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CHAPTER ON E 

INTRODUCTION 

1.1 Backgroulld of the S tudy 

A committed language !cacheI' ought to use a ll the possib le language teaching techniques to bring 

the desired learnin g outcomes. The purpose of English language teach ing is enabli ng lea rners to 

become effect ive communicato rs in the target language . In order to be ab le to communicate 

effecti ve ly. learne rs need an adeq uate maste ry of grammar and vocabulary (Atki ns. et al. 1996: 

II ). However. the speech or lea rn ers is onen cha racte ri zed by incomplete and somet imes 

ungrammati cal uttera nces and by frequen t fal se starts and repetit ions (A tk ins. e t .a l. 1996:9). 

Moreover. thei r speech is lille red with error and therefo re may have a negative effect on the 

listener. Therefore. it is important fo r teache rs of English to give helpful and supportive feedbac k 

to students in order to support their lea rnin g. 

1.2 Statement of the problem 

The notation of the inevitability of errors in the second language learn ing has contributed to 

making changes in langu(lge teachi ng st rategies. Contrary to th e traditional language teachi ng 

methods, whe re e rrors were viewed as s igns of lea rnin g fai lure and as such no t to he wil lingly 

tolerated. the coml1l unicative approach (e L T ) regards them as ev idence of learne rs ' strategies 

and thus as guides to teach ing (Ste rn. 1992: Brown. 1994). 

As long as e rrors a re consi de red as evi dence that th e lea rne rs are in vesti gming the svstem of the 

new language . it is pro posed that one way of he lping them do so is by po inting out where thei r 

producti on d i ffe rs from th", target language system. This can be done by prov idin g co rrective 

feedback on their e rroneous form s. Correct ive feedback prov ides the information learners need to 

rej ect or mod ify the ir hypothesi s about the fo rms and fun ctions of the language (Edge. 1989). 

However. the use o f oral co rrect io n ra ises argume nts among scho lars most or the time. Acco rding 

to Nuru (2000) . the argument in favo r of the idea that correction fac ili tates second language 

learning has been in the lie ld of language teaching for qu ite a long time. For example. after 

reviewing research in the area. Hendrickson ( 1978) conc luded that correcting errors produced 

by second language leamers impl"Oves the ir language proficiency more than when th eir e rro rs 
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remall1 uncorrected ChHudron (1988) also states that learners will utilize the information 

available in corrective lCedback to conl~ rm . modify. or rej ec t their own hypothesis about how 

the language functi ons. 

On the other hand. Krashen (1982). argues that trying to correct errors discourages acquisition by 

forcing the student to adopt a counter productive stra tegy where hel she wi ll try to avoid 

mistakes. take fewe r risks and focus less on meaning and more on form . 

In spite of lack of conse nsus among scholars regarding the importance of error correc tion. it st ill 

remains that error correction is common practice in language class rooms. Moreover. it appears 

that the provision of feedback conti nues to be regarded as integral part of language teaching 

(Nuru,2000) . 

It is suggested that since the goal of instruct ion is to improve students' ab ility to monitor their 

own target language speech , the priority shou ld be given to co rrect learners' errors. Error 

treatment that encourages students' co rrection helps them make inferences and form ulate 

concepts abou t the target language (A ll wiright, 1991) 

Not many have been done so far by other researchers to exploit oral error treatment of EFL 

teachers. For example. the study by Nuru (2000) was mainly concerned with feedback in 

classroom- teacher expectations with reference to primary school. The study by Haileyesus 

(1995) was abo ut high sc hool teachers' attitude towards students' errors. 

Wondwosen (1992) studied about the class room feedback behavior of teachers on oral errors. He 

aimed at ti nding out the amount of class-ti me spent on feedback provision. types of feed backs 

teachers use, and whe ther regular patterns exist in the reactions ofteaehers in providing feedback. 

The wo rk of Taye (2006) was about the effect to teachers' feed back on promot ing writi ng skill s 

of first yea r preparatory students. Fi seha (2005) studied on the determinants of class room oral 

interaction and thei r effects on students' participat ion in EFL classes at unive rsity level. 

The presen t study is different from the earli er ones in that it focuses on major errors that cause 

difficulty in students' commun icat ion, explores or identifies techniques. corrective feed backs 

used by teachers. The grade level wh ich is under stud y was studied hy few of the earl ier 

researchers. Besides. the ti me at which this research is conducted is diffe rent fro m the few 

researches conducted on the grade level under study. 

2 
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That is why th is st ud y locuses on the desc ript ion of the types and di stribution of teacher feedback 

techniques and students' res ponse to them. 

1.3. Purpose of the Stud y 

As it has been pointed ea rli e r. attenti on is give n to the importance of student correction because. 

it is assumed. studen ts may be lea rning when they correct their elTors by themse lves. Acco rding 

to Edge (1989 :23) . se lf correction is eas ier to remember. Usua ll y it is important to give a chance 

for self co rrect ion whe n the mistake is a s lip of 

tongue [a mistake that a st ud ent can self-correct if he/she is g ive n the cha nce). In thi s case. Edge 

(1989:24) suggests that teachers do not have to correct m istakes thel11selves but they have to 

show that a mi stake has been made. In doin g so , they can use faci a l ex pressions or they can 

signal with their ha nd or say something. 

As the learner se lf-correct ion in volves student s ' awa reness and product ive in vo lve ment in the 

corrective exchange. it is considered to be an indicator of active engagement in the learn ing 

process on the students' pa rt. However. the fact remains that the opportunity to occur for such 

kind of learnin g acti vi ty is dependent on the language teacher reaction that is on the methods with 

which they reac t to the students' erro rs. If teachers think that mi stakes need to be corrected and if 

self and peer correc ti ons fail, then teachers should do the co rrecti o ns. The researc h thus, 

undertakes to exam ine the treatment of EFL teachers to students' oral e rrors and whether they 

encourage their engagement activity. 

The main object ive of this stud y is to explo re Shambu Senior Secondary preparatory School 

Engli sh language teachers ' ora l error treatment of their students. More spec ificall y. the study, is 

designed to achieve the fo llowing spec ifi c objectives. 

l. To ident ify the major errors that cause d ifficul ty in learn ers' ora l communicati ons In 

Eng li sh lan guage classrooms. 

2. To tind out the types of co rrecti ve feedbacks provided by teachers and their dis tributions. 

3. To identify the techniques those are employed by EFL teache rs to treat their students' oral 

errors. 

4. To !-i nd out the ex tent to which teachers use de lay ing error treat ment or interrupting 

students' utterances fo r ora l correcti on. 

3 
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Thus, the foll owing are the research questi ons of the study. 

1. What are the errors that cause diffi culty in learners' oral communicati ons in language 

classrooms" 

2. What are the tech niques teachers use to treat their students' oral errors? 

3. What are the types o f correct ive feedbacks teachers use to treat their students' oral 

errors? 

4. To what ex tent do teachers use de laying or in terrupting mechanism s of students' utterances for 

oral correction" 

1.4. Significance of th e Study 

The research I'i nding that the researcher comes up with is signifi cant in different ways : 

• First it helps to suggest some correcting techniques that seem likely to be effective in helping 

students correct thei r errors and that teachers may need to consider in using. 

• Second it may serve as a reference or starting step for other researchers in the future as there 

are not many studies made in thi s area. 

• The result s of the study help lea rners in Increasi ng their awareness and cooperation In 

treati ng the ir own errors with their peers or teachers. 

• Final ly. thi s study may provide hint about the practice of error correction in our schools and 

gives awareness for EFL teache rs in our school abou t the fact that the way they deal with 

student errors mi ght have an effect on students' language development. 

1.5. Delimitation of the Study 

The study is delimited to the treatment of students' oral language errors. The current theoret ical 

approach to language learning assumes that learners learn by hypothes is-formation and testing. 

Making error is then co nsidered as crucial to the lea rners because it provides opportunities to 

eliminate alternat ive hypothesis; depending on the feedback they recei ve they disconfi rm or 

poss ibly modify the rul es in their emerging grammar. 

The methodological approach currently in use in our EFL classrooms is prepared involving 

activiti es which include meaning based ones. though separate lessons on grammar are also there. 

Thus, the primary focus of these activities is on transmiss ion of message. the teacher feedback on 

formal errors need to be prov ided. The study is al so confined to grade nine Engli sh teachers and 

4 
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students at a government school, namely Shambu Senior Secondary and Preparatory Schoo l. This 

grade level is se lec ted because the inst ru ct ion is not plasma led. So the researcher thinks that 

there will be good chancc lor stude nt teacher interac tion which in turn gives chance for teachers 

to prov ide feed back to their students . The researcher also se lected the school because he has been 

working from there for m8ny yea rs. So he could see problems regardi ng teachers' feedback 

treatment. More over. he rea li zed problems regarding erro r correction aner he has learnt 

methodology cou rse in hi s graduate program. 

1.6 Orga niza tion of the Study 

This study consists of li ve chap ters.The first chapter is an introduct ion and it deal s with 

background of the study.statement of the problem. purpose of the study .siginiticance of the 

study, delimitat ion of the study and organization of the study.The second chapte r focuses on 

review of related literature.The third chapter discusses the methodology of the research. The 

fourth chapter deals with the analys is and di scussion of data obta ined through classroom 

observation and interview.The lilih gives a brief conclusion and recomme ndation. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Introd uct ion 

These da ys. it is poss ible to face a number of methodological works and researches or related 

issues which dea l with learners' errors and error treatment in seco nd/fore ign language 

classrooms. 

Thus, the fo llowing sections try to review the most important and basic concepts forwa rded by 

experts. language spec ialists and researchers in this specific area. 

2.2 Definiti ons of Er rors 

What is an Error in La nguage Learning? 

Different researchers or scho lars in second language learni ng theory defin e 'e rror' . whether 'o ra l' 

or 'written' in the same way. however, their approaches diffeLFor example, All wright and Bail ey 

(1 99 1) defi ne ' error' as. ·the production of lingui sti c fo rm which deviates from the correct fo rm .' 

Accordi ngly, the co rrec t Corm is identi fi ed as the way nati ve speakers produce it: that is the nati ve 

speakers' 11 0 1' 111 . 

Chaudron (1986 :66) al so views errors as : 

( I) Lingu isti c l'clrI11 or co ntent that deviates from native speaker no rms or fac ts. and 

(2) Any other behavior signaled by the teacher as needing im provement. 

This defi ni tion or error by Chaudron seems to reflect two implications. The first part of hi s 

definition relates to the definit ion given by Al lwright and Bailey above in that it tri es to relate 

error to the dev inr ion Crom the na ti ve speakers' norm. 

The second pa rt 0 (' the defi nit ion impl ies broader concept in that it refers to a ll or any 

inappropr iate behav ior (suc h as being impolite whi le requesting fo r something) contai ned in 

hi s/her performance in addition to hi s/her deviati on from the acceptable linguistic form s 

(Teshomt. 1995). 

George (1972 :2) pu ts an error in the second language classroom as "A fo rm unwanted by the 

teacher.·· This de fini tion of error given by George seems to give responsibi lity of be ing the model 

6 
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for classroo m teacher rather than the native speaker. However, it seems that scho lars have not yet 

arri ved at agreement about who is going to be the mode l for the learne r; th e native speaker o r the 

classroom teacher? The fact that the nat ive speakers should be the mode l does not guarantee for 

better learning because a great deal of wo rl d 's fore ign language teachi ng is done by non -native 

speak ing teachers. who prov ide no n-nat ive model of the ta rge t language (A ll wright and Bai le y 

199 1 ). 

The definition g iven by Dulay e t al (1982: 138) is a more generali zed one. Dulay e t a l put it as, 

" Errors are the flawed side of learner speech o r writing. They are those parts o f conversatio n o r 

composition that deviate from some se lected norm of mature language performan ce ". 

T hi s defini tion indicates that errors are the mistaken parts of learners' pe rformance in both 

conversation and composition in relation to some se lected no rm in wh ich the learners ' mat ur ity is 

of g reat importance. 

From the defin itio ns of d ifferent scholars, it is possible to understand that though they defined 

broad ly or narrowly, the re is no confl ict of ideas regardin g the concept of e rror. A ll the facts 

indicate that learners dev iate fro m the nati ve speake rs' norm o r some se lected norm. 

Regardi ng thi s Van li e r ( 1988) says errors made by language learners have a lways been centra l 

poi nt of interest fo r teachers and resea rchers. Acco rd ing to Vanli e r. in th e grammar translation 

days, errors genera ll y ind icated ru les insuffi ciently learnt or know ledge imperfectly assim il ated. 

In audi o lingual days, e rrors were regarded as cracks in the foo l proof s timulus - response -

reinforcement sequence, to be avoided as much as possible. 

Later on, the late s ixties and earl y seventi es a nu mber of language teac hers and researchers 

began to real ize that erro rs we re perhaps not just aberrations, ad mi ss ions of g uil t or inadeq uac ies . 

or fa ilures in the pedagogic system but might be ev idence of the learners ' creati ve effo rts to bui ld 

a new linguistic structure . 

In short, in second/fo re ign language learn ing. it is inevitable for learners to make erro rs because it 

is the natural process of learn ing. 

2.3 Mistakes and Errors 

As teacher of second or fore ign language, to deal w ith learners' e rrors and to ana lyze learner 

language in a proper perspective. it is crucia l to make a di stinction betwee n mistakes and erro rs, 

7 
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technicall y two very diffe rent phenomena (Brown 1994:205). Acco rding to Brown. a mi stake 

refers to a performance erro r that is e ither a ra ndo m guess or a 'sl ip ' . in that it is a failure to 

util ize a known system correc tl y. A ll peopl e make mistakes . in both nat ive and second language 

situati ons. Nati ve speakers are no rmall y capable o f recogni zing and correct ing such "lapses" or 

mistakes, which are not the resu lt of a defi ciency in competence but the resu lt of some sort of 

break down or imperfection in the process of producing speech. These hesitations, slips o f 

tongue, random ungrammati ca liti es, and other perfo rmance lapses in nati ve-speaker production 

al so occur in second language speech. 

Non-nati ve speakers might also be capable of remedyi ng some of the students' mi stakes and 

when they fa il to recognize their sli ps, a littl e help fro m teache rs or others enab le them to do self­

co rrection (Brown 1994 :205). However. Corder ( 1974:24) argues that ' mistakes ' are of no 

significance to the process of language learning since they do not re nect a de fect in knowledge of 

the language. 

According to No rri sh ( 1983 :8), once a learner has noti ced or been taught that in Engli sh the verb 

' must' does not follow the same pattern as some of the other moda l ve rbs . the re may we ll be a 

period during whi ch he produces. ' he must go ' and ' he must to go' . Thi s means somet imes he 

uses one fo rm and sometimes the other quite inconsistentl y. Hence, it is thi s inconsistenr 

dev iat ion that he call s a mistake : sometimes the learner 'gets it ri ght ' but sometimes he makes a 

mistake and uses the wrong fo rm. As to Johnson (1988: 90). a mistake is a lack of process ing 

ability, but not knowledge. James ( 1998: 79) states, errors are eve ryth ing that mi stakes are not; 

they are signifi cant; they do refl ect knowledge or competence; they are nor selt~corri g i b l e; and 

only learners of second or fo reign language make them. Corder ( 198 1: I 0) puts the term error to . 
refer to the systemati c errors of the learner from which we are ab le to reconstruct his knowledge 

of the language to date, i. e. hi s transitional competence. 

From the aforementioned concepts, it is poss ible to draw a dist incti on between the concepts of 

'errors' and mistakes Corder (1967) as cited in A ll wri ght and Bailey ( 199 1) makes clear this 

di stinction. He used the term error to refe r to regul ar patte rns in the learners' speech which 

consistentl y diffe r fro m the target language model. Accordingly, the regularit y 01' such pa tterns 

reveals ihe learner's underlying competence the system of rul es that govems his speech. On the 

other hand , he uses the term mistake to refer to memory lapses, sli ps of the tongue and other 

8 
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instances of performance errors. All wri ght and Bai ley ( 199 1 :9 1) also state that second language 

learne rs can often make their own mistakes, but the errors they make are part of thei r cu rrent 

system of interl angauge rules and hence are not recognizable (to the learne rs themse lves) as 

'wrong'. Thus their errors are not amenable to se lf-repai r. but their mistakes may well be. Byrne 

(1988) and Brown (1994) clarify the d istinction betwee n mistakes and e rrors as. mistakes are 

students' language problems caused by not us ing correct ly the language they already know whe re 

as errors are mainly the outcome of a learne r's developing competence. McDonough and show 

(1993: 190) states that "mistakes will require direct feedback and remedia l treatment and largely 

relate to language points already covered: errors may be more app ropriately used for the planning 

of future work." 

Accord ing to Edge ( 1989:25) all dev iat ions from standard Engli sh are not errors rather, they are 

mistakes. A 's lip ' is a mistake which the student can se lf correct if it is pointed out by the 

teacher, whereas an 'error' cannot be corrected by the student. even if it is pointed out though the 

teacher knows that the class is familiar with the form. 

2.4 Feedback in the EFL C lassroom 

The concept of error treatment has been a po int of interest for both language teachers and 

researchers in relation to classroom interaction (Nuru 2000:74). And there are te rms like 

feedback , repair, correction and treatment usuall y used in literature to se rve similar concepts. 

Therefore, it is better to see these terms briefly. 

As to that of Chaudron (1983: 132), feedback is an aspect of interaction in class rooms with the 

widest scope wh ich includes the notion of error correction and in which speakers deri ve from 

thei r li steners' information on the reception and comprehens ion of thei r messages in .any 

communicative exchange. Makiano (1993:337) explains feedback as erro r detection whi ch is 

designed to promote correction by supplying lea rners with information about the co rrectness of 

their language production. 

Vanlier(1988) tried to make a distinction between ' repair ' and 'correction'. He stated repair as 

the generic term and that correction is one type of ' repair ', namely the replace ment of an error 

made by the speaker with the correct form. Therefore, the issue of repair is much broader than the 

mere correct ion of 'errors' and it wil l be taken as not the co rrection of erro rs but also other 

phenomena (Vanli er 1988: 183). 
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' Treatment' on the other hand is used to refer to any teacher behavior fol lowing an error that 

minimall y attempts to inform the learner about the fact of error (Chaudron 1983: 149). According 

to All wright and Ba iley (199 1:99), "error correction ' and error treatment" may be used 

interchangeably: however. st ill there wi ll be conceptual problem as the phrase ' error correction' 

implies 'cure ' which in turn shows the learner' s being accurate after the treatm ent." 

Because of the close concepts of the terminologies mentioned, it is inev itab le to come across 

them in thi s researc h work . So it is not surprising if the researcher used these terms in the 

subsequent parts. 

2.5 The Role of E rror Correc tion in Language Learning 

Error treatment. along with fo rmal instruction, is the classroom activity thought as one of the 

language teacher' s important functi ons which distinguishes class room interaction from the 

outside classroom interac tion (N unan 1989:3 1). But there has been a well-documented debate 

about the relative va lues of error treatment. 

After reviewing the ava il abl e research at that time, Hendrickson ( 1978) concluded that error 

correction does improve the proficiency of EFLIESL learners, if they are errors that inhibit 

communicati on , sti gmat ize the learner, and appear frequentl y. As to Chaudron (1988 : 134), thc 

function of feedback is not only to provide reinforcement. but to provide information which 

learners can use activel y in modifying thei r behaviors. Thi s implies that the informat ion avai lable 

in feedback al lows lea rners to confirm, di sconfirm, and poss ibly modify the hypothetical. 

' transitional' rul es of thei r deve loping grammars, but these effec ts depend on the lea rner' s 

readiness for and attenti on to the information availa ble in feedback. 

As Murphy (1986: 146) states, correct ion is a form of feedback to learners on their use 0"[ the 

language which describes success or failure. Because language in use exploits both form and 

function. Giving correcti on makes the teacher attempt to help and improve learning. Atki ns and 

et al (1996: 139) also strengthen the role of feedback as one way of supporting students in the 

process of becoming gradually more correct users of Engl ish. 

Broughton et al ( 1980: 135) put that errors will always be made and have direct implications for 

remedial work because they are by their nature systematic infringements of the normal rules or 

the language. They in vo lve hypothesis formation and reinforcement. as the students de ve lop a 
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growing competence in the language they are learning. The learners mo ve t1'om ignorance to 

mastery of the language through transitional stages. 

The concept of feedback plays great ro le in skill acquisition. Johnson (1988:90) states feedback 

as an important source of information in the development of the learne r" s performance. He adds 

that feedback has a lot to contribute to the learning process in lang uage class room. Brown 

(1994:2 18) explains that feedback results in re inforcement of the form s used and a co nclusion on 

the part of the learners that their speech is wel l formed. It facilitates the learner"s production or 

performance of the target language. 

Krashen (J 987: 117) explains the value of error correction in helping the lea rne r change hi s/her 

conscious learning of the rul e of the target language. It affects the learned competence by 

informing the learner that his/her current version of a conscious ru le is wrong. Thi s shows that 

corrective feedback is helpful to correct lea rners' errors whe n the objecti ve is learning. Dheram 

(J 995: 160) states feedback as a two-bullock cart whi ch :Iwol ves the collaborat i ve approach of 

teachers and learners to make teaching-learning effective. 

Schmi dt and Frota ( 1986) cited in Al lwright and Bai ley ( 199 I : I 04) used the concept of 

K.J·ashen's input hypothesis ' i+l' where 'i' stands for the lea rner' s current stage of interlanguage 

deve lopment, and the ' +1' represents the nex t level of language to be acquired . They expla ined 

that co rrective feedback 'Juxtaposes the learne rs' for '+1' with the target language form ' ill ' and 

the learner is put in an idea l position to notice the gap between what he/she was saying and what 

other people were saying before he/she could alter his/her out put. When corrective feedback is 

provided the learner becomes aware of the differences between his/her speech and some other 

proficient peoples ' sayings. 

On the other hand, some scholars oppose the ro le of correcti ve feedback or error co rrection In 

language learni ng. For example. Chaudron ( 1983:134) citing Vigil and Ol ler (1975) pointed OUI 

not only the positive effect of feedback but also its negative info rmation about target language 

forms. Vigil and Oller (J 976:286) strengthen cont inuous pos itive feed back may produce a run 

away situation in learners wh ich aga in makes them overwhel med to concl ude that they are 

always ri ght in their pe rformances and fa il to notice their errors. 

Krashen (1987:75) also argues that error correction has little or no effect on subconsc ious 

acquisition of language. As to him error correct ion makes the learner to avo id mistakes and 
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diffi cul t constructions. The learner then pays more attention to fo rm tha n to meaning. Th is may 

discourage the entire communication which involves negotiation for meani ng. Krashe n 

strengthens thi s idea by stating that overt error correcti on of speech even 111 the best 

circumstances is likely to have a negative effect on the students' willingness to try to express 

themselves (Krashen 1983: 177). 

Fro m the facts mentioned earl ie r. it is poss ible to realize that error correct ion has been perce ived 

both positively and negatively by di ffe rent scholars . Despi te the debate on the issue among these 

scholars, the correcti ons of learners' errors rema in inev itab le in language classrooms. 

Makiano (1 993:338) exp lains that language teacher need to cons ide r lea rning situat ions, learner 

types, purposes of lessons and the nature of particul ar e rrors besides the decis ion whether to treat 

or not, which errors to treat and how to treat. 

2.6 Scholars' Views of E "ror Correcti on 

Researchers have di ffe rent views regard ing the treatment of lea rner e rrors. The traditional 

approach to erro r treatment influenced by audi olinguali sm of the 1950s and I 960s was entire ly 

negati ve (Hendrickson 1978). 

Thi s rejecti on of students' errors was common during the 1960s. fo r exalll ple; Brooks ( 1960:58) 

stated error just li ke sin which has to be avo ided and its infl ue nce ove rcome; however. its 

presence is to be expected . He suggested an instructional procedure that wou ld ostensibly; he lp 

language students produce error-free utte rances. 

Hendrickson (1978:388) stated, citing the teachers' manual for German. Leve l One. prepared by 

the Modern Language Materi als Development Center ( 196 1), teac hers shoul d co rrec t all errors 

immedi ately (P. 3, 17, 2 1,26), and that students should be ne ither required nor permitted to 

discover and correct their own mi stakes (P.28, 32). 

Later on, structura l lingui sts introduced another mechani sm ca lled 'contrastive ana lys is' which 

assumed that interference from students' LI caused erro rs to occur in the ir target language 

speech. And it was beli eved that once a teacher had a systemat ic knowledge of the di ffe rence 

between the two languages, he/she co ul d begi n developing appro priate instruct ional techniques 

and materi als that would help students' avoid produc ing errors (ibid ). 
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Since the late 1960s there has been a change of trend from audi olingual ism to transformational 

generative grammar which made language teaching more humanistic and less mechanistic . This 

att itudinal change made foreign language teachers exami ne the lea rn ing styles of their students' 

and stress on the use of language for coml11unication. As Chasta in ( 1971 :249) wrote, "more 

important than erro r free speech is the creation of an atmosphe re in which the stude nts want to 

talk. " 

This led to the positi ve perspective toward second language errors. As a result, many language 

educators proposed that foreign language teachers also should expect many errors from their 

students, and sho uld accept those errors as a natural phenomenon integra l to second language 

learning process. They need to tolerate some students' errors. This is because students fee l more 

confiden t about using the target language than a ll their errors are corrected (Hendrickson 

1978 :388). 

In addition to considering student errors as natural phel\omena, it is believed that their careful 

stud y has pedagogical purpose for second language teachers. Cord er (1967:265) states: 

Errors provide feedback; they tell the teacher something about {he 

~fJectiveness of his leaching materials and his leaching lechniques. and 

show him whal parts of Ihe syllabus has been following have heen 

inadequalely learned or laughl and needfurlher alienI ion. They enable 

him to decide whelher hell·he muSI devote more lime 10 Ihe ilem he has 

been working on. This is the day 10 day value of errors. flul in lerms of 

broader planning and wilh a new group ollearners they provide Ihe 

in/ormalion for designing and remedial syllabus or a program /iJI' 
teaching (Corder, 1967.265). 

Corder (1 981:5-6) states two school s of thoughts in the field of methodo logy in respect to 

learners' errors. The first one considers errors as signs of the present inadeq uacy of teaching 

techniques to be avo ided . The second thought regard s errors as inevitable things to be dealt wi th 

technica ll y. 

In general, there has been a shift in methodological and pedagogi cal focu s from preventi ng e rrors 

to leaning from errors since the time of audiolingual ism. T hi s can be in short expressed in 
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Geo rge ' s ( 1972: 189) as " It is not worth y that at the beginning of the 60s the word 'error was 

assoc iated with co rrection' , at the end with learning." 

2.6.1 Should Learner Errors be conecled? 

The most important decisio n to be made before we co rrect the learne rs ' erro rs is whether to 

correct o r not (Edge 1989: 18). Thi s is because there is controversy amo ng scholars over whethe r 

errors should be corrected at al l. Krashen ( 198 1, 1982) . for instance. c lai ms that error co rrecti o n. 

like grammat ical explanations, is o f little bene fi t for long-term acqu isi tion . T hi s claim is based on 

the fact that acquis ition is a sub-conscious process. Nunan ( 1989:3 1) howe ve r surveyed that there 

is a strong preference of learners for the ir error correction. Cathcart and Olsen' s (1976) stud y 

cited in Hendrickson (1978:389) also indicated that students find the ir erro r co rrect ion useful and 

des ire to be co rrected. 

On the other hand , Chaudron (1988: 136) states that whether learners ' erro rs should be corrected 

may not be however dependent en tirely on their preferences, a lthoug h satisfactio n of their 

perceived need may be important fo r a positive attitude. The answer should fo ll ow primaril y fro m 

evidence of the effectiveness of error correction. When learners are not abl e to recogni ze thei r 

own errors, they need the 11elp of someone who is more effi c ient in the language than they are. 

We cannot a lways ignore our students ' co rrectness in their use of English. This is because 

successfu l communication depends on a certain leve l of accuracy. Bes ides. a lot of examinati ons 

depend on how accurate a student is in const ructi ng correct pieces of language. Hence. whether to 

correct learn ers' errors wi ll depend on the purpose. That is whether we focus on flu enc y or 

accuracy. When the objective is to encourage flu ency, it is not necessa ry to correct unless they 

affect the communicati on whereas when the objective is accuracy. it needs to be corrected . So the 

necessity and importance of correction depends on the cond ition (Edge 1989: 18-20). 

Ur ( 1996:246) supports thi s idea. Whether we treat o r not our lea rn er' s error depends on the 

conditions. Accordingly, there are some si tuati ons where we m igh t prefer not to correct a 

learner's error: in fluency work. fo r example, when the learner is in mi d-speech. Correcti on in 

such cases wou ld d isturb and discourage than help. However. the re are other si tuations when 

co rrection is likely to be helpful. 
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Of course, learners may react badl y if their teachers or friends beg in to ' over correct" them. The 

problem is to find the ri ght ba lance all the time. Thus, even the first stage of the deci s ion making 

process that is, the questi on of whether to teat the error or to ignore is not a s imple matter 

(A ll wright and Bailey 1991: 1 03). 

2.6.2 When Should Learner Errors be corrected? 

After the decision-making process of treating learners' e rrors, the next issue the teacher dea ls 

with is abo ut the ti me 'of error treatment. Regarding whe n to treat errors. the teac her ma y have 

three choices. He/ she may: 

(a) Deal with it immediately which invo lves the interruption of the lea rner in the mid­

sentence. 

(b) Delay the treatment some what (for example, until the learner fmi shes w ith the message 

she/he was trying to convey. wh il e still treating the error with in the boundaries of the 

same lesson in which it occurred. 

(c) Postpone the treatment for longer periods of time. For instance, oral erro rs. particularly if 

they are patterned and are sha red by a gro up of learners may form the starting poi nt for a 

future lesson (A ll wright and Bailey 1991: 1 03). 

Among these altern ati ves, the immed iate error treatment is considered a di srupti ve practi ce wh ich 

cou ld eventuall y inhibit the learner' s willingness to speak in class at all . 

Non'i sh (1983: 11 6) states. when the learner is more concerned with expressIng a mea 111 ng. 

imparting some information or opinion. than wi th the forms of a language. he/she should not be 

stopped and corrected " in mid-stream." He recommends the teacher to record the gel1era l 

problems in his notebook and incorporate into later teaching points. 

Murphy (1986:146) asserts that the idea that learners' errors sho ul d be instantl y corrected does 

not have supporti ve ev idence; hence he clai ms that there is no use to interrupt learner' s act ivity 

when they can be corrected after word s. Acco rdi ng to Hendri ckson ( 1978:390). errors shou ld be 

tolerated during communicati ve practice. and grammar correction should be reserved for 

mani pU lative grammar practice. He also suggested that serv ing error correct ion for manip ul ative 

gram mar practi ce and to lerati ng more errors during commun icative practice can have bene fi cial 

effect on the fee lings and pe rfo rmance of learners. 
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Of course. the need of immed iate correction becomes crucial when mi stakes of fluenc y whic h 

affect meaning occur. Regarding thi s, Murphy (1986: 147) state mistakes of fluenc y occur and 

may need immediate correction. For example, when some learners in a group are unab le to get a 

turn to speak or everyo ne is avo iding the gaze of the current speake r to avoid having to speak 

next or if the group goes s il ent and in unclear on how to proceed. it needs to intervene and 

comment why communication has broke n down. They are mak ing an erro r of fluency and are no t 

handling turn tak ing appropriately. 

Broughton et al ( 1978: 140) state that immediate feedback is poss ible in both writte n as well as 

oral work. This is va luable to the lea rner if it is supported by the teache r on the spot to give some 

practice, other wise it becomes counter productive. 

Sometimes the teacher may face diffic ulty in providing immed iate feedback for hi s learners. In 

such cases. he/she can postpone it. But co rrect ive feedback becomes less effecti ve as the time 

between the performance of the skill and the feedback increases (A ll wright and Bailey. 

19911 03). 

2.6.3 Which Learner E rrors should be treated? 

It is true that errors are not onl y inevitab le but also an essential part o f learning in the classroom 

(Norrish 1983: 113). Hence, it is not surprising to come across considerab le numbe r of errors. The 

point is which errors have to be co rrected. Regardin g thi s Hendri ckson (1978:392) states 

correcti ng three types of errors can be quit e use ful to second language learners. These include: (a) 

erro rs that impair communicati on sign ifi cantly; (b) errors that have hi ghl y s ti gmati zi ng effects on 

the listener or reader; and (that cause the most unfavo rab le reactions) errors that occur frequentl y 

in student' s speech and writing. 

The priority of errors that affect communication is supported by many scholars. For example. 

Krashen and Terrell ( 1983:118) citing Burt and Kiparsky. 1972) state erro rs th at interfere w ith 

communication or impede the inte llig ibility of a message (global) errors should deserve priority 

in correction. Norri sh (1983:7) suggests that errors that cause irritat ion but do not block 

comprehens ion (local errors) should receive a lower pri ority of treatment than those whi ch 

prevent comprehension or m islead the li stener (global) errors. I-Ie adds that in any piece of 

written work (or spoken language. too) the errors wh ich would come at the top of a li st of 

teacher's pri ori ti es wo uld be g lobal rather than local. In any assessment. it is the global error 
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which would attract most attention and presumably, lose most marks or lead more easi ly to 

failure to understand the speaker's intended meaning. Hence. as fa r as remedial teaching IS 

concerned , the global error wou ld need treatment before the local ty pe (Non'ish 1983: I 08). 

Hendrickson clarifi es global error type as a communicat ive error which causes a profic ient 

speaker of a foreign language ei ther to mi sinterpret an oral or written message. or to consider the 

incomprehensible message with the tex tual content of the error whi ch in tu rn means a lingui stic 

error that makes a form or structure in a sentence appear awkward but causes a proficient speaker 

of a fore ign language little or no difficulty in understandi ng the intended meaning of a sentence 

given in its contextual framework . 

2.6.4 How Shou ld Learner Errors be corrected? 

How to treat learners' errors in classroo m is another basic quest ion to be rai sed among teachers 

and scholars. Once the teacher decides to treat not iced errors, and decide when they will do so, 

they have a variety of methods. Regarding this Chaudron (1977:33) states at least three moves 

involved in learner 's error correction after they commit the error. 

a. The teacher can treat an initial foll ow-up move. whi ch consists of some 5011 of treatment that 

optional ly accepts eva luates and comments 0 11 the error. Ignor ing an error or exi ting may occli r 

si mu Itaneously. 

b. Some opening moves, or elicitation, wi ll be necessary to get th e stud ents or tran sferred students to 

respond aga in . whether or not any initial fo llow-up trea tment has been prov ided. Lacking a fol low-up 

move, the opening move Jllay convey information regard ing the error in some implicit way or even 

exp licitly if the elicitation focuses on the error. 

c. The student(s) wi ll then rep ly aga in . But the fact that further errors would au tomat ica lly re-enter the 

flow at the top of the diagram as a student' s answering move (this coul d resu lt in a new corrective 

treatment) is not shown in the mode l. The students' correct replies may optiona ll y be followed by two 

flili her moves. 

A Teacher Follow-up Move offering approbation (aga in accepting. evaluating and/or 

commenting, although positively onl y) . 

The basic se ri es of Moves (foll ow-up. opening. answering) in final const itutes a correcting 

exchange. Tn the model, the classroom moves are shown on the leti side. and the particular' Acts ' 

that constitute these moves and that are pertinent to corrections are in quotati on marks. The 
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Since the model is useful in identifying corrective exchanges, the researcher will employ it to 

segment the classroom moves in the lesson transcript data collected for the study. See figure 

below. 
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Another model to be used by teachers to decide how to treat errors is the Chaudron's ( 1977:37) 
I 

model of corrective di scourse which provides various techniques to be used in classroom. So this 

model is also used by the researcher to identify the types of corrective treatments used by the 

teachers in the study. See fi gure 2 below . 
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All wri ght and Bail ey (1991:105) exp lain. teache rs have at least three choices in deciding how to 

treat learners' erro rs. 

( I) In fo rmin g the learner that an error has been made, (2) informing the learner of the location of 

the error, and (3) informing the learn er the identity of the error. 

When learners commit errors, the teacher can inform the learner that he/she has made error. Th is 

can be using different techniques like repeating the mistaken part of spoken discourse. 

questioning, denying or using expressions of gest ures. If these fa il to inform the learners to notice 

their errors, the peer correction can be used as an alternative. The teacher can locate where the 

error occurred. If both self-correc ti on and peer-correction fa il to be e ffect ive . the last resort wi ll 

be the assistance of the teacher. The teacher can co rrect the error and spec ify (exp la in) the nature 

of the error to students (Harmer 1991 :68-69). 

Regarding the treatment of learner's errors, scholars point out different problems. Chaudron 

(1988: 145) states one of the most noted problems with cO ITective feedback is that repet iti on of a 

speaker's utterances can serve several funct ions, of either a negative opening move intended to 

verify the understanding of the correction. Th is last move is shown by the di scursive options of 

the correct ions " test for efficacy" or "return to ori gi nal error maker" (correcting) o r a posi ti ve 

nature (agreeing, appreciating, understanding). Repetitions are a mong the most CO l111llon 

corrective feedback. Correcting repetitions usually contain some addi ti onal infOl"mation or a 

discourse feature that signals them to be corrections instead of confIrmations. such as a s li ght 

modifi cation of the original utterance (reduction or additi on or substitut ion). an emphas is in stress 

or lengthening of segment, a question ing. intonat ion, or other correcting ac ts, Thus the problem 

is, for L2 learners, whose grammar may not encompass the target rule. the modification. or 

emphasis may be imperceptible, or perceived as merely an alternative to their own utterance, 

because accept ing, approving, conforming repetit ions occur frequently in the same contex ts. So it 

may be confusing fo r students (Chaudron 1988: 145), 

Elli s ( 1994:586) explains the inconsistency with wh ich teachers correct learners ' utterances. al 

times accepting a fau lt target language form fo r the sake of communicative purpose, at times 

co rrect ing the same or similar error, and at times co rrecting minor error. or alterin g learners' 

meaningful communication for the sake of the examp le. 
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2.5.5 'Who should cOI'reet Learner Errors'? 

Oncc' the teacher has decided to treat learner errors. a further issue in the serious of questions 

invo h '~d in decision making process leading to treatment concerns the question of who shou ld 

correct not iced errors. 

The apparent poss ible answers to th is questi on acco rding to Chaudron (1988: 150) are: the 

teacher. the karner making the error, or the other lemners. Long (1977) al so strengthens thi s idea . 

He st :lles the teacher to have three opti ons: to give the error maker the chance to se lf-correct. to 

call "'1 other learners to provide correction or to do the correction him self. 

It is ckar that the idea that learners need to be given the chance to correct themselves seems to 

attract the support of many scholars and researchers. Al lwr ight and Bail ey ( 199 1: 107). it is not 

surpl i'i ng that the most common so urce of feedback to language learners in c lassrooms is 

treatill\::nt provideci by the teacher. however, there is doubt about the effectiveness of thi s kind of 

treatment in terms of the teacher' s and lea rner' s goals. As to them more actual learning may 

ensue' if the learners accomplish a substanti al proportion of the correc ti ve task themselves. 

Gardner (1990:7 1) suggests a principle in which al l researchers support the correction which 

invo h es the learners themselves in feedback processes. 

As t" Edge ( 1989:24), the best forlll of correction is self-correction. Thi s is because peop le 

usual I.' prefer to put thei r own mi stakes right rather than be corrected by someone else . It is al so 

eas ier (0 remember se lf-correct ion, because someone has put something right in his or her own 

head . So Edge emrhasizes the importance of givi ng chance for se lf~correc tion and advises us not 

to correct the mistake ourse lves, rather to show that mi stake has been Illade. It is al so advi sable to 

give the student a litt le time to recognize the mistake and correct it. 

The tC'acher needs to in form the student about the commission, location, or identity of the error 

made. On th e: other hand he/she could offer the learner the opportunity to try to se ll~correct 

without any r'urther help from him/her. This is because on ly the learners are actua ll y capable of 

maki! ,!~ changes in their developing inter langauge systems. Thi s enco urages the long- term goals 

that ,I udents will repa ir thei r own cOlllmunication breakdowns and produce the target language 

accurate ly and tluen tly without guidance from us. and that the correc t form s will be internalized . 

Therc'I(lre, it is im portant to allow lea rners both time and opportunity in our classrooms for se lf 

repair (A ll wri ght and Bail ey 199 1 :107). 
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Edge I 1990) asserts that se lf-correcti on is a good starting-point as students prefer co rrecting 

themse lves and will remember the correct ion more easil y, particu larl y in the case of slips. 

Hendrickson (1978:395) states that most classroom teachers assu me the respons ibility for 

correcting the ir student' s errors. Many may al so think that the teacher is expected to be the most 

common source o r information about the target language and to react to errors wheneve r it seems 

appropriate to do so. Ho weve r, it is suggested that the teacher should not dominate the correction 

proced ure. 

Someti mes, learners may fail to correct their own errors. In th ese c ircumstances the teache r is 

expected to encourage the peer co rrecti on. A ll wright and Bailey ( 199 I : I 08) states that another 

possibil ity when learners fa il to correct themse lves is using other learners to help provide 

corrective feedback because it wi ll be possible for many st ud ent s to recogni ze and repair their 

classmates errors. Accord ingly peer feedback is im portant for the teacher to estab lish a tone of 

mutu:.li support, so that lea rners are not overwhel med by corrective input. 

Edge ( 1989) recommend s peer-correcti on as a useful technique for the correction of errors, as it 

gives learners opportun ities to think about language. li sten to and co-operate with their peers, and 

become less dependen t on the teacher. However student s from some cu ltural backgrounds may 

interpret correction t·j·om their peers as criti cism and feel that the teacher is not doing her/hi s job 

properly. For thi s reason he suggests peer-co rrection and informs the advantages of it. They state 

that peer- co rrecti on enables learners to think about the error and to learn from each other. 

Edge I I 989:26) not only recommends pee r-correction. when se lf-correct ion fails. but a lso points 

out fOllr advantages of peer-correction. 

These include: 

( I ) When a lea rner makes a mistake and another learner corrects it. both learn ers are 

involved in li stening to and thinking about the language. 

(2) When a teacher encourages learners to correct each other's mi stakes. the teac her gets a lot 

of importan t informati on about the students ' ab ili ty. 

(3) The students become used to the idea than they can learn from each other. 
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(-1) If students get used to the idea of pee r-correct ion without hurting each other"s fee lings. 

than will be able to help each other learn when they work in pairs and groups when the 

teacher cannot hear what is said. 

Chaudron (1988: I 5 I) citing the study of pica and Doughty ( 1985) reveals that the frequency of 

other-correction and complet ion by students is higher in group work than in lockstep teaching. 

The practi ce of en listi ng learner invol ve ment in correction of peers is supported. This is because 

tasks invo lving exchange of in fo rmat ion from both learners necess itate more negoti at ion of 

llleanl11g. 

Regard ing teacher-correction , Edge (1989:27) states, the more the students are in vo lved in 

correction, the more they have to think about the language used in the class room: however, this 

may not always be poss ible. Sometimes the students may fail to correct their errors and in such 

cases they need the teacher' s help. I f neither the student who made the error. nor any other 

student can correct it. then the teacher is expected to give more help. On the other hand. when 

both self-correction and peer-correction fail to do their work. the teacher can sometimes help by 

focusing attention on the place where the error occurs. This does not mean that the teacher has to 

give the correct form straight away. The teacher can use different techniques (for example. 

repea ting the sentence up to the mi stake and then in vite someone to continue. repeating the 

sentence including the sentence etc). 

The teacher is encouraged to use non ve rbal clues like counting sy ll ables or words on her/hi s 

finge rs. tappi ng, clapping, and visual clues on the blackboard to indicate correc t pronunciation 

and natural stress and intonation patte rs. Ifall these poss ibilities fail. the teacher needs to give the 

corrcc t form (Edge 1989 ) 

Hendrickson (1978 :396) puts, teacher correction of learner errors is important to many students. 

but it may not necessar ily be an effective instructi onal strategy for every student or in all 

langll"ge classrooms. Therefore, self-correction or per-correction supported by teacher gu idance 

is more helpfu l for some teachers and learners. 
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2.7 Studies of F'eedbacl< in Ethiopia 

There have been studi es on both written and oral feedbacks conducted in Ethiopian context. 

Some of the studies on written feedback include Getnet (1994), Tesfa ye ( 1995). [talo (1999) and 

Mesfin (2004) and Taye (2005).Getnet's study focuses on teachers' response to students ' written 

work wh ich revealed that teachers rarel y focus on higher order concerns during thei r lea rners' 

written work feedback. Instead they focus on minor areas like mec hanics and grammar. Tesfaye' s 

study was based on the investigat ion of the relation between self-cor rection and learners' 

performances. He came to the conclusion that se lf-correctio n is more effecti ve than other 

techniques to Improve learn ers' written performance. 1talo ( 1999) in hi s Docto ral thesis 

investi gated comparison of the effecti ve ness of teacher and peer-feedback in students' written 

performance and found that both techniques led to comparable results. Mesj~n (2004) showed the 

equal importance of sel f-correcti on and peer-correction in students' essay writing performance 

after explori ng the effectiveness of these two correct ions. Taye 's (2005) study focused on the 

effect of w ri tten' feedback on stude nts' written performance. His findi ng showed litt le 

contribution to students' performance. On the other hand, the studies on oral correction include 

Wondwosen (1992), Teshome (1995). Temesgen (1999), Nuru (2000) and Sileshi (2008). 

Wondwosen stud ied on classroom feedback behavior of teachers in which he found 29% of the 

class time is spent on giving feedback by teachers. Teshome studi ed about teachers' treatment of 

learners' o ral errors. He concluded that teachers lack awareness about the important types of 

corrective techn iques. 

Temesgen ( 1999) investigated lea rners' perception of teachers' verbal feedback. His fi nd ing was 

that the ex planation about correctness and incorrectness from thei r teachers is per~eived 

positively by lea rn ers. 

Nuru (2000) in hi s Doc toral thes is explored the ex tent to which primary school EFL teachers use 

feedback to communicate th ei r expectations about the ability of indi vidual students and identi fy 

the ways in which they use thi s aspect of classroom interaction in differentiating between 

students o r hi gh and low expectations. The finding showed the high ach ievers rece ive much more 

feedbac k types than the low ac hievers. 
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Sileshi (2008) studied corrective feedback on students ' ora l errors. One of hi s findings is that 

teachers do not seem to have enough and appropri a te informati on as to which co rrec ti ve 

techniques are useful to the students' ora l proficiency. 

In gene ral , though there were researches conducted on error corrections in the Ethiop ian context, 

few "I' these focused directl y on th e present study topic. Though thei r areas of focus differ, the 

work s of Teshome. NlIrli and Sileshi were more related to this topi c . This sho ws that the area is 

not full y investi gated. So, it is thi s gap that the researcher intended to narrow . 
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CHAPTER THREE 

RES EARCH METHODOLOGY 

3.1 Introduction 
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[t was mentioned earl ier in the first unit that this research is aimed at ex ploring EFL teachers 

treatment of their students' oral errors in EFL classrooms. More specificall y it focused on asking 

the \\'ay teac hers treated students' oral errors. the major errors that cause diffi culty in the 

students' comI11unication, the techniques or the correc ti ve feedbacks teachers more likely use in 

the corrections and the extent to which they interrupted or delayed their students' oral responses. 

[n th is chapter, the subjects of the study. data co ll ec tion instru ments. me thods of deve lopment of 

instruments used for the study and data analys is are discussed. 

3.2 Research Participants 

As Burges (1 983) in Ze leke (2006:29) points out. it is essent ial for the success of the research 

stratcgy that parti cipants are full y in sympathy with the task. He stressed that reluctant subjects 

will rarely provide usable data. Therefo re, in thi s study, se lecting an appropriate school and 

propcr research subj ects in the school has been accompl ished through purposeful selection. 

Shambu Senior Secondary and Preparatory School. at Shambu town of Horm Guduru. Wo llega 

Zone. was deliberately selected fo r the study. Th is is because the researcher knew the area very 

well and thought that he would not find any difficulty while conducting the study. 

[n conducting the research about the teachers' treatment of their students' ora l errors in the 

selectcd school, the subjects of the study were fo ur grade nine English language teachers and all 

the students in the classrooms observed. 

3.2. J The Teacher Subjects 

The mai n sources of the data fo r this st ud y were the English language teachers in Shambu Senior 

Secondary and Preparatory Schoo l. For the data co ll ected through observa tion and in terview four 

teachers were selec ted from six teachers currently teaching at thi s grade leve l based on their 

will ingness to be observed and interviewed. All the teachers were dip loma holders and grad uated 

from di fferent educational insti tutions in the co untry. All of them are currently tra in ing fo r their 
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first degree in diffe rent institutions.They have served from 8 to 2 1 years. Then. they were 

observed while they were teaching in their classes . These teachers we re also in terviewed to 

consol idate data gathered from classroo m obse rvation and from students' interview. 

3.2.2 The Student Subjects 

The other sou rces o f the data fo r the study were the students from the se lected classes . There 

were 26 classes in thi s grade leve l taught by six teachers. Among these , 16 classes were occupi ed 

by the fo ur teachers se lected for the study. So one from each of the fo ur teachers' class is selected 

purposefully . Each class had 72 students. Thus. a total of 288 students took part in the study. 

After se lecting the c lasses with the English teachers, the researcher selected twelve students who 

would be closely interv iewed. The researcher used the students' tirst semester perfo rmance in 

Engl ish. Based on this. the top. the ave rage and the lower stude nt s from each selected section 

were considered. In selecti ng these students. the researcher was supported by Engl ish teachers. 

Based on thi s, the top-ranking, the average ranking and bottom rank ing students from each 

selected secti on we re considered. 

From each secti on. th ree students we re chosen. Si nce four secti ons we re se lected . a total of 

tweh'c students (four sect ions X three students) we re chosen based on thei r first semester Eng lish 

language examinat ion results to represent the school under the study. 

Top achiever = one student wi th the highest mark in Engli sh 

Average achiever = one student with ave rage mark in Engl ish 

Lowest ac hiever = one student with the lowest mark in Engl ish 

Here. the average mark is obtained by adding the two ex tremes (the highest and the lowest 

marks) and divid ing it by two. The re was no ove rl appi ng of the students ' mark s. 

3.3 Instruments of Data Collection 

To co ll ect the data for the stud y, two types of instruments we re used. These are: classroom 

observation and interview. Classroom obse rvation was the primary source of data in the study. It 

was lI sed to co ll ect data abo ut the teachers' feedback behav iors in EFL classrooill. The interview 

for the students a nd teachers were to substantiate whether the ir respo nses contirm wi th the 

classroom observation. 
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3.3.1 Class room Observation 

Observation used in quali tative research usually consists of detailed descripti on of people 's 

acti vities. actions and the ful l range of interpretational interactions and organizational processes 

that are of observable human exper ience (So lomon 2004). 

Classroom observation in th is study was used to collect data about English language teachers' 

treatment of their students' oral erro rs in the class rooms. To gather data about actual classroom 

internction between the EFL teachers and their students. and to catch most of the classroom 

interact ions, the observation was supported by video recordings. 

In order to get the teachers and students who participate in the study (observation and interview). 

the researche r considered the necessary preconditions. He asked the kindl y support of the 

school 's adm inistrators like the director and the English language department head. So the 

researcher fir st contacted and consulted the di rector of the school. He introduced himself, 

explained the purpose of his research and asked cooperation. Then the director introduced him to 

English language department head so that the department head aga in introd uces him to some 

selected Engli sh language teachers for the observa tion and interviews to be carried out. The 

researcher contacted the teache rs and asked their wil li ngness. Before the interview. he explained 

to them the objective of the research. 

Before the actual recordings of the lessons, the researcher fami lia rized himself with the classes. 

This was to establish a good relat ionship and to min imize unnatural classroom behaviors that 

mighl affect the data to be collected for the researc h. For this purpose. thc researcher ca rr ied out 

two observations in each section. The fi rst observat ion was done to familiari ze the researcher 

with the classroom. In other words, the first observation was used as a lesson to lea rn for 'the 

second observation so that mistakes that happened du ring the observation were corrected and the 

necessary adjustments were made for the actua l observations and recordings. It gave the 

researcher a good opportunity to experiment with the observati onal techniques and some 

experience about teachers treatment of their students' oral errors in language class rooms. To 

avoid irrelevant lessons (lessons which do not go with the objectives of the stud y), the 

observations were made on relevant lessons. The four teachers were on si mil ar lessons. So the 

observations were based on exerc ises about conditional clauses. co mpound nouns and rela ted 

exercises. 
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During the second observa tion sessions, the researcher himself came to the classes wi th the video 

camera. To avoid the invo lvement of another person in the class room and to reduce fi nancial 

wastage , the researcher did the video recordings by himse lf. It helped the students not to reserve 

themselves from revea ling the ir actual class room interac ti ons (natural behaviors). 

Besides. it provided good adaptation and expe ri ence fo r the resea rcher to see the class room 

situati ons, the teacher and the students' interacti on which helped him in the ac tual recordings. 

After all the necessary preconditi ons were made. the actua l recordings of eight lessons taugh t by 

four teachers were carried out. These video recordings we re dubbed to describe the behaviors 

shown in the class room to see teachers' treatment ortheir students' oral errors. 

3.3.2 Intervievvs 

Inteniews are used as an indispensable method of data collection in thi s stud). Ze leke (2006) 

states interviewing research subjects aim to ask questiol's to explain the reasons underlying a 

problem or an issue. According to Patton (1990:278). an interview is a qual itati ve research 

technique that allows person-to-person di scussion and can lead to increased insight into people' s 

thoughts, feelings and behavior on important issues. The writer adds . "We in te rview people to 

find out from them things that we cannot directl y ohserve" (Ibid ). Thus. in order to confirm the 

data co ll ected through classroom observation, interviews for teachers and students were used In 

thi s study. 

3.3.2.1 Intervievv for Teachers 

The teachers' interview questi ons were intended [0 investigate basic informati on fo r the research 

obj ect ives by eliciting their perspectives. These interview questions dealt with how English 

language teachers of the school treat their students' oral errors. These include: the techniques and 

strategies they employed to treat students' oral practice. the types of correc tive feedback they 

provide. and the extent to wh ich they delay or interrupt students' utterances fo r oral co rrection. 

To encourage hi s respondents to talk at length and to get a complete picture of the ir views on 

classroom practices of oral error treatment. the researcher used seven open-ended interview 

questi ons. The interview questions for teacher subj ects were prepared and co nducted in Engli sh. 

This was because the researcher thought that teachers wou ld face no ditli cu lty in understanding 

the Eng li sh version of the interview. The intervi ew quest ions were conducted to them afte r the 
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classroom observation. Then they were tape-recorded and transcribed for qua litati ve anal ysis. To 

record the interviews, National Panasonic tape recorder was used. All the interviews were 

recorded on tape - cassettes. 

3.3.2.2 Interview for Students 

The students' interview questions were more or less rela ted to issues with the teachers' interview 

questions. This interview was aimed at conso lidati ng the data gathered through classroom 

observat ion and that of teachers' interv iew. It focused on: how or in what way their teachers act 

when they commit oral errors. the techniques and strategies the ir teachers used duri ng the oral 

error treatment and the students' perception on their errors. 

To get more accurate and hones t responses. the interviewer explained and clarified both the 

purpose of the research and the interview questions. Besides. the researcher followed upon 

unclear and incomplete responses by aski ng add itional probing questions. To avoid confusion. 

and lack of informat ion due to language di ffi cu lties. the interview was prepared and conducted in 

Orolllo language. The interview had also seven open -ended items. 

To crosscheck the accu racy of the trans lati on of the interv iew questio ns from English to Oromo 

language, the researcher gave it to two instructors of A.A.U College of Education. One was from 

English language department and the other from Oromo language depa rtment. Both of them had 

good knowledge of translation. So based on thei r feedback, the researcher made the necessary 

correct ions befo re writing the final interview questions. 

3.4 Method of Data Analysis 

Cook (200 I: 143) citing Sinclair and Cou lthard (1975). points out that classroom exchange has at 

least three moves: the Initiation (I) which invo lves the teacher's initi ati on requ iring someth ing of 

the student to something, the response (R). whi ch in vo lves the students answer to the teache r' s 

initi ation (which is may be the question asked) . and the Feedbac k Ifo ll ow-up move (F). which 

involves the teacher's announcement of the answers from the student whether it is wright or 

wrong. Because the basic object ive of thi s study is to investigate how EF t.. teachers manage or 

treat their students' oral errors, the trea tment after the students' errors wi II be in foc us. Thi s is 

because inform ing the student that the response contains an error by itse lf needs to give a student 
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a chance to investigate and correct his/her error In the answerin g move wh ich comes alter the 

teacher's fol low-up (feedback-move), 

In acld ition to the three moves above, Chauclron (1977:33) discusses the teachers' follow-up 

move following the students' in iti al /answering move that contains an error. According to him, 

the answering move which helps the student to respond again after the teache(s feedback or 

foll oll -up needs to be the part of student's oral error treatment. This means , there is a fourth 

move which is the Answering Move in which the student responds aga in after the teacher's 

Follow-up move focusing on correct ive feedback. 

The re searcher then used the combinat ion of these models developed by Chaudron in which the 

fo ur moves (Initiation-Move_ the teacher requires the students to something, Answering­

Mow _ whi ch invo lves response contain ing an error from the student, Follow-up Move_ in 

which the teacher provides co rrect ive feedback in forming that the response conta ins an errol'. and 

is meant to him/her to try again) and the Answering-Move in which the student responds aga in by 

attempting to correct the error) are included. Thus, a single extract of correct ive exchange in the 

classroom wi I I have at least four moves. 

The researcher also used Chaudron's (1977:37-39) model of correct ive discourse for analyzing 

data gathered from classroom observation lesson recordings. Thi s mode l consists of thirty one 

different types of correcti ve treatments employed by the researcher to classi fy the types of 

treatments the subject teachers used in thi s study. Because the model is mainly about correcti ve 

feedbacks, the researcher used it to identify the types of treatments used by the teachers du ring 

classroom observat ion, See the model attached at the end as an append ix. 
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Anal ysis and Disc uss ion of Res ults 

4.1 Introduction 

The data co llected from classroom observati ons and from interviews conducted to both teachers 

and st udents do not by themselves indicate the results or the fi ndings. Hence. it needs to organize, 

categorize, analyze and di scuss or interpret these data to come to the tindings. That is why the 

next ,ections under thi s unit deal with these affa irs. 

4.2 Ca tegory of the Identified E rrors 

This chapter presents the analysis and discussion of data co llected fro m two sources. Classroom 

obsen'3tion and interviews of teachers and their students. Based on thi s. 124 errors were 

identi li ed and classified under 12 categories as shown in the table be low. 

Table 1 Frequency and Percentages of the C ategory of Errors in th e Fo ur Sections. 

Type of error Section J Section II Section III Secti on Iv Total % ge of 
F % F % F % F % F % error 

P;:OI~unc iat ion 
~:;---

categor)i 
9 26.5 8 25 6 J 8.7 8 30.8 00 100 26.6 

Tense 9 26.5 4 12.5 5 15.6 2 7.7 20 100- 16 
Agreement 0 8.8 6 18,7 8 25 5 19.2 22 100 17,7 0 -
Preposition 2 5.9 - - 2 6.3 - - 4 100 

, 
0 I-:':-:--' •. 1------1.--- ----- ---_. -iX--- '-: Word order 0 8.8 - - - - - 0 100 0 - 0 

~Ies I 2.9 2 6.3 I 3.1 I r~L- 5 100 14 
2.9 I 3, I I 3.1 0 

-C __ _ . _. _____ . 

Wrong I - - 0 100 2.4 ' 
num bers 
Adjectives 2 5.9 I 3. 1 - - I 3.8 4 100 3 

2.9 
1-- --...,-'- -----

Verb "roup I 4 12.5 7 2 1.8 2 7.7 14 100 , I I 
1-:-;--' '" - - ----- 8- - -I 00- 1 6~4 -- --Vocabulary - - 5 15.6 - - 0 I 1. 5 0 

Noun group 0 8.8 - - 2 6.3 I 38lli 100 4.8 0 
~. 

0 
---_. ---_. 

Miscellaneous I 3. 1 I 1.5 4 100 3 - - - - 0 

2G.9 I}~,-~_~~_J -=-.. 
Total 34 27.4 32 25.8 32 25.8 26 '---...... .. 

According to the li'equency and percentages of the category of errors identi fied in the lour 

secti ons indicated in the ta le above, errors in pronunciation accoun t /'0 1' the hi ghest frequency and 
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percentage. Errors in pronunciation here re fer to the deviation of students' accent from the nati ve 

speakers' pronunciation. This can be made clear by the following example. 

Extract -38 

T: Bahiru, would you try question no. 127 

S: When salt I sa: It I water freezes, the ice contains very little sa lt Isa: It /. 

T: How do you pronounce the word with [the teacher spelt the word] s-a- I-t" 

Belay: salt/s:::>: It I 

T: Is:::> : It! it is correct. 

In the above extract, the first student' s utterance is not correct. The student pronounced wrongly 

simply based on sound of the first vowel sound. A total of33 sim ilar errors of pronunciat ion were 

made by the students under study. The percentages of the pronunciation errors comm itted 

indicate 26.5 % in section 1,25% in sect ion 11 , 18.7% in section II I and 30.8% in section IV. 

The second most frequent errors ident ified in the study were errors related to the relationship 

between subjects and verbs (agreements). See the extract below. 

Extract-61 

T: Calories (measure) the energy contained in food. Ok. Chaltu? 

Chaltu: Calories measures ... . 

T: Measure or measures? Remember 'calories' is plura l subject Lasi" 

Lasi: Measure. 

T: That is 'measure ' . This is agreement. 

[n the extract above the first student (one who made the error) did not understand the relatio n~hip 

between the plural subject 'calor ies' and the ve rb ·measure ·. That is why she used singu lar verb 

for plural subject. Next to the errors of pronunciation. these errors of agreement and related ones 

were made repeated ly. [n the study, they share 17.7% of the total errors committed in the four 

sections and covered 8.8% in section 1, 18.7% in section II . 25% in section III and 19.2% in 

section IV. 

The data collected for this part of the study indicates that erro rs related to times of act ions 

(tenses) take the position of the ]'<1 most ti'equent errors committed in the four sections. The 

following extract shows this. 
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Extract- 43 

T: Number one, Demmi? 

S: [ wil [ came if you want me, 

T: No. Not. Come on Derartu [the teacher wrote on the black board] and asked. what is the 

present form of came? 

LL: Come, 

T: Derartu, it is come ok, 

The above extract indicates that Derartu should not have used past form. rather she should have 

used the present ve rb, She made thi s error because of lack of knowledge about tense, These and 

other re lated errors accounted fo r 16% of the total errors made by the students in the fou r sections 

and covered 26,5% in section [, [2,55 in section [I , [5,6% in section III and 7,7% in section Iv. 

The other types of errors repeatedly committed by the students in the four sections of the stud y 

were errors related to verbs. These errors refer to the students' misuse (addi tion or omiss ion) of 

verbs (l ike verb to be, verb to do. verb to have) past participles or in finit ives , One of the extracts 

fro lll the appendix is presented below to indicate th is, 

Extract-54 

T: Can you tell us your answer? [Teacher pointed at the girl], 

S: [fthe bus had broke, we would have been late, 

T: No. Not broke. [t should be . ? 

S: Break. 

T: Broken should bethe answer. Ok. 

[n the above extract, the student who tri ed to give the correct answer failed to do so. She used 

inappropriate ve rb forlll after the word 'had' in it~ clause of conditional sentence type III ,She 

should have used past participle fo rm of the ve rb. 

These types of errors took the 41h most frequent types of errors in the four sections and shared 

[ I % of the total errors committed , Their distribution covered 2.9% in section I. 12.5% in section 

11 ,2 1.8% in section rrr and 7,7% in section IV,The data here indi cates that from the four sections 

on ly 2.9% or the least frequent verb errors occurred in section I. 
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The linh most frequent types of errors id e ntil~ed were e rrors related to wo rd J11 eanings o r 

contex tual usage of vocabulari es . One of the ex tracts abou t e rrors in voca bulary is indicated here 

under. 

Extract-70 

T: The new govern J11 ent po li cy wide pu blic support. Yes. You . answe r it. 

S: Benefit 

T : Not correct. Another person, Ge lana? 

S: Rece ive. 

T: Received. 

In th e above extract, the I " student fa il ed to use ap propriate contex tual word which can J11ake the 

whole sentence meaningfu l. These kinds of errors happened 8 times in the fo ur sections and 

acco unted 6.4% of the tota l 124 errors ident ifi ed. They cove red 15.6% in secti on 1I and I 1.5% in 

section IV; however, they didn ' t happen in secti ons I and I II. 

The data collected also revea ls that students were heard while using inappropriate o r m isused 

nouns or pronouns . These errors refer to using nouns instead of pronouns or v ice-versa, addition 

or oJ11iss ion of nouns or pronouns. 

Extract-I7 

T: Ok. Number 5? 

S: If there was no freedom of speech, there wou ld not so lve the ir prob lem. 

T: Is he right? 

LL: Yes, Yes. Teacher, Teacher 

T: Ok. You 

S: should be ' they would not' .. 

T: Good. Thi s is correct. It is ex plici t pronoun to be used here. 

Here the student used ' there' in place o f the pronoun ·they'. T hese led the who le sentence to be 

meaningless. These types of errors of course occurred on ly 6 tiJ11es fro J11 the tota l 124 errors 

identilied. They accounted on ly 4 .8 % of the total errors and cove red 8.8% in sec ti on l. 6.3 % in 

secti on III and 3.8% in section IV. They d id not occur in secti on II at a ll. 
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According to the data col lected and organized in table 3, although they we re not so se rious 

problems like the ones mentioned here above, artic les were counted as e rro rs com mitted by the 

students under the study. They invo lve the add ition or omi ssion of definite or indefinit e articles. 

This can be indicated by the following ext ract. 

Extract-32 

T: Who can answer quest ion number I? 

S : Sun rises in the east and sets ls i: tsl in the west. 

T: ... . rises in the east and sets in the west. 

Only 4% of the total 124 errors of these types were committed by the students. T hey covered 

2.9% in sec ti on 1,6.3 % in sect ion III and 3.8% in sec ti on IV. 

Extract-66 

T: The correct simple present form fo r the next questio n is as? 

S: [t now sea . 

T: It !low .... ? You yourse lf try it. 

S: It !lows to sea. 

[n the above ex tract, first the student uttered his answer by omitting preposition (to).On ly 4 errors 

and 3% of the tota l [ 24 errors ident ified were committed by the students and only students in 

sections [ and 1II made 5.9% and 6.3% respective ly. 

Similarly, errors regardi ng use of adjectives and misce llaneous nature accou nt for 3% of total 

errors each. The following extracts can make th is clear. 

Extract-47 

T: Ok .New hand please. Yes the girl? 

S: I understands my problem IpJo biJHI/. 

T : How do you say ' lmderstands? J have to ld you seve ra l times that subject pronoun T takes 

plural verb [wrote on the board (' 1+ plura l verb for simple present. 

S: I un derstand my problem. 

T: OK . Another student fo r further correction? 

S: [ understand hi s prob lem. 
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In the above ex tract, the student used possess ive adjective ' my' in place of ' hi s ' wh ich led the 

sentence to be illogi ca l one. These types of erro rs we re again no t se rious ones bu t they covered 

5.9% in section I, 3 .1 % in section II and 3.8% in sec tion IV. They did not occur in secti on III. 

The miscellaneo us errors (errors related to omi ssion or addition of unnecessary wo rd or phrase 

that spo ils the structural arrangements of words in a sentence) were al so iden tifi ed. See the 

following ext ract. 

Extra ct-23 

T: What is your answer, Belaynesh? 

S: If id ..... x ... im ... study .. . har. .. hard .... 

T: Are you peaking F rench or Chinese , please? 

LLL: [Burst in to laughter]. 

The above extract indicates that Belaynesh produced some unnatural and meaningless utterances. 

These type of errors accounted on ly 3% of the total errors. 

Errors related to wo rd order and wrong num bers take the last position in this study. They each 

covered 2.4% of the total errors. The fo llowing two ext racts clarify them. 

Ex tract-IS 

T: If I were the government of tile city, I. .. ... Daniel, would yo u answer it ? 

Daniel: 1 wou ld more improve. 

T: Is that right o rd er of words? 

Daniel: I woul d improve more. 

In the above extract, Danie l in hi s fi rs t response di so rd ered the words. So the meaning of the 

sentence was affected. These types of errors were the least frequent errors identi fied. They onl y 

appeared in section I and covered 8.8% of the errors identifi ed in the sect ion. 

Similar to thi s, erro rs re lated to num bers shared the least pe rcentage of the total errors (o nl y 

2.4%) 

Extract-46 

T: Ok. Ok. Bontu? 

S: If the womens had bee n provided opportun ities l::Jp;} i l'J£ U:MIJI ' 
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T : Wo men or wo mens? (Teacher interrupted] . 

S: Women. 

T : That is' women.' 

The above extrac t shows Bontu 's problem regarding number. She used double plu ra lizati on 

which is imposs ible. These errors appeared on ly 3 times and covered 2.9% in sec tion I, 3 1 % in 

secti ons II respecti vely . 

To sum up, pronu nciation, agreement, te nse, verb group and vocabulari es were the first five areas 

of di ffic ult y for students to handle in their classroom oral interact ions. The other areas range from 

no un group to the least frequented ones (word orde r and wrong num bers). 

4.3 Types of Treatments in the Classroom 

The other question to be answered by thi s stud y is about which types of treatments (correcti ve 

feedbacks) teachers prov ide to their students' oral errors during their oral interac tions. Based on 

the instruments stated in 3'd chapter o f thi s study . 14 types of co rrec ti ve treatments were 

identili ed after recording and transcribi ng the lessons in fo ur sections for two times each. The 

frequencies and percentages of the types of treatments provided in each of the fo ur secti ons are 

summarized in the following table. 

38 



-, 

,"\ 

,) 

) 

, 

Table 2.Frequencics a nd Percentages of the ty pes of T rea tm ents Used by the Sample 

Teachers 

TI T2 T3 T4 Tota l 
F % F % F % F % F % 

Interrupt iOIl 4 6.25 6 8.8 5 9.6 5 9.1 20 100 

Acceptance 3 4,7 3 4,4 2 3,8 I 1.8 9 100 
Negat ion 3 4.7 2 2, 9 6 I 1.5 5 9. 1 16 100 
Crit ic ism I 1.6 I 1.5 I 1. 9 2 3,6 5 100 
Explan ation 6 9,4 2 2,9 4 7,7 2 3.6 14 100 
Quest ion 7 II 9 13.2 3 5.8 4 7.3 24 100 
Repetition 5 7,8 2 2,9 3 ),8 2 3,6 12 100 

Percel 
age 
each 
trealm 
III typ ' 
8.3 

3.7 
6.7 
2, I 
5,8 
9,6 
5 --

Return 2 3, I I 1.5 I 1.9 I 1.8 -~- 100 2, I 
Clues and I 1.7 2 2,9 4 7.7 I 1.8 8 100 3.3 
prompt 
lonore 2 3.1 3 4,4 3 5,8 I 1,8 9 100 3.7 
Provide II 17,2 12 17,6 II 2 \ .2 17 3 1 51 100 21.3 
Transfer 9 14 15 22, I 7 13,5 6 II 37 100 15,4 
Use of black 2 3. 1 2 2,9 I 1.9 2 3.6 7 100 2,9 
board 

Praise 8 12 ,5 8 11 ,8 2 3,8 6 II 23 100 10 
Toral 

-
~'::-=-ioo 64 26,7 68 28.3 53 22 55 22.9 100 .-

Tab le 2 shows the different types of error treatments used by the subject teachers to their 

students ' oral errors. All these treatment types were found to be used by the sample teachers: 

howel'er, all of them were not equally distributed among the four teachers. Thi s was because each 

of the teachers had his own preferences or techniques to use to treat their students ' oral errors. 

Hence. it is better to discuss the corrective treatments used by the teachers in the sec tions under 

thi s study. 

4.3.1. Provide 

This is a type of error treatment in wh ich the teache r provides the correct answe r when the 

student has been unable to when no response is offered. For further illustration see the extract 

below. 

Ext ract-25 

T: Who can tell me the meani ng of the wo rd " asset" written in bold in the passage" 

S: Property with money value. 
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T: No. Property of.. . .. a person . 

It is clear from the extract above that the student couldn ' t answer co rrect ly. Because of hi s 

fai lure. the teacher provided the answer by himself. These types of error treatments by the 

teachers were the most frequent ones identified ti'om the data co ll ected. They accounted 2 1.3% of 

the 240 total treatment types identifi ed. These covered 17.2% from T2. 2 1.2% from T3 and 

3 1%from T4. 

4.3.2 Transfer 

The second most frequent types of treatments provided by the teachers were · transfers' which 

invo lve the teachers to ask another student or seve ral or the class to prov ide the correcti on. These 

types of treatments accounted for 15.4% or the total treatments identiti ed. 

Extract-33 

T: N umber 4.Ayantu, Try it. 

Aya ntu: This book belong to my brother. 

T: Another person? Samuel. 

Samue l: This book belongs to .... 

T: Be longs to .Right. In the above ex tract Ayantu failed to give the co rrect response. but the 

teacher did not give the answer by himse lf, rather. he tra nsferred it to Samuel. 14% of them by 

Tl. 22. 1 % of them by T2, 13.5% of them by T3 and II % of them by T4 we re provided. 

4.3.3 Praise 

The data co ll ected on the types of treatments teachers pre fe r to treat their st uden ts' errors 

indicated that praise which invo lves the approva l of students ' answers was the 3"1 most freque nt 

error treatment type used by teachers. They accounted 10% of the total 240 treatments counted. 

The following simple ext ract can clarify it. 

Extract-41 

T : Can you give one sentence containing conditional sentence type I II ') 

S: If she had asked him, he would have .. . x. 

T: He wou ld have what') 

S: Marri ed him. 

T: Very good. Married him is the answe r. 
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In the above ex tract, the teacher used a strong app rova l of the stude nt' s answer by say ing. ve ry 

good. 12.5% of these methods by TI , 11.8% by T2. 3.8% by T3 and 11% by T4 were used . Here 

it seems that the teachers overused praise. In some cases. they used strong prai ses fo r very wea k 

and incorrect students ' responses. This may have its nega ti ve consequences on the students' 

performances. It may develo p overconfidence among the stude nts which in turn leads to 

generalization of incorrect utterances as correct ones. 

4.3.4 Question 

Questi on refers to numerous ways of asking for new response. often with clues. According to the 

data organized in table 2 the 4th most frequent type of treatment teachers use is quest ioning. 

This shared 9.6% of the total treatments. From Extract 41. above we can see that the teache r 

asked the student in another way to get the response. II % of these types were used by TI 13.2% 

by T2 5.8% by T3 and 7.3% by T4. 

4.3.5 Inter ruption 

This is a type of error treatment in which the teacher provides to a learners inco rrect utterance. 

usuall y follow ing error or before the student ha s completed what he/she is tryillg to say. The 

extract below shows thi s one. 

Extract-52 

T: If I (not speak) slowly. he would not have .. Bacha? 

Bacha: [f! have not spoke ..... 

T: [Interrupted him] No. No. r have to ld you thi s seve ral times. Why don't yo u remember that 

has/have is followed by past participle? So it is ... spoken. 

[n the above extract, the teacher interrupted the student whil e he was uttering the response. These 

kinds of error treatments were used by the teacher subj ects understudy as the 51h most ti-equent 

treatment types. They accounted 8.3% of the 240 error counted. 6.3% of them were used by T I. 
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4.2 .6 Nega tio n 

This ty pe of correct ive react ion refers to the re jecti on of part or a ll of the stude nts' utterances . 

These types of treatments acco unt 6.7% of the total treatments counted du ring the study . 

Extract-53 

T: The nex t questi on? I wo uld have lent yo u my book if __ asked . 

S: I "ould have asked. 

T: No. Not correct. Ok Lidi ya . what about YOle 

S: You had asked. 

T: Ri ght. This is the tense in ifc lause of type Ill. 

From the extract above we can see that the student' s wrong answer was immediate ly fo llowed by 

the teacher' s rejecti on of the utterance. These types of error treatments appeared in the study as 

the 61h frequentl y used by the teachers in the four secti ons understud y. 4.7%. 2.9%. 11. 5% and 

9.1% of them were used by T I. T2, T3 and T4 res pecti ve ly. 

4.3.7 Exp la nation 

Thi s refers to the teacher' s prov ision of informati on as to cause 0 1' types of the errors. 14 error 

treatments (5.8%) of the total treatment types appeared in the data collected and gathered in table 

2. 

Extrac t-65 

T: The nex t question? You please say some thing. 

S: The clouds /klu : ds/ is gro w co lder. 

T : Ok . We use the verb grow because the subject is plura l. 

The above ex tract shows that the teacher has given bri ef ex planat ion about the re lati ons hi p 

betwee n the subj ect and the verb. It is thi s kind of error treatment ty pe used frequently nex t to 

negati on. The di stributi on of these types of treatments among the fo ur teachers show tha t 9 .4%. 

2.9%.7 .7% ,and 3.6% were used by teachers 1,2.3, and 4 respect ive l) . 

42 



I 
i 

"l 

C> 

,) 

" 

) 

4.3 .8 Repetition 

This refe rs to repeating students' utterances wit h intent to have studen t sell·~co rrect. Thi s 

treatme nt type accou nted 5% of the total 240 identified treatment types 

Ext ract-55 

T: I f I had told my father, he . . 

S: Wou ld have angry. 

T: Would have angry or angered" [Teacher Interrupted]. 

LL: Angered 

T: Yes, GoodTh is is the tense in main clause of conditional type Ill. 

In the above extract the teacher repeated th e question indirectly to make the student s lind thei r 

errors These error treatment types were used by the four teache rs. 7.8% of these treatment types 

were used by teacher one. 2.9% of them by teacher two. 5.8% by teacher three and 3.6% of them 

were used by teacher four. 

4.3.9 Acceptan ce and Ignore 

T hese types of error treatments show the approval of the students' errors o r ignoring students' 

errors and go ing on other top ics respective ly. They shared similar percentages (3.7%) of the total 

treatments made by the teacher. 

Ex tract-74 

T: N um ber 97 

S: I think / ti : nk/ I should have lent some money if had asked. 

T: Ve ry good. 

The short oral interaction above indicates that the teacher has ignored the pronunciatio n error and 

om iss ion of the pronoun from the studen t' s utterance and accepted the utte rance as correct one. 

This part of the data showed that not al l the errors which students make during ora l inte raction 

are treated by the ir teachers . 
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4.3.10 Clues a nd prompt 

Error treatment types whic h invo lve using a lead -in cue to get the stude nt to repeat utte rance 

possib le at po in t o f error, may be by rising intonat ion or reacting to provide the student with the 

type of error with out prov iding the correction we re also used by the four teache rs though they 

were not the ir foc used met hods. 

Extract-31 

T: Another example of simpl e present? 

S: The sun is ri se in the east and set in the west 

T : The sun ri ses in the east [T. rose hi s intonati on] and .. what" 

S : Sets in west. 

T: Yes .Sets in the west. 

The above ex tract shows that the teacher rose hi s intonati on to inform the studen t who made the 

error. the place o f the error. Thi s was to give the student hi nt (c lue) about the error. On ly 3.3% of 

the total 240 treatments were used by the fo ur teachers. 

4.3.11 Use of blackboard 

The data co ll ected a lso showed that 2.9% of the teache rs' treatments we re suppo rted by use of 

black board . 

Extract -76 

T: Wrote the wo rd on the black board [certain] and as ked " How do you pronoun ce thi s wo rd" 

Derartu. 

S: Isertai nl 

T: Class? 

LLL: Iserteinl 

T: Good.That is it. 

4.3.1 2 Criticism and Return 

Accordi ng to the data co ll ected and organ ized in tab le 2. the least frequen tl y used types of 

treatments by teachers were cri ticism and return. These teachers used on ly 2.1 % of the total 
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treatments used. Th is shows that teache rs do not focu s on cr itici zing their students for their errors 

and they do not also use return as a main treatment type in their error treatments. 

Extract-86 

T: The next? 

s: If they have publ ic fpu: bli kf support .. 

T: [Interrupted] . Don ' t pronounce it in thi s way please. It is unnatural pronunciation say fpi\bllkf 

Ex tract-36 

T: You. the girl in the corner? 

S: The star sh inesfsi: nsf with its own la : un flight. 

T: How do you pronounce these words 'shines' and 'own' ? You in the middle? 

S: fsa inl and faun/ . 

T: You the girl in the corner, pronounce it fSainf and idunl 

In the extract 86, the teacher criticized the student for his error and gave hi s own correCl 

pronunciation. As this kind of error treatment is not pedagogically encouraged to be used by the 

teachers, it is better if teachers do not use them. Of cou rse in this study. the teachers in the four 

secti ons used criticism as their least frequent methods. So. there wil l be no contl ict of 

methodology to the study. 

In ext ract 35, because the first student fai led to pronounce the word s co rrec tl y. the teacher gave 

the chance to the second student .Finall y. the teacher made the first student to pronounce 

correctly based on the second student' s response. 

In general provide, transfer, praise, quest ion and interruption were the first five trea tment types 

most frequently employed by the teachers in the four sections unde r this study. The others ranged 

frol11 negat ions to criti cisms or returns (which were used by the teachers least frequent ly). 
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4.4 N umber, Type and Percenta ges of Treated and Untrea ted Errors 

The other aim of this stud y was to investi gate the tech niques teache rs use to co rrect their 

students ' oral utte rances in language classrooms. To identify th ese techniques. the errors 

identi ti ed were gro uped in to treated and untreated ones and sum mar ized by the tab le 3 be low. 

Tab le J·Totfl l Number of type llnd Perce ntages of Trcll ted Hllll Unt reated Errors 

Pronunc Ten Agree Prepo Word Artiel I'll' Adj 
-- r,------ ' - -- ----
Vel' Vaca NOLI Il Mis Tot % 

iation se -men! sitioll order es ong b bula r group cell al 
no. gro y ane 

up ous 
No of errors 32 19 24 4 3 5 4 3 13 7 7 3 124 100 --
Treated 26 t 7 22 4 3 4 4 3 II 7 6 3 110 88.7 
Unrreated 6 2 2 - I - - 2 - I 14 t I 

"., 
.D 

'" ~ f-

Teach 13 II 13 2 - 2 2 2 7 2 3 I 58 52.7 
er 

1-1 Self 2 I 3 I - - I I I - I 12 10.9 

~- t ----------
Peer II 5 4 2 3 2 I I 3 5 2 I 40 36.4 
others L _________ 

- _ .. _ __ .__ L.. __ '-_ _ 

The above tab le shows the data about treated and untreated errors in the stud y. Acco rdi ngly_ 124 

tota l errors were identifi ed and these total errors we re catego ri zed as treated and untreated one. 

From the total 124 errors committed by the students during the observat ion. 11 0 (88 .7%) of them 

were treated and 40 (36.4%) were not treated. 

From the treated e rrors (1 10) of them. 58 of the errors (52 .7%) 01' them were treated by the 

teachers whereas 12 of the I 10 errors ( 10.9 %) of them were treated by the stucients themse lves . 

40 of the 110 errors (36.4 %) of them were treated by the peer groups or othe r students in the 

classrooms. 

In general , the data in the above table indicates that most of the errors identiti ed were treated by 

teachers. Next to teachers th e peer groups took considerable percentage of oral errors treatment 

and there were least percen tage of errors treated by the students thelll se l ves . 

Pedagogicall y_ it is supported that if students are g iven the chance of correcting their errors by 

tbe ll1 sd ves. they deve lop the ab ility to so lve the ir problems rega rdi ng errors : however. what is 

found here is the reverse. /~ 
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4,5 Results of th e Intel'v iew 

To crosscheck the da ta obta ined ti'om classroom observat ion. interv iews with seven questions 

we re conducted with both teache rs and sample studen ts and the responses can be analyzed as 

follows. 

The students' answers for the q uesti on about the importa nce of error correct ion in language 

development showed that students have good knowledge about the importance of their erro r 

treatment for their language deve lopment. They be li eve that the more the ir errors are treated, the 

better they use the language. The responses obta ined from the teache rs also indicate that erro r 

treatment does have great importance fo r students' language develop ment. 

Regarding the second questi on of the interview, a lmost a ll the student s responded that thei r 

teache rs inform them their errors by writing the parts of their utterances with erro rs on the black 

board . The teachers' responses on thi s question a lso ind icated the students' idea. However. 

teachers reveal ed that they also use o ther methods of treatments like ask ing questions and giving 

clues. The classroom observation made. lessons recorded and transc ri bed . indicated that black 

board usage is one of the least frequent types of treatments (o nl y 2.9%) used by the teachers. In 

reali ty the most frequently used correcti ve feedbacks were prov ision of co rrect answers. 

transfe rring to other students. praise, questioni ng and in terru ptions. 

Rega rding the ti me to co rrect lea rners ' o ra l errors. fou r of the sample teachers res ponded that 

they will not interrupt thei r stude nts in the middle of their utterances rat her they wai t pati ently 

unti l the students fi nish their utterances .They responded that is because stude nts will be 

di scou raged if treated in th is way. In the responses of the inte rview co nducted with the 12 

selected students in the fou r sections, most of them strength ened thei r teachers ' ideas; however. 

th is idea is in confl ict with the data co llected through classroom obse rvation. The data from the 

observation indicated that teachers used in terru ptio n as the Slh most freque nt types of error 

treatment. Twenty interrupti ons among the 240 treatmen ts coun ted were used by these teachers. 

This shows 8.3 % of the total 240 treatmen ts used by the teache rs were interrupt ions in the 

midd le of the stud ents' o ral utterances. Thi s aga in ind icates that though the practical aspec t does 

not ind icate what has been theo ret ica lly said. both teachers and students have theo reti cal 

knowledge about error treatment. 
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The responses of the interview questions about whic h techniques to use the students 'oral error 

treatment indicated that all of the teachers use se lf co rrection technique as their primary 

technique .They responded that they wi ll give the I sl chance of error correction for the student 

who made the error. In case he/s he fails to co rrect his/her error, they will give the second chance 

for the peer groups or other students in the c lass . According to them. it is when all these 

techniques fai l that they go to give the correct model answer by themselves (use teacher­

correct ion). The responses obtained from the sample students strengthen the teachers' ideas. 

However, the data collected through class room obse rvation and organized in table 3 shows, out 

of the 11 0 errors treated in the classrooms only 12(10.9%) of the errors we re treated by the 

students themselves. On the other hand, 58 errors (52.7%) of them were treated by the teacher 

themselves and 40(36.4%) of the errors were treated by peer groups or othe r students in the class 

rooms. 

[n re lation to thi s, the quest ion of the extent of encou rage ment of teachers of their students to 

correct their oral errors was answered. It showed that the teachers e ncouraged teacher corrections, 

peer-corrections and self corrections respectively. 

Concerni ng which corrective feedbacks they often use. teachers respond ed differe ntl y. Two o f 

them responded that they more often use repetition. The other two teachers expla ined that they 

often use explanation and blackboard. Most of the students' responses showed that they prefer if 

thei r teachers wa it them unt il they fini sh the ir utterance and write the ir errors on the blackboard 

so that they can take a note about the explanation of the treatments. Here. there is a gap between 

the students' preferences on the types of corrective feedback and their teachers' error treatments. 

It is thi s kind of gap that needs to be considered in treating errors. 

The last is about whether teachers treat all the oral errors that occur in classrooms or focus on 

some specific errors . Concerning these, three of the teachers responded that they treat all the 

errors wh ich occur in the classrooms. 

Most of the students also supported thi s idea. But the classroom obse rvation indicated that from 

124 total errors identified, 14 ( 11 .3 % ) of them remained untreated. It is also pedagogica lly 

supported that, it may not be necessary to correct each and eve ry error that appears in o ur 

students' utterances . Rather, it depends on the purpose · 
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The observati onal data and the interview data showed some re lationships and wide gaps. For 

example, the interview data gathered on the types of treatments from both teachers and students 

indicated the most frequen t use of blackboard usage follo wed by ex planation: however, the 

observationa l data showed that blackboard usage is one of the least freque nted ones used. 

Both teachers and students responded in their interview that the re will be no interruptions lI sed in 

the middle of the speeches; however, the obse rvat iona l data again showed 8.3 % of the total 

treatments were interruptions. Self corrections, pee r correctio ns and teac her correcti ons were 

responded as the preferences of both teachers and students, bu t the observa ti onal data showed 

teache r co rrections, peer corrections and se lf co rrections respecti vely. 

Both observational and interview data showed that teachers and students have similar ideas on 

the importance of error treatment. and which errors to treat. They responded that error treatment 

has great importance. Teachers answe red that they treat all the errors and the students accepted 

thi s idea; however, the obse rvational data confl icts with thi s idea. I 1.3 °/c,of the errors were not 

treated. 
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CHAPTER FIVE 

Conclusions and Recommendations 

5.1 Co nclusions 

Based on the data obtained from class room observation. teachers' and students' interviews fo r 

th is study, the fo ll owing conclusions can be made regarding teachers treatment of their students' 

oral errors. 

I. The resu lt of the analyzed recorded lessons indicated that Ethiopian high school studen ts 

have great li nguistic problem during their classroom interact ions. The finding of th is 

study showed (see table I) that 124 total errors were committed by the students selected 

for the study. Of these, the 1110st freq uent errors were errors of pronunc iati on, subject-verb 

agreement, tense, verb group and vocabu lary. The rest ranged from noun group to word 

order and wrong number which least freque nt ly occurred . 

2. The teachers in the stud y have different ways of correcting their stude nts' oral errors in 

the classrooms. The first five most freque nt types of treatment used by teachers under this 

study were the fo llowing (see table 2). 

A. Teachers ' prov ision of the correct fo rms of students' incorrect utterances. Th is type of 

error treatment accounted 2 1.3% of the 14 types of the co rrective treatments identified from 

the classroom observation. Th is share made it the first most t"equent type of error treatment 

used by the teachers. 

B. When students made errors, teachers usually transferred the chance of provid ing the 

co rrect answer to the othe r students in the class. Transfe r was the second most freque l1tly 

used type of error treatment used by the sample teachers in the study accounting 15.4% of the 

total 240 treatments identified. 

C. Teachers also treated their students' errors by app roving thei r answers. They praised their 

students for the ir answers using words or phrases like 'good' 'very good' exce ll ent etc.These 

types of error treatments were the 3'd most frequentl y used by the teachers. They accounted 

10% of the total 240 treatments identified; however, the teache rs we re obse rved us ing sim il ar 

positive praises for both co rrect and wrong answers of thei r student s. This may create a 
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wrong perception to the students abou t thei r errors and may make them feel confident while 

they are with full of errors in their utterances. 

D. When students made oral erro rs, teachers asked the origi nal questions in different fo rms so 

as to make the learners know abo ut their inco rrect utterances. Question is the 4'h most 

frequent ly used type of e rror treatment used by the sample teachers in the study. In was used 

24 times out of the total 240 treatments counted. This shared 9.6% of the mentioned total 

treatments. 

E. Teachers also corrected their students' errors by interrupting the stude nt s in the middle of 

their utterances (befo re they completed) what they want to say. Th is treatment type was the 

5'h most frequently used one by the teachers understudy. It shared 8.3% of the total treatment 

types. 

3. Table 3 indicates that 88.7% of the total 124 were treated. Th is showed that 

Teachers did not correct all the errors committed by their students in the 

classrooms. This idea has a great support from (All wright and Bailey. 1991 and 

Chudron, 1977). 

4. The modern language teaching theory encourages the importance of treating oral 

errors by the students themselves. Howeve r. the chance given for the in vo lvement 

of students in correcting their own oral errors was under the intluence of other 

techniques of error treatment 

5. It seems that teachers lack full understanding and information about more useful 

types of correcti ve techniques to treat the students' ora l utte rances in the 

classrooms. 

6 . Almost al l the students and teachers we re aware of the rol es of the ir e rrors ' treatmen.t on 

the development of their language. 

7. The find ing of the interview showed that about 83.3% of the students preferred to 

correct their errors by themselves. However, the data col lected (tables 2 and 3) 

showed that teache rs used most freq uently the techniques and treatment types which 

were not their students' preferences. This is an induction for the presence of gap 

between students' preference and teachers ' treatments. 
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5.2. Recommendations 

Based on the conclusions drawn, the writer wou ld like to recommend the fo ll owi ng points to be 

taken into considerati on. 

I . English language teachers need to ident ify the ma jor errors that cause di ftic ul ty in students' 

comm unicati ons a nd they need to treat the identi fied students' errors systematica ll y to init iate 

their students' communicat ions. 

2. Methodologists recommend sel f·co rrection to be more va luabl e techni q ue of error treatment. 

Hence. to encourage stude nts to pa rti cipate in the process of treatin g their own ora l errors. 

teachers should use the correct ive techniq ues that lead to thi s end . In additi on to deve loping their 

autonomous learnin g, it increases students' ta lking time. 

3. Error treatment types like negati on and criti cism whi ch embarrass students ' willingness to 

speak in the classroom should be avoided and co rrecti ve techni ques that faci li ta te students ' 

learning proficiency should be used by the teachers. 

4. Teachers should famil iarize themselves w ith the dynamics of error treat ment theory. 

5. Teachers should try to assess the treatment types their studen ts prefe r and apply these 

corrective treatments in the classroom. 

6. Teacher training institutes should incorporate concep ts of error treatment in their language 

teaching methodology courses. 
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Append;x I 

Appendix-I A 

Teach er 1 

Transcription of Classrooms Events 

Extract I 
T: we ll who can answer the first 
question 
S: I, I. teacher. I would have given him 
yo ur message if had come. 
T: No. not right you mi ssed the 
pronoun ..... he ... you see? 

Omission of 
pronoun (he) 

Extract 2 I Tense 
T: If I had worded hard 1 would have 
passed the exam. Is that about present 
or past act ion? 
S: about present action 
T: say it again 
S: present action 
T: No. it is about past unfulfilled ac tion. 

Extract-3 
T: look at this form .... 
Have + vJ is that condi tional type 1 or 111 
LL: type II. Type III 
T: this is type 11 because it is present 
perfect in the if- clause 

Tense 

Ex tract-4 I Pronunciation 
T: number 3 Mulunesh? 
S: I' 111 .. .. /aIm/ .. .. 
T: how do you pronounce it? 
S :/11111 
T: I;)] ami 

S8 

the Negat ion 
cl ue 

Nega ti on 
repetit ion 
provide 

Explanati on 
provide 

Question 
provide 
interrupt 

Teacher 

Teacher 
self 

Teacher 

Teacher 
Self 

I 
I 

I 



,) 

() 

" 

) 

) 

---,-

Extracts 5 
T: If AIDS were not deadly di sease , ou r I Tense 
country wouldn' t be in economical 

Prai se provide 

cri ses . Why we use 'were ' her? AIDS is 
singu lar. 
S: Because it is past form o f ' wo uld ' 
T: we ll. Another student. Daniel 
S:lt is a false verb 
T: Very good. It is a fa lse verb . 

Extract 6 
T: Taye? 
S: Gashe Abera Molla work hard so our 
clean is c ity. 
T: [interrupted]. What, what? Ok. Who 
can correct him? Ge lane? 
S: Gashe Abera Molla works hard so 
our city is clean. 
T: very good 

Ex tract-7 
T: the next question? 
L: foreigns IforldZnsl 

investors Ilnva:sta(r)sl are encourage, 
so they come to our country 
T:[Interrupted) No .Iforln/Ilnvdstd(r)sl 
S: foreign investors are encourage, so 
they come to our country. 

Ex tract-8 
T: the nex t? 
S: All the roads in A.A . has not 
electrical light. 
T: You, yourse lf does it have error or 
not? 
S: No 

Agreemen t( 0 111 iss i on 
of's' from the verb) 
word order 

Transfe r 
pra ise interrupt 
question 

Pronunciati on Interru ption 
tenses (om iss ion of provide 
, -ed 'from Ignore 
'encourage' 

Agreemen t (mis use 
of' has') 
Word group ( use of 
electrical instead of 
electri c) 

Transfer 
pra ise 
provide 
explanation 

T: Another person. The girl at the back. 
S:AII the roads in A.A have electri c 
light 
T: Good. There should be agreement. It I 
will b, not al the roads in A.A J 
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Extract-9 
T: Ok, the girl? 
S: some drivers do not obeyed the 
traffic rul ers, so road accidents lresi: 
d;:,ntsl do not diminished. 
T: she is right. Very good. 

Extract-IO 
T: number six? 
S: I were your Engl ish teacher, so I 
wou ld I wu: Idl give more time to 
listening Ili steni: * 1 and speaking 
lesson. 
T: can yo u correct it? [The student 
couldn't). Ok. The gi rl ? 
S: I am not your Engli sh teacher, so I 
wou ld lwudl give more time to li stening 
I lls (;:,)nI * 1 and speaking lessons. 
T : correct answer. The fi rst student's 
error is on the st ructure of a sentence 
and pronunciation. T. made the first 
student repeat the correct pronunciation. 

Pro nunciation 
Tense 
addition of ' - ed' to 

the word dimin ish) 

Pronunciation 
sen tences structure 
Agreement( lesson 
should be changed 
to lessons 
word orde r 

Extract- II I Pronunciation 
T: If doctor (find) a cure for 
cancer, people wouldn't have suffered. 
S: found 
T: Asked him to read the whole 
sentence. 
S: if doctors found a carel ke Irl fo r 
cancer, peoplel pi: pull would n't have 
suffered. 
T: how do you read these? 

Ignore 
Prai se 
accept 

Questio n 
Transfe r 
Return 

Question 
repet itioll 

Teacher 

Teacher 
Self 
Peer 

Teacher 
Self 

I S: I kju;:,(r)/, I pju:p(;J)11 J 
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Extract- I 2 I Pronunciatio n 
T: well. Who can answer the nex t 
question? Tekalign? 
S: lf there were no war 1 wa:(r)1 and 
drought Idra:\vut/, people wouldn ' t 
migrate Imlgre: tI 
T: try to improve it? [The student did 
the same thing]. T. gave the chance to 
other student Geleta. 
T:lf there were no war IWo:( r)1 and 
Idr8ut/, people wouldn't migrate 
ImaIgreTti. 

Extract-I 3 
T: wou ld you answer the next question, 
Ayantu? 
S: If. ... If If people get a more exerci se, 
they would be less disease. 
T: would you try again? 
S: If people get 
S: there would be. 

I 
I 

Exchange of ' they' 
with ' there' 
Addition of articl e 
(a) 

Pronunciation 
Extract-14 omission of -ed for 
T: yes, Geleta. the verb practice and 
Geleta: if fa mil y planning Ipleinl * 1 addition of - ed to 
were practice strictly , it wou ld the word contribute 
contributed to our poverty. 
T: Good trial. [T. wrote on blackboard] 

Repetition 
Transfer 
Return 

Question 
Repetition 

Transfe r 
Praise 
Provide 

Explanation 
Blackboard 

Teacher 
Self 

Peer 

Teacher 
Self 
Peer 

Teacher 
Peer 

Who can correct ... you. I 
S: If fam il y planning Ipl<enl * 1 were I 
practiced it wo uld contributed. .. . i 

T: That is good. You should not say I 
a ai n contributed rather 'contribute' 

Extract- IS I Word order 
T: If I were the government of the city, 
I ... Daniel, wo uld yo u answer it? 
Daniel: I wou ld more improve. 
T : Is that right order of the words? 
Daniel: I would improve more 
T:Good improve is correct 
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Extract-I 6 
T: If I were a fi sh, I ...... what about 
you, try it. 
S: I wi ll li ve in the water. 
S: yes, yes teacher. 
T: Ok. You. 
S: I would lived in the water. 
T: very good. Would li ve is the answer 
because if clause - were and main­
clause would/should .... 

Extract-I 7 
T: Ok. Number 5. 
T: If there was no freedom of speech, 
there wouldn't so lve their problem. 
T: Is he ri ght? 
LL: No, No. yes, yes teacher. 
T: Ok. You 
S: Should be they ' wouldn 't ' .... 
T: good. This is correct it is expl icit 
pronoun to be used her. 

Extract-IS 
T : And again number six? 
S: people wouldn't more place to place 
T: Another person to improve it you 
S: peoples wouldn ' t move from place to 
place 
T: say people 

Extract 19 
t T : wel l. You, answer the next ques.? 

S: If I came late to c lassroom to day, J 
would be my teacher shout me. 
T: To day, shows present, so .... ? 

Another person to try , you? 
S: If J come late to class room today, 
my teacher will ShOllt me. 
T : that is right, but don't forget ' at' 
after 'shout' 

i Tense (conditional) I Transfer , Teacher 
Prai se I Peer 

Pronoun 

Provide 
Explanation 

Transfer 
Explanation 
Praise 
Accept 

Omission of I Transfe r 
preposition(from) Provide 
num ber([peoples) 

Teacher 
Peer 

I Teacher 
Peer 

Tense (use of came I Transfer Accept I Teacher 
instead of come, Peer 
would instead of 
will ) 

Omission of 
preposition (at) 
Add ition of ve rb to 
be (be) 
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Extract-20 
T : Woul d you read the w hole sentence? 
No. Stand up. 
S: If governments /gova(r) nm ents/ 
government . . . s topped ... buying gas, 
the world /wuld/ be safe r. 

T: [Interrupted] Say /gi\ vd(r)nmdnts/ 
and /w3:(r) ld/ 
S : governments ..... . worl d (s. 
pronounced correctl y) 
T: very good. He answered it. 

Extract-21 
T : Ok . Yes. 
S : If I had a spec ia l skill , r helped our 
fa mil y. 
T: What is the stru cture of main clause? 
He wro te on the black board [would/ 
could/ shoul d+ vd. so should be ' wou ld 
help my fam ily 

Extrac t-22 
T: you? 
S: he should .. .. shou ld/suld/ 
T : Oh, you made unnatural 
pron unciation. It is not /sul d/ it is read 
as /sud/. 

Extract-23 
T : What is your answer, Belay nesh0 

S : If Id .. . . . . .x. .. im ... . study har 
. . . . had . . .. 
T : A re you speaking French o r Chinese, 
please? 

[burst in to laughter] 
T: If I study I will pass the exam. 

Pronunc ia ti on 

Omi ssion of 
(would) and add iti on 
of - 'ed ') 
M isuse of 
possessIve 
adjective( (our) 

Appendix I B 
T eacher II 

Pronu nciation 

Miscell aneous 
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Repetit ion 
Interrupti on 
Praise 

Q uest ion 
Exp lanat ion 
Blac kboard 

Negati on 
Criti c ism 
Provide 

Provide 

Teacher 
Se lf 

Teacher 

, 

Teacher 

. 

Teacher 
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Extract-24 I Nu mber 
T: A conditional sentence has how 
many clauses? 
S: Three clauses 
T: I-low ma ny? 
S: Two ... two 

Extract-25 I Vocabulary 
T: Who can tell me the meani ng of the 
wo rd 'asset' written in bold in the 
passage? 
S; property with mo ney va lue. 
T: No. Property of. .. a person. 

Extract -26 I Miscell aneous 
T : Acco rdi ng to the passage. which one 
of the fo llowings is true? 
S:B 
T: Good. But another person to try? 
Yes, Ketema. 
S: A 
T: The answer is C 

Extract-27 I Vocabu lary 
T: Our common goal is to max imize 
our-__ fo r economic growth. 
S: Benefit 
T: What? What? 
S: Benefit 
T: Your tri al is good but. .. you? 
S: Potenti al 

Extract:28 
T: A book w hich is 60 pages long. 
What is the compound nou n that can be 
deri ved for thi s? Samuel. 
Samuel : A long book. 
T: Good tri al. But another person. 
S: 60 page book. 
T: Good 60 pages book . 

Vocabulary (compound 
nou n) 
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Extract-29 I Vocabulary 
T: A book which is used for writing 
exercise. Ok. You? 
S: Writing exercise book. 
T: Good. Another. You? 
S: Ex~rc i se book. 
T: Yes, that is ri ght. 

Extract-3D 
T: who can give me example of simple 
present tense? You in the middle. 
S: Water melts at Doc at see level. 
T: Who can correct him? 
S: Water boil s at 100 °c at see level 

Extract-3 l 
T: Another example of s. present? 
S: The sun is ri se in the east and set in 
the west. 
T : The sun ri ses in the east and .... 
What? 
S: sets in the west 
T: Yes sets in the west 

Vocabulary 

Agreement (Omission 
of 's' from the verbs 
rise and set) 
Addition of verb to be 
(is) 
omiss ion of definite 

article(the) 

Extract-32 Pronunciation 
T : Who can answer number! Omi ssion of article 
S: Sun ri ses in the east and sets (si: tslin (the) 
the west. 
T: Very good the sun rises in the east 
and sets in the west. 

Extract-33 I Agreement 
T: Number 4? Ayantu. Try it. 
Ayantu: this book belong to my brother. 
T: Another person? Samuel. 
Samuel: thi s book is belongs to ... 
T: belongs to. Right. 
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Extract-34 " Agreement 
T: You. Would yo u answer number 5? pronunciation 
S: Insects has six length but spider 
IIspi: dd(r)1 has e ight. 
T: which one is s ingular ad which one 
is plural? You. 
S: Insects-plural, spider-singular so 
insects have six legs, but a spider has 
eight. 
T: Good. If the subject is singular, the 
verb is singular. I f the subject is plural , 
it will be plural. 

I 
Spider should be pronounced as 
OspaIdd(r)/ . 

Extracat-35 I Verb(does) 
T: Where he li ve? Who can 
complete this? 
S: Where he lives? 
T: Well. Someone else? 
S: Does. 
T: Good. Where does he li ve is the 
correct answer 

Extrct-36 
T: You the girl in the corner. 
S: The star Shines lsi: nsl with its own 
la:unl li ght. 
T: How do yo u pronounce these words 

PronIJnciat ion 

Questioning 
Transfe r 
Clue 

Explanati on 

Transfe r 
Praise 

T ransfe r Return 

T 
Peer 

Teacher 
Pee r 

Peer 

'shines' and 'own'? You in the middle. , 

S: I Aalnl and Idunl I I 
T: You the girl pronounce it again. ._.~ ., 

Extract-37 
T: The next quest? Samuel. 
Samuel: Some large birds like Ostrich 
does not fl y. 
T: Ok some one to correct him? 
Derartu. 
Deratru: Some large birds like Ostrich 

can not fl y 
T: Good ... Iike ostriches can not fly is 

possible answer 

Verb 
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Ex tract- 38 I Pronunciat ion 
T: Bahiru. Would yo u try ques.? No 120 

Bahiru: when sa lt/sa: ltl water freezes. 
the ice contains very little salt I sa: ltf 
T: How do you pronounce the word 
sa lt? Belay. 

Belay: /s::x ltf 
T: Salt Is::>: ltl is correct 

Ex tracta;39 I Pronunciati on 
T: Who can pronounce the wo rds 
' know' and 'now' correctl y? Lense? 
Lense: The fi st is In au I and the second 
is In;llIl 
T: What about yo u, Belay? 
Belay: The first, (nduf and 

the second Inaul 

Exact-40 I Tense 
T: Who can give us example of 
probable condition? Ok. Bahiru 
S: If I worded hard , I'd have passed the 
exam. 
T: Is that probable condition Bahiru0 

Ok. Another student? You? 
S: If she works hard , she will pass the 
exam . 
T: Good. That is it. 

Extract: 41 I Tense (condition) 
T: Can yo u give one sentence 
containing condo Type Ill ? 
S: If she had asked him, he would 
have .... x 
T: He wo uld have what? 
S: Marri ed him 
T: very good. Married him 

Extract-42 
T: Who can tell us the mean ing of the 
above sentence? 
S: she don' t ask he and he wo uldn't 
married her 
T: Good 

Agreement 
Misuse of subject 
pronou n 
Tense (add itio n of 'ed' 
to marry 
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Exact- 43 I Tense Question 
T: Number one? Derartu? 
S: I will came if you want. 
No, not come on De rartu. 
T : Wrote the word on black board and 
asked what is present fo rm of 'came'? 
Ss: come 
T: Derartu, it is come ok. 

Exact- 44 
T: Bonse, Would yo u answer? 
S: What. .. what you say if he apo logize 

lap:::>b: dZi:sl him? 
T: Ok you've to know structu re in type 
I Bahiru, what about you? 
S: what do say if he lap:::>b: dZ i: sl 
you? 
T: Good but say Idp:::>lddZalul 

Extract- 45 
T: T he nex t one. Ok. Bontu? 
S : wou ld ... wou ld I have bought Ibaut/ 
her ... her car if had refused the tax i 
Ita: ski:l 
T: Your tri a l is good . Who can correct 
it? 

Ok. Yo u. 
S: I would have bought I I her a 

Car ifshe had refused the Ita:ski :l 
T : Very good. But still you missed 
something. Say tax i Itreksil 

Extract- 46 
T : Ok. Ok Bontu? 
S: If the wo mens had been prov ided 

opportuni tiesbpu :(r)t nini :t i :s/ .. . 
T : Women or womens? [Interrupted]. 
S: Women. 
T : That is women. Say I:::>Pd(r) t u : n::l ti / . 

Wri ting on the 
blackboard 
Provide I Teacher 

pronunc iati on 
Mis use of pro noun 
him ' 
Omission of verb(do) 
(Agreement) 
O mission of 's' from 
the verb 

Negation 

Transfe r 
Prov ide 

O rder of words I Transfer 
Pronunciat ion I Provide 
Om ission of pro noun' Praise 
she' 

Wrong nu mber 
Pronunciation 
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Extract- 47 
T: ok. New hand pleas . Yes. the gir l? 
S: I und erstand my prob lem 
(p:::)f" ::::>b l ~ml 

T: how do you say' understands' I've 
told you severa l times 
That subject pronoun 'I' takes plural 
verb.( Wrote on the board] . It Vpl". For 
s. present 
S: [ understand my pro blem . 
T: Ok. Another student fo r fu rther 
correct ion. 
S: I understand his problem 

Appendix I e 
Teacher 111 

Agreement 
Mi suse of possess ive 
adjecti ve 
Pronunciat ion 

Ex tract-48 I Tense ( condition) 
T: Lasi . wou ld you answer the 
question? 
Lasi: I would have given him your 
message if he had come. 
T: ok I wo uld have gi ven him your 
message if he had come. 

Ex tract- 49 Tense ( conditional) 
T: if she had ... question num bers yo u 
S: If she had asked me to he lp, I wo uld 
agree. 
T: ok don't forget the tense in the ma in 
clauses of type III Bacha? 
Bacha: If she had asked me to help I 
would have agreed 
T: Good would have agreed 

Extract-50 
T: Who can pronounce the word in vite? 
Han na? 
S: invite Ilnvi:tl 
T: No, No. Another person, ok you? 

T: IInva ltl very god Hanna. wo ul d yo u 

Pronunciat ion 

Criti cism 
Explanat ion 
Blackboard 
Igno re the 
pronunciations 
or not co rrected) 
Interrupt 

Acceptance 

Transfer 
C lue 

T ransfe r 
Negation 
Question 
Ret urn 

S:/Invaltl I l 
I pronounce it aga in? I ___ _ 
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Extract-51 Pronunciat ion Repeating Teacher 
T: How is thi s word pronounced? 
Ss: Iwud /, Iwuldl 
T: say, lwud/, I ' I' is silent 
Ss: Iwucl/ , Iwudl 

Extract-52 Ve rb Negation Teacher 
T: If I (not speak) slowly, he wou ldn ' t Interruption Self 

:> 

have .... Bacha? Prov ide 
Bacha: If I have not spoke Criti cism 
T:[lnterrupted him]. No. no J have told 
you thi s several times why don't yo u 
remember that hasl have is followed by 
v). so it is .. . spoke n 

Extract- 53 Tense (conditional) Negation Peer 
T: The next quest? I would have lent Explanation 
you my book if asked. 
S: I wou ld have asked . 

: ) 
T: No. not correct .ok. Lidiya? 
Lidiya: you had asked. 
T: Ri ght thi s is the tense in if clause of 
type Ill. 

Extract-54 Verb Negation Teacher 
T: Can you tell us your answer? Provide Self 

[Teacher pointed at the girl]. 
S: If the bus had had broke, we wo uld 
have been late. 
T: No. not broke. It should be? 
S: break. 
T: broken should be the answer. 

.' . 

Extract-55 I 
T : Ifl 'd told my fathe r, he __ . I 
S: Would have angry Tense Questioning Teacher 
T: Would have angry or angered? Repetition Peer 
LL: Angri er. Accept 
T: Yes, God. Th is is the tense in main Praise 
c lause of type III Interrupt 
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Ex tract-56 Agreement Transfer Teacher 
T: Who can answer it0 Tesfaye Prov ide Peer 
Tesfaye: Water vapo r ri se . Expl anati on 
T: Ok Another student. 
S: Water vapor ri ses . 
T : Yes water vapor- 3'd person s ingular 
so it takes ' s' 

') 

Extract-57 Agreement Ignore Teacher 
T: Yes, Lidiya? 
Lidia: It form cloud. 
T : It forms cloud . Ok. 

--

Extract-58 Agreement Interrupt Teacher 
T: Mulunesh, Do yo u try? Pronunciation Provide 
Mulunesh: The cycle /s i:kll begins 
agatn 

:) T: Say cycle (saIkl / and begins. 

Ex tract- 59 Agreement Questi on Teacher 
T: What is your answer? Pronunciation Transfer Peer 
S: Metal contract when coo led and Omission of verb to bc Praise 
expand /eksped/ when it heated (is) Provide 
T : Another person. Ok Meskele? 
S: Metal contract when cooled and 
expand/ eksprend/ when it heated. 
T: Good. But still you missed one thing. 
It is heated 

0) Extract-60 Addition of verb to be Negati on Teacher 
T : can you try Balcha? (is) Provide 

. 
Balcha: This is book belongs to my 

I brother. 
T: No, not is book but thi s book . 

I 

. ) 
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Extract-6 l 
T: Calori es __ (measure) the energy 
in food. Ok Chaltu. 
Chaltu: Calories measures .. .... . 
T: Measure or measures? Remember 
'calori es' is plural subject. Ok Lasi1 

Lasi: Measures. 
T: That is measures. This is agreement 

Ex tract-62 
T: The next? Balcha? 
Balcha: some large birds like Ostrich 
not flies. 
T: the girl ? 
S: some large .... Large birds .. 
Ostri ches had fl y. 
T: No. No. It should be ' do not fl y'. 

Extract-63 

Agreement 

Ve rb 
Wro ng N umber 

Clue 
Transfe r 
Provide 
interrupt ion 

Negation 
Prov ide 

Addition of verb to be Transfer 
T: Ok. The next? 
people __ (drink) a lot of 
Meselu? 

British I (is) clue 
tea. Ok Agreement (add ition of ex planation 

verb 's ') 
Meselu : is drink. 
T : Another student. Lasi? 
Lasi: A dranks. 
T: We are talking about s .present tense. 
Remember.Lidya? 
Lidiya: Drink. 
T: ' Drinks ' because 'people' IS group 
name which takes plura l ve rb . Ok . 
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Extract-64 
T: Bacha? 
S: The c louds Ikb:dsl moves on the 

land. 
T: Ok. You. 
S: The clouds moves to the land 
T: The c louds move to the land 

i Extracat-65 
T: the next ques.? You, please say 
somethi ng. 
S: The c louds I klu: dsl is gro w colder. 
T: Very good we use grow because the 
subject is plural 

Extracat-66 
T: The correct s. present form for the 
next question is as? 
S: It fl ow sea. 
T: It flo w sea 
T: It flow ..... ? You yourself? 
S: It flows to sea. 

Ex tract-67 
T: Where does he li ve? 
Who can answer using s. present? 
S: He ... he li ved in a Mekele. 
T: Remember. This is s. present. 
Another student? 
S: He is li ved in Meke le. 
T: I t should be ' he lives in Mekele ' 

Appendix I 0 
Teacher IV 

Agreement 
Pronunciati on 
Mi suse of preposition 
(on 

Pronunciation 
Addition of verb to be 
(is) 

Agreement 
Omission of preposition 
(to) 

Tense 
Add ition of art icle (a) 
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Extract-68 I Vocabulary 
T: which one is correct according to the . 
passage? Ge leta . I 
Geleta: A' 
T: Not co rrect. Who can correct it? You 
S:C 
T: Yes, c is correct answer. 

I 
Extract-69 I Vocabulary 
T: Question number 2. W Iro Kebebush 
Wege __ her to become independent 
of her fam il y. 
S: Network. 
T: Another person to try. 
S: Enable 
T: Very good 'enable' is the answer. 

I Extract-70 Vocabulary 
T: the new government po licy __ 
wide publ ic support. 
Yes, you answer it. 
S: Benefit. 
T: Not correct. Another person, Gelana? I 
S: Receive. 
T: Received. 

Extract-71 
T: Who can complete the sentence? Use 
s. present fo rm . 
S: I ..... 1 wants Iwa: ntsl ..... 
T: [Interrupted] What, what? [Wrote the 
word on blackboard] how yo u 
pronounce this word? 
S: IW-:::; nts! 

T: It is pronounced as Iw-:::;ntsl 
But use plural verb for pronoun I, agai n 

Agreement 
Pronunciatio n 
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Ex tract-72 
T: the nex t quest? 
S: Its belong to my brother. 
T: Oh. This is sill y mistake yo u 
shouldn' t have made it CO rTect it. 
S: It is belong to my my brother. 
T: It belongs ... not its or it is ... It 
be longs to is the correct answer. 

Extract-73 
T: Ok Tekalign, the next ques.? 
S: I thinks I have ...... Iti:nksl 
T: Iti nksl or 181 * kzl? [Interrupted]. 
S: Itinksl 
T: Good. That' s /81 * kzl 

Extract-74 
T: N umber 9 
S: I thi nk Iti :nkl I should have lent me 
some money if had asked her 

Agreement 
Omission of's' from 
the verb 
Misllse of possess Ive 
adjective 
Additi on of verb to be 
(i s) 

Criti cism 
prov ide 

Pro nunciation Repeati ng 
Provide 
Question 

Return 
In terru ption 

Pronunciation I Igno re 
Omission of prono un (I) 

Extract-75 I Agreement Transfer 
Provide 
Black board 

T: Mulu , would you try number I O? 
S: Do you ... go to go to step .... (She 
sat down). 
T: Another 
S: Do you goes to town if it stop 
raln1l1g 
T: [ Wrote answers on the black board. 

Do you go, it stopsl 

Extract- 76 I Mi scell aneous 
T: wrote the world on the board 
[certain]. Asked. "how do you 
pronounce thi s wo rd, Oerartu?" 
S: Isertalnl 
T : C lass? 
LL L:lsertelnl 
T: Good That is it. 
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Extract-77 
T: What is tense of if clause in type I? 
1m ... fu ... si m .. . s. future 
T: No in if-clause 
S: s, present 
T: That is right 

Extract-78 
T: What about in the main clause? 
LLL: Yes teacher. 
T: You at the back. 
S: S. future 
T: Good s. future. 

Miscel laneous 

Miscellaneous 

Extract-79 I Vocabulary 
T: Number 2 Ok you, " which one is 
COITect?" 

S: 'a' 
T: No, not 'a ' Another 
S: 'c ' 
T: Yes. No. No the answer is ' B' 

Extract-80 
T: When salt wate r (freeze), the ice 
(Contain) very little salt. Who 
change it to s. present? 
s: When salt water freeze, the 
conta in the very little salt. 
T: Well another student? 

I S: When sal t water freeze the 
contains very little salt. 
T: Good' freezes', contains' 

Extract -8 1 
T: Nex t 
S: If my bother wants/wents/ 
T: No ... no. say /w~nts/ 

can 

Ice 

iJ 

Agreement 
Add ition of article ( the) 

Pronunciati on 
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Negat ion 
Provide 

Negation 
Provide 

Transfer 
Provide 
Prai se 

Prov ide 
Negati on 

.-

Teacher 
Self 

Teacher 
Peer 

Teacher 
Peer 

I Teacher 

Teacher 



Extract-82 Agreement Explanation Teacher 
T: Mulunesh, the nex t question? Pronunciation Ig nore 
S: I understands but I do not think prov ide 
/tin k! it is a good idea. 

T: wrote on the bl ack board and 
exp lained [understand] 

.) 

Extrat-83 Verb Praise Teacher 
T : Number 8? You at the corner? Ignore 
S: If they not arri ve soon, I w ill go and 
look for them. 
T: very good 

Extract- 84 Pron unciat ion Pra ise I Teacher 
T : The other question? Ignore 
S: I think/ti: nk! she would have lent me Accept 
some money if I had asked her. 
T: very good . That is ri ght 

.) 

Extract-85 Tense Teacher 
I S: I haven ' t understood question no.6 Interrupt I Self 

T: I haven't what? Thi s is about subject Prov ide 
pronoun I. Clue 
S: understand 
T: say ' understood ' 

Ex tract- 86 Pronunciation Criti cism Teacher 
T: The next? In terruption 
S: If they have public /publi:k! Provide 

'-) 
support. .. , 
T: Interrupted. Don ' t pronounce it in . 
thi s way please. It IS wrong. Say 
/pi\ b Ilk! 

, 

' ) 
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Appendix IT 

Teachers' inte r·v iew responses 

TEACHER-! 

B: Welcome to the interview. Do you think that oral elTor correction is important for you r 

student's language development? How? 

TI: No dou bt. [fthere is no correction of e rrors, it will be difficult to say the teaching of language 

is effective. This is because if students ' errors are not corrected, the stude nts may be misled. So a 

good pedagogical process needs good treatment of errors for effective learning of the language. 

B: How do you usually inform your student's oral errors when they occur in language 

classrooms? Would you exp lain it? 

TI: Just after they finish their speeches. I usuall y wri te the parts of their speeches with errors on 

the black board. [ a lso tell tem the errors orally after their speeches. 

B: When your students make errors during their oral utterance, do you correct them immediate ly 

or de lay the co rrection? What is the purpose? 

TI: Actuall y. I have answered this under number 2. I will delay the co rrections. I take the 

students' errors and write on the blackboard . Then, I give them corrections based on the types of 

errors. The purpose is to avoid the interruption of students in the middle of their speeches 

because they may shy or be discouraged . 

B: Which techniques do you use to treat (correct) your students· oral errors 0 Why? 

TI: First se lf-correction. That is [ make him/her correct him or herself. If he/she co rrects it. he/s he 

may feel confident. Second, I give the chance of correcting for other students. If these two 

techn iques fa il, I will give them the correction by myself. This is because I need to gi ye the 

students the chance to correct themselves and I need to be the model for the students. I accept and 

appreciate the correct answers. 

B: to what extent do you encourage students to correct their errors by themselves0 

TI: I encourage se lf-correction very much. 

B: which type of correcti ve feed back yo u provide more of ten to your students when they 

commit oral errors? Why? 

TI: Most of the time I use repetition. This is to make the students remembe r . 

78 



q 

.~) 

"4 

L 

B: Do you treat al l types of errors equa ll y or foc us on some types of errors" If on some errors. 

which ones? Why" 

TI: Actuall y. I take them equall y. As a language teacher I consider every mi stake that the student 

make as a great mistake . For example. if they use punctuation marks wrongly. it may g ive 

a nother meaning. Aga in errors of capita li zation , pronunciat ion. agreement etc. are equall y 

important and needs to be treated. 

B: Thank you 

T I: No matter 

TEACHER-2 

B: Do you think that ora l error correction is imporla'nt for yo ur students' language deve lopment" 

How? 

T2: Yes, certainl y, T think that I will say thi s for two reasons: first. it develops their 

communicative ski ll s. Second , it helps the students to understand or kno w abo ut the structure of 

the language . In short, when errors are corrected. students know more abo ut the language. 

B: How do yo u usuall y inform yo ur students' oral errors when they occur in yo ur language 

classrooms? Would you explai n it? 

T2: Of course students may usuall y make erro rs. but I do not quickl y point out the errors. I wri te 

the sentence wi th errors on the bl ackboard and ask the students where the erro rs lie. 

B: When you r students make errors during their oral utterances, do you correct them immediately 

or delay the correcti on? What is the purpose? 

T2: Ok, that is good question. I don ' t interrupt them. First, I li sten to their answe rs. Then I point 

out their errors. If 1 in terrupt them. they will be demoralized a nd red uce their partic ipati on. 

B: Which techniques do yo u se to treat (correct) yo ur students' oral errors" Why? 

T2: I try to explain their errors to make them clear. Bes ides. I prefer se lf-correction. If selt~ 

correction does not work, I wi ll give the chance for other students in the class or transfer to the 

other students. Finally, I will give them the co rrection if peer- co rrectio n fail s. 

B: To what ex tent do you encourage your students to correct thei r errors by themselves0 

T2 : Well. I usuall y encourage students to correct them se lves. 

B: which type of correcti ve feed back do you prov ide more often to yo ur students when they 

commit oral errors? Why? 
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T2: Especially, I use the explanation of the errors. Because it motivates the students. 

B: Do you treat all types of errors equally or focus on some types of errors? If one some errors. 

which ones? Why? 

T2: Ok. Good question. In my teaching situation, I usually focus on all errors. I wa nt to avoid any 

error. If I pass on the error, the students take it as part of their knowledge. That is why I try to 

eliminate any error. 

TEACHER-3 

B: Do you think that oral error correction is important for your studen ts' language development? 

How? 

T3: As to me. it is very important. Oral error correction is basic back ground for learning. When a 

teacher corrects errors, he provides practice opportuni ty for students. 

B: How do you usually inform your students ' oral errors when they occur in yo ur language class 

rooms? Would you explain it? 

T3: As to me [ will give them clue for the stude nts. Besides, I will wri te the errors on the 

blackboard and make them correct the errors. 

B: When your students make errors during their oral utterance, do you correct them immed iately 

or delay the correction? What is the purpose? 

T3: Both interrupting and delaying are important but I use delaying the correction . The purpose is 

that if 1 interrupt the students' speech; they may be di scouraged and may feel something. 

B: Which techniques do you use to treat yo ur students' ora l errors') Why') 

T3 : Mostl y I use self correction, peer correction and di scussion . [ use repeat ing what the students 

have already said most of the time . 

B: To what ex tent do you encourage students to co rrect the ir errors by themselves? 

T3: As much as possible, I will try to encourage my students to correct their errors by 

themsel ves. 

B: Which type of corrective feedback your provide more often to your students when they 

commit oral errors? Why? 

T3: I repeat the errors in question form for the students. Thi s is to make the students think abo ut 

their errors 
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B: Do you treat all types of errors equa ll y or foc us on some types of errors" If on some errors, 

which ones" Why? 

T3: As much as poss ible, I wi ll focu s on treating all the erro rs that occur in the language 

c lassroom. 

TEACHER-4 

B: Do yo u think that oral e rro r correction is important for your students' language development" 

How? 

T4: I th ink it is important . Since Eng li sh is my foreign language, students need to be corrected to 

improve their language skill s . 

. B: How do yo u usuall y inform yo ur students' oral erro rs when they occur in yo ur language 

c lassroo ms? Would you expla in it? 

T4: I usua ll y inform my students' oral errors orall y or usi ng moving diffe rent parts of my body. 

For example, by nodding my head, po int ing my fingers. 

B: When your students make errors during their oral utterance do yo u co rrect them immediate ly 

or delay the co rrection? What is the purpose? 

T4 : I co rrect my student's oral errors immediately. Th is is to avoid forgetting of the e rrors made 

in the students' utterances wh ile waiting until the end of the speech. 

B: Whi ch techniques do you use 10 treat (co rrect) ou r students' oral e rrors" Why" 

T4 : Most of the time J use se lf- correction. I al so give the chance fo r peer group. 

B: To what extent do you encourage students to correct their errors by themselves? 

T4 : r give a lot of time for self correction. That is to make students correct thei r errors by the m 

selves. 

B: Wh ich type of corrective feedback do you prov ide more often to your students when. they 

comm it oral errors? Why? 

T4: I most of the time use blackboard. That is, I write on the black board and make them correct 

it. 

B: Do you treat all types of errors equall y or focus on some types of errors? If o n some errors, 

which ones? Why? 

T4: As much as poss ible, I correct all the errors . I do not j um p over. I correct what I be li eve that 

it is an error. 
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Appendix III 

Students' Interview Responses 

STUDENT-I 

B: Do you think that oral error correct ion is important for your language development? 

S I: I think that error correcti on during classroom interaction is im portant. Eng lish is used as a 

medi ulll of instruction in colleges and universities; I want to improve my Engli sh. So. one way 

through which I do thi s is by being co rrec ted in the classroom when co rrection takes place, it 

makes me add knowledge oflhe language and fo llow develop the language 

B: How does your teacher inform you yo ur oral errors when yo u make them? Wou ld you expl ain 

it? 

S I: When I make errors in my speech, my teacher writes the mi staken part of my speech on the 

blackboard and tells me that I made error he makes this after I fini sh my speech. 

B: When yo u make oral errors, does your teacher correct your errors immed iate ly o r delays the 

correct ion? Why? 

S 1: When I make errors in my speech. my teacher waits for me patiently unti I I fini sh it a nd 

co rrects me. This is because if he corrects me by interrupting, I may fee l embarrassed and may 

not speak some thing that I know. 

B: Which tcchniques yo ur teacher uses to treat our oral errors? Why? 

S 1: He first gives me the chance to correct my errors. If I fail to do so he gives the chance of 

correcting the errors for other students in the class. If all this fai l, he wil l give me the correct 

answer. The teacher does thi s to initiate me to correct my errors so that I will not fo rget. 

B: To what ex tent your teacher gives chance to co rrect our own ora l erro r? 

S 1: He gives me great chance fo r co rrecting my se lf. It is after I fa il to co rrect my m i stake~ tha t. 

he gives the chance for the other students in the class. 

B: Which type of correcti ve feedback do you want your teacher to provide yo u more often ') 

Why? 

S I: I prefer if my teacher repeats me the mistaken part of my speech or asks me the question 

aga in . 

B: Does yo ur teacher treat all yo ur errors equall y or focus on some types of error? If on some 

errors, wh ich ones? Why? 

82 



) 

(, 

) 

\ 
\ 

S 1: My teacher does not se lect some spec ifi c types o f errors fo r trea tment .He always treats a ll 

the errors I make during oral comm unicati ons in the class room. He gives equal atte nti on to all 

the errors that occur in the c lassroom and treats equa ll y with out spec ification. 

STUDENT -2 

B: Do yo u think that ora l error co rrecti on is important fo r your la nguage deve l opmen t~ Why? 

S2: Yes, I th ink it is important for my Engli sh language deve lop ment . This is because when my 

teacher corrects my erro r, I will take the co rrect form or mean ing of the language as a part of my 

language knowledge and I will improve my language. 

B; How does you r teacher in fo rm yo u yo ur oral errors whe n you make them~ Would you ex pla in 

it? 

S2 : When I make oral errors, my teacher informs me in different ways. He repeats the mistake n 

part of my speech in question forms. Sometimes again he writes my errors on the black board a nd 

makes me correct it. 

B: When you make oral errors, does your teacher correct yo ur errors immediate ly or de lays the 

correction? Why? 

S2: My teacher does not correct my errors immediate ly . He waits for me pati ent ly until the end of 

my speech and makes me correct my self or gives me the correcti on. Thi s is may be to avo id my 

embarrassment du ring Illy in terruption. 

B: Which techniques your teacher uses to treat your oral errors? Why~ 

S2: When I make errors, he asks me similar questions to make me aware of my error. He al so 

gives me the chance to correct my self. When I fa il to co rrect myself. he will g ive me the 

correction himself. This is to initi ate me to correct myse lf he w ill give me the co rrec ti on by 

himse lf. 

B: To what ex tent yo ur teacher gives chance to correct yo ur own ora l errors? 

S2 : My Engli sh teacher gi ves me ample time to speak. Similarly he gives me great chance to 

correct myself. So he encourages me to a great ex tent. 

S2 : Which type of correcti ve feedback you want your teacher to prov ide YOll more often? Why? 

B: Does yo ur teacher treat a ll your errors equall y or foc lls 0 some types of errors? If one some 

errors. whi ch o nes~ Why? 

S2: As much as possible my teac her focuses on all erro rs of mean ing than focusing on specifi c 

errors. 
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B: Thank yo u very much. 

S2 : Take it easy . 

STUDENT"3 
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B: Do yo u thi nk that oral error co rrection is important for yo ur language deve lopment? How? 

S3: Yes, I think it has great importance. Because Engli sh is used as a med ium of inst ructi on now 

and in the future again , I want to improve it. So the error correction I re li eve makes me deve lo p 

good knowledge about language use and usage. 

B: I-low does yo ur teacher inform you your oral errors when you ma ke them? Wou ld yo u explai n 

it? 

S3 : He informs me using the repetiti on & questi on. He makes me repeat the questi on so that 

suspect that I made error and I need to thin k about the error made. 

B: When you make oral errors, di es yo ur teache r co rrect yo ur erro rs immediately or delays the 

correction? Why? 

S3 : My teacher interrupts me and ma kes me co rrects my oral errors .I f I do mot co rrect it the 

other classmates will be invited 

B: Which strategies or techniques yo ur teacher uses to treat your ora l errors? Why? 

S3 : First, he as ks me to COITect myself 1fT aga in make the same error. he will give th is chance of 

co rrecti on for the other student s in the group or in the class . 

B: To what ex tent your teacher gives chance to correcting myse lf He e ncourages me to get my 

language problem (error by myself. 

B: Whi ch types of co rrecti ve feedback do yo u want your teacher to prov ide you more ofte n') 

Why? 

S3 : I wil l be happen if my teacher writes the speech with error on the black board and asks me to 

correct mysel f. Thi s is because I can also take note out the corrected error. 

B: Does your teacher treat all your errors equall y or focus on some types of ones? If on some 

errors which ones? Why? 

S3 : He corrects all the errors I make­

B: Thank yo u very much 

S3 : No matter, 
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STUDENT-4 

B: Do you think that ora l error co rrecti on is important fo r you r language development? How? 

S4: Yes th ink. When errors are corrected, they give the right model fo r me. Th is makes me learn 

and develop the ri ght knowledge. 

B: How does yo ur teacher inform you yo ur oral errors when you make them> wou ld yo u exp lain 

it? 

S4: When I make error in my speech, my teacher repeats the same quest ion for me to co rrect my 

error 

B: When you make oral errors, does yo ur teacher correct your errors immediately or delays the 

co rrecti on? Why? 

S4: He delays the co rrection .When I fini sh my speech, he either makes me co rrect my self or 

ask the other students whether I am correct or not. He makes thi s to give the time to think about 

my error. 

B: Which strategies or techniques your teacher uses to treat yo ur oral errors') Why? 

S4: First, he asks me to correct it, them he asks the other students in the c lass to give the correct 

answer on my errors. Th is is to give the chance of correction for me first and for other students 

next. 

B: To what exten t your teacher gives you chance to co rrect yo ur own oral errors') 

S4: My teacher makes me try aga in more often to give the correct response when I got wrong. 

B: Which types of co rrecti ve feedback do you want your teacher to provide yo u more ofien" 

Why') 

S4: As to me, I prefer if my teacher writes my mistake on the black board and makes me 

invest igate my prob lem. 

Thi s again helps me to take note on the corrected error and reread it another time. 

B: Which types of correcti ve feedbacks do you want your teacher to provide you more often? 

Why? 

S4 : As to me, I like if my errors are repeated fo r me so that I co rrect them and I also prefer if my 

teacher asks me the question again. These make me think abo ut my errors. 

85 



'J 

.'J 

:) 

J 

, 

B: Does your teacher treat all yo ur errors eq ua ll y or foc us on some types of errors? If on some 

errors which ones" Why? 

S4: He co rrec ts a ll the errors [ make during my oral speech 

B: Thank you. 

S4: No matter 

STUDENT-S 

B: Do you thin k tha t ora l error co rrection is im portant for you r language deve lopme nt? How? 

S5 : Yes, when I get the correct form of my errors, I will avo id similar erro rs to be made in 111 y 

speech. Th is means I will im prove my language efficiency. 

B: How does yo ur teacher in fo rm you your oral errors when you make them') Would yo u explain 

it? 

S5: Just aft er I fini shed my speech, my teacher either tells me that I have made error or wri tes on 

the black board and asks me to correct it. 

B: When you ma ke oral e rrors, does yo ur teacher correct your teacher correct errors immed iate ly 

or delays the co rrection? Why? 

S5 : It is .i ust aft er I fi ni sh my speech that my teachers go to the error treatment. I think he does 

it not to interrupt my speech . 

B: Which strategies or techniques our teachcr uses to trtoat yo ur o ral erro rs? Why? 

S5: First e makes me try to correct my error in case no correct response is ohtained. he invi tes the 

other students and finall y he gives the correct ion of the other studen ts again fa il. 

B: Does your teache r treat all you r errors eq ually or focus on some types oi" errors') If on .,ome 

errors whi ch oraP Why? 

S5: As much as poss ible, he tri es to correct all my errors. [f there is error remai ned untreated. he' 

will tell me to refer o ther sources. 

B: Thank you 

S5: Take it easy 

STUDENT -6 

B: Do you thi nk that oral error correcti on is important for yo ur language deve lopment') How? 

S6 : Yes I thi nk it has great importance, When I get the co rrect fi.l rm of Ill y mi staken speech, 

adj ust myself to the correct model or to the co rrected one. 
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B: How does your teacher inform you yo ur oral errors when you make them? Would yo u exp lain 

it? 

S6: I-Ie informs me my error by writing on the blackboard. Then he makes me co rrect it. 

B: When yo u make oral errors, does you r teacher co rrect your errors immediately or delays the 

correcti on? Why? 

S6: My teacher co rrects my oral errors at the end of my speech. I think he does thi s not to 

interrupt and di sturb my speech 

B: Which tech niques your teacher uses to treat yo ur oral errors? Why? 

S6: He gives me few seconds to correct my errors by myself. He does thi s by ask ing me the 

question agai n .Then, If I can not answer it correctly (fail to correct) he wil l pass to other students 

to get the co rrect answer. I think he does thi s to initiate me to know my errors . 

B: To what ex tent your teacher gives chance to correct your own oral errors? 

S6: Most of the time he makes me co rrect my error by myse lf. He al so asks me by repeati ng my 

speech with errors to make me investigate my own errors. 

B: To what ex ten t your teacher gives chance to correct your own oral errors? 

S6: First he gi ves me a chance for me. Then he gi ves to the other students, 

B: Which type of correcti ve feedback do you want your teacher to provide you more ofte n? 

Why? 

S6: I prefe r if my teacher writes on the blackboard and makes me correct it or exp lains himse lf. 

This is because it helps me take note about my error from the blackboard. 

B: Does yo ur teacher treat a ll yo ur errors equall y or focu s on some types of errors? If on some 

errors whi ch ones? Why? 

S6: My teacher focuses on al l the errors made during my speech. 

STUDENT -7 

B: Do yo u think that oral error correcti on is im portant fo r yo ur language developme nt? 

How? 

S7: Yes, it is important. If my errors are corrected. they will strengthen my language skills. So I 

can improve my language. 

B: How does yo ur teacher inform you you r oral errors when you make the m? Would yo u exp la in 

it? 
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S7: Whi le I am speaki ng, my teacher wri tes my errors on the black board and when I finish, he 

tell s me my errors. 

B: When you make oral erro rs, does yo ur teacher co rrect your errors immediate ly or de lays the 

co rrection? Why? 

S7: He treats my errors after I fini sh my speech. He does not stop me in the middle of my 

speech. I thin k thi s is because he wa nts to check whether there are other e rro rs in the whole 

speech. 

B: Which techniques your teacher uses to treat your oral error? Why? 

S7 : My teacher uses se lf correction technique. He gives the chance of error co rrection for me. He 

gives the second chance for my classmates and lastly he himself treats if all of us do Ill Ot make 

the corrections. 

B: When yo u make oral errors, does yo ur teacher correct your errors immediately or delays the 

correction? Why? 

S7: Most of the time he co rrects my error after I finis h my speech. I think thi s is may be if he 

stops me in the middle of my speech, I may be di sturbed and may not learn from my errors. 

B: Which techniques yo ur teacher uses to treat your oral errors? Why? 

S7: He uses sel t~ correct ion . J think thi s is to make students responsibl e fo r the ir errors. 

B: To what ex tent yo ur teacher gives chance to correct you r own oral errors'" 

S7: To a great extent. he gives me chance to correct my errors. 

B: Which type of co rrecti ve feedback do you want your teacher to provide you mo re often ? 

Why? 

S7: I prefer if my teacher writes the error on the black board because I w ill take note about the 

erro r and the co rrected form or meaning. 

B: Does your teacher treat all your errors equall y or focus on some types of errors? If on some 

errors, wh ich ones? Why? 

S7: He corrects all my errors with out focu sing on some errors. 

B: Thank you. 

STUDENT -8 

B: Welcome. Do yo u think that ora l error co rrec ti on is important for your language de ve lopment? 

How? 
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S8: My answer to your question is. yes. I may make errors. If my errors are not treated. I will not 

learn a lot. So it does have great impotence. 

B: How does your teacher in fo rm you yo ur ora l errors when you make them 0 Wou ld you explain 

it" 

S8: He uses di ffe ren t methods. When I fini sh my speech. he tell s me that I made mistake or he 

writes it on the blackboard. He somet imes nods his head to inform me. 

B: When you make oral errors, does your teacher correct your errors im media tely or delays the 

correcti on? Why? 

S8: My teacher waits until [ fini sh my speech and tell s me that I made error and treats me. I think 

he makes this to avoid interruption of my speech. 

B: Which techniques your teacher uses to treat your ora l errors. Why? 

S8 : Mostl y he gives me the first chance to correct my errors by mysel f. It is afte r I fai l that he 

passes to ask other students in the class room. This makes me fin d my own errors and makes me 

remember my error for another time . 

S : To that ex tent your teacher gives chance to correct your own oral errors" Why" 

S8 : !-Ie gives me to a great extent. 

S : Which type of corrective feedback do you want your teacher to prov ide you more often" 

Why? 

S8: I like to be asked the quest ion about my areas of errors because it makes me focus on that 

spec ific area. 

S : Does yo ur teacher treat all yo ur error equall y or focus on some types of erro rs. If on some 

errors, which ones" Why? 

S8: He treats all the errors which I make. He gives equal attention to all the errors J make. 

STUDENT -9 

B: Do you think that oral error correction is important for your language development? !-low? 

S9 : Yes, I think correction of errors leads to development of good language mode l. 

B: How does your teacher inform you your oral errors when you make them0 Wou ld you expl ain 

it? 

S9: When I fi ni sh my speech, he tell s me my error orally and writes on the bl ackboard fo r 

treatment. 
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B: When you make oral errors, does yo ur teacher correct yo ur errors immediately or delays th e 

co rrection? Why? 

S9: He treats my e rror when I fini sh my speech. He does not interrupt my speech because I may 

make another error when interrupted by the teacher. 

B: Which techniques your teacher uses to treat yo ur oral errors? Why? 

S9: He gives me a chance to correct my own errors. Then he gives the chance to other students in 

the class. He ma kes this to encourage students. 

B: To what extent yo ur teacher gives chance to correct your own oral errors? 

S9: To a great extent. 

S9: The first chance of trial 0 correct the error is given to me by the teacher always. 

B: Which types of co rrective feedback do you want your teacher to provide you more often? 

Why? 

S9: It wil l be good for me if he does not interrupt me and if he writes my errors on the black 

board afte r I fini sh my speech. I also prefer if he tells me areas of my error. 

B: Does your teacher treat all your errors equall y or focus on some types of errors? If on som e 

errors, wh ich ones? Why? 

S9: As much as poss ib le, he tr ies to co rrect all my errors . Besides, he tell s me to read other 

references and ask other people on the topic. 

STUDENT -10 

B: Do you think that oral error correction is important for your language deve lopment? How? 

S 10: Yes I th ink it does ha ve great importance. If my teacher does not treat my e rrors. thi s means 

I am on the wro ng way to learn my Engli sh. but if my teacher treats my errors, I will be a ,good 

user of the language. 

B: How docs your teacher inform you your oral errors when you make them? Would you expla in 

it? 

S 10 : When I make errors in m speech, my teacher waits until I fin ish it and writes on the black 

board and asks me to correct my errors. 

B: When yo u make oral elTors, does you r teacher correct your errors immedi ate ly or delays the 

correcti on? Why? 
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S I 0: He does not co rrect me immedi ately. S ince I may make another error in my speech. he waits 

until I fini sh my speech. 

B: Whi ch techniques your teacher uses to treat yo ur o ra l errors? Why? 

S I 0: First he g ives me a chance to co rrect my erro r, then he gives the chance fo r other stude nts 

and finall y he treats himsel f. He makes thi s to init iate me to correct my e rrors. 

B: Whi ch type of correcti ve feedback do you want yo ur teacher to p rov ide YO LI more often ? 

Why? 

S I 0: I want my teacher to repeat the area of my error by questi oning to make me aware o f the 

en·or. 

B: Does your teacher treat a ll yo ur errors equall y o r focus on some types errors? If on some 

errors, whi ch ones? Wh y? 

S I 0: He treats a ll the errors I make in my speech. 

B: Thank you . 

S I 0: No matter 

STUDENT -II 

B: Do YO LI thin k that oral error correcti on is important for your language deve lopment" How? 

S II: Yes, If I am al ways w ith full of errors in my speeches with out treatment. the errors remai n 

natural part of my knowledge. So error treatment plays great role in language deve lopment. 

B: How does your teacher inform you your oral errors when you make them') Wou ld yo u expla in 

it? 

S II : A t the end of my answer. if my answer has error, my teacher. indica tes the area of my error 

by wriling on the bl ackboard or tell s me orally. 

B: When you make ora l errors, does your teacher correct yo ur errors immed iate ly or delays the 

correcti on? Why? 

S II : He corrects m y error by del ay ing it. Thi s is because if he interrupts m)' speech. I w ill not 

ex press my idea very well and I may fee l shy for the future. 

B: Which techniques your teacher uses to treat yo ur oral errors? Why? 

S II: He uses self correcti on tech nique first. When I fail to give co rrect response he gives the 

chance for other students and finally he g ives brief ex planati on. 

B: To what extent your teacher gives chance to correct your own ora l erro rs? 

S II : The first chance for correction is given to me. 
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B: Which type of co rrect ive feedback do yo u want your teacher to provide YOli more often ') 

Why? 

S II : Of course, J like to take no te abou t my errors and other students ' errors trea tment. So I like 

if my teacher uses black boa rd to ex plain that. 

B: Does your teacher treat a ll yo ur errors equall y o r focus o n some ty pes of errors') If on some 

errors, which ones? Why? 

S II: The teacher treats al l the errors. Because we take a ll the rest po ints as co rrect forms or 

meanings, m y teac her does not focu s on some specifi c errors. 

B: Thank you . 

S 11 : No mater. 

STUDENT -12 

B: Do yo u th ink that o ral error correcti on is impol1ant fo r your language development') How? 

S 12: I think so. If errors are co rrected. they will make me not to commi t simil ar errors 111 m y 

speech. So it contributes its role in my language developll1ent. 

B: How does your teacher inform you your oral errors when yo u make them" Would yo u exp lain 

it? 

S 12: My teacher informs me m y error by writ ing on the black board a ft er my speech and by 

telling me directl y the error. 

B: When you make oral errors. does yo ur teacher correct your errors immed iately or delays the 

correct ion? Why? 

S 12: My teacher does not correct me immed iately by interruptin g my speech because I will be 

di scouraged to answer the questions at other time. So, he treats m y error after I iin ish Ill y speech. 

B: Wh ich tec hniques yo ur teacher uses to treat yo ur oral errors? Why" 

S 12: He uses se lf-correction mainl y. Besides, he uses peer correcti on and teacher corrections 

.Thi s is to make students find their errors by them selves so that they will not fo rge t them. 

B: To what extent your teacher gives chance to co rrec t you r own ora l errors? 

S 12: He gives me the chance 111 0st of the time. 

B: W hich type of correcti ve feedback do you want your teacher to provide yo u more often ') 

Why? 

S 12: I like 1110st feedback supported by writing the erro r on the black board fo ll owed by bri ef 

exp lanation because thi s makes me have written note about the error. 
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B: Does yo ur teacher treat all you r errors eq uall y or focu s on some types of errors') I f on some 

errors. which ones? Why? 

S 12: He focuses on all the errors made and treats them equall y 

B: Thank you 

S 12: No matte r 
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Dear Teachers: 

Appendix- IV 

Addis Ababa University 

School of Graduate Studies 

Department of Fo reign Languages a nd Li te rature 

Interview Q uestions for Teachers 

Welcome to the interview. The objecti ve of thi s interview is to find out how students' ora l errors 

in EFL classrooms in Shambu Sen ior Secondary and preparatory School are treated. As one of 

these teachers, the information that you give me on how you treat ora l errors enriches thi s 

research to be used in an M.A thesis work in TEFL. So I kindly request you to respond to the 

quest ions I raise to you responsibly. 

I. Do you think that oral error correction is important for your students' language 

development? How? 

2. How do you usually inform your students' ora l errors when they occur in yo ur language 

class rool11 sry Would yo u explain it? 

3. When your students l11ake errors duri ng their oral utterance. clo you correct them 

immed iate ly by interrupting or delaying the correction? What is the purpose? 

4. Which strategies or techniques do you use to treat (correct) your students ' oral errors') 

Whyry 

5. To what extent do you encourage students to correct their errors by themselvesry 

6. Which types of correct ive feedbacks you provide more often to your students when they 

cOl11mit oral errorsry Why? 

7. Do yo u trea t all types of errors equall y or foc us on some types of errors? Which ones? 

Why? 

Thank You! 
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A ppend ix- V 

Addis A baba University 

School of G radu ate S tudies 

Departments o f FOl'eign Languages and Literature 

lntel-v iew Questions for S tudents 

Dear Students, 

Welcome to the interview. The objecti ve of the interview is to find out how teachers treat yo u 

ora l errors during class room interactions. As one of the student s. the informati on that you giVE 

me on how your teacher treats your oral errors enri ches th is research to be used in an M.A. thesi, 

work in TEFL. So. [ ki nd ly request you to respond to the questi ons I ra ise to you responsibly. 

I. Do yo u think that oral error correcti on is important for you r language deve lopment0 

How? 

2. How does your teacher inform yo u your oral errors when yo u make them? Would you 

exp lain it? 

3. When yo u make ora l errors, does your teacher correct your erro rs immed iately or delays 

the co rrection? Why? 

4. Which techn iq ues does you r teacher use to treat your oral errors? Why? 

5. To what extent does yo ur teacher give chance to co rrect you r own ora l errors') 

6. Which type of correct ive feedback do yo u want your teacher to provide yo u more often? 

Why? 

7. Does you r teacher treat all your erro rs equal ly or foc us on some types of errors? Wh ic h 

errors? Why? 

Thanl< You! 
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Append ix -VI 

Af-gaaffi i Ba rattootaaf 

Kabajamaa Barataa: 

Bega nagaan dhufte. Kaayyoon gaaffii qomaa kanaa barsii saan kee kan afaan Inglizi i s ibarsii su 

yeroo ati deeb ii deebistu dogongora at i uumtu akkaataa kamitti ak ka dogongorakeekana siif 

sirressu addaan baasuuf odeeffannoo sirraa argachu ufi dha. Akka barataa lokkootti odeeffannoon 

ati kanarratt i naaf laattu dhimma qo 'annoo Ii qoranno sagantaa barnoora M.A. barreeffama 

qo 'annoo TEFL tiif raagaa guddaa naaf ta 'a. Kanaafuu, gaaffiiwwan arman gad iitiif deebiiwwan 

kee itti gaafata-mummaan akka naaf kennitu kabajaan sigaafadha. 

I. Sirreeffailln i dogongorakee gllddi na dandeetti i afaan 1 ngl izi i kee Ii i f faayidaa qaba jeltee yaaddaa0 

Attaill itli? 

2. yeroo at i deeb ii deebist ll , haasaakee keessa dogongolTi j iraachllu isaa barsi isaan kee attal11itti sitti 

himaa? Mee sirriin i naaf idsi? 

3. yeroo dogongora haasaa deebiikee keessatti UlIl11tu , barsiisaan kee hasaakee jidduutti kutee sii f 

si rreeSS31l100 tursee erga ati dubbatee fi xxee siif sirreesa? Maaliif'? 

4. Dogongorakee sirreessuuf barsii saankee toftaalee kam kal11 fayyadal11a? Toftaaleen kun 

fi lannookeeti i? Maali if? 

5. Veroa dogongortu, akka ati dogongorakee ofi kee si rreeffattuuf barsi isaankee ilall ga 1l1 sij ajjabeessa 

Ica rraa sii f laata? 

6. Yeroo ati dogongo rtll, barsii saanke toftaa lee dogongora si rreessli ll kal11 irra caa laatt i akka 

fayyadal11l1 feeta? Maaliif? 

7. barsi isaallkee dogongora at i lIUl11te mara si if sirreessa llloo dogongora 1l1l1raasarrntti xiyyeeffal' tI 

qaba? Yoo dogongora 11111raasa ratti xiyyeeffata ta'e kall attallli irratti dha" 

Ga latoo mi , 
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Appendix- V II 

Fea tu .. es and Ty pes of Co .... ec tive Reactions in th e Model of DiscoUl'se 

Fea ture of type of Exam pl e of expo nent 
"act" ( F and/o r T ) Desc rip tio n o f ex press ion 
IG NO RE (F) Teacher (T ) igno res Student 's (S) ERRO R, 

goes on to other ropi c, or shovvs 
ACCE PTANC E' o r content. ~ 

IN T ERRU PT (F) T interru pts S utterance (ut) follow ing 
ERRO R, or be fore S has compl e ted. 

DELAY( F) T wa its fo r S to compl ete lit. Before 
correctin g. (Usually not coded, fo r 
INT ERR UPT it ' marked) 

ACC EPTANCE(T) Si mple approv ing or accept ing word (usuall y 
as sign o f recept ion o f ut. ) bu t T Illay 
immed iate ly co rrect a lin gui sti c ERROR 

ATTEN T ION (T- Attenti o n-getter; probabl y qui ckly lea rn ed by 
F) Ss. 
N EG A T ION (T-F) T shows re jecti on o f pa l1 or all of S ut. 
PRO VID E (T) T prov id es the correct answer when S has 

been una ble or when no response is offe red 
'.) REDUCTI ON ( F) T ut. Employs onl y a segment o f S ut. 

(R ED.) 
EXP ANS ION (F) T adds more lin gui s ti c materi a l to S ut., 
EXP.) possibly makin g more comp lete. 
EMPH AS IS (F) T uses stress, interstice repetit ion, or 
(EM PH .) questi on into na tio n, ro mark a rea or fa ct of 

incorrectness --
REPETITION with T repeats S ut. With no change of ERROR, 

I NO C HANGE (T) or omi ss ion of ERRO R. 
i (opti onal Ex p. & 
I RED) 

REP ETITI ON w ith T repea ts S ut. With no change of ERROR. 
NO C HANGE a nd but EM PH . Locates or ind icates fac t of 

. / 
EM PH . (T ) (F) ERRO R. 
(o pti onal EX P. & 
RED .) ._-------
REP ET ITI ON Usua ll y T s im pl y adds correction and 
W IT H C HANGE co ntinu es to othe r topics . Norm ally only 
(T ) (optiona l EXP. when EM PH , IS added will correcti ng 
& RED.) C HANGE become clear, or wi ll T attempt to 

make it c lear -------
REPET ITI ON w ith T adds EMP H. To stress loca ti on of ERRO R 
C HANGE and and its correct ion formulation. 
EMPH AS IS (T) 

J 
(F) (o pti ona l Ex p. 
& RED.) 

- .-----~.-----

EX PLANA TI ON T prov id es in form at ion as to ca use o r type of 
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(T) (optional EX P. ERROR. 
& RED.) 
COM PLEX Combin at io n of NEGAT ION, 
EXPLANATION REP ETITIONS, andl or EX PLANAT ION. 
(T) 
REPEAT (T) T reques ts S to repeat ut. , w ith intent to ha ve 

S se lf·correct. 
REPEAT (imp li c it) Procedures are und erstood that by pointing 

or otherwise signa lin.Q" T call have S repeat. 

LOO P (T) T honestly needs a replay of S ut., due to 
lack of clari ty or certainty of its form. 

PRO MPT (T) T uses a lead-in cue to gel S to repeat ut. , 
possible at point of ERROR; possib le s light 
ris in g intonati on 

C LU E (T) T reaction provides S w ith iso lation of ty pe 
of ERROR or of the nature of its imm ed iate 
correction, w ithout providin a correction. 

OR IGINAL T repeats the o riginal quest ion that let to 
QUESTION (T) response. 

:.1 A LTERED T alters ori g inal question syntact ica lly , but 
QUESTION (T) not semantica ll y. 

-
Q UEST IONS (T) Numerous ways of aski ng for new response, 
(optional RED , often with CLU ES, etc. 
EX P.,a nd EMPH .) 
TRANS FER (T ) T asks anoth er S or several , or c lass to 

provid e correction 

ACCEPTANCE* T shows ap prova l of S ut. 
(T) --
REPET IT IONS * Where T attempts reinforcement of correct 
(T) response. 

EXPLANATION' T exp lains w hy respo nse is co rrect . . 
(T) 
RET URN (T) T return s to original error-maker for another 

., attempt, after TR ANS FER . A type of 
VERIFICATION. --

VER IFICATION T at1empts to ensure understanding of 
(T-F) co rrect ion ; a new e licitati on is implici t or 

made more expl icit. 

EX IT (F) At any stage in the exchan ge T may drop 
correction oflhe ERROR, tho ugh usual ly not 
afler eXD li ci t NEGA TION, EM PH. , etc 

----_. 

Source: Chaudron (1988:146-148 ). 
,) 
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Appendix- V IJI 

Symbols to identify who is spea king 

S= Student 

T= Teacher 

M I = Identified ma le learner 

F I = Identified female learner 

Mv= Male Voice 

FV= Female voice 

M= Unidentifi ed male leaner 

F = Unidentified female learner 

LL= U identified subgroup of class 

LL = u identified subgroup of class speaking in chorus 

LLL= Whole c lass 

LLL= Whole class speaking in chorus 

Symbols for R elationship between lines of T ra nscript 

{ M3: to indicate simultaneous speech 

F7 

r to indi cate same unidentified male speaker 

M 

{: " ',d'"" "m, ",,'dM,'fi,d [,m.', 'peo'" 

T To indicate continuation of a turn without a pause. where ove rlapping speech 

intervenes. 
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Symbols to use in Text 

[ ] 

[= ] 

Used for commentary for any kind (e.g. to indicate point in d iscourse where T writes on 

the blackboard) 

Used to in troduce a gloss. or a translat ion of speech used fo r 

p honeti c transcri ption instead of the standard or o rthograph y. where pronunciation 

dev iates. 

(I I ) Used for un ce rtain phoneti c transcription 

X incomprehens ible item, probab ly one wo rd onl y 

XX incomprehensible item o f pllrase length 

XXX incomprehensible item beyond phrase length to indi cate pauses. (It a lso shows 

inte rruption it is at the end ofa learners' utterance) 

II to indicate interruption 

.. . . used to indicate pauses. It is a lso used to show interruption if it is at the end of a learn er 's 

utterance. 

(So urce: A ll wri ght and Bai ley 1991 :222-223) 
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