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ABSTRACT 

The purpose of this study was to compare classroom management skills between male and 

female teachers. It was also attempted to assess the influence of certain variables namely 

teachers' job experience, age and attitude, and class size on classroom management skills. Five­

pOint observers' and students' ratings of teachers comprising various categories were used to 

assess teachers' managerial skills. The subjects included 18 purposely selected teachers (9 

males and 9 females) and 360 randomly selected students taken from Darge and Sire Senior 

Secondary Schools, in East Wellega Zone. Furthermore, teachers' personal file, self-report 

inventory and structured interviews were used to obtain data pertaining to the independent 

variables considered in the study. The data were then analysed using a t-test, Pearson Product 

Moment Correlation Coefficient and multiple regression mode. The results of the analyses 

indicated that there is no significant difference between male and female teachers in over ali 

categories of classroom management skills at 0.01 level. However, when the categories are 

seenseparatly, female teachers were found to be sif;nificantly higher in the categories of 

communication and democratic leadership than their male counterparts. From the independent 

variables, teachers' attitude was found as a strong and positive predictor of classroom 

management skills regardless of sex. On the other hand, class size was found as a negative 

factor in teachers ' managerial skills. Based on the findings, possible recommendations were 

made. 



CHAPTER I 

INTRODUCTION 

1.1 Background of the Problem 

Schooling takes place within the classroom social group settings. In these settings there 

are two human components: the teacher and the students. Classroom activities occur in a 

continuous interaction between these components. In order to achieve the intended 

instructional objectives, the teachers, who are the facilitators of instruction, have also the 

responsibility to create conducive learning environment. Therefore, teaching consists of two 

major sets of activities: instruction and management. Regarding these two components Parrot t 

( 1982 : 10) states: 

Instructional activities are intended to facilitate the pupils' 

achievement of specific objectives directly. Management 

activities, on the other hand, are intended to create and 

maintain conditions in which instruction can take place 

effectively. They are activities by which a teacher maintains a 

productive classroom organization. 

If instruction is those set of activities intended to facilitate the students achievement of 

educational objectives directly, and if management is those set of activities intended to set 

conditions in which instruction can take place, it follows that effective management is a critical 

prerequisite to effective instruction. Thus, one can logically state that effective classroom 

management is a critical aspect of teaching learning process. 

In addition to the above logical argument made for the importance of effective 

classroom management, research findings reveal positive and significant relationships between 

certain teacher classroom management behaviors and desirable learning outcomes (Evertson 
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and Emmer (1982: 485), Good (1979: 54), Weber (1986: 275)Jand Callahan and Clark (1988 : 

153)) . 

Classroom management skills require teachers to know and apply different principles 

and techniques of teaching. In other words, the presence of motivated, disciplined and 

controlled students in a class is largely attributed to effective teachers who have clear ideas of 

the principles and techniques to be used. 

Concerning the importance of knowing and applying the principles and techniques of 

classroom management, some educators recommend the need for training teachers in the arts 

and methods of classroom management through some professional courses. Stressing this, 

Davies ( 1981: 32) states that : 

Methods offer a system, a way of doing things in an organized 

manner. When classroom learning activities become random 

and haphazard, the resulting inefficiencies indicate an absence 

of organization. Method is missing. 

Classroom investigations in teaching effectiveness in general and classroom 

management in particular reveal the existence of differences among individuals based on the 

teacher's sex, qualification ( training) and experience in teaching. Hemphill et. al (1979), for 

example, in their study of classroom teaching of 417 male and female primary school teachers 

confirmed that women possessed interest in the objectives of teaching, encouraging pupils ' 

participation and arousing pupils' interest and maintaining classroom discipline than did the 

male teachers. 

However, an early study on professional commitment of teachers by Epperson (1965) 

showed that female teachers have less professional commitments, including interest in 

organizing classroom activities, dealing with individual differences and motivating students, 

which are one of the major components of classroom management skills. Substantiating this 
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Ryans ( 1970 ) arrived at the conclusion that male teachers possess favorable attitude towards 

democratic practices in the classroom, more child centered ness in educational views and more 

emotional stability than female teachers in managing teaching learning processes. 

Another crucial variable that differentiates teachers in their skills of classroom 

management is the duration and type of training they attend. An experimental study carried out 

by Borg and Ascione (1982: 85) proved that teachers who trained in the Utah State University 

Classroom Management Program in the elementary mainstreaming classroom were found more 

effective in the classroom management skills than the control group who did not attend the 

program. Hence, experts in classroom observation recommend the importance of intensive and 

extensive training of teachers in classroom management skills (Evertson and Emmer, 1982 ; 

Good and Brophy, 1987; Gordon, 1974). 

Moreover, Classroom management skills can vary among teachers depending on the 

number of years a teacher teaches. Callahan and Clark (1988:152), Veenman (1984:143) and 

Doyle ( [986:410) considered classroom management, particularly maintaining discipline, as 

the most worrisome to inexperienced teachers. 

Hence, the above mentioned three variables, i.e. sex, qualification and experience in 

teaching need to be taken into consideration when one studies teachers' skills in classroom 

management. 

1.2 . Statement of the Problem 

In the present school system of ours, senior secondary schools host large number of 

students beyond the optimum figure ( MOE,1996:7; Tekeste ,1996: 89). The range of pupils' 

behaviors and attitudes in such large classrooms is diversified and is therefore likely to be 

beyond teacher's experience, training and expectation ( Bellon, 1. et.al, 1992: 19 ; Rao, 

1990:290). 
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Under such varied circumstances teachers may feel confusion and uncertainty about 

appropriate measures to be taken in dealing with inappropriate behaviors and how to maintain 

individual differences and provide conducive learning environment. In other words, in classes 

where there are manageable number of students, the teachers can easily detect attendance, 

mark the work of students and provide individualized assistance to students. When class size 

increases, not only does the teacher become incapacitated to accomplish such professional 

commitments, but lack capacity even for mere classroom management. 

Survey studies in some senior secondary schools of the country have attempted to 

reveal the prevalence of classroom management problems. To mention a few, Girma (1995) 

associated the problem with one of the sources of stress among senior secondary school 

teachers; Degarege Minale (1993) found large class size and inadequate exposure of teachers 

to methods of teaching courses as negatively influencing variables in teachers' classroom 

management skills, and Getachew(1995) found disciplinary problems in the classroom like 

unwillingness to do assignments, chewing gums, tardiness, absenteeism and shunning classes as 

one of the factors that disappointed both junior and senior secondary schools teachers. 

Personal reports of inspectors also indicate out the escalation of classroom 

management problems. The inspectors from the Zonal Education Office of East Well ega 

(1996) revealed that most teachers in the senior secondary schools of the zone suffered from 

difficulties of controlling students inside and outside the classroom. The report also identified 

that some teachers lack interest and commitment in controlling student behavior, a problem 

which, according to the report, was more pronounced among female teachers than their male 

counterparts. 

Accordingly, this study aims at investigating how and to what extent male and female 

teachers in the senior secondary schools of Nakamte and Sire towns, in East Wellega 

Administrative Zone apply the components and variables of classroom management skill s in 

teaching . 
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To guide the study within the specified scope and make the attainment of the intended 

objectives possible, the following research questions were raised: 

1. How are teachers rated both by observers and students in applying the components and 

variables of classroom management skills in classroom teaching? 

2. Is there a significant difference between male and female teachers in applying the 

components and variables of classroom management skills in the classroom? 

3. What are the major factors that affect teachers' classroom management skills? 

4. Are there significant differences between male and female teachers In the factors 

influencing teachers skills of classroom management? 

5. What are the relationships among the factors influencing teachers ' skills of classroom 

management? 

6. What are the major problems in the application of classroom management skills as 

perceived by the teachers themselves? 

7. Is there a correspondence between the classroom management problem perceived by both 

sexes? 

1.3 Significance of the Study 

The study is expected to: 

• Provide information on the relationships between classroom management skills and 

teachers' sex 
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• Suggest possible recommendations to solve some teachers' perceived and observed 

problems of classroom management skills. 

• Give information regarding the on- job training needs of teachers. 

1.4 Delimitation of the Study 

As mentioned earlier the study is aimed at comparing classroom management skills of 

male and female teachers in the senior secondary schools of Nakamte and Sire towns. It should 

also be noticed that the study considers: 

1. the main components of classroom management skills, namely planning, motivation, 

communication, leadership style, discipline, rule and procedure settings, monitoring, 

punishment, assignment (homework) giving and time management. 

II. variables in classroom management skills as identified by Kounin ( 1970) including 

with-it-ness, overlapping, smoothness and momentum, group alerting and 

accountability. 

Moreover, due to the nature of the data collection instrument, i.e. observation, and the 

limited number offemale teachers, the study is limited to a few teachers from the population. 

1. 5 Limitation of the Study 

1. Evaluating teachers' classroom management skills through observation could be 

adequately analyzed using videotape. However, due to the expense of the instrument, 

in this study, teachers' classroom management skills were assessed and analyzed by 

considering description (narration) of teachers' and students' classroom behaviors and 

activities. 
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II. It is difficult to evaluate teachers' classroom management skills in a few observational 

sessions. In some cases it requires a year long study. However, due to financia l and 

time constraints this study is confined to ten observational sessions. These sessions 

provide some information, ifnot fully adequate, on teachers' skills in this regard. 

1. 6 Operational Definitions 

Attitude: 

feeling directed towards an idea, object or event, including likes or dislikes and 

perception of appropriateness or inappropriateness. Attitude is here considered to 

contribute to performance. 

Classroom Management Skill Components: 

principles and techniques in teaching that have something to do with classroom 

management skills in one way or another. 

Classroom Management Variables: 

teacher behaviors identified in skills of classroom management as defined by Kounin ( 

1970). 

Dangle: 

an instance in which the teacher leaves one activity dangling in midair to start another 

activity and then returns to the first activity. 

Flip-flop: 

an instance in which the teacher terminates one activity, start a second and then turns to 

the first . 
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Fragmentation: 

an instance in which the teacher breaks down an activity into several unnecessary steps 

when it could have been appropriately handled as a whole. 

Group Alerting: 

teachers' attempt to keep children attentive when not reciting. 

Inappropriate Behaviors: 

behaviors that do not conform to norms of acceptable social conduct. These behaviors 

can cause physical and psychological harms to other persons, violate established rules 

or order, or disrupt _ ' the learning progress of students. For example, talking without 

raising hand, talk back, acting out, tardiness, showing hostility, failing to complete 

assignment or homework, moving about without permission. 

Overdwelling : 

an instance in which the teacher spends too much time giving explanations and / or 

directions. 

Thrust: 

an instance in which the teacher suddenly bursts into an activity with a statement or 

direction when the group is not ready. 

Truncation: 

an instance in which the teacher simply leaves one activity dangling in midair and starts 

another activity. 



CHAPTER II 

PREVIEW OF RELATED LITERATURE 

2.1 The Concept of Classroom Management 

2.1.1 The Meaning of Classroom Management 

According to Johnson and Bany, classroom management is the process of establishing 

and maintaining the internal environment of the group and the classroom conditions for the 

attainment of educational goals. It consists of all " the provisions and procedures necessary to 

maintain an environment in which instruction and learning can occur," cited in Clark and Starr 

( 1986:94). Similarly, Callahan and Clark ( 1988:153) understood the term as a process of 

organizing and conducting a class so that it is efficient and effective and resulting in maximum 

student learning. 

According to the above views the concept of classroom management encompasses 

activities like arranging the physical setting, establishing and maintaining classroom 

procedures, monitoring pupils behavior, dealing with deviant behavior, keeping students 

accountable for work, and conducting lessons that keep students on task. Doyle ( 1986:394) 

also ha$ the same idea. 

Strengthening the above meaning of classroom management, Azeb Desta (1984:20) 

considers the term as referring to the use of techniques and skills other than force as means to 

accomplish instructional objectives. Here, the task of the teacher is facilitating the physical and 

social environment of the classroom for teaching and learning tasks. 

Depending on the above definitions, one can generalize that classroom management as 

teacher's activity involves organizing and conducting the class so that it runs smoothly. When 

properly done it economizes time; helps students to spend their school time on learning tasks; 

I 

I 
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reduces problems of discipline and order; ensures student engagement on task. Without it, 

classroom activities are neither efficient nor effective. 

To manage classroom instruction successfully, therefore, teachers need to carefully 

plan their classes ; equip students with a pleasant supportive climate for learning; create 

interest and desire to achieve learning; establish control; and avoid disciplinary disturbances 

(see Moore (1995;281); Callahan and Clark, 1988: 153». This leads us to the generalization 

that teachers need to know the details of different principles and techniques of teaching, the 

knowledge of which helps them to acquire and develop the skills of classroom management. 

Accordingly, classroom management tasks include: 

• Planning 

• Organizing 

• Directing and leading 

• Controlling and communicating 

• Manipulation of time, space, materials, authority and responsibility 

• Reward and punishment, and 

• Motivating students to arouse their interest during presentation 

2.1.2 The Relationship Between Classroom Management, 

Student Learning and Achievement 

In Discussing the relationships between classroom management and learning, Montague 

( 1987: 254) states the following: 

Applying classroom management principles and procedures helps 

teachers to make the class a pleasant, bUSinesslike, and enjoyable place 

in which to learn. Failure to manage a classroom adequately can result 

in confusion, misbehavior, antagonism, anger and unpleasantness. 
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From Montague's point of view> skills in classroom management help teachers to 

arouse and maintain pupils ' interest in order to conduct instruction. Effective classroom 

managers direct students' effort toward learning which in turn makes students work more 

thoroughly, make fewer mistakes, and in general become more productive Wolfgang and 
\J r "'~ '5 

Glickman (1986: 312,), Dune and A (1994: 23» and Lehman (1982 : 3) have simi lar idea with 

Montague. 

Moreover, research findings support for the existence of a causal dependent 

relationship between effective management skills and student achievement, even though 

effective classroom management alone does not guarantee good achievement ( Evertson and 

Weade, 1991:140) 

To substantiate this view, in reviewing the detailed and systematic research on follow­

through classroom, Sallings and Hantzell (cited in Good, 1979: 54), reported that how 

teachers manage classes is fundamentally related to students ' progress in the acquisition of 

basic skills in elementary schools. In similar manner, Good and Brophy (1987:222), Doyle 

(1986394) and Borich (1988 :237) confirm positive and significant correlation between student 

achievement measures and indicators of management effectiveness. Therefore, teachers' 

managerial skills are cardinal in influencing student learning. It might be from this point of view 

that Doyle ( 1986:394) placed classroom management skills at the center of teaching tasks. 

2.2 Components Of Classroom Management And 

Characteristics Of Effective Managers 

2.2.1 Planning 

Emphasizing the role of planning in classroom teaching, Davies ( 1981: 78) states that 

"success depends upon effective planning." In elaborating this he argues that good lesson 

preparation allows a teacher to command the future rather than allow the future to command 

himlher. This enables the teacher to anticipate decision making before the events occur in 
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classroom environment through delimiting how to do (i,e., method ), when to do, (i.e. time), 

why to do (i.e. objective) and with what to do (i .e. instruction material) • 

Many management problems are caused because students do not know what they are 

supposed to do, why, how or with what to do it. Such problems happen mostly because of the 

absence of careful and effective planning which helps to eliminate empty and dead spots that 

ruin many classes. To avoid these problems some authors suggest the use of preplanning to 

escape from planning in which a teacher performs all the work and the students just sit and 

vegetate ( see Clark and Starr (1986 97-98), Cole and Chan (1994:305 ,334)" and Callahan 

and Clark (1988; 154) . 

Moreover, some classroom observation findings have suggested that ill-prepared 

lessons are among the causes for student inappropriate classroom behaviors. Kounin (1970) 

has reported research findings that are relevant to this. He found that the key to effective 

classroom management is the ability to plan and prepare lessons that prevent inattention, 

boredom, and misbehaviors. He also held that effective classroom managers teach well 

prepared lessons that proceed smoothly and at a regular pace with a minimum of confusion or 

loss of focus; waste little time moving students from one activity to another and provide seat 

work activities geared to the abilities and interest of the students (cited in Weber, 1986: 302). 

Hence, it is possible to say that successful classroom management is achieved through 

careful planning that comprises what, when, how, and with and what to do . 

2.2.2 Motivation 

The term refers to techniques teachers use to activate student learning. In emphasizing 

the role of motivation in teaching and learning, Davies ( 1981:274) states four effects: 

a) Motivation energizes learners: it causes them 10 become active, involved and 

concerned. 
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b) Motivation is goal directed: it directs students complete a task to achieve desired 

obj ectives 

c) Motivation is selective: it selects what activities should be undertaken and 

determines priority. 

d) Motivation patterns learners' behavior: it organizes activities which add vigorolls 

and efficacy to effort. 

In generalo as fuel makes cars move, as Max and Tombough put it, motivation also 

makes students move in the desired direction of the teaching learning process, thereby 

enabling teachers to madge the classroom effectively, cited in Yelon and Westein (1979:295). 

It is when a teacher relates learning activities to students' interest and prior knowledge; 

communicates the values and objectives of every lesson to students; establishes a positive 

atmosphere; and uses variety in teaching that students get motivated to learn ( see Perrott 

(1982: 29), Azeb (1984 : 195). Everton (198965) and Moore(1995285». 

In this regard.it appears that highly motivated students become eager to participate in 

their lessons and they do not create problems associated with breakdown of discipline. On the 

contrary, Curzon ( 1990:21 I) confirmed that students who have no real desire to participate in 

the process of learning would rarely enter the class in the sense of involvement in the lesson. 

They have higher potential to misbehave. 

2.2.3 Communication 

Communication in instruction is the vehicle through which meaningful interaction of 

members takes place during the teaching learning process. Effective communication means that 

the receiver correctly interprets the message that the sender intends to communicate. 

Therefore, a two fold task of the teacher is to open the channels of communication so that all 

students express their thoughts and feelings freely, Weber (1986:324). 
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Studies on students preference of the characteristics of teachers showed that the 

students like teachers who communicate ideas in a clear way, show interest in pupils and be 

able to demonstrate that interest through ideas as well as through shared values ( see Cole and 

Chan (1994: 294,304) and Collingford (1995: 12)) 

Research works on classroom management have also shown that poor classroom 

communication, that is too remote teacher language from students' developmental level 

including poor explanation of subject matter, ambiguous presentation and absence of clear 

expectations, poor language and direction are among the causes of inappropriate behavior in 

the classroom ( Alexander and Halverson (1956 : 172t.and Cole and Chan (1994: 304). 

Consequently, a positive and significant correlation revealed between effective communication 

and successful classroom management . To mention a few examples, the findings of Good and 

Brophy (1987: 222), Emmer and Evertson ( 1981:345), and Book and Putnam (1992:21) 

confirmed positive correlation between the characteristics of better managers and strong 

communication skills such as listening and expression of feeling, clear presentation of 

information, knowledge of giving directions, stating objectives and ability to break down 

complex tasks into step by step procedures .. 

2.2.4 Leadership Style 

In an effective classroom, group leadership functions are performed by both the teacher 

and the students. In other words, an effective classroom group is one in which the leadership 

functions are well distributed and all the group members can feel power, and self worth in 

accomplishing academic tasks by working together. When students share classroom leadership 

with the teacher, they are far more likely to be self regulating and responsible for their own 

behaviors. Thus, the effective teachers is the one who creates a climate in which students 

perform leadership function. 

From the above explanation, it is evident that the type of leadership style that 

characterizes an effectively managed classroom is the democratic one. In such style of 
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leadership the classroom atmosphere is communicative, firm, encouraging, stimulating, helping, 

and warm. 

In this type of classroom students are treated as responsible, worthily individual who 

are capable of intelligent decision making and problem solving, Here, the teacher guides; 

neither dominates nor abdicates like authoritarian and laissez-faire teachers respectively, 

Classroom management problems escalate more in classroom led by teachers who follow 

permissive and authoritarian leadership style ( see Moore, 1995 : 281-282; Weber, 1986: 229-

319: Clark and Starr, 1986:95-97; Borich, 1988: 229; Nordberg et. aI, 1962:215) 

2.2.5 Discipline 

Doyle (1986:394) defined discipline as " the treatment of misbehavior in classroom or 

school!' It is usually concerned with the enforcement of classroom order. 

Classroom research findings by Doyle (1986:394), and Good and Brophy (1987: 219) 

support the view that sound discipline correlates positively with proficient classroom 

organization and efficient instruction, That is, if a teacher treats pupils with respect, uses 

variety of teaching methods and audiovisual materials, and if students are interested, 

inappropriate behaviors diminish , Purkey and Avila(1971326-327) and Moore( 1995:280) 

have supported this view, 

In disciplining students, effective teachers follow the following principles of classroom 

management according to Cole and Chan ( 1994:326-330) : 

• Focus on the unacceptable behavior itself and not the non specific 

personality factors that may underlie the inappropriate behavior, 

• Never humiliate or ridicule students, Because students perceive this 

as a form of attack on their personal worth or status, 

• Attempt to manage severe inappropriate behavior by private conference 
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or counseling. 

• Ask for assistance from expert staff if conflicts cannot be resolved using 

normal management procedure. 

• Cooperate with administrators, parents and counselors to solve the 

problems of students who have difficulty in coping with normal classroom 

or school routines. 

2,2.6 Setting Rules and Procedures 

Rules are prescriptions that demand particular types of behaviors from students in a 

specific situation. Procedures, on the other hand, are ways that guide students how to perform 

certain learning tasks. Setting up rules and procedures enable students to know what and how 

to do without being told over and over. The following are some areas of rules and procedures 

teachers and students set cooperating each other : 

• Interaction between students themselves and with the teacher. 

• Rules and procedures related to school work such as listening to 

instruction, working hard and completing work set. 

• Specific rules and procedures based on particular activities such as 

use of equipment. 

Studies have demonstrated that setting specific class rules and procedures leads to 

reduction in disruptive pupil behavior. Herman and Traymontana found that rules and 

procedures were effective in reducing inappropriate behavior. These results were also 

supported by research reported by Greenwood, Hops, Delquadri and Guild, cited in Borg and 

Ascione ( 1982:85). 

Classroom Observation on studying teachers effectiveness in classroom management 

showed that effective managers set and applied specific rules and procedures about appropriate 

behavior during the beginning of the new academic year. For example,. an extensive study of 
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twenty eight third-grade teachers by Emmer and his associates ( 1980 ) showed that more 

effective managers spent considerable time at the beginning of the new academic year helping 

students learn how to behave in their classrooms, cited in Emmer and Evertson ( 1981 :345). 

In general, results of different studies identified that effective classroom manager set 

clear expectations for behavior and academic work standards during the beginning of the new 

academic year class meeting. Moreover, they were found clearly explaining, modeling and 

rehearsing the items of rules and procedures set by the teacher with the participation of 

students (see Cohen, Inter and Robbins (1979 : 138), Evertson (1989: 163), Emmer (1987:44), 

Lasley (1981), Callahan and Clark, (1988: 156), Emmer, Evertson, Clements and Worsham 

(199417-40). 

2.2.7 Monitoring 

Monitoring involves consistent checking whether everyone attends activities In the 

classroom. It also involves checking the extent to which students understand the assistance 

provided by the teacher. Hence, effective managers consistently takes students attendance 

during their sessions and avoid student tardiness and absenteeism more successfully than 

ineffective managers. 

Careful monitoring can prevent both present and future problems of classroom 

instruction and ensures business like learning environment. Therefore, it seems possible to say 

that positive relationships exist between effective monitoring and successful classroom 

management (see Evertson, Emmer, Sanford and Clements (1983 173-188),Callahan and Clark 

(1988: 160) and Doyle, 1986: 414». 

2.2.8 Punishment 

Punishment is also found to be used by many teachers as a technique of classroom 

management skills. However, Kounin, cited in Biehler and Snow ( 1990: 655), concluded that 

I 
I 
I 
I 
I 



18 

extreme reactions did not seem to improve the inappropriate behaviors of children. Instead, 

anger and severe reprimands upset the children and made them feel nervous. Use of sarcasm, 

ridicule, threats and warning almost always evoke resentment, silent rebellion, hostility and 

even resistance. 

In order to overcome these problem some writers recommend the avoidance of 

applying the following inappropriate punishment including: 

• severe personal criticism 

• physical punishment for tardiness, unfinished homework and forgotten materials 

• assignment of extra classroom or school work 

• mass punishment and 

• purposeless writing 

These inappropriate punishments were found to be the characteristics of less effective 

classroom managers according to Lasley (1981:16), Kounin and Gamp (1 964: 10) ,and Cole 

and Chan (1994:327) 

2.2.9 Homework and Assignment 

One of the differences between more and less effective classroom managers in the study 

carried our by Evertson and Emmer ( 1982) was the manner in which the teachers handle 

giving assignments and homework. Handling assignments appeared almost effortless for the 

more effective managers while for the less effective managers, the normal classroom routine 

sometimes came to an abrupt halt, noise level went up and much inappropriate behaviors were 

noticed. 

One of the reasons suggested for the occurrence of these problems in the less effective 

teacher managers' classrooms was lack of considering individual differences. That is 

individuals in the classroom have different abilities and interests. Teachers need to given value 



19 

to these differences if their classrooms are to be conducted effectively. This can be achieved 

through assigning different tasks to students depending on their interests and capabilities. 

Chaube and Chaube ( 1996: 180-181) have recommended assigning homework based 

on lessons already done in the class, clarifying home works and assignments, correcting and 

assigning certain marks to the home works and assignments to minimize problems arise from 

homework or assignment giving. 

2.2.10 Time Management 

Time is "the most precious and scarcest instructional resources," Davies (1981:320). 

Effective classroom managers know how to use time in teaching. They account for every 

minute of it. 

In stressing the role of time in classroom management, Bull and Solity ( 1987:67) 

suggest the responsibility of teachers to be punctual: to be in the classroom when the class 

arrives and to start and finish lessons on time. 

However, in several research studies where students are observed, the amount of time 

discovered to be spent on off-task was high: the amount of time children spent waiting not , 
actually engaged in learning was found to be around seventy-five percent. 

Classroom observations also proved that inappropriate behaviors like talk back, 

tardiness and leaving seat were common when students showed off-task behavior ( Croll and 

Moses, 1985 : 96-97). 

2.3 Variables in Classroom Management and Effective Managers. 

A classical study on classroom management,Kounin's ( 1970) investigation, identified 

several teachers' behaviors. He examined the relation between these variables and student 's 
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work involvement in the classroom. He carne to the conclusion that the variables appear to be 

the most effective in the skills of classroom management tasks. 

According to Kounin ( 1970:74) these identified teacher variables are with- it -ness, 

overlapping, smoothness and momentum, and group focus variables. The variables are 

important in preventing student activity that are not task-oriented. Moreover, the variables are 

distinctive areas of effective and ineffective classroom managers ( see Emmer and Evertson ( 

1981:342), Wolfang and Glickman (1986:301-306), Good and Brophy(1987:219), Biehler and 

Snowman ( 1990:650-656), and Creemers ( 1 994 :76).Bennett (1979:220) has also considered 

these variables as the most salient teacher behaviors in maintaining involvement in teaching 

situations. 

2.3.1 With-it-ness 

Kounin coined this variable to emphasize that teachers who prove to their students that 

they know what is going on in a class usually have fewer disciplinary problems than teachers 

who appear to be unaware of disruptions at early stage. Effective classroom managers nip 

trouble in the bud by commenting on potentially disruptive behavior before it gains 

momentum. Ineffective classroom managers may not notice such behavior until it begins to 

spread. 

Callahan and Clark (1988: 159) called this variable "having eye in the back." The 

variable is also similar to Parrott's (1982:29) "teacher movement" and "focusing behavior 

"which help teachers to arouse pupils' attention to focus it upon the daily lesson during 

presentation. Moore (1995 :293) has also defined this variable as the ability to know what is 

going on in all parts of the classroom at all times. 

Based on his own extensive investigation, Kounin concluded that with-it-ness is 

significantly related to managerial success. That is to say, teachers who demonstrate with-it­

ness are more likely to have fewer and less serious student misbehavior, Weber (1986 :329). 
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In Similar manner, classroom investigations carried out by Evertson and Emmer 

(1982), Emmer and Evertson (1981), Evertson, Emmer, Sanford and Clements (1983), and 

Good and Brophy (1987) showed teachers who were aware of what was going on throughout 

the classroom had high student participation and low student misbehavior. 

According to the results of the above research works, effective managers showed this 

behavior by moving over to the students , giving a quick reprimand, or asking a student a 

question, group scanning and eye contact. 

2.3.2 Overlapping 

Overlapping variable behaviors are those behaviors by which a teacher indicates that 

he/she is attending to more than one issue when there is more than one issue to deal with at a 

particular time (Weber, 1986:329). Arends (1997: 18) called this variable "simultaneity. " 

In his classroom investigation, Kounin found that some teachers seem to have one­

track minds. They are inclined to deal with only one thing at a time, and this way of 

proceeding causes frequent interruptions in classroom routine. He concluded that with-it-ness 

and skill in handling overlapping activities seem to be related and complementary practices, 

cited in Biehler and Snowman (1990:650). 

Depending on the findings of Kounin , it is possible to conclude that overlapping as a 

teachers' variable in classroom management is keeping eye contact on the rest of the class 

while communicating with individual student, controlling signs of inappropriate behavior when 

writing notes on the black- board or it is the ability to deal with problem behaviors and at the 

same time proceed with instructional tasks. 
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2.2.3 Smoothness and Momentum. 

Kounin also found that unsuccessful teachers are inadequately prepared and therefore, 

unable to exhibit smoothness and momentum. They do not move students smoothly from one 

activity to the next; nor do they maintain momentum within activity. Instead they display 

behaviors Kounin saw as contributing to ' jerkiness' (thrusts, dangles, truncations, and flip­

flops) and 'slowdowns' (overdwelling and fragmentation ), Weber (1986:302). Kounin's 

contention is that these teacher behaviors hinder smoothness and momentum and contribute to 

~erkiness' and' slowdowns' that result in student inattention, boredom and misbehavior. 

These variables as an area of distinction between effective and ineffective classroom 

managers are also supported by Evertson and Emmer (1982:486), Clark and Starr ( 1986: 

101), Creemers (1994:76), and Cole and Chan (1994:321). They agreed with Kounin that 

great pupil involvement and less deviant behaviors are observed when the teachers maintained 

momentum and smoothness instead of interrupting activities in the way listed above. 

Therefore, effective classroom managers are teachers who continue activities without 

being distracted by some unplanned event, interrupting students from working, leaving learning 

activities in midstream or reversing direction. Moreover, they avoid continuing teaching to 

elaborate on a point that students already understood; reduce wastage of time in completing 

work scheduled; and avoid nagging their students. 

2.3.4 Group Focus Variablel 

They are those variables (behaviors) teachers use during individual recitations to 

maintain a focus on the group rather than on an individual. 

Kounin identified two aspects of group focus behaviors: 
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a. Group Alerting: 

It refers to the extent to which a teacher involves non reciting students, maintains their 

attention and "keeps them on toes." A teacher alerts students by choosing reciters randomly 

creating suspense, using chorus responses or signaling students that they may be called on. 

Non-alerting practices are those that protect students from being accountable. A 

predetermined pattern of calling of students ,such as calling on only students with their hands 

up (or down) or in a clockwise manner are examples of non-alerting practices (see Wolfgang 

and Glickman ( 1986:304), Creemer ( 1994:76), Emmer and Evertson (1981:342), and Weber 

(1986:329)). 

b. Accountability: 

If refers to the extent to which the teacher holds students accountable and responsible 

for their task performances during recitations. In other words, it is how well a teacher 

monitors and maintains student performance during recitation. Accountability behaviors 

include requiring students to show readiness to perform, or circulating to check students work 

(Emmer and Evertson ( 1981 :342)). 

Kounin suggests that teachers who maintain a group focus are more successful in 

promoting student goal-oriented behavior and in preventing student misbehavior than teachers 

who do not, cited in Weber (1986:329). 

To sum up, Kounin found that the key to effective classroom management is the 

teacher's ability to prepare and conduct lessons that prevent inattention, boredom and 

misbehavior. He found that successful teachers: 
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• teach prepared lessons that proceed smoothly and at a good pace with minimum 

of confusion or lose offocus; 

• waste little time moving students from one activity to another; and 

• provide seat-work activities geared to the ability and interest of students. 

Successful teachers, he found, are prepared and therefore able to exhibit what he called 

smoothness and momentum. Such teachers employ effective movement management. 

Subsequent work by other investigators indicates that these variables in classroom 

management are key to success and that they are associated with student learning gains (see 

Good and Brophy (1987:220), Doyle ( 1986:394), Wolfgang and Glickman (1986:307) and 

Evertson and Emmer (1982:486)). 

As it is seen under( 2.2) and (2.3), it is possible to generalize that effective classroom 

management is based on skills developed in teaching domains. In particular, it is based on 

competencies in classroom communication, planning lesson, leadership style, motivation, rules 

and procedures setting, techniques of disciplining and other mentioned components and 

variables. 

However, teachers often err in their judgments about the causes of management 

problems. In many instances they presume that discipline is lacking, but classroom observation 

results often reveal that other aspects of teaching, mentioned above, are the causes of most 

problems. 
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2.4 Factors Affecting Classroom Management Skills 

2.4.1 Teacher's Related Factors 

2.4.1.1 Teacher Training 

One of the most important teacher related factors influencing classroom management 

tasks is the training of teachers. In an experimental study carried out by Evertson (1985) in 

secondary school classrooms, teachers who were trained in classroom management skills rated 

higher than the control groups. The differences were statistically significant specially in areas 

of managing student behavior including restriction of students freedom of movement around 

the classroom. 

Similar study has confirm that teachers who are trained in specific techniques that help 

them to reduce off-task behavior and disciplinary problems in their classroom showed positive 

results . For example, Borg and Ascione (1982) found that teachers who were trained in the 

Utah State University Classroom Management Program learned to use the specific skills 

emphasized in the training program and that students' classroom behavior was favorably 

affected. Hence, teacher training in classroom management skills is one of the most crucial 

factors in influencing teachers performance and proficiency in classroom management tasks. 

2.4.1.2 Teacher's Experience and Age 

Experience in teaching and teacher's' age are also found as crucial teacher related 

factors that have something to do with classroom management tasks. In fact, these two 

variables correlate positively in most cases. 

Good classroom teaching practice can greatly be influenced by teacher's accumulated 

experience in teaching for a number of years. Brooks, cited in Doyle (1986:441) , found that 



26 

more experienced and old junior high teachers had better organization, sequence, smoothness 

and with-it-ness (eye contact and visual scanning) than inexperienced and young teachers. 

The result of the study was consistent with those in junior high school classroom investigations 

by Evertson and Emmer (1982). 

The results of these and other investigations show more experienced teachers solve and 

view classroom management problems different from less experienced teachers. They are 

better in interpreting the complexity of environment in which they work (Cole and Chan 

1994: IS). This seems why some novice teachers leave the profession during their induction 

period. They present classroom management as their most worrisome (Callahan and Clark 

(1988: 152), Lehman (1982: I), Doyle (1986:410) and Veenman (1984: 143). 

2.4.1.3 Teacher's Attitude 

In addition to training, experience and age of teachers, some evidences showed that the 

"desirable professional attitudes " of teachers have positive relationships with successful 

teaching in the classroom including managing children and overall successful teaching 

(Fontana, 1995:38; Cole and Chan, 1994:318-3 19). 

Teachers who have unfavorable attitude towards their profession reflect unnecessary 

behavior in the classroom. These teachers threaten the students with terrible punishment, shout 

at them to establish control and being inconsistent in the action taking place in the classroom. 

2.4.2 Student Related Factors 

Classroom management tasks can also be greatly influenced by some student related 

variables. To mention a few: 
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2.4.2.1 Class size: 

As class size increases, the amount of discussion and the percentage of those who 

participate in the discussion decrease. However, in smaller class size teachers can give more 

attention to individual or small groups of pupils; a sense of group identification can easily be 

established; and the possibility of disruptions escalating into minor disorder will decrease. 

Generally, in smaller classes there is more individualization, greater group activities, 

more positive student attitudes and less misbehavior. Not surprisingly, teachers are more 

satisfied in smaller classes (Hetherington and Parke (1993:502-503), Department of Education 

and Science (1989 :277), and Pollock and Waller (1994: 143» . 

2.4.2.2 Age and Background of Students 

The early period of adolescence is the period when teachers face more problems of 

managing individual student both inside and outside classroom than any student's 

developmental stage. In stressing this, Eccles and Midgley states that teachers of early 

adolescents tend to spend more of their time dealing with issues of classroom management and 

student behavior than with direct instruction, cited in Wentze (1991: 1067). 

Classroom management tasks are also influenced by students' background particularly 

their parents' socio-economic status. The findings of classroom observations in junior and 

secondary schools carried out by Evertson, Emmer and Clements (1980) and Emmer and 

Evertson (1980) showed teachers in low socio-economic status schools face more special 

problems in establishing productive learning climate within their classroom. These students 

manifest more misbehavior in the classroom than students from high and middle socio­

economic status, cited in Sanford and Evertson (1981 :34) 
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2.5 Effective Teaching vis-a-vis Male and Female Teachers. 

Reports of different research results revealed that there exist differences in the qualities 

of effective teaching between male and female teachers. For example, in the study carried out 

by Bernard and his associates (1981:681) on the description of high school male and female 

teachers teaching behavior, the former group was rated more highly than the latter. 

Similarly, Ryans (1970) found that male and female teachers differ in their personal and 

social characteristics . He indicated that male teachers possess favorable attitudes towards 

democratic practices in classroom, more permissiveness, more child centered ness in educational 

views and more emotional stability than female teachers. Furthermore, there seems to be 

difference between male and female teachers in the way of approaching students. 

In a study of student-teacher relationships in an actual classroom situations, Wilinsky 

and Lee , cited in Abraham (1993: 10- 11 ), observed the following differences: 

Male teachers were slightly more approving towards boys, whereas female 

teachers were slightly more approving towards girls. Female teachers, moreover, 

inclined to become disapproving towards boys than girls, while the opposite held for 

approval. They also found that boys and girls believed that their male teachers like 

them beller than their female teachers did. Both boys and girls stated that female 

teachers preferred girls; while their male teachers did not show preference. 

Depending on the above findings one might conclude that males are better teachers 

than females. However, a number of other studies challenge this assumption. To mention a 

few : 

In the study of Bennett (1982:170) female teachers at Bryn Mawr College were rated 

more highly than their counterparts on over all teaching effectiveness, a finding that the author 

attributed to the perception of female teachers are warm and less authoritarian than male 
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teachers. He found positive correlation between student ratings of teacher performance and 

student perception of a teacher as warm, supportive and interested individual. 

Similarly, in studying teacher effectiveness of 417 male and female teachers, Hemphill 

and associates (1979) revealed women possessed interests in the objective of teaching, 

encouraging pupil participation and evaluating learning to a significantly greater degree than 

men did . 

According to Adams and Biddle (1970) , generally warm person-oriented style of 

teaching has been viewed as more effective for female than male teachers. Male teachers have 

been perceived as being more talkative, direct and authoritarian, and female teachers have been 

viewed as less direct and warm, cited in Bernard and associates (1981 :682). 

In another study of male and female teachers differences, significant variations were 

observed in communication aspect of teaching, the way teachers convey massages and the level 

of influence they gain over students. Although, style differences in language use are largely a 

matter of differences, sex characteristic stereotyings are still intervening factors in light of this 

issue as well. A phenomena which Dickens calls "genderlect " is a common aspect in giving 

gender tone and color to the style of speech women and men make, cited in Colwill 

(I 989: 108). 

In verbal communication, women are observed using many correct speech forms than 

men (German ,1992:41). They are also found to use language that encourages politeness. 

According to Shakeshaft (1989: 181) J women's politeness is exhibited in their listening 

behavior, they are observed to listen more than men. 

All the above similar and different research results show that there exist differences 

between male and female teachers compared in the qualities of effective teaching. However, 

other investigations of male and female teacher difference in teaching found and judged equal 
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competencies and performances between the two sexes (Harris, cited in Bernard (1979:553), 

and Goebel and Cashen (1979:646)). 



CHAPTERll 

METHOD AND PROCEDURE OF THE STUDY 

3.1 Sampling 

The subjects in this study were male and female teachers who were graduates of Addis 

Ababa University, Kotobe and Bahar Dar Teachers' Colleges and Ambo Junior College of 

Agriculture. They are currently teaching in Nakamte and Sire towns, at Darge and Sire Senior 

Secondary Schools respectively. 

In order to ensure representation of subjects with considerable number of female 

teachers, purposive sampling technique (non - probability) was employed for the-sample size is 

small (Koul, 1984:108). That is all female teachers in these schools were taken as the subjects 

of the study. 

All female teachers in these schools were diploma holders except one who is a B.Sc. 

holder in Mathematics and teaching the same subject. The rest were teaching subjects such as 

Agriculture (1), Amharic (1), Book Keeping or Commerce (I), English (2) and Home 

Economics (3). 

The sampling of male teachers was based on female teachers sampling procedure. 

From all male teachers teaching in these schools, only those who teach the same subjects with 

female teachers at the same grade level were taken as a sample in the study. This was done 

mainly because of the fact that teacher's classroom management skills can be influenced by 

different teaching models and subjects taught, Arends (1997:37). 

In order to reduce the influence of teacher's qualification on the result of the study, 

matching sampling technique was also employed, Best and Kahn (1989: 117). Accordingly, the 

total samples taken for the study were nine male and nine female teachers making a total of 

eighteen teachers from both schools. 
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3.2 Instruments 

Teachers' self-report inventory, questionnaire of student ratings, observation rating 

scale, structured interview and documentary (archive) examination for personal information 

and daily lesson plan evaluation were the main sources of the data collected 

3.3 Variables included in the study 

a. Independent variables 

Teaching experiences (X,) 

Class size (X2) 

Teachers' attitude (X3) 

Age of the teachers (X,) 

b. Dependent Variables 

Observers' ratings, the mean often observation result by two observers (Y,) 

Students' ratings scores (Y2) 

3.4 Procedure 

3.4.1 Data Collection 

a. Teaching Experience (X,): It is the number of years a teacher stayed in the teaching 

profession. This was collected from the teacher's personal file. 

b. Class size (X2): It is the average number of students the teacher teaches in a 

section. This was obtained by dividing the total number of the students the teacher 

teaches to the total number of sections he/she teaches obtained from the record office 

of the schools. Here, the rational numbers were changed in to the nearest whole 

number. 

c. Teachers' attitude (X,): The instrument supposed to measure teachers' attitude 
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was obtained through self-report inventory The source for collecting and writing 

of the items were adapted from previously developed inventories for assessing the 

attitude of teachers by Abraham (1993) who adapted the instrument from the works 

of Dutton and Keisler (1961), Robbins and Hughes (1967) and Maracco et aI., 

(1982). A five point Likert Scales were used to rate the items in such a way that: 5 

= Strongly agree; 4 = Agree; 3 = Uncertain or indifferent; 2 = Disagre~·and 1 = 

Strongly disagree. 

The inventory consisted of thirty four items grouped under fo ur dimensions, namely 

attitude towards teaching profession, attitude towards school administration, attitude towards 

social values and attitude towards students. The items were evaluated by a group of six senior 

graduate students and two instructors from the Department of Psychology, and Curriculum 

and Instruction after they have been translated into Amharic from English version. 

d. Age of Teachers (X4). The age of the teachers under investigation was obtained 

though requesting them to fill the questionnaire designed to measure their attitude. 

For its reliability the result obtained was counter checked with the teacher's personal 

file obtained from the Zonal Education Office, Nakamte. 

e. Observers' Rating Scores (YI) In order to obtain more valid and reliable 

information for the study a five-point observation rating scale was developed that 

addressed the purpose of the study and how to use the rating scale. 

The observers' rating scale was adapted from the previously developed scales fo r 

assessing teacher's skills in classroom management from the works of Kounin (1970), 

Evertson and Emmer (1982), Good and Brophy (1987) and Evertson (1985). 

It consists of sixty-nine items grouped under fifteen categories namely with-it-ness, 

overlapping, smoothness and momentum, group alerting, accountability, planning, motivation, 

communication, democratic leadership style, discipline, rule and procedure, monitoring, 
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punishment, assignment and homework giving, and time management all which were assumed 

to be variables or components of teachers' classroom managerial skills. 

@ he results of the observation rating scale were obtained from two observers who were 

selected and oriented in how to use the scale. The observers were selected purposefully from 

six instructors who have B. Ed. degree in Pedagogical Science and currently teaching "Afaan 

Oromoo," Oromo Language (2), Pedagogy (2) and Psychology (2) at Nakamte Teachers ' 

Training Institute. 

The purposeful selection of observers was based on the teaching load of the instructors 

and area of qualification. The selected observers have two years of teaching experience at the 

teachers ' training institute and one and three years in other (see Appendix - C) 

Observers were oriented on how to use the instrument. The main contents of the 

orientation were the explanation on the purpose of the study, definition of the components or 

variables of classroom management skills (the categories), how to narrate the observed 

classroom activities, how to rate teachers on the scale and reduce observer biases based on 

ethnicity, sex , attractiveness, age, height and weight of the teachers being observed. 

Both observers rearranged their teaching period with the shift system of the schools so 

that the observers' main duty (i.e. teaching at the institute) would not be affected. The results 

of the observers' rating scores (Y1) were, therefore, the average results of the teacher 's score 

rated by the two observers for ten observational sessions for each subject teacher, five 

observational sessions each in the afternoon and in the morning shifts during the first and 

second semesters respectively. Moreover, efforts were made by the observers to observe a 

single subject at least once in the classroom where he/ she entered to teach. In general, 

hundred and eighty class observations (each ranging for forty minutes) were conducted in the 

two senior secondary schools. 
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Observers rated the teachers soon after each observational sessIOn based on the 

qualitative data: narration of classroom activities and behaviors of both the teachers and the 

students. Here the researcher has also participated in the narration and not in the rating 

f. Students' Ratings of Teachers (Y ,) 

In addition to observers' ratings, students' rating was also used in evaluating teachers' 

classroom management skills. The rationale for using students' ratings as a source of 

information backing observers' ratings was based on the following arguments: 

Students are the main source of information about the accomplishment of certain 

educational goals and areas of rapport. 

u. They are the only ones who are directly and extensively exposed to teachers, 

textbooks, home works, course contents and methods of instruction. 

These enable the students to have better opportunity of observing and evaluating their 

teachers than other persons concerned in this respect (A1eamoni (1981:111); Edward and 

Allen (1992: 19· 3». 

The questionnaire designed for this purpose was developed from the five-point rating 

instrument designed to be used by the observers in the same study. It consists of sixty- three 

items. Therefore, the correlation between the two instruments was high. 

The main differences between the instruments used by the observers and students were 

the absence of items listed in the category of planning to be used by the students, and a few 

different items used in both ratings. Five and three items were used in the category of rule 

and procedure setting for students ' and observers' ratings respectively. See Appendix A-I 

and A-2. The reason for the absence of the items in either category is the assumed effect of 

using students to evaluate the lesson plan of their teachers and that observers could not 

observe subject teachers during the first week of the new academic year. 
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Each teacher in the sample study was rated by a group of twenty student (ten males 

and ten females) . The students were randomJy selected after they had been grouped into three: 

upper, middle and lower achievers by their homeroom teachers . Each group comprised six 

students except the middle achievers which had eight students. In generaL a total of three 

hundred and sixty students participated in the rating of the teachers. 

3.4.2 Screening of Items 

The items used In the instruments of data collection have passed through two screerung 

methods. 

a. Judges' Comment: 

In this case, six senior graduate students and two instructors from the department of 

Curriculum and Instruction, and Psychology of the Addis Ababa University were used to judge 

a total of thirty-four, sixty-three and sixty-nine items of attitude inventory, students' and 

observers ' rating scales respectively. 

The items were presented to the judges on a five-point continuum which ranges from 

5= very high to 1 = very low. The judges were requested to circle the number they believed 

corresponded to the value of the item along the continuum in terms of the adequacy of the 

items . 

The judges were also oriented on the following criteria to evaluate each items: 

I. For attitude inventory items 

The extent to which the items measure the attitude of senior secondary school 

teachers . 

The extent to which the items refer to anyone of the four dimensions namely 

teaching profession, school administration, social values and students. 
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Appendix B-1 shows the judges result on the inventory questionnaire 

11. For observers' and students' ratings instrument 

The extent to which the items under each category measures classroom management 

skills of teachers in senior secondary schools. 

The extent to which each item relates to the category under which it is listed 

Whether the item helps observers orland students to rate the behavior of senior 

secondary schools teacher classrooms. 

Depending upon the judges' comments, the scale value of each item was determined by 

computing the median value of the ratings that the items got from the judges (Koul, 1984: 164). 

the items with scale median value of three and above were taken as those expressing adequate 

values and those with media value below three were taken as items expressing inadequate 

values. In this respect ten items: item II, 19, 23 , 31 and 34 from teachers' self-report 

inventory and item 01(5), Sm3(11), P., DL2(34), D2 (43), and D3(44) from observers' and 

students' ratings of teachers were found ineffective in measuring teachers' attitude and 

classroom management skills respectively and therefore omitted (see Appendix B-2) 

b. Results of the Pilot Study 

A tryout was made for the instruments of data collection In order to know their 

reliability following the results obtained from the judges. 

The tryout was administered to the cross-section of the representative target population 

from Hawas Senior Secondary School, Nazereth . The study was administered as follows: 

• Numbers written ill parentheses above represent the corresponding item nwnber used 

by student raters. 
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Two teachers of Pedagogics from Adama Teachers' Training Institute were selected 

and oriented on how to use the observers ' rating scale. Both observers have B.Ed. degree in 

Pedagogical Science and their teaching experience in teacher training institute was three years. 

Appendix- C shows background information on observers in the pilot study. 

The total number of teachers observed in this study were eight, four male and four 

female teachers teaching Amharic, English, History and Home Economics. All teachers had 

diploma in the subject they teach except one female and one male teacher who both had B.A in 

History. Appendix D- give some information on the teachers. 

Each teacher was observed four times during their normal period in the classroom for 

forty minutes. In addition, the teachers' daily lesson plan was used to evaluate and rate on the 

items under the category of planning. 

The teachers were also provided with the self-report inventory questionnaire to assess 

their attitude. Moreover, each teacher under the study was rated by eight students (four males 

and four females) 

Based on the result of the pilot study, the internal consistency of the inventories and 

students rating scale was calculated using the split-half method. The correlation coefficient 

between the two observers ' result was computed using Pearson Product Moment Correlation 

Coefficient, Koul (1984:239). In this case it was the average of four observational sessions 

rated value for each teachers that was correlated between the two observers. (See the results 

on Appendix E-3). The computed reliability coefficients were found to be 0.928, 0.791 and 

0.9962 for teachers' self-report inventory, students' and observers' ratings of teachers 

respectively. (See Appendices E-I, E-2 and E-3). 

The refined twenty-nine items of teachers' self-report inventory, fifty-eight items used 

in students' rating questionnaire and sixty-three items of observers ' rating questionnaire were 

then used for the final data collection. 
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3.4.3. Data Analysis 

Different statistical techniques were employed to analyze the obtained data: 

Descriptive statistical values such as mean and standard deviation were computed for 

all variab I es. 

Test of significance (t-test) was used to know whether there exist significant 

differences between the mean scores of the two sexes at 0.01 level of significance. 

Pearson Product Moment Correlation Coefficient was used to see the relationships 

between the dependent variables and each of the independent variables. 

Multiple regression was also employed to see the contribution of all independent 

variables in predicting the dependent variables. 



CHAPTER IV 

RESULTS, ANALYSES AND DISCUSSIONS 

In this chapter, the results obtained from the observers' and students' ratings, 

questionnaire and interview are presented, analyzed and discussed to give answers to the basic 

questions rai sed in the first chapter of the study. 

4. 1 RESULTS AND ANALYSES 

The descriptions and illustrations of the ratings of teachers made against each 

category by observers and students are presented as follows : 

4.1.1 With-it-ness and Teachers' Sex. 

This variable of teacher behavior has been rated in terms of four unit variables included 

in the category: teacher movement in the classroom and his/ her awareness of what is going on 

in all areas, teacher's avoidance of ignoring the rest of the class when dealing with individual 

pupils, arranging students to be in his! her sign and the use of eye contact to control students. 

In this variable observers rated male teachers higher (2.51) than female teachers (2.3 1) 

Students did this in the reverse way; they rated female teachers higher (3.02) than they did 

for male teachers (2.97). However, no substantial differences appeared between male and 

female teachers in both forms of rating. That is, the t-calculated values in both cases of rating 

(1.11 and 0.2 1) are less than t-critical value (2.921) at 16 degree of freedom and 0.0 1 alpha. 
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TABLE- I 

Summary on teachers' rating scores in the category of with-it-ness. 

Observers' Rating 

Se X SD SE SEM 

x 

M 2.51 0.394 0. 13 

F 2.31 0.3 176 0.12 0.177 

X= Mean 

SD= Standard deviation 

SE= Standard error of mean 

D 

F 

16 

Students' Rating 

t· 

value Se X SD SE SEM DF 

x 

l.l:l. M 2.97 0.47 0.156 0.238 16 

F 3.02 0.54 0.18 

SEM= Standard error of mean difference 

DF= Degree of freedom 

t- value = t- Calculated (observed) 

t-value 

betwee 

n 

t- observe 

value rs' & 

student 

s' 

ratings 

Sex 

0.21 M F 

1. 3. 

26 2 

8 8 

0 

According to Table I, further analysis has shown a significant difference between 

observers' and students' ratings regarding female teachers as t- value, calculated (3.280) is 

greater than the critical value oft (2.92 1) at 16 degree of freedom and 0.0 1 alpha. 

4.1.2 Overlapping and Teachers' Sex 

Overlapping, which is teacher's ability to attend more than one issue at a time, was 

rated based on three criterion - variables used to represent the category. They were teacher's 

control of pupils while guiding them, teacher's clear explanation of ideas while watching for 
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signs of inattention and teacher's ability to control students while writing notes on the black­

board. 

In these three criterion- variables both observers and students rated male and female 

teachers similarly despite differences observed between the two forms of rating. The observers 

rated male and female teachers 2.27 and 2.20 respectively. Students rated 2.98 and 3.00 for 

male and female teachers respectively. In both forms of rating>significant differences were not 

observed between the two sexes at 16 degree of freedom and 0.01 level of significance. 

However, students rated both male and female teachers significantly higher than the observers 

did. 

TABLE -II 

Summary of Teachers' Rating Scores in the Category of Overlapping 

Observers' Rating 

Sex X SD SE SE 

M 

M 2.27 0- 0.20 

.60 

F 2.27 0.22 0.07 0.21 

X=Mean 

SD= Standard deviation 

SE= Standard error of mean 

DF 

16 

Students' Rating 

t-

valu sex X SD SE SE DF t-value 

e M 

M 2.98 0.25 0.08 0.17 16 0.1176 

OJ3 F 3.00 0.46 0.15 

SEM= Standard error of mean difference 

DF= Degree offreedom 

t-Value = t- calculated 

t-value 

between 

observers' and 

students' 

ratings 

Sex 

M F 

3.30 4.83 
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4.1.3 Smoothness and Momentum, and Teachers' Sex. 

Four criterion variables were used to rate teachers in this category. They include the 

extent to which the teachers finish one activity before moving to another; avoid going into 

unnecessary details or overdwell on a minor or already understood part of the lesson ; and 

conduct a lesson in line with ability level of the students. 

On average, observers rated male teachers as 2.90 and female teachers as 2.89. On the 

other hand, the results of students' ratings showed 3.48 and 3.82 for male and female teachers 

respectively. In each form of rating, substantial differences were not observed between the 

two sexes. However, this difference was more significantly observed between observers and 

students ratings offemale teachers. In this case, female teachers were rated significantly higher 

by their students than the observers because the observed t-value (4.043) between observers 

and students' ratings of female teacher was higher than the critical value of t (2.921) at 16 

degree of freedom and 0.01 alpha. 

TABLE ill 

Summary of Teachers' Rating Scores in the Categories of Smoothness and Momentum 

Observers' Rating Students' Rating t-value 

between 

Se observers' 

x X SD SE SEM DF t- Sex X SD SE SEM D T- & students' 

value F value ratings 

M 2.90 035 0.116 Sex 

F 2.89 0.36 0. 12 0.166 16 0.06 M 3.48 0.69 0.23 0.30 1 1.12 M F 

9 4 6 

F 3.82 0.60 0.20 2.26 4.0 

9 43 
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4.1.4 Group Alerting and Teachers' Sex 

The variables teachers use to maintain a focus on an individual student during 

individual recitation was rated in view of three criterion-variables under this category . 

Therefore, teachers were rated on the following criterion variables: 

Using questioning or recitation strategies that maintain active participation by all 

students; calling on students at random to answer questions rather than using predetermined 

pattern of calling; and physically moving in the classroom and checking on what all students 

have done. 

The process of rating with respect to the variables in this category was made by 

observing the teacher's performance during questioning or student recitation. 

Accordingly, Table IV summarizes the extent to which both male and female teachers were 

rated by the observers and the students 

TABLE- IV 

Summary of Teachers' Rating Scores in the Category of Group Alerting 

t-vaJue between 

observes' & 

Observers' Rating Students' Rating 
students ' 

ratings. 

1-

sex X SD SE SEM D Valu SEX X SD SE SE DF I-

F e M Val Sex 

ue 

M 2.03 0.43 0.144 0.20 16 0.75 M 2.66 0.74 0.25 0.42 16 0.05 M F 

F 2.18 0.42 0.141 F 2.64 1 02 0 .. 34 2.1875 125 
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According to Table- IV, no substantial differences were observed between male and 

female teachers in both forms of rating. Furthermore, the difference between observers' and 

students' ratings of male and female teachers independently was found to be insignificant at 

0.01 alpha although it was more magnified in male teachers' rating than in their female 

counterparts. 

4.2.5 Accountability and Teachers' Sex 

The extent to which teachers make students ' responsible for their task performance 

during recitation and other classroom activities was rated based on the following three 

criterion-variables under the category of accountability: 

Teacher's telling of students' responsibility for their assignment or homework; 

teacher's requirement of students' readiness to perform classrooms activities; and teacher's 

maintenance of student performance. 

In this category , male teachers were rated as 2.64 and 3.01 by the observers and the 

students respectively. On the other hand ,female teachers were rated (2.59) and (3.8) by the 

observers and the students each separately in the order mentioned A statistical test of 

significant difference was applied and the result showed the existence of substantial difference 

between male and female teachers for students' rating, and not for the observers', at 0.01 level 

Moreover, the t- test showed the presence of significant difference between observers' 

and students' rating of female teachers. Table V shows the summary of teachers' rating scores 

in the category of accountability by observers and students and the significant differences 

observed between the two sexes and the raters. 
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TABLE-V 

Summary of Teachers' Rating Scores in the Category of Accountability 

t~value 

between 

observers' and 

Observers' Rating Students' Rating students' 

ratings 

1-

Sex X SD SE SE DF T- Sex X SD SE SE DF Val Sex 

M Value M ue 

M 2.64 0.43 0.14 M 3.01 0.09 003 M F 

F 2.59 0. 71 0.24 2.26 16 0.088 F 3.8 0.71 0.24 2.24 16 3.29 2.642 4.08 

4_1.6 Motivation and Teachers' Sex 

The degree to which teachers activate students' learning was rated on the scale in 

terms of the seven criterion -variables outlined below: 

• Provision of varied and chall enging learning activities; 

• Use of varied instructional materials during presentation; 

• Relating learning activities to students ' experience and prior knowledge; 

• communicating (telling) the values or objectives of every lesson to students; 

• Use of verbal encouragement; 

• charting I displaying the achievement or name of intelligent students; and 

• calling students by name to involve them in class discussion. 

The average result of teachers in this category in shown in Table VI. 
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TABLE- VI 

Summary of Teachers' Rating Scores in the Category of Motivation 

t-value 

between 

observers' 
Observers' Rating Students' Rating and 

students' 

ratings 

t- t-

Se X SO SE SEM DF Val Se X SO SE SEM OF Valu Sex 

x ue x e 

M 2. 16 0.29 0. 10 0.1 97 16 0.20 M 2.34 0.62 0.207 0.1297 16 0.97 M F 

6 

F 2. 12 0.50 0. 141 F 2.63 0.64 0.213 0.818 1.89 

Table VI shows that students rated their female teachers higher than they did for their 

male teachers . However, the statistical test of differences between the mean values in all cases 

indicated that there was no substantial differences at 16 degree of freedom and 0.01 level of 

significance. 

4.1. 7 Planning and Teachers' Sex 

The daily instructional plans of the observed sessions for each teachers have been 

evaluated in terms of seX . . unit variables contained in the category of planning. The teachers ' 

daily lesson plan of each observed session was rated so on the basis of the following criterion­

variables: 

• Stating specific instructional objectives; 

• Preparing challenging, encouraging and interesting learning experiences; 
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• Stating su itable methods of instruction that encourage student participation; 

• Preparing questions of checking students in and after the instructional session; 

' . Setting standard of performance to check students entry behavior (prior knowledge); and 

• Sequencing the content of instruction in a logical and orderly way. 

Table- VII depicts the mean scores of both male and female teachers in the category of 

planning as rated by the observers. 

TABLE VII 

Summary of Teacbers' Rating Scores in the Categor,)' of Planning 

• 
Observers' Rating 

Sex X SD SE SEM DF t-Value 

M 3.07 0.22 0.07 

F 3.01 0.67 0.22 0.23 16 0.26 1 

According to Table- VII a significant difference did not appear between teachers based on sex 

4.1.8 Communication and Teachers' Sex 

Six variables contained in the category have been employed as criteria to rate teachers' 

skills of communication as one of the components of teachers ' classroom management skills. 

Teachers' rating was based on their attentive listening to students; using simple language that 

can be understood by the students; explaining key concepts of the lesson; speaking clearly with 

varied voices; using non-verbal communication; and encouraging students to el)press their own 

views and feelings freely. Differences were noticed between male and female (eachers on 

several variables related to skill s of communicating information. In both cases of rating, female 

teachers were rated higher than male teachers. 
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Analysis was also made to see if there is a significant difference between male and female 

teachers effectiveness in the application of this category. Accordingly, the t-test showed the 

existence of signifi cant difference between the two groups. The test also showed significant 

differences between the two groups of raters. Students rated both male and female teachers 

significantly higher than the observer did Table-VIII shows the summary resul t under this 

category. 

TABLEVllI 

Summary of Teachers' Rating Scores in the Category of Communication 

t-Value 

between 

observers' 

Observers' Rating Students' Rating and 

students' 

ratings 

sox X so SE SEM OF \- sex X SO SE SEM OF t- Sex 

value value 

M 2.54 0.28 0.09 0.15 16 8.53 M 3.72 0.34 O.ll 0.149 16 4.23 M F 

F 3.82 0.35 0. 12 F 4.35 0.3 0.1 8.42 3.397 

4.1.9 Democratic Leadership Style and Teachers' Sex 

Eight criterion -variables were used to rate teachers in this category. The variables 

include: 

• Carrying out the business of the classroom smoothly; 

• Teachers' sympathy, warmth ,kindness and caring for students; 

• Avoiding critici sm and giving special attention to particular students; 

• Focusing on the nnisbehavior rather than the personality of the students; 

• Respecting the rights of all students; 
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• Discussing issues with student s rather than arguing with th em; and 

• Guiding rather than dominating or abdi cating the stu dents. 

Results of the investigation under thi s category are presented ill Table -IX 

Sox X 

M 2.8 4 

F 3.58 

TABLE IX 

Summary of Teachers' Rating Scores in the Category of Democratic 

Leadership Style 

Observers' Rating Students' Rating 

SD SE SEM DF t· Value Sox X SD SE SEM DF ,. 
Value 

0.30 0. 1 M 3.56 0.46 0.1 5 

0.38 0. 13 0.16 16 4. 625 F 4. 23 0. 22 0.07 0.03 16 23 .33 

t-value 

between 

observers' 

and 

students' 

ratings 

Sox 

M F 

4 4.403 

According to Table IX, female teachers were rated higher than male teachers by both 

observers and students in these criterion-variables. The t- test has also shown that there exist 

differences between the two sexes. Moreover, a substantial difference was also observed 

regarding the raters . Students rated both male and female teachers significantly higher than the 

observers did. 

4.1.10 Disciplining and Teachers' Sex 

Two criterion-variables were developed and used to rate teachers' skill s of classroom 

management under this category. They are using private conferences or counseling in dealing 

with misbehavior and sending to or cooperating with senior staffs (unit leaders ,deputy director 

or director) to solve problems of students with inappropriate behaviors. 
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Table- X shows the results of the sludy under the category of discipline 

TABLE-X 

Summary of Teachers' Rating Scores in the Category of Disciplining 

I-Value 

between 

observers' and 

Observers' Rating Students' Rating students' 

ratings 

Sex X SD SE SE DF 1- Sex X SD SE SE DF t- Sex 

M Value M Val 

ue 

M 1.92 0.39 0.13 0.31 16 0.29 M 3.06 1.22 0.41 0.55 16 0.38 M F 

F 2.01 0.85 0.28 F 3.27 1.17 0.37 2.651 2.7155 

According to Table- X, no substantial difference appeared between male and female 

teachers rated under this category in cases of both observers'and students'ratings . Moreover, 

significant difference did not appear in case of inter raters because the t-calculated values in all 

cases were found lower than the t-critical value at 0.01 level of significance and 16 degree of 

freedom. 

4.1.11 Rule and Procedure Setting, and Teachers' Sex 

Three and five criterion- variables were respectively employed by observers and 

students to rate teachers. The criterion- variables included were setting of classroom rules and 

procedures; giving or reminding the set rules to stop disruptive behaviors; and showing 

firmness and consistency in maintaining the set rules and procedures In addition to these 

criterion-variables, students' rating form has included two more variables: participating 

students in rule setting ,and telling students the importance of rules and procedures of the 

classroom during the new academic year. 
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TABLE XI 

Summary of Teachers' Rating Scores in the Categories ofRuie and Procedure setting. 

Observers' Rating Students ' Rating 

t-

Sex x SD SE SEM DF t- Se X SD SE SE DF Val 

Value x M ue 

M 1.26 0.20 0.07 0.086 16 0.449 M 1.83 0.08 0.03 0.03 16 1.00 

F 1.22 0.14 0.05 F 1.86 0.03 0.01 

According to Table XI, male and female teachers were rated in similar manner but differently by the 

two groups of raters. However, no significant difference was observed between the two sexes in both 

forms of rating. Here, the inter rater differences were not computed because the two groups of raters 

used different items intended to measure the same category. 

4.1.12 Monitoring and Teachers' Sex 

Under this category, two criterion-variables were used to rate the teacher: the teacher's 

consistency in taking students' attendance; and teacher's avoidance of student's absenteeism 

and tardiness during hi s/her class. 

In this regard teachers were rated based on the extent to which they take students' 

attendance before they start presenting the daily lesson ,and the degree to which students are 

absent and tardy in coming to the classroom during the rated teacher' s sessions. 

Teachers' scores in the application of this category is presented in Table XII. 
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forms of rating. Here, the inter rater differences were not computed because the two groups of raters 

used different items intended to measure the same category. 

4.1.12 Monitoring and Teachers' Sex 

Under this category, two criterion-variables were used to rate the teacher: the teacher's 

consistency in taking students' attendance; and teacher's avoidance of student's absenteeism 

and tardiness during his/her class. 

In this regard teachers were rated based on the extent to which they take students' 

attendance before they start presenting the daily lesson ,and the degree to which students are 

absent and tardy in coming to the classroom during the rated teacher's sessions. 

Teachers' scores in the application of this category is presented in Table XII. 
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TABLE XII 

Summary of Teachers' Rating Scores in the Category of Monitoring 

t-Value 

between 

Observers' Rating Students' Rating observers' and 

students' 

ratings 

t· 

SEM Valu 

Sex X so SE SEM OF t-Value Sex X SO SE OF e Sox 

M 2.37 0.88 0.29 M 3.11 l.55 0.52 M F 

F 2.24 0.78 0.26 0.389 16 0.33 F 3.02 1.40 0.47 0.70 16 0.13 1.24 1.45 

According to Table XII, significant differences were not observed between the two 

sexes. In all cases the critical value oft (2 .921) was found greater than the t-calculated values 

at 16 degree of freedom and 0.01 alpha level of significance. 

4.1.13 Punishment and Teachers' Sex 

Under this category, three criterion-variables were used to rate teachers. They were: 

• Teacher's avoidance of physical punishment for tardiness, unfinished homework 

(assignment), forgotten materials and inappropriate behaviors; 

• Teacher's avoidance of giving extra work as punishment; and 

• Teacher's avoidance of entire punishment of the class. 

As it is depicted in Table XII, significant differences were not evidenced between the 

two sexes in both forms of rating. The differences were more substantiated between the raters. 
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TABLE-xm 

Summary of Teachers' Rating Scores in the Category of Punishment 

t-Value 

between 

Observers' Rating Students' Rating observers' 

and students' 

ratings 

Sex X SD SE SE DF 1- Sex X SD SE SEM DF 1- Sex 

M Value Value 

M 3.62 0.37 0.12 M 4.28 0.37 0.123 M F 

F 3.59 0.29 0.10 0.16 16 0.1875 F 4.42 0.35 0.1 16 0.169 16 0.828 3.84 5.42 

4.1.14 Assignment (Homework) Giving and Teachers' Sex 

In this category ,five criterion-variables were used to rate the teacher by both the 

observers and the students. These include: 

• Appropriateness of teacher's assignments (home works) to students ability; 

• Clarity of the assignments (home works); 

• Teacher's effectiveness in monitoring student completion of assignments or 

home works; 

• Teacher's allocation of appropriate time to student completion of 

assignment or homework; and 

• Teacher's assignment of certain values or marks to homework or 

assignments. 
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Table- XIV Summarizes the resu lts of the study under this category 

TABLE-XIV 

Summary of Teachers' Rating Scores in the Category of Assignment ,(Homework) 

Giving. 

t·value 

between 

observers' and 
Observers' Rating Students' Rating students' 

ratings 

X SO SE SEM OF t·Value Sex X SO SE SEM OF 1- Sex 

Value 

3.73 0.48 0.16 0.36 16 0.86 M 4.18 0.08 0.03 0.06 16 0 M F 

3.42 0.95 0.32 F 4.18 0.16 0.05 2.78 2.35 

According to Table- XIV, observers rated male teachers relatively higher than they did 

for female teachers, whereas students rated the two sexes on equal scale. However, the level 

of differences between the two sexes as rated by the observers was not significant. 

Furthermore, substantial differences were not observed between the observers' and students ' 

ratings of the teachers. 

4.1.15 Time Management and Teachers' Sex 

In order to rate teachers in this category ,three criterion-variables were made to be 

used. They are starting and finishing daily lesson on time; avoiding killing time after starting 

classroom activities; and advising students to use time efficiently. Results of the study under 

this category are presented in Table- XV. 
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TABLE -XV 

Summary of Teachers' Rating Scores in the Category of Time Management. 

t·value between 

Observers' Rati ng StL!uents ' Rating observers' and 

students' ratings 

Sex X SO SE SEM OF t-Value Sox X SO SE SEM OF 1- Sox 

Value 

M 3.43 0.61 0.20 0.27 16 0.59 M 3.158 0.58 0.19 0.23 16 0.61 M F 

F 3.27 0.54 0.18 F 3.82 0.4 0. 13 0.9 1 2.48 

According to Table -xv ,observers rated male teachers higher fhan they did for female 

teachers (3.43 and 3.27 respectively) ,whereas students did it in the reverse way. In both 

forms of ratings, however, significant differences were not observed. In similar manner inter 

rater differences did not show significant variation. 

4.1.16 Components and Variables of Classroom M anagement Skills and 

Teachers' Sex 

All components and variables employed to measure classroom management skills of 

teachers in this study were taken together in order to analyze whether there exist differences 

between male and female teachers in applying the skills. The average results of all components 

and variables were computed to find the mean results, for both teachers' sex and the two 

groups of raters. Accordingly, the results were present in table below: 
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TABLE- XVI 

Summary of Teachers' Rating Scores in the Components and Variables of 

Classroom Management Skills. 

t-vaiue 

between 

observers' 

Observers' Rating Students' Rating and students' 

ratings 

SE I- t-

X SD SE M DF Value Sex X SD SE SEM DF Value Sex 

2.62 0.15 0.05 M 3.20 0.67 0.22 M F 

2.69 0.36 0.12 0.13 16 0.54 F 3.43 0.07 0.26 0.34 16 0.676 2.571 2.59 

As has been indicated in the summary Table -XVI ,observers rated both male and 

female teachers relatively at similar level. However, female teachers were rated higher than 

male teachers by their students (3.43 and 3.20 respectively), although significant difference was 

not observed. 

Further analysis of the data was made to see if there are substantial differences between 

male and female teachers and between the two groups of raters. In both cases, as indicated in 

table ~XVI, substantial differences did not appear. That is the calculated t-values in all cases 

were found less than the critical value oft (2.921) for 16 degree off reed om at 0.01 alpha level. 

This implies teachers in both sexes have appli ed and used different techniques and principles of 

classroom management skills in similar manner. 

Further attempt was also made to analyze the mean scores of male and female teachers 

under each category in presenting the scores in interval scales. The intervals were set using the 

class size formula , the ratio of range to class interval (Falllick and Brown, 1983 :29). 

Accordingly, teachers' scores were made to be placed in one of the five class intervals; namely 

very poor (100-1.80), poor (18 1-161), average (2.62-3.42), good (3.43-4.23) , and very 

good (4.24-5.04) 
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TABLE-XVU 

Teachers' Mean Rating Scores under each Category when Presented in 

the Interval Scale. 

Categories Observers' Rating Stud ents' ' Rating 

Male Female male Female 

With-it- ness Poor Poor Average Average 

Overlapping Poor Poor Average Average 

Smoothness & Average Average Good Good 

Momentum 

Group Alerting Poor Poor Average Average 

Accountability Average Average Average Good 

Motivation Poor Poor Poor Average 

Planning Average Average - -
Communication Poor Good Good v. good 

Democratic leadership Average Good Good Good 

Discipline Poor Poor Average Average 

Rule and Procedure V. poor V.poor Poor Poor 

Moni toring Poor Poor Average Average 

punishment Good Good V. Good V. Good 

Assignment I home work! Good Average Good Good 

Time Management Good Average Good Good 

Total Average Average Average Good 

According to Table -XVII, both male and female teachers were rated in the' average' 

interval of the rating scale by the observers. On the other hand ,both teachers were rated in 

' average ' and' good' interval by their students respectively. 
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However, when teachers' mean scores are considered under each categGry, va ried 

resu lts were obtained. For example, both male and female teachers were fRted 'very poor' 

under the category of rule and procedure setting by the observers. In an almost similar manner 

, students rated both sexes 'poor' under the same category. This implies that teachers in the 

schoo ls, regard less of sex, were rarely observed applying the principles of rule and procedure 

setting in the classroom. Appendix F-I shows the results of observers' rating of teachers in 

each item of the categories. 

According to the interview made with eight male and eight female teachers at the 

beginning of the school year, teachers did not instruct the way students had to act and the 

rules and procedures they had to follow in the classroom. In fact, the researcher observed only 

one teacher (a female Amharic teacher) at the beginning of the second semester instructing 

students how they had to progress in the subject, what consequences they would encounter in 

their failures to complete assigrunent and home work, coming on time to class, going to the 

library when told and avoiding shunning the classroom. She had noticed that most of them 

scored below average in the first semester due to their reluctance to practice what she had told 

them. 

The lesson plan of most teachers (except that of the one female Amharic teacher) 

revealed similar evidence. The observer raters found only one female teacher ' s out of sixteen 

(eight male and eight female) lesson plans describing the rules and procedures students should 

follow during the first week of the new academic year. Most teachers were directly started the 

first units ofthe subjects they taught. 

Furthermore, Table XVII depicts that both male and female teachers were rated 

poor ' by observers under the categories of with-it-ness, overlapping, group alerting, 

motivation, discipline and monitoring. On the other hand, the teachers were rated either 

'average ' or 'good ' in all of the categories mentioned above by their students except under the 

category of motivation in which male teachers were rated ' poor'. 
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According to the observers' results, therefore, both male and female tcachers under the 

study were found and rated 'poor' in applying the following principles of classroom 

management skills; (see also Appendix F-l) 

• Physical movement in all areas of the classroom. Teachers' movement was limited to the 

front side of the columns of student s' seat. 

• Demonstrating the ability to attend more than one issue at a time like , for example, 

controlling other students while helping individual student and using eye contact while 

writing on the black-board. 

• Randomly calling students to answer questions, participate In problem solving and 

discussion. 

• Use of variety of materials during presentation 

• Communicating the values or objectives of every lesson to the students. 

• Charting or displaying the acruevement of intelligent students. 

• Calling students by their names to involve them in discussion 

• Using private conferences in dealing with misbehavior. 

• Taking attendance consistently during each session in different sections. 

An interview conducted at the end of observational seSSIOns of the study has also 

revealed similar results with the above mentioned observers' rating scores. In trus regard 

,sixteen teacher's (eight males and eight females) were interviewed on what they would do if 

serious inappropriate behaviors were observed in the classroom; how they motivated students' 

learning as a means of managing the classroom; and what techniques they would use to 

monitor student learning during their session. Almost all male and female teachers replied that 

they rarely communicated with students' parents and rarely used private conferences to deal 

with misbehaved pupil. Most teachers had similar responses, they sent the students to unit 

leaders and required them to bring permission slip from the unit leaders. A few of them (one 

male and two female teachers) suspended the student from entering class for certain periods. 

Nevertheless, non of the teachers replied assigning extra work, removing privileges or using 

physical punishment for students' inappropriate behaviors. 
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Regarding motivation, thirteen teachers (six males and seven females) replied that they 

sometimes used · varied instructional materials (like charts and models) and verbal 

encouragement. On the other hand, they rarely charted the achievement of intelligent students, 

called students by th eir names and communicated the values or objectives of every lesson to 

their students for motivating them. The main reasons given by most of the respondents in this 

regard were large class size and inadequacy of inst ructional materials in the schools. 

Moreover, almost all of the teachers (seven male and eight female) replied that they 

rarely took attendance of students during their sessions unless the section was where they 

assigned as homeroom teachers. It is surprising to find only one teacher who consistently took 

attendance before starting the daily lesson in every section. 

Teachers were also interviewed on the forms and extents of inappropriate behaviors 

they encountered. All male and female teachers mentioned work avoidance (idleness) and 

impunctuality as the main inappropriate behavior forms they faced in managing students' 

behavior. On the other hand, more male than female teachers (six and one respectively) 

reported to have faced either physical aggression or verbal abuse in their experiences of 

teaching in the senior secondary schools. 

4.2 The Relationships Between Teachers' Classroom Management 

Skills (Dependent Variables) and Each of the Independent 

Variables Considered in the Study. 

In order to determine the correlation coefficients between the variables for the case of 

male teachers, female teachers, and for both sexes taken together, the results of the analysis 

made are presented below in Table XVIII, XIX and XX respectively. 
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attendance before starting the daily lesson in every section, 

Teachers were also interviewed on the forms and extents of inappropriate behaviors 

they encountered, All male and female teachers mentioned work avoidance (idleness) and 

impunctuality as the main inappropriate behavior forms they faced in managing students ' 
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TABLE-xvrn 

Correlation Matrix Showing Correlation Coeffic ient Between the Independent and 

Dependent Variables, and the Interrelation Coefficient Among the Independent 

Variables for the case of Male Teachers. 

Variables X, 

X, I 

X, -.3 8687 

X, 0.3908 

X. 0.7316** 

y, 0.4364 

y, 0.1346 

x,= Teaching experience 

X2= Class size 

x)= Attitude mean scores 

**=p<0.05 

***= p< 0.01 

X, 

I 

-0.6911** 

-0.2732 

-0.5159 

-0.3311 

N=9 

X, X. y, 

I 

-0.0665 I 

0.9438*** 0.0016 I 

0.8512'** 0.4225 0.8440'" 

x.= Age of teachers 

y,= Observers' rating of teachers 

y,= Students' rating of teachers 

TABLE-XIX 

y, 

I 

Correlating Matrix Showing Correlation Coefficient Between the Independent and 

Dependent Variables, and the Interrelation Coefficient Among the Independent 

Variables for the case of Female Teachers. 

Variables X, 

X, I 

X, 0.2667 

X, -0.1039 

X. 0.3329 

Y, 0.3663 

Y, 0.1010 

X, 

I 

-0.1417 

0.0466 

-0.554 

-0.2618 

'" = p<O.OI 

"= p< 0.05 

N=9 

X, X. Y, Y, 

I 

-0.1389 I 

0.6657" -0.1467 I 

0.814 '" -0.0111 0.6092 * I 
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*= p> 0.05 

TABLE -XX 

Correlation Matrix Showing Correlation Coefficient Between the Independent Variables 

and the Dependent Variables, and Interrelation Coefficient Among the,Independent 

Variables for the case of Male and Female Teachers. 

Variables 

X, 

X, 

X, 

X, 

Y, 

Y, 

X, 

1 

-0.0271 

0.355 

0.6384*** 

0.1841 

-0.190 

*** = p<0.01 

**= p< 0.05 

X, 

1 

-0.4887*** 

-0.0595 

-0.1963 

-0.3562 

N= 18 

X, X, Y, Y, 

1 

-0.1932 1 

0.6633 *** -0.1331 1 

0.8183*" -0.256 0.5823** 1 

From the three correlation matrices presented above the following results were observed: 

Year of Teaching Experience (Xl) 

The number of years teachers stayed in the teaching profession was positively and 

significantly correlated with age of teachers (X,) (0.7316) in the case of male teachers. 

However, the positive correlation of the variable with teachers ' age (0.3329) was non 

significant for female teachers. 

Teaching experience was also positively correlated with attitude mean scores (0 .3908), 

observers' (0.4364) and students' ratings (0.1346), although the correlation was non 

significant in the case of male teachers. In similar manner, year of teaching experience was 
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TABLE -XX 

Correlation Matrix Showing Correlat ion Coefficient Between the Independent Variables 

and the Dependent Variables, and Interrelation Coefficient Among the,Independent 

Variables for the case of Male and Female Teachers. 

Variables 

XI 

X, 

X, 

X. 
Y, 

Y, 

XI 

I 

-0.0271 

0.355 

0.6384'" 

0,1841 

-0.190 

, •• = p<O.Ol 

.. = p< 0.05 

X, 

1 

-0.4887'" 

-0.0595 

-0.1963 

-0.3562 

N= 18 

X, X. YI Y, 

1 

-0.1932 1 

0.6633'" -0.1331 I 

0.8183'" -0.256 0.5823" I 

From the three correlation matrices presented above the following results were observed: 

Year of Teaching Experience (XI) 

The number of years teachers stayed in the teaching profession was positively and 

significantly correlated with age of teachers (X,) (0.7316) in the case of male teachers. 

However, the positive correlation of the variable with teachers' age (0.3329) was non 

significant for female teachers. 

Teaching experience was also positively correlated with attitude mean scores (0.3908), 

observers ' (0.4364) and students' ratings (0.1346), although the correlation was non 

significant in the case of male teachers. In similar manner, year of teaching experience was 
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positively but non significantly co rrelated with the two dependent variables, observers' 

(OJ 663) and students' ratings (0.1010), in the case of female teachers. 

When year of teaching expenence was seen In cases of male and female teachers, 

positive coefficients of correlation with attitude mean scores (0.355), age (0.6384) and 

observers' ratings (0. 1841) were observed. The correlation coefficient' ,however, was 

significant only in the case of teachers' age (X,). On the contrary negative but not significant 

correlation coefficient (-0.190) was found between teaching experience and students' ratings 

of male and female teachers. 

In this regard, teaching experience was found to be a good indicator of teachers' age . 

However, it was not a good indicator of teachers' classroom management skills. 

Class Size (X,) 

The average number of students the teachers teach in a section was found correlating 

negatively in all cases with all variables (both dependent and independent) considered in the 

study except in one case, i.e., age of teachers for female teachers. However, negative and 

significant coefficient of correlation was observed between class size and teachers' attitude 

(Xl) mean scores, which is -0.6911 for male teachers, and -0.4887 when all teachers are 

considered. 

Here, it was also found that class size is not a significant correlative variable with 

dependent variables in all cases. 

Attitude Mean Scores 

Of all the independent variables considered in the present study, attitude mean scores 

(Xl) of both male and female teachers were positively and significantly correlated with the 

dependent variables, (y,) and (y,). The coefficient of correlation was observed the highest 

when independent variables were correlated with the dependent variables in all the three cases. 

1 

I 
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This variable as mentioned ea rli er, was also the highest variable which was negJtively and 

significantly correlated with class size (X2) . 

Age of Teachers (X,) 

Teachers ' age was observed to be positively correlated with students' rating (Y2) for 

male teachers. The coefficient of correlation was however non significant. On the contrary, 

this variable was negatively correlated although non significant with the dependent variables 

(YI) and (Y2) in case of female teachers and also. when all teachers in the study were considered . 

Therefore, alike some of the independent variables, age was found not good predictor of 

teachers' classroom management skills . 

Observers' Rating of Teachers (YI) 

As it is already mentioned, the coefficients of correlation for observers' rating (YI) 

were observed positive with teaching experience (XI) and attitude mean scores (X,) of the 

teachers. Its coefficient of correlation was significant with teachers' attitude mean scores. 

Furthermore, observers' rating score was correlated significantly positive with students' rating 

of teachers . On the contrary, observers rating score found negatively correlated with class size 

and age of teachers in almost all cases regardless of its significance. 

Students ' Rating (Yl) 

This dependent variable was found positively correlated with teaching experience (XI), , 
attitude mean scores (X,), age of teachers (X.), and observers' ratings (YI ) of teachers in the 

case of male teachers. The coefficients of correlation were significant with X3 and Y I . Similar 

results were found in the case of female teachers except that X. was negatively correlated 

regardless of its signifi cance. 

I 
I 
I 
I 
I 
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I 
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When this variable was considered in the case of male and fema.le teachers, attitude 

mean score (X,) and observers' rating (Y,) of teachers were positively and significantly 

correlated. The rest variables were negatively but insignificantly correlated with student r ~ting. 

In general, the highest negative correlation coefficient was observed in ' the relationship 

between class size (X2) and attitude mean scores (X,). This was observed in the case of male 

teachers (r= 0.6911) and when all teachers are considered (r= 0.4887). 

On the contrary, the highest positive correlation coefficient was observed when the 

values of dependent variable ,observers' rating scores (Y,), correlates with the values of 

attitude mean scores (X,) (r= 0.9438). This was also obtained in the case of male teachers. 

Regardless of the degree of the inter variables correlation in the three cases, the 

trends of the relationships are similar. Thus , class size (X2) was negatively correlated in 

almost all cases with the variables: number of years in teaching (X,), attitude mean scores (X,) 

, age of teachers (X.), observers' (Y,) and students' rating (Y2) scores. On the contrary, 

observers' (Y,) and students' (Y2) rating scores, which were positively correlated with each 

other , were also correlated positively with the attitude mean scores (X, ) but negatively 

correlated with age of teachers in the cases of female and when all teachers were taken into 

consideration. 

Further relationships between the dependent and independent variables were explained 

through multiple regression in Table XXI to XXVI in the following pages: 
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TABLE- XXI 

Summary of M ult iple Reg ression on observers Rati ngs (y,) for Male Teachers, 

Variables Regression Standard Beta standard 

Entered 

X, 

X, 

X, 

X. 

Coefficient Error of Coefficient 

Estimate 

-0.004064 0.007 110 -0.122705 

0.012233 0.005137 0.410367 

0.529585 0.085352 1.294609 

0.009980 0.007493 0.289587 

MulUple R= 0.97830 • P <0.01, Slgnificant at 0.01 

R square = 0.95707 

Adjusted R'= 0.91414 

Regression Equation 

Computed t- Cdn,tant 

value 

-0.572 

2.381 -0.503086 

6.205' 

1.332 

YI (pred.)= -{1.O04064 XI + 0.01223 X,+ 0.529585 X,+ 0.00980 x.. - 0.503086 

As shown in Table XXI the following findings were obtained when multiple regression 

was computed on observers' rating (Y I) for male teachers in classroom management skills: 

• All independent variables contributed 91.4 percent (Adjusted R 2= 0.9 1414) in predicting 

classroom management skill s of male teachers rated by the observers. The F-test has also 

shown significant contribution (F(4,4)= 22294904, P<O.O I). 

• Attitude (X3) was found to have the highest significant positive effect in predicting male 

teachers classroom management skill s as rated by the observers. 
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TABLE XXII 

Summary of M uItiple Regress ion on Observers Rati ng (y l ) for Female Teachers. 

Variables Regression 

Entered 

XI 

X, 

X, 

X. 

Coefficient 

0.093552 

-0.007752 

1.068968 

-0.036571 

Multiple R= 0.82803 

R square = 0.68563 

Adjusted R= 0.37 127 

Standard 

Error 

Estimate 

0.053777 

0.0247 11 

0.45 1465 

0.048273 

Regression Equation 

Beta Standard Computed t- Constant 

of Coefficient Value 

0.536825 1.740 

-0.092079 -0.3 14 -0.915552 

0. ~76878 2.368' 

-0.227050 -0.758 

'Significant at 0.1 level of significance 

YI (pred)= 0.093552XI- 0.007752X,+ 1.068968 X, . 0.036571)(,. 0.915552 

Regarding observers' rating (Y1) fo r female teachers in classroom management skills, 

the result in Table XXII depicts that about 69 percent of the variation in the observers ' rating 

of female teachers was explained by the four variables. The unbiased estimate of the variance 

(adjusted R2= 0.3 7127) reveals that all independent variables used in the study jointly explain 

37.1 percent of the variance in Y1. Table XXII also shows that female teachers ' attitude (X3) 

was the highest positive predictor of classroom management skills as measured by the 

observers ' rating. 
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TABLE XXII 

Summary of Multiple Regression on Observers Rating (yl) for Female Teachers . 

Variables Regression 

Entered 

X, 

X, 

X, 

X, 

Coefficient 

0.093552 

-0.007752 

1.068968 

-0.036571 

Multiple R= 0.82803 

R square = 0.68563 

Adjusted R= 0.37127 

Standard 

Error 

Estimate 

0.053777 

0.024711 

0.451465 

0.048273 

Regress ion Equation 

Beta Standard Computed t- Constant 

of Coefficient Value 

0.536825 1.740 

-0.092079 -0.314 -0.915552 

0.~76878 2.368' 

-0.227050 -0.758 

, Significant at 0.1 level of significance 

Yl (pred)= 0.093552X,- 0.007752X,+ 1.068968 X, . O.036571X,. 0.915552 

Regarding observers ' rating (Y 1) for female teachers in classroom management skills, 

the result in Table XXII depicts that about 69 percent of the variation in the observers' rating 

of female teachers was explained by the four variables. The unbiased estimate of the variance 

(adjusted R2= 0.37127) reveals that all independent variables used in the study jointly explain 

37. 1 percent of the variance in Y1. Table XXII also shows that female teachers' attitude (X3) 

was the highest positive predictor of classroom management skills as measured by the 

observers' rating. 
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T ABLE- XXIII 

Summary of the Multiple Regression on observers Rating (y,) for Male and Female 

Teachers 

Variables Regression Standard Beta Standard ComputeJ t- Constant 

Entered Coefficient 

X, 

X, 

X, 

X. 
SEX 

0.014806 

0.007615 

0.640335 

-{J.Oll041 

0.107520 

Multiple R= 0.72090 

Multiple R' = 0.52842 

Adjust R'= 0.33192 

Error 

Estimate 

0.022607 

0.013057 

0.225796 

0.022635 

0.129372 

of Coefficient Value 

0.185645 0.655 

0.136152 0.583 

0.802970 2.887* 

-{J.135335 -{J.488 

0.206953 0.831 

. "significant at < 0.05 

Regression Equation 

-2.42324 

Y, (pred)= 0.014806 X,+0.007615 X2+ 0.640335 X3-O.11041Xl+ 0.107520 Sex 

-2.42324 

According to Table- XXIII, all variables in the study jointly (including sex) explain 

33.2 percent of variance in the dependent variable (Y,). The F-test, however, shows that it is 

not significant (F 5,12) = 2.68924, P>O.OI). This means that there are other independent 

variables that could have explained the dependent variable (Y,) but not treated by the 

researcher. Table XIII also evidences that teachers' attitude (X,) had the highest significant 

positive effect in predicting classroom management skills of the teachers as rated by the 

observers. 
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TABLE-XXIV 

Summary of Multiple Regression on Students' Rating (y,) for Male Teachers. 

Variables Regression 

Entered Coefficient 

X, 0.011487 

X, 0.017756 

X, 0.822209 

X, -0.029152 

Multiple R= 0.95489 

R square= 0.91182 

Adjusted R' = 0.82364 

Regression Equation 

Standard 

Error 

Estimate 

0.2 1431 

0.015484 

01.257264 

0.022584 

Beta Standard Computed 

of Coefficient Value 

0. 164920 0.536 

0.283226 1.147 

0.955704 3.196' 

-0.402234 -1. 291 

'= significant at 0.05 

Y, (pred)= 0.011487 X,+{).017756X,+{).822209 X,- 0.029152 x,- 0.98882. 

t- Constant 

-0.98882 

According to Table -XXIV, the unbiased estimate of the vanance (adjusted R2= 

0.82364) indicates 82.4 percent prediction accounted for all independent variables in the study. 

That is, all independent variables in the study predict about 82.4 percent of male teachers' 

classroom management skills as rated by the students. The table also reveals that the attitude 

of male teachers (X,) predicts the highest positive coefficient in this regard . F-test (4,4)= 

10.34067, P<0.05 was significant, too. 
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TABLE-XXV 

Summary of Multiple Regression on Students' Rating (y,) for Female Teachers . 

Variables Regression 

Entered Coefficient 

Xl 

X2 

X3 

X. 

0.042878 

-0.01947 

1.369569 

0.005978 

Multiple R= 0.85650 

R square = 0.73360 

Adjusted R= 0.46719 

Standard 

Error-of 

Estimate 

0.053049 

0.024376 

0.445359 

0.047621 

Regression Equation 

Beta Computed t-

Standard value 

Coefficient 

0.229606 0.808 

-0.210000 -0.777 

0.809276 3.075 * 
0.034635 0.126 

• Significant at 0.05 

Y2( pred)= 0.042878 X I-0.01947 X2+ 1.369569 X3 + 0.005978 X.-1.762515 

Constant 
, ' 

-1.762515 

The unbiased estimate of the variation (Adjusted R2= 0.46719), in Table XXV, reveals 

that all the independent variables used in the study jointly explain about 47 percent of the 

variance in the students' rating offemale teachers. However, F- test (F(4,4)= 2.75369) is not 

significant at 0.01 alpha. Moreover, the table depicts that attitude (X3) was found to have the 

highest significant positive effect in predicating female teachers' classroom management skills 

as rated by the students. 
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TABLE XXVI 

Summary of Multiple Regression on Students Rating (Y,) for Male and Fe!nale 

Teachus. 

Variables Regression 

Entered Coefficient 

XI 

X2 

X3 

)(., 

SEX 

2,37588E-04 

0,002792 

0,996121 

-0012859 

0,047476 

Multiple R= 0,82680 

R square = 0,68360 

Adjusted R2 = 0,55 177 

Regression Equation 

Standard Beta Computed t- o Constant 

Error-of Standard value 

Estimate Coefficient 

0,27348 0,002017 0,099 

0,0 15795 0,033795 0 .1 77 -0.334410 

0,268309 0,845785 3,7 13 • 

0,02782 -0.106723 -0.470 

0,156503 0,061874 0.303 

* Significant at 0,01 

Y2(pre)=2.3 7588E-04XI+O, 002792X2+O,996121X3-O, ° 12859)("+0 0474 76Sex- 0,334410 

Table XXVI depicts the unbiased estimate of the variance (Adj usted R2 = 0 ,55177) 

reveals that all the independent variables (including sex) jointly explain about 55,2 percent of 

the variance in the students' rating of male and female teachers, The F- test (F( 12,5)= 

5, 18540, p<O,OI) is significant. Similar to regression on (YI) teachers' attitude (X3) 

contributed the highest positive and significant value in the prediction of dependent variable 

(Y2), 

In general ,the analysis of multiple regressIOn 111 computing the contribution of 

independent variables to predict the dependent variables Y I and Y2 has shown the following 

results: 
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I. Male teachers' classroom management ski ll s were more highly explained by the 

independent variables used in the study than that of female teachers. That is the vari ables 

considered predicted classroom management ski ll s more for male than for fema le teachers. 

In other words, there are certain independent vari ables that could have predicted female 

classroom management skills but not treated by the researcher. 

ii. Attitude (X3) explained the highest positive and significant coefficient in predicting both 

male and female teachers' classroom management skills 

111. Sex is found to be insignificant independent variable in explaining classroom 

management skill s as measured by both the observers' and the students' ratings. 

4.2 DISCUSSIONS 

4.2.1 Classroom Management Skills of Male and Female Teachers. 

The test of significant difference between male and female teachers showed that 

there exist negligible differences between the two sexes in over all categories used to measure 

the skills of classroom management. In other words, sex was found to be insignificant 

explanatory variable of classroom management skill s. 

Depending on the analyses of the result, therefore, it might be possible to generalize 

that the present study agrees with some of the studies that investigate differences in teaching 

effectiveness between male and female teachers. Accordingly, the findings are in line with the 

works of Veldman and Peck (1964) who indicated that there is no gender difference in 

teachers ' teaching effectiveness and popularity; Harris (1975) who found male and female 

college instructors judged equal in competence and performance; and Goebe and Cashen 

(1979:646) who found student ratings equally fair to male and female teachers. 

On the contrary, the present study seems to di sagree with some of the previous 

findings on gender difference in teaching, like for example, Ryans (1970) who stated that 

male teachers possessed more favorable attitudes towards democratic practice in the 
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classroom; more permissive and more child-centeredness m educational View t!lan female 

teachers . 

The results of the present study also seem to disagree with those of Bernard and his 

associates (1981), Yee (1961), Shakeshaf't (1989:39) and Grambs (1978:41) all of which cited 

incapability of female teachers to handle students disciplinary problems a.s orie of the reasons 

for small proportion of female teachers as educational administrators. 

When each category is considered, substantial differences appeared between both sexes 

on the one hand and between raters on the other. This was particularly true in the categories 

of communication and democratic leadership style in the classroom. In these two cases female 

teachers were rated significantly higher than their male counterparts. 

Regarding the category of communication, the finding seems to coincide with those of 

Colwill (1989), McGrath and Goin (1992) and Gennan (1992). In these findings females were 

observed and rated more than men in communicating effectively with their audiences. They 

were found using more clear and simpler language, many correct speech forms, exhibiting 

variety in language communication like intonation, using qualifiers, pitch, loudness and change 

in the rate of speaking. Moreover, their findings revealed more politeness of females when 

compared with males. 

The present study also seems to support the findings of Bennett (1982) who reported 

female instructors' wannth and less authoritarian character to be rated more than male 

instructors; Adam and Biddle cited in Bernard and associates (1981) who found male teachers 

to be rated higher as talkative, direct and authoritarian than female teachers; and Bukatko and 

Marvin (1992:494), Jacklin and Maccoby (1975 :34) and Dapboye (1989: 118) who stated that 

men in general are more aggressive and dominant in character than women. It was probably 

for these characteristics of male teachers that most of them, as opposed female teachers, 

encountered physical aggression or verbal abuse from their students in the senior secondary 

schools under the study. 
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In this regard, it appears possible to suggest that general feminine characteristics like 

kindness, cooperativeness, nurturant, warmth, expressiveness and sensitivi ty to others of 

female teachers made them to be rated significantly different and higher than male teachers 

under the category of democratic leadership styles of classroom ma.nagement skills. 

4.2.2. Observers' and Students' Ratings of Teachers in Classroom 

Management Skills. 

In most of the categories and over all (average) ratings, students rated both male and 

female teachers higher than the observers did. This might be because of the following reasons: 

I. Students are generally lenient in their judgment. They are more generous than other raters 

of teachers in evaluation (Centra as cited in Andrews , 1995 :19). 

11. Both observers and students might have viewed teachers as their duties from different 

points. Explaining this idea Bush (1954) has indicated that the divergent views of peers, 

administrators, students and other raters of teachers made them to rate teachers from 

different vantage-points and with different standards in mind. 

111. Different levels of opportunity to observe the teachers' work. Here, students have 

more opportunity. 

Moreover, students rated female teachers higher than they did for male teachers under 

thirteen categories out of fifteen. Whereas ,observers did so only under four categories. This 

higher ratings of female than male teachers by the students seems because of the fact that 

students are much more likely to cooperate with teachers who are more sympathetic, warm, 

sensitive, helpful and caring to others (Clark and Starr, 1986:95). Most of these personal 

characteristics seem to represent females. In other words, teachers who have a warm oriented 

person style of teaching, which mostly characterizes females than males, receive the highest 

student ratings . 



75 

In this regard, it appears possible to suggest that general feminine characteristics like 

kindness, cooperativeness, nurturant, warmth, expressiveness and sensitivity to others of 

female teachers made them to be rated significantly different and higher than male teachers 

under the category of democratic leadership styles of classroom ma.nagement skill s. 

4.2.2. Observers' and Students' Ratings of Teachers in Classroom 

Management Skills. 

In most of the categories and over all (average) ratings, students rated both male and 

female teachers higher than the observers did. This might be because of the following reasons: 

1. Students are generally lenient in their judgment. They are more generous than other raters 

of teachers in evaluation (Centra as cited in Andrews , 1995:19). 

11. Both observers and students might have viewed teachers as their duties from different 

points. Explaining this idea Bush (1954) has indicated that the divergent views of peers, 

administrators, students and other raters of teachers made them to rate teachers from 

different vantage-points and with different standards in mind. 

Ill. Different levels of opportunity to observe the teachers' work. Here, students have 

more opportunity. 

Moreover, students rated female teachers higher than they did for male teachers under 

thirteen categories out of fifteen . Whereas ,observers did so only under four categories. This 

higher ratings of female than male teachers by the students seems because of the fact that 

students are much more likely to cooperate with teachers who are more sympathetic, warm, 

sensitive, helpful and caring to others (Clark and Starr, 1986:95). Most of these personal 

characteristics seem to represent females. In other words, teachers who have a warm oriented 

person style of teaching, which mostly characterizes females than males, receive the highest 

student ratings. 



76 

In this regard, although there is no substantial difference between male and female 

teacher ratings, the finding seems to agree with that of McKeachie and Lin (1971) and Bennett 

(1982) who asso'ciated higher student ratings with warm and less authori tarian personality, a 

stereotypically feminine characteristics. 

Moreover, the correlation between the two forms of rat ings was found to be positive 

and significant. In this case the study supports the findings of Edwards and Allen (1992) who 

revealed that there exists moderate relationship between the ratings of observers and students. 

4.2.3 Teaching Experience and Classroom Management Skills. 

An attempt has been made to identify the relationships between teaching experience 

and classroom management skills. As shown in Appendix -G the mean years of teaching 

experience for male and femal e teachers were 16 and 14.1 1 respectively. This indicates that 

male teachers possessed relatively higher teaching experience than their female counterparts in 

the samples used. 

Classroom management skills of teachers were found to correlate positively with 

experience of teaching in all cases except in the case of students ' rating of female teachers 

where the correlation was negative and non significant (r X, Y,=-O. 190). 

The observed low and inverse relationships between female teachers' classroom 

management skills and their teaching experience (X,) may be attributed to the relative higher 

ratings offemale teachers by the students and their lower mean years of teaching experience, as 

compared with male teachers . 

The results of this study are partially in line with the ideas that consider teaching 

experience as a positive factor in classroom management skills of teachers (Doyle (1986), 

Evertson and Emmer (1982), Veenman (1 984), and Lehman (1982» . 
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4.2.4. Class Size and Classroom Management Skill s 

The index of correlation coefficient showed negative (inverse) and non significant 

relationships between these two variables. The inverse relationships indicate an increase in 

students ' number in a classroom with a decrease in teachers' sco res on classroom 

management skill s. In this case the results of the study support the ideas of I:':Ietherington and 

Parke (1993), Pollock and Waller (1994) and Bellon and associates (1 992). 

4.2.5 Teachers' Attitude and Classroom Management Skills 

The attitude of teachers towards the teaching profession and other related matters was 

found to be the most significant factor in teachers' classroom management skills in this study. 

A significant positive index of correlation has been obtained in all the three cases between 

teachers' attitude scores and classroom management rating scores. Moreover, this independent 

variable has been found to be the only variable that explained the dependent variables 

significantly higher. 

In thi s regard, the results of the present study seem to agree with some of previous 

research conclusions and theoretical ideas on teachers' attitude as a positive factor in teaching. 

Specifically, attitude of teachers towards their profession (Epperson, 1965; Aklilu, 1967; 

Amberber, 1985), attitude of teachers towards their students (Fontana, 1995; Wolinky and 

Lee, 1973 ; Ellenburg, 1975) ; and teachers' teaching effectiveness and their attitude (Johnson, 

1957). 



CHAPTER V 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 SUMMARY AND CONCLUSION 

The purpose of the study was to compare the extent to which male and female senior 

secondary school teachers of Nakamte and Sire towns apply the components and variables of 

classroom management skills in teaching. To this end, the research attempted to: 

• Identify the extent to which the teachers are rated in the appli cation of the components and 

variables of classroom management skills. 

• Detennine whether there is a significant difference between male and female teachers in the 

application of the components and variables of classroom management skills. 

• Identify major factors affecting classroom management skills of teachers. 

• Identify whether there is a significant difference between male and female teachers 10 

factors affecting their classroom management skills 

• Pinpoint the relationships between major factors affecting teachers' classroom management 

skills . 

• Identify whether there are differences between male and female teachers in the relationships 

between the major factors affecting their classroom management skills. 

• Identify the major perceived problems of teachers in managing their students in the 

classrooms. 

• Determine whether there is difference between the perceived problems of male and female 

teachers in classroom management skills. 

The sample of the study consisted a total of eighteen (nine male and nine female) purposely 

selected teachers and three hundred and sixty randomJy selected students from the senior 

secondary schools of Darge and Sire, located at Nakame and Sire towns respectively. 
l 
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Structured questionnaires were used to assess the attitude of teachers. Moreover, a 

nve- point observers' and student s' rating scales, and structured interviews were used The 

instrument used · in the rating scale was adapted from the works of Kounin (1970), Evertson 

and Emmer (1982), Good and Brophy (1987) and Evenson (1985) 

The adequacy (content validity) and reliabil ity estimates of the instruments involved judges and 

used results of the pilot study. 

Following the collection and processing of the data, the analyses procedure employed t­

test, simple correlation and multiple regression model. The significant differences between 

male and female teachers in the criterion- variables were determined at 0.0 1 alpha level of 

significance . 

Based on the analysis and interpretation of the data the study resulted in the following findings: 

I. Teacher Ratings 

1.1 Teachers were rated 'very poor' in the category of rule and procedure setting by the 

observers. Moreover, teachers were rated' poor' in the categories of with-it-

ness, overlapping, group alerting, motivation, disciplining and monitoring by the 

observers. 

1.2 In the categories of smoothness and momentum, accountability, planning, democratic 

leadership style, punishment, assignment (homework) and time management, teacher 

were rated either 'average' or 'good' by the observers. 

1.3 In most of the above mentioned categories students rated the teachers one interval 

surpassing the observers. 

1.4 When the overall ratings of teachers were considered a t-test showed no significant 

difference between the observers' and students' rating scores. 

2. Differences Between Male and Female Teachers. 
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2.1 When all categories were considered, significant differences were not observed between 

male and female teachers in both forms of ratings. However, when each category was 

seen separately, substantial differences appeared between male and female teachers in 

the categories of communication and democratic leadership. style in which female 

teachers were rated higher than male teachers for both sides of rat ings: 

3. Factors bearing on Teachers' Classroom Management Skills. 

3.1 Teachers teaching experience ,age ,attitude and class size contributed 32.2 percent of 

variance in explaining teachers' skills of classroom management as measured by the 

observers' ratings. In the students' ratings, the above mentioned independent variables 

contributed about 55.2 percent in explaining teachers' classroom management skills. 

3.2 Teachers' attitude has been found to be the most important variable in affecting 

classroom management skills positively. It explained the skills significantly highcr than 

all the independent variables used in the present study. 

4. Differences among Male and Female Teachers in factors Affecting Classroom 

Management Skill s. 

4.1 Male teachers' classroom management skills were more significantly explained than 

female teachers' skills by the independent variables used in the study. 

4.2 Sex was found as insignificant independent variable in explaining classroom management 

skills. 

5. The Relationships Among Factors Affecting Classroom Management Skills. 

5.1 Teaching experience was positively correlated with teachers' age and attitude. The 

relationship was found to be significant in the case of males and when all teachers were 

considered. 
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5.2. Class size was found to correlate negatively with all the independent variables considered in the 

study. However, the coefficients of correlation were most significant in the case of males' attitude and 

when that of all teachers were considered . 

6. The major Problems Perceived by the Teachers in the Application of Classroom Management Skills. 

6.1. Large Class size, work avoidance, impunctuality, inadequacy of instructional materials, verbal abuse 

and physical aggression of the students towards their teachers were found to be the most important 

problems teachers perceived for the application of classroom management skills in the senior 

secondary schools. 

6.2. Verbal abuse and physical aggression of students towards teachers were found more common among 

male than female teachers. 

5.2. RECOMMENDATIONS 

Depending on the study, the following recommendations can be made: 

1. Attitude was found significant in affecting teachers' classroom management skills in positive direction. 

Therefore, to have effectively managed classrooms, factors related to teachers' attitude need attention. 

Thus, strategies proposed to improve the work life quality of teacher's by the New Education and 

Train ing Policy should be promoted. This includes teacher promotion , in and on-job training, 

upgrading and improvement of the career structure. 

11. Class size was found correlating neg.atively with both teachers' attitude and classroom management 

skills. This raises the need for building more classrooms in the same school or building new school to 

have enough classrooms which are proportional to the growing number of the enrollees. This can be 

effective through mobilizing resources for the improvement of education by the school administrators. 

This inc!udes.: 
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• Involving the local people in the work of school 

• Initiating, encouraging and allowing individuals capable of investing or embarking 

in this area. 

111. Students were found rating their teachers higher than, if not significant in most cases, the 

observers did. Therefore, total dependence on students' ratings for teacher evaluation 

would not seem fair. Teacher evaluation program should depend on different forms of 

rating like directors and colleague evaluation. 

IV. In order to ameliorate the problem of students' work avoidance and physical aggression or 

verbal abuse towards teachers, teachers in the schools should carry out the following 

principles of classroom management skills: 

• Spending much of their time on setting rules and procedures of the classroom 

during the beginning of the new academic year. Moreover. teachers have to 

explain the set rules and procedures with the participation of students, on a 

democratic bases. 

• Strengthening guidance and counseling services in the schools. 

• Establishing an active chain of communication with students' parents or guardians 

in cases where students misbehave seriously. 

v. Female teachers were rated significantly surpass111g their male counterparts 111 the 

categories of communication and democratic leadership style. Therefore, sharing 

experience, being an invited guest in female teachers' classrooms may help male teachers 

to gain awareness of some techniques of effective communication and leadership style. 

Moreover, mechanisms by which the number of female teachers in senior secondary 

schools can be increased need attention. These include, for example, encouraging female 

students to join the teaching profession by providing certain privileges like residence 

house in a community they are working, special training and promotions. 
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VI. Conducting short-duration programs like seminars and workshops aiming at discussing on 

classroom management skills in general and components and variables of classroom 

management 6n which the teachers were rated poor and very poor in particular. On these 

programs the Ministry of Education, Oromia Education Bureau or! and Zonal Education 

Office have to provide the necessary support in case of materials and specialists in the 

area. 

VII . Finally, the researcher calls on other researchers to carry out more study on wider 

population by including different independent variables like teachers training, marital 

status and students' age, family background and academic ability level by improving the 

instrument used in this study. 
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APPEDIX A-3 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION . 

DEPARTMENT OF CURRICULUM M 'D INSTRUCTION 

Teachers' Attitude Self Report Inventory. 
Code __ _ 

PART I 

Personal Information 

• Sex __ Age -c-----: 
• Year of service in teaching -,-____ _ 

• In Senior Secondary School _ ____ _ _ 
• In others, _ ____ ___ _ _ 

• Educational status 
• Degree ____ _ 
• Diploma ____ _ 

• Area of training ___ _ 
• The subject you teach ________ _ 
• Name of the school you are teaching in ___ _ 
• Grade and section you teach ______ _ _ 
• Average number of your students in a section _____ _ 

PART II 

Direction 

The following are several statements which have been designed to assess the attitude of teachers 
in senior secondary schools, The inventory is expected to include items measuring teacher's 
attitudes toward teaching profession, students, school administration and the society. 
The degree of adequacy ( agreement) for the items consists of strongly agree, agree, undecided 
(uncertain), disagree and strongly disagree with corresponding values of 5,4,3,2, and I 
respectively. You are, therefore, kindly requested to judge the adequacy of each item by circling 
the number corresponding the value of the item. 

Thank you 

4 
I 



1. Teacher's interest in his/ her profession influences his/ her 
performance in teaching 

2. A teacher shoula abandon his /her profession if he/she 
offered more favorable income 

3. Teaching does not require extended professional preparation 
4. Most of the recruits to colleges / faculties/ teachers' training 

insti tutes are not psychologically inclined to become a teacher 
5. A teacher has to involve in many duties other than teaching 
6. Teaching requires one's talents and abilities less effectively 

than other occupations 
7. Teaching is accepted as a profession not because an 

individual is interested in teaching but because he/she could 
not get into other profession 

8. Teaching is free from corruption in compari son to many 
other professions 

9. Teaching is not one of the highly respected professional fields 

10. A teacher feels personal satisfaction for being involved in one of the 
professions considered as the basis for national development 

* 11. An intelligent and capable person can teach effectively without 
being trained 

12. Teaching provides an opportunity to the teachers to keep in touch 
with current scientific and technological development 

13. To most teachers, teaching is taken as a ladder to other aspects of 
education or other avocations 

14. A teacher should have an interest and ability to observe the 
rules and regulations of the school and implement them accordingly 

15. A teacher must be a model in his/ her behaviors for the students 

16. Teaching youth and their constant company keeps 
a teacher mentally alive and physically alert 

17. There need not be a mutual contact between teachers and 
parents in solving students disciplinary problems at schools 

18. Corporal punishment helps teachers to manage students 
effectively and, therefore, should be implemented. 

+ 

Scale Values 

5 4 3 2 1 

5 4 3 2 
5 4 3 2 

5 4 3 2 
5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 1 

5 4 3 2 

5 4 0 2 1 J 

5 4 0 2 J 

5 4 0 2 J 

543 2 

543 2 1 • 

543 2 

543 2 

5 4 3 2 



*19. 

20. 

21. 

22. 

*23. 

24 . 

25. 

26. 

27. 

28. 

29. 

Female teachers treat students more favorably 

Teacher's effort to identify the interest, attitude and ability 
of each student promotes teaching learning process 

A teacher should use absolutely fa ir and impartial methods 
in disciplining or controlling student s. 

A teacher has good discipline where he has the 
full cooperation with his class. 

Boys and girl s have different tasks in life and should, 
therefore, be treated differently 

If students are interested in what they are learning, 
classroom misbehavior reduces 

Students behave better in a calm, friendly situation 
with a teacher who is respected and inturn respects the children 

The success of the school depends upon the willingness 
and cooperation of its staff. 

The evaluation scales used in schools are subjective 
and unreliable 

Your director treats all staff members equally 

Certain restrictions should be imposed on teachers as 
regard to extra work that negatively affects teaching 
learning process. 

30. The criticism given by society should be used by teachers 
in a constructive ways to improve teaching learning process . 

*31. Teachers are not responsible for students failure to be 
active citizen in the community 

32. A close relationship between teachers and the 
community helps to solve school problems more effectively 
and efficiently. 

33. Teachers have to adapt to the culture and language 
of the community they are living in 

*34. Teachers need to participate fu lly in community development activities. 

*Items dropped 

543 2 

543 2 

5 43 2 

543 2 

543 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 

5 4 3 2 
5 4 3 2 



APPENDIX A-4 

Interv iew Questions Presented to the Respondent Teachers 

I. What was the content of your lesson on the first day or during the first week of the 
academic year you entered the classroom? 

1.1 Did you teach ru les and procedures your students should follow in the 
classroom ? 

1.2 Ifnot, why? 

2. How you motivate your students learning as a technique of managing them? 
· Do you always use different instructional materials? 
· If not, why? 

3. What strategies you use to monitor (control) your students' attending your class? 
Do you consistently take attendance in the classroom? 

4. Which of the following students' inappropriate behaviors you encountered or faced 
most in the classroom? 

• Physical aggression towards you 
• Verbal abuse towards you 
• Talk out of tum 
• Work avoidance/ idleness (like home works, and) assignments 
• Physical destructiveness 
• Not being punctual 
• Getting out of seat without permission 
• Making unnecessary (non-verbal) noise 
• Persistently violating class (school) rules . 

5. Which of the following strategies and sanctions you use or employ most to deal with 
difficult pupil /pupils. 

Reasoning with the pupil! pupils in the classroom setting 
Reasoning with pupil! pupils out side the classroom (private counseling) 
Requiring the pupil / pupils to do extra work 
Deliberately ignoring minor disruptions. 
Discussing with the whole class why things are going wrong 
Asking a pupil /pupils to withdraw temporarily 
Referring a pupil to another teacher, unit leaders, vice director or director 
Removing privileges, like reducing marks 
Detention, keeping the pupil / pupils in school after school hours, as a 
punishment. 

. Consulting hislher parents or guardians. 



APPENDIX B-1 
) 

SUMMARY of THE JUDGES RATINi& 

(Teachers' Attitude Self Report) 

Items 001 002 003 004 005 006 007 008. Median 

1. 4 5 4 3 3 4 4 5 4.00 

2. 3 5 3 2 5 4 5 4 4.00 

3 . 4 5 3 2 4 4 4 4 4.00 

4. 3 4 3 3 4 3 3 4 3.00 

5. 5 4 5 4 3 2 4 4 4.00 

6. 3 4 4 2 3 4 5 4 4.00 

7. 4 5 5 5 4 3 4 5 4.50 

8. 4 3 3 4 4 4 5 5 4.00 

9. 5 5 4 4 5 4 5 5 5.00 

10. 4 5 4 4 4 5 5 5 4.50 

11. • 1 2 3 4 2 2 2 3 2.00 

12. 3 4 3 4 5 2 3 5 3.50 

13. 2 3 4 4 4 4 3 5 3.00 

14. 4 5 4 2 3 5 5 4 4.00 

15. 4 5 4 3 4 3 2 5 4.00 

16. 4 5 4 3 4 4 
, 

4 4.00 j 

17. 
, 

3 4 2 4 4 5 5 4.00 j 

18. 3 2 2 2 3 4 4 4 3.50 

19. • 2 3 3 1 2 2 2 3 2.00 

20. 3 2 3 3 
, 

3 2 4 3.00 j 

21. 3 4 5 4 5 3 4 5 4.00 

22. 3 4 5 2 4 4 5 5 4.00 

23. • 2 3 2 1 2 2 1 3 2.00 
24. 

, 
4 4 3 4 5 4 5 4.00 j 

25. 3 2 3 2 3 4 4 
, 

3.00 j 

26. 2 3 3 2 3 4 4 4 3.00 

27. 2 3 4 5 5 5 4 3 4.00 
28. 3 4 5 5 4 3 3 4 4.00 

29. 3 4 2 2 3 4 5 5 3.50 

30. 3 4 3 2 3 3 3 3 3.00 

3 1. • 3 1 2 2 2 3 3 3 2.50 

32. 3 3 2 3 3 4 3 3 3.00 
33 . 3 4 4 3 4 3 4 5 4.00 

34. • 3 3 2 2 2 3 2 4 2.50 

• Items dropped . 



APPENDIX B-2 
SUMMARY OF THE JUDGEs'RA TINGS 

On Components And Variables Of Classroom Management Skills 

Scale Values G iven By Judges 

Item 001 002 003 004 005 006 007 OOS Media 
code n 

WI 5 4 3 4 4 5 5 3 4.00 

W2 5 3 3 4 5 4 4 3 4.00 

W3 5 4 4 5 4 4 4 4 4.00 

W4 5 4 5 4 5 5 5 4 5.00 

*01 2 2 3 5 3 2 2 1 2.00 

02 4 3 3 2 4 4 3 3 3.00 

03 4 3 4 5 4 4 4 5 4.00 

04 3 3 3 4 4 4 2 4 3.50 

Sml 4 3 4 3 4 5 3 4 4.00 

Sm2 4 3 3 3 4 5 3 3 3.00 

*Sm3 2 2 3 2 3 4 2 2 2.00 

Sm4 4 5 3 4 3 5 5 4 4.00 

Sm5 4 5 4 4 5 4 4 5 4.00 

Gl 5 4 4 3 4 3 4 5 4.00 

G2 5 4 4 4 5 5 4 5 4.50 

G3 5 5 5 4 5 5 4 5 5.00 

Ac l 4 5 4 5 5 5 5 4 5.00 

Ac2 4 4 4 5 4 4 4 
, 

4.00 J 

*Ac3 3 3 2 4 2 3 2 2 2.50 



Scale Va lues Given By Judges 

Item 001 002 003 004 005 006 Ol17 008 Media 
code n 

"P I 5 4 4 5 3 3 5 5 4.50 

" P2 3 5 4 5 4 4 5 5 4.50 

" P3 4 3 3 3 4 3 5 3 3.00 

'P4 1 3 2 2 3 4 3 2 2.00 

" P5 3 3 2 
, 

3 4 2 3 3.00 0 

" P6 3 2 4 3 4 3 3 2 3.00 

"P7 4 3 3 2 4 2 2 3 3.00 

M l 5 4 4 4 4 5 4 4 4.00 

M2 4 4 3 3 4 5 5 4 4.00 

M3 5 5 4 4 4 4 4 4 4.00 

M4 4 5 3 4 4 3 4 3 4.00 

M5 5 4 3 5 3 4 5 4 4.00 
M6 4 5 4 5 4 4 5 4 4.00 
M7 3 3 4 4 5 4 5 5 4.00 

Cl 5 4 5 4 4 5 5 4 4.50 

C2 4 3 5 5 
, 

5 5 4 4.50 0 

C3 5 3 5 5 4 5 5 5 5.00 
C4 4 4 4 5 4 4 5 5 4.00 
C5 5 4 4 5 4 5 5 5 4.50 

C6 5 4 4 5 4 5 5 5 5.00 

DLI 3 4 4 4 4 4 4 4 4.00 
'DL2 5 2 3 2 2 3 2 4 2.50 
DLJ 3 4 

, 
4 3 5 5 4 4.00 0 

DL4 5 5 3 5 5 5 5 4 5.00 
DL5 4 4 4 5 3 5 4 4 4.00 
DL6 5 5 4 5 2 3 5 5 4.50 
DL7 4 4 5 4 3 4 4 5 4.00 
DL8 3 3 4 4 4 4 4 5 4.00 
DL9 4 4 5 5 3 3 4 3 4.00 



Item 
code 
D l 
'D2 
'D3 
D4 

R l 
R2 
R3 

R4 
RS 

Pnl 
Pn2 
Pn3 

Asl 
As2 
As3 
As4 
AsS 

Mnl 

Mn2 

Tl 
T2 
T3 

00] 

5 
3 
2 

5 

3 
2 

3 
3 
2 

5 
4 
5 

5 
5 
4 
3 
4 

3 
5 

5 
4 
5 

002 

4 
2 
I 
3 

4 
3 
4 
3 
3 

, 
~ 

4 
4 

4 
4 
4 
S 
2 

4 
4 

2 
5 
4 

• 
•• 
••• 

Scale Values Given By Judges 

003 004 005 006 007 

4 
2 

2 

3 

2 

4 
2 
3 
4 

3 
4 
4 

3 
2 
3 

2 
4 

4 
2 

4 
2 
4 

4 5 4 
2 2 3 
I I 3 
4 3 3 

4 4 4 
4 2 4 
3 4 2 

4 4 4 

3 5 4 

4 2 2 

5 3 3 
5 4 2 

3 5 4 
3 4 3 
4 4 3 
4 3 2 
3 4 4 

2 4 3 

4 3 4 

S 4 3 

4 2 4 
5 3 4 

Items dropped 
Items used only by the observers 
Items used only by the students 

5 
4 
2 
3 

3 
2 

3 
3 
4 

4 
5 
5 

3 
3 
5 
3 
3 

5 
5 

2 
S 
5 

008 

4 
4 
3 
3 

2 
3 
3 
4 
4 

4 
4 
5 

4 
3 
5 
3 
4 

3 
4 

5 
4 
4 

Media 
n 
4.00 
2.50 
2.00 
3.00 

3.5 
3.5 
3.5 
3.5 
4.00 

3.50 
4.00 
4.50 

4.00 
3.00 
4.00 
3.00 
4.00 

3.50 
4.00 

4.00 
4.00 
4.00 

I 
t 

I 
I 
I 



APPENDIX C 

Preliminary Information Regarding Observer Raters 

Subject Rei 
Obsencr Sex Qualifi cation Area of Study Year of Experience in she teaches 

Teaching currently 
Major Minor In Teachers Training in 

Institutes oth-
er 

During the Pilot Study 

A M B.Ed Pedago English 3 - Pedagogic 
gical s 
Scienc 
e 

B M REd " E nglish 3 - " 
During t he Main Study 

C M B.Ed Pedago English 2 3 Oromo 
gical Language 
science 

D M " " " 2 1 " 

APPENDIXD 

Preliminary Information On Teachers Observed During The Pilot Study 

Year of Experience Subject Grade 
Teacher Sex Qualificat Area of Study in teaching Relshe 

ion teaches 
In senior In other 
sccond ar 
y schools 

A M B.A History 14 - History I I 

B M Diploma Amharic 13 2 Amharic 10 
C M " English 10 2 English 9 
D M " H. Economics 9 - H. Economics 9 
E F B.A History II - History 10 
F F Diploma Amharic 8 2 Amharic 10 
G F " English 12 2 English 9 
H F " H. Economics 10 I H Economics 10 



APPENDIX E-I 

CO (;~i!f' !§.J*'1:v:tibn Of Split-hal r Reliability Coefficient for Teachers' Attitude Inventory Items. 

Teacher I T E M NUMBER 

I 2 3 4 5 6 7 8 9 10 II 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 SUM 

/I " 3 5 " 2 5 4 5 5 4 4 3 4 4 4 4 3 4 4 4 4 4 4 4 3 3 4 5 3 113 

13 5 3 5 4 2 5 3 5 4 5 5 3 4 4 5 5 5 5 3 4 5 4 4 5 3 3 3 4 4 119 

C 5 3 ~ 4 2 5 2 5 5 3 5 4 4 4 5 5 5 5 3 4 5 4 4 5 3 5 5 4 5 121 

D 5 2 5 4 I 4 4 5 5 4 4 4 5 5 5 5 4 5 2 5 5 5 4 4 3 5 5 5 5 124 

E 'I 3 5 4 2 5 3 5 5 4 5 4 5 4 4 5 4 4 4 4 5 5 4 4 3 5 4 4 4 12 1 

F 5 3 4 4 I 5 4 5 5 4 4 2 5 4 4 5 4 5 3 5 4 5 4 3 3 5 4 4 4 117 

G 4 2 4 3 I 5 4 5 4 4 5 3 5 4 5 5 4 5 3 5 4 5 4 4 3 5 3 4 5 117 

II 4 I 4 5 2 5 3 5 5 4 4 3 4 5 4 4 5 4 2 5 4 4 4 4 4 5 4 4 4 115 
- -

A B C D E F G H SUM MEAN 

Score for Even 56 59 60 62 60 59 59 58 473 59.125 

Score for odd 57 60 61 62 61 58 58 57 474 59.25 

Even X odd 3 192 3540 3660 3844 3660 3422 3422 3306 38046 3505 .75 

{E = 4.73 {O = 474 
E = 59.125 0 = 59.25 

{E2 = 27987 {02 = 28112 1 = n X r EO r xx 
{EO = 28046 r EO :: ~ {EQ - {E{Q 1 + (n-l)rOE 

I(N {E2 - (E)2 (N{02 - ({O)2) = 2 l> Q.866 
= 0.866 1 + (2-1 )0.866 

= O. 9282 



APPENDIX E-2 
Reliability For til enls ratmg_ tems S d I n I ot tu 1)' I P·I S d 

s. Number Category Coefficient of · 

Correlati.on 

I \'Vith-it-ncss 0.9759 

2 Overlapping 0.672 

3 Smoothness & Momentum 0.8070 

4 Group Alerting 0.476 

5 Accountability 0. 7 62 

6 Planning -
7 Motivat ion 0.67 

8 Communicat ion 0.74 

9 Democratic Leadership 0.6868 

10 Discipline 0.7143399 

11 Rule & Procedure set ting 0. 77 14 

12 Monitoring 0.77 

13 Punishment 0.721 

14 Assignment! Homework 0.79 

15 Time Management 0.72656 

Mean - 0.791 

• The coefficient of correlation was done using spli t half method based on 40 students' ratings of teachers 
used in the pilot study. 

APPENDIX E-3 

Reliability (Pearson Correlation Coefficient) between the two observers of the pilot 
Study 

x y 

2.21 2.04 

1.83 1.83 

3.44 3.26 
1.68 1.72 

2.55 2.38 
3.64 3.46 

1.7 1.62 

3.33 3.30 

3.59 3.50 

1.73 1.64 
7.03 1.06 

2.34 2.32 
4.32 4.03 

3.51 3.52 

3. 11 3.06 
x -2.67 y= 2.58 
r= 12.2393 
ft 12.9722)(1 1.635) 

x-x 
-0.46 
-0.84 

0.77 
-0.99 

-0. 12 
0.97 
0.97 

0.66 

0.92 
0.94 
-1.64 

-0.33 

1.65 
0.84 

0.44 

= 12.2398 
12.28542 

= 0.9962866 

(x-x)2 (v-v) (y-v)2 (x-x) {v-v) 

0.21 16 -0.54 0.2916 0.2484 
0.7056 -0.75 0.5625 0.63 
0.5929 0.68 0.4624 0.5236 
0.9801 -0.86 0.7396 0.8514 
0.0144 -0.2 0.04 0.024 
0.9409 0.88 0.7744 0.8536 
0.4356 -0.96 0.921 6 0.9312 
0.9474 0.72 0.5184 0.4752 
0.4356 0.92 0.8464 0.8464 
0.8464 -0.94 0.8836 0.8836 
0.8836 -1.52 2.3104 2.4928 
2.6896 -0.26 0.0676 0.0858 
0.1089 1.45 2.1025 2.3925 
2.7225 0.94 0.8836 0.7896 
0.7056 0.48 0.2304 0.2 112 
12.9722 11.635 12.2393 

The score of x and yare based on mean of each category for all observed teachers and total observation. 



APPENDIX F-l 
Observers' Rating Result of Teachers under each Item for the Main study 

I_ Observe A Observer B Average 

Male Female Male Female Male Female 
W, 1.90 2.81 2.24 · 2.07 2.07 2.44 
W, 2.01 2.31 2.27 1.89 2.14 2.40 
W, 2.87 3.62 3.91 2.92 3.39 2.97 

W. 2.23 1.67 2.61 1.19 2.42 1.43 

X 2.25 2.60 2.76 2.02 2.51 2.31 
01' - -
02 2.57 2.56 2.05 2.36 2.31 2.41 
03 I. 76 1.65 2.02 2.29 1.89 1.97 
04 2.83 2.08 2.39 2.26 2.6 1 2.22 
X 2.39 2.10 2.15 2.30 2.27 2.20 
Sm l 2.01 2.60 3.95 3.28 2.97 2.94 
Sm2 2.71 3.16 4.07 3.96 3.39 3.56 
Sm3' - - -
Sm4 2.Q9 1.98 3.53 3.14 2.81 2.56 
Sm5 2. 17 2.83 2.67 2.17 2.42 2.50 
X 2.25 2.64 3.55 3.13 2.90 2.89 
G, 2.01 2.07 2.17 1.81 2.09 1.94 
G, 2.06 1.60 2.17 2.28 1.99 1.94 
G, 1.81 2.48 1.94 2.86 2.00 2.67 
X 1.96 2.05 2.09 2.32 2.03 2.18 
ACI 2.62 2.91 2.97 2.87 2.67 2.89 
AC2 2.82 2.97 3.56 3.05 3.29 3.01 
AC3 1.82 1.62 2.05 2. 12 1.96 1.87 
X 2.42 2.50 2.86 2.68 2.64 2.59 
PI 2.70 3.29 4.74 3.50 3.72 3.97 
P2 2.89 3.32 3.67 3.89 3.28 3.03 
P3 2.64 2.93 2.90 2.98 2.77 3.00 
P4' - - - -
P5 3.92 2.96 3.42 3.96 3.67 3.96 
P6 2.81 3.26 4.41 3.07 3.6 1 3. 12 
P7 1.82 2.90 2.12 1.84 1.97 1.87 
P8 2.40 2.09 2.54 2.15 2.47 2.12 
X 2.74 2.96 3.77 3.06 3.07 3.01 
MI 2.02 2.85 3.48 3.25 2.75 3.05 
M2 1.20 2.03 1.36 3.24 1.28 1.80 
M3 3.92 2.42 3.58 3.00 3.75 2.83 
M4 1.26 1.01 1.18 1.l7 1.22 1.19 
M5 2.04 2.36 3.58 2.47 2.81 2.68 
M6 l.01 1.76 1.41 1.37 1.21 1.17 
M7 1.92 1.81 2.42 1.18 2.17 2.14 
X 1.91 1.95 2.43 2.30 2.17 2.12 
CI 2.81 3.56 3.05 3.82 3.08 3.94 
C2 2.61 3.91 2.67 4.53 2.84 4.22 
C3 2.91 2.63 2.67 2.51 2.64 2.57 
C4 2.91 4.42 2.15 4.80 2.28 4.61 
C5 1.26 4.09 2.34 4.85 1.80 4.22 
C6 2.51 3.29 2.63 3.43 2.62 3.36 
X 2.50 3.65 2.59 3.99 2.54 3.82 



Item Observe A Observer B Average 
Code Male Female Male Female Male Female 
DLI 2.62 3.01 2.76 3.55 2.59 3.28 
DL2 -
DW 2.69 3.2 1 2.87 3.83 2.68 3.67 
DLA 3.29 2.9 1 3.42 3.72 3.02 3.50 
DL5 3.14 3.21 3.30 3.07 3.22 3.14 
DL6 ' 2.67 3.62 3.17 3.86 2.59 3.94 
DL7 2.63 3.91 2.51 3.91 2.90 3.56 
DL8 2.52 3.56 2.75 4.00 2.97 3.78 
DL9 2.70 3.82 2.52 4.09 2.81 3.77 
X 2.78 3.4 1 2.91 3.75 2.84 3.58 
DI 2.28 2.11 2.28 2.57 1.78 2.35 
D2' - - -
D3' - - -
D4 2.10 2.09 2.02 1.27 2.06 1.67 
X 2.19 2.10 2.15 1.92 1.92 2.01 
RI 1.03 1.19 1.09 1.14 1.06 1.13 
R7 1.21 1.07 1.41 1.41 1.31 1.25 
R5 1.26 1.1 2 1.l6 1.37 1.41 1.28 
X 1.17 1.13 1.35 1.31 1.26 1.22 
Pnl 3.41 3.32 3.73 4.00 3.57 3.66 
Pn2 3.90 3.02 3.28 3.20 3.59 3.11 
Pn3 3.50 3.80 3.92 4.20 3.71 4.00 
X 3.60 3.38 3.64 3.80 3.62 3.59 
As l 2.82 3.22 4.28 3.68 3.55 3.45 
As2 3.02 3.29 4.32 4.07 3.87 3.68 
As3 3.4 1 3.07 4.51 3.19 3.76 3.13 
As4 3.56 3.21 4.43 3.78 3.81 4.21 
As5 2.59 3.16 4.31 3.53 3.66 2.63 
X 3.08 3.19 4.37 3.6.5 3.73 3.42 
Mnl 1.89 1.62 1.85 2.04 1.87 1.83 
M2 2.62 3.20 3.12 3.30 2.87 3.25 
X 2.26 2.4 1 2.49 2.67 2.37 2.24 
T I 2.83 2.62 4.95 2.88 3.89 3.25 
T2 3.42 3.82 4.26 4.62 3.84 3.82 
T3 2.12 2.17 3.00 2.51 2.56 2.74 
X 2.79 3.20 4.07 3.34 3.43 3.27 

• J terns dropped 

X"" Mean 



SerNo 
I 
2 
3 

4 
5 
6 
7 
8 
9 

10 
II 

12 
13 

14 
15 

APPENDIX F-2 

Observers' Reliability 
Pearson Correlation Coefficient For Each Ca tegory In The 

Main Study 

CateRo ries Male Female Average 
With it nees 0.935 0.876 0.9055 
OverlappinR 0.8707 0.7575 0.8 141 
Smoothness & 0.66 0.954 0.807 
Momentum 
Group Alerting 0.9815 0.52516 0.7533 
Accountabilitv 0.9871 0.9827 0.9849 
PlanninR 0.50 0.6554 0.5777 
Motivation 0.7693 0.7388 0.75405 
Communication 0.7166 0.9795 0.84805 
Leadership 0.79365 0.5285 0.661075 
stvle 
Discipline 0.917 0.942 0.9295 
RuJe and 0.83 0.50 0.665 
procedure 
setting 
Punislunent 0.50 0.885 0.6925 
Assignment! 0.855 0.9846 0.9198 
H.Work 
Monitoring 0.99 0.99 0.99 
Time 0.682 0.90052 0.79 126 
management 

Average 0.79919 0.813312 0.80625 

, 
t 
I 



APPEDIX G 

PRELIMINARY INFORMATION ON TEACHERS AND THEIR SCORES IN 
CLASSROOM MANAGEMENT SKliLS AND ATTITUDE 

1. Male Teachers 

-
Yca rof Attitude 

service in Mean score of mean 

Teacher Age Qualific teaching Class classroom score 
s (ode ation S ubj ect Grade size management 

taught ' kil l' 
Observ Students' 

",' Rating 
ralimz 

MI 32 B.Se II Mathemati 10 60 2.64 3.43 4.03 
cs 

M2 35 Diploma 17 Agriculture 10 65 2.56 3.32 3.83 

M3 33 .. 12 Commerce 9 70 2.45 3.11 3.34 

M4 36 
.. 12 Home 10 70 2.35 2.63 3.19 

Economics 
M5 32 .. 17 Amharic 9 60 2.73 3.42 4.10 

M6 44 .. 24 English 10 60 2.61 3.03 3.79 

M7 37 .. 18 Horne 9 65 2.82 3.48 4.14 
Economics 

M8 33 .. 17 Engl ish 9 70 2.67 3.37 3.79 

M9 38 .. 16 Home 9 62 2.74 3.01 3.76 
Economjcs 

Mean 35 .55 - 16 - - 64.67 2.62 3.20 3.77 

Standard 3.84 - 4.00 - - 4.44 015 0.28 0.32 
Deviatio 
n 

2 Female Teachers 
Mean Score of 

Year of classroom Att itud e 
Teacher's QusUfica service in class Managemen t skills MeiUl 

Code Ag. tlon Teaching Su bject taught Grade ,12, Sco re 
Observers' Studen~ ' 

ratinc:s ratinp;s 

FI 37 Diploma 16 Horne 10 64 2.67 3.43 4.07 
Economics 

F2 34 Diploma 12 Agriculture 10 60 2.40 3.29 4.24 

F3 31 B.Sc II Mathematics 10 60 3.40 4.01 4.60 

F4 36 Diploma 18 Amharic 9 70 2.97 3.87 4.17 

F5 34 .. 14 Home 9 65 2.56 3.42 4.28 
Economics 

F6 36 .. 14 Commerce 9 65 2.47 3.01 3.76 

F7 34 .. 17 English 10 55 3.00 3.58 4.16 

F8 36 .. 12 Home 9 65 2.40 2.61 3.76 
Economics 

F9 36 .. 13 English 9 55 2.37 3.61 3.93 

Mean 34.11 - 14.11 - - 62.11 2.69 3.43 4.11 

Standard 2.62 - 2.42 - - 5.01 0.36 0.43 0.27 
Deviation 



Let us consider the score of male and female teachers under the category of with- it - ness 
as an example according to the observers' rating scores: 

Male 

2.25 
2.45 
2.56 
2.50 
2.18 

R-SO 
3.50 
2.25 
2.40 
Mean 2.51 
Standard deviation = 0.39 

Female 

2.01 
2.20 
2.88 
2.56 
1.97 
1.98 
2.50 
2.51 
2. 18 

2.31 
0.32 

t = XrX. 
SXt-X, 

= 2.51-2.31 
0.18 

= 1.11 

XI-X, 
t= 

SXI-X, 
Standard Error of the Mean 

Male Female 
5.1 __ . 5.:1-
TN;- ~ 

0.39 0.32 
19 19 
0.13 0.12 

The degree offreedom for the data is 16 i.e 18-2=16 . Alpha level of significance = 0.01. The 
critical t- value from the table is 2.92. In this case, the calculated t- value is less than critical 
value of t. Hence, it can be concluded that there is no significant difference between the means 
scores of male and female in the application of with - it - ness as a variable in classroom 
management skills. 

APPENDIX I 
Total Number Of Teachers In The Senior Secondary Schools 

Name of the Male Female Total 
seruor 

secondary 
school 

Degree Diploma Degree Diploma 
Darge 19 36 I 4 60 
Sire 10 16 - 4 30 
Total 29 52 I 8 90 

Source: The Schools' Record Office 
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OZ' The tcacher avoids using crit icism as a primary st rategy in 
disciplining students 

03' The teacher communicates with parents to solve disciplinary 
problems 

04 The tcacher sends students with inappropriate behavior to senior 
staffs (unit leader. vice director or director ) if the problem cannot 
be resolved easily 

Cod e Categories of Rule and procedure 5 4 3 2 1 
Rl The teacher has set some class rules and procedures ' . 

R2*** The teacher has explained the importance of the set rules and 
procedures during the new academic year 

R3* •• The teacher has invited students to participate in setting the rules 
and procedures 

R4 The teacher reminds rules to stop disruptive behavior 

R5 The teacher shows firmness and consistency in maintaining 
established rules. 

Code Categories of punishment 5 4 3 2 1 
Pnl The teacher avoids physical punishment for tardiness unfinished 

homework and assignment, forgotten materials and inappropriate 
behaviors. 

Pn2 The teacher avoids giving extra work as punishment 

Pn3 The teacher avoids mass punishment 

Code Categories of Assignment (Homework) 5 4 3 Z I 

Asl The teacher's assignments or home works are appropriate to 
students' abi li ty 

AsZ The teacher's clarilY of assigrunent (homework) 

As3 The teacher's effectiveness in monitoring studems completion of 
assignment (home work) 

As4 The teacher allows appropriate time for assignmem (homework) 
completion 

As5 The teacher assigns certain values to the ass ignments (home 
works) 

Code Categories of Monitori ng 5 4 3 2 1 
Mnl The teacher's consistency in taking attendance during his class 

(period) 

Mn2 The teacher avoids students' tardiness and absenteeism during his 
class (period) 

Code Categories of Time Management 5 4 3 2 1 
Tl The teacher starts and finishes daily lesson on time 

TZ The teacher avoids killingbme after he/she starts the lesson 

T3 The teacher advises students to use their time efficiently 

*= Items dropped 
**= Categories used by the observers only 
* * *= Items used in the students ratings only 



APPENDIX A- 2 

n i, -"<.n t.n C] r- Hi C t'I.'l; 
.I.':UL 9D L:J> 1'~UC-} (l,:'­

{,;I'~UC l ' ". ht\'l; 

Code _____ _ 

f'116h·I'\9D 'l it. ln1·b.117i·} ·}9D UC1· l1'i:A 

rtW 'P~' .} M"'I \'h<;:'/'?" U'I'I'/, ,' .e.(.)( 1'9"UC'} O,.} ov9"U('·,},} nl<j":tI. ~,OV{rC 

'P1l1l'} (hUiI"')"'}) Classroom Management Skills 1100 79°79" 0.U'·} 'roil·'} (hUiI"'t,'} ) 
11·/' ovl'lh l' ~,PO{r ~,(,..} 9°P: fl'.J'- ·/'mHl'l'tI.:: ),',0.9° ~dle rovU"} (With-it-ness) : 
0 0 .1'.(,.(.1] (Overlapping): r U ?Il '/''''IC ~,i']U: (Smothness and Momentum) : Illl·.r:·} 
"'I~:P:P1' (Group Alerting): ;>~6,H'} roollm'} (Accowltability): "'111(, ;)':" (IJ .e.9° 
ov7~.~.·)· : (Motivation) : 00 "/1]1].). (Communication): .... '1°h(,.I'J'e ~,OO{rC (Democratic 
Leadership) : Il~ IlCo,·)· (Discipline): .I','}.(1C,' ".1'./° ·/·ll·/·tI. (Rule and Procedure) : 
h:'·:'·tI. (Monitoring): :,.,~:,. (Punishment) rO, ·} 1"(,. wg·9° r po(" '1o p:.fj ov!lm'} (Home 
work and Assignment) )S nIL ~,mj'</'9"'} (Time Mariagement) r"'l.ool'lh·/, c,' :r-w.::: 

h),,f'}· .. ·} ... · 0(.<;:1' ~7C 6,.). 1'16, .). ~,9"Il') ' ~,9°Il '} I'J'P';':{ I, 2 , 3, 4 )S 5 1"(1I'1w. 

11'/'11(.11<;·-)0 4, ' I' e"l·· I"C ·/·Q'9°m'l'tI.:: q,'l'e'l,9° 1l ·/·h ;)·;J· .e. 1l~'10 '11:'"h' : 'II:'''/'>,' : 
ool]hll'i' h<;:'/',' )S 1l~9° h<;:'/''i' '} .e.w h~t'r:: MH.U l,'i'/'/'r: roo9°U~··}/;;::·} fh<;:tI. w·Il'1' 
01],e.'1 I"{r .p,7t1. ~tI. ·(1t1.u/?i f9"·)··/9°·/,w.·} 1r 'l°'}79°'/:W. ·} hq, 'I'C I"C'I llO(.G>/· '/7~· 

lo'} 1'16 .. )' tiIlW· I'J'I"} w· Il ' 1' f 'X' 9°tl.h·} ~G~ /6, 

f"l9°7"'1(IJ· (IJ'fT1,1' 1l~,'}1' /'r: 1l009"U~·/;;:: (IJ ,f'..9" 1l'}9°UC'} 
O,·}u/?i f"'lJoo~ ~,t'r:J' 'e '/'M,';' fl'lW.9°:: 

2 Il9°U'} l?i'} w .e·9° f1'7'1° .;J"?,(IJ. '} oo'l°UC 119° 001<;: 
l,.(' Il •. tI. "19°:: 

3 I'I·/·II(./J~··)· oy/(~:{ trt'r ovtl.ll 'ltl.OmU l?i 'P'; ' /:'} f·/'''J.~ 

~,.r J'.C7(IJ. '1°:: 



'r <I! ~dlC' r"'l.ln (With it ness) 5 4 3 2 ] 

] oD9"U~· It:. OhG:tI W·1l ']' .P·~4·t'I'I·t'JtI! ·}·H t'J 4' t'J fI:f· OV·fI· 9" 
~, 11110. }, N' .r.1'.1 J' t't ID- 'i ~'IC .I' IJI..:P ti l ;l·W.:J· fI :f' 

2 oD9"U"· I t:. }, '} .r,. '} ./.o~t n .. Plll'.· .. 1(};)·1l1'. ... fI.Il'·F) rh9-tI 
·'·"U.9".f } .. ,p,.eH;Jn .. ;· .. ·}II ;J .emH:ptI ;,)·mH:J·fI··f·:: 

, 
ODru~·! t:. OU-fl·r 7.N. ·1·~t9':,n ~r~' o~. ··r-tl ODtI h· ,) 

,c'Il'I ' II h~ tI I ;}' Il'" II MfI··r-

4 ulJ9uU~·!c;. rq.e·} ")Tf~~") .e m .,. ~ tin-m'" 0,/ fI :r-

00 .e. ? l'. .fl') O' /'ooflll'I' (Over lapping) 5 4 
, 

2 1 j 

5·r. oo'j°Ur,· /c;. M,·, .r: lIb 11}, '} .e: O~.e· 1 .... r···f··; rODIl;)"rtl 
-."..It-;j"} .Pt'J.PtI 1;)·t).PfI'.f-

6 oCJ9°U~·/z:. 'r~t9':f"} oo·.r:·, h1 ·G:1t- n..P(}l'.P' 110· .r: ,!- lIhal. 

.rfl·~··} ·1· tT1t9'·.f .e,Y·fl)m{rtll ·}.)'· fl)m{rM· 

7 ootjDUt,· :c;. n .. pquc," ~'9"UC'I: ', r~.e h ;I··I·fI. ·?··) ·/·~t!"'.f-

I), .y. "l m C r-}9"UC'I:', vt'J,n O")tlb .e1t1'tI 1·}1t1'fI:f·:: 

8 oD9"u~· /t:. O'l"r.C UJt\.P, ~g . n.bG: I Il·H G: ·1·~t9'F} 
. e,y" ~m {r tl /,?"y·'~m {rfl :f' 

r'ryll'r~C ~,11 '~.<': (Smoothness and Momentum) 5 4 
, 

2 ] ,) 

9 oo'ru~·/ t:. }, " .f: '} )!,}'I'. t).Pm~1·"1 t):"mC,';H' w.e. 1M 
}, .e7i:nC'fOl }'~ ' 7i;J1C9":: 

]0 oD9"U~·/t:. hoom'} 11 fI I.. },Il6.~7. 'HC'He IIh () 'l' i .. ql1rl 
1,;/' 1119" 

I I'" 17D9"U~ · I t:. ~'~UC'I:I O,t· 4'~m6. V·. :I· ,c'lllbP,tI 1;)·lllb·V,fI:"'· 

12 'r :J'4"; nU'~· w.e9" ·1·~t9':"'· O·r l'.P,· ;I · r:,PuC-} },I1t1 ~ .e 

?II, ~..e. (II () .p: r I I,·} W (}.<': 9" cn ,e,)D },.e.e.;J"19"9"1 i,·)-.<'.;J"/9u 9" 

13 17D9"U"·1 (;. '}9"UC ":'} ll·I · ~t9':f· 11:p·}'! '.r- It- ;-1' ;JC .('!ltbP,til 
;)'Il h,· .. fI :".·:: 

(l~ '<~"} r~~:p:J';" (Group Alerting) 5 4 
, 

2 I j 

14 17oru~·It:. VU1 /'t.'},/o ' I' "'/ t 11' ··f· ,"tI"l1· 'I' t) '}r.: rtTV'o:~: 

t'oom ,e4> t; r~(l :I'w'~' Il·} {r ·L·l{.!" 'F} .r· m 4.°,/ tI ~'m4'~M' 
17D9"U~·It:. '1·~t9' :f· ·; 1"1' Y «I: ]\ '} P" 00 A (t. r~.;J·(lHW. 

15 1f9"·'·;J·(lHIJI.. }, " .e. aD fl) fI T I ),',.e. 00 "l ~ .} ~IJI..:: 

16 OhG:tI (II.() 'r Oi,l1t1 OOD' }q" H'1l ·r~t9''.f-·; rv'~· ""} 
.l'.m .r.:J' tI I '}m g.:p fI :r-:: 

;:'~ 6. H··' rODllm '" (Accountability) 5 4 , 
2 ] ,) 



17 tt l' "'I I-9' Of· f I-" (,. :>~k ~;)"(-Ol-'} g,~'I(,.A I ·)-'l'ltrtt:f·:; 

18 ovtj°ut;·/6. fh'f:A 1-"c'r·9':Vi ),i ,v,.I'I~. 'H "I:~: ;). '(-O) ··i .em .e,:pAI 
·}m.I':ptt ··f·;; 

19 oD9DU~·I6- fh'f:A 1-"c'r·9':Vi (JoDllm'} " 'V71-I":f' ill-"lr 
],', ,e.·.e n· .1' .p. C J A /;I'.e. C;J tt '.1" 

"'I (J 1.:1' ;hVi ([J .e '/" 0 0 '1". ".·}'i (j-t·outtll'l· (Motivation) 
20 " . "'I (, 9' :V} f "'I. ,( .) . .,. ~, lPL{) N·M\'. faD "'I C I-" c'r. 9"r '} 

(t)([J~·9'··r·'i) .!'1' CClA l;h"CClM';; 

21 .}9DuC ·':'i 1'1 ,,1' l' C 'fl I II ;hH>fl f ,,.ttn ou'lA'I.I'9'F' g,m1''''It\1 
:"m 1",.., tt ··f· 

22 fHDuC-} h([J r, 9".1" 'i 11'1' "7 I-9' 'r 'f:~')-}'J f (J,(,.) ), ([J • ." .j- ;JC 
.1' ~ 9° ·~t\ 1 ;). ~I'" ·"ott of· 

23 f/,.(";·~ " .,}.', ;'.'}DUC :,. 'P ;J~' ." ~ "7 tt ,,. "'I (, 9' :1" • C' () ID· :P tI I 
;J . () ([J. ;), M· 

24 f;)' t\ " 'f(1 (.; J. :,: 9' ··V} .em-"""tI F/·mq·"'Ifl:r· 

25 f ·)· 'I. U " ' ''7(,9':V} llJ.rn,.). IIC 'H~I HCH (,. ),'i,v,.:!' .e. n .CJt\1 
;J·.e.C;Jfl'.)"-

26 oD9°U~·I6- ,,. "'I (, 9"F i (J h'f:t\ ID •. e.e.} fl "'I () ' I' 'f: 11 "'I 1- llJ. '} 

(JOD'rc'r··} .e 'lClt\ n'lClM' 

au "I Cl Cl·}'} (J'/'ouflll'l' (Communication) 5 4 3 2 I 

27 oD'}ou~·I6- ,,. "'I (,9" 1: '} Wr'lDr, .1' .v, I'" "It\1 ;J. ·~ 9°"l fl ··f· 

28 '1''''11-9''·1'' f"'l.('·Pr ,}'} ",~t\ ~',~ .e m'" "'I AI ,), m -" "'I fl '.1" 

29 ",'fl .r. O'}I) U{)(l :f· '} ,l'l1lrlrt\ ([J.e'}o .e'lA't\ ;j' 1Ur Ir fl :1" ([J.e 9° 
'}'It\~ fl :j'-;; 

30 05'1 CI 1l')S'IC "It\o (Jli'~ f,,.Mf :J''J ClflID· ,r:l'"o ~ ([J. 
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,v" '10 I) (,. () 'C ~,OD Ir C '} (J 'I' 00 ttl) 'I' (Democratic Leadership) 5 4 " 2 I j 
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APPENDIX A- 1 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 
DEPARTMENT OF CURRICULUM AND INSTRUCTION 

Code. ___ _ 

Observation Rating Scale 

The purpose of this observation rating scale is to collect information and evaluate 
the extent to which teachers apply the skills of classroom management The result 
obtained through the observation rating scale is used only for academic purposes. 
Therefore, your cooperation in giving frank, honest and genuine information is highly 
valuable to complete the study. 

Note: In rating the teacher's classroom management skills on the scale developed, use an 
"X" mark in the rectangle provided in front of the item in which the teacher is to be rated 
in respect to your judgment given in number. The numbers 5,4.3.2 and 1 on the scale 
represent very good, good, average, poor and very poor respectively. 

No need of writing your name or the name of the observed teacher on the paper. 

I. Bio data regarding the observer: 

• Sex - ---
• Age --::--_-,--_-;-
• Year of experience in teaching ___ _ 

a. In teacher training institute ____ yearl s 
b. In another yearls 

• Qualification (mark an "X" on the space provided) 

• MA I MSc 
• B.AlB.Sc. ___ _ 
• Diploma ___ _ 
• Other, specifY ____ _ 
• Area of study ___ _ 
• Current status ____ _ 



II. Bio data regarding the teacher being observed. 

• Sex _____ _ 

• Age ~~-~~ 
• Year of experience in teaching ____ _ 

a. In senior Secondary School --:-----
b. In another yearl s 

• Qualification (Mark an "X" on the space provided) 
• B.NB.Sc Diploma Other, specify ____ _ 
• Name of the school the observed teacher is teaching _____ _ 
• Grade and section hel she is observed in -----
• Date of observation -------
• Length of observation period I in minutes ___ _ 
• Number of students in observed section ----

Category, Code and Number of Items used in the Observation Format. 

Categol)' Code Number of Items 

1. With -it- ness W 4 
2. Overlapping 0 3 

3. Smoothness and Momentum SM 4 
4. Group Alerting G 3 
5. Accountability AC 3 
6. Planning P 7 

7. Motivation M 7 
8. Communication C 6 
9. Democratic Leadership DL 8 

10. Discipline D 2 
II. Rule and procedure R 3 
12. Punishment Pn 3 
13. Assigrunent and Homework As 5 
14. Monitoring Mn 2 
IS.Time Management T 3 

Total 63 



P3 The teacher's planning encourages student participation 

P4* The teacher plans the lesson so thaI c:'\trancous matters are taken 
care of before hand. 

P5 The teacher states suitable method of instruction 
P6 The teacher prepares questions of checking slUdents in and after 

the instructional session 
P7 The teacher sets standard of performance to check students entry 

(prior knowledge) 

P8 The teacher sequences the content of instruction in a iogicaJ and 
orderly way. 

Item Categories of Motivation Scale Values 
code 

5 4 3 2 I 

Ml The teacher provides varied and challenging learning activities 

M2 The teacher uses variety of materials during presentation 

M3 The teacher relates learning activities to students experience and 
prior knowledge 

M4 The teacher communicates the objectives of daily lesson to the 
students. 

M5 The teacher uses verbal encouragement 

M6 The teacher charts or displays the achievement of intelligent 
students 

M7 The teacher calls students by name to involve them in class 
discussion 

Code Categories of Communication 5 4 3 2 1 
Cl The teacher listens attentivelv to the students 

C2 The teacher uses simple language that the students understand 

C3 The teacher explains key concepts of the lesson 
C4 The teacher speaks clearly with varied voices 
C5 The teacher uses non~verbal communication in the classroom 
C6 The teacher encourages students to express their own views and 

feelings freely 

Item Categorics of Demoeratic Leadership style 5 4 3 2 1 
code 

DLl The teacher carries out the business of the classroom smoothly 

DL2* The teacher shares responsibili ty to students 

DL3 The teacher is warm, kind caring, and sympathetic 

DL4 The teacher avoids criticisms. 
DLS The teacher focuses on the misbehavior rather than the personality 

of the students 

DL6 The teacher respects the rights of all students 

DL7 The teacher discusses ideas with students rather than arguing with 
them 

DL8 The teacher avoids giving special attention to particular students. 

DL9 The teacher guides rather than dominates the students. 

Code Categories of Discipline 5 4 3 2 1 
Dl The teacher uses private conference (counseling) 
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