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Abstract 
 
The purposeofthisstudywasto investigateperceptionsandpracticesof 

activelearning,toassesshowthe p e r c e p t i o n s ofteachersandstudents 

influencetheirpracticesofactivelearningandtoidentifyfactorsaffecting the  

implementation ofact ivelearning. To conductthe  study,qualitative 

methodwasemployed.The s tudywasconductedin Senbete General Secondary and 

Preparatory schooland the data werecollectedfrom60 studentsand6 teachersofthe 

school. 

In  the  selection o f the  sample population purposive and 

systematicsamplingwereused.The maininstrumentofdata collectionwas.The 

datawereanalyzedusingpercentage,meanandgrandmean.The f ind ingsof the   study  

revealed   that  themainimplementers of active learning (teachers andstudents) 

have pereceived active learningpositively.In 

spiteoftheirgoodperceptions,theirpracticesofactivelearningwerelow. 

Amongthe factorsaffectingthe effective implementationofactivelearning; 

teachers’andstudents’tendencyto traditional/lecturemethod,lackof 

student’sinterest,shortageoftime,lackofinstructionalmaterialandlarge 

classsizewerethe m a j o rones.Finally, recommendationswereforwarded basedon 

them a j o r findingssoasto minimizeproblemsencountered andmaximizethe 

implementationofactivelearning. 
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1.Introduction 

CHAPTERONE 

 

1.1.Backgroundof theStudy 
 
Effectiveteachingandlearning requiretheuseofdifferentmethodologies 

andstrategiestomeetthedemandsofthelearners.Thechallengeisto find 

newwaysand strategies to  stimulate and motivatethe creative 

abilitiesoftoday’sgenerationwhohavevariedsetoforientationstowards 

learningthanthelearnersinthepast. 
 
 

Thetraditional‘chalkandtalk’approachwiththestudents 
asrecipientsof knowledgemaynotbe s u i t a b l e fortoday’s 
generation. This  is whyin schools throughout the world 
thereisamovementfromlearningthatismadeupoffactsto 
anewmodel i.e.active-learningwhichemphasizes 
understanding, makingconnectionsintheworldaroundus, 
collectingand using informationin active manner (Leu, 
2000:10). 

 
Weshould thinkofactive-learningfirstandformostinterms ofstudents 

beingintellectuallyactive.Byintellectuallyactivewe meanthatteachers do 

n o t simplyexpectstudents t o memorizeandrepeatfacts.  Teachers 

shouldexpectstudentstouseinformationcriticallyandanalytically. 
 
 
Supportingthis,Nardos(2000:87)hasalsopointed outthat,inactive- 

learningthelearnershaveamarkeddegreeoffreedomandcontrolover the 

organizationof l e a r n i ngactivities. Usuallythese ac t iv i t i e s  involve 

problemsolving,inquiryandinvestigationalworketc. 
 
 
Similarly, A gga r wa l (1996:96)hasmentionedthatthebasicpurposeof 

educationistoenablethelearnerstoadapthim/herinasociety,which 
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isfullofproblems. Notonlysociallife isfullofproblemsbutthereare 

problemsandpuzzlingsituations, whicharenormal,featureofachild’sEveryday 

life i n schoolas well.Therefore, it is veryimportant 

t ha tproblemsolvingskillsshouldbe encouragedinschoollearning. 

Itis in light  of this argument, the Education and Trainingpolicyof Ethiopia 

gives due emphasis   to strengthening  the individual’s  and society’s  

problemsolvingcapacitiesatalllevels. AsstatedintheETP: 

(1994:7)oneoftheobjectivesofeducationis“todevelopthephysicaland mental  

potential  and  problem   solving c a p a c i t y of  individuals  by 

expandingbasiceducationforall”.Fromtheabove argument,itcanbe 

r e a l i z e d thatactive-learningisan 

essentialcomponentthatcanbringproblemsolvingcapacitytoareality. 

Active learningisa  broadstrategythat includessuch techniquesas 

substituting  active-learning exercises for   lecture,   holding  students’ 

learning responsibility  for the materials that havenot beenexplicitly 

discussed  in class   assigning open ended problems and  problems 

requiring critical orcreativethinkingthat can notbe solvedby following text 

examples,involvingstudents in stimulating and roleplays(Leu, 

2000). 
Themaintheoreticalbackgroundthatled tothegrowthofactive-learning 

asstatedby Nunan(1991:11)“…signifiesaparadigmaticshiftfromthe 

transmission  model of   teaching to a process oriented, participatory 

model,seeinglearnersasactiveagents intheirlearningandteachersas 

researchersoftheirwork.” 

Fromthe aboveargument supported by   different scholars,  itcan be 

realizedthat active-learningisan  essentialelementineducationthat 

havereceived auniversalimportanceanditisamethodof educating students 

that allowthemtoparticipate inclass.Ittakes thembeyond 

Passivelistenersandmakesthemtotakesomedirection andinitiative 

duringtheclass. 
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Therefore,  the focuson  problem  solving ( active-  learning)  by   the 

EducationandTraining Policy o f thecountryisappropriateandtimely. 

However,there are some constraints   which can impede the proper 

implementation of active-learning. Some of thefactors are  connected with 

thepressureofthesyllabus,improperclassroomorganizationand 

management, lackof trained  teachers, schooldirectors,perceptionsof 

active-learning,the problemwiththe students 

etc.(Plass,1988,Leu,2000,BonewellandEison,1991) 

localstudies wereconductedinrelationtotheimplementationof active-learning 
in  TTCs,TTIsand somegovernmentschoolsofwestHarerghe.Amongthem 
is“TheImplementationofActiveLearning,CaseofKotebeCollegeofTeacherEducation”by
TibebuTekletsadikin2006. His majorf i n d i n g i n d i c a t e s that 
t h e magnitudeof   practicing ac t ive learning isverylow.Theother 
studyconductedbyO l i Negassainthe sameyearwasentitled“Thestatusof 
ActiveLearningApproachinthe TeacherEducation Collegesof 
OromiaRegion.”Hisstudy revealedthat the  use of activelearning practice in 
the teacher education colleges varied.Yet, 
anotherresearcher,YonasAmdemeskelconductedacase study onfactors 
thataffect the  implementationof activelearning in primaryschoolsof 
westHarerghe.Thestudy reportedthat largeclass 
size,shortageofinstructionalmaterial,lackofskillsinselectingvariety 
ofmethodsandlackofawarenessonwhatactive learningarethemajor 
factorsthataffecttheimplementationofactivelearning. However, none 
ofthesestudieswere actuallyintendedtoexaminetheperceptionsand 
practicesofteachersandstudentsonactivelearning.Therefore,itiswith this 
informationthattheresearcher initiatedtoconductaresearch. 

1.2.Statementof theProblem 
Itisquiteevident that theactiveinvolvementofthestudentsin 

classroomandoutsidetheclassroomteaching-learningprocessenables them  

todevelopcriticalthinking skills.Nardos(2000:24)explainsthat 

activelearningislikely t obe enjoyed,offersopportunityforprogress,and thereby  

fosters  positive  students’  attitudes  towards t h e subjects. 

Similarly,Silberman(1996)remindsusthatreallearning isnot memorization. 
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Most ofw h a t wememorizeis lostinhours. That is, learningcannotbe 

swallowed.Inordertoretainwhathasbeentaught, students 

mustputtogetherwhattheyhearandseeintoameaningful whole. 

 Inthiscase,active-learning leadstoeffectiveteaching- learningtobring 

abouttheexpected behavioralchange.Researchandexperienceindicate 

thatthisisthecase.TheEducationandTrainingPolicy a n d theexisting 

curriculumof Ethiopiaca l l foractive-learning.Thecurriculum 

reformsinitiatedimplya shiftfrompassive-learning t o  more 

activeeducation (Leu,2000:13). 

 As indicated in  the Education and TrainingPolicy  document of the 

Transitional  Government   of  Ethiopia  (TGE,  1994:4),  the  previous 

curriculum designand instructional processessuffered from old   and 

traditionalapproach.There havebeencontinuousrevisionsinthe instructional 

approaches toofferquality 

t ra ininga n d make theactivelearningpractical. 

  Inaddition,thepolicydocumententitledas“TeacherEducationSystem 

Overhaul(TESO)   programwasintroduced in2003.Inthis document, 

amongother majorprograms, oneemphasizes theimplementationof 

Participatory,active-learninginthepre-serviceandin-serviceprograms 

ofteachereducation(MoE,2003:31). 

However,itishypothesizedthat therearedifferent factors 

affectingthepracticesof active-learning.As stated inthebackgroundof 

thestudy someofthefactorshavenotbeenassessedyet.Thus,theresearcherof 

thisstudytriestoinvestigate particularlytheperceptionsandpractices 

ofactivelearninginSenbete General Secondary and Preparatory school EFLclasses. 

1.3.Objectiveof theStudy 
 

ThePurposeofthisstudyistoinvestigatetheperceptionsandpractices 

ofactive-learninginEFLclassesofSenbete General Secondary and Preparatory 

school. 



5 

 

Toachievethemainpurpose,thefollowingspecific objectiveshavebeen set. 

1.Toassess teachers’andstudents’perceptionsofactive-learning. 
 

2.To  examine how their perceptionsinfluence their 

classroompracticesofactive-learning. 

3.To explorefactorswhichaffectthepracticesof activelearningin 

theEFLclasses? 

In line withtheaboveobjectivesthefol lowingresearchquestionsare 

formulated. 

1.Howdo t e a c h e r s andstudents perceiveactive-learning? 
 

2.Howoftendostudentsparticipatein active-learning? 
 

3.Whatarethefactorsthat affectthepracticesofactive-learning? 

1.4 Limitationof Thestudy 
 
Theresearcherbelievesthatitwouldbe appropriatetoconductthestudy 

inlargescale.Hence,thestudywasconfinedtoEFLclassesofSenbete General 

Secondary and Preparatory school. 

  The main limitation of the study is lack of availability of relevant data and 

accurate for the analysis of some issues. In addition unfairness of the 

respondent’s response and their habits towards questionnaires and 

interviews were another obstacle that would challenges the research paper 

and also the studies were constrained by lack of educational office support.  

   Despite all of the problems much effort was taken place with regard to 

insecurity situations in JilleTimugawereda with particularly reference to 

Ataye and Senbete Administrative towns were caused by series conflicts 

most of the time so in Senbete General Secondary School was not properly 

held education system. 

 

1.5.Significanceof theStudy 
 
Theresearchaimsatinvestigatingtheperceptionsandpracticesofactive 
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learninginEFL class of Senbete General Secondary and Preparatory school. 

Accordingly,theresultsof thisstudy mayhavethefollowingsignificances. 

A.Methodologically 
 

•  It may contributetoimproveEFLteachingmethodology. 
 

• Itmayinformsyllabusdesignersandmodulewritersto 

consideractivelearningintheprocessofdesigningsyllabus 

andmodulewriting. 

B.Theoretically 
 

• I t maycontributeinmodifyingtheories thatfocusonthe 

perceptionsandbeliefsaboutactivelearning. 

• I t mayalsostrengthentheoriesthatfocusontheadvantages 

ofactivelearning. 

C.Practically 
 

• Itmaydevelopteachers’awarenessontheuseof activelearning. 

D.Furtherresearch 
 

• Thestudymayserveasasupportingdocumentforfurther studyin 

thearea. 

 
1.6DefinitionofTerms 

 

Activelearning: referstoactiveinvolvementofthelearnerondifferent 

learningtaskswithinandoutoftheclassroom.It 

includesgroupwork,role-playing,discussion,etc. 

Implementation:ishowteaching-learningactivityputintopractice 

in/outofclassroombyteachers/teachersin 

educationalinstitutions. 

Perception:theview/feelingofteachersorstudentsonthe 

implementationofactivelearning. 

Teacher-centeredmethod:thetraditionalmethodofteachingin 

whichteacherstalkandstudentslisten. 
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CHAPTERTWO 

Reviewof RelatedLiterature 
 
Inthischapter, literature relatedtoactivelearningwill ber e v i e w e d .In 

particularthechapterdiscussesperceptions/viewsaboutactivelearning 

andtheway itisimplementedandfactorsthatmayhinderthe 

implementationofactivelearning. 

2.1.Classificationof  theDifferentInstructionalMethodologies 
Mutassaand  Wills (1994)and ICDR(1999)argued that different researchers use 

differenttypes of  classificationwhen referringto instructional methods. 

Thesedifferentclassificationscanbe 

c o n f u s i n g andhardtodifferentiate.Thefollowingare 

amongthevarioustypesofclassifications. 

•  Teacher-centeredvs., Student-centered. 
 

•  Directinstructionvs.Indirectinstruction. 
 

•  Conventionalvs.Non-conventionalinstruction. 
 

•   Traditionalvs.Moderninstruction. 
Thoughtheseclassificationsofmethodsusedifferentterminology,mostly they have 

similar conceptual frame of reference, i.e. The degree of student’sparticipation 

intheinstructionalprocessisthecommonbasis of  all t h e s e classifications.  In 

line with this,  Capel, et.al,  (1995) supplementedthat the classification of   

methods as direct (teacher- centered,traditional,formal,  

expository,didactic,authoritarian etc)  or indirect(student-centered, democratic, 

active,informal, repressive  etc) wouldbe madeonthebasisof: 

1.   Sourceoftheknowledge_i.e.whoisthecenteroftheknowledge? 
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2.   Role oftheteacher_i.e.istheteacherastagesettlerorinformation 

provider? 

3.   Role o f thestudents i.e.isthestudent’s activelistenersoractive doers? 

4.   Mechanismof evaluation_i.e.istheevaluation systemsubjective 

orobjective? 

Finally,despitethe variationinthe names, itiswitnessedthatthese terms 

have commonfeatures fortheir classification. It is therefore, 

worthmentioningthat thesetermsareimplied by t h e termsTeacher_ Centered 

vs.Learner_Centered(activelearning)methodsin thisstudy. 

2.1.1.Teacher-CenteredApproach 
 

Thisapproach givesthepriorityroleand responsibilitytothe teacher. 

Theteacher isconsideredasthe center ofclassroomactivity,and 

isthoughttoholdmostoftheknowledgenecessaryforthestudentstobe 

successful. (ICDR, 1999, Frazelet.al, 1995,MutassaandWills,1995, 

EggenandKauchax,1996).Theinformationtobe learnedisgiventothe 

learnersinacompletedforminsteadof lettingthelearnerstointeract with. 

Similarly,Eggenand Kauchax(1996:180) describedteacher- 

centeredapproachasfollows: 

Teacher-centeredinstruction refers toacademically focused, teacher-

directedclassroom usingsequencedandstructured 

materials.Itreferstoteachingactivitieswheregoalsareclear tostudents, time 

allocated forinstruction  issufficient and continuous, 

coverageofcontentisextensive,theperformance of students is 

monitored,and feedback to  the student is immediateand 

academicallyoriented.Moreover,theteacher 

playsaprimaryroleinstructuringcontent,explainingit,and 

usingexamplestoincreasestudents’understanding.Inlinewiththis 

idea,Borich(1984) arguedthat inthisapproachthe 

teacheractsasthedirectoroflearningandtheassumptionismadethatTheteach
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erknowsbest.Teachingtakesapredominantroleoverlearning. Indeed,  

students a r e assumed tobe “ EmptyVessels”thathavetobe filled 

bytheteacher(Plass,1998;Lue,2000). 

 

Inthiscase,theteacherwilldomostofthetalkinganditisthestudents’ 

dutytolistentowhattheteacherhas tosay,memorizeandrepeatit 

duringreactionperiodorinexaminationpapers 

(EggenandKauchax,1996:179). 

 

AccordingtoICDR (1999:68),inthismode ofteaching,theteacheruses 

“chalkandtalk”orothermethodsofteachinginwhichhe/sheisactive andstudents 

staypassive.Theteachereitherwritesnotesontheboard, whichthestudents 

passivelycopy i n theirexercisebooks,ormemorize 

theinformationfromtheirtextbooks.Frazeeet 

a l (1995:205)explainedthatskillsaretaughtby 

theteachers’telling,describing,demonstrating 

andexplainingthedesiredtechniquestepby s t e p intheirattemptto 

masterthetechniquesvia drills,practiceandrecitation.Machariaand 

Waria(1994:39)havesummarizedsomeessentialcharacteristics of 

theteacher-centeredapproachasfollows: 

a. Theteacherismoreactivethanthestudents 
 

b.Theteacherisactiveinexplaining,monitoringanddescribing. 
 

c. Thelearnerslistenpassivelywhiletheteacher‘poursknowledgein tothem’ 

d.Thedesksarearrangedinstraightrows. 
 

e. Themainactivityofthelearnersislisteningandperhapscopying 

notesfromthechalkboard. 

f.  There is usually nogroupwork. 
  Scholars like  Calahan(1992) and Plass(1998) haveenumerated the 

outcomesofdirectinstructionasfollows:moststudentsdo learnhowto 

conform,obey andfollow directions,buttheyarelesslikely tolearnhow 
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Toapply classroomskillstotheproblemsofdailylife   theyencounterout 

sidetheclassroom.Therefore,teacher-orientedmethodologyistherigid, 

stereotypedpatternsofbehaviorinsteadofflexiblepatternsthatcanbe applied 

toavarietyoflifesituations. 

To sumup,suchargumentsseemtobe sufficiently convincingthat intheteacher-

centeredclassrooms,learnersarethepassivereceivers of 

knowledge.Teachersandtextsaresourcesofauthority.Lectureformatdominates

,andstudentslearninarotefashion,reproducingthesubject 

matterinsetexercise,andinexaminations.Moreover,theemphasisis 

ontheoryratherthanonpracticeandthesuccessful studentistheone 

whocandisplayhisknowledgeoffactsthathasbeenfedintohim/her. 

2.1.2.Student-Centered(ActiveLearning)Approach 
 

Thispartdealswith someofthebasicconcepts,featuresandadvantages 

ofactivelearningintheteaching-learningprocess. 

2.1.2.1.ConceptofActiveLearning 
 

The issueofactive learningindifferentliteratureisusuallydiscussedin contrast  

with the  traditional   lecture or teacher-  centered method (Bonwelland 

Eison  2003, Temechegn2002 forexample)Thisisclearly seen in the 

followingdefinitionof activelearning by  Brad (2000)on 

Intraditional orpedagogicaleducation, material  to  be 

learned is often transmitted to  students by  teachers. 

Thatis,learningispassive.Inactivelearning,students are  

much moreactivelyengagedintheir ownlearning 

whileeducatorstakeamoreguidingrole.Thisapproach 

isthoughttopromoteprocessingofskills(knowledgetoa 

muchdeeperlevel thanpassivelearning. 

http//www. SecondarySchools,.com/approach.htm. 
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Similarly,itiswrittenon(www.neiu.edu/.dbehlrhe/

Inthismethod,learnersareactivelyinvolvedintheirlearning.Therefore, 

theyarenotconsideredas“blankslate”.Itisrather believedthat they 

areresponsibleandcanplayactiveroleintheirownlearning.Thatis 

whyFelderin

hrd408/  glossry. htm)  

that activelearningisashift  inclassroompracticefrom  astatic view of 

learninginwhichknowledgeispouredintothepassive,empty mindsof learners  

toamoredynamicview throughdifferent activities. Students   in this case can 

play a more vital role in creating new knowledgetobe appliedtoother 

professional and  academiccontexts. 

Moreover,accordingtoBonwellandEison(2003:38),activelearningisa 

processwherebylearnersareactivelyengagedinthelearningprocess, 

ratherthan‘passively’absorbinglectures. 

Basedonthis,onecantellhowteachersandstudents areviewed,what 

classroomparticipationlookslike andhowknowledgeisgainedinactive 

learningmethod. 

http://www.honolulu.Hawil;  Edu/intrant/teachtip.htm(2000)    

states  that  “teacher-centered    instructional  methods  have repeatedly 

been   found  inferior  to instruction  that  involves active 

learning…inwhichstudents workinteamsonproblemsandprojects under  

conditions that  assure  both  positive interdependence   and individual  

accountability.” Temechegn(2002) has alsoremarkedthat learner-  centered  

method  capitalizes  on  individual  difference.    It 

recognizesthedifferentlearningstylesofstudents, whichalsodemands the  

implementationof various activelearning strategies. According to 

BonwellandEison(2003:106)studentsmustdo morethanjustlisten. 

Theymustread,write,discussorbe engagedinsolvingproblems.Most 

important,tobe activelyinvolved,students mustengageinsuchhigher order 

thinking tasks as analysis, synthesis and evaluation. In this 

http://www.neiu.edu/�
http://www.honolulu/�
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method, therefore, learning by  doing  is emphasized which leads to 

studentslearning. 

Thismayshowthat students’ learning  depends onwhat theydo.In 

generalmostlearningisnottheresult of interaction. Itisrather the 

resultofunhamperedparticipationinameaningfulsetting.Most people 

learnbybeingwithitIllich(1998:94)inTemechegn(2003:32) 

Generally,  in order to make teaching- learning process active the 

followingaresomebasicpointstobe considered.(ICDR,1999:93) 

• Learningiseffectiveonlywhen studentscanuseit,connectitto theirday-

to-daylife,oractivelyparticipateinit. 

•  Effectivelearningisnotmemorizingfactsandlistsofknowledge. 
 

• Teachingonlyby givingfactsisdamagingyounglearnersinthat 

wearepreventingmeaningfullearningfromtakingplace. 

• Learningfactsalone is not enough to prepare  students  to 

understandandparticipateincomplexworld. 

• Teachinglearningmustpreparestudents tosolveproblemsandto 

useinformationfromtheirenvironmentandothersourcestomake 

abetterlifeforthemselves,theirfamiliesandtheircommunities. 

• We  must providethe students withmorethan one source of 

informationsothattheycanunderstanddifferentperspectivesand 

havemanyinputs. 

• We must encouragestudents to communicateeffectively about 

whattheyaredoingandwhattheyarelearning. 

•  Wemustposeproblemsofemergingrelevanttostudents. Afocus on 

students’   interest and use their previous knowledgeas a departure  

pointhelpsstudents engageandbecomemotivatedto 

learn.Therelevantquestionposedtothestudents will forcethem 

toponderandquestiontheirthoughtsandconceptions. 
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• We muststructurelearningaroundprimaryconcepts.Thisrefers to 

buildinglessons around main ideas or  concepts, instead of 

exposingstudents tosegmentedand disjointtopicsthat mayor may 

notrelatetoeachother.Bysuchprinciplesweseek andvalue 

students’pointofview. 

2.1.2.2.FeaturesofActive-learning 
 

Inthenew approachtoeducation,oftencalledactive-learning,students not 

onlyreceiveinformationtheyalsorecordit,discuss it,compareit withtheirday-

toady life,analyze it,drawconclusionsfromit,and 

communicateaboutit(ICDR,1999:71).Whentheyaregivensources  of 

information  andfacts  from  theirteachers ortheirtextbooks,theyare 

askedtodo somethingactiveandcreativewiththeinformation-analyze 

it,thinkaboutit,andmakereportsonit.Aggarwal, (1996). 

Similarly,SguazzinandGraan(1998:57)explainedthatactive-learningis 

asocialprocessandtheemphasisinthisprocessisoncollaborationand the 

exchangingof   ideas, experiences, values and attitudes.  It is a negotiated  

process    where  our   understanding   expands   through interaction  and  

activeengagementwithothers. Thisistosaythat the 

emphasisinviewingknowledgeassomething“outthere”.Positivistidea has 

shiftedto the view  of  constructing  knowledge (Frazee,et  al, 

1995:26).Thustheemphasisinteachinghasshiftedfromtransmissionof 

“facts” orinformation to  teaching learners howtolearn, howto  find 

informationforthemselvesetc. 

Herelearners are placedin the center of the learningprocess (Lue, 
 

2000:4).InrelationtothisideaBrophy(1992:69)ascitedinEggenand 

Kauchax1996:83)putsthelearner atthecenterofthelearningprocess 

bystating: 

Current research focuses on the roleof the  students. It 
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recognizesthat students do  not passivelyreceiveor copy 
information from theteacher.Instead  activelymediate by 
tryingto  make sense of it and to  relate it to what they 
alreadyknowabout the  topic.Thus, students developnew 
knowledgethroughaprocessofactiveconstruction. 

Inlinewith this,Plass(1998:310)hasexplainedthatinlearner- centered 

classroomstudents are activelyinvolved inthe learningprocess, and their 

priorknowledge and experienceisintegralpart of thatprocess. 

Theyareencouragedtoarticulatetheirideasandopinions.Theteacher 

createsopportunitiesforlearningandencourageslearner’sautonomy. 

2.1.2.3.ImportanceofActiveLearning 
 

Researchers,forexample, Bonwelland Eison(2003:66)explainedthat 

activelearningisvitalintheclassroombecauseofitspowerfulimpactup on 

students learning. Furthermore, severalstudies have shown that students 

preferstrategies that promote activelearning to traditional teaching 

approaches. Active learningis a strategythat can increase 

participationasnoteddownin: http://www.honolulu.hawail.edu/intrant/te

achtiphtm,manyresearches showthat therewill be  improvementsinstudent- 

facultyinteraction, 

student-   student  interaction, academic achievement, communication 

skills, higher level  thinking skills, team work, attitude   towards the 

subject  and  motivation to   learn.  Active  learning  therefore,  plays 

important roletomovestudents frompassiverecipienttoparticipants 

whohavetheirownroleintheirlearningprocesses. Thisisduetothe 

factthat“activelearningisnotonlyasetofactivities,butanattitudeon thepartof 

theteacherandthelearnerthat  makeslearningeffective.” 

Morespecifically“thepurposeofactivelearningistostimulatelife  time 

habitsofthinking,tostimulatestudentstothinkaboutHOW  aswell as 

WHATtheyarelearningandincreasingly totakeresponsibilityfortheir 

ownlearning.”Silberman(1997:32) 

 

http://www.honolulu.hawail.edu/intrant/teachtiphtm�
http://www.honolulu.hawail.edu/intrant/teachtiphtm�
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Learner  focused  methodsandactivitiesareuseful  topromoteeffective 

learning.ThisisbecauseICDR (1999:66)states: 

• We allremembermuch morewhenwe areactiveand whenwe 

participate. 

•  Weallbecomemoreenthusiasticlearnerswhen weareactive. 
 

•  Activelearningisparticularlyimportantforyoungerlearners. 
 

• Theyounglearners learn best whentheycan connect what is 

beinglearnedwiththeirownlife;thismakesit meaningful. 

•  Activitieshelptomakemeaningfulconnections. 
 

• Learninghow to learn  or thinking  is more important  than 

memorizingfacts. 

•  Activelearningleadstolonglastingknowledge. 
 

• Activelearningencouragesparticipation, analysis and critique, 

whicharehigherorderthinkingskills. 

• Activelearningpreparesstudentsforparticipationinademocratic 

society. 

 

WhatisdiscussedsofarissummarizedbyChet.et.al(1993:81) 
Reallearningisnotmemorizing.Mostofwhatwe memorize 
islosteasily. Learningcannotbe swallowedwhole;toretain 
whathasbeentaught,students mustchew onit.Learning comes 
from  exposure   to different  kinds of  stimulation 
throughthesenses.  Whenlearningisactive,thelearneris seeking  
something to answer a question, information, to solvea 
problem,  or  a wayto do  a job.Whata student discusses 
withothersenableshim/her  tounderstand and 
masterthelearning. 

Inlinewith thisSilberman(1996:180)statesthatactivelearningstrategy 

clearlyaddressesthedifferentlearningstylesofthestudents.He further 

illustratesthedifferentlearningstyles: 

Principlesof learningstylesrevealthat somestudents arevisual,they like 

carefullysequenced presentationofinformation.Theyprefertowrite 
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downwhatateachertellsthemandtheyarequietintheclassroomand 

areseldomdistractedby noise.Buttheauditorylearnersdo notbother tolook 

atwhatateacherdoesortheydo notbothertotakenotes.They rely on their 

ability to hear  and   remember. Whereas: kinesthetic 

learnerslearnmainly,by directinvolvementinactivity.They tendtobe 

impulsive,withlittlepatience.Theywanttomoveaboutanddo.Onlyfew 

studentsareexclusivelyonestyleoflearners;theysharemorethanone. Thus   

different   active learning methods create the best match for 

studentswithdifferentlearningstyles.(Silberman,1996:180-81) 

2.2.ResearchFindingsonActiveLearning 
  
JohnsonandJohnson(1989)  havefound  thatstudent-centered(active 

learning)  instructions  seem  to  motivate students    to  form  closer 

relationship  with one another  in working together. Each   student- 

centeredgroupnotonly scoredhighmarksacademically,buttheyalso 

gainedsomesocialskills  throughcooperativework.Ontheotherhand, 

thestudents intheteacher-centeredclassroomdid notspendasmuch 

timeworkingcooperativelyand thus hoodlessof workingrelationship 

withoneanother. 

The teacher-centered  classes  were geared around  lecture and   the 

individual work of students.   Both group studied the same content, 

thougheachinteractwithradically differentways.ThefirstT-testchart 

showshoweachgroupdid ontheirpre-test.Theaverageofbothgroups’ pre-

testscoreswasrelativelygoingtothestudent-centered group.After givingtests  

for both groups,  it was found out that not  onlydid  the student-centered  

groupscoredhigh;theyalsostatedthatlearningwas 

easierduetothereviewgamesandgroupassistance.Later,theroleshad 

beenreversed(thestudent-centered classreceived teacher-centered 

instruction and teacher-centered students   receivedstudent-centered 

instruction);thestudent-centeredgrouphadhardtimeinadjustingto 
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theirassignment. However,theresults ofthescoresandtheamountof 

participationindicatedhigherachievementand  betterattitudes inthe 

student-centeredgroup. 

Againforthelasttimetheroleshad  reversed.Thus student-centered 

approachseemstoyield  better levelsof achievementsnomatter  what 

groupreceivedthetreatment. 

Ontheotherhand;Halperin,(1994)commentsonthedominationofold 

instructionalapproachinmosthighereducation.He suggeststhatmost 

activitiestoday,inmajorityofhighereducationcontinuetoreflectan “old 

styleofinstruction wherestudents sitquietly,passivelyreceivingwords 

ofwisdombeingprofessedby theloneteacherstandinginfrontofthe class. 

Incontrarytothisfinding,Amenu(2005)statesthathisresearchreveals 

thatindifferentcollegesof Oromiaregionalstate, eventhough,lecture 

methodispracticedoccasionally,muchof  thetimeisdevotedtoactive 

learninginstructionalapproach. 

Silberman,(1996:44), deliversakey notethat  addressesachallenging issue 

to developan environment in which  students  becomeactively 

engagedinlearning.  Thus, after decadesof research onteachingand 

learningstrategy,the  effectiveness of activelearninghas beenclearly 

documented. However,intheinstitution of higherlearningtherehave 

beenchallengestoincorporate the newmodelof activelearninginto their  

classrooms.  Thus,    some  have  embraced  this  approach  to 

instructionwithenthusiasm whileothersseemmorecautiousinmoving 

towards adoption. Anyway, activelearningoccurs in  an environment 

wherethe student is at the center  and the instruction is student- 

centered.Ontheotherhand,passivelearningoccursinasettingwhere 

theteacheristhefocus,describedasteacher-centeredinstruction. 

Intheteacher-centered(passivelearning)approach theteacherbecomes the 

manager of  the   classroom with the   learning process heavily 

dependentuponthepronouncementandenforcementof rules.Here, 
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notethatlittleisrequiredorexpectedfromthestudents totheveryend 

Thestudents arepresumablyexpectedtoridetheassemblylinequietly 

anddutifullyacceptingalldatatransmissioninasimilarmannerasan 

automobilesskeletal  frame movestowardsthe newcar dealer’s show 

room.Butpractically,mostcognitivepsychologistsandeducatorsagree that  

instructioniseffectivewhen students areencouragedtobecome 

activelyinvolvedin  their ownlearning. Besides, an allowanceof time mustbe   

made formeaningful openinteraction betweenstudents and teacher and 

group of  students that nurture the student’s   natural curiosity. 

Finallythough somehavecriticizedtheeffectiveness  of activelearning 

method/instructionalapproach,morestudiesshowthetrueeffectiveness 

ofactivelearningonacademicachievementandclassroomparticipation. 

2.3.ActiveLearningintheEthiopianEducationContext 
 
After the adoptionof the currently workingEducation  and Training Policy 

inEthiopia,extensivechangeshavetakenplaceineducation.One of the 

changes is  the paradigmshift in the modelof teaching and 

learningwhichinvolvestheshiftfromrotelearningtoactivelearningand theshift 

from alineartoan  integratedcurriculum(Leu, 1998). This change has 

brought a major  paradigmshift in our thinking about education  and the 

underlyingideas like  active- learning approach, student-centered method, 

problemsolving,student sensitivelearning, the  use of higher- order 

thinking skills   etchave been introduced throughthisreform. 

Similarly,intheteachereducationsystem,therehavebeencontinuous 

changesinthecurriculumandteacher’s  profilesince the educational reform 

inthecountry.Particularly,at  present,theteachereducation 

programisguidedby theTeacher EducationSystemOver-haul(TESO) 

document (MoE,   2003).   This document states  that  in the teacher 

education program,  passive learning has to be  replaced by  active, learner-

focused   education.   The  document   advocates,  a    Teacher 
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EducationSystemthat developsandinculcateshigher-orderthinking 

skillsingraduatesandemphasizesthat,teachersareessentiallyagents 

forpositive societal change. This  document alsostronglycriticizesthe 

previous  teacher education system, whichwas  traditional; wherethe 

subject content has been treated in a theoretical  way.As a result, 

according to the document, it has produced teachers who  are not 

necessarilygood atteachinginschoolsusingactivelearning.  

Thus the intentionofthenewTeacherEducationProgramistoprepareteachers 

whocanconfidentlyteachusingactive learningapproachandthe development 

of  problem solving  skills through  a learner- centered 

approach.Inthisassumption, teachers  must be abletousearangeof teaching 

strategies including  activelearning; interactive teaching and 

independentstudyandthus,  be abletoselectstrategies accordingto 

students’needs 

2.4.KnowledgeandAttitudetoActiveLearning 
 
For effectiveimplementation  of any newperspective, including active 

learning,positiveattitudetotheissuesandsoundknowledgeandskills in the 

area are veryimportant. Particularly, the underlying  ideas, 

concepts,prosand  consof the newapproach should clearlybe understoodby 

teachersandstudents.Inthisreviewtheknowledgeand attitudes 

ofteachersandstudentswillbe seen. 

 

2.4.1Teachers’KnowledgeandAttitudes 
 

Itiscriticalthatteachers/teachershave athoroughunderstandingof the nature 
and characteristicsof the appropriate teaching-  learning methodstobe 
usedinconjunctionwithcurricular  materials.Because, although to a certain 
extent some decisions may  be  determined for teachers/teachersby official 
syllabi,students’textbooksorteachers’ guide,itistheteacher/teacher 
whoistheultimateimplementerof the curricular materials (ICDR,   1999:60).   
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But, unfortunately   some teachers discourageactivelearningwiththe 
groundthat itbringsan 
extrademandintheplanningandpreparationoflessons.Someteachers feel    as it 
is bounded by  overcrowded subject  matter  and  thus pressurizedby 
thelimitedtimetheyhavetoteach. Thebelief  persists 
thatactivelearningtakestoomuchtimeandthuscoveringtheportionis 
difficultorimpossible.Even, theycometothe conclusionthat 
activelearningmaybe niceintheorybutunrealisticinpractice.Theseallshow that  
therehavebeennoenoughandconcreteperceptionabouthowto installactive 
learninginclassroom,whichmayleadtonegative reactions Capeletal(1995:229-
30).Thesemisconceptionsshowthatteachershave 
notunderstoodasactivelearningenablesthemtospendmore timewith 
groupsandindividualstogive accesstospecialneedsof  studentsand 
contributetoabetterandqualitylearning. 

2.4.2.Students’KnowledgeandAttitude 
 

Authorslike DaryandTerry; (1993:88)havestressedtheimportanceof 

students’pastexperience,whichisatransformativeratherthanpassive 

accumulationof knowledge.Theynoticethat unless learners consider 

theimplicationof theideasthereintheirownlivesanddecidetoact, know and 

believein the ways; they are likely    to adopt a passive 

acquiescencetotheteachers’knowledgestructure. Andultimately,this 

passivestudents’learninghasnotmadeadifferencebecause,ithasnot 

beentransformativeandatbestresultedinsomeaccretionofknowledge. Thus,    

it  is  possible  to  suggest  that  active learning  seeks  the 

emancipationoflearnersfromtheold belief thathasdominatedmethods of  

teaching  over the  last  century.  However,  in  spite  of  all  the 

contributionsofactive learningdiscussedearlier,thestudents maynot 

haveappropriate  perceptionandmayhavedevelopednegativeattitudes for  

various  reasons.  For  example,   students   may  look   shy  and 

uncooperativeat the beginningof activelearning. Because, they  are 

accustomed to the traditional instructional method where  they are 

expectedtolistenattentivelyandtrytomemorizewhathavebeenlearned for the 

purposeof examination. Thisdiscloses  that learners are not 
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tryingand/orhavenoaccesstousetheirpriorexperience.Theydo not 

challengetheirold assumption ortheydo notcreate  newmeaningor 

perspectivesthataremoreinclusive,integrativeandopentoalternative 

views,which  can emancipate them from strong belief  on stimulus- 

responsemechanisms.(DaryandTerry,1993:93) 

2.5.PracticesofTeachersinActiveLearning 
 
Eggen(1996:25)statesthathistoricallyourgreatteacherslearnedboth 

 

‘HOW’and‘WHAT’toteachfromtheirownteachers. Thecriticalcontent 

ofanylearningexperience isthemethodorprocessthroughwhichthe 

learningoccurs.Whatisthatstudents do intheclassroom?Theysitand listen to  

the teacher. Mostlythey are required to  make observation, 

formulatedefinitionorperformanyintellectualoperationthatgobeyond 

repeating what some  oneelse says is true. Thisis the case in the teacher-

centeredinstructionalapproach. 

Inmovingtowards  constructive approach (active learning) toteaching, 

ChikeringandGamson(1997:91)saythatteacherswillneedtoattendto 

theirownconceptualchangeatleastasmuchtheyattendto thisprocess 

intheirschools.Ifourschoolsaretoprovideexperienceforstudentsthat fire their 

sprits  identify theirnature and  capacitiesas learnersand enablethemtobe 

independent thinkers,thenteachersshouldsupport students.Thus  

supportingstudents tobe powerful  indevelopingtheir skills 

andcapacitiesisthemostimportantpracticeofteachersinactive learning. 

Whatareessentiallyinvolvedinactivelearningaretheactivitiesthatare 

usedintheprocessoflearning.Manyeducatorshavestrictlyunderlined 

thatteachersplaycrucialroleintheimplementationoftheseactivities. Inthis 

connection, Lue,(2000:5)  hasstatedthatteachers’  practicein 

activelearningistouseclassroommethodsthatencourage thestudents to be  

as activeas possibleby  analyzingand interpreting 

knowledgethroughtheuseofhigherorderthinkingskills,active 

learning,problem solvingandcommunicationbasedmethodsintheirteaching. 
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Moreover,in activelearning classroom, we wanttheteachers tooffer 

theirstudents optionsandchoicesintheirwork. Inaddition,teachers 

shouldrejectthecommonpracticesoftellingstudents whattodo,rather engage 

theirstudents intheirinterestandinvitethemtoparticipatein 

activitiesthatallowthemtobe involvedindecisionsabouttheirlearning. 

Students’ activeinvolvementintheir  ownlearningisavitalrealityin 

activelearningclassroom. 

Inaddition,inactivelearningclassroom,theteacherhastostructurethe 

classroomsothatstudentsandteacherscansharethecontrolof  their 

environment.Students aredirectlyinvolvedinallmatters  that occurin 

theclassroomthataffecttheirbeingthereaslearnersandaspeople. 

To  sum up, the effectiveimplementationofactivelearningisoneofthe 

basiccriteriatobe an effectiveteacher.Ifteachersareinapositionto 

helpstudents tolearn,theymust be   abletoselectand use teaching 

strategiesthatproducelearning. 

2.6.TeacherEducationandActiveLearning 
 

Frazee  et al.(1995:80)statesthatthetrainingof  teachersisacrucial factor 

among other factors that affect the implementationof   active 

learning.Becausetheteacheristhefinaldecisionmakerasregardtothe 

actuallearningopportunitiesprovidedtothestudents.Thebestdesigned 

curriculumaswell asthepoorestowestheultimatesuccessorfailureto 

thequalityoftheteachers’planningandimplementation.Inotherwords, what 

Frazeeet.al wants tosay  is, if teachers lack knowledgeof the teaching  

(activelearning)method  which  requires new  roles  and commitment,  

implementation  will   be   seriously   hampered.  Hence, provisionof in-

serviceteachertrainingisessentialtoacquaint  teacher trainers 

withnewteaching-learning methodologies,whichare  learner- 

oriented(activelearning). 

Iftheexpectationthatlearnersshouldbe theagentsofchangeistaken seriously; 
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the capacities this work  requires of  them be  considered 

carefully,currentpractice;pre-serviceandin-serviceteachereducation be  

examinedcriticallyand waystoenhance teachers’learningacross 

theircareersshouldbe exploredmore.(Mukalel,etal,1999:301) 

Inlinewiththis idea  the Education and TrainingPolicy  of Ethiopia 

emphasizes  new pre-service training  packages  which are   strongly 

practice-orientedat  alllevelsof training,sothat graduatingteachers attain 

thenecessaryskillsandapositiveattitude intheapplicationof 

varietyofmethods(ICDR,1998:40) 

Ingeneral,eventhough,thepolicyadvocatesactivelearning,thereisa gap 

between  theory and practice. Thus, teacher education needs to 

modelclassroomteachingskillsandmethodsthatreflectandgoinline 

withtheEducationandTrainingPolicy. 

2.7.ActiveLearninginEnglishLanguageTeaching 
 
In the history of  English language teaching, differentmethods of language 

teaching   have been observed. These methods  vary from 

GrammarTranslationMethodwhichfocusesonlessonorganized around 

grammar points (Richard  and   Rodgers 1986:19)  to Communicative 

Language   Teaching  method  which  pays  systematic  attention    to 

functionalaswellasstructuralaspectsoflanguage(Littlewood1981:73). 

TheoriginsofCommunicativeLanguageTeaching(CLT)aretobe found 

inthechangesintheBritishlanguageteachingtraditiondatingfromthe 

late1960s.AndCLT  markedanewphaseinsecond/foreignlanguage 

teaching.Thisisbecauseitisthefirstmethodthatbeginsfromwhatthe 

languagedoes,notfromwhatitis.(RichardsandRodgers,1986:64).In 

contrasttothegrammarbasedmethodologyinwhichprimaryemphasis is  on  

mastering  grammatical   rules,  the  main  concern  of   the 

communicativemethodologyishowtouse thosegrammaticalrules to produce 

a meaningful  language (Brumfitand Johnson   1979 and 
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Savignon1983inRichardandRodgers1986)Inshort;thetargetofCLT 

iscommunicativecompetence. 

Contemporarily,differentcountriessuchasChina,AzerbaijanandEgypt 

haveincorporatedCLTintheircurriculumwiththeintentionofenabling 

studentstouseEnglishlanguage forcommunication.This methodisalso 

introducedintheexistingcurriculumofEthiopia.Textbooksfor 

differentgradelevelshave beenpreparedbasedonthisapproach. 

The underlyingassumptionofusingthismethodi.e.ashiftinfocusfrom 

formtofunctionhasthepotentialofbringingmanychangesinthe 

classroomFederon  

(http://www.honolulu,hawail.edu/intrant/teachtip.htm.

In communicative  language classroom, the learner is more than a 

passiverecipient.  He/she isan activeparticipant. Thecommunicative 

teacher,inhispartisaninitiator ofsituationwhichengageslearnersin 

languageproduction;afacilitatorof theprocessof communicationas wellasits 

participant(Harmer1991);Littlewood(1981);Larsen-Freeman (1986) and 

Richards and Rodgers(1986). CLT therefore promotes a cooperative 

learningenvironmentwhereteachers andlearnerssupport 

eachother,accepteachotherand  worktogether(Savingnon1983) in 

RichardsandRodgers1986). 

. 

Different scholars argue that, unlike  activitiesin traditional setting, 

communicative  activities are meaningful, motivatingand purposeful. 

Larsen- Freeman(1986:133) explainsthat these  activitiesincorporate many 

features of authentic communication such as information gap, choiceand  

feedback. Thismeans that as opposedtomechanicaldrill 

whichallowslearnerslittlemorethanresponding,suchkindofactivities 

enablelearners tonegotiatethe  meaning,tonominateatopicand to follow 

up.Therefore,inCLTcommunicative activitiesarepromotedwhichinturn 

developlearners’ abilitiestomonitorthe  languageas well as 

provideopportunitiestoengagetheminusingrealcommunication. 

http://www.honolulu/�
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In general, according to Brown  (1994:226) communicative language 

teaching   is  teaching   second   language   for  the  ultimate  goal   of 

communicationwithotherspeakersofsecondlanguage.Inthismethod 

thelearnershaveactiveroleintheteachinglearningprocess.Richards 

andRodgers(1986:77)showthispointasfollows. 

Theroleof thelearnerasnegotiatorbetweentheself,  the 
learningprocess,and the  objectof learning emergesfrom and 
interacts withthe roleof jointnegotiator within  the group a n d  
w i t h i n  the  classroomprocedureand activities 
whichthegroupundertakes. The implicationofCLTforthe 
learneristhat heshouldcontributeasmuchashegains 
andtherebylearnininterdependentway. 

Communicativelanguageteachingtherefore,advocatesactivelearningor 

student-centeredlearning.Finally,ascanbe seenfromthediscussion 

above,CLT andactivelearninghavecommonalitieswithrespecttothe 

roletheteacherandthestudentsplayintheclassroom.Therefore,itcan be 

saidthat theunderlyingmethodologicalassumption of CLT goesin 

linewiththeactivelearningmethod. 

2.8.MajorTypesof ActiveLearningStrategies 
 
To be  effective, inthe  teaching-learningprocess,teachers shoulduse 

differentactivelearningmethods.Becausecurrentthinkingandpractice 

ineducationhighlyadvocatestheneedtoactivelyinvolvethelearnerin 

theirlearning.Therearelotsofstrategiesthathelptoimplement active 

learningintheclassrooms.However,only someofthecommonlyusedin 

EFLclasseswillbe discussedinthissection. 

2.8.1.GroupWork 
 
Groupworkispartofcollaborativestrategiesofteachinglearning.Itis oneof 

thebest  waysof encouraging activelearning by arrangingthe 

learners’worktogetheringroup.Itcantakemanyformsinvolvingpairs 

ofstudents workingtogether,uptotenlearnerstogetheroritcaninvolve students 
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whoworkindividuallyandcometogetheringroupstocompare 

anddiscusstheresultsof their  group.If necessary,random,gender, 

interestandabilitygroups canbe formed(kyriacou,1998:39). 

2.8.2.  Role-playing 
 

Role- playingisadeliberateacting ofasocialroleinaclassroom.During role-

playingasmallnumberofstudentspresentthecontentwhileothers 

intheclassobserve.Students havetheopportunity,toexperience and 

analyzethe specific situation beingstudied (Frazee, et   al 1995:115). Role-  

playing fosters small group  interactions. Itallowsstudents the 

opportunityto actoutselectedtext. 

2.8.3.Discussion 
 

Discussionin  the classroomis  an important kind  of active learning 

strategy(ICDR,1999:92).This strategy givesroom forthestudents to 

exchange,explore andairtheirviews(Nardos,2000:196).However,they 

needtobe managedandorganizedwelltobe effective. 

Thepurposeofdiscussionistoexamineinformationinordertodevelopa 

deepandbroaderunderstanding of atopic.However,students should 

havepriorknowledgeandexperiencewithacurrenttopicfordiscussion tobe 

successful.Inlinewiththis idea,Frazee,et al (1995:79)argued that, through 

discussion there is an opportunity  for higher  order 

thinkingandincreasedinteractionamongallstudents. 

2.8.4Brainstorming 
 

Thisiswhenthestudents generateasmanyideasaspossibleabouta topic-

anidealstorm!Itcanbe agreatwaytostartaclassonanygiven topic.Itmaybe 

doneinanumberofdifferentways:ingroups–recording 

theirideasonchartpaper,inpairs,orasawholeclass,withtheteacher(orastudent

)writingtheideasontheboardorchartpaper.Itisagreat 
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wayoffindingoutofthestudents whattheyalreadyknowonasubject 

aswellasanexcellentreviewactivity.(BonwellandEison,2003:132) 

2.8.5.  ProblemSolving 
 

Problem solving is an   instructional  technique  where teachers  and 

learnersattemptinaconscious,plannedandpurposefulefforttoarrive 

atsomesolution(Aggarwal1996:91). 

Learning;throughproblemsolvingfocusesonactivitiesthatarerelevant 

andusefultothelife of thelearnerthanjustlearningby memorizing factsthat 

mayhavenoconnectionwiththelearners’life.Accordingto 

Lue,(2000:22)problembasedlearningisderivedfromtheconvictionthat 

thelearnerisanactiveandcreativeindividualwiththewillandabilityto 

seekknowledgeandself-development. 

Inworkingwithaproblem,students canformulate  hypothesis,gather 

relevantdata,andorganizethedatato arriveataconclusion. 

Projectmethod 
 
Aprojectisanatural,lifelike learningactivityinvolvingtheinvestigation and 

solvingof problem by individualsora groupof students(ICDR, 

1999:84).Ideally,projectworkshouldconsistofatasktoachievesome 

definitegoalofrealpersonalvalue. 

Theprojectmethodinvolvescooperativeinvestigationofreallifesituation 

orproblemunderthesupervisionoftheteacher.Itencouragesstudents 

toplanandcarryoutinvestigationsofreallifesituationsinthestudents’ 

immediate  environment  individually or in group (Daryand Terry, 

2000:17). 
 

In general this  approach  produces   a close contact  with real life 

situations,  encouragesco-operationsinbetweenlearners;offers 

opportunitiesto playaleadershiprole. 
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2.8.6.Peer-Teaching 
 
Peer-teaching  is  a  participatory,  active   and  democratic  strategy 

integrated into the students’   own  experience;that results in deep 

learning.Peer-teachinginvolvesoccasionaluseofstudentsintheclass 

whohaveexperiences because of theirgood  backgroundinparticular area. 

Peer-teachingis also  an appropriate strategy to  be  applied in 

teachertrainingprogram.Itcansolvetheproblemoflargeclasssizeand it may  

release teacher educators’ time for personal research or for 

producingresourcebasedlearningmaterial(Benetetal.,1996:38) 

 

2.8.7Demonstration 
 

Ademonstrationactivityiswhentheteachers demonstratehowtodo 

somethinginfrontoftheirclass.Thepurposeofdoingademonstration 

istoshowthestudentsHOWtodosomethinginbothwordsandactions. 

Whenanteacherdemonstrates,he/sheshouldpointouttheprocess, stepby 

step.Havingwritteninstructions   ontheboardoronapieceof 

chartpaperisalsohelpful.(Cpel,et.al,1995) 

2.8.8  Debating 
 

Debatingis an organizeddiscussion on an issue which  is usually 

controversial.  Theclass isdividedintotwogroups, each supporting a “side” of 

the  issue: the  peoplewhoare“pro” and the peoplewhoare 

“against”.Eachsidehasaleaderandsupporters. There isalsoachair person, 

whokeeps order  during the debate. Each side  presents its argument in an 

organized,  clear, and intelligent manner. Thechair person orchairing 

committeethen decides  on  whohas won.Thisis decidedby 

judgingwhohasmadethestrongest,logicalarguments and whohas refuted 

theotherside’s arguments  mostsuccessfully. (Chet, 

et.al.1995)supportthetraditionalmethodof  teaching 
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assumethattheteacheristheonlysourceofknowledgeand knows 

best.Tosuchteachersandstudentsteachingtakespredominant 

roleoverlearning.Indeedstudents areassumed“emptyvessels”to be filled by  

theteacher.O’HaraandO’Hara(1998:78).Theauthors 

furtherwrite“duetotheirperceptionsmanyteachersandstudents 

tendtoavoidactivelearning.” 

2.9.FactorsAffectingImplementationof ActiveLearning 
Differenteducatorshavenotedthattheeffectiveimplementationofactive 
learningcanbe influencedby amultipleof factors.Someof themare 
discussedbelow. 

2.9.1Teachers’andstudents’perceptionofactivelearning 

Teachers’andstudents’perceptionofactivelearninglargelydepend on the 
knowledgethey adhere. This  means that teachers and 
studentswhostrongly participate in active learning. 

2.9.2ClassroomCondition 
 
Besides social  environment of a giveninstitution, the location,size, shape  

and constructionof the classroom,the presenceand effective 

managementofdifferentinstructionalfacilitieslike:furniture,resource center, 

laboratoryandlibraryserviceshavedirectbearinginthe instructionalmethods. 

Lue(2000:17)explainsthat  teacherswhoteachmanystudents inover 

crowdedclassroomoftensaythatitiscertainly notsuitabletoprovide activities 

and group works for  such classes. Similarly,REB  of SNNP 

(2003:19),initssurveystudyhas indicatedthat teachersbelievethat 

theycannotdo practical activities,problemsolving(activelearning)in over 

crowdedclassrooms. 

2.9.3Classsize 
It is not suitable to providedifferent experiments and group  works 

havingmanystudents inovercrowdedclassroom.SguazzinandGraan, 
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(1998:54)  intheirstudyhaveindicatedthat schoolsinmanyparts of Africaare 

composed oflargenumberof  students.Thusgivingstudents 

enoughattentionandmeetingtheneedofeverystudentsoastoengage 

activelyinlearningprocessisdifficult. 

2.9.4Thephysicalenvironment 
Anumberofschoolsconfirmedthatthephysicalenvironment(classroom 

arrangement,furniturearrangement,classroomappearanceandlayout 

etc)contribute alottopromoteactivelearning.Acleanandwell keptroom 

withappropriateresourcesandwell airedroomhelptoestablisha positive 

contributiontoimplementactivelearning.(Sguazzinand Graan1998:77) 

2.9.5  Thedesignof  theteachingmodule 
Mosttextbooksand modulesdo notincorporateactivelearning.They 

onlyserveone-wayinstruction. Inonewaycommunication  thelearner 

readswhathasbeenwrittenbutinnowayrespondstothematerial.This 

greatlyreducesthecreativityofthelearnersandtheimplementationof 

activelearning.(Leu,2000:86 

 

CHAPTERTHREE 

ResearchMethodologyandDesign 
This  chapter    discusses   the  method  employed,   research   design, 

proceduresof  datacollection,theinstruments usedtocollectdata,the 

samplingprocedureappliedandthemethodofdataanalysis. 

3.1TheMethodEmployed 
Asstatedinchapterone,theobjectivesofthisstudyare:toinvestigate teachers’  

andstudents’  perceptionsandpracticesof activelearning; assesshow 

theperceptionsof teachers andstudents  influencetheir practices  of    active 

learning  and  identify  factors  that affect  the implementation of   active 
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learning. In order to achieve the intended objective,qualitativemethod 

waschosen. Thereason forthis basis itself 

ontheideaofHubermanandMiles,(1994inBennet,et .al 1996)which 

saystoinvestigatetheissueineducation,whichisahuman  endeavor 

usingqualitativemethodthatseemsjustifiable. 

3.2.  TheResearchDesign 
The research design of this study was descriptive research method. 

According to Kumar (1996) descriptive method is suitable in attempting to 
describe systematically a situation, problem, phenomena and program. 
Thestudyattempts todescribetheperceptionsandpracticesof  active learning 
in Senbete General Secondary and preparatory school.Thus 
descriptivesurveywaschosenas  it 
enablestheresearchertodescribethecurrentstatusofanareaofstudy. 

3.3.TheSourceof DataandSamplingTechnique 

3.3.1.TheSourceof Data 
Thisstudy wasconducted inSenbete General Secondary and preparatory 

school.Hencethesourceof the 

datawasEnglishlanguageteachersandstudentsoftheschool. 

3.3.2.SamplePopulation 
Accordingtotheinformationobtainedfromthedepartmentoflanguage, atotalof 

120 students and16 teachers wereselected in January 

2015.Accordingly,60 or50% ofthestudentsand 8 or50%  of the  teachers 

wereincludedinthestudy.Inorderto secureadditionalinformation in the 

classeswere observedthreetimes. Further more,theobserved 

teachesrsandstudentswere selectedand interviewed.All together68  

peoplewereincluded in  the study. 

3.3.3SamplingTechnique 
Inordertogetsample  population purposivesamplingand systematic 

samplingwereusedinthestudy.The reason is that chosen Systematic 
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sampling is a probability sampling method that specific period selected 

from a large population on the other hand purposive sampling is a nun 

probability method where the researcherselectedspecific subject with 

traits that can provide specific informationto achieve the 

researchobjective as a result purposive sampling is often chosen over 

systematic sampling in the situation where the researcher want to 

selectedthat havespecific traitsthat are needed in researcher sampling. 

3.4.InstrumentsandProceduresof DataCollection 

3.4.1Instruments 
Threemain instruments  of  data  collection namely: questionnaire, 

classroomobservationandinterviewwereusedinthestudy. 

3.4.1.1Questionnaire 
Thequestionnaireswere preparedandcompletedbyEnglish teachers 

andstudents.Thequestionnaireshadfourparts.Thefirstpartof  the 

questionnairewas intendedtogatherinformationofthe 

teachersandstudents.Secondpartofthequestionnaireconsisted 

ofitemsthatintendedtoteachers’andstudents’perception of activelearning. 

Thethird part was  about the practices of strategiesin active  learning.In  

thefourthpart ofthequestionnairetherespondentswereaskedabout tendering 

factorsin orderto implementactivelearning. 

Theresearchervalidatedtheinstrumentsthatweredevelopedasfollows: 

beforetheactualdatacollectionwasstarted;theinstruments weregiven to 

colleaguesso as to getvaluable  comments and criticisms on the strengths 

and weaknesses  of  the items. Based on the comments obtained,  

necessary modifications weremade and giventothe thesis 

advisorforfurthercomments,criticismsandevaluation. 

Then the instruments weretried  out in small-scalestudy that was 

undertakeninSenbete General Secondary and preparatory school. 

Thetotalnumberofparticipantsinthestudywas3  teachers and12 
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students.Afteradministeringtheinstruments,someparticipants 

wereaskedforfeedback.Hence,someofthequestionswererefined 

Thereliabilityoftheinstrumentswas testedby Cronbachalphamethod. 

theinstruments werefoundreliable tocollectdata forthe main 

studyandthenadministeredasscheduled. 

3.4.1.2ClassroomObservation 
Lewy(1977:163)notedthat observationisusefultoindicate howthe 
lessonisdividedinavarietyofactivitiessuchas:groupwork,individual work,role-
playing,discussionandothers.Hancock(1998:89)alsosays, “Becauseof 
therichnessandcredibilityof informationitcanprovide, 
observationbeingadesirablepartofdatagatheringinstrument. 
Therefore,toobtainmore information,observationin the actual 
classroomteachingandlearningprocesswasused as datagathering 
instrument. Forthe purpose of observation, checklistwas employed. Based 
onthis,the researcher, andhis co-observerobservedthree classes.Theaverage 
agreementcalculated for each  of  the lesson 
observedwas87.2%,83.4%and81.6% respectively.AccordingtoGood 
andBrophy(1990)observersshouldachievegeneralagreementfrom 60- 90% 
toget reliable data. Accordingly,the three selectedclasses 
wereobservedthreetimeseach.Hence,atotalof9observationsweremarked using 
the check list developed forthepurpose.  Theobservationswere focusing 
onteacher-  student interactioninrelationtoactivelearning, classroom 
facility,studentpopulationintheclassroom, teachers’and students’activities. 

3.4.1.3Interview 
AsindicatedinWilkinsonandBhandarkar(1999:288),interviewingis 

necessarytoget deepfeeling,perceptions,valuesorhowpeopleinterpret 

theworldaroundthem,andpasteventsthatareimpossibleto replicate. In 

thelightofthis,tosupplementthedataobtainedthrough 

questionnairetheresearcherconductedinterviewswith teachersand 

studentsusingopen-endedquestions,whicharerelatedto the 

knowledgeandpracticesofactivelearning. 

3.5.Procedure 
Theresearcher adoptedthreestepsincollectingthedataforthe study. 
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First,relevantliteraturewasreviewedtogetadequateinformationonthe 

topic.Second,objectivesandresearchquestionwereformulatedtoshow 

thedirectionofthestudy.Third,datagatheringtoolsweredevelopedand piloted. 

Afterthequestionnairewasdistributedandcollected,classroom 

observationshavetakenplace.Finallytheinterviewwith teachers and 

studentswasconducted. 

3.6  Methodof  DataAnalysis 
The dataobtainedfromteachersandstudentsthrough questionnaires,  
observation and interviewwere  analyzed using descriptive 
analysismethod.Andtheresultofthestudyisreported using percentages, mean 
and grand mean obtained from   the 
numericalvaluesassignedtothedegreeofagreement. 
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CHAPTERFOUR 

PresentationandAnalysisof Data 

4.1AnalysisofthemainData 
Thischapter presents the  analysis and interpretation of dataandthe 

majorfindingsofthestudy.  Indoing so,thedatacollectedthroughthe 

questionnairesandclassroomobservationarepresentedwiththehelpof tables. 

Thechapterisdividedintothreesections. Characteristicsofthe 

subjects,analysisofthemaindataanddiscussionofthemajorresults 

arepresentedrespectively. 

4.1.1Characteristicsof thesubjectsandTheirBackground 
knowledgeonactivelearning. 

Beforediscussingthedatarelatedtothemajorquestions,asummaryof 

characteristicsofthesubjectsis presentedhere.Asmentionedinchapter 

three,theintendedinformationforthisstudyhasbeengatheredfrom 

twogroups;namely,teachersandstudents ofSenbete General Secondary and 

preparatory school.Atotal of 68  respondents wereincluded in the study. 

Sixtyof them  were studentsandEight ofthemwere teachers.All 

teachersarequalified with BA .degree. Some of them had taken 

generalmethodof teachingbutmostofthemdid not.As 

farastrainingonactivelearningis concerned,almostallofthemdid 

nottakeany,yetsomeareattending theDiplomaProgram. 

Studentsontheotherhand,reportedthat theyhavestarted 

attendingmethodologycoursesinthe School recently and 

practicingactivelearning. 

4.1.2Dataobtainedthroughquestionnaire 
Usingtheteachers’andstudents’questionnaire,responsesabouttheir 

perceptionsof activelearningwerecalculated and presented. Thedata 
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taken from  the   surveys were analyzed in line with the   research 

questions. 

In analyzing the perceptions of   teachers and students on active 

learning, questionnaire entitled “Knowledge and experienceon  

active learning” (See  AppendicesA andB) servedas the 

primarysource  of information. 

Table 4.1.FrequencyDistributionof 
DataCollectedonPerceptionsofteachers 

 
Items 1=S.Dis 

 

agree 
2=Disagree 3=Undecided 4=Agree 5=S. 

 

Agree 
 
 
 

(∑vxf) 

 
 
 

X=∑Vxf 
 

N 
F % f % f % F % f % 

1       4 50 4 50 36 4.5 
2 4 50 3 37.5 1 12.5     13 1.6 
3   4 50     4 50 32 4.0 
4 8 100         8 1.0 
5       2 25 6 75 38 4.75 
6       2 25 6 75 38 4.75 
7       4 50 4 50 36 4.5 
8       5 62.5 3 37.5 35 4.4 
9       1 12.5 7 87.5 39 4.9 
10       5 62.5 3 37.5 35 4.4 
11       2 25 6 75 38 4.8 
12 2 25 6 75       14 1.8 
13 3 37.5 5 62.5       13 1.6 
14 4 50     4 50   20 2.5 
15       4 50 4 50 36 4.5 
16 4 50     4 50   20 2.5 
G.Mean            3.5 

 
 

Items1-
16inTable4.1arepresentedinAppendix‘A’. 

 

Activelearningdemandsnotonlyteachers tobe expertsintheirfields, 

butalsothattheyunderstand howstudents learn.Itisachallengefor 
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teacherstoacceptanactivelearningapproach. Thusitisnoteasyto get teachers 

to  joinan activelearning. (Derebssa, 2006:136). It was in 

cognizanceofthisfactthat t e a c h e r swereaskedabouttheirknowledge 

andexperienceonactivelearning. 
 

Accordingly,  items  related  to   assumptions  about  active learning, 

advantagesofactivelearningandtheirviewsaboutactivelearningwere 

presented to findout their perceptions. Theitems are presented in 

‘AppendixA’andthedatacollectedarepresentedinTable4.1. 
 
 
Item   1,7 and 15says   “Current     knowledge  depends   on   the   previous 

understanding.”Itwaswidelysupported by theteachers.Ascan be 

seenintable4.1,themeanvalueof  theirresponses(4.5)rangesfrom 

“Agree”to“StronglyAgree.”Hence,alltheTeachersagreed ontheidea 

(assumption)thatcurrentknowledgedependsonthepreviousknowledge 

orunderstanding. 
 
Ontheotherhand item2 of thesametablesays.“Theteacherholds 

mostoftheknowledgenecessaryforthe students.”Themeanvaluefor 

thisresponseisbetween1and2i.e.theteachersreflectedtheirstrong 

disagreement.Thisimpliesthatalltheteachers believethatstudents 

canalsobe sourcesofknowledge. 

Item3(seeAppendixA) encounteredstrongdisagreementby50%ofthe   

teachers Teachersagreed ontheidea 

(assumption)thatcurrentknowledgedependsonthepreviousknowledge 

orunderstanding. 

Item4(seeAppendixA) encounteredstrongdisagreementby100%ofthe 

teachers.  This  means that teaching facts alone is not enough to 

preparestudentstounderstandtheirenvironment. 
 
Foritems5,6 and 11 
(seeAppendixA)themeanvaluesoftheresponsesare4.8,4.8 and 4.4 
respectively.Thisindicatesthat teachers stronglyagreedontheissues 
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whichsayteachersmustpreparestudentstocommunicate. 
Item9says“Activelearning  offersopportunitiesforprogress.”Regarding this 

item,almost all(87.5%) of the respondents showedtheir  strong 

agreementwiththeissue.Furthermore,themeanvalue oftheresponses 

(4.9)strengthensthesupporttotheassumptionraised. 

Item13 says“Activelearningisnoteconomicaltouseinstructionalaids.” A   good   

percentage (62.5%)  of  the respondents  disagreed with the statement. 
 
Item14 and item 16of thesametableisabouttherequirementof activelearning. 

Fiftypercent oftherespondentsstronglydisagreedwiththeideaandthe 

other50% ofrespondentssupportedtheidea.Butthemeanvalueofthe 

responsestendstodisagreewiththeissue.Thegeneralanalysisofallthe items 

indicates that most teachers seem to have  positiveattitude 

towardsactivelearning.Thegrandmeanvalue(3.5)ofalltheresponses 

tendtosupport  thevaluesforagree. Hence, one can deduce that the groups of  

teachers  have perceived  active learning positively.The 

teachers’positiveperceptionofactivelearningisstrengthened  by the 

interviewconductedwith them 

 

Table4.2.FrequencyDistributionof DataCollectedonPerceptions 
 

ofStudents 
 

Items 1=S.Dis 
 

Agree 
2=Disagree 3=Undecided 4=Agree 5=S.Agree  

 
 

(∑vxf) 

 
 
 

X=∑Vxf 
 

N 
F % F % F % f % F % 

1 1 1.7 4 6.7 2 3.3 20 33.3 33 55 260 4.3 
2 13 21.7 33 55 5 8.3 7 11.7 2 3.3 132 2.2 
3 19 31.7 36 60 5 8.3     106 1.8 
4 6 10 11 18.3 1 1.7 11 18.3 33 55 240 4.0 
5     1 1.7 15 25 44 73.3 283 4.7 
6 5 8.3 2 3.3 9 15 25 41.7 19 31.7 231 3.9 
7     4 6.7 15 25 41 68.3 277 4.6 
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8 23 38.3 21 35 5 8.3 7 11.7 4 6.7 128 2.1 
9     1 1.7 25 41.7 34 56.7 273 4.6 
10     2 3.3 18 30 40 66.7 278 4.6 
11     14 23.3 30 50 16 26.7 242 4.0 
12 16 26.7 20 33.3 7 11.7 8 13.3 9 15 154 2.6 
13 1 1.7 1 1.7 2 3.3 16 26.7 41 68.3 278 4.6 
14   2 3.3 3 5 20 33.3 35 58.3 268 4.5 
G.Mean            38 

 
 

It  is  not  only  teachers’   perception that  affects    the  effective 

implementationofactivelearninginstructional method.The perceptions 

andexpectationsofstudentsalsoaffecthowlearningisviewedandhow 

teachingisorganized(Derebssa,2006:133). 

 
Inrelationtothis,14 itemswerepresentedtostudents tofindouttheir 

perceptionsandtheirpriorknowledgeaboutactivelearning. 

 
Intable4.2item1states“Ibelievethatlearningdependsontheprevious 

understanding”. Inrespondingtothisitem55% ofthestudentsshowed 

theirstrong agreement  where as 33.5%of    them  expressed their 

agreement.About6.7%ofthemshowedtheirdisagreementand1.7saidthe

ystronglydisagreewiththeidea.Oneof  theassumptionsof  active 

learningsays “The current knowledge depends onthe previous 

understanding.”Inrespondingtotherelateditem,atotalof  88.5%the 

respondents showedtheiragreement.  Thisindicatesthat  thestudents 

havegood understandingontheassumptionforwarded. 

 
Item3states“lecturesarethebestwaysofgettingnecessaryknowledge.” 

Thestatement is  not supported by almostallthe respondents. Sixty percent  

of the respondents showedtheir disagreementand 31.7%of themstrongly 

disagreedwiththeidea.Asmallnumber(8.3%)remained neutral.  This seems  

to  generalize that  most  of    them  have  the 
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assumptionsthatlecturingalonehasnothingtodo withtheirlearning. 

Butpracticallyaswitnessedduringobservation,teachersuselectures 

intheirclassroomsincontrastto theirresponsesinquestionnaire.The 

interviewresultsalsoshowthatsometeachers preferlecturemethod 

toactivelearning.  Thereason forthis maybe thefearnottocover the 

portion.Initem5of Table4.2(seeAppendixB),therespondentswere asked 

whethertheybelieveactivelearningmotivatesthemtolearn.  In 

respondingtotheitem,themajorityof therespondents(73.3%)replied 

thattheystronglyagreewiththeidea,and25%  of themagainshowed 

theiragreement.Andthemeanvalueof  theresponsesindicatesstrong 

agreement. 

Learningby “doing”isathemethatmanyeducatorshave stressedsince 

JohnDewey’sconvincingargumentthatstudents mustbe engagedinall 

activequestsforlearningnewideas.Studentsshouldbe presentedwith reallife 

problemsand  then helpedtodiscoverinformation requiredto 

solvethem(Jones,etal.1994). 

Inlinewiththis,respondents weregivenanitemwhichstates “Ibelieve 

thatactivelearningislearningbydoing.”The      majority       of        the 

respondents  (68.3)answered  that  they  strongly  agree  with  the 

assumption.  The mean value of the responses also  showsthat the 

respondentsstronglyagree. 

 
Item 10  which says: “I believethat activelearning  prepares us for 

participation.”Thisissuewassupported by themajority(66.7%)of  the 

respondents. Themeanvalueof theresponsesisbetween“Agree”  and 

“stronglyagree”.Thegrandmeanvalueoftheresponsesofthestudents 

isbetween “Undecided”and“Agree”. 

 
Mostteachers andstudents seemtohavepositive attitudes 

towardsactivelearning.Thegrandmeanvaluesofteachers3.5andstudents 

3.8aretendingtothevalue for “Agree”.Hence,the twogroups  have 
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perceivedactivelearningpositively.But,theobservationresultandthe 

responsesfromtheinterviewreflectsthattheydo notimplementactive 

learningintheirclassrooms. 
 
 
Thenextpartshowsustheteachers’responsesontheextenttowhich 

theyimplementactivelearning. 

Item 1-13 presents  lists of  active learning strategies   presented  in 
 

Appendix‘A’part II. 

Table4.3.FrequencyandMeanValuesof Teachers’useof Active 
 

LearningStrategies 
 

Items 1=Not 
 

atall 
2=rarely 3=some 

 

times 
4=frequently 5=Always  

 
(∑vxf) 

X=∑Vxf 
 

N 
f % F % f % F % F %  

1     7 87.5 1 12.5   25 3.1 
2   2 25 6 75     22 2.8 
3     4 50   4 50 32 4.0 
4     4 50 4 50   28 3.5 
5       2 25 6 75 38 4.6 
6         8 100 40 5.0 
7     1 12.5 7 87.5   31 3.9 
8     2 25 6 75   36 4.5 
9 6 75 2 25       10 1.3 
10       4 50 4 50 36 4.5 
11       3 37.5 5 62.5 37 4.6 
12     4 50 4 50   28 3.5 
13     4 50   4 50 32 4.0 
Gmean            3.8 

 
Ascan be seenfrom  table4.3different  activelearningstrategies were 

providedas representatives.Accordingly,thefrequencydistributionof 

theuseofthesestrategiesbyrespondentsispresentedasfollows. 

Theteachersfocusedmethod,which is“lecture/explanation” 

method.Itwasreflectedby almostall(87.5%)theteachersasithas 
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beenusedsometimes.Themeanvalueof theresponses(3.1)indicates 

thesame.Inresponsetotheitemteachers pretendedthat theyuse 

lecturemethodonlysometimes. Buttheobservationresultrevealsthat 

theytendto uselecturemethodfrequently. 

Ontheotherhand,amongcommonactivelearningstrategiespresented 

inthetable4.3,‘Discussion’wasansweredby 75% oftherespondents. 

Themethodisemployed‘always’.Themeanvaluefordiscussionis 

(5.0).Thisvaluealsoindicates frequentuseof 

discussionintheschoolunderstudy. 

Theother activelearning strategy favoredby  allthe teachers was 
‘Brainstorming’.Themeanvalue(5.0)indicatesthatalltheteachers 

use‘Brainstorming”always. Themean valuefor‘Peer-Teaching’(3.9)is 

verynearly closetothe  values for‘Frequently’.Thisvaluealsoindicates 

thattheteachersemploythisstrategyintheirclassroomsfrequently. 

nothercommonly used  active learning strategy,   “Group  work”  is 

indicatedbythemeanvalueof4.5.Themeanvalueshowsthattheactive 

learningstrategyisusedby theteachersfrequently.Inthesameway 

‘Debating’ isfrequently employed  by the teachers. Thegrand mean 

(3.8)isapproachingto4     Whichisequal tothe value for‘frequently’. From  the 

teachers’ responses, therefore, one can say that active learning is 

frequently employedin the university. Nevertheless,  the observation 

result,  the   students’  response and  some interviewees’ 

responsesdisprovethis. 

The followingitems (1-13) are related toactivelearning  strategies in 
whichstudents aresupposedtotakepart.  The itemsarepresentedin 
Appendix‘B’part II. 

 
 
Table 4.4.Frequencyandmeanvaluesof students’participationin 

 

Activelearning 
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Items 1=Not 

atall 

2= 
 

Rarel
y 

3=some 

times 

4=frequently 5=Always  
 

(∑vxf) 

 
 

X=∑Vxf 
 

N 
F % f % f % F % F % 

1 2 3.3 3 5 7 11.7 25 41.7 23 38.3 244 4.1 

2 20 33.3 14 23.3 11 18.3 9 15 6 10 147 2.5 

3 4 6.7 12 20 17 28.3 19 31.7 8 13.3 185 3.1 

4 5 8.3 10 16.7 22 36.7 12 20 11 18.3 194 3.2 

5   8 13.3 15 25 12 20 25 41.7 234 3.9 

6 4 6.7 7 11.7 23 38.3 14 23.3 12 20 203 3.4 

7 2 3.3 6 10 23 38.3 15 25 14 23.3 213 3.6 

8 6 10 14 23.3 27 45 5 8.5 8 13.3 175 2.9 

9 36 60 20 33.3 1 1.7 1 1.7 2 3.3 93 1.6 

10   2 3.3 10 16.7 25 41.7 23 38.3 249 4.2 

11 2 3.3 6 10 10 16.7 18 30 24 40 236 3.9 

12 5 8.3 9 15 17 28.3 21 35 8 13.3 198 3.3 

13 2 3.3 10 16.7 27 45 11 18.3 10 16.7 167 2.8 
G.Mean            3.3 

 
The pedagogical shift from, teacher- centered approach, to  student- 
centered/activelearning,requiresafundamentalchangeintheroleof 
theeducatorfrom thatof adidacticteachertothat  of afacilitator of 
learning.Thecommonelementintheactivelearningapproach  isthat teachers 
are removedfrom their role  of standingat the front of a 
classroomandpresentingthematerial.Thestudents areplacedintothe positionof 
teachingthemselves,andtheteacher  isconvertedintoa coachandahelperin 
theprocess.Chetetal(1993). 

Itemsintable4.4trytofindoutwhetherstudents areplacedinthe 

positionofteachingthemselvesinparticipatinginactivelearning. 
 
 
Thefirstiteminthelistis‘Lecture/explanation’method.Thestudents 

wereasked howoften  theyseetheirteachers usingthestrategy.In response  to 

the item, 41.7% and  38.3% of  the respondents said 
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‘Frequently’and‘Always’respectively.Themean  valueof  theresponses (4.1) 

however,showsthat ‘Lecture/ explanation’ method  isfrequently employed.   

Aswas seen in teachers’responsetothesameitem,the 

useoflecturemethodwas“sometimes”,butthestudents’responseand the 

result of  observation show that  lecture   method is employed frequently. 

Asto item 5, “Discussion” isoneof the  mostpopularactivelearning 

strategiesrespondedtoby20% and41.7%oftherespondents.Themean 

valueoftheresponsesis3.9whichisverycloseto4.Thisindicatesthat students 

participatein‘Discussion’  frequently.  Themean value forthe 

responseon‘Brainstorming’is3.4,andindicatesthatstudentstakepart in 

thisstrategysometimes. 

Asfaras‘Groupwork’isconcerned,41.7%oftherespondentswitnessed 

thattheyparticipatefrequentlyand38.3%ofthemrespondedthatthey 

alwaysparticipate  ingroupwork.Themeanvalueoftheresponsesalso 

indicatesthatstudentsparticipateinthestrategyfrequently. 

Ontheotherhand,‘Debating’wasrespondedby 45%   of thestudents. 

Nevertheless, themeanvaluefortheresponses(2.8)showsthatstudents 

participateinthestrategy“Rarely”. 

Thegrand mean fortheresponsesis3.3,whichmeansthatthestudents 

participateinalltheactivelearningstrategiessometimes. 

Inthe nextpart, acomparisonbetweenthe teachers’useof active 

learningandthestudentsispresented. 

 

 

 

 

 

Table 4.5.   A  comparison of   Percentages  and  Mean Values  

of Teachers  andstudents indicating the useof  

Active LearningStrategies 
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No Items Teachers Students 

Frequentuseof Active 
 

learning(%) 
Mean 

 

Value 

s 

Frequentuseof 
 

Activelearning 
 

(%) 

Mean 
 

Value 

s 

1 Lecture/explanation 12.5 3.1 41.7 4.1 
2 Projectmethod 0.00 2.8 15 2.5 
3 Problemsolving 0.00 4.0 31.7 3.1 
4 Role- playing 50 3.5 20 3.2 
5 Discussion 25 4.6 20 3.9 
6 BrainStorming 0.00 5.0 23.3 3.4 
7 Peer-Teaching 87.5 3.9 25 3.6 
8 Co-operativelearning 75 4.5 8.5 2.9 
9 Fieldtrip 0.00 1.3 1.7 1.6 
10 Groupwork 50 4.5 41.7 4.2 
11 QuestionandAnswer 37.5 4.6 30 3.9 
12 Demonstration 50 3.5 35 3.3 
13 Debating 0.00 4.0 18.3 2.8 
G%age 

 

/mean 
 29.8 3.8 22.2 3.3 

 
 

Acomparisonbetween theresponsesofteachersandthatofstudents 

wasmadetodeterminetherelationshipbetween 

theirimplementationof activelearningintheir  classrooms. 

Theresearcher alsocomparedthe 

averageresponsesandmeanvaluesofteachersandstudentsforeach 

ofthespecifiedquestionsasshownintable4.5. 

According  tothepercentageandthemeanvaluesobtained,thereisa 

differenceintheimplementationof activelearningbetweenteachers 

andstudents. 

Forexample,problemsolvingapproach (oneof  thestrategies)of  active 

learning is reported by  teachers  to be  frequently   used whereas 

studentspointedoutthattheyuseitsometimes. 
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Brainstormingisagainreportedtobe usedalwaysbytheteachersbut students 

saiditisimplementedonlysometimes.Theinterviewconducted with 

teachersa n d s t u d e n t s    however,revealedthat 

b o t h ‘Problemsolving’and‘Brainstorming’arerarelyusedin 

theclassrooms. 

 
Themean value fordebating is(4.0)  forteachers, anditis(2.8)  for students; 

i.e.teachersreportedthattheyimplementitfrequentlybut 

thestudentsclaimedthattheyseeit sometimes. 

 
Inlookingatthegrandmeanof alltheitems(3.8)forthe teachers, 

whichisnearlycloseto“frequently”,whereasitis(3.3)by thestudents 

sidewhichisonly“sometimes”,indicatesthat theimplementationsof 

activelearningisnotasexpectedtobe. 

Thefollowingtableisabout factorsaffectingtheimplementationofactive 

learning.Theitems1-12inthetablearepresentedinAppendix‘A’part III. 

Table 4.6.  Percentageand  Mean Valuesof   FactorsAffecting 
 

Teachers’ImplementationofActiveLearning 
 

Items 1=Serious 2=Undecided 3=Serious 4=MostSerious  
 

(∑vxf) 
X=∑Vxf 

 

N F % f % F % F % 
1   4 50 1 12.5 3 37.5 23 2.9 
2 4 50   3 37.5 1 12.5 17 2.1 
3 3 37.5 1 12.5 4 50   17 2.1 
4 5 62.5   1 12.5 2 25 16 2.0 
5 5 62.5   3 37.5   14 1.6 
6 3 37.5 2 25 1 12.5 2 25 18 2.3 
7 1 12.5   3 37.5 4 50 26 3.3 
8 3 32.5   1 12.5 4 50 22 2.6 
9 2 25 2 25 4 50   18 2.3 
10 4 50 1 12.5 3 37.5   15 1.9 
11 6 75 2 25     10 1.3 
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12 2 25 2 25 3 37.5 1 12.5 19 2.4 
G. 

 

Mean 
         2.3 

 
 

Table4.6  showsfactors affecting  teachers’ implementationof active 

learning.Inthispartthereweretwelvefactorsassumed tobe affecting 

factorsintheimplementationofactive learning.Amongthese factors,the 

researcherhasselectedfour  of thefactors  todiscuss. Thefactors  are 

selectedbecausetheyareindicatedbytherespondentstobe significantly 

affectingfactorsintheimplementationofactivelearning. 

1.Students’lackofinterestinactivelearning-50% 
 

2.Students’belief andperception–50% 
 

3. Largeclasssize–50% 
 

4.TeachersBelief andperception-50% 
Thereis  noquestion that interest, belief  and perceptionsarecrucial 

factorsinimplementing activelearninginclassrooms. 
 
 
As can be  seen  from table 4.6, oneof the hinderingfactors for the 

implementationof  activelearningislackof  students’interestinactive 

learning.Thisfactorisproposedby 50% oftheteachersasaserious 

one.Anothernegativelyaffectingfactor  of theimplementationof active 

learningproposedby theteachersisstudents’belief   andperception. 

Accordingtotheteachers’interview,students do notlike tobe taught by  active 

learning method.    Hence, teachersface  difficulties   to 

implementactivelearning. 
 
 
Itisalsovery difficulttoapplyactivelearningtolargeclassesandina 

situationwherethereisnegativeperceptionfortheteachers/teachers 

becomereluctant. Inlinewiththis,50% oftheteachersidentifiedthat largeclass 

sizeand perception  of the teachers  arethe mostserious 

factorsaffectingtheimplementationofactivelearning.Studentsontheir 
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partindicatedfactorsthat affecttheirparticipationinactivelearning. 

Table4.7presentstheitems1-12whichareinAppendix‘B’part III. 

Table4.7.Percentageandmeanvaluesof factorsaffectingstudent’s 

participationinactivelearning 
 

Items 1=Not 
 

Serious 

2= 

Undecided 

3=Serious 4=nMost 

serious 

 
 

(∑vxf) 

 
 

X=∑Vxf 
 

N 
F % F % f % F % 

1 14 23.3 6 10 17 28.3 23 38.3 169 2.8 

2 10 16.7 9 15 25 41.7 16 26.7 167 2.8 

3 33 55 13 21.7 7 11.7 7 11.7 108 1.8 

4 5 8.3 11 18.3 21 35 23 38.3 182 3.0 

5 16 26.7 17 28.3 16 26.7 11 18.3 142 2.4 

6 14 23.3 9 15 19 31.7 18 30 161 2.7 

7 21 35 10 16.7 12 20 17 28.3 145 2.4 

8 9 15 14 23.3 27 45 15 25 178 3.0 

9 17 28.3 11 18.3 19 31.7 13 21.7 148 2.5 

10 23 38.3 8 13.3 13 21.7 16 26.7 142 2.4 

11 7 11.7 16 26.7 24 40 13 25.7 163 2.7 

12 5 8.3 8 13.3 35 58.3 12 20 174 3.0 
 
 

Itisnowonderthat the shortage of time(item 2) in  applyingactive 

learningisindicatedasoneofthemajorfactors.Thisfactorwasselected 

asaseriousoneby41.7%ofthestudents. 

Somestudents’dominanceandthedesignof theteachingmoduleare 

alsoassumedtoaffecttheimplementationofactivelearning.Accordingly 

40%  and58.3%of thestudents proposedthesefactors  respectivelyas 

seriousproblems. 

Theotherfactorproposedasahinderingfactortoimplementingactive- learning 

isteachers’tendency touselec turemethod. Thirtyeight 
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Percentofthestudentspointedthatthisfactoristhemostseriousonein 

theuseofactivelearning. 
 
 
Manyresearcherspointedoutthattimeconstraintisthemajorfactorin 

implementing  activelearning. Forexample,Capelet al (1995),  explain that, 

someteachers dislikeactivelearningsimplybecause  itbringsan 

extrademandintheplanning,preparationandevaluation.Theybelieve that 

activelearningispressurizedby timetable.Inconnectiontothis 

30%  thestudents pointedoutthat  thetimetableisthemostserious 

problemintheimplementationofactivelearning. 

Knowledgeand  experience   of  teachers  and students  have been assessed 

through different questions. Teachers and students 

wereaskedtoreflecttheirperceptionsonactivelearningasshownintable4.6 

(Teachers)andtable4.7(Students) 

 
 

4.1.3. Presentationand Analysisof DataObtained 

throughObservation. 
 
 

Theanalysisandpresentation of thedatacollectedthroughclassroom 

observationispresentedbelow.Tofulfillthepurposeoftheobservation, the 

eightrandomlyselectedteachers wereobserved. Thedatabasedon the 

requirementof the classroom  checklist (see appendix “C”) were 

collected.Theyare analyzed  in separate tables. Theobservation was 

conducted by   the researcher and his co-observerand the result of 

observedcaseswereaddedupandpresentedinthefollowingtable 

Table4.8Classroomcondition 
 
 

No Items Yes No 

No % No % 
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1 Isthereenoughsittingspaceforall 
students? 

6 75 2 25 

2 Aretheseatsmovable? 6 75 2 25 
3 Istheclassroomlay-outarrangedto 

facilitateactivelearning? 
2 25 6 75 

4 Arethedesksarrangedin straightrow? - - 8 100 
5 Istheclasssizeappropriate? 1 12.5 7 87.5 
6 Isthereenoughspaceformovement 

betweendesks? 
1 12.5 7 87.5 

 
Asdepictedintable4.8thedataobtainedfrom  classroomobservation 

provedthat the classroomconditionand seating  arrangement is  not 

convenienttoimplementactivelearning.Onemajorproblemobservedin the 

classroom is the lay-out of   the classes. Majority(75%)  of   the 

observationresultindicatesthattheclassroomlay-outisnotarrangedto 

facilitateactivelearning. 

Thephysicalenvironments of  theclassroomdo notreflecttherequired 

conditionforactivelearningpractices. 

 
Table4.9. Teachers’activities 

 
No Items Yes No 

No % No % 

1 Arrangingstudentsfordifferentclassroom 

activity 

2 25 6 75 

2 Clarifyingthelearningobjectives 1 12.5 7 87.5 

3 Givingdirectionaboutprocedures and 

activities 

1 12.5 7 87.5 

4 Usingdifferentinstructionalmethodsto 

implementactivelearning 

- - 8 100 

5 Encouragingstudents tobecomeactive 

participant 

2 25 6 75 
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6 Managingtheclassforactivelearning 

implementation 

2 25 6 75 

7 Usingquestionstoelicitstudents’ideas 3 37.5 5 62.5 

 
In table 4.9 above,  the classroom observation result indicates that 

majorityoftheactivitiesexpected tobe practicedby the teachers were 

notobserved.Forinstance, 100%oftheobservedclassesdid notshow 

theuseofdifferentinstructional methodstoimplementactivelearning. 

Intheinterviewconductedwiththeteachers, someoftheteachers confirmed  

that applyingalltheactivitiesinclassroomisdifficult.  This indicatesthatthe 

teachersimplementthetraditional/teacherfronted approach   to 

teaching. The reasons  for not  applying  the  activities 

mentionedintable4.9maybe lackof training  onactivelearningand 

classroomconditionssuchaslargeclasssizeandfixed desks. 

Table4.10.Activitiesofstudentsduringthelesson 
 

No Items Yes No 

No % No % 

1 Studentsareparticipatingin problem 

solvingactivities 

- - 8 100 

2 Studentsareplayingroles 2 25 6 75 

3 Studentsarediscussingissuesin groups 3 37.5 5 62.5 

4 Studentsaretakingpartinpeer-teaching 3 37.5 5 62.5 

5 Studentsarepracticingdemonstration 1 12.5 8 87.5 
 
 
 

The observation result  of  table 4.10 shows that students   are not 

portraying  the   required  behavior  for their  own learning.  Among 9 

observedsessions, only37.5% ofthemwereobserveddiscussingissuesin their 

groups. Themain reason fortheirpoorparticipation  maybe the failure of 
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their teachers to use activelearning  in their respective classes. 
 
 

Table4.11.UtilizationofInstructionalMaterials 
 

No Items Yes No 

No % no % 

1 Aretherecharts,posters,diagrams,etc? 2 25 6 75 

2 Doestheteacherusetheinstructional 

materialsotherthanbooks,charts,posters? 

- - 8 100 

3 Doestheteacherillustrateideasusing 

instructionalmaterials? 

- - 8 100 

Availabilityofinstructionalmaterialsinclassroomisthemajor factorto 

enhance the wholeprocess of education. Whereasin  table, 4.11 the 

observationresult indicatesthat inthe  78%  of the observedclasses, 

therewasnoinstructional material.Moreoverin100%of theobserved 

classes,theteachersdonot useinstructionalmaterials. 

  
Tosumup,theutilizationofinstructionalmaterialsin theobserved 

classeswasfoundtobe ataminimumlevel.Thisismightbe dueto lack 

ofresourcestobe used. 

 
Table4.12.ClassroomEvaluation 

 
No Items Yes No 

No % No % 

1 Theteacher givesgroupworkactivities, 

forthelearnerstoparticipate. 

3 37.5 5 62.5 

2 Theteacherfollowsupstudents’ 
 

participation 

2 25 6 75 
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3 Theteacherelicitsresponsesfromthe 

students 

3 37.5 5 62.5 

4 Theteacherevaluatesstudents’group 

cooperation 

4 50 4 50 

5 Theteacherchecksandgives 

constructivefeedbacktostudentswork 

3 37.5 5 62.5 

 
Table4.12 aboveindicates that all  classroom activitiesare not well 

performedby theteachers.Forexample,manyteachersdo notgive 

groupworkactivities,askquestions orgive exercises. Moreoveralmost all of  

the teachersdo  not follow  up students’   participation and activities.  

Accordingto  the  observation  result,  only 37.5%   of  the 

Teacherscheckandgiveconstructivefeedbacktostudents’work.Inan 

activelearningclassroomhowever,classroomassessment motivatesthe 

learnerstowardstheirlearning.(TESO,2003) 

 
 

 

 

4.1.4. Dataobtainedthroughinterview 
 

4.1.4.1PresentationsandanalysisofDataObtainedthrough 
 

Interview 
 

The analysis  of  data   gathered through interviewhas  also shown 

consistentresultswithfindingsofquestionnaireandobservation.Ithas 

alsosignifiedthatteachersemployactivelearningoccasionally. 

4.1.4.2  T e a c h e r s’PerceptionsofActivelearning 
 

Theinterviewwiththe teachersa n d s tudentsexamined howthey 
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perceiveactivelearning.General affectivestatementsindicatingnegative or  

positive  feelings  towards  active learning   measured  individual’s 

perceptions. 

Thedata  wereorganizedintotwocategories.Theyaret e a c e rs’and 

students’perceptionofactivelearning. 

Perceptionplaysagreatrole tofacilitateorhinderindividual’sactivity. 

AccordingtoMorgan,etal(1986:1580)perceptionofanindividualrefers 

tothewayanyeventintheworldand theworlditselflooks,sounds, feels,  

tastes  or smells to him. Therefore,  it seems apparent   that 

teachers’perception of  active learning has an important role in 

influencing  the  effective implementation   of  active learning  in  the 

classroom    either  positively  or  negatively.  These  conditions   were 

highlightedintheinterviewconductedwiththeteachers’groupabout their 

perceptionon activelearning. Therewerethree  teacherswho 

participated in detailed interview.Theyperceived  the active learning 

positively even though they did   not  employ   it  effectively in  their 

classroom. 

The researcher: How doyou feel aboutthe practicabilityofactivelearning 

inyourclassroom? 
 
 
The first teacher:he hasexperiencedactive learningforthe lastfour years. He 

isreallyinterestedandbelieveinthe viewsofactivelearning.It isexactlythe wayin 

whichone canlearn.He hasalsotakenthe training thatimproves hismethodof 

teaching. Beforefive years,he isreallythought 

thatusingactivelearningwaswastage oftime.But nowpractically 

seethatstudentslearnmore  whentheyareengagedin activitiesthat make 

themparticipant. Asto itspracticability, it isdifficult to make it 

100%becauseofsomefactorssuchasinterest. 
 
Another teacheron the otherhandput hisperceptionofactive learningby 

saying“Itismore of  theorythan practice.”Andexplained in detailwhathefeels. 



56 

 

Theresearcheraskedthe samequestion: 

The  teacherreplied:IthinkIseeactivelearningdifferently.Somethink 

asifitistotallypractical “TESO” guideline  forassessmentforexample, 

istheoretically very  useful, but  practically impossible for anumberof 

reasonslike largeclass  size,workloadof  teachers,lackof teaching 

material,lackofinterestandsomecomplaintsofboththe  t e a c h e r sand students. 

The  same   holds true with active learning implementation. 

Therefore,provisionof teachingmaterials,budgetand  technologyshould be  

considered to  make it effective. In  addition to   the  above factors, 

teachers’lackof  interestandtrainingon suchmethodologymayaffect 

itspracticability.Ifalltheseproblemsareminimizedand the teachers accept it  

willingly active learning  may become suitable  in  different situations. 

Theresearcher:Towhatextentisactivelearningusedinyourclassroom? 
 
The third teacher:Eventhoughanumberofproblemsexist,shecansaywe havetotry 

touseactivelearninginthe classroomfrequently. Forinstancesheuseactive 

learningstrategieslikebrainstorming,groupdiscussion,roleplay,peer-

teachingetcfrequently. 
 
 
 
The researcher:canyou tell me someof yourpre-service  andin-service 

trainingandyourexperienceonanydifferentinstructionalmethods? 
 
 
teacher:   I have taken Diploma Program; I have  also taken training   on   

teaching methodologiesand  attended  workshops  and seminars. 
 
 

4.1.4.3.StudentsPerceptionof Activelearning 
 
Moststudents haveperceivedactivelearningpositively.Thereappeared 

toagreeabouttheimportanceofactivelearning.  Mostofthem feltthat 

activelearningishelpful.Theyhavealsoexperiencedsuccess ingrades 
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becausetheylearnthroughthisapproach. Moreover,studentsexpressed 

itspositive implicationmorethan  itsnegativeimplication.Thefollowing view 

fromaninterviewofstudents highlightstheaboveideas.Oneofthe participant   

group members (S1)  explained his perception of  active learningasfollows: 

The  researcher:How  do you  feel  about the  practicability of   active learning? 

The student:Astome the assumptionsofactivelearningare useful 

forstudents’learning.But regardingitspracticability,itdependson 

somefactorslike shortageof  time,interestof  teachersto teachusing 

activelearning,lackof modulesetc. Suchfactorsmakeitspracticability 

lesseventhoughitisuseful. 

Anotherstudent:explainshisfeelingasfollows: 
 

The researcher:  Aretheresomebenefitsbecauseyou learnthroughactive 

learning? 

The student:Ofcoursetherearemany.Active learninghelpedme toexplain my 

feelingwithconfidence.Especially;,duringgroupwork,and project 

work.Iapplyitin  my ownlearningsituation.But activelearningistime killing 

andwe areinshortoftime andmodules.Somemoduleslackclarity 

tousetheminactivelearning. 

Anotherintervieweeexplainedher  feeling  of activelearning as follows: 

The researcher: Whatdoyou   commenton the  methodof teachingin 

generalandthe applicationofactive learninginparticularinyourEnglish courses? 

The student:Asexplainedby friends,activelearninginprinciple is a goodway of 

learning. Butit has  also some short comings.For instance,inthenameof  

continuousassessmentsometeachersgive 

unfairgrades.Furthermoreactivitiesgiven tostudentsaretoo  manyand make 

students verybusy. A disagreement of students during group 

discussionisalsoanother shortcomingofactivelearning.Besidesthose 

problems, there havebeenencouraging  stepsin the  department of languages. 

4.2.Discussionof Results 
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Inthispartofthepaper,anattemptismade toexplaintheresultsofthe 

studywithreferencetothebasicquestionsformulatedunderstatementofthepro

blem.Themajorideasorthemeofthediscussionare: 

•  Perceptionofteachersandstudents 
 

•  Practicesofactivelearning 
 

•  Factorsaffectingimplementationofactivelearning 
 
 
 

4.2.1. PerceptionofTeachersandStudents 
 

Various research  findings confirmed that there isstrongtiebetween 

teachers’ andstudents’ attitudes towardsactivelearningand  their 

effortinimplementing it. 

Forinstance, asurveystudycarriedoutinBotswana,in1999proved that 

t e a c h e r sandstudentswhohadapositiveattitudetowardsactive learning  

showedabetter effortinimplementingandusingactivelearning than those  

t e a c h e rs  and students  who  perceivedactive learning 

negatively(GDE,1999:69).Similarly,SguazzinandGrann(1998)showed that  

teachers’    attitudes  have  a  great  influence    in  the  effective 

implementation of   active learning. In line with these ideas, sixteen 

statementsforthe teachersandfourteenstatementsforthe  students 

wereincludedinthequestionnaireswiththeintentionofassessingtheir 

knowledge  or perception of active learning. Hence, it appeared that 

almostallof  theteachersandstudents showed theiragreementand 

strongagreementwiththeassumption of  activelearningraisedinthe 

questionnaires. 
 
 
The level  of their  agreementwiththe assumptions of active learning 

showsus that theteachersandthestudents haveperceived active learning 

positively.But their positiveperception doesn’tlet them to 

practiceactivelearningintheirclassroom.Thisisalsowitnessedduring 

theclassroomobservation. 
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4.2.2.PracticesofActiveLearning 
 

Toassess   the extent to which active learning has been practically 

implementedintheuniversity,thetwogroups(teachersandstudents) 

reactedeitherthrough questionnaire orthe  interview.To substantiate the 

data, structured  observation  was also made. To  this end, the teachers’ 

and the students’ questionnaires were   developed to 

determinethefrequency of using various  activelearning instructional 

practices.The teachers andthestudents markedtheirquestionnaires by  

indicating  how often   they practically use these active learning 

strategiesbytickingaresponsetoeachitem.Bydoingso,themagnitude 

ofusingactivelearningwastreated. 
 
 

Accordingly, the teachers  identified thefrequency with which they 

implementactive learningfromtheresponsesofthequestionnaire, observation 

and interview.These data indicate that   the teachers 

implementactivelearningoccasionallyintheirclassroom.Theresponses 

oftheteacherstoquestionrelatedto theiruseofactivelearningwere 

validatedbytheresponses ofthestudents. 
 
 
Students   generallytended to agree with the teachers  about the 

frequencyoftheuseofactivelearning.(Appendix‘B’part III) 

Themostfrequentlypracticedactive learningstrategiesreportedby the teachers   

and students  weregroup work,discussion, role-playing, peer-

teachingandcooperativelearning. 

Thesemethods wereemployedwidelybecause mostprobably,boththe teachers 
andthestudents werefamiliarized withthe  methods.Bet these strategies 
especially,discussion and group workcan help to developonlylowerlevel of 
cognitivedomain.Ontheotherhand, other active  learning strategies related to 
higher level  of cognitive domain believedtodevelop 
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criticalthinkingandproblemsolvingcapacityofthe students  were  not 
widelypracticed. The majority of  the students 
disclosedthatthesestrategieswereemployedrarely. 

Inlinewiththis, Bonweeland Eison(2003:76) noticedthat  students mustdo   

morethan just listen. Theyneed  toread, write,discuss or 

engageinproblemsolvingactivities. 

Inrealactivelearningmodel, students mustbe engagedinhigherorder 

thinkingskillsassynthesis,analysisandevaluation. 

Again strong  relationships betweenthe perceptionof teachersand students 

established betweengroupworkand discussion. Ingeneral, boththeteachers 

andstudents agreedthat activelearningpractice takesplacesometimes. 
 
 
Finally, theremainingactivelearningstrategies,role-play, debating, 

cooperative learning are practiced sometimes in the   schoolas 

depictedinthefinding. 
 
 
Basedonthepositionofthetwogroupsofrespondentsandtheinterview 

andobservation madeby theresearcher,itispossibletoinferthatthe 

extentofthepracticeofactivelearningintheschoolislow. 
 
 

4.2.3Factorsaffectingthe implementationof   active 
learning 
Like anyothereducationalissueintheteaching-learningprocess,itis 

alsopossibletothinkthat activelearningmayhaveshortcomings  or 

constraintsduringitsimplementationintherealclassroomconditions. Of 

these constraints, the researcher  has selectedfour most serious 

possiblefactorsaffectingtheimplementationof activelearning inthe 

university. Thesefactorsareselectedonthebasisoftheirfrequenciesin 

theresponsesoftheteachersandstudents.Shortageoftimeisamong 

thesefactors.Withrespecttothisproblemthetwogroupsof the 
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respondentsagreedthatthetimetablewasthemajorproblemnegatively 

affecting the  implementationof activelearning. Supporting this fact, 

Farant(1980) explains  the   effect of time. The author stresses  that shortage 

of time  limitsteachers and students from implementing 

activelearningintheclassroom. 
 
 
In this study, the teachers’tendency towards traditional lecture method 

isblamedasanobstacleintheimplementationofactivelearning 

bymanystudentsandsometeachers. 
 
 
Withrespecttothisproblem,thetwogroupsofrespondentsagain agreed 

thatthetendencyofteachersandstudentstothetraditional methods of 

teachers’ explanation orlecture was  the majorproblemnegatively 

influencingtheeffectiveimplementationofactivelearning. 
 
 
Inthis connection,Hailom(1998)explainsthetendencyof teachersto 

thetraditionallecturemethod.Hestressesthat,manyteachersperceived 

teaching as  a   transmission  process where the  teacher   transmits 

knowledge tostudents andthestudents receivethatknowledgebasedon 

specifiedofficialsyllabus. 
 
 
Ontheotherhand,Bennetet.al (1996)noticedthatmoststudents fall into“old”  

curriculumandexpecttheirteachers tolecturetothemin 

traditionalclassroommanner.  Sometimes,itisobservedthat students 

categorize teachers whoinitiatedthemtopracticeactivelearninginthe 

classaseithernot wellpreparedor incompetent. 

Thequestionhereiswhy teachers tendtousetraditionalmethodof teaching.   

Itisobservedfromtheirbackgroundinformationthatmostof 

themdid notgettrainingonactivelearning. Furthermoretheclassroom 

conditionandthelackofresourcesforcethemtopreferlecturemethod. 
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CHAPTERFIVE 

5.  SUMMARY,CONCLUSIONANDRECOMMENDATION 
 
Thischapterdealswithsummary,conclusionandrecommendations.In 

thissectionfirst,  asummaryof thestudyandthemajorfindings are 

made.Second,conclusionsofthefundamentalfindingsaredrawn.Lastly some 

possible recommendations are forwarded on the basis of   the 

findingsofthestudy. 
 
 

5.1Summary 
 
Thepurposeofthisstudywastoinvestigateperceptionsandpracticesof 

activelearninginSenbete General Secondary and preparatory EFL 

classes.Inordertoachievethis 

purpose,thefollowingspecificquestionswereraisedinthestudy. 
 
 

1  Howdo t e a c h e r s  andstudents perceiveactivelearning? 
 

2 How   oftendo   teachers   employ active  learning  in  their 

classrooms? 

3  Howoftendostudentsparticipateinactivelearningstrategies? 
 

4  Whatarethefactorsthat affectthepracticesofactivelearning? 
 
 
 
Thedata  weregatheredmainlythrough questionnaire, observationand 

interviewfromalltherespondents. Thedataobtainedwere analyzedin 

percentages,meanvaluesandgrandmeanvalues.Basedontheanalysis 

ofthedata, thefollowingfindingswereobtainedfromthestudy. 

 

5.2MajorFindings 
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5.2.1.Perceptions of teachers andstudents 
 

Theanalysis  ofthedataindicatesthatalmostallofthesubjectsofthe study 

haveperceivedactivelearning positively.However,the extent of 

perceptionvariesbetweenthe teachers andstudents;i.e.itishigher 

amongthestudentsthanteachers.Moreover,itwasindicatedthat: 

a. Theparticipantgroupsassurethatwhenthe teachersuseactive learning, 

the students   learn better and developthe abilityto 

expresstheirfeelingsconfidently. 

b.Theparticipants view thatactivelearningplaysanimportantrole 

indevelopingself-confidence. 

c. Therespondents   who developed negative feeling towards  active 

learningsay  that activelearningadds moreworkand requires 

additionaleffort. 
 
 

5.2.2.Practicesofactivelearning 
 

Theanalysis of thedata  disclosedthat theextentof thepracticesof 

activelearningintheschoolwasfoundtobe low.Thetwogroups of 

therespondentsconfirmed that theypractice  activelearningin their 

classrooms“sometimes”,whichleadstotheconclusionthatthepractices 

ofactivelearningarelow. 

Ontheotherhand,thepracticesofactivelearningvariedasindicatedin 

theanalysisofthedata.Accordingly, 

• 1.Most teachers used  lecture  method  in  their  classrooms 

frequentlywhichmeanitisateacher-centeredmethod. 

• Discussionandgroupworkarethetwo predominantlyemployed 

activelearningstrategiesintheschoolnexttolecturemethod. 

• Projectworkand peer-teaching  are the third most commonly 

employedactivelearningmethods. 

• Although problemsolvingstrategy as activelearning  method is 
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believedtopromotelearnerscriticalthinkingability,ithasbeen 

employedrarely. 

• Fieldtrip, role-playingand brain storming  are not frequently 

employedintheschool. 

 

5.2.3.Factorsaffectingtheimplementationofactivelearning 
 

Thefindingsontwelvefactorsindicatedhowactivelearningisaffectedin 

variousways.Some ofthemarepresentedbelow. 

• Themajorityof therespondentsinthetwogroupsasserted  that 

studentslackofinterestinparticipatinginactive learninggreatly 

affectedtheimplementationofactivelearningintheirclassrooms. 

• The  other  factors    suggested as  problem   for  the   effective 

implementationofactivelearningwereshortageoftime andlackof 

resources. 

• Large class  size is also   indicated  as  the  major  problem  in 

implementingactivelearning. 
 
 

5.3Conclusion 
 

Based on the findingsof the study,  the followingconclusions were drawn. 

1.Althoughtheylackthenecessarycommitmenttoimplement active 

learning,theteachersofEFL intheschoolseemtobe aware 

oftheimportanceofactive learning.Thus,itcanbe concludedthat 

theteachersperceivedactivelearningpositively. 

2. ActivelearningispracticedsometimesintheEFL classesof  the school. 

3.The quality  and  type of  curriculum  material  is   one major 

component in the implementation of   active learning. But the 

findingofthestudyhasshown thatthereisshortageofteaching 

moduleandsomemoduleslackclarity tobe usedinactivelearning 



65 

 

classrooms. 

4.Concerningthekey factorsthataffecttheimplementationofactive 

learning, thefollowingarefoundtobe negativelyaffecting. 

 

• Teachers  and students tendency  to favor traditional/lecture method. 

•  Largeclasssize. 
 

•  Lack ofrecourses. 
 

•  Shortageoftime. 
 

•  Thedesign oftheteachingmaterial. 
 
 
 

5.4Recommendations 
 

5.4.1Teachers’Training in active learning 
 

Itis  difficult torealizethe intended objectivesand practiceswithout 

consideringvariousfactorsthatcouldcontributeinonewayortheother to 

enhancing   learning at any level. This is because  educational 

achievementsare the outcomesof interwoven factors. Based on  the 

findingsofthestudy,theresearcherwouldlike toforwardthefollowing 

recommendationsfortheimprovement ofthepracticesofactivelearning. 
 
 

1.Fromthebackgroundinformationof teachersitwasobserved 

thatmajorityofthemdid notgettrainingonactivelearning. This hinders 

theirimplementationof activelearning. Therefore, itis 

importanttoconductin-servicetrainingsothattheiruseofactive 

learningstrategieswillbe improved. 
 
 

2.The backgroundinformationofthe teachersshowsthatsomeof themdid  

notgettraining ongeneralmethodof teaching.  This 

leadsthemagnitudeofpracticingactivelearningtobe low. Hence, short-
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term training for the  teachersonthe issue should  be 

emphasizedintheschool. 

5.4.2Classsize 
 

Classsizewasoneofthemajorfactorswhichhindertheimplementation of 

activelearning. Theconditionof theclassroomsandthenumberof 

students do   not match in the   study area  and  this  affects  the 

implementationofactivelearning.Havingappropriateclasssizemaynot 

alwaysbe possible.Therefore,theimplementersofactivelearningshould see  

alternative solutions such as, dividingstudents intotwogroups, 

usinghalls,languagelaboratoriesandfields. 
 
 

5.4.3.Classroomconditions 
 

The result  of  this study revealed  that   the classroom condition to 

implementactivelearningtendstobe low.Themajorreasons appearto 

be,largeclasssize,lackofresources andother teachersandstudents 

relatedfactors.Hence,anoverallassessment anddiscussionisneeded 

betweenimplementers of activelearning  (teachers andstudents) to 

enhancetheimplementationofactivelearning. 
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Appendixs 
                               Appendix-A 
 

AddisAbabaUniversity 
 

Instituteof LanguageStudies 

DepartmentofForeignLanguagesandLiterature 

(GraduateProgram) 
 
 

Questionertobefilledby Teachers 
 
This questionnaire is designed to gather data on “perceptions   and 

practicesofActivelearningin Senbete General Secondary.” 
 
 
Thedatatobe collectedthroughthequestionnaireishighlyvaluableto 

meettheobjectivesofthisstudy.Therefore,youarekindlyrequestedto 

fillinandreturnthequestionnaire.Theinformationyousupplywould be 

usedforacademicpurposeonlyandkeptconfidential. 
 
 
Thankyouinadvance 

 
 
 
Generalinstruction: 

 

Please,donotwriteyournameonthequestionnaire 
 

Please,follow thedirectionsgivenineachpart. 

PartIPersonalinformation 

1.Sex  
 

2.Qualification  
 

3.YearsofServiceasateacher  
 

4.Workloadperweek  
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PartI 
 

Instruction:   Items related to your knowledgeand experiences  on active 

learning  strategies  are  provided below. Please give   your 

appropriate   response   to   each   item    based   on   your 

understandingandexperience.Yourresponsescouldvaryfrom 

“Stronglyagree”to“stronglydisagree”usetick “√”marktogive 

yourresponses. 
 
 

Key:          5=stronglyagree 
 

4=Agree 
 

3=Undecided 
 

2=Disagree 
 

1=StronglyDisagree 
 

No Items 5 4 3 2 1 
1 Currentknowledgedependsonthepreviousunderstanding.      
2 Theteacherholdsmostoftheknowledgenecessaryforthestudents.      
3 Studentslearnwhenthereisinteraction.      
4 Ibelievethat teachingfactsaloneisenoughtopreparestudents to 

 

understandtheirenvironment. 
     

5 Teachersmustencouragestudentstocommunicateeffectively.      
6 Teachingmustpreparestudentsto solveproblems.      
7 Activelearningisintellectuallymorestimulating.      
8 Activelearningenhancesthedevelopmentofsenseofcommitment.      
9 Activelearningoffersopportunitiesforprogress.      

10 Activelearningpreparesstudentsforparticipation      
11 Activelearningmakesstudentsresponsiblefortheirownlearning.      
12 Iknowthatactivelearningaddsworkload onteachers.      
13 Activelearningisnoteconomicaltouseinstructionalaids.      
14 Activelearningrequiresalotoftime.      
15 The implementationofactivelearningrequireswell- trainedteachers.      
16 In using active learning, teachers  findit difficultto cover the 

 

prescribedsyllabus. 
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PartII 
 

Instruction:Itemsrelatedtoyourpracticesofdifferentactivelearning 

Strategiesarelistedbelow.Pleaseindicatetheextentto 

whichyouusetheminyourclassroom andrateaccording 

tothefollowingscale. 

Key:                      5=Always 
 

4=Frequently 
 

3=Sometimes 
 

2=Rarely 
 

1=Notatall 
 

No How oftendoyouuse theseactivelearningstrategies 5 4 3 2 1 

1 Lecture/explanation      

2 Projectmethod      

3 Problemsolvingmethod      

4 Role-playing      

5 Discussion      

6 Brainstorming      

7 PeerTeaching      

8 Cooperativelearning      

9 Fieldtrip      

10 Groupwork      

11 QuestionandAnswer      

12 Demonstration      

13 Debating      



 

PartIII. 
 

Instruction:    To what extent havethe followingfactorsimpededyour use 

of   active learning methods is your class room 

Please,ratethemfrom“serious”to“notserious”based 

ontheseriousnessoftheproblemandusetick“√”mark 

toindicateyourresponse. 
 
 

Key:      4=Mostserious 
 

3=Serious 
 

2=Undecided 
 

1=Notserious 
 

No FactorsAffectingImplementationofActivelearning 4 3 2 1 

1 Teachers’tendencyto usetraditional/lecturemethod     

2 Shortageoftimetopracticeactivelearninginclassroom     

3 Student’lackofinterestinactivelearning     

4 Teachers’lackofinterestinactivelearning     

5 Lackofresources     

6 Time table     

7 Largeclasssize     

8 Teachers’belief and perception     

9 Students’belief  andperception     

10 Diversityofstudents’interest     

11 Somestudents’dominanceduringgroupactivities     

12 The designoftheteachingmodule     

*Ifthereareanyotherfactors,pleasespecify  
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Appendix-C 
 

AddisAbabaUniversity 
 

Instituteof LanguageStudies 

DepartmentofForeignLanguagesandLiterature 

(GraduateProgram) 
 
 
Themainpurposeofthisobservationchecklististoassesstheactivities 

practicedinthe  classroominrelationtothe  implementationof active 

learning.Theactivitieswill be markedinthecategoryofYes/Noonthe 

basisofwhethertheyhappenornotintheclassroom. 

 
ClassroomObservationChecklistforActivelearningpractices. PartI. 

GeneralInformation 
 

Nameoftheuniversity

 Less

onbeingobserved  

Numberofstudentsintheclass:MaleFemaleTotal  



 

 
 
 
 

PartII. 
 
 

No ListofObservation 

1 Classroomcondition Yes No 

1.1 Isthereenoughsittingspaceforallstudents?   

1.2 Aretheseatsmovable?   

1.3 Istheclassroomlayoutarrangedtofacilitateactivelearning?   

1.4 Isthereenoughspaceformovementbetweendesks?   

1.5 Istheclasssizeappropriate?   

1.6 Istheregroupworkactivity?   

1.7 Arethedesksarrangesin straightrow?   

2 Teachers’Activity Yes No 

2.1 Arrangingstudentsfordifferentclassroomactivity   

2.2 Clarifyingthelearningobjective   

2.3 Givingdirectionabouttheprocedures andactivities   

2.4 Usingdifferentinstructionalmethodstoimplementactivelearning.   

2.5 Encouragingstudentstobecomeactiveparticipant   

2.6 Theteacherismoreactivethanthestudents.   

2.7 Theteacheris activeinexplaining,monitoringanddescribing.   

2.8 Managingtheclassforactivelearningimplementation.   

2.9 Usinganexerciseto elicitstudents’ideasknowledgeandskill.   

3 Activitiesof StudentsDuringtheLesson Yes No 

3.1 Studentsareparticipatinginproblemsolvingactivities   

3.2 Studentsareplayingroles   

3.3 Studentsarediscussingissuesingroups   

3.4 Studentsaretakingpartinpeerteaching   

3.5 Studentsarepracticingdemonstration   

4 Utilizationof InstructionalMaterial Yes No 
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4.1 Aretherecharts,posters,diagrams?   

4.2 Doestheteacherusetheseinstructionalmaterialsotherthanbooks?   

4.3 Does the teacher illustrate ideas, concepts or points with the help of 
 

differentinstructionalmaterials? 

  

5 ClassEvaluation Yes No 

5.1 Teachergives groupwork,askquestionsgives exercisesforthelearners   

5.2 Teacherfollowsupstudents’participationandactivities   

5.3 Teacherelicits responsefromlearnersinsteadof supplyinganswers   

5.4 Teacherevaluatesstudentsgroupcooperation   

5.5 Teacherchecksandgivesconstructivefeedback tothestudents’work.   

3.6 Studentsarelistingpassivelyduringthelesson.   



 

 
 
 
 
 

Appendix-B 
 

AddisAbabaUniversity 
 

Instituteof LanguageStudies 

DepartmentofForeignLanguagesandLiterature 

(GraduateProgram) 

Questionertobefilledby Students 
 
This questionnaire is designed to gather data on “perceptions   and 

practicesofActivelearninginSenbete General Secondary and preparatory.” 
 
 
Thedatatobe collectedthroughthequestionnaireishighlyvaluableto 

meettheobjectivesofthisstudy.Therefore,youarekindlyrequestedto 

fillinandreturnthequestionnaire.Theinformationyousupplywould be 

usedforacademicpurposeonlyandkeptconfidential. 
 
 
Thankyouinadvance 

 
 
 
Generalinstruction: 

 

Please,donotwriteyournameonthequestionnaire 
 

Please,follow thedirectionsgivenineachpart. 

PartIPersonalinformation 

1.Sex  
 

2.Year  
 

3. 
 

4.Numberofperiodsperweak  
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Key 5=StronglyAgree 2=Disagree 
 4=Agree 1=Stronglydisagree 
 3=Undecided  
 

 
 

PartI. 
 

Instruction:Itemsrelatedtoyourknowledgeandexperiencesonactive learning  

strategies  are  provided   below. Please  give 

appropriateresponsesfor eachitemsbasedonyour 

understanding and experiences.Your responses  could 

varyfrom“Stronglyagree:to“stronglydisagree”.Usea 

tick“√”maketorespond. 
 
 
 
 
 
 

No Items 5 4 3 2 1 

1 I believethat learning depends on the previousunder 

standing. 
     

2 I believethat the teacher holdsmostof theknowledge 

necessaryfor ustolearn. 
     

3 Astome lecturesarethebestwaysofgettingknowledge      

4 IlearnmorewhenIdiscussingroupswithstudents      

5 Ibelievethatactivelearningmotivatesustolearn      

6 IbelievethatIt ishelpfulifteacherstellusexactlywhatwe 

needtodo tolearn. 
     

7 Ibelievethatactivelearningislearningbydoing      

8 Ifeel thatactivelearningisamechanismtomakeusbusy 

allthetime. 
     

9 Ibelievethat learningisself-initiated.      

10 Ibelievethatactivelearningpreparesusforparticipation      

11 IlearnmorewhenIengageinopen-endedactivities.      

12 Activelearning enhances passiveness instead of  active 

involvementinlearning. 
     

13 Activelearningenhancesself-confidence      

14 Ifeelthatstudentsworkbestwhentheyarepraised.      



 

 
 

PartII. 
 

Instruction:Thefollowingareassessingtheextentofyourparticipation 

inactive learninginyourclassroom.Please,provide 

appropriateresponsesusingtick“√”  markinfrontofthe 

correspondingitems. 

Key:         5=Always 
 

4=Frequently 
 

3=Sometimes 
 

2=Rarely 
 

1=Notatall 
 

No How oftendoyouparticipateintheseactivelearning 

strategies? 

5 4 3 2 1 

1 Lecture/explanation      

2 Projectmethod      

3 Problemsolvingmethod      

4 Role-playing      

5 Discussion      

6 Brainstorming      

7 PeerTeaching      

8 Cooperativelearning      

9 Fieldtrip      

10 Groupwork      

11 QuestionandAnswer      

12 Demonstration      

13 Debating      



 

 
 

PartIII. 
 

Instruction:    To what extent havethe followingfactorsimpededyour use 

of   active learning methods is your class room 

Please,ratethemfrom“serious”to“notserious”based 

ontheseriousnessoftheproblemandusetick“√”mark 

toindicateyourresponse. 
 
 

Key:      4=Mostserious 
 

3=Serious 
 

2=Undecided 
 

1=Notserious 
 

No FactorsAffectingImplementationofActivelearning 4 3 2 1 

1 Teachers’tendencyto usetraditional/lecturemethod     

2 Shortageoftimetopracticeactivelearninginclassroom     

3 Student’lackofinterestinactivelearning     

4 Teachers’lackofinterestinactivelearning     

5 Lackofresources     

6 Time table     

7 Largeclasssize     

8 Teachers’belief and perception     

9 Students’belief  andperception     

10 Diversityofstudents’interest     

11 Somestudents’dominanceduringgroupactivities     

12 The designoftheteachingmodule     

      

*Ifthereareanyotherfactors,pleasespecify  



 

 
 
 
 
 
 
 
 
 

Appendix-E 

InterviewGuideto Students 
 
 
1. Canyoutellme somethingaboutyour experienceondifferent 

instructionalmethodsinyour highschooleducation? 
 
 
2.   Whatdoyouknowaboutactivelearning? 

 
 
 
3.   Whatsignificantdifferencesarethere betweenactivelearningand 

traditionalmethodofteaching? 
 
 
4.    Whatmajorproblemsdoyouthinkaffecttheimplementation 

ofactivelearning? 
 
 
5.     Doyouthinkthatthepresentteachingmodulesortext books 

arepreparedinawaythatteachersorstudentscanemploy 

activelearning? 



 

 
 
 
 
 
 

Appendix-D 
 

InterviewGuidesto Teachers 
 
1.  Howdoyoufeelthepracticabilityofactivelearninginyour classrooms? 

 
 
2.  Doyouthinkusingactivelearninghasadvantagesintheteaching- 

learningprocess? 

3.  Doyoupracticethisstrategyinyour classroom?Ifyes,mentionsome 

ofthestrategiesyouemploy. 
 
 
4.   Whatarethechallengesyoufacedin thepracticesofactive learning? 

 
 
5 Doyouthinkthewayyouhave beentaughtaffectthewayyou teachnow? 



 

 
 
 

APPENDIXF 
 
 
 

Notesfromtheinterview 
 
 
 
Thesampleinterviewconductedwiththeteachers. 

 

Theresearcher: howdoyoufeelaboutthepracticabilityofactive 
 

Learninginyour classroom? 
 

The(Hussen):haveexperienced activelearningforthelastfour years. 

-I’mreallyinterestedintheassumptionsandviews 

ofactivelearning. 

-Itisthewayinwhichonecanlearn. 
 

-Ihavetakenshorttermtrainingthathelpsme to improvemy 

methodofteaching. 

-Five yearsbeforeIthoughtthatactivelearning 

waswastageoftime. 

-Butnow----yea,Icanpracticallysee thatIcan 
 

Help my studentsinusingactivelearning. 

Theresearcher:Doyoureallythinkthatusingactivelearninghas 

advantages? 
 

Hussen: -Ofcourseyes!Youknow----studentscanpracticeevery 

activitiesinactivelearning.Forexample,wearetrainingthewouldbe 

teachers.Therefore,they shouldpracticeithere. 

-Andexperiencewhatteachinglookslike in theformofpeer- teaching. 

Theresearcher:    Youpracticeactivelearninginyourclassroom,right? Hussen:    

-Yea!Butyouseethereareproblemstofullypractice it. 



 

Theresearcher: Like what? 
 

Hussen:  -Forexample,asyouhave observedtheclassestheyarenot 

convenient,noresourcesarethere,somestudentsarenot 
 
 

interestedinactivelearning.Butstill Itryallmy bestto use 

activelearninginmy classroom. 

Theresearcher: Howaboutthewayyou’vebeentaught?Doesitaffect? Daniel:  -

BeforeItookthetrainingonhowtoimplementactivelearning 

andHigherDiploma,itwasreallychallengingtoemployactive 

learning.Butthetrainingchangedthestory.In fact,theway 

wehavebeen taughtcaninfluencetheimplementationof 

activelearning. 
 

Theresearcher:Ok!Thankyouforyourgenuine  cooperation. Hussenl:  

-Thankyou. 

ThesecondintervieweewasAdmassu 
 

Theresearcher: howdoyoufeelaboutthepracticabilityofactive 
 

Learning? 
 

Gashu:-Activelearningforme ismore oftheorythanpractice 
 

-Iseeitdifferently 
 

-Itisimpossibletopractice itforanumberofreasons 
 

Theresearcher:Canyoumentionsomeofthereasons? 

Gashu:theabsenceofteachingmaterial,budget,technology, 

Teachers’andstudents’lackofinterestandmany,others. Ifyouaskme 

forexample,Idon’tlike itbecause,itdoesn’t Match 

toEthiopiancontext. 

Theresearcher:  Haveyoueverpracticedactivelearninginyour 

classroom? 

Gashu:Itriedseveraltimesandfounditnotfeasible.Hence, I 
 

decidedtousethewayIusedtoteach. 
 

Theresearcher: Doyouthinkthatthewayyouhavebeentaughtis 

betterthanactivelearningandwanttoemployit? 



 

Gashu:Look!Ifyoudon’thavefacilitytryingtousethenew 
 

methodmaynotbe practical.ButinthewayIusedtolearn 

andIteachmy studentsisbetterinthatIgivethemhighlight and 

studentsrefertobooksandlearnmore.ThisiswhatI 

personallythink. 

Thenextintervieweeisafemale,teacherintheschool. 
 

Theresearcher:  Wouldyoutellme aboutthepracticabilityofactive 

learninginyour classroom? 

Almaz: Theassumptions,theoriesandprinciplesofactivelearningare 

verynice 

-Astome activelearningisusefultoboththeteachersandthe 

students. 

-Itisnottime consumingasmanypeoplethink 
 

-Studentsparticipateactivelyinthismethodi.eactivelearning 
 

-Becauseofthisitisrathertimesaving. 
 

Theresearcher: Doyoupracticeitregularlyinyourclassroom? 
 

Almaz: -Bythewayitisnotthateasyto implementalltheassumptions, theories 

andprinciplesofactivelearning,thereareshort- comings. 

Theresearcher: Whataretheseshortcomings? 
 

Almaz: Well---time,resources,largeclasssize,andstudents’interest 

canaffect,thepracticesofactive-learning. 

Theresearcher: Whichoneisthemostserious? 
 

Almaz:  -Largeclasssize,shortageoftime,lackofstudents’interest, 

evensometeacherslackofinteresttheteachingmodule, 

lackofappropriatetrainingonthepracticesofactivelearning 

themajorones. 

Theresearcher: Howaboutyourinterest? Imean----areyou--- Almaz:   

Oh!Hadtherebeengood facility,thereisnoquestionfor 

interest.Allteacherswilllike it. 



 

Theresearcher: Doyouthinkthewaywehavebeen taughtaffectthe 
 

Waywepracticeactivelearning? 
 

Almaz:   Idon’tthinkso!Butsometeacherslike thetraditional 

approachto teaching.ButIthink itistiresomeforme. 

-Theinfluenceofthewaywehavebeen taughtcanbe reflected 
 

Onthoseteacherswhousethetraditionalmethod. 

Theresearcher:ThankyouAlmazforyourtime 

Almaz: Thankyoutoo. 



 

 
 

APPENDIXG 
 

Sampleinterviewconductedwiththestudentsoftheschool. 
 

Theresearcher:  wouldyoutellme somethingaboutyourexperience 

oninstructionalmethodsinyourhighschoolorhere? 

Thestudent(Temam):WhenIwasahighschoolstudent,IcannotRememberoride

ntifywhatmethoddid teachers Useinteaching. 

-Theycometoclass,usuallygiveusnotesonthe 
 

Blackboard, 
 

-Sometimesdictateusandexplainthingstous. 
 

-Sometimestheyaskquestions 
 

-ButnowIidentifythatteacherswereteaching 

ususingtraditionalapproachtoteaching.In 

thisschool,theyuseactivelearning.But 

notalways. 

Theresearcher: Whatisactivelerning? 
 

Temam: Itisdifferentfromwhatourteachersusedinhighschools. 

Theresearcher:Canyoutell me howitdiffers? 

Temam: Inhighschoolsweanswerquestionsiftheteacherasks. 
 

-Butinactivelearningweall/studentsdoallthethingsthat 
 

Theteacherdoes. 
 

-Evenherethisisnotalwaysteachersusethesameas 
 

Ourhighschoolteachers. 
 

-Ifitisalways activelearningisverygood method. 

Theresearcher: Whatdoyouthinkarethemajorproblemsnotto 

Practiceactivelearninginclassrooms? 

Temam:  Ithinkteachersdonotlike it. 

-Infactsomestudentsaswellexpecttheteacherstodo 
 

Whattheyhaveexperiencedinhighschool. 
 

Activelearningneedsteacherstousefacilities. 



 

Theresearcher: Whatfacilities? 
 

Temam: Like charts,graphs,pictures,andothertechnologiesinfact 
 

Westudentscannot buythesethings. 
 

Theresearcher: Howabouttheteachingmodules?Aren’ttheyenough? 

Temam: Thereisshortageofsuch things 

Someofthemaredifficulttounderstandtheyarenotclear. 
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