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Abstract 

Ihe main purpose of this study was to examine the status and challenges of achieving UPlc' in 
traditional gold-mining of Berta community of /Jenishangul-Gumuz Regional stale: the case of 
Herta community children, jiJcusing on identifying the major challenges that impede 
eduutional participation of Herta children and proposing possible inlervention strategiesjin' 
policy makers and planners and other stakeholders to enhance primwy education participalion 
.Filh quality education in traditional gold mining areas of 13GRS /() achieve this, a descriptive 
survey method was employed in the sludy. Ii) this end, data were collecled from re/evanl 
documents and 307 subjects, comprising 120 primwy school students, 80 primary school 
leachers, 30 Berta community elders, 15 school principals, 30 VIA and 15 KCIU members, 6 _ 
regional experls,2 zonal desk and 9 woreda education experts were included. /)ala were 
colleCied ji"om primwy and secondwy sources. the primwy data for the sludy was collected 
through using questionnaire, interview, foclls group discllssion and observation. the secondwy 
data were collecled ji"om differenl sources of documents, i. e. annual abstract of the region, the 
regionul UPE plan and other relevanl documents. /3oth primwy and secondwy sources of dafa 
were analyzed qualitatively and quantitatively using relevant statistical tools such as tahles, 
ji"equency, percentages, the mean, Std, significance and t-test were used Based on Ihe major 
.findings of the sludy revealed among other things that school related , OUI of school, socio­
economic and also socio-cllituralfaciors were all idenlified 10 be Ihe major challenges 10 the 
educalional participalion of /3erla children and in atlaining UPlc' by Ihe year 20 15. On Ihe 
basis of Ihe resulls of the findings, the study recommends the H(jIUcB to come up with using 
other viable strategies like Altemative basic education, expansion of non-jiJrmal and adult 
educa/ion, appropriale .'i-Chool mapping, using flexible school calendar, upgrading Ihe exisling 
sch('ols, increasing the role of Ihe privale seclor, improving school environment, expansion 0/ 
availahle school buildings and classrooms Fum locally available materials, slrenglhening 
school community partnership, eSlablishing boarding schools e.lpecially low cost I'ara­
boarding schools thai are in harmony wilh the life condition (!f tradilional gold mining 
c:omtl11lnity, school feeding program, provision (!f quality teaching materials, incel1lives jin' 
olphans and vulnerable children, expan.I'{()n 0/ inclusive and .Ipedal need.l· educalion, 
awareness crea/ion on gender equily, addressing security issue in collabora/ion wilh Ihe 
commllility, clan chiej5 and religious leaders, the necessily (!f crealing a sense of ownership al 
various levels and making continuo/.lsjiJllow up and providingji"equenl supervi.wny sup/,orl as 
an il'llervenlionfi)r Ihe successful attainment of UFI,·. 
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CHAPTER ONE 

The Problems and its Setting 

1.1. Background of the Study 

In the Knowledge based global economy, educati on is the backbone of broad based economic 

growth and poverty reduction. In recognition of thi s critical role of education, Chabot and 

Ram irez (2004) emphasize the central role of internationa l development organizations and 

conlCrences in rational izing a discourse that strongly links development and education for 

national and individual development goals. A major goal of education is poverty alleviation. 

How~ver , recent studies emphasize the social , political , and cultural aspects of development in 

add ition to economic gains from development. Besides, Tekeste ( 199027) states that education 

is cri ti ca ll y an important tool which plays a key role in polit ical, social and economic 

developments. Moreover, education is considered to be the basic right for everyone by the 

global community. 

The World Bank has been a longstanding partner to developing countries in their effons to 

educate their people, and is to date the largest external source of financing for education 

projects world wide. It also fits squarely with in the Bank's strategic framework, which 

emphasizes support to countries to invest in peop le and to strengthen the investment climate as 

th~ basis for progress toward the millennium Develop ment goals. The Bank 's work in 

educat ion is centered on education for all , comprising the objectives of universal primary 

education and gender equity in schooli ng. EFA accounts for a significant part of ongoing 

acti vit ies (World Bank , 2006). 

The interna tional community has long recogni zed that the realizat ion of basic education is both 

a necessary and a fu ndamental right. The uni versal Declaration of Human Rights, adopted by 

the united nations in I 948,asserted that ,' everyone has the right to education" and subsequent 

international conferences and normative texts have reaffirmed thi s goal and sought to achieve 

it. This is ma inl y due to the fact that education is the basis of development (Haddad, 1990; 

Auger, 1987; world Bank, 1980 :23). However, the issue has remain ed unfulfilled promise fo r 

many of the people in the world , especi an y tnose who are living in develop lffgcounffies like 

Ethiopia at most in margina li zed and underserved areas of the regions. 



In the world conference on Education for All (ErA), which was held in Thailand, Jomtien 

reaffirmed that "Every person-child, youth and adult sha ll be able to benefit from educat ional 

opportunities designed to meet their basic learning needs and then outlines an expanded vision 

of basic education that can make this possible (UNESCO 199 1 :89). 

Likewise, the Dakar international forum on educa tion for all (EF i\) renewed this international 

commitment . As a result , the government of Ethiopia has made qu ite signi licant number of 

efforts and commitment to un iversalize basic education without any discrimination and 

develop ing good policy environment at improving access to primary school education so as to 

provide good quality education for all its citizens. Hence, the trans itional government of 

Ethiopia has designed the educat ion and training policy in 1994 which clearly stipu lates that 

primary education is compu lsory and education is free up to grade 10 (TGE, 1994 ). This 

principle indicates that there are legal basis and policy support for universalization of primary 

education in Ethiopia. 

Since 1994 Ethiopia has experienced dramatic increases in pnmary school enrollments. 

Improvements in access and coverage of primary education were achieved with great 

movement towards equ ity (MOE, 2005). This success, since 1994 had its foundations in the 

FORE constitution, the government's education and training pol icy, the education sector 

development programs(ESDPs),and different policies, reforms, and strategies of regional states 

that set their specific goals to achieve good qualit y primary education for all school age 

children by the year 20 IS. 

Nomadic herders number several tens of millions of people, mainly in Africa, the Middle East, 

and south, south west and central Asia. They include some of the poorest and most vulnerable 

of all southern popu lations. Reachi ng them with formal school ing has become a major 

challenge and mi ll ions of nomadic pastoral children remain outside the educat ion system 

(Khogali ,M.M, 1979 : II) . 

In Ethiopia pastoralists are estimated to be about 8 million, which constitute 13% of the total 

population and are found to be in the marginal borders of lowland peripheral parts of the 
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coullIry and account for large percent of ill iteracy rate (Getachew, 200 I) In view of these the 

pastoralist and agro-pastoralist areas had suffered a long period of neglect and marginalization 

during the previous periods. 

Benishangul Gumuz Regional State is one of the emerging states bordering Sudan in the west, 

Amhara region in the North and North East, Oromia region in the East and South East , and 

Gambcla region in the South of the country. It is a home of excessive natural resources wit h 

10Vl trained human power, less efficient implementation and use of their natural resources and 

means of production. The region is divided into 3 zones (i .e. Assosa, Metekel and Kamash) and 

2 special woredas (Pawe and Mao komo) comprising a total of 20 woredas and 474 kebels. 

According to the BGREB (strategic plan for UPE, 2009 :7) the area covers about 50,380 square 

kilometers and the population is projected to be 690, 972(49.3% females and 50.7% males) 

The major ethnic groups living in the region are the Berta (2668%), Gumuz (2174%), 

Shinasha (7.82%), Mao (1.96%), Komo (0.99%) and others (40 82%).This means that the 

in(jig~nous people (Berta, Gumuz, Shinasha, Mao and Komo) account for 59. 18% of the total 

population of the region 

Consequently, basic development infrastructure and social services, including education and 

training in these areas are very meager. On the basis of this, the woredas of the study areas in 

Assosa zone in Benishangul-Gumuz regional state are the most marginalized and underserved, 

wi.h no access to social services and infrastructure. The main purpose of this study is then to 

assess the major achievements and prob lems of universalizing primary education in 

Beni shangul-Gumuz regional state. 

1.2. Statement of the problem 

According to ESOP III of the FORE, at national leve l, the GER at primary level , the 

achievenient in 2004/05 is 79.2% and similarly the NER has also increased from 24 .9% in 

199(1/97 to 67.8% in 2004/05 .The NER has shown a faster increase compared to the GER. This 

re\ eals that the age structure at primary level is changing towards the appropriate/school age. 

Both programs (ESOP I, Il) were aimed at increasing access to meet the target SCI for UI'E by 

the-year 2.0-15. This-denotes the government's commitment to meet EFA and MDGs (ES DI' III 

of the FDRE, 20055) 
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At regional level, the GER at primary level had increased from 88.5% in 2000/0 1 to 107.4% in 

2004/05 and the NER had also increased from 52.6% in 200010 1 to 83 .6% in 2004/05 . As it is 

indicated the NER had shown a fas ter increase compared to the GER. (ESDI' 111 of BGREB, 

20055) .With rega rd to the efficiency of the education system, the national repetition rate at 

primary (1 -8) level has fallen to 4% in 2003 /04 from as high as I 1. 9% in 1996/97 . On the other 

hand, no promising improvement has been observed in dropout rate . In 2003/04 the dropout 

rate was 14 .7% (ESDP III of the FDRE, 2005 :20-2 1). 

At regional level , the education system also suffers from the phenomenon of dropout and 

repetition. Dropout rates are relati ve ly higher in lower grades . The dropout rate at grade I was 

36.45 in 2003 /04 . In 2003 /04, the dropout rate in primary education was 25 .5% showing that it 

is a serious problem of the education system of the region In 2003/04 the repetition rate in 

grade I was 8.5% and this was more than three-fo ld reduction from that of 1995/96, which was 

26%. In 2003 /04 , the repetition rate in primary education ( 1-8) was 12 .9% (ES DI' III of the 

BG I{EB, 2005 14) 

Accordingly, on the basis of the ETP, the third Education sector Development Program has 

given due consideration to mainstream pastorali st education in all the sub-sectors of th e 

education system. I-Ience, the regional government is committed in working to provide primary 

education and due emphasis to the expansion of construction of many primary schools and 

ABE centers in various places. However, experiences differ across regions and assessing the 

prJgress, identifying the problems and its prospect as well as the achievement of UPE is 

pertinent. Besides, it gives chance to identify the region's specific problems and best 

experiences that could be lesson for other regions in promoting UPE. 

1.2.1 Basic Questions 

The study focused to assess the status and challenges in uni versa li zing primary education in 

traditional gold- mining Bena community areas of Benishangu l-Gumuz Regional State. 

In li ght of these, the study intended to address the following basic questions : 

____ -'-1 =..- WLLllh,aLi sJb~tatus_-'lLpLin.1aLY edu_~atim)jn_tJ:adilio_uaLgllill mi n i ng Berta co_m mu nity_ 

areas of the region ') 
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2-To what extent do the policy, socio-economic, socio-cultural, school -related and out­

of-school related factors inhib it ing the progress towards the achievement of UPE? 

3-What are the appropriate strategies in addressing the educational participation of 

primary education? 

4- ls student's dropout and repetiti on rates be considered as problems, if so which grade 

levels of primary education have the highest dropout and repetition rates? 

5-whi ch group (male/Female) is more afTected by the problem? 

1.3. Objective of the study 

1.3.1. Genera l objective 

Th~ general Objecti ve of thi s study is to examine the status of promoting primary education 

and to investigate the challengi ng factors that hinder the achievement of UPE in traditional 

gold mining areas of Benishangul -Gumuz Regional state. 

1.3.2. Specific Objectives 

More specifically, the study is intended to _ 

I-Examine the current status of primary education in traditional Gold mllllng Bert a 

community areas of the region. 

2-lnvestigate the major challenges that hinder the achievement of UN, in the region. 

3-Find out the extent of dropout and repetition rates of the grade levels being more affected 

in traditional gold mining areas of the Berta children with regard to primary education. 

4-Propose viab le mechanisms and holistic ways of addressing the problem and making sure 

appropriate strategies to increase educat ional participation in traditional gold mining and 

, emi-pastoralist areas of the Berta community children in Assosa zone. 

1.4. Significances of the Study 

Assessing and ident ifying the major hindering factors and suggesting possible st rategies with 

regard to UPE are essentiaL Therefore, the study is significant on the basi s of the follo wi ng 

points :-

I-The stud will help to devise strategic.:s for im roving the major challenges related to 

reaching education for all children in the region understudy. 
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2-Since, there is no any study carried out on the issue under the study, it will be hoped that the 

study may indicate the maj or problems related to providing primary education service so that 

the concerned regiona l authorities wi ll take correct ive measures to resolve the ex isting 

problems. 

3- lt will provide awareness for the federal and the regional state to the status of ach ieving UPE 

and to faci litate and make sure the development of policies, programs and strategies to promote 

the intended progress. 

4- 1t will provide preliminary information for woreda administrators and educational officials to 

identify the various challenging factors that decelerate the achievement of UPE and put a 

str'ilcgy to resolve according to their seriousness. 

5- 1t wi ll enab le the NGO's and other stakeholders in provid ing information to plan specific 

ac'Jons so that the traditional gold mining Berta community children will be attracted to 

SChOll!. 

6-lt will help to provide valuable suggest ions for pol icy makers, planners, and other concerned 

authorities to remedy the problem regarding UPE . 

7-The study will serve as preliminary information for those who wish to conduct further study 

on the traditional gold mining Berta community areas of the region. 

Finally, the study may also add to the already existing literatu res . 

1.5. Delimitations of the study 

Uni versa l primary education is a wide concept and related to many factors . Hence, it is 

difficult to include all components in the area of the study. Therefore, th is stud y focu ses on the 

status and the challenges to achi eve primary education for all chil dren in the three woredas of 

Assosa zone in Benishangul-Gumuz Regional state. The boundary of thi s study is delimited to 

tl"' ditional go ld mining Berta community areas of Assosa zone. Therefore, the study is 

dd imited to the formal government primary schools (1-8) exclud ing the AB E schools even 

though they have a supplementary ro le to achieve UPE. Besides, the study is delimit ed to 

factors affecting the achievement of UPE mainl y due to geographic, climatic, socio-economic, 

and socio-cultural , policy, the curri culum, and securit y issues on the border line between 

- hi pia and Sudan of the area under the study. 
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Agro-pastoralist -segment of pastoral husbandry society who promotes opportunities crop 

farming integrated to their li ve stock husbandry pract ices and who live in semi-permanent 

settlements (Ayalew eta I. 2002 :26) . 

Basic Edu ca tion-refers to learning out comes, i.e . knowledge and ski ll acquisition and 

ap!d icat ion, positi ve attitude fo rmul ation, internalization and exhibition of values for a Varity 

of life (Ayalew etaI. 2002 :26) 

Equity- is fairness, justice or equity with respect to the impact of education. 

Formal Education-high ly institutionalized, chrono logically graded and hiera rchica ll y 

structured educational system spanning lower primary school and the upper reaches of 

University (Coombs and Ahmed, 1974). 

Gross enrollment rate-is derived by expressing total enrollment at a given level of educat ion 

irrespective of the age of the students as a percentage of population which according to the 

national regulation is an age to attend at that level (Lewin with colclough) . 

Informal Education- all that is learned from everyday experience and the transfer of 

knowledge, sk ill s and attitudes through traditional culture, fami li es, communities and the 

media. 

Nomadic Education- a non- formal education provided by the nomadic people within their 

culture context (Ezeomah, 1995 : 16) 

Nomads - ethnic or socio-professional groups who travel and migrate in large or smal l scale 

clan groups in search of means of livelihood with in a community (Ezeomah, 1995 :25). 

Non-Formal Education-any organized systematic educational activities carried on outside the 

framework of forma l system(a flexible approach to Education using alternative modes of 

delivery outside the forma l system) to provide selected types of learning to part icular sub­

groups in the popul ation ,adults ,youth as well as children (Coombs and Ahmed, 1974). 

Pastoralist-a term used interchangeably wi th Nomads and reflects a life style based on 

maintenance of herds of animals, which depends mainly on natural vegetation for their food 

(AyalewetaI. 2002 :26) 

Pril' lary Education-in the context of Eth iopia, Eight years, offering basic and general primary 

education to prepare students for further education and trai ning (ETP, 199414) 

Ven,acular - the indigenous language oLdial.ecl-ofa_'peech ofa community. 
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1.8. Organization of the Study 

This study is organized in to five Chapters. The first Chapter deals with the problems and it s 

setting which includes background of the study, statement of the problem, objectives of the 

study, signi ficance of the study, delimitation of the study, limitations of the study and 

definitions of key terms. The second Chapter deals with the review of literature whi le Chapter 

thr.!c presents research design and methodology of the study. The Findings and ana lys is of the 

study are presented in chapter four foll owed by summary, conclusions and recommendations in 

chapter five . 
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CHAPTER TWO 

Review of Related Literature 

This chapter deals with the review of the related literature as the theoretical framework of the 

stl1dy. It covers the conceptual framework of UPE, why so imp0I1ant and pastoral education. 

Besides, alternat ive st rategies to realize the achievement of lJPE and of the major challenges 

hindering the progress towards achi eving UPE in traditional gold-mining and semi-pastoralist 

areas are goi ng to be presented. 

2. 1. Education and Development 

Education is a corner stone of economic and social development ; primary education is its 

foundat ion. It improves the productive capacity of societies and their political , economic and 

scientific inst itutions. It also helps to reduce poverty by mitigating its effects on population, 

health , and nutrition and by increasing the value and efficiency of the labor offered by the poor 

(Haddad, 1990; World Bank, 1998) . 

As l3runs et al (200326) argued education is one of the most powerful instruments for r­

reJucing poverty and inequality. and for lay ing the basis for sustained economic growth. As 

economles worldwide are transformed by technolog ical advances and new methods of 

prr,duction that depend on a well trained and intellectually nexible labor force, education 

becomes even more significant. Therefore, educat ion is central to development . It empowers 

people and is a powerful equa li zer, opening doors to all to lif1 them out of poverty. 

It is cri tical to the world ' s attainment of the millennium development goals (MDGS). Povel1y 

reduction, gender equality, child health, materna l health, lower HIV/AIDS and other 

communicable diseases and environmental sustainability ( Bruns et ai , 2003 : 28), two of the 

eight MDGS Pertaining to education namely, uni versa l primary completion and gender parity 

in primary and secondary schooling. As Lockheed and Verspoor (1991.1) noted primary 

education has two main purposes. to produce a literate and numerate population that can deal 

with p.robLems encountered-at home and at work- and to-serve a·s a foundarion on whiCl1further 

education is bu ilt. In many countries of the developing world , education systems are unable to 
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meet their objectives. As a resu lt, these primary education systems are ineffective and 

jeopardize national efforts to build a base of human capita l for development. To address these 

problems, primary education should be to increase children ' s learning in school so that most 

students master the curriculum and complete the primary cycle and access to school must be 

provided for all school age children . Therefore, primary education has a central role to national 

development. It has been initially accepted as a human right , but the case for its provision on 

strictly economic issue is a more recent phenomenon (colclough, 1993 : I) . 

Education drives a country's future, that is economic prosperity and the reduction of global 

poverty can not be accomplished unless all children in all countries have access to, and can 

complete, a primary education of adequate quality . Children have the right to participate in 

decisions and activities that concern their lives. This is explicitly articulated in the convention 

on the rights of the child. It was also strongly emphasized in Decemberl948 , that the universa l 

declaration of human rights that the UN general assembly adopted in its artic le 17 states that 

acccss to primary education is a fundamental human right. According to Article 26 of the same 

declaration," everyone has the right to education" irrespective of difference in Race, Gender, 

and Social status (U I 1948; Katarina, 200416; Bishop, 1985 :39) .This is mainly due to the fact 

that education is the basis of development. This Right is also given due attention (enshrined) in 

the Constitution of FORE (TGE, 19941). 

Progress in education is taken to be essentia l for environmental protection, sustainable 

development and participation in democratic, social and political process. On the basis of this, 

primary education is seen as a ground for laying its foundat ion for the future educational 

opportunities and lifelong skills, since it enables people to participate in the social, political 

and economic activities of their communities with their full potential(Derbessa,2006:42S). The 

issue of UPE is a desirable and essential goal for the social, economical and political 

development of the poor nations in the world . Real izing these facts , many successive 

educational conferences were held in 1960 in Karachi (Pakistan) for the Asian countries, in 

1961 at Addis Ababa for African nations, in 1962 at Santiago for Latin America and in 1966 at 

Tripoli for Arab states, had set targs;ts for lIoiveI:Salizing primary education 
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As the targets set by these conferences, the goal of UPE were aimed to be achieved since 1970 

in l ,at in American countries and by 1980 in Africa, Asia and Arab states (Oerebessa, 1999:98) 

Access to education was being made rapidl y since the conferences throughout these continents. 

But, uni versa li zing primary educat ion remained futile and led to the init iation of the Jomtien 

decade, The EF A is an historic commitment to basic education takes on by the international 

community in Jomtien, Thailand, in 1990 emphasizing the attainment of lJ PE by the year 

2000, involving 155 government s and 150 NGOs (Lockheed and Verspoor, 1993 ; Bertrand, 

20 )3 1 ) 

Although many countries made enormous efforts to universalize primary education still large 

number of girl s, orphans, street children, disabled and underserved and marginalized children 

were denied of school ing. The world education forum in Dakar, Senegal in April 2000 was 

conducted by considering the performance after Jomtien conference that the time frame was 

extellded to 2015 to achieve lJPE (UNESCO, 2000 :7).The commitment reAects a vision that 

all chi ldren, young people and adults have the human right to benefit from an education that 

would meet their basic learning needs in the best and fullest sense of the term, 

In Scptcmber,2000 the millennium development goals adopted two of the most important EFA 

goals to ensure that by 2015 all children including girls, ch il dren in difficult circumstances 

and those from ethnic minoriti es have access to, and complete, free and compulsory education 

of'good quality and to eliminate gender disparities in primary and secondary education by 2005 

(World Bank,20022). 

The UNESCO global monitoring report (2008) had revealed that, in 2005 at the global level , 

there were 72 million chi ldren of primary school official age who were out of school. The 

repol1 mentioned that it wou ld be possible for Ethiopia to achieve UVE by the year 20 15 whi ch 

then became obligatory to achieve the target set. With these global and national initiatives and 

with the support of the ministry of education (MOE), stakeholders, partners, the Benishangul­

Gumuz regional state and its regional education bureau have been implementing the education 

sector development programs-ESD Ps (I ,-R III ) and the Ilewly ESOP IV which is going to be 
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made in the year (20 I 0) and will be implemented by the year 20 I 0/20 I I within the framework 

of the 1994 Ethiopian education and training policy (EETP). 

2. 1.1 Economic Development 

The basic input for economic development is the human resource i.e. the human capitaL 

Research and experience demonstrate that an educated labor force is a necessary condition for 

economic development (Lockheed and Verspoor, 1991 :2) 

Education has a significant effect on earlllngs, and the rate of return to education is high. 

Earnings provide an indirect measure of productivity, but phys ical productivity is the best 

measure of education ' s economic impact. Workers and fa rmers with more education arc 

physically more productive than those with less. Generally, different findings prove that there 

is a close link between primary education and economic development. The world economi c ---and social su rvey (2000: 162- 166) states that ~ Iabor force equipped with high quality basic 

education helps to resolve the problems of·imlustrial development and economic progress. 

2. 1.2 Social Developm ents 

Primary education encourages social development by helping in showing the way as to how 

they solve their diffi cu lties and developing their awareness . A growing population of you ng 

people strains education budgets, and in many low- incomc countries an increasingly large 

number of young people, often the children of rural and low - income familics , receive no 

education at all . Reducing ferti lity rates must therefore be an important part of an y 

development program, and reduced fertility depends heavily on educating women 

(Cucherance, 1979) Psacharopoulos (1 985) found very high social rates of return and 

estimated that the returns to completed primary education are 27% and the returns to secondary 

education are 15-17%. The returns to education in deve loping countries are higher than those 

in more advanced countries, although they appear to diminish over time (Psacharopoulos 1985, 

Ra yoo. 1988). Education remains profitable; however, and its social rate of return st ill exceeds 

that of other Investments br .a considerable margin . 
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Th~ education of women is also closel y related to chi ld health, as measured by nutritional 

status or by infant and child mortality. Elementary educat ion improves hygiene and nutritiona l 

practices, which improve both child survival and ferti li ty, while further education highlights 

the advantages of controlling family size (Holsinger and Kasarda, 1975) 

In light of the above discussions, primary education is a base for economic and social 

development. Social development is to be attained by behavioral change coming from 

education. 

2.1.3 Poverty Reduction 

The contribution of primary education 111 reducing poverty and income inequality is more 

magnified than is its overall economic growth. It provides sk ills, knowledge and attitudes that 

increase the producti vity of the Poor 's labor by increasing their output and their access to jobs 

in uoth the forma l and informal sectors (World Bank, 1996:27) . 

Besides, primary education also combats poverty by equipping people with the fundamental ,..--­

skills they need to participate effectively in the society and its economy to control fertility and 

improve health (WCEFA, 1990) Therefore, primary education with no doubt plays a vital role 

in poverty reduction by enhancing social and economic development in the developing 

countries. 

2.2 Conceptual Frame Work of lJP~: 

'fhe concept of LJl'E as a desirable and essential goal for the political , social and economic 

de'lciopment of the poorer nations of the world has been accepted for a very long time. Leaders 

in develop ing countries look upon the task of providing with basic skills in literacy and 

numeracy with greater urgency to all their citizens. 

This is a manifestation of· the recognition of the importance of basic education in nation 

building through increasing the economic productivity of the disadvantaged populations and 

throug~the creation of a community of enlightened parents and a responsib le citizenry 

(Bastian, 2004 I) 
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2.2.lThc Concept of U PE 

Ethiopia considers provision of basic education as one of the key strategies of national 

development and poverty reduction . Provision of basic educat ion to all future cit izens of 

Ethiopia is one of the policy goals art icul ated in the education and training policy. The aim of 

extending basic education for all was a major outcome of the world conference on education 

for all , held in Jomtien (Thai land) in \990, and in the worl d educat ion fo rum held in Dak ar 

(Senega l) in April 2000 Ethiopia reaffirmed her commitment to achieve UPE by 20 I 5 (Bastian, 

20(42). Although the goal of UPE is at the center of the EF A agreements and millennium 

declarations, it has no commonl y agreed meaning. 

Th~ term UPE has been interchangeabl y often used wi th other terms like basic education, 

schooling for all and education for all . However, when examined closely diffi culties emerge 

over what is meant by the term "U ni versal ", "primary "and "Basic education (Derbessa. 

2006). Uni versal primary education literally would mean everyo ne in a population having a full 

primary school educat ion. Universa l means all chil dren, boys and girls alike. children in 

difficult circumstances and those belonging to whatever religion or ethnic groups of the target 

population have access to schooling (WCEFA ,2000 Article 33 ) 

The concept of UPE has no universally accepted norms. Its concept vari es across count ri es 

depending on their social , economic and educational rea liti es. However, as Bastian (2004) 

stressed that an ana lys is and expansion of the concept ofU PE as stated in goal No. 2 ofEFA, 

should have certain min imum characterist ics in order to identify best strategies and monitoring 

indicators to move towards UPE. 

These components are: 

Minimum numbers of years of schooling 

Average number of days of school ing per year 

Average number of contact hours per day 

Levels of access and coverage that should be reached , 
Levels of internal effic iency of the education system 

EguitL gender and geograph icaL 

Quality of primary education 

IS 

1 



2.2.2 Education for all and UPE 

According to Bast ian (2004,4-6),many of the former colonies, soon after achieving 

independence, declared their commitment to providing pri mary education to all their cit izens 

withi n a reasonable peri od of time. In Africa, Kenya, Nigeria, and Ghana are examples of 

former colonies that expressed strong aspirations for achieving universal primary education 

soon after coming into existence as independent nat ions. Though signi ficant progress has been 

made in increasing access to primary education, these countries have st ill a long way to go to 

reach the goal of lJPE. 

A more concerted and coordinated approach to lJPE by developing countries, multi - lateral 

organizat ions, and rich donor countries is of more recent origin. The major effort was the 

world Declaration on Educat ion for All in Jomtien in 1990. The Wor ld Bank, UN ICEF and 

U; !ESCO took the leading role in promoting the conference wit h the strong support from the 

developed and deve loping nations for the EFA Objecti ves . 

The Jomtien conference set year 2000 as the target date for achieving EFA goals. But realizing 

the inadequate progress made by the nations of the world to achieve the goals of EFA, the 

framework fo r action accepted by world education forum held in Dakar in April 2000 pushed 

the target date for achieving EFA, by another 15 years, to year 20 15. 

2.2.3 Why Universa lize Primar'y Education 

Education is recognized as one of the essentia l underpinning of human development and nation 

building. Achieving universal primary education is so important to fully realize everyone 's 

right to educat ion and to promote socio-economic development of a nation. It helps to reduce 

powrty and im prove li ving standards through sustainable growth and investment in people. 

Pri,nary education has two main purposes. 

On the one hand it helps to produce a literate and nu merate population that can deal with 

problems at home and work place-<tnd on tbe other hand it serves as a foundiltion upen whieh 

furt her education is built (World Bank , 1990) 
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2.3 The Right to Education 

The United Nat ions ( UN) had recognized the problem of the primary education systems in 

most developing countries was their low capaci ty: the schools of many former colonies and 

traditionally independent countries a decade earlier and had set the stage for expanding mass 

educat ion in its Universa l Declaration of I-Iuman Rights (United Nat ions General Assembly 

1948) , which stated " everyone has the right to education. Education shall be free at least in 

the elementary and fundame ntal stages. Elementary educat ion shall be compulsory "(Lockheed 

and Verspoor, 199 1 :22). 

Moreover, ba sic formal education is seen as essential for the full accomplishment of 

ind ividual s as human beings, thei r survival and lifelong development. This posit ion IS 

reamrmed for example in the first articl e of the world Declaration on Education for all (1990). 

As such, education is represented as a fundamental human ri ght. Hence, exercis ing the right to 

edJlcat ion to a fullest extent should not be a question of will , it is beyond the political wi ll of 

governments, and it is a must to ensure th is right to a point at which it will contribute to the 

fulfillment of every individual and to the progress of every society 

2.4 Education and Pastoral Livelihood. 

The future pol icies in the literature insist on the importance of not separating support for 

education fro m suppOli for pastoral li velihood and economy (Lambert, 1999, MOEST, 1999 in 

Kratli , 200 I 70) Usua ll y thi s is meant in the sense of integrat ing education provision into 

wider interventions concern ing wa ter, food and security. However, this shou ld not encourage 

one to overlook the fact that over the last four decades pastoral development, ovcra ll , hasn' t 

performed much betier than nomadic educat ion. There is a need to link, more successfu ll y, the 

pract ice of education and issues of nomad ic pastoral culture and society, particularly the 

re lationship between culture, local knowledge, socia l institutions and poverty. 

iV:orc effective schooling in this respect means teaching and learning wh ich recognizes that the 

knowledge, skills and allitudesJlec.ded~oLeffecti vc--herding under pastoral conditions-are 

lik ~I y to : value pastoral livelihood systems, equip pastoralists to adapt in dynamic ways, be 
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based in part on local indigenous knowledge and intricately linked to wider fea tures of social 

organizat ion and inst itut ions. Pastora lism is the key agricu ltural production system in the dry 

lands. As dry lands constitute nea rl y hal f of the land area of sub-Saharan Afri ca, pastoralism is 

of ,\ part icular importance for the continent and in some countries pastoralists even represents 

the majority of the populat ion (Oygard et ai, 1999; Rushton et ai, 1999 in Nikola Rass, 

20066) 

The pastorali sts consider cattl e as a sign of prosperity and securi ty. Mobili ty is a key feature to 

search fo r water and pasture and it is the strategy of surviva l for herds and pastorali sts ( Carr­

Hill , 2005 33) Thus, pastorali sts are fi nding themselves economicall y, pol itica ll y and sociall y 

margina lized .The degree of movement of pastorali sts is used to fu rther categori ze pastora li sts 

into three stages:as Nomadic Pastoralism, Agro Pastoral ism and Transhumant Pastoralism ( 

Carr- Hill and peart , 2005) . 

Nomadic pastoralism: is characteri zed by high mobility and often irregul ar movement of 

people and livestock. In genera l, nomadic pastorali sts' fo llow established migration routes . 

Agro- pastorali sL are those who engaged in crop production and animal husba ndry in more or 

less equal proportions. They li ve in semi- permanent sett lements, wit h goats and sheep kept by 

women and chi ldren whi le males are away in search fo r pasture . Transhumant pastora li sm : is 

ba sed on regu lar movements of herds between fixed areas to exploit seasonal availability of 

pastures. Transhumant pastoral ists have often a permanent homestead, where the older 

members and the younger chi ldren remain th roughout the year. < Vertical movement' is the 

specific form of transhumance occurring in mountai n regions. 

2.5 Why I>rima ry Education for the pastoralists? 

Primary educat ion has a central role to national development. In general , primary educat ion 

produces a literate and numerate populat ion that can dea l with problems encountered at home, 

at work and services as a fo undation for fu rther educat ion (Lockheed and Verspoor, 1993 : I) 

Besides, primary educat ion fac ilitates the abi lity to meet bas ic needs like adequate nutrit ion, 

___ ccs.hdter and clothing and acc<:ssJo-.bealtlLseLvices and clean water (-World Bank, 1988 :2:Z);-.------j-
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Therefore, achieving equity in educational opportunity for people who are deni ed of educat ion 

because they are poor, disadvantaged ethnic minorities or live in geographically remote regions 

requi res both financia l and po li cy measures (World Bank, 1996:8) . To sum up , it is true that 

the conducive conditions created and strategies for promoting primary and secondary 

education in pastoralist areas have resulted in some increment in enrollment in pastoralist areas 

(MOE, 2008) Hence, un less we hold the primary educat ional participation of pastoralists, it 

will become difficult to achieve UPE by the targeted year. On top of this, the emphasis on Ef'A 

and the requirement to prepare plans for achieving that objective, the problem of providing 

education fo r nomadic groups, among other disadvantaged groups, is becoming more visible 

(Ayalew et ai , 2002). 

2.6 Pastoral Groups in Ethiopia 

Pastora li sts in Ethiop ia are mainly found in north eastern, eastern, southern, south eastern and 

extreme south western part of the country. Almost all are found in marginal border areas and 

inhabit in the low land part of the country (Ayalew et ai , 2002).Educationally, pastoralists 

appear to be a paradox . f'rom the point of view of official education they are a complete 

failu re: in terms of enrollment , attendance, classroom performance, achievement, continuity to 

higher education and gender balance they regu lar ly score at the bottom of the ladder. 

There are abou t 8 million pastorals in the country. They are found in Somali, Afar, Oromia, 

Benishangul- Gumuz, Gambella and SNNP regions as indicated in table 2: I. 

Table 2.1 , pastoral groll ps by their geograph ic location 
-c--- - - -~-.---

Region Pastoralist groups Population ( i n ooo .s) 
~ .. --- --_.-.---~-. 

Oro mia (Borena zone) Oromo, Somali 2.577 

._-

So mali Somali 3,690 

- -
Afar Afar. Somali , Argoba. Oromo I 1.000 

~-----
SNNP & Gambella More than 15 pastoralist groups 550 

t-nc·nisha ng ul- GUIllUZ Berta, kama, GUnlUZ, mao. shinasha 37 
f--- -- -- -

Estimated total 17,854 

-

(Source : Carr- 1-1111 , 200538) 
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In I3enishangul-gumuz regional state the traditional gold mining and semi· -'pastorali sts live in 

international borders and lowland areas of the region They were previously politically 

marginalized society and lack economic and social concern. These days it is true that the 

suit ab le political environment is created for the development of pastoral areas . The present 

si tuat ion clearly shows that solving the discrepancies of educat ion in the pastoralist regions 

demands intensive effort of al l stakeholders and employment of various strategies appropriate 

to the way of life of past ora lists (lJNESCO, 1990). 

2. 7 Challenges of Ach ieving U PE in Pastoralist and Agro- pastoralist Areas. 

The EF A global monitoring report (UNESCO, 2002), demonstrates that there has been 

sign ilicant progress towards the achievement of UPE in many count ries. However, many of 

them have not stil l succeeded in achieving the goal of making primary education availab le to 

all. Despite impressive increases in enroll ments during the past two decades, many 

governments have not achieved universal and equitable access to education (Lockheed and 

Verspoor, 199 1: 145) . Therefore, it is qu ite important to identify potential chal lenges aMd 

problems in un iversalizing primary education with a view to promote the attainment of goal of 

UPE . The most prominent bottlenecks that hinder the ach ievement of UPE in semi-pastoralist 

(agro- pastoralist) areas of children to education are out -of -school factors and school related 

facto rs. 

2.7.1 School Related Factors 

AI! developing countries are committed to universa lize primary education by the year 2015 . 

However, studies revea l that there are low participation, high dropout and repeti tion rates of 

pupils in many cases. Therefore, there are school related factors that could also impede the 

progress to words UPE. The main school related factors are discussed here under:-

2. 7. 1.1 Curricular Relevance 

Throughout the deve lopi ng worl d, countries were pre -occupied with the ro le of the primary 

school in preparing chi ldren to participate actively and productively in nation building, 

econ ml de.yclopmeuLancl-communit.y life, particularly-in rural- communitiesc-In 19&-7 

president Julius Nyerere of Tanzania delivered his famous speech on "Education for self -
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reliance" , in which he advocated establishing a system whose cost and impact on farm 

production and attitudes toward farming were appropriate to the country's needs and therefore. 

more effective (Lockheed and Verspoor, 1991 JO) .Several countries adopted large scale. 

comprehensive curri culum development programs that involved new curricula, new teaching 

materia ls and the training and retraining of teachers and school supervisors. 

The curriculum in developing countries has a characteristic of a top -down approach that lacks 

apilropriate relation with situations familiar to students and their needs. Thus, schools that 

operate on the curriculum that does not fit the rea l needs of the society may lack attraction and 

holding power, hence hampering UPE. Lik ewise, studies have shown that irrelevance of the 

curriculum resulted in low interest in education and high dropout. Therefore, ensuring the 

curriculum is made to renect the life situation of the pastoralists and engage community 

leaders, partisans, etc in the teaching learning process so that they can share their rich 

experiences and play their due role in shaping the behavior of children . 

2.7.1.2 Medium of Instruction 

The use of several Et hiopian languages in primary educat ion is a renection of reforms in the 

geo-political structures of the state after 199 1 that created regional states in Ethiopia . The 

rights of nationalities within the state to use languages for official purposes are enshri ned in 

article 39 of the 1994 constitution of Ethiopia. 

The education and training policy promotes the use of regional and local languages for two 

stated reasons (I'DR1~ . 1994b) The first is the claim that learning in the mother tongue has 

clear pedagogical advantages for the child , who feels comfortable and reassured by their ability 

to understand and analyze Information in their own language. The second is the claim that the 

use of local languages in education accords with the rights of nationa lities to self-expression 

that are enshrined in the const itution of Ethiopia (Hywel Coleman, 200780-8 1) On the basis 

of th is, school performance of ch il dren is better when they are taught in the language that is 

most ly used at local level and instruction in the mother tongue is the best way of ensuring that 

JI,u:JiLj; grasp_the meaning pelle.illy hecausc-onl y-when-t·h(}ir-taught~dre-act ~vated through-thei 

mother tongue, they can interact well with the subject taught (Derbessa, 2006). 
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2.7.1.3 School calendars 

The issue of school calendar is on how to come up with flexible alternative approaches and 

program s of bas ic education that could effecti ve ly accommodate the special needs and real life 

condi tions of poor families and their chil dren without affecting the quality of education. Ilow 

to take education to these children who by the very nature of their life styles, can not come to 

education(WCEFA, 1990:57-59). A number of countries have found that school attendance can 

be Improved and dropout of the pup il s in rura l areas be reduced by making use of flexible 

school calend ar, especially in the pastoral and agro- pastoralist groups. 

2. 7.1.4 Teachers 

Teachers are central to the deli very as wel l as the qua lity of education. The academic and 

professional training of teachers has a direct and positive bearing on the quality of their 

performance and consequently on the achievement of students (Avalos and Haddad. 1981). -Effective teaching is determined by the indi vidual teacher's knowledge of the subject matter 

and mastery of pedagogical ski lls. 

Di ffe rent studies indicate that teachers ' attitudes, their behavior and teaching methods are 

among the factors affecting children's persistence and academ ic achievement. Teachers in 

developing countries are frequently observed leavi ng their job due to low sa lari es and lack of 

otl'er incentives (Ibid) Therefore, incentives are needed that encourage teachers, especially 

females, to work in iso lated areas . Increasing the supply of female teachers is an important , 
I 

str:tt egy for increasing the access of girls to schools (Lockheed and Verspoor. 199 1: I 55) 

Research findings prove that in Tanzania, Kenya, Rwanda and Malawi, teachers pay attent ion 

to boys than girls (Odaga and Heneverd, 1995) However, in Tanza nia efforts to recruit and 

trai n female graduates from local primary school, combined with arrangements for cert ifi ed 

teachers to supervise and assist them . Other incentives might include the provision of boarding 

facilities increased training or even additional pay. 
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2.7.1.5 Lack of Learning Materials 

Instructional materials are critical ingredients in learning and the intended curriculum can not 

be easil y implemented without them . In structional materials provide information, organize the 

scope and sequence of the information presented, and provide opportunities for students to use 

what they have learned . 

The learning materials that enhance student achievement are text books, teacher guides and 

other learning aids . Researchers ha ve found that the avai lability of text books and other 

instructional material s has a consistent ly positive effect on student achievement in deve lopi ng 

countries (Lockheed and Verspoor, 1991 :49). 

2.7.1.6 Fear of Sexual Harassment, Rape and Abduction 

Pastoralists li ve in remote areas often close to insecure international borders and connict prone 

reg ions. Having to walk long distances in order to go to school. for children and especia ll y 

girls, may present serious risks of attack . Therefore, large numbers of girls are in extremel y 

hostile and uncomfortable learning environment in school. Harassment could be of physical or 

verba l. This could happen inside or outside the schoo l. 

Different bad words referring their appearance or the way they wal k harasses gi rl s. They are 

ask~d to do things out of their way. They are asked sexual favors and this continuous 

harassment can lead to rape leading to unwanted pregnancy and HIV/AIDS . 

In Northern Kenya for example, schools in remote areas make good targets for the mass 

abduct ion of chi ldren. particularl y girls, by raiding parties and bandits (Kratli , 200 I :33) It was 

found out that male pupils, teachers and al so others are ident ified as major offenders. (Odaga 

and I-Ieneveld, 199535). This has an impact on the educat ional attainment and performance of 

girl s. 

Education is a key to protection when it is of good quality, but falls short when the learning 

environment itself fail s to provide the necessary protection against violence and abuse of 

___ children. This inyolves making scho_uls se.C.L1[C nQLOnly-frol1l-w-i th Qut-but~also fmm wit-hin,.-.--
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2.7.2 Out-of-school Factors 

2.7.2. 1 Socio-econom ic challenges 

In developing countries the major problem of children ' s basic education is extreme poverty 

part icu larly at the househo ld level. It is clear that , parents with poor economic status may have 

difficulty in providing educational opportun it y to their children. 

The degree of demand for educat ion is related to the socio-economic en vironment in which 

families live (Steven, 1993 :39). About 20 mi llion rural and 4 million urban households are 

estimated to li ve in abso lute poverty. The relevance of poverty factors lies in the fact that , even 

when there are schools it inhibits school enrollment and attendance due to the hi gh cost it 

incurs (AAE, 2007 :3). Thus one can say that socio-economic challenge is a major constra int 

that universal ization of primary education faces in low income count ries. 

2.7.2.2. Chi ld Labor 

In :leveloping countries of Africa, Asia and Latin America, chi ld labor is a serious problem 

Children 's involvement in the household di vision of labor is negatively referred to as chi ld 

labor and represented as situat ions that depri ve chi ldren of their fundamental right to education 

(Krat li 2001:37) Child labor is the principal factor for low participat ion and dropout of 

children from schooling. Chi ldren help to increase the labor power of parents both by engaging 

in domestic services thus freeing their parents for income generating activities and by working 

to subsidize fa mily income. 

The internat ional labor organization (lLO) estimates that 250 mil lion chi ld ren between the ages 

of 5 to 14 are faili ng in the work force in developing countri es. About half of them work full 

tin e and the rest combin e work with schooling (World Bank, 1998). Therefore, the demand for 

child labor by the family has an effect on school dropout and repetition. 

2.7.2.3 lIouse Hold Factors 

It is clear that , parents wit h poor economic status may have difficulty in providing educational 

~ortunity to their children. Thc--'lc.gr:ee_oLdemand- for educat ion i·s-related te-the-socio­

economic enviro nment in which fami lies li ve (Steven, 19933 9) One of the most consistent 
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finding related to school enrollment and educational attainment in the developing countries is 

th" ~ffect of family resources, income, assets, family size and structure as well as parental 

education are identified to be important correlates of school enrollment and attainment. 

Household wealth determines a household 's ability to in vest in education of the child. Studies 

conducted in developing countries show consis tently that household wealth significantly 

improve children's chance of school enro llment (Rankin and Aytac, 2006 :AI-samarrai and 

Rose 200 I : Oxaal , 1997) ,education attainment (Pal 2004, Woldehanna et ai , 2006) and lower 

school dropout (Sibanda 2001: Chaud hury et al 2006). Most of these studies identified direct 

and indirect costs of schooling as important factors for school attendance and dropout. As to 

the direct cost, household poverty restrains parents from sending their children to school as 

they are not able to cover expenses of stationeries, books, school uniform and transportation . 

2,7,2.4 Parents Educational Backgro und 

TI'e attitude of parents towards education has a negative impact on enrollment and dropout 

rates . According to Magland (1994) explained educational background of parents affects the 

children's school enrollment and year of schooling. Hyde (1989) also indicates that educated 

parcll ts are more likely to send their children to school and keep them in schools. Most of out ­

of- school children are the ones who have illiterate parents. Parents who have attended school 

are more likely to send their chi ldren to school (Mulugeta, 2007). Onc of the reasons for low 

enrollment and dropout rate is that the value of education might not be fully realized among the 

pastoralist , agro -pastoralist and nomadic population and schooling is not apriority issue in 

their traditional way of life 

2,7,2.5 Socio-cultural Challenges 

Pasloralists have their own customs, norms and traditions and the att itude of parents towards 

education have it s own effect on educational provisions and pal1icipation. Moreover, 

p?storalists are considered as change resistant towards modern schooling, which is rooted in 

their fear of cultural al ienation and distortions of traditional values (Carr-h ill and peart , 2005 
4832) _________________________ 1 
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Some of the socio-cultural practices that affect the participation of pastoral and agro -

pastora li st children in education are early marriage, polygamy ,abduction ,less value of girls ' 

ed ~cation , household labor demands by parents, lack o f role models, religion and lack of 

access to local secondary education (UN ICEF, 2003) Some problems to universal ize primary 

education have emerged from social and cultural conditions of the society. They influence the 

deGision to enroll children, to withdraw them from schools, their performance and their grade 

level attainment. 

Another social issue that hinders chi ldren participation and dropout in education is highl y 

related to societal attitude towards physically impaired chi ldren that need special attention. 

Parents of impaired children in developing countries to a large extent are not willing to send 

their children to school ; because impairment is considered as a symptom of curse and evil 

practice. Even children with special needs are viewed as not able in full y part icipati ng in 

societal roles . 

Ir. Uganda, it is common for children with disabi li ty being chased away from school (Watkins, 

2000) Gender inequality is rooted against girl s. Parents are not will ing to invest that scarce 

reSJurce to girl s, but they prefer to invest for boys, girl s have been ascribed the role of 

providing domestic labor and child care and the view that girl s primary need to be prepared to 

by wives and mothers, educating girls is considered as wastage of time and Money(Carr-Hill 

and Peart , 2005 :58-86) Earl y marriage is one of the socio- cultural factors that hinder the 

educational participation of girl s in most develop ing countries (Carr-Hill, 200557). Several 

studies in Africa and other developing countries have shown that there are certain cultural ly 

induced practices which encourage earl y marriage before the adolescents are physiGall y, 

psychologica ll y or sociall y prepared for it. 

Among Muslims, forced or early marriage is particularl y common for religious reasons where 

the young girls are being considered as a ripe fruit which should be consumed before she is 

ovel -ripe. Girl s are already prepared for marriage at the age of 13-1 4 (Fatime, 198856) . -+ 
Besides, model ing..aUillJ mp-OLtanLparLof social learn ing is from-which-human-beings-learn the 

be! lavior fro m another signifi ca nt person. Therefore, the absence of learned famil y member 
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which is considered to be a role model who succeeded in modern education in the communi ty 

has its own impact on motivation of children to enroll in school (krat lli , 200 1 36-38) . 

2.7.2.6 School Related Factors 

School related const raint s could also impede the progress towards achieving UPE. From the 

supply side of education government policy and school characterist ics determine chi ld 

schooling out comes. 

The most important school characteri stics include the cost, the distance from the ch ild' s home 

and the quality of the school. School ava il ab ili ty and its distance determi ne chi ld ' s age at 

starting schooling in Ethiopia (Abebaw et al 2007). In addition to access to school , availability 

and quality of text books and instructional materials , teachers and class size are also fo und to 

be important determinates of child schooling (woldehanna, et al 2006, Abebaw, et al 2007, 

Chaudhury, et al 2006) 

Studies revea l low participation, high dropout rates and under education of pupils 111 many 

cases. This is due to constraints, which include inadequate resources, low political 

comm itments and ineffi ciency in administrative capaciti es and absence of appropriate po li cies 

(Phikmon et ai, 2002 ; I) . 

2.7.2.7 Distance from the school 

One of the constrai nts in increas ing or decreasing access to Schooling is the distance between 

the school and community. This is especia ll y true for the beginning grades where children are 

not matured for wa lk along distance (Derbessa, 2006). 

Experience shows that parents decisions about whet her or not send their ch ildren to school arc 

very much inOuenced by the prox imity of schools. The distance of the nearest school from the 

homestead negat ively impact school enro ll ment probabi lity in rural areas than urban areas . The 

most important determinant of primary school enrollment is the proximity of a school to 

___ ,Rrimar), sChQQUQ...pJ:imaLy_sCno.oLage-chiLdren ~Lockheed aJ1(I--"cr'~J:Joor, 1-9·91 : 14€i),~. -------i-
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It is commonl y accepted that in primary education the children should be ab le to get school in 

not more than 45 minutes which is equi valent to some 3kms on foot on level ground, but less 

in mountainous areas (UNESCO 1996 17). 

In Ethiopia, the primary school children should get schools with in distance of 5kms from 

thr.ir home (MOE 199726) Moreover, long di stance between students ' homes and school was 

one of the school related factors affecting students' part icipation in rural areas of Ethiopia 

(Tad esse, 197460). 

2.7.3 Administrative Problems 

In developing countries, the effort to universalize primary education by 20 15 faces combined 

problems. According to Tay lor and Mulhall (19971), inadequate resources, low political 

commitments, inefficiency in administrative capaciti es and absence of appropriate po li cies 

result in low participation, high dropout rates and under education of pupils. 

Above all , commitment is crucial from top otli cial s to directly support the lower level units in 

planning, financing and implementing educational programs (Govinda, 1997; 36) . 

It also requires effect ive leadership at every level and with the support of government 

bureaucracies, bu siness organization, parents and students . The effective leadership and mass 

mubilization required a dedicated leadership to over-come the stagnation of the education 

system (Lockheed and Lewin, 199] .13) so as to achieve UPE by the year 20 15. 

2.8 Alternative strategies to universalize primary education 

It was since 1960's that the universalization attempt has become among the top education 

priority agendas of governments allover the world . Many countries ratified the declaration and 

adopted education policies in line with international consensus and subsequent declaration on 

universal primary education and educat ion for all . Later on the convention on the rights of the 

ch ild (CRC) in 1989 underscored the need to promote universal primary education to many 

children in rura l areas, girls and the disabled who sutfer discrimination in access to education. 

This was followed by the world conference on EFA (1990) whi ch provided a way towards 

______ mwaking_b.asic..education_to_alLb~--1he_¥eaL2D'OI..1J '--___________________ --+ 
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The pan African conference ( 1993) emphasized education for Girls and the world education 

forum (2000) Dakar, Senegal, culminated in the adoption of Dakar framework for action with a 

commitment to achieve EFA by 20 15 (Philemon et ai , 2002 : I) 

However, regard less of these attractive values, many developing countries have not achieved 

universa l primary education even after forty years yet. Therefore, what is needed this days is 

educational responses that are tailored to the special requirements of un reached and to the 

growing nu mbers of new un served children, new strategies has to be designed 

(Anderson, 1992). In order to over-come shortcomings the issues of supply, demand 

intervention strategies are more conveni ent. 

2.11.1 Mobile Schools 

Mobility, sparse population, harsh environmental conditions and remoteness are clearly 

technical obstacles to the provision of formal education through systems that are designed for 

sedentary people in well-connected and densely populated areas (Kratli , 200 1 28). 

Governments respond to mobi li ty, sparse popu lation and remoteness by introducing various 

alt ernat ives to the standard education structure . Tent-schools, schools -on- wheels and various 

kinds of collaps ible schools have experimented with over the past 50 years. A recent successful 

mobi le pre- school education project in Mongolia uses gers(the white tents of the nomads) or 

eVen cars as a mobile training centers during the summer. The costs for the structure are low 

and can be afforded by local governments or the families invol ved . Teachers are also nomads, 

they move wi th their families and stocks, together with the group of households invo lved in 

pre-school education and are paid by the government for their work as teachers (MOSTEC, 

2000.SCF, 2000b) 

2.8.2 School Feeding Program 

In areas of low food-security or in periods of exceptional food scarcity, day schools ma y 

guarantee the chil dren a dail y meal and also prevent school performance from falling due to 

malnutrition. SchoolUbaLprovide meals arc usuaLly '~essful in increQSing attendance~b_U '-__ -t 

the success vanishes as soon as the meal provision is interrupted . Many children in developing 
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coulllries travel long distance to school without eating food. ·1'0 overcome this problem, the 

world food program (WFP) of the United Nations has been organizing the school feeding 

program as a means of encouragement to enhance the enrollment of chi ldren (Carr-Ilill and 

Peart, 200562). 

2.8.3 Boarding Schools 

Boarding school is an important strategy to provide education for pastoralists who arc in 

constant movement and sparsely populated in remote areas (UNESCO, 2002 : 20 I) However, 

ne;ther parents nor chi ldren like being separated for long periods, usually wit h no way of 

communicating. The success of boarding schools therefore depends on the quality of life 

with in the school , first of all on the capacity to recreate a fam ili ar and friendly environment, 

and secondly on effective law enforcement. 

Therefore, there is a need to establish Para-boarding schools that are in harmony with the Ii fe 

condition of pastoralists and in which the community makes active participation in terms of 

providing locally available bui lding materials and labor as well as managing the schools, for 

second-cycle of primary education priority should be given to females . Besides, Hostels enable 

pastoralist children and youth who reside in areas where there is no second cycle primary 

schools to continue their education by building low-cost hostels for them in areas where the 

schools are avai lable. 

2.8.4 Alternative Basic Ed ucation and Non-fo rmal approach 

The non-formal education programs like ABE are focusing on providing a service enhancing 

the life and survival of pastoral societ ies. The core feature of the program is not , thercf(Jre, 

detailed preparation but flexible and dynamic organization. If they achieve flexibl y, it might 

help to support the preservat ion of the learners' nomadic life style and culture including 

migration, herding and clan-based culture (UNESCO, 1990).Therefore, to increase access to 

education for out of school chi ldren especia ll y girls in remote areas are promoting ABE as a 

complementary fo r formal education in order to attain the millennium development goal of 

education.ioLaIL(EEA)J)_y the-year 20J.J..-_ 
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Besides, to reduce the illiteracy rate of adults and hence promoting the culture of sending 

children to schools is going to be made through adu lt and non-form al education (Annual 

abstract of BG REB, 2006). 

2.8.5 Increasing School Places and Facilities 

Building more schools is an obvious and necessary response to increase the number of school 

places . Yet , the persistent disparity in school attendance among groups of children means that 

the location of new schools should be carefull y mapped before construction begins. Since, 

distance is a sign ificant facto r determining school attendance, part icularly for girls and rural 

children (Lockheed and Verspoor, 200 1. 154) 

School location planning determines the distribution, size and spacing in schools, where 

possible, the kind of education and related facilities to be provided based on an inventory and 

anal ysis of demographic. Location for new schools, for example, may be se lected on the basis 

of educat ional need ; that is for the most rap id stimul at ion of interest and pm1icipation III 

education among populations that have lower stage of development (World Bank, 1980. 27) 

School consultation is not cheap and may require more resource , but many countries could 

develop and use new school designs that meet minimum standards which are much less 

expensive than those typically used at present . Greater reliance on locall y available materials 

co'dd reduce the cost school construction sustainabil ity. 

2.8.6 Teacher Recruitment and Development 

School can not operate with out teachers, and shortages of teachers are common in ru ral areas . 

According to the 2004 EFA global monitoring report, there is a growing concern that ex isting 

incenti ves monetary and non - monetary are seriously in adequate to recruit teachers and to 

keep them ful ly committed to their work in deve loping countries. 

____ -'-''''''''ibie....s.oiutiOllS iJlclude multiple_Shills and-multi~grade-tcaching.,--In addition;-incent ives-. ---+ 

are needed that encourage teachers, especially females , to work in isolated areas . Increas ing the 
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supp ly of female teachers is an important strategy for increasing the access of girls to schools 

(Lockheed and Verspoor; 2001: 155) 

2.8.7 Private Schools 

The government provides primary school education in most developing countries and public 

schools enroll approximately 90 percent of all primary school students. flut, encouraging the 

private sector's participation in education is also viewed as another alternative strategy. This is 

because serious financia l constraints have limited the abi li ty of governments and public sector 

in many countries to expand public and government education (lock heed and Bloch, 199035) 

One alternative to this problem is allowing private schools to meet excess demand. As a result , 

governments are advised to promote fertile policy grounds for private investments in education 

so as to alleviate the problems of shortage in school places. 

2.8.8 M ul tiple Sh ift System 

The multiple shift system takes an advantage of increasi ng enro ll ment and reduces unit costs 

By organizing classes into separate sessions and having teachers share facilit ies (class rooms , 

desks ,texts and equipment) , a mu ltip le shift system can accommodate doub le or some times 

triple the number of students that a single-shift system can, as well as reduce certain capital 

and teacher costs ( Lockheed and Verspoor ,200 I 156). 

2.8.9 Mult i - grade System 

In a multi - grade class, one person teaches several grades; also improve access in rural 

communit ies. Mu lti - grade teaching addresses the problem of uneconomically small classes as 

wd l as that of incomplete schools (Lockheed and Bloch, 1990:35) 

Effective mu lti -grade teaching, which requires special instruction materials and teacher 

training, has been successfully implemented in a number of countries. In areas of low 

population density where pupils with in an acceptable range of distance from school arc not 

_____ .wnu=m uLenClllgIuo fi 11 i n ciiYiduaWasse.s~tu.d.enLteacher.ua.tiQ.and 1 be II s.e_oLsp-a_c~c~e __ -+ 
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sign ificantl y improved by structural changes. With thi s regard multi-grade teach ing and the 

nuclear satellite school net works are important (World Bank, 1980; 40) . 

2.8.10 Single Sex School 

In countries where schooling is segregated by sex, providing schools for girl s is essential to 

increasing female enrollment and attendance. Various mechanisms exist for establishing single 

sex schools constructing separate building for boys and girls, using the same facilities for boys 

and girl s at different times (double shi fts) , and conducting single sex classes in co-educational 

schools (Lockheed and Verspoor, 2001 . 159). 

2.8.11 Community Participation 

In many developing countries, community participation is very much weak and demanding 

cOlltributions in many cases is limited while not allowing communities to participat e in 

decision - making. As a resu lt, it is necessary to mobilize communities to support and sustain 

in increase in primary school enrollment particularly among girls and demand for the interest 

in educat ion, by bringing about changes in educational values and pub li c understanding 

(UNESCO, 199593). 

2.9 Opportunities and Prospects in Realizing UPE in Ethiopia 

In all aspects of educational development, Ethiopia has made a progress towards meeting UPE 

goal or target needs to be assessed regu la rly and systematically to allow for tak ing meaningful 

measures and remedial action to achieve the goal by the specified time. 

The most demandi ng are measuring and analyz ing the le vel of access, and coverage, intern al 

efficiency and the equity issues using those relevant indicators (UNESCO, 2002) 

2.9.1 Access to ~~ducation 

As noted by Bastian (2004 . 13), the terms access and coverage has often been used in the 

popular educat ion literature wi thout making much distinction between the two terms. 

However, coverage of education strictl y speaking refers to the si~e of the education system in 

relation to thre.JJotential demand for education. Whereas, access refers to how much of the 

eligible school age children enter appropriate level or enrolled in a given leve l of schooling. I 
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The indicators to measure the extent to which children have got access to primary level 

edl'cation are the Apparent and et Intake Rates . 

2.9.1. 1 A ppa rent , Gross and Net Intake Ra tes 

According to the global monitoring report (2003), universal enrollment of children in school 

can not be achieved unless first grade intakes approximate 100% of the start ing age range. 

Accordingly, Apparent, Gross and Net Intake Rates provide useful indicators of one aspect of 

progress towards EF A. 

Apparent Intake Rate is the tota l number of new en trants in the first grade of primary 

education, regardless of age, expressed as a percentage of the population at the official primary 

school-entrance age. Noti ng that in this definition no age distinction is made in the numerator 

(new entrants). Hence, AIR is a crude measure of access to Grade one. 

GfIl SS Intake Rate (GIR) is not age-adjusted and when there are many early or late entrants the 

GIR may effect ively over estimate access . On the other hand, some decreases in the GIRs 

reflect a real decline in access to school. 

Net Intake Rate (N IR) depends very much on the selection of the reference age. Therefore, 

NIR is a refined measure of universal access to education. NlR is the proportion of new 

entrants in the fi rst grade of primary education who are of the official primary school-entrance 

age (seven years of age), expressed as percentage of the population of the same age. 

According to the EFA global monitoring report (2003), in many deve loping countries the 

officia l entrance age means little. For example, in 1996 in Ch il e, where the officia l entrance 

age is 6 years, and in Eth iopia, age seven is the official age for entering grade one. 

2.9. 1.2 Gross and Net ~~nrollment Rates 

Enrollment ratios are used to measure the extent of coverage of the education system. Thus, I 

Gross EnrollmenLRateis..1hc p_cLc.entag oLthe..total enrollment in primary-sGheols-taJI age)-eut ------l­

of the corresponding primary school age population. GER is a crude measure of coverage 
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It includes under-age and over age pupil s and as a resu lt sometimes is higher than 100%. In 

Ethiopia the offic ial age of student s in grades 1-8 is in the ra nge of7- 14 years and the starting 

age at grade one is seven yea rs. 

Table 2.2, primary GER and school age population BGRS (1996-2000E.C) 
--- ._----

Enrollment Grades 1-8 School age popu lation (7-14 )'ears) GEn (G rades 1-8) 
---

)'ca r Male Fema le Total Ma le Female Tot al Male Female Total 
---

1996 73,560 46,968 120,528 6 1,288 58 ,596 11 9,884 120.8 80.2 100.5 

1997 78.442 53,230 13 1.672 62.709 59,944 122,653 125. 1 88.8 107.) 

1998 80,567 57. 147 137,7 14 64 .166 6 1,33 1 125.497 125.6 93 .2 ' "" ~ 1999 83.64 1 61.03 1 144 ,672 67.763 63.038 130.801 123 .4 96.8 -~ 
2000 82 ,4Y7 6 1,746 144 ,243 69.406 64.801 134.207 118.9 95.3 107. 5 

_ ._----- L __ .. 
(Source f.ducatlon Slatlstlcs Annual abstract (2007/2008), of Belllshangul -Gumuz REB) 

Even though, this is an encouraging sign towards the achievement of UPE by the year 2015 , 

GFR is not a good indicator of primary school coverage fo r it includes the over and under-aged 

chi Idren. 

Ta ble 2.3, NE R primary (Grades 1-8) for BGRS (1996-2001 E.C) 
,- --

I Year 

Net Enrollment Rute 

Ma le Female Totul 
-.-- -

1996 86.3 65 .2 76.0 

1997 92 .2 74 .5 83 .6 
.---- -----

1998 9 1.7 77.3 84 .7 

1999 
---. --

90A 77.5 84 .2 
.-

2000 88 .0 77. 1 82 .7 
----- - .--
2001 84 .0 65 .15 74 .34 
---_. -----.. .. 
(Sourcc: EducatIOn Stal .s!.cs Annual Abstract (2008/09) of l3elllshangu l- G UIll UZ RI:I3) . 

Net enrollment rate is enrollment of the official age-group for a given level of education 

eXil' ~s sed as a percentage of the corresponding populat ion. There is a progressive effort of the 

Region NER with 82.7% during the year 2000E.C. 

35 



But, NER has dec lined to 7434% in the year 200 I E.C; the decrease of the NE R in forma l 

primary enrollment was due to various reasons li ke by large increase of children to join in 

nearby ABE centers rather than traveling long distances to formal schools, lack of commitment 

and lack of supervision for control and support and turnover of senior experts. 

O, ;c' of the key criteria for the achievement of UPE is the NER that is close to 100%. 

Accordingly, countries with high intake levels of official school age will achieve the goal in 

this regard (Derbessa, 2006, UNESCO, 2004).Eth iopia has low chance of achieving UPE by 

2015 . Accordi ng to the EFA global monitoring report, only those countries with NER 80% and 

above currently can ach ieve UPE in 20 15. 

Table2.4, The Nat ional , NER for primary school (1-8) in 2005/2006 G.C 
- ----~ 

Net Enrollment Rate (1-8) 

ar Male Female Total [ Ye 

1---
I 20 
I--­
I 20 
~ 
I 20 
i 

~ 

01 /02 

02/03 

03 /04 

04/05 

05/06 I 2U 
1 __ -

59 

60.6 

62 .9 
--

73 .2 

81.7 
~-. 

45 .2 52.2 

47 .2 54.0 
---

51.8 57.4 
I-c-c-- --.---~ ---------- -

63 .6 68 .5 
._. 

73.2 77. 5 
._ ---~ .. .. (Source: loducatlOn Stallstles Annual Abstract (2005/06). MOE when the NLR data was anal yzed) . 

2.9.2 ~;quity 

Equity is an integra l part of the goal of UPE. As Bast ian noted equity has three major 

components: First , equity of gender for access and coverage of education . Second, 

geographical equity which means that all admin ist rative sub- levels of the education system-the 

regions, woredas, and kebeles- most attain equity of access and coverage. Third, if there are 

substantial minority groups, they also must attain parity wi th the rest of the populat ion in 

acccss and coverage of educat ion (Bastian, 2004 : 2 1-22) 

2.9.2.1: Gender Disparities 

I e preva ence ofecluca lonal dispariti es inhc major obstacie for-the-ri ghb~oF-women and'~~~ 

children. As a result, the international community has been committed to elim inate gender 
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disparities in primary and secondary schooling by 2005 and to achieve gender equality by 2015 

at all levels (UNESCO, 2003) . Thus, ensuring gender equal ity in education is an imperati ve for 

the achievement of lJPE goal. The level of gender disparity is the one to be systematica lly and 

regularly monitored and analyzed in the process of setting priorities in the education sector 

development plans. Accordingly, Gender party index and Gender gap indi cate the direction of 

Gender disparity in enrollment between boys and gi rl s. 

In the Ethiopian context, w'omen ' s access to education has been recognized as a fu ndamental 

right , and increasing their access to educat ion is among the educat ional goa ls of the country 

(TGE, 1994). With regard to thi s, some regions have managed to close the primary school 

gender gap and in some areas, enrollment of girls exceeds those of boys. 

Ta ble2.5, Gender gap and Gender Parity Index from grades 1-8 (1996-2000 E.C) 

(Calculated from GER) 

1 - Grades \-8 
I , 
I year GG GPE 

t 1996 
.~--.-

40 .6 0.66 
f 
i 1997 36.3 072 

I 1998 
I 

32.4 0.74 
0--. . ~ 

I 1999 26.6 0.78 

12000 27.1 073 

-(Sclurce : l: ducatlOn Stat lst lcs Annual Abstract (2007108 G.C) of Bemshangul-Gumuz REB) 

2.9.2.2 Regional/Geographic disparities . 

Disparit ies between regions, urban/rural areas, sexes, ethnic groups and various social groups 

in access to education are important issues in the process of monitoring the progress and 

analysis of the education system. Considering this, Ethiopia has a wide range of disparities 

between regions, woredas, Kebele, sexes, urban- rural areas, center - to- peripheral area of the 

country and ethnic groups (Habtamu, 2002:47) 
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The disparity between regions is wide and ranged from 21.9% in Afar and 148 .5% in Addis 

Ababa in 2005/06. The gender gap was also wide, whi ch was 14.1% and the gender parity 0.84 

in the year 2005/06 (MOE, 2006) Thus, it allows policy makers and planners to make critical 

analys is to set out appropriate strategies to address the problem of disparities and to ensure 

equal access fo r all. 

2.9.3 Qu ality 

Quality measurement in education employs vari ous indicators including the availabi lity of 

qualified teachers in sufficient number, pupil/teacher rat io, the pupil/ text book ratio and the 

results of the l\ational learning assessment (NLA) 

On the basis of the two most recent UN conference declarations focusing on education 

recognizes quality as a pri me fo r achieving EFA goals. The Dakar frame work of action work 

confIrms that quality is at the heart of education Goal 2 is in providing primary education of 

good qua lity and goal 6 incorporates to improving all aspects of quality of education and 

ensuring excellence that recognized and measurable learning out comes are achieved by all 

especially in literacy, numeracy and essentia l life sk ill s (UNESCO, 1995, 2005 , 2008) 

2.9.3.1 I' upil Teacher Ratio (I'TR) 

The National standard fo r pupi l-teacher ratio (I'TR) is 50 I for primary and 40 : I for secondary 

sc'lools.The lower the PTR, the higher the opportunity of contact between the teacher and 

pupils . However, very low I'TR ind icated inefficiency of the education system or under 

utilizat ion of the resource. In 2000E .C the pupi l-teacher ratio of Benishangul-Gumuz regional 

state primary schools is 46 : I fo r I" cycle and 45 I for 2nd cycle but it is 72 ·1 if calculated for 

qualified 2nd cycle teachers. Education stati sti cs Annual Abstract (2007/0820) . 

2.9.3.2 Pupil Book Ratio (PBR) 

Tho;) Kegional Education Bureau of Beni shangul -Gumuz is aiming for a PBR of I: I with in the 

coming 5 years period . At Present (2000 EC) PBR is 3 pupils 2 sets of text books for grades 

1~4;-2 pupils~-+set-o f-textbook s-for-grades--5-8 (BGRcEB, Annllal AbstraGt,20Q7tQ8'-20)~. ----_ 
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2.9.4 Efliciency of the Educat ion System 

The internal efficiency of an education system basically measures the number of years it takes 

a child to complete a particular level of educat ion . From efliciency perspective. high dropout 

and repetit ion rate lead to inefficiency and wastage of scarce resources, and a chal lenge in 

many deve loping countries inc lud ing Et hiopia in the ir commitment to achieve UPE by the year 

2015 . Therefore, as Bastian (2004 : 19) forwa rded very high dropout rates and repet it ion rates 

result in lowering the access and coverage to primary education and thereby pro longing the 

target yea r for achieving UPE. 

2. 10 T he Current Status of Primary Edu cation in Benishangul-G umuz Regional State 

The provision of basic education to all the citizens of Ethiopia is one of the po li cy goals 

articu lated in the education and tra ining policy. The education and training policy (ETP) of 

199-1 and its strategy ESOP 11l (2009110) is bei ng implemented in order to achieve un iversal 

primary education (UPE) by the year 20 15. 

In the context of BGRS, the region was deprived of many educational opportunities and other 

infrastructures for many years during the past and the educational participation was very low in 

the traditional gold min ing and semi- pastoralist areas of the Berta chi ldren (BGREB, 2008). 

Similarly , the Benishangul-Gumuz regional state education bureau has set targets to achieve 

UPE in its regional ES OP III and of the coming ESOP IV. 

In this sect ion the current part icipation of chi ldren regard ing the GER and NER, enrollment in 

ABE, indigenous participat ion, the repet it ion and dropout rates of the region and at nationa l 

level and the current status of UPE in the traditiona l gold-mining and semi-pastoralist areas 

and the progress in primary education participation at regional level were assessed and 

anal yzed in terms of set targets and indicators of ESOP 11l of the MOE and the regiona l state. 
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Table 2.6, The BG RS Enrollments in A BE (I997-200IE.C). 

year N o of ABE Nu mber of Enrollment 
--

c enters 

I 1997 5 

1998 Ig4 

faci I itators 

M F 

128 I I 

325 42 

Level one 

T M F 

139 2267 2092 

367 7339 6256 

Level two I Level three 

T M F T M F 'I' 
--

4359 664 626 1290 - - -

13,595 11 97 1192 2389 - - -
---- ~O-12 448 6 1 509 6877 5042 11 ,919 3958 303 1 6989 1027 723 1999 2 

2000 2 

20ul 2 

-
34 

5 1 

436 81 

644 88 

-
517 6 160 4879 11 ,039 4307 3 156 7463 2596 1665 4261 

-
732 6702 5147 11 ,849 3820 2795 66 15 3338 2372 57 10 

---
(Source BGRE B annual abst ract , 2002E. C. (2008/2009). 

'1'(' increase access (0 education for out of school chi ldren especiall y in remote areas of the 

region, the BGREB and other develop ment partners are promoting ABE to complement fCHmal 

education in order to achieve UPE by 20 IS. Therefore, table 2.6, shows the rapid increase in 

ABE enrollment and in number of facilitators and ABE centers covering all the 20 woredas of 

the region . 

Table 2.7, Enrollments in ABE of the study areas (2001 E.C). 

reda Iy ear W-;; 

200 I Kur 

She 

-- -~-

muk 

rk o le 

1\llcn gc 

Leve l one 

M F 

1 12 98 

244 256 

550 458 

--
Enrollment 
-- -----

Leve l two Level thrcc Total 
--

'I' M F T M F T 

200 30 29 59 141 205-- '346 6 15 
----

500 88 63 l S I 174 263 417 1088 
-

1008 286 255 541 310 258 568 2117 
--(Source: BGREB annual abstract , 2001 E.c. (2008/2009) 

The study areas are internati onal borders and to increase access to education for out of school 

children especially girls in remote areas of the traditional gold mining and semi-pastora li st 

Bcrta ch ildren, the Regional Education Bureau and other deve lopment partners are working 

wi th ABE to complement forma l education. Therefore, tab le 2.7, shows the rapid increase in 

AD!-: enrollment covering the study areas i.e. Kurmuk , Sherkole and Me nge. 
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Gross enro llment rate is the percentage oCthe total enrollment in the primary schools out of the 

corresponding primary school age population (7-14 years) . Gross enrollment rate is a crude 

measure of coverage including under age and overage pupils and as a result so mc times is 

higher than 100%. In Ethiopia the official age of studen ts in grades 1-8 is in the range of7-14 

years and the starting age at grade one is 7 year 

Table 2,8, G,'oss enrollment rate (GER) -in primary education (1997-200 I E.C) 

I Year Enroll ment (1-8) School-age-popul ation GER (1-8) 

(7-14 years) I 
I - '-::::-._-

I M F T M F T M F T 

t1997 78,442 53,230 131 ,672 62,709 59,944 122,653 125 . 1 88.8 107.3 

Ism 80,567 57, 147 137,7 14 64,166 61,33 1 125,497 125.6 93 .2 109.7 
--- --_. 
1999 83 ,641 6 1,031 144,672 67,763 63,038 130,801 123.4 96.8 110.6 

2000 82,497 61 ,746 144,243 69,406 64,80 1 134,207 118.9 95.3 107 .5 

200 1 84,774 63,5 14 148,288 75,540 79,448 154,988 112.2 799- ---=-
95 .7 

L ___ 
-:.-:-, 

(Source: II(,REB Annual Abstract-2(1)] E. (. (21111812009) 

Tab le 2.8, shows a steady increase of enrollment in primary schools(grades 1-8) with faster 

growing enro llment of female students than males over a period of 1997-200 I E.c. 
Furtherm ore, a decrease in the va lue of the GER whi ch was 95 .7% for pri mary cducation 

(grades 1-8) in the year 200 I E. C revea ls that more official age children were joining the school 

system. 

Net enro llment rate is the percentage of the total number of pupi ls of the official age (7-14 

years) in primary schools out of the correspond ing primary school age population (7- 14 years) . 

Net enrollment is the best way of measuring participation and is a more refined indicator of 

coverage in term s of explaining the proport ion of pupils enrolled from a spec ifi c age group. 

Net enro ment rate (NERl ls an Important 'A ma·lcator wn lch snows the proportion ofoU[-of--­

school children in the offic ial prim ary schools age . 
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I 

Ta'lie 2.9, Net enrollment rate (NER) - Primary education (1-8) 1997-2001 E.C 

~ear Male Female Total 

~45 
--

1997 92 .2 83 .6 
-
1998 91.7 77.3 84 .7 

1999 90.4 77.5 84 .2 
- -

2000 88 .0 77. I 82 .7 
- -

200 1 84.0 65 . 15 74 .34 
_ . 

-

(.')ource: B(,REB Annual Abstract -2IJIJ] E. C (2IJIJ812 IJIJ9) 

In table 2.9, the decrease of the NER w hi ch was 82 .7% in 2000E.C has been changed to 

74 .34% in 200 I E.C in forma l primary enro llment was justifiable by the large increase in ABE 

enro llment in the year 2000-200 1 E.C. There was preference amongst parents and chi ldren of 

age, 6-7 years to join to the nearby ABE centers than traveling long distances to the fo rmal 

schools. 

2.10.1 Indigenous participation 

In fleni shangul - Gumuz reg ional stat e there are fi ve indigenous nationalities. These are -

Berta, Shinasha, Gumuz, Mao and Komo . (I3GREB, Annual abstract , 2008 : I 5) The primary 

school part icipation of these indigenous ethnic groups fu rther indicates how they were 

deprived of edu cation in the past. 

Table 2.10, Percentages of indigenous pupils in primary education (1 -8) (1997-2001 E.C) 

Year level Total Enrollment Indigenous enrollment Percentage 

M F T M F T share 

1997 Primary 78,442 53 ,230 13 1,672 43 ,667 22,923 66,590 50 .6 

1998 Primary 80,567 57, 147 137,714 46,430 24,630 71,060 5 1. 6 

1999 Pri mary 83,641 61 ,031 144 ,672 46,953 25 ,888 72,84 1 50.4 .-- ._. 

I 2000 Primary 82,497 61 ,746 144,243 46,054 27,668 73,722 51. 1 

I 200 I Primary 84,774 63 ,514 148,288 48,455 29, 163 77,6 18 51.3 
l_._ 

(Source: Education statistics annual abstract, BGREB, 2 IJIJ812 IJI(9) 

Table 2. 10, indicates that the educati ona l participation of ind igenous pupils in primary schools 

was fo und to be a littl e bit hig her as compared to the non-indigenous constituti ng an average 
c-----+ 

of 51.3 % in the year 200 I E.C.The non-indigenous ethni c groups include Oromo, Agaw, 

Amhara and others. 
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The total primary education enrollments of the five indigenous ethnic groups were 77,6 18 out 

of 148,288 This shows that the majority of indigenous chi ldren were out of schooL Therefore, 

the educational partic ipation of the indigenous ethni c groups in general and those of traditional 

go ld -mining and semi-pastoralist I3 erta in particu lar was low. 

2. 10.2 Repetition and dropout rates by region 

Repetition and dropout rates help to understand how the education system functions in terms of 

the use of available resources . Strictl y speaking, repeating a grade means utili zing more 

resources than that actually allocated to a student, and leaving a school (dropout) before 

complet ing a particular cyc le or level of educa tion is also means wastage of resources . 

Repetition rate measures the proportion of students who have remained in the same grade for 

more than one year, and used additiona l resources in the same grade leveL Repetition and 

dropout rates measure the efficiency of the education system in producing graduates of a 

particular education cycle. 

Table 2.11 , Percentage of repetition rate in BGRS for grades 1-8 in 1998-2000 E.C 

r-Yc3r 
---
Percentage of repetition rate (grades 1-8) from 1998-200 IE . C 

i , 
I , , 
I 

I 1998 

-2 000 

2001 

r 
_. 

Year 

I 
r--c--::-:c 

1998 i 
f 
I 2000 
--I 

L 
2001 
_. 

I 2 3 
------=--
M F T M F T M F T 

49 -- 6.1- 5.5-
-----_._---c-

6.3 6.4 6.4 4 .5 5.0 4.7 

17.4 16.8 17.1 12 .6 11.8 12.3 10 .5 8.8 9.7 

13.9 13 .9 13 .9 8.4 7.8 8.2 6.9 6.9 6.9 

Percentage of repetition rate (grades 1-8) from 1998-2001E.C 

5 6 7 

M F T M F T M F T 

7.8 9.6 8.5 4.2 4.8 4.4 8.4 11.8 9.6 

14 . 1 13.7 13.9 I 1.6 9.9 10 .9 15 .6 13 .9 14.9 

10 .2 9.1 9.7 1 1.6 5.9 9.0 11.2 10.6 11.0 
---~--

- --
4 

M-- F T 
r-:---- ---------

4.0 4 .9 4.3 

8.8 -- ---
10.9 10.0 

-
8.2 7.1 7.8 

-----

8 
-

M F T j 12.8 13 .6 13 . I 

15 .3 12.0 
14 d --

17.1 10.5 17.7 

-----------------($ou~Ge:_B(,'IUiB-Anflual_A bstmct-2_II02-EG_f2_li0-9121i/-1I)-. -
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Table 2.11, shows that in 2000E.C more male children repeated from grades 1-8 than females 

of the same grade level. High repetition rate for both sexes were registered at grades 1, 5, 7 and 

8, wh ile relatively low rates were at grades 3 and 4. This reveals that repetition rate was found 

to be a serious problem in the region as well as in the study areas . 

Table 2.12, Repetition Rate by Region in 2002/04 
-,~- -~ 

Rcs ions Repetition Rate 2002/03 Repetition Rate in 2003104 

Male Female Total Male Fcmale Total 

Tigray 6 .8 5.0 5.9 2 .6 3.4 3.0 
-
Afar 10 .0 6. 1 7 .5 5.5 9 .6 6 .9 
~~. ~-~~--

Amhara 7.8 5.5 6 .6 1.1 14 1.3 
.~-~. r-:-:-----.-

Oromiya 6.0 4.6 5.1 4.5 4.7 4.6 

Somali 2 .2 2 .6 , 2.5 2.6 2.2 2 .5 
-

Benishangual G 8.5 7.3 7.8 12 .3 13.7 12.9 

SNNl)R 104 8.3 9. 1 4.9 5.9 5.3 

I Gambella 113 74 8.8 8.1 14 .4 
r-c-c-c--~· 

102 
--"-- .-
H?IClri 15 .0 14 .6 14 .8 7 .9 7.7 7.8 

_. -_.- .. -.-----~ 

f AddIS Ababa 9 .9 9.1 9 .6 6 .2 6.5 6 .3 

I Diredawa 5.0 3.9 4 .3 3.5 4 .5 3.9 

[ Na~onal 
-

7.7 5.9 6 .7 3 .9 4.2 4 .0 

-(Source: MOEIEMIS (2003) and 200), EducatIOn statistics Annual Abstract 2IJ02-03 AddiS Ababa, 

EM IS p. 14 and 16 respectively). 

Tab le 2.12, shows the primary repetition rates by region for the academic year 2002/2003 and 

2003 /04 . It ranges from only 2 .5% in Somali to 14 .8 % in I-I arari in 2002/03 and 1.3 for 

Amhara to 12 .9% for Benshangul in 2003/04 . In almost all regions, a decreasing tendency of 

repetition rates in 2003 /04, except in Somali region, where the repetition rate remained the 

same (25) in both years and Benishangul-Gumuz, where it increased from 7.8 to 12.9. In 

Amhara region dramatic decrease is observed bi n 2002/03 and 2003 /04 from 6.6% in 2002/03 

~~~~~rcr-Jo/,)h<2 ()()51()r~n-orh-errrrreTe-srin6P-oinrth-eLa:b-j-(Oreveals-rs·thar-irr-all--rh-e,egi-ons;-with'~~--J. 

the exception of Somali , the repetition rate was lower for girls in 2002/03 . 
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The situation however is reversed dramatically in 2003/04 where the repetit ion rate of girls is 

higher than boys in all regions except aga in Somali and Hararri reg ions. These both situations 

need further study. 

Table 2.13, Drupout Rate by Region in 2001 -02 and 2002/03 

r Regions Drop out Rate in 2002/03 Drop out Rate in 2003/04 
._--

Male Female Total Male Female Total 
--
T:gray 17.2 17 . 1 17. 1 9.5 10.7 10. 1 
---
Afar 19.8 19. 1 19.5 30.0 30 .6 30.2 
--
Amhara 13.8 15 .8 14 .7 18.9 18.7 18.8 
--- .. _------ ---
Oromiya 17.3 18.6 17.8 19.0 17.8 18.6 

--. - -
Soma li 12.4 28 .9 17.8 270 33 .5 28 .9 

- -_._---
Benishangual G 19.7 21.6 20.4 27.2 22 .7 25 .5 
-_. 
SNN PR 21.6 23 .7 22.4 25 .8 25 .2 25 .6 

---- --
Gamblla 5.9 12.8 8.4 30.2 483 36.7 

Harari 7.0 12 . 1 9. 1 12.7 9.5 11.4 
--. 

Addis Ababa 1.4 2.3 2. 1 2.0 2.5 2.3 
1-
i·~ i redawa 8.3 8.3 8.3 8.5 8 .2 8.4 

- - - .-i National 16.7 17.8 17.2 19.8 18.5 19.2 

- -(Source MOEfEM IS (2003). F, ducatlon stati stics annual abstract, 2002/03 . AddiS Ababa, 

EM IS p. 16) 

As table 2. 13 , shows that Addis Ababa had the lowest drop out rate (2 I % in 200 I 102 and 2.3% 

in 2(02/03) , while Gambela (36 .7%), Afar (302%) and Beni shangu l-Gumuz (255%) had the 

highest rate. Unlike the repet ition rate, in almost all regions the dropout rates are increased 

except in Tigray. The Nat iona l dropout rate has also in increased from 17.2 % to 19.2. 
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CHAPTER THREE 

Research Design and Methodology 

In this chapter, the methodological structure, the purpose of the research, instruments/tools employed 

for collecting data, selecting sample sites and respondents, data analysis are presented. 

3.1 The Hesearch Method 

The main purpose of this study was to examine the opportunities and the forthcoming prospects and 

of the major challenges of the status of primary education in traditional gold-mining and semi­

pastoralist areas of Benishangul-Gumuz regional state in achieving UPE. It was aimed to suggest 

some possible strategies to enhance the expansion with quality of primary education to achieve UPF 

by the year 20 15 .To serve this purpose, a descriptive survey method was employed for the study 

because the method enables to describe the current status and to treat the problem in a wider context 

of a large sample size (Seyoum and Ayalew, 1989). Besides, this method of research helps to disclose 

the state of achievement , existing conditions and the constraining problems in universalizing primary 

education in the regional state. The method has also a penetrating power to analyze and realize 

conditions so that the researcher was insisted to the description of authentic and accurate information 

atout lJPE. 

3.2 Sources of Data 

Since the study was intended to assess the progress towards the goal of lJPE and identifying the major 

challenges in achieving UPE, both primary and secondary sources of data were important to make use 

of the study. 'rhe primary sources of data were obtained from students, teachers, school principals, 

zonal desk and woreda education office experts, REB experts, PTA and KETB members, and 

traditional go ld-mining and semi-pastoralist community elders who have a direct relationship with the 

study. These sources helped the researcher to get first hand relevant information to draw va lid 

inferences. 

Secondary sources of data were obtained through document analysis. To secure facts and fi gures, 

synthesized and well organized information was obtained from the regional education statistics annual 

abstract and lJPE strategic plan, from the national and regional ESOP manuals, from MOE, 
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UNESCO-EFA g lobal monitoring report and other related publications were consulted to draw the 

profile of primary education provision in the regional state and to analyze the opportunit ies and 

progress towards achieving UPE and the challenges were also treated . Moreover, education programs, 

strategies. act ion plans and targets and reports of the region were also been anal yzed to make a 

comparison of achievement. 

3.3 Sample Population and Sampling Techniques 

3.3.1 Sample Population 

Benishangul-Gumuz regiona l state has three zones and two special woredas, comprising a total of 

twenty woredas . The semi-pastorali st areas were found to be in the three zones (Assosa, Kamash and 

Metekel) holding 11 woredas (BGRS, 2006) . The study incorporates a total population of 307 

respondents from different subjects . 

Therefore, students, teachers, school principals, Reg ional , zona l, and woreda education experts, PTA 

and KETB members, and traditional go ld-mining and semi-pastorali st community elders were 

included in the sample. Accordingly, the study consisted of a total of 15 primary schools of the 

tr~ditional gold-mining and semi-pastoralists wh ich comprises 120 students, 80 teachers, 15 principals 

of the se lected schools, 6 regional , 2 zonal , 9 woreda education experts, 30 PTA and 15 KETB 

members, and 30 Berta community elders. This helped the researcher to find the reality on the basis of 

the respondents . 

3.3.1 Sampling Techniques 

From the three zones and two special woredas of the region, one zone i.e. Assosa zone (33 .3%) 

comprising 7 woredas (namely, Assosa, Homosha, Menge, Odabildiglu, Bambasi , Sherkole and 

kurmuk) was selected as a sample of the study using random sampling method with the belief that it 

gives equal opportunity for the respondents to be invo lved in the study. 

The selected zone i.e. Assosa zone with its selected three woredas (429%) ( Kurmuk , Sherkole and 

Menge) were included in the sample using purposive sampling method. This method was preferred 

aue to tl're- facrrilarrhe-majority-ofthe traditional gold-mining an8-semi-pastorali,~t-Berta-commlHliLy __ _ 

child ren were found to be in thi s three woredas as compared to others, the researcher has ample 
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experience on the area being selected and the selected areas of the target popu lation of the study were 

marginalized and near to the border line of Eth iopia and Sudan. 

Table3.1, Sample woredas and zones of the Region 

S.No Zone/Special woreda NQ ofworedas Sample woredas 

~. Assosa 7 3 
-

f-::- - -- - . 
2 Ka mash 5 -
~--- - -
3 Metekel 6 -

4 Mao komo I -

5 Pawe I -

Total 20 3 

The focus of the study was, therefore, on I S primary schools wh ich are found in the three woredas o f 

Assosa zo ne. This was because the researcher believes that it was in these traditional gold-mining and 

semi-pastorali st areas that there might be chal lenges in ac hi eving UPE fo r the region, although there 

have been some progressing opponuniti es and prospects for the future in achieving UPE . 

Table 3.2, Sample schools of Assosa zone 
,,--~--

S_NQ Woredas Sample 
Number of 

schools 
Primary School s 

--
2002E.C 

I Kurmuk 9 5 
--

2 Sherkole 10 5 

3 Menge 16 5 

r--- -
Total 35 15 

-~~~~~~~~~~-I(SQU[ce.:.BGRElLe.duca1Lo_n stat istics annual abstract, 2007/0:..:8-L)~~~~~~_ 
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For the purpose of the study, from a tota l of35 primary schools of the three woredas 15(4208%) were 

se!,::cted using simple random sampling. Th is was due to the fact that each gro up has sim il ar 

characteristics and ho lds traditiona l go ld-mining and sem i-pastora list Berta- community children 

which have an equa l chance of being selected in the sample. 

In view of this, Seyoum and Aya lew (1999 :59) state that simple random sampling g ives each unit of 

popu lation an equa l chance of being se lected . It also yie lds the research data that can be generalized to 

a large population . 

Table3.3, T ota l number of students and teachers of the three woredas of primary schoo ls fo r th e 

year 2001-2002 E.C (from grades 1-8) 

SNQ Woreda Year Total No Total No of Students Total No of Teachers 

Primary 

schools 
-.-~ I---

9 M F T M F T i Kurmuk 
~ 

200 1 1946 1401 3347 69 20 89 
~~ ~--.. ~ ~.-~ 

2002 2050 1665 3715 73 19 92 
1--

2 Sherko ie 10 
--

2001 2298 1313 361 I 59 26 85 
.-~~-~~ 

2002 2319 1374 3693 73 22 95 

3 Menge 16 

2001 3761 20 14 5775 76 33 109-

2002 39 19 2070 5989 95 30 125 
-~ '---

Total 35 
- ~~ 

(Source BGREB educat ion statistics annua l abstract (200911 0) 
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Table 3.~, Total number of students, teachers and school principals of thc three worcdas 

Of the sample schools 

SNQ Woreda Selected Total number of Total number of Total number of 

Primary sampled samp led sampled 

schools Students Teachers School Principals 
-----

I Kurmuk M F T M F T M F T 
---- --- - ---

Hora-azab 5 3 8 2 3 5 I - 1 
- ---

Famatsore 6 2 8 1 4 5 1 - 1 

Abadi 4 4 8 3 2 5 1 - 1 
----

Kurmuk 3 5 8 4 1 5 1 - 1 

ketema 
- -

Dulhode 5 3 8 5 - 5 1 - 1 
- - ---- . . _--- f---- -

sub-total 23 17 40 15 10 25 5 - 5 

--
2 Shed<olc Halmo 4 4 8 3 2 5 1 - 1 

----
Tumctobe 5 3 8 4 1 5 1 - 1 

Segnogebeya 6 2 8 2 3 5 1 - 1 

Gizen 7 1 8 3 2 5 1 - 1 

Eltajer 3 5 8 1 4 5 1 - 1 
---- ------

sub-total 25 15 40 13 12 25 5 5 

f-=- - ---- I 1 3 Mcngc Mcngc 2 6 8 4 2 6 -

Kashaf 5 3 8 3 3 6 1 - 1 
I----- 1----

Malo 4 4 8 6 - 6 1 - 1 
-- --

Tumetaziz 6 2 8 5 1 6 1 - 1 

1---
Abejendu 7 1 8 2 4 6 1 - 1 

sub-total 24 16 40 20 10 30 1 - 5 

I--- ----- - --
Total 72 48 120 48 32 80 15 - 15 

- - - --

The subject of the study also included different groups of responde nts_ Therefore, taking into account 

the selected 15 primary schools, a total of 120 students, 80 teachers and 30 traditional gold-mining 

and semi-pastoralist communi ty elders were selected by using random sampling method _ Similarly. 15 

principals of the selected schools, 30 PTA and 15 KETB members were selected using purposive and 
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ava ilabil ity sampling methods respectively. These methods were preferred on the bases of their 

knowledge and by virtue of their respective posit ion to give pertinent in formation to the study. 

Furt hermore, 6 regional experts, 2 zonal desk experts and 9 woreda education experts were found to 

be se lected by using simple random sampling. 

Table 3.5, Summary of Respondents 

S~Q Respondents Number of participants 
.-

I Students 120 
-::--
2 feachers 80 

3~ School principals 15 

'4" --
PTA members 30 

5 KETB members 15 

6 Community elders 30 

7 Woreda education experts 9 
--

8 Zonal education experts 2 

9 Regional education experts 6 

Total 307 

~.--. 

3.4 Instruments and Procedures of Data collection 

3.4.1 Illstruments of Data Collection 

Both qualitative and quantitat ive data were co ll ected through using questionnai res, interview/FGD, 

observation and Document analysis . 

3.4.1 .1 Questionnaires 

The quantitat ive and qualitative approaches were used to co ll ect and analyze data through distributing 

questionnaires.!::: students and teachers and school principals related to chal lenges in achieving UPE 

of the Berta community children regard less of out of school, school related, socio-cultural and socio-

economic factors. Accordingly, both open-ended and close-ended questionna ires were prepare In 

English and translated into Amharic for their better understanding. 



3.4.1.2 Intel'view/ FGDs 

The qualitative approach was used to coll ect ideas and analyze data through arranging and making in 

to use an interview for PTA and KETB members and education experts of the REB, ZED and WEO 

and also FGDs were made with Berta community elders in relation to challenges in achieving UPE of 

the Berta community children regardless of out of school, school related, socio-cultural and socio­

economic factors and the attitude of the Berta community towards formal educat ion and other issues 

were included . 

3.4.1.3 Observation 

The researcher has used class room observation, look ing into how far the tcaching learning process 

was go ing on, the class room arrangement and how it can be managed, the distribution of text books, 

the class size, the availability of chairs and tables and the total number of teachers in the schools of 

the study areas . The purpose of observational evaluation data was first to describe the program 

thoroughly and carefull y. This includes describing the activities that took place in the program, the 

people who participated in those act iviti es and meaning to those people what was observed (Pathon, 

1987:72). Therefore, observation for this study was planned in order to have better understanding 

about the context within which the activities of the teaching- learni ng program were taking place in the 

traditional go ld-mining and semi-pastoralist Berta community areas. 

3.4.1.4 Document analyses 

Documents were used especiall y to obtain background information and data for the study from 

relevant sources like literature on pastoral education, the national annua l abstracts of the MOE, 

BGRI'B annual abstract with its strategic UPE plan and etc. 

3.4.2 Pilot testing 

Questionnaires were made and pi lot testing of the instrument was used on randomly selected non­

sampled woredas i.e. Assosa woreda (se lamber primary school) and Bambasi woreda (Bambasi 

primary school) . This helped the researcher to ensure the appropriateness of the items. 

----Io{~nc , he- PiioH esrwa carried on-twent teaeher nd-sch001-J'lrinG-ipal sC--resp0ndent~-and-als lJ---t 

twenty students. Based on the Pilot test the internal consistency of the instrument was calculated using 
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the Pearson coefficient of correlation as a result of which the reliability of the instrument was found to 

be 0.92 . 'T'herefore, the instrument was found to be reliable as was recommended by statistical 

literatures, with a test resu lt of 0.6 and above as reliable when the test is nearer to I (one). To confirm 

the va lidity of the instrument, questionnaires were distributed . Based on the feedbacks from students, 

teachers and school principals ' va luable improvements were made and irrelevant items were 

discarded . In general, the Pilot test helped the researcher to reject errors related to ideas and contents 

and included some important additional ideas. After the necessary amendments were made the final 

copies were distributed to be filled by the respondents of the sample woredas. 

3.4.3 Procedures of Data Collection 

After sample schools were being selected for the study, six experienced data co llectors and one 

assistart researcher were recruited for the operation of the field work on the basis of their Berta 

language skill s, familiarity to the area and recommendations of the woreda education officials. A two 

day orientation training was designed and introduced to various approaches to research, instructions 

Oil how to make use of interview, FGD and for completing questionnaires and to carefu ll y treat the 

respondents in accordance wit h the background they came from . 

The field work was launched simultaneously in all the three woredas (Kurmuk, sherkole and Menge) . 

A convenient time was chosen for the respondents in order to set them free ly and maximize the 

quality of the responses and degree of return. After a short visit to each school, students and teachers 

were randomly selected and school principals were selected purposefully for the questionnaire. The 

necessary clarifications were made by the group of researchers for questions rai sed regardless of the 

items. Student respondents fr,om grades 1-3 were deliberately excluded from the sample on the 

consideration that they were too young to provide the required information. But, students from grades 

4 .. 8 we:'e involved and the necessary orientation and explanation was made in both Amharic and l3erta 

(Rutanigna) language by the researcher and his assistant researchers. Students were free to ask in thei r 

mother tongue. 

Throughout the field work , the researcher maintained close contact with data collectors and assistant 

-----rcsearc\rers-and supervised-th work~Ihe-RIiH,zonal and wmeda..edu.catio.n...o.fficers were interviewed 

on arrangi ng time with prior meeting in their office based on the schedule developed . The PTA and 



KETB members were for the interview and Berta communi ty elders for FGD were appointed by 

school :Jfincipa ls for having necessary information . 

3.5 Method of Data an alys is 

In this study, both qualitative and quantitative data ana lysis methods were used. The ana lysis of data, 

secured through aforementioned data collection instruments from the stated sources, was made using 

different statistical methods. Thus, depending on the nature of the basic questions and the collected 

data, the appropriate statistical tools like percentages, graphs, tables, mean, independent t- test were 

used . 

Qualitative research plays significant role in investigating problems in the field of education. To 

analyze the quant itative data, percentages were one of the statistical methods. Percentages were used 

to explain the personality characteristics of respondents, Dropout and Repetition rates, Gross and Net 

in~ake 'ates and factors for the achievement of UPE in Benishangul -Gumuz and also used to compare 

some of the data coll ected through content analysis. The mean was calculated to identify the major 

hindrances that impede the achievement of UPE in traditional gold-mining and semi-pastoralist areas 

01" the region. The independent t-test was used to identify significant difference between the ideas of 

the respondents. The information that was obtai ned through document analysis, interview, focus 

group discussion and questionnaire were transcribed and summarized using word expression and 

supp lemented to the main interpretation. Therefore, the next chapter treats the data obtained from the 

field to achieve the objectives of the study. 
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CHAPTER FOUR 

Presentat ion and Ana lysis of Data 

Th is part of the study deals with presentation and analysis of data gathered from sample schools of 

Berta wmmuni ty students, teachers, school principals, PTA and KETB members, Berta community 

elders , Regional , Zonal , Woreda education office experts through questionnaire, interview, FGD and 

documrnt analysis . 

The quest ionnaires were distributed to 120 students, 80 teachers and 15 school principals Among the 

distributed questionnaires 215 (100%) was returned . In addition, 6 regional , 2 zonal and 9 woreda 

education office experts, 30 PTA and IS KETB members were involved in interview and also 30 

Berta community elders were involved for focus group discussion. The responses given by students, 

teachers and school principals were analyzed and interpreted . Most of the data collected were 

organ ized in tables and graphs followed by discussions. The responses from the PTA, KETB, 

regional, zonal and woreda education experts and community elders were used as generating new 

ideas to substant iating the data gathered through questionnaire and document analysis. As a result , the 

responses are expected to be sufficient to draw va lid inferences for the study. 

4.1 Characteristics of Respondents 

The focus of this study was to give background information abou t the target groups : Berta community 

students. teachers, school principals, PTA and KETB members, regional , zonal , and woreda education 

experts, and Berta community elders. 

4. 1. 1 Characteristi cs of teachers and school principals' respon dents 

The study included 80 teachers and IS school principals from the three woredas (ie Kurmuk , 

Sherkole and Menge) . 
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Table 4.1, C haracteristics of teachers and school principals by their sex, age, 
Ed . I . d h ' I d ucatlOna status, service year an teac mg oa 

S Characteri st ics Respondents --
No Teachers School principals 
I Sex M F T M F T -

Total 50 30 80 13 2 15 
% 62.5 37.5 100 86.7 13 .3 100 

2 Age < 20 years 15 7 22 - - -
2 1-30 years 30 2J 53 8 2 10 
31-40 years 5 - 5 5 - 5 
41-50 years - - - - - ---
> 51 years - - - - - -

Total 50 30 80 13 2 15 
% 62 .5 37 .5 100 86 .7 13.3 100 ----1--:-.;- --' '--' ---

3 Educationa l 12th - - - - - ---I-------
status 12+1'1'1 18 12 30 3 3 

12+ 1 - - - - - -
12+2110+3 27 18 45 12 - 12 - _._---
12+4112+ 3 5 - 5 - - - --
12+6 - - - - - -

Number SO 30 80 IS - IS --
------

% 100 100 62 .5 37 .5 - 100 __ 

~ 
-
Service < 5 years IS 16 31 - - -
year 6- 10 years 26 14 40 7 2 9 

11-20 years 9 - 9 4 - 4 

I 
21-30 years - - - 2 - 2 
>31 years - - - - - - --

I 
Number SO 30 80 13 2 IS 
% 62 .5 37 .5 100 86.7 13.3 100 --,--_ .. ----

5 Martial Married 26 17 43 8 2 10 
status Unmarried 24 13 37 5 - 5 -- f--- - f-- 1------~.--

Divorced - - - - - - --
Widow - - - - - --'---
Nu mber SO 30 80 13 2 IS 
% 62 .5 37 .5 100 86.7 13.3 100 -

6 Teaching < IS periods 6 4 10 10 2 12 
load 16-25 34 24 58 3 - 3 

26-36 10 2 12 - - -
Number SO 30 80 13 2 IS 
% 62.5 37 .5 100 86 .7 -~~~ 100 ---

As indicated in table 4 . 1, with regard to sex; 50(62.5%) of teachers and 13(867%) of school 

principals were males . On the other hand , 30(37 .5%) of teachers, 2(13 .3%) of school princ ipals were 

females . The overall , sex of both teachers and school principals were 63(663%) males and 32(33 .7%) 
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4.3 Family backgrounds of student respondents 

SNQ Characteristics Items Total Number o/i) 

I Father"s job occupati on Semi-pastoralist &gold - 90 75 

mining 
" ._--

Merchant 15 12.5 
- -

Go v" t employee 10 8.3 

Private employee 5 4.2 

other - -

2 Mother's job occu pation Housewife 69 57 .5 

Merchant 7 5.8 

Gov' t emp loyee 2 1.7 

Semi-pastorali st &go ld- 42 35 .0 

mlllIng I other 
--- -

3 Fathcr's level of education Illi terate 85 70 .8 I 

Read and writ e 13 10.8 

1-4 grade 6 5.0 

5-8 g rade 4 3.4 

? 9grade 12 10.0 
----

- iVtother ' s Icve l of education 4 Illiterate 110 91.6 

Read and write 8 6.7 

1-4 grade 2 1.7 

5-8 grade - -
--

? 9grade - -

S- Family size 1-2 child ren 9 7.5 

3-4 children 40 33~~ 

5-6 children 65 54 .2 

? 7 children 6 5.0 
- -

" 79~ 2-6 Number of chi Idren attending their Very few of them 95 

schooling I-Ial f of them 16 13 .3 

Majority of them 6 5.0 

- A II oTth<:m 3 L.5 
-
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Table 4.4, Characteri stics of PTA, KETB members and community elders 

S. Chal ,;cteri sti cs Respondents 

N PTA KETB Commu nity elders 

() 

- .-1'- T -- 'x,~ 
I Sex M F T % M r T % M 
.-

Total 27 3 30 - 13 2 15 - 30 - 30 -
'J0il --1-

100 
- _._-

% 90 10 100 - 86.7 13.3 100 -

-
2 Age 20-30 Yrs - - - - - - - - - - - -

----. -
3 1-40 Yrs 6 I 7 23 .3 5 I 6 40 3 - 3 10 

----
4 1-50 Yrs 10 2 12 40 6 I 7 23 .3 8 - 8 26 .7 

-
5 1-60 Yrs 9 - 9 30 2 - 2 6 .7 15 - 15 50 

~6 1 Yrs 2 - 2 6.7 - - - - 4 - 4 13.3 

30 ------
Tota l 27 3 30 100 13 2 IS 100 30 - 100 

-_. ._-- -
3 Educational Illi te rate 20 3 23 76.7 8 2 10 66 .7 23 - 23 76 .7 

status Read and 5 - 5 16.6 5 - 5 33.3 7 - 7 23.3 

write 
.--- - - -

1-4 grade 2 - 2 6.7 - - - - - - - -

'5:8 grade 
---

- - - - - - - - - - - -

9-1 2 grade - - - - - - - - - - - -

1- ------
Total 27 3 30 100 13 2 15 100 30 30 100 

---- -
4 Job I Traditiona l 2 1 3 24 80 10 2 12 80 27 - 27 90 

occupat ion go ld 
I .. 
I 111111l11g 

-- ;-;--- --- -- .. ---l Mer~han t - 4 - 4 13 .3 2 - 2 13.3 3 - 3 10 

I Gov"t 2 - 2 6.7 I - I 6 .7 - - - -

r employee 

Pri vate 
--

- - - - - - - - - - - -

employee 
._-

Other - - - - - - - - - - - -

Total 27 3 30 100 13 2 15 100 30 - 30 100 
-------- -----.. - ---
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Table4.5,Clutnlctcr-istics of education experts by their sex, age, educational status and service. 

~~. Characteristics Respondents SNQ 

Education experts 

I Sex M F T % 

2 Age '0 20 years - - - -

2 1-30 years - - - -

31-40 years 13 - 13 76 .5 

4 1-50 years 4 - 4 23 .5 

2: 51 years - - - -
--

3 Educationa l 12th - - - -
-- --

status 12+TTI 3 - 3 17.5 

12+ 1 - - - -

12+2110+3 5 - 5 29.5 

12+4112+3 9 - 9 53 

12+6 - - - -
r-,--- . 

4 I Service 'O S years - - - -

ycar 6- 10 years 8 - 8 47 . 1 
--

11-20 years 4 - 4 23.5 

r-::-:---:-' 
5 5 29 .5 2 1-30 years -

2:31 years - - - -

1-:-- ---
5 Martia l Married 12 - 12 70.5 

status Unmarried 5 - 5 29 .5 

Divorced - - - -
--

Widow - - - -

~-- L-

With regard to sex, 17( I 00%) of education experts were males. Thi s shows that the part icipati on of 

fe males as bei ng an expert is very much restricted . Therefore, it needs attention to enhance the 

positioJls of female experts in the offices and other pos itions as well . 

As to their age characteristic, the majority of experts were well experienced, that is 13(765%) 

Ed ucati on experts were between the ages of31-40 years. The rest 4(23 .5%) were between the ages of 

4 i -50 years. 
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SNQ 

On the other hand, the majority of educational experts 9(52 .9%) of them have first degree and 

5(29.4%) were with diploma and the rest 3( 17.7%) were with certificate 

As per ethnic background of the respondents is concerned 13(76 5%) of educat ion experts were from 

non-indigenous community and the rest were from the indigenous Berta community which is 

4(23 .5%) .Therefore, it needs special attention to empower the Berta community at large. 

4.1.5 C haracteristics of sample schools 

On the bases of the sampling techniques explai ned, in chapter three, a total of 15 primary schools 

were included in the study. The schools were selected considering enrollment profile, leve l of 

schooling and medium of instruction they used . 

Table 4.6 Characteristics of sample schools by grade level (2002E.C.). 

Description Items Total % Sample % 

Number of schools 

schools 
------c-- --"17 ---- -------

I Level of sample 1-4 grade 48.5 - -

-- -
schools 1-5 grade I 2.9 I 6.7 

5-8 grade - - - -
--- -

1-6 grade 7 20 4 26 .6 

1-7 grade I 2.9 I 6.7 

1-8 grade 9 25.7 9 60 

Total 35 100 15 100 

2 Shift system Single - - 15 100 
--

Double - - - -
----

Whole day - - - -

Flexible time - - - -

--- - -_. 
3 Medium l3erta(Rutanigna) - - - -

of instnletio n Amharic( 1-4) 18 - 15 100 
- -

English(5-8 ) 17 - 15 100 

Shinasha - - - -

--
r-Gumuz - f-'-- -=- -

-- --
(Source; IJGREIJ a/lnual ah,1ract, 2002E. C (2001112009). 
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As can be observed in Table 4.6, the level of sample schools were from grades (1-8). But, there are 

also some other constrai ning factors observed in the table i.e from 35 primary schools of the study 

areas only 9(nine) of them are a complete cycle ( 1-8).This revea ls that only 9 (257%) of the study 

areas have a fu ll cycle (upper and lower primary). flut the rest 26 of them were not a complete cycle. 

Therefore, this shows that there are shortages of upper primary schools in the study areas . 

The shift system was found to be 15 (100 %) single shif1 due to the geographic locat ion and the 

weat her condition of the study areas. 

As far as the medium of instruction is concerned, in all study areas the med ium of instruction is 

Amharic for lower primary (1-4) and English is used as medium of instruction in upper primary 

schools, bu t the regional government has made an effort and planned to make use of the mother 

tongue of the indigenous populat ion as medium of instruction starting from the coming year i.e. 2003 

E.c. in lower primary schools. 

4.2 Major challenges that hinder the traditional gold - mining and semi - pastoralist Berta 

children primary school participation. 

One of the biggest challenges facing the education sector in Ethiopia is the low quality of schooling. 

However, access to educat ion in Eth iopia has improved rap id ly over the past IS years. This growth 

ha s not been matched by improvements in or even sustaining past levels of educational qua lity at the 

input , vrocess and out put lout come levels. 

Although the federal and regional governments of the pastoralist and sem i-pastoral ist regions as well 

as the community at large are collaborative mak ing sign ifi cant endeavors to provide quality of 

education and to reali ze UPE. So far, promising progress has been made in the regional 

administration, still much has to be done to succeed in providing education to all chi ldren by strongly 

tackli ng the most intimidating challenges in the area. Hence, the major ones are presented below. 

4.2.1 Out-or-school Fac tors 

There were many out-of-school related factors that impede primary school participati on of Berta 

community chi ldren. The fo llowing table summarizes five out of school factors in this regard . 
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Table4.7, Out-of~school Factors that afTect the attainment of UI'E as viewed by s tudents, 

teachers and schoo l principals respondents . 

No It em s 

f school Out a 
facto rs 

Resp 
o nde 
nts 

S 
N=12 
0 

Stro 
ngly 

stati sti c agre 
e 

5 

Frequency 
61 

50.8 

Agre Mod 
e erate 

Iyagr 
ee 

4 3 
-

31 23 

25 .8 19 .2 

---
Disa Str 
gree dis Mea t-

agr n Std Signific Valu ' e 
ee ance 

2 I _._-- -----
-

5 4.07 .594 

4 .2 -
1. 1 o ista nee flom 

percent 

1.2 

1.3 

1.4 

1.5 

to school is home 
too f3 r 

em of probl 
secur 
the 10 

ity around 
cality 

----

ts need for Paren 
chi ld 
paren 
aware 
the va 
educa 

labor 
ts lack of 
ness about 
lue of 
tion 

ts Inck of paren 
aware 
the va 
edLJl .. a 

ness about 
lue of 
tion 

25 52 
TP 
N=95 Frequency 

percent 26.3 54.8 

Frequency 65 49 
S 
N=12 
0 percent 54 .2 40.8 

Frequency 26 49 
TP f------C-

N=95 percent 27.4 51.5 

Frequency 56 50 
S ._-
N=12 percent 46.7 41.7 
0 

29 47 
TP Frequency 
N=95 percent 30.5 49.5 

Frequency 28 58 
S 

23.3 48 .3 N=12 percent 

0 

22 46 
TP Frequency 
N=95 percent 23 .2 48.4 

18 - - 4 . 185 1.76 7 

18 .9 - - 4.49 672 

- ---
6 - -

5 - 406 
.628 

.732 
20 - - 1.74 . 117 
2 1.1 - - .697 

f----.--- --
14 - -

I 1.6 - - 4.11 .850 
7.246 --

19 - - .008* 
----

20 .0 - -
3.52 .707 

30 4 -

25 . 1 3 .3 - 3.95 .960 

27 - - 0 .000* 21 .02 6 

28.4 - -
3.45 .720 ----_. 

ts Paren 
econo 
proble 

mlc 
.m 

-

S 
N=12 
0 

TP 
N=95 

L-. 

Frequency 34 52 

percent 28 .3 43 .3 

Frequency 23 41 

percent 24 .2 43 .2 

* Siglll ficance S- students 

30 4 

25 . 1 3.3 

18 13 

18 .9 13 .7 

Dr =213 TP- teachers and pri ncipa ls 

-
3.78 .926 

-

- .796 

.970 -
3.49 

(S trongl y-agree=-!i . 00,-Agree=400-+99, moderate I y-agree~. 00-,1. 99, Di sagree- Ze-00-;1- 99 
Strong ly disagree~ 1 00- 1.99) 
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As table 4.7, depicts, the computed mean values for students were found to be 4.07 and for teachers 

and school principals were 4.49. The average mean computed was found to be 4.28 which was above 

average showi ng that distance from homestead to school was very far and influence the educational 

participation of children. The t-test va lue was 1.767 indicating that there was no significant difference 

between the respondents, i.e. students and teachers and school principals. On the basis of the findin g, 

the problem of school distance is not peculiar to Ethiopia . In this regard , parents ' decisions about 

whether to send or not their chi ldren to school were influenced by the proximity of schools to home. 

Therefore, the distance of the nearest school from the homestead nega ti ve ly impact school enrollment 

probability in rural areas (Chaudhury et al 2006). Besides, school ava ilabilit y and its distance 

determine chi ld ' s age at sta rting schooling in Ethiopia (Abebaw et al 2007).Thus, improving the 

di s'.ribution of school ing at a reasonable distance from the chi ldren's home would improve school 

attainmellt. 

In connection to poor household income (Parents economic problem), the computed mean values for 

students was found 3.78 and for teachers and school principals was 3.49. The average mean computed 

was found to be 3.64 which was above average indicating that parents economic problem due to 

poverty has an influence in chi ldren enrollment to schools. The t-test value was .067 indicating that 

there was no significant difference between the respondents, ie. students and teachers and school 

principals In relation to house hold factors , one of the most consistent fi ndi ng related to school 

enro llment and educational attainment in the develop ing countries is the effect of family resources or 

parent ' s income to afford for school requirements . 

Household wealth determines a house hold 's ability to invest in education of the child (Rankin and 

Ay1aC 2006) Most of these studies identified direct and indirect costs of schooling as important 

fa ctors for school attendance and dropout. As to the direct cost , house hold poverty restrains parents 

from sending their chi ldren to school as they are not able to cover expenses of stati oneries, books, 

school uniform and transportation. 

In line with parents ' lack of awareness about the va lue of education, it was depicted in table 4.7 that 

the computed mean value~for~students was found 3.95 and for teachers~and school principals-were,--!--

3.45 . The average mean computed was found to be 3.70 which were above average showing that there 
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was a significant difference on the views of respondents. The calculated t-value for parents lack of 

awareness about the value of education was found to be t=21026, at p< 0.05 indi cati ng that there was 

a significant difference between the opinion of the respondents . This finding goes in line wit h the 

findings of Carr-hill and Peart (2005), which states about the attitudes of pastoralists and agro­

pastoralists towards education. They perceive education as a tool which alienates the young from 

prevailing social norms and values. Parents see no value in education and see no good coming out of 

it. Therefore, it is possible to conclude on the bases of the evidence collected from di fferent sources, 

lack of interest towards education was found to be one of the major problems (hindering factor) for 

the children ' s participation in education . 

Respondents were also asked to forward their views on security issues in their near by locality. It was 

depicted in table 4.7 that the computed mean value for students was found 4.06 and for teachers and 

sci,ool principals were 1.74 . The average mean computed was found to be 2.90. The t-test va lue was 

.117 indicating that there was no significant difference between the views of respondents, i.e. students 

and teachers and school principals revealing that security problem has an impact on children 

educat ional participat ion. This finding goes in line with pastoralists and semi-pastoralists that li ve in 

remote areas often close to insecure international borders and conflict prone regions. Ha vi ng to walk 

long distances in order to go to school, for children and of especia ll y for gi rls, may present serious 

risks of attack . 

In cognizant to child labor was interrelated to parents need for children ' s involvement in the 

hOllsehold division of labor. It was caused as a result of cultura l realities and backward way of life 

and as an effect of poverty. In this regard, the mean computed for students was 4. I I and for teachers 

and school principals were found 3.52. Therefore, the mean computed for students were greater than 

that of teachers and school principals. The calculated t-value for parents need for chi ld labor was 

found to be t=7.246, at p< 0.05 indicating that there was a significant difference between the opinion 

of the respondents on parents need for child labor. This revealed that high demands for chi ld labor by 

parents were found a serious issue imped ing the educational participation of children and thereby 

increasing dropouts. This finding proves the research flllding of Rogers (1980) indicati ng that children 

are the Irlajor source of labor in the household to fetch water, herd the cattle, and mininfL >old etc. 

68 



It is obvious that child labor is a major source of survival and one of the reasons for low participation 

of children in primary schooling. 

On top of the views of the education experts at regional, zonal and woreda leve ls, PTA and KETll 

members and Berta- community elders forwarded about the prominent problems hindering students 

participation in primary schooling with reference to out of school factors li ke distance from home to 

school, security problems, child labor, parents lack of interest to send to schools and the value of 

education by parents were all discussed during the interview and FGD session. 

Therefore, during the FGD session of the Berta community elders ha ve made an agreement on 

security problem exists arou nd the vici nity of the study areas, it happened not with clan chiefs and 

ethnic groups, but it happened due to the ro le of the terrorists coming out of the international borders 

from Sudan and Eritrea. The problem is found to be very serious in the existing situat ion as we ll. The 

PTA and KETB members and education experts, when interviewed share the idea of community 

elders and replied that the regio nal and the nat ional gov't has to give due attention for properly kept 

sec..urity for the well being of its Nation around the vicinity since the place is an international border. 

The other important issues were discussed with community elders and PTA and KETB members and 

also education experts were interviewed and gave a response on child labor, parent's lack of interest 

and va lue of education and also about household income. Therefore, all factors stated were found to 

be factors that hinder students ' participation in the schools. If for examp le, there exists chi ld labor 

because of poor household. Berta-parents were unable to sustai n food throughout the year due to 

poor agricultura l practice and lead to use child labor for go ld mining, herding goats etc dropping their 

children out of school. 

It was obviously agreed that parents lack interest in education and the va lue given for education is 

very much low. They would rather choose in mining gold, herding their goats and small scale 

merchants to generate income to feed large family size of their population. Furthermore, distance 

from home to school is too far due to inappropriate choice of school construct ions or poor school 

m2pping without consulting the community at large. 

4.:!.2 Socio - cultural factors 

Socio- cultural factors are reasons for keeping chi ldren or some of them at least , out of school are the 

percept ion Q(Jormal educ.atloILas a-process of cultural alienation and have-an influence on the 

realization of UI'E. The following table summarizes a situation in Benishangul-Gumuz. 
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2 
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2.2 

---=--
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24 

~~-~ 
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I 

Tablc4.8, Socio-cultural factors that innucncc the attainment of lJ I'E as perceived by Students, 

Teachers and School principals respondents. 
--

Items Resp Stro Agre Mod Disa Str 
onde ngly e erate gree dis 
nts statist ic agrc lyAg agr Me Std. Signif t-valu e 

e ree ee an Icance 
5 4 3 2 I 

-
.793 

Socia-cultural S Frequency 8 
32 14 2 .00 1 * factors N=12 64 3.78 

0 percent 6.7 53 .2 26.7 11.7 1.7 10.60 
6 

Negative attitude 
of Berta parents Frequency 13 37 28 11 6 34 1 068 
towards modern TP 

2 
education N=95 percent 13.7 38.8 29.5 11. 7 6.3 

._-
16 46 34 24 - .852 

Low 5elf- S Frequency 
conception of N=12 percent 13.3 38 .3 28.3 20.0 - 3.72 
Berta children for 0 -
education Frequency 10 38 26 16 5 1 048 .0 13* 6.237 

TP 
10.5 40.0 274 16.8 5.3 3.3 N=95 percent 

4 
22 54 39 5 - 811 

Lack of role S Freguency 
.242 model female N=12 percent 18 .3 45 .0 32.5 4.2 -

tea..::hers for girls 0 408 1.376 

21 48 26 - - .705 
TP Frequency 

3.9 N=95 percent 22. 1 50.5 274 - -
5 

4 16 36 44 20 
Early marriage S Frequency 2.50 1 029 

N=12 percent 3.3 13.3 30 .0 36.7 16. 
0 

7 
0000 26_21 

Frequency - - 8 49 38 1 6 .623 * 1 TP 
N=95 percent - - 8.4 516 40 . 8 

0 
~-.~~- - -- - --

22 56 39 3 -
lack of S Frequency 
community N=12 percent 18.3 46.7 32.5 2.5 3.81 .759 -
involvement in 0 .697 encouraglnY the 19 48 26 2 

--1-----
405 -

education system TP Frequency 

50 T 1--274 3.8 .742 N=95 percent 20 .0 2_1 -
8 

-~~ 

* Significance S- student s 
-- --~IJI=2T3-- TI'- teacnCi>er""s"arunB pnnclpalos~~~~-

(Strongl y agrec'= 5.00, Agree=4.00-4.99. moderately agree= 3.00-3.99, Disagreec-2.00-2 .99 
Strongly disagree= 1.00- 199) 
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As it has been shown in tab le 4.8, respondents were asked to reply upon lack of educated role model 

in the household especiall y female teachers for girls, the computed mean values for students were 

4.08 and 3.95 for teachers and school principals. Therefore, the computed grand mean rated 4.02 

indicating that the majority of respondents rated above average and the calculated t-value for lack of 

ed;:cated ro le was found to be t=1.376, at p< 0.05 indicating that there was no significant difference 

betwee ll the opinion of the respondents about the influence of lack of educated role model in the 

household in educational participation of children especially girls, implying that the value of 

education given to girls was considered to have low effect on their educational participation due to 

lack of educated role model Berta fema le teachers. 

Respondents were also asked to reply upon the extent of the attitude of Berta children towards 

education Therefore, the mean computed for students (3 .72) and for teachers and school principals 

was (334) The average mean computed was 3.53 which were above average. The calculated t-value 

for Berta chi ldren low self conception to education was found to be t=6.237, at p< 0.05 indicating that 

there", as a significant difference between the opinion of the respondents From this, it can be 

deduced that the majority of the respondents agreed that Berta-community children low self­

conception for education was a serious problem. With regard to lack of community involvement the 

mean for students was 3.81 and teachers and school principals with a mean value of 3.88, and the 

cClinputed average mean was 3.85 . Besides, the ca lculated t-value for lack of community involvement 

in scho.)1 affairs was found to be t=.697, at p< 0.05 indicating that there was no significant difference 

between the opinion of the respondents on the impact of lack of community involvement in 

educational planning and decisions on education of their children . Therefore, lack of community 

involvement in encouraging the educat ion system was found to be one of the major factors hindering 

the children ' s participation in education. 

In relation to early marriage, abduction and rape, students with a mean value of2 .50 and teachers and 

school principals with a mean value of 1.68 responded that they disagree on the impact of early 

marriage, abduct ion and rape. On the other hand, very few students strongly agree on early marriage 

has its Own contribut ion in low enro ll ment in educational participation, but some teachers and school 

principals replied that early marriage has a moderate effect The computed average mean 209 was 

rated below average. The calculated t-value for earl y marriage, abduction and rape was found to be 

--t- 2,€>c-2-I I, at- p<-Oc() 5- imjicat-ing-thaHhcfe-was--il-s-ignific-ant- difference-between-the-fespencient-s-view 

on lhe issue of early marriage, abduction and rapc. Therefore, early marriage was not found to be a 
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hindering factor for educational participation of semi pastoralist Berta community children especiall y, 

g irls due to religious reason ie , almost all inhabitants of the Berta community are Muslims and the 

cultural rea li ty prohibits early marriage, abduction and rape. 

Regardless of Negative attitude of f3erta parents towards modern education, the computed mean va lue 

for students was 3.78 and teachers and school principals was found 3.42 . Hence, the computed 

average mean was found to be 3.60 indicating that it was rated above average . The calculated t-val ue 

fo; '\Iegati ve attitude of Berta parents towards modern education was found to be t= 10.606, at p< O.OS 

indicati~g that there was a significant difference between the opinion of the respondents . To sum up , 

the attitude of parents for modern education has its own contribution in educational participation of 

children . Regardless of the views of the education experts at regional , zonal and woreda levels, PTA 

and KFTB members and Berta- community elders forwarded about the socio-cultural factors 

hindering students participation in primary schooling with reference to lack of role model in the 

household especially females , early marriage, abduction, rape and harassment , lack of community 

involvement and low self-conception of Berta children for education were all cross fert ilized and 

discussed during the interview and FGD session . 

Therefore, during the FGD session of the Berta community elders and during the interview of 

education experts and PTA and KETB members have made an agreement on lack of Berta community 
~ 

in vo lvement in school affairs due to low educational background of Berta-parents and lack of 

awareness about the benefit of education. The next issue was di scussed with community elders and 

p', A and KETB members and also education experts were interviewed and given a response on 

students' low self-conception on education was agreed to be lack of educated role model Berta 

community members around the study areas and lose of hope . 

The other important issue was discussed with regard to socio-cultural factors and an agreement was 

arrived at early marriage, abduction, rape and harassment of girls were not quite common in Berta 

community due to the cultural rea li ties of the society and the role of clan chiefs and religious leaders . 

4.2.3 School rela ted factors 

There exist problems associated with school related factors due considering: inadequacy of learning 

facilities and services, lack of flexibility in delivery mode, school fees , unsuitable curricula, medium 

of inst ructio n, low internal efficiency and the like are the major challenges to achieve UPE 

----IC l-JNESCBIBREDA-;-200S]c-l'he- following--t able- summarizes--five- school- related- situation,- in- this 

regard . 
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Table 4,9, School related factors that constrain the attainment of UI'E as viewed by students, 

teachers and school p"incipals respondents, 

No Items Resp Stro Agre Mod Disa Str 
onde ngly e erate gree Dis Std. Signifi t-
nts stat istic agre Iyagr agr Mea cance value 

e ee n 
5 4 3 2 I 

-_. --- ----- --
~~-

3 16 52 33 19 -
School related S Frequency .916 
factors N=12 

13.3 43 .3 27.6 15.8 
293 

3. 1 0 percent -
Irrelevance of the .OD7' 7.309 
curriculum( schoo 12 44 29 10 -
I inSlruct ion ,5 not TP Frequency 
life oriented) 3.61 .842 

N=95 percent 12 .6 46.4 30.5 10 .5 -

3.2 54 52 14 - -
Absence of S Frequency 3.54 .678 
flexible school N=12 percent 45 .0 43 .3 11.7 - -
calendar 0 

26 47 22 - -
TP Frequency 0.000' 16 .34 
N=95 percent 27.4 49.4 23.2 - -

404 .7 13 7 

-~-- - -
3.3 43 46 30 I -

shortage of S Frequency 4.27 .799 
school facilities N=12 percent 35 .8 38 .3 25 . 1 0.8 -
like desks , 0 
t ext~ooks ,water 25 46 24 - - .056 3.699 
,toilet rooms etc TP Frequency 4.0 1 722 

N=95 percent 26.3 48.4 25 .3 - -
- - - --~---

3.4 27 55 32 6 -
Large cl? ss size S Frequency 

.823 N=1 2 percent 22.5 45 .8 26.7 5.0 - 4.09 
0 

23 4 1 25 6 - 636 .225 
TP Fregue~ 3.85 .863 N=95 percent 24.2 43 .2 26.3 6.3 -

.~------
3.5 52 49 18 1 -

Inappropriate S Frequency 3.93 .742 
medium of N=12 percent 43 .3 40.8 15 .0 0.8 -
Instruction 0 -- -- .271 1.220 - ---

IS 46 30 4 -
TP Frequency 3.76 .768 N=95 percent 15.8 48.4 31.6 4.2 -

, Significance S- students 
Df =213 TP- teachers and principals 

(Strongl y agree= 5.00, Agree=4 .00-4 .99, moderately agree= 300-3 ., Disagrce=2.00-2 .99 
--&rongITdi sagree~r-00~1c-99)-- -
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As tab le 4.9, depicts, there are five major school related factors that impede the involvement of semi ­

pastoralist and traditional gold-mining Berta chi ldren in primary educat ion . According to the data 

pertaining to shortage of school facilities , the mean values of respondents, 4.27 for students and 40 I 

for teachers and school principals. The average mean computed rated 4.14 showing that shortage of 

school facilities and services are rated above average and the calculated t-value for shortage of school 

faci li ties was found to be t=3.699, at p< 0.05 indicat ing that there was no significant difference 

between the opinion of the respondents about shortage of school facilities like desks , text books, 

water supply, separate toilet rooms for boys and girls especially for disabled chi ldren, library and 

pedagogical center were found to be a major hindering factors for the educational participation of 

children 

As indicated in figure I , 2, 3 and 4, the researcher made class room observation and checked the 

availability of school facilities like desks, chairs, tables, text books, separate toilet rooms for girls and 

boys including the disab led and also the researcher checked whether schools have water system. 

Figure I, a class room with shortage of chairs 

,desks and tables. 
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Figure 3, a school with shortage of separate toilet 

Rooms for boys and girls 

Figure 4, shows scarcity or textbooks in 

primary schools of the study areas 

As the EI' A 2000 assessment indicated that primary education in most developing countries are 

characterized by too large class size, lack of educational materials and services, in appropriately 

trained teachers, poor instructional supervis ion and unsafe learning/school environment. 

Such deficiencies of the school less likel y encourage and attract ch il dren to neither come to school nor 

retain them in the system. Therefore, to attract and retain children in school , schools should be child 

friendly . Schools to be child friendly , it shou ld be free of gender bi ased , free of sexual harassment 

especially for gi rl s, avai lab ility of separate toilet rooms for boys and girls, adequate ava ilability of 

desks and text books, supply of adequate drinking water and other services. 

Concerning large class size as a factor, the mean computed to large class size was 4.09 for students 

and 3.85 for teachers and school principals. The average mean computed was 3.97. The calculated t­

value for large class size was fou nd to be t=.225, at p< 0.05 indicat ing that there was no significant 

difference between the opinion of the respondents about large class size that its effect was high in the 

study areas of the region. 

As was bei ng discussed, the growing demand of the public to primary educat ion and the existing 

intake capacity of schools never match each other. Besides, no more-new_buildings as_a-resulLteachers 

do not make use of large number of students in the class room to clearly identify according to their 
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ab ility and provide them the necessary academic support In a hot c1imate( from meteorologica l 

evidence, on the average 4 1 °c) in the study areas. 

As indicated in fi gure 5, 6, 7 and 8 the researcher made class room observation and checked the 

number of students in each of the grades level and observed how the teaching learning process was 

gO ing on. 

f' igure 5, 6 and 7 show large class size of students but figure 8 represents a very small number of 

students in grade I. 

Figure 5-A class room with overcrowded Figure 6-A class room holding overages 

Number of students in grade 1. Children in grade 4. 
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Figure 7-A Tutorial support given for girls, 

Figure 8 -A class room holding a very small numbcr' of studcnts In gr'adc 1. 

, 
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With regard to shortage of qualified teachers, the maj ority of the respondents students and the very 

majority of teachers and school principals replied that it s effect is high enough. On the contrary, few 

students and very few of teachers and school principals responded that its effect is low. On the basis 

of the responses obtained, shortages of qualified teachers were found to be a major obstac le for the 

attainment of LJPE in Benishangul-Gumuz. This was because of the fact that the new graduates are 

not willing to work with remote, harsh climatic cond ition (very hot) and arid areas of the region Due 

to thi s reason the pupil teacher ratio is not as per the standard. 

Figure 9and I 0 represent inappropriate school calendar has given rise to dropout of students due to the 

time of gold-mining. 

Figure 9, a class room holding students Figure 10, a class room holding 

dropping out due to the time of dropping out due to harvesting-

gold-mining. time. 

In the case of absence of flexible school calendar, students with a mean va lu e of354 and teachers and 

school principals with a mean value of 404 agreed that there was no a system of flexible school 

calendar; on the other ha nd, the weighted mean computed rated 3.79 whi ch were above average 

showi ~,g that it has a high impact on the teaching learning process. The calculated t-value for absence 

of tlexible school calendar was found to be t= 16.347, at p< 0.05 indicating that there was a significant 

difference between the opi nion of the respondents . 
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The above finding appears to be in line with the findings of Anderson (1992 : 10) pointed out, if the 

school's schedule is not flexible , some chi ldren who have daily responsibilities in the households, 

may hardly attend schooling. Moreover, if the households need for child labor conflict with schooling 

schedule, parents do not send their chil dren to school (World Bank, 2004 : I). 

Therefore inflexible school calendar was found to be one of the major obstacles for students ' , 

participation in education. 

In cognizant to irrelevance of the curriculum, students with a mean value 01'2 .93 and teachers and 

school principals with a mean va lue of 3.61 agreed that the curriculum was prepared with out 

considering the life situation of the traditional gold min ing and semi-pastoralist areas of Berta 

community. The average mean computed was found to be 3.27. The calculated t-value for irrelevance 

of the curriculum was found to be t=7.309, at p< 0.05 indicat ing that there was a significant differencc 

between the opinion of the respondents on the issue of how far irrelevant curriculum hampers the 

educational participation of chi ld ren in the study areas and throughout the region. 

On the basis of this finding, (Anderson, 1992:10) argued, that children ' s parents may refuse to send 

them to school because parents think that the quality of learning is not worth whi le or the curricu lum 

is irrel(:vant in which school instruction is not life oriented . Even though, education systems rely 

almost always on standard curricula : al l pupils in the same grade every where in the country learn the 

same thing more or less in the same way . However, pupils ' environment and experiences can vary 

grcatly from place to place and from one way of life to another. Lack of curriculum differentiation has 

become one of the major explanations for pastoralists supposed low interest in education and for high 

drop out rate from schools in pastoral and semi-pastorali st areas . Low relevance generates low interest 

and lowers motivation, therefore causing low enrollment figures and high drop out rates . This calls for 

a differentiation of the curriculum and the design of special ones for pastoral and semi-pastoralist 

areas, relevant to their life. 

In conformity with inappropriate medium of instruction the majority of respondents, students with a 

mean va lue of 3.93 and teachers and school principals with a mean of 3.76. The average mean 

computed was found to be 3.85 indicating that there was no much difference on the ideas of both 

students-and teachers and-school principals-rat-ing-above--average-mvealing that its influence agreed to 

be hig~ in educational participation. Consequently, the calculated t-value for inappropriate medium of 
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instruction was found to be t=3.699, at p< 0.05 indicating that there was no significant difference 

between the opinion of the respondents . In line with the above find ing, the Ethiopian education 

system includes providing education in children ' s mother tongues, thereby making educat ion more 

accessible and therefore, one might assume more equitable (G feller, 1999). Besides, the educat ion 

and training policy promotes the use of regional and local languages for two stated reasons (FDRE, 

1994b). The first is the cla im that learning in the mother tongue has clear pedagogical advantages for 

the child and the second claim is the use of local languages in education accords wi th the rights of 

national ities to self-expression that are enshrined in the constitution of Eth iopia. 

From what has been discussed so far, one could safely say that school re lated factors li ke shortage of 

school faci lities and services, shortage of qua lified teachers, large class size, and absence of flexible 

school calendar, irrelevance of the curricu lum and in appropriate medium of instruction arc all 

challenges to meet the achievement of UPE . An interview was held wit h PTA and KETB members, 

education expert s and FGD was made with community elders viewing that shortage of school 

faci lities like text books persist, one reason is the textbooks are not accessible as was desired and the 

second reason is even those available in the store are not properly distributed to the woredas and to 

the schools. Com munity elders have rep lied that their surprise was their chi ldren were with no text 

books, with some two, three or four books, that is the very majority of them with no complete set of 

text books. 

As far as qualified teachers was concerned there was shortage not only in the study areas but also 

through out the region. The communit y has tried to sustain teachers by building low cost houses and 

the community rep lied that there is turnover every year due the climat ic condit ion, the security 

Prob lem, shortage of water and food fac ilities, low infrastructure at large and the schools were very 

far apart and in remote areas wi th no road infrastructure of the study areas . Similarly, school calendar 

for a specifi c year was sent from the regional education bureau and sent to the woredas and to the 

schools. The school calendar was not appropriate and has not considered the cl imatic condition, the 

time of gold mining and the harvesting time of semi-pastorali sts and also has not consu lted the 

com munity at large to make use of its appropriate school calendar for their ch il dren. 

The other important issue is irrelevance of the curri cu lum that has already been made without 

consi dering the life style of semi-pastorali sts or Agro-pastoralists, but some measures were taken to 

acijusu he_cunicu lum in I 997&-Gc-;--by- regional-education bureau of-Benisnangur::Gumuz, 11 IS a start 

up not an end and much has to be made on this issue as well . finall y, with regard to medium of 
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instruction as was enshrined in the ETP, every child has to learn in it s mother tongue in primary 

schools. l3ut, it has not yet started in the study areas. Therefore, inappropriate medium of instruction 

hampers the educational participation of children as was viewed by community elders, educat ion 

experts and PTA and KETl3 member 

4.2.4 Socio - economic factors 

In universalizing primary education, the issue of public spending and educat ional priorities are the 

cent ral question of concern. The extent of pub lic spending on education is highly dependent upon 

fina ncial capacity of the nat ion at large and could determine the participation of children in education. 

The responses of respondents in this regard were presented in the table below. 

,[,:;ble 4.10, Socio-economic factors that afTect semi- pastoralist Berta- children's participation 

in eduration as viewed by students, teachers and school principals' respondents. 

Items Resp Stro Agre Mod [)isa Str 
onde ngly e erate gree di s 
nt s stati stic agre Iyagr agr Mea Std. Signif t-val ue 

e ee ee n lcance 
5 4 3 2 I 

-1-----
18 6 

Soclo-economlc Frequency 41 55 
-

S 
factors N=12 409 

.830 
0 percent 34 .2 45 .8 15.0 5.0 -

.370 .806 
--Health problem 32 47 16 

and poor nutrition Frequency - -
TP 
N=95 4.17 .694 

percent 33 .7 49.5 16.8 - -

1:--------J---- --
58 52 10 - -

Parents poor S Frequency 
educatior.al N=12 483 

3.69 .933 
background 0 

percent 43.3 84 - -
.002' 9.93. -- 3 

33 48 14 - -
Frequency TP 

N=95 ...r..ercent 34.7 50.5 14.7 
4.20 .678 

- -._-- ----
56 50 14 - -

Over population S Frequency .682 
N=12 

1-----~1.6 
-

4.35 
0 

percent 46.7 41.7 - -

19 37 29 8 2 .00 1 ' 10.78 
Frequency TP 

N=95 percent 20.0 38.9 30.5 8.4 2. 1 
3.66 .963 

-- ___ L..-- ___ 

, * Slgmficance S- students 
Df =213 TP- teachers and principals 

(Strongly agree= 5.00, Agree=4.00-4_99, moderateLy agree= 00-3 .,..DisagLCe=2_00-2.99 
Strongly disagree= I. 00-1 99) 
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As Tables 4.10 depicts, there are three major socio-economic factors that hinder the educational 

participat ion of Berta-community children. 

According to table 4. 10, the mean values of respondents, 4 .09 for students and 4 .17 for teachers and 

school principals and the grand mean 4 . 13 has shown that health problem and poor nutrition are rated 

above average and agreed to be considered as a factor for hindering the educational part icipat ion of 

children. The calculated t-value for health prob lem and poor nutrition was found to be t= .806, at p< 

0.05 indicating that there was no significant difference between the ideas of the respondents . On the 

basis of the finding, Bishop (199431) portrays that sickness due to malnutrition and lack of medical 

care are the factors influencing children participation in school ing. 

With regard to parents poor educational background, the mean computed for students was found to be 

3.69 and teachers and school principals to be 4.20 which were greater than that of the mean value of 

studeni s. The grand mean was computed to be 3.95, indicating that parents educational background 

was rated above average and considered as a major hindering factor for the educational participation 

of Berta children. The calculated t-value for parents poor educationa l background was found to be 

t=9.933, at p< 0.05 indicating that there was a sig nificant difference between the opin ion of the 

respondents In relation to thi s finding Magland(1994) ,explained that educational backgrounds of 

parents has an impact on children ' s school enro llment and year of schooling. Besides, 

Mulugeta(2007) forwarded that parents who have attended school are more likel y to send their 

children to school. 

With regard to over population, the mean computed for students was found to be 4 .35 and teachers 

and school principals to be 3.66. The mean values of student s were greater than that of teachers and 

school principal s. The grand mean was computed to be 4.01 , indicating that the computed mean was 

abo ve average . Therefore, the calculated t-value for over population of Berta parent s was found to be 

t=- 10.782, at p< 0.05 indicating that there was a significant difference between the ideas of the 

respondents on the issue of Berta parents being overpopulated in their fami ly. Hence, over population 

was found to be a major hindering factor for the enrollment of students in schools. 

- n interview_and FGD was.-made-with education-expert s;-PT A and KETB members and commn niro-­

elders on the issue of socio-economic challenges that hinder students ' participation in the school 
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system. They responded that health problem, poor nutrition and over population amongst Berta 

co:nmunity persisted to be a challenge. Besides, the educational background of the Berta communit y 

was very much low. 

The respondents gave their idea on the issue of health that agreed by interviewee and foG!) was 

malaria which was found to be very serious not onl y in the stud y areas bu t also throughout the region . 

In relation to poor nutrition, the way of li fe condition of the pastoral ists, the place they live and 

backward agricultural practices give rise to improper nutrition. The place itself is very hot and dry 

land, the crops they harvest did not sustain for more than five months. Hence, they responded that 

they were unable to feed their large family size. They forwarded that the place was food insecure area 

and better their chi ldren helped through school feed ing program ,at least one meal and medicine fo r 

malaria be distributed to decrease dropout of students from schooling. 

As far as the educational background of parents was concerned quite majority of them were illiterate 

and they have no awareness about the value of education, but few of them can read and write through 

adult and non-formal education. On the basi s of the fi nding the nat ional ESDPI II , explains that the 

adult and non-formal education program is basicall y focu sed on literacy, numcracy and ot her relevant 

skil ls to enable learners to develop problem-solving abilit ies and change their li ves . The document 

also explains that funct ional adult literacy program shall be expanded and cover various areas of life 

skills in order to enable the population as a whole to participate in the development process. 

4.2.5 Distance as a challcnge on studcnts participation 

Di,tance from homestead to school is considered to be a major challenge for students ' educational 

partic ipation . Therefore, parents decision about whether to send their chi ldren to school or not is very 

much i.lfluenced by the proxim ity of schools to home. On the basis of this, long distance between 

student s' homes and school was one of the school related factors affecting student s' participation in 

rural areas of Ethiopia (Tadesse, 197460) In this regard students, teachers and principals were asked 

to rate to what ex tent distance has an impact on students participation in primary schooling. The 

resu lts were ana lyzed as follows :-
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Table 4.11 Distance as factor that constrains the pal·ticipation of Berta-children in primary 

schools as viewed by students, teachers and school principals. 

NO Item Respondents 
yes % No % 

-
I Students late coming S 112 93 .3 8 6.7 

N= 120 
TP 90 94 .7 5 5.3 
N=95 

2 It enhances dropout of students S 95 79.2 25 20.8 
N=120 
TP 82 86.3 13 13 .3 
N=95 

3 There is poor performance and S 70 58 .3 50 41.7 
repetition of N= 120 
students TP 65 68.4 30 31.6 

N=95 
~ -~- . . 

Increases students absenteeism 111 S 80 66.7 40 
~--::--

333 
class N= 120 

TP 75 78.9 20 21.1 
N=95 

1---
5 Girls are exposed fo r abduction and S 32 26 .7 88 73.3 

rape N= 120 
6 2 -

TP 33 34 .7 65 .3 

N=95 
~ -

As tab le 4. 11 shows, distance from home to school constrai ned the educational participation of 

chi ldren. Therefore, 112(93 .3%) students and 90(94 .7%) teachers and school principals repl ied that 

long distance from their homestead to school gave rise to students late coming to school. 

Consequently, 95(79.2%) students and 82(86.3%) teachers and school principals viewed that long 

distance enhances dropout of learners. On the other hand, the majority of students 117(975%) and 

teachers and school principals 62(65 .3%) responded that girls were not face a challenge on rape and 

abduction due to the cultural real ity of Berta community. From the finding, what has been very much 

seriouo due to distance as a factor was students late coming and dropping out of school. 

4.2.6 Medium of instruction as a challenge on students' participation 

In 1994, the TGE issued the Ethiopian education and tra in ing policy (ETP). This policy was based on 

the principle that all nations and nat ionaliti es have the right to be educated in their own language and 
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to preserve their culture. Therefore, the use of mother tongue as medium of instruction both in ABE 

and fOi mal primary education is of pertinent. How far mother tongue education as medium of 

in~;truction influences the primary school participation of children was assessed . 

The responses of respondents in this regard were presented in the table below. 

Table 4.12, Medium of instruct ion as an impediment in th e parti cipation of Berta-child ren in 

primary schools as viewed by stu dent s, teachers and principals. 

Itel11 Respondents 
Students Teachers and principa ls 

f--:-:-r;o---=~=---,--;;c,--+.;=o~-=,--;;;-,::,,=:~"'-- .. 
M F T % MF T % 

I What is your 1110ther tongue? 
--- - �-~~~~~~~sc~· ~---+~5~8 ---rc4~0-1·~9~8~-r8~1~7~-1~3~·~2~0-- ~3~3---1~3~4'~7-

• Rutana(Bertlgna) . . ____ _________ ~~~~~L-_~~--~~~~~~~~~~--~~·_+~--I 

GUl11uzigna 
~-+-------~~~~------~--+---~---4----~--f----l~--~~-1 

Shi nashigna - - - - 2 - 2 2.1 
• 
• ·--- I----------~~~~~----4_----~--_+----1_--~r_~r_--~-----+_--~ 

Mao-komo • 
• I f any other 14 8 22 18 .3 48 12 60 63 .2 

----I • Rutana(Bertigna) 

====I~·-_____ . __ ~G~l~lm~u=z~i g~ln~a~ ______ +_-----r-- ----~- --~~---__ - Ir-- --1_-____ . I-- -------~== 
• Shinashiena 
• Amharic 72 48 

r--- .--------~~~--------r_--4_ 
120 100 63 32 

• English 3-f-1 f the 1~1-e~d,---il-II1-, ---'-o:;:f:.;;in"'s::.:tn:.:,-c-Cti-o-n7b-e-----t-----+-----+-----+-----j- -_+-----1- .--

givcn in their local language. do 
you expect cha ll enges'! 

f-----~~~~~~~~-------r~--~~-~~_+~--~~I~--~~_+~~~ 
• Yes 12 18 30 25 13 9 22 23 .2 

-'~~-f-~--~~f-~--~~~~~~ 
• No 60 30 90 75 50 23 73 76.8 

As tab le 4. 12 depicts, the majority of children were from the indigenous Berta community and 

therefore speak in thei r own local language Bertigna (Rutana), that is, 98(817%) of students and the 

re ~; t 22( 18.3 %) of them were non-Bert igna speakers. As far as teachers and school principals was 

concerned, 33(34.7%) were from the indigenous Berta community and therefore speak in the ir own 

loca l la nguage Bertigna (Rutana), and the rest 2(2 . I %) from indigenous shinasha and 60(63 .2%) were 

from non indigenous groups. 

----n esides, ITO(TOO'!o students and 95(100%) teachers and school principa ls replied that currently the 

medium of instruction used in lower primary school (I -4) is given in Amharic. Hence, it has its own 
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influence in the participation of children . Students ' dropout of the school, if they were in class as well, 

they were not motivated to learn in Amharic. Quite the majority of them did not write, hear and speak 

Amharic. With regard to the challenges, if their local language is go ing to be used as medium of 

instruction, on one hand, 30 (25%) students expect that a challenge may occur in the cases of lack of 

interesl among students and lack of Berta language teachers. But, the rest 90(75%) students replied 

the!! it has no challenge that they would be better of in learning in their own mother tongue. On the 

other hend, 22(232%) teachers and school principals replied that a challenge may occur in the cases 

of lack of literacy materials, Berta parents lack of interest , academic performance of students might 

probably decl ine and also teachers and school principal s expect that they might probably lose their 

job. But. the rest 73(76.8%) replied that it has no challenge and using local language as medium of 

instruction has a pedagogical advantage and increases students participation in educat ion. Therefore, 

it is going to be advisab le to use mother tongue education to enhance the educational participation of 

children from being dropping out of school. 
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CHAPTER FIVE 

SUMMA RY, CONCLUSIONS AND RECOMMENDATIONS 

5: 1 Summary 

The main purpose of this study was to examine the current status of primary education through the 

goal of UPE, and to identify pressing challenges in traditional gold-mining and semi-pastoralist areas 

and to come up with possible intervention strategies that should be made to resolve the major 

hinderillg factors of participation in educat ion. To th is end, five basic questions were raised in the 

study: 

1-What is the status of primary education in traditional go ld min ing Berta community areas of 

the region? 

2-To what extent do the policy, SOClo-economIC, socio-cultural , school -related and out-of­

school related factors inhibiting the progress towards the achievement of LJPE'I 

3-What are the appropriate strategies in addressing the educational participation of primary 

education? 

4-Is student 's dropout and repetition rates be considered as problems, if so which grade levels 

of primary education have the highest dropout and repetition rates? 

S-which group (male/Female) is more affected by the problem? 

The study was carried out in 15 government primary schools of Assosa zone i.e. Kurmuk, Sherkole 

and Menge woredas. The target groups of the study were 120 students, 80 teachers, IS school 

principals, 30 PTA and 15 KETB members, 30 trad itional gold-mining and semi-pastoralist Berta 

community elders and also 6 REB, 2 ZED and 9 WEO . 

130th primary and secondary data were collected for the study. The primary data were collected from 

students, teachers, school principals, PTA, KETI3 , community elders, REB, ZED and WEO experts. 

For the secondary data, documents availab le at the regional level from the EMIS and UPE strategic 

plan of IlGREB and at national level from the MOE annual abstract and at international level 

UNESCO global monitoring report , UN ICEF were consulted and reviewed . 

Qual itative and quantitative data were collected through the employment of four types instruments i.e. 

th,ough using questionnaire for students, teachers and school principals. 
---

lntervievrwas aTraITgeO for REB, zona and woreda educat ion experts as well as for PTA and KETB 

members. Focus group discussion was used for Berta community elders. 
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Besides, re levant data were obtained th rough using observation checklist and document analysis . 

Data collected were processed and analyzed usi ng the SPSS package for comparing the percentages 

and means, the independent t-test and chi-square test. To sum up, the data obtained were analyzed 

using appropriate statistical tools . 

On the basis of the results of the data analyzed, the following major finding~ were id entified . ./ 
I. The current status of primary education participation of sem i-pastoralist and traditional go ld­

mini ng Berta-community children in Assosa zone of the three woredas of the study areas (Kurmuk, 

Sherkole and Menge), the NER was found to be 62 .5%, which is relatively low when co mpared to the 

regional NER 82.7% in the year 2000E .C and consequently, the regional NER has declined to 74.34% 

in the year 200 I E.C, which was go ing to be a very big challenge in achieving UPE . Thi s is because 

of the fact that NER is a very important indicator of EFA Similarl y, the GER of the three woredas 

(kurmuk, Sherkole and Menge) were found to be 147.9%, which was relati vely very low when 

compared to the regional GER 107.5% in the year 2000E.C and 95 .7% in the year 200 1E.C 

Besides, the finding shows that repetition and dropout rates were serious problems not onl y at 

regional leve l but also at the study areas as well. The repetition rate of primary schools (1-8) at 

regional level was found to be 13 .6% for boys and 12.3% for girl s; the overall repetition rate was 

130% in the year 2000E.C This data shows that more boys repeated from grades 1-8 compared to 

girl s. High repetition rates were prevalent for both sexes for grades I, 5, 7 and 8, whil e relatively lo w 

repetition rates were at grades 3 and 4. 

The dropout rale of primary school s (1-8) at regional level was found to be 9.8% for boys and 10.5% 

for girl s. The overall, dropout rate was 10.1% in the year 2000E .C This data shows that more gi rl s 

dropped out compared to boys. The high dropout rates were prevalent in grades I, 5, 7 and 8. Special 

emphasis has to be given for grade one, because it was registered the highest dropout rate in the 

region as well as in the study areas . 

2-With regard to school related fa ctors, there were numerous bottlenecks that hinder students 

participation as was perceived by respondents 

• Irrelevance of the curriculum in which the school instructi on was not made life oriented 

and designed for pastoralists and semi-pastoralists to take into account their socio­

economic and cultural rea lities and has become a major barrier for Berta chi ldren in 

primary eauca IO n parllclpat ion. 
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• Absence of flexible school calendar, a fixed time schedule and school calendar without 

considering the climatic condition (very hot weather-up to an average temperature of 41 

degree Celsi us), the harvesting and planting time of semi-pastoralists and gold-mining 

Berta parents was found to be a cause that deprives students from their study time giving 

rise to poor academic performance which consequent ly leads to repetition and dropout of 

primary schooling. 

• Shortage of school facilities like furniture 's (desks, chairs, tables), text books, separate 

latrines for boys and girls, safe drinking water (water supply), sport field and reading 

rooms were all identified as a major factor in affect ing students participation. The 

schools under study were found to be highl y impoverished. 

• Inappropriate medium of instruction was also found to be another pressing challenge for 

Berta-community chi ldren educational participation. Even though, Berta community 

chi ldren speak in there own language (Bertigna) at home and in school compound as 

we ll , Amharic language was remained to be used as a medium of instruction in the lower 

primary( 1-4) and Engli sh was used in the upper primary (5-8) 

• Simi larly , most of the respondents reported that large class size, poor quality of 

education and lack of quality teaching materials had highl y affected the attainment of 

UPE. 

3-The out-of-school related factors hindering the progress towards UPE were: 

• Distance from home to school was fo und to be a major problem. Besides, it was found 

out in the study that girls did not enroll due to long distance between home and school. 

The distance of the nearest school from the homestead negatively impact school 

enrollment probability in rural areas, but not in urban areas. The reason for no effect of 

school distance in urban areas is because all towns have at least one elementary school 

and distance was not a problem. Long school distance and poor school quality 

significantly increase the likelihood of dropout of children from rural areas . 

• It was found out in the study that there was security problem in the study areas and has 

become a serious problem for school dropout. Since pastoralists and semi-pastoralists 

li ve in remote areas often close to insecure international borders and con flict prone 

regions, ta IIlg into account this, having-to-walk long distances in order to go to school, 

for children especia ll y for girls may present serious risks and attack. 
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• Regardless of parents need for child labor, it has an influence on children' s educational 

participation. Moreover, the study has shown that there was a need for chi ld labor in the 

three woredas. Child labor is used as a means of st rengthen the income of a given family 

(Steven, 1993397) Therefore, a strategy has to be devised to diminish the interference of 

chi ld labor on the educational participation of pastoralist and semi-pastoralist children 

such as making time learning flexible enough to be determined by parents themselves 

and taking education to the village reside . 

• As a response was given by the respondents i.e. students, teachers and school principals, 

there is lack of adequate knowledge of the benefits of education by Berta parents. 

4-Socio-cultural factors also inhibit the att ai nment of UPE. The study identified the following factors 

lik~ parents negative attitude towards education, cultural and religious influences, early marriage, 

abduction, rape and harassment. 

• On the basis of the findings , low leve l of awareness on the importance of education and 

re luctance to send girls to school on the part of pastoralists and semi-pastorali sts stems 

from deep-rooted background cu ltura l and religious influences But, early marriage, 

abduction, rape, and harassment were not considered to be reasons for dropping out and 

repetition of chi ld ren especia ll y for gir ls ' educationa l participation . These harmful 

traditional practices were not persisted in Berta community due to religious reason and 

their culture, but as some other studies show st ill abduction, rape and harassment 

persisted in Gumuz and sh inasha community in the region. 

5-Socio-economic fac tors have a lot of contributi on in hindering the achievement of UPE. Certain 

factors were identi fied to be socio-economic that impede the attainment of UP£: were: l1erta parents 

cannot afford to pay for education, over populat ion, health problem and poor nutrition . The finding 

reveal s that the dropout and repetition rates were found to be due to shortage of finance to afford for 

education, involvement in farm and domestic activities and also gold-mining, a great majority of them 

drop due to health problem especially malaria is quite common in the region and also the vulnerability 

of pastoralist and semi-pastoralist areas to repeated drought and food shortage (food insecurity) whi ch 

in turn forces students to drop out of school in many areas where the problem was acute and school 

feeding program was not put in place. 
,--~~--~~~~--~--~~~~~ • Household size, where families are large, the likelihood of enrolling children in school 

was significantly and negati vely influenced by the number of children . 
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6- With regard to the policy, on the basis of the education and training policy, the third education 

sector development program has given due consideration to mainstream pastoralist and sem i­

pastoralist education in all the sub-sectors of the education system. However, studies reveal low 

partic ipation, high dropout rates and under education of pupils in many cases. Therefore, there was a 

great problem on the implementing bodies at regional , zonal and woreda levels. There was very weak 

political commitment and good governance observed. This was due to constraints, which include 

inadequate resources, low political commitments and inefficiency in administrative capacities and 

absence of appropriate policies (Taylor and Mulhall , 1997: I) After all , the attainment of UPE is not 

an easy task ; it requires not only immense resources but also political will and comm itment for the 

development and implementation of education policies and strategies. 

7- From the efficiency of the education system, the study had shown that the average pupil text book 

rallO (!-'BR) in 200 I E.C. was 2 pupils : I set of text book for grades 1-4, and 7 pupils: 3 sets of text 

books for grades 5-8 at regional level. But, what was on the ground in the study areas were 4 pupils: 

set of text book for grades 1-8 on the average. 

The regional education bureau of 8enishangul-Gumuz has aimed and striving to work for a pupil 

book ratio of I: I within the coming 5 years period . In relation to pupil-section rat io , the national 

standard is 60 I for both primary and secondary education. In 2001 F.e. the pupil-section ratio for 

Benishangul-Gumuz region was found to be 57 for primary (grades 1-8) and 72 for secondary and 

preparatory schools (9-12) But, the average pupil -section ratio of primary schools in the study areas 

was found to be 70 I (Annual statistical abstract of BGREB, 2008/09) 

5:2 Conclusions 

Based on the findings the following conclusions were drawn : 

I -On the bases of the results of the study, the status of students' participation III primary 

education was found to be very low. The low enrollment, retention and poor performances of 

students in general and female students in particular continue to pose a challenge for the education 

system. Failure to accelerate the pace of learning by doing, lack of vision. work burden, low 

aw'!reness of the value of education, economic problems, cultural innuences, shortage of trained 

teachers, lack of learning materials and facilities , lack of role models and other essential pre­

conditions for learning are reasons for low enrollment including problems of retention as well as 

poor per ormance of children, especia lly of girls . 
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2- As the finding reveals, the AIR was decreasing for girl s (98.4%) during the period 2000E.C 

and this shows the fact that more 7-year old children especial ly girls were joining the system in 

grade one than boys . 13esides, the NIR is an important indicator of EFA which revea ls the 

proportion of out-of-school children of the official entrance age to grade one. However, it is 

declin ing from IR (63 .1%) in the year 2000 E.C to NIR (573%) in the year 2001 E.C 

The GER and partic ipat ion of children in primary schools of Benishangul-Gumuz is high (GER, 

957%), but the NER which is an important indicator of EF A has become low from NER (82.7%) 

in the year 2000E.C to the NER (74 .34%) in the year 200 I E.C Therefore, it is too ambitious and 

unrealistic that UPE can be achieved neither during the target year 2015 . 

3-Th~ finding shows that schools have fixed calendar which was sent from the regional education 

bureau every year before the start of the academic year. Therefore, schools should be given a 

responsibility to arrange flexible programs (flex ible school calendar) with the community to 

accommodate the interest of the community. However, while preparing the school calendar in a 

manner that does not affect the total number of school days. Besides, these programs need to be 

approved by woreda education office before implementation . 

4-Despite some achievements to attain UPE, currentl y strategies and programs ha ve not been 

sufficient to meet the needs of children who are vulnerable to marginalization. According to the 

view of the researcher, all school age children including the disab led children as well , who are out 

of the school system should enter grade one and complete full course ofthc first and second cycle 

of primary schooling with no more dropout and repetition rate, in order to successfully achieve 

lJPL by the year 2015 in the region and throughout the country. But, based on the data collected 

and analyzed the current situation available at hand revea ls that the performance in realizing UPE 

by the target year seems impossible. 

5:3 Recommendations 

Based In the fllldings obtained and the conclusions arrived at , the following recommendations arc put 

forward : 

.:. From the findings it was observed that there was weak political commitment and good will 

at regional, zonal, woreda and school levels. The achievement of Ul'E requires strong 

political commitment at all levels that would be essential for the development and 

- implementat ion of education po li cies and strategies. 
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.:. With regard to ch ild labor, it is quite extensively used by chi ldren parents in the study areas 

especially of gold-mining. Therefore, there should be a need to carry out extensi ve 

sensitization work to create awareness on the adverse consequences of chi ld labor 

exploitation especially on girls and mobilize the community at large for it s elimination . 

• :. On the basis of the finding, the majority of students are forced to walk long distances. This 

may discourage parents to send their children to schools. Thus, the open ing of low cost 

schools made from locally available materials by the regiona l government, the local 

commu nity in cooperation with national and international agencies in nearby rural centers 

encourage parents to send their children especiall y girl s to schools. It also minimizes risk 

and fear of parents and the safety of their children will be under their close supervision . 

• :. The study indicates that one of the basic causes for low enro llment of chi ldren was povert y 

and nutritional problems wh ich adversely affects the study areas and the region The school 

feeding program should cover the study areas which were seriously affected by nutrition 

(balanced diet) problem. The school feeding program was believed in increasing school 

attendance and eliminates shortage of nutritional problems of children. However, care must 

be taken into account to make it sustainable since the termination of the program . 

• :. The study has revea led as there was very weak school community relationship in the study 

areas. From this it is possible to deduce that there should be a need to strengthen the 

communication between school and parents, through the PTA and KETB members. The 

school authorities shall be proacti ve and reach out to the parents in the communities, so that 

parents and the community at large increase their support to schools thereby improving the 

participation of their children in schools . 

• :. The distribution of primary schools in the study areas of the woredas are very few in number 

and far apart from each other, that is, there still existed poor school mapping Therefore, 

there has to be appropriate school mapping and the kinds of school buildings should 

consider the climatic condition of the area and the constructions be made from low cost 

materials . 

• :' The study has shown that schools are dilapidated; some of the existing facilities are old and 

inadequate. These schools should, therefore, be renovated to create chi ld friendly learning 

envlronmen 
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.:. fhe finding of the study revealed that language problem is a major obstacle in sample 

schools of the study areas, where the majority of children are not Amharic speakers. This 

causes communication problem between teachers and students and could be a reason for 

dropout and repetition rates . Therefore, the use of vernacular language as a medium of 

instruction might be commendable, that is, the use of mother-tongue education as medium of 

instruction both in ABE and formal primary schools . 

• :. Irrelevance of the curriculum was considered to be a hindering factor in ach ieving UPF. in 

the study areas of sample schools. Therefore, curricular materials produced for ABE and 

formal primary education should be related to the socio-economic and cultural realities of 

the pastoralist and semi-pastoralist population, make the teaching - learning process 

participatory and student-centered and engage community leaders, partisans, etc , in the 

teaching-learning process so that they ca n share thei r rich experiences and play their due ro le 

in shaping the behavior of children . 

• :. As was discovered from the study scarce educational inputs like shortage of teachers and 

unsatisfactory level of commitment on the part of teachers who are currently serving ha ve 

been observed and also lack of textbooks and shortage of school materials . Therefore, a 

strategy has to be devised to employ teachers and other professionals in sufficient number 

and incenti ves (hardship allowance, Top-up payment and free houses for living in rural 

areas) and also making adjustments accord ingly should be given to retain teachers and 

school principals in their work for sufficiently long period of time, si nce the place of the 

study areas are very far , on the border line between the neighboring countries and of a very 

hot zone (4 1 degree Celsius on the average) . Besides, an efficient mechanism shou ld be 

devised fo r deli vering textbooks to school on time. Most chi ldren do not go to school due to 

shortage of school materials like exercise books, pens, school uniform etc, and other start up 

expenses. Most of the families in the study areas face economic problems and cannot afford 

to spend enough money for the education of thei r children . 

• :. Shortage of school materials may also cause school dropout and repetition of classes. 

Therefore, to improve the retention of children , especially in girls education, UN ICEF has 

been support ing schools with the necessary materi als in Assosa zone of the study areas of 

sample schools thrQUgh its prugraOl female.s-schola[ship_( Top-up pa-yment-..for- girls from 
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poor household) and providing school uniform and stationery materials for both girls and 

boys . 

• :. The study also shows that provision of education through adu lt and non-formal education 

enhances chi ldren educational part icipat ion . 

• :. As the results of the study re veal fema le teachers assigned were small in number and in 

some other schools fema le teachers were not assigned . In such a situation young girls would 

lack role model of their sexes. This affects their motivat ion and efforts in education. Rais ing 

the number of fema le teaching staff and their participation in educational administrat ions 

throughout the study areas and the region is recommended so that they would serve as role 

models. To do so, the select ion criteria for training should favor female candidates due 

considering the indigenous groups than ever before . 

• :. The region (Ben ishangul-Gumuz) is thinly popu lated and getting a sufficient number of 

students may be difficu lt . In such sparsely popu lated region i.e. the sample schools of the 

study areas, building a one or two classroom school and applying a multi-grade class 

management system is recommended . 

• :. The study al so shows that lack of awareness of parents and the community at large is one of 

the major reasons for low enroll ment of chi ldren, especially girls in almost all the samp le 

schools. Problems related to awareness have been re fl ected due to lack of vis ion, low value 

of girls educat ion, cu ltural influences etc. Therefore, it is necessa ry to raise their level of 

awareness through meeti ngs, continuous workshops, adult education programs and local 

radio programs etc., so that the local community in genera l and parents in particular can 

develop positive attitude towards the education of chi ldren 

.:. The study further indicated that the establishments of a committee like gi rl ' s adv isory 

committee and a need to establ ish girl's education promoting clubs gui ded by women to 

provide a tutoria l support and counseling service. A committee which visits gi rls houses and 

provides counseling to girls and their parents, especial ly to enable those dropouts because of 

marriage in collaboration with school management committee . 

• :. On the basis of the findings, immediate measures should be taken into account to address 

environmental and economic constraint s related to dropping out of schooL 

>- Make water sources available at schools. 

>- Provide separate latrines for boys and girl s including the disabled children . 
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~ Provide various supports (stationery materials, school un iforms, bags etc). 

~ Promote conn ict resolution and peace education. 

'y Build low cost vi ll age schools in areas where the community is sett led permanently. 

~ Make the time of learning nexible i.e. let the beneficiary community dec ide the time 

of learning and create a child fri endly teach ing-learning environment. 

~ Mobilize and develop a sense of ownership in the community 

~ Establish low cost Para-boarding schools that are in harmony with the life condition 

of semi-pastoralists and in which the commu nity makes active participation in terms 

of provid ing locally available bu ildi ng materials and labor. 

~ Enable semi-pastoralist ch il dren and youth who reside in areas where there is no 

second cycle primary schools to continue their education by building low cost hostels 

for them in areas where the schools are avai lab le. 

~ Use mu lti-grade teaching approach in arcas where the number of students in a grade 

level is too small to fo rm a class. 

~ Uti lize religious, politica l and community leaders as entry points to achieve the goal 

of lJPE in Pastoralist and semi-pastoralist areas. 

~ Expand school feeding program in areas of acute food shortage, alongside with 

government' s endeavors to make the community self-suffic ient in food production, 

to detcr students from dropping out of school , taking care that it does not lead to 

dependency syndrome . 

• :. aile other criti cal issue was support and control system of the education sector was f(lund to 

be wcak during the study. Therefore, the find ing has shown that thcre was weak supervision 

from the side of cluster supervisors, WEO, ZED and REB experts . 

• :. The other perti nent issue was abou t clubs, there are girl s clubs in all samp le schools, but no 

chi ld rights club. Therefore, establ ishing and strengthening girl s clubs and chi ld rights clubs at 

schools is of paramount. 

.:. One of the variet ies of educational modalities for expanding access to primary educat ion is 

ABE for achieving UPE by the target year 20 15. But, previously it has no clear cut transition 

for ABE students who ha ve completed level three-to-the fifth grade of forma l primary 

education of the second~Yfle . Nowada.ys, a clear gu idelin.e was_seLfor the-transition from 
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ABE-to- formal primary education of the fifth grade which has a great contribution for the 

attainment of UPE . 

• :. Finally, with regard to areas for furt her research, it was strongly recommended that the 

researcher in relation to the focus of this study which was mainl y on the challenges, 

opportunities and prospects in achieving UPE in semi-pastoralist and traditional gold-mining 

areas of Berta-community children for further research work may be undertaken to address the 

problems and come up with other intervention strategies by integrating the resu lt s of thi s study 

with other studies will enable concerned bodies to develop a comprehensive st rategy to the 

issue under the study. 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Under a stream of Educational Policy and Planning 

A questionnaire to be filled by p.-imary school stugents (Grades 4-8) 

This questionnaire is intended to gather relevant information from sample respondents 

for the study on "Challenges, opportunities and prospects to achieve universal primary 

education in traditional go ld mining, and semi-pastoralist areas of Benishangul-Gumuz 

Regional state: The case of Berta-Community Children . 

The study is aimed at investigating the current status of UPE on the bases of 

opport uniti es and prospects and identifying the major challenges that hinder the 

achi evement of UVE and to come across with alternative strategies for traditional gold­

mining and semi -pastora li st Berta Children. 

You arc hereby requested to complete the questionnaire carefully and honestly. 

Thank you in advance for yo ur cooperation 

Instruction: 

I. No need to write yo ur names 

2. Put an "X" mark on the space provided. 

3. Write short answers or additional opinion for open-ended items. 

~. ~ncirde the letter for what you haN' chosen 

5. Make sure that this booklet holds fou r parts ie , part I, II , III & IV . 



Part One 

General Information 

I. Persona l Data 

I. Region 

2. Worcda 

3. Kebele (village) 

4 . Level 0 f the school 
~~~ 

5. Sex: 

Ba) Male 

b) f'emale 

6. Age 

D a) 7-8 years 

D b)9-I Oyears 

D c) I 1- I 2 years 

D d) 13 years and above 

7. Grade level 

Da) Grade 4 

D b) Grade S 

D c) Grade 6 

D d) Grade 7 

o e) Grade 8 

8. Reli gion 

Da)Muslim 

Db) Orthodox 

D c) Protestant 

D dl Catholic 

el l f any other, speci fy 
-------~-----------------



9. Your ethnic background: 

D a) Gumuz 

D b) Belia 

D e) Mao-komo 

[:J d) Shinasha 

e) Irother, specify _ __ _ __ _ 

10. YOllr father ' s job occupation : 

D a) Semi-pastoralist and gold-miner 

o b) Merchant 

D c) Government employee 

D d) Private institution's employee 

I I. Your mother 's job occupation: 

D aj Merchant 

D b) Housewife 

D c) Government employee 

D d) Gold miner 

e) II' other, specify 

II. Your father ' s educational status: 

D a) Il literate 

D b) Read and write 

D c) 1-4 grade complete 

D d) 5-8 grade complete o e) Grade 9 and above 

13 . Your l11othel- ' s educational status : 

D a) Il literate 

D ") Read and write 

D C) 1-4 grade complete 

D dl 5-8 grade complete 

D e) Grade 9 and above 



14 . How many chi ldren are there in yo ur family ? 

Da) 1-2 

Db) 3-4 

DC) 5-6 

D d) 7 and above 

15. In your fam il y, how many of them ha ve the chance to attend schooling? 

D a) lIalf oft hem 

D b) Very few of them 

D c) Majority of them 

D d) All of them 

Part Two 

I. Factors hindering students' part icipation 

The prominent problems hindering students ' participation to achieve UPE in the tradit ional go ld­

mining and semi-pastorali st Berta children area with particular reference to: out-o f-school factors , 

socio-cultural factors, school related factors and socio-economic facto rs. 

Please pu t an "X" mark in the column which affect s your partici pation III education by usi ng the 

following five points of rating scale . 

Strongly agree = 5 

Agree = 4 

Mnderately agree = 3 

Disagree = 2 

Strongly di sagree = I 

Hating scale 
S. No Problems/constraints r:---,-,---,--::--.-:-- --

5 4 3 2 

Out -of-school factors 
- - -+- +--------

-- - -- ---,--:---c-~-:-----cc-----

1. 1 The household income of parents to afford school 

--! requirements like-uniform, cost of books,-texts etc is 

: inadequate 
_ __ I. - --'- --- --- - - --



~2 Parents don 't value of educating their child 
-------,--

1.3 Parents lack of interest to send their children far 

distance between home to school 
---- -----

1.4 There is security problem in the nearby locality 
- -~--

2 Socio-cultural factors 
--

2.1 Fear of parents to send their children because of 

abduction, rape and harassment 

2.2 Parents negative attitude towards modern education 

~-I Students lack of interest in education 

-2.4- i" eachers awareness problem about the culture and 
I 

~"igiOO of 'h' '0""', 1-.:---::- - - --
~~ ___ Lack of educated role model in the household 

1------
2.6 Gender ro le bias and stereotyping 
--_. --r------ --

2.7 Belittling the va lue of girls education 
_._- --

2.8 Early marriage 

2~ 9 
----

Lack of family and community involvement In 

encouraging participation in education 
---I-

2. 10 Parents fear towards the children taught in school treat 

to their culture 
----
3 School related factors 
------ -- --- -- --
3.1 Incompatibility of the curriculum with the life style of 

~-

I the semi-pastoralist Berta 
----- -

J . I Inappropriate medium of instruction 
r----- _.- -- ------- - --- ----- ._- ---

3.3 I,ack of separate toi let room for girls 
_._--

3 4 I.IOcxible school time- table 
1-::---

3.5 I,ack of school facilities and services (toilet rooms, 

water, desk , sport field etc) 
I--c-- -- -- ---

3.6 Large class size 

"}-7 Shortage of teachers 
- ~ ~~~ ~ --

3.8 School distance 
------- ----



'-;;-9 J . Low parti cipation of Berta parent s in school affairs 

4 Socio-economic factors 

4.1 High demand fo r chil d-labor due to poor economIC 

acti vity 

4.2 Hea lth problem and poor nutrit ion 

4.3 Parent 's poor educat ional background 

4.4 The trad itional gold-mining and semi-pastorali st way 

of Ii fe (mobility) 

II. Students response about distallce from hom e to school 

I. Hov far is the school from your home') 

o a) 1-2 kilometers 

Db) 3-4 kilometers 

D c) 5-6 kilometers 

D b) 6 ki lometers and above 

2. Do you think school distance innuencc enro llm ent ') 

O a) Yes 

o b) No 

--.- ---

----

-

3. If your answer for question NQ 2 is ' yes' , specify by putting an ' x' mark for your agreement or 

disagl·eement. 
-'--,--- -

NQ Problem Yes No 
-- 1-=-

I Drupout of students 
----- r--:- .- ------ --
2 {jirls are exposed for abduct ion and rape 
--- f--: ----- -----
3 Absence from the class 

1---.-f-. . I - -_._._ .. -
4 Laic comI ng to t le class 

I-- -- f--c-_- --- ----
5 Com ing to class without doing homework 

1-:-- -. ---- -_. - ----- ._---. 
6 Una bl e to follow the class due to hunger 
~~ --~ -



4. Which school sh ift system is convenient for your learni ng? 

o a) Single shift 

D b) Double shift 

o c) Flexible time 

o d) Whole day school 

5. What wi ll be the prospect of student s at school, while parents move rrom place to place with their 

cattl e in search of water, fo li age? 

Oa) Di scontinue their education 

o b) Some will dropout and some others continue 

o c) The school be closed until parents return back 

d) Ifother, specify _ _ _ _ _ _ _ _________ _ 

6. Is th 2re an y strategies sought to help students to continue in their schooling'! 

Oa) Yes 

Ob)No 

7. Iryou r answer for question NQ 6 is 'yes' what were these strategies'! 

o a) Mobil e schools 

o b) Alternati ve basic education centers 

o c) Non-formal schools 

o d) Ot her services 

8. Who is responsibl e and helps you rega rding yo ur education '! 

oa) Father 

D b) Mother 

o c) Brot her 

o d) Sister 

e) If any other, specify 

9. 1)0 your parents ask you about yo ur lesson'! 

Oa) Yes 

OjJLNo 



10 . What do you do after school? 

D ai Participate in farm acti vi ties 

D b) Looking for a catt le 

o c) Fetching water 

D d) Collecting firewood 

e) If any other, specify ------------.--------

III. Medium of Instruction 

I. What is your mother tongue that you normally speak in yo ur locality 'l 

D a) Rutanigna (Bertigna) 

Db) Gumuzigna 

D c) Shinashigna 

Dd) The mao and komo 

e) I f any ot her, speci fy ____________________________________ _ 

2 . Wha .:s the medium of instruction in your primary school (1-4)'1 

[=:] a) Bet1a (Rutani) language 

D b) Amharic language 

[=:] c) Gumuz language 

D d) Shinashigna language 

D e) Eng li sh language 

3. If you learn in your local language as medium of instruction, have you faced chai lenges'l 

Da) Yes 

D b) No 

4. If your answer for question NQ 3 is 'yes' write down the challenges you faced . 



IV. With regard to efficiency of the education system 

I. What is the average distribution of pupil textbook ratio in your class') 

c=J al One book one pupil 

c::::J b) One book : two pupils 

c=:J c) One book: three pupils 

C::=:Jd) One book : four pupils and above 

2. What about the pupil teacher ratio 

c::::J a) one teacher SO pupils 

c::::J b) one teacher 60 pupils 

c::::J c) one teacher: 70 pupils 

c::::J d) one teacher 80 pupils and above 



Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Under a stream of Educational Policy and Planning 

Questionnaire to be filled by sampled primary school teachers and 

principals 

This questionnaire is prepared to gather the necessary information for the study on the 

challenges, opportunities and prospects to achieve universal primary ed ucation in 

traditional go ld mining and semi-pastoralist areas of Benishangul- Gumuz Regional 

State: The case of Berta Community Chi ldren . The study is also aimed at identifyin g 

the major challenges hindering children's participation in education and to cOllle Lip 

with alternative strategies that need to be designed to improve children ' s participation 

in primary schoo ling for the children of semi-pastoralist Berta Com munity. 

You arc, therefore, kindly requested to fill the questionnaire honestly and genu inely to 

the q ucstions provided here after 

Thank you in advance for your cooperation. 

Instruction 

I. No need of writing your name 

2. Put an "X" mark on the space provided far yo ur answer 

-------:l . (Jive short answers or he open en ea items. 

4. Make sure this booklet has three parts i.e., part I, II, Ill , IV , & V. 



Part One 

General Information 

I. Personal Data 

I . Region 

2. Zone 

3. Woreda 

4. Kebd e/village 

5. Name of the school 

6. Sex ____________________ __ 

D a) Male 

D b) Female 

7. Age 

D a) <:: 20 years 

Db) 21 -30 years 

Dc) 3 1-40 years 

Dd) 41-50 years 

D e) 5 I years and above 

8. Educational Status 

D a) Ii" complete 

e b) 12 t- TTl 

D C) 12 -1- 1/ 10-1-1 

D d) 12-1-2 1 10+3 

D e) 12+3 

D f) B.AI B. Sc!Fl. Ed 

g) I r any other, speci fy 

9. Religi()n 

C a) Muslim 

o b) Orthodox 

D c) Protestant 

o d) Catholic 

-------~------

e) If any other, specify ________________________________ _ 



10. Mari ;al status: 

D a) Married 

D b) Unmarried (s ingle) 

D c) Di vorced 

D d) Widow 

I I . Service year as being a teacher or principal 

D a) :S 5 years 

D b) 6-10 yea rs 

D c) I 1-20 years 

o d) 21 -30 years 

D e) 31 years and above 

12. Teaching load 

D a) Less than 15 

D bl15-25 

D c) 26-36 

eI) I f any other, speci fy __ _ 

13 . What is your ethni cit yO 

D a) Bella 

[~b) Gumuz 

Dc) Shinasha 

D el) Mao 

D e) Komo 

f) I f any other, speci fy _ _ _ 



Pa/'t Two 

Major hindering factors 

The challenges that hinder the tradit ional go ld-mining and semi-pastoralist Berta children's primary 

school participation will be identified . 

Please put an "X" mark in the column that negatively affects the attainment of UPE by using the 

follow ing five points of rating scale. 

Strongl f agree = 5 

Agree = 4 

Moderately agree = 3 

Disagree = 2 

Suongly disagree = 1 

.. -

S.No Hind ering factors 
Rating scale 

')' 5 4 2 I 

Out 
- ,- --- --- --1--- 1------
of school related 
-- ------- --- ---- --- -

I. I The distance from home to school is too far 
_ .. _____ i __ 

_~~ __ j. T~:,: 
1.3 Pare 

------- . --
1.4 I Bert 

--.- .- 1--- --_ .. - - - --
e is a problem of security around the locality 
------~- -- .. - ----- - --
nts need for child labor 

- ---I-
a parents lack of awareness about the va lue of 

l educ ation 

' \'~ ~p~re 
------ ---- .. _, .. _-

nts economic problem because of drought 

2 I Soci o-cultural factors 
- --

2. 1 Nega ti ve attitude of Berta parents towards modern 

educ alion 
-------_._---- -- --- - -

2.2 ' Low self conception of Berta children for , 
educ ation 

- ----------- ---.. - - - -- - - - .. --- .. - ---
2.3 Lack of ro le model female teachers for gi rl s 

._-- ------- - - - - - ---" --
2.4 Early marriage 

2.5 Lack 
I 

;-- 1--- -- ----- -- -- ---- '--j of community involvement In encouragll1g 
~ -- -

ducat ion system in the area of the study 
--------- --- ----- - - -- -- r 



r-::------
3 School re lated facto rs 

~ J . Irrelevance of the curriculum (school instruction is 

not Ii fe oriented) 
--~ --- I--- -----
3.2 ;\bsence of nexible school ca lendar 

--- -- 1----- .. -

3.3 Shortage of school fac ilities li ke desks, textbooks, 

water, toi let rooms, library, pedagogical center 

elC . . 

- -- --
3.4 There I S no training of teachers on how to teach 

l'astoral and semi-pastoral ist Berta children 

T s -Il "here is no upper primary school (5-8) around the 
-- -------- --

I vicinit y -J. - - ------ --
3.6 L.arge class size 

:7~ __ P~or ~ommunity-school relationship 
,- - ------ j--

:.:..~--l lnappr~ priate medium of instruction 
- - -

4 Socia-economi c factors 
1-,--- --- 1----

4 . 1 Bena parents cannot afford to pay for education 
---- .. --~---. -- - - --_. 1- - -1----- - - --I--
4.2 Parents poor educat ional background 

- -- ---_. - - ._-I--
4.3 Over population 

-_._- --_ .... _---_._----_._------- - - -_.- - - -_. -- --- ---
4 .4 Ilealth problem and poor nu trit ion 

- .-.-~ ------.. _------ ---_._----- --r- - --.. __ ... -

~~_.J" II igh demand fbI' child labor in poor households 
-------- -.- _ __ . _ I~ 

II. Distance from home to school 

I. In Y(lur school, what is the average di stance student ' s travel from home to schooJ'1 

D a) L.ess than 3 km 

D b) 3-5 km 

C]c)6-IOkm 

D d) I I km and above 

2. Do you think that school distance afTects the enrol lment of students' I 

D a) Yes 

O b) No 



3. If you r answer for question No 3 is ' yes ', how do it influences studen ts enrollment by putti ng an ' x ' 

mark for your agreement or disagreement. 

S. No Yes No 

I Students come late 
-_. 
2 I t enhances dropout of students 

3 Parents are not willing to send their child ren to school for 

['ear of abduction and rape 

4 There is poor performance and repetition of students 

5 Increases students absenteeism in class 
~---

III. Mr diLlIll of Instrllction 

I. In your lower primary school (1-4), IS the medium of instruction be given through Berta 

(Rutanigna) language'l 

U a) Yes 

Db)No 

2. If yo ur answer for question No I is yes, how do you think that this primaril y benefit the 

educationa l participation of Berta children . 

-------- _._--- --- ---- -- - ----------------

3. If the medium of instruction is given through Berta (Rutanigna) language, what do you think are 

the cha llenges? 

Please put an "X' mark for the challenges when using Berta (Rutanigna) as medium of instruction. 

Strongly agree =5 

Agree =4 

Moderately agree =3 

Disagree-- 2 

Strongly di sagree = 1 I 



r-i Rating scale 
S.No Hindering factors 

5 4 3 2 I 
I-:- -

I Students lack of interest to learn In Berta 

(Rutanigna) language 

2 Lack of Berta language teachers who are trained . 

3 Lack of literacy materials prepared In Berta 

language 
-- I--

4 Berta parents lack of interest to teach their 

chil dren in Berta language. 

5 Academic performance of students has declined 
---- --- ----- -----~--

IV. Appropriate strategies to achieve UPE 

I . What strategies do you propose? What actions should be taken'! 

Please put an "X' mark by using the following five points of rating scale. 

St;ongly agree =5 

Agree =4 

Moderately agree =3 

Disagree =2 

Strongly disagree = 1 

-:-r Strategies S.N 

2 

3 

4 

5 

6 

7 

8 

-- --
Flexible school calendar. 

-~ 

School feeding program. 
-

Addressing security issues. 

Appropriate school mapping 
.-

Construction of low cost schools around the Berta 

_I communit y. _ 

-J Lsing mobile ~chools (tent schools) . 

I Berta langJifge as a medium of instruction. 
-- . 

Recruiting and tra ining of the indigenous teachers 

-.----~. 

Rating scale 
_.- - - - -----

5 4 3 2 I 
----- ._--~-- ----

-- - --

------ --~ 

1--- r-
--

-_. c- ___ - --

I--.~-- -- ---

I-- -- - --

-



1"' " .010 mod" 

-----,--

f----
9 The curri culum with regard to the life style of 

:lerta communit y. 
- -

10 Construction of upper primary schools (5-8) 

nearby the community. 
-----, 

II Increasing the participation of the Berta 

communi ty in school issues like PTA, KETB . 
-~ ---

12 i\ wareness creation for Berta communit y on the 

value of education . 

13 Boardi ng schools for marginalized Berta children . 
-----

2. If there are also other strategies, specify? 

3. Have you contributed your effort in making use of the curri culum rel eva nt according to the life 

style of Berta community? 

0,-) Yes 

Db)No 

4. If your answer for question No 3 is 'yes', specify what you contri buted? 

V. Efficiency 

I. What is the total number of student s in yo ur class? 

o a) Below 40 

D b) 40-50 

Dc) 51-60 

o d) 6 1-70 

D e) 71 and above 

2. What is the students (pupils) textbook ratio in your class? 

o a) I book I pupil 

C b) I book 2 pupils 

o c.J-1 bo()k : 3 pupi ls 

[::::J d) I book 4 pupils and above 



Addis Ababa University 

School of Graduate Studies 

College of Ed ucation 

Department of Educational Planning and Management 

Under a stream of Educational Policy and Planning 

Unstructured interview and point's di scussion prepared for REB, Zonal and 

wOI-eda Education experts_ 

Pa rt olle 

I. Persona l data 

I. Sex 

D a) Male 

D b) Female 

L.. Age 

090 years 

D 21-30 years 

o 3 lAO years 

C l41-50 years 

0 2: 51 years 

3. Service year o a) <:: 5 years 

O b) 6-10 years 

o c) I 1-20 years 

O ct) 21-30 years 

o e) .1 I years and above 

4 . Mari tal status· 

O a) Married 

D b) Unmarr ied (single) 

n.£) Divorced 
~, 

D d)Widow 



5. Religion 

0 a) Orthodox 

0 b) Musl im 

0 c) Prot est ant 

0 d) Catholic 

e) Ifany other, specify 

(; Educational Level 

O a) 12th 

Ob) 12+TT I 

O c) 12+ 1 

O d) 12+2/ 10+3 

D e) 12+4112+3 

O f) 12+6 

g) Others 

7. Region/zone/woreda ______ _ 

8. Position in the oflice 

<J . Your ethnic background ____ _ 

I. What are the prominent problems hindering student s paJ1icipation 10 attain/achieve UPE with 

particular reference to: 

a) socio-econom ie factors 

b) socio-cuitural factors 

c) ,chool-re lated factors 

d) out -o f-school factors 

e) clevelopment strategies 

2. To what extent does securit y issue affect the suppl y and demand for education~ 

1. Do you expect that the communit y satisfied with the policy, curriculum, teach ing materials and 

medium of in struct i on~ 

4. What ot her problems do you think that affect students participation in educat ion'l 

5. What is the responsibi lity of the government in facilit ating and Improv1l1g the provIsion of 

education for semi-pastoral ists" 



6. What is the attitude of the traditional gold mining and semi-pastoralist Berta com munit y towards 

formal education? 

7. What development program do you suggest to improve the li vi ng cond ition of semi-past ora list s'? 

8. What do you suggest to attract more children to school? 

9. What mechani sm do you suggest to improve the achievement of LJ PE specifi cal ly with reference to 

semi-pastorali sts 'l 

I (I W~ at is the level of educat ional participat ion of Berta children when compared to other ethnic 

groups'? 

II . If you have extra suggestion, don ' t hesitate to give your idea. 



Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Under a stream of Educational Policy and Planning 

Focus group discussion Guideline prepared for Berta community elders 

P,lrt fine 

Pc:rsonal data 

I. Sex 

D a) Male 

D b) Female 

2. Age 

D a) 20-30 years 

D b) 3 1-40 years 

Dc) 4 I-50 years 

D d) 5 1-60 years 

D e) 61 years and above 
, 

Religion ., . 
I I a) Orthodox 

D b) Muslim 

Dc) Protestant 

D d) Catholic 

c) Ifan y other, specify 

4. Educationa l level 

D a) Illiterate 

D b) Read and write 

Dc) Primary education complete 

d ) I fa n~lher,~~ify 



5. Occupation 

Da) Farmer 

Db) Merchant 

Dc) Semi-pastoralist and go ld-mining 

d) Ifany other, specify 

6. Ethnic background 

Da) Berta 

Db) Gumuz 

Dc) Shinasha 

o d) Mao- Komo 

f) Ifany other, specify ___________________ _ 

I. What soc io-cultural prob lems, ou t-of schools factors and socio-economic Factors affect Berta 

chi ld ren's primary education participat ion? Wh y? 

2. What is the attitude of Berta community towards modern education? Why') 

3. What are the problems that the Berta commun it y refuse to send their children to school? Why') 

4 . What househo ld factors hinder the Berta communi ty not to send their child ren to school? Wh y') 

5_ What development constrai nt s are the semi-pastorali st Berta commu nit y face? 

6. Is s~curi t y issue very serous in your loca lity (area)? 

7. What strategies do you suggest to improve primary school education participation of Berta 

community children to achieve UPE? 



Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Under a stream of Educational Policy and Planning 

Unstructured interview prepared for PTA and KETB members. 

Part-one 

Persona l data 

I. Sex 

Ila) Male 

D b) Female 

2. Age 

D a) 20-30 years 

D b) 31-40 years 

D c) 4 1-50 years 

D dl 51-60 yea rs 

D e) 6 1 years and above 

J. Reli gion 

D a) Orthodox 

c=J b) Musl im 

[:=] c) Protestant 

D d) Catholi c 

e) 1 r any other, speci fy 

4. Lthni c background 

[:J <,) Bert a 

D b) Gumuz 

D c) Shinasha 

D d) Mao -komo 

e) l fan y other, specify 



5. Educational level 

6. 

Da) Illiterate 

D b) Read and write 

Dc) Pri mary educat ion 

d) If any other, specify 

Job occupation 

Da) Gov' t employee 

D b) Merchant 

Dc) Semi-pastoralist and gold mining 

D d) Pri vate emloyee 

e) If any ot her, specify __ 

7. What are the prominent problems hindering students' partic ipation in education with particular 

referer ~e to :-

a) Socio-economic [actors b)Socio-cu ltu ral factors 

c) School-related facto rs d) Out-of-school factors 

e) Development program 

8. What do you think is the att itude of sem i-pastoral ist Berta community towards formal 

education" Why? 

9. Do schools have appropriate school calendar in your zone/woredal kebele regarding to 

traditional gold mining and semi-paslOral ist life sty le? 

10. What do you suggest to bring back students to school and to min imi ze the current status of 

student s' dropout and repet ition to achieve UPE in Berta community? 

II. Do Berta commun it y members paJ1ic ipate in school issues like PTA, KETB ') 

12. What is the magnitude of semi-pastoral13erta children involvement in primary schools relative 

to non- ind igenous during the past and the present regimes" 

I ~ What st rat egies do you propose to improve the achievemelll of UI'E with reference to semi­

pastoral ist areas? 



Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Under a stream of Educational Policy and Planning 

Observation check-list 

I. Rcgiol1 ________ _ 

2. Zonc _________ _ 

3. Worcda ----------
4. kebelclVillagc ______ _ 

5. Name of the school ________ _ _________ _ 

» Level of the school ---

.-- Year offoundation _ _ ____ ___ . _ _____ . ____ _ 

6. Total Number of students' ---
r Average number of students per class __________ _ 

» Average number of students per desk _____ _ 

:>-- Student-text book ratio 

7. Number of teachers -------- - - ---- - --
» Teacher-student ratio ___________ _ 

8_ Number of students by grade and sex 
--

Grade 

I 2 3 4 

r---s- T - f-- ---
~ ex M F T M F M F M I 

--
T 

J-:-7- - - -I-
Y ear 

rwoSI6 -+-
---------I-

200617 

r-mJ7F- --f--

- - ---- -- --- f-- --- -----
200X/9 

= ~ - --- - 1----------~-
20091-10 l-

i---=- ---- -- ---- -
TOlal 
~-- - -- ----

=-=-= 



Grade 

5 6 7 
_._ -
Sex M F T M F T M 
--

Yec.r 

2005/6 
.-

200617 
-_. 
2007/8 

"2oOs/9 
--------
200911 0 
---_. 
Total 

9 . Classroom observat ion (Teach ing-Learning process) 

10. Field observation (sport field , toi let, water, fence etc) 

--
8 

r: T M F T 

-- --

--
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Appendix-8 

Assosa Zone Primary Schools Distribution in 
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Assosa ABE Centers Distribution in 2000EC. 
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Appendix- 10 

Kurmuk Woreda Primary Schools Distrbution in 2000EC. 

"' . 

Source GSA 1001 

>'Iti, ... ~iIb j; S ,",""",1"/ 
rtl "'l""'~ 

". ' . . .. 

III 

-' . 

!Jaf~~H;jJt,lf:3 

!M;t! .... mlll 

Legend 

KUITl1lJK .. pl1:rnaf't .. bul'Wf2 

KUrtlll"K Kt::be.<l:!ts 

4 



Appendix-ll 

Kurmuk Woreda ABE Centers Distrbution in 2000EC. 
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Appendix-12 

Sherko/e Woreda Primary Schools Distribution in 2000E.C. 
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/\ppendix-13 

Sherkole Woreda ABE Centers Distribution in 2000E.C, 
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[ Menge Woreda Primary Scoois Distribution In 2000E.C. 
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Menge Woreda ABE Cen ers Distribution In 200GE. C. 
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