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Abstract 

Tlte 111a;n purpose (if tit is study i to assess tI,e cOl1tribution of Non Government Organizations 

(NCO) to tlte expr1l1 iOI1 of pre- c!lOol education in Addi Ababa lIJ1(1 its implication to quality 

of education. Tlte study in lil1e witlt tlte formulated ba ic question examined tlte activities of 

'co as ; ted center ill en /lril1g quality pre-sc!lOol edllcation. TI,e ba ic que tion were:­

",ltat; tlte state of pre-scltool educatioll? Wltat i tlte implication of expandill o pre-scltool 

education to quality of education? Are tltere adequate and regular follow up and program 

assessment practice to improve access and quality of pre-scltool education? Wit at are tlte 

cltallenge faced in improvbto provision of quality pre-scltool educatioll in Addis Ababa? 

De criptive survey method was employed ill tltis study. Data were oat/,ered u ino 

que tionnaire, interview, document review, focus Group Discussions and ob ervation check 

Ii t. Tlte subjects of tlte study include NGO-project coordinators, Addis Ababa education 

bureau and sub city education focal experts, parents/guardians of the pupils, scltool based 

prill cip al and teacllers. Tile data gathered tllrougll questionllaires were analyzed using 

percelltaoe . Alld Tile findings of the study reveal tllat tllere is Iligll demand and desire for 

GO managed kindergartens by tile local commullity. Low level participation of 

parellts/guardirllls and tile community at large is also ob erved. Income gellerating Activities 

(IGA) particularly to local NGOs increase efforts to ensure ustainable community 

developmellt at grass root level. Tile government sllould provide land for tile expallsion of 

kindergartells. Establislling grassroots forums and submission of periodic report to the 

concerned offices, net working activities witll education bureaus at Woreda, alld regional 

level 1V0uld improve tile efforts of NGOs. 
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CHAPTER ONE 

1. INTRODUCTION 

Th purpo of thi chal t r i to introduce th r ad I' with the general ov r i of th tudy 

probl m. Th chapter b gin with th background of th tudy that 1 d to the choice of the 

problem. It then elaborat the purpo e of the tudy and its ignificance. It al 0 contain 

delimitation of th tud. Limitation of the tudy. and definition of key terms. Finally it 

PI' s nt th organization of th tud. 

1.1. Back ground of the study 

Th re i wid pread agreement that provi ion of qualit ducation i e ential for a nation to 

enhance it economic d v lopm nt. The pI' chool education development is the ba i for th 

qual it and attainment of univ rsal primary education (UPE). In line with thi Curti (cit d in 

Gezahgn 2005) not d that children ' s early learning experiences have a profound ff! ct on their 

development. During the kindergarten year children' s receptivity to new influenc and capacity 

to learn are at their peale They acquire a variety of important kills , knowledge and attitudes that 

will affect their ability to learn th ir per onal development, r lation hip with other, and future 

participation in a greater ociety ( urtis , 1998). mith (2001) also indicated that the arly 

childhood education i term d a the foundation tage of education where childr n experi nce 

rapid phy ical , emotional , intell ctual and social growth. 

ad childhood D v lopment (E D) ha emerged a a th me in th int mational and frican 

dialogue on education in r cent years, though it is not the highe t priOl'it for go rnm nt or 

donors. The 1989 United ation (UN) adoption of the onvention on th Right of th hild 

b gan a mol' vi ible dri for early childhood de lopment at on th int rnational I I. 

following thi . th Education D r All ( FA) initiativ from the 1990 World olifer ne 111 

Jomtien, Thailand; the 2000 World ducation Forum in akar ( enegal) and th 

the Millennium Developm nt Goal in the UN, have all led to an incr a e in go rnment p liei 

and local initiati e in the d main of early childhood pI' gram ar und th \ orld. 

f 

1 

1 



• 

In the Ethiopian cont xL the Mini tr of Education and [. ine rts a l i 'ued directi ve. in 197" 

regarding the e tabli hment o f non-go ernment kindergarten in relation the li cen ing o f 

• kindcrgart ns. The mini try clea rl y p inted out it po ition conc rning kind rgarten educati on a 

foil w :-

• 

• 

• 

Ithoug,h pre- cho I aCli itie are increa ing In 

imp rtance ... the are largely the concern of pri ate 

ag ncie r organi zed b private group of citizen . The 

ha 110t be n includ d in the tructur of the education 

t m, although encourag ment can be given to pri ate 

and communal acti iti of thi kind, yet it is not 

on id red appropriate at thi tage of development to 

allocate government funds to pre- chool education .. . 

(ddi baba, 1973). 

To g t out of the in ffici ncie and the failur of the w akest education s t m of the country 

pnor to 1991 & to give special emphasis for tho e who have b n d prived of educational 

opportunitie . th Gov rnm nt of Fed ral 0 mocratic Republic of Ethiopia formulat d n w 

ducation and Training Polic. ognizant of this, a 20 year education ector de elopment 

program ( SOP) wa formulat d in 1994 to realize th education policy which elucidat d that 

pro i ion of quality basic education cannot be attained by governmental effort alone. 

[n both OP III and IV it is indicated that the major challenges of the education y t m of th 

country ar lower acces and quality of education as a r ult of incr a d enrolm nt, hOitage of 

qualified teachers and ill harmonization of donor and government effort to excute the 

implem ntation of programs and project. In fact it was apprehensi e that th effort made b 

pri at ector and GOs were appreciat d and n eded to be expanded through th ir a tiv 

in 01 ement, ownership and commitment to achi ve the Mill nnium 0 v lopment Goal (MOG). 

On top of this. it was di c lo ed that the education ctor de elopm nt pr gram cannot be r aliz d 

without building adequat implementation capacity of actors at dim r nt level of the st m. It 

wa aJ 0 uncovered that th financial , mat rial and human re urce pro ided by go rnment 

alone are not uffice to attain the niver al Primary ducation ( P ) targ ts by 20 1 ~ . Hellc , 

GO in 01 em nt in education pr vision wa signi ficantl figur d out b the go rnm nt of 

thiopia (M E. 2005). H nee, the major purp of thi tudy is to make an in\' tigation ab ut 

2 
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• 

th contribution or Os to the expansion or pre-school education in ddis Ababa. More over it 

tri to cxpl r the chall ng sand impli alion to quality or e lucation. 

1.2. Statement of the problem 

The gov mment of thiopia developed and implemented comprehensive earl y childhood 

de el pment policy framework and trategic operational plan as part of the education and 

training polic .How ever as U I EF (199l) indicated th effort so far made in the area of pre-

choo! education i considerabl low. 

This ob iOll Iy shows that there i a problem of meeting the educational opportunity of pre-

school ag children. This suggest that the problem deserves due appraisal and study to general1y 

correct disparities between the demand for and supply in the pre-school education. Such research 

has to b conducted with the idea of discovering the chall nges and prospects of kindergarten 

education in changing the lives of children. Additional!. the study may also identify the 

intervention area to the government and GOs where their focu and contributions bring a great 

difference in improving quality of education starting at gras root level of the educational 

system. 

Therefore, th study attempts to search answers for the following questions:-

1) What is the state of pre-school education in Addis Ababa? What is the implication of 

expanding pre-school education to quality of education? 

2) Are there adequate and regular follow up and program assessment practices to Improve 

access and quality of pre-school ed ucation? 

3) What are the challenges faced in improving prOVIsion of quality pre-school ducation 111 

Addis Ababa? 

4) What can b done to improve the current state of pre- chool education in Addi baba? 

3 
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1.3. Objective of the tudy 

The g neral objective of the tudy to asses the contribution of on-governmental 

organizati n the expan ion of pre- chool education and it implication to th 

iml rovemcnt of qual it of educati n. Mol' all thi tudy intend to:-

• th tatu of s contributi n in th area under study. 

• Identif challenge and problems encounter d in pre- chool educati n. 

• Indicate the chall ng and probl m area to th takehold r particularity to o for 

further participation and contribution. 

• the tatu of takehold r' participation in pre -school ducation. 

• nco r it impact to qualit of ducation. 

• Make ugge tion for improv ment. 

1.4. Significance of the study 

ducational re arch r , stak hold r & abo e all gOY rnment authoritie hould ho th 

priorit area wh re GO could exert their ma imum effort and contribution in impro mg 

quality of education. 

It i a sumed that education projects I d b 0' are centrali tic, eliti 1, fre -floating, and 

fragm nted in their nature lInle swell orch strated (Med d v , 2009; Howell, 2007; hihata, 

2000.) . Thus. thi r arch project will have the folio ing contribution. It h Ip to:-

(I) Inform tak hold I' including thc g vernment about the tatu of pI' chool ducation in 

Addi Ababa. 

(2) r at awaren on thc exi ting gap b tv een th ducational n d of pre- chool 

hildr n and the er ice of the " educati nal takehold r and polic mak r . 
(3) ld ntify major I' a n that ha e bearing me ting the pro i i n f pr - ch 01 ducation in 

ddi baba. 
(4) ho the imp rtance of pre- chool education a 

quality of education. 

and it implicati n to 

4 
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1.5. Delimitation of the study 

11- governmental organizat i n are engaged in devclopm ntal acti itie of the country . 

"urthermor . th are inv I cd In \. id and di er e int rvention in diffi rent educational 

program 111 ddi baba. Th i tud delimit d to tud the contribution of GOs that work 

on ady childho d car and ed ucation ( ) in Addis Ababa. 

1.6. Limitation of the Study 

On major limitation ncount r d during the tudy a the difficulty to get th c nter in 

dift! r nt ub-citie a there are few GO a i ted kindergarten. Inavailabilit of information 

about th ir ducation de elopment in g neral and pre-school education in particular at dift! rent 

Ie I of ddi baba wa a major challenge The probl m was 0 ercomed through fr quent 

meeting at different level of education office and GO. 

1.7. Operational definitions of key terms 

Child care - An ituation In which childr n are provided with an 0 rail 

supervl ion and support in matters like health nutrition, at! ty and education 

(UNI EF) 

Pre-school - An institution which gi es ducation s rvic for childr n of age 3 to 6 b fore 

th y join formal schooling. 

Kindergarten - A program which compris of children from age 4to 6 and ducating th m 

ith the aim of all round developm nt of the child in PI' paration for formal 

chooling (Mo , 1994). 

Early childhood education - A program of providing education that promot th overall 

d elopment of children up to ag ev n. 

Child friendly school (CFS) - A school that i healthy, eft! ctive, prot cli e. and the 

community and family are actively invol d. 

Baby Friendly Community Initiative (BFC) _ It i an initiati which promol br a t 

feeding and hygi n within communitie . 

5 
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1.8. Or'uan ization of the study 

Thi tud ' i organized into five chapt I' , This chapter dea lt with background or the stud 

including organization or the tudy, tat ment of the pI' blem. obj cti es of th tudy, 

ignificancc r the tudy. delimitati n or th study, limitat ions of th tudy and definition of 

op rational term. Th I' vi \ of th relat d literature i treated in the econd chapter. It pre ent 

bri f r i \\' or r lat d tudies that a frame\ ork to guide to th tLldy hapt r three 

addrc es the re arch d sign and methodology. It cxplains the methods, approach s procedur 

and tool that \ er u d t achie e th purpo e of th tud. Th fourth chapter [OCLI on the 

anal i and int rpr tation of data c 11 cted . In thi chapt r, til data collected from th field 

ere organiz d, proce s d and interpreted. Th last chapter treats summary of the major 

finding, c nclu ion r ach d and r commendation forward d. 

6 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

Thi chapt r ha th purpo to introduce the rca I r ith the global overview or hi storical 

d velopment r pre cho I education in Ethiopia ,the research xp ri nc and th statu of 

pr - ch 01 ducation a per the de elopm nt of acce ,equlit and quality of education. 

2.1. Conceptualizing pre-school Education 

• 2.1.1 Global overview of historical development of pre-

• 

• 

• 

school education. 

Organiz d education in early ear of Children' life wa advocated by Plato (427-347 B .. ). 

Greek argued that children under age of ix have to be taken from home and educated 111 

properly organized nvironm nt under th guidance of a train d teach r in the care and education 

of oung childr n. [n thi r gard John (1592-670 cit din Yalew, 2011) tres ed that 

tematic education of children should b gin early and chool hould be 
e tabli hed for the fir t ix year of life. He was the first to empha ize the alue of 
play and fir t-hand experience in educating children.(p.1 0) 

Beside this Jean Jacque Rou ean (1712-1778) , a Fr nch philo oph L claimed that educating 

childr n at an early years serves as a ba i for later education. In line ith thi , oth r author 

advocated direct xp rienee, practical activity and learning by doing ( Ikin 1992; Widmer, 

1970). FUithermore, in the European and other parts of the world, pI' chool ducation y tem 

was influenced by th Froebel ' s methods. The German immigrant in the middle of th 19th 

century establi hed the 1st Kind rgarten in the United tate of m rica. Am I work (2007, 

ited in Yale 2011) and Woodh ad (1992, in Am leo rk 2007) alo tated that th 

kindergart n is no\ an e tabli hed part or American edu ation, and ariou typ of pia" ar 

incorporated into current th ories or earl childh d cducati nand progre i e ch oling. One 

of the educator who significantly contributed to childhood education wa Mari Monte ior 

(1870-1952). who view d educating childr n a a i ting the ps chological d I pm nt rath r 

than teaching (e also Monighan, 2005, cited in Amel ork, 2007). he th oriz d that hildr n 

I am be t by being acti e and b doing and adv cat d that childr n I arn h w to I am. ( e al 

tephen , 1996). 

7 
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• 
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rhe prec uing paragraph hoy that pre-school education ha a hi storical background gl bally. 

ext we \\ ill tr, to look illlO the hist rical de c10prnent in the Ethiopian context. 

2.2. The Historical development and current practice of 

kindergarten education in Ethiopia 

I CU Il1g n th rigin of the traditional church education with the introduction f hri tianity 

in thi pia. Pankhur t wrot that the origin of thiopian s church chool coincided with th 

tabli hm nt of th church it If in about 327 .D. However, a thi paper i concerned onl 

with ducation of th I ag children. p cifically with the kind rgarten age children. it 

tri to touch the rol that i bing play d by th traditional church school or the prie t chooL 

particular! in ddi baba. Regarding the tatu of curriculum at thi tage, children of thi ag 

con i ted primarily of drill and practic of the alphabet. Mastery of the alphabet was follo ed by 

r ading and r citation of r ligiou texts that b gan with the psalms of Da id (Hoot, z nt & 

M brath. 2004 cit d in Yalew, 2001), Even today in th uburb of Addi w find group of 

chi Idren under 7 y ars of age gathered and I arn in church yard or under shad of tree guid d 

by a prie tor omeone \ ith church background. Mu lim ommunitie aloha Quran school 

111 mo qu ard in a imilar fashion (Kib b 1989, Dem sie, 1996 ,cit d in Yal w 2011). 

In the 20lh century, mperor Menelik II recognized the importance of impro ed and modern 

education and th n he committed and achi v d the tablishment of th fir t publi chool call d 

M nelik rr in 1908. Lik i ,eight y ar ah ad of th e tablishm nt of M n lik II hooL th 

fir t mod rn preschool tabli hed in Dir Da\ a city for the childr n of for ign main! Fr nch 

con ultant who \ ere helping to build the fir. t rail road in the countr ( 

Yale 2011). Bizuen h (1983, cited in Yalew, 2011) argue that th year of tabli hment of th 

fir t kindergarten in thi pia wa in 1908. ince th n th pro i ion of kind rgart n edu ation, 

mainly for childr n from ell to do famili , tart d in ddis baba in alta hment v ith th th n 

xi ting chool uch a ngli h chool, rman eh I, Lyee br mariam and th lik. But 

lat r in 1963 E. ,prov) ion f pr cho I b gan a a c mmunity SCI' ie in major t wn of th 

countr under the Mini tr of ational De lopm I1t and ocial ffail' (D m k , 2007, cited in 

Yalew.2011). 
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ccording to Bizune ' h (19 3), Kindergarten e tabli hment in Addi baba around 194" E.C. r 

19-0 G .. b ' welfare organization. The kind rgarlen which i still operating in the compound of 

• Y katit L comprchen iv ec ndary chool i financed by the Mini try of Education . It was 

• 

tart d in 1950 E. . or 1957 . by the initiativ oran indi idual. 

ft l' the 1974 r volution, kindergart n ducation expanded ignificantly from urban to rural in 

uch a \! ay that it gr w in number from 77 to 912 and in enrollment [1' m 7,573 to 102.000 

b tw n 1975 to 1990. inc th n, pre cho I education b came part of the national ducation 

polic and th n it cUlTiculum wa de el ped for th fir t time (0 meke, 2007). I 0 

contributing to the xpansion of early childhood ducation during the sociali t period wa the 

launching of th ational Literacy Campaign supported by UNE CO in the late 1970s (Hoot, 

zente & M breth. 2004, cited in Yal w, 2011). We then ob r d the decline in the number of 

kind rgarten until th change in go ernment which took place in 1991. hen it began to boo t 

it If aft r th adoption of th ne Education and Training Policy in 1994. Thi potic 

• recognized kindergarten education a a very important element in the overall d v lopment 

• 

• 

• 

• 

ndeavo:' of the arly childhood and for th pr paration of formal chooling (MOE, 1994) which 

left the program to the pri ate ctor and other non-go ernm nt organization in gi ing acces to 

children of age 4-6. In complement with the e Woodhead (2009, cited in Yalew 2011) put it a 

follows:-

The role of the government in pro iding pre- chool er ice ha 
been minimal. Thi i not urpri ing. Primary education i till 
being con olidated in Ethiopia and current public e 'penditure i 
till in ufficient to en ure e en ba ic primary school, e pecially 

in many i olated eommunitie . To fill thi gap at pre-primar 
level , the governm nt i encouraging th involvem nt of other 
partner, including the pri ate ector. (p.IS) 

The Annual Abstract of Education stati tic of the Mini try of education (M. . ,_009) point d 

out that th country' gro enrollment ratio of KG wa 4.2% in 2008. Thi ratio indicates that 

the majority of the population did not hav acce. to pr -primary education. In th arne ar, th 

highest number of kind rgarten and the largest gro s mollment ratio of T .6% ha e b n 

b rv d in ddi Ababa followed by Dire awa and lIarari (Yal ,2011). Th du ati n 

annual statistic ab tract of Addi Ababa ~ ducation Bur au (_00 ) indi at d that th net 
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• 

• 

nr 1m nt rate in kind~rgartcn cdu 'ali on v a 57.2% in 2008. This figur how. the coverage and 

en'ice deliv r i n l sati factorye en in ddi . Ababa . 

2.3. The Research Experience of Kindergarten Education 

Pr - chool educati n i th ba i for education cI elopm nt of a country. Being at gra r ot 

Ie I. it qualit and de elopm nt ha got an impact on other hierarchies of the educationa 

y t m of any country. 

Pr chool ducation program i belie d to cr ate conducive environment and xperience for a 

d irable dev lopm nt of childr n (Deck r and Decker, cited in Demi ie, 1996). Furth rmor , 

Yale (2011),noted that a country ' conomy depends on th comp t ncies of it citizens and 

tho com pet nci are et early in liD with minimal effort to acquire d ired cognitive and 

attitudinal d lopm nt. Thi pos ible through the early life of children . (MOE. 

MOH&MOWA, 2010 Tiru , 2007). are i described by UNICEF a ensuring and promoting 

• childr n' urvival , protection, growth and development in good health with proper nutrition in a 

safi n ironment that enable them to be ph ically healthy, mentally alert motionall ecure. 

ocially comp t nt and able to learn (UN! EF 2003 , in Taylor and Wood, 2005). Mor 0 er 

• 

• 

• 

• 

Yale (20] 1) argues that from economic point of view, acc to quality early childhood car 

and education i an important pro-poor strategy capable of incr a ing equit in addition to its 

LIS fulness for the holi tic dev lopment of the child and r alizing their right (Woodhead. et 

al. 2009). 

o erall the rational for kindergart n education IS trongly stated by Y man, (2007, cited In 

Yale ,2011) a follow :-

Child-Cent red/amily-focu cd,col11J11unit -ba cd h Ii tic 

care and education of pre chool chi ldren i e ntial for 

ecuring the well being and right of all chi ldr nand 

should b upPolted by national po l ices and uffic ient 
fund . (p. 16) 

10 
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2.3.1 The Policy Framework of Early hildhood al'e and Education In Ethiopia 

E) 

The - thiopian E ' E Polic Fram v rk (MOE. MOl L & M W .20 I O:a) articulated the 

ultimate importance and b n fit to be gai ned from early year intervention. nvesting program 

for infant and ehildr 11 include early identification of vulnerable childr n. enhanced enrollment 

111 prImar I on qual ground. increa ed productivit , co t aving for both the familie 

and th nation. r duction of p erty, impro ed famil welfar and incr as d opportunitie for 

parental and c mmunit mobilization and mpowermenL 

ccording to O-EFA (2010) global monitoring report, evidence from around th world 

indicat s that high quality early childhood car is good for all childr n, above all for tho from 

di advantag d background. But, thos who tand to gain th m t from early childr n care are 

often exclud d. Man hildren ar far I likel to participat in earl childhood programs. 

The Ethiopian national policy fram work ha b en set with th goal that earl timulation and 

th b t tart in lift for all children from prenatal to the age of ven enhance the qualit , 

acces ibility and equitable distribution of services for children. 

2.4 Pre-school Education in Ethiopia 

2.4.1 Acce 

The annual tati tical abstract of Addi Ababa education Bureau revealed that in 2010, ut of the 

estimated 7.31 million children of the appropriate age group (4-6) years only about 382. 

741 childran hav been reported to ha e access to pr -school ducation in 3418 kindergart n 

across th country. Thi hows a con id rabl incr a e a com par d to the pre iou y ar . Th 

few pr chool that have b en t up ar also urban ori nt d ( ig 1:. 

(1996). Di paritie between urban and rural , rich& poor xi t in I a t d uch 

as ours. IIigh demand of early childhood education exi t in rural area, but th numb r f pre­

schools is negligibl . On the other hand, pre-school education c nt r ar mu hro ming in urban 

areas. ven though ignificant progre ha been made in expanding - , _006). it 

is far les certain ho\ far promi mad for - a a co t- ffl ti e, anti-pO\'ert ' trategy ar 

being realized. peciall 111 r peet r the imp rtant empha i in Dakar on expanding and 
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lInpr ing comprchcnsi\ c ~ ~,especiall for the mo t vulnerable and di advantaged children 

0, 2000, in oodhead et aI., 2009) 

Impl mentati n of E 

rganizati n . Thi 

ational polic framework n ed th participation f on-gov rnm nt 

mainl c ncerned in care gl ing activitie of children in gcn ral and 

xpan Ion of kindergarten in particular.lt i c1earl tatcd a folio s (MO ~ , MOII& WOM , 

20 I 0) :-

2.4.2 Equity 

Impl 111 ntation of program for oung children i currcntly in the 
hand of variou non-go ernment partner who ha e 0 er the ear 
be n pr iding E E er ice to children, panicularl tho \ ho 
ar di ad antaged. uch partner include a c the children 
Alliance, the hri tian childr n' fund and 0 international. In 
additi n to the e, ther ar faith ba ed initiati e b the catholic 
church, the thiopian orthodox church the eventh Da Adventi t 
church, a \ ell a Mu lim chool Commonly knov n a Madra a . 
Local 0 including Addi development vi ion , bebech 

obena Children ' care and de elopment organization, lam 
children' village and ODE Ethiopia ha al 0 ignificantly 
contributed to the pr i ion of E E [ F and 

E C ha e pia ed a major role in capac it -building, UppOlt 
for policy formulation and the gen ration and di emination of 
information u eful for rai ing public a\ arene . (p.4) 

ocial ju tice or faime In education i quit quit refer to fair acce to ducation 

pro ision (Prysorijn , 1980, cited in Ziyn, 2004). Furth rmore th i u of quity mainly aft! t 

e eral di advantaged group including the poor, lingui tic and thnic min ritie , childr n \-\ ith 

learning and ph ical impairment and nomad (World Bank, 1996, it d in Ziyn, _004). In 

an ther but similar d velopment, a a g n ral rule, the p re t, mo t uln rabl childr nand 

familie are lea t likel to have acce to quality education. Oth r major bani r to childr n' 

progr in education includ harmful. inconvenient and itT ant 0 io-cultural traditi nand 

b lief: ( E' 0,2008 cit d in W odhe d et aL 2009). 

thiopia ha tak n the commitm nt and erioLi ne of quity i and triv to addr it in it · 

policy, op rational and guidelin d cum nt . Th ~ thi pian op rati nal plan and guidclin 
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documcnt for E E (M E,MO, & M W ,2010b) tates th at pre- chool programs will target 

all children aged -+ t 6 regardle orany tra it i.e. 'V ithout an di crimination one from the other. 

2.4.3. Quality 

The i lie I' qualit n in differ nt angle by anou scholars. There i no uni er ally agreed 

interpr tation I' qualit ducational qualit appar ntl ma refer to qualit input (numb r of 

qualifi d tach r , numb r of te tbooks and content rei ance), qualit proce es (amount of 

dir ct in trllcti nal time accompani d by active I arning quality of outputs) quality of out put 

(n \ j b and its 0 raIl performance in th ir llbsequ nt activiti s) ( dam, 1998, cited in 

dam and Chapman, 2002). dditionally, quality ducation ma imply simpl the attainm nt of 

specifi d target and objeeti es. More compr hen ive vi ws are al 0 found , and interpretation of 

quality may be ba d on an institution or program ' s r putation, the xt nt to which schooling 

ha influenced chang in tudent kno ledge, attitudes and behavior (Ibid). Virtuall , the quality 

and standard of education in a gi en country i mainly determined b the es ence of its 

curriculum and the process of implementation (World Bank, Cited in Gezahegn, 2005). 

In conn ction to thi Atchoarena (Cit din B yene 2010) , noted the following:-

The chronic problem of acce , equity, quality and internal 

effiei ncy together with th several ocial and economic 

impedim nt of d veloping countrie calls for partn r hip 

with GO in realizing the goals of UP (UN " CO, 2000). 

But early education ervice ar often ariabl in quality as ar th cho I cia room to \ hich 

children progres (Woodhead tal., 2007). It i questionabl wh ther imply xt nding th 

number of year children p nd in 10 qualit , oft n ov rcrowd d, badly quipp d cia room i 

their be tint r t, pecially when th ir teacher ar p rly trained, und rpaid, and ab nl and 

children complain of being beaten (Ibid) . How ver, th pr s nc of inad quat faciliti , 

in ufficient training of teach rs, shortage of book and other teaching materials are id ntified to 

be k y impedim nt of pro iding qualil education in th thi pian context (M ,1994),thoLlgh 

th problem p rsi ts till t da . With r gard to th In 01 ment f 0 ,Tigi t not d th 

following:-
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U 10 has wor! d in partnership with the mini try r education, 

the regional tal education Bureau and the collcge of teacher 

education in Ethiopia ince 1995 through program implemented 

by the academy for educationa l devel pment (A EO). These 

program were the ba ic educati n program (BEP) and the 

education qualit improvement program (EQUIP) II. Of them 

uPPolted the Ethiopian government s efforts to improve the 

quality of education a well a to enhance equity and access to 

education, fbcu ing on a wide variety of critical areas including 

planning and management, teacher development, gender equity, 

and the u e of technology (20 I 0). 

Ethiopia has gi en great empha is to quality of education. It tries to fulfill educational inputs 

(str tched , human, material and Finance) revi e the curriculum ... etc. It has the quality 

assurance core process from Federal up to school level. These core processes monitor the 

teaching learning process the tandard of the institutions with the help of check lists. Licensure 

procedures have already launched. 

2.4.3.1. Teaching - Learning Environment 

The school envirorunent in general and the pre-school in particular should b child friendly. 

Children learn language and other significant life skills, without conscious ffort , from the 

environment where they spend their time. For that reason, environments for children need to be 

b autiful and orderly so that children can learn order from them (Mooney, Cited in Val w 201 1). 

Furthermore equipment and material make the back bones of preschool educational program. 

Hence. it is necessary to provide appropriate natural and manufactured equipment and material 

for a variety of activities to promote the holistic d velopment of childr n (Bruce 1997). 

Th refore, both the physical and emotional element of learning nvironm nt is a crucial element 

for the proper development of the chi ld (Begna ited Tn Yalcw 2011). In this a p ct H rtzberg 

and tone stated the following:-
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If a cia 51'00111 i well organized. a child <.:an find what 

Ihe Ile ds [0 \ ork \ ilh beauty, a child can lea rn to care 

for and value bcautiful thillg . If upplic arc readily 

available, the child learn [ choo e and hare. If a variety 

of material are available then the child learns something 

about making intelligent choice. If adult show respect 

for and trust in a child s/he will learn to experiment 

without fear or failure. 

Beside the e children in the kindergarten should have proper play ground with play materials. 

The affective, co::;.nitive and psychomotor domains develop simultan ously. Piaget stres ed the 

importance of playas an important avenue for learnin::;. and much learning takes place when 

childr n play (Mooney 2000). Educators have stressed the fact that children work learn and 

think with materials and equipment more easily and naturally than with abstractions. It is, 

therefore, a distinct advantage if the kindergarten can be well equipped with materials and 

equipment, which are suitable to the age and d velopment level of children (Foster and Headley, 

1959). 

2.4.3.2. Management Activities 

Management capacity is defined by different scholars in different ways. arayana (1987) defined 

• it Management capacity as the ability to direct and control activities of an organization through 

effective and efficient utilization of resources which is mainly dependent on the intelligence 

skill, experience and decision making abilities of the manager. Ad sin (1990),defin d 

managem nt in general as the organization and mobilization of all human and material r ourc 

in any system for effecti ve achievement of th identified objectiv s of the syskm. 

In the chool system, the manager, director /princ ipal or head teacher is a key person to organiz 

and mobilize th schools human and material resources for the successful realization of th 

ducational objectives, so as to bring about quality of education. (Ibid) Furth 1'mor Gainey 

(1990, cited in Hoyle, and in Yalew, 2011) noted that principal should m del the idea that all 

indi iduals can perform to the be t or their ability, that ev ry one can learn, that life-long 

learning is a reality and not just a philosophical statement and that they at' willing to pend th 

nee ssary amount of time and l' ources to help t acher grow prates ionall 
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2.4.3.2.1 Organizing Teaching Members 

In a child care and education center 'euing; beside the principal , other taff m mber like 

teach r ,teacher' aide and other child helpers \ hich pr ferred to be (i male are required to 

moothly perate und r th principal (MO ,2009). DifTer nt educational and profe ional 

qualificati nand xpen nce ar r quir d for th e diff! r nt po ition th ugh the requir m nt 

arc diC(i r nt fr m country to countr. taff-to - hild ratio i the number of per onel in r lati n 

to th numb I' of childr n in a clas room. tat e tabli h minimum taff-to- child ratios to make 

ure that th re ar nough adults a ailable to h Ip children. High taff-to -child ratios also helps 

n ur that children ar well supervi ed and getting th att ntion and care they need (Ibid). 

2.4.3.2.2 Pre- chool Teachers 

T acb rs of pre-school children hould have a proper kill and b trained in handling and 

educating them at gra root Ie \. Dew y, th theorist, believed that teachers mu t have a trong 

ba e of gen ral knowledge as w II a knowledge of sp cific childr n, b willing to make sen e of 

the world for children on the basi of their great r kno ledge and xp rience about childr n 

(Moone 2000). 

Parent ar con idered as mentors at home. Childr n try to imitate and do what th ir parent do. 

As depicted by (Yalew, 2011) both parents and t achers can encourage cr ati ity. In addition, 

teacher advanc cognitive development in many way that provid a vari ty of perience to 

let children learn by doing. They timulate th senses through art, music and tactile mat rial 

uch a clay, water and wood and ncourage ob ervation curio ity, and profici nc in languag 

(Papalia and Olds. 1990). 

2.5 The Experiences of other countries. 

~ arly hildhood Dev lopment (E D) ha emcrg d a. a th me in internati nal and African 

dialogu on education in rec nt y aI's. O's Divi ion of Basic Education n Earl 

hildhood promot s an integrated approach hildhood care and Education ) 

policy development and r view. The study xamin dhow thi i implem nt d in thre s lIth -

• ca t A ian cOLlnlrie Th Philippine 'I hailand and Viet am and two we t frican countri " 

with similar cultural groups in thcir diverse populations: Mali and cnega\. [n Mali an 

16 

• 
--------- ~ ---



,-- - -------- ---- -------- ---

international partn r hip \-vith a local initiati" program, v as demon trated and de eloped in 

Bamako u ing m ther , local material and to mad b the participant. en gal" . program 

• combininQ 10 al traditions and Europ an pedag gieal phil ophic, the ea e des tout-petit 

[children' hut], came fr m th pr 'id nL nalys ' of the e case suggest that th e program 

• 

• 

• 

• 

• 

and prop al may b pringboard {or and partner t Furth r d velop E E itb 

indig nou knowl dg and practic in fri a. 

2.5.1 The Asia Pacific region Experiences. 

Thr outb Ea t ian contri : - th Philippines, Thailand and Vi tnam 

Go d practice :-

,/ Par nt ducation can in 01 highl int ractive approcache like borne vi intng parent 
discu ing group or work hops th use of various forms of media in conjunction with 
th e inter p ronal acti itie . 

,/ The pr paration of national plans and program of action uch a the national education 

for all action plans ,backed up by complem ntary supporti e national and local policies 

pre nts and xcellent opportunit to re direct and amplify the importane of expanding 

acce to qualit early child hood education programs and investing in th peopl who 

ill teach and take care of young children. 

,/ haring information through arious form of media ,organizing capacity-building 

programs and training in a way that facilitate interaction among E E practitioner ,and 

organizing network to u tain their oking r lation hips be ond the har d ducational 

experience are important and trategic investment in these th r e countries. 

2.5.2. Mali 

The ducation sy tem in Mali i ba ed on the French y tem with primary condar and t rtiar_ 

lev I . Language of instruction is French with local language u d in pr -primary and arl 

primary cia es as a transition to French. 

Tn th urban area there i a mall remun ration for tran portation co t . L arning is in mall 

groups through interactive play using gam created by the volunteers. Th re i at I a t a h alth 

nack if not a m al pro id d to children ach da . Agard n and chicken at th ar 

rec mmend d to be tended by all in olved as an economic and ducationa l ndea or. The 
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structure and prl gram f education cmpha izc th global developmcnt I' the ehild on ph y ica!. 

emotional and ocial levcls. Onc of the requirements i a clcan ater upply n. itc. further 

• id a i the train d m ther- dueatol" will take their kno\ ledg of health and h gienc back into 

their family liv a ' \-\ ' II (Poli, 200"). 

• 

• 

• 

• 

Data on at the managcm nt tructurc and the training e Ion re cal th influence and 

imp rtanc f indigcnou kno\, ledge and practic , in which th whole communit i in olv d in 

d ciding to ad pt th model. The council f eld r or other local I ad r will choo e a mal 

I' pre entativ \ ho in turn choo thre m ther to form th local manag ment team with him. 

clo emu t b conn cled ith a \ omen' a ociation. The community choo e the moth rand 

children. Training for th mother i giv n by pecialists, generally from Europe. over a one­

week P riod her th omen ha a continu u dialogue beginning with what the ob er e 

childr n in th communit doing on a dail ba i . The wom n create game bag ith I cal 

mat rial. for ampl clay bead and domino , puzzle from po tcards, and cloth doll. 

imple structure to hou the program i al 0 to be built of local mat rial b the communit 

omen are Furth I' call d upon to r m mb I' the gam and ong , in th local languag and 

from their own childhood, to be shared with th group. Throughout the training th women are 

a ked to reflect on their activitie , mod ling the interactive learning method that should be u ed 

ith the childr n (Poli , 1997'2001' 2003), 

2.5.3. Senegal 

Because of a shared colonial past, Mali and en gal have imilar ducation syst m from pI' -

chools through to the uni ersity I v I with French a the languag of in truction, though th 

national languag ar u ed in the pr -primal' and early primal' y ar . In negal, ral 

E program ha e been te ted, including communit pr - chool for 3-6 y ar old 

emphasizing health , nutrition and religion along with some in truction. Thi initiative f th 

programm for c mmunity, pre-school educati n in en gal in 1996 called for commul1it and 

par I1tal involvement, and volunteer moth r-a i tant with upervi ion at high l' I cl . Iia ing 

recognized th importanc of early year ~ I' childr 11' later d v lopm nt th I ad I' hip or a 

nation should b ex mplar 
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2.6. nder tandino Non-Government Organization (NGO ) 

2.6.1 Definition of NGO 

Th on pt of cam into II e in 1945 following the tabli hment f the nited ation 

rganizati n \! hich r ognized the need to gi e a con ultati e role to organization which w re 

n t cia ifi d a neither go rnment nor member stat (Will tt,2002). 

Th re i a tr m nd 1I variation in the u 

1 no a ingle acc ptable definition of 

of th t rm " on-go ernmental organization". Ther 

GO . Different ource refer to the groups with 

difLi rent nam uch a ivil ciety Organization ( ), Private Voluntar rganization 

(P 0). hariti . non-profit hariti Icharitabl organizations, and 0 on ( hah,2005). 

and in titution d fin GO differently. For instance. th World Bank (1989) 

defin GO a private organizations that persue activitie to r Ii suf£ ring, promot th 

of th poor, protect the en ironment, provid ba ic social er ic , or und liak 

communit d velopm nl. In \! ider u ag ,th term GO can apply to any non-profit organization 

\! hich i ind pend nt from go ernmenl. GO may include profit making organization, 

foundations. educational in titution cultural group a well a voluntar ag nCI .( Fre dman. 

1994). 

To Lewi (1999) GO refer to organization working on dey lopment in non-indu trializ d 

countrie while ' non-profit ' or 'voluntary organization mean organization working on welfar 

matt rs in west rn indu trialized countri . In th Ethiopian cont xl, 0 are oluntar 

organization stabli h d with the commitm nt to help di advantag d and marginaliz d ector 

of th ociety and non-profit organizations e tablish d to upport h Ipl communitie ( RD . 

2004) . 

From th abo e definition, n can und r tand that ther is variation in th d finition of O. 

But the core concept. rc olve ar und related and imilar cont xl. are tabli h d in rd r 

to meet felt need in the oeiet . 
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2.6.2. The mer(Jence of NGOs in Ethiopia 

luntar), organiz.uti n ' ar an old phcnomcn n in I:: thi pIa and were e tabli shed ba cd on 

cia\. religi u , I eality or kin hip crit ria . Th y cxi ted a elf hclp in titution providing 

upp rt in time o[ hard hip. For in tance, organization [or labor haring known a DEBO and 

l'or religiou purp e kn n as Mahber, enb te, Tcrtim, xi ted ( RDA, 2004). Prior to thc 

t: ' tabli hm nt and r<.;gulati n of local 0, groups hay xi t d based on 

communiti b hind common cau -political , ocial and economl (Butl r, 1995). The e 

rganization hav played an imp rtant role in thiopia' 

for thiopia' mod rn health and ducation y tem. 

elopm nt b la ing the foundation 

law er formulat d b Fed ral 

Democratic R public of thi pIa. R gi tration of for Ign charitie i one of the formulated 

regulation. It" a publi h d in egarit Gaz ta on 0 ember 9,2009,p-5053) 

• Th application of foreign chariti hall include: 

- A project propo al prepared f, I' implementation. 

- Detailed information about it country repre entative, and 

- Other information a may be required by directi e of the genc . 

• The mini try of Foreign Affair hall,in con ultaion with the Agenc ,determine 
the criteria to be u ed for the i uance of it letter of recoml11 ndation to for ign 

charitie . 

• he genc hall effect r gi tration of foreign charit upon recei ing fee 
pre crib d in the chedule attached hereto. 

2.6.3. NGOs and Govern ment Relationsh ips 

It i important to r cognize here that the relation. hip n GO and go rnment val' 

dra tically from region to region and from countr to country (e en among o ) on historical. 

political and id ological contexts (Ilaile. 2007). The degre to hich nati nal and int rnati nal 

GO are able to ha e policy inOuenc dep nd on th nature of th r lation ith gov rnm nl. 

Wh ther s I ader are ablc to culti ate clo p ronal contact f th 

xi ting tate or not i on of th b t predictor ( d 111,2002). 
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2.6.3.1. Emperor Haile 'cla c" Reign : 

, 0l11cwhat modern civil a ociation began to l11(;rge in Ethiopia during the 1930s a a fact r I' 

urbanization and con mic d lopm nl. during the la t decade and half of Emperor 

IIaile a ie' I' ign, pI' ~ ional group uch a the chamber of commerce and ational Bar 

a ociation form d, play d om what cr dible role, and njoyed relati e autonom ( lark, 

2000). 

2.6.3.2 T he Derg period : Clark (2000) point d out, the civil s cietie tho I,: ho enjo ed 

I' lati autonomy during [Jail la ie' r gim compl tely evaporat d under Meng tu regim 

of terror. irtually all th e rganization became tool of the tate r cea ed op ration entir I . 

Th fir t major p riod i the military regime guid d b sociali t ideolog. nder thi r gime the, 

r lation betw en GO and Go rnment i characterized by strict tate control and ho tile 

n ironm nt . The ho tility as reft cted in xpu lsion of humanitarian GO's, prohibition from 

chall nging go ernment policy and gi ing an option to op rate through stat tructure at local 

Ie el. During this period, even the mother coordinating bod for GO -i.e, the hri tian R lief 

and D elopment A ociation (CRD) re on ly limit d to n uring th autonomy of m mber 

GO and promoting int r- GOs co-operation ( ampbelL 1996). 

2.6.3.3. Post 1991 period: - ince 1991 imultan ou ly th regime ha tart d liberalizing 

and GO has mo ed from lfare provi ion into gra Sroot devclopm nt and ad ocac and 

human right ork ( ampbeU, 1996, cited in Die en and Waker 1999). In th tran itional p ri d. 

O-government relation did not impro a dramaticall a out id r . To 

m ob rvers, the condition impo d on GO activiti 

regIme. 

er ev n trict r than lind r militar 

Th guideline for the impl m ntation of the national polic on di a t r pr ention and 

management ( PDPM. 1995) state that th concern d line d partment ar p ct d to de\' lop 

additional d tail on tho e component f manual which fall Lind r th ir mandat . The manual 

admits the d fici ncy of the guid lines and it future r fin m nt . 

Therefore. detailed polic in -trum nt weI' lacking and th re \ a no cl ar dcmoliti nand 

pccific de criptiol1 . which govern th activiti of . in de lopm nt in d tails. 
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· nsuring quality- eon ' i tent with their pO ' ition oCadvocac a th ir central r Ie, GO generally 

take their role not to r place thc go ernmenl. But, to en lire the go crnm nt i effecti ely 

• c verirH!, cducati nal need and maintain quality. 

• 

• 

• 

al gn and a ociatc (2008), the following arc ummarized a th mam area of 

inter ention and upport pro ided b s in the cducation ctor. 

,. on tructi 11, e ' pan ion and r novation of pre-primary and primary chools and 

pr viding faciliti for teacher librarie anitation facilities ancl school admini tration 

offic s; 

,. Pro i i n of material and upplie to chool y tem. Th se include furniture ancl chool 

de k ,cla room equipment, teaching aid and sports equipment and facilities; 

r Managing r gular and specializ d chool for childr n including with di abilities or 

pecial n ed ; 

ccording to plan (2010), the following are among key actions to promote education quality 

./ Work ith go ernments teachers to trengthen gender skill at all Ie els . 

./ upport initiatives aimed at improving teacher quality and chool leadership through 

teacher profes ional development. 

./ Facilitate and suppOtt the introduction and/or expan IOn of learner-friendly and 

gender- en itive chools and classrooms. 

The potential for NGOs involvem nt in d lopment in Ethiopia i tr mendon, particularly in 

health and ducation. According to Yi hak (2007), the po ible area wh re 

good contribution ar :-

./ The provision of service h r government facilitie do n t xi t: 

can mak 

./ De eloping and piloting innovative approache on a Illall calc. Th mo t appropriat 

model can then be scaled up by th go ernm nt; 

./ Promoting particularly cle lopment programs, whi h i al 0 th bj cli of th pr nt 

go crnment. GO du to clo enc 1 th P ople, can pia an imp rtant rol in cr ating 

gra . r ot wnership of cleve! pmcnt programs in mobilizing c mmunitic and in 

creating public av ar n about d elopm nt i su . (Oi cgn and ak 1', J 999), 
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../ ndu ting experiment 0 a to identify problems in education sy tems and test variety 

of solution ' hich cou ld b used in mitigating the problems (Grandvaux et. at. 2002) . 

[n gen ral, s ar playing multifaceted rol v ith regard to ducation development 

particular! 111 indi idualized communiti s and contributing the overall achievement of 

ducationalobjective . 

2.6.4. NGO's and Faith Based Organizations 

the nnual Education tatistical abstract of Addis Ababa Education Bureau (2009) hows 

among th existing kindergartens in the city abut 11.7% of them are owned by NGOs and faith 

based organization in 2008. This shows the contribution of these organization in creating 

acce s to early childhood education from their p rspective. This idea is substantiated by the 

ECCE policy frame ork of Ethiopia (MOE MOH&MOWA, 2010). 

Both development partners and religious/faith based organizations are expected to help in 

mobilizing resources and funding for ECCE estab lishment and proper functioning and calTyout a 

work of advocacy together with the provision of technical upport in the implementation of the 

policy Frame ork. NGO'S also play an important role in capacity building and establishing net 

work and collaboration an10ng partners or groups which are involving in the area. urrentJy 

UNICEF is working in cooperation with the government and other partners or group 111 

financing the establishment of kindergarten within government primary schools. It al locates 

financial resources for capacity building e 'perience sharing in the kindergarten education ub­

sector, as different annual and quarterly reports confirmed from Add is Ababa Education Bureau. 

2.6.5 Socio-economic conditions of the community and Non-government 

organizations 

GOs can assist the community by evaluating its econom ic and social status. Schoo ls are at th 

heart of the community. Therefor there is a con tant interaction between school community and 

the people around it. As stated in trat gic operat ional plan and uicleline for earl childhood 

care and ducation in Ethiopia (E E,):-
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71,e childrel/'s del ' ,IOIJ/l /(!I// lrill he I/lIrlured Ihr()lI~h Ihef()II()1I'ill~ service delivelY //lodes: 

11th 

• ( 'Olllllllll1i/y hased Ilresc//()ols oll'lIed (flld IIlwwged by the cOlllllllmit)'. 
• [1ril'((le preschools oWlled alld II/wwj{ed hy private el/trel,relleurs: 
• NGO preschools oll'lIed and IlICllwj{ed by I CO '.1' 
• • pecial COll/IIlUllily based preschools like Iddir based preschools owned hy low-incollle 

COllllllullities il/ il!(o,."wl sell iI/g '. 
• /lio/l a/ld cooperalil'e based preschools owned and lIlanaged hy the union and 

cooperative COlllll11ll1it)': 
• Fall/il)' a/ld IIeij{hborhood preschool ' oWl/ed and Il/anaged hy the jamil (neig hhorhood. 

pre ch 01 arrang m nt ill promote high qualil parent/caregi er child int raction . 

• Parent will learn th importan of play and b able to end their children to chool at the right 

ag . Th ocial and th ph ical environm nt in the kindergart ns will b afe and ecure as well 

a r ceptiv and child-fri ndl . 

• 

• 

.. 

• 

Ilow far do o contribute in the xpan ion or kindergartens in low OCIO- conomlc tatu of 

the communit ? Thi ell pointed out in E E under strategic work plan. specifically 

trategic objective 2 a follo\l . 

Strategic objective 2: in/ends /0 ensure availabili/y, equi/able 
acce s to and affordabili/y of quality E E 'en ice ' /0 all 
children, especiall) tho e who are marginalized and 
di 'ad, ant aged. 

2.6.6. Role of pre-schools in promoting quality of Education 

There i no univer ally accepted definition of quality. A pointed out in the training manual 

under the titl --The concept and Role of different stakeholder 111 Impr ing quality or 

dueation" (A B. pril 2011). Qualit i :"Doing thing v ithin the rang of acc pt d 

tandard . 

gra 

On of th expceted E DP IV out c me r garding impro ing qual it of ducation at 

root Ie el is "The ministry will reinforce its role in regulating and monitoring the 

quality of ECCE delivery.This will take place through the development of a curriculum and 

setting stamdprds for play and learning materials which promote child- centered teaching 

and the childs hitistic development "(P-1S) 

Qual it f education hould b monitored tarting at gras r ot lev I up to high r education. 

Kindergarten play imp rtant role in nhancing quality or dueati n. Thj i xplained in [ ddi 
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baba Ba ~ line L arnll1g 

\'. 2 1 1 Ja r 11 ow :-

se \11 nt on 8asic Lit rae and umcrac ,EF3 L (or grade tv 0 

Therefore, sillce of/elldillg a pre-school for childrell, i.\ a 
prerequisite for the prill/wy schools el7l'irollll/ellt. Pupil.\ IPere 
asked to illdicate their exposure to killdergarten or religious pre­
schools or lIone of thell/ before enrolled in grade. one. 
Theil, the trelld showed that those who of/ended the kindergartell 

education were /1/ore (( 'hiellers than those who af/ ended religions 
pre-schools and tho.·e who did not join anywhere fbr education. 
Thu., expanding the pre 'chool educatioll and assuring the quality 
of education is vel)' critical point. (P-l) 

2.7. Conceptual model of the study 

A ne ptual model wa d lop d ba ed on the review to explain the relation hip among on-

rnm nt organizati n , socio- conomic condition of the community and earl childhood 

care and ducation (E 

ECCE National policy 

Framework 

) national policy. 

Non­

government 

organizations 

Expansion of quality pre-

school education 

Socio-economic factors 

25 



• 

CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

To conduct thi r earch the mixed methods approach wa employed . This because 

mploying the mixed m thod approach h lp to conl'irm findings from diffi rent data sources 

(cre v ell ,2003) . As Quick (1979) noted, the design and methodology of a research i based on 

the purpo e of th tudy. Th aim of this study i to a ess the role and contribution of GOs to 

th expan ion of pre-primary education and its implication to quality of education in Addis 

Ababa. In addition, it is designed to obtain pertinent and precise information concerning the 

cun nt tatu of th phenomena and wherever possible to draw valid general conclusion from the 

facts disco ered about the role and contributions of NGOs and its implication to quality of 

education. Thus d scriptive survey research method was selected to reflect the intended purpose 

of the tudy. 

3.1. Sources of Data 

Both primary and secondary sources of data were used in this study. 

• Primary source: questionnaire interviews and ob ervation checklist were used to 

solicit primary information from NGOs coordinators, kindergalten principals teachers, 

parents, ECCE focal officers at region and sub city offices and a central level. 

• Secondary source: These sources were reports plans and differ nt docum nts lik 

policy directives, standards and other relevant documentation. 

3.2. Sample and sampling technique 

• The study ought to gather data from GOs project officials, ECE xperts at regional and sub 

city levels principals, teachers and parent . 

• 

• :. Among ten sub cites or Addis Ababa, 5(50%) sub citi s wer 

sampling in which many of the NGO are working. The 

Ketema, efas silk-Lafto and Yeka . 

elected u ing purpo ive 

are Arada, Gulele, ddis 

• :. 4 sub-city and 1 regional ECE focal experts w r sel cted u ing a ailabl .ampling. 
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.:. 1_ pn.:-primar) eh I were included in the tud . 1_ principal ' and ~ () teacher were 

random I , "c\ 'etcd from the e ch ols . 

• :. Tcn I 0 project c ordinator v ere also included in the tud . 

r th nt r r kindergarten und r tud i ho n in th table bel \ 

Table 1. ample Kindergartens 

l. b beeh Gobena 

2. Kidi t clara 
..., 

0- action K for the d af -'. 

4. Gen t K ( men me rete kir to ) 

2 l. 

2. Ye\ ket mba 

3 I. 

2. M,ekani a school [or the d af 

4 1. 

2. Dil Beteg I 

5 Yeka I. 

2. W0rldwide orphan foundation 

3.3. Data gathering tools 

In obtaining the CU lT nt primary information from the re pondent G ur t pe of data gath ring 

in trument :- qucsti Imaire, inter iew, foeu gr up di ell ion and ob er at ion eh ekli t \ ore 

pr pared a the main in trum nt for gath ring qualitati and quantitati data. In ad ane 

r Ie ant national , int rnational lit rature and r I ant doeum nt w r al 0 re ie\i d 

r lated to the t pic under tudy. The d cument w r nth iz d and ana l z d t cur 

condar data. 
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3.3.1 Questionnaire 

10 'd and f, \\I open-ended qll , lion ' wer prepar d to collect data from principal and 

kindergarten teachers. Th' it ms included in the qllesti nnalre er focu d on the background 

inC rmalion of the parti ipants, attitude of participant toward the program wi th respect to it 

d mand and inclu iven . I ue rega rdin g th availability of key input and it management 

practice, participation of takeholder. challenges encountered during th proce of 

impl m ntation and 0 e rall attitud of participant about the futur prosp et of the program 

were includ d. 

3.3.2. Interview 

Inter d to gather data from ddi baba education Bureau, om randomly elected 

ub-citie . ~ focal per on and GOs co-coordinators. Issue regarding organizational plan 

cone rnll1g pan ion of pre- chool education, the extent of pro vi ion of quality education, 

opportuniti s of GOs in implementing C 111 ddi Ababa and way of impro ing the 

current practice of E E. Th information obtained from the participants wa cro s ch cked 

with tho e obtained from other source. 

The item included in the interview focu ed on the background information of the intervi wee, 

attitud of the intervi wee toward th demand desirabilit and inclu iv n s of the 

ki ndergartens. 

3.3.3 Focus Group Discussion (FGD) 

The r spondent of FGD were parent /guardians of the childr n. ( nn x-2) Th w re 50 in 

number 17 male and 33 f, male. From th discu ion the r earcher r alized the low capacit of 

the centers. The Annual bstract of Addi baba ducation Bureau (2009) d pict that among 

the exi ting kind rgarten in the city, about 1 1.7% of them are owned b G and faith ba ed 

organization in 2008. The pI' portion i n t real d in 2010\11 tati tic. Th participant in 

the di cus ion group revealed that th administration of th cent r handl 11l eting with th 

par nt twice a year hich i un, ati fact ry to give prop r fe dback about the teaching learning 

• acti iti s. MUltiple teaching aids or tandard import d in tru tional mat rial ar u d by th 

cent r . Bide thi they hay regular feeding program for the children. On wa or th ther 
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the e activitie create favorable condition to rai c the quality of education . The issue di cu cd 

during F D i shwn in ( ppendix -VIII ) 

3.3.4 Observation 

b er ation wa an important data gatbering tool used in this tudy. It enable to provide first 

hand information by ob erving phenom na as they occurred in their natural elting. 0 , direct 

ob ervation wer done. The aim of the observation is to ee the real condition including key 

chool faciIitie, chool n ironment, and some other de e lopment works done by GOs in pre-

prImar chool. Four kindergartens were observed by the researcher himself to collect and 

orgal1lz r Ie ant data on ke inputs and ov rail indoor/outdoor environment of kindergarten 

including their documentation along with their ntire cont nts of the overall current status on the 

ground busing checkli t . At the end, the information obtained through observation was 

analyzed and cro checked with those from other sources and used to substantiate claims 

forwarded by other participants . 

. .3.3.5 Document Analysis 

To ecure facts and figures regarding policies, directives and strategies ,different documents like 

abstracts, reports , annual and strategic plans were consulted as a secondary ource of data to 

triangulate the data or information obtained through various means as mentioned abo e. 

3.4. Pilot Testing 

English version questionnaires were prepared based on reviewed literatur In uch a way that it 

could help to an wer basic questiops of the rescarch problems and then translated into Amharic . , 

to avoid language barriers. The questionnaires had been tried out in two kindcrgart ns in rada 

ub city i.e future bope and Mamily kindergarten. Four principal and ten teacher fill d th 

questionnaire before the actual collection of data. 

The instrument for pilot test wa prepared in a fiv pint Likert cale point.. r helpful (0) 

,helpfu l (1) Do not know (2), Does not II lp (3), and Does not H Ip at all (4). Then th 

reliability coeffici nt or the cale was comput d and found to be cronbach alpha of 0.70 v hich 

was good for fUlther data collection activilie (yalew,1998). In thi ituation coli cting both 
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cI -ed ended quantitat ive data ancl open ended qualitati c data PI' e advantageou In 

tri angu lati ng the re ults. t la t ba ed on the re ults or the pilot te ting 3 que ti on ~hich w re 

• round to be irr I vant \ ere cance lled. 

• 

Rearrangement 0 r the ord'r 0 f the q lie tion had b en done for ome 0 f the it ms. To fi ni h, art r 

the \ariou m thod of creening and alidati n ,th in trument wa con idered atisfactory to 

b u cd for the main tud . 

3.5. Data gathering procedures 

Fir t. r I vant qu tion Ii cu gr up di cu ion and inter Ie guid and ob ration checkli t 

w r d elop d ba ed on the literatur r vi v . 

cond, pilot t ting a accompli hed . Third, 62 copi of I' fin d que tionnaire i .. l2 for 

principal and 50 [or main kind rgarten teacher were printed and di tributed in th targ t d 

kind rgarten . Di tribution and collection of th que tionnair s W re done by th res archer 

him elf. 

3.6. Methods of Data Analysis. 

Once data collection a finalized ba d on the nature f the stud ,th data r analyz d 

quantitatively and qualitatively. D scriptiv stati stic was L1sed to analyze quantitative data. Data 

obtained from inter ie ,ft cu Group Di cu sion and ob ervation as organiz dJranscrib d, 

coded, categorized into themes and analyzed that can triangulat th quantitative r ult. Thu 

fr qu nc and p rcentage w rued to ana lyz the characteri tic of the participant, re pon 

of main tcacher and principal . 
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CHAPTER FOUR 

4. PRESENTATION, ANALYSIS ANDINTERPRETATJON OF DATA 

Thi part of the thesis deals with pre entation, analy is and interpretation of data obtained from 

ampl respondents through questionnaire , interview, ob ervati on and document analysi . This 

chapter has mainly two part . The first part pres nts the characteristics of the respondents and 

the cond part incorporate data analysis and interpretation. 

4.1. Characteristics of the Respondents 

The major characteristics of individuals in the ample are summarized in Tables 2 and 3 

below. Table 2 depicts that majority of the principals & teacher are females. Thi 

hows kindergarten education is almost left to females on the other hand male 

re pondents dominate in the case of NGO project officials and EeE focal expert . 

Table 2 also re ealed that three - fourth of the respondents in the four categories well 

between 25 to 35 years old. Thus it was assumed that respondents were matured enough 

to provide reliable information. 

Table 2: Sex and Age structure of the Respondents . 

SNQ Respondents NGO ECE-focal Principals Teacher 
pt"ojector E xperts 
officials 

No 01«, No % No %, No % No 
I Male 9 90 10 83.3 2 16 .7 2 4 23 

x Female j 10 2 16.7 10 83.3 48 96 61 
Q) Total 10 100 12- 100 12 100 50 100 8~ if) 

Less than 25 - - - - 1 8.3 2 4 
., 
J 

25-35 8 80 10 83.3 9 75 46 92 73 
36-45 2 20 2 16.7 2 16.7 2 4 8 

2 ~ 46-55 ~ - - - - - - - - -
(j 

>- Greater than 55 - - - - - - - - -

Total 10 100 12 100 12 100 50 100 84 
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Majorit or ) proj cct orficial & E 'E roced per on are 'v ith a quali ficati on of 

B 18 and above. M t of the principal and tcachcr are \ ith certifica te qualifi ati n 

\\ hi hindi ate that th cy are qualifi ed G r thc Ie ' I. Thi i in lin with the qualifi cation 

requlr 111 n1 for prin ipal hip and tcaching at pre- chool education Icv I, v hich i 

indicat d 111 the ne\ edu ation and training policy documcnt. Rcgarding working 

,' p n nc [re pond nt mo t of th foca l e pcrt and 50%0[ proj ct official 

ha an exp nenc bet\ e n 1 and 5 ear. About 33%of the principal and 8%of th 

tach r w r b t\ n 1 and 5 ear of rvice. Majorit of th principal and 92% of th 

t acher ha mol' than 5 ear of exp ri ence. Thi ha got gr at advantage fo r the mooth 

n \ of t aching learning proc s in gen ral and proper handling of continuous prof! ional 

d velopment and inbuilt uper i ion activiti in particular. 

Table 3 Educational Level and Working Experience of the Re pondent 

SNQ Re pondent NGO ECE-focal Principal Teacher Total 
pl'oje Expel·t 
ctor' s 
offici 
als 

No % No 0/0 No c~o No 0/0 No 
I Masters 4 40 4 

cO 
Degree 6 60 12 100 I 8.3 I 2 20 

c_ Diploma I 8.3 3 6 4 .2 0) 

~ > Certi ficate 10 83.4 46 92 56 0) 

:::-J 
Below certificate ~ - - - - - - - - -

Total 10 100 12 100 12 100 50 100 84 

- 1-5 5 50 8 66. 7 4 33 .3 4 8 11 .-
u ~ 6-10 3 30 3 25 8 6.7 42 84 56 c 
0) cO 

~o·~ >. 11-1 5 2 20 2 4 4 
2 .- 0..,- 16-20 I 2 I ..::L. >-: -I-

0) 0 21-25 I 2 I > 

26-30 
I 8.3 I 

Above 30 

Total 10 100 12 100 12 100 50 100 84 
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4.2. The tate of pre-school education in Addis Ababa. 

'l abl 4 b I \\ ho\ that there i hi gh d mand ~ r the c ntcr but the don' t fulfill the demand 

o f thl;; c mmunit ' . 1 he o rdinator were a ked to re pond to thi probl em. 100% o f the 

re pond nt admitt d the h rtag of the c nt r . T hey tated that the reason i du to shortag 

of land re ollrce. T hi i uppl men ted b the palticipant of focu group Discu ion and 

int rvi wees. Th lam children village and 0 hildren Villag in fa ilk and y ka Lib 

cit re p cti ould b good xampl . Th y d n ' t ha branche in other location. Th 

kind rgart n in th e illag ar ba icall establi h d for orphan and de titute famil y ibling . 

Th r t of th children join the cent r on cholar hip basi . The sel ction proce is done b 

th ir r pecti e \i oreda . The committee compri of member of \i oreda education bureau, 

wom n' children ' and outh affairs offic and member of ocial affairs office. Thi is counter 

checked by GO committe where they survey and visit the de titute community member. 

Table 4 Demand of the centers and selection process. 

Principals Teachers 
. No Items Response No % No 0/0 

AI' the local communit happy with NGO- Yes 12 100 50 100 
assi ted kind rgart ns? No - - - -

Total 12 100 50 100 
What 1 the extent of demand of the High -12 100 48 96 

kind rgarten? Medium - - 2 4 
Lo - - - -
Total 12 \ 10Q 50 100 

Did it accommodate all applicants? Yes 2 16.7 48 2 
No 10 83.3 2 98 
Total 12 100 - 100 

Wa ther a criteria set for the el ction Yes 12 100 50 100 
proce s? No - - - -

Total 12 100 50 100 
Exi tenc of guidelin u d for the lection Yes 12 100 - -

proc s No - - - -
Total 12 100 - -

Wa the election proccs fi· and fair? Yes 12 100 - -
No - - -
Total 12 100 -
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Table -. bel \ depict that data on the beneficial' group rrom the sampled GO ki ndergartens 

\\'ith re pect t th inc me tatu ' or the families. Both principal and t acher respondent 

an ' W red qUI; tion relat d t the income level r beneficiaries a the number of high r medium 

inc me famili \ re I \ or non-exi ,tent. a re ult 83.3% of the principal and 80% or the 

teach rs re ponded that th number I' children from high income ramilie i low. Wherea 

91.7% of the principal and 96% confirmed that the number or childr n coming from low income 

family i high. Thi i ub tantiat d b the document of the childr n' village admi sion polic 

a "childr n' illag i a non-governm ntal child care organization ith th objectiv of rai ing 

orphan d and abandoned childr n." ince the kindergarten are estab li h d for the chi ldren, the 

onomic tatu of th famil i ob iou Iy knov n. Very few re pond nt ga e different option 

a answers GO schoo l give chance for som children from the nearby community member. 

imilar qu tion were rai d to the r spondent of the int rview and focus group di cus ion, 

the 0 erwhelmingly re ponded that those children from 10 income familie , orphan and 

abandoned chi ldren ar the beneficiaries . 

34 



• 

• 

Table 5 Beneficiary G,'oup and theil' social statu ' 

Principals Teachers 
S No Social status of bencfici:u-y o,'out) Options No 'v., No tv.} 
I 

2 

3 

4 

5 

Frol11 high inc 111 Iligh 

Med iUIll 2 4 
Low 10 83 .3 40 80 
Non- exi tent 2 16.7 8 16 

Total 12 100 50 100 
Fr 111 l11iddl income High I 8.3 

Mcd iUIl1 3 25 2 4 
Lo\ 5 41.7 44 88 
Non-existent 3 25 4 8 
Total 12 100 50 100 

Froll1 lov 111 co 111 High II 91. 7 48 96 
M d iUI11 I 8.3 
Low 2 4 
Non-exi tent 

Total 12 100 50 100 
Children with p cial need High 

Med iUI11 4 8 
Lov 9 75 8 16 
Non-existent 3 25 38 76 
Total 12 100 50 100 

Orphan High 8 66.6 46 92 

Mediull1 2 16.7 2 4 
Low 2 16.7 2 4 
Non-existent 
Total 12 100 50 100 

4.2.1. Implication of the current expansion to quality of education. 

Tabl 6, belo depicts that, 83.3% of the principal and 92%of th t acher r pond d a 

adequate. Teach r are a ailabl . Through obs rvation, the r search r had ob ervation visit 

the enter cho en for the study. Here two were taken for th study. The r the 11 kani a 

deaf school and co-action kindergarten for deaf ehildr n. Th y have shortage of tach rand 

admini trati e taff memb r . 

In the arne way regarding it m 2 up to II, high p rc ntag of th re p nd nt an weI' d a 

adequate, On the other hand item 12 had an 0PP it outcome a re pon of th participant. 

[Icnce, 50% of the principal and 84% of th tach rs I' p nded a " on-exi tent". Thi how 
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In m t o kindergarten, there are no materials and eqLllpm nts f r children with special 

need . In thi regard. the in e tigat r tried to ob er ample center '. There are no favorable 

condition for di abl ~d hildren. II the cia room are not built to erve tud nt with 

\" he Ichair . M t of the ob rvcd ample ha e c mpound hich are not fa orable for vi ually 

impaired children. Wh n c inv stigate the amplc lind r study in line with the item 12 of tabl 

6, the r archer could ob r that kindergartens which run by international GO ar far bctt r 

than the one under local GO. Mekanis a kindergarten [or d af children \i hich i a i ted by 

hri t chur h, o-action kind rgalien ~ r the deaf and B thel Mekane e u kindergarten could 

be tak n a exampl s which could not full alisfy the tandard s t to th center. On the oth r 

hand th ent r a ist d b internati nal 0 meet the tandard and offers materials necessary 

for chooling. From annual report ofSOS children's village in 2011, the acti itie are quoted as 

fo lio 

The national association is also working with falllily 

trengthening progralllllle . in imilar areas to help children at 

risk of losing parental care for various reasons. We do have 01 '0 

three medical centers. Under our education and training 

progralllme, we offer quality education and training to children 

and youth of so families as well as childrell frOIll neighboring 

community. 

The type of international GOs work beyond the fulfillment of educational material . The 

offer helter, food, clothing and other ba ic ne d neces ary for the livelihood of th childr n. 
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4.2.2 Key inputs and Its Management practices 

Table 6. Re 'ponses of principals and teachel's to key inputs and its practices in the sampled 

kindergartens, 

Principals Teachers 

S.No Item Response No 'X, No 0;;, 

1 Availability of qua lified teacher Adequate 10 83.3 46 92 

Inadequate 2 16.7 4 8 

Total 12 100 SO 100 
2 A vailabilit of admini trative staff Adequate 8 66.6 46 92 

• Inadequate 2 16.7 2 4 

Non existent 2 16.7 2 4 

Total 12 100 50 100 
"l Organization of activity center/corner in the classroom. Adequate 10 83 .3 46 92 J 

Inadequate 2 16.7 4 8 

Total 12 100 50 100 
4 A ailability of child- ize tables, chairs, benches and Adequate 9 75 48 96 

shel es Inadequate 2 16.7 2 4 

Non-existent I 8.3 -

• Total 12 100 SO 100 
5 Availability of separate feeding room Adequate 8 66.6 45 90 

Inadequate 2 16.7 4 8 
Non-existent 2 16.7 I 2 

Total 12 100 50 100 

6 A vai lability of separate rest room Adequate 10 83 .3 46 92 
Inadequate 2 16.7 4 8 
Total 12 100 50 100 

• 7 Availability of toilets with water Adequate II 91.7 47 94 
Inadequate I 8.3 3 6 
Total 12 100 50 100 

8 Availability of play ground Adequate 10 83 .3 46 92 
Inadequate 2 16.7 4 8 
Total 12 100 50 100 

9 General cleanliness and safety of the whole environment Adequate 10 83.3 46 92 
Inadequate 2 16.7 4 8 
Total 12 100 50 100 

• Adequate 10 83.3 44 88 
10 Supply of different children Books Inadequate 2 16.7 6 12 

Total 12 100 50 100 
11 Supply of play materials and equipment Adequate 8 66.6 48 96 

Inadequate 4 33.4 2 4 
Total 12 100 50 100 

12 Availability of materials and equipment for eh ildren Adequate 4 33.3 4 8 
with peeial needs Inadequate 2 16.7 4 8 

Non-existent 6 50 42 84 

• Total 12 100 50 100 
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Table 7 deals with the provision of meals to children. The re pondent focused on onl two 

ption "yes [or some' and" ot at all " . 83.3% of" the principal ' and 96% of the teachers 

responded as "y s for some". Thi que tion was treated by the NGO coordinators. They gave 

brief explanation regarding this question. Provision of meal is compul ory for those children 

Ii ing in the children' village. But all those children who joined the kind rgarten from outside 

communit hould bring their own packed food from their r spective familie . There are ome 

children who ar accepted to the center on cholarship basis. These are children from destitute 

familie . Therefore as the coordinator put it, they are again given food ser ice. There are till 

ome student who are fee paying. They are not provided With meals. They come to school with 

their own packed food. 

Table 7. Provision of meal to children. 

Principals Teachers 

Item Response No - % No 0/0 

Doe the center provide meal for th Yes - - - -
pupils? Yes for some 10 83.3 48 96 

Not at all 2 16.7 2 4 

Total 12 100 50 100 

Table 8 below depict that 100% of the teachers is the sample c nters are trained in 

Kindergarten education. 96% of the respondent revealed that they have been taking on job 

training and orientation courses .The centers have Ee E curriculum to teachers and the table 

shows that GO kindergartens follow the curriculum set by MOE. 

38 



• 

• 

• 

• 

Table 8. Attitude of teacher towards key inputs and management practices. 

No Item Teachers 

Options No (Yo 

J ITa" you b n trained In kindergarten Yes 50 JOO 

ducation? No - -

2 Do you frequently follow on- job training Yes 2 4 

and ori ntation courses? No 48 96 

.., 
Is there (ECCE) curriculum with you? Yes 4 8 -' 

0 46 92 

4 Ha e you participated a work hop on the Yes 
.., 

6 -' 

new ECCE curriculum and on its No 47 94 

imp] mentation? 

In table 9 below 83.3% of the respondents revealed that principal of the centers had been 

trained in management or leadership skills. 91.7% of the respondents again revealed that th y 

had not been taking short t rm tra ining . 

This was supplemented during interview by the ub city ECE focal experts who articulated that 

the principals have not frequently taken hort t rm training on managing or directing 

kind rgartens. They didn ' t hide the fact that more short term training are given to government 

school principals. The training given to principal and teachers contribut a lot in promoting 

quality of education. 
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Table 9. principals' res ponses rega rding Key Inputs and Ma nagement practice . 

Item Princ~als 

C hoices No 0/0 

Ha YOLI be n tra in d In educational Y s 10 83 .3 
management or leadersh ip? 

No 2 16.7 

Do you fi'equently get hort term tra1l1111g in Yes 1 8.3 
kind rgarten management?? 

No 11 91.7 

[ there (ECCE) po licy framework document Y s 2 16.7 
in your office? 

No 10 83.3 

Have you participated on ECCE policy Yes 2 16.7 
framework and on its impl mentation 

No 10 83.3 orientation workshop? 

Are you trained in kindergarten education? Yes 11 91.7 

No 1 8.3 

Do you frequent ly fo llow on job training and Y s 2 16.7 

orientation courses? No 10 83.3 

Do you have shOltage of budget to run the Yes 1 8.3 

center? 
No 11 91.7 

4.3. Contributions of NGOs and other stake holders ID improving access 

and quality of pre- school education. 

4.3.1. Parents ' and local community participation 

Table 10 below shows that 84% of the teacher respondent.s reveal d that parent's participati on is 

low, and again it is low with respect to principal respondents . 

This ind icates the fo ll ow up activities of the parent do not upport tud I1t perfo rmanc. The 

center consider meetings and discus ,ions as the be t means of communicati n with parent. Th 
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table add i ti nail ' del ict that the fa orable ti III meeting are cond ucted wi th parent 

b ginning and nd r the ch 01 year. During intervie cs i n G - coordinator tr 

at the 

d that 

• th' end r the chool Year i th tim when parent da i celebrated.1t is th day 'V h r the 

chool admini tration and t aching starr g t a chance t di cu with local community. 

n the oth I' hand the community gets th chanc t know about admi sian procedure. the 

chool tandard and gen ral er i e l' nder d by the school. Par nt ' upport, community 

invol m nt and participation play an important 1'01 to improve quality of education. 

Table 10: Parent' and local community participation 

• 
Principals Teacher 

No Items Choices No % No % 

1 What 1 the I vel of parent' High 3 25 5 10 

p8.l1icipation in your Medium 4 33.3 " 6 .J 

kindergarten? Low 5 41.7 42 84 

• Total 12 100 50 100 

2 hat are the mans of Meetings and di cu sion 6 50 40 80 

communication with par nt ? Teleph ne calls and 4 33.3 8 16 
letters 
Parents day 2 16.7 2 4 

Total 12 100 50 100 

3 The time when me ting and Every three months '"' 25 10 20 .J 

discussion are conducted with Every mid-year 3 25 18 36 

parent t the beginning and end 6 50 22 44 

of the y ar 

Total 12 100 50 100 

4.3.2. Health Sector Participation 

Table 11 below re cal d that the health officer do not i it th c nt r r gularly. During observation 

isit the principal told th r earcher that there is lack of coordination b t n th ub city du ati n 

Bureau super vi ors and health officers. Th y com to the ent r at th am tim which mak it 

difficult for th ch oj admini tration to manag . th r IC are imp rtant t th enter. Th 
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dUlic. and ('uncli n or health office r arc not gi e proCess iona l ad icc, or~ r h alth ducation and 

ar '. bove all they check the n atnes. or the chool comp und to 

• Illak it ch 01 fr i ndly . The c thing ' one \ a or the other c ntributc to th - improv menl of quaJit 

r ed ucation. 

I 

2 

Table 11. Health sector Participation 

Principal Teachers 

0 Items Choice No 0/0 No (Yo 

I th r an health officer r Ye 6 50 8 16 

repr ntati e from th No 6 50 42 84 

ctor who ha v r com Total 12 100 50 100 

to vi it our 

kind rgarten? 

What is the relation hip between Strong 

the kindergaltens and th Le strong 5 41.7 ?~ 
-) 50 

local health office? No r lation 7 58.3 25 50 

Total 12 100 50 100 

4.3.3. Women's children's and youth affairs participation 

Tabl 12 below depict that 66.7% of the principal responded that officer from omen' 

children' and yo uth affair vi it the centers wherea 76% of the t acher gave negativ 

r sponse. This hows most of the officer do not look at the acti iti going on in and out ide 

th clas room . To triangulate thi matter the re earch r tried to inv tigate b asking am 

teach r and principals of the ample center. They all confirmed that mo t of the officer mak 

their contact only with th school principals . 
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Table 12 Women' children' and youth affair participation 

Principals 

10 Item hoice No 

I th an \ omen 
, 

children' Ye 8 r 

and youth affair of tic r r No 4 

repr ntati e fr m 1h ector T tal 12 

\ ho ha c r c m 1 i it your 

kindergart n? 

What i th r lation hip betw n Strong 8 

th kind rgarten and the Le trong -

\! omen' , childr n' and youth o r lation 4 

affair of tic ? Total 12 

4.4. Availability of Adequate and regular follow up 

Mechanisms to improve pre- school education. 

(X, 

66.7 

"'''' '" .,) 

100 

66.7 

-

33.3 

100 

Teacher 

No % 

12 24 

"'8 76 

50 100 

8 16 

- -

42 84 

50 100 

Tabl 13 below how that 98%of the teach rand 83.4%of th principal re pond nt re eal d 

that the center do not r gularly g t upervision up port from wor da and ub cit ducati n 

• bureau In the sam way health officer rarely visit th centers 66.7%of th principal r v al d 

that xpert from worn n' , children's and Youth affair som tim gi up rvi ion uppoli. 

gain the am perc ntag of the principal re pondent I' vealed that th participation of th 

parent i un atisfactor . R garding chool principal all f th m gi e in tructional upport to 

teach r .The importance of super isory act! itic {i r the impro m nt of qualit of ducation 

i realized and stated in th operational plan. 

trategic operational plan and guidelin s for arl hildhood ar and Education ( 

Ethiopia tat d one of it bjective a follow :-

trat gic objective 3:- pro id 

qualit and tandardization of 

t m guid line and int r nti n. that en LIt' th 

cr ice and pr i 'ion .(M .20 I 0) 

Table 13 follow up and . upport meehani m 
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Principals Teachers 
Items Options No 0/0 No 

Did you get sup rvislon SUppOlt from Always 1 8.3 1 
\ oreda or sub city education Sometimes LO 83.4 49 

ot11ce? No support I 8.3 -
Total 12 100 50 

Ho often do officers from women s Always - - -
children s and youth affair give supervi ion Sometimes 8 66.7 10 
support to your kind rgarten ? No support 4 33.3 40 

Total 12 100 50 
How often the health officers visit your Always - - -

kindergarten ? Sometimes 6 50 42 
No support 6 50 8 
Total 12 100 50 

Have you ever given instructional Always 12 100 
upport to teachers in Your kindergcuien ? Sometimes - -

No support - -
Total 12 100 

What is the participation level of the parents High 4 
? medium 4 33.3 23 

low 8 66.7 23 
Total 12 100 50 

4.5. Major challenges in providing quality per-school education in Addis Ababa 

• Lack of regular and coordinated supervisory activities by education bureau, health 

bureau and women s, children s and youth affairs. 

• GOs could not open additional centers because land for construction is not pro id d 

by the city council of Addis Ababa. This problem can hamper th expansion of GO 

assisted ki ndergartens. 

• Shortage of instructional materials, trained teachers and admini trator tn center 

serving children with special n eds. 

• Most parents are not aware of their role in their chi Idren 's development. Lack of basic 

parental education and competence. 

• ot establishing a coherent governance structure for EC E that n ur mainstr aming 

of C E in all relevant national policie and programmers. 
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• 0\ en uring ava ilability. equitable a ce. and aJTordabilit of" quality E ' I: ervlce' 

tall 'hildren. especially th \ ho arc marginali zed and di ad antaged. 

• ll igh turnovcr of" govcrnment orricials and expert in ub cite and w reda education 

bur au 

4.6. The future pro pect of the program. 

4.6.1 opportunities:-

h r pondents rai d pressing point v ith re pect to th a ailability of good opportunitie 

for furth r e ' pan ion and II tainability of the enter. 

• Incr a ing intere t of local and int mati nal in titute and go rnm nt tog th r ith 

diff! rent takeh Ider toward arly childhood care and education. 

• High demand ofth community tov ard early childhood educati n. 

• Mo t of th enter particularly tho e a isted b international GO offer fr 

m dical er ice and free ducation for the ch il dren of both admini trative and 

t aching staff. Thi moti ate them to ta and work in the ar a. 

• Th document collected by the re earchers re al the endurance of both local and 

int rnational Os in meeting their objectives and allocate prop r annual budget for 

th implementation of ar! childhood car and education de I pment. 

4.6.2. Threats:-

• Lack of clear! allocated mone or budg t in a u tainabl mann r p cifi to th 
kind rgartcn for the deaf which are a si tcd by local GO. 

• In th expan ion of pre-primary schoo l ducation a the re pond nt put, land or spac 
i a gr at pr bl m. Th go rnm nt a on of th tak hold r hould I e thi 
problcm. 0 that many chi ldren villag an be con tructed b 0 . If thi i don 
many orphan and childr n f"rom dcst itut fam il i can be b n fic iaries. In th final 
anal i, thc country as a wholc will be b n ficiar . 

• Limited partn r participati n. 

• In a ailability of appropriat matcria l in thc mark tap r the r qui red p cificati n 
du to pricc e calation and fluctuation. 

• mc communit m mb r ha limit d r pon n n de lopm ntal appr nch .. 
Thi may lead to I' er ation rcgarding ol11ll1unit participation. 
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CHAPTER FIVE 

5. UMMARY, ONCLU ION AND RECOMMENDATION 

Thi - chapter deal \\-i th ummary r the maj r linding , conclu ion and rccomm ndation f 

th (ud)'_ 

5. 1. Summary of Findings 

Th g neral obj cti of th tudy was to assess th contributions of Non-

governmental organization (NGO ) to the xpansion of pre-school education 

and it implication to the improvement of quality of education. 

The Purpose of the tudy was to :-

• se th tatu of GO contribution in th area und r tudy_ 

• Indicat the challenge and problems area to the takeholder particularly to GOs 

for further participation and contribution _ 

• tatu of takeholder's participation in the ar a under tud _ 

• ncov r it impact to quality of education_ 

With re pect to tho pecific obj ctive . the study wa guid d by th rollowing ba ic r arch 

que tion ;-

• What i th tat or pre- chool education in ddi baba? What i th contribution f 

Os in expanding pr -primar education? 

• What i the implication of expanding pr -primal' chool dueation to qualil) 

education? 

• r there ad quate and regular follo\ up and program a e ment praetie to impr \' 

acee and quality of pr -primm- chool edu ati n? 

• What ar th challenge faced in impro ing pro 1 Ion 1 qualit pn::-pnmar 

ducati 11 in ddi baba? 

• What can be d n to improve th current tat or pre- primar chool education in 

ddi Ababa? 
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The tudy in olved ten GO PI' j ct officials, twel E E focal expert . t elve principals, fifty 

t achcrs and fj ft parent who participated in focLI ' group discussions. Therefore a total of 134 

individual participated in th ' tudy. In rd r to g t accurate inC rmation and triangu late the data 

quc ' tionnaire , interview , document anal sis focll Group di scuss ion and observations were 

LI ed. 

The data obtain d were anal zed u ing appropriate tatistical tools like percentage and Mean, 

then the following major findings were obtained:-

.:. There i high demand and d ire particularly [or GO managed kindergartens by local 

communit . Most of the center if not all provide basic needs (nutritious food helter 

clothing, education health care psychological support and other skills) that are necessary 

for the children 's full growth and development. Orphaned and abandoned children are the 

primary beneficiarie . In addition to this the centers admit childr n of the ulTounding 

community who don ' t have family support on scholarship basis. However the 

respondents emphasized the low capacity of the centers which wer not in commensurate 

with the existing high demand. In 2010\11, the statistical data of Addis Ababa ducation 

bureau depicts that there are a total of 998 kindergarten in Addis Ababa. The preceding 

year Annual Education Statistical Abstract of Addis Ababa Education Bureau (2009) 

revealed that among the existing kindergartens in the city, about 11.7% of them are 

owned by GOs and faith based organizations. The percentage raised to only 13% in 

2010111 tatistics. This percentage is very mall as compared to privately own d centers 

which was 72.9% and 75% in 2008 and 2009 respectively . 

• :. Key inputs and management practices of the sampled cent 1's were thoroughly 

investigated. The outcomes of the items in table 8 wer analyzed. The analysi ho s th 

centers have got adequate qualified teachers, administrative staff, well - organiz d corner 

in the classroom toilets with water, g -neral cleanliness and afety of th whole 

environment, supply of different books, . ..... etc. 

These show the center are up to the landaI'd In rendering quality ducation to the 

b neftciaries. Learning assessment of the fir t cycl pnmary chools re eal d loy 

academic achievement of students. The assessment con idered only governm nt chool 
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\\ hich \: ere n t lIpp rted by pre- cho I . Th rcC re the e ' p ~lI1sion r pre- chool education 

er I crllcial far quality ducation . 

• :. Th national polic fi'amcwork far early childh od car and education in Ethiopia (E E) 

in it docum nt ha put cl ar duti and r pon ibilities G l' three pertinent mini trie . 

The l'I7inistr) oj ,ducat ion provides policy guideline. and 

training sen ices Jor pre. 'chool education, develops the 

curriculum and teaching l11etlerial , maintains standard ' etnd 

qualityassu/'Cfnce. The ministry oj health ha ' respon fbility 

oj 'anitation, Jood sqfety and hygiene education. The 

mini tly oj \I omen, children and youth affclir promotes the 

protection and care oj children and creates Cl'rliareness 

about the children' right. and welfare. The promotion, 

protection and care oj disadvantaged children is par' oj its 

re ponsibility. 

Th re pond nts of this study revealed that follow up and support acti itie of the e thr e 

mini tr ie have be n done irregularly and om times. A depicted in table 13 the informant of 

thi stud r sponded that there ar cent r where the xpert of th thre mini trie ne r i ited. 
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5.2. oneill ions 

Ba ed on th findin g . the foil wing con III ion ar drav n in line with the ba ic que tions. 

• Iligh demand of a I ted kindergartens ten was ob r ed on th contrary low 

capacity of th cent r wa r aled. Ther fore provision of land for con truction to 

o b the cit admini trativ council wi ll so l the problem. o-ordinat upervi ory 

activiti of th regional ducation bureau, health bureau and women ' children' and 

y uth affair are not effi ctiv I practiced 

• Handling par ntal education encourage the parents to participate in the folio up and 

upport acti itie of the centers. Ther for awar ne s rai ing and training on the role 

and re ponsibilitie in bringing up children can improve the skills of parent. High 

d mand of th communit to get free rviee specia ll from tho e disad antag d groups 

is ob er ed. Thi can trigg r a lot of u taining and enhancement fforts in all a p ct 

from all direction. Integrated activities of pertin nt bodie , regu lar follow-up and 

ass s m nt ar qually important. 
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5.3. Recommendations 

Ba cd n the finding or the tudy and concll! ion drawn. the following rccommendation are 

fon"ardcd . 

• lnt grated plan and activiti should be develop d b pertinent bodi and tak holdcr . 

R garding kindergat-t n education mini try of education. mini try or h alth and mini try 

f wom n childr nand outh affair hould ha a joint plan and integrated fi 11 up 

and upport acti iti . Refre hment trainings, workshop and minar on the i ue of 

kind rgart n education n d b prepar d jointly . 

• Mini try of ducation and Addi baba ducation Bureau should take the initiation to 

dir ct their e p rt to clariry th xisting kind rgarten curriculum v ith contextualiz d 

t xt book and t acher guide to minimize or avoid the ambiguity and difficult natur 

of th curriculum. 

• pecial attention should be giv n to childr n ith pecial ne d pa11icularly to tho 

with di abilitie . Orphaned and abandoned children ar gi en att ntion b international 

GO . To olv the hOl1age of low capacity of the center the go ernm nt hould 

pro id land for th expan ion of kindergart ns. This may r duc th d gre of probl m 

in having ace ss to quality pre- primary chools. 

Finall . this re earch can by no means regarded as exhau tiv . It may serve a a pring board for 

conducting other tudie related to the contributions of GO in the expan ion of pr -school 

ducation. More rigorou and refined re earches dealing with the impact of gi tng ace t 

quality education specia lly for tho e disadvantaged chi ldren hould b conduct d. 
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APPENDIX I 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRAOUTE STUDlES 

Institute of Educational Research (lER) 

A questionnaire to be filled by the kindel'garten school pl'incipals. 

Introduction:-

The purpo e of this que tionnaire i to collect ba ic data for the study on the contributions of NGOS 

concerning the expan ion of pre-primar chool in Addis Ababa and its implication to quality education . 

YOllr cooperation in offering relevant information i very important for the proce of the study. The 

result of the tudy i beneficial to decision makers, planners and policy designers. The information given 

b yOll will be confidential and will only be u ed for the study. Please attempt all question patiently. 

Thank you 

Direction 

1) Don t rite our ame 

2) For the open- ended questions, please give brief answer. 

3) Put a tick mark (/) for correct choice, in the table 

4) Please encircle your correct choice, where alternative are gl en. 

Part I. General background of the respondent and the center 

1. I. ame of the kindergarten ____________________ _ 

1.2. Sub city _______________ Woreda. ________ _ 

1.3. Respondent's Sex A) Male B) Female 

104. Educational background A) eltificate B)Teachers ollege Diploma 

C) B.A D) B.y 

1.5. W rk Experiice:-

E.Olher _ _ ______________ _ 

A) A Kindergalien Principal:-

B) In other in titutions IMini tries:-
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am orlh(; In ' tillition /Mini tri 

nth 

1.6. Principal' . ag in year . ) B 10\\ 25 B)25- 5 )"6-45 

.46-55 ) 56 and abo e 

1.7. limb r of Children in the kinclergarlen:- al ______ Female _____ _ 

1.8. umb r of ore teach r in the Kindergarten:- Male ___ Female _____ _ 

1.9. each r in the Kind rgart n:- Male Fcmale _____ _ 

1.10. umber care gi er in the kindergart n:- Male Female _____ _ 

1.11. ompet nc or ore teach r A) Adequate 8) Inadequate 

Part II. Educational demand for the established kindergarten . 

2.1. hat \\a th ext nt of demand of the local community to regi ter their children in your 

kindergarten? 

) High 8) Medium )Lo\i 

2.2.Ifthe an wer to que tion 2.1 i " ', Do e our Kindergarten accommodate all? )Yes 8) 0 

2.3. If the an wer to qu tion 2.1. is "8", Doe your Kind rgarten elect incoming tudent ba ed on pre­

peci tied criteria? 

A) Ye 8) 0 

2.4 . If the an \\cr to que tion 2.3. i .. ", \ hat are the criteria empl d to elect and enroll tud nt ? 

2.5. Do you think that proce of electing children to admit tour kindergart n I tran parent and fair? 

A) Ye 8) 0 
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2.6. 1 r the all \. er to questi on 2.5 i. " 8 ". Plea 'e relatc it to student admi ion? __________ _ 

2.7. A group of 0 ial tatu alternative are given to identify the ben ficiary group provided by the 

kindergalt n in which it ma b long. YOLI ar exp cted to put a ti ck mark (/) on the intersection 

bet"" en th alterative gi en and numb r of beneficiary group in which you are upposed to 

prc UIl1 . 

Assumed social status or Number of beneficiary group 
group 

High Medium Low Non-existent 

a. From high Income family 

b. From middle Income family 

c. From low income tamil 

d . Single parent childr n 

e. Chi ldren with !>pecial Needs 

f. Orphan 

a Street Ch ildren o · 

h. HfV Po itive chi ldren 

28. Do you th ink that your kindergarten i conducive to children with specia l needs education like 

disabled chi ldren? 

A . Ye 8) 0 

29. [fyour an weI' to question 2.8 is "8 ' Would ou exp lain the rea on? ___________ _ 

2. 10. Ir your answer to question 2.8 is' A ' , have you ever admi tted student with pecial need? (More 

than one cho ice can be given). 

A) Ye , I admitted them 8) 0, I didn ' t adm it th m 

C) Yes. [ can adm it them D) o ,can t admit them 
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2.11 . ICthe all weI' to que tion ~ . I 0 i " B" , or " D", plea c tate the rca on 

Part HI. About the efficiency of key inputs and their management practices . 

No Adequate . Indequate Non-existent 

3.1. A ailability of qualified teacher 

3.2 Availabilit of qualified teachers aide 

., ., 
Availability of adll1inistrati e support taff J.J 

3.4 Cia room space provided per child 

3.5 Organization of activity center! c rner in the clas room 

3.6 A ailability of child-size table , chairs, benche and shelves 

3.7 A ailability of eparate feeding room 

3.8 A ailability of eparate re t room 

3.9 Availability of toilet \ ith water 

3.9 A ailability of toil t \ ith water 

3.10 Availability of pia ground 

3. 11 General cleanliness and afety of the whole environm nt 

3. 12 Supply of different children book 

3.13 Supply of play material and equipment 

3.14 Availability of basic fir t aid facilitie 

3.15 Availability of ea ily reached medical consultant 
. 

3.16 A ailability of materials and equipment for children with 
special eeds 

3.17. Do all children come v ith their ov n packed food? 

A) Ye B) o. some do not C) 0 , all do not. 
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3.18.lfth'an \\ rloquc ,tion "'.17 i "8"01''' "doyou ha ea nac k cr iceat our\.,indergartcn? 

B) 0 

"'.19. lf'thcan \\ rtoquc, lion .18i " ", \\hoi Ihe pon or? Pica e pecif th name fthe 
rganization? _______________________________ _ 

"'.20. In que tion numb I' . 18, If the an \ er "B', ho\ did ou mange tho e who couldn't bring 
pa k d fo d from hom ? ___________________________ _ 

.., .21. lIa 'ou b n train d in management r leader hip of educational in titution ? 

) Ye B) 0 

3.22. Do you fr qu ntl get hOl1 term training in the management of kindergalten ? 

) Ye B) 0 

3.23. I th r an early hildho d care and education (E E) policy framework or operational Guideline 

for thiopia at our hand? 

) Ye B) 0 

3.24. Ha e your taken or participated a work hop on - policy frame\ ork and on it impl mentation? 

) Ye B) 0 

3.25. Ha e you been train d in kindergalten ducation during your stay in c liege or in titute? 

) Ye B) 0 

..... 26. If the an \ er to que tion 3.25 i "N', i the training that ou get from the in titution cnough to 

accomplish your current a ignment? 

A) Y 8) ot nough 

3.27. 0 you frequ ntl follow an on -job training and orientation cour in addition to your fir t 

training? 

) Yc B) 0, I didn ' t g t the chancc 

3.28. Do ou ever provided in trllctional upport t tcacher in your kind rgartcn? 

) Ye B) 

3.29. J lave you ~r pro idcr inst ru lional upport t teacher 111 OLir kind rgart n? 

) Ye B) 0 
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... O. If ur an wcr t qu sti on .29 i "8", \Vh ,? ____________________ _ 

I. H \\. frequently did ' u get L1perVI Ion upp lrt frol11 woreda, ub cit or education bur au? 

8) omet i me )No upport 

3. 2. lfyour ans\- er to que ti 11 .31 i ' " wou ld you plea e exp la in the rea on .? _______ _ 

". I there a regular budget allocated for the kindergarten to properly operate? 

) Y 8) 

3."'4. If you r answer to que lion 3.3 is '8", where do YOLI get the operat ional budget/ finance? Please 
pecif the pro id I' if th re i any? 

) Ye 8) 0 

3.35 . [ there tuition fe for tudent? 

A)Ye 8) 0 

3.36. Do you have non-fee pa ing students who are a sisted by the schoo l? 

) Yes 8) 0 

3.37. Ifyollr an wer to que tion 3.36 is' A", Plea e tate your rea 011. ____________ _ 

3.3 8. Are there any add itional related issue that you want to raise with regard to input and management 
practices? _________________________________ _ 

Part IV. About The extent of major stoke holders' Participation on the ground. 

4. 1. HO\ do ou ee the par nl ' palticipation in your kindergarten? 

A) High 8) Medium ' Low 

4.2. If the answer to que lion 4. 1. is ' C" what do you lhink reaso l1s are? ____________ _ 

4.3. If the an \ver to que lion 4. 1. i "A" or " 8 ", the main participation of par nt xpre d in :-

A) Money donalion 8) Mater ial donali n ) Giving vo luntar rvic 

D) Planning and advi ing on ch ildren' Icarning 
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E) If there are oth r means of partic ipation, plea c pccify _______________ _ 

4.4. ~f hich of the foil wi ng i u ed more freq uently a a mean ' ofcot11t11un ieation \ ith parent ? 

) Oi ell ions and meeti ng 8) Vi it. and con ~ rence 

) Letters and te l phone ca ll 0) Parents day E) Other 

4.5. If the an wer to question "A ' : How often all the di cu ions and meeting conducted? 

) Ever month 8) Every three months C) Ever mid-year 0 ) At the beginni ng or end of the year. 

4.6 . 1 there any hea lth offi cer or representative from the hea lth sector who ha every come to visit the 

kindergarten? 

A) Yes 8 ) 0 

4 .7. If an weI' to question 4.6. i "A", Ho\ often the health officers visit your kindergarten? 

A) Always 8) Somet ime C. ot at all 

4. 8. If the an weI' to question 4.7. i 'A", or '8 , What did they do? _____________ _ 

4 .9. In quest ion 4.7. if the answer is ' C" What do yo u think the reason are: -__________ _ 

4 .10. In general, how do you see the relati onship between your kindergarten and the loca l health offi ce? 

A) Very 8 ) Strong C) Less strong D) 0 relat ionship at a ll 

4. 1 I . I there any women s' children s and youth affa irs offi cer or representat ive" ho ha e er com to 

vis it your kindergarten in any child related issue? 

A) Yes 8 )No 

4. 12. If your an \ er to quest ion 4 .1 1 i 'A' , how often are the Women s children sand outh affair 

officers Irepresentat ive visit your kinderga11en? 

A) Always 8 ) Sometimes C) Not at all 

4. 13. If the answer to quest ion 4. 12 is " A' or " 8 ', what did they do? _____________ _ 

4. 14. In ques lion 4. 12, if answer i ' , what do you think th e rca on ar 
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4.15. In g ncral. how d au ee th relat ion hip beLween ur kind rgarten and the v omen' ch ildren 

and youth alTair office? 

) Ver I trong B) tr ng ) Le strong D) relati on hip at all 

4.16. What is the type of the non-go ernment organizations (NGO ) work ing w ith you in your 

kind rga lien? 

) L ca l B) International C) Both A and B 

4.17. What ar the areas of in 01 ement / palticipation of GO in your kindergarten? 

) Mone donation 8) material donation ) Training 

D) Planning and providing advance 

E) Pl ea e, mention if there are any ________________________ _ 

4.18. Plea e mention the name of the GO and the pecific area in which in wh ich they give SUppOlt. 
ame of the GOS, _____________________________ _ 

a) ______________________________________________________________ _ 

b) ________________________________________________________ _ 

c) ________________________________________________________________ __ 

4. 19. Are there any other related is ues that your want to raise here with regard to stakeholder 
participation? ________________________________ _ 

Part V. about The major challenges facing in the process of programme implementation. 

5.1. Please mention major challenges that you encounter while you are on the proce of implementation 
talting from your daily activ iti es in your kindergalien! _________________ _ 

5.2. Mention some of the probable so lutions/ Strategies to either alleviate or avo id the challenges or 
problems encountered. ____________ ________________ _ 
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Part VI. About the future pro peet of the programme 

6.1 . hal cI u think about th' future pro peet (r oLir killclergarten? ___________ _ 

• 

6._. PI a' e Ii t the g d pp rtllniti that ""ill help to tl" ngthcn and expand the prograrnl11e. ____ _ 

6.". P la e out line, the threat that Illay hinder the endea or to str ngthen and expand the progral11l11e __ 

7. I there an additional general eo 111 111 nt that y 1I want to add? ______________ _ 

?1Uznk. CYou Again for your fu[[ cooperation! 
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Appendix [V 

Addis Ababa University 

School of Graduate studies 

Institute of Educational Research (IER) 

Interview items for Non-Government Organizations Project officials 

Introduction 

The pllrpOS of thi inter iew is to collect basic information for the study on the contributions of 

GOs in the expansion of Pre-primary chool in Addis Ababa and it implication to quality of 

education. Your cooperation in offering relevant and honest information is important for the 

uccess of the study. Moreo er, its results will be made available and beneficial to piaJmers, 

decision makers policy designers and researchers in the area .The information secured through 

this interview will be confidential and only be used for the research purpose. I kindly request 

your cooperation in giving your time and attention to respond to the interviews patiently. 

ame of the organization _________________ _ 

Position IProfessioni Qualification ______________ _ 

Year of service in the area -------------------
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• 
Interview to be answer'ed by Non government organization Project officials 

Questions:-

1) What are your rganizational plan concerning the expansion of pre-school ducation in 

Addis Ababa? 

2) To what extent do you think pr -school education run by GOs provide quality 

education? 

3) What are the upport and commitments offered by government officials and education 

bureau of Addi Ababa Administrative region in facilitating the implementation of 

EC E project ? 

4) What are the opportunities of GOs in implementing ECCE in Addi Ababa? What are 

the criteria's used to select Addis Ababa in assisting projects intended to improve quality 

of pre-school education? 

5) What are the problems you encountered in Addi Ababa Administrative Region office or 

MoE due to lack of commitment, political and admini trative factors that caused delays 

failure of your ECCE project? 

6) Do you think your organization has made difference in the education ector of Ethiopia 

especially in the improvement of quality ECCE in Addis Ababa? Mention the major roles 

played by your organization in enhancing quality of ECCE? 

7) How do the political and socio-economic factors affect your acti ities in the expansion 

of pre-school education? 

8) What shall be done to improve the current practice in ECCE? 

Thank you for your cooperation! 
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Appendix V 

Addis Ababa University 

School of Graduate studies 

Institute of Educational Research (IER) 

Interview items for ECE focal persons at REB, Sub city office and UNICEF­
education section (Leading Questions) 

Introduction 

Th purpose of this interview is to collect basic information for the study on the contributions of 

GOs in the expansion of pre-primary chools in Addis Ababa and its implication to quality of 

education. Your cooperation in offering relevant and honest information is important for the 

successes of the study. Moreover, its result will be made available and beneficial to planner , 

policy designers and researchers in the area. The information secured through this interview will 

be confidential and only be used for the research purpose. I kindly request your cooperation in 

giving your time and attention to respond to the interviews patiently. 

Name of the organization ____________ _ 

Position !Profession/ Qualification ________ _ 

Year of service in the area -------------
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.. 

Interview (Juid cal'ried out with education Expel't , Of-king at suh city offices, ddi 

baba city dmini ' tration education Bureau (AA ABE) and Mini -try of Education 

(MoE) 

Question:-
I) hat i th Ie el of pr - hool pan I n In ddi baba city dmini tration? What 

percentage fthi i a i t db 0 ? 

_) 0 run th ir pr - chool pr gram according to the policy and tandard t b the 

gov rnment? hat monitoring and evaluation m chani m ar put in plac to impro acc 

and qualit of pr - chool education in our I' gion? 

3) hat i the iew of M - / EB conc rning the role of Os in promoting qualit pre-

chool education . 

4) hat role did and till do 00 play in the implementation of E in ddis baba? 

5) Ho\ role did play in bridging the gap b tween policy and practic of CE in ddi 

baba? 

6) hat is the relation hip between Mo C EB and GO? 

7) Ho ar the major challenges that hind r the active participation of 

and impro m nt of quality of pre- chool ducation in th r gion? 

Os in the expan ion 

8) How can the CUIT nt practice be improved? 

Thank you for your cooperation! 
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S.No 

I 

• 2 

,., 

4 

5 

• 6 

7 

8 

9 

10 

II 

12 

13 

Append ix VI 

Table 3. Li t of sample NGO in Addi Ababa active in as isting pre-primary 

school . 

Name fNGOs Typ NGOs inter ention ub city 

beb ch Gob na Y hit anat Kebkabena Local • rada 

Limat Mahib r • ddi Ketema 

Child fund Ethiopia • Arada 

I nternationa I • ddi Ketema 

• Gulele 

Plan international Ethiopia International • rada 

• Addi Ketema 

• Gul Ie 

• Yeka 

World vi ion Ethiopia Internationa l • Gulele 

• kolfe 

- Lideta • 
World \ ide orphan Foundation Loca l • Yeka 

Selam children illage Local • Yeka 

SOS children illage International • Nefas ilk Lafto 

Wood \ ard Ethiopia International • Gul Ie 

Frcgen t kidan Leh it anat Loca l • Kirkos 

The Good Samaritan Training center. Local • NI fa ilk lafto 

Seifu Siruk Foundation Local • Y ka 

School readiness initiati e (SR I) Inte rnationa l • Gu lele 

Good Neighbor Ethiopia I nternationa I • II t n Sub Citi 
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• Appendix VI [ 

Focus Group Di cu sion (FGD) Memeber 

Parents/guardian 

.No Nam of Kind rgartens/c nter Male Fema le Total 

1 Kidi t clara 6 10 16 

• 2 SOS children ' illage 4 8 12 
.., 

Co-action KG for the deaf 3 9 12 j 

4 beb ch Gob na 4 6 10 

Tota l 17 
..,.., 

50 jj 

• Appendix VIII 

nt01Jl mil~f/o"'~191l' JC nt~ll ffi'Jl.Jl.t 

1. (I.t!;rTU· IUl\1 t/n,t nUlllTlI~fl]) P-t-i1rl -ryu \1la n~rl- ilrll]} Yill1l)- ? 

2. 1-/n,1: P9U '1il ntpGllt rl\111lJ-l- ~lJJrT\t)? 

3. hrl.rlnT nB~ \1'lJt iI.','BG ~uul1llG lTlIiltUliG t Ull1G ~ti'il) ',l]} il()l]} yyttlJrl-? 

4. n"'P .. \1 n~·,t nB~ \1'lJ-)- QilJt,~ ()1-9u \1Gt rr~t niltqt!'itp ~'i'L tpt) ilr)l]} nUlJI)-? 

5. nlH.l]} P1-/n,'I:'" n"/t)til~Jlt'l. h-l-h) y~GJrl- ?~\1'" n-"l1U()ht 1'/n,-~ PHLJl]} -n~·'~9U OIl? 

6. PUU l1llG 11lliltllllG n",tfil!pt'l. n-t-Lnlrlh1' IIUi'ii'i(l nlm-} il()rn· Pl1lI.9i1tH-·) ~'IG QYil~J!.? 

• 
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Appendix IX 

Ob ervation check list 
• 

Make a tick mark ( ) for the correct choice in the table. 

This is to be filled by the Researcher 

dequate Inadequate 
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Dccla ra tion 

[th und r igned d larc that thi s th SI i m original work and ha n t been pre nted for a 

dcgre 111 any oth r niv r it. \I th material u ed in the the i · ha e been dul 

a kn \ I dged. 

am 

ignature _ __________________ _ 

Oat 

Pia 

Thi Thesi has b en ubmitted for the examination with my approval a a univer ityad 1sor 

arne 

ignature ___________________ _ 

ate 
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