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ABSTRACT 

This study attempted to investigate the impact of assigning students to special 

and non-special classes on achievement and attitude in selected senior secondary 

schools, the case of Bahir Dar special Zone and East Goijam. So, to examine this 

impact, three sets of target population were taken in the study. The first were students 

of tenth grade who were assigned into special classes and their counter part non-special 

classes in Tana Haik and Motta Senior secondary Schools. The second and third sets 

were teachers and school directors, unit leaders and guidance officers. 

To veritY the basic questions, 200 students in total (100 from special and 

another 100 from non-special ) were given English and Mathematics academic 

achievement tests. 

A questionnaire was administered to 45 teachers of the selected schools. 

Moreover, interview was conducted to school directors, units leaders and guidance 

officers of the two schools. To understand the nature of classroom interaction and 

students ' participation, observation was also employed. 

The infonnation obtained through academic achievement tests, questionnaire, 

observation, and interview were analysed using the procedure of descriptive and 

inferential statistics. So, the mean scores of the test for students in both groups were 

compared. In addition, the existence of statistically significant difference between the 

two compared groups in their mean score were computed using t-test.(A significant 

difference in their English and mathematics results for most of the cease at 0.05 level). 

Lastly, the data gathered through questionnaire, observation and interview were treated 

using frequencies of responses and percentages. 

Thus, results portrayed that no fundamental assistance with regard to learning 

materials, curriculum modification, etc. were given and made in both schools 

Besides, inferiority complex, frustration, loss of interest in the schoo~ lack of 

self-confidence oflow ability gTOUp were the profound negative effects revealed in non­

the grouping practice. Inflated self-esteem, bOa!>i fulness, lack of control and self­

centred etc. behaviour were observed as a negative characteristics of special class 

students 
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CHAPTER ONE 

INTRODUCTION 

1.1. Background of the Study 

From the colonial days to the present, the problem of grouping pupils for 

instructional purposes has been one of keen interests and increasing complexity. 

Many administrative procedures are presently being tried out which are of concern to 

parents, classroom teachers, administrators, boards of education, professor of 

education, liberal arts professors as well as prominent lay man (Morgenstern, 1966). 

Grouping with in schools is also conunonly 6aseaOi1llie pupils, levels of 

ability and attainmenl... .... no matter what labels are attached to stream classes, the 

children involved quickly grasp the significance of the procedure and those who are 

assigned to the lower groups develop feeling of in friority. Their motivation suffers 

and hence their progress is hindered. Nor do those who are assigned to the top streams 

emerged unscathed. Having to justify a high rating might breed anxiety or, 

alternatively, some children develop inflated notions concerning their intellectual 

superiori ty . Such gulf as exist between the average levels of performance of upper and 

lower streams tend to be widened as they advance through the school. This partly 

attributable to the discouragement suffered by the children in the lower streams (Yates, 

1966:37). 

However, the grouping of students by ability or achievements has been to meet 

individual and social needs. Contrary to this, other criteria a have been used to group 

students so as to maintain the existing social, economic and political status quo. For 

instance, the secondary residence grammar school in Great Britain and United States 

of America have been used to produce the social elite of these countries (Cookson and 

Pese ll ,1985:284). 

Despite all distortions and abuses of the grouping practices, ability groups by a 

teacher have been to meet education purposes which could be evaluated by the teacher 

himself and society. 

r 
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Although the homogeneous grouping of students has been practised for long on 

the bases of geographical location, age, sex, religious denominations, man power 

requirements in other countries, the practice in Ethiopia schools has been different in 

most cases students have been grouped heterogeneous and the class treatments were 

more or less conmlon for all students n the classrooms. 

Since the late 1950's , secondary school students have been grouped as 

vocational/agriculture, home economic and business education and academic streams 

in the comprehensive secondary schools. 

Despite considerable experiences 111 other countries, assigning students 111 

special classes on the basis of the ability in elementary and secondary schools of 

- - Effiiopia has been non-exi-stence. But- in ecenly"ears, since 1993/94 n . some 

secondary schools in East and West Gojjam Education Departments took the initiative 

and began grouping students in special and non-special classes. Tana Haik and Motta 

Senior Secondary schools are the known ones. Students whose percentile is high in 

grade eight national examination are assigned to special class while low percentile 

students are assigned to non-special classes. 

Regarding the impact of the problem research works have been done in and out 

of our cOlmtry. According to Lazarus(l955) as indicated in Azeb Desta(l989:97), he 

compared interest grouping with ability grouping by selecting special English classes 

on the basis of high ability or superior interest. 

Similarly, Azeb Desta(l989:91) has tried to study the purpose of ability 

grouping and has commented that care should be taken by teachers in handling each 

child's progress every time and makes his grouping flexib le or less static. 

In general, so far many research works have been done regarding ability 

groupmg. For example Azeb Desta(l989), Slavin(l987, 1988) indicated that 

assigning students on the basis of their achievements will not more or less bring a 

change in their academic results. 

But to the contrary some researchers like Kulik and Kulik in Slavin(l987) 

pointed out tat assigning students in their achievement will bring at least a minimum 

change in their academic results. 
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The purpose of the grouping has been aimed at those, high achievers to get 

extra help from the schools ' community and to prepare them higher studies. It also 

aimed at creating competition among secondary schools and among students. 

Attention was not given for lower achievers. It was simply agreed that low achievers 

can learn at their pace without being frustrated by the classification of special and non­

special classes. 

Finally grouping students as special and non-special class become practical in 

other schools. But it had no any centrally or regionally prepared guide line. 

Therefore the schools had no clearly defined criteria to differentiate the 

instructional process to the two groups. They began grouping students special and 

non-special classes on rIle basi"s ofwhat-each secondary school fe lt appropriate. 

However, on this occasion, students who had average results might ask to be 

assigned in special class. Even their parents might attempt to support the assignment 

of their children in special class. 

In add ition some teachers might also apply to teach in special classes rather 

than teaching in non-special classes. 

With all such varied views and opinions, the impact of ass igning special and 

non-special class might have an impact on attitude and achievement which must be 

identified through research. 

Thus making a study on the practice and its various impacts has become a great 

issue in the educational system. 

1.2. Statement of the Problem 

In most of the modern instructional activities, there are interactions between 

the teacher, the students and the materials to be taught or to be learned. The teacher 

alone or with the learner may decide the learning experiences and the practices to be 

accomplished. Of course, there are occasions when the student decides the what and 

how of learning and when to learn in case of independent studies. But in the fOimal 

classroom conditions, the teacher as a guide in the instructional process determines the 
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curricular expenences depending on the availability of resources, the nature of 

experiences, the students, previous work performance, interests, level of maturity, the 

total envirormlent etc(Harris, 1966). 

Of the many alternatives at hand, the teacher's choice of the how of the 

organization of the student is one. It may be carried out on the basis of the students' 

achievement, sex, reading skill, creative ability, interest, age group, etc.(Yates, 1966). 

Of the long and extensive reviews of grouping students made by 

Slavin(J 956:314) tbe following points describe it clearly. 

The various practices of grouping students in 
one class or another as "co ll ege preparatory" 
and general track groups for individual subject 
or for all subjects are to reduce the range of 
student performance levels, teachers must deal 
with, and help them adapt their instruction to the 
need well defined groups, ... to prov ide enriched 
educational experiences for the gifted pupils and 
facil itating the use of special Personnel and 
resources, to enable remedial or compensatory 
help to be given to those who require it. 

Accordingly, the main purpose of this study is to investigate the impact on the 

practice of special class related to the academic performance, psychological and social 

development of learners in selected senior secondary schools . 

Moreover, the problem of assigning students in special and non-special classes, 

the psychological feelings of parents, the view of teachers and the school community 

towards this problem and the attitude and feelings of students in general, have initiated 

researcher to study the problem. 

In addition, tbe researcher in his long-service as a teacher has observed about 

tbe problem the situation to be studied. 

Hence due to these dilemmas, the researcher has the intention to study the 

impact of the problem on these specific areas. 

In order to study the impact of the above stated objectives the following basic 

questions are raised. 

i 
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1. What are the affects of special class on achievement and attitude of students? 

2. what are the relative values of grouping learners in special and non-special classes? 

3. Do learners learn more when they are grouped according to their ability than when 

they are grouped heterogeneously? 

4. Do teachers show differentiation on the use of school resources as well as 

presenting different teaching methods and techniques between two groups? 

5. W11at are the observed social and emotional effects of grouping students in special 

and non-special class students? 

6. W11at type of working conditions and work relations do school do school principals 

and tfOa-chi11g-stafr have-fon:lre presence or-special arrchron""speci-al dasserinLhe 

schools? 

1.3. Significance of the Study 

It appears very beneficial to conduct research on problems related to the impact 

of grouping students for instruction in special and non-special class so as to get feed 

backs for the improvement of teaching-learning process in schools. 

Moreover Bonsa Ba)'isa and others(1 984)tried to indicate that 

a) instead of grouping students according to their ability, it would better to group 

students within the class; i.e heterogeneous ability grouping to be preferable, b) if 

perhaps there exists the need to group students in their ability" the teachers assigned 

for each subject should be ass igned in terms of intra-class ability grouping c) at last 

they concluded that the assessment of students who got promotion to grade nine on the 

basis of percentiles they have achieved in grade eight national examination results, 

should not be taken as the only criterion in assignment of students in special classes. 
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The study, therefore is expected to provide the necessary data regarding on the 

impacts of grouping students in special and non-special classes and there by it can 

assist to identify the negative and positive aspects of this practice in these selected 

senior secondary schools. 

Thus, the specific study topic of the practice would contribute in the following 

ways: 

1. The school principals and the teaching staff identify the impacts of the practice on 

the instructional process, the academic, social and emotional development of the 

students. 

2. Introduce other educators, teachers, parents and other individual ando fficials with 

infonnation of its impacts. 

3. The school directors as well as teachers know what is going in the schools and 

make appropriate adjustment to assign students in special classes. Tills 

infonnation is also important for those who have the intention to start this practice 

1.4. Delimitation of the Study 

This study is confined to explore the impact of ability grouping (special and 

non-special classes) used by the two secondary schools. Therefore, the findings to be 

obtained and conclusions to be made are in terms of the impact of special class and 

would serve the two secondary schools and the educational personnel. 

The scope of the study is limited to the two government secondary schools 

Tana Haik Senior Secondary School in Bahir Dar Special Zone and Motta Senior 

Secondary School in East Gojjam. These schools are selected on the basis of their 

prior beginning of special class than any other secondary schools in the region. 

The study is also limited to tenth grade English and mathematics subjects for 

academic achievement of students; because these subjects are basic ones in all grades 

as well as compulsory for joining higher education. Tenth grade students are also 

purposely selected among other grades for they are not new for the environment as 

well as for grouping practice. 
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purposely selected among other grades for they are not new for the environment as 

well as for grouping practice. 

It was fair to include all subjects of tenth grade in the study in order to come 

with detailed study of grouping practice; unfortunately, due to certain shortage of time 

and finance cases the study is limited to the above mentioned grade and subjects. 

1.5. Definition of Key Terms 

Acceleration: Early entrance to fo rmal schooling, grade skipping, advanced placement 

or moving through materials at an accelerated rate 

Achievement: accompl ish or proficiency of performance in a given skill or body of 

- knowledge. 

Academic achievement: Knowledge attained or skills developed in the school subjects, 

usually designed by test scores or by marks assigned by teachers, or by 

both 

Attitude; Manner, disposition, feeling, position, with regard to a person or thing; 

tendency or orientation, especially of the mind. 

Enrichment: Adding di scipline areas of learning not normally found in the regular 

curriculum at elementary or secondary level. 

Special Class : A class where students with better academic results or achievements are 

selected and assigned in. 



CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

Because high quality of universal education is a major goal of over democratic 

society, educators have been seriously concerned with finding more effective ways of 

providing for the wide range of individual diffe rence among children. The 

responsibility rests on the shoulder of our educational system to provide the type and 

quality of education which ensures that future generations will continue to enjoy and 

add to these democratic rights (Morgenstren, 1966). 

All children are equally worthy of our care and concern and all should have 

equal opportunity. But as the Rockfeller Report on education says, equality of 

opportunity recognizes differences in endowment and motivation, and therefore each 

child, according to his ab ility, should have "the freedom to excel which counts for so 

much of mankind 's greatness" (Cutts and Moseley, 1960: 10) 

......... Differences in educational needs are sometimes wide enough to call for the 

provision of separate institution each with its appropriate faci lities and equipment. 

The more complex and demands that, the society made in tern1S of the development of 

differentiated skills and specialized knowledge the more diverse these educational 

establishments might become (Yates, 1966). 

Similarly Vernon, (1959:9 1) had said the followi ng 

The increasing knowledge of child growth and 
deve lopment, the constantly changing 
cond it ions and frequent changes and 
advancements in the instructional methods and 
techniques have been the causes for the division 
of providing guidance In the learning 
opportunities of the learners. Therefore the 
school envi ronment, including the physica l, 
intellectual, emotional and socia l aspects playa 
considerable role in 0PP0l1unity prov ided fo r 
youn g people. Besides these the se lect ion and 
organization of students fo r instruction have 
been" the most urgent and most controversial 

quest ions of education. 



In the same way, Free hill, (1961:200) has furthe r explained the complex of 

grouping and the care to be: taken during the selection and organization of 

instructional process. 

Any group selected wi ll be marked by more 
hete rogeneity than homogeneity. Children of the 
name mental age wi ll vary in size and 
ch rono logica l age; those who are nearly 
homogeneous 1I1 reading w il l differ III 

mathematics, in art and in ath letics. The 
prob lem is to select a group whic h will make it 
possible to adapt instruction and curriculum to 
the student the degree to wh ich grou ping is 
desi rable and the organizationa l pattern for 
grouping must be determi ned carefully . That 
decision caUs-IQLSound pedagogy and_L'iense 0 

responsibility fo r all chi ldren. 

In general, the need for groupmg and criteria to be employed should be 

developed inductively, from classroom experimentation by teachers(Yates, 1966; 1 08), 

that at the same time as students are separated in to groups, means should be found for 

enough interaction among the groups to enable each to profit from the contributions of 

the others; and finally, that whatever is done by way of separation of children, must be 

thoroughly understood, and supported by parents and the community because 

grouping practices may become related too anxieties about status at deep levels in the 

personality. 

In Ethiopia sttldents in some senior secondary school have been grouped as 

students of the academic sections and that of the vocational steams based on their 

eighth grade national examination results. The case of General Wingate, Bedemariam 

and the Addis Ababa Technical Schools recruitment's also witness that the basis for 

the grouping of students were students ' previous scholastic achievements. 

2.1 Grouping of Students For Instructional Process 

Grouping students of like ab ility has an interesting history 111 American 

education. Ability grouping or "tracking" was common prior to about 1969-1970- The 
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altruistic rational was that the faster learning student with higher intelligence and 

achievement scores should be grouped together so they could receive the greater 

breadth and depth that their abilities permitted. Less able students should be allowed 

to move at a lower pace not be forced in to frustrating compassion with brighter 

children. On the other hand such grouping tends to permanently brand students as 

ei ther bright or stupid. (Davis, A.Gary and Rimm, B.Syluia, 1985: 110). 

Similarly, Yates, (1966:98) has suggested abo ut instructional grouping. The 

nature of one's experience in social situation such as class room is very much 

influenced by the others persons present in the situation. Grouping as a means of 

controlling what sorts of persons will be present together in the classroom is thus also 

a means for influencing wnat sorts of exp-edenc-e the studenr will have. The- same 

student in different groups may be spontaneous or inhibited, happy or sad, active or 

passive, secure, or insecure and so every type of grouping tends to give the advantage 

for certain students and to place others at a disadvantage. 

Certain forms of grouping students fo r instructional activity have relative 

advantages and disadvantages. For example ability grouping is one form of assigning 

students in a group based 011 ability or achievement so as to reduce their heterogeneity. 

Regarding to this explanation (Rinehart, 1971) has stated arguments of 

proponents and opponents of ability grouping, According to its advocates, ability 

grouping allows students to advance at their own rate with students of equal, or at least 

more nearly equal ability. They also assert that in heterogeneous classes, educational 

standards are low because teachers tend to teach to the average students or below 

thereby reducing the challenge to the bright student. On the other hand, opponents of 

abi lity grouping stress the undesirable of social implications of the practice such 

div ision of children, they say, given above average students an exaggerated sense of 

their own importance while making low ability students feel inferior. 
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2.2. Purpose and Identification process oflnstructional 

Grouping 

The practical educational purpose of grouping is to improve the match between 

students and teacher activities, other students, or roles. These improvements would be 

shown respectively in greater attainment of the teacher's purposes as judged by the 

teacher himself; in participation of students in planning and carrying out activities, 

interaction among the students which, stimulates their ideas and increases their self­

confidence, and in the formation of habits and atti tudes consist with a realistic 

appraisal of their capabilities vis-a-vis the needs and opportunities of society (Yates, 

1966: 108). 

Identification practice is a crucial one to group students for instructional 

purpose. Based on this, freeman(l985:94) has stated the fundamental issues on 

identification ' process. "The first question that must be rai sed in considering 

identification practices is: Why should we identify gifted pupils . Some individuals 

resist the establishment of identification procedures and deny the need for special 

educational provision. Supporters of gifted education argue that we must identify 

gifted pupils so as that the appropriate modification in curriculwll and instruction can 

occur to guide each pupils toward more complete development of hislher potential 

exceptional achievement and, ultimately, contribution to society." 

2.2.1. The Purpose of Instructional Grouping 

It is undeniable that instructional grouping has a value to secure homogeneity 

in class group so as to over come the problem of locating children of varied levels of 

ability. 

The rational for grouping by ability states that narrowing the ability range in a 

class facilitates the provision of more appropriate learning tasks, make more teacher 

time availab le to pupils of a given ability level of the group (Goldberg, Passow, and 

Justman, 1966). 

r 
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Accordingly Beggs, et al (1967) in their preface have clarified the importance 

of placement of students in instructional process. 

The appropriate, placement school is concerned with the establishment of an 

educational system in wh ich all students can be g iven the opportunity for the development 

and utilization of their individual abilities. Students must not be allowed to be discouraged 

w ith unfair competition, and after dropping out of schoo l become social problems because 

they are unable to held jobs due to their lack of basic education. 

Supporting this idea different educators have mentioned about the pnmary 

purpose of ability grouping. 

Abili ty grouping is taken as a mechanism to reduce the range in of individual 

differ.ences in instruction and meets the needs of every individual b)' a differential 

approach. It is bringing students who will be able to work together under conditions 

permitting the fullest possible development of individuals involved (Turney, 1931 :22). 

Assigning gifting children in a group is a purposeful identification to bring 

effective program fo r the upgrading of talented students, following this. Clark, 

(1992: 168) has forewarned the goals of gifted programs 

The primary goal of the gifted program is to 
provide opportunitics for gifted learners to 
meet the needs that can not be met in a 
regular, class program, where those needs 
are found, in content, process, emichment, 
or in all three wi th this provisions gifted 
students will be enabled to grow as 
integrated people toward their full potential. 

In general, the purpose of grouping students for instructional activities is to 

reduce the range of individual differences and facilitate the teaching learning process. 

It has also an aim to encourage students to be active participants in their groups and 

co-operatives among themselves by modifying the regular classroom curriculum and 

different teaching methods according to the pace of the learners. 

Thus different educators have tried to not ify the practice of instructional 

grouping whether within or between class room grouping has educational valve for the 

development of individual ab ilities. 
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2.2.2. Identification process ofInstructional Grouping 

Identification is a process which attempts to screen 
and se lect bright ind ividuals in order to plan a 
program for them. Most assuredly, it is not an end 
in itself, but a means to develop a broad program 
suited to the YOlmgste r's needs, interests, and 
abilities. The function identification is to discover 
all gifted children who evince superior abilities 
(Fl iegler, 196118). 

Identification impl ies the ass ignment of different dimensions at diverse levels 

111 various situations. Factors, which to be concerned are: intellect and creativity; 

social leader ship, mechanical ability; creative writing ability art; music; dramatic 

talent; foreign language abili ty; science and mathematics. Any identification measures 

must be valid enough to include all areas of behaviour as well as a talents(lbid). 

Similarly Saylor and Alexander(l966:370) have explained common factors for 

categorizing learners for curriculum differentiation. 

The eff0I1s to categorize children and youth in 
school in terms of individual differences are 
based on a variety of different but still over­
lapping factors probably the facto r which has 
been most commonly and longest employed is 
that of learning ab ility or intelligence. By 
appl ication of this criterion, groups are 
identified as mental ly retarded, slow learning, 
average, fa st learning or academically talen ted 
and gifted. 

Clark, (1992,216) has stated the environment of different personnel in 

identification process has to be taken as a cruc ial one to place the learners in their 

appropriate categories. 

"Actual identification for the purpose of placement in a gifted program is best 

done by group of professionals representing a variety of areas of expertise, such as the 

principal, a teacher, a counsellor or physiologist, and the program co-ordinator. They 

should develop a case study or profile to aid in the identification decision and also 

letter in a program plann ing for the individual." 



14 

DUIT,(1964:90) has also tried to explain the related factors to the identification 

of the gifted children fo r special classes/instructional provision! 

...... closely al li ed with purposes are the criteria 
for grouping students in to special classes. 
These c ri teria depend primarily up on the 
definition of giftedness used in the school but 
vary according to the purposes conceived for the 
special program in each situation. 

Membership in special classes or sections for the gifted is restricted to those 

children who have demonstrated unusual learning capacities on intell igence tests and 

in school achievement. Grouping is done first of all on the basis of evidence of 

developmental advancement and superior intellectual capacities. The criteria most 

commonly adopted are superior rating on a standard, intelligence test, superior ratings 

on achievement tests, good marks, the teacher's recommendation, acceptable health 

status and the parents' approval(Hildreth,1966:303). 

Too often the section of students for special classes has been haphazard or the 

criteria have been uncertain. One school admits the children chiefly on the basis of 

their reading scores; in another the decision rests largely on the teacher's 

judgement(Ibid). 

To conclude identification has to be explained as a need assessment for the 

purpose of placing students in to educational programs designed to develop their latent 

potential. 

2.3. Special Classes and Instructional Process 

The special class is the most commonly used formal segregation arrangement 

for the education of the gifted. In this class gifted students have little or no 

involvement with other students. In most cases special classes are designed to narrow 

the range of difference from normally found in a randomly selected class. 
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What is the Rationale for Classes? 

Teachers are unable to provide stimulating learning fo r the gifted in the regular 

classroom. Placing superior students together in a group with a teacher adept at 

working with them increases the possibility that they will be stimulated to greater 

achievement. The desire to increase gifted students' ability to think critically or 

creatively can be major impetus for grouping students. Teachers in a regular class 

may adequately promote academic learning for all their students be unable to develop 

critical, creative thinking with those who are markedly superior. Concern with this 

thinking, abilities, then can lead to a special class where they will be more adequately 

taught. (Durr, 1964:89). 

Supporting t!lis iaea, SElVin(T98T:3n)nas suggesteQfbe 
following. 

The primary reason educators group students 
according to ability or performance level is to 
enable teachers to provide instruction closely 
suited to the readiness and needs of different 
students. In a highly diverse class, it is argued 
one level or pace of instruction is likely to be 
too easy for some students andlor to difficu lt fo r 
olilers. Ability grouping is supposed to rcduce 
student heterogenei ty so that, an appropriate 
pace and level of instruction is provided for 
most student. 

Many educators see the special class as a device for selecting and enriching 

curriculum. It provides opportunity to include extra subjects. Proponents of special 

class contend that a narrowed range of ability produces more adequate teaching, 

greater depth, more enrichment more exactly chosen method, and more time for 

teachers to provide individual guidance. Laziness and ease may succeed less in special 

class and students may expend greater effort, work more effectively, and appraise 

themselves more accurately (Free Hill, 1961: 192). 

A justification for a program of special classes m a school, Clark, etal, 

(1965 :248) have clearly listed the following: 

; 
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very large classes, lack of adequate, resources 
s lavery to the out mode daily assignment 
recitation method of teaching utilizing a s ingle 
text for all students in classes, lack of 
comprehensive program of electives geared to 
the ascerta in ed needs of the students, and lack 
of adeq uate guidance program involving class 
room teachers and sk illed cou nse ll ors. 

If teachers were skilled enough, class small enough program flexible enough, 

and materials good enough, it might be unnecessary and even undesirable; these 

conditions do not prevail and segregation may be practical (Freehill 1961: 198) 

C lark, ( 1992: 154) has also forwarded a rational for gifted education. 

Jeffecson once-said~there-is--Ilothing-ID.OLe 

unequal than equal treatment of unequal people." 
Our pol itical and soc ial system is based on the 
democratic principles, the school as an extension 
of schoo l principles of those principles 
purports to provide an equal education 
opportu nity for all children to develop to their 
fullest potential. It is then undemocratic to 
refuse to allow gifted children the right to the 
educational experiences appropriate to their level 
of development. Offering all individuals 
opportunities at only one level with the 
assumption that this level will meet the needs of 
all is just as unfair. For truly equal opportunity; 
a variety of learning experiences must be 
available at many levels so that all youths can 
deve lop those sk ills and abil ities they choose to 
thei r level of abi lity. 

When human beings are limited and restricted in their development, when they 

are not allowed to move, or to reach beyond, they often become bored, frustrated, and 

angry. There is physical and psychological pain in being thwarted, discouraged and 

diminished as a person (Ibid:P: 154). 

Accordingly Lawston. (1957) has reported about homogeneous grouping as it 

is not necessarily undemocratic . 

.. .... . Democracy in educat ion means, or should 
mean, provision for each chi ld to achieve at his 
own best level in accordance with his own 

r 

! 
1 
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individual potentials. It is no more "democratic" 
to cons ider all children as having equal learning 
capacities and mental potential than it would to 
be insist that all children have feet of the same 
size and must be given shoes that are exactly 
alike. It is true, and all major research supports 
the statement, that children are born with 
different physiological, emotional and mental 
potential and just as it is essentia l that each ch ild 
have shoes that fit him, it also is essentia l that 
educational requirements be tailored to his 
capacities. Homogenous group ing actually is an 
attempt to recogn ize each child's democracy 
right to an education that he can handle, to an 
education that will help him individually to 
ach ieve his own maximum of self-realization, 
happiness, and effective $!:.owth. 

To conclude, all the above attempts have described about the need to design 

special classes, so as to reduce individual differences, facilitate student participation 

and the guiding role of teaching for the proper accomplishment of instructional tasks. 

Thus, for the practicality of special classes, Durr(l964:93) has recommended 

by saying that the mere establishment of special classes does not ensure the attairunent 

of goals for the gifted when the program is established, the learning experiences must 

differ from those the gifted would have received in a regular class, however, the 

curriculum initially designed for the special gifted class must not solidifY in to a set, 

unchangeable pattern. Just a continuous evaluation and modifications are essential for 

a general program, so are they necessary maintaining effective education for gifted 

students. 

2.4. Instructional Provision for Gifted Children 

Providing for individual differences is the key to superior teaching. Only when 

each pupil is taken where and challenged to progress as far as he can go with h.is 

achievement and the total achievement of the class approach. And only if differences 

in physique, behaviour, background needs, interests, and goals are considered can each 

child be he lped to attain the best possible adjustment (cuts and Mostley, 1960). 

r 
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By substantiating this idea, Clark, (1992 : 156) has said the fo llowing: 

When the needs of the gifted are considered and the educational program is 

designed to meet these needs, these students more, significant gains in achievement, 

and their sense and competence and well-being returns. Gifted children in special 

programs learn to work more efficiently, they develop good problem solving skills and 

see solutions fro m many view points. They experience concepts and materials in a 

dynamic relationship and they can use their vast amount of knowledge to serve as a 

background for unlimited learning. 

Gifted and talented children are defined as children who give evidence of high 

-performance capabili ty---in areas such as-intellectual, creative, artistic, leadership 

capacity, or specific academic fields, and who require services or activities not 

ordinarily provided by the school in order to fully develop such capabilities. Gifted 

children show characteristics different from their age peers in each of the areas of 

function, although all gifted individuals have their own unique patterns of 

characteristics and no gifted learner exhibits every characteristic in every area (Clark, 

1992:6). 

2.5. The Role and Characteristics of Teacher of 

Special Classes 

Any plan of individualization of instruction must be a deep and abiding interest 

in the individual leamer. The most effective organizational structure of any school is 

the one that best enables an outstanding teacher to become acquainted with and 

interested in boys and girls, and thereby work effectively and stimulating with them 

(Saylor and Alexander, 196:400). 



2.5.1. The Role of the Teacher of Special Classes 

Everyone who comes in contact with the gifted student has an opportunity to 

influence that student's learning. It is the classroom teacher who has the ultimate 

responsibility for organizaing in-school learning experiences. The best efforts of 

counsellors, school psychologists, administrators, and other school personnel will be 

of little avail if the classroom teacher can not provide the most effective learning 

environment. When successful men have assayed the educational influences have that 

shaped their lives, these influences have generally been personified in teachers . It is 

not a curriculum that it remembered. The School building regardless of their size, do 

not room large as a direction force but the teacher. (Durr, 1986:250). 

Similarly Yates (1966:138) has described about the role of teachers attitude 

towards educational organization. 

Any form of educational organization IS 

s ignificantly affected by the attitudes that 
teachers adopt towards it. These attitudes, in 
turn are partly determined by the teachers. 
Views about the status that is conferred. Upon 
them by employment w ith in a particular kind o f 
organization and by the extent to which they are 
or believe themselves to be competent to teach 
the groups fo r whose fun c tion they are made 
responsible. 

The effective teacher of the gifted, (DUff, 1964) in his further explanation, he 

scares as activity for those procedures that will most benefit his student in some cases 

this means striving for better methods in the face of difficult obstacles. In addition a 

teacher of gifted must be fired with when a desire to his student reach fu ll potential 

against all adds, he must translate this desire in to action. Which may sometimes be 

the only saving factor in child's life 
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2.5.2. The Characteristic of a Teacher of 

Special Classes 

The teacher must have the standard attributes of good teachers (Raph and etal, 

1966: 100). A teacher of special class must like youngsters of the age he is to teach. 

He must like have great vitality which generally means good health. A sense of 

humour is priceless asset. He must be a well-adjusted person, able to accept his own 

feelings with out undue worry and the children's feelings without under antagonism. 

The teacher of special class should be 
eager to teach the class, not as a matter of 
prest ige, but because he bel ieves that abi lity 
grouping of the type whic h his schoo l uses 
offers the best means of serving the pupils and 
through them the commu nity. But he must not 
have fa lse ideas of the superiori ty of the bright 
and gifted. Rather he has to like them for the 
same reasons he likes other children. He has to 
have a mind open to new methods, and he must 
be willing to experiment and to improve in 
order to satisfy individual differences and needs. 
He must recugnize that an individual program 
requires more work, it perhaps less strain, than 
teaching a basalt text. He must belief in 
democratic methods in the classroom, and 
part icularly in pupils shari ng responsibility for 
planning. He should hab itually and write 
excellent English . He should have a broad 
cultural back grou nd. He must be w illing to 
learn with his pupils, but if he is teac hing a 
specia l subject he must be a spec ia list in it and 
have great enth usiasm for it (Ibid). 

The teacher of gifted students must have a distinctive superior familiarity with 

the materials most appropriate for the abilities of the gifted . Another characteristic 

would be the capacity to work with and help students who are superior to us in some 
• 

areas (Durr, 1964:252): 

Teachers competence and attitude in the selection, organization and utilization 

of content, teaching methods and techniques and instructional materials, play the 

decisive roles in achieving educational objectives. The special training of teachers of 
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gifted is a crucial one to bring the program effective. Based on this Yates, (1966:180) 

has suggested the following. 

The spec ial class structure can provide for all the gifted needs and can be used 

at any level. It is mostly appropriate fo r the moderately to highly gifted children. In 

this class gifted students can be challenged to their full potential in every area and they 

are also stimulated rather than tempted to hide their gifts in order to be accepted. 

Teachers must be especially trained to work with gifted learners for these class, to be 

effective. 

The assignment of qualified teachers for gifted learners is also one issue that 

has to be thoroughly studied. In relation to this, (Durr, 1964:260) has said the 

fOTlow1l1g. 

When admin istrators understand and accept 
these characteristics they are more likely to 
assign the most qualified teachers to work with 
the gifted . Such assignment are generously 
made on the basis of teacher qualifications but, 
unfOliunately, they are made sometimes without 
reference to the most important factors. The 
welfare of students is not served when we assign 
them to teachers whose so le qualification is long 
and faithful serv ice to the sehoul system. Nor 
when students are grouped homogeneously, is 
there justifi cation for promising a teacher that 
he, may have a gifted group next year as a 
compensation for being assigned a slow learning 
group this year. When we are ded icated to the 
we lfa re of students, we ass ign them to work 
with teachers from whom we believe they will 
benefit most. 

To include, the success of spec ial class will depend on many factors, but it 

rests primarily with the motivation and abilities of the school personnel responsible for 

its initiation and continued direction; and this program is also abided with educational 

consideration for gifted by providing different teaching methods and materials, 

modification of educational objectives and curriculum organization so at to bring 

progressive di fferentiation where by each child receives appropriate education fitted to 

his educational needs and abil ities. 



2.6. The Impact of Assigning to Special Classes on 

Ability Grouping, on Students' Academic 

Achievement and Attitude 

The grouping of students either in inter school or intra-class room situation or 

in a curriculum or ability or achievement forms in almost to improve the instructional 

process. They all reduce the range of individual differences and facilitate students 

participation the guiding role of teacher for the proper accomplishment of instructional 

tasks. Thus, the organization of students in any pattern affects the level of students' 

academic performance and social and personal relation, interest and attitude towards 

self and towards school. 

Available research seems to indicate that children supposedly grouped 

according to ability are no more likely to gain greater achievement than their counter­

parts grouped heterogeneously. Some maintain that grouping children according to 

ability (maturity mental, or achievement levels) is a logical approach to meeting 

individual differences (Franseth, 1963) 

Similarly, ability grouping Frechil(1961) has the advantage in the greater 

stimulation keener competition, development of leadership qualities and the time 

savings, while opponents cited disappointment suffered by pupils not admitted, peer 

rejection of those who were admitted snobbery and hostility, and attention to 

acceleration on rather than enrichment. 

2.6.1 The Impact of Assigning to Special Class on 

Ability Grouping on Academic Achievement 

When different do occur in tested achievement between pupils grouped 

according to ability and those grouped heterogeneously, examination of research 

reveals that factors other than particular grouping procedures are responsible . Some 

students seem to show achievement gain in favour of heterogeneous grouping. Still 
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other show little or no significant differences in pupil achievement as measured by 

standardized tests (Fransethn, 1963). 

In review of the previous reviews of literature on ability grouping, Goldberg 

and her associates( 1966) found no consistent evidence that ability grouping was 

effective in raising academic performance of students, Eash(l96 1) in another extensive 

review of the literature, concluded that ability grouping in itself does not produce 

improved achievement in children and may even be detrimental to children in the 

average and lower ability students, at least through elementary school. Finally each 

concluded that the research indicates that collage achievement in not improved by 

ability grouping in high school. 

----------cNliflman anaJolmson (r90'IT nas stuaies file relalion onne al5i1ity range or-c- --­

students in a class room to their achievement gains in mathematics and English. From 

their analysis in they concluded that, "what ever the potentialities may be for 

increasing achievement through narrowing the ability ranges of classes, such 

improvement is apparently not taking place. Borg(l964) has also studied the 

consequences of two grouping systems, one involving ability grouping with the 

curriculum differentiated by speeding or slowing the presentation of materials and 

other consisting of random grouping with curriculum enrichment. In general, he found 

that the grouping patterns had no consistent effects achievement at any grade level. 

In the earliest studies (Durr, 1964) primarily concentrated on the academic 

achievement of students placed in special groups. It was found in some cases in other 

cases no appreciable differences resulted, and in still others the gifted achieved more 

in mixed classes than they did in selected groups. 

In slavin's best evidence synthesis of the controlled sttldies on grading by 

achievement level (in other words, children grouped by their test scores on 

standardized or local-subject matter tests of achievement, Sternberg (1994) , the 

benefits of this full -time grouping were essentially zero, in other words, it made no 

difference on children's ultimate achievement whether they were grouped full-time in 

high, average or low level groups for their reading, mathematics, or other instruction 

or if they were mixed heterogeneously in one class room. 
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Lay Cock(1979) has also summarized Swedish studies that showed work in 

Arithmetic, English as a second language), and reading improved for grouped gifted 

children. He also reported a well controlled Swedish study with random assignment in 

which the segregated gifted pupils did better than integrated gifted pupils in academic 

achievement and their awareness of civic equality and individual value. Meta-analysis 

of 25 studies on ability grouping concluded that bright students improve their 

performance in separate classroom and with in classroom programs (Kulik and Kulik, 

1987,1991), but that comprehensive ability grouping has little or no effect on 

achievement of the general student popUlation. (Kulik and Kulik 1987,1991) Oakes, 

1985; Slavin, 187 a 1988). 

--Perhaps !he mostc omprehensive and careful reviews of researcn on ability 

grouping (Garno ran, 1992) are Robber Slavin 's Reports of grouping and achievement 

in elementary(1987) and secondary (1990) schools. Other than the elementary school 

expectations noted above, Slavin argued that ability grouping has no affects on either 

productivity or inequality grouped and un grouped school produce about the same 

level of achievement and neither high, nor low, nor average groups obtain any special 

benefit or suffer a particular loss due to grouping. 

Slavin concluded that ability grouping has no effects and that the effects that 

appeared in many studies resulted from random or systematic errors of measurement 

(Slavin 1990) Slavin has also given another interpretation on ability grouping on 

saying that the diversity of results does not mean the true effects are zero but, rather, 

that ability grouping has different effects depending on where and how it is 

implemented and her ultimately conclusion echoes a finding that is more than half a 

century old : ability grouping has no effects on achievement unless teachers use it to 

provide different instruction in different groups. 

Similarly Turny(l93J) has a conclusion on the analysis of the research studies 

on grouping. The conclus ion denotes that there is a strong indication that when efforts 

are made to adapt content the means and materials of instruction to the needs of 

different levels of ability, better achievement occurs in homogeneous rather than in 

heterogeneous groups; but in the experimental situation where there is no special effort 
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made to adapt content or method, the average and lower groups appeared to benefit 

more often than the higher groups. 

In cases where homogenous or heterogeneous ability grouping is related to 

improved scholastic performance, (Findley and Bryan, 1971; Slavin, 1990) in their 

conclusion the Cllrriculum is subj ect to substantial modification of teaching methods, 

material, and other var iables which are intrinsic to the teaching-learning process and 

which therefore may well be the causative factors related to academic development 

wholly apart from ability grouping. 

2.6.2. The Impact of Assigning to Special Classes 

on Student's Attitude/Personal and 

Social Development 

Grouping students on the basis of their IQ or performance on achievement 

measures has effects in non academic areas. (Johnson 1970) there is evidence that 

ability grouping affects the self-attitudes of students and their attitude toward ability 

groups racial groups and socio-economic classes. 

Each( 1961) in his summary of the research on going, stated that the evidence is 

fairly conclusive that grouping practices in a school can assist in developing social 

situations that influence the students perception of self, his sense dignity and worth, 

and his attitudes toward other children Borg(l966) states that the self concept of both 

the average and the slow pupil sutTers markedly in schools where ability grouping is 

practised. 

Some findings , regarding the impac t of homogeneous grouping on the effective 

development of children is that (Espo, 1973) it tends to build or more properly, inflate 

the self-esteem of children assigned to relatively high ability groups, and to reduce the 

self-esteem of children assigned to average and low ability groups. 

Grouping according to ability provides fo r meeting learning needs in accord 

with individual differences in ability (Franseth, 1963) although studies examining 

attitudes and se lf-concepts are too limited to make conclusions, much of the evidence 

T 
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seems not to support a generalization that ability grouping contributes to the 

development of desirable attitudes and healthy self-concept, especially among slow 

learners. From the evidence available, it would seem that ample opportunity for 

flexibili ty in grouping is an important guiding principle. 

Research findings on ability grouping as it relates to personal an social 

development of students (Morgenstern, 1966) would appear to support important 

generalizations. The evidence is fairly conclusive that grouping practices in a school 

can assist in developing social situations that influence the student's perception of self, 

his sense of dignity and worth, and his attitudes towards other children. In view of this 

grouping practices should be concerned with furthering the establishment of social 

------ --elimates-that-wiH-el,courage the-intelleehlat,soeial-anci-personal-cieveiopment-of every---­

child without detrimental effects on individual children. 

A study in Detroit( Freehill, 1961) has found that students in special classes 

appreciated the opportunity to express individuality and to study special subjects but 

they were concerned over the lack of social contacts and over the attitudes of both 

teachers and students. Questions ,vere also designed to reveal feeling, toward the other 

group and to find in which group the child would prefer placement. As the study 

indicates most of the children wished to be in group one /top class/; although some 

said they would earn better grades and yet by more easily in a homogeneous group. 

Duller children said they would be put back and away and expressed a general feeling 

of inferiority and ostracism. Both groups of children said that their parents wanted 

them in the gifted group. All children reconganized the basis for grouping and were 

sensitive to the social implications involved in the separation. 

Researches indicate that ability grouping can have undesirable effects on 

children self attitudes and attitude towards other children with more recent advance in 

classroom technology, such as teaching machines, which aid the teacher in 

individualizing instruction within the classroom there seems to be no rationale for its 

use (Johnson, 1970). 

Morgenstern(I966) has examined the findings of research to help to determine 

the extent to which ways of grouping children in the elementary school make a 



difference in pupil learning and achievement. As the finding indicates, results are 

indefinite and inconclusive . Children supposedly grouped according to ability seem 

no more likely to make greater achievement gains than their counter parts in 

heterogeneously grouped classes, and a few studies examined the effects of grouping 

procedures on children 's fo r some chi ldren at least, a focus on ab ility grouping 

procedures may produce undesirable effects. 

From the avai lable evidence about the self fu lfi lling prophecy one might 

justifiably conclude that differential achievement of any given ability level is less 

function of specific grouping procedures employed than of the effec t that the 

designation of groups has on the expectations and the actual performance of a teacher 

- flbid). 

As Goldberg and her associates(1966) state, however it should be remembered 

that ab ility grouping is inherently neither good nor bad. It is a neutral and its value 

depends upon the way in which it is used. When the use of ability grouping grows out 

of the needs of the curriculum when it is varied and flexible, and whose d ifferences in 

content, learning pace, and material are carefully planned, ability grouping may have 

some merit. 

Similarly, Sternberg(1964) has denoted that grouping by ability level can not 

be discarded as a viable instructional strategy in the class room teacher 's repertoire, 

but case must be taken to determine when and for how long it will be used and with 

which groups of students. 

We should lose sight of the fact that the fundamenta l goal of equali zing 

opportunity (Gamoran, 1992) is not simply to mix students up, but to increase the 

quality of curriculum and instruction for every body in the schools, even those who are 

now in the high track. 

Morgenstern( 1966) has a conclusion about the least relative position of 

grouping in instructional organization. 

Teachers can more easily carry out specific 
plans appropriate for one ab ility leve l without 
hav ing to prov ide for othe r purposes for whom 
the particular content may be inappropriate 



pupi ls at all leve ls can bc freed to parhclpate 
more fu ll y without fear of deri sion either for 
boring too dumb "or" too smart" .. individualized 
instructions become incorporated in to school 
policy and teacher preparation, schoo ls wi ll 
continue to rely on various kinds of grouping in 
their attempt to differentiate instruction. It is, 
therefore essential to recognize that no matter 
how precise the selection of pupils becomes or 
how varied and flexible the student deployment 
procedures may be, by them selves, grouping 
arrangements serve little educational purpose 
Real difference in academic growth result from 
what is taught and learned in the classroom It 
is, therefore, one the di fferentiation and 
appropriate selection of content and method of 
teaching that the emphasis must be placed. 
Grouping procedures can then become effective 
servan ts of the curriculum. 

To conclude ESPO(1970) has also explained as these are causative factors 

other than ability grouping which affects students achievement and personal and self 

development. His finding says that in cases where homogeneous or heterogeneous 

ability grouping is related to improved scholastic performance, the curriculum is 

subjected, to substantial modification of teaching methods, materials and other 

variables which are intrinsic to the teaching learning process, and which therefore may 

well be the causative factors related to the academic development wholly apart from 

ability grouping per se . Similarly with respect to social development, there is 

evidence which points to variables other than ability grouping which tend to relate 

substantially to children's personal growth or lack of growth. 

1 



CHAPTER THREE 

DESIGN OF THE STUDY 

3.1. Variables to be studied 

The following sets of variables are to be studied 

a) Students' academic achievement in English and Mathematics as measured 

by tests prepared by experts. Since English and mathematics are basic 

courses in all fields(natural and social science). They are se lected among 

other subj ect matters, and they are supposed to get more attention by 

students in all grade than other subject areas. 

b) Students' attitude towards grouping practice of special and non special 

classes 

c) Opinion of school directors, unit leaders, department heads and guidance 

and counselling officers. 

d) Methodologies used to accommodate students in special and non-special 

classes. 

e) students ' class participation and motivation. 

3.2. Subjects. 

Three sets of target population were used in this study. The first is students of 

tenth grade who are categorized into special class and their counter part non-special 

class in Tana Haik and Motta Senior Secondary Schools. 

Using simple random sampling techniques, one-third of the total population 

was drawn from both ab ility groups. 

Since the tota l number of students in non-special classes is greater than the 

total number of students in special classes, to make the target population equal in Doth 

groups, the subj ects selected from the non-special classes were equal to those of the 

subjects in the special classes. The Second set of targe t population was teachers of the 
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two senior secondary schools. One-third of the total population including grade ten 

English and Mathematics teachers were be drawn from the population for the sample of 

the study. 

In the third set, school directors, unit leaders, department heads and guidance 

and counselling officers were involved. 

3.3 Instruments (Data Sources) 

A). English and Mathematics academic achievement tests. 

ill order to assess pupils ' aclUevemertt level- in English-a nd mathematics, 

achievement test will be used. Then,fifty items of English and twenty five items of 

Mathematics of Tenth grade were prepared and tried out on pilot study. 

B) Questionnaire 

In order to examine the opinion, view and feeIings of the students and teachers 

about the teaching learning process proceeded in special and non-special quastionnaire 

was prepaed and validated by experts. In the meantime the questionnaire was tried out 

on pilot sample. After collecting the feedback on the questionnaire item, the necessary 

correction was made. Then, the finalized questionnaire with open and close ended item 

will be administered to the sample subjects ofTana Haik and Motta Senior Secondary 

Schools. 

C) Observation 

The nature of classroom interaction, teachers ' presentation of lessons, students ' 

maturation and participation in both special and non-special classes was evaluated by 

direct classroom observation. Hence, obsetvation points were prepared in the form of 

check-list and rating was done during classroom observation to be held in sections of 

sampled teachers for both ability groups in two different sessions. 
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D) Interview 

The school directors, unit leaders, department heads and guidance and 

counselling officers were interviewed on the effects of grouping students in special and 

non-special classes; on the natural of working situations and work atmosphere prevailing 

in relation to the ability grouping system, and on the emotional and social impacts of 

ability grouping among the leaders. 

3.4. Data Collection Procedures 

----------''Fhe-score-of-each-test-was-recorded-and-compiled-from-their-test-papers-. - 'Fhee----­

questionnaire was translated into Amharic language and distributed to the sample 

subjects on the basis of self administer during the pupil's free time (either in the 

morning or afternoon parallel shifts to give the pupils sufficient time to respond to all 

items. ·The complete questionnaire was gathered after a week time interval. 

The administration of the structured interview was carried out with school 

directors, unit leaders, department heads and guidance and counselling officers which 

were randomly selected by, the investigator. Each respondent was interviewed privately 

in hislher free time. 

3.5. Data Analysis 

Since the two ability groups (special and non-special) are independent, the data 

collected from the groups was analysed using the procedure of descriptive and 

inferential statistics. The mean score of the test for students in the special and in the 

non-special classes was compared. The existence of statistically significant difference 

between the two compared groups in their mean score were estimated by using the 

procedure of t-test for independent samples. 

The data gathered through questionnaire, observation and interview was treated 

using frequencies of responses and percentages. 



CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

In this chapter, first the general characteristics of the sample and the possible 

presentations that can be drawn from it are presented. The data of the study is 

class ified into four secti ons depending on the nature of the impact of grouping practice 

(special and non-special classes of students) on the utilization of school resources, 

instructional process that explains teaching methods and techniques to the 

modification of centrally designed curriculum, academic perfom1ance of the students 

and finally their social and emotional development of students. 

The data is presented both in numbers and percentages whenever necessary. 

The results of students ' examination are computed using the stati stic that serves to 

determine whatever there are differences between the means of the two groups, that is 

special and non-special. The interview items and observation results are used to 

substantiate the analysis of some items in the discussions 

4.1. General Characteristics of the Samples 

In thi s study, Tana Haik and Mona Senior Secondary Schools are purposely 

selected for their prior experiences of grouping practice of special and non-special 

classes. 

Of the total three hundred and eight special class students of the two schools, 

one hundred and three students were randomly se lected for the sample study; forty one 

(39.8%) of the students from Motta and sixty two(60.2%) of the san1ple students from 

Tana Haik Senior Secondary School. The same size of san1ple popUlation of non­

special classes is also randomly taken from the non-special classes. 

Three students from each type of class (special and non-special have not taken 

the tests as well as did not respond for questiolmaire. Thus, one hundred students 
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from each group that is in total two hundred students of special and non-special classes 

are included in the study of grouping practice of the two schools. 

Of the total one hundred and forty nine teachers of the two schools, forty five 

teachers(30.2%) are selected for the sample of the study including with English and 

mathematics teachers of tenth grade. 

From the total number of two hundred sample students one hundred and twenty 

four(62%) are males while seventy six (38%) of the students are females and fifty four 

(7 1 %) of the females are found in non-special classes. 

In age wise, about one hundred forty two (71 %) of the respondents are with 

--------aage-range---t5~J-7_and-others_fifty-erght_fl-9"1o )- of--them- are-withan- age- or-above-­

seventeen. Students with age range J 5- J 7 show an early entrance of schooling of 

children in the schools. 

In addition to this , the educational background of the parents of the 

respondents varies greatly from illiterate of mothers and fathers to the third degree 

holder. Most of their fathers' and mothers (52%) are governmental employees while 

(30%) of them are with private work and the rest are with no job. The monthly 

income of the parents of the respondents also varies from fifty to one thousand and 

above Ethiopian birr. 

The size of the family is a main factor that affects for getting necessary help for 

the study as well as the supply of educational facilities for the students. In this study it 

is found that (68%) of the respondents have five up to eight family members and 

(20%) are with one up to four and (12%) of them are with more than eight members of 

the family. Thus it is likely that students from large fanlilies have difficulty in setting 

educational support from families. 

From one hundred and f0l1y nine teaching staff, forty five teachers(30.2%) or 

the sample teachers have completed and turned the questiOlmaire. Based on the 

responses thirty eight (84.4%) of the sample teacher are males while seven (15.6%) of 

them are females. The age range of most teachers is thirty years and above. TillS 

indicates that teachers have a long teaching experience . 
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In the case of instruments of data collection, questionnaire items, interview and 

observation have been made. Observation has been made with the invo lvement of two 

observers. In order to observe the lesson presentation of teacher and the classroom 

activity of students as well as materials used during instruction period, each observer 

had taken eight observation periods in each special and non-special had taken eight 

observation periods in each special and non-special classes. Based on observation 

check-list discussion is made and correlation between the two observers 1iaa- been 

made and the result had showed a positive correlation an10ng them. r =0.88 

(Appendix-E) 

In addition to substantiate, interviews were made with directors, deputy 

directors unit leaders, and students guidance officers of the two senior secondary 

schools. 

The pi lot study on the academic achievement of students in English and 

Mathematics examinations was tested in Kefetegna 12 Comprehensive Secondary 

School in Addis Ababa Town. In order to bring the items of each examination 

effective, item difficulty is calculated for the two subjects. Later on some of the items 

are discarded and replaced by other ones (Appendix-F) 

4.2. Analysis and Discussion of Data 

Section I The Practice of Special and Non-special Classes with Respect to the 

Utilization of School Resources 

The instructional programme is partly measured with the effective utilization 

of resources which includes the exploitation of human, physical, material and other 

type of resources. 
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Table l.l The Practice of Grouping Students to the Utilisation of Resources 

Respondents 

No Category of responses No % 
1 Creates improved utilization of resources, 12 26,7 
2 Makes the use of Scarce resources to develop the 

potentials of the few more able ones" 2 4.4 
3 Helps the school to use its limited resources to help 

the development of the slow learners", 7 15,6 
4 Saves the resources at its saves most of the teacher 

time."" " 2 4.4 
5 No contribution of the grouping practice with regard 

i-tot he-use-ohesources -22 48,9 
Total 45 100 

As it is indicated in the table 48,9% of the teaching staff responded that they 

see no contribution of the grouping practice(assigning students to special and non­

special classes) with regard to the utilization of school resources. 

According to the majority of the respondents grouping practice does not create 

difference in the use of school resources, However 26,7% of the respondents have 

answered as there is an improvement of utilization of resources due to the application 

of grouping practice. 

Similarly, the responses of sample students on this similar questions, have 

showed that there is no deference or discrimination in the use of school resources; 

such as assigning of qualified teachers, use of library and laboratory, selective 

classrooms, fie lds etc among the students of special and non-special classes, 



36 

Table 1.2 Grouping Practice of Special and Non-special Classes and the priority in the 

Distribution of Resources 

Teacher Students 

Responses Responses 

No Category of Responses No % No % 

1 Priority for special class ........ . II 24.4 50 25 

2 Priority for non-special class 0 6.7 6 0 
~ ~ 

3 Both groups are equally treated 28 62.2 140 70 

4 No Suggestion 0 6.7 4 2 ~ 

Total 43 lOa Lao 100 

As it is indicated in the table, 62.2% of teachers' responses and 70% of the 

students response have showed both groups, that is special and non-special classes, are 

equally treated in the allocation of school resources and there is equal opportunity for 

the exploitation of human and material resources. On the contrary, some of the 

teachers and students (24.4% and 25%) respectively have replied that they se 

differentiation in the distribution of materials such as new books use of library and 

laboratory and assiglUl1ent of qualified teachers etc to special class students; even 

borrowing rarely found library books and reference materials for special class students 

is a cOl1ll11on phenomenon in the school environment. Even though the administrative 

staff has suggested as there is no special treatment to any group, some amount of non­

special class students refuse this suggestion and replied that there is a discrimination 

between special and non special classes. Special class students are well -treated and 

privileged with human and material resources of the school. 

Interviews were conducted with school directors and deputy directors on how 

they allocate the school's resources to special and non-special classes, they reported 

that, the administrative staff was afraid of additional budget for the practice of 

grouping students in their ability, unfortunately this practice doesn' t demand extra 

materials or finance. In addition to this, observations were made in classrooms, 
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teachers who teach in special and non-special classes were using the same lecture 

note, lesson plan as well as the same instructional materials; and even they take their 

students (both groups) to laboratories where there is an experiment to be demonstrated. 

Thus assigning students to special and non-special classes has not brought any 

fertile condition for the effective utilization of school resources. In other words, the 

grouping practice does not facilitate the provision and utilization of different resources 

to the students and result with no contribution to the improvement of instructional 

process in these selected senior secondary schools. 

secIion l r Groupl11g Pracllce of-Speclal ancrNon-speclaJClasses ana-Teacrung 

Methods to the Adaptation of Designed Curriculum 

Table 2.1 Grouping Practice and Teaching Methods of the Teachers 

Respondents 

No Category of Responses No % 

I Lecture Method with giving notes 122 61 

2 Demonstration ........ ... .............. 2 1 10.5 

" Independent work. problem solving 38 19 j 

4 Discussion by dividing into groups ... 7 3.5 

5 Using different teaching methods .... 12 6 

Total 200 100 

As it is shown in the table , 61 % of student respondents have answered that 

teachers of their group frequently use lecture method rather than others . 19% and 

16.5% of the respondents have responded that independent work and demonstration 

respectively are teaching methods which the teachers of both groups COJ11J11only use 

these methods during their instruction 

To prove this condition, observation was made in special and non-special 

classes. It is observed that teachers of both classes use frequently the lecture method. 

The use of different methods and materials was limited. It may be due to the large size 
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of students in both special and non-special classes. In general, the question about the 

use of different teaching method proved that the teachers use the lecture method more 

than other possible teaching methods where there are low range of individual 

differences. In addition to this, some of the teaching methods such as discussion and 

independent work (problem-solving) could have been used where individual 

differences is low special class students are expected to work more independently with 

a minimum help of teachers in the instructional process. But teachers of special and 

non-special classes use the same teaching method for both classes. 

Thus, the grouping practice has no any contribution to bring a change in the 

use ofaiIferent teachlllg methods ]lJ t50TIl groups ofStUclents. 

Table 2.2. The modification of curriculum to the Level of the Students 

Respondents 

No Category of Responses No % 
I Adapt the content by simplifying to the low learners and 

enriching to the higher ones ....... 24 53.3 
2 Accelerating the content to the higher ability students 2 4.4 
0 Reducing the content to the slow learners and adding J 

some to the fast ones 2 4.4 
4 Adapt by all methods listed in the above ... 10 22.2 
5 No trail to modify the subject matter to any group ..... 7 15.6 

Total 45 100 

As it is indicated in the above table 53.3% of the academic staff showed that 

there are attempts of modification through accelerationlenriclmlent of the subject. 

This is done by simplifying the content to the low learners and enriching to the higher 

ones; some of the respondents(22.2%) have responded as they use all methods to adapt 

the subject to the learning pace of the learners. 

On the contrary, quite a large number of students responded that no efforts is 

done on the parts of the teacher to accelerate or enrich the subject. They simply teach 

the same lesson in both classes. It is also proved in classroom observation that the 

teacher of special and non-special classes use the same teaching method, lesson plan, 

lecture notes, instructional materials etc. in both classes. In other words, they simply 
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stick to the centrally designed curriculum. There was also a discussion after 

observation; teachers have expressed that they have make-up programme in parallel 

shift and sometimes they use Saturday for covering the remaining chapter. What they 

sometimes do, more exercises are given to special class students to solve or do the 

problem. 

Similarly, the teachers of non-special classes take more time to bring the 

lesson in understandable way. However, the attempt to modify the curriculum to the 

level of students seems in significant. It is done to some extent because of the 

challenge in special classes and passive nature of the non-special class students. 

ft is clearthat grouping stUclents on the basiSOfll1eir academlc achlevement 

reduces individual differences, thus the instruction would be easier to the teacher to 

present in both classes; the teacher has the opportunity to give extra exercises and 

related assiglID1ents for special class students and clarify ing the content more for non­

special class students; this creates a favourable condition to the learners to learn more 

with their peers. 

But in the case of Tana Haik and Motta Senior Secondary Schools, regarding 

the modification of curriculum, teachers in special class cover the annual lesson earlier 

than non-special class. Thus, the teacher and students of special class have time for 

discussion on related chapter from extra references and model examination. This 

seems that teachers of special classes put their efforts on preparing students of special 

class for passing ESLCE rather than helping the two groups equally for educational 

development. 

According to Hassen(t964:112) and Garry and Kingsley(t 970:272) "both the 

high and the low ability groups benefit equally, if the centrally designed curriculum is 

modified to the students' pace of learning" 

But in the case of these two schools, modification of curriculum seems not 

practical. The grouping of students is likely to bring a better futurity for special class 

students and loss of hope for non-special ones. Thus, the grouping practice have 

become an end by itself rather than being a means to achieve a desired educational 

objective. 
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Section III Special and Non Special Class Grouping and Academic Achievement of 

Students. 

Table 3 The Rank of Possible Reasons for the Advantage of Grouping practice 

Average 

No Category of Responses Score 

I Reduce the range of individual difference and makes 

differentiation of instruction possible ............. .... .... .. ........ . . 5.77 

2 Results in a high academic achievement by reducing heterogeneity 

-------I---I-alTd-nraki1TgTeachhrg-easy .. .............. ...... .. 4~93---1-----

3 Helps (0 realize the adaptation of methods, tecJmiques, materials of 

instruction according to the rate of progress of the learners 5.38 

4 Makes academic success within the capability of those who are 

hardworking irrespective of their groups.. ................. ...... .... ... .. 5.83 

5 Enables students to be better challenged to do at their best for they 

are with their similar standards .................................... . 

6. Benefits the low and the average students more for there is no 

modification in objectives, curricular organization and material 

3.75 

used.... ........ .... ...... .. .... ........ ........................... . 8.5 

7 Allows to advance at their own rate.. .. .......................... 5.0 

8 Improves the teaching situation and satisfies both students 7.1 

9 Makes all students put all their efforts when they are grouped 

homogeneously................ ...................................... 8.2 

10 Accentuates self-discovery and individualization of instruction 8.9 

'Less average Scores show best ranked among others 

As it is shown in the table teachers have responded that the students are better 

challenged to do at their best fo r they are with their similar standards and allow them 
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to advance at their own rate. It is also mentioned that the grouping practice reduces 

heterogeneity and enables students of the two groups have better academic 

achievement. Assigning students in special and non-special classes reduces 

heterogeneous characteristics of the leamers. This homogeneity aspect of students 

helps the teacher to improve teaching situation, the adaptation of teaching methods 

and techniques and instructional material s and make possible for differentiation of 

instruction so as to help students to advance at their own pace. Teachers of the two 

groups agree with the classification of students into ability groups, but there are 

students in non special classes who can be assigned in special class and some students 

111 specialc lass show less academIc performance more or less equal to tfielow aoiTity 

groups. This indicates that as there is a problem in selection and admission of students 

for special and non-special classes. 

The academic achievement of special and non-special class students in English 

and mathematics calculated as follows. 

English N=198 

t cal=7.13 

t tab=I.982 at 0.05 significant level 

t cal > t tab = 7.1 3 > 1.960 

This shows that there is a significant difference between English special and 

Non-special. 

special. 

Mathematics N=198 

t cal=6.72 

t tab=I.960 at 0.05 significant 

t cal> tab = 6.72> 1.960 

There is also a significant difference between Mathematics special and non-

Even though the results in the academic achievement in examinations had 

showed significant differences in 1110st of the cases, the differences are not solely the 

effects of grouping practice only because some students of non-special class had been 

achieved a better results in the given examinations than special class students. Thus it 
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is not possible to conclude that assigning students in special and non-special classes on 

the basis of their ability is not the only factor for improving academic achievement of 

the learners. 

Similarly, in the review of the literature on ability grouping, Goldberg and her 

associates(1966) found no consistent evidence that ability grouping was effective in 

raising academic performance of students. Eash(1966) has also in another extensive 

review of literature conclude that "ability grouping itself doesn't produce improved 

achievement in children and may even be detrimental to children in the average-and 

lower ability students. This implies that grouping practice by itself does not show 

----- - - impmvementiln rcmiel1Trc-performmTce-rather-affects-rlTe-selr-animdes-orsructents-andl- ---­

their attitudes towards other ability groups. 

Goldberg and her associates (1966) state that "ability grouping is inherently 

neither good nor bad, it is neutral and its value depends upon the way in which it is 

used. When the use of ability grouping grows out of the needs of curriculum, when it 

is varied and flexible and where differences in content, learning pace, and materials 

are carefully planned, ability grouping may have merit." 

This indicates that ability grouping may be practical , if modification of 

curriculum, adaptation of methods and techniques of teaching and utilization of 

resources are available. Therefore, in the absence of necessary conditions for the 

application of ability grouping, one can not generalize that grouping students by itself 

can improve academic performance of students. 
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Table 4-1 The Rank of possible Reasons for the Positive Impact of Grouping Students 

on Social and Emotional Aspects of the Learners. 

No Category of Responses Average 

Score 

I Creates emulation, rivalry, pride and self-confidence among the 

high ability groups ............................................................. 2.94 

2 Ensures satisfactory and free participation with in the class room 

for they are witln heir similar peers ...................................... 7 06 

" Increases the academic and social success and greater teacher ~ 

appreciation of low groups .................................................. 4.61 

4 Increases the academic and social success and greater teacher 

appreciation of low groups ................................................. 2.46 

5 Encourages every high abili ty student to work harder by providing 

him/her with a constant reward from social environment ........ 4.30 

6. Avoids the burden of the bright students by avoiding low ability 

groups .............................. ...................................... 4.46 

*Teacher Responses 

As it is indicated in the table, the grouping practice has a .positive impact which 

encourages every high ability student to work harder by providing himlher with a 

constant reward from social environment, creates emulation, rivalry, pride and self­

confidence among high ability groups, and ensures satisfactory and free participation 

within the classroom for they are with their similar peers. However, the learning 

opportunity of both groups through co-operation among them selves, avoiding low 

ability groups from high ability ones and academic and social success with teacher 

appreciation of low groups are least ranked. 

Practically, the narrower the range of individual difference, the higher is the 

possibility to present the lesson according to the learners ' pace. Thus, it is possible to 

, 

, 

I 
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say that each student in his group can participate without any fear and feeling of 

inferiority; the students in each group can also get acceptance in their own groups and 

healthy competition among high ability groups. 

The grouping practice seems to have positive effects on students' social and 

emotional development of students, but more possible impact of grouping practice are 

listed down. 

Table 4.2 A Rank of Possible Reasons for the Negative Impact of Grouping Students 

on their Social and Emotional Development. 

Kesponses 

No Category of Responses % 

I Artificially inflates the self-esteem of the high ability groups .... 35.5 

2 Stigmatizes the low group students .............. ................. ........... 48.8 

, 
Creates maladjusted and delinquent sub cultural/aggression, ~ 

absenteeism increased drop out, cheating, boast fulness, 

rebelliousness, cruelty etc. 40 

4. Produces frustration, hostility, quietly and inferiority complex 

among the low ability groups. 68.8 

5 Creates a poor model low teacher expectation and low instructional 

pace among ability groups ....................... 33.3 

6 Creates a social obedience dependency, destructiveness and 

uncooperative 40 

7 loss of self-confidence, self-concept, or low self-image in the low 

ability groups .. ... ... ..... ..................... .. ... 60 

8 Creates social stratification in the school.. ........ 28.8 

9 Aggravates the inequalities and deprives most of the adult life 33.3 

'Teacher Responses 
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As it is shown in the table, the negative effects of the grouping practice on the 

non-special students are more than its effects on the special class students, frustration, 

hostility, quietly and inferiority complex, loss of self-confidence, low self-concept or 

low self-image, maladjusted and delinquent subculture the stigma and inequalities that 

the practice creates on the non-special class students are among the lists of the 

negative effects. It also affects the special class students by inflating their self-esteem 

an feeling of superiority to the non-special class students. 

The grouping of students homogeneously also makes special class students 

proud of their academic achievement, and in some cases they make unnecessary 

--chaJlenges-vitlnlTein ea"Cirers in tbe cias-sroo ms. leis also observed thats tm:lents ot 

these schools do not respect their teachers equally. Teachers of non-special classes are 

not considered as knowledgeable rather teachers of special classes are genius and well­

qualified for teaching their subjects in any type of classroom. It shows that students 

have developed negative attitude towards some teachers. 

In general, grouping practice had made negative effects on students' social and 

emotional development such as social stratification. At last the practice makes to have 

students undesirable effects on tbeir self-attitudes and attitudes towards other students 

rather than creating opportunity to work in common purpose with a wide range of 

individuals. 
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Table 4.3. Commonly Observed Characteristics of Special class students of these two 

Senior Secondary Schools 

Respondents 
No Category of Responses No % 
I Desire to excel 180 90 
2 Infenonty Complex - 8- - 4 
3 High intellectual Curiosity 181 90.5 
4 Boastful 20 10 
5 Aggressiveness 35 17.5 
6 Lack of Self reliance 20 10 
7 Self-guiding 110 55 
8 Cheating 10 5 
9 Sociable 160 80 
10 Dependency 8 4 
11 Lack of self-control 24 12 
12 self-confidence 185 92.5 
13 Lack of Self-confidence 22 11 
14 Loss of interest in the School 35 17.5 
15 High acceptance of others 172 86 
16 Calm 102 51 
17 Honesty 168 84 
18 Un cooperativeness 80 40 
19 Truthfulness 166 83 
20 Rebelliousness 18 9 

As It IS shown lJ1 the table ,above self -confidence, hIgh lJ1tellectual cunoslty 

desire to excel , self-guiding, acceptance of others, honesty, truth fullness sociability 

and calmness are conul1only seen behaviour of special class students, however, un 

cooperativeness, boastful, inferiority complex, loss of interest in school etc are least 

manifested behaviour of these students. They are also academically superior and 

usually do excellent work in the school-It is clear that they maintain discipline strictly 
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and attend their lesson attenti vely; in the classroom activity, they are also active 

participants in asking and answering question. 

In the contrary, it is observed that few students, during their instructional 

period keep silent in the classroom and ask question when the teacher gets out. A 

question raised in the class and an answer given either from the teacher or students 

may help all students in the classroom, but students with self-centred behavior ask 

questions outside the class room for not to share the lesson to their class mates . 
• 

Table 4.4. Commonly Observed Characteristics of the Non-special class Students of 

~he-TWoSecondarYSChools. 

Respondents 
No Category of Responses No % 
1 Delinquent 172 86 
2 Cheating 142 71 
3 Honest 48 24 
4 Truthfulness 50 25 
5 Carelessness 182 91 
6 Un cooperativeness 115 57.5 
7 Destructiveness 120 60 
8 Self-confidence 65 32.5 
9 Rude 110 55 
10 Boastful 180 90 
11 Loss of interest in the School 174 87 
12 Aggressiveness 122 61 
13 Self-reliance 38 19 
14 Loss of self-control 126 63 
15 Dependency 161 80.5 
16 Low self-image 167 83 .5 
17 Frustration 170 85 
18 Inferiority complex 173 86.5 
19 High intellectual curi osity 47 23.5 
20 Sociability 92 46 

As It IS shown 111 the above, non-special class students have developed some 

negative characteristics in their social and academic sphere. These include 

carelessness, boastful , inferiority complex, delinquent, loss of interest in the school, 
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frustration low self- image, dependency, cheating destructiveness etc. These are the 

characteri stics that are commonly seen in the non-special class students. 

As interviews conducted with unit leaders, they have reported that non-special 

class students do not maintain discipl ine whether the teacher is present or not. The 

teacher spends more time in managing students rather than teaching the lesson within 

the given time. They show frustration, less confidence as well as ill malU1er in asking 

and answering questions during their instructional period, and in most cases, non­

special students are unwilling to come to make up-class and to do their assignment. It 

means that the students on non-special class have negligence to their education and 

disrupti:"e hehavioLtowanis-the-pwgran1me-.-

In addition , these students assume no future success for their higher education 

and looking for only completing twelvth grade in their educational affairs. This 

implies that loss of hope and interest have been made stigmatizing effects on students 

. behaviour. Thus negligence to education, unwillingness to do work, loss of hope and 

interest with disruptive behaviour are also commonlu observed in non-special class 

students of the grouping practice. 

Table 4.5. Students' Self-concept in relation to Grouping Practice 

Responses 

No Category of Responses No % 

I It have a positive attitude toward my self 80 40 

2 I feel that I am a person of worth on an equal plain with others .... 28 14 
0 I am satisfied with my selL ... ... ... ... ............... 16 8 J 

4 I am able to do things as well as most students 22 11 

5 I am negatively affected in most aspects 50 25 

6 No idea 4 2 

Total 200 100 
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As it is indicated in the above table, most of the students (40%, 14% and 11 %) 

have replied that they take positive attitudes towards them selves, feel that they are 

person of worth on an equal plain with others and being able to do things as well as 

most others students respectively. 

In the contrary, 25% of the respondents have responded that they are 

negatively affected in most aspects. Borg(l966) states that the self-concept of both the 

average and the slow pupils suffers marked in schools where ability grouping is 

practised. 

It is true that a person who has a negative attitude towards himlher self doesn't 

learn properly;-b-e-cause-ofta-clcoTmotivation and irritiatlonlllthe instructional period. 

Goldberg and her associates (I 966) note that narrowing the range of ability (On 

the basis of grouping intelligence tests) peers, without specifically designed variations 

in program for the several ability levels, does not result inconsistently greater 

academic interests of the pupils on their attitUdes towards school. 

There is also evidence that ability grouping affects the self attitudes of students 

and their attitudes towards other ability groups racial groups, and socio-economic 

classes. 

In general , in the absence of curriculum differentiation, ability grouping has a 

significant negative effect upon students attitudes towards self, school and peers of 

high ability pupils. 
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Table 4.6 Possible Reasons for Low self-concept of the Learners 

Responses 

No Category of Responses No % 

I The grouping practice is a constant punislm1ent for me 64 32 

2 Teachers' expectation toward our academic performance is low 120 60 

3 Regrouping of students is not practi sed in the school 62 31 

4 Experienced, patient and knowledgeable teachers are always 

assigned to the special class students 56 28 

5 Teachers prefer blaming rather than praising 94 47 

6 The school conmrumty conswer as academIc success is ouraf our 

capabilities ....... 66 33 

7 No equal treatment in developing our interest in any field of the 

school 58 29 

8 Students of special class look down on non-special class students 88 44 

* Students Responses 

As it can be portrayed in the table , the low expectation of teachers on the 

academic perfo rmance of the non-special class students, blaming rather than praising 

as well as the under estimating attitude towards non-special class students are the 

crucial factors that make the non-special class students feel unhappy and form low 

self-image. In addition to this, the absence of regrouping and mobility from one group 

to another one and llImecessary social distance created by the practice make them feel 

unhappy. 

In general, the effect 0 grouping practice on the social and emotional 

development of each students is significant. It also creates demarcation among the 

two groups. The grouping practice makes separation between two groups that hinders 

mutual assistance, respect among students and equal teachers ' out look towards their 

students. 



CHAPTER FIVE 

In this chapter, the summary, Conclusion and Recommendations of the study 

are presented. 

5.1. Summary 

Every formal educational activity involves mainly the interaction of teacher 

students, and the material to be learned. The organization of students either in 

heterogeneous or homogeneous grouping, or any type of grouping of students is the 

next step to be considered in the instructional plalming. By taking this into account 

educators have made attempt to device new ways and methods that would help the 

instructional process effective. 

Similarly, teachers and students, guidance officers and to some extent 

administrativc staffs of tbe two selectcd scnior sccondary schools(Tana Haik and 

Motta) in each school have made a thorough discussion on instructional grouping of 

students into special and non-special classes. Based on the discussion as well as the 

result of study made by guidance officers, these two schools have made a decision to 

practise the program in their own schools. Unfortunately, in 1993/94 E.C Tana Haik 

and Motta Senior Secondary Schools have opened special and non-special classes 

without any recommendation or approval of zone education offices. 

The criteria for assigning students into two groups rigidly depend on students' 

academic achievement that a student with higher or better mark is assigned to special 

class while a student with lower mark is assigned to non-special one. The very 

purpose of grouping practice was mainly to help higher ability students so as to 

provide opportunity to develop their abilities and be able to join higher education 

institutions. 
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Some researches have been made to show the impact of grouping practice on 

students' performance and attitude aspects. 

Accordingly, the researcher has also made an attempt to find out the over all 

effects of grouping practice on the achievement and attitude of the learners. The 

students' academic achievement are taken and compared by using the results of two 

subjects. In addition, teachers and students opinions about assigning students in 

special and non special classes and its impact on the academic achievement as well as 

the social and emotional aeveJopmencofthe-student~are als() analcYsed. 

The data on the effects of grouping practice was gathered by using different 

instruments, questionnaire, interview, observation and in rare case docUJl1ent analysis. 

The questiolJJ1aires and interviews were tested and commented by the colloquies of the 

researcher before exposing them to the final study. After making the necessary 

correction and arrangement of these data collections instruments, they were 

administered for and the data were collected, tallied and finally tabulated and 

analysed. 

On the bases of mentioned sources of data, instruments employed and methods 

of data analysis, the following are the summary ofthe findings . 

1. There is no difference in the use of school resources, the school distributes its 

resources equally to the two groups. Teachers use the same teaching methods and 

teclmiques mostly lecture method with a continuous supply of short notes. Students ' 

co-operation is highly limited to their own groups. There is no assistance between 

special and non special class students. 

2. The adoption of the curriculwl1 to the level of students is very limited. 

Teachers use the centrally designed curriculum and instructional materials for both 

groups. Teachers in both groups use the same lesson plans, notes and instructional 
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materials that are strictly based on centrally designed curriculum. However, some 

teachers have attempted to present their lessons according to the level of students. 

3. The special and non-special class students have shown significant difference in 

their English and mathematics results for most of the cases at 0.05 level The 

difference is not wholly due to the grouping practice. It may be due to other related 

factors. Though the application of grouping practice is so limited, it has certain 

possible advantages on the improvement of instructional process that is the practice 

facilitates the academic performance of the students, classroom participation and it 

enables to-be better challenged and-sueces-sful to-get higher results frGm their group. _ _ 

4. The grouping practice has positive and negative impacts on both groups. It is 

found that the grouping practice accelerates classroom participation in his/her own 

group, encourages hard work, competition, self-confidence, co-operation and good 

social interaction that results high social success and academic performance of 

students that are commonly seen among special class students. 

On the contrary, inferiority complex, frustration, loss of interest in the school 

and no self-confidence of the low ability group are the profound negative effects of 

grouping practice. Dependency, loss of hope, disobedience, maladjusted behaviours 

such as aggress ions, cheati ng, absenteeism, etc; and poor model for non-special class 

students, social stratification, and low expectations of teachers towards low ability 

groups are also some of the negative effects that create stigmatizing effects on 

students, academic and social development. 

Accordingly, special class students 111 rare case show inflated self-esteem, 

boast fullness , lack of control and self-centred behaviour are observed as a negative 

characteristics, while the desire to excel , self reliance, intellectual curiosity, 

independence, gentle, honesty, truthfulness and high acceptance of others are the most 

commonly seen behaviour of special class students. However, the positive attitude the 

students have to ward s themselves and their abilities in doing things, a large amount of 



respondents disagree with the formation of the grouping and the way of implementing 

the practice in the school 

Teachers ' low expectation towards non-special class students, students low 

consideration of academic success and poor social interaction between two groups 

made them feel unhappy. The frequent blame of the teachers towards the non-special 

students with negative motivation made them feel inferiority complex and this 

condition invites to be hopeless in their academic performance. The special class 

students have also complaint about high expectation of teachers towards special 

students that creates a problem not to discuss most parts of the lesson during their 

instructional peri~d. Thus, students _oLspeciaLclass-M~ una~ to CillUe with_clear 

understanding before covering the given chapters of the annual lesson of their grade. 

5. The grouping practice has positive and negative effects on teachers' working 

conditions and relationships. Reducing individual differences helps teachers to use 

different methods and make the less on easier according to the pace of the learners. 

But, especially teachers of non-special classes have a burden to simplify the lesson in 

every aspect of discussion so as to bring the instruction effective. It is clearly reported 

from the directors of the two senior secondary schools that there is no appropriate 

training of teachers for lesson plan preparation and treating students of the two groups 

differently and no dedication and competence of teachers of this program. 

In some cases, there is warm discuss ion and share of experience between 

teachers of special and non-special classes that can help for the improvement of 

instructional process of the two groups and create positive working relationship among 

teachers of special and non-special classes. 

In the contrary, principals of schools do frequent assignment of teachers to 

non-special classes, that have created poor working relationship between the teachers 

of the non-special classes and principals of the schools Teachers of special classes 

show artificially inflated self-esteem that demoralise teachers on non-special classes. 
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Some special class students also show disobedience to the teachers of non-special 

class students thinking that as they are not competent to the special teachers. 

Thus, the negative effects of the grouping practice have created poor working 

conditions and low co-operation among teachers of the two groups. 

5.2. Conclusions 

Based on this study, the following possible conclusions are made. 

1. Assign ing students in special and non-special classes on the basis of academic 

achievement has not created any additional way of using, human, physical and 

-------materiahesoUTces-ofthe-schoois:-'Fhe-applicatiotrof-drlferentmethods-ancl-techniques:-----­

of teaching for the two groups is limited. Students co-operation between the two 

groups is also very limited, but their social relation is better seen among their own 

group. 

2. The modification of centrally designed curriculum either through acceleration 

or emichment in these two schools is un practical. All teachers use the same syllabus, 

textbooks , lesson plans, lecture notes , and instructional materials for both special and 

non-special groups. Infact teachers of special and non-special groups try to present the 

lesson in simplest way. 

In special classes, teachers finish the daily presentation in a shorter time and 

give time for raising questions as well as to do additional exercises with the remaining 

time. On the part of the non-special groups, teachers take more time for simplifying 

the lesson so as to bring it understandable to the low ability groups. 

3. Although the effects of assigning students in special and non-special class on 

academic achievement of students is high, teachers and students are hopeful for the 

positive contribution of the grouping practice if there is modification of curriculum 

with the actual implementation of the programme. 



4. The effects of grouping students in special and non-special groups in social and 

emotional development of students in these two schools is more meaningful on non­

special class students than special ones. Frustration, inferiority complex, anxiety, 

maladjusted social behaviours such as aggresslOn, drop out, absenteeism, 

destructiveness, loss of interest in the schoo l etc. are some of the fee lings that are 

commonly seen by the non-special class students. In addition to this, superiority 

complex, boastfullness, disobedience to some of the teaching staff, artificially inflated 

self-esteem of special class students are seen as some of the negative effects of the 

grouping practice in students socia l and emotional development. 

5. The majority of the teaching staff have accepted the principle of grouping 

practice that reduces the range of individual differences in academic performance. It is 

also possible to apply different teaching methods according to the learning pace of the 

students of the two groups. 

In the contrary, the frequent ass ignment of some teachers to non-special 

classes, disobedience of special class students to non-special class teachers, the 

artificially inflated self-esteem and poor social relationship among students of the two 

groups and low co-ordination and exchange of experience between teachers of the two 

groups are mainly seen as the negative effects of the grouping practice on the working 

condition and relationship of staff members of the schools. 

5.3. Recommendation 

Findings and conclusions made on the impact of assigning students to special 

and non-special classes on their academic performance and attitude of students to 

wards others and themselves; and the overall effects of grouping practice on working 

condition and relationship of academic and administrative staffs have been explained 



lil the above sections. Based on these findings and conclusions, the following 

recommendations are suggested : 

1. The contribution of instructional grouping of students to the use of human, 

physical and material resources is very limited. The possibility to use different 

teaching me thods and techniques is also very low. It seems that the academic and 

administrative staffs have no clear understanding about the programme. Even the 

region as well as zone education officials are not in a position to give any support or 

approval to schools that exercise the programme of ability grouping. Thus, it is 

recommended that the presence of a clearly stated guidelines that clarify the purpose, 

the bases for group ing, utilisation of school resources as we ll as modification of 

curriGUlum through-acceler~tion or enricrunenLso..as to...adapUhaleachiug..m.e.thQds an~ 

techniques to the pace of the learners may help for the true app lication of grouping 

practice in the schools. 

2. The main purpose of instructional grouping practice in the school is to reduce 

the range of individual difference in academic performance and to maintain normal 

social and emotional development of the students. The possibility to bring the 

programme functional, curriculum modification through acceleration or enrichment 

and adaptation of methods and teclmiques of teaching to the level of students are 

crucial ones. It is advisable that creating a cond ition for the availability of proper 

training of teachers to handle their instructional tasks, is urgent need for effective 

implementation of the programme. Thus, teacher training in seminars and workshops 

may help teachers be able to modify the curriculum with applying different teaching 

methods and techniques, and use of different instructional materials during their lesson 

presentation. 

It is also recommended that the establ ishment of experimental classes before 

the actual app lication of grouping practice may help to show the success or failure of 

the programme within the school. 
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3. The comparison of the academic achievements between the two groups of the 

students have shown significant differences. The signifi cance differences observed 

can not make the result conclusive for the achievement results of special class students 

are better than non-special class students. 

In some instances, special class students have shown better results than the 

non-special ones. This is because many additional variables can affect the academic 

achievement of students and the findings do not show direct and main factor for the 

over all improvement of achievement of students that favour the grouping practice of 

the schools. One can attribute that the absence of significant difference to the absence 

--------·of mociifieation-of-eurriculum-and-aciaptation-of- methods-and- techniques-of- teaching-----­

and other related factors . These factors are considered the main causes for the 

improvement of academic achievement of students in the school that experiences the 

programme of instructional grouping. Therefore to raise academic performance of 

students of the two groups, teachers have to be willing and support the principle as 

well as to the application of grouping practice. 

4. As the study indicates, the negative effect of grouping students on the basis of 

academic achievement on social and emotional development of students, particularly 

on the non-special class students are large. Even there is non treatment after grouping 

students so as to alleviate the social and emotional disturbance of the non-special 

students. 

The criterion for assigning students to special and non-special classes so lely 

depends on the result of teacher-made tests. Students are also highly oriented to 

academic achievement of certain subjects including English and Mathematics to join 

higher education. This implies that the grouping practice does not give any room for 

the development of skills and attitudes of the students. It is advisable to establish 

certain criteria that include the three domains-knowledge, skill and attitude. In 

addition, rather than rigidly emphasising on achievement, the lesson has better to be 
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planned to develop the cognitive, psychomotor and affective aspects of instruction so 

as to form all rounded personality with in the shldents. 

5. Most of the teachers in the schools have been observed using the same 

methods and techniques of teaching, lecture plans and notes, exercises etc, thus the 

grouping practice have not created an extra ordinary duties on teachers' working 

condition. However, a large number of students in one section and greater number of 

teaching load in a week, to some extent have made deteriorating working conditions of 

teachers. The frequent assignment of some teachers to non-special classes and the 

disobedience of students to some teachers have created poor work relationship among 

-------~the teacheFs-of-tl,e-two-gF0uj3S;,. ------------------------

Thus, it is advisable to assign teachers by exchanging them yearly from one 

group to another. To bring the practice effective and improve working condition and 

relationshi p of teachers , there seems a need to have certain types of incentives such as 

promotion, increment of payment, further education, transfer etc. Therefore assigning 

teachers from one group to another one after a given period of time (semester or 

yearly) and the availability of incentives to the teachers of both groups may facilitate 

the grouping practice to bring favourable working condition and relationship of 

teachers with in the school environment. 

In general, due to the absence of curriculum modification, with no new way of 

using school resources, and the negative effects of the practice on students, social and 

emotional development, large number of students in a section, high teachers' weekly 

load and other factors have brought the programme less functional. Thus, it is 

recommendable that the schools ' principals, teachers, parents and other concerned 

bodies have to discuss the matter thoroughly and enlighten the knowledge about the 

proper application of grouping practice for academic and administrative staffs of the 

schools. At last, the researcher within his limited knowledge has attempted to give 

hints for further and detailed studies in the field of instructional grouping. 

-
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APPENDIX A 

ADDIS ABABA UNI VERSITY 

SCHOOL OF GRADUATES STUDIES 

FACULTY OF' EDUCATION 
DEPARTMENT OF CURRICULUM 

AND INSTRUCTION 

INTRODUCTION: This is a questionaire prepared for teachers 

of Tana Haik and Motta senior secondary schools in 
Bahir Dar special zone and East Go jjam respectively. 

The purpose of the questionai re is to collect data on 
the impact of assigning students to special class on achievement 

aruLa.ti.itud.e-in-sele c t e~ seniox-s e c..ondarY-El cllo_o 1 s ' Eahir Dar 
special Zone and East Gojjam/ and to come up with suggestive 
idea, which could help as a spring board to overcome probl em 
persisting during the implementation of instructional grouping 

of the stUdents. Hence, your honest response is earnestly 
needed and your cooperation is greatly appreciated. There is 
no need to write your name. 

Thank you in Advance for your cooperati ( 

A questionaire prepared for teachers 
Direc tion One 

1. Please, give all the required information about yourself 
by making (X) on the lines where they are given and 

by writing the required aata in space provided . 
2 . Since the information you give will be kept confidential, 

you can feel free in responding 

1. School 
2 . Sex ma:j.e ____ Female 

3 . Age 

4 . Nationali t y 

5. Marital status Harried Single 

6. Level of qualifica tion certificate 
___ MA Degr ee 

I{inor 
Major 

Majo r __ _ 

Minor 

Diploma 

Minor ---
Major __ _ 
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.-
7. Trained for Teaching Yes No 

Institution 

8. Present Occupation status 

9. Years of experience in teaching 
10. Years of service in the present school 
11. Subject(s) you teach 
12. Number of period you teach regular (weekly) 

13. Number of sections you teach 

14. Average nUmber of students in a class you teach 

15. The class you teach special 

non-special 

Direction Two: Make a circle on one of the items of your choice 

______________________ w~h~e~r~e~~t~h~e~s~e~a~r~e~~c~hoices and lease do the others accordi~~ 
to the stated requirement. 

1. What is the instructional value that one gets from the 
ability grouping pra.c tic e in secondary schools ? 

\ 
2. 

I 1. It helprthe use of different teaching methods, either 
independently or iricombined form 

2. It reduces the criticisms extended by many educators 
regarding the frequent use of the lecture method 

3. It helps the making of the use of some equipment and 
material along with few teaching methods which are 

not possible in heterogenerously grouped schools 
4. It encourages to experiment with different teaching 

strategies and ideas 

5 . It brings no improvement in either the selection and 
use of the different teaching method or materials. 

According to your opinion, what is the most important benefit 

that ability grouping practice provides to the schools in 

general ? 

1. It creates improved utilization of resources 

(material, personal, time etc) 
2 It makes the use of scarce resources to develop the 

potentials of the few more able ones. 

3. It helps the schools to Use its limited 'reB9urces 
to help the development of the slow learners 

4. It saves he resources as it saves most of the teachers ' 
time. 

5. No contribution of the grouping practice with regard 

to the use of resources . 

.. / 
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3. What is your trail to modify the curriculum according to 

t he level of students ability during your instruction 
1. I try to adopt the content of their subjects, that is 

I simplify the content to the low ability students while 
enriching it to the high ability student 

2. I adopt it by accelerating the subject matter to the 

high ability students 

3. Yes I adopt it by reducing some oftbe contents to the 
low ability groups while adding some to the high 

4. I adopt the subjects by all methods listed above 
5. I don't do any modification or acceleration subject 

-----------Ima-tt-e-r--to- any- g-roup •• -----------------

4. Do you agree to the provision of differentiated curriculum 

for the gifted learner? 

1 • Yes, r strongly agree with this idea 
2. Yes, I agree with the idea 
3. No, r have no idea or opinion on this issue 

4. No, r donot agree 

5. No, I strongly disagree 
5. If you donot agree with the ques ti on no 4; what will be your 

expectation about the difficulty to treat students with 

level s of different abilities in regular class? 

1. It does create problem 

2. It does not affect the teaching learning process 

3. It does have nuetral affect 
6. From where the demand of grouping students by ability arises ? 

1. From administrative staff 

2. From teaching staff 

3. From students 
4. From parents 
5. From pol i cy given by zone education office 

7 . Have you carried out discussion thDroughly about the advantage 
and disadvantage of ability grouping before opening special 

classes in your school ? 

1. Yes, we have discussed a lot 

2. No , we have not taken any consideration to this point 

3. No, teachers were not invited to do so 
8. Which class special/non-special/ demands great effort to 

instruct the le . . sson effectively? 

1. Special class 
.. / 
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2. non-special class 
3. All demands maximum efforts 

4. none of the classes 
9 . Is there any discrimination on the provision of finance 

materials and trained man power for the students of special 
classes ? 

1. Qualified teachers are assigned t o them 

2. priority is given to gifted ~" use library , laboratory 
and in other services 

3. special program for extra exercises par allel to their 
shi ft. 

• All-are availab:te- tu- t"h-elD 

5. No discrimination among two groups 
10. Do student s of special and non-special classes give due 

attention to your subject English1Mathematics//lt others 
1. Yes, al l are se ri ous to follow the subject 

2. No, only special student try §o et t end more 
3. ro , ;none of them attempts to exercise more 
4. I donot have any idea 

11. I f your answer is "no" for the Question No. 10, What is 
your assumption for stUdents having low a ttention to your 
subject? 

1. poor educational background 
2. no effort is done on the parts of the students 
3. curriculum planning beyond the capacity of the students 
4. All these factors and others have neg a tive impact on 

s tUdents attention not to deal through the subject. 
12 . What are the basis for the identification and admission of 

gifted students to special classes? 
1. students ' achievement (Teacher made test) 

2 . Teachers ' personal judge ment and parents ' opinion 
3. standardized test 

4. All ~f them can serve for identification and admission 
for special classes 

13. When is grouping student tn spec i a l an d "non-special classes , 

carried on ? 

1. At the beginning of be year 
2 . At the end of a seme ster 
3. Arte r the completion of a given unit lesson 
4. More or less grouping is static .. / 



14. Do you agree to the establ ishme nt of special and non-

special classes in your school ? 

1. st rongly agree 

2 . agree 
3 . neithe r agree nor disagree 

4. disagree 

5. strongly disagree 
15. Does the administrEtive staff give support t o the implementatior 

of ability grouping? 

1. Yes , it gives support in different ways 

2 . No , it doesnot give any support 

3. I donot have any idea 
------....-. 1 • What is the social relation between spec~a.I and non-special 

students ? 

1. Special students conside r themselves as superior,while 

students of non - spec ial students have a feeling of 
inferiority 

2 . Non-special students have developed hatred on special 
students 

3. Special students have got acceptance in school community 
while non-speci al students are degraded 

4. All these feelin gs wi 1;h in students are common in 
schoo l that experiences ability grouping 

17. What are the negative effects of ability grouping in social 

and e~otional developments of students, which of the following 
are the most crucial negative effects? 

Mark (X) only infront of those wh ich you consiaer as crucial 
ones. 

17 .1 

17. 2 

17.3 

17.5 

17 . 6 

Artifically inflates the self-esteem of the high 
ability groups . 

stigmatizes the low group s tudents 

Crep-tes maladjusted and deliguescent sub s ultural 

(aggression , absenteeism , increased drop out, 
cheating , boastful , rebelliousness,cruelty etc) 

_____ produces frustration , hostility, guilty and 

inferiority complex among the low ability group 

creates poor model , low teacher expectation and 
low instructional pace among low ability groups 

creates a social disobedience, dependency, 

distructiveness, uncooperativene ss, lack of self 
control , etc among the low ability groups . 



17.7 

17.8 
17.9 

18 . 

b 

loss of self-confidence, self-concept or low self 

imagine in the low ability groups 

creates social stratification intbe school 
Agrravates the inequalities and deprives mo st of the 
adult 11 fe. 

Which of the following positive effects are commonly seen 

on the social and emotional development of students. 
(Rank them according to their order of importance 

18 . 1 create, emulations, rivalry , pride and self­

confidence among the high ability groups 

18. 2 Ensures satisfactory ana free participation within 

the class rooms for they are with their similar 

peers. 
18 . 3 Increases the academic and social successes and 

greater te ache r approbation of low groups 

18 . 4 Encourages every high ability student to work 

harder by providing him?her with a constant reward 

from social environment 
18.; Enhances the learning opportunity of both groups 

through cooperation among themselves 
18 . 6 avoids the boredom of the bright students by 

avoiding low ability group. 

19 . ~hich pos~i ble advantages have you observed in facilitating 
the acaoemic performance of the students? Rank them 

according to their importance. 

19 . 1 Reduces the range of indivi dual differences and 
make differentation of instruction possible 

Results in a hi gh acaderrQc ac hievement by reducing 

he t erogeneity and m~~ing te aching easy. 

19 . 3 Helps to r ealize the ad opti on of methods, techniques, 

materials of instruction according to the rate 

of progress of the learners 
1("; . 4 )!'akes academic success within the capabilities 

of those '-ho a re hard ~orkinG irrespective of 

their group 

19 . 5 Enables students to be better challenged to do 

at the~r ~est f or they are "ith their similar 
standards 

19 .6 Benefits the low a nd the ave r age students more for 

there is no modification in objectives, curricul a r 
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19 .7 AllowS" students to advance a t their own rate 
19 . 8 ImproveS the teaching si tUBtion and satisfied 

both students personal needs and teachers' 

systematic sequential instruction skills 

19.9 ~lakes all students put for the al l their 

efforts when they are grouped homogeneously 

19. 10 accentuates self-discovery and individualization 

of instruction. 

N. B: You are reque sted to give your suggestion bri efly as far 

as possible 

20. What are the extra efforts that~u have done in speCiaL 

or non-special classes ? 
1 • 

2 . 

3. 
21. ~hich type of class (spec ial or non-special) is preferable 

to your instruction? Please give your reasons 

1 • 

2. 

22. Does ability grouping create based on support on your 

prepar ation and presentation of lesson? Please give 

explanation about them 
1. 

2 . 

3. 
23. Wh at are the commonly observed behavior of non- special 

class students with rel a tion to their negative impact on 
your classroom management ? 

1 • 

2 . 

3 · 
24. What is the advant pge s/disadvantages of assigning stUden ts 

in special and non-special classes wi th r:.espect to the 

academic stuents , achievement and atti~ude aspect s ? 

1. 

2 . 

3. 
4. 
5. 
6. ____________________ ___ 



19 .7 
19 .8 

AllowS" students to advance a t their own rate 
ImproveS the teaching si tU Btion and satisfied 

both students personal needs and teachers ' 

systematic seq uential instruction skills 

19.9 ~lakes all s tudents put for the all their 

19.10 

efforts when they are grouped homogeneously 

accentuates sel f -discovery and individuali zation 

of instructi on. 

N. B: You are r equested to give your suggestion br iefly as fa r 

as possib l e 

20 . What are the extra ef f or t s that you have done in special 

or non- special classe s ? 
1 • 

2 . 

3. 
21. ~hich type of clBss (special or non-special ) is preferable 

to your instruction? Please give your reasons 

1 • 

2. 

3. 
22. Doe s Bbili ty grouping create ba.sed on support on your 

preparation and presentation of lesson? Ple a se give 

exnlanation about them 
1 • 

2. 

3. 
23 . What a r e t he commonly observ ed behavio r of non- special 

class students with r elat i on to their negativ e i mpact on 
your classr oom manBgemen t ? 

1 • 

2. 

3· 
24. Wh a t is the advant ~ges/disadvantages of assigning students 

in special and non-special classes wi th r:.espect to the 

academic stuents , Bchievement and atti~ude aspects ? 

1 • 

2 . 

3. 
4. 
5. 
6. ____________________ _ 
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ADDIS ABABA UNIVERS I TY 

SCHOOL OF GRADUATES STUDIES 
FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

Classr oom Observation Key Items 

1. Scboo l Observed Name of tbe teacber --- - -
Gr ade and section Sex Age 
Subject Total years of Experience 
Tbe daily Top i c Qu a lif ication ____ _ 

No. of section s 

N.o_ 0 f-s:tude.nts per sec t .iol.ll-=-_ -==== __ 
Total numbe r of students be/sbe teacbeE 

Ar ea of training 
Total years in teacbing the subject 

2. Instructional organization and development, mark(x) in tbe 
space that describes it best. 

1:° 
Classroom activity of tbe teacber Foint ~i en to the teacbe 

Prepared a lesson plan f or bis/ber 1 2 3 4 5 

sUb.iect 

2 Begins instruction promptly 

3 Revises tbe previous les s on before 
he/she begins teaching 

4 Br i ents student s the da ily le ss on 

( ob .iec tive s / 

5 Handle s mat erials(contents) in an 

orderly ma=er 

6 He/sbe presents bis/ber material 

using different examples , defining 

concepts and materials 

7 Keepsstudents ' rate of progress 
'-/pacing/ 

8 Asks questions of various types 

(factual , academic, analysis, 

sya"tbesis , ••. ) 



9 Recognizes responses/amplifies/ 

and gives corrective feedback 

about their effort to learn/ 

10 Gives spec i fic academic praise 

11 Provides for time practice, return 
of studentts 'work,etc , . 

12 Gi ves dir ect i ons (ass i gns/checks 

homework classwork/ 

13 Goes around and assists students 
white they are working 

14 Discusses cause-effect relationships, 
uses laws , princ ipls , e tc in his/her 
teaching 

15 States and applies academic rules 

in teaching 

16 The teacher keeps course content and 

teaching methods essentially the 

same for all groups 

17 The teachers use/of body behavior that 

shows support,interest, approval, 
acceptance etc ... 

18 Body behavier that shows rejection 

boring , disapproval , fro '.wns , lack 

of i nterest, etc. 

19 Student-te ac her communication 
(relationshi p) 

20 Students ' par ticipation in the 

high firOUPS? '. -... ~. 
?1 Sudent," I pr;rticipation in the 

low groups 

22 llianagement of students ( stop 
miscond'uct, conducts puni shment , 

maintenance of instructional 
momentum, etc . 

23 On the whole, the teachers 



9 Recognizes responses/amplifies/ 

and gives corrective feedback 

about the i r effort to learn/ 

10 Gives specific academi c pra i se 

11 Provides for t i me pr actice , return 
of studentts ' work etc , . 

12 Gi ves dir ect i on s (as s i gns/checks 

homewor k classwor k/ 

13 Goes around and ass i sts students 
white they are worki np; 

14 Di scusse s cause - effect re l at i onshi ps , 

uses laws, pri ncipls,etc in hi s/her 

teaching 

15 States and applies academic rules 

in teachinp; 

16 The teacher keeps course content and 

teaching methods essentially the 

same for all groups 

17 The teachers use/of body behavior that 

shows support, interest , approval , 

acceptance , etc . .. 

18 Body behavier that shows rejection 

boring , disapproval , fro -wns,lack 

of inter est->- etc , 

19 Student- teacher communicat i on 

(relationship) 

2e Students ' par ticipation In the 

hip;h groups? 
'. - ... --

?1 Sudent"~ , pcrticipation in the 

l ow groups 

22 Management of students ( stop 
mi scond"uct/ conducts punishment , 

maintenance of instructional 

momentum etc . 

23 On the who l e, the tea.cherw 



- 1 2 3 4 ~ 

&}abili ty to motivate and 

individualize instruction is 

according to the expectation of 

the practice 

b) Personal relationship with 

the different groups 
c) differentiated approach to the --

two~o~s_and-fu~~ile~-th~ 
- desired types of instrudtion 

d) ability to give and take feed back 

~) attempts to build positive relation-
ship and avoid and of mass criticism, 

goes along with the principal ef 
grouping 

f) capacity to use a variety of 
method and techniqies to 
gain student intere.st 
and participation is high 

g. ability to release the lessons 

to life, capacity of students, use 
time etc .. fits the objectives 

, of the practice 
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APPE!'IDIX-F 

Item difficulty for English and l\1atematics Examination during the Pilot study -
I.D. Ru+R 

UT+LT 

E nglish Mathemallcs 
level ofItem Diffieul'" I 

' J I : No I Level of Item No Level ofItem 

! 1 1 O. 411 , 
! 2 ! 0.352 

I 3 I 0.705 

I 4 1 0.647 

I 5 ; 0.411 

I 6 , 0.352 

(j) I 0.135 

8 : 0.410 

9 . 0.764 , 
--------

10 : 0.411 

;~I 0.882 . ~ , -- ' 
12 i 0.470 

13 i 0.529 

J4 1 0588 

15 1 0.764 
~ I 
: 16 1 0.411 

, 17 ; {J .64i 

18 : 0.470 

i @ l o.m 
20 ' C " 0 

i l 'Of
' 

J ! I 

! I 26 I 

28 ! 
!--2I I 

li M ; 
I I 31 : 

I I 32 ' 

33 

35 

36 

37 

38 

39 

40 

41 

41 1 

difficalty 

0.470 

0.235 

0.64 7 

0,705 

0.294 

0.764 

0.647 

0.764 

0.705 

0.588 

0.470 

0.532 

0.411 

0.352 

difficult)' 

1 0.705 

I 2 0.588 

3 0.529 

0.823 

5 0.470 

6 0.411 

I 7 I 0.352 

1('91 0.882 

9 0.411 

10 I 0.352 

11 ) 0.588 

12 I 0.529 
I 

I 13 I 0.764 
I I 
i @ 1 0.294 

0.352 I 15 I 0.411 

0.529 : @ r 0.235 

0.588 I 17 0.411 

1 I 43 ! 0.M7 i 18 0.352 

i I 44 i 0.705 i 19 0.470 

; I 45 ; 0.647 I 20 0.411 

1 21 : 0.472 ! i 46 : 0.342 I @ 0.235 

1- 22 I 0.765 I 1 47 I 0.411 il 22 0.470 
' __ I ._==--______ -+-1 _+1 --;"""---iii----=--=--+-:-:-+- --=--=-=---1 

23 ' 0.705 1 I @ I 0.882 I 23 0.588 
, i I I I I 

, 24 [ 0.470 : : 49 1 0.705 I 24 0.647 

' (z:j I 0.823 
I ~ ! 

i I 5° i 0.352 I 25 0.764 

• The encircled number indicates item discarded from the list 



A pp £tV DIX IX 

Engilsh Examination for grade 10 

I Read the following passage carfully and answer the 

questions that foilovi Diarrhoea is caused by germs . 

These germs can be found in food which has become rott en 

in rubbish heaps and in dirty water . Diarrhoea is also carried 

by houseflies . Houseflies like to settle on rubbish beaps . 

They pick up germs from the rubbisb. They may then fly on to 

our food and drop the germs . We can swallow tbese germs when 

we eat thi s food . The germs tben cause diarrhoea. [e ale also 

likely to suffer from diarr hoea if we GO not wash our bands 

before eating or after going to the toilet. 

Diarrheea can be danger ous because it causes Cebydratjon. 

When you have diarrhoea, your body loses a large amount of fluids 
and salts, Diarrhoea is a very serious illeness for children. If 

the illness is not treated the child may become very we ak . ~s 

aresult the child may catch otber diseases. 

';;" e can prevent d.ia rrhoea in n number of WCiyS. First, 

we should keep ourdelves clean at all times. ~e can do this by 

washing our ood i es every day and we should always w2sh our 

hands before eating an ~ before preparing food. Secondly , we 

whould keep our surroundings clean. For example, we should 

alwa~ bury rubbish so that flies can not settle on it and 

carry [,;erms on to our food . Another thing to remember is never 

to drink dirty water as this contains germs . Fourthly, we should 
always make sure that the food we e2t is prepared in clean surr­

oundin[';s and take care that the fooe is always coverd to protect 

it from flies . 



• • 
- L , 

1 • why is ~iar".ho ea da ngel",o,u" ? Ji<!cau'El e 

a) 
" 

it a e hydrates our 'to ay. 
~ 

) ) our . ody 1 08e 5 a 1ar~e a mount . f wa te:r:- _ 

c) ~ur b ody gai ns a lar~e a mount of s a lt . 

i ) • a nd c 

et eo ... a and • 
a ~iarrhoea i s the re ,"u1t of 

--:' 
' a) h.us e fl ie s 

. ) rutbish 

" c) germs 

,d) rotten f~d 
~ .. 

a ) c1un " r 

.) untiliy >, • 
c) ifrty 

d ) ~1'" 

4. Which ; JIIle~ , . f the f"llo wi ng is u""a to create germs ? 

a) f res h h oa 

• • ), r .tten food 

• c lean surrounain~ 
-, 

clean 'i,2. t er 

a) e x,ose ~ th " ch i l i. to anoti><> r 'i.~es. 
" 

. ,) mak ~ " t h " chil i we aluo 

c ) mak es the child h~althy. 

'a ) mak e s t h e chil d "trang, 

~) a ana .. 
" ' 

, . tnt of t he f ollowi ng iR th .. thir:l .r-<y ~f pr"'V'e.ti.~ o.iarr"_. 
~ ,. I ~ " 

7. Which 

a) k e~;, . u r s !ll ve,s clean . 

. ) ke~p "ur fooa c1e"n 

c) neY" r t " drink <!irty wahr. ' 

' d) k ee l our s urrounding c 1~an . 

one o f t he f ollowing ' sente .. ce .. i~ ~.rrept?, 

a) n eV er was h Y.,!,r ,hands .efor~ ,. ,8 tlt.i.~ fOr, a f t ,.r hi1eh . . ,. . . . . 

. ) neve r ea t fa •• lIefo r.e 'Y:\'u wa;t.a,'yo,ur )a.as, ir, af ter ,f .. i1et., , 
c) Ion I t wash your hani s,. 'e fo r" · ",tlt.i:;1~ ' or .. f t& r , f oU ;, t . 

<I. ) rarely w,a s h 'yo ur hap,is pefore eatlt.ill.g , 'or .a f t ; r r.i1et 
•• Whi c h o n e" y ou ' th illk is the appr o jlr i a t e 'title 'f.r ,t ao pa " s .. ~e 7' 

a) The cau s es o f g erms CO 

'. ' . ,' : 

• 

. ) T\ e c aus e s ~f diarrh . ea 

c) Diarrh o ea is dange r ou s d) l iarrlt.o ea caus~s a.kyar a t ie.", . 

I 
I 



-:5 ~ 

'). Rotten m~ans 

a) decayed 

b) ,Fresh 

cl clean 

d) all 

10 . Deh;t:dration means 

a) , to ' dr y out 

.) remove th e wa.ter content from 

cl add the wat e r content to 

d ) a and b 

I. Gramm~r and usage 

11 . she is ugly , ~he iR intelligent. 
=~ 

a) although 
. .. ) Tno ugh 

c) even though 

, 1'\) But 

12. Which .<f the fHi~o wing Rentenees is correct'? 

a) She is intelligent alth0ugh she is "ugly. 

.) Sh e is ugly althpugh she if' int.dligcnt. 

c) She is i ntell igent, although "1)e is ugly. 

d) She is intelligen t 'although she is ugly. 

13. The numr-.r 0f -,6achers is incrp.a'Ging in cthil"l'ia. tod ... y. The meaning of 

roacher s is a) legal hunters 0) ilegal hunter~ c) People wh o 

tRke cara 0f wil«' animal " , • .) none 

14 . Our classmat ~s u~~d t . ~ l ry foot . all i n ' the cla~s -room . The underlined 

word indicateA the adver~ of a ) t i me I ) f r e ~u~ncy c ) manner 1'\) place 

15. ~lease take do wn the n ot e s f r om t h e . lack 'ali card . Th e un . ,er l inen l'h r a s e 

means to ________ • a) clean 0 ) write c ) manner d) pa ac e 

16 . Hy father ]l8.AS.t! a way in th ~ yoar 1,,1. ]lassed away means ________ _ 

a) oorn . ) r e tired c) die t! ~ ) h i re ~ 

17 . I must Ohtain my money right now. The ~eaning of the un ~e rline . word is 

a) sep t! . ) give c ) of fer d) get 

1'. "~ich one of th ", foll o wing Rentences .i s ~unctuated correctly? 

a) go there immediately o r listen to me , harm me not,' c) a'''e oe has just 
, 

a rrive . from cyp ous . oi) ital y 'has a. sha~e' of a .<>o t . 
t ' 

1~. Yo\). m\lRt'e in a hurry _ _ "you wil l '.e late. a) unless . ) out ' c) . r d)l,ecause 

20 . The mean is __ ' _ .right __ the sun . a) aR,as " ) as , nota's c)so , as d) notso: 

21 . This l ook is ' than that one,a) intere sting .) more in~eresting as. 

22 . 

23 . 

c) i"terestinger . ) th~ most interesting 

How 01 . y.ur father? a ) is 
-- ~ ,> 

Good is to .ett e r, as .~~ 'is to 

ol are c ) were d ) am 

• a) leRt ") worst ---
nl bader . 

c) worse 



24. My .rothe r is ____ old ___ my fri ~nd, a) so , that ~ ) as,as c) so- .) more,than 

25 - I wil l finish this \o'.k to morro w • I have run out of time'. run, out if' usel! 
" 

to mean a) to run out o f the houRe , ~ ) to run out of the time c) shorter 

time \I.) none . 

26. A.ete got and looke'.. the win~.w. a) ;'ut,up ~) \ack ,.ut c) u;,out d)u~, 

27. The .ed ,,:-no t __ comrortatle_I got u~ earl~u~nofne morning. 

a) iuch a~ that 'O) cons\uentiy, s. c) ,RO , that d) such ', that 

2'. It was_' __ heavy sack of teff 
-"---

Icoul~n't carry it. a) such ,that l) Buch.,that 

c) so, that d) 60, --2'. Which " f the following order is correct in writing a composition? a) writ e , thi 

nk , plan, check 'O ) ~lan, think, write, check c) think,write,check,~lan 
d) think, ~lan, ,write, check. 

3'~ The plane was heldu'O 

the word . held up is 

at the 

. a) 

airport 

stopped 

because of th e 'ad weather; the meaning or _.' 

~ ) delay ecl c) koocked d) a and ~ 

II~ Sa:t. true or false. 

31; Never dri~~ di rty water \ecause it conta i~ ~ n o germs. ______ __ 

32; ,Jliarrhiea helps your 'lady, fa gain a large amo¥nt of fluids and salt _____ _ 

33~ People wh o ,re~are food shoul<l keej themselves, cleano _____ _ 

, 34; Houseflies life to eet'le on dirty material s; 

.35~ Diarrhiea i s not a serious illness for a~ults .. 

J. Fill in th e blanks spaces_ 

3'. To put o ff is to __________ __ 

3~. T0 get by is t o 

3'. To c a rryon is to 

3~. , can you t ell me how to get t . hilton hot ell 

40.. , Can you I donlt k!TO ....... ---------
I • €. ~a t c h the fo 11 ~ w=i",D.iZ::e..;'":;w .. o;.;,,.,o;.:' 5;;..."';:;0.;;.' ,::.t :,:h,.;::t !:h.:;e:,=i:.:r"-,"';::', e~a.i.=" ~:O. • • ~': :o.g,,-s~. - "",, . -

A 

41 ; preced 

42 . ori!>inal 

43. duet o 

44; precisely 

a ) cau~ "»y 

j ) it short. S1'.I-ly 

c) E;Y..actly 

{~ come before 
, \ 
i , first 

; i ) Write down the answers for the 'foll''''i,n 1U!sti'ons .in a c.rrect ramma tical 0 .L 

english; 

46. My eyes are Rare, what 5hall I do? you 
--~Q(~' ~j~I~'~~""~" ~~------------------' 

come t" clas", tomorrow ? /you ar"" ~~ , ",,u.r.,,,:) 47; Will 

I 

you 

--~---' 
vfuat are the three main tyje R if lett e r in e1g1ish Z 

a) __________ ~ __ -'---______ , 

. )-------------~,----------
c ) 



5 

49. ' Yours truely ' , what part of peBsonal letter is ti? 

It is the 

50 . Arrange the following words in a meaning ful way supplying 
a suitable punctuation. 
Were 
you 

morni ng 
where 

ye s t e rd~a:,;y~ __ 



5 

49. 'Yours truely', what part of peBsonal letter lS ti? 

It is the 

50. Arrange the following words in a meaning ful way supplying 

a suitable punctuation. 

Were 

you 

morning 

where 

_______________ yesterday ______ __ 



r 

E.A 

16. 

2 

;i~ich of the follo"ling triangles aro simillU' from 

the figure? 

A. 6l)lm"... t, PRQ 

c. 1> PSR ........ LlasQ 
3. none of , the abovn. 

- -roll BC 

B. Li PRQ "'-"L~SQ 
D. all of the aboWl 

A. AE= 14, p~6, AC~7, AG=3 

B. AB= 12, FE=3, AC=B, AG=4 

C. AF=6, FB=5, AG=9, GC=B 

D. AC=21,GC=9,AB=14,F.B=5 

E. None of the abovo. 

,, ' 
__ 17. ~h.:l aides of the txia.ncle .AEC Jlleasl.%l!<'" 5, 7 !J><i 9 'l'he ~ta:>:t. side- -of 4-

similar triangle A' B' C' moasures 10. Find the perimeter of A'B'C' 

A. 21 B. 42 c. 63 D. 31 ~. mane of the abavo. 

---18. 'I.'h"~l"ngth of tho di~ of a rGCta.cgl6 1lhoe<> cid.2" ~ -.L.s. GIll- =<i. ~",i ~ 

A. 2cm B. 4cm C. 5cm D. 3cm 3. nanG of the abova. 

__ 19. If L~ ABC is o 0 0 0 . 0 _ I ." ~~ 
a 3r' - 60 - 90 such that m(.~ .. A @)=30 : m0- B)=60.: ,. lLUrl-cJ'"'7W 

a::ui BC=Bcm, then AB is oqual to ___ _ 

8 ~ A. I.' 3 em B. 24cm c. Bern d. 15cm c. none of the above. 

20 . In an isosceles firht tri il-W" , the ·len.::rth .ci' Q!l2 l"b is 10 .cIll. W ch ,of the 

foll o,ling is the langth of th8 hypotenu=? 

A. 10 cm b. 5 V2cm c . 10 l:2cm d. 5clil ;) . nom 

21. 'Ibo (;i8{;o,12ls of a polygpn drown from one vortex form 13 triangles. Hall 1ilaI'.y 

diagonals arc drarw from that vortGx? 

A. 12 b . 13 c. 15 d. 14 e. none 

22. :"ind the length of tho diagonal of a squaro ,mosa ar;)a is 64 sq cm. 

a. 13 b. 16 V2 c. 8 V-2 d. 32 02 e. none 

Direction IV ='ill in th0 blank space ,lith apPDoprite answer~ 
23. If tho mm of t"1Q angles is 180

0
, them the anglGS are called 

----"'----
24. Tho I:lsasure of each a cutQ angle of a right isoscoles triangle is _____ _ 

degreo. 

25. The set of points in a plil-~ oquids~ant from tho cont er is ~~~ _______ _ 
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