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ABSTRACT

In the last three decades there have been lots of changes in the language

teaching profession. These changes are mainly the results of the broadening of

views about the nature of language and language learning. This worldwide

phenomenon is also reflected in our country in that new English syllabuses and

textbooks are now in use.

In this study, an attempt was made to explore whether testing has also changed

in accordance with changes of the syllabuses. To investigate this, contents of

the new Grade 11 English textbooks were compared with contents of the 1992

E.C. test papers of four sample high schools in Addis Ababa. The comparison

was made in terms of grammatical components, communicative functions,

skills/sub-skills included, and test formats employed. Additionally, two sets of

questionnaire were distributed to 208 students and 20 teachers to gather

information regarding the skills/sub-skills and test formats emphasized in

classroom teaching and testing.

The study revealed that contents of the syllabus/textbooks and the test papers

vary greatly. Moreover, it was found out that grammar, vocabulary, and reading

comprehension are the most emphasized language areas in classroom lessons

and classroom tests; multiple choice is the most dominant test format employed

in testing. In sum, changes in the syllabus do not seem to have been

accompanied by innovations in testing.
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CHAPTER ONE

INTRODUCTION

1.1 Statement of the Problem

Broader views about language, language learning, and language use have

influenced the language teaching profession in the last three decades. These

views were taken up by those involved in language teaching profession and

began to be reflected in syllabuses and course books.

Particularly, the advent of communicative views to language teaching in the

1970s gave rise to what came to be known as functional - notional syllabuses.

According to Nunan (1988: 11),

The central question for proponents of this new view
was, "What does the learner want or need to do with
the target language?" rather than, "What are the
linguistic elements which the learner needs to
master?"

It means that syllabus content began to be specified not in terms of grammatical

elements which learners are expected to master but in terms of functional skills,

which they would need to communicate successfully. Following that, as

Bachman (1990) indicates, language teaching moved from an approach that

focused on language form to one that emphasizes communication.

Correspondingly, language learning which heavily depended on explicit formal
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instruction, was replaced by one that recognizes the potential for acquisition

through communicative language use.

The shift of emphasis in language teaching from language form to language use

which resulted in alternative methods and syllabus designs also placed new

demands on language testing.

In our situation, the changes that took place in the language teaching profession

worldwide dictated us to revise our English language syllabuses. As a result,

new textbooks have been prepared and used during the last three years or so.

Regarding the classroom instructions that are taking place ever since the

textbooks have been put to use, quite considerable number of studies were done

on them.

What remained unknown so far is whether the tests being prepared are in line

with changes of the syllabus and the textbooks. Despite the presence of studies

like those of Nuru (1992), Bogale (1994), Kifle (1995), and Wogari (1995), to

mention but few related to classroom tests, they do not seem to provide the

necessary information about the relationship between English language

textbooks currently in use and the tests prepared based on them. This is

because of the fact that the studies were concerned with the old English

textbooks.
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Therefore, it is felt that there exists a crucial need to investigate the

implementation of the new textbooks in relation to the tests being prepared at

present.

1.2 Purpose of the Study

The general objective of the research is to explore whether testing has changed

in accordance with the changes of syllabuses and textbooks. Under this general

purpose the specific concerns of the study are first, to examine the relationships

between contents of the new Grade 11 English textbooks and the contents of

the 1992 academic year English language tests of the same grade level in a

sample of schools in Addis Ababa and, second, to find out whether the test

formats employed in these schools match the new changes.

1.3 Significance

The significance of the study lies in the fact that no research has been carried

out on the topic so far. Thus, it is believed that the findings of the study would

provide information and feedback for professionals concerned in policy making,

syllabus designing, textbook writing, English language teaching and testing.

1.4 Scope of the Study

The study includes only Grade 11 Semester I and Semester II 1992 E. C.

English language achievement tests of four randomly chosen governmental

schools of Addis Ababa and the new English for Ethiopia, Grade 11 Book I and

Book II.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 What is a Syllabus?

The impossibility of teaching a given language in its entirety makes it

imperative to decide what part of the target language to teach and to what

extent. This decision is dependent on the reason for which the learner needs

the language. Before any language teaching program is launched, an outline of

the contents which helps to bring about fulfilment of the objectives of learning

the language are worked out. This document is traditionally known as a

syllabus.

In line with this, Nunan (1988: 6) defines a syllabus as, "a statement of content

which is used as the basis for planning courses of various lands, and that the

task of the syllabus designer is to select and grade this content". But, not all

people within the teaching profession are satisfied with this definition. Because,

they say, this definition serves only for product-oriented syllabuses which are

mainly concerned with the outcomes of instruction rather than how it should be

carried out. Ur (1991) characterises syllabus as a comprehensive list of all the

things that are to be taught and which may be specified in terms of either

contents or processes involved in teaching. She further argues that it must have

explicit objectives and may recommend materials; indicate preferred
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methodology or approach; and, indicate a time schedule within which it should

be executed.

Dubin and Olshtain (1986: 28), while agreeing with the above characteristics of

a syllabus, state that it should also embrace, "how it is to be evaluated,

suggesting testing and evaluating mechanisms",

As can be seen from the above definitions and characteristics of a syllabus, there

seems to exist different views as to whether syllabus design is also concerned

with methodology or not. For the present study, since our concerns are contents

of the syllabus (and by extension of the textbooks) and contents of the tests, we

shall consider syllabus as specification of content. This is in conformity with

Widdowson's (1990: 128) view that, ", .. examinations assess the syllabus which

embodies it, and not the methodology".

2.2 Types of Language Syllabuses

Syllabuses may fall into various categories depending on whether they

emphasise the outcomes of language learning or the means through which the

outcomes are brought about; whether they favour discrete elements or chunks of

language and, the l~nguage content they give prominence to in the selection and

grading of input. Therefore, they can basically be grouped into the following:
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2.2.1 Product Vs Process-Oriented Syllabuses

Nunan (1988: 27) states that, "product syllabuses are those in which the focus

is on the knowledge and skills which learners should gain as a result of

instruction, while process syllabuses are those which focus on the learning

experiences themselves". That means any syllabus, which specifies contents in

terms of what the learners should be able to do at the end of the course, often

cited as objectives, is product syllabus. On the other hand, a syllabus in which

the emphasis is more on tasks and activities that learners will engage in class is

process syllabus. In other words, methodology is of crucial importance in

process syllabuses.

2.2.2 Synthetic Vs Analytic Syllabuses

Widdowson (1990: 134) indicates the distinction between the two in the

following terms: "A synthetic syllabus is one which presents language as

analysed units to be synthesised in the process of learning whereas an analytic

syllabus presents language as synthesised units to be analysed in the process of

learning".

This is to say that synthetic syllabuses are those in which language content is

specified in discrete units that can be learnt one by one until the whole is learnt.

In contrast, analytic syllabuses are those in which language is not linguistically

graded but presented in chunks.
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Syllabuses Based on the Specific Contents They

Emphasise

Grammatical Syllabus - is a syllabus in which language content is selected and

graded according to grammatical difficulty and/or importance. This type of

syllabus consists of a list of items such as tenses, adjectives, and relative clauses

2.2.3

(Ur 1991).

Lexical Syllabus - is one, which is concerned with lexical items and their

collocations.

Grammatical - Lexical Syllabus: is, as the name may indicate, one which

gives prominence to both grammatical and lexical items in its selection and

grading of content.

Situational Syllabus - this syllabus takes the real-life contexts of language uses

as its basis. It usually takes the form of a list of situations and the language

associated with them.

Topic-Based Syllabus

This type of syllabus resembles more or less situational syllabus except that the

headings are broadly topic-based (Ur 1991). Courses based on such a syllabus

usually have general goals such as 'developing overall proficiency'.

Themes/topics are selected according to the leamer's interests, while lexis,
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grammatical features and communicative functions would be selected to serve

the treatment of each theme (Dubin and Olshtain, 1986).

Notional Syllabus - Such a syllabus is organised around themes/topics relating

to broad areas of meaning such as number, time, location, etc.

Functional Syllabus - It focuses on the social f~nctions of language as the

central unit of organisation and is concerned with elements such as invitations,

suggestions, apologies, refusals, etc. (Wilkins 1976).

Functional-Notional Syllabus - It is a syllabus in which the principles of

organising the above two syllabus types are combined in its organisation. Most

functional-notional syllabuses also include grammar and vocabulary in their

specifications.

Mixed or 'Multi-Strand' Syllabus

This is a syllabus that combines different aspects of the various syllabus types in

an eclectic manner so as to bring about positive results. The specification may

include topics, tasks, functions and notions, as well as grammar and vocabulary

(UrI991).

Having looked at the above list (even not exhaustive one) one may wonder why

there have been lots of syllabus types in language teaching. The reasons for

such a diversity of syllabus organisation lie in two principal factors; firstly, the

designers' views about the nature of language and language learning and
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secondly, the learners' purpose for learning the language. That is to say, every

syllabus design is based on a particular view of language and language learning

as well as a defined goal of learning the language. Therefore, in this study

attempt is made to explore whether the views and goals that gave rise to the

syllabus under consideration are also reflected in the tests, which are based on

the syllabus.

2.3 Approaches to Language Testing

2.3.1 The Essay-Translation Approach

In the written history of language testing, this approach may be regarded as the

predecessor of all approaches. It is commonly referred to as the pre-scientific

stage (Heaton 1988), or the intuitive stage (Madsen 1983). Heaton (1988: 15)

characterises this approach as follows: "No special skill or expertise in testing is

required .... Tests usually consist of essay writing, translation, and grammatical

analysis. The tests also have a heavy literary and cultural bias".

From the characteristics of the approach, it would not be difficult to see the

relationship between the grammar-translation method and the essay translation

approach. In other words, grammatical analysis, translation, and essay writing

are at the heart of both teaching and testing. Therefore, the approach to testing

depended on the method used in teaching the language.
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2.3.2 The Structuralist Approach

As the grammar-translation method became irrelevant in language teaching, so

was the essay-translation approach in language testing. The developments in

structural linguistics and behavioural psychology, which view language learning

as a systematic acquisition of a set of habits, gave rise to the psychometric

structuralist approach to language testing.

As Stem (1983: 163) states, "The structuralist linguist brought to language

teaching the skills of isolating, closely observing and analysing specific linguistic

patterns." This situation resulted in the teaching of language features bit by bit

which again called for 'discrete-point' language testing - a typical feature of the

structuralist approach to testing. In this era, according to Madsen (1983: 6):

Testing specialists with linguistic training entered the
scene. Careful linguistic description suggested that
language mastery could be evaluated 'scientifically' bit
by bit. Objective tests were devised that measured
performance or recognition of separate sounds, specific
grammatical features or vocabulary items.

As the adequacy of structural linguistics and behavioural psychology which

provided the basis for language teaching began to be questioned, the

structuralist approach to testing that favours objectively scored tests came under

criticism.

2.3.3 The Integrative Approach

The growing dissatisfaction with behaviourism and structuralism as the basis for

language teaching led to linguistic research, which also changed the trends in

10



language testing. One of the outcomes was the integrative approach. As

Heaton (1988: 16) puts it,

The approach involves the testing of language in
context and thus concerned primarily with meaning
and the total communicative effect of discourse.
Consequently, integrative tests do not seek to separate
language skills into neat divisions.

So, when the focus of language teaching is more on the integration of linguistic

features rather than separating language elements, the testing also began to

reflect that. As a result, integrative tests such as cloze and dictation became

dominant. In recent years foreign language teaching focused more and more on

the development of communicative language ability thereby necessitating

appropriate ways of measuring it.

2.3.4 The Communicative Approach

This approach resembles the integrative approach in that both emphasise the

importance of meaning. In the words of Heaton (1988: 19): "Communicative

tests are concerned with how language is used in communication.

Consequently, most aim to incorporate tasks which approximate as closely as

possible to those facing the student in real life".

In other words, the approach attaches great value to the authenticity of test

tasks. The interrelationship between communicative language teaching and

communicative approach to testing is clear in that communication and

authenticity are central to both.
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In this approach the emphasis is not on linguistic accuracy, but on the ability to

function effectively through language in particular settings and contexts (Weir:

1990).

In a nutshell, in this section attempt is made to reveal the fact that the way

learning outcomes are measured depends upon the particular method/approach

adopted in teaching the language.

The next section tries to address how changes of a syllabus, teaching

methods/approaches, and testing are related.

2.4 A Brief Account of the Relationships between Changes of

a Language Syllabus, Methods/Approaches to Teaching,

and Testing

Methods/approaches to language teaching are informed by views about the

nature of language and language learning. These views are also at the centre of

the principles of selection and grading of what is to be taught, the syllabus. As

Nunan (1988: 21) explicitly states, "All syllabuses, indeed, all aspects of

curriculum including methodology and learner assessment and evaluation are

underpinned by beliefs about the nature of language and language learning."

From this, it can be inferred that change in these views consequently results in

changes of syllabus, method/approach to teaching, and testing as well.
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Changes in language teaching methods could also be effected as a result of

changes in the kind of proficiency that learners need (Richards and Rodgers

1986). If, for example, a need arises on the part of the learners to move toward

oral proficiency rather than reading comprehension as the goal of language

study, changes would be necessary in the syllabus, the method, and ways of

testing.

Now that we have established the relationship between a language syllabus, the

beliefs it is based on, the method used to implement it, and the tests

administered to measure it, we turn to the characteristics of these tests.

2.5 Achievement Tests

Achievement tests are syllabus-based tests. So, they "can provide information

on the adequacy with which essential content and skills are actually being

taught" (Anastasi, 1968: 402). They may be divided into class progress tests

and (standardised) achievement tests.

Class progress tests are designed to measure the extent to which the students

have mastered the materials taught in class. Heaton (1988: 171) says,

Each progress test situation is unique and can only be
evaluated fully by the class teacher in the light of his or
her knowledge of the students, the programme which
they have been following, and the class teacher's own
particular aims and goals.
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The class progress test is more of a teaching device because it usually assesses

both students' progress and the teacher's own work. Results mainly serve as

feedback for the teacher. Class tests and mid semester tests are included here.

Achievement tests, on the other hand, are those more formal and extended tests

which are intended to measure achievement on a large scale. An achievement

test, says Harrison (1983: 7), "looks back over a longer period of learning than

the diagnostic test, for example, a year's work, or a whole course or even a

variety of different courses."

They are often designed to measure mastery of a public syllabus and measure

what the students have learnt or presumed to have learnt.

Achievement tests must be consistent with the teaching approach adopted.

Heaton (1988: 172) stresses that,

If the students have followed a structural approach to
language learning, it is clearly unfair to administer a
communicative achievement test. It is equally unfair to
administer a structural based test to those students who
have followed a communicative approach to learning
the target language.

2.6 Impact of Tests

Tests have impact on a variety of individuals. Among the ones directly affected

by tests are students and teachers. First of all, they have effect on students in

that being tested by itself can be a major stimulus to learning (Ingenkamp

1969). As Anastasi (1968: 402) points out, "For all types of learners, the

14



periodic administration of well-constructed and properly chosen achievement

tests serves to facilitate learning. Such tests reveal weaknesses in past learning,

give direction to subsequent learning, and motivate the learner." In other

words, learning is facilitated when students prepare for the tests.

And it is to be expected that the students' learning will be influenced by the

type of tests to be administered. Thus, particular abilities and skills that a given

test assesses are likely to be emphasised by students to the neglect of others -

which are not part of the test. This means that students prepare themselves

only for those skills and language features which they think appear in the test.

The second group of individuals who are directly affected by test use are

teachers. Teachers' way of teaching is, in principle, dictated by values .and goals

of the instructional program. But, because of the influence of the type of test

they use or prepare their students for, they may be forced to go out of their way.

Bachman and Palmer (1996: 33) describe the situation as follows: "Despite the

fact that teachers may personally prefer to teach certain material in a specific

way, if they find that they have to use a specific test they may find 'teaching to

the test' almost unavoidable." For example, if a teacher is teaching students

who are preparing to sit for a test which emphasises language forms, he may be

forced to give more attention to grammar in spite of the recommended content

and material. In such circumstances, a 'hidden syllabus' will inevitably develop.

Therefore, tests have the power of influencing the teacher, the leamer, and the

whole instructional process thereby affecting the fulfilment of the desired goals.
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CHAPTER THREE

METHODOLOGY AND PROCEDURE

3.1 Methods

3.1.1 Data Sources

The data used in this study were collected from English Syllabus for Grades II

and 12, English for Ethiopia Grade II Students' Book 1 and Book 2, English

for Ethiopia Grade II Teachers' Book I and Book 2, the 1992 academic year

Grade 11 Semester I and Semester II English language test papers of the sample

schools, and responses of subjects to the questionnaires.

3.1.2 The Subjects

The subjects of the study were 20 teachers and 208 students from four

governmental high schools in Addis Ababa. Originally, it had been intended to

include at least one governmental high school from each of the six zones of

Addis Ababa. One school, namely Akaki Senior High School, was dropped

because of accessibility problem. The other school, Medhanealem High School,

was excluded when it was found out after administration and collecting of the

questionnaires that both the old and the new English textbooks were in use

during the time under consideration.
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Grade 11 was chosen for the study on the grounds that it is a level at which

senior secondary English course - that aims at preparing the students for

tertiary education - begins (English Syllabus for Grades 11 and 12). The

language skills and components learnt at this stage are believed to be crucial for

their later academic success.

The 1992 E. C. was favoured because by then all the schools are expected to

have used the new textbooks. Likewise, the tests are believed to be based on the

new textbooks and they are also the most possible recent ones to be considered.

Only governmental schools were the focus of the study because they use the

new books exclusively and operate under more or less similar situations

(teachers' standard and qualification, organisational structure, educational

materials). On top of that, governmental schools are the ones that majority of

the nation's student population have access to. Thus, the conclusions drawn

from the study may be applicable to the other schools, which the study has not

included.

The attempt to include in the study as many as a hundred students from each

school did not materialise because many have already left schools by the time

access was possible to the subjects. As a result, the questionnaire was

distributed to the available 290 students out of which 82 were not returned and

so 208 were used in the study. All those students learned the new 'English for

Ethiopia' in the mentioned grade, academic year, and sample schools. Five

teachers who taught the new textbooks in the specified year and grade were

17



picked from each of the sample schools for there were not more than that

number.

3.2 Instruments

The data used in the study were mainly gathered from academic records (the

Grade 11 and 12 English syllabus, the textbooks, teachers' books, and test

papers). The other instrument used for data collection is questionnaire. The

data obtained from the syllabus, the textbooks and the teachers' books were

important to provide information as to what has been learnt or presumed to

have been learnt and the test papers yielded information on what has been

tested after completion of the texts. So, the tests are formal achievement tests

administered at the end of semesters.

Two sets of questionnaire were administered to students and teachers to elicit

responses about what language content had been emphasised in classroom

lessons and classroom tests as well as mid semester tests. The questionnaires

also contain items, which seek information regarding testing techniques

employed in the tests.

3.3 The Procedure

So as to investigate the relationship between the new Grade 11 textbooks and

the tests that were prepared based on them; the study was divided into four

major phases.
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In the initial phase, an attempt was made to reveal the relationship between

Book I and Semester I tests. This was done by sorting out the grammatical

contents, communicative functions, skills/sub-skills, and test elicitation

techniques included in the textbook. Next, each of these content areas was

specified for the Semester I test papers and compared with that of the text.

In the second phase, the same procedure was followed to show the relationship

between Book II and Semester II test papers.

In the third phase, the results of subjects' responses to the questionnaire were

interpreted and discussed.

In the final phase, a summary of the discussions of the three phases was

provided followed by conclusions and recommendations.
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CHAPTER FOUR

ANALYSES AND INTERPRETATIONS

4.1 Introduction

This section contains the main part of the study. To go about investigating the

problem at hand, initially, overview of the "English Syllabus for Grades 11 and

12" is provided followed by specification of contents of 'English for Ethiopia

Grade 11 Book l' and contents of Semester I test papers of the sample schools.

Then, comparison of the text and the test papers is made in terms of each of the

contents specified.

Secondly, the same procedure is repeated for Book II and Semester II test

papers of the sample schools. Finally, responses of students and teachers to the

questionnaire are analysed and interpreted.

4.2 Brief Overview of the 'English Syllabus for Grades

11 and 12'

According to the information received from Institute of Curriculum and

Research (ICDR), the new comprehensive English syllabus for the Ethiopian

high schools is not yet published. The one used in this study is the "English

Syllabus for Grades 11 and 12" prepared in the form of a leaflet that is being

used as a temporary source of reference.
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Therefore, it may be premature and impossible to treat it at length. The syllabus

presupposes students' sufficient mastery of the skills of listening, speaking,

reading, and writing, grammar and vocabulary at the end of Grade 10. It states

that these skills are helpful "to study effectively at school and to use the

language whenever necessary in every day situations and in the world of work"

(English Syllabus for Grades 11 and 12).

The purpose of learning English at this level - cited in the syllabus - is to

consolidate and extend the mastery of the above skills and focus on developing

further the study skills required for success in education both at school and

particularly in the tertiary level.

Regarding the language skills, the syllabus cites the following:

1. Listening Skills

By the end of Grade 12, grade 11 included, the students should be able to:

understand instructions, information and explanations given by a variety of

speakers; identify relevant information from a spoken source and take notes;

and understand English and television programmes on the syllabus topics.

2. Oral Skills

Under oral skills a long list of social expressions used in a variety of everyday

situations which the students should be able to handle at the end of Grade 12 is

given. Among them are: greetings, introductions, requests, asking for and giving

permissions, suggesting and responding to suggestions, etc. are some (for detail
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see the syllabus). In addition, they should be able to participate completely and

confidently in conversations.

3. Reading Skills

As part of the development of reading skills the syllabus enumerates what the

students should be able to do as follows: reading for information, identifying

relevant information from a written source and making notes, reading and

understanding different kinds of texts, scanning, skimming, drawing logical

conclusions from texts, etc. (for the detail see the syllabus)

4. Writing Skills

After completion of Grades 11 and 12 the students should be able to produce

appropriate academic writings; use a variety of sentence patterns in their

vvriting; vvrite guided and free compositions; write notes from spoken and

written sources; write formal and informal letters; take down dictations; and use

correct punctuation marks.

Among grammatical structures to be revised in Grade 11are: the present

(simple, continuous, perfect, perfect continuous) tense; 'for' and ,. ,smce;

pronouns and possessive adjectives, etc. (for complete list see the syllabus).

According to the syllabus, the students' vocabulary is expected to be extended

formally through word-building, synonyms and antonyms, phrasal verbs, figures

of speech, spelling rules and informally through intensive and extensive reading.
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Generally speaking, it seems that the syllabus adopts a more communicative

orientation to English language learning and teaching. High value seems to

have been placed on overall interaction and on message transmission. Later in

the study, we shall explore whether this orientation is maintained in the tests.

4.3 Contents of the Textbooks and Contents of the

Test Papers

There are two English textbooks for Grade 11, Book I for the first semester and

Book II for the second. The two sets of test papers collected from each sample

school are also of Semester I and Semester II.

4.3.1 Contents of Book I and Contents of Semester I Test

Papers

Since Semester I tests are administered after completing Book I, the test papers

and the textbook are expected to possess similar contents. Therefore, the

textbook and the test papers are analysed for content in terms of four major

categories and then compared.

4.3.1.1 Contents of Book I

4'.3.1.1.1 Grammatical Contents of Book I

In the grammar section of this textbooks a number of exercises dealing with

various grammatical components are presented. The number of items under

each grammatical component is summarised in the following table:
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Table I (a): Grammatical Contents of Book I

c
"300.

b d f h I j k 1 r sE a c e g m n 0 p q 0

0
....
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19 22 15 21 16 18 4 6 15 2 13 7 8 17 15 249'- 4 33 14
q
0
Z
'$. 7.6 8.8 6 1.6 13.3 5.6 8.4 6.4 7.2 1.6 2.4 6 0.8 5.2 2.8 3.2 6.8 6 99.7

Kev:

a= present simple

b= verbs rarely used in present

c= present continuous

d= present simple + present continuous

e= present perfect

f= present perfect continuous

g= 'for' and 'since'

h= personal pronouns

i= possessive adjectives

j= possessive pronouns

k= possessive adjs. + possessive pronouns

I= reflexive pronouns

m= personal pronouns + reflexive pronouns

n= verbs followed by infinitive

0= verbs followed by '-ing'

p= verbs followed by infinitive and -ing

q= 'so' ... 'that'

r= 'such a ... 'that'

s= others

The above table indicates that the grammar section of Book I contains 33 items

(13.3%) for the students to practise the use of present perfect tense. The

emphasis attached to it might have been prompted by the understanding of the

problems that many students face to differentiate the use of present perfect

from that of the simple past.

Most of the grammatical components which seem to have been given less

attention, for instance p, k, d, m, are combinations of other components.
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Therefore, their inclusion in small amount may be because of the fact that they

are treated in the other exercises.

4.3.1.1.2 Communicative Functions in Book I

The following list shows the topics under which communicative functions are

presented in the textbook:

1. Introductions

2. Descriptions of people

3. Descriptions of people in a picture

4. Things we have in common

5. Writing instructions

6. Story telling

7. A day in the life of an animal

8. Qualities

9. Telling a story from a different point of view

10. Arguments - school uniforms

11. Meeting an interesting person

12. Describing processes

13. The ideal school

14. Letter writing

The above outlined functions included in Book I are among those specified in

the syllabus to be practised under various skills. The inclusion of these

functions is believed to have depended on analysis of areas of language use felt
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to be useful for the student. What is important, about them, is that they

provide the basis for purposeful language use.

4.3.1.1.3 Contents of Book I in Terms of Skills/Sub-

skills

Table I (b): Contents of Book I in terms of Skills/Sub-skills

Note-

Reading Voca. making & Granunar Speakin Listening Writing Total

Part One Compo Summary g 96

Unit No. of No. of No. of No. of No. of No. of No. of No. of

Tasks Tasks Tasks Tasks Tasks Tasks Tasks Tasks

1 1 2 2 - 1 2 3 11 9.8

2 2 3 2 - 1 1 2 11 9.8

3 2 2 3 - 1 1 2 11 9.8

4 2 1 3 - 1 2 1 10 8.9

5 2 5 3 - I 1 2 14 12.5

6 2 2 3 - I 2 2 12 10.7

7 4 4 2 - 1 I 2 14 12.5

Part Two - - - 29 - - - 29 25.9

Total 15 19 18 29 7 10 14 112 100

% 13.4 16.9 16.1 25.9 6.3 8.9 12.5 100

As can be seen from the above table, grammar is given much emphasis in Book

1. This may be an indication of the role that grammar plays in the development

of communicative competence. It can also be seen that skills such as speaking,

listening, and writing seem to have been included in lesser proportion than the

others. However, if we take into account the amount of time and learner

26



involvement each of the tasks under these skills require, it may be said that

their representation is fairly adequate.

In line with Dubin and Olshtain's (1986) view point, specification of the skills

seems to have been based on a careful survey and evaluation of the needs of the

students in terms of present and future expectations.

4.3.1.1.4 Test Formats Employed in Book I

The exercises in the textbook employ extremely varied response elicitation

techniques. In most cases each item in an exercise to which the student has to

respond bears a unique instruction. However, every effort has been exerted to

classify them under definite test formats.

Accordingly, the following classification is adopted throughout the two

textbooks.

a) multiple choice

Apart from explicit multiple choice items, an item for which there are

three to five options to choose from is included here.

b) true/false

c) fill in blanks

Whatever the instruction may be, any item in which a space is to be filled

by a word is categorised under this group.

d) matching

e) dictation

f) controlled writing
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Here are included items in which the student is expected to rewrite

sentences by: changing the forms of verbs, correcting spellings, adding

punctuations, using given structures, using plural forms of nouns, and

joining parts by connectors.

g) free writing

It includes writing compositions, descriptions, instructions, letters, and

full sentences.

h) short answers

Under this are categorised items which involve instructions such as,

'what', 'who', 'which', 'where', 'when', 'how .. .', give reasons ... , make a

list ... , guess the meanings ... , and give examples ...

i) information transfer

It includes making a table, drawing a map, labelling a drawing based on

information given, and completing a table while listening.

j) summaries

Under this are included items in which the students are supposed to

provide appropriate titles for passages, read and make notes, prepare

notes for arguments, and make a list in note forms.

k) Oral presentations

It includes all items which require the leamers to discuss, argue, describe

orally, explain orally, and conduct interviews.

1) miscellaneous

It includes items which are presented under instructions such as: to

which category does each of the following belong?; arrange the following

... ; delete (omit) the unimportant words; replace each of the following
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by... , write the correct forms of the verbs in brackets; change the

following nouns into plural; label the names of parts of clothing; find the

right words in the passage which mean the same as ... ; say whether the

following are direct/indirect. ...

Based on this classification, the test elicitation techniques employed in the

textbook are summarised in the form of test formats and their distribution is

presented in the following table:

Table 1 (c): Test Formats Employed in Book I

No. Test Format No. of Items %

1. Multiple choice 61 10.8
2. True/False 5 0.9
3. Fill in blanks 117 20.7
4. Matching 10 1.7

5. Dictation 4 0.7
6. Short answers 90 15.9
7. Controlled writing 86 15.2
8. Free writing 9 1.6

9. Information transfer 6 1.1

10. Summaries 13 2.3
11. Oral presentation 7 1.2

12. Miscellaneous 158 27.9
Total 566 100
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As the table indicates, the diversification of test formats employed in the text

and the tendency to move away from the 'popular' multiple-choice format

towards direct testing are believed to be helpful for the students to develop the

skills they need in their academic studies and social interactions.

Direct testing is applied in the sense that the many formats employed in the

text require the students to perform precisely the skill which we wish to measure

or develop. For example, the writing skill is measured by the use of both

controlled writing and free writing; the speaking skill through oral presentation;

the listening skill through dictation and information transfer; and the reading

skill through short answers and summaries. That means, the testing of the skills

directly shows the interest that we have in fostering them because the practice

for the test represents practice in those skills.

By introducing variety, the text also seems to have succeeded in testing or

making the students practise both the receptive and productive skills as well as

study skills.

Therefore, the distribution of test (exercise) formats in the textbook seem to be

compatible with objectives of learning the language.

4.3.1.2 Contents of Semester I Test Papers

4.3.1.2.1 Grammatical Contents of Semester I Test

Papers

The number of items included in Semester I test papers to test each

grammatical component is given in the following table:
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Table Ilea): Grammatical Contents of Semester I Test Papers of the Sample

Schools

Sample Grammatical Components

School a b c d e f g h I j k I m n 0 p q r s Total

AyerTena I I I I 3 I I I 10 20

Higher 12 3 3

Keftegna Arat I I 2 I 4 9

Nefas silk I I I I 2 I I 10 18

Total 2 I 2 I 3 I I I 2 5 I I 2 27 50

% 0 4 2 0 4 2 6 0 0 2 0 2 2 4 10 2 2 4 ~ 100

Kev:

a= present simple

b= verbs rarely used in present

c= present continuous

d= present simple + present continuous
e= present perfect

f= present perfect continuous
g= 'for' and 'since'

h= personal pronouns
i= possessive adjectives

j= possessive pronouns

k= possessive adjs. + possessive pronouns
I= reflexive pronouns

m= personal pronouns + reflexive pronouns

n= verbs followed by infinitive

0= verbs followed by'-ing'
p= verbs followed by infinitive and -ing

q = 'so' ... 'that'
r= 'such a ... 'that'

s= others

The table indicates that none of the Semester I test papers of the sample

schools succeeded in representing all the grammatical components presumed to

have been learnt in Book L For example, grammatical components such as

present simple, combinations of present simple and continuous, personal

pronouns, possessive adjectives, combination of possessive adjectives and

possessive pronouns are not tested at all regardless of their inclusion in the text.

In addition, the few components (3 items) represented in the test paper of

Higher 12 are those which are not part of the grammatical components of Book

I (see appendix II (a), items 32, 33, 36).
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In this connection, it may be concluded that not all of what has been taught is

tested and much of what has been tested is not taught. Thus, the tests run the

risk of being content invalid and exerting harmful backwash effect on learning.

4.3.1.2.2 Communicative Functions in Semester I Test

Papers

In the Semester I test papers of the sample schools, it seems that there exists

only one communicative function, in which the testee is required to complete a

description (see appendix III(a), items 25-29).

4.3.1.2.3 Contents of Semester I Test Papers in Terms

of Sldlls/Sub-sldlls

The following table summarises the number of items included in Semester I test

papers of the sample schools to test each of the skills/sub-skills.

Table II (b): Contents of Semester I Test Papers in Terms of Skills/Sub-skills

Skills/Sub-skills

Sample
Note-

Reading Voc. making & Grammar Speaking Listening Writing Total
School

Compo Summary

No. of No. of No. of No. of No. of No. of No. of No. of

Items Items Items Items Items Items Items Items

Ayer Tena 11 7 2 20 - - - 40

Higher 12 6 22 5 3 - - 4 40

Keftegna Arat 8 22 1 9 - - - 40
Nefas Silk 6 16 - 18 - - - 40

Total 31 67 8 50 - - 4 160
% 19.4 41.9 5 31.5 0 0 2.5 100
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The data in the above table indicate that vocabulary, grammar, and reading

comprehension items are dominant in Semester I tests of the sample schools

while items that test ability of some skills are completely missing. Even the few

items categorised under writing do not directly test ability of the skill but relate

to its underlying skill, punctuation.

However, measuring learners' writing ability through tests of punctuation can

not be regarded as sufficient. The problem with indirect tests of this kind is

that the relationship between performance on them and performance of the

skills they are intended to measure is usually weak and uncertain (Hughes

1989).

In this connection, what seems to have won wider acceptance among language

testers is that the best way to test people's writing ability is to get them to write.

4.3.1.2.4 Test Formats Employed in Semester I Test

Papers

Semester I test papers of the sample schools made use of test formats indicated

in the following table.
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Table II (c): Test Formats Employed in Semester I Test Papers of the Sample

Schools

Sample School

No. Test Formats AyerTena Higher 12 Keftegna 4 Nefas Silk Total

No. of No. of No. of No. of No. of %

Items Items Items Items Items

l. Multiple choice 40 36 40 30 146 91.25
2. True/False

3. Fill in blanks 10 10 6.25
4. Matching

5. Dictation

6. Short answers

7. Controlled writing

8. Free writing

9. Information transfer

10. Summarise

11. Oral presentation

12. Miscellaneous 4 4 2.5
Total 40 40 40 40 160 100

The above table indicates that only three test formats are employed in the test

papers under consideration. The single dominant format is multiple choice. The

four items of Higher 12 test papers categorized under 'miscellaneous' are prose

summaries of a passage in the reading part, but in wrong order. The students

are required to arrange them according to the sequence of the passage.
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4.3.1.3 Comparison of Contents of Book I and Contents of

Semester I Test Papers

4.3.1.3.1 Comparison of Grammatical Contents

The following table presents comparison of the grammatical components

included in the textbook and in the test papers.

Table III (a): Comparison of Grammatical Contents of Book I and

Grammatical Contents of Semester I Test Papers

. ~ , d . f • h I j k I m n 0 • q r .
~

J 19 22 I> • 33 14 21 16 18 • 6 15 2 IJ 1 8 11 15 149

~
.l! ~

~
•• 1.6 8.8 6 1.6 1J.3 5.6 8.. 6.' 1.1 1.6 1.4 6 0.8 5.1 1.8 3.1 6.8 6 99.7

i 1 I 1 I 3 I 1 I 1 5 I I 1 17 50..
11 .!•...

i '<l
~
,. • 2 • 1 6 1 1 1 • 10 1 2 • 54 100

From the table above, it can be seen that grammatical components such as

present simple, present simple and present continuous, personal pronouns,

possessive adjectives, possessive adjectives and possessive pronouns are

completely neglected by all the test papers of the sample schools. Even the

representation of the other components is not compatible with their

representation in the course book. Strikingly, 54% of the grammatical items

included in the test papers are those which have never been dealt with

in Book 1.
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Admittedly, when there are too many components in the text it is not to be

expected that everything in the specification will always appear in a single test.

In such circumstances the test constructor has to make the selection on

principled basis. What seems to have lowered the content validity of the

sample tests is that failure to represent the components in a convincing

proportion to that of the textbook does not seem to have been dictated by such

constraints.

Comparison of Contents in Terms of

Communicative Functions

In 4.3.1.1.2 we have seen that lots of communicative functions are included in

the textbook to practise the language in a purposeful way. The inclusion of

these exercises in large number might be taken as a shift from focus on accuracy

and form towards appropriateness and meaning as in real everyday

4.3.1.3.2

communication.

On the other hand, as we have seen in 4.3.1.2.2, there is only one

communicative function in the test papers which may be regarded as an

instance of language use for some communicative purpose, describing oneself.

4.3.1.3.3 Comparison of Contents in Terms of

Skills/Sub-skills

The contents of the textbook and of the test papers is presented in the following

table:

36



Table III (b): Comparison of Contents of Book I and Contents of Semester I

Test Papers

Skills/Sub-skills

Note-

Reading Voc. making & Grarrunar Speaking Listening Writing Total

Compo Surrunary

No. of
>-<

~ Items 15 19 18 29 7 10 14 112
0
0
~ % 13.4 16.9 16.1 25.9 6.3 8.9 12. 100

>-< No. of
•...
Cl) Vl

Items 4 160....- ....- 31 67 8 50 - -Vl Vl
Cl) Cl)
8f-c
Cl) % 19.4 41.9 5 31.5 - - 2.5 100VJ

The table shows that the ratio of vocabulary items included in Semester I test

papers of the sample schools is more than twice as many as those of Book 1.

While the ratio of items on note-making and summary as well as "writing are by

far less than one third of that of contents of respective skills in the textbook,

skills such as speaking and listening are not at all tested. On the other hand,

the seemingly close relationship between the ratio of grammatical items of the

course book and that of the test papers of the sample schools does not reveal

correlation of representativeness because as table III (a) indicates many of the

grammatical items included within the tests do not belong to the textbook.

All in all, the degree of correspondence between the contents of Book I and

contents of Semester I test papers of the sample schools in terms of skills/sub-

skills is negligible.
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4.3.1.3.4 Comparison in Terms of Test Formats

Employed

The test formats employed in the textbook and in the test papers is compared

using the following table.

Table III(c): Test Formats Employed in Book I and Semester I Test Papers

Book I Semester I Test Papers

No. Test Format No. of Items % No. of Items %

1. Multiple choice 61 10.8 146 91.2

2. True/False 5 0.9
3. Fill in blanks 117 20.7 10 6.3

4. Matching 10 1.7

5. Dictation 4 0.7
6. Short answers 90 15.9
7. Controlled writing 86 15.2
8. Free writing 9 1.6

9. Information transfer 6 1.1

10. Summaries 13 2.3
11. Oral presentation 7 1.2

12. Miscellaneous 158 27.9 4 2.5

Total 566 100 160 100

The above table indicates that there exists a huge difference between the two in

the formats they made use of.
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In the textbook are included various formats that elicit performance on all the

skills both receptively and productively. There are also formats that are

concerned with measuring knowledge of the language.

However, we notice in the test papers almost total dependence on the multiple

choice format. Yet, as many evidences show, it is very difficult to make

statements about learners' language proficiency from results produced by

excessive use of the format.

4.3.2 Contents of Book II and Contents of Semester II Test

Papers

4.3.2.1 Contents of Book II

4.3.2.1.1 Grammatical Contents of Book II

In the grammar section of this textbook, there are a number of exercises used to

practise various grammatical components. The following table summarises the

number of items under each grammatical component.

Table IV (a): Grammatical Contents of Book II

Grammatical Compo a b c d e f g h i Total

No. of items 20 20 20 30 63 20 19 15 - 207
% 9.7 9.7 9.7 14.5 30 9.7 9.2 7.2 - 99.7

Key:

a= probable condition

b= unlikely condition

c= impossible condition

d= relative clauses

e= active/passive voices

f= reported speech

g= position of adverbs

h= participle phrases

i= others
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From the above table it can be seen that in Book II, active/passive constructions

are the most emphasised grammatical components. They are included in twice

as many as the relative clauses which are the next most emphasised components

and even more than three times each of the other components and still four

times the participle phrases which are the least emphasised ones.

4.3.2.1.2 Communicative Functions in Book II

The following are topics under which communicative functions are presented in

the textbook.

1. Replying to a letter

2. Telling proverbs

3. Completing stories

4. Writing instructions

5. Arguments - for and against

6. Sharing problems

7. Delivering short talks

8. Writing about one's village or 'kebele'

9. Explaining proverbs

10. Writing letters

The functions presented in the textbook are believed to initiate the learners to

use the language purposefully in the sense that they simulate the type of tasks

the learners might encounter in their own real life situations.
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4.3.2.1.3 Contents of Book II in Terms of

Skills/Sub-skills

The number of exercises or tasks included in the textbook to practise each

skill/sub-skill is shown. in the following table.

Table IV(b): Contents of Book II in Terms of Skills/Sub-skills

Note-

Reading VOC2.. making & Grammar Speaking Listening Writing Total

Part One Camp. Summary

Unit No. of No. of No. of No. of No. of No. of No. of No. of %
Tasks Tasks Tasks Tasks Tasks Tasks Tasks Tasks

1 3 2 2 . 1 1 1 10 11.8

2 1 2 1 - 2 2 1 9 10.6

3 1 2 1 - 1 1 3 9 10.6

4 2 1 1 - 1 2 2 9 10.6

5 1 2 2 - 1 1 2 9 10.6

6 2 2 1 - 1 1 1 8 9.4

7 2 3 1 - 1 1 2 10 11.8

Part Two - - - 21 - - - 21 24.7

Total 12 14 9 21 8 9 12 85 100

% 14.1 16.5 10.6 24.7 9.4 10.6 14.1 100

The above table shows that the textbook seems to have emphasised grammar,

vocabulary, reading, and writing skills in descending order. Given the nature of

tasks that students have to perform in exercising speaking, listening and note-

making and summary skills they are included in the text in a reasonable

amount.
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4.3.2.1.4 Test Formats Employed in Book II

The types of formats employed in the textbook and the number of items

included under each format is summarised in the following table.

Table IV(c): Test Formats Employed in Book II

No. Test Format No. of Items %

I. Multiple choice 26 4.7
2. True/False 4 0.7
3. Fill in blanks 114 20.5
4. Matching 0 0
5. Dictation 2 0.4

6. Short answers 100 17.9
7. Controlled writing 49 8.8
8. Free writing 48 8.6
9. Information transfer 6 l.1

10. Summarise 4 0.7
II. Oral presentation 33 5.9
12. Miscellaneous 171 30.7

Total 557 100

As can be seen from the table, the employment of multiple choice format is

reduced while the use of 'free writing', 'short answers', and 'oral presentation'

has increased when compared with Semester I (see Table I(c )).
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This may indicate a gradual shift of emphasis from language recognition to

production, from usage to use, and from accuracy to fluency.

4.3.2.2 Contents of Semester II Test Papers

4.3.2.2.1 Grammatical Contents of Semester II

Test Papers

The number of items included in Semester II test papers of the sample schools

to test each grammatical component is given below.

Table V(a): Grammatical Contents of Semester II Test Papers

Sample Grammatical Components

School a b c d e f g h i Total

Ayer Tena 1 - 1 2 1 4 1 1 8 19

Higher 12 4 3 1 4 4 3 4 2 4 29

Keftegna Arat - 1 2 2 3 1 - 3 8 20

Negas Silk 4 2 1 4 5 7 1 3 2 29

Total 9 6 5 12 13 15 6 9 22 97

% 9.3 6.2 5.1 12.4 13.4 15.4 6.2 9.3 22.6 100

Kev:

a= probable condition f= reported speech

b= unlikely condition g= position of adverbs

c= impossible condition h= participle phrases

d= relative clauses 1= others

e= active/passive voices
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The most outstanding feature of the test papers of the sample schools, as shown

in the table, under column i, is that grammatical components which did not

appear in the textbook are included in the tests in large proportion. This might

have happened because of the teachers' conviction that these components are

more important than the ones included in the text but not represented in the

tests.

4.3.2.2.2 Communicative Functions in Semester

II Test Papers

It appears that there exists no communicative function in any of the Semester II

test papers of the sample schools.

4.3.2.2.3 Contents of Semester II Test Papers in

Terms of Skills/Sub-skills

The following table summarises the number of items included in Semester II

test papers to test each of the skills/sub-skills.

Table V(b): Contents of Semester II Test Papers in Terms of Skills/Sub-skills

Skills/Sub-skills
Sample

School
Reading Note-making

Compo Voc. & Summary Grammar Speaking Listening Writing Total

Ayer Tena 9 11 - 19 - - 1 40

Higher 12 14 15 - 29 . - 2 60

Keftegna Arat 11 9 - 20 - - - 40

Nefas Silk 17 13 1 29 - - - 60

Total 51 48 1 97 - - 3 200

% 25.5 24 0.5 48.5 0 0 1.5 100
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The data in the above table show that nearly half of the items in Semester II

tests of the sample schools test grammatical knowledge. The remaining half of

the items measure reading comprehension and lexical ability.

However, it is believed that omitting speaking and listening tasks and not giving

sufficient weight to note-making and summary, and writing tasks in situations

where these tasks are important features of the students' real life needs might

severely lower the validity of the tests.

4.3.2.2.4 Test Formats Employed in Semester II

Test Papers

Semester II test papers of the sample schools made use of test formats indicated

in the following table.

Table V (c): Test Formats Employed in Semester II Test Papers

Sample School
No. Test Formats AyerTena Higher 12 Keftegna 4 Nefas Silk Total

No. of Items No. of Items No. of Items No. of Items No. of Items %
1. Multiple choice 40 50 30 57 117 88.5

2. True/False 5 5 2.5

3. Fill in blanks 5 5 2.5

4. Matching 5 5 2.5

5. Dictation

6. Short answers

7. Controlled writing

8. Free writing

9. Information transfer

10. Summarise
11. Oral presentation

12. Miscellaneous 5 3 8 4
Total 40 60 40 60 200 100

45



The table indicates that there is heavy reliance on multiple choice format. It is,

however, hardly possible to believe that learners who performed well in these

kinds of tests are also able to use the language in a meaningful way.

The five items of Keftegna Arat (appendix III(b), 11-15) categorized under

'miscellaneous' are related to describing processes. The students are required to

arrange the sentences in such a way that they show the correct order of making

coffee. The inclusion of these items may be regarded as one step forward in the

attempt to use the language for some meaningful purpose.

The three items of Nefas Silk under 'miscellaneous' (appendix IV(b) 8-69) only

call for writing the correct form of the verbs in brackets.

4.3.2.3 Comparison of Contents of Book 11 and Contents of

Semester II Test Papers

4.3.2.3.1 Comparison of Grammatical Contents

The following table presents comparison of the grammatical components

included in the textbook and in the test papers:
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Table VI (a): Comparison of Grammatical Contents of Book II and

Grammatical Contents of Semester II Test Papers

Grammatical Component

a b c d e f g h i Total

No. of

Book II items 20 20 20 30 63 20 19 15 - 207
% 9.7 9.7 9.7 14.5 30 9.7 9.2 7.2 - 99.7
No. of

Semester II Items 9 6 5 12 13 15 6 9 22 97
Tests % 9.3 6.2 5.1 12.4 13.4 15.4 6.2 9.3 22.6 100

Key:

a= probable condition f= reported speech

b= unlikely condition g= position of adverbs

c= impossible condition h= participle phrases

d= relative clauses 1= others
e= active/passive voices

As the data in the above table reveal, the representation of the various

grammatical components in Book II does not seem to correspond with their

representation in Semester II test papers of the sample schools. Among other

things the inclusion in the test papers, of several grammatical components

which are non-existent in the text has contributed to this discrepancy. The

relationship between grammatical contents of the text and that of the tests was

calculated using Spearman's rank order correlation coefficient statistical method

and rl was found to be -0.06 which may mean that the representations are

almost contradictory.
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4.3.2.3.2 Comparison of Contents in Terms of

Communicative Functions

As we have seen in 4.3.2.1.2, a number of communicative functions are

included in the textbook. The 'functions' presented are believed to be closely

related to the learners' practical activities, that is, to the communicative

contexts in which they would find themselves. However, there are no such tasks

in the test papers.

4.3.2.3.3 Comparison of Contents in Terms of

Skills/Sub-skills

Comparison of contents of the textbook and of the test papers is presented in

the following table.

Table VI (b):Contents of Book II and Contents of Semester II Test Papers

Skills/Sub-skills

Note·

Reading Voc. making & Grammar Speaking Listening Writing Total

Camp. Summary

No . of
•......•......
~ tasks 12 14 9 21 8 9 12 85
0
0

l=Q % 14.1 16.5 10.6 24.7 9.4 10.6 14.1 100
•...... No. of•......•...v V>

Items 51 48 97 3 200.o.j .o.j 1 - -V> V>V vSf-<
v % 25.5 24 0.5 48.5 - - 1.5 100

(/)
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As can be learned from the above table, out of the seven skills/sub-skills treated

in the textbook only three are included in the tests. It can also be seen that

they are more emphasised in the tests than in the text at the expense of the

other content areas which are not tested.

The inclusion of grammar in that proportion and its spatial location in the text

(it is located at the last part of the texts) may indicate what Widdowson (1992)

called 'the restoration of grammar from temporary exile' and its influential role

in the development of communicative language ability. But the prominence

given to it in the tests in relation to the other skills is unjustifiable from the

point of view of achieving beneficial backwash effect, content validity,

fulfilment of learning objectives, and the assumptions underlying

communicative language ability.

4.3.2.3.4 Comparison of Test Formats Employed

The test formats employed in the textbook and in the test papers is compared

using the following table:
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Table VI (c): Comparison of Test Formats Employed in Book II and Semester II

Test Papers

Book II Semester II Test Papers

No. Test Format No.ofItems % No. of Items %

I. Multiple choice 26 4.7 177 88.5

2. True!False 4 0.7 5 2.5

3. Fill in blanks 114 20.5 5 2.5

4. Matching - - 5 2/5

S. Dictation 2 0.4

6. Short answers 100 17.9
7. Controlled writing 49 8.8
8. Free writing 48 8.6
9. Information transfer 6 1.1

10. Summaries 4 0.7
II. Oral presentation 33 5.9

12. Miscellaneous 171 30.7 8 4
Total 557 100 200 100

The above table indicates that the test formats employed in the textbook out-

number those of the test papers'. It is clear that as the number of test formats

increases the constructs measured by them also gets wider. Likewise, the

generalizations we make from results of such tests about language proficiency of

a testee becomes more valid. In other words, they provide information as to

what the testee can or cannot do with the language.
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On the contrary, tests which depend on one particular test format like the ones

under consideration, are insufficient indicators of language proficiency.

Some of the disadvantages of the use of the multiple choice format in general

and its excessive employment in particular include the following:

- it does not provide any information as to why a testee gets an item wrong.

- guessing and cheating may have considerable effects on test scores.

- its validity as measure of language ability is doubtful.

- it is often difficult to write good items.

- it usually tests only recognition knowledge.

- it exerts harmful backwash effect on learning the language.

4.4 Responses of the Subjects to the Questionnaire

1. In the questionnaire distributed to both teachers and students, they were

asked which English textbook(s) they used in Grade II in the 1992

academic year and all replied that they used the new 'English for

Ethiopia'.

2. In item 2 the subjects were asked which language skill(s)/sub-skill(s) was

(were) emphasised in classroom lesson, and their response is surnrnarised

in the following table:
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Table VII: Emphasis Given to the Various Skills/Sub-skills in the Sample

Schools

More Emphasised % Less Emphasised % Not Taught % Total

Reading 53.8 41.1 5.1 100

Listening 53.2 37.2 9.6 100

Speaking 30.4 51.9 17.7 100

Writing 44.4 46.4 9.2 100

Grammar 84.1 14.2 1.7 100

Vocabulary 75.7 23.3 1 100

Dictation 8 56.4 35.6 100

Note-making

and Summary 53.5 42.9 3.6 100

According to the percentage mean score of the subjects' responses indicated in

the table above, grammar (84.1 %), vocabulary (75.7%), reading (53.8%), note-

making and summary (53.5%), and listening (53.2%) are the more emphasised

skills/sub-skills in classroom lessons. On the other hand, dictation (56.4),

speaking (51. 9%), and writing (46.4%) are less emphasised.

If the emphasis given to the above skills/sub-skills is seen in relation to their

inclusion in the textbooks and the objectives of learning the language, cited in

the syllabus, they are at variance. The classroom lessons seem to focus on

knowledge of the language while the teaching materials encourage the

development of skills and meaningful language use. That is to say, the syllabus
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and by extension the course books are not being implemented in the way they

should.

3. For the item designed to elicit information from the subjects as to which

language skill(s)/sub-skill(s) they think is/are important for students to

practise, their responses are shown in the following table.

Table VIII: Degree of Importance the Subjects Attach to the Various

Skills/Sub-skills

Students Teachers

SkilVSub-skill No. of Respon. % No. of Respon, %

Reading 22 14.1 9 17.3

Listening 20 12.8 11 21.2
Speaking 41 26.3 12 23.1
Writing 11 7.1 10 19.2
Grammar 28 18 4 7.7
Vocabulary 22 14.1 4 7.7
Dictation 4 2.5 - -
Note-making and Summary 5 3.2 - -
All 3 1.9 2 3.8
Total 156 100 52 100

In the above table, it can be seen that both teachers and students believe that

speaking is the most important skill that students have to practise. Similarly,
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they seem to have similar opinion about the unimportance or less importance of

dictation and note-making and summary.

Nevertheless, these sub-skills are important for success in tertiary education,

which is one objective of learning the language.

4. For the item aimed at eliciting information about the degree to which the

language skills/sub-skillswere included in classroom tests and mid semester

tests, the subjects' responses are summarised in the form of percentage

mean score as follows.

Table IX: Degree of Inclusion of the Various Skills/Sub-skills in Classroom

Tests and Mid Semester Tests

Always Sometimes Rarely Never Total

% % % %

Reading 32.4 29.4 14.7 23.5 100

Listening 2.7 6.1 16.6 74.6 100

Speaking 1 9.8 19.2 70 100

Writing 23.5 39.7 22.4 14.4 100

Grammar 91.5 6.6 1.2 0.7 100

Vocabulary 72 27.3 0.7 a 100

Dictation 0.5 11.1 26.9 61.5 100

Note-making and Summary 10.2 23.7 25.4 40.7 100
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According to the data indicated in the above table, grammar (91.5%),

vocabulary (72%), and reading skill (32.4%) were always tested; writing

(39.7%) was sometimes tested; and listening, speaking, dictation, and note-

making and summary were never included in classroom tests as well as mid

semester tests.

Based on the data it can be said that in mid semester-tests and classroom tests,

only the learners' knowledge of the language is measured. Moreover, regardless

of their importance in terms of present and future expectations of the learners,

the other skills are disregarded. This might be because of the fact that the

teachers are not conversant with objectives of language learning at this level.

5. Teachers were asked to justify their responses to the above item and from

their replies the following are what most of them share in common.

Accordingly, large class sizes, students' low capability in some of the

language skills, and limited resources are some of the hindrances which

prevent them from including all the skills/sub-skills in classroom tests and

mid semester tests.

While it may be accepted that constraints such as class sizes and shortage of

resources are relatively beyond the classroom teacher's control, students' low

capacity in the language should not deter him from testing the skills. As David

and Edwards (1992) suggest, the tasks which they have to perform should

match with their ability so as to avoid situations in which self-esteem is

threatened by failure on task.
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6. Regarding the testing techniques employed in classroom tests and mid

semester tests the subjects' responses are summarised in the following table

in the form of percentage mean score.

Table X: Test Formats Employed in Classroom Tests and Mid Semester

Tests

Often Sometimes Rarely Never Total

Test Format % % % %

Multiple Choice 90.1 9.9 - - 100

True/False 25.7 33.9 22.3 18.1 100

Fill in blanks 22.5 43.3 28.2 6 100

Matching 37.9 42.5 16.7 2.9 100

Information transfer 3.5 6.9 8.2 81.4 100

Dictation 0.5 2.7 22.6 74.2 100

Writing 6.9 37.8 35.3 20 100

Oral interview - 3 11.8 85.2 100

Cloze - 8.1 11.2 80.7 100

As the data in the above table reveals multiple choice is the sole format that is

often used in classroom tests and mid semester tests. It also shows that fill in

blanks (43.3%), matching (42.5%), writing (37.8%), and true/false (33.9%) are

sometimes employed, while techniques such as 'information transfer', 'oral

interview', 'cloze', and 'dictation' are never used.
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7. The teachers were asked to provide justifications for their responses to the

above item and according to their replies the large number of students that

a teacher deals with, limited amount of resources and facilities available,

students' poor language background, students' lack of interest and

unwillingness, the need to cover as many language areas as possible, and

lack of sufficient time to rate learners' tests are factors that dictate the

employment of a limited number of testing techniques.

It has already been suggested that any new language programme involves some

sort of policy making. And policy making can be realistic and effective only if it

takes into account the limitations of available resources for implementation. In

other words, in formulating objectives for a particular new programme due

consideration must be given not only to learner needs but also to the constraints

of the educational institution or system under which it is to be implemented.

8. The subjects were asked whether ways of English language testing have

changed in accordance with changes of the syllabus and course books in

which 25% teachers and 29.8% students replied that they have changed

while the great majority said that no change has taken place in ways of

testing.
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9. The final item is meant to elicit teachers' comments on ways of improving

English language tests in the future. According to their responses, enough

resources should be available; class sizes should be reduced to manageable

levels; frequent tests should be administered; the tests should be all

inclusive of the skills/sub-skills; lessons on testing should be given to

teachers; and testing bodies should be organised in schools.
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CHAPTER FIVE

SUMMARY OF FINDINGS, CONCLUSION AND

RECOMMENDATIONS

5.1 Summary of Findings

In this study attempt has been made to investigate whether testing has changed

in accordance with changes of syllabus and textbooks. By taking into account

the widely accepted belief among applied linguists and language testers that

achievement tests are syllabus based and their contents should mirror contents

of the syllabus, the researcher has tried to bring this relationship to the surface.

From the entire study it has been possible to find out that:

• the grammatical contents of Semester I and Semester II test papers of the

sample schools do not match the grammatical contents of the textbooks

on which they are based.

• a number of communicative functions which enable the learners to

practise the language in a meaningful way are presented in the textbooks

while practically these functions are not observed in the test papers of

the sample schools.

• all the skills/sub-skills which are believed to be helpful for the learners in

terms of present and future expectations are included in the textbooks in

various degrees, while skills such as speaking and listening are never

included in the test papers; nor are they tested in classroom test.
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• the textbooks employed a wide variety of test formats but multiple choice

is by far the most dominant one in both classroom tests and semester

tests of the sample schools.

• grammar, vocabulary, and reading comprehension are the most

emphasised language areas in the classroom lessons of the sample

schools. They are also the most dominant ones in all types of tests.

• teachers justify their position for not including all content areas and not

employing variety of test formats by complaining about unavailability of

resources, large class sizes, and students' poor English background.

5.2 Conclusions

It has already been suggested that language teaching has undergone many

changes in the last few decades. In our country, this change has been evidenced

in the changes that took place in English language syllabuses and course books.

It is also expected that language testing is not isolated from such developments.

"Thus as language curricula and textbooks change, so the tests based on them

will also need to adjust in order to retain curricula (content) validity" (Alderson,

Caroline and Wall 1995: 226).

Based on this assumption and the findings enumerated above, it has been

possible to arrive at the following conclusions:

The disparity between contents of the textbooks and contents of the test papers

of the sample schools in terms of grammatical components, functions, skills/sub-

skills, and test formats could be a reflection of the difference between the
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teachers' and the syllabus designers' view about the nature of language and

language learning.

As learnt from the contents of the test papers and close examination of the goal

statements of the syllabus as well as contents of the textbooks it seems that for

the teachers language is a system of structurally related elements and language

learning is no more than the mastery of elements of this system. On the

contrary, designers of the syllabus seem to hold that language is a vehicle for the

expression of functional meaning and language learning is the engagement of

learners in activities that involve real communication. So, it seems that not

adequate work is done to change the views of the teachers.

It also seems that constraints of educational institutions such as availability of

resources, and class sizes under which the syllabus is to be implemented have

not been well considered.

In sum, with the new syllabus and textbooks, testing is going on still in the old

way exerting strong harmful backwash effect on learning.

5.3 Recommendations

Based on what has.been said so far, the following recommendations are made so

as to achieve better results from the new syllabus and course books:

1. Following Widdowson's (1990), Hayes (1995), Rea-Dickins and

Germaine's (1992) view, introducing innovation should entail altering

the perspectives of teachers to shift their customary points of reference.
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2. Language testing has to be regarded not only as an instrument for

measuring language ability but also as an important aspect of language

pedagogy.

3. Sample tests have to be included in textbooks.

4. Testing bodies should be organised in schools.

5. Courses on language testing should be offered for would-be language

teachers of all levels.

6. Workshops and seminars have to be organised for teachers at regular

intervals.
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D. 'B' and 'ei are pcssibJs 9~~wers.

i .
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~o 6. The best topic for the above passage is:-'
·:r:.~·Pop\flati,onIncrease.
B.• The -changes In the Development Of Socie ..~'y._ ...
. .

Q. NationAl Identities.
D. Diversity.

Gr. 11 Eng.

Vocabulary
7. 'tended' (line 1 paragranh·3) means _

a. avoided B. inclined C. rejected. n. suspected
'Prejudiced' (line 3 rrar-agr-aoh 3) means
A.. to g-ive no attent.ion to something
B. ·urovocked
C. liked or disliked without having ade1uate knowledge

of· semething.
TI.nromised

9. 'Suspect' (line 3 paragranil 5) means _
iL _-perrson thought. of wrong doing

v . .B.... ex:pec~ .

\J ii~:=io~..': .po:rnrs' (line 1 nar-agr-anh 4) IlIeB:IIS _
1~ -vcllues and dis-cr±minations-'

.,/

8.

C • adnrizne

.D• acL'Vise

"B. beli-e.f.s

C. notably accented type .
D. cultures

,-, . Referencin£
~...:...;:._11",; •• evolbing." (line 3 panagr-anh 1) re~ers 'to __ '_~'

A~ cbanges in population
B... disease 'and violent conflicts
C_traditional ins±:i,.-tut'i.ons and the tro nl.d ' s labor I'or-c.e •.
D. lii' e expec'tancy ,

-':"_",_12.. " •• _. ohter •.•• " (paragr:aph 2) .ref.e.rs to _
t. "i~-rc;~ +;y center'S around race, cc.Lor- ~ gender, etc 0

B. the cbange of population.
Co 'the related subjects euch as education, l'anguage,' etc.
D. the social norms and-standards of the'society.·

GR1L1V[~lltR ~\.!."ID'USAGE-----_._._-
DIRECTIONS:-Decide waich one of thechoites is the'best to

v'

nroduce a grammqtically correct senten~.,
Vesterdey, cqey hom~ eaply to.get to the office
by 80' clock •.
1:". lift B. lived.C •. Leaved D. left "

L. _
- ------
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14. The rich ~eaple can affard
k. themselves B. himself

c-:

l5~ Bekele: I am gaing to. buy
expensive •

.hbel: lire yau? I cauldn't possi b'Ly buy it.
It is me.

Gr. 11 Eng•
ta-..imprave _

C. herself D. themself
that baak, althaugh it is rather

~. taa ex~ensive far ••• to. buy.
B. such an ex-pensive to.
C. very exPensive to.

.,/ D. so. expens i.ve t-a
e 16. I __ by the traff'ic poLi.ce twice when I drive autside

the city. •.
.Ii. is being warn C. has been warned
B. warned D. have been warned

v'

'\f0 c...l7. The pLane was able to. .rri.se, This means it _

........---L.. cauld r.ise B. might rise C_ might rase D. rase
~ ~8. Dath girls write to. each ather regularly. They wr±:te

ic; i'r:equently B. accasianally C. sametimes D. ear-eJ:y
~ 19. My:friend his best snt and went- f'or a walk autside

the city. l) iJJ':"'.J~ ~ ~

h. put an B. mrtrs an C. put ail D. ptrt•..•......
S 20. as she was to. her mather, she last her bag.

;,. runs B. ranning C. running D.rb
v'

....Y..!2.£21_~i'he virus easily if' yau use madern and soohi.s't i.catred

apparat-us •
........---L. see B. cauld seen C. can see n. cauld be seen

22.. We can't discuss anything the chairman arrives.
A. since 13. until C. after D. whilev

23. She glasses since last year.
L. have been wearing C. wore

V' B. has been wearing. D. was wearing
24. I always urefer ~epsi Fanta.

ls ; than B. to. C. fram D. farv

25. Hawdo. yau expect such a thing.
Ii. to. do. B. me to. do. C. do. D. daing

v
_0__ 26. I feel like caffee.

u , drinking B. drink C. to. drink D. yau drink
--L-2?--Our--~~r -made us the hamewark.

~. daing B. to. do. C. do. D. did
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Gr~ 11 Eng.

o

V
28. The room WqS

A. such/that
v B. so/that

29. I enj oy' western music ~
A. listen B. listen to C. listening to D. play

v
30. I can't a~oid cigarettes.

~. to smoke G. ·smoke
B. smoking D. to buy

SENTENCECOMPITEHE~~SIONCOHBINLTIONJ~NDOTHERS
~IRECTTON:-Read the sentences carefully and then choose the

althernati v e , whic.hhas the same or nearly the

same meaning as th~~en s~ntence.

dark--- I -couldn't--- se€--anythin&._irLit-.:.
C. such a/that
D. so an/thAt

o

V
31. They di.dn '-t i-nvite us to e-at wi-th them because they knew

we hadn'i; ;ye-t finished our work.
~ we were insulted and went away quickly because we d:idn' t:

like to -eat-v.rith-----them• -- ----
B. We at:e by oursBlve-s.
C. we told them we didn't warrt to ea-t witb therr. any way.
D. we didn't eat: with them since OUI' work had not ye-t-

"'1(·;]

been finished •
32.• Deing careless for the annourrcement, she didn 'ttell US ahout'

today's examination.
A. Bhe said there would be no examination today •.
B. She told us there would be an examination next,week.
C,; She didn't know that there would be an examina-tion tQday.
D~ Due to her carelesness we were not able to know abou+

v---- toda:ys exam.
33. He advised me not to appl--yfor the job.

t:hought r should do some other work.
didn't say any thing about the job.
ordered me not to au--ply for the job,;
sug~ested that my annlication for the job is unfavourable.

../

Ii .- He
B. He
C. He
D. He

V
34. She has been selling vegetables "in the market since she

left school.
il.• she was selling vegetables before she left school

but now she doe sn "t ,
B. she started selling vegetables after she left school

but now she doesn't.
C. she is still selling vegetables in the market.

-------- -----
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Gr. 11 Eng.

D. she sold vegetables iJ?-the market after. she left school.
DIRECTION:- Choose the ~ combination of the given

, ~ -~
!.flv"'"""e '," - riai.r of sentences.

~. "

35. She was pot pleased D She was not disappointed.
, " "~ .. " " .

he She was not pleased. but .she w~s d.i.aappoLnjied •.

B. She was not 'Oleased or she was notdisa'Opoini7ecl.
C. She was neitber pleas~d nor disap'Oointed ..

J D. She was_pLea sed but she was .not di sappo.irrted , c :

536. He spent all his money. Heret1.ITnedhome. r'

b.. He either sperrt all his mone~ .or .returnad home':-' .-,.,
B. He nei~be.:r soerrt all his money nor re-tl:lrnecl home.
C-. '-'lthougb he spend all 1i:Csmoneyhe' Ctidnft. ~e't1J:rn.home.,

/ Dv Having spent all b±.s llloney, he r-e-trrcned.home; " ."
....L- 37·· The boy was 8'0 shnrrt , Be couldn't r-each the or~~'; on tae tr.ee e

- A~ The boy was SD short- bu:t he J:eachecl t.h~ or-ange.rorr-the tr:ee .•
B. He was rruch a short boy that he couldn't r-each -the cnange

'.'
r. .". '

C. the boy Was so short that he couldn't Teach t:hB orange
. ..!

on the tree _ ;

s

line ~ pector~f'i n. '

summary
'I :-.-'

One of the following words is spelt wrongly.
A. priest B. ladies C. recieve DG 'OreLe.r.redE.. happily
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EiTGLI::IIGI'u'J)E EIEVEN- 19/2 E.C. TiDe 1:20 hr a,
NIJ.:E~ - __ SECTION' no _

Part 1: PLSSLGE HE..Dllm (Itc;os 1 - 10)

Read t~ie follNrinc; I~SS[,[,0 c<T0fu.lly. Then ensvcr tho questions thr:t follow

o.ccerc!'inc to the c;ivon :pess:'-Gc,

1. Every person in the l'l'O:t:ldneeds f'ocd, The f'ocd t:j,3.t ])ec~·lo <)2.t cone s

frOD pl.errt s and ani.ua.La, Il:!.nts,.w'.:lich 8. f2.ITlcr cultiv2.tos so thC'.t he can

even tuc.LIy hnrvc s.t thcr; cz-o ca.Ll.od -cncps, .i..n:ir.'!2.lsthe.t :'..fc:rocr r-ai ses CIa

called .Livcs tcck, 1;0 CP'.Il dof i.ne .?--e;riculture then £1.S the scdenco and 2.I't

of cul tivr:tin[, cr-ops c:..n:l rr-.isinE; livestock k rroduc0 fcod ,·.nclG(.c,G.s:for

hU02.l'1be ings.

2. 1..lttough fcroir..c is nc doubt the !.!c.st .izipor-tarrt I-1o..rtof ~--ricultur.e

it anc'ludas otacr- C'.ctiviti.cs in r:.J.G.iti.en tofc.rninG. J.[:ti.culture h~

sevcra.L oajor ccnjcnerrt s such :1.S "O~icul tur..::l occn xri.cs l1:~ich dcz.Ls with the

business ?sIte cts of r:g:ri cu.l,tur.~ J..eren crry. is :,;..•bz-anch c;f 2.gricul ture which

is ccncermcd with crcj. culture and soil n2.!k'{;eDent~ and an.iraz.L science

3. The cr-cj.s .-.nelLivc s tc ck rrod.uced by f'arraer s rrcviG.es us with food

such as cerc,~ls, d.i::.iry r.rocluct.s and ncr.t., Food product is the ncs t

iUfo.rtWlt re,'-'-SGnfor q:;ricul-turc. Izrt. qsricul tur-c a.Lso l-'Toclucas r2.W

co.terials for inc:!.ustry. cotton and wocl ,:.re used for tho nanuf'acmrne of";

tcxtile GCcd.s, h.i.de s ~d skins '''-.rc usee fer 1J.c~ lo"-.th8r Coocls, vwGc~blc

oil end f'a t <'.I'C usee'. for sr-king SOP.B SUG?X cane .as usee. fer r.;::-_lcirlt;SU£(';r;

rubber is uscd fer :lr'....lcLn, , tyc.rs and ether r.roG.ucts. E:~:J,Y inWlstries to<L-;y

coul.d not exist unless C£Ticul -LurE)l'I'ovL!,ocl tileD ,ri th r"-w r.k""..tE):::-i:'.ls.

1;.. In ncs t ,:l"v01()rinC countries f'-C:ciculturc r·rm.-icles orrp'Loyracrrt for

t.ho 1:E'..j(,ri ty of t:-.o .roi-king l'orul:.ti.:m. In DCiStLfrie~-.n courrt'r Les narc

t.han 6CJ;. cf the Horkinc; l;Crulr:.t i.on is e:u;J'{;od in f2.r;"in,:,;. In Chana tho
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such. ['.S COCOD., cofL.;;,;·Crcu.'1dnuts, co+ton :-nc.' so en f0r thoir foreign c;xc!:w:ncE:.

In Ni£;eri<:.,f:s insknc0y,:ct,-ri,cultural -')xl'crts r:rovided. near-Iy 8o;.~of foreign

exchange ci:-.xnil16Suntil tllu Lr.t o 196Cs. J..t th;:.t tIDe: pe t'ro.Lcunr.OC2J.iOoar;:)

Chad and C~G;rcun" where, tb",re: UI'(; nc illrcrt2.."1teX:i.:ert2.bli:;':iiriefcl.s, a;:;ti.~
... '., ... ",. '. . ."

(Sli€htly c:.d.q:tudfIeD '''::p:'iCUltUronn..!..DevelclJIlont'-put '':''1)

0Jr1v
1. One of tll", f cllcid,ng is net t:rue;cccordang to the :pn..ss::.gc..:.

I.i.,. 1..11 crops 2.rD plLri-ts ilit net. 2.11 rh:.nts r.re, ~r,$,

D1 Lll Livc s'tcck arc ~s 'but no-t a.ll"nip-l S.~ llv~

lfue of tho f.oTIowinf;Ls net t:.w najor ccnponerrt of c;gricul ture.

L.. L.gricul tur:..l Eccncrri cs :D. " n; 0<,1 sc.i.ence such 1:S b.re(.;,~ and

D. Civil EllbinoGring

cor1 3. llhidl one of the fcllowinc can bo used. as tt.e f'ocd for huacn b\::i.ngsu.nG.

~ raw D~tcri;:.l fer inQustrics.

;.. cc ttcn eID wcc.L L. :rides [2K~ skin-s C. rubber and. cotton

C. v(;.:;etC'.:~eCoils and sU£;:':rc: ne

--.-~,.. In which ":'hic~c.n country ::lees ~:;:,icul turo j,:rcvidE;ue hiGhest
: ',

cnrleyTJont fer wTkin[; rcru.lC',ticn?

L. Gh2.!l.::. D,. Tq;e ]), None

1-[hichof the follo;i'inc.; i tCiJ.S~Tovi~es f'cr e.i.gnOX'Ch2.TJeO&u-n.inosfor

DEnY L£riccn countries?
.•..... Fe:trcleun I.. ~ricul tural l~·r0ductssuch as cocoa,

CTClL~~uts, cctton ~U so on.

D. his0s c.nu skins only

C. textile ~rccucts

ReferencinG Qucsticns
~6. The Ford 2.I't to

I., :textile l'roclucts L. exyor-t products C. crcI's n.nu. livostcclc

D. the skill of the h:.rDcr in

cul tivi',tin[:: cr-ops r.nd r,~i.~sin£.livesteck
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--Y -.Tlw, ~_,'fei instrme0\J:-pc~5-ni:le-3:1~j'.~~~~ .~.
~ 1•• he'll i£-i-iculturc lrcyic',os (;~1~'i·O;Y'10ntfer the r:11:joriti'of":.tlu:¥.~~

:POi ul at Lcn, .0', tho :;.:·redtiCtscf.:<<-ric~ ture USGd for'intltiStry

C.·t.~1(:yreduc-GSof ~GrieUlturc usee. fer expert.,

D., the branches cf I.";rieul turc in l:.fric£:.n ccurrtri.es-.... ....., , .::;- ""

V ecabulc.r,y Quc's'tions !.

yoe.. 8:' II ••• rcising Li.vestock (im;-<'...1. Li.ne 5)
r2ising L1eL;1lS _

1•.•lift U1J

D £"1"CW or l-,reducc cr-or.•..s end breed an.iria'ls
• D~ • '~

" ••• has sevcr-c.I Dc-jor. cor.!ncD!mts~A.j.s·ara:._.2line.3,

conpcnerrts .DcWS-"-_~~ _

::::, :'ToQucts./

~10. II ••• :,!cr(;p:oninent as '-.:"_-__ ---'-__ t par? 5 l.ine 5) "-.-pro::iinent !Je2l1S

. ·;,i .~_.~ caai.ly seen

lJirecticn: Tli:re'o' sentences aach...foilcwed by -fc:ur statcnmlts :ll'0 [;i:vcn.below•
•. Select -the senten.ce· that ;rou think .has the sacs, De-~;nh4gzs.-j;he

•.t;:i:venSCn.t2IlCG.

~ 11. 11ybr-cthc.r is -too ycU1l[; to [;0 to scheck,

L. 3:0 is vc-ryycung so, he vcango to schoc.L J. He is OM enough to---"
go to SC:lOCl. C. lie is not. o.Ldenough to 'eo to school.

D. IIc; is uatur-e enough te GOto scheol .•,

Wrv"P12. The :;<tticnt has little hC10 to recover frc:! his illness. Of

Hu is f'or tunr.te encugh thr:t he is ',,:cs-tLikoly te .ncccvcr freo Iii-s--·

Ll.Lneaa, :D. ILGhas sene hope tv recover. £rOD his illn~'ss.

C. He has not nuca here c~m'- so he is nes-t unlikely to .recovcr f:ron

his Ll.Lnesa D. lie has absolute.ly no hope to recover f.rQiJhis iJJ nesa-

Cm~~h3. She c'..ien't.lu"'..V8:tine, but if she had, she "~ul'~.hrwo cone ,.ith uS~"
1.. S:J.ewent wi-th us sinco she had tine. r;. She ,lien't Co with us 2..S

s.'1Ghad, tirie , C. Le she d/'n't have tiDc, she ·.lic'.n't GO .Ii th us.

D. LS she ('.!.)"sn't havo tiLl(;, chc (lcosn' t Co ',;i-th us.

FLRT3: Sentence ccnbine.tion

DIIIECTION; Choose the Lost ccrabana't.i.onfor each :-f'ci;r-of ecrrtcnccs Given below

-L 11".v Ilc ,"-oesnet s:'E::-.kEn,:,;lish. He cloes net s; G2.kFrench •

••• IT" doesn't s:..eek nei th(:.r Enc1ish nor French.

lJ. Ire ...Ioe sn! t s:.·e~:.kne i, 'thor- Enc.;lish ::.:.orFrench

C. llc doesn't sj.eak e.i,thcr .Encllsh ner Pr-onch,

D. ~Ic sj-oaks noi ther ~lish nor French.

L.
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,
~19. Ire S~~\·:t. 10~~ ci: car-s •.. He l'xA:c,'.. th:i.'(.~h t;!(> '·;ii1:~ClT•

. i.' S(;oinC 2: let of cr.z-s," he Locket; throuGh -thi..! \·:iiH~(jU.

oL 16. ..' r have l~st till.; Leek 1!b.ich I bi':U(:;ht~rest(;rc:y•
T' I have l:!cU~ht the beck th~:"~·!iI lcst yoskrt'..q..!J.

,.. I h2Vt.; l:-st t::<: beck r bvu::;ht yc ste.r.'2y.V'

DJII:c.cT.I.ON: i . li st (:,f 1'l'CI':'..s is t.,i..vcn ',:·c10'H. Ghccso the \;c,rd. th2.t best ccnj.Le tus

Lis1; of \:o:n'..s s 1.... ·,~u1:.1ic
- v v V

t, liC:!:'<:""J" i..s i7 VOv:;i Ocoh.-:s; SCI:lGtiDCS 18 VQv f cr- 19 vac- US07~_________ ~L-~ _

tll" mlr!;)Cro,.~S:-':'C.:l in +ac iol101rin,:;. Fri tc: cnly tUG let-tors.

D~ ava.i.LacLe E.sE:cticn C. coLl ccta cn rcferonce

SCDC-tinGs tho ~TCI'CI't;y· of cue l:~rsL'n:, cr scue cf th0 lec'IIlec. scci.ety , I'ucLi,c

li'L'r?..xi.es usual.Iy hr-vc SI;;J.:!:'2.t0 2G ')?C ,/ fOT bon.-c1-<-in.-.;c.m~fer 21 VOc.:~-.-
rLu 5: GIl.;.1J,h1l ~~iJ) US.CE

DIlillC'nO:N: Cheese th8 ;Lr2. (;T :-hr;:.sc tTI::-.t ':.;cst CGo~.h;i;8S e c21 cf -the foilo-wi.nt.,'· ...

son'tcnco s,

is '..ut on Lean;

/ C. tll:~:t y cu rcL::Cl'8~ 'D. tc 'J~:"c..'1 rd.:.:rr;j ~ y·u

O;' 23.' If Y'·U Get 2.11 tilesG quee+i.cns ri..;~t, you t:!0 exarri.natzi.cn,

J. _ c.
1o!€t if they lir.._~,:-:cnoout in t~.iernan,

C. ';::ill J:,.:·.v'-' c;ct

I 2.5kc~~.he r

L. u,.::c..:thE:r TI.. in CC.S0 c. 'ti~ctb.c.r TI. un l c s..

€" 25. It W;-'.s only Lr.st Y0::..rtb.~.t t~G :;:-C.CT f( G.~, c.Lo thc e F.nc.. IJe~cinG.

J •• Hi,S ciYl.n j.• ',;L:L0 ",iven C. hr.s "be\..n c.ivini. D. i2.YC been, L,iv-ing

.2.N~-r~,27 •. \;hcih en" r:.f the lcllcMillG Ls c:.;rrGctly .:;:-unctU2.t€..~?

:.. Tho te2.ci1l3r shcut.c,'; st.·.:: t2.lkinv ,u- "TlK tG.;.chur shouted, star

C. The te:.chGT sll'.:utL:~, "stc~' t:.1Lint;"t

v' D. The t·..;:'.Ch(;Ts:~"utG,l, "st:~~·t:-.ll:inC . f "
L 28_ 'I'ho 'cr o, s ~uc: to t::E: lli'1.0X::(;c"i;..:.:,~ r::in.

C. 11:':'VC 8(;:-.:n cestr()yc~'.

D. "H:::r<;::.ostrcyin[,
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vvOG?9. "ilby ~id ~'h,ll.f:.:':' i:;'r-~Uesti0ns?

./ i: 'to ,'.r.r:\ier -~O 1. to refly to C. to WS1WJ;'.for D. to re:;.:ly fc·r

VCV 3C. If tC2.i::: 'L' toan 1::'" teen' L' 1-iill thG catch.

v/ L, wins /x"..t ~. ·be2.tf>/Yin C. )Tins/ win D. boC'_ts/boC'.t

--±-31. Tho stucont t)B.i('_, "I br-oke the chd!'." ;ihon changed antc t~c re:;.:crteu

spee oh, the rc1:-orting ~rb \iouLl be

L.. DlU1cunCG:~ L. ?.G:.a ttc~~ C. cecl2..rt>': D. cx~le.inec
v

-L..32. "Is your rOCD It.rC;(.?'' /.bcbe asked DE;, ~i!len chance': intc re;-crteC!.

L. Lbcbe 1-T2..c"'teLto' kricv vrhe thcr- r::;y r-ecti was l2.rce •

.Li. ~·.be-cG.-.sk.::.,'.. ue tbnt i±- rry rco;.1 "[..8 lareo.

L. !.~ fI'icnC!. 2.skcc ii' I W,_S Gain(.;

L. ~.':y frienc r.--j<0.:l 2D t?"~re I w~.sL0ing.

D. l-fy f:.,ienc c';,;.' ~e(..

l.. th2.ll D. t.c

~35. In---my yeuth , I

D. but

tre IIc e-

an usod, tc .suirE-in[; C. vas usei; to s-.ti:m

.__ 1.-_36. I c.w locki.nt: fm-l:crC __ . ['. le-tter fr,-o ycu.

L. to ri::c(;ive L· receivinc C. to rGceivint:; D, to have z-ece.rved

__ l_37. He sj.end.s uost o:J. his tirao bcoka,

t , to roc:'::' C-- of I'e2.~lin£ D. to rc~

studerrts have ,.:c·ne"ell.

C, Li tc.Le D. r. .. little

h3.r y cu lock a t it

C. on D. by

In .-fl.ich cf tht.; fclloHinC sczrtence s

D. They havo just c'..oi'e:r.terl their enerai es,

niLE _ _______ 3EC-:rION ~no _

7·
15·

_ __ 3.

16.

1. 2. 3. =r » 5· 6.
9·
117·
25·
33.

1C.

1[; •
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~ IIic;ho r §01"2=-:C:.:J::,;:J:::,]!!,:.;r:.c:::;,;h:.::0;:.':.:n:;:;s=i;..;ve.:=-..;;·S;.;e;..;c;,.;~~lid;;;.·;;;..nq~·~...;.S...;.d...;.h_o-.;o~;i
Gr~~c Eleven fi=stSo;~S~G~ Ena:ish Ex~tion, 1999·~~~~~~~~~~~~~--~~~~~~~~r ---

Tir..3 ;Ql~wcd 1 hr 30 l:ll.nutes.
I noad. too s::.)aSG::,,·1~o.nCl 8.IlsvlOrthe questions that follow

Ethiovia' S Eff")rts in to}.:1)(;l/(d.ngDcsertjjH,cation
( 1) §')ur o.ctiui tics 7.ro a.f;toIl rocognized as the causes of desertification.

Ovor cul-::iuation .2:...~uets tho soil,.' Quergrazin6 z-enovee the vegeta-
"i;ien o.::V'c!' ~':G.t }):::OtOOt3tho. soil f:Z-on or.os:I:Jlbn.
Dcf')rcstc •.t:'~on z-orzcvoa trees that bind the soil with thoir roots.

l.'.nd ?:J:'.rl~·:r:'..i!ldf L~:~i:::a.ticriturns crDi11and s8.lty de.sorltfyinB------ -. -
&EmG 500 r I)OC :1-.3Gti':'ZS. each yea"",

(2) The·C!.r')UGh~0·J . •...••:ucl1 xff'cctod::: -"... -,)lJ.S of E.,t;hi~..Jians.in.. 198.4/85 was
tho ::'csul to.nt ::lL;',:)c'!i'01: tl·ie at'c:..'.:;r::e.n.J.j:!.onelJI'hcnoraenon., Over. ~
:;:oo~lc dior] 'luo tc 2..:.;-~c 0 Around eight nillion ?cople suffered. f'r-on. ~
fooc1 sh.or'tC1.c.,;oEl• .i::i.,'::~l :'.l:::rtali ty of li~s.Jliock was reporto.ci. Vast areas
of fJI'oGn vetSo'~'1;i;ion(~i.S;"':~l)Car(ld~1•.Coneiderab+eo area ~. naturaJ.. fore:st

Vias deatr0~T~':: as ~"..Z'ostu.t '.If h:;ieh ta"J.poxaturcs a,nd,5puntaoe:ous
..eor;bua:t~on. L!.1.rtSo:'.(C-:Xll'Sof 7dldJ.i.fo l.o.st. their h6:Gi-tirt and IJigra-ted
c.L.s3vho:ro. C.:msb(!uontl--y , EthioJ:.li.a loa:t. a.~arge so-gnen.t of i:t:s b:Jodiv(?;~t~.-~- " . ..-- '- - - .--' . - .

. v .
Much c.f these cnerrtn occurcd in tho eo.rid, sc:J:i- .'J.:d.d, and dry eub-huDid
~as . cf tho country lo-cnted in. t-he fron'ticr areas, ca-sii:, .north - eas:t
ana in tho· £:..caG stxoc.:h:Lns f.rIJO thG cont.axal Land nn-sse:s iwwani.s the nor
th of -.the Countr'J .•··. .. .
1:.2 a counte-y 9iffg~;.tBd :00' r-e.cur-r-arrt c1.rouehts in

drycpuo-h~d 'Zones, ~thio?ia 1-~R siGned the
Desertification cmd. is C';:'rit' ,to transle..te

I ( I~

arid, SGDi-arid and
Con~ntion -to conbaf - l
the object±~s in to

actiJns.

o',,"h- .'.,.'1.c~:.·.~at turns ~~})l~c1 s:ll:ty? ,.'
;.;..'-~rer cui ti VT'~:i.O;;"

Ethiori9.Il. m.ld1ife .t.nd Natural: Hi-story

Soc1.ety: , A Quarterly NOYisle-tter

•-:Je •• .
Ovar [SI' :!'zine

C. ~olrly drained irrigation,.e: :0'. high te~c.r<::.turos and conbuatd on
~ 2. :::o.r0:'.;re..Ilh2 Li.no 2 the wor-d aforor:entioned refers to. the

."ft ticra:tion ,of ,-:ildlilo eiseVlhcre
J}o Causes .of. d.esortilicati.on

C. ~rid, sGwi-~rid, and dry sub- hUDid areas
D. Conuontion to Coo0at Desertification

- ... •••1/
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. ~ ,'.,-'

.1" ••.o;._ ....._- -- ...

": .. 1984/85- , '. -.. -' ','
VI(~in

;';"i'!'~) ])'!,~-J:he.'':2fn@'et~0f, 198~·/85 Ifr'oueh't in -Ethi'opia'

~5.' Much of tho drCUOl"G and, its effects micured in the - •.....---
,~i.. ri:zt V?.lleys 0:f Etblor'fa.' '

.r:D.e 2..rid~ s8L1i;3.ric1 and eub-mru.d 7.rGD.S

C'. ·'.cc:1.:!;QJ;':ilhiL:-Uc.nd.~· ,

I :

~~. ;n,.. S::m:thB.rn ? ";ostorn ret3J..~ns46:.-: ,'.'hy-..hss;.2thio:;:i::. sic;ilod the -C':t.riv~0n? ' . ",_." . -r:

. '..4- t'J ~';;iQ:ro ""CpUGB-' .. ' C/,·'t0:.C-:!ii1:1a.t de:sert~::ti!la-tion:
.. '. '. -," ;. ._:",':" !lie. t-o Q~ .dCTSi:J.rl.s;. > ]J.; ;j;Q:.rlo: aWay 'Wi':th \7.ildlffe - . ,',

~.. !1,66'" ,_n Q];l.c:o:sn"t~ conteXtuaL- bGtm:iilgs' as:.':they Ere used :tI:i--the- 'passage
~7 e .exh auafrs ~ ]Lsn S up cUL,i.±e t2ly-:-.-- ---3'; Sends· pu:i; G.~ .f'~' otrt -
"J:tov.-· .n..;.·~'O,ds . :. '.' r. . . . .
. ...Ja.; f8J;~j-7Je :, ~;'--cif_:E:)')d: .:n~=--FariiI:Y'
~'rn 'Jbv.JF) ~e ,sc:arco-t# of fDUd
-2L~ halJ:i...-t2.t ••..• CbD.r~ctGr· li. regular C... a;('i;:prg by' b:ahiii

. ,_J"00" .' ~=1) r.c...tu.::'::?J..3urrolJ+ldinge '•
.-m.10;" ,S'tr8i1,Chi11{f,;' .A:.' i;[nJr......nG ,-,dd.er- JJ. str3.igb::tB.ning CI' ;e:x;1iend.ing.

~

. jJ.. !)eiid:i rot.,-,.\1 0 e.- ... --0 ..

C v. C J: ' -: C nt~ -r • onncrrta.on '.' C:;:LL'orence iJ. Conversion, '" ;J.greene ~
, '.:- ,'f). e.d.¢£$i.On r i » '''. ~: __ :-:.'-'::'_ ~_'-_\'-~- ...--.o. .. ..-..- .' ~..--...- -.-

'C a-ere.a:t d.eal· of i'o'Od-

m ,.T:D.c..f·).llovliug:l'.:t,qse s:ur::u:::rarie..sare ncit-aXr~ed· in ordt".tt.
" . '. .... . -', - . ' . ~.:..u'rCUlGothen 3.ccordi.ng ~tD -the- soi:i.uenc-e of the-}Jass:age:"-

Z.l1.d. \7l1{i;e arid. tTI:i t8 the nunbe:r:s in' ord.B:r' ..
12. I'ho r.ror.s 2:ffcctod by the jr0ught >lrare the arid, sCTIi-3.r:1d and

I

~3. Four
-LL~.'l.S 2-

Co~bai Des3rtific3.tion~
..J!L<The 1984/85 clr-::~'lt iE. ::8th.io:pia V!:lS the resul:t,."~· the above nentioned

3ub-hu:nid c.rco,s ')f tho c')un-tr::r.
c.cti vi t20 S arc idcnti:f±0d D.S: tho "naf,n ..eause.a of -deiSer:tr:i:i'.i.ati.oJl~.
viCtir,l e::fh1oucht s .:;thi.crpia· has signe'd the Conveirtion to .:

•.• /1

: ..
-"
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Iv'.!ri·Go tb.o lettarof y.,mr choice. for tho· blank spaces
-01/ . .'2';]) For the undor-Lf.ned ,'{:)rds or l)hr:'S~4L.;;r: The pro:;?roi tors ()f "~hiG factory' 'lre 'roc3.l l)(;ople.'·. ,

,~].)owner-s ::J) ".:orkGl"G c) c:~::;loyees q,) b and C
~ £rsy father H2.S Qvvj;yod.illen.'IrG:ij~od ".;he E.S.L~C.E

0.) full of j~'y b) very' 'h8.pp~;:' c) not happy
vo~ - /..' , " ,~1.w;, '.7hon sho saw tho lion, ho r knees bec3.!l to quake ,

0.) trenble 1)) junp c) 170'lJt._ a,,) fold
'J Qc'" , "}}L19. The little chilclrcn had Gone to Visi,t. their playr..3:tBs

v ')
\Ji)v : 'J.} r-eLtrtzizro s "J) ~lct8rs C) :friends d students
d ~ 26. I lost __ keys yostorclC:Y. \

(. ,3,)- a-llerd 0') 8. f'Loclc c) ":"tean dO) 9. bunch"C _ ./" , 'd~ z;r. ycste~d:j.y night' ~ of thievos cane to rry house and sto.l$ alL
'JY' :;!r .:;port:i:-as. : '

,I > ,:,,~---"~.y:f'Le ",1:-' "'\' ::-crrIT' -o) r;:'ck J) r:ang•.vDv /.-~ yJ u",_, ~ "", ~

J..:l-z2..:.... of t:"x; fl ':)loc1:od tho r-ood ,
0<-J ':-0; 'hard 'b) 'cl"2.sS ".-) tD3.J;l c":) flee-t ';""

"Jl123. Crri.Ldr-eri c-1Hry-s"v::.'ytc, '~.:L.---::ick --,theIr-paren.i;s sPe:e'cll.~".,
c, ~) 'CJW' ri)"JJJit:);tc' " c) 'uccc:pi; d) a and b

v~ -24. Tho stlliLmrt has' done his Essigm::iCnt o.cc,ur~l-Y.
, : t ' 0.) em-Ie c tl;'T 1)) SId] l-f'~lLl:v C) e:ff± c±errtrr:y', rI) all.foi. - '-Y

~ 25. 1'ho idoa 2.l,:;:,C:llc:o:". -G:~'h3r ;-}02.1l.S

0/> a and b

,',,) she lik,0c1 t:'lO id.e~ b) eho...disliked the idG~,

C'" Sho C')ulc",,:llt ~,cco,~t the ic10G.-. d)'.Tho mea is vae;ue
I Ch.: . sc tho \"fG:'~c ':'hich is .81)81't. CJrre~'tly

fox her.

vo"6. --2'6.;.) l'~ttin:-; b) ~'liting t") h:ting
v':~b ~ J.) Jr:;,-;)o:x1 "::J) '~.:;:'O}:,:;,iGd c) dz-opod
v0'- b ~. a ) =m'~iY('S lJ..1 :;::,utting C. pu:tine;

~ ~\ )v,c.Q '''2'). ..i -:'::lElChOcl 0 r-e achhod g;r-eaohecd
VD'-~ 30. -:) ::')Ooc'. b) robedd g) robl>cd

oj hetting
d) droppde

d) putted
d) reachde
d) robde

\l0(. ~ ''2't VI 'J~'lJ)SO the o.pI,roprio.te c.nsW'er
CL~ h:::'YO :3:~,"lC: ,:'0 SWJ:P" )18:::.S0?

')) ,"- T, -- . ..- c) Can I I be abl~ to
Ethiopia has,---a.) 8.•: and C

:,:,olicy ·,:;tth her n3ichbours.
:,,) .:;i thC}' c) nor-

/ ~',) is
34. Tho ::;n-:;r7

C1.)

to::-,ci:..:or':'2:,.( '~~1,-':3tu1cnts ho.rd-Vlor1dnc

~)) '''',8 C-) :~:rc u) Inve
:)f the scr; '))1 f'r-ori tho three ~lo.ks

;)) ccul.c ccan c) can seen d) ~a.:tibe seen..~//

L _
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."j

- ~ ...(~-" .~-

~:!O stud.ents was aosent yesterda.y.
u~'

Ji.35u

This ;:30..,,'1.S; ,

,; ~)' ~:.6i.o J;;;:!, students '.70r.Gabsent.

":t) ~l.;l.:JI tho:-.: '-;ero nct';pres6nt~
Cr <'ll.-~··ono Yia.S <:\.is~~t.'. ; '.. -. . .

. d ) :Joth ':II .tho. s:t1,ld~ts were pr-oserrt ,
S..J:L¥- ~nrE1->f.)r:ri:tiC· is , tha:r:l.beinG lazY.

2..) 1:6 be /go~~d .~) caing/better C) Dcco:llnWcood
d) To beine/bettorr
~,'hell y YQ '.~Tito .::::,':::-.:""2.Y:'.:-.:-:2l ')r c ss·.::y, d)ll I t Iorcot to
. ~) -: .=.1 ~ think, \11.'2toC'cohGck C) .:ri to, PLan , tl1ink& oheok
b) thiri'.~] 113.Il~ 'rri-1;q[;cheok /) wrIte, check, think & plan.

='o.:btVIr Ciw:so th:reo letters '.lhi.oh ccrrt af.n scrrtencea which ~ ax.e

....) My rri.o co , ;:lb.!) ,;:>.s the ~'~2, has jolhned the ~joi~
'=) :st.~.J;·i2. h'::8 ,,::roell, yo.llO'.7 and rod. Il~
C~I~.'..ni.coc '<7ho, ITas the .mrsc ,h::.s j~.inod. tho :1:'.jcri±ti:.. " .... . .
::.) CUT ~jl~o':t' ~~S seven confztncrrtn nq~,..,ly.:;: 1l:t'ridn~

__8i ~~~opo-, :North ~i.ca, - ~stralia::md -the .:mtarc-tic.
E)e~b:!:):~i8. .h.:::s '7n, yellm~ qnrl red fl8.G.

'. '. 33. A c
/'"b I

"

--- ..... '.

',. ,.. 1



HIGHER.12 COMPREHEij':';IVESECONDARYSCHOOL
AD~IS.lS3ABA

SECONDSEMESTERENGLISHEXAMINATIONFOR
GRAD]!1,1 (1992 E.C) Time: 60 mins.

English h2.S replaced Er-ench in the world of diplomacy and
German in the field of sicence. It is the dominant language
of medicine. Most people sp~~ it. Any literate person on
the fqce of the globe is deprived if he ~oes not know English.
English is the most popular languqge everYWhere. English is
the tangue ahar Ja,hnese business men use +o negat.:itate a
deal w i.th the Kuwaitri.s , So commonare Englisp terms in
internationaltrade e i r-cLes , It is increasingly bec.oming
a requirement for job promotion and higher salaries. In
Mexico, English speaking secr-e+ar i.e s .can double their wages",
in Egypt their: P!3-Y goes up ~IO times. English is not simply
valuable; it is absolute nece.ssity. Only. one in hundred .
le-a:rp English because they like n·. They Leann trhe .Language
because t'4ey need it.

It was spread by' British colonialist's. Tochy, te «ch i.ng
English as a second i Langnage has become a business over the
world. It is 'the language mostly control r:'ldio, television
and film programme.

From Encyc.Lope.i.a Bri-tanica
PARTI., CHFf'-ffiEtillNSION

Choose ttie letter of the correct answer according
to the passage.

1. In par-agr-aph 1, line 2..it:~ refer 1;"-'0::.-,.....;,;;.,.. _

A.. German B.. Fr.ench C. English
.C 2.. Inpar.8.b"TRph 1, They learn the language Ithey' re.:f.er.s

A. t-he people B. the .Langauge G. trade
3. English is the most pop:u;La:rLanguage in _

A. Britain and .america ~. Worl.d C. British colonies
D. \.Jestern countries

4.. English replacec. __ ' _ in technology.
A. G(;.I'mann,.B. 'Japan C. France

5~ Literate megDB A. a person who knows English
B. a 'person 1Ifhr)can It r ead and write C. those '".ThoC).on~t

know EngliSh D.B & C·

... 2/

L
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Column A'~:'
Match the following words-a ccording to

A

Colum·
the passage

B'
.6. spread A • exchange
7. tir-anam.it B. need
8. tra.de C. language
9. re quirement -D. control

10. globe E. disseminate
·F. world
G. receive

Answer the following TRUE or F.\LSE question.
11. Some people speak English.
12. Only one hundred learn English because, they like it.
13. English terins are not known in the world mar-ket ,
14. .English is a me-ans to find ')job.
15. In the d~plomacy world French in the domin~t.,

Pl.:RTII. GMMIVlER AND· USAG:E .
1. SENTENCE CQt1fP;6ENSION. Choose the one 'wh:Leh'has -tihe

nearest meaning with the given se.nt-e:nc:e..•
16. Girls. who attend in 1106 will pass to grade 12.

A.. From 1106 ther.e'is one f.i:clto pass t.o grade 12~

B. Some of me girls in t.h9.tclass will pass.
G. The whole girls from 1106 will pass
D. No one will pass.

17. Hennlt I had enough money, I wouldn't have built su~h kind of
a house. A. Though I had money I didn't built a house.

B. I will have money and I will build a house.
C. I by.tlt..a. house since I had money.
D. I built a house even if 1: d'i.dn I·thave money.

18. Tigist did the' wlioLe home wrr-k with in 9. singl.e hour by herself.
A. Tigist .~c:sgot help t·o do the home work.
B. Some OJ;l~ was with Tigist when she did the home work..
C. iTigist did the ·homfrworkwith out help
D. A and C

19. Ambassadors, who live in AddiS, are from friendly eountries.
A. 1.11 ambaasador s in Addis are our frieds.
B. Some o~-Cthe·ambasadors are from our friendly countries.
C. Half of them are n"'-.Jtour frien'.••.s D. B and C

20. I wish Eritrea were friendly country.
A. Eritrea is not our friendly country.
B. Eritrea is not naighbouring country.
0. Eritrea is the peaceful country.
D. All are correct. •••3/
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f 29.
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II G d U ..» .-: /'.L it- "rilO".~ :.~..~:' 'DamIJla.er.i3J1... Si3-~ ... '

.. : ..,I:•.. Choose "the..besf answer' frOID:the alterhat·ive·s 'given
below. r' ..•.• _ •.• " .

If i.t _ tomo:pro.w,.there __ a good harve·st.:
A. will rain/is . O. would rain/.was ..·
B. rains/will be. . ' D. none:

They woulc1nI t make so much n'?~~e ~f they __ thenu;e.lve·t5~
..' .: A.. ~ould .cont.r-ol O. control

B. controlled. D. had controlled
She woul.d. n!:!vepassed, .trhe exam if she·· hard..

A. had stud;i:ed ~... . O•. studied .
B.- had: been- studied D. A and B

The school is very famous.

A. which he is graduated. from
B. from which he. is~gradu3.ted

.AIDS . " JII~fvi~sl :.
A. caused B. are. caused .Gir. has cmJ.aed' D. i:s carra-ed

,!-,p~.,te.s.cggr asked ,.. "What are YO\l~..:.~~~"_ :tJP:§.....§.~r):tne.ce._.ean- 'be- ..
reported as: The t-eacher-·asked. he:J;' '.•. '., "

A.. .j;!:;Ja?-;t .wha~·was she doing 0.,. what is she. doing .: •. ,
B.•·:~h~t ;are YPl.;!.doing D4'wh9±, ·she was do i.ng :

1JhQv,._ .rr •• ify0U· ···a lott~.ry?:
. --........ -' -- -- .

A. will you do/win 0 .• are you doing/wIn.
B. do you .dQ/will win D. none

You will f'lil the exarn • study .har-d,

G. from which he is graduated
from D. A.and B.

A. unless if you O. unless you
B. unless you don't _D...:.__~ess You'll

The te'1cher ordered· me____._the ~l3.ck boar-d••. :
A. cLean B. cleaning' ·0. to c.le:m··D• you clean

If you __ the .Jirst bus; _you__ ._ lata •. '
A. take/woulc1n 't be.' O.took/weren It ...

B. t00khlQuldB I t be D. 'all are connec+
"Don I t start' the exam until :.the· bell rings, II the invigilator
s?.id. This sent-ence can be reported as : .Theinvigil::tt.or
warned . . the exam unit I the. bell r'lDge . · _

A. didn't st'll't O. stcirted not
B. not to st"'.xt 1),. don't st'U't

Will th~ school be closea before Sene 30,19927
Which of the followin~,show~tha p~ssive form in'~he above
sentence? A·. be closed 0·. closed

E. will be closed. D. the school be' e.losed' .,

•.. -.
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"Our Defence Army11,aliS beaten Erit~reO:n' iriv''1de:rs·tI' Th:L'ssetence
~:~)lJro- ;pe.;,p,:q8,ll-ged·'intb,passive. like thls:, 'Eriterean' invaders

____ by our Defence Army. • '

A. have b,e'1ten,' Q. have been beaten
B. has been, be::tten ,D. has beat en "

The meat (:bought is·ver;1~delicious.'
" , l1-~.;",whi-ch<B.thntC'. D. all

• ••••• _I •• ._ ,_ • _

Which one of the following st at emerrt is true' aboutr "fion'-defining
relative clause.s?'

", f

A. can not- uS~L":tJjatIlC. must used cbmma~
B. can never omit the, 'l'elRtive pr-oboun D~ all

VOG 36. I have sent a message to 'my best friend and. he has noti-

yet my letter.
" -:-r';' A,. answer, 'to, ., '

If I were an Eritereanfl--,"'_"_"_' _
A. I will de.tborne the govenmnerrt .

t ' ,
B. I would have .c-lithorried -'::?le,gove:rnment
C. I would deth~~ned,:,t--P-e"ogove.i'ume:nt
D. I would ,:dethom~the .government

M~ our di:scu-ssionco:rif±d.entiRl, it just ""e-twe't=,:li'you and
Ji.-. ..me B.•' I,' C. she " D. It"

\-Je ~afteIi .use :the passive form of the sentence
A. not ncce sa-rry.. tounerrtLon the doer of the
B. the agent' is not Impor-bsrrt
C. the identity of the Rgent is obvious
D. all are co.rreqt (

L 43. The teacher'made the' late CoinGr5~ dawn.
A. to kneel ~. ~ C. kneel
B. lmeel.±ng . " D•. B 'and C

L. 37.

v'

rJ 38.

( 39.

J

b 41.

v
-t, 41.

v
~42.

C.answered
B. replieo. .'. .D.• rep~ied ...to ." .".-

Sofia has taught English in high schoo.I« C '. '1'9'87.._._.,.. :: ;:':..
. elk. .s.in~~ .' : R. __f.o:r' ',C..; fuD.' none " ,

.:The,·.;I?~"Who:stole my pnr.se~ has been caught ,by -eh-e','polie.e.
The underl~?- J?,§!'..:L.2f_ the._ sante-nee is '

1\.. no-;n'de.fining rel'1.t-:i:v,,·cal.nse C;.; relr.rti-ve'· phr~e >.'

B. relAtive 'pronoun' ,~, .. D... defin;-ng reL:lti-ve clau§:e,

One or the following serrrenca d.s odd "rr.OID, th-e group~,,-,WIi.ich
one: .ti.," ~he" hay-kicked the ball

B. The dog chQs~d ~he rat.
C. The thief is,a-rre~;ted.,
D. =:Hemade an exce.llent speech .•

\ ..

'"

when
'Qct:LPn

1'"

•••. e
". ... •••5/



PA;RT III. VOCABULARY
2.:< .com.plet-e'the:f.ollow:i:ng senten.ces framth.e' given'

, _, alt~rn<J..tives. ,
Bec~tn those m:ne-giasSe--s-;' '. They--are -i'er:F_" __ '-
._._.A._:~~~~t.ely·_~~ A~lica~e __ S. used up <D~ pi:ce_

.. 52.-- Our- discussion was curtailed... _.. . ..

:-A_;---clb±upt~y;'B'~-p';og;ressed C .su~ld.enly D. A and C

Loqk--at -that littie -bo'y - , ,~~' ~'p;;'thaps he . is lost his mQthe~.·
..A..-merg'ed ' ,B~ wondering'~ab~ut G'o,g;;o-';-older D. ~~t\U'-~

.- ',"'- .- .•.•. --'- -~ -. - ..-
The -s.Lave s the hill, pulling che heavy bf.ocks ,

:A-. a~~~te,d B. 'to~ecLup . C. tri.ed. .D~'.~as-sed .
U:S4-. --±s the oplY,at .pr-eserrt , ,

-- . .,-"---' ---'" .-
-k.: -astzronaunt B. sup.C?rpower C._ .soLar- system D.

---,-, - -' .----
w.e--· .~. " ~~:··oo.ttle which took p.laca, b.efQ,r.e_._amont~~....." _
-A~win' B. won' C. beat -. -10>. be8..t-en -

Haile' Gebre Se LLa's Le has --:.J~gold Ml2d..alin Atl.an:t?- Mg,rqthon
competition. A. win B. won C. beat D. beaten
Though il.b2be Bikila was a f'amous+vmar-atrhon Ls't , he had never
_____world record. A. win B. won C. be~t D. beaten

-'

.-, 47.
48.
49.
50.

) 51.

:/-.. 56 •.

- 5 - Eng, Gr. 11

44. ~I will be at homea A. in case
she comes.

45.

C; .on condlti-GrF-th'a-t
Ii:' ill ClI'e correct

he came to take exam.
.' ... - .

A. study~ng C~ studied
B. study : :'. ':ri. :wili study

driven the' car be'reached on time.---
A. willh~ve .••• , C. Being ••• ,
B. "Having, ••• , :D~' will be ••• ;

II. 'Show the position of each adverb in the follow~ sentences_
usuallY: when I .A I dol B I :you I C 'I hnve I D I tests?
h.~dly: We/A I can I B I hear 1C I what I D I she is saying.
just: II A I have I B I f.inished I C I my home ~orkl D/.
gently:" ,/11./ J~he J B I, h,.).ld.I C I my hand. I.D- /:

B~':'by chance

his note very ."Tell,----

46.

••• 61



6 Eng. Gr. 11

PARTrl....J1InCT.Ilil!r..ION.. .'
Choose the letter whi.ch cont ai.ns correc.tly. punctuabed
sentence.

I.A'rJ-.:y
,59. A. Mclese said, "we are vict8rious in the war<:. -- - -_._.

B. Melese said, '~We .ar-e victorious in the war •."
C. Melese said, "we are victorious in the war" •.
D. Melese said lIwe nre·victQrious I.n the war."

, ...j:'~.60. A. "Abebe can speak tWo Language s , -II the teacher said.
. .

B. "Ab~b~ can speak two .Languages ," s.aid the teacher-,
C~ The·te'J.cher said, lIabebe; can speak two langu9.ges"
:ri ~ Ii. and B .E. B·and C

x-x-x-x-x-x-x~-x.:oc~x-x~x-x~x-:x":"x-x-x-x-x-x-x-x-x-x-x-x~i-~":"~""" ,.':"
. 1l:NSWER.SHEET FOR ENGLISH.GRAnE ++11(1992 E.C)

Name Se_c. Rall No.

1. :11·• . ·21~ 31. 41. -'51.
2.. 12. 2.2~ ?2-- 42. ~2..
3..• 13.·.··· 2-3. ' 33- ~3. <53-.
4. 14. 24·~' ·34. 44. 54~·
5. 15. 25. 3,. 45. "55.
6. 16. 26. 36. 46. 56.
7. 17. 27. 37. 47. 5T•. .
8. 118. 2.8. - 38. 48. 58.
9•. 19. 29.- 39. 49. ~"9.

1.0. ·20. 30. 40. 50• --.--60.
.",--.- '-

l



KEFTEGNA ARAT SENIOR SECOJillARY SCIDOL
"

G?.P..DE 11 ENGLISH MNGUAGE FIRSTSEliE3TER EXAM.
IND1E••• ; •••••••••••••••••••••••••••.••••••• Roll.No ••••• SECTIOn ••••• TIME1br•.

-
Directions:- Seleco the bes~ a~swer. that oun corroctly cODplote each sentru1c~~~

writo the J,.etter of you.r .choice on the space provided~
'., •..•.......

.•••• •1) &behas been living

A) sinco B) until

'rhe police .~ect.Qr

tho LlGssage.

,,~.(,.v

••••• 2)

in Jiom.

C) for

a long tiDe.

D) while

the place of the aoojdon t soon after he reoeival

A)
c' )' lIe all0 •• 0 0 .4

..../
A)

c
•-;-'... 5) After

c>
A)

'ne :!Jon :·lJ••••• 6)

\,.
A)

••• =-; •• '0 Lnaz

A)

need s on-!;cr

B) ar.rived at C)
the exar; roo n at the

1:\' need to entorkj

O~ notes whon

to wri to C) writo

arrives D) cane

right tine ••

C) have enter D) ncst toerrlar

the bell W8..1'lt.

D) vJrOte

they were very bap.py.

D) but

c v
.: ••• 3)

A) arrived

T'nestudents

finished

.rri ting B)

the long journey -;;ney '\Yoretired

and B) so C) tbough

touch the sID tchl It __ Gi:ve you

n) could C) is abl,o to

•.•'j' shock

D) was able to E) A&B f) A. &; Ccan

doosn It :play

as better as

E) as well as
. ~

.-.•.• 8) ~ has. beon a +eacher-

C) so trell as

D) B & C E) A & B

he left university •
.a) since

'r Dissinghe

A) i9

B) for C) :for about D) till

lotters of br-

B) ee C) oa

.-f aro

know

A) bas

that he in tho

D) ie

library at tbis mnent.

C) is work:Lng

D) was wo:iJking

to be a doctor .•

Horked

he VIaS a young D3l1 ho

A) wan-ts . B) would want C) wanted D) has wan-ted
(\ v

,.-••• 1~) That flo"imr nice 0

il.) is snelling B) swell

, t

-;••.• 14)

bi.rds

iI.) .d. :pride

Birds ;ave

ar-c flyinc;' in the

C)
sky-

soclls D) an sne12ing

of A swarn of C) A floot of D) A flock of

the S3.:Je bOlleral appearance w~ether they can fly or not •

f'eathcr-s, Yrirlgs and.beaks.I.bst birds have claws on thci.rAll birds !lave

feet, but those that swio have flippers anstcad,

This :paragraph describes:-

A) tho size of birds

B) general definition of bi-~s

C) the appearance of birds

D) tho type af birds



./

ViC- )••••• 15 'Ihey have "t2ecn"discussing

haven't ' any different

A) co ne :B) arrived

the pro'hLen for an hour-

conclusion~

now but they still

C) arrived. at D) A&B

Directions 1-' Hhich one of the follorTing ''TOrdsis not co.rroctly spclt ? Identi:fy it

.IJ.S:- .:16)A) yeild :8) deceitfUl C) fierce D) pierce
••'{q;-.17) A) shield 13) convenoint C) reign 2) beige

v

.YP.r:-18) A) a hygiene :8) achieve C) foreigner D) protien

YX)X~

Directions: . Choose the bost answer which can corresporo..to the underlined word in

a sentenca.
\}') c, ./

•• ."•• 19)

'r;.; •...
•...:.20)

By preserving f'00G. in refrigerators food retains .nuch of' its original taste.

A) v.ves up B) loses C) relaxes with D) keeps

There is an abundance of IU'oductin the factory.------
A) shorta..goof C) a great arount of' E) All except A

:8) scarci ty of' D) plenty of' F) C&D
Vi. L. •

••• J •• 21) He~ 10J0:Bur a mnth.

A) earns B) builds C)

The out coDe of the weat:i.n{j

ord.ers D) causes sooe±hing to haWotl
':·c ' )•• "".... 22

A) fui;uxe :D) external C) result D) backgrourrl

••• -:.• 2j ) The oee-ting l'Tas wt <tf:f for the next vreek.

n) :po s-t:pond C) cancal.Lod D) d ocj.d ed

•••. -.24) The child. couldn't tear 1ffi.way bir.Jself froc his father.

A) disappear n) go together C) attend D) de:pari;

••••• 25)
Directions: Choose t!le wozxls fioo the list tv corrpl.o'to the follovTing description.

attrac-ti-ve f'earf'ul la te pleases short
() vI ari a girl of 17 years of age tzi, t:J. lean and \25 ~ stature. l3ut I :preS1.lIlO

qy self' as an (26) ~__ girl. I an physically weak. I au almqs (27) ./ and

insecure. Notl.li.nc(26) _'._ DC. Since our father is a notorious garibler and

d.runka.rcl the fa..L!Uyis huzn.Latod.s Bvcry nigb.t, our fat:'J.er used to .voe ho.neheavily

drank at (29) _~_ hcurs , Nowadays I an not able to tolerate the on going gossip

about our father and I au beco cririg qui.ot and shy-

Di~ections:- Road- the foUCi·ring paaaage and answer quoe td.ons b.elow•.

I think noise is lfOnderf'ul; i t ~1Tays mans souotlrtng =xcd,tinge I an tho

only r;,ocbercf t!1c f'aui.Ly who likes noise and who oakos i t~ Even .since I was a

child I have Loved rtoise.

The woran nuxt (i.oor heres silence and '\-T~Gncrver'J tlri.l16 is silent she ~ea.ru:l.

So often late at niGht vltilG in bed I hear frequent SCre2.DSand to' let'ber know

that ·she is not along, I also scr-oan, I think this I:llst cotrfo'r t her for she soen stops

af'ter this. It certainly doesn't .Jl.leaseLV oothcr , nho, too, is screar.ring in tho ond,



=3=
l\{\y' frie.i'1d is a .doo:;:' J.avo:.:'" So ulion she COi:1GSto cc.Ll, for no she presses tho

bell i.:l, and Leaves un ti.L tho doer is cponod , ob.jects

to -!;his, as "r£lCm it is pushed in, it <iOGS no t usually co oc out, sa' when r know f.\Y

friend is couing I 1-.•.avo to oa t qy candy by the door 1 roo.d.y

she says tha. t qy

to open it whon s ho

coues , ro ther j 3 not .koen on noise friend and I are

her bair enjoys noise, atlcast, ho bnhaVGS as if he does, for

any 0=¥l opens ·tIle dooz- or knocks he backs.
,,~ c-:

• ./'.0•• 30) The 1-KlrQ!I exc i. i.-:illg!i noans e=

c) love 1) I?lay

.31) 'l'he WOQUl next door scr-oaus that is:-
,'
J:i.l 6119

.r,. noise c) She is not

n) A & C

interested in silenco

:s) .s~ h,.l.~GS 110is8./

V"'G )•• ---.:•• 32 "FreCiuel1 tll. UGa.l~S

A) ouce in 2.. 711ilo C)lately

D) agaazi an':' againc.. Q .,\,~:"

,. , •• '33) r4Y-co th'3r

:s)

f' : ~I

)•.. ,34)

A) ~'.fres noise n.\ hatos noise C) she is like the CUOr:E.I1nGXt cloar

D) She enjuys by ~ noise

::.!"'o "hOIJ?.ll SCrOC1IJO at niGl:t oecaus3:-

A) She :..te,",I'~; -!;he dogs lxl.:r:ks at riGht

J3) no tL ono i.1?..t::es Y.1-Disoat night

C) 3110 n.o2.I'S 0.3 scr-oarrirv;

D qy C) t~lOI' sings

,. : .• ~)5) r,v UC -I;her ;'lc:.'ea.LlE

J~) s:Lnco suo is t:lO lover of silence

:n)
C)
D)

11h.0.!!. sho hoez-s DC 3CrC2.rTI ng

bOCeU8G aho Loves noiso

8h8 (LOeSnIi; like tile 1'TOOan noz t door
I)') G \

e •••• 36; r.tr
A'-. )

B)
c) she

D) A & C

lia tos silence

fria2d ~G a doar 0011 l07er UGans~-

0') t2'.or s t.::-nngly 00j oc ts t() tlli s , in 0 thcr woz-d.s :-

e ••• j

l



./
Cv ....'-'.;. .

•••. ; .38) . He turn her lcir to grey

A) by m.k:i11C hor happy

13) since aho hates us

-4=

c) that HO love s i. icnco and. she is tlm

lover of noi.s

l...• .r~""" f"; 1.f1

•... .'.39) he

D) sinco we do n, love silenoe

A)
13)

C)
v

/
1 ', ' ,<' D)

" . '5' 'T•••..• 40 . he

dog and the two fncnds

havc the sarn interest

are ah1:lYs in silcnce

a[SI'ee because
they arc W:.O

poaai.bl.o ti tIc

they are a..:.,"Oinstthe interest of t2
the /:pther

of the passage could be:-

wornn the
. .

ncxt<aoor

A) The lover of noise

13) Tho dOG and the two fricn:ls

c) NciSE) is botto; than silence
D) onc shoulC: nc. oake noiseI ..

SET :BY ll!:TGLISH I EiPARTEnm:Wr

Z/N//
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2nd SEMESTER FINAL E7J\.MIN1'..TION\lkmLI~H FOR GRJ..DE 111992 E.C.'~ ==============================~=====~========================

.Time &.llowed

Direction:- Read.-the passage carefully and 3.tls"i-rerthG questd.on.S>

There are millions of raachi.nes in thp. world.• \'7euse them to moveus ar-ound, to do:

work at homeand to m~e things. in factories. Most of them need huge amount of fuel to

make them "\oTOrk.

Nearly all the faels we ~o are called fossil fuels. Tpese comefrom beneath the

Earth. They were formed millions of yelQ'S ago from remCJ.iusof plants and small arrima.Lss'

«hI, gas and coal are fossil fuels. They are often found d.eep in the Earth or beneath

the sea. It is costly .and diffic~ut to bring these fuels to the surface.

We can not replace or make the fossil. fuels we use up, There is probably less ~

50 years' supply ~f 'oil left beneath the Earth.

The shortage of fossil fuels is not the only prcblem. We use up fossil fue~s by:"

,burning them. This makes fumes.which go into the cir and' cause' Pollution:. ·These f.ueJ.s

harm humansand other livi.rigthings. They spoil the wo.rld for all'of us.

Someof the' fumes froin factory Chiminey are Pi~ked up in' c'l.ouds.s,They f.all back to
'..

the Earth in rain drops. This i.s ca.LLedacid rain. This rain with acid in it can d~

. for~ts, plants and crops.

j':E . Phe f'uel.s "\oreuse come from

, a the outer surface of the Earth

. ,V".l-~) the surf the sea
\:)

.•••• 2 supply of oil. ,left beneath the Earth.,

c) beneath the Earth

d) the answer is not given

a) can be used for more;th..:'Ul50 year-s.••

• 'J".~ b) Can.~or ,less than 50 years'.

• •~. ~ to the passage the foss~l fuels.

a) 'lon' t poison the a.il.' •.

3) have disad.:hrantage because' they- cause.' pol Iirtd on•
.. ' ;",'

c) have no disadvantage b~ca~e we use .th,"!"!!'up for many things.
- 01- - d) none of the above .J •. ,

e e~ 4~ para, one r-ef'er-s to' ;,

-,)..\ . a) fuels ~'l.ctories c) mach.ines c.•..) none

:. r:;.. ~ to the paasage the fossil fuels we use up , . , ,

a) can not be r-epLaced. '..0)- will .no+be finished even...if we use them as we like,

b''-'" b) \{il~~ed. .' .'
•••• Eh-'M!e~d these l.t; para, two refers to i3 ,..:.') 3~""".?l. «.:-,
\!fJ(, a) factories b) 'fossile fuels c) machi.neS. d) fumes 1- ''- ,:\,, _

..P.-7-~····-

. c) Can be used over 5@ years •.

d) Cqn be. used for every time •

a) Smokefrom burnt fuel,

b) water vapaur •
c) ste<:Ull :i) b and c '

.•• 'l" ,. ,~

..~/
L



j'
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r,,;
-, =!=

','-_:.

Smoke. b)~a.'ter out-let'.
, "

the smoke out. d) soot-

of the word costlY'is

b) 07.:pensive ,_,c) less in price d) precious
. ~;., ..,.'

·T· t' ....

a) aroUnd b) over c) beside d) be Lot ..:-p
c..re in the wrong orde~ •

, ,
i r.

Direction= The f'o.l Lowi.ng' fi ve vserrtenoe s about maki.ng eoffQe

,"1j'(>'J" A.r,range them in the c0v,r::~~,,old.er.

,~ 11.~, Then put some rosted and" :.: : ••::...(\eoffee into the boiled •.rater ••

,<'Ii)~t ,~he po.t filled ,with water on a Sy0'7e0

,p)Rem,?ve the Coffee pot fTom the stoye when it is ready to be served.

~-])J):'vTai t ~ti1"th~ ~mter boils..: r ,

q. E )'~Rj a ~.offe~ pot EtL:: 8mov.n, t of'Nter yo~neE3d·1n I"'- . n, ". ()(

110 ~ 12~ - 13. _15, ,~" 14. _.3Uif-"iz --~_ "'"
Direction~- Choose the best ,answer. to comp'l.'f,te each o£ -the follo •.'ing sen'tence.s. ,',

.~.16 ••~e test iT he had worked harder , ',: ,'.

C a) wou.Ld pass c) would have passed

b) will pass d) n has passed.

.b~17~ld you if I --"_.

.: (

a) was knowing c) have known

~ had known II d) were knowi.ng
r '.')'.,.6""1 ~ t.iS~t. ',"

o h .18~sugg;estiEm --- by the, committee c _ ,~his moment.o .
, \ ''";'()J _a) d'i.acue s.i.ng b). is discussing (!Jis being discussed

•Q ~~I ---- alre~.c!.y ---- m;y Lunch , what I "rant now is just a

r Y-v a) h~~b) have/had c)-fhad. c:1 ~/have

~~20~~ assd.gnaarrt , he gave it 'c,o the teacher .•

l a) fL'1ish b finished c) Havi.ng finished d) finishes

.~2 fatt~r on the fT;;rmwhen I was a small boy.

b (\ 7) uaed to b) use c) was USGd d) use to

n~'b~ad !enough E!oney, J; --- a minibus,

~ a) vcul.d buy ~ ~ll buy c) .would bought d) bought

.~23~I finished yesterda.y, was really interesting.

\ a) whose b ) "men C'I whom d) whoC" '
~~<q2~~01d us --- to cl~ss the coming w0ek~

..
d) discussed

gf-ass of orange juice. "

,1 a) to ccmo b) to coming

.~42~her went to

c) not to come d) lontt come

Djbouti stood first frcm the class.

d) ilow'\ h ,\ 1., ) l::.,~;n. ,?se 0) 1'~HOIr. c w 10

uRo) 6 'e school-- in 1976.

a as fm.:nd;:J·o) has been :find c) is founded d) founded

../



n r--.J. LJ

•.•.t~t girl -- the E.S.L.C.E.

a) has first taken/has t~en
, b)

~l .••• • 2!l). 1S -- beautaf'ul. girl -- she got married.

, r'[) such a/that b) such an/the c) So/that d) None.bL.~~director annauncedthat th~ numberof periods in English-- been

1 a) has ~ c) W3.S d) were

o~30.~hO hospital he visited the patients.

a) To c ~ing d)~ne.c..~1•.-=--~

six. years ago and - it twice

c) first took/has t3lcen

d) has first t~en/took

since then.

increased.

a person wise.

: a) To read b) ROI. to read. c)' Reading d) ~aving read

..b32e~o It is car.

a) own b) our c) belonging d) ourseelves

.~~3.~t thembooks. In other words)

a) Theywere bough-tbooks. c) Theywere UJIIBgh-tby the book,

\ ("\.b) Bookswere bought fdthe:n •. ~) a and b,

..d-.~ -- his breakfast before hil -- ~o school.

~~t b) was eatingj'going c) has eaten/went ~ts/he.ve gone

> .•. ~35. s e got a good job.

a) hzr4;hed her s-tudies c) She finished her studies.

b) Having f'Lrri.ahed.her studies d) She finishing her studies·

Direction:- Fromthe list below, insert the most appropriate word in the following spaces.

Convenient· ./ par-tner- >" straw:""'-

galvanizing~

aw . hi.s whoLe body achi.ng, The thin-7-- ma-ttress hardly softenedN..r,,,.,.i- .
""lleIe'W floor on which he slept.

floor rose up in-to 1l.lemu's nostrils andznadehim----.

mechanismwhi£h constantly monitors us for infection is known

system..,

beginning o'f the so-called "space race" between the then

sameas our heart rate, so measuring our pulse is a ---

way of measuring how quickly our heart is pumping.

/AL

'----~
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Nl'Wf.B SIlK CCMPREHENSIVE SECONDI.RY SCHOOL (t.DDIS [.BI.B!'..)

~~~f*£.f![,p~~g<,n~;~,:,?:~§~~,:,~g~?j:I"E~W1!.',fQI,LG~;J?~",n~~I,.@)~,1,'m<,m~p,~

.-

Nt'''''' S.sGTION ROLL NO.'.'u:J~____ _ _

I GRI.HH.f.R I:ND US!.GE:

DIRECTIONS: - DECIDE \-/HICH OF THE CHOICES C\l1PLNi'ES E!.CH SENTENCE.

\:~v1. She see anyone on th.e road;

a) Can't b) isn't able c) won't be able d) will be able

vot:..2. He • lead a normal life after operatio~;

s 3.

a). can

'The +op

a) is

b) will be able to c) "/onit be able d) Cant t

and bottom of each box painted red.

b) have ·c) are d) has been

s 4. Lipstics, is made from castor oil and waxes.

a) Such as b) like c) as well as d) for instance

:: 5. Please show your bus t i.o'cet __ r-eque st.,

- 6.•
a) at b) on c) of d) by

They wil).· go if it rain .
a) don't b) didn't c) doesn't d) doe-s

Th-obi cy-clP. to-o much. I c:an't afford it.i.... 7.
.a) will costing. b) Costs e) Casted d) Cost

'8. He hllZ tought in this School it first opened.

a) Since b) for c) after d) before

I _9. She made them their hands thorQug,.'11y.

a) washing b) to wash c) wash d) washed

10. a lot of guests came the hosts had to move some of them to a bigger room".

a) Such/that b) So/that c) TOO/to d) But/and

(11. Thiz book is ----
a) Bur b) lis c) to us d) Ours

DIRECTION II: CHOOSE TilE BEST CCl'1BINATION FROH THE LrST GIllEN TO COi'4FLErE ITEHS 12-15

~ thinking it Was cold.

c. he Vias silly.

.: 12. I th')ught

" 13. 'voleen-;joyed_. _

14. I p.icke-i up the hot pan _

15. \.Je agreed. -----------------
DIRECTION III. CHOOSE TIlE BEST ALTERNATIVE Ti~AT MAKES EACH CONVERSATION COIvlPLETE AJ"!D

b. to do what we could.

d. going to the theatre •

H.EANINGFUL.

16. Bogale: Have you ever travelled by p.Lane?

Chaltu;

a) Yes, I have never travelled l,y plane.

b) No, I have ever travelled by plane •

c) Yes, when I vias 14 years of age.

d) Yes, I want to travell by plane.
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.s 17. .B~ga:Le: Do.you mind lending me your car?

.-...----- -------Chaltu:

a) Certainly b) of course c) of cour-se .nct d) Yes, .Lmind

e- 18. .l~Qgale: You haven't a driving license, 'have you'?

Chaltu:

a) Yes, I haven't b) Yes, I have c) No, I have d) No, I haven't
c
J 19. Bogale: your husband or your brother that drives the car.':'

a) Is it b) Are they e) Are d) Both

Chaltu: preferably, my husband;

"·20. Bogale: How far is she journey'?

Chaltu;

C\ ": •

a) It is two nays.

b) It is 3:0hours.

PART IV: READINGCOHPRHENSION

I. READCAREFULLY THE PASSAGE GIVEN BEl.oW ••TH:EN Ai'fSvIER THEQUESTIONS BASED ON THE PASSAG£

1. Computeri.sed voice synthesi.sers often ha-ve a tenrlency 'to. sound rather, well

c) It i~ interesting •

d) It is about 100 ~s.

robotic. For years, researchers have worked to improve such syst.ema, , intonation'

so that it ma+che a the II pr-oaody'! , rules that people use try add grammatical meaning

to stT:L'1gs of words -- for Example, the way that the pitch of a voi.ce faJls at the

end of a sent~~ce, or rises before a question Mark.

2. From experience, it is noted e..at even tae most well-splilken computers tend sound

bor-ed, and their endless dronin~ can i.rri tate human listeners. S" instead of

concenir-atinfL on improving the prosody of a neutral- soundang Voice, Ms•. Tl;:uluck,

a research student at the un i.ver s.it y of Florida, has set out to dcv eLop ...a way to

improve the ability of computerised voices tb express emotion.

3. The expression of emotion in human speech is a cornp i cated business. change a rin

vocabulary aside, it depends on a subtle combination of vari.ables that determine a

person's pi-tch, volume and speed of deli very. Reviewing the exi.sting litera,tlire on .
eno tLve speech, 1';s. Truluck drew up a set of rules to descriv~ he'll ~e and "ther

variables di£fer in sad, happy, fearful and angry speech. Angry speech p~oved to

be characterized by increase in " gain of frication(So that 'th' Sounds are l')uder

and ~ore emphatic.)

Sad speech, by c::mtrast, involves a lower pitch and Fearful speech, on the other

hand,nas a higher pitch.

SOURCE: THE ECONOHIST,

(1999) P.78
Q1!E3TIO!,T ONTHE PASSA.GE

.-21. The Lnt errt i.on of researchers 150r years was to j

a) put PArts of computers t~gether •

b) dismantle parts nf computers.

\
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c} improve spoksn-computers produce well understandable sounds.

d) obtain outstanding researchers in computer science.

22. The Source for the set of rules on emotive speech as per Ms. Truluck is:

(cc'f a)tra.fhtional stories. c) Opinion of researchers.

b) Literatures at the present. d) Computerised evidence.

a) Sound b) robot' c) computer d). intonation

.' 24. 'these' C,ara.3) refers to:

a) literatures b) Computers c) rules d) emotions

t: 25.. ,~c·.')rdin~ to i'!s. Truluck's research result:

a) AngrJ, sad and Fearful speeches have low pitches.

b) Fear ru L speech haa va high pitch.

c) Sad speech has a high pi-t'ch

d) Angry speech has no pitch •.)
[,G" 'C: 'Prosody' (para.1) impies:

a) Compiterised Voice syntrresisers •

b) Variables that aff-ecthuman speech.

c) rul.es ap;:;ii ed to the meaning of words.

d) the language of traditional society.

VOCABULARY

27. 1 Set nut' meana ;

.. '':''-28.

a) prepared

, cL.-i.okbg'

b} as!':8l~ c) investigated d) started

j J. (u it ~ ", 'I I m (:.:t ri"L:~
a) "'lord b)SolL.'l.d e) rule d) style

.: 29. 'subtle' means :

C"~ .'.:.:i.mpleb~ :::'~U··~ c) ccmp.l.ex d) few

'.30. ''-,,{ ccut.r-aat ' =.mplies;

R) by accident b) by rule c) by chance

V. s.ffurEne;~ i.:;~.uJ..:Ft'ien :

CO!ViEL.!'."TE'l'RBFOLLOHING SENTENCES BY CIIOOSING AI'! APPROPRIATE WORD FRCM THE LIST BELOW:

d) by compari:s:isn

c:.) Swarr.: ri) Summit h) revoluti.onary 1) p.Laymat es
b\ S'..ribbed e) spec i al.i.z ed i) garments
~, Char ged him f) predators j) Chanted-, )

g) e:n'lertained k) brittle

A..l{aki Textile factory produces different

32. Since he waa a dr-unkard , he ten cups of alchol in a very short perin ••. ,.f time.---
33. YJhenthe cnai.rman ar-ri.ved , the students _ beautiful songs.

,---34. There ,;,as an ur geat in the Prime t1inister}·office.
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\10°35.
\jc£-36.

.'~37.
-';01:-- 38.

A lot of doctors were in different fieldG of studies from A.A. University.

They to be the leader of t~e group.

11. large number of . attacked the northern border of Kenya last year •

In the Eastern part of Ethiopia, there were a lot of which fought among

themselves.

\)':(39. The Youth are' the forces of a country.

" : 40. The guests wer-e by the Sc:-~ool.IdirectcT.

NEE'AS SILK ca1PRERENSlVESECONDARYSCHOOL
st ' to.:¥'! /1992 ACAD!MICYEAR1 SEM. :ENGLISHEXPJ-1. FOR GRADE11 In.c>..lULAR

A N 'S W E R S II EET

SECTION ROLLNO.

11 21 31
12 22 32
13 23 33------~
14 2I, 34
15 25 35
16 26 36
17 27 ..' 37
18 28 35
29 29 39
20 YJ 40

1----
2----
3 _

It----
'5 _

6 _
7 _

8----
9----
10---
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NEF 1$ STIK CUNPREHNSIVESECO;'IDI.RY SCHOOL(!.DDIS :-.BJ.EJ.)
~ . . . I

,:,1~~?,:,~"g,;,!.~q£.p~p:q,:,~/~*?,;,:,§~~'J'S4LnU!J.,'.,~GJ.,.I§!;L~~~"fPfL~@~,1J,:,HW.JVMJ.L"

TIHE 1:30

I. REi.]) THE FOlLQ\lING PJ.'s.3!.GEC;.REFULLY :S'W fJ'1S!,JER TIlE QUESTIONTH!.TFOLLO\o/:

I

Teaching is the 'process by which a person helps other people learn. It is one of our

most Lmpcr-t ant ucti vi tics. 'Teaching helps people gnin the knowledge and attitudes they

need to be responsible citizens, earn a living and Lead a useful, re-warding life. It

also provides the chief means of pass ing knovil.edge to the next generation. \~ithout teachers,

5 people would have to learn everything by themselves. Few people could learn enough on their

0\\'Il to get along in the wor-Ld, The world. would change greatly as humanity ).e.st the knowledge,

&~ills, and ideals i~~~erited fro~ past generations.

Huch teaching takes place informally- that is, outside school. In the ,home, ~or exampLe,

par-errt s .teacn their ch.i.Ldr an everyday skills, as well as values and hablt"s. Buarneases

1C and industries of't en teach their employees n eccaaar-y job skills ~But when people speak of

teaching, they usually necn formal tenching- U10 kind pr-ov.ided in schools by p..ro£es'\ional

t.eaoher-s , \
'",-

More people belong to th·e t each i.ng pr-ot esai.on bOll to any other, [.bout 32 million men

and women tir:'oughout the wor-Ld are teachers. 'I'he United stat.e s has about ?y•.Dillion teaohers,

IS and Canada has more ::h2..'1330,OO;? ,

Tne tcachi.ng profession haa deve Loned mainly since the early 1800' s when the first

teacb.er-training schoo.l s began ill \Jester!:. :i!,urope. Before then school teach cr-e received

little or no special t.r ai.n i.ng , Today, most coun t r i es require teachers to complete a

pr-of eas i ona'; tYninir:g pro3;I'wTIend to mee t professional st andar-ds ,

20 The t eacher s jot·.ir:vGl\.T~~_ four nai.n dut i.e s , (1) Teachers must prepare for their classes.

(2) They must guide, or assist, the learning of students. (3) They must check students

progress. (4) Teachers must set c~ good examp.l,e for their students. In car-ry i.ng out these

duties I t eacher s try to :i:.deut:i.fy and r-espond to the needs of individual students.

I'he 'dorld Book j~ncyclopedi8. ('1' Volume 19,1994)

\,~(. f,i~~·i~

': ~''''1. One of the f oI Lowi.ng can be a porss.i.b Le tittle of this passage.

a) Teaching b) Learrri.ng c) Sducc.tion d) Know.l.edge

LP"'~ 2. 'I'each i.ng helps people: - a) eD-I'll.:'. living 'c) :"'e2.d a u sef'u.L life

c) gain kncwLedgc and at t i.tude s d) a.LL ar e <'_'151;/81'S
/

\juc. 3~ ;; Earn a Li.vi ng Ii is t.he SE'~r:i8 D..G~ - a) bet sG.l~l.ry or vlnges

b) Li ve pcac ef'u l.Ly c) help living 1) Lead better life
v

:p1'.~4. Tec-,cher:.:i [-;eC0:'l~~dut y emphusi.z es : - a) act.uaI t eacr i.ng process b) testing

c) prcp2ring -:h8 18Eson c:) pract.ising beforb th8 c~assc
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G~ 5. The teaching profession has developed approximately since;-

a).182.o's b) 1890's c) ~850' s d) 18?9' s

GO <>"'{ 6,. Whic.~of the following at at ernerrt is -t rue?

a) One leor:ls much from his/her school b) Formal teaching is nonschool teaching

c) Teaching is the process of helping one anot.he.r in life difficulties

d) Teachers' tbird duty is evaluating their students.

~ 7. The first teacher-training schools began ; a) in 1800's b) in Europe

c) in Eastern Europe d) a and c are correct

School teachers received little or no special traini:lg:-

- - a)' si'nce 1800, s b) before' 1800' s c) in the yeor 1800 d)' in V/estern Europe

TIle number of Canadian teachers is 'percent of the total population;

a) 3 b) 33 c) 3.3 d) unknown

~,~' 10. The chief means of passing knowledge to the next generation is:-

a) through f'or-ma.L teach.ing b) through informal teaching

c) maximizing teachers' salary d) a and b e) all
v'

vO 0- 11. n ·Rewarding life>! is tv mean ;- a) b-etter lite b) exciting life &:) ordinary life

d) amuzing life.

'0 (,12. ., duties d meanei -. a) obligations b)-'-r~onsibilities c) alternatives d) s+agesv

'Joc. 13. II values":- a) i'lhat something is worth b) price c) culture d) cuat om ~d belief'

e) c and d

\~c..-14. ';:i.nvolves;':- Q.) accepts b) revalves c) includes d) excludes

voG 15. "inheritedH:- a) t.aken down from Lather s b) give back to past generntion

c) exchanged d) converted

Gorvf16. If bhen" Ln line 1L refers to a) past b) 1800' s c) early d) none

I l' .~17. "Ki.nd" in Li ne __u.r=v» to:- (1) formal learning b) informal t each i.ng
JI

c) formal teachinc; d) inforr.:nl learninG

(,•...,/?18. :1 today" in Li nc J;a refers;- 0.) 1800's b) 'oefore1800's b) before 1f!,00's c)

d) The 'yeDX' 1994

~19.

, ,0.,._(20.

i1it',J in line _3 r-ef cr s to:- a) life b) chief means C') teaching d) knowledge

Thirt-y-t\1o million men and women throughout the worLd are teachers. errue/False)

II. CHOOSE THE ,:::~:TE:'.;CE TH:.T WS CLOSE 1-1E:.NING \'!ITH THE ORIGITLL SENTENCE TO BE PROVIDED

B":;;ID\f~

r- o,,·y 21. I would have come:if you had culled me.

a) I'm happy because: I could come

b) I didn't come because you didn't c a.i.L me
c) I didn't come because I didn't call you

d) I 'm sorry for I carne mistakenly.
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22. The man confessed th2..t he had st al.en the money

a) The man denied t.hrrt he has stal8n the money

b) The mo.n said he never st al e the money
./

~Jc) The man adnri tted thc..t he had stalen the money

d) Tnc man knew nothinG about the money

They paid us one hundred birr.

V!e wer-e pa.i.d hundr-ed birr c) H~~dred birr are paid tous

d) He are paid hndrcd birrb) Hundr-ed bi;rr VI.J.S pzu.d :

24. If you have a Li.t tLe i~10:J.tYf you can offer to buy this book.

This book is too cX}Jc:1sive for you to buy this book.

25.

b) You can buy t.h.is bock even if you haven I t much money.

c) No Gne con offer to buy this book.

d) ~he book you bought was so expensive.

He did qui t e right t o refuse to l811d her the money.

a) Ho lent her the money but she refused him •

b) He was quite r-i ght to lend her the money •

c) His lending ho:r the money wcs wui,te right-.

d) !c!c w?.s right blO:.t he d.i.dn.'t lend her the money.

III.
v-

J) C26.

GUESS THE HE.'Jm~3 OF T2E :JNDERLIIED \!(.RD ru THE FOLLOI"IING SEFTTENC3:.'3.

It is the burden of schco Ls to maintain healthy atmo spher- for cffecti ve teaching

learning procEss.

2.) pr ob.Lem b) cr-eat iv.i ty c). responsibily d) Sociability

'F 1.-27. 'I'he .rhY-t:b:IT:of nat.ur-al. disasters af'f ect ed the progress of our eoonomy from time to tri,v e ,

a) absence b) r~curr~ncc c) improvement d) merit

\)(.28. Sofia W:LS Lnnoc crrt Girl. Howover-, her behaviour is oLi.en ever. to her parents these day.

;;:.) inviting b) common c) encour gi.ng d) Unu sual.

','cv29. The bur gLers art:9.':s.ll..;:~ the GUard of t.he N:1ti.onal BaTJ..l{ in an :J.ttempt to rob the saving •

a) deceived b) brived c) atrt.acked d) rewnrde

,';0 (.';N. f.bebe was deS).::e::~'lte to cqntinue his educnt i on , Nevertheless, he graduated from

CommerciGl school lQst year.

a) intelligent b). lazy c:' Cons'i der-at e d)Hbpless

PH0VIDED~

a) has taken 1)12.c2 b) 11?.d taken place c) took pLoce d) t<::.ker,place
,/

C 32. The crop Oj trio farmer. a) har-vest ed b) is harvestinl.':

c) was har've st ed d) ;,·:a81:,,,,"':1 har-ve sted

\; 33. If I knew you were comi.r.g, I . you at the bus-stop.

a) \d.ll meet b) wouLd have r118t c) would meet d) met
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d /34. 1.11 the things were bought recently are all in the new store •

a) who b) which c) whose d) where

r/35" ;, I am writing a Let t er ," she said. She said that she_·__ --'";.;...a letter.

a) are writinG b) w~ll be vrriting c) was writing d) is being writing

y';;6. "Open the dcorl i1 he ordered. he ordered me the door. a) open b) operri.ng

c) ~o be opened d) to open

c..../37. :;: \Vou.ld.....Lnvelent her my umbrella if she me.----
:::.) will ask b) had asked c) would ask d) is gc i.ng to aak

i' 38. I haven't seen her since the holiday. The underlined verb is:-

.:1.) 0.ctive b) passive c) indirect d) reported
v .,e. 39. He shau.ld in u. prlo~ because he is a thief.

a) put b) be put c) be :mtting d) has put
v

rA 40. This is the man . you ver e asking, a) whom b) whose C) what d) why

(}V41. Fatuma the rade if the we3.ther is f'avour ab.Le ,

a) vou.Ld win b) will win c) wouLd have '..••on d) would ';JOn

V\:'4z. the door opened, the thief ent-ered the room.

a) FindinG b) coming c) Goi.ng d ) ?'unning

G' 43. Tf I __ .yau., I wou Ldn v t hope to cheat from a :rri~nd •

b) was c) were d) have been

TnE: driver a.Ll.oved me to his cabin.

2) get into b) f,et on c) r;et out d) get on to

his I.J. card at home, he went back

b) Having forget c) ~avin~ forgotten

"Iou__. ._ f'or-ge t y:)UY respons:' bili ty •

sadly.

d) Forget

e., .ave:::yd.o..y '.}) somet ime s c) rarely d) band c e ) a and b
./

J- 47. ;'}~l:LSSO tcld r:J8 that he vrou Ld leave

a) t o.aor-r-ow '.:;) yesterday c) ago d) the following day.

1'" 48. T!l'7 asked I could ~ them the wa;[ to the church.

il) j.f b) "nether c) waether or not d) all e). a and b
'.v'L'9

-:: t ~ The 0ishop s~d that peopl~ obey their rulers.---
a) rrust. b) h::>.d to c) have to d) would

v
.:; 50, I wan t ed to know \A.rl1c tl-.:..8 man , _

ill i c: '.:l) '..i2S c) has 00",,1 d ) \-.'ere

hv'51. !-!e:lir"t\ 'i ts harr.f'u.Ine ss, 11-..:: stopped smoking.

'.J und er succd 0) undGr.3t~",,'i c) under s tzind ing d) hav i ng under st ood

f(,r the Last; wi st.Le to stcr-t t.hc r aco ,

,/
O. ,'330 Look t l'his is the oldman son socred straight ,. ,

J. in his ESLCE:
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54. One of the following pairs is not false friends. I/O0

a) stool - seat b) ne\1spaper-news c) charchol-firewood d) cows-cattle
55. i will not come you promise to take me to the park •---

(}.V a) if not b) if c) unless d) don't
If you heat ice, it . a) melts b) vli::'l m.;ilt c) melted d) would melt
The bed in I was sleeping beg~ to shake.

b) t.hat c)_}Vherc d)"wh0ma) which

», ~JRlTE THE CORP-ECT FOR;,! OF T'clE VEP.BS IN I31LCIG:TS.

o.V 58. I (net believe) you even if you swear in He aven 's name •

;.""59. She told me that she (sit) for exans the f a.Llowi.ng day ,
e-60. Yesterday, we(tee.cn) by an Indian lecturer,

- - ~:~:.:~:.:.:::::::.::::.:.:.:.:.::::::.:::~. ~:-:.: ....
....... ~..- - .. ". ';::::::::::::;;:::::::::::::::::.:. '"

cvi he r'e
'~~~.<:':':'::':'~'."".' .:.::::...:~:.::-:~ :.:~:.: .....--.~.·:··:~::.:::::~::::~:tr.s::~:~::/·:·~:·:·;:·:·:·::\·:.~:':':::","~:':::::" -

NI11E

1----
2----
3

(ENGLISH EXP.rI. FOR GR:..DE 11 )jRIDITL.'J>.../
S::::CTI'JN " RC1Il HO" TI;·IE 1: 30

~O _

52 _

;J"-' 31 _ 41----11----
12 32 _ 42----

43 _23 _13 _

14----
33 _

34----
35 _

4-----
5 _

24 44----
15 _

16------
17

25 _

26 36_____ 46 _6----
7--- 27------ 37 47----
i3---- 13 ~0

'::::'0---- 32 48----- ----
9 _ 39___ 49 _

4c 50 ---
19---- 29 _

1C---- 20

-:n _
54 _

55 _

56---
57. _

58---
59 _

60----
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ENGLISH SYLLABUS 'FOR GRADES 11 AND 12

1. OBJECTIVES

By the end of Grade 10, the students should have gained sufficient mastery of the. /

skills of listening, speaking, reading and writing in English to enable them to study

effectively at school, and to use the language whenever necessary in everyday

situations and in the world at work.

One of the main purposes of the fourth cycle of education, Grades 11 and 12, is to

cater for the aca~emic needs of those students who intend to proceed to tertiary

education, The English syllabus for Grades 11 and 12 will, therefore, whilst

consolidating and extending the work done so far with regard to listening, speaking,

reading, writing, grammar and vocabulary, nOI.\" focus 0:1 developi;lg further i!:\.: ,:ll: :\

skills required for success in education both at school and partic.rlarly at the ',t:l ~i,,:.

level.

2. LANGUAGE SKILLS

The listening, speaking, reading, writing and study skills which the studeuts ~;!;(Jlik!

acquire by the end of Grade 1::2,grade i I included, (' r(~iisteti l"l:l;)',\

2,1 Listening Skills

By the end of Grade 12, grade 11 included, the students should be able to:

I, understand instructions, information and explanations given by a variety of

speakers, including teachers of other subjects.

2, identify relevant information from (j spoken souce :Il:d record [;:i:; ill!l;; ;,~;, \).

note form, (note-taking)

3, understand English and television programmes on the syllabus topics.

2.2 Oral Skills

By the end of Grade 12 the students should be ;lb1:: to

1. Lise appropriate social expressions and formulae ill a variety of everyday situ.u iUII>,

e.g,
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1. greeting someone

2. introductions

.3. asking for and giving permission

4. requests

5. offering, accepting, and declining

6. suggesting and responding to suggestions

7. thanking and responding to thanks

8. warning someone

9. asking for and telling someone the time

10. asking for and giving directions

11. saying what you would like to do and have

12. expressing likes, dislikes and preferences

13. giving, accepting and declining invitations

14. apologizing and accepting apologies

15. agreeing and disagreeing

16. expressing certainty and uncertainty

17. expressing doubt

18. expressing obligation

19. expressing permission and prohibition

20. expressing surprise

21. expressing pleasure and displeasure

22. complaining

23. reminding someone

24. advising someone

25. offering help and asking for help

26 complimenting

27. congratulating

28. re-assuring someone

29. expressing sympathy

2. ask and answer questions about oral and written texts.

3. ask questions and talk about topics related to the other subject areas.
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4. participate competently and confidently in conversations on general and academic

topics.

2.3 Reading Skills
,j'

By the end of Grade 12, grade 11 included, the students should be able to

1. read efficiently at a speed appropriate to the text and the purpose of the reading

2. read factual passages for information

3. identify relevant information from a written source and record this information in

note form (note-making}"

4. read and understand different kinds of text, including newspapers, magazines,

timetables, plans, maps charts, diagrams

5. read and understand texts related to the other subject areas

6'. predict the content of paragraphs and passages

7. infer the meaning of unknown words by using contextual clues and a knowledge of

word formation

8. employ reference skills efficiently.

9. scan texts to find particular information

1O. skim texts to obtain the gist

11. draw logical conclusions from texts

12. understand inferences

13. distinguish between fact and opinion

14. find evidence to support opinions

15. read for enjoyment

2.4 Writing Skills

By the end of Grade 12, grade 11 included, the students should be able to:

1. produce the kinds of writing in English required of them while they are at school

2. write using a variety of sentence patterns using connecters, co-ordinating

conjunctions and subordinate clauses

3. write guided and free compositions on a variety of topics
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4. "write note~ from spoken and written sources

5. write formal" and informal letters

6. take dictation of unseen passages

7 use the foilowing punctuation marks correctly:

capital letters

full-stops

question marks

commas"

inverted commas

apostrophes

dashes

brackets

4. GRAMMATICAL STRUCTURES

The students should have mastered the most useful grammatical structures by the end

(;[- (J!',ldc ~I) The more important and/or difficult structures will be revised and

practiced in Grade 11. These include:

1

2.

The Present Simple and Present Continuous Tenses

The Present Perfect and Present Perfect Continuous Tenses

'for' and' since'

4 Pronouns and Possessive Adjectives

Verbs followed by the Infinitive and Verbs followed by '-ing'

result - Using 'so ... that' and' such a ... that'

Conditional Sentences

6.

7.

8 relative Clauses

The Passive

1 () Reported Speech

The Position of adverbsu
12. Participle Phrases
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As far as possible, the structures should be presented and practiced in meaningful

contexts rather than in isolation.

Further testing, practice and consolidation will be provided in grade 12

5. VOCABULARY

The students' English vocabulary will continue to be extended

a) formally, through specific attention to word-building

synonyms and antonyms

phrasal verbs\

figures of speech

spelling rules

b) informally through intensive and extensive reading

, .....



APPENDIX VI

QUESTIONNAIRE I

Dear Students,

The purpose of this questionnaire is to gather information about English

language tests being prepared in Addis Ababa high schools. The findings drawn

from your response is believed to be helpful to improve language testing and

language teaching. We are, therefore, grateful to you for your genuine response.

And we would like to assure you that the information you provide will be

confidential and will not be used to evaluate you in any way.

Thank you

Grade 1 _ Sex

1. Which English textbooks did you use in Grade 11 in 1992 academic year?

A. the old ENE Textbooks C. Both

B. The new English Textbooks D. Neither

2 . Which language skill(s) / sub-skill(s) do you think was (were) more

emphasized in the classroom lessons? ( Put a tick ( >I) in the appropriate

box)

More emphasized Less emphasized Not taught

a. reading

b. listening

c. speaking

d. writing

e. grammar

f. vocabulary

g. dictation

h. note-making and summary



3. Which language skills(s)/ sub-skill(s) do you think is (are) important for
you to practise? _

4. Which language skills/sub-skillswere included in the classroom tests and mid

semester tests? (Put a tick ( .,) in the appropriate box)

Always Sometimes Rarely Never

a. reading

b. listening

c. speaking

d. writing

e. grammar

f. vocabulary

g. dictation

h. note-making and summary

6. Which testing techniques were used in testing during classroom tests and

mid-semester tests? ( Put a tick ( .,) in the appropriate box)

Often Sometimes Rarely Never
a. multiple choice

b. true/false

c. fill in blanks

d. matching

e. information transfer

f. dictation

g. writing

h. oral interview
i. doze
.l: Others (please specify) _

8. Do you think that ways of testing have changed after the new textbooks?

Yes 0 No 0



APPENDIX VII

QUESTIONNAIRE II

Dear Teacher,

The purpose of this questionnaire is to gather information about English

language tests being prepared in Addis Ababa high schools. The findings drawn

from your response is believed to be helpful to improve language testing and

language teaching. We are, therefore, grateful to you for your genuine response.

And we would like to assure you that the information you provide will be

confidential and will not be used to evaluate you in any way.

Thank you

Part I General Information

Date of Graduation Sex Service year Teaching load per week

,---------,I D
Qualification - 12+ TII: D

12+1 D
12+2 D
Major _

12+3 D
12+4 D
above D

Minor

Have you ever received lessons on testing in workshops / seminars or as part of

your formal training? Yes D NO



Part II Information related to language teaching and testing

1. Which English textbooks did you use in Grade 11 in 1992 academic

year?

a. the old ENE textbooks

b. the new English textbooks

c. both

d. neither

2. Which language skill(s)/sub-skill(s) do you think was (were) more

emphasized in the classroom lessons? (Put a tick (1/ ) in the appropriate

column).

More emphasized Less emphasized Not taught

a. reading

b. listening

c. speaking

d. writing

e. grammar

f. vocabulary

g. dictation

h. note-making &

summary

3.Which language skill(s) /sub-skill(s) do you think is (are) important for your

students to practise? _



4. Which language skills/sub-skills were tested in classroom tests and mid tests?

(Put a tick (., ) in the appropriate column).

Always Sometimes Rarely Never

a. reading

b. listening

c. speaking

d. writing

e. grammar

f. vocabulary

g. dictation

h. note-making and summary

5. What justification would you give for your response to No.4?

Reasons: 1.----------------------------------------------------
2. _

3. _

4. _

5. _

6. Which testing techniques were employed in classroom tests and mid tests?

Often Sometimes Rarely Never

a. multiple choice

b. true/false

c. fill in blanks

d. matching

e. information transfer

f. dictation

g. writing

h. oral interview

i. doze

j. Others ( Please specify) : _



7. What justification would you give for your response to No.6?

Reasons: 1.--------------------------------------------------
2. _

3. _

4. _

5. _

8. Do you think that testing has changed in accordance with the changes of the

textbooks?

Yes

D
No

D
9. What would you suggest for the improvement of English language testing in

the future?

a. _

b. _

c. _

."
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