BDDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE
(GRADUATE PROGRAMME)

THE CHALLENGES OF IMPLEMENTING CONTINUOUS ORAL
ASSESSMENT IN EFL CLASSES WITH REFERENCE TO DEBRE-
BIRHAN TEACHERS’ COLLEGE

MEBEA FETENE

JUNE, 2008



The Challenges of Implementing Continuous Oral
Assessment in EFL Classes with Reference to

Debre-Birhan Teachers’ College

By

Mbea Fetene

A Thesis Presented to the Department of Foreign

Languages and Literature

(Graduate Programme)

In Partial Fulfillment of the Requirements for the Degree of

Master of Arts in Teaching English as a Foreign Language

June, 2008



ADDIS ABABA UNIVERSITY
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

The Challenges of Implementing Continuous Oral
Assessment in EFL Classes with Reference to Debre-Birhan
Teachers’ College

By

Mebea Fetene

Approved by Examining Board:

Advisor Signature

Examiner Signature

Examiner Signature



Declaration

l, the undersigned, declare that this thesis is my original work and has not been

presented for a degree in other university.

NAME: Mebea Fetene
SIGNATURE:
PLACE: Department of Foreign Language and Literature, Institute of

Language Studies, Addis Ababa University.

DATE OF SUBMISSION:




ACKNOWLEDGEMENT

This study would not have been possible with out the help and advice of
Mamo kefele (Assoc. Prof.). He was able to provide valuable information

and comments at each crucial stage of the study.

Many thanks are given to the subjects of the study who gave their time
towards the work. I have learned considerably from the information
provided during interviews conducted with English language teacher-
educators and language major student teachers at Debre Birhan Teacher
Education and Vocational Training College. Special thanks go to the
academic Vice dean of the college for providing access to the resources of

the college.



Table of Contents

Topic Page
Acknowledgement ......cociuiiniiiiii e i
List of tables ..o iv
LiSt Of @CTONYIMIS . cutintitiit et v
ADSEIACT. et vii
Chapter I

1. Introduction

1.1. Background of the study .......cccooeiiiiiiiiiiii 1

1.2. Statement of the problem ..........cooiiiiiiiiiiii 3

1.3. Objectives of the study .......ccooviiiiiiiiiiiii 4

1.4. The research qUESHIONS ...c.ouiiiiiiiiiiiii e

1.5. Significance of the study .......cccoiiiiiiiiiiii 5

1.6. Delimitation of the study ......ccoveiiiiiiiii

1.7. Definition of operational terms and acronyms ...........c.ccceceuenene...
Chapter II

2. Review of related literature ..........c.coooiiiiiiiiiiiiiiiii

2.1. Assessment and Testing .......cccoeiiiiiiiiiiiiiiiiiiiiii e

2.2. Purposes of assesSment .......cooviiiiiiiiiiiiii

2.3. The need for continuous assessment ........c.ccceeeveiiiiiiiiininenn... 11

2.4. Continuous oral assessSment .........cccoeiiiiiiiiiiiiiiiiiiii

2.4.1. Continuous oral asse4ssment methods............................ 21

2.4.2. The measurement of oral performance in CA................... 27

2.4.3. Feed back in continuous assessment ..........c..ccceviiiinnn.. 28

Chapter III

3. Research Methods .......c.coooiiiiiiiiiii e

3.1. Subjects of the Study ...ccovniiiiii 31

3.2, INStruments ........oooiiiiiiiiiii 32

3.3, ProCedures .......c.ooiiiiiiiiiiiiii i 33

3.4, Data analysSis ..coeiiiiiii i 35



Chapter IV
4. ReSUILS And AiSCUSSION titttiitittttttttttettettetteteeeeeteeteeeeeeeereeeeeeeeeeeeeees

Chapter V



List of Tables Page

1. Teacher-educators’ perceptions of continuous assessment ................ 37

2. Student-teachers’ perceptions of continuous assessment................... 38

3. Teacher-educators’ perceptions of continuous oral 39
ASSESSIMETIIE Lot i s

4. Student teachers’ perceptions of continuous oral 40
ASSESSIMETIIL Lot e

S. Teacher-educators’ perceptions of feedback.............ccooevviiiiiiiiinnn.. 41

6. Student-teachers’ perceptions of feedback...............cooool 42

7. Continuous assessment methods used by teacher-educators............. 43



List of Acronyms

No R e b=

AED: Academy for Educational Development

CA: Continuous Assessment

EFL: English as a Foreign Language

FCA: Formative Continuous Assessment

SCA: Summative Continuous Assessment

TESO: Teacher Education System Over haul

TEVTC: Teacher Education and Vocational Training College



Abstract

The purpose of this study was to find out the challenges of implementing continuous oral assessment,
to assess how the perceptions of teacher-educators and student-teachers influence the curvent practices

of continuous oral assessment.

To conduct the study, deseriptive survey method was employed. The study was conducted in Debre-
Birhan Teacher Education and vocational Training College and the data werve collected from 75
student-teachers and 10 teacher-educators of the college. Questionnaire consisting of closed and open-
ended questions was used as the watn data gathering tool. It was substantioted with in depth and
focus group interviews. The findings of the study revealed that both the teacher - educators and
student —teachers have positive attitude towards continuous oral assessment. Surprisingly, however,

the results of the study indicated that continuous oral assessment is a neglected avea of practice.

Among the factors affecting the effective mplementation of continuous oral assessment; students’
linguistic background, structural constraints, absence of college level assessment policy, in
adequacies in the use of informal continuous oral assessment wethods, negligence of formative
continuous assessment were found to be the major ones. Finally, recommendations were put forward
based on the wajor findings so as to minimize the problems affecting the effective implementation of

contlnious oral assessment.

Vi



CHAPTER ONE

INTRODUCTION

1.1. Background of the Study

The Debre-Birhan Teacher Education and Vocational Training College is one of
the higher institutions in the Amhara National Regional State. It runs two
major programmes: second cycle teaching and non-teaching vocational training

diploma programmes.

The second cycle teaching diploma programme is mainly concerned with
training second cycle primary school teachers. It is a three year programme
and the course is available to students who have successfully completed grade
10 and met the minimum requirements. Moreover, the programme consists of
five academic subject streams: Natural Science, Social Science, Language,

Aesthetics and Physical Education and Mathematics.

Student-teachers joining the Language stream are required to take English
language development courses organized around the four major language
skills: Listening, speaking, reading and writing and the sub skills of grammar
and vocabulary. Teacher-educators are also required to find ways of helping
the student teachers with their learning difficulties. To achieve this, they are
required to use a variety of informal diagnostic assessment techniques. This is
because the new national assessment policy places more emphasis on
continuous assessment. As a result of this shift of focus from summative to
formative assessment, continuous assessment is now counting as much as
75% of the total assessment of student teachers (TESO 2003). It is thus clear
that most of the assessment of student-teachers’ language ability is done
through continuous assessment procedures. Moreover, continuous assessment
is believed to provide a natural assessment environment for assessing students’

oral skills (Heaton 1990). This is to say that oral assessment exercises that



resemble real world tasks can be assessed more effectively using informal
continuous assessment procedures than terminal examinations. It is also
argued that continuous oral assessment procedures avoid the practical
problem of finding the time which is inherent in terminal oral examinations

(Teshome 1995 and Underhill 1987).

Moreover, it seems likely that continuous oral assessment procedures minimize
the problem of reliability which is a common feature of an end of course formal
oral tests. In relation to this, Bachman (1990) also confirms “Individual’s
performance may be affected by differences in testing conditions, fatigue, and
anxiety and they may thus obtain scores that are inconsistent from one
occasion to the next” (1990:24). This is to say that the average scores that the
test taker obtains from a set of continuous tests are likely to be more reliable

than those obtained from an end of course examination.

In general, as discussed above, the current emphasis on continuous

assessment seems to be underpinned by strong pedagogical assumptions.
1.2. Statement of the Problem

Although very few studies that investigated the current practices of continuous
assessment in language testing in general were carried out, no attempt has
been yet made to investigate the difficulties of assessing the productive skills in
general and speaking skills in particular by means of continuous assessment.
Consequently, it is almost none or little known about the challenges of

assessing oral proficiency as an integral part of class room instruction.
Further more, it seems reasonable to summarize that continuous assessment
generally offers two main advantages:

1. It addresses the issues pertinent to time constraints

2. It serves as a diagnostic tool.



It is thus clear that continuous assessment is being implemented with the
intention of improving learning and guiding teaching in particular and raising
the standard of education in general. In addition to this, it is assumed that
continuous assessment creates opportunities for classroom teachers to assess
their students’ oral skills in a gradual and relaxed manner. Many people,
however, are still in doubt about the effectiveness of this system. People such
as school principals, supervisors, students, parents and teacher-educators
seem to have put the blame on continuous assessment for the poor
performance of English teachers who have recently graduated from the college.
The rumors go even to the extent of saying that new graduate English teachers
with the highest grades in EFL course are found to be poor at both oral and
written communication. In conclusion, what makes this problem more serious
is that it affects not only those new graduate English teachers but also their
respective students. It is thus crucial to investigate the real challenges of

assessing speaking skills through continuous assessment.

1.3. Objectives of the Study

1.3.1. General Objectives
The current study has been intended to:

e find out the major challenges of continuously assessing the speaking
skills as an integral part of classroom oral practice and teaching.
e describe the magnitude of the problems so that priorities can be set for

immediate decisions.
1.3.2. Specific Objectives

It has been specifically intended to:



e describe teacher-educators and student teachers’ views, attitudes and
perceptions of continuous assessment, continuous oral assessment, and
functions of feedback.

¢ find out whether teacher-educators are familiar with different continuous

oral assessment methods or not

1.4. The Research Questions

The following broad and specific research questions have been the central

concern of the study:
1.4.1. Broad Research Questions

e What are the major challenges of continuously assessing the speaking
skills?

e How do they affect the various aspects of oral assessment and practice?
1.4.2. Specific Research Questions

¢ How do teacher-educators and student- teachers perceive continuous
assessment in general and continuous oral assessment in particular?

e How do teacher-educators and student-teachers perceive the pedagogical
functions of feedback?

e How familiar are teacher-educators with different continuous oral

assessment methods?
1.5 Significance of the Study

Most teacher educators would accept that ‘if you want to encourage oral ability,
then test oral ability’ (Hughes 2003:53). But it seems that the problems of
assessing oral ability lead teacher educators in to using inadequate oral tests or
even not assessing speaking skills at all. This study, therefore, tries to find out
the major challenges of assessing the speaking skills through continuous
assessment procedures which will in turn make both teacher-educators and

student-teachers aware of the different possible ways of tackling the problems.
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Moreover, the study will be used as a future reference for those people who may

have a similar concern.

In general, the findings of this study are expected to benefit teacher-educators,

student teachers and other stake holders.

1.6 Delimitation of the Study

Many language specialists believe that speaking and listening are naturally
integrated (Lindsay and knight, 2006; Mc Donough and Shaw, 2003). People,
for example, use words and sounds to show that they are listening and to
indicate how they feel about what they are saying. Similarly, oral assessment
tasks involve both receptive and productive skills. The focus of attention,
however, varies depending on the purpose of the assessment task. If, for
example, we focus attention on oral assessment tasks that require the
production of utterances, we should only assess those aspects of the task while

assessing our students oral performance (Oler 1979).

This study is, therefore, delimited to the current practice of assessing student-
teachers’ oral communicative skills as an integral part of classroom instruction
in a language development course entitled “English in Use” organized around
the four language skills: listening, speaking, reading and writing and the sub
skills of vocabulary and grammar. It is also delimited to EFL teacher educators
and language major student teachers at Debre Birhan Teacher Education and

Vocational Training College.

1.7. Definition of Operational Terms

1.7.1. Continuous Assessment: Assessment done formally and informally
on a regular and continuous basis. It is integrated with instruction in order to

improve learning, help, shape and direct the teaching-learning process.



1.7.2. Formative Continuous Assessment: An ongoing, often daily
process by which teacher educators gather and interpret information about

aspects of students’ learning and their own teaching.

1.7.3. Summative Continuous Assessment: A procedure for gathering
information about the students’ achievement of the curriculum goals or

objectives at the end of instruction or unit.



CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1. Assessment and Testing

Many language specialists believe that language assessment is a much more
comprehensive term that is concerned with observing learners and collecting
information about how they are progressing in their learning. It is a way of
finding out what learners process. Language testing, on the other hand, is one
of the essential components of assessment mostly used for a summative
purpose. It is an instrument or systematic procedure for observing and
describing one or more characteristics of a student in the teaching learning
process. With respect to the relationship between assessment and testing,
Hedge (2000) states:

. assessment is the more inclusive term: It refers to the general
process of monitoring or keeping track of the learners’ progress.
Testing is one kind of assessment, one which is typically used at
the end of a stage of instruction to measure student achievement
(2000: 376).

Assessment includes testing and other ways of gathering information about the
students’ language ability in general and their progress in particular. Similarly,

Mc Namara (1999) adds:

. assessment is the set of processes through which we make
inferences about a learner’s learning process, skills, knowledge
and achievements. Thus, testing is only one instrument out of
several (including port folio assessment, exhibitions,
performances, group projects, self and peer assessment, etc.)
(1999-220).

Testing is thus one of the various forms of assessment that can be used for

gathering information about the students’ achievement on the course.



Moreover, testing takes different forms ranging from standardized formal tests
to short informal classroom based tests (Brown 1987; Heaton 1990). Doff

(1988), for instance, states:

As they progress through the various stages of learning English
students are usually given formal tests and examinations from
time to time... But in addition to those formal kinds of test, the
teacher can also give regular informal tests to measure the
students’ progress (1988.257).

It seems thus reasonable to regard assessment as a general process that
involves using a range of different assessment methods, of which testing is a
part, to collect information about the level of attainment of instructional
objectives in general and strengths and weaknesses of individual students in
particular. Moreover, testing as a component of assessment entails both formal

and informal testing procedures.

Further more, It is believed that assessment is undertaken for different
purposes. The purpose of an informal classroom based oral test, for example, is
quite different from a standardized achievement or proficiency oral test.
According to Hedge (2000), assessment is said to be formative if the purpose is
pedagogically motivated, whereas it is said to be summative if the purpose is
product-oriented. This means that formative assessment is ongoing feedback
during the learning. Summative assessment, on the other hand, summarizes

the process at the end.

As regards the general distinction between formative and summative
assessment, George and Cowan (1999) metaphorically state that “when the
cook tastes the soup, it is formative evaluation; when the dinner guest tastes
the soup, it is summative evaluation” (1991:1). This implies that the cook would
be in a position to improve the quality of the soup if it went wrong. Similarly,
formative continuous assessment will provide the classroom practitioner with
the opportunity to take decisions for improving learning if things go wrong. The

dinner guest, on the other hand, would not have the opportunity to improve the
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quality of the soup even if it went wrong. Likewise, summative assessment will

hardly give any opportunity for improvement.

According to Hedge (2000), the basic distinguishing characteristics of formative

(continuous) and summative assessment can be summarized like this:

Formative (Continuous) Assessment Summative Assessment
- is prepared and carried out by - is not necessarily prepared and
the class teacher as a routine carried out by the class teacher

part of teaching and learning

- is specifically related to what - does not necessarily relate

has been taught, i.e. content is

immediately to what has been

in harmony with what has been taught
taught
- the information from the - the judgment about a learner’s

assessment is used performance is likely to feed in

diagnostically; it is focused on to record- keeping and be used
the individual learners’ specific for administrative purposes, e.g.
strengths and weaknesses, checking standards and targets
needs, etc
- is frequently externally imposed,
e.g. by an institution or a
ministry of education

(2000: 377).

It seems thus vital to recognize that formative assessment is very much
concerned with collecting information about the students’ progress and finding
a way of helping them with their learning difficulties. The focus is, therefore, on
the process of learning. With summative assessment, however, the focus of

attention is on the final outcome of learning.



2.2. The Need for Continuous Assessment

The new Teacher Education System Overhaul (TESO, 2003) programme has
emphasized the use of continuous assessment as an integral part of class room
instruction that is necessary to improve the quality of education in the country.
In relation to this, Shepard (2000) points out that “in order for assessment to
play a more useful role in helping students learn it should be moved in to the
middle of the teaching and learning process instead of being postponed as only

the end point of instruction” (2000: 10).

This is to say that assessment of learning is no longer seen as external
examination added at the end of a course but as a continuous process from the
very beginning of the course. Similarly, with respect to the need for continuous

assessment, Mc Namara (1999) states:

The field of evaluation is undergoing changes and to a large
extent moving away from psychometric testing and into
educational assessment. The changes have come about as a
result of development in how learning is perceived. The learner is
active in creating new knowledge, the teacher undertakes the role
of tutor, supervisor, and co-learner. Learning and teaching are no
longer viewed as two separate processes but as an interactive
process. Assessment functions as a link between learning and
teaching (1999:220).

As cited above, the shift from traditional language testing procedures to
informal classroom based continuous assessment procedure is based on the
changes in the roles of teachers and students in the new learner-centered
teaching methodology. Shaaban (2001), for example, points out that
“communicative language methodology brings with it a considerable emphasis
on formative (continuous) evaluation with more use of descriptive records of
learner development in language and learning” (2001:17). It is thus clear that
the current emphasis on the use of continuous assessment in the process of

learning has resulted from the new insights into language teaching and
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learning. Moreover, Huerta-Macias (1995) in Shaaban (2001) notes that
continuous assessment, unlike traditional tests, can document “a story for
every student-and what is the ultimate goal of evaluation but to give us the
knowledge to be able to reflect up on, discuss and assist a student’s journey
through the learning process” (2001: 22). Similarly, Hedge (2000) confirms that
students should view continuous assessment “as an opportunity to reflect upon

and celebrate their effort, progress, and improvement” (2000:397).

Therefore, this is to mean that continuous assessment becomes a diagnostic
tool that provides feedback to the learner and the teacher about the suitability
of the curriculum and instructional materials, the effectiveness of the teaching
methods, and the strengths and weaknesses of the students. Furthermore, it
helps to demonstrate to learners that they are making progress. This will in
turn encourage students to do more and “the teacher to work on refining the
process of learning rather than its product” (2001:12). Regarding this, Puhl
(1997) also adds that “the new policy of continuous assessment is aimed at
bringing out a paradigm shift in educational assessment in several ways. The
central characteristics of this shift is the moving of assessment from a

judgmental role to a developmental role” (1997: 3).

This is to say that continuous assessment is much more useful to students
since it provides them with on-going feedback on their performance which helps
them to become more self critical, and encourages them to attempt to make
improvement as they actually work through a course rather than leaving the

real learning process to the very end.

According to Ellingtion and Earl (1997), the current need for using continuous
assessment fits in well with three current trends in tertiary education. These

include:

1. the move to make assessment a more integral part of the learning process

(assessment for learning).
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2. the shift from assessment of content to assessment of process.

3. the increasing unitization and modularization of courses (1997:3).

Similarly, as evident in TESO (2003) and AED (2006) documents, the need to
consider continuous assessment in TEIs’ assessment policy seems to be
directly related to the current emerging views of education in general and
teachers’ and students’ roles in particular. As defined in the Ethiopian context,
continuous assessment includes both formative and summative continuous
assessment procedures. According to TESO (2003) and AED (2006), formative
continuous assessment refers to any assessment made during the academic
year that is meant to improve learning and help shape and direct the teaching
learning process. This is to say that formative continuous assessment is
informal and meant to collect information about learning during the lesson.
Summative continuous assessment, sometimes referred to as selected graded
continuous assessment or planned formative assessment, on the other hand, is
based on the learning objectives specified in the syllabus and used to assign

grades that count towards the final grade.

Although both formative and summative continuous assessment procedures
are necessary for good teaching “it is formative continuous assessment that

holds more promise for improving teaching and learning” (AED 2006).

In general, Nitko (2004) in AED (2006) provides a summary on the distinction
between FCA and SCA like this:

Formative Continuous Assessment Summative Continuous Assessment

- Occurs before and during - Occurs at the end of instruction
instruction for the purposes of for the purpose of evaluating
guiding learning and teaching students’ achievement of the

curriculum objectives

- Mostly informal assessment - Mostly formal assessment

12



- Assessment occurs frequently to - Assessment occurs periodically
guide teaching, give practice, to determine achievement of
and provide feedback curriculum objectives, assign

grades, certify attainment, and
in combination with other
assessments to place students
(2003: 24).

This implies that formative continuous assessment requires teachers to use the
assessment results to improve student learning and guide teaching. This
implies that formative continuous assessment is much more useful to students

and teachers than summative continuous assessment.

Moreover, Eliss (2003) points out that continuous assessment is further divided
in to two: incidental and planned formative assessment. These seem to be
conceptually similar to the terms formative and summative continuous

assessment respectively.

Planned formative continuous assessment involves the classroom use of formal
tests. Incidental formative continuous assessment, on the other hand, refers to
“the ad hoc assessment that teachers (and students) carry out as part of the
process of performing a task that has been selected for instructional rather

than assessment purposes” (Eliss 2003: 314).

Moreover Eliss (2003) confirms that incidental formative continuous
assessment is more useful to both students and teachers than planned
formative continuous assessment. Planned formative continuous assessment or
summative continuous assessment is, however, found to be wuseful for

minimizing the problems associated with accuracy and fairness of students’

13



overall assessment which is pertinent in summative final examinations.

Regarding the reasons for this, AED (2006) states:

1. The time limits for examinations are relatively short.

2. Only a small group of tasks can be administered during the time
of an examination.

3. Students may know much more than can be asked on a “one
shot” examination.

4. Students’ illness and family problems can interfere with their
ability to express what they know on the date an examination is
administered.

5. Achievement can be demonstrated in several ways, not just in
the way assessed in an examination.

6. Some types of learning can be assessed best through longer
term projects, paper or out of school assignments (2006:3).

The assumption is that summative or planned continuous assessment, as it
gathers information at regular intervals in a continuous way, is likely to
address the issues mentioned above. This is to say that the grades obtained
from a number of summative continuous assessments are more likely to be
accurate and fair than an end of course final examination . In relation to this,
Brown and Youle (1983) also confirm that terminal examinations seem to be

unfair. They go on to say:

There is a tendency to treat assessment as one-term or once a
year activity. The student takes the test, such as an “O” level
examination or Cambridge proficiency on a particular day, and
his performance in that test, on the day, is taken to be a standard
measure of the students’ ability. This means that it is a
particularly inappropriate method of assessing a student’s
spoken language skills. It would be both more informative for the
teacher and fairer to the student to have some continuous record
of the students’ spoken performance on different occasions and
for different purposes (1983: 104).

It seems thus evident that summative oral assessment doesn’t depict the overall
oral abilities of learners. One of the reasons for this could be the lack of
opportunity for terminal oral examinations to include a variety of oral
assessment tasks. Continuous assessment, on the other hand, allows

classroom teachers to assess the various aspects of their students’ speaking

14



skills through different assessment tasks that involve the use of oral English for

different purposes and situations. Moreover, planned formative continuous

assessment as it is conducted at regular intervals can at least minimize the

problems related to the accuracy and fairness of assessment results.

It should, however, be noted that there are some authorities who believe that

continuous assessment has some drawbacks. Ellington and Earl (1997), for

example,

assessment like this:

Advantages of CA

Provides much more extensive
syllabus coverage than terminal
assessment.

Uses a range of different
assessment techniques.

Places more emphasis on worth
while learning.

Encourages regular, systematic
study and discourages last

minute cramming.

Provides early warnings of which
students are having problems
with the course

Provides early indicators of the
likely performance of students
Provides an on-going picture of
how individual students develop
and mature as they work their

way through a course.

15

point out the advantages and disadvantages of continuous

Disadvantages of CA

May make students feel that
every error that they make along
the way can count against them
May make students feel that
they are over assessed.

May affect the relationship
between students and tutors.
May make people feel that it
turns out to be nothing more
than a series of tests or “mini
examinations”.

May require tutors with a high
level of experience in

assessment.



However, they go on to argue that continuous assessment is still worth while if

it is carefully planned and organized in advance.

In general, Hopkins and Harris (2000) summarize the fundamental principles

that underpin continuous assessment. These include:

1. Diagnosis: Teachers are required to know what their students are able to
do or capable of doing. This will provide them with the opportunity to
know the ability of individual learners in their class.

2. Goals: Teachers are required to have a clear idea about the learning
objectives of the language programme in general and each lesson/
activity in particular.

3. Diversity of assessment: Continuous assessment requires the use of a
range of different assessment methods to gather valid and reliable
information about the students’ language ability.

4. Shared criteria: Teachers are required to share assessment criteria with
their students.

5. Feedback: Feedback is an essential component of continuous assessment

6. Self reflection: Continuous assessment creates opportunity for learners to

manage their own learning and reflect back on their performance.
2.3 Continuous Oral Assessment

As stated above, students’ oral ability is now expected to be assessed on the
basis of continuous assessment either as an integral part of a lesson (formative
continuous assessment) or as a form of regular teacher made oral test
(summative continuous assessment). With respect to the use of continuous
assessment for assessing students’ overall communicative ability, Brown and

Youle (1983) state:
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Naturally, there will continue to be a requirement that students be
assessed on their command of the grammar and vocabulary
which they have been taught. Teachers may also wish to make
informal judgments on the pronunciation and fluency of their
students’ speech. We suggest that the teacher should continue to
assess these features, not in isolation, but as part of his
assessment of the students ability to communicate effectively in
the spoken mode. We have suggested that one of the main aims
of English teachers is to make their students able to communicate
information effectively in spoken English. In pursuing this aim,
the teacher may wish to be able to assess, at regular intervals
how his students are progressing and also to find out if there are
areas of performance which are consistently weak and require
additional attention (1984: 103).

As stated above, continuous assessment procedures enable teachers to assess
the different aspects of oral ability while the students are engaged in purposeful

and meaningful oral communicative tasks.

According to Heaton (1990), continuous assessment provides opportunity for
the classroom teacher to assess the students’ oral skills by observing them
while they are engaged in genuine communication. Regarding the difficulties of

assessing oral communicative skills through formal tests, he goes on to argue:

Spontaneous conversation- genuine Communication is extremely
difficult to examine. In many oral tests examiners ask students
questions to which they already know the answer. Often an
examiner will still be in a position of asking questions simply for
the sake of asking questions. In short the whole situation is
artificial; there is too much control and there is nothing
spontaneous (1990: 118).

As shown above, formal oral tests are defective in assessing the students’
overall communicative ability. They fail to provide natural assessment
environment. Continuous assessment, on the other hand, provides both the
students and teachers with the opportunity to use and assess oral skills in
natural assessment environment. Similarly, Brown and Youle (1984) hold the

same view:
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They clearly state like this:

In normal life, we generally do not ask questions which have
patently obvious answers. By the same taken, we do not
normally tell people what they quite obviously know already;... If
we incorporate these normal behavior principles into our
assessment procedures, then we clearly do not want the student
to be recorded talking (describing, instructing, story telling, etc.) to
his teacher. The established status of the teacher is that he
knows more than the student about most things encountered in
the learning situation. If the teacher gives the student an object to
describe, then the student has to create, for himself, an artificial
information gap between his knowledge and the teacher’s . He
has to behave as if the teacher doesn’t know what the object
looks like. Why should we require this additional, and highly
artificial, dimension in the students’ behavior, when it is only his
ability to use spoken English which we wish to assess
(1984:111).

It is thus clear that formal oral tests are not suitable to assess students’ oral
communicative skills. One of the reasons for this could be that oral
communicative skills can be best assessed through authentic communicative
tasks rather than artificial oral testing procedures. Continuous assessment as
it creates natural assessment environment can be the best tool for assessing
communicative competence. Such assessment procedures as they are carried
out as part of the classroom learning activities can help students perform the

tasks in a natural and relaxed manner (Brown and Youle 1984, Heaton 1990).

Doff (1988), on the other hand, suggests that continuous assessment
procedures could also be used for assessing students’ general willingness and
ability to speak in all the lessons. This is to say that teachers can assess the
students’ oral ability in English lesson which is not primarily designed to

promote oral skills.

2.3.1. Continuous oral Assessment Methods

Heaton (1990) points out that observation and self assessment are the major

components of formative continuous oral assessment. Moreover, TESO (2003)
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states that oral question and answer, role play and drama, story telling and
reporting provide more opportunity for comprehensive assessment. Puhl (1997)
and Shaaban (2001) also add oral interview, logs and peer and group

assessment to their list of continuous assessment methods.
2.3.1.1. Observation (Using Rating Scales, Checklist, etc)

As regards class room based observation, Hedge (2000) points out that with an
increase in focus on communicative activities in the classroom such as
“information -transfer tasks, role play and tasks designed to promote oral
interaction” (2000:388), it can be argued that observation is a valid means of
collecting information about the development of language skills. Similarly,
Heaton (1990) confirms that observation is the best method of assessing. “those
aspects of communicative language performance that are less easy to capture

in a traditional paper and pencil format” (1990:116).

Regarding the procedures, he suggests that teachers should go round the class
from group to group and observe them and jot down one or two notes discretely
about certain students while the oral activity is taking place. While observing
the students, he advises teachers to use a card or small note pad. His actual

words run like this:

Use a card or small note pad. Never make it obvious that you are
assessing the students in any way. And don’t try to observe
every student. Restrict your observation to a handful of students
in each lesson-say, six or seven. When supervising and assessing
such activities, it is not necessary for you to remain aloof and
provide no help at all. Your active involvement in an activity from
time to time can be very useful provided that you take care not to
dominate the entire activity (1990:118).

As can be shown above, observation as a continuous oral assessment method
provides opportunity for classroom teachers to assess their students’ oral skills
in a non-threatening atmosphere. As it is carried out while the students are

performing classroom learning tasks, it is likely that it shows the true pictures
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of students’ oral performance. This will in turn help teachers to identify the

strengths and weaknesses of their students for further decision.

Similarly Shaaban (2001) points out that observation is the best method of
assessing the following sub skills of speaking:
1. Understanding by other
Providing information needed by the listener
Absence of hesitation
Willingness to participate in conversation
Self-initiated utterances
Accuracy (in grammar, usage and vocabulary)

Topic development (2001: 20).

A T

This implies that teachers can assess their students oral skills by observing
them while performing oral activities as part of a lesson. As students of English
are required to develop such sub skills of speaking, teachers can use them as

criteria for assessing students oral performance.

In general, as Hedge (2000) underlines, classroom based observation is found to
be of paramount importance although it requires an investment of time to plan
and run it. One of the reasons for this could be that observation-driven
assessment “has the potential to provide the level of detail that teacher, learner,
or parent can use as a basis for constructive action” (2000:389). This is,
therefore, one of the underlying principles of formative continuous assessment.
In other words, this is to say that the descriptions of learners’ performance
obtained from classroom-based observation is so informative and qualitative
that teachers, learners, parents and other stake holders can use them as a
quick reference for future actions. It should, however, be noted that observation
can achieve this if it is systematic and planned in advance. According to
Genesee and Upshr (1996) in Hedge (2000), classroom teachers need to
consider the answer to each of the following questions as a general frame work

for planning class room observation:
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1. Why do you want to observe and what decisions do you
want to make as a result of your observation?

2. What aspects of teaching or learning that are appropriate to
these decisions do you want to observe?

3. Do you want to observe individual students, small groups of
students, or the whole class?

4. Will you observe students engaged in specific, pre arranged
activities or during routine classroom activities?

5. Will you observe on one occasion or repeatedly?

6. Will you incorporate non-linguistic content from the students’
other classes or from outside class?

7. How will you record your observation? (2000:389).

Although observation of learners on specific oral assessment tasks can be
included into routine class schedules, it needs to be well managed in order to

monitor progress in a principled, systematic and comprehensive way over time.
2.3.1.2. Self and Peer Assessment

With respect to self assessment, Heaton (1990), Hedge (2000) and Eliss (2003)
suggest that teachers should use self assessment as an alternative way of

assessing their students’ oral ability. Heaton (1990), for example, states:

An important means of continuous assessment takes the form of
student self-evaluation. Students are asked to assess
themselves each week according to the most appropriate grades
listed on a simple form. The students then show you their forms
at the end of the week and briefly discuss their results
indwidually with you (1990:122).

This implies that teachers need to encourage their students to assess them
selves. This will in turn make them feel a sense of responsibility for their own

learning.

Moreover, according to Brown and knight (1994) self and peer assessment
provide learners with the opportunity to learn each other. Regarding this, they
say “using self-and peer assessment makes the process much more one of

learning because learners are able to share with one another the experiences
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they have undertaken” (1994:52). This is to say that self and peer assessment
require learners to actively participate in the process which will in turn help

them gain learning experience.

Although it is felt that self assessment seems to be much more difficult to
organize, Harris (1997) argues:

If some students can bring cassette recorders to class, they can

be used to record group role plays. Then, having a greed on the

criteria, students can listen to their own performance and assess
them. (1997: 16).

This means that using cassette recorders for oral self assessment procedures
provides opportunity for the students to listen to their own recordings and
assess them based on shared criteria with the group members. Hedge (2000),
however, suggests that simple oral self assessment checklist with the

expression “I can ...” could effectively serve this purpose.

2.3.1.3. Teacher-Student Conference

Teacher-student conferences including structured interviews can be regarded
as effective ways of assessing a student’s progress in language learning.
Conferences and interviews, according to Smith (1996) and Allerson and Grabe
(1986) in Shaaban (2001), provide opportunities for one on — one interactions

where the teacher can learn about a student’s communicative abilities.

Moreover, according to Tombini (1991) in Shaaban (2001), conferences will be
more effective if they follow focused observations and concentrate directly on
the learning processes and strategies employed by the student. For assessing
oral skills, he suggests that students be assessed on their ability to

communicate with teachers and class mates.
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2.3.1.4. Oral Interview

Pierce and O’Malley (1992) in Shaaban (2001) point out that using visual cues
in oral interviews is the best method of assessing the students’ speaking skills
in a continuous way. This type of assessment may provide opportunity for the
students to choose pictures to talk about. Unlike the traditional oral interview
procedures, teachers role may be restricted to guiding the students by asking

questions that require the use of related structure and vocabulary.

2.3.1.5. Role Play

This informal continuous assessment technique combines oral performance
and physical activity. Shaaban (2001) notes that children of all ages, when
assessed through these techniques, feel comfortable and motivated, especially
“when the activity lends itself to cooperative learning and is seen as a fun of
learning” (2001:18). Similarly, Lindsay and Knight (2006)confirm that role play
that involves information gap activities can provide students with the real
purpose for using English in class. In relation to this, Heaton (1990) points out
that “since it is always essential to give students a reason for speaking, we
should devise suitable activities with this in mind” (1990:118). Moreover, he

goes on to add:

It is important at the outset to give students in a role play a clear
idea of who they are, what they are like and what they should
do. Avoid letting them spend a long time preparing for the role
play. Students should have the opportunity to speak
spontaneously and to react to something un expected (1990:118).

This means that students should have the opportunity to use English in a
meaningful way when they are assessed on their oral communicative ability.
Teachers are required to design appropriate and purposeful oral assessment
tasks that encourage the spontaneous use of oral English for genuine

communication.
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2.3.1.6. Presentations

Shaaban (2001) states that “presentations are important for assessment
because they can provide a comprehensive record of students’ abilities in both
oral and written performance” (2001:18). This implies that classroom
presentations provide opportunities for the classroom teacher to assess the
various aspects of oral English. Moreover, students will have the opportunity to
demonstrate a range of different oral abilities. This is because presentations
“cover a wide range of meaningful activities, including poetry reading, plays,

role plays, dramatizations and interviews” (Shaabon 2001:18).

Finally, as regards the fundamental features of continuous oral assessment

techniques, Shaaban (2001) states:

they are performance based, requiring students to perform
authentic tasks using oral communication skills. These techniques
can include traditional classroom activities such as giving oral
reports... but they may also involve non traditional tasks such as
cooperative group work and problem solving (2001: 17).

As stated above, classroom based continuous oral assessment procedures
require students to perform authentic tasks as an integral part of routine class
room oral activities. Moreover, they include both traditional and non-traditional

classroom oral activities that demand students to perform tasks.

In conclusion, Doff (1988) points out that teaching techniques are similar with
assessment techniques, but with a different purpose. This implies that
classroom oral teaching techniques can be used for assessing the students’ oral
skills.
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2.3.2 The Measurement of Oral Performance in Continuous

Assessment

According to AED (2006), continuous assessment requires the use of criterion-
referenced grading scale for assessing students’ performance. As evident in this
document (AED 2006), the underlying philosophy for criterion referenced and

norm-referenced grading models can be summarized like this:

Criterion-referenced grading

model Norm-referenced grading model

- Focused on standards, High achievement means

learning objectives, quality learning more than one’s peers
performance

- High achievement means - Education should make one
meeting the standards, competitive

achieving the learning

objectives
- Self-esteem comes from - Self-esteem is achieved by
internal motivation that being better than one’s peers.

results from meeting the goals

and standards

As can be shown above, the underlying principles for criterion-referenced model
seem to be convincing. This is, in fact, conceptually identical to the rating
scales used for assessing oral proficiency in most standardized oral

examinations.

Many language specialists, however, recommend rating scales to be used for
measuring teacher-made informal class room oral tests, too. Heaton (1990), for
example, advises teachers to produce their own rating scales for assessing their
students’ oral performance. Eliss (2003), unlike Heaton, however, argues that

the use of standardized rating scales for class room based oral assessment fills
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the gap created by teachers’ deficiency in producing valid and reliable rating
scales. However, for informal formative continuous oral assessment, Heaton
(1990) suggests that teachers should make notes about individual students’
oral performance by using either a small card or note pad. Doff (1988), on the
other hand, suggests the use of a simple marking grid for measuring students’
oral performance. In general, as stated elsewhere, it should be noted that

teachers should share the assessment criteria with their students.

2.3.3. Feedback as an Essential Component of Continuous Oral

Assessment

Feedback is regarded as the principal component of formative continuous
assessment. For Eliss (2003) feed back is “a major goal of formative
assessment” (2003: 313). Similarly, Shepard (2000) confirms that” providing
feed back to the learner about performance will lead to self correction and
improvement” (2000:11). This is to say that the teachers’ comments on
students’ oral performance not only indicate the strengths and weaknesses of
the students’ speaking but they may also assist students in monitoring their
own progress and identifying specific sub skills to develop further. They may
highlight for a teacher priorities in terms of future teaching, or recycling of

points already covered. The information is also useful to parents.

Furthermore, Hedge (2000) points out that the feed back from class room based

continuous assessment has an important role to play.

More over, she goes on to note that some forms of assessment are explicitly
intended to provide feed back to learners. A student knowing that performance
has been good in a previous assessment can be a very positive motivator for
further study. Specific feed back on strengths and weaknesses can aid study
and help direct effort. The most useful (to the learners) forms of feed back

comprise descriptive comments arising form diagnostic analysis of performance.
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It is just as important for teachers to obtain feed back from assessment as it is

for students.

Brown and Yule (1994) also believe that feed back has a motivating effect on
students’ class room performance. They go on to state that “Receiving feed back
can be an excellent motivator, especially when valid criticism is supported by
appropriate praise and commentary” (1994:33). This is to mean that students
will be motivated if they are given fair and constructive feed back. This implies
that while giving feed back to students’ oral performance, teachers should begin
with the positive sides of performance and proceed to the things that they feel

the students need to improve.

More over, according to AED (2006), the most effective teachers do not routinely

correct students errors directly. It goes on to add:

Instead they ignore errors when they are in consequential to the
solution process and forestall errors that the students has made
previously by offering hints or leading questions. Only when the
forstalling tactic fails do expert tutors intervene with a direct
question intended to force the student to self-correct or they may
engage in debugging, using a series of increasingly direct
questions to guide the student through the solution process
(2006:10).

As stated above, this seems to be a balancing act that new teachers will learn to
perform well. This is to say that teachers need to directly correct the students’
error only when the indirect method of giving correction fails to achieve the

desired purpose.

In general, Race, Brown and Smith (2005) in Baye (1998) summarize the basic

features and functions of feed back in continuous assessment like this:
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. Timely: students should receive feed back on their performance based on
the principle of providing opportunity for students to make improvement
before proceeding to the next performance.

. Personal and individual: Feed back in continuous assessment should
indicate each students’ strength and weakness.

. Articulate: Feed back given to students should be simple and easy for the

students to understand.

4. Empowering: Feed back should help students make progress

5. Manageable: Teachers need to make the necessary preparation before the

delivery of feed back to students so that they can manage it easily
. Developmental: Feed back should be detailed and informative so that

both students and teachers can use it as an input for further decisions.
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CHAPTER THREE

RESEARCH METHODS

3.1. Subjects of the Study

As the primary concern of this study is to find out the real challenges of
continuously assessing the speaking skills mostly through qualitative data
gathering tools, the subjects include all EFL teacher-educators and third year
language major student teachers at Debre Birhan Teacher Education and

Vocational training College.

3.2. Instruments

The choice of data collection methods is determined by the needs of a given
research project and, in particular by the research questions confronted.
Broadly, data collection techniques can be classified as quantitative and
qualitative. These methods are complementary rather than mutually exclusive
approaches. Each set of techniques has particular strengths and weaknesses
(Patton 1990). Having this in mind, an attempt was made to include both

quantitative and qualitative data gathering tools.

3.2.1. Quantitative Survey (Closed Questionnaire)

This method was used to obtain information about the general views and
perceptions of teacher-educators and student-teachers regarding the current
practice of implementing continuous assessment for assessing the speaking
skills and functions of feedback for improving performance. To achieve this, a
twenty-four item survey was developed by the researcher. It was designed by

using a 1-5 likert scale, where 1 indicates strongly disagree, 2 indicates
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disagree, 3 stands for uncertain, 4 indicates agree and, 5 is for strongly agree.
The items are based entirely on the literature. Moreover, to obtain information
about teacher educators’ familiarity with different continuous oral assessment
methods, questionnaires were developed by using a binary yes/no checklist.
According to Kumar (1996), this technique is appropriate for gathering

information about facts.

3.2.2. Open-ended Questionnaire

It is believed that open-ended questions are very useful for small scale research
and for producing honest and personal comments from the respondents (Cohen
and et al 2000). Moreover, according to Kumar (1996), open ended questions
are extremely useful for “seeking opinions, attitudes, and perceptions”
(1996:111). So, using this technique was found to be of paramount importance
in generating data on issues related to the subjects’ perceptions, views and
opinions about the importance and challenges of assessing the speaking skills
through continuous assessment. Hence, open-ended questions were developed
by the researcher and attached to the closed questionnaires in order to

supplement the information obtained from the quantitative survey.

3.2.3. In-depth Interview

When deciding up on this technique, it was considered that in depth interviews
seek to understand the issues as seen by the respondents (Patton 1990). This is
to say that the purpose of open-ended interview approach is to capture the
points of view of other people. The approach seeks to avoid predetermining
other people’s views through prior selection of questionnaire categories. Having
considered this, an attempt was made to complement the written information

by collecting data from teacher-educators with the help of interview.
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3.2.4. Focus Group Interview

It is argued that the focus group interview approach produces a wealth of
detailed information allowing the researcher to gain insight into the thinking of
individuals (Patton 1990). Similarly, this is to mean that this technique
provides a means for in depth study without the categorization constraints of
quantitative surveys. Considering this, the focus group interview was

conducted with student teachers.

3.3. Procedures

Prior to the actual research, the student-teachers’ questionnaires were
distributed to 20 student teachers attending their study in the department of
social science at Debre- Birhan Teacher Education and Vocational Training
College. This is because students in the social science stream are also required
to take English language development courses (English in Use I and II).
Following this, each respondent’s response for each item was carefully analyzed
and those items which were found to be non discriminative were replaced by

other items developed by the researcher.

The teacher educator questionnaire (part II), on the other hand, was given to
teacher educators teaching professional courses at the college. The objective
was to get feedback on the teacher educators surface judgment of the items

(face validity).

During the actual research, the questionnaires were administered to 11 English
language teacher-educators and 120 language major student-teachers at
Debre-Birhan Teacher-Education and Vocational Training College at the same
time. The student-teachers’ questionnaires were translated in to Amharic in

order to make the burden of responding easier.
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Following this, the interview was conducted with teacher-educators. Five
teacher- educators with a relatively higher experience in conducting English in
Use I and II were selected for the interview based on the principle of purposive
sampling technique. The interviews of the first three teacher-educators were
recorded based on their permission. The remaining two teacher-educators felt
un comfortable with the recording. So, the researcher was forced to take notes
while the interviews were conducted. The interview questions were general in

nature. (See Appendix C)

Finally, for the focus group interview seven-student teachers were selected out
of 75 student-teachers based on a random sampling technique. This was done
by using the lottery system. Numbers from 1 up to 7 were written on pieces of
paper, i.e. each number on a piece of paper. Then, blank pieces of paper were
mixed with numbered pieces of paper whose sum was equal to the total number
of students. Finally, the students were invited to make a draw until all
numbered pieces of paper were drawn. The focus group comprised of seven
student-teachers because seven is considered to be the optimum number for
focus group interview (Patton 1990). The questions for the focus group
interview were also general in nature and intended to stimulate debate. While
the interview was taking place, the researcher acted as a facilitator and chair

person. More over, the interview was conducted in Amharic and was recorded.
3.4. Data Analysis

As stated above the study was conducted using both quantitative and
qualitative data gathering tools. Consequently, mean values and percentages
were calculated to analyze the raw data yielded by the closed questionnaires.
The objective was to see how teacher-educators and student-teachers generally
perceive the importance of implementing continuous assessment for assessing
the speaking skills and functions of feedback in continuous oral assessment.
As a respondent may rate either the maximum point 5 or the minimum point 1
for a certain item, the ideal mean is expected to be 3 (five plus one, divided by

2). Thus, the mean value above 3 indicates that the subjects have adequate
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knowledge about the issue under consideration. Where as the mean value
below 3 indicates that the respondents wrongly perceive the issue considered.
Moreover, percentage was used to see what portion of the respondents’ agree or
disagree on a particular issue. It was also used to show what percent of the

respondents use a particular continuous oral assessment method.

Further more, the raw data resulting from the open ended questions were also
read and reread in order to gain a sense of the content. Then a set of topics that
describe the ideas stated in the responses were identified. A coded form of the
topic headings were added to the related material in each questionnaire.
Moreover, a separate complete list of topic headings were kept in order to
prevent redundancy or duplication of topic headings emerging from different
questionnaires. Then copies of the questionnaire material were reorganized into
topic heading groups. In other words, material from different questionnaires
but relating to the same topic heading was brought together. This made it
possible to contrast the views of different respondents on a given issue.
Similarly, the raw data obtained from interviews were in the form of the tape
recording itself and verbatim interview transcript. Hear again, the transcripts
were read and re-read in order to have a full understanding of the issue. This
was accompanied by listening to the tape recording. Then a set of topic
headings that describe the issues discussed in the interview were identified.
The topic headings were coded and added to all the related material in each
transcript. A separate complete list of topic headings was used in order to
prevent redundancy emerging from the different interview transcripts. Then,
copies of the transcript material were reorganized into topic heading groups.
The analysis was made by directly quoting the respondents. This is because
Patton (1990) points out that direct quotation is the source of data in

qualitative research.
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CHAPTER FOUR

RESULTS AND DISCUSSION

The primary objective of this study is to find out the major challenges of
continuously assessing the speaking skills as an integral part of classroom oral
practice and teaching. To achieve this, questionnaires consisting of closed and
open-ended questions were distributed to all English language teacher-
educators and language major student-teachers at Debre-Birhan Teacher
Education and Vocational Training College. Moreover, these were supplemented
by in depth and focus group interviews with teacher-educators and student-

teachers respectively.

Following the date on which the questionnaires were administered, an attempt
was made to collect them. Finally, it was found that 10 questionnaires from

teacher-educators and 75 from student teachers were collected.

4.1. Teacher-Educators and Student-Teaches’ Responses to the

Closed Questionnaire

4.1.1. There is a Widely Shared Perception that Continuous Assessment is
More Useful than Terminal Examinations towards Improving

Teaching and Learning

The Table below demonstrates the importance teacher educators place on

continuous assessment as a tool for improving teaching and learning.
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Table 1: Teacher-educators’ perceptions of continuous assessment

S.No Item Mean | Rank

1 Continuous assessment provides opportunity for | 4.9 1
assessing students’ communicative ability more

effectively than terminal examinations

7 Continuous assessment provides early indicators | 4 3

of the likely performance of students

15 Continuous assessment reduces the intense 4.2 2
stress that many students experience when

preparing for and sitting terminal examinations

24 Continuous assessment provides a much more 3.8 4

natural assessment environment

The results in Table 1 show that the mean values for the four aspects of
continuous assessment are above the expected ideal mean 3. This indicates
that the respondents seem to have adequate knowledge about the importance of
implementing continuous assessment for assessing the students
communicative ability. The highest mean value for item 1, for example, clearly
shows the importance teacher-educators place on continuous assessment as a

means for assessing the students oral communicative ability.

Similarly, student-teachers perceive the importance of continuous assessment
in the same way as teacher-educators do. The following Table presents the

mean values for the various issues of continuous assessment.
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Table 2: Student-teachers’ perceptions of continuous assessment

S.No | Item Mean | Rank

1 Continuous assessment provides opportunity
for the students to demonstrate their

communicative ability 3.586 | 4

7 Continuous assessment provides early
indicators of the likely performance of

students 4.026 | 1

15 Continuous assessment reduces anxiety that
most students undergo during formal

examinations 3.826 | 2

24 Continuous assessment provides a much more
natural assessment environment than

terminal examination 3.8 3

As clear from the Table above, the mean values for the different issues of
continuous assessment are also above the ideal mean 3. This shows that the
subjects (student-teachers) seem to put more values on continuous assessment
than an end of course examination. Moreover, the first two highest mean values
for item 7 and 15 demonstrate the most preferred roles of continuous

assessment: diagnostic and motivational roles.

4.1.2. There is a General Consensus on the Importance of Continuously

Assessing the Speaking Skills.

The following Table shows that teacher- educators emphasize the importance of

continuously assessing the speaking skills.
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Table 3: Teacher-educators’ perceptions of continuous oral assessment.

S.No Item Mean Rank

11 Continuous oral assessment provides 3.9 4
opportunity for the students to practice the

speaking skills

13 Continuous oral assessment is synonymous | 4 3

with good teaching

16 Continuous oral assessment provides 4.2 2
opportunity for teachers to assess the

various aspects of oral English

19 Continuous oral assessment provides 4.5 1

teachers and students with the opportunity

to reflect back on their practice

As can be seen in Table 3, the mean values for the various aspects of
continuous oral assessment are still above the expected ideal mean 3. This
denotes that the respondents (teacher-educators) generally perceive continuous
oral assessment as an essential device for measuring students oral
communicative ability. Besides, the highest mean values for item 19 and 16
demonstrate the most favored functions of continuous oral assessment:
providing the opportunity for assessing the various aspects of oral English and

the opportunity to reflect back on previous practice.

Furthermore, student-teachers share with teacher educators’ perceptions of
continuous oral assessment. The table below presents the mean values for the

different issues of continuous oral assessment.
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Table 4: Student-Teachers’ perceptions of continuous oral

assessment
S.No Item Mean | Rank
11 Students enjoy practicing classroom oral
activities if they are regularly assessed on 4.413 1

their ability to speak

12 Continuous oral assessment is in separable
4.173 2
from good teaching

16 Continuous oral assessment provides
opportunity for students to use oral English 4013 4
in different occasions and for various '

purposes

19 Continuous oral assessment provides
opportunity for the students to reflect back 4.106 3

on their practice

As can be illustrated in Table 4, the mean values for the various aspects of
continuous oral assessment are found to be above the ideal mean 3. This
indicates that the respondents perceive continuous oral assessment as a useful
pedagogical tool. More over, the highest mean values for item 11 and 12 clearly
show that the subjects (student-teachers) place more importance on the

pedagogical proposes of continuous oral assessment.

4.1.3. There is a Common Understanding about the Pedagogical

Functions of Feed Back

It is found that both teacher-educators and student-teachers value constructive
and specific comments directing improvement. The following Table shows how
teacher-educators perceive the function of feedback in improving learning and

guiding teaching.
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Table 5: Teacher-educators’ perceptions of functions of feedback

S.No | Item Mean Rank

5 Feedback in continuous oral assessment should 4.3 2

indicate individual students’ strengths and weaknesses

8 Immediate feedback should be an essential component 3.9 4

of continuous oral assessment

10 Full and constructive feedback is an essential feature of | 4.6 1

continuous oral assessment

17 Qualitative feedback (comments) is more useful to 4.2 3

students than quantitative feedback (marks)

As can be seen in Table 5, the respondents (teacher-educators) seem to have a
strong belief in the functions of feedback for improving performance and
directing teaching. This is because the mean values for the various features and
functions of feedback are still above the ideal mean 3. In addition to this, the
highest mean values for item 10 and 5 reveal the fact that the respondents
(teacher-educators) place more importance on the need for personal,

constructive, informative and specific feedback.

Similarly, student-teachers value the pedagogical functions of feedback as can
be observed in the following Table.

Table 6: Student teachers’ perceptions of feedback

S.No Item Mean | Rank

Feedback in continuous oral assessment should provide
5 each student with the opportunity to identify his/her 4.2 3
strengths and weaknesses

3 Feedback in continuous oral assessment should be 3.64 4
immediate and timely '

10 Students should receive constructive and complete 4.413 1
feedback on their oral performance '

Students benefit more from detailed comments than
17 4.293 2
marks
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As shown in Table 6, the mean values for the different aspects of feedback are
above the ideal mean 3. This denotes that the subjects (student-teachers)
perceive feedback as an essential component of continuous oral assessment.
Furthermore, the highest mean values for item 10 and 17 demonstrate the
importance the respondents place on constructive, full and specific feedback on

students’ oral performance.

4.2 Teacher Educators’ Responses to the Questionnaire on the

use of Continuous oral Assessment Methods

4.2.1. Student-Teachers’ Participation in Continuous Oral

Assessment is found to be Neglected

The Table below presents a summary of the use of continuous oral assessment

methods.

Table 7: Continuous oral assessment methods used by teacher

educators
Number of
teachers using
S.No Method method Percentage
1 Oral question and answer 10 100%
2 Role-play and drama 1 0.1%
3 Story telling and reporting 1 0.1%
4 Oral interview ) 50%
S Presentation 9 90%
6 Student-teacher conference 0 0%
7 Self assessment 1 0.1%
8 Peer and group assessment 1 0.1%
9 Observation (using rating scales, checklist) | O 0%
10 Problem solving tasks 8 80%
11 Tasks involving description, instruction, | 9 90%
information exchange etc
12 Short oral tests 9 90%
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As can be seen in Table 7, the most commonly used continuous oral
assessment methods are oral question and answer, presentation, tasks and
short oral tests. However, continuous oral assessment methods that engage the
students in the assessment process seem to be ignored. The results in Table 7
indicate that only 0.1% of the respondents, that is to say one out of 10 teacher
educators, use self assessment, peer and group assessment methods for

assessing students’ oral performance.

4.2.2 Some Useful Continuous Oral Assessment Methods Seem to be

Neglected

The results in Table 7 show that no one uses observation (using rating scales,
checklist) for assessment purpose. This method, according to Heaton (1990), is
the most effective ways of assessing oral communicative ability which cannot be
easily assessed by formal oral tests. Other useful continuous oral assessment
methods such as role play and drama, story telling and reporting are also found
to be ignored. Moreover, student-teacher conference, though it is recommended
to be used for assessing oral ability, no one is found to use it for oral

assessment purposes.

4.3 Summary of Results Obtained from Open-ended Questions,

in-depth and Focus Group Interviews

Although the findings of the study reveal that teacher-educators have adequate
knowledge about the principles underlying continuous oral assessment, many
of them exhibit a willingness to admit that continuous oral assessment is a
neglected area of practice and that there should be greater emphasis on it.
Some teacher-educators, for example, note that there are some challenges that

they face when trying to assess their students’ oral ability in a continuous way.
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4.3.1. There is a widely Shared Perception that Student-Teachers
Lack Confidence in Oral English

Although many teacher educators speak of the need to continuously assess
their students oral performance, they feel inhibited by the student teachers’

oral proficiency. One teacher educator, for instance, states:

Most of the students are very shy. They are not confident enough
in using English in class. When they are asked to perform a task
in English, most of them use Amharic. This is, really a great
problem that teachers encounter when trying to assess the
students’ oral ability.

Another teacher-educator also adds:

There is no need for teacher-educators to spend time on
continuous oral assessment. Most of the students feel
uncomfortable with oral assessment tasks. Even some students
go to the extent of missing classes if they know that oral
assessment will take place. All these happen because most of the
students feel that they are very poor at oral English.

As stated above, some teacher-educators feel that one of the major challenges
that teacher-educators encounter while trying to assess their students’ oral
performance is related to students’ poor linguistic back ground. Similarly, some
student-teachers admit that they lack confidence in using English in front of
their classmates and teachers. During the focus group interview, for example,
one student-teacher states that “Many students are afraid of speaking English
while taking part in oral assessment tasks because they lack the required
knowledge of vocabulary and structure”. Another student teacher also
comments that some teacher educators make no attempt to assess their
students’ oral ability because they seem disappointed with their students oral

performance.

It is thus clear that the overwhelming majority of both teacher-educators and
student teachers find the students’ linguistic back ground problematic. In

addition to the personal accounts of the respondents, it is also found that 60%
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of teacher-educators agree and 30% of the teachers strongly agree with the
statement: Assessing the speaking skills on a continuous basis is a waste of
time. Similarly, 40% of teacher educators agree and 30% of them strongly agree
with the statement: Continuous oral assessment procedures are not suitable to
students with poor linguistic back ground (See item 4 and 9, Appendix, D). Like
wise, 30.6% of the student-teachers agree and 21.3% of them strongly agree
with the statement: An attempt to assess the students’ oral skills through
continuous assessment is a waste of time. Moreover, 26.2% of student teachers
agree and 52% of them strongly agree with the statement: It is difficult to
implement continuous oral assessment as many students have difficulties in

performing tasks in English (see item 4 and 9, Appendix E).

4.3.2. There are Structural Constraints to Implementing Effective

Continuous Oral Assessment

Some teacher-educators express the concern about the need for reducing some
of the structural constraints to effective continuous oral assessment. One

teacher educator, for example, states:

There are a large number of students in a class. Besides, a
teacher educator is required to teach about 400 students in a
semester. I feel it is very difficult, in a situation like this, for
teacher- educators to continuously assess individual students’
oral performance and give detailed comments.

As stated above, large class size and the number of students a teacher-educator
teaches in a semester are perceived as one of the major challenges of
implementing effective continuous oral assessment Moreover, another teacher-
educator expresses this sentiment about the structural constraints to

implementing continuous oral assessment as follows:

Teacher-educators often teach more than one course in more
than one level of study (i.e. years 1,2,3). In addition to this,
teacher educators have additional responsibility of supervising
practicum (teaching practice ) in the field while classes are
going on at college. All these prevent teacher educators from
implementing effective continuous oral assessment.
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As can be shown above, teacher-educators feel that the heavy work loads
influence their performance. Some student-teachers also indicate that teacher-
educators hardly give them opportunity to practice the speaking skills because
of the large number of students they teach. Moreover, they comment that most
teacher-educators rely on teacher-centered methodology. They rush to cover the
course contents. Most of the time they use short quizzes to assess their
students’ progress. They even assess their students’ oral ability in the written
mode. They go on to add that “They do so because they don’t have time to
assess each student’s oral performance.” It seems thus clear that some of the
structural constraints such as large class size, number of students a teacher
educator teaches in a semester, additional responsibilities of teacher-
educators, number of courses a teacher educator teaches in a semester are
considered to be one of the major challenges of implementing continuous oral

assessment.
4.3.3. Absence of College Level Course Specific Assessment Policy

Most teacher-educators feel that course specific assessment polices developed
at the college level provide teacher-educators and student teachers with

guidelines for classroom implementation of continuous assessment.
One teacher-educator, during the interview, for instance states:

There is a tendency to depend on the general assessment frame
work proposed by TESO. For example, all teacher educators, in
spite of the nature of the courses they teach, are required to
assess their students based on the general assessment scheme:
knowledge 25%, practical skills 25%, project 25%, and final
written exam 25%. This is, I feel one of the problems that make
teacher educators divert their focus of attention.

As stated above, some teacher-educators show the concern about the need to
develop college level course specific assessment policy. In other words, this is to

say that absence of college level course specific policy is viewed as one of the
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major challenges of continuous assessment of language skills in general and

speaking skills in particular.

4.3.4 Lack of Opportunity for Making Oral Assessment Criteria

Transparent

Some student- teachers express the need for knowing the assessment criteria
before performing oral assessment tasks. They indicate that some teacher
educators do not make their students aware of the criteria while trying to
assess their students oral performance. One student-teacher states that
“Although some teacher-educators occasionally try to assess their students’
oral performance, they never let their students know what they are expected
of.” Moreover, a concern is raised by a number of student- teachers that the
expectations or criteria for performance on particular oral assessment tasks are
not explicit. They comment that the assessment criteria for each oral
assessment task should be known at the beginning of the course to plan ahead

for the performance of the tasks.

It is, therefore, clear that some student- teachers feel that absence of explicit
oral assessment criteria makes it difficult to effectively implement continuous

oral assessment.

4.3.5. There is a General Agreement on the Negligence of Formative

Continuous Oral Assessment

Most teacher-educators indicate that they assess their students’ oral
performance to meet the official requirements of the college. In relation to this,

one teacher-educator clearly states:

Nearly at the end of the semester, teacher-educators are required
to keep and submit a record of students’ achievement in the
course. To do this, teacher-educators mostly invite students to
talk about some general topics and give marks based on their
subjective judgment.
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Many teacher-educators also admit that they assess their students’
performance to keep a record of their progress for further judgmental purposes.
Moreover, some student-teachers express that teacher-educators assess
students’ oral ability almost at the end of the semester. One student-teacher,

for example, points out that “They often do this to complete the mark list”.

It is thus apparent that continuous assessment in general and continuous oral
assessment in particular don’t seem to be implemented according to the
principles underlying them. As stated elsewhere in this paper, it is the
formative aspect of continuous oral assessment that improves student- learning

and guides classroom-teaching practice.

4.3.6. There is a Need for Further Professional Development in the

Area of Assessment

Most teacher-educators express the need for continuous professional
development in the area of assessment. Some of the areas in which teacher-

educators request support include:

¢ Designing oral assessment tasks

¢ Developing and using observation check list and rating scales

¢ Oral assessment methods for large classes

e Ways of assessing student-teachers’ prior knowledge and experience

and how to use those assessments.

Moreover, the results obtained from the closed questionnaires seem to support
this. For example, it is found that 20% of teacher-educators agree and 40% of
them strongly agree with the statement: Teachers must have a high level of
experience in assessment to enable them make creative and effective use of
continuous assessment (see Item 21 Appendix D). This indicates teacher-
educators’ concern about the need for continuous professional development in

the area of assessment.

46



In general, the findings of the study indicate that both teacher-educators and
student-teachers show a common understanding of the underlying principles of
continuous assessment, continuous oral assessment and functions of feed back
in assessment. In other words, they have adequate knowledge about the
importance of implementing continuous assessment for assessing the students’
oral communicative ability. Surprisingly, however, it is found that continuous

oral assessment is a neglected area of practice.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Summary

The intention of this study was to find out the major challenges of continuously
assessing the speaking skills as an integral part of classroom oral practice and
teaching. Moreover, it was intended to make a general survey on teacher-
educators’ and student-teachers’ perceptions of continuous assessment,
continuous oral assessment and functions of feedback. To answer these broad
and specific research questions, the study was conducted with 10 teacher-
educators and 75 student-teachers at Debre-Birhan Teacher Education and

Vocational Training College.

The results obtained from the quantitative surveys (closed questionnaires)
administered to both teacher educators and student-teachers reveal that the
subjects of the study generally perceive continuous assessment, continuous
oral assessment and feed back as useful educational tools for improving
learning and guiding teaching. As evident in the study, the mean values for the
various aspects of continuous assessment, continuous oral assessment and
feedback are generally found to be above the expected ideal mean 3 (Table 1, 2,
3, 4, 5 and 6). The qualitative data gathering instruments (open ended
questions, in-depth and focus group interviews,) on the other hand,
demonstrate that the actual practice of continuous oral assessment is almost
neglected. This is also supported by the results obtained from the closed
questionnaires on the use of continuous oral assessment methods. The results
indicate that the most useful continuous oral assessment methods are
neglected. This is because the percentages of teacher educators using those

methods were found to be 0% and 0.1% (Table 7). As can be shown in the
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results of the study, the major challenges of implementing continuous oral

assessment include:
e Student-teachers’ linguistic background
e Structural constraints including large class size and work loads
e Absence of college level course specific assessment policy
¢ Inadequacies in the use of informal continuous oral assessment methods

e Lack of opportunity for student-teachers’ participation in continuous oral

assessment

e Lack of opportunity for sharing assessment criteria with student-

teachers.

¢ Negligence of formative continuous oral assessment

5.2 Conclusion

Although uncertainties remain and there seems to be a number of continuous
assessment areas for the future researcher to explore, evidence shows that the
use of continuous assessment in ways appropriate to the context has a
beneficial effect on improving learning and guiding teaching. TESO (2003), for
example, states that a major shift away from an emphasis on exam-oriented
assessment is vital to wards improving teaching and learning. Apart from the
general educational advantages of continuous assessment, it is also believed
that continuous assessment provides an opportunity for the assessment of oral

communicative skills (Heation 1990).

This study was, therefore, conducted with the intention of finding the major
challenges of continuously assessing the students’ oral skills. Consequently,
the study presented in this paper has brought to light that, on the one hand,

both teacher-educators and student-teachers perceive continuous assessment
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in general and continuous oral assessment in particular as essential
educational tools. On the other hand, the actual practice of implementing

continuous oral assessment seems to be neglected.

Although the nature and the scope of the study do not seem to allow drawing
any far-reaching conclusions or generalizing the results, it seems to be clear
that good perceptions alone are not indicators of good practice. As evident in
this study, there are a number of other factors that affect the practicality of

continuous oral assessment.

In general, as stated in the summary section of this chapter, two major

conclusions to draw from this study seem to include:

e Both teacher-educators and student-teachers perceive continuous
assessment, continuous oral assessment and feedback as vital towards

improving teaching and learning.
e Continuous oral assessment is found to be a neglected area of practice
5.3 Recommendations

Based on the findings of the study, the following suggestions are recommended.
Moreover the suggestions presented here are generally based on the surveys,
interviews, open-ended questions and reviews of literature. It is also equally
important to note that the recommendations described below are meant to be

informative rather than authoritative.
5.3.1 Assessment of Students Prior Knowledge of Language

Serious consideration should be given to the assessment of students’ prior
knowledge and experience. Particular attention should be paid to gathering
valuable information about the students’ level of proficiency in English in

general and oral communicative skills in particular. College entrance
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examination should incorporate assessment tasks that demonstrate students’

over all communicative ability in English.

5.3.2 Finding Ways of Reducing Structural Constraints

Actions should be taken to reduce some of the structural constraints to
effective continuous oral assessment. Different ways should be found to reduce
class size, the number of students a teacher-educator teaches in a semester,
and limiting the number of preparations a teacher-educator has per semester
as well as the number of grade levels in which a teacher-educator teaches.

Some of these actions may include:
e Employment of new teacher-educators
¢ Admitting a reasonable number of student teachers
e Effective use of student-centered and cooperative learning methodologies

¢ Integration of continuous oral assessment procedures with classroom

oral practice and teaching

e Providing special support for students with very poor linguistic

background

5.3.3 Development of College Level Course Specific Assessment

Policy

Course specific assessment policy developed at the college level can be used as
a quick reference for effective implementation of continuous oral assessment.
The policy should not be in conflict with the general assessment frame work
proposed by TESO (2003) but support it at the college level. The policy should
suggest an orientation for assessment practices as well as specific guide lines

on the areas of assessment: the skills and sub skills.
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5.3.4 Professional Development through Reading, Research and

Training

The results of the study reveal that teacher-educators do not make effective use
of informal continuous oral assessment methods. In addition to this, they
express the need for training on some specific areas of assessment. So, teacher-
educators should have the opportunity to develop their skills of continuous oral
assessment through personal reading, internet, conducting small scale action

research and workshop.

5.3.5 Finding Ways of Increasing Student - Teacher Participation

Oral Assessment

Student-teachers should be actively engaged in assessing themselves and their
peers. By making oral self assessment more explicit and systematic, student
teachers become deeply engaged in the assessment process. It is important that
teacher-educators find ways of increasing student-teacher participation that
are appropriate for their context. One way could be letting students know that
self and peer assessment do not directly affect the final grade as they are

formative in nature.
5.3.6 Transparency of Assessment Criteria

Teacher-educators should make the assessment criteria for a particular oral
assessment task explicit. As continuous assessment is fundamentally criterion
referenced (AED 2006), students should be a ware of the fact that they are
assessed not in terms of other students’ performance but against specific
assessment criteria. So, students should know what they are expected of before

performing a particular oral assessment task.
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Appendix A

Addis Ababa University
School of Graduate studies

Department of Foreign Languages and Literature

A Questionnaire to be filled by Teacher Educators

This questionnaire is designed to collect information regarding the current
practice of using continuous assessment for assessing the speaking skills on
language development courses (English in Use I /II)) at Debre-Birhan Teacher
Education and Vocational Training college. So, you are here kindly requested to

respond to all statements or requests based on the instruction given.
In responding to the questions or statements, please note the following:

1. All the questions/ statements raised here are equally important to attain
the objectives of the study. Failure to complete any of them will affect the
overall study.

2. All your responses will be kept confidential and used only for research

purpose.

Thank you in advance for your cooperation
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Part I. Background Information

Direction put a tick () in the appropriate box

1. Sex: ] Male O Female
2. Level of education: O Diploma O First degree O Second
degree

3. Total number of service in teaching English
01-5 years 06-10 years (| 11-15years O 16-20
4. Total number of service in teaching English in the college.

01-5 years (| 6-10 years [10 years and above

Part II.

Direction. For each of the following statements, please indicate your
agreement by putting a tick (v) in the appropriate column

according to the following scales:
5= Strongly Agree
4= Agree
3= Undecided
2= Disagree

1= strongly Disagree
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No

Items

Continuous assessment provides opportunity for
assessing students’ communicative ability more

effectively than terminal examination

2 | Giving quantitative feedback (marks) is more
useful than qualitative feedback (comments)

3 | Continuous assessment can adversely affect the
relationship between students and their teachers

4 | Assessing the speaking skills on a continuous
basis is a waste of time

S5 |Feed back in continuous assessment should
indicate individual students’ strengths and
weaknesses

6 | Authentic and meaningful tasks are not
appropriate for assessment purpose

7 | Continuous assessment can provide early
indicators of the likely performance of students

8 | Immediate feed back should be an essential
component of continuous oral assessment

9 | Continuous task based oral assessment
procedures are not suitable to students with poor
linguistic background

10 | Full and constructive feedback is an essential
feature of continuous oral assessment

11 | Continuous oral assessment provides opportunity
for the students to practice the speaking skills

12 | Continuous assessment may turnout to be
nothing more than a series of tests

13 | Continuous oral assessment is synonymous with

good teaching
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14

Giving feedback to individual students’ oral

performance is a waste of time

15

Continuous assessment reduces the intense stress
that many students experience when preparing for

and sitting terminal examinations

16

Continuous oral assessment provides opportunity
for teachers to assess the various a spects of oral

English

17

Qualitative feed back (comments) provides

opportunity for improvement.

18

Continuous oral assessment is not as useful as
terminal examination because it makes students

feel a sense of being over assessed

19

Continuous oral assessment provides teachers
and students with the opportunity to reflect back

on their practice

20

Giving continuous feedback affect the relationship

between students and their teachers

21

Teachers must have a high level of experience and
training in assessment to enable them make
creative and effective wuse of continuous

assessment

22

Giving frequent feedback on students’ oral

performance is discouraging

23

Students undergoing continuous oral assessment
may feel that every error that they make along the

way can count against them

24

Continuous assessment provides a more natural

assessment environment
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Part III.

Direction: For each of the following continuous assessment method
indicate whether you use it or not for assessing your
students’ oral skills by putting a tick (V)in the “Yes” or

“No” column respectively

2
(<)

Continuous oral assessment methods Yes NO

Oral question and answer

Role play and drama

Story telling and reporting

Oral interview

Presentation

Student teacher conference

Self assessment

Peer and group assessment

O| 00| | O 1| H+| W N

Observation (using rating scales, check list)

—
o

Problem solving tasks

—_
—

Tasks involving description instruction, information

exchange, etc.

—
N

Short- oral tests
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Part IV. Open ended questionnaire
Direction: Answer the following questions

1. What do you think are the major challenges that you face while trying to
assess your students’ oral communicative ability as an integral part of

classroom instruction?

2.  What solutions do you suggest to the problems you have mentioned above

(if any)?

3. What continuous oral assessment methods (other than those mentioned in

part III) do you use to assess your students’ oral communicative ability?

4. How do you feel about sharing oral assessment criteria with student-

teachers for measuring oral performance?

5. For what purposes do you use the information obtained from formative

continuous oral assessment?
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6. What kind of oral assessment tasks do you use to assess your students’

oral performance in a continuous way?

7. How do you give frequent feedback to your students’ oral performance?

8. How do you feel about students’ involvement in self and peer assessment?

9. What areas of assessment do you think teacher-educators need special

support and training?
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Appendix B

Addis Ababa University
School of Graduate studies
Department of Foreign Languages and Literature

A Questionnaire to be filled by student teachers

The purpose of this questionnaire is to collect information about the current
practice of using continuous assessment for assessing oral communicative sklls
on English language development courses (English in Use I /II ) at Debre-
Birhan Teacher Education and Vocational Training College. You are kindly
requested to respond to all the questions/ statements according to the
instruction given. Your information is used only for the research purpose and

is, thus, kept confidential.

Thank you for your cooperation
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Part I. Background information

Direction: put a tick (V) in the appropriate box

1. Sex: LIMale LFemale
2. Age 015-20 021-25 025-30 030 and above
3. Last grade attended at high school [10 012

Part II.

Direction: For each of the following statements, please indicate your
agreement by putting a tick (v) in the appropriate column

according to the following scales:
S: Strongly Agree
4: Agree
3: Undecided
2: Disagree

1: Strongly Disagree
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No

Items

Continuous assessment provides opportunity for

the students to demonstrate their communicative

ability

2 | Giving detailed comments on students’ classroom
oral performance is a waste of time

3 | Continuous assessment causes conflict between
students and their teachers

4 | An attempt to assess the students’ oral skills
through continuous assessment is a waste of time

S5 | Feed back in continuous oral assessment should
provide each student with the opportunity to
identify his/ her strengths and weaknesses

6 | Authentic and meaningful tasks are not
appropriate for assessment purpose

7 | Continuous assessment provides early indicators of
the likely performance of students

8 | Feed back in continuous oral assessment should be
immediate and timely

9 | Most students face challenges in performing oral
assessment tasks in English

10 | It is difficult to implement continuous oral
assessment in performing tasks in English

11 | Students enjoy practicing classroom oral activities
if they are regularly assessed on their ability to
speak

12 | Continuous oral assessment is inseparable from
good teaching

13 | Continuous assessment may turn out to be nothing

more than a series of tests
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14

Giving feed back to individual students’ oral

performance affects the teaching-learning process

15 | Continuous assessment reduces anxiety that most
students undergo during formal examinations
16 | Continuous oral assessment provides opportunity

for students to wuse oral English in different

occasions and for various purposes

17

Students can benefit more from detailed comments

than marks

18

Continuous assessment is not as useful as terminal
examination because it makes students feel that

they are over assessed

19

Continuous oral assessment helps students to

reflect back on their practice

20

Giving frequent feed back on students performance
will have a negative impact on the relationship

between students and teachers

21

Continuous assessment is not applicable in our
context as it requires teachers with a high level of

experience and training in assessment

22

Students will be discouraged if they are given

frequent feed back on their oral performance

23

If students are continuously assessed on their oral
performance, they feel that every error that they

make can count against them

24

Continuous assessment provides a much more
natural assessment environment than terminal

examination
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Part III. Open Ended Questionnaire
Direction: Answer the following questions

1. What are the major challenges of continuously assessing the speaking

skills?

2. What should be done in order to over come the problems you have

mentioned above (if any)?

3. For what purposes do you use the information obtained form formative

continuous oral assessment?

4. How do you receive feedback on you oral performance?

5. How do you feel about students’ involvement in self and peer assessment?

6. How do you feel about using explicit oral assessment criteria for measuring

oral performance?
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Appendix C

Initial discussion questions to student-teachers.

1.

What major challenges do you often face when you are continuously

assessed on your oral performance?

. What do you think are the solutions to the problems you have mentioned

above? (if any)

. Which continuous oral assessment methods do you think students enjoy

most?

. What do you feel about the students’ involvement in self and peer

assessment?

. How do students receive feedback on their classroom oral performance?
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10717 h@2A0-T°

(meaningful) +0¢41(tasks)  A°NGT  F0C

7 e-Hhg e PHS OACSYT PH6P2T7 Coldéd T Vsl

mPy -
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N-ragJe  °1s aCet onar 0L ovAN
(feedback) 0A“C A5 (01100 LB @0 aoOm T
Aalt

1P TF MATIANE 272 Cov00F oI T -
Lh9 aary P22 27C e 37 °HS H0P
a9 =49 WOV D¢ Yo-

10

TEPT NTNIC WM ATLeOT o SO
(oral performance) 17244 170l 1L ovi\O
(feedback) “70°7 I hAVF -

11

AP T T9C TFoedFo- AL 997048 Am-T
NP2 A7L°%.0007 011N NNGA 00T Ao
QO-HT4 1L NUINI8. 07 °C et o0
0722+ LAa-t4.a.

12

O-t+hd3e  P205®w7  C¥1UC TS IS
ho-m. -7 av™IC IN1T7IC 18T 170 heL9°

13

ThdJ-e NG C1ALE ov-hl- P (tests) TCPI°
hoo? PAL C10P 425 PAm-9°

14

APT8TS 176 FC A7t 197,005 o0
LCUH AL ML avAN (oral performance) @oOm-t
P TIC NI4T LT L1 SA

15

Thd2 e 9°HG B 1P T MmN 415 P
ol ALITVTo COULTA®T oI 0T
LP7aM

16

eS8 PFNNC ToeS NS NCYT TP
PATINNE X727 OTALE V22T (indifferent
occasions) @OPT A-TALE 94712 (for different
purposes) A7%.mP ov-(I-F 9°F 067 LA TN

17

TP NRPC A5 W11 To- “9Ch LAP
OHCHC P20 To- ANEPPT POAM  1mI9y
PLCITPA
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18

e-hJJe NG PUImPAL LATTT PUA mdLD-
P19 L
TP noom’y (AL P-Flavlov. AA“LovO\AT @-

To-::

19

et e 9°HS OACY T 7162 oL oo
POTOST 07 0T RT9.4.T0 LLATPA

20

"7, 2%F £CU T (performance) AL -ThJJ-g
0L aoAO  (feedback) evm-© Povd°Vi7 AG
CTCPTT VT LT 8A

21

oM, 315 é.mé- PAhaNT e-HndJ L 9°NGT NCYT7
AN0EP AL NY°HT AL WS AL 2504
a YL PNEA I

22

TP IFDUC A7y 097 P05 o1+ G
AL FhJ g Pl ovin (feedback) PULOANMTo-
avrt 04 eHCMA-

23

TEPT NT1IC RNV 19705 o T L CUT
(oral performance) A% -FhJ 3L I°HGT PoLOLL
arr 01721 o0r ?924.000 AL14%1% OV
LEMCANTA PULA NIT LLCVTPA

24

gL NG ACYT QI PAL LGP
P-HAAGT P8 2A9° 1004-P PUPY PYCHG ANON.T

Lé.1é-A ( natural assessment environment)
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heA 20t :ht3P oo P
waodf - ALt TLEPT a0 LOm-

1. €7999C Toe27 (Otadr e ooyl Aovaolly 9970 Ipov- PGPS TOACT
g7 1R @-?

2. (IFeé RPC 1 A8 NPLN®- P LE avw i C-FNLHS T2CT QA TACET A“DP0A
9o av 2.0 hAN-T?

3. (gL C79C a0 UG aow/lo POy anldBTT AYCTT 9A7Y
emdoo(13A?

4. AMEPT TUC AT A7.PhGo T £CU (Oral performance) L
ao\( (feed back) PU2LANTF®- A28, 10-?

5. 4é07 -0 avaolly AG PhT ART I°HG7 (19%avpt AL AT PP T 9°7%
LavAAA?
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6. TUNEPT NTUC A" 10T 2o e0G 0+ 177 LC1T (oral performance) Aevph-l-
o107 oo LCAT VND 1417 ol CAPTT AOEPCT 9°7
LavOAN?
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Appendix D

A summary of teacher-educators’ responses to the closed questionnaire

(Quantitative survey)

No

Item

SA

Continuous assessment
provides opportunity for
assessing students’
communicative ability more
effectively than terminal

examination

- 0% -

0%

0%

10%

90%

Giving quantitative feed back
(marks) is more useful than

qualitative feedback (comments)

2 |120% |4

40%

0%

30%

10%

Continuous assessment can
adversely affect the relationship

between students and teachers

S5 | 50% |2

200
%

0%

20%

10%

Assessing the speaking skills on
a continuous basis is a waster

of time

1 |10% | O

0%

0%

60%

30%

Feedback in continuous
assessment should indicate
individual students’ strengths

and weaknesses

0%

10%

50%

40%

Authentic and meaning full
tasks are not appropriate for

assessment purpose

3 |30% |4

40%

10%

20%

%
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Continuous assessment can
provide early indicators of the likely

performance of students

10%

0%

10%

40%

40%

Immediate feedback should be
an essential component of

continuous oral assessment

0%

30%

0%

20%

50%

Continuous task based oral
assessment procedures are not
suitable to students with poor

linguistic background

0%

10%

20%

40%

%

30%

10

Full and constructive feedback
is an essential feature of

continuous oral assessment

0%

0%

0%

40%

60%

11

Continuous oral assessment
provides opportunity for
students to practice the

speaking skill itself

10%

0%

30%

50%

30%

12

Continuous assessment may
turn out to be nothing more

than a series of tests

10%

40%

20%

30%

0%

13

Continuous oral assessment is

synonymous with good teaching

0%

20%

0%

40%

40%

14

Giving feedback to individual
students’ oral performance is a

waste of time

0%

20%

0%

50%

30%

15

Continuous assessment reduces
the intense stress that many
students experience when
preparing for and sitting

terminal examinations

0%

10%

0%

50%

40%
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16

Continuous assessment
provides opportunity for
teachers to assess the various

aspects of oral English

0%

0%

0%

50%

50%

17

Qualitative feedback
(comments) provides

opportunity for improvement

0%

0%

20%

40%

40%

18

Continuous assessment is not
as use full as terminal
examination because it makes
students feel a sense of being

over assessed

10%

50%

30%

10%

0%

19

Continuous oral assessment
provides teachers and students
with the opportunity to reflect

back on their practice

0%

0%

10%

30%

60%

20

Giving continuous feedback
affects the relationship b/n

students and teachers

20%

30%

20%

30%

0%

21

Teachers must have a high level
of experience and training in
assessment to enable them
make creative and effective use

of continuous assessment

10%

10%

20%

20%

40%

22

Giving frequent feedback on
students oral performance is

discouraging

20%

60%

0%

10%

10%

23

Students undergoing
continuous oral assessment feel
that every error that they make
a long the way can count

against them

10%

10%

20%

50%

10%
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24

Continuous assessment
provides a much more natural

assessment environment

10%

0%

10%

60%

20%

f = frequency,

DA= Disagree, U= Uncertain,

A= Agree,

SA= Strongly Agree

SD= Strongly Disagree,
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Appendix E

A summary of student-teachers’ responses to the closed questionnaire

(Quantitative survey)

No Item f | SD f DA f U f A f SA

1 Continuous
assessment provides 6 8% 8 10.6% | 11 14.6% | 37 49.3% 13 | 17.3%
opportunity for the
students to
demonstrate their

communicative ability

2 | Giving detailed
comments on students
oral performance is a

waste of time 9 12% 28 | 37.3% 10 13.3% | 23 30.6% 5 6.6%

3 Continuous
assessment causes
conflict between
students and their 25 | 33.3% | 20 | 26.6% 15 | 20% 12 16% 3 4%

teachers

4 | An attempt to assess
the students’ oral
skills through 12 | 16% |12 | 16% 12 | 16% 23 | 30.6% |16 |21.3%
continuous
assessment is a waste

of time

5 | Feedback in
continuous oral
assessment should
provide each student 2 2.6 1 1.3% 12 | 16% 24 | 32% 36 | 48%
with the opportunity
to identify his/her
strengths and

weaknesses
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Authentic and
meaningful tasks are
not appropriate for

assessment purpose

30

40%

31

41.3%

9.3%

5.3%

4%

Continuous
assessment provides
early indicators of
the likely
performance of

students

2.6%

5.3%

12

16%

24

38.6%

28

37.3%

Feedback in
continuous oral
assessment should
be immediate and

timely

5.3%

10.6 %

16

21.3%

26

34.6%

21

28%

It is difficult to
implement
continuous oral
assessment as many
students face
difficulties in
performing tasks in

English

8%

6.6%

6.6%

20

26.6%

39

52%

10

Students should
receive constructive
and complete
feedback on their

oral performance

0%

4%

4%

29

38.6%

40

53.3%
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11

Students enjoy
practicing class
room oral activities if
they are regularly
assessed on their

ability to speak

1.3%

4%

9.3%

33

44%

31

41.3 %

12

Continuous
assessment is
inseparable from

good teaching

1.3%

4%

9.3%

26

346 %

35

46.6 %

13

Continuous oral
assessment may
turn out to be
nothing more than a

series of tests

26

34.6%

31

41.3%

12%

4%

6.6%

14

Giving feedback to
individual students’
oral performance
affects the teaching

learning process

33

44%

26

34.6 %

12%

4%

5.3%

15

Continuous
assessment reduces
anxiety that most
students under go
during formal

examination

2.6%

10.6 %

13

17.3%

28

37.39%

24

32%

16

Continuous
assessment allows
students to use oral
English in different
occasions and for

different purposes

2.6%

5.3%

5.3%

46

61.3%

19

25.3
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17

Students can benefit
more form detailed
comments than

marks

13

17.3%

18 24%

26

34.6%

15

20%

4%

18

Continuous
assessment is not as
useful as terminal
examination because
it makes students
feel that they are

over assessed

0%

4 5.3%

9.3%

27

36%

37

49.3%

19

Continuous oral
assessment helps
students to reflect
back on their

practice

0%

5 6.6%

6.6%

46

61.3%

19

25.3%

20

Giving frequent feed
back on students’
performance will
have a negative
impact on the
relation ship
between students
and teachers

29

38.6

24 32 %

13

17.3 %

10.6%

1.3%

21

Continuous
assessment is not
applicable in our
content as it
requires teachers
with a high level of
experience and

training

2.6%

11 14.6%

8%

21

28%

35

46.6%
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22 | Students will be
discouraged if they
are given frequent
feed back on their 21 | 28% 130 | 40% 10 |13% |8 10.6%

performance

8%

23 | It students are
continuously
assessed on their
oral performance
they feel that every
error that they make
. 8 10.6% | 24 | 32% 8 10.6% | 29 | 38.6%
can count against

them

8%

24 | Continuous oral
assessment provides
a much more
natural assessment
environment than 0 0% 12 | 16% 9 12% 36 48%
terminal

examination

18

24%

f= frequency A= Agree
SD= Strongly Disagree SA= Strongly Agree

DA= Disagree U= Uncertain
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