussion on the population, instruments, sample size and sampling

technique, participants and methods and procedures of data analysis of the study.

3.1 Population

Since the objective of this study was to identify the English language needs of Ethiopian police
peacekeepers, the target population were Ethiopian police peacekeepers who have been to
peacekeeping missions before. An ESP course is based on a target situation analysis. Georgieva
(2014) states that the best situation analysis is conducted when based on the real life experience
of people who were in the situation themselves and in this case, the Ethiopian police

peacekeepers who have the experience of participating in peacekeeping operations.

3.2 Instruments

In relation to the objective of the study, the researcher used focus group discussion and content
analysis card as the main instruments of data gathering. Hyland (2003), cited in Desta (2008),
suggests interview with experts as one of the preferred methods to gather data about target
behaviors. The focus group discussion was used to gather data about the target English language
needs of Ethiopian police peacekeepers and the participants were Ethiopian police officers with
previous peacekeeping experience. The content analysis card was used to evaluate the
effectiveness of the course material in addressing the target English language needs of Ethiopian

police peacekeepers.

3.3 Sample Size and Sampling Technique

The researcher used five Ethiopian police officers with previous peacekeeping experience to
participate in the focus group discussion. According to Johnson & Christensen (2004), a good
focus group discussion should involve between 6 and 12 participants. Scholars like Krueger
(1994) and Morgan (1997) suggest the number of participants to be as small as 4 and 3
respectively. Regarding the sampling technique, the police officers were selected using
availability sampling. The researcher used those officers who were available at the time of the

focus group discussion.
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3.4 Participants

Five Ethiopian police officers participated in this study as respondents in the focus group
discussion. All the participants had at least one year of peacekeeping experience. They work for
Ethiopian Federal police Commission. The following table summarizes the profile of these

participants.

No Name Sex Rank Mission Duration

1 | Tewolde Woldegebriel | M Commander UNMISS (United Nations Mission April 2016 —
In South Sudan) May 2018

2 Kahsay Assefa M | Deputy Commander | UNMISS (United Nations Mission April 2016 —

In South Sudan) October 2017

3 Kebadu Argaw M | Deputy Commander | UNMISS (United Nations Mission | October 2017 —

In South Sudan) July 2019

4 Shewanesh Tadesse F | Deputy Commander UNAMID (United Nations and April 2016 —

African Union Mission In Darfur) January 2018

5 Mitiku Neda M Inspector UNISFA (United Nations Interim April 2017 —
Security Force for Abyei) July 2019

3.5 Methods and Procedures of Data Analysis

The researcher used qualitative methods of data analysis to analyze the data from the focus group
discussion and the content analysis card. This was due to the qualitative nature of the data. The
focus group discussion was conducted in Amharic and lasted for about an hour. The reason for
using Amharic was to boost the confidence of the participants and to enable them to share their
experience of peacekeeping without any language problem. The discussion was recorded and
transcribed. The researcher used twelve questions in the focus group discussion. The questions
were developed in line with the objective of the study and focused on general language needs
and skill-specific needs. They were piloted with the teachers in the Peacekeeping Language
Training Center to check their relevance for the objective of the study and some improvements

were made afterwards.
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First of all, a transcript of the focus group discussion was made. And then the transcript was
translated into English. After that, the researcher developed themes under which the contents of
the transcript were analyzed. The themes were developed based on the nature of the questions
used in the focus group discussion. Then the researcher used the content analysis card to
compare the findings from the analysis of the focus group discussion with the contents of the
course material. This enabled the researcher to check the effectiveness of the course material in
addressing the target English language needs of Ethiopian police peacekeepers. Finally,

conclusions and recommendations were drawn from the findings of the study.
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Chapter Four: Data Presentation and Analysis

The objective of this study was to identify the target English language needs of Ethiopian police
peacekeepers and by doing so, to evaluate the effectiveness of the course material in addressing
these needs. To this end, a focus group discussion was conducted to identify the target needs and
an evaluation of the course material was made with the help of a content analysis card to
determine the effectiveness of the material. So this chapter deals with the presentation and

analysis of the data from the focus group discussion and the content analysis card.

4.1 Analysis of the Focus Group Discussion

The researcher mainly used 12 questions in the focus group discussion to identify the target
English language needs of Ethiopian police peacekeepers. These questions are dealt with under
six different headings depending on the nature of the questions. The first three questions are
concerned with general language needs and the rest of the questions deal with skill-specific

needs.

4.1.1 General Language Needs

Question #1: How important is English to perform your job as police peacekeepers?

Answering this question, the group unanimously agreed that English is very important for them
to do their job as police peacekeepers. The reason they gave is that English is the official
language of the peacekeeping missions to which Ethiopian police peacekeepers are deployed and

that they do their job in English. In relation to this, one of the participants said:

English is important. No doubt about that. This is because English is our working language.
English is one of the five official languages of the UN. Our peacekeeping experience so far has
been with missions that use English as their official language. We are only joining English

speaking missions so far. Because we do our jobs in English, it is important for us. (P1)
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According to one of the participants, the importance of English begins even before they are

deployed. He said:

English is one of the most important things for missions. Its importance begins from the UN
language assessment. The language test includes interviews and other activities. (P4)

Further reading by the researcher confirmed that this is indeed the case. English language
assessment is one of the pre-deployment assessments conducted by the UN when selecting police
candidates for peacekeeping missions. The other assessments are driving assessment and fire
arms handling and shooting assessment. According to the UN SAAT exam guidelines, a
candidate who fails the language assessment will not be admitted to the other assessments and

will not participate in peacekeeping missions.
The participant continued to say that English becomes even more important after deployment.

Once we join the mission, English becomes even more important. There are different countries in
the mission area. Communication with these countries is in English. There is no other language.

So English is very important to do your job in the mission area. (P4)

Explaining the reason why Ethiopian police peacekeepers join English speaking missions,
another participant of the discussion said:

There are also non-English missions as well. There are French speaking missions for example.
Peacekeeping missions in French speaking countries like Congo and Mali use French as their
official language. But we only participate in English speaking missions because English is the
only foreign language we know. (P2)

Overall, it is possible to say that English is very important for Ethiopian police peacekeepers to

do their job in the mission area.

Question #2: What level of English language proficiency is required to do your job —

elementary, intermediate or advanced?

The response given to this question by the majority of the participants was confusing and did not

convince the researcher. One of the participants said that the job needs an advanced level of
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proficiency although they were not at that level themselves. This statement begs the question —
how were they able to do the job without having the required level of proficiency? The only
logical explanation would be the job may not require advanced level of proficiency in the first

place. The participant’s statement reads like this:

Though we are not that good, | believe it should be the advanced level. This is because we
prepare reports, write different emails and after patrol, we give briefings and debriefings. As a

result, advanced English would be very useful. (P5)
Responding to the same question, another participant of the focus group discussion said:

The job may not require that much higher level of English language proficiency. But it will be
good for the country’s image if we receive advanced level of trainings and get deployed with
good English. For example, commander’s post was a big post. There are also other Ethiopians
who work in senior leadership positions. Why don 't we also compete and get those posts as well?

So, I think it is good if we have advanced level of proficiency. (P4)

This participant made the level of proficiency a matter of national pride and clearly said that the
job may not require advanced level of proficiency. This seems to be in full agreement with the

analysis made above.

Another participant would say that it is good to have advanced level of proficiency than having

intermediate level of proficiency.

I think we should go for the advanced level of proficiency. If we strive for the advanced level of
proficiency, we will at least achieve the intermediate level of proficiency. It is of course possible
to decide on the level of proficiency based on the post. But it is good if you have advanced level

of proficiency because communication is the key thing in the mission area. (P1)

Instead of explaining about the level of proficiency needed to do the job, this participant is
talking about the kind of language training the peacekeepers should receive before deployment.
In addition to this, it is not scientific to say that students will achieve intermediate level of

proficiency if they receive advanced level language training. This participant seems to be
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suggesting that the peacekeepers should have advanced level of proficiency not because the job

really needs it, but because it is better than being at an intermediate level of proficiency.

A more convincing and logical answer was given by one of the participants. He said that the
level of proficiency required depends on the position occupied by the peacekeeper. This is to
mean that the level of English language proficiency needed is determined by the kind of work the

peacekeeper does.

The level of proficiency required depends on the kind of post you will be assigned to when you
get deployed. For example, many peacekeepers with intermediate level of proficiency perform
field works. They engage in patrols and they inform you whatever they have observed. Those
who have advanced level of proficiency receive this information and compile it into a report. So
it depends on the post. Intermediate and advanced level of proficiency is required. Intermediate
level of proficiency is enough to describe what you have seen and observed while patrolling.
There are posts that only require you to express your mind. These are operational posts and
intermediate level of proficiency will be enough for them. Office or staff posts, on the other hand,
require advanced level of proficiency. Office tasks like report writing, giving briefings and
providing trainings for mission members on mission mandate require advanced level of

proficiency. So, different posts require different levels of proficiency. (P2)

Similarly, another participant indicated that it is possible to decide on the level of proficiency
based on the post. (P1)

The same participant stressed the need for Ethiopian police peacekeepers to have advanced level
of proficiency in English for office posts are based on competition and that you have to compete

with other fellow peacekeepers to get the post.

What we can take from this discussion is that the level of English language proficiency required
for mission service depends on the kind of work the peacekeeper does. Intermediate level of
proficiency will be adequate for police peacekeepers who work in the field as patrol officers.
Advanced level of proficiency, on the other hand, is required by police peacekeepers who work

in office posts.
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Question #3: How do you rate the importance of the four language skills — speaking, listening,

reading and writing?

In relation to the importance of the skills, the participants recognized that all the skills are
important for police peacekeepers to do their job in the mission area. Explaining this fact, one

participant said:

All four are important. You cannot do the job if you are not good at one of the four skills. (P1)
Similarly, another participant said:

Overall, you need all the four skills in the mission area. All are important. (P2)

The fact that the UN pre-deployment language assessment assesses police candidates on all the
four language skills makes the participants’ claim about the importance of the skills genuine.
When selecting police peacekeepers from police contributing countries, the UN conducts three
different pre-deployment assessments one of them being language assessment. The objective of
the language assessment is to ensure that a police officer meets the language proficiency required
for the mission. It includes reading comprehension, listening comprehension, report writing and

oral interview tests.

But when it comes to putting the skills in their order of importance, the participants did not seem
to have the same opinion. Some of them argued that all the skills are equally important and the
others prioritized one skill over the others. Arguing in favor of the idea that all the skills are

equally important, one participant said:

They are equally important for me. You need to listen to understand what is being said. Then you
communicate what you listened to others through speaking and writing. First, you report
through radio communication. After that, you report the same information in writing. Reports
are of two types by the way. The first one is oral report. This happens through radio
communication when you are still in the field patrolling or investigating a crime. The second one
is written report. Once you return to the base, you are expected to write detailed report of the

same incident. When you are the receiver of the reports on the other hand, you must be able to
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read and understand. You cannot prioritize one skill over the other. However good you are on

the other skills, you will not succeed if you fail to deliver on one of the skills. (P1)

In a similar argument, another participant said they use all the four skills in their day to day

engagement as police peacekeepers. Her statement reads like this:

We apply all the four skills in our day to day activities. We go out, we interact and gather
information. And then we write reports and give briefing and debriefing. For this reason, all four

are equally important and mandatory for our day to day activities. (P5)

In a different argument, one of the participants of the focus group discussion said that if he is
asked to put the skills in their order of importance, he would put listening on top of the other
skills followed by speaking, writing and reading. He then changed his mind and went for
speaking as the most important skill. His statement regarding listening being the most important
skill reads like this:

If 1 am asked to put them in their order of importance, | would put listening on top. You will
receive information about a crime through telephone or radio from different informants in the
mission area. If you are not able to listen well, you will not understand what the information is
about. In addition to this, you will interview different people when you investigate a crime. These
people give you information about the crime. Again you will be in trouble if you are not able to
listen and understand what they are saying. When you return to base, you must also be able to
write a report using the information you get. At the same time, you will also give briefings. So,
you have to be able to speak. There are parallel departments at the base that handle cases. You
are expected to explain or brief these departments about what you observed and listened in the

field. So, listening, speaking and writing are mandatory. (P2)
Later, justifying his argument for putting speaking as a priority skill, the same participant said:

I think the focus should be more on speaking than listening. You have to give briefings and make
presentations. One problem we face is that our people do not want to speak. They cannot express
what is in their mind. This is because they did not practice well. The fact that Amharic is our
working language and we do not get the opportunity to speak English also contributes to this. So

| sometimes observe this kind of problem. There were officers who used to lock themselves in
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their room just to avoid speaking in English. This is because they are not good at speaking.
Practicing presentation and briefing skills boosts your self-confidence. Speaking gives you more
confidence than listening. After a few interactions, you will be able to communicate easily. But if
you choose to hide yourself, you will not improve your speaking. (P2)

Although there is some grain of truth in it, it is difficult to take the argument of this participant

seriously for he himself is not sure of the order of the skills.

Another participant of the discussion made a similar confused argument about the order of the
skills. First, he argued and the argument implied that the order of the skills should be just like the
one in which a child acquires a language: listening, speaking, reading and writing. He then said
that although the skills have equal importance for the mission area, he would prioritize listening

over the other skills for the pre-deployment language training. His statement reads like this:

In relation to mission area requirement, | agree with what commander Tewolde just said. If you
fail for example on one of the skills in the pre-deployment assessment, you will not participate in
peacekeeping missions. If you are not a good listener, you will fail the report writing test and if
you fail the report writing test, you will not be deployed to the missions. So the skills have equal
status. But in relation to the language training given here, the focus should be on listening. We
think we know the language. But once we go there it becomes difficult to listen to the different

accents of peacekeepers from different countries. (P3)

Although it is difficult to decide on the order of the skills, the analysis made above clearly
suggests that all the four language skills are important for Ethiopian police officers to do their
job as police peacekeepers and all should be given due attention in the pre-deployment language

training program.

4.1.2 Speaking Needs

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers
have in relation to the skill of speaking. This was done by determining the communication

situations in which the peacekeepers are required to speak in English.
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Question #4: What situations are there that require you to speak in English?

The participants of the focus group discussion mentioned the following as speaking situations in

the mission area:

e Briefing and debriefing

e Training and mentoring

e Aduvising local law-enforcement personnel

e Video Tele-Conferencing (VTC)

e Radio communication

e Get-together and socialization events

e Taking a statement
During the focus group discussion, the researcher asked a number of follow up questions to
obtain further information about the speaking situations mentioned above. The first of these
questions was about briefing and debriefing. The researcher asked the participants what this

briefing and debriefing was about. Responding to this question, one of the participants said:

There are different types of briefings. If you are the duty officer for example, at the end of your
eight hour shift, you brief the officers who are going to work in the next shift about the events
that took place in your shift. This is one kind of briefing. The other type of briefing happens when
there is an escort or patrol duty. Before you start your duty, you brief your team members about
the starting and finishing time, the things that you are going to do and other important details.
Debriefing happens after you finish your duty. Once you return to the base, you debrief your

team members about what went well, what went wrong, challenges faced and actions taken. (P3)

Similarly, another participant of the discussion explained about the different types of briefings

they give in the mission area. His statement reads like this:

One type of briefing is security situation briefing. Every twenty four hours, you brief and update
the senior management and the section chiefs about the security situation. As he mentioned, you
also brief your team members about what they are going to do and how they are going to do it
before they start work. Another type of briefing is the one you give to the different delegations

that come to visit the mission. You brief them about the overall mission situation, the mandate of
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the mission, the challenges facing the mission and the things to be done in the future. Different
guests come to the mission and you brief them about the dos and don’ts of the mission. New
peacekeepers joining the mission are briefed about the general situation in the mission in the
form of induction training. (P2)

What we understand from the participants’ response is that briefing and debriefing are two way
communications involving the person giving the briefing and those who are briefed. They are
mechanisms by which important information is shared to a target audience. There might also be
questioning from the audience side regarding the topic of the briefing and debriefing. We also
understand that mission security situation, patrol and escort operations, mission mandate,
mission challenges and the dos and don’ts of the mission are possible topics of briefings and
debriefings. In addition to this, one participant said that briefing and debriefing could be done at
the same time. He explained that although the procedure is to give briefing in the morning and

debriefing in the evening, they do both one after the other to avoid meeting twice within a day.
When asked what the training and mentoring is about, one of the participants explained:

| used to be a trainer myself for example. 1 am not sure if it is the same in all missions, but the
training is mainly work related. Every section head trains its new entry about the section. If you
come to our mission, UNMISS, for example, there are a number of different sections: forensic
section, human resource section, personnel section and operation section. All these sections
train their new entries for one week. The other type of training is the one given to the local
police. Depending on the mandate of the mission, you might train the local police personnel to
enable them carry out their duty effectively. Mentoring comes after the training. You will be
paired up with the local staff to assist them put the training into practice. You closely monitor
what they do and advise them when necessary. So most of the time, mentoring is done with the
local police. (P1)

The same participant continued to say that the kind of training to be given and whether there
should be mentoring or not all depends on the mandate of the mission. He also added that the
mandate of peacekeeping missions differs depending on the situations in which they are carried

out.
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The other follow up question asked by the researcher was in relation to what the participants
called get-together and socialization. The researcher asked if there are common topics that police
peacekeepers talk about when they engage in get-together events or when they socialize with
fellow peacekeepers. The participants mentioned the following as get-together events or

opportunities to socialize in the mission area:

e Farewell party for peacekeepers who are checking out
e Celebratory party for peacekeepers who get promoted or assigned to a new post
e Medal parade
e Field duty with other peacekeepers
e Social welfare trip
e Holydays like Easter and Meskel
Discussing about some of the events above and possible topics, one of the participants of the

focus group discussion said:

In our case, most get-together events are farewell parties. When there are officers who are
checking out, we organize a farewell party. We mainly talk about the person departing from the
mission. We say some good things about the person, their behavior and their achievement. We
also tell them that they will be missed and our best wishes for the future. Another opportunity for
get-together is when someone gets assigned or promoted to another post. In this occasion, we
mainly thank the person for their contribution and wish them the best of luck in their new post.
Food, drink, music band and DJ are part of the event. Apart from thanking the person, you also

get the chance to talk about your country and your culture. (P1)

The participant continued his explanation and mentioned medal parade, other get-together events

and field duty as opportunities to discuss one’s country with peacekeepers from other countries.

Discussing field duty as an opportunity to talk about one’s country, another participant of the

focus group discussion said:

You engage in a conversation with colleagues when you are on duty. When you are on a patrol

duty for example, you talk to fellow peacekeepers that are on duty with you. You talk about
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different things. They may ask you questions about your country, its culture, language, religion,

wedding ceremonies etc. You need to explain these things to your colleagues. (P3)

Other participants also discussed their experience in relation to opportunities to socialize and
introduce one’s country. One of them mentioned holydays like Easter and Meskel as possible
opportunities to socialize with other fellow peacekeepers and to introduce one’s country to them.
Similarly, another participant mentioned social welfare trips as an opportunity for peacekeepers

to know more about each other’s culture. His statement reads like this:

There are social welfare trips also. You travel with people from different departments and they
may not be from the same country. In such an event, you will get to experience different cultures
that are new for you. Likewise, you will also have the chance to explain about your culture,

language and the country you come from. (P2)

The other speaking situation mentioned during the focus group discussion was taking a
statement. According to one of the participants, crime investigation is one of the responsibilities
of police peacekeepers and taking a statement is part of the task of investigating a crime. The
participant gave an example of a situation in the mission area to explain about the procedures

they follow when investigating a crime.

For example, let us say somebody steals sorghum. When you start the investigation, there is a
form to be filled in. You take this form and talk to witnesses about the crime. You ask the
witnesses the when, the where, the who and the why of the incident and complete the form
accordingly. After this, you report the incident to the duty officer via radio communication and
take the suspect to a holding facility if there is a need for it. Finally, you write a complete report
of the incident. (P3)

What the above statement implies is that taking a statement, as a speaking situation, involves the
use of WH questions and that questioning should be part of the pre-deployment language training

in order to equip our peacekeepers with practical language needed in the mission area.
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Question #5: Which of these speaking situations do you engage in frequently?

The objective of this question was to identify the most important speaking situations to Ethiopian
police peacekeepers so that they would get proper attention in the pre-deployment language
training. The response of the focus group discussion participants to this particular question

revealed the following as the most frequent speaking situations in the mission area.

e Radio communication

e Briefing and debriefing

e Taking a statement
The participants identified radio communication as the most frequent and the most important of
all the other speaking situations in the mission area. They said that it is mandatory for every
peacekeeper to be able to use radio for communication. Discussing the importance of radio

communication, one of the participants said:

Whether you are inside or outside the UN perimeter, you need radio communication even to let
others that you are alive. Apart from this, at a certain interval, you are expected to give a
situation report via radio communication. So I think it is the most frequent speaking situation.
(P1)

According to the participants, police peacekeepers have the responsibility of giving a situation
report at a certain time interval using the radio in their hand. They also mentioned a crime in
progress and incidents involving or affecting peacekeepers as possible situations to be reported

over the radio.
Another participant of the discussion added on the importance of radio communication and said:

| think radio communication is the most frequent speaking situation. Before you come to office
posts and do the briefing and debriefing, you work as field officer for at least one or two months.
During this period, you do patrolling most of the time reporting the situation through radio

communication. So radio communication becomes very important. (P3)
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The same participant identified taking a statement as an important speaking situation by saying:

Another important speaking situation is when you investigate a crime. Whenever a crime is
committed, the police observer handles the case. You talk to witnesses, you listen to what they
have to say and then finally you report your finding. (P3)

Also mentioned as important speaking situations are briefing and debriefing. One of the
participants of the focus group discussion presented briefing and debriefing as everyday speaking

situations. His statement reads like this:

The situation might be different depending on the post. But in my mission, we used to have
briefing and debriefing everyday. Radio communication and briefing are every day speaking
situations. Every morning, they radio check everyone to see if they are ok and you have to report
back and say that you are ok. When you start work, you debrief and brief your team members
about the security situation and what they are going to do that day. (P2)

The discussion made so far, under the theme of speaking needs, clearly indicates that
communicating over the radio, giving briefing and debriefing and taking a statement are the most

important speaking skills needed by Ethiopian police peacekeepers in the mission area.

4.1.3 Listening Needs

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers
have in relation to the skill of listening. This was done by determining the communication

situations in which the peacekeepers are required to listen and understand.
Question #6: What situations are there that require your listening skills?

The listening situations mentioned by the participants of the focus group discussion are more or
less similar with the speaking situations they mentioned above. This is understandable given the

fact that a speaking situation, on its other side, is a listening situation at the same time.

The participants identified the following as situations in which police peacekeepers are expected

to listen and understand what is being said:
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e Radio communication

e Briefing and debriefing

e Meetings

e Get-together events

e VTC

e Announcements over the mini-media

e Managing calls in the operations center

Discussing some of the listening situations mentioned above, one of the participants said:

The first situation that requires your listening skill is radio communication. You must be able to
listen and understand the order you are given through radio communication. The other listening
situations are briefings, daily meetings and weekly meetings. When you take part in these
situations, you need to listen carefully for you will be given tasks you might need to execute or

you might be asked questions that you need to answer. So these are important situations. (P4)

Another participant discussed how demanding radio communication is when it comes to listening

and he explained the reason behind as follow:

You need to have a very good listening skill when it comes to radio communication. In a face to
face communication like briefing, the listening is less stressful because you have plenty of
opportunity to ask for clarification. During radio communication on the other hand, you will not
dare to ask the other person for clarification more than once. This is because others will be
listening your communication over the radio. So | think radio communication is more demanding

in terms of listening skill. (P3)

Discussing VTC as a listening situation, the participants of the focus group discussion said that it
is a serious meeting and that it requires careful listening on the part of the police peacekeeper.
What shows the seriousness of the conference is that it could be with the UN headquarters in
New York. Similarly, announcements over the mini-media and the radio were discussed by the
participants as a listening situation. One of the participants gave examples of announcements in

the mission area to explain about the listening situation. His statement reads like this:
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Sometimes, when there is a meeting, they announce the time and the place over the mini-media
and you have to listen and attend the meeting. During emergency, emergency announcements

are made over the radio and this requires careful listening on the part of the listener. (P2)

Another listening situation in the mission area is managing calls in the operations center. When
discussing about radio communication as a speaking situation, the participants mentioned that
Ethiopian police peacekeepers also work as operators in the call operations center managing
different calls. Listening is a very important skill for call operators to do their job. One of the
participants of the focus group discussion said that call operators take different calls and they

gather and disseminate information. (P1)

Question #7: Which of these listening situations do you engage in frequently?

The participants of the focus group discussion agreed on radio communication, briefing and
debriefing as the most frequently engaged in listening situations in the mission area. The reason
given for this is that these are everyday situations involving police officers in doing their job as

police peacekeepers.

Overall, the analysis made on the listening needs of Ethiopian police peacekeepers implies that
the listening requires the use of listening strategies like listening for the gist, listening for specific
information and listening for detailed understanding and that the peacekeepers need to get
enough pre-deployment listening practice with these strategies in mind. Listening to
announcements of meetings, for example, requires the peacekeeper to listen for specific
information like time and place of the meeting. On the other hand, a serious meeting like VTC
demands the peacekeeper to listen for detailed understanding for the meeting could be with the
UN headquarters in New York on matters of great importance to the mission. If it is a speech by

a colleague at a get-together event, listening for the gist might just be appropriate.

The analysis on listening needs also revealed that our police peacekeepers frequently engage in
the listening situations of radio communication, briefing and debriefing. This signals the
importance of the situations and the kind of attention they deserve in the pre-deployment

language training.
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4.1.4 Reading Needs

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers
have in relation to the skill of reading. This was done by determining the reading tasks they do as
part of their job.

Question #8: What reading tasks do you do as part of your job?

The participants of the focus group discussion identified the following activities as reading tasks

in the mission area:

e Reading e-mails

e Reading reports

e Reading mission magazines

e Reading mission and UN broadcasts

e Reading rules and regulations of the mission

e Reading online training materials

e Reading mission mandate documents
Discussing the aim of UN broadcasts, one of the participants said that UN broadcasts aim to
update peacekeepers from all missions with information regarding new polices, training

modules, standards and procedures. (P2)
Question #9: Which of these reading tasks do you do frequently?

Answering this question, the participants of the focus group discussion agreed on reading e-mails
as the most frequent of all reading tasks in the mission area. The participants reported that all
peacekeepers have their own official e-mail addresses and that they do most of the readings
mentioned above from the e-mails sent to them. The participants also indicated that there is

hardly any paper work in the mission area due to the use of e-mails for communication.

All kinds of requests and questions come to you via your e-mail address. There is almost no

paper work. (P1)
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We read reports from e-mails. (P2)

They send you the reports to your e-mail. (P3)

Even when there is a meeting, they inform you using your e-mail address. (P3)

We read all kinds of message from the headquarters from our e-mails. (P5)

If someone is checking in or checking out, they will be notified via their e-mail address. (P3)

Asked about the purpose of their reading, the participants reported that they sometimes read for
comprehension only; simply to understand what the text is about. They also indicated that there
are times when there is a need for a response of some kind after the reading. In relation to this,

one participant said:

Sometimes we receive e-mails with details of tasks to be performed. In this case, we read the e-
mail and carryout the task according to the instruction. Other times we receive modules, policy
documents, rules and regulations that do not require immediate response. In this case, the

purpose of the reading is simply comprehension and for our own understanding. (P2)
Another participant came up with examples to further explain what the above participant said.

To explain what he said, for example, you will receive a message about the security situation of a
certain place and the message tells you not to go to that place because it is not safe. The purpose
of this kind of messages is to inform the reader and the objective of the reader will also be to
understand the message and to comply with it. On the other hand, if you receive an e-mail telling
you that there will be a meeting and that you should avail yourself at the time and place
mentioned, comprehension will not be enough for you are expected to act and make yourself

available for the meeting. (P3)

The reading tasks mentioned by the participants of the focus group discussion require the
application of different reading styles like scanning, skimming, extensive reading and intensive
reading. Scanning and skimming are rapid reading techniques that aim for specific information in
the text and the main idea of the text respectively. A peacekeeper may scan an e-mail, about a

meeting to be held, in search of specific information like the when and the where of the meeting.
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On the other hand, a peacekeeper might skim a mission magazine to decide on the article to be

read in detail.

Extensive reading aims to get a general understanding of a subject and usually involves the
reading of longer texts for pleasure. Reading online training materials could be an example of
extensive reading. Intensive reading on the other hand is a serious reading of relatively shorter
texts for detailed understanding. Reading the rules and regulations of a peacekeeping mission can

be an example of intensive reading.

So what we can take from the discussion on reading needs is that reading e-mails is the most
important reading need for Ethiopian police peacekeepers. This is because other reading texts
come in the form of e-mails. What we also take from the discussion is that Ethiopian police
peacekeepers need to be equipped with the knowledge and practice of reading styles like

skimming, scanning, extensive reading and intensive reading.

4.1.5 Writing Needs

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers
have in relation to the skill of writing. This was done by determining the tasks that require
Ethiopian police peacekeepers to write in English.

Question #10: What tasks are there that require you to write in English?

The participants of the focus group discussion identified the following tasks as writing needs in

the mission area:

e Writing reports

e Writing e-mails

e Filling forms

e Writing requests

e Preparing PowerPoint presentations for briefing and debriefing
e Writing training materials

e Writing work plans
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Below are the statements of the participants in relation to the writing needs of police

peacekeepers in the mission area.

You write reports. We have different kinds of reports. There are daily, weekly and annual
reports. You prepare PowerPoint presentation for briefing and debriefing. You also write

requests of different type and respond to them via e-mail. (P2)

It has more or less been mentioned. You write reports. You write training materials. You need
these materials when you give training. You write and respond to requests. You also write for
briefing. (P1)

There is also planning. (P1)
You plan your daily, weekly and annual activities. (P2)

You first write your annual plan. Then you breakdown the annual plan into weekly and daily
plans. (P1)

For example, let us say somebody steals sorghum. When you start the investigation, there is a
form to be filled in. You take this form and talk to witnesses about the crime. You ask the
witnesses the when, the where, the who and the why of the incident and complete the form
accordingly. After this, you report the incident to the duty officer via radio communication and
take the suspect to a holding facility if there is a need for it. Finally, you write a complete report
of the incident. (P3)

Question #11: Which of these writing tasks do you do frequently?

The participants’ response to the above question and the overall discussion on writing needs
revealed that Ethiopian police peacekeepers frequently engage in the task of writing reports and
e-mails. The discussion also revealed that almost all writings are done over the computer and that
there is almost no paper work in the mission area. Explaining about the paper work situation, one

participant said:
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The only paper work situation is when you are unable to sign on the computer and when you
need to put a stamp on the paper. In this case, you print out the paper, put your signature and

the stamp and scan it back into the computer. (P1)

In general, the discussion on writing needs clearly indicates that Ethiopian police peacekeepers
mainly need the skill of writing reports and e-mails to be able to do their job in the mission area.
The implication of this finding is that these writing needs should get enough attention in the pre-

deployment language training.

4.1.6 Pronunciation Needs

The last of the questions used in the focus group discussion was related with pronunciation. The
objective was to find out the difficulties Ethiopian police peacekeepers face in relation to

pronunciation.
Question #12: What pronunciation difficulties are there in the mission area?

The participants of the focus group discussion mentioned the different accents in the mission

area as pronunciation difficulty. One of the participants said the following:

There are peacekeepers from different countries in the mission. When you get used to the
American English, the British becomes a problem. When you get used to the British, the West
African becomes a problem. When you get used to the African, the Asian becomes a problem.
When you get used to the Asian, the Latin American becomes a problem. Understanding the

Arabs is also a problem. (P1)
The participant continued to give examples of situations from his experience in the mission area:

| remember, when we were being interviewed, a friend of mine asked me to switch interviewers

because he was unable to understand what his interviewer was saying. (P1)

After | came to a leadership position, 1 and my American partner used to conduct pre-
deployment interview over a phone or radio. In some cases, the interviewees request that |
interview them and not the American because they do not understand what he was saying.

Situations like this are common in peacekeeping missions. (P1)
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What we understand from the discussion above is that the problem of accents is more of a
listening difficulty than that of pronunciation. This has an implication for the listening activities
in the pre-deployment language training. The implication is that the audio for the listening
activities must include common accents in the mission area in order to help Ethiopian police

peacekeepers cope with the problem.

4.2 Material Evaluation

This section evaluates the effectiveness of the main course material in addressing the target
needs identified through the analysis of the focus group discussion. The evaluation was done
with the help of a content analysis card. The section is divided into two parts. Part one presents
an overview of the course material. Part two evaluates the course material using the content

analysis card.

4.2.1 Overview of the Material

The main course material used in the Peacekeeping English Language Training Center is called
Campaign English for Law Enforcement. The book was authored by Charles Boyle and lleana
Chersan. It was first published in 2009 by Macmillan Publishers. The material includes student’s
book, teacher’s book, classroom audio CD and CD-ROM for self-study. The book comes in
color print and contains pictures and photographs relevant to its objective. It is probably the best
English for law enforcement material out there in the market. It even won the David Riley

Award for Innovation in Business English and ESP in 2009.

English for Law Enforcement, as the name indicates, is an ESP course material for law
enforcement professionals from different backgrounds. The book tries to address all the major
aspects of the law enforcement world. It follows a topic-based syllabus. It is divided into twelve
units. Each unit revolves around a law enforcement topic and is organized into four sections:
alpha, bravo, charlie and delta. Section alpha is the first of the sections and presents important
information and language in relation to the topic of the unit. Section bravo mainly deals with
grammar and structures. Section Charlie focuses on functional languages related with the topic of
the unit. Section delta contains pair, group and information gap activities that enable students to

use the information, vocabulary and grammar from the previous sections.
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4.2.2 The Content Analysis Card

The content analysis card was designed to enable the researcher to evaluate the effectiveness of
the law enforcement book in addressing the target needs of Ethiopian police peacekeepers. It

contained six questions and they are treated one by one here under.
Question #1: Is the material appropriate for the level of proficiency required in the mission area?

The answer to this question is yes. According to the authors, the law enforcement book is
suitable for students who are at pre-intermediate or intermediate level of proficiency in English.
The authors suggest that the book is also useful for students at an advanced level of proficiency.

The authors’ statement reads like this:

English for law enforcement has been developed for students studying at an A2 (pre-
intermediate) to B1 (intermediate) level of English. However, due to the specialized nature of the

content, the course may also be of interest even if you have a higher level of general English.

This seems to be in line with the finding of the analysis of the focus group discussion. The
analysis of the focus group discussion revealed that intermediate and advanced level of
proficiency is required to work as police peacekeeper in peacekeeping operations. This implies
that the level of difficulty of the book will not be a problem in using the book as a course
material for Ethiopian police peacekeepers.
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Question #2: How does the material treat the four major language skills?

All the four major language skills are very well entertained in the law enforcement book except
writing. There are plenty of exercises on listening, reading and speaking in every unit of the
book. The book also includes enough exercises on grammar, pronunciation and vocabulary. But
when it comes to writing, it is possible to say that this skill did not receive enough attention
throughout the book. Of the twelve units in the book, five of them do not have writing exercises
at all. Three of the other seven units contain only one writing exercise in them. The rest four

units have two writing exercises each.

The fact that writing did not get enough attention in the law enforcement book is not in
agreement with the finding from the focus group discussion. The finding from the analysis of the
focus group discussion showed that writing is as important as the other skills for Ethiopian police
officers in performing their duty as police peacekeepers. The importance of writing skill begins
even before deployment. Police candidates have to pass a report writing test before they are

deployed as police peacekeepers.
Question #3: To what extent does the material address the speaking needs?

As mentioned above, the skill of speaking is very well addressed in the law enforcement book.
On average, there are about five speaking tasks in every unit of the book. The issue now
becomes the relevance of these tasks in addressing the needs of Ethiopian police peacekeepers.
Close examination by the researcher showed that almost all the speaking tasks are not of direct
use to Ethiopian police peacekeepers in the mission area. The analysis of the focus group
discussion indicated that Ethiopian police peacekeepers mainly need the skills of communicating
over the radio, giving briefing and debriefing and taking a statement. The researcher found no
speaking activities on radio communication and briefing and debriefing. There are also no
speaking activities on the other speaking situations like training and mentoring, advising local

law enforcement personnel, video-tele-conferencing and get-together.

The book contains about four tasks on taking a statement and interviewing; two in unit 4, one in
unit 8 and another one in unit 11. The tasks are presented in the form of information gap activity
and can be useful for Ethiopian police peacekeepers in practicing the skills of taking a statement
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and interviewing suspects, witnesses and victims. Overall, it is possible to say that the law

enforcement book does not address the speaking needs of Ethiopian police peacekeepers.

ing  Task6 Practise taking a statement. Work in pairs. Complete the questions below.
| Speaking  Task 6 ki k in pairs. Complete th bell
Then Student A tumn to File 14 on page 106. Student B turn to File 15 on page 108.

Are th offenders a the scene now?

Offender at the scene now

If yes and the location is known, create

Reassure the caller that the palice are on their way. bain further detais. & irmediate ncidak now

» Offender / use / weapon? (past simple)

 Offender / threaten { violence? (present continuous)

* Where / incident / happen? When / incident / happen? (oast simple)
 Which direction / offenders / go in / when / leave? {naslslmplel

. How many offenders? On foot /in vehicle? (past

o Can ynu describe the offenders (sex, age, height) and vemue {oolour, model, make)? (present simple)

2. wear? (past continuous}

. mrmllmm7mlwmhulm97wm1muer
* Witnesses? ‘b))

. wrm!ymmﬂmms:mm ‘be)

Picture 4. A speaking task on taking a statement Picture 5. One of the pairwork files
Question #4: To what extent does the material address the listening needs?

Just like speaking, the skill of listening has received enough attention in the law enforcement
book. There are about five listening tasks on average in every unit of the book. Of these listening
tasks, only a few are useful for Ethiopian police peacekeepers. Even these few tasks lack the
context of peacekeeping. According to the analysis made on the focus group discussion, radio
communication, briefing and debriefing are the most important listening situations for Ethiopian
police peacekeepers. As a result of this, the researcher examined the law enforcement book to
see if there are activities on these listening situations. The researcher found some activities that
might be of use to Ethiopian police peacekeepers.

1. Task 6 and 7 in unit two section alpha on page 15. Though not radio communication
activities, these tasks introduce students with the international radiotelephony alphabet.
The alphabet is used by law enforcers and military personnel for communication over the
radio.

2. Task 8 in unit twelve section Charlie on page 99. This is an activity on telephone
conversation and has some useful language that might be of use to Ethiopian police

peacekeepers during radio communication.
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3. Task 5 and 6 in unit five section Charlie on page 43. These tasks provide students with
practice on listening to a briefing. The tasks can also be adapted into a speaking task on
giving briefing. One problem is that the tasks are not based on peacekeeping context.

4. Task 10 in unit one section alpha on page 7, task 1 in unit two section alpha on page 14,
task 4 in unit two section bravo on page 17 and task 8 in unit nine section bravo on page
73. All these listening tasks can be useful for Ethiopian police peacekeepers who manage
calls in the operations center. The problem again is the lack of peacekeeping context.

The law enforcement book does not have listening activities on real radio communication and as
a result, fails to incorporate important radio languages. The possible topics of briefings identified
by participants of the focus group discussion are not dealt with in the book. In addition to this,
other listening situations like meetings, get-together events, VTC, announcements over the mini-
media and managing calls in the operations center are also not addressed in the law enforcement
book. In general, the information presented above paints the picture that the law enforcement

book does not satisfy the listening needs of Ethiopian police peacekeepers.

1119 @ Listen and check.

1120} Task 6 Law enforcers often use the international radiotelephony alphabet for ‘Vm::;'mfmwmg::@
international communication. Listen and repeat. mnmmmum,.; |
Sk e 1tyou look at the map, you can see the three major ?
A Alpha G Golf M Mike S Sierra Y Yankee ﬁwmnmm&h;m
= al 3
B Bravo H Hotel N November T Tango Z Zulu Disictand the Od Town. Wre - o
C Charlie I India O Oscar U Uniform bt i
D Delta ] Juliet P Papa V' Victor thett hotspots and launch a
E Echo K Kilo Q Quebec W Whiskey
F  Foxtrot L Lima R Romeo X X-Ray

12 @ Listening ~ Task 7 Listen and write the vehicle registration plates.

1 3 5
0l 1 4 6

Speaking  Task8 Work in pairs. Look at the vehicles in task 1. Take it in turns to choose a

vehicle and say the registration plate to your partner.
:

Picture 6. The international radiotelephony alphabet Picture 7. A listening task on briefing
Question #5: To what extent does the material address the reading needs?

The law enforcement book has on average four reading tasks in every unit and of these tasks,
almost all are not directly related with the reading needs identified from the focus group
discussion. The only reading tasks, that are of direct use to Ethiopian police peacekeepers, are
those found in unit twelve section Charlie and delta. Task 2, 3 and 4 in section Charlie deal with
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reading e-mails. They introduce students with the basics of reading e-mails. According to the
finding from the focus group discussion, reading e-mails is the most frequent reading task in the

mission area.

Task 2 and 3 in section delta of unit 12 are the other reading tasks that can be relevant to
Ethiopian police peacekeepers. These are the only reading tasks in the law enforcement book that
deal with the topic of peacekeeping. The texts are about the role of the UN CIVPOL (civilian
police) in peacekeeping missions and the experience of police peacekeepers on CIVPOL
missions. But altogether, it is possible to say that the law enforcement book does not address the

reading needs of Ethiopian police peacekeepers.

International counterparts

Picture 8. A task on reading e-mails Picture 9. A reading task on peacekeeping
Question #6: To what extent does the material address the writing needs?

Compared to the other skills, the skill of writing has not received that much attention in the law
enforcement book. Five of the units in the book do not have writing exercises in them. The other
seven units altogether contain eleven writing tasks only. Of these few writing tasks, only three of

them are useful to Ethiopian police peacekeepers.
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1. Task 5 in unit four section bravo on page 33 and task 6 in unit six section Charlie on page
51. These tasks give students the practice of writing an incident report.
2. Task 6 in unit twelve section Charlie on page 99 gives students the practice of writing an
e-mail.
The finding from the analysis of the focus group discussion indicates that Ethiopian police
peacekeepers mainly need the skills of writing reports and e-mails. Given the importance of the
skills, the above tasks are not enough in terms of number and depth. Other writing needs like
writing requests, writing PowerPoint presentation for briefing and debriefing, writing training
materials and writing work plans are not dealt with in the law enforcement book. In short, we can
say that the law enforcement book does not satisfy the writing needs of Ethiopian police

peacekeepers.

KEBAB SHOP ATTACK

1 s walking home with my brotherafter work. As e (R
ere gong past the kebaly s, this by came aut
and stopped us. He was gute tal ang was wearng
red ackel. |t recognae him,but my o i

enti e looked rightened. He grabted my broher's
arm and they started t fight,The othe boy was
shouting something, bt don'tknow what My brotier
pushed him really hard and he fell down Whenhegot. [
up, e hai a ki, He stabbed my brther it chest
icked him and then he ran away.

)
oy Moratalsd s No. +267 (6)
Emai-> Sgt Smit wieh detais!

Picture 10. A task on report writing Picture 11. A task on writing e-mails

The overall picture of the evaluation made so far shows that the target English language needs of
Ethiopian police peacekeepers are not addressed well enough in the law enforcement book. As a
result of this, the book cannot be used as the main course material in preparing Ethiopian police
peacekeepers to cope with the language requirement of peacekeeping missions. This does not
mean that the book is irrelevant. It can be used as a supplementary material for some of its

contents are useful to Ethiopian police peacekeepers.
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Chapter Five: Summary, Conclusion and Recommendation

As we can see from the title, this chapter has three parts. Part one summarizes the processes
followed in realizing this study. Part two presents the conclusions drawn from the findings of the

study. Part three contains some recommendations of the study.

5.1 Summary

The objective of this study was to identify the target English language needs of Ethiopian police
peacekeepers and to evaluate the extent to which the main course material addresses these needs.
To this end, a focus group discussion was conducted to identify the target needs and an
evaluation of the course material was made with the help of a content analysis card.. Twelve
questions, developed in line with the objective of the study, were used in the focus group
discussion. The questions focused on general language needs and skill-specific needs. Five
Ethiopian police officers with previous peacekeeping experience participated in the focus group
discussion that lasted for about an hour. First, a transcript of the discussion was made. And then
the data from the transcript was analyzed qualitatively based on the nature of the questions used

in the discussion.

Once the target needs were identified, an evaluation of the course material was made to find out
the extent to which these needs are addressed. A content analysis card was used to facilitate the
evaluation process. The card contained six questions that enabled the researcher to check the
effectiveness of the course material in addressing the target English language needs of Ethiopian
police peacekeepers.

5.2 Conclusions

The following conclusions were drawn from the findings of the focus group discussion analysis

and the evaluation of the course material.

1. English is very important for Ethiopian police officers to do their job as police
peacekeepers.
2. The level of English language proficiency required for mission service depends on the

position occupied by the peacekeeper. Intermediate level of proficiency is enough for
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field officers whereas advanced level of proficiency is required by peacekeepers who

work in office posts.

3. All the four major language skills are important for Ethiopian police officers to do their

job as police peacekeepers.

4. Ethiopian police peacekeepers mainly need English to:

Communicate over the radio

Give briefing and debriefing

Take a statement from suspects, victims and witnesses
Listen to and understand briefings and debriefings
Read and write e-mails

write reports

5. The law enforcement book does not address the target needs well enough and for this

reason, it cannot be used as the main course material.

5.3 Recommendations

The following recommendations are given based on the findings of the study.

Because the law enforcement book does not satisfy the target English language needs of

Ethiopian police peacekeepers, a new course material must be developed based on

detailed needs analysis.

Teachers should use the law enforcement book as a supplementary material for some of

its contents are useful to Ethiopian police peacekeepers.

Further needs analysis study, supported with observation of the target situation, must be

conducted for better understanding of the target needs of Ethiopian police peacekeepers.
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Appendix I: Focus Group Questions (Amharic Version)

The following questions were used in the focus group discussion, with some follow up questions,

to gather data about the target English language needs of Ethiopian police peacekeepers.

ATIVHE ANCGTU- 9°7 PUN ANLAL 1007

0T U7 Aaohé-T 9°7 PUN CATIANGE Toed 10 C71L040 T U2
ChcET PEIE NVAPT ANLALYT AT TIAG-FATU-?

P779C VAT T 0T PULMBE 907wl U PTF AN?

AR M 9998 0100 F CFEE Vs PF GT@-?

P80 T NUA T U7 POLMGE 9°F hLYT UR3PT A7

A 0 91801001 CFEE V32T GTm-?

9°7 ALY QU FIANTFU-?

AW 70 LI7971F 0 e9° 10 T oU-6T T STm?

10. 9°7 ALY COU-G NE-PF hiv?

© 0o N o bk~ wDd P

11. - M, 9918100 POU-G NPT PTFE GTF-?
12. 9°7 ALY CTCTINGNT TICT Ad?
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Appendix I1: Focus Group Questions (English Version)

How important is English to perform your job as police peacekeepers?
What level of English language proficiency is required to do your job?
How do you rate the importance of the four language skills?

What situations are there that require you to speak in English?

Which of these speaking situations do you engage in frequently?
What situations are there that require your listening skills?

Which of these listening situations do you engage in frequently?

What reading tasks do you do as part of your job?

© 0 N o g bk~ wDhPE

Which of these reading tasks do you do frequently?

10. What tasks are there that require you to write in English?

11. Which of these writing tasks do you do frequently?

12. What pronunciation difficulties are there in the mission area?
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Appendix I11: Transcript (Amharic version)

The following is a transcript of the focus group discussion that was conducted in Ambharic. For

simplicity, the participants are addressed using the first letters of their names.

1. & - hhFaw- (the researcher)
2. 9° - 9™i- (participant)

3. h - hyAag (participant)

4. h - has. (participant)

5. 0 - (PYn (participant)

6. - - +PAL (participant)

A hoo(ISAUT:: NooBovlf NHNEGTU- hoeO7SAU:: PHLY 62hd 24T S0hTi7 AAZ0- €5 7°Ah  0A9°
ANNSEZT @f “L07 ANTS 9°F ALY ATIANE £7% LmeTIn PTLADT ACIOP ATLLLT TSTS 9°CI°C
L3 a0 NNA 10 AT PN TEEPT ad™y: TELPET AmL LAV NavUN 77 Fa716 TELPT  ha
APMPT TMNEG-LP ATMLENT LS ANTNNGTU- ML), haoOISAUT 10T 10 0 A1 A7LHY
10 TEE AMB LAY avaopn POLTFA (@ gvaoAd BTFAN:: CINGbt HenTTS LI° ARA8.E PPL AN MAT U RT°
aogooC TTANT U AZRHY ALA AZRHY APAMU ARLAI® PI UL ANT avGIC PI4.AN1@- TIC AN
NAT U T @9° (@ ooGIC LTAN: M oo N7LE T¢ 1@ Al @FL ovEovlf@- TLLE AMAU-T:
Paolavlf TOEE 9L ID-:-

1. ATI0HE ANGTU- 9°7 PUA ANdAL 10?7 ATIAHET 0A9° “IMhNC A%LLE 5 ANA ANdAL 1ar
hLLAI? 9°7 PUA POLADIA? ANAANL hUP1 9°7 PUA ANLAL 1007 L1477 TP+ NovaoAd N7EI°C LN
LGN

°: ATIAHE ANLAL ha-i: 9190 TEE PAMYC: ICRLEAEIT LT AL PIUHNL@ NATIANT NAUPT: PO
&7k PRAT PN £IRM P hANE P0G £IELT ATS ATIANT 1@ A LM° AdhUT L4000 047
AANTLEIN ADMUT “L07 BT PIPGRCTI® PATIANG 2007 NF o A0 ANTHh T P L0 AL
NF 1@ BT ALLTr PAIM: DALY PIPINL@ NATIANE DALY ATIAHE 7% ANLAL 1@ 9°79° TEE
PAD-9°::

h: Ten14

h: P a4 PICAM@- I°ILT 1@ ATIANE 875G PIF® Né-Lk4f avavHFI° Y@ 9NLEEIC NANI® LLE
Proet L% ATTCSNTA ATFREN AZLANT ATIANT T ALOFS 4LHMLE GT@:: DAY AF L29° Po7.4CN7
N7 O7FA ATIAHEF®: 1@ ¢7LPCN7 70T 1@ AS ATIANE hAFAR PRA7 AN U1V ov®5LC
ATTAI: oo GPCS ov®BLCI® ATTAI “INE h@-: DANY ATIAHE OM9° aoOlF P né-LELP 10
S7°CF PULAL® NFINNE 1@ aodOnt NEEFT ONTIIANE @+ A PINCHhOT CLTT U9 TIC L8RS
ML 07700 103 AN 9°F @4 £7% PAC: DANLY PG aoNlF P PP £7% 10 TINT héEADIAU-:
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h: Al

h: eS8 10 A'v AU-T RAI0 Wd ATIANE AR 0M9° ADAL WP AT ATS 1o A0 hHY
NS E9°C &hT hTLAma: 4G E9PC hHHCLE AA@: 4ASPTF haet b E9°C 1@+ P7LeNLNID-: AH
N7 A L29° A%7 NN @O 10 PFALR AICT Ad: hFALR AICT OC PFT0@- NFIANE €74
10 A €7 ALLAIY: DALY ANC-@-9° AT NMI° ANdAL 1IC 1@ TINT 10~

A i

: &Y YInt ATIANE NF 1@ TIAT ALLATC: AZCAA WTIANE @6h, PP CLUTT AN ®GTT CLNST
af:: AZ°AA AT b1 AT TTA YU AICT 10 TLATT AU? PALINLE TLOST ST 4LMMLE TG I6PT
STF@:: AF 77 C7LPCNT AFIANNT® QAU £a- hovEovs EI°C LATF OVH AFIANET QAVTT A7200 71107
AL ANF 1@ AN AdU-T LD

a: Al DALY 0M9° ANLAL 10 P92.A07 N78H aad 10 S0 1o
h: hm::

fi: A®: nmge (mye::

h: A% PULA®- (LenooCt::

a: AR IMI9° ANdA1L 10

h: hp::

a: Afl, Ao ISAUT:: @LTLPTAD TEE% ANV UAFF@D T Le%:-

2. N&TUT Aaohlt 97 PUA CATINNG Taed 1@ POLLNLAITU? AFTIAHG D7 ANAATU- 9°SANT
et hr8.9Lm:: what level of English language proficiency is required to do your job?
Elementary, intermediate or advanced? 9°7 fuvA P7IAHET £7%¢ TA-F 10 ACLLALAID AM ‘LA
Né7  Aaone-F? N894 LB PA Tacd 1 AZLPeNAAID?  oohhATF  PCATIANGE  Ta~d 10
AZLLNLANID? @O NMI° ALNINE PP W& CATINNGE £7% Toed 1@ A%lmeem- Né-@-?
LU NTavA-AT L0 LATA::

a: P C7INHTF D AN NAT API° AN P ATE AL NPT AN 10 AT S7°CT ASLINT: PHALR
ASLLAT ATANATE AGHHC TV FCATT £79° 8ANLEFTT hh NELTT hh €77 277 Stk AAPT ALTINe PPy
ATIOANE MmPol, 10 10 CIAD A

A Al

9% AW 1@ WVHE AT H 20 @ w800 AH LY S TR W47 70t WILINTLLANT héP BALPA
CATINHE ANAALYTF: AZPAA 91899° AFINT +G 24 PP APT ATSLUGA N AL NNHF GAcA: THCA
£LION T TIC MHCAT PLLTFT TIC AI6ICI° LLIUA AIECTANT SOMUA: M ALTINE AFINT
UL N APT R 97 LTI £ i PONAN-TT aold h9CT LA ACID- 0L7CT avin PECHHFA
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ATLE0E BALLA TN 1@ TL8P9°G ALNTING CPY ATIANE POLAIA: 91599° DAV EnT £1Tm-7
avl B T ATFAU- BT ARTFAU- &7 AHCA ALCLEAU- NAe aodmT PULTFA AC L£79° hA®- WA TSN
it 2% 1IC ATEHY OG- ATEHY 0LLT ATEHY NLLT A avl¥ aohmt PULTA TInT @M PAD-F
TIC h@ T+ ooGIC hFA Ok PP IVTF @ 00T Ad: ATSEASN Z0FTF 210+ 10 hH L hédO 770t AL
oM AQZe AhaN, £A- Z70FT L29° ALTNE AT PTLENLADTO- STm-:: A°An POLTa-? 11C
NN hI°T LA ALCIY S7°CT TMIE+F £ hd°T RN CHLLIM &7°CT L7° hiv 7900 NEéTT T IET
o0 9718 9°7 LavhAN AV L7T° AMAT TELTT oot ATRHY ATEHY ALYTPT AL AL
AN PULLNLAIT® 03 PF hde: AAHY WVHE A7 H 770t OFALe ALY PATINNT Faed POLAIA::

a: NALY 5 ANAT POSE PNE N @-OT L0770

h: Al WP

h: BULTIC NG BOe-h TINT -

7°: AP LTI Nd LOG-N-::

A A NALY QLY ATN%797 A7887°0E BALLA TINT 10 &AL AL A°AA PILOAS DY “14899° ATINT
0¢ 10 10 P THATE? PAEC 06 APTF L79° ALNIL ATINT LOLAIA 10 AA APF £A VAN LA hA?

+ A UAESS ANLAL ST@ 08 T 2% 91809° P9lA@ TIC 9RLEeEIC TThn.oo9® SHT 1o 0L 2Y'Lood°
@l PANT: N99.899° SHI® (WA h9°FFIC 9°nLe+9° 2Tnhovond NINT 21.899° AL 1@ 97T
ACTT 10 “L8L9°G ALNINE PULADT 770k AL ATALCD TTAAY: ALALT® 77 POLLNLATT AI°ILT 1o
hLLh 7 PRAAIN BM: heLLh ST OHAA ooP7 aoF adNT:: W L7t a7 aoFN W7 AUT AL
LAD AOFE TCEAVTTT At AH WVHE A2 @-LC 10 h9™TETT AL 10 +@8LLY 10 ANZ& £9°H10
A7E U A7 ovhAhg tao&v AZ'0F ATREI°: aohAhf 70T ool ACT 10+ P00 0@+: ANHCHC
A7 0F o 0F 7 DeFE @90 AAg® AooM AN ALTGHC hH 034 b9 T ACT 10 @L ANGG oo 0t
LANF:: hHY® H@SEE NAPYT PULIN@ LASIS (NY° aoNF Tt aoFN ANTF IPRLEEIS WS Ne-LoELP Al
AT 2700 NAANY 7 EFLPADT (KLA @ ANGE9° 010 Ah: DAL NANLY A7LE ALNINE ATINT
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Appendix 1V: Transcript (English version)

The following is the English version of the focus group discussion that was conducted in

Ambharic. For the purpose of analysis, the respondents are addressed as follow.

R — researcher (Aschalew Birhanu)

P1 — participant one (Mitiku Neda)

P2 — participant two (Tewolde Woldegebriel)
P3 — participant three (Kahsay Assefa)

A S A

P4 — participant four (Kebadu Argaw)
6. PS5 — participant five (Shewanesh Tadesse)

R: First of all, I would like to thank you for your cooperation. The objective of this focus group
discussion is to gather data for a study that is being conducted to identify the kind of English
language used by our police peacekeepers when they go on a peacekeeping mission. | have some
questions and | will ask you these questions. I will also ask follow up questions in between our
discussions if there are points that need further explanation. | thank you again for your
cooperation. Here is how | want things to go, | will ask questions and anyone can answer them.
Do not wait for me to give you the chance to speak. If you feel like you have something to say,
you can say it without waiting for my permission. It will be good if we do our discussion that
way. Ok, I will move onto my first question. My first question is:

1. How important is English to perform your job as police peacekeepers? Is it important or
not? If it is important, how important is it? 1 would like us to begin by answering this
question.

P1: English is important. No doubt about that. This is because English is our working language.
English is one of the five official languages of the UN. Our peacekeeping experience so far has
been with missions that use English as their official language. We are only joining English

speaking missions so far. Because we do our jobs in English, it is important for us.
R: anything to add?

P3: what | would like to add is that English is one of the criterions to participate in

peacekeeping. English, Arabic and French are international languages. Though we are not good
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at it, English is the closest language to us. If you are not good at English, you will not participate
in UN peacekeeping missions. Let alone participate, you cannot even compete to participate in
the missions. So English is the primary criteria. We write reports in English. Briefing is in
English. Radio communication is in English. There is no other language to use. Because of this,

English is a very important language.
R: ok.

P4: 1 would like to add on what they said. English is one of the most important things for
missions. Its importance begins from the UN language assessment. The language test includes
interviews and other activities. Once we join the mission, English becomes even more important.
There are different countries in the mission area. Communication with these countries is in
English. There is no other language. So English is very important to do your job in the mission

area.
R: ok.

P2: This does not mean that it is only English. There are also non-English missions as well.
There are French speaking missions for example. Peacekeeping missions in French speaking
countries like Congo and Mali use French as their official language. But we only participate in
English speaking missions because English is the only foreign language we know.

R: Ok. So, will it be ok if we say that English is very important to do your job as police
peacekeepers?

P4: yes.

P5: yes, very important.

P3: It is very very important.
R: Itis very very important.
P3: yes.

R: ok. Thank you. I will go to my next question. My second question is:

83



2. What level of English language proficiency is required to do your job — elementary,
intermediate or advanced? | would like you to answer me this question.

P5: Though we are not that good, | believe it should be the advanced level. This is because we

prepare reports, write different emails and after patrol, we give briefings and debriefings. As a

result, advanced English would be very useful.
R: ok.

P2: It is based on the post. The level of proficiency required depends on the kind of post you will
be assigned to when you get deployed. For example, many peacekeepers with intermediate level
of proficiency perform field works. They engage in patrols and they inform you whatever they
have observed. Those who have advanced level of proficiency receive this information and
compile it into a report. So it depends on the post. Intermediate and advanced level of
proficiency is required. Intermediate level of proficiency is enough to describe what you have
seen and observed while patrolling. There are posts that only require you to express your mind.
These are operational posts and intermediate level of proficiency will be enough for them. Office
or staff posts, on the other hand, require advanced level of proficiency. Office tasks like report
writing, giving briefings and providing trainings for mission members on mission mandate

require advanced level of proficiency. So, different posts require different levels of proficiency.
R: Do our police peacekeepers work in office posts?

P3: Yes, they do.

R: They engage in office works.

P2: Yes, they engage in office works.

R: Ok. So, we agree that the level of proficiency required depends on the kind of post you will
be assigned. You are saying that intermediate level of proficiency is enough for field posts and

that of advanced level of proficiency for office posts. Anyone who has a different opinion?

P1: I think we should go for the advanced level of proficiency. If we strive for the advanced
level of proficiency, we will at least achieve the intermediate level of proficiency. It is of course
possible to decide on the level of proficiency based on the post. But it is good if you have
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advanced level of proficiency because communication is the key thing in the mission area. You
have to be a good communicator. You have to be competent. Staff participation is based on
competition. You have to compete with others in order to get an office post. While working as a
field officer, you need to show that you are good at English before you are given this chance. So,
you need advanced level of proficiency for this to happen. But the advanced English language
training should include planning, especially in relation to writing. You plan first. You present

your plan and then you execute what you have presented. There is also briefing and debriefing.

R: So, what should we agree on? Should we agree that we at least need intermediate level of
proficiency to work as police peacekeepers?

P4: Why don’t we agree on the advanced level? As commander expressed it, we go to
peacekeeping with limited proficiency of English. It is good if we get good training on that. |

think your question is also about the kind of training to be given in the future.
R: My question is about the level of proficiency required to do your job.

P4: What Mitiku said earlier is correct. The job may not require that much higher level of
English language proficiency. But it will be good for the country’s image if we receive advanced
level of trainings and get deployed with good English. For example, commander’s post was a big
post. There are also other Ethiopians who work in senior leadership positions. Why don’t we also
compete and get those posts as well? So, | think it is good if we have advanced level of

proficiency.
R: Ok. Thank you. Let me go to the next question. The third question:

3. How do you rate the importance of the four language skills — speaking, listening, reading
and writing? If you are asked to put them in their order of importance, how would you
put them? Anyone can start.

P1: I will start. They have had enough chances so far. The basic thing is that all four are

important.

R: All four are important?
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P1: All four are important. You cannot do the job if you are not good at one of the four skills.
You cannot say that one is more important than the others. You have to listen in order to speak
and similarly, you must be able to express what you listen. Writing is mandatory. You cannot
transfer what you listen unless you write it. You will become an illiterate English man if you are
unable to report in writing. An illiterate English man cannot read and write. This kind of person

cannot work in the office. So, all the four skills are equally important.
R: So, all four are equally important?

P5: Yes.

R: What about the others? How do you rate the importance of the skills?

P2: If I am asked to put them in their order of importance, | would put listening on top. You will
receive information about a crime through telephone or radio from different informants in the
mission area. If you are not able to listen well, you will not understand what the information is
about. In addition to this, you will interview different people when you investigate a crime.
These people give you information about the crime. Again you will be in trouble if you are not
able to listen and understand what they are saying. When you return to base, you must also be
able to write a report using the information you get. At the same time, you will also give
briefings. So, you have to be able to speak. There are parallel departments at the base that handle
cases. You are expected to explain or brief these departments about what you observed and

listened in the field. So, listening, speaking and writing are mandatory.
R: What about reading?

P2: Reading is also important. Your team members bring you different reports of incidents they
observed and you must be able to read and understand these reports before you compile them
into your own report and transfer them to your supervisor or other concerned departments. So,

you have to be a good reader.
R: what about the others? Do you agree?

P4: Yes, | agree.
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P3: | agree with what they said. But back when we were in school, |1 remember when we were
taking ministry exam; the tests were administered in order. Language experts must have a reason
when putting the tests in order. They must have done a research before they suggest this order.
According to them, the order is | think listening, speaking, reading and writing. Mitiku also put it
this way. The importance of listening, for example, begins when we take the UN SAAT Exam.
You will not pass the test unless you understand what the audio recording is about. When you get
to the mission area, you will participate in orientations and briefings. In this case, you need to
listen and understand what is being said. On the other hand, you cannot speak if you are not able
to listen. So, | personally give priority for listening. Speaking is after listening. Reading comes
next and then writing follows. If you are in an interview for example, what you do first is listen.
After you listen, you respond to the questions. That is speaking. Then you read and write
respectively. This order of the skills suggested by language experts is the correct one. But they

might be equal in terms of their value. So, this is how I put it.
R: Ok.

P1: This order of the skills Kahsay was talking about only works for those who learn language as
complete beginners. These kinds of learners first listen and then they speak, read and write. But
we are talking about adult language learning. This order works only for children acquiring a
language. But our discussion is about mission language use. If we give more importance to
listening, it will mean that the others are less important. You will not succeed unless you are

good at all the skills.
R: So?

P1: So, they are equally important for me. You need to listen to understand what is being said.
Then you communicate what you listened to others through speaking and writing. First, you
report through radio communication. After that, you report the same information in writing.
Reports are of two types by the way. The first one is oral report. This happens through radio
communication when you are still in the field patrolling or investigating a crime. The second one
is written report. Once you return to the base, you are expected to write detailed report of the

same incident. When you are the receiver of the reports on the other hand, you must be able to
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read and understand. You cannot prioritize one skill over the other. However good you are on the

other skills, you will not succeed if you fail to deliver on one of the skills.

R: Ok. So I think most of you agree. The reason why | am asking this question is to see if we can
put the skills in their order of importance, but you have told me that all are equally important. So
I will take that. Ok. The next ....

P3: In relation to mission area requirement, | agree with what commander Tewolde just said. If
you fail for example on one of the skills in the pre-deployment assessment, you will not
participate in peacekeeping missions. If you are not a good listener, you will fail the report
writing test and if you fail the report writing test, you will not be deployed to the missions. So
the skills have equal status. But in relation to the language training given here, the focus should
be on listening. We think we know the language. But once we go there it becomes difficult to

listen to the different accents of peacekeepers from different countries.
R: Ok.

P2: My idea is different from him. | think the focus should be more on speaking than listening.
You have to give briefings and make presentations. One problem we face is that our people do
not want to speak. They cannot express what is in their mind. This is because they did not
practice well. The fact that Amharic is our working language and we do not get the opportunity
to speak English also contributes to this. So | sometimes observe this kind of problem. There
were officers who used to lock themselves in their room just to avoid speaking in English. This is
because they are not good at speaking. Practicing presentation and briefing skills boosts your
self-confidence. Speaking gives you more confidence than listening. After a few interactions,
you will be able to communicate easily. But if you choose to hide yourself, you will not improve

your speaking. Overall, you need all the four skills in the mission area. All are important.

P5: We apply all the four skills in our day to day activities. We go out, we interact and gather
information. And then we write reports and give briefing and debriefing. For this reason, all four

are equally important and mandatory for our day to day activities.
R: Ok. Let me go to the next question. My fourth question is:

4. What situations are there that require you to speak in English?
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P2: These are what | just mentioned now. There is briefing for example.
R: Yes. I would like you to mention the situations like that.

P2: Briefing requires you to speak. You are expected to give a briefing about what you observed
while you were in the field. Another situation is that different people come to your office seeking
information about the mission. They will ask you to brief them about the situation in the mission.
They might also ask you questions related with gender and human rights violations in your
mission area. Even your supervisors require you to give them information about matters under
your area of responsibility. So you have to be able to explain and describe the different situations
based on the mandate of your post. The other speaking situation is when you advice local law
enforcement personnel. You are expected to share your experience of law enforcement with the
local police personnel. You have the responsibility to transfer your skills and knowledge to these

officers. This requires you to speak.

R: Ok.

P1: one of them Ok. Sorry.

R: Ok. Please continue. He mentioned briefing.

P1: Briefing is one of them. The other one is training or mentoring. This is mandatory. It is part
of our job. Oral reporting is the other situation that requires you to speak. | am not referring to
the written report. That is very formal. When there is a need for immediate communication, you

report orally using a walkie-talkie, a mobile phone or any other apparatus.
R: So radio communication.

P2: Yes. There is radio communication. There is also telecommunication. You might also use

cellphone.
R: Radioor ...
P2: Telecommunication.

R: Teleco....
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P3: Cellphone.
R: Ok. Cellphone communication.

P1: The other one is get-together. It is one of the events in which you need to speak. We mainly
organize get-together for two reasons. If someone is checking out, we organize a farewell party.

The other reason is just to refresh ourselves. You might make a speech concerning the event.
P2: There is VTC (Video Tele-Conferencing).

P1: Tele-conference could be with the ....

P2: Headquarters.

P1: It could be with the headquarters in New York. These are the events that require you to

speak. There are many other events that we may not remember now. But these are the basic ones.
R: Ok. Are there any situations that are not mentioned?

P4: All have been mentioned.

R: All are mentioned?

P4: He has said it all.

P2: Responding to a crime is the responsibility of any peacekeeper. You must report
immediately through radio communication if you see a crime being committed. This enables you
to get further help to deal with the problem. Any peacekeeper needs his/her speaking skill in a
situation like this. Even when you are in trouble, you must be able to tell others about it in order

to get further assistance from them.

P3: Most of the things have been mentioned. What | wanted to add is that you engage in a
conversation with colleagues when you are on duty. When you are on a patrol duty for example,
you talk to fellow peacekeepers that are on duty with you. You talk about different things. They
may ask you questions about your country, its culture, language, religion, wedding ceremonies

etc. You need to explain these things to your colleagues. So this is another speaking situation.

P1: This is what we call socialization.
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P3: Yes.
P1: Socialization is one of the events that invite you to speak.

P3: Yes, it invites you. | think it is a good idea if we train our peacekeepers on this one before

they are deployed.
R: Ok.

P2: when you go out for a patrol, you are expected to give a situation report from time to time

until you return to the base. So radio communication is a must.

R: Do our police peacekeepers participate in radio communication?
P3: Yes.

R: They communicate using a radio?

P4: It is a must thing to do.

P1: Apart from using a personal radio, our police peacekeepers also work in the operations

center.
R: Ok, as...
P2: They work as an operator.

P1: Yes, as an operator. Working at the information center, they take different calls and they

gather and disseminate information.

R: Ok. Thank you. This briefing and debriefing, what is it about? What issues are covered under

this briefing and debriefing?

P2: There are different kinds of briefings.

R: Ok, commander.

P3: There are different types of briefings. If you are the duty officer for example, at the end of

your eight hour shift, you brief the officers who are going to work in the next shift about the
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events that took place in your shift. This is one kind of briefing. The other type of briefing
happens when there is an escort or patrol duty. Before you start your duty, you brief your team
members about the starting and finishing time, the things that you are going to do and other
important details. Debriefing happens after you finish your duty. Once you return to the base,
you debrief your team members about what went well, what went wrong, challenges faced and

actions taken.
R: Ok. Anything you would like to add?

P2: It is more or less what he mentioned. One type of briefing is security situation briefing.
Every twenty four hours, you brief and update the senior management and the section chiefs
about the security situation. As he mentioned, you also brief your team members about what they
are going to do and how they are going to do it before they start work. Another type of briefing is
the one you give to the different delegations that come to visit the mission. You brief them about
the overall mission situation, the mandate of the mission, the challenges facing the mission and
the things to be done in the future. Different guests come to the mission and you brief them about
the dos and don’ts of the mission. New peacekeepers joining the mission are briefed about the

general situation in the mission in the form of induction training.
R: Ok. Anything that is not mentioned?

P1: That is all. There are situations in which briefing and debriefing are done at the same time. In
our mission for example, we do briefing and debriefing at the same time on daily basis. The
debriefing is concerned with what has been done the previous day and the briefing on the other
hand deals with what is to be done.

R: Ok.

P1: So today’s briefing becomes tomorrow’s debriefing. And then there will be briefing for the
next task.

R: Simultaneously?
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P1: You can do both simultaneously. The reason for this is to avoid meeting twice within a day.
The standard procedure requires you to give briefing in the morning and debriefing in the

evening.
R: Ok. This training and mentoring, what is it about?

P1: It depends. | used to be a trainer myself for example. | am not sure if it is the same in all
missions, but the training is mainly work related. Every section head trains its new entry about

the section.
R: Ok. Ok.

P1: If you come to our mission, UNMISS, for example, there are a number of different sections:
forensic section, human resource section, personnel section and operation section. All these
sections train their new entries for one week. The other type of training is the one given to the
local police. Depending on the mandate of the mission, you might train the local police personnel
to enable them carry out their duty effectively. Mentoring comes after the training. You will be
paired up with the local staff to assist them put the training into practice. You closely monitor
what they do and advise them when necessary. So most of the time, mentoring is done with the

local police.
R: Yes. That is right.

P1: Peacekeeping missions may have different mandates depending on the situation in which
they operate. The kind of training to be given and whether there should be mentoring or not all

depends on the mandate of the mission.

R: Ok. Thank you. When you socialize in a get-together, what do you talk about most of the

time? Are there common topics that you remember?

P1: In our case, most get-together events are farewell parties. When there are officers who are
checking out, we organize a farewell party. We mainly talk about the person departing from the
mission. We say some good things about the person, their behavior and their achievement. We
also tell them that they will be missed and our best wishes for the future. Another opportunity for
get-together is when someone gets assigned or promoted to another post. In this occasion, we
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mainly thank the person for their contribution and wish them the best of luck in their new post.
Food, drink, music band and DJ are part of the event. Apart from thanking the person, you also
get the chance to talk about your country and your culture. There are three opportunities to
discuss your country. The first one is a medal parade. When there is a medal parade, you invite
people to the event and sponsor their food and drink so that they have fun. This gives you the
advantage to talk about and introduce your country to the gathering. The second opportunity is
when there is get-together. You talk to different people at the event and this creates the
opportunity to discuss one’s country, its culture, language and people. The third opportunity is
when you are in a field duty. When you work in the field, you work with officers from different
countries. This is the right moment to know more about each other’s country, language and
culture. In UNMISS for example, there were peacekeepers from 37 different countries. At
different times, you get the chance to work with these officers and you have to use this

opportunity to promote your country.
R: Ok.

P2: There are social welfare trips also. You travel with people from different departments and
they may not be from the same country. In such an event, you will get to experience different
cultures that are new for you. Likewise, you will also have the chance to explain about your

culture, language and the country you come from.
R: Anything that needs to be mentioned? We have to manage our time.

P4: Most of it has been mentioned. There are different holydays like Easter and Meskel. Meskel
was celebrated in our mission for example. This by itself is another opportunity to talk about
your country. Our fellow peacekeepers used to be surprised when we tell them about our

calendar.
R: Ok. I will move onto the next question.

5. Which of the above mentioned speaking situations do you engage in frequently?

P1: It depends. But | think radio communication is the most frequent one.

P2: It is mandatory for every post.
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P1: whether you are inside or outside the UN perimeter, you need radio communication even to
let others that you are alive. Apart from this, at a certain interval, you are expected to give a

situation report via radio communication. So | think it is the most frequent speaking situation.
R: ok. Is that it?

P2: We also have briefing and debriefing every day.

P1: But briefing requires the person to have some kind of position.

P2: The situation might be different depending on the post. But in my mission, we used to have
briefing and debriefing everyday. Radio communication and briefing are every day speaking
situations. Every morning, they radio check everyone to see if they are ok and you have to report
back and say that you are ok. When you start work, you debrief and brief your team members

about the security situation and what they are going to do that day.
R: Ok. Ok commander.

P5: when we go out in the field, we engage with the local community and the schools in the area
as part of our everyday assignment. We advise them on different issues of importance to them.

This is our day to day activity area.
R: Ok. Ok commander.

P3: | do not have that much difference but I think radio communication is the most frequent
speaking situation. Before you come to office posts and do the briefing and debriefing, you work
as field officer for at least one or two months. During this period, you do patrolling most of the
time reporting the situation through radio communication. So radio communication becomes
very important. Another important speaking situation is when you investigate a crime. Crime
investigation is one of your responsibilities as police observer. Whenever a crime is committed,
the police observer handles the case. You talk to witnesses, you listen to what they have to say

and then finally you report your finding.
R: So you interview witnesses?

P3: Yes, we do interviews.
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R: You ask questions?
P3: Yes, we do that.
P5: Yes.

P3: For example, let us say somebody steals sorghum. When you start the investigation, there is
a form to be filled in. You take this form and talk to witnesses about the crime. You ask the
witnesses the when, the where, the who and the why of the incident and complete the form
accordingly. After this, you report the incident to the duty officer via radio communication and
take the suspect to a holding facility if there is a need for it. Finally, you write a complete report

of the incident.

R: Ok. Thank you. We have finished the speaking part. Let me come to the listening. My next

question is:

6. What situations are there that require your listening skills?
P4: The first situation that requires your listening skill is radio communication. You must be able
to listen and understand the order you are given through radio communication. The other
listening situations are briefings, daily meetings and weekly meetings. When you take part in
these situations, you need to listen carefully for you will be given tasks you might need to
execute or you might be asked questions that you need to answer. So these are important

situations.
P3: I would like to add on what he said.
R: Ok.

P3: You need to have a very good listening skill when it comes to radio communication. In a
face to face communication like briefing, the listening is less stressful because you have plenty
of opportunity to ask for clarification. During radio communication on the other hand, you will
not dare to ask the other person for clarification more than once. This is because others will be
listening your communication over the radio. So | think radio communication is more demanding

in terms of listening skill.
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R: Ok. You said radio communication, briefing, debriefing and meetings. Are there any left?

P2: There is get-together. You must be able to listen and understand the different things people
say at the get-together. VTC (Video Tele-Conferencing) is the other listening situation. It
requires careful listening for it is a serious meeting. When you are on a patrol duty, the local
community gives you information on different matters and it is up to you to listen and understand
and use that information. Sometimes, when there is a meeting, they announce the time and the
place over the mini-media and you have to listen and attend the meeting. During emergency,
emergency announcements are made over the radio and this requires careful listening on the part

of the listener.
R: Ok. Are there any situations left? No? Ok. The next question:

7. Which of these listening situations do you engage in frequently?
P2: Radio communication. You receive information through radio communication everyday.
Briefing and debriefing are the other situations. It happens everyday. These are the most

frequently engaged in listening situations.

R: Ok. What about the others? Do you agree with this?
P4: Yes.

PS: Yes.

R: Ok. I will move onto my next question:

8. What reading tasks do you do as part of your job?
P2: There are everyday reports. So you read reports. You read daily mission magazines. You
also read mission broadcasts and UN broadcasts. UN broadcasts aim to update peacekeepers
from all missions with information regarding new polices, training modules, standards and
procedures. You also read rules and regulations of the mission and the UN in general sent via e-

mail. Sometimes, we get notified about new assignments via e-mail and we read that.

R: So you read e-mails. Ok. Do you want to add more?
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P4: There are online trainings. The UN provides online courses. You have to read when you take

these courses.

P2: These are mandatory trainings.

P4: Mandatory training.

R: So you read online training materials?

P4: Yes, we do.

R: Ok. Do you want to add some more?

P1: Mission mandate.

R: The document?

P1: Yes, the document. Mission mandate documents.

R: Ok. Mission mandate documents. OKk.

P1: And procedures. There are mission based procedures documents.
R: Ok. So you read e-mails ya?

P2: Yes.

P5: Ya.

P1: We read e-mails every second.

P2: It is mandatory. Most communications are through e-mails.
R: Ok. The next question:

9. Which of these reading tasks do you do frequently?
P2: E-mails.

R: E-mails. Ok. Another one?
P2: That is it. The other reading tasks are done from our e-mails. We read reports from e-mails.
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P1: Yes. We read from our e-mail. There is no hard copy report.

R: So you read even reports from your e-mail?

P2: Yes. We read from our e-mail.

P3: They send you the reports to your e-mail.

P2: Everyone has their own official e-mail address.

P3: Even when there is a meeting, they inform you using your e-mail address.
P1: They inform you via e-mail.

R: Using your e-mail address?

P1: Yes. E-mail is everything for me. If there is a need for a signature, you sign using your e-
mail. All kinds of requests and questions come to you via your e-mail address. There is almost

no paper work.

P2: No paper work.

P3: There is no wastage of paper there.

P5: We read all kinds of message from the headquarter from our e-mails.

P3: If there is someone checking in or checking out, they will be notified via their e-mail
address.

R: What is the purpose of your reading? Is it only comprehension or are you supposed to give

some kind of response?
P2: It is both.
P5: It is both.

P2: It is both. Sometimes we receive e-mails with details of tasks to be performed. In this case,

we read the e-mail and carryout the task according to the instruction. Other times we receive
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modules, policy documents, rules and regulations that do not require immediate response. In this

case, the purpose of the reading is simply comprehension and for our own understanding.

P3: To explain what he said, for example, you will receive a message about the security situation
of a certain place and the message tells you not to go to that place because it is not safe. The
purpose of this kind of messages is to inform the reader and the objective of the reader will also
be to understand the message and to comply with it. On the other hand, if you receive an e-mail
telling you that there will be a meeting and that you should avail yourself at the time and place
mentioned, comprehension will not be enough for you are expected to act and make yourself
available for the meeting.

R: Ok. After you read reports, what do you usually do?

P1: It depends. Sometimes you read reports simply to inform yourself about it. But if you are a
person in a leadership position, you might be expected to respond depending on the kind of

report presented to you.
R: Ok.

P2: For example, you might read different reports and compile them into one comprehensive

report.

R: Ok. Ok. Ok. I think that is clear. Let me go to the next question. We are left with one last

skill, writing.

10. What tasks are there that require you to write in English?

P2: It is what we mentioned so far. There is report writing for example.
R: Ok.

P2: You write reports. We have different kinds of reports. There are daily, weekly and annual
reports. You prepare PowerPoint presentation for briefing and debriefing. You also write
requests of different type and respond to them via e-mail.

R: So most writings are done in the form of e-mail?

P2: Yes.
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P5: Yes.

P1: Not most.

R: All.

P1: You might say nearly all writing tasks.

R: Are you saying that there is no paper work?
P2: There is almost no paper work.

P1: The only paper work situation is when you are unable to sign on the computer and when you
need to put a stamp on the paper. In this case, you print out the paper, put your signature and the

stamp and scan it back into the computer.
P2: You scan it and put it back into your e-mail.
P5: Even when we request for a leave, we do it by writing an e-mail.

P1: It has more or less been mentioned. You write reports. You write training materials. You
need these materials when you give training. You write and respond to requests. You also write

for briefing.

R: Ok.

P2: Plan....

P1: Yes. There is also planning.

R: Planning?

P1: Yes.

P2: There are different kinds of plans.
R: What is the planning about?

P1: You plan what you do.

101



P2: It is about what you are going to do.
R: Is it about what you do daily?
P2: You plan your daily, weekly and annual activities.

P1: You first write your annual plan. Then you breakdown the annual plan into weekly and daily

plans.
R: Ok. The next question:

11. Which of these writing tasks do you do frequently?
P3: Report.

P4: Report.

R: Report.

P2: They are report writing and briefing.

P5: Briefing, debriefing and report writing.

R: Do you write PowerPoint presentation for briefing?
P2: Yes.

R: Ok.

P1: It depends on the nature of the post.

P5: Yes. It depends.

P2: It depends on the nature of the post.

P1: It depends on the kind of work you do. | for example do not prepare PowerPoint presentation
at daily base. Because | give briefing and debriefing everyday, we do it orally most of the time. |

might e-mail it afterwards.

R: Ok.

102



P1: It depends anyway. There are also situations that require PowerPoint presentation.

P2: Yes. For example, | used to prepare PowerPoint presentation everyday for the briefing was

about total mission report. You include everything that has happened within 24 hours.
R: Do the others agree with this?

P3: Yes.

P4: Yes.

R: Ok. The last question:

12. What pronunciation difficulties are there in the mission area?
P1: There are peacekeepers from different countries in the mission. When you get used to the
American English, the British becomes a problem. When you get used to the British, the West
African becomes a problem. When you get used to the African, the Asian becomes a problem.
When you get used to the Asian, the Latin American becomes a problem. Understanding the

Arabs is also a problem.
R: So accents.

P3: Accents. Yes.

P2: Yaya ya.

P1: In fact this is not only our problem by the way. Peacekeepers from other countries also find

it difficult to deal with different accents.
R: Ok.

P1: This is the overall situation. But basically, the other peacekeepers are better than us in
understanding the British and the Americans, the originals. | remember, when we were being
interviewed, a friend of mine asked me to switch interviewers because he was unable to

understand what his interviewer was saying.

P2: Yes. This happens a lot. It is the same in our mission.
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P1: After | came to a leadership position, I and my American partner used to conduct pre-
deployment interview over a phone or radio. In some cases, the interviewees request that I
interview them and not the American because they do not understand what he was saying.
Situations like this are common in peacekeeping missions. But still, the peacekeepers from other

countries are better than us for they use English as a working language.
R: Ok. Anything you would like to add in relation to pronunciation?
P4: That is all.

R: That is all? Ok. Thank you. | have finished my interview questions. | am done. But if there is

anything you want to say, you can do so.
P3: We hope that the result of this study will benefit our language center.

R: Ok. Thank you.
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