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AfiSTRACT 

One of the major funct ions of the school curriculum is to provide the knowledge, skills 

~md experience which are rdcvant 10 the contexts of the actual life of the students. [n view of 

this, the purpose of thi s study is to examine the relevance of the primary school curriculum to 

the futllrc roles of rural girl s in the Silti area and to assess its impact upon their dropout. 

To thi s dTect 21 rural primary schollls were selected as sources of information from 

three worcdas that are inhabited by Silti people. Within these schools all the teachers, school 

directors, and female students of grades J through 6 were taken as actual sources of iltlormation. 

In add ition, from the neighbouring villages o f the sample schools, a total of 324 parents and 

community members were included in the s,m1ple population. Questionnaire, interview and 

classroom observation were the c1at,·, collection instruments used in the study. 

The rcsults of the study idcntified marriage as the only practically available status of life 

to which the largest majority of female graduates and dropouts from rural Silti primary schools 

are joining. Yet the results reveal the mismatch between what the girls are exposed to in their 

primary school curriculum ,md most of the major roles which the gi rls are required to play in 

thcir marricd lill:. The centralizl,d nature oCthe primary school curriculum and teachers' failure 

to utilize the major instructi onal considerations that are essential for the enricl1\11ent of the 

meaningfulness of the lessons taught are thc two prominent reasons for the inelevance of the 

curricu,lum to the purpose under-di scussion. Moreover the results of tlus study have identified 

curricular irrelevance as one of the three major reasons (next to early marriage and intensive 

labour at home) for the dropout of rural Sil ti gi rls from primary schools. 



CHAPTER ONE 

INTRODUCTION 

1. The Problem 

1.1 Background to the Problem 

In many countries of the world the general aims of education emanate from t1u-ee 

basic concerns. The first is that education is recognized as a basic human right which 

should be accessible to all citizens irrespective of sex, colour, and economic status. 

Second, today's schools are expected to develop the all round potential of individuals 

paying due attention to their intellectual, moral, physical and personality development. 

And finally, education is conceived as the primary agent of social, economic, cultural, 

and political tt·ansfonnation of the society (MOE, 1982: 4). However, practice has 

revealed that the education system of many developing cOlU1tries has failed to meet the 

aims mentioned above. This is so, because, among other things, the education system in 

these countries is characterised by a very low female participation (UNESCO- UNICEF, 

1987: 17; World Bank, 1990:29). 

The participation of women in all aspects of life of the society is very essential 

for a smooth and continuous development. 

The evidence obtained from third world countries shows a close link between 

women's education and socio-economic development and between the size of the 
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education gender gap and national development. It has also been discoverd that a 

cowltry with a large gender gap in education will have lower economic production and 

experience worse indicators of social welfare than a country with a smaller gender gap 

in education (King and Hill,1993:6). 

Moreover, a World Bank report on 120 countries indicates that nations that have 

invested heavily in female primary education in the past benefit through higher 

economic productivity, lower infant and maternal mortality, longer life expectancy for 

both men and women, and lower fertility rates than countries that have not achieved as 

high education levels for women (World Bank, 1990:18). 

It has been revealed, however, that the pru1icipation rate of females in the 

education of Africa, Asia ruld Latin America for the first half of the 1980s was 38 

percent, 26 percent, and 18 percent respectively,(UNESCO-UNICEF, 1987: 72). Tllis is 

a very low paJ1icipation rate when compared to the developed world which was 76 

percent (Sivored, 1986: 38). 

It has been mentioned before that one of the salient features of the education 

systems of developing countries is the low rate of female pru1icipation in education. To 

tllis Ethiopia is not an exception. For instance, Ethiopian girls' enrolment out of the total 

percentage of school age population for the years 1980-1985 was 10.2 percent for 
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kindergarten, 17.7 percent for primary school, 9.8 percent for Junior secondary school 

and 8.6 percent for senior secondary school (MOE, 1989: 21). 

In fact this low rate of female participation 111 education is not a new 

phenomenon to Ethiopia. Since the inception of modem education in Ethiopia in 1908, 

there has been a remarkable gap in enrolment between male and female (Tadesse, 1974: 

17). Indeed it is not only that females' participation in education has been very low, it is 

also true that their participation rate has been diminishing as they go to the upper level 

of education (Ibid). 

Generally it has been said that females' participation in education in many 

countries is lower than their male counterparts. This low pmiicipation rate can, partly, 

be explained by higher rates of dropout among the girls (Hyde, 1989: 18). It has also 

been supported by Bown (1990: 67) who found out that about 40 percent of the female 

students who conunence primary school in least developed countries are unlikely to 

complete four yem's of schooling. Similarly Brimer mId Paul (1971: 173) have repolied 

high dropout rate mnong the girls of rural schools in the developing world. 

Studies made in Ethiopia have also reported higher dropout rate among girls 

(Kaypaghian, 1960: 87, MOE, 1988: 23, Adane, 1991: 82). In a similm' study, Ayalew 

(1993: 8) has also discovered a higher dropout rates, in all grades except grades seven 

and eight, among girls than boys. Hence, it is not only that a very few female students 
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are attending schools, it is also clear that a sizeable proportion of those few female 

attendants are likely to leave the schools at any time of the academic year. Thus, any 

attempt to raise the participation rate of females in education should primarily focus on 

reducing their dropouts (King and Hill, 1993: 6) . This is so, because girls school 

withdrawal perpetuates the vicious circle of women's under representation in the 

education system (Ibid). 

Girls drop out from schools has been studied by many authorities. Many of 

these studeis have identified a number of factors that are responsible for high female 

dropouts from Ethiopian Schools. Among the factors which have commonly been 

singled out, the major ones are poverty, parental opposition towards formal education, 

academic failure, and intensive labour at home; (Tadcss, 1974: 18). Likewise Tsion and 

WaJma (1994:48) have indicated that girls weak participatrion and early dropout from 

schools is mainly due to paJ·ental opposition towards modem education. Moreover 

Yelfign et.al.(1995 : 43) has discovered parental reluctance in educating daughters than 

sons in Cheha district. However, recent study made by Abebe in Borena-Negelle has 

reported equal parental concern for all children irrespective of their sex when it comes to 

the provision of access to education ( Abebe, 1996:46). 

Neveltheless, most of the studies cited above have discovered the strong parental 

opposition towards daughters education. What is more important is, however, to 

pinpoint the underlying factors that cause paJ·ents' reluctance to girls education. Studies 
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made in traditional societies regarding the causes for the parents' reluctance to educate 

their daughters have revealed tluee parental arguments which referred to the costs of 

schooling. First, it has been reported that in areas where girls contribute a great deal to 

tile family labour force, parents may feel that sending girls to schools means losing an 

essential component of the labour force, which implies a high opp0l1unity cost of girls' 

schooling (Papanek; 1985: 23; King and Hill, 1993: 26). Second, in traditional society 

where a mother plays a key role in training her daughter about household chores and 

maternal responsibility, parents may feel that girls who go to school are forgoing 

imp0l1ant house hold training that is indispensable for their married life (Desai, 1987: 

14; Smock, 1981: 11). Third, in traditional societies the socio-cultural factors such as 

norms delineating the societal, economic, and familial roles of women strongly 

influence parents' decision by imposing a heavy cost on a non-confornlity behavior 

which is perceived as tile outcome of girls' fomlal schooling (Taddese, 1974: 102, Khan, 

1986: 22). It is quite clear that the parents arguments are facts which must be dealt with 

and gradually changed, for it is the parent, and not the girl, who makes the final decision 

on daughters schooling, especially in the early school years. Witll regard to this, 

UNESCO (1975 : 82), after having made an experimental studies in Nepal, Cot d'Voure, 

and Chilli, has suggested that any attempt to broaden educational oppommities for girls 

and women and to encourage tllem to take advantage of their education, be it in the 

formal education system or outside of it, must include a conscious and continuing 

strategy to convince the parents and the community about the worth of girls education 

and to sustain positive attitude. Thus creating a favourable climate of schooling 
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(confidence building) in rural parents and the girls themselves is found to be the primary 

strategy in order to increase rural girls enrollment, reduce their dropout, and raise the 

practical benefits of girls education , To this end, the development of a curriculum 

which is relevant to the most probable career or prospect of life of rural girl s is 

recommended (UNESCO, 1975: 83-86; Bushra, 1988: 36), 

Concerning the same issue (Mbilinyi, 1969: 26-31; Khatun, 1979: 12; 

Kaypaghian, 1960: 69) have all reported that rural girls low enrollment rate and high 

rate of withdrawal fi'om schools could be counteracted by making the curricullUll a 

means through which an adequate view of the women's roles at home and in the society 

could be created, To thi s end, it has been suggested that making the contents of primary 

school curriculum more related to the context of lUral life and including more practical 

skills should be the major strategy to raise the practical benefits of girls' education so 

that it is not only that the new ones are attracted but also those girls who are already in 

the system are encouraged to continue learning, With these in mind, this study assesses 

the relevance of the primary school curriculum to the future roles of rural girls in the 

Silti area and examines its impact upon their dropout rates, 

1.2 Statement of the Problem 

Like their sisters in other parts of the country the vast majority of rural girls in 

the Silti area are illiterate. According to the report issued by Silti Woreda Education 
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Office, it is not only that a very few rural Si lti girls are attending primary schools, it is 

also true that a sizeable proportion of these girls leave the schools before the end of the 

cycle (S ilti Woreda Education Office, 1994: 4-5). 

It is quite observeable that many primary schools are established in Si lti area 

since 1980s. Yet as experiences in some developing areas have witnessed, increasing 

the number of rural schols alone could not guarantee a desirable size of participation 

among rural girls lll1less it is accompanied by a relevant school curriculum that is 

appropriate to meet the actual demands of rural life to which rural Si lti girls will be 

encountering in their future living. Thus, tIllS study attempts to investigate the relevance 

of the primary school curriculum to the future roles of rural girls in the Silti area and its 

impact upon their dropout rates. Mure specifically the objectives of this study arc: 

to identify the most probable career(s) or prospect of life to which the majority 

of rural Silti area school girls will join. 

to investigate the instructional attempts made by prImary school teachers in 

enricillng the relevance of the cUlTiculum to the contexts of the life of rural Si lti 

girls. 

to examine the cOiTespondence between the activities can'ied out in the primary 

schools and the duties and responsibilities which are evolved from rural Silti 

girls' future career or prospect of life . 
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to assess the perceived relevance of the primary school curriculum (as it is 

perceived by rural Silti parents) to the future roles of rural Silti girls. 

to examine the impact of curricular irrelevance to the rate of rural girls primary 

school dropout in Silti area. 

to indicate some measures for improving the curriculum in light of the demands 

of the actual life of rural Silti girls. 

With these objectives, then, the study will attempt to fInd answers for the 

following research questions: 

I. Which career(s) or prospect of life do most of primary school girls in the rural 

Silti area join? 

2. Do the activities carried out in the primaryschools correspond with the duties 

and responsibilities that are evolved from the most probable future career or 

prospect of life of rural Silti girls? 

3. How effective are the instructioal activities in enhancing the meaningfulness of 

what is learned in the classroom to the contexts of life of rural Silti girls? 

4. Does curricular irrelevance contribute to rural Silti girls withdrawal from 

primary schools? 
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1.3 Significance of the Study 

It is quite reasonable to believe that, in an area where girls have practically no 

access to modern sector jobs, in a society where parents (the exclusive decision makers 

on their daughters schooling) are tied with traditional values and norms, studying the 

appropriateness of the curriculum to the actual demands of life of rural Si lti girls could 

indicate the causes for the discrepancy that may exist between the activities in schools 

and the contexts of rural life to which rural Silti girls will be entitled in their future life. 

Consequently, it could suggest possible alternatives for narrowing this gap and, thus, for 

raising the practical benefits of rural girls' education. On the other hand, the outcomes 

of this study may indicate some cUlTicular measures which could raise the aspiration of 

rural Silti parents for their daughters' schooling. 

Moreover, the new education and training policy encourages the various regions 

to construct their own curriculum that best fits the socio-economic and cultural settings 

of each region. Basically, the construction of a curriculum for local use presupposes a 

thorough investigation of local demands and needs. The outcomes of this study are, 

therefore, expected to give the bases and general directions for addressing the actual 

demands of rural Silti girls in the would be local curriculum. 
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1.4 Delimitation 

The relevance of any cnrriculum is appraised on the basis of the social, 

economic, cultmal, and psychological settings (backgrOlmds) of the society. Thus a 

cmriculum which is relevant for one pm1icular group of people may be irrelevant for 

another group of people. Taking this into account, the scope of this study is limited to 

Silti area in which the people have a relatively homogeneous social, economic, 

psychological, cultuml, religious, and linguistic background. 

This study is nlrther delimited to rmal area, for the roles of rural and urban girls 

(women )are rather different. 

1.5 Limitation of the Study 

Attempt was made to obtain five years data on the enrollment and dropout 

patterns in the sample schools. However, the records of the pre-1983 E.C.(before 

1990/9 1) were completely missed or destroyed during the civil war. Besides, the sample 

schools didn' t have a reliable enrollment and dropout data for the 1984 mId 1985 

E.C.(1991192 and 1992/93) academic years. This was so, because until the end of 1985 

E.C. a stable educational programme had not been reestablished in most rural schools of 

the Silti area. For these reasons the pattems of enrollment and dropout were examined 

on the basis of two years data. 
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Moreover, there is no social or government institution that provides a statistical 

information about the size of rural Silti primary school female graduates or dropouts who join any 

career or patterns of life available at their disposal. Nevertheless, the investigator has employed 

different techniques in identifYing the most likely career or prospect of life that acconunodates 

most of rural Silti area primary school graduates and dropouts. 

In rural Silti area there was a scarcity of trained observants who could assess the 

instructional activities to the satisfaction of the demands of the study. For this reason the 

instructional activities were observed and assessed by the investigator. This might have reduced 

the reliability of the results obtained from the observations due to personal bias and other related 

intervening variables. 

1.6 Operational Definition of Terms 

Career 

It is the type of activity or status oflife upon which one is engaged as a way of making a 

living, regardless of whether or not it generates an explicit income. 

Curricular Relevance 

It is the quality of the curriculum that indicates whether or not the curriculum deals with 

the basic, actual, and meaningful aspects of all areas of the learner's life. 

Dropout 

It is an incidence of pupil's school leaving before completing an education cycle he/she is 

emolled. 
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It is a curriculum which is constructed locally with the aim of meeting the actual 

needs and interests of the learners, without violating the universal standard. 

Urban Area 

An urban area is a town with 2,000 or more inhabitants (Ethiopian Mapping 

Agency, 1981: 39). 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

2.1 The Essence of Curricular Relevance 

Results of curriculum research indicated that curriculum planning should take 

into account the following factors: the nature and needs of the individual learner, the 

nature of the learning process, the nature of contemporary society, and the roles 

individuals and groups must perform in their society (NEA, 1963: 9). From tlus 

statement it becomes obvious that the needs of the learner and the society are important 

bases upon which the curriculum is designed. In relation to this Lewy (1977: 51) has 

pointed out that the major reason for examining the critical changes in society is to 

ensure that the needs of the society will be met interms of what young people entering a 

particular section of the society must know in order to cope with their home and work 

lives. Assuming that most of the major requirements of the society are identified, and 

assuming that the resultant specification of objectives and selection of content reflect 

these needs, then it is possible to say that the curriculwn is relevant to the needs of the 

leamers entering the society at various points (Albe11y and Albel1y, 1966: 220-22). 

The movement for curricular relevance has stm1ed in USA during the late 1960s. 

Disciplinarity as the ruling doctrine for curricular development was abandoned by the 

late 1960s in favour of curricular relevance as a response to the ri sing social protest mld 

dissatisfaction (TaJUler and TmUler, 1980: 66). For instance, Phoenix retreated from Ius 
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Adding to existing courses topics of concern to students and to the society. 

Providing educational alternatives as a response to the demand for freedom of 

choice. 

Including in the clU'riculum out-of-school activities of a social-service nature. 

Designing new COlU'ses or progranunes of socially relevant character. 

Tn a nutshell, relevance is one of the qualities of a good curriculum which closes 

the gap between the school curriculum and the life experience which the learner 

encounters out of the school. 

2.2 The Education of Girls in a Rural Context 

The question of relevance in the education of girls has been debated for long. 

There is no consensus among educators on what should the curriculum deal with so that 

it will address the educational needs of all students, irrespective of their gender 

difference and social Origin (King and Hill, 1993: 265). This difference could be plli11y 

attributed to the variation in the definition of roles of girls llild boys in the society. In 

other words, there is culturally determined ways of defining the roles of women llild 

men in a given society at a particular time. The process by which gender specific 

activities or roles are detetmined and shaped is called gender structlU'ing (Davison, 

1992: 455). 
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Gender structuring IS the means by which a society orders relations of 

production, reproduction, and distribution between females and males. Thus it is not 

only a biologically detelmined phenomenon. It is also a social construction (Ibid). 

Gender structuring is one of the principal sources of variation among different 

social groups in defining curricular relevance for girl s. In a traditional society the role 

expected of a girl both as a daughter and as a future wife and mother is a profOlmdly 

cultural role. Thus parents weight the retU1ll from their daughter's schooling interrns of 

its adequacy to implant and develop these roles in the girls, both in their immediate 

form, which includes essential family work, and interms of the more distant aims (ECA, 

1993: 31). For instance, after evaluating the educational program in Tanzania, parents 

in rural areas recommended that "Since our daughters have little access to secondary 

schools or government offices, they need to be given skills that will be usefull back 

home." (Mbilinyi, 1969: 49). 

Similarly, a national survey of attitudes and school achievement among students 

111 Botswana fowld strong support for the nations that women should be primarily 

responsible for domestic work and, thus, their education should be restricted to domestic 

skills (Duncan, 1989: 8). It has also been suggested that, since education is perceived as 

an investment in the future economic well-being of the individual and the family , 

parents will most likely see education as more relevant if it is related to the girls' present 

and future social and economic needs(MOE, 1994: II ). 
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The persistence of traditional ways of thinking has meant that not only is the 

academic oriented education of girls viewed with suspicion and considered immoral , but 

from a utilitarian stand point is considered useless and irrelevant to the roles girls are 

expected to play (UNESCO, 1975: 37). Thus, traditional society needs the education of 

girls to be more practical with training in feminine skills of household production, child 

care, and nutrition in accordance with culturally defined spheres of female activity 

(Sandrin and Ray, 1981: 62). 

Likewise, Bown (1990: 25) has indicated that inspite of the variation in the 

status of females in different societies, girls are expected to play their traditional roles as 

wives and mothers, for they belong to the tradilional social group. And parents nced the 

schools to prepare girls for these roles only. Thus, in tins context, any attempt to render 

education more relevant to rural girls' immediate and future roles should primarily focus 

on a program which includes practical work in gardening, resource utilization, animal 

husbandry, house keeping, child care, nutrition, health, family planning and other 

domestic routines (Achola, 1990. 86). 

Meanwlnle the World Bank repOit cited in Tietjen (1990: 40) pointed out that in 

some developing cOlllltries the discussion about curriculum reform to make content 

more relevant and to ensure greater responsiveness to ski ll development needs is 

generally translated, in the case of girls, into domestic skills tllat are inadequate for entry 
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into the wage market or for self-employment. Supporting tllis view, Schultz (1988: 34) 

has remarked that although accepting the fact that women's first responsibility is to their 

families, a large number of women are involved in agricultme and home industries. 

Thus, it fo llows that in setting up objectives for the education of women, the main 

objective should be not only to prepare gi rls for the one futme status they are expected 

to occupy, but to visualize their life patterns as a succession of phases in which its 

emphasis is on different preoccupations and main interests. In relation to thi s,for 

instance, experience has shown that even in a remote rural village women playa great 

role in rural commerce, selling products of home industries in the local market. An 

exposme to basic bookkeeping and marketing procedmes in their primary education 

would, therefore, enable girls to undertake these small scale operations more efficiently. 

This will raise their independent economic contribulion to family revenues, thereby 

developing their decision making power and social status. Therefore, the practical 

aspect of the CLllTiculum should give consideration, among other things, to the rudiments 

of bookkeeping and skill development in domestic industries (UNESCO, 1975: 84-87). 

It has been mentioned earlier tlmt tile traditional roles of girls and their roles in a 

modern society vary greatly. Sometimes these two sets of roles contradict each other. 

As a result, there is no lmiversal agreement in determilling the roles to be cultivated in 

the school. Regarding tllis Shultz (1 988: 16) has indicated that although complete 

reliance on modern and strange elements without screening their relevance to the actual 
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condition could not be supported, the notion of retaining repressive traditional values in 

an educational system could not be commendable either. 

From the discussions made above it is possible to not that the roles of women 

are both in and out of their home, and school girls in rural areas, the great majority of 

whom wi ll stay in their locality and assume marriage and family responsibilities, need to 

get the type of education that prepares them for their present and future life. To this end 

attempt has been made to identify the major roles of rural girls on which the curriculum 

for rural schools should emphasize. (UNESCO, 1975: 290; Seyoum, 1986: 17; Jabre, 

1988: 16; MOE, 1994: 4-6; Ministry of Labour and Social Affair, 1994: 33). The roles 

which have been identified by these authorities and organizations include: 

Assuming family food security 

Improving family health and hygiene 

Planning the desired family size 

Assuming children's mental development and education 

Earning and controlling income and other economic assets 

Preserving the environment and natural resources 

Acting collectively and organizing interest groups 

Assuming community and family leadership roles. 
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At this juncture it is desirable to note that the roles mentioned above should not 

be considered as the only roles of rural girls on which school curriculwn should focus. 

Education may (should) lead rural girls to assume jobs in modern sectors and 

government offices, though this could remain to be impractical for the largest majority 

of girls in traditional society. 

2.3 Barriers to the Education of Rural Girls in the Developing World 

Although there are so many variables that hinder the education of rural girls, due 

to the nature of this study, the following discussion will be limited only to curricular and 

socio-economic variables. 

2.3.1 Curricular Irrelevance as a Barrier to 

Girls' Education in a Rural Context 

The availability of educational options in an area does not guarantee utilization. 

Families may be reluctant or refuse to make use of the available schools (Bown, 1990: 

21). In traditional society, for it is the parents who give the final decision on every 

aspect of the life of their daughters, rural girls have little power to decide about their 

schooling. Therefore the free school in their village may be inaccessible for girls (Kelly 

and Elliot, 1982: 12). 
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Whether schooling of a daughter is deemed worthwhile will be influenced by 

perceptions or expectations of the effects of schooling on jobs, on acquisition of a better 

husband, on the quality of domestic life, on the daughter's personality development and 

on the well-being of her children (ECA, 1993: 28). Therefore, the decision to send a 

daughter to school, in traditional families, flows from a diverse set of expectations about 

the effect of schooling upon her adult life. And only under certain conditions will these 

expectations lead to substantial schooling for girls, even where boys attend in large 

mnnbers (Hyde cited in King and Hill, 1993: 113). 

An examination of the state of education in some sub-Saharan African countries 

indicates that the great majority of rural children who attend school gain no more than a 

trasient smothering of general knowledge, which has little value except for the rare few 

who have the chance to go to secondary schools (Shultz, 1988: 103). Likewise Tilak 

(1987: 42) has found out that the existing formal schools of many developing countries 

have divorced rural children, girls and boys alike, from their commlmities, ignore their 

culture, inculcate wlsuitable attitudes related to urban life, and fail to encourage an 

understanding of the environment in which they will grow up and live. The same view 

has been shared by Shalon et.al (1971: 55) who said that African women, who were first 

sent to school , received an inadequate and inappropriate education. They imitated the 

Europeans and tried to behave like the white ladies. Once educated, a girl thought that 

she no longer had to wash clothes or learn to be a good cook. As a result, parents are 

saying that education of girls is a fai lure. 
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Very recently a study made in HO rural village (India) has revealed that there 

exists perceived polarity between school and home interms of their content (activities) 

and interms of their motivation. Based on the findings it has been concluded that the 

problem of dropout from HO village elementary schools is largely explained by the 

perceived polarity between home and school (Singh, 1995: 193-1 94). 

In general both the actual relevance and the perceived relevance of the 

curriculum affect parental decisions to educate or not to educate daughters, and they also 

affect the rate of dropouts among rural girls. 

Curricular irrelevance anses from many sources. In some instances the 

deviation of the goals of education fi'om the actual needs and problems of the lea.rner 

and the society results in an irrelevant curriculum. In other words one of the sources of 

irrelevance in the curriculum of developing countries is the diserpancy between the 

intention of the schools and the demands of the society upon the schools (Urevbu, 1991: 

127). 

The purpose of education in many African countries IS to offer the child 

academic knowledge with the intent of preparing him for the next level of education. 

This purpose meets the needs of the minority who succeed in moving on to higher levels 
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of education, rather than the needs of the great majority who will remain in the rural 

village (Shalon et.a!., 1971: 52). 

Another source of curricular ilTelevance is an importation of foreign educational 

experience without attempting to adapt it to the actual conditions of the developing 

countries (Aeth, 1978: 12-14; Lewy, 1977: 283). It has been described that the gap 

between the activities of the school and the demands of real life becomes very wide in 

several cases where educational programs are prepared by foreign experts or are merely 

translations of foreign programs without considering the local needs and problems 

(Lewy, 1977: 253). This has been proved true in several countries. If we take the case 

of Ethiopia, curriculum development has been subject to foreign influences. Indeed it 

has been due to the indiscriminate importation of foreign cducational experience that 

Ethiopian education is criticized as being irrelevant to the needs of the country (Tekeste, 

1991: 74). In this cOlmection Aklilu has said the following: 

"we are in a state of curriculum crisis. We are in a crisis intelms of 

curriculum perhaps because we are in the dark as to what should 

constitute curricula for our schools. All we have done is probably get 

text books from Britain or the United States and at best change the name 

of London to Addis Ababa or perhaps miles to kilo-meters; but intenm 

of thinking of the concept and its meaningfulness and its relevance to the 

child who li ves in a certain situation, I think basically this has not taken 

place. " (Aklilu, 1968: 8). 
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The views of Aklilu were shared by Tadesse (1974: IS) and Meaza (1958: 139). 

Most often imported curriculum does not prepare students for the type of roles they are 

sought to portray. Instead, the product of such programs will be ignorant of themselves 

and their surrOlmdings (Gettegno, 1958: 140). 

Where a centralized curriculum is used, the disparity among regIOns and 

localities is one of the sources of curricular irrelevance (Bowman and Anderson 1982: 

23). In a centralized education system, curriculum is designed on the basis of nationally 

formulated goals. Such a curriculum does not take into account the local ecosystem, 

cultural and religious values, occupational opportunities and the learning experience of 

students (Ibid). 

Neveltheless it appears that parents of different societies could employ different 

criteria in appraising the relevance of a given cun'iculum to the roles of their daughters, 

depending on the nature of the established roles and the modes of socialization 

pertaining to the roles in question. In industrially advanced society where the 

socialization of girls emphasized on the modem labour market and to the supposedly 

modem way of life. Thus, the relevance of a given curriculum to the roles of these girls 

is judged interms of its appropriateness to the kind of knowledge, ski lls, attitudes, 

values, and norms which are demanded by the modern labour market and the patterns of 

life in the existing modern culture. (Gordon, 1969: 4). 
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On the other hand, in a traditional society where the socialization of girls 

emphasizes the acceptance ofthe predominant sex roles, with marriage and family as the 

ultimate goals of women, parents may judge the relevance of a given curricullul1 in 

terms of its appropriateness to the kind of knowledge, skill s, attitudes, values, and norms 

which their daughters need to develop in order to meet the demands of a married life in 

the rural context (Iners Bustillo, cited in King and Hill, 1993: 194). In other words, 

parents in such society consider the education of their daughters relevant if only 

schooling is viewed as a positive factor for marriage (King and Hill , 1993: 34). In 

relation to this rural parents in Bangladesh were asked what they want their daughters to 

learn in school; the large majority wanted to see child care, cooking, and handicraft in 

the curriculum. This is consistent with the roles antit:ipated for girls when they marry 

(Khan, 1993: 228). 

However the employment of either of the criterion (appropriateness to the 

modern labour market and modern culture or to the traditional roles of a married 

woman) as a measure of curricular relevance with pmticular reference to rural girls has 

been critcized. While the application of the former criterion is criticized for its deparhlre 

from the actual contexts of rural life mld for its ignorance to the most probable career or 

prospect of life (marriage) which the large majority of rural girl s are supposed to join 

(Bown, 1990, 25-26), whereas the employment of the latter criterion has been criticized 

for its gender stereatypic orientation (Tietijen, 1990: 40). 
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The socio-economic and cultural barriers to the education of rural girls include 

parental attitude towards the education of daughters, early marriage, the demand for 

child labour and others. The fo llowing section will discuss each of these factors. 

Although the returns to schooling go primarily to the students, the decision and 

the resources for schooling usually come from the parents, especially in the early school 

years. Thus the perception of parents may be the key factor. It has been widely 

understood that parents, in the traditional rural areas have misgivings about girls' 

education. They fear that education may encourage unwanted attitudes, making 

daughters bold enough to defy them over a whole range of culturally significant norms 

and practices. Thus, education may be seen by traditional parents as engendering 

cultural norms and as having little to do with the demands of the real vocation that 

awaits the daughter, that of becoming a responsible wife and mother (ECA, 1993: 30). 

With regard to tlus, a study made in Pakistan has discovered that in culturally 

conservative environments early marriage and the imp011ance of preserving a girl 's 

good reputation lead to widespread withdrawal of girls from school at puberty 

(Khan, 1986: 14). Similar study made in sub-Saharn Africa has indicated that the wish to 

protect daughters from undesirable influences appears strongest in areas that are still 
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traditional (Hyde, 1993: 113). The assertiveness, self-esteem, and belief in gender 

equality that education may faster in women were found to have threaten traditional 

families in Egypt (King and Hill, 1993: 152). Likewise, Kaypaghian (1960: 102), after 

interviewing parents in Ethiopia, has repOlted that 95 percent of the respondents 

perceived fOlmal education as a threat to their daughters' conformity with the traditional 

ways of life. 

Whether parents demand education for their daughters is determined not only by 

their attitudes and values but also by their assessment of the cost and the outcome of 

educational choices. According to El-Sanabary (1985: 31), under certain circumstances, 

parents may feel that the anticipated returns on their investment in a daughter's 

education do not justifY the expected cost, and they wi ll prefer marriage for their 

daughters. In other words, whether it is a personal or family decision school attendance 

and persistence is influenced by perceptions about current costs and future benefits. The 

decision maker weights the benefits, net of costs, fi'om family resources on education 

against the net benefits of keeping the girls out of school (King and Hill, 1993: 23). In 

relation to this a study made in developing countries has discovered a negative 

relationship between the opportunity cost of girls' schooling and the number of years of 

schooling (ResenZllsig and Evenson, 1977: 23). 

Besides the opportunity cost of schooling, parents in traditional society may feel 

that their daughters will forgo home-based training if they attend schools (King and Hill , 
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1993: 26). In a tt'aditional society where girls assume marital life relying on knowledge 

and skills imparted by their mothers, then the cost of attending formal schools includes 

not only the opportunity cost of current time but also the missed traditional training at 

home (Ibid). 

Moreover, parents in traditional society are found to have different perceptions 

regarding the education of their sons to that of their daughters. A study made in 

Bangladesh revealed that 91 % of the heads of rural households wanted their sons to go 

on to school, whereas only 61 % wanted their daughters to do so (Khan, 1986: 22). In a 

similar vein, Yelfign et al (1995: 43) has reported that the majority (81 %) of the parents 

interviewed in Cheha (Guragae Zone) want their sons to complete teliiary level 

education while only 47% wanted their daughters to complete the same level. In contrasl 

to these, however, a study made in Borena-Negelle has discovered no parental 

favouritism towards any gender group regarding the provision of access to education ( 

Abebe, 1996: 48). 

Nontheless, one of the explanations to the parents' differential favouritism, 

according to King and Hi ll (1993: 115), is that even if the costs are the same for the 

education of sons and daughters, parents in rural areas tend to perceive the returns as 

greater in the case of boys. In addition to tlus, parents' perception of the superior 

intellectual competence of males to females is found to be a factor for their decision in 

favour of sons' education (Yates, 1982: 139). Generally, in rural areas, girls are 
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regarded as intellectually inferior to boys. This perceived intellectual inferiority of girls 

is often given as a justification for their alienation fi·om the educative system of rural 

society (Chabuad, 1979: 14). 

Early marriage is another constraint which hinders the education of rural girls. 

The age at which girls first marry varies fi·om region to region and society to society. 

For instance, it has been found out that the average age of African women at the time of 

their first marriage is lower than in any other region of the world (Lecoh, 1990: 476). A 

recent report made by the Ministry of Labour and Social Affairs showed that in rural 

areas of Ethiopia girls marry at the average age of 13.5 and men at 21.5 (Ministry of 

Labour and Social Affairs, 1993: 1). Moreover the age difference between men and 

women at the time of their first matTiage is greater in traditional society than in 

advanced regions. In all African countries men enter into marital union much later (6.3 

years later) thatl do women (Lecoh, 1990: 476-77). In Ethiopia, the average age 

difference is found to be 8 years (Ministry of Labour atld Social Affairs, 1993: 

I). This age differential may in pat"! be explained by the difficulty experienced by 

young men in amassing a bride wealth and in establishing the economic bases and 

shelter for the forthcoming fanlily (Lacoh, 1990: 478). 

Some research findings have identified early maritage as one of the major causes 

for the low school emolment and high dropout rate of rural girls. According to Hyde ( 

1993, 116 ) marriage affects the persistence of primary school girls in societies where 
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betrothal takes place at a very young age. In one traditional village in India early 

marriage was found to have explained 43 percent of the dropout cases among girls 

(Kelly and Elliot, 1982: 342). Similarly, among the factors for not sending girls to 

schools, in Ethiopia, marriage accounts fo r 39 percent (MOE, 1995 : I) . These findings 

are consistent with the recent finding obtained in Cheha (Guragae Zone) which revealed 

marriage as one of the tlu-ee main causes for girls' primary school dropout (Yelfign et.al, 

1995: 60). Yet Adane (199 1: 173) has reported an insignificant effect of early marriage 

on the rate of girls' primary school dropout in Bahir Dar Town. This inconsistency, 

however, could be explained by the relatively longer years of age at which urban girls 

fi rst marry. 

Finally it is important to note that, as early marriage causes rural girls' primary 

school withdrawal ; in tw11, primary school dropout is found to have facilitated rural 

gi rl s' early marriage (Bowman and Anderson, 1982: 19). In other words, if a rural girl 

happens to leave her primary schooling, because of any reason other than early 

marriage, the probability that she will marry soon is very high, for marriage is the most 

probable prospect of life for a dropout girl in rural area. With regard to thi s a study 

made in sub-Saharan Africa has fo und out a positive correlation between the age at 

which girls first marry and the number of years spend in schools (Laurs- Iecoh, 1990: 

488). It appears therefore that there are common causes for both early marriage and 

earl y school leaving (Bowman and Anderson, 1982: 19). 
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Another balTier to the education of rural girls, which usually affects the decision 

of traditional parents regarding their daughters' education, is long distal1ce between 

school aJ1d home. It has been found out that the effect of long distaJ1ce on the school 

enrolment al1d persistence of girls is more pronounced in rural meas thaJ1 urban centers 

(Tilak, 1987:65). For instaJ1ce a study made in Egypt has discovered long distaJ1ce as a 

reason for 42 percent of dropout girls from rural areas where as it was mentioned by 

only 6 percent of the dropout girls of urban centers (Krystina, cited in King and Hill, 

1993: 72). This result coincides with the findings of Tadesse(l974: 98) who reported 

that 86 percent of the dropout students from rural areas of Ethiopia ral1ked long distance 

between school aJ1d home as the number one school related reason for dropping out of 

school whereas it was only 11 percent of the respondents that refereed distance as a 

problem. 

Moreover, it has been discovered that, even in a rural context, long distal1ce 

affects the education of girls more thaJ1 it affects the education of boys. With respect to 

this a study made in Egypt has shown that attendance at schools 1 km fi·om home was 

94% for boys al1d 72% for girls, but at schools at a di stance of 2kms the percentages 

were 90 and 60 respectively (Krystina, cited in King and Hill, 1993: 72). Tn a similal· 

vein a study made in East Asia has shown that long distance between school al1d home 

explains 37% of the dropout cases al110ng the girls whereas it explains only 14% of the 

dropout cases alTIong the boys (Tilak, 1987: 63-4). This differential influences of long 

distance on the educational pal1icipation (enrolment and persistence) of girls al1d boys 
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has been attributed to the parents' perception which holds that adolescent girls are more 

susceptible than adolescent boys to the moral and physical risks involved in walking 

long distance (King and Hill, 1993 : 159). 

Another barrier to girls' education in the rural area is the demand for child 

labour. A study made in Tanzania has revealed that, when compared to urban families, 

rural parents need their daughters to stay at home and work domestic tasks (Mbiliyni, 

1969: 47). It has al so been discovered that, though rural parents need the labour of both 

daughters and sons, the demand imposed upon daughters is much higher than the 

demand imposed upon sons (Shultz, 1988: 12). Hence girls' schooling is more affected 

than boys' schooling by the demand for household labour. 

In developing countries, fami ly size has been recognized as one of the factors 

that affect the attendance and persistence of girls in the school. It has been di scovered 

that the smaller the size of the family, the greater will be the chance of daughters to enter 

schools and remain there (Cochrane, 1986: 8). A study of parents' aspirations for their 

children, in Egypt, fo und out that larger fanlilies had lower aspirations for the education 

of their daughters than did smaller families (Bach et ai, 1985: 12). The main reason for 

this may be the work load imposed upon girls is heavier in larger families. 

2.4 Enhancing Curricular Relevance in the 

Instructional Programme 
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The problem of relevance in the school curriculum is related to both the overall 

inclusions in the curriculum and also to associated pedagogical practices (Cox, 1972: 

55). The curriculum really comes to life in the classroom. It is through the instructional 

programme that the teacher cOlTesponds the intentions of the curriculum plan with the 

actual demands of the life of the learner. As has been clearly indicated by NEA (1963: 

205) the curriculwn that pupils study is determined by the teacher's decision about daily 

classroom instruction. Thus a teacher, as a planner and as a leader of the day-to-day 

instructional programme, has a great role to play in emiching the relevance of the 

curriculum to the actual demands of the learner and the society. 

Generally, the success of the instructional programme in emiching the relevance 

of the curriculum to the learner's actual situation is thought to be influenced by the 

teacher's knowledge of the cWTiculwn, the nature of the curriculum it self, and the level 

of teacher's pedagogical knowledge and skills. 

To begin with, the extent to which a curriculum is implemented in light of the 

actual needs of the learner pattly depends upon the extent to which teachers are clear 

about it (Alberty and Alberty, 1966: 498). Unless the basic assumptions of the 

cuniculum and the objectives formulated in it are understood by the teacher, unless the 

teacher is fatniliar with the contents and the kinds of learning experiences, not only that 

he/she fail s to translate the objectives of the cuniculum platl in light of the dematlds of 

the life of the leat'ner and to emich the contents of instruction with the avai lable 

con1l11wuty resources; he/she also fai ls to implement the curriculum in its crudest form 

(Cox, 1972: 57). Concerning this Saylor, Alexandor, atld Lewis (1981: 260) have 
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affirmed that any instructional attempt without a reasonable knowledge of the nature of 

the curriculum could entail a discrepancy between the teacher's instructional plan and 

the curricuitml plan. It may be to avoid such discrepancies that TaImer and Tarll1er 

(1980 : 631), Oliver (1972: 55), Ornstein and Hunkins (1988: 231) have recommended 

the need for teacher's involvement in aIly kind of cWTiculum construction works. These 

scholars argue that a curriculum CaImot be sought to have meaIling for the individual 

teacher unless he/she is fully participated in developing it. 

Another factor which affects the degree of curriculaI' relevance to be attained in 

the instructional prograI1llue is the level of teacher's competence in cUlTiculum 

implementation. As McDonald (1978: 10) put it, what the teacher does directly affects 

how much children learn, develop, aIld change as a consequence of being exposed to 

instruction; and what a teacher does in the instruction prograIume, inturn, is directly 

influenced by the level of training aIld education he has acquired so faI', Concerning tllis 

Lewey (1977: 71-72) emphasized on the adequacy of both initial and in-service training. 

Establishing good contact by cWTiculum designers with teacher trailling institutes is an 

important task to secure the would-be-teachers effectiveness in cUlTiculum 

implementation. Similarly, Ornestein aIld Hunkins (1988: 228) have reconuuended tile 

necessity of teachers' in-service training. 

In a study conducted in ThailaIld with fifty elementary school teachers 

participated in an in-service teacher training prograI1ll1le, Nitsaisook and Anderson as 

cited in Anderson (1991: 85), rep0!1ed an improvement in teachers' instructional 

performance as a result of the in-service training. In addition, Caillods and 
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Postlethwaite (1989 : 182), in a study of teaching-learning processes in developing 

countries, indicated that pupils learn more under teachers who have under gone in­

service teacher training courses with emphasis on practical activities than under teachers 

who have been to in-service courses of a theoretical nature only. Likewise, as Mekasha 

(1991: 69-72), in an evaluative study of the implementation of Home Economics 

Syllabus in the elementary schools of Keffa and Illubabor reported it, one of the likely 

causes for the ineffectiveness of teachers in implementing the cuniculum was the total 

absence of workshop or on the job training exposure for teachers. 

Moreover, the nature of the curriculun1 is said to have significant influence on 

the extent and ease of its implementation. Saunders and Williams (1983: 335), after 

having a comparative study of cuniculun1 refonn implementation, have shown that an 

inexplicit curriculum plan is highly susceptible to resistance or mistreatment by teachers 

in their day to day activities. Thus, as Gordon (1969: 3-4) indicated, a curricullU11 which 

does not specifY the intents explicitly and which poorly communicates to the users 

closes ilie door for incorporating the demands of the actual life of the learner in the 

instructional plan and for enriching the contents with the resources of the local 

conU11llnity . 

As mentioned before the instructional progrannne could create the best 

opportunity for teachers to enrich the relevance ofa curriculum to a given purpose of the 

learners. Generally, the three fundan1ental components of instruction (objectives, 

contents, and methods) are thought to be the major concerns of teachers to enrich 

curricular relevance. Accordingly the following instructional considerations are 
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reconunended to be met by classroom teachers in enriching clU'ricular relevance: 

(Duncan, 1989: 6-8; Cox, 1972: 56-64; Alberty and Alberty, 1963 : 285-7; Lee and 

Lee, 1960: 193-4). 

translating the objectives of the curriculum plan intenns of the demands of the 

actual life of the learner and in the contexts of the demands of life in the locality 

so as to em-ich the vitality and practical meaningfulness of the learning outcomes 

that he/she is going to write in hislher daily lesson plan. 

introducing the leaming outcomes sought to be attained to the learner by 

pinpointing their practical significance to the learner's day to day life. 

In developing and organizing the contents of instruction:\ 

utilizing the actual experience of the leamers. 

utilizing the conununity resources, structure and relationships. 

Proceeding from the inunediate and concrete to the remote and obstruct 

things, events, and processes so that the structure or frame of reference 

fi'om which the leamer can best view his social and physical 

environments in a corresponding fashion. 

Emphasizing on the judious use of problem-cenh'ed teaching strategies 

Functional use of experience, facts, theory, and hypothesis which finally lead to 

discovery of solutions to the actual, day-to-day problems of the learner. 



CHAPTER 1II 

METHODS AND PROCEDURES OF THE STUDY 

As mentioned earlier, the major purpose of this study was to investigate the 

relevance of the primary school curriculum to the futme roles of rural girls in the Si lti 

area and to assess its impact upon their dropout. Yet it was quite difficult to identify 

from the outset the specific fiJtme roles of rural girls in the Silti area unless a thorough 

investigation was made to single out the most probable career or life pattern to which 

the largest segment of the girls would join in the future. With this in mind the following 

two stages were followed to gather the necessary information. 

i) The first stage data gathering was carried out to identify the most probable career 

or life pattern to which the majority of rural Silti primary school girls would join 

at the middle or at the end of their primary schooling. In its purpose this stage 

resembles a needs assessment undertaking. 

ii) Based on the results of the data gathered in the first stage, the instruments for 

collecting data relevant to the remaining three basic questions of this study were 

developed, tried out, and administered in the second stage data gathering 

program. 
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3.1 Subjects and Sampling Procedures 

The universe of this study includes all the government schools found in rural 

Silti area. As mentioned before, the relevant data for this study gathered in two stages. 

Although the procedures followed in selecting the subjects for the two stages were the 

same, care was taken not to involve the sample schools and the respective respondents 

of the first stage data gathering in the subjects of the second stage. 

In order to choose a representative sample population a multi-stage cluster 

sampling technique was employed. This sampling technique as to Koul (1995: 116), 

Kathari (1995: 81), and Babbie (1973 : 96) is particularly used when it is either difficult 

to compile an exhaustive list of the elements comprising the target population, or when 

the target group to be covered becomes too large in number, or when the geographic 

distribution of units of the population is scattered. In this case, the statistical evidence 

obtained from the zonal education office indicated that in the study area there were 4 I 

primary schools functioning in the 1995/96 academic year. These schools are scattered 

in a far - a patt geographic locations. In addition to this, the nature of the problem 

investigated in this study demands the collection of information from rural parents atld 

conuTIunity figures whose nwnber atld distribution had not been available from the 

outset. Bearing all these into account a multi-stage cluster sampling teclmique was 

employed. Based on this, the woreda administrative division was used as a Satllpling 

frame. Accordingly, for the information sought in the first phase of this study nine 

schools were randomly selected from three woredas (Dalocha woreda, Lanfuro Woreda, 
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and Si lti Woreda), three schools from each. And all the teachers and school directors of 

the sample schools were used as informants. In addition to this, all the girls enrolled in 

grades three through six in all the sample schools were included to the respondents. This 

was made because of the investigators assumption that the girls in grades I and 2 may 

be mentally and chronologically immahlre to offer the required information. As a result, 

83 primary school teachers and directors and 91 school girls offered the desired 

information. Moreover, a total of' 135 parents of rural school girls, of which 58 were 

women, were randomly selected (using a random table). 

For the data gathered in the second stage twelve schools were randomly selected 

fi-om the three Woredas (four from each Woreda). Here, the sample schools selected in 

the first phase data gathering were not included in the samples selected for the second 

phase. From all the sample schools all teachers who had been teaching in grades 2, 3, 4, 

and 6 were taken as informants. This brought the number of infonnant teachers to be 

87. To tlus, 12 officials from woreda education bureaus were added. It is impOltant to 

note here that in selecting respondent teachers grades I and 5 teachers were not included 

in the respondent subjects for it was the new curriculum that had been implemented in 

these grades in the 1995/96 academic year. The same procedure was followed in 

selecting teachers for the achlal classroom observation. From the subjects taught in the 

four grades-grades 2, 3, 4, and 6 - only five subjects, that is, Science, Social Shldies, 

Agriculture, Home economics, and Handicraft, were chosen to be observed while they 

were taught by the respective teachers . The selection of these subjects was made on the 

basis of the investigator's judgement that, more than the other subjects taught in the 
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primary schools, these subjects may be largely dealing with the physical, social , and 

cultural components of the environment. In addition to this, in his six years of service as 

a teacher trainer, the investigator has acquired the experience in evaluating teachers' 

instructional performance on the subjects mentioned here. And each subject in each 

grade was observed in two periods while it was taught by one teacher. As a result a total 

of twenty teachers were observed twice which resulted the observation sessions to be 

forty. Here the chance of observing the same teacher teaching the same subject at 

different grade levels was overruled. 

In selecting respondent girls, for the same reason mentioned above, grades one 

and two were overlooked. It was all the 117 school girls of grades tlu'ee through six in 

the sample schools who were interviewed. In addition, a total number of 189 parents 

were randomly selected (using random table), of which seventy-one were women. 

Moreover, a total of37 dropout girls and 29 parents of the dropouts were interviewed to 

obtain the information sought. 

3.2 Data Collection Instruments 

To gather adequate information for the study, the following data gathering tools 

were employed - questiOlmaires, interviews, and classroom observation. 

i) Questionnaires 
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Two sets of questionnaire were prepared in AmJmric and administered for 

teachers and education officials. The first set of questiOlUlaire, administered in the first 

stage data gathering period, employed to obtain information relevant to the first basic 

question of thi s study, that is, to which career(s) or life pattern(s) do most of rural Silti 

school girls would join? The questionnaire had three parts. The first part of the first set 

of the questionnaire consisted of the li sts of possible careers or life patterns and the 

respondents were required to assign the rank for each career or life pattern on the basis 

of their estimation of the proportion of rural Silti prirnary school graduates who have 

been accommodated or absorbed by each career or life pattern. The second part of the 

items was arranged in a six-by-ten table (six rows indicating the careers or life patterns 

and ten columns indicating ten classes of percentage units having a range of ten 

percent). Corresponding to each career or life pattern the respondents were required to 

indicate the class to which their estimate of the prop0l1ion of rural Silti primary school 

graduating girls who have been joining each particular career or life pattern would fall. 

The items in the third part of the first set of the questiOlUlaire were largely open 

ended which needed the respondents to indicate the most probable career or life pattern 

for rural Silti primary school girls and to describe the roles, responsibilities, and specific 

duties which these girls are entitled to when they join that pm1icular cm'eer or life 

pattern. 

Another set of questionnaire was administered to teachers and officials of 

woreda education bureaus in the second stage data gathering period. This questionnaire 
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had three parts. The first part was prepared in the form of check-list to obtain 

information about whether or not the activities going on in schools match to the duties 

and responsibilities which rmal Si lti girls are entitled to in their present and futme life. 

The identification of the specific duties and responsibilities which most of rural Silti 

school girls may assume in their future life was made on the basis of the findings of the 

preliminary investigation. The preliminary investigation revealed that marriage is the 

single most important "career" to which a significantly large proportion of school girls 

in the rmal Silti area (about more than 70% of primary school graduates and almost all 

the dropouts) would join. Based on tIllS finding the investigator had collected all the 

duties and responsibilities of a married rural women of the Si lti area from the 

descriptions of the respondents. Then these duties and responsibilities were cross-

checked and clarified by the investigator to constitute the items in the check-list. In 

addition to this the roles which research findings have suggested to be appropriate for 

rural girls and women in the developing countries, after having been adjusted to suit to 

the contexts of rmal Silti area, were incorporated in the check-list. The face validity of 

the items in the check-list was judged by five native Silti intellectuals. Some items were 

discarded and others were added to the li st based on the consensus of at least fom of the 

five judges. 

The items in the second pat1 of the second set of tIle questiorU1aire consisted of 

items which required the respondent to offer his/her atlSWers to various questions related 

to the second basic question. The items in the third section were prepared to obtain 

infonnation related to the fourth basic question - the dropout pattern atnong rural Silti 
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primary school girls and the relative influence of curricular relevance upon it. With this 

perspective, then, a set of possible factors or causes of rural girls' primary school 

dropout were randomly li sted and the respondents were sought to rank these causes 

according to their priority of influence upon rural primary school girls in the Silti area. 

ii) Interviews 

Three sets of structured interviews were administered in Siltigna language in 

order to obtain the required information from parents, local conununity leaders and 

school girls. 

The first set of the interview format was developed to gather information 

regarding the most probable career statys if or life of rural Si lti school girls and the 

duties and responsibilities expected from them. For this reason all the items 

administered for teachers in the first set of the questiotmaire were included in the first 

set of the interview format. Besides these items, the interview format had a list of 

careers or life patterns an10ng which the respondent was required to mark only one as an 

indication of the most expected career to be met in the future. 

The second set of the interview format administered to the parents during the 

second stage data gathering period. The interview format was developed to find out 

possible answers for the third and foutth basic questions of thi s study, that is, to assess 

the perceived relevance of the primary school curriculum and to examine the dropout 
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patterns and causes in the Silti area. The items employed in the first and third parts of 

the second set of the questionnaire were employed here again to constitute the interview 

items. 

The reason for using the items in the second set of the questiOlmaire to constitute 

the items for the second set of the interview format was that both the instruments were 

developed to investigate similar research questions, though administered to different 

groups. In addition to the items taken fi-om the second set of the questiol11mire, the 

second set of the interview fOlmat had items that attempted to uncover the feel ings and 

observations of the parents regarding the education of rural Silti girls. 

The third set of the interview forn1at was prepared in Siltigna and administered 

to rural school girls and dropouts during the second stage data gathering period. The 

interview format included open-ended and close-ended questions some of which were to 

be answered by the school girls and/or by the dropouts. 

iii) Classroom Observation 

With the help of a classroom observation rating form prepared by the 

investigator the actual teaching learning process was examined. The purpose of the 

observation was to acquire information regarding how much the primary school 

curriculum was made relevant or meaningful to the rural Silti area students at the level 

of implementation so that its appropriateness to the roles of rural girls could be inferred. 
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The items in the rating form were adapted from the suggestions offered by some 

scholars regarding the considerations which a classroom teacher need to take care of in 

order to facilitate the meaningfullness of what he teaches to the leamers. 

All the items in the rating form were categorised under three major components 

namely, instructional objectives, contents, and methods. The face validity and 

exhaustiveness of the items in each component were assessed in a round table discussion 

made among five graduate students of curriculwll and instruction and the investigator. 

Based on the comments obtained from the discussion some items were improved and 

some other items were added to the format. Finally the draft rating form was pretested 

in five classroom sessions of the schools selected for the tryout. Through this those 

items which were fOWld to be too general were refined for final use. 

Based on the nature of each component, the items of a pm1icular component 

were utilized in the actual observation sessions in a di stinct way. 

The items in the first section of the rating form were developed to assess wether 

or not the objectives written in the lesson plan fu lfil each consideration in the list. 

Corresponding to each item or consideration the investigator indicated the number and 

percentage of the objectives which met the demands of that consideration. This 

procedure was adopted from the works of Abebe (1986: 39-58). 
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The items in the second PaJt of the rating form were employed to assess the 

efforts made by classroom teachers in enriching the releVaJlce of the content(s) of the 

lesson to the demaJ1ds of the actual contexts of life in the study aJ·ea. Here the 

investigator assigned mark in the "Yes" or "No" column corresponding to each 

consideration based on his judgement of whether or not that consideration was met in 

the actual teaching - learning process. 

The third section of the rating form was prepaJ'ed to find out the time spent for 

each method of instruction in a single session(period). In this section the three 

fllt1damental methods of instruction - lecture, discussion, aJ1d problem solving were 

stated in a three columns and the investigator wrote the time when that paJticular 

method was staJted to be used. And when a shift was made in the method of teaching, 

the investigator again wTote the staJting time under the method to which the shift was 

made. This procedure was followed to the end of the session. Moreover the 

investigator has registered the length of time in which none of the methods were 

employed. The rating form was accompaJlied by some interview questions administered 

to the teacher being observed. 

3.3 Methods of Data Analysis 

Depending on the nature of the basic questions aJ1d the data collected, different 

statistical teclmiques were employed. 
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The instruments administered to answer the first basic question, that is, to which 

career(s) or status of life do most of rural Silti primary school girls would join? were 

summarised and interpreted in three different techniques. First, to determine the ranks 

of the careers li sted in terms of the size of rural Silti girls estimated to be accommodated 

by each career, the mean rank of each career was calculated by multiplying the 

frequency of responses with the rank value given to it, summing the products and 

dividing it by the total number of respondents. Then rank was assigned to each of the 

mean-ranks; with the lowest mean - rank having the first rank, the next lowest the 

second rank, and the highest mean - rank getting the last rank. Thus the upper high rank 

could depict the major career that is said to have accommodated the largest segment of 

primary school graduated rural girls of the Silti area. Since the ranks were made by 

three groups of respondents the consistency among the three rank orders was examined 

by the use of rank difference correlation and the significance of the con·elation 

coefficient was tested by a t-test statistics. 

The respondents' estimation of the percentage of rural Silti primary school girls 

who were thought to have joined each career at the end of the primary school cycle was 

summarised by counting for each career the frequency of responses the estimation of 

which was falling to each class of percentage lmits. 

The career expectation of rural Silti school girls and the career expectation of 

rmal Silti parents for their daughters were separately summarised by calculating the 

percentage of the fi·equency of responses fall ing to each career. 
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Regarding the second basic question two kinds of instruments were employed. 

The first instrument was the 38 items check list administered for teachers and education 

officials. The thilty-eight items were categorised into ten groups by eight expert judges 

with a very high inter-judge reliability coefficient (1-1 = 0.92). For each item and for each 

group or category the frequency of responses under the "Yes" and "No" colunms were 

separately counted and changed into percentage units. And the significance of the 

difference between the proportions of the percentages revealing the "Yes" and "No" 

responses for each item and for each category was calculated by using a chi-square (x2
) 

test with alpha (1-1) 0.05 level of significance. 

The second instrument employed to answer the second basic question was 

classroom observation. The observation format had t1u'ee PaJts. The items in the first 

section of the rating form were summarised by counting the number of objectives in the 

lesson plan that fulfill ed the criterion indicated by each item and by calculating the 

percentage of this number from the total number of objectives stated in the lesson plan. 

The items in the second section of the rating form utilized to assess whether or not the 

contents of instruction and the ways they were orgaJlized aJld presented met the 

considerations listed. Here the "Yes" and "No" marks assigned for each consideration 

during the forty observation sessions were counted and changed into percentage units. 

The third section of the rating form was sunll11arised by adding the length of time spent 

on employing each method of teaching in each session, and by computing the relative 

length of time (in percentage unit) spent on utilizing all the t1u'ee methods of teaching. 

Then the relative length of time spent on each method in each session was used as a 

basis for deciding the frequency of application of that method in a given session. 
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The instruments developed to answer the th ird basic question of this study, that 

is, to assess the perceived relevance of the primary school curriculum to the filture roles 

of rural Silti girls, a thilty-eight items interview was administered to parents. The items 

in the interview formats were the same items administered for the teachers and 

education officials du·ough questionnaire except that the items in the former case were 

prepared in Siltigna and administered through interviews. For this reason the 

procedures employed in swnmarising and interpreting the thirty-eight items in the first 

pati of the second set of the questionnaire were followed here too. 

Finally the information obtained regarding the fourth basic question was 

summarised using a rank order. First the mean rank of each factor for rural Silti girls' 

primary school dropout was calculated by multiplying the fi·equency of responses widl 

the rank value given to it, summing the products and dividing it by the total number of 

respondents. Then, rank was assigned to each of the mean-ratlks; with the lowest mean-

ratlk having the first rank, the next lowest the second rank, and the highest meatl rank 

getting the last rank. Hence the upper high ranks could depict the major causes for rural 

Si lti primary school girls' dropout. This procedure was employed two times to 

summarise the rank orders made by teachers and parents sepat·ately. The consistency of 

the rank -orders obtained from the rankings of these two groups of respondents was 

exanlined by using a rank-order con·elation teclmique and the significance of the 

coefficient (r) was tested using a t-test statistical teclmique. 



CHAPTER IV 

RESULTS AND DISCUSSION 

In thi s chapter the data collected tlu-ough the questionnaires, interviews and classroom 

observation are presented with the hel p of tables and then foll owed by interpretation and 

discuss ion or the results to give answers for the five basic questions set in the study. 

4.1 Results 

4.1,1 Identification of the Most Probable Future Career or Prospects 

of Life for RUI'al Silti Primary School Girls 

Each respondent in the three groups had ranked the six alternative careers or prospects 

of life on the bas is of hi s/her es timation of rural Silti area primary school female graduates who 

join each career or prospect oi'lil'e. The result obtained is summarized in table I. 
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TARLE 1 

Rank Ordcr of the Carcers or Prospects of Lifc In tcrms of thcir Accommodation of Rural 

Silti 1'1'illlal)' Schools Fcmale Graduates 

Career or I'I'ospect of Lifc 
Rank Order 

Parents Teachers Girls 

(N=BS) (N=83) (N=91 

Attcndance in Junior Secondary Schools 4 4 J 

Employment in governmcnt or public enterp ri se 6 6 6 

Joining tbe fami ly and staying at home 2 2 2 

Marriage I I I 

Self~employment in thc locality (such as local business 

or m~nufacturing local cr~tfts) J J 5 

Migration to urban ccn ters in search of employment 5 5 4 

/\s could be observed from table I , marriage was ranked by all the three groups of 

respondents as the first priority prospect of life for the largest majority of rural Silti primary 

school fcmale graciuates. In other worcis, the thrce groups ofresponcients unanimollsly indicated 
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that the largest size of rural Si lti girls who completed their primary schooling assume marriage 

as thei r first prospect of lilc. Next to marriage, stay ing with the lrunily and serving the 

household was indicated as the second priority prospect of life for rural Silti area primary school 

graduate girls. This is follo wed by involvement in income generating activi ties such as business 

in the local market and producing local craJis. Table I further depicts that all the three groups 

of respondents desc ribed employment in govcrmnent or public enterprises as the least probable 

prospect for rural Silti girls who completed their primary schooling. 

Another important observat ion that could be made from table 1 is that in all cases the 

ranki ngs of parents coincides with the rankings of teachers. It was only the rankings made by 

school girls which showed a s li ght difference from the other groups. Yet there is no difference 

among the rankings of all the three groups regarding the first and the second as well as the last 

ranked careers to be joined by rural Silti primary school female graduates. Moreover, the rank 

order correlation coefficient for the rankings of parents and school girls or for the rankings of 

teachers and school girls constituted, in either case, 0.S3. The significance of the association 

,. 
computed using a Hest is found to be 2.<)7 which is signitic<mt with alpha 0.05. Another 

mechanism used to depict the future career or prospect of life of rural Silti area primary school 

female graduates was the 3sscssment of the estimation made by respondents with regard to the 

proportion ot" l"cmale graduates \\ Ito join each career or prospect of life. A sllmmary of the 

estimations made by each group or respondents is indicated in table 2. 
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Summal'y of Parents', T(':Ichcrs', and Girls' Estimations of the Proportions of Femalc 

Primal"), School Graduates ill the Rural Si lti AI'ca who Join Each Career or J)rospect of 

Life. 

Estimated Percentages of G irls Who Join 

each Career or Prospect of Life 

Career 01' Prospect Of Life 

Parents' Teachers' Girls ' 

Estimation Estimations Estimations 

COllt i nui ng .i un ior seconciary eci uca tion 5.03 3.97 10.2 1 

Securi ng employment in gnvernmcnt or 

publ ic enterprise 1.25 1.6R 1.20 

Stayi ng with the family at home 9.70 12.53 12.71 

Marrying 76.66 72.65 70.43 

Engagement in se1l:employment such as 

local business 4.37 6.50 3.42 

Migrating to urban areas in search of 

employment 2.00 2.65 1.91 
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'Llble 2 shows that the respondent parents, teachers, and school girls have estimated 

marriage to have accommodakd about 76.6 percent, 72.6 percent ,md 70.4 percent, respectively, 

of the female primary school grad uates in the rural Silti area. Next to this all the three groups of 

respondents have shown that the second largcst group offemale primary school graduates in the 

rural Silti area join their fam ily and stay at home for unspecified length of time. As could be 

seen from table 2 there is inconsistency between the estimations of the respondents regarding 

the proportions of female graduates who join junior secondalY schools. While respondent 

parents and girls identifi ed allendance to junior secondary schools as having accounted for the 

third largest proportion of lemale graduates, respondent teachers' estimations put it at the fourth 

rank in terms of the size o\" Icmale primary schoo l graduates it accommodates. Again one could 

understand from table 2 th;lt while the estimations made by teachers ,U1d school girls coincides 

with the rank orders whicll they k lve assigned to each career or prospect of lile in table 1, 

parents' estimation for attelldance to junior secondary schooling seems inconsistent with the 

rank order which they have assigned to the same career in table 1. That is, while parents ranked 

jlUlior secondary schooling as the fourth ranking career for rural Silti primary school female 

, 
graduates, their est imation here put it as the third impOitant career for the same group of girl s. 

Nevertheless the estimations of al\ the three groups of respondents unanimously reveal 

marriage as the first prospec t of life that accommodates the largest majority of female graduates 

from rural Silti area primary schools. On the Olher hanel, each of the other careers or prospects 

of life were estimated to have accommodateelless than 13 percent of the female graduates of 

rural Silti area primary schools. Moreover respondent parents and girls were inslructed lo 
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icient ify the single career or prosp~ct of IiI'" which they expect it to be the tirst priority. The 

summary of the result is ind ic:tkci in table 3. 

TAllLR ~ 

Summ:wy of the Careel' 8xpectations of Rural Silti Area School Girls and the Career 

E xpl'ctations of R u ral S ilti Area Pan'nts for their School in~ Daughters at the End of the 

PI'ill1:lI]' Schoo l Cycle 

Girls Parents 

C areer 

No. oft) No. oft, 

Continuing junior secondary school ing 33 36.2 2 1 15.5 

Employment in government or pub lic enterprises 9 9.X 6 4.4 

Staying with the 1;ll11ily at home 0 0.0 I 0.74 

Marrying 47 51.6 101 74.7 

Creating sL'lC cl11ployment (small scale local business, 2 2.2 4 2.9 

manufacturing loca l crafts etc) . 

Going to urban areas in search of cmploym" nt 0 0.0 2 1.4 

A close observati on of table 3 depicts that among the 91 respondent primary school 

gi rl s, 47 (5 1,6 percent) gi rl s have indicated that they will marry soon after completing their 
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primary schooling. The second largest group, 3] girls (36.2 percent) have plmmed to continue 

their junior s~condary schooling. This is lollowed by 9 (9.R percent) girls who have the 

expectati on to secure jobs in government or private enterprises. 

When it comes to the responses of parents, table 3 reveals that among 135 pm'ents 101 

(74.7 percent) have indicated marriage as the single priority future prospect of life which they 

expect it l'or their primary school gradLlate daughters. The propOltions of the parents who 

expected their primary school graduating daughters to join junior secondm'y schools is found to 

be 21 (1 5.5 pe rcen t) . Tabk] further shows that it was only 6 (4.4 percent) pm'ents who 

expected the i l' daughters to work in the gowrnment or private enterprises. A very important 

observation that could be made rro m the result in table 3 is that although about 36 percent of the 

school girls have expected [ 0 join .junior secondary school in the future thi s expectation of the 

girls failed to corrcspond wit h the expectation of a somewhat equal proportion of the parents, 

for it was only 15.5 pe rcent o r the parcnts who aspired junior second~u'y school for the ir 

daughters in the future. Illlkcd, 1, )[' it is the parent who can make the rlllal decision on the 

continuation or ternlination of daughter's schooling (King and Hill, 1993: 26), the aspirations of 

the respondent girl s for junior secondary education seems to be impractical unless it is matched 

by the wi II of the parents. 

W ith regard to dropouts respondent parents and teachers have estimated the proportion 

of adolescent girls who g.ct married within two years of school leaving. The result is 

summarized in table 4. 
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Estimated Percenta~e of Rural Silti Arc:. Adolescent Dropout Girls Who Got Married 

within Two V cars of School Leaving; 

PCI"Cellla~l' Classes r requency of Estimations to Each 

('Y., ) Percentage Class 

Parents Teachers 

No. lYt, No. 'Yu 

0-20 - - - -

21 -40 - - - -

41-60 4 2.96 I 1.20 

6 1-S0 14 10.37 6 7.22 

lil- IOO 11 7 86.66 76 9 1.56 

As table 4 depicts, abo ut R6.6 percent of the respondent parents and about 91.5 percent 

at' respondent teachers indicated that more Ihan eighty percent of the adolescent dropout girls 

from rural primary schools or the Si lti area wou ld marry wi thin two years of school leaving. A 

close look at table 4 also ckmonstrates that more than 97% of respondent parents and about 99 
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percent or respondent teachers have shown that more than sixty percent of the adolescent gi rl s 

who dropout their primary schooling in the rural Si lti area would marry wi th in two years of 

school leav ing, 

The li gures in table 4, ho\Vever do not consider young female dropouts who have not 

reached at marriageable agL" lo r thL' obvious reason that young female dropouts could only join 

the t:lmily and staY::lt home until they reach at the customary age of marriage, 

In general the results obtained I'rom tables 1-4 have identified marriage as the single 

priority caree r or prospect o r lik lor more than seventy percent of the fe male graduates and for 

more than eighty percent ol' the fcmale adolcscent dropouts from rural primary schools of the 

Silti area, 

4.1.2 The Relevance of the Primary School Curriculum to the Roles of 

Rural G irls in the Silti Area 

Respondent teachers and education oflicial s were provided with a 38 items checkl ist. 

The items in the checklist designate the roles or responsibilities of rural Si lti girls ruld women. 

The respondent is required to determine whether or not the activities cruTied out in the primary 

schools correspond with each rok or responsibility indicated in the checklist. The responses 

sununari7.ed in ten categories as shown ill table 5, 
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percent or respondent teachers ha ve shown that more than sixty percent of the adolescent girl s 

who dropout their primar)' schooling in the rural Silti area would marry with in two years of 

school leaving. 

The ligures in tabk 4, however do not consider young female dropouts who have not 

reached at marriageable age, lor th L' obvious reason that young female dropouts could only join 

the l~mily and stay at home until they reach at the customary age of marriage. 

In general the resul ts obtai ned li'om tables 1-4 have identified marriage as the single 

priority career or prospect o r Ii l'c Illr more than seventy percent of the female graduates and for 

more than eighty percent or the female adolescent dropouts from rural primary schools of the 

Si lti area. 

4.1.2 The Relevance of the Primary School Curriculum to the Roles of 

Rural Girls in the Silti Area 

Respondent teachers ~lnd education officials were provided with a 38 items checklist. 

The items in the checklist designate the roles or responsibilities of rural Si lti girls and women. 

The respondent is required 10 determine whether or not the activities carried out in the primary 

schools correspond with each rok or responsibility indicated in the checklist. The responses 

summarized in ten categori cs as shown in table 5. 
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TA BL E 5 

Summary of Teachers' Ratings of the Correspondence Between the Primary Schoo! Curriculum and the Roles of Rural Girls in the Silti Area 

Girls' Present and Future Roles 
Frequency of Responses 

X2 Category (Average) 

Yes No 

No. % No. % 

1 Planning, preparing and preserving local food items from locally available resources 24 24.24 75 75.75 25.25 

2 Child care and development 26 26.26 73 73.73 2\.37 

3 Involvement in various agricultural activities 37 37.37 62 62.62 *5.81 

4 Maintaining environmental san itation 61 6 1.6 1 38 38.38 *4.88 

5 Rejecting harmful traditional practices 36 36.36 63 63.63 6.82 

6 Wise uti lization of local resources 3 1 3\.3 1 68 68.68 13.09 

7 Manufacturing local crafts for household and commercial purposes 34 34.34 65 65 .65 9.09 

8 Involving in local business activities 7 1 71.7 1 28 28.28 17.8 1 

9 Recognizing the purposes of and the activ ities involved in maternal car 27 27.27 72 71.71 19.55 

10 Aspiring for and in volvement in leadersh ip practices at home and in society. 29 29.29 70 70.70 16.16 

* Pis Significant at 0.05 

N.B. Refer Apendix H for the Chi-square values calculated separately for the items jin each category 
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As can be seen from table 5, among the 99 respondent teachers and education 

officials, 62 (62.62 percent) of them have shown that the activities carried out in the 

primary schools do not correspond with eight (80 percent) of the ten categories of tasks 

and responsibilities to which rural Si lti girls are entitled. In other words more than 62 

percent of the respondent teachers and education officials feel that eight of the ten 

categories of tasks and responsibilities of rural Silti girls were not meaningfully 

represented in the primary school curricul urn. The categories of tasks which were 

identified as being deprived of proper representation in the primary school curriculum 

are: 

The planning, preparation, and preservation of local food items from locally 

available resources. 

Child care and development. 

Manufacturing local crafts for house hold and commercial purposes. 

Aspiring for and involvement in leadership practices at home and in society. 

Avoiding harmful traditional practices. 

Wise utilization of local resources. 

Maternal care. 

Involvement in various agricultural activities. 

The proportions of respondents who indicated the poorly representation of these 

categories of tasks range from about sixty tlu'ee percent (for involvement in various 

agricultural activities) to about seventy-six percent (for the platming, preparation and 
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preservation of local food items using locally available resources). The computed chi­

square value for the former is 5.81 and for the later is 25.25 which reveal a statistically 

significant difference at alpha (a) 0.05, and 0.01, respectively. 

Contrary to the results mentioned above, as could be seen from table 5, more 

than tlu'ee fifth (61 percent) of the respondent teachers and education officials have 

shown that the proper handling of envirOlU1lental sanitation has been meaningfully 

treated in the primary school curriculum in a manner which rural Silti girls could apply 

it in their day to day life. Since the computed chi-square value (4.88) is greater than the 

tabulated chi-square value (3.84) with alpha (a) 0.05, there is a statistically significant 

difference between the proportion of respondents who affirmed the proper 

representation of environmental sanitation in the primary school curriculum and those 

who feel otherwise. Similarly about 71.71 percent of respondent teachers and education 

officials have indicated the relevance of the activities calTied-out in the primary schools 

to tile development of the necessary knowledge and skills employed in local business 

activities. Here also tl1e computed chi-square value is found to be 17.81, which is 

significant with alpha (a) 0.0 I level of significance. Hence a significantly higher 

proportion of the respondents feel that the primary school curriculum has given 

appropriate coverage for the cultivation of knowledge and skills involved 111 local 

business activities which rural Silti girls are required to possess. 
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The same checklist was employed to obtain infOlmation from parents regarding 

the perceived relevance of the curriculum. The summary of the result is shown in table 

6. 
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TAB L E 6 Summary of Parents' Ratings of the Correspondence Between the Activities Carried out in the Primary Schools and the Roles 
of Rural Girls in the Silti Area 

Frequency of 
X2 

Category Girls' Presen t and Future Roles Responses (A nrage) 

Yes l"o 

1'\ o. % 1'\0. % 

1 Planning, preparing, and preserving local food items from locally available resources 35 18.5 154 81.5 73.67 

2 Child care and development 45 23.80 14.+ 76.20 50.8 1 

3 Involvement in various agricultural activit ies 66 34.92 123 65.08 16.59 

4 Maintaining env'ironmental sanitation 58 30.68 131 69.32 27.42 

5 Rejecting harmful trad itional practices 70 37.03 11 9 62.97 12. 19 

6 Wise utilizati on of local resources 55 29.10 13.+ 70.90 32.19 

7 1\ [anufacturing local cra fts for household and conU11ercial purposes 72 38.09 117 6 1.91 I O .~.+ 

8 Im'olving in local business activities 134 70.89 55 29.11 32 .19 

9 Recognizing the purposes of and [he activities involved in maternal care 40 2 1.1 6 1.+9 78.84 61.71 

10 Aspiring for and involvement in leadership practices at home and in society. 1.+9 78.8.j .+0 2116 61.71 
-- L . 

N.B. Refer Appendix - I for the Chi-square values calculated separately for the items in each catago ry. 

I 

I 

I 
II 
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As could be observed from table 6, two of the ten categories of tasks and 

responsibilities, namely, engagement in local business activities and aspiration for and 

involvement in decision making practices at home and in society were perceived by 70.9 

percent and 78.8 percent of the respondent parents, respectively, as areas that are 

properly treated by the primary school ctmiculum. The computed chi-square values for 

these categories of tasks and responsibilities were 32.19 and 61. 71 , respectively, which 

reveal a statistically significant difference. More specifically, the proportion of 

respondent parents who perceive the activities in the primary schools to be relevant to 

the duties and responsibilities involved in local business and leadership practices which 

nIral Silti girls are supposed to asswne is significantly higher than the prop011ion of 

parents who perceived the activities in the primary schools to be impertinent to the 

duties and responsibilities under discussion. 

Contrary to the result mentioned above, table 6 shows that more than tlu·ee-fifth 

( 61.9 percent) of the respondent parents perceive the activities can·ied out in the 

primary schools to be irrelevant to eight (80 percent) of the ten categories of roles which 

rmal Silti girls are entitled now and in the futme. These categories of roles are: 

-the planning, preparation and preservation of local food items from locally available 

resources 

child care and development 

involvement in various agricultural activities 

manufacturing local crafts for household and conunercial purposes 



wise utilization of local resources 

maternal care 

maintaining envirorunental sanitation 

rejecting harmful traditional practices 
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The proportions of the respondent parents who perceive the activities carried out 

in the primary schools to be inappropriate to yield the abilities and skills required in 

executing the duties mentioned above range from 61.9 percent (for manufacturing local 

crafts) to 81.5 percent (for the planning, preparation, and preservation of local food 

items using locally available resources). The computed chi-square values were found to 

be 10.24 for the former and 73.67 for the later, in either case, revealing a statistically 

significant difference, with alpha (a) 0.01 level of significance. 

4.1.4 Instructional Attempts Made to Enrich the Relevance of the 

Curriculum to the Roles of Rural Silti Girls 

The following three tables ( tables 7 A, 78, and 7C) show the results obtained 

from the class room observations. The observations were aimed at identify ing the attepts 

made by primary school teachers in enhancing curricular relevance tlu'ough instruction. 

The results were discussed under three major instructional components,namely, 

objectives, contents, and methods. 
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TABLE7A 

Results of the Assessment of Objectives 

Frequency of 

Item Level of Statement and Significance of Objectives 

No. the Objectives 

No. % 

1 Objectives written in too general terms 68 78.16 

2 Objectives stated in precise and measurable terms 19 22.83 

3 Objectives that give due attention to the actual demands of 

the life of rural Silti girls 18 20.68 

4 Objectives introduced to the students at the beginning of the 

sessIOn 31 35.60 

5 Objectives introduced in connection with the actual demands 

of the life of rural Silti girls 9 10.34 

N .B. Total number of objectIves were 87 
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TABLE 7B 

Results of the Assessment of Contents 

Number of Sessions in 

which each Instructional 

Item Instructional Consideration Consideration was 

No. Fulfilled 

No. % 

I COlmecting the contents with the actual 

resources of the locality II 32.35 

2 Utilizing the immediate experience of 

rural Silti girls to enrich the 

meaningfulness of the contents to be 6 17.64 

taught 

3 Organizing the contents of instruction in a 

logical order 14 41.17 
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TABLE 7C 

Results of the Assessment of Methods 

Frequency of Application 

Item Method of Methods 

No. 

Frequently 

Used Rarely Used 

No. % No. 0/0 

I Lecture Method 23 67.64 7 20.58 

2 Discussion Method 8 23 .52 5 14.70 

3 Problem solving and related methods 
0 
~ 8.82 4 11.76 

From table 7 A one can observe that among the 87 objectives written in the 34 

lesson plans, 68 (78 percent) of them were written in a rather too general terms. In other 

words, 68 (78 percent) of the 87 objectives were stated in the lesson plans in a maimer 

that do not precisely and measurably indicate the behavioural outcomes sought to be 

attained by the students after they have learned a given learning task. Table 7 A further 

depicts that among the 87 objectives written in the lesson plans it was only 18 (20.68 
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percent) objectives that were clearly addressing the demands of the actual life of rural 

Silti girls. Moreover although teachers attempted to introduce to the students 31 (35.6 

percent) of the 87 objectives, it was only 9 (10 percent) objectives that were introduced 

in connection with the day-to-day life problems of rural Silti girls. 

Concerning the contents of instruction in the 34 sessions, table 7B shows that it 

was in 11 (32.4 percent) of the 34 sessions that teachers attempted to enrich the contents 

of the lessons with the actual resources of the locality and in 6 (17.6 percent) sessions 

that they emic1led the lessons with the immediate experience of rural Silti girls. Table 

7B flUther depicts that among the 34 sessions observed, it was in 14 (41.2 percent) of 

the sessions that the contents of instruction were organized in a pattem that flows from 

the simple, concrete, and specific things and ideas to the complex, abstract, and general 

ones. 

A look at table 7C reveals that among the 34 sessions observed the lecture 

method of teaching was employed in 23 (67.64 percent) sessions frequently and in 7 

(20.58 percent) sessions rarely. Next to this it was the discussion method of teaching 

that was employed in eight sessions frequently and in 5 (14.70 percent) sessions rarely . 

Moreover, table 7C depicts that it was only in 3 (8.82 percent) of the 34 observed 

sessions that problem solving and related methods were employed frequently and in 4 

(11.76 percent) sessions rill·ely. Therefore, the rank of the methods of teaching in terms 

of the fj·equency of utilization of each method by the observed teachers follows the order 

of lecture method, discussion method, illId problem solving illId related metlIods. 
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Another important point discovered from the observation is that it was only in 16 

sessions that teachers were observed to employ more than one method of teaching. In 

the rest 18 (52.9 percent) sessions teachers were utilizing only one method of teaching, 

that is, lecture method. In other words, in 18 of the 34 sessions lecture method was 

totally utilized from the beginning to the end of the sessions. In these sessions teachers 

were observed while talking continuously in front of the passively attending students. 

4.1.5 The Impact of Curricular Irrelevance on the Drop-out 

Rate of Rural Girls in the Silti Area 

Before investigating the impact of curricular ilTelevance on the dropout rate, 

attempt was made to assess the magnitude of the dropout in Silti area. A sununary of 

two years dropout patterns in ten rural primary schools of the Silti area is shown in table 

8. 
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Table 8 

Summary of Primary School Participation and Dropout Rates of Boys and Girls in Ten Selected Rural Primary Schools of the Silti 

Area in 1986 and 1987 Academic Years. 

1987 E 

Male FemaJe Male Female 

Grades Total No. of Drop-out Total No.ofDrop· Drop-outs Total No.ofDrop- Drop-outs Total No.ofDrop- Drop-outs 

Enrollment Drop-outs Rate (%) Enrollment outs Rate(%) Enrollment out Rate(%) Enrollment out Rate(%) 

I 1093 376 34.52 268 122 45.53 1246 369 29.61 372 16 1 43.27 

2 423 9 1 21.5 1 79 2 1 26.58 597 11 7 19.59 139 33 23.74 

3 372 69 18.54 4 1 9 21.95 41 3 67 16.22 42 8 19.04 

4 223 26 11.65 27 4 14.8 1 253 24 9.48 31 4 12.89 

5 167 14 8.38 23 3 13.04 192 13 6.77 22 2 9.09 

6 122 3 2.45 13 I 7.69 14 1 3 2.12 17 I 5.88 

- - -- --
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An investigation into the results in table 8 reveals that at all grade levels the 

relative proportion of rural Silti area girls' dropout exceeds that of boys'. This means 

that a relatively higher proportion of rural Silti area primary school girls leave their 

schooling before the end of the academic year than rural Silti area primary school boys. 

This is consistent with the findings of Briemer and Poul (1971: 173), MOE, (1988: 23) 

who repolied the highest rate of girls' withdrawal than boys' withdrawal from all grades 

of the primary school cycle. Moreover a pair wise comparison of the rate of rural Silti 

area primary school female dropout with the 1994/95 primary school girls dropout rate 

obtained at the national level-that registered .4257, .1990, .1759, .1061 , .0850, and 

.0217, for grades one tlu'ough six, respectively (MOE, 1996: 11 O)-shows that the rates of 

rural primary school girls' dropout in Silti area exceed the national female dropout rates 

of all the primary school grades. This difference might be attributed to the inclusion of 

urban schools for the data obtained at the national level, in which case, the rate of girls 

dropout is found to be less than the rate of girls dropout from rural schools (HaIiley and 

Swanson, 1986 : 14). 

Another impOliant observation that could be made from table 8 is that, for all 

sexes, the highest dropout rate is recorded at the first grade, and right from the first 

grade, the dropout rate follows a decreasing pattern. This coincides with the findings of 

Adane (1991: 105), and MOE (1995 : 116) who reported the highest rate of the incidence 

of school leaving at the early yeaI's of schooling and the decreasing pattern of the 

dropout rate, for both sexes, fi'om the first through the last grades of the primary school 

cycle. 
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In identifYing the impact of cunicular irrelevance on the dropout rate of rural 

Silti girls, first, ten possible causes for girls' dropout were identified and presented to 

each respondent. The respondents, then, ranked the ten possible causes in terms of their 

priority of influence upon rural Silti primary school girl s. The result is sununarised in 

table 9. 

TABLE 9 

Results of the Rankings of Parents and Teachers on the Causes for Rural Silti Area 
Girls' Primary School Dropout 

Item Parents' Teachers' Mean 
No. Causes for Dropout Ranking Ranking Rank 

I Failure to pay school fees and to buy 
learning materials 6 8 7 

2 Early Marriage I I I 

3 Elongated illness 7 9 8 

4 Long distance between school and home 5 6 5.5 

5 Demand for girls' labour at home 2 3 2.5 

6 Death of parents or guardians 10 10 10 

7 Shifting to Koran Schools 8 5 6 

8 IlTelevance of the curricullm1 to the roles 
of rural Silti girls 3 2 2 

9 Academic failure 9 7 8 

10 Lack of the fhture prospect of girls' 
education to create employment 
opportLmities for rural Silti girls 4 4 4 

From table 9 one can see that early mamage as a cause for rural Stltl area girls 

primary school dropout is ranked first by all groups of respondents. In other words, the 
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two groups of respondents (parents and teachers) have shown that marriage is the first 

priority cause for the withdrawal of rural Silti girls from their primary schooling. 

Table 9 also shows that the demand for girls labour was ranked as the second 

factor of rural Silti girls primary school dropout by the respondent parents where as it 

was ranked third by the respondent teachers. Then the ilTelevance of the curriculum to 

the roles of rural Silti area girls was ranked as a second and third ranking factor by the 

respondent teachers and parents, respectively. Table 9 further depicts that lack of the 

f'uture prospect of girls' education to create employment oppOltunities for rural girls in 

the Silti area and the existence of long distance between school and home were ranked 

as the fourth and fifth reasons, respectively, of rural Silti girl s' primary school dropout. 

In general, the results obtained from table 9 reveal that the first five major causes for 

rural Silti area girls' withdrawal from primary schools are, in their order of priority, early 

marriage, curricular irrelevance for the roles of rural Silti girls, the demand for girls' 

labour at home and in the farm, lack of the future prospect of girls' education to create 

employment opporttmities for rural Si lti girls, and the occurrence of long distance 

between school and home. 

The degree of association between the rankings of parents and teachers, 

calculated using the rank order correlation technique, is fowld to be 0.85. The 

significance ofthis value, computed using a t-test stati stics, is fOlUld to be 4.56, which is 

significant with alpha (a) 0.01 . 
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4.2 Dis c u s s ion 

The results obtained from tables 1 through 4 revealed that more than seventy 

percent of female graduates from rural Silti area primary schools and more than eighty 

percent of adolescent female dropouts will , sooner or later, marry and form a family. In 

addition, it was found out that a very insignificant proportion (less than 11 percent) of 

rural Silti area primary school girls could manage to continue their junior secondary 

schooling. It is also important to note that besides those girls whose marriage is 

automatic at the end of their primary schooling, the primary school graduating girl s who 

stay with their fan1i ly and those who are involved in income generating activities could 

not postpone their marriage for a long period of time. 

After all, in a traditional society marriage is a social obligation to be assumed by 

every member of the society. Likewise, one of the abiding intentions for which 

marriage is sought among the Silti's has been expressed in the popular proverb "one 

really becomes a person only when one has children: one must, therefore, enter into a 

union." The implication of this proverb is that it is th.rough marital union that one can 

produce offsprings and it is by producing offsprings that one could perpetuate the 

extension of the fami ly and the kinship. Yet, it is not only the realization of the 

extension of the family and the kinship that justifies the sole purpose of producing 

offsprings tlu'ough marital union. It seems a common outlook among Si lti s, as it is 

among all other Guragaes, to consider children not only as the CUlTent wealth but also as 

a security for the future existence of the family. This outlook, in fact, seems to have 
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been evolved from the economic supports and social welfare which Silti parents have 

long been acquiring from their children when they get old. It appears therefore that all 

these advantages of having many chi ldren may constitute one of the major justifications 

for rural Silti area parents' strong aspiration for their daughters' marriage at an early age. 

Even though matrimony is practically a certainty for all Siltis, there is a wide age 

difference between Silti boys and girls at the time of their first man·iage. Will ie the 

usual age at which Silti boys first marry is between 18 and 20, girls tend to first marry 

between 13 and 14, which is about 5.5 years later. This age differential may in part be 

explained by the difficulties willch rural Silti boys must encounter in collecting the bride 

wealth and in establishing an independent economic and residential bases for the 

forthcoming family. In a similar vein, Locoh (1990:478) has discovered the difficulty 

which traditional African boys encounter in collecting a bride wealth as one of the major 

reasons for delaying the age at which boys first marry. In addition to tillS, for dowry is a 

voluntary practice among the very insignificant proportion of the well-to-do-fami lies, it 

appears that economic barriers do not deter Silti girls, as they do Silti boys, to marry at 

an early age. 

The strong aspiration of rural Silti parents for their daughters' early marriage has 

a social implication too. Although the customary age at which a rural Sil ti boy first 

m31Ties is between 18 and 20, there is li tt le social or cultural restrictions that rule out the 

postponement of his marriage upto 24 or 25. In contrast to this, a rural Silti girl who 
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postpones her [ust marriage above 15 is socially despised as "yegegurz " - mearung 

overaged to the nOlmative engagement. In the bride agreement the so called" yegegurz" 

could not claim the status accrued for engagement at the normative age. This might 

have caused the parents in the rural Silti area to favour their daughters' early marriage 

instead of a relatively long years of schooling. 

Some research [mdings have shown the importance of native educated female 

role models in initiating the parents to aspire a relatively higher level education for their 

daughters (Hyde, 1993: 123). In relation to this it has been observed that the recent 

vacancy alU10lU1cements that encourage native "Siltigna" speaking girls to apply for 

various positions in the Silti Woreda governmental offices have failed to get applicant 

girls who can meet the requirements, that is, at least tenth grade completion. Moreover 

from his long years of experience the researcher has observed the meagre size of native 

girls who managed to complete senior secondary schooling and secure jobs in the 

modem labour market. These clearly show the scarcity of native females who have 

leamed to the level at which they can claim at least lower level jobs in the modem 

sector. This may cause the parents to believe that girls' education could not bring 

economic retums for themselves and for their families. It might be, therefore, the 

absence of native female role models who have acquired the economic benefits of their 

education that could have led the parents to prefer marriage rather than continuing 

schooling for their daughters. 
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Another major reason that fac ilitates marriage at the early age of schooling 

among rural Silti girls could be related to the values and norms of the society. Silti 

people are predominantly Muslims. For uncertain reasons there is a growing family 

demand upon Silti girl s to conform to strict religious (Muslim) norms which were not 

widely practised in the area about a decade ago. In relation to this, there are some 

evidences which reveal tlle suspicion of rural Silti parents regarding the effect of long 

years of schooling for their daughters. In an open ended interview questions which 

requi red the parents to mention some of the undesirable effects of schooling on 

adolescent girls, the most frequently mentioned effects were opelmess in sexual 

behaviours and reluctance to engage in traditional household duties. It appears, 

therefore, that Silti parents may have considered their daughters' marriage, particularly 

at an early age of schooling, as an outlet to avoid the moral and physical risks associated 

with the advent of adolescence in the girls and, thereby, to sustain the honour and 

reputation of the family. Similar findings were repOlted by Khan (1986: 22) who 

discovered parental suspicion on the effects of girls formal schooling as a reason for 

high rate of marital engagement among school girls in India. 

Moreover, it is likely that if a girl in the rural area leaves her schooling, for any 

reason, the probability that she would marry soon may be very high. Similarly, Locoh 

(1990: 488) has found out a positive association between the age at which school girls in 

sub-Saharan African countries first marry and the number of years spent in schools. It 

appears therefore that the factors that could have caused early school leaving illllong 

rural Silti girls might have facilitated Si lti pill'ents' decisions in favour of their daughters' 
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marriage rather than schooling. Hence, as Bowman and Anderson (1982: 19) and Ti lak 

(1987: 270) have discovered in the Third World and in East Asia, respectively, there 

might be some common factors that explain rural Si lti girls' early marriage as well as 

their school withdrawal. And this issue will be discussed in depth at the end of tlus 

chapter. 

The results obtained in table 5 clearly show that a significantly higher proportion 

of the respondent teachers and education officials (about sixty tlu·ee percent) have 

indicated the activities carried out in the primary schools to be impertinent to develop 

the knowledge, skills, and experience which rural Si lti girls require to play eight (eighty 

percent) of the ten major roles for which they are accowltable at home and in society in 

their present and future life. A close observation of the roles (refer table 5) reveals that 

except the two, namely, decision making role and rejecting harmful traditional practices, 

all the rest are, in essence, the roles to which rural Silti area girls are traditionally 

entitled. 

Rural Silti girls' traditional ro les could find their origin, defilution, justification, 

and the way they are transmitted through generations, within the actual contexts of the 

Silti area. For instance, the common food items in the rural Silti area (Atekano, 

Kumuso, etc.) are quite different from the stable food items of some other areas in their 

type, in tlle resources they are prepared from , in the ski lls required to prepare them, in 

the mode of transmitting these ski ll s to the younger generation, and in the values 

attached to them. Again if one examines tlle mode of chi ld care and development in 

Si lti area one could find some typical child initiation and socialization practices that are 
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not common to some other regions. This does not rule out, however, the existence of 

uniform traditional practices among different societies due to similari ties in socio­

economic and cultural backgrotmds, and due to the effect of assimilation. Nevertheless, 

the existence of similar roles among women of different societies or regions does not 

imply the universality of the inherent nature of these roles for, although some roles are 

common for women of different societies in their crudest form, the specific definitions 

of these roles and the socio-economic and cultural settings in which these roles are 

played are quite different. It appears, therefore, that the discrepancy revealed between 

the activities can·ied out in the primaJ.Y schools aJ.ld the activities involved in executing 

eight of the ten major roles of rural Silti gi rls is largely explained by the highly national 

and universal orientation of the former (MOE, 1994: 5) and the localized and cultme­

specific nature of the latter. In other words, the discrepancy between the activities 

encountered in the primary schools aJ.ld the activities involved in playing the traditional 

roles among rural Silti girls may be explained by the absence of consideration given to 

the cultivation of the roles under discussion in the intentions of primaJ.·y education. 

Indeed it is not surpri sing to find the national curriculum of Ethiopia as having 

overlooked the cultivation of the traditional roles of rural Silti girls for it has long been 

criticized as meaJ.lingless aJ.ld inappropriate to the actual contexts of the life of EthiopiaJ.l 

students in general (Gettagnom, 1958: 140; Tadesse, 1974: 15; Tekeste, 199 1: 74) aJ.ld 

the contexts of rural life in particular (Akli lu, 1968: 8). 

Another important finding obtained from the results in table 5 is that about 

seventy-one percent of the respondents have shown that the activities carried out in the 
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primary schools do not cultivate rural Silti girls' aspiration for and involvement in 

leadership practices at home and in society. This finding coincides with the finding of 

MOE (1989: 6-7) which, after having made a content analysis of 53 textbooks, reported 

that most of the textbooks, both in their descriptive statements and in their pictorial 

expressions, have reflected male's exclusive fitness to leadership roles whi le describing 

girls as a subject to be ruled. Similarly, a sUlvey made by the same author has 

discovered a pattern of classroom interactions in which males are dominant over females 

in assuming group leadership, classroom monitorship and in facilitating various 

academic and non-academic activities (Ibid). Thus, the failure of the primary school 

curriculwl1 to cultivate the knowledge and skills required to play leadership roles at 

home and in society among rural Silti girls may be emanated ii-om the gender 

stereotypic orientation of the clmiculum that frequently and improportionally 

demonstrates males as leaders and facilitators. 

A look at table 5 once again reveals that a significantly higher proportion (about 

seventy-two percent) of respondent teachers and education officials have shown the 

congruency between the activities carried out in schools and the activities involved in 

business ventures in the local markets of the Silti area in which rural Silti gi rls are 

highly pruticipating. There is rullple literature that describes the positive impact of the 

mathematical knowledge acquired in schools in enhrulcing computation ability required 

in business activity (Keeves, 1973: 47-48). Hence, the meaningfulness of the activities 

carried out in schools to the activities sought by rural Si lti girls in their local business 

endeavours might be explained by the positive transference of the mathematical 
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knowledge and skills acquired in schools to the computation skills required in the local 

business ventures. 

In a nutshell the examination of the results in table 5 showed the mismatch 

between the activities involved in the primary school cUlTiculum and most of the day­

to-day activities and responsibilities of rural Silti girls. It appears that the ilTelevance of 

the national curriculum to the actual contexts of the life of students in a given locally 

could be largely explained by the centralized nature of the curriculum. More 

specifically, owing to its philosophy, in a centralized cUlTiculum, the aims and goals of 

education are geared to focus largely on the national and universal needs and interests; 

the contents are developed to emphasize on the broad national and universal aspects of 

knowledge and experience; and there is little room for the participation of local 

communities, parents, and teachers in the curriculum development processes. It is 

obvious that all these conditions create distance between what is planned and 

implemented in schools and what is supposed to be desirable education for the students 

of a given locality. And yet these balTiers to cun'icular relevance are the attributes or 

effects of a centralized curriculum. Hence, the centralized nature of the national 

(Ethiopian) primary school curriculUlTI, both in its intent, emphasis, and mode of 

development, appears to have constituted the fundamental reason for the irrelevance of 

the curriculum to the actual demands oflife among rural Silti girls. 

The results obtained from table 6 revealed that a significantly large propOltion of 

respondent parents perceive the activities carried out in the primary schools to be 
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impertinent to eight (eighty percent) of the ten . major roles to which rural Silti girl s are 

entitled in their present and future life. 

It is quite obvious that parents' appraisal of the activities carried out in schools, 

especially in areas where parents and the community have poor linkage with the schools, 

may not be based on the observation of what is actually going on in schools. Rather 

their appraisal of the schools' activities seems to be largely based on the judgement of 

what the parents have generalized as the implied effects of schooling upon their 

daughters. In relation to this, it has been found out that among the 189 respondent 

parents selected for this study 147 (78.7 percent) of them feel that school girls are 

inferior to their counterparts at home ( girls who are not attending schools) . In addition 

to thi s, as mentioned before, in an open ended interview which required the parents to 

indicate the tmdesirable effects of formal education upon their daughters, the most 

frequently mentioned effects of girls' schooling were openness in sexual conduct and 

reluctance to assume traditional household duties for which the girls are entitled. It 

appears, therefore, that the perceived poor linkage between the activities carried out in 

schools and tlle traditional roles and responsibilities of rural Silti girl s and women might 

have been evolved from the respondents' assumption that reveals tile poor performance 

of school girls to their cOtmterparts at home in executing the traditional household 

duties. This perceived poor performance level of the school girl s in traditional 

household duties, in turn, might have been explained by the forgoing of home based 

training offered by their motllers, which would school girls have acquired had they been 

stayed at home. In a similar vein, King and Hill (1 993: 26) have repot1ed that in a 
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traditional society where girls are confined to assume only marital life as their only 

future prospect, by relying upon the knowledge and skills imparted by their mothers, 

then, attending formal schools among the girls is considered by parents as missing 

traditional home based training which is indispensable for the girls when they assume 

marital life. 

There is no doubt that what is learned in schools is, in principle, determined by 

the intentions of education for which schools are established. In some countries the 

intentions of education set may be congruent with the demands of actual life whereas in 

other areas they may assume complete divergence. In a situation where the latter case is 

a rule rather than an exception, parents may develop a suspicion towards the education 

system. Likewise, the Ethiopian education system which is said to be theoretical (MOE, 

1994: 4) and geared to celtification (Tekeste, 1991: 74-6) and which is primarily aimed 

at preparing children for the next level or cycle of education may be invariant with the 

kind of education that rural Silti parents, whose daughters have marriage as the only 

likely prospect of life, need for their daughters. This might be one of the sources for the 

perceived poor linkage between the activities in the schools and the major traditional 

roles of rural Silti girls and women. This coincides with the findings of Khan who 

reported that rural parents in Bangladesh tend to perceive the cUlTiculum to be relevant 

for their daughters if it provides the skills and abilities that are consistent with the roles 

anticipated for gi rls when they marry (Khan, 1986: 28). 

Moreover the results obtained from table 6 show that a significantly higher 

propOliion of the parents perceive the activities carried out in the primary schools to be 
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relevant to cultivate the necessary knowledge and skills which rural Silti gi rl s need to 

develop in order to involve in business activities in the local markets. Studies made in 

different countries have discovered a positive contri bution of the mathematical 

knowledge acquired in schools to the development of basic computation skills required 

in local business activities (Keeves, 1973 : 47-8). It appears, therefore, that the perceived 

fi tness between the activities in schools and the role which rural Silti girls are supposed 

to play in the local business ventures may reveal the respondents' understanding of the 

positive association between the mathematical knowledge and skills acquired in schools 

and the computation skill s that are necessary for business engagement. 

In Silti area one can easily observe the massive involvement of girls and women 

in local business activities. Business among the Silti girls and women means especially 

the buying and selling of anything marketable. Females in the rmal Silti area do not 

limit their business activities in their village, rather they extend their business activities 

to the towns of the neighbouring woredas on the weekly marketing days. Indeed 

business in Silti area is one of the few gender-free out-door activities upon which males 

and females are embarked. This suggests the need for providing adequate coverage in 

the primruy school curriculum for the development of elementruy knowledge and skills 

which rural Silti girls require in their day-to-day business endeavours. Thus, besides 

basic mathematics, it seems appropriate for the schools to acquaint rural Sil ti girls with 

the elementary procedures of saving, cred it, marketing etc. 

The results of the classroom observations obtained from table 7 A clearly show 

the fa ilure among teachers to trrulslate the objectives of the curriculum plan in precise 
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learning outcomes and in a maJmer that gives practical meaning to the demands of the 

actual life of rural Silti girls. Moreover, as table 7B depicts, teachers have made very 

little attempt to organize the contents of instructions in connection with the available 

local resources and in relation to the immediate experience of rural Silti girls. 

Flllthermore, the results obtained from table 7C show that it was not only that lecture 

method was used dominantly in most (67.64 percent) of the observed sessions, it was 

also used tlu'oughout the whole period in eighteen (52.9 percent) of the observed 

sessions as an end in itself, and not as a means of facilitating discussion and enquiry 

aJTIong the students. 

Although there is a growing arglllTIent aJTIong educators as to how generally or 

specifically should objectives be stated (Abebe, 1986: 52-54), there seems to be a 

concensus that rules out the practice of writing objectives either in too broad or too 

specific terms. It is also quite cleaJ' that the level of generality of the objectives needs to 

be minimized as they aJ'e translated from the curriculum plan into the day-to-day 

instructional plan so that the instructional outcomes could be stated in the lesson plans in 

a precise ten11S. RegaJ'ding this the result obtained from the interviews made with the 

twenty observed teachers has shown that thirteen (65 percent) of them were copying the 

objectives in the syllabus into their lesson plans as they are. This practice seems to be 

the major reason not only for teachers' failure to write the instructional objective of the 

daily lesson plans in a reasonably precise terms, but also for their failure to elU'ich the 

meaJungfulness of the instructional objectives to the actual demaJlds of the life of rural 

Silti girls. 
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Moreover fOUlieen (70 percent) of the twenty teachers interviewed have shown 

that they are exclusively confined to the textbooks and directly copy them to develop 

and organize lecture notes and notes for the students. The attempt which the 

investigator made to cross-check what was said in the lectures and written on the chalk 

boards with the statements in the textual materials has proved the exclusive dependence 

of teachers on the students' textbooks. Therefore, the complete dependence of rural Silti 

primary school teachers on the textual materials, which are developed for national use, 

appears to have given little room for cormecting the contents of tl1e lessons with the 

local resources and with the immediate experience of rural Silti girls. 

In fact almost all the teachers interviewed have mentioned the absence of 

reference materials including the teachers' guides for many subjects as a justification for 

their complete dependence on the students texts. However, it is not only the written 

materials that could be used to develop and organize the contents of instruction. Rather, 

perhaps more importantly, it is the utilization of the learners' actual and inm1ediate 

social and physical environment in the development and organization ifthe contents that 

could enrich the meaningfulness of what is leamed to the actual life of the learner. To 

thi s end, a classroom teacher needs to have a reasonable knowledge of the learner's 

social and physical environment. These could be attained tIu'ough a series of 

investigations. Thus in a sihmtion where the task of teaching is largely understood as 

only imparting what is already stated in the text books, the acti vities involved in 

enriching the contents of the lessons with the local resources and with the learner's 

achlal experience could be seen as consuming the teacher's extra time and energy. It 
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appears, therefore, that the failure among rural Si lti area primary school teachers to 

harmonize the contents of the textual materials with the local resources and the 

immediate experience of rural Silti girls could be partly explained by the (supposed) 

additional energy and time which the task demands on the part of teachers. Tllis finding 

coincides with the findings of Anderson, Evertson, and Braphy (1979: 193-223), and 

Good and Grows (1979: 335-362) which all have repOlted that teachers tend to be less 

successful to implement instructional considerations that demand extra time and energy. 

Moreover the results of the classroom observations have disclosed the dominant 

utilization of the lecture method of teaching and the least application of problem solving 

and related methods. This might be explained by the ease and short -time demanding 

nature of the former and the more complex, demanding, and time-consuming nature of 

the latter. 

It is quite clear that the utilization of each method of teaching is largely decided 

on the basis of the nature of the objectives set and the contents developed. Indeed, 

methods are considered as a means to meet the desired learning outcomes. Seen from 

this perspective, the very important question to be concerned with is not what method 

of teaching was employed ; it is rather important to examine for what purpose each 

method of teaclling was employed. Accordingly, the classroom observations have 

shown that lecture method of teaclling employed frequently by rural Silti area primary 

school teachers for tlle purpose of transmitting descriptive data and information. The 

whole business ended tllere. The utilization of the whole period for teachers' talking arld 

note writing in eighteen (52.94 percent) of the observed thilty four sessions could al so 
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veri fY this fact. Thus, the descriptive data and information offered through lectures were 

not sought to induce further discussions and inquiries among the students; rather, they 

seem to have been thought as the final outputs of the teaching-learning process. Hence, 

the dominant utilization of lecture method among rural Silti area primary school 

teachers exclusively for the purpose of transmitting descriptive data and ready-made 

information seems to have seldom constituted the knowledge and skills of rural Silti 

area primary school girl s to inquire and di scover the meanings of their learning and to 

employ their learning to solve their day-to-day life problems. 

The successful implementation of the instructional considerations mentioned 

above, which are the key tasks of the teacher in enhancing curricular relevance, 

presupposes a reasonable professional knowledge and skills on the part of the teacher. 

And it is likely that the professional knowledge and skills which teachers acquired in 

their pre-service training could be either inadequate, or out-dated or pat1ially forgotten. 

Thus it might be to close the gap which is supposed to be created as a result of these 

instances that Ornestein and Hunkins (1988: 228), and Lewy (1 977: 7 1-72) have 

recommended continnons in-service teacher training. Yet the situation in Silti area does 

not conform with this suggestion. Ninety two percent of the respondent teachers for 

this study indicated that, since their graduation, they have never attended any seminar, 

workshop, refresher course, or in-service training that has been particulat·ly organized to 

enrich or facilitate their pedagogical knowledge and ski lls. It appears, therefore, that the 

fa ilure among teachers in rural primary schools of the Silti area to fulfil the instructional 

considerations invo lved in enhancing curricular relevance could be partly attributed to 
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their lack of pedagogical knowledge and skills; this in turn, may be caused by the 

absence of in-service training, workshops or seminars that aimed at refreshing and 

enriching their pedagogical knowledge and skills. This finding coincides with the 

findings of the studies conducted by Nitsaisook and Anderson, cited in Anderson (1991: 

85), in Phillipines, and by Mekasha (1991: 69-72), in Ethiopia, who have all reported 

the non-participation ofteachers in refresher courses, in-service training and workshops 

as the major likely causes for the ineffectiveness of teachers in implementing the 

curriculum plan. 

At this juncture it IS important to note that the fai lure of the instructional 

activities to enhance the relevance of the curriculum plan to the demands of the actual 

life of rural Silti girls (as revealed in this shldy) does not imply their success to enhance 

curricular relevance for boys. Indeed most of the instructional considerations employed 

here as criteria do not examine the gender imbalance that might be existed in the 

instructional process. Rather, they are primarily designed to assess the instructional 

attempts made to enrich the relevance of the curriculum plan to the actual life of rural 

Silti girls. And yet the confinement of both rural Silti girls and boys to a common local 

resources, the occurrence of some duties and responsibilities common to both sexes may 

suggest that some of the major findings discovered here with particular reference to rural 

Silti girls could also have similar implications to the case of rural Silti boys. Therefore, 

although the results discovered here do not warrant final conclusion, they could be 

considered as paItial evidence that reveal the failure of the instructional activities to 
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enrich the relevance of the cWTiculum plan to the contexts of the actual life of rural Silti 

boys too. 

The result obtained from table 8 shows that, irrespective of sex difference the 

rate of primary school dropout fo llows a decreasing pattern right from the first grade 

upto the end of the cycle, that is, sixth grade. However, if one examines the dropout rate 

in relative terms, that is, as a percentage of the total number of attendance of each sex, 

one can discover from table 8 a relatively high percentage of dropout among the girls 

than among the boys. This finding coincides with the findings reported by MOE (1995: 

116) and Adane (1991: 105) in Ethiopia, and with the finding of the study made by 

Yates (1982: 139) in Congo and Zaire, which have all discovered the incidence of 

primary school dropout to have affected girls more than boys. Moreover, a comparison 

of the rate of rural Silti girls' primary school dropout with the 1994/95 national average 

rate of girls' primary school dropout discloses the highest rate among the fonner than 

among the latter. 

Conceming the reasons for rural Si lti girls primary school dropout, table 9 shows 

that, among the ten possible causes, early marriage is ranked as the first priority factor 

that is responsible for rural girl s primary school withdrawal in the Silti area. 

As mentioned in the begirming of this chapter, marriage among the Siltis is not 

only a personal preference, it is also a social obligation that must be assumed by the 

members of the community at the conventionally agreed age range, that is, thirteen to 

fifteen for girls and eighteen to twenty for boys. The finding discussed in the first 
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section of tlus chapter also demonstrates that parents in the rural Silti area tend to 

conceive marriage as the only institution upon which their daughters could base tlleir 

future life , Moreover, parents in the rural Silti area seek their daughters' marriage not 

only for its accommodation of the future life of the girl s, daughters' marital engagement 

is sought as a means of producing offsprings through whom the extension of the family 

would be perpetuated and the future economic and social welfare of the family would be 

secured , Indeed there is a tradition among tlle Siltis to consider daughters' early 

matTiage as a measure of the fatnily's reputation and status in the society, Hence early 

marriage is thought atnong rural Silti parents as a source of pride and recognition for the 

fatn ily, All these circumstances clearly show the lughest social values which rural Silti 

parents attach to their daughters' marriage, particularly at an early age, It seems 

therefore that the occurrence of early marriage as the first priority cause for rural Silti 

girls primat'y school withdrawal may be partly explained by the high social value and 

importance which pat'ents in the rural Silti area have given to their daughters' early 

marital engagement. 

Rural Silti girls participation in excessive household labour is ranked as a second 

and tlurd reason by respondent parents atld teachers, respectively, for the withdrawal of 

these girls from their primary schooling, 

In addition to the domestic chores to wluch they at'e traditionally accountable, 

girls in the rural Silti at'ea constitute the major source of labour in the fatm and in taking 

care of domestic animals, This shows the high opportlmity cost of girls schooling in 
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section of this chapter also demonstrates that parents in the rural Si lti area tend to 
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marriage is thought among rural Si lti parents as a source of pride atld recognition for the 

family. All these circumstances clearly show the highest social values which rural Silti 

parents attach to their daughters' marriage, particularly at an early age. It seems 

therefore that the occurrence of early matTiage as the first priority cause for rural Silti 

girls primary school withdrawal may be paI1ly explained by the high social value and 

importance which parents in the rural Silti area have given to their daughters' early 

marital engagement. 

Rural Silti girls participation in excessive household labour is ratlked as a second 

and third reason by respondent parents and teachers, respectively, for the withdrawal of 

these girls fi'om their primat·y schooling. 

In addition to the domestic chores to which they at'e traditionally accountable, 

girls in the rural Silti area constitute the major source of labour in the farm and in taking 

care of domestic animals. This shows the high opportunity cost of girls schooling in 
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rmal Silti area. As a result of this, parents in the rural Silti area could feel that sending 

girls to schools is loosing an essential component of the family 's labom force. Tllis 

could adversely affect the parents' decision on the continuation of their daughters' 

schooling. This result conforms with the results of the study made by Kaypaghian 

(1960 : 41), Resenzig and Evenson (1979: 23) who have all reported the negative 

association between the opportunity cost of girls' schooling and the number of years 

spent in schools. 

Moreover, as it is in many traditional societies, the involvement of the girls in 

the household chores is sought not only for the labour they are providing, their 

involvement is also thought as a trailling tlu·ough which they will be prepared for their 

future married life. In other words, the home based training offered by mothers for their 

daughters is carried out tlu·ough the direct involvement of the latter in the household 

duties. Meanwllile studies made in some traditional societies have shown that parents 

measure tile cost of formal schooling for their daughters in terms of not only tile 

opportunity cost of schooling but also in terms of the lost alternative home based 

training which is pertinent to their married life in the future (ECA, 1993 : 30; King and 

Hill, 1993: 26). Yet, a significantly high proportion of the respondent parents selected 

for thi s study (more than sixty eight percent) have perceived the primary school 

curriculum to have poor linkage with the traditional household tasks and responsibilities 

of rural Silti girls and women. Therefore, the forgoing home-based training which 

formal schooling taxes rural Silti girls seems to have partly explained rural Silti parents' 

decision against the continuation of their daughters' schooling. 
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The findings of this study identified curricular irrelevance as a thil"d reason for 

rural Silti girls' withdrawal from primary schools. Some studies made in Ethiopia have 

revealed curricular irrelevance as a cause for primary school dropout among all sexes 

(Aklilu, 19689: 11 ; Tadesse, 1975: 101). The effect of curricular irrelevance 

particularly on the dropout rate of rural girls in Ethiopia, to the researcher's best 

knowledge, seems to have been studied very little. When it comes to the studies made 

abroad, there are ample evidences that affirm the association between curricular 

irrelevance and the rate of girls' withdrawal (Singh, 1995: 193-194; Hyde, 1993: 120). 

In general, the involvement of rural Silti girls in a massive household chores and 

farm works and the occurrence of marriage as the girls' most probable prospect of life 

clearly demonstrate the significant impact which the deviation of the school curriculum 

11-om the demands of the actual contexts of the life of rural Silti girls may have upon the 

decision ofrm·al Silti parents on their daughters' school leaving. 

Lack of the future prospect of education to create job opportunities for rural Silti 

girls was ranked as a fomth reason for the dropout of rural Silti girls from their primary 

schooling. Studies made in some developing countries have disclosed that the extent to 

which education creates employment opportunities for the girls may be considered as 

one of the major criteria upon which parents judge the value of daughters' education. If 

one considers the case of Ethiopia one can find substantial evidences that prove the poor 

link between education and employment. In contrast to this, in Silti area, there are 

ample employment opporhmities that invite native educated girls for the various posts in 

the government and public institutions. As mentioned before, the Val"iOllS vacancy 
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announcements that have encomaged native educated girls (at least to the level of 1 alit 

grade) to apply have fai led to get applicants from the local Silti area. This clearly shows 

that the problem in Silti area is not the Scarcity of employment oppOltwlities for the 

girls, rather it is the scarcity of native girls who have educated to the level at which the 

current vacancies are demanding. Thus, the responses made by the respondents that 

affirm the failure of education to create employment oPPOltunities for rural Silti girls as 

one of the causes for girls' school withdrawal appears to have been made not on the 

basis of the observation of the actual employment scarcity for the educated girls. Rather 

tllis perception of the respondents may be evolved from the scarcity of native educated 

women from the rmal villages who have secmed jobs in the modern labom market and 

who can, consequently be seen as a model to justify the wOlth of education for the girls. 

The findings of this study have revealed long distance between school and home 

as a fifth reason for rural Silti girls' primary school dropout. Thjs finding coincides 

with the findings of Krystina cited in King and Hill, (1993: 72), and Tilak (1993: 265). 

Yet the finding of the study made by Adane (199\: 173) in Ballir Dar Awraja has 

discovered the insignificant effect of long distance upon pupils' school withdrawal. The 

inconsistency of Adane's finding from the finding of this study may be explained by the 

inclusion of urban centers in the sample schools and the inclusion of male students in 

the subjects of the fOlmer study, for in either of the cases the influence of long distance 

is found to be reduced (Taddese, 1974: 98). 

One of the signjficant effect of long distance is inaccessibility. In Silti, where 

the very few schools available in the area are largely located in the villages along the 
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main road, many students from the interior need to cross long distance to reach schools. 

This would result in reduced energy and time for work at home. 

Another effect of long distance is related to the risky road conditions, specially 

for adolescent girls. Walking long distance may cause a very serious problem on 

adolescent girls of the rural Silti area where the incidence of abduction (which is usually 

followed by rape) is very high. Thus the physical and moral risks to which adolescent 

girls are susceptible as a result of walking long distances may negatively influence rural 

Silti parents' decision on their daughters' continuation of schooling. The results of the 

study made by Tilak (1987: 63-64), has confirmed this finding. 

In a nutshell the results obtained from this study have discovered early marriage, 

the demand for child labour, and curricular irrelevance as the three major barriers to the 

continuation of schooling among rural Silti girls, at least to the end of the primary 

school cycle. 

It has been discussed earlier that for whatever reason a rural Silti girl leaves her 

schooling the decision primarily comes from the parents. The major reasons of dropout 

revealed here also suggest this fact. That is, it is the parent who decides the time or age 

for marriage, it is the parent who decides whether or not the daughter should remain at 

home to serve the household, and it is the parents ' perception that determines whether or 

not a given cUlTiculum is meaningful to the actual life of the daughter. Yet the power of 

these and other causes of girls' dropout to win the decision of parents is fmmd to be 

largely influenced by the level of education attained by the parents themselves. 

Meanwhi le there is no reliable statistical evidence that describes the level of education 
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or the literacy rate among the people in the Si lti area. Nevellheless the attempt made 

here to assess the level of education or the literacy rate of the respondents revealed that 

among the 189 parents it was only 8 ( 4.2 per cent) persons who were learned upto 

grades 3 tlu'Ough 6, and it was only 22 ( 11 .6 per cent) respondent parents who were 

found to be able to read and write. This makes the literacy rate of the respondent parents 

to be 11.64 percent. Although this figure fails to give the literacy rate of the whole 

population, it shows some picture of the situation. Thus whatever reason for the 

withdrawal of their daughters from primary schools may be given by parents, their 

decision against their daughters education could be facilitated by the law level of 

parental education. In other words, although there is no evidence about the correlates of 

daughters' education and parental education in the Silti area, it seems reasonable to 

believe that the low participation rate and the high rate of dropout among fural Silti 

girls, particularly at the primary cycle, could be partly caused by the reluctance among 

parents to their daughters' education, and this reluctance, in turn, may be partly caused 

by the law level of literacy Of education attained by rural Silti parents. 

In relation to tlllS, studies made in some developing countries (Cochrane, Malu'a, 

and Osheba, 1988: 15; Smith and Cheung cited in Kelly, and Elliot 1982: 65) have 

discovered a positive effect of parental education to tlle attendance and continuation of 

girls in schools. The positive association between parents' education and daughters 

schooling has been explained by the tendency of education to generate its own demand 

(Simmons et. aI. , 1978: 349). In other words, educated parents are better oriented to the 

benefits of their daughters' schooling than wleducated parents. It appears, therefore, that 

the provision of educational opportunities for rural Silti parents, patlicularly a non­

formal education that emphasizes on the functional literacy and numeracy, needs to be 
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demanding not only as an end in itself but also as a strategy to enhance the educational 

status of rural Silti girls. 



CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Summary 

The study was intended to examine the relevance of the primary school curriculum to 

the future roles of rural Silti girls and to assess its impact upon their dropout. To thi s effect 21 

schools were selected as a sOllrce of information from the available primary schools found in 

Silti area. A total of 324 parents, 190 school girls, and 174 teachers and officials in the 

education bureaus were selected randomly as infOlmants to this study. The relevant data was 

collected in two stages. The informants employed in the first stage data gathering were not 

included to the informants in the second stage data gathering. Questionnaire, interviews, and 

classroom observations were the data gathering instrwllents used in this study. Based on the 

analysis of the data secured the major findings of this study are summarised here below: 

First, malTiage is ranked as the first priority status of life for rural Silti area primary 

school female graduates. It is also estimated to have accommodated more than 70 percent of 

the female graduates and more than 80% of the female dropouts of rural Silti area primary 

schools. Moreover most of the female dropouts (more than 80 percent) from rural Silti area 

primary schools get married within two years of school leaving. 

Second, there is a mismatch between the activities carried out in the primary schools and 

most of (80 percent) the duties and responsibilities which rural Silti girls are required to fulfill in 

their present and future (marital) life. 
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Third, rural Silti parents have perceived the activities carried out in the primary school 

curriculum to have poor linkage with most of the duties and responsibilities which their 

daughters are required to fulfill in their present and fiJture (marital) life. 

FOUl1h, most of the objectives (78 percent) written in the lesson plans fail to indicate 

precisely the learning outcomes sought to be attained by the students. And 79 percent of the 

objectives do not reflect the actual demands of the life of rural Silti girls. 

Fifth, in (23 percent) of the 34 sessions observed the lessons were not cOlmected with 

the actual local resources and with the practical experience of rural Silti girls. 

Sixth, the dominant method of teaching employed in the observed sessions was the 

lecture method. Lecture method was dominantly used as an end in itself rather than as a means 

of inducing or generating fulther discussion and enquiry among students which finally lead to 

the development of problem solving skills. 

Seven, more than 90 percent of primary school teachers, whose service years range 

between 1- 15, have not attended any workshop, refreshment course, or in-service training held 

on teaching methods and pedagogical innovations. 

Lastly the rate of rural Silti girls primary school dropout is higher than the dropout rate 

of their male counter patts at1d the national average female primat'Y school dropout rate. And, 
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curricular irrelevance is the third major couse (next to marriage and the demand for daughters' 

labour at home) for the withdrawal of rural Silti girls fi'Oln primary schools. 

5.2 Conclusions 

From the findings it can be concluded that marriage is the single future status of life that 

would practically accommodate the largest majority of rural Silti area primary school girls. As 

the cun'ent situations reveal it is a very insignificant proportion of rural Silti area primary school 

girls who could continue their junior secondary school learning. Yet the activities carried out in 

the primary schools do not correspond with most of the duties and responsibilities which rural 

Silti girls are required to fulfill in their present and future marital life. Hence the primary school 

curriculum is irrelevant to the future roles of rural girls in the Silti area. Moreover the primary 

school curriculum is perceived by rural Silti parents to have poor relevance to their daughters' 

present and future roles. 

The centralized nature of the national primary school curriculum - both in its central 

aims, and area of emphasis, and the little chance of teachers and the community to participate in 

its development - appears to be the major reason for the irrelevance of the curriculum to the 

major roles which rural Silti girls are required to play in their present as well as future (marital 

life). In addition to this lack of appropriate pedagogical knowledge and skills among rill'al Silti 

area primary school teachers to implement most of the instructional considerations has 

aggravated the problem. 
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the practical career opportunities and the most likely future status of life 

accessible to rural Silti girls and boys 

the social, economic, cultural, and ecological contexts of the area in vJih 

rural Silti girls and boys are living. 

1.2 The people involved in developing the local curriculwn need to acquire training on 

the principles and practice of curriculwn development through a series of 

workshops, seminars, short term courses etc. 

1.3 The zonal and regional education bureaus need to create a close work 

relationship with the faculty of education in AAU and with ICDR (Institute of 

Curriculwn Development and Research) so as to acquire the professional and 

technical assistance of these institutes. 

1.4 It has been indicated in the study that marriage, as an institution, accommodates 

the largest majority of rural Silti girls at the middle or end of their primary . 

school}.ng. Therefore the local curriculwn needs to serve as a catalyst for the 

improvement of the practical life of rural Silti girls. To this end, the local 

curriculwn, in its aims and contents, needs to give adequate coverage for the 

dissemination of appropriate technology that generates ilIDovative and productive 

ways of executing the practical day-to-day tasks and responsibilities of rural Silti 

girls. In addition to this, the provision of adequate cUlTicular 
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coverage for affordable and marketable income-generating skills as well as for 

elementary business knowledge and skills (in pmchasing, selling, storing, 

saving, credit utilization and computation) could have a paramount importance 

for the improvement of the economic contribution of rural Silti girls in their 

present and future (married) life. 

2. Primary school teachers need to attend on-the-job-training, workshops, and seminars 

that aimed at elU'iching their pedagogical knowledge and skills in light of recent 

educational changes and innovations. In addition, the pre-service teacher training 

progranU11e need to equip the trainees with the pedagogical skills (such as problem -

solving teaching method, the utilization of local resources and students experience in 

plaIUling and developing the instructional prograInme etc.) which the implementation of 

the local curriculum demands. 

3. The study has revealed that parents are the main decision makers on rural silti girls' 

school attendance and continuation. Thus it is desirable to create a favourable parental 

attitude towards daughters' education in order to raise the educational participation of 

the latter. The education of parents, besides literating themselves, could serve as one of 

the intervention strategies for generating the demand for daughters education. Therefore 

a non-formal adult education prograInme for rural Silti parents could minimize parental 

reluctaI1Ce towards daughters education. 

4. One of the major reasons for rural Silti girls' withdrawal from schools is their 

engagement in excessive house-hold chores and fann works. Therefore the 

establislm1ent of grind ing mills, water walls, aIld other service institutions in the rural 

villages could minimize the burdone of rural Silti girls and, thus, could leave them 
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additional time for attending school. In this regard the current endeavours made by 

Ouragae Development Programme, which is run by Irish Aid-Ethiopia, is encouraging, 

and need to be leamed by other NOOs operating in Silti area. 
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APPENDIX A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

Questi onnaire to be Filled by Teachers and Education Officials 

N.B The purpose o f th i s quest ionnaire is to collect data fo r 

the study tha t att0mpt s t o investigate the relevance of the 

primary sehoul cULriculum to the roles of rural girls in 

the Silti area and to identify its impact upon their 

dropout . The r e s ults of this study are of paramount 

impo rtance fo r t he development of appropriate and 

meaningful curriculum for the area under study . Therefore 

your honest respo nse to the qupstions adds to the 

imp rovement of edu c at i on . 

Thank you 

Wendma gegnehu Tuji 

Background information about t he respondent 

l. ' Name of the School 

2 . Wo r e da 

3 . Responde nt ' s Age Sex 

4 . Lev e l of Education 

5 . Experience in Teaching 

6 . Expe r ience in Admillistration or Related areas 

7 . Wo rk e xperience in Silti areas 

8 . The subject(s) she/ h e 

teaches Grade 

Grade 

Grade 

9 . Name of the club s he/he coo rdinates 
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A - Questionna ire Administered for Teachers and Educa tion 

Officials in the 1st Stage Data Gathering Programme 

Direction :- Read the instruction for each item carefully and 

re s pond accordingly . 

1 . In the table be low there are six possible careers or life 

patterns among whi c h a rural Si lti girl is supposed to join 

Item 

No . 

A 

B 

C 

D , 

E 

F 

one after c omplet i ng her primary schooling. Give rank to 

each career or l ife pattern in t e rms of the size of the 

primary school graduate rural Si lti girls whi ch each career 

has been a ccorrulloda t ing . Rank " 1" is assign ed to a career 

that has been acco mmodating the l argest size a nd rank " 6 " 

is given to the least ac c ommodating career . 

Career or Life Pattern Ra nk 

Joining jun i or s e condary schools 

Se curing job in cJovernment or public en terpris e 

Cre?lting income I)enerat ing jobs ( trade , 

h a ndi c ra ft ) 

Ma rri a ge 

Joining the fami l y to s erve the household 

Mi grating t o urbCln are a. s in search of empl o yme nt 

2 . Th e followi ng " s i x-by-ten table indicates six possible 

careers or life pat t erns in the raws and ten classes of 

percentage units i n t h e column s . After es timating the 

percentages o f ru r al Silti primary school gradua te girls 

who join e ach ca reer from the total size of female 

graduates , i ndicate the class to which your estimation for 

each caree r or lif e patte rn fa ll. (N . B . make s u re that t h e 



Item 

No . 

1 

2 

3 

4 

5 

6 

sum of your e stimation does not e xceed 100 p ercent) 

to n e x t page) 

C A R E E R Cl asse s 01 percentage Unit s 

0- 1 2 3 4 5 6 71 

10 1- 1- 1- 1- 1- 1- -
20 30 40 50 60 70 00 

SecuLing job in 

g o v er nme nt o r public 

e nte rpri se 

Crea ting s elf 

emplo yment (local 

trade, handic r aft) 

Joining junior 

secondary schools 

Ma r rying 

Migrat.tng to ur ban 

areas 

Joining the fam i ly 

to serve t h e 

hou s ehold 
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(Turn 

8 91 -

1- 100 

90 

3 . Do you think that ther e is one major career that has 

"accommodated the la r gest segment of rur a l Silti primary 

school graduate gir l s? 

Yes No I am n o t quite sure 

4. I f you r res po ns e to ques tion number three is " Yes " I 

i ndicate the ca r e e r . 



115 

5 . Wha t are the speci fi c r o les , responsibilities , and duties 

which a rur a l S i l t i g i rl is entitled to when she joins the 

c a r e er or li fe pa t tern yo u have just indicated above ? 

6 . Among ten pr i mar y school dropout girl s in the rural Silti 

are a how man y of t h e m d o you estimate would marry with in 

two years of sr.h o o l ]p rtv i n g? 

7. Who decides t h e continuation o r withdra wal of schooli ng for 

a rural Silt i gi r l ? 

Pare nts Th e gi r l h e r se lf If there is any othe r indicate 

B. Que s tionnai re Admini stered for Teachers and Education 

Officials in the 2nd stage Data Gathering Programme 

PART I 

The duties and re s pons ibilities of a rural Silti woma n are 

mentioned in the n e xt t a ble s ' . You are kindly requested to 

d ec ide whether o r no t the e ducation al acti vi ties (the formal 
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curricul um , the co-curr icu l a r activities , and the hidden 

curriculum) in your primary schoo l pre pare rural girl s for each 

of these tasks or respon s ibilities . If you believe that t h e 

eleme nta r y schools prepares rural girls for each task or 

respon s i bilit y ma r k " x " in the " Yes " box and if you do not 

b e lie v e , mark "x " i n th e "No " box corresponding to the task or 

respons i b ility . 

Response 

No . Women ' s Tasks o r Responsibil i ties Yes No 

1 Prepa r ation o f ba l an ced diet usi ng locall y 

available fo od sour ces 

2 Me a l pl a nnin g that is adaptable and 

affordable in Silt i areas 

3 Fo od prese rv a tion using s imple a n d locall y 

manageab le p r ocedures 

4 Dec iding the t ermi nat ion of pregnancy 

5 Taking des irilbl e c are during pregnancy 

6 Being aware o f prop er de livery practices 

7 Making use of c h ild immunization programs 

8 
" 

Preparing balanced die t for infa nts and 

ch i ldre n from loca l food sources 

9 Being aware of the mo s t common child disease s 

i n the area a nd taking appropriate 

pre closions 

10 Taking ca r e of th e socia l , emotional and 

men t al heal th of childr e n 

11 Fol l owing up th e learning progress o f 

c h i ldren 

12 Pr e paring p lots fo r ag r icultural gardening 

13 Pl a n t ing , wnte ring & we e ding vegetable 

gard e n s 
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PART II 

Rank t h e foll owing c auses of gir ls ' school dropout in terms 

of their p riority inf luence upo n rura l Silti area primary school 

girls by assigning " 1 " f o r t h e most influe nti a l cause a nd " 10 " 

for the least influenti a l cau s e . 

No . Cause for Drop out Ra nk 

1\ Lock o f money to pur c ha s e learning equipments and 

to pa y schoo l fee s 

B Marriage 

C Ex tend ed illness 

D Long distance between school and h ome 

E Being e ngaged in e x c essive labour at home 

F Death or di v o rce o f the parents 

G Sh ift i ng to J<a r an schools 

H La ck of fi t n ess be tween the activities going on i n 

s chools a nd t h e ac tivit ies of rural Silti gi rl s at 

home 

I 1\cademic failure 

J Lac k of t h e f uture, p rospect of education to 
, pro v ide e mpl o yment opportuni ties for rura l Silti 

schoo l girl s 

If you think that there are other serious reasons indicate on ly 

thr e e reason s i n thei r o r der o f impo rt ance 

1 :; 1; 

2 11d 

3 rd 

----------------------



PART II I 

An swer the following ques tions by marking "X" near 

your preferred a lternative or choice 
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1 . How much do the purposes of education set by primary 

schools go in ha r mony ",ith the purposes of education 

anticipated by parents? 

Very high High Overage Poor 

2 . Has the local peopl e b een invited to discuss on the 

educational program in the school? 

Yes No 

3 . Have teacher s ever bee n participated in curriculum 

development a ctivi ti e s? 

Yes No 

4. In the last ten ye ar s , have you seen or heared of any 

educational s t udy made in Silti area for the purpose of 

curriculum development? 

Yes No 

5. How much are the girls in your class attentively following 

the lesson? 
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High Moder a te Poo r 

6 . How much do the girls participate in the teaching learning 

activities 

High Moderate Poor 

7 . How ofte n do the girls prope rly work their homework and 

other tasks a s signed to them by te acher s ? 

Most oft en Sometimes Rar e ly 

8 . How much is the rate of absenteeism among the girls? 

High Mode r ate Law 

PART IV 

Write the specific a n s wer or mark "x " in the box provided 

'to your cho i ce . 

9. At what a ge do mos t rural girls leave schooling 

Why 

10 . At wha t grade leve l do mos t rural girls leav e schooling? 

Why _________ _ 

11 . Whom do you t t,ink could b e the promi nent decision maker on 

the continuation o r termination of the schooling of rural 

g :L r ls? 

Fa the r 

Mother 



The girl h er ,;e l f 

Re l atives 

an y othe r (spec i f y ) 
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12 . Do you think t ha t t h e e x isting educational s ys tem prepares 

rural g ir ls f o r their f u t ure married and family life? 

Yes No 

13. I f your re s p onse t o question number " 19 " is "no ", how much 

d oes t h is devotion accou nt fo r girls' school d r opout 

High Modera te Poor Not at all 

14 . I f e ducation is ge a r ed to focus on the actual life of rural 

girls, what effect would it have on the rate of rural 

girls ' dropout? 

Raises the dropout r ace Reduces the dropout rate Undecided 

1 5 . , If e ducation is gea red to focus on the actual life of rural 

girls , do yo u think that more rural girls could begin 

schooling? 

Ye s No Undetermine d 
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Irlt ervi e w que s tion for parents school girls of grades 

3 - 6 and local p e op l e . 
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N.B. The purpose o f thi s study is to investigate the relevance 

o f t he p rimar y school cu rriculum to the roles of rural 

girls in t h e Silti a r ea and to ide ntify it s impact upo n 

the i r dropout . Th e results of this study are of paramount 

impo rtance fo r t he d e velopment of appropriate and 

meaning ful curriculum f o r the region. Therefore , your 
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honest response t o the interview questions adds to the 

improvement of education . 

Thank you 

Wendmagegnehu Tuji 

Background information a bout the Respondent 

Place of Residence (keb e le) 

Age 

Religion 

Family size 

Number of children - Male 

Sex 

Occupation 

Woreda 

Female 

Number of children current ly enrolled in school 

Mal e Female 

Annual income of the family (i n Eth. birr) 

Level of education A) Husband ' s education 

B) Wife ' s education 

A. I nterview questions for Parents, Local People and grades 3-

6 Sch oo l Gi rls Administered During the 1st Stage Data 

Ga thering Programme 

'To t h e interviewer:- After reading the directions for 

each item explain t o the interviewee the theme of the question 

and the way h e /she is supposed to respond . You are required to 

indicate the answers g i ven by the interviewee irrespective of 

your ideas or jUdg ement . 

1. In the table below the re are six careers or life- patterns 

among which Cl rur a l Silti girl is supposed to join one 

after complet i ng h e r primary schooling . Give rank to each 

career or life pat t ern in terms of the size of the primary 

school graduate rura l Silt i girls which each career or life 

pattern has b ee n accommodating . Rank " 1 " should be 

assigned to a c areer t hat has been accommodating the 
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largest s ize a nd r ank " 6 " is to the least accommodating 

caree r . 

Item Ca r e er or Life Pattern Rank 

No . 

A Jo i ning junio r secondary schools 

B Securing job in gov e rnme nt or public enterprise 

C Creating he r own i n c ome generating jobs (trade , 

cra fts) 

D Jo i ning the fami l y t o s e rve the household 

E Ma rrying 

F Migrating t o urba n cent e rs in search of 

employment 
" . . 2 . lhe followlfl g s ly. - by-tell table lndlcates SlX posslble 

care ers or life p d tt e r n s i n the raws a nd ten classes of 

number units (1-10) in the columns . After estimating the 

number (s ize) of rural Silti primary school g r aduat e girls 

who join each caree r from the total of 10 female graduates , 

indicate the c lass to whi c h you r estimation for each caree r 

Iterit 

No . 

A 

B 

C 

D 

or life patt e rn f a ll . 

not exceed t e n) . 

(The s um of your estimation should 

(Turn to n e x t page) 

Size or Number of 

Career or Life Paggern Girls out of 10 

1 2 3 4 5 6 7 8 9 10 

J o ining junior ~~ econdary 

schools 

Se curing j o b s in government or 

public e nt (' rpri s e 

Cr eating h e r o wn inc ome -

ge nera tin g j obs (tra de in 

l o cal mark e t o r handicraft ) 

Ma rry i ng 
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E Jo i ning t h e fami l y to s e rve 

th e househo ld 

F Migrating to urba n centers in 

search of emplo yme nt 

3 . Among the foll owing careers or life patterns mark only the 

one (if t her e is any) tha t matches to your first priority 

caree r expectation (you r fi rst priority career expectation 

for your daughter in the case of p arents) aft e r completing 

primar y schoo l ing. 

No . Ca r ee r or Life Pattern Ma r k 

" " 

A Going to urb a n centers to find out e mpl o yment 

B Marrying 

C Creat ing sel f - e mp loyment (trade , handi cra ft) 

D :Joini ng the fa mily to serve t he househo ld 

E Joining junio r secondary s chools 

F Finding e mpl o ymen t in g o ve rnment or pub l ic 

e n terprises 

4 . I s t h e r e a ny ~ ingl e major career or life pattern which you 

think to hav e accommoda ted t he largest segment of rural 

Sil t i primary schoo l g r aduat es ? 

Ye s No I am no t quiet s ure 

If yo u r a nswe r t o quest ion number four is " Yes " indicate 

that caree r 

5 . What are the spe ci fic dut ie s & re s ponsibili t ie s of rural 

Silti girls when they join the caree r you h a ve just 

, 
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indica ted') 

6 . Whom would you send t o schoo l, your son or your daughter , 

if you are r equired to choose one? 

Son Daug h ter Undecided 

7. Wh y do you choose the one you h a v e indicated above? 

8 . Wha t are the desi r ab le ou tcomes of girls ' education? 

9. What are the undesi rabl e out comes of girls ' education? 

10 . Among ten prima ry s chool dropout rural Silti girls how many 

of them do you tl l.lnk would marry wi t h i n two years of 

schoo l l e aving ~ 

11. Who wo uld bene fit most from marital li fe? 

The male The female Both Undec ided 

12. Do you think tha t the existing education sys tem prepares 
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rural Silti girls for their future career or life pattern? 

Yes No Undecided 

13 . I f your reply to question number " 12 " is "no " what is wrong 

with the educat ion s ystem? 

14 . Do you think tha t marriage a t an overage reduces the social 

respect which ma rr iag e at the normative age of girls could 

secure? 

Ye s No Undecided 

15. Do you think tha t rural Silti parents socialize their 

d a ughters to be good mothe r s and housewives? 

Yes No Undecided 

1 6 . Whose failure to mar ry a t the normative age is more subject 

to social con tempt in the rural Silti area? 

Bo y ' s Gir l ' s in both cases Undecided 

17. Do you think t h at r ura l g i rls have equal potential as rural 

boys to learn to the higher level education? 

Yes No I am not sure 

1 8 . Do you think that r ural gi rls are equally fit to jobs in 

modern s ector as rural b o ys do? 

Yes No Undecided 

19. Do you think that fema le s have as equal potential as males 
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to learn to the highe r level and to work in the modern 

sectors? 

Yes No Undecided 

20. Who decide s the enrolment to school of rural Silti gir l s? 

The parents The Girl s herself Indicate , if there is any 

B . Inte rvi e w Ques t i o n s Prepared for Parents and Loca l People 

in the 2 n d Stage Da t a Gathe ring Programme. 

Dire cti o n to t he I ntervi e wer:- Read e verything to the 

interviewee a s cl earl y as possible . Make the instruction very 

clear to the respondents . After each question give him/ her time 

to think about it . Then put the answer given by t he interviewee 

as indic~ted in th e direction . 

PART I 

The duties and responsibilities of a r ural Silti woman are 

mentioned in the table . You are required to decide whether or 

not the educational activities in the primary school prepare " 

rural girl s fo r e ach of these tasks or responsibilities . If you 

believe that the elemen t ary schools prepare rura l girls for each 

task or re s ponsibi l ity , mark " x " in t h e "Yes " box , and if you do 

not beli eve , mark "x " in the "no " box corresponding to the tas k 

or responsibility . 

Turn to the next page , please . 

No. Women ' s Tasks o r Responsibilities Response 

Yes No 

I Preparation of balanced diet using locally 

a v a i lable food sources 

2 Heal planning that is adaptable and 

a ffo r dable in Silti areas 

3 Food Preservation u sing s imple and l ocally 

manageable procedur es 
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4 Deciding the termination of pregnancy 

5 Ta king de s irable care during pregnancy 

6 Being aware of proper d e live ry practices 

7 Ma king us e of c hi ld irruuunization programs 

8 Preparing ba lanced diet fo r infants and 

children from loca l food sources 

9 Being aware o f t h e' mo s t common child dis e ases 

in t he a r ea a nd t a king appropria te 

precousions 

10 Taking care of the social , emotional and 

mental health of c- hildren 

11 Fol l owing up the learning progress of 

children 

12 Preparing plots for agri c ultural gardening 

13 Planting , water ing & weeding vegetable 

gardens 

14 Wor ki ng int he far m during harvesting season 

15 Proper utili zation o f agricultural inputs 

16 PrepaLing na t ural fertUiz e rs for the farm 

land 

17 Taking care of livestock a nd poultry 

18 Protecting l ives t oc k and poult ry against 

di sease 

1 9 Storing aqri c ultural products safely 

20 Mark e t l ng a g r icultural product s 

21 Taking care of t he s an i tation of the liv ing room and the 

s urr ounding 

22 Ar ranging househo ld fUr nitur e properly 

23 Pra c tising prop~r was te-dispos a l s y s tem 

24 Prote c t i o n aga inst l nf e ctio n a nd e nvirorunental pollution 

25 Fighting against ha rmfu l traditiollal practices s uch as 

early marriage fe ma l e c ircumci s ion , girls abduction 

26 PLlrifying and r E' fr.iger~ting water using the traditional 

clay p o t 

2 7 Creating s a fe and clean wate r s t o rage mechanisms 
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29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

No . 

A 

B 

C 

D 

E 

F 

G 
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Constructing wood-saving stove s f rom local materials 

Avoiding wasteful or harmful rt: 50 urce utilization 

practices s u c h a s rubbing the bod y and the dress with 

ba tter 

Producing household f urniture f r om local r aw materials 

Producing marketi.lbl e furniture s and goods from local raw 

materials 

Giving desirable r espect for l ocal craft 

Maximizing family revenue throug h basic corrunercial skills 

Asswning leadership role s in formal and non-formal 

organizations 

'l'a king part in plannin{j and managing the day to day 

activitie s of th o.:' fami ly 

Ta king part in decision maki ng on every famil y affairs 

such as a ssuming re s pon s ibility for the education of 

children the alloca tion of family rev enue etc . 

Assuming chairwome ns hip mee tings 

T a k e an interest in poli tic.s 

PART II 

Rank the foll owing c auses of gi rl s ' school dropout interms 

of their priority i nfluence upon rur al Silti area primar y 

,school girls by a s signing "1 " for the most influen tial 

cause and " 10 " for the l eas t i nf l uential cause . 

Ca us es for Dropout Rank 

Luck of mone y to purchase learning equipments and 

to pay schoo l fees 

Marriage 

Exte nded illness 

Long distance b e tween schoo l and home 

Being engaged in e xcess ive labour at home 

Death or divo rce o f the parents 

Shifting to Kora n schools 
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H Lack o f fi tness between t he act ivitie s going on in 

schools and the act iviti es of ru r al Silti girls at 

h ome 

I Academi c f a ilure 

J Lack of the fut ure prospect of education to 

provi de empl o yment oppor t unities for rural Silti 

schoo l gir l s 

If you think t hat there are other ser ious r easons indicate only 

thre e reaso n s in t he i r order of impor tance 

PART II I 

To the Interviewe r:- Indicate the r esponse of the 

inte rviewee f o r the fol l owing questions by marking "x " in the box 

just n ea r to each a lte r na tive . 

l. Do yo u t hink th a t the existing education practice 

encourages ru ral g i rls to stay in their locality 

Ye s No 

2 . I f you were to choose betwe e n send ing your daughter to 

mo d ern schoo l a nd t r aditiona l religious school , which of 

the t wo schools would you prefer your daughter to go? Why? 

Modern School Koran School Chu rch School 



132 

Why ________________________________________________ _ 

3. What is your primary purp ose in sending your daught e r to 

primary sch o o l 

to ilelp iler proceed to the n e xt level of e ducation 

t o en a b l e her acquire skills and e xperien ce for 

emp l o yme nt 

to help her get prepared for her married life 

t o help her acquire empl o yment in towns 

Any other pl e a se s pecify 

4. Do y o u t h inr: t h , lt t h e act iviti e s in the school are 

appropr iate in h e lping yo ur daughter to fulfil the purpose 

indica t ed in question No.4? 

Ye s No 

5 . I f you think tha t the r e are undesirable behavioral patterns 

exhibited by educ ated r ural girls , li s t only five of t h em . 

6 . Mentio n f ive major benefits of educating rural girls 

7 . Ha v e y ou e v er bee n inv ited by the school director or 

tethe r s to di s cus s abo ut the school ' s program? 

Yes No 
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8 . Have you ever been told by teachers about the learning 

progress or d ifficulti es of your children? 

Yes No 

9 . Out of ten primary s chool graduate girls in your locality , 

how many of them do you think would attend their junior 

seconda r y schooling? 

10 . Out of ten primary s choo l graduate girls in your locality, 

have many of them do you think would secure jobs in 

gove r nment and privat e enterprises? 

Th e fo llowing questions wi l l be asked only to parent s o f 

the dropout girls . 

11 . Do you think tha t t he existing education system prepares 

rural girls f or their fu ture roles? 

Yes No 

12 . If your re s ponse t o question number 12 is " no ", how much 

does this devi a tion of the educat ion system from the future 

li fe of gir l s a ccount f or their dropout? 

Highly Mode rately Rare ly It has no effect 

13 . If primary edu c ation i s geared to focus on the actua l life 

of rural girl s , wh a t e ffect would it have on the rate of 

girls ' dropou t? 

It raises the dropout rate It reduces the dropout rate 

Undermined 
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14 . If primary educatio n is geared to focus on the actual life 

of rural girls, d o you think that more rural girls will 

begin schooling 

Yes No Undecided 

15. Who d e cides whether a rural girl has to begin schooling or 

not? 

Father Mo the r The girl Relatives 

If any other , indicat e 

16 . What is the ma jor c ause for the withdrawal of your daughter 

from school 

17. Who proposed fir s t 

school? Father 

Rel ati ves 

your daught er ' s wi thdrawal 

Mother 

from the 

Herself 

If any other indicate 

c. Intervi ew Question for the Dropouts and Non Dropout 

" Female Stude nts of Grades Three - Six in the 2nd Stage 

Data Ga thering Programme 

Your Woreda 

Age 

Marit a l Status: 

Kebele (name) 

Grade 

Married 

Parental Education : 

unmarried 

Stat e of Parents : 

Father ' s Education 

Mother ' s Education 

On l y Father is alive 

School 

-------



Your fam i ly si z e 

Only mo the r is alive 

Both a r e al ive 

Both a r e pas s e d 

Male Female 

To Th e In ter viewer: - Read Each Question 

Inte rviewee Carefully . 
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to the 

And f o r e ach ques t ion wr ite short answe r or mark " x " (if it 

i s a multiple choice) o n the basis of the response of the 

inte rvi e we e. 

1 . What i s your f uture p lan ? 

t o cont i nue educ a tio n 

to l ook fo r job s in towns 

t o create self - e mpl o yment 

t o s t a y a t home 

t o mi't rr y 

Any othe r p l a n (s pec ify) 

" 2 . If your cho i ce belong s to one of the first three 

a l t e rna t ives, do yo u h a ve the neces sary things or skills to 

tran s lat e your pl a n in t o action? 

Yes No 

3. In which part of re siden c e do you prefer to spend the rest 

o f your l i f e? 

In urba n ce nte r s 

In rural cen t er s 

In a ny of t he two 
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4. How much do you fi nd the activities in the school to be 

useful in per forming household chores? 

Highly Moderately Poorly 

5 . Who decides whether you ha ve to continue or stop schooling? 

Father Mo ther Relatives Yours elf Any other 

The followin g quest i ons s hould be filled only by dropout 

girls . 

6 . What is you r ma in r eason for dropping out your education? 

7. Whi ch individual influenced you most to leave school? 

Father 

Mothe r 

Relatives 

Teachers 

Yourself 

Any other (specify) 

8. ' Whi c h indiv idual was most opposed to your leaving of 

sch ool? 

Father 

Yoursel f 

Any other 

Mother 

Relatives 

9 . How much did you li ke the school program 

Ve ry much Average Did not like 
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CLAS S ROOM OBSERVATION ROT I NG FORM 

Name of the school 

Woreda 

Date of Observatio n 

Grade 

Subject 

Lesson Topic 

Section 

I . Assessment of the objectives in the lesson plan 

137 

Tot al number of the objectives in the lesson plan 

No . of Objectives % 

Reflecting each 

I Level of Sta tement Component or level 

of stateme nt 

A '1'0 0 speci fic 

B 'ro o general 

C Rea s onable Stated 

II Signi f icance o f th e objectiv es to the , 
learners 

A Object.ives addres s th e d emands of the 

actual life of rural Silti students 

B Objectives introduce;:d in co nn e ction 

with the actual life o f rural Silti 

s tudents 

C In troduced but are not connected with 

the l e arners ' a ctual life 

0 Not Introduced at all 
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II. Assessment of the content of the lesson 

Remark 

Ser . Instructional Consideration 

No. Yes No 

1 The c onte n t(s) of the lesson is enriched with 

t h e local r e sou r ces of the area 

2 The content (s) of the l e sson is connected with 

the i nunedia te e xperience of the learne rs 

3 The pattern in which the cont e nt of the l esson 

is developed demands the app lication of the 

general i deas , concepts, principles to 

particular cases o f the area 

I II. Assessme nt of the r elative utilization of Teaching Methods 

Lecture Dis cussion Problem Solving 

Method Meth od Method & Related 

Methods 

Starting Times of 

Each Method a t 

Various Interval s 

of the Session 

Tota l Minutes Sp ent 

on Each Method 
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IV . Interview Questions for Observed Teachers 

1. Do you think t hat t he objectives in the syllabus need to be 

sta ted in a more s pecific terms when the y are written in 

the l ess on p.Lan') 

2 . Do you think that the contents of the les sons should be 

offe red to t h e s tudent s as they are developed in the 

te ach e r ' s guide or t ext (with out adding or ommiting )? 

3 . I s a classroom teacher authorised to modify , in any case , 

the contents o f the l esson she/he i s teaching? If so , for 

wha t purpose s ho u l d it be done? 

4. Have you ever a tt emp ted to modify the content , 

organiz a tion of t he no tes that you offered 

students year af t e r year? 

form , and 

for your 

5. Have you e ver atte nded a seminar or workshop held for the 

purpose of wideni n g t eachers knowledg e regarding the 

prepa ration of lesson plans? 

6 . I s t he re a ny guidel ine i n your school that gives direction 

as to how dai ly l e sson plans are prepared? 

7. Whi c h method of t each ing do you employ most? Why? 

8 . Do you think that enquiry method could be used frequently 

in the s ubject you t each. 

9. Would you give a br i ef d e finition of enquiry method? What 

procedure s are i nvolved i n it? 

10. Why it is sometime s i1e c e ssary to employ e nquiry method in 

teaching? 

11 . Do you be lieve that teache rs need to giv e special 

cons ideration for t h e girls in the classroom? If so , why? 

And how could a classroom teacher fulfil this? 



140 

APPENDIX D 

PERSONAL PROFILE OF RESPONDENT TEACHERS 

Ite ms Alternative Teacher Responden ts 

Male % Fema l % Tota l % 

e 

Qualif- 10+2 - - - - - -

ication 12+1 121 66 . 5 52 28 . 6 173 95 

Level 12+1st summer 8 4 . 4 1 0 . 5 4 9 5 

1 2+2nd summer - - - - - -

1 2+2 - - - - - -

Total 129 70 . 9 53 29 . 1 18 2 100 

Total Less than a 

years year - - - - - -

of 1-5 year s 37 20 .3 17 9 . 3 54 29 . 7 

Service 6-10 68 37 .7 16 1 9 . 8 104 57 . 1 year s 
in 

11 - 15 ye a rs 24 13 . 2 - - 24 13 . 2 
Teac h-

16- 20 yei1 r s - - - - - -
ing 

Above 20 

years - - - - - -

Total 129 70 . 9 53 29.1 182 100 
i 
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APPENDIX E 

LIST OF THE SAMPLE SCHOOLS SELECTED FOR THE STUDY 

No. Name of the School Gr ade Level 

1 Agam Elementa ry School 1 - 6 

2 Grinzila - Tirora Eleme ntary School 1 - 6 

3 Dube Elementary School 1 - 4 

4 La n f uro Geb i'lb a E:lementclr y School 1-5 

5 Wo r e to Elementa ry School 1- 6 

6 Udasa Elementary School 1 - 6 

7 Werabe Elementary School 1 - 6 

8 Balo Eeris o Elemen ta ry Schoo l 1- 6 

9 Elos Elementary School 1- 6 

10 Yedi - Sabola Elementary School 1- 6 

11 Golana Sheme to Elementar y School 1 - 6 

12 Mekaka - Len ye Demeke Elementary School 1-6 

13 Fugi - Dilapa Elementa ry School 1 - 5 

14 Da ngelasho Elementary School 1- 6 

15 Mitto Eleme ntary School 1 - 6 

16 Wente Elementary Schoo l 1-4 

17 Gerbiber Elementary School 1 - 6 

18 La y-Tite Elementa ry School 1- 6 

19 Alkaso Eleme ntary School 1- 6 

20 As hute Elementary School 1-6 

21 Danecho Muker e Elementary School 1- 6 

N . B . The schools listed 1 thro ugh 9 are used for the first stage 

data gathering a n d the rest are used for the second stage 

data gathe ring . 
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APPENDIX F 

CALCULATION OF THE CHI-SQUARE VALUES PRESENTED IN TABLE 5 

Freque nsy (Ave rage) 

Category [(X - Y)-1] 2 X2 
Ye s No 

No. 
( :; ) (Y) 

1 2 4 75 2500 25 . 25 

2 27 72 1936 19 . 55 

3 26 73 2116 21 . 37 

4 37 62 576 5 . 81 

5 61 38 484 4.88 

6 36 63 676 6 . 82 

7 31 68 1296 13.09 

8 3 4 65 900 9 . 09 

9 71 28 1764 17 . 81 

10 79 70 1600 1 6 . 16 

N.B. Refer table 5 for the statement corresponding to 

each cat e gory number . 
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APPENDIX G 

CALCULATION OF THE CHI-SQUARE VALUES PRESENTED IN TABLE 6 

Fr0quen s y (Av erage) 

Category [(X-Y) -ll ' X' 

" 

Yes No 
No . 

(x) (Y ) 

1 3 !) 154 1 3924 73 . 67 

2 40 14 9 11 664 6 1 . 67 

3 45 144 960 4 50 . 8 1 

4 66 123 3136 1 6 . 59 

5 58 131 5 1 84 27 .4 2 

6 70 119 23 04 12 . 19 

7 55 13 4 60 8 4 32 . 19 

8 7 2 11 7 1 936 1 0.24 

9 134 55 6084 32 .1 9 

10 149 40 11664 61 . 67 

N.B. Refe r t a ble G for the s tatement c orresponding to 

each ca tego r y numbe r. 
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APPENDIX H 

CALCULAT I ON OF THE CHI-SQUARE (X2) VALUES FOR EACH OF 
THE I TEMS CATE GORI CALLY SUMMARI SED IN TABLE 5 

Frequensy (Ave rage) 
Category Item [(X - Y) - lj2 X2 

No. No . y (., s No 
(x ) (Y) 

1 :.2 1 78 3116 3 1 . 67 
1 

2 2 6 73 2116 21 . 37 

3 2 4 75 2500 25 . 25 

4 ?7 72 1936 1 9 .55 
2 

5 : ~ 4 75 2500 25 . 25 

6 2 9 70 1 600 16.16 

7 2 3 76 270 4 27 . 31 

3 8 '6 73 2116 21. 37 

9 2 1 78 3116 31 . 67 

10 J O 69 1444 14 . 58 

11 1 9 80 36 00 36 . 36 

12 3 8 61 484 4 . 88 

13 3 3 66 10 2 4 10 . 34 

4 
14 3 6 63 676 6 . 82 

15 3 9 60 400 4. 04 
( . 

1 6 :\8 61 4 8 4 4 . 88 

17 37 62 576 5 . 81 

18 3 9 60 400 4 . 04 

19 3 2 67 1156 11 . 67 

20 3 8 61 484 4 . 88 

21 (' 2 37 576 5 . 81 

5 22 6 1 38 484 4.88 

23 6 0 39 400 4 . 0 4 

24 (; 1 38 484 4.88 
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Ca tegory Ite m Freque ncy 

C' 

No . No . Yes No [(X-Y)-l ]' X' 

(X ) (Y) 

25 70 119 230 4 12.19 

6 26 61 128 4356 23 . 04 

27 5 4 135 6400 33 . 86 

7 28 49 140 810 0 42 . 85 

29 72 117 19 36 10 . 24 

30 76 113 1296 6.85 . 

8 31 69 120 2500 13.22 

32 70 119 23 04 12 . 19 

9 33 134 55 608 4 32 . 19 

34 156 33 14884 78 . 73 

35 147 42 10816 57 . 22 

10 36 153 36 13 456 71.19 

37 144 45 96 04 5 0 . 81 

38 147 42 10816 57 . 22 

N.B . Re f er Append ix - B for the statements corresponding 

to each item numbe r . 
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