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ABSTRACT 

The main objective of this study was to investigate the impact of major factors on women 
participation in ANFE program planning. It was also intended to determine which factors, to 
what extent and how they individually and collectively affect women's participation. To achieve 
this, a concurrent triangulation mixed design was preferred. This was selected to collect both 
quantitative and qualitative data within the same time frame and to compensate one's weakness 
over the other. To this end, three different but complementary instruments were used namely; 
questionnaire, interview and FGDs. The participants were 80 women adult learners, 30 
facilitators and eight key informants. Stratified random sampling, available sampling and 
purposive sampling techniques were applied to select the respondent groups respectively. Data 
were analyzed using both quantitative and qualitative techniques. Percentages, correlation 
coefficients, multiple regression and Mann Whitney U- test were used to analyze the quantitative 
data. For qualitative data, interview, and FGDs results were transcribed and thematic analyses 
were conducted using words and statements. Based on the analyses, the main findings of the 
study indicated that majority of women adult learners did not participate. The results also 
showed that women 's low level of participation was as a function of multidimensional factors 
which have been affecting individually and collectively. The study revealed that among the 
factors, the variables such as women 's self-confidence, level of family income, accessibility to 
information, program management system and facilitators competency have positively and 
significantly related with participation. On the other hand, level of family influence, place of 
residence, level of workload and practice of harmful traditions have been negatively affecting 
participation. From the above findings, it could be concluded that due to the combined and 
individual influence of these factors, the level of women's participation in ANFE program 
planning have been non-significant. Hence, the following measures would be recommended. 
Creating awareness, income generating means, make proper advocacy and publicize information 
and provide assertiveness training. 
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CHAPTER ONE 

INTRODUCTION 

1.1. Background of the Study 

The development of a nation is highly conditioned by proper planning and successful 

implementation of education programs at all levels (from primary to tertiary) for all age groups 

(children, youth and adults). This is particularly important to developing countries like Ethiopia 

where illiteracy is high (58.5%), problem of poverty is acute and health problem is serious (MOE 

annual abstract, 2007). 

Many studies have shown that adult and non-formal education is ultimately an urgent solution 

which enhances the learners' capacity to control their political, economic, social and cultural 

problems. For example, Acharya and Verma (1996) noted that adult and non-formal education 

enables people to critically analyze their situation and translate the development strategies into 

practical actions. In the same way, Wlodkowski 01 993) argued that adult education and skill 
'. ' 

training programs should be based on participatory approach to rural development to meet the 

basic needs of the poor. According to this writer, such programs will benefit individuals who 

have little or no chance to join regular programs of study due to some reasons. . '. 

Women are among those disadvantaged groups whose access to education or training has been 

limited as a result of numerous impediments. They suffered to a greater extent from many 

miserable life events resulting from poverty, illiteracy, health complication and female 

subordination (Lind & Johnson, 1990). Hence, without strong popular movements and advocacy 

(0 promote their participation in planning and implementation of Bon-formal adult education and 

skill training, women's illiterate poverty-stricken life will make them to be the most exposed 

victims . 

. ' In the process of enabling them to take control over their own lives, to paI1icipate on a more 

equal basis in a so<;iety and eventually free themselves from economic exploitation and 



patriarchal oppression, achieving basic literacy and livelihood skills could be one of the first steps 

(Karl, 1995). Here, the implication is that women's participation in non-formal adult education 

and skill training is a means for social justice, economic empowerment, and to ensure gender 

equity. 

As stated in Olivia Pong (2005), women should be motivated and encouraged to actively 

participate at every stage of adult education and ski ll training program planning so that they could 

contribute a lot to the development of their country or community. 

Gboku and Lekoko (2007) also explained that active and voluntary participation of the 

beneficiary group is a desirable and necessary condition for successful development, 

implementation and evaluation of adu lt and non- formal training programs. These authors also 

tried to show that learners' participation in program planning and implementation has three ma;n 

advantages. Firstly, it is a means of obtaining information about the local conditions, needs and 

attitudes which will be very essential to the success of the program. Secondly, people are more 

likely to be committed to the progran1 and develop a sense of ownership if they are actively 

involved in its planning and implementation process. Thirdly, active and voluntary participation 

of tlle target groups (women) in the development and implementation of adult education program 

. is tlleir basic democratic right. 

.On ·the contrary, in most developing countries women adult learners have often been subject to 

non-formal adu lt education or trainillg programs which are not reflecting their basic needs and 

most pressing issues: consequently, there is a high dropout rate ' and poor program results 

(Oglesby; }996). Other literatures also revealed that the participation of women in development­

oriented education programs has remained very 'low especially in many rural communities of 

. Africa ~Osundo & Omoruyi, 1999). Moreover, Pant (2004) found that women are denied 

opportunities of choices, access to information and basic education. 

This is due to the fact that several interrelatep and synergistic factors are militating against their 

pal1icipation. 
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One of the most immediate practical problems (barriers) is lack of time. Women adult learners 

are ever busy (over burdened) with domestic tasks such as childrearing, cooking, cleaning, 

fetching water, collecting firewood, farming, cultivating, and involving in subsistence and 

income-generating activities (Lind & Johnson, 1990; Oglesby, 1996). 

The second impediment groups as stated by Kamp (1996) are the psychological factors. 

According to him, the psychological variables such as attitudinal dispositions toward education, 

self-esteem and lack of self-confidence are the most common barriers to women's voluntary 

participation. 

Lind and Johnson (1990) and Karl (1996) asserted that the existence of a patronizing attitude of 

men including the male facilitator toward the role of women's participation in the process of 

needs identification, prioritizing, and implementing the learning tasks are directly discouraging. 

The same researchers also found that, in most African countries, the husbands and guardians a"e 

not voluntary and completely forbid women to pmiicipate either in the process of program 

planning or attending the literacy class. Hence, they often have very low participation. 

Condition of poverty in many areas has also a negative influence on women' s voluntary 

participati·on. Kamp (1996) found that poor women mostly prefer to engage in works for survival 

andincotne..generating activities. 'Such types of activities are given more priorities both by 

WOmen adults and their family members. 

Okech (2004)' identified that lack of special provisions and programs geared towards meeting 

women's immediate practical needs is another major factor affecting their participation. For 

example, mothers may attend classes or training sessions with their smallest babies and toddlers 

due to lack of child-care assistance. Hence, frequent interruption and lack of concentration on 

learning will be their common problems. 

Generally speaking, the interplay of institutional, personal , fmnily based and SOCIO cultural 

factors have been preventing women from their active invol'yement in decision-making and 

leadership positiori·{Gboku & Lekoko, 2007; King & Hill, 1993 & Kamp, 1996). As a matter of 
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fact, their voluntary participation either 111 planning or implementing process IS very weak 

especially in third world countries. 

Ethiopia is one of such countries of the world which is characterized by abject poverty, poor 

health and gender inequality in education, economic resources and other social activities (Alem, 

2003). According to Alem, most Ethiopian women are in disadvantageous and marginalized 

positions that have faced gender based di sparities in educational participation and decision 

making process. 

Other separate studies conducted by Yalew, Lasone and MOE (2004) showed that women 

paIticipation in ANFE is low in Ethiopia. As to these writers, compared to their male counter 

parts, women engagement either in planning or implementation of adult and non-formal 

education is in its insignificant level in the three historical periods (imperial, Dergue and current 

government). Evidently, from the total women' s population, majority of them (74.4%) are 

currently illiterate who need urgent adult and non-formal education to liberate them froin 

economic, political, social and cultural exploitation (MOE, 2006). 

In line with this, Anley (2004); Teshome (2006) and Ababa (2007) found that the above 

mentioned problems have become more serious in Amhara region compared to other regions. In 

the regi~n, the extent of poverty, illiteracy and vu lnerability of women to HIY/AIDS has become 

severe. Moreover, women have less leadership power and low participation in decision-making 

process dnring program planning and implementation of adult education. Despite the existence of 

'such multiple problems, practical actions are not taken yet. 

As a first step, an immediate critical assessment of the major hindering factors (barriers) from 

local or grassroots level is timely essential to desigl'] adult epucation curriculum in Amhara region 

in particular and in Ethiopia in general. 
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1.2. Statement of the Problem 

Most Ethiopians (85% of the population) live in rural areas within subsistence life from which 

women are in the majority (CSA, 2007). At the same time, more than half (52%) of the total 

population are women who have faced abject poverty, hunger, illiteracy, underdevelopment, lack 

of clean water, and problem of sanitation and health care. Maternal mortality, econom:c 

exploitation, harmful traditional practices and female subordination are among the most common 

problems of Ethiopian women. As a result, they are made dependent on male gender since they 

do not meet their minimum basic needs. Besides these, they mainly lack basic education and 

essential life skills that would help them to develop their rich potential and maximize their 

contributions to the rural and urban development efforts. Moreover, women's education would 

have a vital contribution to eradicate poverty and illiteracy, since educated mothers have positive 

effects on their children's development, health, education, mortality rate, and their family life in 

general. 

In spite of this, most of Ethiopian women appear to be neglected, have little education and hardly 
~ 

have participation in adult and non-formal education and skill training. Hence, their contribution 

and involvement either in program planning or implementation process has remained very low in 

'. mos.t parts of the country in general and in Amhara region in particular. On the other hand, the 

principle . . of adult education and theory of andragogy stresses that active and voluntary 

involvement of learners in all aspects of program development and implementation is a 

necessary condition. Be'sides this, currently, Ethiopia is following the decentralization system and 

rural-centered development .policy which theoretically give special focus for women. These 
-- " . ,"" 

development-oriented strategies need women's active and voluntary participation both in 

.planning and implementation of such programs. Studies made by Anley , Teshome , Abeba and 

Tilahun (2008) have indicated that in many areas of Amhara region, the participation of women 

adults in non-formal. education and community skill training centers is a sensitive problem th1t 

needs serious attention. And yet adequate research has not been conducted concerning on the 

major limiting factors which are highly influential in discouraging women to practice the desired 

. level of participation. It is due to these reasons why_this study is intended to assess the presence 

and extent of the major factors which are impeding women's active pat1icipation in the train ing .... , " 

centers found in both selected zones. 
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1.3. Objectives of the Study 

In accordance with the aforementioned statements, it was the purpose of this study to investigate 

which factors and to what extent they are affecting women's active participation in ANFE 

program planning. 

Accordingly, the current study was expected to achieve the following specific objectives: 

1. To determine the type of relationship that exists between each factor and level of 

participation. 

2. To identify which factors have significant effect on women's participation during 

program planning. 

3. To identify which factors are the most influential for the prediction oflevel of 

participation. 

4. To identify in which planning stage do women participate in ANFE program. 

5. To identify the perception of key informants regarding the limiting factors . 

1.4. Basic Research Questions 

In order tu achieve the above stated objecti yes, the following basic questions were rai sed in the 

study. 

/. What type of relationship does exist between each limiting factor and woman 's 

participation? 

2. Which factors have significant influence on women's participation during program 

planning? 

3. Which factors are the most influential for the prediction of/evel of participation? 

4.. In which planning stage do women participate in ANFE program? 

5. How do 'key informants perceive and react towards major determinants of women's 

participation in the study areas? 
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1.5. Significance of the Study 

The result of this study is expected to be useful for different stakeholders such as program 

coordinators, adult education curriculum developers, political officials, adult trainers 

(facilitators), female trainees and the wider community as a primary source of information from 

Ethiopian context. More specifically, it will benefit the target groups (women) to get more 

recognition and support to alleviate their problems and promote their active participation. Hence, 

the following major contributions will be maintained from the research. 

• It may provide valuable information for better policy planning and implementation 

concerning on adult education. 

• It may give an opportunity to the prospective national adult education strategy to be need­

based, participatory and gender-sensitive during its planning and implementation. 

• Since no many researches have been conducted on the problem before, the study will 

serve as an input for other researchers on the same issue. 

1.6. Delimitation of the Study 

Since Amhara region is vast and adult training centers are highly scattered (fragmented) 

throughout the region, geographical distance, shortage of time and the intlated cost of life had 

been the major·reasons.,for delimiting thi s study in some areas . Hence, the study was confined 

""ithin East a nd West Gojjam zones. In these two administrative zones, twenty five di stricts or 

woredas are found ; fourteen in East Gojjam and eleven in West Gojjam. From these, three 

districts were.<:hosen based on their active functioning of non-formal adult education and 

con)l!'unity sk ill training programs. These were Gozamine, Machakel , and labitahinan since they 

were easi ly accessible and manageable to the researcher. Conceptually, this study also gave a 

special focus to the major limiting factors which have been hindering women's pal1icipation in 

the process of non-formal adult education program in the selected zones. 

1.7. Limitation of the Study 

Although the researcher has tried his best to design the study as properl y as possible, some 

limitations were identified in the current research. One !Jf the limitations was concerning on the 

sampiiiig process. Existence of few membe~s of the subpopulation of facilitators and officers 
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made it impossible to select participants at random. However, to minimize this limitation, the 

researcher had tried to triangulate the data by using various instruments and data sources .An 

other limitation was with regard to the instrument. Although the researcher had pi loted the 

instrument, some constraints were observed on few questions during data collection. Thus, the 

above limitations may affect the generali zability of the current research. 

1.8. Operational Definitions of Key Terms 

Adult: A woman trainee who is enrolled either in community skill training or functional adult 

li teracy program and she would be considered legally, socially and psychologically as a 

matured person to fulfill for herself and existing society. 

Non-formal Adult Education: Refers a form of educational activity which is outside of the 

formal system and is organized to fulfill some identifiable learning needs of specific 

target groups (adults). 

Participation: The active involvement of the beneficiary groups in the process of raising ideas, 

sharing experiences and self-initiated contribution in decision-making process of program 

planning. 

Participatory Program Planning: A pro(;ess uf urganizing a set of related activities, resources 
. . ~;-'-:'":" .• " .... 

. "" and facilities based on the active involvement or- 'a~ult learners in raising ideas and 
... "...- . .."+;- :·~ .... i~· .... ; ~ ·... • • ' • • 

sharing experiences for decision 'rriaking process:.foi r.unning a s pecific program of adult 
. .-.. - " . ~ . ~ .. ' . 

_ and non-formal education. 

Non-formal Skill Training: refers to a short term program that gives more emphasis to develop .- ' ", . . 

practical skills or livelihood' skills which help's' to improve individ.\l~L~elf-ernployment 

opportunities. 

Community Skills Training center: A locali zed institution in which basic livelihood skills are 

practiced with the help offacilitators within a specified period of time. 

Functional Adult Literacy: A type of adult education intended to develop basic reading and 

writing plus knowledge and ski ll s for income generation to improve the livelihood of poor 

women. 

Facilitator: Refers (0 a person who teaches or trains adult learners either in community skills 

training or functional adu lt li teracy c~nter. '.' 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

The researcher of this study has tried to review some relevant issues, concepts, facts and theories 

with regard to the problem of study. In doing so, he started by explaining the concept of ANFE. 

Following this, the types and purposes of ANFE program of women in developing countries are 

described. Then, the nature of pm1icipation in gender responsive program planning has been 

elaborated. Finally, the major barriers preventing women from their full participation have been 

explained. 

2.1. Definitions and Concepts of Adult and Non-formal Education 

(ANFE) 

J) Adult Education (AE) 

The concept of 'adult education ' has been defined differently by numerous adult education 

scholars. This variation appears due to existence of historical , socio-economic, cultural, political 

and environmental diversities in the world (Dessu, 2008). However, there are some definitions of 

the term which are most frequently used in adult education literature. Among these are: 

Adult education is any learning activity or program deliberately designed to 
satisfy the learning needs or interests of adults that may be experienced at 
any stage in their lives by persons whose major social roles are 

. £characteristics of adult states and whose principal role is no longer in 
education (Tudjman, 1996.· 558). 

As Cited in MOE (2006), Education Sector Development Program third (ESOP III) also 

explained that adult education is the provision 'of literacy, basic education, skill training and 

various areas of life skill s in order to help the youth and adult population as a whole to participate 

in the development process. This definition indicates the recognition of the potential contribution 

of adult education to Ethiopia 's struggle to end poverty and ensure sustainable development 
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II. Non:formal Education (NFE) 

Rogers (2004: 78) defined non-formal education as "Any organized, systematic, educational 

activity calTied on outside the framework of the formal system to provide selected types of 

learning to particular subgroups in the population of adults as well as children." Similarly, Duke 

(1995:63) stated that "Non-founal education is intentionally organized learning event catering 

essentially to persons who are not currently participating in formal education." 

From the above two definitions, it is clear that scholars define it from their own context and 

orientation. Hence, non-formal education is one of the forms of education which has no specific 

definition and interpretation. 

III. Non-formal Adult Education (NFAE) 

According to Nafukho, Amutabi and Otunga (2005: 75), "Non-formal adult education is a 

learning process that takes place outside the formal learning institutions and that is specifically 

meant for adult learners." These writers indicated that such type of education is provided to 

adults by goverrullental and non-goverrunental organizations and private institutions for those 

adults interested in acquiring specific knowledge and ski lls for their life improvement. In the 

same way, Rogers also described that non-formal adult education is a form of education 

cmnposed of -basic and vocational education and training outside the formal system which ranges 

from short term wOl'kshop training to long-term professionalization. 

From the foregoing descriptions, it can be concluded that th~ three concepts (AE, NFE, and 

DlFAE) are highly interrelated. More or less, they have similar corulotations and intentions. 

Hence, for the.purpose of this study, they would be interchangeably used. 

2.2. Women and ANFE in Developing Countries 

2.2.1. The Need of ANFEfor Women 

Concerning on the essentials of adult and non-formal education for women over formal 

education, different ~rguments have been stated by various scholars. Among these, King and Hill 

(1993); Kumar (2005) noted that due to triple roles, ~ocio-cultural and economic factors, women 

have less access and opportunity to the formal education. As a matter of fact, in many countries 
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of the world especially in developing nations, women have been marginalized and 'n 

disadvantageous positions who are the first vulnerable group to many overlapping problems. 

In support of the above arguments, Hunt (2004) found that gender inequality remains a feature of 

every region in the world, though it is most pronounced in south Asia, Sub-Saharan Africa and 

Middle East. The findings of Hunt also showed that 70 percent of the world's poor are women 

and in developing countries. In the same way, Coles (1978) also explained that women's 

illiteracy has made them handicap from their access and opportunities in social , economic and 

political affairs. 

Bhushan (2005:613) argued that women's participation in program development is a necessary 

condition to improve any society while quoting a statement "As a bird cannot fly on one wing, no 

society can make progress unless its women too join men in all activities ." 

In sum, the ideas mentioned in the above paragraphs implied that women need to be empowered 

for liberation, emancipation and free of violence, exploitation and dependency in many parts of 

the developing world. Thus, one response to this situation is to make special attention to the 

paliicipation of women in adult and non-formal education. Specificatly, women need adult and 

non-formal education in the form of" ski ll s training and functional literacy to improve their 

income generating activities, awareness creation and access to public information that make them 

more enl ightened. 

2.2.2. Women and their Access to ANFE and Training in Developing Countries 

Due to various interrelated factors, women do not earn as much as men with comparable levels of 

education" and training (Oglesby, ' 1996). According to Oglesby, extensive studies from both 

international and .. local perspectives had· 11.Ot. been . published which recognize the level of 

participation of women in adult education program. Their participation has been governed by the 

existing social, cultural, e"CCmoinic and political climate of a given society (Tayaweera, 1979). 

Kamp (1996) al so identified that immediat~ problems of women in developing countries are poor 

environn1ental sanitations, and low health standards, maternal and infant mortality, malnutrition, . -
lJoverty and illiteraoy. As explained by the above three scholars, the provisions of adult and non-
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formal education for women m the poor and developing countries include the following 

categories. 

I) Health Education 

Maternity and child care clinics have been established in many countries to serve most rural 

areas, but often without adequate resources and staff and not within easy access for many 

villages. Preventive health measures and fami ly planning are seen as an intrinsic part of most 

clinics. More Paraprofessional and village workers, the maternity and child care clinics have been 

providing education for women in disease prevention in spite of their limitation (Ibid, 1979). 

II) Education for Income Generation (Basic Skills Training) 

Oglesby also fo und that despite the great diversity of the economic, political and cultural 

systems, the factors affecting motivation to attend ANFE is common for women in the 

developing countries of Asia and Africa. It is role of the overriding need fo r vocational education 

which is designed to generate income. However, the impact of such programs on living standards 

and income generation seem to have been limited and they appear not to have reached the poorest 

and most educationally disadvantaged women for a number of reasons. Charlton and Ellen (1984) 

elaborated that the skills training and employment opportunities for women have seen of 

marginal importance in the view of the massive unemployment situation in many countries. 

III. FUIll!tipllal Literacy Programs (FLPs) 

.Functional adu lt literacy is a concept used in various wflYs. But, for the sake of simplici ty, the •.... 

following definition has been ·pj·eferred. As indicated if\ .DVV (2007), functional adult li terac y 

refers t~ . the meaningful acquisit.ion, development and use of reading, writing and innumeracy 

skills plus otlier basic knowledge and ski lls required by a person in every day life as a tool for 

self-ex pression, information. , communication, income genel:ation and civic participation and as a 

means tolfnprove one's life and to contJ:ibute to fan1i ly, community and national transformation 

and development. 

This definitio,n ~as two major .implications. The first is that, functional adult li teracy program is . . . 

an appl ied re<tllife-orientation and recognizes a person's changing nlleds and aspirations. The 
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second is that a range of skills, practice and abilities are undertaken both at the individual level 

and collectively in groups. 

In Ethiopia, the concept of FAL is being increasingly adopted. As cited in DVV (2007), 

Ethiopia's current Education Sector Development Program (ESDP III) explains that adult and 

non-formal education program is basically focused on literacy, numeracy and other relevant skills 

to enable learns to develop problem solving abilities and change their lives. This shows that in 

ESDP III, FAL incorporates various areas of life skill s and seems to be equivalent increasing 

given above. 

However, when are looks at the situation of women it is simple to observe that their illiteracy 

seemed to have adverse effects not only on the well being of women, their family and their 

children's level of education, but also on their prospects of labor force productivity. Lind and 

10hnson (1990) elaborated that in third world countries, even though women are more participa:lt 

in functional literacy programs, they are often subject to programs which are not planned by them 

or not reflecting their needs. 

From the above explanations regarding women' s access to ANFE programs in developing 

countries, it can be concluded that even though women have various alternatives to engage in 

ANFE programs, they have not been using these opportuniti es fully. And one of the tangible 

reasons for this happening was existence of various impeding factors in their participation. 

2.3. Understanding the Nature.oJ ANFE Program Planning 

2.3.1: Definition of Program Planning 

As des.:ribed by Sork and Caffarella (1989: 233) "Program planning refers to the process of 

determining the ends to be pursued and the means employed to achieve them." According to 

thesewritel's, planning is a deqision-making process' and a set of related activities that produce 
: \~ . 

educational program specifications for one or more adult learners. 

In the· same ~ay, Gboku and Lekoko (2007) explained that program planning is a systematic and 

needs- driven process that consciously invites to adcii-ess the educational needs of a target group. 
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Thus, program planning is a means of keeping communication open between people such as 

content specialists, evaluators, facilitators, potential learners etc talking about the making of 

decisions on priority areas, program objectives, contents, delivery modes, and assessment and 

evaluation strategies. This process involves discussion, debate, judgment and making 

conclusions. 

2.3.2. The Planning Process of ANFE 

According to Knowles, Holton and Swanson (1998), adult education program planning involves a 

six step process. These steps are: (1) analyze the planning context and client system, (2) assess 

needs, (3) develop program objectives, (4) formulate instructional plan, (5) implement the 

progran1, and (6) monitor and evaluate the program. 

Hence, for this study, these six major steps have been selected to show how ANFE program 

planning would be processed. 

Step 1: Analyze Planning Context and Client System 

The activities begin with analyze of the planning context and the client system. Lukiya, Kenneth 

and Godfrey (2001) argued that since gender roles, expectations and attitudes are largely socially 

constructed, understanding such social and eiwiI'onl'l1ental ·context is a pre-requisite to plan a 

gender re~'p'onsive program. Similarly, Sork and Caffarella confirmed that planning occurs within 

a '"social milieu under -whicti' organizations, institutions, histories, traditions, philosophical 

orientation.s, policies etc can affect the planning process. 

·.The plmming process also involves 'co!lecting data about those individuals who are eligible for 

the attention of the program planner. In this regard , information about age, educatioml 

. ~ atta\nment, cultural background, economic status, family conditions,. · geographic distribution, 

'social affiliations etc could be identified. Any characteristics of the client group that may have 

. importan'f implications for later steps of the planning process, barriers to participation for most of 

the clients are essential. Without this ~nowledge, serious errors could be made. 
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Thus, the purpose of analyzing the plmming context is to identify both the internal and external 

factors that should be taken into account during planning. Further more, it provides base line 

information that can be used in making decisions about the plmming process. 

Step 2: Needs Assessment 

As noted by Knowles, Holton and Swanson, the concept of needs as a basis for justify ing and 

focusing on the plaIlliing process has been misunderstood for many years. Yet there has been so 

much disagreement and confusion about what a need is. However, after conducting some 

repeated studies on adult learners, they tried to define the term needs assessment as follows: 

The term need refers to a discrepancy or gap between some desired or 
acceptable condition or state of affairs and the actual or observed or 
perceived condition or state of affairs " (Knowles, Holton and Swanson, 
1998. 167). 

Gboku and Lekoko (2007: 62) also defined as "A learning need is a state of condition that ex ists 

when there is a gap between the present situation (what is) and the required situation (what 

should be)." 

Thus, bearing the above two definitions in mind, one may understand that the term need is a 

complex phenomenon which cannot easi ly assessed as one think. Hence, critical examination of 

what one really feel s need sufficient time and creativity. 

Tile Process·of Identifying the Learning Needs 

Even though the assessment of learner's needs dominate the literature on program planning in 

adult eduGa(ion, the influence of parent organization, consultants, program plalmers and the larger 

society remain i1l]portant for program planning (Evans, 1981). Ultimately, successful needs 

assessment for plamling a piO"gram can· be conducted by. the cooperative actions of society, . .. ". . '-. ' 

". organizations and the individual tearners. As explained in Sork and Caffarella, most needs 

- assessment teclmiques require the specification of criteria 10 be used to determine priorities and 

the systematic appl ication of criteria to all -{he fe lt needs identified. As noted by them, the 

purpose of priority setti.ng is to provide a rational resource allocation. Hence, needs assessment is 
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important for effective program planning. To this end , learners have to be central and actively 

involved both in needs assessment and setting priorities. 

Step 3: Formulating Program goals and Objectives 

Gboku and Lekoko define program goals are statements concernmg on what should happen 

during the program and what should result from it. They are guidelines for choosing resources, 

techniques and are essential to program evaluation and improvement. Furthermore, they 

described that goals are statements reflecting the philosophy or mission of the training center that 

provides a basis for developing the more detailed objectives. While program objectives are the 

intended learning outcomes. They are more detailed descriptions of the specific actions needed to 

achieve an agreed target. 

But whatever program objectives they are, they should be formulated based on the prioritized 

problems and needs of participants. As noted by Lukiya, Ketmeth and Godfrey, to maintain a 

gender sensitive program, formulation of the goals and objectives should be concemed with 

providing for equal oppot1unities and promoting equity between men and women. Thus, in 

formulating objectives, key issues and problems have to be addressed conceming on women 

aHairs. For thi s reason, women have to say more for themselves instead of things are said by 

others. 

Step 4 .. FIJrmulating Instructional Pial! 

As noted by Sork and Caffarella, developiJlg instructional plan involves selecting and ordering 

training contents, selecting appropriate resources, training strategy and methods .In addition to 

thi s; GDoku and Lokoko contend that program contents have to be selected and sequenced in 

response to the training objectives and assessing them against the criteria of what must be leamed 

JO achieve them. 

'-
The second major task in the fourth step is selection of appropriate learning resources. As 

described by Gunawardena (1998) , resources are the inputes which required conducting the 

instructional process. He further stated that there are .three major types of resources, namely, 

human resources, natural resources and man made resources. 
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However, whatever the resources are available, careful identification and selection process is 

mandatory to enhance the effectiveness of the teaching-learning or training process of adult 

learners particularly women trainees. 

Another element in formulating instructional plan IS selection of instructional strategy and 

methods. According to Roscoe (1995) , the major factors in selecting training strategy and 

methods should be the learning objectives, the circumstances and abilities of learners. This 

implies that the training methods must be based on the context of the trainees and the way they 

learn. He also mentioned the assessment criteria, the context of the operating environment, time, 

resources, availability of trainers, and venues are essential considerations in planning effective 

program. 

In effect, formulation of gender responsive (women supportive) instructional plan needs gender­

oriented contents, strategies and methods involving affirmative actions in selecting women for 

decision making positions, creating favorable conditions for women 's full participation, 

allocating resources and building women's capacities. 

Step 5: Program Implementation 

According to Derebssa (2004), program implementation is a process of putting the plmmed 

program into effect. In the context of adult education, implementation refers to putting the 

program goals, objectives and the instructional plans into,action (Gboku & Lekoko, 2007). 

Successful implementati on requires coordination of activities. As noted by Kassahun (1997), 

. ·coordination helps to achieve the obj ectives of the adu lt and non-formal education programs with 

no or minimum amount of obstacles, through collaborative efforts of coordinators, facilitators 

and the target groups. Coordination in the process of .. implementation means to facil itate 

relationships, among .organizations, stakeholders, and beneficiaries to use resources 

economically. Lukiya, Kenneth and Godfrey also noted that at the implementation stage it IS 

important to ensure that various gendeF issues and objecti ves are carried out in practice. 
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Based on the above discussions, we can conclude that since women are the most direct 

beneficiaries, their full participation determines the success of the program implementation. In 

doing this, recognition of their triple roles namely; the reproductive, productive and the 

community roles is obviously essential. Hence, coordinating and organizing women adult 

learners will facilitate the implementation process. 

Step 6: Monitoring alld Evaluatioll of Gender Respollsive ANFE Program 

The program implementation process is not an end by itself. It has to be checked regularly and 

the outcomes have to be weighted in terms of the intended objectives and course of action. in 

light of thi s consideration, the developments of monitoring and evaluation techniques are 

important. 

As described by Magnen (1993), monitoring is a system of continuous info rmation for the use of 

program planner. Magnen stated that to be effective, monitoring must be an integral part of a 

program. Similarly, as cited in Kassahun, Oakley (1988) defined as "Monitoring is the provision 

of information, and the use of that information to enable the program planner to assess progress 

of implementation and take timely decisions to ensure that progress is maintained accord ing to 

the schedule." In addition , Rubin (1995) described that monitoring is a means of taking corrective 

measures if differences appear between what is going on and what is intended earlier. 

From adult education perspective, Gboku and Lekoko (2007) defined program ev.aluation as the 

·systematic· process of investigating the value arrd· quality of a program on such factors as 

accountability , suitab ility, efficiency and real-world application. 

Lukiya, Kenneth and Godfrey noted that in gender responsiye adult and non-formal education 

program, monitoring and evaluation have several p.!-lrposes. According to them, monitoring is a 

good means to diagnose and integrate gender issues'in to adult education periodicall y. Women's 

participatiq!1 in monitoring and evaluation can be assured if all. the data found during program 

. planning is collected based on gender responsive techniques. 
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Thus, from the above explanations, it can be concluded that Women and men in monitoring and 

evaluation should have to share the same responsibilities. They should have played the same roles 

to achieve the same thing. Hence, deciding on what and how to evaluate and by who are critical 

parts of the evaluation process. 

2.4. Understanding the Nature of Participation in Program Planning 

2.4.1. Definitions and Concepts of Participation 

Gboku and Lekoko stated that participation is a process during which individuals, groups and 

organizations are given the opportunity to become actively involved in program development. 

Similarly, Cookson (1996: 167) defines "Participation is the greatest involvement of potential 

learners or their representatives in the vital stages of program planning, from need assessment to 

evaluation. " 

In other way, Bengal (1989) cited in Joseph Veramu (1 997) expressed that paliicipation is the 

extent to which the learners or target groups are in control of the educational processes, goals or 

outcomes. He distinguished three main types of participation: presence, involvement and control. 

According to Veramu, (1) parti cipation in presence means a woman can present in a program 

without being involved in any way, and without having any control over the program. (2) 

Participation as involvement identifies the extent to which a learner is involved with or in 

interaction with important components or processes in the educational pl'ograms (3) participation 

as control identifies · the extent to which individuals ·or groups have control over the adult 

education program over its various components. Knowles, Holton and Swanson also noted that, 

for greater effectiveness of adult education programs, learners should have greater invo lvement 

and control over it. 

Although theoretically the term ·participation in program platming is absolutely necessary, clear 

consensus still does not exist to what it means in practi ce. This is because; it is explained 

differently depending on the situation and other circumstances. 
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2.4.2. Theoretical Foulldations of Participation of Adult Learners in Program 

Plallning in ANFE 

The concept of participation has been emerged from various theoretical foundations. Some of 

these traditions are rooted in African cultures while others are evolved from western orientations. 

As cited in Gboku and Lekoko, the well known Afri can philosopher and the former president of 

Tanzania, Julius Nyreire was concerned with the importance of people's participation for 

development. He assumed that people have potential and ability to act, to change and control 

their environment. "Self-reliance" was the term he used to emphasis that people cannot be 

developed or educated; they must develop themselves through a process of thinking, problem 

solving and acting. The goal of this process according to Nyreire was to liberate from 

constraining forces and increased power over the envirorunent. For this, active involvement of the 

target population is essential. 

As cited in Gboku and Lekoko, much of the current interest in participation also stem from the 

concerns of P. Freire, the Brazilian adult educator, who regards people as critical and creative 

beings capable of knowing and transforming their environments. In Freire's view, formal 

education has been domesticating, dehumanizing and manipulating people. It is assuming people 

as passive receivers and it follows a banking process. But true education can humanize, liberate 

and treat people as subjects who can control their own lives . For education to be a tool for 

humanizing and a means for liberation and development, according to Freire, it must involve the 

learners in a process of problem posing in which they describe, .analyze, and act to redesign ur 

transform their realiti es. This process can only be done in a context of genuine participation, one 

in which learners and other agents can trust and respect one another (Freire, 1990 cited in Gboku 

& Lekoko, 2007). 

The importance of .parti cipation is also reflected in the work . of other several authors who 

emphasis that learner's involvement in program planning is a central element in adult education. 

Among these, Knowles, Holton and Swanson (1998) argued that adults are voluntary learners 

who can determine their own learning. They have accumulated experiences, orientation to 

learning, and readiness.for learning and internal motivation. Thus, programs will be effectively 

20 



, -, ' . 

realized if adults are actively participating in the learning process starting from need assessme:lt 

to evaluation. 

Similarly, Rogers (2004), another we ll known adu lt educator argued that learner's participation in 

adult education program planning has a paramount importance. He assumed that, the best and most 

secure learning can occur when learners are centrally involved in controll ing, directing and 

monitoring their own learning processes. [n his assum ption, adu lt learners have to participate in 

decision-making, implementation and eva luation, so that the program no longer reflects the concerns 

and wisdom of the providers alone but also of all its stakeholders. The argument here is that any 

development program will be susta inable if the people own it for themselves. [n thi s respect, 

participation means se lf-determination. Moreover, he stated that full participation means enabling the 

adult learners to have control of their process as well as the goals, to be decision-makers, to be self 

implementer and se lf-evaluator. Thus, from the above assumptions, one can conclude that full 

participation in adult education is not simply access encouraging ad ults to join in programs of 

education, nor it is simply learner- centered approach asking them to join in activiti es which the 

program planner has already chosen. Rather it is a helping process of individuals and groups to learn 

what they want to learn , when they want to learn and for as long as they want to learn it. 

. 2.4.3. The Needfor Women 's Participation in ANFE Program Planning 

Why do women responsive programs are needed? Thert;. are many reasons for planning a gender 

responsi¥e program planning. Women in Africa need more effort to be empowered through 

programs which are designed for them . As stated- by Bhushan (2005) , women have their own 

realized needs. Hence, . underslOlnding and considering their needs as perceived by them is an 

important issue. Consequently, rural adult women have to be sensiti zed to be actively involved in 

the program plarming of ANFE that \i\(ill affect· their life. In SUpp011 of this argument, Fasokun, 

.. Katahoirand.Otunga (2005:145) Glaimed that women's participation is an important prerequi site 

f or successful program planning and' implementation whi le quoting one golden African proverb 

"No one can shave a women 's head in her absence." 

Generally sp~aking, women 's participation in pl:ogcam plalming has the following purposes. . . 

.1. Participation for Goal Attainment: The ai m of any adult educ~ion is to achieve the intended 

goals·. However, sllch program goals wi ll be determined at the onset of program planning by 
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involving people to participate in programs decisions that wi ll reflect the relevant needs and 

opportunities in individuals, groups and communities. As explained by Indabawa and Mpofu 

(2006), when women participate and represent in program planning process, they will identi fy 

their most critical problems. In the end , programs developed with needs and problems of the 

female participants at the center are likely to be successful. 

2. Participation jor Self-Reliance: Participation generates greater self-reliance by breaking the 

culture of silence and dependency of women in development programs. Their greater 

involvement on program planning can empower and build their capacity to seek greater 

independence and control over their own lives. In line with this, Lukiya, Kenneth, and 

Godfrey (200 I) noted that through active involvement in program planning, women can 

overcome oppression, develop self- confidence and make them visible in the community. 

Hence, pm1icipation enables them to come out of their house and show they have potential for 

self-help roles. 

3. Participationjor Empowerment: According to Karl (1995) women's empowerment could be 

briefly explained as the process of improving the human capital of women for effective 

parti cipation in all aspects of development of a nation. This will make women to be makers of 

development history, not just receivers or objects of it. Women need not be just objects or 

beneficiaries of the program but they should have process of equal participation as well. 

Gboku and Lekoko described that participation in this sense is equated to achieve power in 

tel'l11s J:lf access and contrel of the reSlLurces necessary to protect livelihood. That means, 

participation is an instrument fo. -empowerment of women to make decisions along side men 

to ens lire equity· and fairness. To achieve thi s, however, mobilization is necessary. Thus by 

organizing themselves and. \'i.0rking collectively, women could be empowered to gain 

in£reased participation and ultimately greater control. 

2.4.4 .. Wllfl1 .do- Womell Participate ill ANFE Program Planning? 

Tli.is refers to the different phases women need to be involved in the planning process. Adult 

- educators who advocate participatory progran1 plarming stress on the importance of women 's 

- invo lvement at all stages of the plaJ1!1ing process. As stateo by Gboku and Lekoko, there are 

important rationales why the. participation of targeted beneficim'ies in each stage of program 
0 •• ; , 

. _development is necessary. Similarly, Lukiya, Kenneth and Godfrey strOligly argued that unless 
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women actively involved in the planning process of gender-responsive program starting from 

need assessment to evaluation, their critical problems will not be addressed and hence the system 

of their subordination will perpetuate unlimitedly. Hence, they need to be actively involved in all 

planning stages. 

1. Womell Participatioll durillg Needs Assessmellt 

The involvement of women in identifying the needs, problems and inputes is a necessary 

condition since they have various problems, concerns and training needs. In this regard, Obbo 

(2002) affirmed that program planners have to encourage women to find out their most pressing 

problems and biggest concerns. Beside this, he reaffirms that women's participation is an 

essential element in needs assessment and problem identification while quoting cafferella (2000: 

103) as: "The very best thing is when women themselves start the survey and discus their needs, 

determine which needs require most urgent and then make plan." 

But, as a general rule we can conclude that participatory needs assessment is that all parties and 

stakeholders have to involve in program planning. Potential program implementers such as adult 

learners, coordinators, facilitators, community leaders etc should engage in needs assessment. 

2; Participatiol1 During formulatioll of Goals alld Objectives 

After needs assessment, the next step is converting· the training needs into ANFE training 

objectives. ,\ccording to Sanderson (1995), once training needs have been estab lished, they 

. . should be translated into training aims and objectives . This is an opportunity for the program 

planner to captur~ the essential purposes of the intended ANFE program. Accurate identification 

. of ANFE and training needs is therefore crucia l for the success of training which calls for active 

involvement of the learners. 

Concerning on the par1icipation of ,«omen in formulating objectives, Lukiya, Kermeth and 

Godfrey proposed that women should be encouraged to select their own objectives and receive 

guidance on doing so. According to these writers, their active involvement is the only reason, 

.since they are the ones who are experiencing the problen1s, Hence, the program plarmer has to 

e ncourage women to examine and discus the feasibi lity of the formulated objectives. 
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3. Participation during Formulatioll of Illstructional Plall 

ANFE contents and methods have to be selected and formulated in response to training objectives 

and needs. Roscoe (1995) proposed that ANFE training contents must be linked to the learners' 

existing knowledge, skills, attitudes and characteristics. Women's participation in selecting and 

formulating contents is the best way to address their realized needs and objectives. In his words, 

Bhushan (2005: 618) says that: 

It means understanding the needs and interests of women, understanding 
the situation in which they live and the kind of content that may serve 
their needs. It means careful statement of the learning objectives in a 
form that sets out the desired changes as well as the subject matter, 
selection of the previous learning experiences that may best accomplish 
these objectives and it assumes the fullest possible participation by rural 
adult women in content building. 

Related to this, Lukiya, Kenneth and Godfrey claimed that gender responsive ANFE programs 

should be realistic in providing an opportunity for women to do what they are being taught. Her~, 

they noted that women must believe in the value of what they are being taught and these calls for 

the content to be relevant to them and result in programs that relate to participants environments. 

With regard to selection and formulation of training strategy and methods, Roscoe (1995) stated 

that the training .objectives and cORtentS' should be determining factor. This implies that the 

training methods must .be based 'on -the context of the trainees and the way they learn. According 

-to Roscoe,..,the "assessment criteria; the context of the operating environment, time, resources, 

avai lability of trainers,. ·and venpe. are important considerations in designing effective training 

strategy and methods. 

In effect, ANFE and training should. be designed in a way that provides learners with a variety of 

gender responsive learning experiences and a mixture of learning methods. Moreover, it should 

involve women participants actively in learning as this is an effective way of motivating them to 

learn. 
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4. Participation during Program Implementation 

In the process of implementation of gender responsive ANFE, active participation of women 

adult learners increases the program success. For this reason, recognition of their triple ro les is 

needed. In addition to thi s, coordinating and organizing them as direct beneficiary groups 

facilitates team work and their participation in the process of implementing the program. Hence, 

organizing them into groups is one of the fundamental means by which individual woman has the 

chance of interacting among them so that they will have unity and power to so lve their problems 

(Kassahun, 1997). 

5. Participation during Monitoring and Evaluation 

Obbo (2002) described that participatory evaluation is one that involves the beneficiary groups of 

the program in which they become active participants throughout the entire process. In line with 

thi s, Knowles, and Holton and Swanson (J 998) proposed that adult learners have to evaluate their 

own learning process. By no means participatory monitoring and evaluation as part of pi aIming of 

ANFE program should encompass women at the center. In such type of evaluation, women are 

expected to participate actively to assess the strengths and weaknesses of the program and their 

learning outcomes. 

..... ~ . 
2.4.5. Barriers to Women Participation in ANFE Program Planning 

Despite the ,impoI1ance of women participation as a prerequisite for planning ANFE successfully, 

· many programs in Africa still experience poor ehgagement of women adult learners in their 

· programs (Gboku &Lekoko, 2007) . The factors thatqimit women's participation are many and 

varied, but rather they have interconnected and synergistic actions. In point of fact, during many 

· instances, they reinforce each other. For the purpose of thi s study, the fo llowing factors had been 

selected. 

1. Family Based Factors 

Family based facto rs tend to prevent wom~l from their full participation in program pialming. 

As di scussed. by vari.ous scholars, wom.en have various characteristics and triple roles that must 

"'0 • be recognized in order to help them to be fu ll participant. Among these factors are: 
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i) Family income: one of the factors that influence women's par1icipation in adult education 

is the family's economic status. Charane and Jamisor (1982) observed that low socio­

economic status of families is an important barrier to education of women more than men. 

This is because, a low family income mostly force women to decrease participating in 

education since they spent their time earning wages in the labor market. In line with this, 

Kamp (1996) also affirmed that condition of povel1y in many areas has a negative 

influence on women's active par1icipation. According to him, poor women mostly prefer 

to engage in works for survival and income-generating activities. Such types of activities 

ar'e given more priorities both by women adults and their family members. 

ii) Husband/family influence: Although other factors have significant role in determining 

women's par1icipation, the family or husband bears the ultimate responsibility for 

women ' s participation. As described by Karl, parents' or husband ' s attitude is an 

importarlt factor to the participation of women in education. In line-wiili this, Lind and 

Johnson (1990) also found that in most African countries, the husbands and guardians or 

parents are not voluntary and completely forb id their wives or daughters to participate in 

the process of program planning or implementation. 

iii) Existence of Hea'Vy Workloads : As described by Lukiya, Kenm:tl1 and Godfrey, womtn 

have triple of roles namely; productive, reproductive and community roles at the sarne 

time. Due to these triple roles and responsibilities, women become ever busy and have 

overwork' load. Consequently, iliey have shortage of time to participate in educational 

activities. 

From this one can conclude that most Afric.an. women need special provisions and programs 

geared towards meeting their own practical needs. 

2, TIle psycl/Ologica/lpersona/ factors 

Other major impediments as stated by Kamp are the psychological barriers. According to him, 

the psychological variables such as self-esteem and lack of self-confidence are the most common 

barriers to women's vo luntary participation. Besides this, Biklen (1 995) confirmed that women 

have lower self-~9nfidence than men. The lowered self-confidence level makes them less likely 
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to participate in education than men. As explained by the same author, lack of self-esteem also 

helps to explain why most women have low level of participation. 

3. The Institutional or Program Based Factors 

There are a number of program based factors that are limiting the accessibility and participation 

of women adult learners. Some of these are: 

i) Poor management systems: As explained by Fasokun, katahoire and Oduaran (2005), poor 

management of the program plaIming process is one of the major reasons why many adult 

learners often do not WaIlt to actively participate. Poor program management and 

coordination system often become less attractive and discouraging women. Indabawa and 

Mpofu (2006) also confirmed that although these obstacles are not coffined to a parti cular 

class or gender, they seem to affect the poor women more than they affect anyone else. The 

implication here is that women need proper organization, coordination and recognition of 

their tripe roles in order to be active pmiicipant in ANFE program planning process. 

ii) Place of Residence: Educational participation is biased against rural and distant women. 

King and Hill found that in many developing countries, urban women have relatively more 

accessibility and favorable conditions regarding participation in ANFE than do those who 

live in rural and distant areas. Similarl y, Nafukho Amutabi and Otunga (2005) concluded tint 
...... ..... .. 

the locatidh of adul t education programs and avai lability of program materials determine the 

accessibility of women adult learners. As to these writers, if the center of adult education 

prQlifam is -located far from the target ·W\lmen participants, their accessibi lity wi ll be in 

proglembecause mUltiple problems will appear on women if they attend the program. 

iii) Existence of b1C8111petellt alld Unmotivated Program Plallners/Facilitators: In the case of 

adillrill1d non-formal education program, the faci li tator may be also a program plalmer. But 

as stated by Fasokun Katahoi're and Oduaran, the use of incompetent and unmotivated 

facilitators is another major reason why many adu lt women are unable to participate or show 

'. high drop out rate from ANFE programs in many African countries. As cited in their book, 

Hithelto concluded that most people who served as facilitators and program planners are 

simply the 'back door adult educators', i. e., they came into adu lt education from other 

professio\l, and without .necessary skill s, knowledge and princ iple of adu lt education. Many of 

them al.so. become adult ec!ucatiof.\ facilitators·beoause they do not have any thing else to do . 
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ivY Lack of Informatioll: since women spend majority of their time (85%) engaging in domestic 

chores, they have limited mobility and access to information on what is offered. Moreover, 

their educational background in many African countries is relatively low as compared to men 

counter parts. All these create a restriction on the accessibility of information to women 

(Indabawa and Mpofu, 2007). Besides thi s, Lukiya, Kenneth and Godfrey described that in 

many parts of Africa, the so-called ' participatory planning' process often misses women. 

They are less likely to be exposed to information because of their lack of daily mobility. 

4) Socio-cultural Factors 

As well explained by Nafukho, Amutabi and Otunga, in most African countries, the system of 

patriarchy has been widely practiced. In most cases without tangible reasons, men are superior 

while women are inferior. This system of social relationship creates opportunities for men to 

control and being dominant over women from many accesses to social, economic and education. 

Women are mainly tied to the private world of home, hidden and invisible. Viewed in this way, 

they are being passive elements instead of being active participants (Kamp, 1996). 

From the above explanations, the following factors could be summarized. 

. ..... 

i) Devaluation of women: through out the world, women are devalued about their 

knowledge and ability. As cited in Biklen, Bernard (1981) noted that women are seen as 

less than and different from men. This ass ignment of less value to women takes the form 

of attitudes that favor males over females for decision making and participation. Kamp 

also found that hundreds of studies indicateQ ,t hat a negative attitude toward women has 

being a major barrier to women participation in program planning. Such negative attitude 

becomes discriminatory acti<lns when women seek p.artkipation. In addition to thi s, 

Blwshan (2005) reported that the main reason why women do not become active 

_part}cipant can be. explained by understal\diidg that women are not valued as men and that 

this bias results in negative attitudes and practices toward women. 

ii) PlYlctice of Harmful traditions: Harmful traditional practices are those deeds which are 

' - negatively affecting the physical, social and psychological makeup of the victims 

(wOI:len). In many African countries, women have been victim to many harmful 

traditions. These_have significant influence'on women participation in ANFE (Gboku & 

Lekoko, 2007). 
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2.5. Brief History of Women's Participation in ANFE in Ethiopia 

The participation of women in such ANFE program was very minimal due to various socio­

cultural, political and economic reasons. Yalew (2004) noted that in the three historical periods 

(imperial, Dergue and current government) , the participation of women in ANFE programs is in 

its insignificant level. 

2.5.1. Participation during Imperial Period 

The history of adult education under the imperial period lasted until the change of government in 

1974. Zeleke (2007) noted that during this time various governmental, non-governmental and 

private organizations had offered adul t education programs in a flexible but semi- organized 

matmer. In 1955, Emperor Haile Selassie issued his proclamation on literacy in which he urged 

the people to get ride of the handicap of illiteracy. However, the participatlts in various 

organizations both in government and non-government institutions were dominantly men. Due to 

cultural, social and other barriers, women did not participate equally with their male counter 

parts. 

According to Yalew, the two most prominent organizations invited women for patiicipation were 

Ethiopian women 's welfare association and ,Young women's Christian association. In the eat'ly 

.1950s, these two women's associations had established projects in th~ field of adult education. To 

fulfi ll their obj~ct i ves, the associations had or,ene.c! il1e princes · to run schools for women. 

Moreover, some commU:llity schools were opened at Entoto Mekakelegna :Woreda and Yeka in 

Addis Ababa. Similar acti vities were carried out in Harar, Dess ie, lima, Debremarkos and 

Lekemt. However, these programs were mainly restricted in the urban areas .. 

Generally, as described in' the above two pat'agraphs, due to various social, cu ltural and religious 

factors women were not participating in most adult and non formal education programs fully 

during imperial period. Males were over advantageous and had high 0ppOliunity to such 

programs as compared to females. This lays-'a message fo r pol iticians, policy makers and 

concern~g stakeho lders to give special attention for women. And hence providing them with 

functional ANFE would be an urgent so lution. 
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2.5.2. Participation during the Dergue Regime (1974-1991) 

According to MOE (1989), the literacy campaign of the Oergue regime had played an im portant ro le 

to bring majority of women and girl s into the process of learning. The sex distribution of the lea rning 

population had been reflected equ itab ly in participation in the literacy program. For example, during 

the time, women and girls had represented about 51 percent of the total population in the 10-49 age 

groups. Overa ll , during the campaign, they had represented about 52 percent of the participants of the 

program who registered and gained certificates. However, in the post-literacy program, participation 

fell slightly to 45 percent of those who attended the program (Ibid , 1989). According to this 

document, the initial rounds of the campaign had reflected the previous exclusion of women from 

their participation in learning and the poss ibility of liberation from ignorance. 

In spite of this problem (first exclusion of women), the literacy campaign, had offered an eas ier road 

for the first steps in learning than the formal education as classes could respond to the rhythm of life 

and work, and mothers with babies were not exc luded. The fo llow-up and post-literacy programs also 

contribute a great dea l to offer which was of immediate importance to wives and mothers in 

upgrading home conditions, in th e care of chi ldren and in the possibility for income-generating 

activity. 

Concern ing· on- the CSTCs, many centers were establi shed and some programs had been des igned. 

Accord ing to Yalew, the main objective here was to raise the leve l of various indigenous skill s and to 

intr.oduce some new sk ills to the deve lopment of the area. These centers were set up to support the 

po~tc lite racy and continuing non. formal adult education activities .. The train ing was mainly intended 

for self-employment and community development work; it was not intended for wage employment. 

Regar.ding women 's participation on such training programs, Lasone and Yalew (2004) confirmed that 

the skiI..I training programs we re dominantly des igned ba-sed on male ro le and occupations. Women's 

. .. . .roles were not we ll addressed. As a resu lt, women had no chance to acti vely invo lve in such training 

programs except few. 
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2.5.3. Women's Participation in ANFE Since 1991 

As indicated in MOE (2006), there has been low participation of women that still require special 

attention. According to this document, there are many illiterate women (73.4%).The document 

also noted that women's illiteracy has been a very serious problem for realizing PASDEP III 

Ethiopia. To empower these illiterate poor women, various programs have been delivered III 

different regions both by government and non-government organizations, but they are in more 

fragmented mrumer. Some of these programs include family plruming, hygiene and health care, 

F AL, agricultural extension, micro-credit, income generating activities, natural resource 

management and small business promotion (Ibid, 2006). While, as noted by Lasone, a number of 

problems exist in the supply and quality of these programs. According to him, among others, a 

limited number of occupations and issues are given for skills and knowledge. Girls and women 

are underrepresented in the training programs which are due to the fact that the existing programs 

typically address only traditional male identified roles and occupations. Little emphasis has been 

given to women's roles and occupation. And hence, wo men's participation has become 

secondary. 

2.5.4. The Current Situation of Women in Amhara Region 

In many parts of the region, women have got fewer advantages but work larger hours as compared to 

men. Aceording"tiJ Abeba (2007), majority of women in the region engage in more than fifteen hours 

per day on highly labor- intensive and manual work. Their daily routine life is filled with child 

reaTmg, household management, fetching water, collect ion of fire wood, cooking, cleaning, 

agricultura l activities and engaged in income generating activities such as trading, producing goocls 

and s(}~viees. Generally speaking, women are active ly involved in a ll aspects of life including 

productive, reproductive and community roles. However, they are di scriminated and they have low 

social status as compared to men in the region. Th is has been reflected in their minimal participation 

.in the dec ision-making process both tn their households and out side in social functions such as 

education, health servi ces and other opportunities. 

Moreover, they are suffering two major problems, poverty and illiteracy which are perpetuating with 

.interplay 'o f- each other. Owning to thi s, many gi rl s and wo men in the region are becom ing frequent 

victims. of harmful traditional practices, pushed to towns or other areas from the povelty stri ckcn 

areas.with their illiteracy, and hence their only opt ions will be prostitution, home servants and other 
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low paid labor work. All these have been exposing them to other seriOus problems such as 

HIV/A IDS, unwanted pregnancy and to be street women (Abeba, 2007). 

In light of such situations, urgent empowerment of women in the region is timely essential. For 

this reason , provision and promotion of ANFE training programs for women deserves priority 

among others which could contribute a lot to the society in general and women in particular. 

Hence, women's participation in ANFE planning process is a necessary first step to respond to 

their problems and satisfy their needs. This will be effective if the major hindering factors are 

clearly identified and resolved first. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

The researcher stands from the philosophical assumption of Sarantakos (2005); Creswell and 

Clark (2007) as there is no single paradigm which is complete to deal with practical problems in 

social science. Rather the existing social world will be best studied using multiple views or 

perspectives. According to these scholars, different paradigms are best ways of knowing and 

valuing the social world. Hence, the current study follows a mixed methodology to provide a 

better understanding of the research problem than either approach alone 

3.1. Research Design 

The researcher of this study followed a concurrent triangulation mixed design to collect, analyze 

and interpret different but complementary data . In doing this, both qualitative and quantitative 

approaches were employed. In the quantitative aspect, cross sectional survey method was applit.d 

to collect relevant data from the selected sample units or cases to describe and infer the findings 

to the target population. For this purpose, close ended questiOlmaires were used. In the case of 

qualitative approach, semi-structured interview and focus group discussion werc employed to get 

in-depth information .about the existing situation of the target group (women) concerning on the 

problem. 

3.2. Research Methods 

The method .-seqion of the study includes; data collecting instruments, sample size and sampling 

techniques·, 'procedure of data collection, data analysis and interpretation techniques . 

. 3.2.1. Sample Size and Sampling Techniques 

In the.selected zones, there are about twenty five woredas from which eleven are found in west 

GQjjam and fourteen in east Gojjam. Out of these, tlu'ee woredas had been selected using 

purposive sampli.ng. technique. Geographical di stance, existence of actively funct ioning ANFE 

. programs and accessibility of each woreda to the researcher were the major selection criteria. 

Hence; seven bNFE training cenlers were se)ected, of which four of them were FAL training 
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centers. Two were found in Gozamine and the rest two III Jabitahinan. Other three training 

centers were the CSTCs one found in each woreda namely; Gozamine, Machakel and 

labitahinan. Thus, area sampling included all the above mentioned adult training centers and the 

three woredas. 

Concerning on the number and composition of participants, five different stakeholders were 

included in the study. To select key informants for semi-structured interview and FGDs, 

purposive sampling technique was applied. Eight informants were selected for interview from 

different offices, one ANFE expert, one women's affairs expert, and one CSTC coordinator from 

each woreda. This sampling technique was applied since participants were very few and officers 

were assumed to be key informants and responsible bodies on the problem. 

Simi larly, participants of FGDs were selected from women trainees based on the information 

obtained from the discussion with program coordinators and faci litators. The number of group 

members was ranged from 7 to 11. But totally, about 42 individuals were selected to participate. 

In all of the seven training centers, there were about 36 fac ilitators. Hence, in order to complete 

the questionnaire, thirty (30) respondents were selected using available sampling method since 

their sub population size is ref~£ively low and all members were not accessible during data 

co llection. 

With r~arcl.to women trainees, they were selected USll1g stratified random sampling because 

their population was c~mposed of differen t subpopuli\tions (strata) due to variation of 

ge@g),aphical areas and nature of training programs. The total sample size of women trainees was 

determined based on the claim of Best and Kahn (2003: 127), "An ideal sample size of a target 

population should be large enough to serve as an adequate representative but small enough to 

manage in terms' of time, money, manpower and complexity of data analysis". Accordingly, the 

target population of women trainees was one hundred ninety (1 90). From this, eighty (80) 

respondents were selected which was about 42.11 % of-their total population. The following table 

shows how sample members of women were drawn from each woreda and training centre. 
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Table 3.1: The Sample Distribution of Women Trainees in Woreda and Training Center 

No Woreda Types of Area of Training Number of Selected 
ANFE Center female sample size 

Trainin!! trainees 
I Gozamine CST Wonka 27 I I 

FAL Yetii an 23 9 
FAL Giraram 18 8 

2 Maehakel CST Amanuel 41 20 
3 Jabitahinan CST Finoteselam 34 14 

FAL Abasem 25 10 
FAL Zaba Tsevon 22 8 
Total 190 80 

3.2.2. Instruments and Procedure of Data Collection 

During the fie ld work of this research, raw data were collected from primary sources using three 

different instruments namely; questionnaire, interview and focus group discussion. These 

instruments were used simultaneously for triangulation purpose. 

3.2.2.1. Questionnaire 

Two types of questionnaires were prepared and distributed to respondents. Type -I was provided 

for women adult learners to elicit information about their personal background, and to identify 

major hindering factors on. their' participation. It had three main patts. Part I concerns about 

. ~:. , demographic vat'iables while part II focuses on variables related to the major limiting factors. Part 

III deals, with the level ofwoinen's participation across different stages of planning of ANFE. In 

.. ' part I, 'eight questions were prep&ed in the form of multiple choice items. In part II, thirteen (13) 

.. 

, - _ q\lestions were designed in ,dive scale level range from very. low (1), low (2), medium (3), high 

(4) and very high (5 ). Part III also i:ncludes eleven questions on four level scale range from none 

. - palticipation (0), low participation (1), m~dium (2) and high participation (3).Since some women 

,.adult learners (5) were , unable to read and write, two research assistants were employed for 

. faci litating the questionnaire con;pletion process. These assistants were selected based on their 
, I 

. educational status and familiarity of the study area. Accordingly, their educational status was 

grade I 0+ I (TTl certificate).Besides, they were trained for one week concerning on how to assist 

respondents during data collection and questionnaire completion, 
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The second type of questionnaire was designed for facilitators to get relevant data concerning on 

their demographic profiles. Besides, they were provided with a list of questions concerning on 

major factors affecting women's participation with the intention to counter check whether the 

variables were consistently rated by the two sample groups. Thus, part I has composed of six 

questions in the form of multiple choice item and part II of this questionnaire consisted of 13 

questions based on a 5 level rating scale. 

3.2.2.2. Interview 

The second method of data collection instrument was semi-structured interview. A set of six 

questions were provided for the selected informants. However, the researcher (interviewer) was 

curious to follow up on important ideas that seem appropriate in solving the research problem. 

This instrument was mainly intended to counter check and to complement the data obtained 

through the questionnaire. Beyond this, it was used to gather valuable data which are impossible 

using the questionnaire. 

3.2.2.3. Focus Group Discussions (FGDs) 

In addition to the data obtained via the questionnaire and interview, the researcher assumed thlt 

valid and reliable information would be ga~her.ed using FGDs on the target groups (women 

learners5. For thi s purpose, five FGDs were conducted concerning on the major barriers and 

possible measures to be taken. Here, the investigator was acting as a moderator fo r guiding the 

disc",ssion process. -It was based on six guiding questions attached on the appendix . 
... -"" , 

3.2.2.4. Procedure of Data Collectioll 

Data were col lected concurrently using the three methods in the same time frame. In spite of thi s, 

the first task of the· researcher was tr~nslating the instruments into Ainharic since all participants 

_~ ' did ,not able to answer questions in English. Next, each item and question was pilot tested for 

their va lidity and reliab il ity level. In doing this, some questions were revised based on the 

recommendations. Following thi s, the researcher asked permission from the responsible officers 

about .the survey, interview and FGDs by providing an explanatory official letter to create 

infor~\!d consent. Then .lhepurpose of the study was explained with assurance of complete -.. 
anonyrhity and with minimum ethical risk. 
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Having done this, questiOimaires were administered for the two sample groups via face-to-face 

approach. During thi s, respondents were provided wi th description of research objectives, 

instructions and confidentiality of information. 

Next, the completed questiOimaires were collected. And prior to analyses, response rates and 

completion errors were examined. As a result, seventy fi ve (75) of type I questionnaire were 

returned with 93.75% response rate for women respondents. Similarly, twenty eight (28) out uf 

type II questionnaire were returned with 93.33% response rate. 

Parallel to the questionnaire administration, five focus group discussions were conducted. 

Besides this, it was assumed that key informants have knowledge and relevant data with regard to 

the research problem. Hence, interview had conducted along side the questionnaire and FGDs. 

Finally, the collected quantitative data were tabulated for analyze and interpretation. Qualitative 

data were also categorized into four major themes namely; personal , family-based, institutional 

and socio-cultural factors for the purpose of text (word) analyses. 

3.2.2.5. Variables Included ill tlte Study 

- >J. Independent Variables 

As it can be observed in the literature, the independent variables selected were those shown in 

one or more of foreign surveys to have an important effect on the participation of women. These 

variables were also selected based on the observation and experience of the researcher in some 

.areas of the region. Based on these two criteria, the following independent variables were 

- ._. selected to be studied as major factors affecting women participation. 
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Table 3.2: Types and Description of Major Independent Variables 

No Type of Description of the variable 
variables 

I XI Level of information accessibility to participation 

2 X2 Distance from learner' s home to the training centers 

3 X3 Extent of husband/family influence 

4 ~ Level of ANFE program management system 

5 Xs Level of women learner's self-confidence 

6 X6 Level of income in the household . 

7 X7 Level of work load on women in the household 

8 Xs Level offacilitators ' competency 

9 X9 Level of practice of harmful traditions 

II. Dependent Variable 

In this study, the dependent variable was assumed to be level of women' s participation in ANFE 

program planning symbolized by (y). This variable was labeled in to four categories. Specifically, 

the level of participation equals zero (none=O) means that women during program planning have 

no any invo lvement. Other levels are; low (1), medium (2) .and bigh (3) which shows a woman 

has a .. good opportunity and invo lvement in decision making_ process for planning. This 

- c operationa1 .definition was applied regardless of the type of respondent group. 

3.2.2.6. Methods of Data Analysis 

·In this mixed study, both quantitative and qual itative analyses techniques were employed. In the 

quaptitative aspect, the researcher proceeded from descriptive analysis to inferential analysis. In 

descriptive analysis, frequency counts and percentage proportions were applied to present survey 

data results in a summary form, Following this, appropriate inferential statistics had been 

employed to test the eXistence of significant relationship among the studied variables and to make 

prediction. For thi s reason, 'Pearson correlation was used to determine the magnitude and 

. direction of tl"e relationship that ex ists among predictor variables and between predictor-criteri on ., , . 
. variable. Linear multiple regres's ion analysis was also applied .to determine the combined and 

. i • . 

indepe~'den't effect· of the predictor variables on the dependent variable. Besides these, the level of 
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responses consistency and existence of significant difference between the two sample groups was 

measured using Mann-Whitney U-test. All these statistical analyses were performed using SPSS 

14 for window software. 

Parallel to the quantitative analyses, qualitative data were analyzed by categorizing and labeling 

the infonnation in to four major themes. This analytical process had been conducted using words, 

phrases, statements and paragraphs obtained from participants during interview and FGDs. 

3.3. Pilot Study 

In the process of writing items in the questiormaires, the researcher had tried to follow the 

guidelines mentioned in (Best & Kahn, 2003; Sarantakos, 2005). Nevertheless, the questionnaires 

used in the study were not standardized, conducting pilot study had been mandatory. For thi s 

reason, analysis of bo th validity .and reliability test was performed since reliability without 

validity is useless. 

3.3.1. Validity Test 

To meaSllre the validity of the questionnaires, the researcher applied expert external audits and 

participants' involvement techniques. With regard to professional or experi audits; two language 

.. teachers, one adult post graduate student and the researcher's respective adviser were consulted. 

In doing this, the- title of the research and objectives of the study were clearly stated. This wus 

done for a matter of easy checking whether the instruments .can measure what they were intended 

to measure. Simi larly, six faci li tators and thirteen women trainees were randomly selected to 

complete the original questionnaires then return with thei r constructive comments. Hence, based 

on the comments and recommendations of the particip~nt groups, the question items 1. 3, 2. 1, 2.5, 

2. 11 and 2.12 in questionnaire type I and the que·stion items 2.5, 2.8 and 2.12 in questionnaire 

type II were modified so as to avoid ·ambiguity and increase their precision, accuracy and 

rel evance. 
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3.3.2. Reliability Test 

Besides validity test, assessment of the reliability of the instruments before actual use was 

essential to ensure that items are robust and not sensitive to the respondent or the research 

condition. For this purpose, inter-item method of reliability testing was conducted using 

Cronbach's alpha. This was done with the intention that the reliability of items would be 

determined based on the means correlation coefficient alpha with a rule of thumb that a question 

should have a minimum Cronbach' s alpha 0.70 (70%) to be acceptable. Other wise it needs to be 

deleted or modified (Brace, Kemp & Snelgar, 2006). 

After respondents had completed the original questionnaires, the reliability levels of the two 

questionnaire types were analyzed separately using SPSS. As a result, 17 questions of facilitators 

and 29 questions of women adult learners were identified to possess the minimum acceptable 

level. The reliability of both facilitators and women adult learner's questionnaire items were 

about 0.68 and 0.73 respectively. Based on the reliability index of questiorU1aire type I, items 1.3, 

2.5 and 2.12 were modified, whereas items 1.8,2.4,2.1 4 and 2.16 were discarded. Similarly, in 

questionnaire type II , items 1.6, and 2.7 were modified but questions 1.2, 1.5, 1.9, and 1.13 were 

deleted. After the reduction (deletion), the Cronbach's alpha for the two questionnaire items were 

analyzed again. Consequently, the final reliability indices of facilitators and women trainees' 

questionnaire items were found to be 0.74 and 0.78 respectively. Now, items in the two 

questionnaire types fulfill the minimum requirement (0.70 Cronbanch's alpha) to be acceptable. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

In this chapter, the collected raw data have been analyzed using both quantitative and qualitative 

techniques. In the quantitative aspect, the analyze process proceeds from descriptive to inferential 

statistics. The qualitative aspect has been employed using words, phrases and statements. 

4.1. Characteristics of Respondents 

In this study, the sample members constitute women adult learners, facilitators , program 

coordinators, woreda education office ANFE experts and woreda women affairs officers. The 

fi rst two tables show demographic profi les of facilitators and women adult learners respectively. 

Table 4.1: Facilitators' Demographic Profile 

No Demographic Category Frequency Percent 

Variables 

I Respondents' sex Male 22 76.6 

Female 6 23 .4 

Total 28 100 

2 Level of educati"on Below grade 10 8 28.6 

Grade 10 complete 5 17.9 

Grade 12 complete 3 10.7 

TTl 6 2 1.4 

Diploma 3 10.7 

Degree 3 10.7 

Total 28 100 

3 Work experience 0-2 years 14 50 

3-5 years 7 25 

Above 5 years 7 25 

Total 28 100 
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As it is observed in table 4.1, among the total respondent group of facilitators, the female 

respondents account only 6 (23.4%). This is very low compared to male facilitators which 

constitute more than three-fourth of the respondent group 22 (76.6%). This reveals that the 

participation of females in the program is very low. This is an issue to be considered because it 

may have an influence on women's education. Regarding educational background of facilitators, 

table 4.1 indicates that educational status of facilitators fluctuates across different levels. This 

seems to imply that adult learners are trained by those who have different education level. 

However, relatively, more facilitators (28 .60%) were below grade 10. This may be because of the 

fact that most adult trainers are unemployed and non-professional persons. This would be in line 

with the idea stated by Fasokun, Katahoir and Oduaran (2005) that existence of incompetent 

facilitators is one of the major factors that make many women to be unable to pru1icipate or to 

show high drop out rate from ANFE programs in many African countries. 

With regard to work experience of facilitators, table 4.1 depicts that 50 percent of them have 0-2 

years service which may be inadequate for teaching experienced adults. On the same table, one­

fourth of the respondents (25%) have work experience ranges from 3-5 years. The same amount 

of service year is observed for respondents with work experience greater than five years. Thus 

from this table, one can conclude that most of the adult trainers are males with low educational 

background and have less teaching experience. 
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Table 4.2: Learners (Women Trainees) Demographic Profile 

No Demographic Category Frequency Percent 

Variables 

1 Respondents' age Below 20 yrs 18.0 24.00 

20-30 yrs 28 37.3 

31-40 yrs 18 24.00 

Above 40 yrs I 1 11.70 

Total 7S 100 

2 Mari tal status Single 38 50.7 

Married 28 37.3 

Divorced 9 12.00 

Total 7S 100 

3 Place of residence Rural 42 56.00 

Urban 33 44.00 

Total 7S 100 

4 Level of education Illiterate 5 6.67 

Literate 37 49.33 

Below grade 10 5 6.67 . -
Grade 10-11 15 20.00 

Grade 12 complete 13 51.33 
.. 

Total 7S 100 

. A~one cart observe from table 4.2, a relatively more number of learners, 28 (37.3%) are in the 

range of 20-30 years old. As .compared to other age categories, this range has more proportion. 

Other age categories, i.e., below 20 years and from 31-40 years have accounted equal number and 

pel'centage of respondents 8(24.0%) each. However, in the fourth category, that is, above 40 

years, constitute only 11.70 percent. Here, one may found that relatively more respondents 

(37.3%) are in the age group of 20-30 years, which is an important adult characteri stic for 

learning. This is also an appropriate age group because majority of the working and productive 

citizens are found)n this demographic variable (age), it can be also observed that as learners age 

increases, thei.r...enrollment and participation deci·eases. This may be due to one of the wrong 
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assumptions reflected as "Education is for youth and young adults" in our society which IS 

repeatedly mentioned by participants during focus group discussion. 

The second demographic variable of women presented on table 4.2 was marital status. This 

survey data result shows that almost half of the respondents were single 38 (50.7%). On the same 

table, one may look at 28 (37.3%) women adult learners were married and the rest other 9(12.0%) 

were divorced. This might entail us existence of different marital status among women adult 

learners would create difference in their participation rate. 

Place of residence was another source of variation among women adult learners. As indicated on 

table 4.2, more number and proportion of respondents 42 (56%) were living in rural areas. But 

only about 33 (44.0%) of respondents were in urban areas. This may be taken as a source for 

women 's low level of paliicipation. As indicated by King and Hill (1993), in many developing 

countries, urban women have relatively more accessibility and favorab le conditions regarding 

participation in ANFE than those who do live in rural and distant areas. 

Concerning in educational status, women respondents have different levels. A few respondents,S 

(6.67%) said that they were illiterate (unable to read and .write). But almost half of the 

respondents, 37 (49.33%) answered they are literate. On the sarri;: t~b l e, five adult leal'ners 

(6.67%) responded that they have some educational attainment but below grade 10. By the same 

token, 15 respondents (20.0%) answered as they are from grade 10-11 and the rest 13 (1 1.33%) 

said they are grade 12 complete. From this, one can understand that existence of different 

educatio~13I · status among respondent groups would result in different level of participation . 

. 4.2. Analysis of Descriptive Results of Major Factors on Participation 

As a preliminary analysis, descriptive. statistics was applied to see the general situations of the 

problem. Hence, the subsequent tables, data are analyzed using frequencies and percentages. 

44 



Table 4.3: Participants' Response on Process of Participation ill ANFE Program Planning 

Item Responde)lt groups Response Category 

Yes No Total 

Did you participate in Learners f 24 51 75 

ANFE program % 32.0 68.0 100 

planning? Facilitators f 12 16 28 

% 42.9 59. 1 100 

Note: J=Jrequency 

Though the response of learners and facilitators show slight difference, majority of the 

respondents in both sample groups had no participation. As can be observed from table 4.3, the 

overwhelming majority of the learners (68.0%) and facilitators (57.1%) reported that they did not 

participate in ANFE program planning. However, only a small percentage of respondents in the 

two groups, i.e. , (32.0%) oflearners and (42.9%) of facilitators replied they had participated. 

What seems clear from these results is that the process of ANFE program plarll1ing was not 

participatory. Rather, it implied that planning was centralized. Interestingly, results of the semi 

structured interview and FGDs were generally consistent with the above quantitative findings. 

Most of the participants repeatedly rose that they had no experience to participate in program 

planning. An example of most frequently reflected ideas was the following: "We did not get 

. chance to participate because we have various problems regarding our family and personal 

conditions." 

Thus, the results-of quantitative data · alongside qual itative. datlf 'generally indicated that both 

respondent groups did not participate in adequate level. That is, more than half (68.0%) of 
-." 

learners and (59. I %) of facilitators were non-participant. And this was evidently supported by 
. . ,' 

. qualitative findi ngs. However, planning-of ANFE without active participation of learners and 

"fa~ilitai~rs is worth nothing (Veramu, 1997 & Rogers, 2004). 

, , 
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Table 4.4: Participants' Response on Rating of the Personal! Psychological factors on Women's 

Participation 

No. Personal Factors Respondent Groups Very Low Medium High Very Total MR 
low high 

I Lack of self- Learners f - 2 24 28 21 75 3.84 

confidence on % - 2.7 32.0 37.3 28.0 100 

wOmen adult Facil itators f I 4 4 14 5 28 3.64 

learners % 3.6 14.3 14.3 50.0 17.9 100 

2 Lack of self- Learners f I 8 20 29 17 75 3.67 

esteem on % 1.3 10.7 26.7 38.7 22. 7 100 

women adult Facil itators f I 6 7 10 4 28 3.21 

learners % 3.6 21.43 27.0 35.71 14.3 100 

Note: f=frequency, MR=Mean Response 

As it can be observed in table 4.4, two important psychological (personal) factors were rated by 

the respondents of both women adult learners and facilitators. Accordingly, the general pattern of 

frequency counts and percentage proportions indicates more or less similar distribution. That is, 

the responses of the two sample groups show slight increment in frequency counts and 

percentage proportions as the level (seriousness) of the problem increases from low to high in 

both factors (problems).Evidently, the mean responses (MR) in the last column of table4.4 

indicate that on average, both respondent groups replied the level of both factors is greater than 

medium (3) and closer to high (4) .This would imply that the level of lack of self confidencc aEd 

lack of self esteem .was relatively high. Specifically, maj Ol'ity of ·the respondents in the two 

... sample groups, i. e. , 28 (37.3%) of women adult learners and 14 (50.0%) of facilitators reported 

that lack self-confidenGe is high. Contrast to thi s, very few respondents in both groups speculated 

that the level of self confidence was low, (2.7%) of learners and (14.3%) of facilitators 

respectively. With regard W women's sel f-esteem, re lati vely. .inor~ l'espondents in the two groups, 

i.e., (3 8.7%) of learners and (35 .71 %) of facilitators hadrated as high. However, small number of 

r~spondents , that is, 8 (10.7%) of learners and 6 (2 1.43%) of facilitators rated it as low 

respectively . 

Generally speaking, tb.e quantitative findings revealed that both lack of self-confidence and self­

esteem-wQuld be considered as factors for limiting women's active parti cipation. 

Concerning on the qualitati ve findi,~gs , a number of immense .• vlew points were seemingly 

implicated. Eor example, in the FGDs, one of the most commonly raised issues was that due to 
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varIOUS reasons, women would not speak and participate actively. Specifically, majority of 

participants stated that traditionally they are considered to be shy and hidden. If they are actively 

involved, they will be considered as 'Ayn awuta' a traditional saying for underestimating 

women's values. Because of this, most women in the study areas prefer to be silent even though 

they had many things to speak out. 

However, the findings of semi-structured interview were contrast to the researcher's expectation, 

to the quantitative data and FGDs results. Most of the key informants in the interview replied that 

women had no self-confidence problem for participation. 

Interestingly, the above findings provided evidence to conclude that the variance observed 111 

quantitative and qualitative data would be as a result of different speculations of respondents 

groups. And this is an area of implication fo r further research on the issue. 

Table 4.5: Participants' Response on Rating of the Family Based Factors on Women's 
P f' f ar IClpa Ion 

No. Fami ly Based Respondent Groups Very Low Medium l.Jigh Very Tota l MR 

Factors low high 

I Lack offarnily Learners f 2 2 15 30 26 75 4.01 

income in the % 2.7 2.7 20.0 40.0 34.7 100 

household Facilitators f 3 6 16 3 28 3.68 

% 10.7 2 1. 7 57. 1 10.7 100 

2 Family/husband Lcamcrs f .. . 4 6 13 --' 29 "" ... 23 75 3.81 

influence % 5.3 8.0 17.3 38.7 30.7 100 

Facili tators f 5 9 12 2 28 3.90 

% 17.9 32. 1 42.9 7. 1 100 , . 
3 Level of work load Learners 

, 
f 2 14 34 25 75 4.09 

in the household % 2.7 18.7 45.3 33.3 100 

Facilitators f I 3 9" ·.·.1·1 , . 4 28 3.43 

% 3.6 10.7 32. 1 39.3 14.3 100 

.Careful. inspection of table 4.5 shows that relati vely, more number of respondents (40.0%) of 

women adult learners and (57.1 %) of faci litators rated that level of poveliy in the household was 

high. Contrary to this, only 2 (2.7%) of women adult learners and 3 (10.7%) facilitators rated that 

level of poverty was low. Similarl y, the level of family/husband influence was rated by the same 

r,,~pondent groups. As a result, 29 (38.7%) of women adult learners had experienced high 

fami!y./husband in.tluence on their participation. Res\jl(s of faci litators respo nse strengthened 

~omen 's reflect.ion. wi th evidence of 12 (42.9%) rated it as high. In spite of this, 6 (8.0%) of 

learners and 5( 17.9%) of fac ilitators had rated as women had low husband/family influence. 
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Furthermore, women adult learners and fac ilitators rated the third family based factor namely, 

level of work load. Consequently, 34 (45.3%) of learners and II (39.3%) of facilitators reported 

that women adult learners had high level of work load. But only about 2 (2.7%) of learners and 3 

(10:7%) of fac ilitators responded that women had low level of work 10ad.As a final inspection, 

the mean responses of women adult learners and facilitators were analyzed. Consequently, lack of 

family income, level of work load and level of family influence were rated as high. This would 

imply that the family based factors are highly determinant ones in limiting women participation. 

Majority of the FGDs and semi-structured interviews results were seemingly enhancing the 

quantitative data. Specifically, most of women participants in FGDs and key informants during 

interview sessions reflected that existence of over work load was among one of the factors 

influencing women's active participation in ANFE in the study areas. 

In all of above cases, there is enough evidence to conclude that the surveyed family based factors 

were among the major determinant ones in limiting women's participation. To say more, the 

three above mentioned factors (in table 4.5) would be considered as highly influential ones that 

should be resolved. 

Along side the previous literature, the results of the current study were generally in accordance 

with the find ings of (King & Hill , 1993-; Kamp, 19%; Lukiya, Kenneth & Godfrey, 2001). 

Besides, the qualitative results of FGDs and semi-structured interview had substantiated both the 

quantitative data and previous literature. 

Table4.6: Participants' .~esponse on Ratin g of the Progra m Based Factors to Women's 

Participation 

No Program Based Respondent Grou ps Very High Medium Low Very To/al 
Fac/ors hi" 11 low 

.I Level oj program Learners f 2 10 8 31 24 75 
mOllogef/lenr % 2.7 13.3 10.7 41.3 32.0 100 

5ys/em Facili/%rs f 4 4 7 8 6 28 
. , % 10.7 14.3 25. 0 28.6 21.4 100 

2 Place of Learners f 25 28 15 2 5 75 
residence % 33.33 37.33 20.0 2.7 6.7 100 
(disfQl/ce) Facililo(ors f 4 7 8 6 3 28 

% 14.3 25.0 28.6 21.4 10.7 100 
3 Lack of Learners f 8 31 14 10 2 75 

cOlI/pe/elll % NO 41.3 18.7 13.3 2. 7 100 
foci/il% rs Facililators f 5 8 8 6 I 28 

% 176 28.6 28.6 21.4 3.6 100 
4 Lack a/timely Learners f 20 32 18 3 2 75 

illjormolioll % 26.7 42.0 14.0 4.3 2.9 100 .. .': 
Facililators f I 13 10 3 I 28 

' % 3.6 46.4 . 35.71 10.7 3.6 100 
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Both learners and fac ilitators rated level of program management system. Consequentl y, 10 ( 13.3%) 

of learners and 4(14.3%) of facilitators responded as its leve l was high. Contrast to thi s, 8 (28.6%) of 

facilitators and 3 1 (41.3%) of learners had replied as low. From this, one can understand that more 

respondents rated the level of program management system as low but few rated it as hi gh. The 

implication here is that existence of low level of program management system wou ld be one of the 

existing problems for limiting women's palt icipation. 

Similarl y, pl ace of residence (distance) was rated by 28 (37.33%) of learners and 7 (25.0%) of 

facilitators as high whereas 2 (2 .7%) of lea rners and 6 (21.4%) of facilitators responded as low. From 

this, one can observe that place of residence or distance is considered to be a factor for influencing 

women's participation. Previous studies of king and Hill (1993); Amutabi, Nafu kho and Otunga 

(2005) also found that thi s factor had sign ificant influence on the level of women 's participation. 

Apparently, results of FGDs and semi-structured interviews had al so strengthened the quantitati ve 

findings of both factors. Most of the participants in the two qualitative sources replied that in the 

study areas, there are many problems which hider women's participation concern ing on the 

management system of ANFE. In line with th is, participants also strongly underlined that place of 

residence or distance had been among the key problems for women's low palticipation. With rega rd 
-

to the leve l offac ili tato rs' competency, respondents had slight difference in their views. As indicated 

in table 4.6, re latively more adu lt learners (41.3%) and (28.6%) of facilitators rated as absence of 

competent faci litators was hi gh. From the same respondent groups, on ly 1.3 .3% of learners and 2 1.4% 

of facil itators rated this problem as low. Thus, the percentage difference indicates that absence or lack 

of competent fac il itators for ANFE program plMn ing and implementati on had been one aspect of 

limitation. Fasekun, Katahoir and Oduara (2005) and Lukiya, Kenneth and 'Godfrey (200 I) also 

arrived at similar findings. 

The fourth program based factor was observed in table 4.6, with special focus on to leve l of 

inform ation accessibil'ity. As a resu lt, lack of timely in fo rm ation .was rated as hi gh by (42.0%) of 

learners and (46.4%) of fac il itators. Surpri singly, 4 .3% of learners and 10.7% of facilitators rated as 

low. The, impl ication is that relati ve ly more numbe r of woman ad ult learners had no accessibi li ty to 

in format ion. Thus, it would be-considered as a facto r for limiting women's participation. 
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The findings of the present study was generally in accordance with the ideas of Indabawa and Mpofu 

(2007); Lukiya, Kenneth and Godfrey (200 I) who stated thai in many areas of African countries, 

relatively more women were being low participant compared to their male counter parts. More over, 

they stated that many of the ANFE programs were not participatory, not gender sensitive and often 

miss women. 

As a whole, the mean responses (MR) obtai ned from fac ilitators and women adu lt learners in the last 

column of table 4.6 easily indicated that among the instituti onal! program based factors leve l of 

program management system, lack of competent facilitators and lack of timely information had high 

influence on women participation. But place of residence/place had moderate influence. Concerning 

on the four factors, the results of focus group discuss ions and semi-structured interviews substantiated 

the quantitative data. 

Table 4.7: Participants' Response on Rating oCtile Socio-CuItura l Factors on Women ' s 

Participation 

No Socio-cul tural Respondent Groups Very Low Medium High Very Total MR 
factors low high 

I Existence of Learners f 16 8 33 18 75 3.7 1 
negative social % 21.3 10.7 44.0 24.0 100 
attitude towards Faci litators f I 9 9 9 28 3.89 
women % 3.6 32. 1 32. 1 32. 1 100 

2 Practice of harmful Learners f 4 12 26 33 75 4.17 
tradi tions on % 5.3 16.0 34.7 44.0 100 
wOlllen Faci litators f I 3 3 12 9 28 3.89 

% 3.6 IO.i 10.7 42 .9 32. 1 100 

As illustrated in table 4.7, existence of negative social attitude and practice of harmful traditions 

on women adu lt learners were the two major socio-cultural factors affecting their participation. 

As it can be seen on the same table, existence of negative societal attitude and practice of harmful 

traditions appear to be recognizable factors. Results of learners' and facilitators responses on 

average indicated that the level of socio-cultura.l factor~ relatively high. Besides, 44.0% of 

learl)ers r~ported · as high but only 21.3% rep li ed as low. Here, Olle can understand that existence 

of negative social attitude towards women would have been influencing their participation. 

In addition to the quanti tative findings, data gathered by interview and FGDs refl ected that 

societal attitude had influence on women 's participation. In thi s regaro, both women participants 
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in FGDs and majority of key inforn1ants during interview replied that in the study areas, society 

had under estimated the value of women participation. 

Thus, the findings of both quantitative and qualitative data on the currellt study were gen'erally 
, 

consistent with the previous literature claimed by (Nafukho, Amutabi & Otunga, 2006; Kamp, 

1996; Biklen, 1995; Bhushan, 2005). 

With regard to the level of practice ofhannful traditions, 33 (44.0%) of learners reported as very 

high and 26 (34.7%) as high. Similarly, 9 (32. 1%), of facilitators hade responded as very high 

and 12 (42.9%) as high. Contrast to this, 16.0% oflearners and 10.7% of fac ilitators rated as low. 

On the same problem, none of the women adult learners and only one (3.6%) of faci litator rated 

as very low. Thus, these findings would give witness to conclude that practice of harmful 

tradition would be one reason for women's less participation in ANFE program planning. 

Moreover, results of qualitative data 'supported the quantitative findings. 

Table 4.8: Learners' Participatio"n in Program Planning Process According to 'Vornell Respondents 

No. Areas of Participation Level of Participation MR 
Total 

Count None Low Medium High 
I Participation in needs f 27 26 18 4 75 .63 

assessment % 36.0 34.7 24.0 5.3 100 
2 Participation in prioritizing I 39 20 12 4 75 .75 

learning/training needs % 52.0 26.7 16.0 5.3 100 
3 Participation in objective I 32 23 15 5 75 .91 

setting % 42.7 30.7 20 .0 6.7 100 
4 Participation in limiting I 4 1 19 1'0 5 75 .72 

duration of training % 54.7 25.3 13.3 6.7 100 
5 Participation in place selection r 36 22 10 7 75 .84 

% 48.0 29.3 13.3 9.3 100 
6 Palticipation in content I 29 18 . 1'8 10 75 1.12 

selection %, 38.7 24.0 24.0 13.3 100 ,. 
7 Participation in f 22 26 18 97 75 1.19 

implementation % _29.3 34.7 14.0 12 100 
8 Participation in evaluating I 36 19 15 5 75 .85 

strengths and weakness orthe % 48 .0 25.3 20.0 6.7 100 
program 

As illustrated in table 4.8, the data obtained concermng on the planning process of ANFE 

program did not effectively take care of women's particip<;ltion. As shown in the same table, 

majority elf the mean responses (MR) of women adult learners on the level of participation were 
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less than one (1) indicating that across to different areas of participation, most women have no 

participation 

Concerning on needs assessment process, relatively more respondents (36.0%) replied that they 

did not participate, and 26 (34.7%) of them answered their participation was low. However, only 

few learners, 4(5.3%) responded their participation was high. This percentage difference shows 

that women's engagement was poorly considered during needs assessment stage. In view of this, 

results of focus group discussions ensured that women involvement was not sufficiently 
. .. 

considered. The results of this study shows there is a discrepancy between the theory of what to 

happen and the practice what is happening. As argued by Evans (1981); Sork and Caffarella 

(1996); Gboku and Lekoko (2007), learners involvement in needs assessment should be a 

dominant and important issue for program planning. 

With regard to learners ' participation in prioritizing the learning needs, similar situations to needs 

assessment were observed. Specifically, among the respondents, more than half, (S2.0%) said 

they have no any participation, 20(26.7%) said they have low participation but only 4 (S.3%) of 

respondents said they had high paliicipation level. From this, one may conclude that women's 

involvement in the process of prioritizing learning needs were not recognized in th", study areas. 

Data gathered through FGDs and interviews had consistently substantiatgd this issue. Eviaently, 

they confirmed that the currently' implemented adult education programs are centrally planned 

instead of following bottom up approach. This was quite contrast to the ideas noted by Sork and 

Caffarella (1996); Knowles, Holton and Swanson (1998) , i.e. , learners' engagement is a base for 

priority setting since it provides a rational for resource allocation and effective program planning. 

As can be seen on table 4.8, the third area of learners'. partic.ipation in program planning was 

objective setting. !fere, one can 'easily inspect that 32 (42.7%), of women adult learners had no 

participation at all and the remaining respondents have low participation 23 (30.7%), medium IS 

(20.0%) and high S(6.7%)"respectively. Again from thrs, one can understand that learners' role in 

objective setting during ANFE program planning process was almost ignored. Qualitativ~. data 

from majority of FGDs and interyiews reflected the same message. However, the current study 

fa'iled to be cOl)sistent with· arguments of Lukiya, Kenneth and Godfrey (2001); Fasokun, . ' 
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Katahoire and Oduan (2005), stating that promotion of gender equity will be maintained if both 

men and women equally involved in the process of formulating objectives. 

To ensure women responsive programs in ANFE, their active involvement is quite vital with 

regard to selecting when and where to learn. But in practice, the results on table 4.8 depicted that 

high percentage difference was observed in the two extremes. Specifically, women had no 

participation in time and place selection, 41 (54.7%) and 36(48 .0%) of respondents respectively 

show this fact. Contrary to this, relatively few individuals answered they had high level of 

participation in time and place selection, 5(6.7%) and 7 (9.3%) respectively. Obviously therefore, 

one can conclude that learners participation in time and place selection for ANFE was not 

sufficiently considered. And this was fai led to be in congruent with the idea stated by Knowles, 

Holton and Swanson (1998) since adu lts are vo luntary learners, there fore, the lessons and 

contents, time and place of learning should appeal to their own needs, interests and values. 

Surprisingly, women's pa11icipation in content selection was relatively low. By looking at table 

4.8, one can understand that majority of the respondents were non participant, 29 (38.7%), some 

had low pa11icipation 18 (24.0%) but only 10 respondents (13.3%) had high pru1icipation. 

Compared to the none and high level of participation, a considerably higher percentage of 

respondents (38.7%) had no involvement. Results of the FGDs and semi-structured interviews 

were generally consistent with the quantitative findings but lacks conformity with previous 

literature noted by (Sork & Caffarella 1996; Gboku & Lekoko, 2007). Accordingly to them, 

ANf.E program contents hav~ to be selected and sequenced in response to the training objectives 

and. against the criteria ofpJ'iority setting via l earn~rs ' active involvement. 

Leru·.ners' active engagement in .ANFE program .implementation is critically important in tre 

program platming process. How.ever, as cleat'ly shown in table 4.8, more percentag'e of learners, 

26 (34.'7%) had low participation level where as 22 (29.3%) respondents answered they had no 

pa11icipation. Responses obtai,ned from the same respondent groups revealed that only 9 (12%) 

had high participation during .implementation process. Findings of the FGDs and interviews 

ascerta ined that the , implementation process of ANFE program in the study area was not 

pal1icipatory. 

53 



Table 4.9: The Correlation Matrix among Predictor Variables and with the Dependent variable 

Correlation Coefficients 

No Variables X, X, X, X, Xs X, X, X, X, V 

I X, 1.00 

2 X, -.149 1.00 

3 X, -.092 -.229 \ .00 

4 X, .090 .273' -.078 1.00 

5 Xs .148 -.130 -.130 .157 1.00 

6 X6 .153 .053 -.147 .140 .01 8 1.00 

7 X, -.152 .111 .217 -.015 .200 -.061 1.00 

8 X, .273' .24' -.111 .225 .140 .149 -. 168 1.00 

9 X, -.231 .141 -.180 -.141 -.178 .229 .220 -.243' 1.00 

10 Y .484' -.226 .223 .172 .235* .428' .142 .128 .031 1.00 

Note: 'P<0.05 (two-tailed), N ~ 75, r 2. 0.2319 cnllcal pomt 

Where: , . 

XI= Level of information accessibility to participation 

X2= Distance from learner' s home to the training center x7=Level of work load on women 

Xl= Extent of husband/fami ly influence 

X4= Level of ANFE program management system 

X5= Level of women learner's self-confidence 

X6= Level of income in the household. 

xs=Level of facilitators' competency 

x9=Level of practice of harmful traditions 

Y=Level of women's participation 

Table 4.9 above illustrated the inier correlation and intra correlation among variables. The 

correlation coefficient 1.00 in the matrix indicates the intra correlation, i.e., the correlation of a 

given variable and itself. But all other correlation coefficients less than one indicate the inter 

cor.relatil')n among predictor variables and with the .. dependefll variable. Hence, the above 
, 

correlmion matrix shows every variable is'cOlTelated with every other variable. 

As it can be observed on the same table, there is a significant and positive correlation between 

.' information accessibility (XI) and level of participation (r= .484, dj=- 73, p<0.05). Similarly, level 
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of self-confidence and level of family income had positive and significant correlat ion with 

participati on (rx5y= 0 .253 and rX6Y= 0.458) a t degrees of freedom (d /=73 ) and (p<0.05) 

respecti vely . In spite of this, other predictor variables had no significantly correlated with the 

dependent variable. 

The correlation matri x on tab le 4 .9 also shows that pred ictor variables Xl and X8; X2 and X4; X2 and 

X8; and X8 and X9 were s ignificantl y correlated at (p<0 .05). But there was no significant 

corre lation between other predictor variables in e ither of the two directions s ince their correlation 

coefficients were unquestionably less than the minimum expected correlation value (0.23 19) at 

P< 0 .05 significance leve l. 

In summary, the correlation matrix in table 4.9 above shows that though slight relationship was observed 

among pairs of corresponding predictor variables, majori ty of them were not significant enough to be 

considered. The maximum inter predictor variab le correlation coeffi cient was 0.273. Though this was 

significant, it was not ri sky to app ly mu ltiple regress ion analys is. Thi s is due to the ful fi llment of the 

maj or reasons stated by Bowerman and O'Connel (1997). First, there is no a correlation coeffi cient among 

predicts vari ables which is greater than the coeffi cient of mu ltiple regression (R). Second, there is no 

correlati on coeffic ient greater than 0.9. As a result, the impact of multi solidarity woulonot be a prob lem 

for predict ing the va lues of criterion variable based on the pred ictor variables 

Table 4.10: Summary of Li near M Ultiple Regression Resu lts of Nine Selected Predictor Variables on 
Level of Women Participat io n in ANFE Program P lanning . 
Indepe ndent Va riables Entered .-, 

Un standa rdized Standa rdized 
No reg. coeffi cients reg. Coeffi cients t-va lu es 

. in th e Equation 
B St error Beta W) 

I Level of information access ibili ty (x,) .276 . 128 .267 2. 156' 
2 Place of residence (x,) -.~69 . 126 -.259 -2. 101 * 
3 Family/husband inf.1 uence(x,) . . ,.257 . 102 -.234 -2.5 19' 

fl. Level of program management (x,) .252 . 106 .226 2.377* 
5 . Level of se lf confidence (x,) .248 . 117 .2 19 2. 120* 
6 Level offamily income (X6) .239 . 11 5 .2 15 2.078* 
7 Level of workload (x,) -.235 . 117 -. 123 -2.009* 
8 Facilitators competency level (x,) .2 19 .10.9 .107 2.000* 
9 Level·of harmful trad it ions (x,) -. 105 1102 -. 104 -1.023 

Constant 1.067 .3 11 - 3.43 1 
. . Multip le correlation coeffi cients (R) R= 0 .674 . 

R'~ .454 1 

- F-riil;o F= 2.48 1 
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NOle: I-vollies ~ 2.00 and F-values ~ 1.980 are significant 01 P< 0.05, N=75 

Regression equation: 

y= 1.067+.276xl+ -.269x2+ -.257x.\+ .252x~+ .248x~ + .239x6 + -.217x1+.159);8+-.1 05X9 

To predict the combined effects of all selected variables, a simultaneous multiple linear 

regression was perfOimed considering level of women's participation as the dependent variable 

and the nine major influencing factors as independent variables. Results of the regression analyze 

include un standardized coefficients, regression beta weights W), t-values, multiple regression 

correlation coefficients (R) and the F-value. 

Overall, as indicted in table 4.10, the combined effect of all the nine predictor variables was 

indicated by the multiple correlation coefficient (R-square = R\ This coefficient of 

determination indicates that with 95% confidence, about 45.41 % of the total variance accounted 

on the dependent variable (level of participation) was explained by the nine predictor variables 

together. The remaining 54.59% of the variance was accounted by other variables which are not 

included in the study. In line with this, the global (overall) F-test was conducted to test the 

significance of this contribution as accounted by all the predictor variables together. As a result, 

the F-value was statistically significant F ((9, 66) ~ 2.481 , P< 0.05). This helps us to conclude 

with 95% confidence (Pat all the nine independent variables are useful in predicting the level of 

participation. , T.hat is, all the variables collectively contribut~ to _the prediction of the values of 

participation. 

However, the main .objective of this .tudy is not only to predict the combined (composite) effect 

of all predictor variables on the criterion variable but also to determine the independent 

contri.bution of each pOt~ntial predictor variable. For this reason, the standardized regression 

cQefficients(beta weights=~) and partial t-test were used . Beta weights were used to show how 

much contribution is involved by each predictor variable on the level of participation on average 

as a unit change is observed in each independent variable . In support of this, the partial t- test was 

. el11plqye.d to cheek whether each independent variable sign ificantly contributes or adds to the 

prediction of the dependent variable. Thus, each of the nine independent variables had been 
lor • -r. ::_ -" "" . 

discussed separately. 
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i. Level of illformalion Accessibility and Women's Participation 

As it can be seen in table 4.10 above, among the nine variables entered in the regression analysis, the 

first variable, level of information accessibility (XI) was found to be a variable with highest regress ion 

coefficient and positively significant (P= 0.267, p< 0.05) . Th is confirms to us as a unit increase on the 

level of accessibi lity to information, women 's leve l of participation had increased by 0.267 

standardized points above average. That is, women who had high level of accessibility to information 

were tended to be more participant than those who had low access to information. To put in other 

way, as the leve l of information accessib ility increases, women participation also increases. 

The corresponding t-value of XI also informs us to conclude with 95% confidence that level of 

informat ion accessibility had significant positive contribution to the prediction of women's 

participation (t= 2.156, d f= 66, p< 0.05). That means, other things being equal, in this sample 

study the level of information accessibility had an independent positive and significant 

contribution for additional predictive power to the level of participation. 

This finding supports the previous study undertaken by (Lukiya, Kenneth & Godfrey, 200 I; 

Indabawa & Mpofu, 2007). According to these scholars, majority of African women spend their 

times engaging in domestic works and have limited mobility and access to information on what is 

·offered. Hence, women who had more mobility had mO're proximity to information and in turn 

actively involved in participatory planning. On the contrary, women who were less like~y 

exposed to information were none participant because of lack of their daily mobility. As it 

compared with the information obtai qed through focus group di scussion and interview, it was 

found to Qe consistent. Concerning on the iss\le, majority of participants in the FGDs explained 

as: 

We want 10 learn because at this time, cereal crops have been very expensive. So 
being a modern farmer is essential. Moreover, we are mothers, and hence to teach 

. QUI' children, to keep our family from liiseases, and to use family planning and 
contraceptives efJe'clively, we should be educated. However, we were not invited to 
choose and plan what we want to learn (on 0310212009) . . , . 

58 



Majority of respondents during interview session confirmed exactly the same information as said 

the following: 

Even though women have the right and ability to decide what to learn, when to 
learn and where to learn, in our locality it has been hard to make them fully 
participant in either of program planning or any development issues. This is 
because; they do not have access to information. No advocacy has been properly 
conducted yet (on 06/02/2009). 

In all above cases, there is enough evidence to indicate that existence of a low level of 

accessibility to information had been restricting women from participating in program plmming. 

2. Place of Residellce alld Women's Participatioll 

As shown in table 4.10, place of residence was the second determining factor which was found to 

contribute significantly to the prediction of women participation W= -.259, P< 0.05). This 

relationship indicates that, on average a unit change on place of residence (distance) resulted in 

decreasing the level of participation by -0.259 from the mean. That is, distant and rural women 

had low level of participation as compared to nearest and/or urban women. This significance 

level of distance gives an indication for the finding and creates an agreement with the previous 

study results. As explained by King and Hill (1993), educational pmticipation is against rural and 

distant women. Similarly, Nafukh'o, Amutabi ·and Otunga (2005) concluded that the location of 

adult tra,ining centers and program planning areas are more determinmlts for the accessibility of 

women adu lt learners. 

It can thus be concluded that the distance factor is an important predictor variable that makes an 

independent contribution to the 'explanation ' of the variation (prediction) of the level of 

pattic.ipa'ion (t=-2.10 1, df=66, p< 0.05). The negative t-value indicates that distance and level of 

,-. . . . participation are inversely proportional. 

In line with quantitative results, respondents from the interview and FGDs explained that di stance 

was one of the major hindering factors on women participation. For instance, one of the women 

affairs officers during intervjew stated that majority of women adult trainees are rural women. 

Continuing her explanation, she said as follows: 
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· .. In our woreda, it was hard to bring women to participate in ANFEfor various 
reasons. They did not actively engage as we need. This is because, I think, they are 
rural women. And the training centers were not near to their villages 
(on 1210212009). 

Thus, from the discussions and interview results, one can understand and interpret that rural and 

di stant women were not active participant either in program platming or in implementation. It 

seems, there fore, to conclude that in the study areas, place of residence ( distance) is one of the 

main problems for women to participate in adult education program. 

3. Family !Husband Influence and Women Participation 

Surprisingly, family/husband influence emerged as significantly and negatively related to the 

level of women participation (~= -.234, p< 0.05). A literal interpretation of this result would 

indicate that women who had experienced negative family/husband influence were 

unquestionably less participant than those who had relatively low negative influence. This was 

also consistent with the bi variant relationship (inter correlation) found between family influence 

and women participation ('?= -.223, p< 0.05) indicated in table 4.9. The statistical result of t-test 

for thi s variable showed that fami ly influence had independently and significantly contributed an 

additional power for the prediction of wumen participation (t=-2.519, dj=66, P<0.05). 

King and Hill (1993) come up with similar findings. They indicated that, among the many other 

factors, the family/husband influence bears the ultimate power for limiting women's 

participation. Linda and Johnson (1990) also noted that in most African countries, the husbancls 

and guardians (parents) were. not voluntary ?nd . completely forbid their wives or daughters to 

participate either in the process of program planning or in implementation. This situation was 

strongly supported by parti.cipants in the FGDs in the following way: 

We are mothers with large family size and we are usually required to be in the 
house to full fill the strong demand for productive and reproductive roles. The 
problem is more sever for married women. Because, our husbands are not 

. coopp'ative and they are not voluntary to send us in such training (on 
J 310212009). 
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Similar ideas were reflected by one of the ANFE expert in woreda education bureau: 

Due to cultural, social and other reasons, parents and/or husbands mostly prefer 
not to send females specially wives. They have gender stereotypes and they are 
dominating over them. Hence, women's participation is minimal in our district (on 
1710212009. 

To sum, from the findings mentioned above, one can conclude that both the quantitative and 

qualitative findings imply similar condition about the impact of family influence on women 

participation. That is, in the study areas, parentallhusband influence is a determining factor that 

hinders women's participation. Besides thi s, the current findings had similar results with the 

previous li terature. 

4. Condition of Program Mallagement System and Women Participation 

As indicated in table 4. 10, program management system was one of the potential predictors for 

women participation. The standardi zed regression weight (~) indicates that program management 

system has a direct (positive) relationship with 'women participation W= 0.226, p< 0.05). The 

corresponding t-value revealed that the contribution of program management system was 

stati stically significant (t= 2.377, d.f= 66, P<0.05). This implied that the more improved 

condition of program management system in the study areas, the more level of women 

participation in program plaJUling would be. 

Here, one can find that the results of the regression analyzes are consistent with those of Luki ya, 

Ke!Uleth and Godfrey (200 I); Fasokun Katahoir and Oduaran (2005); lndabawa and Mpofu 

(2006) indicating that the condition of program management system need to be considered when 

determining the influenti al facto rs of women paliicipation. Besides the statistical findings, data 

gathered via interview and FGDs supported the literature. In this regard, both women participants 

in the FGDs and interview informants described their views and experiences concerning on the 

issue. Nearly all informants speculated that in the study aJ'eas, there was no coordinated and 

integrated working system. Besides, they mentioned the following were major management 

problems. 

• There is no clearly specified structure concerning adult education . 

• . Qualified persons are not ass igned. 

61 



• There is no adequate budget and resource allocation. 

All the above mentioned problems have been affecting women participation in particular and the 

overall adult education program in general in the study area. 

5. Level of Self-Collfidence and Womell Participatioll 

Among the factors which might be considered to influence women participation one was their­

self confidence. To estimate the effect of thi s factor, woman's self-confidence was 

operationalized as a variable that may reflect her self perception. It was then assumed that the 

participation rate of women with low self-confidence will be less than that of women with a high 

self-confidence. The regression result of table 4.10 shows that participation rate and self­

confidence were positively related. 

Moreover, the standardized beta coefficient (~= .219, P<0.05) indicates that the findings on the 

present study are in congruence with the other prev ious studies. For example, Kamp (1996) and 

Biklen (1995) confirmed that as compared to others (men), women with lowered self-confidence 

tended to be fewer participants. One possible and probable reason for their low participation was 

that women perceive as they have personal failure (lack of ability) instead of being gender based 

di scrimination or inequality. In connection to thi s, the calculated value of t-revealed that the level 

of self-confidence (Xs) was stati stically significant (t= 2. 120, d F 66, p< 0.05). This is to mean 

that Xs independently contributes an additional power to the prediction of women pat1icipation. 

Reflecting on ,women's self-confidence as a factor of participation, a number of immense ideas 

were forwarded. For example, one of the most commonly rai sed issue by women in FGDs wns 

that due to cultural and traditional reasons women should not speak in meeting. As noted by 

them: "If we speak courageously, we will be considered as bad and called as 'ain awuta'. 

Because of thi s, we prefer to be si lent even though we have many things in our mind to speak 

out" . 
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Contrary to the women's reflection and the quantitative results, interview data indicated that even 

if many factors are still affecting women participation, their self-confidence is not such a 

determinant factor. The following is a summarized excerpt from the interviewed officers. 

Due to cultural and social influences, previously women were not allowed/invited 
to participate in decision making process concerning on educational, social and 
political affairs. Owing to this, they had feeling of inferiority and low self 
confidence. But now different measures have been taken such as affirmative 
action, assertive training, organizing women in different associations. These help 
them to develop self confidence relatively (on 19102120009). 

From the above findings, one may conclude that the variations in quantitative and qualitative 

data may be due to difference of respondents' speculations concerning on the problem. And this 

is quite opposite to the researcher's expectation. Hence, this may be one area for further research 

in the study area. 

6. Level of Family Income and Womell's Participation 

The relationship between level of family income and women participation was identified clearly. 

As shown in table 4.10, economic constraint seemed to be one of the predicting facto rs to the 

level of participation. The regression result on this table indicates that income level and 

participation have direct relationship. This was confirmed by the regression beta weight (~= .215, 

P< 0.05). Besides thi s, one can find that (X6) had a significant contribution to the variation of 

level of participation independently (t= 2.078, d f= 66, P< 0.05). The findings of the present study 

go· in conformity with what was reported by (Charai1e &Jamisor, 1982; Kamp, 1996). Accord ing 

to,· these researchers, poor women mostly prefer to engage in works for survival and income­

generating activities. Such types of tasks are given more priorities both by women adults and 

their fami ly members. 

Surprisingly, the qualitative data results were strongly consistent with the above quantitative data 

and previous study. For instance, during the FGDs, majority of the participants reflected that 

economic constraints were their major problem. Quoting their ideas directly: 

We are from poor families, and it is difficult for us 10 fulfill basic needs for our 
children. Most of the time, we engaged in some activities to generate income. We 
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engaged in pelly trading, production of local 'areki' etc. A II these are taking our 
learning time. Because unless we do so, we will have difficulty in gelling food, let 
alone buy family needs (on 2510312009) 

Exactly, similar ideas were speculated by respondents during interview. One of the key 

informants said: 

Most of our trainees are poor women. They need financial support to afJord their 
basic needs. Mostly, they become absent from attending class especially during 
the market days for example Monday, Wednesday and Saturday (on 2510312009. 

In all above cases, there is enough evidence to conclude that the prevalence of a low level of 

participation is as a result of low economic status of women in the study areas. 

7. Extellt of Workload and women's participation 

Over workload was considered as one of the factors in determining whether women being active 

participant or not. The regression results on table 4.10 are found to be consistent with the 

researcher's expectation. Its standardi zed beta weight ([3= -.123, P< 0.05) indicated that an 

increase of one standard deviation in level of work load, was associated with a decrease on 

women's level of participation by -.1 23 standardized points. For example, on average, in terms of 

the level of work load, a woman was expected to participate by 1.067 participation rates. 

The corresponding partial t-test of X7 also depicted that level of work load has a significant 

independent contribution for the prediction of level of participation (t= -2.009, dj= 65, P< 0.05). 

Hence, one can conclude that the quantitative result revealed that X7 is a significant predictor 

(critical factor) in limiting women participation in the study areas. 

Similarly, the findings of the focus group di scussions and interviews were genera ll y consistent 

with the quantitative results. Most apparently, many of the participants in FGDs emphasized that 

existence of over work load was their main problem in participation. In addition to the FGDs 

results, data gathered tlu'ough interview had supported the literature stated by (Lukiya, Kenneth 

and Godfrey, 2001). 
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8. Level of Facilitators Competency alld Women Participatioll 

As can be seen from table 4.10, data obtai ned from women adult learners revealed that, level of 

facilitator's competency was directly related with women participation rate (p= .1 07, P< 0.05). 

That is, in the places of training centers where better level of facilitators available, there would he 

high level of partici pation and vice versa. The corresponding partial t-test result showed that level 

offacilitators competency had a significant independent contribution for the prediction oflevel of 

participation (t= 2.00, d f= 66, P< 0.05). This implies that other things being constant, in this 

sample study, the level of fac ilitators' competency had its own independent contribution for 

additional predictive power to the level of participation of women. 

Additionally, qualitative results from interview and FGDs showed that fac ilitator's competency 

had an influence on women's participation. Majority of the respondents in the interview said 

there are many problems concerning on faci litators' competency. Quoting one of their ideas 

directly: 

Facilitators had no good training and experiences concerning on adult educalion. 
Most of them were non-qualified individuals. Moreover, they were con/raclual 
employees. These entire problems create negalive influence on women 
parlicipation (on 04/03/2009). 

Here, it is important to note that the findings of both qualitative and quantitative data are in 

congruence with the previous literature stated by (Fasokun, Katahoi r and Oduaran, 2005). 

9. The Level of Ham!/ul Traditiollal Practice ami Women Participation 

As illustrated in table 4. 10, the extent of harmfu l tradition in the study area was inve rsely related 

with women's leve l of ~'art ic ipat i on even though it was not statisti ca ll y significant (P= -.104, P< 

0.05). Specifi ca ll y, an increase of one standard deviati on in level of hannful tradition was assoc iated 

with a decrease in women's leve l of participation by -0.104 standard units from the average. The 

partial t-test for the same variable (X9) indicated that it has no signifi cant contribution for predicting 

the expla ined variation on the leve l of parti cipation (t= 1.023, d f= 66, P< O.05) .Even though the 

quantitative find ings showed that X9 had no signifi cant in fluence on participation, it revea led a sim ilar 

condition in the directi on of re lat ionship with the findings of Kamp (1996); Nafukho, Amutabi and 

Otunga (2006); Biklen ( 1995) and Bhushan (2005) stated in the li terature . Accord ing to these adult 
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educators, level of harmful trad itions against women would result in low level of participation and 

inversely related with it. 

In summary, the findings on the present research have shown that both the quantitative and qua litative 

data confirmed that majority of the variables (i.e., level of information accessibi lity, place of 

residence, level of fami ly influence, program management system, women's self-confidence , level of 

fami ly income, fac ilitators' competency and leve l of workload were significantly determining 

women's participation. Moreover, in most of these variables, both the quantitative and qualitati ve 

findings were consistent with each other and with the existi ng li terature except few. 

Contrast to th is, the obtained data concerning on extent of harmful traditions were reflecting slightly 

different messages from the quantitative and qualitative data. For th is variable, the quantitative data 

had revealed it had no significant contribution for the prediction of the explained variation of the 

dependent variable, i.e ., level of palticipation in the study areas. Contrast to this, the qualitative 

findings confirmed that X9 had a recogni zab le impact on women's palticipation and which was 

supportive to the existing literature. 

Stepwise Procedure 

To examine the independent contribution of each potentia l predictor variable on the variat ion of l ev~ l 

of participation, stepwise multiple regression procedure was employed. It was used to put in order of 

the independent variables according to their contribution starting from the variable with highest 

contribution to the prediction of exp lained variance on the dependent variable to the variable with the 

least contribution. 

This .stepwise procedure began with all of the variab les excluded from the model (equation) and 

enters level of information accessibi lity (X I) on the equation since it has the hi ghest correlation with 

the dependent variable (y) re lative to others. The initial variable (XI) was then paired with each of the 

variables one at a time . The second variable, fami ly income (X6) was then entered to the mode l, one 

with the highest paltial remaining corre lation with the criterion variable, contro ll ing the correlation 

for the first predictor variable constant. The thi rd variable and any remaining variab les were se lect~d 

in a similar manner. The resulting regression ana lyses were summari zed on tab le 4.1 1 be low. The 

signifi cance of each predictor was determined based on its F-value. 
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Table 4.11: Summary of Stepwise M ultiple Regression Analyses 

Zero order Std. M ultiple correlat ion 

Variables entered in the correlat ion Coer. coefficients 
Steps (P) F -value 

model 
R R' '" R' 

I In formation accessibili ty (x ,) .484 .267 0.359 0.1290 0.1 290 14.97' 

2 Family income (X6) .428 .2 15 0.470 0.221 0 0.0920 4.07' 

3 Place of residence (x, ) -.226 -.229 0.529 0.2795 0.0585 9.59' 

4 Fami ly influence (x,) -.223 -.234 0.577 0.3325 0.053 7.84' 

5 Self-confidence (x, ) 0.235 .2 19 0.620 0.3839 0.05 14 4.96' 

6 Program management system . 172 .226 0.650 0.4229 0.0390 4.68' 

(X4) 

7 Level of workload (x,) 0. 142 -.123 0.664 0.4404 0.0 175 4.02' 

8 Level of fac ilitators .128 .107 0.674 0.454 1 0.0 136 4.00' 

competency (x,) 

Note: ' p<O.05 

As indicated on table 4.11 , taking the nine potential predictor variables for n= 75, level of 

information accessibility (X I) was entered in the model and it accounts about 12.90% of the 

variation on the dependent variable independently. Its corresponding F value indicates that its 

contribution was significant F ((1, 74), = 14.97, P< 0.05). The second variable entered to the 

model was level of fam ily income (X6). The independent contribution of X6 was 0.092 (9.20%) 

and this was significant at F ((1, 74) = 4.07, P< 0.05). This variable (X6) improves the level of 

participation by 0.092 (9.20%) beyond the third variable, place of residence (X2). For X2, the R­

squire c111lnge (L1 R2) for predicting level of participation was 0.0585 (5.85%), indicating that the 

addition of di stance in the model explained an additional value of 5.85% of the variation in 

participation level beyond that of the variation explai ned by level of family influence (x)) alone. 

Hence, it could be considered as a third best variable with regard to predicting level of 

participation. In the fourth step, X) was found to be entered and it signifi cantly and independently 

contributes about 5.30% at F((1,74)=7.84,P<0.05).So, it is the fourth potential predictor 

variable. In the fifth step, the variable entered was women's self-confidence. As depicted on table 

4.11 , Xs independently and significantly contributes for the vari ation of prediction of level of 

participation F (( 1, 74) = 4.96, P< 0.05). The change in R-square when Xs was added to the model 

indicated .0514 (5. 14%). In the same way, X4 was entered in the six step and it significantly 
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contributes (accounts) 3.9% for the variance of the pred iction ofy F ((1 , 74) = 4.68, P< 0.05). [n 

the seventh step, Xl was entered and it significantly and independently accounts about 1.75% at F 

((1,74) =4.02, P<0.05).Finally, x8 was entered and contributed about 1.36% independently. The 

remaining variable, X9 was allowed to enter in the regression model. As a result, independently it 

has no significant contribution for the variance. Obviously, therefore, excluding it from the model 

does not create a significant impact on the prediction of the dependent variable. 

Hence, the results of table 4. 11 imp lied that among the nine selected facto rs, the first eight have 

independent and significant effect on women's partici pat ion. To alleviate their influence, urgent measures 

should be taken . 

Table 4.12: Correlation matrix among Independent Variables and with the Dependent Variable 
according to Facilitators responses 

No Variables Co rrelation Coefficients 
X, X, X, X, X, X, X, X, X, Y 

I X I 1.00 
2 X2 -.24 1.00 
3 X3 -.36 -.21 1.00 
4 X4 .30 -.3 1 -.35 1.00 
5 X5 .42' .22 -.25 .23 1.00 
6 X6 .32 .22 -.37' .29 .29 1.00 

7 X7 -.38' .49* .32 -.25 -.28 -.2 1 1.00 

8 X8 .34 -.18 .36 .38* .48* .29 -.31 1.00 

9 X9 .25 .4 1 ' .29 -.30 -.34 -.35 37* -.38* 1.00 
10 Y .46* -.42* -.4 1 ' 38* .5S* .38* .3 1 .2 1 -.IS 1.00 

NOle: I' ::: 0.37 or 1' .:': -.37 are significanl 01 p~ 0.05 (two-Im/ed), n ~ 28, df~26. 

,X I - Level of information accessibility to paJ1icipation X6= Level of income in the household. 

'" X2- Distance fi'om 'learner 's home to the .training center xl=Level of work load on women 

X3- Extent of husband/family influence 

)(4- Level of AN FE program management system 

xs- Level of women learner's self-confidence 

x8=Level of facilitators' competency 

x9=Level of practice of harmful traditions 

Y=Level of women' s participation 

To analyze data collected from the second respondent group (facilitators), the researcher 

calculated Pearson cOlTelation coefficients for both inter predictor variables and predictors­

criterion vari able. The results can be fou nd in tab le 4.12. The first variable, level of information 

accessibility was positively and signifi cantly correlated with self-co nfidence and participation 
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respectively whereas it was negatively and significantly correlated with level of work load. The 

implication here is that as the level of information accessibility increase, both women's self­

confidence and their level of participation also increases and vice versa. However, the opposite is 

true for level of information accessibility and amount of work load. That is, as women have got 

more access to information for participation, the burden of household work will reduce. But Xl 

had no significant relationship with other independent variables. 

The second variable, place of residence (X2) tended to be negatively and significantly correlated 

with level of participation (rx2y= -.42, P<0.05). But it had positively and moderately con'elated 

with both level of workload and harmful traditions (rx2 X7= .49; rx2 X9= .41, P<0.05) respectively. 

In spite of this, it had no significant relationship with other predictor variab les. The third variable, 

husband/family infl uence was significantly and negatively correlated with family income level 

and women's participation (rx3 X6= -37, P< 0.05; IX3 y= -.41, p< 0.05). But it was not 

significantly related with other predictor variables. 

In the same table, one can also observe that the program management system (X4) was positively 

and significantly related with faci litators' competency level and level of participation (r= .38, P< 

0.05) for both. Tlus predictor variable (X4) had a marginally weak correlation with both 

facilitators' competency and women's level of participation. But it had no significant correlation 

with other predictor variables. Concerning on the fifth predictor yariable, women's self 

confidence (x;), it was positively and significantly correlated only with one predictor variable, 

facilitators competency (rxsxs= .48, P<0.05) and with the criterio'n variable, level of participation 

(rx; y= .58, P< 0.05). 

The sixth predictor variable, level of family income (X6) had a marginally significant and positive 

relationship with the response variable, level of participation (rx6Y= .38, P< 0.05). But it had no 

any significant correlation with other independent variables at (P <0.05). Finally, X7, Xs and X9 

were found to be observed in table 4.12. Thus, one may find that each of these predictor variables 

was not significantly correlated with the dependent variable at (P< 0.05). However, level of work 

load had significant posi tive correlation with another predictor variable, HTPs (rx7x9= .37, P< 
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0.05), even though it was marginal. Similarly, (Xg) had a significant negative correlation with 

HTP (rxg X9= -.38, P< 0.05). 

To sum up, the patterns of relationship observed in table 4.12 suggested that majority of tl.e 

independent variables had no significant inter predictor correlation with their corresponding 

points. In contrast to this, most of them (six out of nine or 66.67%) had significant relationship 

with the dependent variable (pred ictor-criterion correlation). From this, one can understand that 

existence of multi co linearity would not be a problem in applying mUltiple regression analysis to 

predict the values of the dependent variable (level of participation) for the results of predictor 

variables. More over, it was in congruence with the idea of (Bowerman & O'Connell , 1997). 

Table 4.13: Summary of Linear Multiple Regressions Results for the Nine Selected Predictor 
Variables on Women's Participation in ANFE Program Planning as Viewed by 
Facilitators 

Un standndizcd reg. Standardized reg. 

No Independent Variables Entered coefficients Coefficients t-values 
B St. error Beta W) 

I Level of information accessibili ty (XI) 
.326 .129 .324 2.53* 

2 Place of residence (x,) -.1 72 .080 -.303 -2. 15* 

3 Fami ly infiuence (x,) -.353 .165 -.268 -2. 14' 

4 Level of program management system 
(x,) .243 .106 . 103 2.29* 

5 Level of self confidence (x,) .448 .103 .333 4.35* 

6 Level of famil y income (X6) .248 .130 .086 2.9 1 * 

7 Level of workload (X7) -.239 . 11 2 -.064 -2. 13' 

8 Facilitators competency level (X8) .2 16 .102 .034 2. 12' 

9 Level ofhannful traditions (X9) -.2 13 .123 -0 .027 1.73 

10 Constant 3. 124 .184 - 2.89' 

II Multiple regression correlation Multiple correlation ( R) .82 
coefficients (R) R-square ( R") .673 

12 F-ratio Global (overall ) F 2.67* 

Note: t-vailles~ 2.009 at df~19 and F-vailies ~2.43 at df~ (9, /9) are Significant at p< 0.05, N~28. 

Regression equation: 

y~ 3.124+ .324x1 + -.303x , + -.268x;+ .103x, + .333.\',+ .086", + -.064x , +. 034x ,+ -.027x, 

As could be seen from tab le 4. 13, the predictive power of all independent variab les to the var iation of 

explained variance on the dependent variable (leve l of patti cipat ion) together was found to be .673 

(67.30%). This shows that in the present study, the nine predi ctor vari ab les togethe r acco unt about 
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67.3 0% but the remaining 32.70% was accounted by other vari ables which are not included in the 

present study. The global F-test showed th is composite pred icti ve power was stati stically significant F 

((9, 19) = 2.67, P< 0.05). As depicted in tab le 4. 13, fi ve of the nine predictor variables had pos itive 

signifi cant and independent contribution fo r the predi cti on of variation of the dependent variable 

namely; leve l of in formation accessibility, self-confidence, facilitators' competency, level of program 

management system and family income. The computed va lues fo r partial t-tests of these variables 

also showed that each of them had an independent contribution for the predicti on of value of 

participation at nineteen degrees of freedom (dj =J9 ) for each. Contrast to thi s, three of the predictor 

vari ables, i.e. , place of residence (x2),family influence (X3) and over workload (X7) had significant 

contribution for variation of the dependent vari able (y) and they were inversely related with it (X2 (~)= 

-.303, p<0.05 ; X3(~)= -.268, p< 0.05; x7(~)=-. 064,P<0.05). Their corresponding partial t-tests 

indicated that with 95% confidence, they signifi cantly and independently contributed an additional 

power for the prediction of vari ati on on the va lues of the dependent variable at nineteen degrees of 

freedo m (t(X2)= -2. 15, p< 0.05 ;t(X3)= -2.14, p<0.05 ;t(x7)=-2. 13,P<0.05) respecti vely. 

The implication here is that the first fi ve variab les (x], x" XS, X6 and Xg) are encouraging women's 

part ic ipati on. Whereas, the other three independent vari ables (X2. X3 ,,,d x7) have been decreas ing the 

leve l of women's participation as each of them increased . For example, an increase of one standard 

, 'deviation on place of residence would result in a decrease by .303 standardized points from the 

average. The resul ts of the focus group discussion on thi s issue ascerta ined this. Similarly, an increase 

of one standard dev iati on on leve l of fa mil y influence wo uld result in 0.268 standard units from the 

average. 

'Table 4. 13 also shows us the predictor va ri able, level of practice of harmful tradition, had no any 

signifi cant independent contribution to the prediction of values of the dependent variab le. The 

ca lcul ated parti al t-test also indicated that it had no signi ficant contribution for the predicti on of y 

independently. Thus, one can conclude th at even though it had some contribution for predicting the 

va lue of y, this vari able had no s ignificant impact on the level of women's participation relative to 

other variables. 
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Ta ble 4.14: Summary of Stepwise Multip le Regression Analysis of the Predictor Variables on the Dependent 

Va riable 

Zero order Std. Reg. coer. Multiple Regression 

Steps 
Vari:1blcs entered in th e corr. (P) Correlation Coefficients F Value 

model R R' Il.R' 

I Level of self .58 .333 .49 .193 .193 6.3 7' 

confidence (xs) 

2 Information .46 .324 .58 .34 .150 6.23' 

accessibili ty (Xl) 

3 Place of res idence (X2) · .42 -.303 .68 .47 .130 4.81' 

4 Family innuence (x) -.4 1 -.268 .76 .58 .110 4.49' 

5 Program management .38 .103 .79 .6 19 .039 4.47' 

system( X4) 

6 Family income (X6) .37 .086 .8 1 .649 .030 4.29' 

7 Levelofworkload(X7) -.3 1 .-.064 .82 .669 .020 4. 13' 

8 Faci litators .2 1 .034 .82 .673 .004 .3.96' 

competency (Xg) 

Note: F-value24.21* at p < 0.05, dj(J, 27) andn =28. 

Results of the stepwise regression analyses were summari zed on table 4.14. As indicated on this 

table, taking the nine predictor variab les for facilitators respondent group (n= 28) yields that tn 

the first step of analyze, level of self-confidence (xs) was entered the model. It accounts about 

0.1 93( 19.30%) of variance in level of parti cipation. The computed value of F ((I , 27) = 6.37, 

p<0.05) indicated that the contribution of self-confidence for predicting variation in y was 

statistically significant .. Hence, Xs was found to be the best predictor variable from the set of nine 

c'selecled vari ables according to facilitators response. 

In the second step, level of information accessibility (X t ) was found to be entered. It improves 

the prediction by about 15%. The F-test of significance showed that XI had significant 

independent contribution at F ((I , 27) = 6.23, p<0.05). Thus, one may understand that XI was the 

second best predictor variable fo r the variation of women's participation rate. In the third steT}, 

place of res idence (X2) had entered the model. Hence, independentl y, it accounts about 13% of 

variance in level of participation (i.e., Ll.R2X2= 13%). And it was significant at F (( 1, 27) = 4.8 1, 

p<0.05). 
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The fourth variable that was entered the equation was family influence (X3). The increase 

(change) in the explained variance of participation level was 11% and this was significant at F 

((1, 27) = 4.49, p<0.05).This help us to conclude that family influence was the fourth best 

predictor variable for the variation of participation rate. In the fifth step, level of program 

management system was entered; consequently, it further changes the explained variance by 

3.90% and it was significant at F ((1 , 27) =4.47, P<0.05). Hence, it could be considered as a fifth 

variable that potentially contributes for variation of y. For family income level, the R-squire 

change (t.R2) for predicting level of participation was 0.03 (3%) indicating that it was significant 

at F ((1 ; 27) = 4.37, p<0.05). Relatively, it was the sixth variable (potential factor) affecting level 

of participation. At the seventh step, level of workload (X7) was observed to enter in the equation. 

It significantly and independently contributes about.0.02 (2%) at F ((1, 27) =4.13, 

P<0.05).Hence, it could be considered as a seventh variable that potentially contributes for the 

variation of y. Finally, facilitator's competency (xs) was selected to be entered in the model. 

Consequently, it accounts 0.004 (.4%) independently. But it was not statistically significant F ((1 , 

27) = 3.96, p<0.05). The remaining variable(x9) had no independent contribution, hence it was 

left out 

Table 4.15: Summary of Mann Whitney V-test for women adult learner's a nd facilitators on Rating 

of the major factor's a ffecting participation 

Respondent group 
Learners Faci lita tors Man n-
(Gro u I) (Group 2) Whitney Zu P 

No Variables MR N MR N, U-tes t 
I Level of family income (X6) 54.27 73 42.48 28 783. 500 -1. 885 .059 

,2 Husband/family influence (x ) 54.80 73 40.09 28 801.000 .1.84 0.62 

3 Place ofres idencc (X2) 45.27 75 70.04 28 793.500 -1.90 0.53 

4 Level ofwark load (X7) 54.35 75 37.68 28 649.000 -2.982' 0.002 

5 Level of sclf-confidence (xs) 53.35 75 48.38 28 948.500 -0.789 .430 

6 Level of program management 55. 13 74 41.9 1 28 767.50 2. 104' .035 
system (X4) 

7 Level of faci litators competency 52.95 75 49.4 5 28 978.500 -0.560 575 
(X8) 

8 Level of information accessibility 56.82 73 35.84 28 597.500 -3.4 \3' .00 1 
(x ,) 

9 Pract ice of harmful trad itions (X9) 53.86 75 47.02 28 9 10.500 -1.1 03 .270 

• - - - - ' . 
Note. p<O.05, MR - Mean Rank and u-standaldlzed U-test and Z- ± 1.96 IS clltlcal pom!. 
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Assuming that the data is ordinal rating scale, the Marm Whitney U-test was used to compare the 

existence of significant di fference between the two respondent groups (women adult learners and 

facilitators) in rating the major factors. Results ofU- test are summarized on table above 4.IS. 

As shown in the table, majority of the observed (calculated) Z u values are less than the critical 

value (zu -cri tical). This implies that the null hypothesis is not rejected at the given signi ficance 

level (P<O.OS). Specifically, women adult learners had no significant difference as compared to 

fac ilitators in ranking the limiting factors of the variables X6,Xj,X2,XS,Xg and X9 respectively at 

(N l=7S, N2= 28, p<O.OS). However, they show significant difference on the remaining three 

variables, i.e., x,. X4 and X7, at (N,= 7S, N2= 28, p< O.OS) in the same table. The difference in 

women adult leamers rating the level of work load as a determinant factor was significantly 

showing a greater mean rank score than the facilitators at (N=103, U=649.00, Z u =-2.982, P< 

0.002). Similarly, women adult learners show significant difference in ranking the level of 

program management system (N= 102, U=767.S0, Z u = 2. 104, P< 0.03S). In this regard, as 

compared with faci litators, women respondents account greater mean ranking score (i.e., MR of 

women=SS .13 and MR of facilitator= 41.91). The last but not least variation was observed 

between the two groups in rating the level of information accessibility. Inspection of table 4.1S 

also indicates that women adult learners had significantly achieved greater mean ranks than 

fac ili tators (N= 101 , U= S97.S00, Z u = -3.413 , P< 0.001). That means, the mean rank of women 

adu lt learners was MR=S6.82 which was greater than facilitators mean rank MR=3S.84. 

From the data depicted ·in this table, one may understand that even though respondents show 

some variation in rating of the major factors concerning on participation, in most cases, there is 

no significant difference among them. From table 4.1S , it can be concluded that majority of the 

responses (66.67 %) had shown no significant difference. This help us to conclude that 

respondents have similar reflections or views concerning on the limiting factors. And this may 

extend our understanding further that most limiting factors are consistently rated by respondent 

groups, and hence greater attention have to bee given for such fac tors while planning ANFE 

programs. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1. Summary 

The main objective of this study was to investigate which factors and to what extent they are 
influencing women's active participation in ANFE program planning. To achieve this, the 
following basic questions had been central to this study. 

\. What type of relationship does exist between each limiting factor and woman' s 

participation? 

2. Which factors have significant influence on women's participation dming program 

planning? 

3. Which factors are the most influential for the prediction oflevel of participation? 

4. In which planning stage do women participate in ANFE program? 

5. How do key informants perceive and react towards major determinants of women's 

participation in the study areas? 

To seek answers for these research questions, the researcher applied a concurrent triangulation 

mixed methods design. This was selected to collect both quantitative and qualitative data within 

the same time frame. To this end , two sets of questionnair~, interview guides and FGDs were 

prepared for the selected sample groups. The participants were 80 women adult learners, 30 

faci litators and eight key informants. Stratified random, available and purposive sampling 

techniques were applied to select the respondent groups respectively. The questionnaires were 

pi loted i't'J validate and increase their reliability. Data were ~naJ.yzed using both quantitative and 

qualitative techniques. Percentages, correlation coefficients, multiple regression analyses and 

Mann Whitney U- test were used to analyze the quantitative data. For qualitative data, interview, 

and FGDs results were transcribed and thematic analyses were conducted using words and 

statements. Consequently, the main findings of the whole study analyses would be illustrated as 

follows using the diagram given below: 
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A theoretical model showing the relationship among the predictor variables and with the 
dependent variable (level of women participation) as developed by the researcher based on the 
findings summarized here under. 

,. 

I. Concerning on participant~' responses on level of participation, majority of women adult 

learners (68.0%) and ~59. 1 %) of facilitators replied, they had no any involvement during 

ANFE program planning. Hence, the planning process was found to be none participatory. 

This was evidently supported by the qualitative findings obtained from semi-structured 

interview and FGDs. 

2. The findings on women's level of participation across the planning stages of ANFE 

program revealed that their involvement did not get a recognizab le attention. Both the 

quantitative and qualitative findings confirmed that in each plalming phase, starting from 

needs assessment to evaluation, women's engagement had been ignored. 

3. Regarding the personal (psychological) factors , the quantitative findings from facilitators 

and women trainees witnessed that both learners' self-confidence and sel f-esteem' were 
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influential factors on participation. For example, the level of self-confidence had 

significant positive influence on women's level of participation at (P < 0.05). In Line wi:h 

this, the results of FODs were consistent with the quantitative data. Surprisingly however, 

the qualitative findings obtained from interview were quite contrary. 

4 . The variables (Xl, X6 and X7) describing family based factors showed differential 

influence on women's participation at (P< 0.05). Familylhusband influence (Xl) and level 

of work load (X7) were significantly and negatively related to the level of women 

participation. That is, as the level of fam ily/husband influence increases, women's 

participation wi ll decrease at (P< 0.05).The same is true for level of workload .The 

qualitative findings also witnessed that existence of heavy work load was one determining 

factor for women participation. The sixth variable, level of family income was positively 

and significantly related with participation, which means, as the level of fami ly income 

increases, women participation will also increase. Moreover, for Xl and X6, the 

qualitative findings were consistent with the quantitative data. 

5. The variables (XI, X2, X4 and X8) describing the institutional or program based facto rs 

were differently related with women's level of participation. The extent of information 

accessibility, level of facilitato rs' competency and condition of program management 

system had exerted significant positive influence on ' women's participation at (P< 0.05). 

In line with thi s, results of the qualitative findings strengthened the qualitative results. 

Contrast to this, place of residence had negative and significant impact for the prediction 

of level of participation at (P< 0.05). Beside~, the qualitative data had substantiated the 

,,'" quantitative:resu lts. Hence, it can be considered as one of the major hindering factors on 

pa11icipation. 

6 . • With regard to socio-cultural factors, the descriptive results revealed that both society's 

negative attitude and practice of harmful traditions seemed to have been influencing 

women's participation. Moreover, the qual itative results supported the descriptive 

find ings. But, the regression resu lts of both respondents groups ind icated that level of 

harmnll trad ition had no significant influence on participation even though it had a 

negative relationship with it at (P<0.05) . 

7. The findings of stepwise mUltiple regression analyses in both sample groups have shown 

that among the nine selected variables or factors , majority (88.89%) were found to be 
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influential factors. These were information accessibility, family income, and place of 

residence/distance, family/husband influence, and level of self-confidence, program 

management system, level of work load, and level of facilitators' competency. Each of 

them had also independently contributed for the variation of level of participation at 

(P<0.05) significant level. 

8. The findings of multiple regression correlation (R) and the global F - test in both respondent 

groups showed that all the nine selected variables (factors) had significant combined 

(interaction) effect on the prediction of variation of women paJlicipation. That is, all 

factors collectively had significant impact on the variation of women participation at (P< 

0.05). 

9. Finally, the responses of facilitators and women adult learners were compared to see if 

there was significant difference between them in rating the major factors. The results of \ 

Mann Whitney V-test showed that though there were somt; differences between these two 

respondent groups' perception while rating the major factors, in most cases (66.67%) \ 

showed that they had no significant variation. That means, the responses between women 

adult learners and fac ilitators mostl y showed consistency in rating the determinant factors. 

5.2. Conclusion and Implications 

The main focus of this study was to examine the impact of major influential factors on women 

participation in ANFE program planning. The results suggest that the participation of women 

adult learners in either of the planning stage sti ll remain non-significant. This was happed due to 

the influence of various personal, family based, institutional and social-cultural factors . In most 

'. ~ of these variables, results of both the quantitative and qualitative findings from the respondent 

groups implied that most factors had significant independent and combined influences on 

women's participation. However, results of the first and second regression analyses implied that 

there are still other potential variables that have been significantly contributing for the prediction 

of variation of women's participation, but they are not included in the present study. Hence, the 

current researcher encourages other researchers and practitioners to give special emphasis on 

such variables. Besides, there were some findings to be contrast with the researcher's initial 

expectation. One was the existence of insignificant role of some variab les (factors) in predicting 

the level of participation. The second was occurrence of some inconsistency between the 
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qualitative and quantitative implications. In Ethiopian context, however, this research is only the 

first s tep to build a ground framework. Hence, the current researcher initiates other investigators 

to further extend oilr knowledge concerning on such issues. 

5.3. Recommendations 

The foll owing recommendations would be suggested based on the findings of the study: 

I . Women adu lt learners in the study areas have been confronted with different problems to 

participate in ANFE program planning. Among these problems, lack of timel y information was 

the first factor. Hence, the target groups (women), program planners, community and other 

stakeholders should be sensitized through continuous advocacy and agitation process to create 

awareness about the instrumental capacity of gender sensitive participatory program planning. 

2. Since economic constraint (low leve l of famil y income) is a critical factor for many women adult 

learners, all potential stake holders need to be invo lved in the development of income generating 

activities to improve the livelihood of these poor women. This would be an encouraging factor for 

many women to actively participate e ither in program plann ing or its excis ion process. 

3. A successfu l women responsive ANFE program planning requires the acti ve involvement of the 

beneficiary groups (women) , program coordinators, ANFE expelts, fac ili tators and other 

stakeholders through estab li shing a good management and coordination fra mework. To this end, 

employ in g qualified ANFE program managers (at least in diploma level) in each woreda is time ly 

essential. 

4. Since parents/husbands are key factors in preventing women from palticipating in AN FE program 

planning. Sufficient ori entation should be given for them to develop their awareness about the 

importance of women 's adu lt learning in their daily life. 

5. In order to make women adult learner's active participant, ANFE training centers should he 

estab lished in rural areas near to the place of res idence of the target groups. 

6. Improving the capacity and competency of faci litators would unquestionab ly Improve the 

partic ipation of women in particular and mainta in the sustainability of the program in general. 

Hence, appropriate pre-service training should be given to equip them with the basic themes of 

andragogy. Moreover, continuous upgrad ing, capacity building and a rewarding system shou ld be 

establi shed via in-service training. 

7. Due to so£ ial and cultural influences, majority of wo men had lack of se lf-confidence problem. 

Thus, assertiveness training should be provided to bring about behavioral and altitudinal change. 
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APPENDIX-A 

Addis Ababa University 

School of Graduate Studies 

A Questionnaire to be filled by Women Adult Learners 

This questionnaire is designed for the study entitled "Major Factors Influencing Women's 

participation in Adult and Non-formal Education Program Planning in East and West 

Gojjam Zones". 

The main objective of the questioOllaire is to collect relevant data concerning on the limitiI'g 

factors of women's participation. It is also intended to be a good means for collecting some 

baseline information to suggest strategies for developing a gender responsive ANFE program. 

Hence your genuine, frank and timely response for each question is quite vital to determine the 

success and completene," ~; ~:ii s study. As a matter of fact, I cordially request your collaboration 

in filling the questionnaire honestly and responsibly. 

Dear Participant: 

Before you start to fill/complete the questioOllaire, please read the general instructions given 

below very carefully. 

1. I strongly ensure that your responses will be used for research purpose only, nothing else. 

In doing so, they will be kept privately and confidentially. 

2·.: Writing your name is not necessary. 

3. Please read each question and indicate your response by circling the letter of your choice 

or putting ' x' mark in the space provided. 

Thank you in Advance for Your Heartfelt Collaboration I 





Introduction I: Please read each question carefully and try to answer them by circling the letter of 

your choice that corresponds to your self. 

I. Age: 

A) Below 20yrs 

B) 20-30 yrs 

2. Marital status: 

C) 31-40 yrs 

D) Above 40 yrs 

A) Married C) Divorced 

B) Single D) Widowed 

3) What is your current educational level? 

A) Unable to read and write D) Grade 8-10 

B) Able to read and write E) Grade 10 Complete 

C) Below grade 8 F) Grade 12 Complete 

4) Where is your place of residence? 

A) Urban B) Rural 

5) How long does it take (on foot) from the training center to your home on average? 

A) Less than 1 lu'. C) I :30-2:00hrs. 

B) 1-1:30 hI'. D) More than 2hrs . 

6. Currently how much monthly income does your fami ly get in birr? 

A) Less than 300 C) 50 1-700 

B) 300-500 D) Above 700 

7. During the planning process of ANFE program, were you consulted to participate? 

A) Yes ~)No 

8. If your answer for Q7 is yes, to what extent did you participate in program planning? 

A. Very low B. Low C. Medium D. High E. Very high 



.. 

Instruction II: The following list shows the major problems that hinder women from their active 

participation in the planning of ANFE. Take your experience into consideration 

and indicate the level of each problem by putting "X" mark at the appropriate 

point of your choice. 

Level of the Problem 

No Limiting Factors or Problems VL L M H VH 

I Low level of monthly income of mine and my family 

2 The influence of my husband Iparents on my participation 

in ANFE program planning. 

3 The impact of heavy work loads on my participation in 

ANFE 

4 Lack of trust to my ability to participate equally with men 

during program planning. 

6 Lack of knowledge and skills to participate and generate I 
ideas for program planning compared to men 

7 Less value (place) given for me by others 

8 Lack of abi lity of program plmmers to manage and 

coordinate for the participation of women 

9 Lack of ability of program coordinators to plan effectively 

with and through others, sharing of responsibilities and 

decision making with you appropriately. 

10 Lack of ability of the facilitator to create a phys ical and 

psy.chological cl imate of mutual respect, openness, 

supportive and safety for women . 

II La€k of ability of the facilitator to use a variety of 

participatory training methods appropriately 

12 Level of appreciation about the value of women's 

participation from others speciall y men. 

13 Practices of various hannful traditions in the local area 

e.g. (gender based decision oflabor, male supremacy etc). 

Note: VL =very low, L=low, M =medlul17, H =lugh, and VH=very high 

J 



Instruction III: The following li st shows areas of women par1icipation in ANFE program 

plalming. Please take your experience and indicate the level of your 

participation by putting 'X' mark in the appropriate place. 

Level of participation 

No Area of Participation None Low Moderate 

1 Your involvement in identifying the training needs 

and problems. 

2 Your involvement in prioriti zing the most urgent 

needs in the planl1ing process. 

3 Your involvement in selecting the training obj ectives. 

4 Your participation in determining the duration of 

training. 

S Your participation in selecting the place of training. 

6 The degree of you r involvement during selection of 

training contents and learning experiences. 

7 The level of your participation in selecting the 

training inputs (resources). 

8 Your involvement in the implementation of the 

training progran1. 

9 The degree of your participation in the evaluation of 

inputs (resources) utili zation. 

10 Your participation in the process of evaluating your 

own learning/training outcomes. 

II Your participation in evaluating the program 

strengths and weaknesses . 

High 



APPEDIX -B 

Addis Ababa University 

School of Graduate Studies 

A Questionnaire to be filled by Facilitators or Trainers 

This questionnaire is designed for the study entitled "Major Factors Influencing Women's 

participation in Adult and Non-formal Education Program Planning in East and West 

Gojjam Zones". 

The main objective of the questionnaire is to collect relevant data concerning on the limiting 

factors of women's participation. It is also intended to be a good means for collecting some 

baseline information to suggest strategies for developing a gender responsive ANFE program. 

Hence your genuine, frank and timely response for each question is quite vital to determine the 

success and completeness of this study. As a matter of fact, I cordially request your collaboration 

in tilling the questionnaire honestly and responsibly. 

Dear participant: 

Before you start to fill /complete the questionnaire, please read the general im,tructions given 

below very carefully. 

1. I strongly ensure that your responses wi ll be used for research purpose only, nothing else. 

In doing so, they will be kept privately and confidentially. 

2. Writing your name is not necessary. 

3. Please read each question and indicate your response by circling the letter of your choice or 

putting 'x' mark in the space provided. 

Thank you in Advance for Your Heartfelt Collaboration I 



Zone _________ Woreda ________ Sex ______ _ 

Education level ___________ your current responsibility ____ area of 

qualification _________ years of experience in the current responsibil ity ___ _ 

I. Have you taken any training related to gender responsive ANFE program planning? 

A. Yes B.No 

2. Did women participate to plan a gender responsive ANFE program in your Woreda? 

A. Yes B.No 

3. If your response for ' Q2 ' is ' yes', to what extent do they participate as they compared to 

men? 

A. Very Low B. Low C .. medium D. high E. Very high 

4. If your answer for ' Q2' is 'No' why did not women participate Jl1 program planning 

process? (Please answer by putting 'x' mark in the box in front of the appropriate answer). 

o Because they are not voluntary participant 

o Because they have low educational background 

o Because they lack information 

o If any other _________ _ 

5. In your Woreda, to what extent does the degree of enthusiasm of women have to participate 

in program plarming? 

. . A. Low B. Moderate C. High 

6. Is there any effort to encourage women to active ly participate during progranl plalming 

process? A. Yes B. No 



No 

1.1 

1.2 

1.3 

1.4 

1.5 

2. 1 

2.2 

2.3 

2.4 

2.5 

3.1 

3.2 

3.3 

Instruction II: The fo llowing list shows the major factors which affect women's ac tive participation in ANFE. 

Based on your personal experience or observation, indicate the level of each factor by putting 'x' 

mark at the appropriate point of your choice. 

Level of the problem 
Limiting factors (problems) 

LV L M H YH 

I. Perso nal and family based factors 

Lack of adequate income for personal and household expenses 

Existence of strong influences against women's partic ipation from husbands/ 

parents 

Existence of heavy work-load on women at horne 

Lack of self-confidence to participate equally with men during discussion and 

decision-making process 

Existence of low self-esteem to participate and generate ideas for program 

planning compared to men 

2. Institutional or program based fa ctors 

Lack of quali fied program coordinators to plan, manage and coordinate for the 

participation of women 

Inabili ty of the faci li tators to create a physical and psychological climate 

supportive to women participation 

Lack of initiat ion and ab il ity from program plan ners to mobilize women for 

participati on 

Existence of long distance form the trai ning center to women pmticipants place 

of res idence 

Existence of weak (poor) information dissemination and advertisement to 

public participation in AN FE 

3. Socia-cultural factors 

Lack Qf initiation and apprec iation about the value of women's participation 

from husbands, parents and community 

Practice of variolls harmful traditions in the local areas (e.g. gender based 

division aflabor, male supremacy etc). 

Underestimation and deva luat ion of women's potential to partic ipate in 

dec ision maki ng process 

Note: VL=veIY low, L =low, M =medzum, !-1=high, and V!-1=very /1lgh 



APPENDIX-C 

Addis Ababa University 

School of Graduate Studies 

Focus Group Discussion Questions for Respondents 

The fo llowing are issues for di scussion aimed at exploring the current situation of women's 

participation in ANFE program planning in East and West Gojjam Zones in Amhara region. The 

outcomes of the discuss ion will be used to guide to determine what major facto rs are affecting their 

participation and to forward some possible strategies. 

1. Are women adult learners invited to participate in the planning and implementation of ANFE 

(for example adult literacy, conununity skills training centers and others) in your woreda? 

2. What contributions do you think women's participation will provide? 

3. In what areas (at what planning stages) do women must paJticipate in ANFE program planning 

process? Why? 

4. How women's patticipation in program plmming is perceived by the local government officials 

and NGOs? 

5. What are the major problems do you think women have been encountered to participate and 

contribute their role? 

6. What measures do you suggest to be taken to improve or foster their participation? 
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