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Abstract

The purpose of the study was to provide an in-depth description of the counseling
relationship from the vantage point of juvenile offenders. Accordingly, six institutionalized
Juvenile offenders serving time in Addis Ababa Remand and Rehabilitation Home
participated in the study. Consistent with phenomenological methodology, each participant
was thoroughly interviewed and provided detailed description of the phenomenon of the
counseling relationship. The main research question was: What are juvenile offenders’
perceptions of the counseling relationship? Stemming from this, the major sub-questions
which were explored are: (a) what preconceptions about the relationship have the juvenile
offenders held prior their engagement in counseling? , (b) what are juvenile offenders’
experiences in their counseling relationships? , (¢) what aspects of the relationship are
meaningful for the juvenile offenders?, (d) what thoughts and feelings have the juvenile
offenders attached with the counseling relationship?, (¢) How does the counseling
relationship contribute to improvements in juvenile offenders’ behaviors?, and (f) How have
the juvenile offenders perceived their relationship with the counselor as it progressed from
first session to the last session? Consequently seven core themes were identified as the
essences that constituted participants’ perceptions of the phenomenon of the counseling
relationship: Preconceptions; first sessions; process; counselor's approach; benefits; client's
self disclosure' and end of the counseling relationship. Moreover, under these themes
composite textural-structural description of participants experiences were forwarded to
provide a holistic picture of their perception of the phenomenon. Findings of the study shaded
light on the counseling relationship and its importance in correctional settings. Implications

for concerned bodies are also discussed.



CHAPTER 1: INTRODUCTION TO THE STUDY
1.1 Background of the Study

Juvenile delinquency is one of the major problems that threatens the stability and
well being of the modern world. Even highly developed countries such as the United
States are still struggling to effectively deal with this problem. According to Yoon et
al.(2004), the United States is estimated to have more boys and young men incarcerated
in juvenile halls, jails, boot camps, psychiatric hospitals, youth corrections and adult
prisons than any other nation, The threat of juvenile crime is magnified when one takcs
into account the fact that the crime statistics did not include all the youth who have
broken the law, and yet who have not been caught (Belenko, Sprott,& Peterson, 2004).

Similarly. a number of studies indicated lhatjt-l\r'enile delinquency is increasing !
alarming rate m Ethiopia (Lemlem, 1999; Mekonen, 2003; Jember, 1991). UNICEF’s
annual report as cited in Mekonen (2003 ) estimated that:

Ethiopia is the 5" worst country in the world to be born into ... of the total

population soon exceeding 60 million people, more than 60% are children

below 18 years of age. There are over 300,000 children leading street life

and as many as 500,000 children at risk of becoming involved in street

life and become forced into delinquent activities. (p. 51)

Documents available in Addis Ababa Remand and Rehabilitation Home indicate
that the number of delinquent youth who are incarcerated in the institution has rapid!y
increased from 58 in 1995/96 to 239 in 2001/02 and climbed up to 394 in 2007/08.

In response to this increasingly prevailing threat, numerous studies have oeen
expended by police. courts, and correctional institutions (Brendan, 2003). Consequenti
the past few decades have witnessed a gradual shift of the criminal justice system away
from punishment oriented practices and towards rehabilitation (Bonta, Wallace -Capretia.
& Rooney. 2000; Wilkinson, 2002). This, in turn, paved the way for a wide variety of

interventions to flourish under the banner of rehabilitation.

Counseling Interventions ‘-

Although little exists in counseling literature about court-ordered clients
(Wilkinson. 2002). “ceunseling philosophy is ideally suited to the treatrent of juveniic
ofienders because it espouses a professional obligation to society and individuals to
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facilitate the development of character, virtue, and integrity (Ryals, 2003: 35). Similarly,
Lewis (1989) maintained that contrary to medical models, problem-deficit orientations,
and environment-based deficits which magnify only one aspect of the roots of
delinquency, counseling philosophy includes both individual characteristics and societal
influences thus providing a more favorable model.

However, Lipsey and Wilson cited in Altschuler and Brash (2004) indicated that
the rehabilitation interventions given in correctional settings are largely dominated by
fields of social work, clinical psychology and social psychology. Correspondingly, the
role played by counseling in the treatment of juvenile offenders is not as sound as it
deserves to be (Altschuler and Brash, 2004).

One factor that has not received sufficient attention in juvenile offender treatment
literature has been the counseling relationship. The counseling relationship is noted in the
counseling hiterature for its power in changing thoughts and behaviors and 1s considered a
center of potential change in clients (Gilliland and James, 1998). Further, the father of
client-centered therapy. Carl Rogers, discussed the importance of the counseiing
relationship and indicated that “‘change appears to come about through experience in a
relationship™ (Rogers. 1961: 33).

An important issue concerning the counseling relationship relates to the ability to
effectively measure the counseling relationship. Most studies investigating the counseling
relationship focus on observable behaviors of the relationship (Martin et al.. 2000; Ryals,
2003). However. Keijsers et al. (2000) pointed out that studiec have difficulty in
consistently defining characteristics of a good relationship.

An alternative to identifying observable characteristics of a relationship can be
found in the phenomenon of the relationship from the perspective of the client. Rogers
(1901) described the first element of the facilitative conditions, empathy. as the ability to
understand clhients” meanings and feelings. The research method that is specificaliy aimed
at discovering the meanings and experiences of clients is phenomenological research.

As opposed (o positivistic and objective methods which seek to grasp reality
through empirical means. phenomenology is, “the study of the world as we immediately
experience it; pre-reflectively rather than as we conceptualize, categorize, or reflect on it”

(Souza and Do. 1999: 15). Therefore. phenomenological method is uniquely qualitied to
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assess difficult-to-define characteristics, such as the counseling relationship, through the
experiences and meanings assigned by clients (Bednall, 2006).

In addition, phenomenological study shares a common philosophical approach to
counseling. Souza and Do (1999) maintained that counselors focus on clients’
experiences rather than objective, observable, aspects of behavior. Souza and Do (1999)
further asserted that in both counseling and phenomenological research, a specific theory
or counselor’s own conceptualizations are not used to understand lived experiences of

clients.

1.2 Statement of the Problem

The relationship between the client and counselor is at the heart of counseling
philosophy and is considered crucial to the success of therapeutic progress (Rennie.
2004). Also called therapeutic alliance and working alliance, the counseling relationship
is given high regard in psychotherapy and is considered to be among the strong predictors
of therapeutic outcome. (Antoniou and Blom, 2006; Martin et al., 2000). In addition,
psvchotherapeutic interventions such as Choice Theory, Reality Therapy, and Filial
Therapy were reported to have documented evidence of the effectiveness of the
counseling relationship (Ryals, 2003).

Although the counseling relationship holds such importance in counseling and
psychotherapy, it has not gained the emphasis it deserves in the treatment interventions
presently engaged in juvenile offender rehabilitation. Even those counseling based
interventions that have actually managed to receive wide support and implementation in
correctional institutions do not give significant attention to the counseling relationship
(Latessa. Cullen, & Gendreau, 2002; Bonta, Wallace -Capretta, & Rooney, 2000). For
example. Reasoning and Rehabilitation Program and Moral Reconation Therapy-
cognitive behavioral programs that are widely implemented in juvenile offender
rehabilitation- do not have an affective component and. therefore, do not consider the
development of a relationship with the counselor among the primary goals of the
intervention. (Bonta. Wallace -Capretta, & Rooney, 2000).

The implication of the above facts is that counseling, at least in its ‘orthodox’

sense, is not playing sufficient role that it inherently deserves in rehabilitating juveniic
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offenders. One of the reasons for the lack of appropriate attention given to counseling
seems to stem from the fact that juvenile offender treatment focuses on recidivism as a
criterion for evaluating the effectiveness of treatment interventions (Latimer et al., 2003;
R. Wilson, 2005).

Taking recidivism as an outcome measure implies that a particular treatment
intervention (program) would be judged effective if the offenders who took the treatment
do not get arrested again for another offense, i.e. do not recidivate. On the contrary, if the
juvenile offenders who received the treatment program somehow get re-arrested, 1.e. if
they recidivate, then the treatment program is assumed to be ineffective (Bonta. Wallace -
Capretta, & Rooney, 2000).

The consequence of this is that treatment programs which actually change the lives
of juvenile offenders. but which were somehow unable to prevent the offenders from
being re-arrested are considered worthless by this “harsh” criterion of recidivism. Such
criteria would obviously put counseling interventions-especially relationship oriented
ones-at loss because counseling sets a long term goal of treating clients across life’s
obstacles and thus does not call them failures unless they permanently lose their ability to
progress in life (Gilliland and James, 1998). Thus the use of recidivism as a criterion (0
evaluate the effectiveness of juvenile offender counseling may be inappropriate.

These calls for another more appropriate angle to truly explore the role counseling
interventions can play in rehabilitating juvenile offenders. In such as case, the counseling
relationship comes into play, since it provides a fair ground where obtaining a glimpse of
the virtues of counseling through investigation of the client-counselor relationship is
possible. This is especially so when one takes into account the fact that the counseling

relationship is considered as a good predictor of therapeutic outcome (Martin et al., 2000)

Counseling in Ethiopia

The benefit of exploring the counseling relationship can also be further justified
when one takes a look at the current status of counseling services given in Remand and
Rehabilitation Institutions of Ethiopia. Yusuf (1998) maintains that proper evaluation of
counseling entails “macro-level” overview of the status of counseling in Ethiopia. Yusuf

(1998) thus declared: “the role and relevance of counseling psychology in non-
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educational settings such as rehabilitation centers etc. is almost insignificant and non-
existent as well” (P. 9). Fekadu (1986) and Mekonen (2003), who both assessed the
rehabilitation services given in Addis Ababa Remand Home (the major correctional
institution for juveniles in Ethiopia) also attested to the poorness of the services provided.

The researcher himself, upon his visit to the remand home, observed that the
counseling service provided for the young offenders lacks the necessary technical and
material support. The counseling service is carried out by only two counselors employed
by a non-governmental organization. Generally, the counseling service lacks rigorous
guidelines, theoretical frame works and principles as well as conducive working
environment for it to be evaluated by objective and quantitative means. Yusuf (1998).
therefore poses the question: “what could one evaluate when the counseling services that
were to be evaluated are non-existent in the first place?” (P. 9). [n such circumstances.
investigating the counseling relationship is beneficial since it provides the appropriate
angle for finding out the virtues of counseling. In other words, exploring the relationship
between client and counselor remains as an important index in the counseling given in
Addis Ababa Remand Home - can thus be used to evaluate, in a loose sense, the role of
the counseling in rchabilitating the juvenile offenders.

This research sought to understand the relationship between juvenile offenders and
counselor from the perspectives of juvenile offenders so that their voices would be heard.
The main research question was: What are juvenile offenders’ perceptions of the
counseling relationship? Stemming from this, the major sub-questions which were
explored are:

a) What preconceptions about the relationship have the juvenile offenders held

prior their engagement in counseling?

b) What aspects of the relationship are meaningful for the juvenile offenders?

¢) What thoughts and feelings have the juvenile offenders attached with the

counseling relationship?

d) How does the counseling relationship contribute to improvements in juvenile

offenders’ behaviors? and

¢) How have the juvenile offenders perceived their relationship with the counselor

as it progressed from first session to the last session?




1.3 Significance of the Study

Empathic understanding of the client’s experiential world has long been recognized
in the counseling tradition among the facilitative conditions that are necessary for
therapeutic healing. However, to the knowledge of the researcher, very few attempts have
been made in Ethiopia to explore the counseling process from the perspective of juvenile
offenders. This study, therefore, provides the counselor with the basis for understanding
counseling relationships through the subjective experiences of their clients, 1.e. the
juvenile offenders. With this information counselors are able to develop more meaningful
relationships and more effective therapeutic processes with this challenging population.
In addition, this study allowed the voices of juvenile offenders to be heard.

As far as the researcher is concerned, phenomenological research method is
relatively new in Ethiopia. Therefore, this study provides important contributions towards
the establishment and growth of phenomenology as a research tradition in Ethiopia.

Investigating the effectiveness of counseling services in Ethiopia, especially in
remand and rehabilitation institutions, represents a great challenge to researchers. On one
hand. counseling services, in the strictest sense are non-existent in Ethiopia (Yusuf,
1998). On the other hand, the scientific method dictates the use of experimental methods
to study effectiveness (descriptive survey methods might fall short of the goals of the
empirical tradition and might thus be criticized as superficial). Thus, utilizing
experimental study to investigate the counseling services that are, in the strictest sense,
barely administered presents a dilemma. Consequently, the researcher believes that this
study contributes to the use of the counseling relationship, or rather its irivestigation, as
an alternative means of evaluating (in a loose sense) the benefits of counseling in
Ethiopia.

The correctional literature is to a large extent dominated by sociologists, social
workers and criminologists (Altschuler and Brash, 2004). As far as the researcher is
concerned, the situation is similar in Ethiopia with counselors taking a minor share in the
studies conducted on juvenile delinquency. This study, therefore, adds to the advances

counsclors are makiug in juvenile offender treatment research.
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1.4 Assumptions
Proper use of phenomenological method requires one to “bracket” one’s pre-

assumptions. A number of assumptions were held by the researcher before engaging in
the research. The major assumptions include:

e A relationship exists between the counselor and the juvenile offenders,

e Within the context of the counseling relationship, a quality exists that

contributes to the success of therapy,
e The success of therapy contributes to the progress of the juvenile and
e Most juvenile offenders are capable of participating in a relationship with

the counselor.

1.5 Limitations

Limitations are usually mentioned in relation to those factors, over which the researcher
had no control, and that may negatively affect the generalizability of the results. This
study, being a phenomenological study, does not aim to generalize the findings. Hence
factors that affect the generalizability of results are not regarded as threats.

On the other hand, the first step in the process of analyzing phenomenological data
is “bracketing” one’s pre-assumptions. However, the bracketing process is not perfect
and allows some of the researcher’s pre-assumptions to enter into the interpretation of the
interview data. This therefore, poses a limitation to this study.

Another limitation existed in relation to the communication ability of the
population. That is, the researcher chose participants who were able to express their
experiences regarding their counseling relationship. This type of purposive sampling
denied the chance of those offenders who were not able to vocalize their thoughts and
experiences appropriately.

Concerning the appropriate time to go through the literature review, it has been
recommended by the phenomenological tradition that it should be delayed until data has
been collected. However, the researcher in reviewing the literature prior date collection
while attempting to clearly identify the research problem. Subsequently, the information
obtained from the review might have influenced the researcher’s perception of the

phenomenon.
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Yet another limitation was faced during the data collection process. Although the
researcher set out to conduct hour-long interviews the audio taped conversations only
lasted 20 to 35 minutes. The participants were not motivated to stay more than that even
though the researcher attempted to maintain a pleasant and conducive interview sessions.

This may have limited the depth of investigation of the phenomenon.

1.6 Definition of Terms
The following definitions apply to terms that are used with in this study:

e Counseling Relationship: The counseling relationship refers to the dynamic
relationship established between a counselor and a research participant within the
confinement of the counseling sessions. Participants’ verbalizations of their
perceptions are assumed to uncover the essences of the counseling relationship.

e Participants’ Perception of the Phenomenon: Overt expression of perceptions
of participants was assumed to involve the thoughts, beliefs, attitudes and feelings

depicted in relation to the experience they shared with the counselor.

1.7 Scope of the Study

The study investigated the phenomenon of the counseling relationship through the
perceptions of 6 juvenile offenders. Since the study utilized phenomenological
methodology. the findings would not be viable to generalizations. In other words, the
composite textural-structural synthesis only represents the essences of the phenomenon at
a particular time and place and from the perspective of the 6 participants.

Although the scope of the study is confined to only the research participants, it can

in a loose sense. infer what the features of the counseling relationship are.



CHAPTER 2: REVIEW OF RELATED LITERATURE

2.1 Introduction

As a preface to this literature review an important point must be discussed
regarding the methodological considerations of literature reviews. This study utilized
phenomenological method to find out the perceptions of juvenile offenders about their
relationship with their counselor. Phenomenological method emphasizes the importance
of the discovering unknown aspects of the research phenomenon. It is therefore
recommended in the phenomenological tradition that researchers should set their
assumptions when conducting the study. Consequently, Moustakas as cited in Lopez and
Willis (2004) recommended that the literature review be delayed until data has been
collected. This is to prevent researchers from forming hypothesis and assumptions: they
may be inclined to do so if they undertook literature reviews. However, the researcher
had to engage in literature review prior data collection, in an effort to justify as well as
provide a contextual basis for this research methodology.

As previously noted, the purpose of this research was to capture the meanings and
experiences juvenile offenders have regarding the counseling relationship. The current
body of knowledge concerning this population focuses on predetermined, objective
measures of the quality of the counseling relationship. Furthermore, the outcomes of
counseling are measured in terms of recidivism rather than based on the progress of the
offenders. The current research sought an alternative way of investigating the role of
counseling in rehabilitating juvenile offenders. This involved investigating the counseling

relationship.

2.2 Psychological Treatment Interventions

Crime and offender risk has been the focus of numerous studies, articles, and
publications. Studies have been expended by police, courts, and corrections in an effort to
decrease the risk posed by offenders and thereby protect the public (Brendan, 2003).

Consequently, several alternatives have been forwarded and implemented to control
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offender risk and ensure public safety (Bonta, Wallace -Capretta, & Rooney, 2000).
Among these alternatives is the practice of rehabilitation.

The term rehabilitation is vague and ambiguous, often used synonymously with
therapy, treatment, and counseling (Ryals, 2003). Cavan as cited in Bonta, Wallace -
Capretta, & Rooney (2000) indicated that the basic theme that underlies rehabilitative
treatiment of offenders is that the basic cause of misbehavior lies within the personality of
the individual; and that elimination of these deficits in the personality will eliminate the
individual’s engagement in criminal behavior.

Rehabilitative treatment in turn called for the implementation of a wide variety of
counseling and psychotherapeutic interventions. Lipsey, Wilson, & Cothern (2000)
identified the major therapeutic interventions that have been engaged in the rehabilitation
of offenders. These include psychoanalysis, behavioral, social learning, client-centered.
and cognitive therapics as well as their various combinations. Moreover, in an attempt to
efficiently deal with specific aspects of delinquency, these treatment approaches were
made to evolve into a wide variety of specialized treatment programs (Latimer et al .
2003). Among these specialized treatment interventions, the major ones include,
Reasoning and Rehabilitation (R&R), Aggression Replacement Training (ART). Moral
Reconation Therapy(MRT), Multi-systematic Therapy (MRT), Community-residential.
and Interpersonal skills programs (Lipsey, Wilson, & Cothern, 2000).

Occupying the opposite position, however, punishment continued to influence
policy decisions involving incarcerated offenders. Regarding this, Brendan (2003)
indicated that penology and the criminal Justice system served as the battle ground for the
nwvo altemative responses (punishment and rehabilitation) to crime. The former argued
that nothing works in rehabilitating juvenile offenders and therefore stressed the
importance of punishment to prevent them from committing delinquent acts. On the other
hand, the latter believed that juvenile offenders can indeed be rehabilitated and
subsequently sought effective means of achieving their goal. Brendan (2003) further
hoted that the struggle among proponents of both ideals continued and subsequently came
to be known as the “nothing works / what works” debate.

This conflict of ideals, however, reached its peak in the 1970’s following the

conclusion of Martinson that nothing actually works in treating juvenile offenders.
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Martinson as cited in Bonta, Wallace -Capretta, & Rooney (2000) reviewed 231 studies
of treatment interventions and concluded that there is “little reason to hope that we have
found a sure way of reducing recidivism through rehabilitation” (p. 313). This brought
severe criticism on the proponents of rehabilitation and the effectiveness of the treatment
programs was questioned.

Subsequent studies on different rehabilitation programs also supported Martinson’s
claim or at least produced mixed results. For example, a meta-analysis of 200 studies
conducted on several treatment programs by Lipsey and Wilson as cited in Latessa,
Cullen. & Gendreau. (2002) revealed that a large number of these treatment programs
have small or no treatment outcome effects. Wilderness programs, shock treatment,
milieu programs. and vocational acquisition programs were among those interventions
that were found to be somewhat useless to offender rehabilitation.

Following Martinson’s conclusion, a number of attempts have been made by
treatment advocates to show that treatment programs actually work. Consequently,
thorough investigation of Martinson’s studies was undertaken and it was found that 40%
to 60% of the studies reviewed by Martinson reported reduction in recidivism at least for
some offenders (Bonta, Wallace -Capretta, & Rooney, 2000; Wilkinson, 2002). These
supporters of the rehabilitation philosophy, however, admitted that not all treatment
interventions were equally effective. Furthermore, their findings indicated that
subsequent studies should focus on pointing out the conditions and qualities that are
associated with effective treatment interventions (Brendan, 2003; Bonta, Wallace -
Capretta, & Rooney, 2000; Wilkinson, 2002).

In line with this. Andrews and colleagues cited in R. Wilson (2005) identified
certain principles that are associated with effective treatment programs. The risk needs,
and responsivity principles were identified as the more important treatment principles.
Consequently, an effective treatment intervention was indicated as the one that: “(a)
matches intensity of treatment with the assessed level of risk (risk principle); (b)
specifically targets criminologic needs identified during assessment (need principle); and
(c) ensures that treatment is offered in a manner that is sensitive to the personal

characteristics and abilities of the offender (responsivity principle)” (p. 320).
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Similarly, themes and features associated with successful and unsuccessful
treatment interventions have been identified by Latessa, Cullen, & Gendreau, (2002).
Latessa and colleagues reviewed the correctional treatment literature and reported that
increasing advances have been made in determining empirically established predictors of
recidivism. Anti-social values, anti-social peers, poor self-control, deficits in self-
management and pro-social problem solving skills, family dysfunction, and past
criminality were indicated as the most important predictors of offender recidivism. In
addition. Latessa, Cullen, & Gendreau, (2002) indicated that treatment programs which
recognized the above factors as causes of crime were found to be effective by a number
of studies.

The identification of treatment principles resulted in a number of changes and
refinements of the treatment interventions in correctional setting. Among these changes is
the recognition of the effectiveness of cognitive-behavioral interventions and their
subsequent dominance over other forms of treatment programs. Regarding this, Bonta.
Wallace -Capretta, & Rooney (2000) indicated that one of the important consequences of
the treatment principles is the characterization of cognitive-behavioral interventions as
the more effective style of interventions. Similarly, Latessa et al.( 2002) reviewed a
number of studies and included Functional Family Therapy, Rideau Integrated Service
Delivery Model, and the teaching youth to think and react responsibly peer helping
program ( all of which are a variety of cognitive-behavioral based interventions) among
the effective treatment models for offenders.

Similarly, Lipsey. Wilson, & Cothern (2000) conducted a meta-analytical study on
200 studies in an attempt to investigate the effectiveness of various interventions on
serious juvenile offenders. For non-institutionalized juveniles, the interventions studied
included counseling. skill-oriented programs, and multiple services (combination of
services or treatments that involved several different approaches). For institutionalized
juveniles. the interventions included counseling, skill oriented programs, and community
residential programs.

In this meta-analysis, the types of treatments that were reported to have been the
most effective for non-institutionalized offenders were individualized counseling,

interpersonal skills. and behavioral programs. These interventions were reported to have
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shown reduction in recidivism by about 40%. The researchers further noted that though
individual counseling appeared to have been effective for non-institutionalized juveniles,
it failed to be effective for the institutionalized offenders. On the other hand, the types of
{reatment interventions that were reported to have shown effectiveness for
institutionalized offenders were interpersonal skills interventions, teaching family homes
while behavioral, community residential, and multiple service programs were somewhat
less effective.

Consequently, cognitive-behavioral programs came to be recognized throughout the
treatment literature for their demonstrated effectiveness in reducing future re-offending
( Andrews. Mark. & David,1990; Andrews, 1990; Allan & Allan. 2001). This led to the
overall dominance of cognitive-behavioral programs over other types in the paradigm of
correctional treatment (D. Wilson et al., 2005). An important feature of cognitive-
behavioral programs that should be noted is that most of them do not consider the
development of a therapeutic relationship as a primary goal of intervention. Furthermore.
they are highly structured with detailed manuals and are designed to be administered by
anyone who received prior training in the specific treatment models. This, in turn,
minimizes the need for a professional counselor (Ryals, 2003). On the other hand, those
counseling interventions that emphasize the client-counselor relationships are not playing
a significant role in juvenile offender rehabilitation (D. Wilson et al., 2005; Lipsey,
Wilson, & Cothern, 2000)

Gilliland and Jamees (1998) and others, however, point out to documented
ovidence of the effectiveness of the counseling relationship outside correctional treatment
literature and insist on the importance of the relationship component of counseling. In
addition, they argue that the possible explanation for the outcome differences between
cognitive-behavioral programs and relationship oriented counseling interventions may lie
in the choice of outcome measures. Regarding this they noted that, while most juvenile
offender treatment focuses on recidivism as the outcome variable, effectiveness of
relationship oriented counseling interventions is measured in terms of interactions with
others and interpersonal adjustment. Review of studies conducted on interventions that

emphasize counseling relationship is discussed below.
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2.3 Relationship-Oriented Counseling Interventions

Theorists and practitioners have attempted to describe the relationship — or aspects
of it — between the counselor (helper) and client (helpee). However, the term
‘relationship’ is difficult to define. Rogers (1961) defined the helping relationship as:
“one in which at least one of the individuals in the relationship has the goal of
recognizing. developing, and using hidden inner resources of one of the individuals” (p.
30).

Although counseling interventions that emphasize the counseling relationship are
not exactly ‘popular’ in correctional literature, their importance has been discussed
clsewhere. Models such as choice theory, Reality therapy, and Filial therapy have been
reported as approaches that have documented evidence of the effectiveness of the
therapeutic relationship. Antoniou and Blom (2000) pointed to research evidence and
indicated that the counseling relationship exceeds every other aspect in ascertaining the
efficacy and significance of treatment. Along a similar line of argument, Martin et al.
(2000) indicated that researchers have looked for common factors across therapies that
explain treatment outcomes and identified therapeutic alliance as a significant factor;
furthermore. he noted that some of them even argued that the quality of aliiance is more
important than the type of treatment approach in predicting the treatment outcomes.
Further more Rogers (1961) also emphasized the importance of the therapeutic
relationship and noted that “Change appears to come about through experience in a
relationship™ (P.33).

In addition. several studies investigating the overall therapeutic relation have
reported findings that magnify the role of the relationship in the counseling outcomes.
Harovath and Symonds as cited in Bachelor and Salame (2000) reported an average
effect size of 0.26 between quality of the therapeutic alliance and therapeutic
outcome.Similarly. Martin et al. (2000) conducted a meta-analysis of 79 studies
investigating alliance-outcome correlation. The overall weighed alliance-outcome
correlation was found to be 0.22(N=68, SD=0.12).

Generally. the meta-analytic study concluded that a correlation of 0.22 indicates
that the alliance is moderately related to out come. In addition, the results were concluded

to be indicative of the consistency of the relation between therapeutic alliance and
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therapeutic outcome in psychotherapy. F urther more, the direct association between the
alliance and outcome identified in the meta-analysis is assumed to be supportive of the
hypothesis that alliance may be therapeutic in it self. This conclusion implied that
regardless of the psychological interventions used, the establishment of a good
therapeutic relationship alone will bring about a significant amount of therapeutic
healing. The researchers, however, admitted that alternative explanations that account for
the obtained results can not be ruled out. In spite of this they insisted that it is fair to
conclude from the empirical review that the strength of the alliance is predictive of out
come.

The above study was indicative of the importance the therapeutic relationsh p 1s
civen in psychotherapeutic interventions out side correctional setting. Even though, the
counseling relationship holds such importance in counseling and psychotherapy, very few
has been said about it in correctional literature. Among these, Florsheim et al. cited in
Lipsey. Wilson. & Cothern (2000) found a positive relationship between therapeutic
working alliance and lower recidivism. Furthermore. a review of literature by Gendreau
cited in Latessa et al.(2002) reviled that one of the principles of effective interventions
with offenders is the presence of relationships between therapist and offenders that arc
interpersonally responsive and constructive. Similarly the Justice Policy Institute as cited
in Wei and Heppner(2005) compiled accounts of former juvenile offenders who grew
into successful adults. From their description it was found that the common theme each
offender recognized as critical to their success was a positive relationship with a youth
worker.

Rvals (2003), on the other hand, conducted a qualitative phenomenological study
designed 1o explore the perceptions juvenile offenders have of the counseiing
relationship. The study revealed that the majority of the participants were reported 1o
have experienced a transition from the initial confusion to a working relationship. The
major component of the transition which was identified as the counselor’s demeanor was
characterized by participants’ as consisting of understanding mutual sharing,
genuineness, and empathy. Consequently, these qualities were reported to have served (o
alleviate anxieties and provide participants with the freedom to take risks and express

themseives.
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2.4 Recidivism and the criterion problem

It is estimated that over 250 different therapeutic approaches exist throughout the
world (Yusuf, 1996). Consequently it is very difficult, if not improbable, to find a single
criterion or psychometric device to investigate the outcomes of counseling. In addition,
cxamining the role of counseling within the context of correctional rehabilitation further
complicates the matter. Juvenile offenders typically enter counseling as part of a court
mandated agreement. Consequently, administering as well as investigating the counseling
relationship (and counseling in general) in the context of legally mandated attendance is
highly challenging. Similarly, Wilkinson (2002) indicated that counseling in the
correctional setting poses a unique paradox, where the treatment is undertaken to a large
part to fulfill the court’s demand  ( although the willingness of the offender is mandatory
to conduct treatment).

On the other hand, the concepts and approaches of counseling have been widely
implemented in correctional rehabilitation. thereby resulting in a number of specialized
treatment interventions. instead of a single profession with its own rights and boundaries
(Latessa, Cullen. & Gendreau, 2002). A meta-analytic study conducted by Latimer et al
(2003) identified 195 treatment interventions in the correctional system which
incorporate various counseling theories. The meta-analysis further identified the major
treatment outcomes used by the evaluative studies which included recidivism: academic
performance/attendance; psychological well being; family functioning; employment
gains; social skills; antisocial attitudes; substance abuse; and cognitive skills. Among
these, however, recidivism is used by the majority of treatment studies as an outcome
measure (Ryals, 2003; D. Wilson et al., 2005; Lipsey, Wilson, & Cothern, 2000). Rutter
and Giller cited in Bonta, Wallace -Capretta, & Rooney (2000) described recidivism as
repeat offence where a juvenile offender commits a subsequent delinquent act after
having been involved in the criminal justice system. Involvement in the criminal justice
system may mean being found guilty and being warned or serving time in correctional
institution. In contrast, a first time offender that does not re-offend is not a recidivist. :
Most studies on juvenile offender rehabilitation assume recidivism to be equivalent with

re-arrest.
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These studies use recidivism as a major criterion for evaluating the effectiveness of
treatment programs in rehabilitating juvenile offenders. Subsequently, treatment
programs are considered ineffective if juvenile offenders who got released after going
through the treatment program do not commit a delinquent act and therefore get
rearrested. On the contrary, if the juvenile offenders who received the treatment program
somehow get re-arrested after being released, i.e. if they recidivate, then the treatment
program is assumed to be ineffective (Latimer et al., 2003).

This, in turn, implied that treatment programs that that actually change the lives of
offenders but somehow do not prevent them from being re-arrested, are considered
worthless by this criterion of recidivism. On the other hand, if the juvenile offenders
remain with their delinquent behaviors after their release, i.e. they did not rehabilitate. but
keep themselves from getting caught, the treatment programs would actually be
considered effective. This makes the choice of recidivism as the only appropriate
criterion for measuring the effectiveness of juvenile offender treatment programs
generally doubtable.

This resulted in the acceptance (and subsequent dominance) of cognitive-
behavioral programs over other forms of treatment. Even though the treatment literature
do not give sufficient emphasis to the role relationship based counseling interventions,
these approaches have documented evidence outside correctional setting which
demonstrate their effectiveness. Models such as Choice theory, Reality therapy, and Filial
therapy provided empirical evidence for the effectiveness of the therapeutic relationship .
The findings of several meta-analytic studies have also revealed that alliance in itself is
therapeutic to clients and is predictive of treatment outcome (Martin et al., 2000;
Bachelor and Salame, 2000). Similarly, studies within the correctional context have also
confirmed the importance of the relationship between counselor and client in bringing
about therapeutic change (Lipsey, Wilson, & Cothern, 2000; Wei and Heppner, 2005).

Some studies noted the differences (gaps) in perceptions regarding individualized,
relationship-based counseling inside and outside correctional setting. Subsequently, they
have attempted to explain the causes for such contrasting attitudes towards these
relationship-oriented counseling interventions. Ryals (20003) pointed to methodological

differences and indicated that while most juvenile offender treatment focuses on



recidivism as an outcome variable, effectiveness of other relationship oriented models is
measured in terms of interactions with others and interpersonal adjustment. Implications
of this for juvenile offender counseling is that recidivism as an outcome measure may be
inappropriate. This is because programs that actually change the lives of offenders but do
not significantly reduce recidivism are viewed as ineffective. Thus, it was suggested that,
measuring juvenile offenders’ movement towards non-delinquent characteristics (rather
than whether the juvenile is re-arrested) may be more appropriate. Consequently, the
measure of effectiveness would not be recidivism, but rather the ability of the juvenile to
develop and maintain effective social relationships (Lipsey, Wilson, & Cothern, 2000).

An alternative angle for studying the role counseling plays in the rehabilitation of
Juvenile offenders could be undertaken through exploration of the counseling
relationship. The underlying philosophy of counseling emphasizes the importance of the
counseling relationship (Gilliland and James. 1998). Person-centered counseling regards
the facilitative conditions (certain characteristics such as empathy, congruence, and
unconditional regard, displayed by the counselor in his relationship with the client) as the
necessary and sufficient conditions of therapy (Rogers, 1961: Gilliland and James. 1998).
As noted previously. a number of studies also regard the counseling relationship as a
good predictor of therapeutic outcome. Therefore, by investigating the counseling
relationship, one could indirectly evaluate (in a loose sense) the role played by counseling
in rehabilitating juvenile offenders.

In Ethiopia, the treatment interventions provided in correctional settings do not
have a decorated history. On the contrary, the researcher, on his visit to Addis Ababa
Remand and Rehabilitation Home, observed that the basic foundations of treatment
interventions are absent. All the counselors who used to work for the institution left their
Jjob a number of months ago and counseling is currently provided by counselors
externally employed by Non-Governmental Associations (NGOs).In addition, all
specialized treatment interventions (like cognitive-behavioral programs) with detailed
manuals are entirely absent. What is currently provided to the juvenile delinquents is
traditional, non-directive counseling (both group and individual).

As far as the researcher is concerned, the only professional who attempted to

reconcile the problem of counseling in Ethiopia with its needs for evaluation is Yusuf
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(1998). Yusuf (1998) indicated that: the role and relevance of counseling psychology in
non-educational settings such as rehabilitation centers etc. is almost insignificant and non
existent as well” (p.9). He, therefore, poses the question, “what could one evaluate when
the counseling services to be evaluated are non-existent in the first place?”(p.9). In an
attempt to solve this dilemma, he provided different criteria for evaluating the counseling
outcome: macro and micro level evaluations. According to Yusuf (1998), the macro level
requires the global assessment of the role and emphasis counseling psychology has been
given in Ethiopia. The micro level, on the other hand, assesses deeply the outcomes of
counseling interventions at a particular setting and an overall analysis of the counselee
and counselor characteristics.

Generally. before engaging in evaluative research, the purpose and intentions for
evaluating counseling should be discussed. Evaluation should not be taken as a
threatening process (Shertzer and Stone, 1974). It should not also be done with an
inherent intention to disapprove or approve but to improve (Yusuf, 1998). To this effect.
Shertzer and Stone (1974) indicated that “the major crisis of evaluation is to ascertain the
current status of the counseling service within some frame of reference and on the basis
of this knowledge to improve its quality and efficacy” (p.399).

An alternative way of finding out the role of counseling in correctional settings is
possible through the investigation of the counseling relationship using descriptive
phenomenology (Ryals. 2003). Phenomenological research design is particularly suitable
for assessing difficult-to-define characteristics such as the counseling relationship,
through the meanings and experiences assigned by clients (Bednall, 2006). According to
Souza and Do (1999) this approach is uniquely suited to investigate the role of counseling
in the correctional system, because it “‘is based on a client-centered counseling approach

that holistically accounts for subjective experiences of research participants” (p.54).

2.5 Juvenile offenders Relationship with others

Juvenile offenders have difficulty establishing and maintaining counseling
relationships. According to Al-Yagon et al. (2004) young offenders are more likely to
have difficulties in their relationship with the ‘significant others’. In relation to this Elias

(1999) reported that authoritarian and neglectful parents were observed among higher
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proportions of delinquents. Consequently studies who have attempted to investigate the
roots of poor relationships have identified the family of the delinquents as a common
element. Attachment theory postulated that offenders’ difficulties in establishing
relationships begin with the lack of attachment to a parental figure. With the exception of
Ryals (2003), whose findings indicated that juvenile offenders have the capacity to
establish positive relationships with others, the few available studies on juvenile
offenders reveal relationship difficulties among juvenile delinquents (Al-Yagon, &
Mikulincer, 2004).

The important step that must be noted is that the majority of the data analysis was
conducted based on the Ambharic version of the participants’ descriptions. In other words.
the process of data analysis up to the identification of themes was undertaken before
translating the transcribed participants’ responses in to English. This was done in an
attempt to enable the themes to consistently reflect the meanings and intentions of the
participants. Analyzing the data based on the original (untranslated) version of the
participants’ descriptions avoided alterations and misinterpretations of words and phrases

from being reflected in the findings of the study.

2.6 Phenomenological Method

From an epistemological point of view, the phenomenological approach focuses up
on participant’s interpretation of events and allows researchers to gain insight into
participants” motivation and actions (Sela-Smith, 2002). In particular, the
phenomenological methodology is uniquely qualified to assess characteristics which are
difficult to define through the experiences and meanings assigned by clients. (Bednall.
20006)

Phenomenological research has become popular in various fields of research
(Manen, 2003); several studies have shown that phenomenology is highly beneficial in
discovering meanings and experiences of specialized populations. Conceicao-Runlee
(2001) performed a phenomenological study exploring the online teaching experiences of
college faculty in the absence of physical presence. The findings of the research showed
the faculty perceived the work to be intensive, yet rewarding. Similarly. Lee (1999)

conducted a phenomenological study on the role of cultural values in interpreting
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significant life experiences as perceived by Taiwanese Chinese. Lee noted that,
phenomenological study design was the most suitable for such studies which seek to
understand the meanings that people make from their experiences. Blodgett-McDeavit
(2002) also undertook a phenomenological study to understand the experiences of

teachers in technology training.

2.7 Addis Ababa Remand and Rehabilitation Home

The Addis Ababa Remand and Rehabilitation Home was established in 1942 as a
separate wing of the Addis Ababa Prison (Andargachew, 1988). It has been the only
mstitution of its kind. i.e. concerned with rehabilitating offenders until recently, but now
another institution has been established in Bahr Dar town (Meseret, 1996). Although the
institution used to render its services only to delinquent boys, after 1996 female
delinquents have also been committed for rehabilitation (Mekonen, 2003).

Addis Ababa Remand and Rehabilitation Home is currently under the responsibility
of the Bureau of Labor and Social Affairs of Addis Ababa Regional Administration.
Consequently, a specified amount of budget is allocated to the institution to enable it to
render its services. According to Mekonen (2003) the budget allocated in the year 2003
by the government amounted to 409,760.00 birr. This budget included salaries for the
personnel.

There are three major departments with in the institution. These are Academic
Education, Vocational and social services departments. Among these the social services
department provides counseling services to the juvenile offenders. However, in the past
few years the counseling service had been closed several times due to shortage of
counselors and other problems (Lemlem, 1999).

The types and the degree of offenses by the delinquents determine the kinds and
lengths of commitment and treatment period in the Remand Home (Jember, 1991). The
methods of commitment decided by the court could be put into three categories. The
court may put juvenile offenders under supervision but may allow them to stay with their
parents. Another alternative the court often takes is putting the offender under foster
parents. On the other hand, the offender may be incarcerated in the Remand and

Rehabilitation Home (Mekonen, 2003).
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The documents available in Addis Ababa Remand and Rehabilitation Home
indicate that the guidance and counseling service of the institution has the following
goals:

* To give proper guidance and counseling to the juveniles in groups or
individually;

e To inform the newly placed delinquent children about the rules and
regulations of this institution;

* To give professional advice to the delinquents’ families regarding the
caution and care the delinquent juveniles may need after they are released
from the institution.

® Toconduct a follow up on the delinquents after they are sent back to the
family. This is to check whether the delinquents have brought about

behavioral change or not.

However., Lemlem (1999) indicated that there is no aftercare program provided for
those that are released from the institution. A number of studies also indicated that the
counseling interventions given in the institution are of poor quality (Fekadu, 1989,
Mekonen, 2003; Lemlem, 1999). Yusuf (1998) even regarded the counseling given in
rehabilitative services in general as “non-existent.” Similarly, the researcher, upon his
visit to the Remand Home, found out that all the counselors that were employed by the
institution recently quit. Currently the counseling service is carried out by two counselors

who were externally employed by two non-governmental organizations.
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CHAPTER 3: METHOD OF THE STUDY

The purpose of the study was to explore the counseling relationship from the
perspective of the juvenile offenders in Addis Ababa Remand and Rehabilitation Home.
Consequently, descriptive phenomenological study as outlined by Clark Moustakas was

used in this study.

3.1 Participants

Participants most suitable to describe the counseling relationship are juvenile
offenders. This is because the counseling process is aimed at changing the behaviors of
juvenile offenders. Consequently, investigating juvenile offenders’ perception s of
phenomenon of the counseling relationship would be more important than the perception
of counselors. Hence, participants of this study were exclusively juvenile offenders n
Addis Ababa Remand and Rehabilitation Home who had an experience of the counseling
relationship.

During the time of the study there were a total of 20 juvenile offenders in Addis
Ababa Remand and Rehabilitation Institution who had recently received counseling
interventions. From among them, purposeful sampling was used to select 6 juvenile
offenders as participants of the study-These participants were selected from the overall
population with the following criteria in mind:

e Participants had to have the capacity to provide full descriptions of their
experiences;

e They had to have the willingness to discuss their thoughts and feelings
regarding the counseling relationship; and

e Participants had to attend at least five individual counseling sessions.

Participants ranged from 11 to 16 years of age. Of the six participants, five were
males and one was a female. Regarding their reasons for being institutionalized in Addis
Ababa Remand Home, five of the six participants were charged with theft of goods, while

one was charged with violence and fighting
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3.2 Instrument

The researcher used a semi-structured interview format to collect data for the study.
This was undertaken in accordance with several phenomenological studies which used
semi-structured interviews. These studies contended that a semi-structured interview
guide facilitates a greater depth of discussion with the participants while ensuring
consistency of data collection.

Within the frame of reference of the study, the interview guide focused on juvenile
offenders’ thoughts, feelings, beliefs, and attitudes associated with the counseling
relationship. Based on the research questions of the study, the interview guide was
adapted from Ryals (2003)to suit the socio-cultural context in which the participants of
the study are located. Ryals’ (2003) semi-structured interview guide was suitable to the
present researcher because they share the same purpose and both studies focus on the
juvenile offender population. The interview guideline comprised of 5 items (Appendix
A).

The researcher showed the interview questions to the thesis advisor who then
examined the questions and provided valuable and constructive comments. The advises
and comments were subsequently accommodated into the interview questions. Yet
phenomenological methodology permits unstructured in-depth interviews. Hence, it was
not necessary to further refine the validity or reliability of the semi-structured interview

guide.

3.3 Procedures of the Study

in order to get the desired information for the study, first formal letter was secured
from Addis Ababa University, department of psychology, which requests cooperation
with the researcher. Then the researcher showed the letter to the administrator of the
Remand Home and explained the purpose of the research. This was done to obtain the
necessary clearance to interview some juvenile offenders from the institution.

After admission was granted, the researcher discussed with the two permanently
emploved counselors of the institution concerning the purpose of the study and the kinds
of participants needed for the interview. Then the researcher, together with the counselors

contacted a number of potential candidates and selected 10 suitabie and willing
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participants. Unfortunately two of the participants were released from the institution and
another one changed his mind and refused to take the interview thereby reducing their
number down to 7.

These 7 juvenile offenders subsequently took part in the interview process.
However, after participating in the interview, the interview data of one of the participants
was discarded for failing to fulfill the required criteria. Consequently, 6 participants’
recorded interviews were used as the primary source of data for this phenomenological
study.

The interviews were carried out in a manner consistent with the essentials of
phenomenological methodology. Before engaging in the interview process, it is important
for the researcher to take the proper measure to bracket prior thoughts and feelings that
might create bias in the study. Consequently, the researcher took some minutes, before
cach interview, to acknowledge and separate existing preconceptions which he had
identified in advance (section 3. 6) Then, the researcher himself interviewed the six
participants wherein each interview lasted 20 to 35 minutes. The interviews were held
separately for each participant and were audio taped.

The researcher recognized that the phenomenological design required the
mterviewer to modify and often change the questions in an attempt to adapt to the
changing situation. Hence, the researcher forwarded questions that emerged from the
participants’ responses and, at times, even changed the interview guide depending on the
participant’s pattern of description.

Prior to conducting the interview, the researcher spent some time with the
participants in an attempt to establish rapport and initiate them to discuss their feelings
frecly. The researcher also dressed casually during his time with the participants.
Consequently, the researcher felt that the friendly informal conversation he had with the
participants prior to interview as well as his informal approach helped to initiate the
participants to discuss their feelings and thoughts freely. In addition, during the intake
mterview, the researcher attempted to empathically understand what the participants
meant and subsequently re-phrased some of their expressions to evoke further opening up
of their inner feelings. Furthermore, the researcher had identified from literature several

probing techniques including natural probes, clarification probes, recapitulation probes.
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reflective probes, and interpreter probes. At various instances during the interview

process, the intervicwer utilized a number of these techniques where necessary.

3.4 Method of Analysis of Data

The audio taped interview responses were then transcribed to pave the way for
analysis. The researcher himself hand-transcribed all the 6 audio taped responses. This is
because. the researcher recognized that he is the most likely person with the right insight
to recognize ambiguous and inaudible words. Following this, the transcribed participants’
responses were subjected to phenomenological data analysis as outlined by Clark
Moustakas.

The organization and analysis of the data begins when the researcher completes
wranscribed interviews and starts to study the material. The most important factor when
under taking research from a phenomenological perspective is that the method of data
analvsis should be flexible and adaptable to the phenomenon under investigation. Broad
steps that guide the research process are outlined by a number of pioneers among which

the 6 phases of data analysis introduced by Moustakas were used.

Phase One: The Epoche

Epoche involves a suspension of all previously held preconceptions, biases,
theories or beliefs in order to truly understand a phenomenon. The researcher of this
study engaged n this process of bracketing throughout the data collection and analysis.
The researcher identified his professional and personal beliefs and assumptions related to
juveniles offenders and counseling. Then, prior as well as during the interviews he
reminded himself of these influences and consequently attempted to be free of them. For
example, when one of the participants maintained that counseling is a waste of time, the
researcher reminded himself of his personal belief in the power of counseling and then
attempted to bracket this belief in order to fully understand the perspective of the
participant. In addition, the researcher conducted the data analysis with his colleague who
was a graduate student of Educational Measurement and therefore discussed thoroughly

whether or not the interpretations correctly reflected the descriptions given in the



interview. This attempt, referred to in Moustakas procedures as peer consultation, further

helped the researcher in preventing his beliefs from biasing the data analysis.

Phase Two: Data Collection

The data collection involved the qualitative in-depth interview. The output of the
interview was a narrative account of the participants concerning their knowledge and
experiences related to the topic of study. This narrative account provides description of
the lived or subjective experiences of the participant. The detailed process of
interviewing the participants as well as the measures taken to make sure the data
collection followed Moustakas’ guidelines was described in the procedures section

(Section 3.3)

Phase Three: The Phenomenological Reduction

In this phase of the data analysis, the researcher described the phenomenon of the
counseling relationship in textural language. Consequently, interview transcripts were
carefully read to gain a holistic understanding of the interview. Then individual
transcripts were read a second time to create a list of expressions relevant to the
experience. Then. the expressions, known as horizontal statements, were given equal
value to provide a holistic view of the experience. Although horizontalizing the
participants’ descriptions proved to the researcher to be very laborious and at times
difficult task. in the end the process gave way to a distinct set of data revealing the
thoughts and feelings of the participants.

Following that, the researcher examined the horizontal statements to determine
which statements were ‘necessary and sufficient’ for understanding the experience. The
constituents were then checked to find out if, first a particular level could be attached to
them and, second. if they could be extracted from the interview manuscript without
losing their sense of meaning. Those statements which fulfilled these criteria were
selected from among the horizontal statements and were identified as the invarian
constituents of the participants’ descriptions (Appendix B).

It must be noted is that up to this point the data analysis was conducted based on

the Amharic version of the participants’ descriptions. In other words, the process of data
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analysis up to the identification invariant constituents was undertaken before translating
the transcribed participants’ responses in to English. This was done in an attempt to
enable the themes to consistently reflect the meanings and intentions of the participants.
It is the researcher’s belief that analyzing the data based on the original (untranslated)
version of the participants’ descriptions avoided alterations and misinterpretations of
words and phrases from being reflected in the findings of the study.

Afterwards, the researcher identified characteristic themes for the descriptions of
each of the participants (Appendix C). This was achieved by categorizing and labeling
the invariant constituents with similar themes into groups or clusters. These themes were
then compared to the interview transcript to determine if they were correct reflections of
the experience. Upon reflection, the researcher became convinced that the themes were,

indeed. accurate representations of the participants’ descriptions.

Phase Four: Individual Textural and Structural Descriptions

The researcher then combined the themes with quotes from the transcripts as proof
to show that the themes, in fact, emerged from the participants’ descriptions of the
experience. This formed the individual textural description (Appendix D). Coupled with
the textural descriptions, structural descriptions revealing ‘how the phenomenon was

experienced’ were developed for each participant in the study.

Phases Five and Six: Composite Textual and Structural Descriptions

In this last phase of the data analysis, the researcher developed the composite
texturai-structural description of the phenomenon of the counseling relationship.
Consequently. he re-read each of the six separate textural description documents as well
as the corresponding structural description documents. [t took the researcher an extended
period of time and a significant amount of reflection, imagination and intuition to
compose this document. Hence seven fundamental themes commonly depicted in the

descriptions of most of the participants were identifies (Section 4.3).



3.5 Researcher’s Role in the Study

Consistent with the phenomenological tradition where reality is conceptualized as
the researcher’s perception of the experience, the researcher of this study conducted the
translation and analysis of the data based on his perception of the experience. The
researcher for instance translated the interview manuscript from Amharic to English
based on his perception of the participants’ descriptions. In other words, the researcher
translated the interview responses based on what he believed to be the intentions and
meanings of the participants. In this respect, it could be noted that the translation was not
conducted in strictly word-for-word manner. Instead it also involved a certain amount of

mterpretation.

3.6 Rationale and Assumptions of the Researcher

Bracketing, an important step in conducting phenomenological research, requires
researchers to set aside all their assumptions and biases related to the phenomenon under
mvestigation. In order to free themselves from these assumptions, researchers must be
able to recognize and point out all the assumptions.

My choice to study counseling in relation to juvenile offenders is inevitably the
result of my personal beliefs and experiences in life. I have undertaken this study in my
carly twenties and therefore the years of trouble and confusion which I have had as an
adolescent are not too far behind me. Furthermore, studying counseling psychology for
the past two years has pulled me closer to facing the difficulties that humans have to <o
through and therefore helped me become a little bit more empathic.

These and similar other factors has influenced me to identify myself with the
struggles of the delinquent population. I believe that individuals who end up being
delinquents and criminals either had problems in their family or lost their loved ones.
Consequently. I empathized with juvenile delinquents whose delinquency problems grew
out of complications in their relationships with their loved ones. 1 refrained from judging
the delinquents unless | ‘walked a mile in their shoes’. As the result, I have a belief that
the voices of juvenile offenders need to be heard and this belief, in turn, may influence
my data analysis. It may motivate me to look too much into what the participants mean

and search for underlving meanings when there are none.
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Philosophically, I believe there is more to life than meets the eye. For me, reality is
different for each person. The way one perceives reality is more important than what
reality actually is. This belief, led me to be fond of constructivism. Consequently,
phenomenology, whose thinking is deeply rooted in constructivism, appeared to me to be
an appropriate and attractive way of conducting research. In addition, I believe that the
whole is not equivalent to the sum of the parts (a fundamental concept in Gestalt
psychology) and that, description of only the observable characteristics are not sufficient
to fully understand phenomena. This further strengthened my belief in phenomenological
research method which is content on bringing about holistic understanding including
transcendence.

Therefore. this belief in holistic nature of experience, in contrast to the positivistic
and objectivist tradition, led me to attach myself to qualitative research; specifically
phenomenology. This belief of mine may thus motivate me to search too much to obtain a
pattern when it is not observable from the data.

During the past two years of my contact with counseling psychology, I became
increasingly drawn to client-centered counseling. Inspired by the works of Carl Rogers, |
came to emphasize the importance of the ‘facilitative conditions’ — conditions such as
empathy, congruence and unconditional regard which counselors are expected to provide
_ to the counselees - In therapeutic healing. I now believe that more than the theoretical
framework used, the facilitative conditions dictate the outcome of the counseling given.
This may have lec me to focus my study on the counseling relationship, which is but
another way of looking at the facilitative conditions. My emphasis on the counseling

relationship may, in turn, bias me to look for positive outcomes from the study.

3.7 Ethical Considerations

In accordance with Kvale’s ethical guidelines, the researcher took a number of
cthical precautions among which the major ones are the following.
e Participants were informed that their involvement in the study is voluntary and that they
could withdraw at any time;
o The researcher made sure that all the information obtained was handled confidentially

and that the identities of the participants are kept hidden;
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« Informed consent was obtained from each of the participants who agreed to participate in
the study. As such, the purpose of the research was thoroughly described to each
participant to free him/her from any doubts concerning the consequences of what he
might say. Participants were reassured that measures would be taken to protect their
identities. The possible benefits of the study and the discomforts that might occur as the

result of the lengthy interview were also discussed.

3.8 Trustworthiness

Trustworthiness in qualitative research is the methodological equivalent to validity
in quantitative research. The four important concepts that were followed to ascertain the
validation of this qualitative research are: Credibility, transferability, dependability, and
conformability. Trustworthiness was guaranteed through these concepts.

Credibilin requires that the findings should be able to accurately reflect the
meanings of the experience under investigation. Member checks are used by qualitative
studies as a primary means of assuring credibility. Member checks were performed on
three of the six participants. The remaining three participants did not undergo member
checks simply because they were not available when it was conducted. Accordingly. the
participants were briefly told the core themes that emerged from their individual
descriptions and asked if they truly reflected what they meant when they gave the
interview. All the three participants confirmed that the ideas to be coherent with what
they had felt and what they wanted to say during the interview.

Transferability refers to the ability of the research to generalize to other areas.
However, results of phenomenological research, by nature, only apply to the participants
interviewed. Therefore, the findings of this study directly apply only to those who
participated in the study. However, the findings of the study could provide, although
indirectly, a great deal of insight into what juvenile offenders in general may experience
in the counseling relationship. In other words, the results of the study are not directly
transferable to other areas, although the results may indirectly provide in depth
understanding of the thoughts, feelings and meanings juvenile offenders experience in
relation to the counseling relationship.

Dependabiliny: of research, on the other hand, requires that the data is collected

through a consistent process that is able throughout the study. Consequently, the
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researcher attempted to ensure that the data was collected in a consistent manner in a
number of ways. An interview guide was prepared with the intention of maintaining the
consistency of the interviews conducted. Furthermore, the researcher invited his
colleague (a second year Masters student of Measurement and Evaluation), who is well
acquainted with qualitative research, to review the data analysis and conclusions. These
attempts were assumed by the researcher to have provided the study with a stable, and
thus dependable, process of data collection.

The concept of conformability ensures that the collected data provides support as
well as confirm the findings of the study. The main precaution recommended to ensure
conformability is peer debriefing, which involves revising the data analysis with an
individual who is familiar with qualitative methodology. The researcher attempted to
ensure conformability by working together with a colleague (who is a second vear
Masters student of Measurement and Evaluation stream) throughout the data analysis.
Consequently. the researcher and the fellow colleague exhaustively discussed to what

extent the findings correctly reflected the interviews of the participants.



CHAPTER 4: PRESENTATION OF THE DATA

4.1 Introduction

Chapter four is organized into three sections. The first section provides
demographic information of the participants. The second section provides the textural
description of each of the experiences of each of the participants. This is to understand
the phenomenon from the perspectives of each of the participants. The third section
involves the composite textural-structural description which is the final data obtained

after processing it through all the steps of phenomenological data analysis.

4.2 Participants of the Study

Participants for this study were selected based on the criteria indicated in chapter 3
The participants needed to have: experienced the phenomenon of the counseling
relationship; the capacity to provide full descriptions of their experiences, and had at leas
five individual counseling sessions.

The common characteristics of the participants of the study are summarized on
table 1.

Table 1: Profile of participants

Age Gender Legal Charge Sessions Attended
Pl S Male Theft of goods 7
r P2 15 Female Theft of goods T
I P3 14 Male Theft of goods 8 -
P4 11 Male | Violence and Fighting 3 y
P 15 Male Theft of goods 6 5
PG 16 Male Theft of goods 5 Y

Participants ranged from 11 to 16 years of age. Of the six participants, five werc
males and one was a female. Regarding their reasons for being institutionalized n Addis
Ababa Remand Home, five of the six participants were charged with theft of goods, while

one was charged with violence and fighting ( Table 1 ).
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Throughout the interviews, participants expressed similar qualities related to
counseling relationships. In order to facilitate understanding of the phenomenon of the
counseling relationship, these qualities were divided into themes. It is important to note
that, consistent with the phenomenological method, these themes were generated from
the experiences of the participants that were obtained through the interview. The
phenomenological method stresses the importance of discovery rather than interpretation
(Morrow, 2007). These themes were, therefore, organized in order to facilitate discovery

across all aspects of the counseling relationship..

4.2 Individual Textural-Structural Descriptions

In this section, a separate description of the experiences of each of the participants
concerning the phenomenon of the counseling relationship is presented. Furthermore, the
individual textural-structural descriptions include all themes that emerged out of the
descriptions of each participant. These themes were then merged together and along with
the researcher’s reflections provide a holistic description of each participant’s experience

independent of the others.

P1: Individual Textural-Structural Description

Before his initial contact with the counselor, P1 held certain set of preconceptions
about the counseling relationship. Accordingly, P1's attitude towards counseling was
clouded by his belief that he would not get any benefit from his subsequent relaticniship
with the counselor. Instead he preconceptualized his sessions with the counselor as the
time when discussions over routine matters like drugs and alcohol would only occur. He
indicated. “*(I thought) when we meet our discussion would (only) be about matters like
addictions or alcohol.” Similarly, P1's attitude towards the counselor was far from
positive. On the country' even before getting to know the counselor, P1 was worried that
the counselor had a hidden intention of putting him in harm's way. He insisted, *I
assumed that he (the counselor) thought of things that bring me harm™. Subsequently,
feelings like mistrust, worry, and poor expectations towards the counselor and the
counseling relationship characterized P1's preconceptions before his initial encounter

with the counselor.
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Even though P1, entered into counseling with misconceptions, soon after he met the
counselor. he found out that the counselor was not who he imagined him would be. He
maintained, “(The counselor) is not (the kind of person) that would hurt us”. Eventually,
following the counselor's lead, P1 slowly started to disclose his private side to the
counselor: “after he told me his life story, I said ok and told him a little about my life
story”

As the two started to open up to one another, P1 discovered commonalities in their
life stories. “He told me his life story; when I associated it with mine, it's the same.”
Consequently, P1 no longer perceived the counselor as an outsider or as a source of
threat. Instead P1 realized that the counselor is a person who went through similar
challenge in life and can be a person he could turn to for advice and support. P1
maintained. “when he (the counselor) was young, he had addiction and so I ask him how
he overcame it... because I want to free myself from addiction.”

Over the course of their encounters, P1's relationship with the counselor grew into
more intimate and meaningful interaction; “our relationship kept going stronger and
stronger (to a point where we were) relating with each other in a brotherly manner™.
Hence. P1's relationship with the counselor emerged from an initial encounter clouded by
misconceptions, doubts and mistrust and progressed into more meaningful and intimate
interactions conducive for P1's individual growth.

P1 believed that he acquired several benefits from his relationship with the
counselor. According to P1, the counselor's advises were strong enough to bring about
marginal changes in his way of life. He held, “when he (the counselor) came and advised
me. my life changed a little”. P1 further attributed the positive changes in his behaviors to
the counselor's presence in his life. “(My relationship with my family improved) because
[ meet with him and he (the counselor) advised me”, “because he gives (shows) me good
approaches (alternatives). I think it's his (contribution)”. By comparing his thoughts and
feelings before and after he met the counselor, P1 spoke in favor of the counseling
relationship. Consequently P1's previous life was tainted with addiction, repeated escape
attempt, chronic relations with family members and theft. His thoughts and plans at that
time were none other than further engagement in his destructive behaviors. “Before he

came | told myself that | would smoke, steal; (1) will not get back together with my
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family”. After attending subsequent counseling sessions, however, P1 realized that, “the
way | lived up to now is useless; I believe that it is better to make peace with my family
and pursue my education”. In addition, after counseling, P1 vowed never to return to his
old destructive habits again “... because he advised me, I will not steal after I go out (of
this institution)”.

P1's impression of the counselor's approach was that he frequently engaged in
advise-giving throughout the counseling session. “When we meet, he (the counselor)
gives me advises, lots of advises...” Nevertheless, P1 maintained that the counselor's
active involvement by giving advises was helpful, “... (the counselor was) giving me
advises that are essential for me, advises that are simply precious...”” Furthermore, where
it was relevant, the counselor was repeatedly engaged in self-disclosure, “He told me his
story... in relation to chat”. The counselor's self disclosure in turn helped P1 to open-up to
the counselor and enabled him to transform his thoughts “after he told me his life story, |
said ok and then in turn, I told him a little about my life story... I told myself that when |
¢o out | would free myself from addiction.”

[n addition, the counselor at times took on the role of sympathizing with P1 and
counseling him about his problems; “(he said) don't worry, your time will come and your
will be released™ hence the counselor's approach was characterized by active engagement
through advise giving, self-disclosure and consolation.

Communication between P1 and the counselor involved mutual sharing of
information. “after he told me his life story, I said ok and then in turn I told him a little
about myself”. He indicated that he was mostly engaged in asking the counselor advises,
"I ask(d) him a lot what I should do and how I could get rid of (my) addiction™. P1
further mentioned that most of his communication with the counselor took the form of
“question and answer and he (the counselor) responds with clarity.”

The relationship between P1 and the counselor came to an abrupt end when he
suddenly stopped coming. “It has been 14 days since he last came and I have no idea
why.” The counselor's sudden departure left P1 sad and helpless, “I was very sorry
(because) he stopped coming”. Being abandoned however, did not lead P1 to develop a
negative attitude towards the counselor. On the contrary, P1 was left wishing that the

counseling would resume and anxiously awaiting opportunities to meet with the
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strong relationship; “After coming three times or so and when she started talking to me
openly... our relationship got stronger."

Regarding her tendency to disclose personal information to the counselor, P2
reported seemingly contradictory opinions. Although, on one hand, P2 maintained that
'there is nothing' she would hide from the counselor.

On the other hand, P2 indicated that she would disclose only those things which are
appropriate; “If I was asked (to reveal my secrets), I would tell her those which would be
told™; I tell her what [ believe is useful”

In addition, P2 indicated that she does not prefer to seek help from others to solve
her problems. In contrast, P2 insisted that she wants to solve her problems on her own.
She held. "I have not faced any problems; but even if there was. [ would not do it... I
should overcome (obstacles) on my own.” To that end, P2 pointed out that although the
counselor encouraged her to reveal her inner worries and fears, she reclined the
counselor's offer: 1 mean, she had asked me- 'tell me how you feei' -but I said there is
nothing.” P2 also indicated that, during the counseling sessions, the counselor confided
her personal experiences in relation to P2's pressing issues; ... she would tell me a little
about her life based up on my (life situation).”

P2 displayed a positive attitude towards the counselor. Accordingly, she
maintained. '... her (the counselor's) character was good; she has the (proper) character at
the proper situation'. Through out the counseling sessions, the counselor seemed to have
engaged in active advice-giving; '(the counselor told me) that I should behave the way
they would want me to.... so she (the counselor) told me what [ would have to do to make
my mother understand'. Initially, the counselor also offered P2 the chance to express her
feelings. However, P2 failed to take the initiative to describe her problems and hence, the
counselor resorted to actively asking her specific questions concerning aspects of her life
and then giving her advises. P2 indicated, "how did you end up fighting with your
family?"; 'How could you be like this?"; 'you should say sorry to your mother' and so on
that's what she says, what makes us fight is the kind of thing she asked me...” In addition,
the counselor took extra precautions to make sure that P2 was not pressured in any way to
describe her problems and P2 found this to be among the desirable features of the

counselor: “when she asks me, 'are you feeling nervous?', 'are you tired?' she would make
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me (feel) relaxed and free...” the counselor's approach taken to bring about behavioral
changes also involved giving assignments to be contemplated for the next counseling
sessions, “If she (the counselor) came on Tuesday, she would go after giving me
assignments for Friday; things I should think about before coming (to counseling).”

P2 believed that there was clarity of communication with the counselor. P2
indicated that the counselor was mostly engaged in inquiring (questioning) and advise
giving, while she (P2) was mostly preoccupied with answering the questions forwarded
by the counselor. P2 maintained, “I tell her about things which she would ask me: | gave
her answers for her questions...” she also pointed out that 'if there are things I do not
understand, I ask her back.” The counselor, in turn, made sure .that her questions were
clear. “When she asks me something... she would do it in a way that I would understand. .
she would repeat (things) I didn't understand...”

P2 believed that the counseling relationship brought about positive changes in her
life. She held. “starting from the time we started meeting, there is a change in my life.”
However, the counselor was not successful in reconciling P2's differences with her
mother which is one of P2's major problems. Yet, P2 maintained that the counselor did
what she could “her (contribution) is very much enough; yes she did what she could.”
Instead of attributing this failure to the counselor, P2 claimed responsibility “It's not her
(the counselor's) fault, she did what she could do; the problem is with me as well as my
mother.” In relation to the termination of the counseling relationship, P2 only revealed
the feeling of satisfaction over the advises she received from the counselor before they

parted; “‘she left after giving me advises in a good manner.”

P3: Individual Textural-Structural Description

Before the start of the counseling relationship, P3 expected that the counselor
would get him into orphanage. He indicated, 'T thought he was from (a charity)
organization'. Although he entered into counseling with such a wild hope, the counselor
soon informed him clearly that he was there only to provide guidance and counseling; ...
he told me.' I came to give you advises'.” This left P3 frustrated and disappointed, *... |

felt a little disappointed because it was not as | expected...”
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On the first session, P3 also learned that the counselor would use P3's case for
completion of his second degree. P3 stated “... he told me - 'I would get a second degree
with it and it would also benefit you'.” This realization made P3 believe that the
counselor's offer was not genuine. He confessed, “... to tell you the truth, I thought he
would take advantage of me.”

Consequently, the first sessions were clouded by lack of trust, disappointment and
uncertainty that resulted from unfulfilled expectations. Soon however, through the
counselor's sincerity and dedication, P3 came to realize that his preconceptions were, in
fact, mistaken. P3 maintained, “... when he told me a lot of concrete things, I came to like
the man a lot™; “when he talked to me genuinely, I (understood) that his advises could
change me.” Eventually. the two developed a more intimate relationship whose intensity
in P3's words were described as 'like my brother, like my family member'.

In the course of the relationship, P3 developed a positive attitude towards the
counselor. For P3. the counselor was like ““a family member who came to visit you- that's
how I felt...” Similarly. P3 approved of the counselors approach; “His approach is very
£ood.” The counselor's tendency to empathize with his problems and the soundness of the
counselors advises made an impression on P3. He described, "are there kids who are
bullying you?... do you stay the whole day in the house? he says those things... and shares
my problems a little...”; “*He advises in such a way that it would get through to the mind.”

P3 was hesitant to fully disclose his private life to the counselor. He indicated *... |
did not tell him everything; I revealed to him part of it.”” P3's reluctance to open up
stemmed from his fear that he would be charged for his untold (unrevealed) deeds. He
claimed, "I kept it from him because I thought he would take me to court and get me
convicted.” After establishing a more intimate relationship, P3 indicated that he
confessed everything to the counselor; “yes, then when I got very close with him, |
became very open and told him (my secrets).” On the other hand. throughout the
counseling relationship. P3 never disclosed his inner feelings to the counselor; ““1 haven't
told him this kind of thing.”

P3 described the outcomes of the counseling relationship by comparing his
thoughts and feeling before and after counseling. Before engaging in the counseling

relationship, P3 indicated that thoughts of abandoning his destructive habits did not cross
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his mind. He held, "'l have never thought about work or change (before).” Instead, P3
assumed that soon after his release from the rehabilitation institution, he would plunge
back into his old life style; “I thought that again when I go out I would be an addict;
where else would I go?”” However, after undergoing counseling, P3 experienced change
in his thoughts and behaviors. He claimed, “yes, I have felt that (I have gone through)
changes... when | go out (of this institution), I will not live on the streets... not to appear
dirty or less than others.” Similarly, P3 indicated, “I have decided never to use drugs...
ask forgiveness those people whom (I hurt) and live with them there...”

Termination of the counseling relationship was accompanied by strong emotions
for P3. On one hand, P3 was disappointed by the abrupt termination of his relationship
with the counselor. He maintained, “...since he told me he had an exam, I said I didn't
want any (advise): he went and never came back.”’Although P3 longed for the
relationship to continue, he was at the same time unhappy over the fact that it suddenly
came 1o an end. On the other hand, P3 hoped that he would continue his relationship with
the counselor after he is released from the rehabilitation institution. He indicated, “I
would be happy if I receive advises (from) him outside this (institution)... I would like to
00 and visit him at least twice a week.” P3 was consoled by the fact that he had received
the counselor's address; “He had told me the specific time and place in Sidist Kilo where

| could find him.”

P4: Individual Textural-Structural Description

According to P4, the counselor's approach was targeted towards motivating him to
express his inner feelings. He maintained, 'If (you) observe the way she talks and her
facial (expression) she was trying as much as possible to make us tell her our inner
(secrets)’. However this attempt undertaken on the part of the counselor was not
perceived by P4 to be genuine. Instead, he suspected that the counselor was trying to trick
him into telling her his secrets. P4 insisted,..." in such a way she slowly tried to find out
our inner (secrets)'.

In an attempt to encourage P4 to open-up and to facilitate rapport, the counselor
gave him several promises and assurances. These include confidentiality. 'T will never tell

any one what you did'...; promise of early release, 'she said, you would soon be realsed'. 'l
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would defend your right' and so on.' P4 gave his over all perception of the counselor's
approach as, 'an average level (standard)'.

P4's description of the counselor was filled with statements of restatement and
suspicion. P4 was doubtful, whether the counselor's effort was sincere or not. He
suspected that the counselor secretly intended to expose his inner thoughts, ... I hear that
she tells to judges about the kids with bad behaviors, ... she listens to our private sides
then she would go to court and would induce bad things to befall upon us...' Moreover,
P4 became convicted, in spite of the counselor's repeated promises that he would be
released. This made P4 resent the counselor; when I witnessed (what she did) I concluded
that she does not have a good attitude for others'...

P4's relationship with the counselor underwent a significant change over the coursc
of the counseling. During the first sessions P4 maintained a good relationship fueled by
the promise of being released. P4 indicated *... we came to have open and pure
relationship.” But soon P4 realized that his relationship with the counselor would not
keep hint from conviction. Consequently, P4 started suspecting whether the counselor,
had a hand in his conviction; “how could she know whether I would be released or not?
she would not say [ would be released without any clue; I started suspecting that she
might know something.” Moreover, the counselor's failure to provide a satisfactory
reason for her 'unkept promise' further aggravated their relationship. P4 held, 'she did not
give me a satisfactory answer when I asked her why she said that.” P4 finally broke off
his relationship with the counselor when he felt that ceased to be beneficial, I told her
since | am not going to experience any change I will not receive advice (any more).”
Afterwards, P4 changed his mind and sought the counselor's guidance. However, he was
soon disappointed because the counselor no longer attempted to offer her advises. P4
described the rapid deterioration of their relationship as, “1 used to be very intimate with
her like my sister but now she does not talk to me... she only says ‘hello’ when she passes
me by.”

P4 believed that he should never confide his inner feelings and secrets to anyone -
not even the counselor. He maintained, “It is in my nature never to reveal my secrets to
anyone.” He indicated that he kept his secrets to himself because, “people cannot be

trusted.... someone whom you trusted could betray you; and if I reveal everything to her
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(the counselor) it us as if [ have told it to everyone.” But this had not kept the counselor
from encouraging P4 to confide in her, “she tries to make me spill out a lot of things.”
However, P4 resisted the counselors attempt and only told “her about things in this
compound.” P4 also specifically instructed the counselor, “talk to me about my situation
(only).” He insisted, *“... T want only the external things (problems) to be overcome (death
with).”

P4's perception of the communication between him and the counselor involved
mutual understanding and openness. Hence, before their relationship deteriorated, P4 felt
that the counselor was perceptive and empathic: “she found out some thoughts about my
personality what I like and don't like, she started to understand what I should be asked
and so on.” P4 further identified genuineness; “she tells you what she felt openly.” P4
also indicated that he responded with similar openness and genuineness; “If there is
something [ felt (bad) about, I also tell her openly.”

P4 was not satisfied with the benefits he got out of his relationship with the
counselor. He was grateful to the counselor for helping him settle in the correctional
mstitution; I know nothing about this institution when I got in; she was the one who told
me the rules of the institution...” However, other than that, P4 believed that he did not
benefit from the counseling relationship. He insisted, “there is nothing that came out of it
(the relationship).”

P4's belief that he was not getting what he bargained for subsequently led him to
willingly end his relationship with the counselor. He maintained ... I told her since [ am
not going to experience any change, I will not receive advice (counseling).” Soon after
his frustration over his conviction subsided, however, P4 wanted to resume his
discussions with the counselor; “after my conviction, I wanted her to advise me.”
However, the counselor did not attempt to re-invite P4 to receive counseling and this led
P4 to further disappointment. P4 argued, “she shouldn't have given up on me even if I left
her.” He further indicated, “I was very disappointed because, while I was longing to

receive guidance from her, she didn't call me... she kept silent.”



P5: Individual Textural-Structural Description

PS5 did not expect that something constructive would come out of his relationship
with the counselor even before engaging in counseling. He disliked the idea of
participating in counseling and did not believe it would rehabilitate him.

PS5 maintained, *“I don't think I had a very good attitude for the counselor when we
met for the first time... just because he advises me like this, would I stop using drugs?; or
would I stop stealing?”” P5 entered into counseling with this skeptical attitude. Yet, during
the first sessions, the counselor revealed his concern and care with such questions as,
“who do you want to be?”’; “do you (really) want to leave this place?”’; “do you (really)
want to go to school?”” Consequently, PS5 was pleased with the counselors approach.
“When we met a first, his approach was good.” Soon, P5 realized that his imagés of the
counselor as well as counseling were not accurate and quickly begun to relate with the
counselor. He indicated, “when he came back for the second time, we made an appealing
relationship (discussion).” Eventually, the two became every intimate and P5 discovered
hat engaging in counseling had its benefits; “but when I started being close to him. |
understood that (receiving counseling) was very good.”

During the course of their relationship, PS5 slowly developed a favorable impression
for the counselor's approach. Before engaging in counseling, the counselor gave P35 an
opportunity to point out aspects of his life which required guidance. P5 indicated. “he
asked me; ‘about what do you want me to advise you?' I said, 'about my education and
about (overcoming) addiction.” After setting the goals of counseling with PS5, the
counselor then went on to give advises and guidance; “he advised me to focus on my
education, not to give in to addiction and similar other things.” P5 further stated the
advice of the counselor he noted to be most memorable; “he said, ‘don't be destructed by
football when there is school, and don't involve yourself with drugs when there is
football.” Moreover, P5 came to be very fond of the counselor's advices; “it is very good;
especially the advises he gave me about my education, I think it was good.”

P35 also claimed that he was intimate with the counselor enough to confide his
secrets without hesitation. He held, “our relationship (closeness) is good... if I have some

(secrets), [ tell him.” P5 further insisted that there is nothing he kept hidden from the
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counselor. Similarly during the course of the relationship, the counselor revealed his
private life to PS; “he also told me about himself.”

The communication during the counseling sessions was characterized by
proportionate involvement of both the counselor and P5. The counselor gave priority to
the questions that were forwarded by P5. The remaining time was allocated to discussions
usually initiated by the counselor. P5 indicated, “he does it equally; if there is something
I ' would like to ask him he gives me time, if there isn't then we discuss for around thirty
minutes.”

PS5 believed that his relationship with the counselor has brought constructive
changes in his life. He admitted, “yes, there are lots of changes.” P5 further pointed out
specific benefits that were the direct result of the counseling relationship *... he made me
become more focused on my education and stop using drugs. When I go out, [ want to
continue my education... I now know how to overcome my addiction problems.”
Moreover, PS5 indicated that the counseling relationship was heading in the direction
which would empower him towards manifesting a more thorough change in his life. He

held, “It's very good. It is going in the direction which would bring me change.”

P6: Individual Textural-Structural Description

P6 mitially displayed a positive attitude towards the counselor. The fact that the
counselor was offering to provide counseling- that alone was a sufficient evidence for P6
to believe that the counselor cared for him. He maintained. “since he gave me counseling
service, [ have a good opinion of him; (I understand) that he cares for me.” Although P6
had good faith over the counselor, the two did not succeed in becoming more intimate;
“we were not that much close; he doesn't know a lot about me.” As to the reason that
prevented them from improving their relationship, P6 initially responded. “I don't know
why.” But later he suggested that it might be due to the weakness of the counselor's
approach; “he only advises me a lot... he was not making sure that I was following
attentively.”

However, just as their relationship was showing signs of improvement, the
counselor suddenly stopped coming, “it was improving a little, but in the midst of that. he

terminated 1t.” This caused P6 severe resentment and he subsequently abandoned the
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traces of behavioral changes he might have acquired from counseling relationship. P6
insisted, **...but now, when he stopped coming, I felt that all the things he taught me were
of no use.”

P6's attitude towards the counselor was strongly affected by the sudden termination
of the counseling sessions, consequently he used strong words to express his resentment;
*... what he did meant nothing to me”’; *“... since he stopped coming, it doesn't bother me
at all. It is good that we did not become intimate.”

P6 forwarded a number of complaints and criticisms regarding the counselor's
approach. To begin with, P6 was not satisfied with the counselor's attempts to get to
know him. P6 insisted **... he doesn't know me.” He claimed that the counselor just kept
forwarding advises “about those things which would do me good.” P6 further indicated.
“I wasn't interested in keeping (his advises) in my mind.”” Subsequently P6 confessed that
throughout the session, he was not paying attention and attributed his lack of involvement
to the counselor's failure; “my thoughts were drifting somewhere else, he was not making
sure that | was following attentively.”

Regarding expression of personal thoughts and feelings, P6 claimed that he did not
keep his thoughts hidden from the counselor unless he forgot about it; “Yes I told him
about the things which he asked me .... I might have forgotten to tell him though.” Yet PO
held that he never experienced any emotional problems and hence did not disclose his
inner feelings to the counselor. He exclaimed, “Oh no! I don't have such kind of
problem.” P6. on the other hand, indicated that the counselor “never talked about
himself.”

P6 argued that the counseling relationship hasn't brought him any lasting benefits:
“there is nothing I have benefited. I haven't brought any change.” Moreover, he blamed
the counselor for the abrupt termination of the counseling relationship; “yes, it is only his
fault. He was the one who stopped coming.” Although P6 insisted that he was “not
disappointed at all' by the way their relationship ended. it in fact, caused him severe

resentment and frustration.
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4.3 Composite Textual - Structural Description; Essences of the

Experience of the Counseling Relationship

The last step in the phenomenological reduction process involves the synthesis of
the data into composite textual-structural description. This step results in the
identification of the essences of the experience under investigation. Husserl as cited in
Marek (1999) defines essence as 'that which is common or universal, the condition or
quality without which a thing would not be what it is' (P.125). Consequently, the
common textural and structural descriptions are 'intuitively integrated' thereby bringing
forth the essences of the phenomenon (Manen, 2002).

By following the phenomenological method of data analysis, the researcher
determined seven fundamental themes which were the common focus of discussion of
most of the participants Preconceptions; first sessions; process; counselor's approach;

henefits: client's self disclosure’ and end of the counseling relationship.

I. Preconceptions

Preconceptions involve the various beliefs, attitudes, ideas or opinions about the
counseling relationship which were formed in advance. As is evident from the individual
textural and structural descriptions, these set of pre-existing thoughts and feelings
affected the participants’ subsequent relationships with their counselors.

Most participants held negative preconceptions about the counseling relationship
before ever experiencing it. P2 for instance, thought that his sessions with the counselor
would be filled with routine matters like drugs and alcohol. He maintained, (1 thought)
when we meet, our discussion would (only) be about matters like addiction or alcohol.”
His attitude towards the counselor was not any different. Even before ever getting to
know the counselor. P1 was suspicious that he had a hidden intention of putting him in
harms way. *I assumed that he thought of things that bring me harm.” Another juvenile
offender. P2. also believed that the counselor only came for her own benefit. P2 recalled.
“] mean, she is a student like me, (I thought) she is studying (my case) for her education.”
P2 also expected that the counselors would soon abandon her after obtaining the
information she was looking for. “1 mean, a lot of people come here like this; they would

talk to us and then they would stop coming after two days...” In another interviews, PS
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had drawn a negative image about the counselor and the counseling relationship. P5
disliked what counseling stood for and was severely skeptical of its ability to free him
from his behavioral problems. “My expectations for counseling were very bad, 1 used to
hate this kind of thing... ‘(I used to think) just because he (the counselor) advises me like
this, and would I stop using drugs? Would I stop stealing?”’

Similarly, P4 seriously doubted the sincerity of the counselor's offer-that she would
like to help. He heard that the counselor was leaking information about some of her
clients (young offenders awaiting trial) to the judges who were presiding over their case.
This led P4 to become reluctant to put his trust on the counseling relationship. “We
assumed that she would just listen to what we say and inform the office (authorities):
other than this we did not expect that any effort or change would come.”

P2 on the other hand, totally misconceived the very nature of the outcome he
sought to obtain from the relationship. He painted the counselor as a man who was there
to get him into orphanage ““1 thought he was from (charity) organization.” Upon learning
the true purpose of the counselor's presence, P3 temporarily ended up being frustrated
and disappointed; for in his eyes, it would have been better to get accepted in an
orphanage than to receive counseling ... I felt a little disappointed because it was not
what I expected.”

Only one participant's (P6) description did not involve negative perceptions. Yet he
did not describe any positive preconceptions in about the counseling relationship either.
Hence. participates did not engage into counseling carrying a favorable impression of the
counseling relationship. Instead, their thought was filled with suspicion of the counselor's
intention: underestimation and skepticism concerning the counseling relationship’s
capacity to meet its goals; misperception of the aim of the counseling relationship: and
doubts of facing abandonment. This, in turn, had an impact on the counseling relationship

and affected the subsequent sessions.

I1.First Sessions

The descriptions of most of the participants reveal first sessions characterized by
obstacles hindering the emergence of proper relationships. Most participants entered nto

the counseling process with negative perceptions. This, in turn, led them to display
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feelings that posed problems and subsequently delayed the counseling relationship from
taking root.

For example, P2 was uncooperative and passive in the first session; ... [ showed
her a grim face.” P2 presented such an uncomfortable expression that the counselor was
forced to resort to financial reinforcement to encourage her to open up “... after wards she
gave me ten birr because she was worried that I would not respond to her.” In addition.
P2 identified her discomfort in dealing with strangers as the factor that further delayed
the counselor from establishing rapport with her. “She is new, I am new and so we were
not that much close... and I also tend to be stiff when I met someone new.”

Another interviewee, P3, also experienced difficulty relating with the counselor.
Upon learning that his expectations would not be fulfilled, P3 displayed disappointment
and frustration during the initial session. “Well, I felt a little disappointed because it was
not as I expected...” P3 also discovered that the counselor aimed to benefit from the
relationship which, in turn, made him suspicious ... he told me-‘I would get a second
degree with it and it would also benefit you...’- to tell you the truth; I thought he would
take advantage of me.” The subsequent result was P3's loss of interest to involve himself
in the counseling process. “At first, we were not close: I stared somewhere else when he
talked to me.”

Similarly, P4 carried his doubt and suspicion towards the counselor into the
relationship. He claimed “she is doing these things to try to be close (intimate) with us;
nothing else.” Consequently, this made it difficult for the two individuals to bring trust
and sincerity into their relationship. P5 also reported that his first sessions were tainted
with feelings of hostility and negative attitude. “I don't think I had a very good attitude
for the counselor when we met for the first time; [ hated it...”

Hence. first sessions were characterized by feelings of uneasiness, doubt, mistrust
or disappointment amongst most participants. For the participants, these feelings were
more often associated with the negative preconceptions they carried into the relationship.
Consequently these unfavorable feelings acted as obstacles which delayed the

strengthening of the then fragile counseling relationship.
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II1. Process

Most participants' descriptions reveal a trend of progress in the counseling
relationship. 'Process' in this context involves a pattern of change occurring on the
counseling relationship across the time dimension.

Most participants entered the therapeutic relationship holding negative
preconceptions about the counseling process or the counselors. However, they soon
experienced a shift in their beliefs and attitudes about the relationship after getting to
know the counselors. P1 for instance, discovered that he had the wrong impression of the
counselor. “(the counselor) is not (the kind of person) that would hurt us.”” Eventually,
following the counselor's lead, P1 slowly started to disclose his problems thereby giving
rise to a stronger relationship which was founded on trust and openness; ... after he told
me his life story. I said ok and then in turn I told him a little about my life story.” Another
interviewee, P2 changed her previous views and developed a positive attitude coupled
with trust for the counselor after experiencing firsthand the counselor's commitment and
genuineness. P2 stated, “It is not what I expected... repeatedly coming all the way here
for me, giving me advice... when she started talking to me openly... our relationship got
stronger.” The fact that the counselor was a woman gave P2 an additional comfort which
intensified their relationship even further.

For P3. the counselor's genuineness and convincing advises appeared to have
brought about willingness to open up to the relationship; “at last around the third advise
(soon) when he told mic a lot of concrete things, I came to like the man a lot™; ... ihe man
approached me with openness, his genuineness made me very glad.” PS5 attributed his
dynamic change of attitude to the counselor's demeanor. “At first, I did not expect
anything but now I came to realize that it is very good... his approach was good; he asks
me everything.”

For these participants, over the course of the sessions, the counseling relationship
showed marked progress towards a state which is more conducive for behavioral change
and therapeutic healing. This progress occurred as the participants became more and
more aware of the counselor as well as the outcomes of counseling. In addition, the
counselors' demeanor and repeated efforts served to strengthen their relationship with the

participants.
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Participants P4 and P6 however, experienced deterioration of their relationship with
their counselors. P4 kept on suspecting that the counselor was spying on him and the
counselor, in turn, failed to convince him otherwise. “I started suspecting that he might
know something... she did not give me a satisfactory answer when I asked her why she
said that.” The counselor's failure to keep her unrealistic promises contributed a lot to
worsen the circumstances of their relationship. “She said, 'you would soon be released':
when I though I was going to be released, I was unexpectedly convicted.” P4, on the
other hand, expressed frustration over sudden termination of the relationship just as he

was starting to open up to the counselor

I'V. Counselor's Approach

The counselor's approach involves all behaviors of counselors which were
displayed during the counseling sessions in an attempt to bring about behavioral change
on the participants. The approaches of the counselors made a vivid impression on all the
participants. For most of those participants, the counselor's demeanor helped to ease them
into opening up to the relationship. For example, for P1, the counselor's self-disclosure
reassured him to. in turn, confide in him his life story, *... after he told me his story, I said
ok and then in turn I told him a little about my life story.” P2 realized that the counselor
was sincerely concerned about her following the counselor's expressions of empathy.
“When he asks me, 'are you feeling nervous? Are you tired?’ she would make me (feel)
relaxed and free...”” Consequently P2 gave up her doubt on the counselor which served to
strengthen the relationship. Similarly, P3 was also captivated by the counselor's remarks
of concern and empathy; "... are there kids who are bullying you? are you not keeping
yourself clean?; are you facing food shortage? do you stay the whole day in the house?”
He says things like this and shares my problems a little.”

For two participants, however, the counselors' approaches failed to redirect them
towards developing meaningful relationships. P4 was not impressed by the counselor's
demeanor and clang on to his suspicion of the counselor. “If (you) observe the way she
talks and her facial (expression) she was trying as much as possible to make us tell her
our inner secrets.” PO was also equally critical of the counselor's approach; “my thoughts

were (drifting) somewhere else; he wasn't making sure that [ was following attentively.”
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He maintained, ... he advises me a lot (only) about things which would do me good,
other than that we were not that much intimate.” In relation to this, P6 also revealed his
resentment towards the counselor over his decision to suddenly terminate their
relationship.

Those participates who were inspired by the counselors' behaviors identified
characteristic qualities that were part of their approaches. These were self-disclosure-"he
told me his life story; when I associated it with mine, its the same.’; 'there are things she
told me about her... based upon my (situation)."; genuineness- 'when he approached me
with openness, his genuineness made me very glad."; 'she tells you what she felt openly'"
empathy - 'when she asks me, are you feeling nervous? are you tried?' she would make
me (feel) relaxed": 'vou don't keep yourself clean; are you facing food shortage? do vou
stay the whole day in this house? he says things like these and shares my problems a
little."; gender similarh-' the fact that she is a woman is good for me; I openly tell all my
problems to a woman...": and prior experience of participant's problems - 'when he was a
boy he had addiction, so I ask him how to over come it."; 'He told me his life story; and
when I compared it with mine its the same.'

Participant descriptions also revealed differences among the counselors’
approaches depending on their extent of involvement in the counseling process. Some
counselors used a more directive approach to bring about desirable outcomes.
Consequently. the counselors were highly involved in the therapeutic process through
asking questions and giving advice. One counselor restricted hiinself to a facilitative role
allowing the client to play a larger role in the counseling process. However all the
participants who succeeded in developing a meaningful relationship were comfortable
with the counselors' approaches irrespective of their involvement in the counseling

process.

V.Benefits
Four of the six participants believed that the counseling relationship was beneficial
and were further able to identify counseling outcomes. P1 described the outcomes of
counseling by comparing his thoughts and feeling before and after experiencing the

counseling process. P1's previous life was tainted with addiction, repeated escape
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attempt, chronic relation with family members and theft. Similarly his thoughts and plans
at that time were none other than further engagement in his destructive habits. “Before he
came I told myself that I would smoke, steal; I will not get back together with my
family.” After attending subsequent counseling sessions, however, P1 indicated, “the way
[ Tived upto now is useless; I believe that it is better to make peace with my family and
pursue my education... because he advised me, I will not steal after I go out (of this
institution)”

P2 also believed that the counseling relationship brought about positive change in
her life. “Starting from the time we started meeting, there is a change in my life.” The
counselor was not able to reconcile P2's differences with her mother-which was one of
her major problems. However, this did not keep P2 from being satisfied with the advises
she had received. Instead of attributing this failure on to the counselor, she claimed
responsibility, “It's not her (the counselor's) fault; she did what she could do: the problem
1s with me as well as my mother.”

Another participant, P3, admitted that before experiencing the counseling process,
thoughts of abandoning destructive habits never crossed his mind. “I have never thought
about work or change (before).” Instead, he felt that he would plunge straight back to his
old habits when he gets released. “I thought that again when I go out I would be an
addict; where else would I go.” But, after experiencing counseling, P3 underwent a
change in his thoughts and attitudes. He held, “Yes, [ have felt that (I have gone through)
changes... when I go out, I will not live on the streets... not to appear dirty or less than
others™; “I have decided never to use drugs... ask forgiveness those people whom (I hurt)
and live with them there.”

PS5 pointed out specific behavioral changes that were the direct result of the
counseling relationship. *He made me become more focused on my education and stop
using drugs™; “when I go out, I want to continue my education... I now know how to
overcome my addiction problems.”

For these participants, their relationship with the counselor was a source of
constructive change in thought and behavior. Realizing that some of their behaviors are

faulty. deciding to correct their misbehavior. making plans to change these thoughts and



behaviors, and actually changing some of them were among the benefits included in the
participants' descriptions.

The two participants who failed to establish any meaningful relationship with the
counselors did not feel they benefited from the counseling process. P4 maintained, “there
is nothing (no change) that came out of it.” Similarly, P6 insisted, “upto now there's

nothing I have benefited, I haven't brought any change.”

VI. Self-Disclosure

The importance of couple self disclosure in determining the extent of progress of
the counseling relationship was evident from participants descriptions. Participants who
were more willing to reveal private thoughts and feelings developed a more meaningful
relationship. Trust on the counselor played significant role in influencing participants’
extent of self-disclosure. In addition, the participants' beliefs and attitudes regarding
expression of one's secret thoughts and feelings also had an effect.

P1 was quick to open up and reveal his personal life. The counselor took the
initiative to confide his past which served to encourage P1 towards self-disclosure.
“After he told me his life story, I said ok and then, in turn, I told him a little about my
life story.” Furthermore, P1 proactively asked the counselor for help in solving his
problems. “T ask him how I can reconcile with my family and he tells me... I ask him (for
adviq:) because | want to free myself from addiction.”

= P2 was also willing to reveal her secrets to the counselor. But she set a limit to the
things she wished to discuss. P2 maintained, “I tell her what I believe is useful (about
myself)... [ do not tell her everything.” Apparently, her sense of 'what ought and ought-
not be told' determined which information she wished to disclose. “If I was asked | would
tell her those which would be (are supposed to be) told.” In addition, P2 expressed
unwillingness to request help for her problems and mentioned her belief in self remedy as
justification. She insisted, “I believe I should overcome (obstacles) on my own.” She also
refrained from expressing her inner feelings during the course of the counseling process.

For P3, trusting the counselor was the main issue which constrained his extent of
self disclosure. Initially. he was not fully honest about his problem. “I revealed to him

only part of it; for example I only told him one of my addictions.” P3 was worried that
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such information might find its way to the court and get him into trouble, *] kept it from
him because I thought he would take me to court and get me convicted.” But afterwards
they became more intimate which gave P3 confidence to be more honest to the counselor-
“Yes, when I got very close with him, I became very open and told him (my secrets).”
Yet P3 kept his feelings to himself. “I haven't told him this kind of things.” P5 indicated
that he only told the counselor his secrets. Furthermore, P5 claimed that there were no
secrets which he deliberately kept from the counselor. “If I have some (secrets) I tell
him... Yes (there is nothing I kept hidden from him).”

The two participants (P4 and P6) who were not satisfied with the counseling
process. however, reported something different. P4 indicated that he did not believe in
disclosing his secret to anyone but himself. “It's in my nature never to reveal my secrets
to anyone.” He was apparently afraid that once he entrusted his secrets to someone else.
he would be betrayed and as the resuit make enemies. P4 argued, “people can not be
trusted, I still don't trust people; on a certain level, someone whom you trusted could
betray you; and so if I reveal everything to her it is as if  have told it to everyone..”; 1
could make enemies as well as friends if I reveal my true feelings.” Consequently, P4
wanted to limit discussions on the counseling sessions only to commonly observed
problems, “I tell her to talk to me only about my situation (right now)”’; “(I keep) my
inner feeling to myself. | want only the external things to be overcome (dealt with).”

P6 on the other hand, was less skeptical of people's tendencies to keep secrets.
Although he was not happy with the way things went in the counseling process. P6
claimed that he revealed things about him when requested by the counselor. 'Yes, | told
him about the thing he asked me.' Yet, he admitted that there might be things which he
did not disclose to the counselor attributing it to forget fullness. There might be things
which I haven't told him. .. I might have forgotten (to tell him).'

For most participants. extent of self-disclosure was associated with their level of
trust for the counselor. Hence, participants who had more trust for their counselors
showed more readiness to disclose their personal secrets. Even within relationships. as
the participant's trust for the counselor grew, they showed greater willingness to confide
their secrets. Yet other factors also played a role in determining the degree of congruence

and self disclosure that occurred during the counseling sessions. Of these, participants'
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previous experiences of the abuse of their trust and their subsequent responses as well as
counselors' attempts to convince them otherwise were particularly important.
VII.End of the Counseling Relationship

Regarding the end of the counseling relationship, participants' descriptions pointed
out qualities that reflected the extent of intimacy and involvement in the counseling
process. For P1 the termination of the counseling relationship came as a surprise when
the counselor suddenly stopped coming. “It has been 14 days since he last came and |
have no idea why.” However, the counselor's sudden departure did not lead P1 to develop
a negative attitude. On the contrary, P1 still retained his trust for the counselor and
expressed his wish to re-establish his relationship with the counselor. “Because there 1S
no one (like him) who is concerned about me I would be happy to meet with him (again)
and he advises me.”

P2 on the other hand, did not mention any bad experience in relation to the end of
the counseling relationship. She indicated, “she left after giving me advises in a good
manner.” P3 also had a pretty good idea that the counseling relationship was about to
end: “He asked me if there were devises I wanted to get from him... I said I didn't want
any; he went and never came back.” Consequently, he wished to retain the counselor's
assistance outside the correctional institution. “I would be happy if I receive advises
(from) him outside.”

However, for participants P4 and P6, the end of the counseling relationship was
associated with negative emotions and undesirable memories. P4 took the initiative to
terminate the relationship when his dissatisfaction built up and reached to a point where
he could no longer withstand it. While P4 suspected the genuineness of the counselor’s
motives. he also felt increasingly frustrated when he failed to get the benefits that,
according to his belief, ought to have come along with the counseling process. P4 thought
that his involvement in the counseling relationship alone would guarantee a quick release
from the institution. His unexpected conviction rang the final bell on their relationship
and subsequently, fuming with anger, P4 abruptly ended his relationship with the
counselor. 'She said, ' you would soon be released... she did not give me a satisfactory
answer when I asked her why she said that'; 'I told her since I am not going to experience

any change [ will not receive advice'. After his frustration subsided, however, P4 wanted
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to resume his discussions with the counselor. But P4 ended up in further disappointment
when he failed to observe any attempt on the part of the counselor to re-invite him to the
counseling process. I was very disappointed because, while I was longing to receive
guidance from her she didn't call me... she kept silent.”

P6 was very unhappy with the way the counseling relationship came to an end. The
counselor suddenly broke off their relationship and this, in turn, caused P6 to experience
disappointment and frustration.” I was not happy when (he stopped coming) ... I forgot
everything which he told me.” Consequently he developed a negative attitude towards the
counselor as well as the counseling relationship; “yes it's only his fault; he was the one
who stopped coming. | have never been absent.”

Participants' reactions to counselors' behaviors during the end of the counseling
process were influenced by the extent of trust and intimacy present in the relationship.
For instance, although P1 and P6 experienced similar set of events at the end of the
counseling sessions, they nevertheless reacted to those events in a different manner. Both
their counselors suddenly stopped coming to the counseling sessions; yet, while P1 only
expressed concern and wish to resume receiving counseling, P6 blamed his counselor and
subsequently developed a negative attitude and resentment for the whole counseling
process. Such marked contrast in their reactions may be associated with the fact that
while P1 developed a meaningful and intimate relationship with the counselor P6 failed

to do so.
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CHAPTER 5: SUMMARY AND IMPLICATIONS

5.1 Summary of the Study

Juvenile delinquency is one of the major social problems that is increasing in an
overwhelming rate thereby posing a great challenge to the modern world. In Ethiopia,
too, the threat of youth delinquency is currently ever more profound. In response to this
prevailing threat of delinquency, the developed nations have allocated vast resources and
sought ways of effectively dealing with the problem. As the result, for the past five
decades. correctional and rehabilitation institutions became the focus of various
disciplines and were subsequently subjected to intense research and program
development.

However. the role counseling psychology is playing in youth correctional
institutions is not as sound as it deserves to be, although it has a lot to offer in juvenile
delinquency prevention and rehabilitation. In addition, even those counseling based
interventions that have actually succeeded in being widely implemented in juvenile
offender rehabilitation do not give significant emphasis to client-counselor relationship
(an aspect of the counseling process that is considered crucial for therapeutic success in
counseling literature). This makes counseling psychology a highly beneficial and yet an
unappreciated discipline in correctional and rehabilitation settings.

One of the reasons counseling is not exactly famous in correctional circles is the
consequence of using recidivism as a major criterion for evaluating the effectiveness of
treatment interventions. The use of recidivism as an outcome measure implies that a
particular treatment program would be considered ineffective if the juvenile offenders
who took the treatment somehow got rearrested. In the eyes of such criterion, counseling
interventions would obviously be less favored because they often set a long term goal of
treating clients across life’s obstacles and consequently may not totally prevent re-arrest.
Therefore, counseling interventions, especially those that emphasize the counseling
relationship would not be included among primary choices of interventions by such a
‘harsh’ criterion, although they manage to change the lives of the offenders. .

This calls for an alternative angle for investigating the extent of success of

counseling interventions which complements the criteria already used in correctional
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studies. In such a case, investigation of the counseling relationship as perceived by
juvenile offenders becomes desirable. This is because exploring the counseling
relationship from the perspective of juvenile offenders allows one to clearly delineate the
virtues and vices of the counseling process in an empathic manner.

The importance of exploring the counseling relationship can be further appreciated
when one takes into account the current status of counseling services in Ethiopia;
especially those given in correctional and rehabilitation settings. In the strictest sense, 1.¢.
taking into consideration the scientific nature of the discipline, the counseling services
given in non-educational settings are of poor quality and may even be compared to non-
existence. Since the purpose of evaluation is not to disprove or approve but to improve. it
requires one to set aside ‘strict’ criteria and look for alternative ways of finding out the
role counseling is currently playing in rehabilitating juvenile offenders (Shertzer and
Stone. 1974). Among these alternatives, in depth investigation of the counseling
relationships becomes desirable since through such endeavors the positive contributions
currently achieved by counseling interventions could be identified and taken as basis for
further enhancement.

For the reason mentioned above and similar other reasons, the study sought to
understand the relationship between juvenile offenders and their counselors from the
perspectives of juvenile offenders. Therefore, the purpose of the study was to explore

juvenile offenders’ perceptions of the counseling relationship.

Method

The methodology that is specifically aimed at discovering the meanings and
experiences assigned by individuals in relation to a particular phenomenon is
phenomenological research. This made phenomenological research particularly suitable
for this study whose purpose was to bring forth the perceptions of juvenile offenders
about the phenomenon of the counseling relationship. The study therefore used
descriptive phenomenological study as outlined by Clark Moustakas (whose data
collection and analysis procedures have been widely employed by phenomenological

researches).



Consequently, purposive sampling was used to select six participants from the
Juvenile offenders who were institutionalized in Addis Ababa Remand and Rehabilitation
Home. The method of data collection used in phenomenology is the interview. Therefore,
participants were interviewed in Ambharic using a semi-structured interview format and
the taped individual interviews lasted from 20 to 35 minutes. Three of the six participants
were briefly interviewed afterwards to verify that the themes identified are authentic and

reflect their attitudes and beliefs on the phenomenon (member checks).

Phenomenological Data Analysis

Data was analyzed using modified version of phenomenological data analysis
outlined by Moustakas. The researcher transcribed the in depth interview responses.
Afterwards. throughout the data analysis, the procedures of Moustakas were carefully
followed and included steps of bracketing, horizontalization, formation of invariant
constituents, identification of themes, individual textural descriptions, individual
structural descriptions, and composite textural structural descriptions. The researcher
used the Amharic version of the transcribed participants’ descriptions during the process
of data analysis up to the point where invariant constituents were identified. This is to
make sure the themes correctly reflected the original meanings and intentions of the
participants, since during translation, meanings of words and phrases may be subjected to
alterations and misinterpretations.

In phenomenological research, the role of the researcher involves entering into the
worlds of participants before attempting to interpret the experience under investi gation.
This implies that the reality of the phenomenon under investigation is the researcher’s
perception of the experience. Hence, the researcher translated the transcribed
participants’ descriptions into English based upon his perception of the interview

experience he had with the participants.
Findings of the Study

Participants’ descriptions were analyzed by rigorously following Moustakas’ steps

of phenomenological reduction. Consequently seven core themes were identified as the
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essences that constituted participants’ perceptions of the phenomenon of the counseling

relationship.

1. Preconceptions

The participants held several preconceptions-beliefs, attitudes, feelings and
expectations-about the counselor as well as the counseling relationship.

Even before experiencing it, most participants developed negative preconceptions
about the counseling process. These include suspicion of counselors’ commitment; doubt
over the counselors’ discretion; underestimation and skepticism of the capability of the
counseling process to meet its goals; misperception of the purpose of the counseling
relationship; and doubts of experiencing abandonment.

Participants who managed to change their negative attitudes and feelings were able
to quickly establish rapport with their respective counselors. On the other hand those
participants who retained their negative preconceptions failed to develop any meaningful
relationships with the counselors.

A First sessions

Beginning sessions were characterized by difficulties in establishing rapport for
most participants. Consequently, feelings of uneasiness, doubt, mistrust, or
disappointment were associated with the first sessions.

Participants’ characteristics such as discomfort in dealing with strangers, or
preconceptualizations were related tc subsequent failures to launch meaningful
counseling relationships. Hence, during the first sessions, these unfavorable feelings
acted as barriers that delayed the development of the counseling relationship.

3. Process

The process of the counseling relationship exhibited a trend of progress towards «
level characterized by increased trust, openness and commitment for most participants.

These participants abandoned their preconceptions and developed a favorabie
attitude for the counseling relationship. The counselors’ demeanor helped to change their
views and establish a meaningful relationship.

Participants” increased awareness of the counselors’ characters and motives also

helped them to have more confidence on the counseling relationship.
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The participants that failed to experience progress retained their negative
preconceptions and did not experience desirable characteristics of counselors which
would compel them to re-evaluate their attitude towards the counseling relationship.

4. Counselor’s approach

For most participants the counselors’ demeanor helped to ease them into opening
up to the therapeutic relationship. Those counselors’ behaviors which were responsible
for instilling trust into the counseling relationship include self-disclosure, genuineness,
empathy and congruence. In addition, counselors who had similar gender with their
clients and those who had some prior experience of the clients’ problems developed a
stronger and more intimate relationship.

Participants” descriptions also revealed differences among the counselors’
approaches in the context of their extent of involvement in the counseling process-Most
counselors took a more directive role wherein they became highly involved in the
counseling process through asking questions and giving advises. One counselor. on the
other hand. assumed a non-directive or facilitative role allowing the participant to play a
larger role in the counseling process. Yet, irrespective of the counselors’ extent of
involvement, all participants- i.e. those who maintained a good counseling relationship-
approved of the counselors’ approaches.

5. Benefits

For participants who established good relations with their counselors, the
counseling process represented a source of benefits in bringing about constructive
changes in thought and behavior. In contrast, participants who failed to maintain a
meaningful relationship with their counselors did not believe that they gained any
relevant benefit from the counseling sessions.

Moreover, participants’ descriptions indicate that the areas upon which they
exhibited the benefits or outcomes of counseling are mostly those concerning changes in
thoughts and feelings. Only few participants mentioned overt changes of behavior in
addition to the covert changes in thoughts and feelings.

6. Self-disclosure

Most of the participants who developed positive relationships with their counselors

described moments where they engaged in self disclosure. The extent of self disclosure
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they were willing to reveal to their counselors varied from one participant to another.
However, these participants believed that there ought to be a limit to the things they
shared with their counselors. Consequently, they refrained from at least some of their
thoughts and/or their past histories.

Participants’ level of trust on their counselors significantly determined their extent
of self-disclosure. During the beginning sessions, participants were reluctant to open up
to the counselors. But as their relationship progressed, the participants showed increased
tendencies to bring forth their personal life into discussion. Consequently, participants
who had the utmost trust for their counselors showed more willingness to share their
secrets. while those who did not develop the necessary trust sought as much as possible to
minimize the information they shared with their counselors.

7 End of the counseling relationship

The end of the counseling relationship generated a mixture of attitudes and feelings
among the participants. Those participants who experienced a relationship characterized
by trust. involvement. and intimacy reported somewhat successful departure. For these
participants, the termination of the relationship was accompanied by feelings of loss.
good memories of shared experiences, as well as a longing to re-establish contact with
the counselors. Participants who had premature relationship with their counselors were
unable to experience smooth transition. For these participants, the end of the counseling
relationship was accompanied by negative emotions such as frustration. anger and
discontentment. Subsequently, this led them to develop negative attitude towards their
counselors and the counseling relationship.’

Differences existed among participants in the way they responded to similar
situations. For instance, one participant, when faced with sudden termination of the
counseling relationship. displayed anger and resentment towards the counselor. But when
another participant « similar situation, instead of forwarding accusations onto the
counselor, he expressed a longing to re-engage in the counseling. Nonetheless, this
participant, who established intimate relations with the counselor, did not doubt the
counselor’s commitment even under such trying circumstances.

These themes had a two way interaction with the counseling relationship. For

example, the circumstances in which the counseling process ended spoiled the perception



one participant had for the counselor. Conversely, repeated frustration and
disappointment over his interactions with the counselor led another participant to take the
initiative to terminate the counseling relationship.

Thorough examination of the above mentioned seven emergent themes reveals that
the counseling relationship is the result of the dynamic interplay between client aspects,
counselor characteristics, and the process of the counseling relationship. On the part of
the participants, their preconceptions which involve their thoughts, feelings, beliefs, and
expectations affected their subsequent relationships with the counselors. The counselors’
behaviors marked the turning point of the counseling relationship by conveying the
empathy. discretion, and commitment felt by the counselors. Consequently, the
participants who experienced first-hand such behaviors abandoned their suspicion and
mistrust of the counselor. The dynamic time dependent aspect of the relationship, the
process, was in turn manifested through attachment and separation related emotional

experiences and influenced the development of the counseling relationship.

5. 2Discussion

Participants’ held several preconceptions about the counselor as well as the counseling
relationship. These preconceptions were mostly and misinformed imaginations of the
counseling process. Consequently, initial sessions witnessed difficulties in establishing
rapport. Feelings of most participants during this stage of the counseling relationship
included uneasiness, doubt, mistrust, and disappointment.

Yet, those participants whose counselors’ showed authentic behaviors involving self
disclosure, genuineness, empathy, and congruence abandoned their negative
preconceptions and developed better trust openness, and commitment for the relationship.
This. in turn. brought about recognizable progress on the level of counseling relationship
resulting in participants’ self-proclaimed constructive changes of behavior. Participants
who failed to experience counselors’ traits which communicated genuine concern and
trustworthiness, failed to progress in the relationship wherein they retained their negative
preconceptions.

End of the counseling relationship was uncomfortable for all participants. Yet, those who

had established more intimate relationships described a relatively smooth transition
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which enabled them to still hold on to positive perceptions of the experience. Those who
failed to anchor their relationships to minimum level of trust and commitment
experienced strong emotions such as anger, frustrations and discontentment which led
them to throw away whatever trace of positive outcomes of the counseling process they
would have otherwise acquired.

Ryals(2003) investigated juvenile offenders’ experiences of the counseling relationship.
The findings of the study revealed the importance of the counseling relationship in
instilling the intended outcomes onto the offender clients. Participants were reported to
have experienced transition from initial confusion to a working relationship. Ryals’
(2003) findings exhibit similar trend of progress in the counseling relationship with that
of the present study. Findings of both studies reveal participants’ thoughts and feelings
which posed challenges to the establishment of mutually satisfying relationships.
Similarly. both studies reported the importance of perceived counselors’ characteristics
(encompassing genuineness, mutual sharing, understanding, and empathy) in evolving the
relationship from confusion to coalition and more. Although Ryals’™ (2003) research
appears to have provided the only accessible findings which are directly related to the
present study. a number of adjacent issues can be brought to awareness in comparison to
the reviewed literature.

Wilkinson (2002) had pointed out the eminent paradox the counseling process faces in
correctional setting where counselors encounter legally obligated clients. Apparently,
Wilkinson’s (2002) remark is in agreement with the present study- some participants
entered into the counseling process holding adjacent motives other than the outcomes of
counseling such as entitlement to quick release or reduction of sentence. Consequently
the true purpose of the counseling process encountered a challenge when it confronted
the misguided expectations of participants. In one case the goals of counseling were
seriously jeopardized when the counselor gave in to the temptation of conforming to the
clients’ expectations (the case of P4). Hence, in line with Wilkinson’s observation, this
finding stood as a testimony to the dilemma counseling psychology faces while
addressing to the needs of juvenile offenders.

Martin et al. (2000) in his pursuit of common factors in therapy which consistently

explain therapeutic outcomes, has identified therapeutic alliance (a term synonymous to
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counseling relationship and frequently used in therapy) as one such factor. Bachelor and
Salame (2000) undertook similar venture and further suggested that alliance may be
therapeutic in itself. The findings of this study, as well, revealed cues which were in
agreement with this hypothesis. Participants’ descriptions indicated that counselors had
practiced either directive or non-directive approaches of counseling. Yet, irrespective of
the counseling approach, all those participants who maintained intimate counseling
relationships were satisfied with the approaches used. This makes the counseling
relationship a singularly common factor that brought about satisfaction on the
participants independent of the kind of counseling approach undertaken.

Moreover it is important to discuss of the relevance of the research results to the
current literature. The findings of this study are most relevant to the scientific body of
knowledge related to: (a) juvenile offenders; (b) counselors of juvenile offenders, and (¢)
the counseling relationship.

Juvenile offenders

The majority of available literature on juvenile delinquency discusses the findings
of studies which were conducted from the point of view of an external observer. Such
objective studies, although they provide numerous information about juvenile
delinquents, they often overlook individual differences and do not enable one to
understand the meanings and motivations involved behind these characteristics.

Current literature on juvenile delinquents indicates that this population has
difficulty in establishing and maintaining relationships with others. However the findings
of this study provide contrary evidence. The majority of the juvenile offenders that
participated in the study were more or less able to form intimate relationships that were
characterized by mutual sharing, genuineness, understanding and emotional linkage.
These participants were receptive and willing to relate with the counselors whom they
perceived to be genuine, empathic, encouraging and trustworthy.

On the other hand most of the participants reported relationship problems with the
“significant others’ of their lives. Troubled relationships with family members, parents.
and caregivers were reported by five of the six participants. This may indicate that the
relationship difficulties may not only be the problems of the juvenile offenders. But

instead, the significant others with whom the juvenile offenders formed most of their
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relationships may have their own share in the matter. Therefore, the studies that focus on
the relationship abilities of juvenile offenders may also need to involve their parents,
teachers, peers and friends in order to understand the underlying causes of the
relationship difficulties.

In addition, the findings of this study indicate that the participants experienced
various benefits through the counseling relationship. Participants indicated that the
counseling process has motivated them to work on improving their relationship with their
families, overcome their addiction problems, put more effort on their education, and to
strive towards a better future. This indicates that the counseling provided was successful
in adjusting and rehabilitating the participants. However, if one was to use recidivism as
an outcome measure to gauge the effectiveness of the counseling service, such important
benefits would be disregarded. Hence, other measures should also be used alongside
recidivism that explores other aspects of the juvenile offenders before remarks are made
about treatment effectiveness.

Counselors of juvenile offenders

Counseling literature emphasize the importance of an environment that is
conducive to the development of a working relationship between client and counselor.
Consequently the facilitative conditions-empathy, congruence and unconditional positive
regard- have been identified as necessary conditions counselors should provide for
therapeutic success. Consistent with this view, participants of this study revealed such
components as genuineness. empathy, encouragement, and self-disclosure among the
behaviors of counselors who established good counseling relationships. In addition the
participants also identified advise-giving (among the desirable qualities of counselors)
which is not discussed in the available literature. Participants’ attitudes towards
counselors who use directive approach did not differ appreciably from those who use
non-directive (facilitative) approach. This finding further strengthens the argument that it
is the relationship aspect of the counseling process, rather than the approach used. that

determines the perception of the participants as well as the counseling outcomes.

In addition, a majority of participants’ descriptions indicate that they were able to
establish intimate relationships with counselors. On the other hand, most of these
participants described previous difficulties in their relationships with family members.
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parents or caregivers. Although suggesting that the previous relationship difficulties of
the offenders was others' fault would be Just speculation, nevertheless, the findings
indicate that participants are capable of forming intimate relationships with others.
Counselors of juvenile offenders should, therefore, provide the facilitative conditions to
foster good communication and establish trust in the counseling relationship.

Process of counseling relationship

The findings indicate the importance of the meanings assigned to the experience of
the counseling relationship. Participant’s descriptions were filled with plenty of
ambiguous words like ‘entin’, ‘minamin’, and ‘malet new ’ which could stand for a wide
range of emotions depending on the participant and the context upon which it was told.
Consequently. it is necessary to explore the perceptions of juvenile offenders about the
counseling process in order to fully understand the phenomenon.

The findings also challenge current views regarding the role of relationship-
oriented counseling interventions in Juvenile offender rehabilitation. Although treatment
interventions in correctional and rehabilitation institutions are dominated by cognitive
behavioral based interventions, the findings provided insight into the major role
relationship based counseling approaches can play in rehabilitating the offenders. Study
showed that establishing intimate relationships with counselors helped participants to
improve their relationships with family members, to work on overcoming their addiction

problems and to do better in school.

5.3. Implications

Implications of this study apply to counselors, correctional institutions, the society
and to the researcher. Empathy holds an important place in the process of counseling.
These findings. in turn, provided a basis for counselors to empathically understand the
perceptions and subjective experiences of juvenile offenders regarding the counseling
relationship. In addition, the study provided insight into the subjective world of the
participants and juvenile offenders in general. Good understanding of client’s motives
and intentions sets the counselor half way through the counseling process. Hence,
through this understanding. counselors can develop more meaningful relationships and

engage in more cffective counseling processes.
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Similarly, implications for correctional and rehabilitation institutions involve the
need to give more attention and to allow counseling services to play better role in
rehabilitation of juvenile offenders. Although little is mentioned in the counseling
literature regarding court-mandated counseling (Wilkinson, 2002), the finding of this
study and similar other studies show the important role counseling can play in
rehabilitating juvenile offenders. Thus, better resources should be allocated to counseling
services in remand and rehabilitation institutions by concerned bodies so that counseling
can assume the leading role which it deserves in rehabilitating and adjusting juvenile
offenders.

On the other hand, it is the researcher’s belief that in Ethiopia, especially in urban
areas including Addis Ababa, the society treats juvenile delinquents as outcasts and they
consequently suffer alienation. Once discovered that they have been charged or
institutionalized. juvenile offenders are often stereotyped and, labeled as “duriye’ (rogue
or delinquent) and excluded form social affaires. An implication for society, therefore.
involves the way in which the society treats juvenile offenders. The findings of this study
reveal that juvenile offenders possess personality defects and face relationship difficulties
similar to other adolescents. Participants expressed the need to trust and be trusted, the
need to be understood. the need to belong and to be heard. These are similar problems
adolescents face everyday. Erickson’s developmental stages should be recalled and be
noted that relationship issues, trust issues and identity issues are the problems commonly
faced by adolescents. In such framework, one could see that juvenile offenders are just
the adolescents that failed to deal with the developmental issues in the proper manner. In
addition, it should be noted that offenders are just individuals who got caught. There are
by far larger proportions of adolescents who managed to keep themselves form being
caught while committing delinquent acts. If one considers a more relaxed definition of
delinquency, it becomes clear that almost everyone has broken one or more rules.
Therefore. findings of this study challenge societal norms and indicate that alienation and

stereotyping of juvenile offenders should be avoided.

Finally. I found the research to be very educational. While exploring delinquency

1ssues | can confess that I run into myself every now and then. Through the lives of the
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participants, I came to see my relationship difficulties and other issues which I never
noticed that I had. As I sought to explore the causes of delinquency, I noticed the
motivations and intentions behind some of my actions. In general, looking into the inner
worlds of the participants enabled me to better understand myself and deal with my
difficulties accordingly. In addition, the study also helped me to empathically understand
the perspectives of clients which would, no doubt, enable me to become a better

counselor than I was before.

5.4. Future studies

First, future research should focus on reducing phenomenological method into other
quantitative outcome studies on juvenile offender treatment interventions. This will
enable one to better explore the qualities of a certain treatment programs and find out its
cffectiveness. On the other hand, the study was inconclusive in determining the reason
for the variance in the responses of the participants. For example, whether it is the
counselors’ behaviors or the meanings assigned to those behaviors, that made the
participants relate or (respond) the way they did remains unknown. In other words the
counselors could indeed have been genuine, empathic and understanding or else, the
participants may have perceived them as such even though they have not shown such
qualities. A second suggestion for future studies, therefore, is to determine the extent to
which the perceptions (and preconceptions) of the participants as compared to counselors
behaviors account for the established counseling relationship.

Lastly, phenomenological methodology emphasized the discovery of meanings as
perceived by participants. This method has wide applications in the fields of psychology.
especially in counseling. Therefore, future studies should focus on establishing and

developing this research tradition in Ethiopia.
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Appendix A: Interview guide

Topic: The counseling relationship from the perspective of juvenile offenders.
(Introduction develop rapport explain the purpose of the study and explain counseling

v

relationship)

Questions:
1. Can you tell me about your first meeting with the counselor? What was it like?
2. Can you tell me about the relationship between you and your counselor? What
parts of the relationship with the counselor stand out for you or stick in your

mind?

(%)

How did you feel about your relationship with the counselor as the counseling

progressed”

4. Have you observed any changes on your behavior as the consequence of your
relationship with the counselor? Can you describe particular changes that you
believe have occurred?

5. Inrelation to your time with the counselor, are there any other thoughts,

feelings, or memories you’d like to share?



Amharic Version of the Interview Guide
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Appendix B: Invariant Constituents

P1l: Invariant Constituents

when we meet he gives me advises lots of advises...
hae 2C O7ISY 9°nC 9°69°7 LamEA: ik Al 1IC LoohlFA..

(when the counselor give's me advises) I accept
(A.aond’) ail. Aaau:

his approach is appealing
hdei-dN £ -

He told me his life history; when I associated it with mine, it's the same
PO PULOT 2 dh AL E he OC AT AL T0-

(I thought) when we meet our discussion would (only) be about matters like
addiction or alcohol
ATID A0 NAA LR AL @-LLT hCTF NAA AN AL mEI” NhdbA
aMT AL 9G9I AN ABLA° AH AL (INC Ym0Ph-T)

... contrary to my expectations, his (the counselor's) character was good
e PG INC QWL (PR INAS) ATEMNPhE ANTTUT9°

that's that I used to think, that he (the counselor) thinks of bad things for
e

(@700 AL 14 o200 A78H INC PoLao0ny...

... but when [ met him (contrary to my expectations) his character was good
o AU AT 0029° $32 G@- L0 AT A::

when he came and advised me, my life changed a little.
Al hCeoM (Loonl 9°G9°F 0 P VT AL, TN #PC NAA::

when I go out from here I intended to engage in other (distractive) things
AU DILU OO 9°G9°7 AA 1IC 10 PULI0- 10 fahT ..

... But when he came and kept on advising me, my thoughts changed a
little.
o WO AP0 ALoonld? B LA 1IC TN FA@-mAY-

[ assumed that he (the counselor) thought of things that bring me harm.
Al COLISY TIC LN o POLav0NY...

when he told me stories about himself and others, I told myself that when I
go out (released from this institution) I would free myself from addiction,
because I comprehended what he told me... | would make peace with my
family, start working and at the same time pursue my education even if |

have to learn at night class...



NALA DAAAD- AD: VLD Aehd AYLY RWW9T NP WILONY- 0 9UG9d
APUIAU- KAAU- NLAU- hiv IC heLieT WISHO. “INT 10 ACéo T9°0CLH”
ACEICHh: hOVON 2C 0919 - heAG-UF TI°VCET £91-9° (LW hld-00-
(RN TOR A E B R A TURE

His approach is good

AT TAYA | B AR (O B

I did not see him like every other person (an outsider), (I saw him) very
much like my brother

AILAAD: (D ALLAI® 1MY° AL @3 1o Nd £eU-T

He (told) me his story... in relation to chat (addiction)

Al (1147) ey WL Imee SNt Y- hed (o 6T) 20 heRI

when 1 go out (of this institution) I do not want to see (experience) again the
life that I saw here.

LY AoM CPU-1 ALE RIRIS W8 AT

Since | came to see that the way I lived upto now is useless I believe that it
is better if | make peace with my family and pursue my education.

AONIG CECh-T 9°79° RAILTILNL-NT DACU-TY NP 1-9°0C L7 NDIC - PULANY
AN 2C 09 E 0T o

(our relationship) kept going stronger and stronger and (we are now) relating
with each other in a brotherly manner.

APMYNG AYMThe 4L NOFILI°T 1@ ACPMA AL LAND

(The counselor) giving me advises that are essential for me, advises that are
simply precious.

AL COLLNLAIDTT 1IC APaonlTy NP $8 $7R 9°hC...

(The counselor's) tells me incidents that he faced as well as other things
which are necessary for me.

PoLeITaom 39 1IC LI1UEN (ML) @-89° A4 $78 1IC P07 RI11LEN

It has been 14 days since he last came but [ have no idea why (he stopped
coming)

N hnr L 14 €% A78HY LUPIPA A9°7 17 hA@-Ph9°

(my relationship with the counselor) should continue

aobmin AV (AN NG IC PN VT

I would be happy if (our relationship) continues since I will not find anyone
who gives me advises like he does, since he gives me good advises.

P PG 9NC AACLAMT ATLA 9°RC COLAT QACIATY NP TA L0 BATA

since he gives me lots of good advises, I am very sorry (because he stopped

coming)



NM9° A% ANEAU- (Neokday) Ml oohCE T4 T4 9°hC AATLOM™Y

Before I met him (the counselor), I tried to escape from here (this institution)
a lot of times 3 times or so...

A0 AATY N4 N L 0L 3k ATEHY LUPYEA hiLe AgeAT AAAU-

(Before I met the counselor) I (used to) light a (piece of) paper and I (used to)
smoke it (like cigarettes)

(M- 20A% 041) ALY AGT LLMMAN 1P (0 @LeT ALNTADG AdLOPAU-
After (the counselor) came, he advised me, he said don't worry, your time
will come and you will be released.

AG: heo@l (1A LoolFA:D ALHU LATA LY LLCAN AFF?° LV LCO
T4 00 LATA)

(The counselor) says to me 'don't do this, addiction does not do you any
good' and I accept (his advises)

ATRILVY A CCT7E A0 9°99° ALNG-9° L% LATA: hWI° hil. hAPAU-
Because he advised me I will not steal after I go out (of this institution).

Al DACLaondy ily O FTF ACET9° hdNCPI°

(By the virtue of the counselor's advises) I will make peace with my family.
(Mh@30AS 9°nC 9°n°3e1) hibbaN 2C H0T9°E 1o- P9 L.

Before (the counselor) came I told myself that I would smoke, steal, (I) will
not get back together with (my) family.

AgaoM 4 0 AGLAAUT AACPAU-F D AN 2C ANTA9° 1@ PI°A@- AN
(Now) I want to change myself and live a new life helping my family.
NN 1IC ML ALD Ve PRL (O aoSC 1@ PICLNID- LAY
APLBU...

(My relationship with my family improved) because I met with him and he
(the counselor) advised me, because he gives (shows) me good approaches
(alternatives); I think it's his (contribution)

(A0 26 A% 275 eFRRA®Y) ha: (W 30As) 26 DA Dhaend™
P4 P4 ooy NATLAMT PO LaoNATA

Because there is no one who would give me advises (like him), I would be
happy if I meet with him after I got out (of this institution)

nLY Ao Ao L0 LAFAD ATLHY PU%eonlT A@- DAAA TIAT 1o

Because there is no one (like him) who is concerned about me I would be
happy to meet with him and get advises from him (again).

PR CONATI Am- NAAA ha 2C HISTE (Loehd™ L0 BATA

I ask (ed) him a lot what I should do and how I could get rid of (my)

addiction.



A N9 LY AmBPAY- 90 29847 90690 hivO AT ATILIPMMN 9VG9)

* When he (the counselor) was a boy he had addiction, and so I ask him how
he overcame it.
AN AUY A PG 990 1@ A AANT RS AL AR AmLPPAY-

* I ask him (for advise) because I want to free myself from addiction and he
tells me (how to do it).
G007 D0 1A AYTRLT QAIPLANT AmBPPAU- h(v9° LYTLT A

e I ask him (to tell me) how I can reconcile with my family and he (gives me)
answers
WA IC A2 ANTI9E WTRIPTC AMLPPAY- LaoANATA

e [ ask him in the form of question and answer and he (the counselor)
responds with clarity.
AL PLLG aodD AL CL AMLPPAU: AN9° AKX AL CT LavdNAT A

P2: Invariant Constituents

e [ did not think she would help me; I mean, she is a student like me, (I
assumed that) she is studying (my case) for her education; I didn't think it's
for this (me)

AL TmPAT NE AAANDTIS CIATIC AQ. ALY 4994 YT ATIPUCHT (A
AT LI mS@ ALY 10+ 1% AAGNNK-9°

e She (the counselor) already told me (her reason for giving me (counselingj; !
it is not for her (sake)...

AL N 1 650TE (20N T A% PO TATOT T 9°R10T) Ad-A, ARLAY".

e What | presumed in the beginning was this: [ mean a lot of people come
here like this (to give counseling) they would talk to us and then they would
stop coming after two days.

aolavl ¢ aoNAFT CIL@- NP ATLHY @i 29AT9° Hé N ALT ARl
LaoM-i KG ALY ASLMF 9°G9°7 huat €75 NN Ldd-ne...

e The fact that she is a woman is good for me; you know why i say that I
openly tell a woman all my problems. (If I am with a woman) | would not say
he 1s 2 man; I would not be afraid of him... since she is a woman like me |
would tell her everything openly.

NC7T O aoPs, ALY° T4 @i AT AIGAD FO-2A0? AT AR P AY
CAYT TICT VA DAR ALCE AYeFAU @I 1D hELPAU- 969G
ANNYY ... WIS OV T IAR U 0N G 1042 AU-



It's not what I expected; I mean though it's for her education, repeatedly
coming all the way here for me, giving me advises, telling me how 1 could
make peace with my family...
nremhel 77 ALRATY At Ad, ATVCT U At @ NP Adntlé
e A G tavAdA: 9°hC GTDS AL hAOE OC P e Kk e A E AR L
124

(the counselor told me) that I should behave the way they (my family) would
want me to; it is my mother who does not understand me, SO she (the
counselor) told me what I would have to do to make my mother understand
me...
RIO9° AT ATLILATY UTE NP AGE YT POVTLATE AL AISTLAY %0 70
Y@L WHAAAYY 1D

[t is not her (the counselor's) fault (that it did not work out) she did what
she could do; the problem is with me as well as with my mother
2, RO” FIC LoD A7 R R T( CLIT@: T T4 N NAG LYY
-

Her (the counselor's contribution) is very much enough; yes she did what
she could do.
VAR W | LO VAR | U HI 10 B P ad erFAT T BT NANT

[ answer her (the counselor’s) questions properly and freely
eov I mEed Ty TLLLT ANCHE w6 (1) L geANAS AU

When she asks me 'are you feeling nervous?' 'are you tired?' she would
make me relaxed and free.
PR SR R 2 i TA SN2 1T b T S A atay M 0 &4 (1 ALLTTY 1
oL

[ tell her what I believe is useful (about myself)... do not tell her everything
AT By PTLMPIT o CICAD T WA DAL .. VN VAN o T A

I tell her about things which she would ask me; I give her answers for her
questions...
AGV LA P EeRPT AL haeADAT AU PoU MLy Y PICaoANAT

She never did (ask me about my secrets)
AA@-P9Y (MACLATCT 71675 04%)

If 1 was asked (to talk about my secrets) I would tell her those (things) which
would be told.
AMA (AIA “LOAT e 4GC) P PULLT 1400

There ‘s nothing (no secret [ would not tell)
Tl 99390 €AY (PUINT L@ 2°0m.C)



-/

[ would tell him (one person) things (those secrets) which would suit him...
for others as well if it suits them, I would tell'em
AT A0 COLPIO T 1P (NGO P14 7POMLC)... AMI° L9° PULUS T
W W14 TPAU-
She asks me. I, in turn, answer her questions properly; if there are things 1
don't understand, I ask her back.
FMGPEAT P mee T NICT L7290 MNCYE hooADAS U AT TICT hA
L9 ao\(\. AL P3N\
I have not faced any problems; but even if there was, 1 would not do it (tell
her)
Khh e 1TPao®FEN P9°AD: TIC PA°E L7° LECI° NP At ATTT WA ...
[ believe 1 should overcome (obstacles) on my own
M2t Y@ PoPM@- (EICTED) COLA A¥ET (W) 1 SN
Though her approach for me is good, I do not tell her 'l want these problems
to be solved for me'...
APe-L0 A% T - 1T LY T9C A L4INY f ANTLTI®
___ That's because I have a belief that I should overcome these things (my
problems) on my own
L gNe9t N e NG (FACETD) L0 @M AAE POLA AT (W)
hdY...
she left after giving me advise in a good manner
e NP4 U aondy - LT
I mean, she had asked me, 'tell me how you feel' but I said there is
nothing (wrong with me)
AT Ko, WFE POLACTNY 9690 AT INCE U0 PAP° 1 LANT
‘How did you end up fighting with your family, how could you one like this’
(you should) say sorry to your mother and so on that’s what she (the
counselor) says, what makes us fight- that's the kind of thing she ask me
AN AT AmATE AT ATAY FPEAT T AGTOT LPCH NeT PG
v POVTAM- T 907 RILILLEMAT NP hTRY WHAY A8 16 1@ (P) 20T mEAd
[ mean, at first, we didn't know each other; we were not (close) like we are
now
aoCaod ¢ AL PP ALY° AP POPICE AHEAUTTY heLATI”
_ at first, we were like, she is new (stranger to me), | am new (stranger to
her) and so we were not that much close
onCand ¢ AL PP WGD YT AAA YT RS IEYS P A A%



and I also tend to be stiff when I meet someone new (a stranger) and so, at
first, we did not (relate) that much
AT RU° ASN @ 15 ATY oohAC BESTA (AF) WG ooRavlf AL Wil
LA N R A (e T
After coming 3 times or so and when she started talking to me openly... our
relationship got stronger...
I 9°G9° WCoo T QAKX ALLTT NI°TIL% 0GT 0P V7107 hCSOL YL
she advises me what I should do in the future, what I should do at my
present status; where I could reach through learning
MLAET 9°7 @94 RIRANTE AUT QAUNT LB AR 9°F 9°F UL WA E
190 ML avl: b WISAY T aonlE AT

. when she asks me something... she would do it in a way that [ would
understand, then I give her my answers.
e ML VIC DTGP O0GT NP PP AIRITY WG FONLEEATE L1 ool
hav\OA AU

.. if I did not understand, she would ask me again
~ HAMTY 777 TmePTAT....

... her character is good; she has (displays) proper character at the proper
situation....
. DARP NP PE @i O 0P NCLPT 03 AL POLPT 008 1@ £AT...

.. and so she would repeat (things) I did't understand and I accept and give
her answers
e BG CNIVTT APLL 100 WPL D100 TYUTAT AG AL N AgeANATAU-

I mean there are (things that) she told me about herself; she would tell me a
little about her life based upon my (life situation)...
DAL AAGA, PILTN AAE PPY 0% AFET AR AChoolbIT TN TYNEAT
AL, VDT “IAT Yo

I tell her about my life, and then she would tell me about hers (by saying)
mine is like this'....
P07 VAT A4 0 AG W9 APRY AR8Y 1@ A PO TIEAT
Starting from the time we started meeting, there is a change in my life
ha, 2C ovI5 i hEaoCh B9°C WLOE AL AD-T AA...

Before she came- when they tried to call my family when they said 'lets help
you resolve (your conflict with your family) I used to tell them ‘dont call
them, from now on I don't wan't to have anything to do with (my) family'...
Nlaom 04T PN AMG AN 294 Y- 98 ASASCPTH 9069 A
ALY WP EEF@ AT haU-T DA WA 26 AN AATa- i



L]

... now after she came, because she gives me lots of advises... I immediately
changed my mind and told her 'you can call them'.

AU RQ, hao T (3A L7290 A 9°hC QAZPTAMY.. 0P A28 AFTT AdhYS
N Lms. 9°G9°7% hdn 47y

Because | am with her, I have obtained a lot of changes

ha, 2C Moo’y - ADT AT3FAU-

Sometimes | tend to make myself (feel) inferior and so (she says) 'why do
you make yourself (believe that) you are inferior...'

AN UL NP PP AT HE PUIRLTT NG AT RS NP 40T AT N
ALCLEAT

I used to believe that a person who went to a correctional institution wound
not be able to learn; when she started advising me, (she told me) what I
should do about my future as well as about my current situation, a lot of
things...

PRI NP AL 994°0f €10 (@ OLET AITT PP ao®IC POILTA
PGP Y I0E - $oonNY KRS -NY IC TPRE - TSI AP 03P C OR4GT 7
DL WIGANT A NP QADLEE TICS MU TICTIC O YICTT 0P (11T
If she came on Tuesday she would go after giving me an assignment for
Friday; things I should think about before coming (to counseling)...

TPAOT Al hoo T ANCAN PO Ad- AT ST @ PIRTRLm- PPt ey LIL A
a9 CANTT 1IC CINT 1

when she saw me on the first day (we met), [ showed her a grim face and
afterwards she left after giving me ten birr because she was worried that I
would not respond to her (laughs)

Canlaol ¢ 77 NN 1@ PP ATRY 02T DG YIC AAROTTY b A 0
AT ao AN A 1@ ao\NF ANC NG ATF7T LT (AP)

P3: Invariant Constituents

. and so what I expected was in some other way. I thought he was (from
charity (organization).
AS A L9Y Y0Pt 0AA TIC G 07 ALLTT ao0A NG
[ thought when I get out of here I would not live on the streets; he would

take me to (charity) organization and raise me in a better way than this.
LY O @ 9°39° 11C 185 AL AASC @ LCPT @dAT hilu 0 PNAm
afaoNAe P CALTY a0 NG



On the second day, when we became more intimate, he told me 'l came to
give you advises so that when you leave (this place) you would change and I
in turn get to graduate for a second degree'

MA@ 3 AM9° AP0 hooM @+ 9°hHC At A O, OF 1V
AIETADT 9°G9°F AavhCUS hS A% L29° (M 1IC £+ Mool VAT 8.4
9°G9%7 WA ANy

Yes, he told me 'l would get a second degree with it and it would also benefit
you'.

AP AUNTE V4 POLLHNT 1@ RS QU9 L79° A¥E LoLmd9™ 11C 1 A
NC::

I have never thought about work or change (before)

A AU ALY QARG NAGeADT I°G9° T R 90790 WANNI® INCG::

I thought that again when I go out I would be an addict; where else would I
go

N Av-19° OTE OF APSAU: @ P10 A%8AU- C7LA®-7 7IC AN G

Well, I felt a little disappointed because it was not as I expected (an offer
from a charity organization) but his advises were good.

L NP AFN Pl AOCEEN ALMOPH-T OAAPLT (W07 ALLTE DANING) 77
0 NP AL TS TG US...

yes, to tell you the truth I thought he would take advantage of me

AL w4 INOTE AooSIC DY AG- 0P 0% PP AT AN eond-T 100

and so the man approached me with openness his geniuses made me very
glad

hS AOC@- NP IAX S 10 A PPLTE DARTE NNI° ANLATEA

At first, I thought this man would say '(you should)' live here, (you should)
learn here and so I had decided not to come.

N v OGm- ovlaod¢ ALY PV H2ICE ALY P 1C P2LA aodAy 0P PAYY
NP AdooM9® (1% o0 INC

I was not (happy with what I expected) and at last around the third advise
(session) when he told me a lot of concrete things, I came to like the man
(the counselor) a lot

ANINCH2Y (Mn0Ph-t 19C LOHE) T AG @& eoandh AhaN. AF@- 9°hC AL
9°G9° NLCH AN Aangr 1€ 9°G9°7 A1 NP AP % NN9° LN AN
when he talked to me genuinely, I (understood) that his advises could
change me...

Ur htvy AL DANX LT A 0P Novhg AaoAd T hTLITA...



[ felt better when he (the counselor) said 'you could be the country's hope
tomorrow' my this advise is more useful to you than (getting a chance to live
in a charity) organization'

L R PRIC NG 909907 AT TTAADE h&CEA9C PAm P 9°nC AHT
LmPoIN ANY NP A% TR ARSSUNT

(we related) in a brotherly manner
AILDILIl - CINLD: (T

At first we were not close; I stared some where else when he talked to me
aoCavd,¢ Uy L TN ANTPLLANIIT NG AT ALSLY @LAA (13 UG
PCD:..

when | started understanding his advises I saw him like my brother, like my
family (member)
AS 9UNG AP (ool RATL@ILOT Y@ NP ATL (PAN @ A LU

like when you talk to a family member who came to visit you-that's how |
felty::
AL (O e aoPEAY Rar NAY AIRICIPL-- AN 1D Cao(NT...

I have told him (everything) starting from the time I left my village up to the
situation I am in right now
L A% 0% hoMu0t B0 Ahhu-T ADhAUNT 176PAU-

Before he gave me advises, | thought I would leave (the organization) even if
I get (the chance) to be accepted again; But when he advised me, I regretted
what I did
AUHIC (0L ACRI LCE) 110 Ad: ALHLY 041 hoMAY- 0% YNC: N3A 77
Al (Loohl $any N

yes, I have felt that I have gone through changes
AD-OF O OFN hP

He advises in such a way that it would get through to the mind
B yPAT OO0F W8N ALCT 10 PUovhlo

his approach is very good
add-dN- NP NPT P4 h@-

" are there kids who are bullying you?', 'yvou don't keep yourself clean’;
‘are you facing food shortage'; ;do you stay the whole day in the house.’ he
says things like these and shares my problems a little...

ALY O COLeOTI ART Ad @L? RIS LN ATmANPIC?: U0 KT
- LN 0L ALY 0P AEY P avps v @0 o oL P9 To-A-l?
9OG9r W PN T4 (N AP ThAAT.



Though I did not tell him everything, I revealed to him part of it. For
example I only told him one of the addictions I have; I only told him I
smoked cigarettes.

UA39° QNIAKAT PHONI®F MARATAU-E A°AA 0T AT8A PICONST D)
A W AOF 0 PICh-T i A6 RIRSCPONE NF Y-

... I kept it from him because I thought he would take me to court and get
me convicted

v BCL N R0 RACE A LONLEA N% CANT AHY Y0

Yes, then when I got very close with him, I became very open and told him
(my secrets)

A% DL L@ NNY° APLLOD INK PrhaTS Lo 1IChT

[ haven't told him his kind of thing (my inner feelings)

ANTICH-T9" W3%0 ALY 1IC (PO-0T QH1T7)

He asked me if there were other advises I wanted to get from him; since he
told me he had an exam, I said I didn't want any; he then went and never
came back

N COOTANID- P°NCT AA P44 WA ANT 0P AUD PP &S 10 9969 AP
AT AL 0P 9°59° ANLATDI° hAh-T MMD- 4

I had very high hopes on him; he taught me a lot of things

NN® A% 104 NG A AL 0P Al YIC ANTIPCEA

I have made myself believe that when I go out (of this institution), I will not
live on the streets... not to appear dirty or less than others...

A Y OTE 407 @6, AA9°E AANCIRC P HNCT 9°7 189 0P ..
ADal), 09 A750 $Tt AAooF¢4+5 ham- Ah-d AaoP?

... he advised me to stay away froin those friends of mine who are drug-
users.

o OO POL a0 AREET RYAT ATGAM,D avh(CFA

Before he advised me I didn't have these kinds of ideas

Alv ALl 04t 9% W38D ARYT 100 At AAINLTI®

[ have decided never to use drugs

A0 929977 IC L0 0P RS OOFAU- 1P Adeom9®

I would like to ask forgiveness those people whom (I hurt) and live with
them there

LUl LT AL BPCH NG WU Aav§(...

I would be happy if I receive advises (from) him outside (this institution)
(m-6r1, PO 9°NC 75 LOEE 7



e He had told me the specific time and place in sidist kilo where I would find
him
AP P+ NN hae 9°69°F RuAChE: AR 0 AHY  A%T RIRIUITT
oG9 NAY NG

e Yes, | would like to go and visit him at least twice a week
APE QAT AT VAL 9°G9°T Al 2 Aood& héN AU

P4: Invariant Constituents

= when they (the counselors) approach people they try to be very close; as
much as they can they try to know our inner (feelings)
APL-LOUTM- A ALPCN NDN9° M2 NAD: 10 MFFATO PONTT Aol ST -
L B 1 L

= .. they go to the office and discuss about us; when they do that the
offenders in the correctional institution say that the counselors do not care
about us.
LML LE 9G9I LUBA AS DA LmPPA PHY ARSI 1ICT S8 D,
P AYLVYT AT T ALANY° NAD- L5740

* she said | have no connection with anyone (else)
A% DA DC 290 ALY T ST A4 s

* (she said) I will never tell anyone what you did
LASTTE 090G 1IC A%9F9° W@ AANTICTC...

* [ would defend your rights and so on- she told me a lot of things
AGH ao - Ahd-DCAT LAY 9°G9°7 - 71C ANT

= .. in such a way she slowly tried to find out our inner (secrets)
SRR CRZVFF@- (M PATA @O0MTF T PO NA ACTOP TChLT

= We assumed that she would just listen to what we say and inform the office
(authorities); other than this we did not expect any effort or change.
NU° A L@+ PIHAD-T 1IC (9°F NI° A AA hLLAY® AaoNLs (v AHE. LUT)
CON AT PP PLTI° ADTI° Lo AT hd1aoTH9°

= If (you) observe the way she talks and her facial (expression) she was trying
as much as possible to make us tell her our inner (secrets)
MFFA aom CONNTEYT 2@ DD AILVIVT CTALE NdaO9° U W9 TG 1L
16 N L.

* she is doing those things to try to be close (intimate) with us nothing else!
AT AooPlA) Y@ PINHLC T TICT U0 ATE AN TIC PO

» she found out some things about my personality- what I like and don't like;

she started to understand what I should be asked and so on



A% 008 ey hasse NICT ACThI AT A0ET  PTIADSTDS 9oy 9oy
AIRTINDL P94 A3 1C aomPE PANTT 1IC ool EavlF

she asks me questions straight. I give her straight answers

PV DL TMLPFAT P h2CL hao\hAF-Ay-

At last, we came to have open and pure relationship

nno0- Py 2% eury P 1D+ ol AL PG

she tells you what she felt openly

PO 00T PRATITT IAR 1PS Y- P9I ICY

If there is something I have felt (bad) about, I also tell her openly

A9 LW CLATTY 16 hA DNX W&CL 10+ PI°Y 74

It is in my nature never to reveal my secrets to anyone

A H4PCR 9°0m.C Pocam-s NT179° A hAhGAY®

she advise (d) me on what you would call an average level (standard)

TONNNT CICTAD- LG WPavhe T TavRLEAT

she said, you would soon be released' and when I thought I was going to be
released, | was unexpectedly convicted

o CADEIUAU- WL FLE W 0 RCAAY TATAT AS K& 00 09°a 09
AL NN 140075

How could she know whether I would be released or not? she would not say |
would be released without any clue; I started suspecting that she might
know something

At avl 1y hdavd S A0, Wit AP FTANT TCNe o0 14900
M4 Wl DAL ®RI° PP 1IC -9 T80V PAT@O- AAYIC hLens®

she did not give me a satisfactory answer when I asked her why she said
that (you would be released)
NP7 NI (T4.30) AFO% WIRFT dme Tt Fhnas oA ANAMTY"
Afterwards, when she repeatedly called me I told her since | am not going to
experience any change, I will not receive advice (counseling)

A 0NLL OB OMET AL 19 Ry 7217 1IC AT Adavd hpaoh(Coe

And also I hear that she tells to judges about the kids with bad behaviors

N RY® Al 90590 - . NANZTE NAONET@- 9°G9o7 U3 R55L, aopg:
008 LATMm- ART) ASETE OFGIC AAIAY-::

when I witnessed that I concluded that she does not have a good attitude for
others; she was not as | expected

£ L4". W% 0778 A3t e a0l AL AND e A ANN Ay
NIRICMAND T ANINGT9®

My secret is mine... I will not tell her even if she asks me




TLOVE NGO G0-. MR W AAOAT9°

'have you ever used drugs before?’; she tries to make me spill out a lot of
things (I tell her), ' haven't used drugs before’; she asks me if I have ever
stolen before (I tell her) I haven't stolen...

P 08 o 0t G FmeeIan?’ Al YIC AS @A TOheaT Ky
ANMPI®IY WUy M4h9 ACPY 3902 TANT AISANLPh-...

[ tell her to talk to me about my situation (right now)

A COUNTT WS4 A FAU-

I do not reveal my inner (thoughts); I only tell her about things in this
compound; I never fully reveal my inner (thoughts) to others

- PONNT AOTE (ALY AALLD- YIC NF o 99940 hrE. Yonmy
av-: Aao-A- h-PE AANTI® AND-...

I could make enemies as well as friends if I reveal my true feelings.

A= CANT AGIC MAT 08B Add- ATANU-

someone whom you trusted could betray you', and so if I reveal everything to
her it is as if | have told it to anyone.
@ AlIa039° W (T RS ADF hAIOIIC: A& (@ NAYE L6
APMOLD- 9% AneY LFAA AS U-AF TIC A@TE AQ h7ICHh 227739 A
ATTICHT -
(I keep) my inner feelings to my self; [ want only the external things
(problems) to be overcome.
Pa-ams Na-0m: hALhAL 1ICTT AP8.PL4 NF 10 PI°4A MWD

- she listens to our private sides then she would g0 to court and would
induce bad things to befall upon us...

CONNTT) 90 A QCL W U8 AT AL P 1IC 0F PR THIC

ANLCIND...
... I knew nothing about this institution when I got in; she was the one who
told me the rules of the institution, the basic things that are forbidden, the
use of receiving counseling...
o DAL A% 9°99° 1IC AA@-P9° A% D20 PULD-F LT avaop(C 9°ns. A9
AIRTLPery Rl M. PS PS TNP YICT. ao(iLf (E9° V19° COLhANAT -
TICTT AB- AYOT AU RO, YT P90
she told m the bad consequences of addiction (p)
OO0 o PEYT T Y FAT
there is nothing (no change) that came out of it.
o) LULAN 90 1IC (ADT) A9



I used to be very intimate with her like my sister but now she does not talk
to me... she only says hello when she passes me by

0, € 04l 9 W3 AUt PIPLLAT PF9° hFGUL9° NP AT Ul AT
NZTT MCH T AN AT NF 0 PLLT ..

After my conviction, I wanted her to advise me.

WEELLAY BATTIRY MA.P 9°39° 1IC PAT° ATaonl™ N P9°4.A 10

I was very disappointed because while I was longing to receive guidance from
her, she didn't call me.

Al RIEIE TIC o090 WEAIAU- ALA MG hhao@-Ng, (M9° PC LYY 1IC
&4 -

she shouldnt have given up on me even if I left her

A AP hA, aod@e PO NG

‘He was disappointed because he became convicted aithough | promised him
he would be released; but now that he is (alreadv) convicted, we shouldn !
put a stop tc what we startd’ - she should have (reasoned)

WUt M40l 400 NG AL 10 OAATELLAY $C PAD- £9 KhS % 1IC Lo
4L ANy, 07 G PLooCimd 1IC aod9® CANTI° NA...

I was a little disappointed because she kept silent (did nothing)

7 PC LAY HI® TN -

P5: Invariant Constituents

I don't think I had a very good attitude for the counselor when we met for the
first time: I hated it; just because he advises me like this; would I stop using
drugs? or would I stop stealing?

aolCavs, ¢ Nh@NAS IC NS PINEY hevdhht 0MI° PE aodhs ANV
ANg° CHMATANT AG 0P AN A78HY NAevhey hach, A120A0-? @La haCe T
hI1LAAU-? .

His approach (hospitality) is not bad

alann: (Ade-L0-) 9°99° AN

When I asked him what the advise is about, he told me its about
{overcoming) addiction and education. He aiso told me, as a bonus, we coul«i
discuss about other issues which I desire.

NG AAYTICT s OA®- DANNS AATIPVCT AN hEAThY® 94 hA@: L0
NAAY 724 Wrevhid-0NT hdT

My expectations (for the counseling relationship) were very bad: 1 used to

hate this kind of thing and even now I still do.



VIS 9915 0mg° ooz wng: wG 0P A% WIRILY ALY 1IC he9® eooe
ANDLI® L W39 Mg 0NC POYeAMAT

But when 1 started being close to him, I understood that (receiving
counseling) was very good.

hE Vs WO d-doAlhe haom) amg® P4 w3y TG A

When we met at first, his approach was good. He asks me everything- 'who
do you want to be (when you grow up)?'; 'do you (really) want to leave this
place?' 'do you (really) want to go to school?'

aORavLe NFISY Al Té WNC: 9°F Aoolfs A00AV?° 'hHy O aom -y
TENIAVY FTIVCT W 00T TLA DAY U-AI YIC LmePTA::

At first, 1 did not expect anything; but now I came to realize that it is very
good (beneficial)

aolavd ¢ ¢l ANINLI®: D3 AWUF NN9° T4 ALy TGN

I know how to overcome my addiction problems.

AT DO RILT ao 184l ATTEAAN am-¢eAY-

He advised (me) to focus on my education, not to give in to addiction and
similar other things.

ACD ANGO PR F9°CT OC T94hC BS 04 L' aondin

When he came back for the second time, we made an appealing relationship
(discussion)

025 ALoodl &N CUULN VTiYT YD £L I

He said 'don't be, distracted by football when there is school, and don't
involve, yourself with drugs when there is football'.

TI°UCT heA ML NN hF LAt N0 ALA @L AN A LA NA- APaohl

... It is very good; especially the advises he gave me about my education |
think it was good...

o (127 B 9@ ANA AATIPVCE 0M9° AdeonLT T YD N8 ANAL-...

He asked me, 'about what do you want me to advise you'?, I said ‘about my
education and about (overcoming) addiction’ (and) he said ok.

™y oot QAT aoC TAAIAD DAY AiLavCY  T4AI00  hAy:
A0S DAT9°VCE hdhd Al Ad

He does it equally; if there 1s something I would like to ask him he gives me
time, if there isn't then we discuss for around thirty minutes.

U019 AledN - (2 : P9°meea- 116 ha (S LAMENT POPmEPm- 1IC hAA
L 0P ATLILLCD MAQ Led CON DT A3 PUA hravhhd-AT::

Our relationship (closeness) is good

PLO T B4 -



If I have some (secrets) I tell him.

NG WA (P9 7°0M.CT) WY PAY-

Yes (there is nothing I kept hidden from him)

AP (CROPD-T 996 Page)

He also told me about himself (and) about others; like about the fact that
people who lived on the streets became successful

AOCO® B M NGOG hamm-pEA NAAAT APTF W38 186 PuNe. AL
AT8ALANT -

It's very good. It (our relationship) is going in the direction which would bring
me change

AN9° P4 0P R NIPAOTOT hipayen, LLO (VTT1T7) WeLL Y-

Yes, there are lots of changes; He made me become more focused on my
education and stop using drugs. When 1 go out, [ want to continue my
education and so I have a very good attitude.

AL AN AD-MF AAE FIVCET QTR ATENIC haeoF AT AL CTFA
@Y AN FIVCET avbmA 1D PICLAID- AS OMI° F6 haophnd Yy
£ay

P6: Invariant Constituents

It's good; since he gave me counseling service, I have a good opinion of him:
(I understand) that he cares for me

Te 1w 9UNC WINT ANCLAMT P Y- LA AL ¢ ATRCLNNAT 294
1m-

But now, when he stopped coming, I felt that all the things he taught me
were of no use

AUE L ALCA Pavhil 9°0C v Pe ATENY L8

He was not what I expected - he stopped coming... after he stopped coming
my hope was crushed and so what he did meant nothing to me

MTIT (WIMOPHF) $LA% hdaomge, . pemy-t hoom 0P PO ONC NAA
£ 999" hiao\A9©

what I mean is we do not discuss that much; he advises me a lot (only)
about those things which would do me good; other than that we were not
that much intimate

MEI° WSO MINL 1. AL PO Y- AR A PO Wi OC Lo
LON PCATT PAIY®

No (he never talked about himself)

h? (DGO 9% hAmEL-9®)



we were not that close- he doesn't know a lot about me

NP LLAII DAL A EDPIY

(The fact that we were not that close) doesn't bother me at all. Had he kept
on coming, 1 would have felt bad. But since he stopped coming it doesn't
bother me at all. It is good that we did not become intimate

OAaodl-L0: 9°39° KGaoAATI®: MBPC SC TG ANINLIE DAPL wUT 97597
ARaOANTIV D AAoo Pl TG 1D

| don't know (why we did not become intimate)

Al RS (A9 WHERNTE-LATY)

Yes, its only his fault. He was the one who stopped coming. I have never
been absent.

AP QALLM PO Thct NF Y- A WAPCT

(Our relationship) was improving a little, but in the midst of that, he
terminated it.

PN A S hé Ao aoi\ AL L7910 hklma:

Yes, | told him about the things he asked me

AL whe POLMEPYT A ATNL@- 100

Oh no! I don't have that kind of problem {depression)

Tl B AN (CO-0T B T)

There might be things which I haven't told him. I might have forgotten (to tell
him)

CATICHTT hgm4d®... LVE®- AT BTHA

I was not happy when (he stopped coming)... I forgot everything which he
told me

A% L0 AAATYS (aogPAVE QL4 U)... PaoiiTy VA LAU-T

Yes, | was not disappointed at all (when he stopped coming)

AP I PCWANTI

Up to now there is nothing that I have benefited (from the relationship) !
haven't brought any change

AOUT L4 9R9° CTI0TIR TIC AT Ad Ao Th9”

[ wasn't interested in keeping (his advises) in my mind

0 “3PAl 2 Aaontt AT ANINGTTI® (9°hCET)

My thoughts were some where else; he was not making sure that [ was
following attentively.

Y& ANk 090 AL Y AN AFET DAALH PIat h@-i €% eehdebd dAAMOD




Appendix C: Themes

P;: Themes

I. Preconceptions about the counseling relationship

(I thought) when we meet our discussion would (only) be about matters like addiction

or alcohol

That's what I used to think, that he (the counselor) would think of bad things for me.

II. Relationship with counselor

He told me his life history; when I associated it with mine it's the same
Contrary to my expectations, his (the counselor's) character was good

... but when I met him (contrary to my expectations) his character is good
I did not see him like every other person (an outsider):

(I saw him) very much like my brother

(The counsclor) is not (the kind of person) that would hurt us.

(Our relations ship) kept going stronger and stronger and

(we are now) relating with each other in a brotherly manner

- Benefits (effects) of counseling

When I go out from here (this institution) I intended to engage in other (destructive)
things

Before 1 met him (the counselor), [ tried to escape from here (this institution) a lot of
times: 3 times or so

(Before I met the counselor) I (used to) light a (piece of) paper and I (used to) smoke
it (like cigarettes)

Before he (the counselor) came I told myself that I would smoke, steal: (I) will not get
back together with my family.

When he (the counselor) came and advised me my life changed a little

.. but when he came and kept on advertising me, my thoughts changed a little.

When | go out (of this institution) I do not want to see (experience) the life that | saw
here

Since [ came to see that the way I lived up to now is useless

I believe that it is better if [ make peace with my family and pursue my education.
Because he (the counselor) advised me, [ will not steal after

I go out (of this (institution)



(By the virtue of the counselor's advises) I will make peace with my family

(Now) I want to change myself and live a new life helping my family

(My relationship with my family improved) because I met with him and be (the
counselor) advised me, because he gives (shows) me good approaches (aiternatives); |

think it's his (contribution)

1V. Counselor's approach

When we meet he (the counselor) gives me advises, lots of advises. .
His approach is appealing

. after he told me his life story, I said Ok and then in turn, I told him a liitle about my
life story.
When he told me stories about himself and others, 1 told myself that when [ zo out
(released from this institution) I would free myself from addictions would make peace
with my fanuly, start working and at the same time pursue my education. even il |
have te learn an night class.
His approach is good
He told me his story... in relation to chat {addiction)
(The counselor was) giving me advises that are essential for me, advises that arc
simply precious
{The counselor) tells me incidenis that he faced as well as other things which aic
necessary for me
After he (the counselor) came, he advised me; he said
'don't worry. vour time will come and you will be released.’
(The counselor) says te me 'don't do this, addiction does not do' you any good' and |
accept (his advises).

-

V. Communication with counsetor

(When the counsclor gives me advises) | accept

[ ask (ed) him a lot what | should do and hew 1 could get rid of (my) addiction

When he (the counselor) was a boy he had addiction, and so I ask him how hc
overcame it.

I ask him (for adviscr because I want to free myself from addiction and he teils me

(thow to do 1)



['ask him (1o tell me) how I can reconcile with my family and he (gives me) answers
I ask him in the form of question and answer and he (the counselor) responds with

clarity

VI. End of counseling relationship

It has been 14 days since he last came but I have no idea why (he stopped coming)
Because there is no one who would give me advises (like him)

[ ' would be happy if I meet with him after I got out

(of this institution)

Because there is no one (like him) who is concerned about me I would be happy to
meet with him (again) and he advises me.

I would be happy if (our relationship) continues since I will not find any one who
gives me advises like he does, since he gives me good advises.

Since he gives me lots of good advises, 1 am very sorry (because he stopped coming})

(My relationship with the counselor) should continue

P2: Themes

Preconceptions

I did not think she would help me; I mean, she is a student like me, (I assumed that) she 1s

studying (my case) for her education; I didn't think its for this (me)

What I presumed in the beginning was this: I mean a lot of people come here like this
(to give counseling) they would talk to us and then they would stop coming after two

days....

First session

I mean/at first, we didn't know each other; we were not (close) like we are now

... at first, we were like, she is new (stranger to me), I am new (stranger to her) and so
we were not that much close.

... and I also tend to be stiff when I meet some one new (a stranger) and so, at first. we
did not (relate) that much.

When she saw me on the first day (we met), I showed her a grim face and after wards

she gave me ten birr because he was worried that I would not respond to her (laughs).



Progress of the counseling relationship

e She (the counselor) already told me (her reason for giving me counseling); it is not for

her (sake)...
The fact that she is a women is good for me; I openly tell a woman all my problems...
I would not say he is a man; I would not be afraid of him... since she is a woman like
me. I would tell her everything openly.
It is not what I expected: I mean though it's for her education, repeatedly coming all
the way here for me, giving me advises, telling me how I could make peace with my
family...
After coming three times or so and when she started talking to me openly... our
relationship got stronger...
‘lient's self disclosure
I tell her what I believe is useful (about myself)... I do not tell her everything
She never did (ask me about my secrets)
If T was asked (to talk about my secrets), I would tell her those which would be (ar¢
supposed to be) told.
There is nothing (I would hide)
I would tell him (someone) things (those secrets) which would suit him... for others as
well. if it suits them, [ would tell'em.
[ have not faced any problems; but even if there was, I would not do it (tell her)
I believe I should over come (obstacles) on my own
Though her approach for me is good, I do not tell her 'I want these problems to be
solved for me'...
e I mean. she had asked me 'tell me how you feel' but I said there is noting
Counselor's self disclosure
e 1 mean there are (things which) she told me about herself: she would tell me a little
about her life based upon my (life situation)...
e 1 tell her about my life, and then she would tell me about her's (she would say): ‘'mine
is like this'...
Counselor's approach
(the counselor told me) that I should behave the way they (my family) would want me
(0: it is my mother who does not understand me, so she (the counselor) told me what |

would have to do to make my mother understand me...




-

Progress of the counseling relationship

She (the counselor) already told me (her reason for giving me counseling); it is not for
her (sake)...

The fact that she is a women is good for me; I openly tell a woman all my problems...
I would not say he is a man; I would not be afraid of him... since she is a woman like
me, I would tell her everything openly.

It is not what I expected: I mean though it's for her education, repeatedly coming all
the way here for me, giving me advises, telling me how I could make peace with my
family...

After coming three times or so and when she started talking to me openly... our

relationship got stronger...

Client's self disclosure

I tell her what | believe is useful (about myself)... [ do not tell her everything

She never did (ask me about my secrets)

If I was asked (to talk about my secrets), I would tell her those which would be (are
supposed to be) told.

There is nothing (I would hide)

I would tell him (someone) things (those secrets) which would suit him... for others as
well, if it suits them, [ would tell'em.

I have not faced any problems; but even if there was, I would not do it (tell her)

I believe I should over come (obstacles) on my own

Though her approach for me is good, I do not tell her 'I want these prablems to be
solved for me'...

... I mean, she had asked me 'tell me how you feel' but I said there is noting

Counselor's self disclosure

I mean there are (things which) she told me about herself: she would tell me a little
about her life based upon my (life situation)...
I tell her about my life, and then she would tell me about her's (she would say): 'mine

1s like this'...

Counselor's approach

(the counselor told me) that I should behave the way they (my family) would want me
to: it is my mother who does not understand me, so she (the counselor) told me what |

would have to do to make my mother understand me...



When she asks me, 'are you feeling nervous?' 'are you tried/' she would make me
(feel) relaxed and free...

* 'How did you end up fighting with your family', 'how could you be like this,’ '(you
should) say sorry to your mother" and so on that's what she says, what makes us fight;
that's the kind of thing she asked me...

e She advises me what I should do in the future, what I should do at my present status.
where | could reach through learning.

e If she came on Tuesday, she would go after giving me an assignment for Friday:
things I should think about before coming (to counseling).

Attitude towards counselor
e .. her character is good; she has (displays) the (proper) character at the proper

situation...

Communication
e [answer her (The counselor's) questions properly and freely.
e [ tell her about things which she would ask me; I gave her answers for her questions...
e She asks me; L. in turn, answer her questions properly; if there are things I do not
understand, [ ask her back.
e ... When she asks me something... she would do it in a way that [ would understand.

then I give her my answers...

.. if I did not understand, she would ask me again
e .. and so she would repeat (things) I didn't understand and I accept and give her
answers.
Benefits of the counseling relationship
e [t is not her (The counselor's) fault (that it did not work out) she did what she could
do; the problem is with me as well as with my mother.
¢ Her (contribution) is very much enough; yes she did what she could do.

¢ Starting from the time we started meeting, there is a change in my life.

End of the Counscling Relationship

e She left after giving me advises in a good manner




P3: Themes

Preconceptions

- and so what I expected was in some other way; I thought he was from (a charity
organization).
I thought that when I get out of here, I would not live on the streets; I thought he

would take me to (a charity) organization and raise me in a better way than this.

First sessions

On the second day when we became more intimate, he told me, 'I came to give you
advises so that when you leave (this place) you would change and I in turn get to
graduate for a second degree'

Yes. he told me - 'T would get a second degree with it and it would also benefit you.'
Well. I felt a little disappointed because it was not as I expected (an offer from a
charity organization) but his advises were good...

Yes. to tell you the truth, I thought he would take advantage of me.

Progress of the counseling relationship

. and so the man approached me with openness, his genuineness made me very glad
At first, I thought this man would say (you should) live here, (you should) stay here
and so I had decided not to come.

I was not (happy with what I expected) and at last around the third advise (session)
when he told me a lot of concrete things, I came to like the man a lot.

When he talked to me genuinely, I (understood) that his advises could change me.

[ felt better when he (the counselor) said 'you could be the country's hope tomorrow:
this advise is more useful to you than (getting a chance to live in a charity)
organization.

At first we were not close; I stared some where else when he talked to me.

When [ started understanding his advises I saw him like my brother. like my family

{member)

Attitude towards counselor

We related in a brotherly manner
.. like when you talk to a family member who came to visit you- that's how [ felt...

I'had very high hopes on him; he taught me a lot of things.

The counselor's approach

He advises in such a way that it would get through to the mind,

His approach is very good



"... are there kids who are bullying you?, you don't keep your self clean; are you facing
food shortage? do you stay the whole day in the house?' he says things like these and
shares my problems a little.

. he advised me to stay away from those friends of mine who are drug users.

Client's self disclosure

['have told him (everything) starting from the time I left my village up to the situation
[ am in right now.

Though I did not tell him everything; I revealed to him art of it. For example I only
told him one of the addictions I have; only told him I smoked cigarettes.

[ kept it from his because I thought he would take me to court and get me convicted.
Yes, then when I got very close with him, I became very open and told him (my
secrets).

[ haven't told him this kind of thing (my inner feelings).

Benefits of the counseling relationship

[ have never thought about work or change (before)

[ thought that again when I go out I would be an addict: where else would I go'

Before he gave me advises, I thought I would leave (the organization) even if I get
(the chance) to be accepted again; but when he advised me, I regretted what I did.
Yes, I have felt that [ have gone through changes

I have made myself believe that when I go out (of this institution). I will not live on
the streets. I will try my best not to appear dirty or less than others.

Before he advised me I did't have these kinds of ideas.

I have decided never to use drugs

I would like to ask forgiveness those people whom (I hurt) and live with them there. ..

End of the counseling relationship

He asked me if there were advises [ wanted to get from him; since he told me he had
an exam, I said I didn't want any; he went and never came back.

I would be happy if I receive advises (from) him outside (this institution)

He had told me the specific time and place in Sidist Kilo where I could find him.

Yes, I would like to go and visit him at least twice a week



P4: Themes

The counselor's Approach

when they (the counselors) approach people they try to be very close; as much as they
can they try to know our inner feelings

she said. 'l have no connection with any one' (¢lse)

(she said) 'l will never tell anyone what you did'...

.1 would defend your rights' and so on; she told me a lot of things

'...In such a way she slowly tried to find out our inner (secrets).

If (you) observe the way she talks and her facial (expression) she was trying as much
as possible to make us tell her our inner (secrets)

she advised me on what you would call an average level (standard)

Attitude towards the counselor

.. they go to the office and discuss about us; when they do that the offenders in the
correctional institution say that the counselors do not care about us.

we assumed that she would just listen to what we say and inform the office
(authorities):. other than this we did not expect that any effort or change would come.
she is doing these things to try to be close (intimate) with us-nothing else:

and also [ hear that she tells to judges about the kids with bad behaviors.

when | witnessed what she did I concluded that she does not have a good attitude for
other's she was nothing like the way I expected.

she listens to our private sides then she would go to court and would induce bad

things to befall upon us,....

Progress of the counseling relationship

At last, we came to have open and pure relationship

she said. 'vou would soon be released' and when I thought 1 was going to be released.
I was unexpectedly convicted.

How could she know whether 1 would be released or not? she would not say I wouid
be released without any clue: 1 started suspecting that she might know something.

she did not give me a satisfactory answer when I asked her why she said that (you
would be released)

| used to be very intimate with her like my sister but now she does not talk to me. .

she only savs hiello when she passes me by.



The Client's Self Disclosure

It is in my nature never to reveal my secrets to anyone

my secret is mine... I will not tell her even if she asks me.

Have you ever used drugs before? she tries to make me spill out a lot of things (I tell
her), 'I haven't used drugs before'; she asks me if I have never stolen before - (I tell
her) 'l haven't stolen...'

I tell her to talk to me only about my situation (right now).

I do not reveal my inner (thoughts); I only tell her about things in this compound: I
never fully reveal my inner (thoughts) to others.

I could make enemies as well as friends if I reveal my true feelings.

People can not be trusted, I still don't trust people; on a certain level, someone whom
vou trusted could betray you; and so if I reveal everything to her it is as if I have told
it to everyone.

(I keep) my inner feelings to myself; [ want only the external things (problems) to be

over come (dealt with).

Communication between client and counselor

She found out some things about my personality - what I like and don't like: she
started to understand what I should be asked and so on.

She asks me questions straight forward; I give her straight answers.

she tells you what she felt openly.

If there is something I have felt (bad) about; I also tell her openly.

Benefits of the counseling relationship

I knew nothing about this institution when I got in;' she was the one who told me the
rules of the institution, (things like) the basic things that are forbidden, the usc of
receiving counseling...

She told me the bad consequences of addiction.

[here 1s nothing (no change) that came not out of it.

End of the counseling relationship

Afterwards, when she repeatedly cailed me, 1 told her since I am not going to

experience any change, I will to receive advice (counseling).



After my conviction, I wanted her to advise me

I was very disappointed because while I was longing to receive guidance from her,
she didn't call me.

She shouldn't have given up on me even if I left her.

'He was disappointed because he became convicted although I promised him he
would be released; but now that he is (already) convicted, we shouldn't put a stop (o
what we started'-she should have (reasoned)

| was a little disappointed because she kept silent (did nothing).

PS: Themes

Preconceptions

[ don't think 1 had a very good attitude for the counselor when we met for the first
time. 1 hated it; just because he advises me like this, would I stop using drugs? or
would ! stop stealing?

my expectations for counseling were very bad, I used to hate this kind of thing and

even now | still do.

Progress of the counseling relationship

But when I started being close to him, I understood that (receiving counseling) was
very good.

When we met at first, his approach was good. He asks me everything - 'who do you
want to be?' do you (really) want to leave this place?', 'do you (really) want to go to
school”'

At first. 1 did not expect anything but now I came to realize that it is very good
(beneficial)

when he came back for the second time, we made an appealing relationship

{discussion).

The counselor's approach

His approach (hospitality) is not bad
when I asked him what the advise is about, he told me it's about (overcoming)
addiction and education. He also told me. as a bonus, we coulid discuss about other

issues which I desire.



* He advised (me) to focus on my educatibn, not to give in to addiction and similar
other things.

= He said 'don't be distracted by football when there is school., and don't involve
yourself with drugs when there is football.'

* It is very good; especially the advises he gave me about my education I think it was
good...

.

He asked me 'about what do you want me to advise you?', I said 'about my education
and about (overcoming) addiction' (and) he said ok.
Client's self disclosure

*  Qur relationship (closeness) is good

= [f [ have some (secrets) I tell him.

* Yes (there is nothing I kept hidden from him).

Counseclor's self disclosure
* He also told me about himself (and) about others; like about the fact that people who

lived on the streets also became successful.

Communication in the counseling relationship
= He does it equally; if there is something I would like to ask him he gives me time. if
there isn't then we discuss for around thirty minutes.
.
Benefits of counseling
= It's very good. It (our discussion) is going in the direction which would bring me
change,
* Yes, there are lots of changes; He made me become more focused on my education
and stop using drugs. When I go out, I want to continue my education and so I have «
very good attitude.

* | now know how to overcome my addiction problems.
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