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Abstract 

The PL~'fJOS~ of this study was to identify leadership behaviors of secondary school 
supervisors tn government secondary schools of North Shoa Zone. Specifically, the study 
tried to treat and investigate the activities of supervisors in using supervisOlY skills, the 
proper use of interpersonal approaches by supervisors, and to identify challenges that 
affect the proper use of supervisors, and supervisory behaviors. To achieve this purpose, 
the study employed descriptive survey method, which involves quantitative survey method 
(using questionnaire) and qualitative methods as a supplement (using interviews and 
focus group discussions). The study was carried out in randomly selected seven 
secondary schools found in the randomly selected clustered Woredas in North Shoa 
Zone. Ninety five teachers were selected as samples using random sampling technique. 
Three department heads from each sample schools vllith a total of 21, all the 7 school 
principals, and 5 secondcuy school supervisors were selected and included in the sample 
using availability sampling for focus group discussion. The department heads were 
selected using availability sampling .ji-om language, natural, and social science 
departments. In addition, 5 process owner of Woreda Education Office supervision 
department were also taken as a sample for interviewing. The main instruments of data 
collection were questionnaire, focus group discussion, and interview. The data gathered 
through questionnaire was analyzed through frequency, percentage, and mean. The 
qualitative data obtained through focus group discussion, interview, and open-ended 
questions were analyzed by using narrative. School supervisors were not demonstrating 
technical and interpersonal leadership skills to plan and observe classrooms to support 
teachers in their practices. They come to school to gather information and faults for 
reporting. Moreover, they were not selected on the basis of the selection criteria set in 
OREB manual. They predominantly demonstrate directive control behaviors and the 
other interpersonal approach were being used to low extent. The study also reveals that: 
lack of own office, budgets for stationery material, communication and transportation 
cost, workload and prior training were the filctors that hampered the proper 
implementation of supervisors. Finally, recommendations were reached based on the 
above findings and conclusions. The central issues of the recommendations include: 
create awareness and understanding for secondary school supervisors through 
continuous assistance, yllorkshops, seminars, and training on supervisory skills and 
interpersonal approaches supervisors use to improve teacher's classroom practice. 
Moreover, recommendations were also provided to solve selection and infrastructure 
problems of supervisor 
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CHAPTER ONE: Introduction 

1.1. Backg,4 ound of the Study 

To bring development in a country, education has an important role through introduction 

and transfer of new science and technology. To this end, a call for quality education in 

recent years is drumming issue for those personnel who are responsible for education of 

this country. This is to enable children of school age to cope up with changing world at 

present and the future . For this reason, education has to be organized in a way that it 

fulfills the requirement for the overall developments of children ' s personality needs to be 

brought at early stages of schooling. For such a holistic development preparing adequate 

and relevant instructional materials and maximizing the number of teachers alone might 

not promote effective learning of children unless they are backed by continuous support 

for teachers in the teaching learning process. 

As stated by di fferent scholars, schools are social organizations established to give social 

services and produce informed ,ethical , good citizens, and knowledgeable individuals 

who can plays his/her role in social , political , economic, and teclmological development 

of a country(NETP,1994).This goals can be achieved if and only if the quality of the 

education system is improved . To realize this , Ministry of Education prepared and 

implementing quality assurance package programs since 1999 E.C. to achieve the 

intended goals and objectives . 

Thus, for the implementation of quality assurance package and smooth runlllng / 

performance of the school activity,_ there is the need for competent instructional 

leadershi p and supervisors to guide and coordinate the efforts of the work group in school 

system. So for the achievement of school objectives, and effective implementation of 

school's program, the school supervisors playa pivotal role. This does not mean that it 

excludes the activities of others in the school. 

Supervision has to be considered as services that would be provided for teachers as well 

as for the instruction that eventually results in improving teachers' professional 

competences and students' learning. To realize this activity, governments have handed 

over legislations and policy initiatives to the grass root stakeholders in response to the 
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demand of improved academic achievement by all students. Similarly supervIsIOn 

Guideline of MoE(1987:9) illustrated that the role of supervision in school as 

" ... ensuring curriculum implementation, providing direct technical support to teachers, 

providing on job training to teachers and enhances their role as a key professional 

evaluation, monitoring and evaluation". Moreover, Sergiovani and Starratt (2007:47) 

explained that instructional capacity, instructional quality, and student engagement are 

the three path ways that supervisors travel on to help schools became more successful in 

realizing their achievement of goal. 

Instructional supervision has mUltiple activities to improve instruction. To realize this, 

Harris (1963 :427) stated that " ... the function of instructional supervision is concerned 

with many things: the curriculum, the materials of instruction, the facilities and 

equipment, and public influence on instruction are all vital concerns of supervision". To 

address this function, supervisors should have the necessary skills in dealing with 

teachers, students, and other school community. Supervisors should also be an expert of 

educational program leaders and because of these expectations their works should reflect 

a high value for administrative, curricular and instructional enhancement (Okumbe, 

1998: 179). Moreover, supervision is a means of creation and facilitation of a continuous 

improvement of a conducive environment for learning and teaching through guidance, 

assistance and sharing of ideas with all teachers. 

It is believed that improvement of schools would be with collaboration of supervisors, 

principals, department heads, and head teachers through experience sharing, sholi-term 

training and in-service training programs. This enables them to grasp some leadership 

skills as well as to identify which leadership behaviors they will exercise while 

improving teacher's classroom instruction. Thus, leadership skills and supervisory 

behaviors, the instructional leaders use, plays a crucial role in improving teachers' 

classroom instruction. In line to this, Glickman (2004:342) asserted that" ... learning the 

skills of working with groups to solve instructional problems is a critical tasks of 

supervision". 

Instructional supervisors should have awareness in the area of leadership behaviors and 

takes into account the maturity levels of teachers while providing assistance to the 
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teachers. Some supervisors are task-oriented while others are people-oriented. Therefore, 

in order to be effective, supervisors needed to be high on both task and people-oriented 

dimensions simultaneously (Rashid and Archer, 1983 :214). 

The supervisory leadership role is oriented toward change that is achieving quality 

education . So the supervisor is expected to innovate new ways to teach, to structure the 

classroom, ways to motivate students, and provide continuous advice, guidance, and on­

job training for teachers with the hope of student achievement. In addition, the heart of 

supervisory leadership is designing opportunities for teachers continuously to expand 

their capacity to learn, to care, to help each other, and to teach effectively (Sergiovanni, 

2007:9). Teachers are also expected to participate in different training, and experience 

sharing in order they able to use di fferent methods of teaching for student achievement. 

They also expected to diagnose every student's learning readiness as well as learning 

handicaps or weakness for every new unit of the curriculum in order to provide the 

appropriate feedback and motivator for the learners (Sergio vanni, 2007: 152). 

Generally, it is clear that if supervisors lack interpersonal, technical and conceptual skills, 

then they will not add any value to the improvement of teacher' s classroom instruction 

and student achievement, Because, knowledge of technical skill enables the supervisor to 

support teachers in planning, lesson plan preparation and teaching aid preparation and its 

uses to improve student learning. Human skills are also essential for supervisors to work 

and communicate effectively with teachers and school communities. In addition, 

knowledge of conceptual skills helps the supervisor to create new ways of teaching 

methodology to assist teachers on a continuous basis for quality of student learning. On 

the other hand, there is no doubt that teacher's classroom instruction can be effective if 

teachers can be supported by skillful school supervisors. Moreover, exercising task and 

people-oriented behaviors simultaneously while helping teachers' is a demanding 

behavior now days. 

In the light of this, several studies were conducted on Practice and problems of 

instructional supervision in primary and secondary schools. Some of the researcher who 

conducted the research on an issue: Zelalem Engdawork(20l1),Redae Girmay(2011),and 

Zinabu Desta(20 11) clearly states the above mention problems of leadership skills were 
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observed in the schools Eve 'f tl .' . . . .. . n I lele IS a difference 111 geographic locatIOn of the study 
area assessed it is IJOssible to '1 II ., , say nem y a of the above studieS exam1l1ed and explored 

supervisory leadership skl'lls alld co 1 t' . k f' . I .. 11pe encles, major tas s 0 1I1structIOna superVISIOn 
and domains of instl'Llctl'O I . . .. na superVISIOn are the factors determme the quality of 

schooling. Subsequently, the studies made by the above stated scholars found that 

supervisory leadership and competencies of supervisors are deficient and incompetent in 

managing instructional supervision activities. Moreover, supervisors are incompetent 

with the different approaches to play their role in supporting teachers, and also teachers 

were not satisfied with the services rendered by supervisor. Thus, the efforts made by 

supervisors to demonstrate teaching techniques for teachers, handling student's 

disciplinary problems and facilitating condition for student learning is very low 

However, in North Shoa Zone of Oromia Regional State, considerable attention was not 

given to the study of secondary School Supervisors ' leadership behavior. On this account, 

it is significant to conduct a study on leadership behaviors of Secondary school 

supervisors in the Zone. 

1.2. Statement of the Problem 

Supervisory activities are affected by numerous factors. For instance, if we look into 

current real situation of Ethiopia, there is an increase in number of secondary schools 

with continued increase of students and new teachers. Those new schools and teachers 

need regular professional assistance. Hence, a single supervisor should provide 

professional assistance for a number of teachers and schools. In line to this, the 

educational supervision manual prepared by OREB (2007:9) states that, one secondary 

school supervisor should provide assistance to all secondary schools in the woreda and 

teachers, and serve as a coordinator of all primary school cluster resource supervisors in 

the woreda. Moreover, Gruawe and Govina (1998), assert this as, " ... an important point 

of criticism of the supervision system in many countries, is that the supervisors are 

burdened with too many schools in which they failed to be effective to execute their 

supervisory activities". In the case of Oromia particularly in North Shoa Zone secondary 

school supervisors are also expected to perform other administrative duties and control 

the work of school principals and teachers in addition to his/her core functions. This 
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workloads forces the sUI)ervisors 110t to give due attention to the improvement of 
instruction through . r 

provlc II1g regular professional assistance for teachers. Thus, these 
extra duties forced them to . . .. . ... use mapplOpllate supervIsory approaches In theIr practIces. 

As a result, teachers view supervisor's attitudes as a superior rather than collegial 

relationship. 

Effective leadership can demonstrate appropriate interpersonal approaches in assisting 

teachers to improve student learning. But, supervisory challenges lies in adopting an 

inappropriate supervisory behavior/approach that can be accepted by teachers, viewed as 

collaborative, and considered to contribute to professional development (Treslan, 

D.2008:4). The practical observation of the researcher also shows that, supervisory 

behaviors/approaches that the supervisor uses in supporting, assisting and guiding 

teachers to exert their potential for the benefit of student learning are claimed 

inappropriate. Thus, inappropriate use of interpersonal behaviors/ approaches by 

supervisors leads experienced and other teachers to lose initiative and creativity for better 

improvement and they are not interested to work with supervisors. So, in this case, the 

supervisors found in the zone could not identify the developmental levels of teachers in 

assisting and guiding teachers during their practice. 

In addition, supervisory behaviors of supervisors have its own impact on teachers not to 

bring improvement in quality of education. Thus, supervisors who are focusing only on 

achieving school goals(task-oriented) behaviors without giving due attention to teachers' 

interest, feeling, attitude and morale, could not bring the expected quality education, 

rather the staff or teachers lacks initiative and satisfaction towards their task. Hence, it 

results in teachers turn over which will in turn staggers the quality of schooling. 

However, to the understanding of the researcher of this research paper, there are no 

studies which focus on supervisory behaviors of secondary school supervisors. For this 

reason, the researcher saw that there is a gap that needs to be assessed in order to identify 

supervisory behaviors of supervisors' in secondary schools of North Shoa Zone. Thus, 

this fact initiated the researcher to conduct a study on an issue. 
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Therefore, the main pur fl' 
pose o · t liS study is to identify supervisory behaviors of 

secondary school supervisors fN ·th SI . 
o 01 loa Zone and propose ways of further promoting 

constructive supervisory beha . . I " . 
VIOlS among t le supervisors In the study area. In dOing so, 

the researcher will try to answer the following basic questions. 

1. What skills do supervisors demonstrate during their supervisory activities? 

2 . What approaches do supervisors use in assisting teachers? 

3. Who are the school supervisors, and how are they assigned? 

4. What challenges clo supervisors face during their supervisolY practice? 

1.3 Objective of the Study 

1.3.1 General Objective 

The main objective of the study is to assess secondary school supervisors' leadership 
behaviors in instructional supervision. 

1.3.2 Specific Objectives 

Based on the main objective and research questions raised above, the following specific 

objectives are designed. 

>- To identify which supervisory behaviors supervisors demonstrate while 

assisting teachers . 

>- To examine teachers views of supervisory behaviors of supervisors In 

their practice. 

>- To identify how the school supervisors are assigned to the schools. 

>- To identify the skills needed to implement supervisory activities 

effectively. 

>- To identify the challenges faced by supervIsors while exercising their 

responsibilities. 

1.4 Significance of the Study 

It is clear that by encouraging the practice of supervision in school, and USing the 

necessary approaches in assisting teachers, it is made simple to make teaching learning 
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process more effective and conducive eI1VI·I·011Inellt. M I' . oreover, qua Ity supervisory 
behavior can also play its 1'01 ,' . . ' . 

e 111 II11PIOVll1g quality assurance programs and student 

learning .Thus, the findings of this study n1a I tl '" II . " fi y lave 1e 10 oW1l1g slgm Icance: 

>- It helps improve school supervisor's leadership practices in supporting teachers. 

>- It may enable the supervisors and school principals to know their weakness and 

enables to adjust them in accordance with the current reform of supervisory 

practices. 

>- It may provide valuable information and recommendation for senior teachers, 

school based supervisors, and cluster supervisors as a whole. 

>- It will add to the existing knowledge for users of this study to improve teaching 

learning process and make more effective and productive. 

>- It may enable teachers , school-based supervisors, principals, and cluster 

supervisors to know the impact of using inappropriate supervisory behaviors on 

teacher's job satisfaction. 

>- It may give clue on the nature of the problems related with using inappropriate 

supervisory behaviors and initiate others to undertake further study as there is no 

study on this issue. 

1.5. Delimitation of the Study 

The study was delimited to North Shoa Zone of Oromia National Regional State. Out of 

the fourteen (14) woredas found in the zone,the study were also delimited to five(5) 

woredas namely: kuyu, werajarso, Girar-Jarso ,Wuchale,and Degam. It was also 

delimited (0 leade rship behaviors of supervisors' in 7 goverrullent secondary schools (9-

12) of North Shoa Zone of Oromia. 

1.6. Operational Definition of key Terms 

Supervisor')' practices: activities which refer to roles and responsibilities of secondary 

school supervisors. 

Supervisory behaviors: In this study it refers to the extent to which supervisors are used 

technical, human, and conceptual skills to use the four interpersonal approaches .i.e., 

directive control, and directive informational, collaborative, or nondirective behaviors. 
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Secondary school superviso.o: Supervisors, who are selected from teachers with main 

duties of facilitating the situations, and render regular professional assistances for 

teachers and principals. 

School based superviso.os: are supervisors selected from the teaching staff at school 

level to support teachers, these are: vice principals, department heads, senior teachers, 

and unit leaders. 

1.7. Organization of the Study · 

This paper is organized in to five chapters. The first chapter deals on back ground of the 

study, the statement of the study, objective of the study, significance of the study, 

delimitation of the study, operational definition of key terms, and organization of the 

study. The second chapter deals with the review of related literature, and chapter three 

includes research methodology. The presentation, analysis and interpretation are 

composed in the fourth chapter of the study. In chapter five, brief summary of the 

findings in response to the research ·questions, conclusions and recommendations are 

provided . Finally, a list of reference materials used in the study is attached and follows by 

appendices. 
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CHAPTER TWO: Review of Related Literature 

2.1. Pre- Requisites fO,4 Effective Leadership Behaviors 

In order to provide effective sllpervl·So· I d h·· . b . k·11 Iy ea ers IP, supervIsors must acqUIre aSlc SIS 

that are gained through their professional career and experience to provide continuous 

assistance and guidance to improve the practice of teachers for better student learning. 

Mastery of basic skills is very crucial for supervisors to cope up with the demands of 

teachers found at different levels of abstraction and professional experience. In relation to 

this Rue(1990:8) says, "Successful supervision requires the knowledge of, and ability to 

use a multitude of skills". Thus, different scholars classified basic skills that the 

supervisors should possess differently. For instance, Rue (1990 :8) classified them as 

technical skills, human relations skills, administrative skills and decision making and 

problem solving skills. On the other hand, basic skills needed for supervisors are 

classified by Okumbe (1998 : 182) and Harris (1963 : 1 5) as conceptual skill, human 

relations skill , and technical skills. In addition, Glickman et.al (2004) states that the basic 

skills supervisors should possess are: knowledge, interpersonal skills and teclmical skills. 

The classification given by Okumbe, I-Iarris, and Glickman is similar, whereas, Rue 

classified them into five. But the last three skills classified by Rue can be grouped under 

conceptual skills. So, there is no need to see and discuss the classification given by this 

author. Therefore, the tlu·ee classifications of basic skills given by those authors are 

essential for supervisors to implement the tasks of supervision effectively. To this end, 

basic skills needed for a supervisor are discussed as follows. 

2.1.1. Knowledge Base 

Schools are situated in a community and operate within the school community and the 

society around the school. They serve their community based on their norm, culture and 

values. But schools operate within a number of envirolm1ental and in-school based 

problems. For instance, in most school norms, teachers do not share experiences with 

colleagues; conduct assistance program or induction activities for the newly employed 

teachers so that they are able to cope up with environmental and school based difficulties. 
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Moreover," ... Most schools are cl,'!" t . I b I 'I . . , lac enzec y ack of shared techmcal cu ture, 
isolation, lack of dialogue illade t' d . . . . 

, qua e 111 uctlon, and lack of ll1volvement In school wIde 
decisions all of which inhabI't tl d I .. , 1e eve opment of expenence shanng cultures among 

teachers" Glickman et.al (2004:30).Therefore, the supervisor's role takes the first 

position in order to reshape the working environment of different schools. So, to realize 

this fact, knowledge of the supervisor plays a central role so as to integrate the different 

norms of the school and suggest the possible assistances to solve the problems. 

Some authors argue that knowledge base, as conceptual skills, involves the ability to 

acquire, analyze and interpret information in a logical maImer (Okumbe, 1998: 182). He 

[·urther explains that supervisors should enhance their supervisory effectiveness by 

acquiring newer and emerging concepts and teclmiques in supervision through further 

training and staff seminars. According to Ayalew(199 I :3-4) conceptual skill relates to the 

ability to integrate and coordinate the organization's activities. 

It is possible to conclude that these two authors haven't take into consideration the 

supervisor' s knowledge to assess enviromnental factors that hinder the work of teachers 

like lack of inadequate resources, problems of induction program by teachers, and 

problems of common purposes. Knowledgeable supervisors, therefore, can identify all 

environmental difficulties in the school and provide assistance on the basis of teacher's 

thought ability, and effectiveness to promote their problem solving capacities. 

On the other hand, having knowledge base is essential for supervisors to develop ways 

for advancement and growth of teachers by providing assistance through collaboratively 

problem solving activities and enhance teacher' s decision making process. 

Generally, Glickman concluded that lmowledgeable supervisors " .... reduce the norms of 

the one-room school house-isolation, psychological dilemma, routine activities, 

inadequate teacher induction, inverted beginner responsibilities, lack of career stages, and 

absence of shared teclmical culture- and increase the norms of public dialogue and action 

for the benefit of all students"(2004:34). 
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2.1.2. Human Relation Skills 

In the process of working wit! I I '. . 
1 peop e, 1Ull1an relatIOns sktll plays a pivotal role to get the 

intended out comes from an ind"d I I ' ' . . . . 
IVI ua. t consists of the abilIty to understand the feelmgs 

of others and to interact with th . . . 
em positively to create harmOnIOus and peaceful 

environment of the working area. So, supervisors need to have commendable 

interpersonal skills to provide professional assistance to teachers in order to be successful 

in accomplishing the goals of the school and their practice. Thus, supervisors should 

select an appropriate supervisory approach in helping, assisting and guiding teachers 

based on their developmental levels. Supervisors should use different interpersonal skills 

because different teachers are found at different levels of commitment, expeltise and 

experience. Therefore, the supervisor' s role is to use these different interpersonal 

approaches and bring teachers' of low level of abstraction, commitment and expertise to 

higher level of abstraction, commitment and expertise. Similarly, in order to improve 

teachers ' classroom instruction, the ability of supervisors to work effectively with 

teachers is very important. 

Accordingly, Ayalew (1991 :3) suggests that "human skill refers to the executives ' ability 

to work effectively as a group member and to build cooperative spirit within the team he 

heads". On the other hand , Lucio and Mc Neil (1979 :245) pointed out " ... human skills 

are based on knowledge and understanding of societal values, social practices, the 

dimension of human behavior and the unique pattern of traits which make up individual 

personality". According to Ayalew, supervisors should work with the group or teachers 

as a colleague and try to make the group committed toward accomplishing their assigned 

duties. Whereas , Lucio indicate that human skill needs knowledge of understanding 

societal values and norms, and try to differentiate level of understanding and competence 

of the group the leader or supervisor heads and then provide assistance accordingly. 

Therefore, there is a gap that needs to be bridged in the skills supervisors ought to have to 

effectively work with groups of people to maintain best practices and to improve 

instruction. Thus, effective supervisors are knowledgeable about the four interpersonal 

approaches to achieve the goal of schools. This is because teachers are at different level 

of abstraction, commitment, experience and abilities that need different interpersonal 
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approaches. In connection to tl' (S ' 9 
l1S tones, I 84:28) argues" .. . Without the awareness of 

and competence in the skills of interpersonal interactions, the supervisors' activity is 

likely to be ineffective" 

2.1.3. Technical Skills 

Technical skills include understanding and ability to perform effectively the specific 

process, practices or techniques required of specific jobs in the school. Schools in this 

case plan their set of activities to be accomplished for the purpose of improving 

instruction. Schools also use assessment methods to check whether the pre-planned set of 

activities are carried out on the basis of the plan designed. 

Observation and research activities are also so important in the school that needs skill to 

know and identify what is really going on in the school and in classroom in order to 

provide professional assistances for those carrying out of the activities. Research 

activities are also very crucial in the school because they help teachers to acquire new 

methods of teaching, solving classroom problems and creating collegial relationship 

among teachers. Therefore, supervisors should have these technical skills to assist, show 

and work effectively with teachers to accomplish a designed set of activities. In support 

of this, Lucio and McNeil (1979:245) elaborate the purpose of technical skills as: " ... 

though teclmical skills are required in such activities as in school research, program 

development, and qualitative or quantitative assessment, the maintenance of a balance 

between human and technical factors is necessary to safeguard human values, goals and 

purposes". 

In the same token, Betts (1987: 17) also pointed out the importance of having technical 

skill as: 

.. . an inherent part of any supervisory job is technical competence. 
The supervisor needs a good knowledge of evefY operation or 
process under his control to be able to eliminate common faults, 
wastage and any dangerous practices. Practical and theoretical 
knowledge plus varied experiences are essential to command, 
respect and help others. 

According to these authors, knowledge of good technical skill is essential for supervisors 

to work effectively with teachers on different activities perfonned in the school and try to 
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solve and eliminate unex])ect I . 
ec consequences. But they didn't indicate the use of 

technical skills supervisors sh Id .... 
ou possess to work effectively wIth teachers on Issues like 

plmming and observing classes. Therefore, to fill this gap Gilckman (2004:221) 

elaborates the skills needed by supervisor's " T hn' I k'll d d . k' as ... ec Ica SIS are nee e m wor mg 
with teachers to assess plan ob . h " , (, serve, lesearc and evaluate". Plannmg and assessmg are 

the first task of any instructional leaders. By planning and assessing, skillful supervisors 

discuss with teachers how the plan should be designed and what they seek to achieve at 

the end of the plan year to improve their thoughts and actions tlu'ough technical support. 

Assessing skill is also useful for instructional leaders to see whether or not the intended 

ends are on the right track or not and suggest ways to carry out their activities in the 

remaining time. Thus, planning skill provides a direction to success; when circumstances 

so require, the supervisor and staff should be flexible enouah to make substitutions or 
b 

alterations possible. 

Moreover, a wide range of observation systems are available, and a supervisor ought to 

be competent in several of them. It is so important for supervisors to communicate 

effectively with teachers concerning their actions conducted in and outside of the class. 

The purpose of this skill is to better analyze and understand the process of instruction as 

it is expressed in a given context or class. So, according to Glickman et.al.(2004:258) 

observations are " ... used as a base of information to create an instructional dialogue 

between supervisor and teacher". Using this dialogue, supervisors and teachers reach an 

agreement on the issues to be improved regarding the results of classroom observations. 

In addition, the dialogue hold after the observation system is the crucial activity for 

supervisors because, at this stage, professional assistance is provided to reach an 

agreement on issues to be improved. To realize this, supervisors should use appropriate 

interpersonal approaches after observation system with teachers based on their level of 

development, experience and commitment. Therefore, knowledge of technical skill 

enables supervisors to use different techniques, methods and procedures to help, assist, 

and guide teachers in order to improve their classroom instruction for better student 

learning. Similarly, research and evaluation skills are also other technical skill expected 

of supervisors to have in order to improve the practice of teachers. Through these skills, 

13 



supervisors can assist and guid (I k" . 
e le wor of teachers 111 conducting actIOn research to 

solve their classroom proble b "I '. . 
I11S Y t leu Own. So, If teachers are part of research and 

evaluation, they can expand their Own kn I d h' .1.: d . t t d ow e ge, t uuung an commItmen owar 
improving instruction. 

Overall, knowledge of these skills is mandatory for supervisors to work effectively with 

teachers to achieve quality education by improving teacher's classroom instruction. 

Teacher' s classroom instruction can be improved if these three skills are used effectively 

to accomplish the tasks of instructional supervision. 

2.2. Tasks of Supervisory Approach 

Effective supervision of instruction can reinforce and enhance teaching practices that will 

contribute to student learning. To accomplish this objective, supervisors should possess 

certain skills that lead to improve instruction by implementing the tasks of supervision. In 

supporting this idea, Glickman (2005:9) states the need of applying " ... certain 

knowledge, interpersonal skills and technical skills to the tasks of direct assistance, group 

development, professional development, curriculum development, and action research 

that will enable teachers to teach in a collective and purposeful manner by uniting 

organizational goals and teacher needs and provide for improved student learning". This 

view of supervision represents a paradigm shift from mere inspection of people as 

subordinates to encourage collegial " interactions. This supervisory activity involves 

working with teachers to impact student learning directly. 

Thus, the tasks of supervision supervisors need to accomplish for the improvement of 

instruction are: direct assistances to teachers, group development, professional 

development, cUlTiculum development, and action research as elaborated by 

Glicknlan,et.al. (2004:321) and (2005:239). The tasks are discussed here in detail as 

follows: 
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2.2.1. Direct Assistance to Teachers 

One of the important day to da fl' 
e Y unctIOns of a supervisor's task is observing teachers in 

their teaching practices and t· · . 
, s ay 111 contact with teachers to discuss about how to 

improve instruction in the cia' I 
SSIOOI11. n other words, supervisors must provide direct 

assistance to teachers in and out fl' . 
o c assrooms. ThiS IS one of the most impOltant tasks of 

supervisors in the process of imp' " . . .. . 
10Vll1g ll1structlOn through provldmg asslstances, adVice 

and feedback on their practice S .' . .. . upel VISOIS must ensure that effective and meanmgful 

instruction is going on in each and every classroom instruction in the school. This can be 

accomplished if superviSOI's cal'I'Yo t tl ' . . d" . , u lell supervisory utles m fnendly manner and they 

are very careful about ensuring that each teacher is providing effective and meaningful 

instruction in their classroom. In connection to the preceding idea, it is essential to 

discuss the most important and popular forms of direct assistances as identified by 

Glickman,et.al. (2004:323). 

2.2.1.1. Clinical Supervision 

It is a form of assistance carried out between supervisors and supervisees on individual 

basis or in groups to improve teacher' s classroom instruction for the purpose of student 

learning. Similarly, clinical supervision is" ... a face to face contact with teachers with the 

intent of improving instruction and increasing professional growth (Sergiovani and 

Stan'aU, 2007:233)".lts purpose is to help teachers modify the existing patterns of 

teaching in ways that make sense to teachers and in ways that the SUppOlt should be 

agreed up on regarding content of the subject intended to be taught. In this sense, the 

teacher can decide on the issues of clinical supervision, the topics to be discussed, and for 

what purpose it should be carried out. 

In addition, clinical supervision is an effOli made by the instructional supervisory 

behavior systems to interact directly with a teacher or team of teachers to provide 

support, help, and services to those teachers in order to improve their perfonnance as they 

work with a particular group of students. Moreover, clinical supervision is a way in 

which teachers can collaborate to develop their profession and improve their teaching and 

learning activities. In this regard, the supervisor's role is to help the teacher select the 

goals of the content to be improved and teaching issues to be clear and to understand 
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better his/her practice. I I 
n s 10rt, Sargiovani and starratt (2007:237) concluded the 

importance of clinical supervis·o " 
I n as . .. the systematic analysis of classroom events, 

teaching behaviors, sample of I d . . . 
s u ent WOl k, and other data sources that help Illummate 

the teaching and learning issues". 

Clinical supervision can take many forms. Some of the most common important 

techniques essential to give assistance, advice and guidance to teachers used by 

supervisors as suggested by many scholars in the field like:Glickman( 2002: 10, 

2004:324,2005 :242), Sergiovani and starratt (2006:294,2007:238), and Lovell and wiles 

(1983 :9) include: Pre-conference with teachers, observation of classrooms, analyzing and 

interpreting and determining conference approach, post conference with teachers, and 

critiques of the previous four steps. 

All authors agree on the relevance of these five teclmiques of clinical supervision to be 

followed by every supervisor in his/her day to day activities to enhance and modify the 

existing patterns of teacher ' s level of development. These five steps of clinical 

supervision are essential to be followed by supervisors in order to improve the current 

practices of teachers by providing assistance, advice and guidance based on their needs. 

To implement these roles, the supei·visors should identify and use one of the four 

supervisory behaviors based on the teacher' s level of commitment, experiise and know­

how on Issues which are consistent with clinical supervision. Glickman, 

et.al.(2004:329,2005 :247) summarizes the consistencies of the four supervisory behaviors 

with these structures of clinical models of supervision as" ... . Directive control, directive 

informational , collaborative, and non- directive supervisory behaviors/approaches are all 

consistent with the clinical model of supervision" . According to the authors, the directive 

control behaviors are used in rare situations when the teachers ' level of development is 

low and their commitment and expertise are found at minimal stages. 

2.2.1.2. Peer Supervision/Coaching 

It is the second form of direct assistance to teachers designed as alternative to formal and 

structured approaches to clinical supervision which is carried out between teachers as 
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Colleagues to observe each other' . . . 
s plactlces, observe their classes when one teaches and 

provide feedbacks on issue t b 
s 0 e corrected. According to Glickman (2004:329-330), 

peer supervision is encouraged I I . 
w len t le supervisors are responsible to provide assistance 

for many teachers and school d 
s an calUlot complete the cycles of clinical supervision. 

The supervisor's role should b t·· . 
e mo Ivatl11g and encouragl11g teachers to conduct peer 

supervision and facilitatin o the ·t· . fi I .. '", Sl uatlon or t le peer supervIsion. The teacher's peer 
supervIsion may be beyond class· b . ' . 

100111 0 sel vatlon, and they can assIst each other out of 

classes. In this regard, sergiovani and starratt (2006:305;2007:263) summarize" . . . Peer 

supervision should provide a setting in which teachers can informally discuss problems 

they are facing, share ideas, help one another in preparing lesson plans, exchange useful 

ideas and provide other support to one another". 

Moreover, Glathorn in Sergiovani and Starratt (2007:263), elaborate the purpose of peer 

teaching as: 

.. . peer supervIsIOn is focused on reflective practice, curriculum 
development; observation of each other's teaching followed by 
analysis and discussion, collaborative development, practice of new 
teaching methods and skills, and action research which focused on 
identification of problems being faced and the development of 
feasible solutions that result in changes in one 's teaching practice. 

Generally, as the two authors contends, peer supervision is aimed at improving the 

existing patterns of teacher's teaching methods and practices of each other in class and 

out of class room for the benefit of the ultimate beneficiaries, the students. 

2.2.2. Professional Development 

The quality of student learning is directly related to the quality of classroom instruction. 

Therefore, one of the most important aspects of instructional leadership is to provide the 

necessary environment to promote ongoing instructional improvements. In line with this, 

Sergiovani and Starratt (2006:273) · explain that professional development provide 

teachers with a rich environment loaded with teaching materials, media, books and 

devices. Teachers are provided with encouragement, support and devices to enable them 

to involve in problem solving and action research. 
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In addition, teachers should be prov'd -d . . . . 
. I e with the opportul1lty to develop professIOnally as 

teachers, and given the opportunit t 
y 0 attend staff development classes that focused on 

changes in curriculum so that the . 
y ate aware of the changes to the curriculum and able to 

make adjustments in the curriculllln add W' 
,s nee e. Ith regard to this, sergiovani and 

Starratt (2007:216) elaborate the I'ole of 
supervisors in promoting professional 

development as 

... anyth~ing supervisors can do to help develop and strengthen 
professIOnal community among teachers will become an investment in 
l~,.o~noting professional development. Supervisors, therefore, help both 
indirectly, . by l~romoting opportunity and support, and directly, by 
collaborating with teachers as colleagues ". 

The impOliance of providing continuous professional SUppOit to the teacher for quality 

performance in education is well recognized. However, few systems have succeeded in 

putting into place a strategy reaching out to all teachers on a regular basis and providing 

assistance to them in a needed based manner. Therefore, the supervisors have to take 

special care to see that teachers in their schools are provided professional inputs through 

constant training and guidance. Thus, training of teachers should get the highest priority 

in any program of education, because appropriate ideas, skills, and methods that are 

developed tlU'ough it. Aggarwal (2004:290) stresses on the need of in-service training that 

" ... qualification and training of teachers for different levels and types of education would 

be important factors in determining the rate of expansion and quality of education. Lack 

of building or equipment or instructional aids will not hinder educational advance as 

decisively as the lack of suitable or qualified teachers". This indicates that in-service 

education and training is vital for teachers because it could not be expected to implement 

new methods of teaching or adopt new curricular without in-service training. 

On the other hand, Sharma (2005:55) pointes out some factors that initiate the need for 

professional development as" ... it is necessary because the defects in pre-service training 

and education, gap in pre- service training and real working situation, introduction of new 

roles of teachers and others could hamper the provision of quality education". From this 

one can clearly understand that continuous developmental training must be considered as 

normal characteristics of teachers work throughout their career. 
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Both authors agree on the need .' " . 
.. .. . of plOfesslOnal development by searching and 

famIlJarIzlI1g wIth new ways of tea I' . . 
. ,c ll11g and ImprOvl11g the quality of teachers to enhance 

understand1l1g and creative abilities f h . 
' . 0 t elr students. Educational quality as measured by 

the pupIl acadenllc achievement is fu . 
. a nctlon of teacher quality. Teacher quality in tum is 

a functIOn of teacher' s knowl d f . 
e ge 0 the subject matter, pedagogical skills, and 

motivation to teach In an attem t I I . . 
. p 0 ac 1!eve thIs facI, the supervisors have to think and 

rethink what has to be done befo' t . .. . .. 
Ie any lall11ng program IS ready to be dehvered. It IS an 

activity bringing teachers toaetl d' . 
to ler an acqua1l1ts them WIth new concepts and skills 

helpful for the improvement o'f tl '. b' I' . T . .. leu cap a I Itres. herefore, to carry out thIS actrvlty, 

each supervisor has to have bas ' k'll d k I IC SIS an J10W- lOW, and they need to have a pre-

determined plan and schedule to visit and provide professional guidance for teacher's 

professional development. 

Over all , supervisors are responsible for the development of the teachers in their schools. 

In order to do this, the supervisor has to prepare his/her own plan based on the context of 

the school. The training session should be continuous until the teacher acquires self­

confidence, and is capable of conducting classes well. 

2.2.3. Group Development 

Group development is essential for teachers to deal with issues and concerns they face 

with regard to their subject matter, classroom practices, or classroom management. It 

enables teachers to find out what is happening in the school and in their classes through 

action researches . In order to discuss what is happening in the classrooms through action 

research at group meeting, teachers should be provided with direct assistance. 

Supervisors should design different strategies to help and guide the group to enrich their 

problem solving capabilities. To achieve this purpose, supervisors should have 

knowledge, skills and commitment to guide the role of group members in solving 

conflicts. 

In sllpporting this idea, Glickman, et.al (2005:256) asserts "A leader needs to be 

consciolls of the elements of a successful group, select clear procedures for group 

decision making, be able to deal with dysfunctional behavior, use conflict to generate 

helpful information, and determine appropriate leadership styles". It is clear that if 
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various strategies and methods of I ' 
so Vll1g problems are provided by supervisors and 

teachers attend group development I 
c asses on how to deal with problems they face, then 

the teachers are able to implement.' " 
'. vallous strategies 111 their classrooms. If a particular 

strategy IS effective in addressino tl I 
b le c assroom problems, then the teacher can share this 

at the group development meeting. 

So, it is important to enable teacl . fi d' . . leiS 111 out their problems through actIOn research. This 
can be achieved by providing prOD . I " " .. esslOna tra111111g and direct assistance opportumtJes to 

implement new methods to solve the problems, and then share these effective methods 

and strategies with other staff members at group development meetings. On the other 

hand, the supervisor should match one of the four supervisory behaviors to groups while 

he/she is providing guidance, assistance, and advice to promote their group development 

based on their level of development, commitment, and expertise. 

Generally, Glickman (2005 :265) concluded the role of developmental supervisor 111 

developing the group as: 

... the long term goal of developmental supervisor is to foster the group 
to'ward higher levels of development, experts and commitment. This 
can be accomplished through training in collaborative skills 
(communication, decision making, problem solving, and so on), 
providing observer feedback on group behaviors, facilitating self­
study, facilitating reflection on group process, and a variety of other 
strategies for group development. As the group develops, the 
supervisor gradually shifts from directive to collaborative or from 
collaborative to non-directive behaviors. 

2.2.4. Curriculum Development 

Curriculum can be developed at various levels by different specialists inside and out of 

the education system based on the national mandates. It can be developed at federal, 

regional, or school level within the boundaries of the government mandates. It is a joint 

activity with teachers, principals, and supervisors to develop and suggest ways to be 

modified by responsible bodies. 

Thus, curriculum development is a collaborative activity among teachers and supervisors 

through which they suggest some modifications or create certain elements that fill the 

gaps in the curriculum. Moreover, Oliva (2009:23) Pointed out that" ... through the 
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process of curriculum developme t _ ' 
. ' " n we can discover new ways for providing more 

effective puptl learnll1g experience TI ' 
s, le cLlrnculum developer continuously strives to 

find newer, better and efficient meat ' 
, " , lS to accomphsh the task of educating the young", 
flus Imphes that, curriculum devel ' 

opment IS an endless and continuous process carried 
out by teachers, supervisors and ' , 

,( expertise at different levels to enrich the means and 
contents of the curriculum for bettel' leal'l' f d ( I ll1g 0 stu ents, 

Curriculum as a continuous process COllSl'StS o'f tIle colloWl'llg 
I' tasks: fixing levels of 

competencies and skills to be ' d c '" acquire lor each age group 111 different subjects, 

development of core and suppoli materials and activities for both learners and teachers as 

aids in the acquisition of stated competencies and skills, setting qualitative and 

quantitative indicators for measuring competencies and skills, determination of 

assessment criteria for measuring progress of learners in different curricular areas, 

Gavina (1999: 18).It is a continuous process because things are changing from time to 

time and new ways of doing things are also on the process of changing, To this end, it is 

important to set a standard for each group of learners, and revise and modify this standard 

on a continuous basis to match 'vvith the existing level of developments, 

Teachers are the closest persons to the curriculum because they are involved in the 

teaching learning process, and therefore they have an opportunity to identify issues of 

curriculum to be revised and modify in their respective subjects, So, their views must be 

considered in developing or implementing the curriculum, In this regard, the supervisor's 

responsibility is" .. , to see that teachers have the necessary background for identifying 

and for keeping the emphasis of their activities in harmony with teaching purposes, pupil 

maturation levels, experiences which have meanings, and desirable personality effects", 

Wiliam(1950:235), Supervisors must see activities which focus on issues, must assist in 

the evaluation and revision of the curriculum to make its contents interesting, resourceful 

and attractive to bring about the expected changes in students, Therefore, success in 

curriculum improvement depends on the concerted effort of both group members and 

leaders at different levels, To put it into reality, the curriculum coordinators/ supervisors 

must " " , possess a good general education, have a good knowledge of both general and 

specific curricula, be knowledgeable about resources for curriculum development, be 
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knowledgeable about the needs of Ie . . ' . 
'. aInels, (he community and the society, and, know 

and appreciate the ll1dividual I . . . . '" 
c 1aIactenstlcs of partlclpatll1g colleagues" Oliva (2009:96). 

Generally, both authors agree that .. ' I 
CUlllCU um development is a collaborative effort at 

different levels of its development d 't' . 
,an I IS a contll1UOUS process of modifying and 

revising of the existing curriculum within the boundaries of the needs of the local 

community and the government mandates. As it is a collaborative effort teachers and , 
supervisors should work harmo' I ' d' . . , mous y 111 or er to bnng about changes 111 students and In 

a society as a whole. To achieve the stated objectives, both curriculum coordinator and 

teachers have to have know-how ab t .' I d . . . OU CUrtlCU um evelopment and revIsion. In domg 

so, they also take into account the students level of maturation, age and availability of 

resources . 

2.2.5. Action Research 

It is essential for teachers to understand the concepts of action research in planning and 

organizing effective teaching and realizing the objectives of teaching. A teacher 

encounters several types of problems in his/ her classes. For this reason, it is important 

for teachers to solve those problems scientifically. Even though teachers use an 

appropriate teaching strategy, it may not be useful unless these problems are solved. 

Therefore, by employing action research, one can solve classroom problems. It is also a 

method to solve the problems of teaching, improving and modifying the teaching 

processes. In this sense, the teachers are not the sole problem solvers in the classroom. 

So, supervisors must conduct observations of each individual teacher and conduct formal 

studies (action research) in collaboration with other administrators or individually on 

what is happening in the classroom and try (0 improve instruction based on the findings . 

According to Sing (2006:263) action research is a process for studying practical problems 

of education, a scientific procedure for finding out a practical solution to 

current problems, to improve and modify the current practices and it is a personal 

research. Moreover, Sclm1Uk in Alebachew (2008:22) stated the purpose of action 

research as : 
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... action research is ther :i I 
school situation Witl1 a ~ are, t ~e plausible method to study a real 

. view to Improve tl I·..r 
results within it. it a it], . I . '. . 7e qua Ity OJ actions and 

loS a.so to ImlJ/"'OV " ,.r; . judgment and 10 give . . ' h . . 1 e one sown proJesslonal 
lI7S Ig t lI7to how belle - t h' d' bl educational goals. it ,rt:-> _ .. ] 0 aCleve eSlra e 

. ' , . oJJel S a means for changing flrom t 
plClcllce IowaI'd beller practice, curren 

To summarize the two author's ide I 
a, w 1at makes them similar is that action research is 

necessary for teachers to solve tl' . 
1elr cunent classroom problems and also enables them to 

improve the quality of their actions. 

There are different models of act" · h'" . , Ion researc eXIstlI1g lI1 the field of educatIOn. But only 

slight variations distinguish them from one another. For instance, Singh (2006:264) 

Provides basic steps for al1 actl'o I . I ' f . n p an as. se ectron 0 problem, formulatIOn of 

hypothesis, design of research, collection of data, analysis of data, and formulation of 

conclusions . On the other hand , Glickman,et.al (2004:429) elaborates phases of action 

research on his part as: selection of focus area, conduct need assessment, design action 

plan, carry out action plan, and evaluate effects. From the steps of action research 

discussed above, it is possible to conclude that the former one is used for both applied 

and action researches. It includes almost all the steps of research for knowledge and 

solving immediate and community problems. Whereas, the later discusses and informs us 

that it is an action research in education conducted by colleagues or practitioners in the 

school to solve immediate problems in classrooms and its end result is improve teacher's 

practice and instruction. So, it is essential to focus on the second forms of action research 

types because it is directed toward improving classroom instruction, and also it doesn't 

need expertise in the field to conduct research. 

Therefore, action research is central to all tasks of supervision, and it is the basis of 

knowledge, and reason for supervisors in order to be resourceful in their day to day 

activities. To provide effective assistance for teachers, supervisors should identify the 

developmental level of teachers and their problems to address their real needs. In this 

regard, Glickman,et.al (2004:430). " ... the supervisors role is to determine what types of 

assistance the individual teacher needs, i.e. directive infolmational, collaborative and 

non-directive approaches, depending on the developmental levels of the teacher with 

respect to the particular topic ." Thus, it is clear that the different interpersonal approach is 
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essential for supervisors to help t h eac ers of d'ff: 
'. I lerent level of development in conducting 

actIOn research to Improve or solv tl '. . 
e lelr l111medIate class room problems. For instance, if 

teachers found at a moderately dev I 
. e opmental level, expertise, and commitment carrying 

out the action research the su erv· " . 
. ' P ISOI S role IS to engage in joint decision making with 

the teachers dunng the phases o'f act'lo' I ' n I esearc 1. 

Overall. action research is the b ' d . 
, aSls an most Important tasks of supervision to improve 

instruction through providing . t 
aSSls ance to teachers based on their developmental levels. 

Teachers solve their immediate cl · bl . aSSloom pro ems by conductl11g action research. The 
supervisor's role in this context' . 'd" .. IS PIOVI I11g aSSistance and tral11l11g for teachers found at 

different level of expertise alld .' . " expeuence to enable them solves their classroom 
problems . 

2.3. The supervisory Behavior/ Approach 

The concept of instructional supervisory behavior is explained by Lovell as cited in 

Lovell and Wiles as the instructional supervisory behavior, while external to the teacher­

pupil system, is calculated to influence directly and purposefully teacher behavior in such 

a way as to facilitate student learning, (1983:4)". In this definition, whether external or 

internal , supervisors focus on student achievement by using appropriate supervisory 

approaches, and improving he conditions for teachers , then enforcing teachers' towards 

that of student achievement. 

Lovell and Wiles in their part elaborated instructional supervisory behavior as it is 

assumed as additional behavior system formally provided by the organization for the 

purpose of interacting with the teaching behavior system in such a way as to maintain, 

change, and improve the design and actualization of learning opportunities for students 

(1983 :7). According to these authors, supervisors can be taken as a source of providing 

assistance and help by identifying those groups who seek assistance and help, and then, 

provide professional assistance based on their level of development. They should also 

encourage and facilitate the condition for them towards improving student achievements. 

All teachers are not treated in the same way during their practice in the school. Because 

of this, selecting appropriate supervisory behaviors / approaches in working with teachers 
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to improve their classroom teachin d. . . . . . 
g an plofesslOnal growth IS vital for the supervisor to 

achieve the intended stud t I . ' 
en ac llevements. Based on this, Glickman, (2004) and 

Glickman (2002) identified four ba . . 
SIC supervisory approaches/behaviors that the 

supervisor should use in dealing with teachers. 

2.3.1. Dir'cctive Control Behaviors 

It is an approach used by the su . ' . I .. . pel visors w 1en they have lme authOrity and are more 

knowledgeable than the teachers. It means the supervisor tells and directs the teachers on 

what should be done to reach the intended goals. Thus, the supervisor sets the goal, and 

tells the teacher what actions to be taken or what activities should be performed. So, it is 

an approach llsed by supervisors if the teacher's developmental level is low, if the teacher 

lacks know-how to solve the problem faced in and out of the classes, and even when their 

commitments towards achieving goal is also minimal. In such a case, a supervisor uses 

directive control behaviors to give clear direction to bring changes expected of teachers. 

In supporting this idea, Glickman.et.al (2004) clearly put it as, " the supervisor directs the 

teacher by stating what is to be done, clarifies by asking for additional input, standardizes 

by laying out a specific time line and expectations and reinforces by monitoring the 

expected group performance" . In supPOIting this, Glickman, (2002) also elaborated 

directive leader behavior as: 

.. . the directive leader has judged that the most effective way to improve 
instruction is by lIIaking standards clear and by tangibly showing 
teachers how to a/lain such standards. The approach presumes that the 
leader knows more about the context of teaching and learning than the 
teacher does or has superior analytical skills and problem-solving 

abilities. 

It is possible to see that both authors reveal that supervisors have decision making 

authority to set and monitor every activity carried out by teachers and they have more 

knowledge, and committed toward the teaching and leaming processes. 

Generally, Glickman,et.al. concluded, " ... directive behavior is used when: teachers are 

functioning at a very developmental levels, do not have awareness and knowledge, think 

to be of critical importance to the students; when teachers will have no involvement and 

the supervisor will be involved in c.arrying out the decision; when the supervisor is 
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committed to resolving the issue d I 
. . an t 1e teachers are not; and when the supervisor does 

not have tllne to meet wIth teachers"(2004: 162). 

2.3.2. Directive Informational Behaviors 

At this stage, the teacher's level of d I 
. eve opment and knowledge about issue is a little bit 

better than l11 the directive control b I ' . . . 
e 1aVIOI. In addition, the commitment they have 

toward the task is nearly fair. Therefore, directive informational behaviors are used when 

teachers perform their assigned duties at a fairly low level. In directive information 

approach, the teachers are given so I' .c: • me c 10lces lrom clearly dell11eated alternative actions. 

But as in the case of directive COl1t I tl' . . . ro, 1e supervisor has the sole decIsIOn makll1g 

responsibilities, because hel she will be accountable for the default made by the teachers. 

In this type of behavior, the supervisor suggests goals to be achieved and probable 

solutions to be selected. Thus, different activities and ways of accomplishing are 

presented to teachers and their role is to select and perform accordingly within the 

boundaries of their supervisors' authority. 

Therefore, directive informational behavior is applied to teachers by supervisors if the 

teacher " . .. is functioning at a fairly low developmental level, when the teacher does not 

possess the knowledge about an issue that the supervisor clearly possesses, when the 

teacher feels confused, inexperienced, and the supervisor knows of successful practices, 

when the supervisor is willing to take responsibility for what the teacher chooses to try, 

and when the teacher believes that the supervisor is credible- a person who has the 

background and wisdom to know whereof he or she speaks, Glickman(2005: 131). 

2.3.3. Collaborative Behaviors 

Collaborative behavior has a sense of democratic way of solving a problem in 

collaboration with the supervisor and the teachers or group, and both the supervisor and 

teacher have equal voice in decision making. It includes the major behaviors of listening, 

clarifying, presenting, problem solving, and negotiating. The supervisor and the teacher 

propose the plan for actions. And then, they have to review, revise or reject the proposed 

plan until they could reach an agreement. Therefore, neither the individual teacher's nor 

the supervisor' s proposed plan is taken as a final draft but the one that both parties agreed 

on. So, both the teacher and supervisor's idea should be taken into consideration in the 
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preparation and implementation f .1 . 

II 
0 t le plan to Il11prove instruction . Thus the end result is 

a mutua y agreed Upon and develo Jed b . . . ' 
. . I y leadel and teacher that delIneate the structure 

process and cntena for subsequ ' t . . ' 
en InstruClional Improvement. In supporting this idea, 

Glickman (2004: 183) asserts it as: "th 
. e purpose of collaboration is to solve problems 

through a meetlllg of minds of equals". 

Therefore, collaborative behavior . d " 
s ate use : '" when teachers are functioning at 

moderate or mixed developme t I I I 
n a eve s, when the teacher and supervisor have 

approximately the same degree of t' . 
exper Ise on the Issue, when the teacher and supervisor 

will both be involved in carryino out tl d .. I 
b le eCISlOn, anc when the teachers and supervisors 

are both committed to solving the problem (Glickman, 2005 : 139). 

From tllis it is possible to conclude that both the teachers and supervisors have equal 

authority to design and coordinate actions in improving instructions and equally 

responsible for the defaults created. 

2.3.4. Non- directive Behaviors 

In a non- directive behavior teachers are knowledgeable enough to identify and solve 

instructional problems by their own. If the need arises for change, they can decide and 

take responsibilities for instructional improvement. Teachers have also the ability to think 

and create ideas for improving their classroom teaching. Therefore, the non- directive 

supervisors ' role is to serve as a facilitator and create conducive situations for the teacher. 

But this does not mean that supervisors have not any responsibility and power; rather 

he/she is actively involved in listening, clarifying problem solving, reflecting and 

encouraging, standardizing, presenting and negotiating teachers towards self- discovery. 

In addition, supervisors as in the case of other approaches will not follow strict formats 

such as the five steps in the clinical supervision to work with teachers. So, supervisors are 

not considered as laissez- faire that let teachers do what they like to do; rather he/she is 

actively involved in every activities conducted in school to improve instlUction. And 

he/she does not impose his/her ideas on teachers in the improvement of instructional 

processes. In addition, the supervisor should involve in activities like; facilitating teacher 
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collaboration to help each other' I 
111 C asses as w II' . 

d d
·' . ' , e as In prepanng plan, implementation 

an con uct1l1g action research to . 
plOmote the co t' 't f' . . n ll1UI y 0 ll1structlOnal Improvements. 

Generally, as of Glickman et.al (2004'19 '. 
. 6), non- directive approach is applied:" ... when 

the teacher or group is functionin h' 
g at Igh developmental level, when the teacher or 

group possess most of the knowled d . 
ge an expertise about the issue and the supervisor's 

knowledge and expertise are mini I I 
. ma , w len the teacher or group has full responsibility 

for carryll1g out the decision and tl . . 
le supervisor has little involvement and when the , 

teacher or group is committed to I' I so Vl11g tle problem but the problem doesn't matter to 
the supervisor" . 

To sum up all the four superviso . I d' . , ry applOac les Iscussed above are equally Important to 

work with individual teacher or groups if and only if the supervisor is informed and 

knowledgeable, and use these approaches in its proper place, time and proper way with 

teachers. 

2.4. Supe."visory Challenges 

Supervisors have to playa key role in improving instruction through providing regular 

assistance for teachers and school community to enhance the learning situation of 

students. In this case, " ... supervisors have special responsibilities and in that sense are a 

special people" (Harrison, 1968:5). Within their mUltiple tasks and roles, the main 

purpose of supervisors is the improvement of both the quality of teaching and student 

achievements. This is true for all developed and developing countries seeking to achieve 

quality education to produce well- equipped individuals who can play his/ her part in the 

development of their country. 

But, all the objectives of supervision and support services rarely achieve their targets. 

They are facing a number of challenges in their day to- day function, which reduce their 

efficiency and affect their regular professional assistance in school and in classrooms. 

Among these problems, one is over load of tasks. It is believed that in order to improve 

instruction, supervisors' core function should always be providing assistance, guidance 

and providing feedback. But in the process of performing supervisory activities, 

supervisors are confronted with many tasks to be accomplished that are no related with 
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core function of supervisors "1'0 . 
. mention but f' f ., " . " . a ew 0 them, supervisors are forced to 

pelfOlm other adml1llstratlve duf l"k . 
'." les I e controlll11g the school principal and teachers, 

mak111g pel formance evaluation of s I I . . 
. . C 100 pnnclpals, punishing the default principals and 

serve as lIaison agent between I . . 
. . sc 1001 and dlstnct office. With regard to this, OREB 

(1998:49-51) supervIsion guidelines I '1 . . 
. c eal y I11dlcate that a secondary school supervisor 

should provide professional assistal fl. 
lce 01 secondary school teachers and principals as 

well as for the school community hi' . 
as a Woe. In addition she/he controls teachers and 

principals as well as serves as a co d' ' "f . . . 
or mato! 0 all pnmary school cluster supervisors 111 

the Woreda and conducts perform I' . . ance eva uatlOn for secondary school pnnclpals and 

primary school cluster supervisors as well as administrative duties. 

Moreover, the study conducted in different countries by Carron Gabriel and Grauwe Anta 

De (1997), explains that supervisors are used for all sOlis of other jobs, some of which 

have little to do with supervision as such. According to his findings, the outcome of such 

extra duties is that relatively little time is spent on supervision. Therefore, achieving the 

core function of supervision is so difficult in these circumstances. 

The second one is lack of means. Supervision tasks are encouraged if they are supported 

by the necessary facilitation and finance. But supervision activities are becoming more 

difficult to implement in the daily functioning of supervision and support services on a 

situation of scarce facilities such as, lack of own office, chair and table, budgets for 

stationery materials, computer, transportation cost and means of communication with 

concerned officials . Several studies conducted in developing countries like Kenya also 

show that supervisors complain about the lack of space and poor equipment in terms of 

logistics, lack of communication and secretarial instru111ents( computers), the absence of a 

public relations budget" (Carron and Grauwe, 1997:23). The practical observation in the 

study area also shows that, supervisors face the problem of own office, chair, table, own 

budget for stationery materials , transportation cost, means of communication cost and 

other costs. These have resulted in using inappropriate supervisory behaviors by 

supervisors when they are exercising their duties. 

The third one is lack of training and competence. In the process of providing professional 

assistance for teachers to improve classroom instruction, supervisors should have 
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competency, experience t I oneac ling and t· . . 
. . . . ' la1l1111g to apply supervisory skills and 

prInciples of supervIsion. But most su erv· . . . 
. . . P Isors me not from experienced teaching staff 

and ale without the necessary skill (t.· . ' . 
s lallllllg). In Ime with this, as clearly indicated in 

OREB(1998:51) supervision guidelines I " 
. . ' t 1e nl1l11mum services required on teaching to be 

selected as supervisors and scho I ." . 
o prIncipals IS 3 years and above. In these 

circumstances, supervisors lack abiliti . 
es, experiences and teclmiques to improve teacher's 

classroom instruction. This resulted in te I .' I . . . . 
ac 1elS ow lllvolvement and dissatisfactIOn by 

supervisory services provided r . I . . 
. n Ie atlon to this Gwynn (1964 :226) states, "The 

supervisor really lacks training for se d· I I . . con my sc 100 supervIsion and operates at times to 
make supervision more involved 1)'0 " TI " I . I cess. 11S IS a so true that, 111 the study area every 

teacher should have three years experience to be sel t d . d d' tl ' ec e as a supervisor an Irec y 

assigned to a supervision position without any training concerning supervision. 

2.5. Currently Observed Supervisory Approaches In Secondary 

Schools in Ethiopia 

The Ethiopian Federal Democratic Republic government has given due attention to 

education of teachers considering it as fundamental in the process of assuring quality 

education. Hence, teachers should get the chance of education and professional assistance 

so as to play their role in improving quality education. In addition, MoE (2010:23) 

elaborates the importance of teacher development for quality education as" . .. the quality 

of education in the classroom needs further improvement. To allow this to happen, more 

systematic attention is given to teachers' professional development through strengthening 

pre-service and in-service training and improving teacher supervision and support". 

Taking into account this reality, MoE prepared the organization and structure of 

supervision manual to undertake the activity of supervision. 

Supervision, as teclmical service cooperatively done, is incorporated at all levels of 

education system. At all levels of education sectors, a comprehensive and coordinated 

approach should be established to achieve the intended objectives. For the purpose of 

implementing the activities of educational supervision in Ethiopia, there are two 

approaches of organization of supervision. These are out of school organization of 

supervision and in-school organization of supervision. 
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According to OREB supervis' 
Ion manual (2013 '15) d' , 

Perform fom interrelat d d' . ' e ucatlOnal supervIsors have to 
e an 1I1terdelJe d n ent tasks The first 'd" , k Supervisors are ex t d ' , 'one IS a mlntstratlve tas s, 

pec e to IdentIfy and provid ' 
'I " e possIble solutions to the problems seen 
111 t 1e orgal11zatlOn and adn11'n' t t' IS ra Ion of tl h " le sc 001. They should also provide 
professIOnal assIstance on the ' " 

, , pI epU! atlOn of school plan; provision and use of 
educatIonal matenals, assiglUnent a did 

n oa of teachers, and on the use of educational 
finance, and also control its implementat' I ' , 

, lon, n addItIOn, they prepare reports on outputs 
of educatIOnal changes to hiohel' offic' I I 

b la s qualier y, 

Secondly, supervisors should pe 'fi ' d ' I olin aca emlC tasks, They play a role of identifying 
different teaching methods to' I ' plOmote cu tures of expenence sharing among teachers, 

assisting teachers in the implementation of ed t' I I' bl' h h I uca IOna po ICY, ena 1I1g t em to e p 
students with special needs and Sll 't' I ' , I ' , " , c ppO! Ing teac 1111g WIt 1 co-cmrtcular actIVItIes, In 

addition, they are also expected to bring new methods of teaching-learning, control 

students and teachers attendance, initiate teachers to make action research, and follow up 

to implement its findings, 

Thirdly, supervisors serve as a liaison agent between school and community, In providing 

this activity, supervisors should encourage community paliicipation in planning and 

administration of the school to create good relationship between the school and school 

community to make teaching learning process effective, 

Finally, supervisors should control, evaluate and provide feedback, According to this 

manual, the supervisor' s role is controlling and evaluating the education program at 

different levels, and controlling the implementation of continuous assessments, They also 

involve teachers, community, and students in order to get their genuine feedback about 

the educational provision, They evaluate the efforts made to enhance coverage, provision 

and quality of educational systems, Therefore, supervision service is not limited or 

confined to only improving teachers and adopting different methods of teaching to 

improve their teaching practices for the purpose of student learning, To this end, the 

different tasks assigned to supervisors make them to focus on controlling systems than 

improving teacher's practice and teaching learning process, From this perspective, it 

seems that supervisors use directive control behaviors in implementing their practice, 
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supervision, as a service provided . 
to teachers and school . 

ensuring quality educaf . commul11ty for the purpose of 
lon, IS not the sole function of assi . 

achieve the intended b" gned school supervisors to 
o ~ectlves. But it is a . 

d 
. b' comprehensive and coordinated effort that 

nee s to e establIshed between ed . ucatlOnal' . . InstitutIOns and offices from central to 
Woreda and school levels. To achieve . . . 

thiS purpose effectively and efficiently in the 
country, there are two approaches of ' . 

orgal11zatlOn of supervision. These are extemal and 
in-built or school based supervision. 

2.5.1. External Supervision lout of School Supervision/ 

Out of school supervision can be conducted b . 
Y supervisors from MoE, REB, ZEO, WEO 

and CRC supervisors. In line with the OREB manuals, the main function and roles of 

supervisors at Ministry of educatio I I· ". . neve me aSSisting regIOnal supervisors, providing 

professional assistance for secondary and preparatory schools and colleges to implement 

quality assurance packages, exchanging best practices identified in different regions, 

providing training for inexperienced supervisors, and monitoring the implementation of 

professional assistance provided . 

On the other hand, the Oromia Regional Education Bureau supervisor's role and 

functions are mainly focused on tlu'ee main activities. One is plaru1ing, which focuses on 

identifying the needs of woredas, zonal education offices, colleges, radio stations and 

regional and federal goverrunents and then prepare a workable plm1 through critical 

thinking. 

Secondly, supervisors at this level area also responsible to conduct observation, 

assistance and monitoring of zonal and Woreda education activities. Specifically, their 

main activities are: organizing human resource and education materials; preparing 

manuals and observation check-lists and conducting observation; monitoring Woredas 

and secondary and preparatory schools on whether students are learning according to the 

goverl1J11ent calendar; providing short term training for education officers and zonal 

education office officers; encourage Woreda's to exchange best practices; assist woreda' s 

to improve educational quality and efficiency; enable communities to get access to non­

formal education; encourage and organize community to participate in school activity and 

conduct research on students' problems and student discipline.etc. 
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Thirdly, he/she is responsible for I . 
eva uatlllg, providing feedback, and reporting the 

activities of education sector. These f' . 
. ' . . ac IVltIes may include: evaluating the 
ImplementatIOn of different sectors d' d . 

. an I entIfy their strengths and weakness and then 
prepare repOits to higher officials. 

Zonal education supervision is the third '. 
orgal1lZatlOn of supervision activities carried out 

to improve teacher's capacity to ach' I' '.. 
leve qua Ity of students learl1lng. Supervisors at thiS 

level mainly serve as liaison age t b 
n etween Woredas and regional education bureau. 

Specifically, they collect and organize needs d k' I . of eRe an wor Imp ementatlon 
supervisors and senior secondal'y sci I . . f 

100 supel visors rom Woredas and then report to 

regional education bureaus. They can also take corrective measures on Woredas with low 

achievements in their practice, and they are also responsible to conduct research on 

problems related to supervisory activities and education management issues, and finally 

report to regional education bureau. 

At Woreda level one supervisor is assigned to supervise secondary and preparatory 

schools to improve teaching learning process through the provision of regular assistance. 

He/she is also responsible to facilitate and coordinate supervisory practices of elementary 

school eRe supervisors. According to OREB manual (2013:23) the roles and functions 

of Woreda education supervisors, currently named as secondary school supervisors, are : 

conducting observation, providing professional assistance, following up and evaluating 

the activities, providing feedback, and reporting the results. More specifically, secondary 

school supervisors or Woreda level Supervisors should 

a) organize human resources and educational materials. 

b) prepare manuals and observation check-lists. 

c) as the need arises, conduct pre- observation, observation and post-observation 

meeting in secondary and preparatory schools. 

d) ensure and follow up professional assistance provided for students, community and 

eRe supervisors and secondary and preparatory schools on the basis of their plans. 

e) provide sholt term training for schools, community and eRe supervisors. 

f) work collaboratively with stakeholders to improve access and equity. 
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g) exchange best practices 
among secondary and preparatory schools and eRe 

supervisors. 

h) strengthen and assist Co-cur " I .. 
IICU ar actIvities in the school. 

i) follow up the preparation d' . 
an ImplementatIOn of annual and lesson plans ill 

secondary and preparatory sch I 00 s. 

Moreover, evaluating, providing feedback 
and reporting the activities of elementary 

school CRC supervisors and activities f d 
o secon ary school principals are also the 

functions of secondary and preparatory scl10 I . o supervisors. 

In line with OREB manual the rol d .Co • 
, e an lunctIOns of eRe are exactly similar with that of 

supervisors at W oreda levels e t I ... . xcep t 1e 101 mer cannot supervise secondary and 
preparatory schools. 

2.5.2. In-built/ School Based Supervisory Approaches III Secondary 

Schools 

It is known that in-built supervisory approach was introduced in Oromia since the 

beginning of 2007 to ensure quality of education in the region. Supervision manual of 

OREB (2013 :20) clearly stated that school based supervisors are selected from those 

teachers, who show initiative, who are good models, and committed in their respective 

activities to improve teaching learning processes. The number of these supervisors at 

school level depends up on the number of teaching staff in the school. For instance, for 

schools with up to 40 teachers have, 7 school-based supervisors are selected and assigned 

to help, guide, and assist teachers to improve classroom instruction. 

Supervisory activities conducted at school level are more important as compared to out of 

school organization of supervision activities. Because students and teachers face a 

number of problems in the teaching- learning processes that need urgent solutions to 

make teaching-learning effective. Therefore, school based supervisors are close to 

teachers and they can easily identify the problems in and out of classroom, and solve 

them by providing professional assistance to teachers. 

According to the OREB manual, the roles and functions of secondary and preparatory 

school in built supervisors are: 
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a) organizing human resOurces and ed . 
. ucallonalmaterials 

b) prepanng manuals and ob . . . 
selvahon check-lists 

c) conducting pre-observation' . 
meeting observaf d d) . . d' . ' Ion, an post-observation meetings. 

PIOVI ll1g professIOnal assistances ./:. 
services lor teachers, tud t d 

communities. s en s, an 

e) providing short term trainjng for tea I d 
. c 1ers an school communities. 

f) collaborahvely work with t I· . 
. eac 1elS to Improve educational quality and equity. 

g) mak111g the school principals . 
. . plepare alillual and daily lesson plans, and follow up 

their Implementation. 

h) providino professional as . t . 
<=> SIS ance to teachers 111 order to implement co-curricular 

activities. 

i) assisting school administrators t d o expan special education and kindergarten 
education. 

j) taking corrective measures for the defaults, and reporting the whole activities. 

From the contents of the manual of OREB (2013) discussed above, it is possible to 

identify the kind of supervisory approaches supervisors use at different level of 

organization of supervision in assisting, guiding, and helping teachers to address the 

objectives of supervisory activities. Most of the activities of supervisors focus on 

following up, controlling, evaluating teachers based on the pre-outlined check-lists. It 

doesn't clearly show that the main role of supervisors are to help teachers continuously 

by identifying their needs, level of development and provide assistance until he/she 

develops self-confidence and commitment to reach higher level of abstraction. Even if 

there is pre and post-observation meeting with teachers, the observation is not based on 

the needs of the individual teachers. This does not address the different needs of all 

teachers in the school to promote their professional practices. So, it is possible to suggest 

that supervisors found at different levels use directive control and directive infOlmational 

behaviors because the needs and developmental level of teachers are not taken into 

account durino observation and assisting the teachers. 
<=> 

Moreover the functions and roles of supervisors at cluster school and school level does , 
not only rely on supporting, assisting, guiding, and advising teachers on a regular basis to 
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enhance their classroom instruction' b I 
, lit t 1ey also perform administrative tasks like 

reporting and evaluating the activit' f 
les 0 teachers, In addition, they serve as a liaison 

agent between school and cluste' , 
, r I eSOUI ce centers and Woreda education offices, 

Secondary school supervisors should also accom I' h d'f"" k h t' P IS I lerent tas s suc as promo mg 

community pm1icipation in school; encouraging and initiating other stakeholders to 

expand non-formal education; and follow up the implementation of co-curricular 

activities, 

Generally, supervIsory activities do not focus only on improving teacher's classroom 

instruction, But it is an activity which focuses on administrative tasks and improvement 

of classroom instruction, Based on this reality, supervisors have no ample time to identify 

each and every teacher's need and their developmental levels to assist and advise them, 

As a result of this, supervisors use directive control and directive informational 

approaches, ]n the same token, the Oromia Regional Education Bureau in its assessment 

in 2013, especially in the study area, identified weakness of supervisory activities as: 

supervision activities in the region were not coordinated from school to regions; 

assignment of supervisors at different levels were not based on proficiency of an 

individual and didn't involve concerned bodies in the preparation of supervision check-

list. 
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CHAPTER THREE' R 
. . . esearch Design and Methodology 

The ma1l1 purpose of this study ' t 
IS 0 assess leade h' b h . . rs Ip e aviors of secondary school 

supervIsors 111 North Shoa zone of 0 .' . 
lomla regIOnal state. To this effect the method of the 

research, source of data, population and sam '. ' 
. pllllg teclmlques, instruments and procedures 

of data collectIOn, and method of data I' 
ana YSIS are stated here under. 

3.1. Research Design 

The researcher used both quantitative d I" 
an qua Itattve research methods. It is very 

essential to use both quantitative and I't' . 
qua I alIve methods III a research work to generate 

more reliable and sufficient data. It is also recomlll d d b I I I' . d en e y sc 10 aI's, emp oymg a mlxe 

design method enables the researcher to expalld all d t d' fi h d un ers an Illg rom one met 0 to 

another, and to confirm findings from different data sources. 

The descriptive survey research method is considered as an appropriate quantitative 

research method for this study. This method is selected because it can provide precise 

information concerning leadership behaviors that the supervisors demonstrate in their 

practices. It is also economical since it enables to gather data from the selected samples in 

a short period of time. Besides, it helps to draw valid generalizations from the reviewed 

literature and the data obtained through different instruments. Therefore, in order to 

identify and analyze the existing conditions of supervisory behaviors of secondary school 

supervisors and to draw a general conclusion of the study, the researcher had chosen to 

use this research method of the study. 

In addition, qualitative research methodology is employed in this study because it enables 

to generate additional information that was not raised in questionnaire. Besides, the 

respondents can freely discuss their ideas which they couldn' t express in written forms. 

To this end, the researcher used the qualitative research method to complement the 

defects of quantitative method. 

3.2. Sources of Data 

Data were obtained from primary and secondary sources. Secondary school supervisors, 

I I . . I d ·t ent heads supervisors teachers and Woreda education office sc 100 pnnclpa s, epal m , ' 

P 0 f S . 'Sl'on Department were used as the primary sources of data. rocess wners 0 upervI 
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The secondary data SOurces 
were education I' 

guidelines, and relevant journal . po ICY, supervision manuals, school 
. s, lesearch reports and i . 

basic questions and pract' ntemet sources that reflect the 
. . Ices of leadership behavl'ors 

I I of school supervisors while 
imp ementlllg t lelr assigned duties ' 

111 secondary school. 

3.3. Sample and Sampling Techniques 

The study was conducted in ov 
.. g ernment secondary schools of North Shoa Zone of 

Oromla RegIOnal State. In North Shoa 
zone, all Woredas are not geographically similar. 

The number of teachers, their qualificat' . 
Ion and work expenences of teachers are also 

different. Because of this fact it i' . , . 
, S 1111 pO! tant to use cluster samplIng technique to have 

reliable samples for the study Acco d' I W 
. r l11g y, oredas are classified into three (3) clusters 

based on their geographical similarities, their number of teachers, qualification and work 

experience of teachers. Out of the three clustel's two o'ftl I fi W d h d , lem lave lve ore as eac an 

the rest one clusters have four Woredas. Simple random sampling techniques in a lottery 

system were employed to select one cluster out of the tlu·ee. This teclmique was used 

since it gives equal chance to be selected and it is also economical from money, time and 

energy point of views. 

The selected sample clusters contain five (5) Woredas, namely: Were-jarso, Kuyu, 

Degam, Grar-jarso, and Wuchale included in the sample. 

In the sample Woredas, there are (7) secondary schools. This is because the two Woredas 

namely kuyu and Were-Jarso each have two secondary schools. Therefore, the secondary 

schools included in the sample are Gohatsion, Tulu-Milki, Garbaguracha, Briti, Hambiso, 

Ejersa-Kaho and Wuchale secondary schools. After selecting the sample schools, a total 

of 133 populations were identified. Consequently, from a total of 321 teachers of these 

sample schools, 95(30%) of teachers were taken as sample using simple random 

sampling particularly in a lottery method . 

Since school principals and secondary school supervisors were crucial for this study, all 

principals and supervisors are included in the study using availability sampling. 

Accordingly, 7 school principals and 5 secondary school supervisors are included in the 

study. In addition, 3 department heads (1 from language, }from social science, and 1 
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from natural science departm . ) . 
ents wIth a total of 21 

included in the sample through ur . department heads were taken and 
p POSlve sampling methods. 

FinaJly, in the current administ f 
" ra Ion of schools one p .. 

Department IS assigned at W 0 d I ,rocess Owner of SupervISIOn 
. re a evels. He/She has the re 'bT ... 

providll1g supervisory service . sponsl 1 Ity of facliItatmg and 
III schools and cluster schools 

education office supervi' d . Thus, a total of 5 Woreda 
Slon epartment process ow . . 

'1 b'I't I' ners were Involved III the study by 
aval a I I Y samp ll1g. 

In general , a total of 133 respondents (95 I teac 1ers, 21 department heads 7 principals 5 
secondary school supervisors and 5 . . " , supervIsIon department process owners) were 

included in this study. 

Table 1: Total Population and Sample Size 

No Types of Respondents Total Sample 
population Size % Sampling technique 

1 Teachers 321 95 30 Random sampling 
2 Department heads 21 21 100 availability Sampling 
3 School principals 7 7 100 availability Sampling 
4 Secondary school 5 5 100 Availability Sampling 

supervisors 
5 Supervision department 5 5 100 availability Sampling 

process owners 

3.4. Data Collection Instruments 

In order to get firsthand information for this study, three basic instruments were used. 

These are questionnaire, interview and focus group discussions. 

3.4.1. Questionnaire 

Questionnaire was used commonly to gather data for descriptive surveys. Questionnaires 

help the researcher to know respondent's feeling. In addition, it helps the respondents to 

choose one option from the given scales that best aligns with their views. In order to 

gather the appropriate information about the cun'ent practices of supervisory behaviors of 

supervisors in North Shoa Zone of Oromia, questionnaire was set for teachers based on 

the reviewed literature. AJI the questionnaires were prepared in English as the researcher 

believed that they could understand the questions. 

39 



The questionnaire contained botl I 
1 C ose-ended and 0 . 

out of sixty six (66) close-ended 't . pen-ended questIOns. Accordingly, 
I ems 32 Items with 5 oin . 

Strongly disagree tlu'ough 5 _ S P t Likert scale ranged from 1 == 
- trongly agree were prepar d fI h 

supervisory behaviors and v' e or teac ers to measure 
lews of teachers about th '. . 

with 5 lJoint Likert sc I . ell SupervIsors. In addition, 21 items 
a e langed from 1 == Vel' I . 

. . '. y ow through 5 == Very hIgh were used to 
measUle supel vlsory skllls Moreove tl' 

. r, llrteen (13) "Yes" or "No" '1 I ems were prepared 
for teachers to measure challenges faced b . Y supervisors. 

In addition to this, open-ended questio . ' . 
ns were used ll1 order to gIve opportunity for 

respondents to know their views related t . . o supervIsory behaviors of supervisors in their 
practices in the schools. The questioru ' . I d . . laue la SIX parts to obtall1 necessary infomlation 

about background information effectiveness ·f . . . . , 0 supervIsors ll1 applYll1g supervIsory 

skills, views of teachers about tile'· . . . . II supel Visors, how supervIsors are assIgned to 

educational leadership, supervisory behaviors and supervisory challenges. In order to get 

necessary information about the study, drafts of the instruments were given and checked 

by experts from supervision department of nOlih Shoa Zone. Based on the suggestions 

given by these experts, modifications were made on errors identified and testing of the 

instruments followed in the field which increases its validity and reliability. 

For testing the instruments, Fitche Preparatory school and Woreda Education office 

superVIsion department process owner were used. In this testing area, the researcher 

explained the objective of the study and how to respond to the questionnaire for the 

respondents. Accordingly, 8 teachers from non-sample woredas and secondary schools 

were taken for responding the respective questionnaire. In addition, three department 

heads one from lanauage one from social science and the other from natural science, and ::> , 

one school principal and secondary school supervisors were taken for focus group 

discussions to pilot test the instrument. Finally, one process owner from Zonal 

supervision department was interviewed. Generally, by taking into account the 

suggestions given by respondents to the questionnaires, interviews and focus group 

discussions fllliher modifications were made. Thus, the instruments were valid and 

reliable to collect the data for this study. 
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3.4.2. Interview 

The interview enables the researcher to g t . 
e III depth respo h' h ' through questiOImaire Its . . nses w IC couldn t gather 

. pU! pOse IS to find out what' . 
Interviews were also used t . h . IS III or on someone else's mind. 

o gat er ll1formation r d' '. . 
10 I d . I' 'I . . egar Il1g an I11dlVldual's experiences and 

lowe ge, liS oller 0Pll1l0ns berE 
" , ' . ' . ' Ie s, and feelings about supervisory behaviors of 

supel VISOI s 1I1 their respective school H' , 
s, aVl11g tillS in mind, interview was conducted 

with 5 Process Owners of supervision d t epar ments. 

The process of interview was conducted ' 0 . ' f:~ 
, 111 lomira languages and supported by audio 

recorder 111 order to save loses of d' . C' • 
au 10 1l110nnatlOn. The recorded responses were 

categorized based on their similarities and translated 1'lltO E I' h W d Ed ' • ng IS. ore a ucatlOn 
Office supervision department process' . . ownelS were selected for lIltervlew because they 
are in a position to coordinate seco d' I I' , nary sc 100 supervisors and conduct supervisory 

practices in schools. Thus, they can provide valuable information concerning the study 

during interviews. 

3.4.3. Focus Group Discussions 

Focus group discussions were also useful for obtaining qualitative data. It is an important 

teclmique for obtaining individuals ' impressions and concerns about supervisory 

behaviors of supervisors, It is also useful in that, it provides an open, fairly unrestricted 

discussion with individuals to discuss ideas and to clarify each others' impressions and 

opinions freely concerning the issue. Thus, the process of fOCllS group discussions were 

conducted with 21 department heads, 7 principals and 5 secondary school supervisors, 

and they were divide into 7 groups for the discussions to make it manageable. The 

discussions were supported by audio recorder. The reason is that, it is impossible to take 

notes during the discussions what everybody raised during the discussions. Thus, the 

recorded data was categorized based on similarities, 

3.5. Methods and procedures of Data Analysis 

The first step in data collection process is to get the willingness of the respondents to fill 

the questiOImaire, Once the respondents are willing to fill the questionnaire, the copies of 

th t" d'stl,!'buted to all of the selected respondents. The focus group e ques 101111aIreS were I 
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discussion was conducted by physical re ., . . . 
. '. P sence of the researcher himself to gather 

relevant Information. Fl11ally, the researcher II . ' I '" .. 
. co ectec the entire dlstnbuted questIOnnaire 

for analysIs. The response rate for questionnaires was 97 .9%. 

Tl e data collected on the basis of the· f I 
1 pm pose 0 t 1e study through the above mentioned 

instruments were tallied , tabulated and organized into tables. The obtained data were 

analyzed quantitatively and qualitatively. To answer the basic questions of the study, 

appropriate data analysis method was adopted. Thus, the quantitative data were analyzed 

in terms of frequencies , percentages, and mean, while the qualitative data were coded, 

categorized and identified on the basis of their patterns systematically to support the 

quantitative data. The reason to employ these data analysis method is that frequency 

helps to identify the number of respondents' responses for a given specific items, while 

percentage helps the researcher to simplify and explain a given set of data. Mean helps to 

identify average responses given by respondents . 

On the other hand , for better analysis the 5 point Likert responses for the questionnaires 

were categorized and analyzed in terms of the three scales (agree, undecided, and 

disagree) and (high, moderate, and low. Finally, the data collected through interview, 

focLls group discussion and open ended questionnaires were presented and analyzed to 

supplement the data gathered through close ended questionnaires, and categorized and 

discLlssed in line with close ended questionnaires. 
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CHAPTER FOUR: Present t' a Ion An I . 
, a YSIS and Interpretation of 

Data 
This chapter deals with presentati . 

on, analysIs and inter reta . 
respondents through questionnaire c p tton of data gathered from the 

s, lOCUS grollp d' . ISCUSSlons d ' . 
quantitative as well as qualitative a I ,an mterviews. Thus, the 

c na yses of data were included i t h' 
qualitati ve part was supposed t b not IS chapter. The 

o e complementa ' t .1 ' . Iy 0 t1e quantttative analysis. 

The data were collected from a total of 93 
. . . '. respondents . To this effect, a total of 95 copies 

of questlOnnalles were dlstnbuted to 95 t I . 
. . eac 1el S. The return rates of the questionnaires 

were 97.9%. Five Woreda education ffi p. 
' . 0 Ice locess Owners from Supervision 

Department were ll1tervlewed . Moreover I I .' . 
, SC 100 plll1clpals, department heads and 

supervisors participated in focus group discussions. 

The chapter consi sts of two major parts. The fil'St t' d I . . . sec Ion ea s with the charactensttcs of 

the respondents , and the second section presents tl I' d . . 1e ana YSIS an mterpretatlOn of the 
main data. 

4.1. Characteristics of Teacher Respondents 

The respondents were asked to indicate their background information. Details of 

respondents ' characteristics were given in table 2 below. 

As shown in Table 2, 83(89.3%) of teacher respondents were male, which highlights the 

availability of gender gap in the system. Regarding the age of teachers, 56(60.2%) of 

them are found between 26-35 years which indicates that the majority of teachers use 

their full capacity for teaching-learning process. Besides, the result indicated that 

90(96 .8%) of the respondents were first degree holders which is one indicator for the 

improvement of quality education in the first cycle of secondary school system. As the 

respondents experience is concerned, 38(40.7%) of respondents had less than six years of 

experiences. Therefore, it is possible to conclude that the majority of teachers found in 

the study area are qualified for general secondary school but not for preparatory school 

and they can provide the appropriate knowledge for secondary schools. 
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'fable .2 Characteristics of Te I ac leI'S 

Teachers' Response 

Items 
Male No % 

Sex Female 
83 89.3 

Total 
10 10.7 

25 & less than 
93 100 

26- 35 
23 24.7 

Age 36 45 
56 60.2 
10 10.7 

46 & above 4 4.4 
Total 93 100 
Teacher 93 100 

Current Position Total 93 100 
5 &below 38 40.7 
6 10 30 32.3 

Experience I I 20 16 17.2 
21 &above 9 9.8 
Total 93 100 
Diploma I I 
B.Sc/BA/B.Ed 90 96.8 

Qualification MSc/MA/M.Ed 2 2.2 
93 100 

Total 

4.2. Characteristics of Supervisors 

School principals, Department heads and supervisors were asked their background 

information during focus group discussion; whereas process owner of education office 

supervision depaliment were also requested their background information during the 

interview. Details of their information' s are given in table 3 below. 

As shown in table 3, all of school principals, supervisors and process owners were male, 

and majority, (66.7%) of department heads were also male respondents. This indicates 

that the participation of females in managerial position is not sufficient. Regarding the 

age of school principals and department heads, 4(57.7%) and 10(47.7%) of them are 

found between 36 and 45 years which indicates that they are experienced enough to work 

effectively with teachers. The majority 3(60%) and 3(60%) of supervisors and process 

owners found between 26 and 35 years respectively, which indicates that they are found 

at young age. 
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As far as the respondent's ex .' pellence 
school pri nci pals, 

IS concerned 4(57 \ o/c 
department heads d ' . 0), \ \(52.4%), 3(60%) of 

( , an superviso ' I 
t· I Th ' . d ' IS lave II t 20 respec Ive y. IS In Icates that th h 0 years experiences 

ey ave experience to . 
and manage schools. Besides I I provide professional assistances 

. . ' lear y all of the respondel t 
indIcate that the reqUIred qualific f 1 S are degree holders which 

( a Ions are fulfilled for en 
their role in the improvement ofq I' . g eral secondary schools to play 

ua Ity educatIon. 

Table 3 Characteristics of Supe . rVISors 

Responses 
Principal 

No % 
Items 

Male 7 100 
Sex Female - -

Total 7 100 
25 & Less than -
26 35 3 42 .8 

Age 36 45 4 57.2 
46&above - -
Total 7 100 
5&below - -
6 10 2 28.6 

Experience 11 20 4 57.1 
21&above 1 14.3 
Total 7 100 
Diploma - -

Qualification BA/BSc/Bed 5 71.4 
MA/MSc/MEd 2 28.6 
Total 7 100 

Department Supervisor 
Heads 
No % No % 

14 66.7 5 100 
7 33.3 - -
21 100 100 100 
3 14.3 - -
8 38 3 60 
10 47.7 2 40 
- - - -
21 100 5 100 
- - - -
6 28.6 2 40 
11 52.4 3 60 
4 19 - -
21 100 5 100 
- -- - -

21 100 5 100 
- - - -

21 100 5 100 

4.3. Activities of Supervisors in Applying Supervisory Skills 

Process 
Owner 
No % 

5 100 
- -
5 100 
- -

3 60 
1 20 
1 20 
5 100 
- -
2 40 
3 60 
- -
5 100 
- -
5 100 
- -

5 100 

The main duty of instructional supervisors is to provide continuous professional 

assistances for teachers to improve their current practices for better student achievement. 

Hence, supervisors are expected to have the skills needed in improving teachers' class 

room practices. In this regard, authors like, Glickman et al. (2004) and Okumbe 

(1998: 182) argued that technical skills, human skills and conceptual skills are necessary 
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for supervisors to work closely w'tl 
. I 1 teachers. 

teachers ' view on these issues as follows. 
Accordingly, Tables 3 to 5 summarizes 

, 

Tllble.4 Supervisors' Activities' A . 
10 PplYlOg T I . 

(Use 3= high, 2= moderate 1 == low) ec l111cal Skills 

Responses N=93 

Items 
High Mode Low 

rate 

N 0/0 No % N 
I Supervisors help teachers to use 

% 
27 30 12 

different methods and procedures to 
12.9 54 58 

improve class room practices. 

2 Supervisors assist teachers on lesson 24 25.8 17 18.3 52 55.9 
plan preparation, uti I ization of 

teaching aid and evaluation 

mechanism. 

~ Supervisors provide professional J 21 22.6 20 21.5 52 55.9 
assistance on continuous bases for 

studen ts ' ach ievemen t. 

4 The supervisor conducts need 22 23.7 17 18.3 54 58 

assessment and train teachers at 

schoo l level. 

5 The superv isor shows ways of 36 38.8 16 17.2 41 44 

problem solving to teachers. 

6 The supervisor shows ways and helps 21 22.6 17 18.3 55 59.1 

teachers on how to conduct 

observation of each other's classroom 

instruction . 

7 The supervisor shows techniques of 35 37.7 13 13.4 45 48.3 

conflict reso lution. 

Note: The analysis was conducted based on 5+4- High, 2+ 1- Low, 3- Moderate 

Scale: 1 to 2.4 = Low, 2.41 to 2.5 = Moderate, above 2.5 = High for mean 
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2.33 

2.38 

2.35 

2.31 

2.98 

2.29 
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As shown in Table 4 above, teachers were asked "1 
' el11er supe' . I I different methods and procedures t . I Visors le p teachers to use 

o Improve cia ,ss room practices . 
of teachers responded that the (I'ffi. . or not.Accordmgly,54(58%) 

I el ent methods used b . 
. . Y supervisors to imp t h ' lass room practices IS low ( . rove eac ers 

c mean value == 2 33) It· I' 
. '(.' . . lInp les that the ability of supervisors 

to use dlfierent methods and procedure t . 
s 0 Improve teach . . el s were not enough. Responses 

for Item 2 of the same table show tl t 52 
1a (55.9%) of respondents confirmed that 

professional assistance provided by s d. 
. . . . _ . . econ at y school supervisors on lesson plan 

prepatatlOl1, ul1ltzatlOn of teachll1g aid and ev I' " 
a uatlOn mechal1lsm IS low(mean value = 

2.38). Moreover, one of the participants from tl C • • • • 
1e lOCUS gloup diSCUSSIOn said that: 

Secondary school supervisors come t . hI' 
J . ' . a scoo tWice a year to 

gat 1el lI'lformallon and activities Of the . h I A . . 
I I " .' 'j . sc 00. sszstzng on 
,esson p an pi epmatlOn and obserlll'11g teach h 'l h . . . '" ers w z e teacers 
are teachll'lg to improve thez'" Clrl""I"00n1, t ' "' "" prac ,Ices were not 
practiced by secondmy school supervisors. 

Regarding the professional assistance provided on a continuous basis for student 

achievements, respondents were asked if supervisors' endeavor to achieve this task or not 

.Thus, item 3 of the same table, revealed that 52(55.9%) of teachers asserted the 

supervisors' endeavor were low. 

Moreover, as shown in item 4 of Table 4, teachers were asked if the supervisor conducts 

need assessment and train teachers at school level. Consequently, 54(58.1 %) of respondents 

replied that supervisors were not conduct need assessment and train teachers at school 

level. Teachers were not provided training to improve their practice. In support of this, 

from the focuses group discussion held with school principals, supervisors and 

department heads it was confirmed that: 

Secondary school supervisors were not providing training and 
need assessment at school level for teachers. Hence, the 
supervisors' effort to conduct need assessment and train teachers 
for better student achievement is almost implemented 

insufficiently. 

Respondents were asked either supervisors show ways of problem solving to teachers or 

not. Consequently, 41 (44%) of teachers responded that the supervisor's endeavor to 

show ways of problem solving is low (mean value = 2.28). Process owner of supervision 
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department were also interviewed tl . 
le Views of t -· I 

d . eac leI'S ab t I . 
Woreda e lICatlon office Process 0 ' ou t leu' supervisors. One of 

wnerofSup _' .. 
el VISion Department said that: 

Most of the time SUlJe' -. 
- ,r; - 1- 'V150rs were c 
lI1;ormatlOn and J'Jroble ,{, ome to school to gathering 
. . . ms OJ schools d. . 
,at~1e, than capacitate teachers . an 'eport It to the office 
the,r own. and 5chools to solve problems by 

As shown in item 6 of Table3 respo d 
, n ents were asked if s . 

how to conduct observation of ea I I upervlsors help teachers on 
Clot ler's clas . . 

. _ ~ 0 SlOom to Improve instruction. 
AccOldll1gly, 5)(59.1 Yo) of teachers revealed tl . _ 

., . lat the supervisors endeavor to achieve this 
activity IS low (mean value == 229) Th' - r 

_ . . IS 1111p les that the supervisors effort to help 
teachers how they observe each other' s clas 

s room to improve their practices is 
ineffective. 

In the last item of Table 4 , teachers were requested 'tl ' . . . el lei supel visors show techlllques of 

conflict resolution or not. Consequently 45(483 0 / ) of . d d I 
' . / 0 I espon ents asserte t lat the 

effOlis made by supervisors to show techniques of conflict resolution is low and 

insufficient. From the focus group discussions held with school principals and department 

heads it was clearly raised that: 

Supervisors are selected from academic staff and do not have 
supervision background. As a result they lack technical skills 
to help and show methods of solving conflict for their 
supervisees. 

Generally, according to Lucio and McNeli,(1979:62) one of the qualities sought in 

supervisor are technical proficiency, initiating and directing, consideration for followers 

and social awareness. But, the result of the finding revealed that nearly for all items 

supervisors demonstrate low levels of teclmical skills in assisting teacher's classroom 

practices. 

Table 5 summaries the activities of supervisors in using human skills to work effectively 

with teachers to improve teacher's classroom practice. As indicted in item 1 of Table 5, 

teachers were requested either supervisors facilitate communication to build cooperative 

effort or not. Accordingly, 50(53.7%) of the respondents replied that the supervisors 
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endeavor to build Cooperative fl.". . e lOll IS low ( 
. . . tl . tl '. ' " mean value == 2 58) IndIcates 1at 1ell achvI tIes found . . 

at moderate. 
But the mean value 

Table .5 Supervisors' Activities in A . 
pplYlOg Human Sl '11 . 

low) . {] s (3== hIgh, 2= moderate, 1 = 

No Responses 

High Moderate Low 
Mean 

Items N 0/0 N 0/0 N 0/0 

I 
The supervisor facilitates 27 28.5 16 17.2 communication to build 50 53.7 2.58 

cooperative effort. 
2 Supervisors assist teachers 55 59.1 14 15.1 24 

to feel free to express 25.9 3.56 

problems they faced. 
3 Teachers develop anxiety 51 54.8 22 23.7 20 21.5 3.58 

and frustration which stem 
from inappropriate use of 
communication skills by 
supervisors. 

4 The supervisor displays 22 23.7 21 22.6 50 53.7 2.57 
and demonstrate group 
faci litation for 
demonstrates instructional 
Improvement. 

5 The supervisor encourages 53 57 14 15.1 26 27 3.42 
teacher to reflect on their 
improvement. 

6 The supervisor facilitates 57 61.3 11 11.9 25 26.8 3.57 

group discussion among 
teachers on their 
improvement. 

7 The supervisor is 26 27.9 17 18.3 50 53.7 2.50 

approachable and there is 
a feeling of rapport among 
teachers and supervisors. 

8 The supervisor closely 26 27 12 12.9 55 59.1 2.27 

works with the teachers. 

. 
Key: The analYSIS was conducted based on, 5+4- HIgh, 2+ 1- Low, 3- Moderate, Scale . 

1 to 2.4 = Low, 2.41 to 2.5 = Moderate, above 2.5 = High for mean 
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It implies that supervisors made '. 
. minimum effort to b '11 . 

the status of supervisors assisting teacl . . UI C cooperatIve effort. Regarding 
1et s to feel free t 

55(59.1 %) respondents asserted tl t . 0 express problems they faced, 
1a supervisors' effl . 

showS high. 01 t to make teachers to feel free 

As indicated ll1 item 3 of Table 5 51 (54 8')t;) f 
' . 0 0 respondents reve 1 d th h 

develop anxiety and frustration whicl a e at teac ers 
1 stem from inap ' . . b .'. ptOpnate use of communication 

skills y supel VISOIS (mean value = 3 58) . . 
. . .' . . . , which Imply that the supervisors' use of 
1l1appIOpiiate commUI11Catlon skills caus t I 

es eac 1ers to develop anxiety and frustration. 

As the participants of focus group discussion raised: 

Supervisors came to school 10 g" II . . ,r;. . . . cl . 1el 111;01 motion from the 
hands of ~chool pnnclpals for reporting purposes rather than 

~pproac~lng teachers to communicate effectively with them to 
Improve II1struction. This resulted in 111"lkl'ng I I fi I .. c, eac 1ers not to ee 
~'ee wit.h their supervisor to discuss in the improvement of 
II1slructlOl1. 

As illustrated in item 4 of Table 5, the teachers asked either supervisor displays and 

demonstrate group facilitation for demonstrates instructional improvement or not. 

Accordingly ,50C 53.7%) of respondents confirmed that, the supervisor's use of displaying 

and demonstrating group facilitation for instructional improvement is high (mean value = 

2.57). Regarding item 5and 6 of the same table, teachers were requested whether the 

supervisor encourages them to reflect 'on their improvement and facilitate group 

discussion among teachers. Accordingly, 53(57%) and 57(61.3%) of respondents replied 

that the supervisors to achieve this activity is high (mean value = 3.42 and 3.57). This 

implies that supervisors are playing their role in encouraging teachers and facilitate group 

discussion between teachers in order to improve their practice. On the other hand, the 

interview held with process owner of supervision depaltment in one of woreda education 

office revealed that even if supervisors didn't provide continuous assistance for teachers, 

they encourage and facilitate discussions on school issue with school administrators. For 

items7and 8 in the same table, the teachers were asked if supervisor is approachable and 

there is a feeling of rappOit among teachers and supervisors, and the supervisor closely 

works with the teachers. 
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Accordingly, 50(53.7%) and 55(59 I'llc) 
. 0 of teachers res d 

not approach and show feelings f. pon ed that the supervisor were 
o lapport for teachers TI" . 

closely with teachers to improve tl . . liS I1nphes that they didn't work 
lelr class' . . . 100m practICe S' . . 

group discussIOn conducted with . . . I1nllarly, dunng the focus 
pnnclpals, department head d' . 

in relation to whether supervisors c10sel .' s an supervIsors, they said 
y wOlk with teachers: 

The relationship between .\' . 
upervlSor a d I h However, most orthe ,. I. . n eac ers doesn '[ exist. 

'J line t ?ey dlSCL d . 
with school principal and' . . ./sse Issues to be improved 

Vice prtnclpals. 

Therefore, from the data obtained from f, 
. OCllS grOllp discussions one can conclude that the 

supervisors endeavor to improve the work f I I 
o SC 100 was rely only on the discussion held 

with principals and vice principals. 

As can be observed in Table 6 item I d 2 
an , teachers were asked whether the supervisor 

share ilmovative idea with them to solve their own p obI d bl .h . r ems an ena e t em to Improve 

instruction. To this end, 55(59%) and 48 (5 I 6%) of teaclle s ' t' I fi d I . r respec Ive y con Irme t 1at 

supervisors ' ability to share and use ilU10vative ideas for instructional improvement and 

assisting them to solve their own problems demonstrates low. The focus group discussion 

carried out confirmed that supervisors have no experience and training in assisting 

principals and teachers. To this end, they were not share and use innovative idea to 

improve instruction and to assist teachers to solve their own problems. 

Therefore, from the results of the mean and focus group discussion one can conclude that 

teachers and school principals were not supported with creative idea of supervisors. This 

shows that the effort made by supervisors to improve teacher's class room practice is 

found to be at low level. 

As shown under item 3 in Table 6, 50(53.8%) of teachers asserted that supervisors' role 

in participating teachers in decision making is low. The focus group discussion also 

support this result that supervisors were not involve and take in to account genuine ideas 

of teachers, rather they simply provide order for school principals about the activities to 

be done and gather information on its result. This implies that teacher's involvement in 

d .. . . . I 'Cll deter'ml'11e their growth is low. To this end eClslon makmg especially on Issues w 11 ' 

the growth of teachers and improvement of classroom practice is hampered. 
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Table ,6 Supcl'Visol's' Activ't' , 
I ICS In App\ ' Yl11g C 

I == low) onceptua\ Skills (3= h' h 2-Ig , - moderate, 

Responses 

No 
High Moderate Low 

Items N 0/0 N 
I The supervisor shares 

0/0 N 0/0 

25 26.9 Mean 
~llnovative instructional 13 13.9 55 59.1 2.43 
Improvement with 
teachers. 

2 The supervisor uses 25 26.9 20 
illl10vative idea in 21.5 48 51.6 2.66 

assisting teachers to 
solve their own 
problems. 

" Supervisors determine J 26 28 
ways to participate 

17 18.3 50 53.8 2.73 

teachers in decision 
making which 
determine their growth. 

4 The supervisor 21 22.6 II 11.9 61 65.6 2.16 
encourages collective 
Endeavour for 
improvement 

5 The supervisors assist 25 26.9 12 12.9 56 60.2 2.40 
teachers to understand 
the institution as a 
whole. 

6 Supervisors identify 58 62.4 12 12.9 23 24.7 3.59 

environmental and 

school-based problems, 

and suggest ways to 

sol ve it. 

Note: The analysis was conducted based on 5+4= High, 2+ 1 = Low, 3= Moderate Scale: 

I to 2.4 = Low, 2.41 to 2.5 = Moderate, above 2.5 = High for mean 

As depicted in the same Table of item 4, teachers were requested either supervisors 

encourage collective endeavor for improvement or not. Consequently, 61 (65.61) of 
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respondents confirmed that the . 
supervisors' ff 

I - 2 16) I . I . e ort to achie h' va ue - . ,w llC 1 Indicates low '. . ve t IS purpose is low (mean 
. consideratIOn . 

collective endeavor to improve teacher's given by supervisors to encourage 
classroom instruction. 

Regarding items 5 of the above tabl 
e, the teachers w . 

teachers to understand the instituf ere asked either supervisors assist 
IOn as a whole 

teachers responded that the assistance . ' or not. Accordingly, 56(60.2%) of 
Plovlded for teacher 

as a whole is low (mean value =2.40). s to understand the institution 

In item 6 of Table 6, teachers were asked 'f . 
I the Supervisors are idenff . . 

and school based proble d I Y1l1g envlromnental . ms, an suggest w ays to solve it Consequentl " f 
teachers (62.4%) responded that the . . . y, maJonty 0 

Supervisors were identifying enviromnental and 
school based problems and also suogest WI ' 

'" ays to so ve It demonstrates high(mean value = 

3.59). In support, Okumbe,( 1998 '183) . . states that supervisors must understand both the 
internal and external environments in which tl . ley opel ate. They also need to understand 
the effects of the changes in one or more of tl . lose environments on the organization for 

which they work. Furthermore, the particil)ants of the "OClIS g 'd tl . l' 
l' roup sal 1at 111 re atlOn to 

the activities of the supervisors: 

Most of the time secondCllJ' school supervisors were worked on 
administrative tasks than on teaching-learning processes. To this 
end, they have know-how about environmental and school based 
problems. 

It is possible to conclude that item 3 and 6 demonstrate high, where as the other shows 

low levels. Thus, from the above results secondary school supervisors were not working 

to improve teacher's classroom practices for better student achievements. 

Generally, supervisory skills are essential to implement the tasks of supervision. But as 

the findings of this study clearly showed effectiveness of supervisors in the study area in 

applying teclmical, human and conceptual skills to improve the CUITent practices of 

teachers for better student achievement is found to be low. This is concluded by OREB 

(2013:14) in their assessment conducted in the study area (North Shoa Zone) found that 

the assignments of supervisors from zone education office to school level were not based 

on their proficiency and capabilities. Moreover, changing supervisors from time to time 
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was observed in as one proble . 
111 In the zo T 

. S' '. ne. hus fr h 
this study, upel Visors 111 the stud ' 0111 t e aforementioned findings of 

. " y area does not a I . 
thell' practice to Improve teacher's I . . pp y appropnate supervisory skills in 

c ass 100m Instruction. 

4.4. Teacher's View about th . S . 
. elr Upervlsors 

Table 7 summanzes the findings of t h . ' . 
eac elS Views about th . . . . 

teachers requested whether SUper' . elr supel Visors. AccordIngly, 
VISOIS were committed to w' . 

their classroom practice. In th· . ork with them to Improve 
IS connectIOn 50(53 8°/) f 

' . / 0 0 teachers fi d h' 
disagreements (mean value == 24") TI' . . con mne t elr 

. .) . 11S ll1dlcate that . 
. , < c Supervisors were not dedicated to 
Improve teacher s current practices to I' 

ac 11eve quality of student leaming. 

As shown in item 2 of Table 7, teachers were a k d . -I . 
. " 's e eIt 1er supervisors work only on 

asslstll1g teachers to ImprOve instruction t C 
or no. onsequently, 56 (60.2%) of teachers 

responded that the supervisor's Were not relied I . . on y on asslstll1g teachers (mean value == 

2.34), which implies that teachers were not assist d· lb ' . e pi opel' y to nng the Intended better 
student learning. Supporting this results from the DOC . d" . . , us gloup Iscusslon supervisors satd 
that: 

SupervisOl:s c.0me to school with different tasks to be carried out by 
sch?~l. principals, teachers and department heads, and most of their 
actzvztIeS do not related with core functions of supervision. To this end, 
supervisors couldn 'f assist teachers to improve their practice and achieve 
better results expected of them. 

As depicted in item 3 of the above table, teachers were asked if supervisors have not the 

necessary knowledge and skills to implement the tasks of supervision. As a result, 

46(49.5%) of teachers demonstrate their agreement (mean value == 3.35). This implies 

that supervisors do not have the expected knowledge and human skills to work 

effectively with teachers to accomplish the tasks of supervision. In the same way, as the 

responses obtained from focus group discussion revealed that supervisors come to school 

to discuss issues of school activities with school principals and they were refused to share 

ideas on the improvement of teachers. This indicates that supervisors do not have 

confidence to discuss and assist teachers on their developments. So, it is possible to 

conclude that supervisors lack the necessary knowledge and skills to do so. 
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Regarding supervisors come t 

60~) flo school to gather infor . 
(68. 10 0 teac leI'S confirmed tl .. l11at10n for reporting 64 leu agreement. purposes, 

Table 7 .Views of Teache.·s ab . out their S upervisors 

I--
Responses N 93 

Supervisory Activities 
Agree 

Disagree No Undecided 
Mean 

No 
% No 

No 
0/0 0/0 

1 Supervisors are committed to 27 
work with teachers in 

29 16 17.2 50 53.8 2.41 
improving classroom practice. 

2 Supervisors work only on 14 15 23 24.7 56 assisting teachers to improve 60.2 2.34 

instruction. 
" Supervisors do not have the J 46 49.5 

necessary knowledge and skills 
15 16.1 32 34.4 3.35 

to implement tasks of 
supervision. 

4 Supervisors come to schoo l to 64 68 
gather information for 

11 11.9 18 19.3 3.82 

reporting. 
5 School based supervisors 48 51.8 15 16.1 30 32.2 3.42 

provide continuous advice and 
help to improve classroom 
practice. 

6 Supervisors used classroom 42 45.2 11 11.9 40 43 3.08 
observation for evaluative 
nIl rnn <:p.<: 

7 Supervisors come to school to 50 53.8 12 12.9 31 33.3 3.42 
find fault than helping 
teachers. 

8 Supervisors serve as a means 55 59.1 14 15 24 25.8 3.48 

to promote teachers' 
autonomy. 

9 Supervisors are preferable 23 24.6 10 10.7 60 64.7 2.39 

means of teachers supporting 
system. 

Note: The analysis was conducted based on 5+4- agree, 2+ 1- disagree, 3- Moderate, 

Scale: 1 to 2.4 = Disagree, 2.41 to 2.5 = Undecided, above 2.5 = Agree for mean 
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In supporting this, the responses b . ' 
o talned from r: 

.' f' . . lOCUS group d' . activity 0 supervisors 111 school as ,. I ISCUSSlon with reference to , sel tee that: 

Supervisors come 10 " h 
mostly for reporting pSC Dol to gather information and . bl 

d {', I urposes. They d' I . pIa ems 
an Jau ts seen in collaborali . IC; n 1 Ity 10 solve the problems 
school level. on wllh teachers and principals at 

Thus, it is possible to conclude that tl . 
le supervisors' Core function . 

area is to serve as a liaison agent betw W accordll1g to the study 
een oreda edu t' ffi . ., ca Ion 0 Ice and school rather than 

asslstmg and helpll1g teachers on a COllt' b ' I11UOUS aSls. 

Item 5 of Table 7, teachers were requested either 
school based supervisors provide 

continuous advice and help to improve I . . 
c aSSloom practice or not. Accordingly, 48 

(51.6%) of teachers demonstrate their agreem t tl . I . en lat sc 1001 based supervisors provide 
advice and support for teachers to improve their cl' .' . . . aSSIOom plactlce (mean value = 3.42), 
which Implies that comparatively school based . . . . , supervisors were provldll1g more 

assistance and advice to teachers in their claSSr00l11 I' 1St· t' th d I I I uc Ion an secon ary schoo 

supervisors. In supporting this, Haileselassie (1997:48) pointed out that the functional 

and true sense of educational supervision depends on the supervisory operation made at 

the grass root level i.e. school level. 

As indicated in Table 7, item 6 and 7, teachers were asked either supervisors use class 

room observation for evaluative purpose and to find faults than helping teachers or not. 

Consequently, 42 (45 .6%) and 50 (53.8%) of teacher respondents agreed that supervisors 

come to school and used classroom observation for evaluative and fault finding than 

supporting and improving teachers. Similarly, the pmiicipants of the focus group 

discussion agreed that mainly supervisors use classroom observations for evaluative 

purpose and to find out faults created. This make the relationship between principal and 

teachers lag behind. That means principals and teachers didn't trust their supervisors. In 

supporting this, Jhonson and Jhonson (2002:420) stated that teachers have to trust their 

supervisors to develop positive views towards school supervision and instruction. When 

teachers cannot trust their supervisors, their ability to deliver quality instruction is 

seriously impaired. As shown in Table 7 of item 8, teachers asked if supervisors serve as 

a means to promote teacher autonomy. Accordingly, 55(59.1%) of the respondents 
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agreed with this practices. In item 
. 9 of the same tabl . 

supervisors are preferable means f e, teachers were asked whether 
o teachers supporti 

depicted, 60(64.7%) of teachers r ng system or not. As the data 
. eported their disagreem . 

implies that teachers perceive that . ent (mean value = 2.39). This 
supervisors are not fi . 

system. pre erable 111 the supporting 

Based on the above analysis it is clear tl . 
lat Item number 3 4 5 6 7 d 

t I · . '""an aareemen , w 1ere as Item number 1 2 d 9' . 
<> , ,an I11dlcates disagreement. 

8 shows 

It is believed that, developmental supervis 1 Id 
. or s lOU foster the group toward higher level 

of development, expertise and commitment tl h' . . . 
lroug contll1UOUS provIsion of advice and 

assistances. But, the results of the findings sl d I . 
lOwe t 1at supervisors do not work closely 

with teachers to provide continuous assistance d d . . . . an a vice to Improve ll1structlOn. They 

simply come to school to collect information about the a t"t f 1 fi . 
C IVI Y 0 teac lers or reportl11g. 

To this end, teachers view their sUl)ervisors as -Call It filld' d d '" k 
1. er an a mll11stratlve wor ers 

than supporter of teachers in their activities. 

4.5. School Supervisors and how they are Assigned to Educational 

Leadership 

Instructional supervision is essential for the overall improvement and quality of education 

provided for the learner. To this end, supervisors should playa leading role in providing 

support for teachers and enhance their professional competency through school based 

training. To achieve these purposes the quality of supervisors and the selection criteria of 

supervisors prepared by OREB should take in to account to keep the quality of 

supervisors as well as quality of student learning in general. 

Consequently, table 8 summarizes the findings of how supervisors are assigned in to 

educational leadershi p. 

As indicated in Table 8 item 1, teachers were requested either secondary school 

. . 'd' t th cr'I'tel'I'a set in the supervision guideline supervisors are selected stnctly accor mg 0 e 

or not. Accordingly, 69(74%) teachers respond that secondary school supervisors are not 

, , ',' t 'n supervision guideline, Furthermore, the 
stnctly selected on the baSIS of the cntella se 1 
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responses of the interview held . I Wit 1 pr . . ocess Owner f h 
office supervIsion department said that: 0 t e sample woreda education 

The selection criteria sf h h ' ale t at an 
ave a minimum oj 3 years k Y on~ wants to a supervisor must 

the committee was not rel~~r experience and degree holders. But 
ThereJore, there is a gap i ~ gl o,n these criteria as main issues. 

I
. . n Imp ementing th . I . 

se ectmg supervisors. Amo h e se ectlOn criteria during 
I 

. ng tese the exa . 
revo vmg around supervisio T"." m given Jar selection is not 

h 
n. rte pomts g' r; . 

were t e main determinanis Jor i .' Iven Jar mterview questions 
committee can give good J')o ' I r; ~tel Viewer because the selection 

111 s Jar md" I I 
Thus, the selection commilte 'h I~~~ua. s ,:ho they want to pass. 

I 
. ' e set t ell cnterIa in dd" 

se .ectlOn criteria set in the guideline. " a !lIOn to the 

Table .8 Respondents View on how Supel"Visors are Positioned to Educational 

Leadership 

Items 

Are secondary school supervisors selected 
properly? 

Yes 
No % 

24 25 .8 

Res(}onses 
No Total 

No % No % 
+-c':":"::'--1--":'::~ 

69 74.2 93 100 

Therefore, there is mixing of selection criteria set in the guide line with their own criteria 

in selecting the supervisors. 

Moreover, the participants of focus group discussion said that the base of the selection is 

the criteria set in the guideline. But as of the group discussion, as the criteria set in guide 

line goes from MOE to lower level, the addition of selection committees own criteria to 

select the supervisors becomes increasing. In addition supervisors were selected on the 

basis offriendly relationship and relatives. 

Generally, from the findings of the data, focus group discussion, and interviews made, it 

is possible to conclude that supervisors were not selected only in accordance with the 

selection criteria set in the guide line in North shoa zone of Oromia. 
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4.6. Supervisory Behaviors / A 
. pproaches of S . 

The supervIsory behavior of . . ' Upervlsors 
SupervIsors lIsed . IS a detern . ~ 

teachers' current practice for b tt 1Inant !actor In improving 
e er student learnin Th' 

experience of supervisors took the hi I . . g. IS means, knowledge and 
. g 1er POSItIon to use thes . . 

place and tIme. Thus, it is impossibl e approaches In ItS proper 
e to treat all teachers in the . 

supervisors are expected to use the d'fb . . same way. To thIS end, 
I erent supervIsory a h 

different level of experience and expertis TI . .. pproac es to teachers of 
e. 1el efore, Tables 9 to 12 sununarizes the 

findings of these approaches. 

4.6.1. Teachers' View on Directive C . ontrol BehavIOrs of Supervisors 
As shown under Table 9 of item 1, the res d . pon ents were asked eIther the supervisors 
direct and enforce teachers to accomplish the task . s or not. Accordmgly, 57(61.5%) of 
teachers demonstrate their agreement that the supe" d' d ~ 1 VISor lrects an en!orces teachers to 

accomplish the assigned duties. The computed mean value (3.64) also reveals that the 

supervisors were giving less attention (0 identify teacher's know-how to assist 

accordingly. 

Regarding item 2 of the same table, 54(58.1 %) of teachers showed that the supervisor 

sets standards for teachers in the improvement of instruction. The computed mean value 

(3.37) also indicated that teachers agreed to the supervisors endeavor. 

As indicated in the same table of item 3, teachers were asked either supervisors assume 

themselves as more knowledgeable and expertise than teachers and then enforces them to 

improve classroom practice or not. Consequently, 62(61.5%) of teachers asserted their 

agreement. 

Moreover, the responses of the interview made with process owner of two woreda 

education office supervision departments revealed that: 

Supervisors consider themselves as if they. know all. things, enforc~ 
and direct teachers to accomplish the aSSigned duties. They dldn t 
provided alternatives of tasks from which teachers can select and 

perform based on their needs. 
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With regard to supervisors direct teachers in order that they improve their teaching and 

influence supervisees toward quality education, 57(61.5%) of teacher respondents agreed 

that supervisors perform the stated activities. This implies that supervisors failed to 

participate and col laborative with teachers to improve quality education. Furthennore, the 

participants of focus group discussion said that: 

Supervisors provided school principals the prepared check-lists and 
enforce Ihem 10 can)' 0 111 the activities listed in light of the prepared 
check-lists. 

Tab le.9 Respondents View on Directive COlltrol Behaviors of Supervisors 

Responses 

No r tem Agree Undecided Disagree 

No % No % No 
% 

?2.6 
The supervisor directs and 57 61.5 15 16.1 2 1 

1 
enforces teachers to 
accomplish the tasks. 

34.4 58.1 7 7.5 33 2 The supervisor sets 54 
standards for teachers in 
the improvement of 
instruction. 

66.7 
., 

The supervisor assumes 62 ,) 9 9.6 ?1 ?2.5 
him/herself as more 
knowledgeable and 
expertise and enforces 
teachers to improve 
classroom practices. 

4 Supervisors direct 57 61.5 1 1 11.8 ?5 26.7 
teachers in order that they 
improve their teaching. 

5 Supervisors influence ~? 
)- 55.9 13 13.9 28 30 

supervisees toward 
improving quality 
education . 

6 Supervisors do not coach 45 48.4 1 1 11.8 37 39.7 

teachers to perform better. 

Mean 

3.64 

3.37 

3.64 

3.53 

3.4 

3.14 

disagree, 3 Moderate, Scale: sed on 5+4 agree, 2+ 1 
Note' The analYSIS was made ba . d b 'e? 5 = Agree fO! mean 

. ? ~ = Undeclde , a 0\ _. 1 to 2.4 = Disagree, 2.41 to _.) 
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Th~rcfore . it is possible t) COIl I I 
C lI( l: tint tl 

' . I t' slIper\'isors r d 
te;1ch~ r:; nn sch ) \) 1 principals t . " . (tn~cte toward enforcing 

- ae onlphsh the r I 
that. there is no co lleo ial . I" Istec tasks identified. This indicates 

~ Ie atlOl1shlP amono t 'I 
relationship. :;:. eac leI'S and supervisors than horizontal 

Respondents requested either superviso d 
. _ r 0 not coach teachers to perfoml better or not In 

thiS respect, .. b (48.4%) of teachers aCTre d tl' . 
• C :;:. e lat Supervisors failed to coach teachers to 

improve their classroom practice (mean value== .., 14) T . . . 
. ' J . . hIs indIcates that the relationship 

between supervisors and teachers to assist and d ,' , , . 
a \ Ice teachers to Improve their classroom 

practice is ineffec tive. In line of the rev' r d I' . . 
le\\ e Iterature, effective supervisors are 

approachable; they instill a feeling, of rapport atld tl t h ·' C I 
- C le eac elS lee s that they are really 

interested to di scuss hi s problems. Harri s (1963'4 "'0) B t th b ' C 
- , . ..l. u , e responses 0 tamed Irom 

the interview revealed that: 

Supervisor.s rarely discllss abo lit ways oj improving student 
learl1lng lVlth teachers in the school rather he/she communicate 
with school principals on the listed activities . 

Generally, it is possible to conclude from the findings of the above table that supervisors 

in the study area "vere not providing continuous assistances for teachers. As the result of 

this, they couldn ' t identi fy teachers' with di fferent level of development and expertise. 

To this end, they simply used directive control behaviors to all teachers in their practice. 

All of the items discussed above demonstrate agreed about the use of directive control 

behaviors in assisting teachers to improve their classroom practice. 

4.6.2. Teachers' View on Directive Informational Behaviors of 

Supervisors 

As indicated in Table 10, item 1, respondents were requested whether the supervisor 

provides alternatives from which teachers can choose to accomplish activities. 

Consequently, 39 (41.8%) of respondents showed their disagreement (mean value = 

2.96). This implied that the practiCe of supervisors to achieve this purpose was 

ineffective. In addition, the results from the focus group discussion revealed that one of 

. 'd .' g themselves as the sole providers of the supervisor's short comll1g becomes conSl elln 

h ' . 'd as They never give chances to select new idea and then enforce others to accept t ell Ie. 
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and accomplish the lists of t k 
as s based 0 

individual. n teachers' needs and proficiency of an 

In the same Table of item 2 res 
. ' ' pondents Were ask d . 
JI1fOrmatlOn for the tasks to be . . e eIther supervisor were th f accomphshed e sources 0 

I 
. or not Acc d' 

demonstrate t 1eu' agreement tl t . or Il1gly 41 (44 1 o/c) of t h 1a Supervisors ,. 0 eac ers 

I I Id 
were the sou f . 

teac 1ers s 10U accomplished ( rce o · Il1formation for the tasks 
. mean value is 3 08 ' . . 

consIdered themselves as the sol . fi . .). ThIs ImplJed that supervisors 
e 111 ormatIOn providers 

have knowhow than the teacher t . . for teachers, experienced and 
o Plovlde valuable 'd . 

I eas to Improve instruction. 

Table.lO Respondents View on D" f 
II ec Ive Informational Bel , 

laVlOI"S of Supel"Visors 

Responses 

No Agree Undecide Disagree 

Items 
e d Mean 

N % N 0/0 N % 

I The supervisors provide 37 39 .7 17 18.3 39 41.8 2.96 
alternatives from which teachers 

can choose to accomplish 

activities . 

2 Supervisors are the source of 41 44.1 17 18.3 35 37.7 3.08 

information for the tasks to be 

accomplished by the teachers. 

3 Supervisors place themselves as 46 49.5 18 19.4 29 31.1 3.29 

more expertise, committed, 

confident, and responsible for the 

tasks than teachers. 

4 Teachers can set the ir own 23 25.4 10 10.7 50 53.8 2.63 

activities to be accomplished. 

Note: The analysIs was conducted based on 5+4= agree, 2+ 1 = dIsagree, 3= Moderate 

Scale: 1 to 2.4 = Disagree, 2.41 to 2.5 = Undecided, above 2.5 = Agree for mean 

Regarding item 3 of the same table, 46(49.5%) of teacher respondents demonstrate agree 

in that supervisors place themselves as more expertise, committed, and responsible for 

the tasks. This shows that thought that no teachers possess the necessary expertise and 
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committed to their work to achiev I 
. . e t le purpose of school . " . 

educatIOn as compa.ed to superviso objectives and to bnng quality rs. 

As observed in Table 10 item 4 te h 
. ' ac er respondents were k . . 

assistances 111 order they can set tl . as ed either teachers provided 
lelr own activit' 

Accordingly, 50(53.8%) of teachers d les to be accomplished or not. 
emonstrate their disa reement 

teachers were not allowed to set the' . '. . g which indicates 
1! activities by their own I h . 

directive informational behaviors demo t.. . n t e above find lOgs 
ns late disagreed. 

4.6.3. Teachers' View on Collaboraf B . 
. ' . Ive ehavIOrs of Supervisors 

As 1I1dlcated 111 the Table II of item I teacl 
'. ,1ers were asked either supervisor and teachers 

are equally 111volved 111 setting the plan for inst· t' I . 
lUC lona Improvement or not. To this end, 

50(53.9%) of teachers demonstrate disagreeme t b 
n a out mutual plan to improve 

instruction among teachers and supervisors who I . l' I . . . IC 1 Imp les t lat the view of Jomt 
responsibility to solve instructional problems for improvenle t t d b n was no encourage y 
supervisors. Supervisors failed to encourage teachers to offer their own thoughts and 

suggestions on plan development. 

Regarding supervisory activity as the joint responsibility of teachers and supervisors, 

42(47.2%) of teachers disagreement. This implies that supervisors were considered 

supervisory activities as their sole responsibilities. This view of supervision has no place 

in modern supervision system. Similarly, McNeil and Lucio(l979:16) elaborate that 

supervision today is not the responsibility of an individual or particular position rather it 

is the responsibility of workers and is part of human organization. 

As item 3 of table 11 indicates, teachers were asked either supervisor was open and trust 

teachers. Consequently, 58(62.3%) of teachers responded that supervisors failed to open 

their minds to teachers improvements or not. This implies that teachers were not trust 

their supervisors because, teachers feels that supervisors collect the weak sides of 

teachers for reporting. Results from focus group revealed that supervisors come to school 

'th d h I I' t t be performed in the school and enforces school WI pre-prepare c ec (- IS S 0 

. . ' . . Finally they collect information about pnnclpals to do according to the supervisors view. , 
1: r1' g purposes But nothing was done by 

the whole performance of school lor repo 111 . 
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supervisors to Improve and assist t I . 
. . eac 1ers 111 tI 

school pnl1clpals are not Open d 1e classroom To thO an trust their su' . IS end, teachers and 
Tllble.l1. Views of Teachers b pervlsors. 

a out ColI b a ol'ative Behav' , lor of Supel'visors 

Responses 

No 

Agree Undecided Disagree 

Items N % N % N Mean 

I The supervisor and teachers are 
% 

31 33.2 12 
equally involved in setting the 

12.8 50 53.9 2.69 

plan for instructional 

Improvements. 

2 Supervisory activity is the joint 35 37.6 14 15 42 47.3 2.78 
responsibil ity of teachers and 

supervisors. 
., 

Supervisors are open and trust j 24 25.8 II 11.8 58 62.3 2.42 
each other. 

4 Supervisors encourage teachers 24 25 .8 10 10.7 59 63.4 2.65 

to give feedback on his/her 

performance. 

5 Supervisors take into account the 21 22.5 13 13.9 59 63.4 2.33 

individual teacher's idea when 

differ from his/her ideas. 

6 Supervisors encourage teachers 20 21.4 9 9.6 64 68.7 2.24 

to help each other. 

7 Supervisors foster team 18 19.3 10 10.7 65 70 2.17 

involvement of teachers in 

solving crucial problems. 

Note: The analysIs was conducted based 011,5+4= agree, 2+ 1 = disagree, 3= Moderate 

Scale: J to 2.4 = Disagree, 2.4 J to 2.5 = Undecided, above 2.5 = Agree for mean 

Regarding item 4 of the same table, teachers were requested either supervisors encourage 

teachers to give feedback on his/her performance or not. Accordingly, 59(63.4%) of 
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teacht!l's demonstrate their d ' 
Isagreement. TI1'IS ' I' Illlp leS that th I' h' b 

supervisors and teachers were I S" e re atlOns Ip etween 

'
ow, 111111a1'ly, t1 d le ata obtained from focus group 

discussion reveals that they we' 
, ' . ' Ie not Come to school to assist teachers rather than 

gathenng 111for1113tlon from the ha d f I 
, . n s 0 sc 1001 principals and discuss school activities 

only with them, They were not opa tl ' , en lell' mlllds to ass' t d' , ' IS , a Vice, and support teachers to 
Improve their classroom practice Therefor 

, , ' e, the efforts they were made to approach and 
work collaboratlvely with teachers was stri ti l ' f~ , 

, , c ) 1I1e lecllve, Thus, they failed to encourage 
teachers to give feedback on their performance, 

As shown in item 5 of the same table teacl' , k ' , , leiS were as 'ed either supervisors take into 
accollnt the individual teacller 's idea wllell d"'" 'f' I ' 'd ' 

I lei 10m t lelr I eas or not. Accordlllolv .::: .' , 
59(63.4%) of teachers thei r disagreement about supervisors take into accowlt the 

individual teacher'S idea when differ from their ideas (mean value is 2,33), This implies 

that supervisors tried to improve instruction only on the basis of their thought and ideas 

without giving va lue for others suggestions, 

Regarding item 6 of the above table, teachers were requested either supervisors 

encourage teachers to help each other or not. Accordingl) , 64(68,7%) of teacher 

respondents asselied their disagreement (mean value = 2,24), which implies that there 

were no smooth relationship among teachers and supervisors to assist each other in the 

improvement of instruction, That is teachers see their supervisors as fault finder and 

because of this they don't weill to work closely \\"i th them, In the same token the 

participants of focus group discussion said cilat: 

Supervisors have no cOI~fidel1ce and technical skills to advice 
teachers on a continuolls basis" Thus, they fa iled 10 encourage 
teachers (0 help each OTher TO impro\'e rheir classroom pracrice, 

As can be observed in Table II item 7, respondents were asked either supervisors foster 

team involvement of teachers in solving crucial problems or not. Consequent.!y. 65(70%) 

of teacher respondents confimled their disagreement (mean value = 2,17), This implies 

that the supervisor's effort to facilitate the conditions to conyince teachers to be inyolYed 

'. I h I 'd 01" classroom level problems is low, In the aforementioned 
10 group to so ve sc 00 WI e 

analysis collaborative beha\ iors \\ ere compl) ing with disagreement. 
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4.6.4. Teachers' View on N _ r . 
. . on (Irecttve Behaviors of Supervisors 

As already hscllssed 111 review lite' t . . 
I a 1II e part llSIl1 d" 

. 'do> d · ' . . ' g non- Irectlve behavior needs "nowle :::t:. an expeItlse of a slll)erv' . 
ISOI to work c10s I . I 

. " . . e y Wit 1 teachers to chanoe their 
cunel1t plactlce to achIeve IInproved quaEl ' f . " 

. . ) 0 student learnmg. Thus, Table 12 shows 
the sllmmary of teacher s VIew on non dir ct" b I . 

e Ive e laVlors of supervisors. 

As indicated in the table item I , respondents \\I -k d . . 
. . ere a:, e whether supervIsors are ready to 

implemem the creative Ideas of teachers if it is f I 
or c lange. Consequently, 60(64.4%) of 

teachers responded that the supervisor' s efion to I ' · I' 
ac 11eve t lIS purpose is ineffecti\"e 

(mean \'alue is 2.40). From the aforememioned dat"a 't . 'bl 
I IS POSSI e to conclude that 

super\'isors considered t.hemselves as if thev \\'ere more l.·lo\\·ledo bl d tl 
-' l\.l ' ""ea e an ley were not 

il1lerested to admire teacher's ideas. 

As ShO\\11 under item 2 of the same table, teachers were asked eitller supervisor can 

idenrify and he lp teacher's capability of analyzing thei r own instructional problems or not. 

:\ ccordingly. 55(60.2%) of Teachers demonstrate disagreement about supervisors identify 

and help reacher' s capabi lilY of analyzing their 0\\'11 instructiOl.al problems. ~!oreo\"er. as 

illustrated in i .em 3. 61 (65.6%) of teacher respondems repOi-ed II eir disagTeemem in that 

supen':sors were railed to help teachers to pl a.n. and sol\'e ]assroom problems by their 

0\'.11 (mean \'alue is 2.39). This implies that teachers were not sup;Joned ! y instructional 

:mDenrisors Low the\' DIan. and soh'e lheir 0\\11 classro 111 problel.ls to eru1ance srudem . . . 
lea!lll.TJg. As The imen'ie\\' made \\; lh The process O\\lleiS of supef\,siOl departmem of 

o .e Woreda sai ~: 

. fOSi of our 511perYisors 11c,' 5,~-jiis iO ss:~! {~. i ers hall' ", <! 

.( ere; I plan is d reioped 0111 sh01ring 11" YS OJ SO 1"I1Ig" 1"0 21115. 

, der " t-P Ill _ of the same table: 5 - 60._% of teachers re\'ea1ed that su en'is rs .""\$ s 0 '.11 U _ 

.- I' t' he' \\11 il1stru tioI131 co I n'! iden-ify and help teacber's capabilir: ' or ana yZlI1g Ir 

\ ," '11 s' raled in item 3 6165.6% of teacher resp ndents reported proble s .. JOreO\'er, as I U l. , 

• • • ._. !". '1 d to help teachers to plan, and sol\"e therr dl'sa!2.Te,ement In that supen I:,ors \\ ere lat e 

cI assro om- problems by their own (mean \ alue is 2.39). This implies that teachers were 
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not supported by instructional s .' upel VISors I 
lOW they I 

P
roblems to enhance student lea' . p an, and solve th . Inll1g. elr own classroom 

Table - 12 Teacher's' View abo ut N < on- directiv B . 
e ehavlOrs of Superv' Isors 

Responses 

Agree Undecided Disagree Mean 

Items 

N % N % N % 

Supervisors are ready to implement the 
I 

24 25 .7 9 
creative ideas of teachers if it is for 

9.6 60 64.4 2.40 

change. 

2 Supervisors can identify and help 27 28.9 10 10.7 
teacher's capability of analyzing their 

56 60.2 2.54 

own instructional problems. 

~ The supervisor helps the teachers to j 21 22.6 II 11.8 61 65.6 2.39 
plan and solve classroom problems by 

their own. 

4 Superv isors provide teachers with 26 27.9 10 10.7 57 61.3 2.54 
large degree of autonomy and 

initiative. 

5 Supervisors make the interaction 26 27.9 7 7.5 60 64.4 2.5 1 

positive, to share realistic information 

that help to plan their own solutions to 

the problems. 

6 Supervisors genu inely listen to 23 24.8 13 13.9 57 61.3 2.50 

teachers and the ir ideas. 

Note: The analysis was made based on, 5+4= agree, 2+ 1 = dIsagree, 3= Moderate, Scale: 

1 to 2.4 = Disagree, 2.41 to 2.5 = Undecided, above 2.5 = Agree for mean 

As the interview made with the process owners of supervision department of one Woreda 

said, 
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Most of Our supervisors I k . 
how the different plans ac., skills to assist and ad . 
solving problems. C/i e developed and h ~lce teachers 

s oWing ways of 

Teachers were asked to give their v' 
. lew whether supervisors . 

degree of autonomy and ll1itiative. R .'. provide teachers with large 
egaldll1g this, 57(613) 

disagreement (mean value is 2.54) wI . h' . . of teachers showed their 
. llC ll1dlcates that th 

initiative, teachers are provided by tl . e degree of autonomy and 
leir superviso . 

. rs are meffective and insufficient. 

Regarding supervisors make the positive' . 
mteractlOn, to share real'" . 

helps the teacher to plan their Own sol t' Ishc mformatlon that 
. . u Ions to the problems, 60(64 4'Y<) f 

reported their disagreement on the practice stated b . 0 0 teachers 

I 
th t I' a ove (mean value = 2.51) which also 

revea sat le supervisors ' effort to mak tl· . 
. . e le ll1teractlOn positive, to share realistic 
ll1formatlOn that helps the teacher to pia tl '. . 
. . " n lell own solutIOns to the problem IS 
ll1effectlve. The ll1fOrmatlon obtained from the fo . d' . cus glOUp lSCUSSlon revealed that: 

The. efl~rts ~xer~ed by the s~pervisor to communicate effectively to 
shm e znfOi matzon about 1I1l1Jrovement oJ t h' I 

• • . ' • 1- 'J eac er s c assroom 
pJacltce ({] e II1Sujflclent. Moreover, there is no smooth interaction 
among teachers and supervisors. 

In the 6th item of Table 12, respondents were asked whether supervisors genuinely listen 

to teachers and their ideas. To this end, 57(61.3%) of teachers showed their disagreement 

(mean value is 2.50). This implies that the supervisor gave less attention to listen and 

ideas of teachers. 

From the aforementioned findings, it could be concluded that supervisors failed to 

identify teacher's level of development to provide professional assistances. The 

interaction between supervisors and teachers to improve their current practices didn't 

exist. 

Generally, knowledge of all the four interpersonal approaches is essential for school 

administrators and supervisors to enhance the current practice of teachers that leads to 

improved student learning. To achieve this result, supervisors are expected to identify 

teacher's level of development, expertise and commitment toward the task to be 
. . 'd . ~ . al assistance on the basis of their 

accomphshed and supervisors should provl e plOlesslOn 

development. But the results of this study showed that supervisors use simply directive 

68 



control behaviors out of the four i 1t . I ' . . h 
I erpel sona approaches without takmg mto account t e 

teacher's level of development, expertise and cOllill1itment they have toward the task to 

get better results out of teachers. Teachers were also demonstrating disagreement about 

the use of non-directive behavior of supervisors. 

4.7. Supervisory Challenges 

The role of supervisors in improving the practice of teachers for the purpose of achieving 

quality education has imperative position. But to achieve these purpose, supervisors are 

working in an environment with full of mUltiple problems that affect the activities of 

supervisors in the study area. Consequently, Table 13 to 15 provides the views of 

teachers' on these challenges of supervisors as presented here under. 

Table.13 P,·oblems Related with Working Conditions of Supervisors 

Responses N 93 

No Yes No 

Items 
N 0/0 N % 

1 Do supervisors have own offices? 22 23.6 71 76.4 

2 If your answer is " Yes" for question " 1 " Do they 22 23.6 71 76.4 

have their own table, Chair, and Shelves in their 

offices? 

3 Do supervisors have means of transport and 28 30.1 65 70 

communication services? 

4 Do they have their own budget cocle or access to 20 21.5 73 78.5 

enough stationery materials to work with? 

. 2 below teachers were asked whether supervisors 
As indicated in Table 13 Item land , . t Accordingly, 71(76.4%) of 

. . table chair ancl shelves or no . 
have their own office with Its , 1 furniture's. As far as the 

. d hat supervisors have not suc 1 
teacher respondent agl ee t ' . d they clearly concluded that: 

. u discuSSIOn conceJl1e , information obtained from focus giO P 
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one . ~f the challenges thaI Ie d . 
POSItIOn is that S'un . ' . ~I S mosl Supervisors 10 leave the 
I ' . rei Visors dldn 'l f'J 'd d 
1ave no place to put th . 1'1 · rOVl e . an office even they 

. . . elr)l es at CRC level. ' 

Regarding item 3 of the same tab I 65(7 
e, 0%) of teachers fi d . Con mne that supervisors have 

no any means of transportati d '. 
on an communicatIOn 

supervisors are forced 
services. This implies that 

to use their own bud t I' .' .. 
ge s on t 1en salanes to commUlllcate With 

schools otherwise they have to walk by their foot from 
school to school to provide 

assistances. 

As shown under item 4 Table 13 res d 
, pon ents were asked whether supervisors have their 

own budget code or access for st 1" . 
a lOnelY matenals and others to carry out their activities. 

Consequently, 73(78.5%) of teachers asserted that they had not the above mentioned 

materials. This implies that supervisors were tried to conduct their assigned duties with 

scarcity of these core materials. 

1n supporting, one of the supervisors raised his idea during focus group discussion as: 

Supervisors are assigned a multiple task which is, most of it 
nothing related with assisting teachers to improve their 
practice. Even if the supervisors tried to accomplish these 
multiple tasks, no budget was allocated. So, we were suffering 
from even stationery materials, communication and 
transportation costs, and we were looking for papers from the 
school principals, (Getu December 7: 2012). 

As indicated in table 14 above, teachers were asked whether supervisors are given other 

administrative works in addition to their core functions. Accordingly, 64(68.9%) of 

teachers demonstrate that supervisors were given other administrative tasks. The 

patticipants of interviewer said in relation to the tasks given to supervisors in addition to 

their core functions as: 

Supervisors are given a lot of tasks to be peljormed. Such as 

:control the work of principal, conduct performance evaluation of 

principal, control and conduct peljormance evaluation for primmy 

school CRC supervisors 

Regarding item 2 of the same table, teachers were asked whether secondary school 

Supervisors forced to coordinate and control primary school supervisors and principals in 
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addition to his/her seco I 
ne ary school activities 

confirmed that secondary school . . . Consequently, 66(70.9%) of teacher 
. Supel Visors are forced . 

school supervisors and pri . I . to coord1l1ate and control primary 
nClpa s 111 addition to tl· ' . . 

(2012:23) supervision man I lelr acttvltles. In supporting OREB 
., ( ua reveals that secondar . " 

with pnmary school superv' y school supervisors should work 
Isors to ensure good ov . 

performance evaluation fo' .' g ernance 111 schools, conducting 
I Plll11ary CRC su .' 

schools. pel Visors and principals of secondary 

Table.14 Challenges Related witl W . 
1 orkload of Supervisors 

No 
Responses N = 93 
Yes No 

Items 
N % N % 

1 Are supervisors given other office works in 64 68.9 29 31.1 
addition to his/her core functions? 

2 Are secondary school Supervisors forced to 66 70.9 27 29 

coordinate and control primary school 

supervisors and principals in addition to 

his/her secondary school activities? 

3 Secondary school supervisors provide 58 62 .8 35 37.6 

awareness for community at primary schools 

other than secondary schools? 

4 Are Secondary School Supervisors forced to 61 65 .6 32 34.4 

control secondary and primary school 

principals, teachers, and CRC supervisors? 

Teachers were asked to give their view whether secondary school supervisors provide 

awareness for conu11lll1ity at primary school other than secondary schools. Regarding 

this, 58(62.8%) of teachers agreed on the practice. Teachers were also asked whether 

secondary school supervisors are forced to control secondary and primary school 

principals, teachers, and CRC supervisors. Consequently, 61(65.6%) ofteachers asserted 

that the supervisor perform the activities. This implies that supervisor's core function is 
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neglected and makes them to perform routine activities. The results of focus group 
discussion also revealed that: 

Secondmy school supervisors are mainly focuses on controlling 
and evaluating the work of primmy school CRC supervisors and 
principals of both primwy and secondary than supporting and 
guiding teachers 10 peljorm belieI'. 

As indicated in table 15 items 1 below, respondents were requested whether supervisors 

are recruited properly. Accordingly, the majority of teachers responded that recruitment 

of supervisors was not aligning with the guideline. 

Regarding to supervisors provided with short term training before assuming the position, 

71(76.4%) of teachers agreed that the practice do not exist. This implies that new 

recruited supervisors were assigned to school without providing training on supervision. 

Table,IS Problems R elated with Tl'aining and Selection of Supel'visors 

No Responses N = 93 

Yes No 

Items N % N % 

1 Do Supervisors are recruited properly? 21 22.5 62 77.5 

2 Don new supervisors are provided with 22 23 .6 71 76.4 

induction and short term training before 

assuming the position? 

3 Do supervisors have know-how and training 19 20.4 74 79.6 

in supervision? 

4 Do supervisors fac ilitate and provide 22 23.6 71 76.4 

seminar, workshop and experience sharing 

session? 

. were not provided any It is possible to conclude that, the new recruited supervisors . . 
.. . I upporting this Idea, Gwynn, c: '1' ·' with the supervision actlv ltles. n s training to laml lat Ize . d chool 

really lacks training for secon ary s (1964 :226) states that the supervisor 
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superVISion operates at times to k ma e SlllJel' .. VISion a more . I d 
1110st supervisors do not provide ll1Vo ve process. To this end, 

SUpport for teachers other h . . 
prepared at Woreda level that' .(:'. t an provldmg check-lists 

, 11110rms a Itst of tasks t b . 
this situation, supervisors hav 0 e carned out at school level. In 

e no concept of supervision and caillot 
assist and solve their classroom probl approach teachers to 

ems. 

Teachers were also requested wlletl . ler supervisors I d kn h . . . . '. la ow ow and training in 
supelvlslOn. To this end, the majority of t I. . 

eac leiS replIed that they had not any training 
and knowhow about supervision. 

The fourth item of table 15 depicted tl I lat teac lers were asked whether supervisors 
facilitate and provide seminar workshop and ex" I' . . , pellence s lanng sessIOn. In lme to this, 

71(76.4%) of teachers showed their disagreement in that the practice was ineffective. The 

results of the focus group discussion revealed that: 

Semin.ar, workshop, and experience sharing session are 
essentwl for teachers to upgrade their skills. But sometimes the 
training was given at department level by experienced teachers 
and no training was given by secondwy school supervisors. 

Therefore, based on the findings of the data gathered tlu'ough questionnaire and focus 

group discussion, it is possible to conclude that supervisors in NOl1h shoa Zone of 

Oromia were made to be involved in complex tasks of supervision. Furthermore, they 

were forced to accomplish a multiple tasks which are not related with the core functions 

of supervisory activities. 

In general, to make the supervisor' s practice fruitful, supervisors are provided with the 

necessary infrastructures and training. But the results of this study showed that 

supervisors were confronted with many challenges; such as: they were forced to perform 

a lot of activities that are not related with their core functions and they also forced to 

accomplish these activities within a multiple scarcity of infrastructures. They were not 

provided training before and after they were joined the supervision position to conduct 

their activities effectively. 
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CHAPTER FIVE: Summary, Conclusions and 

Recommendations 
5.1. Summary 

The manuals of OREB indicates that secondary school supervisors were forced to 

accomplish a mUltiple tasks to be carried out \'n and 0 t f th h If' u 0 e sc 00 s, some 0 It were 

not related with improving teacher's classroom practices. The existed supervisors failed 

to use their full capacity to support, assist, and guide at least school based supervisors in 

order to they can assist, and hel p teachers to improve their classroom practices. 

Therefore, the main purpose of this study was to explore and identify leadership 

behaviors of supervisors employed in assisting teachers to improve instruction in North 

Shoa Zone, Oromia National Regional State. In order to meet this purposes, basic 

research questions related to selection and assignment of secondary school supervisors, 

skills needed for supervisors, types of leadership behaviors supervisors used, and views 

of teachers about their supervisor's leadership behavior were raised. Attempts were also 

made to identify challenges that influencing appropriate interpersonal approaches used by 

supervisors in secondary schools in the study area. To address the basic questions, the 

data were prepared inline to the basic question and collected from a total of 133 

respondents of teachers , school principals, department heads, supervisors and Woreda 

Education Office Process Owners. 

Thus, based on the reviewed literature and the analysis of data, the study reached on the 

following findings. 

>- The study showed that secondary school supervisors lack technical skills to 

provide professional assistances for teachers to plan, observing class of each 

others, lesson plan preparation, and utilization of teaching aids to improve 

teacher's classroom instruction. 

>- The majority of teacher respondents indicated that supervisors failed to create 

new methods of teaching methodology and shares innovative ideas with 

teachers to capacitate them to solve classroom problems by their own for the 

improvement of instruction. 
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» The findings of the stud I _ . . 
y s lowed that supervisors human skills to facilitate 

communications among t I . . 
. eac lei s and supervisors to build cooperative effort 

effectively. They were nth 
o approac teachers to show a feeling of rapport 

among teachers and supervisors in order to improve teacher's classroom 
practice. 

» The majority of teacher res d . d' 
pon ents 111 Icated that supervisors failed to assist 

teachers on a regular bas' t' . I' . 
IS 0 Implove t leu' classroom practices. Moreover, 

the findings showed that supervisors came to school to gather infOlmation and 

faults made. They communicate and discuses issues of school to be performed 

and modified only with principals. 

» As indicated in the findings of the study, the tlu'ee groups of respondents 

revealed that secondary school supervisors were not selected and assigned in 

strictly according to the criteria set in the guideline. 

» The findings of the study showed that supervisors were assumed themselves 

as more knowledgeable, expertise, and experienced than the teacher then, 

direct, enforce and set standards of activities to be carried out prepared at 

Woreda education offices without the consent and willingness of the teachers. 

Therefore, they used directive control behaviors for all teachers in their day to 

day practices. 

» Furthermore, the majority of respondents agreed that supervisors were 

considered themselves as they were the sole sources of information for the 

improvement of the teachers. Consequently, they refused to provide 

alternatives of tasks from which teachers can choose and perform based on 

their need and expertise. Therefore, supervisors were not demonstrating 

directive informational behaviors in their practice to help teachers in their 

practice. 

» Regarding both the teacher and supervisors are equally involved in setting the 

plan for instructional improvement, the majority of respondents were agreed 

that mutual plan were not conducted among teachers and supervisors. 

FUlthermore, supervisors were not believed in joint responsibility for 
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supervisory activities. Therefore .'. . 
b I . . ' SupeivlSOIS were not use collaborative 

e laVlors 111 assisting teachers t . >- _ . 0 Improve teaching-learning process. 
fhe findings showed that 
. ' secondary school supervisors were not help teachers 
to plan, and solve their classro . 

om pi oblems, and even they were not ready to 
accept the creative ideas of te h . 
. . ac els. Furthermore, they were not genuinely 

ltstenll1g to teachers and th ' 'd 
elr I eas. Furthermore, supervisors were not 

provided teachers with large I f 
(egree 0 autonomy and initiative even if 

teachers were knowledge bl d . 
a e an expenenced to perform the activities by 

their own. To this end they . d . " .. 
, wei e not emonstratll1g non-dlrectl ve behavIOrs 111 

their day to day activities to improve teacher's classroom practice. 

>- The findings showed that supervisors were performing their activities within a 

number of challenges such as: lack of own office with its table, chair, and 

means of communication and transportation services to provide assistances for 

school s on time. Moreover, they were challenged with lack of own budget to 

tackle the problems of stationery materials and they were not provided ShOlt 

term training for the newly recruited supervisors. 

5.2. Conclusions 

Based on the major findings of the study, the following conclusions were reached. 

1. The practice of instructional supervision requires a continuous visitation and 

assistance of teachers' classroom practice so as to enhance their capacity and 

improve instruction, and achieve the purpose of better student learning. Hence, 

secondary school supervisors are expected to provide continuous assistance and 

guidance for teachers and school principals. To address this activity, school 

supervisors were to demonstrate the three 1110st essential skills such as: technical, 

human, and conceptual skills needed for all educational leaders to work 

effectively with peoples and to bring good results. However, the more dominant 

skills they demonstrate was a teclmical skill, with conceptual and human skill 

limited . 

2. The quality and qualification of supervisor's is crucial to assure general education 

quality assurance packages in the country. To achieve this purpose, the OREB 

prepared a guideline of selection criteria for supervisors and school principals 
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since 2002 E C to m' k I I . 
" cl e sc 100 s are gUided by qualified and competent leaders. It 

was found out that school .' . I I . 
PIIl1Clpa , sc 1001- based supervisors, department heads, 

and supervisors assigned by WE'O II tl I . . 
. - owever, le externa supervisor's assignment 

was made not on the basis of their qualification, competence or experiences. This 

resulted in unqualified and incompetent supervisors were assigned to school. 

3. It is essential for supervisors to know teacher's level of development to provide 

assistances based on their experiences and needs. Supervisors are expected to use 

different interpersonal approaches such as : Non-directive, collaborative, directive 

informational and directive control approaches in supporting teachers and school 

principals. However, it appeared that they more dominantly employ directive 

control behaviors where they set standards of activities to be carried out and direct 

and enforces teachers toward achieving those activities without taking into 

account the different developmental levels of teachers. This hampered the creative 

ideas of experienced and knowledgeable teachers in the improvement of their 

classroom instruction. 

4. The result of the study revealed that supervisors were confronted with multiple 

challenges in providing professional assistances for teachers to improve their 

classroom instruction. Some of the challenges faced supervisors in their practice 

were lack of own office, budgets to use it for stationery material, transportation 

and communication costs. Besides, they suffer from high workloads and were not 

provided with sufficient training on supervision before holding the position. With 

in this environment, they lack knowhow about supervision to provide professional 

assistances to improve teacher's classroom instruction. 
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5.3. Recommendations 

[n light of the findings and conclusions dr 
awn, the fOllowing recommendations are 

forwarded. 

1. Supervisors are needed fo· t I . 
. I eac 1ers to provide professional assistance and 
Improve teachers' current level f r 

. 0 perlormances. To achieve this purpose, 

supervIsors should be acquainted with supervisory skills which are essential to 

plan, to communicate, and to create new ways o·f d· I . d I . 
omg t l1ngs, an a so to assist 

teachers accordinoly How . tl fi . 
b· eve I , 1etndll1gs of the study indicated that 

supervisors failed to assist teacher's classroom practice, and they do not have the 

needed skills to do so. Therefore the OREB al1d WEO I Id . d ·d ' s 10U aSSIst an pravi e 

on job training for supervisors especially they should provide training on how to 

use the phases of clinical supervision to assist teachers in their classroom 

practices. 

2. It is believed that, competent and qualified educational leaders are needed to 

assure quality of student learning as well as quality of the education system as a 

whole. To realize this purpose, OREB prepared a guideline containing selection 

criteria of supervisors and school principals. However, the findings of the study 

revealed that supervisors were not properly selected and assigned strictly with the 

accordance of the selection criteria set in the guidelines. Therefore, to alleviate 

such problems, Woreda administration and Zonal education office should create 

awareness for the committees on the selection criteria and follow up its 

implementations. 

3. The supervisory behaviors of the supervisor used in assisting and guiding teachers 

to improve their classroom instruction plays a leading role to achieve better 

student learning. But, in the school teachers were found at different level of 

development, knowledge, and experiences. So to be effective, supervisors are 

expected to use the di fferent interpersonal approaches with those teachers in 
. . d 

proving professional assistance to much theIr level of development, expertise, an 

commitment they have toward the task. However, the study showed that 

used dI·I·ectI·ve control behavior for all teachers by directing, 
supervisors 
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enforcing, and setting standards of tasks to be carried out without taking into 

account teachers' with high level of development, abstraction, expertise and 

commitment they have toward the task. Therefore, the OREB, ZEO, and WEO 

should prepare different workshops and training for supervisors concerning 

interpersonal approaches of supervision. 

4. The result of the finding confirmed that effectiveness of secondary school 

supervisors of North Shoa Zone are affected by many challenges. Therefore, to 

alleviate such challenges: WEO should arrange and provide supervisors with own 

office, table and chair. They must also assign budgets for supervisors to use it for 

the purpose of stationery materials, communication and transportation costs. 

In addition, WEO should assign tasks which focused on core functions of 

supervisors to alleviate burden of tasks. Moreover, ZEO and WEO 111 

collaboration must arrange training programs for newly recruited supervisors 

before holding the position. 
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APPENDIX-l 

Addis Ababa University 

School of Graduate Studies 

Department of Educational Planning and Management 

Stream of Educational Leadership 

A questionnaire to be filled by secondary school teachers 

Dear/ Sir/ Madam: 

This questiOimaire is designed to gather data on "Supervisory Behavior of Secondary 

School Supervisors of North Shoa Zone of Oromia Regional State". In this context" 

Supervisory Behavior means the extent to which supervisors use directive control, 

directive informational , collaborative, or non-directive behaviors when closely working 

with teachers". The information you supply through this questionnaire is highly valuable 

to meet the objectives of this study and it would be used for academic purpose only. 

Therefore, you are kindly requested to provide accurate answers to the items presented. 

Your responses are kept strictly confidential. 

Thank you in advance! 

Directions 

• 
• 

• 

No need of v,rriting your name 

Please put"-Y" or "x " in the boxes provided where alternatives are given. 

If you have additional opinion, please write it on the space provided. 



Part One 

Background Information 

1. Name of your School 
-----------------------

2. Sex: Male 0 Female D 
3. Age: 25 years and below D 26-35 years 036-45 years D 46 years D 
&above 

4. Your present position: teacher 0 principal o supervisor D 
5. Your service in the School: 5-years &below D 

11- 20 D 21 years& above D 
6-10 years D 

6. Your academic qualification: College diploma D 
B.Sc.IBAlB.Ed. D MSc.lMA/M.Ed. D 
If others, please specify ______ _ 



.2.1.1 

2.1.2 

2.1.3 

2.1.4 

1.1.5 

1.1.6 

1.1.7 

2.2.1 

2.2.2 

2.2.3 

2.2.4 

2.2.5 

Part Two 

1. Effectiveness of Supervisors in Applying Supervisory Skills. Use 5 

= vel)' high, 4 = high, 3 = moderate, 2 = low, 1 = very low 

Supervisory skills and activities 
Level of Skills 

5 4 3 2 

2.1 Technical Skills 

Supervisors help teachers to use different methods and procedures 

to improve class room practices. 

Supervisors assist teachers on lesson plan preparation, utilization of 

teaching aid and evaluation mechanism. 

Supervisors provide professional assistance on continuous bases for 

students ' achievement. 

The supervisor conducts need assessment and train teachers at 

school level. 

The supervisor shows ways of problem solving to teachers. 

The supervisor shows ways and helps teachers on how to conduct 

observation of each other's classroom instruction. 

The supervisor shows teclmiques of conflict resolution. 

2.2 human skills 

The supervisor facilitates communication to build cooperative 

effOli. 

Supervisors assist teachers to feel free to express problems they 

faced. 

Teachers develop anxiety and frustration which stem from 

inappropriate use of communication skills by supervisors. 

The supervisor displays and group facilitation for demonstrates 

instructional improvement. 

The supervisor encourages teacher to reflect on their improvement. 

I 



3 

3.1 

3.2 

" " .) .J 

3.4 

3.5 

3.6 

3.7 

3.8 

3.9 

2. Views of teachers about theil" supervisors 

Indicate the level of your agreement about whether your supervisors discharge 

their supervisory roles effectively. Use = 5 strongly agree, 4= agree, 3= 

undecided, 2 = disagree, 1 = strongly disagree. 

SupcrviSO I'y Activities 
Level of Agreement 

5 4 " 2 1 .) 

Supervisors are committed to work with teachers in 

improving classroom practice. 

Supervisors work only on assisting teachers to improve 

instruction, and do not involve in other additional duties. 

Supervi sors do not have the necessary knowledge and 

ski ll s to implement tasks of supervision. 

Supervisors come to school to gather information for 

reporting. 

School based supervisors provide continuous advice and 

help to improve classroom practice. 

Supervisors used classroom observation for evaluative 

purposes. 

Supervisors come to school to find fau lt than helping 

teachers. 

Supervisors serve as a means to promote teachers' 

autonomy. 

Supervisors are preferable means of teachers supporting 

system. 

2. Please specify 

others, ___________________ _ 



I. 

5.1.1 

5.1.2 

4.1.3 

5.1.4 

5.1.5 

5.1.6 

5.2.1 

5.2.2 

5.2.3 

3. Who School Supervisors· . II 
<11 e, aU( lOW they are positioned to 

ed uca tional leader'shi p 

a. Are secondary school su .' I . . . . pel VISors se ected stnctly accordmg to the Criteria 

s~~ il~ the supervision guideline? YesD No D 
Please specify If there are any other means of assigning supervisors 

4. Supervisory behaviors/Approaches 

The list below is types of supel"Visory behaviors that the super-visors use in 

assisting teachers. Please indicate YOUI' degree of agreement. Use = 5 strongly 

agree, 4= agree, 3= undecided , 2 = disagree, 1 = strongly disagree 

Types of supel'viso/'y behaviors and the activities under each Degree of 

agreement 

5 4 3 2 

5.1 Directive cOl/trol behavior 

The supervisor directs and enforces teachers to accomplish the tasks. 

The supervisor sets standards for teachers in the improvement of 

instruction. 

The supervisor assumes him/herself as more knowledgeable and 

expertise and enforces teachers to improve classroom practices. 

Supervisors direct teachers in order that they improve their teaching. 

Supervisors influence supervisees toward improving quality education. 

Supervisors do not coach teachers to perform better. 

5.2 Dir'ective Informational Behavior 

The supervisors provide alternatives from which teachers can choose to 

accomplish activities. 

Supervisors are the source of information for the tasks to be 

accomplished by the teachers. 

Supervisors place themselves as more expertise, committed, confident, 

and responsible for the tasks than teachers. 

1 



2.2.6 
The supervisor facilitates group disclission among teachers on their 
improvement. 

2.2.7 The supervisor is approachable and there is a feeling of rapport 

among teachers and supervisors. 

2.2.8 The supervisor closcly works with the teachers . 

2.3 Conceptual Skills 

2.3.1 The supervisor shares innovative instrllctional improvemcnt with 

teachers. 

2.3.2 The supervisor uses innovative idea in assisting teachers to solve 

their own problems. 

2.3.3 Supervisors determine ways to participate teachers in decision 

making which determine their growth. 

2.3.4 The supervisor encourages collective Ei1deavour for improvement 

2.3.5 The supervisors assist teachers to understand the institution as a 

whole. 

2.3.6 Supervisors identify environmental and school-based problems, and 

suggest ways to solve it. 

. . 
If you have addltJonalldeas please specIfy 



5.2.4 T~acht!rs can St! l th~' ir own t H.; ti v iti~s to b' . I" I I 
' t: accomp IS 1ee . 

5.3 Collaborative Behavior 5 4 3 2 I 
5.3.1 The supervisor and teachers are t:qual\y involved in setting the plan for 

instructional improvements. 

5.3.2 Supervisory activity is thejoint responsibility of teachers and 

supervisors. 

5.3.3 Supervisors are open and trust each other. 

5.3.4 Supervisors encourage teachers to give feedback on his/her 

performance. 

5.3.5 Supervisors take into account the individual teacher' s idea when differ 

from his/her ideas. 

5.3.6 Superv isors encourage teachers to help each other. 

5.3 .7 Supervisors foster team involvement of teachers in solving crucial 

problems. 

5.4 N Oll Directive Behavior 

5.4.1 Supervisors are ready to implement the creati ve ideas of teachers if it is 

for change. 

5.4.2 Supervisors can identify and help teacher' s capability of analyzing their 

own instructional problems. 

5.4.3 The supervisor helps the teachers to plan and solve classroom problems 

by their ovm. 

5.4.4 Supervisors provide teachers with large degree of autonomy and 

initiative. 

5.4.5 Supervisors make the interaction positive, to share realistic information 

that help to plan their own solutions to the problems. 

5.4.6 Supervisors genuinely listen to teachers and their ideas. 

• Please write additional comments/ideas ifthere are any . 



1. D~ su~ ' lyisl)rs h:t\"~, OWl! ot'lices? Yes 0 No 0 
If~ 'our ;llls\\,cr i:; .. \ \\." l'or lucstion "1" Do the)' have their own table Chair and , , 
Sht'\ws in th,'ir ~) t)icC'? Yes 0 No 0 
Do sup~l'\"i s~) l" h;1\',' l\\\.~an . Ol' transport a.nd communication services? 

Ycs D N D 
-L 0 thc'Y h:1H' thcir O\\'n budgct code or access to enough stationery materials to 

\\'ork \\ith? Ycs D No 0 
6._. Challen_es reiatcd \\'ilh \\'orkload 

I. ,-\.re ~uper\'i so rs gi\'en other office works in addition to his/her core functions? 

Yes D No D 
Are secondary school Supervisors forced to coordinate and control primary school 

super\'isors and principals in add ition to his/her secondary school activities? 

les D No D 
3. Secondary school supervisors provide awareness for community at primary 

schools other than secondary schools? Yes D No 0 
4. Are secondar, School Supervisors forced to control secondary and primary school 

principals, teachers, and CRC supervisors? Yes 0 NoO 
6.3. Problems related with Training and selection. 

1. i\re supervisors are recruited properly? Yes D NoO 
2. i\re new supervisors provided with induction and short tem1 training before 

assuming the position? Yes D No 0 
3. Do supervisors have know-how and training in supervision? Yes 0 No 0 
4. Do supervisors facilitate and provide seminar, workshop and experience sharing 

session? Yes D No D 
• If you have other idea, please specify 



APPENDlX- 2 

Addis Ababa University School of Graduate Studies 

Department of Educational Planning and Management 

Stream of Educational Leadership 

Intcl-view guidcs for Woreda education office workers 

The main purpose of this interv iew is to collect relevant data e 'd' . b . r gat lI1g supervISory ehavlOrs of 

Secondary schools supervisors in North Shoa Zone of Oromia . The data obtained will be used for 

resea rch purpose only. 

Therefore, your sincerity 111 responding to the questions IS of great importance, and your 

responses to the intervie'w would be kept confidential. 

Thank YOll in advance for your cooperation 

Part I: Give your response to the questions in short, and be precise. 

1. What do you say about the activities of supervisors in applying supervisory skills during 

assisting teachers? 

2. What are the views of teachers about their supervisors? 

3. Are school supervisors selected and assigned to school leadership? 

4. Are supervisors assisting teachers based on their experiences, and developmental level? 

5. Are school supervisor considers his/her self more knowledgeable than the teacher and 

enforces and directs them to accomplish the tasks? 

6. Do supervisors provide alternative tasks from which teachers choose and accomplish? 

7. Do supervisors equally involve teachers in setting the plan for instructional improvement 

and consider his/her self as equal with teachers? 

8. Do supervisors identify teachers with high level of experts, commitment and knowledge 

toward the task and then provide them with large degree of autonomy and initiative to 

plan and solve their classroom problems by their own? 

9. What challenges of supervisors did you observe? 

10. How were the challenges solved? 



APPENDIX- 3 

Addis Ababa University School of Graduate Studies 

Department of Educational Planning and Management 

Stream of Educational Leadership 

Guide questions (Topics) for focus group discussions with supervisors school 
principals and department heads of secondary schools. ' 

The main purpose of this interview · is to collect relevant data regarding supervisory 

behaviors of Secondary schools supervisors in North Shoa Zone of Oromia . The data 

obtained will be used for research purpose only. 

Therefore, your sincerity in responding to the questions is of great impoliance, and your 

responses to the interview would be kept confidential. 

Thank you in advance for your cooperation 

Part I: Give yoU!' ,'esponse to the questions in short, and be precise. 

I . What clo you say about the effectiveness of supervisors in applying supervisory 

skills during assisting teachers? 

2. What are the views of teachers about their supervisors? 

3. How school supervisors are selected and assigned to educational leadership? 

4. Do supervisors assist teachers based on their experiences, and 

level? 

developmental 

5. Do supervisors considers themselves more knowledgeable than the teacher and 

enforces and directs them to accomplish the tasks? 

6. Can you say that, the supervisors provide alternative tasks from which teachers 

choose and accomplish? 

7. Do supervisors equally involve teachers in setting the plan for instructional 

improvement and consider his/her self as equal with teachers? 

8. Do supervisors identify teachers with high level of experts, commitment and 

knowledge toward the task and then provide them with large degree of autonomy 

and initiative to plan and solve their classroom problems by their own? 

9. What challenges of supervisors did you observe? 

10. How were the challenges solved? 


