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ABSTRACT

This study was designed to examine the practice, contribution of instructional leadership in
enhancing student results and its challenges in government primary schools of woreda 12
Nefas silk subcity. Thus, the fundamental objectives of the study were to, identify the current
instructional leadership practices, find out the extent to which the instructional leadership
practices effectiveness in the schools, to describe the challenges faced while implementing
the leadership practices and to observe the extent to which the instructional leadership
practices have contributed on improving students’ learning outcome. A descriptive survey
design was used in the study. The subjects of the study were the teachers, principals, vice
principals, department heads and cluster supervisors. Quantitative method was used to
collect data from both respondents and was guided by three research questions, such as, how
is the instructional leadership practiced in the primary schools? To what extent do the
instructional leadership practices contributed to enhance students’ performance/academic
results? What are the major challenges faced in the implementation of effective leadership
practices? Data were collected by means of questionnaires and document analysis.
Accordingly, the data obtained through questionnaires were analyzed by using mean values
and standard deviations and the data collected through the open ended questions were
described and analyzed. Simple random sampling technique was used to select the woreda
under study. Availability sampling techniques were employed to select the principals, cluster
supervisors and department heads. Stratified random sampling techniques were used to select
teachers based on their rank beginner, proper/main and lead. The total population of
teachers’ was 160 and half was taken as a sample and the total population of leaders’ was 48
and all were taken as a sample. The major findings of the study indicated that practices of
leaders and challenges faced while implementing the instructional leadership have impact on
students’ learning outcome. The lack of finance and additional tasks given by woreda offices
were among the problems hindering the principals’ to conduct appropriately the
instructional leadership activities. As a result, school leaders were advised to conduct self-

assessment and prioritized the problems related to the instructional leadership practices

Keywords: PRACTICE, CONTRIBUTION, CHALLENGES, LEADERSHIP, INSTRUCTIONAL
LEADERSHIP.
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CHAPTER ONE

1. Introduction
This chapter deals with the background of the study ,statement of the problem, basic research
questions ,significance of the study, objectives of the study and its delimitations and

limitations as well as definition of key terms and the organization of the study.

1.1 Background of the study

According to Tedla, B.A (2012), the need of instructional leadership practice was recognized
as early as the late 0f1970s, yet it was not well defined. As Hallinger cited in Mitchell,( 2005)
it was stated that the term instructional leadership has consistently changed from conceptual
and practical scholars. From the above mentioned ideas, researchers and scholars
acknowledge that there is no single clear definition of instructional leadership or specific
guidelines as to what a principal or an instructional leader does in school. This term lacks
clear definition and consistency in its concept has resulted in part of the problem.

South worth(2002),despite leadership involving a diverse number of activities and processes
and although it is differentiated in its character, instructional leadership is focusing on
making the schools successful. However, the roles of school principals as instructional leader
and the implication for quality of teaching and learning have not yet been clearly established;
a problem has emerged that needs further study. Hence, it is essential to explore the practices,
the challenges and the extent to which it contributes to better students’ results of principal as
instructional leader in primary school since primary school is the base for secondary and
tertiary levels.

Instructional leadership is often defined as a mix of lot of tasks, such as the supervision
classroom instruction, staff development, and curriculum development (Smith and Andre,
1989). Recent authors and researchers, however, reframed the conceptual framework of
instructional leadership into five dimensions based on Krug(1992),he classified them as
defining the school mission, managing curriculum and instruction, supervising instruction,
monitoring student progress and promoting instruction climate.

According to Glickman (1985), he adds by including the five primary tasks of instructional
leadership as direct assistance to teachers, group development, staff development, curriculum

development, and action research. In addition to this Pajak (1989), he stated some of the



functions should be a part of instructional leadership a similar list of tasks as mentioned
previously, but also included planning, organizing, facilitating change, and motivating staff.
Instructional leadership practices play a vital role in the overall school system and can bases
for better achievement of students’ academic performance. According to Christie (2010),
Hadley and Ward (2008), and Hallinger (2011) instructional leadership practices are linked to
school improvement/ performance and that some schools thrive under instructional leadership
practices whilst others struggle. When we talk about educational leadership practices, it is
obvious that we need to mention about the principal’s contribution in the teaching learning
process in order to improve students’ achievement.

Day and Sammons (2009) described that school leaders should carry the leadership activities
through practicing their knowledge and the required skills to influence followers to achieve
common goals. Therefore, school principals are expected to work towards achieving the
school goals. Therefore, school leadership practice is one of the most complex process that
help to influence people to achieve the stated objective.

It is believed that effective leadership practices of school leaders play an important role in
making school effective. In relation to the tasks expected from the school leaders for effective
instructional leadership. Different authors and researchers have developed different
conceptual frameworks based on the characteristics of effective schools and effective
principals. According to Bush (2008) it was emphasized that the quality of school principal's
leadership role can have a positive effect on improving student's achievement and as a result
to make school effective.

To be an effective leader, school principals need to have knowledge and the required skills of
more than one leadership theory to serve the teachers and students effectively and efficiently.
Snyder (1983:32) stated ...conceptualized instructional leadership in terms of planning, staff
and program development and evaluation activities using such organizational properties,
however may not entirely capture the normative dimension of school social organization
without which the instructional leadership tasks of leaders could not influence the quality of
instruction as well as student achievement...

Effective instructional leadership is essential for improving quality education. The
identification of improving instructional leadership in schools and raising the performance of
both teachers and students will rest on the actual performers in the education system

including head teachers, assistant principals, supervisors and parents.



According to Daresh (2002) effective instructional leader must actively promotes different
activities to make the schools effective by facilitating the teaching and learning processes in
his/her school. The key to instructional leadership is in the principal defining his/her role in
terms of recognizing instructional priorities rather than by serving as a school manager. The
well-defined instructional leader is the one who makes instructional practices conducive to
enable teachers and students benefit from it.

An instructional leader is involved in the coordination of staff development, receiving input
from all stakeholders in planning and implementing staff development programming. The
well-defined instructional leader supervises and evaluates all staff members by collaborating
with them to set instructional goals and objectives and by meeting with them to check their
progress. He/she facilitates instruction by supporting teachers who have new ideas and by
making instruction a priority in terms of time. The role of an instructional does not limit on
teachers effectiveness it also focuses on handling student problems by assisting teachers with
student discipline, enforcing attendance policies in order to increase instructional time, and
by interacting with students daily.

From the aforementioned ideas, one can conclude that the duty of principal is the pivotal
point within the school system as a whole. Among the roles and responsibilities helping
teachers to master the teaching situation and enhancing student achievement can be stated as
major ones. The principal’s duties should also focus on making frequent observations of
classroom instruction, providing clear communication to staff of expectations relative to the
instructional program, involving teachers in decision making regarding instructional program,
actively participating in roles like planning and evaluating the instructional program, and
demonstrating high expectations for the effective instructional program.

In Ethiopia context, although an attempt has been made to make the educational
administration system professional, still a lot remain to be done, particularly in the area of
training and professionalizing principals. Regarding the effectiveness of principal in
leadership (MOE.2005:11-12) argues that principals failed to play their roles as instructional
leaders.

Ethiopia has been working towards achieving EFA Education for all goals through a number
of policy initiatives. In 2005/6 a third ESDP set targets and strategies for a 5 year period
aiming to access, equity, quality and relevance in education, with an emphasis on primary
education in rural and disadvantages areas (Lansonen et al.2005). The government of

Ethiopia has agreed besides other things to focus and work to increase access to educational



opportunities, achieve universal primary education goals by 2015 and improve the quality of
education at primary level.

However, the access of education was improved through the implementation of the policy,
the quality of education was not improved well (MOE, 2005).The quality education at school
level is one of the priorities that requires due attention and has been given unlimited
involvement by the higher officials.

Concerning school leadership, principals have been selected from subject teachers. This
indicates that principals were not recognized as professionals, unstable school leadership, and
workload on other duties on principals given by woreda and sub city education office can be

an obstacle on the appropriate function of instructional leadership practices by school leaders.

This study focuses on identifying the practices, the extent to which those practices
contributed to better students results and challenges of the instructional leadership practices
of (Department heads, principals, and cluster supervisors) in selected primary schools of
Nefas silk sub city by analyzing sampled data in all the government schools of the woreda.
1.2 Statement of the problem

The aim of this study was to identify practices and challenges of instructional leadership in
Nefas silk sub city governmental primary schools. Primary education is the base for
secondary and tertiary education sector. If the primary base is not well built and strenghtened,
it will create problems on the other levels. The consequences created by the foundation can
also enlarge to nationwide on producing competitive and competent citizens..Besides that
citizens have the right of getting appropriate and quality education starting from the age of
six. It is well understood that if students have achieved strong base in the primary education ,
they will add more knowledge instead of starting from scracth while enterring in the
secondary section.

As the primary education is the foundation for secondary and tertiary education due attention
should be given to this sector .Therefore, it is evident that there is a need for further
investigation of the instructional leadership practices of school leaders of primary
government schools and what challenges exist that impact their effectiveness.

It is relevant because it examines principals, teachers’, supervisors and department heads
observations of leadership practices and challenges. Besides that, the study is also relevant
because it supports the implementation of (School improvement program) revealing the four
domains; Teaching learning, Conducive environment, School leadership and community

participation. One of the challenge of Ethiopian education sector that need to be addressed in



the plan of ESDP IV (2010/2011-2014/2015) is an improvement in student achievement
through a consistent focus on the enhancement of the teaching and learning process and the
transformation of the school into a motivational and child-friendly learning environment.

It is necessary therefore to shift attention to quality concerns in general and to those inputs
and processes which translate more directly into improved student learning and which help
change the school into a genuine learning environment (such as: quality-focused school
supervision, internal school leadership, increased student participation, school-community
partnerships). The General Education Quality Improvement Package (GEQIP), which was
launched a few years ago, has started this process.

In order to achieve the goal of education and better learning outcome, the school principals
are expected to work on implementing the curriculum, developing the staff, coordinating and
working with the community toward school improvement and creating conducive teaching
and learning environment in the school.

The importance of teaching and learning process does not rely only on teachers but also on
school leaders to achieve the common school objectify set by the school. The objective of
school improvement program is to achieve better learning outcome after practicing and
exercising elements on teaching learning domain, create conducive environment domain,
school leadership and community participation.

According to Workineh (2012), school management and organization were not given due
attention in education policy formulation, education practice and academic research in
Ethiopia. Instead policy documents tend to focus mainly on access and equity. Therefore, a
lot should be done on school leadership if wanted to achieve better students result.

According to research, instructional leadership is adding the new image to the work of the
principals. Instructional leadership is a kind of leadership that is based on the concept of
supporting teachers, giving them the opportunity to learn and encouraging them to meet and
handle the different needs of students. The role of the principal as an instructional leader
should be considered as someone who engages in instructional process as observing teachers
in classrooms and working with them to improve teaching and learning.

The role of principals as instructional leadership is still in the state of transition from
administrative emphasis to more of instructional tasks related activities, democratic and
participatory leadership (Marks and Printy, 2003). The pressure of globalization and social
expectation is directing principals take the lead in the instructional activities such as setting

goals, leading academic programs, examining and evaluating teachers’ performance.



According to Lashway (2003), the role of principal is rapidly changing from simply
encouraging teachers' efforts to leading teachers to produce tangible results. Presently, there
is an abundance of research that supports the notion that leadership is one of the most
important factors for better improvement of student’s results.
To summarize the above mentioned ideas on the role of the principal, the traditional way of
school leadership process and responsibilities cannot help the students to achieve quality
education. A school leaders’ role is not simply limited to accomplish administrative tasks,
budgeting and so forth rather to lead and getting highly involved in the teaching and learning
process to accomplish the school goal by improving students’ achievement.
This paper focuses with the identification of practices, the contribution of the practices and
challenges of the schools instructional practices that can commonly appear as major problems
of the learning environment. It investigated when and how the instructional leadership
provides support for teachers and how adequately has been conducted to enhance students
learning achievement.
Based on these, the study was expected to give answers to the following basic question:

e How is the instructional leadership practiced in primary schools?

e To what extent do the instructional leadership practices contribute to enhance

students’ performance / Academic results?
e What are the major challenges faced in the implementation of effective leadership
practices?

1.3 General Objective
The general objective of this study was to identify instructional leadership practices and
challenges in the government Primary Schools of woreda 12 Nefas Silk Lafto Sub City and to
examine the extent to which the practices have contributed to better students results’.
1.4 Specific Objectives
In order to fulfill the above mentioned broad aim, some specific objectives are needed to be
addressed. Therefore, the research will address the following points:

e To identify the current instructional leadership practices in the schools

e To find out the extent to which the instructional leadership practices effectiveness
in the schools.

e To describe the challenges faced while implementing the leadership practices.

e To observe the extent to which the instructional leadership practices have

contributed on improving students’ learning outcome.
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1.5 Significance of the study

The relevance of this study focuses on principal’s, supervisors’ and teachers’ observations of
leadership practices and challenges and estimates the extent to which measures can be used to
predict the levels of student achievement. It is important because it helps principals and
supervisors to recognize and identify the best practices that could help teachers in their

classroom instructions.

The instructional leadership practice is intended to create opportunity for teacher’s
professional knowledge and skill development and thereby resulting in the advancement of
student learning. Hence this study is intended to identify the basic role of instructional
leaders’ practices in Lafto Sub City, “Woreda twelve” government primary schools and the
extent to which their activities have made changes or not in the student’s results.

The findings of this study will help primary school principals, teachers and other bodies in
the woreda to get some inputs about the practices and to overcome the challenges of
instructional leadership applied on teachers’ cognitive effect and as a result better student
learning outcomes. This paper is intended to identify the basic role of instructional leader’s
inNefa Silk Lafto kifle ketema primary government schools thus it has greater importance to
enhance the instructional leadership performance. Teachers and supervisors will be able to
identify how the practices and challenges of their instructional leadership role can affect and
be improved by delivering appropriate observations and evaluation for the progress of

instruction.

Moreover, this study has greater importance to enhance the instructional leadership
performance and can be used at schools level for efficient delivery of educational policy
issues. Teachers, supervisors and principals will be able to realize how they are practicing
their instructional leadership activities and the extent to which the challenges can have an
impact on the improvement of learning process. Thereby, the researcher believes that leaders
should develop positive attitude and utilize the necessary model of instructional leadership.

It is believed that the school administration staff will attempt to utilize their skills and
potentials in solving instructional problems by providing the necessary facilities, allocation of
instructional resources, and learning environment, meetings and workshops for instructional

purpose at the school level for the success of educational goals.

It is also believed that, the education officials at higher level consider the values and impact

of instructional leadership practices to enhance students’ results and teachers’ job satisfaction



and take the necessary measures such as facilitating continuous follow up to develop the
capacity of the pupils’. The study findings can be used to improve the instructional leadership
practice of primary schools for the improvement students learning outcome and it can help

other researchers to conduct detailed researches on its aspects or challenges in another region.

1.6 Delimitations/ Scope of the study

Although educational leadership at school level encompasses many issues, this study focuses
on instructional leadership practices of the primary school leaders. That is this study is
particularly delimited to principals’ and school leaders’instructional leadership roles and
factors related to organizational characteristics, role diversity and professional norm because
it is believed that instructional leadership practices effects are related to these elements.

The study was carried out in Nefas Silk Lafto KifleKetema government primary schools.
Even though, the need of studying the practices and challenges of instructional leadership in
all schools is essential, to make it manageable the study was bounded only to assess the
conditions of government primary schools of woreda twelve. Total numbers of primary
government schools in the Woreda twelve are three, and the schools are assembled in one
cluster and included in the study. It would have been more preferable if the study embraces
some other Woredas, and even privately owned schools to make the finding more complete.
However, only these schools were used to be sources of data to find out relevant information.
1.7 Limitation of the study

Guidelines of roles, duties and responsibilities of principals (instructional leaders) were
difficult to identify as there were no written documents. As a result the researcher depended
on the responses given by respondents. Hard documents specifying their tasks been there,
more could be found into. As a result the scope and depth of the information were limited. On
the other hand, participants responses to the survey questions in an honest and unbiased
manner were impossible to control.

1.8 Operational Definitions of terms

Primary Education: is a grade level from 1-8 sub-divided in to sections of basic/first cycle
primary (1-4) and general/second cycle primary (5-8) education where eligible age group is
from 7-14 (TGE, 1994:16).

Government Schools: Primary schools which are under financial and administrative control
of the Ministry of National and Regional Education.

Leadership: Establish a sense of mission, and a responsibility rather than a rank and to earn

and keep the trust of others.



Instructional leadership : Refers to role behavior (or practices) of school principals in
defining the school goals, managing curriculum and Instruction, supervising instruction,
monitoring student progress and promoting school learning, monitoring student progress and

evaluating teachers (krug,1992,p.56).

Instructional leadership Effectiveness : frequency of principal’s engagement in the role
behavior (or practices) used to represent the five instructional leadership dimensions

(Hallinger and murphy, 1987:98).

Challenges to Instructional Leadership: situational and/or behaviour factors that have
been identified as serving to inhibit principals’ instructional leadership performance

(Malishan, 1990).

School leaders : principals, vice principals, department heads and cluster supervisors of

primary schools.

1.9 Organization of the Study

The study comprises five chapters. The first chapter is the introductory part which includes
the background information of the study, statement of the problem, objectives of the study,
significance, delimitations and limitations of the study.

The second chapter presents literature review relevant to the area of the instructional
leadership; the concept of leadership, models of instructional leadership, different approaches
of effective instructional leadership, models of instructional leadership practices of different
countries, the Ethiopian education policy framework and at last the Ethiopian school
improvement package and their connection with the students learning outcome.

The third chapter deals with the research design and methodology employed in the study.
Analysis and interpretation of the research findings are presented in the fourth chapter. And

finally, summaries, conclusions and recommendations are presented in chapter five.



CHAPTER TWO
2. REVIEW OF RELATED LITERATURE

This chapter deals with a brief overview of leadership and instructional leadership practices
and strategies needed for implementing effective practices to enhance students’ results.
Moreover, the Ethiopian education policy, school improvement program and instructional

leadership practices of other countries were included.

2.1Concept of leadership

Leadership can be termed asthe greatest revolutionary force, capable of producing a
completely new orientation through followers and complete personal devotion to leaders they
perceived as endowed with almost magical supernatural, superhuman qualities and powers
(Weber,1990).

The concept of leadership has been modified through time as there is a range of variety of
definitions on leadership. The literature review states that leadership concept has been
changing in time, and it used to be considered as a personal quality, but it is now understood
that leadership has much more than trait quality since it is a phenomenon which involves the
followers and leaders.

According to Burns,this assumption stating this initial focus on physical and personality
traits that distinguished non-leaders from leaders portended a research that maintained that
only variances exist between followers and leaders (Burns, 2003).

However, in recent years the concept of leadership has been changed from personal trait to a
process of influencing upon others. In this regard, Stogdill (1950) defined leadership as the
process or act of influencing the activities of an organized group in its efforts toward goal
setting and goal achievement. In parallel to this, leadership can be defined as
the interpersonal influence exercised in a situation, and directed through the communication
process, toward the attainment of a specified goal or goals (Stogdill, Tannenbaum,Weschler
and Massarik ,1961).

Leadership is defined by many authors Terry (1996) defined it as the activity of influencing
other people to strive willingly for group goals. This definition explains that the knowledge,
values, structure, and skills are necessary functions for a principal as a leader to inspire all
members of the school community to work together toward the goal of an excellent education

for all students.
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Some scholars added on the above definition a new point on leadership concept emphasizing
on group or follower based. According to Kotter(1988) instructional leadership can be
defined as the process of moving a group or groups in some directions through mostly non-
coercive means.In regard to this Bass (1990) defined leadership as an interaction between two
or more structuring or restructuring of the situation and the perceptions and expectations of

members.

Leadership occurs when one group member modifies the motivation or competencies of
others in the group. Several other authors also stressed follower’s contribution and roles in
the leadership process. Although most contemporary thinkers defined leadership process was
mainly the influence of the leader upon followers, others anticipated and added the
importance of the context in parallel with the leader and followers. Javidan,et al (2010), and
Kellerman (2014) are some of the authors that have recently insisted in the influence of the
context in the leadership process. As Kellerman explained that the importance of the leader,
as has been done for centuries, but states that the followers are as important as the leader, as
was suggested by Bass(1990) and most interestingly the context as an equally important

component of the leadership process.

From the aforementioned ideas, concepts of leadership varied and modified during time by
different scholars. Leadership is an evolving concept, and defined as: the process of
interactive process that occurs in a given context with an involvement of followers accepting
to have someone as their leaders to achieve common goals. This definition seems to fit and
relate to the modern concept of leadership that emphasizes the leader, the followers and the

context altogether play a very important role in the leadership process.

2.2 Historical background of instructional leadership

The historical context of instructional leadership includes the emergence of this concept in
the educational field, and how it has impacted on the changing role of the principal from
being a manager and school administrator, to being an instructional leader and ultimately
sharing this role with all educators in a school. Mitchell and Castle (2005) contend that the
concept of instructional leadership emerged during the 1970s as a factor to improve school
effectiveness, an issue with appeared around the same time. Lashway (2004) indicates that in
the 1980s instructional leadership became the dominant paradigm for school leaders after
researchers noticed that effective schools usually had principals who maintained a high focus

on curriculum and instruction.
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The conception of instructional leadership which was held in the 1970s changed during the
first half of the 1990s when the notion of school-based management and facilitative
leadership emerged. Due to the growth of standards-based accountability systems in the
education systems of the world, including South Africa, instructional leadership has now
surged back to the top of the leadership agenda (Lashway, 2004).Phillips (2009) views
instructional leadership by school leaders as a relatively innovative concept that emerged in
the 1980s, which called for a shift in emphasis from principals as managers or administrators
to instructional or academic leaders. While a sizeable number of scholars and researchers in
the school leadership field have emphasized the importance of instructional leadership on
learner performance in the matriculation examination, Phillips (ibid.) argues that instructional
leadership is seldom used or practiced.

Among the reasons cited for the lack of instructional leadership or emphasis thereon, are the
lack of in-depth training of principals for their role as instructional leaders, lack of time to
execute instructional activities, increased paper work, and the community‘s expectation that

the principal‘s role is that of a manager (Flath, 1989:20; Fullan, 1991:44).

2.3 Defining and conceptualizing Instructional leadership

According to Leithwood (1994) Instructional leadership is a combination of behaviors that
was designed to affect classroom instruction Instructional leadership is defined by De
Bevoise (1984) as those actions that are taken by a school leader or allocated to others that
facilitate student learning. Calabrese (1991) defines instructional leadership as promoting the
school’s mission, establishing parameters and goals for the school’s instructional program.
This shows that there is no single definition of instructional leadership. According to
Calabrese (1991) defines that there are several indicators that can be used to identify
instructional leaders within schools. The indicators include: visibility, problem solving, and
community awareness, support of staff, vision communication, and use of school resources,
teacher in-service, school schedule and promoting a positive school climate.

Krug (1992) defined instructional leadership as the process of involving the strategic
application of knowledge to solve content related problems and to achieve the purposes of
schooling through others. This is to explain that with the help of the principal on all issues of
teaching and learning process to achieve one common school goal, students learning

outcomes. The more leaders focus their influence, their learning and their relationships with
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teachers on the core business of teaching and learning context, the greater their influence on
student outcomes will be. (Robinson; Hohepa and Lloyd, 2009).

In this regard, Smith and Andrews (1989) emphasized the need of implementing principal’s
instructional leadership will result to improve the quality of school. To improve quality of
schools, the government needs to improve the professional practice of school principals by
understanding the meaning of instructional leadership, develop some programs designated to
select and educate the principals, assist school districts to develop the principal’s selection
process, implement superintendence to monitor the principals’ performances.

Instructional leadership has been conceptualized in many different ways by various scholars
and researchers. Mullan (2007:23) refers to curriculum leadership and conceptualizes it as
“the jurisdiction of the principal who, as the head of the organization, must be a master
generalist, one who knows curriculum management and the change processes for the whole
school”. In the school effectiveness literature there is a distinction between instructional
leadership and administrative leadership; although Hallinger and Heck (1996) argue that the
concepts of instruction and leadership cannot be separated. It is appropriate to analyze this
construct by separating the two terms apart, namely instruction and leadership, in order to

gain a better understanding of what each of the two concepts implies.

Instruction, according to Calitz, cited by Kruger (1995:43), concerns itself with” the selection
and arrangement of learning content, setting goals and objectives, the unfolding of
knowledge, the transfer of skills and attitudes, and the provision of feedback to pupils in
terms of their learning achievements”. Laska (1984:9) viewed “instruction as referring to
formal education which occurs in a school or comparably structured setting”. It comprises
those elements of an instructional activity that represent the delivery system for the curricular
content.

Leadership, according to Yukl (2002), is the process of influencing others to understand and
agree about what needs to be done and how to do it effectively, and facilitating individual and
collective efforts to accomplish common objectives. From this definition and concept of
leadership, it follows that there must be one person who guides the power and ability to
influence others, and in this case it is the school leader. Egwuonwu (2000) sees leadership as
the moral and intellectual potential to see things and work for the benefit of the company and
its employees.Ade (2003), on the other hand, defines leadership as a social influence process

in which the leader strives the participation of subordinates without forcing in an effort to
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reach organizational goals. Successful leaders need to back up any authority and power
vested in them with personal attributes and social skills (Asonibare, 1996).

Hopkins (2001) stated that instructional leadership focuses on creating learning opportunities
for both learners and teachers. This definition puts the development of both teachers and
learners at the same time, and further proposes that developmental programs for educators
should be put in place. Weller (1999:36) adds more dimensions into the definition by
referring to instructional leadership as “the high visibility and involvement of the principal in
every phase of the school program. ”

Mullan (2007:18) indicates that “curriculum leaders and curriculum leadership refer to active
participation in moving schools forward to provide a learning program that is vigorous and
relevant in preparing learners for a successful future, and that demonstrates results over
time”. Curriculum leaders, according to Glatthorn (2000:18), “rise above routine tasks, with
the ultimate goal of maximizing student learning by providing quality in terms of learning
content”. This view reiterates the question of whether principals are supposed to manage and
lead, or to lead and manage schools. Drawing on the definitions of leadership, routine has no
place in leadership. Leadership calls for initiative, creativity and innovation on the part of the
leader.

2.4 Models of instructional leadership

An early attempt to provide a clear framework of instructional leadership was represented in
the work of Hallinger and Murphy (Hallinger et al.1983; Hallinger and Murphy 1985;
Murphy et al. 1983). According to tthem instructional leadership involves; defining the
schools mission, managing the instruction program, and at last developing a positive school

learning climate
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Defining the Managing the Developing the
School Mission =1 Instructional ] School Learning
Program Climate
- —
Frames the Coordinates the S PL["[: [LL-[].""["
School’s Goals AL LTI s LG nstructional Time
Curriculum
Provides
: p : Incentives for
- . Supervises & ”
Communicates the Bhe A leachers
. Sehianl's Gaal - Evaluates
SCNC i pels s -
Instruction Provides
Incentives for
- Learning
Monitors Student =
» Progress Promotes
Professional
Development
Maintains High
- Visibility

PIMRS conceptual framework (Hallinger1983; Hallinger and Murphy 1985, p. 221)

2.5 Instructional leadership and supervision

This section of the study is concerned with explaining instructional leadership and
supervision as two related concepts that have been developed differently by education leaders
to achieve the same purpose of influencing teacher behavior to ensure improved teaching and
learning for better learner performance. Supervision (instructional supervision) has been
assigned various definitions by different scholars at different times. Glickman, Gordon and
Ross-Gordon (2001) noticed the concept of supervision as identical to instructional
leadership for the improvement of instruction. Drawing on this view, instructional leadership
can be viewed as a function and process rather than a role or position.

This implies that educators throughout the school system, from the top to the bottom of the
organization, can engage in the function and process of supervision. In concert with this view
and the fact that many studies have emphasized and isolated principals as instructional
leaders, Glickman et al. (2001:10) argue that “what is crucial is not the person’s title, but
rather his or her responsibilities”. This is based on the assumption that typical supervisors are
principals, assistant principals, instructional lead teachers, department heads, master teachers

and teachers.
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Supervision, like instructional leadership, is related directly to helping teachers with
instruction, and indirectly to instructing learners. It is not the act of instructing learners but
rather the actions that enable teachers to improve instruction for learners. This approach to
supervision led to decisions being made on the basis of what the supervisor or inspector had
observed and the situation being remedied by, inter alia, displacing or replacing the teacher.
This could be viewed as negative supervision in the sense that the displaced teacher is not
professionally developed through the intervention of the supervisor. It is also untypical of the
perceived influence that characterizes leadership.
During the period leading to and including 1936, the practice of supervision changed, with
emphasis being placed on the function of aiding the teacher in terms of the improvement of
instruction (Burke et al., 2005:9). In line with the new emphasis on supervision, Burke and
Krey (2005) define supervision as instructional leadership that relates perspectives to
behavior, focuses on purpose, contributes to and supports organizational actions, coordinates
interactions, provides for improvement and maintenance of the instructional program, and
assesses goal achievement. This definition is based on the following specific point of view:
Personal perspectives influence behavioral choices; definition, identification,
and participation are essential to the understanding and acceptance of
purposes; supervision is both a contributory and a supportive action; human
interactions need to be facilitated and coordinated; improvements and
maintenance accomplishments are based on analysis and appraisal; and
determination of goal development, progress, and achievement is essential to a
productive enterprise (Burke &Krey, 2005:21).
2.6 Krug’s Dimensions of Effective Instructional Leadership
Instructional leadership involves the strategic application of knowledge to solve context
specific problems and to achieve the purposes of schooling through others. Although the
problems that face instructional leaders are numerous and the contexts in which instructional
leaders operate diverse, Krug (1992) has made the argument that instructional leadership can
be essentially described in terms of five broad dimensions: defining a mission; managing
curriculum and instruction; supervising and supporting teaching; monitoring student
progress; and promoting an instructional climate.
Defining a Mission
The first role of superintendents and principals is to explicitly frame school system and

school goals, purposes, and mission. A school district or school that has not fully considered
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how it will go about the process of education has no criteria for judging whether it is
successfully engaging in that process.

Managing Curriculum and Instruction

Effective leaders provide information that teachers need to plan their classes effectively and
they actively support curriculum understanding. Although they usually do not teach,
superintendents and principals need to be aware of the special needs of each instructional
area. Without a broad knowledge, superintendents and principals cannot provide the
resources teachers and staff need to carry out their mission effectively.

Supervising and Supporting Teachers

Although mandates and traditional hierarchical structures have usually assigned principals
and superintendents a narrow, evaluative role with respect to teachers, the effective
instructional leader is more broadly oriented to staff development. That is, the effective
instructional leader is proactive rather than retrospective regarding teachers and focused on
what can be, not what was. Superintendents and principals focusing on supervising and
supporting teachers spend time encouraging them to try their best and they coach and counsel
teachers in a supportive manner.

Monitoring Student Progress

The school district’s primary product is a population of graduates who have the technical and
life skills they need to cope in an increasingly competitive world. Good instructional leaders
need to be aware of the variety of ways in which student progress can and should be assessed.
Even more importantly, instructional leaders need to use assessment results in ways that help
teachers and students improve and that help parents understand where and why improvement
is needed. Instructional leaders regularly review performance data with teachers and use this
information to gauge progress toward educational goals. They provide teachers with timely
access to student assessment information.

Promoting an Instructional Climate

Those who survive for very long in leadership positions soon learn that their primary
objective is to motivate people to do what needs to be done. When the atmosphere of the
school district or school is one that makes learning exciting, when teachers and students are
both supported for their achievements, and when there is a shared sense of purpose, it is
difficult not to learn, particularly in the critical first years of school when lifelong attitudes

toward education are forming. Effective instructional leaders create that atmosphere.
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2.7 Effective Instructional Leadership Practices

Leadership practices refer to all those actions and tasks that the principal undertakes at school
in order to promote teaching and learning. Jekins (2006) proposes that ‘leadership practices’
have a dual approach since practices of leadership should not only focus on physical practices
i.e. a means of doing things, practices also include understanding. This understanding
requires leaders to have ‘knowledge of practices and inquiry’ within institutions. Here
leadership practices also include the art of knowing how to undertake tasks. In this study
leadership practices is understood as the activities both in theory and practice that the
principal undertakes to ensure teaching and learning.

Effective instructional leadership breeds effective schools which, in turn, produce successful
learners. It is important at this point to briefly indicate the characteristics of effective schools,
as this will assist in providing a broader scope of what instructional leaders do to make

schools effective.

2.8 Organization of effective school leadership and administration in
Ethiopia

The school leadership and administration shall give special attention to the following core
points and ensure their implementation (SIP, 2011).The major points that enable school
leadership effective are; Creating a favorable school environment where students can learn in a
stable condition and gain high satisfaction whereby effectuating the learning-teaching activity,
guiding teachers and staff to positive school vision so that students would be able to acquire the
future bright hope and develop their potential, effective use (control) of school resources to
enhance the performance of schools, proper administration (control) of school teachers and
staff to achieve results in line with the goal set by the school, undertaking of appropriate
measures in the recruitment, hiring and assignment of teachers and staff ,developing the
professional development of all teachers and staff, identifying the training needs of the
management and the school community, taking part in management and other training
programs, increasing the full participation of the leadership organs and the school community
in the process of the school improvement and developing the participation of parents, the

community and NGOs for the success of school improvement.
2.9 Instructional Leadership in different countries

This section explores the practice of instructional leadership (IL) in five different countries,

namely: two African countries (Ethiopia and South Africa), one European country (the
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United Kingdom) and at last the United States of America. The discussion of the practice of
IL in these countries provides an overview of the standard requirements for appointment as a
principal, the procedures followed in the recruitment of individuals for appointment as
principals, and the general functions of the principal in each country.

UNITED STATES OF AMERICA (USA)

Hallinger (2005) regards instructional leadership as one lasting legacy of the effective schools
movement, which has been integrated into the vocabulary of educational administration. He
further indicates that the global emphasis on accountability since the turn of the 21st century
seems to have re-ignited interest in instructional leadership. This suggests that instructional
leadership is a 20th century construct that has begun to enjoy more prominence in the 21st
century.

The practice of instructional leadership in the USA was highly conservative, conceived as a
role carried out by the principal with little reference made to teachers, department heads, or
even to assistant principals as instructional leaders (Hallinger,2005). There was little
discussion of instructional leadership as a distributed characteristic or function to be shared.
During the 1980s, policymakers in the USA realized that principals in instructionally
effective schools exercised strong instructional leadership and this prompted them to
encourage all principals to assume this role in order to make their schools more effective.
Instructional leaders in the USA led with a combination of charisma and expertise. According
to Hallinger (2005:4), these were hands on principals, hip deep in curriculum and instruction,
not afraid of working directly with teachers on the improvement of teaching and learning.
UNITED KINGDOM (UK)

In the United Kingdom, according to Tjeldvoll, Wales and Welle-Strand (2005), the concepts
of leadership and management were changed and rechanged in the 1990s. McBeath (2003)
argues that leadership is a term which creates ambiguities and has a range of interpretations
that mean different assumptions. Leadership has been exalted above management, thereby
creating a gap between leadership and management, and in the process management is seen
as a more limited concept and too closely associated with management.

According to Hopkins (2001), instructional leadership is an approach that emphasizes the
behaviors of teachers as they engage in activities directly affecting the growth of students.
The focus of instructional leadership needs to be on two key skill clusters, namely, strategies
for effective teaching and learning, and the conditions that support implementation, in

particular staff development and planning.
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SOUTH AFRICA

Hoadley, Christie, Jacklin and Ward (2007) conducted a study in some South African
secondary schools with the primary purpose of gaining an understanding of the issue of
growing prominence in policy and research discussions as to how school management might
contribute to improved student achievement outcomes. The study demonstrated that most
leadership studies in South Africa indicate that most of their principals have not received
adequate instructional leadership training. Bush and Oduro (2006), in their review of research
on leadership and management, argue that most of the research conducted on leadership were
not rich, and necessitates the need for a theory of leadership relevant to the South African
context.

Hoadleyer al. (2007) indicated that principals do not have knowledge to manage the
curriculum in schools in South Africa. They further argue that while there is growing
consensus in South African research that school principals play a crucial role in creating the
conditions for improved instruction, what is less understood is how they contribute towards
this cause. Hallinger and Heck (1998) contend that the principal‘s influence on schooling
outcomes is in shaping the direction of the school, the setting of visions, missions and goals.
This implies that principals need to create conditions of possibility for teaching and learning
and establish a form of organizational containment which enables teaching and learning and
sets a climate of expectations.

ETHIOPIA

The school leadership and administration play an important role in the coordinating and
managing phases due to its vitality for the improvement of student result in schools. The
school’s leadership needs to provide leadership along the direction toward the realization of
the vision thereby drawing clean vision and developing implementation procedures in
collaboration with school community. Realization of the vision requires student centered and
teacher focused continuous improvement. Leadership and administration calls for shared
responsibility (Sip framework 2011).

The leadership and administration include the following: Director and Deputy Director,
school leadership committees (drawn from teachers, students, parents and the local
community) and professionals and officials of education outside of the school.Principalship
in schools is one of the influential administrative positions in the success of school plans with
respect to the historical background of principal ship, authorities give their own argument.
School improvement program in Ethiopia, since the formulation of new education and

Training policy (1994), Ethiopian Government has made different educational reforms.
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Similarly, Ethiopian has been found implementing the newly launched school improvement
program. It is one of the components of the General Education Quality Improvement Program

(MOE, 2007).

The current school improvement program framework was developed based on the result of
the review of the best practices of the schools all over the country, related literatures and
positive experience obtained from its pilot program implemented in 2006 (MOE, 2007). The
main objective of the program is to maximize students learning outcomes by improving the
conditions might have impact on it. As it was mentioned before, the program focuses on four
major domains of the school namely improving the teaching and learning, creating conducive
learning environment, improving school leadership and enhancing community participation
in school affairs. The basic objectives of the school performances in the manual are
congruent with dimensions of instructional leadership (MOE, 2007).

The Ethiopian education and training policy (1994; p.29-30) states that educational
management should be democratic, professional, coordinated efficient and effective. In
addition, the management of teachers and other educational personnel will be organized
based on professional principle.

2.10 Ethiopian Education policy Framework

During the period of implementation of ESDP III, the overall goal of the education sector was
to achieve the MDGs and meet the objective of National Development Plan through
supplying qualified trained work force with the necessary quantity and quality at all levels”
(as mentioned in the PASDEP document). The specific objectives of ESDP III were to:
Increase access to and participation in education and training and ensure equity, Ensure
education and training quality and relevance, lower education inefficiency, Prevent
HIV/AIDS, Increase the participation of stakeholders. (MOE, 2010)

Under ESDP III, Ethiopia made significant progress in education. Access at all levels of the
education system increased at a rapid rate in line with a sharp increase in the number of
teachers, schools and institutions. There were important improvements in the availability of
trained teachers and some other inputs which are indispensable for a high quality education
system. The situation of the disadvantaged and deprived groups and of the emerging regions
advanced more rapidly than the average and, as a result, disparities became less sharp, though
they remain of concern. Important policy documents were developed and a comprehensive

quality improvement program was launched. Woreda education offices and communities
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have strengthened their involvement in education planning, management and delivery.
(MOE, 2010)

The focus of education policies under ESDP IV will shift towards priority programs which
address: Quality and internal efficiency: ensuring student completion and Achievement,
equity in access: reaching the marginalized and unreached, Adult Education (with specific
attention to Functional Adult Literacy), Strengthen the focus on sciences and TVET,
Improving management capacities. ESDPIV focuses on priority programs which help realize
these improvements. These programs are organized partly by sub-sector (general education,
TVET and higher education) and partly by priority themes (quality, equity and improved
management). This paper focuses on the first priority under general education program stated
by ESDP IV programs which is related to quality education and linked to school leadership
packages.

The first sub sector under general education focused by the Ethiopian education policy is on
improving quality education. This package is split into two, firstly, it focuses on improving
quality on early childhood care and education and secondly, it works on quality primary and
secondary education. Among the focus of ESDP IV this thesis will deal on issues related to
strengthening school leaders, teachers and the school improvement program.

Quality of Primary and Secondary education (including ABE)

The objectives and strategies for the quality improvement of general education during the
forthcoming years have been clearly spelled out by the MOE in the General Education
Quality Improvement Package (GEQIP). The package is composed of a number of
components and subcomponents which are complementary to each other and form part of an
integrated school effectiveness model. The presentation hereafter is structured around several
components of the package, namely, the development of teachers and leaders, Curriculum,
textbooks and assessment, planning of school improvement and of resource use by schools,
the use of Information and Communications Technology (ICT). (MOE,2010)

Strengthening teachers and leaders development

Capacity development of school staff will focus on two groups: practicing and prospective
school leaders and practicing and prospective teachers. The important role of school leaders
in quality improvement is well known. To allow them to play their role more effectively,
there is a need to upgrade their qualifications while teachers aspiring to become principals

will receive special training.Short-term training programs, such as foreseen under LAMP, and
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support by school supervisors to aspiring principals are some of the strategies that can be
used.

To strengthen teacher effectiveness, activities will relate to both pre-service training and
in-service training. For pre-service trainings, selection of academically qualified, motivated
and ethically fit teacher candidates satisfying gender & regional equity will be strongly
observed. Moreover, sequential modality of training (add on modality) will be provided to
secondary school subject specialist teacher candidates.(MOE,2010)

Several activities will be undertaken to enhance the capacity and relevance of pre-service
training centers, with special focus on science, mathematics and English teaching. All
colleges of teacher education will train candidates based on the revised curriculum and the
training standard while the existing practicum approach will also be strengthened for
pre-service candidates of primary schools. (MOE,2010)

Moreover, the higher diploma program /HDP will be strengthened for teacher educators.

Similar activities will support the improvement of in-service training, while work will be
undertaken on the career structure and implementation of licensing and re-licensing of
teachers. With regard to sustaining continuous professional development, all schools will
implement a school and need based CPD program (specific to content and subject matter
methodology), while all teachers at all levels will be required to fully implement active
learning and continuous assessment. Needs assessment and skill gaps for mother tongue
teachers will be conducted as well.

To add additional resources for strengthening teacher effectiveness, teachers and leaders will
be given more support for the utilization of the School cluster resource centers (SCRCs). The
resource centers will also be strengthened. Special attention will also be given to increasing
the share of women among teachers. In emerging regions, more teachers will be recruited

from among the population in these areas. (MOE,2010)

2.11 School improvement Program

For schools to experience sustained improvement, it is probably necessary that school staff
and their surrounding communities take responsibility for their own improvement. But for
schools to be able to take such improvement actions they need to be supported by the experts
and supervisors in the administration and they need to receive some basic funds. (SIP 2011)
The strategies on which ESDP IV will focus will therefore consist of the following. Firstly,
guidelines and instruments on how to prepare a school improvement plan will be prepared

and distributed to schools. In each woreda and regional bureau a few experts will be trained
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so that they can give the necessary support to schools and communities. Training will also be
extended to stakeholders at the school level, in particular principals, teachers and members of
parents’ associations and school management committees. As a result, school leadership and
management and competency of teachers at all levels will be improved. (SIP 2011)

For schools to be able to implement their strategic plans, most will need to receive some
financial resources. Under GEQIP therefore, a “school grants” program has started which will
be an integral part of ESDP IV. The disbursement of school grants will be accompanied by a
public information campaign about the purpose and use of school grants to be dedicated to
education quality improvement activities like teaching aids, science & math laboratories,
libraries established in line with the revised curriculum, and provision of ICT, etc. Training
will be organized for school staff and for staff in regional and woreda offices in some basic
financial management and in the use of the school grant. (SIP 2011)

Continuous assessment accompanied with action research, strengthening co-curricular
activities and school-parent-community relations as well as scaling up best practices in SIP
will also be strategies of maximizing student achievement in ESDP V.

Definition of School Improvement Program

School Improvement is a current and important concept focusing on the review of the overall
status of schools in terms of different school domains and conduct self-evaluation to improve

the educational inputs and process whereby enabling students to score excellent results.

The main focus of School Improvement lies on student learning and the learning outcome. To
this effect, schools should primarily identify their weakness and strength and prioritize each
school domain and set goals; similarly, it is a continuous process wherein all members of the
school community and other stakeholders contribute for the student learning and
improvement of their results. The school domains are grouped into four having different
elements within each group. The relationship between these essentials influencing the student

learning and learning outcomes is presented as follows :( SIP 2011)

Objectives of the School Improvement Program

The School Improvement Program will have the following objectives:

A. To increase significantly the learning acceptance, results and discipline of
students;
B. To ensure good governance and democratic practice in schools accountably and

responsibly for its ultimate success;
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C. To build the school leadership and administration on decentralization whereby
enabling schools to have broader administrative autonomy.

The Ethiopian School Improvement Program which was revised on comprises four domains,

12 elements, 29 standards and 150 indicators; all of them targeting on improving students

learning outcome under general education sub-sector.

Source. School domains and elements (SIP, 2011)

Learning & Teaching Favorable Learning Condition and Environment
e Act of teaching e School facility

e [earning & evaluation e Empowerment of students

e Curriculum e Support for students

Student Outcome

School Leadership Community Participation

e Strategic vision e Cooperation with parents
e Leadership behavior e Community Participation
¢ School management e Promoting education

2.12 Summary of literature

The literature part focused on the overall instructional leadership stated by different experts.
The first part dealt on the nature of leadership concept, under these part different writers gave
their definitions based on their observation .The concept of leadership has changed through
time. Earlier, it used to be considered as a personal quality. The Great man theory defined
leadership as exceptional persons or heroes that use their own intelligence, wisdom and
political skill. The modern leadership concept changed its direction from being considered as
a personal trait to a process of influencing others without forcing them. The process of
leadership focuses on influencing others to get the job done involving all members of the
organization towards achieving common goals. In order to exercise the leadership activity,

there must be leaders, subordinates & the context.

The second part deals with models of leadership .Models of leadership differ from one to
another. There are two major types; transactional and transformational models of leadership.

The former focuses on leaders assigning subordinates on task completion and giving rewards
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for well performed tasks and punishments for under practiced activities. And the later focuses
on transforming people and organizations. It associated with vision; setting directions;

restructuring and realigning the organization.

The next discussion focused on explaining the instructional leadership definition. As seen
from the literature, a lot has been said about instructional leadership. Instructional leadership
has been defined using different terms but all focusing on the contribution to make on
students learning. It has been explained that leaders comprising a series of behaviors, such as
defining the school goals, supporting the staff ,vision communication, use of school resources
and give training to teachers, being visionary and promoting positive school climate are
functions listed that can have positive impacts on students learning outcomes. The next point

deals with different models of instructional leadership.

The literature showed that there is a link between instructional leadership and supervision. As
Glickman (2001) stated that supervision and instructional leadership are two related concepts
both focusing to achieve the same purpose of influencing teacher behavior to ensure
improved teaching and learning for better learner performance .Supervision is a concept
which promotes improved of instruction and instructional leadership is also a function that

facilitate the environment for learners involving learners and teachers in its process.

Then the review focuses on dimensions of effective Instructional leadership practices
Krug(1992) demonstrated five steps to follow;1)Defining a mission 2) Managing curriculum
and instruction 3)Supervising and supporting teaching 4) Monitoring student progress and 5)
promoting an instructional climate. Next to krugs’ dimension the paper has reviewed on
effective school leadership and administration in Ethiopia. Around ten activities are listed to
be performed by school leaders focusing on facilitating and effectuating the environment for

the teaching learning.

Following the guidelines stating effective school leadership, the literature revealed different
models of different countries like USA, UK, South Africa and Ethiopia. Then Ethiopia’s
instructional leadership practices and the Ethiopian Education policy framework (ESDP IV)
has strived to work more on quality and internal efficiency of student completion and
achievement. The ESDP IV package is divided into two and focuses on priority on improving
quality on early child care and education and secondly, on ensuring quality primary and

secondary education.
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The last issue which was included in the literature was on the school improvement program
stated by Ministry of Education of Ethiopia. The program comprises four major domains all
focusing on student learning and the learning outcome. The domains are; learning and
teaching, favorable learning condition and environment, school leadership and community
participation. Under each domain, there are elements and performances indicators which

guide schools to identify their weakness and strength to start working by giving priority.
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CHAPTER THREE

3. Research Design and Methodology
This chapter deals with the research design, source of data, sample of population, sampling

techniques, data gathering instruments and the data analysis methods will be discussed.

3.1Research design

The research design employed for this study is a descriptive survey design. The descriptive
survey design enables to secure information as the existing situation. Descriptive research
design is selected in order to synthesize emerging patterns and trends of instructional
leadership practices and challenges on selected three primary government schools. According
to (Ezeani 1998) the purpose of descriptive surveys is to collect detailed and factual
information that describes an existing phenomenon. Survey research provides a quantitative
or numeric description of trends, attitudes or opinions of a population by studying a sample of

that population.

3.2 Sources of data

For the purpose of this study the data gathered from different respondent’s sources that may
have adequate exposure to the instructional leadership of primary schools in woreda twelve.
Accordingly, the primary sources include: primary school teachers, principals, vice
principals, department heads and cluster supervisors.

On top of this, to substantiate the data obtained from primary sources, documents such as past
three years grade eight examination results, first semester results, annual strategic plan and
procedures were reviewed and used as secondary sources of data.

The research employed both primary and secondary data sources.

3.3 Sampling and sampling techniques

In Nefas silk lafto sub city there are 13 woredas, with a total of 21 primary government
schools 1,113 and 336 leaders team. It would be impractical and unmanageable to include all
the school population in the sub city in the study, the refore, it was necessary to determine
and identify the number of schools that could serve as representatives sample to generalize
the findings of the study. Therefore, woreda twelve was taken from Laf to sub city as a
sample using simple random sampling technique. There are three primary schools in woreda

12 and all were included in the study.The school’s name are; 1) Tehadeso Primary School, 2)
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Lafto primary school and 3) Megabit 28 primary school. In Tehadiso primary school there
were 40 teachers ranging from beginner to lead, 11 department heads, 4 principals and 1
supervisor. And in Lafto primary school there were 62 teachers ranging from beginner to
lead, 11 department heads, 4 principals and 1 supervisor. And at last, in Megabit 28 there
were 58 teachers ranging from beginner to lead, 11 department heads,4 principals and 1
supervisor. The teachers groups were divided into three, the first is beginner teachers’ group,
the second represents the main /proper teachers and the last one is lead teachers. The sample
population from teachers’ side is 80 which is 50% of the total population that represents 160

teachers of the three schools.

This paper studied on the identification of the practices, contribution and challenges of
instructional leadership. This study includes probability sampling techniques and includes all
the principals, supervisors and department heads. Stratified random sampling was applied to
include the beginner teachers, main teachers and the lead teachers. The stratified random
sampling technique gives an equal chance of being selected for every member of population
concerning the teachers. The total population of teachers represents 160 and among the
overall number 80 were included in the study. Regarding, the sampling techniques used to
select the number of respondents concerning the leadership group the researcher used
availability sampling techniques where all 48 (principals, supervisors and all department
heads) were included the study. The sample was taken from all government primary schools
in the woreda by considering the homogeneity of the work title of teachers and leadership
team. Respondents teachers’ were grouped into three: beginners, proper and lead teachers,

hence stratified simple random sampling technique were used.

In Tehadiso primary school the total population of teachers is 40, the researcher took 50%
which is 20 teachers. Among the sample representing teachers in Tehadiso School 4 are
beginner, 10 are main and 6 are lead teachers. The total number of teachers that are found in
Lafto primary school is 62. Half of the total population which is 31 teachers is involved in
this paper. Among the 31 teachers,8 are beginners,14 teachers and the other 9 are lead
teachers. And Megabit 28 primary school has 58 teachers in total. About 50% of the total
teachers which is 29 were included in the study. Among the 29 teachers, 7 are beginner, 12

are teachers and 10 are lead teachers.

To summarize the above stated teacher’s data, the researcher used stratified sampling

techniques to include 19 beginner teachers, 36 main teachers and 25 lead teachers to obtain
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data from the three classified groups and which enables the data to be unbiased.

Questionnaire were distributed to 80 population and all filled and returned the questionnaire.

The leadership team comprised the department heads, the main and vice principals and the
supervisors from the three schools. In Lafto primary school, there were 11 department heads,
4 principals and one supervisor. Tehadiso School has 11 department heads, 4 principals and 1
supervisor. And Megabit 28 School has also 11 department heads, 4 principals and 1

supervisor. The researcher took 100% of sample from leaders’ category which is 48.

To summarize the above number concerning the leadership team all the 48 respondents from
a total number of 48 leaders were given the questionnaire. Among the 48 total population
only 33 have filled and returned the data thus the researcher used availability sampling

technique to include available respondents.

Table 3.1: Distribution of Teachers respondents in the three primary schools (by rank)

Participants Population Sample % of sample population
Beginner teachers 38 19 50%
Main teachers 72 36 50%
Lead teachers 50 25 50%
Total 160 80 50%

In table 3.1 it has been shown that half population from each category were taken as a
sample. As indicated above, the total number of respondents was 80 out of 160 total
populations. The stratified random sampling was to consider an equal chance of being

selected for every member of the population.

Table 3.2: Distribution of leadership group respondents in the three schools

Participants Population Sample % of population

Principals 12 12 100% -- availability
Cluster supervisors 3 3 100% -- availability
Department heads 33 33 100%-- availability
Total 48 48 100% -- availability
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In table 3.2 it has been shown that 100% of the population from principals and supervisors
and above 50% from department heads were included in the data. Regarding the leaders,
availability sampling was used to involve all the principals, supervisors and department

heads.

3.4 Instruments of data collection

In this study, questionnaires and four open ended questions were employed as tools for data
collection instruments. The researcher believed that the combination of different instruments
were useful to obtain adequate information for assessing the practices and challenges of
instructional leadership of the three primary schools. The questionnaires and the open ended

questions were developed based on the manual received from the schools in relation to SIP.

3.5 Questionnaire

The questionnaire with open ended and close ended were designed to collect data from the
two groups (school leaders and teachers).The questionnaire was used for data collection
because it offered considerable advantages while conducting the study. It constitutes both
closed and open ended questions. Moreover, the questionnaire can be very detailed , help to
cover many subject or issues and can be easily and quickly analyzed once field data

gathering work completed.

Both question type and statements are taken from the school’s strategic plan manual. The
manual was developed based on the school improvement program package given by the
Ministry of Education. (Gay, 1992) claims that questionnaires give respondents freedom to
express their views or opinion and also make suggestions. In addition, it helps the
respondents to choose one option from the given scales that best aligns with their views. The
questionnaires were constructed by the researcher to access the required information from
teachers and leadership bodies on the basis of theoretical ground about practices and
challenges that schools encountered while implementing the leadership aspect of school

improvement program.

Questionnaire comprised both open ended and closed ended .A set of questionnaire with 5-
point Likert Scale was employed to identify the practice and challenges of instructional
leadership in the woreda. The categories of the first set of questionnaire related to practices
were 5 point. The first rating scale is 5 for * practice almost always” which was represented

by “Always”; 4 was for frequent practices which was represented by “ Frequently”;3 was for
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the items performed occasionally “Sometimes”;2 was for the school performing the task
rarely “Rarely”; and 1 is “Never”.

The researcher developed some personal information questions in part I, and in part II there
are 73 closed type questionnaire that deals on teaching learning, learning evaluation, teaching
process, conducive learning environment, empowerment of students, student support, school
leadership, leadership behavior and community participation. Four open ended questions
were also included to support the findings on challenges to instructional leadership practices.
In developing the question, in the case of close ended item the most popular scale item which
is likert scale were widely used in the questionnaire. This approach was preferred for the
reason that the likert scale can provide more flexibility to the respondents and affords greater
accuracy in recording their views on a given subject (Wilkinson and
Birmingham,2003).Accordingly ,a set of questionnaire was used for school leaders and
teachers. Based on the feedback obtained from pilot tests three major content were modified
and added 10 more questions to identify the third research question on challenges. Four open
ended questions were also added to support the challenges in relation to the four domains of

school improvement program.

3.6 Pilot test

It is recognized that pilot testing will give first chance to the researcher to comment on
sustainability and clarity of the questionnaire. Accordingly, the designed questionnaire were
piloted at one of the government school Ginbot 20 primary school found in Nefas silk sub
city, which was not included in the sample schools. A total of 25 randomly selected
respondents were participated in the process of the pilot study(12 school leaders and 13
teachers).The reliability test was estimated and the test result was 0.945 for school leaders
and 0.823 for teachers. Although the test is reliable in both cases it appears that the teachers
result is slightly less compared to the school leaders. As a result, some basic changes and
arrangements were made. The sequence of questions were corrected and some vague and

long sentences were restated in short forms.

3.7 Document analysis
Concerning the document, the researcher consulted grade eight leaving examination results of
the three schools of the past three years. The student’s first semester results were also

recorded and included in the study in order to address one of the research question. The
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results were from grade one to eight of students scoring above 50%.Other documents like

annual plan of year 2010.E.C of each school were also consulted.

3.8Data analysis

Questionnaires were distributed for 80 teachers and 48 leaders in order to address the two
research questions and first term student exam reports and the past three years grade eight
results addressed the research question related to contribution of instructional leadership
practices. The responses obtained from the questionnaire items was analyzed using the
Statistical Package for the Social Sciences in short known as SPSS, which is a computer
program that can calculate many of descriptive statistics (frequency, mean, percentage,
standard deviation). The data collected through questionnaires were tabulated and analyzed
by using percent, mean, and standard deviation. The percentage was used to interpret the
characteristics of the respondents. Mean and standard deviations were used for organizing
and summarizing sets of numerical data collected by Likert type scales in the questionnaires.
To this end, descriptions were made based on the results of the tables. The results that were
obtained from the open ended questions of the principals were all stated, analyzed and
elaborated. The document of students first semester scores were used for the purpose of

strengthening the analysis made on the questionnaires.

3.9 Ethical consideration

Efforts were made to make the research process professional and ethical. To this end, the
researcher has tried to clearly inform to the respondents about the purpose of the study i.e.,
that is purely for academic. The researcher introduced its purpose in the introduction part of
the questionnaire to the respondents and has been confirmed that subjects, confidentiality will
be protected. The researcher also did not personalize any of the response of the respondents
during data presentations, analysis and interpretation. Furthermore, all the materials used for

this research have been duly acknowledged.
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CHAPTER FOUR

4. DATA PRESENTATION, ANALYSIS AND INTERPRETATION

This study examined primary government schools of Woreda 12 of Nefas Silk sub city
principals’, supervisors, department heads and teachers practices and challenges and the
extent to which the instructional leadership practices contributed in enhancing students’
results. This chapter is organized into two general parts. The first section will report the
demographics of the sample population used in the

study. The second section of this chapter is separated into three sub-sections that examine and
correspond with the research questions.

The second section begins with reporting the instructional leadership practices. And the third
part will present documented data related to student’s first semester results of the three
schools and past years grade eight examination reports.

This study used a descriptive survey research design. Data were collected via a questionnaire
and consisted of three parts. The first part of the survey asked seven demographic questions
that requested information on sex, age, highest degree earned, number of years as a teacher
and total years of service The second section comprises of the73 questions that were
presented in likert choice scale of five categories with response items that ranged from “1= 1
never do this task” to “5= I do this task always.”And the last part of the questionnaire
includes four open-ended questions to be completed.

Table 4: Likert scale, coding, & Interpretation Scale

Coding & interpretation scale | Mean Interpretation

Coding

Never 1 1.00-1.49 | Never perform this task

Rarely 2 1.50-2.49 | Perform this task rarely

Sometimes 3 2.50-3.49 | Perform/Practice this task sometimes
Frequently 4 3.50-4.49 | Perform this task frequently

Always 5 4.50-5.00 | Perform this task always
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4.1 Respondents’ characteristics

Table 4.1: Sex, age, educational background and years of service

Respondents
N=80 N=33
No Description Teachers Principals
Percentage | Frequency | Percentage
Frequency
1 Sex Male 35 43.8% 19 57.6%
Female 45 56.3% 14 42.4%
Total 80 100.0% 33 100.0%
2 Age 25 and below | 12 15.0% |- |-
26-35 years | 52 65.0% 22 66.7%
36-45years 7 8.8% 6 18.2%
46 and above | 9 11.2% 5 15.1%
Total 80 100.0% 33 100.0%
3 Educational Diploma 33 41.3% 12 36.4%
Background  BA/BSc 47 58.8% 21 63.6%
Total 80 100.0% 33 100.0%
4 Total years 5 and below | 15 18.8% 5 15.2%
of service 6-10 years 29 36.3% 9 27.3%
11-15 years | 19 23.8% 10 30.3%
16-20 years | 6 7.5% 3 9.1%
21 and above | 11 13.8% 6 18.2%
Total 80 100.0% 33 100.0%

As shown on table 4.1,the sex of respondents indicates that 56.3% of teachers were females

and 43.8% were males. This shows that females teachers represent more than half of the total

teachers. Female teachers are more frequent in primary schools. Males are occupying more

the leadership category than females. In same item, out of the total respondents of principals

57.6% were male. This shows that males are occupying more leadership position than

females which females represent 42.4%. According to the data, females participation in the

leadership role is less as compared to males.
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Regarding the age distribution 65% of teachers were between 26-35,15% were 25 years and
below,11.2% were 46 and above and 8.8% were between 36-45 years. The principal’s age
group from with the range between 26-35 years and represents 66.7% ,18.2% were between
36-45 years and 15.1% were 46 years and above. This can be explained that from the total
number of teacher which is 80, 52 teachers are between 26-35, this shows that teachers are
becoming teachers after completion their tertiary education and from the total population of
principals which is 33, 22 are also between 26-35 years .This indicates that principals are
occupying the position after certain experience in other related fields.

Concerning educational background of respondents, the data of the teacher’s revealed that
most of teachers about (58.8%) are bachelor degree holders which represent more than half
41.2% were diploma holder. On the principals’ side the data stated that majority of principals
(63.6%) are bachelor degree holders, 36.4% are diploma holders. According to MOE (1996)
it is indicated that primary teachers should hold diploma from grade1-4 and from 5-8 degree,
and principals and supervisors should hold first degree.

Respondents indicated the number of years they have served on their work, teachers who
have experience between 6-10 are 36.3% ,23.8% are between 11-15 years,18.8% are 5 years
and below,13.8% are 21 years and above,7.5% have worked between 16-20 years. In the
same item, principal’s experience data shows that 30.0% are between 11-15 years,27.3% are
between 6-10 years,18.2% are 21 and above years and 15.2% have 5 years and above .This
can be explained that from 100% of total respondents 36.3% which is the majority of
teachers have experience between 6-10 years which stated that they are already familiar with
the teaching profession . The leadership team who has total experience between 11-15 years
are 30.0% of the total population which shows that principals have worked more than a

decade on school administration and teaching area and that they are well experienced.
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Table 4.2: Characteristics of respondents by occupation and rank

Teachers School

Description Description leaders
Frequency Percent Frequency Percent
Beginner 19 23.8% | Principals 3 9.1%
Vice principals 9 27.3%

Proper 36 45.0% | Department heads 18 54.5%
Lead 25 31.3% | Supervisor 3 9.1
Total 80 100.0% | Total 33 100.0

Concerning their work title of teachers, there are 19 beginners, 36 proper and 25 lead with a
total of 80 teachers involved in the data. The biggest data were find from the proper teacher’s
category. On the same item, there were 3 main principals, one from each school, 9 vice
principals, three vice per school and 18 department heads totally from the three schools and at
last the three cluster supervisors were also involved in the sample. From the above table, we
can see that all leadership team have participated and majority number of department heads
have completed the data out of total number of 48 leaders the questionnaires were distributed
to all and 33 filled and returned the data and only 15 respondents did not responded.

Table 4.3: Principals work experience in teaching

Principals
Frequency Percent
5 years and below 5 15.2%
6-10 years 11 33.3%
11-15 years 9 27.3%
15 years and above 8 24.2%
Total 33 100.0%

The principal’s work experience ranging 5 years and below is 15.2%, from 6-10 years is

33.3%,from 11-15 years is 27.3%,15 years and above is 24.2%.Majority of principal’s
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experience in teaching is between 6-10 years which means that principals have experience in
teaching before reaching on the principal ship position.

The purpose of this study was to investigate the practices and challenges of instructional
leadership of three primary government schools and to see the extent to which the practices
contributed to better learner’s performance. Each research question and corresponding
analysis are reported in this section. Participants in the study were asked to indicate how
often they performed the tasks mentioned in the survey. The 63 questions were presented
using a Likert-type scale ranging from, I never do this task, to I do this task always. And the
other 10questions were presented the level of agreement of the respondents from I strongly

disagree to I agree.

4.2. Instructional leadership practices

Teaching and learning domain

Teachers and school leaders were asked the extent to which school principals practice
instructional leadership with respect to the four domains: Teaching learning, conducive
learning environment, school leadership and community participation.

Table 4.4: instructional leadership practices in teaching-learning context

Respondents
No | Items Teachers School leaders
N=80 N=33
Mean Std Mean Std

1 Provide support and respect of | 3.89 0.941 4.30 0.728
especially female students

2 Enhance student centered teaching | 3.88 0.933 4.58 0.614
methods

3 Conduct continuous assessment on | 3.90 0.821 4.42 0.614
stude

4 Identify students need use of suitable | 3.62 0.862 4.21 0.650
teaching methods

As depicted on Table 4.4 of item 1 the extent to which they provide support and respect to all
students’ especially female students, the calculated mean of teacher is 3.89 and principals’ is

4.30.This number indicates that they perform this task frequently and the instructional
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leadership practice concerning this item has met the goal. There is no problem to point out
because both teachers and principals mean are close. The standard deviation of teachers is
0.941 and of principals are 0.728 .The teachers’ responses as well as the principals
emphasized on providing support and respect of all students.

The second item asked participants on the extent to which they enhance student centered
teaching methods in their schools. The score indicates 3.88 from teachers’ side and 4.58 from
principals. These two mean explain that this item is frequently performed. Based on both
responses, it has been shown that they are using student centered teaching methods to
enhance students. The standard deviation of teachers is 0.933 and of principals is 0.614.
Respondents were asked on the extent to which they conduct continuous assessment to
students; data showed that the mean of teachers is 3.90 and of principals is 4.42.The two
numbers shows that this item is performed frequently and there is no such problem on its
practice. This is to say that the teacher’s as well as the principals are frequently following and
assessing their students’ progress.

The last item concerning the learning-teaching context stated that the extent to which they
identify students’ needs through the use of appropriate teaching methods. Data revealed that
Teacher’s mean is 3.62 and of principal’s is 4.21.This can be explained that they use suitable
and appropriate teaching methods and tools frequently based on their student’s needs. The
standard deviation of teachers is 0.862 and the principal is 0.650.Teachers as well as
principals agree on using appropriate and suitable teaching materials.

The majority of responses indicate that school principals engage frequently in leading the
teaching learning process by providing support to female students, enhancing student-

centered teaching, conducting continuous assessment and by identifying student’s needs.
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Table 4.5: Learning and Evaluation

Respondents
No | Items Teachers Leaders
N=80 N=33
Mean Std Mean Std

1 Prepare annual strategic plan 4.07 |0.952 4.42 0.751

2 Work on improving students | 3.89 | 0.981 4.58 0.561
results

3 Conduct research on school | 3.14 0.910 3.52 1.064
improvement

4 Evaluate term plan and objectives | 3.33 0.911 4.12 0.960
of school

5 Contribute to the improvement of | 3.69 0.949 4.52 0.566
students results

The first item of learning and evaluation item asked the principals and teachers the extent to
which they prepare annual strategic plan based on the previous results .The data found on this
question showed the teachers mean as 4.07and the principals as 4.42.This number explained
that the practice of instructional leadership on preparing annual strategic plan is frequently
performed by the schools. Thus the instructional leaders are practicing well this item based
on the data. The standard deviation is 0.952 and 0.751.

Item 2 focused on the extent to which they work on improving students results and found that
the teachers scored 3.89 whereas the principals is 4.58.The findings of this data fell on two
different coding scale .Based on the coding scale, it has been shown that the mean of the
teachers indicated that the item is performed frequently and the leaders mean revealed that it
is performed always. Teachers responded that the leaders frequently worked on improving
their student’s results and principals stated that they do this activity always.

The third item under the learning-evaluation category asked the teachers and principals the
extent to which they conduct research on informing parents and the community towards
working on school improvement .The data showed that the teachers’ mean is 3.14 and the

leaders is 3.52.According to the teachers data, this item is practiced sometimes and the
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principals score projected that it is performed frequently. Here it can be stated that there is a
difference between the two group responses. The standard deviation is 0.910 and 1.064.

As shown in item 4 of Table 7 the calculated mean of teacher is 3.33 and principals is 4.12 on
the extent to which they evaluate quarterly term plan and objectives to improve the overall
school work. This can explain that, the teachers result showed that this item is practiced
sometimes whereas the principals said that it is done frequently. There is a gap between the
two responses on the instructional leadership practice concerning evaluating the term plan
and objectives.

As indicated in item 5, respondents were asked to rate the extent to which they contribute to
the improvement of student’s results as one of instructional leadership activity, and the mean
of teacher showed that 3.69 and the principals is 4.52.This can be explained that based on the
teachers score this item is performed frequently and the principals data revealed that it is
always practiced.

Among the five items, the majority of responses indicate that school principals engaged
frequently and even always in preparing annual plan, improving students results and
contributing to the improvement of students results. And on the other hand they involve
sometimes on conducting research and evaluating term plan of the school.

Table 4.6: Teaching process

Respondents
No | Items Teachers Leaders
N=80 N=33
Mean Std Mean Std
1 Revise the curriculum instruments, | 3.43 0.938 3.67 1.291
student’s books....
2 Assess the student’s textbooks nature | 3.44 0.912 3.94 0.864
and free from discrimination ....
3 Distribute fairly textbooks to students | 3.94 0.998 4.36 1.025
4 Inform students to use their text | 3.66 1.078 4.27 1.180
books properly.

Respondents were asked on the extent to which they revise the curriculum instruments, i.e.

the student’s textbooks, teacher’s manuals in terms of compatibility with the developmental
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growth and needs of students. As depicted in item 1,the teachers mean showed 3.43 and the
principal’s is 3.67.This can be elaborated as the teacher’s stated that the principals are
revising textbooks with the needs of students occasionally. But the principals are stating that
they review frequently teachers and students’ text books. According to teachers responses
this item is performed sometimes and the principal’s insisted on revising the curriculum
instruments frequently. The standard deviation is 0.938 and 1.291.

Question number two of the third variable asked principals and teachers the extent to which
they assess textbooks appropriateness, participatory nature and free from discrimination and
consistent with local context. Data showed that the mean of teachers is 3.44 and principals
are 3.94.Here again, from teachers perspective it is performed occasionally which means that
principals assess sometimes student’s books in order to involve students to participate and
avoid discrimination related issues and include local context .The principals have responded
differently by saying that they frequently evaluate students text books nature.

The third item asked respondents the extent to which they distribute textbooks fairly to
students. The data on table 7 give indication that the mean of teachers is 3.94 and the
principals is 4.36.Based on the two responses this item is performed frequently by leaders.
Students are receiving textbooks fairly .The standard deviation is 0.998 and 1.025.

The last item asked to find out the extent to which they inform students on the use of their
text books properly. The calculated mean is 3.66 of teachers and 4.27 of principals. Thus this
can explain that principals inform their students frequently on the appropriateness of using
their text books. The standard deviation of teachers’ is 1.078 and of principals’ 1.180.

Among the total four items listed under teaching process, data showed that leaders were
highly involved especially items like distributing textbooks to students and informing
students to use their textbooks and the remaining other items were not interpreted the same
from the two respondents because principals agreed that they frequently revise curriculum
instruments and assess the student’s textbooks nature free from discrimination and teachers

rated less as sometimes performed.
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Conducive learning environment domain

Table 4.7: Student focused practice

Respondents
No | Items Teachers Leaders
N=80 N=33
Mean Std Mean Std
1 Create favorable classroom | 3.85 0.982 4.27 0.977
contexts ...
2 Inform students about personal | 3.68 0.854 4.27 0.674
hygiene
3 Encourage students by giving | 3.51 0.941 3.76 1.091

tutorial class.

4 Reduce the number of students | 3.56 0.939 4.33 0.777

who are coming late.

5 Work on civical and ethical | 3.43 1.100 4.18 0.950
education related to student
behavior.

6 Create good r/ships among students | 3.52 1.136 4.45 0.666

and teachers.

7 Give advice and support to |3.70 0.892 4.42 0.708

misbehaving students.

Item 1 of table 4.7 asked respondents on the extent to which it creates favorable and inspiring
classroom contexts to enhance students learning motivation and the calculated mean is 3.85
of teachers and 4.27 of principals. Based on the coding scale, both mean were interpreted as
the item is performed frequently. This is to say that principals are creating favorable and
inspiring classroom frequently .The standard deviation of teachers’ is 0.982 and of principals’
is 0.977.

As shown in item 2 the mean of teachers is 3.68 and of principals is 4.27 on informing

students about personal and school hygiene. This item is performed frequently as seen from
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both principals and teachers. Students are informed frequently about cleanness and taking
care of school hygiene. The standard deviation of teachers is 0.854 and of principals is 0.674.

As depicted on table 4.7 item 3 asked principals and teachers on the extent to which they
encourage female students by giving tutorial class and the mean of teachers is 3.51 and of
principal’s is 3.76.This explains that the item is frequently performed by principals as seen
from leaders and principals view. Leaders give due attention to female students frequently by
giving additional classes. The standard deviation of teachers is 0.941and of principals is
1.091.

Item 4 of table 4.7 asked respondents on the extent to which they reduce the number of
students who are coming late to school. The data showed that the mean of teachers is 3.56
and the principal is 4.33. This item is frequently practiced as seen from both respondents.
Students are aware of not coming to school late by school leaders. The standard deviation of
teachers is 0.939 and of principals is 0.777.

The fifth item of Table 4.7 asked leaders and teachers the extent to which they work on
civical and ethical education related to student’s behaviors. The calculated mean of teachers
is 3.43 and of principals is 4.18.Based on the teacher’s response this item is performed
occasionally and principal’s answer shows that the item is practiced frequently. The standard
deviation of teachers is 1.100 and of principals is 0.950.

Item 6 asked the respondents on the extent to which they create good relationships among
students and teachers and the calculated teachers mean revealed 3.52 and of principals are
4.45.This can be explained from both respondents that the item is performed frequently. This
is to show that principal’s works towards creating good relationships among students and
teachers mostly.

Item 7 asked the respondents on the extent to which they give advice and support to
misbehaving students; the mean of teachers showed 3.70 and principals is 4.42.This can be
explained that the item is performed frequently from both participants. The standard
deviation is 3.70 of teachers and is 4.42 of principals.

As seen from the data under conducive learning environment, the subscale was on student
focused practice .It can be shown that almost all responses indicate that school principals
were highly engaged on creating conducive environment by creating favorable classrooms,
informing students about hygiene, encouraging students by giving tutorial class, reducing the
number of students coming late to school, creating good r/ships among students and teachers

and giving advice and support to misbehaving students.
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Table 4.8: Empowerment of students

Respondents
Teachers Leaders
No | Items N=80 N=33
Mean Std Mean Std
Facilitate to work with students | 3.80 0.786 4.06 0.933
1 representatives ....
2 Give awareness about cheating on | 3.68 1.003 4.55 0.617
examination.
3 Encourage students to actively | 3.54 1.018 4.24 0.792
participate in extracurricular.
4 Teach on how to use the school | 3.55 1.066 4.42 0.751
materials
5 Target on improving students results. | 3.64 1.094 4.70 0.467
6 Encourage students to use libraries | 3.41 0.977 4.15 0.906
and laboratories ...

Item 1 of table 4.8 asked respondents the extent to which they facilitate to work with students
representatives to solve problems in teaching learning process. The mean of teachers showed
3.80 and the principals was 4.06 .This finding showed that this item is frequently performed
by the leaders. The standard deviation of teacher is 0.786 and of principals’ is 0.933.

As depicted in item 2 the mean value of teachers is 3.68 and of principal’s is 4.55.This can be
explained that from the teachers perspectives the extent to which principals give awareness
about cheating is frequently performed and the principals score shows that it is always
practiced. There is a difference between the two responses on this item. The standard
deviation of teachers is 1.003 and of principals is 0.617.

As revealed in item 3, respondents were rated the extent to which they encourage students to
actively participate in extra curricular activities. The calculated mean of teachers is 3.54 and

of principals was 4.24.This item is frequently performed as seen from the two respondents.
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Principals initiate and encourage students to participate in extra curricular activities. The
standard deviation of teachers is 1.018 and of principals is 0.792.

Item 4 asked respondents the extent to which they teach on the appropriate use of school
materials and the calculated mean of teachers is 3.55 and of principals is 4.42.The finding
indicates that this item is frequently performed by leaders .

As depicted in item 5, principals and teachers are asked to rate the extent to which they target
on improving students’ results and the mean of teachers indicate 3.64 and of principals was
4.70.Based on the teachers’ response the item is performed frequently and from the principals
view it is practiced always. This showed that there is difference between the two responses as
seen from the data. The standard deviation of teachers is 1.094 and of principals is 0.467.

The last item on empowerment of students, respondents were asked the extent to which they
encourage students to use libraries and laboratories the calculated mean of teachers is 3.41
and of principals is 4.15.The finding explained that from teachers score the item is performed
occasionally whereas the principals’ number showed that it is practiced frequently. Principals
agreed that they frequently encourage and initiate students to use libraries and laboratories.
The standard deviation of teachers is 0.977 and of principals is 0.906.

Based on the data revealing on the second subscale under conducive learning environment
domain empowering students were rated high and showed that the majority of responses
demonstrated that leaders engaged frequently on all items listed above. School leaders were
highly involved on empowering students by facilitating to work with students representatives,
encouraging students to actively participate, targeting on improving students results and

encouraging students to use libraries and laboratories.
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Table 4.9: Student support

Respondents
No Items Teachers Leaders
N=80 N=33
Mean Std | Mean Std

1 Identify students who need special support | 3.65 0.956 |4.15 0.870

2 Facilitate and equip with materials the | 3.31 1.051 |3.91 1.071
physical education department and organize

competition

3 Identify students who are gifted and | 3.37 1.084 | 4.09 0.980

talented and organize competition

4 Strive to reduce the number of students | 3.36 1.034 |[4.21 1.083

who fail on grade eight exam

5 Incorporate differentiation teaching | 3.51 0.981 |4.30 0.918

methods in classroom

The first item on identifying students who needs special education principals and teachers
were asked to rate and the calculated mean is 3.65 of teachers and 4.15 of principals. Both
teachers and principals scores are interpreted as the item is frequently performed .Based on
the data, principals were giving support to students who needs special needs.

As depicted on Table 4.9 item 2 asked respondents on the extent to which they equip and
facilitate the physical education Department and the mean of teachers is 3.31 and of
principals is 3.91.According to teachers data principals involvement on physical education
department is less than other items in the same table.

Item 3 stated that the extent to which they identify students who are gifted and organize
school based competition. The finding showed that teachers and principal’s data are not the
same. The teachers mean is 3.37 and of principals is 4.09. As seen from teachers’ findings

principals’ perform this task sometimes and from principals’ data it is practiced frequently.

47



The fourth task of table 4.9 asked respondents on the extent to which they strive to reduce the
number of students who fail on grade eight exams. The score showed that teacher’s mean is
3.36 and of principal is 4.21.The mean indicated that there is a gap between the two scores as
seen on the table. The item is performed sometimes based on the teacher’s data and is
practiced frequently based on principal’s aspect.

The fifth and last item of the above table revealed data on the extent to which they try to
incorporate differentiation teaching methods .The teachers mean showed 3.51 and principals
was 4.30.Both teachers and principals scores showed that the item is performed frequently.
According to the above data, the majority of responses indicate that principals were not
supporting students frequently because from the total five items three were rated sometimes.
School leaders were not giving due attention to, facilitate and equip with materials the
physical education department, identify students who are gifted and talented and organize
competition and strive to reduce the number of students who fail on grade eight exam.

School leadership domain

Table 4.10: School’s attention

Respondents
No | Items Teachers Leaders
N=80 N=33
Mean Std Mean
1 Clearly set goals and expected outcomes in respect of | 3.87 0.753 4.24 0.708
actual outcomes
2 Monitor if the school’s plan is well conducted 3.80 0.906 3.94 0.827
3 Control the implementation of the school’s plan and | 3.76 0.860 4.15 0.755
objectives
4 Inform teachers and school community about the | 3.60 0.821 3.97 0.951
school’s organizational values....
5 Set tools to clearly communicate the school’s overall | 3.56 1.017 4.30 0.847
strategic plan
6 Implement the school’s goals and plan 3.68 0.965 4.24 0.792
7 Evaluate and analyze the SIP 3.36 0.860 4.06 0.704
8 Report the SIP implementation results. 3.31 1.001 3.94 1.029
9 Organize student’s groupings (1to 5) mechanisms to | 3.59 1.122 4.42 0.663
enable and reinforce their learning.
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Under Table 4.10 nine items were listed and rated by principals and teachers. As depicted in
item 1, respondents were asked the extent to which they clearly set goals and expected
outcomes in respect of actual improvement outcomes and the scores of teacher is 3.87 and of
principals is 4.24 and interpreted as the item is performed frequently by leaders. School
leaders clearly set goals and expected outcomes in respect of actual improvement outcomes.
Item 2 asked participants on the extent to which they monitor if the school’s plan is well
conducted and the calculated mean of teachers is 3.80 and of principals is 3.94.Both
respondents mean is the same and is interpreted as it is frequently performed by principals.
As explained on item 3 teachers and principals were asked the extent to which they control
the implementation of the school’s plan and objectives. The calculated mean of teachers is
3.76 and of principals are 4.15. Both respondents’ data revealed that the item is performed
frequently.

The next item rated respondents on the extent to which they inform teachers and school
community about the school’s organizational values, internal rules and procedures and the
mean of teachers is 3.60 and of principals is 3.97.Based on the two data the item is practiced
frequently by principals.

As portrayed in item5 the teachers mean is 3.56 and principals is 4.30. This can be interpreted
as the task is frequently practiced from both respondents view. School leaders are clearly
communicating the school’s overall strategic plan most of the time. The standard deviation of
teachers is 1.017 and of principals is 0.847.

As figured out in item 6, the calculated mean of teachers’ is 3.68 and of principals is 4.24.The
item is performed frequently by principals as seen from the findings.

As expressed in item 7 respondents were asked the extent to which they evaluate and analyze
the SIP and the calculated mean of teachers is 3.36 and of principals’ is 4.06 .As seen from
teachers’ mean the item is practiced sometimes and principals’ explained that they frequently
evaluate and analyze Sip .

As described in item 8, principals and teachers were rated on the extent to which they report
the SIP implementation results. The score of teachers is 3.31 and of principals is 3.94. The
respondents mean are not the same, teachers’ mean indicate that the item is performed
occasionally and principals’ agreed that it is practiced frequently.

As demonstrated on item 9 of Table 4.10 respondents were asked and the calculated mean of
teachers was 3.59 and of principals was 4.42.Both respondents mean fall under the same

interpretation .The task is performed frequently as seen from both data. Principals organize
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frequently students into (1 to 5) grouping to enable and reinforce their learning outcome. The

standard deviation of teachers is 1.122 and of principals is 0.663.

Almost all of the responses indicated that school leaders engaged frequently in the school

leadership domain. They were involved frequently in leading the school by setting goals and

expected outcomes, monitoring if the school’s plan is well conducted, controling the

implementation of the school’s plan and objectives, informing teachers and school

community about the school’s, setting tools to clearly communicate the school’s overall

strategic plan and implementing the school’s goals. On the other hand, evaluating and

analyzing the sip, reporting the sip implementation and organizing student’s groupings (1to

5) mechanisms to enable and reinforce learning are the items occasionally performed by

leaders.

Table 4.11.Leadership behavior

Respondents
No | Items Teachers Principals
N=80 N=33
Mean Std Mean Std
Communicate the SIP plan to students, parents, teachers and staff. | 3.63 0.960 4.00 1.090
2 Participate students, teachers 3.63 0.862 4.06 0.747
,parents in developing its plan
3 Involve stakeholders in the decision of the plan 3.29 0.970 4.18 0.846
4 Facilitate teachers mentoring and coaching system by engaging | 3.46 0.993 4.21 0.696
experienced teachers in support of beginner teachers.
5 Allocate materials to support the learning teaching process. 3.58 0.925 4.15 0.972
6 | Create healthy relations with the school personnel and | 3.49 1.006 4.36 0.699
stakeholders while implementing the SIP.
7 | Facilitate active participation of parent teacher association (PTA), | 3.46 0.885 4.15 0.939
school teachers and employees...
in the school activities.
8 Use the schools’ budget to improve students’ learning outcome. 3.55 1.030 4.12 0.927
9 Observe if the cluster resource center contributes to the | 3.58 0.868 4.03 1.075
improvement of the learning teaching process.
10 | Inform the school’s goals, rules and procedures to the staff. 3.60 1.001 4.30 0.770
11 | Organize seminars stakeholders on month, mid-term and annual | 3.55 0.992 4.18 0.635
basis concerning.
12 | Increase the full participation of the leadership team.... of the | 3.46 0.967 4.12 0.857
school improvement program.
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As indicated on table 4.11, respondents were asked the extent to which they communicate the
sip plan to students, parents, teachers and staff. The calculated mean of teachers is 3.63 and
of principals is 4.00. The data will be interpreted as the item is frequently performed from
both responses. The leadership team communicate the sip plan to students and others.

Item 2 of table 4.11 rated respondents on the extent to which they participate students,
teachers, parents and other staff in developing its strategic plan for the school and the mean
indicated 3.63 for teachers and 4.06 for principals. This is interpreted as the task is practiced
frequently seen from two respondents. The standard deviation of teachers is 0.862 and of
principals is 0.747.

The next item asked respondents the extent to which they involve stakeholders in the decision
making of the strategic plan.The data revealed that the mean is 3.29 and of principals is
4.18.The teachers mean can be interpreted as the item is performed occasionally and
according to principals it is analyzed as the task is practiced frequently. The standard
deviation of teachers is 0.90 and of principals is 0.846.

As described on task 4 of table 4.11 asked teachers and principals the extent to which they
facilitate teachers mentoring and coaching system by engaging experienced teachers in
support of beginner teachers. The data found demonstrate that the teachers’ mean is 3.46 and
of principals’ is 4.21. The teacher’s number showed that the leaders facilitate conditions for
teachers to learn from one another occasionally .Whereas the principal’s data indicate that
they frequently perform this activity by engaging experienced teachers with less experienced
ones. The standard deviation is 0.993 of teachers and of principals is 0.696.

As registered on item 5 respondents were asked the extent to which they allocate materials to
support the learning teaching process. The calculated mean of teachers is 3.58 and of teachers
is 4.15 and this indicates that the task is practiced frequently as seen from both participants
.Leaders allocate materials to support the teaching learning process frequently to facilitate the
teaching learning process. The standard deviation of teachers is 0.925 and of principals is
0.972.

Question number 6 asked principals and teachers the extent to which they create healthy
relations with the school personnel and stakeholders while implementing sip. The calculated
mean of teachers is 3.49 and of principals is 4.36.This can be interpreted as the task is
performed sometimes seen from teacher’s side and practiced frequently from principals sides.
Teachers thought that school leaders do not create healthy relations with the school all the
time, they do this activity occasionally and principals agreed that they create healthy relations

most of the time. The standard deviation of teachers is 1.006 and of principals is 0.699.
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Item 7of table 4.11 examined respondents the extent to which they facilitate active
participation of parent, teacher association, school teachers and employees and student
representatives in the overall school activities. The data showed that teachers mean is 3.46
and the principals’ is 4.15 and will be interpreted as the task is performed sometimes seen
from teachers finding and it is practiced frequently seen from principal’s view. The standard
deviation of teachers’ is 0.885 and of principals’ is 0.939.

As projected on item 8 principals and teachers were asked the extent to which they use the
school’s budget to improve student’s learning outcome. The finding indicates that the
teachers’ mean is 3.55 and the principals’ is 4.12.Both respondents agreed that the task is
frequently performed .The standard deviation of teachers is 1.030 and of principals is 0.927.
The next item exhibited the teachers mean as 3.58 and the principals as 4.03.This indicates
that the task is practiced frequently by leaders. Principals work and observe the contribution
of the cluster resource center to the improvement of the learning teaching process.

Item 10 asked participants the extent to which they inform the school’s goals, rules and
procedures to the staff. The mean of teachers is 3.60 and of principals’ is 4.30.Both findings
stated that the item is performed frequently by school leaders. The standard deviation of
teachers is 1.001 and of principals 0770.

Item 11 of Leadership behavior domain was designed to determine the extent to which they
organize seminars with stakeholders on month, mid-term and annual basis concerning school
improvement. The calculated mean of teachers is 3.55 and of principals is 4.18.This indicates
that the task is performed frequently by leaders seen from both respondents.

The last item of this domain asked participants the extent to which they increase the full
participation of the leadership team and the school community in the process of the school
improvement program. The findings of teachers stated the mean as 3.46 and the principals’ is
4.12. Based on the teacher’s data this task is performed occasionally by leaders and according
to principals it is practiced frequently. Leaders agreed that they frequently increase the full
participation of the leadership team and the school community in the process. The standard
deviation of teachers is 0.967 and of principals is 0.857.

Based on the above data on leadership behavior there were twelve items listed and rated. The
majority responses indicate that school leaders engaged frequently in leading the school
leadership by communicating the sip plan, participating parents, students and teachers in
developing its plan, allocating materials to support the teaching learning process, using the
school’s budget to improve students’ learning, observing the contribution of the cluster

resource center to the improvement of teaching learning and by organizing seminars with
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stakeholders. The school were not involved frequently but only sometimes in managing the

school by involving stakeholders in the decision of the plan, facilitating teachers mentoring

and coaching system, creating healthy relations with the school personnels and stakeholders

and by facilitating active participation of parent teacher association.

Community participation domain

Table 4.12: working with parents

Respondents
No | Items Teachers Leaders
N=80 N=33
Mean Std | Mean Std

1 Facilitate continuous meetings with parents and | 3.55 0.926 |3.97 0.883
teachers

2 | Encourage parents to assist to different seminars 3.28 1.102 | 4.21 0.857

3 | Validate the school’s annual plan and improvement | 3.52 0.856 | 4.09 0.805
package

4 | Invite NGO’s to contribute to the success of school | 3.13 1.036 | 3.64 1.141
improvement

5 Inform students’ results every semester to | 3.62 1.162 | 4.42 0.867
parents/care takers

6 | Gather parent’s feedback on their children results 3.60 1.001 | 4.27 0.719

7 Strengthen strong r/ships with parents, woreda office | 3.28 0.927 |3.91 0.947
and NGO’s....

8 | Promote fund raising activities to support the school | 3.09 0.983 |3.79 0.992

9 Initiate NGO’s to support the school to achieve better | 3.03 0.993 | 3.61 1.029
results.

10 | Promote the school’s current activities by preparing | 2.91 1.138 | 3.27 1.306
flyers

11 | Organize open schooldays to show the activities of | 3.33 1.100 | 3.82 1.185
the school
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As shown in item 1 of table 4.12 on the extent to which they facilitate continuous meetings
with parents and teachers and the calculated mean of teachers is 3.55 and of the principals is
3.97. Concerning the continuous meetings it has been shown that principals have frequent
contact with parents .The standard deviation of teachers is 0.926 and of principals is 0.883.
The next item described the extent to which they encourage parents to assist to different
seminars called by the school. The finding of teachers is 3.28 and of principals is 4.21 and
this can be interpreted as the item is performed occasionally seen from teachers mean and
performed frequently from principals’ aspects.

As demonstrated on item 3 of Table 4.12, respondents were rated the extent to which they
validate the school’s annual plan and improvement package with parents. The data of
teachers revealed that the mean corresponded to 3.52 and the principals mean is 4.09. Both
respondents number can be interpreted as the item is performed frequently by leaders.
Principals meet frequently and validate the school’s plan with parents. The standard deviation
of teachers is 0.856 and of principals’ is 0.805.

As described on item 4, participants were questioned the extent to which they invite NGO’s
to contribute to the success of school improvement implementation. The calculated mean of
teachers is 3.13 and of principals is 3.64.The finding implies that according to the teachers
the task is performed occasionally and it is practiced frequently based on principals. The
standard deviation of teachers 1.036 and of principals is 1.141

Item number 5 asked respondents on the extent to which they inform students results every
semester to parents/care takers .The mean of teachers is 3.62 and of principals is 4.42 and
will be analyzed as the item is practiced frequently seen from both numbers.

The next item of the community participation domain, principals and teachers were rated on
the extent to which they gather parent’s feedback on their children results .The finding
indicates that the mean of teachers is 3.60 and of principals is 4.27. According to both
respondents this task is performed frequently. The standard deviation of teachers is 1.001 and
of principals is 0.719.

As depicted on item 7 participants were asked the extent to which they strengthen strong
r/ships with parents, woreda office and NGO’s for the improvement of student learning
outcome. The mean of teachers is 3.28 and of principals are 3.91. Based on the teachers
response it is indicated that this task is occasionally performed and from principals view the

item is frequently practiced.
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As interpreted on item 8§ of Table 4.12, teachers and principals were asked the extent to which
they promote fund raising activities to support the school financially. The calculated mean of
teachers is 3.09 and of principals is 3.79.Based on the teachers this task is practiced
sometimes by leaders whereas the principal’s data revealed that it is practiced frequently.
Item 9 of table 4.12 asked respondents the extent to which they initiate NGO’s to support the
school to achieve better results. The mean of teachers is 3.03 and of principal’s is 3.61.From
teachers’ perspective; the task is performed occasionally whereas the principals’ stated that
the item is frequently practiced.

As visualized on item10 participants were asked the extent to which they promote the
school’s current activities by preparing flyers. The calculated mean of teachers is 2.91 and of
principals’ is 3.27.Both findings indicated that the task is performed sometimes. The standard
deviation of teachers’ is 1.138 and of principals’ is 1.306.Principals’do not involve in other
activities that support the school.

The last item on community participation domain, rated respondents the extent to which they
organize open school day to explain and show the overall school activities. The results
demonstrated that the mean of teachers is 3.33 and of principals’ is 3.82. Based on teachers’
the task is performed occasionally and from principals’ view the item is performed
frequently. The standard deviation of teachers is 1.100 and of principals is 1.185.

The community participation presented eleven items to be rated. More than half of the items
indicated that the school leaders engaged only sometimes in leading the community
participation in the school by encouraging parents to assist to seminars ,inviting ngo’s,
strengthening strong 1/ships with parents ,promoting fund raising activities, initiating ngo’s
promoting the school’s current activities, organizing open school days. On the other hand,
leaders were frequently engaged on activities by facilitating continuous meetings, validating
the school’s annual plan and improvement and informing students’ results every semester to

parents.
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4.3 Challenges of instructional leadership practices

What are the challenges that affect the instructional leadership practices in the school?

Table 4.13: Challenges faced in implementing SIP

Respondents

No Teachers Leaders

Items N=80 N=33
Mean Std Mean Std

1 School  principals focus more on | 3.61 1.000 3.64 1.141
administrative tasks than teaching

2 There is lack of budget for supporting | 3.25 1.025 3.52 1.253
teachers

3 Lack of finance for conducting training to | 3.44 0.992 3.52 0.939
support and guide teachers.

4 Lack of training for principals that enhance | 3.23 0.993 3.00 1.061
leadership skills.

5 Teachers do not master the subject matter to | 2.93 1.199 2.64 1.270
teach

6 Teachers are not interested in the | 2.89 1.253 291 1.156
instructional supervision process.

7 Teachers do not use well additional resources | 2.67 1.156 2.70 1.185
to improve their teaching skills.

8 Lack of mental readiness of teachers to | 2.89 1.114 2.76 1.275
accept feedback and apply it for future class

9 Teachers are not capable of handling a | 2.71 1.234 2.58 1.347
classroom

10 Teachers are not well motivated to improve | 2.69 1.228 2.58 1.226
students learning

Level of agreement: 1.00-1.49=strongly disagree;1.50-2.49 = disagree;2.50-3.49 = undecided;3.50-
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4.49=agree; and 4.50-5.00=strongly agree.

Under table 4.13, a list of ten items related to major challenges faced while implementing leadership
practices are listed. Principal sand teachers were rated their level of agreement on the issues .The
researcher analyzed the responses of teachers and principals using mean and standard deviation and
present the data.

As depicted on item 1 of challenges table respondents were asked the extent to which whether the
school principals focus more on administrative tasks than teaching and learning activities. The teachers
mean is 3.61, this implies that teachers agreed that leaders do not focus on the teaching learning tasks
instead they concentrate on administrative roles. Principals mean is 3.64 and implies that they agreed
that they concentrate more on administrative tasks than teaching learning process. Thus, the above
results explain that from both respondents the principals attention were not on the learning.

As demonstrated on item 2 of the above table, participants were rated if there is lack of budget for
supporting teachers .The calculated mean of teachers is 3.25 and this indicates that teacher do not
decide on this item .And on the other hand, the principal’s mean is 3.52.The principal’s data stated that
they agree that that there is lack of budget for supporting teachers such as duplicating documents and
use of internet.

Item 3 asked respondents if there is lack of finance for conducting training to support and guide
teachers. The calculated mean of teachers is 3.44 and this can be explained that teachers do not have
opinion on this activity. And the principals mean is 3.52 and this can be elaborated as leaders agree that
there is lack of finance to conduct training to support teachers. Teachers did not decide whether there is
lack of money to support them whereas principals agreed that there is not enough money.

As interpreted on item 4 of table 4.13, participants were asked if there is lack of training for principals
that enhance their leadership skills. The mean of teachers is 3.23 and of principals is 3.00.Based on the
rating scale both respondents data fall on undecided. This implies that they do not know if principal are
competent or not , and if they need training or not.

As indicated on item 5, respondents were asked if teachers do not master the subject matter to teach.
The teachers mean is 2.93 and of principals is 2.64.Here again both respondents did not decide on
whether teachers are competent teaching the subject matter. Teachers as well as principals are not
confident on the teacher’s skills.

As demonstrated on item 6, participants were rated if teachers are not interested in the instructional
supervision process. The findings show that the mean of teachers is 2.89 and of principals is 2.91and
this implies that from both respondents cannot decide if teachers are interested or not in the supervision
process. They cannot decide on the interest of teachers onthis task.

As recorded on item7, respondents were rated if teachers do not use well additional and other teaching
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resources to improve their teaching skills. The calculated mean of teachers is 2.67 and of principals is
2.70.As seen from both respondents’ data, they do not decide whether teachers use or do not use
additional and other teaching resources to improve their teaching skills.

Item 8 of the challenges table, participants were rated if there is lack of mental readiness of teachers to
accept feedback and apply it for future classroom instruction. Both respondents findings indicated that
they cannot decide if teachers are ready or not to accept feedback and use it for next classes.

Item 9 of the above table asked teachers and principals if teachers are not capable of handling a
classroom. The mean of teachers is 2.71 and of principals is 2.58.This can be explained as seen from
both findings participants do not decide whether teachers are capable or not handling a classroom.
They do not know for sure if teachers are competent or not of taking a classroom.

The last item of the above table asked participants if teachers are not well motivated and dedicated to
work on improving students learning outcome. The calculated mean of teachers’ is 2.69 and of
principal’ is 2.58 and this implies that both respondents are not sure about teacher’s motivation and
dedication on improving students learning outcome.

Open ended questions of research question 2

In order to support the questionnaires listed above on challenges faced of instructional leadership
practices, the researcher administered 4 open ended questions and distributed to 33 principals group
member. Their data were presented and grouped based on their responses.

What other challenges do you face in relation to the following domains?

a) Teaching and learning: In order to make the findings manageable, the researcher classified the
responses of the principals into three major sections. The first section comprises challenges related to
teachers, then the next part is in relation to students and at last the challenge focuses on the school
environment and others.

In relation to teachers : there are challenges related to lack of motivation of teachers, lack of
teachers’ commitment to achieve school goals, lack of school plan, low salary, lack of readiness of
teachers to use teaching aids, lack of readiness of teachers to help students who needs special needs
education and absenteeism of teachers.

In relation to students: there were lack of interest of students on their learning, problem of handling
misbehaving students, parents life standard being low, students not studying and revising well their
lessons.

In relation to the school environment and other: there are challenges related to low responsibility of
the government on students, the teaching learning process not being student centered and classroom
environment not being appropriate.

b) Conducive learning environment: under this domain the major responses are classified into two ,
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the first one is student related and the second part focuses on environmental issues:

There are challenges related to students responses such as students’ parents/care takers financial
problems, having large number of students in class, students who are misbehaving and lack of
awareness about the school work.

There are also challenges related to school environment and some of them are listed below.

There were shortage of budget and when allocated there is problem of managing the budget, lack of
water as a result there is problem of hygiene. There were also problems related to electricity in all
classrooms, places for students to eat food, lack of special need classroom and the school compound
not being conducive to students to play at break time.

¢) School leadership: there are challenges under leadership like shortage of time to conduct meetings,
lack of finance for conducting training to support and guide teachers, principals focusing more on
administrative tasks than teaching learning activities, lack of readiness of teachers, additional tasks
were given from woreda offices and kefleketema ,lack of cluster resources, school leaders not
performing well their duties and teachers having wrong attitude toward school leadership.

d) Community participation :there are some challenges listed under this domain. Low participation
of parents in the school, lack of community awareness, lack of community participation, lack of
knowledge for reading and writing on mother tongue, parents do not have vision on their children
futurity, parents not involving on their children need from school, principals not facilitating close
r/ships with parents, parents are not willing to come to school and discuss about their children
performance ,lack of readiness of parents to accept comments on their children and low economic
background of students’ parents can be stated among major challenges listed under community
participation.

The next section will discuss research question 3.The question will be analyzed and presented by
consulting documented data of students results of first semester and past 3 years grade eight leaving

examination.
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4.4.Contribution of instructional leadership practices to the improvement of

students performance

Table 4.14: First semester results of Megabit 28 primary school of year 2010 E.C

Grade 1 2 3 4 5 6 7 8

Plan set by the school to | 100% | 100% | 100% | 100% | 100% | 100% 100% | 100%

score 50% and above

No of students who took | 152 143 139 131 184 173 232 322

the exam

No of students who | 120 126 138 126 163 170 181 240
scored 50% and above

Total no in % 78.9% | 88.1% | 99.2% | 96.1% | 88.5% | 98.2% | 78% | 74.5%

As seen from the above table showing students results of semester 1 of Megabit 28 primary school, the
researcher have presented and analyzed the students’ scores in relation to the annual strategic plan set
by the school.

As demonstrated on the above table, the school set 100% as its school’s plan for year 2010E.C for
students who needed to score 50% and above. In other words the school targeted that all students will
get at least 50% and at most more than that. In grade 1,according to the data listed above there are 152
students who sat on the exam, and among the total number of students 120 students scored 50% and
above which is 78.9% and 32 students are below 50%.Thus,it can be concluded that the school did not
meet its’ target in grade one.

The next grade 2 showed that there are 143 students who sat on the exam and 126 students scored 50%
and above which 88.1% and 17 students scored below 50%.It can be deducted that they did not meet
their target in grade two.

As explained in grade 3,there are 139 students who sat on the exam and among those students 138
scored 50% and above which is 99.2% and only one student scored below 50%.As a result it can be
said that the school met its’ plan on grade 3.

As interpreted in grade 4,there are 131 who took the examination and among those students 126 scored
50% and above which signifies that it is 96.1% of the total students and only 5 students who scored
less than 50%.The school has almost met its target in grade four .

As indicated on the scores of grade 5 students, it has been shown that there are 184 students who have
registered for the exam and 163 scored 50% and above which is 88.5% and 21 students are less than
50%.This can be explained that the school has not met its’ goal in this grade.

In grade 6,there are 173 students who sat on the exam and 170 students scored 50% and above which is
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98.2% from the total grade 6 students , it can be said that the school has met its’ plan in grade six.

The data in grade 7 showed that there are 232 students who sat on the exam and among those who took
the test, 181 scored 50% and above which is 78% and 51 students scored less than 50%. The number of
students who are less than 50% represents almost % of all grade 7 students. Thus, the school has not
achieved its’ target on grade 7.

As revealed in grade 8 results, there are 322 students who took the exam and among them 240 scored
50% and above which is 74.5% of total grade 8 students and 82 students are less than 50%.Here again
almost ¥ of students scored below 50%.The school has not met its goal in grade 8.

The following tables showed the grade eight examination results from2007-2009E.C

Table 4.15: Grade eight leaving examination results of year 2007 E.C

Megabit | Less 30%- 41%- 51%- | 61% | 71%- | 81%- | 91% and
primary | than 30% | 40% 50% 60% | - 80% | 90% | above
school 70%

N° of 53 71 53 77 30 25 12 4
students

Fail/pass | Fail Pass Pass Pass | Pass | Pass | Pass | Pass

Table 4.16. Grade eight leaving examination results of year 2008 E.C

Megabit | Less 30%- | 41%- | 51%- | 61%- 71% | 81%- | 91% and
primary | than 30% | 40% | 50% | 60% | 70% - 90% | above
school 80%

N° of 31 28 37 54 41 21 8 4
students

Fail/pass | Fail Pass | Pass | Pass | Pass Pass | Pass | Pass

Table 4.17. Grade eight leaving examination results of year 2009 E.C

Megabit | Less 30%- 41%- 51% | 61% | 71%- | 81%- | 91% and
primary | than 30% | 40% 50% - - 80% | 90% | above
school 60% | 70%

N° of 155 43 14 14 14 8 6 1
students

Fail/pass | Fail Pass Pass Pass | Pass | Pass | Pass | Pass
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According to the above table of the grade eight examination results data of year 2007.E., there are 53
students who failed scoring less than 30%,71 students scored between 30-40%,53 students earned
between 41-50%,77 students scored from 51-60%,30 students scored between 61-70%,25 students
scored between 71-80%,12 students earned between 81-90% and 4 students scored 91% and above.
Thus, it can be seen that the gap between the students who earned the least grade and the maximum
grade are important because there are a lot of students who failed than students earning high grade.53
students scored the least mark and only 4 scored the most.

As revealed on table 4.16 the students results of grade eight examination of year 2008 of Megabit
primary school has been stated. There are 31 students who scored less than 30%,28 students scored
between 30-40%,37students scored between 41-50%,54 students scored between 51-60%,41 students
scored between 61-70%,21 students scored between 71-80%,8 students scored between 81-90% and at
last 4 students earned 91% and above. According to the stated data, it can be seen again that a lot of
students scored the least grade and only 4 students earned the maximum grade.

As demonstrated on table 3 of year 2009 of grade eight examination results, there are 155 students who
failed scoring less than 30%, 43 students scored between 30-40%, 14 students scored between 41-50%,
14 students scored between 51-60%,14 students scored between 61-70%, 8 students scored between
71-80%,6 students scored between 81-90% and at last 1 student scored 91% and above.

As seen from the above findings, it can be explained that majority of students 155 failed and earned the
least grade and only 1 student scored the maximum grade above 91%.

The next tables will explain the first semester examination results of Lafto primary school and the past
three years grade eight results. Documents were analyzed on students results of year 2010 first
semester results and past three years grade eight examination reports given by the school.

Table 4.18. First semester results of Lafto primary school of year 2010 E.C

Grade 1 2 3 4 5 6 7 8

Plan set by the school | 100% | 100% | 100% | 100% 100% | 100% 100% | 100%
to score 50% and

above

No of students who | 111 111 98 124 152 154 168 190
took the exam

No of students who | 101 107 98 123 150 153 157 184
scored 50% and above

Total no in % 90.9% |96.4% | 100% | 99.1% | 98.6% |99.3% |93.4% | 96.8%
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The above table explained the number of students who took the first semester exam and scored more
than 50% in lafto primary school for the year 2010 E.C. In grade 1, there are 111 students who took the
exam and among those 101 students have scored 50% and more which is 90.9% and 10 students scored
less. Thus, it can be said that the school’s plan is close to be achieved.
The finding in grade 2 stated that there are 111 students who sat on the exam and 107 scored 50% and
more which represents 96.4% and 4 scored less than 50%.The school has almost met its goal.
In grade 3, there are 98 total students and all of them scored 50% and above. The school has achieved
its plan to 100% in grade 3.And in grade 4, there are 124 students and 123 students scored 50% and
more which is 99.1% and only 1 student who scored less than 50%.It can be said that like in grade 3,
the school has also achieved its’ goal.
As shown in grade 5, there are 152 total students and among those 150 achieved 50% and above which
is 98.6% and only 2 students had scored less than 50%.The
school has met its’ goal in grade 5.
In grade 6, there are 154 students and almost all 153 students scored 50% and above which is 99.3%
of the total students who took the evaluation and only one student scored less than the others . The
school has met its’ goal in grade six too.
The number of students who sat on the exam in grade 7 are 168 and among those 157 scored 50% and
more which is 93.4% and 11 students scored less than 50%.This can be explained that the school is
working well toward achieving its goal. In grade eight there are 190 students and among those 184
scored 50% and more which is 96.8% from all grade eight students. The school is working towards
achieving its goal.
Grade eight leaving certificate examination results of Lafto primary school of three past years.
Table 4.19: Grade eight results year of 2007 E.C
Lafto primary Less | 30%- | 41% | 51% | 61% | 71% | 81% | 91%
school than | 40% |- - - - - and
30% 50% | 60% | 70% | 80% | 90% | above
N° of students | 52 37 40 43 17 12 7 3

Fail/pass Fail pass | pass | pass | pass | pass | pass | pass
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Table. 4.20: Grade eight results of year 2008 E.C
Lafto primary | Less | 30%- | 41% |51% | 61% | 71% | 81% | 91%
school than | 40% |- - - - - and
30% 50% | 60% | 70% | 80% | 90% | above
N°of students | 44 34 31 32 17 35 20 13

Fail/pass Fail pass | pass | pass | pass | pass |pass | pass

Table 4.21: Grade eight results of year 2009 E.C
Lafto primary Less | 30%- | 41% | 51% | 61% | 71% | 81% | 91%
school than | 40% |- - - - - and
30% 50% | 60% | 70% | 80% | 90% | above
Ne°of students | 65 42 35 34 24 9 5 2

Fail/pass Fail pass | pass | pass | pass | pass | pass | pass

As shown in table 4.19, the researcher has analyzed the grade eight leaving examination results of
three consecutive years .In 2007, it has been recorded that 52 students scored 30% and less which can
be interpreted that they failed ,37 students scored between 30%-40%,40students scored 41%-50%,43
students scored 51%-60%,17 students scored 61%-70%,12 students scored 71%-80%,7 students scored
81%-90% and 3 students scored 91% and above. Based on the data, 52 students failed the grade eight
leaving examination.

As interpreted in table 4.20, it has been seen that from grade eight leaving examination results of 2008
E.C. that students who scored 30% and less are 44, from 30%-40% are 34,from 41%-50% are 31,from
51%-60% are 32, from 61%-70% are 17,from71%-80% are 35, from81%-90% are20 and 91%and
above are 13.According to the data, the results have shown slight improvement but the number of
students who failed are still remarkable.

As explained in table 4.21, it has been demonstrated that a lot of students fail on grade eight
examination, 65 students scored less than 30%,42 students scored between 30%-40%,35 students
scored between 41-50%,34 students scored between 51-60%,24 students scored between 61%-70%,9
students scored between 71-80%, 5 students scored between 81-90% and 2 students scored 91% and
above. Based on the data,65 students repeated grade eight because they did not succeed the grade eight
examination. Thus it can be explained that a remarkable number of students are repeating classes.

The results of three past years of grade eight leaving examination of lafto primary school were listed

above. Students were classified in terms of percentage that they scored from least to most. These
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students’ records will be used to support research question 3 which stated about the extent to which the
school leadership practices contribute to the improvement of student results.

The next tables presented the student’s results of first semester from grade one to eight and past three
years grade eight final examination results.

Table 4.22. First semester results of Tehadiso primary school

Grade 1 2 3 4 5 6 7 8
Plan set by the school to | 100 | 100% | 100% | 100% | 100 | 100 | 100 | 100%
score 50% and above % % % %

No of students who took | 130 125 106 135 143 162 184 | 234

the exam

No of students who | 107 | 113 &3 127 123 | 149 | 167 | 187

scored 50% and above
Total no in % 82.3 |190.4 | 783 94.7% | 86% | 92% | 91% | 80%
% % %

The above table explained the number of students who took the first semester exam and scored more
than 50% in Tehadiso primary school for the year 2010 E.C.In grade 1, there are 130 students who took
the exam and among those 107 students have scored 50% and more which are 82.3% and 23 students
scored less than the score. Thus, it can be said that the school has not achieved its plan in grade 1.

The data in grade 2 stated that there are 125 students who sat on the exam and 113 scored 50% and
more which represents 90.4% of total grade two students. It can be said that the school is working
toward achieving its plan.

In grade 3, there are 106 total students 83 students scored 50% and above which demonstrated 78.3%
of success and 23 students scored less than 50%.According to the schools’plan,23 students scored less
than 50%.The school has not met its plan.

And in grade 4, there are 135 students and 127 students scored 50% and more which is 94.7% and 8
students scored less than 50%.It can be stated that, the school is striving towards its pre-determined
objective.

As shown in grade 5, there are 143 total students and among those 123 achieved 50% and above which
1s 86% and 20 students have scored less than 50%.The number of students who scored less than the
pre-determined plan is significant and it can be interpreted that the school is far from its plan.

In grade 6, there are 162 students and almost all 149 students scored 50% and above which is 92% of

the total students who took the evaluation and 13 students scored less. The school is close to its’ goal in
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grade six.

The number of students who sat on the exam in grade 7 is 184 and among those 167 scored 50% and
more which is 91% and 17 students scored less than 50%.This can be explained that the school is
working towards achieving its goal.

In grade 8 there are 234 students who sat on the first semester exam and 187 students scored 50% and
more which is 80% .47 students scored less than 50% and represents 20% of total grade eight students.
Thus, this shows that the school did not achieve its goal and is far from its pre-determined objective.

Table 4.23.Grade eight results of year 2007 E.C.

Tehadiso | Less 30%- 41%- | 51% | 61% | 71%- | 81% | 91%
primary | than 30% | 40% 50% | - - 80% | - and
school 60% | 70% 90% | above
N° of 7 15 15 26 42 37 7 16
students

Fail/pass | fail Pass Pass | Pass | Pass | Pass | Pass | Pass

Table 4.24.Grade eight results of year 2008 E.C

Tehadiso Less 30%- 41% | 51%- | 61% | 71%- | 81% | 91%
primary than 40% - 60% | - 80% | - and
school 30% 50% 70% 90% | above
N° of 12 15 17 27 27 22 19 11
students

Fail/pass Fail Pass Pass | Pass | Pass | Pass | Pass | Pass

Table 4.25.Grade eight results of year 2009 E.C

Tehadiso Less | 30% | 41%- | 51%- | 61% | 71% | 80%- | 91% and
primary than | - 50% | 60% |- - 90% | above
school 30% | 40% 70% | 80%

N° of 10 11 20 38 27 46 18 6
students

Fail/Pass Fail | Pass | Pass | Pass | Pass | Pass | Pass | Pass

According to the above table 4.23 of grade eight examination results of year 2007E.C there were 7
students who scored less than 30% which means they failed, 15 students scored between 30-40%,15
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students scored between 41-50%, 26 students scored between 51-60%,42 students scored between 61-
70%,37 students are between 71-80%,7 students scored between 81-90% and at last 16 students scored
91% and above.

As demonstrated on table 4.24 of grade eight examination results of year 2008 E.C there are 12
students who scored less than 30%, 15 students scored between 30%-40%, 17 students scored between
41-50%,27 students are between 51-60%,27 students scored between 61-70%,22 students are between
71-80%,19 students are between 81-90% and 11 students scored 91% and above.

As shown on table 4.25 of grade eight results of year 2009 E.C there are 10 students who failed their
examination scoring less than 30%, 11 students are between 30-40%, 20 students are between 41-
50%,38 students are between 51-60%,27 students scored from 61-70%,46 students are between 71-

80%,18 students scored between 81-90% and 6 students scored 91% and above.
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CHAPTER FIVE

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Summary

The purpose of this study was to gain ideas on the functions of instructional leadership practices of
three primary government schools principals, department heads and supervisors and the challenges
they faced while implementing their practices and at last the extent to which their instructional
leadership practices contributed to the improvement of student’s results.

The data collected were used to answer the following three research questions:

1. What are the instructional leadership practices in your schools?

2. What are the challenges that affect the effectiveness of your instructional leadership practice in your
school?

3. To what extent do the instructional leadership practices contribute to the improvement of student’s
performance?

As explained in chapter 3, this study used a descriptive survey research design to answer the two
research questions and reviewing documented data to answer the third research question. The
participants were administered through survey on instructional leadership practices and challenges. The
survey consisted of three parts: Part I- Demographic information, Part II- questions related to
instructional leadership practices, and Part III- close ended and open ended questions related to
challenges of instructional practices.

The data received from the questionnaire were entered into SPSS (Statistical Package for the Social
Sciences) and analyzed by using descriptive statistics (frequency, percentage, mean and standard
deviation

The findings related to age varies between teachers and principals. There are a lot of female teachers
and less male teachers. And the other category showed that males are predominantly occupying the
leadership group than females.56.3% of teachers were females and 43.8% were males ,the number
indicates that their number is close but still females dominate the teachers group . Males represented
57.6% of principal’s team and 42.4% were females which showed that females are less in the principal

ship position.

The respondents’ age is predominately above 25 years which explains that are already matured people.
The data reported in this study indicated that teachers who are between 26-35 represents 65% of the

total teachers and at the same time principals who are between 26-35 represent 66.7% of the total
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respondents from leaders group. In both groups, it can be identified that with the same age group there
is the same percentage representing it. Majority number of teachers and principals are above 26 .This

shows that they were recruited after earning their first degree.

Principals and teachers earning the highest degree was the third question given to complete the first
part. Among the three categories of the teachers group, 58.8% earned their first degree, 41.2% have
diploma and none obtained a master’s degree.63.6%o0f principals group earned their bachelor’s and
36.4% have diploma. There are still people from leaders group belonging to diploma level and a
majority number of teachers who have obtained their first degree. According to (Moe,1996) a primary

principal should earn a first degree ,most of them have already first degree.

Teachers and principals have significant experience because they have at least worked for a decade on
the actual job. The highest percentage on this data related to teachers showed 23.8% have experience
between 11-15 years in teaching profession and 30% of principals’ group has experience between 11-
15 years in school settings. This shows that almost one third of respondents from each group are

already familiar with their profession.

Primary school principals and supervisors in the three schools have significant experience with
delivery of instruction. One third (33.3%) of the principals in this study taught at least six to ten years
before becoming principals. Principals enter the profession after having taught between 6-10 years.
The school leaders have experience of instructional knowledge and are mature to become principals.
One third of the principals group has experience in teaching more than five years and other principal
have also been teachers before reaching the leaders team. This can be explained that principals can
easily understand any classroom situation, teachers teaching style and students performance because
they have gone through both profession.
5.1.1 Practices of instructional leadership

Teaching Learning Domain
a. The data suggested that principals frequently provide support and respect, enhance student centered
teaching, conduct assessment of students’ progress and identify student’s needs through the use of
teaching aids. The majority of responses indicated that school principals engage frequently in leading
the teaching learning process by providing support to female students, enhancing student-centered
teaching, conducting continuous assessment and by identifying student’s needs.
b. Among the five items, the majority of responses indicated that school principals engaged frequently
and even always in preparing annual plan, improving students’ results and contributing to the

improvement of students results. And on the other hand they involve sometimes on conducting
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research and evaluating term plan of the school.

c. Among the total four items listed under teaching process, data showed that leaders were highly
involved especially items like distributing textbooks to students and informing students to use their
textbooks and the remaining other items were not interpreted the same from the two respondents
because principals agreed that they frequently revise curriculum instruments and assess the student’s
textbooks nature free from discrimination and teachers rated less as sometimes performed.

Conducive learning environment domain

a. As seen from the data under conducive learning environment, the items were on student focused
practice .It can be shown that almost all responses indicate that school principals were highly engaged
on creating conducive environment by creating favorable classrooms, informing students about
hygiene, encouraging students by giving tutorial class, reducing the number of students coming late to
school, creating good r/ships among students and teachers and giving advice and support to
misbehaving students.

b. Based on the data revealing on the second subscale under conducive learning environment domain
empowering students were rated high and showed that the majority of responses demonstrated that
leaders engaged frequently on all items listed above. School leaders were highly involved on
empowering students by facilitating to work with students representatives, encouraging students to
actively participate, targeting on improving students’ results and encouraging students to use libraries
and laboratories.

c. According to the above data, the majority of responses indicate that principals were not supporting
students frequently because from the total five items three were rated sometimes. School leaders were
not giving due attention to, facilitate and equip with materials the physical education department,
identify students who are gifted and talented and organize competition and strive to reduce the number
of students who fail on grade eight exam.

School leadership domain

a. Almost all of the responses indicated that school leaders engaged frequently in the school leadership
domain. They were involved frequently in leading the school by setting goals and expected outcomes,
monitoring if the school’s plan is well conducted, controlling the implementation of the school’s plan
and objectives, informing teachers and school community about the school’s, setting tools to clearly
communicate the school’s overall strategic plan and implementing the school’s goals. On the other
hand, evaluating and analyzing the sip, reporting the sip implementation and organizing student’s
groupings (1to 5) mechanisms to enable and reinforce learning are the items occasionally performed by
leaders .

b. Based on the above data on leadership behavior there were twelve items listed and rated. The
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majority responses indicate that school leaders engaged frequently in leading the school leadership by
communicating the sip plan, participating parents, students and teachers in developing its plan,
allocating materials to support the teaching learning process, using the school’s budget to improve
students’ learning, observing the contribution of the cluster resource center to the improvement of
teaching learning and by organizing seminars with stakeholders. The school were not involved
frequently but only sometimes in managing the school by involving stakeholders in the decision of the
plan, facilitating teachers mentoring and coaching system, creating healthy relations with the school
personnel’s and stakeholders and by facilitating active participation of parent teacher association.
Community participation domain

a. The community participation presented eleven items to be rated. More than half of the items
indicated that the school leaders engaged only sometimes in leading the community participation in the
school by encouraging parents to assist to seminars, inviting ngo’s, strengthening strong r/ships with
parents, promoting fund raising activities, initiating ngo’s, promoting the school’s current activities,
organizing open schooldays. On the other hand, leaders were frequently engaged on activities by
facilitating continuous meetings, validating the school’s annual plan and improvement and informing
students’ results every semester to parents.

5.1.2 Challenges affecting instructional leadership practices

a. Teaching learning domaim : there are challenges related to teachers such as lack of motivation of
teachers, lack of teachers’ commitment to achieve school goals, lack of school plan, low salary, lack of
readiness of teachers to use teaching aids, lack of readiness of teachers to help students who needs
special needs education and absenteeism of teachers. Then, respondents also mentioned major
challenges related to students such as lack of interest of students on their learning, problem of
handling misbehaving students, parents life standard being low, students not studying and revising well
their lessons. And at last, still under teaching learning participants raised challenges related to school
environment and other such as low responsibility of the government on students, the teaching learning
process not being student centered and classroom environment not being appropriate.

b. Conducive learning environment domain: under this domain the major responses are classified into
two , the first one is student related and the second part focuses on environmental issues ;

There are challenges related to students’ responses such as students’ parents/care takers financial
problems, having large number of students in class, students who are misbehaving and lack of
awareness about the school work.

c. School leadership :there are challenges under leadership like shortage of time to conduct meetings,

lack of finance for conducting training to support and guide teachers, principals focusing more on
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administrative tasks than teaching learrning activities, lack of readiness of teachers, additional tasks
were given from woreda offices and kefleketema, lack of cluster resources, school leaders not
performing well their duties and teachers having wrong attitude toward school leadership.

d. Community participation: there are some challenges listed under this domain. Low participation of
parents in the school, lack of community awareness, lack of community participation, lack of
knowledge for reading and writing on mother tongue, parents do not have vision on their children
futurity, parents not involving on their children need from school, principals not facilitating close
r/ships with parents, parents are not willing to come to school and discuss about their children
performance, lack of readiness of parents to accept comments on their children and low economic
background of students’ parents can be stated among major challenges listed under community
participation.

5.1.3 Contributions of instructional leadership for the students performance

a. First semester examination: In the first school the leaders targeted to make 100% students earning
50% and above in all levels. The school has achieved its goals in grades 3, 4 and 6 and in the remaining
grades they students’ results are low.

In the second school, the leaders targeted to make 100% students earning 50% and above in all levels.
The school has achieved its goals in almost all the grades especially in grade 3, 4,5 and 6.In the third
school, the leaders set to make 100% students earning 50% and above in all levels. The school has
achieved its objectives in only three levels grade 4,6 and 7 but in the remaining grades the students
results are very low.

b. Grade eight examination results: In the first school, the past three years student’s results showed that
there were 239 students who failed the national grade eight examination .In the second school, the past
three results showed that there were 161 students who failed the national grade eight examination. And
in the third school, the past three years students’ results showed that there were 29 students who failed

the national grade eight examinations.
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5.2 Conclusions
The schools’ leaders’ engagement in instructional leadership was found to be high in the four domains;
Teaching learning domain, conducive learning environment, school leadership and community
participation. However, the results of the students especially the national examination was found to be
very low after practicing the items listed in the questionnaire. In particular the two schools data on
grade eight examination there were a lot of students who failed 239 and 161 students. As compared
with the number of students who passed the examination the students who failed is highly superior.
Thus the contribution of school leadership practices to the enhancement and improvement of students
performance was minimal and did not show any significant change on the student progress.
Challenges that affect the instructional leadership practices of school principals related to the four
domains were also found out to be as major problems
1.In the teaching learning domain:- The principals raised teachers’ lack motivation, commitment to
achieve the school goals and not ready to use teaching aids and help students who needs special needs
education. On the other there are students who lack interest on their learning, who are misbehaving and
not studying well their lessons. Another point raised as major challenges are the government not giving
due attention to students learning, the classroom environment not being attractive to students and the
teaching learning process not being student centered.
2. In the conducive learning environment:- the principals mentioned challenges related to students like
parents financial problems, large class size and misbehaving students. Regarding the school
environment school leaders stated that there is shortage of budget and the allocated budget is not well
utilized. Lack of electrical power, water, and place for students to eat, play at break time were among
the major challenges raised by leaders preventing them to be effective on their instructional leadership
practices.

3. Under the school leadership domain:-the principals listed a number of challenges like shortage of
time and finance to conduct training to support and guide teachers, additional tasks were also given by
woreda offices which prevent them to exercise well on teaching learning process because they tend to
focus more on administrative tasks and lack of cluster center resources were mentioned.

4. Another challenges raised focused on the community low participation, parents low participation,
parents low economic background, parents not participating on their kids and do not have bright future

on them. Generally , the community does not participate well in the school life.

73



5.3 Recommendations

Based on the summaries and conclusions, the following possible solutions are recommended:

1. Recommendation related to teaching learning context

The school improvement program stated that (SIP, 2011) that the school leadership creates a favorable
school environment where students can learn in a stable condition and gain high satisfaction whereby
effectuating the learning-teaching activity. In the teaching learning context, the first person facing the
students are teachers and should be given due attention. School leaders should closely work with
teachers and inform them about instructional leadership practices. The policy makers must give due
attention while formulating the curriculum so that it fits to students needs and targeting on improving
the education system by making primary education more of practical and concret teaching and learning
context. Thus,it will help students to actively learn and use their knowlegde by relating to the actual
real life situation.

2. Recommendation related to creating conducive learning environment

If want to achieve better results, there will be need to have small class size to interact more actively
and frequently with students. As a result it is recommended to build more classrooms and hire more
teachers to minimize the class size. The woreda office officials should make frequent visit to the
schools and organize meetings with students representatives and others to discuss about the school’s
positive strengthen and negative side and try to give immediate actions to solve the problems like
shortage of water and electricity and at the same they should report to the concerned bodies what needs
to be done in the schools like building canteen for students to eat and places to play.

3. Recommendation related to school leadership domain

The woreda offices should give ample time for school leaders to make visit classes and give feedback
after the visit and allocate more time to work more closely with teachers if want to see improvement on
students results. Principals should give priority to teaching learning process then they can work on
other duties related to administration. The government should allocate more budget for the schools to
conduct training and guide teachers.

4. Recommendation related to community participation domain

Parents and the community must actively participate in the school. In order to involve parents and
stakeholders, the schools should organize seminars at least every semester and inform what has been
done in the school and collect ideas from parents on what needs to be done in the future in the school.
Parents need to follow closely their kids by following their work and closely communicating with their

teachers.
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5. Recommendation related to teachers

As shown in the findings, principals’ raised that teachers have wrong attitudes towards school
leadership, are not ready to accept feedback and others. The school leadership should explain about the
kind of supervision to conduct in classes. Principals and supervisors should not put all teachers under
the same category. The supervision should be based on needs and merits of teachers. Glickman and
others (2001) define developmental supervision as the “match of initial supervisory approach with the
teacher or groups developmental levels expertise,& communicate. As the name indicates, it says initial
which can perfectly suit for fresh graduate teachers to be grouped under developmental supervision
.And for the experienced teachers, principals should conduct differentiated supervision. The teachers
who have gone through developmental supervision they will not have wrong attitudes about

instructional leadership.
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