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Abstract 

The problem with which this research is concerned is 

that of determini n g the significance of visual aids for 

maximizing individualized instruction in the teaching of 

English for beginners as compared to the conventional 

instruction . Data was secured by selecting and organizing 

six exper imental and control groups of grades 3 and 4 students 

in six e lement a ry schools. A total of 720 students were 

se lected using the systematic sampling technique. Lessons were 

selected from English for New Ethiopia series for grades 3 and 

4 respectively. Pre-tests were prepared and administered from 

the selected les sons for both grade levels and administered. 

Appropriate visual aids were prepared for the lessons selected 

for the respective grades. 

The experimental groups received their instructions with 

supplementary visual aids in individualized instruction. The 

control groups received their instruction in the conventional 

way. After the instruction of th e lessons, post - tests were 

administered to both grade levels of the experimental and 

control groups on the same date. 

The other two techniques used for collecting the data 

concerning visual aids and individualized instruction in 

connection with the teachi ng of English as a foreign language 

for beginners were d~stribution of questionnaire to teachers 

o 0 0/0 0 • 



and the observation of the experimental groups using the 

criteria of evaluation. 

From the t-test analysis of the data it was found that 

the experimental groups of both grade levels performed better 

than the control groups at a significant level of .05 in the 

post-test. The results of the questionnaire and observation 

show similar results. 

On the basis of the findings it was concluded that visual 

aids are effective and can be used to maximize individualized 

instruction in the teaching of English as a foreign language 

for beginners and the visual aids in the ENE series are not 

satisfactory to promote individual mastery. 

On the basis of this finding recommendations are made 

that further research and evaluation on other variables 

(syllabus, teacher training, text-book, visual aids) should 

be carried out to facilitate the application of the finding 

in this study. 

. I 
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CHAPTER I 

I N T ROD U C T ION 

The reason for using a particul a r visual aid is to 

provide a motivating activity which will encourage students 

to practise language in a meaningful, communicative context. 

Research studies in second language learning indicate 

that the attitude , motivation, and interest of the learner 

are important factors in determini ng his achieveme nt. 

The writer 's concern h~re is to find out how individual ­

ized class-room English instruction in grades three and four 

through visual instructional materials might be used more 

effectively to develop and sustain motivation to teach language 

skills. 

The exposition will touch upon their functions in 

e stablishing language skills in the area of pronunci at ion, 

st r ucture , and vocabulary. The study will emphasize the 

contribution t hat material aids can make in helping the 

students to communicate, that is, to comprehened , speak, 

read, and write English adequately . 

Children acquire concepts and gain insight and information 

from a wide variety of materials. These include real objects 

a nd pictures and other aids , and reading materials which 

contribute to the development of several skills. 



The use of visual aids in conveying a meaningful 

context has a long tradition, beginning with the pictorial 

book of J.A. Comenius "Orbies Sensualium Pictus" published 

in 1654. 1 

T.L. Green in his book relates to the historical 

perspective in the way that the use of visual aids in 

connection with the process of language and the communication 

of ideas has a long history. He goes on to say that visual 

aids began perhaps with those murals and carvings which 

primitive man left behind upon cave walls, and it led slowly 

from pure representationalism to the elementary symbolism of 

pictograph and the more complex hieroglyph. 2 

Further more, T.L.Green goes on to say that in places 

where schools are not well equipped and teachers are not well 

qualified and trained, where teachers are completely unfamiliar 

with visual methods and where a highly verbal approach is 

characteristic in all forms of teaching, it is even more 

likely that teachers will need help in appreciating the range 

and use of visual aids. 

1. Hector Hammerly "Primary and Secondary Associations with 

Visual Aids as semantic Conveyors " in IRAL Vol.12 ,1974, 

p.119 

2. T.L.Green. The Visual Approach to Teaching. Oxford 

University Press, London, 1963. p.40 
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1.1 statement of the Problem 

Teachers of English both in elementary and 

Secondary schools complain that they face problems in 

teaching English ef fectively because of large class 

sizeo 

In such conditions, they claim , it is difficult 

to identify students who have difficulties in following 

a language lesson. The other complaint voiced by 

language teachers is that schools are not equipped with 

the necessary visual aids to teach the language in a 

natural way. Furthermore, the situation is worsened by 

the fact that teachers are over-loaded with teaching 

ass ignmen ts and as a result they do not have time to 

closely watch dnd qive the necessa ry individual help in 

the classroom. 

There are different methodological approaches and 

suggestj o ns to solve these and other problems mentioned 

above . It is assumed that in the context of teaching 

English as a second language in Ethiopia, especially at 

the beginning stage individualized instruction with the 

help of visual aids is considered to be the best remedy 

for alleviating the problems. A good visual aid will 

stimUlate the imagination and will a lso provide a clear 

idea for langu age practice. In this way it acts as a 

focussing device and guides the student in his choice 

of languag e and f orm of expr ession. 
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This paper studies what effect individualized 

language instruction with the help of selected visual 

aids has on the language performance of beginners in 

Ethiopian Schools (grades 3 and 4). 

1.2 The Purpose of the study 

To maximize performance in foreig n language 

learning , many factors are involved. To mention some : 

qua l ification and experience of teachers , class size , 

back - ground of the students and supp l y of instructional 

aids have a stro ng impact on the learning outcome. 

Among these factors , visual aids have a significant 

role to play. Further more , the concept of individual­

ized instruction as an approach to language teaching 

has not been tried out in Ethiopian schools. As a 

result of this, much of the English language instruction 

has been dominated by teachers , which in turn deprives 

the learners of the opportunity to master the language 

through their active participation. A survey of the 

effect of visual aids on individualized language instruct ­

ion can provide an insight into ways and means of 

improving teaching and learning efficiency. 

1.3 Importance of the study 

Every teacher knows that he ought to give more 

individual attention to his pupils. He knows that 

progress in learning a foreign language is largely 
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dependent upon the provision of plenty of 

opportunities for practising the correct use of 

a language. He is also aware of the fact that 

language learning is a matter of habit formation 

through appropriate learning situation and 

facilities. 

The results of the investigation into the effects 

of visual aids on language instruction to beginners 

will be significant for 

a. Planning a better teacher training programme, 

b. Providing an improved classroom instructional 

design, 

c. Providing a systematic organization of textbook 

contexts, 

d. Facilitating learning for mastery on the part 

of the student , 

e. Motivating students towards better performance , 

f. Providing more learning time for individual 

students and saving ample time for the teacher 

to control and give guidance , 

g. Providing effective classroom organization , 

h. Providing feedback for textbook wri t ers and 

curriculum developers so that suitahle and 

meaningful instructional mateials could be 

produced. 
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1.4 Limitation of the study 

In conducting this study, the researcher thinks that 

some of the following factors like the inadequate 

qualification and experiences of teachers, the 

inavailability of standardized tests for qrades 3 and 

4, the testing situations, the back-ground of students 

(aptitude difference), the nature of the questionnaire 

and the methodology used may have effect on the result 

of this study. Every thing is done in the capacity of 

the researcher: the preparation of pre-tests, the 

questionnaire and design of the experiment were done 

by the researcher. The tests were conducted by the 

teachers. 

However, all attempts were made (See Chapter 3) to 

minimize the effect of these extraneous variables on 

this study. 

1. 5 Hypothesis 

In this paper an attempt was made to determine 

whether or not visual aids can maximize individual ­

ized English language instruction for beginners. 

The following NULL and ALTeRNATE hypothesis are made. 

Null hypothesis (HO) states that there is no difference 

between teaching English for beginners (grades 3 and 4) 
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with visual aids in an individualized instruction 

and teaching English without using visual aids in 

a conventional way. 

The alternate hypothesis (HI) states that there is 

difference between teachi ng English for beginners 

(grade 3 and 4) with visual aids in an individualized 

instruction and teachi ng English without using visual 

aids in a conventional way. 

1.6 Definition of Terms 

Beginners - refers to the first stage learners in 

grades 3 and 4 where English is introduced 

as a foreign language in all government 

schools of Ethiopia. 

Conventional method 

- In this study conventional method refers 

to the usual or regular method of teaching 

English without the use of supp l ementary 

materials other than the prescribed books. 

It involves the method of teaching English 

in which the class - room is teacher - centred 

or the teaching is dominated by the teacher 

and the students are passive receivers of 

knowledge. 
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Individualized Instruction - is an approach in the 

teaching of a language which deals with individuality, 

to recognize, enhance and develop individuality. It 

is an approach based on the reorga ni zing of the class 

into smaller groups under a group leader and allows 

students enough time to practise speaking freely 

(to give chance to the individual student to practise 

the language in th e class) and allows the teacher to 

help individuals with their particular learning 

problems. It stresses the role of the learner rather 

than the role of the teacher. 

Mastery - refers in this study to thp process in which 

students are given enough opportunity to manipulate and 

practise the items in the lessons with the help of visual 

aids so that students assimilate the items and become 

proficient to use the items outside the c lass-room for 

practical purposes. 

Maximize - refers to the optima l learning of English 

language skills for communicative purposes in 

individualized instructional method. 

Shift System - Schools in Ethiopia are organized into 

two or three shifts, a plan which permits two or more 

o 0 0 / GOO 
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classes to use the same class-room at different 

times of the day. Scheduli ng is usually as 

follows the first class co nvenes from eight 

o ' clock until twelve; and the second class meets 

from 12 O'clock until five O' clock. 

Visual Aids - motion pictures, charts a n d othe r 

devices - involving the sens e of sight (o th er than 

books) used in teaching , illustrati ng l essons, etc . 

Abbrevations used 

E1 experimental group one 

E2 exper imental group two 

E3 experimental group three 

E4 experimental group four 

E 
5 experimenta l group five 

E6 exper im enta l group six 

C1 control group o ne 

C2 control group two 

C
3 control group three 

C
4 control group f our 

Cs control group fi ve 

C6 control group six 

t cal - t - ca lcul ated 

t tab t tabulnted 

df - degree of freedom. 
000/000 



1.8 Symbols used 

~1 - mean of population one 

P2 - mean of population two 

112 variance of population one 

ff22 - variance of population two 

S~2 variance of sample population for 

experiment e l group. 

SC2 - variance of sample population for 

control group. 

10 

N~ - Number of sample population used for 

experimental group. 

NC - Number of sample population used for 

control group. 

t - test = means difference test. 

ie = me nn of population used for the experime ntal 

group. 

ic = mean of population used for the control group 

S2p = pooled variance of the two samples 

= Alpha 
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CHAPTER II 

2. REVIEW OF RELATED LITERATURE 

Methodologists on teaching second languages consider 
the us e of visual a i ds in the teaching of a foreign language 
to be an important tool especially at the beginning stages. 
But t eachers in their teaching activities seem to be reluct ant 
iA using visual aids. The writer of this thesis has not come 
across any written material concerning the importance and 
contributions of visual aid s to facilit ate learning based on 
individualized instruction in Ethiopia. In this chapter , 
attempts will be made to summarize works related to visual 
aids which were carried out in other countries in order to 
establish the various principles which underline their 
functions in foreign language instruction. Moreover, the 
role of visual aids in facilitating individualized instruction 
will be reviewed , s ince the latter has become a n effective 
approach for mastery teaChing. 

2.1 Works o n the nature of Visu a l Aids 
Dr. Rose E. Calder in his book , The Teaching of Eng l ish 
in an attempt to show the use of Visual Aids i n teaching 
English writes "Psycho logists have found that 84% of what 
we learn we get from seeing; that 13% of what we l ea rn; 
we get from hearing ; and o nly 3% we learn in other ways. 
Further,she goes on to s ay that these statistics clearly 
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point to the desirability of using visual aids in all 

our teaching. In teaching English as a foreign language , 

particularly , a p icture is indeed worth a thousand 

words. ,,7 

Dr. Rose E . Calder has quoted Dr. Slager who has 

written a book Enqlish for Today and "stresses the fact 

that simple visual aids are an absolute must , since they 

a r e a n invaluable aid in helping students understand content 

words. These are the words that can actually be described 

and understood through the various senseso" 
8 

Methodologists concerned wit ~ the teaching of a foreign 

language especially to children have written a lot on th e 

principles , characteristics , importance, methods a nd select-

ion of visual aids. 

Denys J. Saunders in his attempt to explain the 

characteristics of visual aids has considered the following 

points as the value of relevant visual as a means of 

communication 

7Dr • Rose E. Calder T he Teaching of English. Faculty of 
Education. A.A. University September 1966 p. 91 

8 Ib i d p. 91 
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Visuals arouse interest - There are many ways of 

gaining attention and holding interest, but one 

of the best ways is to use something visual. 

Visuals can give an accurate impression - visuals 

define facts and informat ion easily a nd precisely. 

They can identify, describe in concrete terms and 

give mean ing to words. Accurate factual pictures 

be prepared by the teacher before hand. 

Visuals save teaching time visuals speed up the 

learning process. With many subjects , a relevant 

picture will present information very much more 

quickly than long , wordy descriptions. 

- Visuals help memory - because they make the 

learning process more real, visuals help people 

to remember better. 

- Visuals can stimulate the imagination - One type 

o f visual may inspire the viewer to use his imagin­

ation , whereas another , with a wealth of minute 

detail, may leave no room for further thought. 

Pictures should often be the starting point for 

thought , discussion and understanding , not only 

a quick way of acquiring facts. 

A stimulating picture may provide different levels 

of learning experience at the same time. 

J 
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Visuals provide a shared experience-visuals provide 

a common starting point a common path to follow. 

They h e lp to get peop le thinking on similar lines 

about the same subject.,,9 

The purpose of learning or teaching a language is to 

communicate with others who speak the language either in 

written o~ spoken forms effectively. Effective communication 

needs mastery of the language. If visual aids promot the 

teaching of a foreign language, there is no reason why 

te~chers should not give due regard for visual aids in teach-

ing a foreign langu~ge especially at th e beginning stages. 

In his article Moody K.W. mentions four principles on 

which aids should be used in the language teaching classroom: 

9 

-"The aid and its use must be dictated by the language 

item or skill being lea rned or developed. To my 

mind, this is a fundamental distinction between real 

teaching aids and other objects , such as commercially 

produced wall-charts. These are useful in other ways, 

but, unless they are soecifically designed to accompany 

a given set of course books, or are in some other way 

precisely related to a cherne of work which the class 

is following, they are not for me aids. 

Denys J.Saunders Visu a l Communication Handbook: Teaching and 

Learning Using Simple Visual Materials. Ebenyzer Baylies and 

Son Ltd. London 1976 p. 16. 
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Each Learner, or pair or group of learners, should 
rather frequently be able to have handle , and use 
his own, or their own aid. There may be something 
of a disti nction between the use of aids for teaching 
a language and for teaching certain other subjects" 
In language teaching , I believe, one must concentrate 
on creating a situation for the learner, a situation 
which he experiences as realistically as possible. 
From this comes, I believe, both understanding of 
meaning and confidence in communication. 

- The aid must help to create i nterest. I would argue 
that failure to create interest has been and still 
is the greatest general weakness in language teaching. 

- There is the capacity of a good aid to assist the 
teacher in producing a certain sequence of activities, 
or in classifying a particular contrast in the use of 

10 the language"" 

Teaching materials of any kind for any grade level have 

to be scrutinized f or their appropriateness and be carefully 

organ ized and constructed before tlley are put to use. Languaqe 

teaching will be more meaningful and pupi ls will develop 

confidence by mastering the languane elements if they are given 

10 KoW.Moody "Costless Aids for language Teaching" in 
English Language Teaching Journal, vol .2 8 Novo1973 p.12 
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the chance to use the appropriate visual aids to practise 

th e language they are lear ning individually as sufficiently 

as possible. 

John Hockett in an article gives six points for the 

s e l ec ti on of equipment and supplies for teaching. Here, 

the focus of a ttention is o n the individual mastery of the 

language with the help of visual aids. The materials to 

be selected should be in harmony with the aims and objectives 

of the curriculum for teachi n g a foreign language. 

Each item of equipment a rid supplies provided in the 

school must be justif i ed by its contribution to the 

educational purpos es of the school. This criterion 

implies that without such an item one or more 

accepted school aims would not be so well , or so 

fully, or so efficiently attained. It is stated that 

without appropriate materials, a mode rn educational 

program is an imposiibility. 

The equipment and supplies provided in a school should 

be in harmony with the philosophy of education held ]'Y 

t he school staff . A great var iety of material s and 

the type of equipment th at lends itself to fl exibility 

in use will be needed. 

Equipment and Supplies should be appropriate to the 

matu rity and educational level of the pupils who 

will use them. 

Both supplies and equ ipment should be designed and 

used in accordance with the best that is k now about 

how children develop and how learni ng takes place. 

• • • / • • 0 
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- Equipment and supplies should be well constructed 
of appropriate materials , designed for repeated, 
safe use and for efficient stornge and maintenance. 
Printed and Pictorial materials should be accurate , 
authentic and up-to-date. 

Policies governing the selection and purchase of 
equipment and supplies should be formulated by the 
boa r d of education based upon the recommendation 
of teachers and administrations. 11 

Though the above criteria nre essential for the selection 

of materials for any grade level, the purpose of this study is 
also to evaluate the effectiveness of English for New Ethiopia 
series for grades 3 and 4 from the point of visual aids for 

maximizing individualized language instruction. 

So, in line with the above points mentioned, simple Visual 
aids from the ENE series fro grades 3 and 4 and from other 

relevant materials are selected for this study. The criteria 

the writer employed for selecting the teaching aids are 

- The Visual aid should be directly relevant to a 
specific teaching objective and should be identified 
by the lesson with which it is to be used. 

11. John Hockett. "The Purpose of Materials in the Education 
Program" in Instructional ~aterials for Elementary School. 
National Education Association, New York , 1965 p.5. 
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The Visual aid should be a convincing representation of the ac tu al object. Visual aids need not be minutely accurate or artistically flawless, but they do need to be convincing enough to enlighte n the students. 

The Visual aid should be of a suitable size for teaching. The aid must be large and c l ea r enough to be easily visible to all students in the 
teaching situation for which it is designed. 

- The Visual aid should conform to some agreed-upon standard size. 

- The Visual aid should be simple and easy to use or manipul ate. "12 

Properly planned, constructed, and employed , aids can 
help not o nly to improve the overall language program but 
a lso to enhance the classroom atmosphere and to ensure 
greater student participation. 

Huebener defines "audio-Visual" as designating thos e 
devices, techniques, and materials which appeal directly to 
the ear and eye of the learner. The simpler ones, in every-
day use in the class-room consists of pictures, charts, 

12~i achim Ramisez. " The Neglected Tools can work for you," in Enqlish Teaching forum Volume 13, 1975 p.267. 
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diagrams , and maps.· The more elaborate ones are the 

phonograph record, radio, the tape recorder, the motion 

picture , various types of films, a nd television. 

Huebener goes on to mention some of the important 

points of Visual aids i.n teaching. Visual a ids are effective 

in teaching because : 

they contribute to the efficiency, depth, and variety 

of learning ; 

- they offer a close versimilitude of exper i e nce which 

i.s stimu12ting ; 

they tend to ho id the interest a nd attention of the 

l earner ; 

by appealing to several senses they mak e learning 

more permanent 

- their esthetic character makes learning pleasant and 

enjoyable. II13 

If the aim of teaching a foreign language is for communic-

ation, mastering the communicative aspect of language would be 

indispe n sable. The individual pupil needs to practise the 

13 
Theodore Huebener. How to Teach Foreign Language Effectively 

New York University Press, New York, 1960, p.llS 
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language using visual aids which facilitate assimilation 
by offering a natural environment for learning. 

2.2 Specific Types of Visual Aids 

The writer of this thesis has used the following 
Visual aids to teach the experimenta l groups of the five 
units selected. These Visual aids are used to teach 
pronu nc iation , vocabulary, and structure. They are less 
expensive and ca n be used to practise language by students 
individually as well as in groups. They can also be used 
for language games. 

After new language items have been presented to 
the students, it is essential that they practise the language 
in a variety of ways and really learn to use what they h~ve 
been taught. 

2.2.1 F l ash Cards: Flash cards for teaching or self 
study have been used for years and can still be used. 
Essentia lly, they are sets of cards with a word or phrase 
o n o ne side and its meaning usually in transl ation on the 
other. 

For act ive recall of vocabulary, the flash cards 
may have a p icture or the native language word on o ne side 
and the second language word on the other . The student sees 
the picture or word and attempts to recall the second language 
word. He checks his response against the back of the card. 

o • • I 0 0 • 
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To practise pronu nciation and the symbols of a 

phonetic alphabet , the cards may have individual phonetic 

or phonemic symbo l s and words in phonetic or phonemic 

transcription. The cerds are shown to the students, who 

attempt to pronounce what they see. The back of the cards 

may give the w0rds in ordinary spelling as a check. 

flash cards make vocabulary learning a game and 

if one student is allowed after another to show the cards to 

the class, tho game will be more interesting. flash card 

drills should be completed with other exercises in which 

the words are used in meaningful situations in sentences. 

2.2.2 Wall Charts: 

Wall charts of many types have been used succ es ­

sfully for years. They have great advantage for oral practice. 

They keep the attention of a whole class together on the same 

stimulus, whereas individual pictures in the students ' books 
tend to scatter the attenti on of the class. 

Wall charts stimulate interest, remind or motivate. 
They may act as source of ideas or discussion . Modern language 

teaching methods, which attempt to avoid the use of the native 

tongue, rely heavily on wall charts for visual presentation. 

The types of wall charts we would use would therefore 
be governed by the age of our students. Wall charts can be 

used to present factual data , such as numerical, graphical , and 
pictorial. 
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2.2.3. Flannel Board: 

Another widely used Visual technique is the flannel 

board. This inexpensive device is a n excel lent way to present 

and practise both structure and Vocabulary. In the case of 

younger students , it can also provide an effec tive medium for 

dramatizing stories. The flannel board consists of a piece of 

low-cost flannel , pinned to, g l ued on , or s imply laid over , 

a back board. On it one can p l ace pictures or paper or cloth 

cuts of various items. 

The board may be used as a device for demonstration 

wh en telling a fairy tale, or for showing role changes in a 

dialogue. It is useful too, in illustrating various structures 

and vocabulary items. 

2.2 .4 . Word Cards: 

Whe n practising word o rder , have a number of cards 

representin0 a ll the words in a sentence e.g . if you are 

practising aski ng questions in the past, you c an have the 

following word cards 

/Teacher! Isay! Idid! /what! Ithe! L-2-! 

The cards can be fixed to the board, or given to 

a stUde nt and arranged correctly either by the class as a 

whole or individually to form : What did the t eacher say 7 

Similar exercises are effective if the class is divided into 

small groups. ~ach student is given a number of cards and 

. . . I . . . 
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puts down what he regards as the most likely word to start 

a sentence, for example , THEY. The next student puts down 

ARE, and they continue until a finished sentence is formed. 

Another way is to give each group the same word cards. 

In a ~ive n time, each tries to form the maximum number of 

sentences which are then read out to the r est of the class. 

The competetive eleme nt here can make it interesting and 

lively. 

2.2.5. Pictures 

~ictures may serve anyone of the five main 

educational purposes; teaching language skills , presenting 

factsm organizing knowledge, stimulating imagination or 

changing attitudes. In the teaching of a foreign language, 

pictures may serve one or more of several functions. They 

may be decorative and encouraging , as in an attractive text ­

book; they may help directly (as sketches o n the black-board 

may ) to teach the use of a language, structure (e . g. a tense); 

they may serve for practise and revision of structures and 

vocabulary already taught; they may give information about 
people. 

Sumner writes. "P ictorial and graphic aids include 

blackboard , textbook illustration, charts and pictures include 
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drawings reproductions a nd photographic maps of various 

d d · 14 types a n lagrams. 

Each picture should have a simple and direct message 

to convey , a nd no pictorial o r artistic devices should be 

used which could possibly obscure this. 

2.2 . 6. Games and Play - acting: 

Dorry says ., One of my strongest beliefs about 

second l a nguag e teach ing is that the whole process of tea a hing 
and l earning should be funo"lS Games provide an exce ll ent 

opportunity for the use of grammar structure and vocabulary. 

The game, unless it is a general review exercise, should point 
toward the use of specific construction. At the beginning 

learning levels, one may ask students to take prearranged 

objects out o f the box and practise such expressions as 

" what is in the box 7 " "What do I have in my hand 7 " " Give 

him (h e r) the ----0" so games are par t and parcel of langu age 
t eaching and language learning activitie so 

14 
\1.LoSum ner, Visual Methods In Education Basil Black Well 
Oxford, 1967 p040 

lS 
Gertrude Nye Dorry Games for Second Language Learning 
Mc Graw-Hi ll Book Company. London 1966 p.ll 

• 
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2.3. Individualized Instruc~ion 

The purpose of this study is to survey the effect 
of visual aids on ~nglish instructions in grades three and 
four. To maximize a foreign language learning , visual aids 
are indispensable. Further-more, individualized instruction 
which is a well thought-out process and which has been used 
for most of this centu ry, has not been popularized in 
Ethiopian Schools. As a result of this much of the English 
language instruction has been dominated by teachers , which 
in turn deprives the students of the opportunity to master 
the language through their active p2rticipation. Therefore, 
visual aids and individualized instruction ar~ the focus of 
attention in this study. The writer of this thesis would 
like to summarize the adequacy and significance of individual-
ized instruction as it was tried out and found to be effective 
by its proponents in other parts of the world. 

Among the advantages of individualized instruction as stated 
by 3carles ano Kaylor are 

Individualization of instruction meets individual needs by allowing individuals to work at their own place. Tl1us, slower students are not discouraged , nor are the gifted bored. 

- Individualized instruction takes into account the prior knowledg e and ability of individuals by using diagonstic procedures so teachers and or curriculum planners can prescribe appropriate learning activities . 

. . . / . .. 



26 

- Increased teacher satisfaction has also been 
reported with individualized instruction. It requires 
a re-examination by teachers of how they organize and 
present their SUbject. 

Indiv idualized instruction also offers advantages 
to the school system. Principals of schools with 
individualized instruction programs have noted 
fewer discipline problems, less truancy, and more 
regular attendance than in traditional approaches 
to instruction. They also remark that students 
are better adjusted, more self-directed, a nd more 
self-motivated. 

The teacher-student relationship is enhanced by 
individualized instruction. Students feel that 
they are treated as unique human beings. They are 
freed from the lock step of group instruction. 
Individualized instruction can help produce students 
who are learners in the fullest sense of the word. 16 

In her key note address to the Seattle Symposium on the 

Training of Foreign Language Teachers held on October S - 6, 
1 970 , Lorraine Strasheim, Director of the Indiana Fore ign 

Language Program, pointed out that t all foreign language 

education makes ()xtravagant claims for foreign language study, 

although "Our rationales for foreign language do not relate to 

16 
John Searles and Harriet Kaylor , "Individua lized 
l.ns~ruction" The Education Digest, Ann Arbor, f"lichigan, 
1980, p.SO 
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real life not the real life of the student and not the real 

life of the schooL" She illustrRted this point by noting 

that" we give them nothing the kids want to sRyo ,, 17 

Considering Corraine Strasheim ' s observations, it is 

not surprising that foreign languages have tended to remain 

foreign to our studentso This is because students are not 

taught to use the l anguage in real life situationo They are 

not given enough practice to use the language i n the spoken 

formo One approach which promotes conversational English is 

the use of visual aids as a means for language practiceo 

Rebecca Mo Valette and Renees Disick in introducing 

individualized instruction state that , " while contracts can 

be USEd in full-class, teacher centered situations, their 

full potential is realized when they are employed to break 

the lock-step and free students to work at their own rates 

and in their own wayso In this way, contracts , can serve as 

th b . f . d· . d 1 . d · . 18 e 2S1S or In lVl ua lze lnstructlon .. " 

170 Harry Reinert, "Practical Guideto Individualization in the 

~lodern Language Journal , National Federatio n of f':odern 

LanguRge Teachers Association, Washington 1972 , po156 

180 Rebecca Mo Valette and Disick, Reneeso Modern Language 

Performance objectives and Individualization: A Hand booko 

New York 0 19720 
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It is well known th~t all students do not learn in the 
same way. Some prefer oral explanations, while others choose 
written ones. Certain studen ts enjoy finding out information 
for themselves; other students prefer being spoon- fed. While 
some students work best with their peers , their classmates 
mi ght benefit more from the personal attention of their teacher. 

These differe nces can b~ provided for if the teacher 
creates a classroom environment rich in supplementary materials. 
I n addition, the l earning steps shou l d allow students to choose 
the way they prefer to achieve mastery of the m~terial in the 
uni t. 

Teaching methodologies which seek to individually tailor 
course work to the individual needs and desires of each student 
have been described by a number of writers like Ferster, C.B., 
Gallup, H.F., and Keller, F.s. 19 ~Iethods of individualizing 
instruction can be s~id to share five principal features 

- - ----

al behavioral objectives , by which the stUdent is 
told in clear behavioral terms what is expected 
of him or her throug hout the course 

bl the unit approach , in which the course content 
is divided into small , easily managed units of 
study ; 

19G Ch - . , •. r~st~an Jernstedt , " The Relative Effectiveness of Individualized and Traditional Instruction methods.in Journal of Educational Research V. 69 , Feb.1976 p.211 
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c) unit mastery, according to which the student 

does not proceed to study a new unit until he 

or she has mastered the one currently being 

worked on ; 

d) self - pacing, by which the student proceeds 

through the units of the course at his or her 

own rate; and 

e) positive motivation, in which the features of 

the course are designed to encourage the student 

to perform well rather than discourage him or 

her from performing poorly. 

It is observed that methodologists of foreign lanaguage 

teaching recommend the use of visual aids especially at the 

beginning stage. The concern of this thesis is to see the 

effectiveness of Visual aids in the teaching of English in 

individualized instruction for beginners. 

Hyman in his article writes about the importance of 

individualization in the following way 

By instituting an individualized program teachers try to 
meet many of the demands of the pupils and other critics. 
Teachers cite the educational literature which proclaims 
the virtues of individualization. Teachers declare that 
their response will eliminate the dull group less mns , 
the pace that is too slow for the superior pupils, the 

G • • I . ~ . 
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uniformity in teaching across age and ability 
levels, and the compl e te dependence on the teacher 
for deciding what to do a lmost every minute of the 
school day.,,20 

He goes on to say that 'individualization meets pupils' 

requests for change and serves ano ther purpose as well--- by 

breaking up pupil groups, the individualization programs 

described here preserve the teacher's power a nd authority. 

2.4 Individualized Instruction as compared to Traditional 
Teaching System 

Several researches o n the comparison o f individualiz-
ation and traditional method were conducted by different people. 
These researches proved that individualized instruction is 

adequate as a method of teaching different subjects. Here, the 
writer would like to point out some studies made on the compari -

son of individualized and traditional methods. Hoping that this 
would give a n insight into the relationship between individual-
izing instruction a nd teaching through visual aids. This is on 

the grounds that visual aids are indispensable for promoting 
individualized i nstruction. 

20. Rona ld T.Hyman, "Individualization: The Hidden Agenda," 
in The Elementary School Journal. Vol. 73, Number 8, 
May 1973. New Jersey p. 414 
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Sheppa r d and Mac Dermot, compared a trad itio nal with 

an individu a lized group in a course a nd had students in th e 

individualized group proceed through the course by taking 

verba l interviews during which they were t ested f or their 

mastery o f cours e c o nt e nto The traditional group simply 

studied cours materials o n their owno The two groups were 

c o mp a r ed fo r their perfo rm a nce o n both a multipl e -choice and 

an essa y final examination for both examinations, th e individual-

ized group scored significantly bett e r than th e tradition a l groupo 

In another study , Johnston a nd Pe nn pack e r compared 

traditional a nd individualized groups in a single course , and 

on a commo n final e xam f ou nd that th e individu a lized group 

performed better than the trad iti o nal group o n a fill-in-th e 
blank pa rt, but eq ual to the traditional group o n an essay 

o f the examination. 

Though individualized instruction is new a nd has no t 

been tried , it may wo rk well in sChoo ls h e r e. The ai m of this 

th es is is no t only t o t es t the adequacy of individualized 

instruction, in the teaching of Englis h at the beginning stages; 
but to show the e ff ec t of visua l a id s in individua lized instruct-
ion in the teaching of English. 

21 tic Michae l a nd Corey also had students in the individu a l-
i zed group proceed through th e ir units by filling in blanks to 

21. JoS o Mc Michael , Corey , J.R., "Con tinge ncy Management in a n 
Introducto ry Psychology Course Produces Bet t er Learning " 
JouI~al of Appli ed Behavior Analysis 2 : 1969 p079 - 830 
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answer question about course content. On a common final exam 

which involved multiple- choice rather th an fill - in questions, 
the two a uthors found that the individualized group performed 
significantly better than the traditional group. A procedure 
similar to Mc Michael and Corey's was used by Corey, Valente, 
and Shamow. 22 They found that the individualized group performed 
signifcantly better on the final exam than did the traditional 

group, a nd whe n testing a sample of each of these groups found 
that the sample from the individualized section was still 

significantly better in performance than the traditional sample. 

G. Christian Jernstedt, in his study mentioned already 
revealed the results that the individualized group performed 

better on the essay exam and the traditional group performed 

better on the mu lti ple-choice exams. Students in the individual-
ized group reported the course to produce more learning, to be 
more work, more flexible, equal in difficulty , and more accurate 
in grading than students i n the traditional section reported it 
to be. 

It was concluded that students under individualized 

instruction not only view their course more favorably than students 

22. J .R. Corey, Valente, R.G. , Shamow, N.K., "The Retention of 
of material Learned in a Personalized Introductory 
Psychology Course, " paper presented at a mee ting of the 
American Psychological Association, Washington, D.C., 
~ept. 1971. 
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under traditional instruction, but that individualized 

instruction produces superior performance to traditional 

i nstruction only when the unit completion activities of 

the individualized section are similar to the behaviors 

required on the examination instruments. 

The above results suggest that regardless of the 

manner in which students in an individualized section 

study course content , their performance on a si ngle 

response type of final exam (i.e. multiple-choice or 

fill-in-the blanks) will tend to be better than that of 

students in a traditional section. 



CHAPTER III 

PROCEDURE FOR COLLECTING DATA AND METHODOLOGY 

3.1 PROCEDURE FOR COLLECTING DATA 

The study considers the significance of visual aids 
for maximiz i ng individualized instruction in the teaching 
of English as a second language in six elementary schools 
specif i cally for beginners (grades 3 and 4). 

The population f o r the study was drawn from grades 3 
and 4 of six elementary schools located in the mideastern 
city of Addis Ababa. The schools were selected on the 
basis of lot. These schools are 

1- Entoto Amba 4. tvlene 1 i k II 
2. Dil Betigil 5. Kebena and 
3. Tsehay Chora 6. Ethiopia Tikdom and 

they are government schools run in shift system. 

3.1.1. PROCEDURE FOR THE SELECTION OF SAMPLE POPULATION: 
To select students for the study in each school of grade 
3 , the following procedure was followed. A tota l of 360 
students was selected out of 1800 students from the six 
schools. The total number of students registered to 
attend classes in the morning shift was taken from the 
attendance register of each school. In each school , all 
the students of grade 3 of the mor n ing shift were given 
numbers. 

000/"00 
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Using the technique of systematic sampling used by 
Leonardo J.Kazmier , 23 60 students were selected from 
each of the six schools for grade 3. Then, the 60 
stUdents of each school were classified on the basis 
of lot a nd assigned either to the experimenta l group 
or to the control group. 

Similarly , 360 students out of 1680 students were 
selected for the purpose of the experi ment. from grade 4, 
following the same procedure as in grade 3. From each 
school 60 students wer e selected and classified and 
assigned either to the experime ntal or control groups, so 
as to expose the experimental groups to th e method of 
individualization and visual aids such as charts , flash 
cards, pictures etc •.• , and the control groups to receive 
instructions in the conventional way without the use of 
visual aids. 

3.1.2 PROCE DU RE FOR THE SELECTION OF LE~SONS : 
It is beleived that a text book is important to a stude nt , 
because it is som e thing concrete and it gives a me asure of 
progress and achievement as l essons are completed. A text-
book should meet the learning requirements of a class a s 

23. Leonardo J. Kazmier, Theory and Problems o f Bus iness Statistics Schaum's outline series Mc Graw- Hill Book Company, New York 1976 p. 50. 
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precisely as possible. Since a textbook ca n really be 

tested out in class, it is on this line to see the 

effectiveness o f ~nglish for New Cthiopia24 series 

(currently in use) from the point of visual aids for 

maximizi ng i ndividuali zed instruction that this study 

has been carried out. 

Therefore , the data was collected based on the new 

text book of grades 3 and 4 of English for New Ethiopia 

Pupils'book. 

For grade 3, units 22, 27, 28, 29 , and 31 were 

selected by lot. In these units vocabulary, structure, 

reading, writing, listening etc. are taught. Each unit 

takes three weeks to complete. Three contact periods 

were made, with the duration of each contact period 

being 40 minutes. For this purpose , appropriate time 

such as physical training, library hours and music 

periods considered to be convenient. The study was 

conducted for 15 weeks. fo r grade 4 , units 20,21,22 , 24, 

and 27 were selected from the ENE series pupils ' book 

one following the same procedure as for grade 3. 

24. The Cur riculum Division English for New Ethiopia. 

1980 A.A. 
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3.1.3 PROCEDURE FOR THE FORMATION OF STUDY GROUPS 

To determine the effects of visual aids for maximiz-
ing individualized instruction in teaching English as 
a second language, experimental and control groups 
were established for grades 3 and 4 in each of the 
six schools. The experi mental groups received instruct-
i ons of the lessons in the method of individualization 
with all the necessary supplementary visual aids. The 
control groups received instructions in the conventional 
way without supp lementary visual aids. 

For grade 4, units 20, 21, 22, 24, and 27 were 
selected form ENE series pupils ' book one following the 
same procedure as for srade 3. 

3.1.4 PROCEDURES FOR THE PREPARATION OF SUPPLEMENTARY VISUAL AIDS : 

Appropriate visual aids for each lessons of both 
grade levels of the exper imental groups were prepared. 

The purpose of the visual aids was to determine 
the significance and effectiveness in individualized 
instruction. 

25 Haycraft in his book argues that much of what 
we say in any l anguage is p r ompted by what we see or 

25. John Haycraft , An Introduction to English Language Teaching Longman Group Ltd . Burnt Hill 1981 p. 9 7 
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have seen around us. He advocates that we have to 
give our studen ts practice in reacting in Eng l ish 
to objects, or pictures. He goes on to say that 
aids allow us to explain 3 word or concept simply, 
by showing a picture , or pointing to an object. 

Accordingly , to see the significance of visual 
aids for maximizing individualized i nstruct i o n i n 
teach i ng Engl i sh in grades 3 and 4 , the fo ll owing 
supplementary visual aids were selected and prepared : 
wa l l charts , flash cards , flannel - board , pictures , 
word cards , games etc . These visual aids were selected 
because they can be designed at school levels by teach­
ers as well as students. They don't cost too much. 
They are also easy for students to use them for 
practising the language in class. 

3 . 1.5 PROCEDURE FOR THE PREPARATION OF SPECIFIC DIRECTIONS TEACHERS. 

In order to determi n e the effect of visual aids 
in an individualized instruction , specific directions 
about each lessons were given to the teache r s who 
teach the experimental groups of both grade levels. 
The directions given on each lesson o f the respective 
grades concerned the organiz i ng of students i nto 
smaller groups to make the students form habits and 

• • 0/0 • 0 
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react in groups and individually in line with the 
principles of individualized instruction a nd follow 
the steps given in the teaching of the lessons for 
both grade levels of the experimenta l groups (See 
Appendix A). In these directions, teachers are 
also instructed to observe and follow the steps 
indicated in each of the l esso ns in introducing the 
lessons to the students and in using the visual aids 
accordingly. 

Twelve teachers were involved in the teaching 
of the experimental and control groups of both grade 
levels. In school I , the experimental and control 
groups of grade 3 were taught by one teacher. In the 
same school of grade 4, the experiment al and control 
qroups were taught by another teacher. Similarl y, in 
schools II, III, IV, V and VI the experime ntal and 
control groups of grade 3 a nd 4 were taught by different 
individual teachers for the respective grades. 

The teachers ' personal fil es indicate that the 
academic background and professional training of those 
selected to carry out the teaching task in this study 
are almost similar. Th e teachers, directors a nd unit 
leaders of the respective schools were properly 
o riented about the aims and objectives of the study. 

o 0 0/0 0 0 
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The teachers who taught the experimental groups 
were given enough explanations about the techniques 
of teaching English using visual aids in an indivi­
dualized instruction. Sufficient demonstration and 
directions on the presentation of lessons were 
given. 

On the other hand, the students selected for 
both the experimen tal a nd control groups were told 
the schedul e and they were given the necessary 
advice to attend classes on the fixed date and to 
be punctual. In addition, demonstration classes 
were given by the researcher so as to familiarize 
the students a nd teachers with individualized 
instruction and the visual method of t eaching and 
learning of English as a foreign language. The 
teachers who taught the control groups were told to 
teach in the conventional way without using supplement­
ary visual aids prepared for the experimental groups. 

3.2. METHODOLOGY 

3.2.1 PREPARATION OF PRE-TESTS FOR BOTH GROUPS: 
To determine the significance of visual aids in 

an individualized instruction pre-tests were prepared 
for both grade levels. The pre-tests for the r espect ­
ive grade levels were prepared from the lesso ns 
sel ected for both grade levels. 
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The pre-tests prepared for grade 3 and 4 were class progress tests designed to measure the extent to which the students have mastered the material taught in the classroom. 

According to Heaton 26 results obtained from the progress test enable the teacher to become more familiar with the work of each of his students and with the progress of the class in general. He goes on to say that it is a teaching device and its aim is to stimulate learning and to reinforce what has been taught. It is concerned with allowing the student to show what he has mastered. 

Tile pre-test prepared for grade 3 is an oral test made up of ten items which is upported by wall chart and real objects (See Appendix E ). 

The pre- test for grade 4 is a recognit i on type which requires students to complete sentences by choosing the appropriate answer for the sentence (See Appendix F). 

26. J.B. Heaton, Writi n g English Language Tests. Longman 
Group Ltd. London 1975 p.153 

1 
I 
I 
i 
I 

i 
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To maintain the validity (i.e. a test should 
measure what is intended to measure and nothing else) 
~nd reliability (i.e. it has to y i eld consistent results 
over a period of time) of the two tests the following 
attempts , were made. 

tests made by teachers for grades 3 and 4 for 
the previous years were collected from teachers 
of different schools. 

- items which were related with the lessons and 
which were found common in all the tests were 
adapted with all the necessary modification ~ 

and revision for the pre-test. 

- the tests set for both grades were shown to 
some teachers who teach in grades 3 and 4 to 
comment on. 

- the pre- tests were administered to other 
students of smaller number of grades 3 and 4 
in other schools, and then by examining the 
responses of students , the items which were 
3nswered differently were revised. 

finally the pre- tests were administered on the 
date fixed for both grades 3 and 4 of the 
experimenta l and control groups of the six 
SChools. 

.0 0 /000 
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The administration of the tests in the six 
experimental and six control groups is also 
meant to be us ed as a test of validity and 
reliability. It is assumed that if the average scores computed in the experimental groups show similarity, their differences being insigni ­

ficant, and the same case in the control groups, then the tests are valid and reliable. 

3.2.2 . ADMINISTRATION OF THE PRE - TGSTS : 
The date for the administration of the pre­test for both grade levels was fixed. The tests for both grade levels were conducted by the 

respective t eachers who taught the respective 
groups. The pre-tests were administered before the lessons were t auq ht, so that it would be 
possible to compa re the results of the experimental and control groups after the post - tests were given. 

3.2.3 . OBSERVATION OF THE EXPERIMENTAL GROUPS 
Observational techniques were used to collect information about visual aids by directly perceiving the performances of teachers and students in the experimental groups and analysing the information obtained. 
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In line with the principles of visual a ids 
a nd individualization, observation criterion was 
prepared to evaluate and observe teachers who taught 
the experiment al groups, to see whether the principles 
and methods of visual aids and individualized instruct-
ion were applied or not. The check list was used to 
observe behaviours of teachers and students of the 
experimenta l groups when the actua l teaching process 
of the lessons was going on. 

3.2.4. ADMINSTRATION OF THE POST-TESTS : 

Throughout the experiment , all attempts were 
made to make available all the necessary visual aids 
for every lessons. After the lessons had been taught 
to both the experimental and control groups, to see 
if there was any significant difference between the 
experimental and control groups of both grade levels, 
the post-tests were administered on the same date. 

The study was conducted for 15 weeks. A total 
of 720 students participated for both grades 3 and 4 
in the experiment through out and took the post-test 
set to measure the significance of visual aids and 
the effectiveness of individualized instruction. 



45 

From grade 3 , a tot~l of 360 students 
participated in the experiment consistently , 
and took the post-test, and from grade 4 also 
360 students participated in the experiment a n d took the post-test intended to measure the 
significance of visual aids i n a n individualized instruction. 

3.2.5 DISTRIBUTION OF QUESTIONNAIRE: 

The questionnaire is intended to cdllect 
relevant information regarding the importance of visual aids in teaching English especially at the beginning stages of language instruction from teachers who teach English in grades 3 and 4 of government schools. 



CHAPTER IV 

ANALYSIS AND RESULTS 

4.1 ANALYSIS 

The data has been collected : firstly by administer­
ing the pre-test and post-test; secondly, by distributing 
questionnaires to teachers who teach English in grades 3 
and 4 of government schools; thirdly, by observi ng the 
teachers who teach the experimental classes in terms of 
the criteria set for evaluation. These three methods were 
used because appropriate information may not be obtained 
by a single method alone and one method alone may not be 
sufficient to collect all the necessary information . 

For the data obtained by the post-test, a statistical 
model has been used for testing the hypothesis in this 
study. The model employed is a t-test technique. This 
technique is used to p r ove whether or not visual aids can 
show a significant difference for maximizing the teaching 
of English in an individualized instruction for beginners. 
So, a hypothesis t est is mad e to demonstrate the signific­
ance of the difference between the means (averages) of the 
experimental and control groups. 

These are the expected outcomes in this study 

o 0 e / 0 0 0 
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If the experimental and control groups perform 
similarly in the post-test, that is, the difference 
between their means being statistical ly not signi­
ficant, then, the null hypothesis (HO) which states 
that there is no difference between teaching English 
for beginners with Visual aids in an individualized 
instruction and teaching English without using 
Visual aids in a conventional way will be accepted. 

If the experimental groups or the control groups 
perform better, that is, the difference between 
their means being statistically significant, then, 
the Altern ate Hypothesis (H

1 ) which states that 
there is difference between teaching English for 
beginners (grade 3 and 4) with Visual aids in an 
individualized instruction and teaching English with­
out using Visual aids in a conventional way will be 
accepted. 

Hypothesis Test 

The method used for testing th e Null hypothesis 
(HO) that )1)1 =).12 is based on the t'distribution 
where it is assumed that ~2 = ~2 = ~ and the 
population is normal. The reason why this method is 
selected is due to the fact that 

are 

000/000 
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unknown And th~ samples are drawn from a normally 
distributed population. Since the two population 
Variances (f12 and ~2) are unknown, their 
estimates must be pooled together to obtain a common 
Variance (5 2) which is n2eded for evaluating the p 
difference between the two means. The common variance 
is estimated by pooling the two sample variances in the 
fo ll owing manner: 

= 

= 

" 
2 

.:.;.C == 

t = 

(Ne - 1) Se 2 
+ (Nc - 1) sc 2 

Ne + Nc - 2 

- 2 (Xe - Xe) 

Ne - 1 

- 2 (Xc - xc) 

Nc 1 

Xe Xc 
SPV1 + 1 

Ne Nc 

In hypothesis testing, we begin by assuming 
(hypothesizing) a population parameter such as the 
population mean ( ~) . After a random sample is collected, 
we compare the sample statistics, such as the sample mean 
(X), with the hypothesized parameter, such as the hypothsis 
ed population mean (;.J ). Then, we either accept or reject 
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the hypothesized value as being correct. The hypothesized 

value is rejected only if the sample result clearly is 

unlikely to occur when the hypothesis is true. 

Before the statistical analysis begins, the null a nd 

alternate hypothesis are formulated. The null hypothesis 

(HO) is the hypothesized parameter value which is dompared 

with the samp l e result. It is rejected only if the sample 

result is unlikely to have occurred given the correction 

of the hypothesis. Th e alternate hypothesis (H
1 ) is 

accepted only if the null hypothesis is rejected. 

Then, a significance l e vel such as 4~ .05, is 

decided as a critical region for supporting or rejecting 

the null hypothesis (HO) because it is one of the statistic­

al standard level accepted for reta ining or rejecting the 

null hypothesis. It is e stablished that if the t-valu e 

calculated is g r eate r than the t-value obtai ned , from the 

value given in a statistical table, then the alternate 

hypothesis is supported , r e jecting the null hypothesis, 

a nd the reverse is true if the t-calculated is less than 

the t-tabulated. 

Having specified the null hypothesis, the level of 

significance, a nd the test statistics to be used, the 

critical value of the test statistics is estab lished . 
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The computed value of the sample statistics is 
compared with the critical value of the test statistic. 
The null hypothesis is then either accepted or rejected. 

In this study the sample is 30 in both the experi­
mental and control groups. The degree of freedom is 
Ne + Nc-2 which i s (30+30- 2) 58. At 58 degrees of fre edom 
the critical value for two-sided test where alpha equa ls 
.05 is indicated 2.0 in a statistical table. Then, the 
computed value is compared with this critical value and 
the null hypothesis is either rejected or accepted. 

The significance of the difference between the mean 
of each of the six experimenta l groups of grades 3 and 4 
(E 1 , E

2 , E
3 , E

4 , E5 a nd E
6 ) and the mean o f their respect­

ive control groups (C
1 , C

2
, C

3 , C
4 , C

5 and C
6 ) computed 

as indicated below 

- School I, grade 3 experimental and control groups 
and grade 4 experimenta l a nd control groups in the 
post-test were computed. 

- School II, grade 3 experim e ntal and control groups 
a nd grade 4 , experime ntal a ne control groups were 
calculated. 

- School III, grade 3 ex perime ntal and control groups 
a nd grade 4, experim~ntal a nd control groups were 
found. 

• •• / • <> • 
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Grade 3 - SUMMARY OF STATISTICAL COMPUTATION OF EXPERIMENTAL AND CONTROL GROUPS 

Table 1 

Schools 

I 

II 

III 

IV 

V 

VI 

E.G. C.G. 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 
--------- --

• 
df = 58 

alpha = .05 

E.G. C.G. 

x: x: 

7.13 6.43 

7.2 6.5 

7 . 43 6.36 

7.2 6.5 

7.93 6.7 

7.26 6 . 56 
_L ______ - ----

• 
E"G .. C.G. SP. t - comp t - tab Significan r: e 

s2 s2 

1.85 2.18 1.42 1.94 2 . 00 
Not 

Siqnificant 

1. 61 1.34 1. 21 2.33 2.00 Significant 

2.24 2.03 1.45 2.97 2.00 Significant 

1 . 47 1. 63 1.24 2.25 2.00 S i gnificant 

:.23 1. 73 1. 36 2.5 2.00 Sig n ificant 

2.40 1.83 1.45 1.94 2.00 
Not 

I 
--'--- -- --- -- - - ---

L~J~if icant __ 
, 

, 

, 



~ Grade 4 - SUMMARY OF STATISTICAL COMPUTATION OF EXPERIMENTAL AND CONTROL GROUPS 

Table 2 

Schools E.G. 

I 

II 

III 

IV 

V 

VI 
- --- - --- --_.-

• 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

df 58 

ulpha = .05 

CoG. 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 
I 

EoGo C.G. E.G. 

X X S2 

7.66 6.86 2.01 

8 . 86 7.63 7.76 

8.56 7 . 6 3.69 

11.6 10.23 7.51 

10.73 9.63 7.3 

11.96 10.76 16 . 44 

C.G. SP. 

S2 
~-comp t -t ab Significance" 

1. 31 1.28 1.5 2 . 00 
Not 

Siqnificant 

3 . 81 2.4 2.05 2 . 00 Significa nt 

2.8 1.8 2.13 2.00 Significant 

3.66 2.36 2.32 2.00 Significant 

6.71 2.64 1.66 2.00 
Not 

Si qnificant 

4.93 2.38 2.03 2.00 Significa nt 
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- School IV, grade 3 exper imental and control group 

is computed , and grade 4 experi mental and control 

group is computed. 

- School V, grade 3 experimental against control 

group is computed, and grade 4 experimental 

against control group is computed. 

- School VI, grade 3 experimental against control 

group and grade 4, experi mental against control 

group is computed. 

4.1.2. Computation of Statistics 

Using the formula for the t-test (See page 48) 

attempts were made to a nalyse the significance of 

the difference between the means of the experimental 

and control groups of hoth grade levels. The computed 

t-tests for the twelve cases are shown for both grades 

3 a nd 4 in Tables 1 and 2 respectively. From the 

statistical analysis it is now possible to see the 

underlying assumption for collecting data and utiliz­

ing the t-test to test the hypothesis. 

o 0 • /00 0 
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4.2.1. Results of the t-test Computation 

The data in this study is collected using three 

different techniques so as the defect of one is sup­

plemented by the other , better result can be obtained 

and variables which may not be controlled by one may 

be controlled by the other two methods. 

The pre- tests administered to both grade levels 

of the experimental and control qroups as shown in 

Appendix G and H are insignificant. This means th~t 

there a r e no significant differences between the 

exper imental and control groups of both grade levels 

in the performance of the pre-tests. This shows that 

the back ground of the students who are assigned in 

the expcrimental and control groups of both grade 

levels is the samc. 

Statistical comparisons are made of the difference 

between the means f o r the experimental a nd control 

groups in the post-tests. Significances of differences 

are subjected to the t-test in which comparison is made 

of the size of the difference of the means with the 

pooled variance of the matched groups. Within the 

established degrees of freedom , r e j ection of the hypo­

thesis is examined at .05 level of probability. 

. . . / . . . 
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The computed significance differences of the 

post - test results for the experimental and control 

groups of grade 3 are shown separately for the six 

schools in Appendix K. 1- 6. Similarly , the comput­

ations for grade 4 of the experimental and control 

groups are shown also in Appendix L. 1-6. 

According to the t - test computati~n results of 

grade 3 as shown in Table 1 , schools II , III , IV and 

V show significant difference , whereas schools I and 

VI show differences which are not significant. In 

grade 3, out of the six experimental and control groups 

respectively, 4 of the computations show significant 

difference. The statistical results indicate that the 

performance of the students in the experimental groups 

is better than the students in the control groups. 

The results of the experiment seem to indicate that 

apparently visual aids are useful for maximizing indivi ­

dualized instruction in the teaching of English as a 

foreign language. This implies that the students in the 

experimental groups who received instruction with the 

help of visual aids and individualized instruction show 

good performance in the post - test as compared with the 

students in the control groups who received instructions 

in the conventional way. From this finding, it is 

... / ... 
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possible to infer that students who receive the lessons 

in the conventional way do not seem to perform as well 

as those students who receive instruction with supplement­

ary aids and the method of individualization in the post ­

test. In addition, the findings indicate that the ENE 

series is not effective for maximizing individualized 

i nstruction in the teaching of English for begi nn ers. 

The purpose of teaching or learning a language is 

to use it for effective communication. To communicate 

effective l y in a language , mastery of the language is 

very essential. Mastery of the language could be 

achieved through adequate individual practice of the 

language with the help of appropriate teaching materials. 

Similarly , the statistical computation for grade 4, 

is shown in Table 2. By comparing the results of the 

computation (for each school of the experimental and 

control groups) with the critical value obtained from a 

statistical table at the .05 level of significance and 

58 degrees of freedom is 2.0. It will be observed that 

4 out of the 6 combinations are significant. This means 

that since the computed values for schools II , III, IV 

and VI which is 2.05, 2.13 , 2.32 , and 2.03 respectively 

are greater than the critical value which is 2.0 , the 

Null hypothesis is rejected in all these cases. This 
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mea ns that the Null hypothesis (HO) which states that 

there is no statistically significant difference between 

the visual method in a n individualized instruction and 

the conventional method of teaching English as a f oreig n 

language for the beginners is rejected and the a lternate 

hypothesiS (H1) which states that there is statistically 

significant difference between th e visual method in an 

individualized instruction a nd the conventional method of 

teaching Engl ish as a foreign languag e for beginners is 

acce pted. This implies that the performance of those 

students in the experimental groups who received 

jnstructions with supplementary visual aids and individual ­

ized instruction is significantly better than those 

students in the control groups who receive instruction in 

the conventional method. 

The computed t-statis tic of th e experimenta l a nd 

control groups of school V turned o ut to be 1.66 which is 

less than the critical t value, so in this case the null 

hypo th e sis (HO) cannot be rejected; because the computed 

t value is less than the critica l t value. So , th e null 

hypothesis is accepted in this case . This implies that 

the performance of those students in the exper imenta l 

group is not better as compared with the performance of 

students in the control group • 

• 
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Accordinq to the results of school V, there is no 

statistically significant difference between the methods 

of teaching English using visual aids and individualiz­

at i on and the conventional method of teaching English 

for beginners. 

But referring to the 6 combinations of the experiment 

for grade 4 , the results indicate that 68% show statistic­

ally significant difference , this means that the students 

who receive the lessons with supplementary mater ials in an 

individualized instruction performed far better in the 

post - test. This implies that visual aids in an individual­

ized instruction is hiqhly successful for maximizing 

English language teaching for beginners. 

On the whole , the statistical findings for both 

grade levels strongly show the importance o f visual aids 

for maximizing the teaching of English in a n individual­

i zed instruction. 

The reason for using a particular visual aid is to 

provide a motivating activity which will e ncourage 

students to practise language in a meaningful, communi­

cative context. A good visual a id will stimulate the 

imagination and will also provide a clear context for 

language practice. The effect o f this is demonstrated 
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in the o ver - a ll scores obtai ned by the e xpe rime nt a l 

groups of both grades 3 ~nd 4. The meth od o f individu a l­

iza ti o n and visual aids gives e nough time to classroom 

interaction g iving stud e nts the opportunity to improve 

a nd develop proficiency a n d confidence in language 

skills . 

The eff ic iency of visual aids in a n individualized 

instructi o n is made clear by the perfo rmance of the 

e xperiment a l groups o f both grade l e ve ls a s compared 

with the performance o f the cont r o l groups o f students 

wh o r eceived instruc tion o f the lessons in the convention­

a l method. Individualization gives e nough opportunity 

for students t o have practice in the o r al skills of the 

language individually as well as in groups. Students 

are qive n cha nc es to rpr ac tice the forei gn language in 

a variety of situations , a nd their interest, mot iva ti o n, 

creat ivi ty and p.articipa ti o n a r e sus t a ined . This is all 

th a t a l a nguage demands. This helps the students to 

mas ter a nd r e t a in what they have l ea rned . 

During the exper ime ntal period , it wa s o bserved by 

the resea rch e r that the experime ntal groups showed 

progress in interest , mo tiva tion , participation a nd 

c o nfi de nce in learning a nd practising the language. 
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This was because students were no more passive 

listeners; they wer e doing most o f the talking 

individually , as well as in groups with the help 

of visual a ids under the guidance of the group 

leaders. This activity was a student centered 

activity. Once th0 teacher introduced the lesson , 

he simply supervised the groups and gave appropriate 

help where it was necessary. 

The purpose of teaching or t r aining is to 

enable a person to acquire a mental or physical skill 

within the minimum time possible. Since the important 

common factor in teaching a language is effective 

communication , good training must begin with competent 

instruction. Above all, emphasis on communicative 

aspect of ,langu a ge and situations for communication 

must be available. The achievement of all these object­

ives requires interest in Children, preparation for the 

lesson, careful planning and use of appropriate 

materials. 

Children l ea rn their first language by listening 

and repeating it even before underst3nding the meaning 

of any word or sentence. Visual aids and individualized 

instruction used in the classroom for teaching a foreign 

language could approximate to a natural setting of 

language use. They create a co nducive atmosphere for 

learning as well as for an approximate habit formation 

... I . .. 
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of l anguage behavior. Therefore, visual aids in 

individualized instruction a r e very effective for 

ma ximi z ing English language teaching a nd l earning • 
• 

If childre n who are l earning a f o reign l a nguage 

are convinced regarding what they a r e doing, their 

interest, motivati o n, participation and creativity 

wi ll increase. Moreover, practising l a nguage in th e 

class-room through different types of visual aids 

such as mentioned in the review of this study, give 

the learner a n appr opriate experience in langu age 

useo It makes language l earning natural and 

in t eres ting. 

4.2.2 Questionnaire 

In this study, the questionnaire is the second 

me thod of o btaining relevant info rmation about the 

impo rt a nc e a nd co ntributions of visual aids in promo t-

ing individua li zed instruction in th e teaching o f 

English a s a f oreig n l a ngu age in grades 3 a nd 4 of 

government schools. Th e structured type o f question-

n a ire shown in Appe ndix M is prepared in such a way 

that the answe r should be given by putting tick marks 

on the space provided by the r espond e nts. Forty 

cop i es of ques tio nn a ires were sent t o th e various 

o 0 • / • 0 • 
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schools to be filled by t~e teachers. Out of the 

forty copies of questionnaires sent twenty e i ght 

copies were returned, 

In order to a nal ys e the information in the 

questionnaire, the responses were tallyed (See 

Appendix 0) for each question and for all alternatives, 

The responses are expressed in percentages f or each 

question Table 3 Rnd 4. 

For convenience, the alternat ives A, B, C, D, 

a nd E in the questions are rank scaled so that it is 

possible to make o n e uniform analysis of the data 

obtained from the questionnaire, So the alternatives 

A, B, C, D and E in the question are r ep lace by the 

words very satisfactory, satisfactory, fair, poor and 

very poor selected and arra ng ed inorder of their 

importance in the tables under the first scale which 

is represented by very satisfactory alternatives like 

(to a very great ex t ent, ve ry effec tive, exce llent, 

all o f the above , very interesting well-equipped) come. 

Under th e category satisfactory, alternatives l ike (to 

a great extent, effective , very good, eas ily r e membered 

and adequate) are included, In the category ~ 

alternatives like (to a moderate exten t, moderate, good, 

motivating, average) come. In th e category poo r alter­

natives like (to a little extent , weak, poor, inadequate) 

are included, In the category very poor alternatives 

o a 0/0 0 • 
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like (it didn't help , ineffective, poor) fall. 

The unspecified responses were tallyed under the 

column in-different and the percentage of indifferents 

are expressed in percentages for each question. 

In order to find out whether the hypothesis (see 

page 5) is supported or not, the amount of percentages 

obtained under the category very satisfactory and 

satisfactory for each question are added and the percent­

age which occur under poor, very poor and indifferent 

are added and the average is calculated. Then, the 

averages under the first two columns are compared and 

contrasted with the average which occur under the category 

poor, very poor, and indifferent. If the total averages 

of very satisfactory and satisfactory is greater than the 

total average which occur under the category poor, very 

poor and indifferent, it means that it is congruent with 

the hypothesis and infavor of it. 

Accordingly, as shown in table 3, the aggregated 

average of the first two columns (very satisfactory a nd 

satisfactory) is greater than the aggregated average 

that occurs unde r the category (poor, very poor and 

indifferent). 

Therefore, from the responses of the questionnaire 

and the analysis of the responses, it is possible to say 

• 0 • / • • • 
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that visual aids are effective and can be used to 

maximize English language teaching and learning 

especia lly at the beginning stages in individualized 

instruction. 

Similarly, questions which require "yes" or 

"no" responses, are represented by the category 

"approval" or "disapprova l" respectively, and the 

Irlord "indifferent" is used to represent unspecified 

responses jn the questions, so as to make the 

analysis of the data obtai ned uniform. 



11) 

1.0 

Table 3 

I No. 
very 

satisfactory 

5 27% 

i 6 11% 

I 7 4% 

11 36% 

12 ! 15% 
J 

L 14 
I 14% 
! 
i 

I 22 i 68% 

24 I 4% , 

I Averaqe j 22.37 

QUESTIONNAIRE 

satisfactory Fair I Poor 

29% 25% 4% 

36% 46% 7% 

50% 25% 14% 

54% 4% 4% 

35% 35% 10% 

50% 18% 7% 

14% 4% 4% 

18% 39% i 36% I 
35.75 ~~.2Ll0. 75 ! 

very 
poor Indifferent Total % 

- 16% 100 

- - 100 

- 7% 100 

- 4% 100 

- 5% 100 

- 11% 100 

- 11% 100 

- I 4% I 100 

- I 7.25 I 100% I 
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QUESTIONNAIRE 

Ta bl e 4 

No Approval Disapproval Indifferent Tota l % 

4 57% 43% - 100% 

8 11 89 - 100 

9 14 86 - 100 

10 100 - - 100 

13 93 4 4 100 

15 82 7 11 100 

16 89 4 7 100 

17 89 7 4 100 

18 53 36 1 1 100 

19 82 14 4 100 

20 64 29 7 10 0 

21 25 71 4 100 

23 21 75 4 100 

25 57 39 4 100 

26 18 79 4 100 

Average 64 .13 31. 73 4 . 26 100% 
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Referring to Table 4, the aggregate average 

for questions 4, 8 - 23 and 25 - 26 under the category 

o f "approva l" is greater than the agg r egate average for 

the category of "disapprova l" and "indifferent" all 

tog ether . 

Referring to Table 4, again especia lly to the 

responses of questions 21 and 26 , it is possible to 

observe that Visual aids are not very often used by 

teachers in their teaching activities and neither are 

they encouraged by the administration of the schools. 

On the whole it can be concluded that Visual 

aids are very essential ~nd the teaching of a foreign 

language can be promoted by the frequent use of Visual 

aids in the teaching process. 

4.2.3 Observation Checkl ist 

The third technique applied for collecting the 

data is the observation o f the exper ime ntal classes by 

the researcher using the observation criteria (S ee 

Appendix N) when the actual teaching was going on. 

The aim of the observation is to find out and e valuate 

the performances of t eachers in applyi ng the principles 

of Visual aids and the method of individualization; 

Secondly, to observe and evaluate the language perform­

ances of students under the individualized instruction 

using Visual aids. 
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To make the analysis of the data obtained by the 

observation checklist uniform , the rank-scales very 

satisfactory , satisfactory, fair, poor , and very poor 

are used to replace the qualitative measurements used 

as alternatives in the check l ist such as excellent , 

very good , fair and poor respectively. When the total 

average of very satisfactory and satisfactory in Table 

5 is compared with the tota l average for t h e category 

poor and very poor, it can be concluded that the 

performances of teachers in teaching the lessons selected 

for this study using Visual aids in individualized 

instructiffin was satisfactory on the whole; and secondly, 

it implies that students performed satisfactorily to 

manipu l ate Visual aids for practising language in 

individualized instruction. 

Similarly, the analysis in Table 5 indicates that 
• 

the principles of visual aids and individua l ization as 

applied by teachers have a significant effect on the 

language performances of students. 

During the experimental period , it was observed 

that the experimental groups showed progress in interest , 

motivation, participation , and confidence in learning 

and using the language. , 
o 0 a / 0 • 0 



69 

On the other hand, it was obse rved that the 

respect and application of the principles of individual­

ized instruction with visual aids by the teachers of the 

experimenta l groups was qui~e satisfactory. 

The students ann teachers were very enthusiastic 

in using visual a ids for practising langu age in the 

class-room. The classrooms in the expe rime nt al sections 

were lively a nd interesting, because stude nts were given 

chances to work on their ow n pace, a nd they wer e made 

busy talking and repeating utterances freely, individual­

ly, as well as in groups. 

Students in thE conventional method, however, 

received the lessons without the necessary visual aids 

for the items in the lessons. Teachers presented the 

lessons to the whole group without the formation o f 

smaller groups within their classes. The conventional 

teaching is a teacher-centered activ ity in which the 

talking is dominated by the teacher. This approach does 

not give enough cilance to students t o practise language 

in class so as to use it for communicative purposes in 

real life situations. So the interest, motivation, 

participation, willingness to learn, a nd confidence o f 

students in the conventional method is less as compared 

to the students in the individualized instruction method. 

o 0 • / • • • 
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No 

1 

2 

3 

4 

5 

6 

7 

Av e raq e 

Ta ble 5 

ve ry 
s a ti s f a ctory 

-

8% 

-

-

-

-

-
1.14% 

OBSERVAT I ON CHECKLI ST 

ve ry I 

s a t i sf actory Fair Poo r poor To tal % 

50% 4 2% 8% - 100 

2 5% 50% 17% - 1 00 

4 2% 42% 1 6% - 1 0 0 

33% 33% 33% - 100 
--

42% 50% 8% - 100 

4 2% 42% 1 6% - 100 

50% 33% 1 7% - 100 

40 .5 7% 41. 71% 16.42% - 100% 
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OBSERVATION CHECKLIST 

Tab l e 6 

No Approval Disapproval Total % 

--
-

1 100% - 100 

-
2 100% - 100 

-~.-~ 

3 92% 8 100 

---
4 100% - 100 

5 83% 17 100 
-

6 75% 2:' 100 

-- .---

7 83% 17 100 

---
8 - 83% 17 100 

9 100% - 100 

10 -
75% - 100 

11 100% - 100 

Average 90 . 09 9.9 100 



CHAPTER V 

CONCLUSION AND RECOMMENDATIONS 

5.1 CONCLUSION 

Although modern methods of foreign lanquage teaching 

involve a predominantly oral first stage, careful choice, 

arrangement of the lan0uage materials pupils need to 

master, and active participation by the pupils is essen­

tial. It is quite difficult to give a conclusive answer 

to the methodological problems offo r eign langauage teaching. 

This is because of the fact that the teaching a nd learni ng 

process of the foreign language is not adequately explained. 

However , a valid conclusion could be made by conducting 

experiments and testing the application and e ffectiveness 

or significance of theories. By this process each teacher 

will find the techniques that best suits him, his students, 

a nd the particular aspects o f the languag e he is teaChing. 

Accordingly, it is possible to make conclusions by comparing 

the e ff ect of visual aids on individualized instruction with 

the conventional way with-out visual aids by conducting 

researches in the actual learning and teaching process. 

It was to study the significant effect of visual aids for 

maximizing individualized instruction in the teaching of 

English as a foreign language for beginners that this 

experimental study was conducted in the schools mentioned. 

o 0 • / • • • 
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In this study, the supplementary visual a ids were 

given only to the experimenta l groups of both grade l e v e ls 

of individualized instruction inorder to show the signi­

ficance of visual aids for maximizing individua l ized 

instruction in the teaching of 8nglish as a foreign langu age . 

5.1.1 In this study, three techniques are employed to evaluate 

the significance of visual aids in individualized instruction. 

The findings o f the experiment clearly support that supplement­

ary visual aids show significant difference for maximizing th e 

teaching of a foreign langu age in an individualized instruction. 

The computed t-test in 12 combinations of the experimental 

against the control groups of both grades 3 and 4 show th at 

visual aids in an individualized instruction is more effective 

in promoting l anguage learning than the conventional method 

of instruction. 

From the six combinations of the expe rimenta l aga inst 

the control groups o f grade 3, it was found that the 

statistical computation in 4 of the e xper imental schools 

show significant differences. Also from the six combinations 

of the experimental against control groups of grade 4, it was 

found that in 4 schools , th e statistical computations show 

significant differences. This means that th e performances of 

the experimenta l groups of both grade l e vels in the post-test 

as compared to the performances o f the control groups are 

superior. 

. . . / . . . 
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The achievement of the e xperiment a l groups would r ef lect 

th e e ff ectiveness of materials and the technique used to teach 

them. 

The exper iment a l groups which were taught by emp loying 

visual aids in an individualized instruction showed high 

motivation , willingness , participation, and satisfaction in 

l ea rning than the control groups taught by the conventional 

method. 

5.1.2 The analysis of the data ob t ained from the quest ionnaire 

shows that visual aids shave a significant ef fect in promot­

ing an individualized instruction for teaching English as a 

language for beginners. 

As noted above and discovered, the visual aids in 

individualized instruction were found to be efficient enough 

to sustain the motivation, interest, participation a nd to 

e nhance the r ate of students to master the langu age e l ements 

in th e l essons. 

5.1.3 In addition, the result obtained from the analysis of 

the observatio ns of th e lessons of the experimental grQups 

shows the general trend as to the effect iveness and signi­

ficance o f visual aids in promoting English languag e 

instruction at the beginning stages. 

Q 0 • / 0 0 0 
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From the results of the t - test computations, the 

questionnaire and observati on checklist, it is possible 

to conclude that visual a ids a r e effec tive for maximizing 

individualized instruction in teaching English for begin­

ne rs. So t eachers must be encouraged to us e visual aids 

in th e ir teaching of Eng lish a s a foreign language a t the 

beginning stages. 

However , it must be clear that the findings of this 

study a r e not perfect a nd final. Furth e r research and 

e valuation should be carried ou t to ar rive at a satisfac tory 

conclusion, results of other variabl es (syllabus, quality o f 

t each e rs, me thodo l ogy) need t o be studied. The scope o f this 

paper is limit ed t o the study of th e significance o f visual 

aids for maximizi ng individ u al ized instruc ti o n in teaching 

English for beginners. From the r e sults a nd conclusions made , 

the following r ecomme nd a tio ns consid e red to be e ss e nti a l a r e 

sugges t e d : 

5.2.RECOM~ENDATIONS
 

Fro m the findings a nd conclusi o ns it is f ou nd that visual 

aids in the ENE series are ine ff ec tive f o r promoting i ndiv i 

dualized instructi o n in th e t eaching of Engligh for be ginne rs . 

The following possible r ecommenda tions will be o f great help 

to syllabus designers, t ex tbook writers, educa tors a nd material 

production e xpe rts to make the necess a ry r econ Sidera ti ons. 

o • 0/ . • • 
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Syllabus design is very important. It concerns 

how we organize , select and present what we decide to 

teach our students. It must clearly state and identify 

what to teach. Syllabus design, teaching materials a nd 

the methodology should be closely interrelated to make 

foreign language learning a meaningful activity. 

It is known that second language learning means 

acquiring new habits , learning the forms required by 

the system through intensive and extensive practice. 

To give a fundamental concept at the introductory 

phase, the syllabus should be designed in line with the 

principles of individualization and visual aids. The 

syllabus should specify the role of the student and the 

teacher. It should emphasize that the classroom activity 

must be student centered and must give priority to the 

individual mastery of the language. 

Textbooks must also reflect the aims and objectives 

of the syllabus designed to foster the communicative 

aspect of language. The purpose of teaching English in 

elementary schools should be for communicative purpose. 

Based on the communicative purposes of language 

teaching , the ENE series should be redesigned to most 

individualized instruction , so that free conversation 

which is essential to interest students and to practise 

their language is fostered. 
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The purpose a nd content of t he ne w ENE series should 

be in lin e with th e me th od o f individu a lized instruction. 

In th e textbook, speci fic directions as t o the ste ps in 

using th e visual aids, the amount o f time needed t o cove r 

each less o n, the r o le o f the t eacher a nd students must be 

specifi e d. In additi o n, th e arrangement of classrooms 

must be conducive f o r individual practice of the materi a l s 

i n each l es s on. 

5.2.2 Teach e r Tr a ining. Teachers must be given o rientatio n 

so a s t o ma k e them familiar with the method o f individu a l­

iza ti o n, a nd o n the construction o f visu a l aids. To f os t e r 

individualization, training shou ld be given to elementary 

Eng li sh t each~ r s in t he form o f seminars a nd wo rksh ops . 

Orientation o n visual a ids must be given. The future t each­

e rs in th ~ Teache r Training Institu t es should be given 

courses on individu a lization a nd visual a ids. Teacher should 

be given guidelines to prepare visual aids a t schoo l l e ve ls. 

Schools must be given th e ne c es s a ry encourag eme nt to h a v e 

English rooms so th a t t eachers an d stud e nts will make the 

nec e s sa ry vis ua l aids from the materials that are avai l ab l e 

at schoo l levels. 

• • 0/0 0 " 
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APPENDIX A. 

Directions for Teachers who Teach the Experimental Groups 

Every teacher knows that progress in learning a foreign 

language is l argely dependent upon having plenty of opportunity 

for practising the correct use of the language. If pupils 

r epeat wrong forms uncorrected , they are only learning these 

more thoroughly , but the teach e r feels that it is next to 

impossible to give every pupil an opportu nity of speaking or 

reading in every lesson. This is because classes are very 

large in most schools in Ethiopia. In such a class it will 

be very difficult for th e teach r r to detect th e individuals 

who make mistakes when students are reading or repeating by 

way of whole class t oget her. Students may make many mistakes 

in pronunciation which go undetected by the teacher. 

The solution to th e problem of large classes is to break 

the class into smaller groups. In a class of say 60 to 80 

students, which is very commo n, we can divide the class into 

groups of 7 to 8. The purpose of or9anizing the class into 

smaller groups is to ~ nsure the maximum amount of partiCipation 

by the individual pupil. 

Therefore, teachers a r e kindly requested to observe and 

follow strictly the following procedures and steps in teaching 

the pupils in the experimental groups. 

o 0 0 / ~ 0 0 
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The Transition from full-class to Individualized Instruction 

Both the teacher and students must understand fully their 

new roles. The teacher must no longer consider himself as the 

stage-center distributor of all new knowledge and information. 

Rather, he must see himself as the director and manager of 

stude~t-centered activ iti es , many of which can go on without 

his direct presence. He must accustom himself to making explan­

ations to- smal l groups. 

Students, in turn, must learn that they are no longer 

passive receivers of the knowledge the teache r gives out . 

General Procedure 

Before the actual teaching and learning process begins, 

t eachers who take up the expe rimental groups should follow 

the steps in reorganizing the classroom : 

- divide the class into groups with not more than five 

o r six student s in each group. 

- give names to each group A, B, C , etc. 

- each group should have its own group leader 

a routine should be established which is understood 

by the pupils and which can be operated with minimum 

of instruction from the teacher. 

The Role of the Teacher 

- The teacher introduces the lesson to the whole class 

with the help of visual aids . 

."./000 
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- The teacher deals the less on with each group. 

- The teacher will a lways be conscious that the 

purpose of reorganizing the class is to e nsure the 

maximum amount of vocal participation by each pupil. 

By using the group method of answering individually, 

the t eache r can be sure that every pupil has spoken 

during the lesson. 

- The teac h e r checks the full participation of the 

individuals in each group and assesses whether 

each individual in the group understands the lesson 

or not. 

The t eacher gives appropriate directions to the 

group leaders to do a nd lead the activities in their 

own group as the teacher did. 

The Role o f the Group Leader 

The group leader acts a s a co- ordinator of the group 

a nd checks whether or not the individual in a group 

fully participates in the activities . 

- The group l eade r implements the instructions given 

by the t eacher to the group. 

- All the groups in the class work at the same time. 

- Within each group , the pupils speak and read 

individually. 

o 0 0/0 0 0 
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The great advantage of the group method is the 

amount of supervised practice that each individual 

pupil obtains. 

The slower pupil is helped by one the quicker 

pupils and has the chance of contributing to the 

group. 

The slower pupil is prevented by the other membors 

of the group from repeati ng mistakes. 

APpeNDIX 8. 

LESSON (for grade 3) 

Aim of the lesson 

To teach: stand up, sit down, come here , go back. 

Steps in presenting thp lesson 

I . Introduction (5 minutes) 

The teacher takes 5 minutes t o introduce the items above. 

1. Teacher to class :'stand up ', sit dow n, come here 

go back , 

2. Teacher controls this exercise 

Group A to Group 8: 'stand up, sit down, 

Group C to Group D: 'st and up, sit dO\vn , 

3. Teacher places chair infront of the room, 

student comes forward. 
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Teacher to student 1: sit down , stand up, 

come h e re, go back ' 

Student 2 : come here , sit down, stand up, 

go back continue with several stude nts. 

4. Stude nt plays t eache r a nd gives the commands 

t o the other students. 

student 1 t o student 2 

student 1 to student 3 

sit down , stand up e tc. 

(vary commands) 

II. Chorus (5 minut es) - The t eache r gives clues using 

flash cards, word cards, gesture s and objects in 

class a nd the whole group repeats a ft e r the teacher. 

III. Group-teache r and student (15 minutes) 

Th e teacher t a kes up each group and pr acti s es the 

words using flash cards, wo rd cards, and obj ec ts in 

the c l a ss-room checking the performances o f each 

stude nt. 

IV. Individual Mastery (15 minutes) 

Individual students with the help of the group 

l eaders pract ise the words introduced by the teacher 

using word cards , games , pictures , flash cards etc. 

Th e teacher supervis e s each group g iving assistance 

by go ing from o ne group t o th e other. 

o 0 0 / ~ 0 0 
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LESSON (for grade 3) 

Aim of th e lesson 

To teach: run , walk , jump. 

Steps in presenting the lesson : 

I. I ntroduction (5 minutes) 

The t eacher takes 5 minut es to introduce th e items above. 

1. Teacher brings forward a bright student and t el ls 

him, in the vernacular, to ru n (s lowly) accross the 

front of the room. Then the teacher says in English 

to student, 

times. 

Th e n say 

1: ' Run ' . Repeat the word ~ several 

' stop running ' and s t op the student. 

repeat: 'Run'/ stop running' 

2. Practise the pronunciation with the class. class to 

studcrt 1: ' Run ' /stop running ' 

3. Repeat this I,i th walk 

~ 

4. Mixed practice : 

'walk/ ' stop wa l king' 

jump/ ' stop jumping ' . 

Teacher to stUdent 1 : stand up/come here/walk/ 

stop walking/ jump/ stop jumping'. 

II. Chorus (5 minutes) - the teacher gives clues us ing f l ash 

cards, wcrd gestures and picture cards a nd the whol e group 

r epeats after the teacher. 

'[ 
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III. Group - teach e r a nd stud e nt (15 minutes) Th e t eacher t a k e s 

up each group a nd practis ~s the words using flash cards, 

wo r d cards ch e cking the perfo rmances o f each stud e nt. 

IV . Individual mastery ( 15 minutes) 

Individual stud e nts with th e help o f th e group l eade rs 

prac tise the wo r ds jntroduced by the t eacher using word 

cards , games , pictures , f l ash cards e tc. Th e t each e r 

super-vises each group giving assistance by going f r om 

o ne group t o the o the r. 

L~SSON (for grade 3) 

Aim of the Lesson 

To teach writ ing Y/ y, I/i 

wh o is it 7 (with a game ) 

Ste ps in presenting the lesson 

I. I n troduction (5 minutes) 

The t each e r tak es 5 minut e s t o introduce Y/y , I/i and 

who is it ? 

1. ~raw lines o n the blackboa rd. 

2. Demonstrate th e lett e rs Y a nd y. Stud e nts writ e th e 

l e tt e rs in th r. ir e xerc is e books. 

3. Repeat this method for I/i 

II. Chorus (5 minutes) - The t eache r g ive s clues usin g flash 

cards for the l etter s 

teacher. 

a nd th e groups r~pea t afte r the 

. . . / . . . 
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The teacher sends some students out of the room from 

one group. After they are outside, the teacher explains 

in the vernacular that student 1 will knock on the door, 

and the class says: 'who is it 7' 

Example student 1 knocks o n the door 

class asks : who is it ? 

student 1 enters the room. 

Teachers asks. 'Is it Lemma?' (wrong name) 

class says: No, it ' s Abeba. ' 

Repeat with other students. 

III.Group- teacher a nd student (15 minutes) 

The teacher takes up students from each group and 

practises each of the lcttprs to write it o n the blackboard 

and say it to the class. Using letter cards , the teacher 

asks students in each group to say the letters. 

IV.Individual Mastery (15 minutes) 

Individual students with the help of the group l eaders 

practises the letters by writing them on the blackboard 

and in their exercise book. The students play the game 

who is it ? by taking the place of the teacher, in the 

game. 

Homework 

Students practise writing the letters and words learned • 

. . . / ... 
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LESSON (for grade 3) 

I. Introduction - 5 minutes 

Aim - to teach present continuous Tense with the "known H 

vc-' rbs. 

- to teach he and she as subject pronoun. 

Steps in presenting the lesson : 

1. The teacher brings forward o ne student. 

Teacher to student 

Teacher to class 

class answers 

'Beke l e , walk to the door ' 

' What is Bekele doing 7' 

'Bekele is walkinq to the door.' 

2. Teacher gives several words studied rreviously (run, 

jump, write) and have students do the drill. 

3. The teacher brings forward one boy and gives command. 

Teacher to the student: 'Kebede , jump.' 

Teacher to class: 'What is Kebede doing now 7 ' 

Class a nswer s : 'Kebede is jumping now.' 

Teacher substitutes : 'He is jumping now.' 

Teacher r~peats this m~thod, demonstrating with a girl. 

When substituting for the girl's name , teacher says:she 

II. Chorus (10 minutes) 

The teacher gives clues using appropria t e pictures 

a nd flash cards for the items in the lesson a nd the 

whole class repeats the words and sentences several 

times. 

. .. / . " . 
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III. Group- teacher and students. (10 minutes) 

The teach e r takes up each group And practises the words 

usi ng flash cards and pictures checking the performa nce 

of each student. 

IV. Individual Mastery (10 minutes) 

Individual students with the help of th e gro up leaders 

practise the words introduced using the word cards 2nd 

pictures for she and he. The teacher ' s job wi l l be to 

check the activities of students in each group. 

LESSON (for grade 3) 

I. Introduct i on - (5 minutes) 

Aim - to teach commands open/shut/as commands with Present 

Continuous Tense anrl to teach writing T/t, A/a. 

Steps in teaching the lesson 

1. Teacher revises " known " comma nds 

run/wa l k/wr ite/stand up/sit dow n etc. 

2. The teacher ~oes to the classroom deor , and as he opens 

it he says " I ' am openi ng the door " ; and repea t s this 

several times. He then shuts the doer, saying: ' I am 

shutting the door' several times. 

3. Teacher gives command to student 1 ' ope n t he door ' and 

gestu r es to help give the meaning. Then he commands 

'shut the door' .a nd gestures to the student. Repeat 

with s e veral students. Make the class r e peat the 

commands ,ftor you. 
. .. / ... 



Teacher to student 2 : open the door ' 

Class repeats ' open the door ' 

Teacher to student 2 :'shut the door' 

Class repeats : ' shut the door' 

4. Draw lines o n the blackboard. 

5. Demonstrate the letters T - t 
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students write a row of them a nd say ' tea ', ' tea' as 

they write. 

6. Repeat this method for A-a. 

II. Chorus (10 minutes) 

The teacher gives clues using pictures, word cards and 

flash cards and the wllole class repeats the words and 

sentences several times. 

III. Group-teacher and students (10 minutes) 

The tcocher takes up each group and practises the words 

using flash cards, word c~~ds etc. checking the performances 

of the group. 

IV. I ndividual Mastery (10 minutes) 

Individual students with the help of the group leaders 

practise the words and the letters introduced by the teacher 

using the word cards and flash cards. 

Practice : group leader to student 1 

' open the door ' 

'group leader to the group ' 

'what is he/she doing now l ' 

••• / .. G 0 
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The group me mbe rs say : He/she is opening th e 

door now. 'H epca t, using ' shut the doo r' with all the 

groups. 

• s tudents say 'ay,ay' as th e y writ e A- a 

Students practise "/riting th e "lords Am and Take 

Homework Students practise writing th e new letters and 

words th e y h a ve learned . 

L~SSON (for grade 3) 

Aim to t each Prese nt Continuous Te nse with to the blackboa rd, 

to the door , to th e tabl e , to the window and to t each 

writing K/k a nd L/l. 

I. Introduction (5 mi nut os) 

1. Teacher brings 1 student to the front o f the room. 

Teacher gives commands 'Le mma, walk to the door,' 

'Le mma, run to the window. ' 

'Lemma, wa lk to the table. ' 

Make ges tures to th e stUde nt so th~t he does th e a ction 

you want. 

2. Choose a nother studen t . Gi ve comma nd , and class repea ts. 

3. Drill these pharases : ' t o the door/to th e window/to the 

blackboard/to the tab l e. ' 

4. Teac h e r brings 3 stUdents to the fr o nt of th e room, 

Teach e r to student 1. ' Mohamm e d, walk to th e door ' 

Teacher to class ' What is Mohammed doing 7 ' 

Class responds : '~ lohammed is walking to th e door.' 
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Teacher to student 2. ' Almaz , run to the window' 

Teacher to class ' what is Almaz doi ng 7' 

Class answers :'Alrraz is running to tho window' 

continue with other stude nts. 

5. Draw lines on th e blackboard or use strip blackboard 

6. Demonstrate the letters K - k and L - 1 students write 

a row of them and say ' Kay , Kay ' and ' ell, ell ' as 

they write. 

II. Chorus (10 minutes) 

The teacher gives clues using appropriate word cards for 

phrases like to the blackboard , to the door, to the table, 

to the window etc. and students repeat or reads the phrases 

from the word cards several times. 

III. Group-teacher and students (10 minut e s) 

The teacher tak e s up each group and practises the phrases in 

the present continuous tense of the known verbs . 

IV . Individual Mas t ery (10 minutes) 

Ind i vidual students with the help of the group leaders 

practise the words introduced using appropriate flash cards , 

word cards ~nd games. The teacher checks and supervises 

the groups and the individuals in the groups and gives 

assistance as needed. 

Homework stude nts practise the ne w letters and phrases 

they have learned. 

o 0 0/. • • 
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LeSSON (for grade 3) 

Aim to teach commands Push/pull and to teach writing M/m, 

N/n. 

Steps in presenting the lesson 

I. Introduction (Sminutes) 

The teacher takes 5 minutes to introduce the items above. 

1. Teacher quickly revises known commands: run/walk/write/ 

stand up/sit down/etc. 

2. Teacher goes to the table or chair and then he pushes 

and pulls the table or the chair as he says I push the 

table or chair and I ~ the table or chair. He may 

say 'I am pushing the table' and ' I am pulling the 

table ' as he does the action several times. 

3. Teacher gives command to student 1 , 'pull the table' 

and ' push the table ' and qestures to help give the 

meaning. Repeat with several students. Make the class 

repeat the commands after you . 

4. Draw lines on the blackboard or use strip blackboard 

to demonstrate M/m, and N/n. 

Students say 'em , em ' and ' en , en ' as they write the 

letters. Students practise writing these words : 

Mamo and Nile ----- -----

II. Chorus - (10 minutes) 

The teacher gives clues using pictures word cards or flash 

cards for the ,,,ords push and .!2.ill and the whole class 

repeats the words several times. 



92 

III. Group - teacher and students (10 minutes) 

The teacher tak e s up eac h g r oup and practises th e words 

using cards and pictures e tc. checking the performances 

of the group. 

IV. Individual Mastery (10 minutes) 

Individual stude nts, with the help of the group leaders 

practise the words and th e letters introduced by the 

teacher using th e word cards and flash cards. The teacher 

supervises each group giving assis tance to individuals a nd 

to the g roups. 

Homework : Studen t pr actise writing the ne w letters a nd 

words they have learned . 

LESSON (for grade 3) 

Aim of the l es son: to teac h hold/put and to teach writing 

B/b , Pip and D/d. 

Steps in presenting the lesson 

I. Introduction (10 minutes) 

The teachers take 5-10 minutes to introduce th e items 

and the letters. 

1. Th e t eacher brings seve ral students t o th e front of 

the r oom. 

Teach e r demonstrates Teach e r to student 1 ' Hold the 

book. ' 

Teacher to stUd e nt 2 'Hold th e bag. ' 

Teach e r to stud e nt 3 ' Hold the pen. ' 

continu e with many other examples . 
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2. Teacher brings forward o ne stude nt. 

Teacher demonstrates : 'Put the book here ' and the 

teacher pl aces th e book. 

TeA ch e r demonstrates: ' put the book there' and th e 

tea cher places th e book on th e table away fr o m the 

student. He rep eA ts with other objects unt i l th e student 

und e rst a nds and can do the action. 

3 . Th e teacher brings 3- 4 students forw a rd: 

Teacher to student 1 : ' Hold the book/put the book 

there ' • 

He continues with other examples. 

4. Th e teach e r draws line s o n the blackboa rd or uses 

strip blackboard a nd demonstr a t p s th e lette rs S/b 

a nd D/d. 

II. Chorus (10 minut e s) - Th e t ea che r gives clue s using word 

c a rds, fl a sh cards , e tc. f o r th e wo rds and l e tt e rs. 

As th e tea cher d e monstrates th e words , the whole class 

repeats the appropriate r e spo nses s e ve ral tim e s. 

III. Group- teach e r and student (10 minut e s) 

The t eache r takes up e a ch group a nd practis e s the wo rds 

using t he word cards and pictures which show objects 

being held, put, pushed , pulled e tc. checking the 

performances of th e groups. 

IV. Individual Ma stery (10 minutes) 

In div idua l students with the he l p o f th e group leade rs 

practise the wo r ds a nd th e l e tt e rs introduced by th e 

• • • / 0 • • 
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teacher, using the word cards and flnsh cards. The 

teacher supe rvises each g r oup giving ass is tance to 

individuals and to the groups. 

Homework : Students pr.act ise writi ng the new l etter and 

words they have learned. 

APPENDIX C 

LESSON (for grade 4) 

Aim of the lesson : 

To teach the usc of going to, to t each write on the 

blackboard , write with a pen , write with a pencil and 

write in the book. 

steps in presenting the lesson 

I. Introduction (10 minutes) 

The teacher takes 10 minutes to introduce the above phrases. 

The teach e r uses the following table to practise going to. 

I am run 

You are jump 

He/she is going to stand up 

We a r e sit down 

They are eat 

open the door 

shut the door 

Example : 

Teacher 'she is going to ope n the door' 

Class repe a ts: 'sh e is going to open the door ' 

Individuals r epen t. 
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Teacher I ea t I 

Cl as s ' she is goi ng to ca t ' 

Tencher ' they ' 

Class 'they a r e going t o eat ' 

Individuals rep~nt 

This continues. 

2 2. Teacher Demonstration 

Te;)cher 'I am goi ng to writ e o n the blackboa r d . ' 

Teacher calls students forward 

Teache r t o class: 'H e is going to write o n the 

blackboard. ' 

Class repea ts: 'H e is going t o write o n th e blackboard' 

Student: ' I am going to wri te on the blackboard.' 

3. The teache r repeats the methodology to demonstr;)te and 

practise: Write on the blackboard , writ e o n the paper , 

writ e with a pen, writ e i n a book , writ e with a pe ncil. 

II. Chorus (5 minut e s) - Th e t eac her gives clues using word 

cnrds for th e phra s e s in this l e sson. Students are h e lped 

to give the proper r e spo ns e s as they a r e shown wo rd cards 

a nd the corre ct responses a r e repea t e d s e veral times. 

III. Group- t eache r nnd stude n t (15 minut e s) 
, 

The t eacher t akes up each group and r- r act i ses the words 

and phrases using word cards . 
I 

The wh o l e c l as s r epeats 

when the t each e r shows the complete s~n t ences o n strip 

blackboards. 
. . . I ... 
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The group leaders will be given tabl es , word cards, 

and strip blackboards and each g r oup in the classroom 

will practise writing on the str ip black-board, 

writing on the pnper, writing with a pen , writing in 

a book etc. led by the group leader. The teacher 

supervises and gives assistance by going from one 

group to the other. 

IV. Individual Mastery (10 minutes) 

Individual students in each group will practise the 

items in the lesson using word card, flash cards, st rip 

bl l ackboards and games (how to form a complete sentence 

f rom the separate word cards). The teacher supervises 

each group giving assistance by going from one group to 

the other. 

LESSON (for qrade 4) 

Aim of the lesson: Reading - writing 

To teach t all/short/fat/thi n/big/ small 

I. Introduction (10 minut es) 

1. Teacher draws representative figures for the word 

tall, fat, big, short, thin, a nd small on the blackboard 

or cards and writes thpse sentences : 

a) This boy is tall. 

b) This man is fat. 

c) This s t one is big. 

o 0 n / D C 0 
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dl This is short 

ej This man is thin. 

f) This stone is small. 

2. Teacher reads each sentence aloud showing the 

appropri ate picture cards. Class reads a l oud. 

II. Chorus (5 minutes) 

The teacher gives or shows pictures of tall,fat , big, small, 

thin,and short objects and students are helped to give the 

correct responses as they see the pictures and the r esponses 

are repeated several times by tile class. 

III.Groue-teacher and student (15 minutes) 

The teacher takes up each group and practises the adjective 

by reading the sentences from the blackboard when the picture 

for a particular adjective is shown. Individuals and groups 

practise r eadi ng the sentences aloud. 

Teacher arranges the flash cards on the table. 

big, small, fat, tall, short , thin. The teacher erases the 

adjective (the flash cards) from each sentence. Teacher 

calls on students to com e forward and choose the correct 

flash card (adjective) to complete each sentence. 

This man is fat. 

The teacher writes the adjectives on th e board if 

the student is correct. 

. . . I . . . 
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IV. Ind i vidual Mast e ry (10 minutes) 

Individua l students in each group will practise the ite ms 

tall , fat , big , short , thin ~nd small with pictures a nd 

flash cards by th e help of the group leade r. Stude nts 

will dr a w ~ppropriate pictures in th e ir e xe rcise notebook 

for ea ch o f the above adjectives. Th e teachrr supe rvis e s 

each group gi ving assist a nce by going from o ne group t o 

the other. 

LE~SON (for grade 4) 

Aim o f th e l e sson: to teach sleep , dance , kick the ball , £EX 

pl a y a g ame , a nd sing. 

Ste ps in pres e ntinq the lesso n 

I. Introduction (10 minutes) 

The t eac he r t a k Es 10 minutes to introdu ce th e above words 

a nd phrases. 

1. Th e t each e r introduce s the above words by sayi ng each 

wo rd a nd ph r ase as h e shows appropri ate pictures or 

obj e cts. 

Note To t ~ach playa g ame , students can throw a nd 

catch th e ball , or the t each e r can bring in 

the game ' gebe t a' 

2. Teacher demon s tra tes actions ' I a m slee pi n g ' 

Class r e pea ts: ' YOu are sleeping ' . 

Te ach e r t o class : ' s l ee p ' 
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Class pretends to sleep , wi t h eyes closed 

' We are sleeping. ' 

Teacher repeats method: dance , kick the ball , cry , 

playa game , sing. 

3. Teacher calls a student forward and gives him a command. 

Teacher to student 1 : ' Dance ' 

Teacher answers: ' He is dancing ' 

Teacher to student ' What are you doi ng 7 

Student 1 'I am dancing.' 

Change students , and repeat for: sleep , kick the ball , 

sing and playa game. 

4. Teache~ gives mixed commands to pairs of students. 

Example Teacher to student 1 and 2 : ' Playa game. ' 

Teacher to class ' What are they doing' 

Class : ' They are playing a game. ' 

Teacher to student 1 and 2 

' What are you doing 7 ' 

Students 1 and 2 : ' We are playing a game. ' 

Continue with other commands from this lesson . 

II. Chorus - (10 minutes) 

The teacher gives clues using word cards and pictures for 

the items in the lesson and students say the words and 

phrases aloud . 

III. Group-teacher and students (10 minutes) 

The teacher takes up each group and practises the words 

and phrases using picturcs, flash cards and games. 

. . . / . . . 
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The group repeats the words and phrases in sentences. 

Each stud e nt practises the items in the l esson, making 

appropriate gestures. 

IV. Individual Mastery (10 minutes) 

Every stud e nt in each group with the he l p of the group 

l eader practises with the given word cards , pictu r es 

a nd flash cards. The teacher will check the activiti es 

and performances of students in each group a nd .give 

assistance by going from g r oup to group. 

LESSON (for grade 4) 

Aim of the l es son : 

To teach: bed, get up, work, 

I. Introduction (10 minutes) 

1. Teacher shows pictures for words such as bed , 

drawing showing the position of the person on a bed , 

a nd says pointing to the bed ' This is a bed .' 

Teacher says the words for the pictures class 

r epeats 'This is a bed .' 

Teacher points to the ma n: ' He is sleeping. ' 

Teacher 'T he man is sleepi ng o n the bed. ' 

Class repeats; ' The man is sleeping on the bed. ' 

Note: In English, we say both in the bed a nd on the bed. 

2. Teacher makes a drawing showing a person getting up 

from a be d. Th e teacher points to th e drawing and says: 

' He is getting up.' 

• 0 0/0 0 0 
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3. Teacher points to the drawing and says: 

'He is working ' 

Class repeats ' He is working' 

4 . Teacher calls individual students and makes them 

point to each drawing and tell the class what the 

man is doing . 

II. Chorus - (10 minutes) 

The teacher gives clues using word cards, flash cards , 

and drawings and students say the word as they see 

the drawings. 

III. Group-teacher and student (15 minutes) 

The group leaders are given the appropriate teaching 

aids und direct tons so that they are ab l e to help 

other members in each group to carryon the activities . 

The teacher takes up ~ach group and practises the 

words using flash cards, drawi ngs and checking the 

performance of each student. 

IV . Individua l Mas ter (10 minutes) 

Individual students in each group will practise using 

the given aids with the help of the group l eader . The 

duty of the teacher will be to supervise a nd to check 

and give assistance when he finds it necessary. Students 

in each group will be given directions t o play games 

inorder to give them practice, so that th e individual 

student will master the items in the lesson. 

e e • / 0 G 0 
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LESS~O~N~ __ ~(~f~o~r~g~r~a~d~e~4~) 

Aim Reading a nd writing wo rds from wall ch a rt to practise 

th e Pre s e nt Continuous Te ns e . 

I. Introduction (10 minut es ) 

1. The t eacher puts th e chart which contains animals lik e 

goats, a donkey running, a came l wa lking , a s heep d ~ i n king 

a cow ea ting e tc. 

2. That teacher a sks the class what they see i n the wall cha r t. 

3. The teach e r a sks th e class the following questions: 

' What is this?' , ' \~ hat a r e th e se? , ' Wh a t is the goat 

do ing 7 ' ' Wh a t is th e sheep/came l /do nkey/cow doi n g 7 ' 

4. Class r eads s e nt e nc e s from the wa ll chart : 

The goa ts are jumping. 

The donkey is runnin g . 

The camel is walking. 

The sh eep is drinking . 

• The cow is e<:l ting. 

II. Cho r us - (5 minut e s) 

Th e t each e r give s clu e s using word c a rds , strip blackboard 

a nd pictures of the animals and th e class repe a ts appropriate 

sent e nces f o r each p icture in the chart. 

III. Group- teach e r and studen t (15 minutes) 

The teacher tak e s up each group a nd practises the words 

goats , do nk e y , camel, sh eep , cow, jumping, running, walking, 

d rinking a nd ea ting. Th e group r epea ts o r r eads th e word 

cards and flash c a rds. Students write the s e nt e nces in 

their pxprcise note book. 



103 

IV. Individual Mastery (10 minutes) 

The individual students in each group will practise the 

words in this lesson using word cards , strip blackboard, 

flash cards with the h e lp of the group l eaders. 

The teache r gives help for each group and individual 

students. 

LSSSON (for gra de 4) 

Aim: to introduce the days of the week. 

I. Introduction (10 minutes) 

1. The teacher e xplains in the ver nacular t h at there a r e 

7 days in a week . 

2. Tc)acher to class : ' A week has 7 days.' 

Class r epeats : 'A week has 7 days. ' 

Teach0r asks class ' How many days has a week l ' 

Class: ' A week has 7 days. ' 

3. Teach e r showi ng word cards f o r days of the week and 

ask s : ' Wha t are they ? ' ' Monday/Tuesd a y/Wednesday / 

Tursday/Friday/Saturday/Sunday. 

4. Class learns the days of the week by r epea ting the m 

lik e this : 

Teach Ar 

Class 

Teache r 

Teache r 

Class 

' Monday , Tuesday ' 

' Monday, Tu e sday ' 

' Ivednesday' 

' Monday,Tuesday , Wednesday ' 

'Monday,Tu e sday , Wednesday ' 
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Note Each day, from now on, ask the children 

what dny it is and soon they will know 

the dnys of the week. 

II. Chorus - (10 minutes) 

The teacher gives clues using word cards for each of 

the days of the week and students read the words. 

III. Group- teacher and students (10 minutes) 

The teacher takes up each group and practises the days 

of the week. The teacher shows the flash cards for 

each day starting from Monday , Tuesday , Wed nesday , 

Thursday , friday , Saturday , and Sundny and shows the 

corresponding numbered card 1 , 2,3 , 4 , 5 , 6 , and 7. 

The teacher checks for the correct pronunciation of each 

student when dealing with each student of the group. 

IV. Individual Mastery (10 minutes) 

Individual students with the help of the group leader 

practises the days of the week us ing flash cnrds , games 

and songs. The tencher checks the performance of the 

students nnd gives assistance to each group. 

LESSON (for grade 4) 

Aim: to teach home, to school , outside , i nside 

I. Introduction (10 minutes) 

1. The teacher shows single pictures for each of the 

words or hangs a chart which cont~ins pictures for 

each of the wo rds in the lesson. 

, 
."o/e"o 
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2. The teacher s~ys 0Rch of the wo rds by pointing t o 

th e picture o f the words. 

3. As the teach e r points to different pictures, the 

class says th e words. 

4. The teach e r again by pointing to th e single 

pictures Sct ys 

'Th e boy is going t o school. ' 

The stud e nts repeat: The boy is goi ng to school. ' 

The teach e r snys : 'The boy is going to },i s hous e o , 

tThe boy is goi ng home. , 

The stude nts repea t the s e ntc nc e so 

5. The teach e r showing pictur e s for th e words inside - ----

a nd outsid e says 'The boy is inside th e house.' 

' The boy is ou tside the house. ' 

The students repeat after the 

teacher. 

6. The teac h e r to class , I am going ouside. ' 

II. Cho~ (5 minutes) 

The teach r. r gives clues using the pictures and the 

stUdents repea t. 

III. Gr oup- teach e r and stUde nt (15 minutes) 

The teacher takes up each group and practises the 

words using the pictures checkj.ng th e pronunaiation 

of the stUdents . 

IV. Individual Maste ry (15 minut e s) 

Individual students with th e help of the group leader s 

practise the wo r ds a nd the s e ntences explained by 

the t eacher using the pictures , flash cards and games. 

Th e t e ach e r supervise s and qives assistance . 



APPENDIX D. 

R~ndom distribution of students in 

two Groups Through Systematic Sampling 

Experimental Group Control Group 

1 240 9 248 

17 256 25 264 

32 272 40 280 

48 288 56 296 

64 304 72 312 

80 320 88 328 

96 344 104 336 

112 360 120 352 

128 376 136 368 

152 392 144 384 

168 408 160 400 

184 424 176 416 

192 440 200 432 

208 456 216 448 

224 472 232 464 

106 
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APPENDIX E 

Pre - test for grade 3 

A. Oral Test 

Both tests are done at the teacher ' s desk. 

1. Say 'good morning' / 'good after noon.' 

If the stud e nt ans wers - give (1) point 

2. Give command ' point t o ' -- (two it ems). 

vocabulary ; tabl e , window, blackboard , door, chair 

give (1) point for each correct answer 

3. Give three of the following commands. 

sit down, standup, come h e re, go back, 

give (1) point for each correct answer 

B. Writing Test 

1. Give two letters capital o r small and ask the 

stud en t t o write them. 

Give (1) point for each correct answer . 

2. Ask the student t o write his/her name. If correct, 

give (2) points. 

Name Greetings ' Point to' 'Commands ' Letters Name Total 
1 point 2 points 3 points 2 point 2 point 10 
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AP PENDIX - F 

Pre- test for grade 4 

Name Number ----- Group 

Choose the correct answer a nd wr i te t h e let t er 

10 A ma n has eyes 

A. one i3. two Co three 

2. Kebede one book 

A. has B. have C. are 

3. We boys 

A. are B. is C. am 

4. They __ girl.s 

A. am B. are C. is 

5. The book is the table 

C. at A. is B. on 

6. i"ly name ___ Ke b ede 

A. is B" are Co am 

7. I a student 

A. is B. am C. are 

8. Kebede has two A. 

9. these books ? A. 

10. it a book ? A. 

110 Give the to the teacher 

A. 

12. the pen from me A. 

13. I a book A. 

14. This is egg A. 

15. yo u two eyes ? f, • 

Pen B. pe n s 

Is B. Are C . 

I s B. Are C. 

book B. sitdown 

Bri ng B. Take 

has B. have 

a B. an 

Have B. Has 

Am 

Am 

C.standup 

C. Give 

C . am 

C. Are 
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APPENDIX - G 

Grade 3 Pre- test r esults of Experimenta l and Contro l Gr oups 

Schools E.G. C.G. t:oGo C.G. E.G. C.G. SP t - comp 

X X S2 S2 

I N = 30 N = 30 4.2 4 . 06 1.33 1.44 1.17 1.2 

II N = 30 N = 3 0 4. 1 3 4.16 1.11 0.89 1.1 1.03 

III N = 30 N = 30 4.4 4.52 1.69 1.82 1. 34 1. 76 

IV N = 30 N = 30 6.1 5. 7 1. 97 1. 34 1.2 1. 45 

V N = 30 N = 30 6.9 6.5 2.2 1.8 1.4 1.9 

VI N = 30 N = 30 5 . 8 6.6 1.3 1.86 1.45 1. 93 
~-.-- .- ~- -------- ---- - - - - - - -- --- ---

t - tab Significance 

2.0 i nsignificant 

2.0 insignificant 

2 . 0 insignifica.nt 

2.0 insignificant 

2 . 0 i nsignificant 

2.0 insignificant 
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APPENDIX - H 

Grade 4 Pre - test r e su lts of Experimental a nd Control Groups 

Schools E. G. C.G. E.G. C.G. E.G· ICG . SP t comp 
X - X 52 52 

I N = 30 N = 30 7.1 6.4 1.8 2.0 1.4 1.88 

II N = 30 N = 30 6.5 5.5 2.54 2 .3 4 2 .11 1.65 
III N = 30 N = 30 5.4 4.8 3.3 2.32 2 .1 9 1 . 44 

IV N = 30 N = 30 5.13 4.15 2.26 2.03 1.6 1. 78 
V N = 30 N = 30 6.2 5.6 2.48 2.36 2.1 1.98 
VI N = 30 N = 30 4.5 4.2 1. 22 1. 26 1.11 1.11 

It-tab Significance 

2.0 insignific a nt 

2.0 insignificant 

2.0 insignificant 

2 . 0 insignific a nt 

2.0 insignific a nt I 

, 

2.0 ins i gnifica nt 
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Post - test for Grade 3. 
Read th e sentences and match 
them with the pictures. 

1. Th e ma n is pushing the table 

-'--

2. Th e b o y is running 

3. It is a table 

4. It is a d oo r 

5. He is holding a book 

If 

03 

1 ~rr 
~ \~ 

I ,/ . 
. ~c~ I 

6. It is a window RYR 
7. He is sitti ng 

0.1 

8. It is a book 
1 ".~ 

~ ~ijn 
9 . It is a cow 

10. It is a chair 

3 
.~ 
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) 12 APPENDIX J 

Post-test for Grade 4 
Read the sentences a nd match them with th e pictures 

1- What is big ? 
A 8 

~ - I I ' ) 

G lrJ( , 
~ 

2. This man is fat «5\ n "-

Aj\ B l;\l 
3. She is writing with c.? O~7J~" '" a pe n • '1"--_ _ . '-...-'­

'"-<.~ , ,----"~c. 
o • '/ 

1 '·\~"."r~:.·.~ .. \_" l :t 4. The boy is II 
kicking the ball (\J-r)f»J -

\, - - ' . 
~.-,-,~ -

5. Th e man is sitting 

6. She is going 

7. He i s working 

c 

5 

c 

(~ 

01V 
l' .. , , \I ' 

\ /' 
; { 
w 

."~ .~ - . 

~ 
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111 8 . Thi s is a bed 

9. The donkey is running · 

10. The sheep is drinking 

11. Th e re are two goats 

/ 0 12. The camel is walking 

13. The cow is eati ng 

14. How many days has a week? II 
C / '6 

15. What is the second day of th e week 7 
a) Tuesday b) Wedn e sday c) Thursday 
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Appendix 1<1 

School I Grode 3 Experimental and Control Groups 

Experimental group 

Scores x- x ex _R )2 
7 

7 

8 

7 

7 

6 

5 

7 

6 

7 

6 

7 

6 

7 

8 

7 

6 

5 

8 

8 

7 

8 

10 

-0.13 

- 0.13 

0.87 

- 0.13 

- 0.13 

-1.13 

-2.13 

- 0.13 

-1.13 

-0.13 

-1. 13 

-0.13 

- 1.13 

-0.13 

0.87 

- 0.13 

-1.13 

-2.13 

0.87 

0.87 

- 0.13 

0.87 

2.87 

7 -0.1 3 

9 1.87 

10 2.87 

10 2 . 87 

5 - 2.13 

6 - 1.13 

7 - 0.13 
214 

R ~ 7.13 

0.02 

0 .02 

0.76 

0.02 

0.02 

1.28 

4.54 

0.02 

1.28 

0.02 

1.28 

0 .02 

1.28 

0.02 

0.76 

0.02 

1.28 

4.54 

0.76 

0.76 

0.02 

0.76 

8.24 

0 . 02 

3.50 

8.24 

8.24 

4 . 54 

1. 28 

0.02 
53.65 

S2 ~ 1.85 

Control Gro up 

Scores x- x ex _R) 2 
6 

"6 

7 

6 

6 

5 

5 

6 

6 

5 

6 

6 

5 

6 

8 

7 

6 

4 

7 

7 

6 

5 

10 

- 0.43 

-0.43 

0 . 57 

- 0.43 

- 0 . 43 

- 1.43 

- 1.43 

- 0.43 

-0.43 

- 1.43 

- 0 . 43 

- 0.43 

- 1 . 43 

-0.43 

1.57 

0.57 

-0.43 

-2.43 

0 . 57 

0.57 

- 0 . 43 

- 1.43 

3.57 

7 0.57 

9 2 . 57 

9 2.57 

10 3.57 

5 - 1.43 

6 - 0.43 

6 - 0.43 
193 

x ~ 6 . 43 td.94 

0.18 

0.18 

0.32 

0.18 

0.18 

2.04 

2.04 

0 . 18 

0.18 

2.04 

0.18 

0.18 

2.04 

0.18 

2.46 

0.32 

0.18 

5.90 

0.32 

0.32 

0 . 18 

2.04 

12.74 

0.32 

6.60 

6.60 

12.74 

2.04 

0.18 

0.18 
63.22 

2 S ~ 2.18 
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Appendix K2 
Schoo l 11 Grade 3 Experimenta l and Control Gr oups 

EXEeri me nt a l Gr ou l2 Con tro l Gr ou l2 Sco£,."".§., .. ___ x - x ex _x ) 2 Scores x- x ex_x)2 
6 -102 1044 5 - 105 2025 6 - 102 1044 6 - 005 0 025 5 -2 02 4 084 4 - 2 05 6 025 10 2 08 7 . 84 10 3 . 5 12.25 9 10 8 3.24 8 105 2.25 9 108 3.24 9 2.5 6025 7 - 002 0004 6 - 0.2 0.25 10 2 . 8 7.84 10 3 . 5 12.25 8 0.8 0.64 8 105 2.25 7 -002 0004 6 - 0.5 0 . 25 8 0.8 0 . 64 7 0.5 0.25 7 - 0.2 0.04 7 0 . 5 0.25 5 -2.2 4.84 4 - 2.5 6 . 25 7 - 0.2 0.04 6 - 0 . 5 0.25 7 - 002 0004 7 0 . 5 0025 9 108 3024 8 105 2 025 7 - 002 0004 6 - 0 05 0.25 6 - 102 1044 5 - 105 2.25 7 -0.2 0004 6 - 0 05 0.25 7 - 002 0004 6 - 0.5 0 . 25 7 - 0 . 2 0004 7 005 0.2 5 6 - 102 1044 5 - 105 2 . 25 7 -0 02 0004 7 005 0 . 25 6 - 102 1044 5 -10 5 2 025 6 - 102 1044 5 - 105 2 025 7 - 0.2 0 004 6 - 0 05 0025 7 - 0 . 2 0 004 6 - 0 . 5 0.25 8 0 08 - 0 . 64 7 005 0025 8 008 0 . 64 7 005 0.25 7 -0 . 2 0 004 6 - 005 0 . 25 216 

4608 195 
39.0 X = 702 2 

X S2 
S =1061 = 6.5 

1. 3 4 t= 2033 = 
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Appen dix K3 
School III Grade 3 C;xEerimental and Control GrauE 

C;xEerimen t al GrauE Control GrauE Scores X X <X _X) 2 Scores X- x <X_X) 2 
10 2.57 6.6 5 -1.36 1.84 9 1. 57 2.46 6 - 0 . 36 0.12 9 1. 57 2.46 9 2.64 6.96 8 0.57 0.32 7 0 . 64 0.40 8 0.57 0.32 5 - 1.36 1.84 10 2.57 6.60 8 1.64 2.68 8 0.57 0.32 7 0.64 0.40 6 -1. 43 2.04 6 - 0.36 0 .12 4 -3.43 11. 76 4 - 2 . 36 6 . 96 6 - 1.43 2.04 6 - 0.36 0.12 8 0.57 0.32 8 1.64 2.68 7 -0.43 0 . 18 7 0 . 64 0.40 8 0.57 0 . 32 8 1.64 2.68 6 -1.43 2.04 4 - 2 . 36 6.96 7 - 0.43 0.18 7 0.64 0.40 S 0.57 0.32 7 0.64 0.40 8 0 . 57 0.32 6 - 0 . 36 0 . 12 6 -1. 43 2.04 6 - 0.36 0.12 6 -1. 43 2.04 6 - 0 . 36 0.12 7 - 0 . 43 0.18 5 -1. 36 1.84 6 -1. 43 2.04 6 - 0 .3 6 0.12 5 - 2.43 5.90 5 -1. 36 1.84 9 1. 57 2 . 46 4 - 2.36 6.96 9 1. 57 2.46 9 2.64 6 . 96 7 - 0.43 0.18 6 - 0.36 0 . 12 7 - 0 . 43 0.18 7 0.64 0.40 8 0.57 0.32 5 -1. 36 1.84 7 - 0.43 0.18 7 0.64 0 . 40 10 2.57 6.60 8 1.64 2 . 68 5 - 1.43 2.04 7 0.64 0 .40 223 65.22 191 58.88 X = 7.43 52 = 2.24 X = 6.36 t = 2.97 52 = 2.03 
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Appendix K4 
School IV Grade 3 EXl2erimental and Control Groul2s ---

Expe rimental Groul2 Contro l GroJ:!.E 
Scores x-x <X_X)2 Score s x-x <X_X)2 

6 -1.2 1.44 5 -1.5 2.25 
8 0.8 0.64 5 -1.5 2.25 
8 0.8 0.64 8 1.5 2.25 
7 -0.2 0.04 4 -2.5 6025 
7 0.2 0.04 6 -0.5 0.25 
9 1.8 3.24 6 -0.5 0.25 
6 -1. 2 1.44 7 0.5 0.25 
() 0.8 0.64 6 -0.5 0.25 
:; -2.2 4.84 6 -0.5 0.25 
6 -1.2 1.44 8 1.5 2.25 
7 -0.2 0.04 6 ··0.5 0.25 
8 0.8 0.64 6 -0.5 0.25 
6 -1.2 1.44 8 1.5 2.25 
9 1.8 3.24 6 -0.5 0.25 
8 0.8 0.64 6 -0.5 0.25 
7 -0.2 0.04 5 -1.5 2.25 
6 -1.2 1.44 6 -0.5 0.25 
6 -1.2 1.44 9 2.5 6.25 
8 0.8 0.64 7 0.5 0.25 
7 -0.2 0.04 6 -0.5 0.25 

10 2.8 7.84 5 -1.5 2.25 
7 -0.2 0.04 8 1.5 2.25 
8 0.8 0.64 9 2.5 6.25 
8 0.8 0.64 9 2.5 6.25 
9 1.8 3.24 6 -0.5 0.25 6 -1.2 1.44 6 -0.5 0.25 6 -1.2 1.44 7 0.5 0.25 6 -1.2 1.44 6 -0.5 0.25 8 0.8 0.64 7 0.5 0.25 6 -1.2 1.44 6 -0.5 0.25 2fEi---

42.8 195 47.5 X = 7.2 S2 ~ 1.47 X=6.5 t= 2.25 5 2
= 1.63 
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Appendix K5 
School V Grade 3 EXl:!erimental and Co n t r ol Gr oul:!s 

."0 I:!e r i r.ne n ta 1 Gr oul:! Co ntro l Grou l:! 
x-x (X_X)2 X - ') Scores Scor es X (X -X)~ 

8 +0.07 0 . 01 6 - 0.7 0 . 49 
7 -0.93 0,86 6 -0.7 0 . 49 
8 +0 . 07 0.01 7 0.3 2.89 
7 - 0 . 93 0 . 86 5 -1. 7 2 . 89 
9 1.07 1. 14 5 - 1. 7 2 . 89 
9 1.07 1.14 7 0 . 3 0.09 

10 2.07 4 . 28 8 1.3 1.69 
8 0.0 7 0.01 8 1.3 1.69 
6 -1. 93 3 . 72 7 0 . 3 0.09 

10 2.07 4.28 8 1. 3 1.69 
7 - 0 . 93 0.86 6 -0.7 0.49 

10 2 . 07 4.28 6 - 0.7 0.49 
8 0.07 0.01 6 - 0.7 0 . 49 
9 1.07 1.14 7 0 . 3 0 . 09 
8 0.07 0.01 7 0.3 0.09 
7 -0 . 93 0.86 6 - 0.7 0 . 49 
8 0 . 07 0.01 4 - 2 . 7 7 . 29 
8 0.07 0.01 5 - 1. 7 2 . 89 
8 0 . 07 0.01 6 - 0 . 7 0 . 49 
8 0 . 07 0 . 01 8 1. 3 1.69 
6 - 1.93 3 . 72 7 0.3 0 . 09 
8 0 . 07 0 . 01 . 8 1.3 1. 69 
8 0 . 07 0 . 01 9 2 . 3 5.29 
6 - 1. 93 3.72 10 3 . 3 10 . 89 
9 1. 07 1.14 7 0 . 3 0.09 9 1.07 1.14 7 0 . 3 0 . 09 7 - 0 . 93 0 . 86 6 - 0 . 7 0 . 49 8 0.07 0 . 01 5 -1. 7 2 . 89 7 - 0 . 93 0.86 6 - 0 . 7 0.49 7 - 0.93 0.86 8 1.3 1. 69 238 35.84 201 50.3 X = 7 . ')3 s2 =1. 23 x = 6.7 s2 1. 73 = t = 2 . 5 
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Append i x K6 
School VI Grade 3 Experime ntal and Contro l Groups 

.Experime nt a l Group Contro l Group 
Score s X-X ex _x) 2 Scores x-x ex _x)2 

10 2 .74 7 . 50 9 2 .44 5.95 
5 -2.26 5.10 4 - 2.56 6.55 
9 1. 74 3 . 02 8 1.44 2.07 
9 1. 74 3.02 7 0.44 0.19 
7 -0.2 6 0 .06 6 - 0.56 0 . 31 
6 -1. 26 1. 58 4 - 2 . 56 6 .5 5 
5 -2. 26 5.10 5 - 1.56 2.43 
6 -1.26 1. 58 6 -0.56 0.31 
4 -3.26 10.62 5 -1.5 6 2.43 
8 0 .74 0 . 54 6 -0.5 6 0.31 
7 -0.26 0 . 06 6 -0.56 0.31 
8 0 .74 0.54 6 -0.56 0.31 
9 1. 74 3.02 9 2 .44 5.95 
8 0 .74 0 . 54 7 0.44 0.19 
8 0.74 0.54 8 1.44 2 .0 7 
5 -2.26 5 .10 6 - 0.56 0.31 
7 - 0 .2 6 0 . 06 7 0 . 44 0.19 
8 0.74 0.54 6 - 0 .5 6 0.31 
9 1.74 3 . 02 8 1.44 2.07 
8 0.74 0 . 54 9 2.44 5.95 
6 -1. 26 1. 58 6 0.56 0 .31 
5 -2 . 26 5 . 10 5 - 1.56 2 .43 
8 0.74 0 . 54 8 1.44 2 .07 
9 1. 74 3 . 02 7 0.44 0.19 
8 0 . 74 0 . 54 7 0.44 0.19 7 - 0 . 26 0 . 06 7 0.44 0.19 
G -1. 26 1.58 5 -1.56 2.43 6 -1. 26 1. 58 6 -0. 56 0.31 8 0.74 0 . 54 7 0.44 0.19 9 1. 74 3 . 02 7 0.44 0 .19 211f 69.64 197 53.26 X = 7.26 ~2 = 2.40 X = 6.56 ,,2 

1.83 t= 1.94 " = 



120, 
Appendix Ll 
School I Grade 4 IOxeerime n tal and Cont r o l G rou~ --- . 

. .. 
Ex eerimenta l Groue Control Groue 

Sco r es X X <x _X) 2 Scores x -x <x _X)2 
10 2.34 5.47 6 - 0.86 0.73 

9 1. 34 1. 79 9 2. 1 4 4.57 
9 1.34 1. 79 8 1.14 1. 29 
8 0.34 0 . 11 8 1.14 1.29 
8 0.34 0 . 11 7 0 .14 0 .0 2 

10 2.34 5.47 8 1.14 1. 29 
8 0 .34 0.11 7 0.14 0.02 
G - 1.66 2.75 6 - 0 . 86 0 . 73 
4 - 3.66 13.39 5 -1. 86 3 . 45 
6 -1. 66 2 . 75 6 - 0.86 0.73 
8 0 . 34 0 .11 7 0.14 0 . 02 
7 - 0 . 66 0.43 7 0.14 0.02 
8 0 . 34 0 .11 7 0.14 0 . 02 
6 -1. 66 2 . 75 6 - 0.86 0 . 73 
7 ··0.66 0.43 7 0.14 0 . 02 
8 0.34 0.11 7 0.14 0.02 
8 0.34 0 . 11 8 1.14 1.29 
6 -1. 66 2.75 5 - 1.86 3.45 
6 -1.66 2.75 6 - 0.86 0 .73 
8 0.34 0.11 7 0.14 0.02 
6 -1.6 6 2.75 5 - 1.86 3.45 
7 - 0.66 0.43 5 -1. 86 3.45 9 1. 34 1. 79 7 0.14 0.02 9 1.34 1. 79 8 1.14 0.02 9 1.34 1. 79 7 0 .14 0 .02 7 -0.66 0.43 7 0.14 0.02 8 0.34 0. 11 7 0 .14 0.02 7 - 0 .66 0.43 7 0 .14 0 . 02 8 0.34 0 .11 6 - 0 . 86 0.73 10 2.34 5 . 47 10 3.14 9.85 230 58 . 45 206 38.04 X = 7 . 66 s2 = 2.01 X = 6.86 s2 1. 31 t= . 5 = 
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Appendix L2 
S cho£L..ll.....9Ia de 4 EXl2erimcntal and Control Groul2 s 

_Exl2erimental Groul2 Control Groul2 
Scores x-x (X_X)2 Scores x- x (X_X)2 

13 4.14 17.13 8 0.37 0.13 
3 5.86 34.13 3 4.63 21.44 

10 1.14 1. 29 8 0.37 0.13 
12 3.14 9.85 12 4.37 19.09 
13 4.14 17.13 8 0.37 0.13 

7 -1.86 3.45 8 0.37 0.13 
8 -0.86 0.73 6 - 1.63 2.65 

10 1.14 1.29 8 0.37 0.13 
11 2.14 4.57 9 1. 3 7 1.87 
10 1.14 1.29 10 2.37 5.61 
11 2.14 4.57 9 1. 37 1.87 

7 -1.86 3.45 6 -1.63 2.65 
11 2.14 4.57 8 0.37 0.13 
10 1.14 1. 29 7 -0.63 0.30 
12 3.14 9.85 8 0.37 0.13 

8 -0.86 0.73 8 0.37 0.13 
6 -2.86 8.17 6 - 1.63 2.65 
9 0.14 0.01 8 0.37 0.13 
6 -2.86 8.17 5 -2.63 6 . 91 

13 4.14 17,13 11 3.37 11. 35 a 
j 0.14 0.01 8 0.37 0.13 

12 3.14 9.85 11 3.37 11. 35 5 -3.86 14.89 5 - 2.63 6.91 7 1.86 3.45 8 9.37 0.13 6 - 2.86 8.17 7 - 0.63 0.39 9 0.14 0.01 7 -0.63 0 . 39 7 -1. 86 3.45 7 -0.63 0.39 3 -5.86 34.33 4 -3.63 13.17 8 -0.86 0.73 8 0.37 0.13 10 1.14 1.29 8 0.37 0.13 266 225.18 229 110.77 X = 8.86 s2 = 7.76 X = 7.63 t 2.05 ,-2 
3.81 = oJ = 



122 

Appendix L3 
School III Grade 4 Experimental and Cont r ol Grou[2s - ---" 

-"-E-xEerimental GrouE Control GrouE 

Scor es x-x (X _X) 2 Scores x-x (X_X )2 

1 0 1.44 2.07 8 0 . 4 0 .16 

6 -2.56 -6.55 6 -1. 6 2.56 

8 - 0 . 56 0.31 7 - 0 . 6 0 . 36 

7 -1.5 6 2.43 6 -1. 6 2.56 

9 0 . 44 0 .19 9 1.4 1.96 

6 -2.5 6 6 . 55 5 - 2 . 6 6 . 76 

5 - 3.56 12.67 4 - 3.6 12 . 96 
7 -1.56 2.43 7 - 0.6 0.36 
9 0.44 0.19 8 0.4 0.16 
8 -0.5 6 0 . 31 7 -0.6 0.36 

11 2.44 5.95 10 2.4 5 .76 
7 -1. 56 2.43 6 -1. 6 2.56 

10 1.44 2 .07 9 1.4 1.96 
12 3 . 44 11.83 11 3.4 11.56 

8 -0.56 0.31 7 - 0 .6 0.36 
9 0 . 44 0.19 8 0.4 0.16 
9 0 . 44 0 . 19 9 1. 4 1.96 
7 - 1.56 2 . 43 6 -1.6 2.56 
6 - 2.56 6.55 6 -1.6 2 . 56 

10 1. 44 2.07 10 2 . 4 5 . 76 
11 2.44 5.95 11 3.4 11. 56 

8 -0.5 6 0.31 7 - 0.6 0.36 
6 - 2.56 6 .55 6 -1. 6 2.56 
8 - 0 .5 6 0.31 7 - 0.6 0 .3 6 
9 0.44 0 . 19 8 0 . 4 0 .16 

10 1.44 2.07 9 1 . 4 1.96 
1 0 1.44 2.07 8 0 . 4 0.16 
13 4.44 19.71 8 0.4 0 .16 
10 1.44 2.07 8 0 . 4 0.16 

8 
---~--

- 0 . 56 0.31 7 0 . 6 0 . 36 
257 107.26 228 81.2 

X - 8 .56 52 = 3.69 X = 7.6 52 = 2.8 t = 7.6 
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Appendix L4 
Schoo l IV Grade .'\ EXEe rimc ntal and Co n tro l Grou Es - ------

EXEerime nt al Grou E Contro l Gr ouE 
Sco~.£.~ x - x (X _X)2 Scores x - x (X _x)2 

10 - 1.6 2 . 56 8 - 2.23 4.97 
1.4 2 . 4 5.76 10 - 0 . 23 0 . 0 5 

7 - 4.6 21.16 7 - 3.23 10.43 
1 4 2 . 4 5.76 11 0.77 0 . 59 

9 - 2.6 6.76 8 -2 . 23 4.97 
13 1.4 1.96 10 - 2.23 4.97 
1 5 3.4 1.1. 56 12 0 . 23 0 . 05 
15 3 . 4 11.56 1.4 1 . 7 7 3.13 
1.4 2 . 4 5 .76 13 3 .77 14.21 
1 5 3 . 4 11. 56 13 2.77 7.67 
1 4 2 . 4 5.76 12 2. 7 7 7.67 

8 - 3.6 12.96 8 - 1. 77 3.13 
14 2 . 4 5.76 12 2 . 23 4.97 
15 3 . 4 5.76 12 1.77 3.1.3 
1.4 2 . 4 5.76 13 1. 77 3.13 
10 - 1.6 2.56 10 - 2.77 7 . 67 
15 3 . 4 5.76 12 0 . 23 0 . 05 

9 - 2 . 6 6.76 9 - 1. 77 3.13 
9 - 2 . 6 6.76 9 - 1.23 1.51 

10 -1. 6 2.76 9 - 1. 23 1. 51 
14 2 . 4 5.76 12 1. 23 1.51 

9 - 2 . 6 6 . 76 9 - 1. 77 3 . 13 
8 - 3 . 6 12.96 8 - 1. 23 1. 5 1 7 - 4 . 6 21.16 7 - 0 . 77 0 . 59 14 2 . 4 5 . 76 1 0 - 0 . 23 0 . 05 12 0 . 4 0 . 16 11 0 . 77 0 . 59 1 1. - 0 . 6 0.36 11 0 . 77 0 . 59 12 0.4 0 . 16 10 - 0.23 0 . 05 8 - 3.6 12.96 8 - 2.23 4 . 97 9 - 2.4 6 . 76 9 - 1. 23 1. 51 348 217.8 307 1.06.41 X = 11.6 s2 = 7.51 X = 10.23 52 3.66 = 

t= 2.32 
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Appendix L5 
School V Grade 4 EXEerime ntal and Control Grou Es 

EX(2cr imen t al GrouEs Co ntrol GrauE 

Scores x-x - 2 (X - X) Scores x-x (X_X)2 - - .. ~. 

11 0.27 0.07 9 - 0 . 63 0.39 

10 - 0 . 73 0 . 53 9 - 0 . 63 0.39 

12 1.27 1.61 12 2.37 5 . 61 

14 3.27 10.69 14 4.37 19.09 

13 2.27 5 . 15 10 0.37 0.13 

12 1. 27 1.61 11 1.37 1.87 
1 1 0 . 27 0.07 8 1 . 63 2.65 

13 2 . 27 5.15 11 1. 3 7 1.87 
8 - 2 . 73 7.45 8 1.63 2.65 

11 0.27 0 . 07 12 2 . 37 5.61 
11 0 . 27 0.07 9 - 0.63 0 . 39 
15 4.27 18.23 14 4.37 19.09 
15 4.27 18.23 9 - 0.63 0.39 

8 - 2.73 7.45 12 2.37 5 . 61 
6 -4.73 22.37 8 1.63 2.65 

11 0.27 0.07 11 1.37 1.87 
12 1. 27 1.61 11 1.37 1.87 
10 - 0.73 0.53 9 0.63 0.39 
15 4 . 2 7 18.23 13 3 . 37 11. 35 
14 3.27 10.69 14 4.37 19.09 
15 4.27 18.23 12 2.37 5 . 61 

9 - 1. 73 2.99 8 1.63 2 . 65 
8 - 2 . 73 7 . 45 6 - 3 . 63 13 . 17 
8 - 2 . 73 7.45 6 3.63 13 . 17 
7 - 3 . 73 13.91 4 - 5.63 31. 69 
8 - 2.73 7 . 45 7 2.63 6 . 91 
9 -1.73 2.99 8 1 , 63 2 . 65 

1 1 0.27 0.07 10 0.37 0.13 
7 - 3. 73 13.91 6 3.63 13 . 17 
8 -2.73 7.45 8 1. 63 2 . 65 322 211.78 289 194.76 x dO . 73 S2 = 7.3 x = 9.63 ,,2 

= 6.71 ., 

t = 1. ~6 
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App e ndix L6 
Schoo l VI Gr a de 4 Expe r im e ntal a nd Control Gr ou ps 

--- EX12er i me ntal Gr ou 12 s Con trol Grou12 s 
Sco r e s X X (X _X)2 Sco r e s X- x (X_X )2 

9 -2.96 8 . 76 8 - 2 . 76 7 . 61 
15 3.04 9.24 11 0.24 0 . 05 
10 - 1 . 96 3.84 9 - 1. 76 3 . 09 
14 2 . 04 4 . 16 11 0 . 24 0 . 05 
14 2.04 4.16 13 2.24 5 . 01 
15 3 . 04 9 . 24 14 3.24 10.49 
12 0 . 04 0 . 01 12 1. 24 1. 53 
1 0 - 1.96 3 . 84 9 -1. 76 3.09 
13 1.04 1.08 11 0 . 24 0.05 

8 - 3 . 96 15 . 68 7 - 3.76 14.13 
6 - 5.96 35.52 5 - 5 . 76 33 . 17 

14 2.04 4.16 13 2.24 5 . 01 
13 1.04 1.08 10 - 0 . 76 0.57 
12 0.04 0 . 01 12 1. 24 1. 53 
10 -1.96 3.84 9 -1 . 76 3.09 
15 3.04 9.24 13 2 . 24 5 . 01 
13 1.04 1.08 12 1. 24 1. 53 
15 3 . 04 9 . 24 12 1. 24 1. 53 
12 0 . 04 0 . 01 12 1. 24 1. 53 
15 3 . 04 9 . 24 12 1.24 1. 53 
11 - 0 . 96 0 . 92 11 0 . 24 0 . 05 10 - 1.96 3 . 84 10 - 0.76 0 . 57 12 0 . 04 0.01 11 0 . 24 0.05 15 3.04 9.24 15 4.24 17 . 97 11 - 0.96 0.92 9 -1. 76 3 . 09 15 3.04 9.24 13 2.24 5.01 12 0 . 04 0.01 12 1. 24 1. 53 11 - 0.96 0 . 92 10 - 0.76 0 . 57 10 - 1 . 96 3 . 84 10 - 0.76 0.57 7 -4.96 24.60 7 - 3.76 14. 1 3 - -3'59 

186 . 97 323 143.14 X = 11.96 ,,2 
=6.44 X 10.76 S2 4.93 

. ) = = 
t = 2.03 



APPENDIX M 

To 

From : 

Subject 

\ \ 

All respondents 

Girma Tereffe 

Questionnaire 

126 

Please find attached a questionnaire regarding 

the use of visual aids (Te~ching aids) in promoti ng 

English language teaching in individualized instruct­

ion for beginners (grade 3 and 4). 

The questionnaire is designed for research 

purposes. Hence, the researcher kindly requests the 

respondents to give th~ir frank responses. 

It is evident that t oaching English for begin­

ners is not an easy job , for, there are many factors 

such as the methodological questions , class - room size 

teacher qualificatio n , availability of appropriate 

teaching mat e rials e tc. , which affedt the teachi ng of 

English for beginne rs. Accordingly , the resea r cher 

feels that the situation calls for a thorough 

investi gation into the significance of visual aids in 

promoting the teaching of English for beginners. 

Your co - operation in responding to the 

questionnaire will be a significant contribution 

towards the success of this study , and subsequently 

to the development of education in Ethiopia. 

o G 0/0 0 • 
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QUESTIONNAIRI:. 

To be filled by all grades three and four English language 

Teachers who teach in government schools in Addis Ababa. 

INSTRUCTI ON 

Use tick ) marks unless otherwise indicated. 

1. Age Years 

2. Sex Male 

Female 

3. Qualification (grade completed)TT I ___ grade 12 

12+1 12+2 _______ above _____ __ 

4. Have you had a ny trai ning to teach English as a foreign 

language ? 

Yes 

No 

5. If you answer to question number 4 is yes, how far has 

this helped you in your teaching of English ? 

a) to a very great extent 

b ) to a great extent 

c ) to il moderato e xt e n t ___________ __ 

d ) to a little ex t ent 

e ) i t did n 't he 1 p _________________ _ 

6. How do you rate your English language teaching in 

eleme ntary schools ? 

a) very effective _____________ __ 

b) e f f ec t i ve _______________ _ 

c) moderate __________ _ 

d) weak 

e) ineffective 
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7 . How do you rate your proficiency in English? 

a) Exc e ll ent 

b) ve ry good 

c) good 

d) fair 

e ) poor 

8. Do yo u us e visual aids in your tea ching o f English other 

th an the t e xtbook and b l ackboard ? 

Ye s 

No 

9 . If you us e visual aids, do you p r e pare them? 

yes 

No 

10. Do yo u think that visual aids he lp you in your teaching 

o f Eng lish for begin ners ? 

Yes 

11. How do you rate the ef f ect ines s of visu a l a ids in English 

12. 

l a ngu age t eachi ng for grades 3 and 4 ? 

a ) excellent 

b) very good 

c) good 

d) f a ir 

e) poor 

What langu age skills a r e taught with th e he lp of visu a l 

a ids 

a ) 

b) 

c) 

d) 

e) 

? 

pronun ciation 

vocabulary 

r ead ing 

writing 

structure 

I 
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13. Do you think that your students arc motivated to learn 

using visual aids ? 

Yes 

No 

14 . If your answer to question number 13 is yes , how do you 

rate their manipulation of the visual aids ? 

a) to a very great extent 

b) to a g r eat exten t 

c) to a mode r ate extent 

d) to a little extent 

e) poorly 

15 . Do you thi nk that the use of visual aids ih the teaching 

of English ansures greater student participation ? 

Yes 

No 

16. Do you feel that the use of visual materials by the 

students encourages group work and activity method? 

Yes 

No 

17 . Do you think that the students ma nipulate drills with 

the help of visua l aids ? 

Yes 

No 

18. Do you think that the visual method of teachi ng mi nimizes 

the role of the t eacher ? 

Yes 

No 
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19. Do you think that th e progress and performance of a 

student in English l a nguag e teaching is largely depend­

e nt upon the proper use of visual aids ? 

Yes 

No 

20. Do you think that the individual student is helped by 

the use of visual aids in English language instruction ? 

Yes 

No 

22. Why do you think that visual aids a r e recommended for 

language teaching for beginning classes especially for 

children? because they are , 

a) very intersting 

b) easily rememberd 

c) motivating 

d) effective for oral teaching 

e) facilitating learning ____ -

23. Do you see a ny weakness in using visual aids in English 

language instruction ? 

Yes 

No 

24. How do you rate adequacy of teaching materials (for 

English language such a s language laboratory, tape 

recorders, radio , films, t e l ev ision, pictures , ••• etc) 

in your schoo l 7 

... / ... 



131 

a) well equipped 

b) adequate 

c) average 

d) inadequate 

e) poor 

25. Do you feel that the administration of your school is 
giving you all the help and supervision you need to 
carry out your teaching successfully? 

Yes 

No 

26. Docs the school administration encourage you to use 
visual aids in your t eaching of ~nglish ? 

Yes 

No 
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jl,PPENDI X - N 
Obse r vat i o n a nd Evaluation Criteria for Teachers 

Name of teache r School Grade level 
Beheviors to be obs e r ved in class 

Exce ll ent 
1 The introduction of the lesson by the teacher is 

2 The teacher' s use of visual aids is -
3 The motivatio n of students and their particip-

ationin the individual i zed instructicln using 
visuel aids is -

4 The amount of effort on the part of the teacher to qive individual help is --1-----

5 The manipulation of visual aids by students to 
practise the lanquaqe items is -

6 The success of individualized instruction is --
-

7 The effectiveness of visual aids in individual -iz(:d instruction is evaluated as --

Controlled Experimental 
RAT E S 

Voqood qood fai r ' poor 

, 

, 
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Observation and Evaluation Criteria for Teaching 

Observation of teachers who take up both the control 

a nd experime ntal classes is one of the techniques to be 

applied by the researcher in this study. Accordingly, the 

following evaluation criteria will be used to evaluate the 

performance o f t eachers and students in both the control 

and the experimental classes. 

1. Has the teacher divided the class into convenient groups 
Ye s No 

2. Does th e teacher act as the director a nd ma nager of student 
centered activities? Yes No 

3. Does the t eacher practise the lesson with the whole class 
first and then with each group? Yes No 

4. Does the teache r follow directions and the procedures 
given ? Yes No 

5. Does the teacher observe the point that individual student 
is given sufficient time to practise for mastery ? 

Yes No 

6. Does the teacher observe the time limit for each step in 
the l esso n ? Yes No 

7. Does the teacher give proper guidance to the group leader? 
Yes No 

8. Do the group leaders carry out properly the instructi on 
given by the teacher? Yes No 

9. Do the students in each group practise the l a nguage using 
the appropriate visual aids effectively? Yes No __ _ 

10. Does the teacher check the full participation of the 
students in each group? Yes No 

11. Are the students in each group interested to learn the 
language with individualized instruction method ? 

Yes No 
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APPENDIX - 0 

QUESIONNAIR£ T/,LLYED 

1. Ag e r u ng e 

2. Sex ~.a le 16 

Female 12 

3. Qualifications 

a) TTl ; 9 

b) 12th ; 7 

c) 12+ 1 ; 6 

d) 12+ 2 = 5 

e) above = 1 

4. Yes ; 16 No 12 
5. A; 2 B ; 8 c ; 7 D ; 1 E; 0 

Indifferent ; 10 

6. A = 3 B ; 10 C = 13 0 ; 2 E ;0 
7. A; 1 8 ; 14 C; 7 0 ; 4 E =0 
8. Yes; 25 No ; 3 
9. Yes 24 No ; 4 
10. Yes ; 28 No ; 0 
11. A ; 10 B; 15 C ; 1 D ; 1 E; 0 
12. A ; 4 B = 9 C = 3 E ; 0 E; 2 
13. Yes; 26 No; 1 Indiff e r e nt; 1 
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Indiffere nt = 1 
Indiffere nt ;10 

14. A = 4 B; 14C ; 5 D ; 1 E = 0 Indifferent; 3 
15. Yes = 23 

16. Yes = 25 

17. Yes; 25 

18. Yes = 15 
19. Yes; 23 

20. Yes ; 18 

No ; 2 Indifferent 
NO ; 1 Indifferent 
No ; 2 Indifferent 
No =10 Indiff e rent 
No ; 4 

No ; 8 

Indifferent 

Indifferent 

= 3 

; 2 

= 1 

= 3 

= 1 

; 2 
21. Yes; 20 No ; 7 Indifferent = 1 
22. A = 3 B; G C = 0 D = 1 E; F ; 19 
23. Yes; 6 No; 21 Indiffe rent 1 
24. A ; 1 B; 0 C; C D = 11 E = 10 Indifferent = 1 
25. Yes; 16 No ; 11 Indifferent; 1 
26. Yes; 22 No = 5 Indifferent; 1 
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APPENDIX P 

Behavior 

1 

2 

3 

4 

5 

6 

7 

Observatio n checklist 
RAT I N G S 

Excelle nt V.qood Good Fair 

- 6 5 1 

1 3 6 2 

- 5 5 2 

- 4 4 4 

- 5 6 1 

- 5 5 2 

- 6 4 2 

Poor I 
I 

- ! 1- Yes = 12 No = 0 

- 2. Yes = 12 No = 0 

- 3. Yes 11 No = 1 

- 4. Yes = 1 2 No = 0 

- 5. Yes = 10 No = 2 

- 6 . Yes = 9 No = 3 

- 7 . Yes = 10 No = 2 

8. Yes = 10 No = 2 

9. Yes = 12 No = 2 

10. Yes = 9 No = 3 

11- Yes = 12 No = 0 
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