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ABSTRACT 

As a nucleus for improvisation and innovation Pedagogical Centers create the preconditions 

for the effective implementation of the curriculum and the continuos improvement of the 

teaching - learning process. The study was, therefore, designed to assess the effect of 

Pedagogical Centers on the First Cycle Primary Schools in implementing the new curriculum. 

The study was conducted in 24 schools as sources of information from the four Zones of the 

Amhara Region. Within these schools, all teachers of the self -contained class which were 154 

in number. 24 school principals,24 School Pedagogical Centers' coordinators and 32 Woreda 

education experts were taken as actual sources of information. The information were 

collected through questionnaire, interview, observation and document analysis. The data 

obtained were analyzed mainly using percentage and in some parts, especially for interview 

results, a purely qualitative discussion was employed. 

The results of the study indicate that the School Pedagogical Centers have inadequate 

instructional materials relevant to the new curriculum. Teachers, coordinators of the School 

Pedagogical Centers seem to have no adequate orientation or training regarding preparation 

and utilization of instructional materials. In this connection, low participation of teachers in 

regarding and utilizing instructional materials in their teaching activity has been found. It was 

also revealed that the support provided to the Pedagogical Centers from the school and higher 

management was low. No support was provided to the Centers from the community. The 

interview results had indicated that there was no technical, materiaV financial assistance given 

to the Pedagogical Centers from the Central level in the system. What is important to mention 

VI 



is t~at lack of trained manpower, lack of adequate resources, lack of in-service training of 

teachers and Pedagogical Centers' coordinators and absence of support and clear guidelines 

from the top management were the major serious problems affecting the function of 

Pedagogical Centers. 

, 

In light of these findings, it is necessary to give due attention and make great effort to 

strengthen the School Pedagogical Centers with financial, materials and trained manpower. 
, 

In addition, there seems to be a need for providing training to teachers and coordinators of 

pedagogical Centers on preparing and utilizing of instructional materials as well as on the 

other functions of the Pedagogical Centers. That is, continuous and periodical school- based 

training is necessary. Besides, higher educational institutions need to be encouraged to 

arrange training programs In order to train specialists who could have expertise In 

coordinating the activities of Pedagogical Centers. 

VIl 



HI PTEI{ I 

l. I TRO H)(TIOJ 

1.1. Background of the problem 

-duration, as one orlhe major concerns of a ociety at t:\ -!r) Ie el of d \d pm -nt, i dilll tl at 

fultillill:: (he needs 01 a si en society The leal 'ocinl econOIlJl cllld ultufal I. of a 

OLl~t) hen e to be retle ted in the e:isling education sySI In or a ount! . The de e!opmt.:nt of 

am nation or society is. therefor, larg Iy acknov.ledged to be a function of education With 

thi philosophical view in mind, Taba (1962) has noted that the til' t ta k i~l curricululll 

d> e!opment pro~es . i ' to take into COil ideration th~ need, intert: and \:ultur( I b< 'kgro~lI1d 

f kam r and the otiet) at large 

Educational objective' can be achievt:d and the curricululll j,' con idcred to be relevant jf '\11<1 

onl\ . f the Ie rner acquires the necessary knowledge and practlc:l1 kills for dc\ elopil g hi h'r 

1i\~llg and working competencie v,hen he/sh acti ely parti 'il ale in id ntit' in~' and. 01\ mg th 

o'laL conomic and cultural problems t' tl! > counll ' ( ar 10 I lJ" D 1 199 ) 

01 d 'r to tr, n furm kl1lm ledge, formulale and develop the need d attitud and kili I hat i 

for effective realization of educational objectives, the teaching-Ie rl11ng proce. S ha' to b~ 

carefi Illy planned 

[dL. atol both \11 de lo~ ed w. I d . ~ Op·fl!.! C HITllJlCS d! ~ 111 r . lIlC 111 d i h th' III r 

dlOOlin) dnd tuLicnls leal nillg g, i 1 P'\ItiCld: rly tt l/Llctlit 01 I hl! le.lC lI'lg ·ti Jt\ n , r' 

and "a v,, 996 I) 'I hi IS bCCillI ' 1I1 many de\clopil\!..!, cou uri 's, like rthiol!H a 



c\ idences indicatc, th quality of education and ' tudent ' achicvement have declined from time 

to timc. Ditferent r a ' OilS are bcing suggcsted by cducators for the 10\.V achievement of 

'tlldents in their learnin~ . One of the factors, as Mc in and his aSSOcIates, cited in Amare and 

fa ssc\ ( I )9() I), ha\ e agreed is that . tlldents fail to learn v. hen the ttaching method and 

tedll1iqu~ teachers u 'e 111 their cia 'srool11 teachIng are inappropriate [0 the student. ' Icv I <lnd 

abilit. ' of learnino . Besides, teachers do not frequently use instructional materials rclc\ ant to 

their cla 'sroom 111 truction. Untortunately, in our case, most of the time the student' 10\ 

a hie\ m Ilt or Htilure is attributed to the ·tudents themselves 

Ac ordillg to Sampath and others (1984 4-5) , students 'hould not learn through the same 

\eps of learning at the same peed . The quick students will move fa t in their learning 

whereas the slow learners will need more time Student al 0 learn best 111 different \\ays and 

at differ nt time. ollle student may learn better through the 1I e of different instrll tional 

materials rather than merel. listening to the teacher" talk It is also belic\cd that th' t I f 

learning ma) change according to age 1 Joreovcr, tudelll learn best jf the) u ·c theil sells"s in 

acquiring knowledgc, and when they grow older, they may learn in a more abstract \'vay ( 

\ ittich and chuller, 1973; Chauhan, 1995). 

s a r ult teaL hers hav to 11ldersiand th e.·i t nee )f these background diller nees in 

tudents' abilitie and interests. They havl~ to realiz the need 101' pres nting diflcrent learning 

experiences to suit the individual differences among the student and attempt t us 

appropl iate methods and in tructional materials generated b) educational technolog. 'al1lpath 

et aI, 1984 6) In addition to otlter strategies , educational tt:chnology i considered t be en 

imponant me he nism 1'01 eOi:: ti t t ,lching-l (lining d tl itv 

2 



r"'.flll "-Oil ItUiCh-t 
fl + (.m,.lt~~ 

"nn' ~ "'1\ ( ,"\ ""<"' .. 

he place gl ' /1 to educational technology in the contempo! ary educational ystem varies lI'om 

one count!) to the other Ho\,. evcr, in many developing coulltrics, like Ethiopia, a cIas Toom 

instructIOn i almost entirel} dominated by verbal communi ation bet\ ecn the tach r nd the 

students or \\fitten communication to the studcnts frol11 printed matcnals 1 he teacher tands 

in f1'ont of the tudent and lectures u ing verbal method He does not use other instructional 

materials e, cept textbook and chalkboard. This type of learning i a one-way trallsmi ion, 

sp aking-listenillg which only promote memorization ( 'ardos, 1995, mare and 1'a 'se\ 

19l)6) 

According to , 1c eil (1990), one-\ ay learning makes learners only passive recipients. sit in 

the cia sroom without any reaction . In such condition of teaching-learning proce the 

students ma) leave the school \vithout acquiring adequate knowledge and practical kit! t) be 

applied in their real lite. 

These days, hO\ ever, the modem approach of t aching-learning activity does not consider a 

student as a mere receiver waiting to be tilled up only with facts Rather he/she J1111 t be 

encourag d Lo e, plore, to ask question, to tudy himselti'her elf and to be creative. In the 

reat! 11 of uch t aching-learning environment the enter of attention i the Iud n1 

rhis IInpiie tl1at a tll lent d clop critical mind an I probl 111- II il d 

kill .. hen t he a tual cia sroom in. truction i a I arne! -c ntered, and nUl t )0 far Crom th , tll, I 

life of him/her. 'I he teacher, theref()r~. has to cOl1sid reach ,tudent as naturally active and 

help him/her gro according to his/her abilities f I arner become more actih: and dt: L'lops 

high r \,; rniti capabilities LJcl as ill I 'P nc\cllt lea! niH" , 1l~1 inq lisltlY milld \\ he! h 'inc I 

e po d t hlS he en Ir nm~nt ( clfdo IlJ95) r I , Oll ~ th~ I ',1111 'r' int r t •. n 111<1" 

., 
. l 



him bel active participant in the learning process, there is a need of appropriate utilil:ation or 
Q 

educational technology which include in tructional materials and method . ( mare 1995 J :4-

). 

Til lugh duultor ha\ e gi\ en iifferclll names ('or instructional material , the make ideas and 

l:)n pI Ie, I and rai learning 11·0111 crbalism (0 clear unucr:,tanding tc,lCher can teath 

without using instructional materials, but tudents gain very limited experience. The absence 

of in tructional material , therefore, makes a significant influence on students' learning. 

Howe\ cr, to utilize the instructional materials \\hlch encourage the maximum involvement of 

·cnscs of tudent. and to enhance quality of education b) de eloping PIOti s. ional 

competenc) of teachers, there i a need far silllation where instructional materials could be 

produced, di seminated and utilized, \""here teachers could meet together to discus' on their 

teaching problems and exchange their experience, where local curriculum development and 

re arch acti\ ities could be conducted: and where seminars and \ orkshops tar iU-··I ice 

lrainll1g of teach r. could be organized I school Ie\ el 

It was in the light of promoting these tasks, and easlllg off, if not totally solving. the 

challenging problems of the Ethiopian education system such as quality and relevance that the 

idea of P da{/ollical Center \\as introduced Pcdcw.ouical enter. \.\cre e 'labli 'hed both at ::;, ;;::t ............... 

a I aJa .10 choolle el rhe main aim f establislHIl~ Ped, !!,ogical t:nt'r ,I the 

to provitl· c ntial upporting ser i 'es \. hi h promote tea h 'rs' acti\ it 1'01' 'fT eli ... 

classroom teaching in particular, and for implcmcnting curriculum dlh:lively In gLoneral 

( linistry of l~dllcation 1980) 

.j 



0111t: of tht: fun lions for \\ hich Pedagogical Cl11er!) well! established (Ministl) or Lducation, 

1980 I -27) are: \ orking closely and ooperati ely" ith individuals group and organizations 

in the COmJ1l1l1l1t) to haring their knowledge, experiences and kills, and erving as centers of 

training for impro ing the prote sional competencies of teachers. developing local curriculum 

and ondu ·tm!.!. r search activit\', and pI eparing ancl dis. eminating instructional materials 

Thu . the scneral purpose of the study is to investigate the etfect of these Pedagogical C 'ntcrs 

in implementing the new primary chool curriculum with reterence to Fir t Cycle Primary 

chools in the mhara Region . 

1.2. Statement of the Problem 

Throughout the history of modern education in Ethiopia, it i generall' acknowledged that 

curriculum reform has been so common Such trend of curriculum reform wa to e\ oh e an 

dULational 

TI ansitional 

tern whi 'h v, ill renect the r al condition , (1I11S and d pir tions of the allon 

\ ernment of bthiopia, 1991t,). 

De pite that the numerous educational initiatives have been introduced in the Ethiopian 

education' tem, it was largely inet1ective in providing quality and relevant education. \t the 

root of 'Su'h hallenging problem, among utller things, \ cr all irrelc\ ' \II! urriculullI tau!.!.ht 

thrOl gh the Illdhod thelt {OCli ~s onl a rbali m \ Illell promo s rute learnil1~ r h I 111'11l 

critical thinking and problem-solving sl ilb, and uSlIlg inadequate instructional marcrials 

( rardos, 1998 20) 



\ 

J 

ualil of ducatiol1 i. ddinl.:d in tL'fl1l' of what is taught, how it i. taught to \ hom it is 

taught. and \\i hat kind or setting is nee led ( zeb. 1984. mare and 'I H 'sew, 1 (96) rhat is 

quality of edu alion depends on the content elected and organized, the methods used by 

teachers, and the availability and utilization of different instructional materials. nd the 

cffe ti\ ene of teaching -learning activit) is under tood in terms 01 the knowledge, attitudes, 

and 'kills v. hich ,tudents acquire and develop as the result of clas room instruction From thi' 

P01l1t of ie\, it i important to understand that quality of education in a given countI)' is 

mainl. determined by the essence of it curriculum and the process of its implementation at 

. chool le\ el 

011 of the e tc bli hments in re ponding to the problem or curricuh m implement,ltion, 

Pcd(go~l~al Center:- ha\e recci\ed due attention in the lasl two decades 'he. \ ere 

e tabli hed to be used as center for in tructional resources, resear~h acti\ ilies and training 

Though the Pedagogical Centers ha\e been established in the Ethiopian education ystcm lur 

prO\ idill!! c10sel assistance to teachers for minimizing their problem ill a lassroom t 'hiJ1~ 

and 111 a II ontribute It quality of education. few researches 'onclucled fueu IIlg 011 

Pedagogical Centcr and use of instJ1lctlOnal materials IU:I\ e rc\ ealt.:d that littl n < bOllt 

their contribution lor curriculum implementation 

lIo e er th recent change on th voneept and ideas ot dcvel )pm III ,md the 1 91 lange 

(f pOhl1l pl v er d \vdl a Ih ~ cio-~con lIlii re tlllCtlll ing pI ) ~, ha e n 

h, ng n th 1 thl plan e u al: 11 . tl.:m to all iat _ .• 1101 i- other, tht: pT b ~\l1. I quail!') 

and reie ancc of tlte CUrl IcululTI alld traillillg til 1'I.;~ponse 10 these e1lall 'Ilgin J )wbLII1' l f the 

Fthiopian 'ducation nnd to me t the ci 'wl and pede gogical h::m:lIld:. t lC '\ E.lI. tion 

(. 



and Training Polic. (1994) empha. izes on such approaches like problem olving , Iearner­

centered education, etc. However, these innovations in the education system could not be 

rcalizl:d in a cia::; 'room II1strllctiol1 withoul an optional use ufinslrllclional materials To attain 

both etlki 'nt and etlectl\ e outcome in the teaching-Iearnin~ plOce~ , in addition I other 

rele\ ant fa tor, the instructional materials need to be integrated into the curriculum. rhey 

should not tand apart fJ'om the teaching-learning activity and used as an additive element 

This requires broad im'olvement, acceptan e and support at all educational levels. 

I he purpose of lhi study is therefore, 

4 

To examine the extent to which 111 tructional materials and equipment are made available 

in School Pedagogical Centers 

To a certain \\ hether or not teacher attempt to produce and II e instructional material 

for their cIa sroom teaching. 

o e. ,11 lIle th e. t nt 0 \ hi h prof'sslonal upports ha b en pI 0\ ided tor th' 

operation of Pedagogi al Centers by highel' management (chool lanauement, Woreda 

Educational Of1ice, lone Education Department Region Education Bureau and Institute 

f()r Curriculum Development and Research Educational Ma s Media geney). 

10 aluate th c tent to \ 11Ich O1hel organizati 11 Ollt 'ide the ' tem nd the 

ommunit)' at larn parti Ipate III llpporttng Pedagogical enlel 

5 To e. amine to what e.'tent Pedagogical Centers have realized the obj ctives 1'01 \\hich 

they were established. 

fl. To evaluate to what e.-tent lh e'i ting educational structure ha.' gi en due att nti)11 for 

th e i t Il\,;e of P dagogi {II ( cnt 'i' 

7 



I 
r 

Generally, the reason why the study tocuses on the First Cycle Primary Schools is that it is the 

level where we can lay good foundation as well as create interesting learning environment for 

the children, The early years are the most important in the whole life of the child (Grant, 

1964). Thi~ study, therefore, assumes that the availability of sufficient instructional materials 

in each and every School Pedagogical Centers facilitates effective learning. 

The Research Questions: 

I, Are there sufficient instructional materials in tbe School Pedagogical Centers for making 

learning meaningful? 

2. To what extent do teachers paJiicipate in the School Pedagogical Centers? 

3. Are tl1ere the necessary equipment in the School PedagogicaJ Centers for preparIng 

instructional materials? 

4. Does the school management assist teachers to participate in preparing and utilizing 

instructional materials? 

5. Do educational officials and experts ' who war!' at different levels supervise and support 

the School Pedagogical Centers? 

6. ls there a link between School Pedagogical Centers and the community? 

7_ What are teacher's constraints in utilizing the School Pedagogical Centers? 

1.3. Significance of the Study 

Curriculum implementation is a troublesome task that calls for having appropriate kno\"Jedge 

in the field of education in general, and in curriculum and instruction in particular. At sLhool 

level, curriculum implementation is of/en restricted by lhe lack of instrut:tional materials alld 

other instructional facilities like laboratories. libraries ,etc. The unfavorable COll0ll11C 



cnvironment and the resulting sCal'cit) or in ' tructional material hinder the capabilit_ of 

'chool in providing quality education. 11 the c problems added up have igniticant 

cons qllcnces on th e:isting function of School Pedagogical Centers. The fact that the 

_tud) tn:[\{ .,·u 'h a v rv pi\ otal issue Illay make it relevant and limely 

The result of the study may also contribute to the already e:isting knowledge b) addin-=- om 

pertinent idea to the u of instructional materials for providing quality and relevant 

edll alion. 0 the final purpose of this study i to point out the problem areas the School 

Pedagogical \Jnters encountered in implementing their function , and eventually come lip with 

'ollle recommendations which are helpful to improve the acti\ itic of School Pedagogical 

Cenlers. 

The st Id) may also provoke other researchers to conduct in-depth tudy on the e t t of 

eh )01 Pedagogical Centcrs in impl menting the new primary curriculum. 

1.4. Delimitation of the StudY 

The e. -tent of this tudy cover only the Amhara Region as a center of it operation, This is 

bt:causc as per the ducation. tatistics Annual bstract 1991 E C the concentration of 

plllllaI) f;chool" in this Region \\ a~ ccond tt) Oromia nil nati )l1al " k Til to 

d limite the ... tud to th abo\ e [ lcntioned Regl J1 IS that th~ J cs archer \ a hom Clnd bll)ughl­

up there. Bide h has orne practi al observations as Ill' \ as vorl illg in variolls re pOllsible 

po it ion. 111 th Rt:gioll s a result, pl:rLincnt inlormation can be aCces ible than of thl' other 

Region rh~ r e~lJ rhl::l feels that the rcason for selecling he Alllhara Regioll a' a sole cttill 

\) 



for hi. research work will lune no :-.ignJitcant impact Oil tile final out OIllC of the tud 11 i 

hoped. 

1 h(;, tudy is also based on exclusive experiences of formal education at primary school level 

The g 11 raliI., tion. of the rc ult , therefore, mao not equall I C fUI b til fOI mal and n )n-

tormal cdu mional practice. It \111 not also I;(juall) applicable for formal educational 

practices in all Regions of the ation 

1.5. Limitation of the Stud, 

Since this study ha not been conducted on national scale, the findings "hich would ha e bel:!1 

the basis tor fair generalization are not supposed to be free from some limitation \\ hich are 

likely to app ar fi'om the same study In fact, the basis taken into consideration tor not 

undeJ1aking a nation-wide based research was due, principally , to time constraint. and 

linn anageability of the size and number of primary schools 

The ne t re triction of the study, upto the researcher best knowledge, is hortage of mat rials 

\\hich are based on e,'haustive research work on thi· topic both 111 other countri sand 

Ethiopian conte. t, and a few source material were repeatedly used. The la t encount~1 the 

research r can state is that some of the respondents almost round not \\ illing to fill Ollt and 

letUIn til que tionnaire' on the very expected time In general, 111 I:arrying nut the tudv til 

r ;, ,rchef did not find his walks free from the c limitation. Howe cr, he tritd t ~ \ er 'Ol11t 

all tile e pit falls and finally em 'rgcd \ itb this outcome. 

10 



1.6. OuenltiOIUlI Definitions of Terms 

In ord r to PW\ ide common under tanding of lhi stud ', till: following main term. wcre 

defined 

1. Curriculum implementation:- ref r. to an e. tensive proces of putting a curriculum into -

practice at school level alter it has been developed and piloted. 

') Equipm 'nl - as used in this conte. ·t, it includes in 'truments used fOI pr paring 

instructional mat rials in Pedagogical Centers £I'om local materials , 

3 First Cycle Primary School '- the term used here refers to a SL:hool that covers all grades 

1 to 4. 

4 Instrul.:tional lat rials .- th se refer to any I ind of material, audio or visual or audio­

\ iSlial u cI both by a tca h~r and a student to upgrade the qualit~ of studcnt I mlng. 

The include all local made and imported audio and i ual materials. 

IT ' 1 

x 
II 



CHAPTER II 

2. REVIE\V Of RELATED LlTF.RATURE 

Ha\ 1l1~ identified the problem and purpose of the study, this chapter exarml1tS all infollnation 

pertinent 10 tht: Impr~\ el11~nt of Pedagogical ( enter and the emploYll1ent or instructional 

materials Including a theoretical fi'ame\\ ork which is a 'cntml concept for conducting this 

study. 

2.1. The Concept of Instructional Materials 

The cone pt of in::.trllctional n at~riab. though e pre d in ditTer Ilt \\ (lr { by diff' rent 

educators, denotes the sam meaning in the literatures. They conceived the concept with slight 

variation reflecting its evolution For instance, Kindred (1968:23 5) and Bro\\ n and other. ( 

1973) have \ iewed instructional materials as " tools used in a classroom in truction" In this 

onnection. Scllllpath and oLhers (1984 18) ha\ deGncd instru,tion I mat rial a I, thl! 

different t pt: of tools that < ppeal LO tilt 11 e uf h '<lrillg <lI1el VI IOn and . r u d in 

classrooms for presentation or ab. tract information Similarly, Sharp (1975:53) has stated thaI 

" they are aid the teacher 1I es to substitute for tir thand experiences" On the other hand, 

\\ alklill (1982 261) has attempted tt tdl LIS that instrudionai 111, t rial an.:" th' n ret 

A relativ Iy compr~h~nsive ddini iOl or instructional materia! has lJt'en gi n b) en\.'~r 

( 1988<~2) ccording to him, they include thl the ,'cllses that ~an bv us d to r 'C 1 ,. a 

12 



111' sage 0 that It can be seen, heard, touched, sm lied or tasted. From this definition, one can 

understand that communication in instru tion can be etlective when one or more than one 

channels an~ used to stimulate more senses directly and Immediately than one sense organ ollly 

Amare (1995 ' 164-165) have also given an inclusive definition for instructional materials 

According to him, instructional materials refer to "both man-made and natural elements that 

could carry educational information from a source to a receiver and vice-versa" And based on 

his del111itioll, Amar (1995(, 164-165) bas attempted to categoriL.e instructional materials as 

follO\\ _ 

1. Per. 011S- im olvlI1g teach~rs, discllssion groups, guest speakers, etc 

2. Print- textbooks, reference books, reading materials, etc. 

3. Audio- radio, recordings etc. 

4 Audio-visual- television, video, motion picture. etc. 

S VisuaJ- pictures, diagrams, charts, etc. 

6 lnactive Media-models, simulations, real objects, field tnps, laboratories, demonstrations. 

etc 

According to Arnare's detlnition, man-made instructional materials refer to resources like 

tU<.knts' textbooks, teacher':s guidl:' , dilYerent laboratory and Pedagogical enter equipment, 

. models. dil1ercnt pictorial dcsc.:riptioll . raelio, tekvi ion film ';olllputer, video tc On the 

other hand, natural objects refer to instructional materials such as teachers, discussion group" 

guest speakers, plant , animals, natural landscape rocks, soils etc. Thus, one can deduce that 

instructional materials range from a piece of chalk to a computer, liOln a line drawing to a 

multimedia Cl'lllcr which can contain tillll slid, h:levision, etc (Kindred, 1968; Kassambira 

1993). 



G nerally, fl'om the aforementioned definitions, one can easily understand that instr lIctional 

materials are both natural and man made elements that appeal to at least one of the sense 

rgans and u. ed to tI anslllit th inlen k I lew nll1g objectives to the appropriate audience 

target d In till ·onneclil)n. Vvalklin ( 1982,261 ) ha. attested that lIe\\ ideas and unfamiliar 

information cannot be conveyed by \ ords alone. For word' to have meaning, they must be 

related to per'onal experiences or to known concrete objects. 

2.2. Bad ground lind t se of Instntctional l\laterials in the Teaching-Learning 

Process. 

For a long time. education was concei\ ed as a process of transmitting factual kno\\ ledge, 

110 1 teachll1s-learning activities depended almost entirely on verbal communication. 1 hat i , 

v rbc Ii m \ a. pr dominant I uscd as cl medium of instruction to \'which the childrelJ \\t:re 

forced to memorize \\ ithour understanding the COllC pt or the material they ha I all' ad) 

covered lemorizing the facts was sufticient and was thought to be successful Ie. rning 

Moreover, little attention was given to the eagerne ,curiosity and ability of the lamer, Th 

teacher, there10re , had little or no sen ory instructional material to 'upplement his/h r \' rbal 

teaching It \ 3 0 teacher-centered that the ka 'hel 'ldopted an authoritarian attl1ud (\ iltich 

and \:huller 1973. ampalh el ai, 19 ...J ROIl1IL )n1skl, 10 I) 

Ho\.\ever. attempt I; 'ere made 10 alter this verbal method of leaching by requiring learn'rs to 

relatt: the in ormation thc~ a quired 10 their daily resolution of immediale probl illS or \\' Irking 

lind rnaklI1g-a-1i 109 In thi conr cClion, some ~dllCdtul s had ,~Irllggled long ag) to make 

J arning rcali tIC mong:-.t rhe d I) Itch humanl t. 111 '01 gl<in and hilt r 
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15.,6) dis oUl'aged llll..:morization as a techniqul! of karning and a h oeatcd that children should 

learn through the aid of picture or othcl vi ual materials, [/1 support of this idea, Comcnius 

(1592-1670) prepared a book known as "The World of Sen'e Object·" the fir t book which 

ontain~ about I "0 pictures on aspt:ct. of everyday life ('o1l1cnius theory was that" Let the 

pictur bl..: a sourc' of delight to the childlen dIld let th 111 become familial \\ith th m b fore 

thl: Ilter . eho )1 ( ggan ai, 1996 295-296) 

In the 'ame vie", Rouseau (1712-1778) stressed on the need for pictures and other play 

material tor childhood education I {e criticized teacher-centered method of teaching. 

c 'ordin...' to him, the teaching-learning process must be based on the learner's natural 

curiosity It must be dIrected to the need and interest of the learners. Similar stand is shared 

by Pestalozi (1756-1877) who emphasized the importance of under tanding children' 

intellectual , moral, and personal needs. He proposed instructional materials that in !olved 

ob ervation, sense '. 'pcrience or pel ception (Mitzel cited in Azeb, 1998, Sampatb t al. 

I )H4 18) 

As a result of this and other rele\iant factors, the shift in emphasis from the teacher to the 

learner as the central figure in the process of education, and the connecting of instructional 

activities \\ith the realization of specilic learning outcomes has led the reasses Illent of 

lei cher' role in a classroom instruction 

The role 0 the teacher as the only transmitter of knowledge has gained Ic s importanc On 

the other hand, the learner-ecnlel ed ml..:thod, which emphasize:; on the activ participatil)n of 

the Icarnel "ith optimulll usc or instructIOnal materials hme becn introduced \\JtllOut 

mII11I1uLII tl /Ole of h t .I..:nt:1 It ,)1 Oil ot til ,Itt of hUI11'l11 intcl'l tion Ild 111 Ie r 'c )1' 

\'1 



inl<:lpl.:l' Il'll intillld cllIIing a c1a.sroolll ill trllclioll (. anlpath et ,t1, 1984 '6-7 B Id the 

need for lIl~lrlictiol1al technology has become gleetter when teachers started to use the It:arm:r-

center d ducation. However, although efforts on the use of concrete instructional material. 

v .. ere made. according to ggarwal (1996296). inten ive development of alldio- i~lIal 

materials has started recent I ,in the twenties of the 20th century. 

I'he e day ', hO\ e er, it is argued that the introduction of instructional technology in the 

education system hclps for increasing ef1iciency of education in general, and cia sroom 

in~trll tion in pal1lcular. Romizow ki (198 I) and Sampath and others (1984) have pointed out 

that though verbal and \Hitlen communication channcb continue to play important role in 

clas room in~truction ,tudcnt of to date are learning with the h lp of different te hnol >gical 

? d \ ice' such as radio, television, film, computer, etc., as well a from simple d vict:.' .uch a 

picture, real objects, charts, teacher-made diagrams, visit to places outside the class, etc. 

__ ';> These instructIOnal materials are pal1icularly of great imp0l1ance In facilitating effecti 'e 

learning. rhe\' play a vital role in students' understanding and conceptual de\ elopmcnt 

10r 0 er the) l:an top th bad dl' cts or erbabtic In th )\ I a hing, (nd crl.:.at 

interesting classroom environment to tudents. For their advantages, Ie s (1981), 1 1 'han 

(197 I) and Walklin (1982) have argued that instructional materials attract attention, arous 

interest, give an accurate impression of' the concepts, stimulate imagmation, save teaching time .- , 
,te cordin o to til e \ rit r , 1Il. trll liollal materiaL can tl"ln. mit th m ~~ag' to th 

student 111 a mo. ctle ti\e and und r tan iable \'vH\- than ·traight-Iol\ ard I unno 01 r ldin..!. :;0 ~ 

Effective utilization of instructional materials can reduc problems uch <1. boredom and 

inattention and promote the desire to learn The ha 'e or at intlucnct: in modir ling 'md 



, 

changing the students' behavior and attitude, They also broaden their outlook and intellectual 

capacity that enable them to analyzc, compare and relate what they have learnt in the 

classroom with the outside world experiences, Teaching with instructional materials is a 

process of bringing of the world into a classroom and the classroom into the world (A mare", 

1995:2), 

However, to utilize the diffcrent instructional materials in tl1e teaching-Iearmng proce~s, there 

is a need fOl situation, where such materials could be produced and utilized in schools. 

2.3. The Need for [nstructional Materials Centers in the Education System 

. The development of instructional technology that has provided learning materials that the 

printed materials can no longer meet, and the emphasis given towards the extensive utilization 

of instructional media in the teaching-learning activity resulted the evolution of Instructional 

Materials Center at school district, regional and central level in the education system (Shores, 

1960; Pearson, 1972). Regarding to the emergence of the Center, Brown and Others 

(1983:30) have attempted to tell us that the idea of proper ]nstructionaJ Material Center has 

evolved in the education system with the concept of individualized 1 arning whose emphasis is 

to provide all students the experience and resources they need to work according to lheir 

abilities and interest in which they can succeed in their own rates of progress. lndi idualized 

learning, as explained by Klugman (1970:64) and Wittich and Schuller 1973 64) is that the 

child is able to initiate. plan.. and carry out projects b) himself/herself or \.\ ith others \V'ilh 

occasional teacher help or guidance ,\-hen and as nccessClly. According to Klugn,an, helping 

children to leal n how to plan, organize and select instructional materials is an irnpoJ'tam skill of 

a teacher in his/her teaching. 

17 
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Ditferent writer~ have imilarly conceived the concept of lnstructional Material Cellter , for 

instance BrO\ n and others (1 983 '3 1) have defined Instructional Materials Center a, " an 

institutional unit that coordinates a number of media-related services for teachers and 

tudents." In this connection. Sampath and others (1984 :70 ) have defined it as "a center 

\\- hich serves a school ystem, and provides all necessary materials for both teachers and 

tudents.11 

From the above definitIons one can easily understand that Instructional Materials Center is a 

center that houses all instructional materials and accompanying ervices by putting them under 

favorable administrative organization According to Shores (1960 12) the establishm nt of 

Jnstructional 'u\laterials Center is needed for producing, hOLlsing. organizing and disseminating 

of instructional materials for improving students' learning. It lets learners achie\ e le'lrning 

outcomes in a more flexible and independent manner based on their abilities and interest · than 

the traditional learning methodo]ogy-- teacher-centered. This indicates that the Center need to 

be organized in sllch a way that different standards with varied learning style could make 

preferable election LO their needs and interests. In a well organized center of instructional 

materials , . tulients could have acccs to all kinds of interrelated learning resources (Wittich 

and Schuller, J 97") 

A center of instructional materials rccommended for and available within a single school ma. 

vary according to the range of grade level, financial support provided need and abilities of the 

students, cUir iClllal emphasis, and the number and qualificatioll of teachers. Ho\\ l:\ cr, a 

typical Instructional laterials Center of' Ct sdlOol indudl.'s C ['lain re.Ol!!'c . and se('\ ic ': thai 

enable the tcachcI to leach and the studel1t~ to learn. (Bro\-vn et ai, I C)83). According to them 
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some of the re 'ources and erVlce' that the Center includes are. catalog and lists of all types 

of instrllctional materials directly from the school, as well as Irom district, regional and other 

resource', many type_ of learning materials and equipment designed for a teacher to take to 

his laS:-'IOOll1 teaching, and rOl stucit:nts 10 develop independent leaming, propel place. where 

the teacher plan and prepare his/her lesson ncar the material, and for students to work a \ ariety 

of learning acti ities independently; facilities in which both teachers and the students may 

produce instructional materials sllch as recording room, workshops, etc., and trained 

per ollnel to produce instructional materials 

he resources and accommodatlon of a center listed above mphasize on activiti's that are 

enabling students to learn and lead them to a process of creativity. Therefore, good 

organization, adequate trained staff, a well lighted environment and a pace in which to carry 

out essential planning, maintenance, and counseling ta ks ar the e entials of modern 

Instntctional laterials enteI Bro n et ai, ) 983 32) 

Although instructional materials and services available within a 'chool cent r of instructional 

materials arc the top priority, additional materials and en ice like short-term loan of material, 

xperts ~upervi )r) assistance in improving instructional materials and utilization pm ·tice. 

prl ducmg d I producing rtmn mnttlials , \ orkshop <lllti in- 1\1 e training pi )gram tor 

tee her at d co rdin tors, etc, can be .'upplied by pll\'crtlmcnt or n n-go\icmm'IlI 

organization or commercial agencies and individuals (Shores, 1960. Brown tal,]9 3) 

I') 



1 hi r mind' us that cooperative cOon in establishing and organizing In tructional latcrial 

C enters at vanou levels particularly, at school level, helps to reduce 0 ts and at the ame 

time e 'pands the quan1ity and quality of instructional materials in the teaching-learning 

pr:'lce's 

In thl.: Ethiopian ~ituHtion, though it is understood that Pedagogical Centers are import'lnt for 

enriching the CUI riculull1, the survey made by Amare (1999) on the availability and use of 

instructional material in Tigray showed that inadequate attention has been given by the higher 

management to ~trength n the e Centers, Be ides, the surveys made by Addi' Ababa 

ni\ er it) students in school of ddi ' Ababa, a. reported by Amare and 1 as cw ( 19(6). ha\ e 

a' enained that the chool Pedagogical Centers have been affected by shortage of budget, 

trained manpower. instructtonal materials and space, -
In realit), howe\ er, without the presence of adequate instructional material and adequat 

training on technIcal aspects regarding instructional material productlon and utilizatl ln, it i 

diffil,;ult to sa) that educational objee-ti\ e ha e beeJl prop rIy a hicvcd U, til targeted 

audi nee, Thus, the need for etablishing and organizing resource centers IJ1to schools \0\ ith 

adequately trained manpower is 10 be stressed tor implementing the curriculum etfecti\ el) 

2.4. Th(,' Development and FUllction of In truction, I Materials C~ntel' th(,' 

Lducati J ystem of Some CouJltries. 

To alter the traditional \ ay of IC<lrning-- rot learniJl.s, ne\\ trends Stich 'IS learner-ct.:ntcred 

education problem-solving approach, th usc or ll111itim e1ia 111 a cIa 'swum instruction, etc 

ha e becom the ll11pOn, Ilt olllpunellt r thl.: h d 'hing-k amlrl~ a ivit" rhe d \ lopm ·nt of 

2() 



instructional technology and the shiH or teacher-centered to learner-centered education have 

also (: dded the imp0l1ance of what are no\.\ dilfcrently called as audio vi 'ual aids, educational 

media, educational re ource, in tructional materials, etc. These material are used as tools 

bot h for teaching and learning activities (Amare and Tassew, 1996 12). According to OSLlala 

( 'it >d in Amare and Tas ew, 1996), they include all the materials which are manipulated, . cen 

hard. read and lalk abollt plus the instruments \.vhich facilitate such activitie . 

, Centers for producing and delivering uch materials star1ed to become important after 1960s. 

Howevel, it seems difficult to tell exactly when and where these centers were established. 

om believe that a librar: is the oldest education media center, but libraries, as universally 

acceJ?ted. are or ~anized mainly for books or other forms of printed materials or other littl 

forms of non-verbal resource materials (Amare and Tassew, 1996). According to Pear on, 

(1972), the introduction of new enriching instructional materials and other equipment and 

facilities to its book and periodical collection had changed the t~ditional library to a learning 

resource centers. These centers can be used as places where teachers develop skills and --
kno\.\ ledge tor developing and llsing of ne\ instructional materials (Adams, 1975. 163) They 

are also seen as places where students learn by their own. 

J hough Instructional tlaterials Centers arc known by different names in many countrie , they 

pnll1alil~ aim at meeting the same objectivc-- facilitating ,tudents' I arning and developing 

teachers' professional competencies for effective 1ltnctioning in the educational system (,\dams, 

197') 215). For in tance, ill Great Britain the name Teachers' Center' is commonly u cd 

(Thornbury, 1973, Adams, 1975). In the l nited States of America the terms sllch a' 

'Resource Center', 'Learning Center' , 'Media Center' and Teachers' Center' are interchangeably 

used (81'0\,\11 el ai, 198.1'.11; Adams, 197')) 
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Illn c el th cntt:r both in Britain and Unitt:d tale or Am fica were stabli. heel to bring 

Celli alional chan(Je~ through the professional development of'teachers. The Teachers' Centers 

in Britain \\ ere iir'l estabh hed 111 secondar schools by the teacher' them 'elves on voluntary 

ba'is. They \\ere established to train n 'W teachers to carryon 'chool-based curriculum 

dl;\ e\opllll:11t Thi' hdped the n'w t acht:rs to develop self confidcnce and ic)lIow the program 

of the enters \ ith interest This trend also helped to e:stablish the Centers at eleJ lentHl,) 

. chool level in Britain by the econ lary s hool teacher (Thornbury, 1973). 

Regarding the function of the Centers in Britain and t [mted States of America, dams ( 1975) 

ha . tat d h t the) had mallY :similar aem itlcs uch a:, dc\ eloplIlg teachlllg aici5, :sharing Ie! a 

among e her and en ouraging teache! ' to be chang ag 'nts. 1 iowcver, though they had 

imilar functions both in Britain and nited States of America, their emphasis was ditrerent. tn 

the Unjted States of America, their focus was in teacher education while in Britain the 

emphesis of the Centers was on curriculum development So the Center in both countries 

ha\ e be 'om agency tor curriculum innovation anel professional de elopment of teacher' 

( ountrie~ like 1 amibia and Pakistan use the name 'Teacher Resource Center' \ ith the primary 

aim of improving the quality of tudents' learning experience. through the profe sional 

ele elopment of teachers (l'lini try of Education cine! ( ulture of'. amibia, ) 996: I, Graig, I'ran 

and Pies IS 1998 121) In Kenya, it is kilO\, n a. '"] eachel d\ i, 01 ~ C nter', alld in i~ 'ria' 

arlOl al f: lucation chnolog ( 111 r' ( mal e and Ta 

Gumea tdbli hed a enter called '["'c\Ut;( tlonal I esourcc enter' in it. SOli hern Hi"hlalld. 

Province lor the main purpose or in-service [raining and. UppOJ1 of teach rs (emlig, Krall and 

Plessis. ) 9 )8) 
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In Ethiopia much is not known whether or 110t such centers are represented by Pedagogical 

C nter or Lducational Mat rial Production and Distribution Agency (EMPDA)-- which 

produces, purchases and distributes educational materials, and Educational Mass :Vledia 

gency (EM )-- which complements the classroom instruction both at primary and econdary 

levels of education (Amare and Tassew, J 996). J lowever, a fe\\- studies conducted by 

educators alld students of Ad lis Ababa University, for inslance, Amare and Tas ow (1996), 

t'antLi (1992) , Belayneh (J 991) anc! r\lemll (J 991) have tried to relate Pedagogical clltcrs to 

Resources Centers or Teacher I Centers established in the other countries, 

2.5. Background and Justification for the Establishment of Pedagogical Center 

in the Ethiopian Education System. 

2.5.1. Historical Background 

Gj" ing due consideration to the role of instructional materials in the Ethiopian educational 

) tem is a \ ry re,ccnt pheT~enOl1, Modern education in the Countr) sinned about (I century 

/ beb, 1991, Teshome, J 979; 'leaza, 1966). Since then and until about he 1 )40:::., the 

educational performance in Ethiopia as practiced with911t any tormal curriculum de 'k p d 

by Ethiopian educators (Abebe 1991, Teke te, 1990) However, later, with the recognition of 

the importance of including different subJect areas in the curriculum and making the S) stem 

dome~tic, att rnpl. \ 'ere made to dc\ clop curricular materials undel the possible P'llti 'ipati n 

of Ethiopian tducator 



Despite uch a tremendous attempt to indigcnizc the educational sy ten}. it \\ as highly 

criticizl:d of be~lg lan!,ely based on It)reign c, pericllces and bein,g less relevant to the objective 

backgrounds in par11clIiar 

(1lal1sitiOlwl Jl)\ernmt:nt of'Ethiupi, I )<)4a , Ab be 19(1) 

In addition, no well organized units had been establi hed at different Icvel of th system which 

\\ ere u cd as 'enters to bring teachers and other educators tor discussing on the existed 

urri uillm HI ~ ~haril1U their P I ience~ to improv· the ~lualit I of the tca hing-Iearning 

pro e~ E. periencccl teachers had 110 any opportunity to comc together and e chaw.!\,; theIr 

kn )\ ledge. e.'periences < nd ~ki!ls But in such non-encouraging conditions of the sy tem there 

I 
was a high profes ional expectation from teachers for improving the quality of education 

(Mimstry of Education, 1980, 1(82) 

It seems \ lth this poim in mind that the then Edllcation,d Ofticc of Provinces held made 

attempt. to orient the new teacher graduated from the "eacher Training In titutes A si.' 

week course \\as offered in the form of in- en ice training program The main purpose of the 

program \ a to familiarize the nc\ teachers v, ith the economic, hi,torical, cultural and 

en ro1l1nel tal ondJtioll cl veil a the <luCdtl nal PIO )1~ln I la1t; I '0 their 

Ie pecti \,; rt:g:ioll It had al 0 gi\ CI till: Ik\ tt.:(\ h~l. tlw opportlllity to ~hat ~ their 

kno\ h:dge, kill ne\ ideas and expcnencc~ through discus'ioll forums and group project 

assignments loreover, the program had dealt with tht.: production and utilization of tet (hing 

aId for a las room teachin~ (Ministry of -ducatioll I (}82 1-2) - . 

The diffusion of du atlo11al m 'dia in the Llhiopi,1.ll education }SII.lll had been lil:')t re 'l1Jll:d 

b) the lini. try of .., Ilication and 'm J1' in tlte 1950s. It \\as in 1953 that the fir t udio-
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Vi 'ual enter in the Ethiopn'!n I.!ducmioll system had been established b. the decision of the 

linistn of Education and !'ine) r1s \\ it h th~ donation obtaincd f('om United States Agency for 

Imemational De\clopment (US to) (T!)homc , 199871) The main objecti\e of the Center 

\HI t pr dl ;> I ca l t . tb)Ok , manu, I , \ all chart!) and other graphic mater ial s and films 

A!) pointed out b') Kebede (cited in Teshome, 1998 '71), the enter was equipped with audio-

vi ual materials and photographic and film facilities as well as printing press ot only the 

inistr. of Edu ation and 1< in~ Arts but also other developmcnt ministrie ' and agencies "ere 

beneficiaries fj 'om the udio- lisual Centel This was becau!)e that quality colored posters and 

chart produced in the enter had become popular for use in agriculture, health, and 10r other 

I11IS Ions. s a result the novelty and altractlveness of the audio-visual materials produced in 

the Center had llcceeded in drawing the attention of a large audience both in \ illages and 

chools (1 h01l1~ , 19)8) 

HO\v vcr, due to its incapability of meeting the grovving printing requirement of the 'linislryof 

- ) Education and Fine Arts as well as the withdrawal of USAID from the Center the Audio-

visual Center ceased it function in 1964 (Tesfaye, 1990). 

<;i al nncr thl: pre\ lOllS udio- i Llal Center had bt: 'n do ed, in 1970, tilt:: id a of 

1 eachers' enter \ as reated in the then Jondel Province b: the Head or Engli 'h Language 

Department at Gondar econdary School (:vlini'try of Education, 1977; 1 mare and 'I as C\\, 

1996) Th origin of the id c .. <l tht,:; det rroration l"lf English language ·tandarcl at s wndary 

::;chool 111 h (OUlltl 1 he DepaJ1lllent, th'l\ . 1Iggeslcd th,lt all e perimcntal pmgl, 111 of 

Ilglish langu ge uper 1 ion has t b 0 gallil d at 'Ic.n~ntar) school it' el in the I I (J in'~ 
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Til obje tlV\:: of the program was tll start regular sup~rvision tor English language tealhl'r by 

a qualified nati peaker in as many of the elementary schools in the Province as possible 

(Ministry of Education, 1977:7-8). 

To perform lhi' supcn isory task or English language teaching at elementary. chool. , the f lead 

I English Language D0Pt rtment fhlm Jondar ' econdal) ~chool 'r\ as assigned in the 

Provincial Education Office as an English language supervisOJ with joint agreement between 

the 1in1 try of Education and Fine Arts and the British Council. However, after a few weeks 

of implementing th new program, it was under LOad that only lesson observation and genera! 

guidance on tbe teaching methodology in a school could not solve the problem Practically, a 

wider range of professional support and practical assistanc \Vas needed than occa51Onai vi 'it 

by a single supervisor (Ministry of Education , 1977:7). 

As a result, a small English Language Center was organized in the Provincial Education Office 

for prO\ idin~ n cessary and practical support fi.)r the language teachers or elementary, chools 

in the Province The functions of the Center \vere: continuing an acti 'e progl am or 

supervision for the schools in the Province so a to link the ta'k with the actual need of 

teachers and schools, controlling the distribution of English textbook and equipment: providing 

feedback for the Teacher Training Institutes and the Curriculum Department of the 1inistl) of 

Education and Fine Arts, preparing and displaying relc\ ant teaching aid., k\ ising 

supplemental gLlid notes \ hich deal \\ ith ob 'crved problems of the teaching methodol 19.'· 

and preparing worksheets to help teachers for tht;;ir own English tudies (1inistI) of 

Education, 1977) 
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\ccordingh all ngltsh lailgu<l Ie tl.:ach~rs, 'rc CIH.:OUn\II t.xl to come to til (cnter \\illl their 

English language h;aching problems (nei nc\\ ideas I'll! thL:IIllOre, tcachlllg aids and r -Ie\ ant 

notes on the teaching methodology \vere prepared in this ( enter and distributed to all schools 

in the Pro incc Be 'ides. alibI ary crvice was organized in the Center, ith geneJ'Ol! help 

from th BI iti 'b (ouncil, the J1Jted I.)tates Information Service, individuals and organizations 

in hhiopia and from abroad. Book 'ere gi\ en on loan system all ovel the PrO\ inc So 

every elementar schools in the PJ'O\incc had 5ufficient supply 01 te '[books and equipmcnt, 

and r fcrence not s on t aching m thodoJogy and teaching aids preparation (Mini tly of 

Education, 1977 7-8). 

Ho\ e\ r, lhe upport of the Cemer l'or the s hools was highl) restricted b
J 

the hortage or 

a\ ilablc fund (nd la of materials for preparing teaching aids. "0 special fund '" ere 

available to bu) libralY books and preEare materials for the new project evenhele 's, the 

Center had tried to use whatever material locally available rather than to rely on out ide 

source fhis succes. ion growing of the practical allle of the Center made the Pro in inl 

EducatIOn Officials less he itant to allocate money for the provision of better facilities or the 

Center t lllli try of Education, 1977.8). 

Such restricted support service to on.l) Engli 'h language teaching, ho\\cver created public 

demand that slIch sen ice should be extended to CO\ cr all the derncntarv sc 001 'ubjl:ct And 
~ - -

an Ethiopian up [ \\>.1 a ~nt:d ill I fOI lacilitatintr the 'U~pOf1.t\l oth -J' subjs: [ 

( linistr" 0 l::.ducatioll 1977:9-10) 

Following the ol1dct~.~~f!);bers' . ent r, two other centers weI e estahli. hed both in the then 

Wallo and (,atTIO GQfa Pro illl:e. I he Des ic Cent '1, in '~) 1I0 PJ'(l\ince, wa rUIl \\ill! the -
7 



in- er i c trainln" of English tt.!a hers an I the supply of teaching aids and notes on the c::....., ---,. 

melhodulo!..!,\ and preparation oftcaLhing aids. I [owever, it ceased it flJllction after the British - - --
Volunteer teacher had left at th . end or ~s contract. On th other hand, the rba l\!linch 

Center, in Gamo ot~)ro\in e, \ as also doing valuable work with the help of an Irish Sister. 

\ ho had been tea hing in the local secondary school, in providing librarj service and preparing - -- --- -
inno ali e teachlfl~ re oun.: s But Ihe ( 'n('1' \ a' cI sed in the mid 1976 (l''/lilll '(ry of 

Education 1977. 1 I - 1:2) 

Generally, though the development of Teachers' Center in the Ethiopian education system 

sutTered t,-om lack of whole heaI1ed t:entral and local support, the establishment of Gondar, 

rba lim:h and n it' T .ieher ' Center' with the purpose or a' isting tea 'her for improving 

theIr la :room t • hin!"!' \ a th ollgin th Teacher ' ( enter c lIlcept Jl1 th f I hlOpiall 

education ')'stem, The e early e 'periences uf Teacher" Center in prOViding support to 

teachers helped for the emergence of Pedagogical Cemer in the system. 

n 'rears after the ndal 1 cClchers' cllter had been e tabli !1'-d that th Ped,!::> ).::!:i\,al 

Cent r be ame one of the cumponents oj' the Ethiopian edllcat ion 

for~nprO\ ing the quality of education and thereby to the attainment of the educational goal' of 

the Country The Pedagogical Centers were first established at Awraja level. The tlrsl J "'raja -
Pedagogical \ 'ere tal ing shape in 13J7 ----- In 1977-1979, about 106 raJa - ---

entel nc 111 ver) \ Ioi dja " I'e LOllstlllLt j II 0\ r the ~>11 ( 1ml I) or 
"-----

[ uue, tlon • J)8 ) 



2.5.2. .JlIstific~lti()n for the l~stllblishn)(.·nt of Pedagogical Center in the Ethiopian 

EducMion Syst<.'m 

It i: 'karl lind Ltood that poor l:ountnes are characterized by comple, educatIonal pi ohrams 

like quality, equit), acces etc. (Amare, 1998:289) According to the Ministry or Education 

(1988 :J), the Ethiopian educational ystem prior to the 1974 revolution va subjected to a 

n1l1l1bel of prabl 111 rile child had been depri\ cd of the d \ clopment of his/her inherent 

p lentialit'e to olve: probleills to ene'age in creative acti ilics and to become d cit:' 

~L1pp0l1ing 1I1l1i\ idual Besides, many tea~hers \ 'ere untrained < nd unde qualified. Th'Ie r 

no possibilitie ' tor many teacher 10 improve their professional competencies. The majority of 

the school~ \\ere also ill-equipped \\ ith educational facilities (laboratories, Pedagogical 

enter, etc) 1 eacher-centered education, which makes the tcacher a giver and the luden! a 

r cd 'er I.; as the onl, method for clas~1 00111 instruction h ,C \ erl.:: 110 est abli hm 111 or 

program that could bring tea her • nd other educators tor sharil1g problems, ee ing ommon 

olutions, or exchanging their knovv'ledge, skills, and experiences 10 t of the supen Isars 

were also unable to assist and guide teachers in the teaching -learning process due to lack of 

tacilitie::; he' need fhe .. ere occupied \\ ilh bureaucratic work rathel than \ ith in ·tru 'tl Hlal 

acti\ nie 

It \\as in response to these acule problems of education that the lini try of Education took 

fundamental reform steps aner 1974. One of the major reform step \ 'a the establi hment of 

Pedagogical Center at A\Haja Itwel. (linistr' of Education, 1980) I'he decision of the 

Mini try of I dllcdtion to <:stablish f \Vraja Pedagogical ent'rs throughout the Ollllt as 

initiat d hy an urgent need for the pro Ij 1011 of lal.;ilities at thl: rural level to dc\ lopqu lit yoI' 

education ( mare and ra e ,I 99b 14' Ministry of Education. 1977) 



The rationale for the e tablishment or A \ raja Pedagogical Centers in the Ethiopian education 

y tl:111 ha indicated that the'c Pedagogi ,II ( IHers were more than the Audio-visual Center 

\ hil,;h mainl) focu!'il:d on the production of educ'lli )!lal mater ial and quipm nt l mar c and 

Tas e\\ , 1996. 14) The justifications ror the need of A wraja Pedagogical Center gi en by the 

lini 'trv of Education (1988.5-6) were a follows: 

I. The ( enter helps in making a break-through from the traditional concept, attitude and 

habit for inllovatl 'e understanding. 

2 It 'erve as a uppOliing system to local initiative and provides et1el,;tive leadership in 

educational reform. 

3 It assists educator and community leaders be more responsive to 'ocietal concern 

4 It help in harne ing the talents and skill ' of professional and paraprotessional personnel 

in contributing tlmards the attainment orlbe educational goals 

5 It helps in pro iding appropriate admllllstl ative structure and devices to the schools for 

initiating, carrying on, controlling and evaluating the long term educational program 

6 It'crve as a clearing house for various educational information among choo!. and 

m rajas \ ithin and without the administrative region 

7 It 15 in trumental in promoting the conct:pt of sdf-n:ltanct: 

Thus, these Pedagogical Centers have been established \ ith the major all11 of pro iding 

profc ional a si tance to teachers and educational leaders to minimize their problems build 

confiden ,!ld dl:'.e\op posili\e attitude toward thtir prof ssion '0 that the) could b ,hi" to 

m 'et th ir r> pon ibilitie elfeCIIV\;!\ III imprO\ illg quality education It had als alln> I m 

mobilizing the uppollofth public to\\,ld' the atLainm III oftht: educational gXll 
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of Education, 1980:6). pecific task were, therefore, identified to be accomplished by the 

P dagogical C ntcr . ccording to the Mini try of Education (J 980 16-30) , the functions 

include coordinatIon, preparation of instructional materials, conducting research activity, 

pro\i ing tt (inin~ and (h~\ eloping appropriate technology 

Howe er, through evaluating the acti ities of the Pedagogical Centers, one of the functions 

(i.e de eloping appropriate technology) had been reduced because it does not have direct 

relevance to the teaching-learning activity (Ministry of Education, 1988; Amhara Regional 

Education Bureau, 1994) 

To beglll the program of the Pedagogical Center, the Ministry of Education had allocated a 

fund of Birr 333,000, at the rate of Birr 3000 for each Awraja and Birr 1000 for each regional 

capital (The 1977-1981 Progress Report of the AwraJa Pedagogical Center, 1982.2). In 

addition, a total of about Birr 4 6 million \\ as collected t1'om the government of the ountry. 

ommllnit , Elil opean Econonllc Commis 'ioll (EEe) nited ation Int rnational Children' 

Emergency Fund (U ICEF), United Nation Education, Scienc and Culture Organization 

( ESCO), World Bank and African Development Bank to run the function of the 

Pedagogical Centers (Amare and Tasse\\. 1996: 16). 

According to the progress report of the wraja Pedagogical Centers 1977-1981 (\9H2.17), 

numerous orientation courses, 'eminars \ orkshops and tudy \ i its tor tea hers, educational 

leaders and community pal1icipants had been organized to create a\\arene, about the 

objective and function of the raja Pedagogical Center In addition of this, Hwther l:Hort 

wa' made to popularize the programs Df the Pedago!.!ical Centers internationally thlOu!.!h 

1I1ternatlonal mmal \\olk::.h p and ol1ferem;l;'i \ a Ie ult, edll aturs f('OI1l fi'iC'1 b 'UHll 

.II 



pn::sscd lhcil \\ ish to COIllt.: to Ethiopia <mel study til c> "\ raja Pedagogical 

enter program by s nding delegates from many countries including African Curriculum 

Organization (ACO), African ocial tudie Program (A SP) and Science Education Program 

for frica ( EP ) (finistl of Edu at ion, 1988:44). 

2.6. The Estnblishment of School Pedngogical Ct'nters and Their I- unctions 

Like an nation. it IS the de ire of the government of Ethiopia in establishing vanous 

in titutions, and expanding different educational programs to provide its citizens with quality 

of education \\ ith its a\ ail able resources However, improving the standard of education and 

qualit, of the teaching-learning proces ~anllot be achiev d without an eftecti ' impr \ t:111e11l 

of ~chool facilities and pro\ ision of better instructional materials . It vvas v"ith this b li·f that 

the Ministry of Education strongly has supported the establishment of School Pedagogical 

Centers in all school of the ation. 

cording to the 1977-1981 progrc~ ive report of the \\)' ja Pedmw!!i 'al Cent rs (l C) 2 38) 
, - -

the ultimate aim of ·tablishing these Pedagogical Centers \\ a to bring their services at ~ hool 

level for facilitating the teaching-learning activity. Th School Pedagogical Center. were 

e tabli hed to fultill certain objectives. The obje tives of the chool Pedagogical C ntcr ar : 

to prulllote th crisscross or ideas alld materials, to foster the de elopmcnt of learnin,::!, from 

one another, t ncourHge tho e \\ h hay l' the abilit\ all I I now-hm to l)me r rlh d1 I 

demon trate their skills and talcllts, to re ouniz and appr~ciatl' the efforts of tho' \ 110 tly 

their best to contribute to the gro\ th and de\ elopmcllt of their prote sion, and to induce 

profes ional to engage ill creative, innovative and productive work and to gIve them thl: 

n ce sal y upport that \ auld faeilit: I\; their work Uvlini tr of Education 1982 3'2) 



To c. pand and strt:J1gthcn the ervlce of' School Pedagogical C \.:liters ill !:)choo\s, the Ministl Y 

of Education had tarted a pilot project of J2 schools of 12 Awrajas in four administrative 

regIOns. The central aim of the tudy was to investigate the result of making School 

Pedagogical Center as focal points tor the integration, coordination and systematic operation 

or all educational inputs in a school system for the purpose of carrying out effective classroom 

instruction. Til pilot study had focused 011 the major inputs of the school . administration, 

chool management committee, department organization of teachers, students organization in 

different clubs and school compound (Ministry of Education, 1982: 39-44). 

For conducLing the project effectively, the Ministry of Education had provided tLmds for these 

experimental School Pedagogical Centers It has also organized seminars and study \ I l!~ for 

the stafT of the School Pedagogical Centers. Then, to expand the establishment proce s of the 

Pedagogical Centers in all schools of the Country, the Ministry of Education had allocated 

substantial amount of money to train School Pedagogical Center I coordinators. During the 

period of 1979-1980, 4680 coordinators of School Pedagogical Centers had been gl en 

orientation on the objectives and functions of both School and AI, raja Pedagogical "ntcrs 

(Ministry of Education, 1982:33) 

According to the Ministry of Education (J 988:33), the main aim of establishing the School 

P dagogical Centers was to facilitate the e, ·chanue of knowledge, skills, 'xperiencl: mat rial' 

and re ource person~ between School Pedagogical enters and} \\raja Ped,\!.!ogical C 'nh:r. [IS 

well as among the schools in the wraja. 1 hey are also llsed to ncourage and stimulate active 

involvement of teachers, students and the community in generating ne,\ ideas and inno\ ations 

to enrich the curriculum and improve the quality of education 
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I ht: n d for establishIng chool PedagogIcal enters with the maill tllllC,tiollS encouraglllg 

teachers and ·tudents to prepare instru tiollal materials: organIzIng orientation programs' 

onducting rcsectrch and evaluation, enriching the atlonal Curriculum and local curriculum 

de elopment i therefore, of great importance for improving the quality of education 

( 1inist!') or Educatron 1988). 

Th e functions or School Pedagogi al Centers attest to the fact that they are change agent in 

the educatron ystem. ccordingly, 'chool Pedagogical Centers can be u ed a centers \\ here 

beneficiarie of the educational y tern get together to discuss common educational problems 

and seek pos ible olutions They are also used as research and innovation enters for teachers 

and tudents . In the same way, they are centers for pooling the knowledge, e. ·periences, skill , 

talent of teachers and students and community resources for impro ing the quality of 

education ( finisH,) of Education, 1988:40). 

In general , the responsibility of chool Pedagogical Center ha to gear toward changing the 

schoo aCli itie~ to achieve the ovt:r all ducational go< Is The) must addres~ th m 'el\ to 

the problem and felt ne ds of the teaching-learning procc s 

In \i hatever educational level, according to Birara (1988 38-39), the e tablishment of S hool 

Pedagogical Centers renders a fertile ground for the preparation of instructional mat rial' It 

al 0 give!) a wa for introducing recent de elopment and 11\~\\ te hniques. \\ ork h p '. 

Sellllnar ld rm trainlllg can be conducted in a . 11001 Pl;!ddgOgi ':II 'IHer I he ':lls 

coordinate the acll" it. of HI ious popular organizations, dt:\ dOl ment agencies !.!.o 'rtll11t:!ll 

in titutroll. V\ith thl: school activilies 



110\\ e,er, more rcalisticall', chool Pedagogical Centers have not been effective enough in 

th ir a ,ti\ Itl~' to 'ucceed ill the realization of the major objective ct for them This v.,as 

be 'aus > du to )llsl1 aints highlighted in dlnerem .un ) studie::. I'or instanc , In a ur e 

tud) made by on ddis baba University student in some senior high schools of I orth 'hoa, 

as cited by Amar and Tasse\ (199622), howed that the, chool Pedagogical Center' did not 

achle,e th ir objective for which they were e tablished. According to this study, the 

probl III )f ha ing too ambitioll objectives ,\ as the mo t ~erious reason for the tl1illll > of 

SdlOdl P dgogical 'entt:r~ to "ttdi 1 their ubjcctiH.!s. 11\10S1 ( II the Ie pondenL In th ' .,tud) 

re pond d in th negative for the question a ked whether or not the chool Pedagogical 

Centers objective were attained. 

mare and 'I as e\-\ (1996.21) added that the stated objecti\ es of S~hool Pedagogical Center' 

\ ere agu, general and not \\ ell focused on the purpo e of pr )du ing and di min. ling 

educational technology (instructIOnal materials), According to them these objecth e rather 

appeared to reflect activities as wide as education itself Thus, it i really questionable to say 

that these Centers have properly achieved their objectives and functions, 

r OUI ce c nt '/ needs the SCl'v Ices of' specialist r)r ctrranging t 'matil: intl'gr:lll J1 0 

. . 
\ (nous e pent;llCe ampath et al 1984 70) According to the \ riters tht! O( r iiwltor or 

a re ouree center (or instructional materials center) is the one who activate. the resourct.: 

center in a chool Hi duties in lude: a isting all teacher in the 'chool in audio \. i ualil.ing 

dlCir la 5100rn in tllictlOll arr noill!!. lil-str ic' \OJ k h )1)' kl:cpinn all illv ntnry of communit) 

re ourcc<; mamtal11ing a librm of dlldio- i. unl cclucati)fl' I n al rials, a' istin.! cdchcr 111 

planning, developing, decting, 1I 'ing and evaluating instructional materia ls tor their cJas room 
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teaching, organizing good tock of audio- visual equipment and maintain in good condition; 

and being ensitive to all new development in the field of instructional technology (Sam path et 

al. ) 98-4 70). 

Similarly, ill the Ethiopian situation, the activities of School Pedagogical Centers arc rUll by 

competent teachers el cted from among the staff of the school. These coordinators are given 

lighter teaching load so that they can concentrate on coordinating the activities of teachers and 

students a well as the community towards the steady development of the School Pedagogical 

Centers (Ministry of Education, 1988:33). 

In order the School Pedagogical Centers to function as expected, the coordinators are plimary 

responsible persons to coordinate all activities in the Pedagogical Centers. For effective work 

performance. these personnel are required to accomplish which mainly include: supporting 

teacher and tudents in the preparation or instructional materials, helping students to produce 

materials useful for the community: prepaJ ing instructional materials based on the instructional 

content, collecting other materials from different organizations, training institution', etc. 

(Ministry of Education, 1982). 

To accomplish their activities in the School Pedagogical Centers etfectivel), according to the 

linistry of Education ( ) 980"46), the COOl cJinators of the Centers were given short cour es that 

help them to familiarize \ ith the objectives and function. of both A\vraja and hool 

Pedagogical Centers. They were oriented on how to prepare 1J1structional material from 

locally a ailable objects or resources with ba1>ic tools available in the Centers 



J 10\· \cr, li101l!1.h the purpose 01 establishing School Pedagogical Centers "as sound enllll ·h, a 

urv) tudy of Pedagogical enters in Primary Schools of ddis Ababa, conducted by AllIare 

and Ta se\ (1996:28) ,. ha indicat d that the services that are originally e. peeted f)'om 

chool Pedagogical Center ' uch as promotion of innovation, facilitating peer discu sion on 

problems of teaching, training on methodology of teaching and initiating action resear h have 

been It:ast attended b) the Pedagogical 'Iller Similarly a slIr\,ey tud made by Adeli. 

Ababa Univer it) student, as ned by Amare and Tassew (1996:22) has found that School 

Pedagogical enter did not give training and experiences, did not organize seminar or 

workshops for both teachers and student ; did not participate 111 the in-service training of 

teacher They rather focused on preparing of instructional materials from lo~all) mailable 

materials 

The idea of educational improvement can occur through a change in teachers ( dam, 

J 975 ' 167) According to Selden and Barland, cited in Adams (1975 : 167), good curricula, 

I,.,rc ti\ e II1structional materials. elTtcient organization and manag menl , mod'rn trlcihtlc and 

eq I' pmcnt cont ribute to the qualtt _ of edut.auol1, but t()r theH lull I calization all th . \.! dep I d 

upon the skill and commitment of teachers. This indicates that improving the compet nci , 

kill , teaching strategies and tyles of individual teachers through eminars workshops, in­

sen ice training programs is seen as a very important mechanism for imprO\ ing quality of 

education 

,7 



2.7. Pn'IH.ratioll a, d lliliz' ion )f1, sCI' (ctional at rials ' , Pedag( gl.1 C I er 

As it is tated in the precedino page, in tructional materials are media that are used to 

reinforcc and lacilitate a cia room in truction in particular, and finally this leads to the quality 

of education in general In trUl.:tional materials enable a learner to visualize, estimate a well 

a gra. p llC COIlC pts more c1earl) v. itll thl: highest iegrec of interest J"hnt i::., Ih \ help in 

moti\ aling tilt; interc't of the learner 1 nstructiollal matenals are al 0 used to incr ,s the 

pat1lcipatiol1 of the mdi\ idual I arner in the learning proces , and give the opportunity to 

'tudy the Ie son in depth. They al 0 a si t a teacher in attaining his/her pecitk objective of a 

classroom teaching. 

C 01 ding to Romis!. \\ ki (1981), instn,ctional materials tl1dt cal bud for IIlstru,.:tion( I 

purpose can be ill1ple devices that can be produced locally from local material , or high 

technolo,STlcal equipment found in countrie. whose educational y tems are rather more 

technologIcal in nature Wht:n there is no access to comple. and sophisticated materials. the 

alternati\ e \ a) i-; I I I)' on 10 ally produced, simple and ine 'pcnsi C lllakrial The::.t: simple 

and easil) acces ible group of in tructional material include dra\\ ing', diagram " chart. table. 

graphs. maps real object • etc, and they are categoriz cI under graphic and r al m dia 

(Locatis and t tkinson, 1994) 

In tructlonal mateTlal can b obtain d f)"om ~e\cral . )lln:es 's Brown and other,,; (198 l) 

ha c ide.uitied ollle l)f th OUI I s}skI11 th 'omm mit\ .tn I 

ource Ollt i 1 the communi!\' A<.:cordlllg 10 these writeI' , thcrt; can be different instru ·tlon( I 

material.;; in the ~chool available lor a classroom instructiol1. The right location of the I1lcllennl 

ill a chool i the resource center or Pedaoo~ical C'l1tcr (as E:li1iopian Conte. "t). The 'hool 



an bu, ' them fi'om ~\)mll1ercial rganizalions or 1\'0111 educational institution, or may freely be 

gi\ en from other educational center . In some <.:ases , the Central , Regional or Zonal 

educational ~)nke. may be c )nsulted {or catalogs 01 material . I Jl addition, workers, 

bu:ine smen e. ·pert · of various activities. public libraries, museum ' and institutions in the 

community can be rich resources of instructional materials There can be a provision or 

materials fOI a school resource center (I'om variolls group outside the community uch as 

state, OUJ1lJ ' (gencie , foreign goel Ilment, non-government, I agencies etc 

Wh n the in. tructional material ar madequate or unsatisfactOlY to employ in the instructional 

proce s, the) can be prepared in the School Pedagogical Centers from locally available 

materials ccording to Wittich and chuller (1973), production of instructional matelials is 

proper!) a team work involving specialists, teachers and students. This group of individuals 

can produc a far upenor product than an inelh idual teachel because of the shared effort and 

e. 'penise This does not mean, ho\\ever. that teacher involvement in the production proce s 

ha a minimal effect r'or the fact that teachers have a recognized amount of e, posure to 

classroom ituations. their contribution for instructional materials preparation is very important 

(\ ittich and chuller 1973) 

Before deciding to prepare instmctional materials in Pedagogical Centt:r • certall1 prer lJlli.~iles 

should be taken into <':011 'ideration One must determine whether there is enough time, trai ned 

personnel and tinanci, I support in order to procluce in tmctional materials Aclmini tl al ive 

uppor! for local production facIlities arc both l!clIlCallonall.' and iilwllclCIlI) L crepled (WI tt ich 

and hul I 191" ) )nce til rcsOur to pr 'pal I: JI1stl u I Ilal tn, t rials are 3 allahl . th n 

belbre beginning production. instructional objc<.:tive , Wlllents and methods or teaching nnd 



learning ::.hmlld be identtfi d In a Idition, th needs and intere ts of learn\!IS who participate 

ill the respecth e I;ducational le\ el need to be prc-asessed ( Brown et aI , 1 <)8] .79). 

In de\eloping 111 tructional process, the teacher selects instructional material that arc most 

appropriate to enhanc students' learning. The selection of instructional material , according 

to ~ llington (199"), hould be ba ed on the content of the les on to be taught, the method to 

be llsed durin o a classroom in:-.trllction . In electing and lIsing Instructional materials for a 

cia. ::.1'00111 III tl1lction, the tea her III 1St dc ide c 'actl \\ hat the . tudents are to learn,!ld then 

1I e the III )st appropriate types of in tructional material for the classroom teaching-learning 

activit. (Bullough, 1978) 

cording to Brown and others (19 3.75), election of in::.tructional materials is ba 'ed on 

'ome principles which guide the teacher. The general principles identified by Brm 'll and 

others are a tollows:-

• 0 one instructional material is be t for learning, 

• U e of in tructional materials hould be cOl1si 'tent with the instructional objecti\ ~ 

• K!lo\ the 111 tnl tional mat I ial to adapt them in specifi program. 

• I~ I the instructional materials for their appropliatenc s for u 'e in the 111 thod ~I 'cted 

• Don't use your own preferencc in the ways of choo Illg or using particular in tructional 

material 

• Be a\ all; that some e cellent instructional maici ials may become u:ek:s. If' u~l:d in poor 

inslll1 tlonal environmcllt. 

• Realize tudcnts c. pericllces, prefercll' , individual interests and capabiliti . and 

learning styles that may influence re ult oCinstructional material Lise. 



• K P in mind that resource and Icarning experiences arc not necessary good or bad 

sImply bccau~c they are concrete or abstract. 

The tc ehcl !'>hOllld de ompli!'>h thl task or selecting the rele ant Itlstru tiollal mel t riab in 

collaboration with th School Pedagogical Center coordinator and students part rram 

preparing instru tional materials in a School Pedagogical Center, a committed teacher 

encourag s stud nt to participate in the preparation and election of instructional materials. 

In 01\ it g stl dent in in::,tructional matenals prepal ation and 'de tion h. in tntctiol1, I (ille 

ince the, g ~t benelll from their experiences They can also come up v.ith new ideas and add 

up creati\e talents \\ bile participating in preparation and selection of in tructional materials , 

I earning becomes more effective and long-Ia ting when tudents take part in the preparation 

pro e: ' of in tructional materials (BI \ n et ai, 1983 79) In line with thi point, Si c (1983) 

h . said that learnel ' in 01\ m nt blcomc ma imum \\ h n the Ie rn r th m I\e prq)are 

in 'tructional mat riell How 'er, ow hen the teacher en ourag ~ ::,tud 'n1::; tt1 preparil1s mu erial 

they hould be hclped to work in their own pac , In additIon, it should be clear that thl.: 

communicative effect of ::,tudents' eHort is to see the final product aft r a pro es' of se eral 

trials and CI ror '. Studellls involvement in tilt: preparation and el ction of in trllctional 

material should bt: considered as p rt of Icarntng and must not be seen a pcriph I) (B( 0\ tl t 

,I, IlJ8 79) 

'I he attitude of thl.: people in the l:dllcational ) stem ha. an impa t 011 the preparati nand 

utilIzation of in I'll tiolhll matenal For in'u 11 c. (n II1di\ idttal \\ itll a n gati\ l titllde 

to\ ard the prep,I'uiotl and utilization )1' ill (rudlo lal tn, lenal' \ ill not be in a p ) (tioll to 



prepare and use approprtate instructional materials that could fllcilitate his/her teaching or 

learning. 

Thest da\ hO\\ ever, the diffusion and de\ elopment or th . concept of instructional media, 

c pcciall in dc\ eit)pecl countries thl: attitude or people all I 'du 'ation It~elf an: ch,uw,illg 

J 'c\eI1hdcss, in de eloping coulltries sllch as Ethiopia, the attitud of p oplc \ hich i r lit d 

from age-long tradition of Llsing lecture method within teacher-centered classroom instruction 

ha a great impact on Lhe preparation and usc of interactive in tructional materials for 

instructional purpost (Demissev, 1991:34) In support of this e. perience, the results of the 

ur ley studi _ made on Pedagogical Centers rep0l1ed b) mare and asse\ (1996) and 

Amare (1999) have showed that t achers did not participate in School Pedagogical enters in 

preparing and using instructional materials for their classroom teaching. 

Rea ons for the reluctance of a teacher in preparing and using instructional material for hi /her 

classroom t aching ha '0 been stated b) Birrar, (! 988 <,2 u), 10110\ s 

• Preparation of in'tructional materials U~kes time, energy and money. An easy I;I;"Y out 
\ 

with minimum effo11 i to take or write words. 
"..-

• Lack of awaren s of the use of media in the communication interaction is anot her 

factor that interferes multimedia approache . This arises from the delici'l1c), of tr, inin u 

programs which gives less cmphdsi' to the preparation and utilization of instructional 

mat rials 

• In availability of in truclional materials in the School Pedagogical enter i' c )TllmOIl but 

lame e cu 'e Illan teachers rai.'c as rcason for rductan 'c Some may not b' available but 

nut at all simpl\.' teaching material.' can be prepared from locally a\ ailable materiaL 



In thIs conn ctiOIl, t mare (199)a:5) , referring to the ditferent 'tlldies made on Pedagogical 

Center' b~ ddis Ababa niver Ity ·tlldents, has tated that many schools have hortage of 

in'trllctiol1al materials. On the other hand, some schools have minimal problem III 

in::. ructionalmaterial .. accessibility III these schools the stall;: oft a(.;i1ersl instructional material 

preparation and utilization. according to mare has been categorized into the following baSIC 

lIJlJts 

l'vlost teachers donlt utilize instmctional material that are available In the re pcctive 

chool Pedagogical C nters 

') Teacher in ~chools \.I,ith instru tional materials scarcity are b::,elved u ing in. trllctional 

mat dais pn.:parcd by thelllseives l P.5-6) 

To minimize the Impact of such < tradition and bring about a relatively progressive \ iew of 

preparatIon and utilization of instructional materials in the ystem, Amare (1995a: 6-7) has 

ugge ted five basic issues 

In trucllOnal material Jl1U t be considered as an integral pali of the cuni ulum 

2_ lnstmctional materials and the respectiYe methods must be incorporat d into teacherls 

guides. 

3 rhe ck:ntific aspect of teaching mcthods mLlst bc gIven due attention and pi 0p'r1 

charact riLe the persollalit. 01 the student-t 'acher". 

4 >achcr trmlllng college a\1d ill~tItlit mu t 110 \ ,/lei 'I tlllliz til' a OITlP, Ilie I 

change to 111 1m ·tionalmatcrial - prepara\loll and utilizatioll. 

5 ource for educational information must nol be restricted to mercl~ textbook' and 

teach'r' 



trakl! t) train tl'( cll.r tu :iev~lop the clIltllr(; or using dilTt!rent interadi e and democratic 

m~thodologi S that could enable them to usc ditTerent instructional materials has been indicated 

in the e .. isting educational policy of the Country Howev r, to realize Llch an objecti e. the 

u e of totall participator, methods b) teach r trainers must be considered of very important ( 

IlJdl e, 19 ) 13 'ob en in!.!. thc pI actlcal e. periences of \ddis baba Uni\ ersity, mal c has 

81 0 iudlc, t~d that it IS not unly del!ree of a ailabilit) but tile killd of tradition in \\hi I the 
, '-' , 

trainers ha\ gone through V\.hich mainly intluenced the nature and degree of instructional 

material use in the teaching-learning procc s. 

s a \\ holl:, the ditfu ion of instructiunal material' preparation and utilization culture into the 

ill ation 'item is hamp r d b) hortage of in II lIctional materials in ,chool hor a;:\c of 

tramed manpo\\ er in instructional materials preparatiun and utilization pra Ii 'c. and th 

influencc of thc age-long tradition which has been predominantly using the lectur method 

(Evaluati\ e Rescarch of the General Education Sy tem in Ethiopia (ERGE E),1986; ,\marc. 

] 91)5 ). 

IloV\.evel, tlte CUI rent widespread recognition of the ne d lor locally produ ed instru lion. I 

materials ha encouraged th devclopmcnt of instructional material cent r in indi\ idual 

schools, 'chool districts or regional center Such a center may otfer a number of protes ion 

and t chnical ~ef\ icc fOI t acher and studems (131'0\\ net aI, ) 981 79) 



CHJ PTl'.R III 

3. RE EARCH DESIGN AND METHODOLOGY 

3. J. Sources of Data 

r he stud focus~s on a ses. ing the ,trect of Pedagogical (enl r on implementing th IIC\\ 

curriculum v. ith particular reference to First Cycle Primary School Education. 1 his 

educational level in the current Ethiopian education system is con idered a a tocal point due 

to the fact that the ew <ducatiol1 and Training Policy is being practiced at a large scale in this 

level. 

To accomplish the above purpose of the study. relevant literature revle\V \\a made. [n 

addition, primary data was collected tJ'om related area personnel (i.e. from Woreda educational 

e pert ) and :sampl First Cycle Primary School Principals. teacher and chool Pedagogical 

C ntcrs' (;oordinator in the mhara Region Apart from the abo e sources or data. 

edu ati Ilul e pert from thc Region Educatiun B'reaLl, the :-.ampie Lone F du alion 

D partn,ent ,th Institute of Curriculum Develup nent and Re~earch (IC DR) and 'ducationul 

Mass Media gency (EM A) were interviewed not her important source of datu lI. cd was 

ob er ing the physical condition or the sample ~ -hool Peda~ogjcal CUllers, nd a\ ailabilit) of 

in tmctl nal materials produ\..ed b.l the Pedngouical (enter thcmsc.:les for teaching diner 'nl 

ubject . 



3.2. Smupling Procedur ' 

\ !t i' tdt d III the cope of I h . tllh tht rc arc 11 'dmllli. trative zOlles in mnara Region 

\ itl It )ttll of 10" \ tll~d; r ) a scss the d1ect or Pcdclgogi<..;al (l:nLer on thl;; fIr t C) cle 

Primar\' eh \)15 in ;mplementing the ne'V curriculum in all Fir~t .... yclc Primary Schools If the 

Region i both time-consuming and tedious 1 hi forced the researcher to conduct the study 

on I:mitcd Zones. 'oreda5 and schoo\!), In light of this. four zones (364%) were ,>pl cteu 

1I.ltlg Ir. t fi~ I clJ11pling technique rom the :ample adlllillistrati 

ight s mpl orcdas \ ere::. le·t d U.II\' the a'ne \cchlllque, 1\ " ~ \H'tdas from ach (Illpl 

lone 

.Ut 'r the number o' 'Nor das to b I, ken II-om eacll zone \ as ddermined. then. purpO'l'Ve 
t 

ample chool I,;cordingl_ ' 24 school, thrc . !lchool:; from each \ 'oreda, Ivere sel ct d fix 

the study C ))1sequl;ntly, 154 teachers, all teachers in each sampl school were included lI,'ing 

a ailability sampling to fill the que tionnairc This is becaus as per the guidehile of the 

1ini try of <oucation sclt:'contained classroom set up (two teacher' for a c1assr ,om I bing 

h· ~ 11 st ('. de ['mila:: Schools \)f the eglUI1 1 herdil[\: alt selt:'~ uain.: I 

cb roo. I t 'ac h . S ofth s, 11Ipll; ,'hool I.!re il rlu it'd in tilt;; '>tl d I 

The second group f)f the respondents cOllsi 'Is or educational l!. pens from ~ oreda bettie. t101l 

Offi~ total of ~ e, P'I1 ii'om thl.?, ., mpic Wor~d(t :-du 'Cttion Ie 'te ! lIsind-

dl11 pI I!lu, "I hat '. . pelts 'I') ignl..'d £It !tlt 1('/cvaI11 pvsitlOl1 

r ')pvlhlbk: tOI fa ·tiil.ding th ' I ... aclling-,edillin J 'teri\ :tics 111 gl:nel al .md r' I l.P) )rtln_ ('11 )1 

.1'. 



Pedagogical enters in particular were included in the study. lIence, the findings of the survey 

are based on the information obtained from the sources depicted in Table I. 

Table I: Distrihution of the Rcspolldruts 

Zones 

Respondents South West Awi East Total 

Gondar Gojjam Gojjam 

\Voreda edu ation e. 'pel1s 8 8 8 8 32 

School principals 6 6 6 6 24 
I 

Teachers 48 36 39 31 154 

School Pedagogical Centers' 6 6 6 6 24 

coordinators 

Total 68 56 59 ';1 234 

3.3. Instruments of Data Collection 

In order to ecure pertinent information for this study, a qu~stionnaire wa developed as the 

main instrument for collecting the needed data. The questionnaire IS composed of four part. 

The tirst pan was designed to obtain background II1fonnalion about the respondents The 

econd part was designed to . cClirc rcle\cll1t illr JrIl1at ion reg; rding th~ a\ailabilit) of 

in'lructional materials and equipmcllt in School Pedagogical (' ntcrs, the participation of 

teacher in producing and utilizing instructional material for their teaching activit)·, the 

attitude and participation of higher manag0ment otllcials, commullIty and other organizatiolls 

ol!tsidc h . stem in supportill o Pcdagogi<,;al C "Illl: rs rh~ third pari of the qu ti lImairc 

17 



ontain. tht! t)pe of Pedagogical cntl;!l , I activities clnd their d gree of perfi)J mance Thl: last 

part \\ ad, igned to identify the major problems of School Pedagogical Centers. 

Th que tiollnaire wa prepared 111 mharic in order to make the re 'pondents feci more 

comrortable in r sponding to th items genuinely The item were prepared in a structured 

form ill \ hich both close-end d and open-ended items \\ ere included The questionnaire 

contained mainly close-ended item ' but with some open-ended items included 

pal1 from the data obtained from the questionnaire, an interview wa employed as an 
,---

instrumelll Of collecting pertinent information for thi study " he intel le\ was conducted 

\"ith educational e 'perts lI'om the Institute of Curriculum Development and Research, 

Educational :Vlass Media Agency, mhara Regional Education Bureau and the sample Zone 

Education Department on how they perceive the contribution of Pedagogical Center in 

implementing the curriculum. It was pre ented in an unstructured form to enable the 

intl;!r\ i v.ee. e.'pless what they feel and thinl ' \i 'ithout inhibition Be ides this, informal 

conversation wa conducted with school principals, School Pedagogical Centers' coordinator 

and teachers II intervie\ were conducted by the researcher 01 thi study. 

Document analy is \ as another instillment of data collection. The e\' Educational and 

Training Poli ), the <;tlat gy doclIm nt E lIv IlIon Statistic Annual Abstracts \ \,;re allal 7. d. 

The data that was collected through questiol1naire and interview \\ ere 'upplemenlcd b) 

personal observation of School Pedagogica l Centers. Pertinent intormation for c'rtain ]-jnl!' of 

the re car ch que ·tion could be secured by observing how the Pcda:' ogical C Ille r' are 



org( IlIZl: and 110\\ thin o :-, look Iii c in the Cclltl:rs The. chools Pt:dagogical enters ere al 0 

observed by the re eal cher him. df lIsing a checklist. 

3.4. Pretest of the Instruments 

To ensure thc r 'Iiability of the instruments, a pilot stud) wa carried out in t\\O Woreda 

Education OUices and two primary schools prior to the main research work. The sdection 

wa arbitrary a the purpo e at this stage was to confirm the applicability of the instrument 

and to I\:no\\ the exi ting state of potential respondents with r spect to the problem under 

-tudy [his 'tep wa al 0 considered !lece - al) for the fe. earcher to velif} or modify his 

rt:search IIlst rUlllents whIch bad already been develop based Of the ba ic research questiofl and 

thl.": Lit ratme Rc\ ieV\> 

It \ as also given to experts who work in the Amhara Region Education Bureau and one Zone 

Education Departm nl for comments on the items in terms of the purpos of the stud) 10 t 

orthe questions were found to be pertinent to the purpose of this :-,tlld~. eXl:ept for l)me f11lJ1or 

modifications. 

3.5. trategies of Data Analysis 

S m sort fill Hmation that nabl a I arch r Ir a\ om 1 lI1ing1l1 con III IOn ab)llt the 

ampl hel he i tud in~ can be collected in se\ Cf al \\ays, but it can be r 'ported in onl t \\ 0 

ways, through numbers or through v. ords (Fraenkcl and Wallen, 199->: 157). 

I'.> 



Based on the abO\e not 1011. the Des I ipti UI ey method mplo) cd to cOlld I·t this 

tud) "his is bccau::.e () 'scripti e stali -Ii Ill,thod SCI es as a tool for descllbing or 

'ummanzing or reducing the propertie or unmanageable data to manageable Corm It involves 

tabulating, de 'cribing and ordering of data collected through que "tionnaire , intervlcw and 

obsl:f ation ( Jlass and Hopkins, 198·L2). 

The hta llleded through 11IcstlO malll: wtl e tallied, tabulatt:d and the treqllenev 'OlllHs 

were 'halH.!.ed into per 'entagc for anal} 7.ing the data Wit h the other instrument inter ie\\ 

and ob er\'ation, the information obtained were reported through narrative description a. richl . 

as possible 

Finally a ::.1I1111l1C11-Y of the findillgs, conclusions and I eCOlllll1e1ldations \ er' made ba 'e )f1 tl c 

~. tl;matized information obtained using the abov ilistrUll1 nlS or data gathel,ng. 

II 



CHAP'n .. R IV 

4. PRESE TA 1101 • ALYSIS Al D DIS '1 SSIO 0 I TilE 1'11' 1)1 lGS 

This chapter I as lllned to be the main part of the tudy which presents the analysis of the 

findings . The data collected through questionnaire are organized in tabular form and 

interpreted using percentag . The information gather through interview and observation are 

also qualitati\ ely described in words to give rcsponsl: lor the basic research quc!)tion ct in 
/ , 

thi ~tlld) 

4.1. f nalysis of Data and Discussion of the Findings. 

able 2: 1 umber and Per entage of Returns 011 Q esfonnaires. 

Usable Returns 

Respondents Sent Returned !! % 

Woreda Education Experts 32 19 19 59 

----
School PI in Ipal 24 19 19 79 

- - '- 1-. 

Teachers 154 144 144 88 

School Pedagogical Center 24 21 2J 88 

oordinalol' 

Total 234 203 203 
l 
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. Due to \arious reasons 41 ( 17 percellt) questionnaires were not returned . The remaining 203 

( 3 percent) proper!) completed copies or the que'itionnaire were in ludcd in the Iinal 

computation of the data 

4.1.1 The Respondents' Characteristics 

De cription of the characteristic~ of the respond nts gives some basic information about the 

sample population involved in the study fable 3 indicates the characteristics of the 

respondent of the study. 

Table 3: Characteristics of the Respondents of the Study 

Worcda School School pcdagugical 
Ch~lnlctcristics Education Princip~lls Tcachers Center 

Exp_crts Coordinator\ 
\ ,lnabl<'~ ( att'l!QI'i,' \ \2 Iyo j'\;" % :\~ 'Yu .'i 2 % 
S.:\ \lak 19 10{J IX 947 03 -137 18 85 j 

Femak - I '.2 1'1 ':;( .. 2 " 142 
\\ork 1·5 - - - - x 55 -- -
Lxp,n /lee 6-10 - - I 52 9 62 , 11.2 

11-15 4 21 2 10.5 2:i 15.9 3 14.2 
lu-20 8 42.1 IJ 57.8 65 451 11 52,l 

21-25 5 26.:1 4 21 37 25.6 3 14.2 
O\'.:r 25 Y cars 2 10.5 I 5.2 2 1.:1 1 47 

QualificatlOIl 10 "2 2 10.5 - - 1 .1.-

II I I :\.2 - - - - -
12"' Coll1pl~l<! I 0.6 :: 9.5 
12" COlllpl<lle and 
Sh"rt [COlI Irallling 1 5.2 ~ '.5 I 4' 
12 nf 'J 47 .. 1 18 <)·1.7 l35 'n 7 1(, 7(, I 

12 I I 5.2 - - - - -
12 2 (. 11.5 - - - I 47 

Ag':I.IIIl-\<.: Hd<ll'. 20 wars - - - - - - - -
20-24 .. - - - J 2 - -
25-29 .. - - 1 5.2 20 13.8 J 14.2 
]0-:11 .. 1 15.7 :l 15.7 JO 20.X 5 21.& 

:15-.\9 " 7 l6.8 8 ·12. 1 64 4·14 10 -17.6 
40 iIIl(1 aho\1! Will'S \) 47.3 7 1(' 8 27 lIn 3 14.2 

l'iote: TTl:- Teacher Training lnstitutl:: 

\5 it can bt.! !-Jel: n ti om '/ able J dll \A or ~da edl cat ion C pl:1 1 S < I n14 Ic_ in th s<ll11p\e \\ 11 ed,]s 

\\l1en.: the data \. ere ubtained OUl ,)[' the tvL I 1I111llb~r 01 I a -II 'r~ pnl1cjp~ 'wd .. ciH,h)1 

Pedagogical Centers' coordinator respondent', t}4.7 perc nt, 43.7 percellt .nd 85.7 percent uf 

'i2 



th school pnnclpals, teacher and chool Pedagogical Centers' coordinators \-vere registered 

males respecti'vely. On the other hand, 5 2 percent, 56 2 percent and 14.2 percent of the 

principals, teacher. and School Pedagogical Center' coordinators found to be females 

r specti\ ely Her it 1l1a~ be a great surprise to those who may happen to read thi' paper 

bl:cRU then.: is not a 'ingl\;! female c:pert in the sample Woreda Education Of1lces \\here 

th s data \"ere sc ured . As one read from Table 3, females participated more 111 teaching than 

in managerial po itions. This 10\ female participation in managerial area seems to emanate 

trom the cultural conte.·t that are commonly discriminated, e pecially, in developing countries 

like Ethiopia 

The majority of Woreda education e. pert, school principals, teachers and School Pedagogical 

Center' coordinators had work experience that range between 16 to 20 years. Most of th 

respondents of the four groups, that is, 144 (70 9 percent) of per ons had work experience 

that range between 16 to 25 years. This indicates that mo t of the re pondents of thi, study 

were more e 'perienced people 

Regarding the qualification of the respondents, 7 ( 36.8 percent of the \\ or da education 

e. 'perts have ) 2-+-1 and 12+2 level of qualitication " hereas e .. perts with 10+2 , I I "I and 

121TTI levels of qualitication accounted tor 12 (61 Ipercent) , while 947 percent f th 

school principals, 93 7 perl,;ent of the teachers and 76. I perc nt of the ' ho)1 P da logical 

Center~' coordinators were 12+Tlllc\'cl of qualilication. 

Out of the total number of the respondents of the school principal , t acher' and chool 

Pedagogical nters' coordinators 169(9 I 8 percent) h d the needed qualification (I::; t- TTl) 

a it ha5. been tndi at d in the r~c1uc, t1 11 and 'r r lIlin l ' Poll l) llment (I 9) Fr)111 h· total 



number of the School Pedagogical Centers' coordinators, the majority, 76. I percent were TTl 

graduates. However, none of them had training in educational communication/media. 

Besides. looking into age aspects of the respondents of this 'wdy., 42. I percent of school 

principals, 44.4 percent of the teachers and 47.6 percent of the School Pedagogical Centers' 

coordinators were between 35 and 39 years of age, while 47.3 percent of the woreda education 

experts were 40 and above years of age. 

From this data, one can make a meaningful assumption that most of the four groups of the 

respondenb of the study are more experienced The mo t salient point observable from the 

I 
above data analysis is that the majority of the school principals, teachers and School 

I 
Pedagogical Centers' coordinators were active working force which is advantageous to primary 

I school students in many respects. 

r 
4.1.2. Availability of Instructional Materials in the School Pedagogical Centers. 

The educational practice in the Ethiopian schools has been still strongly dominated with more 

of teacher-cent.ered classroom method of teaching (Amare, 1995a). In this land of clas room 

situation, it seems unaccepted to assume that instructional malerials call pIa) th expccttd role 

in education If rarely u5ed in classroom instruction. it mean. that the} arc cOllsidcrl:!d 

::; condar), to the print media and teacheT tal1~ in he classroom (Wittich and Schull r, 1973) 

Productioll of instnlctIOnal materials and informing the users about them cannot be 'ulTicient 

condition for proper classroom instruction. Rather they I11U::.t be readily available. Th, t is if 



the instructional materials are considered indispensable to the teaching-learning actIvity. then 

the) 'hould b on hand in all schools. In line with point, Tucker, as cited by Solomon ( 1909). 

has pointed out that if instructional material are included as integral elements of the 

curricululll and available in schools, then there is a chance 10 ensure that all learners following 

that cOUJ'!)c have rcady access to these materials. Thus, the extent to which instructional 

materials re ely ilable for teachers and studcnts is one or the important factors in imp' ovil1g 

qualjty of education in general, and a classroom instruction in particular v 

The state of availability of instructional materials in the Ethiopian context has been surveyed. 

The sun/e) depicted that the Ethiopian education system has failed for the fact that th r IS a 

great scarcity of instructional materials which negatively affects the quality of education. For 

instance. Amarc (1998) bas identified that unavailability of instructional materials was the most 

serious problem in Ethiopian schools. 

Being aware of this, the ew Education and Training Policy (1994) believes in encouraging 

the availability of instructional materials in thc existing education practic of Ethiopia. In the 

policy it is indicated that emphasi ought to be given for instructional material utilizatiun in a 

classroom instruction. 

Although attempts have been made to incorporate the issue of" instructional mat rials 

availability (nd utilization at the policy Ie cl, investigating its implementation becomes 

J 



necessarv As a result, the responses regarding the availability of' instructional materials III the 

School Pedagogical Centers arc reported in Table 4. 

Table 4: Availability ofInstructional Materials in the School Pedagogical Centers 

(N!!= 203) 

Adequate Not adequate NOlll' at all 

-- --
I esponc.ients N" 1 - 'Vo N!! '% N!! 'Vo 

Woreda education experts - - 19 100 - -
) 

School Principals I 5.2 17 9-1-.7 1 5.2 

Teachers 12 8.3 131 90.9 1 0.6 

School Pedagogical Center 2 9.S 18 X5.7 I 4.7 
Coordinators 

Table 4 presents information regarding the degree to which the School Pedagogical Centers 

collected instructional materials relevant to the implementation of the First Cycle Primary 

School Curriculum 

A;:" indicakJ 111 Table 4. the n,ajority of the Cour groups of th ' re:>pondcms, I.e I ~ S t 91.1 

percent) responded that instructional materials in the School Pedagogical Centers weI' 

inadequate. Only a few respondents, that is,15 ( 7.3 percent), indicated that th' School 

Pedagogical eentel s contained adequate instrudiollalmalerials 

During the obser 'ation of tht: , ample .. chool Pedagogical Cent'rs til r earchcr of tl)is tudy 

did not fInd adequate and well prepared instructional materials for e eh subject and each grade 



level to enrich the new curriculum being implemented at the First Cycle Primary Schools. In 

one of the sample schools. Sebatat1llt Primary School, in Bahir Dar Zuria Woreda (West 

Gojjam Zone), instructIOnal materials \"'l're not prepared and made available in the School 

Pedagogical Center to teach and karn the new curriculum 

From the foregoing finding,\ne can ea ily understand that sufficient instructional materials 

were not available in the School Pedagogical Centers of the sample schools. In most of the 

schools that this study was conducted, there has not been tradition of obtaining instructional 

materials from different sources for a classroom instruction. In this respect, it is clearly 

understood that teachers were forced to use the traditional way of teaching-learning 

methodology-- chalk and talk, in their classroom teaching. From the information obtained, it is 

possible to say that the efforts made to prepare and use instructional materials in the teaching­

learning aCliyit) seem to have been declining and discouraging. In other words. due to the 

unavailability of in. tructional materials al1d use of traditional way of teaching method, the 

necessary k.nowledge, attitude and skills that students could have gain d might remain remote. 

Regarding the physIcal appearance and conditions of the room us d as Pedagogical Center, 

all of the sample ·chool of this study had no room constructed for the purpose of 

Pedagogical Center activities. [t has been oDserved that statT rooms in seven chools and 

classrooms in 17 schools were being used as School Pedagogical Centers. All the sampl 

School Pedagogical Centers had only one room lIsed 1'01 preparing instructional materials, 

displaying, storing as well as otlice work ptlrpo es 

In the I1ll1e sample chool Pedagogjcal emers, it had bt:en observed that the a\ ailablc 

instructional materials were organizl.!d by subject Idepartmcl1ls On lhl: other hand, in [ile rest 
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of the S hool Pedagogical enter~. in tructional materials were 'tored in messed-up manner. 

Th m~jority or th r spondents of the tudy, i.e., 191 (94 Percent) said that most of the 

in tructional material" if not all, in all the School Pedagogical Centers were prepared by the 

P dagogi al enters themselves, c. ·cept for electronic devices Thi wa also confirmed during 

the obsl.:f"\ation of the enters 

The type of instructional materials a ailable in th sample chool Pedagogical Center:; were 

counted b the res archer of the study Table l) depicts a general picture of the type of 

instlUctional materials a\ ailable for ea~h subject area in the ample School Pedagogical 

em rs 

Table 5: Types of Instructional Materials Available in the School Pedagogical Centers. 

Categoric!> of Quantity (Roughly Counted) 

\1:.lhol11"' .. 
Environment 

In ·tructionai Amharic English al Science Aesthctit' Total 
!\'laterials ~!' 1 - C}i, NQ ~o N!! !.o .N" i' - 0·0 ~!! °0 N!! % 
Graphics 7l(7 9<)7 1167 '.l6() IX7 t<5 12X 70 R 6~ ZJ.9 26J-I xc,.l' 

~:Jodels 2 0.2 4 (U 41< W.5 In :5.7 -12 15.1 17') s.x 
; 

Objects - - 20 -I.J II .1.-1 )(,4 60.5 195 (, I 

Radio - - - - - 17 o. -

Tape - - - ') O~ 

Recorder 

Th inknt of rabl 5 i to enli ·f the qu, ntilv of in::itru~tional makrlal . a\ all.tble in tht: chool 

Pedagogical Centers in terms of their catcgor ies and ubjl.:ct areas Tablr 5 deRic\' the 

majority of the instructional material' a ailable in the Pedagogical Center (86 8 Perc nt) \ er 

graphic·: maps, diagrams, pictures, tla·h card', etc., which arc simple a \-\ell as do not ne d 

co tly materials to prepare and aee . ibl On the other hand, 'Iectronie d \ ices ra lio :lt1d 

tape re order har d only ~) 7 perL. n \L.t Ollnted 111 tru Ii mal mat ri. I 
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in the ample Pedagogical (enters. lost of the radios and tape recorders were donated b) 

donor I GOs. 

Of all the total instl u tional materials (3034) available 111 the sample School Pedagogical 

Cent L , the language areas- Amharic and Fnglish, had the greatest share 1960(64 6 

p rcent) . sthetic subjects had the lo'West, only '271 (8.9 percent) of the instru tional 

materials related to Aesthetic subjects. 

From Table 5, therefore, it could be wncluded that almost all (99 percent) of the instructional 

materials counted in the School Pedagogical Centers' were dominated by the Indterials 

prepared and gath reel fi'om locally availablt: materials. rhe 1I1structional materials that can be 

used for instructional purpose could be simple devices or high technological equipment. When 

there is no access to complex and sophisticated materials, the alternative way is to rely on 

locally prepared, imple and inexpensive materials that can stimulate some of the sense of the 

learner if possible. 

It was reported by the majority of the respondents 92.1 percent of this study in Table 4 that the 

sample School Pedagogical Centers' were equipped with inadequate instructional materials. 

The respondents of the study were asked to identifY the major rea ons for the shortage of 

instructional matenals in the School Pdag )gical Cenlers Those who responded negati\'ely 

188 92 () per ent) gave si . reasons These \ ere -

• lack of adequate training on preparation and utilizations of instructional materials ( 4.,.8 

percent). 

• shortage ofhudget (36.1 percent) 



• 'hortag' of time or high te'1ching load ( 10,6 percent) 

• shonage of equipment fOl preparing II1strLlctional materials in the School Pedagogical 

Centers (5.3 percent) 

• lack of teachers' interest towards the Pedagogical Center (3.7 percent). 

• shortage of locally available materials (0.5 percent) 

The problem of lack of adequate traming on preparation and utilization of instructional 

materials was the most serious reason identified by the teachers and the school principals The 

School Pedagogical Centers' coordinators and Woreda education experts said that shortage of 

budget was the most limiting factor causing the scarcity of instructional materials in the 

PedagogicaJ Centers. 

Among the six rea ons, the most frequently mentioned by the majority of respondents wa 

considered to ha e been the most serious reason for the shortage of instructional materials in 

the School Pedagogical Cemers. In the same manner. shortage of adequate budget was also 

considered to ha 'e been the second major caLIse for the scarcity of instructional materials in the . . 

Pedagogical Center, Shonage of timc- high teaching-load, "" as con idered to have been the 

third reason, 

In order to see how much training on instmctional materials preparation and use wa pro ided 

by the Regional Education Bureau, atkmpts \\er made to gather some stati:tical data from 

the RtglOll '101 eover all interview \\ as held '\ ith tIll': Pcdagogi al ('~nt r co\.xdinator in th 

Educational Research Team of the Regional Education Bureau tu gel lIch t) p of information. 

\,0 



In the Ethiopian educational y tem, the Regions are mainly re pon 'ible for th quality and 

rei anc or r pon Ivene of nation-nationaliti s need and student background of the 

implemented curriculum in the ystem A a result, providing orientation in the form of 

seminars and workshops to the lower re 'ponsible bodic and adopting units i of paramount 

importan ' C for th Regional Education Bureau ', 

Though the statistical data of personnel trained at different level on the preparation and 

utilization of in tructional material and oth r related is ues of Pedagogical Centers ",as not 

available due to lack of a y tematic record keeping or documentation, it was explained during 

the interviev. that the Regional Education Bureau had provided orientation on certain a 'Pect 

of Pedagogical Center by its experts at different times for the Zone Pedagogical enter' 

coordinator, selected Woreda Pedagogical enters' coordinators and for a very few school 

Pedagogical Center' coordinators lected from the chools which had hO\"n better 

perfom1ance in their Pedagogical enter activitie 

According to the Pedagogical Cent r coordinator of Regional Edu ation Bureau. th 

orientation that were gIven by the Regional ducation Bureau include preparation and 

utilization of in tructional materials, fundamentals of re earch activity, curriculum evaluation, 

and hO\ to plan the activnies of Pedagogical Center , In addition to thi , difter nt manual 

were pr pared and distributed to the Lon Edu ation Department· and v\ oreda Educati n 

Oflice, But both the orientations and document did not reach ~he 'chool level Thos \\ ho 

have panicipated in the orientation program at the Regional I vel wer e p cted to Illultipl. 

th skills the' cquircd to the user in their re pective schools 

(il 
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Ithough such type of orientations had been organized by the Regional Education Bureau, said 

the coordinator, they were not considered satisfactory. There was no follow-up mechanism for 

experts of both the Regional Education Bureau and Zone Education Departments whether or 

not those who had got the orientation multiply their skills. The main reason was shOltage of 

budget at all levels-- Region, Zone, Woreda and school. 

Till 1990 (E.C.) , budget was allocated for the Zone Education Departments from the Regional 

Education Bureau to activate the functions of Pedagogical Centers. However, since the Zones 

and Woredas have been given the light to allocate their own budget both at Zonal and Woreda 

levels, the financial support that was provided by the Regional Education Bureau had ceased 

after 1990 (E.C.) . The Zones and Woredas had to allocate their recurrent budget for the 

Pedagogical Centers by making agreement with their respective Zone and Woreda Councils. 

But as have been seen from experience, due consideration was not given by the Zones and 

Woredas. 

On the other hand, in West Gojjam- one of the zones of Amhara ational Regional State, 

attention seems to have been given to school buildings and students enrollment than to training 

of personnel and teachers in preparation and utilization of instructional materials. The 

Pedagogical Center coordinators of the Zone Education Department underlined that shortage 

of budget, lack of training and time shol1age were (he main problems that hindered the 

functions of Pedagogical Centers at scbool level. lie further said that though there are 

Pedagogical Center coordinators at the Regional, Zonal and Woreda as well as school levels, 

they have little or no needed expertise to facilitate the activities of the Centers. According to 

the resource person, the main problem observed along the structure is the inexistence of 
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adequately tlained manpower and well-equipped Pedagogical Center at school, Woreda, Zlmal 

and Regional I vets 

Another point was raised by the coordinator ofFitawurari Gebrye Primary School Pedagogical 

Center in South Gondar Administrative Zone. This person had worked as a School 

Pedagogical Center coordinator at different schools in the Zone and seems to be enthusiastic to 

\\Iork. in School Pedagogical Centers. During the informal interview with him , he mentioned 

the possible reasons for the scarcity of instructional materials in the School Pedagogical 

Centers. According to him: 

• Training on Pedagogical Cent r was mainly focused on upgrading e, 'perts at the higher 

level than those at the lower level-- adopting units. Though workshops and seminars had 

been organized for a very limited number of School Pedagogical Centers' coordinators at 

Zonal or Woreda level, they were mainly provided within a limited and compacted 

duration of time, not more than three days. 

• Budget were allowed by the School Management Committee for the <lehool Pedagogical 

Centers after exhausting all other activities expenses of the school. 

• In addition, School pedagogical Centers' coordinators of the First Cycle Primary choots 

were heavily loaded with teaching activity due to shortage of teachers as well as self-

contained classroom. etup( 67 J percent of the School Pedagogical Centers' coordinator 

respondents of the study had maximum teaching load -- between 20 and 36 periods p r 

week, and 7 J.4 percem between 4-7 periods per day). 

• Some school principals were reluctant in motivating teachers and students to participate 

in the activities done in the Pedagogical Centers. 



• chool Pedagogical Centers' coordinators, teachers and students have not got clear 

guidelines and catalogues which could help them in the preparation and utilization or 

in tructional materials for a classroom instruction 

According to the coordlllator of Fitawurari Gebrye Primary School Pedagogical Centers' 

adequate and continuous orientation~ on hov. to prepare and use instructional materials hould 

be pro ided for chool principals, teachers, Pedagogical Centers' coordinators and students. 

econdly, an exclusive budget should b allocated from the higher responsible bodies­

Regions, Lones, Wor das and school management to all respective Pedagogical Centers to 

enable them function effectively. Thirdly, School Pedagogical Center' coordinator should get 

free time-- Ie s teaching load, to coordinate the activities of Pedagogical Center effectively. 

Lastly, the attitude of considering Pedagogical Centers as merely giving en ice in preparing 

instructional matelials for the teaching-learning activity by hIgher managem nt bodies and 

u ers in the system should be avoided 

Ho\: e er, ill any educational system which has lov. le\ 'el skilled l11anpO\\ r and minimal or no 

training at all, orientation about the ways and means of preparation and utilization of 

instructional materials is neces ary. 
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in order to a sess whether or not the respondents of this study have got the required training 

on the objectives and functions of Pedagogical Centers as "'veIl as on the preparation and 

utilization of instructional materials, a question was included in the questionnaire. Table 6 

shows the result . 

Table 6: The State of Training as Reported by the Respondents 

(Nil = 203) 

Trained Untrained Total 

Respondents N!! % N!! % Nil % 

woreda Education experts 5 26.3 14 73.6 19 100 

School principals '" 15.7 16 84.2 19 100 j 

~ 

Teachers 8 5.5 136 94.4 l44 100 

School Pedagogical Center 6 28.5 15 71.4 21 100 

coordinators 

A very thy respondents reported that they had got some sOli of urientation but the majority of 

them responded the opposite. Table 6 indicates that 26 3 percent t1'om the Woreda education 

experts, 15.7 percent of the principals, 5.5 percent oft achers and 28.5 percent of the School 

Pedagogical Centers' coordinators had said that they had had the opportunity once about 

preparation and utilization of instructional materials within a very limited duration (3-4 da_' ) 

after they had graduated from the Institutes of Teacher Training whereas 73.6 percent of th 

Worcda experts, 94.4 percent of the teachers, 71 4 percent from the Pedagogkal Centers' 

coordinators and 84.2 percent of the principals claim d that th y did not have sLich an 

opportunity after their graduation from Teacher Training In titutes. A close ob ervation of the 
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data in Table 6 indicates that the majority of the respondents, 181 (89.1 percent), had no 

training in preparing and utilizing instructional materials rl'om locally available materials. 

From thOSl who responded that they ha.d got training on preparation and utilization of 

instructional materials in Table 6, all the 22 (100 percent) said that the training given to them 

was not adequate. 

Furthermore, as it has been observed by this researcher that only 5 (20.8 percent ) of the 

sample schools of the study had poorly organized libraries. There were no adequate references 

and other printed materials which could be used for each subject and grade level. On the other 

hand, 19 (79.1 percent) of the sample school had no library service at all. 

The variety and quantity of instructional materials are currently becoming so vast in the 

teaching-learning process. Hence, special knowledge on how to prepare and use them is 

needed. ~llastery of instructional materials cannot longer constitute merely an incidental aspect 

of personal preparation. It is also difficult to expect a teacher to teach effectively his/her 

subjects for his/her students unless he/she has a skill how to utilize the whole instructional 

materials in a classroom instruction. With other relevant strategies, this can be possible 

through a special training of personnel involved in the system. A teacher has to be trained to 

use instructional materials which are used in his/her classroom teaching rather than in the 

traditional way of teaching. The respondents of the study were also asked to mention possible 

measures, that should be taken to strengthen Pedagogical Centers. Among the everal 

responses of the respondents, the most frequently given were. 

• providing continuous and adequate training on the functions and objectives of 

Pedagogical Center in general, and on preparation and utilization on instructional 

materials in particular to the adopting units. 
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• allocating adequate and exclusively held budget to activate the function of School 

Pedagogical Centers effectively. 

• reducing the teaching load of School Pedagogical Centers' coordinators 

• assigning trained manpower at the various levels 01' the system. 

4.1.3. Participation of Teachers in Preparing and Utilizing Instructional 

Materials in School Ped~lgogical Centers. 

The various instructional materials require careful planning on the part of the teacher He/she 

must decide when, what, how materials are to be used best to the advantage of students. One 

role expected from a teacher is to prepare and use instructional materials in his/her classroom 

teaching. However, in most cases, there is still a prob1em of using instructional materials 

according to the needs, interests and abilities of students Even when material are available, ..... 

teachers are reluctant to use them in their classroom teaching. 
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The school principals and the School Pedagogical Centers' coordinators were asked to rate the 

degree of teachers' participation in preparing and utilizing instructional materials for their 

teaching purpose. Table 7 shows the result of the responses . 

Table 7: Participation of Tea(~hers in Preparing and Utilizing Tnstructional Materials 

(N!! = 40) 

Degree of Participation 

Respondents High Medium Low None Total 

N!! % NQ (Yo N!! % N!! %, N2 % 

School Principals 1 5.2 2 lO.) 16 84.2 - - 19 100 

School Pedagogical Center 

coordinators 5 23.8 6 28.5 10 47.6 - - 21 ]00 

In Table 7, about 84.2 percent of the school principals and 47.6 percent of the .School 

Pedagogical Centers' coordinators responded that participation of teachers in preparing and 

utilizing instructional materials in the Pedagogical Centers was low. Only 5.2 percent of the 

principals and 23.8 percent of the coordinators rated the participation of the teachers 111 

preparing and utilizing instructional materials as high. 

According to the majority, 26 (65 percent) of the re pondents as shown in Table 7, one can 

conclude that the palticipatioll of the teachers in preparing and utilizing instructional materials 

in the Pedagogical Centers was low. 

Teachers were also asked to rate their degree of participation in preparing and utilizing 

instructional materials in the School Pedagogical Centers. It was only ]4 (9.7 percent) of them 
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who said that their participation was low. But 130 (90.2 percent) of them rated the degree of 

participation as high or medium As it is observed from the responses of teach rs, there i a 

room for doubt whether thi claim is altogether true. For it to be accepted a a genuine 

response, at least the majority or th school principals and the Pedagogical Centers' 

coordinators must have responded that the tcachers' participation is high or medium. This 

eems to be a coyer for not e. posing oneself. Thus, this ma y be enough ground to question 

the claim of teachers that the) had high or medium partIcipation in preparing and utilizing 

instructional materials in the School Pedagogical Centers, and it would be fair to take the 

response given by the principals and Pedagogical Center coordinators as evidence. In addition, 
..... -.. 

as the researcher of the study had observed the record in the School Pedagogical Centers of 

-
the ample schools. the participation of teachers both in preparing instructional materials in the 

c:;;-') Pedagogical Centers and bon"owing them from the Centers bad been registered by the 

coordinators of the Centers everyday and reported to the school office at the end of the week. 

AU the School Pedagogical Centers' coordinators of the sample schools had a record which is 

used for registering the participation of teachers in the Pedagogical Center activity. 

Informal discussion wa also h ld with the coordinator during the obsen ation of the 

Pedagogical Centers. Most of the time, according to the coordinators, teachers' participation 

in the Pedagogical Centers is nominal. They did come to the Center not to be considered as a 

non-participant which inturn would affect in their career structure. 

An open-ended question was abo included to ,xplore th IllaJor reasons that mal e the 

participation or teachers in the Pedagogical Centers low Four major reasons Vvcre given by 

those respondents who responded 'low' for the degree of teacher' participation in preparing 



and utilizing instructional materials in the, chool Pedagogical Centers. According to them, the 

major reason ",,,ere: 

• lack of ad quate training (45 percent) 

• shortag of time ( 27.5 percent) 

• lack of teachers' interest to participate ( 17.5 percent) 

• lack of equipment/materials (10 percent). 

Lack of training was the most serious reason identiiied by the coordinators, principals and 

teachers. The coordinators and the teachers claimed that shortage of time was the most 

limiting factor causing their poor performance. Among the teacher respondents 121 (84 

percent) had 5-8 periods per day and 134 (93 percent) of them had 24-36 periods per week. 

However, most respondents in all groups who responded 'low participation' said that teachers 

have not been given adequate training 011 how to prepare and utilize instructional material 

The school principals and the coordinators of the Pedagogical Centers have pointed out the 

main problems they faced to organize seminars and workshops for the teachers and students 

during the informal intervievv held with them. They all said that the schools management or the 

School Pedagogical Centers were not in a position to organize such programs tor th ir -
teachers and students due to lack of budget and trained personnel on hm to prepare and 

utilize instructional materials. Because of these shortcomings of the schools, both teach rs and 

students were not exposed to' the necessary skills used for preparing and using instructional 

materials, The coordinator of Berayila Primm. School P dagogi al Center, in f wi Zone. 11a 

also pointed out that lack of awareness or the role 01 Pedagogical Center in improving qu·tlity 

of student learning, and the use of traditional way of teaching m thodology w re ,Iso the 

reasons for unsatisfactory participation of teachers in the Pedagogical Centers'. ~ 
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All these could add considerabl w ighl to the earlier inference that th most serious reasons 

lor the scarcit of instructional materials were the lack of training and shortage ofbuduel. 

On th othel hand, during the intervi v held with the director of the Institute for Curriculum 

Development and Research (lCDR), he ha given his own sugge tion about the role of 

t acher in the teaching-learning process. To teach eilectively, a teacher has to use varioLls 

approa he of teaching with appropriate in tructional materials. Preparing, electing or using 

instructional materials is one of hi::./her role in his/her teaching activity But from long 

experiences of our y tem, teachers' pal1icipation in preparing and utilizing instructional 

materials for a cia room in truction was not satisfactory. Teachers have already got training 

on how to develop and use instructional material for their classroom teaching during their tay 

at the T acher raining In::.titutes. ccording to the director of lOR, t achers ha\ c the 

information that the) should prepar and use instructional materials during a classroom 

instruction. Its practice however, seems to b neglected . Mo t teachers v ere found to be 

unwilling to prepare and use instructional materials. The lack of adequate training on hO\ to 

prepare and lise instructional materials in the Pedagogical Center vas th reason that teach rs 

1110 ·tly have daimed. This is the common rcason many teachers rais d as a factor for th ir 

r III tance in preparing and using instructional material, but it 'eems lame e 'cllse though in­

service training is nccessary. 
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One m an of improving the quality of teaching-learning activity i updating teachers through 

in-, en i e training. The reasoning here is the rapid and continuou innovation in educational 

tecllnolog ' pU 'h the age-long tradition or tcaching methodolog , to obsolence In today's of 

\\orld of :pecialization and Lompl '. ity, a Il:achcr's preparation ')hould not be terminated at a 

year program of training in the Institute. rherefore, there ha to be a nece sity for teachers to 

adequate e. 'po ur to instructional material preparation and utilization skill development at 

their job. It is an e sential means through which expected and po itive attitudinal change and 

kill development can be achieved 

In general, based on the response from the majority of the respondents and the description 

mentioned above, it is ound to conclude that teachers have failed to meet one of their roles-­

preparing and utilizing instructional materials for their classroom teaching to improve tudents 

learning and make learning meaningful 

4.1.4. Availability of Equipment in School Pedagogical Centers. 

When the instructional materials at hand are inadequate and unsatisfactory to employ in a 

classroom instruction, the teacher should prepare his/her own in tructional material \ ith the 

help of til Pedagogical enters coordinator and students. In ordcr to prepar in:-.tructional 

materials from locally available materials suitable equipment ha l: to be available in the Cellter. 
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Though the majority of the respondents of the study repolied that the School Pedagogical 

Centers did face a problem of instructional material carcity, they were also asked a question 

\\hich focl! 'e on the a ailability of equipment in their re pective chools. Table 8 depicts thi 

point. 

Table 8: Availability of [quipment in the School Pedagogical Centers 

( !! = 203) 

Wo"eda School 
Education S('hool Teachers Pcdagogical 

Extlclis Pl"inci,)al Center Total 
C()()I'dinatol' 

Responses N!! 0;') !! 1% N!! %) !! 1% 0 
0;') j 1 -

Sufficient - - I 5.2 10 6.9 I 4.7 12 5.9 

Not ufiicient 18 9-U 18 9·U 122 g·u 13 61.9 171 84.2 

. lone at all 1 5.2 - - II 76 7 :U.J 19 93 

'0 response - - - - I 0.6 - - I 0.4 

shown in Table 8, availability of equipment was considered as not sufficient by mo t of the 

respondent 84 2 percent On the contrary, 5.9 percent of the respondent claimed that the 

School PedagogIcal Centers had sufticient equipment for preparing in tructional materials 

\\ hereas ) 3 percent of them II1di~ated that equipmcl1I ""ere not available at all in the 

P da!ogi al Cl:nters 

During the interview with th coordinator of Pede gogical Center in Amhara R gional 

Education Bureau he said that though SOIne attempts \vere mad by the R gional 'du~ation 

Bun:au to quip . hoob with the ncce sCllY equipment lIsed for preparing in trllclional 
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materials, mo t or the PrimalY School Pedagogical enters still have no sulTicient equipment 

due to th inadequacy of budget There are many primary chools in the Region whose 

in orne generating activities are constrain d by lack of resources. This made the schools not to 

have ad quate budoet of their own to buy the necessary equipment for facilitating the activity 

of preparing instructional materials in the Centers. Donors' support for strengthening the 

School Pedagogical Centers was not also satisfactory Shortage of equipment in the 

Pedagogical C~nter , therefore, could be one of the reasons that made teachers, students and 

coordinators of the Centers less active in preparing instructional materials from locally 

available materials. 

What one can inti r from Table 8 on page 61 is that scarcity of equipment in the School 

Pedagogical enters is one or the senous problems of the Pedagogical Centers in th Region. 

The shortage of equipment in the Centers would strengthen the idea of considering 

Pedagogical Centers as nominal establishments in the system. 

Before coming to the culmination of the analysis on this pari (Table 8) , it may be worth to 

mention an impol1ant point fi·om (wo \vriters to give more weight and importance for the need 

of different type of equipment to School Pedagogical Centers. According to Brown and other 

(1983) and Farrant (1980), the recognition of the need for locally produced instructional 

materials has encouraged the establishmen~ of resource center (Pedagogical Center in the 

Ethiopian context), in individual schools. To offer ri number or prof' ssional and technical 

ser ices. these Centers have to be weB equipped. with necessary equipment to be used as 

instructional materials production centers. SutIlcient equipment that enable teacher, student' 

and Centers' coordinators to prepare instructional materials from locally avail~ 'eLlr 

should be there in each School Pedagogical Centers. 



In chapter II of thIs ludy, it was made explicit 1hat preparing and selecting of instructional 

ma1erials for a classroom instruction needs a team effort involving teachers and students. 

Involving tudent in preparing and selecting the instructional materials used in the teaching­

learning activity has instructional value. Students develop their creative skills while 

~artjcjpating in the preparation and selection process of instructional materials in the 

Pedagogical Centers. To do this, however, they have to acquire some practical skill that 

would help them to prepare instructional material in the Centers. 

In this connection, the School Pedagogical Centers' coordinators of the sample schools were 

asked to rate the participation of the students in the Pedagogical Centers. All the respondents 

(loa percent) said that the participation of tudents in the Centers was very low. The reason 

given b the respondents for the low participation of tudents were similar to the reasons given 

for the low participation of teachers in the Pedagogical Centers. 

mentioned for the 

The different reason 

students' lov participation is tbat the students' labour ,vas highly need d by their parents after 

school hours, particularly, in rural areas. 

From the information obtained above, it could be summarized that the student were the 

remote figures without realistic pa11icipation in the Pedagogical centers of the School The 

researcher with Sive ( 198.), UN SeO( 1984), and Knirk and Gustafson (1986) who aid that 

in olving students in producing electmg and evaluating of instructional mat rials bas 

impOltant value for a classroom instruction Learning becomes more eftccti when students 

themselves take part in producing, selecting and evaluating process of instructional materials. 
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To the que tion included in the questionnaire for the respondents of the study whether or not 

the Pedagogical Centers are useful establishments in their respective schools, the vast majority 

199 (98 percent) of them agreed that Pedagogical Centers are very impol1ant units that can 

assist teachers in improving their teaching activity, in particular, and for quality of education in 

general. School Pedagogical Centers, according to the responses of the respondents, are 

Centers where both teachers and students could prepare instructional materials which would 

help in making student learning meaningful. 

AnotheI imp0l1ant question that should follow the discussion on availability of instructional 

materials and other equipment in the School Pedagogical Centers is how frequently teachers 

use the instructional materials in order to improve a classroom instruction. Table 9 shows the 

extent to which teachers LIse instructional materials in their teaching activity. 

Table 9: Use of Instructional Materials by Teachers as Reported by the School 

Principals, Pedagogical Centers' Coordinators and Teachers. 

1- Ho" frequently do teachers use School School 
instr'uctional materials in thcir PrincipaJs Teachcrs l)cdn~o~klll Total 

('NtICI' 

('ool'tlinatOI'S 

classroom teaching? N!! ''10 N!! 0/0 N!! 'Yo N!! % 

Every day 2 10.5 16 II I I 4.7 19 10.3 

As and When needed 15 78.9 125 X/),R 17 80,9 ]57 85.3 

Sometimes 2 10.5 3 2 3 14.2 8 4.3 
None at all - - - - - - - -

A\aiJabiJity of instructional materials in School Pedagogical Centers cannot be sutI1cicnt by 

itself unless teachers and students make use of them 1'01' improving the teacbing-karning 

process in classrooms. 
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~ an out-grov. th of Table 7, Table 9 i intended to gather information on how frequently 

teachers make use or the available in tructional materials in the School Pedagogical Center 

In this cunnectinn 85.3 perc nl or the respondcnt confirmed that tcachers usc instructional 

mat rials in their cia room teaching as and when needed On the other hand, J 0.3 percent of 

them re ponded that teachers u ed in tructional materials everyday in their teaching activity in 

a clas Toom Besid s, 4.3 percent of the respondents claimed that teachers sometime used 

instructional material in their classroom teach1l1g. 

A clo e observation of Table 9 shows that the majority of the re pondent a serted that 

teachers attempt to support their classroom teaching by using instructional materials. 

However. there could be a doubt about teacher' commitment of using instructional materials 

in their teaching activity for a number of reasons Firstly, many researches have a certained 

that many tcacher~ are lIsing an age-long traditional way of teaching methodolog) -- le'ture 

method, in Ethiopian schools nd instructional materials are considered as s condary to 

verbal presentation uch teacher dominated classroom instruction has a negative impact on 

the use of interactive materials for a classroom teaching-learning activit (Amare 199: a: 

1999). Secondly, about 85 3 percent of the re pon e under the categol)' 'as and \\ hen needed' 

shows that teacht.::rs have the whims to use or not to use instructional materials in their 

classroom teaching. In real sense, it implies that teacher use in tructional mat rials \\ h ncv r 

they feel like using them They can be used only at the \ him of individual teach r becau c 

they are con idered as 'aids' to teaching activity. 

The phrase 'teaching aid' has double misted cs Firstly, it indicat s that instructional Ill'llerials 

arc linked ","ith teaching rather than learning Secondly, instructiunal materials are til means 
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to make clear the ab tract concept, principl ' and ideas, and they are part and parcel of a 

curriculum But the phrae 'tea hing aid' implies that instructional materials are secondary aids 

or support to the teaching-learning proce· . The concept of 'teaching aid', in general. show 

that the teaching-learning activity in a classroom can be properly op rational without the 

pre nce of instnl tional mat rial (I mare, 1995). However, practicing a student-centered 

cla'sro0111 in truction in which student are the main actors of instructional materials 

preparation and utilization is not pos ible with the preceding conception of teaching aids 

Research e idences al. 0 hO\ that children who have access to different instructional material 

learn more than tho 'c \\ ho do not hcl've the cu.:cess. According to Farrell ( 1989) and Lockheed 

and Verspoor (1990) as cited in Amare and Tasse"" (1996:36), the provision and u e of 

additional learning material in all ubjects and for all topics facilitate students learning. Thu , 

it i advisable that for eve!) lesson, particularly, in primary school curriculum, there is alway 

one or more learning materials that could be u ed to facilitate the teaching-learning acti\ ity if 

the teacher desires to do so and has the necessary skills to prepare and u e it eflecti\ el ' 

(Amare and Tasse\.\ 1996:30). 

The researcher of this study also observed the instructional material borro\ ing list of t acher 

in the sample School Pedagogical Centers rhe number of in tructional materials used b . each 

teacher in the schools ranged from one to ten till De ember, 1999 I Jere, the range or the 

fibur indi ate the number or times the teacher borrowed instr uctional [11'11 ~rial' tl'om the 

Pedagogi al Center and used in hi Iher classroom tcaching. cor dillb to the ob crvation or 

the borro\\ing list of instructional materials in each sample chool Pedagogical Center, the 

participation of teachers in llsing the available instru tional materials is very low. 



qu stioll \ a also in~luded in the que ·tionnaire to S~ ure information lI'olll thl? . chool 

principals. tl;:a~hcrs and ~chool Pedagogical (enters' coordinator whether or not the School 

Pedagogical Center. had given ervice for the leachers and tudents out of th school \-\orking 

hours Of all tht! three groups of the respondent', 165 (89 6 percent) said that the 

PedagogiL:al ent~r' v, ere not opened after the schools working hours The majority of the 

respondent· in each group rcsponded in the negative For in'tance, 1 S(78 9 percent) or the 

principals, 16 (76.1 perc I1t ) of the Pedagogical Ccnters' coordinators, and [34(93 perccnt) of 

the teacher aid 'no'. 

It is possible to as ume , thus, the overall participation of teachers and students in the School 

Pedagogi al C nteL' \\as unsatisfactory, and the Centers were not in ::;uch a position to attain 

their obJectl\ es and fun tions for which they were established, 

4.1.5. Support School Pedagogical Centers Get from School Management 

1any educationists felt that the objecti e of a school management is the belt rmcnt of 

curriculum The most prominent role of a 'chool management as pointed out by Dull ([l)8): 

203-204) is that oflaison and supporter of all the chool activities Apart from it ser\ ice as a 

go-between there are other types of roles a school management be held re pon ible in matt rs 

of School Pedagogical Center activities. Ellcctive running of Pedagogical Center aL'ti\ ities 

require the cOOl'din, ted cflart of the chool mallagemellt 

A school management, thus, has to establish a Pedagogical Center according to tht: dir ,tion 

and guidance of the higher management ill the sy tem, appoints a chool P dagogical CCllter 

coordinator( s) from amon' the stall by COil 'idcring the kills and gcneral know-Ilo\ of 



prc:paring instructional material. allo..:ate :suflicient budgct Cor the Pedagogical Center that 

nable it to acti\atc it. tl.lJ1ction, organIzes orientation programs both for tcachers and students 

regardin~ to thc objective and functions of Pedagogical Center as well as on how to prepare 

and utilize in tructional materials, arrange discussion forums for exchanging experiences 

among teacher .. \\ hlch help them to improve their competenclcs and teaching strategie , 

~reate' relation with other School Pedagogical Centers for exchanging e,'perience . inspects 

the activities or teachers and students in the Pedagogical Centers, etc (Ministry of Education. 

1980). A school management. in general, should make th school ituation favourable to 

promote the functions of a Pedagogical Center for effective curriculum implementation. 

In relation to this point, a question was forwarded to the respondents of the study to rate the 

g neral effort of chool management in facilitating the acti\ ities of the 'chool Peda60gical 

Centers 

Table 10: The tate of Support School Management provides to School Pedagogical 

Center. ( u= 203) 

Degree of Support 
High Medium Low NOll(' of all 

Respondents N!! 'Yo N!! 'Yo N!! 'Yo N!! % 
Woreda education e:perts 1 52 12 63.1 6 31 - -

5 
School Principals 12 63 7 )68 - - - -

1 
Teachers 49 34 83 )76 12 8.3 - -
School Pcdtlgog) III Center 9 42 9 428 .... 14 .) - -
C oonlInalors 8 :2 

otal 71 III 21 
(3.t.9 (54.6) (10.3) 

As indicated in Table 10, about 54.6 percent of the rcspondl:nts rated the support, \,;hool 

Pedagogical Centers had got from the school management wa' medium. The other 34 9 

Xl! 



perctnt of the re pondent· felt that the School Pedagogical Centers were gIven high 

(;oIlsideratlon b) the school management whereas 10.3 percent of them responded that the 

SUppOI1 School Pedagogical Centers had gOl n'om the schools management was low. This 

variation in the responses of the respondents show thal not all school management are equally 

concemed about the functions of the Pedagogical Centers. 

From the responses in Table 10, it can be summarized that the majority of the respondents 

pointed out that the school management did give due consideration for the Pedagogical 

enters \\ hen compared with the support provided by the higher management in the system, 

the community and oth r organization . However, as it had been revealed by mo t of the 

coordinators of School Pedagogical Centers during the infonnal discussion held with them, 

most of the school management did not have the tradition of providing supports that could be 

rele\ant to improve the activities of the Pedagogical Centers To give this conclusion some 

ground, it is necessary to reter back to the comments given by the oordinator of Fita\\urari 

Gebrye Primary School Pedagogical Center. During the interview held with him, he said that 

the school principals (school management) were reluctant to support the activities of the 

Pedagogical Centers, and to motivate teachers and students to participate in the Centers. 

Rather, they were more concerned on the enrollment of students and other routine 

administratIve amllr~ 

Allocating suflicient budget to run the activitie of School Pedagogical Centers is one of the 

role of a school management An attempt was also made to obtain information whether or 110t 

the school management allocate budgt!t for the School Pedagogi(;cd Center Ollt of th > total 

respoI1dent~ of thl: . tudy, 199 (98 percent) replied thaL budgel as 'lllocatrd I~)r th 

Pedagogical Centers. But 158(79.3 percent) o!'lhosc who re ponded 'Yes' said that th budget 

was not inadequate. Most school management allowed budget for the Cent rs only after 
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exhausting all other chool expenses. ccording to the responses of the coordina ors of the 

Pedagogical Centers orthe sample schools during the informal discussion, school management 

lIsually spen I some amount of money only for purchasing some raw materials lor the 

Pedagogi~al Centers used for preparing instructional materials. 

The responses provided are sufficient grounds to assume that the school management did not 

give due attention to the functions of the Pedagogical Centers rather their center of attention 

was to till administrative gap without giving much attention to aspects that promote quality of 

education 

4.1.6. Attention Given to School Pedagogical Centers by Higher Management 

and the Community 

Pedagogical Centers orgamzed at school level are intended to serve the educational sector by 

developing local curriculum by adapting the national curriculum to local objecti\ es, organizing 

training program to improve the competency, skill, teaching stratehYJ' and leadership style of 

individual teachers and producing necessary instructional materials and assisting teachers on 

how to utilize such materials in their classroom instruction. 

These responsibilities of School Pedagogical Centers reflected in their objectives require well 

informed and capable staff at all levels of the system (Amare and 1 as ew, 1996) According to 

Huberman and Miles (1984) and Purkey and Smith (1983), as cited in Amare and I a 'sew 

(1996:31). provision of upport to individual schools by the education system manag -ment 

structure i important to improve school efTectiv ness. 

One of the tasl s of' Pedagogical Center" is to work ciosel'y' and coopl;rativel. with the 

community. They in 'olve and mobilize IIldividuals, group and organizations ill the community 
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to har their knm ledge, skills and experience toward the quality of cia sroom in trLlction 

( 1i1li tr. of ducation, 1980). The coordination with professionals and organizations helps 

thc Pedagogical Centers to attain financial, materials and profc 'sional support for improving 

quality of education Table 11 shows thc extent to ""hich School Pedagogical Centcrs get 

upport from th higher management in the s}stem community and organizations. 

Table ll: The Degree of Support School Pedagogical Centers Get from Highe," 

Management, Community and Organizations as Rated by the Respondents. 

Degree of Support 

High J\ledium Low None at all Total 

Source of Support N!! cYo N!! % N!! 0/0 N!! 0/0 N!! 0/0 

Woreda Education Otlice 20 98 46 22.6 98 48.2 39 \9.2 203 100 

Zone Education Depal1ment - - 20 11.1 62 34.4 98 54.4 180 100 

Region Education Bureau - - I 0.6 25 15 140 84.3 166 100 

Donor INGOs I as -) 1.7 14 8.1 154 89.5 In 100 

Community - 4 2. I 17 9.2 162 885 183 100 

Total UppOI1 Received 21 23 74 8. I 216 23 8 593 65 5 904 100 

"I he rationale behind Table I I is to elliist information on the dlorts th top managemcnt of the 

l!ducatlonal y tcm structure, community and dOllors I GO make support ill encouraging the 

chool Pedagogical Centers to attain their objectivcs for whi h they were establi b~d . 

indicated in Tabl II, the School Pedagogical Center. have been obtaining uppon from th 

Worcda Education Otlices, but was not satisf'a tory. ccordingl, out of the 203 re pondent 

98 percent of lhem said that the .uppurt School Pcdagogi al Centers rect:i\ ed from the 



r , 
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Worcda Education Ottices was high \Vhclt~as 22,6 percent said medium and 8.6 percent of 

them responded that the support was low. On the other hand, 19.2 percent of tile respondents 

contirmed that the Woreda Education OfTices did not support at all. 

Similar!. ', out of the 180 respondents, 54.4 percent of them responded that no support, as 

received from the Zone Education Oepartl11 nts whereas 34.4 percent said that the support was 

10 . However, the rest (11. l percent) pointed out that the support was medium. 

From the total number of 166 respondents, 84.3 percent of them ascertained that the Regional 

Education Bureau did not suppol1 the School Pedagogical Centers at all Oil the lthel' hand, 

l5 percent said that the support was low. Only 0.6 percent of them responded that the support 

was medium. 

On the other hand, about 89.5 percent out of the total number of 172 respondents confirmed 

that no participation was seen liOln the donors I GOs to supp011 the Pedagogical C "nler 

activities whereas 8.1 percent of them said that the support that School Pedagogical Cent r 

got from the donors/NGOs was low. The other ].7 percent of them responded that the 

support was medium. The rest (0.5 percent) said that the School Pedagogical Center got 

high support 

A que~tion v"as also included to obtain inlolmation from the respondents about the 

panicipation of the community to support the chool Pedagogical Center. Of all the 

respondents, 183 (88.5 percent) said that no upport was provided to the Pedagogical Centers 

by the community. However. 9.2 percent of them responded that the support was low whereas 

only 2. J percent said that the support ,\-as medium 



Looking at th degree of support provided by each source of support, one may observe lhat 

th rating tend to cluster around 'none at all' category. The majority 593 (65 5 percent) of the 

respondents rated tbe support School Pedagogical Centers got from higher management, 

organizations and community as 'none at all'. This indicates that tbe Pedagogical Centers have 

not been in a position to activate their function efrectlvely. 

Here, it would be important to mention some of the supports provided to the School 

Pedagogical Centers by the Woreda Education Offices. As it was repOIied by 60.5 percent of 

the respondents, the supports include: 

• material resource (41.4 percent) 

• supervision (23.5 percent) 

• short term training on production and utilization of instructional materials (22.7 

percent) 

• allocating budget (2.4 percent) 

• organizing exhibition for exchanging experi nces (9.7 percent). 

Though the majority of the respondents (65.5 percent) in Table 11 ascertained that the School 

Pedagogical Centers did not get the necessary supports trom higher management of the 

system , the Regional Education Bureau felt that it ha provided some sort of upports to 

strengthen the Centers. DUlil1g the interview, the leader of Educational Research and Study 

Team in the Regional Education Bureau claimed that a relatively b Her recognition seems 10 

have been given to the role of Pedagogical Centers in facilitating classroom instru tion in 

particular, and in improving the quality of education in general. In the first place, the R· gional 



Education Bureau ha assigned personnel along each structural level -- Zone Education 

Departments and Woreda Education Oflices, that attend to the overall activities of Pedagogical 

Centers. s a re ult, attention was being given 10 the proper functioning of Pedagogical 

enters in the Region. For instance, training for the possible multipliel s has been provided, 

simple hand tool have been distributed, and it has al 0 been tried to provide technical 

assi tance for the chool Pedagogical Centers by the experts who function at Zone Education 

Departments and Woreda Education OtTtces. 

However, according to this resource person, the above mentioned supports provided by th 

Regional Education Bureau did not satisfactori ly reach all schools in the Region. This was due 

to shOitage of budget at the Regional, Zonal and Woreda levels. 

An intervie,-\. was conducted with the coordinators of Pedagogical Centers and pnmar. ' 

education e, pelts of the sample Zone Education Departments. These resource persons also 

claimed that they have given a limited orientation on how to prepare instructional material for 

the coordinators of their respective School Pedagogical Centers. In addition, though it was 

limited, budget has been allocated for those School Pedagogical Centers \.\ hich could not able 

to generat theil income It has also been tried to oner technical sUppOI1 tor the Pedagogial 

Centers by the experts. However, though the Zone Education DepaItments have telt that the e 

supports have been provided to the schools, it is not possible to say that it was satisfactory 

The reason~, according to these resource persons, were that in the first place there \\ as a 

serious problem of budget allocation at school, Woreda and Zonal levels . Secondly, the role of 

School Pedagogical Centers was neglected by lbe higher managcm nl bodies in the system-­

no attention was given by the higher management They further said that though Pedagogical. 

Centers' coordinators were assigned at Zonal and Woreda level , they have very litt le or no 



needed e pcrti L to pro ide concrete technical assi tance for the chool Pedagogical Center . 

Becau e of t his. when th coordinators or Pedagogical Centers and cxperts of pnmary 

education isit school ' once a year / two year ', they do not focus on the imprO\ emcnt or 

in 'tructio/1 the) rather u e to aim at addre 'sing the administrative all'airs 

In gen ral there i::. a conceptualization problem about Pedagogical Center both at Zonal and 

higher management in the system. It means that priority is not being given to quality and 

rele\ ance of education in their plan and act ivities. 

In order to ecure information regarding the professional and material/financial supp0l1. as a 

whole, the attention given to the role of Pedagogical Center, interview was held with the 

Institute for Curriculum Development and Research (ICDR) Director and \ ith 1\\0 pre lOW; 

coordinator of the Pedagogical CCllter Cnit in the Institute. 

A cording to the pr viou::. coordinators of the Pedagogical Center nit, b fore th 

decentralization of the Ethiopian educational management tmcture, there wa a unit in the 

ICDR in which the activities of Pedagogical Centers were coordinated and facilitated At the 

beginning, the Pedagogical Center both at awraja and chool levels had five fun Lion: 

Coordination, preparation of instructional material, conducting research ancltud , organizing 

training program, and developing appropriate t chnology. Howe\·er, through valuating the 

activities of the enters, one of th functions -developing appropriate t chnolog} had been 

reduced in the 1970 because it does not have direct rele\ ance to the teaching-learning activity. 

10 organize and activatc the fllJlction' or the Pedagogical Centers, accOiding to the re ourc 

pelon, projc t cre de'igncd , t the (cl1tral Ic\ el and many organizations lIch as U ICT f, 

I! _ , World Bank, African Dev !opment Bank etc. weI' helping th ( ntcl s by prm iding 



financial and mat rial upp0l1. Other countries like Kenya and Tanzania had created keen 

int re t and . pre d theil \: i'h to come to Ethiopia and stud the Pedagogical enter 

Programs. At present, some countries like South Africa and Zembabuye are using the same 

unit b. taking the e 'pel tence fi'om thiopia. In general, the establishment of Pedagogical 

Centers had helped ill developing selt-reliance. 

t present, the decentralized educational policy is being implemented in the Ethiopian 

education sy tem Thi call for primary Ie el curriculum de elopment to be held at Regional 

level. Thus, the Rr.!gional Edu alion Bureau.' and their attendant departments have as umed 

re pon ibilitie:s for education at primal) school levels. All the responsibilities fOl production, 

collection and distribution of in tructional materials to the respective schools have been left to 

the Regional Education Bureaux. The re ponsibility to attend and coordinate all the activitie 

of Pedagogical Centers has also been left to them. Because of this, the Unit which wa 

respecti\ e to the 0\ erall a ti itie of Ped gogical Cent rs ceased it function and has already 

been closr.!d at (r.!ntral level There tS flO unit which t<")llo\\ sand upports or coordina e the 

activ ities of Pedagogical Centers at Central level, th previous coordinators of the Pedagogical 

Center nit and th lCDR -Director said 

in addition, the previolls coordinator have commented that th Unit ha to be organized again 

at the Central level. Because it is instruillental to folio\", up the standard of education at 

ational I vel t present in omc Region lik mhara Region the \ raja P dagogi al 

ent rs (APCs) have been closed and are being used for other purposes. Thi how' th,H the 

role of the Centers in impro ing quality of education seems to have b en neglect d Such 

attitude or con idering the enters as Irrelevant establi hments to the t aching -learning 

activit) hould b CI ascd fi'om one" llIind 'I h~y h tve to be 'quipp d \ ilh the necc .. al'\ 

human and m tefl, I rcsourc <1t, 1\ Ie r.!1 1I1 the sY')l\.:m Jl e III i C' budg t shoul I b 



allocat~d from thl: hillher rl:sponsibk bodl s to all their respective Pedagogical Cenkr., the 

ICDR-Dlrector added 

Though Pedagogical C nten; are the e tabli 'hments u ed for improving qualit. of education. 

this doe ' not Illl.:an that the) are the only guarantcrs of quality of education . They are, 

hov"e\cr, important for creating the nec s ary pre-conditions for the effective curriculum 

implementation and for continuou improv ment of the teaching-learning process. 

rhe directol of lCDR said that the Regional Education Bureau:>; are responsible to facilitate 

and :,upport uch establishments in the decentralized education s. 'stem of the (ountr)' 

According to him , since the functions of Pedagogical Center focus more on Pedagogical 

aspect and are accompli hed at school level, it i the chool management which ought to be 

more respon ' ible to run and follow up the activities of Pedagogical Center At Fed ral le\ el 

the responsibilit) i. making policy and providing technical support if the Regions requ st it. 

There is no planned and organized SUpp0l1 to facilitate the functions of P ~dagogical Center at 

entral level the Director said 

An interv iew \\ as also conducted with the Team Leader of th udio- iSlial Section in the 

ducational lass . 'lcdia gen y (E fA) . ccording to the team leader of the se(tion this 

ectioll of lA did not make an) linkage vith tlie School Pedagogical ('Ilhr It eli i 110t 

pro Id an technical 01 matl.!rial support for the enkrs 

From the above respon es of the inter ie, ees one can conclude that th e ·pl.:ctatioll i that 

llch \ ital Ie 'pon ibilit. has to be held b) \.:ach and every sdnol to make \:hool P da!l,o!l,ical 

tnter contnbut tor the betlerlll~nt of" the" hoil: I.:ducation ystcm in the COlllltr .. 



In addition to thi , document analysis v as conducted on the cw Education and Training 

Policy (1994), Education Sector trategy (1994) Education Sector Development Program 

(bSDP) ctioll Plan (1999), Amhara Regional Education Statistics Annual Abstract (1999) 

and Education taLi tics Annual bstract of the Ministry of Education (1999). The intent of 

the document anal) 'is ""as to examine the extent to which the system has given due attention 

to the role of P dagogical Center both at the conceptualization and operationalization levels 

It was attempted to see the existence and state of descriptions about Pedagogical Centers and 

necessity of instructional materials in the documents. 

{ 

According to the analysi by Amare ( 1999:6), the Education and Training Policy document of 

the country has 3.) pages. Of the total pages of the Policy document, only 3 pages (27-29) try 

to treat about instructional materials. Even in these pages, the role of instructional materials in 

promoting quality and relevance of education is not clearly stated. Rather they are categorized 

under the phrase 'educational support inputs' . This indicates that instructional materials are not 

the integral elements of the curriculum They are rather considered as supports or aids of 

teaching. 

Amare (1999) also has critiqued why instructional materials, which are the component parts of 

instructional process, are grouped with educational faciliti s such as buildings, desks, cbairs, 

sport fields , etc, in th document, which show the physical environment in which the 

teaching-learning process takes place 

The content of the Education Sector Strategy document was also analyzed. In the introduction 

part of the document, on page 2, it is ·tated lhat the scarcit of instructional materials \\it one 
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of the major factor v" hi h contnbutl!d to the decline of quality of education prior to 1994 It 

is also de~crib\!d in the do 'tIll1ent that the teaching-learning activity was not based on problcm­

soh ing approach, rather it concentrated more on theoretical knowledge with little connection 

to the daily life of tudent . tudent were mainly learning with rote learning approach which 

promot memorization rather than critical thinking (Transitional Government of 

Ethiopia. 1 99'-h :2) 

Ithough the s arcity of in tru tlOnal materials and the problem of the teaching-learning 

methodology have been described on the first page of the trategy document while stating the 

problem, it i not clearly stated what the Strategy should be for the future in the 'Strategies' 

part of the document. It is mentioned 111 the 'Strategies' paJ1 (page 18) about instructional 

materials in onl one tatement The statement says that 'The pro\ ision of educ'ltional 

materials shall be improved by raising the level of production by the existing institution, 

particularly the Educational Materials Production and Distribution Agency (EMPD ), to full 

capacity, improving on the efficiency of international procurement, promotion of local 

production by the private sector and expansion international a sistance "(Tran itional 

Go ernm nl of Ethiopia, 1994h 18). rile role of instructional materials is al'o stated ill the 

S rateg~ document in the conte. t of'teachlllg aids' as the phrase' edu ational support inputs' 

clearly indicate. Regarding this confusion and structuring problem, Amare (1995a ) has 

advocated the change of name and tructuring. ccording to him, thi change of name and 

stnJcture could inl1uence instructional strategie and plan of action. 

1 hough attempts have been made to incorponut! the i ue of instructional material at policy 

level, its practicality at different levels is doubted The problem of onceptualization of th 

role of in tructional materials has also been ob erved in what education, I ofii ial and tee l'ler ' 
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plan and do ( mare, 1999) Accordlllg to Amare, there is a negligence of the role of 

in. tru tional makrial they pia ' in till: teachin!.!,-Iearning process in planning and action plans of 

the planner (nd impkl1ll.!nt 'r o realize the preceding cOllcept of'instructional materials the 

re earcher of this stud} al 0 analyzed the content of the Action plan of ESOP (1999) (nd the 

• ducation tati ti s Annual bstracts (1999). 

The Education Sector D velopment Program (ESDP) has the objective to translate the policy 

·tatcment into action It v, as launched in 1997/98 with government funding and support for 

on-going donor a sistance (E DP,1999:4) 

The E OP Action Plan of 1999 is a 41 -page document. In this document, the goals of the 

program fOl the. l:ar 2001/02 are indicated clearly on page 4, but in all the goals there is no a 

:-ingl takmcnt about IIls1ructiona) matl.!riab or Pedagogical nter e. ept pro i ion or 

textbooks In the program document. on page 7, there is only one paragraph which i only 

about booh.s and materials not clearly described. Besides, other three paragraph on page 1 

are devoted only to tating textbook provi ion. sAmar (1999) has indi ated in hi' content 

analysi of the 1999/2000 ESDP ction Plan, the phrase' in tructional material 'ha ah\ays 

appeared a anne.' to books (books and instructional materials) 'I hough teo ·tbook s\.:t:ms 

central to th concept, only availability of textbooks is not all indictor for 11 tter qualit r 

education Other than textbook there has to be a provision or other instructional mat rial' 

which help a tudent im olve acti\ ely in the learning proce's 

Regardlllg th '1 nditure or L DP t Illcati~ n;t1 makl inl has th~ I as! shar onl 6 l 

percent) 0 the t tal fund (12.2 billion) or til prugram (E DP, 1999' Land j ppendi. L) It is 

not also clearly stated ill the document or the ctlon Plan for ESOP ho\\ Illllch \ oul i sO t 



nOTH xtbook in tructional material (or each Region Moreover, in the document (Appendix 

B) , the ' pecllic educational activities in which various donors will be involved are listed down. 

In the cas~ )/' \mhara Region, only Finland seemed to have close interest in Pedagogical 

"nter dc\ elopmcnt. but its activ itl' has alI'cad) bc\.:n tcrminall!d in the Region. 

There are I:ducation Management Information System OlTices at vanous level 111 the 

Ethiopian education ystem whose main ta k seems to control the quantitative a pects or 

education ) t entral nd Regional I vels, Education 1 lanagement Intormation ystem 

Otlice publi h annual abstracts of educational statistics. In the c annual statistical abstract·, 

there is no tatistics concerning availability and condition of book, in tructional materials 

prepared in Pedagogical Center, frequency of borrowing from the Pedagogical Centers, 

frequency of teacher u e of in tructional materials, number of teacher-made and student-made 

in tructional material t 'pes and number of instructional materials and quipment a\ ailable in 

chool Ped, .1.ogi al Center. etc., e. 'cept mentioning the number of Pedagogic. I (' 'mel 

e ·tablished in schools 

According to the 1991 « .C.) Education Statistics Annual Abstract of the Ministry of 

Edu ation, out of the total number (371") of the First Cycle Primary S\;hool' of the ( lIntr', 

1987 (50.2 percent) of them had Pedagogical Centers On the other hand, o( the total numb'r 

(1011) of First Cycle of Primary Schools in the Ambara Region, 627 (62 percent) of thUll had 

Pedagogical enter. 

In the ca e of the mhara Region, a quart rly stat ist ic or ~tudenL number, teachers l1uIllbl:r, 

number of tion tCdchl.:i- tudent ratio t' ,tion- ludent J ati) t·, i~ CUlIlIt d and I CPO! t d to 

the higher man gcn en! bodies _a h Zone and \ 'oreda in tht Region Ill, kt;s aIs a III nthl 



count of chool, tcach r, tud nts, sectIOns. etc and reports to their respect I e higher 

managem 111 . 

From the abo\ e dc.'criptions, one could conclude that no system of' quality control of 

educ< tion i d~ eloped at ariou I 'vels of the educational 'ystcm of the Country. The ab enc' 

of uch quality control indicator in the Education Management Information 'ystem indicates 

the pr sence of a mi conception of quality education factors on th part of planner and 

implementer . 

Gellerall~ O'om th descriptions and summariz d data in Table I I, it seem that the supports 

provided and the attention giv n to strengthen the Pedagogical Centers also gets reduced as 

one goe up the hierarchy. Moreover, there seems to have a problem of conceptualizing the 

role instructional materials play in upgrading tudents learning, and the role of Pedagogical 

Centers for improving the quality of education by higher educational management in the 

'stem. . S it ha been stated by Amare and Ta se\\ (1996:33) schools can perform belt'r to 

the extent that the educational authorities outside the school provid sUppOl1 \vhich include 

information and training regarding instructional practices, facilitie for providing uper i 'ory 

'upport resource the schools need to function lIcce sfully, etc I lowe 'er, one can observ 

from the data in Table I I that the 0 erall picture showing support fi om top to b )ttOIll i: 110t 

at all satisfact)J both in terms oftcchnical a sistance and financial/materials resources 

4.1. 7. F unctions of Pedagogical Centers 

I n the Revic\'. of thc Relatcd Litera ure, it has been di CllS cd that Pedagogical Cenkrs \\ CIT 

e tablislll.::d to d clop prufl.:ssional compctl.:J1cies or tcachl:r~ and ducalional per Ollllel \ ith 

1)·1 



professional trainIng through seminars, workshops, conferences and to produce various 

instructional materials to be used in a classroom instruction both by the teacher and students. 

The Centers are also expected to serve as centers of local curriculum development. They are 

intended to serve as establishments for improving the teaching-learning process, disseminating 

of educational information as well as introducing new instructional technologies . 

Questions were included in the questionnaire to obtain information whether or not the 

Pedagogical Centers have realized their functions for which they were established. Table 12 

depicts the information obtained from the respondents. 



Table 12: School Pedagogical Centers' Activities as Rated by School Principals. Teachers and School Pedagogical Centers 

(1 "= 184) 

Hi~h Medium Low Very 10\\ Not functional Total 
Source of Support W (I/o N!! %) W % N!! % N!! 'Yo N!! 0;') 

I. Preparing lllstructlOnal materials from local 63 34.2 86 46 .7 26 14.1 9 4.8 - - 184 100 
resollrcl: . 

2. PrO\ id:ng oril:ntation on local cunicuJum 6 3.2 35 19 :7 30.9 32 17.3 54 29.3 IS4 100 

1-,:. 
dc\ clopmcl1l. 

.' . Arranging di cu. sion fOnl111 on teachlllg 54 29.3 28 J5 .2 66 35.8 22 1 I 9 14 7.6 184- 100 
l.l'rob! 'ms . I . ~ . . t-lmtlatmg ;-l: li on research. 17 , 9.2 39 21.1 49 26.1'1 5:- 29X 24- 13 lX4 100 r ::. I Prm idll1g urit:l1tation on ho" to prepare ~2 17.3 37 20 1 29 15.7 "" - 19 51 27.7 184 100 -") 

~ ~on £1,",. I 0. PrO\ IdlJlg ollcntatioll to nc\\ textbook ' and 20 10.8 46 25 5l 27.7 3: 19 32 17.3 184 100 

r-~hdS ~uide I 

7 Orgalllzing tr:Hmng program on how to ~ 4.3 39 21.1 42 22.8 43 ,"" "" 52 28.2 1~4 I()O -,j ,;) 

. I-'r.;})ar\.~ and usc mstmctiona! matenals 
X. ; !'..lak.ing reiatlOl1S \\itb mdl\lduals. group, and ..j, 2.1 20 10.8 48 26 41 22.2 71 38. - !x4 IOU 

orga.lllzatlons In the commu\U~ . --
\1 Exchangmg c:\.pcrienccs \\ ith other schools 27 1-+.6 32 173 74 40.2 29 15.7 22 11.9 IS4 100 

Overall Perception 231 362 442 301 320 1656 100 
(13.9 (21.8% (26.6% (18.1% (19.3 

%) ) ) ) %) 

J 



As indlcat d in Table 12, the activities pert'ormed by the School Pedagogical Centers have been 

percei\ed low l)1" \ ery low by the majority (44 .7 Percent) of the respondents on the average By 

looking at the pertorrnance of each activity, one can understand that the rating in most cases tend 

to become closer around either under low or very low categories. For instance, of all the 

respondents (26.6 percent) responded that the performance of the School Pedagogical Center ' 

was low . That is, the Centers were not in a position to assist in improving quality of education. 

On th~ other hand, 19.3 percent of the respondents said that all the activities, except preparation 

of instructional materials from local resources were not performed by the Pedagogical Centers. 

Of all the activities performed by the Pedagogical Centers, as has been depicted in Table 12, 

Preparation of instructional materials from locally available materials was somewhat satisfactory as 

compared to the other activities. However, this does not mean that the School Pedagogical 

Centers had sufficient instructional materials It is to be recalled, however, that in Table 4 about 

92.1 percent of the total respondents of this study confirmed that there were inadequate 

instructional materials in the School Pedagogical Centers. The word 'satisfactory' here is, 

therefore, used only for comparing each activities thaI were performed by the Pedagogical 

Centers Concerning preparation of instructional materials fi'om 10calJ) available materials, the 

majority of the re ponclents (80.9 percent) replied that 'the School Pedagogical Centers had 

medium Ihigh pcr~c)Jmal1ce in this area of activity. Another area of sal i factory performance of the 

School Pedagogical Centers was arranging discussion forums on teaching problems (~4 . 5 percent) 

The activity of 'eslablishing relationship with individuals, groups or organization_ 111 the 

community to . hare their e:perience'. on lhc olhcl hand, has b en fOlllld to be the 10\ est 

<)7 



performance of the Pedag03ica1 Centers of the sample schools. It has been responded as 'not 

functIOnal' by 38.5 percent of the respondents. Therefore, it can be assumed that the instructional 

mat .>rials .."hich are available in the School Pt:dagogical Centers ha\ e been produced by teachers, 

~tLlC\t>nts and the School PedagogIcal Centers' coordinators. The re t of the functions of the 

Pedagogical Centers indicated in Table 12 have been periormed unsatisfactorily. 

The information obtained from the different groups of the respondents in Table 12 also indicate 

that there is variation in their responses on the activities of the School Pedagogical Centers. Tn 

some activities teachers are less satisfied with School Pedagogical Centers v. hen compared to the 

reactions of the coordinators of the Pedagogical Centers For instance, regarding to 'arranging 

discussion forums on teaching problems' and 'orientation on how to prepare and use instructional 

materials', about 9.2 percent and 20 percent of teachers respectively said that they \-"ere not 

performed by School Pedagogical Center at all whereas all the school principals and the 

coordinators of the School Pedagogical Centers claimed that though the degree of pertormance 

varied, these acti\ ities were performed by tile School Pedagoglcal Center Similal \ ariation of 

rating would be found in relation to some other School Pedagogical Center activities a~ well. 

The achievement of students learning mo:;tly depends on the em~ctiveness of a sciwol climate and 

the professional competencies of teachers. A teacher can be effective in his/ber classroom 

teachlllg if and only if he/she understands the differences and need~ of hi. /h~, students an I 

employs a varid) of teaching approaches that include different instlUctional materials It v.as for 

assisting such type of teaching-learning activity and improving the quality of education that th 

Pedagouical ( en! :.rs were established ill the Ethiopiall cdu . .;ation'ystem. 

I.) x 



llow\'er, a~ indicated in 'J able 12, most area of activities were not performed succe sfully It i .. 

discouraging to find the School Pedagogical Centers as unsuccessful on tbe most imp0l1ant 

fimctions of them which could have brought improvements in the quality of classroom teaching 

and \\ hieh could ha\ ~ increased students' learning gains 

To idl.:ntif I th major con5traints or tIl(; School Pedagogical ('clUer qu s(ions were included in 

the quesllonnall of the tudy. Table 11 indicates the perceived problems of Pedagogic, I Cl:nters 

and the respondents were asked to rank them according to their seriousness. 

r 
" 
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Table 13- The Perceived Constraints of School Pedagogical Centers as Ranked by the Respondents and The Mean-

Ranks and Rank Values of the Problems. (NU =203) 

~.('r. RANKS 
;-';1' I ~Ic..:i\~d problems 1 ,I 2nd 3'" 41h 5th 6th 7th 81h 91h 10"1 11lh Mcan- Ranl,-

RanI, \,llut 

I I ad, oflrmned manpO\\ef [or flullIing the ~chool 
P..:dago!!.lcal C<!l1lers. 96 43 1<) 9 8 5 n 6 2 4 5 2.6 I 

~ lack OfteS0tm:es (finance, ra\\ material'S. equipment 46 54 17 J9 16 14 12 7 10 3 5 3.7 :2 -
~ Pull, support ronn school man'H!..:mcnl 9 7 IX J2 15 11 18 20 25 ~') 

.1~ 36 
..,~ 

9 I .' 

4 POOl suppon from top management and Iud o[ clear 5 22 27 29 41 27 17 J3 R 13 I 5.1 4 
~uidelUles 

:5 Ils objecti\'c!' and functions are beyond its capacit\ 9 13 II 20 17 19 23 18 27 28 18 6'" 8 
(-, lack 0f in'er..:st of teaclt<!rs lo\\ards School PedagogICal 8 :5 I" 15 16 20 I - 17 24 36 32 '3 9 

( enters 

7 Absence or JI1-service tmining or tcachers 21 35 51 32 23 20 12 4 ., 
2 1 3.8 3 -

8 h .adequate pre-scrYiLe training of l~ach~rs 5 15 2') 37 32 .,-
-) 20 l-l 15 S 6 5.2 5 

" llnsuitabilit\ of the School Pedagogical Center rooms 4 .:; II 6 15 27 26 3(} 2, 28 28 7.5 II 
10 --- ShOltag,..: 01 time (high tcaching-Ioad) 12 16 14 31 16 19 24 18 22 IS 16 6,2 (1 

i 11 llle a\'>,;cnce of A\\Taja Peda!wgicaJ CeIller..; l-l 14 15 17 20 21 19 2U 19 17 24 6.3 I 

• ote: The 10\\ er tbe mean is the upper the rank, and the upper tbe rank is the most seriousness of the probJem. 

Ion 



As it can be seen in Table 13, a Ii t of factor which ar0 supposed to have impact on the 

activities of School Pedagogical Centers were given ranks by th respondents according to 

their degr e of intluence. Through this, the lack of trained manpower tor running the 

Pedagogi~al C mers. lack of re.ourL:es (finance, equipment and ra~ materials) absence of 

continllolls in-~ervice training 011 the runctions of Pedagogical Centers and lack of attention 

and SUppOIt as \. ell as clear guidelines fro111 top management are those factors which look the 

upper four ranks. In other words, these were rated by the respondents as the most serious 

problems hindering the effective implementation of the functions of School Pedagogical 

Centers. 

At the same time, those possible constraints like unsuitability of the Pedagogical Centers' 

rooms, poor uppoli from school management and lack of interest of teacher towards the 

Pedagogical Centers to lower rank. indicating a minimal influence on the Center I activities. 

This means that those factors are not felt problems of Pedagogical Centers in their dcti\'ities. 

When we look at the rating of the respondents in terms or groups, there is IlO signiticant 

difference in ranks rated by the four groups of the respondents( See Appendix G). 

The results sllmmarized in Table 13, c1eariy show some of the perceived problems which have 

illfluenced the tlll1ctions of School Pedagouical Centers in terms of theIr de~ree 01' s riollsness -. ~ '-

1 he ploblcm \\ hid) takes the fore r,\nk is lael of trail '(. 11I<1I1PO\ er ds~igncd for rtlllllilH.!; the 

function or Pedagogical Centers 110st of the function~ of P dagogical ('tillers ne cI \vell 

trained and capable coordinators al all levels,. ila ing the lovv qualification of tho:se 

indiVIduals workIng in School P(;.~dagogical Celllel s of th <;ur\ eyed schools \\as not, I ~1\v vef, 

tol 



a serious problems Out or the total number of the School Pedagogical Centcrs' coordinators 

of til 'idl11ple s~hools in th~ stud), 76 percent have 12 t TTl kvel of qualification (See Table 

3) HO\ve\ er all had no skill in the area of il1stnlctional materials production or skills in the 

other area of Pedagogical Center activities. As seen from this perspective, therefore, this lack 

of trained manpo\\cr in the chool Pedagogical Centers can be considered as one of the most 

serious problems affecting the fUllctions of the Centers 

The other factor, 111<.:11 took the upper high rank (II·om two to four) appear to be interrelated 

with each other In-service training opportunities in the form of eminar. workshops , 

conferenc s etc. directed to specific activities of Pedagogical Centers are believed to develop 

the teachers. coordinators. principals and other educational personnel professional 

competencies in implememing the functIons of the Centers Ho\.vever, as shown in Table 13 

absence of in-st;rvice training for teachers, coordinators and principals as well a e p rts \\ as 

reported as one of the seriously felt problems of the Pedagogical Centers. 

The afore dis~L1 ':>CL factor points (lUI the C\j tenc of reluctance on the part of sch )01 

management, e .. p rts and Pedagogical l enter. ' coordinaro: s \\ 110 fUllction at \ arioL! ' Ie\ cis a-; 

well a::. otller high~r ()!Ticials in thl..' syslem as they are the responsible bodies to arrange oll-tlle-

job training opportunities. That is why the less emphasis of theIr support tn the 

implementation of the functions of Pedagogical Center is ratcd as part of the problem: 'vhich 

took the LIpper ranks d nOling a serious intluence. 

s It ha been dis 'U Jed befo!" , S\ .11C or t/l(! Schuol I edagoL!I(;ul l'ilt I' hh.' ,t! lid (f 
'- ~ 

instruction, I l11aten'11s prepared HI lb I\alinnal and R{·~}jonal h.:vcls So. It io;; not surprising 

high r,l1k bel Ilg:n,) r ) tll~ ..:arel.!.or r the most seriuus problem 

,(, 



problems slIch as un 'uilabiiity of the fOOJllS of School Pedagogical C~llters, poor support from 

school management and lack of interest of le(lchers towards School Pedagogical Centers were 

rated by the r'spondellts as having no serious influence on the activitie of the Pedagogical 

( entt:TS 

l()~ 



CIIAPTER V 

SU:\,lMARY, CONCLllSION AND RECOMMENDATIONS 

5. 1. S 111m' n 

As it \.a mentioned in the Introduction Part, the tudy wa intended to investigate the cl1e t 
. -

of Pedagogical ( elller~ on implementing the new curriculum and to identifj the outcomes and 

the major problems School Pedagogical Centers encountered in translating their objectives and 

fUllct:ons illto practice \.vith panicular I fcrencl, to the . Illhara Re~iot1 , To this effed the 

D s ripti\c ur e (ppro"eh vas e1l1pl , cd <1::- thl; method of t e tud. Tv. nt\-fc UT Firs! 

Cycle Primary chools \ver' selected as source of information from eighl Woredas and tour 

Zones of the Region, Questionnaire, interview. observation and document Rllalysis were the 

date collection in:n(Ulllcl1ts used 10 secur~ tllCOrJlHI!ion fi'ol1l Wcrcda education e. 'pens, school 

ell ,I . hig.h'l du til II ul 

'1 he ,:-olk!~kd da a \.\,-ere, the 1 analyzed bas'd on the specified r ... ~se,lrch qtk~S'; )11:: () lh' stud\ 

del wiOl ImdillJ.!s oi the tudy at ( ULlIlldl m:cI '1\ rollo \ s 

Primm y chuol), This has re ·\.tlted dl1l.:: LO [I number or reason' The major tine wt:rc [he 

foilm'v IIlg 

.. Ill. ShCILtl ,II. (', t 't>. ,,~. , bub I! .'qul ll',',) 



horta~ 1ftirnl.' (hIgh I 'c1\.hl.lg-load) 

2 It was found thal all the survcyt(1 I.)chool Pedagogical Centers were ill-equipped with the 

necessary equipment Lised for preparing instluctionalmaterials in tbe Cent rs 

0) \ II l)f t h· sample scbools of the <;tudy had 110 rOO\11') construct cd for the purpos or 

Pedag.ogical Centel , It has been obscn cd lhal classroom::- and stalTrooms weI' being l ed 

as Sell )01 Pedagogical Centers. It was also found that only one room in a school as bl:mg 

llsed for ,dl acti" ltles. preparing in.-;trLlctional materials, displaying. storing the material' and 

olfice ,'ork purpo. j()(' the 'enter (;oorl.llI1<1tol , 

~ ha> he:11 sho\\ n by the I1lajol ity of th re' 1<)IId, nto ,,- th, ;t d\ that tht participation Ill' 

t('a(.hel~ ;.nJ stucknts 111 preparing Il.s!r I ·tl~)I1 I materials j 1 the (' ~hool Pedagogical Cemer 

\ as lov,. This was due to the fact that both teachers and students were not well acquainted 

"ith the ne essar.' I no\\ledge and skills to prepare relevant instructional materials High 

tea himz.-load \\as also anoth r limiting fa~ or. In addition to this, the students' labour \\a~ _ v 

I11gh,) needed b) tl'cir parents afi'~r .... ..,hool \,\ orl ing hours. par1icularly in rural are? The 

majority of the !\.'spondents hav' <llso a:,serted that the Ped, gogic31 Centers \\ '1''' n 1t 

opened ancr school hours 

hough most of the re~,pondents claimed that teacher' 11m e been llSlng instrll tional 

matenals in their la Sro\111l teachll1g as and wben needtd, the bnno\\ ing checklisIs a\ ailable 

in the Pc:dagogi .al (enters have indicated that the majority or teachers do n)t lise 

Il1structional Ilwtel ial ill their clas:1 00111 teachin!;!. 

6 I I v. a to lind tl at 111' suppon pruvlded [0 III . ~cho()l PedClt!.ogicul (\: !lters from the schoul 

managl:lllent has been pc!'ceh ed by the IIl(llorit y or t ht respondents as genl'r~d Iy lel\', 

7. \5 th' upports t,nhlded 10 the S( Ilc){)l Pl'dago~ical cnkrs fl lill tH: highl~r Ie, eI 

manag< n,e!1l il tile system is conceflllxl. tile Illajorit\' ofth . J \;)spOndl.:'nh (0) (j per.:ent) '. !"'I'I' 

Jlj 



lH)( satisfied Tlll.:y asserted Ihat 110 support was prm idcd 10 the Pedagogical Cellter s Il'om 

the higher levels of management in the system 

~ . nalysis made on the documents (Policy, Strategy and Annual Statistic bstracts) has 

confirmed that the attention given to strengthen School Pedagogical Centers and use of 

inSIl"Uctiol1allllalerials was unsatisfactory . 

~ 'lost 0 the respondents (88 .5 percent) have felt that 110 ,'upport was given 10 the School 

Pedagogical Centers by the community The School Pedagogical Center were found to 

have no link with the community. 

\iJ.The interview results seem to indicate that there was no technical, materialltinancial 

assistance provided to the Pedagogical Centers from the Central level aner 1994 The 

~ooperation bet, cell the Regional Education Bureaux and ICDR or E\'l onccrt1mg 

Pedagogi~,al Centers has also been observed to be nonexistent. 

11.1t \Vas revealed that Pedagogical Centers in the surveyed schools have been engaged more 

in preparation of instructional materials from locally available materials than in other 

function'> for which they \-vere established. 

12.Lacl of trained manpower for running the functions of. hool Pedagob~cal Center, lack of 

adequate resources (finance, fa"" materials and equipmcnt). lack of in-service training of 

teachers and Pedagogical Centers' coordinators, and absence of support and lear guideline 

fi'om top management in the system \",ere highly ranked by the re~pot1del1ls as the most 

PedagogIcal Cl:.'lIters and higher ;nteniewcd 'ducational otlicials llave agreed that if the 

prnblen:- >fthe pre' ious ! wraja Pechgogic< I Celltl'r~ :m.: gi\('~11 due c >n~,idela i 1I,1.1C) can 

be of great help lor conti ibl1tillg It> Illalilyeducatioll 



r 

5.2. Conch sion 

From 'the forgoing discus. ion fwd tindings it can be concluded that there has been ::i. gl eat 

scarcit or instructional l1laterial::, in the surveyed Schoo! Pedagogical Cellters fOl the ne\\ Iv "" ... ~ -

. de\ eloped curriculuJll , The Ill, In rea!)OIlS identified by l hI,; ll1ajOJ ity Gf I h .. - rc!)pond 1lt.. \\ ere 

Jack of trainin.~ .. h )f ,<lge or lludgt;t and shortage or time. 'his 5lrong defi iency of 

instrucrional materials could lead til ' teachers to oractice teacher domiJiated methodolo~!v . . -
Whl..:h promotes students to learn in a passive wuy. 1n' this I ind of classroom il)stl't!Clion 

situation, th(' problem- 'olving Of learncr-c'ntered approach c,mnot be realized.. and the 

necessan knowle(lgc. attitude and skills that student could have g.:in 'd Blight l\,main rem )te 

A:, it has be;: Il oLserv>d in this research. ail the .. urve" ed chods hac no rooms constru.,;teJ for 

the purpo e of PedagogicaJ (etHers and had no sufficiellT and llecessaI) eqlllpmem tor 

pi ep, ring ins,n'~'lioilal materials f)'om Jocall: available materials in the Centers 

vailabilil / oJr instructional matet"ials in School Peda30g1ca! Cell1eJ's cannot b-: sum~i 'LH bv 

itself unles::. tC<.tdl~r:-. Ilnd .:llldents t11al.e w;{,' of rhl'm ill tlk 1..?,lchln,j Ie" "\ling d'tivil 

Ilowe\cr it \\as round til: ~ t"nu!)t ter:rhers 10 1I0t U.L' 'll:,trudh"I\ .. ~J mc!cri<! at fir g their 

c1as. room leachill!!-, A;:-, ,I re 'lIlt tile t<..:aclling-lemning acti\ i y Iv,.S ... Ofll..I'll; J: it. T; di ,nal 

111cthodology-- c!tall, alld -talk lll~lhocl. \\llidl promOles rOle ie~lmiml: (,nclllollz<ltlon) lllsleaJ 

J(,11111111 r accordil1g to SL'me , uthLJriti\:~, .. 
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Prl;p< I mg and 1I. inn instnl(lioll:11 matl;riab is ,)J)l: of the rol " of a teacher for his/her classroom 

teadllng l1:t th stud, has revealed that kachel's wcr' rl,luctunt to participate III pH,:pHflng 

and 1I 'in~ instrll tional material in the School Pedagogical (l:nters l.ack of trainlT1g, hortage 

of time and equipment \\ere mentioned by the majority of the respondents as the main reasons 

for km participation of teachers in the Pedagogical Centers. Mo t of the teachers did not 

obtain training on till' lUlIction .. or PedagogIcal Cellters '( he~ have not had adequat Ie hni al 

. I d 1'1 fe. inti UppOft either t!\)111 Ir, illllll.! ill"lilution r twm 11Ighel p rt-; vho r 1 th 

perti eo 1 the 0\ cr. II functiolls of PedagogIcal C ~nters. ! ,( lId )Jl to adeqllat I C"OlIl ces 10 
~ 

chool Pedagogical Centers the most Olllst nding reqllirelllent Jor Ihdr efTeclivcnes i, to 

(.;rcate a c=>ndllci\'e professional em ironment for cia sroom teacher. and raIse their 

under tandmg abom the llSe and importance of P dagogical (enter Moreover, tach r need 

tim to p,lIticipate in the ",hool Pedagogl.:al nter tu change their rol and t .. 'lung 

practices Ifleachels have adequate il1n , they \\ill have a chanc to participate in ihe Cent r . 

Howe\ er, as ha been pointed out by the majority of the resp ndents, teach· r · participation in 

th· Pedagodiu11 C "",ter <::> unsatlsfhclor Thl', c could ha, e been some of the reas n \ hy 

the ~h 01 )e Ja,:!,Q{!,ic.1 Centers (lid I fit sh \\' de r impro 'cmcilt o. po -iti\ IInpact on lualin 

f ,lICnuOIl ITl <md )J1 I nil: in PdlticlIl rh 

elfecti . enL' . 0 chuol Pedagogical (el L' 1 ddet'llIincd b LllC' (lcti, e ill\ 01 em lit al i 

C )Jl1l11it1llClll of'teach rs tt)\\ards the C tillers. 

Ical ( nltr 'IrL: . t'llJli ld w ~ ~' I fC • .'lUrl or Ireli Ille \. Ilt ;' 

t arl! r III Jill..!, 

In ordcl to tne ,,~ t tll • ('loo] l)edagoglc I 'CI t r. \\ )r~ ol.!tter h til I 

expect 'd 0 orgarHl, OJ iClll!ltiol PI' ,gram. on teachilltI if II ) miuns. prc[ a. I. n OJ 
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instructional material. and allocatt! adequate resources to activate the functions of Ped'lgtlgical 

Center~. Thd1 is, ench school has a responsible to provide quality education What "vas 

re\ ealed ill the research. 110\\ e\ er, \ as thai t he technIC ai , ll1alcllallJinancia! support' pro'v Idee! 

to rht: . chool Pedagogical Ccnters b\ the ~(;lh.)()l managt'l11 01 \-\ns not adeqm.l(; fit f:.tilurc 
.-

ot chool management in giving the necessary support for the School Pedagogical Centers will 

ha\'c ad ;erse influence on the effective implementatioll of thl..' curriculum. Therefore, it can be 

cOIlc,hde that olle of the causes for the inability of teachers to Implement the ilU10\alion 

illv'sligated a:::. int..:nded and to be inllovative was the 1ailure of the school mamwcrn nt in .... 

providing the necessaJ)' supports,. 

The highel Ie 'els of management in the educatioll system claimed that they have been 

prO\ idil1f! Sllpports to tbe Pedag06ical (ellter . but the CDntributioll v...a~) differelltly percei 'ed 

b) the respondents of the al'iy " ha:::. been dis~O\ ered i 1 this study, the malorltv ()f {he '- .. 

respond ,nls ase 11ai!l(:d that the 'itlpport the ~chool Pedagogical Center. had got !,'om !.lIe top 

management i!l the S) stem. other organizations and the community was insignificant To 

develop positive atritllde in the school community (principals, teachers, students. school 

management, etc,) lO\\ ards School Pedagogical Centers. better availability ot resource. u::.e 

and flow of informalinTl in the (lH'ill of guidelines that describe \ hat the re,}/ probkms are and 

tht;! solutions tor the problems could have beeIl htlpful \ E. P rls working at higher le\cb in [he 

'ystem. thus, are needed to have a strong capaci!.' to provide technical assistance for ctTeCll\'C 

peri'(m11ance of' Pedagogical C~nters. 

the case of instlu Ii !lal tllatc:rials II ha'-. bt:en obser\eu tlwI in~ fU":liunal mal\.'flals arc till 



considcr~d as 'teaching aid.' by t!ducational planners who ftlnction at the higher level of th 

ystem Con idcrillg instructional materials as 'teaching aids' is meant that they are secondary 

to the teaching-leal ning process They arc considered to be . L1pports for onl teachers 

teaching a ~ti\ ity nOI for students learning. 

The majorit) oflhc rc 'pondents of the study have asserted that no support was provid(!d to the 

School Pedagogical C nters from the community. As it has been as 'erted by the respondent. 

there was no relation between the School Pedagogical Centers and the community This 

indicates that all the re::;ponsibili ies ::;ecm to rest on the school pi illcipals teacher- dnd 

'oordinators of the School Pedagogical Centers in order III improve the existing conditions of 

the Pedagogical Centers. 

~ \s it is stated in the finding of all the areas of activities of the chool PedagogicaJ C mers, the 

performance 011 the preparation l)f Ln$trllctional materials using local mat~rials has been 

considered b) the 1110, t respondents as ::;omc\\ h~ t satisll.ctof. a:. compared to uther red::; of 

activitie or Peda u ol2.ical Centers :::> .. On the other hand, the p'rilmnance of the School 

Pedagogical Center::, on the rest of the acti ities have been considered low or ery 10\\ The 

inteniion 1 estdbl;~;h Pedagogical Centers in the Ethiopian ~ducatlon system \as not on! .. for 

proc lemu in.lructl(lnal matc. ial '. L .. I.'r· 

establish 'd go beyond mcpal.!lg 1I1:,tnlc1JonaIIlJUlerials They have t ~<:II established l d.? \.'101 -
protessional ~()mpetcncy of teachers and olher educ,.tlonal per::;ollnel thmugh '\.:11111~ 

workshops. conterences, etc, lO ser"ve' as centers Cor local cu rriculum developll1un 

disseminalll1g edu '(llIonal information (1, \",dl as introducing new illst lll ·tiomtl Ie hnologie~ 

llc)V,'cvcr cIS it ha ... bl'.~11 e\ocahxl bl the rcspundcl1!, ,t' lhl.~ ~'lllly. lhele \"/as a \\1 k 'lap 

III ' tv I 1 
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praClH.:e This has been evident !'i'um the rc~eard1t'r actual ou~~rvation of the Sch~)o 

Pedagogical Centers 

Lastly_ thc study bas all·cad.' come oui with identification or the most senous problems of 

School Pedagogical enters. Lad\. of trained manpower for running the tlmclions of 

Pedagogical Centers, lack of resources (finance, raw materials and equipment, absence of in-

servic training exposure for teachers, and absence of clear guidelines and the insignificant 

upport pro\ ided from the higher levels management in the system were considered as the 

most influential problems affecting the activities of the School Pedagogical Centers. 

Thel efore it :.eems that the Ptdagoglcal Ccl1tcr~ have been made unreali. tif ill the 5 lrveyed 

school::;. Since the abm e mentIOned problems make influence J1 the School Pedagogical 

Centers' actiyities, it becomes difficult for them to put into practice their fuJlctions for which 

they were established unless signitkant suppOJiS provided from the responsible bodies in the 

system as well as from the community and other orl4anizations outside the system . . ... -. 

5.3. Recommendations 

[11 the light of the findings of the study. it seems r~asonable to suggest he following 

recommendations 

I i1(l\ailatJilit) of sunicICn! !IlstrLlctional materials' nel equipment ill the Sellu )1 p~ lagogical 

Centers has be<.;n consistently indi~ated by the majority of the respondents of the ,tlld~· as 

one of the leading fa(;wrs intluetlcing the actIvities of the Centers in pc1!·ti~ldal, and th 

illlplementation or he ne \ I) devdoped ~urriCLilum hr jJllmar\f seho Is In gen ral It i" 

! 11 



thw, 11t:t:es:ar. to give dll~ attention dnd make ~reat cHorts to strengthen th III \\ illl 

financial, material I ~sourcc' and trained manpowcI 

., It has been pointed out in the stud that lack of training was one of the serious pi oblems 

that allect th pani 'Ipation of teachers in School Pe,I, gogical Cl;;l1t'rs. r a 'her could bt: 

mor~ dfe ti e in their pm ticipatioll in til' School P da !...oglcaI Cent r if the~ have 

contllHloLl. e pO~lIn' to modern Ihoughts 111 utilizing. instructional materials and new 

111 thods of th~ t a hing-I arning pi tl tices III orJ\;;!" to raise undcrstandin~ about thl: ust ... ' 

and importanct: of 'chool Pedagogical <. enters, programs which enable teacher and 

coordinators to acquire knowledge and skill ha\ e to be init ialcd by their respecti\ e st:hool 

manag ment. 'hI;; chool management, for instance, could arrange \: orkshops, seminar, or 

conf rences \ here teachers get into groups to discllss on their teaching problems. or 0 take 

orientation on ho to prepare and use in, trllctional matel iais in the Schoo! P 'dago~ical 

Center' Therefore, continuous and pcriodical school -based training is necessary to 

de\ clop Ile L1l1der~tandings for ne\\ teaching-Icarning practices introduced in the ·dut:ation 

tem 

Anothe po, sibl \ <1\ -out could be orgalll:tlng programs that enable tcacher and 

coordinator to . atch other model School Pedagogical Centers in their I )calitie.' hr th 

purpn ,t! f a se ing themscl c. clnd delci n ining \ hat the) could do to impro c their 

p, rtlclpatlon in their hool )eda,.!.()!.!il..al Centers The s ho )1 mHnagcmtlll (pi incip. L) ar' 

the plil1lt' C)llccrned bo(lIes ()I indl\ Idl.,tis tt) do thi bCCHU e I ,CbPI . Il~t I thl:: PP)J t nl1 I 

I 1I1icipah >n In C;ch oJ Pedag{)gic'11 (l1ler 'lou 11) b COIlSI er d < 11\l!i s 

P ItOII.ltd once )1 t\';I\.: • .! cl \ et:k 01 a mOlltl! l)f fl \C(IJ II IlUI t he tuk n as a 1),1 t (II' 

1 '£I h· I d'lIl fI t ~cho{ I P da!.!. I llcal C 'l1le.;) II 'I.!d lO Iw opene I tt) "'(Ii! fllJl 
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lIa mc! )ut of 1 hL' s hool workll1g hours a and wh<:n t~at:her. n cd to participat in the 

(enh.'l !) 

4 11 was I()und out in the study that the existing Pedagogical Centers are sianed with 

personnel who ha'e no the r quired experti~e to accomplish or coordinate the fUllctions 

of Pedagogical Center at va 'iolls levels in the system. This makes the activitv short of 10.,... _ • J 

Ileding the intended objectives of the Pedagogical 'enters. In order to mal'e School 

Pedagogkal Cent<:rs work better, upgrading the personnel who 11.1l1ction ~lt \ '11 iou I '\ cIs 

in til system ( chool, Woreda, Zone and Region) would help vel) much to improve the 

situation of the chool Pedagogical Centers. 

Therefore, higher educational institutions need (0 be encouraged to arrange fa\ orable 

conditions for c.lablishing special units c. elusively responsible for training specialists at 

diploma. undel graduate dnd :::-raduate !e\ b \\ 110 could ! <I l .~ 'pert' e in coordinating 

etTectlvely the activities of Peda.sogl<...al Center and in pr,)ducillg emd helping in the 

application of the instructional matenals in the right instructional activities 

5. In order to make School Pedagogical Centers' effort progressive, more collaboration 

OU~lht to be made as much as pos~iblc ""ith indi 'idLlal~, groups, and organization in the 

na! 

!)ltstaill d and 10n,::1. t 1"111 professiolMI. financial and material Ilppons. 

6. The prevailing trend today IS for edl calional supervision and cllrriculL III implemelltation 

being the t\\O sides of the same coin The thing i' that the primar\ objective of 

edu ationa l ,upel i~iol. is tbe imp! d em 'nt )' illslrudi( n. Thi rhotl~l1t tell b 0 

imp cmem the curriculum is til indi idu, Is cl10cl il'. If I h condul't h 

school visits, thus. rests OIl establishing a good teachilJg and Ie, ruillg environment ill the 

II 



school. The major function of a supervisor IS to aid teachers 111 improving their 

cld . loom tea 'hlllg 

o make acti e participation 111 School Pedagogical Centers' elJorts, teachers need a 

cooperative supervisor other than their school principal engagmg Il1 observing them 

tlying out new practices in the School Pedagogical Centers and providing better 

comments and suggestions, Teachers will feel at this tllne that they receIve much 

profe' 'ional timulation, Therefore, the Woreda Educational Offices and Zonal 

Educational Depaltments should be stren&rthened with adequate budget and trained 

per 'OIlS, and be ready to provide teachel's the help they need to make better participation 

In chool Pedagogical Centers on I egular basis In addition, teachers evaluation or 

supen'ision must be organized in such a \Va) that they encourage u:e ot instructional 

materials and clislourage the tradil10tlal \\a. of teaching methods "hich promote passive 

learning. 

7. In the docum~nt analysis, it was fou-nd that policy mak.ers and educational planners IUI\ e 

------not given due attention to strengthen Pedagogical Center. , and it s ems to ha\ e been 

grouped instructional materials v,ith educational facIlities (buildings, de ks chairs, elc.) 

It has ,tlso been observed that instn ctlolwl materials are c )I1SI lered as " teaching aids" 

which the concepl "Oil 'iclers instruct ional material' as secondary I) the teaching-learning 

act vlty. Polie. makers and educational phnners, thus, should d-i\' due considenuinn to 

the role or PedagogIcal Cl:Iltt.'rs in imprO\ ing quality .duu lion tnl>\ emeIll , al,.1 ,ie\\ 

II1structional mall.:rials 'I~ distin '1 t)'om sl.'lmol t~lcilili..:s since the arc integrated el '1l1,-'l1t 

)t 'un1culL m E clU:-'I\C btldget ~Ih uld !1St I)C (It! Jell'd bv th 1 eglonal I dll\.\ ti 1Il 

IlIIecU and I cdclalle' el for in.I'utlOllat ll1C1wr'ab ,ni quI()lnellt other than t ,be b 

provision lor streng henmg Pcdagogicnl (\::nters 

1 I 



r\:- ha~ b en discovel d in thi" study th prevIOUS \HaJe P c1agogical Centers had 

all cady been c1os~c1 and cea cd their functions ill the Amhara Region 'ince Pedagogical 

Cent 'rs 11<1\ C great role in improving quality of education through proper implementat iOll 

of urriculuIIl, tlJl.> R giollal hlucatioll Buredll need to re!<:Jr(lI It. organizational tru -lure 

111 ·tead of negl d1l1g and 10 ing the I \\raja Peclago;:;ical enter!) \\ ell-e IUIPpcd 

Pedagogical Centers need to be c msidered at the respective structural levcb in the 

ystem (Worcda, Zone. egion and Central levds) under the limit of the ountry' Ie 

a conomi dc\ dopl11~llt 

mc hi tu I ... ann t ho\\ all the pIOblem' rciat d to P dagooical C ntcr dll \.., 

conllned to the practice going on in one I egion of the ountry. Interested research rs 111 

the tield can take up this issue and investigate it in another etting to see the practic .~ of 

other Regions in the Country. 

11. 
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Appendix - A 

Questionnaire 

The purpose of this questionnaire IS to collect information on School 

Pedagogical Centers in Amhara Region. Teachers, school directors, School 

Pedagogical Centers' coordinators and educational experts from Woreda Education 

Offices are the major sources of information. The infol111ation obtained tbTOUgh this 

questionnaire is going to be used only for the research pUl1Jose. your cooperation in 

providing genuine infOImation on the subject is highly valuable to complete the study. 

Thank you in advance for your cooperation. 

Note: 

1. Please use (X) mark in front of the item number if he item is not rele ant to 

you. 

2. Please;; indicate your response by circling the Jetter of your l:hoicc e. 'cept for 

the questions which require writ! n responses. 

3. There is 110 need to write your name. 



PART I 

1. ame or the School 
------------------------~ 

1" eb I Woreda ------

Zone --- ---------

2. Grade level of the School 

:1 .... our PI' t:I1t po "ition (if you arc assigned as the coordinator of the chool 

Pedagogical enkr in addition to teaching , please choose the letter \, hlch 

ontain School Pedagogical enter coordinator). 

Teacher B. School Director 

· S hool P dagogical Center Coordinator D. vVoreda ducational e.·pert 

4. Sc.' : . laIc B. female 

5 ge: 

Beltm 20 years B. 20 - 24 years 

D. 30 - 34 ycars E. 35 - 39 years 

G. bo\' 45 car . 

6. QI al111 allon 

· I i h grCldl.; complete or below 

C. 25 - 29 year' 

r. 40 - 45 

B. 1 i h grade complete and one year training in Teacher rraining institute 

· 12th grad\.: complete and short term training 

D. oth~r ( pn:ify) 



7. I"\)C 

- . 1 - 5 years B. 6 - 10 years C. 1 I - 15 years D. 

16 - 20 ) cars E. 2 1 - 25 years F. bove 25 years 

The subject. Oll tea h at pI" 'sent 

cadt.;lllic 8. e. thetic C. Both f cademic and Ae thetic 

9. lfYOLl arc tca hing at pres n1. your teaching-load is : ___ I week /day 

PART II 

1. T) \ hat e tent doe, the S hool Pedagogical Ccnter coiled instructional mateliab 

reI vant for teaching all subjects in all grade levels of the School? 

A. bundantly B. to some e. ' tent . none of all 

2. If)our fe'ponse of item J IS either "8" or "C", the reasons are:-

A. Shortage of mone. 

B. Sf ol1age of equipment 

C. Sh0l1age of local materials 

D. Lack of adequate training on the pr pat'arion and utilization of instnl lional 

materials. 

E. [ael of Icac!1l,;r" ·ntere. l ( )\\ ard School Pc ~W )gi 'a1 C IlICr 

F. Shortagl.; or time 

(J. Pt or support pro\ ide 1 U) til, school manag Illcnt 



r------------------------------------

3. The instructional material materials available ill he SPC at present:-

A. They are all prepared by the SPC from local resources. 

B. They arc all bought from market 

C. They are all donated by other organizations 

D. fV!ost of them are prepared by the School Pedagogical ('""\enters 

E. Most of them are provided by other organizations and individuals. 

F. Most of them are bought from market 

G. Others (SpecifY) _ _ ___ . _______ _ 
4. The effort of teachers in preparing the instructional materials in the S hool 

Pedagogical Centers and utilizing during their classroom instruction Is:-

A. high B. medium C. low D. none 

5. [fyollJ response for item lllunber 4 is either 'C' or 'D' . what are the reasons? 

--- --- -'- ---- ---

6. How frequently do teachers use instructional matel;als from the School 

Pedagogical Centers for their classroom instruction. 

A. cveryday B. when and where needed C. Sometimes D. none ar all 

E. others (specify) __ _ 

'. 



7. The type of training you havl.: attended ill preparing and lltilizing the instructIOnal 

material is 

A. seminar B. workshop C. exchange of experience with other schools 

D. in Teacher Training lnstitute . E. 1 did not palticipate in any training 

8. If) au do patiicipate in one of the types of training which al'e mentioned in item 

number 7 the training provided is 

A adequate B. not adequate 

9. Is there a habit of mutual sharing of experiences among teachers in the School 

Pedagogical Center? 

A. Yes B. 10 

10. The quantity and type of equipment which are used for preparing instructional 

materials in the School Pedagogical Centers are:-

A. Sufficient B. not sufficient C. none at al1 

1 1. 110\\ do ) au rate the suppOti provided by the school management to the St:hool 

Pedagogical Centers? 

A. High B. Medium C. Low D. lone at all 

12. Is there budget allocated for the function of the School Pedagogical Centers from 

the shoo] management: 

A. Yee:; B. ~o 

13. [ryo 11' response for iten number 12 i:-. 'Yes' d\)t5 the S 11001 Pedngogi ',1 C ntc:rs 

use it effectively? 

A. Yes B. 0 



14. Lf)our re ponse for item number 12 is also 'Yes', is it adequate in tenns of the 

teacher' demand'? A. y~s B .. 0 

15. Do s the School Pedagogical Center give service for the teachers out of the 

, orking hours? 

. Y s B. 0 

] 6. Arc there supports provided to the School Pedagogical Centers by the Woreda 

Education Office? 

A. Yes B. No 

17. If your response for Item number 16 is 'Yes', the type of supports provided are:-

----- -- ------------- - -- --

18. How otten the educational expelis from the Woreda Education Office supervise 

and monitor the School Pedagogical Centers in a year? 

A. Not at a11 B. Once C. Twice D. Three times 

E. 110re than three times. 

19. According to your response fOt item number 18 , if you did not choose ", " as 

your choice, is the professional assistru1ce provided by the expel1s to the School 

Pedagogical Centers adequate? 

A. Yes B .. 0 



----_ .. _---------------------------, 

20. The kil d of upporls prm ided by ttl . 20 le Education Uepart1nent to the School 

Pt...:dagoglc<,l Centers ar~~ 

----_._---- ---------

21. i'o\ do _ ou rat~ the support provided by the Zone Education Department to tht 

School P .... dagoglcal Cfnters .( 

\. I Iigh B. IVIl?di urn C. Lm I D. one at al1 

The kil d of support offc:ted b:, tte Regional Educalio. Bureau h.1 the "chool 

Pe Ia~ol!,.cal Centers are: 
'-' -

-- ---- ----------~ ------------ ----

--------- ---- .--- - -- ._--

How do \ ou rate the St!ppon provlded by the RegioI1hl EducHnon Burea o th' 

'. Il1gh B. :vl dium "'.Low D . .1 lone at all 

~4 The ktnci IJf ·,IIPPOI1 denoted to the Schoo] Pedagt..gical Centers b) the 

,,0\ er IIll lit 3n.J 11 },1- governmclf oro anlzaLIOllS a:-e t:> -_______ • __________ _ 

--_._----------------- ---------------------. 

-------'--------------------~--- ~ --- - --

\ ' igh n ,- me ,I al, 



26. Thl: kind of 'upport pro idcd by the community to strengthen the activity of the 

S hool PedagogiL:al (enter are: 

27. How do you rte th upport of the community to the School Pedagogical Centers? 

. I figh B. l,tedium C. Low D. one at all 

28. The IYort )f teacht:rs to im lte Othl;T persons froll1 the OTl1lllllTlit) ll) share their 

exp riences. knowledge and skills on certain tOpICS for the students i Iligh 

B. J dium C. Low D. one at all 

29. Do) Oll agree on th presence of the ~chool Pedagogi al enter ') 

A. Y"s 

30 Give the reason for your respon e [or item number '29'. 

J I If) 11 gre 011 1h prcsen of School Pedago!!ical C > Her • \ ha i to be done 

to irnpro\e Its a tl\ itil:s? 



If ) OU di agrc\:: 011 the pre'>cllcl,; of School Pedagogical 'enters. what do ) Oll 

recommend as a bettcr alternative other than the School Pedagogical ente! . '! 

33. \Vhat is ) our opinion about the Awraja Pedago~ical enter being non-functional 

at pre ent? 



PAR r III 

Dir ction:- fter reading th following list of po sibl ta k of the School Pedagogical 

enter~ . rate cal:h acti\'ity which is belllg performed by the School Pedagogical 

enter at pre lilt in your school (please use ( ) 11 arl' for your choice). 

Ratings 0 

No Activities High Medium Low perfoJ"Olance at 
all 

1. Preparing the instru tional materials 

from local rc ources 
--.-f--

') P1'O\ iding orientation 011 local 

CUlT! ulurn dc\ eloprnent and 

implementation. 

3. onducting peer-di scussi on of 

teachers on teaching problcm 

4. ConductinJ a tion research 

- Offering orientatioJl to t aehel's on 
, 
I 

t aching plan. 

6. Providing orientation to teacher Oll 

the n w tcxtbook 

7. Training on how to prepare and use 

the instrudional materials 
- ..j. .- - -

8. laking ark r lall )Jl \ ith indl\ Iduals I I 

and oroaninti I1S jn the communit - -- f- --
9. I aI ing pcnem:es with otIlI.:r I 

I schools. ~ 



PART IV 

Direction:- ftl:]" reading h following list of the p rcei ed problem of the School 

Pedagogical Cenll:rs . rank each factor according to the ~(;nOllsness of influence on the 

Shoal P dc go~ical entcr. (Pica e u c (-V) mark in each ra lk pnn id d) 

S. Ranks 

Perceived Problems 1 ,I 2"d 3'·" .tlh -Ih 
6

1
" 7''' HI" 9

1
" I lit" 111" I 0 ~ 

1. Lack of tTattled manpower for 

running the Spc 

2. La k of re ource (finance. 

rm materials. equipment) 

3. Poor support 11"0111 the school 

manag ment. 

4. Poor supp0l1 from the top 

management and lack of cl ar 

guidehnes. 

- Its objecti\' s and fundions 

arc bey md Its capacity. 

6. T a hr' disinterestedness 
tovvards the Spc. 

7. Absence of in-service training 
of teachers. 

8. lnad quatc pre-servi 
lraining of teachers. 

9. Inadequate pre-service 
training of teachers. 

10 n uitabilit of he Spc room I , I I 

I I. Shortage ftilll , 

12. ThL: abseil c of A\ raja I 
Pedagogical center. I I 



AppendL' - B 

Interview 

Thi inter lev IS de igned to collect info11nation from those educational 

personnel who function at different levels. The information to be obtained is going to 

be II ed for the research purpose in order to produce a thesis about the effecl of 

Pedagog) al el.l1ler on the implementation of the ne\\ primm)' CUITicululll. In this 

regard. as one of th purposes of the study is to examine the contribution of the 

ducational personnel who are e pected to take PaIt in supporting and facilitating the 

function of the School Pedagogical enters in implementing the new pl;maty 

curri ululll. 

The following three sets of tntervieV\ items are to be addr ssed to tIl LOlle 

Cducation Department e. pens, R gion Education Bureau e.·p rts In titllte of 

Cun; ulum c elopment and Re earch Eelu (tional las ledia nelle b • ,'pet1 . Th 

inten ie\\ i g011g to bl.: onducted U) tht rese'lr It r of hi tud., . 



I Interview Items for Zone Education Department E. perts 

What is the commonly lls'd \\ ay of upcrVI.lOIl and Illollllonng to as 'ss the 

acti, iti s of the First c) cle Primal) S hool Pedagogical eJ1ter in ordcl to point 

out their problem and strong points? 

") \ 'hat kind of supports does the l.one Education Depaltment provid to the First 

Cy 1 pIimill. S ho 1 PcdauogicaJ ~cJlkrs in order to imprO\ ~ theil acti, iti~s fI)1' 

Illlpl 'ml nting the lh.:\ primary curriculum! 

3. One of the objectiv s of the school pedagogIcal centers is to reate 0PPOltul1ity 

for teachers to share their e perienc s within and outside the schools. In thi 

re p ~t. to \\ hat extent has th -, Zon Education Department attempted to reat 

cha 1C for th First C) c1e Primary School t achers I egardinh to the function of 

the Peclago~ical Cemers? 

4. How often do you mak direct contact with "VOl da Edu ation Offi es and 

primar) schools in order to soh c the probiem faced b Fir. t C) cle Primm), 

eho I Pc la i )!.!,i ell (enters? 

5. Ho d ) Oll n te tk' })CrfOnmlllcc of (he primal' chool Pedao ,2,1 'al (ent rs 111 

lInpkm nt1l1g the n \ primary curricuillm? 

6. At prcsent. the wraja Pedagogi~al Centers ceased their functions III 'ome 

rcglOl1s. What is your opinion 'lbollt them? 

7 \\ ould 011 numeral the strong point and shor!<.:oming the ZOIl~ dlll:atioll 

Depc rtl11 III has t.:llcollnt 'red ill facililHting the activities of the I'il:t (y II: PI ill1nt; 

, 'h )1 Pedagogical <- enters? 



11 Interview Items for Regional Education Bureau 

I. What is thl: commonly llsed way of assisting the First Cycle Primmy School 

Pedagogical enters in order to point out their problems and strong points in 

implem tHing the new primalY cunicu]um? 

2. \Vhat kind of supports does the Region Education Bureau provide to the First 

C) c1e PrimalY School Pedagogical Centers for implementing the new primalY 

cllITi(;ulum? 

3. To what e "tent does the Region Education Bureau attempt to accurnuJat and 

deliver instructional materials which are procw'ed by pm'chasing ready-made 

materials or prepared materials relevant to the new primmy cuniculum 

implementatIOn? 

4. Does he RegIOn Education Bureau attempt to prepare and dist 'ibute ritten 

guidelines and other relevant infonnatioll for the pmnary chool pedagogic'il 

centers on ho\\ to perfonn their functions effi ctively? 

5. At present, the Awraja Pedagogical Centers are ceased their function in some 

regions. What is your opinion about them? 

6 Would you enumerate the strong poi Its and ~ J )(1 ~O llings the R 'gion E lucatlon 

Bureau has encountered in fa~jll atl11g the activiti s of the Fir.)t C~ de Primary 

School Pedagogical Centers in order 10 accomplish their objectives and functions 

for V\ hieh tl \;;y W re establ' shed. 



III Il1ft.'r 'icw Items for the I nstitutc of Curricul urn 

De 'clopment and Research and Educational Mass i\tledia 

Agency Experts 

I. I \as III th~ light uf easing 01'1' th' problem uf quality CdUCClti\)11 that tlte id a uf 

pedagogical center was introduced in the Ethiopian education ystem: and as one 

of the e ·tablishments. Pedagogical Center were e tablished both at A\\I"aja and 

School levels. The activity of the Centers was supcrvis d and monitored by the 

In·tilute )C CUlTiculull1 Dc\clopmcnt and Research (lCDR). L there uch a 

program de::,igned by the instItute to support the centers at present? 

2. In \\ hat way does the institute pro\ ide support to the primalY School Pedagogi 'at 

Center? 

1 \Vhat ind of Sl pports does the institute provide to th > prin at. St:hool Pecta' O~iC'll 

Cent r:,? 

4, At pre~cnL thc ""raJ'a Pt:da(logical entcr .... 'eased th ir fun ,tion ! .0 ... om > reglOlls. 

\Vhat is the reason? 

5, Is there a unit vhich is responsible to follO\\ -liP the, eti\ it} of Pedagogi 'al (' ntl;r 

In the institute'> 

6, Vhat i ) our opimon about the PI' ellCL: of Pee agogiL< I ( cnt 'b <l "I \. 01 I \ 'I? 



ppcndi - C 

Observation 

Thi check-Ii t is I. ign d to coli ct in/ormation about thl: institutional 

itua lOn f the School red. g >gical (enters. rh infot1llatlon to b obtain d is g ling 

to be LL cd tOl" the Icsearch PUI po. e. A. olle of the purp e of the tue) is to e al11l1le 

the . i tmg ituatioll of the School Pedagogical centers, the observation of he 

institutIOn is highl) valuable to complete the study. 

1. am f the chool 

oreda 

Zon '\ ear of Establishment -----------------------

') School work time: 

J. Shi I S) st~m R. Full-time 

.' PI' '$ nee of P dngogical Center 

4. If there i. our of establi hm III 

5. (s(are there coordinator (s) assigned for the Pedagogical Center'? 

Th Illlllbcr of coordinator 

h I hi 111,.;11 qu'1ific<!lioll 

7 1al Ie I 111 P d~ 1IH! , J. . 

,0 JI"L lIlatmg the acm Ities of the Schnol I/~dag )gica C liter? 



) 

./ 

/ 

8. 

9. 

Hi Illl;r/thei r service as School 

L:ars . 

'onditioll 0 the Pedagogical entl,;1'. 

9. ). ProductlOJ1 room 

9.2. display room 

9.3 . Ofiice for the coordmator ( ) 

9.4. discllssion room 

9.5 reading ro0111 __ _ 

9.6. other (specify) ___ _ 

Pedagogical enter coord111ator 

10. Condttions of the facilities of th Pedagogical Center: 

10.1. he type of equipment available in the Pedagogical Center. 

) 
10 2 lust or the equipment arc: f . Produced in th chool 

A. Pedagogical center purchased B. donated (. other ~specit)l) 



/ 

10.3. \\ailabil1lY ofTe. ,tbooks 

Grade level and quantity 
Sub.iect 1'1 Gnlde 2nd Grade 3rd Grade 41h Grade 

Amharic Language 
Lnglish r .anguage 

lath matics 
~----.- - --

Em ilOllJllcntal Science 
Aesthetic 

10.4. \vailabilit) of reference books 

Subject Quantity 
/\mharil; Language 
English Language 
tvlathematics 
Em ironmental Science 
Aesthetic 

lO.5. T) pe and quantity of instructional materials available 111 the School 

P dagogical Center for various subjects. 

No. Types of Instructional Materials Subject Quantitv 
1. 
') 

.., 
j. 

4. .---
1--- - ------

6. 

7. j 

8. 
9. 
10. 
II. 
12. 
13. 
I 1. 
IS -
16. ,-

17. 
.' . 10.6. rra 19cment of II structlOnal matenals 1I11h ho I Pedagogtcal (t;llt r. 

. )\)01' o gOld C.v good D. c, cdlent 



1 I. The pres nee of various form 1I5ed by the School Pedagogical Center: 

11. I. The School P dagogical enter coordinator performance evaluation form 

I I 2. I \ aluation fon11 )/' th School Pedagogical ent 1 aeti itie b) ea h 

dep,1l1ment teachers mceting _____ _ 

II . R quest fonn of ra\ r materials and equipment for preparing instructional 

material 

11. . Loan form of in tructional materiab and equipment 

11.5. eekl~ teachers' S -hool Pedagogical Cent'r pal1icipati I form 

I J .6. Daily teachers' School Pedagogical Center palticipation fonn 

12. . Illlll I S -h 01 Pedago~.i al ent J blldg r for it Clcti iti 

3. Sl1ll e(s) )J the ~I 001 P _daJogi III cntt.r budget. 

Go ernment 

B. on-government_ _ 

c. ( ommullit) 

D. )tllcL (Specify 

14. ~tu ient PHli ipaliOl 111 plepanng !.l ru tiOlldl Ill; t II, I III th' hool 

P dagogical 'enter is:-

. high B. lediulll (.Iov. D. none 

, 
L 

'1 



1 -. "' hI.:: . tatll. or til School Pedagogical (enter in general 



----~ - - - ---...-- ~ -

Appendix - D 
List of Sample Schools From the Sample Zones in Amhara Region 

1 0 Name of schools Grade Zone Woreda Number of Number of 
level teachers Students 

Male Female Total Male Female Total 
1 . Tsegur 1-4 South Gondat· FaJ1a 

..., 4 7 436 265 701 j 

2 \VubAmba 1-4 South Gondar Farta 
..., 4 7 316 256 572 j 

3 Fitawurari Geblye 1-5 South Gondar Farta 4 8 12 310 338 640 
4 \\ O1'k rVleda 1-4 South Gondar Fogera 2 4 6 400 221 621 
5 Alba Amba 1-4 South Gondar Fogera 4 - 4 418 293 711 
6 \V01'eta 1-5 South Gondar Fogera 9 

..., 
12 834 751 1585 j 

.... \Vondata 1-4 South Gondar Balm Dar Zuria 1 4 5 283 166 449 I 

8 Sebatamit 1-4 West Gojjam Balm Dar Zuria 2 2 4 234 ]83 417 
9 Megabit 28 1-4 West Gojjam Bahir Dar Zuria 5 3 8 312 378 690 
10 Aferfida 1-4 West Gojjam Achefer 4 3 7 198 190 388 
11 Abchikeli 1-4 West Goiiam Achefer 3 4 7 243 138 381 
12 Gedema 1-4 West Gojjam Achefer 5 - 5 2]6 213 429 
13 Dangila 1-5 Awi Dangila 3 5 8 273 254 528 
14 Bacha 1-5 Awi Dangila 4 8 12 288 275 563 
]5 Berayita 1-4 Awi Dangila 4 ..., 

7 242 221 463 j 

]6 Adg Gusta 1-4 Awi Bania 2 2 4 268 174 442 
17 Chewesa 1-4 Awi Banja 

..., 
1 4 213 131 344 j 

18 Hblita 1-4 Awi Banja 3 1 4 117 94 211 
19. Yetebet 1-4 East Gijjam Shebel Berenta 3 1 4 82 92 173 
20. Guaye 1-4 East Goijatn Shebel Berenta 3 2 5 169 167 336 
21. \Voinwuha 1-4 East Gojjam Shebel Berenta 2 3 5 69 }"? j~ 201 
22. Koncherna Sasaberay 1-5 East Go.ijam Deien 

..., 
2 5 170 156 320 j 

? .... 
~j. Adoadom 1-4 East Gojjam Dejen 4 ? 6 143 160 303 



10 Name of schools Grade Zone Woreda Number of Number of 
level teachers Students 

Male Female Total Male Female Total 
24. Alekitam 1-4 East Goijam Dejen 3 3 6 122 126 248 



[ 

Appendix -E 

Budget Allocated for the Sample School Pedagogical Centres from their 
Perspective School Management for 1991 E.C Academic Year . 

Ser. Budget allocated for each 
No. Name of the Schools School Pedagogical Centre 
1 Tsegur Birr 202.50 
2 Wubamba " 404 
3 Fitawurari Gebrye 505 
4 Workmeda 150 
5 Arbamba 50 
6 Woreta 500 
7 Wondata 350 
8 Sebatamit 69 
9 Megabit 28 . 300 
10 Aferfida 326 
11 Abchikeli 200 
12 Gedema 300 
13 Dangila 850 
14 Bacha 300 
15 Berayita 200 
16 Adgusta 200 
17 Chewesa 250 
18 Hbrita 260 
19 Yetebet 300.70 
20 Guaye 197 
21 Woin Wuha 600 
22 Konchema Sasaberay 600 
23 Adoadem 320 
24 Al eki tam 400 



Appendix -F 

Type and Quantity of Equipment Available in Each Sample School 
Pedagogical Centres 

Ser. Type of the Equipment 
No Name of the School Quantity 
1 Tsegur - -
2 Wub amb a 7 . 14 
3 Fitawurari Gebrye 12 17 
4 Worlaneda 5 7 
5 Arb amb a 8 8 
6 Woreta 8 8 
7 Wondata 3 5 
8 Sebatamit 5 5 
9 Megabit 28 4 6 
10 Aferfida 8 43 
11 Abchikeli 3 3 
12 Gedema 2 2 
13 Dangila 4 4 
14 Bacha 8 9 
15 Berayita 4 7 
16 Adgusta 6 8 
17 Chewesa 3 5 
18 Hbrita 5 7 
19 Yetebet 9 10 
20 Guaye 5 10 
21 Woinbula 8 10 
22 Konchema Sasaberay 8 8 
23 Adoadem 6 34 
24 Alekitain 7 8 



! .. .. • 

Appendi.'- G 

Perceived Problems of the School Pedagogical Centers as Ranked by Each Group of the Re pondents 

I Woreda 
r-

School 
- ---, 

Ser. education School Teachers Pedagogical The whole 

No Perceived Problem expert Pnncipals Centers' group 

I Coordinators 

L Mean Rank Mean Rank Mean Rank Mean Rank Mean Rank-

I 
1 Lack of trained manpower for runrung the school 2.7 1 2.5 .--i 2.5 1 3 1 2.6 1 

Pedagogical Center 
-

2 I Lack of re oW"ces (fmance, raw materials equipment) 3.7 2 3.4 2 3.6 2 3.1 2 3.7 2 

r- 31 Poor upport from chool management 
.-1---'-

7.4 9 7.2 9 7.1 9 6.7 9 7.3 9 
I-

4 Poor upport from top management 5.2 4 5 4 4.9 4 4.5 4 5.1 4 

5 It objective. and functions are beyond its capacity 6.6 7 6.5 8 6.6 8 6.5 8 6.7 8 
- .~-

6 Teachers' disinterestedness towards school Pedagogical 7.8 10 7.5 10 7.2 10 7.1 10 7.3 9 

Center. 

7 Ab ence of In-service training of teachers 4.4 3 3.8 3 3.7 3 3.8 3 3.8 3 

8 Inadequate pre-Service training of teachers 5.3 5 5.1 5 5.4 5 5.4 5 5.2 5 
-- .-r----

9 Unsuitability of the School Pedagogical Center rooms 8.1 11 7.9 11 7.7 11 7.6 11 7.5 I 11 

10 Shortage of time (high teaching-load) 6.2 6 6.1 6 6.4 7 6 6 6.2 6 
- -- --- .-

11 The ab ence of wraja Pedagogical Centers 7.1 8 6.2 7 6.3 6 6.1 7 6.3 7 
- - - --- .~ 



Source:-
Ccntcral S~ AUlhority 
Maps prepared for population 
mel housing cmsuscs 
conducred in May, 1994 G.C. 
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