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ABSTRACT

~This thesis comprises of a descriptive and experimental study.
The study has been conducted to investigate the content and test the
effectiveness of the English teaching radio programmes that are
broadcast to supplement the classroom English teaching. Bach of the
grades from three to six, which are the grade levels for English in
Bthiopian elementary schools,receives twenty six programmes in twenty
six weeks in one academic year. This study describes all'.the one
hundred and four programmes aired for the four grade levels mentioned
above. The relationship of the English teaching radio programmes with
the classroom items and/or the English curriculum for the elementary
schools has been looked into. The suitability cof the selected items
for radio presentation has also been seen in the light of the lengthy
theoretical discussion contained in Chapter II on the nature of radio
as a teaching media and the principles of selection, gradation,

presentation ancd repetition for teaching English by radio.

The investigation thus carried out indicates that too many
items are included ( for the 15 minutes duration of each of the
programmes) in the radio programmes for grade three and four with
continuing decrease in grades five and six - a trend that should have
been reversed. The suitability for radic presentation of the items for
grade three has been found to be satisfactory in that 116 of the 147
vocabulary items could be demonstrated by pictures and/or actions,
objects, models. Lgain in here the degree of suitability for radio
presentation of the selected items decresses in grades four,five and

SiXe

The second part of this study describes thirty two (eight from

each grade) of the one hundred and four programmes for points considered

to be relevant for the programmes being effective to teach the items

contained in them. This investigation indicates that the programmes are

loaded with rote repetition drills and long sentences for repetition
exercises; contain too few cues for pupil overt responses. The mode of

presentation, however, has been found to be suitable for radio.
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Furthermore, the same thirty-two programmes have also been
tested in an actual classroom situation by comparisons of pre and
post broadeast oral test results of sampled students in three
randomly selected elementary sohools in Bahir Dar town, Gojjam
region, Two tailed t-tests of significance run for the thirty two
progranmes indicate that twenty eight of them have been effective,
both at .01 and .001. probability level, to teach the items
contained in them, However, the writey has mentioned possible
reascns for the success indicated by the statistics and lists some
recommendations that might help to upgrade the quality of the

Bnglish teaching radio programmes produced in the future.
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1. The Problam

S Statement of the Prq§1em

The use of radic as a medium for clagsroom support instruction in
Ethiopian clementary schools dates back to 1969, just about a year after
the Faucational Mass Media Centre (EMMC) was establisher"-l

Though the Centre's initial proadcast ccverage was limited to the
Central highland area and the esnvirons around Asmari and Harar, it now
virtually covers the whole country using its eleven regional medium
wave transmittersz.

one of the many elementary school subjects the EBMMC broadcasts at
present is English language. in fact, the transmission of Enfilish language
proqrammes for elementary achools bhedgan during the 1959/70 academic
year when they started to be wroadcast as @ twenty-minute programme for
grade three students. BEver since that time English language teaching
PrOgrammes have been produced by the English panel of the EMMC. currently the
the programﬁes are broadcast as £i freen minute progranme for grades
three to six which are the grade levels for alementary English in wthiopia.
These programmes are said to fit into the context of the formal classxoom
teaching based on the elementary school curriculum of Ethiopia. As already
mentioned, it has bggn almost twoe decades since the start of educational
broadcasts in Ethiopia. HOweveI, no independent evaluation of content and
effectiveness of these programmes has been done; except those conducted by
the EMMC'S evaluation personnel whose main job. until very recently, has been

more of the avaluation of atilization of the programoes rhan that of centent

anu effectiveness.3
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This thesis, therefore, attempts to look in a ralatively detailed
and objective ranner, inte the content of the radio English programmes in
terms of pronunciation drills, vocabulary items, structu;e and other
linguistic elements. It investigates the selaction and gradation of the
content categories just mentioned. This work further gries, after the
description of content, to measure the effectiveness of these English
progrmmmes in the actual classroom situation. This is done by comparisons
of results of pre and post tests of rexformance of samplad studonts
in sampled pProgrammes in selected 2lementary schools at Bahir Dax
town, Gojjam region,

L2 Impcrtance of the Study

As there has not been any independent study of this kind so far, the im-
bortance of this study lies in the relevance it may have to future programme
production for English language teaching by radio. It isg believed that the
points raised and discussed in connectinn with the sampled programmes will
equally hold for the rest of the programmes not measured for affectiveness
thereby enabling thig study to maks a modest contribution towards maxmizing
the 'appropriateness to lavel’ and"appropriateness to radio Presentation”
of the EMMC's English progiamms. Thig thesis shall also iddicate the scope of
coverage in content and degree of success in affectiveness of the programmes
being broadcast at present,

d as this study is primarily concerned with tho teaching of English
by radio, it comments on the issue of educational technology an® English
language teaching methodology.

In addition, ths information contained in this thesis in relation to
somc countries' instructional radic projects will serve as a sSynopsis of the

Scanty and scattered literature on the role of radio as a teaching medium .



Lastly, the theorstical discussion on content analysis and mcasures
of effectiveness with special emphasis on instructional radic, may help as
a very limited reference naterial for other researchers interested in the

application of mass communication to education.

1.3 Linitations of the Study

The total number of English teaching radioc programmes broadcast in one
academic vear to cach ¢f the grades from three to six is twenty six. This
study, however, for the neasurement of effectiveness, takes only eight
(32.5%) sampled English programmes from each grade. This is to say that
only 32 of the lod programaes are dealt" with for =ffectiveness.

The study of effectiveness, it should be noted, is carried cut by pre
and post broadcast tests prepared on the sampled programmes. However, these
tests have not themselves been 'tested' on comparable audience to those
sampled for this study. This limitation could not have been avoided as the
sampled programmes ara disperséd all throughout the zcademic year and
students could not be tewmted any carlier than only a day or two before
actual station broadcast because the radio programmes must come only after
the classroom English which is essahtial for the comprehension of the radio
English.This would not leave the writer with sufficient time if he were to
test the tests and make changes in the test items for the experimental group.
It is strongly believed, however, that the tests have content and face
validity as they are prepared, in each case, from the respective programmes
after careful and repeated listening,

It should also be mentioned that the sampled radic programmes were not
heard by the sampled students on a live broadcast situaticn, but rather on
a replay situation from a tape recorder cne ~r tw . days earlier than the
first actual radic broadcast time. This might have created an artificial j

situation fcr the audience which is used tc 'nermal’ classrcom radio
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listening, This, however, wWas the only altsrnative the researcher had
because working on it from the actual broadcasts would have interfered
with the selected schocls' time tabls, classroom Usa: etc., as the individual-
isea pre and post aural-oral tests including the in-between-tests teaching
rake as long as two hours per cne programme for one grade.

Furthermore, the effedtiveness test was administered in only three
elementary schools in Bahir Dar town, Gojjam region. It would be argued
that results would be more reliable if schocls from different localities
in the country, both rural and urban, were taken. This was not possible in
this study because of fipnancial and time constraints.

1.4 Scope of the Regearch

This research is confined tc the investigation of content and effectiveness
of the English teaching radic pregrammes broadcast to elementary schools in
Ethicopia.Ittddes not include the utilization aspect of radic English
programmes at different schools in the country. Furthermore, this work does
not: -i. - take into censideration the English teaching radio programmes produced
hy the Distance Bducation Division (DED) of the Ministry of Education for
the teaching of English at the high school level in Ethiopia. This is due to
this writer's main concern with the teaching of English by radio within the

* formal classrcoom situation. DED's programmas are beamed primarily to adult
students studying part time in correspondence with the Division. And this
makes it not so casy to track and test these out-of-school students in a
controlled manner as it is possible with regular school-age children. It is
assuned, meanwhile that regular high schocl students benefit from the DED's

English seaching broadcasts.



CHAPTER Iz

REVIE? OF RELATED LITERATURE

The teaching of foreigno languages in alementary schools has heen a
topic of discussion for many years. It has aeven besn treated in many UNESCO
conferences organized only for this purnose (Stern 1967, 1968-).

The issue is so important that many countries have form'. iated nolicies
and have tried various mearg and methods to facilitate the teaching of a .
foreign language to elementary school students . One of the means chosen
is the use of the mass neadia for foraign language teaching; and onec of the
favourite media for this is the radio. In order to upgrade and fully
appreciate instruction through the radio, it is important to know the nature
of the media-what it does and does-not. do. The follcwing pages, heginning
with brief remarks on educational technology, attempt to appraise radio as
an instructional media.

2.1 Radio-a Pi-nzerxr in Fducational Technology

Radio, which enjoys relatively high familiarity cempared to other
devices of mass communication, espacially in less developed countries, is
but one of the devices used in the teaching-learning process both in formal
and nonformal =2ducation. Educators have long realized the great potential
of radio for instructional purposes sO that its application for teaching
scheool @ubjects began, in the Usa for example, as marly as 1S19.

But before we discuss in detail the radio as an instructional redia,
it seems Fitting to look,; wvery briefly, at the ideas associated with the
term 'educational technology'-a term that has been in constant change and
modification to include the ever-growing conceptual framework and application
of technology in education. The following remark by W.Dunn and C.Holroyd
indicates the absence, until as recently - as 1968, of any workable all-

inclusive definition of aducational technology.-



They state:
beyond agreeing that there is a rough and ready
censensus principle which enablaes us to Lunp
tugether such things as cloged-circuit TV, language
laboratcries, programmed learning and packaged
learning materials of ocne kind or another, it is
not clear that there is as ye& any coherent
conceptual framework which entitles us to speak,
as we do, of a develeping educatiocnal technology

The foregoing observation, however,has-aot precluded others from giving
their own versions of the constituents of educational technology with the
delimitaticns of the uses and situations of use of these deviges . Bruce
J.Biddle and peter H. Rossi for example, stated the following remark even
earlier than the above comment by Dunn and Holyord. Thev said:

an educaticnal medium is such a device usad for
educational purposes. Thus when television is used
for education (rather than for entertainment or for
other goals) it becomes an educational medi

whether found in ths home, tavern or school,

Meanwhile, educators have been warned of the danger of looking at
educational technology as the sclution for all learning-related problems
which might be deep-rocted in the country's system of education. It is
pointed out .that resorting tc modern machines for their own sake may not

necessarily be an easy way out., In fact, since the initial cost of

introducing a technological mass media dovice for large-scale instruction

is wvery high, policy makers should first weigh the advantages and disadvantages

in the system to be introduced. Technologic¢al appliances should onlwy
"be conéidered as means to the attainment of educational objectives rather
than as things-in-themselwves...only by knowing how to use hardwarc
apprepriately shall we changa the efficiency and guality of learning te a
4
significant extent.”
Such increase in efficioncy and quality of learning, by the use of a

tachnological device £dr  oducaticon, comes from the inherent nature of

these devices (as in the case of radio and talevesion, for example) to
kT viea L
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conquer the physical barriers of distance and time and the iong term
lowered cost-per—student expenditure. They alsoe are advantageous in the
intrcduction of "ridh curricula, well structured lessons and outstanding
teachers, and by providing a nowerful motivational aid to learning.”

In shoktt, sducational technology is lookad up to as the means for makinas
" (1) educaticn more productiye (2) instruction have a more scientific base
(3) education more individual (4) instructicon more powerful {5) learning
more immediate and (6) access to education more equal"

2.1.1. ?otentials and Limitations of Instructicnal Radio

Radic, though it is a one-scnse (i.e, hearing) media, has proved its
yworth as an eaducational tool beth in formal and nonformal learning and
teaching activities. In fact, it had been the first and for long the
unrivalled teaching device until the coming of closed circuit TV which has
the added advantage, over radic, of visual images. And yet, the number of
countries that still use radio for aducational goals has, Ast diminished
much because of the lower expense radic requires, compared to ETV, both
during the setting up of broadcast stations and latex transmissions. In fact,
the ex?gnditure-per—student ratio,hoth in programme production and broadcast
phases, 1is very much less in radio than in any other medic. If it would
sorve as an illustration, Edgar Dale has mentioned that "Radic instruction
is probably about a fifth of the cost of television taaching"?

But putting aside the compariscns in expediture between educational radio
and other media (which, still, should not be seen lightly) let us see the

inherent qualities and some of the limitations of radio as a taaching media.



As Qualitias

i. Set inexpensiveness - at nresent, a radio is the most widzly

available device both in the rural and urban areas. In fact, Aspinall, points
out that "in terms of general availability radio is the leading medium of
mass communication. In much of the world, including most hAsian and African
countriés, there are nore radio.sets thamscopies of daily newspancrs,
television scts or cinema seﬁts."BThe versatility radio has in allowing its
listener to tune in Jdifferent stations at will and the very simpla operation
it reguires coupled with the long service a few dry cell batteries give, have
made radic an ideal device both for entertainment and instruction. The mass
produced multi-wave nortable radioc sats are so familiar even in the farthest
viliage that they are now taken for granted. This has been possible by the
low price one has to pay for a set that serves all the purposes a radio set
is expected to. The implication of this fact for instruction is that almost
any school with very meagre income could possess a radic or that a few radic
sets would, bv being moved from class to class, serve a big school with many
sections. This gquality of radic is ever more appreciated when seen in
comparison to the amount one has to pay for, say a taperccorder or a TV set
which are included among the technological devices usad for educatiocnal
purposes.

ii. TImmedicacy and Up-to-dateness-.~the radic, in its very nature,

is suited for live broadcasts of events for listeners far away from the place
of the cvent. This gquality in radio creates in the listeners the impresaion
of 'being there' at the spot of <“he happening. Tc quote Aspinall again,he
remarks that radio "has the immediacy which other media do not have to guite
the same degree. Not only can it bring us today's news toeday, but today's

e

LR : . . 3 0 : . s
news while it is happening” This advantage is best seen when we consider

the late-time documented information in print or sowme ohsolete inforxmation
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contained in text boeks, which in the former lacks the emcticnal impact of

1ive breoadcasts and in the latter roguires up-dating. Dwelling on this opoint,

Waniewicz says. " Broadcasting can rapidly introduce into the
process material which is not yet available in printed Eorm.
the newest knowledge and ideas using the most rapid means for

i : lo ; ; ;
diffussion”. One may argue that subject-related information

reguire the kind of ' freshness' of live broadcasts or 1is not outdated so soon

aducational

1t can provide.

the widest

deesnob nosELy

as other non-subject arsa current information iz, but such an argument doeas

Hot :+ - reduce the radio‘s gquality of ever-up-to-datoness and
This could easily be seen in comparison to either a tape gapl
tvarsmission situation which in the case of the tapa recorder
fa number and simultaneocus use over 2 wide area, and in the ¢
transmission, moverage is very limited, especially in develcp

like Ethiopia.

iii. Leaping barriers of time and space -~ vVery much ¥

quality of immediacy and up-to-dateness is the radic’s other

immediacy.

ay OY TV

ig very limited

ase of the TV

ing countrias

elated with

merit in

the

leaping the barriers of time and space. It not only informs us on current

avents as they happen, but enables us to relive past happenings and brings

home personalities and situations from distant places and time. Edgar Dale,

; o — . A4
aftar remarking on "the power of radio ... to bring the past to the present"

has further ascribed the greater role to radio of bridging the mental and

spiritual gap in the world which he says" has physically becc

This quality of radio offers a big advantage to educaticn by

me a unity.

allowing

=

prominent treachers tc reach far zway and otherwisewgnraachable audiencas and

share their experisnces through the sound box.
iv. Flexibility - thc radio is a suitable media for a
educational programmes such as straight talks, discussions an
smmenting on the cpportunities radic's flexitility offers te

van Els, et.al. underline that "interviews, news broadcests,

variety of

A4 dramatizations.

iszarning,

quizzs etc.

Theo
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make an enormous varisty of language material available which is v@;y useful
%n teaching“}3 The range of situations radic can create by the use of
sound effects makes' it very useful for instruction, which has to be as
varied as possible to attract the attention of its listeners. The other
point worth menticning in relation to its flexibility is that instructional
radic, unlike pxint or TV, can concurrently be used with other media as it
only involves the ear whercas the others require the learner to 'attend®' to
them either visually or by some manipulative jobs, barring him in the
process from doing anything independent yet related to the instructicn
being bracdcast,

v. WNon-literate audience - the radieo is a media that does not:require

any literacy on the part of its audience. This quality makes it an ideal
device for education in ccuntrics where there is a high percentage of
illiteracy; in fact radic has proved to be a very practic€al teol in the
czmpalign against iliiteracy in many countries. (Madison ¢ 1971) . It has
also been used in a number of developing countries for aduit education
programmes that try to inform farmers and other sections of socociety on
improved ways of doing things. Notable examples among these are the radio
farm forums of India (Schramm, et.al.: 1967) , Ghana (Coleman, Por KU and
aAbell: 1968), Tanzania (Hall : 1973). To return to ocur point of 'rterest,
this quality of radio that it suits a non-literate audience makes .t very
desirable for the teaching of-; second language in the elemenhxy stage
during which no writing oxr reading skill is required, the prime attention
being biven to the consolidation of the receptive skill of listening and
the productive skill of oral sroddetion. Another audience character in
instructional radio is that the listeners are what are callcd a'captive
audience' as oppesed to the general programie 1isteners who are free eitherx to

makes it easier for the radic teacher to  be

ligten or not. This,

runed in without, of course, forgetting that the radio teacher should alsc
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be as interesting as could be for he is adressing. to use ~he words of Nemiszo-
b : i T . S = . A = . "l.‘t
wzkli "a captive, unmotivated audience.

B. Limitations

i. ©One way communicaton -  broadcasts on a radio come from a source

to which no instant feedback of any kind is possible as is the case in the
face-to-face classroom situaticn. The students cannot ask guesticns, give
comments. or .exnresa their fedlings about the breadecast matexil during the
actual transmission time. Moreover, this same limitation makes it impossible
for the radio instructor to observe the behavior (vaerbal or non-vegbkl) of
his listeners so as to adjust his delivery tec suit the students® changing monds.
The dahger, therefcrz, is that the attention of the listeners and the
educational programme are irretriewably lost. In connection to this,
Waniewicz says, "The one way nature of broadcastine does nct provide for
resolving misunderstandings which may appear in the process of delivering
information... it cannct supervise student's activities nor control and

) 15 s . ;
verify progress made by them..." Radic orogramme producers and educators

should be aware of this limitation and design their programwes in an
attractive ménner to kaep the audience actively engaged in the learning
process. Some of the techniques of maintaining attention and active
participation include periodic requests for evevi rozpiilcos, glaying bridge

musftc, varying presentation in the form of dialogues, dramatizaticn etc.

ii., Lacking in visual naages - the other major limitation in radio,

2s mentioned earlier, is its being a one-sense media. It lacks the visual
element which is very essential in most communication situatidns. In this,
ETV gains a better ground (though it also is a one-way media) because it
has visual images in addition to the scund component that carries over the
instructional message to the audience on the weceiving end. Attention is

assumed to be better retained in a TV programme than in A radio nvoci line,
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sowever, some educators argue that this lack in visual images in radio
actually has its good side in that it sets on, in the listeners, a Drocess
of imagination to create a mental picture of the situations from the sound
eluas in the verbal message they receive. The students are not, as these
experts claim, restricted to the image they see on the screel. It is also
mentiocned above that sound effects, coupled with axphanations might be qgood,
if not more effective, substitutes for visual images.

iii. No orehearing Or reusability - most radio programmes Are

aired without any pre*broaﬁcast evaluation by sample listeners from those
expected toO listen to it and are also lost forever (if they are not replayed

from a reccrding]} once they are broadcast. This sudden on-coming and equally

sudden disappearance of radic broadcasts makes the device a 1ittle inconvenient

for instructional purposes. hecause instruction requires a step by step
appraisal of the teaching points in the educational progranmes. This
limitation, however, is offeet by the uss of tape-recorders for recording
radié programmes £oOr later usec.

iv. Pace of delivery - most communication through the radic normally

follows regular conversational pace; i+ does not qive much regard tc some
listeners' inability te pick information from medium paced oY speedy
delivery. This, in most radio programmes for the general public, may not be
a big problem, because what 1s important in such »nrogrammes is not each
individual's full comprchension of the informaticn, but the passing on of
the information for whoevear carcs to listen. In instructicnal programmes,
however, the speed of delivery is a point to be considered for it might
bring such difference as between understanding the content or not. This is
especially true in foreign language teaching by radio (Engligh in the
Ethiopian case) to elementary school students. It is in support of this fact,

regrettably neglected, that Jean Rowntree said the following:
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The association ~f gound and meaning 1S, of course,
depandent to 2 great extent on the pace of teaching,

and I doubt if it is always recognized that the wreng
pace, even in English, may give its hearers the

impression that a spoken text is inuomprehensible, when
it would be well within their grasp {f they saw it
in prinat.
Tf this remark is directed to Egnlish teaching braodcasts £o adult English
speakers, it is not difficult to consider how much more relevant it would be
to radic English programmes that aim to teach &t as & foreign languadge=.
v. Timing =7 'the other major problem that hinders the affective use
of instructional radic is the inconvenience it creates to scheool officials
in the synchrcnziatiun of the schools' reqular classrooi schedule with the
radic lewson's timetable. This, however, is a problem that, if solved Once;qyiill
not  recur very often and is assumed Lo have been settled in the case of
Ethiocpia by broadcasting each weak's programmne including #nglish at least
three times and at different times during that programme’s week (see appendix p) ,

2.1.2. Some Ccountries’ Experiences in Instructional radio

Radio has been used, as indicated ~bove, both for formal and non-formal
jnstruction. The writer of this thesis, howeveX, raviews very briefly, the
information on those countrizs that use radic for formal education. It
should be mentioned, meanwhile, that information with regard to instruction
by radio is, on the whotg, Very scanty and scattared. Yet, an attemnt is made
nere to say a few words about the egpariences of -thEee countries-(one from
@entral America, One from Asia and on- from africa) - in instructional radic.
The choice of the countrics is not entirely arbitrary. for their being in
the group of countries known as developing countries has been taken intc

consideration.

Nicaragua - The country that has most successfully used radio for
formal instruction and is therefére most often referred to in discussions of
educational radio is the Central american country Nicaragua. Tt initiated

Radic Mathematics project (RM®) in 1974 with aid from thc american governmcnt.
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The Project was aimed at teaching alementary mathematics for regular
students in grades one rn four. By 1978, the programmes Wexe serving about
8,coc children excluding the out-of-school children and adults who must
have benefitted from the broadcasts.l7 ne stated by Klaus Galda, the radio
icsscns in Micaragua w2re seen, || as.a vay of overceming the two main problems
in rural schonls-insufficiently trained teachers and lack of text books oOF
other educational materials"’.l8 The project has achieved these objectives
because the programmes ,did not reguire any training or teaching axperience
on the part of the teachers who usc them. There was also Do need for any
written support material other than rho teacher guides and student notebooks.
Thé. success of the RMP of Micaragua has been confirmed by the evaluation
reports on the project and from the better performance on achievment tests by
the radio @lass atudents than by those who did not use rhe radio lessons.
The project was discontinued in mid 1979 after the eruption of the Nicaraguan
popular.ravolution. Nevertheless, the Nicaraguan sxparience has been drawn
upon by other countries that strive to spread primary cAucation, especially te
their rural population. Notable among these is Thailand which actually began
instructional radio ver:: mubh earlier than Nicaragua.
Thailand - Thailand startad broadcasting school subjects by radio
in 1958 which intially served 220 elementary schools and 66 secondary schools.
one year later, the service was expanded to cover all of Thailand though it
was not very successful becuase of a very actite ahortage of receiving sets
and difficulties in fitting classroom schedules with radiolprogrammes. aAmong
the subjects that were decided upon to be taught by radio was English which
according to Schramm n,,. is offered widely as a second language in Thail
zchools, although many teachers are not well prepared to teach the }_anguag-e".l9
The radio English lessons, therefore, offered a chance to school children and

their teachers to listen to native OY hear-native fluency teachers who, in



addition, demonstrated their talent on better second language teaching
methods. Unfortunately» however, Schramm indicated that "Results on tests of
performance in inglish were less encouraging. Therxrm were nc significant
differences beétween ecxperimental and control groups on aural ability. ...

1 - p 3 1 a . s H2O
the English broadcasts have been extensively revised since the experiment
Possible reasons as listed by Schramm for such inability of the exnmerimental
classes to perform better are assumed to be the weak signal from the station
that resulted in pcor reception whibh makes English sounds unintelligible and
the reluchance of the older, less flexible and less well trained teachers «

‘5 , 21
to utilize the radio lessons fully. These and cther weaknesses are expected
to have been eliminated since the 1367 Schramm report.

Kenya -~ W%When woe come back to Africa, we find Kenya which has started,
with US aid, a pyimary school English teaching by radio. The project, known
as the Radio Language Arts peoject (RLAP) was launched in 1980 with a design to
teach English for primary schoul students using radio not as a support to
classrecom conventional teaching like in Ethiopia but as a scle instructional
medium. Meanwhile,the classroom teacher has the impprtant role cof expediting
the radic instruction by direscting the pre-during-post broadcast language
activities which are considered essential parts of the radio programmes.
Assigning to radio the primary rola of instruction in Kenya has bcen taken

: § : 22 7.5 T
after the Nicaraguan experiment in RMP. The ratiénal for initiating the
project, as underlined by Morris Cutler, was that 'Kemya suffers from an
expanding school population and scarcity of gualified teachers, particularly,
23
in rural schocls' < a gsitwtion that besets most developing countries including
Zthiopia,

Preliminary recsults from an achievement test administered both to

control and experimental classes, after just one year of English lessons

broadcasts, shcw significant gains by the experimental classes. This result
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has strengthenad the arqument that the use of educaticnal racdio upgrades
the quality of formal instruction, rurthermore, such an improvement mantioned
above "was found in cvery district and svery vernacular tanguage group
represented in the project, and for schools serving high, medium and low
. ; ; . ; 24

on the national primary school leaving examination.

The RLAP "was completed in 1986, and jg soon to pe replicated in its
_\nt‘ o S "2
entirety in Lesotho.,

2.1.3 Educational Mass Media and English Languadge Teaching in

Ethiopia-Brief Aistorical Account

Language teaching by radio began in 1964 with the publication, for
literacy programmes associated with Unesco. of a tey® entitled "manbebina
mesaf bi-radic (reading and writing by radio).26 However, this was a very
short-lived innovation that never materialized outside cof the experimental
stage. Much amphasis is, therefore, given in this brief account to the role

'played by the gducational Mass Media Centre (MMC) that spearheaded
educational broadcasting fox formal instruction in ®thiopian schooils.

The Educational Mass Media Centre (EMMC) was set up following an
attempt, in 1964, by the Ethiopian Ministry of Bducation and the UsA's

POINT . FOUR- (the present USAID) to set up the centre which was then known. as
the audiovisual nroduction centre. This earlier attempt failed only to be
followed by anohher one which was a 3uccess anéd led to the establishment
of the EMMC in Jan. 196G-ahout three years after the introductien of
television into Ethiopia. The coming of television in November 1964
prompted some educaters to try it for tee teaching of achocl subjects. The
first TV lessons that included two saries of pProgrammes ecach week for
vnglish teaching began in Octoher 1965. However, theg® programmes Were not
very successful for reasons of ~creating a culbural gap and because they tock

27
up all of the regulax toachers' time of teaching English.
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n year later English languagse teaching progremnes started for grades
one to three and nine and ten of about thirty five schools in and around
addis Ababa_za This limited coveraga was extended, by 1968, to ecight nrivate
and fifty five government schools-yet again in +he Addis Ibaba area27. The
aid received from governments such as Britain and Japan in the form of
production and audio-visual equipment and TV receivers and the setting up
of repeaters of TV signals to cover areas upto twelve kms from Addiz Ababa
enabled the young EMMC to reach, in 1971, a potential school audience of
166,000 that received instruction in various_school subjects including
language studies, one of which was English.
The foregoing remarks related mere to educational televison only
because the use of ETV precuded that of sAducational radio. This, howaver,
does not mean that instructional radio did not have its own historﬁ; on the
contrary,educational radio has alsc coune a long way to reach its preseng
dependable stage. The firstc radio broadcast for schocls as mentioned at the
begining of this paper, began in the l969)7o academic year and covered only
the Central Shoa ared around Addis hhaba. The coverage wWas axpanded by a
madium wave transmissicn of the same Programnmes from a station in Asmara
for students in and around Asmara city. Enstructional - radic continued its
expansion and was started in the Harar area fyom a third medium wave s
transmission station in the castern town of Harar. For specific information
about English language teaching con the radioc, abdu Mozayen has this to say.
Radic Ethiopia prepared a sgries called "Teach
Better English” which was voery well recaived. In

a ldition, the adult audience was approached in
another locally prepared series called "Improve
Your gpglish. s carefully planned radio series
for clementaxry schools was prepared for the
year 1969/79 utilizing 9np minutses of broadcast
time per week®,



- 18 -

Acccrding te Akdu Mozayen, at about the same time (i.e, November 1969)
instructional radio was launched for secondary school students whoge rapid
increase in number and lack of a corresponding number of teachcers forced
the introduction of radic as a possible alternative to the acute shortage
felt.. And even in here, it should he mentioned that “In the allocaticn
of subject periods by grades, language teaching got the largest shara, both
as arzas of emphasis and as one readily lending itself to the medium. Of the
total of forty weekly transmissions, eightesn were for English and Amharic."32

The EMMC extended its services and, by 12381, claimed to have reached,
using the then two regional medium wave transmission staticms (the Welayta
gtation in Sidamo and the Legedadi station near Addis Ababa)no less than

637,916 students and teachers in 1599 formal schools among which were students

of grades three to six who re red English languace ingtruction hyv radio.
Meanwhile it is mcst'appropriate to mention herz the long standing assistance
of the British €ouncil keth in the training (here and abroad) of English
language experts and the supply of materisls, for use in the radio programmes
for Engiish teaching.
The Centre at Bresent has elaven medium wave stations in the country
(see appendix B) and virtually covers the whole of the nation in ecducational
broadcasting. According te the Centre’s mannger, there are now abont 18084
radio sets, fAonated by UNICEF and the Soviet government, and are being usad
in over 6,000 elementary schools in the cguntrv.35 English language programmes
are currently aired for grades theee to six each of which receives twenty
six programmes in twenty six wecks in one academic year (thirteen in each
semester) .

Meanwhile, it should be mentioned that transmission of schocl subjects
on ETV, including English, has becn stopped since 1973. However, preparations

are underway to coummence ETV in the near future; this time the coverage 1s

expected to be very wide as Tv broadcasts in Ethicpia ara now being xeceived
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in most urban centres in the country.

Such a nctable task is performed Ly EMMC in addition to the cgmmendablé.
service it renders by broadcasting adult education programmes to an -
unspecified yet expectedly large audience all over the country. The distance
@ducation programmes which include English language lessons for out-of-school
seéonddfystu@ents who study by corrmspondence are also aired by the EMMC's
facilities.

2.2 Content Analysis of Instructicnal Radic Programmes

2.2.1. Methodological Issues

The content analvsis of any manifest communication situation should
start, it is felt, from an agreed upon definition of what content analysis
is. Once this is done, it would then be easy for the analyser what to look
for in the text under investigation. The general term content analysis,
without being specific to educational messages, has been defined by
communication experts in various ways; and each definition gives emphasis
to a particular aspect of the message's content it wants to describe. One
of the points to be resolved in an attemot to analyse the content of any
message, be it educatiocnal or ctherwise, is therefore to select the most
comprehensive and acientific definition of content analysis. The following
definition by Bernard Beré#son. as quoted by Wayne A.Denielson, has been
accepted by this writer to be the most satisfactory for the present study.
It is put thus:

Content analysis is a research technique for the
objective,'systematic and quantitativ? desggiption
of the manifest content of communication.

Elaborating at length on the immortant points mentioned in the above

quotation, Danielson remarks that:
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Objective means that the categories usad to analyse
content must be defined sO preciscly that different
persons can analyse the same content using these
definitions and get the same results: It alsoc means
that heavily evaluative categoriws and terms {good-
bad, fair-unfair, heautlful-ugly) are avoided both
bacause these terms are highly subjective and because
their meaning tends to change 23 fashions come and
go.

Systematic means that the selaction of content
to analyse must be based on a formal, predetermined,
unbiased nlan; in other worda, the analyser cannot
choose to examine only those ~lements in the content
which happen to fit his hypothesis and ignore all
the othere. The word removes content analysis,
supposedly, from the argumentative, biased

collection of data to prove a point.

Qualitative means that the renults of the
analyesis are usually expressed numerically in some
way: in frewushay “distribution: 1D contingency
tables, in correlation coafficients, in ratios
and percentages of various sorts. The peeference
for quantification is understandable; +here 1is
simply much mors agreement as to what 1s correct
and incorrect procedure within the precise
language of mathematics. It is always advisable,
of course, to be sure that the assumptions
underlying the use of numbers have been met;

a Fine frosting of statistics is sometimes used
£o conceal a crumbling analvtical cake.

Manifest meansz that the semantic analysis
involved in content analysis is ordinarily of
a fairly direct and simple kind: it deals
with “readigg on the lines® and not "between
the lines."”’

The other major issue in content analysis is the formulation of
workable and all inclusive categories for the analysis of the text in
question whebher it is spoken or written. This is evidently necessary
because of the meed to group the points in the text under some kind of
grouplngs SO that it is reduced to 2 manageable size with noints of ¥ gsimilar
content that are identifiable using a clearly stated category. To guote an
authority on the issue, phillip J. Stene says: "The problem of category
constgu:tion is widely regarded as the most crucial aspect of content
analysis. It is the step in which ths data are tied tc theory, and it

3

; . ) 3
serves as a basis for dxzawlng inferences .
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The last sentence in the above quotation points out the major calling
of content analysis which is the making of inferences, in addition to that-
about the message itself, about the nature, knowledge and mood of the
source of the message, about the suitability of the media to convey the
message, and about the effect of the message on the receiever. Such
inferences on the varicus constituents of the communicatiocn process,
however, call for a reliable measuring ins*wumernts of the contents of the
message that will be used to arrive at the said inferences. The reliability
of the measuring instruments is, therefcre, another important issue to be
considered in content analysis.

‘The relevance of the foregoing general remarks on content analysis to
the specific situation of instructicnal radio messages is believed to be
evident. Instructional programmes, though primarily concerned with imparting
educational information, are nonethless considered as communication
mesgages and should, for this reason, be seen in terms of what constitutes
the ’content' of any message. Their analysis, therefere, is very much
dependent on defining what is looked for in thep, what ;ategori%g are best
suited for thd analysis ar - .. Jependable thesa catégories arz for drawing
conclusions from the data thus treated. A content analysis of a programme
for English teaching by radio has, therefore, to satisfy the reguirements
of being objective, systematic, quantitative and manifest. The categories
of analysis must be defined in terms of all inclusive language items such
as pronunciation drills, vocabulary items, grammatical structures and
other communicative language formula nresented on the radio for teaching
elementary English. The desire for such a study is to make inferences on
the appropriateness of the materials in the English teaching radio programmes
which shall be ascertained in the light of the theoretical discussion -

contained here in in connection with course item sclection and gradation
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which are the two impmortant considerations in course content design,

Such a line of activities as listed above is very imnortant in the
light: of the difference there exists between a radio proguamme designed to
teach school subjects for 'known'-howaver partially--audience and a general
radio programme for heterogencous public consumptien . Purthermore, even
with programmes designed to teach a subject, English for example, the
purpose, duration and resources available determine the content of the
course. It is, therefore, arpropriate to menticn very briefly some of the
characterstics, which have a bearing on each one's content, of instructicnal
radico programmes vis 3 vis general radio programmes. The following is an
attompt in that direction,

2.2.2. Instructional Vs. General Radio Programmes

Robert Nwanko mentioned the thrae broad cateqories of programnes in
the application of broadcasting for develommental bproblems. These, he
says, are " (1) information / gquidanee elements within genaral programming;
and, outside the usual context of general srogramming (2) adult educaticn
; , . . -
programming and (3) instructicnal programming” . Nwanko further stresses,
howzver, that it would not be very easy to demarcate the points as where
exactly the instructionzl role of one ends and the other begins; much
overlapping could be observed and should very well be tolerated. This,
“ndoes 70L mean that each one of the three broad categories of the

use of radio for instruction does pot have ite cwn very peculiar and clearly
distinguishable characterstics. In fact, Nwanke has listed a number of
factors that could be used to differentiaste between the above thren
categories ©f radio programming for instructional purncses. These factors are:

(1) Subject matter and srganizational relationship

among the progwammes in a series; (2) definiticn of

target audience; (3) Producticon styler (4) Scheduling;

(5) conditicons of reception; (6) the amount and king

of feedback employed; and (7) assignment of
responsibility, " ™
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It is tried hereunder to paraphgase the explanationa given by Nwanko
on each of the points just mentioned,

When subject matter ag a distincuishiug factor ig considered, it refers
to the kind of Programmes, in the cass of general programmes, that are very
loose, usually szlf-contained programmes in that they do not have a,vefy
strict sequence among them and treat very broad themes. As an illustration
of teachine English by radic in general programmes, one can refer to the
}ndiscriminatc broadcasting of BBC's English by radio series such as the
prototype ‘€alling All Beginners', ‘@astor and pollux' (for the very youndg)
and others which by 1979 have reached to such a provortion that "approximately
one hundred and twenty countries broadcast BBC English by radio lessons on

; R . ; i
their iocal air”  ~. The subject matter in adult education brogrammes, however,
has a more pronounccd sequence .- and 1s relatively highly organized with the
theme in the programmes adressing a certain section of the society in mind
with.eithar implicit or explicit desire te induce it into some course of
action deemed nhecessary so as to change its way of life. The subject matter in
the case of instructicnal pregrammes is the most structured and tightly
articulated, and usually treats very specific school subjects like languages,
mathematics, geography, ete. These programnes are so sequenced that "an
isolated program might be incomprehensible to a student who had not followed

)

the scguence from the beginning” ™",

In target audienee differentiation, one finds general programmes for the
-general public that composes an audicnce with very varied backqground, cxXperience,
interest and motivation. Such heterogeneity is less marked in listenars to
adult education programmes because the programmes cater for sections f
society with some kind of common interest, making such auciences easier for
identification and follow Up. Instructicnal programme listeners, however,
as is expacted, are the most homogerecus because they constitute students of

a pre-determined ¢&lass in a designated room, listening to teaching items



based on the curricula and very strictly graded according to level.

The third factor in disinguishing programme types is production style
which mainly refers to the skill of the producer in anticipating the audience
profile as to interest, background, attention gpan etc., so as to consider
these traits when preparing progrmmmes that would be "listened to'. This
factor puts a heavy burden on the general programme producer than it does on
the adult education or instructional programme producer for the farmer is
more 'unknowing' about his audience than the latter ones. The instructional
programme producer, for example, can make a resonable assumption "about his
éﬁdience's vocabulary, level of understanding, amount of prior knewledg,
degree of motivation".43

Brogramme scheduling is ancther distigquishing factor of programme types
in that general programmes are broadcast when the great majerity of the
population has the spare time to listen whereas adult education and
instructional programmes aré scheduled at 'other times® i.e., normal working
hours which are also school hours are given to instructional programmes and
the time between the scheol hours and the peak (usually -evemiing) hours for
the general audience is given to adult education Drogrammes.

Reception conditions as a factor for programme differentiation could
very easily be understoood in the light of the other factors mentiondd so far.
General programmes are received by individualized unstructured listeners in
the most unpredictable listening conditions. adult Education Programmes are
received by relatively more structured audience that usually forms - itself into
listening groups. Instructional programmes are received by a highly structured
schocl audience that is strictly controlled for maximum attendance and
participation.

Wken the amount of feedback as a factor is considered, general programmes

depend on fragmentary and relatively more delayed feedback compared to adult
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edygation and instructional programmes with the best claim for amount and |
quality of feedback going to instructional programmes. ‘

The assignment of responsibility to a body that ccordinates the
broadcasting of the three programme types menticoned above, scrvesS as a
distinguishing factor among thess programmes. It is usually the case that
general programmes are broadcast by the nation's broadcasting agency which,
in most cases, is the ministry of information and/or public broadcasting.
Adult educaticn programmzs dco not seem to fit into any one agency because
they constitute, as their subject matter, such broad facets of a country's
developmental problems so as not to belong to any one of the various
government agencies faced with these prcblems. The responsibility is therefore
delegated to an agency that centrally coordianted the various develcopment
oriented progranmes. Instructicnal programmes, however, belong, in almost
all cases, to a country's ministry of education.

2.2,3. sSelection and gradation for English Teaching by Radio

toedloobion faoan Lo Tt

Sesection is an inherent characterstic of all methods.

since it is impossible to tzach the whole of a language,

all methods must in some way or other, whether intentiona=

1ly or not, solect the part of it they intend to teach. 4%
After we have discovercd what is taught, we can2ask in

what order is it taught? Everything selected obviousiy

cannot be taught at once; something must come before ox

after something else.... gradation answers the questions:

wWhat goes with what? What comes before - What?.4> - - : &

william F. Mackey has extensively discussed the issue of selection and
gradation and this writer draws upon much of HMackey's discussion and extracts -
the relevance it has for English instruction by radio,

In trying to point out the factors that determine the selection of a
course content, Mackey lists the three important ones, namely-purpcse, level,
and duration.4

The amount of language matcrial is dependent upon the purpose to which
it is designed i.e., whether learners, at the end of the course are expected

to be able either to speak it or read material written in the lanugage. It may |
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alsc be the case that the selection is specifically nrepared for special field
- trainees so that items more related to the said .fields arc deliberately
incorporated. Examples of these latter ones are the so called English for
special purposes such as English for business students,English for medicine
students, English for law students, otc. Thege are also self-contaired usually
of short duration courses for either adults or children to serve them in
personal contacts with the language USers in, for example, travel, immediate
neighborhood (as immigrants) etc. 1f we now consider the situation this study

is concerned with, it will be related that English instmuction in primary

schocls in Ethiopia is designed to enable students to use English as proficiently

as possible soO that they will use it later on in their formal schooling
when it is implemented as a medium of instruction for a1l scheol subjects.
the purpose being this, therefore, the course designed at the beginners level
selects such assential constituents As the scunds of English phonemes,
the presentation of foundation vocabulary items that could be useful both in
normal every day English and in rhe students' progress in the various school
supbjects and the introduction of Egglish structures that progressively goes
from the simple to the complex and would be used in sentences as statements,
gquestions, imperatives etc. The radic lessons that serve as supplementary
teaching to the classroom English are aimed at increasing the pupils’
comprehension of the linguistic elements just mentioned in line with the
purpose indicatad above.

The learners' level as a determining factox for selection understandably
relates to the axpected level of pupils in oral and /or written performance
in English. A course for beginners; intermediate and advanced level obviously
cannot be composed of identical ftems; there would defintely be a marked
difference in difficulty levels of the linguistic lements in the selection.

In the Ethiopian case, the level of English for achool children in determined
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by the grade level they attend in the varticular school vear, and progressively
increases from grade to grade. The guideline for this gradation is supplied
by the experts in the Emglish panel of the curriculum department of the
Ministry of Education of Ethiopia. The radio lessons are said to fit into
this centrally prepared document with observable difference in the level of
English contained in the syllabus for each of the grades from three to six.

In relation to duration as a factor for selection, Mackey says "the
length of time covered by the course or syllabus affects both what and how
much is taught"!.l7 This cobvicus remark is exemnlified by clearly marked length
of time spent in English instruction in Ethiopia. The syllabus designed extends,
in the case bf elementary English, over four years (from grade three to six)
of formal classroom teaching with the highest number of periods (four to fiwve)
per week given to it. The radio lesscns this work is interested in, however,
have a duratiocn of only fifteen minutes per week for each of the grades from
three i gix. Understandably therefore, the items to be included should justify
themselves by being appropriate for zadio teaching so as to share this very
limited air time.

Cnce the purpose, level, and duration of a course are identified, what
remains is the enumeration of the elements that should be considered in fixing
the amount of language items that will constitute the course. Again, Mackey
has outlined these in the category he designated as internal factors. He named
them thus because they relate to the lingustically inherent behaviour of the
items to bg selected: These intcrnal factoss are: a) number b) composability
¢) information 4a) orobability e) combinability and f)structurization Fa
(for detailed discussion see Mackey 1965:167-176).

Number refars ko the relationship that cxists between the class size
of words and the number of occurence of any one word in the class to which

it belongs. In other words, the higher the class size (nouns and verbs, for |
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example) the easier it is for any one item to be excluded from the selectiog
whercas the lower the class size (like structure words or adverbs) the harder
it is to exclude an item from the selection, This implies, therefofe, that

vocabulary selection for English instructoen by radio should be done
cauticysly so as to include both content and stumucture words of high frequency

and better suitability for radioc teaching,

Composability, according to Mackey, is the possibility a linguistic
item gives to its user to form larger units from smaller ones. Hence,
Phonemes to form morphemes; morphemes te form words; words to form =T
phrases; phrasgs to form c%auses and clauses_tgaform sentences-the scale
extending from minimum restrictability in phonemes along the line of
Composability reaching to maximum restrictability in sentences. What is just
said, in plain words, means that the salection of items for inclusion into
a course must take the item's potential to be used with another item in its
wn class to form one at a higher level than itself.

The third internal factor for choice of amount in a selection ig
information. This refers to the learners's ability to either predict or fail
to predict the word that is missing from a phrase, a clause or a sentence,

The example given by Mackey illustratas this point very clearly. In the
sentence, 'I put it in the ———wwecwmmos oo +'y the missing word which
shpuld be a noun could be any one of the great number of nouns in the English
Vocabudary, whereas in 'It is a PaArt —ee—m e " there is only one item

'of' which is predictabla from the contaext. This factor leads one to accept
the point that the more predictable an item is the greater its chance to be
included in the selection and the less predictable it is the lesser its
chance for inclusion. A radio programme producer for English instruction who
is aware of thig selects, as much as he Can, items that have Nigher degreé

of predictability from the context S0 as to aveid the confusien that may



arise from the very many possible angwers for the same question.
Probability relates to the degree of cccurence of an item in language
use situations and it means, as Mackey rightly puts it, "the more likely

: : iz v . . 49 .
an item is to occur, the more difficult it is to do without it". This

is expected to be evident for the taaching of English by radio;the point,
however, is to consider the items suitability for radio presentation.
In connection to combinability as an internal factor for selection,

it is said that different words, both content and structural, do have
differing degrees of combining themselves to form expeessions either at the
same level as theirs or at a higher level. Some verbs conkine more with other
class words than ctheg verbs in the same class. Some nouns do the same; and
structure words have the highest degrec of combinability as they go with
many words from different classes. This could be egemplified by the relative
difference in combinability of the word'arm' which goes with many words to
form ﬁther words or phrases such as the 'arm of a person; chair, table, 'etc.
whereas the word ’spear'does_nét.fcrm as many wo¥ds by combinability. This
point is worth noting, as Mackey has pointed out that, "The lower the lavel
(elementary English in cur case) the greater the potential of each item to
combine with others, ieither at the same level or at a higher one.““sG
(bracket mine)

The sixth element in the list of internal factors for choice of items in

a selection is structurization. This term refers to the ability of the
linguistic items to take part in a structure. The term, however, is not
necessarily limited to structure words; it alsc stands for words that are
sapable of greater degree of structurization. To use Mackey's example again
the words 'give' and 'get' could be taken as opposites, but conly fget' can
be used with other verbs to express grammatical aspect as in 'get married’,

; ; 5L y
‘get going' etc. In here again, the lower the level of the course content,
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the higher the degree of structurization of the items selected should be
because this quality makes the selected items very useful in extended use
with other items in the selection-a point that xeéuires due consideration in
English instructicn by radio in view of the very little air time available
which should be utilized tc the maximum with as few items of greater

structurization in a programme as possible.

The foregoing remarks briefly outlined the internal factors that should
be looked Ffor in the items for selection against which the content of a
course could be evaluated. What remains, however, is the listing of the
criteria for the selection of the items. This shall be considered hereunder.

The five main criteria for selection as enumerated by Mackey are
(1) frequency (2) range (3) availability (4) coverage (5) learnability?2

Frequency, as could vary easily ba guessed at, refers to the number
of occurence of an item i a representative speech or written corpus of
language material at the level it is designated to serve. The higher the
frequency of occurence of an item the more likely it will be selected.

Range describes the possibility for an item to appear in as many speech
or written text as possible, again at the designated level. It is different
from word frequency in that it not only refers to number of occurences but
also occurences across various texts. students’ texts for the various
school subjects and the anticipated language use situations wherc

elementary English could be used may serve as the population from where

choice could be made for items of wider range.

Availability stands for an item's quality of usefulness for the learners
because they encounter it in most speech or writing situaticrs. This
evidently varies from place to place, like for example, words frequented

in cities as opposad to those much used in villages etc. A radic programme

aiming to teach English in Ethinpia where the greater portion cf the
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population lives in the rural areas should, relatively speaking, favor
students in rural areas by using words that they need to describe their
everyday situations without, of course, completely forgetting the listeners
living in cities.

By coverage is meant the capacity of an item to stand in place of
other words and serve as a possible substitute by sharing some meaning
senses, For example, the word ‘house' could, by inclusion which is an

instance of coverage, be used in place of 'cottage'. . .
L E 9% .  tapartment', 'villa’,

‘mansion’ etc. or the word 'branch’', by extension, could replace "tributray';

the compound word 'sportsman’ by combination could make the word 'athlete’

unnecessary; the phmase 'animal doctor' which is more familiar could substitute

the word, 'veterinarian' Such inclusions of items of varied usc shall make

our selection easier for the learners and also enable them get as much

linguistic information from as small number of items as could be selected

The implication of this remark for English teaching by radic seems quite
evident in that teaching by radic requires such covering capacity and relative
simplicity for reasons of time and other limitations of radic as a teaching
edia.

Learnability is the £ifth criterion in selection and it refers to the

ease with which learners might assimilate the infprmation an item designates.
This is deemad possible in situations where the iﬁe@ sclectd for tzaching from
say English as a second language-might be similar with the correspending

jitem in the first language (this actually is true in languages that have
descended of cne family or have been in perpetual contact for long and

therefofe have been borrowing one from the other as to share a lot of wor’s

at present. For example, French and English or German and English, etc.)

Learnapility is also assumed tc increase if an item could =asily be made
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clear by either demonstration or explanation. For instance, the word

'mule' has greater clarity than the word 'molecule’. Brevity also contributes
to learnability in that words that are short are easily learned and retained
@specially at the beginning level. Another point that is assumed to facilitate
leaxning is the regularity +hat exists in the different forms of the item
selected. The obvious example for this is the fact that one learns reqgular
verbs faster than the irregular cnes. Learning load is alsc considered to. he

having some offacts cr lzasming.If an item already learned is introduced iR 2

new environment,it will not strain the learner much, like in the intreduction

of the word 'foot ball' for one who already knows the separate words 'foot'
and ‘ball'. It could be concluded therzfore that items that are selected for
English teaching by radio should as far as possible pe, if not similar
begause. 1t is very unlikely between English and Amharic or any other
Ethiopian language) at leagt clear, brief, regular, and of lesser learnning
load.

once the selection is made by taking its determining factors and the
internal linguistic clements into congideration, the guestion that presents

itself is how the gradaticn is dcne on padagogically sound principles so

that the selection is best utilized. Naturally enough, therefore, gradation
has been an issue in the discussion of course content. The present writer
relies heavily, for the information on gradation, on palmer (1964, chap. lo),
Mackey (1965, Chap.?) Finocchiaro (1974, et passim) Theo van Els et.al.
(1984 chapt. lo,1l).

palmer underlines the various symotons of a poorly graded course

saying:
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If a student who is willing to learn and is capable
of learning finds his lessons teo difficult, if he
fails to understand or to apply correctly

the explanations we give him, if his rate of prograss
is too slow, if he forgets freguently what he has
already learnt, and if his oral or written work is
characterized by an excessiwe degree of inaccuracy,
it is perfectly certain that his course and his

lessons are badly graded
The above observation is followed by what Palmer considers to be the
géhé%&l principles of gradation: that-“he vocabulary in a properly graded
course has to include, especially at the beginners level, items that are

most useful for the learner to EEDLeSS his immediate environment and items

that are essential as sentence formers; that the grammatical material

ghould constitute "... certain fundamental laws of grammar and syntax upon
; - . w o4 ;
which the whole structure of the language depends”; that the semantic

gradation should first consider the more usual or useful meanings of the

words or sentences in the selection. As an illustration of semantic gradation,

palmer says that the English verb to 'afford' should first be studied in
the sontext of the sentence "1 can't afford it' before it could be studied
i L ; coo o 55
in the senetence, 'It affords me the necessary opportunity”. Moreovar,
the need for adopting not only "the general principles of
-1 i . _ . , ;
gradation but also "the right sorts of gradaton™. This, he says, 18
very important as the principles of gradation are sometimes misinterpreted.
He maintains -that gradation dcrg nct necassarily imply, s SoOme tend to
believe, the eequencing of items from easy to difficult but rather does
it "imply passing from the more important,useful, or fundament.~1 .~ the
. 38 _
less important, useful, or fundamensal’. According to Palmer, thersfore,
irregular word forms and/or complex structures could nossibly be-taught even
in initial stages if they are found to be essential for the learner to

express himself using them.

Mackey, in his turn, has dealt with the concept of gradation in
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relative details and has forwarded a number of suggestions as what a good
gradation of course material should constitute. He first thinks of language
as a system in which two groupings could be identified—grouping in the
system and grouping in the structureGo.

Grouping in the system concemns the phonetic, grammatical, lexical and
semantic groupings that exist between the items of a given language at
ans of its levels just mentiocned. Phonetic grouping relatc to the grouping
of the phonemes of the language to accompany the sentence structures which
could be ekpressed 7 the phonemes thus grouped. Grammatical grouping means
the grouping of grammatical items which: are most related with one another
like for example, the word 'what' relates with the words "that/this' and
‘where' favours prepositicns as in "where is he2"/"In his office" =tc.

Lexical gfouping is realized in two ways. One is by association which is
of many types. Examples are contrast (man-woman) , subcrdination (animal-dog) ,
part-whole (day-weck) atc. (Mackey mentions about eleven associations). The
other type of lexical grouping is possible by ¢°liacatiqnwhich means that
"certain words necessarily go whth others, some depend on others and cannot
be easily useé %i£h§;; Ehém“:6l This is exemplified by the need to include
either one or all of the verbs 'wash', 'drink,’ "flow', when the noun 'water'
is mentioned in the ocontent.

Semantic grouping tries to bring together words -that have similar
meangings. Properly graded semantic grouping, however, discards SYynanyms
that might be unnecessary and confusing to the bigginner student. Mackey's
r'example in which the words 'stream' and 'brook' are said to be supprfluous and
could be substituted by the word 'river' illustrates this point very clearly.62

The second bigger category of grouping which is grouping in the struce-
‘ture is concernad with whether " (1) the sounds fit into the words (2) the

words fit into the phrases (3) the phrases fit into the clauses and sentences
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and (4) the sentences f£it into the contaxts"%3 In a well graded course, the
phonemes presented should be those that are found in the vocabulary selected
for that stage in the learning, and -the vocabulary items in tarn must fit
into the phrase structures studied concurrently. The same goes with the
phrases in that they should fit into the clause and sentence structures, and
the sentences must be contextually acceptable, They ahould not be sentenceé
in 5 vaccum without any plausible idea in them.

The foregoing observations are very felevant to English teaching hy
radie in Ethiopia, for the progrmmmes try to teach speech sound production,
vocarulary items, phrase and sentence structures arnd sentences to cxpress
situations. If, thefefore, the Eglish speech sound in isclation is not
integrated into the vocabulary items selected and these are made to fit
into phrases and clause structures which again serve to form congextually
appropriate sentences, the instruction will simply be composed of a
jumble of fragmented items to fill the precious air fime that would have been
utilized to the maximum in the hands of a radio taeacher knowledgaable about
these essential points of gradation. By wdy of illustmating the point just

made, one can mention that a radio programme that fries to teach the
identification of the phonemes /b/and/p/ should not, in the same programme,
teach vocabulary items like ‘eye', 'nose', ctc. but ‘ball', 'vpen', etc.

And At sentence level the programme must contain sentenceg like'This is a
pall’, 'Give me the pen'-not ‘drink water; ', ‘this is a chair', etc.
Moreover, when the same programme drills sentences it has to include o=
contextually acceptable ones like, "The book is on the table'; 'the boy is
big® etoc. but not sentencos 1ike' The cat is in the garden®; 'the dog is an
the table'... or other contextually unjustified sentences,

In sequencing the grouped items in a course, one naturally follows

(and this most of ‘all in teaching by radioc) the more expeditious way of
g by
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Presenting the more common ang e€Ssential parts first ang Progressively
intrcduces the legs common and lesgs eseential itepg. Mackey hag pointed oyt
that phonemeg should pe Séquenced in order Of their eage of production and
frequency of appearance in the selected words and structures; intonation
pPatterns may come a little later, This is to say that the unstressed /i/ ang
/¥ must come Hefore the {3/ phoneme various intonation patterns indicativesy
of the various emotions -thatrchange Aaccording to context should Come much
later, Structure woEds must be Sequencee according to their utility jin
Serving to form the Simpler structures of English gueh as the subject + verb+
(complement), etec, ; inflectional forms must appear beginning from their
simpler form to their more complex derivativeg; the singulayr before the
Plural; the uninflecteg adjective bafore the inflecteq (young before youngest);
. ‘ 64

the regular bast before the irregular (walk—walkeﬁ before go-went) etc,
The same could be saiqg about the lexical ang semantic Séquences in g Course
that each should Present itg S€quence in the best gradual way for achieving
maximum comprehension ang SXpression (see Mackey 217-222) Meanwhile, whatever
has been said so far about gradatien can POssibly be Summarized by an
illustrative quotation frop Finocciaro, ghe says:

We woula Start with one modifier of 5 noun before

giving three modifiers tegether; we would teach

the regular'g: plural (z/,/s/,/iz/) bafore we

teach the 'exceptions'; there should be pProvision

for the constant reintroduction of all the material

we have taught with the new material we are teaching;

we should not try to teach all the vocabulary aroung

a topic or a1l the formg, Meanings, or uses of an itaep

of Structure at one time. Instead, we should use what is 3
called a "spiral approach, "65

The last bphrase which designates , type of gradation shal} now lead
Us to a brief discussion of the types of gradation formulate@ by exnerts
in an attempt to answer the question as teo which cne best Suits the
gradation of g course content, Some of thege gradations are linear Jgradation,

cyvclic 9radation, grammatical gradation, situational gradaton ang functional-



notional gradation.
Linear gradation stresses the one-by-one-presentation of linguistic
items in a linear sequence wherein each item is thoroughly discussed until
complete mastery is achieved and is -then completely avoided from reampearing
in subsequent stages. Such gradation is objectdd to for two reasons as
mentioned by Theo Van Els et al. These are:
1) ... that an item will be better remembered, if ;=
keeps recurring in different concexts,
2) progress will be very slow ar first,because each
item is discussed in great detail... This may have
a negative affect on the motivation of the learners,
Oor it may lead them to question the use of what they
have learned.66
Such a drg@dgtien 1s not appropriate for the teaching af English by
radio in that the exhaustive treatmenti of individual items should not be
done during the short period of time availakle for the transmission : of
the instructional Programmes on the radio. In addition, the fact that
Progress is very much retarded will definitely cause boredom which is
cven more intolerable in Tadic listening than in classroom presentation.

On the other hand, cyclic gradation attampts to present the linguistic

items in a constantly recurring manner with the new items that are introduced

reappearing in as varied and/or similayr situations, as :the communication
activity allows. This, therefore, makes cyclic gradation stand in opposiion
to linear gradation. The advantages of this gradation as listed by Theos van
Els, etal are that Progress at the initial stage is rapid; motivation of
learners is high; materials in the course could be utilized both for the
. . " 67 ; .

receptive and productive skills of language . This gradatiocn, therefore,
upon the merits of itg advantages, is preferred to linear cradation for

teaching English by radio.
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Though the relative merit of cYclic gradation over linear gradation
has peen broved by foreign language course designers, there has not bheen
complete agrecment as which of the three gradations within the cyclic
gradation, (grammatical situational or functional-notional) best servesg
the needs of the foreign language 1earner.

Grammatical gradation which hﬂses;itself on what Els said, "morpho-

68 !
Syntactie structure" is criticized by some experts on the grounds that,
(because it streases mastery of grammatical rules, sometimes referred to asg
linguistic Competence) j¢. giegsnot enable the learner to attain the
communicative :compstence which nowadays is gaid to be the qoal of any foreign
language instruction.

It was therefore ag a4 protest and possible remedy to the limitations
of grammatical gradation that situational gradation has heen brought te the
Scene. To quote Van Els again:

the situations in which the learners will have to
be able to uge the language constitute the most

lmportant consideration in gradation, whareby
situation is interpreted as the physical
environment in which language use takesg ptace."

Organization of course material in situational gradation around titles such
as, "In the Market”, "In the Hotel"”, "In the ﬁ©sgita1”, etc. One very

ohvious objecticr to this kind of gradation, however, is that language

use is not only dependent on situations hut on ga numbar of pshychological - .°
and “g8kislinguistic factors accompanying the situation. The cther limitation
of a situaticnal approach to gradation is that it leaves the learner to hig
OWn wits in situations othexr than those included in the course; lﬁnquage use
situations could Not possibly be exhaustively listed, however long the

course may be. What could be taken as relevant to teaching English by radio

from the foregoing remark s on the twe ¥yres of approach within the cyclic

©a
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gradation, is that a radio programme should be abls to strike a delicate
balance between the presentation of the basic grammatical rules of English
and the use of these rules in life-like situations that the students listening
to the radio are expectd to encounter thereby giving them as much lingusstic
information as possible on the independent application of the given lingistic
information in as: varied a situation as possible.
The functional-national gradation which is the latest in the series

of types of gradation has not yet been fully formulated to have a good
theoretical backing.Its proponents (the leading one of which is wilkins;.
1976) have, therefore, preferred *to express their reservations as to the
desiraﬁility of functional—notionalqgradation, especially at the beginner
level at ::he expense of all other tyvpes of gradation whose limitations
as well as strong points have been confirmed in practice. Such a reservation
has resulted from the limited knowledge available abaut categories what
fit into functional ana notional concepts of language teaching and learning.
It should bhe mentioned, however, that experts in the Radio Banguage Arts
Byoject-in Kenya have claimed to have used the functional-noticnal syllabug
Ssuccessfully. They state that:

RLAP radio lessons make liberal use of dramatized

waterial, and the RLAP functional-notional groupings 1

Make useful starting points for script development.

In addition, RLAP broadcasts use a segmented program

format and the functional-notional arrangament of
instructional items lends itself to clesr,convenient

segmentation. =~

2.3 Measures of Effectiveness cof Instructional Radio

2x3als Methodological Issues

Effectiveness studies aim at determining which of the objectives of a
Programme launched for some purpose have been fulfilled within the cost-
effectiveness bracket projected either befofe the launching of the
- Programme or at periodic intervals along a certain time dimension. The need

for such a study is understandable for the simple reason that investment in
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a project presupposes certain return either for soclety's or the investor's
gond-a situation that can only be known from a carefully designed effeéectivenass
study. But what does a carefully designed affectiveness stddy comprisa?
Howard P. Tuckman andg Tewfik F. Nas answer this question

an ideal study of effectiveness, descriptive or

mathematical should hgve at least four structural

elements; a) a well defined set of output to be

measured; b) a predetermined strategy for evaluating

the output m2asures; ¢) a representative set of

pProgramme participants and; d) an adequate control ‘ g

group against which the effects of an activity or i o -

set of activities can be measured,

But as has been conceeded by Tuckman and Nas, most effactiveness studies
fall short of the ideal one as put above, The experts indicate that
effectivencss studies, because it is practically impossible to include all
the progrmmme participants in their studies @special¥ry in those projects that
have wide coverage and have existed for a long time, usually favour the case
study apprecach. Thisg approach, though it investigates into the problem in
raelatively greater details, lacks the representativeness of Drogrammne
participants that ig very essential for arriving at conclusions that will
equally hold for those not included in the case study.

The other major issue in =ffectiveness Studies is the presence of a
comparab:le control group. In order to ascribe to a Programme any favourable
learning outcome as a result of that Programme being fiven to a certain group
of listeners, the rescarch strategy has to be designed in such a way that
comparable group that is'unaffected’ by that programme is present alongside the
affected one. Such a control group could possibly be found, as Tuckman and
Nas remark, in countries where" (the instructional radio) project is samll
and has been in existence for a'short time ..."7r. However, it is very 3
difficult to find a control group "where the project has been in existence
for many years, ... and/or where it is national in scope (as in the case of

g - . . , 73
the Ethicpian Educational Broadcastlmg Service)



(brackets mine)

The level at which an effectivenass study should try to evaluate an
instructional radio project is the other major issue in effectiweness
studies. Tuckman and yas list three measures of outcome. These arc:

1) a target measure of outcome

2) achievmment measures

3) behavioural measures

The target measure of outcome is the simplest of all effectigeness
Studies in that it merely is intercsted in identifying the percentage of
actual listeyers from that of the target audienca. The higher the percentage,
the more effective the Programme is considered +to be fegardless of -ihe
amount of learning the listeners have gained from the Programmes aired. Such
a measure of effectiveness, though it funrnishes onec with detailed informatdon
as to the age, sex and other characteristics of the audience, is g very wedak
measure because of the fact that students in an instructisnal radio setting,

however.iarge their number may be, could not be said o be listening attentively

and learning anything only kecause they are present in a radio class.

instruction by radic. This ig usually done by comparing the results of the
experimental classes with that of the control group. In the absencs of 2.
control group, however, €ffectiveness studies using achievemnt tests could
be done within single progrmmes by giving a pPre broadcast test and then
comparing this result with the result of the same ctest given after the
brogramme is heared. It should be stressed, meanwhile, that fo time gap be
left between the tests (pre and post) and the programme treatment SO as to
avoid possible learning from a source other than the Programme to be tested

for effectiveness. Expectedly, achievement measures are criticized for a

I P . S



the measures Are slanted toward the value structure
of the personcc@nstructing the test; the measures
do not adequately refiect the weights given +o the
material by the instructor; the measures go not
Deasure the studentsg ability to andlyse or retain
but rather to memorize; the tests are culfurally
imbedded; the tesgts are administered in too short

a period of ‘{ime ’

It shoulg be menticned, meanwhile, that because achievement measures,
despite their weaknesses, try to measure learninq outcomes and bhecause
they are more objective than the thirg type of MeaStyg of'effédﬁiv@ﬁéSs-i:e.;
behav ioural Measures, they are favoureg by many researchers in avaluating
instructional radic projects, That ig why &his writer opted for an achievement
measure to evaluage the effectiveness of teaching English by radio in Ethiopia -
elementary scheols,

The third type of measure of outceme tries to measure not what studentsg
learn but rather what they actually do asg » result of the learning Proceass

they are exposed to. And asg a result,. behaviorsl Measures are:"more subjective

76

are considered to pe Very essential in measuring effectiveness because,
after all, what is important is not that Programme participants have acquired
a certain skilj] but tha+ they use the skill in real-life Situatiens +to

change their life Style for the better,
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2.3.2 English Language Teaching Methods and Radio

S50 far the review of literature has attempted to bhriefly cutline the
major principles that gmide course designers in the selection and gradatien
of the coneents of language courses. The relevance of these principles to
English teaching by radic has also been considered. However, no less important
than selection and gradation is the method of imparting the saélected and
gzaded material in pedagogically sound ways so as to render them 'learnable’

Educators .that are mostly concerned with second language learning and
teaching have, through the years, come ap with various methods of teaching
language, each with due stress on some aspects of the teacigg-learning process
that is thought to bring a difference. The number of metheds thus formulated
and advocated are so many (Mackey listd fifteen of them) e that it is not
worthwhile and also not this paper's intention to dwell on each. Nevertheless,
brief remarks will be given on tie four most influential ones in an attempt
at woeighing their relevance to English teaching by radio.

These four methods are the gramar-translation method, the reading
method, the direct method, and the audio-lingual method. In fact, most other
methodsg could, in one way or another, be included in any one of these four
methods. It should, however, be menticned at the outset that except the
direct method, the other three have now lost much of the favour they initially
won. This is because of their failure to stand up to the test, in new
situatiors,, of new discoveries in the teaching and learning of seeond
languages. Still, however,gometelements of these mebhods could as well be
found in different varsions in the various language teaching methods . .
currently in use.

The grammar-translation method is one of the oldest (though possibly
could be used at present) language teaching methods, reminiscent of the
teaching of Latin and ancient Greek. The teaching using this method is based

on the memorization of formal grammar rules and paradigrg using the Latin



grammar model. Most exercises in this method zre the translations of
ancient literary writings. No attention whatsoever is given to the spcken
part of the language studied. Understandably, therefore, the grammar--:
translation method is guite irrelevant :to the teaching of English by radio
which basically tries to foster in the students the listening amd speaking
abilities of the language in current usage. Radio as a teaching media can
never favor this method foxr it would take up all its precious air-time in
unnecessary talk about grammar rules.

The reading method, which comes as a reaction to the grammar-translation
method aims, as itsnmmee implies, at enabling learnées to atta‘n féading
ability in thelanguage taught’. The mainldiﬁerence from its predecessor is

that it doas not stress translation as a skill workh acquiring. Again in
here, the teaching of the abilicy to speak the language under study is not
the prime purpose of the method-a situation that automatically eléminates
this method from the possibility to use it for teaching Znglish by radio. It
should be related, however, that the RLAP's Directcr, Dr. Maurice Imhood”
has written a 'position paper' on the teeching of reading by radio.78 The
writer of this paper regress that he could notc comment . on:bPr.Imhoof’s paper
for he has:not;got -hold:bfidt.

The direct mathod has been and remains to be the most controversial
method in that it synthesizes the various characterstics of the methods known
by such designations as the natural method, the oral approach, the psychelogical
method, etc. Its defining characterstics are that it gives prime importance
to the speaking afd listening skills of learners and that “ristening is - :
best learned through listening practice; speaking is best learned through
speaking practicef79 This method, therefore, suits radio which is a sound-
only media. The stregs on listening and speaking skills couplegd with the
avoidance of traslation makes this method appropriate for Eglish teaching by

radio, especially as the very limited time given to aeeh programme in radio



instructinn would not be sliced imto two languages, which could have reduced
the students' chahce of listening to an all-English programme.

The audio-lingual method, earlier known as the aural-cral method, is
the result of the behaviorist theory of learning which contends.that learning,
including language learning , is the acquiriBg of a set of habits.audio-
lingualists (whose gtagﬁ@g advoaate is Wllga Rivers: .#i;(1968,) 1= ",
therefore, stress the need for pattermed drills in language studies. The
criticism agaihst audio lingual method, however, is that the pattern drills
do not pay due attention to the contextual lagguage use situations that
accompany any meaningful utterance. Consequently, the influenca of the
audioiinqual method starts to decline as sociolinguists stress the fact
that langﬁaae.learning has to primarily make the learner able to communicate
in a social setting. Such a shift from natterned drills towards the use of

; ¢
language in ccntextually acceptable utterances has 153 to the current )
acceptance of what is kncm as the communicative language teaching. One of
the propeonents of communicative aporoach, William Littlewood, says:

“,..it (communicative approach) makes us morce strongly aware that it is not
enough to teach learners how to manipulate the structuras of the foreign
language. They must also develop strategies for relating these structures

tc their communicative functions in real situations and real timeﬁ
Moreover, tranformational-generative grammar underlines the potential
creativity of a language to describe infintite situations using a natural
language and to understand ever-aovel utterances.

Dissatisfaction with the limitation and false promises of the various
methcds has, at present, led tc the ddoption of wha: is knéwn as the
eclectic methed. It is a method which freely takes anything of advantage
from any method-a priviledge given tc it by virtue of its very name. The

version of the eclectic method found to be suitable for teaching English
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by radio is the orne that has been used in Xenya's RLAP. It is known as the
RLAP Interacktive Radio Lesson. More on this later.

The foregeing remarké on the faitrly renresentative matheds of language
teaching are not meant to be exhaustive., In fact, thay are included in here
only as a lead to the more important aspects of presentation and repetition
which are essential components of any methdd of teaching and to which we~
now turn our attentidn.

Presentation refers to the manner and ways of passing over the selected
linguistic items in carefully graddd doses in an attempt to ingrain these
linguistic elements in the learners' mind withcut any undue strain. Once
the correct form is imprinted, it is to be foldowed by exercises of
repetition to consclidate the learning that has taken place.

There are very many ways of executing and maintaining & smooth and
effective transfer of language teaching items qutlined in the literature .
Mackey deals in detail with the various ways of amoplying presentaion and
repetition in language learning.Some of the points mentioned by him and are
ralevant to English teaching by radioc will be mentioned presently. First,
however, let's hear what Palmer has to say concerning the significance
of what he calls the elementary stage which also is our main concerng

It is druing the first stage that we can sacure
hahits of accuracy, that we can trai: the studentg
to use his ears, that we can develop his capacities
of natural and rapid assimilation, that we can
foster his powers of observation. Good habits are
easily formed (as also are bad habits) 81

There are various ways of presenting language items in the elementary
stages. Van Els et al. say ”éspecially in elementary coursés, dialogués Have
acquired a ppominent place as meang of presentation ... they are realistic,
which makes learners curious and captures their attention;

The presentation of lanquage material in dialogues, narratives or

dramatizations for Enylish teaching by radio contributes greatly to radio's
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effectiveness in that its one-sensensass shall be offsct by life-like
representations of every day situations thereby creating an illusion of
reality to the instructicnal programme. Meanwhile script whkiters and/ox
producers need to check whether the dialogue is natural or is included
only to demonstrate a certain aspect of grammar which otherwise cuould not be
presented. Such checking is essential because a dialogue that cannot be
associated with the students’ immediate experience may not capture their
attention or may even confuse them. As Lois McIntosh rightly »uts it
f'...contextualization is not merely a nice dacoration knt a necessary and

w83

integral part of any effective language lesson.

The other Dresentatlon tectnlque frrﬁEnglish teaching by radio
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(which also apolles tc conventional claqqrmon teachlnq) is thp use of what
Mackey calls ostensive procedures ?4 These procedures are visual representa-
ticns of language items by actual objects or their models, in actions and in
situations acted and/or recreatdd in the classrcom to - »orfray an otherwise
obscure linguistic utterance. In relation o objects, all items designating
objects in the classroom (pens, pencils, hooks, table, etc.) could be
taught by the point-and-name technique.Quality werds such as 1leong, big

fat &tc. could be presented alongside their opposites short, small, thin
with objects and pupils that easily cculd ba found in the classroom, Certain
structure words such as on, in, under,cculd also be studiced in apnronriate
contexts in spatial or temporal positions with chjects in the classromm;

a pencil on/under the tabie; on Monday/in Januray (from calendexr); at 2 p.ms
from real or model clocks /watches. Action would ba useful in classrocm
demonstration of action words or expressions mehtionad in the radio
teaching. Such items as demonstratives (this/that) , dirccticnal prepositions

(to/from) , verbs of actions (gc/come) , could very well be accompanied by

corresponding actions in the classroom. It is also nossible to use situations



as a classroom presentation technique by varying the sentences that serve:z

as cues to the reguired variation in the situation. The action that accompaﬁy
jas the.sentence, 'I am giving my bbok to Assefa' is changed to accompany
the sentence 'Almaz is giving her pen to Alemu', when Almaz gives her peﬁ

to Alemu. The role of the classroonm teacher_cannot be over-emphasized in
relation to ostensive procedures, as it is highly assential for the
comprehension of the radio instruction without which the effort of the

radio teachexr is wasted.

Generally, the use of ostensive procedures is advocated on the ground
that "The stronger the association between visual stimulus amd vocal
response, the shorter the time neeced for learninq"?5

This being the case, however, it is sometimes impossible to demonstrate
everything by cbjects, actions and situations as there are. a great number
of things that could not be brought to or cnacted in the classroom. This
has, therefore, led to the use of pictorial aids in the teaching of languages.
The use of pictures g facilitate the learning process in the teahhing of
English by radic is evident from radic's dependence on the visual support it
requices from illustrations, models and drawings. Such pictures as are
necessary are iocluded in the teacher's manual for the radio lessons this
work investigates. Their appropriateness and coverage will be looked into in
the light of wh#t,follcws now about the use of pictures in language teaching.

pictures could be used for various purposes. There are thematic pictures
which serve as illustrative drawings either for a lesson or theme; mnemonic
pictures which may stand for situations with the intention to remind learners
of some words or sentences; and semantic nictures that try to teach specific
meanings. In this connection, Mackey stresses that where a p&cture is used
for the teaching of meaning, it is impertant to make sure that the picture

is not ambiguous. For purposes of clarity, a drawing is often better than a



complex one. To he clear, the picture must contain only what the words \
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The kinds of pictures that cculd rossibly be used to facilitate the

teaching of English by radio are text pictures, picture cards, and wall '

pictures.

whereas the use of ostensive procedures and pictorial aids presupposes,

‘n relative terms, a very low level of proficiency on the part of the learnexr

» the language he is to study, contextual prgcedures serve most after a

azcnable level of oral proficiency is attained. To relate this to our point

sepeern at hand, ostensive and pictorial procedures are used in the first
(grades theee and four) grades cf the elementary English whereas contextual
Jures beqgin to be used frem the Fifth grade cnwards. Contextual procedures

the teaching of new words by:

definition - (uncle is a brother of a father or a mother,)
cnumeration - {Cats, dogs, cows arc animals.)
stitution - {(Abebe lives in 3ahir Dar. He lives BEEE‘)
aatavhor - (Coffee is the backbone of cur economy.)
mosition - {(kind-curel)

“tinle context- (The baby;because it is hungry, is cryingL
needs to be mentioned, however, that the learners should first
“hor words in the sentences except the one to be taught.
not 1 once-cr-never activity. It recuires incessant exposurs
.earning. This has been confirmed in the many experiments
‘chology of lgarning and many theories of learning support
‘oa nlays in consolidating.le=rning. It is therefore
the selected and graded items are presentad using the
agofiibed above, thev shoula be subjectdd to a more

yetition 3 go 23 te remain fixed in the learners'
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mind. Repe&ition, thercforg, as mentioned earlier, is the other essential
component of second language taaching including that done by radio.

There are diffeeent types of repetitions to be used in language teaching.
Mackey has identified four of them. These are rote, incremmntal , variational
and operationgi?7Rote repetition is the mechanical imitation of sentences,
dialogues, songs and certain language formula wihout necessarily understanding
sither the structure or the meaning. This type of repetttion is extensively
used in English teaching radio programmes in Ethiopia. Incfemental repetition
is the repetitien exedcise in which the learner, when éiven the cue, adds a
nart £o an already fully formed sentence thereby increasing its complexity.
Eg:- (radio) teacher: I go

Class: I gos

Teacher: to school

Class: I go to school.

Teachex: on foot

Class: I go to school on foot.

Teacher: e eryday

Class: I go to schcol on foot every day.

Again in here, the: fact that students are able tc respond correctly
does ‘not indicate that they know the meaning of what they repeat. It is used
snly as an exercise in familiarizing pupils with the structures of English
utterances. Even then, this type of repetiticn can lend itself to possible
use in radio English teaaching programmes.

vVariational repetitiocn is monducted by the ghanging of . the .elements in
sentences into their appropriate fofms £o1lowing the cue given by the teacher.
The following is an example of varigzticnal fepetition:

Given sentence - I play with my friend everyday.

cue - yesterday
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student - I played with my friend yesterday.

This repetition exercise reguires, on the part of the learners, én
uhderétandiﬁg‘ of the structure and meaning of hoth the given sentence and
the sentence they produce. It fosters both aural comprehension and oral
productidon. It therefore is very unlikely to be used wibh beginners. However,
if it is considered important tc be used for radic drills, it must rely on
the active participation, for monitoring, of the classroom teacher and
should allow rehatively longer pauses to give the le2ners sufficient time
to 'think out' the appropriate respondes.

The fourth type of repetition, operational repetition, brings together
the vatricusitypes of repetition in an attempt to inteqrate all the languaqge
skills for higher level use. This is done by reinforcing=alreadyilearnéd
items and skills in subseguent practices. In relation to this, Mackey says:
"1f a method exercises only the items -eing taught, those already taught will
caase to be knowi. on the other tewd, ewery time a method re-uses an item
everything associatied with that item is reinforced and made more habitual_:"88

Having said this much about English teaching methods and their relevance
to the teaching of English by radio, it is appropriate to briefly lock at
how the actual methodological application of teaching English by radic has
been exercised in Kenya's Radio language Arts Project (RLAP) .

The Interacti¥ve Radio Lesson (IRL) which is RLIP's methodology uses
various ways of presentation of the teaching items. The most widely used of

those various ways, as outlined by David Edgerton and Philip A.S. Sedlak, are:

- fhrough modeling add demonstration activities carried
out by students in the classxoom;

- through radio dramas and vignettes made vivid by
hlively action and the generous use of sound effects;

- through careful contextualization, using structures
and vocabulary rhat student alrady mastered;

- through the use of pictures and text distributed on
worksheets;

- by means of Arawings and written material what the

classroom teacher puts on the blackboard 89
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Edgerton and gsedlak further pointout that in IRL, students learn
grammar through inference; no explicit grammatical axplanation 1s given and
translations are avoided (except in somd rare cases where 4 glassroom
treacher is asked to translate a phrase or an instruction). In situations
where pattern practices are deemed necessary they are " designed to insure
that students do not lose sight of appropriate uses for the pattern in actual
conversation QO'Téscgmggnsat@: for the lose of visual images in radio lessons;
IRL makes use of sound eoffects and physical actions by classroom teachers.
According to Maurice Imhoof, the RLAP's director, the lessons in IRL arej
divided into major blocks of time and congent, and
each block is divided into smaller segments ... the ..k
instructional segments are of course the heart of
the lessons. New materaal 1is introduced and
.practiced in one or two segments. Previouslu
introduced material is maintained through direct
and conscious practice in two segments.
The presentation of the different language skills in sush blocks and
segments and the practice material for each of the skills [r every IRL lesson
with "distiibuted learning, The priciple that spreading

; - . : f B ; : 92
instruction over time increases initial learning and retention."

is in Keeping

Most responses in IRL are choral responses SO as to give to all student
egual opportunities for active learning. gdgerton and Sedlak mention that

I , &
“here are pauses for such fesponses in. an average of once every aleven

S g e sl PR AR R e I 71 se
seconds. Nore -Ehart ftwonty Or ‘thirty secords seldom elapse At 8 B

for learner response. Each hald-hour broadcast has about cne hundred fifty
“93 L2 [y
pauses. It is most appropriate therefore, that the lessons are known as

Interactive Radio Lessons.

2.3.3 printed Mattex and Instructional Radio

Very much related with the effectiveness of instmuction by radio and
in fact affecting it directly is the preparation of printed materials that

will be used in conjunction with radio in an actual classroom aituation.
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The sclected and graded materiaii can affectively be atilized in the teaching-
learning process if ft is accompanied by, Sa&Y student worksheets and/or
teacher's guides. Some experts who participated in radio teaching projects-
Christensen in Kenya, for instance-mentlon that radio instruckien could depend
very little on publishad materials 94. This however, a8 confessed by
Christensen himself, is for econcomic but not pedaqogic reasons for stil’,
even in Kenya itself, the project has "been supplying " brief guide to each
ljesson for the teachers"95 and “pupil worksheets as necessary"96, to
accompany radio lessons.

But as this work is primarily concerned with the case in Ethiopia
where elementary English is broadcast by radio only as a supplement to the
classxrocm conventional teaching and takes only about a quarter of the total
teaching time, the preparation of studen? worksheets may not be justified on
grounds of utility and economy. This, however, does not zpply to taacher's

guides which are considered to be indispensible for the maximum utilization

of the radio instruction. Dwelling cn this point, Aspinall has this to say:

The mrre the teacher knows about a coming schools
booadcast the more likely is he to use the broadcast,
therefore vary full notes for teachexs concerning
every schools broadcast are sent out to schools well
in advance of the term and before the start of the
series of broadcasts. The notes may draw attention
to the specific teaching points to be made in each
broadcast ox they can provide teachers with
references to additional hackground material and
possibly some diagrams where jllustration is

likely to make the radio lasson more effective.

The above quotation is strengthened by L.A.Hill when he stresses the
need for teachexr's guides (which by extension would also hold true for
instructiocnal radic lesson guides) especially for teachers whose command of
English is not very dependable-a case very much 2t home with elementary

school English teachers in Ethiopia,Hill says:



As for the average teacher, whose command of English
is more or less shaky, who has a heavy programme of
work ... a list of syntactical structures and the
general guides that go with it are inadequatea.
What he needs is a list of teaching pocints,
including syntactical, mcrpholégical,idiomatic
and vocabulary items, with advice on how to present, id.- |
identify and drill each ..." 98

In this connection the EEBS suppl!ies teacher's guides that try to
inform the classrocom teacher what he should do before-during-after broadcasts.

How dependable the guides are will be seen in this study.
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PLAN OF THE STUDY

3.1 Materials Analysed for content and Tested for Effectiveness

The Ethiopian Educational Broadcasting: . Service (EERS) which operates
under the Educational Mass Media Centre (EMMC) broadcasts, among other
elementary school subjects, a total of one hundred and four English teaching
programmes in one acagemic year. These programmes produced by the English
panel of the EEBS are beamed to students in grades three to six which are
the grade levels for wrglish in Fthiopian elementary schools. Each grade
receives twanty six programmes in ondé academic year-thirteen in each semester.
FThe twenty Six programmes extend over twenty six weeks (see appendix C for
programme weaek schedule) because each programme whose curation is only
fli ftecn minutes takes one whole week during which it is repeated at different
school hours in its broadcast week so as to be hearsd by schools that have
Aiffergéng time tables and morning /afterncon shift system.

This thesis attempts to describe the contants of tha one hundred and
four programmes (twenty six for =ach grade from three to six) by listing
+he teaching items in the radic programmes into a concise Format prepared
for this purpose. Other methods mentioned below are used to investigate into
the relationship of the contents of the radio English teaching programmes
with the formal classroomnt English eurriculum- The appropriateness for radio
presentation of-thacitems séleeted for the radio teaching is also looked
into during the discussion on the contents of the programmes.

The second part of this study, that of the measurement of effectiveness,
however, rests on only thirty-two of the one hundred and four programmes

(eight out of the twenty six programmes pre?ared for each grade from three
to six). The sampling c¢f.  the programmes for tha test of effectiveness is

done by taking four porgrammes from each grade in semester I-the £irst two
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consecutive programmes and after skipping over four progrmmmes, another two
consecutive ones. The same nrogedure is repeated for semebter II programmes.
Such purposive sampling method is used to come up with programmes that have
continuity and are also as representative as possible. In addition, the
sampling is designed to complement the other set of eight english teaching

programmes (Programme [k 3,4,9,.0,16,17,22,23) from each grade that the

EMMC conducted anevaluation'chiu It is, therefores, these thirty-two programmes

(for grades three to six) that are tested for effectiveness. The following
table shows the week/programme number of the smmpled programmes for sach

grade.
TABLE I

PROGRABNE /WEEK N qp SAMPLED PRAGRAMMES
Rl et B ul et -.0
Programme/Week N--
Grade : e o
Semester I Semestar " F15 ft
4 X 2 7 8 14 15 20 21
4 i 2 7 8 14 15 20 2L
3 1 2 7 3 14 15 20 21
* | * :
6 1 2 B L 9 14 15 20 2]

*
The disparity irn programme number for grade six is not intenrional

B e S

as it is the result of a minor error in progzamme numbering in fpe

broadcast station when the programmes were dubbed for this study.

> 3.2. Methods Used in Content Analysis and in Measuriéng BEffectiveness

3.2.1. Content Bnalysis

The English teaching radio progzmammes this study deals with serve only
as supplements tc the calssroom conventicnal teaching. Consequentdy, they
are based, as explicity stated in the introductory notes in the teacher's

guide for the radio programmes, 'more than evexr' on the English curriculum
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prepared for the elementary schools in Ethiopia.z This study tries: to
investigate how much of the : content of the radio English teaching programmes
is related to the curriculum. The method used to indicate this relationship
is entering the vocabulary, structore and other linguisiic items of each
radio programmes for the grades from threc to six into an outline chart
which is similar to the one found in the teacher's guide for ¢pe reqular
classroom grade three English, and then see how much of the radig items in
terms of vocabulary, structure and other linguistic items are related bo
the English items taught in the classroom through the conventional teaching.
The classrcom text's outline chart is prepared by the English panel of the
curriculam Departmént of the Ministry of Education in accordance with:the
selection and gradation of the elementary school English curricubum. This
writer, therefore, adapts the format and uses it to contain, in a very concise
manner, all the relevant information on the main teaching items in each of
the radio programmes. The items thus inserted are picked from the teacher's
manual for the radio programmes. The reqular text's outline for grades three
and four (sce appendix D) against which the radio English items are compared
to is copied, as indicated above, from grade three's teacher's quide for
English text used in the classroom taaching. The mnitial desire of this writer
was to insert the radio teaching items into the slot designated 'radio
programme' in the fegular text's outline. That would have beeﬁuan easier amd
better way of comparing the radio and the classroom English by a simple
‘glancing' at the outline for the reqgular teaching.Howevasyr. ,cnly twelve and
thirteen slotg were found for grade three and four radio programmes ronniotively
respéctivelyuonly half the number of slots requirdd. This has been a surprise
to this writer for it gave hLim an impression that the berédhhéi ak the
Curriculum pepartment who arsrxresponsible for grades three an‘ Four Bnglish

were not aware of the number .of radio pProgrammes broadcast to each of the
- et |
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grades in one academic year. Later on, however, a verpbal explanation to this
incongruity was suppliedby cne elementary school English’teacher:in one of
the selectdd schoods for this study.He related that the text orighmally
prepared only for grade three English has baen made to serve both grade
three and four because of the impracticility 6f covering everything ifi thé:
grade three text in only one academic year. The decision was therefore
passed, the teacher remarked, that the first geventy: five lessons, initially
designed to be coverad in one semester in grade three, should be extended
over the whole year period and the remaining sixty five lessons that were
¢hought to be used for the second semester in grade three should be shifted
to the wkole year in grade four. This has therefofe prompted this writer to
preparé: a separate eutline for the radio programmes for each of the grade
from three tc six.

The comparison of the rddioc Yoeabulary' itéms with the classyofim thes
for grades three and four, is further scen against the lexicon for each grade
contained in the fevtsa& English curriculum for the elementary schocls in
Ethiopia (see appendix E). With regard to grades five and six, however,
comparison of radio English teaching items with that of the classroom is
not done for lack of a prepared outline ds that for grades three and foum:
from the Gurriculum departmént. The relevance of the radio English teaching
vocabulary items for grades five and six shall therefore he seen only in
terms of the items contained in the lexicon cited above.

In addition to listing the radio teahhing items in the prepared outline
mentiéned above, an attempt is made to group all the items in their respective
word classes and then analyse their appropriateness for presentation on the
radic which is a sound-only medium. This is considered necessary because
it allows an observer to see how much of the content of radio English teaching

programmes is within the learnability bracket in redation to these items



being supported by phctures and/or are demonstratable by objects, modelss or

actions or whether they require lengthny "wErsal “skplnat18s Wh Frn Yebita
make.them less easy for comprehension when heared on the radio.

3.2.2. Measures cof Effectiveness

The effectiveness of the English teaching radio programmes is measured
by computing the results of pre and post broadcast tests on each of the eight
sampled programmes administered to randomly sélected students from three
randomly slelected elementary schools-Sertse Dingll, Meskerem 36, Felage
Abay-in Bahir Dar town, Gojjam region. The number of sampled students from
the trhee schools for one grade is fifty:-four (eighteen from each school in
one grade). The number has been decided to be eighteen so as to leave a wide
safety margin of as high as gight Students for s+iyition and absentees to
guarantee a sample size of no less than thirty for the evaluation of each
of the eight programmes for each grdde. Moreower, the size ccould not have
been any larger than eighteen students for one grade in one school because
the oral tests take too long a time te administer precluding the practicality
of giving them to a greater number of students. Consequently, the maximum
number of students from grades three to six that this study relies on for
the measurement of effectiveness is two hundred sixteen (54x4) .

The decision to select: the sample students from the three schools is
to increase the randomization which would have been very minimal if the
selection had been made from only one school.

Neanwhile, this writer accepts the fact that it would ot be very safe
to generalize about the effectiveness of the nation wide programmes on the
basis of only three schools in only one tewn in the country. Still, however,
this study is cxpected to serve as an indicator, on a small scale, either of
success or failure.

It is mentioned above that the computation of the results of thsts
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administered to sampled students is done from a pre and post test on each of
the sampled grogrammes. The procedure amdrmethod of test administration is
given below.

All the tests are oral tests (see appendix F). This is in keeping with
the repeatedly mentioned peint of radio's basic role in taeaching listening
and speaking abilities. In addition, this weiter is vexy sceptical about the
dependability of results from a written English test to Ethiopian elementary
schocl students. It is very unlikely that they can read and understand
questions and then are able to give correct respcnses in writting-however
easy a mehhod of doing so may be designed. Meanwhile, this researcher is well
aware of the inherent weaknesses of oral tests and their being very time -
consuming and therefore of their being impractical for large scale application
for a large number of gtudents. But, he prefers to use them for this study:
as the number of students invelved are, relatively speaking, very small.

Each test for each progrmme consists of ten items-three vocabulary or
revision guestions, three pronunciation guestions and for structurg questions.
Most of the yggabulaxy Juesticns are answered in the form of picture naming
or actions; the pronunciation questions are answered in listen and repeated;
the structure questions are answered either in filkl in the blanks , choices
or complete sentence productions as is appropriate-all orally.

The format of the stmucture gquestions has been, as far as possible,
similar to the ones suggested in the teacher's guide for the radio programmes;
the listen and repeat questions are taken from those same ones that the
programme drills; the vocabulary items have been contextualized through
actions and/or pictures.

2ll the oral tests are sclely based on what that pasaticular programme
that is to be evaluated intends to teach.

The tests:s are administered py English minor degree students and English

sy Tthe
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major dinloma.students from the Bahir Dar Taachers' College in which the
researcher is a member of the teaching staff. Such selection of testers is
done from the desire to have knowledgeable-to-English-language testers who
could, more than other-subject major students, handle the language problmm,
thereby making the result less'affected' by tester variability. Even then
howevey, this writer acknolwedges the pressnce of such tester variability
as there are ten testers employed for the job. It is therefore tried to
raduce this tester variability as much as possible by giving briefings to
all the testers before the conducting of the tests. The researcher gives
lengthy explanations on the steps to be followed in posing each of the
questiops to the testee; when and how to mark responses as correct or
incorrect and also on other palated matters that are axpected to affect
the result. The actual testing for the pre-broadcast test is conducted by
assigning a random number of students for each tester. The testees than
line up in front of a rcom in which the tester gives the oxal test. The
tester then calls one testee at a time and when he finishes with him makes
him stay in the calss so that he will not be able to tell tec his fellow
testees writing for their turn what he was asked. and aven  in class they
are instructed not to exchange any talk, lest they talk about the test.
Each tester, at one time and for one grade, takes between six to eight
students. All the instructions in the tests are told to thc testees in
Amharic which is the wammacular language: of the students to avoid any
confusion as what they are required to do and also not to hay them from
answering a guestion whose answer they know because. they do not follow.the
instruction .

When the pre test is over, the students arc PUtryithout any fime gap
in between, in a classroom and are taught the radio programme by their

regular teacher from a tape replay of the appropariate recorded programmes.

The teacher is informed in advance to prepare himself on the particular radio
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programme he is yequired to teach and is egpected to taach the way he ..
normally teaches the radio programmes during his regular teaching. The total
time allowed for thein-between-tests teaching never exceeds the forty minutes
time alloted for one neriod of teaching English in normal conduct of classes.
After the end of the radio class, the same procedure narrated above for the
pee test is rep@ated for the post broadcast test except that each tester~
this time takes 'his own' stddents-those he gave the pre test to.The record
sheet for thepre/post broadcast tests used in this study is attached in
appendix G. The results of the students in the four grades mn the three
schools thus qathered are entered into master record sheet that is easier
for reference and computation of the difference begwecn the pre and post
tests group mean and other statistics. (see appendi:g for format of master
record shegt).

When the results for the eight programmes for each grade in the three
schools is coldected, a t-test of significance is run to see if there has
been any significant gain of learning as a result of the taaching of English
by radio.

The oral tests are given to the sampled students only a day or two
(usually on a Sunday) earliexr than the first station broadcast of the radio
programmes. They couldnot have been given any earlier than the time mentioned
because the English teaching radio programmes could come only after the
classroom English which is essential for the comprehension of the radio
English. The tests thercfore axtend over a significant portion of the two
semesters.The resscns  for théiftnot being ‘given -7 an actual station
broadcast schedule is menticned in the limitations of this study, {320 el

The foldowing table indicates the date of tape broadcast and pre/post
tests cof the sampled programmes for all grades from three toe six, with

reference to actual station broadcast week time span.
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TABLE IT - TEST DATES AND PROGRAMME WRpg DPAN ( SEMESTER I)

EEMESTRR I
|
Grade tested prog=
Date of test . : : : ¥amm N~ Programmne-Weak Span
3 4 5 6 '
i2/10/86 x X - - 1 13/10/86-17/10/86
| 13/10/86 - |- x x 1 13/10/86-17/10/86
19/10/86 % X - - 2 26/19/86-24/10/86
2e/1l.o/86 - - b4 X 2 2c/lo/86-24/10/86
23711786 | x % = - 7 " 24/11/86-28/11/86
24/11/86 - - X - 7 24/11/86-28/11/86
35/11/86 X X - - 8 " 1/12/86-5/12/86
1/12/86 - - X X 8 1/12/86-5/12/86
8/12/86 - - - X 9 8/12/86-12/12/86

TABLE III _ TEST DATES AND PROGRAMME - WEEK SPAY (SEMESTER II)

s E M B 858 ™ E R II

Grade tested Prog-- Programme Week
| Date of Plest 3 Z 5 3 T NE Span
1/3/87 % X X ® 14 2/3/87 - 6/3/87
3/3/87 ® X s X 15 9/3/87 - 13/3/87
12/4/87 X X X X 2c 13/4/87 - 17/4/87
19/4/87 % % % X 21 20/4/87 - 24/4/87
Note

station broadcast
et L @Fade 4 vrstudents take the test two days before the date of first
station brcadcast
Gradé: 5  students take the test one day befvre the first daterof-station
! breadecast in semester I and two days before in semester IL.
Grade 6 the same'as drade 5.

éraéé#%§ studenss take the test only a day before the date of first
= R
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It must be mentioned meanwhile that each of the thirty twe progzammes
(eight from each grade) shall, baforc statistically treated from results
on the pre/post tests, be described for woints of relevance to language
instruction by radic in terms of:

- the number ofl.isten and repeat exercises contamned in each programme

- average number of words in eacﬁ listen and repeat sentence.:

number of cues for overt pupil resnonse

mode of lesson presentation

- presence and distinctiveness of sound effects
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studentg the chance to listap to Engligh as it shcylg bhe Spoken. The selection
of the teachinq items for teaching English by radio Bhoulg therefore take

inteo account the communication needs of beqinning young children, A3 has

bean discuseed at length in the Yeview of literature, the vocabulary items
must pe those that describe the learnersg’ immediate environment, Concrete

noung shoylg be Preferreqd to abstract ones; ana from the écncrete.nﬁund,

are easier tg teach at the beginninq level ang therefore are Eavourgd Over
those which require lengthy explanations. Adjectives that coylg be easily
Perceiveg by the senses myugt Come befofe those that are not go easily

recognizdg; the saps could pe Said about otlier worg classes ag well.Moreoveq’

This study neoyw tries to check Whethey the foragoing remarks on selection
and gradation have been taken cape of in the English teaching radio Programmeg

for grades thrze to giy in Ethiopianrﬁlem@ﬂﬁarY:SChQ@iS-
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4.1.1, Grade three
As hasg bean nentioned 2arlier, the teaching oF English as a schoo]
subject to Ethiopian Students begins at grade three, On the whole, there are
four periogs per-wask for-Englishrone Of which ig usad for the radic Engligp, -
The follwwing Outline indicateg the Vocabulary, Structurs and otheyr radio

relateg English teaching items contained jp the twenty gix Programmes foyr

drade three.



TABLE 1V

—_—

OUTLINE OF Grapg 3 RADIO mNGLIghl

—— e ———

Mumﬂ@ PRO, LESson TCOPIC ﬂOObWwawm
rI;ZI.KIIJIIJVEIil. ——

T “reetirgs Part 71 mHmmdwauﬁzv. hello (int,}, good
morning(N), Goeg mmﬁmﬁisoosazv\
good bue (int N} how ag2 you?
and you?

iéillflrillllrllrur;lllllllfllllrj
2 ‘ ‘restings part 171 g1, See youy, Good evening,
Good night, byervye,
lilillillllijlfliilrlfillillillllllWIII!JIJI!Ifllllfll!lrililllli
3 Nemas of Objects bag(n) , baskot (N, box(n}) ;
mﬂObmazva mnwowﬁzvmwodﬁﬂv
point to (y)
.llii!lllillilrllf!;i}lill&lli}tllill
4 «wame of Sopme Animals UHHQAZV‘omnﬂzu.oomwﬁzv~
Eare 1 nozﬁzvsrmbﬁzuuoxazvﬁaomﬁzu
) g -~ -
5 Names of Some omamwﬁzvamonwmwﬁzv\mwmwrmbﬁnzu
Al imals Gomwﬂzv\WOHmmﬁzu‘HHozﬁzys
sheep (N)

STRUCTURES

REMARKS
| Good morning-, How are you?|New Song~-related with
I am fine thank you, and lessons
you? I am fine thank youy. |®H0ﬂswommmwwmﬂunﬂmﬁwv
(& .
Good &Mm
A5 programme I'Hi ang Song repeat from brog i,
'see yoyu! added at the related with lesson
Ummubmwdﬂ and end

i ]

This ig &
a ? That

LIt thig
is a Is

. - ST
that a__ ¢ Point t¢
a

Yes,it is a =

T a
Show me a No, it isn'e

2

IS this/that

L
e ]

That is 5 What ig it?

What jig 6 3 ) Listen tq
nwum\nsmn.

What ig this? 1t is a..
What is ﬁ:mﬁmﬂwwm\dwwn

“Pictara:that of Prog.1.

Soeng and lesson not

relate Pctures:
bag, basket bo, Strick (?)
stone (?)

Song New bartially
related wiph lesson
WMomsHmm"owd.ox\Qom.ums
cock, cow, birg
Song repeat from Prog.4
not Strongly related
wMowsHmm"mummws goat,
QOSW@M. Camel, wowmoa
mpmwwmuﬁ~ lion
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)]

8 Comwands OHOmmﬁ<v‘uszﬂ<v,wnonw Close the /I am closing
(V) pzun (v) 0000wy, the
write (V), open (V) Coen the /He,she. ..
giving the
knock at the meu. am
(care wsoamwmq -
wask to
| run to
S N —_— o
3 Acticn Words: draw (V) , SOH&A¢u~HOOWA<U What is/are doing?/he
Part I pull(Vv),push(v) &

io

.
1%-

YElllli!!l!lll!!l!lllll!flflrlflili

I

Names of Persons T baby(N) ,

man (N;

voman (N)

boy(N) , girl (v) ,

Parscnal Pronouns

Hnﬁmhov~smﬁWHov

Hﬁmﬁov.wocaﬁwov~wmﬁ@wov.
mﬁmamﬂova
ﬁwm%ﬁmﬂov.ﬂosﬁmwo.v

This is g X
M} = 3

fhat is g

a 2

Show me a Yes, it ig,

—

what is thig?
Is this/that

Mo, it ins't

ﬁmms Séng-related with lessons ﬁ
wwnnchmmhzmsﬁmwwwmhv
aosmbASOﬁmev~ Umb%~wowﬁmonu
girl (daughtayr)

I am a Am I a
You are ga
He is 5 Is he ?

—

——

Arc you ?

l1Ellllijlll%l!lillrlillllt,
Plural nouns follow plural
bersonal prenouns bwfore
Plurals are taught Song raneat

Zrom Prog. 6 No pictures

Acticn Words
Part II

o — T ——— I‘J-’Inlj‘[l-lllr:"!j-"! ,I,lllnl-j‘ll",’lll.li
Cook (V) , QHHmwﬁ<vﬁmwnﬁ<v
nocnwa<v~£mm3n<u

Song and lesson not related
No picturesg

she /you mwn..%mm
Lock at the

——

He/she ?
What are we/you. .
yes he/she ig
Am T ? Yas you are
zo.ﬂl.m.m\mwm isn’t

krepcsition
Part 1

Hmﬁmwmw.v‘omﬁwwmﬁ.v
smmHAWHmwy‘ with (prep))

—

No, you aren't
e el o

Where is the ?The

is os\MS\smmH\SHﬁw
What is he/she doing ?

—

S —
What is he/she deing? Is

doing?

S
New Song-partially relataqg
No pictures

lrlflit;lflflsli}!l!llflll!flli1

Song repeat from rtrog., 9

partially relatead with lesson
= Np picturecs

-

New song-related with lesson

Pictures mOH"ﬁossz‘bmwwﬁusrvw




rreposition Under (Prep) , over(prep), {(Where am I? Where are they/ Song repeat from preog. 1l
Part 1II behind(prep) ,in front . we/ydu? pictures for:(under, on, behind
of (prep),in,on,near Where is he/she/it? infront ©£)?
where is the __ ?

Xevision to revise, prepostions What are you/they/we doing? Song reneat from page 3
an'' command word like :o:f unreiated with lesson
washing (V) , jumping.V} Nc pictures
running(Vv) drawing(V) and
cating(V); Plural form

S E M E § T E F II
Question -words Plural formation of w~r :}What are these/those? Where | New song-related with lesscn
words: cow-cows; dog-. .- the s? No pictures. But some could
dogs, bird-birds,book(N) |Thess/those are they are- be found in pictures for earlien
-berks { shep$N) sshops, then T programmes.
egg(N) -eqgs Are these/those ?

Yes,they are
No,they azen't

=
U

Tow many and bag,bottle(N) ,box, How many-s are there? | Song New-related with lesson
How much Part I glass(N) ? man, sack(N)? How many are there? No pictures here.

bag, box,man, woman found

in earlier programmes.

“ow many and How Coffee(N), milk (W), = [(How many & are there?  Song repeat from prog. 15;
mch Part IT sugar(N) , tea(N), How many are there: not felated with lesson.
water(N) How much is there? No pictures




17 {parts of the Body hear(V) ,see(V), smedl(N),) Is this/that a ? 1 New song related with lesscn.
Totart I taste (N), touch with my Picture:m man labelled for
Are these 2 his parts
Show me your
13 rarts of the Body mouth (M) ,neck(N) , Is this your ?hre these Song repeat from prog. 17
Part II shoulder(N) ,elbow(N) , my __ Yes, it is Ves,they are |related with lesson
arm(N) ,knee(N) waist(N),| Is that his/her?No,they aren't pictures for parts of the
legs(N) , feet (V) toes (N) Mo,it is nct. Show me your/ |body
his... Thig/that a...
13 *djectives big(adj) ,short(adj), |l Bre you ? Yes I am . Song and lesson unrelated
Part I small (adj) ,tall(adi) No, I am not. song from prog. 3
Is this  ? Yes, it is Pictures: big/small; dat/thixf
T No, it ies'g tall/short
20 fijectives fat(adj) ,thin(adj.),and | Whc is ? -New son7 partially related
Part II revision of adicctives Is thés/that 2 -Pictures:those of peog.l9
in prog. 19 Yes, it is .
No, it isn't,
21 Count ing Counting numbers £rom How many are thure? Repeat song from prog. 3
vart I 1-20 There are

What are these/those?These/

those ares

Are there 8  ? Yes there

R are

Are those 15  No, there
aren't

~ No pictures
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22 Count ing Coat (N) ,dress (N) ,minus (adj)| How many-are there? New song-related with
Part II oldagy.) ,years (N) How much is the ? lesson
counting numbers 1-3o How cld are you? - —No pictures
How 214 is he/sha?
Are . you ---years old?
23 Quantity dinner(N) , food (N} ,little A lot of-Is there a little | -New song-related with Lessonl
(adj), a lot (adj) (a lot) -No pictures
A little (of)~-cof water/
sEggt ctc,
Yes thers is
No, there isn’t
24 Family Members Who is ? New song contains words:
Is this Sara's ? Father,Mother, sister and
and brothar
No pictures: though net
mentioned those in
Prog. & could de.

25 revision Part. I |4ivRevision of adjectives Who is drawing? Song reveat from prcg. 20
thin, fat, small, big, whe drew ? No pictures though not
short tall Questions with adjectives mentiocned mwwmm in prog.l9
Opposites: Who is fat/short ~—- could do

fat-thin boy/girl
big-small Is the big/small-—-
tall-short T
black-white(?)

26 haevisicn Revision of prepositions- |where is/are the ? —-song repeat from prog.
in,on,under, over, behary, |Are the on the ? i

in fornt of, hear

-N¢ pictures: though not
mentioned those in prog.
12 ccould do.
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The above outline lists the vocabulary items and structures in the
twenty six English teaching radio programmes for grade three students.The
class which cach of the vocabulary items bhelongs to, as indicatdd in the
chart, is copied directly from the teacher's guide for thes radio programmes
which lists the items at the beginning of the information for each programme.
There is{ however, some incensistencis observed that an item indicated as
say a noun is used as a verb in the example sentence that usa2d the word.
Refering back to the outline, we find that the programmes contain :;1473
vocabulary teaching items out of which 53 (35.82/%) are nouns, 8 (5.41%)
are pronouns, 26 (18.24%) are verbs, 30 (20.27%) are numeral adjzctives
(ie numbers from 1-30), lo (£+77%)are adjactives, 8(5.44%) are prepositions
and 12 (8.11%) are language formulas (expressions).

Most of the items in grade three radio English are selected, as
mentioned above, from the classrcom text to which they are exnected to serve
as supplepents. It is therefore necessary toc compare the relationship that
exists be#ween the radic English teachié@ items and the conventicnal
classroom“teaching points, in relation to the lexicon for grade three
English as prepared by the Curriculum pepartment of the Ministry of Education.
This writer has counted and grouped, in their respective word classes,
the teaching items of the classroom English from the outline of the grade
three English lessons that has been attached herewith (sec appendix D)
copied from the teacher's guide for grades three text. The aame procedure of
counting and grouping the grade three lexicon (see appendix E) has also been
done @icr comparison with the radio and classgoom English. The feollowing table
indicates the number of items in eakh class of words contained in both the
radic and classroom teaching and these are seen in comparison to the

lexicon for grade three.
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TABLE 1V COMPARISON OF GRADE THREE RADIO/CLASSROOM ENGLISH
: Difference in Fayour of | . o
Class of Words Radios | Classroom Radio classrcom™ =~ | Lexicon
Ncuns 53 70 - L7 85
Pronouns 8 . 8 - -
Verhs 26 19 *7 - 31
+ Nemeral Adj. 1-3o0 1-20 lo - 18*
Posséssive Adj. . 3 - 3 4
Adjectives io 6 4 - 13
Adverbs - 3 - 3 6
RN 1 VT L = s i
Prepositions 8 6 2 “ 5
Articles - 1 - T -
Conjunctions - 1 - il =
Particles - = - - I
Lang.Formulas iz 2 le = -
Total 147 131 16 - 163

*  Numeral adjectives ‘two’

and 'thirteen'

are missing from the lexicon.

It is easily observed from the above tablesthat:excernt ffg nouns, the items

in the radioc teaching are more in number than the items in the classroom

teaching. This 1s ever more surprising in the light of the fact that only a

quarter of the teaching time is given to radio and also in view of the often

repeated role of radio only as a support to the classroom teaching. The radio

teaching is very much over loaded;: it not only supports the classroom teaching

by presenting itmms that are taught in class and needed some back up from

radio presentation, but alsc teaches new items not presented to studets by

their regular teacher. Some radio items Jo not appear even in the lexicon.

The average bumber of items introduced in cach progrmmmes

cis six (147324 2 %)
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two of the twenty six porgrammes are -Jdevoted to revision). And this scems
a little two much not only in the 15 minutes radio preogramme but alsc in the
face-to-face classroom teaching, especially at the beginncrs level. In
fact, there are programmes in which are included items as high as ten and
twenty (Program N—s 18,21). In the case of the teaching of numbers, for
example, the classrcom text teaches five numbers at a time and takes four
lessons (less. Ng—s 49, 53, 61, 62) to teach number l-20 whereas the radio
programme tries to teach the same 1-20 numbers in only one 15 minute programme.
This seems to go against the gradation in the reqgular, conventicnal teaching.
In connection to the number of new words to be introduced to young children
learning English, Margaret Grant says:;usually three or four words are
sufficient for one lesson. They should be introduced with as much varigty
and action as pbssiblé which understandably is not very easy in English
teaching by radio. Meanwhile, it can be gathereg from the abcve tabdée -
that radio items are in most cases selected from these listed in the
lexigon except that eight pronouns, ten numeral adjectives, three prepositions
not found in the lexicon are included in the radio nrogrammes.

The sequence of the structures in the radic programmes for grade three
is am indicated in the above outline. Most of the structures are repeated
(with inconsequentijl  changes)in many of the programmes. Fach of the
structures in the chart (learning out their duplicates) could be found’'in
the structured column of the outline from which the classrcom English items
are selected (see appendix D). It is therefore found out that the radio
English teaching structures are very much related with the classroom
structures.

After identifying the relationship in terms cf wecabulary and structure
items between English teaching radio programmes and the classroom conventicnal

teaching, an attempt 1§ made tc evaluate the selected items suitability for



teaching them cn the radici
radio has indicated that because radio is
supported by other teaching aid
is assumed to be faéiiiﬁatEd if it invol

This implies that such items as could easily be ill

are demonstratable by cbjects,

require lengthy verbal descriptions.
which is abstract and/or 'food' which is toc general.
inditcates the grade thres
words that are illustrated by pictures in the teacher's
programmdes, or could be

actions oxr whether they reguire lengthy

P e

for comprehension when prasented on the radio.

The theoretical discussion on the nature of

a sound-only media, it has to be

s to compensate for its limitations. Learning
ves as many semses as possible.
ustrated by pictures, oOr
models or actions are preferred to those hhat
Radio doesn't favor items such as "tired’
The following table

e radio English items in their respective class of
guide for the radio
demonstrated by easily available objects, models,

explanations that make them less easy

TABLE VI GRADE THREE RADIO ITEMS SUITABILITY FOR PRESENTATION
Class of Words pictures | Objects/models |Explanation Total
actions (vernacular)
Nouns 35 8 lo 53
Pronouns - 8 - 8 l
r_—Verb - 20 6 26
Num. Adj. - 1,23 pume530 - 30
ndjectives 6 1 3 lo
Adverbs - - - -
‘ Propositions 1 1 - 8
Lang.¥Formlae - - 12 12
Total 48 68 31 147
The above table indicates that of the 147 items 48 {32.65%) are illustrated

by picturcs in

(46.26%) could

the teacher's manual

e demonstrated in class using real ohjects,

for qrade three radio programmes, 68

medels ox actions



whereas 31 (21.09%%) require verbal descriptdon in the form of examples, |
definitions or explanaticns and this & ly is in the vernacular because
childgen at the baginners’ level do not have the necessary minimom word
stock and simple structures to understand spoken English. If the picture-
supported and object modal or action demonstratédiitems are combingéd
together we find that 116 (78.91%) of all the items forEgglish teaching by
radio for third grade students involve more than one sense thereby making
themeselves easier for learners' comprehensicn. The selection cf ttems for
third grade English teaching by radio is therefore fbased‘upon'gedagéqically
sound criteria-without, however, forgetting that their number is a little
too many.

The list of the radio items in their respectiva classes of words are
given below for handy reference te the claim of this writer who has tried to
group the items according to the clagsification in the abcve table. In hhe
'pictures' column, only those items to which pictures ars drawn in the
teacher's guide for the radio programmes are included. It is therefofe the
case phat an item is listed undexr the 'pictures' column only because it has
a picture in the teacher's manual theugh it might have been better taught
by objectgs, models, actions or explanations. To indicate this unnecessary
picture inclusion or misplacingof items, such item as is misplace ig§ chtared
in its more appropriate place with one asterisk mark. The asterisk mark is
used to say: though the appropriate place for this item is here, it is nut
clsewhere due to the course designers mistaken decision; and if twO astet¥isk
makks are gged . it is due to the nead for an additional use of othes teaching
techniques. fhe exact number of words for each column below that should
correspond to the nulber indicatdd in each call in the above table is
therefofe the number of items in that column minus £hose items with asterisk

marks. qhoge Ltems whose rictures are not illustrative and thewefore, do not
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1 they intend to stand for are marked with guestion mark.

PASLE VII GRADE THREE RADIO VCCABULARY LIST
Class of Pictures i Jbjects/models | Explanaticn
Words actions (vernacular)
s *
Lay camel neck bay** feet, [coffee smell
basket donkey shouder girl & toes milk teste %
hox elephant elbow mouth coat sugar greetings
stone(3) goat  arm neck % dress tea
] stick (?)horse knee shoulder water years
{ Wouns cat lion waist elbgw bottle |dinner
birad sheer  legs arm glags  fodd
cock man’. feet knee* sack shop
cow woman  toes waist* book aggk*
dog baby greetings legs* agqg
hen boy glass**
ox girl battle**
mouth gack**
I we Tk wak®
Pronouns = you they you** they**
he you(pl.]he** youlpl.) **
she it she** Tk
|
close null show
Jump Dush point to
knock drink look
open eat cook
Verbs - run touch hear
walk wash see
write washing
draw eating
hold pOiﬂﬁ o ke
drawing rear**
seak* ¥
|
i
hig shert old short* |minus
Bdjectives| small fat big* fat* a little
tall thin small* thin* a lot
tala* cldx*
{ Adverbs - = L
on under over with*
prepositions in behind on* under*
near in front of ! near® infront
with ¥ aE®
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Hello, Good morning, Hello , Geod

Good afternno, good | morning, Good S
Language bye how arz you? I am afternoon, good bye
= : - fine,thank you,and How are vou**I am
formula ; . .

you? Hi, see you, fine, thank you**?

Good evening, Good and you?*¥* Hi, ** see,**

night, bye bye you%* Good riight: e

bre bye**

. A casual observation of -the columns in the above list of items reveals
that items that could best be presented by objects, models, actiocns or
explanations are illustrated by pictures. It could also be gontended
that some ncuns that esre listed under the third column which is considered
inappropriate for items to be taught by radio could be put either in ‘pictures’
or 'objects/models/ actions column. The point however, is that the items
have been categorized taking their easy availability fo; the classroom teamer
into consideration. Sugar, tea, milk 2nd =gy are. therefore, though assurd
to be commen household items, stiil grouped under ‘explanation' column ir
it is not, this writer feels, always easy tc bring them to class for
demonstration. Likewise, a common housshold object 'bed' (see the 1ig for
grade four below) is put under column three because it was not illus-2ted
py a picturs and also because asking for its model from the classrcd teacher
is expecting ;oo much. Another argument cculd be raised that some CCMS could

very easily be sketched in line drawings in the classroom. Thig however, is

a supposition that the present writer would not like to accept 5 being
within the ability of every elementary school English teacher In fact, the
assumption in listing the items in the above columns is that Ac classroom
teacher has no appreciable ability to draw pictures but sti is motivated

to use common classroom cbjects or modelg, creates varied -tuations, parforms
many acticns to portray the teaching items to his student However, even
these assumptions may lose groung in the face of the preent lamentable

situation of indiscriminate assigning of scme clementarypcheol teachers for
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English teaching without they having any formal training or having been
trained for subjects other fhan English. Such a situation has been observed
even in schools in the capital, Addis Abapa, which are assumed to be
priviledgedi when it comes to better educational opportuniteis one of which is
the availability of trained teachers, efther for specific subjects, or in
general pedagogical principles. The foregoing comment is supported by a
result from a study conductéd in Addis Ababa to investigate the effectiveness
of EMMC's English teaching radic programmes for grade six students in
selected schools in the Eastern Zone. The study indicates that:
Out of the sixtéen English language teachers ten
are TTI (Teacher Training Institute) graduates;
five are enrolled in the direct taaching and one
is a drpp out from the University (Addis Ababa
University). What is surprising about the
qualification and specialization of these teachers,
is that out of the ten TTI graduates, one was trained
as a history teacher and two of them were science
majors; and again out of the five teachers employed
for direct teaching, four have never been in the
field of English language teaching. The drop out
teacher was ‘majqring in mathematics when he was
in the university. (brackets mine)
One may safely assume that such situations abound, to everyone's regret,
in many of the elementary schools in the country. This writer, therefore,
in view of the grim assujptions about English language teaching in EtBiopia,
considers himself very optimist to suppose that the elementary school
English teachers are motivated to verform the activities indicated above.
The foregoing remarks must he berne in mind when referring to other such
listings for grades four to six.
Before passing over tc the descri~tion of the contents of grade four
radio English, a brief comment is in order here in connection to lesson
topic designations and the educaticnal songs that accompany many of the

radio lessons. As is seen in the flow chart above, the lesson topics do not

show conistenecy in that hbout twelve of them refer to functicnal topics

.
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(eg. programme NZs 1,2,3,4,5,;..) and the remaining ones are labelled in
grammatical categories({eg. programme s 11.12.15.16.19,20) . Such lack of
unifcrmity in lesson topic designations might cause a disorientation to the
classroom thacher using the radio programmes as to whether the stress
should be on'. the communigative aspect of the items or on discussing them
in terms pf grammatical éntities. This, then, should be avoided and the
topics should better be labelled on functionally precise terms because
grammatical labellings which may nscessitate extended explanations ake not
suitable for radio presentation due to shortage of air time. In relation
to songs, there are only twelve different educational songs that accompany
the twenty six lessons. It is thérefare inevitable that some of the songs
are repeated in lessons to which they have nc rplation whatscever. Even
those songs -that are said to be related are not strongly seo. Moreover, the
words.of: o'most of the songs are not heard when they are sung-some are
sung with speed making it @ifficult for children to imitate them. And the
thne ofmost of the songs does not:seem.at least to this writer, very
'Ethiopianized' (whatever the term mmy be) as it is claimed to be though
ization
the Ethicpiae’of the tunes of the: songs cannot be justified for the simple
reason that English being a very different iangnage»from Ethiopian languages
cannot be made to fitinto the tunes désignated 'Bthlopian’. The stress
pattern and infonation of English may not favor an 'alien' tune. It is
therefore recommended that English tunes that are relatively simple and
easy for imitation be used tn the programmes that trxy to teach English.
Furthermore the songs, according to this writer, are not well explaited as
tegaching items but rather are considered 'fillers' of the air time left at
the end. Such practice should be discouraged in view of the fact that

children are very fond of songs and are uninhibited for repetitive drills,

poryided they give them meanina-a noint that calls for due attention to
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gontextyalize songs with the teaching points in the programmes.

4,1.2. Grade Four

The same pwocedurc as used above is repeated here to analyse the contents
of grade four English teaching radio b%bqtaﬁmes.The outline chart is

presented beginmihg on the following page.
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4
GRADE 4 RADIO ENGLISH

o e
Programme N-—

Sesson Topic

Vocabulary

Structures

Remarks

P

1 Commands Part I |arm(¥), came(N), cat(N) ,ear(N), show me a . |New mOﬂmlhmeﬂ&@ with lesson.
mwmﬁzv.mwm@wmsdﬁzu-EOﬁmmnzvs What is it? It is v o DLOTUXES
picture(N) , tree(N), umbrelia(N) | alan) .
.‘.vwﬂwmmﬁ4wmnﬂ©ﬁzunawﬁmhdu“ﬁwmﬁmﬁzv Give/take/bring Song reveat from prog.l
2 Commands Paet II|pot(M) , same(adi), please (V) No pictures
4
have{V) hearing(¥), rain(¥) see(Vv) 1 have New song-partially related
3 vVerb to have smelling (N) ,taste(N) ,touch (V) 1/you/we...have/has | with ‘lasson,
Part I ears/eyes...for No pictures.
hearing/seaing...
PP ¢
mswamwﬁzuomwmﬁzv‘mhwmnmmzv Wwho are and ? Song repeat from nrog. 3
hate (V) ,monkey (N) ,shesp (W), Whe has a 2 vHOHGHmm.mﬁmm@.mﬁpmnaoswmm.
4 verb to have tell (V) ,truth () ,wolf () Can we ? | wolf(?) ,ox, CowW
part IT
5 How many abd How much and How -New song related with

How much

many iin questions
and answers from,
How many arms
have vyou?

I have two arms.
How much water
have you?

I have a little

. {#ater etc.

lesson
-No pictures




ves and Mo How many have %oc\ song repeat from prog. 3
answers R related with lesson
How much...have 1/...? |No pictures
Has he/she ?Yes he/
- she has
gave you/T...7¥es I1/we
. ..have
No he/she hasn't
No H\z@...ﬁm<OU“ﬁ
7 SSanting -yevision of structuresy 50Ng repeat from prog.>
in prog. 546 related with lesson
-count the -No pictuges
— _what is ne/she/you...
doing?
He/she/I/wa is/are
P countinyg the
4 g Marketing vmwﬁnzvqwcmncv~wmuﬂwwﬁzv~wmmﬁzv what are you/we... -New song partially related
market mwﬂﬁzwqmmwwﬁ4v~£mw@ﬁﬁ<v doing? with lesson
who is holding tha 2] -Pictures: market(?) in it
How much _ have you/ houses, trees, donkeys,
1/he/she...? people)
Hou much is a kilo
of 2
9 ¥H.questions. ) Ummﬁzvunmunmﬁdv_nowwﬁzv field (W) ,|what 1is this? Song repeat from prog.8
lettex (N) post ommwnmﬁzvammﬂmﬁ<v‘ Who is coming? not related with lesson
mbnwmﬁzu.iﬂwﬁmﬁdu where is the pen? vwnﬁﬁnmmihmwhﬂwﬁa.zﬁwdﬁwﬁc\

what is in the box?
Where is rbheba?. ..

cooking
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io Action words nﬁwﬁdv,&Hw£ﬁ<vsuﬁamh<v. kick (V) I want to like New song-related with
. lock (V) ,play (V) ,ring (V) ,xun(V), | I want to : lesson
walk (V) ,want (V) ,wash(V) What is/are he/she/we| No pictures
I.... doing
11 verb tc be - arirk (V) ,eat(V) ,sleep(d} - reviee Song repeat from prog.lo
Part I What is/are he/she/weypartially related
we/I....doing :wHOﬁcﬁm“A.¢mHv.¢0swm.ﬁwu
1z Verbh tc ke cocl (V) ,cut (V) farmer (N) fime Revisiop on perscnal | Song repeat from prog.lo
part 1I wood (N) ,help(V) ,listen (V) | pronour.g- partially related
sing(V) -I am listenint to | Pictures: that of prog. 11
-He is Fining round
the
Revise what is/are
he/she,we IT..coae
doing?
13 Revision thmmAzfmmHBmHHmem_owM\@GHow Revise someWH guesit-| Report wama fromlessen 8 not
(adj), soap(N) tell, take (V}, ion (prog.9) related.
took (v) Revise some action mwnﬁﬁﬁmmi.mHmMHﬂﬂ~ cryiny, (?)
words (prog.lo) washing(?)
s E M E S T E R IT
14 pays of the Wwhat is today/tomo-

week

mmﬁmhnwﬂmm.v,Wmmowmhwhm@.vx
holiday (N) ,today(adv.) tomorrow
Am@<w ﬂmmwhzv.zOHsto day (N)

TYOW?

What day comes
before/after
Monday....?

How many days are
there in a week?

New song-related with lesson
-No pictures




- copmal Greetings A Where are moa\ﬁrmm.mu mowﬁm@ New song(prog 1 grade 3) -
How are you? what can I help you? related with lesson
1 am fine thank you: Have you a pen please? 1wundﬁdm".momgww ﬂﬁmmﬁwﬁmﬁwg
and you? Hou much is it?
T am fine thank you- IL
i6 aseructure Part T MOOﬁUWHHAZVQGDEmh2w~ Wwho are vou? Songrepeat from prog.l4.Not
1ive (V) ,teach(V) What is your name? related with lesson
village (W) who is your father? picture:village, boy,man
i Where do you live?
17 Structure J3rd mmHmH@ﬂwmuv.wmﬁwﬁ¢v~uumﬁmaﬁwmmmﬁmu like New song partially related
Part II1 climb(V) 1ate (adl) » Run after the dog. with lesson
stop (V) Iet us wash the dress. pictures: dog,cat,tree; boy
Look over thare. and girl running: other
{childxen glaying. .
1a Structure ravise: Revise question patterns: song repaat from proeg. 17
Part. 1IIT drawing (V) ,picture, what is he doing? not related with lesson
room(N) , reading(V), what is she like? ~pictures:a girl reading a
learning (V) Who is sitting on 2 chair? book
Where is she?
Why is she reading?
)
18 Testions with various short answer song repeat from prog. 14 J
Jiort ANsSWers styuctures like Not related with lesson
-single word renlies -No pictures
-yes, ne she, T s awd
2c Questions with

nnswers part IIL

il Ani)

mwﬁmnzu.wwmwmnm&uv.
wHﬂnwmsﬁzw.wmﬁﬁHm»zu~
tired (adj)

same as prog.l9 ol

-song repeat from prog.ld;not
rzlated with lesson
-No pictures
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I

21 Going tc a Clinic (W) ,hurt(V) right|who/what is it.° New song-related with lesson
Clinic Part I (ad3i) ,throw(V) ,wait (V) Run after the Picture:Failling down(?)A boy
wrong (adj) Wait for the fallingdown, another lifting: him
"Tavision . ?) catch(V) What is 2H030m up A ball in the background.
phE‘mmmdﬂzu«wwmw.
2 gquickly (adv.)
22 Goingfona Glinic £13449)) sheatthwfficer Yait fornr.ay, 19 sSeng jrepeattfrem:preg 2l ;
Part II (¥) , medicine (W) Let us reiated with lesson
revise-clinic,hurt, show me Picture: in a clinig¢, a doctor
ﬁomwwp-ﬁoEONHOS I am going to helping a beoy, an old man
What is zHommWil, : watching
23 Ordinal Numkers |Eirst(adj),last(ad]y), New song related to lesson
prize (N) runner (N) , No pictures
second(adj) ,thixd
(adj)
24 Descriptive clean(adj) ,dirty(adj), |To use desciptive Hew song partially relats .
¥ ords kind(N) ,new(ad3) ,old adjectives in question with lesson
(adj), form _ No pictures
What kind of boy is he? Exercises in opposites:
What kind of bhatt is it? fat-thin, new-old, clean-
What kind of woman is she? cirty etc,
What kind of tea is it?
25 Revision Part }i‘geantiful(adj) ,fruit (N), |Short answers to the various

nice(adj) stop,
drandmother (N) wvisit (V)

structures indicatd in many
of the programmes ahcve

Song repeate from prog. 14
not related with lesson
No pictures
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Revision Part II tbetter(adv),dead(adj), " Sonqg repeat from prog.l
gave (V), tire (V) ,revision: not related with lesson
wolf,want,eyes,ears,taeth(N), . ~Pictures: A girl and a wolf;
help little girl rumnino to the door

i man with an axe tyxying to>
kill a wolf coming out of =4
A botle of milk(?) amd a bagket
of eggs.(?)




o

The different classes of words that axe grouped from the ahove chart

total 138 and are broken dowr:as follows: 59(%42:75%) nouns, 49(35.50%)

verbs ,19(13.77%)

adjectives, 4(2.90%)

adverbs, 2(1.45%) prenositicns,

5(3.62%) lanquage formulae which actually are the same as thcse taught

in grade three-expressions usad in greetings.

When the items for grade four English teaching by radio are compared

with the classrocom's English in terms of grade four lexicon, the following

result is achieved. The source of the items for grade four classroom -

English which this writer ccunted and grouped in their respective classes

is the outline of English texts for grades theee and four-grade fomr's

sharc is from lesson76

TABLE IX  COMPARISION OF GRADE 4 RADIO/CLASSRCOM ENGLISH
Class of Radig Class- Difference in Fawour| Lexiconiin:the aurricalion
Words room : ! ;

Radio Classroom | Present |previous |cummula-
agrade(4) |grade(3) | lLative
e 59 28 31 . 37 85 122
Verbs 43 24 25 - 26 31 57
Ve L8 - 1-0 - 1-0\ - 2 =
imperatives
Num. Adj. - 70(3cslco - 70 - 18 18
Adjectives 139 23 - 4 24 13 37
Poss.hdj. - - - - - 4- 4
hdverbs 4 11 - 7 6 6 12
Prepositions p 1 1 - 2 5 7
Particles - - - - - % I
Language 5 - 5 - - = =
formulae
Total 138 167 62 29 55 163 258
The above table indicates that for the twe major classes of words (nouns

and verbs) the

radio English has a very high lead over the classroem English.




In fact, the Aifference in the total number of items batween radio and
classroom English is the result of a very lamge number of numeral adjectives
(numbers from 30-lcc) contained in the classroom text. Only those account
for 41.92% of the total number of items contained in the classroem text for
oral vocabulary for grade four English. Otherwise the radio items exceed that
of the classrcom by 41 vocabulary items 138~(167-70) # 4l. Here again, like
the radic English for grade three, one can say that the radic programmes

are trying to teach more items than they possibly can. The average number

of new items introduced in each programme is six. The actual number of

items introduced in many of the programmes, however, is mcre than gix as
four programmes (programme Ngs 5,6,7,19) have not listed specific vocabulary
items to be taught in them. Moreover, the wide gap inritem nunbers for nouns
and verbs between the radio and the lexicon is interpreted as that many
items in grade four radio English are items introduced in grade three and
repeated in grade four for revision. Meanwhile:: most of the structures in
grade four English coincide with those oral structures listed in the
structures column of the classroom text lessons' outline.

What is now presented below is the listing of the radio items in a
similar grouping as that used for grade three above. First, the number of
items in each class of words is indicated in its designated cell according
to whether they are illustrated by pictures in the teacher's manual for
grade four English radic programmes or are more suited for demonstration
using objects, models or actions or call for explanations in extended

verbal description. Here is the table.
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TABLE X GRADE FOUR RADIO ITEMS SUITABILITY FOR PRESENTATION

Class of words Pictures Objects/models |Explanaticn
actions (vernacular) Total

Noun¢ = 6 37 37 6o
Verbs 5 32 1 12 49 |
Adjectives - 11 e 19 r
Adverbs - 1 3 4 I
?réposition - - 2 2
Language - - 5 5
Formulae

Total 1l 61 56 138

It could be gathered from the above ;able-that the tecacher's guide for
grade four radio English illustrates with pictures only 11(7.97%) of the
138 items; 61 (44.20%) items could be easily demongtrated using objects
models or actions. The rest 66 (47.8B3%) items required verbal descriptions-
a situation that, makes almecst half of the grade four vocabulary items not
as easily understood as those shown with pictures or presented using obhjects,
models or actions. This, however, does:inot. mean,laswwill paindisated shértly,
that scme of the 66 items could not be illustrated with pictures or again
could not be presented using objects, models or actions. What it means is
that the nubber of pictures to illustrate scme items in the teacher'smanual
for:the radio programmes is very much less than what could have been included.
In fact, it could have heen possible, as seen below in the list, to include
éleven more pictures in the manual.'$hy this hasnét been done might be -adue
to the adsumption, on the part of the personnel who nrepared the manual or
produced the programmes, that some of the items whose pdctures are missing
from grade four radic English manual are illustrated in grade three fadio
English manual and therefore could be used in the appropriate programmes
in grade four. This, however, is not explicitly stated in the guide to

Fomind ey lognaalys Bdndry Gds wEed Bl paads gt PUIRRL TR,
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remind the classroontteacher that uses the radio programmes. Moreover, it

may be the case that the teacher for the different gradas
same person so as to be able to refer to guides for c+nor
if some items in the list below are thou~it te be nis-lacoly

that is given above when grade three items arc

1

may noet be the

Jjr-.ice.Meanwhile,

he rationale for

listed. The explanation far

the asterisk mark is alsc given at the same place above (see F.69-76).

i o PABLE- XL - ...GRADE. . FQUR... RADIQ. _VOCABLARY. . LIST e e e el e et s
Class of Pictures Objects/models/ BExplanation
Words saction
s animal trea¥ arm pea camel had kettle
calf mmhaerella* ear caat cat postsaffi~clinic
monkey plate eye field elephant uncle health
sheaep cup house dress umbrella © sleep officer
wolf pot pilcture football platc farmer medicine
Noun village bed tree feet cup firew- prize
camal farmer¥® friend teeth Dot wood runnex
cat ketkle® bean letter |hearing scap kind
kmléphantt lentil rain Bolidayy fruit
smelliing wzek grand-
taste workingr -gother
truth day
ilo game
market day room
fire
kitchen
carrying bring «kick sing please hurt
writing give lock take [:hate wait
& 1 cocking have ring teach| tell visit
playing see run break} send save
Vaxrbs reading touch walk climb|want tire
buy wash stop | took
sell dring draw-| live
weigh eat ing
cry cut leamnp
draw help ing
Jjump listenthrow
carry-*play- catch
ing* ing*
writ-- read-
ing#* ing*
Adjectives - quick first dirty| some tired
right third new afraid beattiful
wrong last old late nice
ill clean happy dead




1
hdverbs ! - quicklyir:t iriv]today
E tomorrow
bettor
1
|
Prepositdon - = after
hefore
Languags - Hallo,*#* . Hello,
Pormuleac How are vou:*# How are you?
I am fine¥** I am fine
Thank you** ;Thank you
and you?¥ "and you?

Lastly, the comments forwarded in relation to the lesson topic
designations and educaticnal son€s for grade three equallyv appliss, as could
ba checked in the outline abdve, to grade four English taaching radio
programres. The lesson topics which do not have uniformity of labelling
siiould be consistently labelled in functicnally appropriate topics. In
connection to the songs, there are sleven different songs some of which are
fepeated in lessons with which they do not have any close relationship. The
voices of the singers in some songs should be made clearer and audible for

imitation by school In -attempt should alsc be made to strongly

childlren
relate ecducational songs with lessons.
4.1.3. Grade Five
The procedurr in the analysis cof content of the English teaching

radio programmes for grade five begins with the listing of the teaching

ieems in the radid programmes in the following cutline tharty -
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TZBTE  XIiT OUTLINE OF GRADE 5 RADIO mzmmemm

Programme N2 | w2s5scen Topic Vocabulary tructures Remarks
1 Pamily Members Family (W) ,farming (V) ,far |Connectors but, or, and New song related with lesson
(adj) policeman (N) ,pot(N) . picture: pot
2 Let's Wash Our |stool(N),clothes(N), Verb"to bhe' and verk New song partially related
Clothes kitchen(N) Lucket (W) 'to have' in simple with lesson
scap (N) present and present Pictures: stoocl, bucket,
continuous clothes(coat and trousers)
I am washing my clothes
He/she is washing his/her/
clothes
I/you/we/they havea book
mo\mwm\wmm a bock
3 Tzalking with axe (W), cdllect(V), Verb'to be' and possessive |Song repeated from prog.2
1 FPriznd firewood () forest(N), pronouns ralated with lesson
1sack(w) I/ycu/we/they have pencils |pictures axe,
- He/she has a pencil o
It is my/his/her/your/cur/
pencil
4 What do we bench (N)break (V) ,stick !/} |The appropriate use of 'canf Song repeated from prog.2
write with? (N), plough(V) ,count (V) 1/ycou/he/she/we/they can not rela-ed with lesson
read and write. Pictures: bench, stick(2)
5 Last year I cheeap(adj)expensive(adj) |use of was and were New song related with lessen
vas in grade 4 [empty(adj)full(adj), Last year I/he/she/Daniel | Pictures:an empty and full
months () was in grade 4 bettles.
Last year we/you/they ware
_Hﬁ grade 4
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% Hyena in the field

bull (N) , bark(V), drink(V)
afraid of(adj),laughing(V)

'was' and ‘were’ in negative
and interrogative
sentences. Was there a
hyena in the field?
Daniel and Aster werxe not
in the field.

song repeat from proy.>
related with .esson
Pictures:bull(?)drinking

vis‘ting a Carpenter's
Jjookshop.

cost (V) ,hard wroking(adj)
marker(N) mend (V) ,shelf (W)

Apcstwophe ‘s’ and' of the
in sentences.

Aster is Daniel's sistar.
The legs of the chair are
broken.

Y Song repeatad from prog.?2

not related with lesson
Picture:shalf

Let's Learn Correct
English

open (V) ,knock (V) ,xain(V},
shout (V) poux (V)

Simple present and simple

past, Every morniggrshe
opens the dcor.

Every night I/you/we/
they knock at the door
Last night I/you/we/they
knocked at the door

i Yew song partially ralate
with lesson
Picture: pouring

d

Baking Injera for
Lunch

bake (V) , hungry(adi),
lunch(N) bhowl(N) reading
(adj) ,heavy (adj)

Question tags, with verl’
thoihé!

isn't it? Yes, it is.
are 12 years old,aren
you? Yes, I am. etc.

The nowl is very heavy, ilsRlicture:

Song repeated from prog.8
not relatdd with lesscn
bowl

1lb

Daniel was absent
fron ‘school yesterday

flower(N) ,pick(V) ,look
(V) pocket (W)

for

Negative of regular and
irregular verbs in simple

to schocl yesterday.
I didn't find my lost pen

etc.

past tense You didn't come

New song relatdd with
lasson
mwowﬂwmh.mwasmw

i
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il A diclogue between a 5011 (W) , seed(N) ,tool (N), Intrerrcgatives of simple | Song repeat from prog
father and a teacher togather (adv) past using 'did’' 1o not related with
Did he work with you? lesson
Did you do your homework? | No pnictures
etc.
L2 ister and her mother maize (N) ,grinding(Vv) , Irregular verbs in interrg-Song repeat from prog. |
flour (W) ,dig(V) ,tear(V) gative sentences in the 1o not related with
simnle past, lesson
Did he tear the cloth Pictures:grinding(?)
into pieces? and digging
Did he dig the ground
yesterday?
i3 L:t's Remcber Our nevidion:bake jHkitchen; (1) ravisich:ofssomel skrlitiurgsSongsrepeat . frem pral. |
Lesscon s sack,pocket,dig,stocl taught in programme 2 not related with
1 to 12 lesscn
L SEMESTER II
-
14 Fami.y Convarsation heour (W) ,nule (N) ,uncle (N) Future tense with will/ New scng-related wibh
reach(V) ,wake up(V) shall lesson
I shall go to the market. | pictures: mule
They will work on the :-:r.ictual radic programme |
farm.etc substituted this
wokd by'horse’
15 On Saturdéy Morning cffice(N) ,clean(adj) ? A

keen({V) ,cover(V) ,mat(N)

Interrogatives in future
tenses

Answers tc them in conte-
ractd form e.g. Will you
go to schocl tomorrow?
No, I won't

Shall we clean oukt
classrcom tonight?

Scng repeat from prog.
14 partially realted
wiwkbhllesson

Nc Pictures.

WO, we shan't etc.

Whaatg e
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1o v work Day visit(V), harvest(V), Question tags of simple Song repeat from oprog.ld
lock (V) ,glad(ady) future tense partially related with
Mcther will not be angry,| lesson
will she? No pictures
No, she wcat:
17 Saentences with'going to'| son(¥) ,daughter (M) ,bus () Jgoing to veri ‘sic)as New song related with
foot () future temse lesson
I am going toeseseans Pictura Dbus
She is going to.....
They are geing to...
18 Atc lebebe and leck after(V) shen () Intenrogatives of 'going |Songurepeat from prag 17
Atc "essema hen hause(N) ,calf(N), to' form. ‘@WHWHmew related with
hyena(N) Are vou going to make lesson
chairs? Pictures hen, hen -
What are vou qoing to house, WMHMH hvena
do? etc.
19 Answe ring some 'WH' breakfads(N) onion (W) WH guesticns New song to teach the
uestions crep(N) , fruit (N) =What do you do everyday?|names of the months
(menths of the year -Where does yourvfather |[of the year
through song) work? -nct a teaching point
-who is your English in the programme
teachear? Picture: onion
2c ato tisay and His pupils supper (N) .key 'N),drive (V) Use of Adverb of manner |New song rekated with
owner(N) , year(n) and time lesson,
-Wa have ouxr breakfast . Picture: Key
-Ato Kebede drives his
car slowly.
21 T™e Indefinite Articles sweet{sdj) ,hat(N) ,wife (N) Use of indefinite artic-

husband{N) ,fill(v)

es(a,an) in sentences
-That is a picture of
~There is a bock ...

New song related with
lesson (highly decontes=
xtualized)

Picture: hat
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22 Geirg to a Shop angry(adj) ,alone(adj), Infinitives Song repeat from prog. 19
fenca (W) ,soon (adj) -1 am going to buy a new | not related with:-the
shirt. teaching points
~She is going to wash hey Picture: fence-(wooden) ?
clothes. ..
23 Reading Correctly copy (V) , hand wkiting(N) The use of "for'and 'to' Song repeat from prog.19
fHotebookx (N) difficult -Aster wrote a letter not related with the
(adj) for her mother. teachiner . A2
-Aster wrote a letter No pichovaes
to her mother.
2 Yes and No answers cattle(N), belt(N), Information guestions Song repat from prog 19
dry(adj), feecd(V) Yes or No responses not realted wihh the
-Is that your pen? teaching points
. —-Yes that is my pen. Picture: leather(?) belt
-Rra those your friends? \
~No they are not my
friends.
25 Review Lessons Revisiocn:harvest, look- Revision ofsome structu=.sNo sonsy
Part I after, daughter, son,wife, res taught in the second |No pictures
Hushandy ,;omion, fill, cony,| semester
crops Programesg 14-24
213 R:view Lessons Revison:nlough, break,mend,| Revision of some

sLarc I

knock, bhake, grind,dig,
visit, look for

Structures from prog.
14-24

Song repeat from nrog.19

fnot realted wibbhh the

teaching noints.
o pictures
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as could be gathered from the cutline, the total number ¢f vocabulary
items usad in the teaching of English by radio for grdde five students is 1&8.
The varicusz classcs of words incorporated ince the twenbty SixX -programmes ars
56(51.85%) ncuns, 33 (30.56%) wverbs, 17 (15.74%) aﬂjeciives,z (1.85%) advarbs.

The average number of new items introducer in each programme :, To the
nearest higher number,is five. This is in contrast to the grade three and
four pregrammes in which there were 147 and 138 teaching items Ffespectively. Tha
point however is that the trend should have been the other way round in that
item selection is wvery much limited towa£ds the heginning with progressive n
increase as th level and time spent in the course increas.

The ralationship of the radio items with the ckadsroom Znglish could

not be decne for grade five (and also grade siz) because cf the absence,
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utline of the teaching items =as
those used for grade thrse and four. The compariscn is therefofe limited to

those items in the sLexicon for grade five as shown kelow.

TABLE ¥III COMPARISON OF GRERDE ¥FIVE RADIO, [RXTCCN
Class of i Radio Lexicon in the curriculum
words “Trosent | Previous jrades cummulati v
grade (5] I (3w4)
!
NOYNS 56 2i0 ; 122 332
[ | S
Verbs 33 94 | 57 151
1’,_._..‘ e s o T — 7_':.-‘
- ‘P@'Q‘S"-‘"Aé‘j"i‘ s e L ‘ ;i. ..4
Num. Ad3 ~ 24 ; 18 42
|
i
Adjectives 17 61 - 37 98_—J
Adverhs 2 14 i 12 26
!
Prepositdon T = - | 7l 7
|
Particle=« - - i 1 1
{ T
Languaga- - ! - ! 5 =
formula l |
I { .
Total lo8 g 403 i 258 661
| -
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One o&n infexr from the above table that a large number of items have

W

)

P

appearced in grade five lexicon and students in grade five must have acquired

a very large number of items from pravious classes so that the radio programme
ought to have included a slightly high-c xamer of items and itums beleonging to
more numbexr of classes.

What is observed in grade three and four was an excess of items and a
loading of the prggrammes whereas the apposite nappens in grade five. Mean-
while, the gquestion ane migkt be tempted to raise, though it may nct be
directly relited with the present study, is what justifies the great leap
in the listing of'lexical items from 95 in grade four £2403 in grade five,
not forgeting the decline from 153 in grade tiares to 25 in grade four.

The same method used above for grades three and four in analysing the
items' suitability for radic taaching is applied for grade five items as

prasented below.

TABLE XIV GRADE FIVE RADID ITEMS SUITARILITY FOR PRESENTERION

Class of Pictures Cojacts/medels | Explanations Total
words actions (warnacular)
Neouns 21 8 217 56
Verbs 3 15 15 33
Adjectives 2 5 10 e
Adverbs - ¥ 1 2
Prep. - - - =
- Language - - & -
Formula
TOTAL 25 30 53 108

The above table indicates that the taacher's manual for grade five radio

English illustrates 25 (23.15%) of the 108 items using pletures; 30(27.78%)
of the items can Le demonstrated by objects, models, or actions;53(45.07%) of

the items require vcrbal explanationss It has been saad repeatedly that
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language instruction by radio should contain, as much as possible,

demonstratable acticns) items to facilitate

comprehension in as less time as possible because radio message is so
transient that it does not give as much time as is rwequired for explanation.
Nearly half of the grade five radic items, as seen above, do not fulfill this
criteria of demenstratability.
The list of all the items is given here under. The assumplions for the

listing are the same as those mentdonzd for grade three and four.

TRBLE ¥V GRADE FIVE RADIO VOCABULARY LIST

Pictures Ohjects/models Explanations
actions (vernacular)
pot Dowl soap mai.ze family £flouk super
stoel flower stick* foot policman hour ownar
clothes bus flowar* onion kitechen mule yaear
bucket  han nocket notebhook firewood wuncle wife
axe henhouse soil balt® forest office hnasband
Nouns sack calf tool months mat fence*
bench hyena bull¥ son. hand-
riting
stick(?) hat market daugter cattle
bull(?( fence lunch break-
fast
shelf belt seed Crom
key fruit
pour collect shout farming reach
grinding(?) break pour® plaugh wake up
dig bk count pick cast keen
dark tear send visit
.. drink cover rain narvest
verts laughing leock bakea lock after
open £i1l dig* drive
knock copy leokfor feed
Empty (7?) empty* (?) dry far ready
full(?) full* along chaap glad
adject~- heavy angry expensive sweet
ives clzan afraid of difficult
hard-
working
hungry

Adverbs together soon




- 1ol -

In relation tc lesson topic designatioy | grade five radic programmes
show much more consistency than the programmes for grade three and foﬁf
They are (except programme N9ﬁ 17,19,21) lahelled along functional
designations préﬂpting the listeners t.extract the relevance of the items
in the programmes to an acﬁual communication situation. The number of the
different educational songs in all the programmes is only ten. This, as
mentioned earlier, results in indiscriminate repeating of some ¢f the songs
in lessons to which they do not contribute anything.

4.i.4. CGrade six

The same procedure used for the other grades is alsc used for the

analysis of coentent of grade six Znglish teaching radio programmes. The

cutline chart is presented beginning on tha next page.
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OUTLING

oF GRADE & AWUHO ENGLISH
umHanmw Lesson Topic Vocabulary Structure Remarks
-
T (ompratives part I wise (adj) ,stron g (adsy) Comparataives: New song-No relation with lesson
long(adj) ,tall{adj) ~GBeleta is stronger Pictures:a atrong Loy and a
short (adj) than Rhmed. weak boy (?)
-ihmed is the wisest Pictures:
of all boys...
Z Compratives-rart II interesting(adj) ,fresh Comparatives with:mnre -3ong repaat from preg. 1
Ammuv~nwwmaﬁmuuvuﬁmw@mcH most ~=No pictures
(adj), healthv(adj) ~Bhmed is mors
handsome than Gelata.
-She is the nost beau-
tiful girl in out
school
3 The Past continucus wipe (V) ;hairpin(N) Past continucus tense |Now song-No relation with
Tense Part I remove (V) ;hardworking -1 was eating lesson.
(N-sic) sportsman (N) ~They were playing. twwoﬁcwmm”Jmuwwwmhmvmuomnwsmﬁhww
ete.
N A ;
4 The Past Continous | elect (V) (candidate (N) , Past continuous cont. Song repeat from prog. 3
tensz part IT cross(V) ,share (V) ,idle (changing the affirmat- -No relaticn with iesson
(adi) ive to Neg+interog.) -No pictures
‘ -We wers electing a monitor.
-We were not electing a
monitor.etc,
B Quantifiers-Part I gatisfied(V) ,settie(V), Quantifiers: Song repeated from prog 1
famous (ad felding(v) , -All the boys are in
protect (V) zBoth the girls are .- —-Vo pictures
beautiful,
- R bt ric Ir g i ST R I k| 3 TG A i R O W
XL & E g i D Algwt




School Day

sewing machine (N) ,alone
(adj) usa(V)

-Prenaesitions and their|
use
-Tomorrow I will get
up early.
-How will vyou gr *tc
schonl tomorrow?.
~tjillvyour sister go
by bus to schocol next
week?.

6 Qiantifiers ~ admire (V) ; fond of (adj) Quantifiers con’d Song fepeated from prog. 1
Part II please (adj) ,alert (adj) ~Scome boys ars alert -No pictures
in class.
--Every boy is ond of 4
biscuit.
7 L Factory W rker fight(¥) raise (V) ;factory | Sentences with all..., | New song-No relation with lesson:
{(§) city (M) capital city | all the,.., the workér | -Picturee factory (?)
(N) night fall(N) whole ..,
-1 spent all day in
the cinema.
-1 apent the whole day
in the cinemal
=] Nationalities Country(N) ,plenty ‘H) refering to different Song repeatdd from prog. 7
rasponsible(adjj, countries'’ -No relation with lesson
prevent (V) population (37) -an Ethiopian ~-Pictures.
-3 8Budzanese
-a kenyan etc.
3 Tmorrow is a get un(V), tailor(N), -Time phrases in New song pa tially related

Pictures:sewing machins, tailor.
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Prcnouns earache (N) ,dentist (N) Pronouns Song repeat from prog.9-No
tcothache (N) germ(H) , -Are g=leta and Ahmed relation with lzsson
same (adj) pupils? Yes, they ared.- No pictures

~Where is Celeta’s
sister going?

She is going to the
Kebele. etc.

=t

b=

glean your Classroom rag(N) ,tonl(N) ,rub(V), Use of some, any,one New song-Not related with lesson
become (N) , ficor (N) in sentences ~Ficture Dbroom
-Doc you have some
DApexr? -

~No, I don't have amar
-Do you have some shes

laces?
vas, I have some long
ones.
Relaxive pronouns jar(¥) ,liguid () ,coentain(Vireflexive pronouns Song repeat from prog.ll
paint(V) ,ask fox(V), -Geleta looks zfter Nok related with lesson
himsalf.

~They are locking at
themselves in the

mYror.
i3 Review Lesson Revision:elect, candidate [Revisicn-~some No pictures
strong, sporisman, structuren from
protact germs, dentist 1-12 programms,
& Viruses are Our - disease (N} ,viruses(N) Sentence constuuctioneg: Song repeat from prog.3)
Inemies fever(N) ,vaccinate (V) -What can vou do with related with lesson
dirty(adj) ? Picture-vacination(?)

-What is injera made
pE£?
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15

If - Clauses

WGHﬂm<V~m#wHoﬁmmuu~&M<Hmmﬂ<u
together(adv) glad(adj)

If-clause in simple present

tense

—~If my father gives me
Some meney, I will buy
new shoes,

~We will go to Diredawa
if the train comes sonn
etc.

New song-partially related
with lesson
-No pictures.

[
(o)

Eerive and pascsive

Voice Ppart I

mwmn0<mwﬁ<v“omsmmﬁqv~
>roduce (V) ,selli(v),

Active and passive voice
in simple present
—-Ethiopians speak Amharic
~Amharic is spoken By
Ethiopians.

‘Carpenters maks chairs.
—-Chairs are made by
carpentars.

song reneat from prog. 15
related with lasscn.
-No nictures

active znd passive
Voice~Part IT

mix (V) i earn (V) ,size(3),
borrow(V) , save (V)

Active and passive in wlaxe

Simple past tenses.
-Geleta ate the bregg;
~The bread was caten by
Geleta,

We kicked the ball,

~-The ball was kicked b us.

Song repeat from prog.li
Not th ated with lesson

-No pictures

Always and Never

Uses of 'alwavs'®and'Hever'

-You must mwswwm
.|l ..\L -~

bure watexr.”

~You must anow drink

khﬁ< Smﬁ

drink

New song-Not related
with lesson.

~No pictures.

e —
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Ansyering some
que stions rart I

UHM@EWAwQMVHWHHmmﬂoﬁ<V~

ran into (V) ;assembly hall (W,

Enabling students answer
oma guestions with'how
long' and'when'.

~How long 3C you study in
a day?

-For three hours{short)

-1 study for three hours

in a day(long)

‘Then do you read books?
-During breakfast (shert)
-1 read bocks Juring
breakfast (long)

-@8~ng repeat from prog.l1s

s.ot related with lesson
-No pictures

20

@msﬁwwhmﬁﬁvQwﬁowmﬁwwﬁmmﬁv.
immediately(adv), gradua-
1ly (adv)

answering guestions
with'how' and'why'
-How does bhmed wald?
—ahmed walds slowly.
-why 4id you go to the
market?

-I want to...i
sell some tef

~rderito

i3

i-h

New song-partially related

Yo pictures

L+ o LE@arn Bone

A D

haverbs

ESOﬂQUAwmuVW$HmAw&mv
road (W), street(N)

Adverbs:

very, tco, encugh

-the tea is too not to
drink

—the bLook is very heavy
-the oy is strong aoough

to lift up the hox.

New song with nouns.too reaflyY
—-teacher, drivez, srixder

farmer, tailorr doctor
EmWﬁmH~U?wrmH~an@nSﬁmH
fAetory worker.
—pictures

romt {2)strs at{?)



Let's Learn some

3]
[y

structures

Revision# use,get up,
raise, elect

Simple present and simple
past

~Yesterday,I used a pen to
write with

~Everyday I ugse a pencil to
draw pictures, eto.

Song repeated from preg 21,
No relation with lesscn
No pictures

Can and Must

Can I go out? No you cen't lesson
You must study. indicates words not taught
previously.

New song-NOt related with

-No pictures

and Necessary

improve (V) ,turn on{V),
cultivate .V),trouble(V),
SUppPOTrL (V)

Must and necazgary:
~It is necessary to stugy

hard
~¥e8 must study hard.etec.

Song repeated from prog. 21
Nor realted with lesson
0 phtetive;

Revicw Toipe I Hmﬁ.,mwosuomzmuhmwmmmmmmﬁ Song repeated from prog.21
pure.mix,nroduce Not related with lesson.
No pictures.
g

3%
[s}]

Review Topic II

rub, cress, Lorrow, share,
cultivate, pwoduce

mwB@meHmmmnﬂmma MHEﬁHm
~Yesterday she rubbeg....
—~Everyday she rubs

{Song repeat from pProg.21
undelated with lesson.
-No picutes.
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There are 96 items in all the tewenty six pro girammes for grade six.

oﬁf Qf fhese; 30(31 AJ%} are nouns, 37 (36.542) are verhs, 23(23,96%) are
adjectives ana €(6.25%) are adverbs. The average number of new items
introduced in cach Rrogramme, to the nearest highest humber, is four. oOnce
again the d wnward trend in the numbey of vocabulary items for English by
radico is attested in Jrade mix programmes., The average number of new items in
each programme falls frem about six in grade thres, to five in Jgrade five
and to only .four in grade six, The LOIIESpthln” decrease in the total
number of teaching items is from a peak 147 items in grade three to 133

in grade four to 188 in grade five and to only 96 in Jrade six. This

tompts one to ask what £ills the aar time which is the same fifteen minutes
for all the Programmes in all grades. The explanation to this might be that
the mode of Presentaticn of the lesson, as we g0 from grade to grade

focuses more on 9iving students the chance to ligten to as many minuteg

of English in the form of dialggues, dramatizations and Stories so that lessg
time .is left for the Actuzl teaching of specific vocabulary items. The other
point, as shall ho scen below g that the items sclected for the higher
elementary grddes (five and six) are less of che demonstratable types so that
much time ig required to make them understand thereby lowering the chance
for more item inclusion,

When ameen in the light of the relatively small number of items in the

radic programmes for grade six, the large number of grade six lexical items

assure a closer relationship. The following table illustrates this point..



Class of Radio Lexican in the curricuiun in Cummulative

anamgﬁmh pnwkmsgnﬁu
Words (6) (3_,_4..,_5)-

<=

1 !130

| 2§

1 win
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-

i 95)
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- e

N

bof s

= Wwjtn

Yum. 233 Y . 43" 7
—
Lanquag@ - -
formula
ToTAL 96 i 339 661 ; 1002
. : , —_—— |

What ig deduced from the abowma tableiig hhat the radio English teaching
items ars too foy Compared tgo the large Nunber of grade gix lexicon and to
the?stillj1§rggr~number:@f'the-oumulative lexicon from the Rrevicus 9rades,
This implies that, the selection of suitable~to~radio items might he 2asier
as there jg 5 wide choice given foy Course designers, Whether thig has baep

the case ip grads gjx English teaching radio itepg is to he S2en beloy,
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TABLE XVITy GRADE 81y RADIO ITEMS SUITABILITY FOR PRESENTATION

Ovjects/models
actions

Picturasg Explanations Total

(vernacular)

Nouns ) 1.7
——— e | ——— ]

Verbs I 18
—— ]
Adjectiveg 1 ) 17

Iy N R
o

Lanquage - =
formula

f

TOTAL 11 29 55 26 |

The above table indicateg that only 11(11.46%) ¢ the 96 itensg hava

been illustrateq with Pictures in the teacherig manual; 29 (30.21%) items

can he demonstrated with objecgs, modals of ictions; 56 (59.33%) requira
extended verha] ©xplanation. Thig implies,tharefore,that ©ver bhalf of tha
items included ip grase sgix English teaching radic Programmes are not Suitable
for radio Dresentation for it is not VBXy easv to demonstrate only

Verbally iteps that neitheyr ¢an be saen ip pfctures nor Can be perceéiveq

by the sénsas using objacts, models or actions. The items thus cateqorizegd

are listed below for reference.
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THBLE XIX GRADE STX RADIQ VOCABULARY LIS
Class of Pictures Objects/models Explanations
Words sections (vernacular)
hairpins(?) hairpins* hardworksnodéntist
ing (N?)
sportsman (?) rary sportsman  toothache
factory(?) tool candidate gern
tailor broom#* factory*  disease
sewingmachine floor city viruses
Nouns : g g . .
Droom liquid capital- fever
city
Jjar night fall siza
road(?) country assembly-
hkall
Street(?) péamyy road
nopula- Strest®
tion
earache
Vaccinate (?) Wipe divida | elect discover
TR remove sell satisfied cause
crose mix settle produce
share arrange| admire earn
Vitis folding rarn on prevent borrow
pnrotect cultivate-getvup save
fight support paint ran into
raise ask for imorove
use vaccinate* trouble
rub hurt
contain
strong(?) long wisa nlease
tall strong* alert
short interestingresponsihle
clean fresh stale
Same helpful glad
healthy bright
Adjectives hardwork- enocagh
ing
idle pure
famous
fond of
Adverbs along gentlyg
together properly
immediat-
ely

gradually
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It s indicateq (using the question mark) in the apove ligt that
seven of the e¢leven Pictunes contained in the teacher's manual Lo
illustrate sSome items are not very illustrative, Such pictures de not
Séxve the purpose thay are intended to. The implieation drawn from this ig
that pictures included in the manuals for radio teaching must he very clear
and illustrativa.
Many of the lesson topics for grade sxx radio English Prdgrammes are
labelled in grammatical termg.s point commented upon in the earliey discussion
for the other grades, The abservation about the educational songs for
grade six ig that nany of them are Ot related with the lessons they accompay,
therefore, Prompting thig writer tc adress future Programme produsers to
consider thig point and try to relate educaticnal SOongs with lessong,
4,2 Effectiveness
The effectivenesg of an instructicnal radio programme is influeanceq
by many factors some of which are mantained in the review of literature

bart of thig Study. The main element among thage factor, hdwevar, im the

amount of tipe Jiven to Students' active learning in the form of overt
responses; varying the methods of Presentation to avoid boradom; distrinct;-
veness of sound effects, cte, Following ig an attempt to bortray the Sampled
Programmes, beginning with those for grade three, in tarms ~f Deints
Considered to he relavant tottheirrbeing effective to teach the selected

items contained in then,



TABLE %X

POINTS OF RELEVANCE TO
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EFFECTIVENSS- GRADE

THREE ,

——

S o 2 3
Progran | N~ of Listen & repeats Average N— of words| n2 of Cuss foy Mode of lesggan presence sound
N= i- words x repeats in each listen g Pupil overt Drassentaticn Effects
ii-sentences x repeats repeat sentoences resnonse
1 ii - 46 & 4 -Narraticn -
-Dialogue
Z ii- a)5x2=10 31 3 4 -Narration &=
b(21lx1=21
11 i1-74x2 = 14 33 2! 3 -Narration %
. ii - 24x1=25
8 Lo T80 ey “ 5 Sz
ii~ 22x1 =23 3% : Sattation Jome met
Dramatization very distinct
14 i-7%x1 = 7 29 4 = -Narraticn , X
ii-15%1 = 315 -Dialogue
15 i~a) 7x2 = 14 szmHHwnHowh -
D) 4xl = 4 ~Dialogue
G 36 3 3
1i- a) 7x2 = 14 .
b) dxl = 4 \IL
20 i-6x2 = 12 36 ‘ 5 ~Narration
1i- a) ex2 = 12 =~Dialoque -
. b) 12x1 = 12
e —
21 i~ 3x1 = 3 7 ,
1i - 13x1 = 13 4 (4 for song) -Narration X
-Dialogue
[ — e
Total 33 5 5
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What is gathered from the above table is that much of the exercises in the
brogrammes for grade three are presented in the form of repetitions of words
and santenceg after the Speakers in the radio. The type of renpatition emgloyed
1s rote repetition which, as discussed in the literature, does not reguire the
students! comprehension of what they repeat, Thisg repetition has itg only
merit in acguainting learners with the proper listening and nroduction

. Jithout ﬂnderstanding of English utterances. Rote repetition is more of a
mechanical than a censcious attempt at learning. Even with this kind of
repetition @xercises, however, students were unable to produce fully what
they had heareg because the Sentences they were required to rapeat whare a
little too long for their level. The above table indicates that the average
number of words in the sentences in the sampled bProgrammes is five. Some even
have six words in them. Furthermore, because much of the time hag been taken
up by rote repetition drills, the brogrames do not provide ag many cues

as they should for cver® bupil responses in the form of complete sententcs
breductions or the performing of any task by comorehending the instruction.
The average number of cuss for overt punil response is five times per
Programme-very much below the required number when seen in comparison to

RLAP lessons disussed earlier. Meanwhile « the mode of lesson nresentation is
considered to he pedagogically acceptable because it varies from the least
attractive narration technique to the more attractive cinlouge and to.the
Still more attractive mehhod of presentation which is dramatizaticn. However
about half of the sampled programmes do not use sound effects in their

presentation-an ingredient worth havingiinaeve;y programmes e eéreate the

impression of realism to the lessen broadcast over the radio. In ralation to
sound effects, howaver, they shoyid, for more than being included, he distinct
Cr else might oconfuse the learners.
Grade four - the game listing of the relevant~to-effectiveness point
—— s

for grade four programmes ig given in the followinty table.
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Average

TABLE XXI POINTS OF RELEVANCE TO EFFECTIVENESS -~ GRADE FOUR
- o o
Progiam ¥— of Listen & repeatsg Average N=of N< of cues Mode of lesson |presence of
o) i - woré x fepeats woxds in each for pupil presentation sound %
, ii - sentences x repeats listen & repeat ovart effectg
sentences response tl
i i-14x1 = 14 28 -Narraticn o
ii- 14x1 = 3a 6 6 ~Dialogue :
2 i -6xl = g 26 5 1 -Narration 4 _
ii - lexl= 20 ” ~Dialogue X |
- |
7 i - dxl = 4 26 5 6 ~Narzation *
ii - lexl = 15 -Dialogue x i
2 i - 8%2 = 16 -Narration
ii - a)8x2 = 16 34 6 3 g
b)éxl = 2 % |
—
14 i - 7x2 = 14 -Narration |
ii - 3)7x2 = 14 32 e 5 -Dialcgue X m
bl4x1l = 4 . m
i5 ii - a)8xl = 8 24 ~Naration X
b)8x2 = 15 5 il -Dialogue Partially indis-
tinct backgrounad
noise
- —m—
20 i = 6%2 = 713 —Narration indistinct
ii - a)éxz = 12 36 5 2 ~Dialogue (drinking)
b)laxl= 14
21 1 - 6x2 = 12 24 ~Narration ndistinct
ii -~ &x2 = 12 6 5 -Dramatizat- (running)
Total Zon 7
z8 5 4
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The informaticn contained in the table for grade four is basically ‘
similar to that given for grade three. Most of the air time for drills, is
given to rote repetitions of words and sentences. The sentences for grade four
are longer than those for grade three which might be taken as expected as the '
students' exppsure te English and their abiiity to retamn verbal cues for
response must have increased after one year of English in grade three. The
point, however, is that because some of the grade three santences themselves
were slightly foo long fro grade three students, the fathher increase in words
for grade four students may not be justified. One might possibly deduce
that the number of repetition drills has decreased from thirty = three in
grade three to only twenty eight in grade four because of the longer timc it
takes to repeat the long sentences in the exercises. The other point to be
raised in here is that the cues for pupil overt responsas are not fairly
distributed among the programmes--three of the aight programmes have six
cues for pupil overt response; three have twc or less and two programmes have
three and five each. What could be concluded from such unequal distribution
of cues for overt respense is that pupils in some programmes are passively
listening or merely repeat what they are instructed to without involving
themselvas in any consicus learning expericnca, The lesscons for grade four
an seen in the table are presented in ways very favourable for radio teachinga.
Mcreover, the programmes have used sbundieffecté, except that some are
indistinct - a situation that must be taken into account to render these sound
effects more distinct.
Grade five - The points raised in connection to the effectiveness
of the programmes in grade three and four are also presented hereunder for

grade five,
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TABLL.

XXIT

POINTS OF

RELEVANCE TO EFFECTIVENSS - GRADE FIVE

o ——— e .

(o) . o
Progranu Zm.om Listen & repeats Average N of words | N= of cues for Mode of lesson |Presence of sound
N2 i - words x repaats in each listen & pupil overt presentation Effects
ii- sentences x repeats repeat senEences rasponse
1 i - 5x2 = 10
ii - a) 5x2 = 10 24 7 5 -Narration X
b) 4x1 = 4 ~Dramatization Distinct |
2 i - 5x2 = 10 -Narration X %
ii - 5x2 = 10 23 6 4 --Dialogue Distinct
3x1 = 3 |
1
7 i - 5x2 = 10 -Narration pe 1
ii - a) 5x2 =1 23 6 3 -Dramatization |Distinct
b) 3x1 = 3 w
.......... D s B g B R T S B i s |
8 i 5.2 = 10 -Narration “
ii - a) 5xZ2 = 10 36 6 i “in turnreading %
b)lexl = 16 of statements
14 i - b5x2 = 1o ~Narration !
Al - a) 5x2 = 10 24 7 5 ~Dramatizataon % f
b) 4xl = 4
15 i - 5x2 = 10 -Narraticn
il ~ a)5x2 = 1o 24 7 4 ~-Dialogue - w
b)4xl = 4 no cue to
drill song W
20 i - b5x2 = 10 - ~-Narzmation
G 5 20 e 5 . .
1i% Bx2 = o) ~Dramatization X
21 i~ 16x%x2 = 32 6a £ 3 -Narration -
ii - léx2 = 32 -
Total “
rverange 30z 7 4
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The grade five programmes ; like those of grade three and dour, are
mostly composed of rote remetition @xercises. The distributidn of these
repetifion drillis,however, is not balanced as in each of the six of the 2ight -
programmes there are kess than twenty four repetition drills whereas one
programmes has thirty si .nd the eighth programme contains sixty four drills,
The length-of the sentences in terms of the words contained in them is
greater in grade five than in the pravious grades, rasing doubt as to the
pupils'® ability to imitate them fully and properly. Again in here, it seems
that the time is taken up by the repetition drills so that the average number
of cues for pupil overt responss -is only four

To repeat the observation made earlier about grade three nrogrammas, the
chance gmade fivesstudents have to reppond with fully formed sentences or in
actions to the cues presented to them is very minimal This is ever more
serious as some of the cues are not for active learning mmperiences but call for
choral singing of the educatdcnal songs.

The presentation of the lessons is in ways that suit the radio which
requires as varied verhal nrasentation s  possible in the form of narration
dialogue, dramatization, Most of the programmes usc sound effects all of
which are considered, at least hy this writer, to be distinct. Tt should be
mentioned meanwhile that some of the progmammes in grade five seem to have
been written and produced by a not very attentive script wiiter and/or
producer. As examplas of this inattention, one can cite the sentence,

"what is Aster's father cocking?" in programme two; the long period

(42 seconds) of dead air time in programme eight; the substitution of the

word 'mule’ given in the manual by the word 'horse' in programme faurteer,

Such unwarranted errors could have been avoided if the script writing had

been checkdd by a group of writers and the production had been done by close
survellance by a team responsible for such activities.

Eﬁ;ge éih The relevant-to-effectiveness noints of grade six sampled nrogrammes

are given below,
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TAELI XXIII  POINTS OF RELBVANCE TO EFFECTIVENESS - GRADE SIX
Prograuw o of Listen & repeats Average zm.om words ZMOM cues for Mode of Lesson Presence 0f sound
N= i - words x repeats in each listen & pupils overt presentation Effects ,

ii- sentences repeats renaat sentences response W

'
i 3i - 5m2 = 10 5 5 ~Narration X

o s 20 ; ;

ii: - Dbz = 10 -Dramatization _
|
|

2 i - 5x2 = 10 26 8 5 -Warration x
ji: - 5x2 = 10 ~-Dramatization
8 i - oz 4x2 8 -Narration
b) 1ixl A3 33 1G 4 - |
ii - 12%2 = Zd no cue to drill :
song
g M- - WWM = 10 20 ‘ 5 tzmwﬁmdwow . B
jii~- DLHxd = 10 ~Dramatization
14 i - Dx2 = 10 8 3 ‘Narration X
Lii o= a)bxZ = 10 23 No cue to ~Dramatization
b)3xl = 3 drill song
15 i - 5x2 = 10 20 10 3 -Narzation ps
ii - 5x2 = 10 no cue to ~Dramatization
drill song i
—
20 i -~ dx2 = 8 16 -Narration _
ii 1 4x2 = 8 ’ 3 4 ~Dramatization X |
—
21 i - 4x2 = 8 10 3 ~Narration i
ii - a)dx2 = 8 1y no cue to -Dramatization X
bh)2xl = 2 drill song
Total
average 21 a 4

he=mom==m=d




It is observed from the above table that the number of listen and
repeat exercises for grade six im the least twenty ene is number, of those
given for each of the other grades from three to five. It is no surprise,
however, as the sentenccs in the listen and repeat exercises for grade six
are the lengest of all those in the other grades. In addition, the time
in the programmes has heen utilized for no less than four cues for pupil overt
response in each of the six of the eight programmes., These cues for overt
responsas call for pupils’ active learning by requiring them to supply
information from the story, dialogue or radic drama they are made to lishen.
They - are encouraged in the cues to respond in fully formed sentences.
Meanwhile, there seems to he a misunderstanding on the part of the script
writers and/or producers as waat exactly a complete long answer is. The radio
teacher asks students to respond in complete long answers in which the
appropriate answer given by the radio teacher is the mere substitution of
a4 proper noun for a proncun. The other peint that should be mentioned
is that no cue for song practice is givan in four of the eight programnmes,
This is a ghortcoming in these programmes in that if the songs are not
drilled at least once, they cannot be learned or remembered for out-of-class
practice,

The mode of lesson fresentation is as varied as it should be and the
sound effects that accompany the lessons (six out of eight) add to ghe
programmes being interesting.

It has been tried above to desceribe the sampled progrmmmes for this
study in terms of points considered to be relevant to their effectiveness.
These same programmes have been used to determine their level of effectiveness
to teach English to sampled students in grades three to six. The results of
the tests on each programmes have been treated statistically and t-tests of

significance have been dope,™ie calculated t-vaiues for all the grades from

th¥ee to si¥ are given below. (Datailed statistics is shown in appendix I)




TABLE XXIV CALCULATED t-VALUES OF SAMPLED  DROGRAMMEE

Grade i TROGRAMME
1 2 7 8 14 15 20 21
X% ®HE * R * & ‘R"
3 A.377 15.355 |3.640 j2.529 |4.721 {5.135 2.150 | 25632
* * % * Ax AR * *k
4 3.171 |4.611 3.03) |-.:1. 367 2.257 |34866 [2.273 3,931
{
3 : * % Tex ET T e T
5 2.927 13.760 {6.123 ]’.».560 1;.152 5.156 |7 935 }6.53
e i wok o % T=% Tk Tk =% __ o
& 3.642 13.331 |7.573  4.232 |4 51 19,413 16.503 [95.65

# Programme 7 and 8 are understood as 8 and 9 for qrade'six
(for reason See Dy )

* Significant at .0l probabllity

wk Significant at .00l o
‘What is inferred from the above table is that five of the eight programmes for
grade three have proved to be very affective in teaching the items they intand
tc:;the results indicate that the gain in learning is significant at the .001
érobability level. The pupils, however, have not shown any gain in three of
the programmes both at the .0l and the .00l probability level. This then
prompts one to suggest that the items included in these programmes and their
presentatinn need to be reassessdd. The results in four of the programmes for
grade four have beln found to be significant.at the .00l level; results in
three of the programmes have shown significance at -he .01 level but no
significance is seen in cone programme (programmes 14) both at the .00l and
the .0l level, The sampled students in grade five have scored significantly
high in seven of the eight programmes. The significance is attested at #he
:ool prgbability‘level_Even the result for the remaining one pxoglamme(programmelj
Pas hegn found_tg.be_sicnifirast at the .0l level.. - '

This trend for a significant gain by the sampled pupils in this

étudy is further confirmed by the resmlts obtained from the eight programmes

for grade six students. All the programmes have enabled pupils to gain very

significantly-a point proved at the .00L probability level.
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Talking in general terms, tiWenty eight of the sampled chirty two
(87.5%) programmes have been found to be very effective in teaching the
items they intend to. only four programmes have failed in their mission. Such
an encouraging raesult, however, when taken at its face value, might tend to
mislead observers into accepting theview that the EEBS's programmes are
effective beyond any doubt and that no eevision or improvement is necessary.
The: present wiltexr, however, refrains from such gross ..l whelesale acceptance
of shatistical results which might be affected by a number of factors some
of which are not easilty controllable. He, therefore, lists some of the
factors that he thinks might have affected the results of the sampled students.
These are:

1. the fact that the sampled students have bien put in a test situation
and their own experience of enccountering the same guestions in the post
broadcast tests miqht have made them over attentive - an unusual
situstion in aveme classrven leamning.

2. the fact that the students have been selected from three schools for the
purpose of maximizing the randomization in the sampled students might
have created in them a very competitive attitude that they become highly
motivated to scope as hijgh as is possible

3. the presence, however minimal, of the infiltration 2f correct responses
from the able students tc the less able ones during the time of
transfer to classes for the in-between-tests teaching

4. possible leniency as a result of fatigue on the part of the testers
might have led to rewarding an inflated grade in the post broadcast
tests.

Meanwhile, the above speculations are not meant to deny the commendable
contribution of the EEBS's programmes towards the teachin, of English in
Ethiopiangéiemenﬁaryxszhoelaaqir_'ictiathe statistics -havelsanctiontd. thaém:as:
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being 'more than apprcpriate’. The comments, therefore, aim at securing the
readiness from the EMMc's English panel for the production of more effective
PrOgrammes. possible recommendations te this enc are given in the following

chapter.



CHAPTE‘.R5

Conclusion and Recommendations

5.1 Conclusion

This study has tried to investigate the content of the English teaching
radio programmnes preparad by the English panel of the EEBS. All the one hundred
and four radic programmnes prepared for the grades from three to six have been
analysed for the various linguistic items they try to teach in support of
the classxoom conventional teaching. Bach programme has been seen in relative
details for its vocabulary itemm, structures, pronmﬁ:iatior drills and all

" other radio-related relevant elements.

Tne investigation thus carried out has revealed that the programmes for
grade three contain more items +han are included for the classrocom teaching
(144 for radio; 131 for classroom) thereby loaiding cach of the fifteensminute
programmes with more items than could be ilesarned successfully. Despite their
number, however, the items selectdd for grade threce programmes are items
considered tc be suitable for radio presentation Lecause 111 out of 144 (77.08%) ~f
of the items could be demonstrated either py pictures or object, models,
actions or by both

The same overloading of the radio programmes Seen in grade three hés
alsc been observed in grade four programmes (138 for radio; 167 for classroom) .
Unlike those for grade three, however, nearly half (47.20%) of the items
for grade four are found to be unsuitable for radic teaching as they could not
very easily be demonstrated by pictures (at least not by the pictures in “he
grade four taacher's manual for the radic programmes) ohjscts, models or actions.

yith regard to grads five English teaching radic programmes, the result
obtained from this study has revealed that the number of items included in

grade five programas is less than the numbexr for grades three and four. This
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has been considered o pa unjustifigd ag the choice of iltems for inclusion
and the Studentg? Capacity for absorbing a8 greater number of items are
expected to increase ag the grade lavel increases, Even Ffrom those itepg
selected for grade five, 83 of the 108 (45.07%) items are not very casily
demonstratable.

The leagt numbey of items for English teaching radio Programme hag
been foung in the Programmes for drade six. There are only 96 jtems out of
which 55 (58.339) items require verhal @Xplanations in the form of exanmcles
or definitieong usually in the Vernacul r as the level ¢f Oral-aural
proficiency of the Students gt the elementary level may not allow the sole use
of Engligh,

The content AMalgsis of the RISgrammes hag alsc reveaiad thag many of
tha educational SOngs in most of the programmes ACroess all the graides are
not very much related withp the lessong they accompany. Some lack‘elarity and
Still otheprs 2T€ sung with Speed making them Qi ffapgle Ef imitation by
children. The labelling of the lesson topics hag alsc been found to he
inconsistent in thatﬁsmmEﬂare labelled in Yrammatical terminalogy whereag .-
Others are lehelled ip functiona] topice,

Tha Deasurement of the effectivenegg of the English teaching radiq
Programmes hag also been dene in this study. According to the resultg
obtained from the description of the Sampled radic Programmes, a1 the
Programmes involve Studants jp rote repetition drills which do not indicate
whether Students havye Comprehended the meaning of the words or Sentences they
repeat, Many of the listen ang Trepeat sentenceg are considered by this writer
to be a little too long for the levels they are intended to be used. The Cues
for overt résponse s¢ ag to engage the Pupils in active learning €Xperienceg
are tco few thereby making the children remain either as passive listeners

or as barrot-~like Iepeaters. with all these shortcomings, however, the mode
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of lesson Presentation has been found to he inaccerdance with the natura of
radio, There areo various pPresentation methods used ranging from simple
narration to dialogue to Aramatization each accompanied hy mestly distinct
sound EfF?EES**

The same Programmes destrihed for -wviints of relavance to effactiveness
have also heen put to an actual tagk Situation to see how effective they
are to teach the items included in them. This has been dene by a statistical
trelhent of Pre and nost test scores of sampled students from three elementary
schoels in Bahir Dar town, Gojjam region,

The results from the computations indicate that the brogrammes, despite
?ﬁeir shortcomings meffiioned along the way in this study, have actually proved
to be effective in teaching ¢lemtary English. However, this writer has
venturad to mention some of the reasons that might have caused such’irrefutable!
evidence of success.He therefore ligts some recommendations that might help tc
improve the quality both in content and effectivensss of the Englash teaching

radio programmes that would be Produced in the future.

5.2 Recommendations

1) The major shortccming of the radio Programmes seems to have been caused
from the too~tightly grammatical syllahbus supplied by tha curriculum
department of the Ministry of Education. This writer, therafore, recommends
that a more close link he established between the said department and the
English panel of the EMMC so as +o come up with more suitable-tcaradio items,
topics, themes ang communicative Aactivities.
2)  The script writing ang Programme production assignments are battar
accomplished not by a sole wiiter and/or producer as is the practice
at present, but rather by a Jroup of experts related to the job. This
is expected to reduce and pPossibly eléminate some €rrors like those

in some of the Programmes currently in use,
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3} The teacher's manual for the radio Programmes has to include more
through and step-by-step information about the- activitias that the classroom
teacher has to undertake during the English teaching radio broadcasts. 2 goedd
example for this ccould be found in g rade three English text teacher's guide
for the regular classreom tzaching.

The guide will also be mor - useful if it includes as map¥ pictures as is
possible to illustrate the items selected for radio teaching. The pictures thus

included must be simple and clearly drawn and illustrate the items they stand

for by 'isolating' them. Moreover, the cover material for guides should better .o oo,

Le made from a more durable hard paper. The present one is easily torn apart.
)} The english teaching'radio brogrammes must involve studlents by engaging
them is active learning situations in the form of overt responses rather than

in the current rate repetition drills.

5) When rote repetition drills are employed, care must be taken not bo
include too long sentences and contextually (situationally) unjustified
statements.

8) The songs must, as much as possikle, bz related to the teaching points

in the particular programme they accompany ; the words of the song should be
contextually acceptable, Thay can also be sing in periodic intervals as
interludes in the programmes rather than at the end as is the case of present.
7} Sound effects used in pregrammes should bevvery distinct: voices in
dialogues and dramatizaticns should be clearly distinguishable,

3) All the preceeding suggestions wonld result in a gqualitatively superior
bprogrammes When the script writers and/or producers are strong hoth in thetr
proficiency in Englésh and in the current methodclogy of English language
teaching. The EMMC thercfore must 2xXplore possibilities for upgrading the

trainiag of its Egglish panel perscnel,
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9) The EMMC should consider, azg its means allows it, to begin broadcasting
Programmes +o elementary Schoel teachers through which it will inform them on
better teaching methods ang 4 more effective utilization of radio Programmes,
Such Programmes are 2150 expected te create in the teachers the senso of
belongingness with the Station which might motigate them to petter performanca,
lo} One side effoct from thig Study has beaen the increaseq performance of the
sampled students a5 a result of their being put in A test situation. Thisg
Prompts the present Writer to suggest that regular or reriodic Competitions

betwean schools he Organized so as to Create the competitive attitude which

contributes Positively towards better learning,
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APPENDIX A

"
Educction  through +the Radio Broadcast Schedule (40 minutes class reriod)
Pericd |[Class Period Brcadcast Broadcast Subjects nroadcast daily Jduring indicated mmBm JAlternate time foR
time ] time ﬁzcn@m% meﬂmmmww | Wednesday | ﬂwﬁﬁmamwm Friday schocl Pericls
. 8:00~£:40 - Scisnce| English | Science i Amharic Social §
- 1 8.05-8.20 2 5 4 i 5 4 | 7:50 -~ 8:30
5 4= 1 _ L
2 8:25-38:10 3 5 1 _ 1 3 ﬁ 8:10 - 8:5
T 1 8:45-9:00 English|Sccial Sd Amharic | Science | Amharic | ‘
B e e B sl 3] 6 | 1 3 : 3 B:30 - 9:l0
¥4 (5 .¢N$T . * | i i - B
2 . =u:a” 1Social Sc English | S. fznoe Amharic m Science |
9:05-9;2 4 5 & | 5 ! 3 3:50-9:30
- | ! i -
1 9:25-9:40 {Social |English | Science Amharic ! Science [9:10-9=50
5 . ! |
RV ! Ctudies
3 G:20-10:9) 5 4 1 % 2 | 3
|
2 9:45-10:00 lamharic mMOOwa Bc.Beglish Scisnce | Amharic 8:30-10=00
} “ 5 6 Z _ &
10:G0-10: 15 R B P C | 2 S ,ﬁ S
w | |
1 10:20-~10:35 Amharic [Social English Science | Amharic [10:05-10:45
®  [0:15-17:55 |} : -} . ._iStudies | ! . . I
13} ! 4 | 5 i 1 4 |
4 | i
, 5 10:40-10:55 Poience |Amharic | Social Sc. Bnglish Wmnwmnom LO+25-11:05
G - L6 | 4 : 3
. “ | i . -
1 11:00-11:15 §cience ‘Amharic mmonwmw Sc. | English ! Science }lo:45-11 25
5 10:55-17:35 6 |z | € . m 2
; 11:20-11:35 wgrmwwn Scisnce mmawmwwn | Social Sc.English [L1:05-11:45
' P 4 4 6 i 5 _ ;!
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I i
11:L0-11:55 imharic iScience Waﬁmwwa onwﬁw St _anwwmw HwnmmsHm"om

3 3 Lo '
] i R te Ahori Socds Sc 11l:45-12:25
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| 1
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1
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j
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t

12:15:12: 50 T R & N < T

C

B R

P ot

o B $%45.128 Science |English {ecience |fmbaric Social Scl. < 20-1:00
12:30~1:10 1 12:35-12:50 0 % . 5 r 12:20-1:0

PG SR

2 12:55-1:10 mﬁwwwmﬁ Social Sclamheric | Science hAmharic 12:40-~1:20
. , . ke

1:10-1:50 1 1:15-1:30 English | Social St |amheric | Goience Amharic 1:100-1:40
u T o -
3 6 2 %

2 1:25-1:50 Soeial St English |Science | ismbharic |Science 1:20-2:00
150 i & i Science Ambari Science
: 2150 w :155-2:10 SoBial &t.| knglish Science Ambaric
1:50-21 250 il 1§55 5 A 3 B p

2 2:15=-2:30 Amharic Socizal St| “nglishl Sclence fmharic 2:00~2: 140
B I 5 2 6
5:45 | j E C T 5 S
2:30-2:45 R b

2:45-%:25 1 2:50=-5%:05 Amharic Social St Bnglicsi Science amheric
. —-Jec) ¥ B .

i =
L 5 1 2
- =1 2 S 2
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hAmharic ! Science | smharig
: i B A

s

Social St ! BEnglish! 3:35-4:15
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Sofaal St |English 3:55-4:35

12 ﬂ_ 4:05~

|
# 4:10-4:25 Amharic|Science Arharic
ﬁ | 3 3 ¥ 5 B
| L |
ﬁ Science |English | Science Amharic Social mm 4:15-4:75
_ 2] | 6 2 5 4 |

S -

English Versicn (Tran
sSouxrce:

Trazining and Evaluation Section,EMMC

slated from Amnaric by this writer
(addis Ababa)
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APPENDIZX &

REGULAR

SCHO0LS

WEEK SCHEDULE

SEMESTER o

Christmas

WEEK DATE HOLIDAYS

1 13/10/86 - 17/10/86

2 20/10/86 - 24/10/86

3 27/10/86 - 31/10/8640-

4 3/11/86 ~ a11/%

5 10/11/86 ~ 14/11/86 vov. 14 ~ Maulid
& 17/11/86 - 21/11/86

7 T 24/11/86 ~ 28/11/96

4 1/12/86 - 5/12/86

9 8/12/36 - 12'12/96
10 15/12/86 - 19/12/86 |

11 22/12/86 ~ 26/12/86 |

12 29/12/86 - 2/1/87 i

13 5/1/87 - 9/1/87 ]I Jan 7. Ethiopian

|
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SEMESTER  II

| wemk i DATE E HOLIDAYS \
14 2/3/87 - 6/3/87 March ; Victory of Adwa ‘
15 9/3/87 - 13/3/87 i
16 16/3/87 - 20/3/87 |
17 23/3/87 - 27/3/87 B
18 30/3/87 - 3/4/87
19 6/4/8—7 - lo/4/87 April 6. Victory Day
20 13/4/87 - 17/4/87 April 17. Eth.Good Friday
21 f_ 20/4/87 - 24/4/87 i

:;_ 22 | 27/4/87 -~ 1/5/817 Vay L. May Lay
23 i 4/5/87 - 8/5/87

3 24 ﬂﬁi/fm/fz? - 127‘5/87 _—
25 i8 /5/87 -~ ;2/5/87

i 26 25/5/87 - 25/5/87 ! May 29. Id Alfater

NOTE - No broadcast on holidays

*

English Version (t

Source:

Training and

ranslated from Amharic by this writer )
Evaluation Section, EMMC,

{nddis Ababa)



APPENDTIX D
AUTLIHE OF GRADE 3 and T'@_}‘(TS

The following pages ~ontain the

both oral work and for the rzading
crganized by LESSON PLAN nulbers,

it is introduced during the
new work is introduced, but where

year

sutline

and contains

of the English da&nguate
writing programme. The
ecach languagce item as

syllabus for

materil 1is

. Blank spaces indicate lesscns where no

practice

or revision takes nlace.

LESSON ORAL VOCABULARY ORAL, STIUCTURES READING-WRITING
| 1 Jroup Good morning. Good Handwriting:
afternoon. Letters ©/C words
T 2 stand up /Sit down /] a/e ace
| come here/Go back.
3 Wall/chaiy /doox/ Point to a_ ; m/n me/no
pencil/window/ That's a.
table
4 baqg/basket/box/ L./ x in/or
stick/stone
5 That's a. w's in/ouxr
This is a. _
6 Here/there v/ cow
7 and Is this a i
Is that a E
ves, it is/NO; x/z x/z00
it isn't.
8 cow/goat/sheen/ i/b box/low
camel/donkey
9 péﬁ/pétfﬁﬂffl:’ show me a 4 “i/a " “door/wall
[ To | gan/woman/baby/ i Wt book/to
i boy/girl '
il what's this? ;L st
what*s that? h/f  him/teff
12 student/teacher/
bench h/q bag
13 child He 1is ./She is_ﬂh_p/j pen/jump
14 church/mosque /roof 7 v bhoy/yes
shop/scheol /house
15 Radio Programme collect exercise books
18 Where is the _? revigion/teacher
It's here. w;iteg‘students‘
It's thera. names in the their
exercise books.
17 revision revision writing names with
Capital letters.
18 Who's this?/Whao's o/c, C/c Omo/Cumi

that?/It's (name).




-146 -

19 Contrast— Who's | 8/s,2/z Sudan/Zulu
this?Who's that?
20 Radio Programme _
721 B What iz it?/who is v/v, Ww, X/x
it?/Is it 7
; ) run,/ walk/jump run. /8top running. v/v, I/i, 1/You
] - B I am . You arcg
T 24 revision T revist.n Matching capitals
with small letter.
25 Radio Programme
26 _ Introduction of the
pyrasent Continuous
Tense/What is (name)
doing? r/f, B/e, H/h
27 now ki, L/L, Koka/Lemma
283 open / shut He/8he & Present t/t, A/a, Taka/ Ama
l Continuous Tense
29 Pusih/pull i B M/wm, N/n, Mamo/Nile
30 Rodi- /orogramme | )
| . o
31 hold/put ] 3/b, p/p. D/A
i
32 ‘I R/r, L/a, J/73
i e
33 | what am I dcing? o/d, G/g, Goba/
Ll b j “Gamo Gofa.
L oo o !
34 testing | testing testing l
i s
35 Radio Programme |
]
i 36 snd thne | Words:man/woman
37 am I (running) 7 are
you (running)? | boy/girl/baby
Is he/she (runn*nq}
vaes,l am/Io,
not./¥es, you are./[
Yo, he/she isn't. |
38 Are wa/you/theyv/
(running) ?
) gadent /oot
ves,we/you/they are.
No, we/you/they .« o i o
aren't ‘
39 couch teacher/table ‘
40 Radio Programme i
1
AT 1 Please Give the object to !
(nams me/u;m/ncr. i revision
42 in/enfundex/near { This is a P )




-
43 eat/drink/oock i | basket/pencil
wash/water/tea { | window
cqgg/cup i i
44 in frount of/be- | ! stick/stone/chair
hind ' |
|
a3 Radio Pecqgremme |
i
46 i What are these?/What
are those?/They are . s
i plurals of known nouns
- F
47 Where are the 2/
Are thoy 2
Yas, they are./ No,
they aren't. the
48 face/han-i/arm What's this? '
eye/hand/ear/ It's a "
49 1/2/3/4/5/7 f mosque/church
] 50 Radic Programme |
!
51 big/swmall/tall | scheo./shop, house
short i
52 fat/thin { What's that?
L
53 6-10/bottla/ iIntroducs Memory
glass | Writing
54 Thare is/Thore are iMemory Writing |
55 Radio Programm
56 teff/money/bread There's compared Hiemory wricing quiz
sugar/chalk there isg
57 a lot of/a littlefMN0 gz is ./8he is
Theré's-a lot of ! .
water in the hottle
Is there a lot of
water in the hottle?
B e e e sy e VTR T S N, | O
’ there isn't i
58 How much is in Where is the ?

the bottle? on/under
59 tea/milk/meat/ Where is it? in/
o fes naar
60 Radio Programme
61 11 - 15 How many —~--are sentence writing
there? practice
Thare are i
Arc thera 7
Yes,thore are,

62

le -~ 20 /page
bird/ball/bus
trec

Who is it?/I%'s

men /women /
babies/children

Wio is it? What is l
I
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64 Is this a ?1s
that a ?Y¥es, it
is/No,is isn't.
65 Radio Programme
66 my/your/Her/toe/ practice
fobt/halixr
67 1  friend/brother Who's th&s?/It's Sheep/camel/goat/
sister/father/ 's orother/ donkey.
mother
58 Whose is this?/ |plurals in -s .
It's (namg's object.
69. What is your name? revision
My name is

70 Radio Progaamns

71 revision revision What are these?

yhat are those?

72 revision revision Are these ?/Are
those ?Yes, they
are/Nc,they aren't.

73

74 - . ,

S EMESTER REVIEION
75
76 Bring the  to me/ Stend up/Sit down/
Take the froem me. | Come here/Go back.
7i Some an egg/an ear/an
eye/an arm
78 have I have/You have/She/Fmen/w gmen/babies
He/has/We have/They | children
have/
79 How many __have you? Reader 1: maching
. How much  have you?| words and pictures.
80 Radio Programme
81 | Have you a__ ?/¥es, |Abebe is running/
I have/No,I haven't ' walking/jumping/
| writing.
32 Has he/she a 7 Aring/wash/eat
Have they ?/Yes, cook
ne/she has./No, he/
she hasn't Yes, they
have./No,they haven‘f
83 any/. few Have you any 2/ Reader 2: matching
Have vou a fow 7 | sentences with pictures.
84 There is some/There%

isn't .Is there

any___?/Yas,thoEe 1
is No,there isn't. |
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(run)?
Abebe .is going to

(run).

85 “adic Programme
56 Count/ 30-50 the book has 50 T am cotinge
_QLLAL}RQ/VCQtH/QOllarS ages She is sating.
7 R f:rt/buy/sell open/shut/push/
pull in the P.C.T.
88 coat/dreas/shirt practice of the
shoes/wear PoCole
89 carry/ Rezier 3t question
carry in a basket and answer match-
H ing .
90 ! Radio Programme :
.. !
91 bWackbOard/paper i We are eating,
ruler/rubber They ure coting
92 ook at/wait for/ Reader “: a short
listen to passoege
9% | old/neu Reader 5: a short
pPASSALE
ok read/draw/cut revision
95 Ea@jo Programme ,::;
o poing to +verbs revisiong
g7 | Tirite .on the black- Tall/short/fat
board/in a book, thin /big/small
Virite with a pen/
|_rpencil, _ ,
98 cleep/dance/cry Readsr O:sentences
| sing/play a game/ + guestion
99 bad/getup/work Reader 7: Present
I R Continuvous Tense
100 Podio Programme
101 | ionday/Tuesdeay There is/lhere are
VUednesday/Thurs-
day/Friday/Satur-
dey/Sunday .
boo102 A%‘Llﬁm, wy/ tomorrew bottie/breadc/sugar/
R water .
1C3 What are you going | a little/a lot of
N . to do? on Monday o
104 home/to school Reador Of matching
inside/outside sentences with pictures
105 Laodio Programme
106 | quickly/slowly Reader 9 : story
107 Who is going to Reader 1lO:story
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108 How many-are you | my/your/ !
|going o give me/us?| his/her !
| I/We are going to E
L give you (number) |
. {ohiect), L
;0 1 o
109 | How much are you |Whose is this?
% going to give me/us? Tt's my/his/her .
% It's 's .
| o T
110 Radio Programme %
111 51 - 29/ | revision mother/father/
numbers revision | brother/sister
H
112 | Dialogue :How much is| Reader 1l story
| 1E?
1 It's cents
i dollars.
113 revision by } Pgvision by Reader | revision H
Readex | 12.
] 114 testing | tasting teg .ing
135 Radio Programme |
116 Aesk/garden/ ; Let's(stand up) Give/Bring/Take
field t
117 ! give/bring/take in
| P.C.T.
———————————————————————————— | ‘J-
118 silently/aloud Let's +command form | Reader 13: - 28 1
lof verbs plurals
119 feet [ ' 1 have/he/she has |
jie L S O
| 120 Radie Frogramme ﬁ : R TRV SR j
| - . &
| 121 revision [ reyision We /You/They/have balls.|
122 Ring the hell/ ! sentence practice %
1nok at the dcoxr/ |
Write a word 1 '
£loor L 1
123 clean/dirty/happy/ | - Reader 14: matching
' sad/hot/cold % phrases with
i pictures
| S
124 7 Where is the(alj) Readérs 15:a story/
. (noun? teff/few
|
125 Radio Programme 1
126 | Dialogue:Where are hold/carry/buy/

you going?/
How are you?
Fine;thank
you. /Are you
going to
(Ggheta) 7

sell

|
|
|
|
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127 | Are you going to! - {:coat/shirt/dress/
i (redd) today? wear
128 o Who is going te Reader 16: story/
{open the donr)? coffee/
at the
1 market
129 early/late Reader 1l7:story/
i new/now
130 | Radioc Peogramme
1331 right/left/shake lock at/listen to/

wait for

read/draw a pictures|

132 Dialogue:I'm ilLl/
What's write on the paper
wrong? /My
right arm
hurtg . Take
I this medi=.
cine./Thank
you, doctor.
133 First/Second T Reader 18: story. T
third
134 tirved/aware/ Reader 20:story il
asleen/angry guotationg
i clemwer/lazy introduced
pretty/Reader
19 T
135 radio Programme T
136 ; throw/catch/ going to + verbs
. close/follow
137 vary going to+P.C.T./
; sleepn/work/
kick the ball !
-
138 } kind What kind of’. vlaysy game/dance/
s is it? cry
140 villagae/town/ Reader 21: story T
LY city
140 Radio Programme A

Ki

(9]

Total revisicn of the year's work, Revision Exercises for:

9]
o

Taacharis gulde, Grade 3,

Oral

keading-Writing
RBader activitie

1980, pp.20 ~ 29

Ly

.
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APDENDIX B

This appendix indicates the lexical items that are listed for each
grade from three to six as havebeen szlected Ly the English Panel of the 1

curriculum department of the Ministry of Education. The listing aprears 1

in the revised English Curriculum for grade 3-8 published in 1982,
pp.308-317. However, the class of words tec which an item belongs to as
indicated in the bracket is done by this writer, taking the very common and
usual meaning ifito consideration. It is therxefore the case that an item may

be designated as belonging to more than one class of words.

always (Adv)
answerx (V)
arm(n)

ask (V)
away {(adv)
baby (M)
hack (adj)
baqg (N)
ball (N)
basket (N)
behind(Prep)
bell
big(Adj)
bird (i)
black (Adj)
blackboard(N)
bhlue (N)
hook (N)
bottle (N)
box (N)

bov (N)
brown (1)
bread(N)
brothexr (N)
bus (M)
camal (N}
cat (N)
chair (N)
calk(N)
child ()
church (N)
class(N)
coffee (N)
cook (V)
cow

put (V)
questions (N)
rad(Adj)
ring (M)
roof (N)
room(N)

Grade 3 Lexicon

cup (N)

desk (N)

do (V)

dog (N)

donkev ()
docr (N)

down (Adj)
Crink (V)

ear (N)

eat (V)

e

a’g 1t (N.AdS)
elghteen (N.AIG)
aleven (M.A47)
eye (M)

face (M)
fat(Adj)
father (M)
fifteen (N.Ad])
finger(N)
five (N.Adj)
Flashcard(N)
four (N.247)
fourteen (N.Ad])
friend(N)
aqirl (n)

give (M)

giass (N)

goat (1)

good (Adj)
green (N)
hond!N)

head (N)

her (poss.Ad])
here(ad])
small (Adj)
stand (V)
stick (V)
stone (N)

stop (N)
student (N)

his(poss Adj)
hiy (V)

hold (V)
house (N)
in{prep.)

in f£ront &f(prep)
Jumb (V)
leg(N)
listen (V)
little (ad3)
1ot

man (N)

meat (N)

milk (N)
monay (N)
morning (1)
mogqgue (N)
mother (N)
mouth (N)

my (poss. Adj)
ncar (Poon)
nice (Ad))
nine(N.2d3)
nineteen (N,Adj)
noge (N)

now (Ad3j)

on (prep)

one (N.Ad]g)
open (V)

page (N)

pan (N)
nancil (N)
pot (N)

pull (V)

push (V)
three (N.2dj)
toe (N)

tree (N)

town (19)
twelve (N, A4])
wait (V)



run (V)

sca (V)

seven (V)
seventeen (N.AdJ)
school (N)

sheep (M)

shol (N)

short (Adj)

show (V)

shut (V)

sister (N)

sit (V)

six(V)

sixteen (N)Ad]) .

study (V)
sugar (N)
gun (N)
tabl= (N)
talik (V)
tall (Ad3)
tea(nN)
teach (V)
teacher (N,
teff (N)
tell(V)
ten (N.Adj)
thin (Adj)

walk (V)
wall (V)
wash (V)
water (N)
white (Adj)
window (W)
word (N)
work (V)
write (B)
vallow(A&])

yes( article)
vour (poss.Ad])



aloud(adj)
angry (adj)
asleep(adi)
awake (ad)
bean (N)
had (N)
bring(V)
buy (V)
carrots (N)
carry (V)
catch (V)
cent (N)
city (N)
clean (adj)

clever(adj) close (V)

coat(N)
cold(adj)
comb (M)
come (V)
count (V)
cry (V)
cut (VvV}
dance (V)
day ()
dirty (W)
draw (V)
dress(N)
eariy@adi)
English (N)
feat (N)
field(N)
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Grade 4 Lexicon

first(adj)
floox {(N)
follcow{V)
fod(w)
Friday (N)
garden (N)
go (V)
happen (adj)
have (V)
home (M)
hot(adi)
inside (prep.)
kick (V)
last (ad]j)
lata(adj)
lazy (adj)
left(adj)
ldéng(adj)
market (N)
Menday (N)
new(adij)
next (adj)
olad(adi)
ctcside (prep)
napaer (H)
naas (M)
picture (N)
play(v)
potatoes (N)
pretty (adj)
quickly(adj)
read (V)

right (aAd7)
rubber (N)
ruler (N)
sad(Adj)
Saturdav (N)
second (adj)
sell(V)
shake (V)
shirt (N)
shoes (N)
silently(adj)
sing (V)
sleep (V)
slowly (adj)
Sunday (N)
take (V)
third(adj)
throw(V)
tired (V)
Thursday (N)
tomorrow (adij)
town (M)
trousers (N)
Tuesday (N)
very(adj)
village(N)
WednesdayN)
wear (V)
weak (N)
women (N)
work (V)



Afraid(adj)
afterwgrds (adv)
age (N)

ago (adv)

alone (adv)
angry (adj

ant (1)

April (M)
arrive (V)
August (N)

axe (1)

hake (V)
bamboo (N)
banana (N)

bank ()

bark (V)
basin(N)

bee (N)

beef(N)
bgginning (N)
balt(N)

bench (N)

bena (V)

be born(V)
bile (N)

ki xtnday (N)
bite(N)
blanket (N)
bhone (N)
hoth(adj)
bottor - (N)
bowl(N)

hranch (N)
break (N)
sleventh (yum. ad?)
empty (adj)

end (N)

enjoy (V)

antex (V)
axamination (N)
example (N)
exermise (N)
expoensive (adj)
explain (V)
family (N)
far(adj)
Farming (N)
February (N)
fead (V)

fence (N)
f£ifteenth (num. adj)
fifth (Num adj)
fffty (nun. adj)
fL1L (W)

fine (2@3)
1l reawnadyN)
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Grade 5 Lexicon

breakfast (N)
bridge (N)
bright (adj)
broken (V)
bucket (N)
bhuild(v)
bull(v)
bundle (W)
burn (V)
bus (M)
bush (N)
husy (adj)
butter ()
buyer (M)
calf ()
camping (V)
carpet (V)
cart (N)
catch (V)
cattle (N)
cave (N)
ceiling (N)
celebration (M)
cent (N)) (?)
chase (V)
chareceal (W)
cheap (adj)
chicken (N)
climb (V)
clock (N)
cloth (W)
cinthes (N)
cold(adi)
collar (N)
funny (adj)
gate (M)
gather (V)
glad(adj)
grey (adj)
grind(v);
qgrow (V)
handwriting(N)
hangi{ )
hard(adj)
hardworking (N)
harvest(v) '
hat (N)
hay (N)
healthy (adj)
heavy(adj)
hen (N)
hen-house (V)
herd(N)
hide (V)
high(adj)
hole(N)

collect (W)

colour (N)

copy (v)

corn (N)

correct (V)

cost (V) \
count (V) |

cover (V)

crawl (V)

crop (N)

cross (V)

damp (adj)

date (N)

daughter (N)

doad (adj)

December (N)

deed (1)

deep (ad]y)

die (V)

difficult(adj)

dig(V)

dinner (N)

dirt (N)

dcllar (N)

drink (V)

drive (V)

dry(adj)

dust (N)

cagle (N)

casy(adj)

carth (N)

clighteenth (N.adj)
“oth (adf)

jorsga) .

join(v)

joke = (V)

juice (N)

July (N)

June (N)

keep (V)

key (N)

kind(adj)

kitchen (N)

knock (V)

ladder (N)

lamp (M)

land (N)

larger(adj)

later(adv)

laugh (V)

lay (V)

leaf(N)

leak (N) ‘

leather (N) 1

leave (V)



fish (W)

flock (N)
flour(N)
Flowex (N)

Fly (N)

foot (N)
forost(N)
forty(Nou adj)
forget (V)
fourteeanth (yum adj)
fourth(Num adj)
fresh(ad]j)
fruit (N)

full (V)

lunch (N)

maize (N)

mango (N)

many (adj)

March (N)
market (N)

mat (W)

match (N)

May ()

me: L(N)
meanladv)
meaning (W)

meet (V)

mend (V)

matal (W)
middle (N)
millet (1)
minute (V)

mix (V)

month (N)

mouse (N)
mouthful (N)

muad (N)

mule (N)
music(N)
mutton (N)
naxrow (adj)
naad (V)

nest (N)

net (N)
newspapex (N)
nincteenth(nuan adj)
ninth (nun adj)
ninety(nun adj)
noisc (¥)
notebhook (N
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holiday (W)
henes +(ad]j)
honey (N)
hour (N)
how (adv)

hundred (Num adj)

hungry (adj)
husband (N)
hurt (V)

hut (1)
ill(adj)
iroen (N)
Jail (V)
January (N)
November (N)
nut (N)
October (M)
office (N)
ocil (N)

once (adv)
onion (N)
open (V)
orange (N)
owner (N)
park (V)
part (W)
pass (V)
nay{V)
pag(N)

pigk (V)
pilg(N)
plant (N)
pleased(adj)
ploigh (V)
nocket (N)
policenan (N)
nole (N)
pool (N)
post (N)

pot (M)
pour (V) )
nress (V)
prou g {(adj)
quick({adj)
quiet &
rain (N)
scach (V)
ready (adj)
raap(v)
remenbex (V)

lemon (N)
114(N)
lie(wv)
life(N)
Light(N)
imne (N)
load (V)
loaf (adj)
lock (V)
log(N)

look &oxr (V)
lose (V)

low (adi)
lower (adj)
respect (V)
rice(N)
rinse (N)
ripe {adj)
ripen (V)
rock (N)
rope (N)
rough (adj)
round (adv)
sack (N)
send (¥)
seat (N)
seeds (M)
seller(N)
sentence (N) .
September(Nﬁ

seventeenth (Nov. adj)
saventh (N.Ad])
seventy (N.adj)
. ghallow(adj)

sharp(adj)
shel (1)
shopring (M)
shout (V)

sixteenth (N.Ad]j)

sixth (N.Ad])
sixty(N.ad]j)
skin (M)
skirt (N)

sky (N)
slip(V)
slow(ad]j)
smile (V)
smoke n (V)
snake (N)
soak (V)



soap (N)
soft (adj)
softly(ad]j)
soil (M)

son (N)

song (M)
soon (ad]j)
sorry (adj)
sour{adj)
sow (V)
spend (V)
spoon (N)
spread (N)
star(N)
start(V)
steal (V)
step (V)
stick (N)
stool (N)
story (N)
straw(N)
stream(N)
street(N)
string(N)
strong(adj)
sunrisa (N)
sunset (N)
sunshine (N)
sweat W (V)
seet(?)
tail (N)
tasty (adj)
tear(V)
tent (N)
tenth (N. adj)
then (adv)
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thick(adj)
thief (N)
thirsty (adj)
thirteenth(adj)
thirtieth (N.ad]j)
thirty (N.adj)
tie (V)

tin (1¥)

together (adj)
toi ket ()
tonight (adv)
tool (N)

tooth (W)

top (N)
tractor (N)

srip (N)

try (V)

turn (V)
twelveth (N, adj)
twentiety (N, adl)
twice (adj)

tyre (N)

uncle (W)
undorstand (V)
useless (adj)
visit (V)
visitor(N)
voice (N)

make (V)

watch (V)

water (V)

waak (V)

weed (V)
wall(adj)
wet{adi)

whegt (N)

wheel (N)
whole (adj)
wide (adj)
wife (W)
wild (adj)
wing ()
wire(N)
wood (N)
wool (M)
year (N)
yestarday (adv)



ahove (adwv)
ache (N)
afraid(adj)
air (M)
airplane (N)
airport (W)
alive(adj)
allow(V)
already(adj)
alsc (adv)
ant (N)

ankle (N)
apiary (W)
hadly (ady)
baker (N)
bandage (M)
bath (N)
battery(N)
head (N)
heatiti ful (adj)
baehiva (N)
belong (V)
helow (adv)
bend (V)
hicycle (N)
hleed (V)
blood (N)
blouse (N)
hlow lamp (M)
blunt (V)
board (W)
boat (1)
body (1)

boil (V)
factory (N)
for(adj)
fast (ad]j (adwv)
feel (V)
fiver (N)
fight (V)
fireplace (N)
fix(N)

flat {adj)
floor (M)
fold (V)

fork (N)
friendly (adj)
furniture (N)
gas (N)
garage (N)
germ(N)
gland(N)
glue (N)
goods (N)

& Lexicon

boat (W)
borrow (V)
breadth (N)
breath (1)
hreathe (V)
brick (N}
broad(ad]j)
broom (=)
brush (N)
building (N)
busy (adj)
butchr (N)
button (N)
cabbage (N)
candle (N)
candidates (N)
capital (N)
careful (2dj)
careless {ad]j)
carpenter (N)
case (N)
cause (V)
change ()
ch=st(N)
chew (N)

chimnev (N)
cholera(N)
choose (V)
circle V(N)
clap (V)
clinic(N)
cloc! - (N)
confortable (adj)
jaurnay (N)
kettle (1)
kKill (V)
kilOmetre(N)
knee (W)
knit(v)
know (V)
lace (N)
lake (M)
lean (V)
lend (V)
length (M)
lion (N)
lip (M)
liguid (M)
list(N)
liter(N)
loose (adj)
lorry (N)
loud (adj) adv)

componnd (M)
contain (V)

‘cotten (N)

cought N (V)
countries (N)
cracks (1)
croacdile (M)
crossroad (N)
crowd (N)
cupboard(N)
dangercus (adj)
death (N)
dentist (W)
depth (N)
different (adj)
discover (V)
discase (N)
district(N)
divided(V)
doctor (N)
drawer (N)
dresser(N)
driver(N)
dzought (N)
earn (V)
alect (V)
electric(ad]i)
edqge ()
engine (N)
agqual (adj)
exactly (adj)
axeiting(ad]j)
expect (V)
extra (adj)
neck (N)
needle (N)
noisy(adj)
nctice N(V)
norse (N)

gy lon (N}
opposite (adj)
nven (N)

pack (V)
packet (N).
pain (N)
paint (V)
parents (N)
passenger(N)
peanuts (N)
peal (V)
petrol (N)
perhaps (2dj)
pharmacy (W)
phone (N)



gun (1)
hammey (N)
handle (N)
hardly(ady)
health (N)
heart (N)
neat (N}
height (N)
helpful (add)
hook ()
hyona (N)
hung (V)
inoculation (N)
insect (V)
interesting(adj)
iar ()
pullover (N)
pump V(N)
pure (adj)
radio (N)
rags (N)
railway(N)
raise (V)

rat (N)
raw(adlj)
religious {adj)
remove (V)
repalir (V)
return (V)
aich(adi)
roll (V)

root (N)
route (1)

rub (V)

same (adj)
save (V)

saw (N)
sciantizst(N)
geissors (W)
screwdriver(N)
screw (N)

gea (N)
sell(V)
gewing-machine (N)
share (V)
sharpen (V)
shed (W)
shirt ()
shoot (V)
shoulder (N)
shovel (N)
sick(adj)
sichkle (N)
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lucky (adj)
lung ()
machine (N)
mad (adj)
malaria (N)
material (N)
maasure (V)
melhanic (N)
medicine (N)
meetii (N)
message (N)
mirror(N)
mistake (N)
monkey (N)
mosquito (M)
nail (N)
size (N)
s1it (W)
smallpox (N)
small (V)
smooth (adj)
sock (N)
solder (1)
sore (W)
sound (M)
space (N)
spade (M)
spa g VI(N)
spacial (adj)
sportsman (N)
scuare N(V)
staie(adi)
station (N)
gtocking (N)
stomach (N)
stove (1)

straight(adj)
stranqge (adi)
street (W)
strength({N)
suddenly (adi)
suit v(r)
sunny (adj)
sura(adj)
sultcase (M
swallow (V)
sweep (V)
swing (V)
switch. w(N)
railor (M)
tank (N)

came  V(adj)

pill{m)

pilot (M)

pin (W)

pine (N)
plan(N)N
pleasant(adj)
plumber (W)
pocket (M)
poor (adj)
point (V)
pﬂpulated(N)
prepare (V)
probably (adv)
produce V(N)
programme (N)
project (N)
tap (N)

tape (N)

tasta V(N)
telephone (N)
rhousand N.2dj)

thread (W)
through (prep)
ticket (N)
tight (adj)
timbar (N)
timbtalhiie (1)
tomato

ton (N}
toothhrash (N)
towal (N)
track N(V)
train (N)
transnort (N)
trave]  VIN)

true{adj)
turn on (V)
tyre(N)
useful (ad])
vacoinate (V)
warm (adj) (V)
waste (adj)
wax ()

weidgh (V)
widih (N)
wipae (V)
wooden (adi)
woolen (adj)
workman (N)
workshop (N)
wran(V)
wrist(N)

yet (adv) .
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APPENDIX E

This appendix contains all the oral test items on each of the thirty
two programmes sampled for the grades from three to six.. The instructions for
all the tests are given, as menticned in chapter III, in amharic, Moreover,
some questions in some programmnes, expecially in theose for grade three, have
been posed in Amharic anticipating the response in English. However, the
following pages contain an all-English listing of the oral test items wikh
those asked in nAmharic marked accordingly. Each question that calls for
oral production on the part of the tes+=2es is followed by the expeacted
answer the testee might learn from the programue he is tested on. This is
done to avoid the confusion that might arise, from the many »nossible
answers tc a particular question. Care has been taken when framing the
guestions in Amharic so as to aveid such possible confusions.



Grade 3

programme I

Lesson Topic Greetings Part I

u

6.

~]

10.

. Comprehensicn and oral Production

o

Instruction: igten attentively and answar the guestions

you are asked.
Hew do you greet yOur friend when you mect him in the morning?(émharic}
Expected answer: Good morning
How about when you grect him in the afterncon? (Amharic)
Expected Answer: Guod afternoon
How do you greet your friend when you meet him after a pericd of
separation? (Amharic)
Expected answer: How are your
How do you reply to a friend whe ~reets you saving, How are you?,
mdymlwmttos%rumtymlﬂefhmemdakoimpnnabmtﬂm
health? (Amharic!
mxpected answay: 1 Am fine thank you, and you?
what do you say to a friend when you Lews o Tanve LLT LE o o PR
(Amharic) Expacted answer: Goed bye

f1. Listen and repeat

Good morming

Good afternocn

How are you

I am fine thank you, and you?

Good bye.

remork apout the song after the post test.



Grade 4

Programme

Lesson Topla:

1

~-162~-

Commands Part I

1. What is this / trat guestions

Instruction:

Xy what
2 what
3. WhAat
4, What
5 what
II.
5. Show
7. Show
8. Show
9. Show
10. Show

is

is

is

is

English Statements.

this (desk)
that? (tree)
thig? (house)
this? (pen)

this? (leqg)

show me Questions

you will be shown an cbhject.

Tell what it is in

Full Answers .

This is a desk.

That
This
This

This

is

is

is

Instruction: When you are asked to indicate

ne

in complete Englisi

an ear.
an arm.
a book.
a door.

an eye.

*
remark about the song after the post test.

full

a trec.

a house.

A Dl

2 ledg.

full

an object, do s2

statements 2and appropriate actions.

Answers with actions

This

This

is

is

is

an oar.

an arme.

a book.

a gror,

an oye.



Grade 5

Programnme

I

Lesson Topic: Family. Members

I. Comprehension and oral nroduction

Instyuction: You will be shown an object or cbserve an action.

1. What
2o What
g5 What

4. what

5 What

Ii.

is
am
is
is

is

this?
I doing?
this?
this?

that?

Tell what it is in complete Enqglish statements

(shoes)
(writing)

(man}

T.izten and repeat

6. Father is farming in the Field,

i asmara is a far place from addis Ababa.

g Pather, mother, sister and brother are members of a family.

iIT¥. Fill in the blank

9. I have a brother

10. My sister is a pupil _

*

o sistey. (and)

ny brother is a policemarn. (but)

remark about the song atter the post test.



Grade 6
Programme I

Lesson Topic:

-164 -

Comperatives Part I

1. Read the following words - (written on large card boards with markers)

1. mall
2. Short
3. Long

4, Strong

II. Comprehension Questions (have three students of differing height ready)

5. Who is
6. Who is
7. Who is

8, Who is

IIT. Listen and

taller? (of twe of them)
shorter? (of any two of them)
+he tallest of all? (of all three of them)

the shortest of all? (of all three of them)

repeat

9, ik wise

pupil studies hard,

10, Good food makes healthy and strong.

Remark about the scng after the post test.
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Grade 3
Programme IT

Lesson Teopic: Greatings Part 11

I. Comprehension and Oral Freduction

1. How do you you greet your friend when you meét or part with him
towards the evening? (Amharic)
Expected answer: Good evening.

2. How about when you part with him for the whole night? (Armharicj
Expected answer: Good night

3. wWhat do you say in English when you want to tell your friend to
meet you the following 2ay? (Amharic)
Expected answer: See you COmerrow.

. 4, Hcow do you say "Dehna hun” in English? (2Zmharic)

Expected answer: Good bye (bye bye)

II. Listen and repeat

B Ha Good evening,
6. See you this afternoon.
7. Bye  bye.
IIT. Communicaticn
8., ©. - Good mornina {(his real name)
E-A- Good morning {tzacher).
S 0~ How are you?
E.A-I am fine thank you, and you?
10. Q@ - I am fine thank ycu. S=¢ you tomorrow.

E.a=-See you.

*
Remark about the song after the pet test



Grale

4

Programme II

Lesson Topic: Commands Part II

Ty What is this? Questions

ExXp. Answers

Lo What is this? (cup) It is 2 cup.
2. What is this? (cat) It is a cat.
3. What is this? (plate) It is a plate.
4, What is this? (pat) It is a pot.

If. Listen and Repeat

54
6

7.

We drink tea with a cup.
We put water in a pot.

The bread is in the plate.

IIT. Structure (answers with appropriatse actions)

8.

9.

10.

*
Remark

Bring the book to me.
Take the pencil to the table.

Give the exercise book to (her).

about the song after the post test.
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Grade 5
Porgramme IT
Lesson Topic @ Let's Wash Our Clothes

I vocahulary

PFxp. ANSWEIrs
Sl Bl

1. What is this (stocl) Tt is a stool.
2. What is this 7 (hacket) 1t is bucket.
3, What is this ? (soap) It is a soap.
4. what is this ? (pot) It is a pot.

Tr. Listen and repeat

5. She has a bhook .
6. Mother is cooking 'wot’ in the kitchen

7. He is siting on the stool.

III. Structure
3. What am I deing now? {writer

E-A-You are writing.

9, He a book. (Give cholce between has/have)

E-A-He has a bhook
10. . What is the man doing? (8how the pacture of the farmer)

E-A-He is farming

*
remark about the song after the post test
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~168-

Programme II

Legson Topic: Comparative® Part II

IT.

III.

Vocabulax

1. Fresh. The bread is hot. It is {fresh)

2. Clean. The water is nct dirty; it is _ (clean)

3, Healthy. Geleta is not sick, he is (healthy)
4, helpful Almaz helps her mother. Sae is very mr___ﬂ_jhelfpul)
Listen and Repeat

P

Basketkall is a very interesting gamc.
1 like to eat fresh injera.

Geleta is not sick; he is healthy.

Structures

B

1G.

Show to the tastee bobth youx hands. Then put some dust cn
ymm<mehMMEmda${hmu

Q. Wwhich hand is more dirty?

Show three pieces of paper. One very clean, the second a Littde
dirty and the third very dirty and ask him:

0 Which is the meost clean piece of naper?

I him ¥esterday. (Give choice between seej%aw)

Remark about the song after the post test



Grade 3
Programme VII

Lesson Topic: Perscnal Pronouns

I. Vocabulary

1. Show me a woman (Show the sheet of paper with the picture of
a woman)
E.X. Ans. This is a woman.
2, It is a . (Pcint to the haby)

Ex.Ans. baby/It is a baby.
3. What is this? (touch the picture of a man)
Ex.Ans. Man/ This is a man.

ITI. ZListen and repeat

4. I am a pupil;
5. Are you a boy?

6. She is a woman.

III. Structure (comprehension and Oral Production)

7. Are you (a boy/a girl) inall his real name :7
ex. Ans. Yes, I am (a boy/a girl)

8. am I a girl? (pointing to ycurself)
@x. Ans. No, you aren't (a girl)

9, Call a student; ask his name, point to him and ask the testee:
is (his real name) a teacher?
Ex. Ans. No, he is not (a teaacher)

10. Tell the testee that you are reading an unfinished sentence to
him and ask him to fill an apprppriate personal pronoun.

is a baby.

" Ex.Ans. It
Remark about the song after the post test.
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Grade 4
Programme VIZT
Lesson Topic : Counting

I. Revision Questions (Programme VI)

1. Have you eyes?
Ex. Ans. Yes, I have (two eyes)
2. Show me the sheep. (Show the shest of paper with the pictures of
animals including that of a - sheep)
Ex.Ans. This is a gheep.
3. Have you a cow?
Ex.Ans. Yes, T have (a cow) or
No, I haven't (a cow)

IT. Listen and repeat

4, She is counting the sheep,
5. There are fifteen camzls.
6. Can you comnt the ccws?

I1I. Comprehensicn and Oral production

7. How many fingers have you?
Ex, Ans. I have fingers.

8. Count the desks in thisg class.

EX. Ans. There arc desks.

9. The examiner counts the pages of a book or any other material
saying 1, 2, 3, ... loudly and asks: What am T doing?

Ex. Aus. You are counting (the )

10. Hcw many cars has he/she?
Ex.Ans. He (she) has two earg,

*
Remark about the song after the post test.,
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Grade 5
Programme VII

Lasson Topic: Visitineg a Carpenters Workshop
js g P i

I. Revision and Vocabulary

Lo T in grade ¢ last year (was/were)
Ex.Ans. I was in grade 4 last year.

2. We —_ . __Water everyday (eat/drirnk)
Exans. We Arink water every day.

3. What is thig? (show the picture of tha shelf)

Exins. This is a shelf,

II. Listen and repeat

+. The table costs thirty birr.
5. Ato mlemu iz a hardworking farmer.
€. She is selling teff in the market,

III. Structure (Comprhensicn ard orai Prcduction)

7. What do we SaYy inEnglish to tell--that this book belongs to Abeba?
(Amharic)
Ans. This ig Eégggig‘book.

8. Touch the leg of a table or a chair and ask:
What is it?
Ans. It is the leg of a2 table/a chair

9. What do we Say in English to tell that Ayele is Kebede's friend?
(Amharic)
As. Ayele is Kehede's friend.

10, The door house is new, (0f/ of the)
s

*
Remark about the Song ariter the post -est
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Grade 3
Programme VIIT

Lesson Topic Commands

I. vocabulary and Structuss (Comprehension)

* Thoe testee is expected to werform appropriate actions
L. Jump.

2. Walk tc the door.

3. Write on the blackboard

4, Open the window.

IT. Listen and repeat
5. They arc men.
6. He is running.
7. I am writing.

3. 5She is closing the door.

III. Structure {(Compreshension and Oral Production)

9. As you open the window. ask: 'What am I doing?'
Ex.Ans. You are cpening the window.
10. ns you clese the window ask: "What am I éoing'

Ex.Ans. You are closing the window,

*
Remark about the song after the post-test.
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Grade 4
Poogramma VIIT

Lesson Topic: Marketing

g i Vocabulary (What is this? Qusstions)

1. show a hean and ask: What is thig?
Ex. Ans. It is a bean.

2. Show a pea and ask: wWhat is this?
Ex.Ans. It is a pea

3. sShow lentil and ask: What is thisg?
Ex.Ans. It is lentil.

II. Listen and repeat

4. Abebe is buying a dress.
5. On a market day we get many things.

6, He sells many things in kilos.

IIT Structure (Comprehensicn and Oral Production)

7. what is the market day in Bahir Dar?
EX.lns. Saturday is the market day in Bahir Dar.

5. How much is two birr and thres birr?
Ex.Ms. Two bhirr and threc birr is five birr.

9. wWe a kilJc of bean from a market

(Give choice between hnr/sell)
.  Ex.Ans. buy.
i0- On a market day some pecple are buying and some people are
Ex. Ans. Selling,

*
Remark about the song after the post test.

S —
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Grade 5
Progyamme VIIT

Lesscn Topic - Let's Loarn Correct English

I. Vocabulary (Comprehension

* The testee is expected to perform according to instyuctions.
1. knock at the door.
2. open the window.
3. Show me the leg of the table.
II. Listen and repeat
4. TLast night it rained.
5. Yesterday, the teaches shouted at the pupils.

6. Every Saturday I visit my friend.

IIT. Structure (Comprehension and Oral production)

Fill in appropriate responses from the choices given (Amharic:

7. Every morning [ the door. (open/opened)

4, Yesterday, he __the window. (clases/closed)

9. Everyday we __ some water out of the bottle. (pour/poured)
10. Last yeek she at her brother. (shouted/shout)

*
Remark about the song after the post. test.
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Grade 6
Programmc VIIT

Lesson topic - Nationalities

s Vocabulary

1. Ethiopia is our i

Ex. Ans. Country.
2. The of Ethiopia is more than 42 million.

Ex.Ans, Population

II. Listen and repeat

4, Jomé's zountry is Kenya so Jomo is a Kenyan.
5. Hussein's countyy is Egypt so Hussemn is an Egyptian.

6. Seid ¥halifa's country is Sudan so Seid Khalifa is a Sudanese,

IIT. Structure (Comprehension and Oral Production)

7. A person from Ethiopia is callad ¥

Ex.Ans. an Ethiopian.

8. A person from Nigeria is called .

Ex.Ans. a Nigerian

9. George's country is Amkaica so he is .

Ex.Ans. an american.

10, PFidel Castrc is a Cuhan; his country is .

Ex.Ans. Ccuba-

*
Rematk about the song after the post-test.
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Grade 6

programme IX

Lesson topic Tomorrow is a school day

T Egcabulary
1. Show the picturc of the tailor and ask; Who is tnis?

Ex.Ans. He is a tailor.

2. Touch the picture of the sewing-machine and «gk:
twhat is this?’
Ex.Ans. It is 2 sewing-machine.

3. A tailor sewing machine to make clothes.

¢ive choige batween (usas /along

1. Listen and repeat

4, I get up early avery morning

¥,

5. The box is very heavy; you can't left it up alone.

6. Is the tailox's shop very far?

I1I. Structuze (comprehension and Oral production)

(moose the appropriate response from the choices given (amharic)
7. Tomorrow, I ___ get up early, (am/will)
Ex.Ans. will
g. 1 will go to the market ¢ (yesterday/next waek)
Ex.Ans. next week
9, How G0 you Come to schocl? (by bus/on foot)
Ex.Ans- on foot
10. We go to Addis Ababa . (by bus/on foot)

I

Ex.Aus. by bus

*
Remark about the scng after the post- test.
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Programne

~177- &

3

X1v

Lesson Topic: Question Words

T vocabulary:

L.

Show the picture of a cow and ask: What is this? &
Ex.Answer: (It is a) cow.

Show the testee a bobk and ask him: What is this?

Ex. BMnswer : (It is a)book .

Show the picture of a dog and ask: What is this?

Ex.Answer: (It is a) dog.

II. Listen and Repeat

A
“ta

5.

6.

This is an egg.
Thege are Cows.

re those stones?

III. Structure (Comprehension of plural formation and guestion words)

7. Show the picture of the hirds and ask: What are these? .
Ex.ans ! These are birds.
8. Show the picture of the cats and ask: Are these dogs?
Ex.Ans ;| No, they are not.
9, Show the picture of the birds again and ask: Are these birds?
Ex.Ans' Yes, they are.
10. Put twoe bocks a little far away and ask: What are those?
Ex.t?;; Those are bocks,

*
Remark about the song after the post test.
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Grade 4
Programme : XIV
Lesson Topic: Days of The Week
IT Vacabulary
L. Today is Sunday; Tomorrow is .

Ex. Answer : Monday

2. Sunday comes Saiturday.
Ex. Mnswer: after
3. One has 7 days.

Ex. Answer: week

1. Listen and repeat

4. wWash your hands before you eat.
5. We go te school on working days.
6. Today, I am going to market.

11T Structure (Comprenehsion and Oral Production)

7. How many days are there in a week?
Ex. Answer: There are seven days in a week.
G. wWhat day cames after Thursday?
Ex. Inswer: Friday eomes after Thursday.
9. Do we go to school on Sunday ?
Ex. Answer: No, (we don't go to schoal on Sunday)
10. What day comes before Wednesday?

Ex. Ans. Tuesday comes befoec: Wednesday

*
Remark about the song after the post test
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Grade 5

Progrmmme : XIV

Lesscn Topic: Family Conversation

I. Vocabulary

1. Show the picture of the horse and ask: What is this?
BEx.,Answer: It is a horse.

2, There are twenty-four in one day,

Ex.Answer: hours

3. We from our sleep every morning.

ExX.Answer: wake un.

II. Listen and Repeat

4, That is a horse.
5. Ato Debebe is my uncle.
6. Everyday we reach our scheol before the bell rings.

TIII. Structure (Commprehension of the future tense form and oral prcduction)

7. Will you come to school on Tuesday?
Ex. Answer: Yes, I will (come to school on Tuesday)
'8, Shall we wash our clothes tomorrow?
Ex. Answer:Yes, We shall: No, we shz11l not (wash ocur clothes tomorrow).
9. I will come here . Give choice between (tomorrow/yesterday)
Ex. Answer: tomorrcw
10. They go to the stadium on Sunday. Give choice between
(are/will)

Ex. Answer  will

*
Remark about the song after the post test



GRADE :

~1G0-

6

PROGRAMME : XIV

LESSON TOPIC: VIRUSES RRE OUR ENEMIES

I. vVocabulary.

lI

2

influenza is a )

Ex. Answer: disease
Show two pieces of papa2r one clean and ancther dirty, and ask:
show m- the dirty piece of paper.

Cause diseases. Give choice between

(viruses/vitamins)

Ex. Answer: viruses

TT. Listen and Repeat

A
4.

5.

6.

celeta is very sick; he has a hich fever,
If you drink dirty watexr, you will be sick.

viruses are small animals which cause diseases.

III. Structure (Comprehension and oral preduction)

7.

*
Remark

pid you come to aschool yesterday?

Ex.Answer: No, I didn't (come to school yesterday) — test on sunday |
What is this table made of?

Ex. Answer: It (the table) is made of wood.

Di¢l you sleep with your father last night?

Ex. Answer: Yes, I did/ No, I didn't (sleep with my father last
night)

The shirt is made of . Give choice between

(wocg/cotton) .

Ex.Answer: cotton

about the song after the pcst test



Grade

—131-
3

Programme: XV

Lesson Topic: How Many and How Much Part T
I. Vocabulary
l. Show the picture of a bag ask him: What is this?

I

I

*

EBx. Answer: (It is a) bag.

Show the testee the pictuse of a glass and ask him: What is this?
Ex. Answer: (It is a) glass.

Show the testée the sheet of raper with a picture of a man in it
and ask him: Show me a man.

Ex. Answer: (pointing to the picture) This is a marn.

I. Listen and repeat

4.

5.

G

This is my bag.
The sugar is in the box.

The woman is holding a baby.

I1I. Structure (Comprehension and preduction of appropriate responses for

10

Remark

guestions with how many and how much)

Put two exercies bocks on the table or desk ang ask. How many
exercise Looks are there?
Ex. Answer: two/two exercise books/ There are two exe cise beoks,

How desks are there? Give choice hetween (many/much)

Ex. Answer: How
How many dnors are there in this class?

Ex. Answer: one/onao dooxr/There is only one door.

about the song aftzr the post test,



Grade &

DProgramme XV

Lesson Topic: rormal Graetings
I. Vocabulary
1. Sunday is a . give choice between (holiday/working day)

W E

IIT.

Ex. Answer: holiday

2. Monday comes before .
Ex. Answer: gaiesday

3, We go to schocl on . give shoice between (holidays/

working days.
Ex, Answer: working davs

Listen and rcpeat

4. Have you a hock please?
5. Yes, I have many books.
6. Pleasa give me a pen.

Structure -Comprehension and production of sppropriate responses

for formal greetings and some jguestion patterns

7. Call the testea's name and say: Good morning

Ex. Answer: Good morning {teacher)

[#s]

. Have you a pen, please?
Ex. Answer: Yes/Yes, I have/Yes, I have a pen.
No/ No, I do not have/ No, I do not have a pen.

g, Call the testee's name and say: Have are you ?

Ex. BAnswcr: I'm fipe, thank you, and you?/

Fine, thanks, How are yor?/
Fine, thank you.

10. Again using the testee's name say: Good bye v

Ex. ABswer: Good bye (teacher)

x
Remark abeout the song after the pest test.



Grade 5
pragramme XV

Lasson Topic: on  Saturday Morning

I. Vocabulary:

1. Show two p.eces ¢f paper oOne ~isan and another dirty, and ask:
Show me the clean piece of paper. -
Ex. Answer:EitHer .enly:pointing at it or saying "This is the
clean piece of paper.”
2. put vour handkerchief on the pen placed on the desk and ask:
What am I doing?
Ex. Answer: Covering/covering the nen/ Your are covering the pen.
3. Ppoint at the picture of she stool and ask: What is this?
Ex. Answer: Stool/It is 2 stool.

TI. Listen and rxepeat

4. Our director works in his office.
5. Keep your classroom cleai.
6. We use mats to cover floors.
TII. Structure (Comprehension and Oral Production of appropriate responses
for questions with interrogratives of future tense.)
7. Will you come to school tomorrow?

Ex. Answer: Yes, I will/Yes, comz/Ves, I will come to school

toEarrow.
No, I won't/No, I won't come/ o, I won't come to
school tomorrow,
Be I do my homework this afternoon. Give choice between
fwill/am)

EBx Answer will

9. Will you go to the market ?Give cholice between (Yesterday/next



16,

*

~184-

week) Ex. Answer: next week

Will you go to Addis Ababa tomcrrow?
Ex. Answer: No, I won't/No, I wen't go/Me, I won't go to Addis Ababa
tomcrrow,

Remark about the. song.gfter:ithe post. test.

Grade: 6

Programme: XV

Lesson Topic: If Clauses

I. Vocabulary:

IT.

iTl.

*

Remark about the song after the post test.

1. Boup by two the answer is two. Ex. Answer: divide (D)

2. Alemu and Almaz arefiiends; they always walk .

Give choice between (together/alone) Ex.Answer: together

3. I pass my exams. I am__ .Give choice between [Eorry/qlad)
Ex. Answer: glad ® )

Listen and repeat

4. Ahmed and Geletta are going togehher.
5. If a picce of injera stays for some days, it will be stale.
6. I am very giad becausz my father bought me a new shirt.

Structure (Commprehension and oral production of apnropriate responses

on if clauses)

Ei _ I buy a bicycle, I will be happy. ExX. Answer: If

8. If I hit her, she cry. Give chcoice between (is/will)
Bx. Answer: will

9. If he money, he will buy a car. Give choice hetween
(get/gets) Ex. Answer: gets

10. What you do, if you fail in grade 8ix? Give choice betwean
(are/will)

Ex. Answer: will
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Grade 3

Programme XX

Lesson Topic:- Adjectives Part II

I.

IL,

I1T.

*

Vecabulary:

1. Show tw> books one big and another small and ask: "Point to the
big bock."
Ex..8ns S/he can say - This is the big book or simply point at it.

2. Show the picture of the man and the woman and ask: Show me the fat one?
Ex. Ans.S/he can say - This is the fat one/woman or simply point
at it.

3. Again show the picture of the man and woman and ask: Who is short?
Ex.Ans. This (by pointing) The woman /she/ she is short.

Listen and Repeat

4.  The house is small.
5. The fat boy i3 crying.
6. The hen is in the bhig hisket.

Structure (Comprehension and Production of appropriate responses for

questions with adjectivas)

7. Bgain show the picture of the man and woman and ask: Is the man thin?
Ex. Ans. Yes, he is (thin)

8. With the same picture v: ask: Is the woman tall?
Ex. Ans. No, she is not (tall).

9. 8Show the picture of the two houses and ask: Which is the big hcuse?
Ex. Ans. This is the big house. (full answer-no pointing)

10. With the same picture point to the gpal} house and ask:

Is this house small? Ex. Ans. Yes, it is (small).

Remark about the song after the pos'.,test.



-186-

Grade 4

Programme XX

Lesson Topic- ousstions with sShort Answers Part TI

T

II.

III.

Vocabulary:-

1. Show the picture of the pot on the fire and point te the firesgell
the testee explicity that you are pointing net .to the pot but teo
the fire-and ask: What is this? Ex. Ans. Fireo/It is fire.

2. Show the picture of the boy on the chair and ask: Is the hoy happy
or sad?

Ex. Ans. Happy /He is happy.

3, Shew the picture of the boy on the stone and ask:

Is the boy tired? Ex. BAns. Yes / Yes, he is/Yes, he is tired.

Listen and Repeat

4, There is water in the Kettle,
5. She is cocking food in the kitchen.
6. I help my teacher this moming.

Structure (Comprehensien of WH - questions and production of short

answer to them).

7. Show the picture of ':he boy on the chair and ask:
I8 he sitting on a chair?  Ex.Ans. Yes he is
8. Show the picture of the pot with boiling water in it and ask:
Is there water in the pot? Ex. Ans, Yes, there is.:
9. Show the picture of the boy sittiny on the stone and ask:
Is the boy sitting on a bed?
Ex. Ans, No, he isn't.
10. As you are writing something on a piece of paper ask:
What am I doing?
Ex. Ans. Writing / You are writing.

*
Remark about the song after the post test.



Grade

-187-

5

RProgramme XX

Lesson Topic:- Ato Sisay and His Pupils

I. Vocabulary:-

1. Show a key and ask:

What is this?
Ex.Ans. Key / It is a key.

Show. an cnion and ask:

What is it?
Ex. Ans. onion/It is an anion.

We eat out in the evening, Give choice between

(breakfast / supper)

Ex. Ans. Supper

II. Listen and Repeat

4.

5.

6.

Ato Kepede drives his car slowly.
Ato Hassen is the owner of the - shop.

There are twelve months in a year.

TII. Stmucture {ansreoriate responses for adverbs of manner and time) .

7.

Lo.

*

When do we have g4y breakfast?
Ex.Ans. In ths morning / We have our breckfast in the morning.

One has twelve months. Give choice between (Week/year)

Ex.Ans. year

Write on a piece of paper very slowly and ask:

Am I writing slowly or guickly ?

Ex.Ans. slowly / You are writing very slowly,

We eat our lunch s Give choice between (in the evening,’
at noon)

Ex.Ans. at noon

Remark about the sonqg after the post test



Grade

~188-
6

Programme XX

Less Topic:- Answering Some Questions - Part II

Is Vocabulary :-

1.

Show the picture of the mother carrying her child and ask: Is the
woman carrying her child gently or roughly ?
Ex. Ans. genély

A baby becomes a man . (Give choice between

properly / gradmally)
Ex.hns. gradually
If you are ill, go to the doctor . Givz shoice between

immediately / slowly)

Ex. ans. immediately

IT. Listen and Repeat

4.

5.

6.

Smoking gradually hurts your lungs.
He put the glasses properly on the table.

When I saw a hyena in the field, I immediately run away.

III. Structure (Comprehension and Cral Production of scme questions with

How and why)

T

*

Call the testee's namec and ask:

dow do you write (name), quickly, or slowly?

Ex.Ans. I write - (either quickly ex. slowly)

Why do you come tc school (his name) ?Ex.Ans.I come to school "o learn. .
How do you come to school (his name) ? Ex.Ans.I come to scheol /un foot., .
Why do you study English?

Ex.Zns. To speak it/to write it/ to pass my examination {any

appropriate answer can do)

Remark about the song after the post-test ;



GRADE 3
Programme XXI

LESSON TORIC COUNTING VART I

L. VOCABULMRY : -

1. Show the testee two pieceé of stone, ono big and another samll, and

ask: Show me the small one
Ex.Ans. Pointing at it or sayiny 'this' /this is the small one,

2. Ask the teste~ to tell you how many desks there are in cne row in
the class you give the test by asking:
Count the desks in this row (pointing at the row you want)
Ex.Ans. Only the correct number itself (eg.five) or "There are
desks (in this row).”

3. Show some pieces of chalk (9-~15) and ask:
How many are these? Ex.Ans.The correct number only or “"There are

IT. Listen and repear

4. There are ten cows.
5. How many sheep are thera?
6. Therz is only one ox.

III. Structure (comprehension and production of short responses for counting

guestions)
7.. Show three pens and ask:
Are these five pens? Ex.Ans. No, they aren't,
8. Set aside eight picces of chalk ellow the testes to count then and ask
How many pieces of chalk are thesa?
Ex.Ans. Eight / These are eight pieces of chalk.
9. Put all 15 of the pieces of chalk together'let the testee count them
Are thess fifteen piecas «f chalk?
Ex.Ans. Yes, they are (15 pieces of chalk)
1T How many eyes do you have (his real name) EByx.Ans. two/I have two ayes.

* Remark about the song after the pest tast
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=130~

i
ot

Programme  XXI

Lesson Topic: Going te a Clinic Part I

Oral Test Items

I. Vocabulary: -~

L.

Show me your right are (name)

Ex.Ans. The testee should move his riqht arm and show you.

Give the Eestee a piace of chalk and say:

jligg)throw this chalk to the window.

Ex. Ans. The testee should do accordingly.

Show a paper with some questions marked right (., and wrong (X)
and ask: (name), Point at the WIONG answers.

Ex. Ans. He should peint at those marked wrong.

II. ILiaten and repeat

d,

5.

6

He is waiting for me.
He hurt his back by falling.

Thz man is going to the clinic.

III. Structure (comprehensicon and oral producticn of questions with who/

what /where)

7.

O
.

9.

s ke,

*

Remark

Show a picce of chalk anc ask

What is it?  Ex. Bns. Chalk / It is (2 piece of) chalk,

Drop the piece of chalk to the ground (floor) and ask:

Where is it now? Ex. Ans. On the gtound (fioo:) /It is on the
ground / floor.

Tell the testee to jump by saying “"Jump name " and as he continues
jumping ask: What are you g»ing? Ex.Ans. jumping/I am jumping
A sick man goes to o __.(Give cheice bhetween clinic/stadium)

Ex.Ans. clinic

about the song after the post :sst
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Grade 5
Programme  ¥XI
Lesson Topic:- The Indefinite Article
I Vocabqégzlzj
1. Show the picture of a hat and ask:
What is this?
Ex.ans. Hat/It is a hat.
2. Show the picture of the family and touching the man say:
"This is the husband-then touch the woman and ask:
Whe is this?
Ex.Zns. Wife / It (she) is a wife.
3. Show a key and ask:
What is this?
Bx.Ans. Key /It is a key,

II.. Listen and Reneat

4. Sugar is sweat.

I filled the glass with water.

(2]
.

o
m
H

6. Thim is 2 picture of an

III. Structure(Comprehension and Froduction of Apnropriate Responses to

questicns on ifddefinite articlas)

7. Point to your eye and ask: What is this?
mx.Ans, It is ann eye {‘eye' or 'It is eye' is wrong)
8. Show a pen and ask: What is this?
ExX. Ans., It is a pen ('pen' oxr 'it is pen’ is wrong)
3. MNove your arm and ask: What is this?
A. It is an arm (‘arm® or 'It is arm' is wrondg)
10. Fill In approoriate zrticles (Amharic)
This is pilcture of elephant. Ex. Ans. a/an

x
Remark about the song after the posi-test
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Programme XXT

Lesson Topic Let's Learn Some Adverbs

Iv. Vocabulary -

l.

Show the piece of wane -~ which the word "enough’ is written

A. The testee must read it correctly and then tell you its meaning
in Amharic.

Do the same for 'pure®

A. The testee does as above and tells you the meaning in Amharic

Again €o the same for'street'

A. The testee reads the word and tedls you the meaning in Amharic

II. Listen and repeat

4. People are walking on the rcad.
5. Streets are found in big cities.

6. There is enough water in the bottles; let's dringk it,

ITI. Structure (comprehension and oral production of correct sentences with

adverhs of degree-too, very, 2nough)

U

Lo,

*
Remarlk

The bag is too heaby to 1lift means

A, One can 1lift it, BE. One cannct 1ift it,

Ex.ans. B-One cannot 1ift it.

The hoy is old enough &0 go +o schoolomeans

A. He can go to school B. He cannot 7o tc school
Ex. Ans. A-He can go to school,

The tea is very hot means

A, One cannot drink it. B. Onc can drink it.
“¥.Ans. B - One can drink it.

The man is toc old to play football means

A. He cannot play football. B. He can vlay football.

Ex.nns. A-He cannot play foothall

about the song after the Dpost - test |
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