.

THE ATTITUDES OF STUDENTS AND
TEACHEKRS TOWARDS3 THE USE
-OF ESP TEACHING MATERIAL
IN TECHNICAL SCHOOLS

IN ADDIS ABABA.

A Thesis Presented to
The School of Graduate Studies

Addis Ababa University

In Partial Fulfillment
of the Requirement for the Degree

Master of Arts in TEFL

By
Haile Mehari

June, 1989



A L

hpprroved by

Advisor ii
&

> bof 1 §
AP IS SV ITRLar 2 VA

Examiner

NoiktnAy 4 ERTginze
Examiner

L BEX 0 8 ALas

Examiner

i 7 o

for examination with my {owur)

;{é\k& fwa»ﬁfiy

by AL N




ACKNOWLEDGEMENT

I want to express my sincere thanks to Dr. Tilahun
Gamta, my advisor. He stimulated me to rethink and

revise numerous theoretical and procedural issues.

My thanks are due to Dr. Hicks without whose help
this study would not have been successful. I am particularly
indebted to Mr. Pritchard and Mr.Hunt for enlightening me

with the ideas of an ESP (English for specificbpurposes).

I would also like to express my gratitude to Dr. Lakew
W.Tekle for his advice regarding the design of the

questionnaire.

I also acknowledged my gratefulness and indebtedness
to Dr. Asmerom Kidane, of the Department of statistics,

who assisted me in the data analysis and tabulation,

I am very much indebted to the directors, teachers
and students who participated in the study, and all colleagues
who cooperated to share their time and knowledge with me in

making this thesis a success.

Due acknowledgement gees to the Swedish Agency for
Research and Co-operation (SAREC) for its financial support
to cover the expenses for this research, and to
W/t Wederyelesh Zelske who had sacrificed her lesiure time

to type the final draft.



ABSTRACT
The main purpose of this study was to investigate the
curreht sttitudes of students and teachers in technical
schools towards the use of zn ESP (English for specific
purposes) teaching meteriasle. I59 stuceats aid 72 teachers
from three governuent technical schools in Addis Ababa were

the subjects of the study,

3 1

To achieve the aim intended, the researcher
implemented two sauples of teaching mesterials, GPE (General
purpose English) ond ESP (Bnglish for specific purposes).
All subjects were exposed to both teaching mzterigls.

In the case of the students, the researcher tzught them

both tezching msterizls for five days esch,.

Subsequently, to obtain date for the study, observation
(activitics observed during the five deys of teaching period)
and two questionnaires of the same neture were cpplied.

The subjects'! resiponses were tallied, coded and percentages
were computed for esch iten. To compere students' and

teachers' responscs, 5 peired questions or stotements heving

L 03]

two contreastiag features were selected and cross taobulated.

In addition, inter-school coiipzpisons with regesrd to the

distriwution of ESP tcaching w. terisl responses wecre made.
Thc gnalyses of the results show that, all in =211,

students!' and teeciers! cttitudes tovwards the usc of ESP

teacaing metericls src positive,



On the besis of the findings, recommendsticns

concerning the currcent sttitudes of technical school students
and tecchers towerds the dsire for ESP lecrning -~nd tcaching

are stcted, and also the necd for further intensive resesrch

rcgerding the other ESP vericbles is suggesteds



1

TABLE Of CONTLNTS

Lbstract
Acknowledgement

CHAPTER I
1.1 INTRODUCTION

l.1.1 Statement of the problem 1

l.1.2 TImportance of the study 3
l.1.%, The Scope of the stwiy

1.2 Definition of Terms and Abbreviations used L
CHAFPTER 11

2.1. REVIEY OF RELATED LITERATURE
2.1.1. Definition of ESP 7
2e1le2 Hajor LESY Categories 9
2ele5 BSEP Versus iLT 10
2elelte Development of BESP iz

2.2. dorks on Attitudinal Study in General 2tz

(o)
(@)

2.3, Attitudes Townrds the use of ESP in General

)
@)

2.te Specific works on ESP found in fthiopia
CHAPTER IIT
Z.1l. METHODOLOGY AND PROCEDURE

5-101. Sam?ling 22

3e1le2 Saumpling Selection of Schools 2



3.1.3. Students' Selection

3.1.4. Teachers' Salection

3.1.5. Preparation of Teaching Materials
3.1.5.1. GPE Teac-:inag Material
3.1.5.2, BSP Teaching Material

3.1.6. PDistribution of the Teaching Material

3.1.7. Method of Data Collection

3.1.8. Survey ng variables in the questionnaire
3.1.8.1. Attitude variables

3.%208.2. Teaching Material variables

3.1.9. Distribution of the guestionnaire
301.10. The Method of Data Analysis

3.1.11., Tabulation of Findings

CHAPTER IV

Results and Discussion

CompRrison of Stucdents and Teachers' attitude
Discussion of the observation results
Distribution of ESP teachinc material responses

by school
CHAPTER V
Conclusion and Recommendations

51.1. Conclusion

5.1.2. Recommendations.

25
26
26
26
27
27
28
28

29.

29

30

g4
3

50

5l

55



Bibliography

Appendix - A
Appendix - B
Appendix - C
Appendix = D

Appendix - E

Appendix - F

Appendix - G

Appendix - H

GPE Teaching Material

ESP Teaching Material
Questionnaire for Tesmchers.
Questionnaire for Students
Students! Responses in Terms

of Frequency and percentages
Teachers' Responses in Terms of
Frequency and percentages
Cross Tabulation of Teachers'
Responses

Cross Tabulation of Students'

Responses

57

60

74

90

102

115

114

115

117



TABLE 1

TABLE 1

TABLE 2

TABLE 3

TABLES 4 and 5

TABLES 6 and 7

TABLES 8 and 9

TABLES 10 and 11

TABLES 12 and 13

LIST OF TABLES

Page

21
25

25

42
45
46
48

52



C # A P T E R T

1.1 Introduction

1l.1.1 Statement of the problem

Since the Second %orld War, different methéds have been
used in an attempt to facilitate the formal programmes for
Teaching English as a Foreign Language (TEFL). Despite the
number of researches that have been done in this field so far,
methodologists have not yet apgreed on the most effective TEFL
methodology. As a result, a number of methods are in use in one
form or amother. However, starting from 1960, English Language
Teaching (ELT) started tormove towards the notion of professionalism
and specialigation. This is ESP (English for specific purposes)
which began to evolve ir response to an awareness that certain
types of learners have specialized needs that are not being

sufficiently and efficiently met by the General Bnglish Counse.

Therefore, the purpose of this study is to investigate
the attitudes of students (third year) and teachers in

Technical Schools towards the use of ESP teaching material.

It is generally claimed that students joining Technical
Schools lack the required language skills to read and understand
materials in their respective fields and various technical matters
relevant to the discipline. This deficiency is attributed to

the inappropriate content of the general English Course.



Although studies in second language learning indicate
that attitude, motivation and interest of the learner are
important factors in determining achievement, the researcher
purposely includes the Znglish and Shop (subject area)
teachers. Broadly speaking, teachers should play a role in
syllabus design. They assess and give comment on the
syllabus as a wholee. In relation to this point, Mackay (1978)
remarks that teachers in collaboration with the planners have

to investigate the uses to which the language will be put.

Therefore, the object aimed at in the present study is
to make an investigation in technical schools to see whether
a change towards an ESP orientation would be acceptable to

students and teachers prior to an attempt to implement a change.

Concerning the problem, the following Null and Alternate
Hypothesis are made.
H (Null Hypothesis) = The attitudes of students
and teachers in technical schools will be
negative towards the use of ESP teaching

material and be favourable to GPE teaching

material,

H, (Alternate Hypothesis) = The attitudes of students and
teachers in technical schools will be positive towards
the use of ESP teaching material and be unfavourable

to GPE teaching material.



1.1.2 Importznce of the study

In Ethiopia, Znglish plays a crucial role as a medium of
instruction in junior =and senior secondary schools, colleges
and universities. Therefore, there is a need for learning
the English language because text books and other materials
that deal with science and technology are written in English.
However, to utilize such textbooks and other materials,
learners' attitudes have a determinant role in the learning of

a foreign language.

A clear knowledge of attitudes of students and teachers
towards the use of LSP teaching material is essential for those
engaged:inthe Technical and Vocational Department in the Ministry
of Education. One important contribution of this study,
therefore, is to make textbook writers and curriculum designers
aware of what the current attitudes of students and teachers are
towards the use of an ESP teaching materials. In fact, the
knowledge of students' and teachers' current attitudes towards
ESP could influence those people concerned in the Ministry of
Zducation to produce suitable and meaningful ESP teaching

material,

RTINS o The Scope of the Study

The study is restricted to a random sample study of
regular third year students and English and shop (subject area)
teachers of three government Technical Schools enrolled in

1988-89., Reasons for this restriction are as follows:



1.1.3.1. From his experiences and observations at Asmara
Technical 5School, the researcher is of the opinion that
third year students in technical schools have a serious
problem in understanding their respective fields in
English, Their teachers also complain about their

weaknesses in English.

1.1.3.2. Students and their respective teachers in
Addis Ababa are selected because using them as subjects for
the study is very economical and saves time as they are

easily accessible to the rescarcher.

1.2. Definition of Terms and Abbreviations used

Abtitude "An attitude is a mental and neural
state of readiness organized
threughBexper ienceNexertingla
directive or dynamic influence
upon individual's response to all

objects and situations with which

it is related." (Gardner 1982:132)

ESP "English for specific purposes is
a course where the syllabus and
materials are determined in all
essentials by the prior analysis

of the communication needs of the

en/5



EAP

EOP

EST

learner, rather than by non
learner centred criteria such

as the teacher's or institution's
pre determined preference for
general English or for treating
English as a part of a general

education". (Munby 1978:2)

"English for Academic purposes
where the participant (learner)
needs £nglish for educational
purposas to pursue part or all

of his studies." (Munby 1978:2)

"English for Occupational purposes
where the participant (learner)
needs English to perform part

or all of his occupational

studées.”" (Munby 1978:2)

"English for science and Technology
is a term originally coined by
Larry Selinker to mean the written
discourse of scientific and
technical English, and covers

that area of written English

. s/6



that extends fpom the peer

writing of scientists and
technically oriented professionals
to the writing aimed at skilled

technicians." (Trimble L.1985:5)

GPE "General purpose English is
educational operation »f English
whicihh seeks to provide learners
with a general capacity to
enable them to cope with undefined
eventualities in the future."

(Widdowson 1983:6)
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2.1. Review of Related Literature

In this chapter, works on ESP which are directly or

indirectly relevant to the study will be reviewed.

The term ESP has been a topic of discussion fourm more
than two decades. It is so important that many countries
have formulated ESP syllabus and have tried various means to
facilitate the teaching of a foreign language for those who
are supposed to do some specific jobs. Therefore, in order to
understand ESP, it is important to know its definition, its

concept and its development as well,

2.1.1., Definitions of ESP

Regarding the definition of ESP, there is a general agreement
which has been reached so far. The reason for this is, ESP
represents a number of sub branches which refer to different
professional indentities. This being the case, Strevens (1978)
defines ESP as usually given to the specific needs and purposes of
the learner. To elaborate his point, Strevens goes on to say
that ESP is generally used in circumstances in which the command
of English being imparted relates to the specific jobs or purposes.
According to this writer's account, since needs and purposes have

been given priority, ESP seems to be a separate movement,



definition, however, has not precluded

others from giving their own version.

From the pcint of view of Rcbinson (1980) and M

6

G -

0

Donough (1984), ancther definition of ESP which is still current
is that by Munby (1978). it the beginning of his book

Communicative Syllabus Design (CSD), on the analysis of

learner needs, Mubby suggests that ESP courses are those
syllabus and materials which are determined by the prior
analysis of the cowmmunication needs of the learner. He
presentg a highly detailed set of procedures for discovering

target situation nceds.

i

In line with

o+
=y
(0]

preceding definitions, Hutchinson and

daters (1987) present a relatively similar view. According to
these writers' thinking, LSF is an approach not a product. To
clarify their statement, they go on to stress that ESF should
not be considered as any particular language product but as an

approach to language teaching which is directed by the specific

and apparent reasons for learning.

Generally a great attention to the needs of the learner
is certainly a key element in any definition of ESP. This is
obvious because learners in BSEP do not learn language just
for the sake of it, but as many ESF practitioners claim, the

learners look beyond the content or the text book to actual job



Ne

or study situation. However, this does not mean that learner
centredness is unique to ESP because it is not a new approach
as such but as Brumfit (1970) indicates, it is a new emphasis

on teachinge.

2.1le2. Major BESP Categories

As it was stated earlier, ESP represents a number of sub
branches. Each branch demands a different language skill and a
different range of communication ability. However, some writers
such as Munby (1978), Kennedy and Bolitho (1984), Louis Trimble
(1985), Hutchinson and Waters (1984) tend to suggest the practical
limitations of ESP categories. From their point of view, the two
major categories of ESP are EAP (English for Academic purposes)
and EOP (English for occupational purposes) and the main branch
of both is EST (English for science and Technology). For example
an engineer applies BAP to deal with a theoretical oriented texts
which contain difficult mathematics and an engineer technician uses
EOP to deal with his materials which are of little interest or use to
the engineer. In this case each simply represents written EST discourse

with some different characteristics.

2.1.3 ESP Versus ELT

Although ESP learners are taught to fulfil a specific job,
ESP by its nature is not different from ELT (English Language
Teaching). As many ESP practitioners point out, it shares the
fundamental qualities of skills with all other branches of foreign
language learninge.

A significant point which reveals the similarity of ESP

and ELT is the idea for warded by Williams et al. (1984),
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In their treatment of such concept, they consider ESP and

ELT as having the same functional characteristics in terms

of the service they provides the linguistic and communicative
oompetence they apnlye. These authors also explain the

degree of similarity between ESP and ELT with regard to the

role they play in science and technology.

Elaborating at .length on the important points mentioned

above, kennedy and Bolitho remark that:

It is important not to regard ESP as

an area of development separate from

the rest of English Language Teaching
(ELT). It is part of the recent move
within ELT sphere towards a more
communicative basis for teaching and
learning. Approaches appropriate to ESP
may well be applicable to a communicative
teaching in the other ELT content. (198437)

This indicates that making a distinction between ESP
and ELT is not helpful in understanding the controversial

ideas of ESP.

Equally important is also the ideas of hutchinson and
waters who give general views regarding the distinction ef
ESP and ELT by emphasizing the awareness of the need. To

clarify their statement, they write:

~

What distinguishes E3P from General
English is not the existence of a need
as such, but rather the awareness

of the need. If learners, teachers
and sponsors know why the learners

/11



need English, that awareness will
have an influence on what will be
acceptable as reasonable content in
the language course and, on the
positive side, what potential can
be exploited. (1987:53)

In short, almost all seem to say that the concept eof
ESP should be categorized under the wide sphere of ELT.
However, Robinson (1980) attempts to underline the concept
of ESP in relation to its purpose. She considers ESP
as the purpose for which the learner is studying specific
items hot the language. 3lue (1981) also provides another
interesting point regarding purpose. He describes the
purpose of ESP in relation to the teaching programme which
is based on some kind of fairly rigerous analysis of both
the purpose for which the language is being used and the

language itself.

Such a theoretical concept of ESP is relation to its
purpose has been also discussed by Widdowson (1983). His
out look towards the concept of ESP and its purpose is
different from Robinson and Blue. For him ESP is not
really more specific in its purpose than one designed for
GPE teaching. But the dif erence according to him lies in
the way 'purpose' is defined and the manner of its
implementation. For him, 'purpose' is descriptive term

in ESP and theoretical term in GPE., He understands ESP

o ol) B2
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mainly as instructional weans for practice that is used
for training opcration because as he beliecves, ESP is
essentially a training operation which seeks to provide
learners with restricted competence to enable them to
cope with certain clearly defined task., GPE on the other
hand, is mainly an educational operation which seeks to
provide learners with a general capacity to enable

them to cope with undefined end in the future.

2.1.4. Development of ESP

From 1960, the teaching and learning of English as a
Foreign and Second Language has expanded in a specific
direction relatively much faster than the traditional and
general English courses. Specific English courses for
specific situations, occupations and professions started
to develop. One of the conceivable reasons was, developing
countries began to demand specific English courses in order
to improve their benefits from science, technology and other

nedern. disciplinese

According to Holden (1977) for instance, ESP started
to develop due to the development of sociolinguistic theory
and practice which in turn enabled teachers to be more
specific about the relationship between linguistic form

and communicative function. This statement seems to be



valid because the reaction to day in linguistic and language
according to Brumfit is " a reaction towards a view of language
communication, a view in which meaning and the uses to which

language is put play a central part." (1981:6)

Regarding the rise of ESP, Mackay (1978) and Robinson
(1980) provide another interesting points. Both look at the
developument of ESP from the point of view the service it gives
to other subjects. Both call it utilitarian although Robinson
uses the term utilitarian to identify the distinction between

language as a subject and langusge as a service,

The concept mentioned above has been also shared by
Williams et al. (1984). They understand the rise of ESP as
a concept that has been developed in response to an awareness
that certain types of learners have specialized needs that are
not being sufficiently and effictively met by EFL (English as

a Foreign Language) coursess

Basically, from its beginning, according to Hutchinson and
Waters (1987) report, LSP has passed through different phases
of developments. The first was, the concept of special language
(register analysis) which took place mainly in the 1960s and
1970s. This was associated in particular with the work of
Peter Strevens (Halliday, Mclntosh and Strevens (1964), Jack

Ewer (Ewer and Latorre (1969) and John Swales (1971). The
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aim of the analysis was to identify the grammatical and lexical
features of the special language. Teaching materials then
took these linguistic features as their syllabus. A good example

of such syllabus is that of A Qourse in Basic Scientifict English

by Ewer and Latorre (1969). The main aim behind such register
analysis was to make the ISP course more relevant to learner

needs,

Another reason which has contributed to the developuent
of ESP is rhetorical or discourse analysis. The leading
proponents in this movement are Widdowson from Britain, the
so called Washington School of Louis Trimble, John Lackstrom
and Mary Tod Trimble, Their basic aim was to minimize the
difficulties which the students face in their performance of
communicative acts. They introduced how to combine sentence

in discourse to produce meaning.

Still another valuable point that has played a great
role in the contribution to the development of ESP was target
situation analysis which was originally coined by chambers
(1980). This process is usually known as needs analysis in
which the programme of BSP is based on close analysis of the
learners' needs. The aims of the needs analysis as Munby (1978)
indicates are thus to determine the types of situations in

which learners will be using English, the tasks and activities they carry



out or take part in Znglish and their existing language

skills or abilities with respect to those tasks. Although

they differ in their views, the proponents of needs analysis

are Chancerel (1977), Munby (1978), Richterich (1980), Chambers
(1980), Holec (1980a), Widdowson (1983), Williams et al. (1984) and

Hutchinson and Waters (1987).

Some of the writers mentioned in the preceding paragraph
are much involved in establishing logical relations between needs
analysis and pedagogical objectives. One of them is Widdowson,
His position is not a mere comnromise between needs analysis
and its definition. He seews the importance of learner needs in

relation to pedagogical objectives. The reason he gives iss

in practice in ESP, however, learning

needs as defined by pedagogic objectives

have generally been demoted in favour

of learning necds as defined by eventual

aims. (1983:21)

Four various reasons also some writers do not accept

the needs analysis alone in the concept or definition of ESP.
They understand needs analysis as defective because it ignores
the 'want' of the learner., From their point of view, needs as

interpreted by the sponsor may conflict with the 'wants' as felt

by the learners. As Richterich comments:



e

eeoed need does not exist independent
of a person. It is people who build
their image of their needs on the
basis of data relating to themselves
and the environment. (1984:29)

In short, needs analysis is the main controversial
issue in ESP because it ignores the 'interests', 'needs,'
'wants' of the learners on one hand and use them as a means
for identifying the needs for the target situation on the

other.

With regard t§ the activities of needs analysis, it
is worth mentioning the role of ESP teacher. In addition
to the normal responsibility ~f a classroom, the ESP teacher
will have to deal with the nceds analysis, syllabus design,
material writing or adaptation or evaliuation. Since he
faces a group of learners dealing with the specific content
as many ESP practitioners recommend, he requires a positive
attitude towards ESP content. To achieve what is expected
from him, he needs the help of the subject area teachers,
In relation to this point, Smyth et al. (1978) recommend
that in order to fulfil  his objectives, the ESP teacher
should carry out his duty withinc the same team. Therefore,
if the attitude of the ESP teacher is positive towards the
ESP content and moreover if a team teaching or other more
limited forms of cooperation exist, then ESP students will
get more chance to gain a great deal.

se /17
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2.2 Works on attitudinal study in general

In relation to the studying of a foreign language,
attitude influences learning out comes. However, the problem
with it is that it is not directly observable but can only

be inferred from behaviour or statement of the people concerned.

Concerning the role of attitudes in foreign language
policies, Ferguson (1971) reports that the effectiveness of
foreign language policies in education is determined more by
the attitudes of the people towards language. In his reports,
he states, "In Ethiopia, as elsewhere, many programmes fail
because they do not take into account the attitudes of the

people for whom they are intended." (1971:5)

With regard to the effect of informal approaches towards
students and teachers about language course, Mackay (1978)
suggests an important point. In order to set a genuine
language course, the people concerned have to be approached
formally. Otherwise, as Mackay states, the result will be
vague and erroneous. ©o0 before introducing any course,
instructors' and learners'! positive attitudes towards the
practivality and effectiveness of the course is indispensable,
In relation to this, equally important point worth mentioning
is the idea suggested by Wilga M. Rivers (1981). Before
attempting to introduce any foreign language course as Wilga

recommends, the attitudes of the learners towards that
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language, their desire for learning that language at that
particular time and the advantage they want to get from
that language have to be known in advance. To get the
information of all these concepts as she indicates is to
apply one straight forward approach which is to ask the

students themselves.

An important feature of attitudes towards language
course is also ackmowledged by Dubin and Olshtain (1986).
According to these writers' thinkingk positive attitudes
towards the acquisition process will reflect high personal
motivation for learning the alnguage, a feeling of self
fulfillment and success and an overall enthusiasm about the
language course. In short, for successful language learning
and teaching, positive attitude of ths people concerned
is vital befause negative attitutde what ever its root may
be créates psychological distance between the learner and

the subject matter.

2.3. Attitudes towards the use of ESP is general

As indicated earlier, much has been written about ESP
and its applications in foreign language teaching as well
as its controversial concepts. But no research has been
made to evaluate the attitudes of students and teachers

in Technical schools towards the use of ESP teaching material.

«s/19
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This was confirmed by Hopin (1985) in his review of the

Episodes in ESP by Jokn Swales (1985). However, there are

some references which reflect attitudes of learners and

e : . . o
teachers towards 4SP and its learning process 1n generale

Generally as Robinson (1980) indicates, one of the serious
problems of ESP programme is the acute shortage of trained ESP
practitioners. However, those who participate directly in
its programme are recommended to show positive attitudes
towards its content. But during the introduction of ESP
programmes, there were some negative attitudinal inferences
observed by some BSP practiticners. For instance, Swales (1975)
remarks about the negative attitudes of Third World English
teachers towards science. ILe found out that many of them are
bored by the subject science and unsympathetic to its special
linguistic features. Swales goes on to say that when the teachers
are asked to teach EST, they feel insecurec and tend to ignore

many relevant and useful language items.

Mount Ford and Mackay (1978) also discuss the attitude of

students and teachers towards the introduction of the Nucleus Series

at the university of Tabriz (now Azerbadegan) in Iran. The Nucleus
series was based on ESP and developed in Iran for the use with the

Iranian students.,
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But students' attitude towards it was negative. As a result as
Mauntford and Mackay indicate the students' attitude towards
learning was harmful for all disciplines. Teachers' attitude on
the other hand was also against the Nucleus series learning processs
Thus, they could not adjust to the new situation because they were

still committed to GPE teaching material.

With regard to the above mentioned point, one important
aspect worth mentioning is the idea forwarded by Kennedy and
Bolitho (1984). These writers attempt to explain students' attitude
towards ESP ié relation to their previous learning of English.

To elaborate their statement, Kennedy and Bolitho go on to say
that if student's previous learning of English has not been

successful, there may be a negative feeling towards continuing

something which in the past has connotations of failure.

2.4e Specific Works om ESP Found in Ethiopia

In Zthiopia, some attempts have been made to produce LESP
teaching material, For instance in 1959, English teaching

material titled Technical English was compiled by R. Walson

who was a lecturer in English at the Building College of Addis
Ababa. The aim of the text was to serve as English teaching
material in the Ethio-Swedish Institute of Building Technology

at that time,



Similarly, in 1977, Mrs. Rachel ¥, Osbiston and C.Clearly
and N, MHortimer whe were members of the English unit at Addis

ibaba Universit:

o

y compiled a work book titled FIRE (Freshman

Intensive Reunte Snglish. According to the authors, the

work book was supposed to be an intensive introduction to
English for first year university students of the various
sciences and Art Sections. This was, however, a short lived

innovation that never materialized outside of the experimental

stage.



CHAPTER III

3.1. METHODOLOGY /ND PROCEDURE

3.1.1. Sampling

The sample of the study is a simple random sampling. It
comprises third year students and their respective teachers
(English and Shop) in three government technical schools in

Addis iibaba.

3.1.2. Sampling selection of schools

In Ethiopia, there are twelve government and mission technieal
schools. However, in selecting the number of schools, practical
and economic factors were considered. Therefore, only three
government technical schools were selected. Table 1 gives <:a

description of schools.

TABLE 1
NAMES OF TECHNICAL SCHOOLS BY MANAGING

AGENCY, TYPZ, LOCATION AND NUMBER OF

STUDENTS
| :
’ et i . o :
NAME ﬂancglngl TYPE Location N No.of Stu. 1988-89
Agency | 1st Y. 2nd vy 3rd y;Total
!
Addis AbabEMinistryE Technical | A.h. !
Technical |of Educ. | day Co.Ed. | Zone 2 180 §180 2119 5479
; | !
Arba Minch Mission | Techmical ! Gomgoffa | 44 | 45 26 | 115
| 1 Day ] | 1
! ! ' ! i |
Asmara :MOE : Technical | Eritrea | i |
Technical | | Day Coed. | 150 1146 | 117 | 413 |
! | | |
’ b s -‘
Awasa %MOE " Sidamo | 18 } 18 18 54
! | |
| | | |
| ‘Pabena | " S { Illibaburd 30 | 28 i S8
] | ! ' ! ]
:*Dessie R | Acad.Teche. | | | |
| ! | ' 2

Voc.Day

[ nWrw s - - a
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i
i ' T
Dlredawa? MOE ?echglcal Harar 116 ' 115 | 130 | 361
! itay Coedu. | i
| |
Dombosco|Mission |Tech.Day Tigrai 43 47 ; 38 : 218
{ ! i
Entoto hOE Acad.Tech. | addis : ;
g | Voc . Day Ababa 100 96 92 | 288
; Il goeduca. , Zone 4 i i
t !
! ! i |
Mendida pission Tech.Day | shewa | 25 | 20 20 | 65
’ ! | | i
> ; i i i :
Nazereth PklOE 'Tecvr}ez)ay Nohews 100 : 91 ! 122 l’ 313
| iCoeuduc° i | : |
Wi | l ! | |
A7 1" tru—
Wingate jConstru= | o ! ! '
' ! | etion Day | 7one 176 | 173 ! 188 | 537
! ’ Y coed. ! | | | i
~ - ‘ | T 1 a
Total 12092 ! 1066 _ | 970 |3128

* N.B. Those with asterisk do not have third year students because

they are new.

of the technical schools indicated in Table 1, Adilis Akaba
Technical School, Lntoto Academic .ecnical and

Vocational School, and Wingate construction school were selected
for this study because of t .eir proximity *“o the writer and

because of their experience recgarding technical fields.
S d

s st




'3.1.3. Students! Sclection -

As can be disccerned from Teble I, thcere arc 499 third
year student in thc three technical sc..00ls, Out of
thesc I62 (3I%) werce sclectcd in the following manncra
First, the names of ~11 third yeor students werc writtcen
according to the rolc numbers given to them by their
respective schools., Later, using thc tcchnique of systematic
sempling cvery Brd nuinber was rendomly selccted from cach
scction (shop) in cach sc:00l, since therc is no inequality

regapds plaeccment of students assigament of teschers or

ip]
9]

supply of tcaching matcriasls. In rclation to this,

Worwick and Lininger (I975:69-70) rcport that a rcesonablc
sample sizec depcnding on the purpose of the study can
rcprescat the whole population if the populetion is homogenous.
If thc populaticn is, however, heterogcnous thc sempling
should teke covery group into account in order to have an
unbicscd samplce. Thaercfore, I62 students were

sclccted as the subjccts of the study. This would then give
an aopproxim-tc percecntage of 34% to iddis Abapgs Techaical

School, 26% to Entoto cnd 40% to Wingetec.

This sawmplc sizc was considercd adequate for the study
intcended. Teble 2 gives the total number of third students
in the three tochnical schools and sclected studcuts for s

studye
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TABLE 2

NUI:ZER OF THIRD YEAR

OF TH:x THRA
N I988-89 LCLDEMIC YI

FCR Til; STUDY
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{Wingatc | g71 17 188 51 IL = 65
i S _-_-..__...;,....._.rw ) 1; |
Total I 461 I 38 | 499 152 30 | I62
1 ! I S S S
3¢Ish4s Tceochors' Scloction
There crc 78 English and shop tcacherse 4s cen be scen
from Table 3, 2ll teachere were sclected for the study,.
TABLE 3
NUMBIR OF LINGLISH “~iiu SHOP
TRACHERS IN BACH OF THI THREE THCHJIICAL
SCE'{O(')LS TFACHING TI T983-89 LCADENMIC YEAR
NS T mr e e I8 i v g A
N ke ._'UH' 'E.CIERS | SUOP TE.CTELZS |  TOTLL
S | moers | pap lrsare | |
|
LDDT5 ABLBA ; =
THCHNICAT I L 28 = 31
I
Entoto ! % | - s - 26
| | |
! ! |
Wingnte l ! - | 8 | -
i - e
| Totel |l 9 1 - | 69 - 78

.



3.1.5 Prenaration of Teaching Materials

Teaching matcrials on similar exercise, format and

descriptive framework were preparcd in both GPL and ESP.

The only difference was ¥SF eclements.

3.1le5.1 GPE teaching materials

In preparing this material, the objectives of ENE

(Bnglish for New Ethiopia), English text books, used in high

schools were considered. To avoid an ESP bias, GPE teaching
materials was set parallel to an ESP. The assumptions made

and the framework of the exercises are stated in Appendix A,

The passage was taken from the Geophysical Observatory
dournal vol.2/3 1961,but all the exercises were prepared by
the researcher. In selccting this teaching material, the

researcher has token some ideas forwarded in Second Language

Learning and Teaching by “ilkins (1978), Learning Purpose

~nd Language Use by ‘/iddowson (1983), ENE (English for New Ethiopia)

pupil's Book 12 by “riggle iorth M. and Fekadu Maasho (1580),

Z

5ela542 ESP teaching material

In preparing this material, the students' proposed course
of study was considereds Thus, the tovpic selected was related
to the courses the technical school students take and each
activity involved communication which referred to technical

information.
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The assumptions made and the framework of the exercises
are stated in appendix B. In seleccting this material, the

ideas suzgested by Mountford (1975), Yiddowson and Allen (1578),

>

Hutchinson and iaters (1984) were considereg. Rogarding the passage

£

and exercises, they were directly taken from EZnglish in Focus:

tnelish in work shop practice by dAlan Mountford (1375). The

diagrams of the Hand Tools Metal by F.S. Crispin (1970) and the
diagrams of the Hand Tools of wood shop were adapted from Oxfora

Lnglish Dictionary by Parsswell (1977).

3.1.6 Distribution of the teaching material

Before the distribution of the teachiug materials, in
order to obtain full co-operation, the researcher contacted the
directors of the schools under study. Later, all the subjects
(students and teachers) were exposed to both teaching raterials,
In relation to this, each teacher was approached by the writer

and a brief explanation about the content and objectives of the

A

teaching materials was given. In the case of the students, the
writer taught them btoth teaching materials by preparing additional
exercises for five days each. The students in each school were

exposed first to GPE teaching material and tken ISP. With regard to

this sequential order, there was no any substantial reason.

2.1.7 Methods of data collection

“‘n order to collect adequate data for the study, observation

(activities observed during the five days of teaching period) and
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questionnaire were spplicd. Two gucstionn-kres were prepared

it @ Enyualllend 1o EalE One questionnsire for students -2d

thc other for teachcers., As for an the general fornm of the

‘,J

qucstionneire wos concepned, it wes open ~nd closed types

(scc Appendixes C zand D). The rc-son weos to get more

inforintion that would be helpful in the anglysis and

discussions i cheper IV.

Beforc dcaling with the ~ctusl qucstionnsire o prelininary

~

study wos conducted to 25 third year students cud IO tcachers
fron Entoto Acadeiide Technical and Vocetiongl School to correct
ally vague terms or sentenccs, Studcnts es well as teachcors
were cncourcged to aosk questicons gnd comment on items., However,
there Ww. s no sericus problcl except = fiw teriis which secne

to causc difficulty to soiic students. Terns which causced

Boile probleus include 'ESP', 'GPE' 'reophresing,' 'cquivalent
contextual velue', These were rccorded and a2n attenpt

was nade to clarify then in the actucl qucstionnaire. In the

Qu

case of tcechers no problems was reisc

3¢1.8. Surveyingz veriablcs in the questionucire

The qucstionnecirc consists of two variablcs the ettitude

variables end teeching tlateriel varisbles,

54 ItBlIo Attitude V{j“ri;_".blos

As pointed out in chepter II, -u otiitude plays ¢ grest

5

role iun deteruining the cffeoctivencss of lecrning and tecching



gc. Thercfore, to find eut the face validity
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P teeching ioterisl in comperison to GPE, a questionnaire
having positive and negative statcments g well =s free

rcsponses was set.

3414842« TCeching material vaoriables

In order to crosc coupare the attitude variables with
the teaching neterial verizblces and drygw conclusions from

the findings, GPE and ESP tcaching metoriels werc imcludede

3¢1.9. Distpibution of the questionnaire

5]

Before distributing the gucestionnalres, the writer
contacted the directors and later went to the schools and
adninistered the questionnaires hinselfs The tenchers were
bricfed on the eims of the quescionngires. But in the case of

the studeats, every guection or stotenent was read and discusseds

Fiﬁally, out of the 240 copies distriuutcd, 23T copics
(I29 nale, 30 females students and 72 teachcers) were colleocted,
hus, during the tiue of distributing the questionnasires, 3
students were absent, 6 tcachers did not return the gquestionmnaiees.
These were L tepchers snd 2 estudents froim Addis Ababn Technieal
School and the rewpining 2 teachers and I student were from Entoto

Licademic Technical and Vocational School.

541,104 The ldethod of Data Analysis

The proccdurcs that have beenw used throughout the analysis

and ianterpretstion of the find nis arc as follows: all data
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were tallicd aznd then for each attitudc veriable and averoge
2

precent of the desree of choice was estiiated and the result

discussced froi: the point of view of the respondents,

3¢I.II. Tabulation of Findiugs

Since the sauple coupriscs students and teachers, 66
tables werc prepared. The 61 which sumnarize the findinags
arc ianciuded in tac discussion aund the remaining 5 tables
sunmerize the couparisions of studeats' and teachers' responses
in terms of percents;

oo
585



CHAPTER IV

LL,1, Results and Discussion

As stated earlier, 159 students and 72 teachers from
the three government technical schools were selected for the
study. As can be seen in Appendices C and D, there were 28
guestions for the students and another 28 similar questions for
the teachers. Percentages of the respondents' reactions to every
question were calculated and tabulated (Sce Appendices & and F),
However, as a matter of convenience, the guestions or statements
are grouped according tc the relationship they bear with each
other, Thus,guestions that deal with:

I. Students' and teachers' attitude towards the purpose
of studying bnglish consists of one item (item 5);

2. Students' and tcachers' attitude towards the similarity,
difference, and form of the two teaching materials (GPE and
ESP) in general comprise five items (items 6, 7, 8, 10 and
I1)s

3. Students' and teachers' attitude towards how enjoyable
and useful the two instructional materials are consist of three

items (items 13, 14 and 15);

L, Students' and tsachers' attitude towards the contents
and passages of the two teaching materials consist of four items

(items 16, 17, 18 ana 19).



5, Students! :nd teschers' sttitude towards the vecsbulary

-

itens, pgreiiar lessons, ond cxercises of the two tesching

naterizle comprise threce itcus (itens 20, 2I ~ud 26);

6., Students' :nd teschers' attitude towards the contextuzl
refercnce ond rephrasing lessons end cRerciscs contain four
itcms (itciis 22,23,24 ond 25); and finally, there is one
group tiuct hos to deal with students! esind teachers' attitude

towards the involveument in deciding the RBngiish text in

technical schools consisting of iteus 27 and 28 .

Item 5 asked students and tesciacrs why teclhinicol sciicol
students study English. Aluost 40% of the students and 59%
@f thc tuaclicrs recomiiended the reading ofi techiiicaltoxts
2% of the former :ncd I5% of the loticr stoted theot they need

nd I4% ond 26%

n

Engtish for understending lectures cnd notes,

regpectively said thot beezuse BEnglish is on interncotioncsl

0

languagc.

As regarcs group 2, the iteus werse mcant to discover

the inpressio

=
(]

of the respondents os to how they found the

two iastructional ncterizls in teriis of sindlority, diffcrence,
and forn in sencrele Thus, ia item 6, 60% of thc students

and 52% of the tcachers reuarkcd thot both terscaing
matoriels wore the sate, cind 40% of the former ~nd 27% of
the lztter reportud that they were only slightly different.
In othcr cheices, no inconsistcencies of responscs werc

-

observed cuong the student respondents, but I8% of tho



teachers described the instructional materials to be nearly

the same while only 3% claimed that they were entirely different,

In items 7 and 10, both students and teachers were
asked to react to GPE and ESP teaching materials in general,
Thus, in item 7, wore than half of the students (68%) and
similar proportion (66%) of the teachers categorized the GPE
teaching material as 'Very good' and 'good', In item 10 on
the other hand, a large majority (85%) of the students and
88% of the teachers rated the ESP teaching material as

'very good' and 'good'.

In items 8 and II, respondents who reacted to the
teaching materials (GPE and ESP) by ticking 'very good'

and 'godd'were asked to re-evaluate their responses to item 7

o

and 10, Thus, in itemnm 8, 11% of the students and 13% of the
teachers stated that they preferred the GPE teaching material
because of its easiness. Another group, 15% of the students,

and 3% of the teachers said that they liked the material GPE
because it is enjoyable. Still another group- 11% of the students
and 35% of the teachers claimed that they chose the materials
(GPE) for its being explanatory. Moreover, 13% of both groups
categorized the GPE 33 practical and the remaining 36% of the
students and 1% of the teachers who favoured the GPE claimed that

it is related to technical fields.

In Item II, 80% and 76% of the students and teachers
respectively reported positive responses to ESP because they

agsociated it with technical fields. The remaining responses
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did not seem to bear any strong value in relation to the
information sought,

In item 13, the respondents were requested to indicate
which of the two teaching materials was more enjoyable. A large
majority (79%) of the students and related proportion of (71%)
of the teachers considered ESP teaching material as wmore
enjoyable,

In items 14 and 15, respondents were asked to determine
which of the two teaching materials was useful for technical
school students. Amonz the student respondents, 58% regarded
GPE as more useful, while 57% of the teachers did the same
because they are familiar with it. However, over L40% of the
students and teachers did not accept the use of GPE for technical
school studentse

But respondents who reported that both the GPE and
ESP teaching materials were useful changed their decision in
items 16 and 17 when they were inquired whether the GPE or LSP
teaching material was related to technical fields. Thus, 63%
of the students and 56% of the teachers categorized GPE as
unrelated to technical fields. with regard to the ESP, 64%
of the students and 76% of the teachers classified it as
having relationship with technical matters.

In items 18 and 19 of the questionnaire, the subjects
were made to give their iupressions as to which of the reading
passages (GPE or ESP) was more interesting. In response to

these questions, 57% of the students and 83% of the teachers
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cported that the GPE reading pascage to be nore intercstinge.
The reascn givea by the najority wes that GPE reading naterial
provides then with historical inforinatione 88% of the students
and 89% of the tuachers who favoured ESP reading naterial
supportcd their choice by stating that the passage iliustrztes
techrical concepts with simple anid nore attractive words or

phresese

In itewms 20, 2I znd 26, the subjccts were required to
react to thc easiness or difficulty of thc vocabulary itens
end the relevance of the grantar lessons and cxerciscs in both
teaching materials. Thus, L4% of the students snd 7T1% of the
teachers felf that the vocabulary itens in GPE teaching matcrial
are more difficult. The respondeonts bascd their decision on
the fact that the vocebulsry items in GPE arc technical geog-
raphiczal termns. 77% of the students and 83% of the toachers
who reported that the vocabulary itens of ESP gre cesy based
their reason on the fact that the ESP voczbulary itens help
students to practice En;lish lanzucge using faiiliar technical

ternise
In releation to the gramiiar lesscons znd exercises

contained in GBEE

(=}
£

ESY teaching matcrials, the subjects
were nnde to rate the lessons and exercises interiis of their
contribution to the flucncy of the spoken znd written skill
of the students 4 Here 70% of the students and 69% of the
teachers stated that ESP gramuar point is more effective for

the purpose stated,
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In item 22 and 23; the respondents were required to evaluate
the contextual reference lessons and exercises in both teaching
materials in terms of their effectiveness. In response to these
questions, 39%~0f the students and 32% of the teachers opted for
the contextual reference lesson and exercises of GPE. The reason
given for the decision was that the exercises are easier to deal
with. The contextual reference tessons and exercises of L3P on
the other hand were favoured by 66% of the students and 79% of
the teachers. The reason given by the two groups was that the
exercises are relevant to students of technical schools,

With regard to the rephrasing lessons and exercises in GPE
and ESP teaching materials (items 24 and 25), 69% of the students
and teachers respectively thought that the GPE exercises are more
helpful. The reasons for the decision was said to be that these
exercises provide more variety of practices. On the other hand,
89% of the students and 83% of the teachers felt that the
exercises in LSP teaching material are more helpful. The reason
reported for this choice was that the exercises are more helpful
in enabling students to write logical reports in technical fields.

In the last two items (items 27 and 28) of the questionnaire,
respondents were required to report their preference as to which

of the two teaching materials (GPE/ESP) should be used as a standard text



for technical schools. The proportion of students who favoured
the GPE teaching material was 29% of the teachers expressed a
similar opinion as the students. On the other hand, a large
proportion (86% of the students and 81% of the teachers)
preferred ESP teaching material as a standard English text for

technical schoolse

4,2 Comparison of Students' and Teachers' Attitude

Broadly speaking, the need for ESP teaching material
was felt by the subjects. The percentage obtained in each
item of the questionnaire can provide a clear picture about the
limitation of GPE teaching material in technical schools., This
can be explained by the fact that almost 40% of the students
reported that they study BEnglish for the purpose of reading
technical texts. This indicates the students' concern about the
type of language they need. This finding corresponds to the
view of Close (1965) that students concern with the English
language is to understand modern scientific writing and they
must above all be able to read and understand textbooks and
articles on their subjects. On the other hand, more than half
of the teacher respondents agreed to the choice for reading
technical texts. The reason they gave priority to their choice
could be justified partially by the idea suggested by Mackay (1978).
Mackay recommends the participation of teachers in the designing

process of an effective language course. That is, teachers as a whole
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should investigate =nd conuent on the uses to which the

languase will be put in the course.

ect arca

C..

Regardin; this point one can arguc that sub
teachers could not identify, investigate or comment on the
langsuage specified for the learners. As a matter of fact,
this is a sepsrationist view which is wreng because
particularly in Ethiopia, starting fron grade sevei, English ‘
is a tocl which is basic to all subjects, Therefore, both
Ehglish and subject area teachers have to co-operate and
set a team teaching in one way or the other, because they
have coumon aims; Both are interested in enabling their
students to understand the texts or coantexts used. This in
turn leads to the possibility of producing a suitzble language Xx
learning materizl fron the subject area. In relation to this
point Roy Wizzell (I983) reports that if English is to be
effcctively tanght as an aspect of other subjects, then
arguably it sould not be nerely correlated with other subjects
but fully iantegrated. Ls a result all teachers in English
will becone effective teachers of English through the teéching

of subjects other than Inglishe

+3
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clear picture about the sttitudinal necd for
ESP teaching naterial, ten similar questions or statenents

fror. each quegtionnaire were used for cross. checking comparisons
betwecn the responses of students and teachers in relation to
the two teaching naterials (GPE/ESP). RBut vefcre dezling

with the comparisons it was felt relevant to discuss the
inportance cf the comparisons and why the questions or

statcluients were chosene



After tzllying and sumiiarizing the responses, the
frequency and percenteges for every iten were conputed., How=-
ever, the results could not clearly show the conparison of
the attitude varizbles against the teaching material variables.
It was therefore, necessary to show the comparison of these

variables using a cross tabulation.

The questions or statements chosen were grouped in
pairs and thege 5 paired questions had two sets of contrasting
features built in then so that they fitted into the two
teaching materials (GPE/ESP)e 3 of the 5 paired questions
(I4-15), (I6-1I7) and (22323) dealt with the factual informaéion
apparently presented in the two teaching nmaterials. The other
2 ¢f the 5 paired question (7-I0) and 27-28) referred to the

general concept of the two teaching naterizls.

To facilitate the process of the coiiparisons, the
questions and responses arc presented ir the following mannera

(For details about the cross tabulation, See Appendices G and H)

Question No 7. How did ycu find GPE teachingrneterial in

general ¢

Question No IO, How did you find BESP teaching material in

general ?
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TABLE 4 and 5

Studeats! and Teachcrs' Responses
Students! Responses Teachers'! Respcnses
/ QeNo 7 (GPE) | QeNo.IO(ESP) | Q.N0.7(GPE) R.No.IO(ESP)
- 4 % % %
V.Good 25 82 29 49
Good 5e 16 Le £51
Fair 22 2 29 -
Poor 5 = = =

Ls stated in table 4, question nuiber IO was highly

favoured by almost every students.

to realize the type of language they necd to experience,

The

studenits soon seened

On

the other hand, this indicates their capability of assessing

the langucge which is iuportant to then,

Possibily this

result coincides with the ideas proposed by MC Donald #nd

Sager (I974). According to then, lecrners zre skillful in ~.
identifying the language

clarify their statement, they go on to say

type that appeals to them.

a great role in the idenBification of their needs.

To

that learners play

If they are

in the process of training, their motivation (which is a major

factor in lenguage learning suceess) is strong, they know what

they need the language fcr,

Related to this fact, cne can

argue that students who are week in their English performance

could not identify or assess the type of lenguage they needes

In other words, they are poor agsessors.

been opposcd by Jordan (I977)a).

However,

this has

To justify his statement,

he states that the fpct that students who are rather poor in
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their language performances do not necessarily inply that
they are poor assessors of the type of language practice they

are nost in need of at any stage.

From - table L, there is another aspect to be
discussed. Althought ESP is not rated "poor", both questicns
got higher rating in general. This shows that there is no
difference between GPE and ESP. This can be explained by the
fact that ESP doesn not depend fcor its implenentation on
sorie new methodclogy or other aspects but on all the methods of

ELT (English Language Teaching).
o o

The zlready noted fact of priority for ESP teaching iaterial
in comparison to GPE is also apparent in table 5. Trhe need for
students to use ESP wgs highly felt by the teachers., This shows
teachers' responsibility for the decision of selecting the

language type for students. This finding is supported by the
suggestion made by MC Donough (1984). Inorder to have an
effective course as MC Donough suggests, teachers have to take

part in the formulation of the content because they are able

to make reasonable fomments on the language needs of the

learners.

Comparing the responses to question number 7 and 10 of
both students and teachers, what were reported by students
were also largely confirmed by teacher responses. This indicates
the awareness of the needs of learners by both learners and

teachers. This result corresponds to' the views of Hutchinson



and “aters (1987). From their point of view, if the people
concerned such as ths learners, teachers and sponsors know why
the learners need English, that awareness will play a great

role in identifying the proper content of the target situation.

Question No.14., GPE teaching material is useful in making

you /your studants/ understand your /their/

area of specialization.

Question No. 15. ESP teaching material is useful in making you

/your students/ understand your /their/ area

of specialization.

TABLE 6 and 7

Students' and Teachers Responses

Students' Res cnses Teachers' Responses
Q.No.14(GPE) | Q.No.15(ESP) | Q.No.14(GPE) Q.No,15(ESP)
;Strongly agree 11 77 8 52
gAgree i) 19 ! 35 \ 41
: i
EDisagree L s 4 T 5
istrongly Disagree 9 : - 2 -
gno opinion 8 - 2 2

One can infer from table 6 that the need for ESP teaching

material is by far relevant to the respondents. Students almost

«./43
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unanimously opted for ESP because the content provided to theuw
is familiar. It is based on their proposed course of studye.
This can be explained by the fact that although the content of
ESP teaching material is not new for them, to understand other
areas of knowledge, it is possible for them to use it for
further reference. This foregoing comment is in line with the
view of Hutchinson and Waters (1984). According to these wirters!
thinking, technical by its nature refers to other area of
knowledge and this already familiar content helps students to
contextualize, exemplify or illustrate a new idea, because the
association of idzas according to them makes new information
easier to retain, since the human memory operates by the

association of one idea with another,

It can be also observed from table 7 that teachers were
highly aware of the importance of ESP. Their awareness may
indicate that they are capable of identifying the needs of the
learners. Generally speaking, language teachers should participate
in the formaulation of language course. However, they have to
be willing to accommodate the contents of other subjects.

That is, they have to look beyond their restricted area and
focus on some of the immediate needs of subject area teachers.
Because subject arca teachers too are capable contributing some
language aspects with regard to their students fields in one
way or another., In relation to this point, Hutchinson and

Waters (1987) stress that in contrast to their general nglish
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colleaques, the subject area teachers do have the power to
influence syllabus materials to accommodate their own

capacities and specializations.

Both students and teachers have recommended ESP teaching
material. The reason may be due to its greater attention to
the facts of language practice that serve the target situation,
to students motivation and needs. It may increase motivation,
willingness participation of the students by having an
immediate positive effect on thzir work in the content. That
is, it does not simply provide technical terms only, but
also attempts to associate the terms with real facts or objects.
Possibly, this inference corresponds to the ideas forwarded by
Hulen (1981). As Hulen suggests using technical terms alone
is useless unless the terms are associated with real facts and
this is what distinquishes language for special purposes from

the one meant for general English course.

Question No. 16. In general did you find GPE teaching material

as: (sece table 8 and 9 column 1).

Question No.17. In general did you find ISP teaching material as:
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TABLE 8 and 9

Students' and Teachers' Resonses

Btudents' Responses{ Teachers' Responses
Q.No.17 Q.No.17 Q.No.16 Q.No.17
(GPE) (ESP) (GPE) (ESP)
% % % % |
!
Simple or easy(for the ! t
level of your students) 18 9 29 13 :
i
Related to technical
field 19 88 \ 12 84 |
| | i
l | |
Unrelated to technical ! :
lfield T L 4 , a9 | 3
| i | |
difficult (for the ! ; = :
level of your student) ! - ;2 i 8 i =
i i ! !
| | ! !
No opinion | 4 | | 2 = l
! | I i
|

What is inferred

from table 8 is that since ESP teaching

material is related to technical field, it was highly favoured

by the student respondents'.
of
be

SO

language relation to the subject matter.

This shows students' recognition

This in turn micht

helpful for students to increase their instrumental motivation

that they could use the lanquage for their specific purposes.

The foregoing comment may be supported from the linguistic

point of view proposed by Gardner (1975).

According to him,

a student is said to be instrumentally motivated if the purposes

of language study reflect the more utilitarian value of

linguistic achievement.

English is seen as a means to achieving some pr_ctical or professional

nurnoses,

In other words,

As Roe (1977) indicates,



= 5.

As table 9 makes it clear, almost all the teachers
categorized ESP teaching material as related to the technical
field while a lower percentage associated GPE to the technical
field. This indicates teachers' awareness of necessary language
restriction in their subject area. This may be explained by
the fact that most respondents seemed to ignore the GPE teaching
material simply due to its lack of some of the common technical

terms found in their subject area.

Question No., 22, Concerning the contextual reference lesson

and exercises of GPE teaching material, did you
find them relevant to your (Your students) field
of study?

Question No, 2% Concerning the contextual reference lesson and

exercises of BSP teaching waterial, 4id you
find them relevant to your (your students)

field of study?

TABLE 10 and 11

Student's and Teachers' Responses

Students® Responses Teachers' Responses
Q.No.22(GPE) Q. No. 23 (ESP)| Q.No,22(GPE) {R.Noe23( ESP

% % = %

Yes 3k 89 39 8L

No 66 11 61 16
—

A- indicated in table 1f, question number 23 was highly

opbed for by the large majority. In the broadest sense, the knowledge



of application of ESP contextual reference exercise may be

accented on the ground that the exercises help students

to recognize the simpler operation of practising different
referential value either by goint back or going forward in the
passage. This in turn leads them to develop their communicative
skills. In relation to this point, Widdowson and Allen (13973)
suggest that ESP/EST contextual reference exercise . draw students'
attention diresctly to features of anaphora (Pronouns, demonstgatives,
and lexical substitutions used at th:-bannning of succedding verses

or clauses).

dith regard to the teachers, it is observed from table 11
that almost all teachers agreed to the need for students to learn
5P contextual reference lesson and exercise. The justification
given by the respondents was that ESP contextual reference help
students to understand the context of the passage without difficultye.
This seems to be valid because as Wicddowson and #Allen (1978)
sucgest, ESP contextual reference help students to understand the
communicative value expressed in the passage through the choices
all ofwhich are grammatically possible. This in turn leads to

the development of la.guage discourse. s

Question No. 27. I would prefer GPE teaching material to ESP.

Therefore, GPQZ should be used as a standard

English text book for technical Schools.

Question No. 28. I would prefer EZP teachinco material to GPE,

Therefore, ESP should be used as a standard

English text book for *echnical schools.
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TiaBLE 12 and 13

—— e oStudents! and Teachers' Resionses - -
Students' Kes..onses Teachers .esponses
Q.No.27(GPE) | Q. N0.28(ESP) |Q.No,27(GPE) | Q.No.28(ESP)
. % % % %
Strongly
agree 6 83 7 57
Agree 33 15 27 33
. Disagree 2 46 2 50 10
i
]StronglydisaqF 9 - 11 _
I° | |
i > .
i No opinionp i 6 - 5 f 2

As indicatced in table 12, ESP teaching material was highly
recommended by almost evervy one. Here the student respondents
expressed their opinions as to what extent their needs are in relat-
ion to this point, an important aspect worth mentioning is, in
ESP syllabus design as Hutchinson and voters (1987) indicate,
learners are used as a means for identifying th2 needs for the
target situation. in other words, their 'wants' are ignored.
This shows the controversial idea of the target situation which
is based on needs analysis. From the point of vi=w of the
learner therefore, it seems to be more appropriate to look for
a text that is more intaresting, that a:so includes learncr's
needs as well as the condition ~f the larning situation in

order to gecnerate the motivation needed to learn %nglish.
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Concerning the teachers, what is deduced from table 13 is
that the already noted fact of recommending ESP teaching material
is also apparent. The need for ESP was highly preferred by the
teachers. In order to make it clear, the following question
should be answered. Why did the subject gpeg teachers give a
high rate to question number 28?2 What is required from teachers
and ESP teacher as a whole is a positive attitude towards ESP
subject matter. This being the case, the responses of the

teachers indicated manifest the views of their needs,

To return to the main point, the reseamher believes that
the teachers recoumended ESP teaching material possibly due to
two conceivable reasons. The first is, by being interested in
the subject area which they specialized in, second, to show
their capability of realizing the value of the needs for students

to passess an appropriate language skills for their trade.

Regarding question number 28, the responses of both
students and teachers are almost consistent. This consistency
may be explained by the fact that when once need is very clear
according to Kennedy and Bolitho (1984), it can be used as a
guide line for designing the content of a course that includes
particular interest and specific need of the learners. As a

result teaching can be seen effective in that learners begin



to demonstrate communicative ability in the required area.
“hen nced is clear on the other hand, it is healthy for all
the party concerned such as learners, teachers, sponsors and

institutions.

L,3, Discussion of the observation results

Generally speaking, the attitudinal statistical computations
strongly show that an attitude consistent with the desire for
ESP teaching material is dominant. On the other hand, the GPE
teaching material was found to be less important. The guestion
that should be answered is why was ISP teaching materisl highly
favoured? In order to answer this question a t~iaf account

is given on the observations mzde during the short teaching
period. Although the teaching time was short, it was observed
that the students tried to exvvess themselves when +hc TSP
teaching matcrial was used. Thus, they showed soume apparent
change in intcrest, motivation, participation and to some
extent confidenee in learning and using the language. On the
other hand, these tendencies of activities were observed to be
likely lower in GPS periocd as compared to the former. This is
not because tliey were all weak but probably the GPE teaching
naterial did not motivate them to realize what they were doinge
Thus, it did not seem to sustain their interest, need and
involvement., May be they could not see any relation between

the language they learn in English period and the language

they see in their respeetive shops.



The other in*eresting observation in the finding could
be stated in the form of a question. +hy did the students
categorize thz GP% teaching material as less important ?
Unlike ESP, it was likely less helpful in making them see
the value of their effort in their rcspective fieldss

Therefore, it seemed unfavourable to create an appropriate

environment for conveying technical informAation.

£5 a matter of fact, every effort was made to make the
students participate during the teaching period of the GPE
teaching material. But their activties as a whole were likely
to be lower than that obsecrved when ESP teaching material

was used,

lHowever, this does not mean that ESP teaching material

is unique or specific to the students' specific fields.

The reas~n is that the learners are aware of the type of
langu-ge they need. Prossibly this observation coincides with
the suggestion made by Leo O'Keefe (1983). According to this

writer's account, specificity does not necessitate uniqueness
because language skills and functions are usually common to a
large group of occupations. But whatever the purpose or

occupation, language for specific needs is important.

4.4. Distribution of ESP teaching materijal responses by school

In order to determine how far an #SP tesching material was

favoured, generzl inter-school comparisons of the responses were

oe/52
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also made. Table 14 gives a description of the frequency

and percentages of each school.

TABLE 14

DISTRIBUTION OF ESP TEACHING
MATERIAL RESP NSES IN TERMS OF FREQUENCY AND

PERCENTAGSS BY SCHOOL.

I _ Students s Teachers
[ School | _Fr % Total | Fr % | Total
Addis Ababa
Technical 45 85 53 22 82 27
Entoto 247 66 41 15 63 24
Wingate 46 741 65 16 76 21

It could be gathered from table 14 that the need for
students to learn an ESP teaching material was highly favoured
by addis Ababa Technical S5School followed by Wingate construction
school and Entoto Academic Technical and Vocational School.

This was inferred from *the responses given by th= subjects

in each school. The reason for the above situation is “due to
the experiences and applications which entirely depend on the
teaching and learning process of technical fields. As indicated
in Chapter III, there are 12 government and mission technical
schools in Ethiopia, however, regarding technical fields, the
oldest and the most experienced is Addis “baba Tzchnical
School. Initially, it is established to train semi skilled
technicians in different streams while Vingate and Entoto haye
moved towards training the same semi skilled technicins during
the past recent years.
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To test the hypotheses which were statazd in chapter I,
the responses of the respondents were computed in terms of
frequency and percentages. However, as repeatedly noted
and discussed in the analysis, the attitutdinal tendency
of the subjects under study was found to be favourable
towards the use of ESP. Thus, the desire for learning and
teaching ESP was dominant. Therefor., the Null Hypothesis
(Ho) which states that the attitudes of students and teachers
in technical schools will be negative towards the use of ESP
or favourable to GPE is refected. The Alternate Hypothesis
(Hl) which states that the attitudes of students and teachers
in technical schools will be positive towards the use of ESP
or unfavourable to GPE is accepted by the findings of the

study.



5.1. Conclusion and tecommendations

5.1.1. Conclusion

Although ESP has a number of controversial concepts with
regard to its definition and needs analysis, it has been
repeatedly statad by many of its practitioners that it could
help certain types of learners who have specialized needs that
are not been sufficiently met by EFL (English as a Foreign
Languege). Therefore, this study then, attempted to find out
the face validity of ESP teaching material by using some of
the common tools such as observation method and a Question-

naire.,

As noted in chapter IV, the finding of the observation
indicates that the students showed some apparent interest,
motivation, participation in learning ESP teaching material.
In GPE, however, these tendencies of activities were observed

to be likely less as compared to ESP,

On the basis of the questionnaire results, the reactions
to ESP teaching material have been by and large favourable.
Teachers who.have had years of acguaintance with GPE teaching
material have reported positive attitudes towards ESP. They
have also remarked that they have found ESP personally more
enjoyable. These feelings have been also supported by the

students. Therefore, it is possible to conclude that ESP
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teaching material is suitzble as an English text for technical

school studentse.

5.2. Recommendation

As noted in the analysis and conclusion, students' and
teachers' attitudes were found to be in favour of ESP teaching

material. Thus, the following recommendaticn are made:

1. This finding will be of great help particularly to
the curriculum department (English panel) in the Ministry of
Education to be awars of the current positive attitudes of
technical school students and teachers towards the desire

for Z.P learning and teaching processe.

2. Being awar. of the unfavourablaci attitudes of students
and teachers towards the GPE, the people concerned can use
the merit of this finding in its present form as a ground to
re-evaluate the existing service of ENE (English for New
Ethiopia) which is the English text in technical schools.

In addition, it will be important for the people cocerned to
%dentify certain uses of languag: which will bae common (based

on commen core) to all technical school students.

3. Since the study was based on verbhal expressions
of attitudes towards the use of an ESP tesching material,

the rasscarcher believes that he has not as such achieved a final
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and perfect results. Therefore, he recommends that an
intensive research should be carried out concerning the other
ESP variables (needs analysis, quality of ESP teacher, team

teaching and the like) to arrive at a satisfactory conclusion.
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APPENDIX A

Unit One
A sample of English Teaching Instructional Material

based on GPE (General Purpose English)

The Unit Consists of the following

I. Reading and Comprehension

1.1 Exercise A: Contexual references

1.2 Exercise B: Rephrasing

1.3 Exercise C: Questions on Coumprehension
l.4 Exercise D3 Vocabulary

=

1.5 Exercise

II, Grammar

2.1 Exercise At The use of to + infinitive in the expression

of purpose.,
2.2+ Exercise B: The use of In order + infinitive and so as
to + infinitive in the expression of purpose,
2.3 Exercise C: The use of so that + clause in the expression

of result and purpose.
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Earthquake ?

1An earthquake is one of the worst disasters that can
happen. 2Most people associate earthquakes with the west coast
of South America, or with Japan, or the Pacific Islands, where
frequent and severe shocks do indeed occur. 3Africa is not ene
of the areas troubled by Seismic activity, but in this century

a few major shocks have disturbed the continent.

4Smaller shocks quite often occur along the Rift valley

of East Africa, and Lthiopia is not immune. SIn 1842, the eld
capital of Shoa, Ankober was completely destroyed by an earthquake.
6In 1884, Massawa was rocked by shock waves and in 1961, the village
of Majeta in Wello @as left in ruins and in 1964, parts of Dessie

7 .
was damaged. In 1969, in Serdo, on the Combol¢ia - Assab read

nearly every building was flartened by an earthquake.

8A good quantity of accurate detail is available on the
damaging earthquakes which have eccurred in Ethispia since the
beginning ofvthis century, but information about earlier times
is less accurate and complete. 9To day, Ethieopia as a whole is
a region where earthquakes often exceed the threshold of damage,
but careful efforts are now being made to assess the magnitude
of the problem, and to encourage builders and engineers to take
the elementary precautions which are necessary to minimize

damage to lives and property.

10 . o
The earthquakes which occur in Lt ispia are classified as

"shallow'", the focal depths ranging from 4 to 60 kilometers.

erel/ 2
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"Thus the damage near the epicentres can be great, especially if

they coincide with built up areas.

Prom man's point of view, earthquakes are only disastreus
if they occur beneath his towns, or damage his roads and railways.
13When a country is mostly agricultural damage due. to earthquakes
may be very slight. 14A fracture across a sandy village path
passes unnoticed, but the same fracture across a paved city street

under which lie electric ;nd telephone wires, water and sewage pipes,

can cause damage which will cost millions of dollars to repair.

5There are several factors which determine the amount of
damage caused by seismic activitye. 1616It has been found that
buildings erected on selid rock, or tightly packed well filled
foundations suffere less than those built on water soaked, or
loosely filled foundations. 17The type .of construction is alse
very important facter. 181f a building vibrates as a single unit,
" it-can-survive considerable earth tremnrs unharmed. ?9Wecden
structures or wooden framed houses stand up well to earthquakes,

20Concrete reinforced with metal rods, stands up better to shocks

than bricks and mortor. 21Roofs with very wide spans are most -

.. likely to fall, they collapse during a relatively minor earthquakes.

2
“2Nowadays engineering techniques have been developed te

minimize the damaqge dmene by earth tremors.-: 23That is the use of
seismograph, an instrument which records the vibratiens set in

motion by an earthquake.

P &



24Ethiopia has its ewn very well equipped and staffed

Geophysical Observatory and the distribution and magnitude of

earthquakes is being carefully recorded and studied.

(Adapted from the Geophysical

Observatery Journal)



Exercies A: Contexual reference

1)

2)

3)

4)

5)

6)

In sentence 1, One refers to:

a) disasters

b) an earthquake

c) seismic activity

In
a)
b)

c)

In
a)
b)
c)

In
a)
b)
c)

In
a)
b)

c)

In
a)
b)
c)

sentence 11, they refers to:
earthquakes
ranges

epicentres

sentence 12, they refers to:
earthquakes
ranges

focal depths

sentence 13, a country refers to:
Bthiopia
Japan

any country

sentence 15, several factors refer to:
electric and telephone wires
locsely and tightly filled foundations

water and sewage pipes

sentence 21, they refer to:
smaller shocks
smaller sounds

roofs
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Exercise B: Rephrasing

Compare these Sentences

1) There are several factors which determine the amount of
damage caused by the tremor of the earth.
2) There are several factors which determine the amount of

damage caused by the Seismic activity

These two sentences mean the samething. The second sentence

contains an alternative form used in the text.

Now re-write the following, using words and constructions
from the text to replace those underlined words.
1) Most people relate earthquake with the west coast of South

America or Japane

2) When a country is mostly suitable to farming damage due to

earthquakes may be very slight

3) Smaller physical movement occur quite often along the Rift

Valley of East Africa, and Ethiopia is not free.

4) An adeguate information is available on the damaging

earthquakes which have occurred in Ethiopia.

5) No wadays enginecering techniques have been developed to reduce

the disaster by earthquakes.




Exercise C: Answer the following questions using your own wordse

1)

2)

3)

1)
5)

‘lhat areas of the world are well known for having earthquakes?
What Ethiopian towns and villages have been badly damged by
earthquakes?

Wnat characteristics would help a building to withstand (resist)
an earthquake?

“hat towns in Ethiopia are unlikely to suffer from earthquakes?
What do you know about the recent severe eartﬁquqke observed in

Armenia and Spitka in Russia?

Exercise D Vocabulary

Fill the gaps with appropriate words from the list. Becareful to

use the right forms of the nouns and verbs.

Concrete Severe Coincide

Vibrate Magnitude

associate reinforce

1) The small wound in his ear caused him paine
2) The bridge over the Blue Nile has only one

3)

4)

5)

but even when heavy lorries go over, you can not feel it

The main plan of our house was to have a mud floor, but

later we decided to use

The of the problem was increased by the fact

that the war with harvest time,

Space travel will always be with the name

Of H'G. “‘:ellS.

Exercise E: Word formation

The process of word formation is produced by adding prefix or

suffix to the base (head word) Prefix
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1) Negative prefixes: in -, im -, ir -, il - , non -
Example
hortal: immortal logicals: illogical
ability: inability smoker : non-smoker

regular: irregular

2) Reversative nrefixes: un -, de -, dis -,

Example

tie: untie connect j; disconnect
forst: defrost

3) Prefixes of degree or sigze: Super , Out

Example

Man = Superman
Live = Outlive

4) Prefixea of altitude. Co -, counter -, pro -, anti

Example
Operate = operate
revolution = countrevolution

anti clockwise

1

Clockwise
communist = procommunist -

5) Prefixes of time and order: fore -, pre -, ex -, re =,

Example
tell = foretell president = expresident
war = prewar settlement = resettlement
Suffix.

1) Occupational suffixes: -Ster, -er

Example
gang = gangster

engine = engineer
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2) Suffixes of status: - hood, - ship, - dom, - (e) ry
Example
boy = bnyhnad King = kingdom
friend= friendship slave = slawvery
3)uverb —— aoun suffixes: - er, - or, - ment? - al
Example
drive = driver amP3e = amazement
act = actor refuse= refusal

4) Adjective noun suffixes : - ness, - ity

Example Happy = happiness

sane = sanity
5) Noun -— Adjective Suffixes: - ful, - less, - ly, -y
bBxample uses=suseful fedend =R frilendiy
child=childless hair = hairy
6) Adverb suffixes: - ly, - ward(s), - wise

Example happy - happily
back - back ward(s)

weather=weather wise

Complete this table

et or Suptix  mentng el o The werd
un the wpposite of fair

al refuse
super more than structure

or o dlirect

in as for un proper
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Prefix or added to noun The word
Suffix meaning verb or adjective formed
ment
wicked wickeness
exhusband
as for un corrupt incorrupt
teacher
dis reverse connect
hood man

l

ITI Grammar

Exercise At The use of to + infinitive in the expression of

purpose.
We can express the purpose for which something is done by using

to + infinitive.

When we state our purpose in doing something, we are stating

our reason for doing it, or our object or aim in doing it.

(i) We use a dictionary in the library. Our purpose in using
it is to find out meaning of words.
(a) we use a dictionary in the library to find out meaning
of words.
(b) A dictionary is used in the library to find out meaning
of words.

(ii) A butcher keeps meat in a refrigerator. His object in doing

this is to protect it from gerus.
(a) A butcher keeps meat in a frigid to protect it from gerums

(b) Meat is kept in a frigid to protect it from germs.
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Rewrite the following sentences as in the examples above.
1) The teacher distributes prizes every seumester. His aim of

doing this is to encoourage students

2) Archeologistd study all the past history. Then reason for

doing this is to discover the ancient civilization.

3) The farmers use a systematic method of ploughing the fielis,

Their purpose in using it is to produce a good gquality of

CrOpPe

4) Many countries form strong economic and political link with

each other, Their purpose of doing this is to overcome their

difficulties together.

5) We have money in the bank. Our object of doing this is to

solve our problem,

Exercise B: The use of in order to + infinitive and so as to +

infinitive to express purpose.

Example

They should open a college here. The reason for doing this

is to improve the standard of education.

A college should be opened here in order to improve the

standard of education.,.
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A college should be opened here so as to improve the

standard of education,

Join the following pairs of sentences together, using the
passive form of the verb followed by (a) inorder (b) so as to,
as in the example above,

1) The government should hold elections next year. The reason

for holding them is to elect a president.

2) Demeke should save money. Doing this enables him to

continue his cducation.

3) People should take these medicines with care. The purpose
of doing so is to avoid danger.
4) The manager should keep all banks open this Sunday. The

object of doing this is the give service to the public,

5) The director should punish that rude boy for this minor
offence. The object of doing this to give a lesson to

‘Other students,

Exercise C: The use of so that =~ clause in the expression of

result and purpose.
Another way of stating the purpose of doing something

is to state the result or conseguence of doing it. %e can

do this by using the expression so_that to join statements to

~-gether,
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Examgle

(1) The librarian keeps the books on the shelves. This enables

him to locate them without preblem/
(a) The librarian keeps books on the shelves so that he

can locate them without problem.

(b) Books are kept en the shelves‘so that they can be leocated

without problem.

(2) The incorruptible judge studies case de=ply. The result

of doing this is that he avoids injustice.

(a) The incorruptible judce studies a case deeply so that
he avoids injustice.
(b) A case is studied deeply so_ that injustice is

avoided,

Jein the fmllowing statements together using so that as in
(1) and (2) above, using the activa:and passive forms »f the

verb. Note that the expressions underlined are omitted.

1) The direetor wants us te follew all these instructions.

The result of doing this is that he avoids misund~rstanding.

2) Sport anthorities should assign security mess in and out'

the stadium. This enables them to control clashes among

the fans.

3) You should carefully take notes in class. If you do this,

you challange difficult questions easily.
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4) The authorities imposed martial law At one end of the

city. The result of doing this is that they decreasc the

tension in the area.

5) The students memorize the formula. The result of memosrizing

it is that they recall it as soon as possible.




APPENDIX B

Unit Two
A, Sample of English Teaching Instructional Materials based

on an E 8 P (English for Specific purposes)

The wnit consists of the following

I, Reading and comprehension

1.1 Exercise A: contextual reference

1.2 Exercise Bt Rephrasing

1.3 Exercise Ct Relationships between statements
l.4 Exercise D: Defintions of operations

1.5 Exercise B: Generalizations

IT, Grammar
2.1. Exercise At The use of to + infinitive in the
expression of purpose.
2.2. IExercise B: The use of in order + infinitive and
so as to 4 infinitive in the expression of purpose.
2.3+ Ixercise C: The use of so that + clause in the

expression of 'result and purpose.
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Bench Wark

2 .
A fitter works in a fitting workshep-. The operations

that he performs include hacksawing, chisellimg and filing..

“3He~warks~an'awheavy, rigid, bench which has_a. vice bolted on

it."4He'has various hand toals to work with.

A
5These include files and chisels. ;The fittina werkshep-

usually centains. a marking-out table and-a drilling machine.-

7The~former-is used. far marking wut before the operatimns

: : 8 : s
mentioned akove are performed. The latter is used for machining

holes in the wark.

Q S .
"For certain types of work, the filter uses grinding
machines. ’ A surface grinder is used for praducing & smmath
- Al T
surface by rem?v1ng small amounts »f metal. Thie operation

§

: . 1
is called finishing ‘work, er praducing a finish. 21n order

" to sharpen tools such.as cold chis«ls and screw drivers an

off—hand grin-der may be used, 13Fnrvthis kind of werk, extreme

: . 14 .
accuracy 1is nat required. *Beth machines are aperated by

electricity.

1SA basic operation in the fitting workshop is the

cutting of metal bars to the approximate length and shape
. 16# . . . Y
required, or this nperation a hacksaw is used. A hack-
1
saw consists af a steel frame and a blade. 8The blade .can
be made tighter er lanser by turning a small wing nut at-ene

; 19, - : ; .
end of the frame. wWhen this nut is tightened, the tensien

in the blade is increased and when it is leosened, it is
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decreased. 20There are different tynpes of hacksaw blade

. . . 21
accordirg -to the number of teeth per inch. Fer general use,

.. One with 18 teeth per inch (t.p.i) is satisfactory; for cutting

] 9 . . -
thin sheet metal a fine blade of 30 t.p,i.'is'better,H'Z“Some o

hacksaw hlades are made from steel which has beerm made harder -’

throughomnt. 230thers,wcalled flexible-wlades,--are hardened-caly:

-along the teeth.

24Filina.is one of the mast important operations in bench

- work." 25Different files are mf different lenaths; they vary -
also aemmcrdina to type and grade of eut; or they can be classified
according to skape - ,. for example, round files, square files

and trianqular files. 26All files consist of a hody, a tang ond

a—handlabwhich—cﬁn,be*detached,e-; Tpey-are—made fron-high—carbon

e

steel; they are very brittle, .and therefore can . break easily.
aThe cutting action eof a file is like that of a was.'291t only
cuts when it is moving forwards. 3°The file sheuld e pressed’
dawn with both hands en the forward stroke. 310n the return

stroke, it should be dightly raised.

Adapted from "Englisk in
workshep nractice by

Alan Moauntferd
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Exercise A: Contextugl reference

(1) In sentence 11, this operation refers to:

(a) producing a smooth surface
(h) remaving small amounts of metal .

(c) a surface grinder - =

(2) In sentence 13, this kind of work refers to:

- {a) producing a..finish - Sl .
(p) sharpepning ®ools

(c) fimishing work

(3) In sentence 21, One refers to
(a) a blade
(b) a nuldber of teeth per inch

{c) a hacksaw hlade

44) In senﬁence 25, they refers to:
(a) files i -» N e

(r) a bady, a tang and a. handle

(e¢) a tang and a handle

(5) In sentence 31, it refers to
(a) the file
(b) the return stroke

(c) the farward strake. _ :

Exercise B Rephrasing
Rewrite the following, using words and constructions from

the text ta replace those underlined words.



Example

(1)

A fittoer works on a bench which has a vice attached toa

it with bolts.

(2) A fitter works on a bench which has a vice bolted on it.

These two sentences mean the same thing. The second

sentence contains an alternative form used in the text.

€1 A machine which is used for drilling can usually be found

(2)

(3)

(4)

(513

(6)

(7)

(8)

in the fittinao workshep.

A surface grinder is used for producing a finish on work.

An off hand grinder may be used for sharpening tesals as

the need to be very exact in cuttinag the metal is not

required.

When the wing nut on the hacksaw fram= is made tighter

there is an increase in the tension in the blade.

A very important eperation in bench work is hacksawinge.
el o m——— 7

IF'iles are made from high carbon steel and can break easily.

Files can be divided into different groups according te

length, shape, and type and grade of cut.

The file should be pressed down with both hands as it is

movina forward over ths metal but as it is moving backwards

it should be slightly raised.

i — L ———



Exercise C: Relationships between statements place the folleowing
words or phrases in the sentences indicated, Replace,
re-order and add to the words in the sentences where

necessary.

Example Such as (4 + 5)

(4) He has various hand tonls to work with.

(5) These include files and chisels.

ATA s 5:} He has various hand teols to work with, such as

files and chisels.

(a) for_ example (10) (e) but (21)
(b) however (12) (f) however (23)
(c) because (12+13) (g) we may compare ..to.. (28)

(d) may be chassified (20% (h) therefore (30)
(i) on the other hand (31)
Exercise D: Definitions of operations

Part 1. A number of common hand tecls have names which are alse

used in the - ing form to describe the operation they perfarm.

Example Name of tenl Name of eperation

file filing

(1) A file is a tnol which is used for removing metal in order

to produce a smooth surface.

(ii) Filing is an operation by which metal. is removed in erder

to produce a smoeth surfac=.
(i) is a definition of a tool... a file

(ii) is a definition of an operation... filing.
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Below are definitions of common hand tools. Write definitions

of the operations which these hand tools perform.

(a) A chisel is a tool which is used for chipping away excess

materials from a laraq> surface.

(b) A reamer is a toel which is used for enlarging and finishing

a hole size.

(c) A scriber is a tool which is used for markifidh out culting

dimensions.

(d) A rivet is a metal pin which is used for joining metal to

metal mechanically.

(e) A scraper is a tool which is used.for removing slight

irregularities on a flat surface.

Part 2

Instead of saying an operation by which we can say:

(i) an operation wﬁere by
or (ii) a process by which
(iii) a process where by
Express the definitions you have made in Part 1 abeve, in this

way.



Part 3

Complete this table:-

Instrument Pracess

Tool er or

Machine verh nperatinn
a) File ta file filing
b) -chiseli .
e) ) _ seraping
“d ‘to drill

e) hacksaw-

£) reamer

g)

h) .

!

i)

_ j) bender
k) lathe

1) Seldering iromn

l

te scribe

to tap

to turn

ta solder

o m) cold chisel -, to chip
Exercise E Generalization

Part 1 Leok at this diagram

C

!

A

- “:x:_,—wf
is ‘ufed Twr cutting
©o0o0o0eco0o00e0o.000Cc00000

are used far cutting

B

A Hacksaw

ceccoceeoce
°

Hacksaws

is an instrument which

D€ 200606006220 050600050Hn >o0e

are instruments which

D
cuts

®eso0oee

cut

B

Prom this diagram we can make (1) definition or

zations,

as follows:

S

"metal bars and
strips

(ii) eenerali-
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o

(1) Definitions: A + B+ C + K
~» hacksaw is an instrument which is used for cutting metal
Bars and stripse.

Hacksaws are instruments which are used for

cutting metal bars and strips.

(ii) Geperalizations: 4 « C + &
‘A hacksaw is used for cutting metal pars and strips.
dae¥saws are used for cutting metal bars ancd strips.
or A + D + L

A hacksaw cuts metel D»rg and strips.

Haeksawe cutmetal bkars and strips. ' ' —
1) Dwaw the &®wo diaagrans halow and comml-ta them, then write
definitions and generalizations from them.
&
S markitf‘°frj
arz 'used ferc...
A B - __E
. - e
A Scriber S0 ke B e aa e Cutting demen= "~w—___.
SO e 6T S DD DD O e sions

G O T O T are instrumente

which
D ~ -
mark out
=
o neciSed fOL ..
- s in I
A . 3 are..measuring TR
~ e — sma istances
A microme- 1s an instrument
G OO SO D S D S D i with precisien
:;oao@.doo. unnoooowhiCh V

E

®00 0000000000

S0 cpPOOONDOO6O OB

_measure




2) Draw diagrams and write definitions and generalizations for
the followinge.

(a) scroper (b) a chisel (c) a reamer (d4) a rivet
IT, Grammar

Exercise A, The use of to + infinitive in the expression of

PUrpose.
We can express the purpose for which somethig is done by

using to + infinitive.

When we state our purpose in doing sometbling, we are stating

our reason for doing it, or our object or aim in doing it.

Examples

(i) We use a hacksaw in the fitting workshop. Our purpose in

using it is to cut mehal bars and strips,
(a) We mase a hacksaw in fitting workshop to cut metal bars
and stripse.

(b) A hacksaw is used in the fitting workshop to_cut metal

bar annd stripse.

(ii) ¥e keep micrometers in boxes. Our object in doing this

is to protect them from rust and dust.
(a) Ve keep micrometers in bomes to protect them
from rust and dust.
(b) Micrometers are kept in boxes to protect them from

rust and duste



£
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S

Rewrite the follewing sentences as in the examples above.
(1) We set the teeth of the hacksaw at angles. Our purpose in

doing this is to make a cut which is wider than the blade.

(2) vie place the workpiece in the vice as low as possible. Our

reason for doing this is to avoid vihration and screeching.

(3) We tighten the wing nut at one end of the frame. The ebject
of doing this is to increase the tension in the blade.

(Note: The object of doing = our object in doing).

(4) “Je arneal steel. Our aim in doing this to make it as soft

as possible.

(5) We use the mathod of draw-filing. Out purpose in using it

is to produce a gocd finish on a narrow surface.

Exercise B, The use of in order te + infinitive and so as te +

infinitive to express purpose.

Example

We should adopt the correct stance at the vice. The reason

for doing this is to maintain cur balance while filing. (Note:

The reason for doing this = our reason for doing ‘this).

The correct stance should be 2dopted at the vice in order to

maintain our balance while filing. Or The correct stance should

be adopted at the vice so_as to maintain our balance while filing.



Join the following pairs of sentences together, using
the passive form of the verb followed by (a) inorder
(b) so as to, as in the example above.
1) We should wear gloves when filing, The reason for wearing

them is to protect our hands.

.2) You shmuld raise the file.-ow its return strske. . Boine
this erabhles ymau. to prevent the dulling of the cutting

teeth.-

3) You should rub chalk into the teeth of the file during
finishing work. The purpose of doing so 1is %o prevent.
bits of metal clegging the teeth. (Note: The purpmse af

‘doing = Our purpose in deing.)

4) You should insert the hacksaw blade with the teeth pointing
. away from the handle. The objeet »f doing this is to

cut materiad en the forward stroke.

5) Manufacturers machine the top of a marking out table flat.

The ebject of deing this is te provide a good working

surface.

Exercise C. The use-of so that + clause in the expression

of result and purpose.

anather way of stating the purpose of deing somethimg™

is to state the result or consequence of daing. it. Ye can

do this by using_the expression s¢ that to join statements ZéjwlluﬂL,
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Examples

(i) Ve keep micrometers in boxes. This enables us to protect

them from rust and duste.

(a) Ve keep micrometers in boxes sQO that we can protect them

from rust and dust.

(b) Micrometers ar: kept in boxes so that they can be

protected from rust and dust.

(ii) We place a work piece in the vice as low as pessible,

The result of doing this is that we avoid vibration &

screeching.
(a) We place a work piece in the vice as low as possible

sa that we avoid vibration and screeching.

(b) A work piece is placed as low as possible in the vice

so that vibration and screechina are avoided.

Join the following statements together using so that as
in (i) and (ii) above, using the active and passive forms of
the verb. Note that the expressions underlined are omitted.

(1) ve set the teeth of a hacksaw at angles. This enables us

to make a cut which is wider than ths blade.

(2) We hold the handle of a hammer at the end and not close to

the head. Doing this will enable us to exercise greater

control.

(3) A commnn fault when filing a flat surface is that we do not
hold the file 'hnrizontally. The result is.that we produce

a convex surface.




(4)

(5)

(6)

(7)

(8)

e
§

:\'{.3

You should raise the file in its return stroke. If you do

this, you prevent the dulling of the cutting teeth.

We must keep file teeth as sharp as possible, The result of

doing this is that they cut metal effectively.

We should adopte the correct stance at th: vice. This enables

the filing arm to move freely.

Ve anneal steel. The result of annealing it is_that we make

it as soft as_possible.

‘e tighten the wing nut at one end of the frame. The result

of doing this is th»t we increase the tension in the blade.




APPENDIX C

To: A1l Respondents
Fromnm: Haile Mehari

Subject: Questionnaire

Please find attached a questionnaire regarding the

attitudes toward the use of an E S P (English for Specific

purposes) in Technical Schools

The Questionnaire is designed for research purposes.

Hence, the researcher kindly requests you to give your frank .

responses. Your cooperation in responding to the questionnaire
will be a significant contribution towards the success of this
study and subsequently it may be used to improve thequality of

English language instruction in Technical Schools.

N.B. Please feecl free to give your answer in Amharic for those

questions which need written answers.

Your Cooperation will be greatly appreciated.

Thank You,.
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Questionnaire For Teachers

A Little About Yourself

Direction - 1. Please mark with a tick (/) throughout except

when the question requires written responses.

DO NOT WRITE YOUR NAME

1. Name of School
2. Age R

3. Sex Male L__—_‘i Female ; :

— e —

4. Section

o~ ————————— . o

Direction ~ 2. Reach each question,then put a tick ( ) in the box ofyour
choice orwrite a sentence or sentences in the blank space

that best represents your reaction tc the question.

N.BE. Before .answering:the following questions please refer to the two English
" teaching instructional units (unit one=General purpose English and unit = English
for specificpurposes) which have been provided to you. If possible try them

with your students in class.



f

L
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!

Please rank the following points in order of impertance..
Using the following scales write 1 if you tnink that the
reason is "extremely important'", 2 if it is "wery important",

3 if it is "important'.
1. Extremely important
2. Very important

3. Important

Use the number only once

5. For what purpose do your students requre to study English ?
For:
S5.1. understanding lectures and notes
5.2. discussinag work in class and out of class.

5.3. reading technical texts.

5.4. Writing answers to exam questions.

5.5. Reading fiction books.

[ninin

5.6. Learning foreign culture.

5.7. Rmading English newspapers and magazines

LI

5.8. Understanding films and TV
5.9. The simple reason that it is an international

language.

1L

5.10. Talking with friends.

5.11. Learning other subjects that are taught in
higher education.

'5+412. Listening to everyday radio & TV programmes.

5.13. Other purposes not mentioned above (please

[1 DL

specify)



6.
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In your Judgement how do you compare the two units in

general ? they are:

6.1. the same

6.2, nearly the same

6.3. slightly dif. erent

6.4, entirely different N

+—

How did you find unit one ( Ceneral purpose English) in
general ?
7/1. Very goed

7.2. Good

10

Te3e Ealr

]

S
3

7.4. poor

If your answer to question number 7 is very good or
good, what do you think your reason is ?

Tick o ) only rne.

8.1. it is simple and easy for the level of your

students.,

8.2. it is enjoyable

8.3. It is explanatnry

8.4. it is practical

(O

8.5. it is related to technical fields

If your answer to question number 7 is fair or poor,

what do you think your r—ason is ?
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Tick ( ) only one.

|

9.1. it is difficult .for the level of your students.

]

9.2. it is not enjoyable
9.3. it is not explanatorye.

9.4. it is unpractical

LIILL

9.5. it is not related te technical fields. ,

How did you find unit twe (English for specific purpeses)
in general ?
10.1. Very good
10.2. Good
10.3. Fair

10.4. Poor

oo

If your answer to question number 10 is very good er

good, what dq you think your reason is ?

Tick ( ) only one.

1?.1. it is easy and simple for the level of your
students

12.2. it is enjoyable

N

11.3, it is explanatory.

v

|

14.4. it is practical

4505 it'is related to technical fields

If your answer to question number 10 is fair
]

of poor, what do you think your reason is ?

Tick ( ) only one.

12.1. it is difficult for the level of your

00

students.




13.

14,

150

© 13.1. the more enjoyable unit was

55

12.2. it is not enjnyable

12.3. it is not explanatory.

12.4. it is unpractical
12.5. it is not related to technical

fields.

Hpnuinin

In general terms which unit (unit one = General purpose
English and untt two'= English for specific purpeses)

did you enjoy more ?

13.2. the less enjoyable unit was

Unit one (General purpose English) is useful in making

your students understand their area of speciali ation.
14.1. stronly agree

14.2. agree

14.3. disagree

14.4. strongly disagree

14.5. no epinion

HiENEN

Unit tow (English for specific purposes) is useful in

making your students understand their area of

specializations

J

15.1. strongly agree

1
.

15.2. agree
15.3. disagree
15.4. strongly disagree

15.5. no opinion

N



16.

17.

181

In general, did you find the content of unit one (General

purpose English) as:

16 1. simple and easy for the level of your student.

16+.2. related to technical fields.

16.3. unrelated to technical fields

16.4. difficult for the l2vel of yeur students.

16.5. no opinion.

AN

In general, did you find the content of unit two

(Engiish for specific purposes) as:

17.1. Simple and easy for the level of your students.k {

[

17.2. Relazed to technical fields.

17.3. unrelated to technical fields.

17.4. difficult for the level of your students.

17,5. no opinion

[

Concerning the passage of unit one (General purpose
English) did you find it interesting ?

Yes \ i No i—__g

If yes, what is your reason(s) ?

If No, what is your reasen(s) ?




19.

2_0.

Xt

Concerning the passage of unit two (English for specific

purposes) did you find it interesting ?

Yes [:::} No [:::}

If Yes, what is your reason (s) ?

If No, what is your reason(s) ?

Regarding the vocabulary of unit one (General purpose

English) did you find them difficult . Sor the level of

your students ? Yes l"—-_j NO‘:::T

If Yes, state your reason(s).

If No, state your reason(s).

2l

Regarding the vocabulary of unit two (Engiish for

specific purposes) did you find them difficult for tke

level of your students ?

Yes )__i No [_:f




22.

23.

-0
2

If yes, state your reasonis)

If No, state your reason (s)

Concerning the contextual reference lesson and exercise

of uhit one (General purpose English) did you find

them relevant to your students ?

Yes L_S No l_:

If Yes, Why ?

If No, Why 2

Concerning the contextual reference lesson and exercise

of unit two (English for specific purposes) did you find

them relevant to your students ?
e { T

Yes l sl No | {

If Yes, why ?
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99

If No, Why ?

Regarding the equivalent contextual value of the rephrasing

lesson and exercise of unit one (General purpose English)

did you find them helpful to your students ?
i s

Yes | . No i

R

If Yes, state your reason (s)

If No, state your reason(s)

Regarding the equivalent contextual value of the
rephrasing lesson and exercise of unit two (English
for specific purposes) did you find them helpful #o
your students ? _

Yes ?——_1 No [::r]

If Yes, state your reason(s).

If No, state your reason (s).
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26. Concerning grammar lessons and exercises, which one of
the two units helped your students more in improving

their spoken and written English ?

——

T
¢

2611. unit one (General purpose English) { H

26.2. unit two (English for specific purposes! }

. -

e - —————— C———— . o—— . —

27. I would prefer unit one (General purpose English) to
unit twe (English for specific purposes). Therefore
unit one should be used as a standard English text bosnk

for Technical schools.

;'_T
27.1. Strongly agree vy
—
27.2. agree % i
(]
27.3. disagree i !
i
27.4. strongly disagree |
¥ !

-
pra—.

27,5+ no opinion

|

28. I would prefer unit two (English for spécific purpeses)
to unit one (General purpose English). Therefore unit
two, should be used as a standard English text book for

Technical schocls.

!
|

C

28.1. strongly ‘agree

L]

28.2. agree

28.3. disagree

ar—

28.4. strongly disagree

L

28.5. no opinion



" "29, Iz -there any information

of this questionnaire 7’

Yesn l f

" If Yes, pl=ase Bpeeify-

Tt

\
maah -
S
g
e |
-
3
«
- B » r
; —
'!1"'
S

" -
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APPENDIX D

Fos A1l Respondents
From: Haile Mehari

Subject: Questionnaire

Please find attached a questionnaire regarding the

attitude toward the use of an E S P (English for Specific

purposes) in Technical Schools

The Questionnaire is designed for research purposes.

Hence, the researcher kindly requeats you to give your frank
responses. Your cooperation in responding to the questionnaire
will be a significant contribution towards the muccess of this
study and subsequently it may be used to improve the quality

cf English language instruction in Technical Schools.

N.B. Please feel free to give your answer in Amharic for those

questions which need written answers,

Your cooperation will be greatly appreciated.

Thank You



Questionnaire For 3Students

A Little About Yourself

Directioen-1 Please mark with a tick ( )
throughout except when the question requires

written responses.

DO NOT WRITE YOUR NAME

1. Name of OSchael

2. Age

3. Sex Male i _1 Female {::::)

4, Section

Direction.- 2 Read each question, then put a tick ( ) in

the box of your choice or write a sentence or
sentences in the blank space that best represents

your reaction to the question.

N.B, Before answering the following questions please refer to
the two English Teaching Instructions units (unit one=General
purpose English and Unit two = English for specific purpeses)

that your have been exposed to in class.



|og-

Please rank the following points in order of imporhce

Using the following scales write 1 if you think that the rea\n
is "Extremely Important," 2 if it is "Very Important,"

3 if it is "Important,!

1. Extremely important
2. Very Important

3. Important

Use the number only once

5. Fer what purpose do you require .to study English ?

For:

’

5.1. Understanding lectures and notes. : [:::

5.2. Discussing work in class and out-ofwclass,.] 1

e

5.3. Reading technical texts:
S.4. Writing answers to exam questions.
5.5« Reading fiction books.

5.6. Learning foreign cultures.

i

S.7. Reading English newspapers and magazines.
5.8. Understanding films and TV.

5.9. The simples reason that it is an interna-

tional language.

5.10. Talking with friends. i

5.11. Learning ether subjects that are taught in

higher education.

i



5.12. Listening to everyday radio and TV

f’-.-‘d—i
programmes i R
2.13. Other purposes not mentioned above
:‘-—-’-s-—-—-—a
(Please Specify) | !

6. In your judgement how do you compare the two units in

general ? they ace : L_;_l
6.1. The same b
6.2. Nearly the same i ;

i
6.3. Slightly different i !

6.4. Entirely different i

7. How did you find Unit One (General purpose English)

in general ?

7.1. Very good
7.2. Good
o3 aiie

7-4« pOOr

8. If your answer to question number 7 is very good or goeod

what do you think your reason is ? Tick ( ) only one.
8.1. It is simple and easye. L
Sehapa
8.2. It is enjoyable. L
8.3. It is explanatory. it
8.4. It is practical i

3

8.5. It is related to technical fields



10.

alale

12,

los

If your answer to question number 7 is fair er poor,
what do you think your reason.is 2 Tick ( )
only one.

9.1 It s difficults f——-ﬂ

9.2. It is not enjoyable

9.3. It is not explanatory.

0000

9.5. It is not related to technical fields.

How did you find Unit Two (English for specific purposes)

in general ?

10.1. Very good
10.2. Good
1053 EFair

10.4. P=sor

ns

If your answer to question number 10 is very good or
gnod what do you think your reason is ?

Tick ( ) only one

11.1. It is simple and easy.
11.2. It is enjoyable.
11.3. It is explanatory.

11.4. It is practical.

ooogo

11.5. It is related to technical fields.

If your answer to question number 10 is fair or
poor what do you think your regson is ?
Tick | ) only one

12.1. It is difficult. i i
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14.

15.

12.2. It is not enjoyable

12.3. It is not explanatory

LT

12.4. It is uhpractical
12.5. It is not related to technical

fields

i

In general terms which unit (Unit one - General purpose
English and Unit Two - English for Specific purposes)

did you enjoy more ?

13.1. the more enjoyable unit was ———

13.2. the less enjoyable unit was

Unit One (General purpose English) is useful in making

you understand your area of specialization.

14.1. Strongly agree g:;_j
14.2. agree E:::}
14.3. disagree E:::}
14.4. strongly disagree {:::E

14.5. no oepinion

Unit Twe (English for specific purposes) is useful in

making you understand your area cf specialization.

15.1. strongly agree i %
15.2. agree
15.3. disagree

15.4. strongly disagree

O

15.5. no opinion
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16. In general, did you find the content of unit ene (General

purpose English) Aas:

16.1. Simple and easy. :

Fl 4
16.2. Related to technical fields ﬁ
16.3. Unrelated to technical fields {::::}
16.4. Difficult { i
T 1
16.5. No opinion & i

17. In general, did you find the content of unit twn

(English for specific purposes) as:

17.1. Simple and easy i___g
17.2. Related to technical fields i:::}
17.3. Unrelated to technical fields i:::}
17.4. Difficult {:;:}
17.5. no opinion E:::]

18. Concerning the passage of unit one (General purpose

English) did you find it interesting ?

L e

Yes ) No a &

If Yes, what is your reason(s) ?

If No, what is ysu reassn (s) ?




foq

19. Concerning the passage of unit two (English for specific

purposes) did you find it interesting?

Yes{__i Noﬂ::j

If Yes, what is your reasan (s) ?

If No, what is your reason(s) ?

_20,"Regarding.the vocabulary of unit one - (General purpose-‘

English) did yea find- them difficult 2 ey

e

H e
'~XeS*L__} Ne i___j

If yes,:what -is your reason{s) ? e

"If -No, what is your ‘reason(s) ?

- .21, Regarding the wecabulary of unit two (English for specific

purpnses) did~y»u find them difficult ?
i : ]

 Yes i ; S .Ne; 5 t ) : =

4




22'

23%

o

If Yes, what is your reason(s) ?

If No, what is your reason(s) ?

Concerning the contextual reference lesson and exercise

of unit one (General purpose English) did you find them

relevant to your field of stydy ?

Yesz% % Nog::z

If Yes, Why

)

If No, Why

™)

Concerning the contextual reference lesson and exercise

of unit two (English for specific purposes) did you

find them relevant to ysur field of study ?

§

Yes | j N ﬁ 5

If yes, why ?

' If No, Why ?




24.

25.

26.

b

Regarding the equivalent contextual valne of the rephrasing

lesson and exercise of unit_ one (General purpose -English)
did you find them helpful ?

. .
Yes I ] o i

If Yes, state your reason(s).

If No, state your reason(s).

Regarding the equivalent contextual value of the rephras-

ing lesson and exercise of unit twe (English for specific

purposes) did you find them helpful ?

Yes D N~ | !

If Yes, state your reason(s).

If No, state your reason(s).

—— . — % st & e —

Concerning grammar lessons and exercises, which one of

the two units helped y8u more in improving your spoken
and written English ?
26.1. unit one (General purrose English) E l

26.2. unit two (Znglish for specific purposes) I ;

3} h Y ?
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27. I would prefer unit one (General purpose English) to Unit two
English for specific purposes). Therefore, unit one should
be used as a standard English text book for Technical Schools.

27.1. Strongly agree

i

27.2. Agree

|

27.3. Disagree

27.4. Strongly disagree

i)

27.5. no opinion

28. I would prefer unit two (English for specific purposes)
to unit one (General purpose English). Therefore unit two.
should be used as a standard English text book for

Technical schools.

]

28.1. Strongly agree

]

28.2. Agree

niipirtne!

28.3. Disagree

28.4. Strongly disagree

0]

28.5. No opinion
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