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Abstract

Quality of Education is affected by different factors which could be directly
reflected on graduates’ academic performance. In order to alleviate these
Jactors, the Government of FDRE established an agency HERQA to control
the quality of higher education institutions. This study was conducted with
the objectives of investigating the major factors that affect students’
academic performance in distance educalion in light of internal and
external factors like selection criteria, organization and management,
assessment and follow up, and problems. Methodologically descriptive
survey method was used. Data were gathered form 4 Academic Deans
and 12 supportive workers, 43 instructors, 276 learners, and 2 HERQA
experlts, selected by using purposive, convenience, availability, systematic
and purposive sampling techniques as appropriate. Data gathered by
guestionnaires, interviews, document analysis & focus group discussions
were analyzed qualitatively and quantitatively. Frequency counts and the
# lest logether with Fisher’s exact to test significant differences were used
in the analysis. Regarding resull of the study; the institutions did not
Jollow the rules and regulations set by HERQA and HERQA did not
establish controlling mechanisms. The findings also indicated that the total
credit hours per term is more than nine, there is only one tutorial sessions
per term, no orientation after registration, hand books did not given for
learners. These weaknesses make learners not to have a clear understand
to the environment and did not know  how to use Guidance and
Counseling, library and other services. Although, assignments and final
exams are developed directly on the modules, most learners did not
participate on tutorial sessions, they are grade oriented, lack reading
skills. The society and employers have low attitudes towards distance
education and even if learners family has low attitudes. The strengths in
the institutions were provision of quality modules, establishments of
library with adequate books and references and skilled man power. To
alleviate these problems, the institutions has to follow the criteria of
HERQA, provide adequate tutorial, gives proper orientations, prepare and
give student hand book, develop book borrowing procedure. Besides the
institution has to develop an attendance to make students attend tutorials
and arrange programs for learners to communicate with instructors,
counselors and other students to enhance their academic performance.

vi



CHAPTER 1

THE PROBLEM AND ITS APPROACH
This chapter deals with background of the Study, statement of the problem,
basic research questions, the significant of the study, objectives of the study,
its delimitation and limitation as well as definition of key terms and the

organization of the study.
1.1 Background of the Study

For continuous and sustainable development of a country, educated peoples
are crucial. Also for proper utilization of a country's resources, education is the
corner stone. To achieve a mission and vision of a country's technological,
political, cultural, socio-economical and other aspects, expansion of higher

cducation is important.

According to Teshome (2004:1), “Higher education has a paramount
importance for economic and social development. Indicating relevant
knowledge and advanced skills, higher education provides the
human resource required for leadership, management, business and
professional positions. By giving people access to knowledge and
tools  for increasing and diversifying their knowledge, higher
education expands people’s productivity, as well as national

capacity and competitiveness.”

For a country to develop, the importance of access to schools and skilled
manpower is un-questionable. Also to achieve political sustainability, to
develop democratic culture and Economic progress, higher education is the
most important mechanism. That is why now a days’ our government
cncourages education sectors, both governmental and private. The expansion

of higher education sector is supported by law (proclamation No. 357/2003).



According to this Proclamation, WHEREAS, it is necessary to provide for by law
the academic freedom and accountability of the higher education institutions

as well as their administration”.

“WHEREAS, is has become necessary to determine by law the directions of the
private higher education institutions in order to promote their contribution in

expanding education and conducting research;”

Here, higher education is supported by law for conducting research and to
cxpand education (access) within high quality staff members, administrators,

teachers and supportive members.

Higher Education in Ethiopia is at the youngest stage. According to Teshome
(2007:18) “The modern period of vhigher education commenced with the
establishment of the Trinity College with twenty one students in 1949, with the
assistance of Canadian Jesuits. In 1950, tertiary or higher education in
Chemistry and Biology were started in the college which was later up graded to
University College at Addis Ababa (currently Addis Ababa University). After
this, different higher education institutions have been dramatically established
by the government. Currently, 22 government Universities (Addis Ababa
University, Adama University, Arbaminch University, Awassa University, Ambo
University, Axum University, Bahidar University, D/brehan, University
D/markose University, Dill.a University, Diridawa University, Gonder
University, Haromaya University, Jimma University, Mekele University,
Medawolabo University, mizantepi University, Wollo University, wolayta
University, wolega University, Jijega University, and semera University) in the

country have established by government.

Addis Ababa City Administration is divided in to 10 sub cities identified as
Arada, Bole, Kirkos, Nifas silk, Yeka, Kolfe, Lideta, Gulele, Addis Ketema and

Akaki Kaliti. In Addis Ababa City Administration, one government University;



Addis Ababa University (4Kilo, 5Kill, 6Kilo, commerce, Debube building),

kotebe teacher training college and TVET colleges are governed by government.

As HERQA’s profile, currently there are 81 private Higher Education
institutions in Addis Ababa offering of training at masters, degree, diploma and

certificate level.

According to Wondwosen (2008:109-114), “In Addis Ababa there are 44 private
institutions offering Business, IT and Law Training, 30 colleges which offer
health related trainings, 14 colleges offering industrial and construction
Technology, 14 colleges offer training at diploma level in the field of teacher
education and 6 institutions offer trainings related to music, social

Development work, Tourism, Therapy and Library science.”

According to the profile of HERQA (2009), and abstract of MOE (2009), in Addis
Ababa 11 colleges, University colleges and University have offered distance
education: Admas University colleges, Alpha University colleges, St.mary’s
University colleges, Unity University, Ethiopies Distance Education College,
2020 open college, Yardistics international Open Learning College, IGNOU,
Nelson Mandela Education College, Infonet College, and Symles College.

Distance education in Ethiopia is a hew phenomenon. According to Teshome
(2007:26), “The first private and non-governmental higher education
institutions, Alpha distance Education College and Ethiopian Adventist College
were started operations in 1981.” From the institutions profile Unity University
started 2000, St.mary’s University colleges in 2003, and Admas University

college in 2004 have been started the operation (distance division).

Admas University College, Alpha University College, St.mary’s University
colleges and Unity University have offered degree program at regular, evening,
summer, and distance basis. The main offices for these institutions are in
Addis Ababa. Also the institutions provide Diploma programs in all delivery

modes.



1.2. Statement of the Problem.

For Amare (2006:88),“Distance education programs will continue to grow both
in developed and developing countries. The main reason for this growth is
related to the ever growing demand for trained human power with scarce

resource /particularly financial/ in the existing educational systems.”

Nowadays, the number of higher distance education institutions has increased
in Addis Ababa Administrative City Government. Also the enrollment rate in
higher distance education had increased. Distance education has its own
contribution to the expansion of higher education and enrollment rate in the

country.

According to MOE (2009:119), enrollment rate with government and non-
government higher education undergraduate degree in distance streams are
increasing year to year. But those who were registered fail to continue their
education; there were a drop out. For instance in 1996 E.C (2003-2004 G.C),
5025 students were registered in private colleges, but in 1998 E.C (2005-2006
G.C) only 23 were graduated. It indicates more than 99 percent were dropped
out, or suspend their program. One of the reasons indicated for this high

dropoul rate was the students’ low academic performance.

In any level of education sector, the performance of students determined based
on the quality of education system and necessary inputs. Now a day’s
Ethiopian government emphasis is not expansion, it is well done, but the
quality of education. Qualities of education have been affected by different
factors, but the institution should identify the weak parts of the systems and

improve it for the sake of students’ academic performance,

As to Mekasha (2005:121), the three very important factors which needs to be
carefully examined as agents of securing Ethiopian higher education quality
and relevance in the 21st century are curriculum, quality of teaching and

pedagogical effectiveness and method of work.



Quality of Education, which is reflected in learners Academic Performance, is a

major factor for social, Economic and Cultural development.

To expand quality of education, Ethiopian government established different
packages within the quality of education like regular classes, summer
programs, and extension classes. Now a day’s in addition to face to face

learning, means of teaching system has also undertaken by distance education.

However, there is a quality doubt for Distance Education for instance, in Addis
Zemen News Paper (No. 68, 17:1), it had been stated that, in higher distance
education there is a problem of academic performance of students for different
rcasons as shortage of time in tutoring, absence of qualified teachers in
tutoring areas, inability of students to use instructional materials like CDs
appropriately, unavailability of modules on time, students failure to work their
worksheets by themselves and ete. It causes there is mismatch of performance

of graduates and employers.

Through my experience, what I have found to be the major problem facing
academic performance of distance student are institutional and Learner

factors.

I have five years experience working in distance education institutions. From
my obscrvation, the major problems of the institutions are: lack of
commitment, shortage of finance, shortage of personnel (skilled man power),
shortage of means of communication, unclear students selection criteria for
programs, poor [ollow up and assessment mechanisms and unclear

organization and management of the institutions.

[n learners side; lack of commitment, shortage of finance, inferiority complex
(to give low value for their certificate), Socio-Economic factors and so on are

possible factors.



From this, we can understand that there is an Academic performance problem

in higher distance education.

Hence, the main purpose of this study is to examine the major factors affecting
students’ academic performance in distance education learners in selected
University Colleges and University (Admas University College, Alpha University
College, St.mary’s University College, and Unity University) in Addis Ababa.

In order to attain its purpose, this study tries to answer the following basic

questions:

L. What are the selection criteria of these University colleges / University is
for join the program?

2. What are the program organization and academic performance in the
selected university colleges/University?

3. What are the tutorial and learning support factors that affect learners’
academic performance?

4. What is the assessment mechanism that affects learners’ academic
performance?

5. What other problems are perceived by learners; instructors, academic
Dean’s and supportive workers, which affect academic performance of

learners?

1.3. Objectives of the Study
The general objective of this Study is to investigate the major factors that affect

students’ academic performance in distance education.

The Specific objectives of this study are:
L. To identify internal and external factors that affects academic
performance of distance students.
2. To identify the basic sclection criteria’s used by these institutions.

3. To know how the institutions arc organized and managed.



4.

1.4.

To identify the assessment and follow up mechanisms used by those

institutions

. To identify other problems which affect students academic performance

and

Suggest some practical recommendations that could make the
University Colleges and Universities and the working environments
conducive for distance students to be successful in their academic

performance.

Significance of the Study

This study will have the following significances:

1.

1.5.

To suggest possible methods to solve the problems of academic
performance of distance students.

To suggest distance students to improve their own academic
performance.

For Ministry of Education, it willl help them to rank institutions based on
their students’ academic performance.

The study can provide ideas to colleges/universities and educational
personnel to review their approach and enhance learners education

The study can provide information to policy makers, and the society at
large so that they become fully aware of the reality of colleges
/universities and the problem of students and.

To assist other rescarchers on similar studies.

Delimitations of the study

This study was focused on degree programs of distance education in Addis

Ababa City Administration in selected three university colleges and one

university: Admas University college, Alpha University college, St. Mary’s

University college and Unity University. These institutions are seclected because

rclatively larger number of students, large geographic coverage (large number

of branches), and financial strength. Besides, these organizations are the most

7



experienced private higher institutions which involve in providing distance
cducation at a degree level. The Primary and Secondary data source for the
study is delimited on Learners, Instructors, Academic Dean’s, HERQA experts
and data from record offices of the selected university colleges /University,

reports, policies and strategies of HERQA’s.

1.6 Operational Definitions
Distance Education: Refers to teaching and learning situation in which the
instructors and learners are geographically separated,
and therefore, rely on clectronic device and print
materials instructional delivery (Partwayanlane,
1994:295), _
Academic performance: Refers to performance of learners in their academic
Results.
Factors: A causc or determiner that underlies and influences performance
(Good, 1973:233).
Tutorial: A seasonal program arranged for distance learners to communicate
with a tcacher and discuss the learning materials.
Private Higher Education: Refers to all non-public institutions offering post
Secondary Education and training (Teshome,

2007:26)



1.7 Organization of the Study

This study is organized in to five chapters. Chapter one Deals with the
introducing the problem; background and statement of the problem; objectives;
basic questions and significance; and delimitation of the study; definition of
key terms; and organization of the study are included. Chapter Two is left to
the review of related literature so as to put the theoretical foundation of the
study. Chapter Three is concerned with the rescarch design and methodology
under which the method, data sources, sampling techniques and the type of
instruments used are discussed in detail. Chapter Four treats the analysis and
Interpretation of the data gathered. Chapter Five presents the Summary of
major findings, conclusion drawn upon the findings and possible
recommendations. Finally are attached lists of reference materials used in the

study, questionnaires and interview guides.



CHAPTER 2
Review of Related Literature

2.1. Overview of Distance Education
As the name implies, in distance education, there is a separation of teaching
learning system in space and/or time. Many scholars define distance education

in different perspectives.

For Manjulikas (1999:1), “Distance education is an umbrella term which
indicates the tangible distance between the learner and the teacher where the
process of teaching and learning is not confined within the four walls of the

classroom, any more with its horizontal mobility.

To support the above idea, Moore (as cited in John, 1987:8), defined it as “. . .
any formal approach to learning in which a majority of the instruction occurs
while educator and learncr are at a distance from one another.” Both scholars
agreed that, distance education has been practiced on a separation between

teaching and learning process.

Henee, in distance education students and teachers are separated in space and
/or time, not daily communication like conventional classes; Also in distance
cducation, every person has a chance to participate or learn; not discrimination

by other external factors like; religion, sex, time, space, and others.

Also keegan, (as cited in John 1987:11) give a general definition based on four
elements selected:
. The separation of teacher and learner during at least a majority of the
instructional process,
2. The influence of an educational organization, including the provision of
students evaluation,
3. The usc of educational media to unit teacher and learner and carry

course content, and

10



4. The provision of two-way-communication between teacher, tutor, or

educational agency and learner.

Here, in distance education instructors with learners contact is periodical, an
cvaluation has been practiced not in a continuous way, and it is an
arrangement  and/or final examination. It must be a two-way-communication
(learners with instructors); otherwise it will affect the students’ academic
performance. If it is a two-way communication, learners will ask what they do
not understand the subject and solve the problems. If the interaction frequency
will be higher, an increase in learners’ participation will improve their

Academic performance.

Generally, distance education as a field of education focuses on the andragogy
and pedagogy, instructional systems, and technology which endeavor or to
deliver an education to students who are not physically in a class room or

compositing.

2.2, The Need of Distance Education

To the ecxpansion /access/ to education, distance education has its own
contributions in the building of nation by crecating educated manpower. A
country expands distance education for different purposes. Different authors
have stated the advantages of distance education. Ezine, (article.com, 17 Nov

21/2008) has tried to extract the following Advantages:

1. Distance learning requires no commuting-saves your money and time,

2. You complete most of the classes at your own pace-no pressurec,

3. You can live anywhere in the world, study from anywhere in the world,
and pursue your choice of distance education course studies,

4. Gain extra knowledge while you are learning, thanking those computer

and internet skills you gain and then applying them to other fact or face,

11



5. The self paced learning environment can be taken advantage of by the
quickest or the slowest of learners-increase the satisfaction level while
reducing stress in the process, and

6. Accessibility factors in distance education courses address the physical
accessibility issues that people with mobility problems of ten times

encounter while being enrolled in the traditional or campus class.

Amarc (2006:78), also share some views in this regard that in Distance
Education, greater number of students can participate in the program,
students from remote rural areas can have access to the program, students
can take courses while doing their jobs, students can organize their own study

times to their own convenicence; and courses are cost effective,

Besides, Distance Education transcends the barriers of time, space, sex, creed,
community and religion, thus breaking the myth of elitism in conventional

higher education,”

Based on the above explanations, it is clear that, distance cducation has its
own contribution for socio-cconomic development of a country. Because
distance education saves learners tinﬁe and money that can be used for school
fee and transportation, learners have free time to work and participate their
social relations. In distance education where ever the student is, and whatever
the student ability is, he/she may independently learn or study by themselves.
This in turn helps them to develop a certain level of self-reliance and self

confidence.

In general, in relation to the above idea, John (1987:27-8), Stated that, “ . .

distance education offers the same opportunities for freedom of pace and
individual study as does seclf directed, self-planned learning, while also
providing the guidance, planning, and feedback during the learning experience,
that is necessary for continued student motivation and complection of the

course.”

12



2.3. Management and Organization of Distance Education

Al any inslitution, the primary concern is students. In distance learning there
is little or no direct contact between the institution and its students. So, the
management must assure that students have adequately met what is going to

be served.

According to Holmberg (1981:97), Distance education must be organized in
such a way that in includes: the development and technical production of
distance-study courses, the distribution of course materials, the non-
contiguous two-way communication between students and tutors, and
counselors, record keeping, course certification units, exam centers and

supplementary face to face contacts between students and tutors/counselors.

These organizational units have been mostly practiced in different world wide
open  universities. As any institution follows this organization structure to

facilitate the services provided and enhances learners’ academic performance.

Different authors also agreed that an organization has to arrange Guidance
and Counseling, Tutorial class and facilities of Library services and information
facilitics are support systems that are critical component of the management of

a distance learning system.

Guidance and counseling is an important aspect of education that can help the
lecarner in their problems. It is a necessary service that can support

instructional work to enables students to develop their ability.

A school library is an instructional resource that may significantly affect
students’ academic performance. According to Ukeje (1992:343), “one of the
basic crucial services that should be provided in any educational institutions is

a school library service.”

13



At any level of education whether primary, secondary or tertiary, the
institutions should provide digested books and other reference materials which

arc appropriate to educational level of the students attending in schools.

Education sector strategy’s has ten objectives, off which, one is: to promote a
higher education of good quality, relevance and focusing on rescarch and
development. Also the objectives of Education and Training includes producing
literate and problem solving citizen, developing productive skills of citizen,
develop citizens with creative and innovative minds and ctc are also

components. ETP( 1994 )

The management has also functions related to the control of the quality of
services, modules, and teachers’ performance. In different countries the focus
arca of quality assurance is different and depends on their situation of their

cducation system.

According to Perraton (2004:197), “The scope of quality assurance system
varics widely for some like (as in Scotland and England) monitor tcaching
cffectiveness while in others (like in Hong Kong) focus on management
processes and some rely heavily on accreditation systems for ensuring quality
(like in the USA), others include the quality of rescarch productivity, cither of
individual scholars’ (like in Mexico) or of whole academic departments (as in
the United Kingdom). As a whole, we observe quality assurance of a higher
cducation of countries depend on the missions and visions of countrics

cducation and the levels of a country economy development.

Here, Distance Education providers have to focus on different quality related
arcas for its services to improve its services and increase learners Academic

Performance.

Generally, to increased learners Academic Performance, the institutions have to
develop their capacity and need to have well organized Tutorial centers,
Libraries, Guidance and Counscling services, Student Affairs, and etc.

14



2.4. The Delivery Approaches in Distance Education

As we all know, in distance learning, learning takes place through both
individual interaction with the seclf learning materials and social interaction
with tutors. Face-to-face meeting as a form of tutorial therefore, is an
accession for this social interaction. Many distance learners may found it
difficult to manage themsclves for study, do their assignments. So to solve
these problems tutorial class have vital roles. At a tutorial time, there is two-
way- communication between learners and instructors, learners with counselor
and/or learners with the institution. It has a positive impact for their academic

performance, if it is properly done.

Different authors stated that distance education have been delivered in
different mechanisms. As to John, Manjulika, and Perraton agreed that
distance education had delivered by; Audio cassette, Telephone, Radio, Audio
media (Television, Tele course), satellite broad casting, video cassettes,
computers and print. In addition to this, Holmberg (1981:61), “. . . the most
important medium in distance education is printed world and other Medias
such as radio, TV, audio and video tapes, film strips, arc usually supplements
which arc introduced for special purposes or special points to support
motivation, and provide illustration, etc.” Here, the delivery method for the
program is sclected by institutions appropriate for learners depending on
criteria like economy of the country, background of the society, infrastructure
of the country and the like. To deliver a program cffectively services like
Tutorials, Guidance and Counseling, and Library services have to be fulfilled by

mstitutions.

According to Holmberg (1981:83), “two-way-communication has its own
purpose. These are: to support students’ motivation and interest by contact
with encouraging tutor and counselor, to support and facilitate student
learning by having students, apply the knowledge and skills acquired as well as

by tutors’ comments, explanation and suggestions, assessing students program

15



in order to provide them with an instrument by means of which they can judge
their educational situations and needs and by means of which marks can be

awarded.”

Keegan (1989), by sharing the above idea explains as “Occasional face-to-face
scssions are organized for both didactic and socialization purposes unlike the

conventional system, where it is a major teaching medium.”

What one can understand from here is that arranging enough tutorial time
/program/ has a great impact for the academic performance of students. The
part of delivery, assessment of learning is a process of gathering information
aboul how learners arc progressed in their learning. It gathers information
about what learners know and can demonstrate as a result of learning process.
Asscssing by assignments (work sheets) and using one summative examination
arc mainly considered to be the tools for assessing the achievements and

cvaluation of the performance of the learners.

According to Brown (1997), “Assessments plays an important role in the
learning process by providing feedback to students on their progress, giving
students an opportunity to demonstrate what they have learned and helping
students to prepare themselves. And it helps the student teachers to improve

his/her learning.”

Thus, assessing has been given dual purposes i.ce. for students to know where
they are and institutions also to demonstrate where students scored low grade
and improve their performance. From assessment the institution care for

question types, difficulties and coverage of the courses.

According to Holmberg (1981:92), “Questions, problems and essay type items
must not be chosen more or less at random, but should be carcfully sclected to
cover essential course objectives in such a way that the students are led on

his/her work in the most efficient manner.”

16



Holmberg also suggest that the main types of objective tests which have been

used with success in distance study courses are:

1. Multiple choice tests: The student marks which of the several suggested
answers arc the correct one.

2. Re-arrangement test: The student numbers the various items of a series of
events, a process of work, ctc to demonstrate the right order between the
items.

3. Completion test: The student fills in gaps, in sentences requiring figures,
terms or other indications of fact or missing endings in a sentence in a

foreign language, etc.

The same author, Holmberg (1981:92), suggest that “when a student shows in
a diagnostic test that there is something he has not grasped or something he
needs more practice in, then he can immediately be referred to the instruction

sheet that deals with his own particular difficulty.”

In General, cach delivering mechanisms have their own positive as well as a
negative impact for learner’s Academic performance. For instance Printing
materials (modules): It is inexpensive, portable, in any order, for any length of
time. But it is not well write it has a highly affects learner’s Academic
Performance. So, any institution has seriously analysis in different way and
sclects  the best delivery method that enhances learner’s Academic

performance.

2.5. Recruitment and Selection in Distance Education for Programs

The criteria for recruitment and selection in Distance Education for program
not a universally agreement. It depends on the countries Educational policy,

mission, vision and values of the country.
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2.6. Problems in Distance Education

Different researches show that most students participate in distance education
are in the age of above 25.Mostely these students are engaged and loaded in
various activities, like family management, social relationship, political
participation and soon. These in turn have their own negative impact of their
Education. To solve these problems; Guidance and Counseling are essential

and the lack of this service which constrains students learning.

According to Holmberg (1981:84) “. . . a number of every day circumstances
influences their study. A proper counseling service must be in apposition after
some kind of advice and help over such matters when students ask for it or in
other ways show that they need it.” Distance students are busy for different
social works, every day activities and others what they concern; so their

business has its own negative impact for their academic performance.

To support the above idea, “counscling is about helping learners decide for
themselves what is best for them as regarded choice of course and career,
overcoming of obstacles and so on. So, it is entirely learner-dependent rather

than knowledge-dependent.” (IGNOU ES5313, 2001:9).

A counsclor discussed with learners about what they want and neceds or
feelings rather than what is their knowledge’s. Otherwise, if his/her discussion
is based on his/her knowledge, learners’ problems will not be solved. In
genceral, guidance and counscling are essential for any educational institution.
But in distance education, the lack of scparate guidance and counseling

section is the big problem.

But as to reality from expericnce no one distance education institutions have
scparate guidance and counseling offices. Any distance student needs to be
counscled and the advice by the institution to go to regular class counselor is
also not advisable as regular class and distance class students have different

approach and different problems. So counselors should know the
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characteristics of distance students otherwise, students problems will not be

solved and also will contribute to low academic performance.

Some other problems directly related to affect students’ academic performance

according to Ezine articles. Com. is:

3.

. Sometimes that technology is complex and costly-despite the numerous

opportunities of distance education, there are always accompanying costs

. Advance planning is necessary both in the instructions and students of

ten times need to make sacristies scheduling the times to get times done.
Beware of hidden costs-If you’re in naval branch of the military for
example, and you are out at sea, and difficult to receive study materials?
Distance learning does not often get immediate feedback in the traditional
classroom sctling where the . student’s performance is immediately
assessed, wherecas with distance education, the student has to wait for
feedback while the instructor is reviewing their work.

Distance learning does not always offer all the necessary courses  online.
Students pursuing specific certificates or degrees may not be afforded all
the necessary courscs that are available through distance education
programs so some programs are not suited for all course of study.
Distance learning may not be acknowledged by all employers. Most
employers acknowledge distance education, but there are some who don’t
acknowledge.

Distance learning does not give students the opportunity to work on oral
communication skills-students -in distance education courses do not
always get engaged in verbal communication with fellow students and
teachers.

Social isolation more often than not, you study alone and distance
education students of ten times feel isolated and miss the social

interaction that accompanies the traditional classroom on campus.
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Here, listed drawbacks can directly affect students’ academic performance in
that it makes lecarncrs not to continue their lessons, it makes difficult to cover
the portion, and consumes time of instructors to give a feedback. It also blocks
students not to practice verbal interactions with instructors and other
students. It has its own impact to student’s performance as learning is not only
reading rather it also needs communication and participation in a practical

SCrsc.

Moreover, distance learners are socially isolated because in distance education
students do not attend classrooms regularly; thus learners feel alone. It has its
own impact to students’ attitude and confidence, because students feel lonely,

and they do not compare themselves with other students.

To conclude these, problems of distance education has to be considered by the
institution to solve the drawbacks and the students must be planned to

continue their education.

As John (1987:114) stated, “Societies attitudes towards distance education
play an important role in decisions about who will use it and how and when it

will be used.”

[n any types of cducation, attitudes towards the ficld of study are very
important in achieving the country’s mission. A negative or positive attitude
develops for distance education related to its quality. As John (1987:116)
further stated, “attitude play a large role in status, which intern can function to

make the assumed inferiority of distance education a self fulfilling prophecy”

Here, a negative attitude of a society towards distance education has its own
impact on students’ status, even students perception is low compared to
conventional study. As experience shows, the society fecls that distance

learners arc not competitive for the face to face program/regular learners; .
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According to Holmberg (1981:49), “. . . deep-learning and surface-learning
habits is particularly important for distance educators for two reasons: first,
like most distance learning it is based on reading; second, it has great
opcrational important and bearing on the learning outcomes. Surface learning
basically endangers the educational outcomes of distance study as it leads to
priority being given to the external characteristics of the text concerned rather
than to its contents . . .”

Distance students should develop their study skill and read their materials
deeply, not on the surface. However, most of them are not interested to read
deeply, because most of them only grade oriented and engaged different
activities. These problems have a negative impact for students’ academic

performance.

It is generally believed that academic performance of any student is also
significantly corrclated with his/her study skills. Distance program has the
highest form of student centered approach. So, any student should read more
or cover cach course modules. Otherwise, his/her academic performance will

be very low.

At cach module, the introduction part describes its credit hours of the course,
so students should move against the time and cover the course. According to
John (1981:27), “. . . Distance Education offers the same opportunities for
freedom of pace and individual study as does self-directed, self-planed

learning.”

As we have described above, most of distance students are more than 25 years
old. Obviously at this age level they are expected to manage their life style and
others. This expectation and other factors have affected their academic

performance.

2.1



According to Schlosser and Anderson (1994), poor time management and
procrastination of the distance students is an important factor related to their

academic failure in distance education programs.”

Due to lose time management, distance students have decteriorated their
academic performance. Because, they cannot manage their time and they are
busy for other works. This also has a direct relation to their academic

performance as it is one of the factors to minimize the time for their study.
2.2. Higher Distance Education in Ethiopia

As to ETP (1994:15), “General education will be completed at the first cycle
(grade 10) the second cycle of secondary education and training will enable
students to choose subjects or arcas of training which will prepare them

adequately for higher education and for the world of work.”

After accomplished grade ten, students will be assigned based on the standard
that will be stated by MoE, at that year, for TVET or preparatory stream. The
standard to students involved at distance education proclaimed by MoE, as it
has (TGE, January 20, 1993:237), given power and duties to determine the
educational curriculum offered at the level of higher education and also the
entrance criteria. However, the criteria vary year to year, because of different

government strategy.

From the abstract of MoE (2009), in Ethiopian cnrollment rate in higher
cducation has increased year to year and the need for enrolling higher

education relevant has become more pressing than ever before.

In combination to this, distance education programs will continue to grow both
in developed and developing countries. The main reason for this growth is
rclated to the ever growing demand for trained man power with scarce resource

(particularly financial) in the existing educational systems (Amare, 2006:88).
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2.2.1.The Need of Distance Education in Ethiopia

It is obvious that Education has a significant role for cultural, political, and
socio-economical development. To upgrade one’s education status is
unquestionable fact. Because, in upgrading oneself, his/her skills and

knowledge, he/she is benefited and increased their monthly income.

For the growth of sustainable and rapid economic development, expansion of
ceducation is crucial. Therefore, expanding education through dilferent
mechanisms including distance education is vital. According to the experience
of distance education relevance in Ethiopia is dramatically changed. From the
abstracts of MoE (2009:119), the enrollment number of distance education
both government and non government at the year 2005/6 was 21,982; and
after two years, the enrollment number was increased by 11,149 which is a

total of 33,131 students.

Although, the expansion of distance education program in Ethiopia has
dramatically increased, but the implementation is not free from any problem or
challenges. Therefore, the need for relevance has to become more important as
the job saturation in the civil service, graduate unemployment and changes in
the job market make it imperative that higher education institutions produce
graduates, who are not only able to-constantiy upgrade their knowledge and
learn new skills but also to create jobs instcad of claiming them as right

(UNESCO, 1998).

Even though, the relevance of distance education is dramatically changing,
only the increase in enrollment rate could not indicate the relevance of the

requirements of the country exact situation

According to Mugnai (as cited in UNESCO, 1998) “Relevance of higher
education depends on the suitability of the impacts that its graduates make in
relation. As to studies, most graduates in distance education have not felt

confident and they lack knowledge on the subject matter. As a result the
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socicty gives them low esteem. So, any institution that gives distance education

must create different mechanisms to increase the relevance of graduates.

Today the emphasis of MoE is not only the expansion of higher education but
also to maintain the quality and excellence of education in all levels. To this
cnd, the MoE sctup an agency called Quality Assurance Agency, which is
responsible to monitor the quality of education, and enhancing trained

manpower to keep the quality of education.

Quality assurance refers to the systems through which an institution
demonstrates that conditions are in place for student to achieve the
standardized set in educational programs. A quality assurance system includes
all those planned and systematic activities which provide confidence that a
product or service will salisly given requirements for quality (HERQA,

1994:196).

Controlling of quality assurance worked internal or self regulations and
external regulations and assessment has its own negative and positive aSpebts.
According to Marew (2001:367), distance education program can lose its
quality because of many factors. These include Poor infrastructure to support
distance education (such as communications and transport), Weak planning,
inadequate inputl from specialists, or poor preparation time in setting up
program weak management, poor quality materials and acceptance of low
standards and inadequate training of staff or the [requent re-deployment of

trained staff to unrelated posts.

2.2.2. The Management of Distance Education

“Though Ethiopia has had no full-fledged education policies which were
formally declared and published like that the 1994 education policy, however,
the country has had full-fledged curricula at least for the past fifty years
(Solomon, 2007:79).”
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Before 1994, Ethiopia has been highly centralized and after 1991 EPRDF,
promotes decentralization and autonomies for regional governments. This
decentralization gives regional education offices to participate for formulation
cducation policy. Before 1991, there was no clear and formally published

education policy as a document.

The Education scctor strategy also guides where distance education will be
collaborated and coordinated. This strategy enhances and gives direction of

distance education in the future.

However, there is no detail Distance education policy like for a basic and other
higher education programs. This created red tape for implementation for

distance education.

The organization of distance education is quite different from face-to-face
learning. At any institution the organized system has its own goals. According
to (IGNOU ES-314:27), the organizational systems of distance education have

similar goals and share two common [eatures:

1. They are designed to serve the needs of adult learners who are unable to
attend campus based education;
2. Because they are not campus-based, the teaching-learning transactions

require to be mediated by a variety of means.

Therefore, the organization system of distance education must consider these

features.

As experience shows, the selected higher distance education in this study, are
organized in centralized management; production of materials; distribution of
coursc materials, record keeping of results and so on are found at a center

(Addis Ababa).

As distance education is throughout a year, there has to be an academic year.
Any students registered at any time continue his/her education. However, the
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institution has to manage those, who are registered at any time, it is one the

advantages of distance education.

According to HERQA’s profile (2008), “In distance education program one
semester covers 4-6 months. Any institution provide distance education have
been established a resource center, mini library, computer center, information

office, Guidance and counseling, Tutorial coordinator, and the like.”

These institutions were focused mostly for business field areas like Accounting,
Marketing Management, Management, Economics and etc. Each department

has to work in an integrated way and has to manage by department heads.

Operational failures in distance learning systems and in the sub-systems for
materials production, delivery assignment, and student administration and
support services have directly affects the quality of distance education. These

drawbacks have also directly affects academic performance of learners.

However, According to Robinson (2004:201), distance education has the
following organizational differences which need to be addressed in quality-
assurance arrangements. These includes involvement of more parties,
stakcholders, specialist or sites in the development and delivery of a course or
programmer, coordination of more separate activators, roles and players,
longer chains of communication, largc~scale programmer often provided over a
wide geographical area, more detailed planning of production and budgets in
advance of program presentation, great number of administrative tasks, and
more divers target audiences with differing needs to be met and provision to be

made.

Whatever these differences, any institution in quality assurance system has to

establish the credibility of distance learning.
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Among the responsibilities of HERQA are pre-accreditation, accreditation and
re-accreditation of private higher education institutions and some other

governmental institutions (HERQA profile, 2008).

HERQA (2008), has been established accreditation standard procedures. The
document focuses on inputs, process and outcomes of the institutions. The
standards contains: Institutional requirements like Institution name, contact
person, owner, legality, organizational structure, accountability, administrative
structure, and three years development plan, curriculum which includes
objectives, assignment methods, program structure, and credit hours, facilities
for program like, library, and computer center, staffing for program (academic
staff and administrative staff), institutional rules and regulation for academic

staff, administrative staff, and Students, and report on improvements.”.

Therefore, any institution which involves in distance cducation has to fulfill
these benchmarks; otherwisc HERQA has not approved the requested

accreditation.

After 2008, the accreditation levels have been changed and only full
accreditation given for three years and after completing these three years, the
institution had required to full fill the above standards and required

accreditations.

To facilitate distance education system, the institution must arrange student
support services (tutorial, library and counseling). To induct these services and
rules and regulations of the institutions an institution has to provide student
hand book during registration time. Proper accomplishments of these student
support services enhance academic performance of learners. That is why
HERQA required these services. Resource centers (Computer, internet CD
Room) must be organized in any Distance Education institution to provide

quality service.
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2.2.3. Delivery Methods of Distance Education

In distance education the main means of communication is printing materials.

These printing materials include modules and worksheets.

To sclect the delivery method, the institution has to understand the economy of
the country, background of the society, infrastructural facilities and etc. As we
all know, Ethiopia is poor in aspects like infrastructural facilities and educated
manpower. In distance education, here in our country it is difficult to use these
different delivery methods (Radio, Tv, video, CD Rooms, print and etc) together.
To this end the most commonly used delivery system in Ethiopia is printed

malerial (modules).

The academic performance of distance students can be affected by a number of
factors like quality of modules, lack of reference materials, module content,

module format, and delay of delivcring.

Amare (2006:74), explaining that “print is a foundational element of distance
cducation program and the basis from which all other delivery systems have
evolved, he tries to indicate the various print formats available including: text

books, study guides, work books, course syllabus and case studies.”

As there is no direct interaction between instructors and learners in distance
cducation the distance material should facilitate two-way communication. To
create these types of communication, printed materials (modules) must be
attractive and kept their quality. If it keeps its quality, the learners have

attracted to read and enhance their academic performance.

To improve academic performance of distance students, modules must be
prepared in student centered form. According to Tesfay (2005:108-121), the
lcarning material which is prepared for distance education learners has to be a
special reading material and should act like a live teacher. In general, a module

for distance cducation learners should have the following unique characters:
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1. The material should invite the learner to get them actively involved in it.

2. The learner should able to learn from the material independently as it
carrics out all the functions of the teacher.

3. The notes must be written in a form of question and answer approach.

4. The content should be presented in a style that a learner can go through
the material without much external support.

5. It should hold more activities that focus a learner’s attention on a
subject.

6. The examples have to be specific to grasp the learner’s interest.

7. All the topics of the course should roughly be similar in terms of
contents, density, learners’ activities and length. And,

8. The contents should be logically arranged from simple to complex.

In general the material should able to perform the role of a teacher because the

learner’s are guided only by it.

In the worksheet, some procedures and guidelines on how to work the items
and the percentages out of which the worksheet is evaluated arc included.
Most distance institutions gave 25-30% value for the assignments. The
worksheet may contain different types of question items, like multiple choice
types, true/false item, completion tests, and matching. If worksheet questions
arc directly taken from the modules it docs not evaluate the status of the

learners and affects students Academy performance.

Therefore, worksheets must be requested to be diagnostic as worksheets are to
be worked in home. Asking a direct question requests a student simply to
respond by referring the module and it has a negative impact for students’
academic performance. As to my experience, worksheets arc prepared by
course writers and most writers are not committed to cover what it is intended

to achieve. Hence, it has a great impact on students’ academic performance.
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The assessment of distance students arec outlined to consist of assignments
(work sheet) which may cover 25-30% and final examinations which may cover

©65-70%.

Although, the delivery method is assumed to be assisted by tutorials, from
experience in almost all distance education institutions, tutorial program given
for a semester is only for one week end with an approximate time of 2-3 hours.
Duc to this reason, the students’ academic performance is highly affected as

the time (2-3 hours) arranged is too short to cover a semester course.

Besides, most distance institutions are profit oriented and that they did not
want to challenge their students. But for improving academic performance of
distance students, the institutions must be take care for question types, level

of difficulty and whether they adequately cover objectives of the course.

Most distance education institutions gave final examination after two or three
weeks of the tutorial program. The exam types also arc similar to worksheets
with an exception that it includes essay type item. As to my experience, the
exam question mostly focuses on summary of each unit. So, it has a negative
impact for learners’ academic performance, as it makes the learner to focus on
the summary section. Thus, he/she will not acquire what is expected to the

level.

2.2.4 Recruitment and Selection in Distance Education

The criteria for recruitment and selection in Distance Education for program
not a universally agreement. It depends on the countries Educational policy,
mission, vision and values of the country. In Ethiopia the criteria for
recruitment and sclection in Distance Education for program scttled by
HERQA (2008). The sclection criteria for join any a higher education program:
1. Any applicant was graduated by diploma (12+2) for accredited college,
2. Applicants were graduated any accredited College or University by any

filled in degrece program,



3. For male 3.2 point and above ; for Female 3:00 point and above in
ESLCE,

4. Completed two years preparatory,

5. Grade 10 or 12 completed and 2 years working Experience and,

6. Pass COC.

2.2.5 Problems in Distance Education
The expansion of distance education program in Ethiopia has dramatically
increased. However, distance education implementation is not free from any

problem or challenges.

According to Teshome (2001), there are multi dimensional challenges to
implement distance education. These include: Low status is given to distance
education, lack of awareness regarding the true potential of distance education
(For example, the policy makers, faculty members of higher education
institutions and the public at large generally see distance education as inferior
to regular programs), There is acute lack of trained manpower in the field in
most higher education institutions, and adequate budget is not allocated to run

distance education.

Manjucika and Reddy (1998:205), also point out more or less similar
challenges that hamper the program of distance education. Underscoring that
there is: lack of adequate finance, shortage of communication and infra-
structure facilities, no proper government policies, under utilization of the
range of audio visual media available, shortage of personnel in media course
ware production, lack of financial and academic autonomy (institution attached
to conventional universities), degree awards have lesser value and acceptability

and however, some pointes listed above has changed, others are still exist.

To support the above idea also, Mchretab (2000:280) has indicated as “the
culture of the society has great impact on the provision of distance education.
It is obvious that cultural factors can act to facilitate or constrain the
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performance of organization. The socicty does not consider distance education
as an cducational system. It considers it inferior to the formal education

system.”

Distance students have freedom to adjust their time to read their modules, but
most of them are engaged in different activitics. These different activities have

their own impacts on their academic performance.

From the above literature the main problems of Distance Education provider
institutions includes shortage of finance. This shortage limits institutions on
using assessmen! mechanism, final exam and worksheets, and delivering
modules and other facilities to be delayed. So it has a negative impact for
Distance learners’ academic performance. Student supporting services (Library,
Guidance and counseling, Tutorial centers) have unquestionable impacts on
any level of educational system but in a shortage of finance, the institutions
might not provide well organized counscling services, library services, adequate
books, reference materials and CD Rom’s. It also impacts the institution not to
give sufficient tutorials. Thus, the financial problem in the institutions may

indirectly affect distance learners academic performance.

Working environment and family support has its own impact for academic

performance.



CHAPTER 3
Research Design and Methods

This chapter deals with the method, data sources, sampling techniques, data

gathering instruments and data analysis techniques.
3.1 Research Method

The purpose of this study was to identify the factors affecting academic
performance of distance students of private university and university colleges
(Admas University College, Alpha University College, St. Marys University
College and Unity University) in Addis Ababa. The study has attempted to
determine the factors that affect students’ academic performance. The
students’ academic performance was viewed in terms of organization and
management of distance education, selection criteria for the different programs,
and compliance and commitment to the rules and regulations proposed by
HERQA (Higher Education Relevance and Quality Assurance). Besides, analysis
was done on the factors like follow up and assessment methods used by
institutions, views of students regarding the program, and problems in
distance education programs. Thus a descriptive survey method were used to
best serve the intended purposes since it helps to describe the major factors
and as well to compare the level of these factors in the different institutions.
Besides, descriplive survey ascertains respondents’ perspective or experiences
on a specified subject (students’ performance in this study) in a predetermined
structured manner. It is also appropriate to answer the basic questions stated
and to judge the strengths and weaknesses of the institutions understand in

rclation to busting the students’ academic performance by doing on the factors.
3.2 Source of Data

The primary sources of data for this study were Academic deans and learners

of selected university and university colleges, Supportive Workers of University
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and University Colleges (Registrar works, Librarians, Receptionists and Tutor

coordinators), HERQA experts, and instructors.

Sccondary data were obtained through document analysis. For this purpose,
synthesized information (From the University and University Colleges and

HERQA profiles as a form of reports, policies and strategies) were used.
3.3 Sample and Sampling techniques’

The study has ecmployed different sampling procedures to select the
appropriate samples. The university and university colleges were sclected by
availability sampling as they were the only private higher institutions which

involve in providing distance education at a degree level.

The total population of the four institutions providing education in degree
program was 921 learners (240 in Admas University College, 251 in Alpha
University College, 245 in St. Mary’s University College and 185 in Unity
University). Academic deans and HERQA experts were selected by purposive
sampling method since they can give adequate and necessary data due to their
positions. The student respondents’ were by seating arrangement on tutorial
session selected systematic sampling techniques as it gave equal chance for all

of the respondents.

Instructors were selected by random sampling method at the tutorial site since
it gives cach respondent an equal chance of being included in the study and
more over cach chance is independent of another choice (Best and Kahn,
2003). Convenience sampling technique was used to gather data from
supportive workers as they are believed to have relatively the same kind of

information.

Accordingly, 4 academic deans and 2 HERQA experts for interview, 276
learners (66 out of 240 in Admas University College, 69 out of 251 in Alpha
University College, 70 out of 245 in St. Mary’s University College and 71 out of
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185 in Unity University) and 43 instructors (10 from Admas University College,
12 from Alpha University College, 11 from St. Mary’s University College and 10
from Unity University) for questionnaire and 12 supportive workers (3 from

cach institutions) a total of 337 were considered for the study.

3.4 Instruments of Data Collection
The necessary data for the Study were gathered through interviews,

questionnaires, document analysis, and group discussion.

Questionnaires were developed from based on basic questions, which includes
both open and close ended items with the aim of collecting data from relatively
large  number of respondents including learners and instructors.
Questionnaires were preferred since they are economical in time, expense,
cnable reach large number of respondents at a time, and help explain the

purpose of the study briefly.

The interviews were held with Academic deans and HERQA experts (semi-
structured) to get the overall image of factors which affect students’

performance as there number is relatively small and manageable.

To reinforce the data obtained from primary sources and to provide additional
information, document analysis were also done with supportive workers. The
document analysis were focused on organizational structures of the
institutions, sclection criteria’s set by HERQA and the institutions, the

asscssment policies sct by the institutions and reports from HERQA.

An obscrvation has been done to identify statuses and conditions of some
infrastructures inside the institutions which help students improve their

academic performance.

The instruments prepared were pilot tested in other institutions which provide
distance learning in diploma programs to examine and check the validity and

reliability. The pilot tested instruments were modified and corrected based on
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the information from pilot testing and were administered for the selected

respondents.
3.5 Method of Data Analysis

The raw data obtained from the field work through questionnaires were
organized by the computer software: Statistical Procedures for Social Sciences
(SPSS). It were made because it makes (SPSS) computation precise, dependable
and not time consuming. Depending on the nature of the variables,

quantitative as well as qualitative data analysis methods were employed.

The qualitative data from interviews and document analysis were used to
validate the responses of the questionnaire (quantitative data) from learners

and instructors.

Different characteristics of respondents were analyzed using frequency counts
and percentages. Frequency counts and percentages were calculated for those
items prepared in likert type scale. For more advanced statistical operations
and decision making as likert items are -categorized under ordinal
measurements and Yes/No items as nominal measurements, the non-
parametric test, Chi-square were used to check whether there is a significance
difference in the distribution of preferences among groups of respondents in

the different institutions in terms of a given item.
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Chapter 4

Presentation, Analysis and Discussion of Findings

This chapter deals with the presentation and analysis of the data obtained
through closed and open ended questionnaire, Simi structured interview, group
discussion, observation and as well as document analysis regarding learners’

academic performance

A total of 320 questionnaire papers were distributed to learner respondents in
both institutions and 86.25% (66, 69, 70 and 71 each out of 80 in Admas
University College, Alpha University College, St. Mary’s University College and
Unity university respectively) were filled and returned. Among the 55
questionnaires distributed to instructors in both institutions, 78.18% (10, 12,
11 and 10 in each out of 15 in Admas University College, Alpha University
College, St. Mary’s University College and Unity University respectively) were
filled and returned. In addition to that, four Academic Dean’s of each

University college/University and 2 HERQA experts interviewed.

The responses of learners and instructors to each of the questions were
analyzed and interpreted. Group discussions were also undertaken with
supportive workers (Registrar workers, librarians, and receptionist and tutor
coordinators) of university colleges/University to triangulate the responses of

learners and instructors.

Most of the Data gathered were organized using Tables and presentation of
data is followed by discussion and interpretation in line with the major
research findings. For the sake of convenience of interpretation, related
questions were treated together. As a result, the responses were found to be

sufficient to draw inferences for the study.
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4.1 Characteristics of the Respondents.
Based on the data collected, the general characteristics of the respondents of

the study were analyzed as follows:

As TablelA of item 1 show, more than 57.6% of the total learners in both
institutions were male. The females constitute only 35.1% of the total number.
This is a reflection for concrete reality that the education scctor is still

dominated by males.

Concerning the Age range, the majorities (36.6%) of the learners in both
institutions were found in the age group 20-30. At the age range 31-40 and
41-50, relatively the same (25.4% and 23.6% respectively) number of
respondents were found. Only 4% of the respondents were found to be in the
age range above 50 years old. Tt shows that only few number of learners
continue or upgrade their educational level after their 50’s. It might be
because; most people’s are busy for other social affairs at the age of 50 and

above.

Although, 35.9% of the learner respondents were found to be single, (Iltems 3 of
Table 1A), most of the learners (48.2%) were found to be married. This is an

indication that marriage could not be an obstacle for education.

As to item 4 of Tablel1A, more than three fourth (69.9%) of learner respondents
were found to be employed in government institutions. This is a reflection that
civil servants are motivated to continue their education with an increased
demand of the countries educated man power to fill the gap caused by human
capacity in implementing new and technology based work processcs and

management tools like Business Process Reenginecring (BPR).

As to Item 5 of Table 1A below, majority (67.8%) of the learner respondents
were failed to indicate their cumulative GPA and the range of cumulative GPA
of 45 (16.3%) respondents were<1.9 while only insignificant number 11 (4%) of

respondents were able to score a CGPA of 3.5 and above. The result from
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document analysis of students mark list in ecach institution also supports the
above data. It is therefore; fair to conclude that the academic performance of

learners is very low.

Table 1A: Characteristics of Respondents

No [tem Fr&iﬁ ency Percentage
1 | Male 159 57.6
Female o7|  35.1

Hex Missing | 20 %3
Total ' 276 |  100.0

2 |Age(inyears) | 20-30 101|  36.6
31-40 70 25.4

41-50 65 23.6

51 and above 11] 4.0

Missing 29 10.5

Total 276 100.0

3 | Marital Status Single 99|  35.9
Married 133 - 482

‘Divorce 6| 22

Widowed 2 7

 Missing 36|  13.0

Total 276 100.0

4 |Employedin | Government 193 69.9
Private 27 9.8

Self cmployed 5| 1.8

‘Others 19| 6.9

__i\_/ii'ssing' N 32 116

Total | 276 100.0

5 Previous semester CGPA <1.9 | 45 16.3
2.00-2.50 N 5 1.8

2.51-3.00 28 10.1

>3.1 11| 4.0

‘Missing | 187 678

Total ) 276 |  100.0

According to the personal details show in Table 1B item 1 below, more than
76.7% instructor respondents were male. The females’ constituent only 23.3%
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of the total number. It can be inferred from this that the participation of female
instructors is very low and therefore, still there is high domination of males

over females in tutoring.

Regarding the instructors age, (as shown on Table 1B of item 2 below), most
instructors (58.1%) were in the range 20-30, and 41.9% were in the age range
31-40. This mix of experienced and young teachers has its own advantages in
that the youngsters will take some sort of experiences from the older ones. As
most of the instructors arc young and energetic, the probability to cover a large

portion of the course with in the limited tutoring time will be high.

According to item 4 of Table 1B, the majority (58.1%) of tutors were first degree
holders, while the remaining 41.9% had a master’s degree. Although, it is
assumed that those degree holders have necessary knowledge on the subject
they were tutoring, some contradictions are created between the reality and the
criteria set by HERQA (Higher Education Relevance and Quality Assurance) as
tutors should be MA or PhD graduates.

As it is shown on the same Table below, the vast majorities (90.7%) of tutors
have 1-5 yecars experience and the majorities (58.1%) are working on full time
bascs. Although, the low experience of tutors may have some drawbacks on the
quality of instructing, majority being full time workers may contribute better as
they could accomplish the program responsibly, suggest and improve problems
on the module quality, and utilize the resources efficiently in the process of
undertaking tutorials including time which could indirectly affect students

academic performance.
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Table 1B: Characteristics of Respondents

Organization =
Bl ltem characteristics | Response in percentage

Admas | Alpha | St. Mary | Unity Total

1 | Sex Male 80.0 75.0 70.0 81.8 76.7
Female 20.0 250  300| 182 23.3
Total 100.0 100.0 100.0 100.0 100.0
2 | Age(in years) 20-30 600| 583 60.0 545| 581
31-40 400 417 40.0 455| 419

Total 100.0 100.0 100.0 100.0 100.0

'3 | Marital Status Single 500 |  50.0 50.0 455 48.8
“Married 50.0 500 500 545 512

Total 100.0 100.0 100.0 100.0 100.0

4 | qualification MA/MSC/LLM 40.0 M7l 40.0 45.5 41.9
BA/BSC/BED o .

s 60.0 58.3 60.0 54.5 58.1

Total 100.0 1000  100.0 100.0 | 100.0

5 | Experience in this 1-5 o 90.0 91.7 900 909 907
STl en “Missing 00| 83 10,0 9.1 93
Total 100.0 100.0 100.0 100.0 100.0

6 | BExperience in other 15 800 91.7 80.0 90.9 86.0
STRETERTONS Missing 200 83| 200 9.1 14.0
Total 100.0 100.0 100.0 100.0 100.0

7 | Total working 1-3 years 400 167  40.0| 182 27.9
ksparience 4.6 years 300|250 200  27.3| 256

7-9 years 10.0| 250 ~ 200 182 186

10-12 years 20.0 16.7 100 273 188
jT2years 00 16.7 100 91 93

Total ~100.0 100.0 | 1000 |  100.0 100.0

8 | On what capacity are | full time base 50,0 66.7 60.0| 545 58.1
you working as a par time 1~ 500 333 40,0 455| 419
tutor Total T1000|  1000|  1000|  100.0| 1000

4.2 Analysis of the Findings of the Study

Under this part, the Program Organization and Management of Distance
Education, Student Support services, Attitudes of Society, selection criteria,
Delivering system and the main problems of Distance Students will be
presented and analyzed.
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4.2.1 Organization and Management of Distance Education

A chi-square test was employed to test whether there is significance difference
in responses for item 1 of Table 2 below and all the responses were found to be

significantly different at a p-value less than 0.05.

Accordingly, although there are significant number of respondents to suggest a
number of selection criteria like better results on EGSLCE/ESLCE, 36.4% of
respondents in Admas University College has confirmed that the main criteria
is passing COC evaluation. In Alpha University College (72.5%) and St. Mary’s
University College (72.9%), the major criteria for joining a program has been
found to be completing Grade 10 or 12 working for two years. It was in Unity
University that 35.2% learners indicate the criteria to be completing grade 10
or 12 and having two years experience, while 32.4% has indicated COC

evaluation as the major criteria.

From the above data one can conclude that the major criteria for joining
programs are two years experience successful completion of COC evaluation
and good result in EGSLCE/ESLCE, which complies with the rules and
regulations of HERQA.

Table 2: Responses on Criteria for join the program

- ofganization ] o X
Response in VDZ
-value
e percentage E P
& 5| ¢l p| €
Characterist Bl 5|5 8
aracteristics ‘g < 5 g )
Criteria to Preparatory”_ii B 136 72| 4.3 99 '___—'53_._'7 o
join the 10/12+ & 2 years experience | 9.1|725| 729| 352| 4738
program? | COC evaluation 36.4(10.1| 18.6| 32.4 24.3| 86.319
" - ‘ 12
Preparatory & COC 45| 0ol o] 14 14] 000
evaluation _ . _
Others 1364 [101| 43| 211 17.8
- Total - , 1 100. | 100. | 100.| 100. 100.0

Df=degree of freedom ,significance at alpha o.05 level ( Other table follow the same explanation).
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According to item 1 Table 3 is concerned, majority of respondents (45.5 % in
Admas University College, 44.9 % in Alpha University College, 55.7 % in St.
Mary’s University College and 49.3 % in Unity) agreed on the unavailability of
oricntation after registration. An interview with academic Dean’s and group
discussion with supportive staffs show an agrecement with the learners’
response. Thus, the lack of orientation after registration has its own impact on
the academic performance of students as there will not be clear
understanding of organizational and management structure and there will not

be clear communication.

Regarding the hand book,(as shown on table 3 of item 2 below) , a Chi-square
test shows that there is no significant difference X2 (6,n=276)= 7.812,P> 0.05)

among respondents in between institutions. Therefore, students’ handbook is
given for learners during registration in cach of the institution. Information
from Academic Dean’s and Registrars both institutions has agreed that there
is no handbook rather brochures are given and it contains definition of
Distance Education, Type of fee and annual program. To conclude this,
students are not aware about the environment, and hence learners academic

performance is affected negatively.

As far as item 3 Table 3, the majority of learners; 54.5 % in Admas University
College, 42.0 % in Alpha University College, 40.0 % in St. Mary University
College and 45.1 % in Unity University has failed to indicate whether the
student handbook contains distance education policy or not. It implies that the

learners did not know the policy of distance education.
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Table3:Responses on Registration for Programs

orgénizatioh'm - XZ
Ch/c Résponsc in percentage Df
: e Total
No [ Item ] R p-Value
g E e &
o R o S =
I . < < | & = N . .
1 | Orientation after SDIS 27.3 |246 [200 |26.8 24.6
registration. DIS 182 [20.3 |35.7 |22.5 24.3
'UND 9.1 159 |29 |56 |83  |33.885
AGR  |227 |159 |43 15.5 145 |15
SAGR 182 [23.2 [37.1 [282 26.8 004
Missing | 4.5 0 R E 1.4
_ a Total  [100.0 | 100.0 | 100.0 | 100.0 | 100.0 -
2 Hand book given Yes 45.5 56.5 62.9 54.9 55.1 ” D6
during registration. No |s0.0 [377 [286 |36.6 |38.0 6'
Missi 5 |58 Q 3., 6.9 |
issing | 4 ‘ 8 8.6 8.5 | 297
Total 100.0 [100.0 | 100.0 | 100.0 |100.0
3 Does the hand book Yes 36.4 39.1 34.3 39.4 37.3
contain distance No 91 |[188 |257 |155 |17.4 |7-812
cducation policy. Missing |54.5 |42.0 |40.0 |45.1 |453 |©
T T e ——t—————= 959
Tota 100.0 | 100.0 | 100.0 | 100.0 | 100.0

*Ch\c Characteristics, Df=degree of freedom, SDIS-strongly Disagree, DIS- strongly Disagree,
UND- Undecided, AGR-Agree,SAGR-Strongly Agree, significance difference.0.05¢ levels.
%,percentage, (Other tables follow the same explanation).

There is significance difference among learners’ responses in both
institution X' (15, n=276) = 26.921, P<0.05) for the completion of the program
within three years(Item | Table 4A below). The majority of learner respondents
59.15% in Admas University Collegé University, 40.6 % in Alpha University

College, and 42.3 % in Unity University recached a consensus while more

respondents from St. Mary’s University College (40%) were in confusion.

No significances difference among opinions of respondents was found on the
presence of four terms per year(item 2 table 4A below). The data revealed that

the majority (40.9% in Admas University, 46.4% in Alpha University College,
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35.7%in St. Mary’s University College and 39.5% in Unity University) learner

respondents have expressed their agreements.

Table 4A: Responses on conduct on the program

organization | X2
Response in_ Y% B Df
No [tem Characteristic o j::" . “; 3 Total p-Value
El 8|88 &
B < =2 P
| Program completed | SDIS 45| 174| 143 127| 123
within three years DIS 45| 16| 14| 14| 72|
’ UND 318| 261| 400| 408| 348| 26921
AGR - |a09| 2so| 57| 282| 283| S
SAGR , 182 16| 143| 141| 145
Missing | 0| 43| 43| 28| 29
Total 100. | 100.| 100.0| 100.0| 100.0
"2 | There are four terms in a | SDIS | 16| 43| 100| o9 94|
year |DIs 227 232 74| 141| 167
OND [ 182] 203| 400 s24] 279| .0
AGR 227| 319 214| 254| 254 15
SAGR 18.2| 145| 143| 141| 152| 128
Missing | 45| 58| 71| 42| 54
Total 100. | 100.| 100.0 | 100.0 | 100.0

Regarding item 3 Table 4B below, no significant difference among learner
respondent were found in both institutions concerning the maximum number

of credit hour per term x 2 (12, n=276)= 20.1316, P>0.05. In the total

respondents learncrs the majority 40.9% in Admas University College, 42% in
Alpha University College, 40 in% St. Mary’s University College and 42.3% in
Unity University has shown an agree on that the maximum credit hours per
term is nine. However, this opinion was conflicted with the academic dean’s of
cach institution interviewed. As academic Dean’s confirm, the maximum credit
hours per term is 12 and in addition the result from group discussion indicated
that most the credit hour for a term is in between 10-12, Although, the result
[rom the questionnaire is supposed to support the rules set by HERQA for

distance Education, the more convincing idea from Academic deans

45



interviewed, focus group discussions will lead us to the conclusion that the

maximum credit hour for a term is not nine.

As it was found that more than 48.2% of learners were married and are busy
for other social affairs, their academic performance is direly affected with a
large number of credit hours due to lack of time to cover the whole of the

subjects.

Regarding the number of tutorial session in a term (item 4 Table 4B) majority
of respondents, 40.9 % in Admas University College, 42.0 % in Alpha
University College, 41.5 % in St. Mary’s University College and 43.7 % in Unity
University has shown their disagreement. But the result from an interview and
document analysis shows the presence of two tutorials for a semester/term.
As to the deans more than 45 % of students are not attending tutorial
programs. Thercfore, it is fair to conclude that there are two tutorial sessions
per term as students might not attend all of the tutorials because of their

problems and it complies with the standards set by HERQA.

In item 5 Table 4B; majority of instructors (100 % in Admas University College,
83.3% in Alpha University College, 90.0 % in St. Mary’s University College and
90.9 % in Unity University College) have agreed on the inadequacy of a tutorial
scssions and they also indicate that majority of the students do not attend the

tutorial session that is why learners academic performance is affected.
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Table 4B: Responses on conduct on the program

organization X2
Response in % Df
Itern Characteristic N
No Y o o » Total p-Value
E | & |88 E
2| < S|P
3 | Maximum number of SDIS 227| 159| 43| 155| 145]
credit hours per DIS 91| 130| 186| 141| 138
semester/term is 9 _UND 273 29-Q 37 1 282 30 4 20@16
AGR 136 | 246 | 114| 11.3| 152 061
SAGR 27.3| 17.4| 286| 310| 261
) Total 100. | 100.| 100.0 | 100. | 100.0 ]
4 | Two tutorial sessions in a | SDIS : 9.1| 188 18.6 16.9 15.9 12.977
term/semester DIS 31.8 | 23.2 229 26.8 26.1 682
UND 227 | 17.4| 214 197| 203
_{\GR 27.3 | 275 200 | 268 254
SAGR 91| 101 14| 99 10.1
Missing 0] 29 57| © 2.2
Total 100. | 100.| 100.0 | 100.0 | 100.0
5 | Sufficient time for tutorial Yes ol 187 10.0 g1 93 1.803
- 3
No 100 | 83.3| 900| 909| 907 614
Total | 400.| 100.| 100.0| 100.0 | 100.0
4.3 Student Supporting Services
For Holmberg (1981:84) “. . . number of every day circumstances influence

students study. A proper counscling service must be in a position after some
kind of advice and help, over such matters when students ask for it, or in other
ways shown that they need it.”. A distance learner needs such services as most
of them are busy for different social affairs and do not know how to adjust their

time.

Concerning the students services, there is no significance difference among the
respondents of each institution X2 (8, n=276) =30.76, P>0.05). The majority of

respondent (36.4 % in Admas University College, 43.5 % in Alpha University
College, 24.3 % in St. Mary’s University College and 33.8 % in Unity University)

indicates the availability of library services in their institution. A significant
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number of respondents (22.7 % in Admas University College, 14.5 % in Alpha
University College, 22.9 % in St. Mary’s University College and 28.2 % in Unity
University) agree on the availability of library and a tutor coordinator. [ have
also observed those services have provided in both institutions. These services

help students to enhance their academic performance.

According to item 1 Table 5A, thére is no significance difference among

respondents ¥ 2 (6, n=276) =29.156, P>0.05). Accordingly, different student

supportive services (Library, Guidance and counseling and Tutor coordination)
arc not coordinated. The majority of respondents; 54.5 % in Admas University
College, 53.6 % in Alpha University College, 51.4 % in St. Mary’s University
College and 53.5 % in unity University; have shown their disagreements on the
coordination’s of these scrvices. I have also observed such disorganizations in
tutorial programs that the learners are unable to identify their classes, and
the courses delivered at tutorial times. Thus, such disorganizations directly

affect students’ academic performance.

As far as item 2 of Table 5A is concerned, guidance and counseling services are

not available in the institutions. There is no significance difference between the
institutions X° (6, n=276)= 9.656, P>0.05). In contrary, the interviewed

academic Dean’s of each institute indicate that there is guidance and
counscling service although, no one distance learner has used the opportunity.
I was also able to sce the guidance and counseling offices. Thus, one can
conclude that the institution has guidance and counseling offices but the
students are unable to use becausc they lack the orientations about the
services in the institution and they also have not enough time for the process.
The majority of instructors/tutors (90% in Admas University College, 91.7% in
Alpha University College, 90.0% in St. Mary’s University College and 90.9% in
Unity University) have agreed on the availability of guidance and counseling

services.
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Table 5A: Responses on Student supports

B organization i Total XZ
Response in % o DFf
Item Ch/c @
No "r p-Value
[7/] o (3]
« -
E & : k-
5 g
b , I < | = - _
1 Student supporting SDIS | 22.7 24.6 44.3 35.2 31.9
services are coordinated | DIS 31.8 [29.0 7.1  |18.3 21.4
B - "~ 129.156
UND | 18.2 ¥.2 15.7 12.7 13.4 "
AGR |13.6 20.3 |7.1 12.7 | 134 |
L B _ 004
SAGR | 13.6 18.8 25.7 21.1 19.9
Total | 100.0 | 100.0 | 100.0 | 100.0 100.0
2 | have you ever used the | Yes 318 31.9 300 29.6 308 9.656
counseling service No 63.6 - 49_'3' '__a"__" 8207 56.9 6
before.? Wesn == A 140
8sing 4.5 18.8 17.1 85 12.3
Total 1 gg100) | 69(100) | 70(100) | 71(100) 276(10(;

Among those respondents who have indicated that they use guidance and
counseling, (item 3 Table 5B below), 13.6 % in Admas University College, 11.6
% in Alpha University College, 15.7 % in St. Mary’s University College and 14.1
% in Unity university have confirmed that they show improvements on their
confidence, time management ability in studying, knowledge of rules and
regulation of their institutions and as well they indicate the presence of

improvements on their GPA.

Concerning item 4 and 5 of Table 5B, there is no significance difference among
the learner responscs in the four organizations and the majority of learners
agreed in the unavailability of separate guidance and counseling service in the
institution. Those learners also indicate that the merger of guidance and
counseling services with regular students does not have an impact on their

academic performance.
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Table 5B: Responses on Student supports

organization | Total X
Response in % Df
Item Ch/c w
No “b p-Value
. o 5
o £ = >y
: C g £
o =]
» b < @ | 5 ___

3 Do you think guidance and | Yes 22.7 377 214 211 257 | 8.589
counscling service you No 4.5 2.9 86| 7.0 58 6
have taken resulted in Missing 72.7 59.4 70.0 71.8 68.5 198
better academic Total |, D | ==

| performance? 66(10.(?) 69(100) | 70(100) 71(100)__ 276(100)

4 Separated Guidance and Yes 13.6 11.6 15.7 141 13.8 3.752

EORERElnE P No 13.6 16| 200 113 | 0
Missing 72.7 76.8 64.3 746 | 721

Total 66(100) | 69(100) | 70(100) 71(100) | 276(100)

5 Un separated Guidance Yes 4.5 29 57 14 36 6.782
and Counsecling service No ¥ g e e 6
have an effect on your ey ______.Af'__s_‘ . 8.7 14.3 7.0 - §l 342
ST W Missing 908 | 884 80.0 915| 877

L H ' ’ Total 86(100) | 69(100) | 70(100) 71(100) | 276(100) | -

As to Item 1 of Table 6A below, no significance difference among respondents of

institutions is observed whether a library is accessible to distance learners

X (6, n=17)=3.179, p>0.05). That they have agreed on the availability of

library. According to item 2 of the same table, the majority of respondents,
39(59.1%) in Admas University College, 33(47.8%) in Alpha University College,
35(51.4%) in St. Mary’s University College and 45(64.8%) in Unity University
have recached on consensus as there is no separation of library service for

distance learners.
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Table 6A: Responses on Availability of library Service

) 75;§£ﬁizaﬁon
No Item Ch/e Response in % o X
Admas | Alpha | St. Unity bR
Total Value
- o Mary’s I J’ o

1 |is the library Yes 36.4 493 457 46.5 446 | 3179

accessible for you? No 22.7 174 157 | 197 18.8 782
Missing 40.9 333| 386| 338| 366

) 7 | Total  186(100) | 69(100) | 70(100) | 71(100) | 276(100)

2 Is the library sccured Yes 9.1 188 | 100 | 70| 112 8.404
only for distance No 59.1 47.8 | 514 648 558 6
students? Missing 318 333|386, 282 330 218

o Total B86(100) | 69(100) | 70(100) | 71(100) | 276(100)

As far as item 3 Table 6B is concerned, most of the respondents has failed to

indicate their choices whether the failure for the library not to be separated has

an impact on their academic performance X (6, n=17) =3.179, p>0.05).

Distance learners were also asked about the frequency of library utilization and
the benefit from utilizing libraries. Accordingly, with no significance difference
among institutions, most respondents were unable to indicate their opinions.
But, insignificant number of learners; 15(22.7%) in Admas University College,
17(24.6%) in Alpha University College, 13(18.6%) in St. Mary’s University
College and 14 (19.7%) in Unity University have agreed to use a library during
tutorial programs and at a time of examination. From this one can conclude

that distance learners have not a habit of using libraries.

A relatively large number of students from each institution have agreed on the
positive contribution of using library. The students were also asked whether
there are sufficient materials in a library and those who utilizes a library has
agreed on the availability of reference materials and adequate books. The
instructors have also confirmed the availability of sufficient reference material

in the library.



Respondents were also asked to indicate the reasons why they fail to use a
library. Although most learners fail to indicate what the reasons are some the
abscnce of book loan system as a reason. This was also supported by librarians

who were participants in group discussion.

Table 6B: Responses on Availability of library Service

1 orgéhization
No Item Ch/c ~ Response in % X
Admas | Alpha St. Unity | ot
Total Value
B S o _ ) Mary’s d
3 | does un separated Yes 18.2 18.8 20.0 225 19.9 | 10.115
library have an effect No 364 | 26 229 338 097 34?
on your academic Missing 45.5 55.1 57.1| 437 504 |
performance? : - . . —= ———
o |Total  ]66(100)| 69(100)| 70(100)| 71(100) | 276(100) o
4 | How frequent did you | Always 18.2 17.4 14.3 16.9 16.7 | 12.785
. = : 12
visit the library? Someu_me 22.7 24.6 18.6 197 214 385
Exam time | .0 11.6 8.6 56 6.5 :
never 18.2 8.7 e 211 | 15.9
Missing 409 377 42.9 36.6 39.5
N | Total | 66(100) | 69(100) | 70(100) | 71(100) | 276(100) |
5 The library has useful | Yes 27.3 40.6 229 25.4 290| 6.995
No 9.1 8.7 71 8.5 8.3 32?
Missing | 636|  507|  70.0 66.2 62.7 '
Total 66(100) | 69(100) | 70(100) | 71(100) | 276(100)

As item 1 of Table 7 below, there is significance difference in number of

responses of the four institutions. Therefore, learners in relation to tutorial
services in their institution has achieved an agreement X (6, n=223) =16.245,
p<0.05. The tutorial program is delivered during registration time.

Besides, instructors of all institutions (100%) have agreed on the presence of
tutorial services in each term. The number of tutorial sessions was also found

to be two per term. During tutorial session the institution arranges students to

communicate only with instructors.

The students were requested whether they attend all the tutorial services or not
and the majority (45.5% in Admas University College, 49.3% in Alpha
University College, 52.9 % in St. Mary’s University College and 50.7 % in Unity
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university) have indicated that they attend all tutorial sessions. In contrary to
this, instructors of all the four institutions (100% in Admas University College,
83.3% in Alpha University College, 90.0% in St. Mary’s University College and
90.9% in Unity University) were disagreed. For the instructors, significant
number of students did not attend tutorial. As the time of data collection I have

also found a small number of students attending a tutorial.

As item 3 Table 7 is concerned, agreement was observed on the insufficiency of
time allotted for the tutorial in all the institutions with a proportion of 63.7%,
33.3%, 30% and 45.0 % respondent learners in Admas University College,
Alpha University College, St. Mary’s‘ University College and Unity University
respectively, a disagreement was observed among respondents concerning the
time allotment for tutorials. A chi-square test were employed to check whether
there is a significance difference among responses for each of the institutions
and a significance difference was found at a X2 value of 51.912 and 15 degree
of freedom where p value were found to be less than the significance level,
0.05. In contrary, the majority of instructors (70% in Admas University College,
66.6% in Alpha University College, 60% in St. Mary’s University College and
72.7% in Unity University) strongly agreed on the adequacy of time allotted for
tutorial. But in reality two hour for a coursec in a term is difficult to say it is
cnough. Therefore, the time allotted for a tutorial is not sufficient to cover a

course.

A chi-square test were employed to check whether there is a significance
difference among responses in cach of the institution and is it has found that
the p-value less than 0.05 and therefore, there is significance difference among
opinions of the respondents from the institutions under study. Due to that, a
greet disagreement was found in the three institutions except in St. Mary’s

University College from which a relatively large number of respondents were

failed to indicate their opinions X (15,n=276) 51.912, p<0.03).
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Learners were asked the reasons why they attend tutorials. Depending on that,

the main reason identified were for getting clarifications of concepts on the

course materials, for getting an opportunity to interact with other students and

to motivate own self in the study,

and for increasing knowledge. The

information from the interviewed and from group discussion also supports the

above i1dea.

Respondents were also asked to indicate the reasons why most students fail to

attend tutorials and the major reasons indicated were lack of time, economic

constraints, and irrelevancies of the tutorials Thus, the majority of students

have low attitude for tutorial programs, and are constrained by time factors

and economic problem.

Table 7: Responses for Items Related to tutorial services

' ' ' 7 organization :

— Ch/c Response in % X

No o i

0 2 o B Df
B 2 n E E Total p-Value
2 < = =)

1 | Does your Yes 68.2 69.6 671|  69.0 68.5
institution No 0 14.5 14.3 5:6 8.7” 16.245
provide tutorial - ['pissing 318 15.9 18.6 54|  228| o
services St = . : N = L : : o 12

7 | Total 66(100.0) | 69(100.0) | 70(100.0) | 71(100.0) | 276(100.0)

2 How often are All 45.5 493 52.9 50.7 49.6
you attending Only few 9.1 30.4 257 15.5 20.3
_ - Never 13.6 2.9 0 85 6.2 | 25.089
the tutorial Viissi - - - 9

. ISsiNg 31.8 17.4 21.4 25.4 239 | 003
SC€SS101 - § =
Total 66(100.0) | 69(100.0) | 70(100.0) | 71(100.0) | 276(100.0)

3 | The time allotted | SDIS 364 130] 157 225 217 |
for the tutorial is | DIS 273 203 143| 225|210
enough E - 7 i ™ Y

UND | 136 14 43 131 7815991
AGR 136 el 7] 8.5 101 | 15
'SAGR 0 18.8 257 13| 141 000
Missing 9.1 34.8 329 239 | 254

i ) Total 66(100) | 69(100.0) | 70(100.0) | 71(100.0) | 276(100.0) ]
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As to literature, distance education might be delivered through print medium,
video, broad cast, TV, CD Rooms and so on. But it has an additional cost to be
incurred and most of the students could not afford it. Due to this additional
cost almost all institutions in our country uses printed materials (modules).
Thus, modules should acquire the quality desired and it needs to be self

directing.

According to Item 1 of the Table 8 below, the only delivery method of the
institutions were found to be printed media. Among the learner respondents
(50% in Admas University College, 63.8% in Alpha University College, 61.4% in
St. Mary’s University College and 60.6% in Unity University) have shown their
agreements in this regard. As to the information from the academic dean’s,
assists the delivery method institutions have prepared CDs and web sites but
the students were not in a position to use due to constraints like additional
cost, and lack of access for information technology and 100% of instructor

respondents has also share this idea.

Table 8: Responses on Delivery Methods

e ~ Organization B XZ ]
NO Item Chic e . % | Total Df
7 Admas Alpha Marb‘s Unity p-Valig
1 | The only delivery Yes 500| 638 614 60.6 59.1 '
method is printed [ No “455| 87 71 254 21 47'g95
malerials(learners) | Missing 45 27.5 314 140, 196 g0
_ - | Total 66(100.0) | 69(100) | 70(100.0) | 71(100.0) | 276(100) | |
2 Module is the only | Yes 100.0 100.0 100.0 100.0 100.0
delivery Method No 000 0.00 0.00 oo0| ooo| |
(instructors) Gy - | "
100.0 100.0 100.0 100.0 100.0

As Denise (2005), “Quality assurance is indisputably to be placed at the heart
of educational provisions of academic institutions. This is more so in distance
education intuitions due to the fact that it is relatively new mode of delivery
scems to have a long way to go to prove its equivalence and viability to the

conventional mode of education.”



In this regard, as to item 1of Table 9, the major problems in distance education
have been identified to be quality of instructional materials. This was
supported by majority of learner respondents (31.8% in Admas University
College, 72.4% in Alpha University College, 48.5% in St. Mary’s University
College and 38% in Unity University.)

Although, learner respondents were in a position that there are a number of
problems on their instructional materials, the responsible bodies of the
institutions declared that one of their strength is their module quality and they
put an cvidence that their modules arc prepared by renowned professionals.
For Tutors/instructors in each of the institutions, the modules of the respective
University Colleges/University have its own problems. Here, it is fair to
conclude that there is a problem in quality of modules in cach of the
organizations.

Table 9:Responses on Quality of Instructional Material

~ Organization Aﬂ
Item Ch/c __ Responses gt % e Total Df
S _ _______Admas,, ﬂﬂyj Ur_"ty | | p-Value
Modules have lower | SDIS 91| 58 710 70, 72
qualities pis | 227 29 66| 183 13.0
UND 18.2 43| 129 18.3 134 | 47164
AGR 182 478 | 174 14.1 24.3 15
SAGR ] 13.6 246 31.4 23.9 236 .000
Missing 182 | 145 22.9 18.3 185
Total 66(100.0) | 69(100) | 70(100.0) | 71(100.0) | 276(100)

Variety of ways might be used in assessing students learning. In Ethiopian
casc the most commonly used methods of assessment are worksheet and final
exams. To check what assessment mechanisms are used in the institutions
under study, questions were raised for learners, instructors and logistics
workers. With no significance difference in institutions, respondents have

agreed on the presence of variety of assessment methods in their University/
University Colleges X (9, n=276)=13.082, p>0.05). The majority of instructors

(90.0% in Admas University College, 75.0% in Alpha University College, 80.0%
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in St. Mary’s University College and 81.8% in Unity University) have supported
the idea of the learners. The result from interview and focus group discussion
has also a compliance with that of the learners and instructors response and
some of the mechanisms described were worksheets, final exams and projects.
From this, one can conclude that these institutions have used verities of

assessment mechanisms to check students learning.

Table 10: Responses on Assessment Methods

Organizé_t-i-a_r-\m .................... gi——

No Item Chic Responses igt% Total Df

o Admas; A_Iph_a | Mary’s Unity | p-value |

1 | used Yes 454 |  391| 386 39.4 40.5| 13.082
Variety of No | 273 31.9| 457 352|351 e
;\IZZ“'_";;S:;:]’_:S‘“P;QES)S Missing 278 29.0 15.7 25.4 24.3 o8

o & Total 66(100) | 69(100) | 70(100) | 71(100) | 276(100)

2 | used ves | 90| 750| 80| 818| 814| 827
Variety of No 10.0 25.0 20.0 18.2 18.6 3
Assessment methods Total T i .843
(Instructors
Response) 100.0 100.0 100.0 100.0 100.0

As item 1 Table 11 below has indicated a significance difference in response of
learners from institutions show that the assignment questions are directly

taken from modules for all institutions but for Admas the opposite was found
to be true Xz(]S, n=276)=62.873, p<0.05). The majority of instructors/tutors

(70% in Admas University College, 83.3% in Alpha University College, 70.0% in
St. Mary’s University College and 81.8% in Unity University) have agreed on
that the questions are directly derived from the modules of the students. This
was also supported by academic deans interviewed and therefore, it is fair to
conclude that the questions for final exam and as well for worksheets are taken

from the modules.

Regarding item 2 Tablell, respondents were asked whether the questions for

assignments are difficult to undertake and majority of them (45.5% 50.7%,
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40.0% and 35.3% in Admas University College, Alpha University College, St.
Mary’s University College and Unity University respectively) have shown their

agreements.

Instructors with no significance difference indicated that the questions are not
difficult for learner as they are developed directly from modules. In addition to
this, the information from interview confirms that the questions are simple and
arc developed from the modules. Thus, one can conclude that the worksheet

questions arc not difficult.

There is no significance difference observed among learners response in
organization concerning questions types included in an assignment. Thus,
True /False, multiple choices, completion test, Matching’s and/or Essay type
questions are believed to be included in an assessment. The majority of
instructors (100% in Admas University College, 83.3% in Alpha University
College, 90.0% in St. Mary’s University College and 90.9% in Unity University)
has positively supported that their institution uses variety of question types in
asscssing students learning and as well care for the question types selected for

examination.

Concerning the compliance of the questions with the objective and the content
of the module; respondents (Item 6 of Table 11 below), 59 % in Admas
University College, 82.6 % in Alpha University College, 77.1 % in St. Mary’s
University College and 66.2 % in Unity University have shown their
agreements. Majority of the instructors (100% in Admas University College,
83.3% in Alpha University College, 90% in St. Mary’s University College and
91% in unity) have supported this idea. Therefore, the questions developed for
distance learners have compliances with the objectives and the contents of the

learning material.
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Table 11: Responses on sources of Assessment Methods

B Organizatioh | Xl
Responses in %
NO Item Ch/c st - _ Total Df
Admas Alpha Marv’ Unity .
ys _ p-Value
1 | source of SDIS | 27.3 14 | 29 | 197 12.7
Assignments? DIS 18.2 1.4 4.3 11.3 8.7
UND 9.1 1.4 4.3 8.5 58 | 62.873
AGR 18.2 36.2 257 | 169 243 | 15
 SAGR 13.6 23.2 214 | 183 19.2 .000
Missing | 13.6 36.2 41.4 25.4 29.3
)  Total | 66(100) | 69(100) | 70(100) | 71(100) | 276(100) o
2 | difficulty of SDIS 9.1 7.2 11.4 14.1 10.5
Question for DIS 4.5 21.7 27.1 16.9 17.8
ESHIgImENLS UND 13.6 101 | 186 18.3 152 | 37209
AGR 36.4 464 | 286 268 | 344 | 15
SAGR | 9.1 4.3 11.4 85 8.3 001
Missing | 27.3 10.1 29 155 13.8 |
" Total | 66(100) | 69(100) | 70(100) | 71(100) |276(100)
3 Institutions care Yes 50.0 33.3 40.0 455 41.9
level of Difficulty | No 50.0 50.0 50.0 455 FEE T L
of questions? Missed | .0 16.7 10.0 9.1 9.3 8
Total 100.0 100.0 100.0 100.0 100.0 e
4 | care for DIS 0 16.7 10.0 91| 93 2.364
question types? AGR 40.0 333 30.0 455 37.2 6
SAGR 60.0 50.0 60.0 45.5 535 883
Total 100.0 100.0 100.0 100.0 100.0
5 | Directly from SDIS 9.1 0 0 42 3.3
modules DIS | 136 .0 0 9.9 5.8
35‘;‘;1{1?5;‘1%@ X UND 9.1 7.2 129 127 105 | 3016
i s ol  AGR 54.5 42.0 51.4 59.2 51.8 15
SAGR 4.5 40.6 25.7 7.0 196 | 000
Missing | 9.1 10.1 10.0 7.0 9.1
Total | 66(100)| 69(100) | 70(100) | 71(100) | 276(100)
6 Institutions care DIS .0 16.7 10.0 9.1 9.3
for compliance AGR 50.0 333 40.0 455 a1g9| 2079
with objectives Of [TgAGR 50.0 50.0 50.0 455 48.8 -
quesions? Total |  100.0 1000  100.0 00| do00| 2

An agreement from learners and instructors has achieved on consensus

concerning whether the organization uses verities of assessment methods. In

relation to final exam questions, the majority of learners in all institution have

positively supported that the exam includes True/False items, multiple choice

items, completion tests, matching and Essay type items.
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The respondents were also asked to indicate if the final exam questions arc

developed from the summary of each chapter. Concerning that the majority,

36.4%, 59.4%, 55.7% and 42.2 % (Admas University College, Alpha University

College, St. Mary’s University College and Unity University respectively) agreed

on that the final exam questions concentrates (focuses) on the summary of

cach chapter. This was also supported by instructor respondents (70% in

Admas University College, 75% in Alpha University College, 80% in St. Mary’s

University College and 63.7% Unity University.)

Concentrating on the summary part during the preparation of a final exam will

lead learners to read only these specific parts and therefore it will negatively

impact the achicvement of the desired goals.

Table 12:Responces on final Examinations

_ Organization — X |
Responses in %
NO ltem Chic | ] T St Total Df
Admas Alpha S Unity
- 7 | - | Mary's p-Value
1 Exam questions SDIS 9.1 4.3 12.9 14.1 10.1
arc developed DIS 182  101| 43 14.1 116
fro]‘}n summary of [ \p 45 1.4 4.3 7.0 43| 16.889
S AGR 27.3 29.0 22.9 225| 254 15
SAGR 18.2 717 214 14.1 188| %
Missing | 227  333| 343 282 297
: ) o | Total B86(100) | 69(100) | 70(100) 71(100) | 276(100)

2 final exam SDIS 227 8.7 22.9 25.4 19.9 36.393
concentrates on ‘DIS | 9.1 0 0 42 33 0(1)2
thesummary | GND | oq| 43| 43| ss|  se|

AGR 27.3 34.8 45.7 35.2 35.9
SAGR 9.1 24.6 10.0 7.0 12.7
Missing | 227 27.5 7 183 214
Total B86(100) | 69(100) | 70(100) |  71(100) | 276(100)

3 Exam questions UND 30.0 25.0 20.0 36.4 27.9 3.653
are developed AGR 10.0 417 30.0 27.3 27.9 723
from summary of “gaAGR 60.0 33.3 50.0 36.4 4.2 |
e_ach course Total
(instructors) 100.0 100.0 100.0 100.0 100.0
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According to item 1 Table 13, final exam is taken after a long period of time

from a tutorial session in Admas University College but, in the remaining
Colleges, the time of final exam is within a short duration from tutorials X (15,

n=187)=77.509, p<0.05. The information from interview and group discussion
within registrar workers confirms that the duration of time between tutorial
session and final exam is a month. From this it is fair to conclude that each of
the institutions arrange the exam time with a moderate duration from a
tutorial sessions. As a tutorial might help students arouse their motives to
study, a final exam has to be given within a short duration from a tutorial
session and it is appropriately implemented in all of the institutions under

study.

Concerning the announcement of examinations, the learner respondents
(59.1% in Admas University College, 69.5% in Alpha University College,60% in
St .Mary’s University College and 59.2% in Unity University College agreed that
all the institutions inform the examination program ahecad of time. Interviews
with academic Dean’s, documents reviewed like brushers also revealed that all
the institutions were providing information regarding exam schedule during
registration of learners and all the institutions used public media to inform
lecarners about exam schedules. Thus, informing examination schedules ahead
of time help students to read the modules with a prior program and cover the

whole chapter of the material to succeed and achieve the desired goals.
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Table 13: Responses on items Related to Final

NO [tem

1 Examinations
arc given after
several weeks
from tutorial

2 Exam date is
announced ahead
of time

exam

_ ; o érganiz_ationr B XZ
Chie b ~ Responses in % | Total Df
admas | Apha | ygre | UMY | pvaee
SDIS 318 2.9 7.1 21.1 156
DIS 136 0 0 85| 54
CUND | 45 0 0 14 14| 77509
AGR 0 36.2 25.7 11.3 18.5 15
SAGR 18.2 275 34.3 26.8 268 | 000
~ Missing 31.8|  333| 329 31.0 32.2 |
Total 66(100) |  69(100) |  70(100) 71(100) | 276(100)
'SDIS 136|  130| 243 183 174
DIS 9.1 10.1 11.4 8.5 9.8
_UND 0 5.8 0 0 14| 5080
AGR 273 44.9 41.4 33.8 37.0 15
SAGR 31.8 246| 188 25.4 250 | 002
Missing 18.2 1.4 43 14.1 9.4
- Total 1 66(100) | 69(100) |  70(100) 71(100) | 276(100)

As to item 1 Table 14 below, most

learner respondents (50.0% in Admas

University College, 63.7 in Alpha University College, 60.0 in St Mary’s

University College

and 56.3 in Unity University) support that most of the

distance learners are grade oriented. As most of learners are employed in

governmental organizations, their ultimate goal is to have certificates in their

carcer and take better positions and this in turn leads to poor academic

performance of the learners.

As far as the second item of the Table below, attitudes of the society towards

distance education was found to be low with a proportion of 45.5% in Admas

University College, 55.1% in Alpha University College, 58.6 % in St. Mary’s

University College and 50.7% in Unity University. This low csteem makes

distance learners to feel inferiority and not to concentrate on their study which

in turn contributes to lower academic performance.
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Moreover, Employers also have low attitude towards distance education
graduates (Item 3 of Table 14). This idea was also supported by group
discussion participants.

Table 14: Responses on attitudes of students and societies

~ Organization XZ 7
H 0,

NO Item Chlc Responses in % Total Df
- 7 Aci_m?s Alpha 7St. Mary's Un[ty“ p-Value

1 Most distance SDIS 18.2 .0 .0 9.9 6.9
learners are DIS 9.1 0 0 42 T
s sriented UND 45| 14 43 42 36

AGR 227| 507|471 24| 84| 0378
SAGR 27.3 13.0 129 239| 192|000
Missing 18.2 34.8 35.7 25.4 28.6
Tatal 66(100) |  69(100) 70(100) | 71(100) | 276(100)

2 | Socicty has low | SDIS 136 13.0 129| 155 13.8
esteem for DIS 9.1 ol Y B
distance - — el

UND
S . N . I 0] %0/ mgafy
AGR i Se7 300/ 268  304| 15
SAGR 18.2 17.4 28.6 240  Ead| AW
Missing 227 31.9 28.6 22.5 26.4
- __ Total 66(100) |  69(100) 70(100) | 71(100) | 276(100)

3 Employers has SDIS 13.6 1.4 2.9 5.6 58 53.50
low esteem for il D}S i 4.5 _0 0 - 1.4 | .1 4 15
distance = ‘ =0 I .000

. UND 27.3 1.4 43 18.3 12:7
education AGR - ——
S R 182 420 429|324 34.1

SAGR 2277 26.1 | 28.6 268 26.1
- Missing 136 29.0 21.4 15.5 19.9
Total 66(100.0) | 69(100.0) |  70(100.0) | 71(100.0) 276(108)'

According to Taylor (1997:43), “thc most important environmental influence
which affects learners; attitude towards the academic success is believed to be

the support and sympathy, he/she was given at home.”.

As to item 1 of Table 15, low family support for distance learners was also
found to be another factor to affect students’ academic performance. A
significance difference at chi square value of 34.456 and p- value less than

0.05, shows that larger number of respondents in Alpha University College and
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St. Mary’s University College have shown more agreements than in Admas

University College and Unity University lack of family support therefore, affects

students’ academic performance as the individual might be loaded with family

related social affairs.

Table 15: Responses on Family Support

ltem

support is one
of the factor to
alfect academic
performance

Lack of family |

~ Orga _rjw_?zatibn

Responses in %

Chic SO T — Total
Admas Alpha St. Mary's Unity
sbis | 91| ol o 70| 40
bis | 45 0 o| 28| 18]
UND 196 1.4 43 11.3 76
AGR 997 36.2 243 183 25.4
SAGR [ a73| 304|414 352| 337
Missing 22.7 31.9 30.0 25.4 27.5
Total 66(100.0) | 69(100.0) |  70(100.0) | 71(100.0) | 276(100)

Df

_p-Value
34.45

003

15

The learners, academic deans, instructors, and HERQA experts were asked to

describe possible suggestions in improving academic performances of distance

learners and alleviating problems related to academic performance. The

forwarded ideas include:

+

= =

students might not do by themselves

- o+ = e

Module qualities has to be improved

Delivering modules and assignment on time.

The institutions have to arrange sufficient tutorial programs

Arrange library loan procedures of reference materials

Arrange Guidance and counseling services at tutorial time

A learner to sit for an exam, he/she has to attend all the tutorials

Arrange group discussion with other students during tutorial session.

Worksheets has to be evaluated with a score of not more than 20% as
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Chapter 5

Summary, Conclusion and Recommendation
This chapter deals with the summary of major findings of the study, the
conclusion drawn up on the major findings and recommendations that are

based on the conclusion arrived at.
5.1. Summary

The general objective of this study was to examine factors that affect academic
performance  of distance learners in sclected  private  University
college /University in Addis Ababa and forward the possible recommendations.

To do so, the following specific objectives were set:

1. To identify internal and external factors that affects academic
performance of distance students.

2. To identify the basic selection criteria’s used by thesc institutions.

3. To know how the institutions are organized and managed.

4.  To identify the assessment and follow up mechanisms used by those
institutions

5. To identify other problems which affect students academic performance
and

6. Suggest some practical recommendations that could make the University
Colleges and Universities and the working environments conducive for

distance students to be successful in their academic performance.

The following basic questions were the bases to obtain the necessary

information.

1. What are the selection criteria of these University Colleges/University is
for join the program?
2. What is the organization and Management of the selected university

colleges/University?
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3. What are the tutorial and learning support factors that affect learners’
academic performance?

4. What are the assessment meéhanisms that affect learners’ academic
performance?

5. What other problems are perceived by learners; instructors, academic
Dean’s and supportive workers, which affect academic performance of

learners?

Taking the fact that academic performance is dependent on learners potential,
examining the status of learners academic performance in institution
significantly help the institution themselves and/or other concerned bodies to
compare what should be found in principle and what actually is available in

reality.

The study was conducted using a descriptive survey method. The study was
carried out in four private University colleges/University (Admas university
college, Alpha University college, St. Mary’s University college, and Unity
University. The University colleges/University were selected based on their
financial strength, number of branches, experiences in distance education, and

numbers of students.

The source of data for this study were distance learners, Tutors, academic
Dean’s, supportive workers (Registrar, Tutorial coordinators, Receptionist . . . )
and Experts from Higher Education Relevance and Quality Assurance Agency

(HERQA).

Relevant data have been gathered from different documents and observations.
The learners were selected by systematic Random Sampling. Tutors and
supportive workers were selected by availability sampling methods. Purposive

sampling method was employed for academic Dean’s and HERQA’s Experts.
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Data were gathered using questionnaires, interviews and focus group
discussions and as well as from observations of the institutions environment. A
total 337 (33%) out of 1021 respondents were considered for the study purpose
and out of 320 questionnaire papers distributed 276 (86.25%) were filled and
returned. Among the 55 questionnaire papers distributed for instructors in all
institutions, 78.18% (10,12,10, and 10 each out of 15 in Admas, Alpha, St.
Mary’s, and Unity University college/University receptively) were filled and
returned. In addition to that, four out of four Academic Deans of each
institution were interviewed. Focus group discussions with supportive workers
were also held. The Data gathered were analyzed using percentages and chi-
square tests were employed to check whether there are significant differences
under study. For those items which would have expected counts less than five,
violating the assumptions of a chi-square test, fisher’s exact test have been

employed to test significance differences.

5.2 Characteristics of the Respondents.

As to the findings of the study, there are only few numbers of women in all
institution under study. The majority of the respondents in each institution
belong to the age group 20-30. Concerning employment of learners, the
majority (69.9%) worked in government organizations. The majority of
instructor respondents (90.7%) have 1-5 years of work experience and most

instructors (58.9%) are first degree holder.

5.2.1 Major findings

5.2.1.1 Organization and Management of Distance Education

a. Criteria set by HERQA have been followed for both University
colleges/University. A significance difference (P<0.05) among institutions
respondents on that learners in the institutions takes place. In both
institution set that criteria set by HERQA in there broche and gives for any

students have been registered on ahead of time.
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. The total credit hour per term was found to be nine in the view of students.
There was no significance difference (P>0.05) among respondent learners in
both institutions for this item. But there was a disagreement with the
opinions of learners for both academic Deans and supportive workers as
there is 12 credit hour per a term in each of the respective institutions.
Most respondents, 40.9% in Admas College University, 46.4% in Alpha
University College, 35.7% in St. Mary’s University College and 39.5% in
Unity University agreed on that there four terms in a year. Learners with no
significance difference among institutions and academic Dean’s agreed on

that a program will take three to four years to complete.

. The majority of respondent learners (59.1% in Admas, 40.6% in Alpha, 30%
in St. Mary’s, and 42.3% in Unity) agreed that there is one tutorial session
for a term. This issue was also confirmed by academic Deans. The reason
behind the deviation from the rule was that the majority of students did not
attend the program. This was also strengthened by most of (100% in Admas
University College, 83.3% in Alpha University College, 90.0% in St. Mary’s

University College and 90.9% in Unity University) instructors.

. The majority of learners respondents (45.5% in Admas University College,
44.9% in Alpha University College, 55.7% in St. Mary’s University College
and 49.3% in Unity University) have strongly agree on the absence of

orientation programs after registration.

. There was no significance difference observed, for availability of student
services and their provision (library, counseling and tutorial) in these

institutions and as well their integrated coordination.

For majority of learners (56.5% in Alpha University College, 62.9% in
St.Mary’s University College and 54.9% in Unity University), an agreement
has been achieved on that the institutions provide a student handbook

during registration time. But in Admas University College, most (50.0%)
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disagreed that students did not given the hand book during their
registration. For academic deans of all the institutions interviewed, it is not
a hand book rather a pamphlet which is given during registration to
introduce students with what distance education is, the type of fee, the
programs, and yearly calendar. Therefore, it is fair to conclude that each of
the institutions did not arrange student handbook which comprises of

course offerings and distance education policies.
5.2.1.2 Student support.

a. There is no a significance difference (P>0.05) among responses of
respondents in the institutions concerning the provision of a Guidance and
counseling. In this regard although, learner respondents were in a position
to disagree with, there is a strongly agreement among instructors and
academic Dean’s interviewed as their institutions are providing a guidance
and counseling. Among learners who were in a position to use the guidance
and counseling services in their institutions, most indicate that the focus
area of guidance and counseling is on learners problems (academic as well
psychological) and they believe that the services help them to improve their

studying skill and time management abilities.

b. There was no significance difference (P>0.05) for accessibility of library for
distance learners in both institutions. On this regard the majority of learner
respondents (59.4% in St. Marollege and 64.8% in Unity University) agreed
that there is no separation of library services from regular students and
this. Although, the frequency to utilize a library was found to be very rare,
for those who have responded that they utilize, they believe that it has a
positive effect on their academic performance. It was confirmed that the
libraries of each institutions contain adequate books, reference materials,
and CD ROMs. But in contrary there is no procedure for distance learners

to borrow books for the library.
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c. The majority of learners in all institutions agreed that there is tutorial
service and they believe that the learners freely communicate with
instructors at tutorial sessions. But in contrary, most of the students
indicate the insufficiency of the tutorial time to cover the main part of a
given course. However, instructors and academic deans strongly disagree
with the opinion of respondents and the support the idea that the allotted
time for tutorial is enough. For instructors and academic deans the major
problem during the tutorial time is that the students are unable to attend
do to different reasons like constraints of time, low attitude towards

tutorials and some other societal activities.
5.2.1.3 Verities of Assessment methods

a. There is no significance difference (P>0.05) among the responses of learners
on whether the institutions use varieties of assessment methods. Majority of
instructors (90.0% in Admas, 75.0% in Alpha, 80.0% in St.Mary’s and
81.8% in Unity) also agreed with the opinions of learner respondents as

there are these varieties of means’s.

b. Concerning the Verities questions types for worksheets or assignments, a
common  consensus is achieved among learners and instructors.
Respondents were asked whether the assignment questions are developed
from the modules. Accordingly, most learners from Alpha University College,
St. Mary’s University College and Unity University together with instructors
and academic deans from each of the four institutions support the idea
positively while a moderate number of learners from Admas University
College were in a position to disagree. Supporting the compliance of the
questions with the intended objective of the course, learners agreed that the

questions are difficult to handle.

c. It was also believed that the final exam Questions contain different item

types with no significance difference (P>0.05), respondents agreed that the
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questions of final exam covers the whole chapters of the modules. The
respondents were also asked whether Final exam questions concentrate
only on the summary of each chapter. Regarding this the majority (36.4% in
Admas University College, 59.4% in Alpha University College, 55.7% in
St.Mary’s University College and 42.2% in Unity University) of respondent

show their support. This was also supported by instructors.

. For all respondents involved in this study an agreement is achieved that

final exam program is informed ahead of time.

S5.2.1.4 Society attitudes towards distance learners.

el

The majority of learners (50% in Admas University College, 63.7% in Alpha
University College, 60.0% in St.Mary’s Univesity College and 56.3% in Unity
University) agreed that most of the students are grade oriented. An
agreement has achieved on that the attitudes of the society towards
distance education is very low. Besides, it has found that employers have

low attitude towards distance learners.

5.3 Conclusions

Based on findings of the study, it is possible to draw the following conclusions:

Lo

It has been found that students take 12 credit hours per term which did
not comply with the rule set by HERQA. But the University Colleges/
University has complied with the rules in terms of the selection criteria for

the programs.

In the entire institutions student support services (library, guidance and
counseling, and Tutorial) are believed to be available. Although, there are
adequate books, reference materials and CD ROMs in the libraries of each
institution, distance learners did not have separated library and there are

no procedures for distance learners to borrow books.
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3. All institutions provide one tutorial per term. After registration, it is found
that there is no orientation program and students did not given student
handbooks. The time arranged for tutorials is not sufficient to cover the
whole portion of the courses and therefore, affects students’ academic

performance.

4. The entire institutions use worksheets and final exams as assessment
mechanisms and the questions for the final exam are developed from the
summary of each chapter which does not encourage students to read the

whole content of the course.

5. The main problems identified to affect students’ performance are economic
constraints, lack of sufficient time, low attitude of the society and

employers towards distance education and low family support.
5.4 Recommendations

On the of the bases of its findings of study and conclusions drown, the
following general and long term recommendations are suggested to solve the

problems.

1. Twelve credit hour a term is much for distance learner and did not comply
with the rules set by HERQA. To comply with and not to make students
loaded, institutions have to minimize the credit hour for a term to nine.
Because, delivering the courses with a breakdown of 9 credit hours for a
term and four terms a year decreases the load and as well helps the

program to be and completed within three to four years.

2. The institutions have to arrange at least two tutorial sessions a term
which is also demanded by the rules of HERQA. And on this regard Higher
Education Relevance and Quality Assurance Agency (HERQA), the current
Education and Training Quality Assurance Agency has to develop a

controlling mechanism like making institutions to report in every two
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months of their movement, making institutions to submit their academic
programs and undertaking sudden visiting during the tutorial and final
exam, and enforcing institutions to develop internal quality control

mechanism and strictly follow up for its implementation.

Most learners are absent in tutorial programs to get some explanations on
the courses which in turn affects their academic performance. So, the
institution has to develop an attendance system and a rule that prohibits
the learner not to sit on an exam if he/she does not attend one of the two
tutorial classes. To implement this the institution has to distribute an
attendance sheet of students of a particular department for tutors to take

attendances.

The institutions have to give students handbooks and has to arrange an
induction session for learners to make them aware about distance
cducation, the institutions management system, students support services
and their functionalities and the policies of distance education during

registration time.

Students supportive services especially guidance and counsecling has to be
isolated from regular students as all aspects of the distance learners are
different. Besides, a counselor assigned for distance learners should know
the behavior, characteristics and life experience of distance learners by
referring students profile, attending tutorial scssion to have an overall
image of learners, and undertaking discussions with instructors and

students about distance learners.

The institution should expend extra effort on the quality of modules,
worksheets and exams. It has to collect feedbacks from students and

improve the quality depending on the feedback.

73



BIBLIOGRAPHY

Amhare Sahle, (2001). “Effects of Students Academic Competence, Self
Determination and Motivation at School” The Ethiopian

Journal of Education, XXI 11:65-93,

Berge, L.L (1998). conceptual from works in Distance Training &

Education. In Deborah, A.S, and L.B (education)

Best, J.W.& Kahn, J.V . (2003). Research in Education (7th ed.). New Delhi:
Printic-Hall.

Brown, B. (1999). Organization and Management of Guidance and
Program counseling, 63 Retrieved on December 21, 2009

from http//WW.Ccanct.ort/rcsearch/brown.htm/

Della fish, (1995). Quality learning for students and teachers. University
Tutors, Educational practices. David Fulton: publishers.

London.

Derration, H. (2003). Distance Education for distance Training. London:

Routledge talmer

Dodds, T. (1991). The Development of Distance Teaching; A Historical
perspective. Junsanect, J and B.N kool eds, Dis edu; Areview.

New Delthi: IGNOO.
F.D.R.E.(2003).Higher Education Proclamation. Proclamation.No.351/2003.
Good, C.V. (1973). Dictionary of Education. New York: Mc Graw Hill Book
Company

Holmberg, B.(1986). Growth and Structure of Distance Education. London:

Croom Helm.



Holmberg, B. (1989). Theories in Distance Education. London: Croom Helm.

Keegan, D. (2000). Distance Training: Taking stock at a time of change.

London: Rout ledge falmer
Keegan, D. (1990). Foundation of Distance Education. New York: Routlage.

Lentell, H. (2003). The Importance of Tutor in Open Distance Learner. In
Alan T and Roper, M. (eds), Rethinking learner support in
Dis. Edu. London. Routledge falmer.

Manjulika, S. and Reddy, V. (1996). Distance Education in India: A model
for Developing countries. New Delhi: Vikas publishing House
PVL{-LTD.

Marcu, L. (2002). The Impact of Globalization on Distance Education. [ER

Flambeau, Volume 9 No 2

Melton, F.R (2002). Planning & Developing Open Distance learning: A
Quality Assurance Learning Approach. Condon: Routiedge

falmer.

Mckasha kassaye, (2005). “Ensuring the quality of Ethiopian higher education
in the face of the challenges of the 21st century.” The Ethiopia
journal of higher education vol.2, NO. 2, December. Addis
Ababa: Addis Ababa University.

MOE, (2003). A National Guide line for Distance Education. Addis Ababa:
MOE.

MOE, (2009). Educational Statistics Abstract. Addis Ababa: MOE

MOE, (2007). Distance Education in Ethiopia; Activities Proposal for
Farther Development. Addis Ababa: MOE



Moore, M.G and Thompson, M.M. (1990). The Effects of Distance Learning: A
summary of the literature. University Park, PA: America
Center for the Study of distance Education. The pennsylvania

state University.

Perration, H (2005). Open Distance Learning in the Developing World.

London: Routledge falmer

Solomon Areaya, (2007). “Journal of Education for Development.” Vol.11

No 1

Solomon Inquay, (1992).”Distance Education in Ethiopia: A Rejoinder”

Distance Education 13(2); @1992.(un published).

Taylor, J.c. and et. al, (1986) Students Performance in Distance Education:
A Cross Cultural Multi-institutional Perspective. Distance

Education 7(1),68-91.
TGE.1994. Education and Training Policy. Addis Ababa, EMDA.
TGE 1994. Education Sector strategy. Addis Ababa. EMPDA.

Teshome Yizengaw, (2007). The Ethiopian Higher Education Creating Space
for Reform. Addis Ababa: St.Mary’s UC Printing press.

Theshome, N. and Tilson, T.D. (2001). Distance Education in Ethiopia. Addis
Ababa: (Unpublished Material).

Teshome Nekatibeb, (2001). “Delivery of Higher Education Using Distance
Learning Methodologies.” A Reading Materials for the
Summer Course of instructors in Higher Education
institutions in Ethiopia. Department of curriculum and

Instruction. Faculty of education: A.A University.



Tilson, T.D. and Getachew Kelemu, (1998). Decentralizing Distnce
Education: Experience of Ethiopia. In proceedings of the
National conference on Quality Education in Ethiopia. Visions

for the 21st Centery. Awassa 12-18 July 1998, pp.77-86.IER.

UNESCO, (1998). Priority: “Africa Programmer of Action Proposed by the
Director General (1990-1995)”, proceedings of a seminar on
Distance Education (Arusha, Jan Zania, Sep.24-23, 1998)
UNESCO: France

Wondwosen Tamrat, (2008). The Anatomy of Private Higher Education in
Ethiopia: Current Landscape, Challenges and Prospects.

Addis Ababa: St.Mary’s UC Printing press.

Yates, C. C. and Tilson, T. (2000). Basic education at Distance; An
Introduction. In chris, Y and Jjo, B. (ed.), Basic Education at a

Distance London: Routledge falmer.



Annex A
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
DEPARTMENT OF EDUCATIONAL PLANNING AND
MANAGEMENT
A questionnaire to be filled by learners

Dear learner
The purpose of this questionnaire is to asses factors that affect students’
academic performance in distance education of selected university /university
colleges in Addis Ababa at Degree program . It is so as to forward some
suggestions to improve the academic performance. Your experience, attitude,
and suggestions are worthwhile for the study and I am confident that 1
appreciate the efforts and cooperation’s you offer honestly.

Thank you in advance Jor your cooperation!

Direction: put an “v” mark in the box (C1) of your choice or

write your answer on the space provided

Personal Information:

1. Name of University/ University College where you are studying

2. Sex A. male O B. Female O
3. Age (in years)
A. 20-30 O C.41-50 O
B. 31-40 0O D. 51 and above O

4. Marital Status

A. Single O B. Married O C. Divorce/widowed [
o. Employed in

A. Government [J C. Self employed O

B. Private (] D. another (Specify)
6. Previous semester cumulative Grade Point Average -




7. What arc the criteria’s asked, when you join this program?
a. Completion of two year preparatory program ]
b. 10 or 12 grade complete and 2 years related work experience [
c. COC evaluation | [l

d. Others (specify)

Note: For statements in the table, use the likert scaling by putting a “ v"” mark
on the cclls(1 for strongly disagree, 2 for disagree, 3 for undecided,

4 for Agree and 5 for s1'r'ongly agree).

13. List some other opinions ofyour% own reg,ardln-g'the compﬁancc of your
institution to rules and regulations of MoE and HERQA (Higher Education
relevance and Quality Assurance)

]4 [‘hc followmg %tudcnt services are dvallablf in your institution

a. Library O
b. Guidance and counseling O
¢. Tutor coordinator O
d. Others (specify) '

No [tem
i3, These different student &,upport:lg services are
. [ coordinated in your institution

16. Have you given a student hand book during you registration time?
Yes [ No 0O

| No Item _ Scale
S R P EE
8. The maximum number of credit hours per semester/term is -
9
9. | There are four terms in a year - s I I e
10. | One program is comp_]_r,__jted w1thm ‘Lhrcc ycarb e
11. There are two tutorial sessions in a tcrm/scmgstcr . I
12, The number of tutorial sesslons per term are Lnough to
assisting learning B L]




I'7. If your answer for question No 16 above is yes, Does the hand book contain

distance education policy. Yes [ No 0O
No |Ktem
18. | The institution arran g(,_ s orientation Eﬁdg C_UOE) pg:graza
R after the registration time. S I
19. Your institution informs the examination program ahead

_ foftge .. -
20. Coordinators in the institution have the capacity and

knowledge to coordinate distance education program

1

21. If your institution has guidance and counseling service, have you ever

used the counseling service before in your institution? Yes

No O

22. If your answer for Question No 21 above is yes, which of the following are

the focus of the counseling program (Multiple response is possible)

. Issues related to study skills [
. Issues related to rules and regulations [

. Issues related to personal life OO

A
B
C. Issues related to different complaints O
D
E. Other (specify)

23. Do you think that the guidance and counseling service you have taken

resulted in better academic performance of yours? Yes [

No O

24. Is the guidance and counscling office for distance learners secparated

from regular class learners? Yes 0O No 0O

25. If your answer for question No 24 above is No, does it have an effect on

your academic performance? Yes [ No O

26. If your answer for question No 25 above is yes, please

your academic performance

specify the effects on

27.1f your institution has library services, is the library accessible for you?

Yes [ No O

28. Is the library sccured only for distance students? Yes O



29. If your answer for question No 28 above is No, does it have an effect on your
academic performance? Yes [O No [
30. If your answer for question No 29 above is yes, please specify the cffects on

your academic performance —

31. How [requent did you visit the library?
A. Always 00 B. some times O C. Rarely O D. Never O

32. If you are visiting the library, do you find it useful Yes O No O

33. If your answer for question No 32 above is yes, docs the library consist of
Adequate books O
Reference materials
Rescarch papers and journals
CD ROMs’
Others (specify)

°c a0 oop
OO0

34. If your answer for question No 32 above is No, please identify the reasons
(Multiple answers arc allowed)

Could not find related books

Most of the time the library remains closed

Cannot borrow books to study at home

The library filings are not suitable

There is no enough space in the library to sit and study
Any other (specify) o S - R

TEHUOWD R
oO00QgQg

35. Teaching learning activities are mediated by variety of means’s
Yes 0O No 0O
36. If your answer for question No 35 above is yes, what means’s are used to

mediate the teaching learning process

2o oo
|
|

c. - B i . . S




38. If your answer for question No 37 above is Yes, how many tutorial sessions
arc conducted in a term?
A. One O B. two O C. three [ D. more O
39. During tutorial time, institutions arranges a session for learners to
communicate with (multiple response is possible)
Instructors ]
Counselors O

Other students O
Others (Specify)

20 o op

40. How often are you attendi

ng the tutorial session

A. All the sessions 0 B. Only few sessions [ C., Never attend [0

No r Item ~ Scale o
_— 0 ]1] 2 | 3 ]|4][5
41. The time allotted for the tutorial is

cnough

42. If you attend the tutorial, what is the reason for attending (Multiple
response is possible)

A. To get clarification of concepts on the course materials O

B. To get an opportunity to interact with other students O
C. To motivate own self in the study O
D. To increase knowledge O
E. Any other (specify) e

43. If you have never attend, please sclect the reason (multiple response is
allowed) '
A. Lack of time

No prior information on tutorial sessions

c

Economic problem

o

Tutorial not much necessary for my study

O O o g O

=

[nappropriate location of study center



44,

45.

46.

47.

F. Poorly organized and managed tutorial sessions U

G. Any other (plecasc specify) e e

Which factor do you think are the most to affect your academic performance

a. Quality of modules (]

b. Lack of reference materials 0

c. Module content O

d. Module format (]

e. Other (specify) . .
The only delivery method of your University or University college is printed
materials (modules) Yes O No 0O
If your answer for the above question is No, list other delivery methods used
in your institution.

Lo

2

3.

Modules of your institution (put a “¥” on one or more of the appropriate

statements )

a) Invites the learner to get involved in it (|
b) Enables the learner to learn from the material independently O
c) Have notes written in a form of question and answer approach O

d) Have contents presented in a way that make learners to go through the
material without much external support (]
e) Hold more activities that focus learners attention O
f) Have examples that grasp learners attention O
g) Contain topics which are roughing similar in terms of O
- Content density U
- Learners activity O
- Length 0

h) Have contents logically arranged form simple to complex O



48. Please write some other opinions of your own related to instructional
materials of your institution

49. The institution under takes variety of assessment methods Yes ' No [
o0. If the answer for the above question is yes, list all the assessment

mecthods used by the University college /university

1.

2 |

3.

51. Worksheets as an assessment method in your University/University college

uscs once or more of the following item types (Multiple response is allowed)

a. True/ False O
b. Multiple choice U
c. Completion tests  [J
d. Matching’s O
¢. Essay type items O

f. Others (please specify)

52. Final exam of your institution includes one or more of the following Item
types
a. True/ False 0
b. Multiple choice (]
c. Completion tests [
d. Matching’s O
¢. Essay type items [

[. Others (please specify)



No Item Scale
e 2134
53. | Questions raised in the assessment process are carefully
| selected to cover essential course objectives

54. | Workshcets prcpared for different courses in your

| University/university college contains direct questions.

55. | In developing questions Question types ] )

for a worksheet, Level of difficulty aa
| institutions care for Compliance with objectives i

56. Examinations are given after several wecks from tutorial
'57.| Exam questions are developed from summary of each course ]
Learner attitude -
58. | Most distance learners are grade orlented - 1
59. | Society has low esteem for distance cducation

60. | Employers has low esteem for distance education graduates L
61. The major problems in distance learners

Shortage of time to study

Shortage of time to use library

Lack of study skills

Engagcmcnt in different social affairs

Lack of fa_mlly suppmt

Poor social-economic stats

| Quality of instructional materials

Lack of community support

Less opportunity to be recruited

Insufficient tutorial time

62. If there are other problems related to your study please specify on the space
provided

Thank youl




Annex B
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
DEPARTMENT OF EDUCATIONAL PLANNING AND

MANAGEMENT
A questionnaire to be filled by Instructors

Dear Instructor
The purpose of this questionnaire is to asses factors that affect students’
academic performance in distance education of seclected university /university
colleges in Addis Ababa. It is so as to forward some suggestions to improve the
academic performance. Your experience, attitude, and suggestions are worthwhile
for the study and I am confident that I appreciate the efforts and cooperation’s
you offer honestly.

Thank you in advance for your cooperation!

Direction: put a “v"” mark in the box (O) of your choice for true/false or multiple
alternative items and on the cells with the appropriate agreecment of
yours (1-strongly disagree, 2-disagee, 3- undecided, 4-agree and 5-
strongly agree ) or writc your answer on the space provided

Personal Information:

1. Name of University/University College where you are working

2. Sex A. male O B. Female O

3. Agc (in years)
A.20-30 O C.41-50 O
B.31-40 O D. 51 and above [O
4. Marital Status
A. Single O B. Married [O C. Divorced /widowed [

S. Qualification A. PhD O B. MA/MSc/LLM O C. BA/BSc/BEd/LLB O
D. any other (Specify) B
6. Experience: In this institution _ in other organization  Total
7. On what capacity are you working as a tutor?
A. On full time base B. on par time/contract base



No Item

8. | Different student supporting services are coordinated in - your
_{institwtion =7 B
9. | Detailed distance education policy is available in the institution

10. Teaching learning transactions are mediated by variety of means’s
Yes O No [
11.If your answer for Question No10 above is yes what means’s are used to

mediate the teaching learning process (Please specify)
1.

No Item

12.| The institution informs time of examination a head of time
13.] Coordinators in the institution have the capacity and knowledge to
coordinate distance education program |

14. Does the institution have guidance and counscling service Yes [ No []

15. Does the institution arrange a library for distance students? Yes [ No [
16. If your answer for question No 15 above is yes, does the library posses
relevant materials. Yes [ No []
17. Does your institution provide tutorial services for distance learners?
Yes O No [

18. If your answer for question No 19 above is yes, how many tutorial sessions are
there in one term?  A. one B. two .C. three D. more (specify)

19. Did all students attend both tutorial services? Yes O No O

20. If your answer for the above question is NO, what measures are taken by the
institution on a student who does not take both tutorial sessions?



‘Scale

No Item
{_2_1'. The _‘ume Allotted for thc tutorlal 15 cnough - ; — __! ]j FI :

22. During tutorial time, institutions arranges a session for learners to
communicate with (multiple response is possible)
a. Instructors O '
b. Counsclors (|
¢. Other students O
d. Others (Specify) I

23. Dc)(,s your ms’utqun undcr take Varlety of assessment methodS'P Ye% (] No O
24. If the answer for the above question is yes, list all the assessment methods
used by the institution

25. Worksheets as an assessment method in your college/University college uses
one or more of the following item types.

A. True/False O
B. Multiple choices (|
C. Completion test O
D. Matching’s 0
E. Essay type items |
F. Others . -
Scale
NQ Item T E{E TE
26. -Qucsuonq raised in ‘the asqessment process are c,ar(,fully selected to | | | | |
cover ecssential course obJectlvcs A
B Worksheets pr prepdred for different courses in your collegc/Umversny T T
(,ollcgc contcuns direct questions
28.] In dcvclopmg qUGStIOI‘lb Quastiﬁrﬁy?eé T
for a work sheet, Level of dlfﬁculty e
institution care for Corﬁphdnce with objectwcs T
Exarnmatlon arc glvcn after several weeks from iutorlalé T
J 30. LEXclm quwtlon arc dcvdoped from summa?y of each course 717 _:j
31. Is only dehvery method of your college/Umvcrmty collcge is prmted material
(Module) Yes O No 0O




32. If your answer for question Number 33 above is No, what other delivery
methods are used in your institution? , o — _.

33. Which factors do you think are critical to affect distance students academic
performance
a. Quality of modules
Lack of reference materials

]
O
Module content El
Module format 0

O

Student factors

O o6 oo

Others (specify)

Thank you!



Annex C

Addis Ababa University
School of Graduate Studies

Department of Educational Planning and Management

The purpose of this interview is to asses’ factors that affect students’
academic performance in distance education of selected university
/university colleges in Addis Ababa. It is so as to forward some
suggestions to improve the academic performance. Your experience,
attitude, and suggestions are worthwhile for the study and I am
confident that [ appreciate the efforts and cooperation’s you offer
honestly.

Thank you in advance for your cooperation!

Interview guide for university /university College Deans

—_—

. What arc the criteria’s used to select students for the different programs?

How the courses are distributed through out the academic years?

What student services are there in your institution?

Does students get a student hand book during registration?

L

I's there orientation program for new entrants?
What are the delivery systems in your institution?
What are the characteristics included in the teaching material (module)?

What type of assessment methods are used in your institution?

0 X N oo

What factors do you think are critical to affect distance learners academic

performance?



Annex D

Addis Ababa University
School of Graduate Studies

Department of Educational Planning and Management

The purpose of this interview is to asses factors that affect students’
academic performance in distance education of selected university
/university colleges in Addis Ababa. It is so as to forward some
suggestions to improve the academic performance. Your experience,
attitude, and suggestions are worthwhile for the study and I am
confident that [ appreciate the efforts and cooperation’s you offer
honestly.

Thank you in advance for your cooperation!

Interview guide for HERQA Experts

1. Does an institution comply with rules and regulations set by HERQA to
select students?
2. Do you have information’s on the distribution of courses in a
semester/term and year?
3. What student services are available in these institutions?
4. What information did you have on the following arcas:
e Declivery methods of the institutions
* Number of tutorials per term
® Number of terms per year
¢ Teaching material

e Assessment
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