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ABSTRACT

A study regarding students ' and teachers” causal attributions for problem behaviors
(risky sexual behavior, substances abuse and aggressive behavior) was conducted in
Bahir Dar general secondary schools. The study involved randomly selected 304 students
and 7N teachers from Tana Haig, Ghion and Fasilo schools. The instruments for data
collection included items regarding risky sexual behavior, substance abuse and
aggression. The subjects were asked to rate the importance of each item in a list of
causal attributions compiled from previous answers of students and teachers from the
same population. Multivariate analysis of variance was used to compare the attributions
of male and female students and those of students and teachers. A repeated measure
analysis of variance followed by post hoc comparison tests was used to compare the
importance atiributed to a reason by individuals within each group (students and
teachers). The major reasons for students” problem behaviors were found to be lack of
Jamily advice and follow up, family divorce. lack of family control, the presences of "tella
Bet ™ and khat shop around the school, bad examples at home and the educational policy
which stipulates possible termination of schooling at grades 8 and 10. No significant
difference was found between the attributions of boys and girls for problem behaviors.
However, significant difference was identified between the attributions of students and-
teachers for some perceived causes of problem behaviors. Students tend to attribute their
problem behaviors to family-related causes (e.g. lack of family advice and follow up) and
to situational fuctors (e.g. the presence of “tella Bet™ and khat shop around the school).
Although students attributed prime importance to family-related and situational factors.
they have also taken some responsibility for their problem behaviors. Like students,
teachers assign the responsibility for students’ problem behaviors to families and to
students. Moreover, both students and teachers gave relatively less weight to the
influence of teacher-related factors for problem behaviors. Discussions and conclusions
are made on the bases of these results. and some recommendations are indicated for

mossible interventions and further study.
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CHAPTER ONE
INTRODUCTION

I.1. Background of the Study

Poverty. underemployment. and HIV/AIDS are the most pressing problems
throughout the world. Moreover. crime. substance abuse, homelessness and risky sexual
behavior are the concerns of most countries including the developed ones (Kornblum and
Julian. 1994). A number of people engage in behaviors which represent a departure from
the norms and expectations of the larger society. Surprisingly they persist in indulging in
these patterns of behavior. which they know to be hazardous to their lives and health
(Alock. er al., 1988). Such behaviors, which have harmful effects and social disapprovals
to the individual. are included in the categories of problem behavior. Broadly conceived.
problem behaviors refer to behaviors which can compromise the ordinary trajectory of
development and often elicit some kind of social control response from others. Risky
sexual behavior, substance abuse and aggressionaare among these categories.

There is a general consensus among educators in that high proportions of problem
behaviors are observed during the period of adolescence (Laurence cited in Fekadu.
2000). During this period, adolescents become to be rebellious, emotionally unstable and
reject parental authority (Hayes, 1998). According to Fekadu (2000), substance abuse.
truancy. school dropout, failure in academic performance, sexual abuse. unplanned
pregnancy. aggressiveness, withdrawal and depression are among the adolescents’
problem behaviors that are manifested in high schools at varying degree. He further
explained that due to their problem behaviors which originate from themselves and from

the general socio-economic context surrounding them. the majority of these secondary



school students leave school before graduation. get involved in criminal behavior. bear
children out ot wedlock. and have difficulty in finding work.

According to Yalew (2004). who has undertaken a comprehensive resecarch
among grade 10 and 12 students of Tana Haiq high school (by that time the school was
serving as both general secondary and preparatory senior secondary school) in Bahir Dar,
nowadays. student absenteeism. substance abuse. poor motivation, lack of discipline.
vandalism. rape, violence, precocious sexual activity, school failure and dropout. etc,
have turned schools into troubled social institutions. He was concerned to investigate the
prevalence of aggression and its predictors (specifically individual, family and school
related factors). However, his study has also revealed the severe problem of alcohol use
and khat chewing among high school students in Bahir Dar. He gathered information
from teachers (including those from another school), the school personnel, the school
psychologist and the chairman of student council- all evidenced the severity of the
problem. There is also evidence thzit at times, the school administrator has applied to the
local council to force people around the school not to sell local beer and khat for students.
Finally he suggested that increasingly teachers are faced with diverse problem behaviors
that necessitate intervention.

However. if educators and other concerned individuals are going to get involved
into students™ problem behaviors. they should first understand the causes of students
engagement in such problem behaviors. But as far as behavior is the interactional effect
of heredity and environment, identifying the causes for problem behavior requires
understanding of the context or environment in which the behavior occurs, of personality

or individual differences and development that initiate and sustain the behavior in



question-clearly a big challenge. Though it is difficult to investigate the actual causes.
however. we can develop attributions to describe the causes of our behaviors. This is
because the type of attribution we make can have a direct effect on behavior (Haves.
1998). Morcover. Burger and Hemans (1980) have pointed out that pcople engage in
attribution process 1o obtain or maintain a sense of control over the causal factors,
Although attributions do not reflect actual causes. Klien (1982) has suggested that as long
as people believe that they do, they represent the basis for the explanation, which governs
their behavior. For these reasons, studying the attributional styles of students and teachers
for students” problem behaviors is mandatory to develop proper intervention programs.

Rescarchers have studied students attribution of academic achievement behavior-
the reasons students give for their levels of achievement (Ames and Felker, 1979:
Medway. 1979: Arkin and Maruyama. 1979; Darge, 1988; Tamire, 1995: Yalew. 1996:
Tamire. 1997). These researchers were based on the theoretical framework of Weiner's
theory of attribution. According to Weiner (1979). people attribute success or failure in a
cognitive task to one of four-general causes: ability, effort, difficulty of task and luck.
.~\ccordi1-1g to Weiner’s model. each of these four general cauéés can be thought along
three dimensions: locus of control (internal vs. external), stability (stable vs. unstable).
and controllability (controllable vs. uncontrollable). Thus, for instance. effort is internal.
stable and controllable type of cause and luck represents external. unstable and
uncontrollable type.

Researchers have also attempted to apply the attribution theory to other behaviors
in general and to problem behavior in particular (Quay and Quay, 1965; Medway, 1979:

Brophy and Rohrkemper, 1981; Guttmann. 1982: Hayes, 1998). Based on his review of
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literature. Guttmann (1982) concluded that the development and persistent of problem
behavior is determined by interpersonal interactions. and among the variables
determining the quality of interpersonal interactions are the reasons the involved people
give for the behavior, He posited that the attributions one person gives for another's
problem behavior will affect his/ her own attitude and behavior towards that person.
Particularly. as Brophy and Rohrkemper (1981) suggested. the likelihood that teachers
will help students with  problem behavior depends on the teachers’ attributions
concerning the locus of causality of the students™ problem and the control they have over
their plight. It also depends on the teachers™ perception of their own roles in causing the
problem behavior and their abilities to effect change.

Brophy and Rohrkemper (1981) come to believe that if teachers see students to be
responsible for their problem. that is. if teachers attribute student’s problems to internal
causes and sce them as able to control their problem behavior, they withhold help.
Supporting this. Medway (1979) has indicated that problem students perceived as lacking
motivation were criticized more often by their teachers. Hence, for example, if teachers
think that students engage in khat chewing because of laziness, then they blame the
students and may not consider themselves to be responsible for the students™ problem
behavior. On the other hand, if teachers believe that this is due to lack of appropriate
disciplinary measures at school. then they will attempt more discipline.

Guttmann (1982) has also suggested that the interpersonal interactions are
affected by the degree of congruence between the reasons given for the problem
behavior. That is, the interaction between teachers and students will be more positive if

congruence occurs. Thus, for instance. if both teachers and students agree that bullying in



school 1s a nced for attention. then this mutual agreement will lead them to a more
positive interaction and consequently facilitates a discussion on the right way to the
solution. As such it was important to know the students™ and teachers” causal attribution
of problem behaviors. However, as far as the previous local researches are concerned.
they have exclusively dealt on the attribution of academic achievement behaviors. None
of them has attempted to study the perceived causes of problem behaviors. Therefore. this
investigation deals on this matter. that is, it attempts to study the perceived causes for
students” problem behaviors. and the attributional patterns of students™ and teachers.
Previous studies (Flabo and Beck. 1979; Zuckerman. 1979. Medway. 1979:
Rejeski and Lowe. 1980: Arkin. et al., 1980; Alock, er al.. 1988; Hayes. 1998) show that
in explaining their own behavior, people tend to exaggerate the influence of
environmental factors. whereas in explaining others behavior, they tend to use
dispositional attributions and underestimate the influence of the situation. Moreover there
is also evidence (Safran and Safran. 1985; Juvone, 1988) for the tendency of people to
altribute their success to internal factots and their failure to external factors. According to
Juvone (1988). th-crc is disagreement between teachers and students esbecially in their
causal attributions of failure. Students attribute their failures more to external causes. On
the other hand. Safran and Safran (1985) reported that teachers held student factors more
responsible than teacher factors for classroom problems, especially the target child is held
to be responsible for the classroom misbehavior. In short, both students and teachers take
credit for success but not for failure. Based on these findings, it is possible to hypothesize

that students will blame others and do not take responsibility for their problem behaviors.



On the other hand teachers are expected to defend themselves and attribute to students’
dispositional traits or to situational factors other than themselves.

Findings on gender differences in causal attributions are inconsistent. Some
rescarchers report differences while others argue that there is no significant difference in
the attributional stvles of girls and boys (Zuckerman. 1979 Sinc. et al.. 1979
Guttmann.1982: Darge. 1988; Tamire. 1995; Yalew, 1996). Those who reported that
there is difference revealed that girls attribute to external factors for success and boys
internalize it. Moreover. boys and girls are different in problem ownership. More boys
than girls arc aggressive. khat chewers, drunkards and smokers (Andualem, 2002: Marsh.
ef al.. 2001: Fekadu. er al.. 1994: Zein, et al., 1984). Hence it is possible to hypothesize
that there will be difference in the attributional styles of girls and boys.

Different researchers have addressed different problem behaviors in their study
(Quay and Quay. 1965: Medway. 1979: Brophy and Rohrkemper. 1981: Gutimann.
1982). Some of them focused on academic problem behaviors while others on
nonacademic problem behaviors. Even in each one of these two categories, there is also
difference in the choice of the specific probiem behaviors treated. This 1s because their
studies were based on students™ and/or teachers™ reports of problem behaviors. which
exist in their schools. and the prevalence of problems revealed in different school
situations may not be the same.

As already mentioned at the very beginning. there are many problems that are the
concern of our society. However. previous studies show the prevalence of risky sexual

behavior. substance abuse and aggression among the problem behaviors (Kidane and



Bereket. 1995: Fisscha. 1996: Shabbir. ¢f al.. 1997 Eshetu. 1998: Dagne. 1999: Yigrzaw.
2002: Yalew. 2004).

Although all the above research evidences show the prevalence of risky sexual
behavior. substance abuse and aggression among high school students. as pointed in the
preceding paragraphs. no attempt has made to study the attribution of the causes of these
problem behaviors. Knowing the prevalence of a problem behavior alone doesn’t help 1o
develop protection. intervention and treatment plans. though it is the first step in the
process. Hence, studying the perceived causes of these problem behaviors has
paramount importance to develop  efficient prevention.  protection and  treatment
programs. which involve both students and teachers.

1.2, Statement of the Problem
Based on the above background information. the lollowing questions were raise.
I To what causes do students attribute their problem behaviors?
2. Is there a difference between boys and girls in thgir attribution of problem behaviors?
3. T'o what causes do teachers attribute students” problem behaviors?
4. Is there congruence in the causes of problem behaviors perceived by students and
tcachers?
1.3. Purpose of the Study

The purpose of this study was to identify students” and teachers™ perecived causes
ol problem behaviors in schools. However. since there was no a local measuring
instrument for the required variables. the researcher was also concerned o develop
appropriate scales. These being the main objectives. the following specific purposes were

also the concern of this research project.



- To find out. if any. the difference between boys and girls in their attribution of
problem behaviors.
- To compare if there is congruence in the causes of problem behaviors perceived
by students and teachers.
1. 4. Significance of the Study

We hope to bring development by means of education. However. if problem
behaviors (such as risky sexual behavior, substance abuse and aggression) are prevalent
among high school students, our hope becomes no more than a fantasy. This is because
students who are engaged in such behaviors will not attend to their learning as expected.
Moreover. the consequence will affect others. As such,there is a need to develop proper
prevention. intervention and treatment programs. Hence, understanding the reasons
students explain about their problem behaviors helps for policy makers, school
administrators. counselors and teachers to develop the desired efficient and effective
programs. which involve both students and teachers.

According to Alock. er al. (1988). whether :students love or hate their classm_a@cs.
whether they attempt to help or harm, how they interact and communicate-all these
reactions depend on how students perceive other students, their actions that they observe.
and the situation. So the findings of this study will help to alter the focus of students’
attributions and to develop correct ones so that to enhance positive out looks about one
another.

Teachers” attributions about the motivation and causal factors underling students’
problem behaviors affect their expectations about what can be done to improve the

situation. and this in turn affects the objectives that teachers set and the strategies they



employ in attempting to realize these objectives. The findings of this research project.
therefore. can help to change the attribution of teachers about students with problem
behaviors so that they will provide support and encourage them to modify their problem
behaviors.

Until fairly recently, Ethiopians attitude towards sexual behavior was traditional
Premarital intercourse was not allowed in the main culture. although it was not totally
condemned and prohibited. Todav. sexual matters are discussed openly and a variety of
sexual behaviors are portrayed (at least at illegal video shows). However. as a result of
HIV/AIDS epidemic and other sexually transmitted diseases as well as the problem of
adolescent pregnancy, thq role of traditional values has become pronounced. There is a
movement to discourage sexuality among teenagers. Public health workers are
discouraging premarital intercourse and they are preaching individuals to undergo testing
for the presence of HIV virus before marriage. As such, finding out the perceived causes
of adolescents” engagement in risky sexual behavior helps to facilitate the achievement of
this goal (to feducc behaviors which lead to HIV risk). Similarly,_ knowing students’
explanations about substance abuse helps to reduce such behavior and consequently to
protect the health. safety and qualitv of life for all.

To minimize aggression and consequently to make the school situation safe there
is a need to investigate the perceived causes of the problem behavior in question. So the
findings of this study will be used as a prologue to design behavior modification

programs and to make the teaching-learning process harmonious.



The significance of the findings of this study specifically to the target population.
that is. for students and teachers of Bahir Dar high schools. can be deduced from the
preceding justification as follows:

- To make students and teachers aware of cach other’s attributions and hence help
them to discuss their views of each other.

- To provide the schools’ psychologists with information about students’ perceived
causes of their problem behaviors so that to facilitate behavior therapy services.

- To reduce students engagement in risky sexual behavior and substance abuse so
that they will attend schooling being free from the effects of such problem
behaviors.

- To reduce aggression and make the school environment safe.

The study also helps to initiate others for further research on attributions of

problem behaviors. Moreover, the scales will also be used in future research.

1.5. Definition of Terms

Attribution- The reasons or explanations students and teachers give for students’
engagement in risky sexual behavior, substance abuse and aggression.

Problem behavior-Behavior which represent a departure from the norms and expectations
of the larger society that can compromise the ordinary trajectory of
development, and often elicit some kind of social control response from
others. In this research it refers to risky sexual behavior. substance abuse and
aggression.

Aggression-Act, whether physical or verbal, direct, indirect, or passive, with the intention

to hurt, irritate, punish, frustrate others. to destroy property, to provoke conflict.



or to increase competitive advantage. In this research. aggression is used to refer
to getting into physical fights. offending or threatening others to hurt. snatching
or damaging others properties. or forcing girls for sex.

Risky sexual behavior- Committing sexual intercourse without physical. mental and
psvchological preparation of individuals which expose them to health and other
social problems. Individuals are also at risk. if they commit unsafe sexual
intercourse (without the use of condoms and other contraceptives) which may
result in unwanted pregnancy and sexually transmitted discases including the
epidemic HIV/AIDS.

Substance abuse-Use of unacceptable substances and/or the excessive or inappropriate
use of acceptable substances in ways which can lead to physical, psychological.
or social harm. Here, the term substance is used to refer to alcohol. tobacco and
khat. In this study, substance abuse specifically refers to coming to school after
drinking or khat chewing. skipping from school to have a drink or to chew. or

smoking in schools.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1. An Overview of the Attribution Theory

The term "attribution” seems to have two definitions. although not clearly and
fully expressed. On one hand. it is conceived as the process or as an cffort through which
people identify the causes of behavior. On the other hand. it is understood as the
perceived causes of behavior. The first conception of the term is concerned with how
people use information to reach conclusion or how inference is made. while the latter is
concerned with the reasons or explanations people give for behavior. Although. in this
rescarch. the interest is on the explanations or reasons students and teachers provide for
students™ problem  behaviors. both concepts of the term are implicitly used in the
discussions below.,

Accurate knowledge of others™ modes or feelings can be uscful in mans Wavs.
Yeto i addition to this knowledoc. we usually want to know more to understand others®

o

lasting traits and the causes behind their behavior. In other words. not only do we want 1o
know how others have acted but we want also to understand why they have done so. The
process through which we seck such information is known as attribution. Morc formally.
attribution refers to our efforts to understand the causes behind others® bchavior (Baron
and Byrne. 1997).

Similarly. according to Alock and his colleagues (1988), attribution refers to the
causal interpretation of behavior. and attribution theory deals with causes that people
infer from outcomes that have occurred. This theory is also concerned with the general

principles. which govern how people select and use information to arrive at causal

explanations for behavior,



Heider (1958). who initially outlined the attribution theory. proposed that pcople
have a need to anticipate and control what will happen 10 themsclves and others, He
maintained that people are alwavs motivated to understand the social world-w hy
individuals behave the way they do. According to Fiske and Taylor (1984). constructing
the causal analysis of the social world 1s the basis for understanding behavior, other
cognitions and feclings. Morcover. Jones (1982) has suggested that if we understand how
people perecive the causal structure of their social world. then we can better predict their
response o the world. All these consolidate Heider's argument that attribution is the
central point in our understanding of others and oursclves.

According to Ferrante (1992), people assign a cause for behavior (o make sense of
it. Morcover, there is a research evidence that people are also motivated to engage in the
attribution process as a result of their desire to maintain a sense of control over the event.
Supporting the control motivation explanation for why people engage in the attribution
process. Burger and Hemans (1980) have found that subjccts high in a general desire for

_control were engaged in attribution process more than subjects who were low in their
desire to control. Based on thcirlli'ndings. they concluded that it is difficult o maintain a
sense of control over one’s environment if an individual has little idea abouyt why things
happen.

In short. people use attribution as a result of their desire to understand. predict
and/or control behavior. However. how do people reach at an attribution? In other words.
how do people process information to reach at an attribution? Or how do people infer that

an act is intentional or not? Different scholars have tried to answer these fundamental

questions.



Jones and Davis (citied in Fiske and Taylor. 1984) were concerned with how an
individual makes attributions about the causes of other people’s behavior. They assumed
that people search for meaningful explanations for others™ behavior that are both stable
and informative. Fiske and Taylor (1984) argue that there are five cues that enable an
individual to structure information in a causally relevant manner and to form reliable
causal attributions: analysis of noncommon effects. choice. social desirability. social role
and prior expectations.

Jones and Davis (cited in Hayes, 1998) argued that attributing intention is the first
stage in working out reasons for why something happens. Once an act has been judged to
be deliberate. they suggested, we then look for personal dispositions, which produced that
person’s intention. Fiske and Taylor (1984) suggest that to infer whether an act is based
on the individual’s intention requires the analysis of noncommon effects, that 1s. when
more than one choice is available and if negative effects are incorporated into the chosen
alternative. relative to the unchosen ones. then a conclusion can be reached about an
individual s dispos_ilion. For instance, consider a smoker who has the alternative to smoke
or not to smoke. If" the individual is expected to know the adverse consequences of
smoking, then his smoking behavior is going to be inferred to be due to the individual’s
internal preference.

On the other hand, if an act is freely chosen without coercion, if its social
desirability 1s low, if this act is consistent with the individual’s prior expectations (or
behavior) and if it is not consistent with the individual’s role. then the behavior is inferred

to be due the underlying dispositions.



Kelley (cited in Hayes, 1998) proposed that people reach at causal inference
based on three aspects of the situation: consistency. consensus and distinctiveness. This
principle works when an individual has access to multiple instances of the same or
similar events. If an act is consistent with what an individual has donc in the past. i1 this
actis different from what others acted in the same circumstance and if this ndividual acts
i this way only in similar circumstances. then the act is considered to be deliberate. ‘Ihat
is high consisteney and distinctiveness as well as low consensus in information leads o

internal attribution.

2.1.1. Attributional Dimensions

Weiner (1979) has suggested that creating taxonomy of causcs helps to delincate
similaritics and differences. and to identify the underlying propertics of causes. Three
dimensions have been identified: locus. stability and controllability (Weiner. 1983 Fiske
and Tavlor. 1984: Alock. et al.. 1988). At first. Heider (1958) has proposed the locus
(internal vs. external) dimension of attribution that is whether a cause is intentionally
gencrated by the inL:ii\'idual or by the influence of the situation. In other worlds. an event
may occur due to the individuals needs or due to other people’s influence. Locus reflects
whether the cause for problem behavior is something about the person with the problem
or something about the external (situation). In short. locus refers to the location of the
causc-internal or external to the person.

As Weiner (1983) stated. stability refers to the temporal nature of causes: causes
may be temporary and fluctuating (that change from situation (o situation or from

momentto moment) or relatively enduring (stable). As the locus dimension, the stability

dimension was first suggested by Heider (1958). Although he didn’t discuss it in detail. it



was clear from his explanation about the human tendency to look for stable causes tor
why things happen. Heider argued that our wish to make sense out of what 1s happening
in our environment means that we prefer stable causes for things. This is because. as he
indicated. a stable cause is one which is likely to occur next time.

According to Weiner (1983). controllability refers to the degree of influence that
can be exerted over a cause. As stated in the preceding sections. people make causal
attributions not only to understand why something happened but also to gain a sense of
control over future events. Thus. the third dimension, controllability, is also important to
understand the implications of causal analysis.

Weiner has suggested that each attributonal dimension is uniquely associated with
a number of psvchological consequences: the locus dimension affects self-esteem, the
stability dimension relates to changes in expectancy. and the controllability dimension
relates to sentiments and evaluation of others. As he indicated, in achievement behavior

for example. attributing success to internal factors increases self-worth., whereas self-

ascription for failure decreases self-esteem. Attribution of failure for a stable cause_ leads
to high certainty.
2.1.2. Attributional Biases

In attribution theory, human beings are considered to be rational. That is. people
are believed to assemble relevant information. sift it in a logical and correct manner, and
combine it to reach at good and accurate conclusions (Klein, 1982). However, Fiske and
Taylor (1984) argued that people may fall short of the idea of rationality. That is. people
may systematically distort correct procedures. Supporting this view, Alock, er al. (1988)

stated that the ways in which people actually attribute causes to events can be biased and
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difterent from the logical process suggested/assumed by the attribution theory. There are
three types of biases which can have a pronounced effect on the process of attribution:
the fundamental attribution error. the actor-observer effect and the self-serving bias
(Alock. et al.. 1988: Fiske and Tavlor, 1984).

According to Fiske and Taylor (1984). fundamental attribution error refers to the
tendeney of people to attribute others™ behavior to their own dispositional qualities.
Pcople tend to underestimate the influence of situational factors and overestimate the
influence of dispositional factors when they assess the behavior of others.

Instead of seeing that there are situational forces such as
social norms or roles that lead to particular behavior.
people generally see behavior as freely chosen by an
individual and furthermore as representing the person’s
stable qualities (p. 73).

Alock and his colleagues (1988) stated that it is called “fundamental error”
because. it is so »\'idespread:, Dworetzky (1982) justified the_ tendency of peopTe to
exaggerate the influence of dispositional factors for others™ behavior because they are
often curious about the personality and motivations of other people. As discussed in the
previous sections, Heider (1958) has argued that we look for stable traits and underlying
motives as a way of understanding others™ behavior. Medway (1979) conducted a study
to investigate teachers’ attribution for students’ academic and behavioral problems in
schools. He reported that teachers perceive the causes of serious academic and behavioral

problems to be due to students themselves than teaching environment variables. Teachers

attributed student problems more to intelligence. motivation and personality than to

17



educational background. teaching and home situations. This finding supports the
fundamental attribution error hypothesis.

The actor-observer effect refers to the tendency of people to attribute others’
behavior to dispositional factors and their own behavior to situational factors (Fiske and
Taylor. 1984). As such it is a natural extension of the fundamental attribution crror.
People tend to see their own behavior as more variable from situation to situation. They
perceive the behavior of others as more stable and. as Fiske and Taylor suggested. hence
give more extreme (positive or negative) ratings to friends than to themselves. Alock, ef
al. (1988) pointed out that in addition to the fundamental attributional error. people also
are more likely to interpret their own behavior rather than the behavior of others to
situational causes.

Supporting the actor-observer effect. Wober (cited in Kleinke, er al.. 1983)
reported that smokers give external attributions for smoking, while nonsmokers give

relatively internal attributions for smoking. Nonsmokers (observers) than smokers

responded that people smoke because smoking is addictive and_sﬁimulating. He also;
showed that the actual smoking behavior was predictable by addiction and affective
smoking motive.

Self-serving bias describes the tendency of individuals to attribute behavior that
results in a good outcome to internal factors and to attribute behavior that results in a bad
outcome to environmental (situational) factors. In other words, people tend to take
credit/responsibility for good results and avoid blame for bad results/failure (Alock. el
al. 1988 Fiske and Taylor, 1984: Dworetzky. 1982). According to Dworetzky (1982).

self-serving bias may be a form of rationalization through which people deny that there



arc internal factors (dispositions) that lead them to behave in ways that they dont like or
that they can’t control.

There are research findings which are consistent with the self-serving bias

hypothesis.
Guttmann (1982) has studied the causal attributions of elementary school teachers and
students (4", 5" and 6™ graders) for problem behavior at school. Using MANOVA and
repeated measures ANOVA followed by pair wise post hoc analysis, he found difference
between students and teachers in their attributions to problem behaviors. Students blame
others t‘o; the cause of their problem behaviors (teachers attitude towards students. bad
examples at home and being misunderstood) while teachers attribute to reasons that relate
problem behavior directly to the students (desire to get status, psychological problems
and need for attention). However, the results of the multivariate analysis of variance
showed no sex difference.

Weiner (1979) reported that successfu! college students perceived internal factors
as more important causes and unsuccessful students perceived external factors as more
important causes of their own performance. Similarly, Arkin and Maruyama’s (1979)
finding that the teachers’ tendency to attribute school difficulties to students rather than
to teaching causes is also consistent with the self-serving bias notions. To sum up. these
research findings show that people tend to attribute success to dispositional causes and
failure to situational ones. Hayes (1998) explained this tendency as the need of people to

create favorable impressions to others.



2.1.3. Gender and Attribution
As it has been presented in the first chapter. some studies pointed to differences in

the perceived causes of male and female performance. while some others showed that
there is no significant difference. Based on a review of research literature. Alock. er al.
(1988) concluded that in many tasks. success is expected of males but not of females: and
thus attributions tend to be internal and stable for male success. but external and unstable
(luck or unusual effort) for females. They also suggested that stereotypes profoundly
influence our interpretations of social reality. Supporting this, Fiske and Taylor (1984:
53) suggested that “stereotypically, men are active, independent, competitive, and
ambitious. while women are passive, dependent. intuitive, and uncompetitive,”
Moreover, they have suggested that men are expected to succt_:ed more at tasks than
women.

This influence had made individuals internalize the explanation as their own
behavior. That is, males have accepted their better ability than females and they explain
their success as due to ability while females have considered themselves as inferior and
thus the;-' attribute their equivalent performance to luck. Regarciihg this, Feather (cited in
Deaus and Farris, 1977) found that females are lower in their initial expectations of
success than are males. Moreover women tend to explain both success and failure by luck
in preference to ability. Similarly Nichollas (cited in Deaus and Farris, 1977) reported
that while boys attribute success more to ability, and failure to bad luck, lack of ability
was more responsible for girls” poor performance. Eron (1961) has reported similar
findings. In his study, females attributed success more to the unstable causes of effort and

luck while males make higher attributions to the stable causes of ability and task ease.
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Hence. in the present study. males and females were expected to be different in their
attributions.

2.2. Problem Behavior and Its Development

As Fekadu (2000) indicated. different societies and different school systems have
different expectations of adolescent students. If the adolescents™ behavior is out of this
expectation. it is considered to be a problem. In other words a behavior is considered to
be a problem if it is assumed to have harmful effects on the individual and/or others, and
if it creates social disapprovals (if it is out of the socially accepted norms and
expectations. and if others consider it as troublesome). There are different specific
problem behaviors and underlying dimensions (Phillips, 1968). Thus. different
researchers have focused on different problem behaviors such as risky sexual behavior,
substance abuse (including Khat, alcohol and cigarette), and aggression: conduct
problems. delinquency and personality disorder (Fekadu. 2000; Dagne, 1999; Kidane and
Bereket. 1995: Allene. 1992: Lindholm, er al.. 1977; Phillips, 1968; Quay and Quay.
1965). =

As it is true for the d‘e{'elopment of "normal” behavior, there are biologicalia-nd
social environmental factors, which contribute for the development of problem behaviors
(Waska,cited in Fekadu, 2000). According to Waska, the biological factors include brain
dysfunction and certain temperamental characteristics like a high sensitivity of emotional
responding and poor adaptability to new situations, while the social environmental factors
include poor care by families (caregivers) and society. peer influence and other school
related factors. Supporting the biological influence, Loeber and Stouthamer-Loeber
(1998) have suggested that there are physiological factors such as hormones and

neurotransmitters which influence the development of problem behavior.



Needless to say. types of families differ greatly depending on cultural values.
social and economic status. family size and maternal employment. There are one-parent
families. older t'mnilics. nuclear families. etc. Some parents are drunkards. smokers
and’or khat chewers. while others are fundamentalists in religion. All these create
difference on their child rearing practice and on their modeling influence. Hence. families
are the basis for adolescents’ behavior development.

The society has its own influence on the development of adolescents’ problem
behavior. Regarding this. Hirschi (cited in Sampson and Laub, 1994) suggested that the
probability of problem behavior increases when an individual's bond to society is weak
or broken. Unquestionably peers have influence for the development of problem
behavior. In support of this. Alock. er al. (1988) have suggested that peer group may
influence the adolescent to begin smoking or may facilitate smoking at a given time.

According to Kauffman (cited in Fekadu. 2000), students’ problem behavior
originates from three sources: from the adolescents themselves, from the school and from
the society at large. Similarly Jessor and Jessor (cited in Alock, er al., 1988¥ have
suggcs[éd that the adolescents” problem behavior originates _ff0111 their own personality
and behavioral characteristics. and from the societal environment. Alock. er al. (1988:
563) has explained this as follows.

In problem behavior theory. personality variables include
low expectancies for success in school, high values for
independence, and reduced constraints, represented by low
religiosity and tolerant attitudes towards deviant behavior.

[n the social environment. predisposition for problem



behavior include the perception that rewards for socially
accepted behaviors are lacking. opportunities for problem
behavior are present. and that the influence of peer groups.
particularlyv with respect to - behaviors such as  heavy
drinking. is greater than that of the parents. Problem

general pattern of

=
=

drinking also tends to be part of more
behavior including... drug usc... and precocious sexual
involvement. along with less participation in conventional
activities in school and chureh.
Similarly. Weiner (1989) has suggested that failure in academic achievement and
social alfection might cause deviant behaviors such as substance abuse. In addition.
Jessor. Carman and Grossman (cited in Weiner. 1989) have indicted that individuals with

low expectancy of success reported that drinking gives a physical relief and was an

escape from personal shortcomings.

However: research suggests that parenting influence is the basic determinant of
the development of problem behavior. On one hand. parents serve as models: on the other
hand. their family management practices (monitoring. discipline. problem solving and
reinforcement) influence how children behave. “Parents who frequently use alcohol...
and who smoke cigarettes are much likely to have teenagers who [drink]. smoke
cigarettes and [use] other illicit drugs™ (Alock. ef al.. 1988: 56;1), These authors have also
suggested that adolescents whose parents drink heavily tend to have friends who drink

heavily. and begin to drink in the same manner as their parents do.



According to Forehand (1986). both academic performance and problem behavior
in school are predictable from the parent-adolescent relationship at home. That is, poor
tamily relationship predicts adolescents™ problem behavior at school. Supporting this
Dishion. er al. (1991) reported that the educational level and occupation of parents. their
monitoring and discipline practices significantly predict adolescents™ involvement in
antisocial behavior. This is consistent with Hoffman’s finding. Hoffman (1960) found
that parents” use of unqualified power assertion (such as direct commands. threats.
deprivation and physical force) was positively related to the child’s hostility towards
.othcr children and teachers in school. On the other hand Hart. ef a/. (1992) have found
that children of more inductive parents (i.e.. less power assertive) exhibited less
disruptive behaviors. They rather showed more prosocial behavior.

Parents of children with problem behavior are poor in family management
techniques: monitoring the child’s whereabouts. using effective discipline for problem
behavior. employing effective problem solving skills. and reinforcing the development of
prosocial skill. They use low monitoringf administer erratic, threatening and harsh
discipline: and they have weak relationship with their children. Such child management
practices are positively related to children’s problem behavior (Patterson and Stouthamer-
Loeber. 1984; Fekadu, 2000). To sum up, several research findings are consistent and
permit firm conclusions about the relationship between parents’ child management
practices (monitoring. discipline. problem solving and reinforcement) and adolescents’
problem behavior. In the present study. since the focus is on risky sexual behavior,
substance abuse and aggression. brief explanations about the nature. prevalence and

possible causes of such behaviors are presented as follows.
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2.2.1. Risky Sexual Behavior
“Association between girls and boys [was] discouraged in Ethiopian culture.

especially during the period of adolescence™ (Cox. 1967: 50). However. today. the sexual
norms are changing. Contrary to the patterns of past generations, present-day adolescent
girls and boys are interested in one another at their early ages. For instance, Dagne (1999)
has reported that among the sexually active high school students, the majority have had
their first sexual meeting before the age of sixteen. And this decrease on the age of sexual
onset is a global phenomenon (Coley and Chase-Lansdale. 1998). Jeppesson (as cited in
Dagne. 1999) stated that adolescents” sexual maturity precedes their physical. social and
psychological development. As a result. he explained that adolescents who engage in
sexual activity at their early age end up with many social and psychological problems.

In addition to their early sexual onset. today’s adolescents have multiple sexual
partners and they also commit intercourse without the use of condoms and other
contraceptive techniques. In other words, they engage themselves in risky sexual
behavior, which exposes them to unwanted pregnancy and to sexu_ally transmitted
diseases (STDs) including HIV/AIDS. As a result, unwanted pregnancy leads to school
drop out. separation from family. unsafe abortion and its complications (health problems,
future infertility. and death). and to other social and psychological problems. On the other
hand, if the unwanted pregnancy ends up with birth, the society doesn’t tolerate such out
of wedlock birth, and teenage mothers will be blamed and face problems even in their
future marriage lives. Needless to say, the sexually transmitted diseases, especially the
HIV/AIDS, have more severe consequences in their every aspects of life. This draw a
special attention for research on adolescent sexuality, for other wise sexuality is a normal

and important aspect of human behavior since it enables the human race to perpetuate.



For practical reasons. duc to the rapid dissemination of HIV. most researchers
have focused on examining the prevalence of risky sexual behavior and on the use of
condoms during intercourse. rather than on understanding of adolescents™ sexual
experiences. As such our knowledge of adolescent sexuality is limited. and improving our
understanding about adolescent sexuality promises to increase the progress toward
meeting our objectives-to prevent unwanted pregnancy and STDs including the deadly
HIV/AIDS. That is why the perceived causes for adolescents” engagement in risky sexual
behavior is one of the foci for the present study.
2.2.1.1. The Prevalence of Risky Sexual Behavior

There are no enough hospitals and other health centers in Ethiopia. Moreover.
HIV ADIS is aggravating the problem from time to time. Millions of people are belicved
to be living with HIV. The AIDS scourge also left thousands of children orphaned. It is
becoming a national threat for the existence of the generation. A federal budget is
allocated for the anti HIV/ AIDS campaign. The media preaches different protective
techniques like condom use and abstinence of sex. Change in behavior is a slogan for the
media campaign. However, there is no significant change in behavior. although it may
not be possible to say there is no change at all. The whole effort resulted no as expected.
[n other words. though public awareness of HIV/AIDS is on increase. so too are new
infections.

Not only the commercial sex workers, but also high school and college students
commit sex with more than one partner. In previous studies, adolescents have also
revealed that they sometimes or never use condoms although they commit sex with

multiple partners. Solomon (1990) has conducted a study in one of the Addis Ababa high
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schools with the objective to investigate the knowledge of high school students about
HIV and other sexually transmitted diseases. In his study, a substantial number of
students reported that they get information about HIV and other STDs through mass
media and from health professionals. However, among the 37.9 percent sexually active
respondents. the majority (60.2%) have had intercourse with two to five partners.
Moreover. most of them (92.9% of the girls and 76.7% of the boys) admitted that they
never or rarely use condoms for the protection of HIV and other STDs. Based on his
findings. he finally suggested that these students are most likely to be vulnerable to HIV
infections.

A study by Beyene, ef al. (1997) on six colleges in Addis Ababa showed that
most of the students (88.7% of the study subjects) know that AIDS is a terrible disease,
which must be feared. Most of them have the knowledge about the preventive measures
against AIDS (such as having only a single sexual partner and condom use). However.
among the sexually active respondents, 66% of them reported that they didn’t use
condoms:a[ all. Not only HIV/AIDS but also a research report:on college students who
were better informed about the disease and its preventive techniques is also terrible.

A survey on Gondar College of Medical Science students by Kidane and Bereket
(1995) has indicated that 53% of the sexually active respondents had contacts with
commercial sex workers. 38.6% had more than one partners, and 12% had catched
sexually transmitted diseases. Fisseha, ef al. (1997). in a similar study on ten high schools
of Addis Ababa. reported that only 42.2% of the sexually active students used condoms

on their first sexual contact and only 27.7% used condoms continuously on their

subsequent sexual intercourse.
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Hailegnaw and Tefera (1996) have indicated that the majority of high school
students had their first sex before the age of 16 years and most of them had never used
condoms.

A cross sectional study among secondary school students in Kolla Diba town of
North Gondar Zone by Shabbir. er al. (1997) revealed 31.9% of the respondents were
sexually active and on average they have two sexual partners. Among these sexually
active students. 9.3 % had sex with commercial sex workers and 11.5% had contracted
sexually transmitted diseases (STDs). Surprisingly. 91% of the subjects have heard about
AIDS of which 85.1% believe in its existence and half of the sexually active female
students were pregnant at least once. Using the same method. to determine the sexual
behavior, associated problems and risk factors among liren Senior Secondary School

students in Jimma. Dagne (1999) has reported the following findings.

04.6% of the students were sexually active.

46% of the sub}jcclsﬁdid not use any protection against HIV/AIDS or other f:S'I‘Ds.
15.5% of the respondents had various forms of STDs: -

538.8% of the female students had encountered unwanted pregnancy.

The majority of his subjects have reported that they get information about sexual
matters from mass media and health professionals, and hence they have an adequate
awareness about AIDS. Despite this fact, the above figures show that they were engaging
in risky sexual behavior.
2.2.1.2. Factors Related to Risky Sexual Behavior

Until such time as vaccines and cures for infection with HIV are a practical

reality. prevention of infections must rely upon individuals® protective behavior,



However. specific sexual behaviors that reduce risk of infection-such as abstinence of
premarital intercourse and using condoms-are influenced both by personal factors.
knowledge. attitude. and ability. and by factors characterizing the context in which the
adolescents™ behaviors are carried out. Supporting this. Whitaker, er al. (2000) have
suggested that risky sexual behavior is determined by multiple factors: individual. peer.
familiar and institutional (such as school and church).

Similarly. Dagne (1999). based on a review of past research findings, suggested
that decrease in family control. low education quality. poor socioeconomic status. peer
group influence. and consumption of stimulants expose adolescents to sexual activity.
unwanted pregnancy and STDs. Again, Coley and Chase-Hansdale (1998) have presented
an overview of research on factors related to female adolescent sexual activity, pregnancy
and parenthood. They summarized that numerous individual, family and neighborhood
characteristics predispose girls to become young single mothers.

The knowledge. attitudes and beliefs adolescents have about STDs including I~II:V
and about protective techniques affect their engagement in risky sexual behavior. Some
adolescents may not be aware about the consequences of unsafe sex others may have
negative attitudes towards the use of condoms still some others may not have the access
to use (get) condoms. Potsidnen and Kontula (1999) have conducted a survey research on
grade nine students with the purpose to assess the attitude of adolescents towards
condoms. Some adolescents reported that they feel that condom diminishes pleasure
while others feel embarrassed to buy and carry condoms. Even though some adolescents
regarded themselves to be responsible enough for taking care of their contraceptive needs

and buying condoms. disapproving glances at pharmacies and shops embarrassed them.



Ihese researchers have also indicated that although women have more positive attitude
towards using condoms. lack of power and male dominance influenced their usc.
Morcover. they were afraid that if they carry condoms. their partner might think they
WCTC Promiscuous.

On the other hand. adolescents become indifferent to use condoms when they use
alcohol and other drugs. There arc also cducational and psychological variables which
influence them not to use condoms and other contraceptive methods. Coley and Chasc-
Lansdale (1998) have indicated that female adolescents with Tow educational aspirations
are more likely to become teenage mothers than their high achieving peers. Similarly.
Whitaker. ef al. (2000) have suggested that in addition to the use of alcohol and other
drugs. psychological factors such as sclf-esteem. perceived control. future outlook. and
hopelessness are related to adolescents” involvement in unprotective sex. They have also
suggested that adolescents’ less involvement in school and church activitics predict their

risk behavior.

[Family income and poverty status. and parental education arc the determinants of
the behavior development of children (Duncan. ef al.. 1994). Not only thé cconomic
levels of families but also the economic status of neighbors is important. In this regard.
Steinberg (1987) suggested that since a poor neighborhood is likely to be characterized
by substantial numbers of peers who arc using drugs. having carly unprotected
intercourse. and dropping out of school. the proportion of poor ncighbors may well
influence adolescent outcomes. Isiugo-Abanihe and Oxediran (2004) have conducted a

rescarch to determine the relationship between houschold sociocconomic status and



sexual behavior among Nigerian female youth (age 15-24). Their results do not support
the previous findings that the high level of sexual activity is a function of houschold
poverty. They reported that those who have access to the media and those of high
socioeconomic status are more sexually exposed than their counterparts who do not have
access to media or have less houschold facilities. Exposure to premarital sex increases
with access to newspapers, radio and television.

‘Poor"pareming (e.g., less parental monitoring) also contributes for adolescents’
risk behavior (Whitaker. er al.. 2000). Moreover Whitaker and his colleagues suggested
that adolescents™ sexual experience is related to their peers” behavior. Those who commit
unsate sex have peers who have previous sex experience and permissive sexual attitudes.

Adolescents who are raised in poor families,especially by single parents and by
parents with low educational attainment,are also prone to unprotected sexual intercourse.
Teenagers who rose in communities with high rates of poverty, welfare use. and single-
mother households are also at high risk (Coley and Chase-Lansdale, 1998).

The other reason for risky sexual behavior is exposure to pornography.-
-Pornographic films motivate adolescents to sexual acti_\/ities (Mvers, 1986). Exposure to
pornographic films has also other antisocial effects (Linz cited in Wood and Wood.
1996). The trivialization of rape, the acceptance of promiscuity and male sexual
dominance are among the effects of pornography. Women exposed to sexually explicit
films offered increased estimates of the normality of marital unfaithfulness and group sex
(Zillmann, cited in Myers, 1986). Zillmann has also indicated that exposure to
pornography increases the acceptance of premarital and extramarital sexual behavior. and

women's submission to men.



2.2.2. Substance Abuse
According to Halgin and Whitbourne (2000: 392-393):

A substance i1s a chemical that alters a person’s mood or
behavior when it is... drunk. inhaled. or [ingested]. [and]
substance abuse is defined as the maladaptive pattern of
substance use... that leads to significant impairment or
distress evidenced by one or more of the following: (1)
failure to meet obligations, (2) use of substances in
physically hazardous situations, (3) legal problems, or (4)
interpersonal problems.

Students who abuse substances neglect their obligations at school and their
commitment to education. It puts them into positions in which they violate the rules and
regulations of the school. They jump over the fence and escape from school during
regular learning hours. They confront against guards and other concerned individuals. As
a resqlt. they may face charges of misconduct or assualtive behavior. They may also face
interpe-rsonal problems as they become quarrelsome ana possibly violent when
intoxicated. Previous studies have also showed that to support their drug habits, addicts
commit crimes to obtain money. Based on research summaries, Korblum and Julian
(1994) indicated that in New York, 40-50 percent of the addicts’ income for drug
purchases was gained by shoplifting, burglary and prostitution.

Alcohol, khat, and cigarette are legal in our society. Drinking, chewing and
smoking are common among adults and adolescents including both high school and

college students (Zein, ef al., 1984; Fekadu, et al., 1994; Eshetu, 1998; Dagne, 1999;



Andualem, 2002; Yigzaw, 2002). Consequently, substance abuse and its related problems
are becoming to be society’s most pervasive health and social ﬁroblems.

As indicated by Halgin and Whitbourne (2000). drinking much amounts of
alcohol may lead the drinker to feel more outgoing. self-confident, and uninhibited.
Komblum and Julian (1994) have suggested that problems created by alcohol abuse
include traffic and industrial accidents, poor social function, broken marriages, and
aggravation of existing poverty, mental and physical illness and crime. Moreover, long-
term alcoholics results in Korsakoff’s syndrome which is one of the most common
sources of inability to store new information called anterogreade amnesia (Hayes, 1998).

According to Andualem (2002). khat contains cathinone, which is a psychoactive
substance that stimulates the central nervous system. He suggested that khat is widely
abused in east Africa and particularly in Ethiopia for various reasons. Supporting this,
Allene (1992) has indicated that quarrels, neglect of education, waste of family resources,
encouragement of prostitution, the spread of_corruption. theft, loss of working hours, and
extremely painful withdrawal effects are among the consequences of khat chewing in
high schools.

Cigarette has also negative consequences. The health, economical and social
impacts of smoking is apparent and everyone admits that its bad result exceeds than the
supposed advantages. Myers (1986) supported this view by stating that there 1s much less
debate about the effects of alcohol and cigarette consumption. According to Yigzaw
(2002:9) “cigarette smoking causes lung cancer, atherosclerotic cardiovascular diseases,

intrauterine growth retardations. spontaneous abortion. antepartum hemorrhage, female



infertility. peoptic ulcer disease. chronic obstructive lung disease. sexual dysfunctions in
men and many other diseases.™
2.2.2.1. The Prevalence of Substance Abuse

Review of previous studies on senior secondary schools of Addis Ababa show
that students come to class drunk. use addictive drugs and smoke in schools (Habtamu.
1998).

Although Allene (1992) has indicated that in earlier days khat was used by old
men in connection with Muslim religious rites, the recent tradition is different in that khat
is consumed by people of all religion. and social group. Supporting this. Eshetu (1998)
has reported that there is also a dramatic increase in alcohol and tobacco consumption.
FFurthermore he has suggested that the need for money to support the habit on the part of
the substance abusers may lead them to criminal activities.

Fekadu, er al., (1994). using a cross sectional study, has determined the
prevalence of khat chewing among high school students (from grade 9 to 12) in Agaro.
Sixty five per cent of his respondents reported that they were using khat during the
rescarch process. Most of 1hescl khat users were between the ages of 15 to 22 years. HL
concluded that this finding is an evidence for the risk taking behavior of adolescents. In a
similar study, with an additional purpose to determine the sociodemographic profile of
khat use in Jimma town, Andualem (2002) reported that the prevalence rate was 30.6% of
which 18.3% was accounted for by students. Among these chewers, 32.4% were also
smokers and 27.8% were taking alcohol after chewing.

According to Zein, et al. (1984), the prevalence of regular smoking among medical
and paramedical students in Gondar Medical Science College was 25%. Moreover. Yigzaw

(2002) has conducted a comprehensive assessment on the prevalence of smoking and khat



chewing taking a sample of 1103 college students (from Bahir Dar University. Gondar
College of Medical science and Gondar college of Teacher Education) and has reported the
following findings.

Table I: The prevalence of Smoking and Khat Chewing

Smoking/chewing status Percent

Life time smoker 131
Life time chewer 26.7
Both life time smoker & chewer 10.9
Current smoker 8.1

Current chewer 175
Both current smoker & chewer 6.8

Life time smoker/chewer-One who smoked /chewed at least once in his life time.
Current smoker/chewer-One who smokes/chews at the time of the study.

Moreover. his study revealed that 31.7% of the life time smokers and 45.6% of
the life time khat chewers started while they were senior secondary school students.
Similarly. Dagne (1999) has reported that among the sexually active respondents 24.5%
of them have used alcohol and khat separately or in combination with sexual episodes.
2.2.2.2. Factors Related to Substance lAbuse

Factors, which promote substance abuse, can be divided into two: hereditary and
environmental. Supporting this Halgin and Whitbourne (2000) have indicated that
alcohol dependence is either inheritable from alcohol dependent parents or due to the
influence of environmental factors. That is, factors related to the family, community
and/or culture combined with genetic vulnerability lead the individual to develop alcohol
dependence. They have also suggested that childhood antisocial behavior, rebelliousness.

low achievement in school, and truancy are predictors of alcohol dependence. Supporting
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the genetic influence view of substance abuse. Stein, er al. (1993) have confirmed that the
offsprings of alcoholics are also alcoholics.

Supporting the environmental influence of drug use. Kornblum and Julian (1994)
have stated that low socioeconomic levels. culture and religion are linked with excessive
drinking. Some cultures and religions promote drinking and. khat use. For example.
compared to Jews, Anglicans promote more alcohol use (Eastman, 1991). Hamlin (1991)
has suggested that drug use is higher among young people who live in areas of social
deprivation and with few prospects of advancement.

Hamlin has also suggested that personality and the attitude of the individual
together with availability of the substance influence substance use. Supporting this,
Allene (1992) has indicated that positive attitude towards khat promotes its use.
Moreover. he found that getting concentration to facilitate rote memory and for relaxation
purposes are the reasons students attribute for khat chewing. Similarly, Kleinke. and his
colleagues (1983) have reported that smokers attribute their smoking to relaxation
purposes. RObblE]S. ef al. (cited in Yalew, 2004:29) have listed the re:asons adolescents
give for why they abuse substances.

The reasons include easing physical discomfort, peer
pressure, getting relief from stress, increasing energy.
getting relaxed, relieving from pain, escaping from reality.
feeling more self-esteem, lessening depression, relieving
insomnia. increasing sociability, heightening sexual

pleasure, satisfying curiosity. and expanding consciousness.



Hamlin (1991) has categorized the reasons young people give for taking drugs
under four headings: peer pressure. coping problems. boredom and loneliness. He has
explained these as follows.

I other members of the peer group take drugs. the individual simply begins using
it out of curiosity or simply to be part of the group. Those young people with low self-
esteem find it difficult to resist peer influence. Some adolescents have families. which
have marital problems. divorce or alcohol abuse. These adolescents who have trouble
coping with such problems and changes in their lives may use drugs in an attempt to
escape. Some adolescents see little value in school or have success to few activities.
These individuals have some times poor relationships with teachers and other significant
adults. Such adolescents are highly vulnerable to substance abuse. The last reason is
loneliness. Some adolescents have poor relationships with their parents and there is lack
of cohesiveness among the family. When problems arise, these adolescents feel that they

have no one to turn to. As a result they take drugs as the only answer.

Supporting Hamlin's suggestion. Myers (1986) has added that smoking is
common among those whose friends and parents are smokers. Generally it is possible to
concluded that the personality and attitude of the individual, the family and the peer

group are the sources of influence for substance abuse.

2.2.3. Aggression: Its Nature,Prevalence and Causes

Klein (1982) defined aggression as a behavior motivated by the intent to
harm another creature. Similarly, Alock. er al. (1988) defined aggression as behavior
intended to inflict harm or damage another individual. Thus any behavior, which has

malicious intent. is considered to be aggressive. The terms violence and bullying



basically refer to aggressive behavior. the difference is a matter of degree and frequency.
Violence meant extreme. severe. or brutal behavior. On the other hand. bullying refers to
an aggressive behavior. which occurs repeatedly over time to create an ongoing pattern of
harassment and abusc.

Loeber and Stouthamer-Loeber (1998) defined violence as aggressive acts
causing serious harm such as aggravated assault, rape, robbery, and homicide. Moreover.
Staub (1989) has used the term violence to refer to genocide and mass killing. Genocide
refers to an aggressive behavior performed by a group and its members to eliminate
another group. usually a subgroup of society. On the other hand, mass killing refers to an
aggressive behavior performed by individuals against to other individuals. That is in mass
killing the attempt is to eliminate a certain tribe or clan. Before proceeding to the
description of bullyving. a brief explanation of rape is important. This is because it is a
form of violence. which is prevalent in schools.

Rape. which is violence against women, has become to be a major health and
human rights concern. Elliot (1996) defined rape as one of the most exp:erienced form of
violence against women which includes all unwanted or nonconsensual sexual act.
touching or exploitation that are achieved through force. threat or intimidation and/or
coercion. In short. it is an act to have sexual intercourse without the will of the individual.
Nowadays. people have started to charge rape perpetrators and hence court sentences are
commonly reported through mass media. However, the subject of sexual violence is
taboo in many cultures and as a result it remains under reported. It is mostly under
reported because women feel shameful to disclose it. The difficulty to provide

eyewitnesses or medical proof of intercourse also makes rape under reported crime.



[f so much is said about violence what is bullying in clear terms? For

Olweus (cited in Yalew, 2004). bullving is a less severe form of aggression which occurs
repeatedly over time to create an ongoing pattern of harassment and abuse. For Sharp and
Smith (1994:1). “bullying is a form of aggressive behavior which is usually harmful and
deliberater it is often persistent. sometimes continuing for weeks, months or even years
and it is difficult for those being bullied to defend themselves.™ Sharp and Smith have
also suggested that bullying takes three forms:

* Physical-hitting, kicking, threatening, taking or damaging belongings;

* Verbal-name-calling. insulting, repeated teasing, taunting;

* Indircet- spreading nasty rumors. enforcing social exclusion.

To reach consensus. the three terms aggression. violence and bullying overlap in
meaning. Although some scholars have tried to differentiate them. as Yalew (2004)
indicated. it is a matter of degree and frequency only, for otherwise all of them show the
infliction of physiological harm on others.

Hence. in this study: the terms are used as a synonym, though it has been indicated
that 10 be a problem the aggressive behavior should be observed over time from the actor.
2.2.3.1. The Prevalence of Aggression

Aggression is one of the pressing social problems of most countries in the world
today. The increased incidence of terrorism, wars between countries. conflicts between
and among ethnic groups. political parties. families, and individuals. are the common
headings of newspapers. Murder, rape and kidnapping are also the usual reports of mass
communications. In short, aggression (deliberately harming others or having the intention

to harm and/or using force to take someone’s property) is a worldwide incidence and is



increasing overtime. “In work places. schools. homes. and in other social settings 1t 1s a
day-to-day phenomenon to observe aggressive behavior™ (Yalew, 2004:5).

It is a widespread problem in schools. which damages the school climate.
adversely affects students™ academic learning and emotional development. Supporting
this Sharp and Smith (1994:2) stated that:

Bullying behavior can affect pupils in a number of ways.
When pupils are bullied their life’s are made miserable.
They may suffer injury. They may be unhappy about
coming to school over time. they are likely to lose self-
confidence and self-esteem. blaming themselves for
“inviting” the bullying behavior. This unhappiness is likely
to affect their concentration and leaning. Some children
may experience stress related symptoms: stomachaches and
headaches. nightmares. or anxiety attacks. Some children
will avoid being bullied by not going school.

The casrc may not be different in Ethiopia. As Habtamu {I7998) pointed out.
Ethiopia. dominated by authoritarian child rearing families. is suffering from the abuse of
human rights such as physical punishment in homes and schools, and violent behaviors
among students. “Violence, bullying and various abusive behaviors exist in LEthiopian
society at large and in schools in particular” (Habtamu, 1998). He further said that
“violent behaviors, whether we call them bullying. aggression, antisocial behaviors or
delinquent behaviors. are prevalent in the Ethiopian high schools™ (Habtamu, 1998:51).

He has also suggested that the following violent behaviors are observed in high schools.
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o Iitting. slapping. kicking and biting.

e Snatching. breaking. tearing or damaging others properties.

e Individual or group fighting.

e Pushing or bumping someone.

e Offending. intimidating or threatening to hurt.

e Forcing others to kiss or for sex.

e Trying to get some one into trouble.

According to Yalew (2004). violence is a major problem among high school
students in Bahir Dar town. His respondents have listed the specific violent behaviors that
are manifested in the school compound or its vicinity. Fighting in groups, forcing girls for
sexual relations. insulting and intimidating teachers, and deliberate acts to disturb the
teaching learning process arc among their listings of aggressive acts that are prominent in

their school.

Dagne (1999) has revealed that among the sexually active students in Jiren high
school of Jimma town, 22.7% of the responglents have reported rape in their first sexual
intercourse. Similarly, Yohannes (2003) has investigated the extent of sexual violence
against female adolescents i Jimma town and found that the majority of girls were
victims of rape. Although the magnitude was not reported. a study by Emebet (2003)
showed that female students in Addis Ababa high schools encounter harassment on their
way to and from school and in the school compounds. This violent behavior is also a
problem in Bahir Dar high schools. Regarding this Yalew (2004:98) reported that “most

of the time the girls were forced to have sexual relations ... and when they resisted they

faced physical attacks and mostly got threatening messages.
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In onc form or another (rape or violence). aggression is prevalent among high
school students. However. if there is group or individual fighting among students. if girls
are victims of rape. and if teachers are tensioned from agaressive students (it they are
intimidated and threatened). then the school environment becomes unsafe and individuals
give a prime coneern for security rather than for the educational process.
2.2.3.2. Causcs of Aggression

Many theories have been developed over the years. suggesting that there could be
many different causes of aggression. Each theory has its supports and its criticisms but
there is no unanimously accepted explanation. Perhaps the best way to view aggression
may be to sce itas having a mixture of different causes in different situations. and that all
of the theories play a part to some extent in explaining the build-up and exhibition of
ageression. Hence. the different theories of the causes of aggression and the available
supporting cvidences will be discussed as follows.

lHereditary and environmental  factors have been theorized to predispose

A@PICSSIve bcha\-'i(:)r although nowadays rescarch hgis_ stressed on en\'ir();mcnlal lactors.
To Freudians. aggression is the displacement of one’s own death wish duc to the
blockage of the death instinct by the lifc instinct. In other words. there is unlearned and
fixed death instinct (Thanatos) for aggressive behavior. This internal drive of aggression.
which is an inherited urge, demands the individual for satisfaction and can be satisficd
through war. antisocial behavior or self-destructive acts. Thus. aggression is considered
1o be human nature (Weiner, 1989). As far as human beings are driven by Thanatos.

Freudians believe that society needs to sublimate aggressive impulses in acceptable ways

such as sports.



Unlike the Freudian view of destructive urge. ethologists (those scholars who
study organisms in their natural habitat) consider aggression as an adaptive behavior,
which promotes survival. According to this view, most aggressive organisms have the
greatest likelthood of propagating their species (for getting one’s genes into the next
generation). which in turn leads to the perpetuation of aggressive disposition among
organisms (Alock. ¢f al., 1988: Baron and Byrne. 1997).

Both Freudians and the ethologists justify their view by reasoning that aggression
is a common form of behavior and hence must stem from universal built-in urges. To
support this (the existence of aggressive instincts), they provide the high incidence of
aggression as evidence. However, this is a circular approach and hence social
psychologists disregarded it (Baron and Byrne, 1997). Although social psychologists
reject the mstinct view of aggression, Baron and Byrne have indicated that, they (social
psychologists) have recognized the importance of biological factors, which predispose

some individuals toward aggression. “Our behavior is never completely free of the

influence of physiology, and it is clear that there are many factors-neural, hormonal,
genetic-which influence our behavior”(Alock. er al.. 1988:286). Despite this. social
psychologists are more interested on the powerful influence of leaning upon human
behavior.

Another view for the roots of aggression is the drive theory, the view that
aggression steams mainly from an extremely elicited drive to harm others. This theory is
based on the frustration-aggression hypothesis. which states that aggression is a natural
reaction to frustration (Baron and Byrne. 1997). Supporting this. i.e.. aggression as a

natural consequence of frustration-any interference with or blocking of a goal directed



behavior: Jegard and Walters (1960) have showed that frustration is positively correlated
with aggression. They observed that when frustrated by adults. children displace
aggression to playthings in the plavgrounds. Because this theory suggests that external
conditions are crucial for the occurrence of aggression. it promises Lo offer hope about
the possibility of preventing aggressive behavior. However, in the competitive world.
frustration is a common experience of everyday life and hence drive theory leaves human
beings facing unavoidable sources of aggression. Moreover, Alock and his colleagues
(1988: 283) suggested that frustration-aggression hypothesis is untenable for two reasons:
(1) “while frustration may lead to aggression, it may lead to other behaviors as well (e.g..
passive withdrawal)™. and (2) “aggression is not always preceded by frustration.”

The last theory to be discussed is the social learning theory of aggression. pointed
in the above paragraphs. According to this theory. people learn to be aggressive by
witnessing aggression. such as family arguments and violent television programs. If an

aggressor is rewarded or at least not punished, individuals tend to imitate such behavior

when they find themselves in a similar situation. -

Social leaning theory was first developed by Albert Bandura (Alock. et al., 1988).
It emphasizes the importance of observing and modeling the behaviors. attitudes and
emotional reactions of others. Bandura (cited in Alock. ef al., 1988) believes that most
human behavior is learned observationally through modeling: from observing others one
" forms an idea of how new behaviors are performed. and on later occasions this coded
information serves as a guide for actions. According to this perspective. whether an
individual will aggress in a given situation depends on “that person’s past experience. the

current reinforcements (rewards) associated with aggression and many variables that
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shape the person’s thoughts and perceptions concerning the appropriateness and potential
effects of such behavior™ (Baron & Byrne. 1997: 397). This idea that experience and
reinforcement as a determinant whether a person grows up to be aggressive or not shows
that parents play a critical role. Because parents are models for their children and
moreover they may reinforce or punish children for aggression. Parents may also serve as
a source of frustration since they may mistreat or abuse children.

Interaction between and among parents and siblings often provide opportunities
for children to acquire or inhibit aggressive behavior patterns. Moreover. parental conflict
and aggression or a rivalry atmosphere in the home is related to offspring’s violent crimes
(Loeber and Stouthamer-Loeber. 1998). Parents take measures to curb the development
of aggression by punishing or threatening children, so that they will inhibit or channel
aggression into socially accepted forms. However, the result is different for two reasons:
punishment for aggression is related to the frequency of aggression and the punisher is
used as a role model for aggressive behavior. Supporting this, Eron and his colleagues
(1961) reported that increaged punishment for aggression by socializing agents 1s related
to incre-ascd aggression on the part of children and moreover- fathers served as a role
model for aggressive behavior. Similarly, Eron, er al., (1961) have studied the aggressive
behavior of children from different socioeconomic background to find the relationship
between aggression. social class and punishment habits of parents. They reported that the
more severely punished children for aggression at home. the more aggressive in school as
rated by their peers. Moreover. fathers who have higher status jobs are punitive than who

have low status jobs and consequently children of high status fathers obtained higher

aggression scores than children of fathers with low status jobs.



Staub (1989) has done a comprehensive review with the intention to show the role
of cultural characteristics and social conditions including the way they generate and
shape psychological processes and actions that contribute to violence. Based on his
review. he has concluded that poverty is the strongest predictor of violence. It reduces the
parents’ capacity for consistent, supportive parenting and it leads parents to harsher
behavior towards children. This conclusion contradicts the finings of Eron and his
colleagues above. However. Staub’s conclusion is plausible and consistent with other
findings discussed. If parents are poor, they fail to fulfill the basic needs of their children.
This is likely to create conflict among the family. In addition to poor conditions, the
socialization practice of parents is also a predictor for aggression. Poor socialization
practice and negative experience in the home such as lack of nurturance (lack of
affectionate care taking). neglect. rejection. and harsh treatment (frequent physical
punishment and verbal abuse) generate negative orientation to people, feelings of
hostility and the desire to harm people.

Yalew (2004) indicated that family-related factors like economic deprivation,
harsh and inconsistent discipline, famrily conflict. poor parental supervision, parental drug
abuse, low parent-child attachment, low parent-school relationships and favorable
parental attitudes towards deviant behavior were factors that increased the likelihood of
aggression.

The other source of aggression is exposure to violent mass media programs. For
Freudians. exposure to aggressive films helps to sublimate aggression. However. there
are substantial research findings that witness the promotion effect of violent television

programs for aggressive behavior. Kuhn, ef al. (1967) reported that children who

46



portraved an aggressive film displayed more aggressive behavior than the control group
(who didn"t attended violent films). Thomas (1982) allowed college students to observe
aggressive and non-aggressive films for 15 minutes. In his experiment those who
observed the aggressive film responded more aggressively to the confederate than those
who were exposed to non-aggressive film. Similarly., Malamuth and Check (1981)
reported that exposure to violent sexuality through mass media has increased males’
acceptance of interpersonal violence against women.

Aggressive behavior also develops from risk factors that are related to individuals
and schools. “Impulsivity. inability to regulate ones emotions. exposure to violence and
abuse. low general aptitude or intelligence, association with deviant peers, unhealthy self-
evaluation. [and] the need for attention™ are some of the risk factors associated to the
individual (Yalew. 2004: 101). Some individuals are extremely competitive, always in a
hurry. and specially irritable and aggressive. Individuals who show such behavior
characteristics tend to be more aggressive (Baron and Byrne, 1997). Moreover. Dill
(1997) suggested that individuals who have aggressive personality-trait irritability.
physical and verbal aggressiveness, anger an‘d'hoslility»have hostile expectations and
perceptions of ambiguously aggressive story stems.

School related factors that significantly predicted aggression includes “previous
academic performance, educational values, academic motivation and job aspiration.”
(Yalew, 2004: 102). He found that poor academic performance was the predominant
influencing factor that directly affected aggression. Yalew has also suggested that in
addition to students” poor academic performance. their low educational values. academic

motivation and job aspiration, the inability of teachers to control conduct disorder or
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other forms of negative behavior has intensified the problem. To sum up the social
environmental factors that contribute to the development of aggression are multiple and
complex. However. as that of risky sexual behavior and substance abuse, the family has a

big share for the development of aggression.
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CHAPTER THREE
METHODOLOGY OF THE STUDY

3.1. Populations, Samples and Sampling Techniques

In Bahir Dar town. there are three general secondary schools (Tana Haiq. Ghion
and Fasilo).In these schools at the beginning of the 2004/5 academic year there were
6060 students, 9" and 10" graders (3400 boys and 2660 girls) and 99 teachers. Krejcie
and Margan (1970) have recommended to take a sample size of 80 from a population of
100 and 364 from a population of 7000 that is. 80% and 5.2% respectively. Eighty per
cent of 99 is 80 and 5.2% of 6060 is 315. Hence, 315 students (177 boys and 138 girls)
and 80 teachers were selected as the representative sample of the students and teachers.
respectively.

The 315 students and 80 teachers were selected by using stratified random
sampling technique as follows.

i Students were stratified on the basis of their schools, grades (9" and 10™),

sections and sex. Class attendances were used to facilitate this. On the other hand.
teachers were stratified on the basis of their schools.

ii. A proportional number of students and teachers. 5.2% and 80% respectively, from
each distinct stratum were determined for selection.

iii. Finally a systematic random sampling technique was used to select the required
students from each stratum and a simple random procedure was employed to

select the required teachers.

The total number of students and teachers of the three schools, and the samples taken

from each are presented in Table 2.
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Table 2: Students and Teachers in the Three Schools and the Respective Samples

“ z Number of Students Number of Teachers
2 f._:' Males Females Males
7 © T S T S T S
Tana 9 826 3 647 34 42 34
Haiq 10 531 28 493 26
ST 1357 71 1140 60 42 34
Fasilo 9 393 20 350 18 25 20
10 339 18 313 16
S.T 732 38 663 34 25 20
Ghion 9 693 36 446 23 32 26
10 618 32 411 21
S.T 1311 68 857 44 32 26
G.T 3400 177 2660 138 99 80

T=Total, S=Sample, S.T=Subtotal, G. T=Grand Total

Although the scales were distributed to 315 students and 80 teachers. two teachers
didn’t return the scales and 11 students didn’t complete the scales. Hence. the final
analysis was done on the data gathered from 304 students and 78 teachers.
3.2. Data Collecting Tools
To gather the necessary data. initially. the investigator developed a questionnaire,
A reasonable questionnaire should be based on concept-s taken from the study population.
Since it is the attributer’s conceptions that matter, the questionnaire allowed students and
teachers to make whatever attributions that seem appropriate for them. Thus, to cover a
wide range of frequently attributed causes of problem behaviors. the following few
preliminary steps have been taken.
First. an open-ended questionnaire with three questions, one for each problem
behavior (risky sexual behavior, substance abuse and aggression) was developed. These

three questions asked students and teachers to list the reasons for why students engage in

such problem behaviors. This questionnaire was administered to 50 students and 15



teachers randomly selected from the target population. What these students and teachers
stated as perceived causes yielded a total pool of 169 explanations (35. 55 and 69 rcasons
for substance abuse and aggression respectively).

The pool of explanations of the problem behaviors considered were categorized
and presented 1o seven graduate students and five psychology instructors of the
Department of psychology. Addis Ababa University. for the purposc of avoiding
redundancies and to assess the importance of the items to be accepted as explanations for
problem behaviors of adolescents. As a result. the total number of items were reduced to
116 (32. 41 and 43 for risky sexual behavior. substance abusc and aggression
respectively). These items were structured into a five-point scale (5 = very important. 4
important 3 -~ somehow important, 2 = minimally important and 1= not important) for
cach problem behavior.

Next the scales were administered to 100 students randomly selected from the
same population as pilot subjects. However, 9 students didn’t complete the scales and
henee the data gained from the 91 students were used for analysis. To improves the
psvchometric qualities of the scales item analysis (the correlat;on of each item with the
total item scores). Crombach a and factor analysis were computed.

Items which did no significantly correlate with the total item scores were dropped.
As a result. 103 items were left. That is, 28 items for risky sexual behavior, 37 for
substance abuse and 38 for aggression have significant correlation coefficients with the
total item scores. To see the internal consistency of the items, Crombach o was computed

for cach scale. Thus. the values of o were 0.66. 0.79 and 0.77 for risky sexual behavior.

substance abuse and aggression scales. respectively.



To validate the items of each scale, a principal component analysis with varimax
rotation was computed. Based on the results of this analysis. items which cross loaded on
different components have been deleted. Finally 20. 20. and 21 items for risky sexual
behavior, substance abuse and aggression have been taken as a reliable and valid measure

of each of the problem behaviors under consideration.

3.3. Procedure

First. the researcher contacted each of the schools principals and discussed with
them the purpose of the research. In that first contact, the researcher explained the stages
of the research process at which data will be gathered and what will be required from
them at each of these stages. Unless they allow the researcher to get the class attendances
and the teachers’ lists, it was difficult to select the subjects of study as required. Hence,
the principals were convinced that for the successful accomplishment of the research
project. it requires their full cooperation. Thus, based on the lists that the principals
provided, the following activities were carried out.

I The sample subjects were selected using the techniques mentioned at section one of -
this chapte;.- 7

2 The selected students in each school came together in one class and orientation was
given about the objectives of the study-in addition to what is stated on the open-ended

questionnaire.

Then, these students were asked to list down all the reasons that they think of. Any

LS

confusion was made clear throughout the process. The students were also advised to
be considerate, patient, and tolerant so as to devote their time to list the felt reasons.
Similarly, in the try-out stage, in each school, students came together in one class

and rated the already constructed scales. The same is true for the final data gathering
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stage. For teachers, the questionnaire and the scales were distributed and collected
through the help of the principals and unit leaders.
3.4. Methods of Data Analysis

To see if there is a significant difference between the judgments of bovs and girls
a multivariate analysis of variance (MANOVA) was used. Since there was no significant
difference. the data for all the students were combined into one group and the results
reported for two groups: students and teachers. First the result of the comparison between
students and teachers are reported and then the results for each of the groups. The
comparison between students and teachers was done using multivariate analysis of
variance.

In order to compare the importance attributed to a reason by the individuals
within cach group. a repeated measure one-way analysis of variance was performed.
Since the results of the repeated measures analysis showed significant difference in the
levels of importance attributed by each of the groups to the various reasons. pair-wise
comparisons among the means of the items (expfanations) were carried out using 'ljuke)”s
formula for post-hoc pair-wise analysis. |

To investigate the attributional styles (the dimensions to which each group
attributed), the perceived causes were classified into the three dimensions (internal vs.
external. stable vs. unstable and controllable vs. uncontrollable) by six psychology
instructors and four graduate students (see Appendix B). The perceived causes to which
students and teachers attributed more importance have been qualitatively discussed in
terms of the dimensions to which they belong as classified by the mentioned individuals.

The criteria for reporting the statistical significance was 0=0.05 for the overall F

tests and for the post hoc comparisons.
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CHAPTER FOUR
RESULTS

The statistical analysis of the data collected in this investigation was carried out in the
following scqucr‘lcc.
I. Determination of means and rankings of the degree of importance assigned to
cach of the reasons are presented.

2. Comparison between boys and girls for their attributions of problem behaviors.

¥ ]

Comparison between students and teachers for their attribution of students’
problem behaviors.
4. Comparison among the levels of importance attributed to each of the reasons by
individuals within each group.

Compared to teachers, students have given high ratings to most of the
reasons. From students” judgments only two of the reasons have mean values less than
the expected mean value (2.50). From the teachers’ judgments, however. seven items
have mean values less than the expected mean value. The means arid rankings of the

degrees of importance assigned to each of the reasons are presented in Table 3 below.
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To compare the judgments of boys and girls. a multivariate analysis of variance
was computed. In this statistical analysis. sex was used as independent variable and the
reasons for cach problem behaviors were taken as dependent variables. As presented in
Table 4. no significant difference was found in the overall multivariate analysis ol
variance between the judgments of boys and girls. As a result. the data for all the students
arc combinced for the next statistical analysis.

Table 4: Multivariate Tests for the Effect of Sex on Students' Attribution of Problem Behaviors.

Problem
Behavior Test Statistics | Value | F | Hypothesis df ’ Errordf | P
Pillai's Trace 008 | 1.26 20 283 020
Wilks' Lambda 092 |1.26 20 ! 283 0.20
Risky Sexual | Hotelling's Trace 009 | 126 20 . 283 [ 020
Behavior Roy's Largest Root 009 |1.26 20 j 283 0.20
Pillai's Trace 0.04 | 0.64 20 | 282 0.88
| Wilks' Lambda 0.96 | 0.64 20 | 282 0.88
' Substance Hotelling's Trace 0.05 | 0.64 20 282 0.88
Abuse - | Roy's LargestRoot | 0.05 | 0.64 20 i 282 | 088
‘ Pillai's Trace 0.08 | 122 21 {277 0.23
| Wilks' Lambda 092 | 122 21 277 0.23
i Hotelling's Trace 0.09 | 1.22 21 277 023
| Aggression | Roy's Largest Root | 0.09 | 122 21 | 277 | 023 ]

4.1. Comparison Between the Attributions of Students and Teachers for

Students’ Problem Behaviors

The comparison between students and teachers for their attributions of students’
problem behaviors is again performed using multivariate analysis of variance. In this
analysis. cach of the reasons (perceived causes) of problem behaviors was used as a

dependent variable. The results are presented in Table 5 below.
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Table 5: Summary of Multivariate Tests for the Difference Between the Judgments of Students
Teachers for Their Attributions of Problem Behaviors.

~ Problem Behavior
Pillai's Trace

| Wilks' Lambda
Hotelling's Trace

. Risky Sexual Behavior | Roy's Largest Root
Pillai's Trace
Wilks' Lambda
Hotelling's Trace
Roy's Largest Root
Pillai's Trace
Wilks' Lambda

i Hotelling's Trace

| Aggression Roy's Largest Root

Substance Abuse

| Test Statistics

[ value |
026 |
074
0.35
0.35
0.19
0.81
024
0.24
0.35
0.65
054
0.54

F

6.32
632
6.32
6.32
4.30
4.30
4.30
4.30
9.08
9.08
9.08
9.08

Hypothesis df

20
20
20
20
20
20
20
20
21
21
21
21

361
361
361
361
360
360
360
360
355
355
355
355

and

Error df

p |
0.00 |
000 |
000
1000

0.00 |
1000 |
0.00 |
000 ‘
0.00 |
1 0.00 |
| 0.00 \
| 0.00 |

As presented in Table 5 above. a significant difference was found in the overall

analvsis of variance between the judgments of students and teachers. The tests of the

between subjects effect. which automatically follow the omnibus I test. sorted out the

reasons on which the two groups (students and teachers) disagree. The results are

presented below.

4.1.1 Risky Sexual Behavior

‘Table 6: Test of Between-Group Effect for Risky Sexual Behavior.

Reason
Low awareness about HIV.

Peer pressure

Being prohibited not to enter the school
[ 12641

If students come late

— SS =
1082 |

2398 |

df
1,
1,

MS

7082
2398

F
37.84
14.02

1] 126.41 | 55.38

Note: In the tables 6-10 only significant values are reported.

P
0.00
0.00

0.00

As presented in the Table 6 above. students and teachers disagree on three of the

reasons for risky sexual behavior. Compared to teachers. students attribute risky sexual

behavior more to being prohibited not to enter the school if students come late and low
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awareness to HIV. On the other hand. teachers attribute risky sexual behavior more to

peer pressure.

4.1.2. Substance Abuse

Ihe results of the tests of between-groups effect for substance abuse showed that.
compared 1o teachers,  students attributed substance abuse more to contlict between
students and teachers and  because teachers miss their periods. On the other hand.
teachers attribute substance abuse more to peer pressure. The MANOVA results for the
tests of between-groups effect are presented in Table 7 below.

Table 7: Test of Between-Group Effect for Substance abuse.

1

| Reason | ss |ar| ms | b P
| Peer pressure , 26.22 | 12622 |17.05 | 0.00
| Absence of teachers from class | 37.78 113778 | 18.37 ‘ 0.00
| Conflict between students and teachers | 2959 | 1 |2959 | 1528 000 |

14.1.3. Aggression
As presented in Table 8 below. compared to teachers. students attribute

aggression more o resignation in the cducational policy which stipulates the possible
termination of schooling at grades 8 and 10. absence of’ moral education in schools and
lack of control in schools. However. teachers attribute aggression more significantly 1o

poor administration of the school system. limited or no religious influence and lack ol

covernment control.



Table 8: Test of Between-Groups Effect for Aggression.

Reason | SS |df| Ms F

|

' Resignation in the educational policy which
stipulates the possible termination of schooling
_ atgrades 8 and 10 121.48

121.48 | 77.76 | 0.00
 13.89 | 704 | 0.01

. Because there is no moral education in schools | 13.89

1
T
| Absence of control and advice in schools ) 1519 | 1 | 1519 | 8.05 | 0.00
1
1

~Poor administration of the school system 27.45 27.45 | 14.33 | 0.00
18.35 | 7.37 | 0.01

| 1960 | 1| 1969 | 916 | 000

i
i
| low or no religious influence _ 18.35

| Lack of governmental control

4.2. Comparisons Among the Levels of Importance Attributed to the Reasons

The MANOVA results above have shown that there is difference in the
attributions of students and teachers. Hence, the data for students and teachers have been
treated as separate groups for comparisons among the levels of importance attributed to
the reasons. First the analysis for students’ data will be presented and then that of the
teachers.
4.2.1. Analysis of the Students’ Data

In order to compare the importance attributed to a reason by the indi:viduals within
each group. a repeated measures analysis of variance was performed. The results showed
significant divergence in the levels of importance attributed by students to the various

reasons of each of the problem behaviors. The results are presented in the Table 9.

n
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Table 9: Summary of the Repeated Measures ANOVA for the Students' Attributions.

'

“Problem ) T ]
Behavior Source | Test Statistics SS df ~ MS \Fﬁ | P |
| ITEMS | Sphericity Assumed 1608.06 19.00 8463 | 4758 | 0.00 |
Greenhouse-Geisser 1608.06 16.05 10021 | 4758 000 |
Huynh-Feldt 1608.06 16.99 9463 4758 000
|| Lower-bound 1608.06 1.00 | 1608.06 | 47.58 | 0.00
Error Sphericity Assumed 10239.94 5757.00 1.78
Greenhouse-Geisser | 10239.94 4862 .31 2.1
' Risky Sexual Huynh-Feldt 10239.94 5149.06 1.99
Behavior Lower-bound 10239.94 303| 3380 )
ITEMS | Sphericity Assumed 1082.91 19 57.00 | 31.42|0.00
Greenhouse-Geisser 1082.91 16.14 7152 31.42 1 0.00
Huynh-Feldt 1082.91 15.99 67.74 | 31.42 | 000
Lower-bound 1082.91 1 1108291 | 3142 000 |
Error Sphericity Assumed 10407.74 5738 1.81
Greenhouse-Geisser | 10407.74 4572.78 2.28
Substance Huynh-Feldt 10407.74 | 4827.99 2.16
' Abuse | Lower-bound 10407.74 302 3446 | |
ITEMS | Sphericity Assumed 1363.32 20 68.17 | 40.53 | 0.00 |
Greenhouse-Geisser | 1363.32 | 16.8477979 | 80.92 | 40.53 | 0.00
Huynh-Feldt 1363.32 | 17.9101979 | 76.12 | 40.53 | 0.00
Lower-bound 1363.32 1 1363.32 | 40.53 | 0.00 |
Error Sphericity Assumed 10024.87 5960.00 1.68 1 3
Greenhouse-Geisser | 10024.87 5020.64 2.00
Huynh-Feldt 10024.87 5337.24 1.88
Aggression | Lower-bound 10024.87 298.00 3364 |

Note: [tem refers to perceived cause (reason)

Using Tukey’s formula for pair-wise analysis and the mean square error term of

the repeated measures analysis, comparisons among the means of each of the problem

behaviors were carried out.

Accordingly. using alcohol, khat and other substances, lack of family advice and

follow up. family divorce and lack of family control have been rated as “very important™

while

low awareness about HIV. lack of control over their adolescent emotions.

desperation of raped females, ignoring family advice and exposure to sex films and

posters have been rated as “important™ causes for risky sexual behavior.
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In case of substance abuse. the presence of “tella Bet™ and khat shop around the
school. family divorce and bad models at home have been rated as “very important™,
while peer pressure. influence of adolescent emotions. lack of vision to be an important
person in the future. anger due to several reasons. imitating whites on video films and
lack of interest in learning have been rated as “important™ causes.

Regarding aggression, resignation in the educational policy which stipulates the
possible termination of schooling at grades 8 and 10 and lack of family advice and follow
up have been rated as “very important”™, while ignoring family advice, being frustrated in
many things (specially in education). absence of free discussion with their families, and
to get money for drinking and for khat chewing have been rated as “important™ causes.

From the four reasons for engaging in risky sexual behavior that are “very
important”™ to students, three (lack of family advice and follow up. family divorce and
lack of family control) had been judged external. unstable and uncontrollable. Only using

alcohol. khat and other substances had been judged as internal, unstable and controllable.

However. from the five reasons considered "important" by students only exposure to sex
) p y i

films and posters had been judged external. unstable and controllable. All the rest had

been judged internal, unstable and uncontrollable.
All the three reasons of substance abuse that were “very important”™ to students
had been judged external. unstable and uncontrollable. The reasons students rated

“important” were complex to group into attributional dimensions. They fall into different

categorics.
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Of the two reasons for aggressive behavior that were “very important™ to students.
namely resignation in the educational policy which stipulates the possible termination of
schooling at grades 8 and 10 had been judged external. stable and uncontrollable. The
other reason was judged to be external. unstable and uncontrollable. From the four
reasons considered “important”™ by students. ignoring family advice had been judged
internal. unstable and controllable: being frustrated in many things (especially in
cducation) had been judged internal, unstable and uncontrollable. The rest two had been

judged external. unstable and uncontrollable.
4.2.2. Analysis of the Teachers’ Data

The significance of the repeated measures analysis of variance carried out on the
teachers data showed that the teachers attributed diverging degrees of importance to the

various rcasons. The results are presented in Table 10 below.



Tabldi@: Repeated Measures ANOVA for the Teachers' Data.
p

Problem

| Behavior

i
i

Risky Sexual

Behavior

Substance
Abuse

A%ressjon

Source | Test Statistics SS  df ~MS | F ,,tf’
ITEMS | Sphericity Assumed 661.63 19 34.82 33.91 | 0.00
Greenhouse-Geisser 661.63 12 53.71 3391 | 000
Huynh-Feldt 661.63 15 44 63 33.91 | 0.00
. Lower-bound 661.63 1 661.63 | 3391 | 0.00
Error Sphericity Assumed 15602.52 1463 1.03
Greenhouse-Geisser 1502.52 948 1.58
Huynh-Feldt 1502.52 1141 1.32
| Lower-bound 1502.52 77 19.51 I
ITEMS | Sphericity Assumed 681.84 19 35.89 36.07 | 0.00
Greenhouse-Geisser 681.84 11 59.30 36.07 | 0.00
Huynh-Feldt 681.84 14 49.91 36.07 { 0.00
Lower-bound 681.84 1 681.84 | 36.07 | 0.00
Error Sphericity Assumed 1455.56 1463 099 -
Greenhouse-Geisser 1455.56 885 1.64
Huynh-Feldt 1455.56 1052 1.38
Lower-bound 1455.56 77 18.90
|TEMS | Sphericity Assumed | 379.81 20 | 1899 | 16.05| 0.00
Greenhouse-Geisser 379.81 13 29.88 16.05 | 0.00
Huynh-Feldt 379.81 15 24.67 16.05 | 0.00
Lower-bound 379.81 1 379.81 16.05 | 0.00
' Error | Sphericity Assumed 1822.09 1540 1.18
Greenhouse-Geisser 1822.09 979 1.86
Huynh-Feldt 1822.09 1185 1.54
Lower-bound | 182209 | 77 | 2366

Tukey's pair-wise analysis with the repeated error term showed that in explaining

students” sexual behavior, teachers have rated lack of family advice and follow up. using

alcohol. khat, and other substances. family divorce. peer pressure, exposure to sex films

and posters and lack of control over their emotions as “very important™ ,while ignoring

family advice, thinking it as modernization, desperation of raped females, lack of sex

education in school. lack of self confidence. feelings of embarrassment to buy and carry

condoms, poor educational background from lower grades and due to psychological

problems have been rated as “important” causes.




With regard to substance abuse. peer pressure. family divorce. the presence of
beer house and khat shop around the school. influence of adolescent emotions. imitating
whites on video films and bad models at home have been rated as “very Important” |
while scarch for relief from stress. desire not to be seen as inferior to their friends,
sceking enjoyment during adolescent lite. lack of interest in learning, because they don't
have the vision of being an important person in the future. lack of self confidence. desire
to be relaxed and keep awake. anger due to several reasons and poor quality of education
have been rated as “important™ causes.

Teachers have rated absence of free discussion with their families. lack of family
advice and follow up, poor administration of the school system, being desperated in many
things (specially in education). ignoring family advice, lack of governmental control,
resigning in their future life, watching aggressive films, to get money for drinking and
khat chewing. lack of counseling services in schools and difficulty of the adolescent
period as “very important”. On the other hand, students have rated lack of interest in
learning. lack of self confidence. low or no influence of religion. imitating from their
neighbours. resignation in the educational policy which stipulates the possible
termination of schooling at grades 8& 10. desire to get money from children of rich
families, absence of control and advice in schools, lack of moral education in schools and
because they are considered as rude in homes and schools as “important”™ causes for
aggression.

From the seven reasons for risky sexual behavior that were “very important” to
teachers. two (using alcohol, khat and other substances. and lack of control over their
emotions) were judged to be internal. unstable and controllable; one (exposure to sex

films and posters) were judged to be external unstable and controllable. The rest four
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were judged to be external unstable and uncontrollable. From the eight reasons that were
“important” to teachers, lack of sex education in schools was judged to be external.
unstable and controllable: poor educational background from lower grades was judged to
be internal. stable and uncontrollable. The rest six causes were judged to be internal
stable and controllable.

For substance abuse, from six reasons that were “very important™ for teachers.
only influence of adolescent emotions was judged to be internal. unstable and
controllable: all the rest five were judged to be external. unstable and uncontrollable. Of
the nine rcasons that were “important™ to teachers two (lack of interest in learning and
lack of self-confidence) were judged to be internal, unstable and uncontrollable; one
(poor quality of education) was judged to be external. unstable and uncontrollable; and
the rest six had been judged internal. unstable and uncontrollable.

Of the eleven reasons of aggression that were “very important™ to teachers. three
(being frustrated in many things (especially in education), resigning in their future life
and since adolescence is a _drifﬁcult period) were judged to be internal. uns[able_: and
uncontrollable: one (ignoring family advice) had been judged internal. unstable and
controllable. Another one (watching aggressive films) was judged to be external. unstable
and controllable: the rest six were judged to be external. unstable and uncontrollable.
From the nine “important” reasons for aggression, two (lack of interest to learning and
lack of self-confidence) had been judged internal, unstable and controllable, one
(resigning in the educational policy which stipulates the possible termination of schooling
at grades 8 and 10) had been external, stable and controllable, and the rest were judged

to be internal. unstable and controllable.



CHAPTER FIVE
DISCUSSION

One main objective was set for the present study. It was to investigate students’
and teachers” attributions for students” problem behaviors in Bahir Dar general secondary
schools. It was also within the researchers interest to compare the perceived causes of
boys with those of girls and the perceived causes of students with those of teachers. Thus.
the findings of the study have been discussed as follows.

5.1. Students’ Attributions

Most of the “very important™ causes of problem behaviors to students were judged
external. unstable and uncontrollable. Moreover. these reasons (lack of family advice and
follow up. family divorce. lack of family control and bad models at home) are family-
related factors for problem behaviors. Hence, students tend to attribute a great deal of
importance to reasons which are related to their families. This finding is partially

consistent with Guttmann's (1982) report which indicated that students project the

responsibility onto parents. peers and teachers. In the present research. however. students
attributed more importance to reasons which are related to their families and to some
situational factor (the presence of “tella Bet™ around the school and resigning in the
educational policy which stipulates the possibility of terminating schooling at grades 8
and 10).

From the development of behavior perspective, these reasons have gained much
literature support as causes of problem behaviors. Family-related factors are the basic
determinants of behavioral development. In other words, poor family relationship

predicts adolescents™ problem behaviors at school (Forehand, 1986).
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Parents of children with problem behaviors are poor in family management
practices: monitoring  the adolescents’  whereabouts. using effeetive discipline for
problem  behavior, employing effective problem solving skills and rcinforcing the
development of prosocial skills. They use low monitoring. administer threatening and
harsh discipline: and they have weak relationship with their children. Such child rearing
stvles are positively related to adolescents” problem behaviors (Patterson and Southerner-

1 ocber. 1984 Fekadu. 2000).

Although family-related causes have received much literature support. problem
behaviors might also be due to their low expectancy to future success or to avoid prior
failure (Weiner. 1989: Alock. e al.. 1988). lor instance. students might drink alcohol or

chew khat to avoid past failurce or due to their low expectancy of futurc success.

Students perceived using alcohol. khat and other substances as “very important”
cause for risky sexual behavior. Regarding this, Whitaker (2000) has reported that using
alcohol and other drugs are related to adolescents™ involvement in unprotective sex.
Morcover. Dagne (1999) has suggested that taking SlimuldnlS expose adolescents to
coxual activitics. which result in sexually transmitted diseascs and to unwanted
pregnancy. In short. substance abusc influences adolescents to engage in risky sexual
behavior. But. why they abuse substances? Again students attribute substance abusce o

the above family-related causes. Hence. students give emphasis to the family-related

[actors as determinant of their behaviors.

Onc “very important”™ reason for substance abusc is the presence of “tella Bet”

(literally house of tella-local beer) and khat shop around the school. Concerning this.
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issue Yalew (2004) explained that the administrator of Tana Haiq High School has
appealed to the surrounding residents not to sell local beer (tella) and “areke™ for
students. The ease of accessibility may. of course. increase students™ use of substances.
Regarding this. Alock. er al. (1988) suggested that the perception that the opportunitics
for problem behavior present predisposes the development of problem behavior.
Therefore, students” explanation seems to be understandable.

Students perceived despair concerning the educational policy which involves
termination of schooling at grades 8 and 10 as a “very important™ cause for aggression.
This policy may be an issue of everyday discussion especially for low achieving students.
Grade 10 students (in particular low achievers and those with low self-confidence) may
feel that education ends up there. The case may not be different for grade 9 students as
thev are the immediate successor of the fate. Hence, students may become hopeless and
frustrated. As a result they may aggress on others. This is one possible explanation for

this result.

Most of the reasons considered “important” by students have been judged to be
internal. unstable and controllable. Moreover, reasons such as low awareness about HIV,
lack of control over their adolescent emotions, ignoring family advice, lack of vision to
be an important person in the future. anger due to several reasons and being frustrated in
many things are directly related to students themselves.

In other words, although students gave a prime concern for family-related causes.
they have also taken responsibility for their problem behaviors. This result is inconsistent
with Guttmann’s (1982) finding. In his study. students protected themselves and

attributed only to external sources. One possible explanation for this inconsistency may
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be the difference in maturation between the study subjects (students). His study subjects
were elementary school students. Since elementary school children are very young. they
may depend on others. Hence. they may perceive parents. teachers and peers as
determinants of their problem behaviors. However. as individuals mature. they become
independent of others and start to take responsibility for their behaviors. Morcover. as
individuals mature. they try to be logical in explaining things. Reasons that arc
“important” to students have been discussed as follows.

LLow Awareness About HIV. The knowledge. attitudes and beliefs students have about
HIV and its protective techniques may affect their engagement in risky sexual behavior.
However. among high school students who reported getting information about HIV
through mass media and from health professionals. the majority have had intercourse
with two to five partners (Solomon. 1990). Moreover, college students have reported that
they didn’t use condoms at all although they know that AIDS is a terrible disease
(Bevene. ¢f al.. 1997). Therefore. the explanation that low awareness about HIV as an
“important” cause of risky sexual behavior. although logical, may not be a sufficient
reason. Today. tlk: problem is not only lack of awareness about HIV. 'l‘iwé serious issue
seems how to bring behavioral change. Unless. people bring change in their attitudes and
behaviors. only creating awareness doesn’t serve more.

Lack of Control over Their Adolescent Emotion. This is an “important™ cause to
students for risky sexual behavior and substance abuse. Educators agree that high
proportions of problem behaviors are manifested during adolescence (Laurence. cited in
Fekadu. 2000). During this period. adolescents become emotionally unstable (Hayes.

1998). Thus. adolescents may need only to satisfy their emotional curiosity without
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analyzing its adverse consequences. Hence. the students’ perception seems o be
acceptable.

Desperation of Raped Females. [t is difficult to explain rape as a cause for risky sexual
behavior because raped females may see males in general as fierce animals and withdraw
from any sexual activity with them. However. Muehlenhard and Lawrence (2005) have
indicated that raped females may become indiscriminate in sexual engagement. Victims
may become sexually permissive perhaps because they may feel as if they have nothing
left to protect. On the other hand. since they are highly vulnerable to HIV infection. they
may want to revenge males. Hence. empirical research is needed to accept or reject the
reason as logical explanation of the behavior.

Ignoring Family Advice. This is an “important™ cause to students for risky sexual
behavior and aggression. Above all. students explained lack of family advice and follow
up as a “very mmportant” reason. They have also ascribed aggression to lack of free
discussion among families. These explanations seem to contradict with the present one
(ignoring family advice). If there is no family advice. what do students accept? However.
when students rated the scarle. they may leave aside the existing reality and think that
suppose parents give advice, do adolescents accept them? In other words, they may try to
be logical taking certain assumptions into consideration. Hayes (1998) suggested that
adolescents reject parental authority. They may want to be independent of their parents
and thus ignore their advice. Therefore. their ascription seems to be plausible.

Exposure to Sex Films and Posters. This factor was perceived as an “important” cause
for risky sexual behavior. Imitating from whites on video films has been ascribed for

substance abuse. The effect of exposure to sex films and posters shows the influence of
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mass media and provide support for the existing literature about social learning theory,
Most of human behavior is learned observationally through modeling: from observing
others one forms an idea of how new behavior is performed. on latter occasions this
prearranged information serves as a guide for actions (Bandura. cited in Alock. er al..
1988). Morcover. Myers (1986) has indicated that watching pornographic  films
influences an individual to engage in sexual activities. Similarly, Linz (cited in Wood &
Wood. 1996) suggested that exposure to pornographic films has resulted in antisocial
behavior. Individuals who were exposed to pornography became more accepting not only
premarital and extramarital sexual behavior but also female’s sexual submission to males
(Zillmann. cited in Myers, 1986).

To Get Money for Drinking and Khat Chewing. This_is an “important™ reason ascribed
for aggression. Adolescents who abuse substances may threaten and receive money from

less powertul classmates and others. Thus. this explanation is plausible since addicts

commit crime to get money for supporting their habits (Korblum and Julian. 1994).

Peer pressure. Although students perceived peer pressure as an “important™ reason only
for substance abuse. previous studies showed that it is also a cause for risky sexual
behavior. Steinberg (1987) indicated that peers who are using drugs and who have early
unprotected sexual intercourse influence the adolescents’ behavior. Moreover, Hamlin
(1991) suggested that if other members of the peer group take drugs. the individual
simply begins using 1t out of curiosity or simply to be part of the peer group. Thus. this

reason scems to be an acceptable explanation for problem behaviors.
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5.2. Teachers’ Attributions

Except one reason for aggression. all the reasons considered “very important™ by
students are also “very important” to teachers. Students felt resignation due to the
cducational policy which involves termination of schooling at grades 8 and 10 as a “very
mmportant” reason for aggression. while teachers perceived it as an “important” reason.
Teachers have also pereeived all reasons regarded to be “important”™ by students as Tvery
important”™ or “important” causes. Morcover. compared to students. teachers have rated
additional reasons to be “important” causes for the problem behaviors under discussion.

Most of the “very important™ and some of the “important” reasons to teachers have
been judged external. unstable and uncontrollable. On the other hand. some of the “very
important” and most of the “important™ reasons had been judged internal. unstable and
controllable. Among the external. unstable and uncontrollable reasons. lack of family
advice and follow up. family divorce. lack of family control, bad models at home and
lack of free discussion with their families are family-related explanations. With the
exception of peer pressure. lack of sex education in schools. the presence of “Tella Bet™
and khat shop around'the school. due to poor quality of education. poor administration of
the school system. lack of governmental control and Vlack of counseling services in
schools. all the other reasons are related to students.

This finding is partially consistent with the previous findings (Guttmann. 1982:
Medway. 1979). In Guttmann's study teachers attributed a great deal of importance to
reasons that relate problem behavior directly to the students (psychological problems.
failure in studies. need for attention and to let off steam). Secondly. they projected the
responsibility for problem behavior onto parents (bad examples at home and parents’

level of education). Comparatively. family-related reasons were less important than
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student-related reasons. In Medway’'s study. teachers attributed  students™ problem
behavior only to students themselves. In the current study. however. teachers attributed
problem behavior both to tamily and child related reasons. and family-related reasons
were relatively more important to them than student-related ones. Although there is a
difference. students and teachers have agreed on most of the reasons and they used the
same attributional stvles.

Difference in child rearing practices may account for the inconsistencies between
the present and previous studies. Most probably a large number of Ethiopian parents do
not employ proper parental control: they may not advice and monitor children. Free and
open discussions are uncommon among families in our society. Although the
contemporary trend is changing. children were not allowed even to talk and play with
clders. Morcover. due to economical problems. in most cases it is difficult to satisfv their
basic nceds. let alone to control and monitor the children’s whereabouts. On the other
hand. the inconsistency may be due to cultural variations. In individualistic western -
cultures. \\'ht:l_'t,; the self is more independent. there may be a grc_ater possibility that
attributions will be made to dispositional factors. In the traditional culture of Ethiopia.
like any other group-oriented (collectivist) cultures. much may be expected of others
(particularly from parents). The agreement between students and teachers in ascribing a
prime responsibility to parents may be due to their high expectations from parents.

5.3. The Difference Between the Attributions of Students and Teachers
There is agreement between students and teachers on most of the reasons for

problem behaviors. In other words. most of the reasons that are considered “very

important” or “important™ by students were also considered as “very important” or



“important” by teachers. Morcover. most of the reasons. which have low mean values in
the students” ratings have also low mean values in the teachers’ ratings.

However. there was a statistically significant difference between the ratings of
students and teachers on twelve reasons. From these twelve reasons for problem
behaviors. six (prohibiting from entering to the school if students come late. contlict
between students and teachers. teachers® absence from class. lack of control and advice in
schools. absence of moral education and Iimited influence of religion on students) were
[east important both to students and teachers.

Compared to teachers, however. students have offered high ratings to the first five
reasons. Teachers, on the other hand. offered a high rating to the last reason. As such.
students tend to project the responsibility for problem behaviors onto teachers and school
related factors. while teachers tend to project it onto religious sects.

Students perceived the prohibition to enter school if they come late and low
awarcness about HIV to be “very important” and “important™ causes of aggression and

risky sexual behavior respectively. Nevertheless. these two reasons are least important to

teachers.

Prohibiting students not to enter school if they come late may allow them to loiter
around the school compound. They may not go back to home or to other reading libraries.
Instead. they may tend to go together to somewhere else (to places where they think is
safest for them). If they proceed in this way. the situation may invite them to engage in
problem behaviors (particularly in risky sexual behavior and substance abuse). However.
students should come to school on time. If they come late for whatever reasons. they

should take responsibility for coming so. If they come late for tangible reasons. why they
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shouldn’t o back home or to other reading places and compensate for their learning.
FHence. in their ascription, it seems that students have systematically introduced bias by
projecting the responsibility for problem behavior onto the rules and regulations of the
school. Teachers. on the other hand. may be defensive since they are directly or indirectly
involved in preventing students to stay out of the school compound.

In addition to the above explanation. in explaining their own behavior students
may exaggerate the influence of the environmental factors (the rules and regulation of the
school). whereas in explaining students® behavior. teachers may underestimate the
influence of the situation and tend to use dispositional attributions (Alock. er al.. 1988:
Haves. 1994: Medwayv. 1979).

Low awareness about HIV is an “important™ reason for risky sexual behavior to
students but not to teachers. As explained in the preceding discussions, even those
adolescents who were informed about HIV and its preventive techniques have engaged in
risky sexual behavior. Although all individuals may not be aware of HIV. the big
challenge today is not lack of awareness. but how to bring change in behavior. Thus.
teachers may feel that the studenls' engagement in risky sexual behavior is not due.[o
lack of knowledge. This is one possible explanation as to why teachers underestimated
this reason.

Teachers but not students perceived peer pressure as an “important™ reason for
risky sexual behavior and substance abuse. As we have seen in the previous discussions.

during adolescence. peer pressure is highly pronounced (Hayes. 1998: Steinbery. 1987:

Hamlin. 1991). High school teachers are expected to take at least an introductory course
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in psychology. Hence. teachers may have an idea of peer influence and their experience
also accounts for their higher ratings of this reason.

Watching aggressive films. poor administration of the school system and lack of
covernmental control are among the “very important” reasons for aggression to teachers.
However. these reasons are least important to students. In the discussion about exposure
to sex films and posters (page. 70). the influence of pornography on sexual behavior has
been explained. Similarly, observing violent films results in aggressive behavior
(Bandura. cited in Alock. er al.. 1988). Although students perceived the influence of mass
media on risky sexual behavior and substances abuse. they underestimated its influences
on the development of aggressive behavior. This may be because. compared to
pornography and the abuse of substances, violent films may not be common in Bahir Dar.
Teachers. on the other hand. may attribute students™ problem behavior based on their
theoretical knowledge about the influence of aggressive films.

Some vears ago. the rules and regulations of schools were strict and student
disciplii11e was pronounced. However today. due to gzovernmental influence to
“democratize” the student-teacher relation. the rules and regulations of schools have
become lenient. School administrators including teachers tend to adopt laissez-faire
approach. It is the researcher’s experience as a teacher in that school disciplinary
problems are deteriorating from time to time. Hence, it is not surprising if teachers
consider poor administration of the school system and lack of governmental control as

determinant reasons for students” aggressive behavior.

5.4. The Effect of Sex on Students’ Attributions

Previous studies showed that compared to girls. boys are more aggressive. khat

chewers. drunkards and smokers (Andualem. 2002: Marsh, er al., 2001; Fekadu. 1994:
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Zein. et al.. 1984). Based on this. it was hvpothesized that there is a difference in the
attributions of bovs and girls. The result. however. was not as expected. In the present
study. there s no difference in the attributions of boys and girls for problem behaviors.

In the past inconsistent findings for the effects of sex on attributions were
reported. Some rescarchers reported that sex has an effect on attributions (Zuckerman.
1979: Sine. et al.. 1979: Tamire. 1995: Yalew. 1996). On the other land. Darge (1988)
and Guttmann (1982) have showed that there is no sex difference in attributions. Hence.
the present finding is consistent with the findings of these two researchers.

Those researchers who reported the existence of sex difference on attributions
were based on academic achievement behavior. Academic achievement. however. is a
competitive behavior in which individuals feel either success or failure. Females compare
their academic achievement with that of males. Morecover. traditionally males are
pereeived as active. competitive and ambitious, while females are perceived as passive.

uncompetitive and intuitive (Fiske and Taylor. 1984). Since this influence had made boys

and girls internalize the explanation as their own behavior. they may differ in their
attributions of academic success or failure. However. in case of problem behavior. since
males and females never compare themselves with one another. their perception for the

causes may not be different. This is one possible explanation for the present finding.
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CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATION

6.1. Summary

The main purpose of this rescarch was to identify students™ and teachers™ perceived
causes of problem behaviors in Bahir Dar town general secondary schools. Three
problem arcas were considered in the study. namely risky sexual behavior. substance
abuse and aggression. With this objectives in view. the following research questions were
ratsed.

I. To what causes do students attribute their problem behaviors?

2. Is there difference between bovs and girls in their attributions of problem
behaviors?

To what causes do teachers attribute students” problem behaviors?

(%]

4. s there congruence in the causes of problem behaviors perceived by students and

teachers”? ;

'fo' conduct this research. 80 teachers and 315 students were selected using stratified

random sampling technique. Students were stratified based on their schools. grade levels.

sections and sex. while teachers were stratified based on the schools in which they teach.

Among the respondents, eleven students didn’t complete the scales. while two teachers

didn"t return the scales. Hence. the final analysis was done on the data gathered from 304
students and 78 teachers.

The instruments used in this study were scales. These scales were developed

which contained items about risky sexual behavior, substance abuse and aggression.

[nitiallv open-ended questionnaires were administered to 50 students and 15 teachers

randomly selected from the target population. These students and teachers were asked to
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list down the perceived causes of problem behaviors (risky sexual behavior. substance
abuse and aggression). The pools of causes (explanations) were compiled and
redundancies were avoided. The acceptance of  these explanations  (rcasons) by
adolescents was also assessed. Thenythe refined items (perceived causes) were structured
into a five-point scale.

I'he final scales were administered to 100 randomly selected students from the
study population. However, nine students didn't complete the scales properly. The
reliability indices (Cronback o ) for the three scales were: 0.66. 0.79 and 0.77 for risky
sexual behavior. substance abuse and aggression respectively. Finally, the items of each
scale were validated through factor analysis.

Regarding the final data analysis. both multivariate and univariate analysis of
variance were used. The effect of sex on students’ causal explanations, and the difterence
between the attributions of students and teachers were analyzed using multivariate
analysis of variance (MANOVA). The level of importance attributed to each of the
reasons by individuals within each group was performed using repeated measures of
analysis of variance followed by pair-wise post hoc comparison tests. Thus. the following
results were found.

In the findings, the effect of sex on the attributions of students was not significant.
That is. the difference between the ascriptions of boys and girls for risky sexual behavior.
substance abuse and aggression was not statistically significant. However, a statistically
significant difference was found between the attribution of students and teachers for some
of the reasons of problem behaviors. Students have disagreed with teachers on twelve

reasons (causes) of the three problem behaviors (risky sexual behavior. substance abuse
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and aggression). However. both students and teachers have perceived six of these twelve
reasons to be least important. In other words. the six reasons on which students and
teachers disagreed have small mean values and low rank in the ratings by students and
teachers.

From the remaining six reasons. two. that is. resigning in the educational policy
which stipulates possible termination of schooling at grades 8 and 10. and low awarencss
about HIV have been perceived by students as “very important”™ and “important” causes
for aggression and risky sexual behavior, respectively. These two reasons are least
important to teachers. On the other hand. watching aggressive films. poor administration
of the school system and lack of governmental control have been rated by teachers as
“very important” reasons for aggression. Students. however, considered these three
reasons to be least important.

Although students perceived peer pressure to be an “Important” reason for substance
abuse. they did not consider it a reason for risky sexual behavior. Teachers. on the other
hand. have accepted pcitfl‘ pressure as an “important” reason for both substanct:: abuse and
risky sexual behavior.

Students perceived four reasons as “very important”™ and five reasons as
“important” causes of risky sexual behavior. These reasons. in their order of importance.
are: using alcohol, khat and other substances, lack of family advice and follow up, family
divorce. lack of family control. low awareness about HIV. lack of control over their

adolescent emotions. desperation of raped females. ignoring family advice and exposure

to sex films and posters
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Students perceived  three reasons as “very important”™ and  six reasons  as
“important” causes of substance abuse. These reasons. in their order of importance. are:
the presence of “tella Bet™ and khat shop around the school. family divorce. bad
examples at home. peer pressure. influence of adolescent emotions. lack of vision of
being an important person in the future. anger. imitation from whites on video films and
lack of interest in learning.

Regarding aggression. students rated the educational policy which stipulates
termination of schooling at grades § and 10. and lack of family advice and follow up as
“very important” causes. They also perceived ignoring family advice, being frustrated in
many things (especially in education). lack of free discussion with their families and to
eet money for drinking and khat chewing as “important™ causes.

Except low awareness about HIV and the problem in the educational policy cited
above. all the other reasons that were “very important” or “important™ to students were
also “very important™ or “im-portant" to teachers. Teachers, however. have perceived
additional reasons as “important” cause of problem behaviors.

Lack of sex education in schools. lack of self-confidence. feelings of
embarrassment to buy and carry condoms. poor educational background from lower
grades. due to psychological problems and misconception about loose sexual practice
(which is regarded by some students as a sign of modernization) are the additional
“important” reasons given by teachers for risky sexual behavior.

According to teachers, important reasons for substance abuse include: fear of
being seen as inferior to their friends. getting relief from stress. need for enjoyment

during adolescent life. lack of self-confidence. desire for relaxation and wakefulness
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during study. and poor quality of education as “important” reason for substance abuse. In
the case of aggression. most of the reasons that were identified as “very important”™ or

“important” to teachers have been directly or indirectly explained in the above paragraphs

6.2. Conclusion

Based on the findings. the following conclusions are drawn.

I Students tend to attribute their problem behaviors to family-related causes. However.
they have also perceived some other situational factors as “very important” causes.
Although students gave prime importance (o family-related and some other situational
[actors. they have also taken responsibility for their problem behavior by attributing
to reasons which are related to themselves.

7 1ike students. teachers assign the responsibility for problem behavior to families and
secondly to ;ltldcms. Morcover. both students and teachers discounted the influence
of teacher-related causes for risky sexual behavior, substance abuse and aggression.

It is not enough to get views of one group (students, or teachers).

)

4. The causes for problem behaviors are community based (famjly. school. national i
policy. etc).

5 The causes for problem behaviors can differ depending the type (e.g. substance abuse.
aggression)

6.3. Recommendation

Both students and teachers have perceived family-related reasons (lack of family
control. family divorce. lack of family advice and follow up. bad examples at home and
lack of free discussion in the family) as “very important” causes for risky sexual
behavior. substance abuse or aggression. Hence. the administr_ation and counselors of the

schools should create favourable conditions for all concerned to discuss the issue and find
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ways of tackling them. Moreover, the mass media should play a role by informing parents
about proper child rearing practice and family management systems

Students have also perceived the educational policy. which assumes termination
of schooling at grades 8 and 10 as a “very important”™ cause for aggression. Therefore.
policy makers should assess the relevant parts of the education and training policy.

Although students have taken some responsibility for their problem behaviors.
they have given more importance to external reasons (particularly to family-related
causes). However. to bring behavioral change. adolescents should accept responsibility
for their problem behaviors. Taking responsibility for their problem behaviors helps them
to have real power over their behaviors. Therefore. the school counselors and other
concerned individuals should teach students about self-responsibility and self-reliance.

Both students and teachers have perceived many causes of problem behaviors that
are related to students (e.g. low awareness about HIV. lack of control over their

adolescent emotions) as “important™ reasons for students’ problem behaviors. The school

personnel. in particular the counselors should advise students so as to change their

attributions and consequently to reduce their engagement in the problem behaviors.
Previous attributional studies have focused on academic achievement behaviors.

To the researcher’s knowledge. no local rescarch has been carried out on the attributions

of adolescents for their problem behaviors. Thus. further research should be conducted in

this area.
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Appendix A. Questionnaires (in English and in Amharic)

Addis Ababa University

College of Education

Department of Psychology

A scale to be completed by grade 9 and 10 students.

Dear students The rescarcher thanks yvou in advance for your cooperation in providing aceurate mformation.

I'he purpose ol this scale is to colleet data which helps to identify the pereeived causes of some problem

behaviors i schools,

A. Risky Sexual Intercourse

Some students commit sexual intercourse without physical mental and psychological

preparations which may expose them to health and other social problems. Morcover. they don’t

use condoms and other contraceptive methods. They also have multiple sexual partners. The

reasons for this risky sexual behavior are listed below and you are asked to rate cach reason as

very important. important. moderately important. minimally important

show vour choice by a tick mark "'

"in the appropriate spaces.

or not important. Please

No Reason cause Not Minimally | Moderately | Tmportant | Very
important important | important rportant
| Lack of family control
b/ [ack of family advice and follow up
3 Family divoree
il Using alcohol. khat and other substances
) lLach of control over their adolescent emotion
6 Lack ol self= conlidence
7 Duc to psvehological problems
8 Fow awareness about HIV !
9 Poor cducational background trom lower grades
10| lenoring family advice
Il Desperation of raped females
[ Feelmes  of  embarrassment 1o buy - and  carry
condoms
13 | Toenjoy their school life
Il Phinking it as modernization
I3 Pecr pressure
16| Desire ol children of rich families o bouast with their
familics properties
17 I-xposure to sex films and posters ey
I8 | Lack of sex education in schools
— - , st ! \
19 Imitating the surrounding society 1 ! :
- S - | i
20 | Being prohibited not enter to the school if students '
| come late |




BB. Substance Abuse

There are students who come to school after drinking alcohol or after chewing Khato They

also escape from school to drink aleohol or to chew khat. There are also students who

smohke civarettes and who take other drugs. The reasons for this behavior are Tisted below

and vou are asked to rate cach reason whether itis very important. important. moderatels

important minimally important or not important. please show vour choice by a tick mark

TN T the appropriate spaces.

around the school

No | Reason/cause Not Minimally | Moderately I-|'1‘|.p.(7)|'7[;|; (L‘I;_\ ]
R important important_| important important
21| Bad models at home
| Family divoree N _ ‘
23 | When they get angry due to several reasons | ‘
0| To be relaxed and keep awake - ‘
5| Not o be seen as inferior to their friends i _
6 | Being influenced by their adolescent emotions | | | - -
7| To octreliel from their stress _
N I'hinI\-ing that they  have o cenjoy  their - R
adolescent life -
9| Lake of self~conlidence o
30 | Lake of interest to lcarning N
31| Imitating whites on video films ]
37 | Peer pressure B
33 | Lack of control and punishment by teachers _ -
31| Learning from teachers bad behavior .
35| Teachers' condemnation instead of advisement J _
36 | Absence of teacher from class? 7 -
37 | Contlict between students and teachers o
38 | Poor quality of cducation RN {
39 | Lack of vision of being an important person in R X
the future -
10 | The presence of “tella Bet™ and khat shop *
.



. Aggression

Fhere are students who are not obedient to the rules and regulations of schools. They

ect into physical fights. offend or threaten others o hurt. snatch or damage others’

properties. They seold. intimidate and spread gossips on others including teachers.

Some male students foree girls to be their girl friends and to have sexual intercourse

with them. The reasons for this aggressive behavior are listed below and vou are

=

asked to rate cach reason as very important. important. moderately  important.

minimally important or not important. pleasc show vour choice by a tick mark =\ “in the

appropriate spaces.

No Reason/cause Not Minimally | Modcrately important \:L'—l'}
important | important | important Important

A1 | Absence of free discussion with their families

2] Watching ageressive films -

43| Being frustrated in many things (specially in N
cducation) N

A4 | Sinee adolescence is a difficult period

15| Lack of self-confidence .
40| lgnoring family advice
47| To get money for drinking and khat chewing o
EN Resigning in their future life -

49 | Resigning in the educational policy which . | |
stipulates  the  possible  termination  of ?
schooling at grades 8 and 10

M| Lake of moral education in schools )

511 Absence of control and advice in schools

52| Poor administration of the school system

53 | Lack of counscling services in schools B

4| Imitating their neighbours

35 | Because they are considered as rude in homes iy
and schools |

36 | Low or no religious influence

57 | Lack of governmental control

58 | Because high achieving students forbid them ]
not to cheat during exams K N

59 | To get many from children of rich families i

60 | Lack of family advice and follow up - '

01 | Lack of interest in learning - R o
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Appendix B.Attributional Dimensions.

Addis Ababa University
College of Education

Department of Psychology

Ihe classitication of the perceived causes problem behaviors into the three dimensions

(locus. stability and controllability).

kKev: Ininternal. Ex-external. St=stable. Uns—unstable. Con -controllable. Uncon=uncontrollable.

No Reason cause In Ex | St Uns | Con L'ncon
l Lack of family control \ \ \
2 l.ack of family advice and follow up \ \ \
3 Family divorce \ A\ \
4 Using alcohol. khat and other substances N \ N
3 [.ack of control over their adolescent emotion v \ \
6 Lack of self confidence v \ \
7 [ Ducto psyvchological problem N \ N
8 Low awareness about HIV v \ \
9 Poor educational background from lower grades v Y \
10 | lgnoring family advice v \ v
I Desperation of raped females v \ v
12 Feelings of embarrassment to buy and carry condoms v N i
13 | Toenjoy their school life N v v
14 Tl'1inking it as modernization N \ \
15 Peer pressure \ A\ \
16 Since children of rich families want to boast with their families \‘i ¥ \
properties
17 Exposure to sex films and posters \ \ v
18 Lack of sex education in schools \ \ v
19 | Imitating from the surrounding society N A\ N
20 Being prohibited not to enter to the school if students N \ N
come late
21 | Bad models at home N \ A
22 | Family divorce 3 A %
23 | When they get angry due to several reasons v \ N
24 | To be relaxed and keep awake v A v
25 | Not to be seen as inferior to their friends v \ v
26 | Being influenced by their adolescent emotions N \ v
27 | To get relief from their stress v \ N
28 | Thinking that they have to enjoy their adolescent life v \ N
29 | Lake of self-confidence v \ \




No. Reason cause In Ex | St Uns | Con Uneon
30 | Lake of interest to learning \ \ \
31 | Imitating from whites on video films \ \ \
32 | Peer pressure N \ \
33 | Because teachers don't control and punish student \ \ \
34 | Learning from teachers bad behavior \ \ \
35 | Because teachers aggravate by condemning instead of \ \ \
advising students
36 | Because teachers miss their periods \ \ v
3 Conflict between students and teachers \ \ \
38 | Due to poor quality of education \ v \
39 | Because they don’t have a vision of being an | V \ \
important person in the future
40 | The presence of “tella Bet™ and khat shop around the \ N \
school
11| Absence of free discussion with their families \ Vv v
42 | Watching aggressive films \ \ \
43 | Being frustrated in many things (specially in| ~ N v
education)
24| Since adolescence is a difficult period v v v
45 | Lack of self-confidence v \ \
46 | lgnoring family advice v N \
47 | To get money for drinking and khat chewing v v v
48 | Resignation in their future life N 3 v
49 | Resignation in the educational policy which states \ ! vV
terminating schooling at grades 8 and 10
50 | Because there is no moral education in schools \ \ \
51| Absence of control and advice in schools v A v
52 | Poor administration of the school system \ \ N
55 | Lack of counseling services in schools v \ v
54 | Imitating from their neighbours v A v
55 | Because they are considered as rude in homes and v \ vV
schools
56 | Because they are not shaped by religion v N v
57 | Lack of governmental control v v v
58 | Because high achieving students forbid them not to N \ N
|| cheat during exams
59 | To get many from children of rich families N A v
60 | Lack of family advice and follow up v \ \
E Lack of interest in learning N \ V
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Appendix D. THE RESULTS OF THE PILOT TESTS

The correlation of items with the total item score.

Rishy Scix nal Substance Abuse Aggression
Behavior

ltem r Item r Item r
1 0.23 i3 0.27 74 0.22
2 0.22 3 (.23 15 (.35
3 0.16* 33 033 76 043
4 0.37 36 0.4 77 0.25
5 0.33 37 0.26 78 (0.27*
§ 0.23 38 0.4 79 0.19
7 0.28* 39 (.32 80 (.38
8 0.19* 40 0.3 81 0.37
9 0.24 11 0.33 82 019
10 0.3 42 0.16* 83 (.34
Il 0.34 43 0.24 84 0.38
12 0.39 44 0.38 85 0.48
13 0.49 435 0.39 86 0.26
14 .24 46 0.26 87 0.33
15 0.37 47 0.33 88 0.36
16 0.36 48 0.-44 89 0.3
17 0.27 19 0.26 90) 0.3
18 (.36 50 0.4 91 0.48
19 0.51 51 0.36 92 ().26*
20) .37 32 0.28 93 0.17
2] 0.3 33 0.33 9.4 045
22 0.21 34 0.41 95 027
23 0.23 35 .27 96 0.30*
2 0.37 56 0.3 97 0.38*
35 0.21 57 048 98 0.19
26 0.29 58 0.46 99 0.25
27 0.11 -39 0.32 100 (.23
28 0.34 60 0.4 101 0.31
29 0.47 61 .22 102 0.4
30 0.27 62 0.22 103 0.42
31l 0.30* 63 0.37 104 0.37
32 0.3 ik} 0.47 1035 027
65 0.44 106 (0.26*

66 0.36 107 0.23
67 0.37 108 0.17

68 0.35 109 (14

69 0.4 110 0.31
70 0.26 111 037
71 0.11* 112 0.27

72 0.18* 113 0.3
73 0.14* 114 0.27

I3 (.31
116 0.29

Correlation coefficients which are not significant



Rotated Component Matrix for Risky Sexual Behavior

Components

l\
ftem 6 7 8 9 [ 10

(]
(9]
e
| 'n

1N B 0.87 | 036

|

2 0.33
4 0.81 0.69
5 0.38

6 0.82
v 0.74
10 0.4 0.37
11 0.84

51 0.59 0.43
141 0.46 0.41 0.37
15 0.68
16 | 0.77
17 043 ] 0.
I8 0.66
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Rotated Component Matrix for Substance Abuse

Components
Item 1 2 3 4 5 6 7 8 9 10 11 12 13 14
33 04 104 0.3
Y 0.4
Rh] 0.4 0.5
36 0.4
37 03 103 0.4
38 0.4 0.5 0.4
39 0.7
40 0.5 03 104
41 0.41
43 0.3 05104
44 04 |04
45 04
46 0.5 0.4
+7 03 (04 0.3
48 04 104
49 0.5 0.5 0.4
50 04103 0.5
51 04 |03
) 0.4 0.3
53 0.4
34 0.4 0.4
33 0.5 9.3
56 04
57 05 (05
58 0.5
59 0.5
60 0.5
6l 0.4
62 0.6
63 0.4 0.4 0.3
64 .3
65 %) 0.3
66 0.4
67
68 0.3 0.4
69 4 0.3 0.3
70 0.37




Rotated Component Matrix for Aggression

Components
[tem | 2 3 4 S 6 71 8 9 10 |11 12113
=T 03 06

75 0.4 0.3

761 0.3

771 0.3 0.3

79 0.4

801 0.3

811 0.5 0.4

82 0.6 0.3

83| 4.3 0.5

84 0.4

851 0.6

86 0.3

87 0.4

88 [ 0.30 0.5]0.3

89 0.30

90 [ 0.4

911 0404

93 0.5 0.4

94 04

95 0.3 0.4
98 0.6 0.3

99 0.4 0.4

100 0.33

101 0.36

102 0.5

103 ] 04]04

104 04

105 0.3
107 0.4 0.4
108 0.3 0.5
109 04] 03

110 0.33

1111040
112 0.5
113 0.5 0.3

[14 | 04 0.3 0.4

1151 04
116 04

Note: In all the three above tables only significant factor loadings are given
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