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ABSTRACT

The purpose of the study was to assess the actual practice of teachers college with reference
to accreditation in Tgrai region. Hence, from the out set, the study was planned to answer some
basic questions. To find possible answers for those questions, both private and public colleges
were equally treated in the study. So, out of private colleges that are accredited for teaching
stream, 3 colleges were selected through simple random sampling. From those colleges,
20(100%) and 11(100%) samples of teachers and college managers respectively were selected
through availability sampling technique. Moreover, among the three public colleges of teacher
education that are actually operating in the region, two are selected through lottery system. To
this end, 55(568.51%) and 16(80%) teachers and college managers respectively were selected
through stratified sampling technique. The mair data collection sources were documentary
analysis supported hy observation checklist. In addition, questionnaire, interview and focused
group discussion were used. Then the data were presented, analyzed, and interpreted. The
statistical tools used to analyze the study were both percentile and chi-square. To this end, the
researcher has come up with the following findings: firstly the operation of private colleges of
teachers' in the region was not in line with TESO objectives. Secondly, they are not actually
operating in line with the requirements. Thirdly, stakeholders couldn’t get information about
accredited and non-accredited colleges. Fourthly, the accreditation of teacher education was not
tailored to the demand of primary schools in the region. Last but not least, TTVET commission
does not have the capacity, autonomy, and experlise lo accredit colleges in the region. Finally,
some of the recommendations are: the responsible body need to enforce private colleges to
make the training based on the TESQO policy frame, and observe the standards of accreditation,
find efficient mechanisms on which the public is informed about accredited and non- accredited

teachers colleges in the region.



CHAPTER ONE
THE PROBLEM AND ITS APPROACH

1.1 Background of the Study

Among other things, the major problem in the provision of quality primary education in
developing countries is the acute shortage of teachers. This is because shortage of
teachers can significantly limit the supply of education in those countries. Supporting
this, Ginzberg (1967:112), UNESCO (2006) and Mot: (2002:8) stated that among the
main constraints to address Universal Primary Education by 2015 in developing
countries is the acute shortage of teachers. These constraints become very serious in
Sub-Saharan Africa where the problem is hampering the attainment of EFA goals.
According to recent estimate, the region alone is in need of more than 3 million
additional teachers to meet the Universal Primary Education (UPE) for all by 2015

(UNESCO, 2006:1).

The pressing factors to the problem in primary schools usually emanate from the
countries’ lack of potential to expend the lion's share of financial resources to pay for
large number of teachers on the one hand and the limited capacity of the training

institutions to train large number of trainees, in those countries, on the other hand.

Taking into account those major constraints, some developing countries are trying to
alleviate those problems differently. For instance, Ethiopia currently has tried to alleviate
the second problem through creating mechanisms on which regions become the center
of power that enable them to establish colleges tailored to their unique local situations
(proclamation No 97, FNG; 1994), and through designing policy statement that supports
the involvement of private investors in the training of teachers for primary schools. TGE
(1994.32) in the current Education and Training Policy, article 3.9 stated "The
government will create the necessary condition to encourage and give support to private

investors to open schools and establish various educational and training institutions.”



To this effect, there are a number of newly established private Teacher Training
Colleges all over the country in general and in the region under study in particular.
Following this, the Federal and Regional governments have encouraged the infant
operations of such private institutions. Thus, some colleges are operating on the
provision of quality educational services. As a result, the burden of the government

Teacher Training Colleges is being shared.

On the contrary, some other colleges are actually providing an inferior education rather
than trying to meet the already established standards. For this reason, complaints from
the major stakeholders are now common on those institutions. Moreover, the
responsible body that has the mandate to monitor and audit those colleges is also one
of the focuses of complaints. This seems analogous to one of the propositions of public

choice theory stated as follows:

Regulators tend to represent the inleiest of those thiey are
supposed to regulate rather than those they are supposed to
protect. Regulators are often captured by those they are
supposed to regulate, because their representation
influences political decisions affecting the regulator's budget,
restricts access of information needed to implement
requlations and promise employment after requlators leave
governmental services (as cited in Jeilu, n.d: 7)

Those who are responsible to monitor and control the infant operation, however, have
twin functions. They would play both the role of encouraging private college to provide
quality educational services on the one hand and that of protecting the society from
exploitation and receiving an inferior education on the other hand. This is because the

role of the responsible body is:

To create an environment which neither suffocates
educationally sound and suslainable private institution with
state over regulation nor allows a plethora of poor quality,
unsustainable  "fly-by-night” operators into  the higher
education market (CHE, 2003:7).



The experience of different countries shows us the various efforts, which were exerted

by the responsible body to play in a middle ground in the provision of education at

higher institutions.

One of the mechanisms to mediate is the accreditation process that should be
undertaken for higher education. The first mechanism of accreditations was, therefore,
developed in the United States of America at the end of the nineteenth century in the
concern of monitoring and controlling the quality difference and students’ mobility
(Kozma: 2003:47). Following this, quality assessment process in higher education
began in Europe. It was immediately begun after student movement of 1968. Later on,
by 1980's, quality assessment organizations were established in higher education in

most western countries (Kozma: 2003:47).

Even though different countries have different perspectives on accreditation, the
commonly agreed functions of accrediting higher Institutions are. periorming content
management, acting as buffer between government and the sphere of education,
providing high degree of autonomy from state administration and above all improving the

provision of the quality of higher education. ((Kozma: 2003:47))

The structure of accreditation in higher education in the USA, Hungary and South Africa
as stated by EL-Khaw (2001:14), Kozma (2003:53) HEQC (2006:1) respectively has two
parts: Accreditation for newly established institutions and for programs that have been
developed after institutions are accredited. Moreover, the mandate for accreditations in

those countries is in the hand of independent agencies.

What is different is that in Hungary and South Africa, National Accreditation Committee
(NAC) and Higher Education Quality Committee (HEQC) respectively are mandated 1o
accredit both institutions and programs for all streains whereas, in the USA program and
institution accreditation is mandated to specialized agencies. For instance, both the

National Council for Accreditation of Teacher Education (NCATE) and the Teacher

(S ]



Education Accreditation Council (TEAC) have the responsibility to accredite teacher

education in the country.

In this country (Ethiopia) the responsibility is vested in HERQA as an independent
agency established by proclamation No 351/2003, and is accrediting both at institutional
and program level for degree and above programs (FNG, 2003:2235). Taking into
account the purpose of accreditation, Tigrai Technical Vocational Education and
Training Commission, part of the government structure in the region, has the mandate
through proclamation 104(8)/2005 to accredit middle level Technical Vocational

Education and Training closely (TNG, 2005:2).

1.2 Statement of the Problem

The support of private Teacher Training Colleges, as stated earlier, in the supply of the
quantity and quality of teachers is worth-while because it has contributions in the
attainment of national and global goals related to increasing participation rate of

students on the one hand and the improvement of quality of schooling on the other

hand.

Actually, the infant operation of private Teacher Training Colieges, however, has
become the source of various complaints from major stakeholders (the trainees
themselves, educators and the community at large). This is very serious in Tigrai region,
which is the setting of this study. These complaints of the major stakeholders were
expressed in different ways. For instance, both the head of TREB and Quality
Assurance Department head of TTVETC in Mekalih Tigrai (2005:1) after the 2005

quality audit admitted that some colleges are operating, with negligence to the

established standards.

The community has also complained about the wrong practice in different ways. The
main reasons, according the complaints, were that the monitoring and controlling

processes for those colleges are very loose and that some colleges could not carry out



their responsibility fairly. Rather they are operating with negligence to the already

established standards.

The purpose of the study was, therefore, to identify the root causes of the problem
through conducting assessment on the practice of Teacher Training Colleges on the
basis of the already established standards of accreditation and ultimately come up with

valuable finding in order to improve the infant operations of those colleges in the region.

To this end, the study entitled, "The Practice of Teacher Training Colleges with

Reference to Accreditation in Tigrai Region”, was aimed at answering the following basic

questions:

1. Is there any mismatch between the set of standards of accreditation and the
actual practice of the Colleges of Teacher's under the study?

2. To what extent are the standards of accreditation in use appropriate to the
unique features and policies of teacher education in Ethiopia?

3. To what extent is the practice of accreditation tailored to satisfy an acute
shortage of specialized teachers of primary schools in the region?

4. What mechanism is used by the responsible boady to rnotify to the public about
accredited and /or non-accredited institutions and the specific program
available in those institutions?

5. What are the major constraints of the accreditation process in the region?

1.3 Objectives of the Study

1.3.1 General objectives
1. To find oui the major problems in the accreditation of Teacher Training Colleges so
will be effective and efficient in monitoring and auditing the

that the management

infant operation of the colleges in the region. .



1.3.2 Specific Objectives
To suggest how teachers college might develop code of good practice in preparing
teachers to the world of work.
To suggest how teachers college should operate on the basis of the already
established standards of the accrediting body and the TESO at large.
To enable colleges to train teachers tailored to the demand of their unique local
situations.
To enable colleges to train teachers taking into account the appropriate mix between
theory and practice as per the TESO standard.
To create awareness on the part of the accreditation body so that they can improve

the monitoring and auditing role over the colleges.

1.4 Significance of the Study

The process of accreditation in our country is in its infant stage. The study is, therefore,

important for the following reasons.

1.

The study might help to draw the attention of educational planners to strengthen the
Quality Assurance and accreditation procedures that are being practiced in the
region.

It is an opportunity for sharing experiences of other countries so as to strengthen the
management of accreditation in the region.

To suggest valuable recommendations that might help as feedback for the next
planning in Quality Assurance and accreditation in the region.

The study might be the first for the region and thus might shade light for other in-
depth studies.

1.5 Delimitation of the Study

The study covers both private and public Teacher Training Colleges in the region

because the issue of quality assurance and accreditation are equally important for both

types of colleges (MoE, 2003). This holds specifically for those colleges operating in a

formal basis. The study doesn't include the Distance, summer and Evening Teacher

Education Programs. This is because, the study could be easily manageable and could
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come up with objective findings than accommodating wider scope studies. Moreover, as
different complaints stated, the problem might be more serious in Tigrai region. This has
been indicated in a long dialog held among various stakeholders in the region through

Ethiopian Television (ETV). For this reason Tigrai region was selected for the study.

1.6 Limitation of the study

Although the writer put maximum effort to make the study more relevant and useful,
there were numerous obstacles encountered. To begin with shortage of finance was one
of the serious problems. Secondly, shortage of related research work materials on the
topic at the National and Regional level were also the major constraints. Therefore, the
above problems might have affected the study. However, the researcher tried his best to

overcome those pitfalls and finally emerged with this outcome.

1.7 Research Design and Methods
1.7.1 Research Method

The research Methodology that was employed in the study is descriptive survey method
because the study is aimed at assessing the practice of accreditation of Teacher
Training Colleges in Tigrai region. This is because, an assessment can best be

conducted using descriptive survey method than any other alternative methods of

research.

1.7.2 Population and Sampling Techniques
The distribution of private colleges in the region can be classified broadly into two
categories. Those are; colleges which have branches at both weredas and the center of
the regional state (Mekelle), and colleges that are limiting their operation merely at the
center (Mekelle). This might be because; some colleges are limiting themselves merely
to the potential market access area i.e. in the center ol regional state (Mekelle). Besides,
including those colleges with branches, colleges that are actually operating in Teacher
Education in regular mode of delivery are 9 (25%) out of all Colleges that are operating

in all trades in the same mode of delivery in the region.



To this end, from 9 private colleges operating in the center of the regional state and in
the weredas, 3(33%) accredited colleges were selected through random sampling.
Those colleges were Hashengea, Nile, and Greenwich. After selecting samples of
colleges, 20(100%) and 11(100%) teachers and administrative staff respe;:tively were
selected through available purposive technique. Since all teachers and administrative

staff were selected, the simplest technique to employ was purposive sampling

technique.

Moreover, out of the three public colleges in the region, two public colleges namely
Mekelle and Abby- Addi College of Teacher Education were selected through lottery
system because selecting two out of three using lottery systems can protect the study
from bias. To select sample among teachers and administrative staff in the public
college, stratified sampling method was used. This has been done firstly the researcher
has created homogenous strata through grouping balanced level of age, sex, and work
ekperience of respondents and then samples were selected randomly from those
groups. This hoped to protect the study from bias that might emanate from age, gender
and experience of both teachers and college managers. To this end, 55 (58.51%) and

16 (80%) of teachers and administrative staff respectively were selected from both

samples of public teachers college in the région.

Samples of both teachers and administrative staff in those Teacher Training colleges

are presented in the table below as follows:



Table1: Population and the Proportion of Sample for the Study.

No Accreditation Teachers Administrative Staff
Types Colleges for place No No No No
pop. | sam. % pop. | sam. %
Private T 7 100 4 4 100
1 Colleges Hashenge Endaselase
8 8 100 4 4 100
Nile Mekelle
8 5 100 3 3 100
Greenwich Humera
20 20 100 11 11 100
Total
Public Mekelle CTE | Mekelle 52 32 61.54 | 10 8 80
2 Colleges
Abby-Addi Abby-Addi 42 23 54.76 | 10 8 80

CTE B o

fm e =

Total | 94 55 58.51 | 20 16 80

Adapted: Tigrai TVET commissions report: 2006

1.7.3 Instrument and Procedure of Data Collection
The tools that were employed to collect quantitative and qualitative data were:
documentary analysis, questionnaire, interview, and focused group discussion. Data
related to performance of colleges in their attempt to meet standards of accreditation
were collected through documentary analysis supported by observation checklist
because data from files and site visit could be appropriately gathered through

documentary analysis supported by observation checklist.

Some of the data related to management of accreditation and its constraints were
collected through both structured and unstructured interview because qualitative data
related to expert opinion could be best collected through interview. This was used to
triangulate with the data that was gathered by all other instruments. This was conducted
with TVET commission and REB officials because TVET officials are those who carryout
the responsibility of accreditation and the REB are those who currently have the
mandate to monitor and control public College of Teacher Education in the region.
Hénce, the two categories of interviewees are the most concerned bodies in quality

assurance and accreditation for teacher education.



Moreover, to collect data related to opinion about the performance of the colleges,
open and close -ended questionnaires were used. This is because, as indicated in Table
- 1 the size of sample were too large. Hence, it was very difficult and uneconomical to
collect data using any other data gathering tools. The subjects were both teachers and
administrative staff because they are actually at the center of the operation. Hence, an
assessment without the participation of teachers and administrative staff could not be
meaningful in identifying the root cause of the problem on the one hand, and probably it
might be difficult to find alternative solutions for the problem on the other hand.
Generally, Quality Assurance System couldn't be realized without active participation

and collaboration of teachers and administrative staff.

To further strengthen and extract valuable data that might be hidden from various
stakeholders, focused group discussions were held at randomly selected towns in the
region because It was an opportunity for creating and collecting data resulting from
group interaction and the researcher think that randomization could protect the study
from bias that emanate from spatial distributions of the Towns. The two towns where the

focused group discussions held were Mekelle and Shire Endaselasie.

The participants in the focus group discussion were the representatives of Education
Office, Civil Service Office, and Teachers’ Association at wereda level. This is because
both the Wereda Education Office and Wereda Teachers' Association are the immediate
responsible bodiesin the attempt to improve quality of education at the operational area,
and Wereda Civil Service Office is the potential employer organization. In addition to
that, to make the discussion more meaningful, one representative of the colleges, 5
(five) representatives of students from each sample colleges and community of the near
by colleges had participated. This was because, the representative of the college is the
most important person that is accountable in the provision of education and both the

students and the community are the immediate beneficiaries of the provision of

education from the colleges.
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Finally, to collect valuable data from the subjects, all data gathering tools were pilot

tested and administered before the distribution and/or utilization of the instruments.

1.7.4 Method of Data Analysis
Since the study is an assessment of the practice of Teacher Training College,
documentary analysis supported by observation checklist was used. To make it very
meaningful and analyze the data that was gathered by questionnaire, percentile score
was appropriately used. This was done because percentile was found to be better in an
assessment of practice of accreditation. In addition to this, to analyze the opinion of
teachers and administrative staff the mechanisms by which the commission is used to
notify the stakeholders about accredited and non- accredited colleges of teachers' in the
region, chi-square were used. Moreover, qualitative data gathered through an interview

and focused group discussion was used in support of the statistical tools that were used

in the study.

1.8 Operational Definition of Terms.

= Accreditation: is defined as a decision made after a review that was held by a
supervisory committee of the TVET commission. As a requirement, colleges in
the stay of one-year operation in pre-accreditation should fulfill the comments
drawn by the supervisory committee (TNG:2005

» Accreditation Agencies: An organization that sets up criteria for judging the
quality of educational institutions and programs meet those criteria, and programs
found to be acceptable quality (Good, 1973:6).

« Evaluative Research: An assessment using scientific method to measure the
Implementation and outcomes of programs for decision-making purpose
(Rutman, 1984:10).

*» Pre—accreditation: is decisions made by TTVET Commission for educational
institutions to operate in higher education market, to upgrade educational

offerings, and expand their programs (TNG: 2005).

11



Primary Education: According the Education and Training Policy, it has basic (1-
4) or first cycle Primary school and general (5-8) or Second cycle Primary School
(TGE, 1994).

Reaccreditation: is the re-establishment or re-statement (usually on a fixed

periodic cycle) of the status, legitimacy or appropriateness of an institution,
program or module of study or of the professional recognition of an individual. It is

the follow up to accreditation once the duration of accreditation has been

reached.

Standards: Any criteria by which things are judged (Good, 1973:6). We are
referring here to the criteria set by accredited commission.

Teacher Training Colleges: Are institutions that produce teachers to meet the

demand for 5-8 (second cycle) primary schools.

12



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 The Issue of Accreditation,
2.1.1 Conception

Accreditation is the process by which an agency or organization evaluates and
reorganizes a programme of study as meeting certain pre-determined qualifications or
standards (Seldon 1976). Wesenu (2006) also described it as final formal Yes/no
decision following an evaluation procedure. It is usually a high-stake procedure, whose
main purpose is {0 assure the public that a programme and its graduates are worthy of
respect. Accreditation can be applied at either of two levels: the institution as whole or
specialized programmes within an institution. The reason why the program in an

institution must be accredited has been noted by Larson (1983) as follows:

The quality of programmes within an institution is invariably
uneven, and low quality programmes may benefit from the
lofty reputation of its institution. Thus, there is need to
accredit programmes as well as institutions, especially when
the graduates of the programmes are likely to impact the
nation at large.

Mechanisms for ensuring quality can, therefore, be looked at from the broad
mechanisms of staff recruitment and development, resource allocation and monitoring
and evaluation and as strategies for improving quality of input, process and output for
both institution and program. This is because, the initiatives for quality assurance can
originate first from within an institution department or faculty. In support of this, Barnetft,
(1999) stated thai, “The responsibility for quality and standards can only lie effectively
where the powers to control or change products exist, that is, with the institution itself —

not with an external one.”

13



The practice of internal quality assurance system, however, is constrained due to lack of
precision in the conception of quality in teacher education (Rayner, 2006).

The fact that there is no single generally accepted definition of quality of teacher
education is not surprising. Employers, institutions and their managers, lecturers,
accreditation bodies, students etc. differ in what to expect from higher education, or
what indeed constitutes the objectives of teacher education, its quality and how it can be
measured. Assessment may be one means of securing a trans-institutional means of
comparing institutions for funding purposes and the enforcement of various norms and
standards set by them (kozma; 2003), while the students’ concern with quality usually

focuses on the extent to which there is a high degree of congruence between the |
teacher education curriculum and the realities of the classroom (Barnett, 1992). In other
words the question is whether teacher education equips the student with the necessary
skills and knowledge that will enable him/her to reasonably cope with the realities of
classroom life. The conceptual issue as to what constitutes ‘quality’ in teacher education
is hardly addressed. What is peddled, as definitions of quality are often impressionistic
and lacking in conceptual rigor; or they are partial definitions that reflect the concerns

and biases of a particular group at a particular point in time (Ibid).

In addition to the quality issue, relevance of the teacher’ education is also part of the
concern of stakeholders. Relevance of education can be clearly indicated in the
curriculum, in the teaching method and in teachers' knowledge about the real context. In
other words the way teachers strive to construct knowledge is meaningful within the
child's frame of reference. if knowledge to the children is relevant to their concern
(Wood, 1995) and reflects their societal and cultural knowledge (Wood and Jeffrey,

1997), then it is more easily internalized by the child developing into personal knowledge

2.1.2 Purpose and Principles of Accreditation
2.1.2.1 Purpose
Accreditation has the following purposes: It ensure appropriate allocation and funding.
This is to say to give institution of higher education the opportunity to demonstrate
appropriate allocation (ECA, 2000, Kozma; 2003 ;). Promote student mobility: it ensures

14



or facilitates recognition of “credit * for university degree or college diploma in an
academic context, such as for example when changing from one institution of higher
education to another (ECA, 2000, kozma; 2003). Inform current and perspective
students, and the public at large on the value of certain study program (ECA, 2000).
Help employer's decision allow checking the value and status of qualifications (ECA,
2000). Keep higher education autonomy: This is to say accreditation replaces direct
state intervention and control over higher education. (Kozma; 2003).To ensure Quality

and make relevant institute of higher education through the use of procedure of

accreditation (ibid).

2.1.2.2 Principles for Standards of Accreditation
Various authorities and institutions have devised different principles to carry out the
process of accreditation. Principles devised by CHEA (2007), NCATE, (2006) and
CCSACS (2007) are presented as follows:

Educational Outcomes: Standards should be designed to produce desired educational
outcomes for a profession (CHEA, 2007). Public Expectations: Standards are to reflect
consideration of public expectations of a profession within the context of an ongoing
commitment to quality (NCATE, 2006). Institutional Commitment and Partnership:
The responsible body will apply their standards with an awareness that the accredited
program or school function within the broader purposes of the institution (Ibid). In
addition to this standards will focus on educational quality while respecting an
institution's responsibility to set priorities and control how the institution is structured and
how it operates (CCSACS, 2007). Requirements: Standards are to clearly identify what
is required of programs and schools as distinct from what might be desirable for these
operations (NCATE, 2000). Consistency: Standards should be applied consistently

across institutions while respecting institutional purposes and mission (CCSACS, 2007;

NCATE, 2006).

Accreditation, law and Public Policy: Standards that address issues of law or public

policy must show that the issue contributes to effective student outcomes. Institutions
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must inform the responsible body about any potential conflict between a standard and
state or local laws. Institutions normally may not be held responsible to individual
accrediting standards for which such conflicts exist (NCATE, 2006). Information to the
public: Institutions are to be explicit about programs and schools that have accredited
status in an effort to protect the public against misinterpretation about non- accredited
programs and schools (NCATE, 2006, CHEA, 2007).

Institutional Responsibility: Institutions are responsible for active participation in the
development of standards of an accrediting organization. Including responses to calls for
comment by responsible body as standards are modified or introduced and, as

requested, service on panels developing standard (NCATE, 2006).

2.1.3 Accreditation and Globalization

Many people question whether their society are getting real value for their massive
investment in higher education and urge the adoption by government on the
mechanisms to control over the work of higher education institutions. Quality assurance
and accreditation, therefore, have become key elements in effort of many countries to
become and remain internationally competitive. To this effect, higher education systems
of accreditation and qualily assurance take the form of globalization. Some of the
indicators are: the increased mobility of professionals, skilled labor, and the greater
need for recognition of qualification across national boundaries, the recruitment of
professionals using websights. All these are contributing to bring the world together. As

crafts (1994) points out:

Globalization and international migration means that academic
and professional qualification need to be ‘portable” across
national borders and so both institutions and nations are keen
to learn more about each other's procedures for assuring the
quality of tertiary education provision.

The contribution of electrical learning as one mode of delivery for distance education is

also special instance for globalization.
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2.1.4 Standards
The application of the Bloom's model to the school or college would indicate three key
areas during which quality control could be crucial. These include: Students’ entry
behavior, the curriculum, the learning - teaching behavior, and the assessment of the
learning outcome. With slight difference, as cited in USAID (2006), UNICEF strongly
emphasizes what might be called desirable dimension of quality: learners, environment,

content, processes, and out come.

The performance of Higher Educational Institutions, according to Oakes (1986), Aschroft
(2003), and Bertnlanfy (1986) can be assessed on the bases of input- process —out put
procedures. Hence, some countries usually try to developed standard based on those
procedures because higher education institutions are perceived as part of an abstract
system in which their fitting to external expectations would influence their success and
eventual survival. It provides an approach to addressing quality in a comprehensive

way. System of higher education is, therefore, expected to have input, process and

output.

2.3.4.1 Input
An important contribution of quality management thinking is to focus attention on the
effect of an organization’s input on the quality of goods or services produced (Dill, 1995).
Adapting this perspective to teacher education, as Bloom (1976) stated, would imply the
incoming trainee’s cognitive and affective input. Thomas (1990) has differently stated it
as teachers' back ground, training, experience, and attitudinal factors. Students' Home
background, achievement, pressure in home, as well as usual social and economic

issue are some of the input in educational institutions.

In addition to this, Instructional infrastructure, equipments, books, the use modern
management including feed back mechanisms, procedures and sophisticated

technology are also some instances of inputs to educational system (Ibid).
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2.3.4.2 Process
The throughput in educational institutions is the teaching- learning process (Silver,
1983). We have said earlier that, quality of output is partly dependent on the quality of
inputs. The quality of input, however, could not grant the quality of output; unless the
throughput is as such very effective and efficient. For instance, quality student
admission system merely can't grant us highest student performance in our colleges,
unless the student is emotionally, economically and psychologically not only ready but
also works to his learning in his college education. This premise is analogous to
students’ earlier knowledge and skill by itself might not be sufficient for current
successful performance, unless systematic efforts are exerted. Moreover, quality of

teachers merely may not grant us quality of teaching. Supporting this  Green (1994)

sates that,

Evidences from far too many sources indicate that the higher
education system still contains, and tolerates too large
minority of teachers who are not delivering an acceptable
service to their students. '

To alleviate, if not absolutely solve these problems, observation of the teaching- learning
becomes essential, not only to control but also as part of the process in formulating
judgments of quality (ibid). As Govinda and Tapan(2000) pointed out, however,
“controlling without support, will not lead to quality improvement.” To provide support,
however, requires the development of sound standards that enable to assess most
activities undertaken in educational institutions. It is, therefore, important to describe

processes so as to design standards. As massy (2003) describes it,

Focusing on the actual process of teaching; substituting low-
cost for high-cost resources where possible without hurting
quality; striving for coherence in the depatriment's curriculum
and educational processes, working collaboratively to
achieve mutual involvement and support, basing decisions
on facts wherever possible; identifying and learning from
best practice; and last but not least making improvement a
top priority (Massy, 2003).
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Taking into account their unique features, various organizations have tried to develop
process - based standards, so as to assess the performance of higher institutions and

ultimately pre- accredit, accredit, or whether to validate them or not.

2.3.4.3. Output
The focus of quality management in higher education should not only be on the
relationship between higher education institutions and the availability of input but also on
the relationship between academic organizations and their stakeholders (Dill, 1995).
Student satisfaction with course is on the micro-level; student/employer satisfaction with
degree programme is on a higher level. Both are needed, of course, and the balance
between them is up to the organization. Grant et al. (2004) mentioned some examples

of measuring organizational outcomes, including:

Performance on standardized tests, employer assessment of
graduate performance, entry-level salary of graduates,
employment rate of graduate, ranking and reputation of the
school by external sources, (and) increase of the student
population.

Higher education institution have the responsibility to provide this information to
stakeholders such as to students, who will be made more informed, to employers, who
are interested in the competences and skills of graduated students; and to the state.
This is because funding in higher education might have positive correlation with the

outcomes of those higher education institutions.

In outcome-based approach, the concept of value-added is very important This means
the effectiveness of any particular higher education institution should be evaluated not in
terms of the absolute capability level of the higher education institution's graduates, but
rather in terms of the relative improvement achieved in the studenis' capabilities
between the time of admission and the time of graduation (Yunker, 2005). However, it is
very difficult particularly to those nations that have not systematic quality assessment
methods. Some of the attempts emphasize that statistical comparisons of the relative
effectiveness of different organizations in terms of the capabilities of their graduates

should control for the different levels of ability exhibited by the different incoming
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freshmen of the respective organizations. To this effect, various countries are now trying
to develop standards that emphasize not only input but also both process and output
indicators. Critics on standards of accreditation stated that most countries are now using
input standards, rather than using it with process and output. Besides, the issue is a

center of debate in most educational institutions

2.2 The Development of Accreditation in Higher Education

The term accreditation in higher education originally came from the United States, but
over the years professional associations and government agencies have adopted many
of the key ideas internationally (Kozma, 2003). The development of accreditation with
special reference to teacher education as summarized from Harcleroad and Allan
(1987), Kozma (2003), Parkins (1972) and Encarta (2003) are, therefore, presented

precisely as follows:

2.2.1 Early Efforts in Accreditation (1880-1920)
In the United States, the transition from the normal school to the teacher colleges took
place over a period exceeding half a century. Two main factors contributed to the
changes during this period according Harcleroad and Allan (1987) is: “The rapid
expansion of public secondary education from 1880 to 1920, and The development of

accreditation systems for secondary and higher education”

Accreditation of secondary schools and colleges by nongovernmental, voluntary
organizations firstly developed in the 1880s, with a major effect on the development of
normal schools (Harcleroad and Allan, 1987, Parkins, 1972, kozma, 2003). This was
because; as many sources indicate some institutions had admitted the graduates of
certain high schools without qualifying examinations. This tells us that at the beginning,
the selection of students was not serious enough to recruit competent student that could

fit to the teaching learning process and ultimately to produce quality graduates.

To this end, some system of quality management was required. In response to this,

secondary students in some regions were prepared for college by the colleges
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themselves in their own preparatory departments (Harcleroad and Allan, 1987). This
action is analogues to what is being practiced in Ethiopia, where preparatory students in

secondary schools are actually prepared for colleges.

Some years later, the development of the regional accrediting associations, beginning
with the New England Association of Colleges and Secondary Schools in 1885, brought
the real force to accreditation (Parkins, 1972, Encarta, 2003). Following this, the Middle
States Association of Colleges and the Association of Colleges and Secondary Schools

of the Southern were established in 1916(Parkins, 1972, Encarta, 2003)

The Northwest Association of Schools and Colleges, formed for similar purposes in
1914, established its formal institutional accrediting standards in 1921. Only the west
was left without a regional accrediting association, and it remained without one until the
period shortly after World War Il (Harcleroad and Allan, 1987, Encarta, 2003)

By 1917, the north Central association was accrediting teacher education institutions
separately. Five normal schools and teachers colleges were on the first, unclassified list,

which also included two junior colleges. (Harcleroad and Allan, 1987, Encarta, 2003)

2.2.2 Accreditation 1920-1960
By 1920, five of the six regional associations had been established, had set up

accrediting standards, and started to be put them into operation (Harcleroad and Allan,
1987). The era had initiated specialization. The new development had importance for
the existing teachers colleges. The key problems became how to arrange for national
accreditation of teacher education. Later, the responsible body began work with regional

association to accredit colleges (ibid)
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2.2.3 Accreditation_1960 up to now
An association of state colleges and university grew out of the Association of Teacher
Education institution (ibid). After long years development in the USA, Quality Assurance
and Accreditation became an international issue. For instance, in Philippines system of
voluntary accreditation among private colleges was developed in the 1960’s (Arcelo,
1992). The Federation of Accreditation Agencies of the Philippines developed common
accrediting standards (Cooney and Paqueo_Arrez0, 1993). Moreover, systems of
Quality assurance became key issue for higher education internationally in the 1990’s

(Kells1992; Kells and Van Vught, 1988; and Craft 1992 and 1994).

With slight deference, Taiwan, Brazil, Colombia, Chile, Japan and Korea had also
established accreditation systems (Su, 1993; Ayaraza, 1994). Similarly, in Hungary an
accreditation committee was founded in 1992. Later on Temporary National
Accreditation Committee was established in 1993/94

( Kozma, 2003).

Accreditation and quality assurance in this period has defused among higher education
in general and in teacher education in particular. Hence, Accreditation has become an
issue of globalization. What is different due to long year's development in the United
States is that it has developed many specialized Teacher Education accrediting

agencies that never existed in other countries.

2.3 Development of Teacher Education in Ethiopia

Teacher Educational Institutions in Ethiopia were established since 1943. For instance,
as MOEA (1952) indicates Asmara Teacher Training institutes was established in 1943,
Haileslasie | in 1951, Harar College of Teacher's in 1952, Debrebrhan Public Teacher
Education Institution in 1955, and Majetea Public Development Training Institution in
1957(MoEA, 1952). Moreover, Etegie Mennen, The first girls Teacher Education
Institution in the history of Ethiopia was established in 1958. Due to some reasons, this

institution has currently ceased to exist. (Ibid)
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The expansion of Teacher Education Institutions, however, could not avert the quality
and relevance problem, in the country. It tried to reduce merely the ex-patriot teachers in
both Primary and Secondary Ethiopian Schools. Even though the Ethiopianization of
teachers in both primary and secondary school had its own contribution in the relevance

of education, the curriculum remained not responsive to the Ethiopian needs.

To this effect, compliant from students and the people at large called for sector review
which was launched in may 1971 demanding that education system be more relevant

both to the society and the over all development of the country (Teshome, 1972).

The sector review, however, lacked acceptance among Ethiopians because major
stakeholders did not participate in its design. As a result, the then ERGESE took over.
This led to investigate quality of primary and secondary schooling in the country. It
recommended, ultimately, re-examining the curriculum, and taking measure for

professionalization (Ayalew,). The education system, however, couldn’t cure itself form

the relevance and quality problems.

Consequently, after long years of struggle, the 1994 Education and Training policy came
into being. This policy permits the inclusion of private sector in the provision of Teacher
Education for the first time in the History of the country. Some educators expect that the
quality and relevance of education could improve with the support of private sector
because with mere endeavors of the government, quality and relevance could not be
significantly improved. To facilitate this, the federal government has also tried to
devolve the decision-making authority to the regional states to establish colleges
responsive to their unique situations and needs (FNG, 1994). Following this, various

private colleges have been involved in the training of teachers (MoE, 1994).

To support the training offered by college of teachers', by 2003 Teacher Education
Systems Overhaul was also designed (MOE, 2003). Among Other things, TESO has
been aimed at making the curriculum of Teacher Education relevant to the curriculum at

primary and secondary schools (MOE, 2003).

]
S



In the same vyear, Higher Education Relevance and Quality Agency were also
established to look for the Relevance and Quality of Higher Education Institutions (HEIs)
in the country (FNG, 2003). Various stakeholders believed that HERQA might improved
the mismatch between Ethiopian employers and stakeholders requirement, and the
curriculum, pedagogy, assessment methods commonly developed by the higher

education institutions (Aschcroff, 2005).

2.3.1 An Over View of Development of Teacher Education in Tigrai
Some time in the Emperor's period in Tigrai region, teachers were trained in Adwa, one
of the towns in the region through missionaries. In the late 1955 -1964 G.C a one year
training for teachers were provided in Mekelle, the place where the center of the regional
state (MoE, 20005). However, those institutions could not be long lasting. In addition to

this, ' Derg' regime did not establish even a single College of Teachers' in the region.

Conversely, the Federal Democratic of Republic of Ethiopian has devolved decision-
making authority into the regions. One of the authorities vested in the regions were the

establishment of higher educational institutions by proclamation No 97/1994 (FNG,
1994)

Following the historic decentralization, in 1992, Adwa Teacher Training Institution was
established in the place where the then Teacher Training Institution that was established
by missionaries in the emperor's period (REB; 2006). Following this, Abby-Addi College
of Teachers’ was established in 1988 E.C (Asmelash, 2002)

In 2003, Mekelle Colleges of Teacher Education was also established to alleviate
shortage of teachers for second cycle of primary schools in the region. In the same year
Hashengea College, the first private college. was started to train teachers for 1-4
primary education in 2002 (TTVET, 2004). Following this, in 2004 college such as

Sheba, Nile, and Greenwich started to train in 10+3 program in regular mode of delivery.
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BY 2006, 11(eleven) colleges were accredited to provide training in teaching streams
particularly of MBC, Social Science and language. Among those private colleges, 9

(nine) are now operating (TTVET, 2006).

2.4 An Emerging Accreditation System in Ethiopia
2.4.1 Federal Accreditation System of the Country

The first initiative in the history of Higher Education was the establishment of Higher
Education and Relevance Agency (HERQA) in 2003 as an autonomous organ having its
own legal personality (FNG, proc 351 articles 78, 2003). The objective of the
establishment, as article 80 states, is to supervise the relevance and quality of higher
education offered by any institution (ibid). Recently HERQA (2006:7) announced that
there are nine public universities and twelve more public universities are also under way
and there are approximately forty private institutions.

With regard to the status of its operation related to (pre) accreditation, it is stated that;

Unlil present all private institutions offering new programs

have to obtian pre-accreditation and accreditation permits

in line with the current practice as prescribed by law. For

publicly funded universities, which are established by

proclamation of the govemment, this accreditation

procedure is not yet applied (HERQA, 2006.)
However, MOE and HERQA expect that all public sector Higher Education under its
authority should undergo quality assessment (ibid). This is clearly stated in proclamation
351/2003 article 77: “The provisions concerning accreditation of private institutions in
this part shall mutatis and mutandis be applicable to the accreditation of public

institutions”.

To this effect HERQA conducted as a start a pilot internal quality audit at Awasa and
Adama Universities to use as an input for developing a manual for internal quality

assessment by Higher Education Institutions (HERQA, 2006).

In support of HERQAS initiative Teacher Education Systems Overhaul was also

designed in 2003 with an aim to improve quality and relevance of Teacher Education
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Institutions (MoE, 2003). HERQA then drafted subject benchmarking guideline from April
- June 2005 for mathematics, and chemistry subjects to be used as an outcome-based
learning in Teacher Education Institutions (HERQA, 2006). This attempt was in line with

the TESO objectives.

Moreover, Teacher Development Program (TDP) is among the core issues for HERQA
& TESO. To ensure this, higher diploma program has started in higher Education

Institutions in general and the Teacher Education Institutions in particular. Directive from

MOE to TREB goes as follows:

The Higher Diploma (HDP) is a compulsory element of the
TESO program intended to improve the quality of education
in Ethiopia. So far, over 2000 Teacher Educalors has
successfully completed the HDP nation wide. All Teacher
Educators who pass the Higher Diploma must be certified
accordingly in order fo be employed as feacher Educators
and to continue in their profession (MOE, 2007)

2.4.2 Regional Accreditation Systems in Ethiopia
Following the Historic decentralization in the country, regions became the center of
power to establish colleges that are responsive to their unique situations (FNG, 1995)
To this end, directives, regulations and proclamations have been designed at the
national level. Regions, however, have the right to make it relevant to their unique

situation using their own proclamations. For instance, a directive from MOE to Tigray

TVET goes as follows:

4755 oo P FI°0CT DA G P 4157 PAa-
faams Paa- 760 N0 wrrd PAm- (7
N7 07 POld-22 71996 Y9° A P& 49
391/1996 (17,724 21T J79° P AR = QALY DA §ar
(LY 4P v gq (ldQaogd D Ao idi b 3554
PAPE G PEDT HHU CA8IL 2CACENT PAR 34T )
Gl 13 APTNEF 5 P8 HNE A2 54 LU (on B4 30
ARAN A 70417 PAar U7 aoPld hléd. A7 colfrF (Y
A.2977 450004 7 (MOE, 2000)
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The Ambharic version statement in short indicates Federal Proclamation, 391/2003 were
launched to guide accreditation in the region by the TVET commission and it also

permits regions to have the right to make it relevance to their unique situations.

Accordingly, Tigray Regional State designed and launched proclamation 104 in 2005
that are relevant to the situations in the region. Proclamation 104, article 32 indicates

that, the TVET as part of the government structure has vested the responsibilities to

accredit colleges.

The practices prior to the proclamation, colleges were faced with acute shortage of
teachers. Taking this into account, solving the problem that actually encountered the
private colleges with acute shortage of Teachers required for the training was given

emphasis. To this end, the region’'s proclamation 104 article 30 permits part- time

employment as stated below:

1. A4 97 049 5807 P17 (L5CI” 7935 @’ .97
PA@- A ov- P heav &5 2 d-m- (1460, 77¢ 1772 A m 5
TGHENA DA AL PE oo de] LFAA i

2 MU AFLO O3k A0 1 cowd 7 (JANA G557

Pe7 Ll N Prvd 515 397 A 35097 A0 F
Porrg ()45 PF HE38I8. 4L I 17984 70
NI°T° 7 ANy L1z (TNG,2005)

It states that any competent professional employee in addition to his/her formal
employment has the right to be employed in the colleges. However, this could mainly

depend on the agreement that will be made with the employer organization.

Even though TTEVET has its own regulations to carry out its responsibilities to asses
private colieges in the region, public colleges were not vet assessed. To support the
accreditation system in all regional states, in 2002 the Ministry of Education developed
standards that fits merely to Teacher Education Institutions in the belief that Teacher

Education Institutions could not be accredited in general standards rather they could
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meet standards that are relevant to their unique features of the teaching profession
(MOE, 2002).

The region, however, did not use those standards in practice, but developed general
standards (43 in number) of their own to (pre) accredit after supervisory viéit to those
colleges (TTVETC, 2005). Those standards were developed based on the policy issued
by MOE in 2003 (MOE, 2003)

2.5. Empirical Studies in Quality and Relevance

2.5.1 Study by NCATE, in the USA
The American Association of Colleges for Teacher Education (AACTE) conducted a

comparative study between NCATE and TEAC, the two federally and CHEA recognized
creditors. The study, as stated by AACTE, was aimed at developing a single accreditation
system that can achieve important accountability principle. The finding of the study is

presented as follows:

Both accrediting agencies have candidates. NCATE:is perusing initial accreditation after
meeting pre-accreditations. In TEAC this has been done after having met the member
eligibility requirements, and was awarded for five years. With regard to provision, if the unit
has not met one or more of the standards, the unit must satisfy those standards with in six

months. In TEAC, the program faculty must remedy the weakness.

NCATE, in the initial category, indicates the unmeet each of the six standards and awarded
the candidates for term of five years. In TEAC, the unit awarded accreditation for the first
time for term of five years. In the continuing category, in NCATE, the unit met each of the six
standards. In TEAC the program demonstrates the ongoing institutional inquiry and awarded
the candidates for term of ten years. Further more, accreditation with condition category
indicates that the unit has not met one or more of the standards and must meet within two

years. In TEAC did not indicate such category.

With regard to revocation of accreditation, revocation of accreditation in NCATE is actually

taken following a focused visit that occurs as a result of provisional accreditation decision. In
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TEAC it has been done following a finding that the program is no longer in compliance with

TEAC'S principles.

2.5.2 Domestic Studies in Quality Assurance

The universities in the country in. collaboration with the Higher Education Relevance and
Quality Agency conducted pilot internal quality audit at Adama University in 2004.The
team members were selected from different higher education institutions based on their
experience and qualification. The data gathering tools they used were documentary
analysis, interview, and focus group discussions. Similarly, an assessment was conducted
in Unity University College. Some of the identified strengths pointed out were: having fairly
strong and effective legislated institutional system, learning opportunity, and learning
resource with quality provision, and encouraging quality assurance system that are well in
place. Some of the major weaknesses pointed out, according the assessment, were:
limitation of learning resource in comparison to student expectations, and absence of

more responsive administration wing.

In addition to this, during the preparation of the current Teacher Education Systems
Overhaul, studies were conducted. Their result, as cited in MoE(2005), indicates that
teacher education in the country lacks the required competence . For this reason,
graduate teachers couldn’t produce citizens with the required competence. The study
farther indicates that, since professionals are ill prepared, they couldn't develop students'
positive thinking and personality, and have the limitation in their knowledge base.
According the study, those who are better in their knowledge base are also highly
dependent on theory rather than practice. They use backward teaching method rather
than using continuous assessment and tried to understand children’s ‘attitude and
interest. In general, the study indicates that teachers’ commitment on their profession,

moral, personality, and quality could not bring about the country’s socio-economic

development.
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CHAPTER THREE
DATA PRESENTATION, ANALYSIS AND INTERPRETATION

In this chapter data that were gathered through questionnaire, focused group
discussion, interview, and observation checklist are systematically presented, analyzed,
and interpreted in order to treat all the basic questions of the study. To this end, the data
analysis presented in two general parts. The first part deals with respondents’
characteristics because this part is very important to judge whether the sample is
representative or not. The second part deals with data that is directly linked to five basic

question of the study. It is therefore analyzed and interpreted it in a way that answer

those questions.

3.1 Characteristics of Respondents

The study entitled “The practice of Teachers Training Colleges with Reference to
Accreditation in Tigrai Region” required data that was gathered through focused group
discussion (FGD) held in two towns of the region namely Mekelle (The center of the
regional state) and Shire Endaslasie. The participants of FGD in Mekelle, the place
where one sample of public and one sample of private college is found, were 5(five)
students from each sample private and public colleges. The composition of student
participants was 50% females and the rest were males. In addition, Wereda Education
Officer Head, Wereda Civil Service Commission Head, 2(two) representative of the
community participated in the discussion. Moreover, an interview was held with quality
Assurance Department head of TTVET Commission in Tigrai region and with the then

Training Officer of the TREB.

To look for mismatch of the standards oi accreditation and the aclual practice, the
criteria of accreditation prepared by the office of TTEVT was used as checklist to gather
data from documents and sites. In addition to this, the researcher has classified those

criteria into input, process and output so as to examine and arrive at valuable findings.
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To support the data that were collected by a documentary checklist, questionnaire was
also used. It was intended to collect data from both teachers and college managers.
This is because; the researcher found that the commissions’ criteria of assessment were
a two-option-scale that couldn't precisely standardize the requirements. Thus, both
teachers and Administrative Staff were selected through purposive sampling techniques

in private college and stratified sampling in public colleges. This is presented her under:

Table 2: Respondents’ Characteristics

Private College Public College
Teachers College mgt. Teachers College mgt
(N=20) (N=11) (N=55) (N=16)
No. Item Responses No % | No % | No % | No %
1 Sex Male 20 100 11 | 100 47 | 8545 16 | 100
Female - - - - 8 14.5 - -
Total | 20 100 11 | 100 55 | 100 16 | 100
2 Age 16-20
21-25 N R B 9.09 &4 YrEIE |
26-30 14 70 8 72.73 38 | 69.09 12 |75
31-35 6 30 2 18.18 13 | 2363 4 25
> 36 |
Total 20 100 11 [ 100 55 | 100 16 | 100
4 Experience 0-5 9 45 6 54.54 26 | 47.27 7 43.75
in teaching 6-10 7 35 3 27.28 20 | 36.36 5 31.25
| 11-15 4 20 2 18.19 9 16.36 4 25
>16
Total 20 100 11 1100 55 | 100 16 | 100

Personal characteristics of teachers and college managers in both private and public
colleges are presented in Table- 2. From this table the sex category that was
represented for the study indicated that male teachers in private and public colleges
were 20 (100%) and 47(85.45%) respectively. In the case of Administrative Staff, male
respondents were 11(100%) and 16 (100%) respectively. This shows that female

teacher and Administrative Stafi is non-existence in the sample of private colleges of

teachers'.

With regard to respondents’ age, teachers with the age of 21-25 in private and public
college were none and 4(7.27%) respectively. For Administrative Staff accounts for

1(9.09%) and none respectively were represented as sample in the study. Teacher
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respondents with the age of 26 — 30 in both private and public colleges were 14(70%)
and 38 (69.09%) respectively. Administrative Staff for the same age category in both
private and public college were 8(72.73%) and 12(75%) respectively.

In addition, teacher respondents with the age of 31- 35 is both private and public
colleges 6(30%) and 13(23.64%) respectively were represented. For Administrative

Staff 2(18.18%) and 4(25%) respectively were represented.

With regard to the experience of respondents, sample of teachers with an experience
years of 0-5 were represented as 9(45%) and 26(47.27%) from both private and public
colleges respectively. Sample of Administrative Staff for the same category of years of
service were represented 6(54.55%) and 7(43.75%) from both private and public
colleges respectively. Similarly, sample of teachers with an experience year of 6-10 that
account for 7 in number (35%) and 20 in number (36.36%) in both private and public
colleges were represented respectively. Administrative Staff with the same category of
years of experience that account for 3 in number (?7,28%) and 5 in number (31.25%)

from both private and public colleges were represented respectively.

Teachers with 11-15 years of experience that account for 4 in number (20%) and 9 in
number (16.36%) were represented from both private and public colleges respectively.
Similarly, Administrative Staff with the same category of years that account for 2 in
number (18.19%) and 4 in number (25%) respectively from both private and public

colleges were represented for the study.

3.2 Requirements of Accreditation versus the Practice

Tigrai TVET Commission has set requirements that all colleges should be governed in
order to operate as colleges. The region's TVET Commission is actually pre-accrediting,
accrediting and reaccrediting colleges using those requirements. Since the purpose of
the study is to assess the practice of accreditation in teacher education, the researcher
has used those requirements to assess the practice, and it is presented, analyzed and

interpreted as follows
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3.2.1 General Requirements Teacher Education Colleges

As per the requirements of the regions TVET commission criterion No-2 states that applicant
colleges should be clearly labeled and named. For this, all the samples of private colleges
are named as Hashengea, Nile and Greenwich. The samples of public college are also
named as Mekelle College of Teacher Education and Abby Addi College of Teacher
Education. This indicates that all private and public colleges are clearly labeled and named.
Moreover, criterion No-4 in the observation checklist stated that colleges should have clearly
stated objectives. Regarding this, the researcher found that in all sample private colleges
the objectives of the institutions are actually stated in the project proposal plan only but this
is not notified on a board as in public Colleges of Teacher Education stating the statement of

vision, mission, and objectives of the colleges in permanent notification.

With regard to criterion No-1 from the observation checklist, stated that candidate colleges
should submit project proposal pians. For this, all private colleges have submitted project
proposal plans whereas public colleges have not. This might be because the accreditation

checkup could not include public colleges and this has been made clear by proclamation No

104/2005 of the region.

Similarly, the colleges were also checked for criterion No- 5. This states that colleges are
expected to submit detailed financial statement that enable the colleges successfully
carryout their operation. For this, the researcher found that all sample private colleges have
submitted a detailed financial statement that shows the power of those colleges. Public
colleges have also detailed statements that show the financial power of the institution. After
having checked for the above four criteria from the observation checklist prepared by the
TTVET commission, data that was gathered from questionnaire, interview, FGD, and the

other requirements are presented in harmonized way as follows:
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Table 3: General Requirements for the Teacher Education of Colleges

Private College Public College
Teachers | College mgt. | Teachers | College mgt
Item Responses (N=20) (N=11) (N=55) (N=16)
No. No| % | No | % |No| % |No| %
1 The college is free Not at all
from noise, busy Not very much 32 | 5818 |9 56.25
traffic, and Not sure 23 4182 |7 43.75
communicable Much 16 | 80 8 72.72
diseases. Very much 4 20 3 27.27
Total 20 [ 100 {11 100 |55 |13 16 | 100
2 The college campus | Not at all 20 | 100 |11 100
fulfills all the required Not very much s
sport fields such as Not slire
football, volleyball, "Miich S 28 18727 |14 875
basketball ' :
Very much o ¥ 13 2 1125
Total 20 [ 100 |11 100 55 |13 16 | 100
4 Classrooms are Notatall D D T e
conveniently Not very much
prepargd for Not sure 3 |15
instructional process. yy;ch 15 |75 |9 8182 |12 | 21825 |31.25
Very much 2 |10 2 18.18 | 43 | 7818 [ 11 | 68.75
Total 20 | 100 | 1M 100 55 | 100 |16 | 100
|5 | The college is using | Not at all 19 [95 |10 90.91 .
educational Not very much | 1 &) 1 9.09 |10 | 1818 |6 378
laboratories and Not sure
workshops. Much 45 18182 |10 |625
Very much
Total 20 (100 |11 100 55 | 100 16 | 100

The general requirements of the Colleges of Teachers' Education are presented in

Table - 3. From this table, both teachers and administrative staff were asked the extent

to which the college is free from noise, busy traffic, and communicable diseases. The

majority of teachers and administrative staff in private colleges 16(80%) and 8(72.73%)

respectively answered “much”. In public colleges for the same question 32(58.18%) and

9(56.25%) answered “not very much” respectively. This might be because Mekelle

College of Teacher Education has problems related to noise that emanates from
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students of music stream (Art school) who usually use high pitch musical instrument

here and there within the campus.

Moreover, both types of respondents were also asked the extent to which the college
campus fulfils all necessary sport fields such as football, volleyball and basketball. All
teachers and administrative staff in private colleges 20 (100%) and 11(100%) said “not
at all". For the same question, both respondents in public colleges 48(87.27%) and
14(87.5%) respectively answered “much”. From observation, the problem in private
colleges is the lack of sport fields within the campus. This problem doesn't include public

colleges since the necessary sport fields such as footbhall, volleyball, and basketball are

actually available.

With regard to classrooms in those colleges, both types of respondents were also asked
the extent to which class rooms are conveniently prepared. The majority of teachers and
administrative staff in private colleges 15(75%) and 9(81.82%) respectively answered
“‘much” respectively. For the same question, in public colleges 43(78.18%) and
11(68.75%) respectively responded “very much”. In support of this, the Commission
obligates candidate colleges to prepare convenient classrooms and fulfill with necessary
materials in their observation checklist criteria No-11 and 12 respectively For this, in all
the sample private and public colleges under study classrooms are conveniently

prepared, and are fulfilled with necessary materials.

Moreover, criterion No -24 stated that candidate colleges should submit signed
agreement for house rent for not less than five years, if the colleges are actually
operating in house rent. For this, all samples of private colleges are operating in house
rent with agreements signed for less than five years. In addition to this, the researcher
found that the colleges’ physical plants were originally built for other purposes (not for
college purposes). Conversely, the physical plants in public colleges owned by the
colleges show that they were built for college purpose with the exception to Mekelle
College of Teacher Education where its physical plant was primarily built for political

school in the 'Derg' regime.
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With regard to whether the colleges have educational laboratories, the majority of
teachers and administrative staff in private colleges 19(95%) and 10(90.09%)
respectively, responded “not at all" whereas, the majority of the two types of
respondents in the public colleges 45(81.82%) and 10(62.5%) respectively responded
“much”. From the observation checklist prepared by TTVET commission, Criteria No-13
states that candidate colleges should prepare workshops for the training. For this, since
all sample of private colleges under the study is actually operating in fields such as
language, MBC and Social Science, they never prepared work shops for the training,
whereas in the sample of public colleges the researcher found that work shops are

actually prepared, and to some extent the necessary equipment are fulfilled (Criterion

No-14).

3.2.2 Services in the Colleges of Teacher Education
Among other things, colleges should render services with in their campuses. To this

end, colleges were assessed whether colleges are providing services for both staff and

trainees in those colleges.
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Table 4: The availability of services in the Teachers College.

Private College Public College’
No. Item Resp. | Teachers | College mgt. Teachers College mgt.
(N=20) (N=11) (N=55) (N=16)
No | % No % No % No %
1 Student lounge Yes 4 |20 |2 18.18 9 16.36 6 375

No 16 | 80 9 81.82 46 | 8364 | 10 62.5

Total | 20 | 100 | 11 | 100 56 | 100 | 16 100
2 Staff lounge Yes 3 [ |3 |[2727 26 4727 | 5 31.25
No |17 |85 |8 |[7273 29 | 5273 | 11 68.75
Total |20 | 100 | 11 | 100 55 | 100 |16 100
3 Telephone service Yes 2 10 4 36.36 47 85.45 | 12 Ficol
No |18 [90 |7 |6364 8 | 1455 | 6 25
Total |20 | 100 | |100 |55 |100 |16 | 100 |
4 College health Center Yes 2 10 3 27 2% 6 1091 | 4 25 |

No 18 90 |8 T72.73 49 | 89.09 | 12 75

Total {20 {10 |11 | 100 55 | 100 16 100

The availability of services in the colleges of teachers’ is presented in Table-4. From
this table, teachers and administrative staff respondents were asked whether student
lounge is available or not. The majority of teachers and administrative staff in private
colleges responded “no” which account for 16 in number (80%) and 9 in number
(81.82%) respectively. In public colleges the same type of respondents responded “no
“46 (83.36%) and 10(62.5%) respectively. Similarly, they were also asked whether staff
lounge is available within the colleges or not. The majority of teachers and
administrative staff in private college responded “no” account for 17 in number (85%)
and 8 in number (72.73%) respectively. For the same question, the majority of
respondents in public colleges who responded “yes” which account for 29 in number

(52.73%) and 11 in number (68.75) respectively.
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With regard to telephone services, teachers and administrative staff were asked for its
availability. The majority of respondents responded “no” which account for 18 in number
(90%) and 7in number (63.63%) in private colleges respectively. Conversely both types
of respondents in public colleges 47(85.45%) and 12(75%) respectively reSpénd ‘yes”.

With regard to the availability of health center, as in case of the last item in the same
table, significant number of teachers 18(90%) and 49(89.09%) both in private and public
colleges respectively responded “no”. Similarly, 8(72.73%) and 12(75%) of

administrative staff responded “no” respectively.

3.2.3 External Influence and Expectation of Accreditation
Some criteria of the commission focus on the external influence i.e on governmental
expectations that are actually designed to fulfill those requirements. For instance,
criterion No-18 requests that the colleges should renew their investment license. For
this, all sample private colleges submitted renewed license. This is not actually true in
public colleges because accreditation body has not obliged them yet. Similarly, criterion
No-19, requests the colleges to submitte annual tax payment slip. For this, the

researcher found that all private colleges are annually taxed.

Moreover, as in criterion No-20, private colleges were checked whether they pay 3000
birr for pre- accreditation or not. For this, no one private college paid so far. Similarly, no
one sample of private colleges could pay 2000 Birr for accreditation and reaccreditations
too. From the documentation, private colleges are actually not paying it, and they were,
however, requesting for clarification on how the payments will be paid (See appendix- 5

page-5). The commission, however, is strictly requesting them to pay.

3.2.4 Planning, Organizing, and Reporting in the Colleges
The observation checklist of the TVET Commission has criteria related to planning,

organizing, and reporting. For instance Criterion No-34 requests the college Dean/ Vice-
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Dean to have operational plan. The researcher found that all private and public colleges
have operational plan. Similarly, criterion No-35 requests departments in Teachers
Colleges to have plan. In this case departments in most private colleges do not have
plans, whereas in public colleges departments have plans. |

Similarly, criterion No-36 requests that Offices of Administrative Finance to have
operational plans. In the majority sample of private colleges, there were no incumbent
for Office of Administrative Finance, whereas in all sample of public colleges personnel

for administrative finance were assigned and were actually operating with the plans too.

In addition to this, criterion No-39 requests that the colleges to have established clubs
with plans. For this, clubs are not established in all samples of private colleges, whereas
in all sample of public colleges, clubs are actually established and are operating with
plan too. Similarly, criterion No-40 requests that the committees in all sample of private
colleges be established and have operational plans. For this, no committee in all
sample of private colleges are established, whereas in public colleges various

committees are actually functioning guided by operétional plans.

Moreover, criterion No-42 request Office of Student Council to be established and to
have plan. For this, in the majority sample private colleges, Office of Student Council
was non-existent. In public colleges, however, student Councils are actually operating
with annual plans. Lastly, criterion No-43 requests that monthly reports be presented to
the commission regularly. For this, no sample private colleges reported on students'

enrollment and other matters yet.

3.2.5 Selection, Admission, and Registration
Selection, admission and registration of trainees are some of the major requirements to
accredil colleges. Hence, Colleges are expected to strictly observe those requirements
of admission. So that, the procedures and practice of selection, admission and

registration in those colleges are presented her under:
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Table 5: Views on Selection, Admission, and Registration

Private College Public College
Teachers | College Teachers College mgt.
No Item (N=20) | mgt. (N=11) (N=55) (N=16)
No % | No % | No % No %

1 Selection done: -
(a) Based on minimum grade point of | 18 90 10 90.90
admission only.

(b) Favoring disadvantaged 2 L 1 g L b 2 125

(c) Randomly

(d) On the bases of merits 4 |8s s 87.5

Total 20 1100 [ 11 100 55 100 16 100

2 Selection made on the basis of merits, T
physical, personality traits, academic
qualities and experiences in teaching were

]

checked. Yes 6 18.18 | 2 12.5
No | 20 | 100 | 11 | 100 45 |81.82 | 14 87.5
—— i s s e e Lo S : SE—
Total 20 100 | 11 . 100 55 100 16 100
Registration dead line observed in your
college Yes | 7 35 |5 4545 |25 | 4545 |6 37.5

No | 13 |65 6 54.55 | 30 5455 | 10 62.5

Total | 20 | 100 | 11 100 55 100 16 100

Data related to Selection, admission and registration is presented in Table-5. According
to this table, both teachers and administrative staff were asked which type of selection of
trainees is being practiced in their colleges. The majority of teachers and administrative
staff in private colleges 18(90%) and 10(90.9%) respectively, responded “based on
minimum grade point of admission only”, whereas significant number of teachers and
administrative staff in public colleges 45(81.82%) and 14(87.5%) respectively responded
“selection on the basis of merits.” Conseguently, both teachers and administrative staff
in public colleges 45(81.82%) and 14(87.5%) respectively replied “yes” Applicants were
tested for physical qualities, personality traits, academic qualities, and other experiences
to be selected for the training. Whereas, in private colleges for the same question, both
teachers and administrative staff 20(100%) and 11(100%) respectively responded "yes".
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This indicates that selection of trainees in public colleges strictly follows the
requirements of Teacher Education Systems Overhaul (TESO), whereas trainees in

private colleges were not selected on the basis of TESO policy standards.

As stated by teachers and administrative staff in private colleges, students were
required to fulfill minimum matriculation grade point 2. Data from focus group discussion,
however, indicates that most of the sample of private colleges under the study, usually
register students below National Examination grade point 2.This has been done, by
distorting the regulation designed by Tigrai TVET Commission, for non teaching
streams, which states that;

Trainees, who registered in 10+2, if he/she scored 50 in all

courses he/she attended in 1°' and 2" years with cumulative

average score of 75 and above bult who have national

examination results with 1.6 for females and 1.8 for males,

could proceed to the 3 year of 10+3program. (See the

appndex 5, page -1 translated from Tigrgna).
According to the participants of the discussion, this gives the opportunity for most
colleges to register students with matriculation grade point below 2. This makes the

students registered for 10+1 and 10+2 to covertly proceed to 10+3(Diploma) program.

This indicates that the majority of private colleges' selection and admission of trainees
doesn't strictly follow the minimum national examination grade point 2 (Criterion No -7)
and the requirements of TESO, which says applicant for admission should first checked
for physical, academic qualities, personality traits and other related experiences required
to the training (MoE, 2003). However, as in criteria No- 9, those requirements of

selection were documented in the sample of all private colleges under study.

With regard to whether the sample of colleges observe registration dead line or not, the
majority of teachers and administrative staff in private colleges 13(65%) and 6(54.55%)
respectively replied “no”. The majority participants of focused group discussion stated
that registration dead line is not strictly observed in both private and public colleges.

Some participants assert that this is a serious problem in most private colleges as well
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as Mekelle Colleges of Teacher Education. The reason, according to the participants,

why private colleges are allowed registering for late and newly enrolled student is that,

they are profit-making institutions. Similarly, both teachers and administrative staff in

public colleges 30(54.55%) and 10(62.5%) respectively responded “no".

3.2.6. Libraries in the Colleges of Teacher Education

Colleges are required to have library in order to obtain pre-accreditation, accreditation

and reaccredidation by the commission. To make the study very meaningful some

necessary questions are tried to treat in the following table.

Table 6: Views on Library service of Colleges

Private College Public College
Teachers College mgt. Teachers College mgt.
No. Item Responses (N=20) (N=11) (N=55) (N=16
No % | No % | No % | No %
1 Capacity to serve large Not at all 5 25 2 18.18 11 20 5 31.25
Aumber ofEainess. Not very much | 14 70 9 | 8182 |41 | 7455 | 11 | 68.75
| Notsure (1 | S | | R S S
Much 3 5.45
Very much
L Total 20 100 11 100 55 | 100 16 | 100
2 The library is open for Not at all 2 3.64
services. Not very much | 3 15 1 9.09 27 14909 | 5 31.25
Not sure 2 363 |2 12.5
Much 2 10 1 9.09 24 | 4364 | 9 56.25
Very much 15 75 |8 |7273 ni
I Total 20 100 11 | 100 55 100 16 | 100
3 Supply of update and Not at all 6 30 3 27.27 4 727 5 31.25
relevant reading materials Not very much | 11 55 36 | 6545
Not sure 15 | 27.27
Much 3 15 8 72.73 11 68.75
Very much
Total 20 100 11 | 100 55 | 100 16| 100
5 Organized and it is easy to Not at all 4 20 2 18.18 5 9.09
access Not very much | 14 70 7 63.64 9 16.36
Not sure 2 10 2 18.18 11 20 4 25
Much ] 30 | 5455 |12 |75
Very much
Total 20 100 11 | 100 55 [ 100 16 | 100
6 Book loan policy is applied Not at all
Not very much | 11 55 7 63.64 9 16.36 | 2 12.5
I__N_mi:r_e____._ 8 140 |4 36.36 12 12182 | 5 31.28
Much 1 5 34 | 61.8 9 56.25
Very much o i
Total 20 100 11 ] 100 55 | 100 16 | 100 |

The availability of library in Colleges of Teacher Education is presented in Table-6. To

begin with the observation checklist, criterion No-15 request that the availability of
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libraries in the samples of colleges. For this, the researcher found that libraries in all
samples of private colleges and the two samples of public colleges are available.
However, the observation checklist could not standardize what the capacity of those
libraries are”? So both teachers and administrative staff were asked the extént to which
the library has the capacity to serve large number of teachers. For this, the majority of
respondents 14 (70%) and 9(81.82%) in private colleges respectively responded “not
very much.” Similarly, 41(74.55%) and 11(68.75%) in public colleges respectively
responded “not very much.” From the focused group discussion, the majority of
participants asserted that all sample of private colleges under study and Mekelle

Colleges of Teachers do not have the capacity to provide service for 25% of the trainees

in those campuses.

In addition to this, using item No-2, those teachers and administrative staff were also
asked the extent to which the libraries are open for services in all service hours. For this,
the majority of teacher and administrative staff in private colleges 15(75%) and
8(72.73%) respectively responded “very much”. The majority of teachers in public
colleges responded for the same questions 27(49.09%) as “not very much,” whereas
administrative staff 9(56.25%) responded “much.” In the observation time, the
researcher frequently found that all libraries in private colleges were open in all service
hours, whereas in the public college particularly in Mekelle College Teachers', the library
was closed in most service hours. This finding has been reached after the researcher

visited the libraries at randomly selected 10(ten) days working hours in a month.

With regard to the supply of updated and relevant reading materials, item No-3, the
majority of teachers in private and public colleges 11(55%) and 36(65.45%) respectively
responded “not very much”, whereas administrative staff in both types of colleges
8(72.73%) and 11(68.75%) respectively responded “much”. From the observation
checklist criterion No-16, in all sample of private and the two samples of public colleges
the libraries are not sufficiently supplied with updated and relevant reading materials.
Supporting this, the head of Quality Assurance Department and the training officer of

TREB, stated that both private and public colleges generally do not supply relevant



reading materials. This might emanate from financial constraints that usually face them.
The training officer of TREB further stated that the supervisory committee that were
represented from TREB and TTVET commission did not strictly adhere for this

requirement because the team thinks that the colleges could fulfill this in the near future.

With regard to the internal organization of the library, the majority of both teachers and
administrative staff in private colleges 14(70%) and 7(63.64%) respectively responded
“not very much”. In public colleges, however, 30(54.55%) and 12(75%) respectively
responded “much”. Similarly, both types of respondents were also asked whether the
trainees borrow books from the libraries in the colleges of education under study. The
majority of the two groups of respondents in private colleges 11 (55%) and 7(63.64)
respectively responded “not very much” and in public colleges the majority of

respondents 34(61.82%) and 9 (56.25%) respectively responded “much”.

In addition to this, from the checklist criteria No-38 requests colleges to employ librarian.
the researcher found that all samples private and public colleges have employed
librarians, whereas in the sample private colleges vice librarians were not employed.

Moreover, the researcher found that there were not plans for librarians in both private

and public colleges.

3.2.7 Availability and Expected Performance of Teachers
One among the major requirements of the commission to accredit teacher training

college is the availability of teachers with the required qualification and this is presented

as follows:
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Table 7: Views on Availability and Involvement of Teachers.

Private College Public College
Teachers | College mgt. Teachers College mgt.
(N=20) (N=11) (N=55) (N=16)
No. ltem Responses No % No % | No % | No %
1 The availability of an Not at all 4 20
adequate number of Few 16 80 7 63.64 3 5.45
qualified teachers Moderate 4 36.36
High 2 3.64 1 6.25
Very high 50 | 90.91 | 15 93.756
Total 20 | 100 1 100 55 100 16 100
2 Teachers exert their Not at all
maximum effort. Not very much 4 25 4 36.36 | 44 80 1" 68.75
No response 6 10.91
Much 1 10 1 9.09 5 9.09 5 3125
Very much 15 75 6 54.55
Total 20 | 100 11 100 55 100 16 100
3 Students work hard in their Not at all
learning. Not very much 18 | 90 9 81.62 | 23 | 41.81 3 18.75
No response 2 12.5
Much 30 [ 5554 | 11 68.75
Very much 2 10 2 18.38
Total 20 | 100 | - 11 100 55 100 16 100

The availability of teachers and their interaction in the classroom is presented in Table-
7. Teachers and administrative staff were asked about the adequacy of fulltime
teachers who have the necessary qualification required for the training. The majority of
teachers and administrative staff in private colleges 16(80%) and 7(63.64%) respectively
responded “few". Conversely, the majority of both teachers and administrative staff in

public colleges 50(90.9%) and 15(93.75%) respectively responded “ very high ".

Next, the responses of the respondents in private colleges on the one hand and in the
public colleges on the other hand, were crosschecked by observation checklist using

criterion No-6 and it actually supports the already stated premises.

To make it legal and maintain the teachers in the colleges, as per observation checklist
criterion No-25, agreement of teachers with the colleges are made in all samples
private and public colleges under study and they have documented It. According to the

participants of the FGD, some private colleges, however, documented curriculum Vita
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(CV) of some individuals who are not employed in the institution. This is because; they
want to act as if they fulfill criterion No-6 that requires colleges to employ fulltime

teachers in order to get pre-accreditation, accreditation, and reaccredidation license

Moreover, according to criterion No-26, all teachers and supporting staff in all samples
private and public colleges are regularly taxed from their monthly salary. Further more,
according to criterion No-3, the researcher observed that teachers in all samples private

and public colleges prepared annual, weekly, and daily lesson plans.

To examine the extent to which the available part - time and fulltime teachers exert their
maximum potential, the majority of both types of respondents 15(75%) and 6(54.55%) in
private colleges responded “very much” respectively. Whereas, the majority in the public
colleges 44(80%) and 11(68.75%) respectively responded “not very much”. In support of
this, the majority participants of focused group discussion asserted that teachers from
public colleges are part - time workers in private colleges. The participants of the
discussion speculate that the majority of part - time teachers seriously teach in private
colleges. The reason, according to them is that the controlling mechanism in those
colleges is very strong. To this effect, they are forced to carryout their task properly.
Otherwise, they might lose the opportunity to work as part- timers. Conversely,
according to the participants of FGD, some teachers in public colleges boycott classes

because it becomes difficult for them to carryout tasks within and out of the campuses.

With regard to students’ learning, both teachers and administrative staff t were asked
the extent to which students work hard in their learning. Significant number of teachers
and college management in private colleges said “not very much,” which account for
18(90%) and 9(81.62%) respectively and in public colleges the majority of both types of

respondents responded “much” which accounts for 30 in number (54.55%) and 11 in

number (68.75%) respectively.
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3.2.8 Practicum Program in Teachers Colleges
Practicum in Teachers Colleges is one of the most important requirements to accredit
colleges. To this end, criterion No-30 requests that apprentices actually be assigned in

primary schools of the region. In all sample private and public colleges, the researcher

found that such apprentices are in the field. Similarly, criterion No-31 requests the

college to assign vocational councilor. In all samples of private and public colleges, the

researcher found that no councilor is assigned so far. However, the assignment is given

to teachers to

carryout the responsibility of vocational counseling. In addition to this,

most samples private colleges do not actually have plans for it. In public colleges,

however this is conversely true. To understand the practice of practicum, data that were

gathered through other instruments is presented here under:

Table 8: Practicum in Teacher Education colleges

Private College Public College
Teachers College mgt. Teachers College mgt.
No. Item Responses (N=20) (N=11) (N=55) (N=16)
No % No % No % No %
1 Practicum program helps Not at all ’
students to apply what they | Not very much 15 3 27.27 10 18.18 3 18.75
have learnt Not sure 15 75 8 72.73 10.91 1 6.25
Much 2 10
Very much 39 70.91 12 75
Total 20 |[100 |11 | 100 55 | 100 16 100
2 Practicum program created | Not at all 6 30 3 27.27 16 29.09 6 37.50
as an opportunity to Not very much 12 60 6 54 .55
mentors to visit primary Not sure
schools while supervising Much 2 10 2 18.18 7 1273 |1 6.25
apprentice. Very much 32 | 5818 |9 56.25
Total 20 100 11 100 55 100 16 100
3 Apprentices are usually Not at all
assigned to classes
according the subject they alot very much 6 30 2 18.18 19 34.55 3 18.75
tend to specialize. ot sure
Much 5 9.09 3 18.75
Very much 14 70 9 81.82 31 56.36 10 62.50
Total 20 100 1 100 55 100 16 100
4 | Practicum program is Not at all 1 5 9 |8182 | |
successfully implemented Not very much 14 70 6 10.91
Not sure 3 15 1 9.09
Much 2 10 39 70.91 11 68.75
Very much 10 18.18 5 3125
Total 20 100 11 100 55 100 16 100
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Practicum program in the College of Teachers are presented in Table -9. Both teachers
and administrative staff were asked the extent to which the practicum program helps
students apply what they have learnt in the college. The majority of both teachers and
administrative staff n private colleges 15(75%) and 8(72.73%) respectively responded
“not sure”. In public colleges 39(70.9%) and 12(75%) respectively responded “very
much”. The extent to which practicum program is giving opportunity to teacher educators
so as to visit primary schools while supervising the trainees, the majority of both type of
respondents in private colleges 12(60%) and 6(54.55%) respectively responded “not

very much”. In public colleges for the same question 32(58.18%) and 9(56.25%)

respectively responded “very much”.

Similarly, the extents to which the trainees in the practice period are usually assigned to
classes according to the subject they tend to specialize were also asked. For this, the
majority of teacher and administrative staff in private college 14(70%) and 9(81.82%)
respectively responded “very much®. For the same question the majority of teachers and

administrative staff in public colleges 31(56.36%) and 10(62.5%) respectively responded
“Very much”.

With regard to item 4 in the same table, both teachers and administrative staff were
asked the extent to which practicum program were being successful. The majority of
teachers in private colleges 14 (70%) responded “not very much” and college managers

in private colleges 9(81.82%) responded “not at all”.

Supporting this, the training officer of TREB stated that practicum in private colleges
might not be effectively implemented. This is because firstly, trainees in private colleges
couldn't get chance as trainees in public colleges to be paid 180 birr per month.
Apprentice of the private colleges have denied this by saying that some of them have
tried to cover this cost from parents. In fact some parents couldn't know and expect such
kind of fieldwork so that it becomes difficult to cover the cost. Secondly, according to the
participants of FGD, teachers in private colleges couldn't regularly supervise the

apprentice at primary schools of the region as teachers in the public colleges do. This
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might be because private colleges were not ready to pay part- time for teachers for their

supervisory services. So, trainees in private colleges couldn't complete practicum

courses successfully. Conversely the majority of teachers and college managers in

public colleges 39(70.91%) and 11(68.75%) respectively replied “much”.

3.2.9 Curriculum in Teacher Education

There are some basic requirements related to curricula of the college of teacher

education. Hence, the researcher should used to assess the practice of accreditation

and are presented as follows:

Table 9: Curriculum in Colleges of Teacher Education

Private College Public College
Teachers | College mgt. Teachers College mgt.
(N=20) (N=11) (N=55) (N=16)
No. Item Responses No % No % | No % | No %
1 Relevance of the Not at all 2 |10 L B ]
curriculum of Teacher Not very much | 3 15 |3 27.27 10 11818 | 3 18.756 |
Education to primary Not sure 15 175 |8 72.73 6 10.91
schools Much : 6.25
| Very much | 39 17081 |12 |75
Total 20 100 | 11 100 55 | 100 16 100
2 Teacher education Not at all 6 30 3 2727 16 | 29.09 |6 37.50
syllabi are prepared as Not very much N
per the standards of MoE | Not sure 12 60 |6 54.55
Much 10 |2 18.18 7 12.73 | 1 6.25
Very much 32 58.18 | 9 56.25
Total 20 100 | 11 100 55 100 16 | 100
3 Curricula developed in a Not at all
way that promotes active Not very much | 6 30 2 18.18 19 3455 | 3 18.75
learning and continuous Not sure 5 9.09 3 18.75
assessment. Much 14 70 9 81.82 31 56.36 | 10 | 62.50
Very much
Total 20 | 100 | 11 100 55 100 16 100
4 The curriculum keeps Not at all 1 5
balance of subject Not very much 1 9.09 6 10.91
mastery, project work and | Not sure |11 1903 (10 |18.18 |15 |93.75
practicum program Much 19 |95 39 | 70.91 6.25
Very much 9 81.82
Total 20 100 | 11 100 55 | 100 16 | 100
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Curriculum in the teacher college is presented in Table -9. Both teachers and
administrative staff were asked the extent to which the curriculum of Teacher Education
is relevant to the primary schools. The majority of both types of respondents in private
colleges responded “not sure” 15(75%) and 8(72.73%) respectively. In public colleges
39(70.9%) and 12(75%) respectively responded “very much”. The extent to which
syllabuses of teachers education are actually prepared as per the standards of the
Ministry of Education, the majority of both type of respondents in private colleges
12(60%) and 6(54.55%) respectively responded for not sure. According the training
officer of TREB, Teacher Education has standards prepared by the department heads of
all public Teacher Education in the country under the coordination of the Ministry of
Education. He further stated that since experts of the responsible body did not evaluate
the modules so far, how an earth is it possible to say it was prepared as per the
standards of MoE. The interviewee further stated that he is not sure whether colleges
used it or not.  In public colleges for the same question 32(58.18%) and 9(56.25%)
respectively responded “very much.” Similarly, the extent to which the curricula were
developed in a way that promotes active learning and continuous assessment were also
asked. For this the majority of teacher and college manager's respondents in private
college 14(70%) and 9(81.82%) respectively responded for much .In public colleges for
the same question, 31(56.36%) and 10(62.5%) respectively responded “Much”.

With regard to item 4 as seen in the same table, both teachers and administrative staff
were asked the extent to which the curriculum keeps an appropriate mix among subject
mastery, project work and practicum program. Significant number of teachers in private
colleges 19(95%) responded “much” and the majority of college managers in private
colleges 9(81.82%) responded” very much.” In public colleges 39(70.91%) responded

“‘much “and college managers 15(93.75%) responded “not sure”.
3.2.10 Research and Developmenti in Teachers Colleges

The practice of Teacher Education Colleges in the region in relation to school-based

supervision, training and research are treated her under
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Table 10: Research and Development in Teachers Colleges

[ Private College Public College
Teachers | College mgt. Teachers College mgt.
No. Iltem Responses (N=20) (N=11) (N=55) (N=16)
No % No % No % No %
1 Have you been trained | Yes
for higher diploma 54 | 98.18 16 100
program so far? No 20 | 100 11 100 1 1.82
Total 20 | 100 11 100 55 100 16 100
2 The extent to which Not at all 19 | 95 9 81.82
you get training Not very much 1 5 2 18.12
opportunity to upgrade | Not sure
your skills. Much 1 1.8 1 6.25
Very much | 54 98.2 15 93.75
Total 20 | 100 11 100 55 100 16 | 100
3 The extent to which Not at all
you get  college Not very much 14 | 70 4 36.36 | 32 58.18 7 43.75
based-supervisory Not sure 2 [ 10 1 9.09
support. Much 4 | 20 6 5455 | 23 | 41.82 9 56.25
Very much
Total 20 | 100 11 100 55 100 16 100
4 The extent to which Nol at all 18 90 8 7273
you are engaged in
research work with Not very much 2 10 3 27.27 10 18 6 37.5
relevance to students’ No sure '
learning. Much 32 60 10 62.5
Very much 13 22
Total 20 | 100 11 100 55 100 16 100
5 The extent to which Not at all
the supervisory Not very much | 1 5 2 1828 | 2 363
support, training and 1
research findings help Not sure 18 90 9 81.82 12 21.82
in improving students’ [ Much 1 5 6 10.91 4 25
lErAg. Very much 35 | 6364 | 12 75
Total 20 | 100 11 100 55 100 16 100

Table 10 indicates teacher development efforts in teacher education colleges. In this
table item 1, both teachers and administrative staff were asked whether they have

trained in higher diploma or not. All teachers and administrative staff in private colleges

responded “no.” Conversely, significant number of teachers and managers in public
colleges 54(98%) and 16(100%) respectively responded “yes”. From an interview, the
training officer of TREb stated that "Higher diploma is the requirement of TESO and
every teacher in Colleges of Teacher Education should undergo through this training in

order to continue as teacher educator”. He said that, "most teachers in public colleges

were graduated for it. However, in private .colleges this has not yet started. In fact, it
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requires high investment to train teachers in those colleges." He further asserts that, "If
this is not done properly, private colleges couldn't achieve the TESO objectives. This is

because TESO is not devised merely for public Teacher Education Colleges."

Similarly, both types of respondents were also asked the extent to which they get
training opportunities within and out of their colleges. Almost all teachers 19(95%) and
the majority of administrative staff 9(81.82) in private colleges responded for not at all.
Supporting this, the majority participants of the discussion assert that in private colleges
under study, teachers couldn't get training that could capacitate them to make a
difference in their profession. According to those participants, this might be because of
the financial constraints that encountered them. Whereas in public colleges, significant
number of teachers, 54(98.36%) and almost all administrative staff, 15(93.75%)
responded “very much. Regarding this the training officer of TREB stated that “various
trainings were actually organized and provided for teachers in the public Colleges of
Teacher Education to make a difference in the preparation of teachers. The Teacher

Development Program (TDP) has funded this."

The extent to which they get college- based supervisory support, the majority of
teachers in private colleges 14(70%) responded “not very much.” However, managers in
private colleges, 6(54.55) responded “much”. In public college for the same type of

question, teachers 32(58.18%) responded “not very much” and college managers,

9(56.25%) responded “much.”

Similarly, both teachers and college managers were also asked the extent to which they
were engaged in research work with its relevance to students’ learning. For this significant
number of teachers and administrative staff in private college 18 (90%) and 8(72.73%)
respectively responded that they were not at all engaged in research work with its relevance
to students’ learning. For the same question, the majority of teachers and college managers

in public colleges 32(60%) and 10(62.5%) respectively responded "much”.

Furthermore, both teachers and administrative staff were asked about their opinion on the

extent to which the supervisory support, successive trainings and research findings help in
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improving students’ learning. The majority of teachers and administrative staff in private
colleges responded “not sure” which account for 18 in number (90%) and 9 in number
(81.82%) respectively. For the same question, the majority of teachers and administrative

staff in public colleges 35(63.64%) and 12(75%) respectively responded “Very huch".

3.3 Standards of Accreditation versus Teacher Education

Actually the region has devised some criteria / standards to evaluate candidate colleges
in order to accredit them. Hence, to evaluate whether those criteria are appropriate to
the unique features of teacher education or not, data that were gathered from teachers
and college managers in private colleges are presented, analyzed and interpreted as
follows in this sub title the response from public colleges were not considered, because

Pertaining of this issue the knowledge of teachers and administrative staff might be very

limited.
Table 11: Appropriateness of the Standards of Accreditation
T a | | Teachers | Coliegemgt |
(N=20) (N=11)
No Item Responses . | No % No | %
1 Standards of accreditation are appropriate to the S. Agree 1 3 3 9.09
unique features Teacher Education. Colleges Agree 2 16 ]
Undecided
Disagree 3 1 ]
S. Disagree 14 70 9 9091 |
Total 20 100 11 100
2 Standards were designed on the basis of Teacher | S. Agree I
Education Systems Overhaul. Agree 2 10
Undecided 5 25 3 27.28
Disagree
S. Disagree 13 65 8 7272 |
Total 20 100 11 100
3 Standards are sound and have the capacity to S. Agree N
asses most activities. Agree
Undecided 2 10 2 18.18
Disagree 15 Fils] 8 72,73
S. Disagree 3 15 1 9.09
Total 20 100 11 100
4| The standards are balanced in terms of input, S Agree =
process and expected outcome., Agree 3 15
Undecided 3 15
Disagree 2 10 1 9.09
S. Disagree 12 60 10 | 90.91
Total 20 100 11 100
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Table-11 describes the appropriateness of Standards of accreditation to Colleges of
Teacher Education. In this table, both teachers and administrative staff were asked the
extent of their agreement on the item "Standards of accreditation are appropriate to the
unigue features of teacher education". The majority of teacher respondents 14(70%) and

significant number of college managers in private colleges 9(90.91%) responded for

“strongly disagree”.

With regard to the item "Standards were designed on the basis of Teacher Education
Systems overhaul. The majority of the teachers and administrative staff in private

colleges 13(65%) and 8(72.73%) respectively responded “strongly disagree”.

In addition to this, both teachers and administrative staff were treated for item No- 3
“Standards are sound that have the capacity to asses most activities." The majority of
teachers and administrative staff in private colleges 15 (75%) and 8(72.72%)
respectively, responded “disagree”. Supporting this, the training officer of TREB argues,
"If the standard couldn't consider the expectation of TESO at large, how could it be said
the standards are matured." The interviewee further asserts that the new practice is

actually started in our region and it might be mature in a process.

Furthermore, both types of respondents were treated to the statement in item 5" The
standards are balanced in terms of input, process and expected out come". The majority
of teachers and administrative staff in private colleges 12(60%) and 10(90.91%)
respectively responded for “strongly disagree”. According to the head of Quality
Assurance of the TVET, most criteria are actually focused on the availability of human,
physical and material recourses. Those criteria generally request whether inputs in an

organization were fulfilled or not. Since this analysis is not sufficient, it is analyzed

further as follows:
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Table 12: Categorization of the Criteria/ Standards of Accreditation

Standards of 2005/06 Standards of 2006/07

No Item (N=50) (N=54)

No % No %

1 Input 45 90 49 90.74
Process 4 8 4 7.41
Output/outcome 1 2 1 1.85

Total 50 100 54 100

The researcher has tried to classify the criteria that are devised by the commission, in
order to examine the mix among input, process and output in the criteria of accreditation
(see at appendix- 1). Thus, the criteria that were devised to accredit and /or pre- accredit
colleges are classified and presented in Table -12. In item-1, among the standards
[criteria's of accreditation input standards /criteria account for 45(90%) in 2005/06 and
49(90.74%) in 2006/07. In item 2, process standards/ criteria are 4(8%) in 2005/06 and
4(7.14%) in 2006/07.The last and the least in its availability, is item 3, output
standards/criteria account for 1(2%) in 2005/06 and 1(1.85%) in 2006/7.This generally
indicates that the region’s criteria of assessment to accredit colleges were highly
dependent on input requirements. From an interview with the head of Quality Assurance
of the TVET, the region’'s practice of accreditation is in its infant stage and so criteria of
assessment might not appropriately mix input, process and output. According the
interviewee, the commission usually use the same criteria to accredit and pre- accredit

teachers college.

3.4 Management of Accreditation in the Region
In this subtitle issues related to accreditation versus shortage of teachers in primary
schools, information to the public, internal quality audit and external quality audit in

Teacher Education Colleges are presented her under.
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3.4.1 Accreditation Practice versus Shortage of Teachers
To test the extant to which the accreditation was intended to solve the shortage of

teachers in private colleges, data gathered from both teachers and college managers in

private colleges were presented, analyzed, and interpreted as follows:

Table13: Accreditation Practice versus Shortage of Teachers

Teachers College mgt
(N=20) N=11)
No Item Responses No | % No | %
i Accreditation for colleges is actually S. Agree
provided taking into account an acute | Agree
shortage of teachers in remote areas | Undecided
of the region. Disagree 6 30 2 18.18
S. Disagree 14 70 9 81.82
Total 20 | 100 | 11 100
2 The commission coordinates both S. Agree
private and public colleges in Agree 6 30 1 9.09
determining number of trainees for Undecided 1 9.09
specialized fields. Disagree 2 10
S. Disagree 12 | 60 | 9 | 8182
Total 20 | 100 | 11 100
3 The commission's decision to accredit | S. Agree
specialized fields for a particular Agree 1 5
place usually depends on market Undecided 10 3 2727
research. Disagree 7 35 B
S. Disagree 11 55 7273
Total 20 | 100 | 11 100
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In Table 13, both teachers and administrative staff were asked the extent of their
agreement on the premise; “Accreditation for colleges are actually provided taking into
account an acute shortage of teachers in some remote areas of the region." The
majority of teachers 14(70%) and significant number of administrative staff 9(81.82%) in
private colleges respectively replied that they “strongly disagree”. Supporting this, the
head of Quality Assurance stated that the number of trainees were merely decided on
the colleges’ capacity and this were actually requested on the colleges' application letter

submitted to the TTVET commission.

With regard to item 2 in the same table, both teachers and administrative staff were
asked the extent of their agreement on the premise; "The commission coordinates both
private and public colleges in determining the number of trainees for specialized fields."
The majority of teachers and administrative staff 12(60%) and 9(81.82%) respectively
responded for “strongly disagree”. Supporting this head of Quality Assurance stated that
the commission couldn't accredit public colleges. Hence, they couldn't coordinate both

private and public colleges. He stated that their mandate is limited to private colleges

only.

Moreover, both teachers and administrative staff were asked the extent of their
agreement on the premise in item no 3 " The commission’s decisions on number of
trainees to accredited actually depends on the demand of primary schools." The majority
of teacher respondents and administrative staff in private colleges11 (55%) and

8(72.73%) respectively responded for “strongly disagree”.

3.4.2 Information provided to the public
Among other things, the responsibility of the commission is to make the practice of

accreditation transparent to the public. To assess this, views of major stakeholders are

presented as follows:
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Table 14: The view of stakeholders in private colleges about the medium of

communication usually used by the commission

There is no significance difference between teachers and administrative staff in private
colleges in their views on the mechanism to which the commission is usually used to
inform stakeholders about accredited and non- accredited teachers colleges’. To test the
null hypothesis at ¢ = 0.01, the chi-square becomes 0.9. The critical region on which
the decision is relied is equal to 11.34. Therefore, since the value of chi-square is less

than that of the critical region .For this reason, the null hypothesis is accepted.

It is, therefore, concluded that there is no significance difference between teachers and
managers in private colleges in their view on the mechanism to which the commission

usually used to inform about accredited and non- accredited colleges of teachers’ in the

region

The view of the majority of both teachers and managers in private colleges, as indicated

Respondents | Voice of Weyane Directives Notice bored Mekalih Tigrai Total
Teachers 1(1.29) 6(5.16) 12(12.26) 1(129) 20
College 1(0.71) 2(2.84) 7(6.74) 1(0.71) 11
managers L N

Total 2 8 19 2 31

in the table, stated that the commission usually used notice bored to inform the

stakeholders.

Table 15: The view of stakeholders in private and public colleges about the

medium of communication usually used by the commission

[Respondents | Voice of Weyane | Directives | Notice board | Mekalih Tigrai I Total
Stakeholders in
Private college 2(2.43) 9 (6.08) 19 (19.75) 2(2.74) 31
stakeholders  in -
public colleges 6 (5.57) 11(13.92) | 46 (45.25) 7(6.26) 71
Total 8 20 65 9 102
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There is no significance difference between stakeholders in private and public colleges
in their view on the mechanism to which the commission is usually used to inform
stakeholders about accredited and non - accredited college of teachers’.

To test the null hypothesis at « = 0.01, the chi-square should be computed and it is
equal to 2.45. This indicates that the value of chi - square is less than the value of
critical region of 11.35. For this reason the statement of the null hypothesis is accepted.
It is, therefore, concluded that there is no significance difference between on the view of
stakeholders in private and public colleges on the mechanism to which the commission

usually used to inform about accredited and non- accredited colleges of teachers’ in the

region.

As indicated in the table the opinion shows that the commission usually use Notice
board to inform stakeholders. Supporting this, both the interviewee stated that the
commission usually uses notice board placed at the regional TVET commission.
Sometimes the responsible body send directive to each Woreda of the region in order to
notify to the public. For this reason, significant number of the participants of FGD stated
that the students and the community at large could not have accurate information so that

some students are enrolled in colleges which are not accredited by the responsible

body.

3.4.3 Internal Quality Audit in Teacher Education
In chapter three (in the review of related literature) various scholars stated that internal
quality audit is very important way for quality assurance and systems of accreditation.
This is because it is an internal evaluation carried out in the colleges prior to the visit by
external specialists (craft, 1992). Thus, to see the extent to which teachers college
‘engaged in systems of internal quality audit, data that was gathered from both teachers

and college managers in both private and public college are presented as follows:
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Table 16: Views on Internal Quality Audit in Teacher Education

Private College Public College
Teachers | College mgt. Teachers College mgt.
(N=20) | (N=11) (N=55) (N=16)
No. Item Responses No % | No % | No % No %
1 The college has strong Not at all
controlling and monitoring  ["Not very much | 1 5 50 | 90.91 3 21.25
mechanisms. Not sure 2 | 10 3 | 545
Much 3 15 3 27.27 2 3.64 13 78.75
Very much 14 | 70 8 72.73
Total 20 | 100 | 11 100 55 | 100 16 100
2 The college makes open | Not at all 3 | 15 | i
the requirementsto (| | I )
stakeholders. Notvery much | 14 | 70 48 | 87.27 3 18.75
Not sure 3 15 7 63.64 13 81.25
Much 4 36.36 2 5.46
Very much 4 127
Total 20 | 100 | 11 100 55 | 100 16 100
3 The college informs fields | Not at all
of studies pre- accredited | Not very much 14 | 70 9 56.25 4 7.27 2 12.5
and accredited Not sure 2 10 51 | 92.73 14 87.5
Much 4 20 2 18.18
Very much ]
Total 20 | 100 | 11 100 55 | 100 16 100
4 | The college engaged in Not at all 1 i RN
self assessment. Not very much 19 g5 8 72.73 3 5.45
Not sure - 17 | 30.91 3 18.76
Much 1 5 3 27.27 35 | 63.64 12 75
Very much 1 6.25
Total 20 | 100 | 11 100 55 100 16 100

As shown in Table- 16, both teachers and administrative staff were asked the extent to

which the colleges have strong controlling and monitoring mechanisms. The majority of

teachers and administrative staff in private colleges14 (70%) and 8(72.73%) respectively

responded “very much”,

Significant number of teachers, 50(90%) in public colleges

responded “not very much” and majority of administrative staff 13(78.75%) responded

“much”.
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Another question was asked about the extent to which the college makes open to them
about the legal requirements and standards set by TVET commission. The majority of
teachers in private and public colleges 14(70%) and 48 (87.27%) respectively
responded “not very much”, whereas the majority of administrative staff in both private

and public colleges, 7(63.64%) and13 (81.25%) respectively responded “not sure”.

In addition to this, both types of respondents were also asked the extent to which
colleges make public the field of study on which the colleges are pre- accredited, and
accredited. The majority of teachers and administrative staff in private colleges, 14(70%)
and 9(56.25%) respectively responded “not very much”. In public colleges 51(92.73%)

and 14(87.5%) respectively responded for not sure.

With regard to self-assessment, both teachers and administrative staff were asked the
extent to which the college is usually engaged in self-assessment. The majority of
teachers and administrative staff in private colleges 19(95%) and 8(72.73%)
respectively, responded “not very much”. In public colleges 35(63.64%) and 12(75%)

respectively responded “much”.

3.4.4 External Quality Audit in College of Teachers’
Various authorities stated that an external quality audit is successful, if colleges are
initiated for self-assessments prior to external assessments. This is to say external
quality audit is an extension of internal quality control (Craft 1992). Hence, one can ask,

is the commission effective and efficient in carrying out external quality audit?

To find answer for this question, data related to the management of accreditation is,

therefore, presented as follows
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Table 17: Views on the Effectiveness of Management of Accreditation

Teachers College mgt.
(N=20) (N=11)
No ltem Responses No % No %
1 S. Agree
The commission has the Agree
capacity, autonomy and the Undecided 2 10 1 9.09
required expertise to carry out [ Disagree 18 90 10 90.91
accreditation responsibilities. S. Disagree
Total 20 100 11 100
2 S. Agree
Stakeholders have participated | Agree
in the design of standards of Undecided 7 35 1 9.09
accreditation Disagree 13 65 10 90.91
S. Disagree
Total 20 100 11 100
3 The college work in S. Agree
accordance with standards of | Agree 1 9.09
accreditation Undecided 7 35 3 | 2727
Disagree 11 55 7 63.64
S. Disagree 2 10
Total 20 100 11 100
4 The commission has taken S. Agre—i 77;:_ I ]
legal measures against those | Agree 1 8.09
not observing the standard of Undecided 35 9 81.82
accreditation Disagree 11 55 1 9.08
S. Disagree 10
Total 20 100 " 100

Table-16 indicates the management of accreditation in the region. In this table, both
teachers and college managers were asked the extent of their agreement on the
premise, "The commission has the capacity, autonomy and the required expertise to
carryout accreditation responsibilities” For this, the majority of both types of
respondents in private colleges 18(80%) and 10(90.91%) respectively responded
“disagree”. Supporting this, Ato Hailemariam stated that the commission is actually

carrying out the responsibility stated in proclamation No -104/2005 article 31 and 54. He
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further asserted that it is too vast and complex to carryout this responsibility with merely

one department called Quality Assurance (see appendix -7).

Even though the responsibility of accreditation is vested in TTVET commission by
proclamation No -104/2005 article 31 and 54, TREB is actually intervening in the role of
the TVET Commission. For instance TREB has improved the minimum requirement to
be considered for teacher trainees who have achieved Cumulative Grade Point (GPA) 2

while they were in the Teacher Training Institution (Pleas see appendix -5, page 2).

With regard to the expertise in the TTVET Commission, both management staff of
TREB and TTVET commission stated that experts under the office of Quality Assurance
have not the necessary expertise that enables them to carry out this responsibility. This
is because they have never got on- the- job training on the one hand and their

qualification is not relevant io the field on which they are working, on the other hand.

In addition both teachers and managers in private colleges were asked to see the level
of their agreement in the item, “Stakeholders participated in the design of standards of

accreditation”. The majority of both respondents in private colleges 13(65%) and

10(90.9%) responded "disagree".

Both teachers and college managers were also asked the extent to their agreement for
the premise, “colleges work in conformance to the standards of accreditation". The
majority of respondents 11(55%) and 7(63.64%) respectively responded “disagree”.
Supporting this, the head of Quality Assurance of TTVET Commission stated that until
2005/06 supervision colleges were not observing the standards. After the supervision of

2005/06 most colleges did tried to keep the standards.

Supporting this, majority of participants of FGD stated that some colleges registered
students with the ambition to get pre-accreditation and/or accreditation. However, as
they fail to fulfill the requirement, they are denied the pre accreditation. So, they covertly

send students to other colleges, which have (pre) accreditation with keeping the courses
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exempted. For example, Hashengea College of Shire campus has taken trainees from
New Millennium. This is an instance of students' mobility from non- accredited to
accredited colleges. Similarly some students of a college are requested 10+1 complete
with the reason to get promotion in their work. However, the reason is false because
they intend to register in other colleges to get advantage of exemptions. So, they have
contingent learning that is, 1) if they succeed in both colleges they might get two
diplomas (2) if they fail in one they might have success in the other. This shows that

some colleges accept trainees without Official Student Copy.

In addition to this both teachers and college managers were asked to the premise, "The
commission has taken legal measures for those who couldn't perform in accordance to
the standard of accreditation”. The majority of teachers 11(55%) responded for
“disagree” whereas significant number of college managers 9(81.82%) responded
“undecided”. Ato Guesh stated that since 2005/06 their office has taken legal measures
for those who could not operate in line with the standards of accreditation. For instance,
Greenwich of Abiadi, Talent pick of Adigrat, Sheba Information Technology of Axum,

Hashengea of Mekelle, and Hashengea of Maychew were closed (see appendix -5,

page-6 please).

Lastly, qualitative data from participants of FGD indicates that some members of
Supervisory committee of the TTVET Commission are shareholders in some colleges
operating in Teacher Education in the region. Supporting this Ato Hailemariam said,
“Yes, we were; | was a member of the committee and at the same time | had a share in
the college of Hashenge". He further stated that still some decision makers are

shareholders in some colleges which are actually operating in the region.
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CHAPTER FOUR
SUMMARY, CONCLUSION AND RECOMMONDATIONS

4.1 SUMMARY
In the previous chapter data were presented, analyzed, interpreted to deal with the study

entitled "The Practice of Teacher's Training Colleges with Reference to Accreditation."
From the out set, the study was intended to answer the following basic questions:

1. Is there any mismatch between the set of standards of accreditation and the

actual practice of those Teachers Colleges?

2. To what extent are the standards of accreditation in use appropriate to the

unique features and policies of teacher education?

3. To what extent is the practice of accreditation tailored to solve the acute shortage

of specialized teachers of primary schools in the region?

4. What mechanism is used by the responsible body to notify to the public about
accredited and /or  non-accredited insinuations and the specific program in
those institutions?

What are the major constraints of the process of accreditation in the region?

[$)}

To do this, a research was conducted using descriptive survey method. In the study,
both qualitative and quantitative data were gathered using instruments such as
questionnaire, interview, focus group discussion, and documentary analysis supported
by observation. Using all the above input as an engine, data were presented, analyzed,
interpreted and ultimately come up with valuable findings. These findings are

summarized here under.

e The Mismatch between the Standards and the Practice
1. All private colleges have submitted project proposal whereas public colleges

have not. In addition, all private and public colleges are clearly labeled and

named.
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In all the sample of private colleges, the objective of the institutions are actually
stated in the project proposal plan only, but there is no statement of vision,

mission and objectives of the colleges in permanent notification as in the public

colleges.

All teachers and administrative staff in private colleges 20(100%) and 11(100%)
respectively stated that private colleges have not the necessary sport field such
as football, volleyball, basketball etc. within the campuses. Conversely both
respondents in public colleges 48(87.27%) and 14(87.5%) respectively replied
that public colleges have. This was assured in the observation that private

college lacks the necessary sport fields within the campus.

All samples of private colleges under the study are actually operating in
language, MBC and Social Science fields. The researcher couldn't get
prepared workshops for the training, whereas in the sample of public colleges
workshops are actually prepared, and to some extent the necessary equipment

are fulfilled.

The majority of teachers and administrative staff in private colleges 18(90%)
and 10(90.9%) respectively stated that selection is based on minimum grade
point only, whereas significant number of teachers and college managers in
public colleges, 45(81.82%) and 14(87.5%) respectively sated that selection is
actually based on merits. Consequently, both teachers and college managers
in public colleges 45(81.82%) and 14(87.5%) respectively replied that
applicants were tested for physical qualities, personality traits, academic and

other experiences.

Most of the sample of private colleges under the study, usually register
students who have below National Examination grade point 2(two).This has

been done, by distorting the regulation stated by TTVET commission
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7. The Availability and Services of libraries:
7.1 All sample private and public colleges have libraries and have librarians too.

However, the researcher found that there were no plans for librarians in both
private and public colleges.

7.2 The majority of private college teachers and administrative staff 14 (70%) and
9(81.82%) respectively stated that libraries do not have the capacity to
provide services. Similarly, both teachers and administrative staff in public
colleges, 41(74.55%) and 11(68.75%) respectively responded that libraries do
not have the capacity to provide service. In the observation time, in all
samples private colleges under the study and Mekelle Colleges of Teachers',

the libraries do not have the capacity to provide service for 25% of the

trainees.

8. The majarity of teachers and administrative staff in private college 16(80%) and
7(63.64%) respectively replied that fulltime teachers who have the necessary
qualification required for the training were few in number. In public colleges this
is not a problem. To maintain those teachers for longer time, agreement
between teachers and the colleges were made in all samples of private and
public colleges under the study. According the view of the participant of FGD, in
some private colleges, however, there are documents of curriculum Vitae (CV)
of some individuals who are not actually employed in the institution. This might

be because; they want to act as if they fulfill the requirement for the availability

of teachers.

9. Teachers in all sample private and public colleges prepared annual, weekly, and

daily lesson plans.

10. The majority of participants of FGD stated that teachers from public colleges
are part- time workers in private colleges. Most part- time teachers seriously
teach in private colleges. Otherwise, they might lose the opportunity to work as

part-timers. However, teachers in public colleges boycott classes because it
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becomes difficult for them to carryout double responsibility within and out of the

campuses.

11.Significant number of teachers and administrative staff in public colleges,
54(98%) and 16(100%) respectively assert that all teachers in public colleges
were trained for higher diploma. Conversely, in private colleges no one teacher is
trained for it so far. Moreover, teachers in public colleges are actually supported
by successive training to upgrade their skills, while teachers in private colleges
could not get this chance at all. In addition, teachers in private colleges were not
at all engaged in research work with its relevance to students’ learning. In public

colleges, however, teachers have the chance to conduct research.

12. The majority of teachers in private colleges 14 (70%) and their managers
9(81.82%) stated that practicum in private colleges might not be effectively
implemented. The reasons according to the participants of FGD are: firstly,
trainees in private colleges couldn't get chance as the trainees in public colleges
are paid 180 birr per month. Secondly, private colleges are not ready to pay part-

time for mentors for their supervisory services.

13. The majority of both types of respondents in private colleges 12(60%) and
6(54.55%) respectively were not sure whether syllabuses of teacher education
are actually prepared as per the standards of the Ministry of Education or not as it
was not evaluated so far. For the same issue, in public colleges the majority of
both types of respondents 32(58.18%) and 9(56.25%) respectively stated that it is
prepared as per the standards of MoE.

* The Standards versus the Unique Features of CTE

1. The majority of teacher respondents, 14(70%) and significant number of college
administrative staff in private colleges, 9(90.91%) stated that Standards of
accreditation are not appropriate to the unique features of teacher education. It is

because; the standards /criteria in which the region usually uses as parameter for
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1

supervisory evaluation are general parameters that could not assess specialized
requirements of teacher education on the one hand and the TESO on the other

hand.

2. To further indicate whether input, output, and process is considered in the

standards or not. After having classified the criteria devised by the commission
the following findings are summarized:
2.1 Among the standards of accreditation, input standards account for 45(90%) in
the 2005/06 standards and 49(90.74%) in the 2006/07 standards.
2.2 Process standards are 4(8%) in the 2005/06 standards and 4(7.14%) in the
standards 2006/07.
2.3. Output standards/criteria account for 1 (2%) in 2005/06 and 1(1.85%) in
2006/7.
e Whether Accreditation is Tailored to Solve Shortage of Teachers in the

Primary Schools or not.

The majority of teachers 14(70%) and significant number of administrative staff
9(81.82%) in private colleges respectively replied that the region's accreditation
procedure could not take into account the acute shortage of teachers in the
particular place. So, the number of trainees was merely decided on the colleges’
capacity that are actually requested in the colleges' application letter submitted to

the regions TTVET commission.

The majority of teachers and administrative staff in private colleges 12(60%) and
9(81.82%) respectively stated that the commission could not coordinate both private
and public colleges in determining the number of trainees for specialized fields
because it has not the mandate to coordinate public colleges. So that, the
commission couldn't accommodate the number of trainees in the public colleges

while deciding the number of trainees in private colleges.

The majority of teacher respondents and significant number of administrative staff in

private colleges 11(55%) and 8(72.73%) respectively stated that the commission’s
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decisions on the number of trainees to be accredited in a certain place does not

actually depend on the demand of the primary schools in that place.

e The Presence of Some Mechanism to Notify about Accredited and /or Non-

accredited Colleges
1. The study indicates that there is no significance difference between the view of

the teachers and administrative staff on the mechanism to which the commission

usually used to notify the public about accredited and non- accredited teachers

colleges in the region.

2. The majority of teachers and college managers stated that the commission
usually makes public about accredited and /or non-accredited institutions and the
specific programs using the board within the campus of the Office of TTVET
commission. The two interviewees supported this and further stated that

sometimes the commission uses directives to notify stakeholders.

e The Major Constraints of the Management of Accreditation.
1. The majority of teachers in private and public colleges 14(70%) and 48 (87.27%)
respectively stated that colleges couldn't make open to stakeholders about the legal

requirements and standards set by TVET commission.

2. The majority of teachers and administrative staff in private colleges 14(70%) and
9(56.25%) respectively stated that most private colleges could not notify the field of
study on which the colleges are pre- accredited and accredited because this might

help them to operate not conforming to the requirements.

3. The majority of teachers and administrative staff in private colleges 19(95%) and
8(72.73%) respectively, stated that private colleges couldn't be engaged in self-
assessments. Conversely, the majority of teachers and administrative staff
35(63.64%) and 12(75%) stated that public colleges usually engaged in self-

assessments.
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4. The majority of both respondents in private colleges 13(65%) and 10(90.9%)
respectively stated that stakeholders neither participated in the design of the
standards of accreditation nor discussed in a draft of those standards for

amendments. So, it lacks acceptance from stakeholders to keep those standards

working.

5. The study indicates that until the supervision of 2005/06, colleges did not observe
the standards. After that, most colleges have tried to observe the standards. This
indicates that in those years, they were not working in accordance to the standards
of accreditation. For instance:

5.1 All sample private colleges usually register trainees who have below the

National Examination grade point 2.

5.2 So far in the region, trainees usually transfer from non- accredited to

accredited colleges

5.3 Some colleges permit transfer without Official Student Copy.

5.4 Some sample colleges changes the mode of delivery themselves. For
instance, Greenwich college of Humera campus is actually operating on an
extension basis. However, the college is accredited to operate in a regular
mode of delivery.

5.5 In some colleges, minimum requirements such as for teachers, library,
practicum, curriculum etc. were not being observed while the colleges were
operating.

6. The commission is actually carrying out the responsibility by proclamation No
104/2005 article 31 and 54. The interviewee said that it is too vast and complex to

carry out this responsibility with merely one department called Quality Assurance.
7. The study indicates that there is role conflict between TREB and TTVET

Commission. This conflict arises from even without consulting the commission; TREB

has improved the minimum requirement to consider for trainees who have achieved
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Cumulative Grade Point (GPA) 2 while they were in the Teachers Training

Institutions (TTI).

8. The majority of both types of respondents in private colleges 18 (90%) and
10(90.91%) respectively sated that the experts do not have the necessary expertise
that enable them to carryout this responsibility. This is because they have never got
on- the- job training so far, on the one hand, and their qualification is not relevant to

the field on which they are working, on the other hand.

9. The responsible body was too late to take measures for those who did not conform
to the standards of accreditation, even though; the responsible body has taken
action since 2005/06. For instance Greenwich of Aby Adi campus, Talent pick of
Adigrat Campus, Sheba Information Technology of Axum campus, Hashengea of

Mekelle campus, and Hashengea of Maychew campus were forced to closedown.
10. The participants of FGD stated that some of the members of the supervisory

committee are shareholders in some colleges and this was assured by the

interviewee.
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4.2 Conclusions

Taking into account the findings of the study, the following conclusions are made.

1. The practice of private colleges in the region was not policy based particularly with

regard to the Teacher Education Systems Overhaul (TESO).

2. The teacher education in its peculiar nature requires assessing the teaching-
learning process and the outcome of it. The researcher found that, the criteria
includes neither process indicators such as some aspects of classroom
interactions, active learning, continuous assessment, and student centered
management, nor some indicators on the effectiveness of graduates in the
primary schools. The criteria of accreditation, therefore, are an input based, not

standardized and intended to assess all private colleges in general terms.

3 The choices of stakeholders for private teachers college were not objective. So
that, the responsible body couldn't exert its maximum effort to protect the public

against misinterpretation about non- accredited programs and institutions.

4 The management of accreditation did not strictly control and monitor the

accreditation system in the region.

5 The accreditation of teacher colleges is actually lacking efficient and effective

management system.

6 TREB is actually compromising some rules of higher education through

reasoning with out consulting the TTVET Commission.

7 The accreditation practice was, therefore, not demand driven supported by
research. It can be conclude; therefore, that the practice of accreditation is not

tailored to solve the acute shortage of teachers for primary schools in the region.

8 There is mismatch between the criteria of assessment and the practice of both

private and public teacher colleges in the region.
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4.3 Recommendations
On the basis of the findings of the study and the conclusions drawn, the following

recommendations are forwarded:

1. Private Colleges of teacher education should operate in line with TESO's

requirements; otherwise their operation will be in conflict with TESO objectives.

2. The responsible body needs to design standards for some aspects of classroom

interactions, active learning, continuous assessment, student-centered

management, and the effectiveness of graduates in the primary school.

3. Stakeholders could not be regularly informed about accredited and non-
accredited  private teachers college. So, it is recommended that:

3.1 The accreditation hody should regularly use the Woreda Cultural and
Information Desk Office so that the people at remote areas could get
information about accredited and non- accredited colleges from their
nearby office.

3.2 The region’s TVET commissions in collaboration with other regions
under the coordination of Federal TVET Commission need to establish
systems of website. This is because, the coordination could ensure
better economic scale than to create website in individual basis.
Besides not only can stakeholders easily be informed but this can also
help the Region's TVET commission get important comments on the

practice of the colleges of teachers' in the region.

4. The management of accreditation should first reach at consensus on how to
observe the standards through creating forums with stockholders and should

strictly control and monitor the accreditation system with teacher education

colleges in the region.
5. The responsibility of accreditation need to be delegated to an independent agency

(not with a single department in an office).
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6. The accreditation for trade, place, and number of trainees should be demand driven.
The practice of accreditation, therefore, could be tailored to solve acute shortage of

specialized teachers of primary schools in the region.

7. As in the practice in other countries, one among the purpose of accreditation in higher
education is to improve quality and relevance of education (Kozma, 2003). In fact, as
the finding indicates, public colleges actually have better fulfilled inputs than the
private colleges in the region, but this is not the whole story to the practice of
accreditation. Rather, accreditation is an endless process concerned with assessing
not only an input but also the process and output in Teacher Education colleges.
Thus, It is recommended that the practice of accreditation should be implemented in
both private and public colleges. To this effect, both private and public colleges
should be treated equally by standards of accreditation and systems of Quality
assurance. If public colleges are equally accredited, the process and output of

Teacher Education could be efficient to achieve the objectives of TESO.
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Apenddix-1

e ADDIS ABABA UNIVERSITY 4~
t- SCHOOL OF GRADUATE PROGRAM;.-

COLLEGE OF EDUCATION
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT

DOCUMENTARY CHECKLIST
Source of the Checklist:

This checklist is prepared by Tigrai Technical and Vocational Education and
Training Commission mainly based on the regulations of the Ministry of
Education and the Federal Government is aimed at assessing the accreditation

system of the region supported by site observation.

Note:

The researcher would put mark "v™ for the fulfilled requirements and mark "x" for

unfulfilled requirements



Criteria | Item Assurance Remark
\ X Input | process | Out put
1 The institutions has three years N
project proposal (submitted ,not
submitted)  » . £
2 The colleges’ names were clearly vV
(stated ,not stated ¥
3 Teaches have annual, weekly and N
daily lesson plans for the course
they teach (prepared, not prepared)
4 Objectives of the college is clear R
(defined, not defined)
5 Financial status of the collage were N
clearly( stated, not stated)
6 Availability of qualified teachers N
(adequate, inadequate) 1'
7 Competent and supporting staff are \ |
(available, not available)
8 Admission of students was N
(completed, not completed)
9 Minimum selection criteria v
(documented, not document ) |
10 Strategic plan of the N :
program(documented, not l
documented) |
11 Classrooms well (prepared, not N
prepared)
12 Classrooms with necessary N
materials are (fulfiled, not fulfilled)
13 Workshops for practical work N
were(prepared, not prepared) E
14 Workshops were for practical | N %
training (convenient ,not convenient)
19 Libraries were prepared for training ( \
conveniently ,not conveniently )
16 The library is with quality and N
various types of books
(Supplied, not supplied)
17 Materials and equipments were for V
ownership symbol on it (Marked, not
marked) L -
18 Renewed (revised) investment/trade |V
license (submitted, not submitted) |
19 Yearly taxation payment slip |V
(submitted, not submitted) - o
20 Payment slip for pre accreditation [ !

birr 3000 ( Submitted, not




submitted)

21

Payments slip for accreditation birr
2000 ( Submitted, not submitted)

22

Payment slip for pre accreditation
birr 2000 ( Submitted, not
submitted)

23

Payment slip for per accreditation
birr 2%0”_0 ( Submitted, not
submitted)

24

5 (five) venrs house rent agreement
in a legally recognized offices for
those who operate on house rent (
Submitted, not submitted)

=

29

Legal agreement with fulltime,
contract and par time teachers and
other staff members

( Submitted, not submitted)

26

Income tax payment sleep from
teachers and other staff members
were ( Submitted, not submitted)

27

License for pre accreditation and re
accreditation are notified in the
place where all stakeholders
conveniently read it (Notified , not
notified)

28

The training is provided as per the
curriculum designed by ministry of
education ( provided, not provided)

29

Course which have not curriculum
guide were prepared on the basis of
the standards of MoE and assured
by the TTVET commission
(assuredV, not assured x)

30

Apprentices were in the field
(yes Y, No x)

31

Availability of apparent ship plan
( available ¥, not available x)

32

Assignment of full-time vocational
counciler for apparent ship
(assigned Y ,not assigned x)

33

The colleges keeps the license got
from the accreditation body and
number of trainees permitted to train
in the place where accreditation is
provided

(Provided Y not provided)

34

Yearly plan to be executed by dean
Ivice dean were
(available ¥ not available x)

<

35

Yearly plan to be executed by




administrative and finance officer
(available ¥ not available)

36

Yearly plan to be executed by
department heads (available ¥ not
available)

37

Fulltime registration officer
(assigned Y, not assigned x) yearly

!.nlan to be executed by registrar

office (available ¥ not available)

38

L Ftime librarian were (assignedy,

not assigned) fulltime vice librarian
were (assigned v, not assigned)
yearly plan to be executed by
librarians were (prepared v not
prepared)

]

39

Various clubs were (organized v,
not organized) yearly plan to be
executed by clubs were (preparedy,
not prepared)

40

Various committee were (organizey,
not organized)

- yearly plan to be executed by
committees were (prepared, not
prepared)

<] <2 <) 2| 22

41

Self assessment program usually
held with in the campus.

(usually held, not usually held)
Evaluation criteria and feedback
from it were (documented, not
documented)

42

Student council were (organized,
not organized) yearly plan to be
executed by student council were
( available ¥ not available x)

43

Monthly report on student progress
was (submitted ¥ not submitted )




Appendix-2
ADDIS ABEBA UNIVERSITY
SCHOOL OF OGRADUATE PROGRAM
COLLEGE OF EDUCATION
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMEN'B -

(Questionnaire to be fii..u by Teachers and College Manager)

Objectives of the Questionnaire
The questionnaire is aimed at collecting data from teachers for the study entitled
as” The Practice of Teacher Training Colleges with Reference to Accreditation in
Tigray region”. Thus, you are requested to examine each question carefully and
respond freely for what you feel appropriate. Finally, | would like to thank you for
your cooperation.
Directions
1. You don't need to write your names.
2. Mark "v""on the boxes to indicate your response.
3. Fill your opinion in the blanks.
Part I. General information about respondents
1. Sex a.Male [__] b.Female ]
2. Age 16-20
21-25
26-30
31-35
36 and above [
3. Work Experience

U0

LS
610 [
1115 [

16 and above [——
3. Specialization Major

Minor




Part il. General Requirements of Colleges of Teacher Education

1. The extent to which the college is free from noise, busy traffic, and
communicable diseases.

a)notatallC_] b)notvery much [ c)not sure r—d)much (] d)very much ]
2. The type of ownership o a) private [ b) governmentalcf
3. The extent to which the coiicye campus fulfills the required sport fields such”
as football, volleyball, and basketball.

a)notatall [ b)notverymuch [—jc)not sure—jd)much ] e)very much []
4 If you have opinion regarding Q4

5. The extent to which the college’s classrooms are conveniently prepared for
service.
a) notat all[J b) not very much [] c)not sure[] d)much[] e)very much ]
6. The extent to which the college is using educational laboratories

a)not at all [J b) not very much_] c) not sure (] d)much[] e)very much [_]
7. You are kindly requested to mark on ‘yes 'if the services available and mark

on ‘No’ if not available.

No Iltem Yes No

Student lounge

Teachers lounge

College health center

Telephone service

D B W N =

(if an other)

[



Part lil. Selection, Admission, and Registration

1. Among the following systems of selection of trainees which do you think that -

your college conforms to during selection of trainees?

(a) Based on minimum grade point of admission only

(b)_ fgy__o_r_lngﬁcgsadvantaged students

(c) randomly

(d) On the bases of merits

Yes -

Part IV. The Libraries in the Colleges of Teacher Education

1=not atall 2=not very much 3= not sure 4= much

Yas =i
Yes ]
Yes []

i

NO[j
No[ ]
No [
Nol—

S5=very much

No

Iltem

1

2

3

Relevant reading materials are sufficiently available.

It has the capacity to serve for large number of trainees.

It is well organized. So that it is easy to access.

The library is open for service.

Book loan policy is applied for trainees and staff.

O\ | A~ W N

The college supplies update and relevant books.

If you have additional opinion

Part V. Teachers and the Interaction in the Classroom

1. The availability of an adequate number of teachers who have the necessary

qualification required for the Training

a)notatall[7] b) few [

c) moderate []

d) high [ e)very high [

2. The extent to which teachers exert their maximum effort so as to implant the

necessary knowledge and skill required for training.

a ) not atall[] b) notvery much [ c)not sure[] d)much[] e)very much [

3. The extent to which students work hard in their learning

a ) notatall[] b) notvery much (] c)not sure[—] d)ymuch[] e)very much [

LO%]



Part VI. Research and Development in Colleges of Teachers'

1. Have you been trained for higher diploma so far a) Yes[ ] b) No[]
2. The extent to which you are supported with supervision, trainings and
research. Ma[kgn the table please? oo

¥

T=notat all 2=not very much 3= not sure 4=much  5=very mycb

No | Item 1 2 3 4 5

1 The extent to which you are supported
to up grade your skills through
successive on the job training with in
and out of your colleges.

2 Extent to which you are supported by
college- based supervisions

3 The extent to which you are engaged
in research works with relevance to
students’ learning

4 The extent to which the supervisory
support successive trainings and
research findings help in improving
students learning.

3. The extent to which the college is engaged with practicum program.
Please mark your responses on the table below.

1=strongly agree 2=agree 3=undecided 4=disagree 5=strongly disagree

No | Item g 2 3 4 5

1 Practicum program helps students to
apply what they have learnt in the
college into practice

2 Practicum program could be an
opportunity to teacher educators visit
primary schools while supervising
apprentice.

3 Apprentices are usually assigned to
classes according the subject they tend
to specialize.

4 practicum program is successfully
implemented




Part VII. Curriculum in Colleges of Teacher Education

mastery, project work and practicum program.

No Items
1 The extent to which the curriculum of Teachers
Education is relevant to the primary schools :
2 | The syllabuses of teachers cducation are actually G
prepared as per the standards of the Ministry of ) |
Education L i g
3 The extent to which the curriculum were developed in a |
way that promotes active learning and continuous 1}
assessments ‘
4 The curriculum keeps an appropriate mix among subject

If you have additional information regarding curriculum

Part X. Data Related to Quality Audit and Accreditation

6.1 Internal quality Audit

1=not at all 2= not very much 3= not sure 5=much 4=very much

No | Item

1

Do you think the college has strong controlling and
monitoring mechanisms?

2 | Does the college make open to you about the legal
requirements and standards set by TVET commission?

3 | Does your college make public the field of study on
which the college is pre accredited and accredited?

4 | To what extent does your colleges arranged a condition
on which you are participated in the planning and
implementation of quality assurance systems?

5 | To what extent does the college have continuously

engaged in self- assessment (in internal quality audit)?

If you have additional opinion regarding quality audit and the management of

accreditation

n



6.2 External Quality Audit

6.2.1 Standards of Accreditation
1=S. agree 2=agree 3=undecided 4=disagree 5= S. disagree

No | Item 1 2 3 4 5

1 Standards of accreditation are
feasible to the unique features of |
colleges teacher-edueaiun '

2 Standards were designed on the
basis of Teacher Educatioi
Systems Overhaul.

3 Standards are mature that have
the capacity to asses most
activities

4 The standards take into account
the appropriate mix among
input, process and expected out
come

6.2.2 Items on Accreditation Tailored to Demand
1=s. agree 2=agree 3=undecided 4=agree 5=s. disagree

1 2 3 4 5

1 | The commission has the capacity
and the required expertise to
carry out accreditation
responsibility

2 | Stakeholders were participated in
the design of standards of
accreditation

3 | To what extent are the practice of
the college in line to the
requirement of the accrediting
body

4 | Colleges become autonomous
when thy are managed by TVET
commission

5 | The commission has taken legal
measures for those couldn't
perform in conformance to the
standards




62.3 Effectiveness of the External Quality Audit

1=s. agree 2=agree 3=undecided 4=agree 5=s. disagree

No Items 1 2 3 4|5

1 Stakeholders have participated in the design of
A

standards of accreditation?

-
2 | To what extent'are the practices of the colleges in

line to the requirements of the accrediting body?

3 | The commission has the capacity, autonomy and
the required expertise to carry out accreditation

responsibility.

4 | The commission has taken legal measures for
those which could not perform in conformance to

the standards.

Part XI. Information provided to the Public
1. The means by which the regional TVET Commission make public about pre/
accredited and/or accredited programs and /or college. Mark your responses

please?

No
Item Responses

1 Voice of Weyane (Radio station)

2 Mekalih Tigray

3 notice board
4 directives to Offices
5 (if any other)

2. The extent to which you and the community at large are informed regularly
about the accredited and pre accredited programs and /or institutions by the
TEVT Commission.



a) not at all [ b) not very much [] c)not sure [Jd)much [] e)very much [
3. Have you ever encountered institutions distorting information and as a result
act as if their program or institutions are pre accredited or accredited

a) not at all [ b) not very much [] c)not sure [Jd)much [ e)very much [

4.1n Q 3, If your response is “d” or “e" what do you think are the consequences?

What measures do you think should be taken?

5. If you have any other information that is not covered so far




Appendix 3
ADDIS ABEBA UNIVERSITY
SCHOOL OF GRADUATE PROGRAM

(;OLLEGE OF EDUCATION ke
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
[ .

INTERVIEW QUESTIONS

Firstly, | would like to thank for your cooperation. Following this, let me introduce
myself. | am Ato Mulugeta Hadis, perspective graduate for Master Degree in the

Department of Educational Planning and Management.

Objectives of the interview
The main objective of the interview is to collect data from you for the study
entitted “The Practice of Teachers Training Colleges with reference to
Accreditation in Tigray region”. Since the research might ultimately result in the
improvement of the accreditation of Teachers Education in the region, you are

requested to provide information freely.



. How do you examine the flourishing expansion of Private and Public

Teacher Training Colleges in the region to day? What views do you have
on the expansion of those colleges in the region?

Do you think this expansion is supported by systematic and well
4.

organized infrastructures? ) R
e policies, Yes [ Nol]
e procedures, Yes L] NO|:|
e rules and regulations Yes [ No[__]
« standards of accreditation Yes L1 Nol—]

Do the standards of accreditation for Teacher Education depend on the
policies of Teacher Education Systems Overhaul?
Do you think college of teacher Education fulfills the requirements of the
accreditation body?
e Availability of teachers
e Availability of library
e Classrooms
e Sport fields
e Laboratories and/or work shops
Do you think the requirements of TESO actually work in pre-service
program in colleges of teachers’ in the region?
e Training for higher Diploma
o Selection on basis of merits
e Practicum program
¢ Curriculum
e (add if any other)
Do you mind stakeholders participated in the design of standards of
accreditation (consider your participation) or participated in a discussion
on a proposal draft of standards?
Do you think the standards for /pre/ accreditation of Colleges of Teacher
Education are:

» Feasible to the unique situation of the region? Yes[ 1 No [



it

e Feasible to the unique features of Teacher Education Yesl___] No [
o Acceptable by all stakeholders? Yesl__ ] No []
e Sound and have the capacity to asses Yes[_ ] No[ ]
8. To what extent are the knowledge and expertise level of the responsible
body that have the mandate to accredirt?:#)_ )
o Individual expertise F.
« Competence of the quality Circlé
» The composition of the quality circle.
9. What is the difference between college ownership and the responsibility of

accreditation in the region.

Some decision makers are shareholders of colleges Yes[_No——]
Members of quality circle are share holders? Yes [___INol |
Some Owners directly or indirectly captured the systems? Yes I INol I

10 Do you think that both private and public colleges are autonomous when
they are (pre) accredited by TEVET Commission who are part of the
governmental structure?

11 Some colleges could not respect the standards set by the responsible

body, for instance

e Accept student transfer without official transcript Yes[:| No:]
o Students transfer from non accredited to accredited Yes[ ] No[ ]
e Registration with no minimum requirements Yes 1 Nol ]
« Change themselves the mode of delivery Yes —— No—
12 What are the major problems in the accreditation process of the region?

What do you think the solution then?



Appendix- 4

~ ADDIS ABEBA UNIVERSITY
SCHOOL OF GRADUATE PROGRAM
COLLEGE OJF- EDUCATION
DEPARTMENT OF EDUCATIONAL - LANNING AND MANAGEMENT

Focused Group Discussion Questions

Objectives of the Focused Group Discussion

The main objective of this discussion is to collect data from the participants for
the thesis entitied “The Practice of Teacher Training Colleges with Reference to
Accreditation in Tigrai Region” as partial fulfillment to Master of Art in Educational
Planning and Management. Since the research might have resulted in the
improvement of the accreditation of Teacher Education in the region, you are

requested to participate freely in the discussion

Thanks!



. How do you examine the flourishing expansion of Private and Public
Teacher Training Colleges in the region to day? What views do you have
on the expansion of those colleges in the region?

\

. Do the standards ot' accredltatlon for Teacher Education depend on the
policies of Teacher EdliCation Systems Overhaul? e
e Standardized curriculum content
e Continuous assessments
e Years of completion.
e Standardized student selection
e Training for higher Diploma
e Practicum program
. Do you think college of teacher education fulfills the requirements of the
accreditation body?

o Availability of teachers

e Availability of library

e« Classrooms

e Sport fields

e Laboratories and/or work shops
. Do you mind stakeholders participated in the design of standards of
accreditation (consider your participation) or participated in a discussion
on a proposal draft of standards?
. Do you think the expectation of accredited body the same when an
institutions and/or program are in pre-accreditation and accreditation
stage?
. To what extent are the knowledge and .experﬁse level of the responsible
body that have the mandate to accredit?

e expertise
e Capacity

e Autonomy



7. What is the difference between college ownership and the responsibility of
accreditation in the region? :
= Some decision makers are shareholders of colleges
=  Some members of quality circle are share holders
=  Some owners directly or indirectly captured the systems
8. If your response for Q No 9"%’5’ yes, do you think all decisions were fair?
9. Do you think that both private ...d public colleges are autonomous when theﬁ"' '
are (pre) accredited by TEVET Commission who are part of the governmental
structure?
10.some colleges could not respect the standards set by the responsible body
For instance:
e Accept student transfer without official transcript Students
s Transfer from non accredited to accredited
» Registration with no minimum requirements
e Change them the mode of delivery
e Could not make public about accredited
e (Add if any other)
11. If your response for Q 11 is “yes” what corréctive measures were you taken?
12 Do you think t the commission coordinate both public and private colleges in
the region?
13. What are the major problems in the accreditation process of the region?
What do you think the solution then?



Appendix 5:
Directives Related to Practice of
Accreditation
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Federal Democratic Republic of Ethiopia €

Ministry of Education Date AS ~02~0d

=i PaAL nen K0
= m‘ JeideT Sl \ =% ADDIS ABABA

Abrg-c “iros e
d, Tigray Regional Education Bureau
elle

Higher Diploma Programme

1 writing this letter to remind you of the requirement for all Teacher Educators to undertake and complete
Higher Diploma Programme (HDP) and to request your support in ensuring this.

rder to ensure that all Teacher Education, from Universities and satellite TEls (including private TEls), can
.essfully complete the programme, TEIs should be provided adequate budget to furnish, equip and facilitate
HDP successfully and: efficiently. It is therefore requested that you are responsive to and cooperative
rding TED’s budget requests, in relation to PP1, Teacher Education, HDP and any TEI requests for Ri:13
1t or support.

HDP is a compulsory element of the TESO programme intended to improve the quality of education in
opia. So far, over 2000 Teacher Educators have successfully completed the HDP nationwide. All Teachers
cators who pass the HDP must be certified accordingly, in order to be employed as teacher educators and to
tinue in their profession.

- full cooperation of Regional Educational Bordeaux is highly instrumental in the success ol this
yramme. It is hoped that you will be interested in the HDP and able to establish and maintain contact and
imunication with those running and responsible for the HDP in your regional TEIs. This may involve RI:B
esentation at HDP workshops and meetings, as well as general interest in and support for the financial
lirements of the HDp. ‘ O

Ir cooperation and commitment are much appreciated in this matter. ‘6\

irs sincerely,

I Mulat Gefuwossen
|F‘.L'|.

Yes,
d, Suucational Peogr .
beacher Education Deparuacut

Education Programmes and Teacher

Ministry of Education

Abiadi College of Teacher Education

Abiadi

Adwa College of Teacher Education

Adwa-

Mekele College of Teacher Education sl by B
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Appendix 6:
Legal framework

Proclamation 104 / 2005 the responsibility of
accreditation vested in TTVET
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Appendix 7;
Organizational Structure
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