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                                                              Abstract  

  
The purpose of this study was to study the Students 'and Teachers' Role in Enhancing the 

Students' Speaking skills: a case of grade 10 Students at Bole community and Andode 

Secondary Schools. To achieve the intended goal, an exploratory sequential mixed methods 

design was employed in the study. Participants of the study were 10 English teachers who were 

selected using voluntary sampling and 180 students selected using simple random sampling. The 

data collection tools used in the study were a questionnaire, observation, interview, and focus 

group discussion. The interview and observation were conducted with teachers who were 

selected using voluntary sampling. The observation was made at the four teachers who were 

selected for interview to assess the role teachers are playing in helping students learn to speak 

better in the classrooms. Then an interview was conducted with the teachers. The questionnaire 

was filled by 180 student respondents who were selected by random sampling. Moreover, a focus 

group discussion was conducted with five student respondents who were selected with voluntary 

sampling. The quantitative data were analyzed using descriptive statistics and explained in 

relation to the conceptual framework. Next, the qualitative data were analyzed. In this section, 

the analysis was done based on the themes obtained from the research questions. In addition, the 

discussion of the data was made by mixing both the quantitative and qualitative data. The 

findings of the study indicated that teachers and students were the main characters in enhancing 

the students' speaking skills. However, both teachers and students were not playing their role 

well or they were performing below expected in ELT speaking class. In addition, the way 

teachers teach speaking in ELT class is not good enough for improving the students' language 

skills. Finally, the study recommended that English teachers should improve their teaching of 

speaking and they have to go to classrooms having the kind of activity that lets students practice 

speaking. Like their teachers students also have responsibilities for their learning so that they 

have to make themselves ready to pass through what it takes to enhance their learning of 

speaking. 
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CHAPTER ONE 

1. Introduction 

1.1. Background of the study  

Language serves as a medium for thinking and cultural transmission between nations and 

generations. It also serves as a channel for interpersonal communication. As a result, many 

nations place a strong emphasis on educating international languages other than their mother 

tongue. English has emerged as the world's most significant foreign language throughout the past 

few decades. English is currently used in international communication, science, business, 

advertisement, diplomacy, and the transmission of cutting-edge technology. Moreover speakers 

of non-overlapping languages have adopted it as a lingua fraca. No language fits the bill for a 

global language more than English in the globalization era we currently live in due to the inter 

connectedness of nations and countries (Willis,1996,Coury&Carlos,2001).                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                     

One of the main reasons why English is becoming more and more important in Ethiopia is its 

standing internationally. English language has actually grown to be a valuable skill for anyone 

looking for work in Ethiopia's business, industry, or technological sectors. Thus, teaching 

English in secondary schools serves the primary purpose of preparing students to communicate 

in the language so that they can enter the workforce and meet the demands of tertiary education. 

As a result, increasing emphasis is placed on improving English language skills of secondary 

level students and the necessity of providing Ethiopian EFL secondary school students with good 

language skills as the most crucial form of communication has gradually emerged (Directives for 

General Secondary School, 2005- 2006). 

Speaking, according to Chaney (1998:13), is the act of creating and conveying meaning through 

spoken words. Additionally, he said that it is an essential component of teaching and learning 

second languages. Speaking instruction has received little attention despite its significance. 

Furthermore, speaking has still only been taught by English language teachers as memory of 

dialogues or repetition of drills.  But in today's society, speaking instruction needs to focus on 

developing students' communicative abilities since only then can students express themselves 
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and learn how to adhere to social and cultural norms that are suitable for any communicative 

situation. 

 Speaking is among the four language skills which students use to interact with others to 

accomplish specific objectives or to share their thoughts, intentions, hopes, and perspectives. 

Furthermore, it is a language skill that is used the most in practically every situation. Speaking is 

utilized in communication more than reading and writing.( Rivers ,1981). 

In EFL classes, speaking ability development is crucial. According to Nunan (1999) and Burkart 

& Sheppard (2004), the capacity to converse in the target language is the key to successful 

language learning. Speaking is therefore most likely a top aim for most English language 

learners (Florez, 1999). Speaking training is crucial because it enables students to develop their 

EFL speaking abilities. It can also increase general learners' enthusiasm and create a lively and 

enjoyable environment in the English language classrooms if it is provided with the appropriate 

speaking exercises in the classroom ( Nunan, 1999 & Celce-Murcia, 2001). Speaking can also 

help with other language abilities.  

Speaking is typically used as a way to socialize with others both within and outside of the 

classroom (Richards, 1989; Brown et al. 1984). It boosts the students' confidence by soothing 

their anxiety, and internalizes a language's stress, pronunciation, and intonation (Rivers 1988; 

Oxford 1990). Therefore, instructors and researchers in language teaching/learning argue that 

substantial effort is necessary from both teachers‘ and students‘ side to develop speaking ability 

because it is central to classroom education and practically everything goes through it (Brown et 

al. 1984: 10). 

English has been the primary language of instruction in all secondary and preparatory schools in 

Ethiopia, according to MOE (2002). The current Ethiopian education strategy has placed a 

significant emphasis on enhancing the process of teaching and learning English. The introduction 

of techniques that place the learners at the center of the learning process has received the 

attention it deserves since the education and training strategy was designed in 1994.  

The written word alone could not provide students with the requisite proficiency in a foreign 

language because they lack the kind of speaking abilities that are highly prized in the educational 



3 
 
 

system, according to scholars who have been able to recognize the critical role that speaking 

plays in teaching foreign languages (Brown et al. 1984: 5). As Haliday emphasizes, it is quicker 

and more efficient to find out if a student knows the answer by asking a question orally in class 

rather than assigning a written test each time. This has actually been observed and determined by 

the pattern of speech roles that the speaking skills set up . 

Interaction is the most effective way for speaking language acquisition, as numerous researchers 

have found, students' speaking skills increase in direct proportion to how well they connect with 

their teachers, peers, and the activities they are involving in. Teachers and students do have a 

role to play or must communicate in both directions in order to improve the speaking abilities of 

the students. When the students do what is expected from them and when teachers come with the 

kind of activity that can help learners engage in the practice, it encourages the learning and 

provides satisfaction to both the teacher and the students, which will ultimately result in an 

efficient learning process (Abebe, 2015). Most students who actively participate in class 

discussions can reap the benefits of involvement, including the pleasure of exchanging views 

with others and learning more ( Negash, 2014). 

Furthermore, when teachers and students communicate with one another and actively engage in 

the learning activities, the teaching-learning process becomes effective. However, despite the 

teachers‘ encouragement and employment of a variety of teaching strategies to encourage active 

engagement, as we frequently hear from the academic community, students still do not actively 

participate in the classroom or become inactive (Birtikuan , 2019). 

Therefore, in order for students participate in speaking exercises in the classroom, language 

teachers must play their role by putting techniques into place to prevent learners from being 

timid or unwilling. Furthermore, a language teacher's main responsibility is to give students 

opportunities by pushing them to use English in everyday interactions with classmates, teachers, 

and anybody else who speaks the language, if at all possible. In order to do this, I think that 

instructors' primary responsibility is to establish a learning environment in which students are 

exposed to the target language as often as possible in order to be able to speak it fluently and 

spontaneously. Principals of schools and other relevant parties should push instructors to use 

their drive, expertise, and energy in order to attain this quality. ( Teshome ,2017) 
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1.2 . Statement of the problem   

These days, most people believe that speaking is the most important ability to learn. It has been 

seen as the ultimate goal of language training since the beginning of the communicative era, and 

both teachers and students are now focused on ensuring its appropriate development ( 

Thornbury, 2007). 

Effective communication is the aim of speaking skills instruction. This means that students 

should be able to communicate clearly while making the most of their current level of skill. They 

should make an effort to avoid miscommunication caused by improper terminology, grammar, or 

pronunciation, and they should follow the social and cultural norms that are relevant to any 

particular communication scenario. The core of communication is speaking, which requires 

practice both alone and with others for learners to become fluent (Hymes, 1972). 

Research indicates that when it comes to language training, speaking abilities are the most 

overlooked abilities. The majority of the students never ever get the chance to speak in class or 

anywhere else ( Abebe , 2015). Furthermore, speech is not assessed in the majority of language 

classes. Studies have found that interaction is the most effective way for foreign language 

learning to take place, so teachers if they are not letting students pass through interaction from 

where students can get the expected oral fluency ( Negash, 2014). 

Speaking, however, is a difficult process in nature; in Ethiopia many students remain mute in 

class or outdoors for various social or psychological reasons because they are afraid to speak .No 

student tries to look for the reason why they got this language skill difficult. Or simply they 

accepted it as it is a skill that they can‘t learn. ( Negash, 2014).  

Furthermore, the main responsibility of a language teacher is to give students opportunities to 

practice and learn the language .However , teachers instead of doing what is expected from them 

like their students they gave up on the students learning speaking 

According to reports from a number of workshops and seminars in our country, English 

teachers have received long or short-term training that exposes them to teaching the 

English language in order to improve the caliber of language instruction (Alemu, 2004). 
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But there isn't the anticipated shift. It is well known that university students, struggle 

greatly with self-expression and weak speaking abilities .This demonstrates how 

passively students learn the skill and how ineffective teachers are at getting students 

acquire the skill and making them interested in what they are studying in their secondary 

schools.  

 

This is a significant issue that may have an impact on students' long-term professional 

career growth as well as their ability to learn other topics. There is a widespread belief 

that the way English is taught in secondary schools has to be reevaluated as a result of 

the issue of students speaking the language poorly (Zerihun Samson 2009). In Ethiopia 

high school graduates most of them rarely communicate in English the way they feel is 

like they have never been with English. But the truth is they have been learning English 

and they have been learning all other subjects in English (Negash 2014).  

 

Inaddition, the researcher has noticed when teachers complain about their students' 

passivity and has firsthand experience teaching communicative English skills to first-

year students at Addis Ababa Science and Technology University. Nevertheless, the 

researcher has seen that no one is making an attempt to better the student's circumstances 

and that the students are negligent in their roles.  

 

The researcher also noticed that learners are not actively participating in the process and 

are unaware that they should be taking the lead in honing their speaking abilities. 

Therefore, high school is the foundation for these new university students. Additionally, 

the researcher was interested in learning how these students and their teachers were 

doing while in their basement. Thus, this is the primary motivation behind the start of 

this research project.  

  

Local and international studies have been conducted on this topic, including those Sfard 

(1998) and Heinipakula (2019). They said that the goal of language instruction, 

particularly speaking instruction, is to help students use language for meaningful 
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conversation both within and outside of the classroom. Birtukan (2019) also conducted a 

study on students speaking improvement and found out that as the problem begins from 

not using the proper teaching material. Teshome (2017) conducted study on how students 

participate in class and how their attitudes grow. His findings demonstrate that students' 

active involvement is directly impacted by teachers' roles in the classroom and the school 

environment. Additionally, Zerihun Samson (2009) studied the speaking ability of high 

school students and noted as in teaching Speaking for Secondary Students as teachers 

have a variety of roles to perform.  

According to what the researcher has read, no study has looked into how teachers and 

students might work together to improve speaking abilities in ELT sessions. It is 

therefore this study would close the gap in this area.  

 

1.3. Objectives of the Study 

      1.3.1. General Objective 

The major purpose of this study is to investigate students‘ and teachers‘ role in enhancing 

speaking skills in ELT classes.   

   1.3.2. Specific Objectives 

This study is specifically conducted to: 

 examine students‘ role  in speaking instruction  

 evaluate teachers‘ role in  speaking classes 

 scrutinize whether  the way teachers teach helps students improve their speaking skill 

 1.4. Research Questions 

The following research questions are set in an attempt to accomplish the above objectives. 

 What is the students‘ role like in speaking instruction? 

 What does teachers‘ role in speaking classes look like? 

  Do the ways teachers teach help students improve their speaking skill? 
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1.5. Scope of the Study  

The purpose of this study was to determine how teachers and students contribute to the 

improvement of students' speaking abilities in ELT classes at two government secondary schools 

under the control of the Addis Ababa City administration (Bole community and Andode 

secondary schools). As a result, the study was limited to looking at how teachers and students 

play their roles well to enhance the students speaking skills. A single grade level grade 10 was 

chosen to evaluate the subject matter effectively. Thus, it ignores other language proficiencies, 

grade levels, educational institutions, and other relevant topics. 

1.6. Significance of the study  

This study has some important results. It increases awareness and provides teachers and students 

with knowledge on what is expected from them to enhance the learners speaking skills. 

It helps to understand that learning speaking like learning any other skill in our life needs effort 

and the effort should not be only from the teacher side or the learner side .Both do have equal 

responsibility to take care . This study helps to clearly see the roles they are expected to play. 

And for those who usually prefer to judge students as weak or passive, it also gives a very good 

lesson as students didn‘t bring that weakness by themselves. 

Teachers who want to improve their speaking lessons may find it to be a useful source of 

information. Additionally, it might help to show as a reference where the students speaking 

weakness came from and other researchers who wish to work in the same topic can also utilize it. 
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1.7. Operational Definitions 

In this section, some key terms (concepts) which need specification about how they are utilized 

in this paper is briefly defined. 

Teacher’s role : In this study this term refers to what teachers do in the classroom to help 

students learn speaking . Or it is the kind of teaching-learning activity teachers perform to teach 

students speaking skills well; by choosing the right instructional method, using the right teaching 

material using effective classroom management techniques, etc. 

Students’ role: It refers to the effort students make  for their  better learning. In the learning of 

speaking, like teachers, students are also expected to do different activities.   

Speaking instruction: In this research this concept refers to a kind of instruction that lets 

learners involved in the speaking practice and it is a kind of instruction which is rich in speaking 

activities.  

Interaction: According to this study interaction means  kind of communication students make 

with their teachers or their friends .Or the communication teachers make with their students to 

foster the students speaking practice. 

Effectiveness: In this paper effectiveness refers to teaching speaking in appropriate, 

systematized way and using well organized activities which properly help the students‘ practice 

the skill.  

Classroom materials: In this study ‗classroom materials‘ refers to the materials students use in 

the class room for teaching learning purpose. Or it is the students‘ text and exercise book. 

Speaking strategy: According to this study speaking strategy is the ways a teachers uses to 

teach speaking. 

Respondents: In this study the respondents are the teachers and the students who involved in the 

study. 
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                                        CHAPTER TWO 

 2. Review of Related Literature 

2.1. Speaking 

Speaking is defined as an interactive process of building meaning that includes producing, 

receiving and processing information (Brown, 1994; Burns & Joyce, 1997; Luoma, 2004; 2). 

Speaking is an interactive process of getting and evaluation of information in order to produce 

meaning through the use of verbal and non-verbal symbols in a variety of contexts (Chaney, 

1998; 13). Similarly, Tarone (2005:p. 485) states that speaking is the most difficult and 

complex language skill to master. The act of speaking incorporates listening and 

comprehending simultaneously and it relies on communicative competence and the 

situational context. Thus, speaking is thought to be the complex system because it includes the 

ability of using the grammar, sound, vocabulary and even cultural knowledge of the language. 

Speaking is the way how learners express themselves not just orally but also coherently and 

appropriately in a sensible manner.  

 

Speaking  is also defined as  one  of  the  four  basic  competences  that  the  students  should 

gain well. It has an important role in communication. In carrying out speaking, students face 

some difficulties one of them  is  about  language  its  self.  In  fact,  most  of  students  get 

difficulties  to  speak even  though  they  have  a  lot  of  vocabularies  and  have  written  them  

well.  The problems are afraid for students to make mistakes. Speaking is the productive skill.  It 

could not be separated from listening. (Departmen Pendidikan Nasional,2004).   

When we speak we produce a text and it should be meaningful. In the nature of communication,  

we can find the speaker, the listener, the message  and  the feedback. Speaking could not be 

separated  from  pronunciation  as  it  encourages learners to learn the English sounds. 

It has been regarded as a merely implementation and variation, outside the domain of language 

and linguistic proper. Linguistic theory has mostly developed  in  abstraction  from  context  of  

use and  source  of  diversity.  Therefore, Clark  and  Clark  (in  Nunan,  1991:  23)  said  that  

speaking is  fundamentally  an instrument act. Speakers talk in order to have some effect on their 
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listener. It is the result of teaching learning process. Students‟ skill in conversation is core aspect 

in teaching speaking, it becomes vitally aspect in language teaching learning success if  language  

function  as  a  system  for  expression  meaning,  as  Nunan  (1991:39) states that the successful 

in speaking is measured through someone ability to carry out  a  conversation  in  the  language.  

We  confess  that there  are  many  proponent factors  that  influence  teaching  speaking  success  

and  there  are  many  obstacle factors why it is not running well. 

According  to  Ladouse  (in  Nunan,  1991:  23)  speaking  is  described  as  the  activity as  the 

ability  to  express  oneself  in  the  situation,  or  the  activity  to  report  acts,  or situation  in  

precise  words or  the  ability  to  converse  or  to  express  a  sequence  of ideas  fluently.  

Furthermore,  Tarigan  (1990:  8)  said speaking is as  way of communication that influences our 

individual life strongly. 

Literature demonstrates that speaking can be either transactional or interactional; both have 

some linguistic differences in their usage. The transactional discourse involves mainly 

passing on information and this type of languge is ―message-oriented‖ rather than listener-

oriented (Nunan; 1989 p.27). Such speaking discourse is usually long, clear, comprehensible 

and planned beforehand, for example, news, instructions, documentary programs, etc  

(Richards;1990).  In contrast, interactional discourse involves interpersonal use of conversations 

like: small talks, greetings, etc. which is listener-oriented. Interactional speaking happens face 

to face which lets speakers receive an immediate response.  This kind of communication 

involves facial expressions, movements of the lips and the body such as gestures, mimics, 

etc., and in some cases even silence is thought to have a role in facilitating comprehension. 

It is interactive, that is: participants involved in such communication contribute to it at 

appropriate moments.  

 

Turn-taking is one of the features of interactive communication which happens 

unconsciously and differently in different cultures. Sometimes, turn-taking might be a source of 

communication problems for people who are from different cultures and languages (Kim 

McDonough, Alison Mackey, 2013). While discussing speaking, another important distinction 

can also be made between dialogue and monologue. The ability to give incessant oral 
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presentation is totally different from interacting and communicating in interactional and 

transactional situations. Even the native speakers might experience some difficulties talking 

about a subject to an audience. This specific skill should also be addressed to in language 

instruction. Monolog talks always include a recognizable format and are similar to written 

language. Brown G.& Yule G. (1983) discuss that it is important that teachers should 

focus on having students practice in producing speeches such as public talks, public 

announcements, along with short turns. Because practicing to produce dialogues in interactional 

situation might not guarantee that students can yield satisfactory results from long talks to a 

group of listeners.  

 

2.2. Teaching speaking  

In traditional language instruction, teachers mainly focused on reading and writing whereas 

little attention was given to the speaking and listening skills. Only after the communicative 

approach had been introduced to language teaching/learning, speaking attracted more 

significance in language courses. Since then many language programs prioritize speaking skill 

over others since mastering speaking might indicate that other language skills have also been 

mastered.  

 

In order to find out whether somebody knows a language we often ask ―do you speak English?‖ 

Thus, knowing a language is always associated with speaking in it. Celce-Marcia (2001: p. 

103)states that ―the ability to speak a language is synonymous with knowing that language 

since speech is the most basic means of communication‖. Teaching speaking is also crucial 

because it can also help improve other language skills; it can help learners build vocabulary, 

improve grammar, listening and writing as well. 

 

Undoubtedly, learning to communicate in the foreign language requires a lot of time and efforts. 

Since students already know one or sometimes more than one language, they might have some 

expectations about how a language works consciously and unconsciously in the human mind. 

Although this knowledge can help students acquire another language easier, some studies show 

that for language learners knowing another language can get in their way as they try to speak 
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in the new language. Considering this, teachers should encourage learners to use their own 

cognitive abilities to help them activate the conscious process of learning another language.  

 

As for the language learners, speaking skill is considered to be the most important skill. For 

many years FL/SL teachers thought making students repeat sentences was the best way to 

improve their speaking. This approach, called audio-lingual method, aims to teach the target 

language by practicing and repeating structural patterns in conversations (Nunan, 2003). It 

was based on behaviorism, that is, language learning is considered as habit formation and 

with a great deal of repetition, students learn the language. In order to form good habits the 

errors in the language are immediately treated by teachers. Thus, learners spend hours and 

hours repeating after their teachers, memorizing conversations and studying grammar 

structures. However, ―actual conversation did not sound like the textbook dialogues‖ (Nunan, 

2003; p. 50).  

 

During the last century, researches revealed that no language was learned through repetition 

alone. Instead, just like with infants, it is acquired and learned by means of interaction. The 

belief that people learn languages by means of interaction lead to a new approach to language  

teaching and learning called Communicative Language Teaching. This method suggests that 

learners can best learn English through interaction, thus it is necessary for teachers to have 

this crucial role, which is to provide learners with the opportunities to communicate in English 

during the lesson.  

 

Similarly, according to Ur (2012) communicating orally and fluently in informal interaction is 

the primary goal for many language learners. For that purpose, designing classroom activities to 

improve students‘ ability to promote oral fluency is of great importance. Ur (2012) states that 

getting students to talk is much more difficult than to make them read, write or listen during 

language courses.  

Thus, teachers should promote student talk activities; however, most of the lesson time is 

allocated for teachers to talk, instruct and manage the classroom. Harmer (2010), states that there 

are three primary reasons why students must be encouraged to speak in the classroom. First, 
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students can have the opportunities to practice real-life speaking in the classroom atmosphere 

where they are likely to feel less anxiety. Second, speaking activities can provide teachers and 

classmates with the knowledge of how well learners can speak English, what kind of mistakes 

are being made so that the teachers can have the chance to focus on specific speaking features to 

foster. Finally, the acquired language knowledge can be activated as long as the learners speak 

English in the classroom; moreover, some linguistic elements can become automatic resulting in 

the learners‘ ability to use them unconsciously, and in this way the fluency can be improved.  

 

Although EF learners have to be exposed to English as much as possible, the use of English in 

the classroom is limited. Thus, another important function of teachers is to provide 

opportunities for learners by encouraging them to use English not only in the classroom but 

also in their daily interaction with their classmates, with English teachers or just English 

speaking people, if possible. According to Huda (1999, p.158), the main source of success, in 

language learning, is the exposure to the language.  

 

As we have discussed earlier, spoken language has many different functions like: 

interactions, transactions and also performance talk or monolog (Richards, 2008). According to 

their frequency, they are casual conversation, monologs of different kinds, telephone 

conversation, conversations in shops, cafes, etc., instructions, interviews, classroom talks, etc. 

Thus, speakers have to adjust the type of the language according to the psychological and social 

role they play in their daily communications.  

 

Native speakers are usually conscious of turn-taking, how/when to speak and how/when to 

listen. Thus, EFL teachers should teach learners to become conscious of such nuances of 

discourse in order to avoid misunderstanding and offending the people they are talking to. This 

ability to adjust and accommodate one‘s language to the context is called Communicative 

Competence (Hymes, 1971).  

 

In spite of many studies which postulate that listening helps students build new vocabulary, 

improve grammar and even speaking, many other studies confirm that speaking in the target 
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language significantly helps learners to acquire the language. Researches demonstrate that 

the most successful learners are the ones who use English to communicate with native speakers 

at least about an hour in a week (Noonan, 2014). Although comprehensible input is of great 

significance, many researchers believe it can be best acquired  through  interaction.  It  is  

because,  during  the  interactional communications with other speakers, that they use 

situational context, repetition, clarification in order to understand better, and this input, which is 

beyond their present level of English, will help them acquire the language better (Ellis, 1997).  

 

Since the knowledge of language is more complex than syntax or lexis, teachers are expected 

to expose language learners to the linguistic, sociolinguistic and discourse competencies. To 

wrap up, learners should be made aware of how to construct language to have a coherent 

language use, to be conscious of the importance of the social context and to be able to use 

alternative or non-verbal means of communication when they fail in words 

 

2.3 . Views about Teaching Speaking  

Researchers have different views about speaking. Conventionally, written language was given  

higher prestige than spoken language (Wilkins,1972). In relation to this view, the respect given  

to an educated person was based on the knowledge to understand the written language.  

However, a study on speaking has provided evidence that academic talk can be taken as the  

heart of teaching-learning experience ( Florez, 1999). It has been confirmed that talk is a major  

means by which learners explore the relationship between what they already know and the  

new lesson which they meet.  

According to Richards and Rogers (1986), speech was considered to be the basis of language. Of  

all the four language skills, speaking seems to be important as it is one of the most frequent  

means of interaction in the teaching and learning process and it is suggested that people who  

know about a certain language are referred to ‗speakers‘ of that language (Ur, 1996).  

As Floriez (1999), speaking can help students to express themselves to negotiate relationships, to 

define their thoughts and to be aware of their world. Oral practice is the natural part of language 

skill, which may help the learners to develop the ability to understand and respond quickly 
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(Lewis and Hill, 1985). These researchers have confirmed that oral practice will be enhanced 

when teachers give opportunities for their students to practice speaking through 

communicative activities. As Brown (1994) and Florez(1999) stated, speaking is an 

interactive process, which involves producing, receiving and processing the information to 

construct meaning in the context of teaching-learning environment.  

Compared to the teaching of the other skills, speaking is more demanding on the teaching  

activities of the teacher than the effort other skills need (Rivers,1981; Brown and Yule, 1983).  

These researchers have pointed out that teaching speaking is a difficult task for the teacher to  

help his/her students. The main reason for the assertion is that a speaker of a language should  

listen to the partner with the intention of understanding each other with in the target language.  

In this view, speaking is considered as a natural part of skill in which language patterns are 

involved as speaker and listeners on an issue of discussion. In line with this, the ability to speak 

fluently needs not only one way process of the language and its knowledge, but also the ability to 

process information and spontaneous reaction to what is spoken (Harmer, 2002).  

2.4. Goals of Teaching Speaking  

Different writers have defined the goal of teaching in different ways, but they have a consensus  

with respect to its general essence. For example, Nunan (1989) has defined goals as a general  

intention behind any given learning task. In this view, goals can be related to communicative 

out comes or may directly describe teacher or learner behavior in the teaching learning 

process.  

Regarding this view, Nunan (1988) emphasized that the communicative language curriculum in 

relation to goal is considered to be useful to establish and maintain interpersonal relations. 

Through these relations, exchange of information ideas, opinions, attitude and feeling can be 

possible. This explanation implies that most communicative activities seem to be goal derived 

and the language partners need to be clear about the goal of their communication.  

The goal of a lesson provide the teacher or the learners with the sense of direction and brings the 

aim of the activity down to earth by connecting them to tangible aspect of the curriculum within 
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the given context and can be stated as more narrowly defined statements to show the expected 

behavioral change of the learners(Byrne,1987).  

For the purpose of this research, goal, related to motivation as proposed by Harmer (2002) is  

considered. He has point out that goals can be long and short term in their application. Long  

term goals refer to the mastery of English and to be successful in passing an exam at the end of  

the year. Short term goals are related to the learning of new language items within a short  

period of time may be for a week. So, in accordance with Harmer‘s view, short term goals are  

closer to the students‘ day to day reality and easier to focus on the end of the week than the  

end of the year. If teachers help students in the achievement of short term-goals, they will be  

motivated in their learning. Language learning, therefore, needs goals oriented effort of the 

teacher, which may enable the students to know the purpose of their learning and 

consequently, students can be motivated. It is widely believed that motivated learners that 

motivated learners are more likely to be encouraged for improving their oral proficiency within 

the shortest possible time compared to those learners who are not motivated.  

Learners should be able to make themselves understood, using their current proficiency to the 

fullest. They should try to avoid confusion in the message due to faulty pronunciation, grammar, 

or vocabulary, and to observe the social and cultural rules that apply in each communication 

situation. To this relation, it is worth voting to what Nunan (2003) believes, which particularly 

dealing with teaching speaking. In his perception, to teach speaking can be defined as to teach 

the students to:  

- Produce the English speech sound and sound patterns  

- Use words and sentences stress, intonation patterns, and the rhythm of the second language  

- Select the appropriate words and sentences according to the proper social setting, audience, 

situation and subject matter 

 - Organize their thoughts in a meaningful and logical sequence 

 - Use language as a mean of expressing values and judgments  
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- Use the language quickly and confidently with few unnatural pauses, which is called as  

fluency.  

To help the students in developing communicative efficiency in speaking, teachers can use a 

balanced activities approach which combines language input, structured output, and 

communicative output (Richard, p. 2008). First, Language input comes in the form of teacher 

talk, listening activities, reading passages, and the language in which the students hear and read 

outside the class. It gives learners the material they need to begin producing language 

themselves. Language input may be content oriented or form oriented. Second, structured output 

focuses on correct form. In structured output, students may have options for responses, but all of 

the options require them to use the specific form or structure that the teacher has just introduced. 

Structured output is designed to make learners comfortable producing specific language items 

recently introduced, sometimes in combination with previously learned items. Instructors often 

use structured output exercises as a transition between the presentation stage and the practice 

stage of a lesson plan. Textbook exercises also often make good structured output practice 

activities. Third, communicative output, the learners' main purpose is to complete a task, such as 

obtaining information, developing a travel plan, or creating a video. To complete the task, they 

may use the language that the instructor has just presented, but they also may draw on any other 

vocabulary, grammar, and communication strategies that they know. In communicative output 

activities, the criterion of success is whether the learner gets the message across. Accuracy is not 

a consideration unless the lack of it interferes with the message. 

2.5. Approaches to Teaching Speaking  

Students learn to speak by speaking (Rivers, 1981). However, the teaching of oral language skills 

was traditional considered most difficulty; because in the past, written language was given 

more attention than speaking. Besides, speaking a language is different for foreign language 

learners because effective oral communication requires the ability to use the language 

appropriately in social interactions (shumin1997).  

Most scholars, for example Brown and Yule(1981) believe that spoken language production, 

learning to talk in the foreign language, for the teacher to help students with practical problems 

and the teaching of the speaking skill is more demanding. Bygate (1987) also consider that 
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one of the main problems in foreign language teaching is to make learners be able to use 

the language. Regardless of these problems of teaching speaking skills, recent studies suggest 

that teachers can help students in developing their speaking skills. Firstly, English teacher 

should know that speaking is an interactive process requiring much effort and practice on the 

part of the learners. Supporting this view, Klippel(1984:5) says, ‗‘learning is more effective if 

the learners are actively involved in the process.‘‘ Secondly, English teachers need to know 

how to select and design appropriate and authentic language learning materials and activities in 

consonance with the age, interest level, and language of the learners.  

As teachers face some problems in motivating learners to speak in the target language, the 

activities in the classroom should be aimed at maximizing individual language use. In other 

words, to help students achieve some kind of communicative skill in the foreign language, real 

communicative situations have to be created (Klippel, 1984). It is generally agreed that small-

group interaction allows more talk for each of the students and greater variety of talk. It should 

be known that taking short turns are generally easier than long turns. The teacher should 

support and develop the students‘ ability to use language communicatively over a range of 

situations (Brown and Yule1983). 

2.6 Instructional materials used in the teaching of speaking skills 

In today‘s technologically advanced society, language resources have become the main part  for 

effective classroom interaction to take place. Instructional resources thus ought to be varied over 

time to cater for varying teaching and learning contexts and learners‘ needs. Research has shown, 

students who have an exposure to variety of instructional materials like charts, tape recorder, 

radio, television programs and pictures develop their speaking proficiency easily than those least 

exposed to teaching and learning resources. Onyejemezi (1998) learning becomes effective when 

learners are wholly involved in the instructional process through the use of variety of resources 

because they stimulate and motivate the teaching and learning process and provide learners with 

the opportunity to observe touch, manipulate things and interact freely. Onyejemezi 

(1998)further adds that when instructional resources are properly used, in good supply, rich in 

variety and range, they emphasize the spoken message, capture students‟ attention and enable 

them to freely interact in the physical and social environments. 
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For any instructional process to be accomplished, teaching and learning aids need to be adequate 

and properly utilized. According to Ibe-Bassey (1991), an instructional material serves as a tool 

of communication. He further adds that utilization of these resources in teaching is the function 

of the teacher who should plan for their presentation in order to make the material meaningful 

during lesson presentation. However, the instructional materials in teaching are in many cases 

few in schools and or sometimes totally lacking, thus rendering teachers‟ efforts unproductive 

(Ibe-Bassey,1991). 

This brings us to the point of concern of the current study which was whether instructional 

materials in teaching are available and well utilized in schools for acquisition of speaking skills 

in English to be achieved. This uncertainty is provoking doubt on the type of learners we have 

and their future as English speakers. 

a) Availability of instructional materials in teaching English 

When teaching English, if instructional materials  availed to the classroom motivates learning 

and heightens efficacy in the act of imparting knowledge and skills. In a study done in Nigeria, 

unavailability of these materials in teaching was found to hamper the achievement of educational 

objectives (Agupusi, 2003). Agupusi in the same vein requested concerned parties to collectively 

avail them to ensure learning takes place. This situation has resulted into inadequacy of physical 

and material resources in the instructional processes. This was found to be a true case as most 

parents could barely support and implement the cost of sharing education policy in schools. On 

the other hand, Bright (1970) observed that reading helps learners improve their speaking skills. 

As a result, teachers of English ought to encourage learners to do extensive reading which 

though due to insufficiency of reading materials might be impossible. The current study thus 

intends to find out if the instructional resources used to teaching speaking skills in English are 

available and their contribution to acquisition of those skills in English. 

b) Adequacy, accessibility and utilization of instructional resources 

Successful teaching will only be realized if instructional materials are availed adequately for use 

in the classroom (Igwe, 2014). Mutai (2006) in his study observed that academic success largely 

depends on the correct use of the instructional materials. On the same note, Kitheka (2005) 
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carried out a study in Mbeere south, Embu county on factors contributing to students‟ poor 

performance in KCSE. Findings from the study indicatedthat at times schools with enough 

instructional resources may not at all times utilize them efficiently. This scenario eventually 

leads to students‟ poor performance in examinations. 

On the same disposition, in 2005 KCSE examination results published in the Daily 

Nation and the Standard newspapers of March 2 2006 Munyori (2006), noted that some national 

schools were a national shame. The remark was attributed to the poorperformance of three 

national secondary schools that tailed that year in KCSE exam despite having variety of 

instructional resources. In the same disposition Okeke (2005)affirms that lack of these materials 

in the instructional process deters the whole process of teaching and learning. However, Kitheka 

(2005) contends that some schools may have few instructional materials but use them efficiently 

hence enhancing learning and attainment of educational goals and objectives. Kitheka (2005) in 

his study observed that availability of instructional resources in schools is one factor that affects 

academic performance of students. The author further adds that inadequacy of these materials 

could lead to poor performance in schools. Okeke (2005) argues further that the teacher who uses 

these materials ought to have the knowledge on how to manipulate and operate the available aids 

and therefore needs to have the knowledge in the instructional resources to ensure they are 

effectively used. Some of these instructional resources include: 

      2.6.1 Resource center 

This includes instructional resources like: a language lab, a library and a variety of audio-visual 

materials. Communication is vital in oral communication lessons in general. Krashen and Terrell 

(1988) argue against language teachers who use teaching methods which hardly engage students 

in real communication. This implies that teachers incommunicative classrooms ought to talk less 

but listen more while students do most of the talking because the teacher already knows more 

English than students. Doff (1988) claims that language teachers should teach using examples 

and repetition in addition to explanations to enable students acquire enough meaningful English 

vocabulary for use in various situations. 

Teaching aids too are very helpful in language teaching in promoting perception, understanding 
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reinforcing the verbal message, help in memorizing what has been learnt, act as motivation and 

stimulates students‟ interest towards the learning through students‘ use of the five senses to 

appropriately learn. These teaching aids include wall charts, weather charts, and maps of a local 

area or picture cards which can be displayed by the teacher on the chalk board or wall for 

students‟ viewing (Doff, 1988). Krashen (1985) contends that teaching aids enable the teacher 

understand how much the learners have developed their communicative ability by looking at the 

use of fillers and hesitation. In addition, use of audios like radio and cassette recorders can help 

students develop their pronunciation and articulation of words through imitation of the models in 

the radio and also replaying the recorded sounds. Also learners can improve on their verbal 

communicative ability by trying to describe their personal profiles which will need them to look 

for the right words to use in English corners for speaking hence fluency. 

      2.6.2 Language Games 

Language is a very important tool for communication as it enables one to express himself/herself 

well in order to be understood by other people. These games are one of the modern invented 

teaching aids that have been developed in the teaching of speaking skills in English to boost 

students‘ confidence and socialization aspects. It is therefore the duty of the teacher to vary these 

games to suit learners‟ needs in an instructional discourse. For instance, a teacher can use the 

class register, pick out few student names and ask meaningful English language questions for the 

students to respond. If this activity is repeatedly done, it can improve students‘ use of the spoken 

English (Doff, 1988). 

      2.6.3 Language laboratory 

A language laboratory is one of the modern facilities that has been devised to assist in the 

teaching of languages and in remedial classes. It constitutes a variety of audio-visual teaching 

aids and English speaking models that can help learners build their self-confidence when 

speaking English language, through oral practice and the feedback received from the English 

speaking models. The lab also exposes students to native speakers of English who model and 

teach students how to speak correct English through correct pronunciation of English words ( 

Nina, 2013). Due to the immediate feedback native speakers provide, students who are learning a 
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second language with no wide access to native speakers of English are likely to experience 

slower acquisition of the spoken English because they will be slow in oral aspects of acquisition 

than those extensively exposed. The current study will involve finding out if there are language 

labs in the schools for effective teaching and learning of speaking skills. 

      2.6.4. Newspapers in the teaching of English 

Newspapers are one of the instructional resources used in the teaching of English language skills. 

Teachers of English can use newspaper materials to successfully prepare an activity like writing 

a letter to the editor, selecting a given material like the column for book reviews and also in task 

designing like description of a cartoon on a given page. So, the teacher should use the newspaper 

activities, very carefully because when effectively used in the teaching of English, newspapers 

motivate learners‘ reading and speaking skills. The present study will therefore investigate if 

newspaper resources are available in the English departments for use in the classroom. 

2.7. Activities to Promote Speaking  

To improve and develop the speaking ability of students and to make them use the speech  

pattern of the language they learn, activities must be selected carefully .Besides this, students 

should be encouraged to go under intensive oral exercises that are basically designed for 

communication purposes, such activities give students both confidence and motivation for oral 

practice. This is true not only for classroom exercises but also for use of the language outside 

classroom (Bygate, 1987).  

Regarding speaking activities in language classroom, Gower, phillips and Walters (1995:102) 

illustrate the reasons why speaking activities are designed as follows:  

Communicative tasks are designed so that students have a reason or a purpose forspeaking: 

they are bridging an information or opinion gap; they are asking for giving real 

information or finding out about the opinions of their follow students. Not only are these 

activities motivating in the classroom, but they offer a challenge which mirrors real life 

interactions. Gower, Phillips and Walters continuing their discussion on speaking activity 

elaborating how it should be implemented as follows:  
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Speaking activities need to be very carefully structured at first, especially at lower levels, so that  

the students have few demands on them. It is often difficult for students to come up with ideas  

at the same time as having to cope with the language. They need something to speak about,  

such as picture, or purpose like performing a role play from the context of a reading text. As  

they become used to doing controlled and guided activities students become surer of  

themselves and more adventurous so that free activities can be attempted (ibid).  

Heaten(1990:11) also adds that students must be given reason for speaking the language as 

they make use of it in exchanging information and such reasons come from how will activities 

are selected and designed.  

     2.7.1. Kinds of Speaking Activities  

Different scholars suggest many communicative activities that can help learners use the  

language in communication. Among these, some of the most widely used ones are discussed  

below.  

           2.7.1.1. Free Language Activities  

Free language activities are activities in which there is control on the part of the teacher that is to 

let the students work and do any activities on their own freely in the classroom. This 

approach gives all the students an opportunity to talk while working out the activities. 

Information gap activity is one of a good example of such a type of activity. Byrne (1987:106) 

describe them as ‗‘activities in which students are given different bits of information,‘‘ he 

continues, ‗‘ by sharing these bits of information a learner can complete a task.‘‘ In much real 

life communication it is integrated with classroom activities.  

During such activities, the students have a chance in what to say. The teacher should avoid  

unnecessary correction and does not interview in pair or group work. Of course, he may do to  

give feedback or to make gentle correction obliquely rather than directly, so that the learners  

perceiver their mistakes for themselves.  

In relation to this, Byrne (1987:7) says, ―Students must be allowed to feel free, otherwise they 
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won‘t say, which is the purpose of the fluency work.‘‘ Activities such as sequencing a series of 

pictures and jumbled sentences fall in to this category.  

        2.7.1.2. Dialogues  

Dialogues refer to conversation held by two people . It is a way of presenting something 

with relevant samples of spoken language. Dialogue seems to be best suited for practicing 

spoken language for a number of reasons. Some of the reasons are listed and stated by Byrne 

(1987) as follows: 

         1.They present the spoken language directly in situation in which it is most commonly 

used.  

          2. They permit and encourage practices in the language.  

          3.They create active participation in the lesson.  

      2.7.1.3. Problem solving  

Problem solving is ‗‘ an instructional technique‘‘ where teacher and learners attempt in a 

conscious, planned and purposeful effort to arrive at some solution. Learning; through problem 

solving focuses on activities that are relevant and useful to the life of the learner than just 

learning by memorizing facts that may have no connection with the learners‘ life. According to 

(Lue, 2000:85), problem based learning is deived from the ‗convection‘ that the learner ‗‘is an 

active and creative individual with the will and ability‘‘ to seek knowledge and self-

development. In working with a problem, students can formulate hypothesis, gather relevant 

data, and organize the data to arrive at a conclusion.  

      2.7.1.4. Discussions  

Discussion is perhaps the most natural and effect ways for learners to practice talking freely. 

Discussions with comprehensive inputs provide opportunity for students to activate the 

language knowledge they have acquired.  

Discussion can be used by organizing and assigning pair work and small group work in the class. 

Group work seems to be extremely attractive and advantageous ideals than others for a 
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number of reasons. In relation to this Harmer (1983:207) says: ‗‘it increases the amount of 

students talking time and give opportunities for the students to use the language and to 

communicate with each other.‘  

In can greatly increase the amount of active speaking and listening in the classroom. The more 

students can assist each other, the more independent and self-reliant they are and priorities are 

given on developing students confidence in speaking at all (Widowson, 1990).  

       2.7.1.5. Group work  

Group work is ‗‘ part of collaborative strategies‘‘ of teaching learning (kyriacou, 1998:77). It is 

one of the best ways of encouraging active participation of learning English spoken class by 

arranging the learners‘ work together in group. It can take many forms involving pairs of 

students working together; up to ten learners together or it can involve students who work 

individually and come together in group to compare and discuss the result of their group. If 

necessary, random, gender, interest and ability groups can be formed.  

This strategy involves students discussing issues with many of their follow classmates in turn.  

Beforehand, prepare discussion questions. In class, groups are arranged in a large circle or  

square formation. Give students a question and suggest that each person take a turn 

answering. Now introduce a new, slightly more difficult question. These groups involve 

students engaging in short, informal discussion, often in responses to a particular sentence  

starter or question. At a transitional moment in the class, have students turn to 1-3 neighbors to 

discuss any difficulties in understanding, answers with are prepared question, define or give 

examples  of  key  concepts,  or  speculate  on  what  will  happen  next  in  the  class 

(Silberman,1996:140).  

      2.7.1.6. Games  

Games are form of play governed by certain rules or conventions. Games are play activities in  

which entertain and at the same time teach the use of spoken language teaching. Also games  

are appropriate and useful to any age, items for foreign language learners must be selected and  

graded. There is no clear cut demarcation between communicative game and other language  
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games. But there is some what some difference between native and foreign, child and adult  

games.  

Lee (1979)also say that games are enjoyable. By enjoyable he means games decrease burden  

and make learners ready to listen to language lessons. In addition to, games must be  

meaningful, and all above the classroom situation and organization must suit them. Games can  

be used to provide learners with opportunities to use language rather than simply practice it.  

According to Bygate (1987:78) tasks such as ―describe and arrange, describe and draw, find the 

differences, complete it, ask the right questions, who am I, questions games and the like are 

instances of communicative game tasks.  

      2.7.1 .7. Simulation  

Simulation has been defined as an actively where the learners discuss a problem with in a  

define setting (Byrne, 1987:125). Simulation is parallel and structural set situations performed  

in class and reflecting real life (Dougill, 1987: 20). In other words, they are actual and free  

language norms or convections of real life. In the classroom, simulations have a number of  

advantages for teaching the spoken language. Some of the merits according to Dougill, are the  

following:  

1.Simulations are most important for motivation.  

2.Simulations are helpful for students to get to know one another.  

3.Simulations help students to get rid of their shyness and provide teachers with 

opportunities to know their students to monitor assessor appreciate.  

 

      2.7.1.8. Peer - teaching  

Peer- teaching is a participatory, active and democratic strategy integrated in to the students‘  

own experience; that results in deep learning. Peer-teaching involves occasionally use of  

students in the class who have experiences because of their good background in particular  

area. ―Peer-teaching is also an appropriate strategy to be applied in teacher training program.‖  
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it can solve the problem of large class size and it may release teacher educators‘ time for  

personal research or for producing resource based learning materials (Bennet et al, 1996: 86).  

In order to peer- teach, the teacher needs to identify what the learners already know and what 

might cause problems. Also course books often provide this information in peer-teaching 

approaching; many teachers take time when planning to identify problem areas. The learners are 

going to participate a short discussion on the issues. Before practicing, they discussed key points 

with their partner about their class activities.  

       2.7.1.9. Role play  

Role plays are drama like classroom activities in which students interact either as themselves in 

imaginary situations or as other people in imaginary situations (Byrne, 1987: 115). Role plays 

help students to develop their speaking ability one takes the role he/she is going to play. 

Besides he/she will have the confidence to speak in front of an audience.  

In order for role plays to be fully effective, the traditional classroom patterns must be changed  

and the new approach should be practiced in the classroom properly. Students must be free to  

play the role as they see them property. In other words the teachers control in role plays  

activities is very limited. According to Dongil, the main benefit of a role play is that it enables a  

fellow of language in which might otherwise be different or impossible to be produced. Such  

activities help to recreate the language used in different situation and allow students to  

practice for and proactive the language they probably use outside the classroom.  

2.8. Oral language Acquisition and learning 

The use of English as a second language (ESL) or foreign language (EFL) in oral 

communication is, without a doubt, one of the most common but highly complex activities 

necessary to be considered when teaching the English language especially because we ―live 

at a time where the ability to speak English fluently has become a must, especially who want to 

advance in certain fields of human endeavor‖(Al-Sibai,2004, p.3).  

The focus of teaching speaking, of course, is to improve the oral production of the students.  

Therefore, language teaching activities in the classroom should aim at maximising individual 
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language use (Haozhang, 1997). In the past, oral communication instruction was neglected 

because of the misconception that oral communication competence develops naturally over  

time and that the cognitive skills involved  in  writing  automatically transfer to analogous  

oral communication skills(Chaney,1998).  

However, Ur (1996) considered speaking as the most important skill among four skills 

(listening, speaking, reading, and writing) because people who know a language are referred to 

as speakers of that language. This indicates that using a language is more important than just 

knowing about it because ―there   is   no   point   knowing   a   lot   about   language   if   you   

can‘t   use   it‖ (Scrivener,2005,p.146).  

        2.8.1. Oral Language Acquisition  

Oral language acquisition is a natural process for children. It occurs almost without effort. The 

ability to speak grows with age, but it does not mean that such growth will automatically lead 

to perfection. To speak in more effective ways requires particular attention and constant 

practice (Zhang et al., 1995). Speaking fluency appears to develop with increased exposure to 

second language(L2) input (Al-Sibai, 2004). Input refers to the language data which the 

learner is exposed to (Zhang, 2009).  

Although it is widely re cognised that input is very essential for language acquisition, it is not 

sufficient if not followed by interaction and output (the language a learner produces)because 

the processing of comprehension is different from the processing of production, and the ability 

to understand the meaning conveyed by sentences differs from the ability to use a linguistic 

system to express meaning. When input is negotiated and learners produce output in 

interaction, they selectively ―take in‖ portions of comprehensible input and choose a correct 

linguistic form to express themselves. This process makes it possible for the learners to 

internalize what they have learned and experienced (Swain, 1985, as cited in Zhang, 2009).  

    2.8.2. Oral Language Learning  

For language learning to take place, there are four conditions that should exist, and they are 

the exposure, opportunities to use the language, motivation, and instruction.―Learners need 

chances to say what they think or feel and to experiment in a supportive atmosphere using 
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language they have heard or seen without feeling threatened‖ (Willis,1996, p.7). A fact that is 

highlighted by second language research is that progress does not occur when people make a 

conscious effort to learn. Progress occurs as a result of spontaneous, subconscious 

mechanisms, which are activated when learners are involved in communication with the 

second language. The subconscious element demands a new range of activities, where 

learners are focused not on the language itself but on the communication of meaning 

(Littlewood, 1984). Harmer (1982) also argued that in a communicative task, the students‘ 

attention should be focused on the content of what they are saying, rather than the form. They 

should use a wide variety of language.  

According to Ellis (2003), this can be done by involving learners in performing two types of 

communicative tasks: focused communicative tasks and unfocused communicative tasks. Both 

of these tasks seek to engage learners in using language pragmatically rather than 

displaying language. They seek to develop language proficiency through 

communication.Through communication learners can integrate separate structures into a 

creative system for expressing meaning‖ (Little wood, 1984,p.91).  

2.9. The Teachers’ Role  

In order for the teacher to explore better possibilities for his own teaching from communicative  

approach he/she is expected to adopt varied appropriate roles for managing variety of  

classroom activities. For example, while planning accession, the teacher should be able to act in  

accordance with what objectives each activity does entail. Accuracy and fluency activities for  

example determine two distinct teacher‘s roles. According to Harmmer (1991) in some  

activities that require more of the teacher‘s activity like accurate production, the teacher  

should be able to act as controller, where as in communicative tasks that demand learner‘s  

group or pair interaction, the teacher should art as facilitator by not intervening frequently.  

She/he should instead allow students more opportunity to use the language at their disposal. In  

other words, the teacher should be clear of his tasks where he must not act as controller in both 

cases. 
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To this effect, the teacher should always be committed in terms of securing such as interactive  

classroom by way of acting less dominantly. To this effect (Rivers, 1987:9) says ―teacher  

directed and dominated classrooms cannot by their nature be interactive classrooms, and this is 

what language teachers need to learn. Interaction can be two ways, three ways, or four ways but 

never one way.‖  

Thus, giving the learners a different role (such as greater initiative in the classroom) requires  

the teachers to adopt a different role. To this end, according to Breen and Candlin (1980) as  

cited Nunan (1989:87), the teacher has three main roles in the communicative classroom. The 

first is to act as a ―facilitator‖ of the communicative process,‖ the second is to act as 

―participant‖ and the third is to act as ―observer and learner‖ (ibid). In general terms, according 

to Larsen-freeman (1986), Little Wood, (1981); Harmer (1991) in communicative oriented 

classroom, the teacher should act as ‗counselor‘, ‗facilitator‘, organizer, participant, prompter, 

resource, etc. instead of being an actor of the stage. In general, it can be seen that in oral 

communicative classroom the teacher in most cases possess the role of facilitator rather than 

controller.  

According to Harmer (2007; 107) a teacher is like ―a gardener, because he/she plants the seeds 

and watches them grow‖. Students are the field and the seed is seen as the knowledge planted by 

educators. As a gardener takes very good care of the roses, flowers, waters them when 

necessary, the teacher also plays different roles in the lives of the students not only by 

planting knowledge in them but also acting as a model in the classroom and outside it with their 

personal lives. According to Vilar (2003), teachers have two primary functions in education: 

the managerial and the instructional functions. The latter refers to the conditions that teachers 

create for learning to take place and the other is the knowledge that the teachers impart in the 

classrooms. Teachers should carry out these functions simultaneously for efficient language 

instruction because they cannot be separated.  

 

In ELT classes teachers are expected to teach effectively, to guide students and to keep 

order in the classroom. However, the most crucial role teachers are expected to play is providing 

and maintaining a good quality of education (Leu, 2005). In order to achieve this quality, 

teachers should be encouraged to use their energy, knowledge along with motivation. Thus, 
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teachers should play various roles according to the skills and needs of the learners. The roles 

teachers play in ELT field are mostly of an assessor, organizer, facilitator, prompter, 

motivator, participant, monitor, model, etc. 

 

A good teacher is the one who assesses their students speaking skill by means of both 

observations and quizzes or exams designed to evaluate oral proficiency of the learners. 

However, in most language instruction courses, assessment of the students‘ speaking skill is 

usually ignored. For perfecting students‘ speaking skill the teachers have the role of an 

assessor (R M. Harden & J. Crosby, 2000). Organizer is one of the most important roles of 

teachers during speaking activities. This is more than just explaining or doing some oral 

exercises. Teacher should know what kind of activity to use at first or what to do after that. 

This role includes different aspects of teaching contexts. For example: what kind of 

method and materials the students need, how to organize an activity and how long to should 

last or to have alternative activities if something goes wrong with the current activity. 

 

According to Harmer (2001:275-6) there are three important roles that teachers can play if they 

want to get their learners to speak fluently. One of them is the prompter. It is when students are 

not sure about how to do a task, teachers often play the role as a prompter. During the 

speaking tasks, learners might demonstrate a kind of struggling when they try to express 

themselves. In this case, the teacher usually gives hints, suggests phrases or vocabulary. 

However, the teacher should be careful when he/she gives prompts to students during oral 

tasks because the primary purpose of prompting is to give the right amount of motivation and 

encouragement. We should not ―take the initiative away from the students‖ (Harmer, 2007: 109). 

One more role is that of the participant. This is when teachers participate in discussions not as 

teachers but as peers of L2 learners.  

 

The teacher usually assigns students to perform a speaking activity and from time to time 

intervenes to give feedback or corrects mistakes only when necessary. This role enables teachers 

to understand difficulties learners face during speaking activities. When giving any task to the 

students, the teachers can actually do the task themselves so that they can anticipate the 
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difficulties that the students might encounter and better equip them with the strategies for that 

task. As a participant, the teacher can also make sure that students participate and are involved in 

the task. On the other hand, he/she shouldn‘t dominate the discussion. The next role according 

to Harmer is a ―feedback provider‖. This is when teachers give feedback after the oral activity.  

 

Teachers should be very careful when they give feedback since over-correction might hinder 

students‘ motivation to talk. But encouraging responses may drive students to carry out the oral 

tasks with self-confidence which will in turn improve their speaking ability. Educating is just 

one of the various things, and as a teacher one has to perform all these various things for 

educating the pupils. A teacher is the individual in the classroom who has the proficiency, tools 

and information necessary to edify young students. 

In this fast growing world, there are abundant changes in teaching approaches along with the 

learning strategies. Besides Parents, Teacher‘s play a very crucial role in developing a child‘s 

interest towards a subject or the language. Teacher should thus become a learner by thinking 

about the situation by understanding it through different point of view, before teaching students 

and by making them relevant in everyday circumstances. 

 

Teacher plays diverse roles in English Language Teaching (ELT). Some of the roles where a 

teacher performs when dealing the students are as follows - learner, facilitator, assessor, manager 

and evaluator. By performing various roles, she becomes an ideal guide in shaping their future 

 

       2.9.1. Teacher as a learner 

Teaching and Learning is a continuous process and wherein strategies may differ with the 

moving generations. Though we find many changes in the education system, but the role of a 

teacher will remain the same but with slight changes. The teacher‘s job is to convince the 

student that education fulfills the need and learning in the classroom. A Teacher has to think 

from the learners‘ perspective before she plans to interact with the students. When a teacher 

plans with the learners‘ perspective and starts teaching, students can receive the information 

without any hesitation in grasping the things.  
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        2.9.2. Teacher as a facilitator  

It is very significant that students should sense that their teachers concern about them and thus 

teacher should become the best facilitator to the students in all the aspects. As a facilitator she 

has to direct and support students in learning for themselves as a self-explorer. Teachers should 

develop best learning environment which reflects the students‘ life in societal, intellectual and 

linguistic occurrences. As a facilitator a teacher should lay a strong foundation for their personal 

growth.  

 

        2.9.3. Teacher as an assessor  

 

As a Teacher, assessing is one of the important tools for extracting students‘ knowledge by 

giving continuous feedback. Teacher‘s role is not complete just by teaching a lesson. Assessing 

is the effective tool for making students learning perfect. A Teacher before assessing a student 

has to first assess their own conclusions, as to what extent a student will be benefitted with their 

correct assessment. These assessments can be carried out through verbal feedback, conducting 

quizzes, by giving some tasks etc. An assessment makes a teacher to plan for her future teaching 

techniques and in guiding them to master their language. 

 

     2.9.4. Teacher as a manager 

 Teacher‘s role as a manger is a very significant and imperative role in managing a class. A 

Teacher has to plan well in advance regarding handling the classes within the stipulated time, 

covering academics as well as interpersonal skills with various teaching techniques which is 

obviously a path to practical approach. An experienced teacher can manage the timings 

according to their own experience. Perfect classroom management by a teacher using the major 

mechanisms will lead to success of teaching-learning methods.  

 

2.10. Students participation in speaking instruction 

Teachers are not the only factor for the success speech training in particular and education in 

general. Students are also primarily concerned with the achievement of their success. Bygate ( 

1987:14) ― …part of the success or failures of foreign language can be attributed to the way 
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learners perceive the use of language .‖ 

 

In an attempt to acquire the use and usage of language students have to be cooperative in 

accomplishing different tasks or activities, such favorable interests and attitude towards their 

subjects and to talk in the target language .Thus, in the communicative language teaching the 

learner is believed to take such an active role which may ultimately help to grow learners‘ 

independence from the teacher. 

 

The learners‘ role in acquiring a new language can be assessed by considering the following 

learner‘s role suggested by Richards and Rodgers (1986). These are  

 The degree of control learners have over the context of learning  

 The patterns of learners grouping adopted. 

 The degree to which learners influence the learning of others and the views of the learners as 

processor , performer , initiator , problem solver (p.23) 

 

Similarly, with in the above context writers like Breen and Candling (1980) cited in Richards and 

Rodger (1986) have defined possible roles that meet the demands of CLT in the following ways: 

The role of the learners as negotiators – between the self, the learning process and the objective 

of learning emerges from interacts with the roles of joint negotiators within the group and within 

classroom procedures and activities which the group under takes. The implication for the learners 

is that he should contribute as much as he gains, and there by learn in an independent way 

(1980:110). 

 

As a whole ,Nunan (1989) also depicts a summary of a wide variety of learners roles which are 

possible in the communicative classroom. These are: 

 The learner is an integration negotiator and who is cape able of giving as well as taking 

 The learners are involved in a process of personal growth  

 Learners must take responsibility for their own learning, developing autonomy and skills in 

learning how to learn ( Nunan , 1989:) 
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2.11. The Role of Students’ in Learning Speaking Skills  

In addition to the teacher‘s role, students play a great role in making the teaching of 

speaking skills successful. They are expected to participate in teaching-learning process in 

different ways.  

One  of  the  most  important  outcomes  of  the  movement  towards  more communicatively 

oriented language learning and teaching has been the enhancement of the role of the learner in 

the language learning process ( Wenden, 1991: xi). Cotter all and Crabbe (1999) believe that in 

formal educational contexts the most successful learners are autonomous learners  (they accept 

responsibility for their learning; they constantly reflect on what they are learning, why they are 

learning, and with what degree of success they are learning).  

Scharle and Szabo (2000) point out those autonomous learners are those who accept the idea 

that their own efforts are crucial to progress in learning language and behave accordingly. 

When doing their homework, or answering a question in class, they are not aspiring to please 

the teacher, or to get a good mark. They are simply making an effort in order to learn something. 

They are willing to cooperate with the teacher and other in the learning group for every one‘s 

benefit (Ibid).  

Hedge (2000: 76) agrees that an autonomous learner is the one who is self-motivated, the one 

who takes the initiatives, the one who has a clear idea of what he/she wants to learn and the 

one who has his/her own plan for pursuing and achieving his/her goal. She also characterized 

autonomous learners as those  who:  

• know their needs and work productively with the teacher towards the achievement of their 

objectives.  

•  learn both inside and outside the classroom.  

•  can take classroom based material and can build on it.  

•  know how to use resources independently.  

•  adjust their learning strategies when necessary to improve learning.  

•  manage and divide the time in learning properly.  
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Within the context of education, Wenden (1991) also characterized autonomous learners as those 

who are motivated to learn, good guessers, choosing material, methods and tasks, selecting the 

criteria for evaluation, taking an active approach to the task and willing to take risks (Wenden 

1991: 41-42).  

Furthermore, Dickinson (1995: 127) characterizes autonomous learners as ‗those who have 

the capacity for being active and independent in the learning process; they can identify goals; 

formulate their own goals, and can change goals to suit their own learning needs and 

interests; they are able to use learning strategies, and monitor their own learning‖. Kohonen et 

al. (2001: 36-37) insists that learners need to develop the following kinds of capacities:  

Confidence: sense of control and mastery of one‘s body, behavior and the world.  

Curiosity: desire to find out about things.  

Intentionality: capacity to work with persistence and develop a sense of competence.  

Self-control: ability to modulate and control one‘s action appropriately.  

Relatedness: ability to engage with others.  

Communication: ability to exchange idea, feelings and experiences with others developing trusts 

in others.  

Cooperation: balancing one‘s needs with those of others in group situations.  

However good a teacher may be, students will never learn a language unless they aim to learn 

outside as well as during class time. This is because language learning is too complex to learn in 

a classroom (Harmer 2001). Besides, she claims that to compensate for the limits of classroom 

time and to counter the problem of learning language, students need to develop their own 

learning strategies so that as far as possible they have to be autonomous learners. To develop 

their autonomy, teachers need to facilitate learners to increase their self-understanding and 

awareness of themselves ( Kohonen et al, 2001).  

2.12. Factors that affect the Students’ Speaking Skills  

The problems that affect students‘ English speaking may be many in numbers, but the study will 

investigate some of the problems which are supposed to answer the basic questions in  the 

study.  
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     2.12.1. Teacher factor  

Teachers have an important role to play in the success or failure of learners in acquiring the 

target language some of teacher related variable which hinder students‘ learning of English 

learning speaking skills are as follows.  

            2.12.1.1. Teachers’ Belief 

The basis for teachers‘ beliefs about teaching and learning a language is the educational and 

professional experiences. Freeman (1992) says that teachers‘ belief about a language may be 

based on their training, their teaching experience, or may go back to their own experiences as 

language learner. Thus, teachers‘ education beliefs and attitude are one of the most potential 

problems that direct their preferences for certain language learning activities Borg (1999) also 

writes that teachers‘ language education, training background as teachers influence their 

beliefs and classroom activities.  

 

Farrell (1999) as cited in Fisseha (2006) observes that for most English teachers, in Singapore, 

post experience of learning English have made them uneasy with making their choices of 

teaching grammar method. One of teachers writes like this:s  

My past experiences have preconditioned me to choose deductive method as 

my usual teaching strategy, I guess I am predisposed to choosing this method 

because of various reasons: it is easier to test, and can get immediate 

feedback (p.8):  

It is possible to draw a conclusion that such philosophy of teaching grammar is also prevailed in 

most Ethiopian English language teachers. This tendency of teaching English grammar will also 

lead to teacher dominated or teacher fronted classroom activities than student-centered 

activities, which requires learners to use skills knowledge by relating to their own ideas, needs 

feeling and experiences. Besides, the above ideas, although teachers teach the way they were 

taught, it is also true that teacher teach the way they learned best in schools. One study in 

Ethiopia context held by Girma Gezahegne (2003) indicated that teacher classroom practice 
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deviated from the communicative approach he observed that there were mismatch between what 

teachers expressed and what they actually did in their classroom practices. Most teachers 

conducted their lesson in a teacher fronted way.  

             2.12.1.2. Teachers’ thought  

Research shows that individual teachers bring to second language teaching different beliefs and 

assumptions about what constitutes effective teaching .Brindly (1984: 95) notes that when 

learners and teachers meet for the first time, they bring with them different expectations 

concerning not only the learning process in general but also concerning what will be learned in a 

particular course and how it will be learned.  

Research suggested that teachers‘ classroom practice can be determined by their basic belief and 

attitudes about the learning process Doukas,(1996). In similar vein, Rechards (1990) 

emphasize the need to examine belief a long side practice. He explains it as follows:  

…teaching activities are justified according to the objectives the teacher 

has set out to accomplish and the context he or she has set to teach. They 

also relate to the philosophy of the view of language and language learning 

that the program embodies, and the role of teachers and learners and 

instructional materials in the program. Since the assumption underlying 

methodology are not necessary shared by teachers, administrators and 

learners. It is useful exercise for all whom are involved in language program 

to clarify their assumptions… and …Exam attitudes, beliefs and practices.  

It is possible to draw from this discussion of literatures that it is important to distinguish 

theories of beliefs, i.e. belief teachers purport to espouse, and from theories in use i.e. actions 

indicating teachers‘ beliefs are practiced. Studies of self-styled communicative teachers, for 

example, have shown that they may no more create conditions for genuine communicative in 

their classroom than the other teacher (Nunan, 1987).  
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As a result of their education and training and the characteristics of the society in which they  

were brought up, many teachers believe in the authoritarian role of the teachers with the  

student as a passive receptive. In the Ethiopian context, Abdulkadir Ali (1983) in his finding 

indicated that the English classes are teacher dominated. That is, the students do not have a 

chance to use the language in different situations. English is taught just like other subjects 

where the learners have to listen to whatever the teacher says. In such a case, the introduction of 

a learner centered will be indirect conflict with teachers‘ attitudes and beliefs that hold about 

language learning. Thus, teachers‘ beliefs towards language teaching and learning are 

indispensible elements for the implementation of communicative activities.  

            2.12. 1.3. Teachers’ Proficiency  

Most of the world‘s English teachers are not native speakers of English, and it is not necessary to 

have a native like command of a language in order to teach it well (canagaraja, 1999). Some of 

the best language classes I have observed have been taught by teachers for who English was a 

foreign or second language. Conversely some of the worst classes I have observed have been 

taught by native speakers. So the issue is, how much of a language does not need to know to be 

able to teach it effectively, and how does proficiency in a language interact with other aspect of 

teaching (Bailey, 2006; kamhi-Stein, 2009)? Thus, to answer this question we need to start by 

considering the language specific the competencies that a language teacher needs in order to 

teach effectively.  

 

Mastery of teaching skills and the specialized thinking skills expert teachers make use of are 

essential aspects of teacher development. But teacher learning also involves developing a 

deeper understanding of what teaching is, of developing ideas, concepts, theories, and 

principles based in our experience of teaching (Borg, 2006).  

In addition, Callahna et al (1988: 54) suggested that, teachers are likely to be tempted to talk too 

much. To do so, they need to have good command of the language of instruction.  

Generally, lack of language proficiency of teacher is among the major importents to student‘s 

educational progress in secondary schools of the country in general and study area in 

particular.  
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          2.12.1.4. Classroom speaking activities Vs Real life communication 

needs 

It would seem that in some EFL classes, students practice the target language for the purpose of 

learning about the language. Put another way, they are made to learn the language for the sake of 

its knowledge, in the expense of real communicative purposes.  

Consequently, the students get fewer chances to practice how to communicate their own ideas or 

intentions appropriately in the real life situations. Supporting this idea Hedge(2ooo: 44-45) has 

stated this point as follows:  

To be able to use the target language effectively in the real world, students need plenty of 

opportunity to practice language in situations that encourage them to communicate their 

needs, ideas and opinions.  

Where possible, language practice should resemble real life communication with genuine 

exchange of information and opinions. In view of this, Byrne (1986:2) has pointed out:  

… All the same no real learning should be assumed to have taken place 

until the students are able to use the language for themselves, and unless 

opportunities are available for them to do this in and outside the 

classroom; provision must be made as part of the lesson.  

Accordingly, students ought to be provided with enough oral interaction work that can easily 

help them to use English appropriately in the actual life situation. Thus, the basic message is 

that classroom oral interaction should be integral unit of the real life communication. It ought to 

be provided in such a way as to motivate the students to be able to use English inside as well as 

outside the class in varied life situation.  

            2.12.1.5. Teaching Methodology  

The methods by which students are taught have some effect on their learning. The traditional 

approaches to language teaching were primarily depending on the structure of the language. It 

didn‘t consider the functions of language for communication purpose. The goals of learners in 
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such instruction are often to pass an examination rather than to use the language for daily 

communication. In explaining this Atkins et al (1995:150) states that:  

The traditional approach implies teacher dominated class were “say this but don’t say 

that” kind of instruction dominates. One of the responsibilities for the teacher is 

therefore believed to be correct students’ errors and provide explanations of correct 

grammar rules and word meanings. The tasks of the students are seen to be to receive 

knowledge transmitted by the teacher, memorize and reproduce. It is inevitable that in 

such situation many students will feel-reluctant to participate because of fear of making 

mistakes and being laughed at by peers.”  

From the information stated above, it seems that most of the teachers in secondary schools are 

said to use the traditional method of language teaching. This in turn becomes one of the factors 

that contributed to the failure of students in using the language for communication. With 

regard to the methods of language teaching in the past, Atkins et al (1995:203)  further 

indicate that , ―one experience Ethiopia, shows that an exclusively grammar based approach to 

teaching does not guarantee that students develop high levels of accuracy and linguistic 

knowledge. In fact it is, often very difficult to determine what such learners know about the 

target language, as the classroom emphasis on accuracy usually results in students who are 

inhabited and will not take chances in using their knowledge for communication.‖  

          2.12.1.6. Error Treatment  

As expressed by Little Wood (1984), ―Errors have traditional been regarded as signs of failure 

on the part of both teacher and the learner. Because of this, making errors has led to a sense of 

demoralization. Now, however, as Little Wood further states are realize more clearly that they 

represent the normal stages the development of communicative skills‘ (1984:85).  

The teacher should develop positive attitude to learners‘ error by accepting their options the  

classroom participation and encourage them to learn from their errors other than creating an  

interruption due to correction (Byrne: 1987). Correction should be systematic, indirect, and 

friendly at all level of speaking practices so that they will develop interest and confidence.  

The way, in which teachers correct their students, when they do fluency activities will have a 
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significant effect on how well they perform at the time of correction, and in their future 

(Harmer, 2002). As Harmer‘s view, tolerance of errors in fluency activity will be greater than it 

is during controlled sessions.  

           2.12.1.7. Teachers’ Language Testing System  

Teaching language and testing language cannot be viewed in isolation. They are the two 

components of the whole teaching and learning process. In support of this idea, Heaton (1988) 

notes ―It is virtually impossible to work in easier field without constantly concerned the other.‖ 

Likewise, Venkatswaran (1995), states that students and teachers gain much information from 

test.  

For teacher, tests offer lots of information. Good tests help teachers in that they answer an 

important question. ―Have I been effective in my teaching?‖ this question leads the teacher to 

diagnose his /her efforts made to teaching as well as help to answer questions below whose 

answers contribute much to the effectiveness of teaching-learning process.  

 Are my lessons on the right level?  

 Am I teaching some skills effectively?  

  What areas do we need to work on? 

 Which area needs reviewing? Etc 

Madson (1983) also states that tests back up students in learning language. He put his ideas as 

follows:  

A properly made English test can help create positive attitudes towards  

instruction by giving students a sense of accomplishment a feeling that the  

teachers evaluation of them matches to what he has taught them … test  

also help students learn the language by requiring them to study hard,  

emphasizing course objectives and showing them where they need to  

improve.  

In a more comprehensive manner, institute for curriculum development and research (ICDR) 

(1999) describes benefits of testing to the teaching as follows:  
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 Improve learning and instruction.  

 Motivate learners to learn more as they discover their progress.  

 Identify learning difficulties that give learners opportunities to show the progress 

toward objectives and  

 Help teachers to determine the effectiveness of their teaching aids, methods, 

 techniques and learning materials.  

As a whole, it is likely to understand that sets of aright quality and standard that support 

teaching-learning process. They make students develop a sense of achievement which by its 

turn motivate its students for learning. In addition, they encourage students to play their own 

strategies for better performance. For teacher, similarly, tests are mirrors to show weak and 

strong sides in actual instruction. They provide a kind of information that helps teachers follow 

the right track of teaching.  

   2.12.2. Students’ factor 

        2.12.2.1. Background of the Students’  

 

Most of the Ethiopian students live in rural areas, that the living area has its own negative impact 

in applying the actual role of student in speaking activities. Language acquisition starts from 

living area and interaction or practice between individuals. According to John Atikns (1995), 

English is a more difficult language for rural children to learn than for those children living in 

urban areas. This is shortage of books and other reading materials in English, availability of 

fewer models of good English and lack of practice opportunities with peers and other community 

affect the development of students speaking skill. Due to this, they cannot express their ideas and 

opinions appropriately.  

     2.12.2 .2. Poor Background Speaking Experience  

Student failure to participate during oral activities could be the result of their poor  

background speaking practice. That is it would seem that many students learn English  

through traditional methods, in which they usually listen to the teacher who often covers  
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the majority of classroom talks. Moreover, it could appear that less focus is given to  

speaking skill as compared to the weight given to mastery of language knowledge. Thus,  

some students might performance less in their oral production, perhaps, because they may not 

get sufficient opportunity to practice extended oral interaction, or perhaps, because  

text books may not give more genuine speaking activities with adequate time or perhaps,  

because teachers‘ teaching techniques or strategies of dealing with oral activities may not  

generate students active participation. Consequently, the students‘ oral proficiency is  

limited (Bygate, 1987).  

In view of the above, Alemu (2004), indicates that students who came to secondary school from 

different elementary school have got low language experience, and so, they may not be active in 

speaking. If students lack previous speaking experience, they may not dare to speak English in 

front of their peers (Bygate, 1987).  

         2.12.2.3. Their Beliefs about Language Learning  

As a result of their previous education experience language learners bring to classroom 

certain norms and expectation concerning the learning-teaching practices they believe to be 

conductive to language learning. It is true, Richards and Lock hart (1994) that by the time a 

student gets secondary school he/she has been exposed to thousands of hours of teaching. They 

further provide example that is reflected by language learners as follows:  

 Teachers should explain grammar rules.  

 You cannot learn very much from others.  

 It is useful for the teacher to correct all the mistakes I make in my writing (p.54).  

Therefore learners with such views may undervalue an activity assigned by the teacher which is 

focusing on learner-learner interactive. Thus, a teacher in speaking class, for instance, who 

includes a large number of a group or pair work tasks in the course, may be given poor 

evaluation for the course by the students. The other factors responsible for determining 

learners‘ language learning are believed to be the learners‘ post experience of language 

learning. In support of the idea, ‗integrating the lesson with what the learner knows, Rivers 

(1983) asserts:  
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What we think we teach is not necessarily what our students learn. Much of  

what they learn comes from their association with other significant  

contracts in and out of school… and from all kinds of activities (page, 183)  

 

It is only when this implementation is feasible that we expect the learners to learn better as 

they would be more involved in the activities they perform. Ellis (1994:479) describes they 

states as past experience, both of educational in general and language in particular, played in a 

major role in shaping attitudes to language learning.  

 

        2.12.2.4. Lack of Confidence  

Unless students develop the confidence to use the target language to communicate their 

meaning or ideas, they could not feel secured whenever they are to speak in front of the others in 

a class. So if students give sufficient opportunity to apply and exercise their knowledge of the 

language their various classroom oral interactions they would gradually gain and build in the 

confidence to speak out freely in English.  

For Shumin (1997:9-10)as cited in Sisay, some of the reasons why some students fail to speak 

English fluently and confidently are:  

… sometimes extreme anxiety occurs when EFL learners become tongue tied or  

lost  for  word  in  an  expected  situations,  which  often  leads  to 

discouragement or a general sense of failure… some students are concerned 

with how they may be judged by others. They are very cautious about 

making errors… fear of making mistakes could be the reasons for their 

inability to speak without any hesitation.  

As indicated, students may feel insecure, and become psychologically affected as they attempt to 

express their ideas especially in front of their classmates. That is to say, students lack self-

confidence they may be worried about making mistakes or errors or may be concerned about 

their own status is in the eyes of others. As a result, they may utter disorganized ideas or even 



47 
 
 

become speechless.  

On the other hand, Ur (1996) has also suggested that there are other student‘s related 

problems that affect the learning of language speaking skills. These problems are indicated in the 

following ways:  

Refrain from speaking practice: As a problem requires some degree of real time exposure of 

practice of speaking in classes, learners can be inhabited about trying to say things in a foreign 

language in classroom. Their inhibition may be dared to worry about making mistakes or fearful 

criticism in the classroom situations.  

lack of adequate vocabulary: it is also pointed out by Ur (1996:121) as ―… you often hear 

learners complain that they cannot think of anything to say; that have no motivate to express 

themselves beyond that they should be speaking.‖ This indicates that due to lack of adequate 

vocabulary, students can have nothing to say; and they will be demotivated to speak in the 

target language.  

Mother tongue use: can be a problem in developing speaking skills of the students especially, in 

classes where all or a number of the learners share the same mother tongue. Students may 

tend to use it, because they feel that is difficult and unnatural to speak to one another in a 

foreign language.  

Low or uneven participation: Ur (1996:20) also argues that participation is the characteristics of 

successful speaking. As much as possible in the given period of the time allotted to the 

activities, the classroom talk will be occupied by the learner. Talkative participants that are not 

dominated classroom discussion. All the learners must get the opportunity to speak.  

        2.12.3. Classroom Related Problem  

              2.12.3.1. Large Class Size  

Teaching and learning process demands well planned preparation in all aspects to provide 

quality of education with the selected methodology. One of the areas that require careful 

attention is to expand or arrange classrooms to accommodate students without any discomfort or 

inconveniency. According to Monore (1956:212) cited in Desta (2001) class size refers to the 
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number of pupils regularly schedule to meet in the administrative and instructional unit, 

known as class or section, usually under the guidance of a single teacher. However, class size 

can vary from country to country, from subject to subject. The current standard set for 

Ethiopian secondary schools recommends a class size of 40 students in a room with a total area 

of 46.00m2. But it is not practical in our secondary schools and as much as 80 and more 

students are being overcrowded in a classroom whose area is mentioned above (MOE, 1995:3). 

On the other hand class size concerns educators for various reasons because learning can occur  

positively when lessons are under appropriate conditions both for the students and teachers.  

The class size has its own impact in facilitating or hindering activities of teaching and learning.  

Concerning this Kumerra (2004:40) states the size of the class has great role in creating a 

conductive environment for the process of teaching and learning.  

Especially in the modern approach to language learning in which classroom intends to 

encourage students more interaction and active participation it is advisable to balance the 

variation between the number of classes and number of students.  

 

           2.12.3.2. Seating Arrangements  

Among the inhibitive variables that influence students are learning for English speaking skills, 

the arrangement of the classroom, which rarely favors communication gained less attention 

from teachers (Byrne, 1987:1). According to Byrne, the seating arrangements need to be made 

according to the type of activities for oral practices.  

As to grouping students for oral practice, Prodromou (1992) suggest the activity to be done by 

mixing active participants with students who are assumed to be less able during oral  

interaction. This helps those students who may have difficulty in speaking to practice how the 

active students manage their oral performance and share their experience. On a similar point,  

Byrne (1986:79) states:  

It is sometimes argued that lazy students will take the advantage of group work to 

be even lazier. This may sometimes happen. However, as students usually get more 

deeply involved in group activities than in regular class work. Laziness is not likely 
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to increase.  

In relation to grouping students for oral interaction activities, the size of class has a big effect. 

Byrne(1986) remarks that organizing a classroom to suit speaking activities will influence the 

interaction and the success of the activity of enormously. Thus, a good arrangement is needed for 

students to speak in pair and groups and to make the interaction easy for the participants to 

communicate. Moreover, they say that teachers of large classes often have limited resources such 

as shortage of materials and text books.  

As the class size increases, students face any of the following problems as explained by Smith 

(1961:59). These are lack of opportunity to discussion, inability to support independent study 

and oral communication with in the classroom from pupil to teachers are minimized.  

 

       2.12.4. Instructional Materials   

Instructional materials are the device with instructional context or function that use for 

teaching purposes. These includes; books, textbooks, supplementary reading materials, audio 

visual and other sensory materials, scripts for radio, or television instruction, instruction sheet, 

and package sets of materials, for construction or manipulation. However, in this thesis, only, the 

text book will be examined in terms of contents and accessibility.  

         2.12.4.1. Shortage of Textbooks  

Textbook play a very crucial role in the realm of language teaching and learning is considered 

one of the important factors in the second/foreign language classroom (All Wright, 1999). It is 

psychologically essential for student since many students working with a textbook feel secure 

and has a sense of progress and achievement. It serves as the basis of the content of the 

lessons, the balance of skills taught, and the kinds of language task students actively use. Thus, 

textbook provides ready-made text and learning tasks which are likely to be of an appropriately 

level for most of the class (Ur, 1996).  

 

It is also viewed by All Wright (1999:25) as it is a resource book for ideas and activities rather 

than as instructional materials. He also states that it is an effective resource for self-directed 

learning and presentation of material, a resource of ideas and activities, a reference source for 
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students, a syllabus where they reflect predetermined learning objective, and support for less 

experienced teachers who want to get to ideas on how to plan and teach lesson as well as 

formats that teachers can use.  

Hence in the process of language teaching teachers mostly depend on the text books designed for 

this particular purpose. However, effectiveness of the teaching-learning process can be 

determined by the contents of the textbooks prepared at different grade level. According to 

Brumfit (1984:114), ―language-teaching classrooms, especially in foreign language situations, 

are not designed to make it easy for teachers to operate with an emphasis on use rather than 

usage and the traditional emphasis of many educational system will draw teachers towards a 

more or less meaningless manipulation for the linguistic code, heavily dependent on the 

textbooks which happen to be provided. Hence, assuring its accessibility to students is 

indispensable.‖  

 

          2.12.4.2. Lack of Access to other Instructional Materials  

A wide variety of materials have been used to support communicative approaches to language 

teaching. The advocators of communicative language teaching view materials as a way of 

influencing the quality of classroom interaction and language use. According to Larsen Freeman 

(1986: 1135-136), ―…adherents of the communicative approaches advocate the use of 

authentic language material. The use of authentic materials with the lower level class is to use 

regalia that do not contain a lot of language, but about which a lot of discussion could be 

generated.‖  

Effective teaching is made practical when there is a wide use of instructional materials. The 

availability of different kinds of instructional materials facilitates the teaching learning process. 

Each instructional material has its own contribution to make a change in the learners‘ behavior.  

Furthermore, teaching children with the help of audio visual aids results in effective teaching, 

because it provides excellent opportunity for increasing their acquisition of language. In 

supporting this idea, Candlin(1981:53) indicate that , ―if the purpose of English teaching is to 

enable the language learner to understand communication in all its modes as a way of priming 

his own utterances, it is no longer sufficient only to reproduce written texts in a course book. We 
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have to bring in audio-visual means of communication so that the entire learner‘s 

interpretive and expressive abilities can be developed.‖  

The objectives of using various instructional materials are to create teaching learning 

atmosphere in the class. This can be achieved to certain extents if the instructional materials 

are properly selected to meet the specific objectives of a given lesson. In supporting this, Nunan 

(1998:98) demonstrate that,  

… a range of materials which can be exploited in a variety of ways is more useful 

than a comprehensive package, as the focus will be on assessing learners to do 

in class what they will need to be able to do outside, the materials should reflect 

the outside world. In other words, they should have a degree of authenticity. This 

authenticity should relate to the text sources as well as the students activities and 

tasks. The materials should also foster independent learning by raising the 

consciousness of the learners and making them aware of the learning process.  

In general teachers should have select instructional materials on the basis of learners‘ interests, 

background knowledge and experiences. Materials of this type have a great role of promoting 

communicative language use in general and speaking skills in particular. 

2.13. Factors that Cause Speaking difficulties to EFL Learners  

Zhang (2009) argued that speaking remains the most difficult skill to master for the majority 

of English learners, and they are still incompetent in communicating orally in English. 

According to Ur (1996), there are many factors that cause difficulty in speaking, and they are as 

follows:  

1.Inhibition. Students are worried about making mistakes, fearful of criticism, or simply shy.  

2.Nothing to say. Students have no motive to express themselves.  

3.Low or uneven participation. Only one participant can talk at a time because of large 

classes and the tendency of some learners to dominate, while others speak very little or not at 

all.  

4.Mother-tongue use. Learners who share the same mother tongue tend to use it because 
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it is easier and because learners feel less exposed if they are speaking their mother tongue.  

In addition, Rababa‘h (2005) pointed out that there are many factors that cause difficulties in 

speaking English among EFL learners. Some of these factors are related to the learners 

themselves, the teaching strategies ,the curriculum, and the environment. For example, 

many learners lack the necessary vocabulary to get their meaning across, and consequently, 

they cannot keep the interaction going. Inadequate strategic competence and communication 

competence can be another reason as well for not being able to keep the interaction going.  

Some learners also lack the motivation to speak English. They do not see a real need to learn 

or speak English. Actually ―motivation is the crucial force which determines whether a 

learner embarks in a task at all, how much energy he devotes to it, and how long he 

preservers‖ (Littlewood, 1984, p.53). The development of communicative skills can only take 

place if learners have the motivation and opportunity to express their own identity and relate 

with the people around them (Littlewood, 1981).  

Teaching strategies also contribute to this problem as they are inadequate, and they do not put 

emphasis on speaking, which results in a meager development of this skill. Besides, 

vocabulary items are taught in isolation, and listening materials are not used by the majority of 

schoolteachers because of the large number of teachers compared with the number of 

cassettes available. Teacher-training programs were found to be not very successful in 

changing the teachers‘ methodology (Rababa‘ah,2005).  

Furthermore, all the other subjects are in other language and English is seen as an academic 

subject only, which means exposure to the English language is insufficient. The lack of a 

target language environment can be considered another problem, which of course results in a 

lack of involvement in real-life situations. Not allowing learners to participate in discourse can 

be another reason for speaking difficulties. Children need both to participate in discourse and to 

build up knowledge and skills for participation‖ in order to learn discourse skills (Cameron, 

2001, p.36).  

Furthermore, ―language is best learned when the learners‘ attention is focused on 

understanding, saying and doing something with language, and not when their attention is 

focusedexplicitlyonlinguisticfeatures‖(Kumaravadivelu,2003,p.27). It is worthy to mention 
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that researchers recognize that learners can improve their speaking ability by developing 

learning strategies that enable them to become independent learners (Nakatani,2010).  

Littlewood (1981) argued that some teachers use L1 for class management. Nevertheless, this 

can be another factor that contributes to the problem of speaking difficulties. This is because 

using L1 means sacrificing valuable opportunities for well-motivated foreign use. In addition, it 

tends to devalue the foreign language as a vehicle for communication. Learners see it as 

allocated to communicatively non-essential domains such as drills or dialogue practice, 

while the mother tongue remains the appropriate medium for discussing matters of immediate 

importance. Another main reason for other teachers to use L1 is vocabulary and grammar. 

Although their attitudes are of disagreement with L1, this is not reflected in their practice (Al-

Busaidi, 1998).   

There are some studies which have investigated the speaking difficulties encountered by EFL 

learners. For example, one study (Dil, 2009) investigated Turkish EFL learners‘ 

communication obstacles in English language classrooms, and it reported that anxiety and 

unwillingness during the English speaking process are considered two of the biggest obstacles 

for EFL learners. Anxiety and unwillingness are caused by the fear of being negatively 

evaluated when making mistakes, particularly in front of their friends. This study also 

revealed that students who perceive their English as poor‖ feel more anxious and are more 

unwilling to communicate in English classes than the other students perceiving their English 

level as very good, good, and OK.‖ Al-Lawati (1995) also investigated the difficulties 

encountered by Omani students in their oral production  of  English  and  found  out  that  the 

linguistic   domain (vocabulary, grammar, pronunciation, and discourse) constitutes the most 

serious area of difficulty, and this is because, as explained by teachers, the learners have not 

yet developed an adequate level in the basic abilities of the language. This is because—they 

think of the curriculum that does not provide enough opportunity for learning and practicing 

new and varied vocabulary and does not provide enough variety in tasks designed for the 

teaching of grammar. This results in having very few opportunities for students to practice 

the speaking skill, especially with the large number of students in class.  
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Another study (Ambu&Saidi, 1997) investigated some issues in teaching English speaking in 

a foreign language classroomand revealed that the huge number of students in the classroom, 

the insufficiency of the English teaching periods, and the syllabus that does not satisfy the 

learners‘ communicative needs are the main reasons for learners‘ speaking difficulties.  

Additionally, because speaking is not tested, it is less emphasised by both teachers and 

students. This is consistent with Al-Lawati‘s (2002) findings in her studywhere students 

reported giving special attention to writing, reading, and listening tasks that are similar to 

exam items, and both teachers and students reported that they gave least attention to speaking 

tasks in the textbooks because speaking is completely excluded from exams.  

Al-Abri(2008) argued that the lack of oral activities in textbooks is a strong reason for 

students‘ difficulties in speaking, and thus he recommended including some oral activities in 

the form of songs, rhymes, and simple stories and more conversational language to enable 

students to have more fun and enjoy learning to improve their speaking skill. 
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                                     CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

   3.1. Introduction 

The word "methodology" refers to the overall strategy employed in the research process, as well 

as the manner in which the study was carried out and the techniques employed for data collection 

and analysis (Murry and Hughes, 2009 as cited in Dejene, 2013:46). Thus, the philosophical and 

theoretical underpinnings, research methodology that is the study's design, location, instruments 

for gathering data, and techniques utilized to accomplish the goals of the study are covered in 

this chapter. It provides a clear and concise description of the research venues, study participants, 

sampling techniques, data collection procedures, and data analysis methodologies. It also 

discusses the ethical concerns with the requirements and research methods used to carry out this 

study. Lastly, it offers the insights gleaned from the data collection procedure and the 

instruments employed in the pilot project.    

 

   3.2. Paradigms and Perspectives Underpinning the Research 

There are four schools of thinking on knowledge: constructivism, pragmatism,advocacy/ 

participatory, and positivism/post-positivism (Creswell, 2003; Laws, 2003). The conventional 

assertion that knowledge is absolute truth has been ruled by positivism. Post-positivism has 

acknowledged that while examining human behavior, it is difficult to be "positive" about our 

claims of knowledge. As a result, post-positivists stress the importance of looking at factors like 

observation and measurement that affect outcomes. Therefore, creating quantitative measures of 

observations and examining people's conduct take on great importance for a post-positivist. 

Therefore, post-positivists contend that in order to improve our understanding of the world, 

theories that govern it must be put to the test and improved. In this context, Creswell (2003:32) 

states that "When conducting research using the scientific method, which is the accepted 

methodology among post-positivists, an individual starts with a theory, gathers data that either 

confirms or contradicts the theory, and then makes the necessary adjustments before conducting 

additional tests." 

Social constructivism is the second school of knowledge theory. People, according to this school 

of thinking, want to understand the world in which they work and live. They interpret their 
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experiences in their own subjective ways. The multiplicity and diversity of these meanings 

prompts the research to focus on the complexity of viewpoints rather than categorizing or 

reducing meanings to a small number of concepts. Put differently, real-world meanings are 

socially constructed and subjective. They are produced from interactions with others rather than 

just being ingrained in people by personal views. Instead of beginning with a predetermined 

theory, the researcher's goal, in contrast to positivism, is to make sense of or interpret the 

meaning that others have about the world.   

 

Some researchers use an advocacy or participatory method to assert their knowledge. People who 

believed that post-positivist assumptions imposed structural rules and theories that did not 

sufficiently address issues of social justice gave rise to this idea in the 1980s and 1990s. The 

participatory approach emphasizes how crucial it is to provide a democratic and participatory 

learning environment that gives everyone the chance to overcome oppression and dominance, 

especially the disadvantaged. Academics who endorse the advocacy method contend that social 

constructivists fell short in their advocacy of an action agenda aimed at assisting neglected 

communities. This approach's proponents think that research ought to include a reform action 

agenda that might alter participant lives, the institutions where people live and work, and the 

researcher's own life. Furthermore, they contend that problems like alienation, oppression, 

dominance, empowerment, inequality, and suppression must be addressed. One of these 

problems is frequently the starting point for advocacy research (Laws, 2003; Creswell, 2003). 

 

Pragmatists represent the fourth school of thinking regarding knowledge. As contrast to 

positivism, pragmatism emerges from situations, actions, and outcomes rather than theory. 

According to pragmatic knowledge, the issue is more significant than the approach taken to find 

a solution. Scholars employ various methods to comprehend the issue. A pragmatic approach to 

reality and philosophy is unbiased. This is relevant to mixed research methodologies because, in 

conducting their work, researchers make extensive use of both quantitative and qualitative 

presumptions. Researchers are free to select whatever study methodologies, methods, and 

strategies that best suit their goals and objectives. 

The manner that knowledge is investigated and interpreted is influenced by the theoretical 
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framework or paradigm. The paradigm that is selected determines the purpose and goals of each 

given study. The selection of a paradigm serves as the foundation for all other decisions on study 

design and methodology. Because it enabled the researcher to use a mixed-method approach, the 

researcher has consequently adhered to the pragmatic knowledge claim in this study. This makes 

it possible for researchers to gather a wide range of data for their studies using both qualitative 

and quantitative assumptions (Creswell, 2009 & Johnson and Anthony 2013).  

 

In order to explain the quantitative findings with the gathering and analysis of qualitative data, 

the researcher in this study used both quantitative and qualitative data. The researcher thinks that 

this paradigm makes it easier to look at how teachers and students actually contribute to 

improving students' speaking abilities. 

 

    3.3. An exploratory sequential mixed methods design  

 

Using empirical data to answer the research questions made easier with the help of research 

design. Helping the researcher choose the right instruments, strategies, and procedures for data 

analysis is also essential. An exploratory sequential mixed methods design is study design, where the 

quantitative phase of data collection and analysis follows the qualitative phase of data collection and 

analysis. This study used An exploratory sequential mixed methods design due the need of having the 

qualitative data strengthen the qualitative data (John and Cress well 2018).  

 

In order to obtain qualitative information from the respondents regarding the part teachers and 

students play in helping the students become better speakers, the researcher employed qualitative 

data gathering techniques. Such as: focus group discussions, interview, open-ended questions, 

and observation. To get quantitative data questionnaire was distributed for the student 

respondents. 

 

 

Overall, the study used an exploratory sequential mixed methods design to collect both 

quantitative and qualitative data, giving the researcher enough proof of the roles both students 
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and teachers play in helping students become good speakers 

 

   3.4. The Setting of the Study   

 

The Addis Ababa city Administration is home to the public secondary schools Bole Community  

and Andode Secondary Schools. The schools, Andode which is located in the Lemi-kura sub-

city, and Bole Community which is located in the Bole sub-city, served as the research's setting. 

This indicates that the high schools were located in Lemi-kura, more precisely in the Bole sub-

city, around CMC. The closeness of the schools for the researcher helps to frequently visit the 

schools to gather the data on a regular basis to successfully complete the data gathering process.  

 

   3.5. Sampling and Participants of the study  

The schools , Bole Community  and Andode Secondary were chosen using an approach known 

as convenience sampling. Convenience sampling involves the selection of participants based on 

their location or availability (Ackoff, 1958). Thus, this method was used to facilitate the 

researcher's easy selection of participants according to their relative accessibility (Kumar, 

1996).Teachers and students in grade ten from Andode Secondary and Bole community schools 

participated in this study. These schools' English language instructors were chosen for 

observation and interviews. Tenth grade English is taught by thirteen English language teachers 

in these two schools. Five instructors from both institutions who were willing to participate in the 

interview were chosen by the researcher, with the assistance of the department heads. Thus, 

voluntary sampling was employed as a sampling strategy since only teachers who agreed to take 

part in the research were chosen; in voluntary sampling, individuals who meet the eligibility 

requirements and are eager to participate are chosen (Stanly Maurairiwa 2015).  

 

Thus, ten teachers who participated in interview were chosen. Ten of the chosen respondents 

participated in the interview, and from the ten teachers four of them again chosen for observation 

.So four of them participated in both interview and observation. Lottery method was used to 

choose the four teachers who participated in the observation from the ten teachers who had 

already been chosen for interview.  
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However, in order to give everyone an equal chance, students were chosen by probability 

sampling, often known as random sampling. Thus, the full sample has an equal chance of success 

when using the probability sampling technique. This indicates that students are not specifically 

selected from the group; rather, they are selected through a mechanical process (CR.Kothari 

1990). In other words, a mechanical procedure called systematic random sampling was 

employed. Systematic random sampling selects the first unit at random and selects the remaining 

samples at predetermined intervals (C.R. Kothari, 1990). Of the 600 students enrolled in the two 

schools, 180 (30%) were selected as study participants. Of these, 250 came from Andode, while 

350 came from the Bole community. 

The 250 students at Andode were split up into six classes: forty in three sections, forty-three in 

two sections, and forty-four in one section. Using the lottery approach, ten students were selected 

from each section. Thus, a sample of sixty students from this school was selected. There were 11 

sections in Bole Community with 350 students ;  two sections had 31 students and nine sections 

had 32 students. Ten students taken  from the last section and eleven students were taken from 

the ten sections . So ,120 students were selected among these students. 180 students or 30% of 

the students, from these two schools took part in the study. For focus group discussion voluntary 

sampling was used and there were no volunteer student to participate in the focus group 

discussion from Andode secondary school , so 5 students who are willing  from Bole community 

secondary school participated in the discussion. 

     3.6. Data Gathering Tools 

        3.6.1. Questionnaire  

A printed form questions was employed as the questionnaire for this investigation. The sample 

students were given the English and Amharic language questionnaire according to their 

preference. The questionnaire's goal was to gather information about students' and their teachers‘ 

roles in speaking classes. Each of the six sections (themes) of the questionnaire had a different 

number of items. The first section, "Students' Role," had ten items; the second, "Teacher Role," 

nine items; the third, "Techniques Used by the Teacher," six items; the fourth, "Speaking 
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Strategies," seven items; the fifth, "Activities Used for Developing Speaking Skills," ten items; 

and the sixth, "Teaching Material," three items. The questions were measured using a 5- 5-point 

Likert scale (A=Always (A), U=  Usually (4), S=Some times (3), R= Rarely (2) and N= Never, 

(1) and with( SA= Strongly agree (5)   A= Agree (4)  U= Undecided (3)   D= disagree (2)     

SD= strongly disagree (1) ). The data from the questionnaire was analyzed quantitatively 

      3.6.2. Observation  

One kind of non-experimental technique is observation, in which scientists watch people as they 

go about their daily lives (Gall, M., Borg., & Gall, J.1996). Structured observation was employed 

in this investigation. When using structured observation as a research tool, a researcher should be 

aware of things like what they are going to observe. Describing what is observed in the  studies 

are thought to be acceptable situations for structured observation. How should the observations 

be conducted? or how can the observation's accuracy be guaranteed? Thus, to have organized 

observation relevant data should be chosen, the manner of recording should be carried out under 

controlled settings, and the units to be observed should be carefully defined. (B. & Duck, S. 

(1991) & C.R. Kothari 1990). 

 In order to understand the responsibilities that teachers and students play in a speaking 

classroom, the researcher video recorded and took field notes. The video recorded with the 

consent of both teachers and students. A checklist which was adopted from was completed after 

watching a video recording of the classroom observation and taking a field note. This means  the 

researcher filled out the checklist and made notes while watching the recording. Teams construct 

the checklist, which includes the teacher's role, students‘ role ,teaching strategies ,activities done 

in the classroom, classroom materials, and classroom organization.  There were questions with 

yes/no responses for each team. 

The researcher was able to identify how speaking skills were actually taught and learned with the 

help of the video recording, which also prevented from missing anything that happened in the 

classroom. The observational data were subjected to a qualitative analysis..  

 

 



61 
 
 

        3.6.3. Interview   

An interview was the other method employed in this study, since it provides insight into an 

individual's thoughts and emotions regarding a given circumstance. Thus, the researcher  conduct 

interviews with teachers in order to get information from them that we are unable to see directly 

(Patton, 1990; Byers and Wilcox 1988: 12). Interviewing is a potent tool for assisting people in 

expressing their underlying understandings, feelings, and perceptions, claims Arkse (1999). 

Interviews can produce rich material that is unavailable in any other way, and they can support 

or be supported by additional data from observation or questionnaire replies. This was the 

primary justification for conducting interviews in this study. 

 

For this study, the data collection method employed was a semi-structured interview; according 

to Hancock (1998), a semi -structured interview entails a thorough discussion of specific themes 

with the aid of a series of open-ended questions. As a result, in-depth information regarding the 

roles played by teachers and students in the speaking classes was gathered through this kind of 

interview. The interview questions were prepared prior to the questionnaire distributed to the 

students. However, following the students' completion of the questionnaire, it became necessary 

to add to and amend few of the questions because the students had brought up certain points, and 

the researcher wanted to double check with the teachers. Thus, several inquiries were added and 

changed. The ten teachers participated in an interview that consisted of seven questions in total. 

There were seven interview questions, all of which were prepared based on the study questions.  

A qualitative analysis was performed on the semi-structured interview data. 

 

    3.6.4. Focus group discussion 

Focus group discussion conducted with the student respondents‘ .The purpose of having focus 

group discussion is to triangulate the data gathered from the students with questionnaire. Only 

five volunteers students from Bole community secondary school participated. The discussion 

held in an open air place and held with the students mother tongue (Amharic).There were five 

questions raised for discussion and the participant students were discussing on all the points 

raised. The discussion held one question after another and most of the participants gave their 

opinion on the issues raised. 
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  3.7. Data collection procedure  

The researcher visited the two schools and spoke with the directors in order to gather the data. 

The researcher briefed the department heads on the study after the directors forwarded the letter 

to the departments. The heads agreed to arrange for the researcher to speak with the teachers for 

the observation and interview once they were aware of the study's goal. The researcher was then 

scheduled to return in two days by the department heads of both schools. Then, for the 

observation and the interview, the researcher chose ten volunteer teachers, respectively. 

Following that, the researcher chose again four teachers for observation from the ten teachers 

and scheduled time for the first observation to be made after a week and talked with the teachers 

about the date of the observation and interview. 

Since the researcher intended to first gather information from the students' questionnaire  to 

compare what the students stated to what was actually happening in the classroom administered 

the questionnaire following the conclusion of the teacher discussion. The questionnaire 

administered with 60 students from Andode and 120 students from the Bole community with the 

department head's assistance. The sixty chosen students attended a single free class where they 

completed the questionnaire under the researcher's supervision. The 120 students  in  Bole 

community were divided into two rounds. In the first round, 60 students were brought to the one 

free class and asked to complete a questionnaire under the researcher's supervision. 

Following a week, observations commenced, and it lasted for three weeks.  The observed 

classrooms were those of the teacher respondents who took part in the interview. To prevent bias 

or to avoid giving away any information about what the researcher intended to see, the researcher 

conducted the observation before the interview. One week following the end of the observation, 

the interview took place. There were two reasons the interview was scheduled for the last. After 

reviewing the students' questionnaire responses, the researcher decided to make some changes to 

the questions. On the other hand, if the interview was done before of the observation, teachers 

might adjust the lesson based on the questions that were asked. 
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Thus, the researcher decided that it was preferable to conduct the interview following the 

observation. After the completion of data collection, the researcher conducted a quantitative 

analysis of the questionnaire and a qualitative analysis of the focus group discussion, interview, 

and observation. 

  3.8. Reliability and Validity of the Data Collection Tools  

     

  Reliability and Validity of the Questionnaire  

The degree to which an instrument would produce same results if the measurement were made 

again under the same circumstances is known as reliability, or consistency. That means 

conducting the survey once with a group of respondents and then again with the same group later 

on. Next, we contrast the answers at the two intervals (Cresswell, 2018). An instrument's 

reliability increases with its degree of consistency and stability (Kumar, 2011:168). For this 

study there were forty-five items in the questionnaire. The total items' dependability was 0.925. 

This coefficient serves as a very useful reliability test indication. Additionally, each subscale of 

the questionnaire has a reliability coefficient ranging between 0.704-0.925, which falls between 

the best and soundest levels (George and Mallery 2003). 

The degree to which the technique measures what it is intended to measure is indicated by its 

validity. An essential component of successful research is validity. Thus, both quantitative and 

qualitative research must be valid. Kumar (2011) and Selinger and Shohamy (1989:184) state 

that it addresses the idea that an instrument has the ability to measure what it is intended to 

measure. Validity of quantitative data can be increased by suitable instrumentation, careful 

sampling, and statistical analysis of the data. Both face validity which deals with an instrument's 

questions having a logical connection to the study's goal and content validity which examines if 

the items fully capture the spectrum of the problem or attitude being measured are present in this 

work. 
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Validity and Reliability of the Interview  

 

Creswell (2013) states that evaluating the "accuracy" of the findings or the reliability of the data 

as best expressed by the investigator, the participants, and the readers constitutes validity in 

qualitative data. Furthermore, the consistency of the interviewees' responses in the study is 

referred to as dependability in qualitative (interview) data. A thorough explanation and a strong 

bond between the participants and the researcher can improve it. Credibility in this study pertains 

to the reliability of answers or data from interviews about the part that teachers and students play 

in helping students become more proficient speakers. Furthermore, the similarity of the 

interviewees' responses to every research interview topic is referred to as dependability. 

 

As a result, the researcher attempted to increase the results' credibility and dependability by 

carrying out the following steps. In order to assess whether the interview questions were 

pertinent, appropriate, and sufficiently explicit to address the study's research aims, a panel of 

experts evaluated and provided feedback on the questions during the pilot study phase. Their 

feedback helped to enhance the questions. Through the pilot study, the validity of these interview 

questions was also examined. During the pilot study defense, the examiners also provided input.  

The participants were asked if they are volunteer to take part in the interview. They were also 

told that the data they disclosed would be anonymous and kept private. 

 

They were also informed that the research findings of this study were qualified by the 

information they provided. In addition, the researcher showed the participants concern and 

attention during the interview in order to build rapport. In order to triangulate results of the 

quantitative data analysis, this was done in order to obtain genuine and trustworthy qualitative 

data.  

 3.9. Ethical issues   

Professionals are expected to abide by standards of ethics in all aspects of their work. Similarly, 

when doing research, both the participants and the researcher should abide by the appropriate 

protocols and guidelines for doing research as well as the code of conduct. As a result, the 
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researcher adhered to the subsequent research principles. The researcher first spoke with the 

principals of the schools about the research and the researcher. The researcher was able to meet 

with the department heads after the principals understood. The department head then assisted 

with the teachers meeting. The participants and the researcher met in person to discuss the 

research matter, how they may help with the researcher in providing the kind of information 

requested, and how the information relates to the study. 

They are also told that their identities will remain anonymous and that the information they 

submitted will be kept private. The participant's consent was obtained before the researcher 

conducted the observation and the interview.  In a similar vein, the purpose of the study was 

explained to the student respondents, and the questionnaire administered with their consent. In 

order to prevent bias, the researcher made an effort to remain impartial and attentive when 

interpreting the results. 

  3.10. The pilot study  

To assess the viability of some essential data gathering techniques or instruments for the primary 

study, a pilot study is carried out. The large-scale investigation's technique was based on its 

findings. Consequently, the purpose of the pilot project was to test research methods, data 

collection tools, sampling choices, and techniques before moving forward with the main study. 

As a result, the purpose of the pilot project was to evaluate the data collection instruments for the 

main study, which will examine how teachers and students can help students improve their 

speaking abilities. There were five EFL teachers and fifty student participants in the study. They 

were specifically chosen from the secondary school of  Derartu. 

The investigator employed a combination of quantitative and qualitative methods to gather data, 

including focus groups, semi-structured interviews, observations, and questionnaires. The 

student respondents were given the questionnaire and focus group discussion .The teacher 

respondents were involved in interview, observation,  

Tables, verbal descriptions, and themes derived from the research questions were used in the 

analysis. The researcher gained a great deal of knowledge both in setting up the instruments and 
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in gathering data, with the following key takeaways. The following were the lessons learned 

from the pilot study: 

 Some students were asking each other questions because they couldn't comprehend some 

of the English-language questions that were provided for the questionnaire. The 

questionnaire was administered by the researcher, who also assisted the students with 

translation. The questionnaire for the main study, however, were either be translated into 

the local tongue or prepared in it. In that instance, the students find it easy to understand 

the questions on their own and don't feel the need to seek assistance from others. 

 The researcher intended to record certain things from the student's exercise book while 

making the observation. On the other hand, writing was challenging during the recording. 

Therefore, a co-recorder were used for the main study's recording.    

 All interviewees participated in the English-language interview, but the researcher 

noticed that the respondents were not answering freely, preferring to clarify the situation 

in their native tongue. They would have spoken more in the interview if it had been done 

in the native tongue. Thus, the interview for the main study was prepared in both the local 

tongue and English. The researcher either excluded or replaced the questions listed under 

"strategies" since they already pertain directly to the function of teachers. 

 Furthermore, a question about the frequency of the teacher's translation or interpretation 

of nearly all of the students' responses was included under the section on teaching 

strategies. Since it appears to be well known, different questions were used in its place 

for the main study. 

 The researcher discovered that the questionnaire and observation were effective. It 

becomes necessary to ask a lot of questions during the questionnaire completion process, 

the observation process, and even when residing in that facility. It could be challenging to 

find the teachers again, pose the questions, and record the interview if it is done first. 

Therefore, doing the interview as soon as possible was beneficial since it allowed the 

researcher to make any necessary modifications to the questions and allowed the teachers 

to address any concerns the researcher may have. 

 The fourth research question in the questionnaire, which questioned about factors 

influencing the student's participation, was left out. For the main study it was added. 
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  Regarding the researcher, the pilot study helped the researcher figure out how to 

organize the main study data collection process as well as the research methods in 

general. The examiners and adviser's feedback was also integrated into the primary study. 

Overall, because a valuable lesson was learned from the pilot study, it was crucial to do 

the larger investigation. 
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            CHAPTER FOUR  

4. Data Analysis, Findings and Discussion 

    4.1. Introduction  

As stated in the preceding chapter, the study employed an exploratory sequential mixed methods 

design. An exploratory sequential mixed methods design is where the quantitative phase of data 

collection and analysis follows the qualitative phase of data collection and analysis. Both the 

quantitative and qualitative data were collected from grade 10 EFL teachers and students in 

Addis Ababa government secondary schools. The main objective of this research was to 

investigate the student's and teachers' roles in improving the students' speaking skills. Having 

this basic objective in mind, the researcher attempted to present in-depth analyses and 

discussions of the data collected through various instruments. 

The quantitative data obtained from the questionnaire were presented in tabular form before the 

qualitative data. Following the quantitative analysis, the qualitative data gathered through 

classroom observation presented one teacher after the other. The interview data analysis was 

presented thematically with the teachers verbatim. Next to interview analysis the focus group 

data was analyzed thematically with students verbatim and presented in brief. The data collected 

through open-ended questions of the questionnaire was also discussed with interviews and focus 

group discussion.  
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  4.2. Analysis and Discussion of the Questionnaire  

Table 1. Student’s role in speaking 

A=Always(5)    U= Usually (4)         S= Sometimes (3)        R= Rarely (2)N= Never (1) 

No                     Questions  A U S R  N 

1 I speak English outside the classroom. 0               0 21     

(11.7%)            

84 

(46.7%) 

75 

(41.7%) 

2 I ask my teacher for clarification when 

I don‘t understand what he/she says. 

   0 0 28               

(15.6%) 

72 

(40.0%) 

  80  

(44.4%)            

3 I ask my teacher or classmates to 

correct errors in my speaking. 

1      

 (0.6%)    

6    

   

(3.3%) 

18   

(10.0%)            

88 

(48.9%) 

67 

(37.2%) 

4 I participate in pair and group work. 6     

 (3.3%)    

15       

(8.3%) 

30  

 

(16.7%)            

86 

(47.8%) 

43 

(23.9%) 

5 I listen to the discussion and report 

back to the class. 

0    0 19 

 

(10.6%)            

66 

(36.7%) 

95  

  

(52.8%) 

6 I try to correct myself when I feel that I 

am not using the correct form while 

speaking.  

4      

 (2.2%)    

13      

   

(7.2%) 

23     

(12.8%)            

96 

(53.3%) 

44 

(24.4%) 

7 I plan my way of developing speaking 

skills. 

12 

(6.7%)        

23      

 

(12.8%) 

22   

 

(12.2%)            

86 

(47.8%) 

37 

(20.6%) 

8 I am willing to do speaking activities       17 

(9.4%) 

29      

(16.1%) 

1 1 

 (6.1%)    

83 

(46.1%) 

40 

(22.2%) 

9 I discuss ideas about language learning 

problems and effective speaking  

strategies with my teacher and 

classmates 

   0   1      

  (0.6%) 

23   

 

(12.8%)            

71 

(39.4%) 

85 

(47.2%) 

10 I evaluate my weaknesses and 

strengths in speaking English 

1     

  

(0.6%)    

2      

 (1.1%) 

26     

(14.4%)            

79 

(43.9%) 

72 

(40.0%) 

 

Practicing the speaking of the targeted language outside the classroom is a must to improve the 

skill(Atkins 1995). Of the student respondents 46.7% and 41.7% of them said they rarely and 
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never do the practice outside the classroom and only 11.7% said sometimes. This shows that 

students do not use the language outside the classroom. This is also confirmed by teacher 

respondents in the interview as teachers do not give them tasks to do outside the classroom to 

make them use the language. About asking questions in English for clarification 40% of them 

said rarely and 44.4% of them said never and about asking teachers or classmates for correction 

above 48.9 % and 37.2% of the respondents reported they rarely and never ask. Only 10% and 

3.3% of them reported that they sometimes and usually use English for asking questions and 

asking for help in the classroom. In the interview, the teacher respondents also said their students 

use their mother tongue most of the time to communicate with each other and with their teacher. 

In the observation, the researcher also observed when students were using their mother tongue to 

ask questions or to communicate with their teacher and classmates.  

Students need to be involved in activities that can help them interact with each other to learn 

speaking like in pair and group work activities ( Kyriacou 1998 and Bygate 1987). However 

according to the respondents' students rarely and never participate in pair and group work 

activities that is 47.8%  and 23.9% of the respondents confirmed. Only  16.7% and 8.3% of them 

confirmed that they sometimes and usually use it.  They also said they rarely and never  (36.7% 

and 52.8%) listen and are involved in discussions and reports that are in English. It is also said 

the same in the interview; teachers confirmed that students hardly participate in any activity that 

needs their engagement.  

In addition, 47.8% and 20.6% of them said they do not often plan to develop their speaking skill, 

and 53.3% and 24.4% said they rarely and never do self-correction while speaking or when they 

feel they are not right. From the student's focus group discussion and the teacher's interview 

respondents confirmed that they don‘t usually do the speaking and most of the learners are not 

interested or ready to think of how they can learn better. So there is no chance for them to make 

a mistake and do the correction because they don‘t even try it; even when they make mistakes 

they don‘t bother much; so they do nothing to correct. 

Regarding the willingness of the learners to do speaking activities, 46.1% and 22.2% of them 

reported that they are rarely and never willing to do speaking activities. The teacher respondents 

also said the same; even if they go to class with speaking activities the response they get from the 
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learners is very passive so they stop even planning to have speaking activities. The focus group 

discussion also confirmed that learners are not willing to be involved in the speaking activities. 

Learners rarely discuss language learning problems, and effective learning ways and evaluate 

their weaknesses. Most of the respondents confirmed that the students are weak in evaluating 

their strengths and weaknesses. From the interview and focus group discussion, the researcher 

also learned that the learners do nothing to find out their problem and look for solutions instead 

they prefer to go the easy way only and expect everything from their teacher. 

This implies that the students are not playing their role. Learners are the ones who were 

supposed to play the vital role of making themselves learn the speaking skill. However, it seems 

they don't know exactly the kind of role that they have to play. So the majority of the learners do 

not perform most of the activities that they are required to perform to improve their skills. If they 

are not involved well, it is a must for them to be passive. In addition, this shows that the way 

they are learning the skill is not forcing them to get into the practice of the skill.  

Generally, speaking as a skill it requires the direct involvement of the learner and the learning. 

However, as the student's questionnaire indicates learners are not doing the task that learning the 

speaking asks. So it is possible to say learners‘ are not playing their role.  
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Table 2. Teacher’s role  

SA= Strongly agree (5)   A= Agree (4)  U= Undecided (3)   D= disagree (2)     SD= strongly disagree (1)  

 

No Our teacher: SA A U D  SD 

1 Makes the classroom student-centered 0  2      

 (1.1%) 

36 

(20%) 

114 

(63.3%) 

28     

(15.6%) 

2 Presents the language we need to 

practice speaking   systematically   and 

meaningfully 

    

  0    

3      

(1.7%) 

35 

   

(19.4%)            

99 

(55.0%) 

43 

(23.9%) 

3 Gives us chances    to    participate    in 

speaking activities 

0         1        

(0.6%) 

23  

(12.8%)            

121 

(67.2%) 

35 

(19.4%) 

4 Encourages us to  say something in 

English 

0 1 

     

(0.6%) 

21  

 

(11.7%)            

114 

(63.3%) 

44 

(24.4%) 

5 Gives us an appropriate amount of 

time for practice 

0 1 

    

(0.6%) 

19 

  

(10.6%)            

96 

(53.3%) 

64 

(35.6%) 

6 Monitors our performance to see how 

satisfactory it is  

0 0 23  

  

(12.8%)            

95 

(52.8%) 

62 

(34.4%) 

7 Provides us with    activities    for    

free expressions 

0 2 

(1.1%) 

20  

 

(11.1%)            

94 

(52.2%) 

64 

(35.6%) 

8 Teaches us speaking strategies barely 0    1      

 (0.6%) 

19  

(10.6%)            

84 

(46.7%) 

76 

(42.2%) 

9 Advises us to use our strategies to 

learn to speak 

2   

 (1.1%)    

1 

  (0.6%) 

19  

  

(13.8%)            

71 

(39.4%) 

87 

(48.3%) 
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To know how the teachers are implementing their role in teaching speaking nine questions were 

prepared and distributed to the students. From the 180 students who responded to the 

questionnaire 63.3% of them disagreed about the teacher's making the classroom student-

centered and only 1.1% of them said agreed. This indicates that teachers do not make an effort to 

make their classrooms student-centered and the class they prepare is teacher-dominated. In 

addition above 55% of the respondents confirmed that teachers don't present the language that 

the students need to practice in speaking systematically and meaningfully. About giving them 

chances to practice speaking activities 67.2 %  of them disagreed and only 0.6 % of them agreed. 

This implies students are not given enough chance to practice speaking. This is also confirmed in 

the interview that teachers dominate their classrooms. Because the lesson they come with to the 

classroom and the way they deliver it doesn't involve the learners. 

In teaching speaking encouraging the students to practice is the main role of the teacher. 

However, 63.3 % of the respondents confirmed that they are not encouraged by their teachers. 

About having enough time to practice 53.3% of them said disagree and only 0.6 % of them said 

agree. So this clearly shows that teachers don't give their students enough time to practice and 

even help them engage in practice. The interview also shows the same; most of the time teachers 

don‘t go to class with speaking activities so there is no way they can encourage their learners to 

practice and get in the task. 

About teachers providing activities with free expression 52.2% of them replied negative. For 

teaching speaking strategies 46.7 % and 42.2% of them again reported that they disagree and 

strongly disagree as teachers are not teaching them speaking strategies and not advising their 

students about the good strategies they should use to improve their speaking skills. In addition 

about their teacher advising students to use different strategies to learn to speak, 39.4 % of them 

disagreed and 48.3% of them strongly disagreed. 

This shows that teachers are not worrying much about giving the students learning strategies and 

free activities and also not evaluating their performance. It is easy to observe as the students are 

not much assisted by their teachers to learn to speak. It is also confirmed in the interview that 

teachers are not paying much attention to the students speaking improvement; as a teacher, there 

are different roles they are expected to play but as the data shows they are doing none of it. This 
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indicates teachers are the one and very big reason for the learner's passiveness. And seems they 

are unable to play their role well. 

Table 3. How teachers teach 

1 . Techniques used by the teacher 

A=Always(5)    U= Usually (4)         S= Sometimes (3)        R= Rarely (2)N= Never (1) 

 

No Our teacher uses : A U S R  N 

1 Dialogues /conversation     0    4      

 (2.2%) 

39  

 

(21.7%)            

88 

(48.9%) 

49 

(27.2%) 

2 Interview    0    7    

 (3.9%) 

18 

(10.0%)            

78 

(43.3%) 

77 

(42.8%) 

3 Translation /interpretation    61 

(33.9%) 

84 

(46.7) 

33 

(18.3) 

2 

 

(1.1%) 

  

0 

4 Panel     discussion     and     debating 0 1      

(0.6%) 

4    

(2.2%)            

68 

(37.8%) 

107 

(59.4%) 

5 Oral report and debate  0 2    

 (1.1%) 

8 

(4.4%)            

61 

(33.9%) 

109 

(60.6%) 

6 Storytelling    2 

(1.1%)    

4    

 (2.2%) 

8 

 (4.4%)            

37 

(20.6%) 

129 

(71.7%) 

 

Dialogue is a very common technique that is used by teachers for speaking practice ( Byrne 

1987); however, 48.9% and 27.2% of the respondents said it is a rarely and never used technique 

to teach Speaking, and for interview above 43.3 % and 42.8% of the students said it is not a 

technique used often. On the other hand, translation is usually used by teachers 33.9% and 46.7% 

of them said it is an always-used technique.  



75 
 
 

For the panel discussion, most of the respondents confirmed that it is not a usually used 

technique; because 37.8% and 59.4% of them said it is a rarely and ever used technique. About 

oral reports and debates above 60.6 % of them said it is not a very often used technique. The 

same was reported for storytelling; 71.7 % of the respondents said it is a rarely used technique. 

Dialogue, panel discussion, interview storytelling, etc. are the main techniques (activities) to 

teach Speaking; because each activity fully involves the learners. However, most of the 

respondents said it is a rarely used technique by the teachers. 

We can see from the table that teachers do not usually teach speaking skills using speaking 

activities. This is also confirmed from the interview; as the teacher respondents said they don't 

much use activities that help students practice speaking because teachers simply come to the 

classroom with activities that don't much involve the learners; so the only interaction they make 

is when they ask a question and when they give instruction. This implies that teachers are not 

using the main techniques to teach speaking. So the students are not passing through the right 

speaking practice because teachers are not using the techniques that let students make the 

speaking practice.   
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Table 4.Speaking strategies 

SA= Strongly agree (5)A= Agree (4)  U= Undecided (3)D= disagree (2)SD= strongly disagree 

(1)  

 

No Our teacher: SA A U D  SD 

1 Helps me discover what ways of 

learning work best 

    0            4     

 (2.2%) 

32 

(17.8%)            

99 

(55.0%) 

45 

(25%) 

2  

Helps me use language in different 

activities 

 1    

    

(0.6%) 

30 

 

(16.7%)            

107 

(59.4%) 

42 

(23.3%) 

3 Shows or teaches me different 

speaking strategies 

 1     

(0.6%) 

21 

 

(11.7%)            

93 

(51.7%) 

65 

(36.1%) 

4 Helps me find quick ways of recalling 

what I have learned through….. 

 3 

  (1.7%) 

18 

  

(10.0%)            

104 

(57.8%) 

55 

(30.6%) 

5 Helps me with error correction  7 

   

(3.9%) 

14 

(7.8%)            

94 

(52.2%) 

65 

(36.1%) 

6 Encourages me to speak English 

outside the classroom 

 2      

 (1.1%) 

17 

(9.4%)            

66 

(36.7%) 

95 

(52.8%) 

7 Helps me not be too much concerned 

about accuracy 

1 

(0.6) 

2 

  (1.1%) 

18 

  

(10.0%)            

83 

(46.1%) 

76 

(42.2%) 

 

According to the student's report teachers don't include strategies that help students learn best 

because 55% of the respondents disagreed about the help of their teacher to discover what ways 



77 
 
 

learning works best. 59.4% of them again reported their disagreement about their teacher's help 

to make them know about strategies for how to use the language in different activities.  

In addition, teachers are not teaching their students different speaking strategies because 51.7% 

of the students disagree with the question that says teachers teach or show me different speaking 

strategies. This is also true in the interview teachers said they don‘t bother much about teaching 

the students speaking strategies. As the table shows 52.2 % of the students confirmed that 

teachers are not helping them with error correction. 

 

Regarding teachers encouraging students to speak the language outside the classroom above 50% 

of the respondents reported that teachers do not encourage them to speak the language outside 

the classroom.  Even if they try to speak 46.1% and 42.2% of them show their disagreement and 

strong disagreement about the help they get on accuracy from their teacher.  They don‘t get help 

from their teachers not to worry about accuracy.  

So it is seen that teachers are not using different strategies to teach the learners. The main job of 

the teacher is finding and using different strategies that can help learners learn more. However, it 

seems teachers are not paying attention to what helps the learners. If teachers are not coming up 

with different techniques and strategies to teach learners, there is nothing that learners do by 

themselves. 
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Table 5. Activities used for developing speaking skills 

A=Always(5)    U= Usually (4)         S= Sometimes (3)        R= Rarely (2)N= Never (1) 

N

o 

How often do you do: A U S R  N 

1 Information gap activities like sharing ideas in 

English?  

      

0            

3 

  

(1.7%) 

33 

(18.3%)            

92 

(51.1%

) 

52 

 

(28.9%

) 

2 Problem-solving activities (puzzles)?     0 0 26 

(14.4%)            

81 

(45.0%

) 

73 

(40.6%

) 

3 Role play activities (taking the role of the others 

and acting)? 

    0              0 

  

21 

 (11.7%)            

86 

(47.8%

) 

73 

(40.6%

) 

4 Group discussions?     7            

(4

%) 

15 

  

(8.3%) 

21 

 (11.7%)            

78 

(43.3%

) 

59 

(32.8%

) 

5 Project-based activities (performing certain tasks 

to learn to speak)? 

                   1 

(0.6%) 

16  

 (8.9%)            

71 

(39.4%

) 

92 

(51.1%

) 

6 Preparing monologues (in which each of you is 

asked to prepare a talk about a hobby or personal 

interest for two or three minutes)? 

    0              1    

 

(0.6%) 

7 

 (3.9%)            

67 

(37.2%

) 

105 

(58.3%

) 

7 Drills (dialogues) in which one person asks a 

question and another gives an answer. 

                 

0 

1    

 

(0.6%) 

11 

  (6.1%)            

84 

(46.7%

) 

84 

(46.7%

) 

8 Opinion gap activities, involve identifying and 

articulating personal feelings or attitudes. 

   0    0 

 

11 

 (6.1%)            

81 

(45.0%

) 

88 

(48.9%

) 

9 Reasoning gap activities in which you reason out 

something? 

0 0 12   

(6.7%)            

66 

(36.7%

) 

102 

(56.7%

) 

10 Activities of picture stories?  1  

(0.6%) 

 

9  

 (5.0%)            

49 

(27.2%

) 

121 

(67.2%

) 
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According to the respondents information gap activities are rarely and never used activities 

because 51.1% and 28.9% of them said so and problem-solving activities are rarely and never 

given activities too by their teachers as it is confirmed by 45.0% and 40.6% of the respondents. 

In addition, role-play activities are not usually used activities because 47.8% and 40.6% of them 

said not usually used. Group discussion and project-based activities are also rarely given 

activities as above 43.3% and 32.2%  of the respondents said it is a rarely and never used 

activity; for project-based 39.4% and 51.1% of the students said it is also a rarely and never used 

activity. This is also true from the interview; they said they only worry about portion coverage 

and stick to the text. Even from the text they choose activities and they don't include the 

speaking activities in their lesson and don't care about the kind of activity they are coming with 

to the classroom whether it is teaching the skills or not.  

Monologs and drills are also never-used activities because 58.3% and 46.7% percent of the 

respondents said they are never-used activities. Opinion and reasoning gap activities and pictures 

are activities that are very interesting for the students. While doing the activities the students use 

or practice the language very well. However, according to their report above 50 % of them 

reported that they are activities that they are not familiar with because they are rarely given 

activities. 

This implies that this is the main reason for the students' weak speaking performance because 

most of the activities that should be used to practice speaking are not usually used. So if the 

activity that helps improve the skill is not frequently used there is no way for the learners to 

involve in the learning of the skill. 
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   4.3. Analysis and Discussion of Observation 

Three observations were conducted in two government schools with grade ten students. The 

researcher video-recorded the observed classes and what was observed in those classrooms was 

analyzed in different teams: The students' and, teachers' role and Techniques of teaching was 

analyzed as follows.  

      4.3.1. Analysis of Observation 

Observation is one of the qualitative data collection methods in this study for teachers (Teacher 

1, Teacher 2 from Bole Community Secondary School, Teacher 3 and Teacher 4 from Andode 

Secondary School) and each teacher observed three times; that means a total of 12 observations 

were conducted in two government schools with grade ten teachers. The researcher video-

recorded the observed classes and filled out the checklist from the video.  

As indicated in 3.4.1, the data in this phase are analyzed and presented based on Pearson's 

approach (1988). In Pearson's approach, the teacher's brief introduction of professional 

background is followed by the summary of the lesson before the analyses. In this study, 

therefore, the summary of each lesson is presented with a brief introduction of the teacher's 

background before the analyses and discussions of the full data. 

 

Teacher: Teacher 1  

Observation: I  

Grade: 10- 1    

 

Teacher One got a BA degree in English from Haromaya University and an MA degree in TEFL 

from Addis Ababa University, which is the most popular university in Ethiopia. He taught 

English for more than thirty years in various regions of the country. In his career, he taught many 

students in junior and high school.  

 

As indicated above, Teacher One‘s lessons were observed 3 times. This teacher seemed 

confident and entered the class with a smiling face. As soon as Teacher 1 entered class, he 
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greeted students and put his books on the desk in front of the blackboard. Next, he wrote the 

lesson topic and four questions on the blackboard, which was already clean. The students or the 

teacher who had been teaching before him might have cleaned the blackboard. The teacher didn‘t 

revise or say anything about the previous lessons this time, but he simply started by telling them 

that today's lesson is speaking and asking what they know about the title ' advertisement and the 

four written questions on board.   

 

Despite the silence throughout the 72 students ( two classes merged because one teacher was 

absent) in the classroom, he kept on asking the four questions in different words. However got no 

reply from the students. Then he told the students to think about the questions individually, and 

then discuss them in pairs (with the student sitting next to them). The seats were not convenient 

for forming groups as they were fixed with the other seats. After giving the instruction, the 

teacher was moving in between the students; seems wanted to help them but no student asked for 

help and the teacher also didn't get close to any of them to see what and how they were doing. In 

the meantime, some of the students sat idle, and some were heard talking in Amharic with low 

voices. Although the teacher heard students speaking Amharic here and there, the lesson was 

speaking but he did not try to encourage them to speak in English.  

 

After the teacher tried his best to let them discuss the question among themselves, he tapped the 

desk to stop the discussion. Then he spent some time asking the same question, and some 

students answered the questions (from 72 students only 3 students answered) finally, the teacher 

himself answered the unanswered questions and passed them to the next activity. 

 

The next activity was a role-play activity the teacher listed items and told them to advertise the 

listed items. He told them to assume themselves as a company that produces the listed items and 

advertises them to the customers. He didn't tell them how they could prepare; simply he gave 

them the instruction and continued moving between them. This time two students asked for help 

and he explained, and he explained to them in Amharic. After a while, the teacher asked them to 

do the role play only one student did the rest of the students kept silent. The teacher kept asking 

the students to do the play but no student raised a hand. Then the teacher told them that he would 
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give incentives this time two students raised their hands and performed. But next to them no 

student was willing and the teacher ended the class. So, from the total of 72 students in 45 

minutes speaking lesson only 5 students practiced speaking and these 5 students used a total of 9 

minutes to do their speaking practice. 

 

Teacher: Teacher 1  

Observation: II  

Grade: 10- 2    

 

 

The teacher came to the class and told the students to sit properly and take out their exercise 

books, then the teacher started the lesson by asking questions from the previous day‘s lesson( it 

was a vocabulary lesson, and seemed the teacher wanted to have speaking class using question 

and answer) but the questions are from the activity which was already checked the only thing the 

students did was telling the answers by looking at their exercise books. From 31 students 5 

students participated in reading the answers from their exercise books. After finishing this 

activity again the teacher started to ask questions from another activity still it is a checked 

activity by the teacher because the teacher's signature is already there. This time 9 students 

participated nine students eight of them were female students.  

 

The very shocking part of this observation was observing the teacher making fun of one student 

who couldn't read properly. The student can't read many words properly and the teacher knows 

that he was asking him to read different words making the class laugh at the student. After 18 

minutes of revising the previous lesson, the teacher passed to the day's lesson which is 'so and 

such‘. The teacher discussed the use and how to use 'so and such' with examples. After finishing 

the explanation started to ask questions only one student raised to answer the three questions but 

the teacher let the student answer only the first question and gave the chance to other students to 

answer the two questions but no student answered. So the teacher answered them and passed and 

the class ended. 
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Teacher: Teacher 1  

Observation: III  

Grade: 10- 1    

 

 

The teacher came to class as usual greeted the students and told them to sit properly and take out 

their exercise and textbooks. The researcher made the first observation with teacher one in this 

class and this is the second time. He introduced the day's lesson 'Drug'. The teacher started to ask 

the students what they knew about drugs, but no student raised their hand then he started calling 

the names of the students the three students tried to answer. Then the teacher told the students to 

discuss in groups what they know about, how the drug is used, and what it is used for. After five 

minutes he asked the students to present to the class what they had discussed. However, the 

students were not ready and no student did the presentation he asked for. The teacher instead of 

giving them more time to get ready got annoyed and passed on vocabulary questions. He wrote 

the vocabulary on the blackboard and told them to look for their meanings. The words are from 

the text and on the student's textbook they are written with their meaning. So the students copied 

the meanings from the book and started to tell the answers to the teacher. Then for a while, he 

did question and answer with the students defining the words until the time ended.  

 

Teacher 2  

 Observation: I  

Grade: 10-  4    

  

Teacher II got a BA degree in English from Kotebe University and  MA degree in TEFL from 

Addis Ababa University. He taught English for eight years in Addis Ababa at different schools.  

The observation made with teacher one and teacher two is on the same day and their lesson plan 

was the same. So the lesson topic observed was the same advertisement. The teacher came into 

class greeted the students, told them to sit properly wrote lists of advertisements with the place 

where the advertisements could be found asked the students to match them, and gave them a few 

minutes. After a while, the students finished and started telling the teacher their answers. Then 
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the teacher put the students in pairs and told them to prepare an advertisement for the product 

they wanted to advertise. The students took more than ten minutes to get ready for the activity 

given. Some students were doing the activity given but most of the students were discussing 

other issues and two students didn't understand the instruction and called and asked their teacher 

for help. He explained to them then happily they started to do their job. When the time for 

preparation ends the teacher asked them to come out in front of their friends and do the 

advertisement. Four students from a total of 31 students came out and did the advertisement. The 

rest of the students refused the teacher begged them to come out and do the practice but the 

students refused. After a while, the class ended. 

 

Teacher2 

Observation: II 

Grade: 10-  3   

 

 The teacher entered the class, greeted the students, and wrote on the board the day's lesson 

‗Library' with a few questions: 

 

 What do you know about library? 

 Where do you read different books? 

 What kind of books do you prefer to read in the library? 

Then the teacher started to ask students what they knew about the word library and the three 

questions written. Two students defined the word library from their context and the same two 

students answered the remaining three questions too. The teacher didn't give them any minute to 

think about the questions. Instead immediately after he finished writing the questions he started 

asking the students to answer them. However, except two students, the whole class was mute. 

 

Then the teacher moved to the previous grammar lesson they learned and started to revise the 

relative clause and asked the students to list relative pronouns and one student listed them. After 

asking them a few more questions about relative clauses the teacher told them to copy questions 

about relative clauses from their textbook as their class work. Then the students started working 
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on the questions after a while the 45 minutes were gone and the class ended. So the classwork 

turned into homework. 

 

Teacher: Teacher 2  

Observation: III 

Grade: 10-  5   

 

The teacher came into the class and told the students to sit properly pay attention and take out 

their exercise books. The students took out their exercise books and two grammar activities were 

already checked (marked) by the teacher in the previous day like teacher one. Then the teacher 

wanted to do it with the students again. As I said before it is already marked even though the 

teacher wrote correction for the wrong answers. So the only thing the students did was telling the 

answers to the teacher for each question by looking at the answers from their exercise books. 

This time half of the students participated in reading the answers for the two activities. 

 

 

After finishing revising the activities the teacher started the day's lesson which is ‗relative 

clause‘and explained The explanation was supported with examples and with questions. Only 

one student raised her hand to answer the questions. However, the teacher let her answer only the 

first, and for the other two, the teacher made the other two students answer by calling their 

names. Meanwhile, they refused to answer; so the teacher answered and passed. The teacher told 

the researcher that the day's lesson was speaking but they were about to take a mid-exam so he 

wanted to revise for them. Then the teacher again passed to revising another previously done 

activity and kept on revising. After revising for 25 minutes he introduced the day's lesson 

speaking and wrote three shopping situations and asked the students to prepare a role-play. The 

students started doing the activity but the time was gone and the class ended before they 

practiced the activity. 
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Teacher: Teacher 3 

Observation: I  

Grade: 10 - 1 

 

Teacher three is not an English graduate; he got his first degree in sociology and his 

second degree in journalism and communication from Addis Ababa University. He has 

twelve years of teaching experience. He taught ten years out of Addis Ababa and two 

years in Addis Ababa. 

The teacher came to class greeted the students and told them to take out their exercise books and 

textbooks. He waited for a while till the class calmed down. Then started to revise the previous 

lesson which is about modal verbs which are should, shouldn't, have, have to, ought to, must, and 

must not. Writing this on the blackboard the teacher started asking the learners their use. In this 

school, the number of students is 40 and above. The teacher kept on asking questions it seemed 

most of the students were not listening they talk each other and the class was very noisy; the 

teacher talks the students talk too.   

 

After a while, the teacher gave them a pair work activity to make them talk on these issues using 

modals; smoking, drugs, and alcohol. It was a pair work given for five minutes and some 

students were sitting alone then the teacher changed their place to make them have a pair. But 

one student was sitting alone not doing the activity. They were told to make a list of two 

sentences using modals about drugs, smoking, and alcohol. The students started discussing the 

pair work. While they were doing the pair work the teacher started helping the students by 

moving from chair to chair. And made it clear that they have to talk about the effects and the 

results. Again the teacher told them moving between them not to discuss in Amharic and that 

they have to use only English. The discussion of the pair work continued for 7 minutes and the 

teacher continued helping the students. The teacher said it was time to make the presentation or 

report what they had discussed. He started to ask the students to report. Six students did the 

assignment. While the students presenting, most of the students were talking. The teacher warned 

the students who were talking and gave them a chance again to do it but they didn't. Then the 
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teacher summarized the lesson giving suggestions using the modals and he told them to write 

sentences with modals as homework for the next class and ended the class. 

 

Teacher: Teacher 3 

Observation: II 

Grade: 10 - 2 

 

Teacher three came to class greeted the students and told them to take out their text and exercise 

books and pay attention. Then he started revising the previous lesson by asking questions. These 

students like other students observed they didn't give answers only two students raised their 

hands. But the teacher wanted to give the chance to those who were not raising their hands and 

started to call the students names. The students who called were not willing to answer and the 

teacher came back to the students who raised their hands. After he ended the revision introduced 

the day's lesson which was a dialogue on the listed problems (addiction, drugs, alcohol, stealing, 

forgetting to do homework, and unemployment). The teacher told them to prepare a dialogue by 

choosing one of the problems. 

The students took a few minutes to finish the activity and some of the students needed their 

teacher's assistance. He assisted them well, but while preparing the students were using Amharic. 

Preparing for the dialogue took more than 15 minutes. Then the teacher told the students that it 

was time to end the discussion and started to ask for the first pair to perform the dialogue. Two 

students raised their hands and performed the dialogue. However, the rest of the students 

remained silent; the teacher continued asking, even calling the students' names but they refused. 

After repeatedly calling, he gave a few warnings, three students came out and performed the 

dialogue and the class ended.  

 

 Teacher: Teacher 3 

Observation: III 

Grade: 10 – 1  

 

This class was observed before, as he did before the teacher came to class greeted the students, 

and told the students to take out their exercise books. As other teachers did the teacher revised 
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the previous lesson with question and answer. Few students participated in answering the 

teacher's questions. After the revision ended the teacher introduced the day's lesson which was a 

speech and presentation. He told them to make a speech about an old friend and gave them time 

to get ready. It was homework (the students were told to do it at home and come) the time they 

were given in the classroom was to get organized and get ready for the presentation. 

 

Then the teacher said it was time up and time to do the presentation. Waited for the students to 

raise their hands only two students raised their hands and performed the presentation. Then he 

waited for the other students to raise their hands but no one raised them. The teacher started to 

call their names and invited them to come to the front and do the presentation. Most of the 

students invited didn't do the homework only a few students did it. The teacher warned the 

students who didn't do the homework and told them to do their homework and ended the class 

before the time ended. 

 

Teacher 4 

Observation: I 

Grade: 10: 3 

Teacher four has a BA degree in English from Adama University and he has 16 years of work 

experience in different parts of the country. The teacher came to class greeted the students and 

told them to take out their exercise and textbook. Like every other teacher, he revised the 

previous lesson with question and answer. The previous lesson was grammar about modal verbs 

and he asked students a few questions and three students raised their hands to answer. Unlike the 

other teachers, this teacher is very aggressive and repeatedly uses disrespectful words and seems 

students are scared of him and his class is a silent class than the other classes observed.  

 

After he finished the revision he told them to open their textbook and look at the title drug and 

started asking brainstorming questions from the total of 39 students three students raised their 

hands and answered the questions the rest kept silent. The teacher started asking students by 

calling their names. They tried to answer due to the fear they had of the teacher however the 

answer was wrong the teacher made them come out and nail down which is a little bit strange. 
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Finally, he did the answer and passed it to the next lesson. The activity that the students were 

expected to do with the title drug was a speaking activity he wrote for them five questions about 

drugs and told them to ask each other the one asks and the other answers. He gave them ten 

minutes to get ready. While they were preparing for the dialogue the teacher was writing 

something sitting on the teacher's seat. It looks like some of the students needed his assistance 

but he didn't ask them and the students are afraid of asking him. After a few minutes, he asked 

them to start presenting what they did. He didn‘t ask them to raise their hands he started calling 

students according to their roll number. Surprisingly all the called students tried the time was 

enough for 10 pairs of students all did well. Then the time gone and the class ended. 

 

Teacher 4 

Observation: II 

Grade: 10: 4 

The teacher entered to class greeted the students told them to take out their text and exercise 

books. The students quickly obeyed their teacher and took out their text and exercise books. The 

first thing he did was revise the previous lesson it is about conjunctions. The previous day, he 

started explaining and gave a few examples and it seems the teacher wanted to add. So continues 

his explanation with different examples. After he finished his explanation he wrote seven 

questions on the board and told the students to write the questions and do the answers within ten 

minutes.  

In the previous observations made in Bole community school and here in Andode with a teacher 

three students talk in the class and most of the classes are not silent. Here with teacher four the 

previous class observed and this class too are very silent. The students are too scared of their 

teachers. The teacher as he did in the first observation gave the questions and sat down on his 

chair to do some writing. No student talks even while they are doing their class work they don't 

even talk with the student who is sitting next to them.  

 

The students took like fifteen minutes to do and to finish and the amount of time they were given 

was ten minutes but they finished it before ten minutes the teacher was doing his job and didn't 

check them. When he finished what he had been doing for fifteen minutes he told them that it 
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was time to show him what they did. He didn't ask for individual students to show but he directly 

went to the student who was sitting first and started to mark he marked for ten students and the 

class ended.  The class the researcher went to observe was speaking and the lesson plan says the 

day's lesson is speaking, but the teacher changed it. The reason he gave was they are left only 

with a week and there are few lessons he hasn't covered which are included in the exam. So even 

if it is scheduled for speaking he used it for another lesson that the students are going to take an 

exam about. 

 

Teacher 4 

Observation: III 

Grade: 10: 4 

The teacher came to class greeted the students and told them to take out their text and exercise 

books. Like other days he didn't revise the previous lesson; he directly went to the board and 

started writing the day's lesson which was a reading passage. He wrote the brainstorming 

questions and told the students to discuss with the person sitting next to them about the question 

for five minutes. 

 

When the five minutes ended the teacher started asking the questions and he didn‘t wait for the 

students to raise their hands he started randomly picking students to answer. In the class, there 

are five-row students with eight desks each. The teacher picked eight students who were sitting 

on the right side to answer the first question. Then he picked eight students to answer the second 

question from the second row. He continued picking eight students from the remaining rows 

three, four, and five, to answer questions number three, four, and five.  

 

This teacher as seen in the previous observations, is a very feared teacher by the students. Of the 

students who are asked to answer most of them stand up to answer but maybe because they are 

scared of speaking in English in front of their friends or they don't know the answer they say 

nothing; they get up just for the fear they have for the teacher. The teacher was shouting and 

insulting the students who failed to answer this continued for more than 25 minutes then he gave 

them the reading as their homework and left the class before it ended 
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     4.3.2. Over all observation analysis 

I . The student's role 

As can be seen from the above description, in the classes observed the students' performance was 

similar. The teachers ask questions or give activities but most of the students don't want to 

participate; even having the answer in their exercise books they don't answer. In most of the 

classes observed teachers give activities and wait for the students to do it or ask questions and 

wait for the students to answer. However, only a few students raise their hands and answer the 

questions or do the activities they are asked to do. Most of the activities teachers ask students to 

answer were activities done before and the students have their answers already in their exercise 

books but they don't raise their hands and answer even when the teachers call their names and 

force them to participate they refuse.  

II. Teachers’ role 

A teacher before coming to the classroom should plan what he or she is going to teach according 

to the student's needs and levels, especially for teaching speaking the teacher should sit down 

and plan different activities that can make the students practice speaking, and after coming to the 

classroom with the planned activities he/she should motivate, encourage, guide, supervise and 

monitor the students. However, in all the observations the researcher observed none of the 

teachers had a planned speaking activity; their lesson plans say the day lesson is speaking and 

even scheduled with the researcher to observe speaking classes but as can be seen in the 

description they prefer to teach grammar and the speaking practice they do is question and 

answer. A few of them came to class with presentation activities, but they didn't give them 

enough time to practice. The teacher's encouragement and motivation of students to be involved 

in the activities given was very poor.   

III. Techniques Used  

For teaching speaking there are different teaching techniques used by the teacher because it is a 

skill. So to make students practice the skill it is a must to use different techniques. So techniques 

like dialogue, group discussion/conversation, debating, story-telling, interview, and role play 
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should be frequently used by the language teacher. As can be seen in the description, in the 

classes observed none of the techniques were used. All the observations the researcher made 

were speaking classes (according to what is written in the weekly lesson plan) but in all classes, 

most of the techniques were not used. Even the used techniques were not properly used.  

IV. Activities done in the classroom 

In most of the observations made the activities done in the classroom were activities which were 

done and corrected in the previous session. So they are already corrected by the teachers on the 

students‘ exercise books. However, the teachers were making questions and answers to those 

corrected activities. The other activity done in the class was an activity from the textbook but 

still, the answer was already written there. The different activities that looked like speaking 

activities were the activities given about preparing advertisements, about library, and drugs. 

These are the only speaking activities performed in the classroom.  

As the researcher observed the material used was only the students' textbook. Even teachers 

confirmed in the interview that they only use the textbook and the only thing they worry about is 

the portion coverage of their annual plan. They said that the researcher also observed every 

lesson they teach is all from the student's textbook no teacher brings lessons from another source. 

The student's textbook is a bulky book with many units and every unit starts with reading 

passage then, grammar,  writing,  and speaking activities based on the passage. In most of the 

units, the flow is like this. However teachers teach the reading and the grammar part, and usually 

leave the speaking and the writing activities. 

 V.Classroom organization 

In the twelve classes that the researcher observed there were 30 – 41 students in the class and 

students were sitting for two. It is possible to have group and pair work. For pair work, they are 

already sitting for two they can do it together and for group work, they can be grouped with the 

two students sitting behind. So the classroom organization was good for having different types of 

speaking activities. 
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 4.4. Analysis and Discussion of the Interview 

Interview conducted with ten teachers of English language. Seven questions were asked about: 

the teacher's role ( how well teachers are playing their role), how teachers teach ( techniques and 

strategies teachers use to teach speaking ), students' role ( how well students are doing what is 

expected from them) and problems students face while trying to learn the speaking skill. 

    4.4.1. The students’ role  

       4.4.1.1. The students speaking skill  

Secondary school learners attend all of their lessons in English or the medium of instruction is 

English and they learn English Language lessons five times a week. So in their school time, they 

are exposed to the language. According to their grade level and the amount of time they spend, 

their speaking skill is expected to be nice. However, according to teacher respondents, their ( the 

students) speaking skills have problems; most of them are not good speakers. They can't express 

themselves, situations, or sequences of ideas fluently. Because they have poor speaking skills, 

they don't usually try to speak in class in front of their friends and their teachers and outside the 

class. 

Almost it is better to say poor I think. They make so many errors when 

they speak and most of the time they don’t speak because they're afraid of 

their friends. ( Ref. App. E,  interview 1, ques2). 

Generally speaking, when we see the students' speaking skills, their skills 

are very low because they don't have any speaking practice at their 

previous grade levels so their skills are not as expected. ( Ref. App. 

E,interview2,  ques2). 

Especially at present time the speaking skill of the students is very weak. 

Most of the time students come from poor backgrounds and do not have 

sufficient practice in the class. Not only the students but the teachers 

are………….( Ref. App. E,interview3,  ques2). 
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In my years of teaching I observed students not doing much in speaking 

.They don’t speak much even when they try to speak they stop it in the 

middle due to the fear they have speaking the language in front of their 

friends. So , I can say that in my teaching time I observed my students a bit 

weak. ………….( Ref. App. E,interview9,  ques2). 

Most of the students do have serious language problem. They didn’t pass 

through a very good language practice in their previous classes. I think it 

is our job to help students improve their language skill. So generally I can 

say that they do have weak language skill. (Ref. App. E,interview8,  

ques2). 

 

High school students have been learning English for the past 10 years and more; so they are 

expected to be good at using the language in a classroom or their daily lives. Like freely 

communicating with friends and teachers using the language, involving in different dialogues, 

discussions, question and answers, debates, etc. In addition, using the language with confidence 

whenever they need to use it is expected from a student who learned the language these years. 

But what is happening is very sad; like the respondents said students can‘t even speak about 

themselves properly using the language. They don't have the confidence to be involved in any 

activity that needs the usage of the English language this happens because of their poor speaking 

skill. They don't want to expose themselves or face the challenge and improve. Instead, they 

have poor speaking skills they want to remain with their poor speaking skill.    

      4.4.1.2. The students’ participation 

 Speaking is a skill, and skill is something that can be acquired through practice. So speaking as a 

skill can be acquired or learnt well when it is practiced well by the learner; because it is learning 

by doing skill. Cotter and Crabbe (1999) believe that in formal educational contexts, the most 

successful learners are learners who are fully involved in practice (they accept responsibility for 

their learning; they constantly reflect on what they are learning, why they are learning, and with 

what degree of success they are learning). So learners to learn or improve their speaking skills, 

have to put themselves involved in speaking practices.  
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 Just I can say that their participation is low like they don’t want to 

participate or they don’t participate. ( Ref. App. E,interview3,  ques3). 

Like their speaking skill, their participation is also weak in the speaking 

class. I  try to encourage them to speak. ( Ref. App. E,interview4,  ques3) 

 

As I can see when you ask them questions in the classroom they give very 

short answers which you can't consider as speaking and still, only a few 

students do that. So I can say that most of the students' oral participation in 

the classroom is weak. ( Ref. App. E,interview5,  ques3) 

Very few students try to participate the rest are passive receivers and don't 

want to speak English. In a classroom there are more than 40 students and 

when they are asked to speak something most of them just talk to themselves 

only 2 or 3 students do the speaking. So like their speaking skill, I can say 

that their participation is poor too. ( Ref. App. E,interview6,  ques3) 

 

Like their speaking skill their students’ participation is not that good. In the 

class by average we find 35-40 students  but when there is something that 

students need to do in the class room only few students participate .Specially 

when the activity is speaking the number of participant students reduces 

.most of them don’t want to say anything. ( Ref. App. E,interview9,  ques3) 

 

 Teachers are not the only responsible body for the success of speech training in general. 

Students are also primarily concerned with the achievement of their success. Bygate ( 1987:14) " 

…part of the success or failures of a foreign language can be attributed to the way learners 

involve themselves in the use of language .‖ This means, students are expected to do most of the 

job to make their learning. Because they are the one who needs to play the main role; the 

learners‘ role in acquiring the language or the ones who want to learn should play the main role. 

( Richards and Rodgers 1986).  
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However, according to the respondents, the students hardly play their role (participate in 

speaking lessons). All the interviewees said students are not willing to engage themselves in the 

speaking practices. They said most of the students are afraid of speaking English in the 

classroom in front of their friends and they have speaking difficulties.  So even some of the 

students who try to participate use more of their mother tongue in the practice of speaking 

English. Some of the students who want to participate even if they try to participate do have 

many problems that take them back. Here the teacher is expected to make them aware of how the 

learning of speaking is or they should know they learn well only if they practice well. 

. You know what what is happening now to our students is because of 

teachers, teachers us. We teachers we have to take care of our 

responsibilities .There are many problems which are known but even if we 

hsve lots of problem our students came to class thinking that we give them 

something. So we have to direct our selves in that direction; I don’t want to 

say a lot but if a teacher is willing to do what he has to do he can do a lot 

and can bring significant changes. ( Ref. App. E,interview10,  ques7) 

 

 It is due to the teacher or teacher being the main factor because teachers 

don't focus on that. Because teachers are very busy doing the routine of 

teaching-learning tasks (checking exercise books, planning preparing 

exams…) ( Ref. App. E,interview5,  ques3) 

The students who don't want to participate in class have many reasons; like 

they are afraid of making errors ( errors like grammar, pronunciation, etc…) 

( Ref. App. E,interview6,  ques3) 

So it is confirmed from the data that most of the students are not willing to participate and some 

of them who are interested in participating do have many problems that hinder their 

participation.  This puts their speaking skill at the problem. Because, like it is said above it is a 

learning-by-doing skill, they learn it if they practice only. If the students are not in a place to 

practice and at the same time if they find no one to encourage and motivate them they leave it 
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and finally, they start to think like they can't learn it and develop a feeling like they don‘t need 

much of it for their academic and professional life. 

They are afraid of making mistakes; if they make a mistake their friends 

might laugh at them. The other thing is a lack of interest in speaking the 

language. Unless they speak the language there is no change. So lack of 

confidence and frustration are the main causes. And the other one is 

background knowledge: the knowledge they got in their previous grades.  

They learn grammar and reading but they don't learn to speak. So ground 

knowledge and frustration are the problems. Teachers also have a big 

problem in teaching speaking. We don't want to attain this Speaking 

program in our classroom about anything. The other problem is the 

curriculum doesn't encourage enough speaking lessons.  ( Ref. App. 

E,interview4, ques4) 

 

According to the respondents, in government schools, most of the students are from poor 

backgrounds, and their prior experience and their prior knowledge of the language are very poor. 

So in the speaking class when they are given the chance to practice they refuse to use it. Most of 

them lack confidence because of the fear of making mistakes in front of their friends and 

teachers. Their friends laugh at them and mock them. In addition, these students are from poor 

and uneducated families even when they go home there is no one they can practice with, let 

alone practice speaking English most of their parents do not have any idea of what their kids 

learning. So students get no support from the parent side. 

…family problem is a big issue. Even when the teacher makes them come to 

school or when the students are asked to bring their families and when they 

come to school,   they don't even know what their kids are doing out of the 

classroom, even at home. Their parents are doing their own thing. The 

students are going here and there not under the control of the family 

system.  Some parents are not that much worried about their children. So 

when we tell them that students are not attending their class properly, they 

tell us they have no idea. ( Ref. App. E,interview1, ques4) 
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Our students are high school students before they come to us they were in 

elementary and junior , when they were in their junior there are skills they 

are expected to acquire but the problem is when they come to us they come 

with out having the expected skills from their previous grade this one is 

the big factor. The other one is when it comes to speaking . ( Ref. App. 

E,interview8, ques4) 

 

Hedge (2000: 76) agrees that a good learner is self-motivated, the one who takes the initiative, 

the one who has a clear idea of what he/she wants to learn, and the one who has his/her plan 

for pursuing and achieving his/her goal. This shows that learning to speak needs direct and 

conscious involvement. Meanwhile, like their teachers the students don't want to bother 

themselves in doing the expected practice; so they prefer the easy way and find themselves very 

lazy, careless, and resistant. Even when teachers sometimes come to class with activities that let 

students practice they refuse. Unless the teacher uses force or another mechanism, hard to find a 

student, who participates voluntarily. 

 

Generally, the information from the teachers' interviews speaks that most of the students are 

unwilling to take care of their responsibilities to make their learning better. So the students' 

backgrounds, lack of interest, and unwillingness to move like hopeful youngsters are the main 

problems that made learners not play their roles as expected.  

    4.4.2.Teachers’ role  

Like the students teachers play a vital role in making the students practice speaking or in 

improving the students' speaking skills. In a communicative-oriented classroom, the teacher 

should act as a 'counselor', 'facilitator', organizer, participant, prompter, resource, etc. instead of 

being an actor on the stage (Harmer 1991). High school students are teenage students; they 

cannot take the responsibility of teaching themselves. They need someone who exposes the 
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learning for them. So the teacher is the one who is there to play this role. As it is seen from the 

interview the teachers are not playing their role well. They were supposed to come up with 

different activities, motivate and make students engage in the speaking practice but they are not 

doing that. Most of the teachers don't teach speaking instead they focus only on the reading and 

grammar part of the lesson. 

Yes, I teach. But not very often; because we don't have much time to 

teach speaking we usually teach them topics which help them prepare 

for their exam. ( Ref. App. E,interview1, ques1) 

 

…… We focus more on the grammar and reading section because it is 

the part we want to cover. There are a few questions regarding the 

speaking section. Like dialogue, vocabulary completion, and other 

things. But, since most of the exam is coming from the reading section 

and no exam from the speaking part why do we spend our time on it?  

( Ref. App. E,interview2, ques1) 

 

In high school we usually teach lesson topics in relation to the exam 

they take. So we give much emphasis on grammar and reading, because 

it is the one that helps them with their exam. Sometimes, I go with 

speaking activities but students are not that interested in doing the 

activities .In addition, they are afraid of speaking in front of their 

friends or they have confidence and background issue. ( Ref. App. 

E,interview8, ques1) 

As researchers say teaching as a profession is being a role model for the learners and it is a day 

and night thinking, planning, and searching for the possible ways that the students can learn best. 

However, according to the teacher respondents teachers instead of playing the teacher role prefer 

to go the easy way, simply go to class and teach grammar, give exercises, and leave which is a 

way that requires no extra effort from the teacher. They think that teaching language skills, 

especially speaking requires the teacher's patience, creativity, and knowledge of learners' 
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interests. So the teacher is expected to use different ways to motivate learners when they refuse 

to participate, when they lack interest, and when they feel like they cannot do it. Unfortunately, 

as they said none of them bother about the student's motivation. 

 

I don’t encourage them, I never even thought of it. Because even when 

they come and ask for something, if I speak to them in English I don't feel 

they understand me and they might feel bored. Because they are not 

interested in hearing me speak English; their target is getting information 

but if I talk to them in English they may not understand it. Even in the 

classroom when I teach them a given topic using only English they feel 

confused but when I translate them into their mother tongue they smile 

and show that they understand. ……( Ref. App. E,interview5, ques6) 

…..we focus more on the grammar  and reading section because it is 

the part we want to cover……( Ref. App. E,interview1, ques1) 

I teach some of the speaking activities in the student's textbook. I don't 

teach it like I teach grammar and reading. Because we are making the 

students for the  school living exam and the school living exam has no 

speaking questions….( Ref. App. E,interview3, ques1) 

In this grade level and in teaching speaking the teacher has lots of responsibilities. The teacher is 

expected to come to class having different speaking activities that are out of the textbook 

because the textbook is not that rich in speaking activities. However, most of the teachers are not 

willing to do that. They only teach the textbook and even from the textbook they don't teach the 

speaking; they want to teach the grammar and the reading part only in order not to have hard 

work they prefer the easy way. In addition to coming to class with different activities, a teacher 

is expected to motivate learners and make them get into the task by using different motivational 

mechanisms or incentives. Meanwhile, they don't make an effort to motivate students to engage 

in speaking practice. They seem too careless about what is expected from them and they are too 

lazy to fulfill their responsibility as a teacher.  
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     4.4.2. 1. Ways of teaching  

A language teacher should do everything that is required to make learners learn the language. 

Every language skill has its techniques and strategies to use. So speaking as a language skill has 

its techniques and strategies to use which better help learners face the language to get themselves 

in the practice of using the language. Meanwhile, the interview confirms that teachers are not 

teaching speaking very often. So if they are not teaching there is no way to use the teaching 

techniques and strategies.  

Yes, I teach. But not very often; because we don't have much time to 

teach speaking we usually teach them topics which help them prepare 

for their exam. ….( Ref. App. E,interview1, ques1) 

…...we focus more on the grammar and reading section because it is 

the part we want to cover (Ref. App. E,interview2, ques1) 

……I don't teach it like I teach grammar and reading. Because we are 

making the students for the school living exam and the school living 

exam has no speaking questions…(Ref. App. E,interview3, ques1) 

Teachers should plan the students learning and come to class with 

the kind of activity that helps the students learning. So activities 

speaking activities should be used as a mechanism and different 

learning strategies should be implemented too. However, because we 

don’t have enough time or other reasons we are not using the 

mechanisms. Ref. App. E, interview10, ques5) 

 

In addition, the teaching-learning is limited to classroom time. Students should practice the 

language out of the classroom in their school compound or in the place where they live. In the 

school compound, the entire school communicates in Amharic so couldn't easily find the person 

whom they could communicate with and practice. With their friends, teachers, directors, officers, 
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etc, none of them use English to communicate. In such an environment if one student tries to 

practice speaking, hard to find someone who replies and even his or her friends make fun of him 

or her. The school the English department or the mini-media club doesn't prepare any speaking 

activities. 

      4.4. 2.2.Teaching Strategies 

Klippel (1984:5) says, ‗‘learning is more effective if the learners are actively involved in the 

process.‘‘ Secondly, English teachers need to know how to select and design appropriate and 

authentic language learning materials and activities in consonance with the age, interest level, 

and language of the learners. According to the data collected from the interview, the teachers 

confirmed that they don't usually teach speaking. So if they are not teaching it there is no way 

they use speaking strategies. 

 I can say I don’t teach. Because students don't want the teacher to 

always speak English in the class. If you always speak English in the 

class students might hate you. Because students might not understand 

anything from the teacher sometimes you have to speak Amharic in the 

class to make them understand something. (Ref. App E,interview5, 

ques1) 

 Yes, I teach. But not very often; because we don't have much time to 

teach speaking we usually teach them topics which help them prepare 

for their exam. ( Ref. App. E,interview1, ques1) 

In high school we usually teach lesson topics in relation to the exam 

they take. So we give much emphasis on grammar and reading, because 

it is the one that helps them with their exam. Sometimes, I go with 

speaking activities but students are not that interested in doing the 

activities .In addition, they are afraid of speaking in front of their 

friends or they have confidence and background issue. ( Ref. App. 

E,interview8, ques1) 
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      4.4.3. Teaching Materials  

For having successful teaching learning process the teaching material is the one and most 

important thing a teacher can use like the teaching technique he or she uses. In this grade level 

the teaching material used is a material prepared by the government it has listening reading 

writing and speaking activities. However this text books it has speaking activities but not that 

rich like the reading and the grammar questions. Besides teachers are more concerned on the text 

book .According to the interviews replay teachers teach for preparing student s for exam purpose 

so they don‘t bother about coming with their own teaching material. They teach grammar and 

reading from the text and test the students that grammar and reading. So regarding using 

appropriate teaching material for speaking teachers performance is not that good. 

….with the number of students we have in the classroom it is very difficult to 

have a kind activity that involves the students. But as a language teacher we 

have to make students practice I am not saying we don‘t have to make students 

we have to .What I am saying the current situation don‘t allow as do what we 

want to do. ( Ref. App. E,interview8, ques5) 

…. I never used any mechanism because I didn‘t teach them speaking and my 

only focus was only on reading and grammar. But as a language teacher to 

make students involve in the practice,… ( Ref. App. E,interview5, ques5) 

…..If you take me for example I teach speaking using only the text 

book activities from the text nothing more. If a teacher is not taking 

sufficient activities to practice in the class room students alone may 

not do a lot……. ( Ref. App. E,interview10, ques3) 
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   4.5: Focus Group Discussion 

The focus group discussion held with 10 student participants in two rounds, five students in one 

round is analyzed. At the time of the discussion, the students discussed the role students should 

take to improve their speaking, the role teachers should play to improve the students speaking 

skills, and the teaching strategies teachers use when they teach speaking. 

      4.5.1. Students’ role 

In learning a skill learner plays a vital role, because to learn the skill the active involvement of 

the learner is needed. In the learning of speaking, it is also the same; the involvement of the 

students is highly required. According to the data taken from the students‘ focus group 

discussion, students are interested in having the skill and they are aware that it helps for their 

academic and future life, but they don‘t make much effort to make their learning effective.  

They raise different reasons that take them back from making an effort like, their background 

problem, the problem of confidence, teachers' method of teaching, their living environment, etc. 

However, is well known that it's the students themselves who maintain their learning. According 

to their discussion, some of them do have an interest in doing something they don't take the steps 

it asks. 

A lot is expected from us but I never paid attention to it. We are 

expected to practice in different ways by ourselves even if it is broken. 

But it seems our laziness won us.( Appe I ,FGD 1, que 5, stu, 4) 

I tried to practice to improve my speaking skills but the other students 

used to consider me as I am different, so I couldn't do my practice. 

When I try to speak in English with my teachers while answering 

questions they tell me to use the language I know well; this means I 

have no one to practice with. .( Appe I ,FGD 1, que 5, stu, 2) 
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If we try nothing and continue with our previous experience we can 

not improve our speaking skills. Because one can improve his/her 

skill at the level of his / her practice. If there is no practice there is no 

skill improvement. So I believe if I work hard I will improve my skill. 

So I planned to keep my practice and improve my skills. ( Appe I 

,FGD 1, que 7, stu, 4) 

         4.5.1.1. The students’ participation 

To learn the skill students are expected to participate. According to the information gathered 

from the focus group discussion students confirmed as they are not practicing the language and 

they mentioned different reasons. They said as they have peer pressure problems that means 

when they try to speak other students mock them or don't want to participate. The others also 

said in the outside environment they have no one to practice with and the students' laziness or 

carelessness was also mentioned as a reason for their lack of participation. 

To tell the truth, I never tried to improve my speaking skills. Because 

to improve our speaking skills we need to have books that we can 

refer to or we need to have who can help. If you try to speak with 

friends they ask you to translate it. When you do the translation you 

directly go to using the Amharic. When we ask teachers also most of 

us use Amharic. Even students with good speaking skills by the 

beginning of the academic year used to speak in English, ask and 

answer questions in English. However, after a while, they directly 

started using Amharic like other students. ( Appe F ,FGD 1, que 6, 

stu, 3) 

I believe that I am the source of my problem; if I read different books 

and watch movies which can help improve our language we will 

improve but the problem is we do not try. ( Appe I ,FGD 1, que 6, stu, 

1) 

 



106 
 
 

         4.5.1.2. The students speaking skill  

The students who participated in the discussion confirmed that their speaking skills were not 

good enough. They stated that they have poor backgrounds and do not have enough practice 

time. As a high school student, the medium of instruction or the teaching-learning language of all 

their subjects is English but as the students mentioned their teachers teach them in Amharic and 

they don't get enough exposure from their teachers. In addition, the students themselves didn't 

give enough attention to the language. 

We are not good, because I think the first problem is we are not living 

in a society that speaks English; the second is we are not given 

enough time for speaking practice. ( Appe I ,FGD 1, que 1, stu, 4) 

Students are poor in their speaking skills but they do have speaking 

needs. When we learn our lessons, the medium of instruction for all 

lessons is English but our teachers teach us in our local language. 

The language that we use to communicate with society is also the 

local language. This also influenced our speaking skills of English. . ( 

Appe I, FGD 1, que 1, stu, 2) 

 

     4.5.2. Teachers’ role  

Teachers are expected to plan the students learning, which means they plan the kind of activity 

they have to take to the class to help students learn. However, according to the students' 

discussion teachers do not go to classrooms with different speaking activities. Instead, they use 

activities from the textbook. The student's textbook is not that rich in having speaking activities 

while teachers are not bothered about it and they don't care about the students learning of 

speaking. 
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When we see the activities on the student's text book most of the 

activities are not speaking activities. I think the book by itself has 

some problems because our speaking ability develops if we speak 

more. However, the book consists more of other staff. So the book by 

itself doesn't lead teachers to teach speaking; I think this is the main 

reason for the teachers not teaching the skill well. ( Appe F ,FGD 1, 

que 2, stu, 5) 

I have no idea about other schools but in this school 100% I can say 

that there are no activities that help develop speaking skills. Because 

of this students cannot practice and develop confidence. So the 

speaking activities you mentioned before ( dialogue, report, debate, 

etc.) we don't use them we usually learn grammar. ( Appe I ,FGD 1, 

que 2, stu, 4) 

       4.5.3. Teaching Strategies  

The teaching strategies teachers are using are not the kind of strategy that involves 

the learners. As the students stated teachers usually come to class with activities or 

with the kind of lesson that does not give students enough time and chance to have 

speaking practice.  

The class is not student-centered it is teacher-dominated. The teacher comes 

to class what he/she thinks is good for the students and the students take that. 

The activities are more teacher-centered. Activities are given for the learners 

but the class ends while the teacher talks and the students listen. ( Appe I 

,FGD 1, que 2, stu, 4) 
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        4.5.4. Teaching Materials  

According to the student's discussion the material teachers are using is the student's textbook and 

the students explained that their textbook is not that rich in speaking activities. Teachers even 

don't teach the few activities they have in the student's textbook they usually focus on the other 

lessons like grammar and reading instead of speaking. 

When we see the activities on the student's text book most of the 

activities are not speaking activities. I think the book by itself has 

some problems because our speaking ability develops if we speak 

more. However, the book consists more of other staff. So the book by 

itself doesn't lead teachers to teach speaking; I think this is the main 

reason for the teachers not teaching the skill well. ( Appe I ,FGD 1, 

que 2, stu, 5) 

When we learn we simply keep on doing what is in the text book no 

time is given for doing speaking activities specifically. However, 

while doing the activities from the textbook if we find speaking 

activities we do them. But the problem is we do them in Amharic not 

in English. Generally, I can say that there are not many speaking 

activities, even if there are we simply discuss them in Amharic and 

pass them. ( Appe I ,FGD 1, que 4, stu, 2) 
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 4.6. Triangulation of Quantitative and Qualitative Dat 

Triangulationqualitative and qualitative data obtained through data analysis 

 

 

                                Quantitative Data Qualitative Data 

 

                  Students role in enhancing the 

students speaking skills 

Teacher respondents also stated as students are 

not cooperative in involving in the activities that 

need the students involvement  

               Teachers role in enhancing the students speaking skills 

According to the data what teachers are doing 

is not sufficient enough for improving the 

students speaking skill‘s 

The quantitative data also implied as teachers are 

not doing their best for their students learning 

                              Techniques used by the teacher  

As the data shows teachers are not using any of 

appropriate techniques to help students 

improve their learning 

As it is seen teachers are not using the right 

techniques for teaching the skill 

                                             Speaking strategies  

The respondents reported as teachers are not 

using any of the speaking strategies  

The strategies teachers are using are way different 

from the speaking strategies 

                               Activities used for teaching speaking 

The data shows as the activities which help 

students learn were not used 

Teachers usually teach other skills not speaking. 

                                               Teaching materials  

The teaching material used was only the 

students text book and which is a kind of book 

which is not rich in speaking activities. 

Teachers are not properly using the right teaching 

materials which help students learn 
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     4.5. Discussion of overall findings                                           

To study the students' participation and teachers' role in enhancing the students' speaking skills, 

data was collected using questionnaire interviews and observation. The questionnaire was 

administered to the students an interview was administered to the teachers and observation of 

three classes was also made by the researcher. So here the data gathered using the mentioned 

tools is discussed. 

1. Students’ role 

According to Richards and Rogers (1986), speech was considered to be the basis of language.  

Good speaking skill lets someone express the idea he /she has in mind to others with no problem. 

Because as Tarigan (1990: 8) said speaking is a way of communication that influences our 

individual life strongly and Ladouse  (in  Nunan,  1991:  23) also said speaking is an ability to 

express oneself in a situation or to express a sequence of ideas fluently.    Of all the four 

language skills, speaking seems to be important as it is one of the most frequent means of 

interaction in the teaching and learning process and it is suggested that people who know about a 

certain language are referred to as 'speakers' of that language (Ur, 1996). So students who learn 

language learn the four language skills speaking, listening, reading, and writing. 

 Speaking is learning by doing activity skills; so to learn speaking students are expected to be 

involved directly in the speaking practice. According to Bygate (1987: 14) teachers are not the 

only players for the success of the students' speech training in particular and education in 

general. Students are also primarily concerned with the achievement of their successes and 

failures. So learners themselves should plan and get in the task for better results. 

Students are expected to plan their way of developing speaking skills, should be willing to be 

involved in speaking activities, speak English outside the classroom, participate in pair and 

group work, discuss their effective learning ways, and evaluate their weaknesses and strengths in 

speaking. However, according to the data collected from the questionnaire, interview, and 

observation the students' participation was found weak.  
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Students do not frequently participate in speaking activities as most of the teacher respondents 

said students refuse when they are asked to participate in the practice of speaking. Most of them 

are afraid of speaking English in front of their friends because if they make a mistake their 

friends may laugh at them. In addition, they are not having enough motivation and 

encouragement from their teachers. As Harmer (2010) states students must be encouraged to 

speak English in the classroom. So, that they can have the opportunity to practice real-life 

speaking in the classroom atmosphere; where they are likely to feel less anxiety. 

Some students might perform less in their oral production, because they may not get sufficient 

opportunity to practice extended oral interaction, because textbooks may not give more genuine 

speaking activities with adequate time, or because teachers' teaching techniques or strategies for 

dealing with oral activities may not generate students' active participation. Consequently, the 

student's oral proficiency is limited (Bygate, 1987).  Students who come to secondary school 

from different elementary schools have little language experience, so, they may not be active in 

speaking. If students lack previous speaking experience, they may not dare to speak English in 

front of their peers (Bygate, 1987). 

So students might come from different backgrounds which ended them up with poor 

performance. As the data shows most of the students are from poor backgrounds, and their prior 

experience and their prior knowledge of the language is very poor. So in the speaking class when 

they are given the chance to practice they refuse they don't want to use it. 

According to Shumin (1997:9-10), some of the reasons why some students fail to speak English 

fluently with confidence are:  sometimes extreme anxiety occurs when EFL learners become 

tongue-tied or lost for words in an expected situation, which often leads to discouragement or a 

general sense of failure and sometimes some students are concerned with how they may be 

judged by others. They are very cautious about making errors… fear of making mistakes could 

make them tied up. So because they are afraid of making mistakes in front of their friends and 

teachers, thinking their friends might laugh at them and mock them they become reluctant to 

speak practice. 
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However, still these students are from poor and uneducated families even when they go home 

there is no one they can practice with, let alone practice speaking English, most of their parents 

do not have any idea of what their kids learning. So students get no support from the parent side. 

Speaking practice needs direct and conscious involvement of them, so like their teachers the 

students don't want to bother themselves they prefer the easy way( Ref.App.D). So they find 

themselves very lazy, careless, and resistant. Even when some teachers, sometimes, come to 

class with activities that let students practice they refuse. Unless the teacher used force or another 

mechanism, it seems hard to find at least a student who participates voluntarily. So the student's 

background, lack of interest, and unwillingness to move like a hopeful youngster are the main 

factors under the student factor 

2. Teachers’ role  

Harmer (2010) confirms that Teachers play different roles like learner, facilitator, assessor, 

manager,  evaluator, and role model; by performing various roles, he/ she becomes an ideal guide 

in shaping the student's future. So it is clear that in any teaching and learning teachers take the 

lion's share in making the students learning better or worse. In teaching speaking teachers play a 

vital role by coming to the class with different speaking activities and letting students get in the 

activity. 

 High school students are too young to make sure they are learning on their own; so the teacher 

must be there to facilitate, motivate, encourage, evaluate, and for everything they need to 

perform their practice. Meanwhile, as the researcher learned from the questionnaire of the 

students and interview of the teachers( See App. A and D),  teachers are not playing their roles 

properly. Instead of coming up with different activities that help learners practice more they 

simply teach only the grammar and reading of the student's textbook. Which helps the students 

speak in no way. They do not even include speaking activities in their lesson plan and the 

students ' book ( teachers 100% use this text ) there are speaking activities in every unit but they 

don't teach the speaking part they leave it.  

According to Harmmer (1991) in some activities that require more of the teacher's activity like 

accurate production, the teacher should be able to act as a controller, whereas, in communicative 
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tasks that demand learner's group or pair interaction, the teacher should art as a facilitator by not 

intervening frequently. She/he should instead allow students more opportunities to use the 

language at their disposal. In other words, the teacher should be clear of his tasks and he must 

not act as controller in both cases. To this effect, the teacher should always be committed in 

terms of securing such an interactive classroom by way of acting less dominantly. To this effect 

(Rivers, 1987:9) says "teacher-directed and dominated classrooms cannot by their nature be 

interactive classrooms, and this is what language teachers need to learn. Interaction can be two 

ways, three ways, or four ways but never one way.‖  

This shows that students depend on their teachers and teachers have a huge responsibility to 

ensure the proper way of their students learning. However as the data shows teachers are not 

doing that; simply they are doing what they find easy to do, because teaching speaking requires 

the teacher's willingness to help learners, plan different activities, make time for the practice, 

follow the practice, and give feedback. Unfortunately, the researcher found this inapplicable. 

The way teachers teach depends on their beliefs. The basis for teachers' beliefs about teaching 

and learning a language is the educational and professional experiences. Freeman (1992) says 

that teachers' beliefs about a language may be based on their training, and their teaching 

experience, or may go back to their own experiences as language learners. Thus, teachers' 

education beliefs and attitudes are one of the most potential problems that direct their preferences 

for certain language learning activities Borg (1999) also writes that teachers' language 

education, and .0training background as teachers influence their beliefs and classroom 

activities. 

 In this grade level and in teaching speaking the teacher has lots of responsibilities. The teacher is 

expected to come to class having different speaking activities that are out of the textbook 

because the textbook is not that rich in speaking activities. However, most of the teachers are not 

willing to do that. They only teach the textbook and even from the textbook they don't teach 

speaking; they want to teach the grammar and the reading part only in order not to have hard 

work they prefer easy going. In addition to coming to class with different activities, a teacher is 

expected to motivate learners and make them get into the task by using different motivational 

mechanisms or incentives. Meanwhile, they don't make an effort to motivate students to engage 
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in speaking practice. They seem too careless about what is expected from them and they are too 

lazy to fulfill their responsibility as a teacher. So the teacher factor is the main and the big one 

that taking students behind. 

3. Ways of teaching  

A language teacher does everything that is required to make learners learn the language. Every 

language skill has its techniques and strategies to use. So speaking is a language skill that has its 

techniques and strategies to use which better help learners face the language to get themselves in 

the practice of using the language. To improve and develop the speaking ability of students 

and to make them use the speech pattern of the language they learn, activities must be selected 

carefully. Besides this, students should be encouraged to go under intensive oral exercises 

that are designed for communication purposes, such activities give students both confidence 

and motivation for oral practice. This is true not only for classroom exercises but also for the use 

of the language outside the classroom (Bygate, 1987).  

Different speaking activities can be used in the classroom to make students practice the language 

well. Like : 

Free language activities are activities in which there is control on the part of the teacher which is 

to let the students work and do any activities on their own freely in the 

classroom.Dialogues refer to conversations held by two people of different opinions. It 

is a way of presenting something with relevant samples of spoken language. Dialogue seems 

to be best suited for practicing spoken language for several reasons. Some of the reasons are 

listed and stated by Byrne (1987) as follows 

Discussion is perhaps the most natural and effective way for learners to practice talking freely. 

Discussions with comprehensive inputs provide an opportunity for students to activate the 

language knowledge they have acquired. It can greatly increase the amount of active speaking 

and listening in the classroom. The more students can assist each other, the more independent 

and self-reliant they are and priorities are given to developing students' confidence in speaking 

at all (Widowson, 1990).  
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Group work is '' part of collaborative strategies'' of teaching-learning (kyriacou, 1998:77). It is 

one of the best ways of encouraging active participation in learning English class by 

arranging the learners' work together in a group. 

Games can be used to provide learners with opportunities to use language rather than simply 

practice it. Lee (1979) says that games are enjoyable. Enjoying the games decreases the burden 

and makes learning the language. In addition, games must be meaningful, and all the 

classroom situations and organization must suit them.  

Simulation has been defined as an activity where the learners discuss a problem within a 

defined setting (Byrne, 1987:125). Simulation is parallel and structural set situations performed 

in class and reflecting real life (Dougill, 1987: 20). In other words, they are actual and free 

language norms or conventions of real life. In the classroom, simulations have several 

advantages for teaching the spoken language. According to Dougill, Simulations are most 

important for motivation and are helpful for students to get to know one another and help 

students get rid of their shyness. 

Meanwhile, the interview confirms that teachers are not teaching speaking very often. So if they 

are not teaching there is no way to use the teaching techniques and strategies. To make students 

practice speaking and improve their language in the classroom, teachers are expected to come to 

class with activities like dialogue, discussion, group work, pair work, free talk, discussion, and 

simulation kind of activities. However, according to the data, the right activities which promote 

speaking are not used in the classroom. Just the old method of teaching was applied; which is 

teacher-dominant so activities that let students be involved in the learning are not used. 

In addition to the classroom, English Students should practice the language outside of the 

classroom in their school compound or in the place where they live. In the school compound, the 

entire school communicates in Amharic so couldn't easily find the person whom they could 

communicate with and practice. With their friends, teachers, directors, officers etc , none of them 

use English to communicate. In such an environment if one student tries to practice speaking, 

hard to find someone who replies and even his or her friends make fun of him or her. The school, 

the English department, or the mini-media club doesn't prepare any speaking activities. 
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                      CHAPTER FIVE  

  5. Summary. Conclusion and Recommendation 

      5.1. Introduction 

This chapter presents the summary, conclusion, and recommendation of the study.. In the 

summary the study‘s major findings, the participants of the study, the method of data analysis, 

the tools employed in the study, the research design, and the major findings are briefly presented. 

In addition, some major conclusions and recommendations drawn from the findings are 

presented. 

     5.2. Summary  

This study's primary goal was to find out how the role teachers and students play can help 

students become more proficient speakers. Finding and reading relevant materials regarding the 

roles that teachers and students should be expected to play was the first stage in conducting this 

study. As a result, a large body of literature, both local and worldwide, was examined in order to 

provide background information for this investigation. Then the background data on the study's 

subject was provided. Subsequently, the problem statement was clarified to demonstrate the aim 

of the study. The purpose of the study was to look into the roles that teachers and students play 

within the framework of the unified theory of speaking instructions. The study's guiding research 

questions were the following : 

        1. What is the student's role like in speaking instruction? 

    2. What does teachers' role in speaking classes look like? 

    3. Do the ways teachers teach help students improve their speaking skills? 

 

The researcher used a mixed methods study methodology to address the research questions since 

it gives the best opportunity to use both quantitative and qualitative data to provide answers. The 

An exploratory sequential mixed methods design was thought to be the best choice for this study 

because it allowed the researcher to fill in any gaps that might have been caused by the unique 
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characteristics of each approach. The study aims to explore the role that teachers and students 

play in improving the speaking skills of the students. 

Both qualitative and quantitative approaches of data collection were used in order to obtain the 

desired outcome of the study and scrutinize the investigation of the topic. As it was previously 

mentioned, 180 grade 10 students from two government high schools provided the quantitative 

data and ten students involved in a focus group discussion gave the qualitative data. Ten EFL 

teachers from two government high schools provided the qualitative data, which was mostly 

gathered through interviews, and classroom observation. 

Ten EFL teachers and 180 students from a government high schools in Addis Ababa, Ethiopia, 

who were in grade 10 participated in this study. As previously said, in order to accomplish the 

desired outcome, both quantitative and qualitative methodologies were used. The study set out to 

find out how well students and teachers were carrying out their tasks while also attempting to 

identify the challenges that students encounter in their pursuit of skill improvement. By grouping 

the research objectives students' roles, teachers' roles, teaching strategies, and teaching 

techniques into teams, the study attempted to achieve its goal. 

A convenience sampling strategy was used to choose two schools in order to gather data from the 

teacher and student respondents. In order to select respondents with ease, the researcher can visit 

the school on a regular basis. Thus, the researcher used both voluntary and random sampling to 

choose the respondents after choosing the schools. The teacher respondents were chosen through 

voluntary sampling, while the student participants were chosen by simple random sampling or 

lottery method. This indicates that the study only included teachers who expressed a desire to 

take part. Student participants were selected using a random sampling technique. 

The student respondents provided the study's sole quantitative data , which was gathered via a 

questionnaire. Nevertheless, the study's qualitative data came from both teachers and students. 

For teacher respondents, interview and classroom observation were used, whereas focus group 

discussion and questionnaire were used for student respondents. 
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The information gathered from the interview was verbatim transcribed and then analyzed into 

broad categories based on themes. The two primary methods used to collect data from teacher 

respondents were observation and interview. Five kinds of major ideas were chosen and 

discussed from the generated data. The validity and reliability of the instruments were examined 

by reviewers and data analysis during the pilot project before the questionnaire and interview 

questions were used in the main study. Apart from the instruments, the questions' processes and 

content were also tested in a pilot study to ensure their viability. Before being utilized to gather 

data for the primary investigation, the instruments underwent several revisions and 

improvements in light of the lessons learned from the pilot study. 

As mentioned above, different analyses and discussions were conducted for the quantitative and 

qualitative data that were obtained via questionnaire, classroom observations,  interviews and 

focus group discussion. Prior to the presentation of the qualitative data obtained through focus 

group discussions, interviews, and classroom observations, the quantitative data obtained from 

the questionnaire were given. The presentation of the classroom observation data analysis took 

place prior to the interviews. The studies and discussions of these data revealed a variety of 

results. To obtain a relevant and comprehensive picture of the study, for instance, some crucial 

data from the classroom observations were evaluated in conjunction with the information 

collected from the interviews and vice versa. The entire set of data used in this study was 

analyzed in light of the literature studied about the roles that teachers and students can play in 

enhancing the students speaking skills. The study's overall goal was to provide answers to the 

research questions. 

 

    5.3. Conclusion 

Based on the findings obtained from the study‘s quantitative and qualitative data  about the 

students‘ and teachers‘ role in enhancing the students‘ speaking skills‘, an attempt was made to 

conclude the results persistent to the research questions of the study raised in unit one. 
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• As it was already mentioned, speaking is a skill or an ability that can be developed with 

practice. Students are therefore expected to engage in speaking exercises both within and 

outside of the classroom in order to learn how to talk. Nonetheless, this study indicated 

that the students' participation was inadequate. They rarely get involved in the 

opportunity they were given to practice, and even when they do, they usually decline it 

out of a lack of confidence, and carelessness. 

 

 In order to enhance students' speaking abilities, teachers must also remember that 

students learn best when they are actively engaged in practice. Therefore, active 

participation in speaking practice is essential for the students learning to speak. 

According to what the researcher discovered from the study, students don't always 

participate fully in class. They do have many issues, such as carelessness, confidence, 

and background problem. Initially, the majority of government students lack proper 

training at their lower levels, and their families are not more encouraging of their 

education, thus they did not receive adequate instruction and assistance in their prior 

grades. Second, the majority lack the self-assurance to speak and practice the language in 

public. They don't want to be perceived as weak by others and are terrified of their 

friend's mockery. Thirdly, students only complete their coursework to obtain points 

necessary to advance from one grade to the next because they are not evaluated orally on 

their final school exam. They are unaware that speaking abilities are necessary for a 

lifetime career. 

 

• As a language teacher, teachers should employ a variety of speaking exercises to help 

students practice and apply the language. The study has shown that teachers typically 

don't bring many practice-oriented activities to the classroom. They mostly depend on the 

students textbook. Although there aren't many diverse speaking exercises in the students' 

textbook, teachers still solely utilize the ones that are in the students text book. Even 

though they occasionally teach speaking from the text, they often focus on teaching the 

grammar and reading parts rather than the speaking parts. 

 



120 
 
 

 It is  known that teachers are essentials to ensuring the students‘  learning, especially 

those in high school. The duties of a teacher include organizing the lesson for the class, 

supervising, motivating, and even setting an example for the students. But as the study's 

findings show, educators are not doing a good enough job of fulfilling their roles. They 

don't bring many speaking exercises to class that can encourage students to speak both 

inside and outside the classroom; instead, they just teach for portion coverage. Not even 

they use text-based exercises to force students practice speaking. They believe that 

students are inactive and uninterested in participating in speaking practice, but if the 

teacher makes an effort to plan an engaging activity and support students, it is evident 

that they perform their jobs since, as young learners, they imitate their teachers. 

 

• As previously mentioned, educators have primary responsibility for assisting students in 

developing their speaking abilities. Learners may benefit or not from the way teachers 

teach. This study indicates that it is quite challenging to conclude that teachers teach 

speaking in a way that benefits the students. The reason they don't teach speaking is that 

they don't use a range of speaking activities, they frequently skip over the speaking 

portion, and they do tend to go through the speaking lesson. Thus, the manner in which 

they teach does not help the students' speaking abilities. 

  

• The results of the questionnaire and interview indicate that, with the right environment, 

learning any language is not difficult at all. It is difficult for students to exercise their 

language skills after school because they do not know anyone with whom they can 

practice the language. Students speak to each other in their mother tongue in the school 

compound and with their parents and friends when they get home. Therefore, students 

have nowhere to practice speaking outside of the classroom. So,it is very clear that the 

setting of the school and their living environment are unfavorable for the students to 

practice speaking.  
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    5.4. Recommendation 

Based on the conclusions drawn from the findings of the study, the following  recommendations 

are given: 

1. English language teachers should try to meet the changing students‘ needs and update their 

teaching by coming up with activities that help students practice speaking more. If the way and 

the material they are using are not helping the students, as a teacher, they have to look for a 

different material and get ready to teach the students. 

2. When we teach language, we teach the four language skills ( speaking, listening, reading, and 

writing ) with grammar and vocabulary. So teachers should stop teaching only reading and 

grammar.  Not getting tested on the speaking skill portion of the school living exam doesn't mean 

they don't need the skill. After all, students learn to get the skills, but not only to pass exams. 

3. Like their teachers, students have equal or may be more responsibility to make their learning 

better .So to learn speaking, the students are expected to participate in speaking practices in the 

classroom and outside the classroom. In addition, they have to plan their learning. 

4. As the classroom observation data depicted, the lack of sufficient teaching speaking material 

was found to be the main reason for the teacher's lack of teaching speaking activities. So 

teachers, as professional people, should go further and prepare speaking activities and come to 

their students. 

5. For learning to speak, students should be directly involved in the speaking practices in the 

school and when they are out. 

6. Learners and teachers should know that the time students spend in school is a base for their 

future educational, professional and personal future life as a whole. So instead of focusing on a 

short term achievement they have to work on building the whole rounded base. 
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7.English language departments should see the gap and try to work with teachers and the school 

administrators for creating  awareness about the roles the students and teachers should play to 

improve the students speaking skills. 
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APPENDICES 

                          Appendix  - A 

                                                   የተማሪዎች መጠየቅ 

የተወዲዲችሁ ተማሪዎች 

ይህ መጠየቅ የተዘጋጀው ሇሶስተኛ ዱግሪ ትምህርቴ ማሟያ ሇሚሆን ጥናት መረጃ 

ሇመሠብሠብ ነው፡፡ የመጠየቁ አሊማም መምህራንና ተማሪዎች የመናገር ክህልትን 

ሇማዲበር ያሊቸውን ሚና እንዳት እየተወጡ እንዯሆነ ሇማየት ነው በተጨማሪም የመናገር 

ክህልትን በመማር ሂዯት ውስጥ ያለትን ችግሮች ሇማየት ይሞክራሌ፡፡ 

በመጠየቁ አማካኝነት ከእናንተ የሚገኘው መረጃ ሚስጥራዊነቱ የተጠበቀ ሆኖ ጥቅም ሊይ 

የሚውሇው ሇዚህ ጥናት ብቻ ይሆናሌ፡፡ ስሇሆነም ነፃ ሆናችሁ ተአማኒነት ያሇው መረጃ 

እንዴትሠጡ በትህትና እጠይቃሇሁ፡፡ ሰሇምትሰጡት መረጃና ሇዚህ ጥናት ስሇምታዯርጉት 

አስተዋፅኡ በቅዴሚ አመሠግናሇው፡፡ 

 

 

 

 

 

 

 

 

 

ክፍሌ I፡ የተማሪው ሚና 
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ትዕዛዝ፡- የሚከተለት እስትራቴጂዎች ተማሪዎች የመናገር ክህልታቸውን ሇማዲበር 

የሚጠቀማቸው ናቸው ስሇሆነም በዯምብ ካነበባችሁ በኋሊ ምን ያህሌ እንዯትጠቀሟቸው 

የራይት ምሌክት /√/ በትክክሇኛው ሳጥን ውስጥ በማዴረግ ግሇፁ፡፡ 

5 . ሁሌጊዜ    4 . በተዯጋጋሚ     3 .አንዲንዳ    2. አሌፎ አሌፎ     1. በጭራሽ 

ተ.ቁ ጥያቄ 5 4 3 2 1 

1 ከክፍሌ ውጭ እንግሉዝኛን ሇመግባባያነት 

እጠቀማሇሁ 

     

2 ያሌገባኝ ነገር ሲኖር መምህሬ ግሌፅ 

እንዱያዯርግሌኝ በእንግሉዘኛ እጠይቃሇሁ 

     

3 በቡዴንና እና በነጠሊ  አስተሊሌፋሇሁ      

4 በእንግሉዘኛ ንግግር ሲዯረግ ያሇብኝን ስህተት 

የክፍሌ ጓዯኞችንና መምህራንን እጠይቃሇሁ 

     

5 ወይይቶችን በማዲመጥ ሪፖርት አቀርባሇሁ      

6 በንግግር ሰዓት ስህተት ስሰራ እራሴ 

አስተካክሊሇው 

     

7 የእንግሉዘኛ ቋንቋ ክህልቴን ሇማዲበር አቅዲሇሁ      

8 የንግግር ክህልትን የሚያዲብሩ አክትቪቲዮችን 

ሇመስራት ፈቃዯኛ ነኝ 

     

9 ከመምራንና ከተማሪዎች ጋር የንግግር 

ክህልትን ሇማዲበር ስሇሚጠቅሙ ዘዳዎች እና 

ንግግርን ስንማር ስሇሚገጥሙን ችግሮች 

እንወያያሇን 

     

10 በንግግር ክህልት ዙሪያ ያሇኝን ጠንካራና ዯካማ 

ጎን እገመግማሇሁ 

     

 

ከፍሌII፡ የመምህሩ ሚና 



131 
 
 

የሚከተለት ሀሳቦች መምህሩ የተማሪዎችን የመናገር ክህልት ሇሚዯበር የሚጠቀማቸውን 

ሚናዎች  የሚገሌጹ ናቸው፡፡ እነዚህን ሃሳቦች ካነበባቹ በኋሊ አሁን እናንተ ያሊችሁ 

የንግግር ክህልት መምህር ያዯረጋቸው እንዯሆነ ምን ያህሌ እንዯምትስማሙ የራይት 

ምሌክት /√/ በትክክሇኛው ሳጥን ውስጥ በማዴረግ ግሇፁ፡፡ 

5. በጣም አስማማሇሁ  4. እስማመሇሁ  3.አሌወሰንኩም   2.አሌስማም 1.በጣም 

እቃወማሇሁ 

 

ተ.ቁ መምህራችን 5 4 3 2 1 

1 ክፍለን (መማርማስተማሩ ተማሪ ያማከሌ  

የማ ያረገዋሌ) 

     

2 ሌምምዴ ማዴረግ ያሇብንን የቋንቋ ክህልት 

በዘዳ እና ትርጉም ባሇው መሌኩ 

ያቀርብሌናሌ 

     

3 በንግግር ክህልት አክቲቪቲዎች ውስጥ 

እንዴንሳተፍ እዴሌ ይሠጠናሌ 

     

4 በእንግሉዘኛ እንዯንናገር ያበረታታናሌ      

5 ሇሌምምዴ በቂ የሆነ ጊዜ ይሠጠናሌ      

6 በበቂ ሁኔታ ምንያህሌ እንዯሰራን 

ይቆጣጠራሌ 

     

7 የመነገር ክህልት የሚያዯብሩ  

አክቲቪዎችን በበቂ ሁኔታ ይሠጠናሌ 

     

8 የመናገር ክህልትን የሚያዲብሩ ዘዳዎችን 

ያስተምረናሌ፡፡ 

     

9 የመናገር ክህልትን ሇማዲበር የራሳችንን 

ዘዳ እንዴንጠቀም ያበረታታናሌ 

     

 

ክፍሌ III፡ መምህሩ የሚጠቀማቸው ዘዳዎች 
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የሚከተለት ሀሳቦች መምህራን የተማሪዎችን የመናገር ክህልት ሇማስተማር 

የሚጠቀምባቸው ዘዳዎች ናቸው ዘዳዎቹን  ከነበቸኋቸው በኋሊ የናንተ አስተማሪ 

እናንተን የመናገር ክህልት ሇማስተማር ምን ያህሌ እንዯሚጠቀምባቸው የራይት /√/ 

ምሌክት በማዴረግ ግሇፁ፡፡ 

5 :ሁሌጊዜ      4:በተዯጋጋሚ       3: አንዲንዳ     2:አሌፎ አሌፎ      1 

፡በጭራሽ 

ተ.ቁ መምህራችን የሚጠቀምባቸው ዜዳዎች 5 4 3 2 1 

1 ንግግር      

2 ቃሇ መጠይቅ      

3 ትርጉም      

4 የመዴረክ ውይይት እና ክርክር      

5 የቃሌ ሪፖርት      

6 ትረካ /ታሪክ መናገር      
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ክፍሌ IV ፡ የሚከተለት ሀሳቦች መምህራቹ የተማሪዎችን የመናገር  ክህልት ሇማዲበርና 

የሚጠቀምባቸው ናቸው የናንተ አስተማሪ እንነዚህንምን ያህሌ እንዯሚጠቀምባቸው ራይት 

/√/ በማዴረግ ግሇፁ 

5. በጣም አስማማሇሁ  4. እስማመሇሁ  3.አሌወሰንኩም   2.አሌስማም 1.በጣም 

እቃወማሇሁ 

ተ.ቁ መምህራችን 5 4 3 2 1 

1 የትኛው የመሚሪያ ዘዳ ጥሩ እንዯሆነ 

እንዴናውቅ ይረዲናሌ 

     

2 እንግሉዘኛ ቋንቋን በተሇያዩ ተግባራት ውስጥ 

እንዴን ጠቃም ይረዲናሌ 

     

3 የተሇያዩ የመናገር ክህልቶችን ያሳየናሌ      

4 የተማርነውን በፍጥነት የምናስታውስበትን ዘዳ 

ያስተምረናሌ 

     

5 በንግግር ጊዜ ስህታችንን  በማረም ያግዘናሌ      

6 ከክፍሌ ውጪ እንግሉዘኛን እንዴናግር 

ያበረታታናሌ  

     

7  ስሇሰዋሰው ብዙም  እንዴንጨነቅ ያግዘናሌ       
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ክፍሌ V፡ የመናገር ክህልትን ሇሚዯበር የሚረደ ተግባራት ትዕዛዝ የሚከተለት ጥያቄዎች 

የእንግሉዘኛ ቋንቋን በመጠቀም ስሇምትፈጽሟቸው ተግባራት የሚጠየቁ ናቸው እነዚህን 

ተግባራት እንግሉዘኛ ቋንቋን በመጠቀም  ምን ያህሌ እንዯምትፈፅሟቸው የራይት (√/ 

ምሌክት በማዴረግ ግሇፁ፡፡ 

5፡ ሁሌጊዜ      4፡በተዯጋጋሚ    3፡አንዲንዳ    2፡ አሌፎ አሌፎ     1፡ በጭራሽ 

ተ.ቁ ምን ያህሌ ጊዜ እነዚህን ታዯርጋሊቹ 5 4 3 2 1 

1 የመረጃ ሌውውጥ አኮቲቪቲዎችን  

በእንግሉዘኛ መስራት 

     

2 ችግር ፊቺ አክቲቪቲዎች (ፐዝሌ)      

3  ሮሌ ፕሇይ አክቲቪዎች የላልችን ሚና 

በመውሰዴ መጫወት 

     

4 የግሩፕ ስራ      

5 የመናገር ክህልትን ሇሚዯብር ፕሮጀክቶችን 

መሠረት 

     

6 ሞኖልጎችን ማዘጋጀት (እያንዲዲቹ 

ስሇምትወደት ነገር 2 ወይም የ3 ዯቂቃ 

ንግግር  ማዘጋጀት 

     

7 የንግግር  (አነዴኛ ሰው እየጠየቀ ላሇኛው 

የሚመሌስበት  

     

8 የግሌ አስተያየትን የሚመሇከቱ 

አክቲቪቲዎችን /የግሌ ስሜቶችንን እና 

አመሇከቶቻችንን የሚገሌፁ 

     

9 ምክንያታዊ አክቲቪቲዎችን (የነገሮችን 

ምክንያታዊነት የምንገሌፅበት 

     

10 ሰእልችን መግሇፅ ወይም መብራራት      
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ክፈሌ VI፡ ንግግርን ሇማስተማር የሚጠቅሙ የመማሪያ ቁሳቁሶች 

ትዕዛዝ፡ የሚከተለትን ጥያቄዎች ካነበባችሁ በኋሊ አዎ ወይም አይዯሇም በማሇት ሳጥን 

ውስጥ የራይት ምሌክት /√/ አዴርጉ 

1. በመመሪያ ክፍልች ውስጥ ንግግርን ሇመማር የሚያግዙ ተጨማሪ የመመሪያ 

ቁሳቁሶች አለ ምሳላ /ሇኦዱዮ እና ቪዱዮ አይነት/  

አዎ  አይዯሇም   

 

መሌሳቹ አዎ ከሆነ የተወሰኑትን ጥቀሱ እና የትኛውን የተሻሇ እንዯምትወደ 

ግሇጹ፡፡ 

___________________________________________________________

___________________________________________________________ 

2. የመናገር ክህልታችሁን ሇማዲበር መምህሩ ያዘጋጀችው የመማሪያ ቁሳቁስ 

ትጠቀማሊቹ (ስእሌ ካርታ ሞዳሌ card………..)  

አዎ  አይዯሇም   

መሌሳቹ አዎ ከሆነ የትኞቹን እንዯምትጠቀሙ ጥቀሱ እና በእነሱ እንዳት 

እንዯምትማሩ አብራሩ 

 

 

3. ከሊይ የተጠቀሱት ተጨማሪ የመማሪያ ቁሳቁሶች በቤታችሁ የንግባር 

ክህልታቸውን ሇማዲበር ትጠቀሟቸዋሊቹ 

4. አዎ  አይዯሇም   

 

መሌሶቹ አዎ ከሆነ የተወሰኑትን ጥቀሱ እና እንዳት እንዯምትጠቀሟቸው አብራሩ 

_________________________________________________________________

_________________________________________________________________

______ 
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   Appendix  - B 

The English equivalent Questionnaire for Students 

Dear Student,  

The purpose of this questionnaire is to gather data for my PhD degree study in English 

Language Teaching (ELT). This study aims at describing your and your teacher‘s role in 

enhancing your speaking skill in English Language Teaching classes. It also identifies 

some problems, if any, which are related to learning speaking skills.  

The information you provide through this questionnaire remains confidential throughout 

and will only be used for this research purpose. Therefore, please be honest and feel free to 

provide genuine information. Your contribution to the success of this study is highly 

appreciated.  

 

I thank you for your cooperation. 
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Part I: Students’ role 

Instruction: The following are strategies used by learners to develop speaking  

skills. Read them carefully and decide whether you use them: Please put a tick [√ ] mark 

in the appropriate box that matches your position most, according to the following scale 

A=Always(5)    U= Usually (4)         S= Sometimes (3)        R= Rarely (2)N= Never (1) 

 

No                     Questions A U S R  

N 

1 I speak English outside the 

classroom. 

     

2 I ask my teacher for clarification 

when I don‘t understand what he/she 

says. 

     

3 I participate in pair and group work.      

4 I ask my teacher or class-mates for 

correction of errors in my speaking. 

     

5 I listen to the discussion and report 

back to the class. 

     

6 I try to correct myself when I feel 

that I am not using the correct form 

while speaking.  

     

7 I plan my way of developing 

speaking skills. 

     

8 I am willing to do speaking activities      

9 I talk and share ideas about language 

learning problems and effective 

speaking strategies with my teacher 

and classmates 

     

10 I evaluate my weaknesses and 

strengths in speaking English 
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Part II: Teacher’s Role  

Instruction: The following statements are about the role of English teachers in developing 

your speaking skills. Read the statements carefully and relate them to your current English 

teacher. Use a tick mark [√ ]to   indicate   the   degree   to   which   you   agree   to   their   

role implementation under the appropriate column:    

SA= Strongly agree (5)   A= Agree (4)  U= Undecided (3)   D= disagree (2)     SD= 

strongly disagree (1)  

 

No Our teacher: SA A U D  

SD 

1 Makes the class room student 

centered 

     

2 Presents the language we need to 

practice   in   speaking   

systematically   and meaningfully 

     

3 Gives us chances    to    

participate    in speaking 

activities 

     

4 Encourages us to  say something 

in English 

     

5 Gives us appropriate amount of 

time for practice 

     

6 Monitors our performance to see 

how satisfactory it is  

     

7 Provides us with    activities    for    

free expressions 

     

8 Teaches us speaking strategies      

9 Advises us to use our own 

strategies to learn speaking 
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Part III: Techniques used by the teacher 

The following statements are about techniques used by English teachers to teach 

speaking skills. Read each statement carefully and respond according to your teacher by 

putting a tick mark [√ ] under the alternative given in front of each statement to indicate 

how frequently your teacher uses them to teach you speaking skills. Use:  

A=Always(5)    U= Usually (4)        S= Sometimes (3)        R= Rarely (2)N= Never (1) 

 

No Our teacher uses : A U S R  N 

1 Dialogues /conversation      

2 Interview      

3 Translation /interpretation      

4 Panel     discussion     and     

debating 

     

5 Oral report and debate       

6 Story telling      
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Part IV. Speaking strategies  

Instruction: The following statements are about the strategies that your English teacher 

use to develop your speaking skills. Read the statements carefully and relate them to your 

current English teacher. Use a tick mark [√ ]to   indicate   the   degree   to   which   you   

agree with  the implementation ofthe strategies mentioned under the appropriate column:    

SA= Strongly agree (5)   A= Agree (4)  U= Undecided (3)   D= disagree (2)     SD= 

strongly disagree (1)  

 

No Our teacher: SA A U D  

SD 

1 1.Helps me discover what 

ways of learning work best 

     

2  

2.Helps me use language in 

different activities 

     

3 3.Shows or teaches me 

different speaking strategies 

     

4 4.Helps me find quick ways 

of recalling what I have 

learnt through….. 

     

5 5.Helps me in error 

correction 

     

6 6.Encourages me speak 

English outside the class 

room 

     

7 7.Helps me not too much 

concerned about accuracy 
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Part V: Activities Used for Developing Speaking Skills  

Instruction:  The  following  questions  are  about  the  kind  of  activities  you perform 

(do) in the classroom or outside the classroom using the English Language. They ask you 

how often you do them for practicing or developing speaking skills. Read each questions 

carefully and put a tick mark [√ ]under each column of the measurements by using the 

scale below:  

A=Always(5)    U= Usually (4)         S= Sometimes (3)        R= Rarely (2)N= Never (1) 

No                     Questions A U S R  

N 

 How often do you do:      

1 Information gap activities like as 

sharing ideas with each other in 

English? 

     

2 Problem solving activities (puzzles)?      

3 Role play activities (taking the role 

of the others and acting)? 

     

4 Group discussions?      

5 Project based activities (performing 

certain tasks to learn speaking)? 

     

6 Preparing monologues (in which 

each of you are asked to prepare a 

talk about a hobby or personal 

interest for two or three minutes)? 

     

7 Drills (dialogues) in which one 

person asks a question and another 

gives an answer? 

     

8 Opinion gap activities, which 

involve identifying and articulating 

personal feeling or attitude? 

     

9 Reasoning gap activities in which 

you reason out something? 

     

10 Activities of picture stories?      
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Part VI: Teaching materials (Resources) used to teach speaking skills  

Instruction: Read the following questions and fill the boxes in front of them by using  

 ‗Yes‘ or ‗No‘. Please put a tick mark ( ) in the boxes corresponding to your  

answer. If your answer is ―Yes‖, write your evidence briefly.  

1. Are there supplementary materials (audio-video materials) in the classroom that help 

you 

learn English?  

 Yes No 

If ‗Yes‘,mention some of them and write briefly the programs you attend or(enjoy).  

__________________________________________________________________________

___ 

__________________________________________________________________________ 

 2. Do you learn speaking skills usingteacher-madeteachingaids(charts, diagrams,models, 

maps, flash cards, wall charts, etc)?  

 Yes No 

If ‗Yes‘, list some of them and write briefly how you learn with the help of them. 

__________________________________________________________________________ 

__________________________________________________________________________

3. Do you use any of the above mentioned materials at your own home to learn speaking 

skills? 

  Yes No 

 

If ‗Yes‘, list some of them and write briefly how you use them. 

__________________________________________________________________________ 

__________________________________________________________________________ 
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                                                      Appendix  - C 

                                                  Observation 

Classroom Observation Checklists  

1. Teacher’s Role  

 

 

 

N

o 

 

Does the teacher: 

Teacher 1 Teacher -2 Teacher -3 Teacher -4 
Day Day Day Day 
O

n

e 

T

w

o 

T

h

re

e 

O

n

e 

T

w

o 

T

h

r

e

e 

One T

w

o 

Th

ree 

F

o

u

r 

Fiv

e 

Six 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 
1 arrange and organize 

the 

group discussion? 

                          

2 present the new 

language 

students need for 

practice 

systematically and 

meaningfully? 

                        

3 give students chances 

to 

participate in 

speaking? 

                        

4 encourage the 

students to 

speak in English? 

                        

5 give   appropriate   

amount 

of practice for 

students? 

                        

6 monitor their 

performance 

to see that it is 

satisfactory? 

                        

7 guide and supervise 

the 

students during their 

group/pair discussion? 

                        

8 provide the students 

with 

activities for free 

expressions? 

                        

9 teach students 

speaking 

strategies? 

                        

1

0 

advise them to use 

their 

strategies to learn 

speaking, especially 

outside the classroom? 

                        



144 
 
 

 

 

 

2. Technique Used by the Teachers  

 

 

 

N

o 

 

 

Are the following 

techniques 

used? 

 

 

Teacher 1 Teacher -2 Teacher -3 Teacher -4 

Day Day Day Day 

O

n

e 

T

w

o 

Th

re

e 

Fo

ur 

Fi

ve 

S

i

x 

One T

wo 

T

h

r

e

e 

Fo

ur 

Fi

ve 

Six 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

No 

1 group 

discussions 

                         

2 dialogues 

/conversation 

                         

3 questions 

and answers 

                        

4 Translations 

/interpretatio

ns 

                        

5 debating 

/panel 

discussion 

                        

6 Instructions                         

7 oral report                         

8 story telling                         

9 Interview                         

1

0 

role play and 

drama 

                        

1

1 

Others                         
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3. Strategies Used by the Teachers  

 

 

N

o 

 

Items 

Teacher 1 Teacher -2 Teacher -3 Teacher -4 
Day Day Day Day 
O

n

e 

T

w

o 

T

h

r

e

e 

F

o

u

r 

Fi

ve 

S

i

x 

One T

wo 

Thre

e 

Four Five Six 
Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 
1 helping 

students 

discover 

what   ways   

of   learning 

work   best   

for   them   in 

developing 

speaking 

skills. 

                        

2 experimentin

g them with 

different ways 

of using 

language 

(games, 

different 

arrangement 

of words and 

etc). 

                        

3 helping   

them   keep   

on 

talking  

through  

teaching 

them  

speaking  

strategies 

such as using 

gestures. 

                        

4 helping them 

ask for error 

corrections. 

                        

5 encouraging      

them      to 

speak 

English 

outside the 

classroom. 

                        

6 helping them 

not to be so 

much 

concerned 

with 

accuracy 

                        

7 Others                         
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4.  Activities Done in the Classroom  

 

 

N

o 

 

Are

 th

e

 fo

llowing 

activities    

done    in    

the 

classroom? 

Teacher 1                        Teacher 2 Teacher -3                                    Teacher -4 

Day Day 

On

e 

Tw

o 

Thr

ee 

on

e 

tw

o 

Thr

ee 

O

ne 

Tw

o 

Thre

e 

one two T

h

r

e

e 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

1 information 

gap 

activities? 

                        

2 problem 

solving 

activities 

(puzzles) 

                        

3 role play 

activities 

                        

4 group 

discussions 

                        

5 project 

based 

activities 

                        

6 prepared 

monologue 

                        

7 Dialogues                         

8 questions 

and answers 

                        

9 opinion gap 

activities 

                        

1

0 

reasoning 

gap 

activities 

                        

1

1 

picture 

stories 

                        

1

2 

others ((if 

any) 
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5. Students’ Role Implementation  

 

 

 

N

o 

 

 

Do     students     

do     the 

following? 

Teacher 1                        Teacher 2 Teacher -3                                    Teacher -4 

Day Day 

O

n

e 

T

wo 

T

h

r

e

e 

on

e 

tw

o 

Th

re

e 

O

ne 

T

wo 

Th

re

e 

on

e 

two Thre

e Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 
1 ask for 

clarification? 

                        

2 participate in 

pair and 

group 

discussions? 

                        

3 ask     their     

teacher     or 

classmates  

for  correction 

of errors? 

                        

4 listen   to   the   

discussion 

and  report  

back  to  the 

class? 

                        

5 try to correct 

themselves? 

                        

6 use physical 

motions to 

indicate the 

meaning? 

                        

7 talk and share 

ideas 

about 

language 

problems 

and effective 

speaking 

strategies with 

their 

teacher and 

classmates? 

                        

8 participate in 

role /play 

drama /panel 

discussion/ 

interview or 

oral reporting 

or 

presentation? 

                        

 Others                         
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6. Materials Used in the Classroom  

 

 

 

N

o 

 

 

Are these 

materials 

used? 

Teacher 1                        Teacher 2 Teacher -3                                    Teacher -4 

Day Day 

O

ne 

T

wo 

Th

re

e 

on

e 

tw

o 

Th

re

e 

On

e 

T

wo 

T

h

r

e

e 

one two Three 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 1 text book                         

2 supplement

ary books 

                        

3 Television                         

4 tap-

recorder 

                        

5 CDS, DVD                         

6 charts, 

maps, 

diagrams, 

models 

                        

 

7. Classroom Organization 

 

 

 

N

o 

 

 

Item 

Teacher 1                        Teacher 2 Teacher -3                                    Teacher -4 

Day Day 

On

e 

T

wo 

Th

re

e 

on

e 

tw

o 

Th

re

e 

O

ne 

T

wo 

Th

re

e 

one two Thre

e Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 

Y

e

s 

N

o 1 Whole

 

class

 

sitting 

Arrangemen

t 

                        

2 Pair work 

sitting 

Arrangemen

t 

                        

3 Group

 

work

 

sitting 

Arrangemen

t 
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152 
 
 

 



153 
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161 
 
 

 



162 
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165 
 
 

 



166 
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                                 Appendix D: Interview Questions  

Q1.Do you teach speaking as a skill when you teach English? 

Q2.  How do you see the students speaking skill?   

Q3.  How do you see the student‘s participation?  

Q4. What are the factors that affect the students speaking skill? 

Q5.What techniques do you think a teacher should use in order to make students interested 

in speaking practice?  

Q 7.As a language teacher what is expected from you to improve the students speaking 

skill? 

Q6. Do you encourage students use English or practice speaking outside the classroom?  
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                         Appendix : E 

Transcription of Interview with teacher  

 Interview - one  

Thank you for your willingness to be part of this study. My name is Dagmawit Tarekegn I 

am conducting this study for my PhD degree that I am attending at Addis Ababa 

University.Every information you give me will be used only for the study purpose and its 

confidential and your identity will not be displayed. After I said so let me pass to the first 

question. 

Q1.Do you teach speaking as a skill when you teach English? 

Res: Yeah ,but not much because in high school most of our focus is preparing students for 

the school living exam so we focus more on the exam content. 

Q2.  How do you see the students speaking skill?   

 Res: Almost it is better to say poor I think. They make so many errors when they speak and 

most of the time they don‘t speak because they're afraid of their friends. So it hinders them 

back.  

Q3.  How do you see the student‘s participation?  

Res: Again I can say their participation is poor too. It is because you asked me to give rank . 

I think the reason is most of the students are not that volunteer to speak; which is the origin 

of their poorness. In speaking skill we cannot say that all the students participate while they 

are discussing in the class room but there are some students which we encourage them to 

speak in English but totally they are not that much volunteer to participate in speaking skill 

because their background doesn‘t allow them to do so.  

As a teacher when you give them a chance to participate in the middle they stop because 

they are poor and they have shortage of words that help them speak. So because of that in 

the middle they stop their speaking and next time they don‘t want to participate 
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Q4. What are the factors that affect the students speaking skill? 

 Res: Class size is the first big factor affecting the students speaking skill. As it is known to 

improve the speaking skill students need to engage in practice, but in the class room if the 

number of the students is not manageable it is difficult to give them a chance to practice. 

The other one is  

 

 

 

their background. They are not that much experienced of speaking in English. Since most of 

the students are coming from government schools. Because as it is known most of 

government school students are not from good families and there are many students who 

have family problems and even there are many students who are being helped by the 

teachers to have their lunch in the school. So, even family problem is a big issue. Even 

when the teacher  makes them come to school  or when the students are asked to bring their 

families and when they come to school,   they don't even know  what their kids were doing 

out of the classroom, even at home. Their parents are doing their own thing. The students 

are  going here and there not under control of the family system.  Some parents are not that 

much worried about their children . So when we tell them that students are not attending 

their class properly, they tell us they have no idea.  

 

However, there are some students who came from some private schools. They are by the 

way better than the rest of the students in speaking. Maybe it is because in private schools 

they give much emphasis for English language, and even they teach the skill separately, like 

spoken class, reading class, and writing class. But in government schools they all teach the 

skills integrated.  

 

In addition, teachers‘ unwillingness is also a big factor. Teacher honestly speaking prefer 

and usually teach reading and grammar and even they say the students get tested grammar 

and reading on their school living exam so they want make them ready only for that. So they 

don‘t go to class with speaking activities and there is no way the students can find a chance 
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of practice. So generally, the students back ground, lack of confidence and teachers‘ lack of 

effort to teach speaking are the main factors affecting the students speaking skill. 

 

Q5.What techniques do you think a teacher should use in order to make students interested 

in speaking practice?  

 

Res: By the way, the teacher has great work to do  to make students practice the skill. The 

first thing is making ready speaking activities in the way that attracts the students to involve 

in. Because they are very young people so if the speaking activity the teacher comes with is 

very authentic and in the students level they like it and become interested to participate. 

Most of the time students deny involving in the speaking practice so the teacher should use 

different motivational things like giving them bonus marks 

Q6. Do you encourage students use English or practice speaking outside the classroom?  

Res: Personally, I don't usually encourage them. Because I don‘t feel students do it and I‘m 

quite sure that to do that activity they use their mother tongue. Even in the class room when 

they do some speaking activity they use their mother tongue; outside the class where there is 

no one to watch why they use the targeted language. So I don‘t feel they do it properly so I 

don‘t give them.  

Q 7.As a language teacher what is expected from you to improve the students speaking 

skill? 

Res: As an English teacher, in relation to speaking to develop the students speaking skill all 

the stakeholders are responsible, like teachers, Parents , the school management etc. 

Especially teachers may have many responsibilities like designing different methods or 

techniques that help them the language better in the classroom and outside the classroom.  If 

you ask me, my own experience I give different activities that help students develop their 

speaking skill.  

In the class room even we have to use different methods that help students develop their 

speaking skills. Simply I provide different materials in different situations. . So personally 
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as a teacher, I have different responsibility to develop their speaking skills, even not only in 

the classroom but also out of the classroom by giving different practicing exercises , even if 

the  school material and the textbook that we are using is not with sufficient activities and  it 

is full of errors.  

 

 There is also evaluation of textbooks. They tell us to evaluate every semester because we 

are expected to submit textbook evaluation. But nothing has been changed. The teacher‘s 

guide gives you information. So teachers should consider everything. Which is given or 

which is written in that in the teacher's guide, whether it is correctly answered or it is 

mistaken. Then if it has error as a teacher it is you who should correct. For example, the 

instruction says fill in the blanks with correct adverb forms but the question might be about 

adjectives. The instruction and the question may be not related. This time it is just the 

teachers responsibility to make it correct for the students, not to be confused. So I'm making 

this all activities. This is what we are doing. 
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    Interview – Two 

Thank you for your willingness to be part of this study. My name is Dagmawit Tarekegn I 

am conducting this study for my PhD degree that I am attending at Addis Ababa 

University.Every information you give me will be used only for the study purpose and its 

confidential and your identity will not be displayed. After I said so let me pass to the first 

question 

 

1.Do you teach speaking as a skill when you teach English? 

Res:Not necessarily. we focus more on the grammar  and reading section because it is the 

part we want to  covered In fact, there are few questions regarding the speaking section. 

Like dialogue ,vocabulary completion and other things. But since most of the exam is 

coming from the reading section and no exam from the speaking part so why we spend our 

time on it 

 

2. How do you see the students speaking skill ? 

Res: Generally speaking when we see the students speaking skill, their skill is very low 

because they don't have any speaking practice at their previous grade levels so that their 

skill is not as it is expected. So the teacher is expected to try different methods to improve 

their speaking skills. By motivating, by grouping, by role play activities and so on and so 

forth. But we teachers our focus is only on portion coverage and we don‘t most of the time 

do speaking activities. Generally there are many reason; So for example, if we take great ten 

students as an example, and if I am asked just to rate their speaking skills like I said it's 

already poor or Very low . 

 

Q3.How do you see the students participation in the classroom? 

 

Res: If you mean the speaking skill, other than the other skills, there is classroom 

participation in listening, reading and writing they are almost better than the speaking 

section and in the speaking section their participation is very low. They try their best to 

answer some questions and to ask questions in the classroom but not that much. In Speaking 
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only few students participate in a section .Because as I have told you they don't have  

exposure and practice at their previous grade levels . So like their speaking skills, their 

participation is also low. Below what's expected from. 

 

4. Do you think there are factors that affected the students speaking skill?  

Res: Yes there are. One of the reasons can be their previous exposure which is their practice 

and their communication. This is true they don't practice it as their mother tongue 

everywhere and they didn‘t practice it in their previous levels too.  

 

The other thing is they feel shy or afraid to say something in English, and they feel other 

people or friends may laugh at them. The other thing is they don't read further and they don't 

practice much because of this reason I think their practice gets very low. Because of lack of 

further assistance, even at the lower levels influenced their  background and their 

confidence . Maybe even the family background is also included. So I can say that their 

experience , their background , their confidence and the environment  can be taken as 

factors. 

.  

Q5. What techniques do you think a teacher should use in order to make the students 

interested in the speaking practice?  

 

Res: To make them involve in the practice, sometimes we enforce them to say something 

even if they don't have interest. We try to motivate them by preparing some discussion, 

group debate etc. So that's really exposing them to speak and we try our best in providing 

different assistances. But their speaking skill is still very low. I think, we can give them or 

we can come with different activities. Different techniques like the dialogue the role play 

etc.  Actually I do not use most of the techniques but I encourage them to speak and practice 

the skills and Sometimes I appreciate them by clapping and sometimes I use bonus marks 

.Because rewarding may increase their interest. May force them or may motivate them to do 

better and make them involve in the participation. 
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Q6.Do you encourage students use English or practice speaking outside the classroom?  

 

Res: Yeah, we encourage them, I tell them as they have to live with English by speaking it 

in the house at home, with friends and with their parents. We even tell them with some 

proverbs and encouraging, because it is the master key of other subject. Now I understand 

that it's effective for further development; even for their future life. Sometimes we see some 

friends who even can‘t write applications properly in English. We tell them to practice it 

everywhere even in the class room when they are giving answers.  We allow them to answer 

some of the answers using their mother tongue. Completely or totally, they don't express 

themselves by the foreign language or English. Some of them try to speak it everywhere so 

that they can practice it. However, even if we teachers encourage much to practice outside 

with friends, family and some other, but it's clear that they do not want to do it. They do not 

do it. Let alone outside the classroom even when they are in the classroom and  when the 

teacher tell them do many things they do not.  

Q7. As a language teacher what is expected from you to improve the students speaking skill 

? 

Yeah , what's expected from me is  like the other skills, I have to try to cop up for this skill 

with the students . We try our best. To help students formally or informally to help students 

practice the skill. To develop the skill Using different methods we have said before. To 

describe something to discuss to debate to explain to converse etc. So  what is expected 

from me is coming with speaking activities and give for the students.  
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               Interview – Three 

Thank you for your willingness to be part of this study. My name is Dagmawit Tarekegn I 

am conducting this study for my PhD degree that I am attending at Addis Ababa 

University.Every information you give me will be used only for the study purpose and its 

confidential and your identity will not be displayed. After I said so let me pass to the first 

question 

Q1.Do you teach speaking as a skill when you teach English? 

Res: yes I teach. I teach some of the speaking activities on the students‘ text book. Actually 

I don‘t teach it like I teach grammar and reading .Because we are making the students for 

the  school living exam and the school living exam has no speaking questions ;so I give 

much infancies for the skills that make students have good points on their exam. So my 

answer is I teach but not like I teach reading and grammar. 

Q2.How do you see the students speaking skill?  

Res:Especially at present time the speaking skill of the students is very weak. Because most 

of the times students‘ come from poor background and no sufficient practice in the class. 

Not only the students but the teachers are also so careless, so leave the speaking part. So I 

can say that they have poor speaking skill. 

Q3.How do you see the students participation in the classroom? 

Res: Just I can say that their participation is low like they don't want to participate or they 

don't participate. I tried to evaluate the students in the classroom. The students almost lack 

confidence in general. Because of their background they lack confidence to speak. Just 

some students try to speak but automatically they get afraid of their classmates by this 

reason they leave it or kill the time.  Just I can say that their participation is low like they 

don't want to participate or they don't participate. 

 

Q4.Do you think there are factors that affect the students speaking skill?  

Res: Yeah there are many factors. The first one is background of the student especially in 

government schools. Because there is no facilities for teachers, they do not encourage the 

student in the lower grades due this students do not have enough time to practice the skill. 
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The second factor is the teachers‘ carelessness. They just leave the speaking part they don‘t 

teach. They say they have shortage of time and the speaking part takes much time.  

 

The third factor is the students‘ participation. Their participation is low most of the time 

they don‘t want to speak in English. The fourth factor is environmental factor the school 

condition or the parents. 

Q5.What techniques do you think a teacher should use in order to make the students 

interested in the speaking practice?  

Res: One of the mechanisms for me, in my opinion the lesson must be attractive for the 

learners. It has to be fulfilled with the necessary materials and facilities that encourage the 

students to motivate to speak in the class and also outside the class. Outside the class and 

inside the classes, a good task that makes students speak must be prepared by the teacher. 

So coming with interesting activities or attractive lesson is one way to attract the interest of 

the learners. The other one is appreciation; appreciating them by giving different things.  

May be rewarding, giving additional marks.  Nothing motivates a student than giving marks. 

So if you say them you are good or excellent or if you even give them candy they may not 

feel impressed. But if you add one point they become more interested.    

 

Q6. Do you encourage students use English or practice speaking outside the classroom?  

Res: Yeah, but not usually. Some students are happy to do that especially the students who 

came from private schools. But the students from here are not interested because of their 

back ground. And when I see the students‘ reluctance I leave it .Actually I don‘t usually 

encourage them you know how coul you tell to practice outside the classroom for the 

student who refuse practicing inside the classroom. 

 Q7. As a language teacher what is expected from you to improve the students speaking skill 

? 

Res:  The teachers, the school management, the students and parents have equal 

responsibility for improving the students learning .The teacher should make the lesson well 

prepared , attractive and interesting for the students. And he/she should see students equally.  

No differences between the clever and the lower student. 
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                      Interview – Four 

Thank you for your willingness to be part of this study. My name is Dagmawit Tarekegn I 

am conducting this study for my PhD degree that I am attending at Addis Ababa 

University.Every information you give me will be used only for the study purpose and its 

confidential and your identity will not be displayed. After I said so let me pass to the first 

question 

Q1.Do you teach speaking as a skill when you teach English? 

Res: Yes, I teach, but not always . most of the time I teach the reading and grammar. You 

know students do not have interest . They don‘t undertastand as it is for them .When I try to 

teach speaking the students make very loud noise and they don‘t use their time properly. So 

I prefer to teach the other skills. 

Q2.How do you see the students speaking skill? 

Res: I can say their speaking skill is very weak. There are so many reasons. Some of these 

reasons are frustration; frustration from speaking the language. They are not interested 

because of frustration they don't like to speak English at all in the classroom. They fear the 

language because of this they do not want to speak anything in English class. Due to this 

their speaking skill became very week. 

Q3. How do you see the students‘ participation in the classroom? 

Res: Like their speaking skill their participation is also week in the speaking class. I try to 

encourage them to speak. In so many methods or mechanisms, for example: I tell them as 

the language  is not your mother language so you have to practice it anywhere before you 

are learning English, so you have to practice it; even if there is a mistake. That mistake is 

your way of learning. So don't be ashamed to try to speak English in English class I 

encourage them. Some of them try to receive my advice and say or speak the language but 

they are few. The majority is still passive.  Actually we tried many things but still the 

students‘ participation is weak. That is so sad. 
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Q4.Do you think there are factors that affect the students speaking skill?  

Res: As I told you before frustration is the main cause. They are afraid of making mistakes; 

if they make a mistake their friends might laugh at them. The other thing is lack of interest 

to speak the language. Unless they speak the language there is no change. So lack of 

confidence and frustration are the main causes. And the other one is background knowledge: 

the knowledge they got in there previous grades.  They learn grammar, reading but they 

don‘t learn speaking. So back ground knowledge and frustration are the problems. Teachers 

also have big problem in teaching speaking. We don't want to attain this Speaking program 

in our class room about anything. The other problem is the curriculum doesn‘t encourage 

enough the speaking lesson.   

In addition there is lack of adequate time for teaching speaking. Most of our programs will 

be spent on grammar and reading. So there is lack of adequate time for engaging the 

speaking class. 

 

Q5.What techniques do you think a teacher should use in order to make the students 

interested in the speaking practice?  

Res: The first thing is motivating the students to increase their motivation. This is the first 

thing expected from a teacher. As an English teacher we are responsible to lead our learners 

to a better learning situation. But we usually do not do that. Unfortunately these days if the 

teachers do that,. only some students become interested.  From a class full of students Only 

two or three students become interested to involve. That means the rest are passive learners. 

In case of this, we will not be interested and feel like we are wasting our time.  

 

IntQ6. Do you encourage students use English or practice speaking outside the classroom? 

Res:. Even in the family, I tell them to speak at list  two or three minutes.  If the family 

laugh at them go continue speaking I will tell them .At dinner time or when you watch 

movie or TV program and at any situation Please speak English only for a few minutes. 

Actually there are no much activities on the textbook to make students do activities outside 

the classroom. Even if there we don't teach. We do not use that activity we pass to the 

comprehension, the reading, and the grammar. Because of lack of time and it is just 
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comfortable for the teacher. Teaching, the grammar or the reading is much easier for the 

teacher and the students than speaking.  

 

IntQ7.  So as a language teacher what do you think is expected from you in order to make 

students good speakers?  

 

Res: A very big responsibility is failed down only on teachers. Not on parents, not on the 

school management and not on every part of the compound. The teacher has a big 

responsibility for this is speaking skill. Being together with parents the teacher should 

encourage the students and teach speaking lessons in the class room  
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                                       Interview 5 

Thank you for your willingness to be part of this study. My name is Dagmawit Tarekegn I 

am conducting this study for my PhD degree that I am attending at Addis Ababa 

University.Every information you give me will be used only for the study purpose and its 

confidential and your identity will not be displayed. After I said so let me pass to the first 

question. 

1.Do you teach speaking as a skill when you teach English? 

Res: I can say I don‘t teach . Because students don‘t want the teacher always speak English 

in the class  .If you always speak English in the class students might hate you. Because 

students might not understand anything from the teacher so sometimes you have to speak 

Amharic in the class in order to make them understand something. 

 Frankly speaking I 100% focus on grammar items .Because I don‘t have the habit of 

teaching speaking .The reason why I focus on the grammar is the students don‘t understand 

the listening or the speaking items; this is the first problem .The other one is when you teach 

speaking in the class students shout or make noise in the class and do not understand what 

the teacher tells them to do. So I immediately leave teaching speaking and jump to 

grammar. In addition they don‘t have speaking background or experience. Due to these 

reasons I don‘t usually teach speaking. So generally I don‘t teach speaking because of the 

noise students make, the students lack of interest to do speaking activities and the number of 

students in one classroom is above 70 so for me it‘s very inapplicable. 

2. How do you see the students speaking skill? 

Res: Only 2 or 3 % percent of the students who came from private schools speak well. The 

other students who came from government school speak poor. Even let alone speaking they 

cannot read questions properly to do their exams. So generally speaking only very few 

students who came from private schools speak well; But the rest of the students hardly 

speak.   So students can be rated as they have poor speaking skill.  
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3. How do you see the students‘ oral participation? 

Res: As I can see when you ask them questions in the class room they give very short 

answers which you can‘t consider as speaking and still only few students do that. So I can 

say that most of the students‘ oral participation in the class room is weak. It is due to the 

teacher or teacher is the main factor because teachers don‘t focus on that. Because teachers 

are very busy doing the routine of teaching learning tasks (checking exercise books, 

planning preparing exams…)  

 First of all I don‘t think the teacher gives them a chance. Questions like did the teacher 

came to class with speaking activities and gave the students? Is the first question to be 

asked. So I can say that we teachers do not come to class with speaking activities like: 

debate, panel discussion, individual presentation, role-plays …; due to this our students are 

not familiar with speaking activities. So my answer is the reason why they resist is because 

they did not pass through it and they assume it as it is something difficult to deal with it. 

4. What are the factors that affect the students speaking skill? 

Res: Their background is the main reason. When we think of students who came from 

government schools some of them they don‘t even know how to write their names ; they 

even don‘t spell it correctly . They simply jumped from grade to grade and reached grade 

10.If they had passed through some kind of practice when they were attending the grades 

they passed they would have got some kind of experience that can help them try something 

at this level. So background is the main problem for the students‘ poor speaking. 

5. What techniques do you think a teacher should use in order to make students interested in 

the speaking practice? 

Res: I never used any mechanism because I didn‘t teach them speaking and my only focus 

was only on reading and grammar. But as a language teacher to make students involve in 

the practice, the teacher should come to class with various speaking activities which attract 

students. In addition students who actively involve should be rewarded to attract the others. 
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6. Do you encourage students practice speaking the language outside the classroom? 

Res: I don‘t encourage them, I never even thought of it . Because even when they come and 

ask for something if I speak to them in English I don‘t feel they understand me and they 

might feel board. Because they are not interested to hear me talking English ; there target is 

getting information but if I talk them in English they may not understand it. Even in the 

classroom when I teach them a given topic using only English they feel confused but when I 

translate them with their mother tongue they smile and show as they understood. 

7. As a language teacher what is expected from you to improve the students speaking skill? 

Res: For the teacher in order to teach well the school should fulfill the necessary materials 

for teaching speaking; like language lab, language club and teaching materials. If the 

materials needed are fulfilled. However, when the things that are needed for the teaching 

was not fulfilled there is nothing that a teacher can do. In addition if the students are tested 

the reading, the grammar and the writing what is the need of wasting time with the 

speaking. Due to this I don‘t think even the students want to learn speaking and do activities 

to improve and students should show the initiation. So generally speaking if they have the 

motivation to learn I teach otherwise I don‘t think I have to do anything. 

 

 

 

   

 

 

 

 



187 
 
 

                                 Interview 6 

Thank you for your willingness to be part of this study. My name is Dagmawit Tarekegn I 

am conducting this study for my PhD degree that I am attending at Addis Ababa 

University.Every information you give me will be used only for the study purpose and its 

confidential and your identity will not be displayed. After I said so let me pass to the first 

question 

1.Do you teach speaking as a skill when you teach English? 

Res: With the number of students we have in the class room it is very difficult to administer 

speaking lesson .We have 45 minute the students are 40 and 41 even it is difficult to give 

one minute for one student. So for me I simply some times use question and answer but 

other speaking activity. 

2. How do you see the students speaking skill? 

Res: almost they are not speaking at all and their speaking skill is so bad. The students that 

I‘m currently teaching are passive receivers they don‘t want to say anything in the 

classroom. I think it is because in their prior grade their teachers didn‘t make them speak  

3. How do you see the students‘ oral participation? 

Res: Very few students try to participate the rest are passive receivers and don‘t want to 

speak English. In a class room there are more than 60 students and when they are asked to 

speak something most of them just talk to themselves only 2 or 3 students clearly do the 

speaking. So like their speaking skill I can say that their participation is poor too. 

The students who don‘t want to participate in class do have many reasons ; like they are 

afraid of making errors ( errors like grammar, pronunciation etc…)  

4. What are the factors that affect the students speaking skill? 

Res: I think the students don‘t have a role model to improve their English and they are not 

aware of what to say in the class. English is international language so it should be 

encouraged from bottom and on the text book there are different parts: the writing, the 
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reading, the listening and the speaking part .From these parts we teach the reading and the 

writing part but we don‘t teach the listening and the speaking part .So the students are not 

aware of the speaking and the listening skills. They don‘t even know in the near future this 

language serves them somewhere.  

In addition teachers are expected to be role models for the learners but teachers themselves 

most of the time are not good models for the learners. Because when they teach lessons in 

the class room they speak the language very little instead they use their mother tongue a lot. 

When I start the academic year I asked them their preference just pure English or with 

translation they all preferred the translation. This shows that they don‘t need to fully face 

the language which is a very bad habit that really takes them behind. So if the language 

teacher is teaching using mother tongue how can the learning of the new language happen. 

In general I can say that the factors that affect the students speaking skill are the frailer of 

teachers to be a role model, learners‘ lack of confidence and lack of speaking experience in 

their prior grade levels. 

5. What techniques do you think a teacher should use in order to make students interested in 

the speaking practice? 

Res: the teacher should give to the students‘ different awards whenever they speak 

something in English in order to keep them motivated. 

6.Do you encourage students practice speaking the language outside the classroom? 

Res: If the students practice it is not bad for them so if they ask me I tell them to use it I 

mean I encourage them to practice , because it helps them. 

7. As a language teacher what is expected from you to improve the students speaking skill? 

Res: As a language teacher a lot is expected from me, like helping students in many 

directions.However with number or the class size we have now I cant do anything let alone 

speaking I don‘t even teach the other skills properly. But if the school management 

minimized the total number I can prepare and go to the students with every kind of speaking 

activities. 
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                                       Interview - seven 

Thank you for your cooperation, My name is Dagmawit Tarekegn, I'm here for data 

collection  using interview for my PhD study at Addis Ababa University . Thank you very 

much again. I'm going to ask you some questions about students‘ participation and teachers‘ 

role in enhancing the students‘ speaking skills. So I'm going to ask you seven questions so 

let me go to the first question.  

1.  How do you see the students speaking skill?  How do you rate it? Are they good? Are 

they just moderate? Are they poor?  

Res: OK, in speaking skill we cannot say that all the students participate while they are 

discussing in the class room but there are some students which we encourage them to speak 

in English but totally they are not that much volunteer to participate in speaking skill 

because their background doesn‘t allow them to have that experience. So I can say almost it 

is better to say poor I think . When I say that we giving the ranks most of the students are 

not that volunteer in speaking skill that means when you give a rank almost the students are 

poor.Means when you give them a chance to participate in the middle they stop because 

they are poor and they have shortage of words that help them  speak in that way because of 

that in the middle  they stop their speaking and the next time they don‘t want to participate 

 

2.  How do you see the student‘s participation ? 

Res: Students, again I can say that most students are willing to answer and to participate in 

English and again they are dependent of the teachers approach.  Nowadays each teacher is 

expected to help students to participate in speaking skills. At that time they are willing. But 

what I told you is there are  shortage of vocabulary and they start to speak and answer to 

participate at the middle because they have shortage of vocabulary they stop they stack. At 

this time teachers should understand their problem. I personally appreciate them even if they 

have problem of vocabulary I want them to continue their speaking and for the word they 

have lost it, they can use their own interchangeable Amharic word because they are related 
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Amharic  words. So you can insert and do the rest. In that way, I appreciate that and most of 

them participate but totally as I told you before, their willing is high, but  they have shortage 

of vocabularies at the time they stop in the middle and the next time they are afraid of that 

and they don't want to participate . At this time teachers should encourage them to 

participate no matter what that particular world is, simply participate and tell them no one is 

better than you. Even the teacher is not better than them I tell them at this time. So I can say, 

because of the teachers‘ encouragement, students can participate a lot even if they have their 

own problems. 

3. Do you think there are factors that affect the students‘ participation in a speaking lesson?  

Res: No no,  by the way at this time because the number of students is minimized it is very 

good situation for teaching speaking skill . Now, as you told me that, we are making a 

dialogue. Having considered the previous year, because this one is Yeah . Even though it's 

very difficult for us to teach.  At that time the situation was not good for the students 

themselves to develop their speaking skills because even you may reach almost three or four 

or five students as an example, as your model and the rest to develop by themselves out of 

the classroom or together with their partners, so I think it is not good 

The other one is as I told you their background knowledge about speaking, they are not that 

much experienced of speaking in English. Since most students are coming from government 

schools but there are some students who came from some private schools. They are by the 

way better than the rest of the students in speaking.And I think much emphasis is not given 

for speaking . So one factor is just the number. The other factor is students‘ background.  

Inaddition, family background as you know, most of government school students are not 

from good families . 

4.What do you do to encourage students  speak?  

Res: Not always but sometimes I ask them to make a dialogue individually and encourage 

them to speak English with their friends or any one they meet. 

5. what do you think teachers should use as a mechanism in order to make students 

participate?   
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Res:As a teacher we have  great work by the way you come to my school, I always register 

students who have no books and who have books. And finally I will change into mark 

because of this we can say all there‘s no perfection by the way, you can say the students 

bring their textbooks, and most students do their home works and some other students who 

have copied from other students may become afraid of answering that question because I 

have another question of that answer. Every day, that's great. No loss of Mark, that's great, 

that's good.  

 

Students are just the only thing that they're interested at is mark. When they  make some 

mistake. I don't punish them with sticks or corporal punishment , simply I register. I may 

give warning one day today and finally simply I use marks  and if the problem goes  serious 

then I let them to bring their parents. Yeah, that's it. That's good. So I make them participate 

by giving marks. 

 6. Do you encourage students use English or practice speaking outside the classroom?  

Res: I didn‘t . In order to make them use their language outside the classroom, right, So you 

can go, for example, you can give them an assignment just to bring kind of report from 

somewhere, right, Actually, group can be done in the classroom, right, Yeah, but you you 

kind of ask them, just go interview somebody outside the classroom, right, Interview 

somebody and come with a report right by telling them.There are some exercises which are 

found in the text book. Yeah, when they face in that way I will give them. Yeah, in that way 

you get.  

7.As ateacher  what do you think is expected from you?  

Res: In the class room even we have to use different methods that help students develop 

their speaking skills. Teachers have many responsibilities, yeah. Management also, even by 

organizing different language lab , for example, you can see different materials, even for 

example there is a shortage of Student worksheets I want to give them. But simply I prepare 

one and give to students to copy .  so and in providing different materials and different 

situations, this is the responsibility of the school . So personaly as a teacher, I have different 
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responsibility to develop their speaking skills, even not only in the classroom but also out of 

the classroom by giving different practicing exercises , even if the the school material and 

the textbook that we are using is not with sufficient activities and  it is full of errors 
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                                            Interview - Eight 

Thank you very much. My name is Dagmawit, I'm from Addis Ababa University and 

collecting data using interview for my study on students‘ participation and teachers role for 

enhancing their speaking skills. So I thank you. There are 7 questions that I'm going to ask 

you so.  

1. Do you teach speaking as a skill when you teach English? 

Res: Yeah, I teach speaking, but not very often. In high school we usually teach lesson 

topics in relation to the exam they take. So we give much emphasis on grammar and 

reading, because it is the one that helps them with their exam. Some times, I go with 

speaking activities but students are not that interested in doing the activities .Inaddition, 

they are afraid of speaking infront of their friends or they have confidence and background 

issue. 

2. In your years of teaching how do you see the students speaking skill?  

 

Res: Most of the students do have serious language problem. They didn‘t pass through a 

very good language practice in their previous classes. I think it is our job to help students 

improve their language skill. So generally I can say that they do have weak language skill.  

3. How do you see the students‘ participation in the classroom? 

 

Res: The student‘s participation in the class room is very poor like their language speaking 

skill. What so ever activity you give only few students do and participate especially if it is 

speaking task they don‘t even want to do it. It seems they don‘t want to be heard speaking in 

front of their friends. Even if they know they answer they don‘t say anything. Actually they 

better participate if the activity they are given is reading, writing or grammar.  

 

 4. Are there factors that are affecting the students speaking skills? If so what are the 

factors? 

Res: Ohh sure, there are many factors and I strongly believe it is because of the factors that 

students got weak speaking skill. Our students are high school students before they come to 
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us they were in elementary and junior , when they were in their junior there are skills they 

are expected to acquire but the problem is when they come to us they come with out having 

the expected skills from their previous grade this one is the big factor. The other one is 

when it comes to speaking  

English students become very shy they don‘t want to say a word infront of their friends .I 

think it is because of  the fear they have making errors in front of their friends . Inaddition , 

the book we are using is the students text book , which is not that rich with speaking 

activities. 

5. What do you think teachers should use as a mechanism in order to make students 

participate?   

Res: To help students improve their speaking skill there are different mechanisms that we 

can use as a teacher. Like: group work, pair work, home work class work and so on. But the 

problem is as a teacher we may give activities to make students practice speaking as it is 

known students are not willing to do the activities . Inaddition, with the number of students 

we have in the classroom it is very difficult to have a kind activity that involves the 

students. But as a language teacher we have to make students practice I am not saying we 

don‘t have to make students we have to .What I am saying the current situation don‘t allow 

as do what we want to do. 

6. Do you encourage students use English or practice speaking outside the classroom?  

Res:To tell you the truth I never did that, actually I oraly tell as they have to use the 

language where ever they go but I never gave any kind of speaking activity they can 

perform outside the class room. My reason is I usually teach reading and grammar this 

activities are most of classroom activities that students can finish in the class room.The 

reason why I focus on the reading and grammar activities is because they are parts of the 

lesson that we use on the students assessement .And as far as I know there is no much of 

speaking activity questions on the students exams. So I usually focus on encouraging what 

helps them ready score good on their exam. 
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7. As ateacher what do you think is expected from you?  

Res:As ateacher a lot is expected, because when we go classroom our students expect a lot 

from us. So the first thing we have to do is motivating our students, because most of them 

think as speaking is adifficult skill to learn .So we have to build their mind to make them 

think if they practice it is not different from any other skills they learn. Next we should give 

them speaking activities, that means before we go to class we have to plan speaking 

activities. Speaking activities are not that much like grammar and reading activities on the 

students‘ text books so the teacher should sit down and think the kind of activity that student 

s become motivated to do before we go to classroom.  

Inaddition,Students should be given home take speaking assighment that should be done 

with their friends by having communication with their surrounding environment , because 

this helps them use the language with broad environment and   makes spend much time 

using the language .Lastly if possible it is better if it is included in their exam to make 

students give focus.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               
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                                     Interview – Nine  

Thank you very much. My name is Dagmawit, I'm from Addis Ababa University and 

collecting data using interview for my study on students‘ participation and teachers role for 

enhancing their speaking skills. So I thank you. There are 7 questions that I'm going to ask 

you so.  

 

1.Do you teach speaking as a skill when you teach English? 

Res:Yes I teach ,I teach all language skills in addition to grammar . The way I teach 

speaking is not like the way I teach grammar and reading, because teaching speaking in this 

level is a little bit difficult. Most of the students are not obedient, you tell them to do 

something but you find them doing anotherthing. Students most of them are shy to speak in 

English infront of their friends .But most importantly if we use most of our time to teach 

speaking we will not have enough time to teach grammar and reading . So I teach them but 

not very often like I teach reading and grammar. 

2. In your years of teaching how do you see the students speaking skill?  

Res:In my years of teaching I observed students not doing much in speaking .They don‘t 

speak much even when they try to speak they stop it in the middle due to the fear they have 

speaking the language infront of their friends. So , I can say that in my teaching time I 

observed my students a bit weak. 

3. How do you see the students‘ participation in the classroom? 

Res:Like their speaking skill their students‘ participation is not that good. In the class by 

average we find 35-40 students  but when there is something that students need to do in the 

class room only few students participate .Specially when the activity is speaking the number 

of participant students reduces .most of them don‘t want to say anything. 

5.Are there factors that are affecting the students speaking skills? If so what are the factors? 

Res:Yes I believe there are many factors, because every thing happens by areason nothing 

happens with out a reason. So the same is true for the weakness of their speaking there are 

many factors like the students background that means their previous training when they 
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were in lower grades. When students‘ wer in lower grades there knowledge should be 

developed according to their level. However, when they reach to high school level it seems 

they are below the level.  

The other one is our teachers‘ problem. That means we most of the time do not go to 

classrooms with speaking activities, we usually go with reading, grammar and writing 

activities. Like I said it before we focus more on the lessons we need for exams.So, we 

teach them mostlythe exam lesson parts this also can be a big problem for the students 

speaking weakness. 

5. What do you think teachers should use as a mechanism in order to make students 

participate?   

Res: Generally in teaching learning process students and teachers do have close 

relationship, because it is a team work they should cooperate. Otherwise only the teacher or 

only the students can‘t make the teaching learning happen. If I said these teachers do have 

full responsibility for their students we are expected to come with different activities that let 

students learn or practice speaking. So there are activities that can be done in group, pair or 

individual to make students speak in English;Like : dialogue, presentation , drill, rolplay, 

debate and so on , we teachers we can go to classrooms to our stdents having such kind of 

activities to let students practice inside and outside the classroom . 

However , this is what what a speaking teacher can use as a mechanism to teach his students 

.In my context I am not saying I use and do this activities.To tell the truth I never used most 

of them because of the reacons I mentioned above. 

5. Do you encourage students use English or practice speaking outside the classroom?  

Res: I already said it in the previous questions I don‘t teach them speaking usually my focus 

is more of on the lessons they need for their exams.So my response is honestly not most of 

the time but some times I tell them as it is important for them if they practice the language 

every where. 
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7. As ateacher what do you think is expected from you?  

Res: A lot is a expected from a teacher not only a language teacher but from all teachers 

.We have to encourage them when they try to do something that helps for their lesson, or 

when they fail to do something also we have to encourage .Not only ecncouraging as a 

teacher when students go with a wrong way it is our responsibility to bring them back too. 

So from teachers a lot is expected.  

Specialy as a speaking teacher we have to create a room for students to practice, we have to 

prepare activities which help students practice speaking, above all as a teacher we have to 

prepare our selves to help our students‘ good speakers of the language. 
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                               Interview – Ten 

Thank you very much. My name is Dagmawit, I'm from Addis Ababa University and 

collecting data using interview for my study on students‘ participation and teachers role for 

enhancing their speaking skills. So I thank you. There are 7 questions that I'm going to ask 

you so.  

1.Do you teach speaking as a skill when you teach English? 

Res: As alanguage teacher I teach all the language skills. I teach the speaking activities from 

the text book and make students practice.But here there is a problem even if I tell students to 

do the speaking practice most of them do not use it, only few students involve in the 

practice most of the students are shy to speak English.So, I try to teach them but students 

are not much cooperative.    

2. In your years of teaching how do you see the students speaking skill?  

Res: It is difficult to say they are good. Because a skill to be improved should pass through 

practice. In my teaching most of the students do not put them selves in the practice as I said 

they are not willing .So from this it is clear that the students speaking skill cant be good 

because they didn‘t put themselves pass through practice. 

 

3. How do you see the students‘ participation in the classroom? 

Res: I have already said it students are not that much willing to involve in the practice 

.Actually I am not saying students are solely responsible for the language weakness they 

have or for their lack of involving in the practice .We teachers our selves do have 

problems.If you take me for example I teach speaking using only the text book activities 

from the text nothing more. If a teacher is not taking sufficient activities to practice in the 

class room students alone may not do a lot. 

 

4.Are there factors that are affecting the students speaking skills? If so what are the factors? 

Res: ofcours there are many factor like the learners background, the classroomside, the 

students motivation, the teachers readiness, the learning matrial, and so on are the main 
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reasons. Students background if it is weak students become fearfull to do the speaking. On 

the other way if teachers are not ready and willing to teach their students speaking there is 

no way students can find the speaking practice and practice. In addition the students‘ 

motivation also plays the vital role .Speaking practice needs the students high motivation 

and interest and the learner shoud make effort to put her or himselves in the practice .So the 

factors comes from both teacher and students side. 

5. What do you think teachers should use as a mechanism in order to make students 

participate?   

Res: Teachers should plan the students learning and come to class with the kind of activity 

that helps the students learning. So activities speaking activities should be used as 

amechanisim and different learning strategies should be implemented too.How ever , 

because we don‘t have enough time or other reasons we are not using the mechanisms. 

6. Do you encourage students use English or practice speaking outside the classroom?  

Res: Usually not, because I ecourage my students most on the skill that help students with 

their exams . Ofcourse when we teach our focus is also on the exam lessons. So I don‘t 

encourage them more but some times I may 

7. As ateacher what do you think is expected from you?  

Res: Ohh, I cant mention and finish here what is expected from a teacher. You know what 

what is happening now to our students is because of teachers, teachers us. We teachers we 

have to take care of our responsibilities .There are many problems which are known but 

even if we hsve lots of problem our students came to class thinking that we give them 

something. So we have to direct our selves in that direction; I don‘t want to say a lot but if a 

teacher is willing to do what he has to do he can do a lot and can bring significant changes. 
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          Appendix: F 

የተማሪዎች ፎከስ ግሩፕ ዲስከሽን ጥያቄ 

1. እንግሊዝኛን የመናገር ክህሎታች ሁን እንዴት ታዩታች ሁ፧ (ጥሩ ናችሁ፤ መካከለኛ ናችሁ 

ወይስ ደካማ) 

2. የንግግር ክህሎትን ሊያዳብሩ የሚችሉ መልመጃዎችን መምህራችሁ ይዞ ይመጣል ወደ ክፍል 

የእናንተን የንግ ግር ክህሎት ለማዳበር? 

3. እንግሊዝኛን በምትማሩበት ጊዜ የመማር ማስተማር ሂደቱ ተማሪን ያማከለ ነው? 

4. በሳምንት ምን ያህል ክፍል ጊዜ የንጝር ክህሎትን ትማራላችሁ? 

5. የመናገር ክህሎታችሁን ለማዳበር ምን ያህል ትጥራላቹ?  

6. .የመናገር ክህሎታችሁን ለማዳበር ምን ያህል ትጥራላቹ? 

7. የመናገር ክህሎታችሁን ለማሻሻል ያሠባችሁትን ነገር ኣለ? 
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           Appendix : G  

የተማሪዎች ፎከስ ግሩፕ ዱስከሽን 

የተወዲዴች ሁ ተማሪዎች ሇዱስከሽኑ ፈቃዯኛ ስሇሆናች ሁ ኣመሠግናሇሁ። ዱስከሽኑ 

በኣማርኛ ነው የምናዯርገው ፤ ወዯመጀመርያየ ጥያቄ ኣሌፋሇሁ፨ 

ጥያቄ፤ 

1.እንግሉዝኛን የመናገር ክህልታች ሁን እንዳት ታዩታች ሁ፧ (ጥሩ ናችሁ፤ መካከሇኛ 

ናችሁ ወይስ ዯካማ) 

ተ 04: ጥሩ ኣይዯሇንም፤ ምክንያቱም አንዯኛ ችግር ነው፣ ብዩ የማስበው 

እንግሉዝኛን ከሚናገር ማህበረሰብ ጋር ኣሇመኖራችን ሁሇተኛ ዯግሞ እንግሉዝኛን 

ሇመናአር እምንሰጠው ግዜ ያነሰ ነው 

ተ 01: እኔም መሌሴ ዯካማ ነው የሚሇው ነው፤ ምክን ያቱም ከመሰረቱ ጀምሮ 

በዯምብ ተምረን ቢሆን እኛም እያሳዯግነው እንሄዲሇን በአጠቃሊይ የመሰረት ች ግር 

ነው 

ተ 02: ተማሪዎች እንግሉዝኛን መናገር ሊይ ዯካማ ቢሆኑም ግን የመናገር ፍሊጎት 

ኣሊቸው። ትምህርት ስንማር ሁለም ትምህርት የተፃፈው በእንግሉዝኛ ነው ግን 

መምህራኖቻችን የሚያስተምሩን በአማርኛ ነው። ከትምህርት ዉጪም ከህብረተሰቡ 

ጋር የምንግባባው በአማርኛ ስሇሆነ እንግሉዝኛን እንዴንናገር ተፅእኖ ኣዴግርጓሌ።  

ተ 03: ተማሪ 02 እንዲሇው አስተማሪዎች የሚያስተምሩን በአማርኛ ነው፤ 

እንግሉዝኛ ኣይቀሊቅለም። ነገር ግን በአማርኛ ከሚያስተምሩን በእንግሉዝኛ 

ቢያስተምሩን ላልች ሌንናገር የምንችሌበትን እዴሌ ቢፈጥሩሌን። 

ጥያቄ፤ 

2.የንግግር ክህልትን ሉያዲብሩ የሚችለ መሌመጃዎችን መምህራችሁ ይዞ ይመጣሌ 

ወዯ ክፍሌ የእናንተን የንግ ግር ክህልት ሇማዲበር? 

ተ 05: መፅሃፉን በምናይበት ጊዜ በአብዛኛው መሌመጃዎች የንግግር ክህልት 

መሌመጃዎች ኣይዯለም። መፅሀፍ በራሱ ችግር ያሇበት ይመስሇኛሌ። ማሇትም 
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የመናገር ክህልታችን ይሚያዲብረው ብዙ በተናገርን ቁጥር ነው። ነገር ግን መፅሀፍ 

በስፋት ይዞ ያሇው ላልች ጉዲዮችን ነው። ስሇሆነም መፅሀፍ በራሱ ሇመምህራን 

ያንን እዴሌ አይሠጣቸውም በዚህ ምክንያት ብዙም እንዯዚህ አይነት 

መሌመጃዎችን አይሰጡንም።  

ተ 04: የልለች ትምህርት ቤቶችን በዯምብ ባናውቅም በዚህ ትምህርት ቤት ዙሪያ 

ሊይ የንግግር ክህልትን የሚያዲብሩ መሌመጃዎች 100% የሇም ማሇት ይቻሊሌ። 

በዚህም ምክንያት ተማሪዎች የመሇማመዴና በራስ መተማመኑን ሇማዲበር 

ኣይዯሇም ቅዴም የጠየቅሽን ንግ ግር፤ ሪፖርት፤ ክርክር ምናምን የለም ብዙውን 

ጊዜ የምንማረው የሠዋሥው/ grammar  ትምህርት ነው። 

ተ 02: መምህሩ የንግግር ክህልትን የሚያዲብሩ መሌመጃዎች ይዞ እንዯመጣ 

ከተማሪው በኩሌ ተቀባይነት መኖር ኣሇበት። ከተማሪዎች በኩሌ ተቀባይነት 

ስሇሚያንስ መምህሩ ይዞ ቢመጣም ነካነካ ኣዴርጎ የማሇፍ ነገር በአብዛኛው 

ይታያሌ። ስሇዚህ አሁን እንግሉዝኛን ስንማር መምህሩ እንግሉዝኛን ያነባሌ 

በአማርኛ  የፈታሌ ከዚህም ውጪ ምንም የሚዯረግ ዴርጊት የሇም፣ 

ጥያቄ፤ 

3.እንግሉዝኛን በምትማሩበት ጊዜ የመማር ማስተማር ሂዯቱ ተማሪን ያማከሇ ነው? 

ተ 04: ክሊሱ ተማሪውን ያማከሇ ሳይሆን መምህሩን ያማከሇ ነው ምክንያቱም 

መምህሩ የተዘጋጀበትን ይዞ ይመጣሌ ተማሪው ያንን ይቀበሊሌ። ይዞ የሚመጣውን 

መሌመጃዎችም የመምህሩን ተሳትፎ በአብዛኛ የያዙ ናቸው ሇተማሪውች 

መሌመጃዎች ይሰጣለ ግን ብዙውን ሰአት መህሩ እያወራ ተማሪው እመያዲጠ ነው 

የሚያሌፈው 

ተ 03: አንዲንዴ ጊዜ ጥያቂ እንዴንጠይቅ እና ውይይት እንዴናዯርግ ያዯርጉናሌ 

ነገር ግን ጥያቄም ስንጠይቅ ውይይትም ስናዯርግ በአማርኛ ነው። እንዯውም 

በእንግሉኛ ብቻ ትምህርቱ እንዱካሄዴ ነገረናቸው እናውቃሇን ነገር ግን በማግስቱ 

ሲመጡ በአማርኛ ቀጠለ። ፈተና ስንፈተን እራሱ የጥያቄ ትርጉም መህሩ ቆም 

በአማርኛ የፈታሌናሌ።። እና ሙለ ክሊሱ በእንግሉዝኛ ይፃፋሌ እንጂ ኣማርኛ 

ነው። ነገር ግን መማር ማስተማሩ ሙለ በሙለ በእንግሉዝኛ ቢሆን ተማሪው 
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እራሱን ሇማስተካከሌ ጥረት ያዯርግ ነበር። ሲጀመር ትምህርቱ ስሙ እንግሉዘኛ 

ሆነ እንጂ የሚካሄዯው በኣማርኛ ነው። 

ተ 02: ተማሪን ያማከሇ በሚሇው ሊይ መምህራን ሇተማሪውች የሚሠጡት የቤት 

ስራ ብቻ ነው። የቤስራን ይሠጣለ ተማሪው ወይ ሠርቶ ወይ ሳይሠራ ይመጣሌ 

ያን  የቤት ስራ ተማሪው እንዳት እንዯሠራ ተነስቶ ሌምደን እንዱያካፍሌ 

ኣይዯፍርም። መምህሩ የቤት ስራ ሠርታችኋሌ ብል ያንን የቤት ስራ ዯሞ 

በኣማርኛ ይሰራዋሌ። በአጠቃሊይ በአንዴ ክፍሇ ግዜ አንዴም ተማሪ እንግሉዝኛን  

ሳይናገር ክፍሇግዜው ሉያሌቅ ይችሊሌ። ተማሪ 03 እንዲሇችው ፈተና ስንፈተንም 

በአማርኛ የተማርነውን በእንግሉዝኛ ስንፈተን ካሌተተረጎመሌን ፈተናውን መመሇስ 

ኣንችሌም። እና ተማሪን ያማከሇ የሚባሇው የቤት ስራ ብቻ ነው እንጂ ላሊውን 

ሁለ መምህሩ ነው የሚያዯርገው። 

ጥያቄ  

4.በሳምንት ምን ያህሌ ክፍሌ ጊዜ የንጝር ክህልትን ትማራሊችሁ? 

ተ 04፤ ሇንግ ግር ክህልት ተብል መምህሩ የመዯበው ክፍሇግዜ ብዙም የሇም 

ብዙዎቹን ክፍሇ ግዜዎች የምንማረው ስዋስው/grammar እና ንባብ/reading ነው። 

ተ 03፥ በየክፍሇግዜው ትኩረት እና ግዜ ተሠጥቶን የምንማረው ንባብ እና ስዋስው 

ነው። በዚያ መሀሌ በተሇይ ንባብ ስንማር ንባቡን ከመጀመራችን በፊት ጥያቄና 

መሌስ ነገር ይኖራሌ ነገር ግን በአማርኛ ነው። 

ተ 01፥ ኣንዴ ኣንዴ ጊዜ ነው በአብዛኛው የሇም ማሇት ይቻሊሌ ብዙውን ጊዜ 

የምናጠፋው በንባብ/reading ት/ት እና በሠዋሠው/grammar ት/ት ነው። 

ተ 02፤ እኛ ስንማር መፅሀፍ ሊይ ያሇውን እየሠራን እንሄዲሇን እንጂ ይሄ ሇንባብ 

ክህልት ይሄ ሇንግግ ር ክህል ተብል የተከፈሇ የሇም ዝም ብል መፅሀፍ ያሇውን 

እየሠራን ማሇፍ ነው። ነገር ግን እየሠራን የንጝር ክህልት መሌመጃዎች ጋር 

ስንዯርስም በእንግሉዝኛ ሳይሆን በአማርኛ ተነጋግረንባቸው ነው የምናሌፈው እና 

በአጠቃሊይ ብዙም የሇም። ከኖረም በአማርኛ ተነጋግረንባቸው ነው የምናሌፈው። 

 

ጥያቄ  
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5.የመናገር ክህልታችሁን ሇማዲበር ምን ያህሌ ትፈሌጋሊችሁ?  

ተ 02፤ እኔ ብቻ ሳሌሆን ብዙ ተማሪዎች ቢናገሩ ዯስ ይሊቸዋሌ ግን ሁሊችንም 

በአማርኛ ስሇምንግባባ ሇምሳላ ኣንዴ ተማሪ ተነስቶ በአማርኛ ቢናገር ያተማሪ ወጣ 

እንዲሇ ተዯርጎ ነው የሚታየዉ ። እኛ ሁሊችን እንግሉዝኛን ሇመናገር ፍራቻ 

ውስጣችን አሇ እንጂ ኣብዛኛው እንግሉዝኛን ቢናገር እና የመናገር ክህልታቸውን 

ቢያሻሽለ ዯስተኛ ናቸው።  

 

ቁ 04: ኣብዛኛው ተማሪ እንግሉዝኛ የመናገር ፍሊጎት ኣሇው ነገር ግን ኣንዴ ተማሪ 

እንግሉዝኛን በሚናገርበት ጊዜ ተማሪዎች እርስበርስ የመፈራራት እንዴ አንዳ 

የመሳቅ ነገር ስሊሇ ተማሪዎች መናገር እየፈሇጉ አይናገሩም እኔ በግላ በጣም 

እንግሉዝኛን መናገር እፈሌጋሇሁ። 

ተ 05፥ ማንኛውም ተማሪ እንግሉዝኛን ቢናገር ዯስ ይሇዋሌ። አሁን እኔ ተነስቼ 

እንግሉዝኛን ባወራ ወጣ እንዲሌኩኝ ነገር ይታሠባሌ። በዚህ ምክንያት ማውራት 

አንችሌም ካሌተሇማመዴን ዯግሞ የመናገር እውቀት ሉመጣ እዪችሌም ፍራቻም 

ስሊሇ። 

ተ02፤ ሇምሳላ መምህሩ ተማሪዎችን ጥያቄ ሲጠይቅ በእንግሉዝኛ ቢሞክር ችግር 

የሇውም በምትችሇው ቋንቋ ተናገር ነው የሚሇው ስሇዚህ ተማሪው አማርኛ ወዯ 

መናገር ነው የሚገባው እንጂ የግዴ በእንግሉዝኛ እንዱናገር መምህራኖቹም 

ኣይገፋፉም። እንግሉዝኛን እንዴንናገር ኣያበረታቱንም በእንግሉዝኛ በዯምብ 

ከማውራት በአማርኛ ነው ብዙ ነገር የሚያስረደን መፅሀፉ ብቻ በእንግሉዝኛ ተፃፈ 

እንጂ ሙለ ሇሙለ የምንማረው በአማርኛ ነው። ከተማሪዎችም ጋር እርስ በርስ 

የምንግባባው በአማርኛ ነው ስሇዚህ አንዴ ተማሪ እንግሉዝኛን ሉናገር ሲነሳ ላልች 

ተማሪዎች ያተማሪ ከነሱ ወጣ እንዲሇ ተዯርጎ ስሇሚቆጠር ሁለም ዝም ብል ነው 

የሚተወው። 

 

ጥያቄ: 

6.የመናገር ክህልታችሁን ሇማዲበር ምን ያህሌ ትጥራሊቹ?  
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ተ 04፥ ከኛ ብዙ ነገር ይጠበቅ ነበር ነገር ግን በግላ ሇዛ ነገር ብዙም ቦታ 

ኣሌሠጠሁትም በተሇያየ መንገዴ በግሊችን ሌምምዴ ማዴረግ ያስፈሌጋሌ ቋንቋው 

እየተሰባበረም ቢሆን መሇማመዴ  

ይጠበቅብን ነበር ነገር ግን ዴካም እና ስንፍና ኣሇብን ብዮ ነው የማሰበው። ስሇዚህ 

ይህንን ፍርሃት አስወግዯን ሌምምዴ ውስጥ መግባት አሇብን ብዮ ኣስባሇሁ። 

ተ 02፤ ሇምሳላ እኔ ሇመሇማመዴ ሞክሬአሇው ሇራሴ ሇማዲበር ነገር ግን 

ከተማሪዎች ጋር ሇመሇማመዴ እነሱ ወጣ እንዲሌኩ ኣዴርገው ስሇሚቆጥሩ 

አሌቻሌኩም ከመምህርም ጋር ሇመነጋገር  ስሞክር በምትችሇው ቋንቋ ተናገር 

ስሇሚለ ከማን ጋር ነው ሌምምዴ የማዯርገው በት/ት ቤት ዯረጃ በግዲጅ ካሌሆነ 

በስተቀር በፍሊጎት ሲሆን አንዴ ሁሇት ቀን ተሞክሮ ይቀራሌ። እነዚህን የመሳሠለ 

ፍግሮች ስሊለብን ነው እንጅ ጣናት ብናዯርግ ዯስ ይሇናሌ። 

ተ 03፤ እኔ እውነት ሇመናገር ሇማዲበር ሞክሬ ኣሊውቅም ምክንያቱም ሇምሳላ 

የንግግር ክህልትን ሇማዲበር መፅሃፍቶች ሉኖሩን የገባሌ የሚያግዘኝም ሰው ስሇላሇ 

ምንም ኣይነት ጥረት ኣዴርጌ ኣሊውቅም ከጓዯኞችሽ ጋር ሇማውራት ብትፈሌጊም 

ሇምሳላ ኣንቺ የሆነ ነገር ብታውቂ ያሰው  

 

 

ሊያውቅ ይችሊሌ በአማርኛ ተርጉሚሌኝ ይሌሻሌ ሇዛ ሰው በኣማርኛ ስታወሪ 

ኣንቺም ቀጥታ ወዯ አማርኛው ትገቢያሇሽ ኣስተማሪዎችንም ሇመጠየቅ ኣብዛኛው 

ተማሪ የሚጠይቀው በአማርኛ ነው የመናገር ክህልት ኣሊቸው ከኔ ይሻሊለ 

የምትያቸው ተማሪዎች እራሳቸው መጀመርያ ትት ሲጀመር ኣካባቢ በእንግሉዝኛ 

ነው የሚያወርት በእንግሉዝኛ ይጠይቃለ በእንግሉዝኛ ይመሌሳለ። እየቆዩ ሲሄደ 

ግን ቀጥታ ወዯ አማርኛ ነው የሚገቡት በነዚህ ምክንያቶች ተማሪውም ብዙም 

ጥረት ኣያዯርግም። 

ተ 04፤ እኔ እንግሉዝኛን ሇመናገር ማህበረሰቡ በጣም ወሳኝ ነው ብየ ነው 

ያማምነው ምክንያቱም አንዴ ሠው እንግሉዝኛ መናገር የማይችሌ ቢሆን እንኳን 

ኣብሮት የሚያወራው ማህበረሰብ ስሇሚናገር የግዴ ሇመናገር ጥረት ያዯርጋሌ የኛ 

ኦፊሻሌ ቋንቋችን ኣማርኛ ከመሆኑ ኣንፃር የግዴ ማህበረሰቡ ወዯሚናገረው ቋንቋ  
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እንገባሇን። ሇምሳላ እኔ ጓዯኛዮን በእንግሉዝኛ ባናግረው ኣይ ኣንተ በእንግሉዝኛ 

ነው የምትናገረው እኔ ዯሞ ጆሮዮ ቢቆረጥ እንግሉዝኛ ኣሌሰማም ያሇኝ ጓዯኛ 

ኣሇኝ። እንዱህ አይነት ሇመማመዴ ፍርሃት ውስጥ ያስገባለ፣ 

ተ 01፤ እኔ በበኩላ  የራሴ ችግር እራሴ ነኝ ብዮ ነው የማምነው የተሇያዩ 

ሇሌምምዴ የሚያጝዙ መፅሃፍት ስናነብ ፍሌም ብናይ በተሇይ እያስተዋሌን ብናይ 

እናሻሻሊሇን ብዩ አስባሌሁ እነ የማምነው ግን ችግሩ የራሴ እንዯሆነ ነው ጥረት 

ኣሇማዴረጌ 

ጥያቄ:  

7.የመናገር ክህልታችሁን ሇማሻሻሌ ያሠባችሁትን ነገር ኣሇ? 

 

ተ 04፤ ምንም ኣይነት ጥረት ሳናዯርግ በቀዴሞ ዴካማችን የምንቀጥሌ ከሆነ 

የመናገር ክህልታችን ወዯ አሇመናገር ነው የሚያዴገው። ምክንያቱም ኣንዴ ሠው 

ኣንዴን ክህልት  ሉያሻሽሌ የሚችሇው በተሇማመዯው ሌክ ነው እና ሌምምዴ ከላሇ 

እንግሉዝኛን መናገር ኣይጠበቅበም። ስሇዚህ ሇወዯፊቱ እራሴን ካሇማመዴኩኝ 

እንዯምናገር ነው የማምነው። ካሌተሇማመዴኩ ዯግሞ ያው በተቃራኒው ነው 

ስሇዚህ በመናገር ውስጥ ቆይቼ እራሴን ሇማሇማመዴ አስባሇሁ። 

ተ 02፥ እኔ በግላ ሇማዲበር እሞክራሇሁ በቅርብ ተሇማምጄ ሇመናገር እሞክራሇሁ 

መፅሃፍም አንብቤ ይሁን የሚናገሩ ሠዎች ጋር ጠጋ ብዩ ሇመናገርም እራሴን 

ሇማዲበር እሞክራሇሁ። 

ተ05፥ እኔ ከዚህ በፊት ሞክሬው አውቃሇሁ ግን በአካባብዩ ምክንያት መቀጠሌ 

ኣሌቻሌኩም። 

ተ 03፥ ከዚህ በኋሊ ፊሌሞቾንም በማየት ሉሆን ይችሊሌ የተሇያዩ የኮንቨርሴሽን 

መፅሃፍቶችን በማንበብ ከጓዯኞችም ጋር በእንግሉዝኛ በማውራት ጥረት 

አዯርጋሇሁ። 
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                                 Apendix: H 

   The equivalent English of the Students Focus Group Discussion 

Question 1: How do you see your English language speaking skill ( are you good, weak or 

medium)? 

Question 2: Does your teacher come to class with speaking activities which help you 

improve your speaking skill? 

Question 3: When you learn English is the teaching learning system student centered? 

Question 4: How many period per week you learn speaking? 

Question 5: How much do you need to improve your speaking skill? 

Question 6: How much do you try to improve your speaking skill? 

Question 7: Is there any thing that you planned to do to improve your speaking skill? 
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                      Appendix: I 

 

   The equivalent English of the Students Focus Group Discussion 

Respected students, thank you for your interest to participate in this focus group discussion 

Question 1: How do you see your English language speaking skill ( are you good, weak or 

medium)? 

Student  4 :  We are not good ,because as I think  the first problem is we are not 

living with a society that      speaks English ; the second is we are not giving 

enough time for the speaking practice . 

Student 1: I also say our speaking skill is poor because if we learnt since from 

lower grade we would have improved it any way it is the problem of our base. 

Student 2: Students are poor in their speaking skill but they do have speaking 

need .When we learn our lessons , the medium of instruction for all lessons is 

English but our teachers teach us in our local language . The language that we use 

to communicate with the society is also the local language .This also influenced 

our speaking skill of English. 

Student 3: Like student 2 said our teachers teach us using the local language not 

in English. However, instead of teaching us in Amharic if they taught us in 

English and even create other opportunities that help us speak English is good . 

Question 2: Does your teacher come to class with speaking activities which help you 

improve your speaking skill? 

Student 5: When we see the activities on the student‘s text book most of the 

activities are not speaking activities. I think the book by itself has some problem, 

because our speaking ability develops if we speak more  .However the book 

consists more of other staffs .So the book by itself doesn‘t lead teachers teach 
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speaking ;I think this is the main reason for the teachers not teaching the skill 

well. 

Student 4: I have no idea about other schools but in this school 100% I can say 

that there are no activities that help develop speaking skills. Because of this 

students can‘t not practice and develop confidence. So the speaking activities you 

mentioned before (dialogue, report, debate etc.) we don‘t use them we usually 

learn grammar. 

  Student 2: When the teacher comes to class with speaking activities the students          

should be willing to involve in the activity .Because the students are not that much 

willing to involve teachers do not teach well the activity they came with .So now 

the way we learn English is the teacher reads and translates it to local language 

that is all the teacher does  

 

Question 3: When you learn English is the teaching learning system student centered? 

Student 4: The class is not student centered it is teacher dominated. The teacher 

comes to class what he / she thinks is good the students and the students take that. 

The activities are more of teacher centered .Activities are given for the learners 

but the class ends while the teacher talks and the students listen.  

Student 3: Sometimes they make as ask questions and have discussion. However 

when we ask questions and when we do the discussion it is in Amharic . Even 

previously we told them to make the teaching learning in English but when the 

next day they come they do the same. When we take exams the teacher translates 

for us the questions ; so it is said the teaching learning is language is English but 

practically it is Amharic .However if the teaching learning language is English 

students might try to improve themselves . It is named English but the actual 

practice is Amharic 

 

Student 2: On the point that says student centered teachers only give home works 

for the students. They give home works students might come to class getting done 
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or not done .A student who did the home work do not share his or experience how 

he or she  did the home work and the teacher simply asks whether the students did 

the homework don‘t even check and he/ she do it in Amharic again. Generally a 

period might end the teacher saying no English word. Like student 3 said when 

we take exams unless it is translated for us   in Amharic we cannot do it. The 

student centered activity that we have is only the homework the rest is teacher 

centered. 

Question 4: How many period per week you learn speaking? 

Student 4: There is no much time that is assigned for teaching speaking. Most of the 

time we learn Grammar and Reading. 

 Student 3: In every period the lesson that is given time and focus is reading and    

grammar. Some times before we go to the reading of the passage we do question 

and answer about the reading but it is in Amharic. 

              

            Student 1:  Some times, most of the time we learn reading and grammar  

 

Student 2: When we learn we simply keep on doing what is on the text book no 

time is given for doing speaking activities specifically .However while doing the 

activities from the text book if we find speaking  activities we do them. But the 

problem is we do them in Amharic not in English . Generally I can say that there are 

no many speaking activities, even if there are we simply discuss about them in 

Amharic and pass them.  

 

Question 5: How much do you need to improve your speaking skill? 

 

           Students 2: Not only me, most of the students feel happy if they speak English. The 

problem is we all communicate in Amharic if one student try to speak English the 

other students consider him as he is different. It is just because we are afraid of 

speaking the language meanwhile we all are happy to speak the language. 
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Student 4: Most of the students do have interest of speaking the language, but when 

one student speaks the other might laugh at .So students want to speak and improve 

their language but they are scared of each other. 

Student 5: Every student feels happy if he/ she is able to speak English. If I start 

speaking English out of nowhere students might consider me as I am different. 

Because of this we cannot speak and if we cannot practice we cannot improve. 

 

Student 2: For example when the teacher asks question the student is allowed to 

answer in any language he wants. Because the target is trying to make the student 

answer the question not practice the language and even teacher they don‘t encourage 

students use the language. Teachers don‘t encourage us to practice the language 

instead they themselves prefer to teach us in English. Only the text book is written in 

English but the teaching learning process is in Amharic. Students communicate each 

other using English; so if one student starts to speak English the others see him/her 

as different and do not respond to him or her. 

Question 6: How much do you try to improve your speaking skill? 

             

 Student 4: A lot is expected from us but I never paid attention to it. We are expected 

to do practice in different ways by ourselves even if it is broken. But it seems our 

laziness won us. So I think we have to avoid our fear of speaking the language and 

get in to practice. 

            

 Student 2: For example, I tried to practice to improve my speaking skill but the other 

students used to consider me as I am different, so I couldn‘t do my practice .When I 

try to speak in English with my teachers while answering questions they tell me to use 

the language I know well; this means I got no one to practice with. Unless the school 

forced us with our interest our practice don‘t exceed two three days. Such problems 

hinder us from doing our practice, but I can say that most of us are happy to do the 

practice. 
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 Student 3: To tell the truth I never tried to improve my speaking skill .Because to 

improve our speaking skill we need to have books that we can refer to or we need to 

have who can help . If you try to speak with friends they ask you to translate it. When 

you do the translation you directly go to using the Amharic. When we ask teachers 

also most of us use Amharic .Even students with good speaking skill by the beginning 

of the academic year used to speak in English, ask and answer questions in English. 

However after a while they directly started using Amharic like other students.  

Student 4: I believe to speak English the society you live in matters. Because even if 

one is not able to speak the language if the society he/ she living in is speaking , he / 

she tries to speak the language .In our case our official language is Amharic so we 

directly go to the language that the society speaks . For example, when I try to speak 

in English with one of my friend he said to me ‗you speak to me in English and I hear 

no word of English ‗. Such responses make feel afraid of using the language. 

 Student 1: I believe that I am the source of my problem; if I read different books 

watch movies which can help improve our language we will improve but the problem is 

we do not try. 

 

Question 7: Is there any thing that you planned to do to improve your speaking skill? 

 

Student 4: If we try nothing and continue with our previous experience we can not 

improve our speaking skill. Because one can improve his/her skill in the level of his / 

her practice.If there is no practice there is no skill improvement. So I believe if I work 

hard I will improve my skill. So I planned to keep my practice and improve my skill.  

    

 Student 2: I have planned to improve my skill by reading books or by practicing with 

people who can help. 

     Student 5: I tried it before but because of my environment I couldn‘t proceed. 

 

 Student 3: From now on I try to improve my skill by involving in the practice with 

friends or by reading books. 


