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Abstract 

The study was designed to examine the extent to which media utilization-

training component is incorporated in Teacher Training Institutes syllabi. 

The method employed was content analysis. All syllabi were used.  

Consequently, nine syllabi with a total number of 272 pages were used 

for analysis. Additional information were gathered through unstructured 

interview. Based on the main categories, frequencies were counted and 

converted into percentages. The data gathered were analyzed 

qualitatively. The study revealed that instructional media is not given as a 

course in TTIs. It is treated as a separate unit only in three courses: in 

English Language, Pedagogics and Aesthetics and Physical Education 

syllabi. In all courses but two (Psychology and Special Needs Education) 

this component is treated as a sub unit-though the expressions used are 

vague. Generally, the study result shows that instructional media 

utilization component is incorporated in the training syllabi with low 

coverage and as a result, the training is not sufficient. 

 

 

 



CHAPTER ONE 

 

INTRODUCTION 

1.1 Background of the Study 

 

 Quality education is a means for civilization. To bring quality education, the New Education and 

Training Policy (NETP) of Ethiopia has introduced many changes in the operation of the school 

system as a whole. "…to promote the quality, relevance and expansion of education, due 

attention will be given to the supply, distribution and utilization of educational materials, 

educational technology and facilities"(NETP, 1994). 

 

Though utilization of instructional media is not a new concept, these days following the NETP, it 

seems that special attention is given for the production, distribution and utilization of media. 

However, as one can observe in the actual classroom situation and as different scholars such as 

Callahan and Clark (1988) noted the degree to which teachers utilize instructional media has 

become one of the major challenges in the field of education. 

 

In low-income countries including Ethiopia, Teshome (1998) explained that such a challenge is a 

result of lack of trained personnel in a variety of fields particularly in relation to instructional 

media. Teshome noted " teachers are the most important persons who decide why and how media 

are used in the classroom". Though this is the fact, he summarized a given research on radio 

program training by saying quite a large majority of teachers have never taken part in radio 
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utilization programs in any of the schools sampled. He also added that these countries have 

adopted a number of strategies to raise the level of expertise of their staff: training program, 

hiring experts on short-term contracts, borrowing experienced personnel for training and so on. In 

the NETP too, attention is given to the possible strategies, such as, the training of teachers and 

concerned personnel in educational media production and utilization (Solomon, 1999) 

 

With particular emphasis to first cycle primary school training, a report made by esdp and 

Amhara Region Education Bureau (1999) indicated that one of the expected profiles of a TTI 

graduate is being equipped with the necessary professional capabilities. By the necessary 

capabilities, they refer to many things where the competency to select and apply appropriate and 

varied learner centered methods and teaching aids as well as using educational mass media is 

one. 

 

As a result, in line with the NETP changes in educational structure and curriculum, the Institute 

of Curriculum Development and Research (ICDR) introduced a new TTI curriculum syllabus in 

1995 and this was followed by the development of training materials by each region in its own 

local medium of instruction (Ibid). This step, the investigator believes, is of course a good move 

in that as Callahan and Clark(1988) asserted, the growth of knowledge is so rapid that what 

seems basic today may be obsolete tomorrow. 

 

However, the inclusion of media utilization training as content in the new syllabuses of the TTIs 

is still questionable. For Pratt (1980) all kinds of teaching materials must be evaluated with 
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respect to cost, content, instructional implication, etc. He stressed that all other criteria are in a 

sense subordinate to the question of content and the first consideration must be the relevance of 

the content to the curriculum objectives and its likely effectiveness especially with regard to 

motivation. 

 

As a teacher, the investigator observed that many primary school teachers face problems in media 

utilization. In addition, in higher educational institutions (colleges and universities), Instructional 

media (Teaching Material Production) is given as a course. 

   

Moreover as the report by esdp and Amhara REB (1999) indicated, teachers of lower  primary 

school in Ethiopia are expected to prepare and use instructional media as  far as they can in order 

to enhance and concretize teaching and learning. It is also reported that this is particularly 

important where student's abstraction level is low or not  fully developed. Here the question is "to 

what extent media utilization training component    is incorporated in TTI syllabi contents so as 

to achieve such objectives described in the report and to what extent the syllabuses' contents are 

relevant to the objectives of the NETP and to the new mode of training especially in relation to 

media utilization?" It is with this ground that the investigator attempts to see the extent to which 

media utilization training component is incorporated in TTI syllabi. 
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1.2 Statement of the Problem 

 

In terms of professional development the primary school teacher acquires knowledge, develops 

skills and attitudes through initial teacher training courses offered by TTIs (Ambaye, 1999). 

Ambaye also explained that for such teachers, through a well-developed syllabus, the training 

must enable them to teach effectively primary school children. 

With special emphasis to educational media, to bring about a relatively progressive view of 

media resource utilization in the educational system, Amare (1995) suggested that "educational 

media must be considered as an integral part of the curriculum" and "teacher training colleges or 

institutes must show and actualize the accompanied changes to educational media utilization and 

production". 

 

Schramm (1977) strongly advises that instead of continuing to ask no longer very useful 

questions (can media teach?, what is the best medium?), one should ask smaller sharper 

questions(How can we best use a given medium for a given act  of instruction? In a given 

situation, what medium is more cost effective than another?) 

 

This clearly indicates that the key question in relation to instructional media is not how to train 

trainees that media are important but how to train them on how to utilize them properly and 

efficiently. 
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In whatever sense, it is implied that training programs should incorporate educational media 

utilization component so that teachers could have an all rounded understanding of the selection, 

production and use of instructional media. It is with this theoretical basis during training that 

teachers could utilize as well as develop a positive attitude towards instructional media. Use of 

educational media without adequate theoretical bases is mechanical employed with the hope that 

what is presented to the learners will eventually become meaningful to them (Solomon, 1999). 

It is apparent that special knowledge of the educational media of communication is of paramount 

concern to assist efficient and effective production and utilization of them. Properly utilized, 

instructional media have the potential to produce the best learning because they bear qualities 

predominantly influencing the sense of sight through which most human learning is believed to 

take place (Wittich and Schuller, 1967). Thus in order for the teachers to properly utilize 

instructional media, they should be trained well in the field.  

  

According to Teshome (1998), teacher approaches to media use can be classified in to three 

categories along a continuum: at one extreme are non-users who feel secure in their familiar 

lecturing style; in the middle are optional users who employ one or more media types to 

supplement their classroom lessons; and at the other end are "systematic users" who feel that 

using instructional media makes education productive. Accordingly, the investigator believes that 

because from the experimental studies we have plentiful evidence that people learn better from 

the instructional media than from mere lecture, teachers should be trained to be "systematic 

users" of media. 
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Generally, the study assumes that on the bases of the above statements, the TTI syllabi must 

incorporate media utilization training component. Based on this background, the study will 

attempt to answer the following research questions. 

1. To what extent is media utilization training component incorporated in TTI syllabi? 

2. What factors inhibit or reinforce TTI syllabus developers to include media utilization training 

     in the syllabi? 

3. How did these developers incorporate this component?  

4. If it is not incorporated, what other mechanisms did they arrange to introduce trainees with 

     media utilization? 

5. Do developers believe that it should be incorporated?  

6. Is there any difference in media utilization knowledge and skill among teachers of different 

     service years? 

 

1.3 Objectives of the Study 

 

TTI syllabi must be developed in such a way that teachers could get lots of information about 

media utilization. Thus, the main objective of the study is 

• To see the extent to which media utilization training component is incorporated in TTI 

syllabi. 

Through the process, however, the study will also attempt to examine: 
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• TTI syllabus developers' awareness on the need to include media utilization training 

component in the syllabus. 

• the extent to which the TTI syllabi equip trainees with the knowledge, attitude and skill in 

instructional media utilization. 

• if there is a difference in media utilization knowledge and skill among teachers of 

different years of experience. 

 

1.4 Significance of the Study 

 

 The study, the investigator believes, will have importance for the following reasons. 

  1. Informs TTI syllabus developers about the need to include media utilization training 

       component in the syllabi. 

  2.  Evaluates the teacher-training program on media utilization training. 

  3.Informs a TTI trainer about the need for media utilization training. 

  4. Through the information obtained, it is possible to revise the TTI syllabi 

  5. It serves as a stepping-stone for further study. 

 

1.5 Limitation of the study 

 

All syllabi were taken for analysis. But, additional information was gathered through 

unstructured interview. Because of time and money constraints, only randomly selected ICDR 
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and Education Bureau TTI syllabi developers, teacher trainers, trainees and first cycle primary 

school teachers were interviewed. As a result, it may be difficult to generalize on the bases of the 

views of only these samples. 

 

1.6 Delimitation of the Study 

 

 The main topic of the study is "Analysis of incorporation of media utilization training in teacher 

training institutes' syllabi of Ethiopia ". Thus, the study is delimited to the syllabi of all TTIs in 

Ethiopia. Moreover, in investigating the incorporation of media utilization training component in 

TTI syllabi, in addition to the syllabuses, other variables such as the attitude of TTI syllabus 

developers, teacher trainers and trainees and first cycle primary school teachers towards media 

utilization training need to be normally considered. The study, the investigator believes, could 

have been better if comparisons could be made between these syllabi and that of other countries 

and also among this cycle teachers and others. 

 

 

 

1.7 Definition of Important Terms 

 

In this study, the key terms used will have the following operational definitions. 
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 Media refers to materials such as, audio (radio, recordings), audio-visual (Television, video, 

              motion pictures, etc.) visual (pictures, diagrams, charts, etc) materials employed 

              during teaching and learning, Persons, print and enactive media. (Amare,1995). 

Utilization means selection, production and actual use of instructional media. (Callahan and  

                Clark, 1988). 

Incorporation represents presence or absence of this training component. Presence of the 

                component further refers to: 

Incorporated with high coverage that refers to presence of the topic as a course or as a 

                separate unit in most or all courses.                                                         

Incorporated but with less coverage which represents presence of this training component as a 

                                                     sub unit in most or all courses. 

Absence: not included at all. 

Syllabus refers to the basic content of a particular subject, course or area of study. TTI syllabi are 

                those syllabi that are used to train first cycle primary school teachers. Here, teachers' 

                guide, other reference materials and some teaching materials (note books) are not 

                included. 

Training refers to full-time training; not in the form of orientation. It is in most cases a 10 

                months training and not two weeks or so orientation on one specific aspect such as 

                guest lecture on educational media. 

Course this term refers to the complete sequence of instruction that presents to pupils a major 

                division of subject- matter. Examples are Mathematics, Amharic, Environmental 

                science, and so on. 
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Unit (Topic) represents a major sub division of a course about one central idea or theme. It refers 

                to a chapter. 

Sub unit (Sub topic) refers to a sub division of a unit, not sub-sub units 

Others refer through out the study to those topics other than instructional media utilization such 

                as planning, classroom management, methods of teaching, and so on. 

Instructional Technology refers to those electronic media as radio, television, computers, video 

                tapes, films, etc. 

 

 

 

 

 

 

 

 

 

 

CHAPTER TWO 
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REVIEW OF RELATED LITERATURE 

In this chapter, literature related to the basic questions of the research will be discussed in brief. 

Especially, previous focuses of the teacher training curricula and the need to include instructional 

media utilization training in teacher-training syllabi in relation to the contribution that such media 

could make to the effectiveness of the teaching learning process will be reviewed in short. 

 

2.1 The Teacher Training Curriculum. 

 

One of the major purposes of education is to get a productive and creative individual who can 

adjust his/her life in the society. To this end, the need for a well-trained teacher is fundamental. 

Teachers at any level are responsible for creating productive citizens in the society. Thus their 

training should stem from a well-organized profession-focused curriculum that could prepare the 

would-be teachers in a better way; equipping them with the necessary teaching skill and 

knowledge. That is why Pratt (1980) said, "curriculum is, and will always be, a major concern of 

the professional teacher." 

 

The former curriculum of Ethiopia for training elementary school teachers, (the curriculum from 

1937-1987 E.C), was criticized for lacking sufficient recruitment criteria, its subject centeredness, 

and its disintegrated ness (in language, method, objective, content, etc.) from the level of 

education in which they are going to be assigned to teach, and so on,  (MOE, 1998). To attend to 

these problems, a New Education and Training Policy (NETP) was formulated in 1994. 
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Among the aims of the policy, according to MOE (1998), developing relevant and quality 

curriculum was one. Teacher education, as a result, is made to meet this policy objective. By 

changing the curriculum and educational structure, the policy was mainly aimed at training 

teachers in large quantity and quality.  

 

In relation to this idea, the material prepared by the Education Sector Developing Program 

Finnish Government Supported Program (esdp) and Amhara Region Education Bureau (Amhara 

REB) (1999) mentioned that the long-term goal of the policy is to improve the quality and 

relevance of education as well as to expand access and equity. In view of these goals, one of the 

areas of special attention and action priority is on teacher education and training. Here, it is also 

mentioned that being equipped with the necessary professional capabilities is expected from a 

trainee where selecting and applying appropriate and varied learner centered methods and 

teaching aids is one of such capabilities. 

 

With regard to the training of elementary school teachers, a number of curricula were used 

interchangeably: one time focusing on subject matter knowledge, the other time on the quality of 

the trainees, and at another time on methodology. Looking at the following brief historical 

development and focus of the teacher-training curriculum of Ethiopia,  (MOE, 1998 and ICDR, 

1999) could elaborate this idea. 

 

During the period from 1937 - 1947 E.C., courses similar to secondary education subjects that 

highly emphasize on academic knowledge than professional knowledge and skills were offered in 

secondary schools as training centers.  
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From the period 1948 - 1954 E.C., on the existing curriculum, adult education and basic 

vocational education were added and training of teachers was held in institutions and in 

secondary schools. In this stage too, subject matter knowledge remained basic with little 

emphasis to pedagogical skills. 

 

Later on from the years 1955 - 1960E.C., uniform curriculum for the existing teacher training 

institutions at that time (Harar, Addis Ababa, and Debre Berhan) was developed for training 

students who have completed grade ten. This time a shift was made from emphasis on subject 

matter to professional courses including practice teaching. In addition, in order to approve 

trainees' graduation, a nationally- prepared examination was administered uniformly. Training in 

pedagogical skills was better during these years. 

 

The period from 1961 - 1966 E.C. was characterized by training students who have completed 

different grade levels. As a result, different curricula focusing on various aspects (subject matter 

knowledge or pedagogical skill) for different training programs were developed and 

implemented. 

 

From 1967 - 1970 E.C., due to the revolution in 1966 E.C; the training program was interrupted. 

Thus, untrained teachers with certain academic knowledge and with no pedagogical knowledge 

were employed. For instance, the "Digoma" program. 
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During 1971 - 1983 E.C., the training program started again, and those who have completed 

grade twelve were recruited and trained for one year. The training curriculum involved seventeen 

academic subjects. MOE (1998) mentioned that starting from 1971 those who can't join higher 

education were recruited and trained. During these years, the focus of the curriculum is mainly 

subject matter that extends from grade twelve. 

 

In 1986 E.C., the NETP was formulated. 

 

 Following this during 1987 - 1988 E.C., a one year (12+1) first cycle primary school teachers 

training curriculum was developed and implemented. The curriculum included nine subjects and 

some were integrated. However, the curriculum is still academic knowledge focused. 

 

 From this time on (1989 E.C. - Present), a decision was made on the training-curriculum to focus 

on methodology for teaching subjects in basic education (grades 1-4), professional courses, and 

school experience and teaching practice. 

 

According to MOE (1998) and ICDR (1999), it is believed that because the trainees have 

completed secondary education and so have enough knowledge of the subjects to be offered in 

grades 1-4,the curriculum should focus on how to teach subjects at this grade levels. However,it 

added since music and art subjects are offered only up to the completion of grade six, to help 

trainees teach effectively additional knowledge and teaching method of these subjects will be 

given in an integrated way. 
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Moreover, according to the esdp and Amhara REB (1999), one of the aims of first cycle primary 

school teacher training is developing the teacher training system by providing general education 

and knowledge of the teaching profession knowledge of the profession. 

 

It is true that having a completely perfect curriculum that addresses all aspects equally is difficult. 

But the basic concern of the research is if the curriculum focuses on methodology and aims at 

equipping trainees with knowledge of the teaching profession, then attention should be given to 

train in skills for instructional media utilization, as such skills are part of the skills in the teaching 

profession. 

 

This is to mean, the syllabus should involve subject matter knowledge and methodology 

components where the methodology component again involves knowledge and skills in the 

various methods of teaching, lesson planning, instructional media, assessment, classroom 

management, and so on which are related to professionalization of teachers. 

 

Knowledge and skills in media utilization is part of knowledge and skills of the teaching 

profession, which needs to be included in the training curriculum. Kinder (1959) asserted that 

"…no matter what terms we use audio-visual education is not a new subject in the curriculum; in 

fact it is not a subject at all….There is a place for audio-visual materials and techniques in every 

school curriculum". 
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In particular reference to knowledge and skills in instructional media, and the need to be 

equipped with it, Kinder (1959) noted that some States in America such as California require 

course-credits in audio-visual education as a prerequisite for teacher certification. He also put the 

resolution made by the State Board of Education as follow: 

  No kindergarten, primary, general elementary, junior high 

school, junior secondary or junior college credential issued 

subsequent to April 30,1948(when the new regulation went to 

effect) shall be renewed unless the holder there of has, in 

addition to meeting all other applicable requirements for 

renewal, successfully completed a course, or the equivalent, 

of at least two semester hours in audio-visual education. 

 

As a response to this, Kinder (1959) added, much attention is devoted to this aspect of teaching in 

teachers training institutes and as a result of this teachers are learning more about instructional 

media and are putting these knowledge and skills to the instructional process. 

 

Thus, it is unquestionable that an audio-visual training component be included in the teacher-

training curriculum materials used for training. As it summarized by Madaus and Kellaghan in 

Jackson (1992), the curriculum materials could take various forms as formal description of a 

syllabus, lesson plans, textbooks, supplementary reading materials, work books, etc. 

 

2.2  The Teacher Training Syllabus 
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Preparation of curriculum materials is an aspect in the process of curriculum development. As 

mentioned earlier the syllabus is one of such materials developed in order to guide the 

implementation of the curriculum. 

 

According to Saylor, and others (1981), a syllabus is the content of a particular subject or area of 

study. The syllabus clearly outlines what will be offered in that course for the students. It, of 

course, involves a variety of components in it .The syllabus is the end product of a course 

planning activity and it is written primarily -though-not-exclusively for students 

(http://www.wmich.edu/htm). Moreover, other scholars noted that a syllabus is a "label" or "table 

of contents" which outlines a course of study (http://www.hcc.Hawaii.edu/ htm). 

 

When we come to a teacher-training syllabus, such a syllabus contains contents that could help to 

train candidates with the necessary teaching knowledge and skill so that they will become 

effective teachers. As Aggarwal (1996) indicated a syllabus includes the basic contents of a 

particular subject /course. In the process of teacher training, training candidates with the basic 

knowledge and skills of the profession (in methodology) in addition to subject matter knowledge, 

is fundamental. This basic knowledge is mentioned elsewhere in this study. 

 

In relation to the need to incorporate instructional media utilization in the training syllabus, 

Solomon (1999) explained that it is apparent that special knowledge of the educational media of 

communication is of paramount concern of the training program so as to assist efficient and 
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effective utilization of them. He also suggested that "training in educational media utilization and 

production skills development is an essential means through which expected and positive 

attitudinal change and skills development can be achieved". 

 

According to Haas and Packer (55), proper or "effective use of audio-visual aids in learning 

requires a skilled instructor, who will use appropriate audio-visuals for his particular subject at 

the right time and in the right way". As a result, these people recommended that educational 

programs should begin with the training of their personnel in audio-visual materials utilization.  

 

Generally, it is when the training syllabus incorporates contents related to instructional media 

utilization that the need to get such a skilled teacher could be satisfied. These scholars having 

said that it cannot be over emphasized that the effective use of audio-visual aids in learning 

requires a skilled instructor, they noted that in a training program, "trainees must have 

understanding about: 

• where to obtain instructional media 

• how to use instructional media 

• how to prepare instructional media 

• how to evaluate instructional media  

• how to handle radio and television teacher's guide/manuals 

• how to select instructional media, etc." 

Mastering utilization of audio-visual materials offers great opportunities for improving learning, 

(Dale, 1954). Thus teachers must have the necessary knowledge and skill in instructional media 
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utilization .As a result, teacher training syllabuses should be sufficiently developed incorporating 

media utilization contents as they are key tools to shape the trainees with the relevant pedagogical 

skill. The syllabus is an important document for the teacher as well as the students, because, it is 

one of the few tangible records of the course it self, (http://www.hcc.Hawaii.edu/htm). 

 

2.3 The Role of Instructional Media in Learning 

 

Some call them 'multi-sensory materials', others 'perceptual aids to learning', and others 

'instructional materials', etc. But, the term that has widest acceptance today, perhaps because it 

brings immediately the two senses chiefly involved, is 'audio-visual materials', (Kinder, 1959). 

These days, an outstanding development in the field of modern education is the growth in the use 

of audio-visual materials in instruction,(Haas and Packer, 1955). Of course, as Aggarwal (1996) 

asserted, the problem today is not whether these materials should have a place in education, but 

the problem lies on how to extend the benefits of these aids to all teachers and all students. 

 

In relation to the role of media in learning, some scholars put emphasis on the medium than on 

the content to be transmitted and others on the contrary give media a lower position :only as 

aiding or supporting the instructional process. 

 

Marshal McLuhan (1967), in his famous book "the Medium is the Message", gave great emphasis 

to media. McLuhan stressed that societies have always been shaped more by the nature of the 

media through which men communicate and not by the content of communication. For him it is 
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the medium, which is the message, that is, in any form of communication, what is consciously or 

purposefully "said" is of no importance, and equally an important is 'the way it is said'; important 

only is the medium through which it is said, (Finkelstein, 1968). 

 

On the contrary, as it is cited in Schramm (1977) media in support of the classroom teacher has 

been the very first and the most common use of media of instruction. Especially in the traditional 

teacher centered approach media materials other than oral medium were given the status of 

teaching aids, (Amare, 1996). 

 

In any way the investigator would not like to say either instructional media are more important 

than content, or such media are only "aids" to the teacher. Instead, as it is clearly indicated by 

Kinder (1959), the investigator believes that the materials used during instruction are not in a 

sense supplementary; they are part of the entire learning process. And of course audio-visual 

materials and techniques have been used as a part of the regular school task since about the turn 

of the 20th century, (Ibid). 

 

Moreover, effective implementation of certain teaching principles is possible through the use of 

instructional media. More specifically, the application of the principle of visual perception, which 

demands the teacher to use media that appeal to the senses, is possible through the proper 

utilization of media, (Azeb, 1984). According to Aggarwal (1996) and Azeb (1984), the basic 

assumption underlying utilization of audio- visual materials is that learning-clear understanding-

stems from sense experience. For Dale (1954), too, the use of audio-visual materials is based on 
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the principle that " all teaching can be greatly improved by the use of audio-visual materials 

because they can help make the learning experience memorable". 

 

Teshome (1998), in his thorough discussion about radio support programs in Ethiopia, concluded 

the main goals of using radio for formal education in Ethiopia as improving educational access, 

student learning, school resources, teacher competence, educational relevance, and so on. 

 

He also added that many teachers believe that radio is useful both for their work and for students. 

However, he added, despite this belief, many developing countries didn't adopt technologies of 

instruction of all kinds including television, radio, films, computers etc. as widely as it was 

hopped twenty years ago.  

 

Perhaps one the most important rationale for the use of radio (other media) in formal education 

…is to improve effectiveness in learning, (Ibid). Callahan and Clark (1988), supported this idea 

by saying, we use our teaching tools to make things clear, to make instruction real, to spice-up 

the teaching-learning process, and to make it possible for pupils to teach themselves (learning by 

doing). 

 

According to Dale (1954) and Kinder (1959), providing a solution for the disease of verbal 

instruction, serving as best motivators, providing clear images, variety and freedom, increasing 

retention, making the instructional process attractive, increasing vividness and healthy classroom 

interaction as well as developing critical thinking are some of the important values of the proper 
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use of audio-visual aids. As a result, Dale (1954, concluded that today few, if any, educators 

oppose the use of audio-visual materials in education. 

 

Generally in order to concretize learning, motivate students to learn faster, help them to directly 

interact with realities of the social and physical environment, to provide them with common 

perceptual experience, to appeal several senses, etc. and finally to make effective the instructional 

process in particular and the curriculum in general instructional media play a key role. 

 

In order to get these advantages from media, certain principles for using them should be 

understood by teachers. According to Aggarwal (1996), these principles include the principle of 

selection, preparation, proper presentation and evaluation. Particularly in relation to the selection 

of relatively the best media, Schramm (1977) explained that no single medium is likely to have 

properties that make it best for all purposes. However, he concluded that most instructional 

activities can be performed by most media. 

 

Moreover, factors such as the teaching method used, the type of learning task, special 

characteristics of some students and the teacher affect media selection. In addition, teachers need 

to consider such criteria as clarity, appropriateness, relevance, accuracy, and so on of media 

before they are going to use them.  

 

2.4 Two Major Problems in Instructional Media Utilization 
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During the instructional process, teachers face many problems among which the problem in 

instructional media utilization is one. Two major aspects of this problem are discussed below. 

 

i. Lack of training  

 The problem of getting trained personnel runs through out an educational media system 

particularly in developing countries…" and even if some schools proposed to send some of their 

teachers to in-service training programs, it is unlikely that any media training program will be 

found". Moreover, if the program is available there is lack of facilities for training.  Generally, 

whatever the theoretical benefits a device has, they are likely to be wiped out if the skills to use 

the device are lacking, (Teshome, 1998; Aggarwal, 1996; Romiszowski, 1974).  

 

             ii. Apathy of the teachers  

 Teachers are not convinced that teaching with words alone is very tedious, wasteful and 

ineffective, (Aggarwal, 1996)."If teachers do happen to have a particular aversion or phobia for a 

certain medium of instruction, then they are unlikely to use it well", (Romiszowski, 1974). 

According to Solomon (1999), as a result of being trained in educational media utilization and 

production skills, it is possible to achieve positive attitudinal changes towards media. 

 

 

 2.5 Communication and Good Teaching 
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Once issues related to teacher training curriculum and/or syllabi are discussed or particularly the 

need to include media utilization training component in TTI syllabi are explained, the next step is 

to discuss points related to communication in teaching, the role of instructional media in the 

process of communication and the need to have knowledge and skills in such materials. 

 

By definition, the transmission of information from a source to a destination is called 

communication, (Heinich, et.al, 1996). In any instructional situation, there is a message to be 

communicated; for such communication, there is a medium carrying the message, thus it is 

essential that the teacher carefully select the medium to ensure that the learner receives the 

message clearly and accurately, (Ibid). 

 

In relation to communication in teaching, Dale (1954) explained that all teaching is a form of 

communication. By this, he meant there must be sharing of experiences that the teacher and 

students must undertake to have experiences in common. He added that audio-visual materials 

promote an atmosphere of mutuality because it seems that there is something intrinsic in sensory 

materials that promotes mutuality. Communication is an essential skill utilized by any teacher, 

(http://www.hcc.Hawaii.edu/htm). 

 

Thus, in order to express an idea clearly and develop mutuality-develop better communication-by 

using audio-visual material, teachers should receive training in the selection, preparation, proper 

presentation and evaluation of instructional media, (Aggarwal, 1996).  
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Callahan and Clark (1988) supported this idea by saying that utilization of materials involves a 

skill in four steps: selection of the right material, preparing for use, using skillfully and following 

up utilization. A teacher, who has skill in producing teaching aids or receiving advantage of the 

production capabilities afforded by his/her school or media center, can acquire a valuable asset in 

improving the quality of his/her instruction, (Haney and Ullmer, 1970). Kinder (1959) added that 

proper utilization of audio-visual materials requires a skill and as a result if they are properly 

prepared, wisely selected and intelligently used, pupil learning can be richer and meaningful. 

 

Azeb (1984), in her discussion about good teaching noted, that good teaching involves three basic 

elements: personality, preparation and presentation. By presentation, she meant the process of 

presentation that involves demonstration or the use of visual materials and the "effective teacher 

provides media that combine seeing, hearing and manipulating or activity". Wittich and Schuller 

(1962) wrote that hearing, seeing and doing are the primary means of human learning. Of course, 

the traditional one-way communication is not capable of arousing students' interest of learning 

because what we see and hear markedly affects how we behave, (Ibid). For Clark and Starr 

(1986), too, "good teachers can be better teachers when they have plenty of materials to work 

with". 

 

Generally, good teaching cannot happen by chance. It depends on the appropriate and skillful 

activities of the teacher. Proper utilization of media contributes the most. Though it is so, 

instructional media are not always intended to displace good instructional strategies and they are 
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most effective when they are used to facilitate the teaching learning process, (Haas and Packer, 

1955). However "audio-visual materials, when used intelligently, can promote the most effective 

kind of learning in adults, as well as children, in college as well as school, everywhere", (Dale, 

1954).  

 

2.6 Teacher Training Syllabus Development 

 

Earlier, we have seen the role instructional media can play in the instructional process and the 

need to include media utilization training component in teacher training syllabi in order to equip 

trainees with the relevant knowledge and skills in educational media. To this end, care must be 

given in developing the complete course syllabus. According to http://www.hcc.Hawaii.edu/htm, 

some of the functions of a well-developed syllabus are: 

         1. describing course content scope 

         2. communicating course focus 

         3. identifying course goals  

         4. scheduling course instruction 

         5. identifying reference materials 

         6. establishing evaluation system, etc. 

 

Moreover, a syllabus can point out connections between various parts of courses and thus helping 

students understand courses as an integrated whole, (http://www.wmich.edu/htm). Here it is also 
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described that the major purpose of a syllabus is to provide a "road map" for students to enable 

them get through the course successfully. In support of this view, research has shown that 

students who are instructed in what they are supposed to learn and how they are to be evaluated 

perform better than those who are not so instructed, (Ibid).  

 

Contents of a syllabus are related to and are taken from the goal of the course. For Peters (1977), 

educational objectives should provide the first clues for determining to be arranged in the 

curriculum. Thus, if one of the objectives of teacher training institutes is to have teachers who are 

equipped with the necessary professional capabilities, where the competency to select and apply 

appropriate and varied learner centered methods and teaching aids is one, (esdp and Amhara 

REB, 1999), the idea that topics related to learner centered methods and teaching aids should be 

included in the training syllabus will be sound.  

 

A well developed syllabus and/or curriculum minimizes the impractical nature of schools. That is 

why Dale (1954) asserted that, " we can help prevent our schools from being impractical and 

unreal through better curriculum building and the introduction of multi sensory materials". 

Solomon (1999) added that the effectiveness of basic educational materials, such as student's 

textbooks, teacher's guides, media resources and other supplementary materials depends on how 

well the syllabus is designed. 

 

When we come to teacher training syllabus development in Ethiopia, as the material prepared by 

esdp and Amhara REB (1999) noted, in line with the education and training policy changes in 
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educational structure and curriculum, new TTI syllabi were introduced in 1995 by the ICDR. The 

syllabi consist eleven subjects including languages, mathematics, sciences, professional courses 

and teaching practice. 

 

The need here is to see how much attention was paid in order to include issues related to 

instructional media in these syllabi as the policy puts emphasis on them. That is, to what does 

extent the content of each syllabus attempt to acquaint trainees with utilization of instructional 

media, as media utilization knowledge and skill in this area is essential in teaching profession? 

Answering this question calls for the evaluation of the contents of the training syllabi. 

 

In relation to this point, Madaus and Kellaghan, as it is summarized in Jackson (1992), mentioned 

that a number of questions can be raised about such syllabus documents in the context of 

evaluation .One of the questions, according to these scholars is, the extent to which such 

documents provide a rationale for the inclusion of the knowledge, contents, skills and processes 

in them. These people also noted that the inclusion or exclusion of a material or content 

inevitably reflects certain value. 

 

Generally, as it is stated by Pratt (1980), even if any curriculum material could be evaluated with 

respect to cost, content, instructional implication, etc., all other criteria are in a sense subordinate 

to the question of content and thus the first consideration must be the relevance of content to the 

curriculum objectives. 
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2.7 Components of a Syllabus 

 

The commonly used syllabus, we know, at least shows the objectives to be achieved, the contents 

to be taught, the methods to be employed, time allowed to cover the course, instructional media 

to be employed, and the evaluation mechanism. Some educators explained that although every 

syllabus is unique to the course it represents; the following elements should appear in every one, 

(http://www.wmich.edu/htm). 

• Basic course information 

• Course description 

                 a.  statement of course goals 

                 b.  teaching formats 

• a detailed explanation of course procedures (evaluation) 

• all required texts 

• grading procedures 

• the schedule of classes 

Other scholars believe that a comprehensive syllabus has the following components, 

(http://ag.Arizona.edu.componen.htm). 

• course description showing 

• scope of subject matter 

• specific topics 

• relationship among topics 

• organization of themes 
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• information on textbooks and other required readings 

• organization and method of instruction 

• chronological outline of topics and required readings 

• Method of evaluation  

• Office hours and class procedures 

• Other handouts to consider, etc. 

 

In any of the above considerations, the objective, content, method, schedule and evaluation 

components are common constituent elements of a syllabus. 

From among these elements, the 'content ' element is the focus of the study. According to 

Callahan and Clark (1988), course content is the substance of teaching, or it is simply what one 

teaches. Peter (1977), in his explanation about the priority of content, noted that if any thing is 

regarded as a specific preparation for teaching, priority must be given to a through understanding 

in something to teach. 

 

The contents or core themes of a teacher-training syllabus can be of two types, (MOE, 1998). 

They are:  

1. Contents related to subject matter knowledge-What to teach? 

2.  Contents related to methodology in teaching-How to teach? -Pedagogical knowledge 

and       skills. 
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 It is true that knowing 'how' is as much a part of curriculum content as knowing 'what', (Callahan 

and Clark, 1988). These two types of contents in the teacher training process affect effectiveness. 

 According to Ambaye (1999), critical determinants of effective teaching include knowledge of 

the subject matter, pedagogical skill and motivation. He added that in terms of professional 

development, trainees acquire the necessary tool through initial teacher training courses offered 

by TTIs. This clearly indicates that initial training courses should incorporate topics directly 

related to teaching where instructional media utilization is one. 

 

Kinder (1959), in the case of American schools, explained that as early as 1922 a few courses 

were offered to prepare teachers to use new media of education more effectively and today 

separate courses are offered in nearly every college and university through out the country. As a 

result, he concluded, "vigorous growth is taking place, each year more and more teachers are 

taking courses, attending workshops, or conferences, reading bulletins and in other ways 

becoming more competent in the utilization of instructional media". 

 

When we come to the Ethiopian situation, "particularly in Ethiopia the extent to which teachers 

employ instructional materials appears to be discouraging", (Tilahun,1999). He also added that 

the extent to which teachers utilize teaching materials in the classroom has become one of the 

challenges in the education system. 

 

Thus, if such problems are facing the education system, if the NETP focuses on the production, 

distribution and utilization of educational media, if media facilitate the instructional process and 
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if training is one of the strategies to raise the level of expertise in media utilization, then the need 

to include media utilization training component in the training syllabus will be unquestionable. 

 

Saylor and Alexander (1966) noted that with regard to organization of content in vocational and 

practical areas of study, content is selected and units of study are organized on the basis of 

knowledge and skills needed to perform an occupation or to carry out the duties required in a job. 

This way of organizing content, according to these scholars, is known as job-analysis mode of 

content organization where contents will be selected in terms of the understandings and 

competencies needed to perform a task. These educators also noted that the mode of organization 

of content for any area of study is determined by an analysis of what workers do in a particular 

job and this mode of organization: 

• contributes efficiently to the development of job competency and the acquisition of the 

skills, understandings and knowledge necessary and desirable for the performance of jobs. 

• provides a degree of motivation for its enrollees. 

• contributes to the development of talents and capabilities.  

 

Utilization of media in teaching is one of the tasks expected from all teachers. Thus, as the major 

purpose of a syllabus is to give a clear direction for the students and the teacher to enable them 

get through the course successfully, media utilization issues should be incorporated in training 

syllabuses so that trainees could get through the training courses successfully and as a result do 

their task effectively. 
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CHAPTER THREE 

DESIGN AND METHOD OF STUDY 

 

Content Analysis was used as a method of this study. According to Krippendorff (1980), content 

analysis is " a research technique for making replicable and valid inferences from data to their 

context". Similarly, a definition given by Berlson (1952), as it is indicated in Woube (1995), 
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noted, "content analysis is a research technique for the objective, systematic and quantitative 

description of the manifest content of communication". To further qualify the definition given by 

Berlson, the key terms are explained as follows, (Ibid). 

1. Objectivity: refers to defining the categories clearly and precisely so that different individuals   

                       can apply them to the same content and get the same result. 

2. Systematic: refers to three things. They are: 

                       a.  applying a set procedure to all the content being applied in  the same way.   

                        b. setting up categories to analyze all relevant content.  

                         c. designing the study to secure data relevant to a research question or hypothesis. 

3. Quantitative: refers to the recording of numerical values or the frequencies with which the 

                           various defined types of content occur. 

4. Manifest content: refers to content that is coded as it appears than as the content analyst feels. 

                        Content analysis is a formal system for doing something that we do informally 

                         rather frequently, drawing conclusions from observations of content (Stempel iii, 

                         in Amare, 1998). In addition, as people, objects,… could be sources; words 

                         phrases, sentences, paragraphs or entire texts could be the source of data in 

                         content analysis,(Ibid).  

This definition of content analysis clearly implies that the method could be applied in written 

documents such magazines, textbooks, syllabuses and so on. 
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In addition to content analysis unstructured interview was made between the investigator and a 

total number of 43 syllabus developers in the selected region education bureaus and in the ICDR, 

26 teacher trainers in 3 TTIs, 67 TTI candidates in 2 TTIs and 60 first cycle primary school 

teachers (have more than 10 years of service) and 29 teachers (have less than 5 years of service). 

The interview method, according to Best and Kahn (1999), is in a sense an oral questionnaire and 

with a skillful interviewer, the method is superior to other data gathering devices.  

 

These scholars added that, because people are usually more willing to talk than to write, because 

of the greater probability to get certain types of confidential information through better rapport, 

because it gives more chance for the interviewer to explain more explicitly the investigation's 

purpose and just what information he/she wants and so can avoid misinterpretations, the 

interview method is more important than other methods. 

 

Generally, content analysis and unstructured interview were used as an instrument to collect 

relevant data.  

 

3.1 Sources of Data 

 

To answer the intended leading question, the syllabi of all courses that are offered in TTIs (nine 

in number) were used as a source of data. These syllabi were further divided in to five areas: 

Language area (Mother tongue, Amharic as second language, and English), Mathematics area, 

Environmental Science area (natural and social sciences), Aesthetics and physical education area 
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(integrated music, art and sport) and Professional areas (pedagogics, psychology, and special 

needs education).  

 

These syllabi were prepared by the ICDR and MOE with certain suggestions made by concerned 

experts in the different regions. As a result, except there is a difference in language of 

presentation, all the syllabi are the same in their content to all regions.  

 

In addition, concerned TTI syllabus developers from the ICDR and some purposely selected 

region education bureaus, teacher trainers, TTI candidates, and first cycle primary school teachers 

were also used as a source of data. The total number of concerned individuals interviewed was 

199. Tables 1, 2, 3, and 4 show this fact. 

 

There were 43 syllabus developers interviewed, (Table 1). Thirty-four of them (79%) were first-

degree holders in different areas and the rest 9 teachers (21%) were second-degree holders. A 

total number of 89 first cycle primary school teachers were interviewed. Sixty of them (67.5%) 

have teaching experiences greater than 10 years while the rest 29 teachers (32.5%) have 

experiences less than 5 years, (Table 2). Table 3 indicates that there were 26 teacher trainers 

interviewed from different TTIs. Twelve of them (46.1%) were second-degree holders and the 

rest 14 trainers (53.9) were first-degree holders. Moreover, most of them have been teaching for 

more than 10 years in TTIs. Finally, 67 TTI candidates were also interviewed, (Table 4). 

 

 



 

46 

 

 

 

 

Table 1. Syllabus developers interviewed 

No Number of 

developers 

Town Region 

1 9 BahirDar Three 

2 7 Cotebe Fourteen 

3 9 Awassa SNNPR 

4 9 Addis Ababa Four 

5 9 Addis Ababa ICDR 

Total 43  

                  

 Table 2. First Cycle Primary School Teachers Interviewed. 

Service Years No Number 

of 

Teachers 

Greater than 10 

years 

Less than 5 

Years 

Town Region 

1 25 20 5 Bahir Dar Three 

2 10 8 2 Debre Zeit Four 

3 15 9 6 Awassa SNNPR 

4 19 12 7 Addis Ababa Fourteen 
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5 20 11 9 Debre Berhan Three 

Total 89 60 29   

 

 

 

  Table 3. Teachers Trainers Interviewed. 

  

Table 4. Candidates /Trainees/ Interviewed 

  

No Number of trainees Institute Region 

1 47 Debre Berihan Three 

Department No 
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1    14 5 2 1 3 3 Debre Berihan Three 

2 7 1 2 1 2 1 Awassa SNNPR 

3 5 1 1 1 1 1 Cotebe Fourteen 

Total 26 7 5 3 6 5  
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T.T.I 

2 20 Cotebe Teachers' 

College 

Fourteen 

Total 67  

      

 

 

 

 

 

  3.2 Sampling 

 

According to Amare (1998), sampling in content analysis is not different from sampling in 

surveys. As a result, in this study, because the syllabi of all TTIs could be found in the ICDR and 

MOE (nearer to the investigator), all syllabi (nine in number with a total number of 272 pages) 

were taken for content analysis. To analyse the content element of each syllabus, two categories 

were formed. These are units and sub units. A unit here refers to that major division of a course 

dealing with one centeral theme. However, one unit cannot be presened as it is (because it is 

relatively general),it should be broken into its segments and / or specific sub divisions known as 

subunits. In addition, each category was divided into subcategories: media and others. This is to 

mean those units and sub units that deal with media or those that deal with issues other than 

media utilization.  
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With regard to the interview, the investigator went to the ICDR and REBs and interviewed those 

concerned who were available at the time of interview. In addition, in selected TTIs and first 

cycle primary school teachers, the investigator introduced all the interviewees with the purpose of 

the research, selected some of them and interviewed. 

 

The quality of sampling, of course, doesn't depend more on size than representativenes, (Shitaye, 

2001). As a result, from more than 157 ICDR and region TTI syllabus developers, 43 available 

developers were randomly selected and interviewed. Then, from a total number of 74 trainers, 26 

 

 teacher trainers were randomly selected and interviewed. Finally, from a total number of 713 

TTI candidates, 67 were randomly chosen and interviewed with questions that correspond to 

each. 

 

3.3 Selection of Unit of Analysis 

 

Much of the quantification used in content analysis involves determining the frequencies with 

which various "units" occur. In content analysis, according to Amare (1998), words, phrases, 

sentences, paragraphs or entire articles or books can serve as a unit of analysis. As a result, the 

unit of analysis in this study was the "content" element of the entire course syllabus of each 

subject. 
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The content element of the syllabus of each course was taken and contents (that are related to 

instructional media utilization and those that are not) were counted. The task was mainly 

accomplished through reading the contents of each syllabus.  

 

Another most important issue in content analysis is category formation. Categories formulated to 

analyze the content must be pertinent to the objectives of the study, must be functional and 

manageable, (Ibid). 

 

In this study, the unit of analysis (the entire content element of each TTI syllabus) was divided in 

to two main categories: topics (units) and subtopics (subunits). These categories were further 

divided in to two subcategories: instructional media and others. This means, units that deal with 

instructional media and other topics and again sub units that deal with instructional media and 

others issues were considered. In short, the units and sub units of each course were taken for 

analysis. 

 

For the sake of simplicity during analysis and for a detailed analysis of chapters, all available 

chapters of each course were divided in to groups of three. This means, the first three chapters 

constituted group one, the next three group two, and so on. A detailed analysis was made in 

relation to some objectives of the course and teachers' profiles. 

 

In doing so, the percentages of the topics and subtopics of each chapter that deals with 

instructional media utilization were compared against the percentages of topics and subtopics of 
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others in the same group. Next, the total percentages of topics and subtopics of a course that deal 

with instructional media utilization were compared to that of other contents in the same course. 

Finally, the percentage of topics and subtopics in a course that deal with instructional media 

utilization was compared to that of another course.  

 

In short, topics and subtopics in each syllabus were taken, and then comparisons were made 

among units and subunits within groups in a course, among total percentages of units and sub 

units that deal with instructional media and that of others with in a course and finally among units 

and subunits of different courses to see the percentage coverage (incorporation) of instructional 

media utilization contents. This is clearly shown in tables 5-23 in chapter four. 

 

 In this study, reliability was mainly emphasized during taking the topics and subtopics of each 

course syllabus. Units and sub units were taken as they are without modification and any body 

could count and attain the same result (refer to Annex A-I). Reliability here refers to the extent 

that other researchers, probably at different time and situation, could apply the same technique to 

the same data so that they will reach at the same result. 

 

3.4 The Coding Procedure 

 

In content analysis, reliability of coding should be stressed. Definition of terms used greatly 

affect reliability. As a result: 

1. Definitions of terms- major terms in this study were revised and approved by the advisor. 
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2. The type of coding used-from among the three types of coding (Amare, 1998), descriptive 

coding was selected and used. This is because, descriptive coding avoids the subjectivity of 

coders,(Ibid).In this type of coding, the coder simply records or tallies what he/she actually 

observes. During the process of coding, coding sheets were produced, and tallies were made and 

counted in each item on the coding sheet. The researcher was the coder of all course syllabi for 

the study. 

 

3.5 Strategy of Analysis 

 

To make analysis, the contents incorporated in each sub-category (media and Others) were 

counted for each category (units and Sub units). Then, percentages were calculated in line with 

each sub-category. This was first done among percentages of different groups within a course and 

later on among total percentages in the course. Finally, total percentages of all units and sub units 

were calculated and analysis was made. In addition, the responses from the interviewee were 

analyzed and interpreted.  Once the percentages are calculated and responses analyzed, the result 

was discussed through qualitative technique. 

CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

To examine the extent to which instructional media utilization was incorporated in TTI syllabi, 

10 TTI syllabi which could be categorized into 5 areas of study: Languages, Mathematics, 

Environmental Science, Aesthetics and Physical Education and Professional courses, that are 

prepared centrally by the ICDR with certain recommendations made by Region Education 
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Bureaus and some TTIS trainers were used. The content elements of all syllabi were taken for 

analysis. In each category (unit and subunit), all sub categories (media topics and others) were 

counted, added and converted in to percentages. 

 

To answer the research questions, lots of information were gathered using coding sheets and 

unstructured interview. As a result, a total number of 272 pages were analyzed and a total number 

of 225 concerned people were interviewed. Information through the coding sheet is presented 

here in tables. Interpretations and discussions follow the data presentation and analysis. This is 

followed by brief presentation and analysis of information from the interview. 

 

4.1. ANALYSIS OF DATA AND DISCUSSION OF FINDINGS 

 

There are 14 tables for presenting the data gathered. Following these tables and discussions are 

different interview results.  

 

 

 

Table 5. 

Content Coverage in different Chapters of Amharic ( as a mother tongue ) Syllabus. 

C h a

Categories 
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Units Sub units 

M
ed

ia
 

% 

O
th

er
s 

% 

M
ed

ia
 

% 

O
th

er
s 

% 

1-3 - - 3 100 3 16.7 15 83.3 

4-6 - - 3 100 3 16.7 15 83.3 

7-9 - - 3 100 3 16.7 15 83.3 

10-12 - - 3 100 3 16.7 15 83.3 

13-14 - - 2 100 3 16.7 10 83.3 

14 0 0 14 100 14 16.7 70 83.3 

 

 

Table 5 indicates distribution of media utilization units and sub units and other units in the 

different chapters of the Amharic (as a second language) syllabus. Each group emphasizes on the 

different aspects of the language it self: Amharic alphabets, word formation identification of 

words , phrases and sentences , punctuation, paragraph and so on (refer to annex A). 

 

Sub units in each group, too, seem to deal with evaluation and analyses of the objectives 

formulated, content organization, period allotment, methodology, instructional media and 

appropriateness of evaluation mechanisms included under each unit. These issues got equal 

coverage. 
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With particular attention to instructional media, this training syllabus, in its introduction about 

the general objectives the course, states that trainees are expected to use instructional media in 

the actual teaching-learning process. However, when we examine the syllabus in depth, the 

following problems are clearly seen in it. 

 

First of all, there is a problem in naming. In the syllabus, instructional media are termed as 

'teaching aids' through out (see Annex A). In addition, the expression used is vague because when 

it says 'teaching aids', it is not clear whether the training deals with their utilization or evaluation 

of the appropriateness of those media that are listed in it (Chapters 1, 3, 6, 7, 10, 11, 12, 13 and 

14 in the same annex). Even in chapters where this is not the case, some aspects as preparation 

only(Chapters 2 and 5), or actual use of media only(chapter 9) are treated separately. It was at 

least important to deal with selection, preparation and actual use of media in each case. 

 

More over, there is no any unit or sub unit dealing with instructional technology (see Table 6). 

Though it was agreed that the training need to focus on 'methodology' to teach that specific 

subject, the syllabus seems to focus on evaluation of the different component elements of it.  

 

Generally, Table 5 indicates that from the total number of 14 units, all were found to deal with 

other topics than instructional media utilization. In addition, media units were not totally 

represented as a unit in each group. In relation with the sub units, from among a total number of 

84 sub units, 14 sub units (16.7%) were found to deal with instructional media utilization and the 

rest 70 sub units (83.3%) were about others.  
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In most first cycle primary schools of the Southern Nations and Nationalities People’s region, 

some first cycle primary schools of region four, in region fourteen and in all primary schools of 

the region three and so on, Amharic is used as a medium of instruction. Especially, in those 

schools where Amharic is taught as a mother tongue, thinking that the mother tongue will be used 

as a medium of instruction until the completion of primary schooling, teachers need to pay 

attention on how to teach it through media utilization. This is not a primary problem, of course, in 

secondary and tertiary level education. 

 

In addition, if the mother tongue is found to be the best language for instruction, students at early 

years of schooling must have clear understanding of the mother tongue and instructional media 

play a role in enhancing students' understanding of a certain learning activity. 

 

Dale (1969), in Amare (2000), also confirmed that one could learn better when he/she actively 

participates in the teaching learning activities and one of the advantages of instructional media is 

that they increase student participation. 

 

Gorman, as quoted by Altaye (2001), explained that "teaching in African languages is not 

possible …because of the lack of teaching materials and trained (indigenous) teachers". This lack 

of skill in teaching language can be minimized if teacher's activity is supplemented by 

instructional media. By supplementing   instruction, instructional  media  improve  its  quality  
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(Teshome, 1998). To get this advantage teachers should be trained in media utilization through a 

well-developed syllabi.  

 

As it is mentioned earlier by different scholars, the contents incorporated in a teacher-training 

syllabus must always be related to the objective of training. If teachers are expected to be 

competent in the utilization of different learner-centered methodologies and instructional media, 

(esdp and Amhara REB,1999), such topics must be incorporated in the training syllabi. As a 

result, even if it is not to mean that sub topics in relation to media utilization are not totally 

incorporated in this TTI syllabus, no separate unit is devoted to this component. As opposed to 

the policy statement, the topic didn't get high coverage.  

 

Table 6. 

Content Coverage in different Chapters of Amharic ( as a Second Language) Syllabus 

Categories 

Units Sub units 
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1-3 - - 3 100 3 23.1 10 76.9 

4-6 - - 3 100 3 25 9 75 

6 0 0 6 100 6 20 14 80 

 

 

 

It is clearly indicated in Table 6 that all units in each group are not devoted to media utilization 

training and they focused on methodology for teaching reading, writing, and so on (refer Annex 

B). When we examine the sub units under each group, like the Amharic (as a mother tongue) 

syllabus, they emphasized on the evaluation of the appropriateness and relevance of the 

objectives formulated, methodology suggested, instructional media and evaluation mechanisms 

proposed. Of course, in terms of content coverage, media topics issues are more covered in the 

second group (Chapters 4-6:25 %) than in the first group (Chapters-3: 23.1 %). 

 

However, with particular reference to media utilization training, the syllabus suffers from the 

following problems. In all sub units, instructional media are considered as 'teaching aids' (refer 

annex B). All sub units about instructional media, (except those in chapters 5 and 6), are not clear 

whether they are dealing with their utilization or any other issue. Even in these two chapters, such 

topics about instructional media deal only with media types and relevance with no mention of 

their selection, preparation and actual use. Regardless of this fact, it is stated as one of this 

Amharic language teachers' profile that after this course teachers should be able to prepare and 
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use different instructional media for teaching Amharic as a second language ("L† L† yh#lt¾ 

ÌNÌ m¥¶Ã- ¥St¥¶Ã mR© ¥St¥¶ÃãCN xzUJtW Y-q¥l#"). 

 

Generally, Table 6 clearly shows that from a total number of six units, none of them was found to 

deal with instructional media utilization. All of them focused on other topics. From a total 

number of 25 subtopics again, only 6 sub topics (24%) were about media utilization training and 

the remaining 19 sub topics (76%)were dealing with topics other than media utilization. 

 

This indicates that as a unit, media utilization training component didn't get any focus. Any way 

it is relatively good that in each unit, one sub unit is totally devoted to media topics. Of course, 

only such media as teacher made charts, pictures and models are treated in detail and it seems 

that evaluation of appropriateness of media is paid attention to with no coverage of other 

instructional materials. 

 

 Educators noted at early years of schooling, second language teaching is more difficult than 

teaching the mother tongue. That is why educators recommended " the most effective medium of 

instruction in the preliminary stage of a child's education is his mother tongue (Kotey in Altaye, 

2001). Even teachers may not be qualified in that second language in order to teach children. 

Teshome (1998), taking radio as an example, noted that by using radio it is possible to make 

instruction more effective than that given by an unqualified teacher. This means, to minimize this 

problem, utilization of instructional media and/or educational technology plays a significant role. 

Effective utilization again calls for knowledge and skill in the area. But, the Amharic (as a second 
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language) syllabus is not mostly- though not totally- in a way to help trainees acquire the 

necessary knowledge and skill in this field. 

 

 

 

 

 

 

 

 

Table 7. 

Content Coverage in different Chapters of English Language Syllabus 

Categories 

Units Sub units 

C
h
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% 
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1-3 - - 3 100 - - 8 100 

4-6 - - 3 100 - - 14 100 

7-9 - - 3 100 - - 9 100 



 

61 

 

 

 

10-12 - - 3 100 - - 20 100 

13-15 1 33.3 2 66.7 4 40 6 60 

16-19 - - 4 100 - - 20 100 

19 1 5.3 18 94.7 4 5.1 75 94.9 

 

 

From Table 7, it is possible to see that, in group 5(Chapters 13-15) media utilization training is 

considered as a separate unit. The remaining groups of chapters focus on methodology for 

teaching the different language skills (refer to Annex C). When we see the sub units under each 

group, media utilization issues are more represented in the same group of chapters. All other sub 

units deal with the different aspects of the language it self: pronunciation, using dictionary, 

prepositions, nouns and so on.  

 

What makes this syllabus different from other TTI syllabi is that it says something about radio 

utilization. Chapter 15 in the same annex is a case in point. Other than in this group of chapters, 

there is no any mention of media utilization. Even if one of the general aims of this course is 

stated as developing the trainees' skill in the preparation of visual materials that would facilitate 

the English language learning in a more realistic and understandable manner, in this syllabus too, 

more coverage is given to methodology. In addition, instructional media are termed as 'visual 

materials' that seem to exclude audio and audio-visual materials. The syllabus said nothing about 

media utilization except that of the blackboard. 
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When we compare coverage of media utilization training in the three language syllabi, the Enlish 

language syllabus is better than the two Amharic syllabi in that at least a separate unit is devoted 

for this training component in it. However, when we consider the coverage in terms of sub units, 

it is 16.7%, 24% and 5.1 % respectively for the Amharic (as a mother tongue), Amharic (as a 

second language) and English language syllabi. Thus, based on sub units, media utilization 

training coverage is better in the two Amharic syllabi than that of the English language syllabus. 

Any way, all lack the component for training in instructional technology. 

 

As it is clearly indicated in Table 7, from among 19 units, only one of them (5.3 %)deals with 

instructional media utilization while the remaining 18 units (94.7 %)deal with others. Even from 

a total number of 79 subtopics, only four (5.1%)subtopics are in relation to media utilization and 

the rest 75 (94.9 %) are about others. 

 

In this syllabus, it is encouraging that media utilization training, particularly certain aspects of 

radio utilization is taken as a unit. However, the syllabus (other than treating radio lesson as a 

separate unit) didn't consider other instructional media topics either in the same unit or in other 

subunits. 

 

 Language is a key factor for effective communication. Especially in our situation, pupils need to 

have the necessary base in English language while they are in the primary schools, as the medium 

of instruction in their higher education will completely become English. English as a medium of 
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instruction is chosen in many parts of the world. A study in South Africa indicated that many 

parents wish their children to have English as language of instruction right from the beginning of 

schooling, in the belief that an international language will give their children a good start in a 

competitive world, (Rubagumya, 2000). 

 

However, in our country, it is found out that due to poor teaching knowledge and skill on the part 

of primary school teachers as one factor for teaching English language, the performance of 

students is low  (esdp and Amhara REB, 1999). 

 

Moreover, teachers are responsible to equip their students with the knowledge and skills in this 

language. For teachers to do this efficiently, they must be trained in a better way in the 

methodology to teach this language. 

 

As language teaching (especially second language teaching) is a difficult task, teachers must be 

trained in instructional media and/or instructional technology utilization so that they can at least 

minimize the problems they may face in teaching the language. It is well understood that 

instructional media could make instruction meaningful, clear, concrete and simple. However, the 

contribution of the TTI English language syllabus in equipping teachers with the utilization of 

instructional media is low.  

Table 8. 

Content Coverage in different Chapters of Mathematics Syllabus 
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Categories 

Units Sub units 
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1-3 - - 3 100 2 13.3 13 86.7 

4-6 - - 3 100 3 16.7 15 83.3 

7-10 - - 4 100 4 16.7 20 83.3 

10 0 0 10 100 9 15.8 48 84.2 

 

Table 8 clearly shows that no unit in every group is devoted for instructional media utilization 

training. The first group (Chapters 1-3) focused on defining mathematics, basic mathematical 

operations and whole numbers and the remaining groups (Chapters 4-100 are continuations of 

this group (See Annex D). The sub units under each group and/or unit emphasized on evaluating 

the relevance of objectives, appropriateness of contents and their organization, teaching methods, 

type, preparation and utilization of media and evaluation of the suggested evaluation mechanisms 

as well as time allotment for each unit. These components got equal emphasis. 

 

This syllabus is better than some syllabi (the language syllabi for example), in that it considers 

preparation and utilization of media. However, the syllabus has the following challenges in 

relation to media utilization sub units. There is a problem in naming: they are considered as 

'teaching aids'. It said nothing about selection of media and instructional technology. But, it was 
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important to include such issues as the selection, preparation and actual use of media appropriate 

for each unit and the role of instructional technology in teaching mathematics. 

 

Generally, Table 8 depicts, from a total number of 10 units, none of them deals with instructional 

media utilization and all units are devoted to other issues. There are also fifty-seven sub units. 

From among these sub units, only nine of them (15.8%) are about instructional media and the rest 

48 topics (84.2) are found to be about other issues. 

 

In this syllabus, no separate unit is devoted to teach media utilization. And as a sub unit, only 

teacher made media as pictures and charts are visible with no inclusion of instructional 

technology such as radio and television. 

 

 Different findings indicated that students’ performances in mathematics are low and teachers' 

knowledge and ability in teaching the subject is taken as one of the factors that contribute for 

such student performances, (Akalu, 2001). Schramm (1977) pointed out that some instructional 

media such as television made it possible to assist elementary school teachers in the fields where 

they are least well prepared, for inexperienced teachers to watch experts teaching in their own 

fields. 

 

Mathematical concepts are usually abstract and children's mental maturity to understand abstract 

concepts is not yet developed at early years of schooling. Thus, it is important to use instructional 

media to teach children logically from concrete to abstract and to make the concepts more 
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meaningful, (Dale, 1954). Scholars noted that one of the advantages of instructional media is that 

they can concretize experiences and/or learning. 

 

Larcombe (1985), as cited in Akalu (2001), explained that instructional media support 

mathematics learning not only at an early age but also right through learning at an early stage in 

concept formation. He added that such media make computation tasks of practical value, give 

students an immediate grasp of certain geometric ideas, help in initial introduction of 

mathematical concepts, facilitate the construction of sound representations of geometric concepts 

and maintain students' interest. As a result, he recommended that instructional media must be 

utilized to teach mathematics. However, unless teachers are well trained in media utilization, it is 

hardly possible to get them teaching using media.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 9. 

Content Coverage in different Chapters of Environmental Science Syllabus 
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Categories 

Units Sub units 
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1-3 - - 3 100 10 20 40 80 

4-5 - - 2 100 6 20 24 80 

5 0 0 5 100 16 20 64 80 

 

Table 9 indicates that there is no any group of chapters that deals with instructional media 

utilization. Talking about the physical and the social environment, the investigator expected this 

syllabus to raise many points about instructional media. Because instructional media help to have 

a concrete and meaningful understanding about the environment and/ or the world we are living 

in. 

 

All the sub units under each group deal with similar aspects as appropriateness of objectives, 

listed in it, contents and their organization, methodology, instructional media and evaluation 

mechanisms (refer to Annex E). These aspects got equal coverage in each unit. 

 

Particularly, when we consider instructional media sub units, they are handicapped in that 

instructional media are termed as 'teaching aids', they lack clarity: whether they are dealing with 
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media utilization or evaluation of their appropriateness and there is no mention of instructional 

technology. In an integrated subject matter where teachers are expected to teach the social as well 

as the natural sciences integratively,a training syllabus which didn't present clear idea about 

instructional media utilization, the investigator believes, would hamper the effectiveness of the 

training.  

  

Genarally, Table 9 clearly shows that totally there are 5 units and 80 sub units. Accordingly, there 

is no one topic or unit and there are 16 subtopics (20%) dealing with instructional media 

utilization. All units and 64 sub units (80%) are devoted to topics other than instructional media 

utilization.  

 

Based on certain theories of learning that children understand their environment (surrounding) as 

an integrated whole, these days there is a tendency to integrate subjects in first cycle primary 

school syllabi development, (Nigussie, 2001). Environmental science is an example in this case. 

It is an integration of the social sciences and the natural sciences. Implementing an integrated 

curriculum requires trained manpower, (Ibid). 

 

It is through environmental science lessons that the child can get more understanding about 

himself/herself, his/her family, and his/her physical environment where he/she lives in. To clarify 

this statement in a better way, a material prepared by the ICDR (1990, cited in Eshetu, 2001), put 

it as follows. 

                        yxµÆb! úYNS t¥¶ãC bxµÆb!ÃcW y¸gß# ¥Hb‰ 

            êEÂ tf_éxêE KStèC½£dèCN btà§ h#n@¬ l¥wQ 



 

69 

 

 

 

            yXRS bXRS GNß#n¬cWN lmrÄTÂ yXnz!HN XWqT 

            lsW LJ _QM l¥êL y¸rÄ TMHRT nWÝÝYH ytq 

            Âj yxµÆb! úYNS TMHRT btlÃ† yTMHRT zRæC 

            y¸s-#TN  XWqT½LMìC½KHlèC½Cl¬ãC½ZNÆl@Â 

            xmlµkT b¥êhDx§Sf§g! DGGä>N l¥SãgD Mc$  

            h#n@¬ãCN Yf_‰L½ bmçn#M t¥¶ãC bydr©cW  

           xµÆb!ÃcWN ¥-@N½¥wQ½mgNzB½mmzN½mgMgM½                    

            mlw_½¥DnQ½bxGÆb# m-qMÂ mNkÆkB XNÄ!Cl# 

           y¸rÄ TMHRT nWÝÝ 

 

As a result, in order for teachers to help pupils get this skill of understanding, application, 

evaluation and appreciation in a more concrete, attractive, meaningful and practical way, they 

should utilize instructional media, and to do so, they must be trained in media utilization as 

instructional media are the means to a given lesson concrete, attractive, meaningful and practical. 

However, from the units and sub units incorporated in the environmental science syllabus, it is 

difficult to say that the syllabus can prepare would-be teachers effectively in media utilization. 
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Table 10. 

Content Coverage in different Chapters of Aesthetics and Physical Education Syllabus 

 

Categories 

Units Sub units 
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1-3 - - 3 100 3 20 12 80 

1-4 2 50 2 50 3 33.3 6 66.7 

1-4 1 25 3 75 3 25 9 75 

11 3 27.3 8 72.7 9 25 27 75 

 

Table 10 shows that this integrated syllabus was divided in to three groups. The first group 

(Chapters 1-3) indicates contents of Physical Education, group two (Chapters 1-4) indicates 

contents of Art and group three (Chapters 1-4) represents contents of Music. Incorporation of 

media utilization training is not uniform in these three groups. The condition in the first group is 

similar to the cases in many of the courses such as Amharic and Environmental Science syllabi 
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where the sub units deal with objectives, contents and their organization, period allotment, 

instructional materials, evaluation mechanisms and methodology and this is not the case in the 

remaining two groups, (Refer to Annex F). 

 

Units in the first group said nothing about media utilization while a minimum of two units and in 

the second group and one unit in the third group deal with instructional media, though the 

expression is not direct. In the second group, media utilization units represent 50% and that of the 

third group is 25% and none in the first group. That means, instructional media training got more 

coverage in the second group than in the remaining two groups. 

 

However, even if we say some instructional media units and sub units are incorporated in this 

syllabus, we also get some problems associated with it. First of all, units and sub units are not 

direct-but implied (Chapters 2 and 4 of group two and chapter three of group three in the same 

annex). Secondly, there is problem of clarity of the sub units-particularly those sub units in the 

first group. It is not known whether the sub units are dealing with media utilization, evaluation or 

any other aspect. Nothing is said about instructional technology in each group. 

 

Genarally, Table 10 clearly shows that there are totally 11 units among which three of them 

(27%) are dealing with instructional media utilization while the rest eight units (72.7%) are about 

other issues. And, from a total of 36 units, nine sub units (16.2%) are about instructional media 

while the remaining 27 sub units (83.8) are devoted to other issues. This shows that in this 

syllabus many subunits deal with issues other than media utilization. 
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However, in this integrated Aesthetics and Physical Education syllabus, more units other than the 

units in each syllabus are devoted to media utilization component.  

 

These days there is an increased tendency to teach different subjects using songs, pictures and 

physical exercises in an integrated way to make the teaching-learning process attractive as well as 

effective. To this effect, in the process of curriculum development, it seems that the ICDR gave 

emphasis to the contents incorporated in this teacher training syllabus by saying that " since 

Music and Art (Aesthetics) subjects are offered only up to the completion of grade 6( which the 

trainees are assumed to have little knowledge) to help them teach effectively, additional 

knowledge and teaching methods of these subjects will be given in an integrated 

way",(MOE,1990). 

 

These subject integrated songs, pictures and physical exercises, which may be prepared by the 

teacher, could clearly and attractively be presented through different educational technologies 

such as video tapes, tape recorders, films and so on. Operating on these media calls for a skilled 

teacher. In addition, it is through extensive training that the teacher can acquire this skill.  

According to Heinitch and his friends (1996), constraints that may be encountered in the 

utilization of media may be overcome or even eliminated through effective training of teachers 

and media personnel. 

 

For this extensive training again, the training syllabi must incorporate contents related to such 

educational media. Of course, the Aesthetics and physical education syllabus seems to give 

emphasis to media utilization but with no focus to instructional technology.  
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 Table 11. 

Content Coverage in different Chapters of Pedagogical Science Syllabus 

Categories 

Units Sub units 
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1-3 - - 3 100 - - 13 100 

4-6 - - 3 100 - - 15 100 

7-9 1 33.3 2 66.7 4 25 12 75 

10-12 - - 3 100 - - 11 100 

12 1 8.3 11 91.7 4 7.3 51 92.7 
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Table 11 shows that it is in one unit (group three: chapters 7-9) of the Pedagogical Science 

syllabus that media utilization issues are dealt with. The remaining three groups focused on other 

issues as education, curriculum, Instructional planning, classroom management, school-

community relationship, Methodology, and so on (See Annex G). Moreover, instructional media 

training is represented as a sub unit only in this group. In a course, which the investigator 

believes, which must equip trainees with the necessary teaching knowledge and skill, it is only in 

four sub units that media utilization training is portrayed. 

 

One of the profiles of teachers according to this course is that they are expected to be qualified 

and be able to prepare, select and use appropriate teaching materials and methods. Thus, it is 

good that in this syllabus meaning, purposes, types, preparation, selection and utilization of 

instructional media are treated in a relatively more detailed manner. 

     

As it is clearly indicated in Table11, there are totally 12 units and 55 subunits in this syllabus. 

From this total number of units and subunits, the content coverage of instructional media 

utilization component is 1 unit (8.3%) and four sub units (7.3%) respectively. The rest of the 

units (11 units, 91.7% and 51 subunits, 92.7%) are dealing with other topics or issues. This shows 

that lots of information in this syllabus are about issues other than instructional media utilization. 

 One of the general objectives of this syllabus, according to esdp and Amhara REB (199) is that 

after this course students are expected "to be equipped with the necessary professional 

capabilities: selects and applies appropriate and varied learner centered methods and teaching 
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aids". It added that one of the aspects of the expected profiles of the TTI graduate which are not 

addressed by this syllabus is being able to use educational and mass media. 

 

It is through this course that the TTI candidates are more or less expected to be equipped with the 

necessary pedagogical knowledge and skills: knowledge and skills in planning, methodology, 

instructional media, classroom management, curriculum planning, implementation and 

evaluation, education, etc. Most of these topics are nearly treated in every course. Thus, the 

investigator personally believes that this course must deal in depth with instructional media 

topics if other courses failed to do so. 

 

However, this syllabus is not in line with this. More is left because even the topics included in it 

deal with selection, preparation and use of such media that are discussed in all other courses 

which is mere repetition of topics. As it is true in all other courses, this professional course also 

failed to include instructional technology topics.  

 

Table 12. 

Content Coverage in different Chapters of Educational Psychology Syllabus 

 

Categories 
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 Units Sub units 
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1-3 - - 3 100 - - 6 100 

4-5 - - 2 100 - - 15 100 

5 0 0 5 100 0 0 21 100 

 

One can clearly see from Table 12 that in each group media utilization training is not 

treated either as a unit or as a sub unit. Both groups covered only psychological aspects: 

defining psychology, human growth and learning (refer Annex H). The investigator 

believes that it was possible to include media topics at least as a sub unit by stating the 

role of media in human learning. 

 

Generally, Table 12 clearly shows that there are a total number of five units and 21 sub units. 

And, no unit and sub unit deals with instructional media utilization training. All units and sub 

units deal with other issues. 

Psychology, of course, focuses on the study of behaviour. In this syllabus, theories of learning 

and methods on how children learn are treated in detail. In this topic it was possible to discuss 

about the role of media in child learning and the types of media appropriate for the learning 

process at least in one sub unit. But, the course is completely devoted to train trainees with topics 

other than media utilization. 
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Table 13 

Content Coverage in Special Needs Education Syllabus 

 

Categories 

Unit (Topic) Sub unit (Subtopic) 
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      1 - - 1 100 - - 4 100 

2 - - 1 100 - - 10 100 

2 0 0 2 100 0 0 14 100 

 

 

As table 13 indicates, the total numbers of units and sub units are two and 14 respectively. 

Instructional media issues are not completely treated in this syllabus. All units and sub units are 

devoted to cover other topics (refer Annex I). 

 

Special needs education is a new course designed for TTI trainees. Because it is believed that 

there are children with special needs (the deaf, the blind, the mentally retarded, etc.), which 

require special facilities and pedagogical skills in the primary school. It was agreed to give this 

course as an independent course, (ICDR, 1999). 
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Teaching children with special needs requires knowledge and skill in operating on some 

additional supporting media as videotapes, microphones, radio, tape recorders, etc. in addition to 

the skill of using other instructional media, which are common to all students. Such skill and 

knowledge can be acquired during pre service training. And, as a result, the syllabus must be 

developed in such a way that trainees could acquire these knowledge and skill. But, this syllabus 

completely lacks this component.   

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 14. 

Content Coverage in All Courses' Syllabi 

 

C o u r

Categories 
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Units Sub units 

M
ed

ia
 

% 

O
th

er
s 

% 

M
ed

ia
 

% 

O
th

er
s 

% 

 (Mother tongue) - - 14 100 14 16.7 70 83.3 

 (Second language) - - 6 100 6 24 19 76 

English 1 5.3 18 94.7 4 5.1 75 94.9 

Mathematics - - 10 100 9 15.8 48 84.2 

Env'tal  Science - - 5 100 16 20 64 80 

Aesthetics and H.P.E. 3 27.3 8 72.7 9 25 27 75 

Pedagogics 1 8.3 11 91.7 4 7.3 51 92.7 

Psychology - - 5 100 - - 21 100 

Special Needs  - - 2 100 - - 14 100 

Total 5 6 79 94 62 13.7 389 86.3 

 

Table 14 indicates total unit and sub unit distributions of media and other topics across courses 

and a course. The distribution across each course was explained earlier. From this table it is 

possible to conclude that media topics got more coverage in the Aesthetics and Physical 

Education syllabus (27.3%). The Pedagogical Science syllabus ranked second (8.3%) and the 

English language syllabus third (5.3%). The remaining six syllabi didn't incorporate media topics 

as a separate unit. 
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Even if this is the fact on the surface, the Pedagogical Science syllabus, the investigator believes, 

deal with this topic in a more detailed way than these two syllabi in that it considers all aspects in 

media utilization as it is defined in this study: selection, preparation and actual use (Refer Annex 

G, Group three-chapter 7). 

 

We can also see that Psychology and Special Needs Eucation syllabi totally ignored media issues 

in both categories. In terms of sub unit coverage, next to these two syllabi, it is the English 

language syllabuse, which gave lower coverage for media utilization training (5.1%), and the 

highest coverage is in the Aesthetics and Physical Education syllabus (25%0. 

 

Genrally, it was found out that in all courses, from a total number of 84 units and 451 sub units, 

five units (6%) and 62 sub units (13.7 %) were dealing with instructional media utilization and 

the remaining 79 units (94 %) and 389 sub units (86.3 %) were dealing with other issues. And, 

mostly the methodology component got the greatest coverage. 

 

As it was discussed in detail in the review of related literature, utilization of instructional media 

requires knowledge and skills. And these could be acquired during pre-service training and could 

be developed through in-service training. However, more is expected from the pre-service 

training,(Ambaye,1999).Ambaye noted that "in terms of professional development, the teacher 

acquires his/her tools of trade through initial teacher training course offered by TTIs". But, in 

almost all courses, media utilization training is not given emphasis. 

Responses from the interview 
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In order to see their level of understanding about what instructional media are and their 

understanding on the degree of incorporation of this component in the training syllabi, different 

TTI syllabi developers were interviewed. Moreover, to check their skills in media utilization 

some first cycle primary school teachers were also interviewed. At the same time, some TTI 

candidates in TTIs were also interviewed and the responses of all are discussed shortly here 

under. 

 

Interview with syllabus developers 

 
The followining questions (in Amharic) were forwarded to 43 TTI syllabi developers in the 

ICDR and the selected region education bureaus. 

 

1. What do you think the training component of TTIs should include? 

 From among the 43 developers, 37 of them (86 %)suggested that the training component should 

focus on training candidates in methodology with little focus on subject matter knowledge .The 

rest six individuals (14 %)suggested that training in subject matter knowledge and in 

methodology must be given equal emphasis. However, when all were asked what to train in 

methodology means, they explained that at least trainees must be trainined with specific learner 

centered teaching methods, instructional planning, concepts of integration, self contained 

classroom management," teaching aid" preparation and utilization. To clarify what do they mean 

by "teaching aid" preparation and utilization, they were asked the following. 

 

 

2. How do you understand the phrase instructional media? 
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 All understand instructional media as teaching aids: materials that help (aid) the teacher in 

teaching. More than half of them believe that instructional media make instruction more clear but 

are supplementary to the instructional process. 

 

3. Is it important to include media training component in the training syllabi? 

More than 40 developers noted that there is a need to include this training component in the 

syllabi in an integrated way with units and sub units of every course. They also explained that in 

isolation with other subject matter knowledge, it is difficult to include topics and subtopics 

related to instructional media because, they added, such topics can't stand by themselves with out 

subject matter knowledge. They also explained that even the length of time for training is short to 

cover contents that are already included in the syllabi. 

 

When they were told that in colleges a course is devoted to this component, they argued by 

saying that the training level doesn't require giving this component as a separate course. 

However, they added that something related to instructional media utilization should be 

incorporated in the training syllabi particularly in pedagogical science syllabus. When they were 

asked how this could be done, they answered that at least a sub unit, at most a unit, and even 

units can be devoted to it. But when what is practically seen in each syllabus is told to them, they 

explained that they didn't recognize the extent to which such topics are incorporated in each 

syllabus. 

 

4. Teaching through television, radio, videotape and so on are not totally incorporated. 

Why it is so? 
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They answered that these media are not available in every school. In relation to radio utilization, 

some added that the necessary skill is offered for teachers through in-service trainings, 

workshops, short-term trainings and so on. They added that this is even a recent trend and there is 

a plan to include such issues in the training syllabus. 

 

When we analyze these responses, it is clear that even there is a misconception on the part of 

developers about what media are-that they are "aids" which actually are not because they are 

parts of the instructional process,(Tilahun,1999).This individual added that these materials are 

understood as "materials supplementary to the teaching learning process but is a misconception". 

It is good that they want this component be included in training.However,if they are not aware of 

whether such topics are included or not, then it will be meaningless. 

 

Again, when we say instructional media, they include persons, print media, audio (radio 

recordings), audio-visual materials (television, video, motion pictures), visuals(pictures,charts,) 

and enactive media such as real objects,(Amare,1995).In the syllabi it is found out that only 

visuals are discussed through out. More over, if they believe that media utilization topics should 

be included at least as a sub unit in each course, actually this was not the case. Psychology and 

special needs education syllabi are cases in point.  

 

Interview with First Cycle primary School teachers 

 
i. The case teachers with service years greater than 10 years. 

A total number of 60 teachers were interviewed with the following questions. 

1. Do you know what instructional media are? 
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More than 48 teachers (80%)were new for the phrase 'instructional media'. When they were told 

that traditionally it is to mean "teaching aids", all explained that they know teaching aids and they 

are materials that aid the teacher in teaching. They added that these materials serve the teacher 

and not the learner. When they were asked why they said so, they answered that whether there are 

media or not, students will learn. They clarified this idea by noting that the teacher's lecture may 

or may not be supported by "teaching aids", students will learn. For them, teacher-made charts, 

pictures and real objects are what they call instructional media. 

 

2. Do you have skill and knowledge in media utilization? 

All answered that when resources are available, they can prepare and use them. They explained 

that they have developed this skill through experience and added that in their pre-service training, 

they were not trained about media utilization. 

 

3. Can you properly use computers, videotapes, radio … for teaching? 

More than 40 teachers (66.7%) explained that they couldn't use computers and videos. 

Surprisingly enough these teachers said that they don't know the difference between television 

and computers. Moreover, all teachers said that radio lessons are given in all schools and from 

experience they can use radio properly. 

 

4. Where do you think the problem in using such media arised from?  

They gave different answers such as lack of effort on the part of the teacher him/herself, lack of 

facilities in schools, shortage of time to learn about these media, lack of trained pedagogical 

center personnel, and so on. All agreed that manly the problem arises from the irrelevant 

curriculum for training TTI candidates, which focused on subject matter knowledge. Lack of 
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coordination between schools and responsible bodies to prepare workshops, and in-service 

trainings were also other problems mentioned. When they were asked what the solution could be, 

they suggested the following. 

• Improving the training curriculum 

• Providing budgets to equip schools with facilities 

• Assigning trained personnel in the field. 

• Arranging short-term trainings. workshops and cluster school programs. 

• Putting materials to be read in libraries on media utilization. 

• Encouraging teachers to conduct action research on instructional media. 

 

B. The case of teachers with service years less than 5 years. 

The same questions were raised for 29 teachers. Unlike those teachers in case 'A', these teachers 

at least theoretically know what instructional media are and noted that the phrase 'teaching aids' is 

traditional and is incorrect because these materials are not aids but are parts of the instructional 

process. They also answered that they were trained in detail what they are in one unit of 

pedagogics: instructional media-selection, preparation and utilization. 

 

However, these teachers added that in actual practice, they are in doubt whether these media can 

replace the teacher or not and if they are not supporters. Even for these teachers instructional 

media are those teacher and student prepared materials as pictures, models and charts. More than 

20 of them (69%) were not sure whether videotapes, radio recordings and the like are 

instructional media or not. 
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In relation to the second and third questions, these teachers replied that they have knowledge and 

skill about utilization of such media mentioned above, but not in instructional technology 

utilization. These teachers suggested that with regard to knowledge and skill for media utilization 

as overhead projectors, computers, video tapes, radio recordings and motion pictures, the pre 

service training is not enough.Finally,all suggestions made earlier by that group of teachers were 

also made by this group.  

 

Generally, from the responses given by either of the teachers it is easy to understand that there is 

a misconception about what media are and why they are for. In addition they expect to have 

knowledge and skill in media utilization through experience and the pre-service training is not 

enough. Any way the present training curriculum is better than the old one in that those recently 

trained teachers are at least familiar with the phrase 'instructional media' and have some 

knowledge and skill in media utilization as the training focuses on methodology,(MOE,1998) 

than on  subject matter knowledge. 

 

Interview with teacher trainers 

Totally 26 teacher trainers in three TTIs were interviewed. These instructors were taken from 

different departments. Questions raised and answers given are discussed as follows. 

1. Is media utilization training included in each training syllabus? 

2. Is it important to include? Why and how? 

3. What type of media should be included? 
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All answered that the component is included in each syllabus in an integrated way and as a 

separate unit in pedagogics course. However, most (except professional courses instructors) 

argued that the topic must be included only in professional courses and including this topic in 

other courses will be mere repetition and waste of time. But professional courses instructors 

explained that some topics as methodology, instructional planning and instructional media 

included in professional courses provide a general guide (highlight) for all courses and the 

specific method for media utilization relevant and appropriate for each particular subject must be 

treated in detail in each corresponding subject. And, therefore, they added, the trend we apply 

these days is appropriate. 

 

All agreed that, at least theoretically and if possible, practically, all types of media utilization 

training must be included in the training component. They also said that, but this is not the case in 

the actual training program and even in pedagogics course syllabus. The reason for this as they 

suggested is the problem in the process of developing the training syllabi. 

 

Finally, they suggested that such questions must be discussed with syllabus developers, because, 

they added, we implement what we are given and even if we have commented on some issue in 

the training syllabus no body responded. 

 

Generally, from the interview made with teacher trainers, it is possible to say that there is a need 

to incorporate media utilization component in the training syllabi with all types of media included 

in it. However, this is not the case in the syllabi. 

 



 

88 

 

 

 

Interview with TTI trainees. 

Sixty-seven trainees in two TTIs were interviewed with the following questions. 

1. Do you have knowledge and skill in instructional media utilization?    

2. Is it important to have such knowledge and skill? why and how? 

3. Is the training enough to introduce you with instructional media utilization? 

The responses they gave were discussed as follows. 

Trainees said that they have some knowledge and skill in media utilization. Most believed that 

actually such media are not aids but are basic components of the instructional process. The 

reasoned out this statement by saying that every thing that helps to communicate information 

from the teacher to the learner is media and with out media communication is impossible.  

 

Moreover, they added that every teacher must have knowledge and skill in instructional media 

utilization for effective communication. They explained such need by noting their advantages in 

making instruction more clear, simple, meaningful, attractive, useful and concrete. They also 

added that since each subject requires media there is a need to be trained with specific subject 

related media utilization in addition to the general information from professional courses. 

 

When they were asked if the training is enough, they responded that media topics in courses other 

than pedagogics focus on evaluating the appropriateness of media for the level that are listed in 

the syllabi. Finally, they stressed that the training is not enough to equip trainees with the 

necessary knowledge and skill in media utilization in general and in instructional technology in 

particular.However,some of them added that the extra two weeks training by an expert to 
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acquaint trainees with radio utilization contributes a lot to have knowledge and skill in it which 

they didn't get in the formal courses offered. 

 

From the responses given, it is possible to say that the recent training curriculum which focuses 

on methodology is better that the old one. However, in relation to instructional technology 

utilization, the training syllabi are deficient. And also, it seems that there is a change in attitude 

towards what media are and why they are for. 



CHAPTER FIVE 

 SUMMARY, CONCLUSION AND RECOMMENDATION. 

 

5.1 Summary of Findings 

A. Through Content Analysis on the Training Syllabi. 

 

The study was intended to investigate the extent to which media utilization training component is 

incorporated in TTI syllabi. Content analysis was employed for the study to make analysis on the 

nine TTI syllabi. These syllabi were the object of the study. Further more, unstructured interview 

was used to collect related data from some concerned bodies: TTI syllabus developers, teacher 

trainers and trainees and first cycle primary school teachers. Based on analysis made on the data, 

the findings are summarized below. 

 

Findings from each Syllabus 

 

1. Amharic (as a mother tongue language) syllabus. 

The content coverage of this syllabus shows that units and sub units that deal with instructional 

media utilization are none and 16.7% respectively. Media topics were not taken as a separate 

unit; and media topics as sub units mostly seem to deal with evaluation of the appropriateness of  

those media listed in the corresponding first cycle primary school syllabus. 
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There isn't any mention of issues related to utilization of instructional technology. Generally, in 

this syllabus, based on the definition given to incorporation in this study, media utilization 

training component is incorporated but with low coverage. 

2. Amharic (as a second language) syllabus. 

In this syllabus, none of the units and 20% of the sub units were dealing with instructional media 

issues. There isn't any separate topic, which treats media utilization, and some of the sub units 

that deal with this topic focus on evaluation of appropriateness of media for the suggested grade 

level. No unit or sub unit was dealing with utilization of instructional technology. Generally, 

based on the definition given to incorporation in this study, it is possible to say that media 

utilization-training component is incorporated but less covered in this syllabus. 

 

3. English language syllabus.   

 The content analysis result of this syllabus indicated that in its content coverage, five percent of 

the units and 5.1% of the sub units were dealing with instructional media utilization. It is good 

that one separate unit and four additional sub units were devoted to media utilization. Thus, based 

on the definition given to incorporation in this study it is possible to say that media utilization-

training component is incorporated and fairly covered in this syllabus. 

 

4. Mathematics Syllabus. 

In its content coverage, this syllabus is found to have no unit and 15.8% sub units that deal with  

instructional media utilzation. No separate unit is devoted to this component and those sub units 

about media focus on evaluating appropriateness of media listed in the corresponding first cycle 
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primary school syllabus. The syllabus didn't deal completely with instructional media utilization. 

Generally, based on the definition given to incorporation in this study, it is possible to say that 

media utilization-training component is incorporated but was less emphasized in this syllabus. 

 

 

5. Environmental Science Syllabus 

This syllabus is found to have five units and 80 sub units among which none of the units and 20% 

of the subunits were dealing with media utilization. No separate unit is devoted to media 

utilization and and the sub units focus on media appropriateness evaluation. There is no mention 

about instructional technology utilization. Thus, by taking the operational definition given to 

incorporation, it is possible to say that media-utilization-training component is incorporated but 

with an unsatisfactory coverage. 

 

6. Aesthetics and Physical Education syllabus. 

The result of the content analysis made on this syllabus indicated that 27.3% of the units and 

16.2% of the sub units were devoted to media utilization training. In this integrated syllabus, it is 

encouraging that many separate units are dealing with media utilization. However, there isn't any 

mentioning of instructional technology utilization. Any way, according to the definition given to 

incorporation in this study, it is clear that media utilization-training component is incorporated  

and is emphasized in this syllabus. 
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7. Pedagogics syllabus. 

This professional course, in its content coverage was found to have 8.3%of the units and 7.3% of 

the subunits that deal with instructional media utilization. In this syllabus, it is good that a 

separate unit is given for this component. However, there isn't any explanation about instructional 

technology utilization. The syllabus deals with utilization of those common media as teacher and 

student made charts, models and pictures, However, based on the definition given to 

incorporation in this study, it is possible to conclude that media utilization training component is 

incorporated and highly covered in this syllabus. 

8.Psychology Syllabus  

Based on the content analysis made on this syllabus, it was found out that neither a unit nor a sub 

unit was devoted to instructional media utilization training. Thus, based on the definition given to 

incorporation, it is clear that this training component is not incorporated at all. 

 

9. Special needs education syllabus. 

As it is true in the psychology syllabus, in this syllabus neither a unit nor a sub unit is given for 

instructional media issues. Thus, based on the definition given to incorporation, in this syllabus, 

this training component is not incorporated at all. 

 

B. Through the Unstructured interview 

 

• Syllabus developers and first cycle primary school teachers conceive media as 'teaching 

aids': materials that support or aid the teaching-learning process. 
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• Syllabus developers believe that it is difficult to include media utilization training 

component as a separate unit with out integrating it with certain subject matter content. 

• Teachers with 10 and more years of experience have more problems than newly trained 

teachers in media utilization knowledge and skill. However, both conceive media as 

'teaching aids'. 

• Most teacher trainers didn't accept the need for incorporating instructional media as a 

separate training component in each training syallabus. All agreed that instructional 

technology utilization should be included in the training. 

• Except the syllabus developers, all interviewed responded that instructional media 

utilization-training component is not sufficient. 

5.2 Conclusions 

 

This study was conducted to examine the degree to which media utilization training component is 

incorporated in the TTI syllabi. Units and sub units of each syllabus were analyzed based on their 

description of the topic or the issue they are dealing with. Generally, the research was made to 

answer the following questions. 

1.To what extent is media utilization training component incorporated in TTI syllabi? 

2.  What factors inhibit or reinforce TTI syllabi developers to include this component? 

3.   How did these developers incorporate this component?                                                                             

4.   If it is not incorporated, what other mechanisms did they arrange to introduce trainees with      

      media utilization? 

5.  Do developers believe that it should be incorporated?  
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6.  Is there any difference in media utilization knowledge and skill among teaches of different  

     service years? 

 

Based on the results, the general findings in relation to the research questions can be concluded as 

follows. 

1.Media utilization training component is incorporated but less emphasized in the TTIs' syllabi. It 

is not given as a course and it is not represented as a separate unit in most or all courses. From 

among the nine courses, it is only in three courses that the topic is treated as a separate unit. 

Moreover, it is treated as a subunit in most courses: in these three courses and in additional four 

courses. Two courses didn't completely deal with media utilization. 

 

2. Factors such as lack of knowledge about what media are and why they are for on the part of 

syllabus developers inhibit them from fully incorporating media topics in the TTI syllabi. In 

addition, the presence of too much content to be taught to trainees, and developers belief that 

media utilization topics cannot be treated devoid of subject matter content contributed for this 

problem of incorporation. 

 

However, their belief that instructional media help to make instruction more attractive, clear 

meaningful and concrete reinforced them at least to incorporate media topics as a sub unit. 

 

3. Syllabi developers incorporated media utilization training component as a sub unit in most 
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courses (6 courses) and as a separate unit in three courses. The component is not incorporated at 

all in two courses. However, instructional technology utilization topics are not incorporated in 

any of the syllabi. 

 

4. Though not emphasized, media topics are incorporated in the training syllabi. But, to introduce 

trainees with instructional technology utilization- particularly with the skill on how to use radio, 

some TTIs invite guest lecturers from educational media agency. That is, orientations are given 

for two weeks. In any case, the training on media utilization is not sufficient. 

 

5. Syllabus developers believed that instructional media topics should be incorporated in the 

training syllabi as subordinate to other contents. 

 

 

6. There is a difference in media utilization knowledge and skill among teachers of different 

years of services. One of the reasons for this difference is problem in the training syllabi: where 

the old one was subject matter knowledge-centered syllabi while the new training syllabi is 

methodology-centered. Of course, a focus on educational technology and materials by the NETP 

contributed a lot for the latter. 

 

5.3 RECOMMENDATIONS 
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From the study, it is concluded that media utilization-training component is incorporated but is 

less emphasized in the TTI syllabi. Different factors contributed for this. In the NETP, emphasis  

was given to the production, distribution and utilization of educational technology and materials. 

This policy issue need to be reflected more specifically in the curricula and/ or syllabi, as these 

materials are the means through which policy plans could be implemented. But, media utilization 

training is not highly covered in the TTI syllabi as it was supposed to be emphasized. Thus, in 

light of the findings, the following recommendations are forwarded. 

 

1. Syllabus development is a complex process in which careful planning is very important to have 

quality and complete syllabus. Some of the things that need to be considered in selecting contents 

in TTI syllabi are consideration of policy issues and expected teacher profiles and competencies. 

In addition, there is a need to have balance between contents incorporated. Therefore, syllabus 

developers should reconsider the contents incorporated in the training syllabi in line with the 

education policy and expected teacher profiles. And also, they must be informed about what 

instructional media are, why they are for and what the policy statement is in relation to. 

 

2. It is through the pre-service training that teachers are expected to acquire lots of professional 

knowledge and skill. That is why too much time is devoted to this training. But, if these training 

syllabi are to be used as they are, the amount of training in instructional media will remain to be 

insufficient. Thus, if it is so, it is important to re-equip trainees with the knowledge and skill 

which they didn't get (from the training) through workshops and in-service training. Thus in line 

with this, concerned authorities should be informed that there is a need to arrange conditions and 
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assign budgets for workshops and in-service trainings. In addition, these responsible bodies 

should enhance cluster school practices and attempt to equip schools with necessary educational 

facilities. 

 

3. Curriculum is dynamic.  As the syllabus and /or the curriculum changes, there is a need to 

acquaint already trained teachers with the new one. The existing training syllabi are 

methodology-centered. But, those already trained teachers are not familiar with many ideas that 

are found in the new syllabi. This, rather than the newly trained teachers, it is important to 

arrange in-service trainings and workshops for those teachers who are trained with the old 

curriculum.  

  

4. There is a general misconception on the part of syllabus developers and first cycle primary 

school teachers on what instructional media are and why they are. Preparing and putting 

additional reference reading materials in libraries for these groups could minimize the problem. 

Thus, those college and university instructors who are highly familiar with instructional media 

(because they offer it as a course) should prepare such materials and put where ever necessary.  

 

5. One of the advantages of research findings is that it can be used to revise, to improve, and to 

bring changes in any of the areas the study treated. For such purposes, it is recommended that 

findings are available to the concerned body. Therefore, dissemination of the findings of this 

study could help to promote further preparation of appropriate and relevant training syllabi, to 
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sensitize syllabus developers, teacher trainers as well as teachers. Thus, it is important to 

disseminate this study to those concerned. 

 

6. Finally, it is recommended that policy makers as they concentrated on formulating policy 

statements, they need to focus also on implementing and realizing them. 
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Appendix A 

Units and Subunits of Amharic (as a mother tongue) Syllabus 

 

KFl 

TMHRT 

RXSÂ N;#S RXS 

xND ðdLN ¥SlyTðdLN ¥SlyTðdLN ¥SlyTðdLN ¥SlyT    

      ðdLN l¥slyT ytqr]ý x§¥½yYzT 

xdr©jt$Â ym¥R ¥St¥R SLT 

       ðdLN l¥SlyT y¸ÃglGl# ym¥R 

¥St¥R mR© mú¶ÃãC x-”qMÂ 

xzg©jT½lTMHRt$ ytmdbW KFl g!z@ 

xsrÅ=TÂ yx§¥W GB mM¬T y¸lµbT 

SLT 

       Sn{?fTN l¥St¥RÂ bz!ÃWM 

ðdLN l¥SlyT ytqr]# x§¥ãC½yYzèc$ 

xdr©jT½ym¥R ¥St¥R zÁãC½yt-öÑ 

yTMHRT mR© mú¶ÃãCÂ yMzÂ SLèC  

/#lT ”§TN mmSrT”§TN mmSrT”§TN mmSrT”§TN mmSrT    

        k1¾ Ask 4¾ ÆlW yxF mFÒ ÌNÌ 

TMHRT ”§TN mmSrTN l¥St¥R 

ytqr]W x§¥½yYzt$ xdr©jTÂ ym¥R 

¥St¥R zÁW 

             ”§TN mmSrTN½kçÿÃT 

y¸msrt$ ”§TN½k”§T ”§T mmSrTN 
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lm¥St¥RÂ GN²b@ l¥S=b_ ytmdbW 

KFl g!z@ tmÈÈ"nT½ym¥R ¥St¥R mR© 

mú¶ÃãC xzg©jTÂ yx§¥WN GB mM¬T 

ymgMg¸Ã SLT 

îST ”LN½hrGN”LN½hrGN”LN½hrGN”LN½hrGNÂ ;rFt ngRN mlyT Â ;rFt ngRN mlyT Â ;rFt ngRN mlyT Â ;rFt ngRN mlyT     

        k1¾ XSk 4¾ ÆlW yxF mFÒ ÌNÌ 

mRh TMHRT ”LN½hrGNÂ ;rFt ngRN 

mlyTN l¥St¥R ytqr]# ›§¥ãC½yYzt$ 

xdr©jTÂ ytmdbW KFl g!z@ tmÈÈ"nT  

         bmRh TMHRt$ ”LN½hrGNÂ 

;rFt ngRN mlyTN l¥St¥R yt-öÑ 

zÁãC½ymR© mú¶ÃãCÂ lGMg¥ YçÂl# 

tBlW yt-öÑ yGMg¥ SlèC 

         

x‰T tmúúYÂ t”‰n! ”§TtmúúYÂ t”‰n! ”§TtmúúYÂ t”‰n! ”§TtmúúYÂ t”‰n! ”§T    

        bmRh TMHRt$ tmúúYÂ t”‰n! 

”§TN l¥St¥R ytqr]# ›§¥ãC½yYzt$ 

xdr©jTÂ ytmdbW KFl g!z@ tmÈÈ"nT  

        tmúúYÂ t”‰n! ”§TN l¥St¥R 

yt-öÑ L†L† zÁãCÂ mR© mú¶ÃãC 

tgb!nTÂ x-”qM XNÄ!h#M tmúúYÂ 

t”‰n! ”§TN b¥St¥R ›§¥W Gb#N mTè 

Slmgßt$ lmgMg¸Ã YçÂl# tBlW yt-

öÑ yMzÂ SLèC 

xMST ySRxt n_B MNnTÂ xgLGlÖTySRxt n_B MNnTÂ xgLGlÖTySRxt n_B MNnTÂ xgLGlÖTySRxt n_B MNnTÂ xgLGlÖT    

        bmRh TMHRt$ bydr©W k1¾ XSk 

4¾ KFlÖC SR;t n_BN l¥St¥R ytqr]# 

›§¥ãC½yYzT xdr©jèCÂ yKFl g!z@W 
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SR+T   mmÈ-N 

       ySRxt n_BN MNnTÂ xgLGlÖT 

bm¥R ¥St¥R KNWN wQT yxq‰rB 

zÁWÂ ymR© mú¶ÃãCN ¥zUjTÂ yx-

”qM SLT 

         ytlÃ† zÁãCN t-Qä y›§¥WN 

GB mM¬T ymgMg¸Ã yMzÂ SLèC  

SDST g§+ ”§Tg§+ ”§Tg§+ ”§Tg§+ ”§T    

      k3¾ XSk 4¾ KFL ÆlW yx¥R¾ ÌNÌ 

mRh TMHRT g§ôCN l¥St¥R ytqr]# 

›§¥ãC½yYzt$xdr©jT½xGÆBnTÂ 

l¥St¥¶Ã ytmdbW KFl g!z@ xsrÅ=T 

      bmRh TMHRt$ g§+ ”§TN l¥St¥R 

yt-öÑ L† L† zÁãCÂ yTMHRT mR© 

mú¶ÃãC XNÄ!h#M kTMHRt$ b`§ l›§¥W 

GB mM¬T lmgMg¸Ã YçÂl# tBlW 

yt-öÑ yGMg¥ SLèC 

sÆT ”§TN xgÈ_ä ;rFt ngR mS‰T ”§TN xgÈ_ä ;rFt ngR mS‰T ”§TN xgÈ_ä ;rFt ngR mS‰T ”§TN xgÈ_ä ;rFt ngR mS‰T     

       k1¾ XSk 4¾ KFL ÆlW yxF mFÒ 

yx¥R¾ ÌNÌ mRh TMHRT ”§TN xg-_ä 

;rFt ngR mÉFN l¥St¥R ytqr]# 

›§¥ãC½yYzt$ xdr©jèCÂ yt-öÑ L† 

L† y¥St¥¶Ã zÁãC 

       ”§TN xgÈ_ä ;rFt ngR mÉFN 

bL† L† zÁãC t-QmW btmdbW KFl 

g!z@ s!ÃStM„ mR© mú¶Ããc$Â yx§¥WN 

GB mM¬T lmgMgM yt-öÑ yMzÂ 

SLèC  
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SMNT yNÆB SLèCyNÆB SLèCyNÆB SLèCyNÆB SLèC    

       k1¾ XSk 4¾ KFL ÆlW yxF mFÒ 

ÌNÌ mRh TMHRT L† L† yNÆB SLèCN 

l¥St¥R ytqr]# ›§¥ãC½yYzT xdr©jTÂ 

ytmdbW KFl g!z@  

       bmRh TMHRt$ yNÆB SLèCN 

l¥St¥R ytqr]WN YzT kGB l¥DrS 

y¸ÃSCl# y¥St¥¶Ã zÁãCÂ xU™ yçn# 

yTMHRT mR© mú¶ÃãC xzg©jTÂ x-

”qM 

        ytlÃ† ymgMg¸Ã zÁãCN t-Qä 

›§¥W kGb# mDrs#N mgMgM 

z-" tttt----y”êE xStúsBy”êE xStúsBy”êE xStúsBy”êE xStúsB    

        bmRh TMHRt$ t-y”êE xStúsBN 

l¥St¥R ytqr]# ›§¥ãC½yYzt$ xdr©jTÂ 

ytmdbW KFl g!z@  

        bmRh TMHRt$ t-y”êE xStúsB 

SR byKFL dr©W yqrb# k3¾ XSk 4¾ 

ZRZR YzèCÂ L† L† yxq‰rB zÁãÒcW 

xdr©jT XnÄ!h#M yt-öÑ yTMHRT mr© 

mú¶ÃãCÂ x-”q¥cW 

xSR ;rFt ngRN xgÈ_ä xNq} mÉF ;rFt ngRN xgÈ_ä xNq} mÉF ;rFt ngRN xgÈ_ä xNq} mÉF ;rFt ngRN xgÈ_ä xNq} mÉF     

        k3¾ XSk 4¾ KFL ÆlW yxF mFÒ 

ÌNÌ mRh TMHRT ;rFt ngRN xgÈ_ä 

xNq{ mÉFN l¥St¥R ytqr]# 

›§¥ãC½yYzt$ xdr©jTÂ ytmdbW KFl 

g!z@ tmÈÈ"nT 
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        bmRh TMHRt$ ;rFt ngRN 

xgÈ_ä xNq} mÉFN l¥St¥R yt-öÑ 

zÁãC½ymR© mú¶ÃãCÂ µSt¥„ b`§ 

l›§¥W GB mM¬T lmgMg¸Ã YçÂl# 

tBlW yt-öÑ yMzÂ SLèC 

xS‰ xND ydBÄb@ xÉÉFydBÄb@ xÉÉFydBÄb@ xÉÉFydBÄb@ xÉÉF    

        k2¾ XSk 4¾ KFL ÆlW yxF mFÒ 

ÌNÌ mRh TMHRT dBÄb@ xÉÉFN l¥St¥R 

ytqr]# ›§¥ãC½yYzT xdr©jTÂ yt-öÑ 

ym¥R ¥St¥R zÁãc  

        bmrh TMHRt$ ydbÄb@ xÉÉFN 

l¥St¥R yt-öÑT yTMHRT mR© 

mú¶ÃãCÂ µst¥„ b`§ l›§¥W GB 

mM¬T lmgMg¸Ã YçÂl# tBlW yt-

öÑ ytk¬¬Y MzÂ SLèC  

xS‰ h#lT ¥S¬wš xwúsD¥S¬wš xwúsD¥S¬wš xwúsD¥S¬wš xwúsD    

        k2¾ XSk 4¾ KFL ÆlW yxF mFÒ 

ÌNÌ mRh TMHRT y¥S¬wš xwúsDN 

l¥St¥R ytqr]# ›§¥ãC½yYzT xdr©jTÂ 

ytmdbW KFl g!z@   

 bmrh TMHRt$ y¥S¬wš xwúsDN 

l¥St¥R yt-öÑ SLèC½ yTMHRT mR© 

mú¶ÃãCÂ y›§¥WN GB mM¬T lmgMgM 

YçÂl# tBlW yt-öÑ yMzÂ SLèC 

xS‰ ƒ|T kL† L† mGlÅ ymr© húB ¥Gß@TkL† L† mGlÅ ymr© húB ¥Gß@TkL† L† mGlÅ ymr© húB ¥Gß@TkL† L† mGlÅ ymr© húB ¥Gß@T    

        bmRh TMHRt$ kL† L† mGlÅ 

ymr© húB ¥Gß@TN l¥St¥R ytqr]# 

›§¥ãC½yYzT xdr©jTÂ ytmdbW KFl 

g!z@ 
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 bmRh TMHRt$ k1¾ XSk 4¾ KFL 

kL† L† mGlÅ ymr© húB ¥Gß@TN 

l¥St¥R yt-öÑ L† L† SLèC½ymR© 

mú¶ÃãCÂ lmgMg¸Ã YçÂl# tBlW yt-

öÑ yMzÂ SLèC 

xS‰ x‰T W_N ¬¶KN m=rSW_N ¬¶KN m=rSW_N ¬¶KN m=rSW_N ¬¶KN m=rS    

         k3¾ XSk 4¾ KFL ÆlW yxF 

mFÒ ÌNÌ mRh TMHRT W_N ¬¶KN 

m=rS l¥St¥R ytqr]# ›§¥ãC½yYzT 

xdr©jTÂ ym¥R ¥st¥R SlèC  

        bmRh TMHRt$ W_N ¬¶KN 

m=rSN l¥St¥R ytmdbW KFl 

g!z@½yTMHRT mR© mú¶ÃãCÂ W_N ¬¶KN 

m=rSN b¥St¥R wQT l›§¥W GB 

mM¬T ltk¬¬Y GMg¥ YçÂl# tBlW 

yt-öÑ yMzÂ SLèC 

 

 

Appendix B 

Units ( Topics) and Subunits (Subtopics ) of Amharic ( as a second language) 

syllabus 

 

KFl 

TMHRT 

RXSÂ N;#S RXS 

xND ðdLN mlyT y¥St¥R SLT 
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      ðdLN y¥SlyT SLT 

      ÃÄm-#TNÂ Ã†TN ðdL 

l¥Äm_½l¥NbBÂ lmÚF ytqm-# ›§¥ãC 

      ðdlÖCN bDM{Â bQR{ knzéÒcW mlyT 

y¥St¥R SLT 

      YzèCN lm¥R ¥St¥R y¸ÃSCl# zÁãC 

      YzèCN lm¥R ¥St¥R yt-öÑ mR© 

mú¶ÃãC  

      ðdLN mlyT b¸lW RXS yt-öÑ 

yGMg¥ SLèCÂ xGÆBnT 

/#lT  B:R xÃÃZÂ yT¾WNM ðdL lmQr{ y¸ÃSCl# 

msr¬êE MLKèCN y¥St¥R SLT 

      b3¾ KFL x¥R¾ XNd h#lt¾ ÌNÌ 

TMHRT WS_ mSmR -Bö lmÚF ytqm-# 

›§¥ãC 

      Yzèc$N lm¥R ¥St¥R y¸ÃSCl# zÁãC 

      yB:R xÃÃZÂ yðdlÖC msr¬êE MLKèC 

xÈÈlÖC SR lyN;#úN YzèC m¥R ¥St¥R 

yt-öÑ mR© mú¶ÃãC 

      yB:R xÃÃZÂ yðdlÖC msr¬êE MLKèC 

xÈÈL SLT SR yt-öÑ yGMg¥ SLèCÂ 

xGÆBnT 

îST ”§TN mmSrT y¥St¥R SLT 
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      ”§TN kmmSrT xµ*Ã yÌNÌWN SRxT -

Bö kçHÃT ”§TN lmmSrT½ytmsrt$ ”§TN 

l¥Äm_½l¥NbBÂ lmÚF ytqm-# ›§¥ãC 

      ”§TN kmmSrT xµ*Ã kçHÃT y¸msrt$ 

”§TN ¥üT½¥NbBÂ mmSrT wYM mÚF 

      YzèCN lm¥R ¥St¥R y¸ÃSCl# zÁãC 

      l”§T MSr¬ m¥R ¥St¥R yt-öÑ 

mR© mú¶ÃãC xYnT 

      ”§TN lmmSrT  yt-öÑ SLèCÂ 

xGÆBnT 

x‰T yxrFt ngR MSr¬Â SR;t n_ïCN x-”qM 

y¥St¥R SLT 

      SR;t n_ïCN km-qM xµ*Ã SR;t 

n_ïCN bxrFt ngR WS_ btgb!W ï¬ lm-qM 

ytqm-# ›§¥ãC 

      SR;t n_ïC 

      YzèCN lm¥R ¥St¥R y¸ÃSCl# SLt 

TGb‰ãC 

      yxrFt ngR MSr¬Â SR;t n_ïCN x-

”qM lm¥R ¥St¥R yt-öÑ mR© mú¶ÃãC 

      yxrFt ngR MSr¬Â SR;t n_ïCN x-

”qM m¥R ¥St¥R yt-öÑ SLèCÂ xGÆBnT 

       



 115 

 

 

xMST ÌNÌ KHlÖTÂ L† L† ymtGb¶Ã mm¶ÃãCN 

y¥St¥R SLT 

      mm¶ÃãCN km-qM xµ*Ã yÌNÌN 

TMHRT l¥ÄbR ytqm-# mm¶ÃãC ›§¥ãC 

      L† L† mm¶ÃãC 

      ymm¶ÃãC xq‰rB 

      XÃNÄNÇN K£L l¥l¥mD yt-öÑ 

mm¶ÃãC mR©ãC xYnTÂ xSf§g!nT 

      yL† L† mLm© mm¶ÃãC yGMg¥ 

SLèCÂ xGÆBnT 

SDST yWYYTN £dT y¥Stm¥R SLT 

      WYYT k¥DrG xµ*Ã ymdb¾ WYYTN 

SR;¬êE xµÿD -Bö lmwÃyT ytqm-# 

›§¥ãC 

      bL† L† ¥^br MÈn@Â ±ltEµêE g#Ä×C 

mwÃyT 

      WYYTN l¥l¥mD ÃtgÆbR SLèC 

      lWYYT xYnt$ yt-öÑ mR©mú¶ÃãC 

xYnTÂ xSf§g!nT 

      L† L† WYYèCN l¥µÿD yt-öÑ 

yGMg¥ SLèCÂ xGÆBnT 
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Appendix C 

Units and Sub units of English language TTI syllabus 

 

Chapter Units(Topics) and Subunits(Subtopics) 

1 English language teaching methods and techniques 

             -Methods and techniques 

2 Objectives and contents of English language 

            -Central objectives of the syllabus and textual  

            materials 

            -Contents of materials 

3 Teaching hand writing 

            -Basic principles of teaching hand writing 

            -Steps or procedures of teaching print and cursive 

            hand writing 

            -Individual capital and small letters 

            -Hand writing problems 

            -Hand writing activities 

4 Teaching reading (words, phrases sentences) 
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              -Steps for initial reading (grads 1 and 2) 

             -Word reading (in 1 and 2) 

              -Sentence exercise reading (1-4) 

              -Reading phrases 

5 Practicing giving personal accounts and using social 

expressions 

               -Giving personal details 

               -Using social expressions 

               -Making apologies 

              -Expressing preferences 

              -Accepting or rejecting offerings, opinions, etc.   

               politely 

6 Practicing pronunciation 

              -Pronunciation of words in syllabus 

              -Pronunciation of dialogues, exercises, etc. 

              -Intonation and stress 

              -Phonetic description 

              -Dictionary uses 

7 Teaching Vocabulary 
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              -Methods and techniques of teaching vocabulary 

              -Steps for teaching vocabulary 

              -Vocabulary items 

              -Oral and written practice using vocabulary   

              items 

               -Teaching vocabulary using games  

8 Controlled and guided writing exercises 

                  -Teaching controlled/ guided writing activities 

                 -Controlled writing exercises 

                 -Adaptation or preparation of controlled writing  

                   activities 

9  Describing people, animals, objects, situations and preferences  

                 -Describing things 

10 Presenting Structures 

                -Nouns -Adjective  

               - Quantifiers -Adverbs  

               -Prepositions -Verbs 

               -Conjunctions -Tenses 

               -Questions -Affirmative and negative  
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                                                     statements 

11 Practicing oral exercises (dialogues) 

              -Steps for practicing dialogues and oral exercises 

              -Techniques of presenting and practicing oral  

               exercises and dialogues  

             -Functional activities 

             -Dialogues/oral exercises 

12 Instructional classroom English skills 

              -Giving instructions or commands 

              -Asking questions 

              -Conducting activities  

              -Games and songs 

              -Correcting errors 

              -Giving feedback practice and encouragement 

13 Language Games 

            -The role of language games  

            -Language games 

            -Preparing language games 

14 Preparing and Using Visual Materials 
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             -The role of visual materials 

             -Preparation of visual materials  

             -The use of blackboard 

15 Developing Speaking and Listening Skills (Radio lessons, 

stories, Songs ) 

               -Dialogues, drills and exercises for speaking and  

                listening  activities 

              -Story telling techniques 

              -Radio lessons 

              -Songs in the radio lessons 

16 Teaching Reading Passages and comprehension in grades 3 

and 4. 

              -Steps or stages of reading passages 

              -The grade 3 and 4 reading passages 

              -Preparing a reading lesson 

              -Writing supplementary reading tests 

              -Checking comprehension of passages 

17 Practicing and Presenting Language Items 

              -The preparation stage 
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              -Presentation of language items in the syllabi 

              -Adaptations of presentations in teacher's book 

              -Practicing techniques of presenting language items 

18 Evaluation 

             -Evaluation techniques 

             -Evaluation of course materials 

             -Preparing tests and exams. 

             -Evaluation of achievement of student objectives 

             -Self evaluation characteristics of a good teacher 

             -Continuous assessment 

19 Lesson Planning 

             -The purpose of planning a lesson 

             -Lesson planning and its contents 

            -Annual, weekly or daily lesson plans 

            -Lesson plan formats 

            -Evaluation of lesson plans 
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Appendix D 

Units ( Topics ) and Sub units ( Sub Topics ) of TTI  Mathematics Syllabus 

 

KFl 

TMHRT 

ÊÂ RXSÂ Nx#S RXS 

xND y£úB MNnTÂ bs!lbSÂ bm¥¶Ã ¥St¥¶Ã 

mÚHFT mµkL ÃlW ZMDÂ 

      1.1 £úB MNDN nW) 

      1.2 yTk#rT n_ïC 

      1.3 s!lbS½ ym¥¶Ã ¥St¥¶Ã   

         mÚHFT Ã§cW ZMDÂÂ L†nT  

/#lT Ñl# q$_éC XSk 1000 

1. yKFl TMHRT xND ›§¥ãC    

  ZRZR½xGÆBnTÂ QdM tktL 

      2. XSk 1000 Ãl# Ñl# q$_éC YzTÂ 

        xdr©jT  

      3. KFl TMHRt$N l¥St¥R bs!lbS 

         yt-öm yKFL g!z@ DLDL 

      4. KFl TMHRT xNDN l¥St¥R 

         bmMH„ mM¶ÃãC yt-öÑ 

         y¥St¥R zÁãC  

      5. lKFL xND TMHRT yt-öÑ   

   mR© mú¶ÃãC xYnT½xs‰RÂ x-”qM 



 123 

 

 

      6. bKFl TMHRT xND SR yt-öÑ 

        yGMg¥ SLèC xGÆBnTÂtGÆ‰êEnT 

îST x‰t$ msr¬êE Sl@èC XSk 100 Æl# Ñl# 

q$_éC 

    1. yKFL h#lT ›§¥ãC ZRZR½GL{nTÂ 

      xGÆBnT½tGÆ‰êEnTÂ tk¬¬YnT 

    2. yx‰t$ msr¬êE Sl@èC YzTÂ 

      xdr©jT½ k›§¥ãC UR mÈÈMÂ  

 xlmÈÈM 

       3. bKFl TMHRt$ ytdldl KFl g!z@ 

         mB”T xlmB”T 

       4. lKFL h#lT yt-öÑ y¥St¥R 

      zÁãC½ yzÁãc$ tGÆ‰êEnTÂ XGÆBnT 

       5. yTMHRT mR© mú¶ÃãC 

       ;YnT½xs‰R½x-”qMÂ tS¥¸nT 

       6. yGMg¥ SLèC xGÆBnT  

x‰T Ñl# q$_éC XSk 1000 

       1. yKFl TMHRt$ ›§¥ãC  

       2. yYzT xdr©jT  

       3. KFl TMHRt$N l¥St¥R yt-

        ömW KFl g!z@ m-NÂ B”T 

       4. KFl TMHRT îSTN l¥st¥R 

         y¸ÃSCl# zÁãc 

       5. yqrb#T ymR© mú¶ÃãC ;YnTÂ 

        xSf§g!nT½xs‰RÂ x-”qM 

       6. yt-öÑ yGMg¥ SLèCÂ 

         xGÆBn¬cW 
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xMST mdmR½ mqnS½ ¥B²TÂ ¥µfL XSk 10000 

       1. yKFl TMHRt$ ›§¥ãC 

       2. yts-#T yTMHRT YzèCÂ 

   ytqm-#T x§¥ãC mÈÈMÂ xlmÈÈM  

       3. KFl TMHRT x‰TN l¥St¥R 

       yt-öm yKFl g!z@ m-NÂ B”T 

4.KFl TMHRT x‰TN l¥St¥R 

y¸rÇ zÁãC MNnT½tGÆ‰êEnTÂ 

 xGÆBnT 

       5. bKFL x‰T WS_ yqrb#T ymR© 

       mú¶ÃãC xYnT½ xs‰RÂ x-”qM 

       6. yGMg¥ SLèC½xGÆBn¬cWÂ 

          tGÆ‰êEn¬cW 

SDST Ñl# q$_éC 

       1. yKFl TMHRT xMST ›§¥ãC 

       2. yKFL xMST yYzT xdr©jT 

       3. KFl TMHRT xMSTN l¥St¥R 

        yt-öm yKFl g!z@ m-NÂ B”T 

       4. KFl TMHRT xMSTN l¥St¥R 

        y¸ÃSCl# zÁãC 

5.lKFl TMHRT xMST yt-öÑT 

mR© mú¶ÃãC xYnT½ xs‰R½ x- 

 ”qMÂ tS¥¸nT 

6. bKFl TMHRT xMST SR yt-

öÑT yGMg¥ SLèC½xGÆBnTÂ  

 tGÆ‰êEnT 
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SÆT yÑl# q$_éC x‰t$ msr¬êE Sl@èC 

       1. yKFl TMHRt$ ›§¥ãC 

       2. ytmr-#T yTMHRT YzèCÂ 

    ytqm-#T ›§¥ãC mÈÈMÂ xlmÈÈM  

       3. l¥st¥R ytmdb KFl g!z@ m-

          NÂ B”T 

       4. KFl TMHRt$N l¥St¥R bmMH„ 

          mM¶Ã yt-öÑ zÁãC 

       5. lKFL SDST yt-öÑT mR© 

       mú¶ÃãC ZRZR½xs‰RÂ x-”qM  

       6. yt-öÑ yGMg¥ 

          SLèC½xGÆBnTÂ tGÆ‰êEnT 

SMNT yxwN¬ NBBR q$_éC mGb!Ã½bKFLÍ×C 

¥S§T 

     1. yKFl TMHRT sÆT ›§¥ãC ZRZR 

     2. yxwN¬ NBBR q$_éC mGb!Ã yYzT 

      xdr©jT 

     3. yÑl# q$_éC x‰t$ msr¬êE Sl@ècN 

       l¥St¥R ytmdb KFl g!z@Â B”T 

     4.KFl TMHRT sÆTN l¥St¥R 

      b¥St¥¶Ã m{hF yt-öÑ 

      y¥St¥¶Ã zÁãC 

     5. lKFL sÆT TMHRT yt-öÑ mR© 

     mú¶ÃãC xYnT½xs‰RÂ x-”qM  

     6. yt-öÑ yGMg¥ SlèC½xGÆBnTÂ 

        tGÆ‰êEnT 

z-" msr¬êE y-lLÂ __R MSlÖC 
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       1. yKFl TMHRt$ ›§¥ãC 

       2. yts-#T yTMHRT YzèCÂ 

    ytqm-#T ›§¥ãC mÈÈMÂ xlmÈÈM  

       3. YHNN KFl TMHRT l¥St¥R 

   bs!lbS yt-ömW KFl g!z@ m-NÂ B”T  

  4. KFl TMHRt$N l¥St¥R bmMH„ 

mM¶ÃãC yt-öÑ y¥St¥¶Ã zÁãC 

  5. bs!lbs# yt-öÑ ymR© mú¶ÃãC 

ZRZR½ xs‰RÂ x-”qM 

       6. x-”§Y yGMg¥ ¦úB 

xSR TY† XNQS”s@ 

       1. yKFl TMHRt$ ›§¥ãC 

       2. TY† XNQS”s@ 

       3. TY† XNQS”s@N l¥St¥R bs!lbS 

       yt-öm yKFl g!z@ 

   DLDLÂ½kYzèCUR mÈÈMÂ xlmÈ-

    ÈM 

   4. TY† XNQS”s@N l¥St¥R 

bmMH„ mM¶ÃãC yt-öÑ yyN;#úN 

R:îC y¥St¥¶Ã zÁ 

   5. bs!lbs# yt-qs#T mR© 

mú¶ÃãC xs‰RÂ x-”qM 

        6. bs!lbs# yt-öÑ yGMg¥ SLèC 

         xGÆBnTÂ tGÆ‰êEnT 
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Appendix E 

Units (Topics ) and Sub units (Subtopics) of Environmental Science  TTI Syllabus 

 

KFl 

TMHRT 

êÂ RXSÂ N;#S RXS 

xND yxµÆb! úYNS TMHRT 

      -k1¾ XSk 4¾ KFL yxµÆb! úYNS TMHRT 

     s!lbS M:‰F xND §Y ytndûT ZRZR ›§¥ãC 

      - bM:‰F xND §Y ytqm-# ZRZR YzèC 

      - bM:‰û §Y yt-öÑT ym¥¶Ã ¥St¥¶Ã 

        zÁãC 

      - ytzrz„T yM:‰û yTMHRT mR© mú¶ÃãC 

      -  bM:‰û §Y yt-öÑT yMzÂÂ yGMg¥ 

         zÁãC  

H#lT ¥Hb‰êE xµÆb!ÃCN 

       2.1 MGBÝ k1¾ XSk 4¾ KFlÖC bxµÆb! úYNS 

         TMHRT s!lbS sWÂ n#éW    b¸lW 

         MX‰F½MGB b¸lW N;#S RXîC §Y 

         ytqm-# ›§¥ãC½ytzrz„ YzèCÂ 

         xdr©j¬cW½y¥St¥¶Ã zÁãC½yt-öÑ 

         mR© mú¶ÃãCÂ yKTTLÂ yGMg¥ SLèC 

        xGÆBnT 

       2.2 ‰SN ¥StÄdRÝ bxµÆb! úYNS TMHRT 

         s!lbS ‰SN ¥StÄdR b¸lW N;#S RXS SR 

         ytqm-# ›§¥ãC½ytzrz„ YzèCÂ       

         xdr©j¬cW½y¥St¥¶Ã zÁãC½yt-öÑ 

         mR© mú¶ÃãCÂ yKTTLÂ yGMg¥ SLèC 
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         xGÆBnT 

       2.3 qbl@Ýb3¾ KFL xµÆb! úYNS s!lbS bqbl@ 

         mg¾Â bqbl@ HZB RXS SR ytndû ZRZR 

         ›§¥ãC½ytqm-# ZRZR YzèC½yt-öÑ 

         ym¥R ¥St¥R zÁãC½ytzrz„ mR© 

         mú¶ÃãCÂ yGMg¥ zÁãC 

       2.4 KLLÝ b3¾ KFL xµÆb! úYNS s!lbS 

         ZGJT kg{ 31 XSK 35 ytndûT ZRZR 

         ›§¥ãC½ ytqm-# ZRZR YzèC½yt-öÑ 

         ym¥R ¥St¥R zÁãC½ytzrz„ mR© 

        mú¶ÃãCÂ yt-öÑ yMzÂÂ yGMg¥ zÁãC 

       2.5 xg‰CNÝ b4¾ KFL xµÆb! úYNS s!lbS 

        kg{ 61 XSk 75 ytndûT ZRZR ›§¥ãC½ 

        ytqm-# ZRZR YzèC½yt-öÑ ym¥R 

       ¥St¥R zÁãC½ytzrz„ yTMHRT mR© 

     mú¶ÃãCÂ yt-öÑ yMzÂÂ yGMg¥ zÁãC 

îST tf_éxêE xµÆb!ÃCN 

       3.1 XNSúTÂ X{êTÝbxµÆb!ÃCN y¸gß# 

      XNSúTÂ X{êT b¸lW RXSÂ N;#úN xRXST 

      xµ*Ã ytqm-# ›§¥ãC½Ãl# YzèC½l¥St¥R 

     yt-öÑ zÁãC½yt-öÑ mR© mú¶ÃãCÂ 

      yt-öÑ yGMg¥ zÁãC 

       3.2 -@ÂÝ k1¾ XSk 4¾ KFL yxµÆb! úYNS 

      TMHRT -@ÂN btmlkt ytzrz„ 

      ›§¥ãC½ytzrz„T YzèCÂ xdr©j¬cW½ 

      ytzrz„T ym¥R ¥St¥R zÁãC½ yt-öÑ 

     mR© mú¶ÃãCÂ yt-öÑT yGMg¥ zÁãC 

       3.3 ytf_é ¦BèCÂ yXNKBµb@ zÁãCÝb2¾ 

      KFL yxµÆb! úYNS s!lbS lN;#S RXS 2.5 
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     ytndûT ZRZR ›§¥ãC½ZRZR YzèC½ yt-

     öÑT ym¥R ¥St¥R zÁãC½ yt-öÑT 

     yTMHRT mR© mú¶ÃãCÂ yt-öÑT yMzÂÂ 

     yGMg¥ zÁãC 

      3.4 N_r q$îCÝxµÆb! úYNS s!lbîC b3¾Â b4¾ 

      KFlÖC yqrb# ZRZR ›§¥ãC½ytµtt$ ZRZR 

     YzèC½ yt-öÑ ym¥R ¥St¥R zÁãC½ yt-

     öÑT yTMHRT mR© mú¶ÃãCÂ yt-öÑT 

     yMzÂÂ yGMg¥ SLèC 

 

x‰T tf_éxêE KStèC 

      4.1 xNÄND tf_éxêE KStèC b2¾ KFL xµÆb! 

     úYNS s!lbS g{ 27 ytndûT ZRZR ›§¥ãC½ 

     ytndûT ZRZR YzèC½ yt-öÑT ym¥R 

     ¥St¥R zÁãC½ yt-öÑT yTMHRT mR© 

     mú¶ÃãCÂ yt-öÑT yMzÂÂ yGMg¥ SLèC 

      4.2 `YLÝk3¾ KFL xµÆb! úYNS s!lbS N;#S 

     KFl TMHRT 4.5 ZRZR ›§¥ãC½ ytndûT 

     ZRZR YzèC½ yt-öÑT ym¥R ¥St¥R 

     zÁãC½ yt-öÑT yTMHRT mR© mú¶ÃãCÂ 

     yt-öÑT yGMg¥ SLèC 

      4.3 GðTÝk4¾ KFL xµÆb! úYNS s!lbS yN;#S 

     KFl TMHRT 342 ZRZR ›§¥ãC½ ZRZR 

     YzèC½ yt-öÑT ym¥R ¥St¥R zÁãC½ 

     yt-öÑT yTMHRT mR© mú¶ÃãCÂ yt-

     öÑT yGMg¥ SLèC 

       4.4 g#LbTÝ k4¾ KFL xµÆb! úYNS s!lbS 

     yN;#S KFl TMHRT 347 ZRZR ›§¥ãC½ ZRZR 

     YzèC½ yt-öÑT ym¥R ¥St¥R zÁãC½ 
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     yt-öÑT yTMHRT mR© mú¶ÃãCÂ yt-

     öÑT yGMg¥ SLèC 

xMST ywrqTÂ y¹K§ S‰ 

      5.1 ywrqT S‰Ýbs!lbs# ywrqT S‰ b¸lW 

     RXSÂ N;#S RXîC ytndû ZRZR ›§¥ãC½ 

     ZRZR YzèC½ yt-öÑT ym¥R ¥St¥R 

     zÁãC½ yt-öÑT yTMHRT mR© mú¶ÃãCÂ 

     yt-öÑT yGMg¥ SLèC 

     5.2 y¹K§ S‰Ý y¹K§ S‰ b¸lW RXSÂ N;#S 

     RXîC ytndû ZRZR ›§¥ãC½ ZRZR YzèC½ 

     yt-öÑT ym¥R ¥St¥R zÁãC½ yt-öÑT 

     yTMHRT mR© mú¶ÃãCÂ yt-öÑT yGMg¥ 

     SLèC 
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Appendix F 

Units ( topics ) and Subunits (Subtopics) of Aesthetics and Physical Education TTI 

Syllabus 

    

KFl 

TMHRT 

RXSÂ N;#S RXS 

xND bxµÆb!ÃCN y¸gß# ngéC 

     1.1 bxµÆb!ÃCN y¸gß# ngéC b¸lW RXS SR ytndû 

         ›§¥ãC 

     1.2 bxµÆb!ÃCN y¸gß# ngéC b¸lW RXS SR ytmr-# 

         YzèCÂ ytmdbW KFl g!z@ 

     1.3 bxµÆb!ÃCN y¸gß# ngéC b¸lW RXS SR yt-qs#  

        ym¥¶Ã ¥St¥¶Ã mú¶ÃãC 

     1.4 bxµÆb!ÃCN y¸gß# ngéC b¸lW RXS SR ytmr-# 
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         yGMg¥Â KTTL SLèC 

     1.5 bxµÆb!ÃCN y¸gß# ngéC b¸lW RXS SR ytmr-# 

         ym¥R ¥St¥R zÁãC 

H#lT XNQS”s@ (ysWnT KFlÖC) 

   2.1 k1¾ XSk 4¾ KFlÖC bx@St&tEKSÂ sWnT ¥¯Lmš 

     TMHRT WS_ bKFl TMHRt$ WS_ ytndûT x-”§YÂ 

      ZRZR ›§¥ãC 

   2.2 ysWnT KFlÖC XNQS”s@ b¸lý RXS SR ytmr-# 

       YzèC 

   2.3 ysWnT KFlÖC XNQS”s@ y¸lWN TMHRT l¥QrB 

       ytmr-#  ym¥R ¥St¥R zÁãC 

   2.4 ysWnT KFlÖC XNQS”s@ b¸lý RXS SR yt-öÑ 

       yGMg¥Â KTTL SLèC 

   2.5 ysWnT KFlÖC XNQS”s@ y¸lWN TMHRT l¥QrB 

       ytmr-# ym¥R ¥St¥R zÁãC 

SST f-‰ 

      3.1 bxµÆb!ÃcW ytgnzÆ*cW ngéC b¸lW RXS SR 

       ytndû ›§¥ãC 

      3.2 bxµÆb!ÃcW ytgnzÆ*cW ngéC b¸lW RXS SR 

       ytmr-# YzèC 

      3.3 bxµÆb!ÃcW ytgnzÆ*cW ngéC b¸lW RXS SR 

       ytmr-# ym¥¶Ã ¥St¥¶Ã mú¶ÃãC  

      3.4 bxµÆb!ÃcW ytgnzÆ*cW ngéC b¸lW RXS SR 

     ›§¥ãCN lmgMgM ytmr-# yGMg¥Â KTTL SLèC 

      3.5 bxµÆb!ÃcW ytgnzÆ*cW ngéC y¸lWN RXS 

        l¥QrB ytmr-# ym¥R ¥St¥R zÁãC    

xND NDFÂ qlM  
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     1.1 ytf_éÂ sW s‰> ngéC 

     1.2 lNDF S‰ _ÂT ytmr-# ytf_éÂ sW s‰> 

        xµ§T 

     1.3 ytf_éÂ sW s‰> BRhN qlM QB _ÂT  

H#lT ÷l™Â ä²YK 

      2.1 bml-F yL† L† MSlÖC S‰  

sST ^TmT 

      3.1 yq_¬ ^TmT S‰ 

      3.2 QR} xW_è y¥tM S‰ 

      3.3 ys!LK XSK¶N ^TmT zÁ 

x‰T QrÚ QR{ 

      4.1 QRÚ QR{ _ÂT  

      4.2 QRÚ QR{ mSmRÂ t&KScR QB 

xND yÑz!” tEã¶ 

      1.1 yñ¬ãC xsÃyM ( kï¬ xNÚR ) 

      1.2 yñ¬ãC xsÃyM ( kg!z@ xNÚR ) 

      1.3 yg!z@ mlk!Ã mú¶ÃãC 

      1.4 Sk@L 

H#lT SLØJ 

      2.1 ñ¬ãCN mÅãÒ  bg!z@ öY¬cW msrT  

      2.2 XSk@lÖCN mzmR 

îST yÑz!” mú¶ÃãC xYnTÂ x-”qM 

      3.1 yÑz!” mú¶ÃãC -q»¬Â xkÍfL 

      3.2 bÈM q§LÂ yçn# yÑz!” mú¶ÃãCÂ xs‰RÂ 
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          x=êwT 

      3.3 êÂ êÂãc$ xlM xqFÂ hgR xqF yÑz!”      

          mú¶ÃwC xYnT 

x‰T  ÆH§êE Ñz!” 

      4.1 yÆH§êE Ñz!” -qm&¬ xYnèC 

      4.2 yÆH§êE Ñz!” x-ÂN zÁ 

      4.3 ÆH§êE Ñz!”N mÅwT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 136 

 

 

 

Appendix G 

Units (Topics) and Sub units (Sub topics) of TTI Pedagogical Science Syllabus 

 

Chapter Units (Topics) and Subunits (Subtopics) 

ONE Pedagogics 

1.1 Definition 

1.2 Historical development 

1.3 Role and importance of pedagogics in the 

instructional process  

TWO History and development of education in Ethiopia 

              2.1 Definition of education and forms of education 

              2.2 History of education in Ethiopia 

THREE Curriculum 

             3.1 Definition 

             3.2 Curriculum development process 

             3.2.1   Curriculum objectives and its classification 

             3.2.2.   Selection of contents  

3.2.3 Developing the flow chart, syllabus, textbook 

and teacher's guide 
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3.2.4 Tryout  

3.2.5 Implementation 

3.2.6 Curriculum evaluation 

FOUR Instructional Methods 

               4.1 Teaching-learning principles and processes 

               4.2 Various methods of teaching with emphasis to child 

                    centered approach 

               4.3 Teaching techniques 

FIVE Classroom organization and management 

                5.1 Concepts of classroom management 

                5.2 Importance and purpose of managing the                    

                     classroom 

                5.3 Factors affecting classroom management 

                5.4 Classroom leadership 

                 5.5 Techniques of classroom organization and 

                       management 

                 5.6 Self-contained classroom management 

                 5.7 Continuous assessment 

                 5.8 Multi-grade teaching approach 
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SIX Instructional planning 

                  6.1 Concepts of instructional planning 

                  6.2 Significance of planning instruction  

                 6.3 Levels of instructional planning 

                 6.4 Planning interactive instructional situations 

SEVEN Instructional Materials 

                  7.1 Meaning and purposes of instructional materials 

                   7.2 Types of instructional materials 

                   7.3 Production of instructional materials 

                    7.4 Selection and utilization of instructional 

                           materials 

EIGHT School organization 

                   8.1 Concepts of school organization 

                   8.2 Tasks undertaken under school organization 

                   8.3 Purposes of school organization 

                   8.4 Duties and responsibilities of the teaching and 

                         non- teaching staff 

                   8.5 Mobilization of the school personnel for 

                           common educational goals 
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                   8.6 School community relation ship 

NINE Teaching Practice 

                   9.1 Purpose 

                   9.2 Micro-teaching 

                   9.3 Peer-teaching 

                   9.4 Observation of the actual teaching-learning 

                         process in primary schools 

                   9.5 Reporting and discussion 

                   9.6 Orientation for actual teaching practice  

TEN Teaching profession and Ethics 

                    10.1 Concept of profession 

                    10.2 Concepts of teaching profession 

                     10.3 Professional ethics 

ELEVEN Educational Research 

             11.1 Purposes and types of educational research 

             11.2 Types of educational research 

             11.3 Action research methodology 

              11.4 Report writing 

TWELVE Adult Education 
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            12.1 Definition of an adult 

            12.2 Principles of adult education 

             12.3 The role of adult education in the Ethiopian reality 

              12.4   Andragogy, special feature of adult education 
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Appendix H 

Units ( Topics) and Sub units ( Sub topics) of Educational Psychology TTI 

Syllabus  

 

Chapter Units(Topics) and Sub units(Subtopics) 

ONE Introduction to Educational Psychology 

1.1 Psychology 

1.2 Educational psychology 

TWO Growth and development of the learner 

              2.1 Concept of growth, development and 

                    maturation 

              2.2 Aspects of development of child hood period 

THREE Learning concepts and processes 

              3.1 Concept of learning 

               3.2 Theories of learning 

FOUR Conditions or factors in human learning 

                 4.1 Motivation 

                 4.2 Some factors accounting for differences in 

                        human learning 

                 4.3 Guidance and counseling 

FIVE Educational measurement and Evaluation 

                     5.1 Basic concepts and purposes of 

                         evaluation 

                     5.2 Types of evaluation 

                     5.3 Types of classroom tests 
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                     5.4 Observational techniques of assessment 

                      5.5 Planning classroom tests 

                      5.6 Principles of classroom test construction 

                      5.7 Advantages and disadvantages of 

                      classroom tests 

                      5.8 Some suggestions for classroom test 

                           construction 

                      5.9 Administration, scoring and 

                            interpretation of tests 

                      5.10 Item analysis 

                      5.11 Qualities of good evaluation 

                      5.12 Keeping record book 
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Appendix I 

Units and Subunits  Special Needs Education TTI Syllabus 

 

KFl 

TMHRT 

RXSÂ N;#S RXS 

1 yL† F§¯T TMHRT 

     1.1 MNnT 

     1.2 ¬¶µêE xmÈ_Â XDgT 

     1.3 xdr©jT 

     1.4 -q»¬  

2 L† TMHRT f§g!ãCN mlyTÂ ¥gZ 

     2       2.1 L† ts_åÂ ClÖ¬ Ã§cW HÚÂTÂ wÈèC 

      2.2 ¥yT ytúÂcW HÚÂTÂ wÈèC 

      2.3 mS¥T ytúÂcW wÈèCÂ HÚÂTÂ wÈèC 

      2.4 yxXmé XDgT ZGmT ÃlÆcW HÉÂTÂ wÈèC 
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      2.5 ym¥R CGR ÃlÆcW HÉÂTÂ wÈèC 

      2.6 ymGÆÆT CGR ÃlÆcW HÉÂTÂ wÈèC 

      2.7 yÆH¶ m²ÆT CGR ÃlÆcW HÉÂTÂ wÈèC 

      2.8 td‰‰b! yxµL g#ÄèC 

      2.9 kÆD b>¬ ÃlÆcW HÉÂTÂ wÈèC 

      2.10 kÆHLÂ kxµÆb! t}XñUR btÃÃz L† DUF 

          y¸ÃSfLUcW 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix J 

 

Format of the Coding Sheet 

 

Units and Sub units of ___________ TTI syllabus 

 

Chapter Units(Topics) and Subunits(Subtopics) 
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