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The main purpose of this study »e.e to Lnve st Lgat e the

qrrreht attitudes of s t.uden t s an d teachers in technical

schools t owar ds the use of ~n :SSP (English for specific

purposes) teaching mat er La L, 159 stUGents ailu 72 teachers

from t hr ee gove r-nmerrtt.echn i.c al schools in Addis Ababa, were

the uubjects of the study.

To .ichi.eve the [dr.i intended, the rosoar-cher

implemented two sauplcs of t o.ich.i.ng mcterie.ls, GPE (General

pur~osc En~liGh) Jnd ESP (English for specific purposes).

All subjects w er-c expo se c to both teaching :n.C:-.terir.,ls.

In the CDse of the students, the researcher t~ught them

both te~chin~ ~~tcri&ls for five days 82ch.

Subsequently, to obtain dat2 for th~ study, observation

(activities observed during the five deys of teaching period)

&nc:,two qu estf.onurn.r-c s of the S3';'10 ne-'turewere cpplied.

The subjects' res~onses were tallie~. coded and percentages

~ere conputad for e~ch it~m. To comp2rc students' and

toachers' res~onsc8, 5 p~irad questions or stctcmcnts having

tvo contrr.at.Lag fac.tures were selected and crOSG tr.buLr.t ed;

I:::' adcu.tLon , intor-school ccupz.rd sons with rCGe-rd to the

Jistri~ution of ESP toachin3 ~ teriel responses Were mcde.

TlL) an.aly ses of the results show th,..t , all in 2.11,

studGntb' ~.nd tc~c~Grs' Lttitudos to~ards th3 use of ESP



On tho b; sis of the finding!::, r-ocommendrt Lono

concerning tho cur-r-orrt i:.ttitudos of t cchru.c e I school at u dc nt e

and t er.c h er s t.owr-r-ds the dsiro for ESP Lcc r n.ing -n d t cac.h Lng

nro stcted, end also the need for further intensivo rosoprch

r-ogar dr ng tho other ESP vr.r Lrb Los is suggc st od.
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C HAP T E R I

1.1. Introduction

1.1.1 Statement of the problem

Since the Second ~/orld ~ar, different ~ethods have been

used in an attempt to facilitate the formal programmes for

Teaching English as a Foreign Language (TSFL). Despite the

number of researches that have been done in this field so far,

methodologists have not yet aGreed on the most effective TEFL

methodology. As a result, a number of methods are in use in one

form or another. However, starting from 1960, English Language

Teaching (ELT) started to move towards the notion of professionalism

and specialization. This is ESP (English for specific purposes)

which began to evolve in response to an awareness that certain

types of learners have speciRlized needs that are not being

sufficiently and efficiently met by th~ General English Cou~se.

Therefore, the purpose of this study is to investigate

the attitudes of students (third year) and teachers in

Technical Schools towards the use of ESP teaching material.

It is generally claimed that students joining Technical

Schools lack the required language skills to read and understand

materials in their respective fields and various technical matters

relevant to the discipline. This deficiency is attributed to

the inappropriate content of the general English Course.
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Although studies in second language learnin3 indicate

that attitude, motivation and interest of the learner are

import~nt factors in d~termining achievement, the researcher

purposely includes the English and Shop (subject area)

teachers. Broadly sreaking, teachers should playa role in

syllabus design. They assess and give comment on the

syllabus as a whole. In relation to this point, Mackay (1978)
remarks that teachers in collaboration with the planners have

to investigate the uses to which the language will be put.

Therefore, the object aimed at in the present study is

to make an investigation in technical schools to see whether

a change towards an ESP orientation would be acceptable to

students and teachers prior to an attempt to implement a change.

Concerning the problem, the following Null and Alternate

Hypothesis are made.

H (Null Hypothesis) = The attitudes of studentso

and teachers in technical schools will be

negative towards the use of ESP teaching

material and be favourable to GPE teaching

material.

H1 (Alternate Hy~othesis) = The attitudes of students and

teachers in technical schools will be positive towards

the use of ES? teaching material and be unfavourable

to GPE teaching material.



... , .

1.1.2 IqwoJ;:ic.nceof the study

In Ethiopia, English plays a crucial role as a medium of

instruction in junior and senior secondary schools, colleGes

and universities. Therefore, there is a need for learning

the English language because text books and other materials

that deal with science and technology are written in English.

However, to utilize such textbooks and other materials,

learners' attitudes have a determinant role in the learning of

a foreign language.

A clear knowledge of attitudes of students and teachers

towards the use of ESP teaching material is essential for those

engaged:inthe Technical and Vocational Department in the Ministry

of Education. One important contribution of this study,

therefore, is to make textbook writers and curriculum designers

aware of what the current attitudes of students and teachers are

towards the use of an ESP teaching materials. In fact, the

knowledge of students' and teachers' current attitudes towards

ESP could influence those people concerned in the Hinistry of

Education to produce suitqble and meaningful ESP teaching

material.

The Scope of the Study

The study is restricted to a random sample study of

regular third year students and English and shop (subject area)

teachers of three governnent Technical Schools enrolled in

1988-89. Reasons for this restriction are as follows:
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1.1.3.1. From his experiences and observations at Asmara

Technical School, the researcher is of the opinion that

third year students in technical schools have a serious

problem in understanding their respective fields in

English. Their teachers also complain about their

weaknesses in English.

1.1.3.2. Students and their respective teachers in

Addis Ababa are selected because us:ng them as subjects for

the study is very economical and saves time as they are

easily accessible to the researcher.

Attitude "i-.nattitude is a mental and neural

state of readiness organized

through experience exerting a

directive or dynamic influence

upon individual's response to all

objects and situations with which

it is related." (Gardner 1982:132)

ESP "English for specific purposes is

a course where the syllabus and

materials are determined in all

essentials by the prior analysis

of the communication needs of the

••/5
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learner, rather than by non

learner centred criteria such

as the teac~er's or institution's

pre determined preference for

general English or for treating

English as a part of a general

education". (r.1unby1978:2)

EAP "English for Academic purposes

where the participant (learner)

needs English for educational

purposes to pursue part or all

of his studies." (jl.1unby1978:2)

EOP "English for Occupational purposes

where the participant (learner)

needs English to perform part

or all of his occupational

st.uddes s " (Munby 1978:2)

EST "English for science and Technology

is a term originally coined by

Larry Selinker to mean the written

discourse of scientific and

technical English, and covers

that area of written english

0./6
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that extends fnom the peer

writing of sci~ntists and

technically oriented professionals

to the writing aimed at skilled

technicians." (Trimble L.1985:5)

GPE "General purpose English is

educetional operation ~f English

which seeks to provide learners

with a general capacity to

enable them to cope with undefined

eventualities in the future."

(Widdowson 1983:5)
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C HAP T E R II

2.1. Review of Related Literature

In this chapter, ~orks on ESP which are directly or

indirectly relevant to the study will be reviewed.

The term ESP has been a topic of discussion fourm more

than two decades. It is so important that many countries

have formulated ESP syllabus and have tried various maans to

facilitate the teaching of a foreign language for those who

are supposed to do some specific jobs. Therefore, in order to

understand ESP, it is important to know its definition, its

concept and its development as well.

2.1.1. Definitions of ESP

Regarding the definition of ESP, there is a general agreement

which has been reached so far. The reason for this is, ESP

represents a number of sub branches which refer to different

professional indentities. This being the case, Strevens (1978)
defines ESP as usually given to the specific needs and purposes of

the learner. To elaborate his point, Strevens goes on to say

that ESP is generally used in circumstances in which the command

of English being imparted relates to the specific jobs or purposes.

According to this writer's account, since needs and purposes have

been gi von priority, ESP seems to be a separate movement'.



'I'he foragoiE,,':de f' in ition, howcve r , has not precluded

others from giving their own version.

From the peint of view of Robinson (1980) and Me -

Donough (1984), another definition of ESP wh i ch is still current

is that by hunby (1978). At the beginning of his book

Communicative Syllabus Design (CSD), on the analysis of

learner needs, Mubby suggests that ESP courses are those

syllabus and materials wh i.c h are cietermined by the prior

analysis of the communication needs of the Lear-n er , He

presents a highly detailed set of pI'ccedures for discovering

tarzet situation needs.
j,

In line with the preceding definitions, Hutchinson and

~Iaters (1987) present a r21ntively similar view. ~ccording to

these writers' thinking, ESP is an approach not a product. To

clarify their statement, they go on to stress that ESP should

not be considered as any particular language ~roduct but as an

approach to language teaching which is directed by the specific

and apparent reasons for learning.

Generally a gre~t attention to the needs of the learner

is certainly a key element in any definition of ESP. This is

obvious because learners in ESP do not learn language just

for the sake of it, but as many ESP practitioners claim, the

learners look beyond the content or the text book to actual job
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or study situation. However, this does not mean that leArner

centredness is unique to ESP because it is not a new approach

as such but as Brumfit (1970) indicates, it is a new emphasis

on teaching.

2.1.2. Hajor ESP Categories

As it was stated earlier, ESP represents a number of sub

branches. Each br~nch demands a different language skill and a

different range of communication ability. However, some writers

such as Munby (1978), Kennedy and Bolitho (1984), Louis Trimble

(1985), Hutchinson and Waters (1984) tend to suggest the practical

limitations of ESP categories. From their point of view, the two

major categories of ESP are EAP (English for Ac:t.demicpurposes)

and EOP (English for occupational nurposes) and the main branch

of both is EST (English for science and Technology). For example

an engineer applies EAP to deal with a theoretical oriented texts

which contain difficult mathematics and ~n engineer technician uses

EOP to deal with hiG materials which are of little interest or use to

the engineer. In this case each simply represents written EST discourse

with some different characteristics.

2.1.3 ESP Versus ELT

Although ESP learners are taught to fulfil a specif·ic job,

ESP by its nature is not different from ELT (English Language

Teaching). As many ESP practitioners point out, it shares the

fundamental qualities of skills with all other branches of foreign

language learning.

A significant point which reveals the similarity of E3P

and ELT is the idea for warded by ~'/illiamset al. (1984).
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In th~ir treatment of such concept, they consider ESP and

ELT as having the same functional characteristics in terms

of the service they providej the linguistic and communicative

~ompetence they apply. These authors also explain the

degree of similarity between ESP and ELT with regard to the

role they play in science and technology.

Elaborating at .length on the important points mentioned

above, kennedy and Bolitho remark that:

It is important not to regard ESP as
an area of development separate from
the rest of English Language Teaching
(ELT). It is part of the recent move
within ELT sphere towards a more
communicative basis for teaching and
learning. Approaches appropriate to ESP
may well be ap~licable to a conmunicative
teaching in the other ELT content. (1984~7)

This indicat2s that making a distin~tion between ESP

and ELT is not helpful in understanding the controversial

ideas of ESP.

Equally important is also the ideas of hutchinson and

waters who give general views regarding the distinction of

ESP and ELT by emphasizing the awareness of the need. To

clarify their statement, they write:

What distinguishes ESP from General
Snglish is not the existence of a need
as such, but rather the awareness
of the need. If learners, teachers
and sponsors know why the learners

••/11
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need English, th~t awareness will
have an influence on what will be
acceptable as re~sonable content in
the language course and, on the
positive side, what potential can
be exploitedo (1987:53)

In short, almost all seem to say that the concept of

ESP should be categorized under the wide sphere of ELT.

However, Robinson (1980) attempts to underline the concept

of ESP in relation to its purpOS2o She considers ESP

as the purpose for which the learner is studying specific

items hot the languageo 31ue (1981) also provides another

interesting point regarding purposeo He describes the

purpose of ESP in relation to the teaching proqramme which

is based on some kind of fairly riqerous analysis of both

the purpose for which the language is being used and the

language itself.

Suoh a theoretical concept of ESP is relation to its

purpose has been also discussed by Widdowson (1983)0 His

~ut look towards the concept of ESP and its purpose is

different from Robinson and Bluea For him ESP is not

really more specific in its purpose than one designed for

GPE teachingo But the dif_erence according to him lies in

the way 'purpose' is defined and the manner of its

implementationo For him, 'purpose' is descriptive term

in ESP and theoretical term in GPE. He understands ESP

0./12
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mainly as instructional means for practice that is used

for training operation because as he believes, ESP is

essentially a training operation which seeks to provide

learners with restricted competence to enable them to

cope wi t h certain clearly defined task. GPE on the other r.
hand, is mainly an educational operation which seeks to

provide learners with a General capacity to enable

-:hernto cope with undE#ined end in the future.

2.1e4. Development of ESP

From 1960, the teaching and learning of English as a

Foreign and Second Language has expanded in a specific

direction relatively much faster than the traditional and

general English courses. Specific English courses for

specific situations, occupations and professions started

to develop. One of the conceivable reusons was, developing

countries began to demand specific English courses in order

to improve their benefits from science, technology and other

modern disciplines.

According to Holden (1977) for instance, ESP started

to develop due to the development of sociolinguistic theory

and practice which in turn enabled teachers to be more

specific about the relationship between linguistic form

and communicative function. This statement seems to be
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valid because the reaction to day in linr,uistic and language

according to Brumfit is 'I a reaction towards a view of language

communication, a view in ~.hich ~GRning and the uses to which

language is put playa central part." (1981:6)

Regarding the rise of ESP, Nackay (1978) and Robinson

(1980) provide another interesting points. Both look at the

development of ESP from the point of view the service it gives

to other subjects. Both call it utilitarian although Robinson

uses the term utilitarian to identify the distinction between

language as a subject and langu~ge as a service.

The concept mentioned above has been also shared by

\Jilliams et al. (1984). They understand the rise of ESP as

a concept that has been developed in response to an awareness

that certain types of learners have specialized needs that are

not being sufficiently and effictively met by EFL (English as

a Foreign Language) courses.

Basically, from its beginning, according to Hutchinson and

Waters (1987) report, ESP has passed through different phases

of developments. The first was, the concept of s~ecial language

(register analysis) which took place mainly in the 1960s and

1970s. This was associated in particular with the work of

Peter Strevens (Halliday, Mclntosh and Strevens (1964), Jack

Ewer (Ewer and Latorre (1969) and John Swales (1971). The
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aim of the analysis was to identify the grammatical and lexical

features of the special language. Teaching materials then

took these linguistic features as their syllabus. A good example

of such syllabus is that of A Oourse in Basic Scientifi~English

by Ewer and Latorre (1969). The main aim behind such register

analysis was to make the ESP course more relevant to learner

needs.

Another reason which has contributed to the development

of ESP is rhetorical or discourse analysis. The leading

proponents in this movement are ~iddowson from Britain, the

so called WaShington School of Louis Trimble, John Lackstrom

and Mary Tod Trimble. Their basic aim was to minimize the

difficulties which the students face in their performance of

communicative acts. They introduced how to combine sentence

in discourse to produce meaning.

Still another valuable point that has played a great

role in the contribution to the development of ESP was target

situation analysis which was originally coined by chambers

(1980). This process is usually known as needs analysis in

which the programme of ESP is based on close analysis of the

learners' needs. The aims of the needs analysis as Munby (1978)

indicates are thus to determine the types of situations in

which learners will be using English, the tasks and activities they carry
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out or take part in En~lish and their existing language

skills or abilities w i.t h respect to those tasks. Although

they differ in their vie~s, the proponents of needs analysis

are Chancerel (1977), Munby (1978), Richterich (1980), Cha~bers

(1980), Holec (1980a), Widdowson (1983), Williams et al. (1984) and

Hutchinson and Waters (1987).

Some of the writers mentioned in the preceding paragraph

are much involved in establishing logical relations between needs

analysis and pedagogical objectives. One of them is Widdowson.

His position is not a mere com,romise between needs analysis

and its definition. He sees the importance of learner needs in

relation to pedagogical objectives. The renson he gives is:

in practice in ESP, however, learning
needs as defined by pedagogic objectives
have generally been demoted in favour
of learning needs as defined by eventual
aims. (1983: 21)

Four various reasons also some writers do not accept

the needs analysis alone in the concept or definition of ESP.

They understand needs analysis as defective because it ignores

the 'want' of the learner. From their point of view, needs as

interpreted by the sponsor may conflict with the 'wants' as felt

by the learners. As Richterich comments:
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••••a need do~s not exist independent
of a person. It is people who build
their image of their needs on the
basis of data rel~ting to themselves
and th2 environment. (1984:29)

In short, needs analysis is the main controversial

issue in ESP because it ignores the 'interests', 'needs,'

'wants' of the learners on one hand and use them as a means

for identifying the needs for the target situation on the

other.

With regard to th2 activities of needs analysis, it

is worth mentioning the role of ESP teachero In addition

to the normal responsibility "f a classroom, the ESP teacher

will have to deal with the needs analysis, syllabus design,

material writing or adaptation or evaluation. Since he

faces a group of learners dealing with the specific content

as many ESP practitioners recommend, he requires a positive

attitude towards ESP contento To achieve what is expected

from him, he needs the help of the subject area teachers~

In relation to this point, Smyth et alo (1978) recommend

that in order to fulfil. his objectives, the ESP teacher

should carry out his duty within~ the same teaMo Therefore,

if the attitude of the ESP teacher is positive towards the

ESP content and moreover if a team teaching or other more

limited forms of cooperation exist, then ESP students will

get more chance to gain a great dealo

••/17
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2.2 Works on attitudinal study in general

In relation to the studying of a foreign language,

attitude inflaences learnin~ out comes. However, the problem

with it is that it is not directly observable but can only

be inferred from behaviour or statement of the people concerned.

Cnncerming the role of attitudes in foreign language

policies, Ferguson (1971) r0ports that the effectiveness of

foreign language policies in education is determined more by

the attitudes of the people towards language. In his reports,

he states, lIIn Ethiopia, as elsewhere, many programmes fail

because they do not take into account the attitudes of the

people for whom they are intended." (1971:5)

With regard to the effect of informal approaches towards

students and teachers about language course, Mackay (1978)

suggests an important point. In order to set a genuine

language course, the people concerned have to be approached

formally. Otherwise, as Mackay states, the result will be

vague and erroneous. So before introducing any course,

instructors' and learners' positive attitudes towards the

p~aatigality and effectiveness of the course is indispensable.

In relation to this, equally important point worth mentioning

is the idea suggested by Wilga M. Rivers (1981). Before

attempting to introduce any foreign language course as VJilga

recommends, the attitudes of the learners towards that
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language, their desire for learning that language at that

particular time and the advantage they want to qet from

that language have to be known in advance. To get the

information of all these concepts as she indicates is to

apply one straight forward approach which is to ask the

students themselves.

hn important feature of attitudes towards language

course is also ackmowledged by Dubin and Olshtain (1986).

According to these writers' thinking~ positive attitudes

towards the acquisition process will reflect high personal

motivation for learning the alnguag~, a feeling of self

fulfillment and success and an oV2rall enthusiasm about the

language course. In short, for successful language learning

and teaching, positive attitude of th~ people concerned

is vital befause negative attitutde what ever its root may

be cr~ates psychological distance between the learner and

the subject matter.

2.3. Attitudes towards the use of ESP is general

As indicated earlier, much has been written about ESP

and its applications in foreign language teaching as well

as its controversial concepts. But no research has been

made to evaluate the attitudes of students and teachers

in Technical schools towards the use of ESP teaching material •

•./19
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This was confirmed by Hopin (1985) in his review of the

Episodes in ESP by JOLU Sw~les (1985). However, there are

some references which reflect attitudes of learners and

teachers towards .sSP and its learning process in general.

Generally as Robinson (1980) indic~tes, one of the serious

problems of ESP programme is the acute shortage of trained ESP

practitioners. However, those who participate directly in

its programme are recommended to show positive attitudes

towards its content. But during the introduction of ESP

programmes, there were some negative attitudinal inferences

observed by some ESP practitioners. For instance, Swales (1975)
remarks about the negative attitudes of Third World English

teachers towards science. He found out that many of them are

bored by the subject science and unsympathetic to its special

linguistic features. Swales goes on to say th~t when the teachers

are asked to teach EST, they feel insecure and tend to ignore

many relevant and useful language items.

Mo unt Ford and Mackay (1978) also discuss the attitude of

students and teachers towards the introduction of the Nucleus Series

at the university of Tabriz (now Azerbade~an) in Iran. The Nucleus

series was based on ESP and developed in Iran for the use with the

Iranian students.
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But students' attitude to~ards it was negative. As a result as

Mauntford and Mackay indicate the students' attitude towards

learning was harmful for all disciplines. Teachers' attitude on

the other hand was also against the Nucleus series learning process.

Thus, they could not adjust to the new situation because they were

still committed to GPE teaching material.

With regard to the above mentioned point, one important

aspect worth mentioning is the idea forwarded by Kennedy and

Bolitho (19841. These writers attempt to explain students' attitude
i

towards ESP in relation to their previous learning of English •.

To elaborate their statement, Kennedy and Bolitho go on to say

that if student's previous learning of English has not been

successful, there mRy be a negative feeling towards continuing

something which in the past has connotations of failure.

2.4. Specific dorks o~ ~SP Found in Ethiopia

In Ethiopia, some attempts have been made to produce ESP

teaching material. For instance in 1959, English teaching

material titled Technical English was compiled by R. Walson

who was a lecturer in English at the Building College of Addis

Ababa. The aim of the text was to serve as English te~ching

material in the Ethio-Swedish Institute of Builming Technology

at that time.
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Simil~rly, in 1977, t:rs. Rachel ~. Osbiston and C.Cle~rly

and N. hortimer uho were m8mbers of the English unit at Addis

~bRba University compiled a work book titled FIRE (Freshman

Intensive ReilloteEnglish. According to the authors, th~

work book was supposed to be an intensive introduction to

English for first year university students of the various

sciences and Art Sections. This was, however, a short lived

innovation that never materialized o~tside of the experimental

stage.



CHAPTER III

3.1. METHODOLOGY i~D PROCEDURE

3e 1.1. Sampling

The sample of th8 study is a simple random sampling. It

comprises third year students and their respective teachers

(English and Shop) in three government technical schools in

Addis j,baba~

3.1.2. Sampling selection of schools

In Ethiopia, there are twelve government and mission technio3l

schools. However, in selecting the number of schools, practical

and economic factors were considered. Therefore, only three

government technical schools wero selected. Table 1 gives '-:a

description of schools.

TABLE 1

Nl,MES OP TECHi'GG.L SCHOOLS BY MANJ\GING

j\GENCY, TYP£, LOCATION :'.NONUl\'IBEROF

__________ ~ __----__~--~STUDEN.~T~S--------~---------------------------
I I II Nf.ME INanaging TYPE !Loca.tion ~
I If,gency I I

No.of Stu.
1st Y. 2nd

1988-89
3rd y,Total

I
I
I
I
I

I
I
I

!l"ddiSAba b :Ministry ! Technical ! i.,»: I
,Technical jof Edu c , I day Co.Ed. I Zone 2 I
I ! I I I
IArba Minch:Mission ! Techaical I Gomgoffa I
I I Day I I

IAsmara ;NOE Technical : Eritrea I
!Technical I Day Coed. I
I I I
IAwasa 1~10E " Sidamo I

I I
I I I
:"Dabena :" " Illibaburl
I I !
,"Dessie ,., Aced s Tech , I
I I Vc c s Da y t.T_"_ !

180

150

44

I,
1180
I
I 45
I
I

I
I

i 146i
I
I 18
I
I
I 28
I
I

18

30

I
I
I
I
I,
I,
I
I
i
I
I
I
I
!

I219 I 579
I

26 I 115

I
117 I 413

18 I
I

/

54

51'
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f --t-I I , ----,-- I , I/niredawa1 ITechnical I , I I IMOE Harar ! 116 I 115 I 130 I 361 II I !Day Coedu. i , I , I II I ITech. Day I , i , I ;
~omboscoiMission Tigrai j 43 i 47 38 218 I

!
, I ,

I I I I I I I , I

IEntoto rOE IAcad.Techo I Addis i , I I II I I I 2881I I IVoc.Day I Ababa I 100 I 96 I 92 j
I ICoeducao I Zone 4 I I , II , I r I , , I, I , I I I I I I

IMendida ~lission : Te c hs De y I Shewa I 25 I 20 , 20 I 65 ,
I I I I I ,

I ! I I I I I , I!Nazereth ~JIOE i Tech. Day I 100 I 91
,

122 I 313 II r: Ed - Shewa , I I , I
/Wingate :'

i ~OoL uc , I I I I ,
" ! Constru- I I I I IAddis.'\Ao I II ! I ction Day Zone , 176 ! 173 i 188 , 537I ; ! Coed. I , I I I I~ '--'--- --. --1- I I! I I -

I 'Total 11092 I 1066 t 978 '3128===================~=================== ==============b======~====

• N.Bo Those with asterisk do not have third year students because

they are new.

of the technical schools indicated in Table 1, A~lis Ababa

Technical scnoc L, Ln t.o t.o l\cademic';:;c',nicaland

Vocational School, and \.Tir,gate construc tdon school were selected

for this study because of t eir proximity -;:0 the writer and

because of their experience regarding technical fields.



- 24 -

3.1.3. students' selection.._-_._. ~"--~..;;: .---- •

AS c2n be discerned from Table I, thoro ~rc 499 third

year stud~nt in the throe technical s~ ools~ Out of

those 162 (31%) were selected in the following mannor.

First, the l1c..mesof r>..llthird yec..rstudents were written

according to tho rolc numbers given to thorn by thoir

respective schools. Lr.tor , using the technique of sy st ome tic
rdsa~pling every 3 number Was randomly selected from each

aoct Lcn (shop) in oz.c.h scico L, si nc.o there: is no inequality

E'.S rege.lids pLac omc nt of students assignnent of t.oschor-s or

supply of teaching li1c~tori~'_ls.In relation to this,

Vf:xwick r.nd Lininger 0975: 69-70) rcpor-t th,:.'.ta r cosonab.Lc

saDple size depending on the purposo of the study Can

reprosc,lt the whole populc..tion if tho population is homogenous.

If the population is, however, hetorogenous tho sanpling

shou l d t ck o every group into ac coun t in ardor to have <1n

unb.i.rsc d so..r,lplc.'I'h.cr-cf'or-o , 162 students were

selected as the subjects of the study. This would then give
2n o.pproxim,-'_tcpo.rccntago of 34% to iiddis Abc..Q2_'I'cc hnd.cal,

School, 26% to Entoto c nd 40% to V/ingate.

This SeJ"flo size Wo.s considered 2.doquf'.tefor the study
intended. 'I'ahl,o 2 gives the toto..lnuubo r of third students

in the throe tochnical schools and solected students for s
study.
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_ FC.R .2'h.E'LUDY _

I kNROLLT1EN'r n; 1988-(\2.. 1.s::~L}:~cr21:;D FeR TE~~STU;;Y I
: SCHOOL 11-~~-;;--I-GIl1L·;~T.<~L -'IBOYS i GIl"(LS L-;Z;~+- ! -~--~r---·--·~t_---·--·-+--'-"r-"-'---' -_---I..

:AD..))1.5AB[~BA I 204 I' 15 I 219 I 43 I 12 I 55 !
I '.r~~caF1CAL I . I ! ! i t

J........_- ._J I I -- -L-----t-.- ~---. I 1
I I I ! j ! I I
IENTOTO I 86 ! 6 ! 92 I 38 ! 4 I 42 I
1 I I I I I ! Ii---~-~---t--·----i--~-i----i--1---1--- --I
",vingctc I 1¥:71 '17 I 188 I 51 ! 14 I 65 !
I I I ! I I I - I
.f--~-.--..-._I.------~j-----+ !----+- -I -,--1
I I I I I , , I1L1_ I 461 -:-~-l 49: _.}_~~.~ ~ __ l ~2_J

Sol..:ction... _._-
Thoro r.r c 78 En81isil ['.~').d s.hop t cr-c h..r s , -.s er-n bo soo n

f r-ou T2b1 ..:; 3, .::.11 tc;.:'.cllcr.s wcro cc Loc t od for the study.

TABLE . .2
rmr·iB·:R OF ENGL1S:{ .~:.D SImp
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3.1.5 Pre~aration of T8aching Materials

Teaching materials on simi13r exercise, format and

descriptive f r=imo wo r-k were prepared in both GPE and ESP.

The only di.f f ercnce via s l:<~F elements.

3.1.5.1 GPE teachinPj materials

In preparin~ this material, the objectives of ENE

(English for New Ethiopia), English text books, used in high

schools were considered. To avoid an ESP bias, GPE t each ing

materials was set parallel to an ~SP. The assumptions made

and the framework of th3 exercises are stated in Appendix A.

The passage waG taken from the Geouhysical Observatory

Journal vo1.2/3 1961,but all the exercises were prepared by

the researcher. In selecting this teaching material, the

researcher has taken some ideas forwarded in Second Language

Learning and Teaching -oy ',:ilkins(1978), LearninPj Purpose

~cndLnnguR"ie Use by ',iiddo,':son(1983), ENE (~nglish for NeVI Ethiopia)

FU-;:lil'sBook 12 by ':.riggle\'}orthH. and Fekadu ~iaasho (1980).

3.1.5.2 ESP teaching material

In preparing this material, the students' proposed course

of study was considered. Thus, the to~ic selected was related

to the courses the technical school students take and each

activity involved communication which referred to technical

information.



Tho assumptions made and the framework of the exercises

dr~ stated in ~~pendix B. In selecting this material, the

ideas suggosted by Mountford (1975), 0iddowson and Allen (1973),
Hutchinson Ctnc. >~ters (1984) were consi dcreg ,_ Rog ardi.ng the passage

and exercises, they werA directly taken from English in Focus:

in~lish in work shop practice by Alan Hountford (1975). '.;:'h8

diagrams of the Hand Tools t'letalby F.S. Cris:Jin (1970) and the

diagrams of the Hand Tools of wood shop were adapted f r-orn Oxford

EnSlish Dictionary by Par68well (1977).

3.1.6 !2i.stl'ib·~)tionof the teaching material

3e~ore the distribution of the teachiug materials, in

order to obtain full co-operation, the researcher contacted the

directors of the schools under study. Later, all the subjects

(students and teachers) were exposed to both teaching ~ateriQls.

In relation to this, each teacher was approached by the wiiter

and a brief explanation about the content and objectives of the

teaching materials W23 given. In the case of the stud~nts, the

writer taught them both teaching materials by preparing additional

exercises for five days each. The students in each school were

exposed first to GPE teaching material and tken ~SP. 8ith regard to

this sequential order, there was no any substantial reason.

3.1.7 Methods of data collection

'n order to collect adequate data for the study, observation

(activities cb0ervod during the five days of teachiag period) ffild
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qU8ctionn~irG ~orc r~~lieC. T~o qu~stio~n~ires were prcp~red

all t: ciuilo.r be.sis. One quo at Lonnr-Lr-o for students :-:cd

the othor for t02ch~rs. As fer o.t: the [sonor.:'.l forn of tho

quostio~n2irG w~s conccjnod, it w~s opc~ ~nd clocud typuo

(sc~ Appendixes C end D). Tho rerSan W2G to ~ot Doro

in.for'.L,tiol1 that would be holpful in tho nnc,ly,sis ~,-nd

discussions ill. chr..:}or IV.

Be f or-o dGC'.lL~G with tho {·ctu<:,.l quc.st t.onri-Lr-o C:L pr-e Ld.rri.nary

study W~'.Gc ondu ct c d to 25 third yer:..r stuc_~Cllts ,,;--.c1 10 toc,-chors

f r-on Entoto ACo.Clc;:lic T0cJ1nic:'.1 ['.ll(~ Vo c r.t Lour-L School to correct

~'.lly vnguo ter~.ls or sonto:'.ccs. StUc':Cl1ts ['S wall 2S t or-c h c r-o

wcr o cnc our-r go d to 2.ck qu oct Lcnn ,~.ncl cnnnorrt on Lt cras , Howcvo r ,

thoro W 0 no soriouG prablo~ except 2 f~w tcr~c which soenod

to CC1.USCd.i f f'LcuLt.y to CO~.l0 studc!ts. Tori';s which cnu sc d

aouc pr-ob l oua LncLu do ':eSP', 'GPI;' 'rephre.siilG,' 'oquivD.lont

c ont ext uaj, vz.Luo I ,. Th(;GC were r-c c or c.od eti.1(~.:::.11 ~'..ttoupt

WetS r.l~,dG to c.Lar Lf'y t.h c.: Ln the .::'.ctu~'.l quc ot.Lcnnnf.r-o , In. the

c~so of t02chGrs no probloDs w~s r2iscd.

Tho quostionn2iro consists of two variables tho attitude

3.1.8.1. Attitude v;.'..ri['.blo~

lls po Lut o d out i::: Ch2.)tor II, :~~ir tc i tu de plays;:; 0r82.t

r oj o L: dGtcr.~inillG tile c f to ctLvono s s of lo.::rnL1S ::,i1d t.e acha.rig
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2.. fo r c i gn l;;.l1Gu::'gc. TIlGr:.:forc:, tv find cu t t h« f;::~c(;v2..lidity

of ESP tUE'.chi:lt: ! c?"t-.::ri;:l in c or.par-Leon to GPE, 2.. quc ct Louna.i.r-o

recponeoe Wae sot.

In order to c.r-o sc COliP2XO tho] ~t '~itu de v:'xia.blos '.'.'it h

t ho t8achLl~ Ll2..tcriel 'IC'xic.bloc 2)lel drriVi e.onc Lued one r ror.

Bo f o r-e ciictributing till: quc et.Lo.nna'i r c c , the writer

contacted the directors and l2tor went to tho schools and

br Lc f'c d O~1 t no 2.L~c of the: quoDcion.:1.2ires. But in the CaS8 of

t ho st.u do.rt s ; eV0ry qUG;::;tiO~1or st< t.cucn t W;:lS r,~ad 2nd £liscussed.

FiThally~ out of the 240 copies ~istrii~tcd, 231 copies

(129 GD.le, 3G fanalcs studorrt c i'.I·d 72 t.oach..rs ) wer e c ot.l oc t e d ,

Thus, llurL1G the tiL10 of distributLl{; the quo et Lormaf.r-e s , 3

s tu .Iont s Nore absent ,. 6 t ccc hcr e did not return the que at Lormad.ee s ,

These were L~ tee.chors pnd 2 et.u dent c f r or; Addie Lb.-:J).-::. Tochnical

School. ~,-nd the r ou..::ini!l,.:~ 2 teachers and I student wore rr on Entoto

I•.c.adcm.i.c 'I'e chn.Lcn L and Voce tLo nal, School.

3.1,IO. The :·lethod of Dota Al1alysJiLs

The procodurcc that hs.vc been uae d throughout the ana Ly s.Ls

Q,nd i,lb, r:.!rut,~.tion of tho f Lnd..n:;s ar o as follows: all dat a
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were tallio G. ~nd t.h on for GncI: at ti t udc var Lab.Lc 2:~cl aV'ercGc

precent of tho rlc.:;ree of choice was GGtL.ate-1 01.':0. the r csu.l t

da acu sco « f r or, the point of vie-;; of the r-cspcnde nt s ,

Since the carapLo coz.pr-Lsc s s t.ut.e nt s and te2.chers, 66

tc.Lle s worc pr epar e d. '1'he 6 I which s wY1Llc.riz.cthe fincli ngs

arc i:lCl. Ud0Ci. in t no disCUSGior. and the r(;l:ailling 5 t ab.Lc s

S1.l:;u:1a.:"'iz.othe conpar-Ls Lon,s of stu~.Ci1ts 1 an d t.e ac.hc r s ' responses

ill terms of pcrcenta;:;cs.



1~.1. Results and Discussion

As stated earlier, 159 students and 72 teachers from

the three government technical schools were selected for the

study. As can be seen in Appendices C and D, there were 28
questions for the students and another 28 similar questions for

the teachers. Percp.ntages of the respondents' reactions to every

question were calculated and tabulated (See Appendices E and F).

However, as a matter of convenience, the questions or statements

are grouped according to the relationship they bear with each

other. Thus,questions that deal with:

I. Students' ~nd teachers' attitude towards the purpose

of studying ~nglish consists of one item (item 5);
2. Students' and t~achers' attitude towards the similarity,

difference, and form of the tvo teaching materials (GPE and

ESP) in gener':l.lcomnrise five items (items 6, 7, 8, 10 and

11);

3. Students' and teachers' attitude towards how enjoyable

and useful the two instructional materials are consist of three

items (items 13, 14 and 15);

4. Students' and teachers' attitude towards the contents

and passages of the two teaching materials consist of four items

(it8ms 16, 17, 18 and 19).
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5. stude~ts' ~nd tu~chcrsl 2ttituJo tow2r~s the voc~bulQry

Datcri~ls conpriso thr~~ itOLS (itu~B 20, 21 2ud 26);

6. studonts' :,nd tOE ch cr-s I at ti tudo towercls t.ho ccnt cxt ue.I

roferencu ~nd rGphr2si~G lessons 2nd e~crcisos contain four

Lt crie (itci:ls 22,23,2Lf end 25); 2.nd fino.lly, thero is one

group t:l.,t hr.s to d82.l with at u dcn t a ' r-rid tOL~c.:l,:.rs' ccttitudo

to\;'T~,-rdsthe Lnvo LV01JCiyt in docLd.l.ng the English t ext, in

technic2.l schools conGistin~ of itoss 27 o.n{ 28 •

Lt cm 5 2.sL:.odet.u dcnt a c,lld tor ch cr s why t.echnf.c al. sc hooL

at.uuo n t a study 1';n.::;:Li8h. !.liJost 40% of the students c:llG 59%

of the t();-C~l()rs r-c.c cancndo d the rC[1.dLl[; of t ec hui.c c.L toxt;

21i·% of t h.. f'o rmor cn(~ 15% of t.h e li..,.ttcr ct;:-.tccl t:L~t t.hcy no e d

EnGlish fur un dor s t andl :'lG loctures .-nd no t c s , r-nd 14% end 26~G

r c Sl)octi voLy so.id th~-t bCC;:',U80En,:;Jish is 2:ll Ln t cr-natd. cn+L

lls rcgarc:s croup 2, tho itc:.:s «er: ;]Co.21"G to discover

the inprossiono of the r0s~ondo~tG ['8 to how thoy found tho

two L1E:;tructi0n,.~1 ;'.1['tcrir:',l.s ill t or-r.s of siLilc.ri ty, elif foronco,

2.::C. f oru in :50ncri',l. Thus, in i tOD 6, 60% of the students

r.nd 40% of t h., fOl".;cr ;~ud 27% of

t.hc Lztt.o r r-cpor t od th2.t th cy were only sliGhtly different.

In othLr choices, no inconsi3tcnci~3 of responses woro

observed u;on~ the stuccnt r ospondcnt.s , but 16% of the:



- 33 -

teachers described the instructional materials to be nearly

the same while only 3~~claimed that they we r-e entirely different.

In items 7 and 10, both students and teachers were

asked to react to GPE ~nd ESP teac~ing materials in general.

Thus, in item 7, illorethan half of the students (68%) Rnd

similar proportion (66%) of the teachers categorized the GPB

teachinB material as 'Very good' and 'good'., In item 10 on

the other hand, a large majority (85%) of the students and

88% of the teachers r~ted the ESP teaching material as

'very good' and 'goou'.

In items 8 and II, respondents who reacted to the

t each i.ng materi.:..La (GFE and ESP) by t i cki.ng 'very good'

and 'goJd'ware asked to re-evaluate their responses to item 7
and 10. Thus, in it en 8, 11% of the students and 13~b of the

teachers stated that they preferred the GPE teaching material

because of its easiness. Another group, 15% of the students,

and 3% of the teachers said that they liked the material GPE

because it is enjoyable. Still another group- 11% of the studehts

and 35% of the teachers claimed that they chose the materials

(GPE) for its being explanatory. Moreover, 13% of both groups

categorized the GPE ~s practical and the remaining 36% of the

students and 1% of the teachers who favoured the GPE claimed that

it is related to technical fields.

In Item II, 8o;~and 76% of the students and teachers

respectively reported positive responses to ESP because they

aosociated it wit~ technical fields. ThE remaining responses



did not seem to benr any strong value in relation to the

information sought.

In item 13, the respondents were requested to indicate

which of the two teaching materials was more enjoyable. A large

majority (7O/~)of the students and related proportion of (71%)
of the teachers considered ESP teaching Ul3.terialas more

enjoyable.

In items 14 and 15, respondents were asked to determine

which of the two teaching materials was useful for technical

school students. Amon3 the student respondents, 58% reearded

GPE as more useful, while 57% of the teachers did the same

because they a:re familiar with it. However, over 40% of the

students and teachers did not accept the use of GPE for technical

school students.

But r-eapon derrb s who reported that both the GPE and

ESP teaching materials were useful changed their decision in

items 16 and 17 when they were inquired whether the GPE or ESP

teaching material was related to technical fields. 'rhus, 63%
of the students and 56% of the teachers categorized GPE as

unrelated to technical fields. with regard to the ESP, 64%
of the students and 76% of the teachers classified it as

having relationship with technical matters.

In items l~ and 19 of the questionnaire, the subjects

were made to give their impressions as to which of the reading

passages (GPE or ESP) was more int eresting. In response to

these questions, 57% of the students and 83% of the teachers
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'I'h c rC£'.'30'1,;iv(u by t h c r.1<?,jority Vlo..S tl'.at GP~ rO;:>.dinr:;naterial

provides t.hcu with historical Llforl.1".tion. 88% of the students

e,n(~ 8CJ}~ of the t cac hor s who f avour-e d ESP roacli':C nc..terial

supportad their cL0ice by Stc..tillC that tho passage illustr2tes

t cc hr.Lc.al. c cnc cp t e with .si~::p18 al~C'~r.or e c:~ttracti;/c v!ords or

phr aac s •.

In ite£s 20, 2I 2nd 26, the subjects wore r0quir0d to

r oac t to the. easd.nc ac or dif ficul ty of the; voc abu l ar'y i tOI:lS

&nc: t hc r eLcvzac o of the. GrauL-ar Lo ccons tlnc~ oxe r cLsc s in both

toac.hLl['; r.latcri.::,ls. Thus, L~4% of th., s tudc nt s ,;.nd 71 -% of the

toachers felt that the vo cnbu l ar-y Lt er..s in GPE teac hLng lJo..teri[;',l

ar8 Goru difficult. Th~ respondents basad their docision on

the fact that the VOCe bu l ar-y it OI:1Sin G?E arc t echru.c al. Ceog-

raphicc:.l t erraa, 77% of t}h.: students a~lC~ 83% of tho toc:-..cheI's

who r cpor t c d t.hat tho vo cabu Lar-y i t cns 0 f ESP D.re Casy based

thair r oaso 11 all tho fact thc:-..t the ESP voc abu.Lar-y Lt.e us help

students to pr ac t.l ce En;-Olish laE.3U::;·.e;eusing fcu~'iliar technical

t er-rrs ,

In r eLat Lon to thc gr anuar- lessons 8.21(1 oxor-c ase s

cdrltained in GEE cn~ ESP teaching Datorials~ the subjocts

woro n~de to rate the lessons and oxercises into~~s of their

contribution to the fluency I!)f the .s pok.en ;:_~l(lwritten skill

of the students , Hore 70% of tho students and 69~ of the

t eac he r-e st<.:~t8(~that ESP BrarJdar point is more offective for

tho purpose stated.



In item 22 nnd 23; the respondents were required to evaluate

the contextual reference lessons and exercises in both te~ching

materials in terms of their effectiveness. In response to these

questions, 39% of tho students and 32% of the teachers opted for

the contextual reference lesson and exercises of GPE. The reason

given for the decision was that the exercises are easier to deal

with. The contextual reference lessons and exercises of ESP on

the other hand were favoured by 66% of the students and 79% of

the teachers. The reason given by the two groups was that the

exercises are relevant to students of technical schools.

With regard to the rephrasing lessons and exercises in GPE

and ESP teaching materials (items 24 and 25), 69% of the students

and teachers respectively thought that the GPE exercises are more

helpful. ~he reasons for the decision was said to be that these

exercises provide more variety of practices. On the other hand,

89% of the students and 83% of the teachers felt that the

exercises in ESP teachine material are more helpful. The reason

reported for this choice was that the exercises are more helpful

in enabling students to write logical reports in technical fields.

In the last two items (items 27 and 28) of the questionnaire,

respondents were required to report their preference as to which

of the two teaching materials (GPE/ESP) should be used as a standard text
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for technical schools. The proportion of students who favoured

the GPE teachinl3 material was 29% of the teachers expressed a

similar opinion as the students. On the other hand, a largo

proportion ([',6~~of the students and 81% of the t eache rs)

preferred ESP teaching material as a standard English text for

technical schools.

4.2 Comparison of Students' and Teachers' Attitude

Broadly sp8aking, the need for ESP teaching material

was felt by the subjects. The perc8ntage obtained in each

item of the questionnaire can provide a clear picture about the

limitation of GPE teaching material in technical schools. This

can be explained by the fact that almost 4~~ of the students

reported that thsy study English for the purpose of readinG

technical texts. This indicates the 3tudents' concern about the

type of language they need. This finding corresponds to the

view of Close (1965) that students concern with the English

language is to understand modern scientific writing and they

must above all be able to read and understand textbooks and

articles on their subjects. On the other hand, more than half

of the teacher respondents agreed to the choice for reading

technical texts. The reason they gave priority to their choice

could be justified partially by the idea suggested by Mackay (1978).
Mackay recommends the participation of teachers in the designing

process of an effective language course. That is, teachers as a whole
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ahou l.d i!.nrcsticato :.llcl conue nt on the uses to wh.ich th0

lo.llGua:~e 'Jill be put in the ccur se ,

ReGardil:.., this point 0110 Ca..:1.::trGuc;that sub j ec t are a

teachers could not identify, investisate or c0I.1;.18nton the

lantiuaiEc apec Lt Le d for tho Lear-ner s , As a z.at tor- of fect,

this is c. scpc,rationist view which is wro;:'G becau ae

particularly Ln Ethiopia, starting f'r-or; Grade scver., English

is a toel which is basic to all subjects. Therefore, both

Eht;lish add subject area teachers have to cc-oper-a t e and

set c. t8a;-,; tec~cl1E1Gin one VIeS or the otter, because they

have co~~o~ aiGs. Both are interested in enabling their

students t ; unde r at and the texts. or cont.ext s used. This in

turn leads to the possibility of pr-o ducLng a su.l.t r.b.Lo language D

learning Ge'.teric:.l f r-or: th.e subject area. In relation to this

point Roy Wizzell (1983) reports that if Enelish is to be

e f f oc.tLv eLy tc.ncht as an aSl,)ect of other sub j cc ta , then

['.rc;uably it sould not be nerely correlated with other subjects

but fully Lltc:grc:.ted. ~s a result ~ll teachers in Enelish

will bec orae e f f ec t.Lv e tOachers of English t.hr cu gh the teaching

of subjects other than EnSlish.

To have a clear picture c;.bout the cttitudinal need for

ESP teaching natcrial, ten siLilar questions or st~teDents

f r or. ec.ch que at Lcnna.i r-e were used for cross checking conpar-Lscns

betweon the responses of students and teachers in relation to

the two taa<thins rat cr i.at s (GPE/ESP). Butocfc.re dODling

vii th the cO;;;j?drisons it Was fel t r eLevan t to d.iacu es the

inportance cf the compar-Lso ns and why the questions or

statcnents were chosen.
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Afttn~ tallyi.(lb 2.ncl suru.nr a za.n.: th. rcspol1s''::s, the

f r equcncy and pcrcentc'.~c8 for e vc.-ry i t cn Wf-ro coupu t c d, How-

ever, the results could not clearly show tho cC2purison of

the at ti tude Yari3.blos a2,uil1st the t eac ha.nj; r1ateri8l variables.

It Was therefore, ne ce as.ir-y to show the conpar i.eon of these

variables usinc a cross tabulation.

The questions or at at ouerrt s chosen \V'ere grouped in

pairs an d thc ce 5 paf.r e d questions had two ae t e of contrasting

features built in theu so that they fitted into the two

teaching LatGrL;.:.ls (GPE/ESP). 3 of the 5 paired questions

(11+-15), (16-17) and (22-1-23) dealt with the factuCJ.l il;.forna~ion

apP3rently presented in the tDO teachins Daterials. The other

2 e f the 5 paired question (7-10) and 27-28) referred to the

goneral concept of the two teaching Daturi~ls.

To facilitate the process of the co.spar-Lr.ons , the

questions and r8spon.ses aru presented iE the followinc nanner.

(For details about the c.roe s t;:.bulation, See Appendices G and H)

Question No 7. Row did you find aPE t each.i.ngnct er-La.L in

gen.eral 1

Question No 10. How did you find l~SP teachil1G lJ2.terial in

general ?
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.. <;0. ~ c . , , .
Students' Responses 'I'o ac he r-a f Rosponses

I

Q.N.Q7 (GPE) Q.No.IO(ESP) Q.No.7(GPE) Q.No.1O(ESP)
-

.. % % % %

V.Good 25 82 29 49

Good 59 16 42 £51

Fair 22 2 29 -
Poor 3 - - -

Le stated in table L:-, question ;'1U;- ber 10 ¥t,ss highly

favoured by aL:ost every students. The at u de.rt s soon ae erae d

to realize the type of Langua ge they ne od to experience. On

the other hand, this indicates their c.apab.i.Lf. ty of a asc ssing

tho Lan gur.ge whi.ch is L:porta~t to then. Possibily this

r-esu.l t coincides with the ideas pr opo se d by He Donald end

Sa5cr (1974). 1~cc0rding to t.hcu , Lc r-r nur s 2.rc skilli'ul in -" . c.

identifyinc; the laneuage ty.pe that appeals to them, To

c.l ar-Lry their at at.cmorrt , t hoy go on. to s&:y that lee,rners play

a great role in the identification of their needs. If th8y are

in the pr-oce as of training, their rao tLvat.Lo n (whi c 'i is a na j cr'

factor in Language Lear rri.ng success) is at r ong , t.hey know what

they nOE:;d the language fer. ::1elated to this fact, cne can

argue that students who are weak in their English performance

could not identify or assess the type of language they need~

In ot.nor words, they arc poor assessors. However, this has

been opp oeod by Jordan (1977) a) • To justify his st at.ement ,

he states that tho f;cct that students who are rather poor in
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tht:ir Lan gungo per-f or-xanc e s do not nec8s3ari1y LupLy that

thay are poor assessors of the typo of language practice they

are uost in need of at any stage.

Fran table L:_, there is another aspect to -::)(;

discussed. Al thought ESP is not r a t ed "poo r ", both questions

got higher r at Lnr, in general. This shows that there is no

difference betwean GPE and ESP. This Can. be explained by the

fact that ESP doesn not depend fer its i~plenentation on

SOLiB new ne t.hodoLogy or other aspects but on all the; ne tho ds of

ELf (English L<J.nguage facchinG).

The already noted f ac t of pr i.or-Lty for ESP t eac h.ing i.:stcrial

in co.apar-Lson, to GPE is a l.so c..pparent in ta bl.c 5. T;~c need for

students to USE; £SP w€;lS hiGhly f81t by the, tc:achers. This shows

teac~ers' responsibility for the decision of selecting the

language type for students. This finding is supported by the

suggestion made by MC Donough (1984). Inorder to have an

effective course as MC Donough suggests, teachers have to take

part in the formulation of the content because they are able

to make reasonable tomments on the language needs of the

learners.

Comparing the responses to question number 7 and 10 of

both students and teachers, what were reported by students

were also largely confirmed by teacher responses. This indicates

the awareness of the needs of learners by both learners and

teachers. This result corresponds to'the vi.evs of Hutchinson
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and ':aters (1987). From their point of view, if the people

c0ncernert such as the learners, teachers and sponsors know why

the learners need English, that awareness will playa great

role in identifying the prop~r content of the tarqet situation.

Question No.14. GPE teaching material is use-:ul in making

you /your students/ understand your /their/

area of specialization.

Question No. 15. ESP teaching mnterial is useful in making you

/your students/ understand your /their/ area

of specialization.

T!,BLE 6 and 7

.• Students' and Teachers r.\esponses

~tudents' Res »cnses Teachers' f<.esponses

Q.No.14(GPE) Q.No.15(ESP) Q.No.14(GPE Q.No.15(ESP

I % % __---.J?- ). %-----.---~-
!

I!Strongly agree 11 77 5 52
I II IIlAgree I 49 l' I 35 41

! I I
i I I!Disagree I 23

,
46 5I 4 I I

I I I II
!StronglY DJ..sagret

~o opinion I

I I~ ------

9 9

8 2 2

One Ciln infer from table 6 that the need for ESP teaching

material is by far relevant to the respondents. Students almost

0./43



unanimously opted for ESP because the content provided ~? them

is familiar. It is based on their proposed course of study.

This can be explained by the fact that although the content of

ESP teaching material is not new for them, to understand other

areas of knowledge, it is possible for them to use it for

further reference. This foregoing comment is in line with the

view of Hutchinson and Waters (1984). According to these wirters'

thin~ing, technical by its nature refers to other area of

knowledge and this already familiar content helps students to

contextualize, exemplify or illustrate a new idea, because the

association of id2as according to them makes new information

easier to retain, since the human memory operates by the

association of one idea with another.

It can be also observed from table 7 that teachers were

highly aware of the importance of ESP. Their awareness may

indicate that they are capable of identifying the needs of the

learners. Generally speaking, langu~ge teachers should participate

in the formaulation of language course. However, they have to

be willing to accommodate the contents of other subjects.

That is, they have to look beyond their restricted area and

focus on some of the immediate needs of subject area teachers.

Because subject area teachers too are capable contributing some

language aspects with regard to their students fields in one

way or another. In relation to this point, Hutchinson and

Waters (1987) stress that in contrast to their general nglish
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colleagues, the subject area teachers do have the power to

influence syllabus materials to accommodate their own

capacities and specializations.

Both students and teachers have recommended SSP teaching

material. The reason may be due to its greater attention to

the facts of language practice that serve the target situation,

to students motivation and needs. It may increase motivation,

willingness participation of the students by having an

immediate positive effect on th2ir work in the content. That

is, it does not simply provide technical terms only, but

also attempts to associate the ter~s with real facts or objects.

Possibly, thi~ inferenc,= corresponds to the ideas forwarded by

Hulen (1981). As Hulen suggests using technical te.cms alone

is useless unless the terms are associated with real facts and

this is what distinquishes language for special purposes from

the one meant for general English coursee

Question No. 16. In general did you find GeE teaching material

as: (see table 8 and 9 column 1).

Question No.17. In general did you fin~ CSP teaching material as:
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TA.BLE 8 and 9

Students' and Teachers' Kes:)onses
I --------- ----_.
I Btudents' Res I Teachers'I onses
I

IO.NO.17
! II IO.No.17 O.No.16 O.No.17

I (GPE) (ESP) I (GPE) (ESP)
I -+-:-~ ,
I % % % I

I I
I 1
I I I
I Simple or easy(for the I I
Ilevel of your students) 18 9 29 13 !

II I i
~Relat2d I ito technical I 188

i
Ifield 19 12 84 i, I , I
IUnrelRted I ! I

to technical I ,
"field I 59 i 1 49 3 I

I
I

Idifficult
! I

(for the I II level of your student) i i 2 8I I I
I I I IINo

, I Iopinion i 4 I - 2 ,
I ! i I

What is inferred from table 8 is that since ESP teaching

material is related to technical field, it was highly favoured

by the student respondents'. This shows students' recognition

of language relation to the subject mattero This in turn mi0,ht

be helpful for students to increase their instrumental motivation

so that they could use the lan~uage for their specific purposes.

The foregoing comment may be supported from the linguistic

point of view proposed by Gardner (1975). According to him,

a student is said to be instrumentally motivated if the purposes

of language study reflect the more utilitarian value of

linguistic achievemento In other words, ks Roe (1977) indicates,

English is seen as a means to achieving some pr~ctical or professional
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As table 9 makes it clear, almost all the teachers

categorized ESP teaching materi~l as related to the technical

field while a lower pcrc(;:nt:lgeassociated GPE to the technical

field. This indicates teachers' awareness of necessary language

restriction in their subject area. This may be explained by

the fact that most respondents seemed to ignore the GPE teaching

material simply due to its lack of some of the common technical

terms found in their subject area.

Question No. 22. Concerning the contextual reference lesson

and exercises of GPE teaching material, did you

find them relevant to your (Your students) field

of study?

Question No. 23 Concerning the contextual reference lesson and

exercises of ESP teaohing material, did yo~

find them relevant to your (your students)

field of study?

TABLE 10 and 11

u en s an eachers ~esponses

Students' Responses Teachers' Responses
Q.No.22(GPE) Q. No. 23 (ESP) Q.No.22(GPE) ·~.N0 .23(ESP

% % % %
Yes 34 89 39 84
No 66 11 61 16

St d t' d T t R

A~ indicated in table l~, question number 23 was highly

opted for by tho large majority. In the broadest sense, the knowledge
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of application of ESP contextu~l referenc~ exercise m~y be

accepted on the ground that t~e ~xercises help students

to recognize the simpler operation of practising differ0nt

referential value either by goint back or going forward in the

p~ssageo This in turn leads them to develop their communicative

skills. In relation to this point, Widdowson and ~llen (1978)

suggest that ESP/EST contextual reference exercise. draw students'

attention directly to f~atures of anaphora (Pronouns, demonstrlatives,

and lexical substitutions used at th~ bq~nning of succe~ding verses

or cli"uses).

~it~ regard to the teachers, it is observed from table 11

that almost all teachers agreed to the need for students to learn

~SP contextual reference lesson an~ exerciseo The justification

giver, by the resporid nts wC:'st hat; SS? contextual reference help

students to understanrl th~ cJntext of the passage without difficult yo

This seems to be valid because as Wifdowson and ~llen (1978)

sU0qest, ESU contextu~l reference help students to understand the

commun lcetLve value t':xpressedin the passage through the choices

all of wh Loh are grammatically possible.

the development of l~ guage discourse.

Qu~tion~~-Z. I would prefer GPE teachinq material to ESP.

This in turn leads to

Therefore, GP= should be used as a standard

English text book for technical :;chools.

QUf~Stion No 0 28. I would prefer ESP teachinn material to GP2.

Therefore, ESP should be used as a stQndard

Enqlish text book for technical schools.
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Tj,3LE 12 and 13

,students I and "'eeche r s I nr::s:·onses------ ....•..~;-.-------.".. •.--~.,.-.•...---~.---.,. ----.-...---- ..-----.-

______ .. -I..~tu£e.n~~...::.9..Q.~e~-.-,--t.---:T:.::e;;.::a;;.:c::.;h~e.!:.r~s~-.~:ers..:.:p:.::o:.:n.!.!s;:.;e:;:;.:;:s---

_.____ CoNOo:7(GPEI Qol'oo:~(CSPI QoNO~27(GPE)

Strongly r
agree I

i

I
I 46
I

Strongly disag~ 9
• I

No opin,i0f I
I

11

10

%

7 57836

J\gree 27 3133 15

Disagree

2

502

6 5

---.-----.------~----.l---------I---------------
As indicat~d in table 12, CSP teaching material was highly

recommencted by almost everyone. Here the stude~t respondents

expcessed their opinions as to what extent thair needs are in relat-

ion to this point, aD important aspect worth mentjonina is, in

ESP syllabus design as }~tchjnson and ~~ters (1987) indicate,

learners are used as a means for identifying th~ needs for the

tnrget situation. In other words, theic 'wants' are ignored.

Thjs shows the controve~sial idea of the ~arget situation which

is based on needs analysis. From the point of vi~w of the

learner therefore. it seems to be more appropriate to look for

a text that is more int~resting, that n)so includes lcarn~r's

needs as well as the condition .'Ifthe larning situation in

order t~ generate the motivatior. nee~e~ to leern Snglish •
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Concerning the teachers, what is deduced from table 13 is

that the already noted f~ct of recommending ESP teaching material

is also apparent. The need for ESP was highly preferred by the

teachers. In order to make it clear, the following question

should be answered. Why did the subject area teachers give a

high rate to question number 281 What is required from teachers

and ESP teacher as a whole is a positive attitude towards ESP

subject matter. This being the case, the responses of the

teachers indic~ted manifest the views of their needs.

I

To return to the main point, the resea~her believes that

the teachers recommended ESP teaching material possibly due to

two conceivable reasons. The first is, by being interested in

the subject area which they specialized in, second, to show

their capability of realizing the value of the needs for students

to possess an appropri~te language skills for their trade.

Regarding question number 28, the responses of both

students and teachers are almost consistent. This consistency

may be explained by the fact that when once need is ~ery clear

according to Kennedy and Bolitho (1984), it can be used as a

guide line for designing the content of a course that includes

particular interest and specific need of the learners. As a

result te~ching can be seen effective in that learners begin
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to demonc t rate comuun i cat ivc ability in the required area.

~hen need is clear on the other hand, it is he3lthy for all

th8 9arty concerned such as learners, teachers, sponsors and

institutions.

4.3. Discussion of the observation results

Generally speaking, the attitudinal statistical comput2tions

strongly show that an attitude consistent with the desire for

ESP teaching ma't er-LaL is dorm narrt , On the other hand, the GPE

teaching material ~as found to be less important. The question

that should be an awo red is why was :CSI- teaching materi<>l hi!!l:.ly

f?voured? In order to answer t~is questi0n ~ l-~Af ?Ccount

is given on the observations made during the short t each Lng

period. ~lthough the teaching time ~as Ghort, it ~as observed

that the students tried to exn"'e":'; themselves when ~l,.c I;'SP

teaching mator~al was used. fhus, they showed some apparent

change in interest, motivation, participation and to some

extent confidence in learning and usinr the language. On the

other hand, theae tenaencies of activities were observed to be

likely lower in GP~ period as cOClpared to the former. This is

not because they were all weak but ?robably the GPE teaching

material did not motivnte them to r~alize what they were doing.

Thus, it did not seem to sustain their interest, need and

involvement. May be they could not see any rel~tion between

the language they learn in ~nglish period and the language

th~1 8ee in. their r~speetive shops.
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The othcr ir.-'::t-'restingobserva tLon in t1le finding could

be stated in the form of a question. dhy dirl the students

categorize th~ GP~ teachinq material as less important ?

Unlike ESP, it was likely less helpful in making them see

the value of their effort in their r~s~ective fields.

Therefore, it seemed unfavourable to create an appropriate

environment for conveyinq technical inform~tion.

hS a matter of fact, every effort was made to mak~ the

st.udent s pert i.ci pct.eduring the teaching period of the GPE

teaching material. But their activties as a who~2 were likely

to be lower than that obs~rved when ESP teachinq material

wa s used.

Ilmvever, this does not mean that ESP t.each i.nq material

is unique or specific to the students' specific fields.

The reasrn is that the learners are aware of the type of

Lariqu 92 they need. PossLbLy this observation coincides with

the suggestion made by Leo O'Keefe (1983). ;,ccording to this

writer's account, specificity does not necessitate uniqueness

because language skills and functions are usually common to a

large group of occupations. But Hhatev,'!rthe purpose or

occupation, language for specific needs is important.

4.4. Distribution of SSP teaching material responses by school

In order to determine how far an ~SP tedching material was

favour@d, general inter-school COMparisons of the responses were

.0/52
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also made. Table 11 giv2s a description of the fr2quency

and percentages of each school.

'N.8LE 14---~-
DISTIUBUTION OF ESP TEACHING

MA1'EHI"L R.E.';PW;ES IN TERMS OP FREQUENCY ,:..ND

.- ,.....- .....--.:~---""!!,-;:.. ....-~---------- .
:Jtudents Teachers-_._------ ---'....~, ~----- . .-- --

I
School _.l'r~. % Total Fr % Total------_.-
Addis I,baba
Technical 45 85 53 22 82 27

Entoto 27 66 41 15 63 24

iVingate 46 I 71 65 16 76 I 21
I , ! .:-

It could be gathered from t~ble 14 that the need for

studerts to learn an ES2 teaching material was highly favoured

by Addis Ababa Technical School followed by Wing8te construction

school and Entoto Academic Technical and Vocational School.

This was infe~ed from the responses given by the subjects

in each school. The reason for the above situiltion is ~ue to

the experiences and applications which entirely depend on the

teaching and learning process of technical fieldsQ As indicated

in Chapter III, there are 12 government and missi0n technical

schools in Ethiopia, however, regarding technical fields, the

oldest and the most experienced is Addis Ababa Technical

School. Initially, it is established to frain semi skilled

technicians in different streams while iJ:: ngate and Sntoto hBibe

moved towards training the same semi skilled technic ins during

the ~st recent years.

0./53
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To test the hypotheses which were stat2d in chapter I,

the responses of the respondents "'iere computed in terms of

frequency and percentages. However, as repeatedly noted

and discussed in the analysis, the attitutdinal tendency

of the sUbjects under study was found to be favourable

towards the use of ESP. Thus, the d~sire for learning and

teaching ESP was dominant. Therefor·, the Null Hypothesis

(H ) which states that the attitudes of students and teacherso

in technical schools will be negative towards the use of ~SP

or favourable to GPE is reffected. The hlt~rnate Hypothesis

(H1) which states that the attiturles of students and teachers

in technical schools will be positive towards the use of ESP

or unfavourable to GPC is accepted by the findings of the

study.



CHAPTER 'l~__ -.._..- __ r....,....._"' .

5 0 1 0 Cons:jusion and i:2cor:llnendations

5.1010 Conclusion

Although ESP has a number of controversial concepts with

regard to its definition and needs analysis, it has been

repeatedly stat2d by many of its practitioners that it could

help certain types of learneis who have specialized needs that

are not been sufficiently met by EFL (English as a Foreign

LanguEge). Therefore, this study then, attempted to find out

the face validity of ESP teac~ing material by usinq some of

thE:'common tools such as observation method and a Question-

naire.

hs noted in chapter IV, the finding of the observation

indicates that the students showed some apparent interest,

motivation, participation in learnin9 ESP teachin0 material.

In GPE, however, these tendencies of activities were observed

to be likely less as compared to ESP.

On the bas~s of the questionnaire results, the reactions

to SSP t.each.i.nqmaterial 'lave been by and Lar qe f avou.rabLe,

'I'e achers who, have had ye,J.rsof acquaintance with GPE teaching

material have reported positive attitudes towards ESP. They

have also renarked that they have found ESP personally more

enjoyabl2. These feelinys have been also supported by the

students. Therefore, it is possible to conclude that ESP

.0./55
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te6chinq material is suit~ble as an Enolish text for technical

school st.uden ts 0

5.2. Recommendation----~

AS noten in the analysis a~d conclusion, students' and

teach~rs' attitudes were found to be in favour of ESP teaching

material. Thus, the following, recommendation are made:

1. This finding will be of great help particularly to

the curriculum department (EngJish panel) in the Ministry of

Education to be awar~ of the current positive attitudes of

technical school students and teachers towards the desire '.

for ..:;.)P Lesrn i.nq and tr~achin9 process.

2. Beinq awa r. of the urif avourabLcr- attituries of students

and teachers towards the GPE, the people concerned can use

the merit of this finding in its prese~t form as a ground to

re-evaluate the existing service of ENE (English for N2W

Ethiopia) which is the English text in technical schools.

In addition, it will be important for the people cocerned to

identify certain uses of languaq~ which will be common (based

on commnn core) to all technical school students.

3. Since the study was based on verQal expressions

of attitudes towards the use of an ESP te~ching material,

the r~srarcher believ2s that he has not as such achieved a final

••/56



- 56 -

and perfect results. Therefore, he recommen~s that an

intensive res~arch should be carried out concerning the other

ESP variables (needs Qnalysis, quality of SSP teccher, team

teac~ing and the like) to arrive at a satisf~ctory conclusion.
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APPENDIX A

Unit One

A sample of English Teaching Instructional Material

based on GPE (General Purpose English)

The Unit Consists of the following

I. Readine and Comprehension

1.1 Exercise A: Contexual references

1.2 Exercise B: Rephrg.sing

1.3 Exercise C: Questions on Comprehension

1.4 Exercise D: Vocabulary

1.5 Exercise E:

II. Grammar

••

2.1 Exercise A: The use of to + infinitive in the expression
of purpose.

2.2. Exercise B: The use of In order + infinitive and so as

to + infinitive in the expression of purpose.

2.3. Exercise C: The use of so that + clause in the expression

of result and purpose •
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Earthquake?

1An earthquake is one of the worst disasters that can

happen. 2Most people associate earthquakes wjth the west coast

of South America, or with Japan, or the Pacific Islands, where

frequent and severe shocks do indeed occur. 3Africa is not one

of the areas troubled by Seismic activity, but in this century

a few major shocks have disturbed the continent.

4Smaller shocks quite often occur along the Rift valley
5of East Africa, and Cthiopia is not immune. In 1842, the old

capital of Shoa, Ankober was completely destroyed by an earthquake.

61n 1884, Massawa was rocked by shock waves and in 1961, the village

of Majeta in Wello aas left in ruins and in 1964, parts of Dessie
7was damaged. In 1969, in Serdo, on the Comboltia - Assab road

nearly every building was flartened by an earthquake.

8A good quantity of ac~urate detail is available on the

damaging earthquakes which have occurred in F.thi~pia since the

beginning of this century, but information about earlier times

is less accurate and complete. 9To day, Ethinpia as a whole is

a region where earthquakes often exceed the threshold of damage,

but careful efforts are now being made to assess the magnitude

of the problem, and to encourage builders and enqineers to take

the elementary precautions wnich are necessary to minimize

damage to lives and property.

10The earthquakes which occur in Lt i~pia are classified as
"shallow", the focal depths rangin<] from 4 t<:'60 kilometers.



"Thus the damage near the epicentres cen be great, especially if

they coincide with built up areas.

12rrom man's point of view, earthquakes are only disastrous

if they occur beneath his towns, or damage his roads and railways.

13When a country is mostly agricultural damage due_ to earthquakes
14may be very slight. A fracture across a sandy village path

passes unnoticed, but the same fracture across a paved city street

under which lie electric And telephone wires, water and sewage pipes,

can cause damage which will cost millions of dollars to repair.

15There are several factors which determine the amount of

damage caused by seismic activity. 1616 It has been found that

buildings erected on solid rock, or tiqhtly packed well filled

foundations suffere less than those built 0n water soaked, or

loosely filled £oundations. 17The type of construction i~ ~lso
18very important f ac toz , If a building vibrates as a single un i.t,

it-·can·survive considerable earth. tremnrs unharmed.. ?\JQl"Men

structures or wooden framed houses stann up well ·toearthquakes.
20 Concrete reinforced with metal rods, stands up be tt.ez to shocks

21Roo f s with very wide spans .re··most··than hricksand mortor.

likely to fall, theyco.llapse duri nq a relatively minor e-arthquakes.

::>2- Nowa~ays engineering techniques h~ve been developed ta
minimize the dama0e d~ne by earth tre~ors.· 23That is the use of

seismograph, an instrument which records the vibrations set in·

motion by an earthquake.

.0/3
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24Eth1.°~p1.°ahas lOts 11 0 d d t f+ dv ~wn very we equ1.ppe an s a .e

Geophysical Observatory and the distribution and magnitude of

earthquakes is being carefully recorded and studied.

(Adapted from the Geophysical

Observatory Journal)
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Exercies A: Contexual reference

1) In sentence 1, ~le refers to:

a) disasters

b) an earthquake

c) seismic activity

2) In sentence 11, they refers to:

a) earthquakes

b) ranges

c) epicentres

3) In sentence 12, they refers to:

a) earthquakes

b) ranges

c) focal depths

4) In sentence 13, a country refers to:

a) Bthiopia

b) Japan

c) any country

5) In sentence 15, several factors refer to:

a) electric and telephone wires

b) loc0aly and tightly filled foundations

c) water and sewaGe pipes

6) In sentence 21, they refer to:

a) smaller shocks

b) smaller sounds

c) roofs
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Exercise B: ReFhrasing

Co~pare thes8 Sentence8

1) There are several f~ctors which determine the amount of
\

damage caused by the tremor of the earth.

2) There are several factors which determine the amount of

damage c~used by the Seismic activity

These two sentences mean the samething. fhe second sentence

contains an alternative form used in the text.

Now re-write the following, using words and constructions

from the text to replace those underlined words.

1) Most people relate earthquake with the west coast of South

America or Japan.

2) When a count z-y is mostly au i t abLe to Luning damage due to

earthquakes may be very slight

3) Smaller physical movement occur quite often along the Rift

Valley of East Africa, and Ethiopia is not free.

4) An adequate information is available on the damaging

earthquakes which have occurred in Ethiopia.

5) No wadays engineering techniques have been developed to reduce

the disaster by earthquakes.
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Exercise C: Answer the following questions using your own words.

1) 0hat areas of the world are well known for having earthquakes?

2) What Ethiopian towns and villages have been badly damged by

earthquE!kes?

3) ~hat characteristics would help a building to withstand (resist)

an earthquake?

4) What towns in Ethiopia are unlikely to suffer from earthquakes?

5) What do you know about the recent severe earthqu~ke observed in

Armenia and Spitka in Russia?

Exercise D Vocabulary

Fill the gaps with arpropriate words from the list. Becareful to

use the right forms of the nouns and verbs.

Concrete Severe Coincide

Vibrate Magnitude

associate reinforce

1) The small wound in his ear caused him pain.

2) The bridge over the Blue Nile has only one

but even when heavy lorries go over, you can not feel it

-----------------*
3) The main plan of our house was to have a mud floor, but

later we decided to use

4) The of the problem was increased by the fact

with harvest time.that the war

5) Space travel will always be with the name

of R.G. ~iells.

Exercise E: Word formation

The process of word formation is produced by adding prefix or

suffix to the base (head word) Prefix
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1) Neg~tive prefix6s: in - im - ir - il - , non -

Example

bortal: immortal logical: illogical

ability: inability

regular: irregular

2) Reversative prefixes: un -

Example

tie: untie

forst: defrost

3) Prefixes of degree or size: Super

Example

smoker : non-smoker

de - dis-,

connect disconnect

____ , Out

Nan = Superman

Live = Outlive

4) Prefixes of altitude. Co - counter -, pro - anti

Example

Operate = oper~te

r8volution = countrevolution

Clockwise = anti clockwise

communist = pro communist

5) Prefixes of time and order: fore - pre - ex -, re -,

Example

tell = foretell

war = prewar

presinent = expresident

settle~ent = resettlement

Suffix.

1) Occupational suffixes: -Ster, -er

Example

gang = gangster

engine = engineer



Example

boy = b0yh"Gd

friend= friendship

3) verb

King = kingdom

slave = slaiVery

noun suffixes: - er, - or, - ment, - al

drive driver

act actor

am?~e = am~zement

refuse= refusal

Exam.pJ~ Happy = happiness

sane sanity

5) l:!..ou.r!..=--Adjective Suffixes: - f'u L, - less, - ly, - Y

use = useful

child=childless

friend = friendly

hair hairy

6) Actverb suffixes: - ly, - ward(s), - wise

Example happy - ha~pily

back - back ward(s)

weather=weather wise

meanillg

un the .PP0site of

al

super more than

or

as for un

added to noun
verb ~r adjective

fair

structure

direct

proper

The word
formerl

refuse
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Prefix or
Suffix meaning

added to noun
verb or adjective

The word
formed

ment

wicked wicka"ess

exhusbD.nd

nc for un corrupt incorrupt

teacher

dis reverse connect

hood man

II Grammar

Exercise A: The use of to + infinitive in the expression of

purpose.

We can express the purpose for which something is done by using

to + infinitive.

When we state our purpose in doinB something, we are stating

our reason for doing it, or our object or aim in doing it.

(i) We use a dictivnary in the library. Our purpose in using

it is to find out meaning of words.

(a) we ~ a dictionary in the libr~ry to find out meaning

of words.

(b) A dictionary is used in the library to find out meaning

of words.

(ii) A butcher keeps meat in D. refrigerator. His object in doing

this is to protect it from germs.

(a) A butcher keeps meat in a frigid to protect it from germs

(b) Meat is kept in a frigid to protect it from germs.

I
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Rewrite the following sentences as in the examples above.

1) The teacher distributes prizes every semester. His aim of

doing this is to encoQurage students

2) Archeologists study all the past history. Then reason for

doing this is to discover the ancient civilization.

3) The farmers use a systematic method of ploughing the fielis.

Their purpose in using it is to produce a good quality of

crop.

4) Many countries form strong economic and political link with

each other. Their purpose of doing this is to overcome their

difficulties together.

5) We have money in the bank. Our object of doing this is to

solve our problem.

Exercise B: The use of in order to + infinitive ~nd so as to +
infinitive to express purpose.

Example

They should ££e~ a college here. The reason for doing this

is to improve the standard of education.

A college should be opened here in order to improve the

standard of education.
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A colle~e should be opened here so as to improve the

standard of education.

Join the following pairs of sen~ences together, using the

passive form of the verb followed by (a) inorder (b) so as to,

as in the example above.

1) The government should hold elections next year. The reason

for holdin~ them is to elect a president.

2) Demeke should save money. Doing this enables him to

continue his education.

3) People should t~ke these medicines with care. The purpose

of doing so is to avoid d~nger.

4) The manager should keep all banks open this Sunday. The

object of doinf, this is the give service to the public.

5) ~he director should punish that rude boy for this minor

offence. The object of doing this to give a lesson to

other students.

Exercise C: The use of GO that" clause in the expression of

result anQ purpose.

Another way of stating the purpose of doing something

is to st3te the result or consequence of doing it. ~e can

do this by usinC the expression so that to join statements to

-gether.



Example

(1) The librarian keeps the books on the shelves. This enables

hi!!!. to locate them without prnblem";

(a) The librarian keeps books on the shelves so that he

~~ocate them without problem.

(b) Books are kept ~ th~shalves_so that they can be l~cated

without proble~.

(2) The incorruptible judge studies case de~ply. The result

of doing this is that he avoids injustice.

(a) The incorruptible jud0e studies a case deeply so that

he av~ids injustice.

(b) AcasB Ls, studied de-ep-Lyso that injustice is

avoided.

Jnin the f~llowing statements together using so that as in

(1) and (2) above, using the activ~and passiv2 forms ~f the

verb. Note that the expressions un de.r Ld.ned are omitted.

1) The di~e~tor wants us to fol18w all. these instruct1ons.

The result nf d~ing this is that he avoids misund~rstandin~.

-----------------------------------------------------------------
2) Sport anthoritj.es should assign security mess in and out'

the stadium. This enables them to control clashes among

the fans.

3) You should corefully take notes in class. If you do thisr

you chall2nge difficult questions easily.



4) The authorities imposed martiRl law ~t one end of the

city. The result of doing this is that they decrease the

tension in the areao

5) The students memorize the formulao The result of mem~rizinq

it is th~t they recall it as soon as possible.
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APPENDIX B

Unit Two

A. Sample of English Teaching Instructional Materials based

on an ESP (English for Specific purposes)

The unit consists of the following

I. Reading and comprehension

1.1 Exercise A: contextual reference

1.2 Exercise B: Rephrasing

1.3 Exercise c: Relationships between statements

1.L;. Exercise D: Defintions of operations

1.5 Exercise lj'. Gen e r a Li.z at Lon s.l'J.

II. Grammar

2.1. Exercise A: The use of to + infinitive in the

expression of purpose.

2.2. Exercise B: The use of in order + infinitive and

so as to + infinitive in the expression of purpose.

2.3. Exercise c: The use of so that + clause in the

expression of 'result and purpose.



1~

lA fitter works in a fitting workshop 0 2The ~perations

that he l"erforms include hacksnwing, chiselli}l\g and filing •.

3He, work:::,f)n' a"heavy, r iqid." .bench which 'ha-s_Ii viceb()ltel'j en

ite' ,4He 'has vC1rious' hand tOftls to work 'with.

5The~e incl.ude files arid chisels 0 '[The, fi ttino'we>rkstr.p',

U.U4Uy cent a i.ns.a I'\arking-out table and'i.'\.,drilling machiDe,.,

7The' 'former ,is us ed. f,.,rJ!larking'","ut' before the orerati~ns
8mentioned a~ove are perf')rmed. The latter is used ror machining,

.... "

hole:3 in theW<"lrk.

Q'Par certain type:::of work, the filter u:::es grindiAg

maehineso lOA surface grinder is used for proO\ducing a sml"'l()th

f b . 1 11Th, "t .sur ace y .z-emev i nq sma 1 amo un ts ")f metal. 1~ opera aon
I
I 12is called finishing work, Qr pr~ducing a finish. In order

to sharpen tools such.as cold chis~ls and ~crew driver~ an
I

nff-hanli qr LnIe r may be used, 13pnr, this k i.xd of work, extreme

. t . d l~n_' d baccuracy 1S n'" z-e qua re 0 ooth me-ch i.nes are "'perate y

t
I

electricity.

15A basic operation in the fjttinq workshop is the

cutt.ing of metal bars to the approximate length ~rid shape

required. 16~or this operation a hC1cksaw is used. 17A hack-
18saw consists Af a steel frame and a blade. The blade ,can

,I
be made tighter ~r l~nser by turninry a 5Mall wing nut at,r.ne

enrl ~f the frame. 19When this nut is tightened, the, tension
"1 in the blade is increi.'l.sedand when it is l~osened, it is



decreased. 20There are different ty'!es of hacksaw blade
21accordiJ:lgto the number of teeth per inch. Fep·generO\luse,

One with 18 teeth per inch (t.p.i) is satisfactory; fo~ cutting

thin sheet metal a fine hlade of 30 t.Il'D.L .Ls better.o" 22"Some

hacksaw blad~s are made f.t-oR!:teel which )o.asbeen'rn,,-deharder

throU9hol1t.

~alonq the teeth.

24Fili.nQ.i~ one of the most important or>era.ticas.i.1'. bene)..

work." 25Diffe.rent files are fIIfdifferent lenfjths; they vary

Also a~,.rrdin~1to type and qr aete of ~ut; or they can be cla~sified

a'ccor",ingto shape - • :,for example, round files, -squaz-e files
,,'

and trian<]ular files.' 26All files coris.Le+of a ~y, a ta~g'.lrnd

..8 -handl.e...wh.iCh~--detac-hed._-~o.ey- ...•.~~rl>on_~_ ..

steel; they are very brittle,and therefore can.break easily.
2A 29The cutting action ofa file is like that o~ a was.' It only

cuts whe n.it is movinfl fn.-rwards.;,°The file ~hAu.ld ~,pr~~'

.~wn with both hands ~n the forward stroke. 310n the return

.... ~ .. ..-"

stroke, it should be~iqhtly raised.

Adapted from "Eng~i~~ in

worksho~ ~ractice by

Alan l'-~ountford
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f-!AND TOOLS OF

1 mallet
I 2 pion ••
"1---.-----~ honc-dril! -

4 electric dtlll
5 brace
6 bIt

1 oxe
8 bolt
9 screw

10 thread

.- -- .•. -~ .. -...•. ~ ..-

SHOP

Tools 25

:0 ,,-~.-::lf -' .tl ...--:--=. .. .~-~-----~ ..
@

r-::':~

11 nail
12 ·.,.Josher
13 nlot
14 hommer
15 '1~od
16 f".ondfa
1~ iQ'"

18 nocksow
19 plieri!



Exercise A: C~ntextual .refp.rence

(1) In sentence 11, this operation refers tn:

(a) producing a sMooth surface

(h) rem"ving small amounts of mRtal ..

(2·)In seJ'.tence.1.3.,:.:.. this kind of work r:e~s

(a) Oroducing •.'.f.inish

-< ..~

(c) finishing ~rk.

(3) In sen+errce ~·1,.One refer~ ·to

(8) a blade

(b) a nu*ber'of tep.thper inch

Lc) a ~acksaw hlade

44) In sel'\tence25, they refer~ to:

(a) files

(~) a b~dy, a tan.,. e:nrl Ill· handle

(e) .a tang and a handle

( 5 ) In sentence 31, it refer~ to

(a) the file
\. ,

(b) the return stroke

(d the f~rward str•.•ke.

Exercise B Rephra~ing

Rewrite the f()llo\tlin:],using words and cons tr-uc+Lone from

the text t~ replace those underlined words.
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Example

(1) A fitt0r works on a bench which has a vice attached t~

it with bolts.-.-.
(2) 1\ fitter works on a bench wh i.ch hAS a vi.ce bolted on it.

These two spntences me~n the same thinq. The second

sentence contains an alternative form userl in the tegt.

t1~ A machine whjch is used for drillinq can usually be found

in the fittinn work~hop.

(2) 1\ surface grinder is used for prnclucing_~~n.t~h on work.

(3) lln off hand gr inder ma y be used for sharpening tOf'llsas

tl1~.n...~edto be very exact in cuttino the metal is not

required.

(4) When the wing nut on the hacksaw f rame is mad~_ tighter

there is ~n increase in the tension in the blade.

(5) il. very ~r:n.l22E.t.3ntoperation in bench work is hacksawing.

--_._----
(6) Files are made from high carbon steel and c:a]l.!=>I~..9keasily.

-------------------_.---_. -
(7) Files ~an b~.divided ip_to differ.ent groups according tc

length, shape, and type anrl grarte of cut.

-- . --_. ------ .. - --.- _ ..- ....._._--------
(8) The file should be pre~se~ down with both hands as it is

movin(1 forward over th" metal, but as it is movil'l£L.P.ack~ards

it should be slightly raised.

---_.__ ... -- ._ .._---------------- -- -- --_._-
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Exercise C: Relationships between statements place th~ following

words or phrases in the sentences indicated, Replace,

re-order and add to the words in the sentences where

necessarYe

Example Such as (4 + 5)

(4) He has VC1.rious hand tooLs to work with.

(5) These include fi12s and chisels.

i-4 + 5_i He has various hand tools to work with, such as

files and chisels.

(a) for. example (10) (e) but (21)

(b) however (12) (f) hpwever (23)

(d because (12+13) (g) we may compare .• to.o (28)

(d) may be chassified (201 (h) therefore (30)

(i) on the other hand (31)

Exercise D: Definitions of operations

Part 1. A number of common hand t~ols have names which are als~

used in the - ing form to describe the operation they perf~rm.

Example Name of nperation

file filing

(i) A file is a t.ooL which i...?__ used fl')r!"emovin9...metal in order

to produce a smooth surface.

(ii) Filing is an operation by which metal~ is removed in order

to produce a smooth surf~c~.

(i) is a definition of a tool ••• a file

(ii) is a definjtion of an operation ••• filing.



Below are definitions of common hand tools. Write riefinitions

nf the oper~tions whic~ these hand tools perform.

(a) A chisel is a tool which is used for chipping away excess

materials from a laro~ surface.

---------------. -,--
(b) A reamer is a tool which is used for enlarging and finishing

a hole size.

(c) A scriber is a tool which is used for markina,-.out culting
<.

dimensions.

(d) A rivet is a metal pin which is used for joining metal to

metal mechanically.

(e) ~ scraper is a tool which is used. for removing slight

irregularities on a flat surface.

Part 2

Instead of saying an operation by which we can say:

(i) an operation where by

or (ii) a process by which

(iii) a process where by
AExpress the definitions you ~ave ma~e in Part 1 ab~ve, in this

way.



Part 3

Complete this table:-

Instrument
TonI r"r
Machine verh

Prncess
or

f)peratil")):I.

File t" file . 1'i1il"->9.

b) . chis!!!l
. -.

~~rapin<J

.-to Qrill - .
e) haC'..ksaw-

-·gd.Adil'lg

to scribe ".

t.o :UlP
..•,'"

bender r

lathe to turn -

Soldering i.roJ>. t~ solder

c(')ldchisel to chip~)

Exercise E General iza tio.n..

Pact 1 Look at this diaqr.am

C
't "z::z:::::::::::s::sis ~ed Twr cutting

ootJOOOOOUo,-oooooeoo

are used f~r cutting
A B-------------------------is an instrument which

E

0.000 •• 0.. oe,otoont}Qon;;,ooocto,,> '00

.metal bars and
stripsA Hacksaw

Hacksaws are inst,rul'\entswhich

D
cuts

cut

From this diagram we c:an make (1) definition·oJ> (.ii) ~~nerali-

zations, as £nllows:



(i) u(~finitions: 1\ + 8 + C + F:---. - ~ -- '" - ..•...-
,. hack saw is Rn Lns tt r urn.c nt; t ,;"dch is USP8 for cutt:inq metal

~ars a~rl !:trips.

Hacksaws are in~~r~ents which are used. f~r

cuttinq mp.t~l ~~rs and strips.

(ii) G~ner A.li~z_at"ion~:. }\ .t- C .+ S

"h. Aacksaw ·i& used for cutt:inq metal 8rs C\no stri~s.o

rii'\~SRW~l'Ireuseci for cu+t Lnq metal bars -nnr strips.

or h. + D + L

d~Tinitions an~ qencrnlizC\tion5 frnn them.

C~ r- _

m"rk~"-·-··ro-,..,(1 ..t."-.::,r ._

ar~used for ••~
A
A :':'criber

B E
~.('Oo.,oo(', o("(>ono Cuttino=deme~-~

s Loris

are instrul'l\~nt~
_ whiC!L_. _

D

mark out

C
••oouserl f or ,0

A -- B are ••meC!.~urir-n.
ii ai{ ins trtim;nt small distanc~~;·

h. mjc:rQme-
ter e· 0 • 0 I) eo • f!" '000000000 •• 000 •• wit h .r£e:£.j s~!l.- _

• 0 •• 0 0 e ., il. f!'t • ~ • 0 • 0 • which

E

meC:1sure-----_.-..--..--.-



2) Draw diagrams and write definitions and gener~lizations for

the following.

(a) scraper (b) ~ chisel (c) a reamer (d) a rivet

II. Grammar

Exercise A. The use of to + infinitive in the expression of

purpose.

We can express the purpose for which somethig is done by

using to + infinitive.

When we state our purpose in doing sometbing, we are stating

our reason for doin~ it, or our object or ai~ in doin~ it.

Examples

(i) We use a hacksaw in the fitting workshop. Our purpose in

using it is to cut metal bars and strips.

(a) We nee a hacksaw in fitting workshop to cut metal bars-
and strips.

(b) A hacksaw is used in the fitting workshop to cut metal

bar annd strips.

(ii) he keep micrometers in boxes. Our object in doing this

is to protect them from rust and dust.

(a) ~e keep micrometers in boxes to protect them

from rust and dust.

(b) Micrometers nre kept in boxes to protect them from

rust and dust.



Rewrite the follrwing sentences as in the examples ab~ve.

(1) We set the teeth of the hacksaw at angles. Our purpose in

doing this is to make a cut which is wider than the blade.

(2) de place the workpiece in the vice as low as possiblA. Our

reason for doing this is to avoid vihration and screeching.

(3) We tighten the wing nut at one end of the frame. The object

of doinq this is to increase the tension in the blade.

(Note: Th2 obj~ct of doing = oer object in doing).

(4) ole apneal steel. Our aim in doing this to make it as soft

as possible.

(5) We use the m2thod of draw-filing. Out purpose in using it

is to produce a good finish on a narrow surface.

Exercise B. The use of in ord~r te + infinitive and so as to +

i~finitive to express purpose.

Example

We should adopt the correct stance at the vice. The reason

for doing this is to maintain cur balance while filing. (Note:

The reason for doing this our reason for doing ;this).

The correct stance §_hould b~_?dopted at the vice in order to

maintain our balance while filing. Or Th0 correct stance should

be adopted at the vice ~o as to maintain our balance while filing.



Join the foll0wing pairs of sentences together, using

the passive form of the verb followed by (a) innrder

(b) so as to, as in the example ab0ve.

1) We should wear gloves when filing, The reason for wearing

them is to protect our hands.

2) You sh..:uld raise the file?" i t.sreturn str~ke~ '.Dqin<'f"

this e~ahles y~u to prevent the dulling of the cutting

teeth •.'

"'" . - ------_ ..----

3) You should rub chalk into the teeth of thefile ...ctur.in9...

finishing work. The purpose ~f do~ng so is ~o prevent

bits ef metal cl~gqing the teeth. (Note: The.purp"se Af

doing = Our purpose in d~ing.)

4) You should insert the hacksaw blade with the teeth pointing

away from the handle~ The nhje~t of doing this i~ to

cut materia~ en the forward stroke.

5) r-1anufacturersmachine the top of a marking out tabl.e fl3t.

The ~bject of dning this is t~ provide a gond workin9

surface. . ,...~.
. " ~.- .

Exercise C. The use of so that + clause in the expression

of result and purpose.

"nl'ltherway of stating the purpose of do Lnq some+h Leq "

is to state the resul t nr consequence of doing. it. '.Jecan

do this by using _the expression so that to join stat erae nts tvr.t~ t



Examples

(i) ~c keep micrometers in hoxes. This enables us to protect

them from rust ann dust.

(a) \ve keep micrometers in boxes so thB.t w? can protect them

from rust and dust.

(b) Micr0meters ar~' ke..el.in boxes ~o that .they can be

protected from rust and dust.

(ii) ~Je place a work pi.ece in the vi ce as low as possible,

The result o~ doing this is that we avoid vibration &

screechinq.

(a) We place a work piece in the vice as l~w as possible

sn that we avoid vibration and screeching.

(b) A work piece is placed as lo~ as possjble in the vice

so that vihration and screech inn are avoided.

Join the following statements together using sn that as

in (i) and (ii) above, using the active and passive forms of

the verb. Note that the expressions underlined are omitted.

(1) ,Ie set the teet:l of a hacksaw at angles. This enables us

to make a cut which is wider than the blade.

(2) \Je hold the handle of a hammer at the end and not close to

the head. Doing this will enable us to exercise greater

control.

(3) A commnn fault when filing a flat surface is that we do not

hold the f:'le·h""rizontall~_ The result is.that we produce

a convex surface.



(4) You should raise the file in its return stroke. If you do

ttlis, you prevent the dulling of the cutting teeth,

--------------------.-------

(5) We must keep file teeth as sharp as possible, The result of

doing this is that they cut metal effectively.

(6) ~je should adopte the correct st.a nce at t h. vice. This enables

the filing arm to move freely.

(7) v'e anneal steeL, The result of annealing it is that we make

it as_soft as-P9ssible.

(8)e tighten thp wing nut at one end of the frame. The result
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APPENDIX C

To:

Fron:

All Respondents

Haile Mehari

Subject: ~uestionnaire

Please find attached a questionnaire regarding the

attitudes toward the use of an E S F (English for Specific

purposes) in Technical Schools

The Questionnaire is designed for research purposes.

Hence, the researcher kindly requests you to give your frank·

responses. Your cooperation in responding to the questionnaire

will be a significant contribution towards the success of this

study and subsequently it may be used to improve thequality of

English language instruction in Technical Schools.

N.B. Please feel free to give your answer in Anharic for those

questions which need written answers.

Your Cooper~tion will be gre~tly appreciated.

Thank You.



q,
."Questionnaire For Teachers

A Little About Yourself

Direction - 1. Please mark with a tick (vi') throughout except
when the question requires written responses.

DO NOT WRITE YOUR NAL~

l.

2.
3.

Name of School
Age . _
Sex Male \•.... _
Section

---_ .._---

Female

4.

Direction - 2. Reach each question,then put a tick ( ) in the box ofyour
choice orwrite a sentence or sentences in the blank space
that best represents your reaction to the question.

N.B •.Be£or.a..answer.ing;the ..following questions please refer to the two English
teaching instructional units (unit·-One=GeneraL.purp"O-s~English and unit = English
for specificpurposes) which have b8en provided to you. If possible try them
with your students in class.



Please rank the following points in order of impcrtance,.

Usinq the f oLl.ow i.nq scales write 1 if you blink that the

reason is "extremely important", 2 if it is "very important",

3 if it is "important".

1. Extremely important

2. Very important

30 Impnrtant

Use the number only nnce

5. For what purpose do your students requre to study English?

For:

5.1. understanding lectures and notes D
o
o
~

U
t=---t
l I

! I

5.2. discussina work in class and out of class.

5.3. reading technical texts.
5.4. \\lrttinganswers to exam questions.

5.5. Re"1ding (fiction bocks.

5.6. L0arning foreign culture.

5.7. R~ading English newspapers and magazines

5.8. Understanding films and TV

5.9. The simple reason that it is an international

language. o
5.10. Talking with friends.

5.11. Learning other SUbj2ctS that are taught in

higher education. U
1---1"5.12. Listening to everyday radio & TV programmes.

5.13. Other purposes not mentioned above (please

specify) o



6. In your ~udgement how do you compare the two units in

general? they are:

6.2. nearly the same
D
D
\~
LJ

6.1. the same

6.3. slightly dif. erent

6.4. entirely different

7. How did you finct unit one General purpose English) in

general ?

7/1. Very qoo d c:J
n
l~o

7.2. Good

7.3. Fair

7 •.4. pee-r-

8. If your answe r to question number 7 is very good or

good, what do you think your reason is ?

Tick only "ne.

8.1. it is simple and easy for the level of your

students. 0
8.2. it is enjoyable '0
8.3. It is explanatf)ry LJ
8.4. it is practical 0
8.5~ it is relate-d to technical fields 0

9. If your answer to question number 7 is fair or poor,

what do you think your rc~ason is ?



Tick ( only one.

9.1. it i"sdifficult ,:or th8 Love 1 of your stude nts , __ i

9.2. it is not enjoyable I-I
~

9.3. it is not explanatory. n------'.--r
9.4. it is unpractical . L-.l
9.5. it is not related t.- technical fields. U

10. How did you find unit two (English for specific purpnses)

in general 7

10.1. Very good U
LJ
o
o

10.2. Good

10.3. Fair

10.4. Poor

11. If your answer to question num.her 10 is very good or

good, what do you think your reason is 7

~ick ( ) only one.

11.1. it is easy and simple for the level of your

students 0
1-':'~2. it is enjoyable [~
11.3. it is explanatory. 0
11.4. it is practi~al I=:J
11.5. it is related to technical fields p

12. If your answe r to question number 10 is fair
I

of poor, what do you think your reason is 7

Tick ( o) only one.

12.1. it is difficult for the level of your

students. o
J



12.2. it is·not enjl"lyable I I
12.3. it is not explanatory. \1'---J

12.4. it is unpractical 0
12.5. it is not related to technical

fields. 0
13. In general terms which unit (unit one = General purpose

English .and unit two' = Lnglish for specific purpeses)

did you enjoy more ?

13.1. the more enjoyable unit was

13.2. the less enjoyable unit was -------- --.. --
14. Vnit one (General purpose English) is useful in making

your students understand their area of speciali ation.

14.1. stronly agrp.e 0
14.2. agree 0
14.3. disagree n
14.4. strongly disagree 0
14.5~ no "pinion 0

15. Unit tow (English for specific purposes) is useful in

making your students understand their area of

specialization~

15.1. strongly agree ,-I
15.2. agree [-,
15.3. disagree .0
15.4. strongly disagree 0
15.5. no ()pinion I~



16. In general, did you find the content of unit one (General

purpose English) as:

16.5. no opinion.

o
o
q
1 fo

16.1. simple and easy for the level of your student.

16.2. related to technical fields.

1603. unrelated to technical fields

16.4. difficult for the l~vel of y~ur students.

17. In general, did you find th~_sontent of unit two

(English for scecific purposes) as:

1703. unrelated to technical fields.

students. \ ~ooo
tJ

17.1. Simple and easy for the level of your

17.2. Rela~ed to technical fielos.

17.4. difficult for the level of your students.

17,5. no opinion

181 Concerning the passage of unit one (General purpose

English) did you find it interesting?

Yes \ l No J i
If yes, what is your reason(s) ?

If No, whRt is your reas~n(s) ?



19. Concerning the passage of unit two (English for specffic

purposes) did you find it interesting?

Yes 0, No I J
If Yes, what is your reason (s) ?

If No, what is your reason(s) ?

20. Regarding the vocabulary of unit one (Gener2l purpose

English) did you find them difficult Cor the level of

your students ? Yes NO/-]
If Yes, state your reason(s)o

If No, state your reason(s)o

210 Regarding the__vocabulary of unit two (English for

specific purposes) did you find them difficult for the

level of your stu~ents ?

Yes} ! No



Q€1I [)

If yes, stute your reuson$s)

--- -- ._---- -------

If No, state your re3son (s)

22. Concerning the contextual reference lesson and exercise

of uhit one (General purpose English) did you find

them relevant to your students ?

Yes o No '\---1
If Yes, irJhy?

If N":,, Why':

23. Concerning the contextuul refer~nce lesson and exercise

of unit two (English for specific purposes) did you find

them relevant to your students ?

Yes.
.--,
I I:.--...t

:--!
No ;__ 1

Ii' Yes, why ?



If No, \vhy ?

24. Regn.rding the equivalent contextual value of the rephrasing

lesson and exercise of unit one (General purpose English)

did you find them helpful to your students ?

'---'Yes ~-1 No --L

If Yes, state your reason (s)

- ------_.-_._-- ----,

If No, state your reason(s)

25. Icegarding the equ i.ve Lent; contextual value /'"Ifthe

rephrasing lesson and exercise of unit two (English

for specific purposes) did you' find them helpful ~o

your students ?

Yes 1 l No D
If Yes, state your reason(s).

If No, state your reason (s).---------------------



26. Concerning grammar lessons and exercises, which one of

the two units helped your students more in improving

their spoken nnd wr i t ten English ?

(General English) 1--'
2611. unit one purpose L--1

26.2. unit two (English for specific purposes 1 !
Why ? .----.-------- -
------ ----- -_._----- -------.--

27. I would prefer ynit one (General purpose English) to

unit two (English for specific purposes). Therefore

unit one should be used as a standard English text boryk

for Technical schools.
i----r

27.1. Strongly agree i \-1---'-

27.2. aqree \ .
r--r

27.3. disagree ' Ii__ I,---,
27.4. strongly disagree I •'----l\---,
27.5. no opinion I_!

28. I would prefer unit tw~ (English for specific purp~ses)

to unit one (GenerRl purpose English). Therefore un~t

two, should be used as a standard Enqlish text book for

Technical schools.

28.1. strongly 'agree [-----'
28.2. agree 0
28.3. disagree \-.-1
28.4. strongly disagree 0
28.5. no opinion [j



~.-.....

.., .:0 .

I :J I
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APPENDIX D

To: All Respondents

Haile HehariFrom:

Subject: Questionnaire

Please find attached a questionnaire regarding the

attitude toward the UDe of an ESP (English for Specific

purposes) in Technical Schools

The Questionnaire is designed for research Eurposes.

Hence, the researcher kindly requee t e you to give your frank

responses. Your cooper~tion in responding to the questionnaire

will be ~ significant contribution towards the auccess of this

atudy and subsequently it may be used to improve the quality

cf English language instruction in Technical Schools.

N.B. Please feel free to give your answer in Amharic for those

questions which need written answers.

Your cooperation will be greatly appreciated.

Thank You



Questionnaire For ~tudents

A Little About Yourself

Directi~n-1 Please mark with a tick

throughout except when the question requires

written responses.

DO NOT WRITE YOUR NAME

2. Age

3. Sex Hale 0 Female 0
4. Section ------

Direction.- 2 Read each question, then put a tick ( ) in

the box of your choice or write a sentence or

sentences in the blank space that best represents

your reaction to the question.

N .~ Before answering the following questions please refer to

the two English Teaching Instructions units (unit one=General

purpose English and Unit two = English for specific purpQses)

that your have been exposed to in classo
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Please rank the followi~g points in order of impor\oceo
Using the fol;owinq scales write 1 if you think that tHe re~n

is "Cxtremely Important," 2 if it is "Very Important,"

3 if it is "Important,"

1. Extremely important

2. Very Important

3. Important

Use the number only once

50 Fnr what purpose do you.z-equar-e.to study English '?

For:

5.1. Understanding lectures and notes.

Discussing work in class and out-o£-.class..•.-L-J
D

5.2.

5.3. Reading technical texts: r--r
5.4. Writing answers to exam questions.

5.5. Reading fiction books.

5.6. Lealning foreign cultures.

5.7. Reading English newspapers and magaZines.

\ \

,--I

1 \-.---
5.8. Understanding films and TV.

5.9. The. simples reason that it is an interna-

tional languaqe.

5.10. Talking with friends.

5.11. Learning ether subjects that are taught in

r--\

higher education. ( I



5.12. Listening to everyday radio and TV

programmes
(- --,
.----~

2.130 Other purposes not mentioned above

(Please Specify)

----------- --- -----

6. In yOl~ judgement how do you compare the twn units in

general ? they ace : I~

6.1. The same (~'''-"i
·---t .6.2. Nearly the same L-J

6.3. Slightly different
.,..........:...-i

l--

6.4. Ent-irely different T
....-...-.- ..~.
; .--.

7. How did you find Unit One (General purpose English)

in general ?

7.1. Very good

7.3. Fair

7.4. Poor

8. If your answer to question number 7 is very good or gond

what 00 you think your reason is ? Tick ( only one.

8.L It is simple and easy. I' -,

8.2. It is enjoyable. l-'
8.3. It is explanatory. -L-1

8.4. It is prFlctical O.
8.5. It is related to technical fields r .•.•.•

~



9. If your answer to question number 7 is fair t)rpoor,

what do you think your reason is -: Tick

only one. --.9.10 It is difficulL '-!-'

9.2. It is not enjoyable r I
9~3. It is not explanatory. 0
9~5o It is not related to technical fields. ,I !

10. How did you find Unit Two (English for specific purposes)

in qeneral ?

10.1. Very good f i

10.2. Good \ :
10.3. Fair r=J
10.4. P~or ~L-J

11. If your answer to question number 10 is very good or

g')od what do you t h i.r.k your reason is ?

Tick ) only one

11.1. It is simple and easy. \ !
11. 2. It is enjoyable. LJ
11. 3. It is explanatory. \ \
11.4. It is practical. 0
11.5. It is relnted to technical fields. 0

12. If your answ= r to question number 10 is fair nr

poor what do you think your re~son is ?

Tick only one

12.1. It is difficult. ;---,
~__ i



12.2. It is not enjoyable

12,3. It is not explanatory

12.4. It is uhpractical

12.5. It is not related to technical

fields

13. In general terms which unit (Unit one - General purpnse

English and Unit Two - £nqlish for Specific purposes)

did you enjoy more ?

13.1. the more enjoyable unit was

13.2. the less enjoyable unit was

14. Unit One (General purpose English) is useful in making

you understand your area of specialization.

14.1. Strongly agree t-\
• o."------1

14.2. agree i J

14.3. disagree r;.l....---i

14.4. strongly. disagree '--1L-J
14.5. no npinion I _J

15. Unit Tw~ (English for specific purposes) is useful in

making you understand your area cf specialization.

15.1- strong ly agree L
15.2. agree i I
15.3. disagree ~L-.I

,--15.4. strongly disagree i.---4
15.5. no opinion p



purpose English) As:

16.10 Simple an(i easy. l~
16.2. Related to technical fields ~

16.3. Unrelated to technical fields Cl
r·--

16.4. Difficult l IT-r.16.5. No opinion i

17. In general, did you find ~he ~tent of unit tWry

(English for ~pecific purposes) as:

17.10 Simple and easy \ j
17.~. Related to technical fields [-I.--J:

17.3. Unrelated to technical fields C\
17.4. Difficult ~ !
17.5. no opinion I I

18. Concerning the passage of unit one (General purvose

English) did you find it interesting ?

Yes

If Yes, what is your reason(s) ?

If No, what is yeu reas~n (s) ?



·- ...:..

. ~..' .

19. Concerning the passage of unit two (English for specific

purposes) did you find it interesting?

Yes I i NO' I
If Yea, what is your reaSAn (s) ?

If.Nn, what is your reason(s) ?

..20. ··Regarding.the vocabulary of unit one" (General. pur'pos-e

English) did Y"'U: find them difficult?
1-....yes·U

rr: yes,' what -Ls your :re-e.son-t s) ?

.~ ...-.

·IfNo, what is your :reason(s) ?

"21~ Regardingt~~~ulary of unit two (English for·speciE~~

Nf' f "}Yes

. .

--..-- . ...-



If Yes, what is your reason(s) ?

If No, what is your reason(s) ?

____ ,. _. 4 •• _ • .• _

of unit one (General purpose English) did you find them

relevant to your fi~ld of st~dy ?

NoLl
If Yes, Why?

If No, v.lhy ?

23. Concerninq the contextual I~f~r~nce lesson and exercise

of unit two (English for specific purposes) did you

find them relevant to y~ur field of study ?

Yes l j

If yes, why?

.I -----
If No, Why?



24. Regardir.g the equivalent contextual va Lvie ''If the rephrasing

did you find them helpful ?

Yes J-.=J iJo ! I
If Yes, state your reason(s).

If No, state your r ee son Cs ) ,

-------

25. Regarding the equivalent contextual value of the rephra~-

ing lesson and exercise of unit two (English for specific

purposes) did

Yes ·0
you fino them helpful ?

.1 t
NrJ .j 1

If Yes, state your reason(s)o

----------------- -----.-------- --- -.-

---------------------------------------- -----------
If No, state your reason(s).

26. Concerning grammar lessons and exercises, which one of

the two units helped yBu more in improvinq your spoken

and written English?

26.1. unit one (General pur~ose English) o
26.2. unit blo (enalish for specLfLc purposes) 0
1;lhy ?



, , 2

27. I would prefer unit one (General purpose English) to Unit two

(English for specific purposes)c Therefnre, unit one should

be used as a standard English text book for Technical Schools.

27.10 Strongly agree 0
2702. Agree I=:l
27.3. Disagree f-~

27.4. Strongly disagree 0
27.5. no opinion 0

28. I would prefer unit two (English for specific purposes)

to unit one (General purpose English) 0 Therefore unit two.

should be used as a standard Snqlish text book for

Technical schools.

28.1. Strongly agree 0
28.2. Agree 0
28.3. Disagree \~-·l
28.4. Strongly disagree , \
28.5. No opinion 0
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