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Abstract 

The study attempted to evaluate the effectiveness of educational radio programs 

in three primary schools in Addis Ababa. Fifteen p eople (three principals, six 

teachers and six students) were selected as a source of information. Their 

selection was based on willingness to participate in the s tudy (for the teachers) 

and academic perfonnance, age and sex (for students). A qualitative case study 

was employed. The dara was collected through interviews, observation C/I/ci 

document analysis. The study revealed that primary schools' principals an.d 

teachers have good perception towards the educational radio programs. 

Furthermore, students are more interested to acquire knowledge from educational 

media, such as educational radio. Due to this most of the teachers try their best 

to utilize the programs regularly. However, the utilization process affected by 

. different factors. Some of the major identified factors were teachers' lack of 

training on radio instruction utilization, inavailability of support materials such as 

radio teachers, guides, enough radio sets, and illustrative materials and lack of 

evaluation system on the success and failures of radio lesson by the classroom 

teachers. Nevertheless, the problem of schools' location, classroom size, and 

timetable in the utilization of educational radio program.s is insignificant in the 

case of the three selected primary schools of Addis Ababa. To alleviate of the 

problems which observed in the utiliz ation p rocesses the school comm.unity as 

well as the concerned educational officials and policy maicers should be given 

proper attention to fulfill the necessary inputs and troinin.gs for the classroom 

teachers on the way of utilization. The findings and concluding remarlcs 

forwarded in the study w ill help policy maicers, educational bureau officials, 

educational media experts and program producers to give due attention for the 

proper utilization of educational radio programs. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

One of the objectives of educa tion is to s tren gthen t he indi vidua ls a nd lhc 
society's problem s olving ca pa city, a bility and culture s tarting from basic 
education and at all levels (TGE, 1994: 1). Moreover, educati on is one of th e 
most important tools for the advancement of the soc iety . Therefore, the young 
generation develops knowledge , skills and attitudes throu gh educa tion . 

Education involves the transfer of knowledge , informat ion , s kills , altitudes an d 
interests. This tra n s forma tion of messages beco mes e ffecti ve as well a s effi c ie n t 
using differen t ins truc tiona l m edia (Mohanty, 1984: 102). Rad io is olle of the 
ins tructional media th a t are ex ten s ively used in th e devcloped as wc ll as in lhc 
developing countries (M cLa ughlin, 199 8:3). 1t is an expen sive, but powe rfu l 
medium and can be used in educa tion very effec tively a nd effic iently . Ra dio 
offers the possibility of extensive deployment in education , beca u se of th e 
available infrastructure , comparatively low cos t of receiving sets a nd producing 
programs (Mohanty, 1984:9 8). The radio progra m s supported by pre a nd post 
broadcast activities; use of printed a nd visual m a te ria ls can prove en ormo u s ly 
beneficia l for all kinds of learners including children. It has th e adva ntage o f 
teaching subjects in whic h cla s s room tea c h e rs a re ine ffic ie n t or un t ra ined (Ibi d) 

Jamis on and McAnany (1978 :1 87) pointed out three main advan tages 0 1' radio 
lmproVl11g educational quality a nd relevan ce, lowering edu cationa l cos ts a n d 
lmproVl11g a ccess to educa tional inputs particular ly to th e disadvantaged 
groups. 

As to Hancock (1976: 176), educational radio is effec tive as an instrumen t fo r 
the teaching and learning of m a ny subj ects like socia l s tudies, language 



studies , drama, s tory, mus ic, natura l sc iences, e tc, wh e n it u sed pro pe l"ly a t th e 

rece iving e nds. 

If instructional radio used in the right place, in the righ t way, for a n 

appropriate purpose it will improve classroom expe riences (Tesfaye, 1990:5). To 

utilize educational radio programs effectively in the s chool, radio se ts should be 

available, teachers need tra ining to correctly utilize the radio programs , 

teachers' guid es a nd broadcasting schedules should be printed and distributed 

and maintenance services shou ld be rendered promptly (Brown et a I, 1972 :8). 

Besides, as it is indicated by Teshome (1998:28) , the effective utili za tion o f 

educational radio programs does not take place by itse lf in s chools. Instea d like 

other educational innovations, it mostly occurs in schools wh ere thcre is 

suitable leadership, sc hool media policy a nd sc hool tra diti o n fo r impl e mc n ti ng 

the programs . 

. As it stated by Head , 1974:36) in Ethiopia, nati o nal I'adio b roa dca s t in its 

s implest form began at the eve of the Fa scis t lLaJian invasion of Lhe counLry in 

1935. After a few years of interruption regular radio programs transmission 

restarted in 1942. 

However, educational radio program transmission for school s started in 1969 in 

the district of Menagesha in the former Shewa Province . Thi s program was 

initiated to solve the shortage of tra ined teache rs that occ urred becau se o r th e 

relative expansion of education in the coun try in the post libe ration pe riod s 

(Asres, 1988:25 and Tenkir, 1992:25). At the very beginn in g, edu cation a l radi o, 

programs were being broadca st at a p ilot s tudy. Accordin g to EMM S (l 98 1: l7), 

the progress of educational radio was slows up to 1974. Nevertheless, the se 

early activities have laid down some im portant found a tion s for the prese nt. In 

1974, the EMMS was encouraged by The MOE to make its progra ms and goal s 

effective. Therefore, between 1976 and 1977 a plan was prepared to enlarge the 
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educa tional ra dio programs throughout the country. According to the plan , In 

addi tion to the exis ting two transmitters nine tran sm itters werc establi shed III 

nine provinces (the present Regional States). These c leven Lran smiLLers covncd 

most of the cou n try . Thus, the educational radio broadcasL extended iLS 

dimension up to nation w id e level betwee n 1980 and 1983(Dem isscw and 

Tilson , 2000: 1 a nd Petros, 2 002:8). The broadca sts werc intended "LO improve , 

develop and implement the school curriculum a nd to introduce n ew and 

modern teaching m ethod to schools" (EMA, 1998:3) . On the other hand, since 

the Academic Year of 1995/96 n ew edu cational radio broadcasts have been and 

a re being tra nsmittecl to su ppl ement and enrich the ncwly dcsigncd p l- im:.ll ")' 

school curriculum (Ibid). 

The n ew educational and training p olicy of E thiopia a lso h as given deta il ed 

emphasis on the u se of educational technology (TGE, 1994: 16). This is due to 

the role a nd significance of education al technologics in providing qua l i ty a nd 

re leva nce education to a ll section s of tht; socie ty when they a re u sed dTcct.ively 

at the receiving end. Radio is one of the widely used educational technologies. It 

plays a significant role of d e livering quali ty a nd efficient education worldwide. 

In Ethiopia, radio has a role of delivering supplementary knowledge s ince it is 

beginning. Addis Ababa as the capital of the country is one of the areas to 

utilize educational radio broa dcasts. 

Different individuals a nd organization concerning the utilization of educational 

radio programs 111 Ethiopia do various researche s . For in stan ce , the 

Educational Media Agen cy (EMA) conducted a survey on a few sample schools 

all over the country using questionnaires as a meth od of data collection in 

1988, The Agency released the result in the fo rm of re por t in 1991. Accol'ding LO 

th e report, severa l factors se l-iously affected the u tilization of the educa t ional 

radio programs, Among these were lack of antenna, lack of we ll -furnished 

listening rooms, inadequacy of maintenances for n on - functioning radio sets, 

shortage of radio sets a nd weak types of radio sets (EMA, 1991:43). 
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Furthermore, Ma mmo (1986) and Kassa (1991) stud ied on facLUrs thaI. affcct 

the implementation of educational ra dio programs in so me selected governmcnt 

schools of Addis Aba ba, Both studics concluded that the re was poor 

implemen ta tion of educational rad io programs in governmenlal primal-Y sc hools 

of the Capital. This is due lo, shortage of rad io sets, largc n umber of students 

in one listening room , absence of strict follow ups by the school d irectors 

whether the teachers utilized the programs or not, disturbin g noise and 

shortage of dry cell (Ma mmo, 1986: 86-88 and Kassa 1991; 45-46), 

In 1998, Ka hsay also conducted a study on eva luation of utiliza tion of Social 

Studies ra dio instruction at lower gra des (first cycle) of Primary sc h ools of Add is 

Aba ba, This study fina lly concluded that the vast m ajorit)' of prima ry schools in 

Addis Ababa h a ve utilized Social Studies educa tional radio programs regularly, 

However, there s tate of utilization is improper due to lack of knowledge and 

skills on utilization, less audibility of the programs due to frequency errors in 

many s chools occasionally, absen ce of trained medi a rep resen tat ives in many 

schools, 

Meanwhile, Tes home (1998) conducted exten sive research to investigate and 

describe the utilization a nd performa nce of educational radio SUppOl't program s 

in primary educa tion, The s tudy is concerned with how ra dio is appl ied 111 

primal)' education and what characterizes the result of that application 111 

school context. In 2004, he also studied the effectiveness of Grade one Engli s h 

Interactive Radio Instruction Programs Il1 Ethiopia, The study has 

demonstrated tha t English for Ethiopia Interactive Ra dio Instruc Li on has been 

more effec tive in improvi ng s tuden ts learn ing tha n thc trad i liona I i nstrucLion. 

The s ituation implies, though available researc h oUlput have in stantly urgc 

attention to be paid for the uti lization of ed ucat ion a l ra dio programs, the use of 

th em h as not been stron g in Ethiopia, For decades, ('indings of researches 

portray that the utilization of educational rad io programs more or less we rc 
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found in inefficient in enriching the school curricula. The recomm endations of all the aforementioned stud ies emphasized the need for further resea rch on thc effectiveness of the utilization of radio lessons . Thus , to indicatc thc seriousness of the pmblems a nd still to urge the conce rn ed bodie s to turn their attention towa rds the pmblems related to education a l radio progra ms , additional studies a re required with diffe rent se ttings and pa rti c ipa nrs 

This study as a result is intended to contribute to impmvelllent of crfective utilization of educational radio lessons in primary schools of Eth iopia in genera l and Add is Ababa in particular by providing additional inputs by evaluating thc present utilization process. I t is delimited mostly to evaluate th e perception o f teachers towards the medium; the training of teachers in radio pmgram utilization ski lls; the cu rrent availability o f radio support materials and the problems they encounter during th e utilization pmcess. As different from the previou s s tudies stresses only in the condi tions of the classrooms and the school compounds other th an external factors su ch as the quality of program pmduction a n d the broad casted programs, technical factors, frequ ency errors , and commitments of higher educational pe t'sonnel. In add ition, thc study attempted to addresses the contemporary state of the util iza tion process with different research settings and different informants. It attempted to evaluate the effec tiveness of the p mgrallls based on certain criteria s uch a s th e relcvan cc of the program to supplement and e nrich a particular subjec t a rea, val idi ty of the topic transmitted through rad io, appropriateness and accessibility to students' interest. 

1.2 Statement of the Problem 

Ethiopia relatively has an old aged experience, which span for more than lhree decades in using radio to support primary education (Delllissew and Tilson, 2000: 1). Thus, educational rad io played an important role in enriching the curricula and solving the s hortage of trained teachers. Currently , the new educational and training policy of the country gives due a ttention to the supply, 

5 

I 

\ 

\ 



distribution , and u tilization of edu cation a l technologies and facil itics to 

promote qual ity, re levance and expans ion of education (TGE, 1994: 16). [n 

a ddition, the p olicy give s responsibili ty to the regiona l states for running the 

educational radio broadcasting for primary school s (ib id) . Thc AAEB 

Educational Mass Med ia Uni t, therefore , producing a nd broadcasting 

educational radio programs to primary schools of Addis Ababa sincc 1995 / 96 

as a supplem enta ry program for classroom learnin g (Petros , 2002 ). Concerning 

the implementation of educational rad io programs different scho la rs conduc ted 

seve ral researches in Addis Ababa a nd other regiona l Slates. However, most of 

the s tudies have given high er attention on inputs and facilit ies of the radio 

s tation s a nd schools. According to th e find ing s of these studies, the sta tc of 

implem entation is improper a nd inefficient due to a number of constrain ts. 

Some of the problems men tion ed in research es were a bsence of separa te 

listening rooms, sh ortage of dry cells , la rge class sizes, etc , (Mamm o, 1986, 

Kassa , 1991 a nd Kahs ay, 1998). 

Although available research outputs have co nducted repeatedly , their 

a pplication is not s till s trong. Thus, a ddition a l e fforts s h ould be made to inform 

a nd give hints to the policy makers, educationa l bu reau o ffi c ia ls , and 

educational media experts about the condition s of the utilization processes of 

the broadcas ting programs a t the classroom level. Th erefore, this study \Vas 

designed to contribute add itional inputs in the recent developments of th e 

educational ra dio programs. To this end , this s tudy attem pted to evaluate the 

current utilization process based on teachers ' and prin cipa ls' perception s 

towards the medium, teach ers' training, a nd s upply of suppor t m a terials. 

Besides, th e s tudy attem pted to id entify th e underlying facto rs that hinde red 

the effective utilization of educationa l radio progra m s. 
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1.3 Purposes of the Study 

• Evaluate the effectiveness of the utilizaLion process of educaLional radio 
programs in primary schools in Addis Ababa 

• Identify the problem area in utilizing educaLi ona l mdio programs in 
primary schools 

• Suggest alternative approaches and solution s to utilize the broadcasLing 
radio programs effective ly 

1.4 Research Questions 

This study attempts to address the following research questions. 

l. How do teachers and school principals perceive Lhc u tilizaLion of 
educational radio programs in their classrooms & Schools? 

2 . How much a re teachers trained in utilization of educational radio 
programs? 

3. How available are necessary support services such as teachers' guides, 
workbooks, radio sets eLc? 

4. What are the major problems (factors) that hindered the effe ctive 
utilization of educational radio programs in primary schools? 

1.5 Significance of the Study 

The resea rch will give a high light about the CUl"rent utilization process of 
educational radio programs in primary sc hools in Addis Ababa. By doing so it 
will: 

• Provide bas ic baseline data concerning the utilization of education al ra dio 
programs in the study area. 

• Helps the teacher s' identify their weak points and strength s. Makes them 
see whether the utilizing the programs as expected. 

7 



• En a bles also with previou s s tudies the concern ed bodies to see whal is going on in the sc hool s in relations to th eir expcc lat ion s and wakcs thc m up for making necessary adjustments. 
• Increase a wareness a mong the official s of the Mass Media Unit. of Addis Ababa Education Bureau, program produce rs, policy make rs , implementers, etc, in restructuring th e educational radio programs 111 a way tha t could bring concrete change in supplementing and enriching primary sch ools' curricula. 
• Give hints for fur ther studying the field. 

1.6 Limitat ion of the St udy 

This stu dy has the fo llowing weaknesses. 
• All th e p r imary schools, which included as research settings in thi s study have grades from Grade 1-8 . However, due to time co nstrai nls it was only possible to include only Grade 5 and 6 . 

• Th ere was shortage of well-o rganized documents whic h gIve hints how schools u tilized educational radio progra ms. 
• Th is study involved only teachers, s tudents a nd sc hool principals who currently a re e ngaged in the teaching learnin g process. However, il was better if curriculum de signers , m edia experts, p rogram produce rs and other concerned bodies 'Nere included in thc study. Tirne a nd rcso urce constrain ts limi ted me to do so. 

1. 7 Organization of the Study 

This Study is organi zes in to five parts. Th e firs t part trcats the probl c m and its approach. Part two presents review of related literature. Part three deals with the resea rch methodology. The fourth part devoted n a rration of the finding s, the last holdings the conclus ion. 
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Definition of Terms 

Educational Radio IS the application of radio in the forma l schoo l cou rse s for d irect teaching. 

Effectiveness: refers to the capacity to produce result. 

Primary Schools refer to the schools that range from Grad e 1-8 . 

School principal refe rs to the head teacher. In this paper, it is Llscd interchangeably with the term school directo rs. 

Training refers to any type of program des igned to introduce teachers with various techniques of utilizing educational radio programs in the classroom. 

Utilization refers to the extent to whi ch the radio programs are actually used in a classroom situation . 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

In this chapter pertinent works of othe rs a re reviewed brieny under thc 
following sub headings: the importa nce of radio in education, expcric nccs in the 
effective utilization of educational radio program, th e importa n ce of ra dio for 
education in Ethiopia, the role of th e classroom teach e r in utili zing educational 
radio programs, support materials needed for effective utilization of education 
radio programs and factors that a ffect the effectiveness of the utiliza tion of 
educational ra dio programs. 

2 . 1 The Importance of Radio in Education 

Now radio is one of the widely u sed electron ic media globally. It has a history of 
more than 80 years of being extensively utilized in the world. Radio has been 
extensively used almost by all societies for education, deve lopment and other 

. social activities (Hilliard, 1985: 3, Cable, 1965: 73). 

According to Brown et.al (1977: 216), it was 111 1924 that real school 
broadcasting began by the BBe for the first time. AL th e beginning, radio in 
most cases was used for various forms of adult education (Evans and Nation , 
1996: 35, Keegan, 1994: 5). Hawkridge and Robin so n said (1982: 229) radio 
stated to serve the non-forma l education but wa s later adapted Lo the formal 
education . 

As Sive (1983: 67) and Bates (1984: 63) argued cu rrently , several developed and 
less developed co un tries have utilized rad io to su pport thei r eel Llca tional 
systems. Their m a in objective to utilize educational radio is to improve 
instruction. The improveme n t of instru c tion in turn brings a bout rapid and 
desired changes in the learners' behaviors. 
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As a medium of commu nication, radio has a num bcr of advantagcs in 
sup porting education al activ ities . Radio has a capaci ty of commun ica t ing 
knowledge quickly to la rge groups of people s ituated aL differenL points 
throughout the country or in a specific geographical area. [n s h or t, rad io h as 
the potential to ease of co mmunication (Cheste r , 1987: 204, Kumar, 2000: 
163). Moreover, radio ha s the po tentia l of wide cove rage. Because its broadcast. 
may cover a sub con tinen t, a co ntinent or th e entire world (Kumar, 2000: ]63). 

According to Brown (1977 : 216), educational radio broadcasting is a useful 
means of providing learning experiences for a large nu mber of students . Ra dio 
messages reach the aud ience instantly. There is no time lag and no waiting 
period. Radio is easily accessible. The refore, radio broadcasts are home-based 
educa tion that can be providing in one's privacy (Kumer, 2000: 163). It is also 
accessible to non-literate a nd lite rate people. 

[n a ddition to its a dvantages [or educational services, educational radio is also 
u seful as a learning resource particu la rly for th ose wh o are far from whe re 
resource m ateria ls are available (Bates, 1984: 16) . Radio instructional 
technology is less capital intensive a nd has lower ru n ning cost than other 
media (Mohanty, 1984: 74, Dele 1959: 283, Hass and Packcr, 1965 : 223). 

Moreover , as it stated by Tickton (1970 : 223), radio helps the classroom teacher 
to bring resources (materials) ordinarily beyond those available to local 
classrooms . For exa mple, schools m ay h ave n o mus ical instruments unde r th is 
condition ; radio can be an essential substitution in teaching music. r~ a dio 
permits unavaila ble teachi ng and learning materials to be availablc to all 
sch ools. The oth er unique c haracte ristics of ra dio , which makcs it diffe l'cnt 
from a nd makes i t more advan tageous than th e print media is that it enables 
the class to have a se n se of ac tive participation and rea lism (ChesLer 1987: 
205) . It brings the world to the classroom. Ra dio can help s tudents to listen to 
the details of essentia l ceremonies, conferen ces, his tory making etc . Studen ts 
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can learn the biography, pe rsonality and thoughts o f fa mou s and wcll-kno"'n 
figures (Moh a n ty, 1984 :9 and Tickton, 1970:173) . 

Qu ite a part from its important co n t ributions to support education , radio has 
many lim itation s a n d weaknesses of its own. As Cable, (1965: 77) explains one 
of th e limita tions of r a dio is its inflexibili ty . It dic ta tes fixed lesson times th at 
a re som e times inconvenien t for schools, whi ch p refe r th eir own time-table. 
FUrthermore, it is n o t permissive for elabora tion on a ny aspect of the lesson 
until it is over, which m ay n ot be the be s t p sych ological monu men t. On the 
other hand , the classroo m teach er has n o control over th e pace of development 
of a ra dio lesson . The othe r limitation of rad io is tha t normal rece ptive 
conditions are often poor in rem ote a reas , especia lly at the time chosen to 
schools (Ku mar, 2000: 163) . 

In spite of th ese limitations, there is so much that is bc nefic ial in a n 
educationa l radio service th at th e ina bili ty of a s m a ll percen tage of schools to 
benefit from it s h ould n ot deter edu cational a u th orit ies Crom establishing and 
developing such services wh erever n eeded (Cable, 1965:7). 

2.2 Experiences in the Effective Utilization of Educational 
Radio Programs 

According to Romiszowski (1988:14 1) a n d Te mu (1995) and Reeves (J990) In 
Tesh ome (2 004: 7), t h e con cep t of effectiveness at a no rmal condition refe rs to 
the capacity to produce resul ts . The most com mon effectiven ess indicates that 
s tudies in educationa l radio were focu sed on studen ts learning gai n s, 
profession al d eve lo pm en t o f teach ers, cos t: e ffect ivencss anci th e improvement of 
educati onal access . 

S ince countries began to utilize radio for educational serv ices a s a support 
m ateria l, severa l ex per imen ts a n d rcsearches have been donc In many 
countries including those from Africa (Bish op, 1995: 196). Although it is out of 
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the concern of this pa per to review a ll the experiments a nd resea rc h wo rks 
conducted in d ifferent countries it seems justifiabl e to bri ef the experiences of 
some countries, which ha ve underlined the effec tive ness of I-adio In 
supplementing and enrich ing the c urricula of p ri mary schools. 

One of the countries th a t u t ilized educa tional rad io broadca sts effectively in 
primary level was Thailand in South East Asia . According to Bishop (1995 .1 88) , 
Tha iland has utilized radio Broadcasts effec t ive ly a nd inexpensively to in struct 
numerous different subj ects like Engli s h , Social Science and Music in primary 
schools. Tha ila nd began educational r a dio broadcasts in 1958 for support a nd 
enriched its prima ry school s' curricula . As a supplementa ry to their regu lar 
lessons, students received an average of 10 to 30 minutes of broadcasts per 
wee k in each s ubj ect. To evaluate the effectiveness of rad io instructions , thc 
Ministry of Education of Thaila nd co ndu cted a la l-ge-scalc fi eld study in 1958 
and 1959. According to the result of the evalua tion, studen ts who I-ece ived 
radio music supplements were found to be s ignificantly be tte r th a n students 
who d id not receive radio broadcasts are. However, acco rdin g to Sch ramm 
(1977: 186-88), th e English lessons did not bring s imilar pos itivc results and 
were s ignifica ntly n eeded ex tensive revis ion. However, the Engli s h lessons In 
the contrary to the Socia l Science ra diobroadcasts met their objec tives of 
influencing s ocia lly desired a ttitudes a nd values. Thus, the education radio 
broadcast in Thaila n d was found effective. 

Another country, which utilized educational radio broadcas ts more effec tively, 
was Nicaragua, in Centra l America (Bis hop, 1995:206). Nicaragua's Ministry o r 
Education began a project to teach mathem a tics by radio for the first three 
grade level s of the primary s ch ools in 1973. The project was conducted by th e 
technical a nd financi a l a id of th e USA IO. The main obj ec tive of th e proj ec t was 
to examine th e effectiveness of educational radio in teaching mathcmati cs in 
the pnmary grades . Everyday students were m ade to be ins tructed 
ma thema tics by ra dio for 50 minutes. Thr01Jghout the broadcasts, the studen ts 
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expected to participale a ctively . The responsibility of the c lassroom lcachcr was 
to follow the daily radio broa d casts. Feedbacks were obtained from weekly tesl, 
classroom observations and teacher comments. Finally , lests carried OUl in 
1977 showed that it was indeed a n effecti ve medium for lcaching in the primary 
schools mathem atics a nd probably for othcr subjccl as well. In s u e h tesls 
students in the radio classes achieved significantly high er achi eve menl. In 
1978, th e program brought to an end when revolutionary aClion s swe p t 
Nicaragua bringing schools and othe r programs to a half (Bishop, 1995: 206-
207). 

In Pakistan, as m many others developing n a tions , a ll radio stations were 
broadcasting school educational programs. The radio lessons were prepa red by 
experienced teachers and specialists in the subject m a tter and tra nsmitted 
them in fixed schedules. Educational broadcasts handbooks werc being 
distributed well a head of time by Audio-visual centers for the guidance of 
teachers and school principals (Ibid: 188). 

Accordin g to Head (1974: 64), Mauritius is the othe l- less developed na Li rJII LO 
exploit the potentia lities of the mass media, particularly radio, to e nrich lhe 
formal school programs and to provide alternatives paths to it. 

According to Imhoof and Christensen (1986: 5 1) , educational radio broadca s ts 
launched in Kenya to teach English language. In 1980, a project known as 
Radio Language Arts Project (RLAP) was launched in Kenya with the intention 
of teaching English language skills to ch ildren in grade one to three. The 
programs focused mainly on the four language skills: listening, speaking, 
reading a nd writing. To evaluate the effe ctiveness o f I'his progrnl11 lhc Minis!ry 
of Education of Kenya conducted summative evaluation. Finally, th e eva luation 
demonstrated that much higher achievements were attained in th e radio 
classes than in traditional ones (Demissew, 1991: 50-51) . 
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Bates (1984: 216), stated the Dominican Republic is anoLher developing nation 

Lhat launched Radio-AssisLed CommuniLY Basic EducaLion (BADECO) in 1982 . 

The aim of the project was to provide e lementary education to children who 

lacked access to public school s. 

Thus, from the above expenences of the success of educational radio 

broadcasts, it can be concluded that even though radio has been criticized for 

being an aural media, researches clearly indicated LhaL is e ffec tive and e lTi c ien l 

in teaching most subjects if it properly and e ffecLively utilized al the ITceived 

end (Hancock, 1976,Mohanty, 1984 a nd Knirk a n d Gustafson , 1986: 165). 

2.3 The Need of Educational Radio in Ethiopia 

In Ethiopia, educational radio stations have served to enrich the curriculum 

and sup plement classroom teachers during all the regimes of Ethiopia (since 

1950). Although each regime followed its own unique policy and ideology , all of 

them have u sed the med ia for the same purposes. These a re accord ing Lo 

Teshome (1998:73) 

~, Providin g fo rm a l education 

~, Improving studenl learning 

,1; Improving school facilities (resources) 

'* Improving teac hers competen ce 

'* Improving educational resources 

'i, Minimizing educational costs 

As argued by Tilson and Demissew (2000: 1) educational radio has been 

particula rly important in Ethiopia for several purposes. First, the country is 

larger and mountainous and travel is difficult. Second, iL has helped (0 support 

c lasses with under qualified teachers. This has been parLicularly tru e in the 

second cycle of primary schools. Third, i t has expanded the experiences of the 

chi ldren. Four, the progra ms provide general enrichment in a variety of ways. 
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There was a study conducted by the UNICEF in 1990 to id cn t ify thc major mass 

media used in Ethiopia to support the formal education. The study suggested 

that rad io was the most important learning medi a especially for the younger 

audience (UNICEF, 1990:5). 

The scope of production and transmission of educational radio programs has 

widen ed immensely . At present educational radio is being broadcast lO all 

urban and rura l schools of the country in various e thnic languages such as 

Amharic (in a ll regional states of FORE including Addis Ababa and Dire Dawa), 

Tigray (in Tigray), Oromo (in Oromia), Somali (in Somali), Harari (In !-Iara l"i), 

Afar (in Afar), Sidama, Wolayta, Hadya, Gurage, Sil tie, Kamabala, CedeD, 

Kaffi cho (some of the languages of ethnic grou ps in S NNPRS), Anuak (in 

Cambella), etc, (Petros, 2002) . Environmental Sc ience, Socia l Scien ce and 

English langu age have rece ived m aximum attention (See Appendix 4). As the 

following table depic ts there a re 12 educational radio broadcasting slations in 

Ethiopia at the presen t. 
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Table 2:1. Educational Radio Transmitting Stations in Ethiopia 

Name of the Year of 
No Region 

station establishment 
._-

1 Alemaya Oromia 1980 I 
- .- .. -

2 S a hir Dar Amhara ]980 
--

3 Oebre Markos Amhara 1981 

4 Oessie Amh a ra 1981 

5 Gimbi Oromia 198J 

6 Gondar Amhara 1996 
----

7 Gore Oromia 198 1 
._._-----------

8 Legedadi Oromia 1981 
--

9 Mekele Tigray 1981 
- -

10 Robe Oromia 1980 

1 1 Walayta Soddo SNNPRS 1970 
--

12 Yirga lem SNNPRS 1999 

, Source: adopted from Petros, 2002:9 

As it stated by Petros (2002: 6) in Ethiopia, educational broadcast ing 

particularly ra dio is g iven priori ty by the governmen t of Federal Democratic 

Republic of Ethiopia (FORE) to support primary school. 

At p resent in four regional states, namely Am hara, Oromia, SNNPR and Tigray 

the above mentioned radio stations are s ited and transmilled educational 

programs for the prima ry grades. The rema ining regional states, including the 

Addis Aba ba City Admi ni stration, have n o education al radio t ran sm ittin g 

stations. However, schools of Addis Ababa have been receiving educational 

radio programs from the Legedadi Educational Rad io t ransm ission station 

(AAES, 2006:7). 
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2.4 The Role of the Classroom Teacher to Utilize Education 

Radio Programs 

All th e efforts of planning education al ra dio p rogra m s are for efficient 

utilization. Otherwise, what has been spent in the process is a waste of 

resources. That is why the role of the classroom tcacher in utilizing thc 

programs broadcast is vital. 

Accord ing to Hayte r (1974: 56), one of the roles o f thc c lass room teac her is In 

u tilizing the educational rad io broadcasts by arranging the seats of students . In 

normal classroom seatin g, students usually sit in straight rows. This 

a rra ngem ent may not be suitab le for listening to the radio broadcasl. As a 

result, it n eeds a different seating arrangement so that each student is sitting 

near enough to th e rad io for effective listening. As it stated by Hancock (1977: 

280), the most preferable sitting arra ngement to follow thc radio broadcasting 

attentively is a semi-circular or group arrangement. In rea lity, the role of the 

classroom teacher is not on ly restricted to a s pecific Lime but can be derivcd 

into three major parts in relation to rad io broadcasting. 

2.4.1 Before the Broadcast 

The role of th e classroom teach er begins by doing some activitie s before the 

broadca st. Before the program is on the air th e classroom teacher should 

accompli sh tasks like making students mentally ready, describing key wo rd s 

and concepts, raising questions which would be answered from the broadcast, 

making sure that th e radio sets works properly a nd adjusting it and so on. 

2.4.2 During the Broadcast 

When the program IS on the aIr , the teacher s hould done tasks like, checking 

the attention of students, avoiding noises, avoiding students from note taking 
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unless they are requested by the radio teacher to d o so . Notc tak in g d ur ing the radio lesson (broa d cast) s hould be di scouraged for it d is trac ts the cO nCCn LI"<Hioll of the s tudents and block the flow of messages. Moreover, the tea cher should help his/ her students by showi ng maps, charts dia gram s , glob etc , wh e n thc rad io teacher told him / he r to do so. Furthermore, t h e teacher is expected LO list important words, phrases, expression s, etc, that are to be revised after- th e radio lesson. Assign the s tudents to respond a urally; physically o r in writing, when the ra dio teach er asks question s is a lso one of the tasks of the classroom teacher . 

2.4.3 After the Broadcast 

After th e broadcast is the final s tage at which activities are to be performed by the classroom teacher. In the post b roadcastin g the teac h e l- , foll owin g instructions in teachers ' guide exerCIses a re to be done , th e in tel-est a nd reaction of students towards the broadcast a re to be assessed and recorded to be used as a feedback for the producers and broadcasters of the programs. Besides, the classroom teacher is expected to correct any misu n de rstanding of the s tudents through discussion with them. 

None of these three ac tivities is complete by themselves for effective utilizat ion of the radio program s. These three activities a re th e mos t integrated on e s. Th e fai lure in one of these activities, affect oth ers, because ea c h depends on the efficiency of the other. Tha t is why the role of th e teacher becomes vita l for effic ient and effective utilization of the educational ra di o program in fo rmal educatio n . Regard in g th is vita l responsibi lity o f th e c lass room l e~l chn I( enl wri tes: 

The teacher should remember at all tim.es thaL he/she has a personal re lationship with the class that no teaching and can e ver hope Lo emulaLe and the success of the radio broadcasts depends on the conscientious p rep aration and skillful handling of the teacher (1967:75). 
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2.5 Support Materials Needed for Effective Idealization of 
Educational Radio Programs 

What is planned shou ld include nOL on ly producLion bUl also distribulion or 
material resources . Important programs can be broadcast, teachers can be 
adequately trained but without the necessary suppo r t, effec tive utilizatio n of 
the program is h ardly unthinkable. Of course, some o f t h e m aterials may bc 
available in the school e n v ironme n t to be collected and a rranged by the teach er 
for classroom utilization. Still th er e are oth er things which necessarily arc 
produced a nd distributed by the broadcastin g agency or whoever is in charge of 
them . 

Thesc materials include Teacher s Guides, Students workbooks, radio sets and 
study guides for students and records if possible. Assistance provided by 
supervisors wh o have a special training or expe r icncc can also bc pan of thc 
support. Teach ers' guides explain the contents, supplementary rcadings and 
the p ossible combination of med ia, which can be l..l sed to make thc lessons 
li velier. They a lso "embrace" suggestion , for preparation a nd follow up acLiv iLY 
[or b roadcasts, including possible corrections with ovc rall scheme o f work 
(Hancock, 1977: 292). 

2.6 Major Factors that Affect the Effective Utilization of 
Education Radio Program 

Utilization r efer s to the actual implementation of the cducationa l rad io lessons 
at the receiving end (Percival, 1984: 23). It is the incidence at which teachers 
a n d students LIse the broadcast for leach ing and Icarnin g process. In pnlclical 
sense, it can be th at said the radio inslruction is properly utilized when 
teachers apply the before, during and afler the broadcasL a c tivilies and when 
students li sten the programs attent ively and rcaCL aCLively at the right Lime in 
the classroom (Hancock, 1977:65). 
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Utilization of radio ins truction can be influen ced (affected) by a numbe r of factors. One major limitations of ra dio in the use of education program technically it is a o n e-way mcdium th at u ses only singlc sense (I-lass and Packer, 1965: 223). Moreove r, as I-lass and Pac ker, have asserted that thc absence of electric power , dis ta nce from broadcasting station , lack of suitable ra dio programs (schedule) and the feeling of som e school principles and th a t radio has a "disturbing effect" upon the c lass room have prevented the effect.ive utilization of radio instructions. Hancock (19 77 : 65) in hi s own behalf was also listed a long list of fac tors that influence (affect) utilization of any educational medium that could be summarized as follows: 
ii< The quali ty of educational materials to be used 
;/< The managerial skill s of the system 
'1< The training of the participant profess iona ls 
;.~ Investment on the personnel's facilities and m a te rial s 
'1< Flexibility and d eve lo pment of tech ni ca l infras truc tures 

On the other hand, as it stated by Ha wkridge and Robi son (1 982 : 30), the main factors, which highly innuence the e ffe c tivc utili za ti o n of educa l.ion al ,·wli" programs, a re geogra phical, political , cultural , economIc and technica l conditions. 

At large different educators in the field have listed a number of fac tors (hindrances) that facilitate or affect the effect iveness of the unitization of radio in education depending upon the resea rch find ings at th e ir hand s and thc background of their respec tive environment. Here, howeve r , th e fa clo rs, whi ch are considered as major and most re levant to the scope of this study, a rc treated briefly. 
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2.6.1 Physical Environment 

As Block (1 984 : 72) argued educational radio broadcasls havc no use unless 

they can b e heard properly at the receiving end . Hearing in turn can be affected 

by a number of factors such as listening room, the receiver, seating 

arrangements and so on. According to Hancock (1977: 268) it is not necessary 

to reserve special room for ra dio reception. It is simpler to move the receiver 

than to disturb the class. I t is a lso better if the listening rooms a re a lways free 

from outside noise such as traffic, air routes, workshops a n d noise from 

stairways o r corridors. The seating arrange ment should be Oexible and the 

receiver should be a lways away from reflecting s urfaces such as large tabletops. 

Non-reflecting materia ls should be replacing by wall surfaces, wh ich cause 

reflection of sounds. The learners should s it in front of the receiver and should 

be not too far from it a nd the teacher must be in front of th e receiver and not 

too distant from it because he m ay have visual materials to show during I.h e 

broadcasting (Wittch a nd Schuller, 1979:293). Th e number o f students should 

not be above the average class size because proper utilization o r follow up work 

. is impossible for the teacher dea li ng with m a n y students and physical 

conditions for hearing will be poor (Hancock, 1977: 190). 

2 .6.2 Timetable (Program) 

School timetable (progra m) is a nother fac tor that affects the effectiveness of the 

utilization of instructional radio lessons. Da le (1 959: 286), Hass a nd Packer 

(1965: 222), Morsy (1984: 37) and Hancock (1977: 189) havc Slated thal thc 

absence of suita ble broadcasting timetable to each school is a serious obstacle 

to utilize radio instruction s effec tively and properly. Here the major source of 

problem may be the clash bctween the timctable s of the cducational mcdiA 

agencies and the receiving schools. Educational m edia agencies have their own 

fixed timetable (program) for each rad io lesson. On the other hand , schools 

a rrange their schedule taking in to account severa l issues, such as the 
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proximity of th e school with students' res idence, weather condit ions, sh ifts eLC. 
As a result, a problem may arise to fit th e sc hoo l t ime tabl e wiLh Lhe 
broadcastin g schedule th at, thereby, affects the e ffec tiveness of the utilization 
of ra dio lesson . As Hancoc k (1977: 188) argu ed to integrate the educa Lional 
rad io lessons with th e normal teaching timetable of Lh c school advance 
informa tion is required. This information mu s t s ta Le the objective a nd teU"gcl 
a u d ience a nd outlin e of th e content (Wed ell , 1986: 187). 

2.6.3 Evaluation of Educational Radio Programs 

Absen ce of evaluation and follow up are the other facto rs that are a ffecting the 
improvem ent and effective utilization of education a l radio lessons. Knowledge of 
the achievement of the teaching objectives of edu cationa l radio broadcastin g is 
impor tant to adapt the needs of ch a n ges. There fore, evaluation m u st ensure thc 
knowledge of what is h a ppening and su ggest possible changes in any system 
(Crisell, 1990: 165). 

According to UNESCO , (1980: 67) th e m a in aim of educa tiona l rad io program 
evaluation is to measure the d egree to wh ich th e program has succcssfully 
achieved its obj ectives. It evaluates th e effectivcncss in term s of the numbe r 0'· 
students reach ed , the n ew skill acquired and the extent to wh ich behavior is 
a lte red by th e educational ra dio project. 

2.6.4 The Interest of Students to Learn from Radio 

The effective utiliza tion of radio for educational purposes required stude n ts' 
stron g inte res ts, high d egree of act ivity a nd p a rti c ipaLion. Du,"i ng the tim e o f" 
broadcasting students should n o t remain silent. It is essentia l to h ave activc 
and effec tive inte ractio n be Lween the ra dio tea c h e r, the cla ssroom teacher and 
the listening students. As many educators in th e fi eld believe iL, students a rc 
more succes sful at inte rna lization, recalling a nd applying what they learnt , 
when they active ly pa rti c ipa te during th e ins t ruction (Tickton 1970: 225). To 
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this end, students s hould participate actively by answerin g and asking 

questions orally, by writing, reading, a n d ma nipulatin g matcrials, s lgn lllg, s 

doing physical exercise, etc, before , during and a fter the broadcast. 

In add ition, wh en the mdio lessons are on air students have to s how a good 

disciplin a ry behavior. Radio lessons a re broadcasted at a fixed time. It is out of 

th e capacity of the classroom teach er and students . If the lesso n once passed, it 

is impossible to be repeated unless it is already recorded in tape recordcrs. 

Therefore, educational radio lesson needs a good discipline and highcr 

attention . Any disturbance or noi se is harmful. That is even a disciplinary 

problem of a s ingle c hild can distract th c cntil·e co n ccnlr'll.ion 01· th e c laSSn)0l11 

which makes radio lessons valueless (Marcus, 1978). 

2.6.5 Teachers' Training, perceptions and Attitudes Related 

Factors 

One of the factors that negatively affect the effective utilization of educational 

radio lessons is lack of training among th e classroom tcachers. Unless teachers 

are aware, how to use and why the medium is used they will nevcr utilize it. 

Therefore, one of the methods to avoid this obstacl e is to train tcache rs 

(Codding, 1979:134). 

According to Jamison and McA nany (1978: 18), training can givc at various 

stages. There a re orientation and full time trainin g programs. In or iental. ion 

tra ining teac hers a re introduced to how with media are used, what specific 

contributions they have a nd abou t th e physical need of m edia programs . If th c 

use of m edia is accepted to the educational system th e utilization trainin g 

should be given as full time course for teach e rs . Such tra inin g should properly 

integrate with th e normal teachers' evaluation programs. 
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Training a lo ne may not ensure e ffective utilization of radio broadcasts. Thus, 

the effectiveness of a radio lessons d epend largely up on the classroo m 

teachers' a ttitude, commitment and willi ngness (Chester, et a i, 1987: 208, 

Welesh, 1973 and Hancock , 1977:154). This is becau se; it is the teacher who 

prepares and organizes the classes to listen to the broadcast. If c lasses were not 

well organized, then clearly n o program would be utilized . Therefore, unlimited 

effort should be made to enable , teachers to develop positive attitud e, 

commitment and willingness towards the radio lessons and to equip them with 

ample training on how to use the medium. 

Equally important p ertaining the teachers and educationa l radio utilization 

process is the perception of teachers and initiation to ulilize th e programs 

properly. In this respect Nishimoto (1969: 133) remarked that the extelll to 

which educational radio programs are uti lized depends upon the extent to 

which teachers are clear about the degree to utilize and the perception they 

have towards them. Thus unreserved efforts should be made to enab le teachers 

to have positive perceptions towards the broa d casts and equip them with 

adequate knowledge and skills on h ow to use the medium. In the first place 

teachers should be involved in planning and production of radio programs. 

Teachers' participation in the developmen t of radio broadca st cau se for 

understanding and posi tive perception of teachers about the importa nce of the 

broadcas ts. 
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CHAPTER THREE 

METHEDOLOGY 

3. 1 Metho dological Approach 

Research involves the qu est for an answe r to unsolved problems . Pu s hing bac k 

the frontier of ignoran ce is its goal and originality it's freque ntly the qua lity of a 

research project. However , previous impor tant studies a re de libe ra te ly repeaLed 

using identica l or simila r procedures with differe n t subj ec ts a nd diffe rent 

settings at different times . Replication is a lways de s irab le to con firm or ra ise 

questions about the conclusion of previous studies (B es L a nd Khan , 1993 :38). 

Research m e thodology in education may fa ll 111 two broad ap proaches 

(perspective s): quanti ta tive research a n d qualita t ive researc h . Accordi ng t.o 

Hancock (1998:45), early forms of research origin ated in the na tural sciences 

such as biology, chemistry, geology, physics, etc, a nd we re concerned with 

investigating things which we could observe and measu re in some way . Su ch 

observations and measurem ents can be m a de objec tive ly a nd repeated ly by 

others (Ibid). This Process is referred a s "qualitative resea rch. He furth er a dded 

that much la ter come researchers working in socia l sc ie nces: psych ology, 

sociology, anthropology, etc, Here resea rchers were inte rested in s tudying 

human beh a vior and the s ocial world inhabited by huma n be ings . Th ey fo und 

increasing difficulty in t rying to explain human behaviors in s impl e m easura ble 

terms. Mea surement tell s u s how often at" h ow many peoplc behave in a ce rt.a in 

way but they do not ad equately answe r Lh e question why? r~esearch whi c h 

a ttempt to increase ou r u nder s ta nding of why things arc the way Lhey are in 

our socia l wodd and why peo ple ac t t hc way they d o is "qua lita tive" research . 

The word qua litative according to Den zin a nd Lin co ln (2003) cited Ama l"c , 

2004:4 7) implies an emphasis on qua li ties of entities a nd on process a nd 

meanings that are not experimentally exa mined and measured in Lerm s of 

quantity, a mount, intensi ty, or frequency . Moreover, qualitative research IS 
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multi -directional in foc us, consisting inte rpreta ti ve and natu ralistic scllings , 

attempting to give senses of developments in terms of th c meanin g peoplc givin g 

them (Ibid). 

The intention of this study was to evaluate the effectiveness of educational 

radio programs in primary schools of Addis Ababa. To put this into effect, 

qualitative research methodology is chosen . The reason for this basis itself on 

the idea of Huberman and Miles (1994) which says to investigate an issue 111 

education, which is a human endeavor using qualitative approach, seems 

justifiable . Other scholars such as Lecompte and Preissele (J993: 24) strengthen 

this idea by saying "when the concern of educmional researc h is with peopl c 

qualitative research can be employed". Their justification is controlling and 

manipulating activities of human beings are somewhat di ffi c ult. Furthermore, 

Hancock (1998: 45) has also asserted "qualitative research desc ribes social 

phenomena as they occur naturally. No attempt is made to manipcilate th e 

situation under the study" All these points reveal that using natural sett ing of 

human beings as a direct source of data is supported and advised in qualitative 

research. Therefore, the present study used qualitative research methodology to 

evaluate the effectiveness of educational radio programs in primary schools in 

Addis Ababa. 

3.2 Design of the Study 

Research design, according to Yin (2003 :21) cited in Solomon (2004:9), is a 

logical sequence that connects empirical data to the study's initial research 

questions and ultimately to its conclusion. The intention of this study was to 

collect data specific to the utilization of educational radio programs in primell ) ' 

schools . To answer the basic questions and ach ieve the objec tives of the study a 

qualitative case study design was employed . Differe n t sc h ola r s in the field of 

education al research define case study as empirical inquiry that studies 

contemporary phenomena within the real life context in which mUltiple sources 

27 



of evid ences are used (best and Kh an, 1993; Gall, cl.al , 1996; Yin , 199 '1 ). 
Spec ifi caHy, Burges (1 993 :51) ha~ sta led case sludy as one of the designs in 
qualitative research and focuses on examine a "specific case". From anolhef 
perspective, Yin (2003:1) in Solomon (2004:7) has poinled out that casc sludv 
is a preferred slrategy when how Of why queslions a fe be in g posed , when lhe 
researcher has minimum control over the even ts and when lh c focus is on 
contemporary phenomenon with some real life conLexL. 

Since the present s tudy evaluates issues re lated LO educational re search 
specially the effectiveness of ed ucationa l radio programs in primary schoo ls, a 
qua litative case study design was appropriate. To this en d , three primary 
schools selected among 368 governm ental , public , priva te, etc, prim a ry schools 
in the capital (AAEB , 2005:7). The three selected p rimary schools given 
fictitiou s names because of the e thica l principles that b in d me and the research 
participants (see Appendix 1). These schools a re named as PS 1, PS2 and PS3. 

The sample schools were selected because of my better exposure a nd access lo 
different informa tion. Because of their under standi ng of a ny educalional 
research for improvements, many of the teachers of th e sample schools helped 
me in overcoming some obstacles and some times unwillingness a nd /or 
resistances from people who are data source of the study . 

3.3 Procedure 

The major concern of this s tudy is to eva luate and describe the effectiveness of 
the utilization of educational radio programs in primary sch ools in Addis 
Ababa. To ach ieve the expected goal of the s tudy the researcher was followed 
the following procedures (phases) . 

The first phase engaged in a n extensive review of literatures and preparation of 
the proposal. This was essen tia l to d evelop a conceptual framework and data 
collection strategies of the study. Secondly, the preliminary assessment, which 
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was a contact with different peoples of the school, took place . Moreover, the 
researcher made gen era l observation, se lective inte rview and document 
assessment to get genera l in form ation and develop appropri a te d ata collection 
procedures for the evalu ation . Based on th e information obtained the s tud,' 
identified th e info rmation ric h person s in the school. 1[1 the lhi[ 'd ph:tsl' Ill<' 
main data co llection activities have been condu cted. In the fourth phasc thc 
collected data has been studied, organ ized catego rized a nd repo r ted. 

3.4 Research Setting 

The first and most important point in research work is h avin g a n inte res t a nd a 
suitable research en vironment that hc lps to coll ect an appropriate da ta with 
kind ly cooperation. With this, Seyoum (1998:7) conten ds 'without interest it is 
very di fficult to th in k a n d engage in effective research tasks'. 

On the other side, among the important dutie s of thc resea rcher is identifyin g 
a n appropriate research setting. Thus, for thi s study three primary school s 
were selected as its se ttings. Prima ry schools were selected a:s re:search 
settings; because edu cational radio broadcas ts in the cou ntry tr a n s mitted for 
a nd utilized mostly in primary schools. To thi s end , a m ong 368 primary school>; 
in the capital, only three primary schools were selected as resea rc h settings. 

3.5 Research Participants 

In educat ional research with research settin gs equally important are the 
participants. Basically, the sources of data for this study were p rimary school 
teachers. In add ition, documents , school principals and stud e nts were includccl 
as a sou rce of data. 

Regarding the issue of s ampling in qualitative researc h diffe ren t scholars 
forwa rded their own Vlews. For instance, Leco mpte a nd Priessele (1993 :57) 
no tes, th a t "choice of whom to study is a n inte ractive process which takes place 

29 



first in the ini tial stage of a qualitative o r field study. As sam plin g is c ruc ial for 
later analysis, Burges (1993) h a s a lso stated that it is essential for the success 
of th e research strategy that parti c ipants are fully sympathe tic with the task as 
the re luctant informants rare ly provide usa ble data. There fore , sampling in the 
ca se s tudy of qualita ti ve a pproac h is p urpose full y selective and tends lo b(' 
sm a ll number of people nested lrl their con text and studied in depth 
(Huberman and Miles, 1994). 

This study, as it is discu ssed in Section 3.4 se lected three prima ry schools In 
Addis Ababa . As the focus of the study was to evaluate the effectiveness of 
educational, radio programs in three primary schools, the study selected those 
teachers and students who are expected to provide authentic data without any 
exaggeration a nd bias. Therefore, in order to collec t th e right information thc 
student researcher contacted and discussed with different people who ha ve 
good knowled ge a bout the issue under study. Based on the discussions with 
schoo l principals, unit leaders a nd students which have relation with the iss Lie 
under study h ave been con sid ered as a reference point to select information 
rich informants. The total number of teach ers part.ici pated in thc stuely welT 
S lX. Moreover, s ix students a nd three principa ls werc a lso involved as 
informan ts . 

3.6 Methods of Data Collection 

In qualitative research there is no one and superior m ethod that is used to 
gather information rather varieties of methods a re advised to be used. Thus , 
the necessary information for this s tudy were collected though interviews, 
observation s and document a n alysis. 

3.6.1 Interviews 

In qualitative research , interviewing IS a major source of data needed for 
understanding th e phenomena unde r s tudy . For the purposc of this study, 
se mi-s tru ctured inte rview was used. The purpose of the interview was not 
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simply to put things in someone's mind but to assess the perspective of persons 
who were interview. Therefore, the interview for th is research was conducted 
with pnmary sch ool students, teachers and principals to know their 
unders tanding a nd pe rspectives a bout the issue. Thus , a n inte rview was 
conducted with a total of fifteen participants (six teach e rs, s ix students and 
three principals). That is 2x3, 2x3 and lx3 res pec tively from each case. 
Teachers were selected through search ing for those who can prov id e ta ngible 
a nd authentic information and willingness to participate in the study. 

Students were a lso selected based on their academic performance, a ge, a nd 
sex. Moreover, to create a suitable atmosphere and re lati on th e selection was 
based on the willingness of the individual to participa te in the study. On t.h e 
other hand, interviews with school principals were conducted to access theil" 
perspectives towards educational radio lessons a nd understand the ir effort III 

providing support and guidance for teachers. In this study, the process of 
interviewing was conducted through taking in tensive fi e ld notes. Each 

. informant was gIVen a pseudonym name for ethical reasons an d to protect 
confidentiality. All the interviews were conducted in Amhari c the official 
language of Ethiopi a for ease of communication . All the relevan t interviews 
were tra n slated into English for analysis . 

3.6.2 Observation 

As it indicated by Merria m (1988 :102), "observation is one of a major m eans of 
collecting data in case study researcb. It gives th e first hand account of the 
s ituation under study a nd when combined with interviewing and document 
a nalys is allows for a holistic in terpretation of the phenom ena be ing studied. In 
obse rvation wh ich is more appropria te in qU Cl litative study, the researcher 
sense organs are the key instruments to collect d ata (Wamahiu and Ka rugu, 
1995). According to Gall, et.al(1996:57), when observation is employed in 
qualitative research it always consists of detailed desc ription of people's 
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activity, actions a n d the full ra nge of in te rpre tational a n d organizational 

process which are p a rt of o bservable human experience . 

Observations of education al radio broadcasting c lass wcre conducted in thc 

classroom of th e teachers who were participants in the process of in te rview ing. 

Great efforts were made to conduct a critical observation on stude n ts' sca ting 

a rrangem ents and the com fortabili ty of the classes fo r radio li stening; students ' 

partic ipation a nd in terest to learn from radio and utilization of illu strativc 

materials by the class room teachers during the radio lessons (sec Appendix 3). 

The s tude nt resea rcher a lso attemp ted to observe th e utilization process o f all 

subjects that have a transmission programs from th e educational ra dio s ta tion. 

Thus, observa tion sessions were co nducted fo r six pe riods . 

3.6.3 Documentary Sources 

Documents are important sources of data for qualitative research. Documents 

in this study were used both as major instruments of data co llec tion a nd as 

supplementary evidences with the intervicw responses a nd c lass room 

observation notes. Thus , in this study I employed a n a lysis of d ocuments such 

as teachers ' guid es and time tables . 

Validity and Reliability 

In a n a ttempt to g roup variations in h uman expe r ie ncc onc can not rclay on 

only a single method. As a result this study applies different in terconnected 

me thods as a ll of th e data collection techniques described above have their own 

s trengthen s and weaknesses. One way to emphasize the stre ngth and minimizc 

the weakness is the use of more tha n one method in the s tudy (Borgan a nd 

Bilken, 1992 :9 ). By selecting complementary method s research er ca n cover the 

weakness of one m eth od with the strength of a n oth e r. Therefore, good resea rch 

will often include multi ple m eth ods of data collect ion techni ques known as 
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triangulation. Triangulation of data permits th e vc rifi caLi o ll of qua lilative d el l;.l. 

Triangulation in th is study was in tended as o ne way of sec uring va lidity . Thi s is 

the use of a va riety of methods, sources of d ata and varieties of theories In 

order to check the findings and supplemen t results (Ga lJ, et a l, 1996:67). lt 

involves checking informa tion that has been colJected from different sources or 

m ethods for consistency o f evidences across sou rces of d ata . 

According to Miles and Huberman (1994) , triangulation is supposed to support 

a finding by s howing that independent measures agree with it o r at lea st they 

do not contradict with it. I have tried to secure th e val idi ty through d ata, 

theory, and methodological triangu lation. 

3.7 Data Analysis Strategy 

Qualitative studies are invo lved in word arguments than numerical explanati on. 

Case study fo cuses mainly on descri bing, reco rding, a nalyzing and interpret ing 

the conditions that exist (Sorgan and Silken, 1992). 

In this research the data, which co lJec ted through in terv iew, obsc rvat ion and 

document we re studied carefulJy a nd repeatedly . This was done by re fe rring to 

the notebook a nd other related materials . After the co lJected issues wcrc 

studied, th ey were categorized in line with the ir s imil a ri ties. This categorizing o r 

grouping of issues served to put related issues together in a seri es o f chapters 

in the analysis. By doing so, the data was presented , intc rp reted and co ncluded 

in the folJowing chapters. 



CHAPTER FOUR 

DISCUSSIONS AND FINDINGS 

The main purpose of this study was to eval uate the effectiveness of educational 

radio programs in primary schoo ls in Add is Ababa . To treat the issue properly 

and thorough ly qualitative case study is a pplied. Th e case study has been 

conducted in three primary schools of Addis Ababa, which are labeled by 

pseudonym as PSI , PS2 and PS3. Data are collected using observa Lion, 

inte rview and documents. Extended and in-depth interviews were conducted 

wi th each of key participant. Each participant is given a human pseudony m for 

ethical reasons a nd to protect confidential ity. Observation and documcnLs an: 

used both as major and supplementary sources for triangulaLion . 

4.1 Perception of Teachers and School Principals in the 

Utilization of Educational Radio Program 

Perception refers 'to the way in which man senses and becomes aware of 

his /her environment (Sampath, 1984: 17). Perception plays a great role to 

facilitate or h inder individual activity . Th is is because according to Morgan et al 

(1986: 580) a nd Western (1996: 155) perception of an individual refers to the 

way any event in the world and the world itself looks, sounds, fe e ls, tastes and 

smells to him/ her. Therefore, it seems apparent that teachers and school 

principals perception in the utilization of edu cational radio programs has an 

important role in determining their engagement in utili2ing the radio programs 

either positively or n egative ly. 

[n t.he follow ing section, the perspective o f teac hers and school pt"incipals and 

my own interpretation will be presented. 
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regular u ser of the radio lesson since it plays a n imponanl role by cl1l' ie hin g 

instruction through adding newly founJ con cepts . Concerning this, he said: 

Topics, which are not sufficiently and explicitly prese nted in textbooies, can 

be enriched well through radio. This is especially helpful for teacher os well 

as students where there is no additional reference other Uwn the tex/boo/c. 

Moreover, radio brings fresh ienowledge since print media consume tilne In 

short, it allows scarce learning resources to be //lade available 10 all 

schools . This is my perception towards educational radio programs 

(Tadiwos Ayalew 21/03/2007). 

Another teacher from PS2 IS Muluwork Tadesse who is teaching English, 

perceives educational radio as a medium , which creates a suitable teach ing­

learning atmosphere in which only few teachers succeed in c reating it. She 

expresses this saying: 

Radio could provide drama, songs, dialogue and a variety of p resentation 

that only few teachers could create. In addition, it stimulates the interest of 

students by setting the stage jor discussion. or debate, presenting opinlOl1 

of outside experts jrom remote S()l1rr.es (Muluworlc Tadesse 21/03/2007). 

Education is not limited to the classroom teaching only. It has bee n broad­

based a nd multi dimensional. There is no frontier in learning an d teache rs arc 

not the only sources of learning (Mohanty, 1984: 8-9). Students could receivc 

knowledge by inviting different personalities, though; it is difficult due to 

vanous reasons. Thus, under this condition as Sisay Zeleke a Social Studies 

teacher from PS3; radio teacher could invite and present important 

personalities for students. He discusses this as follows: 

Educational radio programs may use resourcejul people and real materials 

of life to facilitate learning that it beyond the capacity of the classroom 

teacher. For instance, to explain the govenwlental process it becomes 

possible on radio to inte rview public oJJicials and figures, which aClL/ally 

seems difficult on face-to-face basis . (Sisay Zeleice 24/03/2007). 

36 



From Sisay's poin ts of view , it is possible to say that ra dio lesson s se rved CIS 

forums for s tudents to know more about governmenta l d ay- to-d ay ac tivit ies 

(processe s) from th e right persons through interviews by th c ra dio tcache rs. 

Thus, stude nts could receive the d es ired informa tion wi th out leaving the ir 

classroom or without a ny invitation of o ther extern a l bodies . Fu rth ermore, 

educational radio p rogra m s en a bl e the lea rning a nd maxi mI ze the degree of 

realism, which is una fford a ble fo r th e a ctu a l class roo m teachers to do so. 

Besides, Amelewo rk Gessess e an Environm enta l Scien ce tea c her from PS3 is 

another informant for this study. She has given similar a ccounts with Dem eke, 

Alemayeh u, Muluwork, Tadiwos and Sisay about the use of educa tional noldi o 

programs. However, they are not sure whether their colleagues have positive 

perception or not about educational ra dio programs. About thi s Amelework 

says: 

Some teachers are not the users of educational rad io programs at all. Th e 

reas on fo r this as they us ually mention tha t it is rad io lesson is jil/ed w ith 

repetition; the teacher can make better instrtlction than the radio teacher 

can and so it is s imply time killing. Thus, they engage in dictating old 

lecture notes to the ir students. Their commitment might be eroded because 

they are highly attached to the lecture me thod for long years fAmelew orlc 

Gessesse 16/ 04/ 200 7}. 

According to the information obtained from informants in the case of the three 

primary schools of Addis Ababa, teachers have positive perception a nd 

understanding of the advantage of edu cation al radio progra ms. Therefore , 

although there are obsta cl es in th e process of u t ilization , they try to utilize 

educational radio programs regularly. 

In addition to teachers, the student resea rch e r has made a thorough di scu ss ion 

with th ree school principa ls, from PSI, PS2 a nd PS3. Principals, as th e h ead of 
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the school s hould h a ve full informat ion and good pe rce ption a bout the 
effectiveness of edu cation a l radio programs . They h ave to monitor the day-to­
day works of the programs like other school ad ministrative duties. 
furthermore, principa ls s hould give unreserved support a nd motivation for 
teachers to utilize the broadcastin g radio programs accord ing to the schedule 
without in terruption . They can acco mplish these activities if they have positive 
perception towards the radio programs. To know th eir perception this \Nriter 
has discussed with Girma Alemu, the principal of PS 1. I-Ie saId: 

As to me, radio is one of the widely used m.edia that plays 0 sigllijiconl role 
in promoting quality and relevant education to the fo rmal and nOI1-formol 
educational systems. It could present facts that the classroom teacher may 
fail to demonstrate and explain in the class. Radio is an aid to the 
classroom teacher. However, it does not mean it is a substitute fo r him/ her. 
Nevertheless, radio should be an aid for classroom teachers if it is properly 
used /utilized/ in the classrooms. To utilize the programs eJIectively 
positive perception and awarenes s is essential. I have positive perception 
about the educational radio programs. J have given unlimited ass istance 
and motivation to tit", teaclters. Thus, in our school, the majority of tlte 
teachers malce efforts to utilize the programs regula rly according to the 
schedule of the school (Girma Alemu, 23/02/2007). 

In the sam e case, th e student research er has intervi cwed Yacob Wold eyes who 
is a principal of PS3. Yacob has p erceived educational rad io programs as an 
input to d e liver quality educa tion es pecially during th c tim e when schools face 
shortage of training and qualified teachers. Conce rning this he sa id: 

[11. addition 1.0 being, CiS CUI aid to classroom teachers educational radio 
programs play an important role as an input to solve the shO/tage of 
qualified teachers until the schools fulfill the preconditions of utilization. 
Thus , I have p erceived edu cational radio programs as a means ;n the 
educational sector that help the system deliver relevant and expanded 
education to the majority school children (Yacob Woldeyes, 26/03/2001). 
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Accord ing to the information obtained from the inte rviewed teache rs and school 
principa ls, it has been found that they have positive perception in the 
utilization process of educational radio broadcasts . Based on this teachcrs 
regularly utilize educationa l rad io lesson s as an a id and supplement of thei r 
subject a reas. Likewise, principa ls motivate a nd help teachers use the 
programs according to th e school timetable. 

4.2 Teachers' Training in the Utilization of Educational Radio 
Program 

Trainin g is a n e ssential m ean s to c h a n ge the perception of teachers and 
improve their skills. Teachers use new techniques when they are conv inced of 
their worth (Sampath , 1984: 2 5). Acco rd ing t.o Han cock , (1976 (54) t.raining 
may be d esigned for higher experts a nd producers of educational rad io \ 
programs. Nevertheless, the best progra m produced by th ese people en d up In 
the air if teachers, fail to utilize them. Training of teachers thus, becomcs \ 
important. 

Discussion of informants ' interview concerning teachers trai n ing in the 
utilization of educational les sons is presen ted as follows . 

All the informants (teachers and school principa ls) agreed on the need of 
t ra ining to utilize the broadcasting lessons effective ly and regularly. However , 
st ill now due to lack o f training most teac hers are ignon1nt. o f how to uti li ze t. he 
radio lessons properly. De bebe Abe ra, for exa mple a princ ipa l of PS2, expl ained 
his experience about teac he rs trainin g on the uti li zation of cciucCll iollCiI [",[clio 
les sons as saying: 

Teachers' training on radio lesson utilization is one of the tasks of 
educational Bureaus. However, the vast majority of teachers are untrained. 
Thus, it is not hard to imagine how far the lack of training of teachers in the 
area can negatively affect (influence) the proper utilization of the 
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broadcasts . This is because, teachers' efforts 10 make proper use oj radio 

programs is partly dependent upon the skills and unclers tand ing they hClUe 

how to use the medium. This implies that is unless teachers know the 

reason to use the radio instruction and the way 10 co-teach with the 

medium, p roper implementation oj the radio lesson is unlikely to attain. 

Hence, lack of training on radio utilization is one of the obstacles, which is 

accoLllltable Jor the improper utilization oj radio instruction (Debebe Abera 

02/04/2007). 

As Debebe states it , teachers utilize educational radio progra ms traditionally, 

I.e. without proper tra ining. Thus, in th e process of utilization, teachers face 

various difficulties. According to Tadiwos Ayalew, a teacher from PS2 , most 

teachers have n ot acquired any tra ining about the utilization of education al 

radio programs in teachers' trainin g institutions or via workshops. Due to lhis , 

they utilize educational radio programs without proper skill s. He expl a ined the 

conditi on as fol lows: 

Most teachers who teach in p rimary schools have not acquired skills that 

enable them to utilize the educational radio lessons properly. Due to this, 

some teachers have reservation to utilize radio lessons. Although most 

teachers attempt to utilize the lessons, they utilize them inconsistently . 

Sometimes the programs are inten-upling due to Jrequency errors in the 

radio sets. During this time, the teachers immediately switch oJJ the radio 

set and start their own lecture rather than arranging the correct Jrequency. 

(Tadiwos Ayalew (l 0/04/2007). 

In order to utili ze radi o programs efficiently what Welsh (1973: 125) a rgued that. 

trained teachers must be used is unquestionab le. Teache,·s tra ining institutions 

have been p roduc ing fresh m a ny graduates eve ry yeA r. Nevc rthciC'ss , l11os1 o f 

the wou ld-be-teacher leaves out the institutions without vital skills a nd 

knowledge about the utilization of educational ra dio programs. Yacob Woldeyes, 

a principal from PS 1 expla ined this as follows: 
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Primary school teachers the ones graduated recently flood out every year 

without any idea oj how to ma/ce the best use of the radio lessons thaI they 

must use. This contributes to the in.suJficient use oj mdio program. Such 

cases lead to failure in their perfonnance. Thus, failures in p e ljonnance oj 

educational radio at work are perceived as a training problem (Ameleworlc 

Gessesse, 16/04/2007j. 

On the other hand, lack of proper and suffi c ient training makes the teachers bc 

afraid of taking any responsibility in performing something. In primary schools, 

teach ers are reluctant to the utilization of ed ucation radio program. S isay 

Zeleke, a teacher from PS3, explained the reasons in the following way: 

Teachers are hesitant to acquire a new responsibility, which they consider 

that is not their taslc or they have not been trained in colleges. Lacle oj 

training then calls for teachers' resistance to utilize the technology. if radio 

is to play an effective part in the educational system, Teachers' Training 

Institution must include contents that develop utilization s/cills oj 

educational media (Sisay Zelelce, 16/04/2007). 

From the above descriptions, teachers and principal s agreed on the need of 

training in the utilization of education radio programs. However, as it is stated 

by these informa nts' teachers lack training. Training teachers and school 

principa ls frequently asks the concerned Educational Bureaus to organ izc 

training sessions, though these bodies remained silent. Thus, teachers suffered 

difficu lties in the utilization of educational radio lessons due to lack of training. 

4.3 Availability of Support Materials of the Educational Radio 

Program 

The support m aterials that were considered in thi s study are radio teachers' 

guides, radio sets and illustrative materials. 
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4.3.1 Educational Radio Teachers' Guides 

Acco rding to Ha n cock (1977), the availabi li ty of rad io teachers ' guid es on lhc 

hands of teachers is crucial for the effective utilization of t he programs . This is 

because they a llow ind ividual teachers to plan their lesson. Indeed , il is from 

the teachers' guides that the classroom teachers know whaL topic to bc 

transmitted, what illustr a tive m aterials to be prepared in advance and what: 

activities to be performed before, during and after the broadcasts. Without the 

teachers' guides at hand, effective utilization is unlikely to be ac hieved (Wedell , 

1986: 163) . 

Although radio teachers' guides are key inputs in the effec ti ve uti li zation of 

educational radio programs, primary sch ools of Addis Ababa currently faced 

difficulties due to th e absence of ample teachers' guides. All the teacher 

informants and school principals were seriously disappoin ted as the ir plans, 

activities and motivations are greatly influenced by the lack of radio teachers' 

. guides. The interview conducted with teachers reflec t s their disappointment on 

the approach they expected to follow. 

Educational radio teachers' guicles are the key inputs in the utilization of 

raclio lessons. However, the state of radio teachers' guicles [S 

clisappointing. This is clue to the shortage of these materials. The s hDrtage 

of raclio teachers' guides in turn inhibits teachers to utilize the programs in 

the right way. The school community cloes not easily solve the problem 

getting of teachers' guicles, since this is beyond its capacity. Therefore, the 

only responsible for this problem is might be the Educational Mass Media 

Unit of the Aclclis Ababa Education Bureau. (Amelework Gessesse 

27/03/2007j. 

Another teacher emphasized the lack of sl rong conncclion or rclalion bclwccn 

school principals and the Mass Media Unit of the Education Bureau as follows: 
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Because of loose ties between school principals and the educational Mass 
Media Unit of Addis Ababa Educational Bureau, we are always in trou ble 
due to the inavailability of radio teachers' guides. Since there are 110 radio 
teachers' guides, we sometimes worle half-heartedly. Because, we face 
difficulties to 'enow which topic would be transmitted and what !cind of 
illustrative malerials are to he used ill Ihat specijic wee!" (Dell/eke AIJciJe 
3/04/2007). 

Sch ool principal s h ave similar comments with Demeke Abebe concerning the 
loose ties be tween sch ool principals a nd the edu cational Mass Media Unit of 
Addis Aba ba Education Bureau. Among school principals Girma Ale mu , from 
PS 1, for instance, confirm the situation in the fo llowing way: 

Actually, the absence of radio teachers' guides is a serious problem that 
highly affects the activities of the teachers to utilize radio programs in the 
right way. The source of the problem is that the Mass Media Unit of the 
Addis Ababa Education Bureau is unable to produce and distribute the 
guides in the right time. As the school administrators, we always reported 
the case to the Unit anei the Sub City Education Depa rl.l1/ e nt. /-Iowever, I hey 
are reluctant to giving response and solution to the problem, i. e. the 
absence of radio teachers' guides. This indicates that the eeiucational 
Bureau officials have the least attention towards educational raeiio 
programs. They have given priority to other administrative issues than the 
radio lessons (Girma Alemu 22/03/2007). 

It is not exaggeration to conclude from the interview conducted with teac hers 
and school principals that the conce rned edu cationa l o fficials of the Bureau 
and Sub-Cities edu cationa l departments par tially igno red the educational radio 
progra ms. Because th ey a re very s low a nd re luctant to d istribute essentia l 
materials for the success of the programs especially radio teachers' guides. 
Beca use of their reluctance, the teachers in th e schools face difficulLics LO 
prepa re themselves and materials in advance. Becau se, without teachers' 
guides they do not know which topic to be transmitted in that specific week and 
wh ich material is available for that instruction. 
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4.3.2 Radio Sets 

Rad io se ts a re materials u sed to rece ive th e broadcas tin g lessons in the 
classroom or e ls ewhere . To utilize th e broa dcasting lessons properly, a reliable 
ra dio receiver (se t) is essentia l. This s h ou ld be su fficielllly powerl"ul Cor every 
member o f th e c la s s to hear it wi th oul con s tra in ls. It is hard ly necessary LO 

describe h ow disastrous it can be fo r th e su ccess of the radi o lesson if the 
sch ool fa il s to provide reliable ra dio sets . Thus, the m di o sets are a means of 
sharing educatio na l b roadcasts over the wholc a rea of educationcil 
respons ibility . Bes id es, the a va ila bility of ["e liable rad io se ts, th e sta te o f 
mainte nan ce s ervice for these ra dios is on e issu e in th e su ccess of t he 
utili zation proce ss. Prac tically, it is impos s ible for eve ry na tion to provide new 
radio s ets at every time . There fore , schools should use th e radio se ts for a lon g 
time. To use the s e ts for a long time mainten a n ce service is essentia l. Thu s, th c 
schools should take into accoun t th e m a in ten a n ce ser vice wh en th ey think o f 
the utilization of ra dio progra m s . 

As ra dio se ts a re essen tia l for th e effective ut ilizat ion o f rad io lesso n s whcrc as 
th e s horta ge a nd la ck 01' m a in ten a n ce se rvice a ffe cts th is process . The researc h 
atte m p ted to a ssess the state of avai lably of md io scts and maintenance 
services . As explained in the lite ra ture pa r t, rad io sets are the prima[-y 
m a teria ls in th e utilization proce ss . Thus , in te rviews we re conducted with 
teachers a nd principa ls about the a vaila bility and othe r rela ted issu es of radio 
sets. 

One of th e principa ls from PS3 expresse s his fee ling through in te rview th a t hi s 
school suffers from difficulties du e to t h e in a va ilability o f re liable ra di o sets a nd 
budget constra ints for main ten a n ce service . 
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We have several radio sets our in school. Only Jew radio sets are 

serviceable. Most oj the radio sets are outdated as they are old aged. In 

addition, these radio sets have damages due to lack oj proper maintenance 

service . The proble l11 of In.aillle l1.Cll1.Ce service LUGS ogg ra uoted clu e 10 hudget. 

constraints. The school's budget is very s mall and it allocated for other 

administrative and academic works . This condition s eriously affects the 

normal running oj the educational radio utilization process in our school 

(Yacob Woldeyes , 24/ 04/2007). 

Principals in a ll schools noted that sc hoo ls' ra dio sets suffe r from lack of proper 

main tenance se rvices. They annou n ced the problem to the conce rned bod ies 

formally and informa lly. Nevertheless, no one is willing to hear their vo ices. "NoL 

to give up"; a ll prin cipals said that "we are still questioning when ever there is a 

chance un til we get some resolution for the problem that bound us" 

4 .3.3 Illustrative Materials for the Radio Lessons 

The availabili ty and e mployment of illustrative materia ls like g lobes, maps, 

charts , diagra ms, con crete m aterials etc during radio in s truction have a 

paramount role in faci lita ting students ' learning. Th ey greatly enhance th e 

liveliness a nd likelihood (Welesh , 1973: 56). In radio lessons, lea rning diffe re nt 

concepts can becom e real, adequate and complete with the support of various 

illustrative a n d instructional materials. However, as all informant students 

commented on classroom teac hers come to c lass everyday without illustrative 

materials, includ ing the periods of the radio lessons. I~o r in s tan ce, Gi zachew 

Aklilu a student fro m PS1 expresses his grievan ce as follows 

[n most cases, teachers do not use illustrative materials in the classroom 

during the radio lessons. They use these materials only during the 

evaluation periods or w hen supervisors come to their classes. Even some oj 

the illustrative materials used are not clearly visible to those who s it at the 

back (Gizachew AlC/ilu 16/04/2007). 
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During the observation, I found no teacher coming to class usin g illustra live 
materials. Illustrative materia ls a re u seful instruments in radio lessons , whic h 
communi cate messages through the sen s e of sound only . Al l info rmant 
tea c hers do not deny the ir failure in using illu s trative m a te ria ls, bUl they said 
'we do not have much time to prepare illustrative mate ria ls and teaching aids 
becau se o f higher load per a d ay '. However , school princ ipal s do not agree with 
teachers con cerning lack of suitable time to prepa re iIlusll-ativc matcrials and 
teachin g a id s fo r rad io lessons a nd even for the normal leachin g learnin g 
process . Regarding thi s Girma Alemu, th e principal of PS 1 said: 

The problem is not only shortage of time but also the interest and initiations 
of teachers in using illustrative materials even that are available in 1he 
pedagogical center of the school. In our pedagogical center, there are ample 
teaching aids for each subject. However, most teachers remember the 
teaching aids du ring the school and department evaluation periods. It is 
the day-to-day duties of teachers to use teaching aids. Currently, our 
school ratified the new result oriented evaluative strategy. In this strategy, 
teachers are required to use and produced teaching aids regularly. 
Therefore, I hope teachers will improve their habit of using teaching aids to 
get better results (Girma Alemu 25/04/ 2 007). 

To assure th e explanation gIven by Girma Alemu observed th e pedagogical 
ce nters of all schools. In th ese cen te rs, there are many teaching a id s a nd 
illustrative m ateria ls that may serve as teaching aids fo r mdio lessons. 
However, most of the teaching a id s are very old and as a n info rmant student, 
Gizachew said, are not clearly vi s ible. 

4.4 Major Constraints that Affect the Effectiveness of Educational 
Radio Programs in Primary School 

As it is stated in the lite rature p a rt, educational rad io programs have ma ny 
adva ntages to the teaching- learning process . However, the a p plication of radio 
teaching is no t free of con stra ints . The effectiveness of rad io lessons ' utilization 
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is influenced by a multitude of factors. The factors, wh ich cHC considered ,1S 

major and most relevant to the scope of this study, are treaLed briefly here 

after. 

4.4.1 Environmental Factors 

Environment is a broad concept that almost affects (influences) all activities. 

Jamison and McAnany (1978:97) identify external and internal constraints in 

terms of school environment radio utilization process . It is true that thcsc 

factors have directly and indirectly influences upon the effective utilization of 

educational radio programs. Nevertheless, the emphasis of this study is on 

factors that arise in the school environment which inc lude the location and the 

size of the classroom for listening radio programs, seating arrangemenL and 

comfortablity of the classroom. 

Nowadays, many people forward different comments on the status quo 01· 

primary and secondary schools of Addis Ababa. One of these comments which 

d ifferent peoples widely discuss is the location of schools. As it is widely 

explained by governmen t officials, paren ts, studen ts and tcachers on d ifferen t 

mass media and meetings that several primary and secondary schools of the 

capital are located In a place where different disturbing agents exist. Some 

schools are located near heavy traffic areas, market places, factories etc. The 

noises, which come from these places, may affect the teaching-learning process 

in general and the radio lessons in particular. Educational radio transmission , 

because of its nature, requires absolute silence since it does not entertain any 

in terference and give a room to the teacher to repeat lessons once they pass. To 

have effective utilization of the radio lessons , therefore, if possible the school 

environment should be fre e of any disturbing agents. 

The findings of this section are mainly drawn from constant observation of the 

informant teachers' classrooms supplemented by d iscussions with tbem. 
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Prom lhe observation, it is clear that in all the sample schools the status quo is 
a lmost s imila r. All sch ools a re located ina place where there is no heavy Ira ffic 
area, m a rkets a nd other disturbing noises. Thus, these thrce primary schools 
are found in place where that is almost free from disturbing effects . Similarly, I 
h ave observed seati n g arran gements a nd the s ize of six classrooms (th e classes 
of the informant teachers) . Regarding studen ts seati ng a rrangem e nts, the 
co ndition is no t s imila r wi th th e seating ar ra n gement stated Chapter Two. 
Literatures explain that during the radio lesson students s hould be s itting in a 
semi-circu lar arrangement . This is to enable stud ents to listen to rad io lessons 
being very near to the radio sets (Hancock, 1976: 187) . Students were s itting in 
three rows, no t in semi-circular seating arrangement that is suitable for 
listening radio lessons. Concerning the size of the classrooms, as 1 observcd, 
each classroom cannot accommodate students more than 60 s tudents. 
Portunately, sin ce 2006/07 academi c year, th e number of s tudents in each 
classroom is not more than 60. This is due to the construction of additional 
bui ldings in each schoo l prcmises. To support (s upplem cnt) the obse['vat ioll on 
th e classroom teach er s' account, made discussions with teach e rs on th e 
influence of physical environmen t on th e utilization of educational radio 
programs. Concerning this, Dem eke Abebe, a teacher from PS i said: 

In Addis Ababa, several schools' teaching learning process is affected by 
environmental factors, such as disturbing noises, But our school is 
fo rtunately free from disturbances that come because oj environmental 
obstacles . Currently, due to the construction oj additional classrooms the 
number of students in each class / section/ is existing ill nDrm.al condition 
i. e. on average sixty, This situation created a conducive atmosphere Jor Lhe 
teaching learning process, especially Jor sLudents to listen 10 radio lessons 
attentively (Demelce Abebe 23/04/2007). 
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Simila rly, Muluwork Tadesse, from PS2 explain ed the conditions as follows: 

Our school is one of the primary schools of Addis Ababa, which is free of 
noises that come ji-om external environment. Thu s, we are teaching Ollr 

students relatively withOLll external d isturbing external agents such as 
noises. Besides, as my experience the utilization of educational radio is not 
affected by external noises in our premises. But 1 do not mean thell there 
are nO other problems that influence radio lessons (Muluwork Tadesse 
18/04/2007). 

The s ituation in PS3 is s imila r with PS 1 a nd PS2, as I understood it from the 
discussions with teach er informants of that sch oo l n amely Amelework Gessessc 
and Sisay Zeleke. On the oth er hand , teach e r informa nLs of the three primary 
sc hools h ave s imilar exposition regard ing the students seating arrangement 
during radio lessons. For instance, S isay Zelek e from PS3 expresses hi s 
account as follows: 

During the radio lessons, there is no special seating arrangement. Students 
are s itting as usual. We cannot arranqe students sitting dijferently ji-om the 
usual arrangement; that is, s itting in st raight rows. This is becCLlIse 
students' be nches a re difficult to move and consume time to arrange (Sisay 
Zeleke 17/04/200 7). 

From the above explanation , it is poss ible to conclude tha t environmental 
factors h ave minimal effects in the utiliza tion process of ra dio program s in the 
case of the three schools . However, students seating arran gement is s till the 
traditional one even during the ra dio lesson s . Literatures exp lain that durin g 
radio tra n smiss ion, stu dents s h ould be s itting in a se mi -c ircula r a rrangem e n t. 
This is to en a ble s tuden ts to listen to radio le s sons being very near to the radio 
sets (Hancock, 1976: 187). 
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4.4.2 Timetable 

Many human ac tivities are bounded in time . The innuence of time may be 
relative ly less [or activ ities involving only an ind ividual. ILs effect becomcs sevcr 
when a number of act ivi Li cs are involved a t differcnt l.imcs and places. The 
same holds true to school rad io broadcasts. Th e schools have lheir own 
timetable (program) about wh en to start a nd end class. These a rrangements arc 
based on many o ther factors such as tea breaks and lunchtime. Neverlhe less, 
the educational radio transmission does not consider these factors fo r eac h 
school. Wha t the school can do is adjust follow their timetable according to the 
schedu le of the ra dio broadcast, but no t the reverse . Th e schools have benefi ted 
from radio le ssons a lo t when they adjus t th e ir timetable acco rdingly . 

Howeve r, in many schools educational radio lesson s are affected by thc 
mis match / clash / of schools' and radio transmi ss ion stations' time tablcs 
(Educationa l Media Agen cy, j 998: 86) . 

Both teacher and school principal informants ge nerally con firm the innuence of 
timetable in their schools is insignificant. The sch ool pr inc ipals adjust the 
timetables by giving p ri ority to radio lessons . However, both tcachers and 
principals have compla ints on lack of program repetiti on from radio stations 
(transmission stations). On e of the teachers, from PSl, expresses hi s comment 
through interview as follows : 

In the case of PSi, mismatch between timetable of the s chool and radio 
station is not considered as an influence that affects the utilization oj radio 
lessons effectively. From the very beginning, the school's administ ration 
arranges the periods by taking into consideration radio lessons. 
Nevertheless, the serious challenge in this regard is lacle oj more repetitions 
of radio lessons from transmission station. The problem occurred in the 
second week of October when educational radio lessons began to transmit. 
Except English and Social Studies radio lessons which have four and two 
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repetition chances respectively, other subject matte rs whose lessons on 
radio are repeated once in a week. This condition together with few radio 
sets creates trouble in the utilization process (Alemayehu Me/connen, 
24/03/2007). 

On the other hand, sometimes due to varioLis reasons, schools (somc sccLionsj 
might lose their radio lessons for a week. This condition occurs frequently 
because of public and n a lional holidays as well as meetings of the sLall. 
Regarding this, Tadiwos Ayalew from PS2 said: 

It is obvious that schools and other ins titutions are closed during holidays 
and staff meetings occasionally. The problem here occurs with the absence 
of more radio lessons', repetition in case of Addis Ababa. Except English 
and Social Studies, which have relatively more repetition a week, other 
subjects have only one-repeated radio lessons a week. Because of many 
sections at each grade level and shortage of radio sets, one section receives 
a radio lessons only one period a week. Thus, if the school is closed clue to 
staJf meeting or holyday on that day, stlldents and teachers totally 1111SS 

the lesson of that specific week (Tadiwos Aya/ew, 21/03/2007). 

All the school principals agreed with the above teachers ' commcnLS . In their 
schools as they said as much as possible they try their best to avoid clashes 
between the radio and th e school timetables. They arrangc the programs bascd 
on the schedule that they rece ive from the Educational Media Agency. Howcver, 
as a ll teacher s emphasized, the problem arises from lack of repetition in each 
subject matter from the radio transmission centers. According to the accou nt of 
Yacob Woldeyes, the principal of PS3 , the problem comes from absence of radio 
transmission station for the schools of Addis Ababa a fter socio-political and 
economic structural decentralization of the country. 
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Primary schools' radio lessons are produced by each regional state. Addis 
Ababa Education Bureau produces radio lessons for primwy schools, 
which are found in the capital. However, the Bureau has nol its own radio 
'.ransmission station for educational purposes. The Bureau transmitted 
radio lessons through Legedadi radio station, which is now owned by the 
Oromia Educa tion Bureau. The station has given a service not only for the 
primary schools of Addis Ababa, but also for three regional slates namely 
Oromia, Amhara and SNNPR. Thus, the transmission studio delivers many 
lessons, which are produced by four regional states. In tum, this results 
from shortage of time for extra repetition. Thus, all subjects except English 
lessons, which are produced by lhe cenlral Educational Media Agency, 
have only one repetition chances a wee!c. This conditiol/. logelh.er wilh Jew 
radio sets in schools, create a complicated problem in ,he utilization 
processes. In my opinion, the only solution to solve the problem of repetition 
is recording th.e live transmissions. However, at the present conditions the 
schools can not affords it because of budget constraints (Yacob Woldeyes, 
19/04/2007). 

As I observed from th e timetable that was sent from the Educational Mass 
Media Unit of Add is Ababa Educalion Bureau, except Engl ish and Soc ial 
Studies radio lessons (wh ich have four and two repeated chances respectively 
in a week) a ll the programs (Amharic, Environmental Science and Sciencc) have 
only on ce repetition chances a week (see Appendix 4 and the timetable). 
According to the school principals accoun t En glis h has g iven more r'epeli lion 
ch a nce rather than other subjects, since English radio lessons helped students 
to develop la nguage s kill s such as speaki ng a nd li s tenin g. In add ilion, as it is 
observed in the timetable of the Educatio n al Mass Media Un it of AAEB, the 
radio p rograms are a rra n ged by taking into account the newly full day schools 
teaching and learning program (from 8: 15 AM to 3:35 PM) that was introduced 
s ince 2006/07 Academic Year. 



4.4.3 Evaluation of Radio Lessons 

With a view of bringing about improvement in the educational broadcast, it. IS 

imperative to evaluate them and get feedback from users . Evaluation 0 1' 
educational radio is felt essential for providing adequ ate data and feedback It1 

order to bring about improvements in the quality of programs to ensure better 
utilization. The effectiveness of educational broadcasting largely depends on 
constant monitoring and continuou s evaluation (Mohanty , 1984: 15 and 133). 
On the contrary, lack of constant monitoring a nd continuous evaluation largcly 
a ffects the normal and effective utilization of the broadcasti ng lessons (Bishop, 
1995: 71). Based on the views of these writers and the nature of the 
information gathered from the informants , the study has presented the 
discussion about cvaluation 01' educational rad io programs as follows. /\11 
informan t teachers unanimously explained the absence of evaluation 01' the 
success or fa ilure of educational ra dio programs. One of the teachers from PS 1 , 
Demeke Abebe, expresses his account as follows: 

Since the last few years, in our school, there has been a traditioll oj 
eualuating the successes or failures of various activities, which hewe 
releuance to teaching-learning p rocess. However, in the case of eualuating 
educational radio programs the opposite is true. As part of the teaching­
learning process, schools should conduct evaluation on the positive and 
negative aspects of the programs. However, in many schools the issue oj 
evaluating educational radio programs is highly neglected. This is due to 
the "lore attention school adrninislrators ' pay for bureaucralic works than 
the academic ones (Demelce Abebe 20/03/2007). 

Similarly, Muluwork Ta d esse from PS2 argued that school principals do not 
usually worry about developments outside their offices after they assign 
teachers and prepare timetables . More often, th ey are engaged It1 

communicating with th e officials of the Sub-City and Kebele Education 
Departments. In addition, she said: 
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Cu rrently school principals' attention towards academIc issues is very 
small. I think this is due to the 10C1d; they have to C1ccomplish bureC1ucratic 
works. Most of the time they are engaged in C1ctivities thC1t creC1te 
awareness concerned the newly found result-oriented eVC1luC1tion strategy 
C1mong teC1chers. Thus, they do not hC1ve time to follow the effectiveness of 
educC1tional radio programs through helping teC1chers eualuC1te the s tate of 
the lessons. As C1 result, schools C1nd teachers do not evaluate if 
educational radio programs are successful in enriching the curriculC1 
(Muluwork Tadesse 18/04/2007). 

[n the mean time, school principals do not deny the inability of schools to 
conduct evaluation on the successes o r failures of the broadcasting radio 
lesson s . However, they do not agree with teachers on the reason. The principals 
argued that the problem is related to teachers' ini t ia tion in conducting 
evaluation s on the utilization process of educational radio lesson. Girma Alemu, 
the principal of PS 1, gave his account as follows: 

It is a common practice by some teC1chers to blame the school principC1ls in 
any problems. EVC1luC1ting educC1tional radio lessons is the duty of teachers. 
They could conduct evaluation without waiting for the school 
administrators, if they have the wish. The users of educational radio 
programs are mainly classroom teachers and students not school 
principals. However, if they as lc us for any support we are ready to assist 
them in their activities to perform the task. (Gimta Alemu 20/04/2007). 

The principals of PS2 and PS3, Debebe Abem an d Yacob Woldcyes, respective ly 
agreed on the a bove explanation of Girma Alemu's. They confirm on the 
absence of educational radio program evaluation in their schools. In addition to 
Girma's points, they emph asizing on the lack of expe rience in conducting 
evaluation on the works of radio lessons. 
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Schools have utilized radio lessons for a long perioci. }-fowever, the school 
community does not worry about their achievements. Thus, schools do nol. 
conduct any evalua tion to assess the successes or failures of radio lessons. 
In s hort schools do not develop an experience that enables them to conciuct 
evaluation on the works of educational radio lessons (Debebe Abera, 
19/04/2007) and Yacob Woldeyes, 20/ 04/2007). 

It was clear from the discussion with teachers a nd principals that therc is no 
evaluation on how much the ra dio lessons are e ffectively u tilized or n ot. 
Nevertheless, teachers a nd princ ipals have diffe rent views on the reason . 
Teachers accused the prin cipals of neglecting the radio lessons by giving 
priority and m ore attention to oth er ad mini s tra tive works . However, pri ncipals 
do n o t accept teachers' complaints . In return, they accused teachers of having 
lack of initiation to do someth ing including radio lessons' eva luation without 
waiting for instru c tion s and b lessing from the school principals 

4.4.4 The Interest of Students to Learn from Radio 

Students a re the major beneficiaries and actor s in teaching-learning process. 
Educational radio progra ms h ave been transmitted m a inly to help stude n ts 
acquire additional knowledge . Thus, in order to acquire more knowledge, 
stude nts s h ould have keen inte rest to learn n ot only fr0111 the c lassl'00111 
teachers but a lso from educational m edia, such as ra dio. Without studen ts' 
in terest to learn more from educational technologies, thei r appl ication and 
transmission only remain s futile. If stude nts h a ve a true in terest toward 
educationa l media, they call. be active participants and good li steners . However, 
they remain si len t and hesitan t , if they a re less in te res ted and so develop 
hatred towards the m edium. Stud en ts s h ould be active parti c ipants in tcach ing 
-learning process, even during radio lessons. Th e source of pa rticipation IS 

students' internal interest and motives to learn. Thus, interest is a key to 
achieve high er resul t in any a c tivities includin g learning. 
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It is not exaggeration to conclude based on the interview and obse rval ion lhal 
most students in the three schools have a lready developed higher inte r"est to 

learn from radio lessons. The account of both students and leAchers, which 
design afte r this, is summa ri zed as follows: 

Most students are very eager to learn and acquire knowledge through 
educational radio programs. This is due to the good presentation of radio 
lessons, which are attractive and student centered unlike the classroom 
teachers ', which are mostly dominated by teachers talle only. When 
classroom teachers teach without the help oj radio they may not give a 
chance Jor students to participate, since the teacher dominates the 
implementation oj all classroom activities only. /Ill activities are 
implemented by the classroom teachers only (Sara Abraham (PS]) 
20/04/2007}. 

Another student from PS2, Mesay Solomon held sim il ar vi ew with Sara 
Abraham about radio lesso ns. He said that most studen ts like th e r"adio lessons 
.unlike the trad itional teaching method, which is teacher- centered, whe re as 
th e rad io lessons a re most parti cipatory. 

The presentations oj the radio lessons are participatory. They encourage 
students to communicate to each other. In addition, the programs create 
conducive atmosphere in the classrooms, which enable students to discuss 
difJerent views and concepts freely. Thus, most students are more 
interested and eager to participate actively during radio lessons than the 
normal classes (Mesay Solomon20/04/2007). 

Above all, one stud ent participant, Genet Esh etu, from PS2, was emphasizing 
the importance of educational radio programs especially English radio lessons 
in developing the communica tive skills of the students. 

56 



I ti1ink most students might be the beneficiaries in radio lessons, 

particularly English lessons, if they follow them, properly, My reason for 

this argument is that the way oj the presentation. is mostly communicative, 

It urges students to speak and listen rather than simply observe the 

activities that are taking place ill lhe classroom , Students could 110t develop 

the language skills unless they communicate to each other in and oUlsicle 

the classrooms, In this regard, educational radio English lessons playa 

significant role (Genet Eshetu 23/04/ 2007). 

[n addition, Yared Melaku and Kidist Regassa students from PS3 added some 

points that urged him to have interest towards th e education al radio program s, 

We are very eager to learn more Jrom modern technologies, especially Jrom 

educational radio, This is mainly because oj their way oj presentation, 

which is short and precise, Furthermore, radio lessons are selective, They 

give much attention only to those topics, which are better, iF they have 

supplements Jrom media (Yared Melaleu and Kidist Regassa 23/04/ 2007). 

In addition to student informants, teachers also assured that m ost students in 

the ir classes are more interested to learn from radio lessons , DUI'ing the rad io 

lessons, students are more active participants th an the normal periods, 

Amelework Gessesse, a teacher [rom PS3, explained her accounts clS follows : 

Most students in my classes eagerly wait for radio programs rather than 

teachers' lecture, Radio teachers prepare questions and asle students 

politely to answer and discuss upon points with their friendS and teacher, 

This situation creates an atmosphere of competition among students , This 

is an important experience to develop confidence, (Ameleworle Gessesse 

(24/04/2007), 

Although most students are very eager and interested to learn through radio 

transmission, very few students in each classroom are careless for anyth ing, 

These students usually sit at the backbench es, As I observed in the classrooms 

of the informant teachers from the three sample schools, few students were 
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non -partic ipants durin g the radio lessons. Especially during the actual radio 
transmission , th e majority of these non-p a rtic ipant students were observed 
taking n otes from the blac kboard which the c lassroom teacher had written. 
Moreover, some of them were s leeping and others were copying notes o r doing 
ass ignments of oth e r subjects, la ughing and talking to each other with low 
vOIces. 
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CHAPTER FIVE 

SUMMARY AND IMPLICATIONS 
5.1 Summary 

Educational technologies played an important role in providing qua lity and 
relevant education to all sections of the society simultaneously. To this end, the 
new educational a n d Training Policy of Ethiopia (1994: 14) gives much emphas is 
in applying educational technologies to support the teaching-learning process. 
I<adio is on e of the technologies, which is w id ely u sed to support the classroom 
learning g lobally. However, it only supplements (supporl) the classroom 
learning when it is utilized effectively aL the receiving end. On the other hand, 
effective utilization of edu cational radio progra m s migh t be dependent on the 
perception of teach er s regarding the programs, teachers' in -service trainings 
a nd orientation a bout the utilization, availa bility of supporting materia ls, 
location of the school, interest of students a n d others. 

ln Ethiopia educational radio programs began to functio n in the 1960s'. Thus, 
the country h as a rich experience, which span over three decades, in using 
radio to support primary education in particular. 

ln th e past two decades , various individuals and institutions attempted to 
condu ct research in the implemen tation a nd utilization of the educational 1"<1dio 
progra m s at the school level. Although available resear ches outpu ts have 
instantly urged attention to be paid fo r th e utilization of educational radio 
progt-ams, th e u se of them still has not been strong in Ethiopia. Most of 
research findings portray that the utilization of educational radio programs is 
more or less found in effi c ient to e nrich the sc h oo l c urricula due to various 
problems that encountered in the utilization process. This study as a result, is 
intended to contribute its part to the improvement of the effectiveness of 
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utilization of educational radio lessons in primary schools of Ethiopia in general 
and Addi s Ababa's in particular. 

Th e study em ployed a qua li ta tive method of ed ucation al researc h. Parti cu la rly a 
case study des ign was u sed. The present investigation was carried out in four 
pha ses. The first phase included review of lite ratures and preparation of a 
proposal. In the second phase, a general preliminary assessment through 
inte rviewing, talking a nd observing had conducted. By incorporating the 
feedbacks from the second ph ase in th e third phase , th e main data co llec tion 
process wa s accomplished. In th e fourth phase the collected data were s tudied, 
categorized , organized, in terpreted an d reported. In te rviews, obse rvat ions and 
documen ts were u ti lized to co llect relevant data to this study. Three sampl(' 
schools were ta ken from Addis Ababa as research settings . 

In the analysis, the s tudy has und er stood that teacher have posit ive perception 
towards the educational radio lessons . All th e informants (teachers a nd sch oo l 
principal s ) asserted that educational radio transmission has a s ignificant role 
in supplem enting a nd enriching the classroom learning and the school 
curricula. In s pite of som e occasions , tea chers m a de a great effort to u ti li ze th e 
program regularly. However , vel-y few teachers do not uti lize th e programs as 
they h a ve regarded it as unnecessary repetition a nd tim e killing. On the other 
hand, school principals gave ass is tance and motivation for teachers to utilize 
th e radio lesson s . This is again due to the positive perception they have 
developed toward s the medium. 

Neve rtheless, their way of utilization is merely tradi tional or haphaza rd. This is 
due to absence of training (in service, works h op a n d orientation) about the 
utilization ski lls of the ra dio lesson s . There is no any attempt by the concerned 
educationa l offici a ls to organ ize in -se rvi ce training, workshops o r or ientation 
session s for th e prim ary sch ool teacher s at least to g ivc somc c lues aboul the 
utilization process. Due to lack of training on the utilization process, 
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occas ion a lly teachers faced difficul ties when some technical and oLher problems 

occurred. As teach ers do not h a ve trainin g about Lhe utilization , they might 

resist applying the technology lD the teaching-learning process as 

supplem entary ins truction a l a id. 

In o rder to utilize educational rad io programs effec tively at the rece iving e nd , 

suppor t materials like radio teachers ' guides , radio sets a nd illustrative 

materials s h ould be available. However, the re is a big d ifference between the 

literatures and the objective reality. In ac tua l cases, schools suffered a lot from 

lack of releva nt support m a terials. S pecially, the s hortage of radi o teac hers' 

guides is immense. It is very difficult for tea c hers to prepa re themse lves and th e 

necessary illustra tive materials in advance without the radio teachers' guide. 

On the other hand, sch oo ls a lso have a problem re la ted to md io sets. Shortage 

of radio sets m ay a rise wh e n th e number of section s in eac h g r-ade leve l 

increases as a resul t of high enrollment, when the al ready existin g radio sets 

are broken but not repaired a nd wh en distribution of ra dio sets LO schools by 

. the Educa tional Bureau decrease or stop. 

Even at the normal condition , edu cational radio programs are n ot free from 

impending factors . One of the impending facto rs, which a re treated in thi s 

study, is a n environmental factor. Some of the fac tors that a re re lated with 

environme nt III ra dio le sson utili zation a re location of th e sch ool, the size of 

classrooms and students seatin g a rran gements. For tuna tely, the three selected 

sa mple schools a re located in places far from di s turbing agenLs. In addition to 

these due to the construc tion o f additional c lassrooms in th e las t years the 

c lass room size is improve , each c lass does no t accomllloda te Illore than 60 

students. However, still there IS no improvement of students seati ng 

a rrangem ent during radio lesson. They s it in straigh t rows as usual during the 

ra dio broadcasts . 
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Furthermore , timetable c lashes (misma tch) a re one of the impending factors for 

the effective utilization of the educationa l radio lessons. Howeve r, in the casc of 

the three primary schools in Addis Ababa, the inl1uen ce of timetable in affccting 

the effective utilization of educational rad io programs is in s ignifica nt. This is 

due to school principa ls giv in g priority to the radi o lessons when they a tT 

arranging (preparing) the school's timetables at the beginning of th e academic 

year. However, some sections missed the transmission of radio lessons in few 

occasions. These occasions are national and public holydays as well as the 

times of staff meetings. Some sections, which received the radio Icsso n 

transmission on that d ay, missed the lesso n. The sections never utilized thc 

lessons of that particular week. This is due to shortage of radio lesson 

repetition. Except English and Social Studies, (which have four and two 

repetition programs) , other sUbjects : Amharic , science a nd social science have 

one repetition period a week. Due to the presence of m a ny section s and 

s hortage of functional rad io sets, each section has only one period fot· radio 

lessons . Therefore, during holidays and staff meeting breaks few sections, 

which have the opportunity to receive on th at day forced to miss the lesson. 

To enable the educational radio program to play a meaningful ro le in 

supporting the classroom learning, constant monitoring and continuous 

evaluation should be conducted. In fact, lack of constant monitoring a nd 

continuous evaluation la rgely affects the normal and effective utilization of the 

broadcasting lessons. Unfortunately, primary schools lack experience in 

evaluating the successes or failures of the educational rad io services. Teachers 

blamed school principals 1t1 having no atte nti on for the radio lesso n 

implementation. Rather th ey spent mo re time tn adm inistrati ve works 

partiC1Jlarly in introducing th e new resulr based evalua tion po licy, which would 

be applied as of the next Academic Yf!a rs (2007 /08) . On the contrary, sc hool 

principals totally oppose teachers complain and accused them from lack of 

will ingness and initiation to do the task. 
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The main beneficiaries of education al ra dio program are sludenLs. To acquire 

knowledge from the medium they s h ould have keen interesl LO learn from iL. As 

par ticipant students and c las s room observation SLaLC it mOSL sludenls h~lVC 

keen inte rest to learn from education al media, in this case radio. This is duc lo 

its way of presentation, whic h IS studenL cente l'ed, participato ry, 

com municative, s hort and precise as we ll a s se lective. To thi s end, s tudents 

eagerly waiting for the radio lessons. Most students a re active participants and 

s howing good discipline during the actua l transmiss ion of radio lessons. 

However, some students a re non-participa nts. 

To sum up, what one understands from the findings of the study is thal 

teachers have posi tive perceptions toward s education al rad in programs. In 

a ddition, due to the constru ction of addi tional c lassrooms the condition of la rgc 

class size has been improved. Thus, findings from the study indicate that 

educa tional radio progra m s were more or less effective in supplementing and 

enriching primary sch ool curricula. However, s till a number of internal and 

external chall en ges a ffe cted the effectiveness of utilization of educational radio 

programs. 

5.2 lmplication of the Study 

In Ethiopia, studies have b een made by diffe ren t sch olars an d in s titution s on 

the nature of educational radio programs. On its part, this study intended to 

contribute its p a rt to th e improvements of th e effectiveness of the utilization 

process by evaluating the state of the contemporary utilization of radio lesson s. 

However , many fac tors sti ll a ffect the effectiveness of the uti li zation process of 

radio lessons in prim ary schools. Thus, to alleviate the probl em s observed in 

the utilization process of educational radio progra m s, alt.cnLion s h ould bc given 

to the following areas. 
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• The teachers' and school principals' perception of educational radio 

programs shows that they develop better awareness of uLilizing th e 

medium. These teachers a nd principals can make real cont,'ibuLion ill 

disseminating the [uncLion of radio lessons for t.hcir peers. For Lhis erkCl , 

schools in collaboration with the Mass Med ia Unit of Addis Ababa 

Education Burea u, Sub- City Ed u cat ional Depa rtm e nLs o r NCOs facilil8lC 

seminaries and workshops in th e school environme nt. 

• The distribution of teachers' guides, radio sets, maintenance of broken 

radios and the use of illustrative materials during the transmission are 

very low. Thus, attempt to be made to improve the distribution o[ 

teachers' guides, the main tenance of broken radio sets, and encouraging 

teachers to use illustrative materials, which have relevan ce to thc 

lessons . 

• Schools have not the culture of evaluation on the weak and strong s ides 

of edu cational radio lessons. Thus, schools should be given due attention 

to introduce the culture of evaluation on the weak a nd strong sides of lhc 

broadcast educational radio. 

• Schools still suffe red a lot due to lack of more repetition from 

transmission stations. Thus, a n attempt should be made by the 

concerned educational officials and transmission stations to have more 

radio lesson repeti tion chances. For instance, schools able to alleviate 

the problem by recording all the programs transmitted from the rad io 

transmission stations . 

Finally, Slllce the factors that a ffect the utilization process of educational 

radio programs a ,-c inte rre lated, atte mptin g to so lve one problem at a lim e 

can pave the way in minimizing the other problems, th ereby improving the 

utilization of radio broadcasts in the school. 
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Appe n dix 1 

Researcher Ethical Principles 

Tha nk you for acceplin g LO par t ic ipate In Ill y research , ent itle e ffe c liveness of the 

utilization of educati o naJ radio prograIllS 111 prinlary schools. My purpose is LO 

undertake research a s a fulfillm ent for MA qualification at the Addi s Ababa Univcrsi t\ ,. 

Depa rtment of Curriculum 811d Teachers , professional Development S tudies. The s tudy 

foc u ses on evaluating the effectiveness of the utilization of edu cational radio programs 

in Addis Ababa: the case of three prim ary sch ools. Data will collect through interviews 

with you 811d observation in you r classroom. 

Th e information you sh81-e with me will be kept secured with at most confidentiality 

and you r person al identity kept 8110nymou s_ Pseudonyms will be used in cases n a mes 

81-e needed in the report. There a re no known ri s ks (to yo u) an d d iscom for t associa ted 

with th e study. 

Principle s a nd Procedures for the Rese arch 

The following are my ethical prin ciples and procedures. I am wi lli ng to discuss these 

principles with you in pu rsu it of 811 agreed upon a nd a m ended fr81nework . Do no 

hesitate to ask any question about the study either before p a rticipatin g or durin g the 

time you are participating_ 

• Participation in the s tudy is volu n tary. You have a right to withdraw from the 

research any time. 

• Information given to me (by you) will be treated as be long to you ; 811d it C811 be 

used only with your permission. 

• Observation 811d interpretation made by me will be treated as be long to me. 

Th ank you 

Mulugeta Abegaz, the Researcher 

Effort: I will try to evaluate the e ffectiven ess of utilization of edu cational radio 

programs in primary schools in Addis Ababa by mal<ing every effort in talking to 

people, spendin g as m u ch tim e as possible in the field and search for rationale Lo 

es tablish whatever truth claim will be made by me. I will ask diffe rent people to 

comment on my draft report. 
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Appendix 2 

Interview Guides 

Below a re questions, which focus on the evaluation of the effecLiveness of 
the utiliza tion of education al radio programs in primary schools in Addi s 
Ababa. Therefore, please give your explanations in rcla Lion LO Lhe ut ilizat io n 
of educational radio programs in your school. 

Thank You! 

Questions for the informants who participated in the interview. 
For Teachers and School Principals 

1. How do you perceive the educationa l radio programs? 
2. How do you evaluate your training to utilize the radio programs? 
3. Have attend a workshop or any in service training that can help you to 

utilize the radio lessons effective ly? 

4. How is th e availability of support materials (radio teachers' guides, radio 
sets, and illustrative materials) in you r school? 

5. How do you see your students ' interest towards and LO learn from 
educational technologies? 

6 . Have you evaluate the successes or failures of radio lessons? How? 
7. How do you s ee your students' participation during radio lessons? 
8. What are the challenges you faced in the u tilization process of 

edu cational radio programs? 

For Students 

1. How d o get learning by radio? 

2 . How is your interest to learn from educational r a dio programs? 
3. Are your classroom teachers used illustrative mate rials during radio 

programs? How? 

4. How do you participate (act) during educational radio broadcast? 
5. How do you evaluate the interest of your class mates to learn from 

educational radio programs? 
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Appendix 3 

Classroom Observation Checkl.~sts 

Name of the School ___ _ _ __ _ 

Date of broadcasting ____ _ Grade __ _ 

Lesson Topic ______ _ 

Program No. ______ _ 

Activities of the teacher and students Yes No 

1. Arrange seats 

2. Put the radio in right place 

3. Use addition a l teaching a ids 

4. Write the topic on the boa rd 

5 . Asking questions about the lessons 

6. Revise the previous lesson 

7. Turning the radio on time 

8. Monitorin g s tudents d iscipline 

9. Encouraging students to respond 

10. Speak s at the right time 

11. Doesn't move out of the cla ss 

12 . Avoiding n oises 

13. Clarity main points 

14. Encouraging s tudents to ask questions 

15. Encourage (leads) discussion 

16 . Assign task s 

17. Concludes radio lessons 
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Appendix 4 

Educational Radio Programs Produced and Broadcasted by the AAEB 

Mass Media Unit 

No. Subjects Grade Transmission Remarks 

periods in a 

week 
-- ----_._---

1 Amharic 1-8 Once Il1 a Pmduced by 

week AAEB 
--- -

2 English 1-4 Four tllnes In Pmduced by 

a week EMA 
-----,------- -

3 English 5-8 Twice a wec k Pmduced by 

EMA 

4 Social Studies 5-8 Twice a week Pmduced by 

AAEB 

5 Environmental 1-4 Once 111 a Produced by 

Science week AAEB 

-

I 

I 

- --
6 Science 5-6 Once 111 a Produ ced by 

week AAEB 
- - '--_. 

Source: Addis Ababa Education Bureau Educational Mass Media 

Unit's weekly Radio Transmission Timetable 
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