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Abstract

This study was mainly intended to cssess the attitudes, perceptions and practices of
teaching speaking skills at secondary schools in order to find out the classroom factors
that may account on the quality and effectiveness of students’ participation in speaking
activities.

Pertaining to the study , the attitudes and perceptions of students and teachers towards
the relevance of the speaking skills’ practices, the methodology used, the role of students’
personality factors ,and the pertinence of the speaking activities were examined by the
questionnaires and interviews, designed and employed for these purposes .Moreover,
classroom observation checklist was used in observing the actual speaking classroom
practices in the light of attentions given to purpose, supports, motivations and speaking
inputs which allowed the researcher closely examzﬁed the classroom factors in relation
with how they used (either in enhancing or inhibiting ) to that of the quality and
effectiveness of students’ participation. Textbook evaluation checklists were also
employed as to evaluate the presence of the required elements and components in the

speaking tasks to determine the appropriateness of the tasks or activities for the intended

students’ participation.

The findings of the study indicate that the importance of teaching speaking skills is
undermined and teachers are not fully committed to teach. As seen in the results dravn
Jrom teachers’ attitudes and perceptions towards the relevance of teaching speaking,
using the method properly, and identifying and offering help for students with personality
problems, the majority of them expressed as practising to speak in English is considered
as the least important for their students, besides they think their students are not
interested in any speaking lesson presented in pairs/group modes. Moreover, the results
Jfrom the classroom practices affirm that teachers almost totally failed to provide
purpose, relevant speaking inputs like for example, strategies, traine with basic skills
needed by students to function as group/pair, support and motivate their students in most
cases. The findings, therefore, suggest that by neglecting the relevance of teaching
speaking and rendering their roles as sources of information, facilitators, participanis

,councilors etc they not only undermine the importance of teaching speaking skills but

X



also fail to meet the syllabus’ intention in teaching speaking skills. By this the teachers’
attitude towards the importance of tea-hing speaking as one part of the language as well
as their perceptions towards the method and their communicative roles are not positive,

seen in the light of literature.

Similarly, the findings also indicate tha* practising to speak English is not prior to the
majority students. Students view practising to speak in group/pair as well as the speaking
activities they are supposed to work in group as they are irrelevant. The amount of
motivation, support, assistances they nave received in the class is also unsatisfactor;.
Moreover, the study shows that the inappropriateness of the speaking activities in
eliciting students’ oral participation is one of the major factors that hamper pair/groun
work in the classroom. Generally, the findings suggesled that factors related to teachers’
attitudes, and perceptions towards the importance of teaching speaking as part of the
language pedagogy, being communicative teacher and the relevance of implementing
group modes, likely to attribute to students’ lack of purposes, motivation, orcl
communicative competences, cooperaiive skills, and positive awareness regarding oral
participation, and group/pair works. Therefore, the study recommended that efforts
should be made by teachers to previde their students with purpose, the required
strategies, support , motivation as well as able to create awareness regarding the
relevance of participation and cooperative learning a long with the necessary skills 52
that students’ participation in the speaking activities would show encouraging
change.Besides, the study also recommends the necessity of changing attitude. ard

perception on the part of the teachers.



CHAPTER ONE
INTRODUCTION

1.1 Background of the Study

Teaching speaking skills seem to receive considerable attention after Communicative Language
Teaching came in to being in the history of language teaching. In the light of the over-
increasingly accepted theories of communicative language teaching, the whole facets of
language teaching experienced a shift of emphasis from mere focus on linguistic aspects into
more functional and communicative aspects of language (Richards and Rogers, 2001; Brown,
1994; Hedge, 2000). As a result of the above major paradigm shift, language teaching has given
considerable emphasis to speaking skills as part of the language skills a long with non-verbal
aspects of the language which make up eftective and real-life communication rather than

particular emphasis to certain aspects.

Moreover, Literatures reveal that due to the desire to find means of making language teaching
more responsive to learners’ need and to develop means of allowing learners to play a fuller,
more active and participatory role in their language study, ‘Learner-centered approach’ and
learning methods and approaches which make students the center of classroom language

teaching came in to being (Tudor 1996:1).

Due to the above mentioned developments in language teaching, the importance of
understanding why learners need the language for in general and speaking in particular have
been recognized as valuable way of creating natural and effective teaching in a classroom. To
this end, some scholars attribute the importance of teaching speaking skills to the learner’s
demands of speaking skills at the global level. For example, McDonough and Shaw suggest that
‘with the recent growth of English as international language of communication, there is clearly a
need for many learners to speak and interact in a multiplicity of situations, be it for foreign
travel, business or other professional reasons’. They also note that ‘in many contexts, speaking
is often the skill upon which a person is judged ‘at face value’ (1993:151)’.Moreover, Morley

argues that teaching speaking English is essential for many local and international companies



such as commerce, banks, insurance etc place high demand of employees’ fluent speaking

ability (1990:10).

On the other hand, according to Hedge the reasons are ‘for many students, learning to speak
English competently is a priority. They may need this skill, for example to keep up rapport in
relationship, influence people, and win or lose negotiations (2000:124).Similarly, Lawtie on her
way argues that teaching speaking has motivational values, explaining this says ‘many students
equate being able to speak a language as knowing the language and therefore learners view

learning the language as learning how to speak the language (2006:23).

The fact that speaking is an act of purpose-driven, as can be seen from the discussion, classroom
teaching speaking also focus primarily on identifying those driving purposes and motives of
learners to speak English both from immediate and future needs of speaking so that the
classroom teaching not only be natural and effective but also be practically useable by the

learners within their immediate and future situations.

According to Galgalo, one of the syllabus designers and textbook writers, in Ethiopian
secondary schools contexts the syllabus specifies certain ‘functions’ which students should be
able to understand and express appropriately in variety of everyday, or “social’ situations as well
as ‘academic’ functions which the students need to master in order to be successful in a learning

situations where English is used as the medium of instruction (1996:28).

The central ideas and principles lie behind the instructional methodology and materials
produced for the purpose of teaching speaking skills are primarily on engaging all learners in
the lesson, providing maximum opportunities for students’ participation ,using a maximum
amount of student-to-student activities, and promoting cooperation among learners (Bailey

cited in Richards and Rodgers 2001:251).

Apropos to the fact that teaching is the translation of syllabus intention into classroom events,
researchers like Kumaravadivelu argues that a speaking class should seek to promote
interpretation, expression, and negotiation of meaning. Students should be encouraged to ask for
information, seek clarification, express an opinion, agree and/or disagree with peers in order to
initiate and participate in meaningful interaction (1993:12). In a contrary, however, scholars

further share their doubt as; in reality such communicative classroom seems to be a rarity



(Bygate, 1987; Kumaravadivelu, 1993).McDonough and Shaw also comment that teaching
speaking is often thought as ‘colloquial’, which helps to account for its lower priority in some
teaching contexts (1993:151).The major purpose of this study is, therefore, to investigate the

attitudes, perceptions and practices of teaching speaking skills at secondary schools.

1.2 Statement of the Problem

Although it is impossible to understand all the consequences of what teachers do in the
classroom, some happen to draw our attention and be worth of examining their effects. The
researcher’s particular interest with this regard is ‘classroom practices of teaching speaking

skills’.

The reason that the researcher paid a particular interest on teaching speaking skills and
classroom teaching/learning practices was due to his actual speaking classroom observations
that he found them odd in a number of ways. Although it is believed that the best way students
can learn to speak is when they involve in actual speaking themselves, Unlikely, the researcher
frequently observed that students both in grade 9 and 10, oddly seem to either ignore or lose
enthusiasm in participating in speaking activities which are often presented in pair or group
mode of practices. During pair and group speaking activities, students often either keep
themselves from talking (saying anything) or would just end up chatting in their own native

language.

What discouraged the researcher most at the time was even students whom he identified as
active participant during lessons on the other language skills particularly; grammar, writing
,vocabulary etc, seem to share similar stands as the other students so long participating in
speaking activities are concerned., Of course, their being reluctant and un-participatory in
speaking activities not only can affect the pedagogical outcomes expected from teaching

speaking skills but also personally created uneasy to carry out his responsibility as a teacher.

Oddly students fully respond to the written exercise given in the forms of dialogues completion,
arranging scrambled conversations, etc., indifferently which indeed is unnatural way of teaching

/learning speak skills as evidenced in most recent literature.

As the efforts made to know if other colloquies English teachers have been experiencing similar

problems in their speaking classes and share their experiences in relation with how they could



handle it, ofcours, they positively confirm the presence of such problems. However, let alone
focusing on the solution, most of them do not seem to give and address the problems properly.
One article on ‘Teaching speaking skills-over coming classroom problems’ by Lawtie (2006),
also confirms that teachers with large classes of students can encounter similar problems during

speaking activities in classroom.

With this regard, some studies were conducted in the Ethiopian context, one study held by
Seime K.(1996) entitled ‘The Relation Between Uptake and Classroom Questioning’ deals with
identifying factors that enhance/inhibit the quality and effectiveness of students’ participation
and it came up with certain classroom factors that may account for the quality and effectiveness
of students’ participation. However, the types of students’ participation this study is interested
goes more of to group participation rather than limited to classroom questioning types of
students’ participation. Besides, in one of the studies conducted on group work by Girma G., his
findings suggest that implementation of group work requires intensive teacher training for use
of the technique, both in terms of operational procedure in the classroom and in terms of
appropriate design of the learning tasks. Like stated earlier, group work and group speaking
tasks are parts of the problems observed in speaking classes yet limited to students’ oral

participation in group speaking tasks.

Seen in the light of the researches conducted on teaching speaking skills in the contexts of
countries where English is taught as a foreign language a long with the observation of the
speaking classroom practices as stated briefly above in Ethiopian context, there are many
problems in the teaching speaking skills at high school level as this study indicates. Thus, it
appears that it is worthy assessing the over all teaching speaking practices as to identify the
importance and attention given to teaching the speaking skills as well as to find out where the

problems lie in the teaching/ learning practices.

The researcher, weighing the negative impacts that the problems stated can have in realizing the
intention of the syllabus in teaching speaking skills, therefore, found it extremely appealing and
of a paramount importance to assess the current conditions and practices of teaching speaking
skills at secondary schools focusing on attitude, attention and appropriate dimensions. The

findings drawn from this study is assumed to contribute valuable input for curriculum designers



and material writers, as well as, English teachers who might have encountered similar problems

at the same grade level would benefit from it.
1.3 Objectives of the study

The major objective of this study is to assess the attitudes, perceptions, and practices of teaching
speaking skills at secondary schools, focusing on the dimensions of attitude, perception and

practices of the speaking classes. Besides, the study has the following minor objectives:

> identifying students' attitudes and perceptions towards practising to speak English, group
mode of practices, and the speaking activities used in class,

» identifying teachers’ attitude towards teaching speaking skills, the method used, considering
students’ personality factors, the pertinence of the speaking activities for students’ practise,

» examining the provision of shared purposes, speaking inputs, supports and motivation in the
teaching/learning speaking classroom practices,

examining the extent personality factors hinder students from practising in speaking

N/

activities,

evaluating if the speaking activities or tasks in the student’s textbook are appropriate

Y

in terms of what students require to participate in pair or group modes of practices.

1.4 Research questions

This study is mainly intended to find out an answer for the question: What are the attitudes,
perceptions and practices of teaching speaking skills at secondary schools? As to the specific

questions, they are listed as follows:

» What is student’s attitude towards the relevance of practising to speak English, participating
in group speaking activities, the role of Plasma, supports and encouragement and the
speaking activities?

What do students think, the role personality factors have to their speaking classroom

%

practices?
» What do teachers think about students' interest and attitude to practise speaking English, and

participate in pair or group practices?



» How do teachers view the relevance of offering supports and encouragement, and the
appropriateness of the speaking activities to group work?

» Do the actual teaching /learning process provide classroom shared purposes for students to
practise speaking English, students with ad'equate speaking inputs and participatory
strategies?

» Is there any students’ personality factor that may inhibit students from participating in
speaking activities?

» Are the speaking tasks in the textbook appropriate for students’ participation?
1.5 Significance of the Study

It is believed that the Curriculum designers, textbook writers in general and English language
teachers and students in secondary schools in particular, providing teachers could have access to
the findings of the study, will benefit from this research. That is to say, the research findings
will insight to Curriculum designers as well as material developers in their course of designing
Syllabus and material productions. Perhaps, the most important aspects of the study are that it

suggests various directions for further research.

1.6 Scope of the Study

The study focused on teaching speaking skills at secondary schools, by this, it examined
teachers' and students' attitudes and perceptions towards practicing speak skills ,the methods
used, the role of students’ personality factors, and the appropriateness of the speaking activities
for students’ participation in the speaking classroom practices. In addition to that, speaking
classrooms’ teaching/learning practices and the speaking tasks in student’s textbook were
examined to see the attention and appropriateness given to the practices and of the speaking

tasks for students’ participation in groups.

The scope of this study is limited to the speaking classroom practices of grade 10 students, their
English teachers in Kokebetsibah Secondary School and the speaking activities used in students

textbook.



1.7 Limitation of the Study

The research would have been more comprehensive if more number of teachers and students in
other secondary schools had been involved. The study also could be.more inclusive if gender
differences, teachers’ training, linguistic backgrounds of the students had been included.
However, to include all these components would make the study unmanageable for the

researcher so far as time and resource constraints is concerned.

Further more, the researcher was inaccessible to previously used standardized observation and
textbook analysis checklists, which obviously could have been more valid to be used. Although
some limitations were expected, the researcher decided to adopt and organize the checklists with

considerable reference to the literature.

1.8 Definition of Terms

In this section, some important words and phrases like factor, inhibit, participating, task and

attitude are defined as they are used throughout the study.

Factor - refers to one of several things that causes or influence students' oral participation in the

speaking class.

Inhibit - refers to the act of prevention students experienced from making oral participation in

speaking activities than normally.

Participate - in this paper, participate and its derivative words are used. According to Noah
Webster’s Dictionary (page 1646), participate is defined as ‘to part take, to impart share of or
take part in something.” Participant is someone who takes part in an act of communication
involving a foreign language (Hymes 1972 as cited in Munby 1978: 52). Participate and its
derivatives in this paper seem to have general and include an act of learners' involvement in
asking for information and clarification, expressing an opinion, agree and/or disagree with peers
and teachers, negotiating, interpreting, interacting, exchanging ideas, sharing information etc. It

also carries the meaning of being active.

Task — as used by Task-Based Language Teaching approach, a task is an activity or goal that is
carried out using language ,such as finding a solution to a puzzle ,reading a map and giving

directions ,making a telephone call, etc.(Richards and Rodgers 2001:224).Nunan (1989:10)



offers this definition: ‘the communicative task [is] a piece of classroom work which involves
learners in comprehending, manipulating, producing or interacting in the target language while

their attention is principally focused on meaning rather than form (cited in ibid).

Attitude - It is generally defined, according to Gall et al (1996), as an individual's viewpoint or
disposition towards a certain object (a person, a thing, an idea, etc). It is considered to have
three components namely an effective components (which refers to one's feelings about the
attitude objective, 2) a cognitive component (which refers to the individual's belief or
knowledge about the attitude object), and 3) a behavioral component (which is the individual's

predisposition to act towards the attitude object in a particular way).
1.9 Conclusion

In this chapter, an attempt has been made to establish background information for the study in a
way that it leads to the problem that the study tries to address; statement of the problem,
objectives of the study, significance and limitations of the study have been also discussed. In the

following chapter, the related Literature pertinent the problem of the study will be discussed.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.0 Introduction

Carl Roger notes that 'the focus is away from "teaching" and towards 'learning (Carl 1972 cited
in Brown 1987: 72).'as the recent view of language and language-teaching methods underline,
language can be learnt best, when learners are made to involve in the learning process. This
paradigm shift of interest and desire to find language teaching methods, which allow learners’
involvement, and have active participatory role in language studies, in general terms, entails that
students' “participation” has received the attention of scholars and authorities in the field (e.g.,

Johnson 1995; Seime 1996 cited in Atkins, et al., 1996: Richards and Rodgers 2001; etc)

Literature has evidenced that the idea of participation has long been used as early 1972. For
example, Hymes (1972) suggests that the term participant is preferred to alternative such as
speaker-hearer and defined as-someone who takes part in an act of communication involving a

foreign language (cited in Munby (1978: 52).

So far the literature, we have read concerned, Johnson (1995), Atkins et al part II, (1996) and
Seime(1996) are the primary ones in discussing the concept of students' participation
profoundly. Johnson as she literally describes the definition given to 'class participation' by one
of her seminar student as, it is an act of raising questions or sharing ideas during discussions
(1995:5). Language teaching methods and approaches, that have come into being following the
communicative approach, depict the role of learners as in which they should involve in asking
for information and clarification, expressing an opinion, agree and/or disagree with peers and
teachers, negotiate, interpret, interact, exchange ideas, share information, initiate and participate

in meaningful interaction and etc (Kumarauadivelu 1993: 12).

Students' participation in speaking activities also means that unlike what was traditionally
practiced, students should not be passive receivers of knowledge, yet they ought to be active.
Classroom communication should include the role students' play as active participants in the

creation of knowledge (Barnes 1972 cited in Johnson 1995: 6).



As evidenced in recent literature, the better students' participation behavior is the better the
teaching and learning process will be. If speaking class shows in different of negative reaction
to participation, it can significantly inhibit the quality and effectiveness of students' participation
by significantly reducing the types of practice and léaming opportunities that become available
in the class (Seime 1996). Besides, Littlewood comments that the learners' ultimate objective is
to take part in communication with others. Therefore, their classroom learning is more likely to
be participatory and be sustained if they can see how their learning is related to this objective

and help them.
2.1 Speaking Classroom Practices

Stern argues that a single factor like the learner, the method, the materials, a new concept etc
cannot offer a general solution to most language learning problems in class (1983: 47). Of
course, the factors that inhibit the quality and effectiveness of students' participation are
assumed to be within these classroom factors mentioned above. For example Seime (1996) lists;
students' proficiency in the language, preferred learning styles, personality traits, socio and
cultural expectations, as well as, teachers’ personality and rapport with class, teaching style,
gender, teachers’ and students' perceptions in teaching and learning, and the kinds of learning

tasks used, as factors that may account for students' participation behavior.

Here, ‘students’ proficiency in the language’ seems to refer to what communicative approach
has set as a goal to meet through teaching speaking as a part of communicative skills .According
to Richards and Rodgers (2001: 159) communicative approach has set 'developing what Hymes
referred to as "Communicative competence" is the goal. Studies on Hymes' "Communicative
competence” identify the basic components of it. (e.g., Brown 1987: 199-200 and Hedge 2000:
46 citing Canale and Swain, 1980; Canal, 1983; Savingo., 1983; Bachman, 1987: Faerch,
Haastrup and Phillipson, 1984). They suggest linguistic competence, pragmatic competence,
discourse competence, strategic competence and fluency, as they are the basic components of
communicative knowledge of the language. Thus, students’ proficiency in the language is also

rely on the extent they acquire these competences.
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2.1.1 Components of Communicative Ability
L Linguistic competence

It is the competence that we associate with mastering the linguistic code of the language (Brown

1987: 198). It includes form and meaning.

According to Stern, the language user knows the rules governing his native language and he
can ‘apply’ them with out paying attention to them. The native speaker has an intuitive grasp of
the linguistic, cognitive, affective, and socio-cultural meanings expressed by language forms

(1983: 343).”

According to Hedge 'it is impossible to conceive of person being communicatively competent
without being linguistically competent (2000: 47). Linguistic competence includes knowledge
of speaking, pronunciation, vocabulary, word formation, grammatical structure of sentence and
linguistic semantics. To this end, oral expression involves the choice of words and inflections in

the right order to convey the right meaning (Mackey 1965: 266 cited in Bygate 1987: 5).

Moreover, students' linguistic proficiency affects their participation for the more proficient the
student is the greater his/her willingness to interact may be, since the classroom interaction is

less stressful (Seime 1996).
it. Pragmatic Competence

Pragmatics, study the relation between language and its context of use (Hudson 2004: 312).

According to Hedge, pragmatic competence involves two kinds of abilities:

> illocutionary competence - means knowing how to use language in order to achieve certain
communicative goals or intentions. It refers to the form in a context of use.

> social linguistic competence - refers to knowing what is appropriate, what is incongruous,
and what might cause offence. It also enable a speaker to be 'contextually appropriate or
help speaker to know "when to speak’ when not, what to talk about with whom, when, where

and in what manner (2000. 48).

To this end, Johnson also notes that full participation in classroom activities requires

competence in both the social and the interaction aspects of the language (1995: 5-6).
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iii. Strategic competence

Refers to how to cope in an authentic communicative situation and how to keep the
communication channel open (Hedge 2000: 52). Hedge adds, these strategies come into play
when learners are unable to express what they want to say because they lack the resources to do
so successfully (Ibid: 54). For instance, Bygate (1987: 43) identifies the following as parts of

communicative strategies:

» achievement strategies:
- guessing strategies

- paraphrasing strategies
- cooperative strategies
» reduction strategies:

- avoidance strategies

Regarding the question of whether strategic competence can be trained or not, Hedge replies
that certainly teachers can help students early in language programme by teaching them (2000:

53).
iv. Discourse competence

Discourse competence refers to the ability we have to connect sentences in stretches of

discourse and to form a meaningful whole out of series of utterances (Brown 1987: 199).

Scholars like Celce-Murcia and Olshtain (2000: 175); Brown (1987:290) and Hedge (2000: 175)
argue that in order to become a truly effective oral communicator in another language (English),
there are a number of prerequisites. They, further list, ‘the ability to use discourse connectors
(Such as: Well, I see; Okay;), the ability to use suitable "opening" arid "closing" phrases (such
as: excuse me or thank you for your help), knowing how to use the interlocutor's reactions and
input, awareness of how to apply Grice's maxims in the new language, awareness of the various
conversational rules that facilitate the flow of talk, etc’ as part of discourse knowledge (Celece-

Murcia and Olshtain 2000: 175).

They also suggest that the role of using discourse knowledge as to understand and produce
contextualized stretches of language in spoken texts is desirable. For example, cohesive devises

use to generate new information up on the shared one and to refer to situations happened earlier
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in the conversation where as coherent devises use for students to know how to perform the

turns, maintain and develop topics in conversation. (Hedge 2000: 50-52).

v. Fluency

According to Hedge, fluency refers to responding coherently with in the turns of conversation,
linking words and phrases using intelligible pronunciation and appropriate intonation, and doing

all of these with undue hesitation (2001: 261).

Demonstrating the relevance Bygate argues that, speaking is an active process and demands one
to interact actively both on speaker and hearer. He identifies the two components of interactive
skills, 'processing conditions' and 'reciprocity conditions'. Bygate further notes, speech or
exchange takes place under the pressure of time. In the reciprocity exchange where both the
speaker and hearer are allowed to speak, speaker will often have to adjust his/her vocabulary
and manage to take that listener into account or/and participate actively in the interlocutor's
message by asking questions, reacting, and so on. Thus, the ability to master the processing
conditions of speech enables speaker to deal fluency with a given topic while being listened to

(1987: 6-8).
2.1.2 Factors Related to Students’ Knowledge of Speaking Skills
i. Purpose

According to the theory of language in Content-Based Instruction, Language is purposeful .The
purpose may be academic, vocational, social, or...For learners to receive maximum benefit they
need to be in tune with its purposes (Richards and Rodgers 2001:208). Speaking is also purpose-
driven language skill. We speak when we genuinely want to communicate something to achieve

a particular end (McDonough and Shaw 1993:152).

The fact that speaking, in its nature, needs one's has genuine purpose to talk or orally
communicate; providing learners with a real-life like reasons (like the need to express ideas, and
opinion; expressing a wish or a desire to do something, etc) both within the speaking activities
and as classroom shared purposes to learn speaking English would be important. To this end,
Brown suggests that techniques of teaching speaking should be intrinsically motivating. He also

comments:
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[Teachers should] try to at all times to appeal to students’ ultimate goals and
interests, to their need for knowledge, for status, for achieving competence,
autonomy, and for "being all that they can be". Even in those techniques that
don't send students into ecstasy, help then; fo see how the activity will benefit
them. Many times students don't know why we ask them to do certain things;

it usually pays to tell them why (1994 268-269).

ii. Characteristics of spoken language

Spoken language has certain characteristics of its own. Brown (1994:256) notes that bear in
mind those characteristics of spoken language can make oral performance easy. Thus, it is
useful for the teacher of speaking skills in the classroom to look at the characteristics of the
spoken language in order to ascertain what native speakers actually do when they participate in

oral interactions (McDonough and Shaw 1993: 154).

McDonough and Shaw (1993) and Brown (1994) have stated that native speakers use
incomplete sentences, replacing and refining expressions, repetition, pauses and 'fillers' etc in
their speech and noted that those are the most frequently used characteristics of spoken language
(1993: 155-156). Therefore, we may conclude that spoken language follows certain distinct
patterns and rules, which must be noticed and learnt by the learners if the outcomes for each

participant are to be achieved or move on to the end.
iii. Components of oral communication

According to Murphy, speaking and listening can be defined as major area of interpersonal
communication: besides, pronunciation encompasses subsets of both speaking and listening
skills development (1991:52). He further notes that if learners have to participate in oral
communication, they should be trained to manipulate each skill separately and integrated

together with specific strategies (Ibid).
> Speaking skill

In addition to what has been discussed above, recently produced materials for the purpose of
teaching speaking skills, have pointed out some very essential skills, knowledge, etc relevant for
teaching. (e.g., Bygate 1987: Littlewood 1980; etc). Bygate underlines that due to the fact that

oral language (speaking) allows limited time for deciding what to say, how to say it, and
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checking that the speakers' main intentions are being realized, putting certain speaking strategies
into operation, would be important (1987: 14). With regard to speaking strategies, Brown
suggests that teachers should encourage the development of speaking strategies like; asking
someone to repeat something (Huh? Excuse me?); using fillers (Uh, I mean, well,) in order to
gain time to process, getting someone's attention (Hey, say, so), using paraphrases, applying

mime and non-verbal expressions to convey meaning (1994: 292).

> Listening skill

In conversation, it is believed that 'listeners are good responders'. They know how to negotiate
meaning, which is to give feedback, to ask for classification, to maintain a topic, so that the
process of comprehending can be complete rather than being aborted by insufficient interaction
(Brown 1994: 238-241). Thus, to learn to listen is also to learn to respond and to continue a

chain of listening and responding.

Brown (1994: 246), Celce-Mulcia and Olshtain (2000: 103) argue that teachers should
encourage the development of listening strategies like; looking for key words, looking for non-
verbal cues to meaning, predicting a speaker purpose by the context of the spoken discourse,
associating information with one's cognitive structure (activating schemata), guessing at
meanings, seeking classification and listening for the general gist and strategies, are useful

techniques of developing learners' listening comprehension (Brown 1994: 246).
> Pronunciation

Recent Literatures often reveal that the importance of teaching pronunciation has been ignored
for a long-time. However, there has been resurgence of interest in the teaching of pronunciation
with foreign and second language learners. (e.g. Richards and Renandya, 2002; Tench 1981;
Brown, 1994; Ur (1996); Nunan and Ur, 1996 etc).

The renewed interest largely focuses on the need to pay due attention to pronunciation and most
importantly, students must be provided with opportunities for increasing linguistic accuracy of
their speech. Harmer noted to this end that errors in pronunciation severely impair

communication or even worse than the wrong use of other aspects can (2001).

A recently conducted study on the status of teaching pronunciation in Ethiopian secondary

school reveals that students of grade 9 and 10 who were under the subject of the study, prove
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that they often face problems in listening to the plasma teacher, particularly the English teacher

(Anegagregn 2007: 46).

Although researchers often reveal that pronunciation activities provide students with
opportunities for gaining accurate control over the sound system which is said to be an
indispensable in oral communicative learning, Murphy's brief review of commercially available
texts for teaching ESL oral communication (1991:64) and Anegagregn's grade 9 and 10
textbooks analysis on the coverage of pronunciation lesson (2007:62) show that teaching

pronunciation has been given quite insignificant attention.

In sum, oral communication is a composite of interconnected language processes. Murphy
suggests that each subsets of oral communication needs to be incorporated within any informed
curriculum design and he notes that by interweaving activities that practice speaking, listening

and pronunciation, teachers can enrich classroom instruction (1991: 67-68).
2.1.3 Speaking Activities (tasks)

According to Seime (1996), the kind of learning tasks, is one of the factors that may account for
students' participation behavior. Here, the primary question we should ask is what kind of

learning task does encourage students' participation in classroom?

After emergence of Communicative Language Teaching, a number of researchers in foreign and
second language teaching have proposed different kinds of views on communicative tasks.
Methods and Approaches which are categorized under ‘The Post- Methods era’ suggest that ‘a
language learning task can be regarded as a springboard for learning work. In a broad sense, it is
a structured plan for the provision of opportunities for the refinement of knowledge and
capabilities entailed in a new language and its use during communication (Richards and
Rodgers 2001:233).” Hence, such a work plan will have its own particular objective, appropriate

contents and a working procedure ...

To begin with, communication tasks have been defined as tasks that involve the learners in
comprehending, manipulating, producing, or interacting in the target language while their
attention is principally focused on meaning rather than form (Nunan 1989: 10 cited in Ellis and
Nobuyoshi 1993: 203).According to the definition for a ‘task’ by Task-Based Teaching

approach, it is an activity or goal that is carried out using language.
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Despite the fact that particular objective of the activity vary in terms of the teaching objectives,
objectives such as; to activate and develop existing language skill (speaking skills), to acquire
learning skills (learning to speak) and strategies that could be applied in future speaking
development opportunities, to develop general academic skills applicable to university studies in
all subject areas and to broaden students’ understanding of English-speaking peoples which are

proposed by CBI seem to be worthy of being mentioned (Richards and Rodgers 2001:211).

Regarding the contents of the activities (tasks), in CBI, building the contents around the notion
of knowledge structure which is proposed by Mohan (1986) for instruction at the secondary
level seems more appealing .This according to Mohan, apply to a wide range of topics, the
framework consists of six universal knowledge structures, half of which represent specific,
particular elements (Description, Sequence, and Choice) and the other half represent general,

theoretical elements ( Concepts/Clarification, Principles, and Evaluation)[lbid:213].

These methods in general suggest that the tasks should ultimately provide better opportunities
for language learning to take place. According to Ellis and Nobuyoshi the major characteristic

features of a communication task are:

i There must be a communicative purpose.

it. There must be a focus on message rather than on the linguistic code.

iii. There must be some kind of 'gap’.

iv. There must be opportunity for negotiation when performing the task.

v. The participants must choose the resources verbal and non-verbal required for

performing the task (1993: 204).

Besides, Levelt (1978) identified three important contextual factors in speech production verses

the speaking tasks .These include:
L Mismatch between the responses to the task Vs the demand of the task.

Here, demand refers to the amount of processing required by a task. He argues that ideally, the
response to the task matches the demand of the task but in many situations the demand is either
too high or too low, creating some kind of malfunction and miscommunication. He further noted
that this is particularly evidenced in foreign language interaction where the speaker may have a

hard time adjusting to the demand of the task.
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ii. Arousal

According to Levelt, arousal refers to the speakers' emotional and cognitive response to a task,

which relates to the importance that the individual attaches to the communicative interaction.

iii. Feedback

Refers to speaker receives from the listener(s) or the wider environment which affect the
performance. He noted that in a foreign language context it is especially important for learners
and language users to be attentive to feedback and back-channeling during conversation (Levelt
1978 cited in Celce- Murcia and Olshtain 2000: 168-169). Providing that all of or just some of
these characteristics are present individual tasks can be more or less 'communicative',
Littlewood summarizes some of the contribution that communicative activities can make to

language learning as follows:

> They provide 'whole-task' practice.

» They improve motivation.

» They allow natural learning.

> They can create a context, which supports learning communicative activity providing
opportunities for positive personal relationships to develop among learners and between

learners and teachers (Littlewood 1981: 17-18).

To this end, the important characteristics of speaking activities can be summarized as they
should focus on process than product, must be purposeful and emphasize on oral
communication and meaning, can be either the ones learners might need to achieve in real life
or have a pedagogical purpose specific to the classroom and should be sequenced according to

difficulty.

As to determine the tasks in their order of difficulty, considering the areas like; procedures,
input text, output required, amount and type of help given, role of teachers and learners, time
allowed, motivation, confidence, and learning styles are offered (Richards and Rodgers

2001:233).

With regarding to types of communicative tasks, Littlewood (1981) categorizes them into
functional communicative activities and social interaction activities where as Doff (1988) views

them as controlled communicative activities and free communicative activity.

18



According to Littlewood, the main purpose of functional communicative activities is that:

Learners should use the language they know in order to get meanings across as effective as
possible. Here success is measured primarily according to whether they cope with the
communicative demands of the immediate situation (1981:20). He further notes that learners
have to overcome an information gap or solve problem, so that they are working towards a

definite solution or decision.
In case of social interaction activities, Littlewood suggests that:

[These tasks] create a wider variety of social situations and relationships.
Success is now measured not only in forms of the functional effectiveness
of the language, but also in terms of the acceptability of the forms that are used

(Ibid: 20-21).

As can be seen easily from above and others in the literature, the frameworks entails a
progressive movement from more controlled types of activities into a free ones. This pattern is
widely reflected in all and seems to underline it as the important feature of communicative or

speaking tasks. (e.g. Littlewood 1981; Byvgate 1987; Hedge 2000; Doff 1988, and others).
Under these general frameworks, Littlewood states detail specification as follows:
i. Functional communication activities

V' Sharing information with restricted cooperation

v' Sharing information with unrestricted cooperation
V' Sharing information with unrestricted cooperation
V' Sharing and processing information
v

Processing information
ii. Social interaction activities

v’ The classroom as a social context
V' Simulation and role playing

V' Social interaction activities (1981: 22-67)
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Bygate, outlines the types of speaking tasks as:

V' Information gap activities

v Communication games

V' Simulations

V' Project-based activities (1987: 76-84).

For more details and specifications, we gladly suggest you to read Littlewood (1981: 22-67),
Bygate (1987: 76-84) as well as Hedge (2000: 276-285) and Doff (1988: 208-219).

Most importantly, the tasks should take the following points into consideration:

» Participation within the group; so that they enable students to cooperate, contribute,
negotiate eic...

»  Play group roles complexity of interaction so that they clearly show the types and sequence
of interaction required, the nature of group composition i.e., the same or need change
through out the activity

» State the movement needed within the classroom, opportunities for management of
interaction, degree of simulation required, structure of the activity, and motivation (Hedge,

2000).

To this end, these literatures clearly proposed that the question to where or from which types of
speaking task to begin is left to up to the authoritative body in command of selection of the

tasks.
2.1.4 Approaches and Methodologies towards Teaching Oral Communication Skills

Brooks (1960: 136) defines a method as it is a procedure for arriving at a destination. In general,
authorities like Stern (1983), Brown (1987),and Brooks (1960) agree that the teaching/learning
method used in language classroom is one factor that facilitate or hinder the effectiveness of
language learning. To this end, Seime(1996)includes methods as factor that may account for
students' participation behavior in particular. He illustrates this as the teachers' teaching style-
may influence the types of practice and the learning opportunities that arise. It may encourage or

discourage participation.
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i. Approaches to the teaching of oral communication-

According to Brumfit (1979) cited in Bygate (1987), there are two approaches to the teaching of
oral communication. As the demonstration goes to the first approaches, it is considered normal
to start by presenting language to the learners, and then after a period of drills and exercise,
giving them some practice. As of the second approach, the lesson begins by letting learners
communicate as far as possible with all available resources, the teacher only teaching new items

when it is obvious that the learners need them (Brumfit cited in Bygate 1987: 95).

However, Bygate comments on both as "there are clear problems with either approach. In the
first case, learners are not likely to practice normal conversation skills: they will not be deciding
what they say or how they sat it: ... (They)... reproducing a bit of language more precisely either
than their classmate or than they themselves did on a previous performance. In addition they are
unlikely to get much practice, since it will be essential for the teacher to monitor everything

they say in order to be able to evaluate their performance reliably.

Bygate commenting on the second approach says there can be a problem of accountability:
work is expected with no obvious reward, either in terms of marks, or praise, or constructive
criticism, in terms of progress which the learner could be made aware of with the teacher's help

(Ibid: 95).

Bygate discussing the third approach that is suggested as it brings solutions to the previous two
approaches by Wills (1985) says 'first the learners practice the new language, either in class or
in groups... part of this phase may consist of observing instances of the new piece of language in
texts or in the context of taped conversation. Next, the learners proceed to work on a task in
groups. During this stage, learners are rehearsing the language and learners presenting their

results to the rest of the class (Ibid).

Littlewood (1981) also suggests a methodological framework for teaching oral communication

skills in a classroom.
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The general framework looks as follows:

Structural activities
Pre-communicative activities
Quasi-communicative activities

Functional communication activities
Communicative activities
Social interaction activities

Figure 1-the methodological framework (Littlewood 1981:85-86)

Demonstrating the method, Littlewood says 'through pre-communicative activities, the teacher
isolates specific elements of knowledge or skills which compose communicative ability, and
provide the learners with opportunities to practice them separately (Ibid). This is what he refers
as one of purpose of communicative task which is "They provide a "whole-task practice" (Ibid:

17).

This according to Littlewood can be carried out through drills or question and answer practice.
And the aim is to provide learners within fluent command of the linguistic system (Ibid: 15).
Here the learners' main purpose is to produce language, which is acceptable. In the
communicative activities, Littlewood suggests that the learner has to activate and integrate
his/her pre-communicative knowledge and skills, in order to use them for the communicative of
meanings (Ibid: 86).

ii. Classroom organization for teaching oral communication skills

As far as classroom organization is concerned, Girma Gezahegn (2003: 104) says, 'There are
three basic types of classroom organization that are available for teachers in foreign language
instructors. They are whole class, individual and group or pairs'. With reference to McDonough

and Shaw (1993: 223), asking students to work in groups or pairs has come to be taken for

granted as natural, integral part of language learning behavior and of communicative
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methodology. A number of studies have tried to give rational explanation why is group or pair
type of classroom organization preferred over the others. For example, Beijarano (1987) cited in
Girma (2003: 106); Long and Porter (1985) cited in Bygate (1987: 96) Pica and Doughty (1987)
cited in Hedge (2000: 13), etc were interested to make a comparative study between pairs or

groups type of organization to that of the teacher-fronted and individual types.

As the report given by Long and Porter (1985) shows 'small-group interaction allows more talk

for each of the students and a greater variety of talk (Cited in Bygate 1987: 96).

Research findings on group/pair work reveal that teaching students in groups has the following

advantages:

» The teacher has time to assess the effectiveness of his/her lesson as students work on
language learning tasks.

The teacher can accommodate individual problems.

Some of the problems of students can be solved by other students in a group.

Group work increases language practice opportunities.

VY

Group work improves not only the quality of student talk, but also the quality for the

following reasons:

v' Face to face communication in a small group is a natural setting for conversation..

v’ Students can engage in cohesive and coherent sequences of utterances, thereby
developing discourse competence, not just sentence grammar.

V' Students can be more autonomous and self-reliant; they can take on roles and adopt
positions, which are usually the teacher's preservé and can thus practise a range of
language functions associated with those roles and positions

v Students can develop social skills-also normally practised only by the teacher such as
changing topics, turn-taking, asking for clarification.

v' Given appropriate materials to work on and problems to solve, students can engage in
genuine information exchange focusing on meaning and form.

In all these ways students can develop at least some of the skills make up communicative

competence in English.

» Group work helps individualized instruction. Small groups of students can work on different

sets of materials suited to their needs.
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» Group work promotes a positive affective climate. A small group of peers provides a
relatively intimate setting and, usually a more supportive environment in which to try out
embryonic language skills and in which to cooperate.

» Group work motivates learners. It allows for' a greater quality and richer variety of
language practice, practice that is better adopted to individual needs and conducted in a
more positive affective climate. Students are individually involved in lessons more often and
at a more personal level (Long and Porter 1985 cited in Atkins et al 1996: 208-209).

Although using group work in speaking classes have these and others advantage over the others

(individual and teacher-centered), it never escape from teachers' criticisms. According to Atkins

et al (1996: 210), some teachers make the following criticisms of group work:

» Group work creates undesirable noise

» Group work leads to discipline

» Students may perpetuate errors in their use of the language or be reluctant to participate for

fear of learning errors from other students.

Willis (1996:56-57) one of the proponents of Task-Based Language Teaching recommends the

following procedures for role —play task:
Pre-task

Introduction to topic and task

-Teacher helps Ss to understand the theme and objectives of the task,

-Students may do a pre-task,

-Teacher may highlight useful words and phrases,

-Students can be given preparation time to think about how to do the task.

-Students can hear a recording of a parallel task being done.

If the task is based on a text, Students read part of it.

Task

-The task is done by Students (in pair/group) and gives Students a chance to use whatever
language they already have to express themselves and say whatever they want to say. This
may be in respond to reading a text or hearing a recording.

-Teacher walks round and monitors, encouraging in a supportive way every-one’s attempts at

communication in the target language.
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-Teacher helps Students to formulate what they want to say, but don’t intervene to correct errors
of forms.

-The emphasis is on spontaneous, exploratory talk and confidence building, within the pﬁvacy
of the small group.

-Success in achieving the goals of the task helps Students’ motivation.

Report

-Teacher asks some pairs/groups to report briefly to the whole class so everyone can compare
findings, or begin a survey.

-Teacher chairs, comments on the content of their reports, give no overt correction (as cited in
Richards and Rodgers 2001:239).

So far we have discussed the type of method ,tasks and procedures the literature recommend in
teaching speaking in a classroom, yet scholars comment that one consistent problem is whether
or not teachers involved in presenting materials created for a particular method are actually
reflecting the underlying philosophies of these methods in their classroom practices. For this
purpose we shall see it from teachers and their teaching points of view as follows.

2.1.5 Factors Related to Teachers and Teaching
i. Teachers'perception

Prabchin in general notes that a new perception of pedagogy, implying a different pattern of
classroom activity, is an intruder into teacher's mental frames - an unsetting one, because there
is a conflict or mismatch between old and new perceptions (Prabchin 1987: 105 cited in Tudor

1996: 232).

Richards and Rodgers quoting Clark and Peterson (1986) note that the most resilient or “core”
beliefs are formed on the basis of teachers’ own schooling as young students while observing
teachers who taught them. Subsequent teacher education appears not to disturb these early

beliefs, not least, perhaps, because it rarely addresses them (2001:252).

However, in the process of realizing a new perception in language classroom, the theoretical
beliefs or perception (new or old) those teachers have really matter. Johnson explaining this
says 'teachers' theoretical beliefs are thought to act as filters through which teachers make

instructional judgments and decisions (1995: 33). Thus, the fruitfulness and success of what we
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have so far discussed above seem to rely partly on how language teachers perceive and what

they believe right or wrong in speaking class and students' participation for that matter.
ii. Teachers' roles and responsibilities

If we take a brief look at the different types of methods and approaches known so far in the
history of language teaching, it is common to see teachers' roles are much specified in most of
them. After the communicative approach came into view; the need to state the specific roles
teachers play in methods is simply seem more considerable and important. For example, in
some of the methods, which promote communicative approach, teachers are suggested to have
the role of controller in eliciting words, assessor of accuracy as students try to pronounce the
words, corrector of pronunciation, organizer in giving instructions for the pair work, initiating it,
monitoring it, and organizing feedback, promoter while students are working together and
resource if students need help with words and structures during the pair/group work (Harmer

1991).

Regarding the overall roles of teachers in communicative language teaching, Hedge has

summarized them by acknowledging Karnvas - Dukas (1995) as follows:

» Denoting supportive Sharing roles Facilitator of learning
- Informant - negotiator - learning facilitator
- Input provider -participant - helper
- Information provider - student - guider
- Source of knowledge - cooperator - catalyst of group discussion
» Management roles Caring roles (Hedge 2000: 28-29).
- manager - friend
- organizer - caretaker
- director - Ssupporter
- arranger
» Sources of advice Creator of classroom atmosphere
- counselor - entertainer
- advisor - motivator
- listener - source of inspiration
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Tudor with relating to the implications of the major paradigm shifts (communicative approach,
learner- center approach etc) have to that of teachers' roles and responsibility, further adds,
'studying a language is an interactive process between teachers and his/her students if a change
takes place in the role of learners then a parallel 'change in the role of the teacher is virtually

inevitable (1996: 230).

Literature to this end underlines the importance of teachers' understanding of their roles and

application in classroom for the effectiveness of classroom language learning.

iii. Teaching points

The classroom interaction needs teacher's involvement to the extend that beyond providing and
presenting new language: a good deal of time will be spent on managing learning: setting up

activities, organizing material resources, guiding students in group work, encouraging to

contribute, monitoring activities and diagnosing the further needs of students (Hedge 2000: 63).

The need of managing classroom interaction from the nature of speaking activities, Hedge
further notes that 'trying to produce language in front of other students can generate high levels
of anxiety, students may feel that they are presenting themselves at a much lower level of
cognitive ability that they really possess ... they may simply be shy personalities who do not
speak very much in their first language. It is, therefore, a major responsibility for the teacher to
create a reassuring classroom environment in which students are prepared to take risk and

experience with the language (Ibid: 293).

Besides, Stevick (1980) suggests that the following steps or strategies should be practiced by

teachers to encourage students to participate effectively in classroom activities:

» Study the students' motivation, attitudes, and the social pressures on them in order to build

up fuller pictures of them as people.

Y

Scrutinize your methods and techniques in terms of the amount of control you provide and the

amount of student - led activity there is.

, 7

Give more control and responsibility to the learners.

Y/

Think positively and communicate this to your students

A\ 74

Act as another participant in the process, rather than as a 'teacher’.
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» Become less evaluative of learners’ efforts. allowing them more time to be evaluative of their
OWn. |
» Give students the chance to discuss and evaluate the course, the language, their fears, and

Sfrustrations. (Stevick 1980 cited in Atkins et al 1996: 189).

Atkins and et al part 2(1996:212) also comment that one of the challenges teachers should
tackle effectively in a class (large) is finding ways of promoting a more positive self-image for
every students. One way of achieving this is by encouraging a culture of active cooperation in

the classroom, citing Christison(1990) they note:

Humans are not born instinctively knowing how to cooperate with others...cooperative
skills must be taught...because most students have not been taught to work effectively

with others, they can’t do it.
iv. Errors correction and feedback

Recently literature has viewed the issue of errors correction and feedback as equally important
as methods, and other classroom factors. Hedge (2000) notes that 'with a view of language
learning as a creative construction process come the view that errors are an inevitable and

positive part of that process (2000: 15).

Due to the fact that correcting learners” oral errors in front of other students in class needs to be
handled in a very sensitive way for the reason that in correcting an individual publicly in class
may result as embarrassment or anxiety which can eliminate any productive outcome and
his/her interest to participate in speaking activities. Hedge also comments that there is always a
need to balance negative feedback on errors with positive feedback on students' attempts and

knowing 'when to push and when to stop' (2000: 290).

Research studies on errors correction and feedback propose the use of strategies for error
correction. With regard to this, Doff (1988) suggests the following to use as strategies for

correcting spoken errors:

» As far as possible, encourage the student, focusing on what they have got right, not on what
they have got wrong
» Praise students for correct answers, and even for partly correct answers; in this way, they

will feel they are making progress.
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>
>

Avoid humiliating students or making them feel that making a mistake is 'bad’
Correct errors quickly: if too much time is spent over correcting errors, it gives them too

much important and holds up the lesson (Doff 1988. 190).

As to how to respond to error during activities Doff (1988) also suggests the following as

possible strategies, which enable teacher, have positive and encouraging strategies. These are

>
>

Accept the answer - it is nearly correct or helps the student to correct him or herself.

Indicate by a gesture that the sentence is incomplete or say. "Yes, he collects. But he collects
what? For example and ask another students if necessary.

Ask another student, then perhaps given the first student a chance later. Or give the answer and
let the student repeat it.

Accept the answer, and praise the student, but then say the correct form yourself.

Help the student to correct him or herself.

Accept the answer, giving the correct tense yourself. Then perhaps rephrase the question to

make it cleared (Doff 1988. 191).

Littlewood (1981) on his way says that the nature of feedback learners receive is determined by

their relative focus on linguistic forms and meanings. He further adds 'Feedback provides

learners with knowledge of how successful their performance has been (1981: 90).

In sum, Littlewood underlines that since feedback carries information about how successful the

learner has been, the nature or feedback also tells the learner what criteria (forms/meaning) for

success are operative during a particular activity (1981: 90).

2.1.6 Factors Related to Learners and Learning

In general terms, the central assumptions lie behind the theories and principles of the

teaching/learning methods (those promote students’ participation as the center of the language

learning process) are, students will perform the specific roles they are expected to do. Of these

specified roles for students, some of them are; being group participant, monitor (understanding

of their own learning process), risk-taker, innovator, cooperative (support each other in

collaborative modes of learning), and etc. However, there may be a number of classroom related

problems that inhibit them from performing their roles as they are intended. Following we shall

be looking at these problems briefly.
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i. Learners’ perceptions of their roles

It is believed that individual's perception of his/her own role, in classroom, is considered as
crucial (Stern, 1983: 294). According to Richards and Rodgers (2001) quoting Brown and

Candlin describes the learner's role within CLT in the following forms:

The role of learners as negotiator-between the self, the learning attention process and,
the object of learning. Emerges from and interacts with the role of joint negotiator with
in the group and within the classroom procedures and activities which the group
undertakes. The implication for the learner is that the should contribute as much as he
gains; there by learn in an interdependent way(Breen and Candlin 1980:110 cited in
Richards and Rodgers 2001: 166).

Most teachers admit that the success of any classroom event depends on how students perceive

their roles and respond to them. (Johnson,1995:40).
ii. Learners' perceptions and teachers' expectation

As Hedge (2003:34) mentioned earlier, by providing clear purpose and outcome of the
activities, a teacher and learner can have shared understanding, which is important for effective
classroom learning. Johnson (1995) in line this adds, students' perceptions generally are based
on a combination of how they perceive and respond to what their teachers says and do, and their
expectations about what is and is not appropriate communicative behavior in classrooms (1995:

39).

From this we can understand that mismatch between teacher's expectations and learners'

perceptions can be the cause of unintended behavior in a classroom.

To this effect, as Seime (1996) suggests if teachers are an unaware of their effects on the

behavior of the students, they may unlikely to interact with students in effective ways.
iii. Learners' perceptions of teacher's treatment of students

According to Johnson, 'success and motivation are closely linked to students' perceptions of
themselves as well as what they believe is and is not possible in classrooms. She further
discusses that ... students are highly sensitive to differential treatment of teachers. Students

perceive teachers as having high expectations for high achieving students, granting them more
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freedom of choice and greater opportunities, while having low expectations for low achieving

students, to whom they give more direction, rules, work and negative feedback (1995:40).

As can be clearly seen in the above discussion, teachers' partial treatment in the class is one

factor that creates negative perceptions of learning and reduces learners’ willingness to

participate in class
iv. Learning style

Style as defined by Brown (1987) is a 'form that refers to consistent and rather enduring
tendencies or, preferences with in an individual. Difference in learning style among learners is
natural. Hedge (2000: 18) for example, mentions that 'a global learner is believed to prefer
learning through global exposure while an analytic learners likes to analyses elements in detail,
she further comments that this might influence the learner's response to methods of presenting
language. Tudor (1996: 99) to this suggests that 'the teacher should be flexible and responsive to

learner's preferences'.
v. Affective Factors

Littlewood (1981) argues that ... 'since, communicative ability develops by process internal to
the learner, a crucial factor in helping or hindering them is the learner's psychological state

(1981: 93).

Thus, Littlewood mentions, that literature has also given a wide range of cover and emphasis to
the affective roles of attitudes, emotional responses etc, which lie under learners' psychological
state to the language learning process. According to Hedge, most discussions have limited to
affective factors which are; personality characteristics, attitudes, and emotional responses to the

language learning process (2000: 20).
A. Individual Differences(Personality characteristics)

Learners differ in ways that need careful thought when making decisions about the types of
activities and methodology of a number of individual differences which are likely to exert an
influence or the way in which learners react to aspects of their learning speaking, and which can
shape their preferences with respect to the nature and organization of speaking activities. These

are:
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» Self-Esteem

Authorities like H. Douglas Brown in the field of language learning and teaching claims that no
successful cognitive or affective activity can be carried out with out some degree of self-esteem,
self-confidence, knowledge of yourself, and belief in your own capacities for that activity.
Substantiating his claim, Brown views 'personality development universally involves the growth
of a person's concept of self, acceptance of self and reflection of self as seen in the interaction
between self and others (1987: 101)". Tudor (1996) referring to Oxford and Ehrman (Op. cit:

194-5) define self-esteem as:

'a self judgment of worth or value based on feelings of "efficacy", a sense of interacting
effectively with one's own environment (Oxford and Ehrman op. cit: 194-195 as used by
Tudor 1996: 106).

The process of learning a language can negatively affect learners' self-esteem in at least two
main ways. Tudor states the first way as 'one drives from a perceived loss in 'efficacy resulting
from a sudden inability to express oneself with the clarity, confidence or authority to which one
is accustomed. Tudor quoting Spolsky (1989:14) supports the above as the threat to a person's
self concept is being forced to communicate with less proficiency in the second language than

he or she has in the first (Spolsky 1989) as cited in Tudor 1996: 106).

From these, we can understand that teachers need to recognize that participation especially in
the early stage, restricts learners' normal expressive abilities and, there by, their ability to be
themselves and project their usual behavior, all of which may, in certain individuals, produce

negative reactions either towards speaking or to aspects of participation in speaking activities.

With regard to studies on the three levels of self esteems (general, or global and situational or
specific self esteem which we have discussed briefly earlier and task-self esteem which
according to Brown, 1987: 102; relates to particular tasks with in specific situations) by
Adelaide Heyde 1979 on performance of an oral production task, she found that all the three
levels of self esteem correlated positively with performance on the oral production measure,
with the highest correlation occurring between task self-esteem and performance on oral
production measures (1987: 102). Therefore, the studies prove that self-esteem appears to be an

important variable in foreign language acquisition.
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This finding suggests that teachers really can have a positive and influential effect on both the
linguistic performance and the emotional well being of the student in a classroom (Brown 1987:

102).
> Inhibition

As can been seen from the issue of the research, we suppose that inhibition is a prominent
learning behavior in speaking class. Webster's dictionary (622) defines the word 'inhibit' as an
act of being discouraged from free or spontaneous activity especially through the operation of

inner psychological impediments or of social controls.

According to Brown (1987: 103) [Learners]... with weaker self-esteem maintain walls of
inhibition to protect what is self-perceived to be a weak or fragile ago, or a lack of self-

confidence in a situation or task.'

In sum, scholars suggest that mistakes can be viewed as threats to one's ego. If we never dear to
speak a sentence until we are absolutely certain of its total correctness, we may likely never
communicate productively at all. Earl Stevick (1996) spoke of language learning as involving a
number of forms of alienation between the critical me and the performing me, between my
native culture and my target culture, between me and my fellow students. This alienation arises
from the defenses that we build around ourselves. These defenses do not facilitate learning;
rather they inhibit learning, and their removal therefore can promote language learning (Stevick

1996 as cited in Brown 1987: 104).
> Risk-taking

Ely (1986) found that risk-taking was positively linked to classroom participation, and therefore
served a facilitating role at least in this aspect of language learning (Ely 1986 cited in Tudor

1996: 105). As has been stated above, risk taking and participation have positive relationship.

Successful language learning in learners' realistic appraisal of themselves as vulnerable being
yet capable of accomplishing tasks must be willing to become "gamblers" in the game of
language, to attempt to produce and to interpret language that is a bit beyond their absolute

certainty (Brown 1994: 24).
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Therefore, risk-taking is an important characteristic of successful learning of a foreign language.
Teachers should also encourage students to guess somewhat more willingly than the usual
student prone to do, and value them as persons for these risks that they take. However, in case
of overly high risk taker, as they dominate the classroom with wild gambles, may need to be

"tamed" a bit by the teacher (Brown 1987: 105).

» Anxiety

Brown (1987: 106) suggests that we all know what anxiety is and we all have experienced
feelings of anxiousness. Anxiety is associated with feelings of uneasiness, self-doubt,

apprehension, or worry. Any complex task, learners undertake can have elements of anxiety in

it, aspects in which they doubt own abilities and wonder if they will indeed succeed (Ibid).

Recent researches on anxiety, reveal that there are two types of anxiety; debilitative and
facilitative anxiety. According to Scovel 1978 cited by Ibid) 'we may be inclined to view
anxiety as a negative factor, something to be avoided at all costs." Brown cites an example for
this from Madskin 1982 'we are all familiar with the feeling of "text anxiety" before a big
examination'. The notion of facilitative anxiety is that some concern or apprehension over a task

to be accomplished is a positive one (Ibid).

Scovel cited by Tudor 1996 describes the two types of anxiety in terms of the ‘fight” or “flight’

syndrome:

Facilitating anxiety motivates the learner to 'fight' the new learning task. it
gears the learner emotionally for approach behavior. Debilitating anxiety, in
contrast, motivates the learner to 'flee' the new learning task, it stimulates

the individual emotionally to adopt avoidance behavior. (Tudo, 1978: 107).

Brown (1987: 106) concludes that we find that a construct has an optional point along its
continuum: both too much and too little anxiety may hinder the process of successful second

(foreign) language learning.
B. Motivation

The degree to which any of the factors discussed so far will become significant in a particular

learning and teaching situation will depend partly on the reasons why learners are learning
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speaking skill. Hedge comments that 'Any individual may be influenced by a variety of
motivations which will affect such things as anxiety, or attitude, or willingness to try new

learning strategies (2000:22).

It is often said that there are two kinds of motivation for learning English. They are Integrate
motivation and Instrumental motivation (e.g., Brown, 1994: 33-45: Brown, 1987: 114-115;
Stern, 1983: 383-386; Hedge 2000: 22-24; Tudor, 1996: 44-49 1996: 133, etc).According to
Atkins et al (1996), learners may be motivated to learn English because they would like to

integrate with the culture and community of the target language.

In this sense they would like to be considered as, or approximating to the ability of, native
speakers (1996:183). Alternatively, stated in (Ibid) 'learners may be motivated to learn the

language because they want to use it to learn other subjects, such as the sciences.

To this end, Atkins et al, agree that 'many learners are in fact motivated by both factors; they
want to integrate to some degree with native speakers of the language and also to use the

language for academic and vocational purposes (Ibid).

In Ethiopian context (Ibid citing Hailom 1993) state that instrumental value of English is the
main motivating factor for students' learning English in both high schools and institution of

higher learning.'

Hedge (2000) in line with motivation and what teachers should consider, comments that,
pérhaps, the most useful perspective for the teacher to take is to consider what aspects of
motivation can be changed and to focus on creating successful experiences which will enhance
motivation (2000: 23-24). Hedge quoting Ellis (1993) further explains that (he) has made the
point that we need to explore more fully the factors involved in motivating students to do tasks
as this is something over which the teacher has some control (Ellis 1993b cited by Ibid 24).
Therefore, it is worthy for any language teacher's time to create ways to motivate learners in the

classroom.
» Testing and motivation

Brown claims that, tests can increase motivation as they serve as milestones of student progress

(1994: 391). Students consider test as a valid and fair means of measuring their competence. It
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brings out their best performance, not their worst. Thus, test and assessment are sources of

learners' intrinsic motivation that have considerable effect on learners' participation behavior.

C. Attitudes

Attitudes, like all aspects of the development of cognition and affect in human beings, develop
early in childhood and are the result of parent' and peers' attitudes, contact with people who are
"different" in any number of ways, and interacting affective factors in the human experience
(Brown 1987: 126). With regard to language learning and participation in classes, learners
possibly develop either positive or negative perceptions of the target language or on specific
language skills like speaking, on learning process, etc due to their contact with other people in

and outside classroom as Brown has stated above.

Language learner obviously can benefit from positive attitude and that negative may lead to
decreased motivation. Brown (1987) notes that, 'teachers need to be aware that every one has
both positive and negative attitudes. The negative attitudes can be changed, often by exposure to

reality (1987: 127).

Regarding how affective factors such as attitude, anxiety, competitiveness, and other emotional
responses can help or hinder language learning Krashen(1985) explains ‘a learner who has
generally negative attitudes towards learning English will have a high affective filter. The filter.
Krashen further adds, can be imagined as a sliding barrier which moves into place when a
student, for example, tired, dispirited, tense, or angry, and which prevents the processing of

input (cited in Hedge 2000:21)

In short, Atkins and et al, summarize students’ problems of participating in the activities which
require cooperative learning as ‘among the major problems many students face...are frustration.
fear of ridicule from others and overall negative self-image.” These, according to Atkins and et
al, may be caused by discouraging treatment by either their parents or teachers, a sense of being
inadequate by comparison with other students, achievements falling short of expectations,
pessimistic outlook towards future life, lack of confidence in own linguistic abilities,
anxiety/stress, and fear of failure in examinations. They also suggest that for these, teachers

should find ways of promoting a more positive self-image for every student in a classroom (part

2;1996:212)
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY

3.1 The Research Design

This research mainly focused on assessing the current practices of teaching speaking skills at
secondary schools, particularly with referring to the attitudes, perceptions and practices of grade
ten speaking classes in Kokebetsibah Secondary School. Given this purpose, the design of the
research is descriptive which is more appropriate to assess the existing practices and found to be
fitting to find out the teaching speaking practices, attitudes and perceptions in the sample

school. Accordingly, both qualitative and quantitative methods were used in this study.
3.2 Respondents

Both grade ten students and their English language teachers in Kokebetsibah secondary school
were the respondents of this study. The school and the particular grade level were selected for
the researcher teaches grade 10 students in the forth mentioned school and his familiarity would
help a lot in the process of the study. Besides, examining these components (students and
teachers) would contribute a lot for such study which aims at exploring upon the existing
conditions (Dubin and Olshtain 1986). Thus, students of grade 10 in section 8, 16, 24 and 32

together with all English language teachers found in the school were the subjects of the study.
3.2.1 Students

The total number of sections and students in grade 10 are 33 and 1700 respectively. From these,
four sampled sections (8, 16, 24 and 32) and all members (students) in each section which make
210 students in number were selected. The researcher decided not to include more than this
number as it seems to be reasonably unmanageable as far as time and resource constraints are
concerned. Besides, the researcher believed that the sample would represent the total population

as the students are more or less homogenous in the relevant variables to the study.
3.2.2 Teachers

The total number of English language teachers in the sampled school is eighteen in number. All

of them were taken as the subjects of the study.

37



3.3 Instruments

For the purpose of gathering satisfactory information, different instruments such as
questionnaires, interviews, classroom observations and speaking tasks’ evaluation in the
textbook were used. The questionnaires, classroom observations, and evaluation of speaking

tasks in the textbook were used as the major tools.

Before applying the questionnaires and the interviews to the main study, the researcher piloted
them in an attempt to see how good they were for the purpose of the study. Grade nine students
of 2000 E.C in Kokebetsibah Secondary School and most of the English language teachers
participated in the pilot. As a result, some items were modified while others were discarded and
some new ones were added. Several modifications were made in a bid to provide them more

clarity to the respondents.

While administering the instruments in the main study, particularly the questionnaires and the
interviews, the respondents were informed the purpose and the confidentiality of their responses

to increase their cooperation and willingness.
3.3.1 The Questionnaires

Two different questionnaires were designed separately to teachers and students. Every possible
effort was made to make the questions in both questionnaires, simple and understandable as
well as adequate in terms of numbers, qualities and coverage. Both questionnaires consist of
four sub-topics under which a likert scale was used to measure the attitude and perception of
students and teachers towards speaking skills, modes of learning used, the roles of personality
factors and speaking activities. In addition to these, open and close-ended types were used to

gather more information.

The questionnaire to the students, which was originally prepared in English, was translated into
Ambaric for better understanding. During the administration, the researcher explained briefly
some concepts of speaking skills, speaking activities, etc. and what they entail to the students.

On the top of this, they were told to ask for any explanation they require while they respond.
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3.3.2 Interviews

To provide the study with corroborative data and for the purpose of triangulating the data with
the information gathered by the other tools, it was felt necessary to interview a sample of the
subjects (sampled students and teachers). The type of the interview format used was structured
open-ended approach; which were designed in advance and they were conducted separately for
teachers and students. In both cases, the contents of the items were made to focus on speaking
skills, methods, students’ personality factors, and the speaking activities as the questionnaires. It
involved, therefore, a predetermined sequence, and wordings of the same set of questions to be
asked to each respondent. This approach helps to minimize the possibility of biases (Gall et al.,

1996).

As interviewing all the sampled students were a bit difficult, the interview involved a sample of
12 students and 12 teachers. The researcher used recorder throughout the sessions because it
was found to be more genuine and convenient way for most respondents, and as to minimize the
degree of being nervous, the researcher made two recording for each respondent. For this
reason, the researcher thought that involving more than these numbers of the sample would

make unease of both the process of interviewing and stage of transcribing them.
3.3.3 Classroom Observations

Classroom observations were also conducted by the researcher with the purpose of triangulating
the information collected by the other tools, to observe the attention given to classroom factors

that affect students’ participation and what actually was happening in the classrooms.

Before carrying out the observations, the researcher organized and prepare observation checklist
by adopting the necessary variables relevant for the study from McDonough and Shaw (1993:
272-273) which the researcher believed to be more appropriate to elicit the intended
information. The type of approach the observation followed was the ‘naturalistic enquiry’ which
is convenient for the purpose as stated in McDonough and Shaw (1993:268). To this end, the
researcher together with a co-observer made a total of 12 observations on randomly selected
lessons based on allocating equal periods to each sample section. This means, each sampled
section (section 8, 16, 24 and 32) was observed three times upon three various speaking lessons

with topics.
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3.3.4 Textbook Evaluation

Evaluation of speaking tasks in the textbook was used in this study as one instrument to obtain
information regarding how appropriate the speaking tasks are for students’ participation as well
as for the purpose of triangulating the information gathered by the other tools regarding
speaking activities. For this reason, the speaking tasks found in student’s textbook, which are

nineteen in numbers, were evaluated.

Due to the importance of getting sufficient information about the speaking tasks ,related parts
like; The English language Syllabus for Grade ten and Teacher’s book were also used as

supplementary sources for the evaluation.

Regarding the evaluation checklist used, the researcher developed his own evaluation checklist
mainly based on as per used by Ur (1996) as well as on the basis of the necessary variables
relevant to the study from what has been discussed in the literature. The researcher decided to
develop his own evaluation checklist for his incapability to access previously used standard

formats on evaluating speaking tasks.
3.4 Sampling Techniques

The sampling techniques which were employed were purposive, cluster, comprehensive and
random sampling techniques. For example, the selection of the school and grade level was
purposive for they were more favorable for the researcher because they are both his working
place as well as the grade level he teaches. He expected to get greater cooperation from the

respondents.

Of the total 33 sections and 1700 students found in grade 10, using cluster sampling technique
four sections were selected randomly. Then, all the members (students) in each sampled section,
which consists of 50 students in average, and make up 210 students in number were taken as

subjects.

So as the selections of the teachers are concerned, comprehensive sampling technique was used
to take all the members of English teachers which is eighteen in number as the subjects of the

study.
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The interview involved a sample of 12 students who was selected by random sampling
technique in such a way that, having based on lists of students’ names both arranged
alphabetical and ordered in numbers, was possible to select three students randomly from each
sampled section to make up the required sample of’ 12 students in number. So as to the teachers,

a sample of 12 teachers was selected purposely of the total.
3.5 Data Organization and Analysis

The data gathered through the questionnaires were presented in tables. In order to organize and
facilitate the analysis of the data collected through the questionnaires, the researcher tallied
before tabulating the responses under each item using simple descriptive statistics such as
frequency, percentage, mean, etc. The responses gathered through the interviews were discussed
separately. The responses of the interviews were first transcribed before interpreted and

discussed as a support for the discussion of the questionnaires and the observations.

The data gathered through observation checklist was stated upon each observation separately:
where as the speaking tasks’ evaluation was organized by both tabulating the occurrence of each
variable and describing the events in the checklists accordingly so that it was possible to use
frequency and percentage values in the case of the tabulated data while descriptive way for the
non tabulated ones in the analysis stages. On the basis of the discussions held, summary,

conclusions and recommendations were drawn accordingly.
3.6 Conclusion

In this chapter, the researcher has tried to show the methods followed in conducting the study.
By doing so, the sources of data, the sampling techniques used in selecting the subjects of the
study and the instruments employed in data gathering have been described .Besides, ways of
data organization and the types of data generated from the tools are stated. In the following
chapter the data analysis and discussion together with the findings from the discussions shall be

presented.
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CHAPTER FOUR

ANALIYSIS AND DISCUSSION OF DATA

The whole data gathered are analyzed and discussed under six major categories which make up
this chapter. These are students’ and teachers’ responses of the questionnaires, interviewed

students’ and teachers’ responses, classroom observation analysis, and textbook evaluation on

the speaking tasks.

As to the first four categories (students’ and teachers’ responses of the questionnaires and
interviews), the discussions were held under four sub-headings of related issues. Due to the
nature of the study, as well as for simplicity, some of the sub-headings were also broken down
into smaller sub-parts so that discussions were made up on very specific issues. When the
discussion was made based on attitude scale, the grand mean (expected mean) of related issues

was computed in order to show the relative inclination of the students and the teachers.

The relative tendencies inferred from the discussions under each sub-heading were made from
the interpretation of the relationship between the mean scores and the grand means. In addition,
the percentage values were used. As to the interpretation of the grand mean, it was used, as

noted in Gall et al (1996).
4.1 Analysis and Discussion of Students’ Responses to the Questionnaire

The responses of the sample students were discussed under four major sub-headings namely;
students’ attitude towards learning to speak English, learning methods, personality factors and

speaking activities.
4.1.1 Students’ Attitude towards Practising to Speak English

In attempt to obtain information about how students view practising to speak English and the
extent the speaking classes have positively influence students’ understanding and the
importance of practising, three items (2.1., 2.2., and 3) were designed in the questionnaire. The

responses were tabulated as follows:
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Table 1: Students’ Perceptions towards Practising to Speak English

‘Response
Items Strong Agree Undecide Disagree Strongly
No ly d disagree Sum | Mean
agree
F|% % I2 SN EE % E %
I think learning to
speak is as
2.1 | important as for - - 28 14.7 - - 52 274 1ILOR IS 7 8% S0 O ] 47
example
grammar
[ often enjoy
learning to speak
2.2 |Englishitiseasy | .\ _ | 47 | 89 | - | - | 90 | 474 | 83 | 437|190 | 1.74
and interesting
Grand Mean 1.72

In item 2.1 above in which the respondents were asked if they think learning to speak is equally
important as for example grammar,162 ( 82.2%) of them expressed their disagreement. Item 2.2
was concerned with students’ learning experience in speaking classes. Asked if they enjoy
learning to speak English, 173 (91.1%) of the respondents expressed their disagreement. The

result from the above discussion shows that the respondents seem to lose their interest in

learning to speak and shift their focus into other language skills.

A brief look at the mean score of item 2.1 (1.71) shows, it is less than the grand mean (1.72).
This means that sustaining the result of the percentage values, the respondents are negatively

inclined to the item which in turn shows that they had negative attitude towards learning to

speaking English.
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Table 2: The Place of Practising to Speak English

Responses
N Item First | Second Third Fourth | Fifth Sixth
0 place | place place place | place place Sum
F|%|F|% E % F|% B % F | %
Which English
language skills do
3 | you prefer to learn - |- |3]1L6 18 9.5 | 7|37 |110|579 |52 |274 |190
more?

In order to get more information about the place of learning to speak in English language
classes, the respondents were asked to put the language skills in the order of their preference to
learn. As can be seen in Table 2 above, 162 (74.3%) of the respondents placed learning to speak
at the fifth and sixth position. The result shows that the respondents thought learning to speak is

less important than other language skills.

Learning to speak competently in English is a priority for many students (Hedge 2000:
261)However, the respondents of this study had proved that learning to speak is not that
important in classroom. The negative attitude students have towards learning to speak can affect
the effort made in speaking class in general and the teaching /learning methods which promote
students’ participation in particular. Therefore, the students’ negative attitude towards learning
to speak English is one factor that inhibits the quality and effectiveness of students’

participation in speaking activities.
4.1.2 Students’ Attitude towards the Methods Used

This section was made to consist five parts. The first part dealt with students’ overall perception
of participation, the second was concerned with how students view pair \ group mode of
learning, the third was about how they perceive the teaching/learning process, the fourth was
regarding supports and motivation they received and finally how they view the role of plasma

lessons to their participation.
4.1.2.1 Students’ Perceptions to the Relevance of Oral Participation

To obtain information regarding how students perceive participation in speaking class, three

items (4.1, 4.2 and 5) were designed. The responses were tabulated as follows:
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Table 3: Students’ Perceptions of Oral Participation

Résponses
Strongly Unde Strongly
No [tems agree Agree cided | Disagree disagree Sum | Mean

F | % F | % FI%|F | % F | %

I understand that
participating
4.1 | orally in speaking | 3 1.6 22 (116 |- |- |109 (574 |44 |332 |190 |1.92
class is the best
way of learning to
speaking English

I often don’t know
why the teacher
4.2 | asks me to interact | 72 | 37.9 47 (247 |- |- |28 14.7 | 15 7.9 190 | 1.84
with the other
student(s) in
English

* Negative item Grand mean. 1.88

In item 4.1, the respondents were asked if they view learning to speak through participation is
the best way, 153 (90.6%) of the respondents expressed disagreement. Item 4.2 which was
concerned with the understanding of why they interact with other student(s) in English, 119
(62.6%) of them agreed that they totally don’t know why they are often being asked to
participate. The result shows that most of the respondents were not made to know why they
need to interact with others and they hardly understand and able to appreciate the importance of

their participation in speaking classes. Thus, the respondents’ perception was not constructive.

In Table 3 above, when we compare the mean sore of item 4.2. (1.84) with that of the grand
mean (1.88), we find that the mean score is less than the grand mean. This means, the
respondents positively inclined to the item. Thus, they had negative attitude towards the

importance of oral participation in speaking class.
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Table 4: Student’s Feeling of Working with other Student (s) in Speaking Class

No. Item ) Responses K %
I like it very much 24 12.6
I often get board 109 57.4

What exactly you often feel when you
5 I enjoy. - -
work with other student(s)?

I hate it. 37 30

Sum 190

In addition, item 5 was designed to get more information about how students feel about working
with other (s) in speaking class, as can be seen above in Table 4, 57(30%) of the respondents
said that they never like it where as 109( 57.4%) of them admitted that they often get board.
Therefore, the result shows that about 166 (87.4%) of the respondents never felt well when they

were asked to work in pair/groups in speaking class.

Students are more likely to participate actively if they believe that participating in the activity
would be enjoyable and relevant to something they need to learn (Atkins, et al part I, 1996:
132). To the contrary, the respondents did not seem, to have developed the intended believe for
different reason so that they had negative attitude towards participation which in turn affects

both the quality and effectiveness of their participation in the class.
4.1.2.2 Students’ Attitude towards Pair or Group Mode of Practising

In order to get information about how students perceive pair or group mode of practising, four

items (6.1, 6.2, 7 and 8) were designed. The responses were tabulated as follows:
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Table 5: Students’ Perceptions of Pair and Group Mode of Practising

No

Items

Responses

Strongly
agree

Agree

Undecid
ed

Disagree

Strongly
disagree | Sum

%

F | %

F %

F | %

Mean

6.1

I am able to lean how
to make myself
understood by other as
the result of group
work

21 11.1

38 | 20.1

13 | 69.3 | 189

1.53

I don’t like the whole
idea of working by
sitting facing each
other

96

3]
(O8]

12.1

71 | 374

- - 190

In item 6.1, the respondents were asked if they learn how to make themselves understood by
others as the result of group work, 169 ( 89.4%) of them disagreed with it. While 119 (62.6%)

of the respondents agreed that working by sitting facing each other does not enjoy them in

* Negative item

responding to item 6.2.

As we can see the calculation from Table 5 above, the mean score of item 6.1 which is 1.53 is
less than the grand mean (1.88). This means the respondents negatively inclined to the item and
in turn this shows that the respondents had negative attitude towards the capacity of their group
work practices to enable them to learn how to make them understood by others. As well, the
mean score of item 6.2 is 2.24. The calculation also shows that it is greater than the grand mean
(1.88). This reveals that the respondent negatively inclined to the item. This in turn confirmed

that the respondents had positive attitude regarding the hate they experienced in working by

sitting facing each other.
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Table 6: Students’ Preferred Way of Practising

No. Item Responses E %
Teachers explain 101 33.2
everything to me
Learn by talking to 15 79

How do you prefer to learn in speaking friends in English
7 class? Learn to speak English 12 6.3
by my self
Learn by plasma 62 32.6
Sum 190

In item 7, the respondents were asked how they prefer to learn in speaking class, 101(53.2%) of
them preferred that the teacher explain everything to them where as 62 (32.6%) of them said
they preferred learning by plasma, and only 15(7.9%) of them preferred working in pairs or

groups.

Table 7: Students’ Responses towards Group or Pair Mode of Practising

Responses
No. Item Yes No
E % E % sum

Do you often move in to group or pair mode

8 quickly and silently? 37 103 . e bt

In item 8, the respondents were asked if they often move into group or pair mode quickly and

silently, 31(69.7%) of them recorded disapproval.

The discussions held above show us that most of the respondents did not satisfactorily respond
to some of the positive aspects of pair or group mode of learning. And only very few of the
respondents preferred the pair or group mode of learning. Therefore, the results show that the

respondents had negative attitude towards pair and group mode of learning.

Thus, student’s negative attitude towards pair or group mode of learning which is one of the
methods where literature often suggest as it promotes a positive affective climate, provides a
relatively intimate setting and a more supportive environment to speak out and cooperate [Long
and Porter (1985) cited in Atkins, et al part IT (1998: 208)] thus, this is also one factor that
inhibit the quality and effectiveness of students’ participation and is another factor regarding

students’ participation in speaking activities is concerned.
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4.1.2.3 Students’ Attitude towards the Process in the Practices

In this part, six items (9.1, 9.2, 9.3, 9.5, 10 and 11) were designed to obtain information
regarding students’ attitude; how they view the process in the practices i.e., which influence

them either positively or negatively so that they come up with certain attitude.

Table 8: Students’ Perceptions to the Provision of the Required Inputs in the Practices

Responses
Strongly Undeci Strongly
No. Items agree Agree ded Disagree disagree | Sum | Mean

F % F % E YolliE % I %

I am often
made to know
what to do,
why, to do,
9.1 how to do, - - 20 | 10.5 | - - 195 |50 7501395 [F190 1.81
when to do and
with whom to
do the speaking
activities.

The teacher lets
us form group
92 or pair properly | 99 | 52.1 |30 | 15.8 |- - |49 | 258 |12 |63 190 3.86

The teacher
moves freely
around the
9.3 | class to identify | - - 120 6.3 - - |75 |39.5 | 103|574 |190 1.58
problems and
help us in
group

Grand Mean 2.41

In item 9.1, the respondents were asked if they are taught to know the language they use, the
purpose of the activity, the way they use the language, the time and with whom they use the
language so that they can participate in the speaking activities,170 ( 89.5%) of them expressed
disagreement. Asked if their teacher lets them form group or pair properly in item 9.2,

129(67.9%) of the respondents agreed that teachers let them form groups. In item 9.3, the
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respondents were asked if teachers move freely around controlling the class so as to identify

problem and help them while working in group, 178 (96.9%) of them also disagreed with this.

The result shows that most of the respondents did not believe that the teaching/learning process
in speaking class; provide the language they require to use, the task purpose, as well as show
how, when and with whom they should use in order to participate in the activities. Hence, the
respondents had negative attitude regarding the points stated above. The result also shows that
their teachers lets them form group or pair yet did not move freely around the class to identify

problem and help them in group.

As shown in Table 8 above, the mean score of item 9.1 (1.81) is less than the grand mean (2.41).
This means, the respondents negatively inclined to the item and this proves that the respondents
had negative attitude to what is stated in the item. The mean score of item 9.2 (3.86) is greater
than the grand mean (2.41). This implies that the respondents positively inclined to the item.
According to Likert’s scale interpretation, the respondents had positive attitude towards the fact
that they form pair or group in speaking class. A look at the mean score of item 9.3 (1.58)
reveals that it is less than the grand mean. Sustaining the percentage values, the respondents
negatively inclined to the item. Thus, the respondents had negative attitude regarding control,

counseling and supportive role of their teachers.

Table 9: Students’ Perceptions to the Provision of the Required Skills for Participation

Responses
No. [tems Yes No sum
F % F %

Do you think you know how to get information
10 | from other members and respond to questions?
Do you often feel difficulty to express ideas and
11 | opinions in speaking activities?

Do other student(s) in pair or group speaking

12 | activities listen what you have to say and respect 52 27.4 138 72.6 190
different ideas and opinions?

Do you think you can learn to speak by finding
13 | out what your classmates think and know?

78 42.2 107 57.8 185

123 65.1 66 349 189

109 60.6 71 39.4 180

In item 10, the respondents were asked if they know how to get information from other

members and respond to questions, 107(57.8%) of them disagreed. Asked if the respondents
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often feel difficulty to express ideas and opinions, 123(65.1%) noted that they feel difficulty to

express ideas and opinion.

Regarding item 12, 138(72.6%) of the respondents said that other students in pair or group did
neither listen to what they have to say nor respect different ideas and opinions. In item 13,
responding to the question which asked them if they think they can learn to speak by finding out
what their classmates think and know,109 (60.6%) of the respondents agreed.

As it can be seen from the discussions above, the respondents believed that they can learn to
speak by finding our what they classmates think and know yet they had problems like getting
information from other members and responding to questions, expressing ideas and opinions as
well as listeners of what they have to say with respecting different ideas and opinions. Thus, the
respondents had negative attitude towards the teaching/learning process regarding its capacity of

providing those very essential things they needed to participate in speaking activities.

Therefore, it can be concluded that students have negative attitude towards the teaching/learning
process which is supposed to provide all the necessary things (language input, genuine purpose,
clear instruction and information about they speaking and cooperative strategies, etc) as well as
teachers who properly manage, organize, control and support them accordingly. And, this totally
inhibits not only the quality and effectiveness of students” participation but rather make hard to
imagine the use of any mode of learning that promote students’ oral participation. Hence, the
students’ negative attitude towards the teaching/learning process used is one of the identified

factors.
4.1.2.4 Students’ Attitude towards Support and Motivation

In this section, items were designed mainly to obtain information concerning to what extent the
students have received any motivational aspects which enhance or de-motivating speaking class

practices and experiences which may hinder their participation in speaking activities.
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Table 10: Students’ Perceptions to the Presence of Motivational Aspects

Responses
No Items Always | Often | Sometimes | Rarely Never Sum
F | % |F|%| F % E % I8 %
How often does your teacher
let you form group or pair
14.1 | according your preference? - - - - - 82 432|108 |56.8 | 190
How often you are being
assessed and graded based on
14.2 | your performance in pair or - - - - - - - 188 | 100 188
group activities?
How often you are given
freedom to say whatever you
14.3 | want in group speaking - - |- |51 [269 |40 |21.2 |95 51.9 | 189
activities?

In item 14.1, the respondents were asked how frequently their teachers allow them to form pair

or group upon their preference, 82(43.2%) of them said rarely where as the majority108 (56.8%)

never. In item 14.2, asked how frequently the respondents are being assessed and graded based

on what they perform in pair/group activities, 188(100%) of them said that they never being

assessed and graded. Responding to item 14.3 which asked them to what extend they are given

freedom to talk whatever they want in speaking activities,51( 26.9%) of them said sometimes

while 40( 21.2%) rarely and the majority 95( 51.9%) never. The result shows that the teachers

did not motivate students in group/pair work.

Table 11: Students’ Perceptions to Teachers’ Role as Supporter

No.

Items

Responses

BYcs

No

sum

%

IF

%

15

Do you think the speaking class provides a

relaxing, supportive learning environment in

order to feel relaxed enough to try to speak
English and participate in the activities?

30

160

84.2

190

16

Do you believe what you have learned in

speaking class is relevant and helpful for your

day to day life?

24.6

75.4

183

52




As the figure in Table 11 shows, 160(84.2%) of the respondents disagreed with item 15 in that
the speaking class does not provide a relaxing, supportive learning environment which could
make the respondents feel relaxed enough to try to speak English and participate in speaking

activities.

In item 16, respondents were asked if they believed what they have learnt in speaking class is
relevant and helpful in their day to day life,138( 75.4%) of them disagreed with it. Motivation is
a major determining factor in promoting healthy conditions of learning. Providing a relaxing,
supportive learning environment and giving student meaningful, relevant, interesting and
helpful activities to the students’ real life use will help to keep their motivation up. Therefore,

the result shows that the respondents lacked the types of motivation stated in the above.

Table 12: Students’ Perceptions of Teachers’ Treatments in Speaking Class

No [tem Responses 2 %
For which types of students | For those who speak and actively participate 125 66.1
do you think the teacher care | For those who try to speak and participate. 39 20.6
17 | more in speaking class? For those who never speak and participate 9 4.7
He/she cares for all students equally 16 8.6
Sum 189

In item 17, respondents were asked to describe which types of students their teachers give more
care,125( 66.1%) of them said their teachers care more for students who can speak and
participate.39( 20.6%) of them said that their teachers give care more for students who try to
speak and have interest where as 9 ( 4.7%) of them thought their teachers care more for students
who never try to speak and the other 16(8.6%) believed that their teachers care for all students

equally in a class.

The result shows that teachers preferred to treat more the one who can speak and actively
participate in speaking classes. This type of partial treatments creates negative perceptions to the

majority students and can result as de-motivation.

As can be drawn from the discussion made so far, students have not received proper
psychological and emotional treatments so helpful to enhance their participation in speaking
activities. Thus, the absence of essential supports and motivation discourages the students to

participate in speaking activities. From this it can be concluded that the absence of motivational
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aspects in the method is one factor that inhibits the quality and effectiveness of students’

participation in speaking activities.
4.1.2.5 Students’ Attitude toward the Role of Plasma Lessons

Here, questions were designed to obtain information regarding how students perceive the role of

plasma lessons for their participation in speaking activities.

Table 13: Students’ Perceptions of Plasma Lessons

No Item Responses K %
What types of learning modes To work with the classroom teacher 157 8.9
does your plasma teacher often | In pair and group 131 | 68.9
18 | request in speaking class? Teacher-student interaction 22 11.7
Only with plasma 20 10.5
Sum 190

In item 18, respondents were asked the type of learning modes, the plasma lessons often require,
the majority,131( 68.9%) of them said that the plasma lessons often require pair and group
mode of learning in speaking classes. The result shows that the plasma lessons during speaking
often require group\ pair mode of learning which promote students” participation in the speaking

activities orally.

Table 14: Students’ Perceptions to the Way Plasma Teacher Presents the Speaking

Lessons

Responses |
No. Item fY'es No sum
E % E %

Do you think, during speaking lessons, the
19 plasma provide model dialogues, 141 90.4 15 9.6 156
discussions etc in a real life contexts?

As indicated in Table 14, 141(90.4%) of the respondents agreed that the plasma lessons during
speaking provide model dialogues, discussions etc in a real life contexts. The result shows us
that the respondents had positive attitude towards the relevance of learning through plasma

during speaking lessons.
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Table 15: Students’ Perceptions of How Supportive the Plasma Lessons are

No Item Responses F %
I am-able to know what to say,
If your answer for question No. 19 is | how to say it when to say it and | 96 42.9

20 | ‘yes” how does that support you to with whom to say it
participate in the speaking activities? | I am able to learn how to use non-
because of that verbal ways of expressing ideas 70 31.2

] am able to understand the
importance of participating in pair | 58 259
or group work using the language

Sum 224

Responding to item 20,96( 42.9%) of the respondents said that they are able to know what to
say, how to say, when and with whom to do it as a result of plasma.70( 31.2%) of them said that
they learnt how to use non-verbal ways of expressing ideas. The other 58(25.9%) agreed that
due to plasma they are able to understand the importance of participating in pair or group
speaking activities.

Moreover, in item 20.1, some of the respondents expressed their ideas in general regarding

plasma lessons. However, only some related and relevant points were selected and presented as

summary as follows:

Some of the respondents said that they also are able to hear and comprehend the messages from
authentic sources because of their exposure to the accent and pronunciation of their plasma
teacher. And they said ‘the plasma lessons make easy of learning, we can see what and how the

model students do it then, we do it just like them.’

What can be drawn from the discussion is the respondents could pick the positive and
supportive aspects of the plasma lessons. Thus, they had positive attitude towards the
supportiveness of the plasma lessons. This implies that students have positive attitude towards

plasma lessons in terms of making easy their participation in speaking activities.
4.1.3 Students’ Attitude towards Experiencing some of the Personality Factors

This section was made to focus on mainly on students’ personality factors which students may

experience during oral interaction in pair or group speaking activities. Items were designed to
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obtain information about to what extent students are being affected by the very common

personality factors in speaking classes.

Table 16: Students’ Attitude towards Experiencing some of the Personality Factors

Responses

Strongly Undecid Strongly
Agree Agree ed Disagree Agree

No. Items Sum | Mean

E % F [ % F |[% |F % E %

During group
work, I often
21.1 | feelnervousso |6 |39 |20 |12.6 |- |- |30 [18.7 |103 648 |159 [1.71
* I can’t express
my idea .

I think I am not
good at
21.2 | speaking skill. | 108 | 57.4 | 51 | 27.2 |- - 22 17N (R 337 188 1.77

I rather pretend
as if 1

21.3 | participate for | 70
fear of making
mistake in .
speaking { ;
English? | |

96 | S = - 22 11.7 | - - 188 | 4.13

(OS]
~
ro

* Negative Items Grand mean 2.53

In item 21.1, the respondents were asked if the respondents often feel hard to share their ideas in
group or pair speaking activities because of their being nervous,133( 83.5%) of them disagreed
with the item where as 21(16.5%) of them admitted that they had experienced it. In item 21.2,
asked if the respondents think they are not good at speaking English, 159(84.6%) of them
agreed with the item. Responding for item 21.3, 166(88.3%) of the respondents agreed that they

preferred to pretend as though they participate for fear of making mistake in speaking English.

This shows that being nervous was not the majority respondents’ personal factor either to speak
English or share their opinion in a group. However, most of the respondents had low self-
esteem, and self-confidence, which inhibit them both in speaking English as well as
participating in speaking activities through speaking. Besides, they had anxiety which made

them fear of making mistakes in speaking English.
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Table 17: Students’ Perceptions to the Importance of Taking Risk

No. Items Responses F %
How often you hesitate and keep Always 13 6.9
silent from sharing what you believe | Often 36 2909
22 | is right? Sometimes 89 47.6
Rarely 11 59
Never 18 9.7
Sum 187

In item 22, the respondents were asked if they have encountered feeling of uneasy to take risk of
forwarding their opinion without worrying the idea is right or wrong,89( 47.6%) of them said
that they sometime felt that way where as56( 29.99% )of them said often. The result shows that

the respondents had a problem of taking risk to some extent.

Table 18: Students’ Perceptions to Shyness and Feeling of Incompetence with Others

Responses
No. [tems fes No sum
2 % & %

Do you think you have shy personality to - - e

23 talk among other members of the group? 10 sy 173 - e
Do you believe other members of your

25 group can express their ideas better than 124 67.4 60 32.6 184
you?

Responding to item 23,173(94.5%) of the respondents disagreed that they had not shy
personality to talk among other member of the group. However, 124(67.4%) of the respondents
agreed that they believed other members in a group can express their ideas better than

themselves.

The result also shows that the majority of the respondents had no problem regarding shyness to
talk and express their ideas in speaking activities yet, the majority of the respondents revealed

that they felt low and less competent of others.

57



Table 19: Students’ Perceptions of their Own Practising Ways

No. Item Responses F %
Pair : 47 34.7
Which types of learning makes you | Group 30 15.8
24 | feel more comfortable in speaking Individuallv 113 595
class? "~ Sum 190

In item 24, the respondents were asked to show the type of learning that they feel more
comfortable, 77(40.5%) of them indicated pair/group mode while 113(59.5%) of them said
alone or individual learning. The result shows that most of the respondents were very

comfortable to learn individually in speaking classes.

In general, the results from the discussions held so far, show that most students have low self-
esteem and confidence regarding their abilities to speak and express their opinion in English.
Some students also sit back allowing other members of a group dominate due to fear of making
mistake in speaking English, uneasy feeling to take a risk and beliefs of less competence from
others are also revealed as students’ personality factors. Thus, students have positive attitude
towards practically experiencing feeling of low self-esteem, fear of making mistake in speaking,
uneasy to take risk and feeling of less incompetence. All these personality factors directly
inhibit them from speaking in English and orally participating by expressing ideas, giving
opinion etc in speaking activities. This indicates that, personality factors of the students inhibit
the quality and effectiveness of their participation in the speaking activities. For this reason,

they are factors that inhibit students from participating in speaking English.
4.1.4 Student’s Attitude towards the Speaking Activities

Under this section, items were designed to obtain information regarding students’ attitude

towards the inclusiveness of all the necessary elements required for them to participate orally.
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activities to pair work and the provision of the necessary language items together with other
relevant elements to take part in them. Yet according to the mean score of item 26.3 (1.42), it is
less than the grand mean (2.18). This means the respondents negatively inclined to the item and

in turn they had negative attitude towards the item.

Table 21: Student’s Perceptions to the Familiarity and Suitability of the Activities to their

Level and Pace

Responses
No. Items WS No sum
F % I8 %

Are the subject matters and vocabularies of the
27 | activities familiar and interesting to you?

Do the speaking activities suit with your

28 | learning pace and level?

54 28.4 136 71.6 190

17 8.9 173 91.1 190

In addition, in item 27 asked if the respondents think that the subject matter of the speaking
activities are familiar and interesting to them, 136(71.6%) of them disagreed with it. As to item
28,173(91.1%) of the respondents disagreed that the speaking activities are appropriate to that
of their learning pace and level. The result shows us, the respondents clearly showed that they
are not familiar to the subject matter of the activities as well, not interesting for them. Besides,
they also perceived their level and learning pace do not match to that of what the activities often

require.

Table 22: Students’ Perceptions to the Extent Speaking Activities Focus on Fluency

No. [tem Responses F %

How often do the speaking activities make you | Always - -
forget how and what structure to use and shift you to | Often - =

29 | focus on the different ideas you should add Sometimes 3 6.8
Rarely 72 SIS
Never 105 553
Sum 190

In item 29, the respondents were asked how often the speaking activities make them shift their
focus from accuracy into fluency, 105 (55.3%) of them said never where as 72 (37.9%) of them
rarely. The result shows that the respondents hadn’t had speaking activities which let them talk

freely to whatever they want to say.
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The discussions that held so far indicate that the speaking activities that students are supposed to
participate actively, lack some important components required for them to participate. Atkins, et
al part I, (1996: 132), characterizing a communication/interactive activity, suggest ‘students are
more likely to participate; if they believe that a personally meaningful message will be
exchanged... if the activity will be enjoyable and relevant to something they need... if the
vocabulary and structure are familiar....to this end the respondents had negative attitude
towards the existence of the most key factors that should be considered in the speaking
activities. From the results stated above, it can be concluded that students have negative attitude
towards the presence of most components stated in the items. This in turn inhibits the quality
and effectiveness of student’s participation in speaking activities. Thus, students’ negative
attitude towards the speaking activities is one factor that inhibits students from participating in

speaking activities.

4.1.5 Summary and the Major Findings from the Students’ Questionnaire

Y

students’ negative attitude towards learning to speak English,

» lack of classroom shared purposes to learn for speaking,

» students’ negative attitude towards pairs/groups modes of learning,

» lack of know-how to function as a group and of getting information from other members
and reply for questions( cooperative skills for oral participation),

» lack of language items and practise in contexts,

» lack of speaking and listening strategies which help them to keep on the communication ,

» lack of techniques used to extend speeches beyond sentences leveled,

» lack of proper pairs/groups organization,

» neglecting of students’ preferred way in group formation,

» lack of control and devises in monitoring the progress made by individuals in groups,

» lack of motivation to learn speaking, to participate in the activities,

» teachers’ partial treatment,

» lack of test , assessments and feedbacks,

» lack of supports, encouragements, assistance, etc,

» low self-esteem and confident to speak out,

» fear of taking reasonable risk,
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» fear of making mistake in speaking,

» feeling of incompetence with others, and

» students’ negative attitude towards the appropriateness of speaking activities, are the major

4.2 Analysis and Discussion of Teachers’ Responses to the Questionnaire

the study so far is concerned.

factors that inhibit students from participating in speaking activities so long the findings of

The responses of the sample teachers were discussed under four sub-headings, namely teachers’

attitude towards teaching speaking skills, methodology, students’ personality factors and the

speaking activities.

4.2.1 Teachers’ Attitude towards Teaching Speaking Skills

This section was concerned with the teachers’ attitude towards teaching speaking skills as part

of English language skills. In order to obtain this information, four items (2.1, 2.2, 2.3, and 3)

were designed in which teachers required to reflect upon their experiences, in speaking class.

Table 23: Teachers’ Beliefs on the Importance of Teaching Speaking

[tems

Responses

Strongly
Agree

Agree

Undecided

Disagree

Strongly
Disagree

F | %

%

E %

B

%

E

%

Sum

Mean

24

I think students
often enjoy
learning to speak
English.

5.5

335

11

61.1

18

1.5

2:2

I have understood
that teaching
speaking is
worthless.

2T/

16.6

23

Students’
awareness of the
importance of
learning to speak is
quite satisfactory

44.4

* Negative items
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In item 2.1 above. the teachers were asked to respond on if their students enjoy learning to
speak, 17 (94.4%) of the respondents disagreed with it. Item 2.2 was concerned with teachers’
beliefs; they were asked if they believe teaching speaking is worthless classroom practice. The

table shows that14 (77.7%) of the respondents agreed with the item.

As can be seen on item 2.3, in the Table above, 17(94.4%) of the respondents said that their
students awareness regarding the importance of learning to speak is unsatisfactory. The
calculated mean scores of items 2.1(1.5) and that of item 2.3 is (1.55), in which each is less than
the grand mean (1.68).Both(items 2.1 and 2.3) reveal that the respondents negatively inclined to
the statements i.e., they disagreed with the items. This indicates that the respondents did not
enjoy both by teaching speaking and creating awareness regarding the importance. Moreover, in

item 2.2 the respondents agreed that teaching speaking is worthless.

Table 24: The Place of Teaching Speaking Skills in Language Class

Responses
o e First Second Third Fourth Fifth Sixth Sum
place place place place place place
F| % F | % F | % F | % F| % F|%
Which skills do you
think students
prefer more to learn
3 | in English language . 5 4
STl 5SS |2 |11l [ 1| 55 |6 [333 |5 277 [3] 166 | 18
classes? Please, put
the alphabets in the
order of students’
preference.

In addition, item 3 was designed to obtain more information on respondents’ belief regarding
the importance of teaching speaking as equally as the other language skills. As can be seen in
item 3 above in Table 24, the respondents put each language skill in the order of their students’
preference. Thus, 1(5.5%) of the respondents placed speaking at first, 2 (11.1%) of them at
second place, and 1(5.5%) of them at the third place. On the other hand, 6 (33.3%) of them
placed speaking at fourth position and 5(27.7%) of them at fifth place. Therefore, the majority,
about 14 (76.6%) of the respondents indicated at fourth, fifth and sixth position. This implies

that teaching speaking was given almost the least priority in language classes.

63




In short, from the above discussions, it can be concluded that teachers’ attitude towards the
importance of teaching speaking skills seems to be negative. Johnson (1995: 33) notes that
teachers’ theoretical beliefs or their perceptions are thought to act as filters through which
teachers make instructional judgments and decisioﬁs. Thus, teachers’ negative attitude towards
the importance of teaching speaking skills can affect the quality and effectiveness of the
method, technique, strategies and procedures used in speaking class as well. Due to these roles
of teachers’ attitude play on the quality and effectiveness of students’ participation in speaking
activity, the result shows that teachers’ negative attitude is one major factor that inhibit the

quality and effectiveness of students’ participation in speaking activity.
4.2.2 Teachers’ Attitude towards the Teaching/Learning Methods

This section was concerned with the teachers’ general attitude towards learning methods that
promote students’ participation. It has three parts: teachers’ perceptions of students’
participation, teachers’ perception of students’ performance in pair or group mode of learning

and teachers” perceptions of offering support to students while working in group mode.
4.2.2.1 Teachers’ Perceptions to the Relevance of Teaching the Positive Aspects of Oral
Participation

In order to get information regarding how teachers perceive the relevance of teaching the
positive aspects of students’ oral participation, five items (4.1, 4.2, 4.3., 44. and 5) were

designed. The responses were tabulated as follows:
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Table 25: Teachers’ Perceptions of Creating Awareness

Responses
Strongly ' Undec . Strongly
No. Items Agree Azres ided Disagice Disagree | Sum | Mean

F| % [F| % |F|%|F| % | F | %

Students can tell what they
4.1 | have gained from - - 31176 |- - |6 |353 |8 |47.1 |17 1.8
participating in speaking class

Students don’t enjoy working

4.2 | by sitting facing each other 15 (834 [3 166 -| - | - |- - - 18 1.16
*
Students often move into
4.3 | discussion mode quickly and | - - - |- - - | 81444110 | 556 |18 1.4
silently
Students do not seem to know
4.4 | why they are asked to learn 11 | 61.1 |7 {389 |-| - | - |- - - 18 1.3
* by participation
* Negative items Grand Mean 1.4

In item 4.1 above, asked if the respondents’ students can tell what they (students) have gained
from their participation, 14(82.4%) of them disagreed with the item. Moreover, for item 4.3
18(100%) of the respondents agreed that their students have no clear understanding of why they
are asked to move into discussion. In addition, items 4.2 and 4.3 were designed to obtain more
information about how the respondents view their students’ participation in class. Responding to
item 4.2, 18(100%) of the respondents agreed that their students never enjoy working by sitting
facing each other and 18(100%) of them also expressed their disagreement in that the students

move into discussion mode quickly and silent in item 4.3.

When the grand mean (1.4) is compared to that of the mean score of item 4.2 (1.16), the mean
score is less than the grand mean. This means, sustaining the result of the percentage values, the
respondents positively inclined to the item. Therefore, the respondents had negative attitude
towards creating the positive counter which is making or enabling their students to understand
and enjoy working by sitting facing each other. In the case of item 4.3, the mean score (1.4) is
equal to the grand mean (1.4). Meaning the respondents negatively included to this item. Thus,
they had negative attitude towards creating classroom culture in which their students move in

discussion mode readily and willingly.
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Table 26: Teachers’ Perceptions to How Students Feel about Participation

No. [tem Responses F %

They like it very much

How do you describe the way your They are interested % 11.1
5 §tudents .often feel about participating They octbomd of i 7 383
in speaking class? :
They totally hate it 9 50
18

In addition in item 5, the respondents were asked to describe how students feel about
participating in speaking class, 2(11.1%) of them said that the students were interested in it
where as 7(38.8%) board of it. Moreover, 9(50%) of the respondents described the students’

feeling as they totally hate it.

The result of the discussion held above indicates that the respondents’ role in creating positive
awareness, familiarizing the relevance and purpose, creating a classroom culture where their
students can appreciate the positive aspects of participating in speaking class ,were insignificant

due to their negative attitude towards students’ learning by participation.

Hence, it can be concluded that teachers have negative attitude towards implementing and

realizing learning methods that promote students” active participation in speaking class.

Teachers by showing indifferent or negative reactions to participation, Seime comments that
they can significantly inhibit the quality and effectiveness of student’s participation (1996).
Thus, teachers’ negative attitude towards using or promoting an atmosphere in which
participation is encouraged is one inhibiting factor for students to participate in speaking

activity.
4.2.2.2 Teachers’ Perceptions of Implementing Pair or Group Mode of Practices

This section was concerned with how teachers view the need to implement pair or group mode
of learning. In order to obtain this information, eight items (6.1, 6.2, 6.3, 6.4, 7, 8, 9 and 10)

were designed in which the positive and negative aspects of group and pair work included.

66



Table27: Teachers’ Perceptions of Students’ Performance in Pair or Group Activity

Responses

No Items Strongly Undeci Strongly Sum | Mean

Agree Disagree

ded

Agree Disagree

e Y% B %o ~[RElE0 E % K %

Most of the students
finish their group
6.1 | discussion properly.

Students totally do not
like working with
6.2 | partner/s/ they are
s assigned to work with.

Students know how to
make themselves

6.3 | understood by others in
pairs/groups activity

Students have more fun
involving in other

6.4 | learning modes than pair
and group activity

Grand Mean

* Negative item

Asked if the respondents think that most of their students finish their group discussion properly
in item 6.1, 16(88.9%) of them disagreed with the item. In item 6.2, the respondents were also
asked if the students like working with partner(s) they are assigned to work with, 14(82.2%) of

them expressed that their students totally don’t like working with partner (s) they are assigned.

In item 6.3, the respondents were asked if they think that the students know how to make
themselves understood by others in pair or group activity,16( 88.9%) of them disagreed with it.
On the other hand, responding to item 6.4, 15(83.3%) of the respondents agreed that the

students have more fun involving in other learning modes than pair or group mode.

When compared the means score of each item to that of the grand mean, it is seen that the mean
score of items 6.1(1.88), 6.2 (1.94) and 6.3 (1.55) are less than the grand mean (2.38). This
means, sustaining the percentage values in each item, the respondents negatively include to item

6.1 and 6.3 where as they positively inclined to item 6.2. In turn the calculation reveals that the
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respondents had negative attitude towards students’ participation in pair or group activity,
students’ capacity of carrying out group discussion properly and the students’ ability to make
themselves understood by others. Moreover, the respondents had negative attitude to that of

students” willingness of working with the partner(s) they are assigned.

The mean score of item 6.4 (4.16) is greater than the grand mean (2.38). This shows that the
respondents positively inclined to the item revealing that they had positive attitude towards

students’ preference of other activity instead of the participatory one.

Table28: Teachers’ Perceptions of Students’ Difficulty and Problems in Group Work

Responses
No. Items Yes No sum
F % F %

Do you think students have difficulty in getting
i/ information from the other members and how to 14 77.8 4
respond to questions in pair/group work?
During group speaking activities, do you think
8 students know what to do, how to do it, with
whom to do it and when to do it?

39
to
ro

18

o

13.3 13 86.7 15

In item 7, the respondents were asked if they think students have difficulty in getting
information from the other members and responding to questions during group work,14 (
77.8%) of them agreed with the item. Similarly responding to item 8, 13(86.7) of the
respondents said that the students don’t know what to do, how to do it, with whom to do it and

when to do it during pair or group activity.

The result shows that the respondents believed that the students have difficulty in getting
information and responding to questions, as well, they have problems regarding linguistic,

strategic and other relevant competence required for their participation in pair or group activity.

Table29: Teachers’ Perceptions to the Way Students Prefer to Practise

No. Item Responses E %

In group 1 59
In pair 3 16.7

How do you think students prefer to

2 . - With the teacher 11 61.1
learn in speaking class?
By plasma 3 16.7
sum 18
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Asked if the respondents think which way of learning students prefer, 11(61.1%) of them
indicated that students prefer to work with teachers while 4(22.2%) of them agreed that their
students prefer pair and group mode of learning. Besides, it indicates that the majority (11) of
the respondents thought that students prefer to work with teachers while the others (4) agreed
that their students prefer-pair and group mode of learning. This implies that teachers think their

students prefer to learn speaking through teacher-students interaction.

Table 30: Teacher’s Perceptions of the Reasons Students Hate Group and Pair Mode of

Practices
No. Item Responses B %

Feeling of doubt and uncertainty of their
ability to work independently. 7 3555
Bad experience in the previous grade
about modes of learning that promote 6 28.6

If your response(s) for participation

10 | questions No9 is either ‘c” or | Most students don’t qualify for mode of

‘d’, why? learning that promote participation S 23.8
Most of the students think working in
pair or group is inappropriate ways of 3 14.3
learning

Sum | 21

Besides, item 10 was deigned to obtain more information regarding why the respondents
believed that their students prefer mode of learning which do not allow them to participate
independently, [as the sum (21) shows some respondents used more than one alternatives of the
given under item 10.] 7( 33.3%) of them indicate the reason as feeling of doubt and uncertainty
of students’ ability to work independently where as 28.6% of them thought that students had bad
experience in the previous grade about mode of learning that promote participation. The other
5(23.8%) and 3(14.3%) of the respondents believed that their students did not have what it take
to participate and they believed group mode of learning is inappropriate way, respectively. As
the percentage values show, the respondents had three reasons to come up with the attitude they
had regarding implementing and promoting positive aspects of mode of learning which allow
students to participate orally and independently. These were low self- esteem of the students,
bad experience and in competency.

The resuit of the discussions under section 4.2.2.2 shows that the respondents had negative

attitude towards; the importance of using mode of learning that promote participation, positively
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influencing their students understanding of oral participation, and performing what require
bringing the intended positive classroom atmosphere where students participate actively and
independently. To the contrary, literature often suggests that a teacher is a resource person who
provides language input for the learner to work on. It is the role of the teacher to assist learners
to become self-directing by providing access to language data through such activities that allow

students to involve actively (Nunan 1983:94 cited in Tudor 1996:245).

Therefore, teachers’ negative attitude towards implementing mode of learning that promote
students’ participation in speaking class as suggested in recent literature, is one factor that

inhibit the quality and effectiveness of students’ participation in speaking activities.
4.2.2.3 Teachers’ Perceptions of Offering Support and Motivation

Under this part, four items (11, 12, 13 and 14) were designed to obtain some information about
how teachers perceive the need and importance of applying techniques that support and

motivate students to participate in speaking class.

Table 31: Teachers’ Perceptions of Applying Supportive and Motivating Techniques

Responses
No. Items Yes No sum
E % F %

In your opinion, do you think it is possible to
11 | know what can motivate students to participate 8 44 .4 10 55.6 18

in the activity?

D -

o you bellfeve students havg already dey;loped 13 6.5 4 235 17

13 | negative attitude towards pair/group activity?

In item 11, 10(55.6%) of the respondents shared their opinion as they thought it is impossible to
study and know what motivate students that can help students to participate in the speaking
activities. Regarding item 13, 13(76.5%) of the respondents believed that their students have

already developed negative attitude towards participating orally in speaking activities.

The result shows that the respondents had no intention of offering any motivating mechanisms
that can facilitate and enhance the quality and effectiveness of students’ participation in

speaking activity.
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Table 32: Teachers’ Reasons for the Perceptions they have with regard to Motivation

No Item Responses I %
Because it is waste of time, it does not do
any good 7 31.8
12 | If your response is ‘No’ Time constraint 6 273
why? Inconvenient classroom situations to
practice, like class size, etc 9 40.9
Sum 22

In addition on item 12, the respondents were asked to express their reason if their response for
item 11 is No, 7(31.8%) of them expressed that motivation has nothing to do any good while
6(27.3%) of them said that they did not have enough time to deal with it. The majority about

9(40.9%) of them expressed that inconvenient classroom situations are the reasons.

From the above discussion, it can be drawn a conclusion that the respondents blamed class size,
shortage of time, inconvenience of classroom conditions etc as reasons for they had failed to
motivate students to participate in speaking activities. In addition in item 12.1, some of the
respondents expressed their reasons as ‘most of the lesson in speaking class covered by plasma,
besides, while the lesson is presented by plasma, the time given for classroom teachers to
explain ... and for students to work in pair or group is often very short that the plasma lesson

seems totally ignore to match its pacing with the students’ learning pace’.

Table 33: Teachers’ Treatment of their Students in Speaking Class

No [tem Responses F %
Brilliant 16 88.9
Which types of your students often | Medium - -
14 | participate Slow - -
All the students = =
None of them 2 1]
Sum | 18

Item 14 was designed to get information about how teachers treat their students in speaking
class, responding to this, 16(88.9%) of the respondents said that ‘brilliant’ students are active
participant in speaking activities. The result implies that the respondents may adjust their pace

to these few students where as the majority was being ignored as they were not part of the class.
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Regarding the harm effect of such teachers’ partial treatment, Johnson notes ‘students are highly

sensitive to teachers’ differential treatment of students in language class (1995: 40).

Therefore, as can be seen from the discussion aboye, it can be concluded that teachers’ attitude
towards supporting, motivating, etc is negative for different reasons. This in turn inhabits the
quality and effectiveness of students’ participation in speaking activities very much. Thus,
teachers’ unwillingness to offer supports, encouragement, and motivation and to treat students

equally is identified as factors that inhibit students from participating in speaking activities.
4.2.3 Teachers’ Attitude towards Taking Students’ Personality Factor into Account

Under this section, four items (15.1, 15.2, 15.3 and 16) were designed to obtain information
regarding teachers’ attitude towards the relevance of taking students’ personality factors into
account in order to enhance the quality and effectiveness of students’ participation in speaking

activities. The responses were tabulated as follows:

Table 34: Teachers’ Perceptions to the Role of Students’ Personality Factors

Responses
No. Hi Strongly Agiee Undeci | Disagre St'rongly el ok
Agree ded € Disagree E
B % FE OGN ST SR 0H RS (N 06 SRR B0 6
Students often pretend as
though they participate for 335
15.1 | fear of being insulted by R e CH I i i i i B S
their group member
I think most of the students
believe that they are poor | < 312 | 9 | 56 5 | 12
. - - - - 16 | 4.06
15.2 | at speaking English 5 5
Students often seem to feel
insecure and ungb!e totake | 11 | 611 | 6 33- o i lsg | - " 18 4.5
15.3 | risk in group activity 3
Grand Mean 4.4

Regarding item 15.1, 18(100%) of the respondents agreed that some of the students do not want
to participate orally because they afraid that if they make mistakes, their classmates can make

fun of their English.
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In item 15.2, the respondents were asked if students believe that they are poor at speaking
English, 14(87.5%) of them agreed with it. Asked if students feel in secure and unable to take
risk in group speaking activity, 17(94.4) of the respondents agreed with item 15.3. As can be
seen in Table 34 above, the mean score of items 15.1 (4.66), and 15.3 (4.5) are greater than the
grand mean (4.4). According to the Likert scale, this means the respondents positively inclined
to the items and the interpretation goes as the respondents had positive attitude towards the

influential roles of the personality factors stated in the items.

To the contrary, the mean score of item 15.2 (4.06) is less than the grand mean (4.4). This
implies the respondents inclined negatively to the item yet does not sustain the percentage
values in this case and the respondents had negative attitude towards what is stated in item 15.2.
The result shows that the respondents had positive attitude towards the hindering role of

students’ personality factors such as fear. low risk- taking, and low self- esteem.

In addition to the above, in item 16 the respondents were asked to mention if there is any more
personality factor that can inhibit the quality and effectiveness of students’ participation in
speaking activities, the summary of what they suggested is presented as follows: ‘some of the
respondents said that fear of making mistakes, fear of peer groups, fear of speaking out,
shyness, low-self esteem and confidence were the major personality factors that were frequently
observed in speaking class. Many authorities in the field of classroom language teaching
including Hedge comment that from the nature of speaking activities which demands producing
learning in front of other students can generate high level of anxiety, creating a reassuring
classroom environment in which students are able to take risk and experience with the language

is relevant (Hedge 2000: 293).

Therefore, despite the respondents recognized the existence of these personality factors, they
seemed to do nothing beyond that. For this study, the presence of the identified personality
factors is one inhibiting factor for the quality and effectiveness of students’ participation in

speaking activities.
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4.2.4 Teachers’ Attitude towards the Role of Speaking Activities

Under this section, items (17.1, 17.2, 17.3, 17.4, 18, 19, 20, 21 and 22) were designed to obtain
information regarding teachers’ attitude towards the inviting nature of the speaking activities so

as the students participate orally as intended. The responses were tabulated as follows:

Table 35: Perceptions of Teachers regarding the Speaking Activities

Responses
SIonElLy Agree Undecided | Disagree St.rongly
No. Items Agree Disagree
F |% |F |% E e R

The activities allow
17.1 | students to interact with 9 |563 |7 |43.7 - - - - - - 16 4.56
their classmate

The activities often
17.2 | provide genuine reasons

Forhie stadests i - |- 7 | 389 - - 31167 | 8 |444| 18 2.66
communicate in group

The activities often fail to
provide clear information

17.3 | as well as relevant steps S 278 |4 |222 - - 9 | 50 - - 18 2372
* required for fuller
participation

The activities are
appropriate and fit to
17.4 | students level, interest
and learning pace

- |- 7 | 46.7 - - 2 |133| 6| 40 15 2558

Grand Mean 3.11

* Negative item

In item 17.1, the respondents were asked if they think the activities allow students to interact
with their classmates, 16(100%) of the respondents agreed with the item. In item 17.2, asked if
the activities provide genuine reasons for students to communicate in group work, 11(61.1%) of
them disagreed with it. Regarding item 17.3, the respondents were asked if the activities fail to
provide clear information and relevant steps required for students’ fuller participation, 9(50%)
of the respondents agreed where as the other 50% disagreed with it. In item 17.4, the
respondents were invited to judge the speaking activities from the point of their appropriateness
and suitableness to the students’ level, interest and learning pace, 8(53.3%) of them thought that

the activities don’t fit with points stated in the item.
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As to the calculation, the mean score of item 17.1 (4.56) is greater than the grand mean (3.11).
In such case, the Likert’s scale confirms that the respondents positively inclined to the item
which is also confirmed by the percentage values. From this we can draw that the respondents

had positive attitude towards item 17.1.

As can be seen from Table 35, the mean scores of item 17.2 (2.66), item 17.3 (2.72) and item
17.4 (2.53) are less than the grand mean (3.11). This means the respondents negatively inclined
to the items in 17.2 and 17.4 where as they positively inclined to the item in 17.3, sustaining the
percentage values in the Table. Thus, according to Likert’s scale interpretation, the respondents
had negative attitude towards the activities consist genuine reasons, clear information, required

steps and appropriate level, interest and learning pace for the students.

The results show that the respondents had negative attitude towards the capacity of the speaking

activities to promote students’ oral participation.

Table 36: Teachers’ Perceptions to the Emphasis Given in Teaching the Speaking Activities

Responses
No. [tems Yes No sum
F % I %

Do most of the activities require students to shift
18 | their focus from accuracy into fluency?

Are the activities made to focus on developing
students’ communicative strategic competence
19 | (paraphrasing, guessing, avoiding, changing
topic, etc)

Are there activities focused on developing

20 | functional and social use of speaking (shopping, 9 529 8 47.1 197
greeting, asking for information etc)?
Are there activities focused on
developing learners’ linguistic

21 | competence (knowledge of 15 83.3 3 16.7 18
pronunciation, vocabulary, grammatical
structure etc)?

4 23.5 13 76.5 17

S 313 11 68.7 16

In item 18, the respondents were asked if most of the activities require students to shift their
focus from accuracy into fluency, 13(76.5%) of them disagree with the item. For item 19 which
asked the respondents if activities are made to focus on developing students’ communicative

strategic competence, again 11(68.7%) of them disagreed with it.
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In item 20, the respondents were asked if the activities focused on developing functional and
social use of speaking, 9(52.9%) of them agreed with it. In addition, 15(83.3%) of the
respondents agreed that the activities focused on developing learners’ linguistic competence, in
responding to item 21.According to the above discussion, the respondents thought that the
speaking activities focused on functional, social and linguistic competences of the language.
However, the respondents had negative attitude towards the inclusion of relevant speaking
inputs for their oral participation such as strategic, pragmatics, discourse competences and

fluency in the speaking activities.

Table37: Teachers’ Perceptions of What the Speaking Activities Lack

No Item Responses K %

Speaking strategies 7 38.9
In your opinion, which significant | Creating cognitive demand on learners | 5 27.8
thing (s) do the speaking activities (Recalling, re]ating’ etc)

5o | lack most? Real social contexts 6 333
Non-linguistic clues which support - -
meanings (Instruction which depict
particular roles and help to imagine)

Sum 18

Asked which significant thing(s) do the speaking activities lack most, 7(38.9%) of the
respondents selected speaking strategies while 5(27.8%) of them said that the speaking activities
lack capacity to create cognitive demands on learners more. The others 6(33.3%) of the

respondents said that the activities lack to provide activities in a real social contexts.

In most recent literature, which often advocate mode of learning that promote students’ active
participation place, speaking activities as the very important components of classroom teaching
and learning process. However, as the discussion held above entails, the respondents had
negative attitude towards the presence of some important aspects of the activity which are
underlined in the literature. Hence, teachers™ negative attitude towards the speaking activities is

a factor that inhibits the quality and effectiveness of students’ participation.

Therefore, it can be concluded that teachers have negative attitude towards the inclusive nature
of characteristics such as appropriateness for pair or group mode of learning, eliciting students’
interest, fitting to their level and learning pace, providing strategies that could make easy of

listening comprehension and speaking, motivating students, as well as, allowing them to speak
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freely to whatever they want to say, in the speaking activities. This directly inhibits the quality
and effectiveness of students’ participation in the speaking activities. So it is one factor

identified at this stage.
4.2.5 Summary and the Major Findings from the Teachers’ Questionnaire

teachers’ negative attitude towards the relevance of teaching speaking skills,

teachers’ failure from providing classroom shared purposes for learning to speak English,
neglecting the motivational values of knowing the purposes for students,

teachers’ negative attitude towards implementing pair and group modes of learning .
failure of fulfilling the necessary conditions in implementing group modes of learning,
neglecting of the benefits students can gain from pair/group speaking activities,

teachers’ failure from providing cooperative skills,

failure of creating awareness regarding positive aspects of participation in groups,

YV V.V V V V V V V

teachers’ total neglecting of the motivational values of rendering ranges of supports,
encouragements ,etc. while students work in groups,

teachers’ poor provision of varieties of language items and contextual use in practising,

VY

poor provision of speaking, listening, and participating strategies,
poor provision of discourse elements that students require to extend their speeches,
failure in assessing, testing, and giving feedback,

teachers’ partial treatment in class,

YV V V V

teachers’ unwillingness to take the inhibiting roles of personality factors into account and

offer assistance on this base, and

» teachers’ negative attitude towards the pertinence of speaking activities
4.3 Analysis and Discussion of the Students’ Interview

The responses of the sample student interviewees were discussed under four major categories.
These are; practising to speak, practising methods, personality factors and speaking activities.

The interview items were also made to focus on these four major areas.
4.3.1 Interviewees’ Responses on Practising to Speak English

Two items (1 and 2) were designed to obtain information regarding the purpose and importance

of learning to speak English focusing on their speaking classroom practices and experiences.
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Regarding item 1, the interviewees were asked if their teachers have ever told them a
convincing purpose for learning to speaking English, the majority of the interviewees expressed
their disagreement to the item more or less similarly. One of the interviewed students said that:
“As far as I know, no teacher has told me how learning to speak English helps me the way I can

understand.”

As to item 2, the interviewees were asked to express what they think regarding the importance
of learning to speak English, most of them said that learning to speak English would help them
to express their ideas in English ,to improve their speaking skills, and to talk with anybody in

English.

Literature often reveals that speaking is purposive. There should be a convincing purpose for
speaking. Unlike most of the interviewees’ speaking classes practice, students are more likely is
motivated if they are made to know why they need to learn speaking English. For example, the
syllabus specifies certain ‘functions’ which the students should be able to understand and
express appropriately in a variety of every day, or ‘social’, situations and in academic
‘functions” which the students need to master in order to be successful in a learning situation
where English is used as the medium of instruction (English language syllabus for grade 10,
2000). Therefore, providing the purposes and creating awareness regarding the importance of
learning to speak based on what the syllabus specifies under teaching oral skills in English is

worthy for the better of their learning to speak.
4.3.2 Interviewees’ Responses on Practising Methods

Seven interview items were designed to gather information regarding the learning methods used
and how they view the learning process. In item 3, the interviewees were asked to share their
opinion regarding the teaching methods often used in speaking class; most of them said that
their teachers used pair and group learning methods. A very few of them said that their teachers
explained the speaking lessons for them. Responding for item 4, most of the interviewees said
that they did not participate in pair or group speaking activities. One of the interviewed students

said that:

The teacher often says’ be in group of three or four’ I will be in group, and then see each

other. No one dare to say a word although most of us don’t know what to say.
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The result shows that speaking lessons use pair or group mode of learning yet the students
hardly able to participate for some of the reasons they stated as problems. For the opinion the
interviewees asked regarding how they feel about participating in pair or group activities in item

5, one of the interviewees said that:

Most of the students can’t speak .When a very few of them try; the others may simply

watch or talk in Amharic. We soon stop and do what ever we like.

Similarly the other interviewed student said that “pair or group speaking activities are boring, I
rather learn grammar or other things than sitting silently without doing any thing in a group.’
Totally the majority of them expressed that they were not that interested in participating in
pair/group speaking activities.

In item 6, the interviewees were asked to share their opinion regarding the support and
motivation they have received from their teachers while doing in pair or group speaking
activities, most of the interviewed students described the support and motivation they have

received as insignificant. One of the interviewed students said that:

My teacher often tried to support us but while doing, he often can not help more than nwo

or three groups in one lesson. He never has time to go through with all the groups.
Similarly, the other interviewee commented that:

He never comes to our group at all. he often goes to a few groups that he thinks, that

they can do the activity properiy.

More or less, most of the interviewed students said that let alone supporting and motivating
them, their teachers think as thev (students) are not interested in pair or group speaking

activities. They (teachers) don’t even care if they (students) participate nor they expect them to.

In item 7, asked to describe the kind of problem(s) the interviewed students have encountered
from their partner or group members while they working in pair or group speaking activities, the
majority of the interviewed students agreed that they had number of problems. For example. two

of the interviewed students said that:
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We often form group or pair based on student(s) who sit beside me. I often try to carry
on the discussion, yet one of my group members may be busy coping from the board, and

may not even know the issue. No one would like to take the responsibility and lead the
group.
The other one said:
Most of the students can’t speak properly. If I say something, I don’t think they can
respond to me. When you speak in English, what would you feel if your partner(s)

cannot respond? How can I do the discussion alone?

In general, the interviewed students expressed that they have problems such as students who
voluntarily take the chair and coordinate the group, the ability to express ideas in English,

problems related to group forming, and others.

Item 8 was concerned with what the interviewees think regarding the teaching methods their
teachers prefer more to use and good at it. Of the methods stated for each interviewed student,
most of them agreed that their teachers preferred to explain rules and structures and are good at

that. Responding to the question why? One of the interviewed students said that:

As (teachers explain) I can listen, copy and do what I am asked to do. This way I feel as |
learn the lesson. This is how he should do, I think
This student thinks, his teacher should teach him grammars, more than anything because

he is in grade 10.
The other interviewee also said:

I like working with grammar and structure because, this way learning is easy. But if I am
asked to do in group, I myself feel as though I waste my time. May be this is why my

teacher prefers explaining.

Regarding item 12, which asked the interviewees to suggest what their teacher should do in
order to enhance their participation in pair or group speaking activities, one of the interviewed

students suggested that:

The teacher should make the students speak only in English. .He should also
encourage students who fear to speak out and should not give up hope on us when

we make mistake in speaking.
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What is suggested by most of the interviewees is summarized as; teachers must organize,
control, support, encourage each group properly, they also should give clear instruction etc.
Contrary to the interviewed students’ opinion shared regarding group or pair mode of learning,
the literature on group work activities presented in 'this paper indicates that group or pair work
creates positive affective climate and therefore increases motivation and reduces anxiety. As
well, Brumfit (1984) cited in Bygate (1987) notes that the setting is more natural than that of
full class, for the size of the group resembles that of normal conversational groupings. Because
of this, the stress which accompanies public performance in the classroom should be reduced.
Students with low proficiency in the language can also be helped and encouraged with the

provision of appropriate and manageable group tasks.
4.3.3 Interviewees’ Responses on Personality Factors

In order to obtain information regarding the role of some personality factors to that of students’
participation in pair or group speaking activities, one item was designed. In item 9, the
interviewees were asked to state their personal problem (s) that they have encountered while
participating in pair or group speaking activities, some of them said that they often prefer not to
speak out for fear of making mistake in speaking English. Some of them share their feeling as if
they make mistake, others would laugh at them. Some of them also said that they think they

can’t speak in English.
4.3.4 Interviewees’ Responses on Pair or Group Speaking Activities

Regarding pair or group speaking activities, the interviewees were asked two items. In item 10,
the interviewed students were asked to share their feeling towards pair or group speaking
activities, most of them said that they never like or enjoy with it. Oddly, most of the
interviewees openly expressed that they even could not remember one good group speaking
activity of what they have learned so far in speaking class. As to item 11, asked to state any
inhibiting factor regarding their participation in pair or group speaking activity while they work

by plasma, one of the interviewed students said that:

The time given for us to participate (work) in pair or group by plasma is very short.
Before we start, she (plasma teacher) will say that the time is up and soon pass to the

next activities.
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Most of the interviewees complained that the plasma lessons discouraged them than supporting.
They had serious problem to go along with the speed the plasma lesson require. One other
interviewee also commented that: “Sometime, even the teacher does not know what she (plasma

teacher) has asked to do .
4.3.5 Summary and the Major Findings from the Students’ Interview

lack of purposes to learn for speaking English ,

lack of motivation which students can get from knowing the purpose,

lack of relevant inputs such as linguistic, pragmatics, strategic etc competence,
poor control, group formation and organization offered by their teachers,

lack of competent members in a group,

V V V V V VY

teachers’ preference of teaching rules over group modes,

students’ preference of rules and structures of the language over learning to speak in group .

Y

poor control over the use of other language as media (Ambharic) in group,

vV VYV

the inhibiting roles of some personality factors such as fear of making mistake in speaking

and their peer groups,

Y

students’ problems in listening and comprehending messages right from the Plasma,

» lack of adequate time to practise and carry out the speaking task in group(related to
plasma),and

» lack of interest to the speaking activities, are the major findings which are drawn from the

discussion held under students’ interview.
4.4 Analysis and Discussion of the Teachers’ Interview

In order to obtain information regarding how teachers view teaching speaking skills, the
teaching/learning methods they use, the role of personality factors and speaking activities, some

interview items were designed based on the four categories.
4.4.1 Interviewees’ Responses on Teaching Speaking Skills

Two items were designed concerning with teaching speaking English. Replying to item 1 which
asked interviewed teachers what they think is (are) the general objective(s) of teaching speaking
English for grade ten in the syllabus, most of the interviewees said that the purpose is to develop

students’ speaking competence. Since their replies for the item were more or less similar, we
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(researcher) did not feel it was relevant of quoting one or two of them. Yet, Hedge (2000),
comments that the primary question we may ask in speaking class is why we (teachers) ask
students to practise in speaking activities. This means we (teachers) need to know why students
need to learn speaking English for. In contrary to what the interviewees replied, the syllabus
specifies certain learning need of speaking English for students under social and academic

functions.

Regarding item 2, the interviewed teachers were asked how they would describe students’
speaking ability and if they think the students have showed improvement in their speaking
classes, most of them replied that their students speaking skills as unsatisfactory and one of the

interviewed teachers said that:

To answer this question, we need a sort of parameter. I hardly have evidence to say either my
students have showed improvement or not. Actually, learning speaking is not as interesting as

grammar for most students. Besides, it is often difficult for them to learn to speak.

As a result, he believed that there is no point in instructing students to learn speaking skills. He
also believed that since they do not have the ability or interest to learn speaking English. it is

simple wasting students’ time.
4.4.2 Interviewees’ Responses on Teaching/Learning Methods Used

Four items were designed that relate to teaching/learning methods. In item 3, the interviewees
were asked if they think that the teaching methods they use is effective, most of them indicated
that the teaching method (pair/group mode of learning) is not that effective. One of the

interviewed teachers said that:

Because the students have very little speaking proficiency and motivation, they do not
participate when asked to work in group or pair speaking activities. When they are

asked, they would say, they don’t understand.
Similarly, this is also shared by other interviewed teacher. He said that:

I think students totally hate group or pair work in speaking class. They resist forming
groups, participating in the activity. Although I know, group work benefits the students.

I usually prefer to use other methods interesting for the students.
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In item 4, interviewed teachers were asked to indicate the type of learning methods that students
prefer, most of them indicated that they prefer teacher-student interaction type of learning or

teacher’s explanation, or demonstration. One of the interviewed teachers said:

They want to study the rules for exam. They see leaning to speak and working in group
speaking activities as a waste of time and resist to it. They don’t look happy to use the

language orally. They look comfortable when they work on written grammar exercises.

The interviewees, replying to item 5, most of them explained that they have tried to motivate
and support their students so that the students can participate in pair or group speaking
activities, however, most of them also admitted that they did not have encouraging results,

though. One of the interviewed teachers put it this way:

Actually there are a number of classroom problems to organize the students in pairs or
groups, control and support each pair or group. Some of the problems are class-size,
inconvenience of students’ benches to form group, noise, etc. despite these problems I tried

different techniques to motivate them. Yet, no encouraging change I have got out of it.

In item 10, they were asked what solution(s) they would suggest to enhance the quality and
effectiveness of student’s participation in speaking activities, one of the interviewed teachers

suggested:

English teachers should find ways of turning schools to the places in which English is
more spoken, especially in the compounds. This can be done, for example by making
some of the days as English days where every one should speak only in English on these

days, So that they can get more opportunities to Speaking in English.

Most of the interviewed teachers suggested that creating speaking opportunities where students
have sufficiently practice to speaking in English in school compound and outside. Some other
interviewed teachers also commented that using motivation, by including speaking test in the
exam, by advising students that making mistake is normal etc, as possible way to reduce their
stress, fear etc and develop their confidence in speaking. To this end, Illola et al (1989) write
that by carefully structuring the activity, teachers can reduce the possible effect of the students’

English deficiency.
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4.4.3 Interviewees’ Responses on the Role of Students’ Personality Factors

Regarding the role of students’ personality factors, one item was made to be included in. In item
6, the interviewees were asked how they often deal with students’ personality factors that may
hinder students from participating in speaking activities. Most of the interviewed teachers
agreed that it is difficult to deal with each student’s personality factors in such large class-size,

inconvenient seats and short time- period.
4.4.4 Interviewees’ Responses on Speaking Activities

Replying to item 7, which asked how the speaking activities are motivating, most of the
interviewed teachers indicated that the speaking activities are not that interesting and

motivating. One of the interviewed teachers said:

As we know, most grade ten students are in the adolescent periods. The speaking
activities that most likely able to motivate them is issue related to this age group. For me

the speaking activities are not this type.

Regarding item 8, the interviewed teachers were asked if they think the speaking
activities are suitable for pair or group discussion, one of the interviewed teachers said

that:

I don't think all the speaking activities are suitable for pair or group speaking
activities. For example, take the speaking topics ‘Rules and regulation” the use of
should, ought to, might, and may” which are topics for speaking in grade ten textbook.

For me, Idon’t think I can teach any of these in pair or group.

Of course, most of the interviewees indicated that the activities more or less are not that suitable
for pair or group work. Asked to state the advantage and disadvantages of learning speaking by

plasma in interview item 9, one of the interviewed teachers said that:

Plasma lessons provide speaking activities in a real-life situation which any speaking

class in our context can’t possibly provide them.
The other interviewed teacher also said:

Plasma lessons provide great opportunities for students as to hear and learn the
important features of spoken language that is native- like pronunciation, accent right

Jfrom the native speaker which non of Ethiopian English teacher can provide for them.

85



As to the disadvantages, most of the interviewed teachers said time is the major problem ,they
said that plasma lessons require students with good speaking language background, due to poor
English background, speaking knowledge and prag:tice, the students hardly able to listen and
comprehend the message directly from the plasma teacher ,as well, they cannot learn

competently time wise speaking.
4.4.5 Summary and the Major Findings from the Teachers’ Interview

» teachers’ negative attitude towards teaching speaking skills,
lack of awareness of the objectives specified under the oral skills section of the syllabus,
teachers’ negative attitude towards implementing group/pair modes of learning,

teachers’ preference of teacher-centered approach over student-centered,

YV V V

neglecting of the fact that students can be benefited from group/pair work more,

Y

poor efforts rendered in managing, controlling, monitoring, and supporting students,

Y

lack of provisions of motivation,

neglecting of the importance of providing students with strategies that help them to improve

Y

their listening and comprehension skills,

lack of provisions of assistance, encouragement ,etc. for students who have personality

\Y4

problems, and
» teachers’ negative perceptions to the appropriateness of the activity to elicit their students

interests.
4.5 Data from Classroom Observation

Observing speaking classroom was needed to get hold of first--hand information regarding
speaking classroom practices; at the introduction, presentation/practice and production stages.
As to the specific information this study was more concerned with, an observation checklist
(Appendix G) with items stated under each stage was used. The items used in the observation

checklists are all as per the literature in the review.
4.5.1 Analysis of the Observations

Under this section, the analysis and discussion of data gathered by the checklist together with
the notes taken by the observers are presented. The analysis and discussion were made upon

each observation separately. The results of the analysis are summarized as follows:
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4.5.1.1. Observation One
Data: 8/10/2008
Time: 10:24-11:06am

Number of students: 47

Topic: ‘Asking for and giving directions’

Classroom: 10 8 is one of the sampled sections. It is located in one of the tallest buildings in the
school at fifth floor. The room is very bright, well equipped, clean and conducive for learning.
Beside, the basic components of a classroom, there is a big, skillfully implanted Plasma
television with 30 or above inch at the left corner of the room. Students wearing a light green
uniforms with white shirt in sat on benches ordered in four rows. Each bench has three students
at most. However, the benches do not seem to provide flexible room for students to form
pair/group. The students also seemed to sit randomly of their own personal interest. The lesson

was carried out by both the classroom and Plasma teachers.
Lesson: Asking for directions

According to the data recorded in the checklist at the introduction stage, item 6.1 states that the
teacher relates the lesson (topic) with students’ life experience and this is graded as ‘Not at all".
In item 6.2, the level of students’ interest in the topic (lesson) is also indicated as ‘Not at all’.
‘Less than adequate’ is displayed for item 6.3 which states that there is positive learning
atmosphere in the class. These imply that students were not made to know the relevance of
learning the particular topic (lesson) or the purpose which may account on the level of their
interest as well as in providing positive learning atmosphere. The note taken at this stage
indicates that the plasma teacher provided a brief explanation about the relevance, and purpose
of the lesson yet; most of the students did not seem either listen the point very well or

understand it

In item 7.1, the extent students follow up the presentation made by the plasma is indicated as
unsatisfactory. Referring to the teaching/learning pace (item 7.2), it is shown as unsatisfactory.
In item 7.3, the degree to which the class understands what is wanted to practise is rated as
below average while the extent the language items present naturally is indicated as out standing.

For each item, that states about the degree of practice students get (item 7.5), students’ interest
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to practise (item 7.6), and encouragement and assistance students are offered (item 7.7), is
scaled as unsatisfactory. The ‘Note’ supplements that there was clearly visible mismatch
between the pace assumed by the plasma and the students’ learning pace. Although the plasma
teacher often asked the classroom teacher to re-explain and demonstrate, while the teacher was

in the middle of responding to the request the plasma begun as if the explanation had completed.

In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as below
average. Except in item 8.7, which is graded as outstanding about the suitability of the activity
for pair/group work, the rating for the rest of the items which are about teacher’s role as
controller and manager(8.4), facilitator of learning by assisting pair/group (8.5),encouraging
each group (8.6 )monitoring the progress in the group (8.8), chair by providing chance for
students to report the result (8.12) and informant in providing feedback(8.13), as well as, about
students” participatory role such as moving into group mode quickly and silently
(8.2),communicating genuinely in group (8.3),showing positive interest in the group work
(8.9),using English as medium of communication channel in the group (8.10),and completing
the task properly (8.13) are unsatisfactory. Besides, the ‘note’ states that students’ unready-
ness and teacher’s ill-preparations were the dominant problems in the class. Students were seen,
for example; copying the language items either from the board or their books while they are

expected to practise and work in pair/group.

Thus, the results show that the attention given to the points in the checklist that may account for
students’ participation behavior or suggested as they may enhance/inhibit the quality and
effectiveness of students’ oral participation, was totally unsatisfactory as evidenced in the above

classroom practice.
4.5.1.2 Observation Two

Date: 8/10/2008

Time: 11:48-12:30am

Number of students: 51

Topic: ‘Asking for and giving directions’

Classroom: section 10 16 is found in the same building as the first one in the third floor. The

lesson was carried out by both classroom and plasma teachers.
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Lesson: Asking for directions

Referring to item 6.1, the teacher did not try to familiarize the lesson to the students. Therefore,
the rating shows ‘not at all’. Item 6.2, the level of students’ interest in the lesson is graded as
less than adequate. As to item 6.3, positive atmosphere was not established and indicated as not
done at all. Although the plasma teacher provided a brief explanation about the relevance, and
purpose of the lesson, due to unready- ness of the class, the students did not seem to get the

intended information properly.

In item 7.1, the extent students follow up the presentation made by the plasma is indicated as
below average. Referring to the teaching/learning pace (in item 7.2), it is shown as
unsatisfactory. There was clearly visible mismatch between the pace assumed by the plasma and
the learning pace students had. Although the classroom teacher tried to narrow this gap through
re-explaining and demonstrating right after the plasma, the students were not able to adjust their
pace. In item 7.3, the degreé to which the class understands what is wanted to practise is shown
as below average while the extent the language items present naturally is indicated as out
standing (item 7.4).The degree of practice students get (in item 7.5), students’ interest to
practise (item 7.6), and encouragement and assistance students are offered (item 7.7) are shown

as unsatisfactory.

In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as
unsatisfactory. The rating of item 8.2 shows unsatisfactory that it implies the students were not
made to respond quickly and silently for group formation and develop this specific behavior.
Perhaps, except in one or two pairs, the majority students in pairs were not seen having genuine
communication. Thus, the rating shows unsatisfactory regarding item 8.3.Besides, the classroom
teacher’s ability in controlling and managing the class (item 8.4) is graded as unsatisfactory.
Similarly, the degree of assistance and encouragement students are offered in pairs (in items 8.5
& 8.6), are scaled as unsatisfactory. In item 8.7 which refers to the suitability of the activity for
pair work is shown as outstanding. As to the rest of the items, teacher’s roles [as for example:
monitoring the progress in pairs(8.8) and ensuring students’ use of English as a medium of
communication and the successful completion of the task in each pair(in 8.9& 8.11), and giving

feedback and correction (8.13)] are indicated as unsatisfactory. Thus, the results show that the
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attention given to the points in the checklist was totally unsatisfactory as evidenced in the above

classroom practice.
4.5.1.3 Observation Three

Date: 10/10/2008

Time: 9:21-10:03am

Number of students: 48

Topic: ‘Asking for and giving directions’

Classroom: Section 10 24 is located on the ground floor. The lesson was provided by the
classroom teacher.

Lesson: Asking for directions

The teacher’s effort in attempting to relate the lesson with students’ real life experience is
shown as less than adequate. The level of students’ interest in the lesson (topic). as well as the

presence of positive learning atmosphere is marked as less than adequate.

[tem 7.1, the extent students follow up the presentation made by the teacher is indicated as
unsatisfactory. Referring to the teaching/learning pace (in item 7.2), it is shown as average. In
item 7.3, the degree to which the class understands what is wanted to practise is shown as
average whiles the extent the language items present naturally is indicated as unsatisfactory. In
item 7.4.the degree of practice students get (in item 7.5), students’ interest to practise (item 7.6),

and encouragement and assistance students were offered (item 7.7) are shown as unsatisfactory.

In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as below
average. The rating of item 8.2 indicates unsatisfactory that it implies the students were not
made to respond quickly and silently for group formation and develop this behavior. Except in
one or two pairs, the majority students in pairs were not seen having genuine communication.
Thus, the rating shows below average regarding item 8.3.Besides, the classroom teacher’s
ability in controlling and managing the class (item 8.4) is graded as below average. Similarly,
the degree of assistance (item 8.5) and encouragement (item 8.6) students are offered in pairs is
rated as below average. Item 8.7 which refers to the suitability of the activity for pair work is
shown as outstanding. As to the rest of the items, which are concerned with teacher’s roles as

for example; monitoring the progress in pairs (8.8) and controlling students’ use of English as a
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medium (8.9), ensuring the successful completion of the task in each pair (8.11), and giving
feedback and correction (8.13), are graded as unsatisfactory. Besides, the ‘note’ states that most
of the students failed to bring their textbooks, and this unready-ness of students has created

inconvenience in forming pairs and carrying out the activity as planned.

Thus, the results show that the attention given to the points in the checklist that are suggested as
they may enhance/inhibit the quality and effectiveness of students’ oral participation, was

totally unsatisfactory as evidenced in the above classroom practice.
4.5.1.4 Observation Four

Date: 14/10/2008

Time: 1:23-2:05pm

Number of students: 53

Topic: Asking for and giving directions

Classroom: Section 10 32 is located in the second building at the fourth floor. The lesson was
carried out by both the classroom and Plasma teachers.

Lesson: “asking for directions’

According to the data recorded in the checklist at the introduction stage, item 6.1 states that the
teacher relates the lesson (topic) with students’ life experience and it is graded as ‘Not at all’. In
item 6.2, the level of students’ interest in the topic (lesson) is also indicated as ‘Not at all’. ‘Less
than adequate’ is displayed for item 6.3 which states that there is positive learning atmosphere

in the class.

In item 7.1, the extent students follow up the presentation made by the plasma is indicated as
below average. Referring to the teaching/learning pace (in item 7.2), it is shown as
unsatisfactory. There was clearly visible mismatch between the pace assumed by the plasma and
the students’ learning pace. In item 7.3, the degree to which the class understands what is
wanted to practise is shown as below average while the extent the language items present
naturally is indicated as out standing in item 7.4.The degree of practice students get (in item
7.5), students’ interest to practise (item 7.6), and encouragement and assistance students are

offered (item 7.7) are rated as unsatisfactory.
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In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as
unsatisfactory. Except in item 8.7.which refers to the suitability of the activity for pair/group
work and rated as out standing, the rating scale used for the rest of the items shown under this
category which are about teacher’s roles are all indicated as unsatisfactory. Besides, the ‘note’

states that teacher’s ill-preparations were the source of some of the problems seen in the class.

Thus, the results show that the attention given to the points in the checklist that may account for
students’ participation behavior or suggested as they may enhance/inhibit the quality and
effectiveness of students oral participation, was totally unsatisfactory as evidenced in the above

classroom practice.
4.5.1.5 Observation Five

Date: 29/10/2008
Time: 10:24-11:06am
Number of students: 47

Topic:  “Advising someone what to do’

The effort made to relate the lesson with students’ life experience by the teacher is indicated as
less than adequate. Besides, students’ interest in the lesson was also less than adequate. A

positive learning atmosphere was not seen at all.

In item 7.1, the extent students follow up the presentation provided by plasma is indicated as
below average. As to the pacing in item 7.2, it is shown as unsatisfactory. This shows that the
pacing of the lessons is inappropriate. Regarding the extent language items are presented
naturally, in item 7.4 is shown as outstanding. Where as, in item 7.3 which is about the degree
to which the class understands what is wanted to practice is marked as unsatisfactory. As to the
degree of practice students get in item 7.5, it is indicated as below average. Interest of the
students with the practice, encouragement and assistance students are offered to practise, items
7.6 & 7.7 are shown as unsatisfactory. The degree of success the ‘presentation and practice’

stage achieved can be generalized as unsatisfactory.

In item 8.1, teacher’s role as group/pair organizer is shown as below average. Most of the
students didn’t respond quickly to teacher’s request of forming pair/group silently, for this

reason, item 8.2 is marked as below average. In item 8.3, the possibility of occurring genuine
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communication among groups is rated as below average. As to roles of the teacher as controller
and manager of ensuring and sustaining the intended group activity in item 8.4, is graded as
below average and unsatisfactory is marked for item 5 which is about the amount of assistance
given by the teacher. Similarly, item 8.6 reveals that the degree of encouragement offer for the
students is indicated as unsatisfactory. However, the extent the activities are suitable for pair or
group activity in item 8.7 is indicated as outstanding. Regarding whether the students’
interaction in the group is enjoyable or not in item 8.9, it is marked as unsatisfactory. In item
8.10, students’ use of English as a medium of communication is indicated as unsatisfactory.

Students did not complete the pair/group activity and get feedback properly.

Therefore, the result indicates that the teaching/learning process was not effective in terms of
creating conducive environment in which students actively participate in carrying out the

activity properly.
4.5.1.6 Observation Six

Date: 29/10/2008
Time: 11:48-12:30am
Number of students: 51

Topic:  “Advising someone what to do’

The teacher’s effort in attempting to relate the lesson with students’ real life experience is
shown as less than adequate. The level of students’ interest in the lesson (topic), as well as the

presence of positive learning atmosphere is marked as less than adequate.

In item 7.1, the extent students follow up the presentation made by the plasma is indicated as
below average. Referring to the teaching/learning pace (in item 7.2), it is shown as
unsatisfactory. There was mismatch between the pace assumed by the plasma and the students’
learning pace. In item 7.3, the degree to which the class understands what is wanted to practise
is shown as below average while in item 7.4, the extent the language items are presented
naturally is indicated as out standing. The degree of practice students get (in item 7.5), their
interest to practise (item 7.6), and encouragement and assistance students are offered (item 7.7)

are all graded as unsatisfactory.
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Item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as below
average. The rating of item 8.2 indicates unsatisfactory implying that the students were not
made to respond quickly and silently for group formation and develop this behavior. Item 8.3 is
rated as below average for the majority students in pairs were not seen having genuine
communication, except in one or two pairs. Besides, the classroom teacher’s ability in
controlling and managing the class (item 8.4) is graded as below average. Similarly, the amount
of assistance (item 8.5) and encouragement (item 8.6) students are offered in pairs are both
scaled as below average. Item 8.7 which refers to the suitability of the activity for pair work is
shown as outstanding. As to the rest of the items in the checklist that refer to teacher’s roles ,for
example; monitoring the progress in pairs(8.8) and controlling students’ use of English as a
medium(8.9),ensuring the successful completion of the activity in each pair(8.11), and giving

feedback and correction (8.13),they are indicated as unsatisfactory.

Thus, the results show that the attention given to the points in the checklist was totally

unsatisfactory as evidenced in the above classroom practice.
4.5.1.7 Observation Seven

Date: 30/10/2008
Time: 11:06-11:48am
Number of students: 48

Topic: ‘Advising someone what to do’

Regarding the criteria in the checklist at this stage, the classroom teacher totally did not
accomplish his tasks at the introduction stage effectively. Seen his effort against the items at this

stage, are indicated as not at all.

In item 7.1, the extent students follow up the presentation, is indicated as average. As to the
pacing in item 7.2, it is also shown as an average as well; the degree to which students
understand what is wanted to practise is marked as average. Regarding the extent language
items are presented naturally in item 7.4,it is graded as outstanding where as, below average is
marked for the degree of practice students get in item 7.5.However, interest of the students with
the practice in item 7.6 is indicated as average. Encouragement and assistance students are

offered to practise in item 7.7 is shown as unsatisfactory.



In item 8.1, teacher’s role as group/pair organizer is shown as average. Yet, item 8.2 is graded
as below average for most of the students didn’t respond quickly to teachers’ request to form
pairs/groups. This shows that the teachers didn’t establish a classroom culture where students
move into group mode of learning quickly and silently. In item 8.3. the possibility of occurring
genuine communication among groups is marked as below average. As to the roles of the
teacher being controller and manager to ensure and sustain the intended group activity in item
8.4, it is scaled as unsatisfactory. In item 8.5, the amount of assistance given by the teacher is
also shown as below the average. Similarly, item 8.6 reveals that the amount of encouragement
offer for the students is unsatisfactory. However, the extent the activities are suitable for pair or
group work in item 8.7 is indicated as outstanding. Regarding whether the students” interaction
in the group is enjoyable or not in item 8.9, it is indicated as unsatisfactory. In item 8.10, the
students’ use of English as a medium of communication is indicated as unsatisfactory. Students

had not completed the pair/group activity as well as, were not able to get feedback properly.

Therefore, the result indicates that the teaching/learning process was not effective in terms of
creating conducive environment where students actively participate in carrying out the activity

properly.

4.5.1.8 Observation Eight

Date: 30/10/2008

Time: 1:23-2:05pm

Number of students: 53

Topic: ‘Advising someone what to do’

Regarding the criteria in the checklist at this stage, the teacher’s tasks in the items (6.1, 6.2 and
6.3) were not accomplished in the right way. However, the plasma teacher provided a brief
explanation about the relevance, and purpose of the lesson. Due to lack of positive learning
atmosphere and unready-ness of the class, the plasma teacher’s effort did not seem to meet the

intended goal.

In item 7.1, the extent students follow up the presentation made by the plasma is indicated as
below average. Referring to the teaching/learning pace (in item 7.2), it is shown as

unsatisfactory. There was mismatch between the pace assumed by the plasma and the students’
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learning pace. Although the classroom teacher tried to narrow this gap through re-explaining
and demonstrating right after the plasma, the students were not seemed to adjust their pace. In
item 7.3, the degree to which the class understands what is wanted to practise is shown as below
average while the extent the language items are présented naturally is indicated as out standing
in item 7.4.The degree of practice students get (in item 7.5), their interest to practise (item 7.6).

and encouragement and assistance students are offered (item 7.7) are shown as unsatisfactory.

In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as below
average. In item 8.7, which refers to the suitability of the activity for pair/group work, is rated as
outstanding. Teacher’s roles of controlling and monitoring of group activity (item 8.7) and
students’ use of English as the medium of communication (item 8.10) are marked as below
average. The rating of teacher’s roles in items 8.2, 8.4, 8.5, 8.6, and 8.13are indicated as
unsatisfactory. Moreover, the possibility of having genuine communication among the groups
(item 8.3), degree of interest with the pair work (8.9), completing the activity successfully

(8.10) are all marked as unsatisfactory.

Thus, the results show that the attention given to the points in the checklist that may account for
students’ participation behavior or suggested as they may enhance/inhibit the quality and
effectiveness of students oral participation, was totally unsatisfactory as evidenced in the above

class practice.
4.5.1.9 Observation Nine

Date: 4/11/2008
Time: 10:24-11:06am
Number of students: 47

Topic: ‘A Beehive House in Ancient Cyprus’

The effort made to relate the lesson with students’ life experience by the teacher is indicated as
less than adequate. Besides, students’ interest in the lesson was also less than adequate.

However, the presence of positive learning atmosphere is shown as almost adequate.

In item 7.1, the extent students follow up the presentation provided by plasma, is indicated as
average. As to the pacing in item 7.2, it is ranked as above average this shows that the pacing of

the lessons was quite appropriate. Regarding the extent language items are presented naturally

96



in item 7.4 is marked as outstanding. As to the degree of practice students get in item 7.5 is
graded as average. Interest of the students with the practice in item 7.6 is also indicated as
average. Encouragement and assistance students are offered to practise in item 7.7 is shown as
below average. From the discussion, the result in terms of the degree of success the

‘presentation and practice’ stage had achieved is indicated as average.

In item 8.1, teacher’s role as group/pair organizer is shown as average. How quickly and silently
students respond to teachers’ request of forming pairs/groups, it is indicated as below average.
This shows that the teachers didn’t establish a classroom culture where students move into
group mode of learning quickly and silently. In item 8.3, the possibility of occurring genuine
communication among groups is shown as average. As to the role of the teachers as controller
and manager of ensuring and sustaining the intended group activity in item 8.4, it is ranked as
above average. In item 8.5, the amount of assistance given by the teachers is expressed as
average. Similarly, item 8.6 reveals that the amount of encouragement offer for the students is
indicated as average. Moreover, the extent the activities are suitable for pair or group work in

item 8.7 is indicated as outstanding.

Regarding whether the students’ interaction in the group is enjoyable or not in item 8.9, it is
rated as average. As well, item 8.10 which is used to evaluate the students’ use of English as a
medium of communication is indicated as average. However, students did not complete the
pair/group activity before the time (item 8.11), the groups had not got chances to report their

result (8.12) and got feedback properly (8.13).

Thus, the results show that the attention given to the points in the checklist that may account for
students’ participation behavior or suggested as they may enhance/inhibit the quality and
effectiveness of students oral participation, was totally below average as evidenced in the above

classroom practice.

4.5.1.10 Observation Ten

Date: 6/11/2008

Time: 9:21-10:03am

Number of students: 51

Topic: ‘A Beehive House in Ancient Cyprus’
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The effort made to relate the lesson with students’ life experience by the teacher is indicated as
almost adequate. Besides, students’ interest in the lesson is ranked as almost adequate. The
presence of positive learning atmosphere is also shown as adequate. This shows that the

classroom teacher could able to use the introduction stage properly.

In item 7.1, the extent students follow up the presentation made by the teacher is indicated as
average. Referring to the teaching/learning pace (in item 7.2), it is shown as above average.
There was clearly visible match between the pace used by the classroom teacher and the
students’ learning pace. In item 7.3, the degree to which the class understands what is wanted to
practise is shown as average while the extent the language items are presented naturally is
indicated as below average in item 7.4.The degree of practice students get (in item 7.5), their
interest to practise (item 7.6), and encouragement and assistance students are offered (item 7.7)

are all shown as average.

In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as average.
Regarding item 8.2, most students did not tend to move quickly and silently into group mode as
they are expected. Thus, it is shown as below average. How genuinely the groups
communicated, their level of interest in the group discussion, and how properly they use English
as the medium of communication are all expressed as average. As to items that refer to the
teacher’s roles, the degree to which the teacher control and manage the class is graded as above
average as well as his effort in assisting, encouraging and monitoring the progress is shown as
average. However, the extent students complete the task properly; get chances to report their

results in the group and feedback from the teacher are graded as unsatisfactory.

Thus, the results show that the attention given to the points in the checklist that may account for
students’ participation behavior or suggested as they may enhance/inhibit the quality and
effectiveness of students oral participation, was relatively good as evidenced in the above

classroom practice.

4.5.1.11 Observation Eleven

Date: 10/11/2008
Time: 8:37-9:21am
Number of students: 48
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Topic: ‘A Beehive House in Ancient Cyprus’

Referring to the items (6.1, 6.2 and 6.3), the teacher tried to relate the lesson with students’ life
experience, and usage .Therefore, a certain interest were observed among the students in the
lesson. So far the class atmosphere is concerned in item 6.3; almost adequate positive learning

atmosphere was established.

In item 7.1, the extent students follow up the presentation is indicated as above average.
Referring to the teaching/learning pace (in item 7.2), it is shown as average. In item 7.3, the
degree to which the class understands what is wanted to practise is shown as above average
while the extent the language items are presented naturally is indicated as below average. The
degree of practice students get (in item 7.5), their interest to practice (item 7.6), and

encouragement and assistance students are offered (item 7.7) are all shown as average.

In item 8.1, the teacher’s ability in grouping and sub-grouping students is graded as average.
Regarding item 8.2. students did not tend to move quickly and silently into group mode as they
are expected. Thus. it is shown as below average. In item 8.3, the possibility of occurring
genuine communication among groups is shown as average. As to the role of the teacher as
controller and manager to ensure and sustain the intended group activity in item 8.4,it is ranked
as above average. In item 8.5, the amount of assistance given by the teachers is rated as average.
Similarly, item 8.6 reveals that the amount of encouragement ofter for the students is indicated
as average. However, the extent the activities are suitable for pair or group activity in item 8.7 is
indicated as below average. Regarding whether the students’ interaction in the group is
enjoyable or not in item 8.9, it is graded as average. As well, item 8.10 which is used to evaluate
the students’ use of English as a medium of communication is indicated as average. However.
students did not complete the pair/group activity before the time (item 8.11); the groups had not

got chances to report their result and got feedback properly.

Thus, the results show that the attention given to the points in the checklist that may account for
students’ participation behavior or suggested as they may enhance/inhibit the quality and
effectiveness of students oral participation, was average as evidenced in the above classroom

practice.
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4.5.1.12 Observation Twelve

Date: 10/11/2008

Time: 2:05-2:47pm

Number of students: 33

Topic: ‘A Beehive House in Ancient Cyprus’

In item 6.1, the effort made to relate the lesson with students’ life experience by the teacher is
indicated as less than adequate. Besides, students’ interest in the lesson is also expressed as less

than adequate. The presence of positive learning atmosphere is shown as not at all.

In item 7.1, the extent students follow up the presentation, is indicated as below average. As to
the pacing in item 7.2, is shown as unsatisfactory. This shows that the pacing of the lessons is
inappropriate. Regarding the extent language items are presented naturally in item 7.4, it is
shown as below average where as item 7.3 is marked as unsatisfactory. As to the degree of
practice students get in item 7.5, it is marked as below average. Interest of the students with the
practice in item 7.6, encouragement and assistance students are offered to practise in items

7.6and 7.7 respectively, are all ranked as unsatisfactory.

In item 8.1, teacher’s role as group/pair organizer is shown as below average. The degree of
students’ quickly response to teachers’ request of forming pairs/groups in item 8.2 is ranked as
below average. In item 8.3, the possibility of occurring genuine communication among groups
is graded as below average. As to the role of the teacher as controller and manager to ensure and
sustain the intended group activity in item 8.4.it is rated as below average. Unsatisfactory is
marked for item 5 which is about the amount of assistance given by the teachers. Similarly, item
8.6 reveals that the amount of encouragement offer for the students is unsatisfactory. However,
the extent the activities are suitable for pair or group activity in item 8.7 is indicated as
outstanding. Regarding whether the students” interaction in the group is enjoyable or not in item
8.9 shows that it is unsatisfactory. In item 8.10, students’ use of English as a medium of
communication is indicated as unsatisfactory. The extent students complete the pair/group
activity properly is rated as unsatisfactory. Besides, teacher’s roles as chair in providing chance
to report their results for some groups in item 8.12 and feedback properly in item 8.13, both are

ranked as unsatisfactory.
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Therefore, the result indicates that the teaching/learning process was not effective in terms of

creating conducive environment where students actively participate in carrying out the activity
properly.

Thus, in all the lessons supported by plasma, most of the classroom teachers did not use the
time set for the introduction properly while in the case of classroom teachers-led, only a few of
them followed the right procedures as per required at this stage. Therefore, in both cases the
result shows that the students were not made to know the topics, to see the relevance of learning
them, to relate with their experience, elicit their interest and be ready for the next stage. This
contradicts with what is suggested in literature as ‘Learners should not go into new tasks “cold”
and that some sort of pre-tasks preparation or cuing is important. Such activities might include
topic introduction, clarifying task instruction, helping students learn or recall useful words and

phrases to facilitate task accomplishment. and providing partial demonstration of the task

procedures (Richards and Rodgers 2001).
4.5.2 Summary and the Major Findings from the Classroom Observations.

The results indicate that the teaching/learning practices at the introduction stages totally fail to
stimulate and equip students for the next stage. At the presentation/practice stages is also.
unsatisfactory for problems related to instruction, control, and motivation. However, those
lessons supported by plasma are presented very well and showed how students should practise
the language items as well. Moreover, at the production stages, students in pairs/groups do not
carry out the activities properly. Students often do not use English as a medium of
communication, there is noise, and other unintended practices in the classrooms. On the top of
these, poor time usage and ill-preparation on both teachers and students sides are observed. In

general, both teachers’ and students’ roles are found to be unsatisfactory.

Therefore, from the actual speaking classroom practices observation, the important components
of the teaching/learning process such as purpose, effective implementation of the learning
methods, appropriate and adequate practices, motivation which are believed to enhance the
quality and effectiveness of students’ oral participation in speaking activities are not given
significant place and due attention in the classes.. The findings of the analysis of observation

data supports the findings found from the analysis of students’ questionnaire and interview
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directly while partly coincides with the findings found from teachers® questionnaire and

interview.
4.6 Analysis and Discussion of the Speaking Tasks’ in the Textbook

The entire purpose of evaluating the speaking tasks used in the textbook was to obtain
information regarding their appropriateness in terms of what students require to participate in

the tasks using English language as medium of communication.
4.6.1 Analysis of Background Information on the Textbook

The syllabus, English teacher’s book and student’s book of grade 10 were designed and written
by the languages panel at the Institute for Curriculum Development and Research (ICDR).
Ministry of Education (Ministry of Education 1996).According to the information given, the
textbook was first published in 1996.1t has been reprinted with out any needs of re-newal since

1996.
4.6.2 Analysis of Speaking Tasks in Student’s Books

In order to evaluate how pertinence the speaking tasks in the student’s textbook are textbook
evaluation checklists (Appendices H and I) were used. The analysis was also made based on
these checklists. In the analysis process, the specifications provided in the syllabus and teacher’s
book were also used as supplementary source of data. The speaking tasks in student’s Book One
and Two were analyzed separately. However, the discussion was made upon the total sum
found from each item in the checklists together with related points quoted from the syllabus and
teacher’s book so that the general tendency prevailing in them can be drawn. Moreover, typical

examples were also taken from the speaking tasks where citing seemed relevant.

In general the textbook consists of nineteen speaking activities. Of the total 216 periods, 46
periods is allocated to cover up the above number of speaking activities with in one academic
year. In comparing, the periods allocated for teaching grammar is less by half (32 periods) to

that of speaking. The results of the analysis are summarized as follows:
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Table38: Analysis of the speaking tasks in student’s book

.| Number of P Sum of
No Criteria Alternatives occurrence in % (;;C;;?ce % | occurrence Total %
book one ’ i in both
two
1 Types of Function 5 355 | 6 60 11 5529
activity Social 4 445 | 4 4 8 42.1
2 Mode of Pair work 3 3330107 70 10 52.6
class room Group work 6 66.7 | 3 30 9 474
organization | Whole Class = - = - - -
3 Teaching aim | Accuracy E 445 | 2 20 6 31.6
Balance of
accuracy” fluency 2 22 3 30 5 26.3
Total fluency 3 33 5 50 8 42.1
4 Interest to Not interesting 4 444 | 3 30 7 36.8
high school Quite 3 333 | 6 60 g 47.4
students Very 2 2220101 10 3 15.8
S Improving Not at all 3 333 |5 50 8 50
motivations Quite 2 222 |1 10 3 18.7
Very 2 222 |3 30 5 3183
6 Degree of High 5 556 |3 30 8 42.1
teacher’s Less 1 11.1 | 5 50 6 31.6
control None 3 333 |2 20 5 2623
7 Degree of None 1 LT3 30 4 21.1
freedom for Some 5 556 |5 50 10 52.6
students to ... | Completely 3 33330102 20 5 26.3
8 Allow natural | Not at all 1 HIRIE 82 20 3 15.8
learning To some extent 3 333 | 4 40 7 36.8
Totally natural 5 556 | 4 40 9 47.4
9 Purpose Clear 7 77.8 | 9 90 16 84.2
Not clear 2 2227101 10 3 1528
10 | Acceptability | Acceptable 9 100 | 10 100 | 19 100
Unacceptable - 0 - 0 0 0
11 | Challenge Appropriate 6 66.7 | 6 60 12 63.2
Inappropriate 3 33.3 |4 40 7 36.8
12 | Feasibility Easily manageable 8 889 | 7 70 15 78.9
Unmanageable 1 LIS 30 4 21.1
13 | integration Positive 2 2986 60 8 42.1
negative 7 77.8 | 4 40 11 57.9
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Objectives of Teaching Speaking

In a more simplified way, Galgalo has commented on the intention of the syllabus in teaching
speaking English as ‘the syllabus specifies certain ‘functions’ which students should be able to
understand and express appropriately in a variety of everyday, or ‘social’ situations (e.g., asking
for giving permission, speculating about what might happen in the future). The syllabus also
specifies certain ‘academic’ functions which the students need to master in order to be
successful in a learning situation where English is used as the medium of instruction (.e.g.,

asking or explanations, asking to borrow something)(1996:28).’

Enabling students to master the syllabus® objectives for oral English, is the primary goal of
teaching speaking English. In Table 38 above, item 9 refers to how the instructions are used i.e.
if the purpose of learning the tasks is clearly stated and showed what students are supposed to
do and why?, 16(84.2 %) of the speaking activities in the textbook have stated the instructions
explicitly where as in the rest 3(15.8%) of the activities, the task of providing the instructions is
left to the teacher as™ your teacher will tell you what to do”. Unlikely. Galgalo comments
*...specific instructions are provided in the student’s book. but these should always be repeated

and, if necessary, clarified by the teacher (1996:29).°

In the attempt made to evaluate the ‘teaching aim’ of each task in item 3, 6(31.6%) of them aim
at equipping students with accurate forms of the language items while 5(26.3%) and 8(42.1%)
of them aim at ‘a balance of accuracy and fluency’ and ‘total fluency’ respectively. Regarding
the capacity of the instructions used to improve motivation of students in item 5. 8 (50%) of the
instructions are found to have no motivational element in them at all. For example; one of the
instructions is stated as “When we want to say what people must and must not do, we use ‘must’
and ‘have to’...” (Book-one, unit-one, page 16) while 3(18.7%) and 5 (31.3%) of them are quite

and very motivating respectively.

The result of the discussion seems to contradict with what Galgalo writes as ‘The activities are
meaningful, relevant and are often entertaining. The aim is to improve the fluency and
confidence of every student (1996:29)."Despite most of the activities are supplied with
explicitly stated instructions, they are not self directive and, motivating. Moreover, they are not

self explanatory and are tend to depend more on teacher’s clarification.
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Contents of the Speaking Tasks

Although the subject matter of the oral communication activities will normally be based on the
topic of the unit, it will often relate to situations. from everyday life or life at school (Galgalo
Liben 1996:28).’In contrary topics such as ‘A Beehive House in Ancient Cyprus’ (unit 4), ‘what
would happen if ...?"(unit 5), and ‘The Uses of Trees’(unit 6)from book-one and ‘Surviving in
the Desert’(unit 5),and ‘Pollution in Our Area’(unit 6) from book-two are more relate to each

reading topic in the unit than to situations of students social and school life.

In Table 38 above, item 4 which is used to assess whether the contents of the tasks are
interesting to high school students or not, 7(36.8%) of them are indicated as totally not
interested where as9 (47.4%) and 3(15.8%) are quite and very interesting respectively. As
discussed above, some of the topics do not reflect the situations from everyday life or life at
school. Besides, in some of the tasks their subject matters are not interested for high school

students.
Organization of the Tasks

The organization of the activities is usually a topic related and task-based. The result found from
the assessment using the checklist (Appendix-I), reveals that the tasks are organized in such a
way that it starts with the task which is familiar, simple (in terms of what the students are
required to do) and needs relatively a very few steps or procedures and goes to unfamiliar,

complex subject, which need more steps and procedures to perform the task..
Integration of Language Skills

In keeping with the general approach adopted by the course writers, many of the exercises in the
other sections of the units also include communicative activities, e.g. the oral practice stage of

the Grammar lesson and the group discussion activity in the Comprehension (Galgalo 1996:29).
Thus, according to Galgalo other language skills are integrated with speaking skills.

On effort made to check to what extent the speaking tasks are integrated with the other language
skills, about 8(42.1%) of the speaking activities are proved to integrate with grammar and

writing skill (e.g. note-making).The result also confirms many of the exponents used to express
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social and academic functions are integrated with the teaching and revision of grammatical

structures (Ibid: 28).
Task

According to Galgalo, the course provides a large number and variety of oral communication
activities which take into account the students’ needs and interests (1996:29).In Table 38 above,
item 1 reveals that 11(57.9%) of the activities are functional types of activities while 8(42.1%)
are social types. As the percentage values show, although the functional type exceeded, some of
them entirely seem to focus on ‘forms’ than ‘meaning’ .For instance, in one of the instructions
used says “Put the words in brackets into the correct forms.”(in ‘book-two, Unit 7, page

160).Moreover, there are very limited varieties in comparing to what is listed in most literature.

As discussed above, these (functional types of speaking tasks) with their problems of focusing
on forms, as seen in some of them, can limit the students’ participation to a certain degree for

the reason, they are concerned primarily with enabling students to acquire linguistic forms.

As can be seen from the Table, the ‘acceptability which referees to the extent the way the tasks
are presented in familiar way or if the students have an acquaintance with similar type of task
previously, 19(100%) of the tasks are presented in such a way that students perceive as good
ways of learning the activities. Most of the tasks require students to involve in dialogues,
conversations, role-play, discussions, game, puzzle, solve-problems, and spotting differences.
Regarding this Galgalo suggests ‘the activities may include communication games, puzzles,

simulations, role-plays and general discussions.

‘Challenge’ which also refers to the appropriateness of the task, as shown in the Table, 7
(36.8%) of them are inappropriate. Of these, for example; vague picture is used in book-one;
page 92 and in book-two; page 113 the speaking task requires students to imagine situations like
‘Surviving in the Desert’. These are assumed to increase the level of difficulty. On the other
hand, in book-two “Twenty questions™ (unit 3; page 77) seems to be unchallenging and easy for

students’ level.

As to the ‘feasibility” which refers to the degree of easily manageability of the tasks with
classroom resources and reasonable time-period, the majority 15(78.9%) of the speaking tasks

are unmanageable. For example, the time allocated to digest the expressions listed under the
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topic “Asking for and giving directions™ as well as practice with them, is only two periods.
Providing the steps and procedures specified in the teacher’s book that should be used to enable
students acquire the linguistic items, practice and carry out the tasks, the period allocated for
each within the time-period of 42 minutes with' available resources in a class would make

successful accomplishment of the tasks unattainable.

Methods

In the Table above, 10 (52.6%) and 9(47.4%) of the speaking tasks require pair and group
modes of classroom organization respectively. This means 100% (19) of the speaking tasks
demand situations where students carryout the task by participating orally with other(s).Galgalo
also notes “during the oral communication activities, the students work in pairs or in
groups(1996:29).Regarding the extent the tasks are presentable in natural like contexts in the
Table, 3(15.8%) of them are shown as they totally do not while 7 (36.8%) and 9 ( 47.4% ) are
indicated as to some extent and completely presentable naturally, respectively. The syllabus also
recommends teachers to use the specific methodological advice relating to each activity

provided in the teacher’s book (Ibid).
Students’ Interactions

Regarding the types of interactions students are involved to accomplish the speaking tasks,
‘discussions, ‘ask and reply’, ‘suggestions’ ‘expressing ideas’, ‘solving problems and puzzles’,
‘role play’, ‘negotiation’, ‘reasoning,” ‘presenting’. and ‘arguing’ are identified as the prevailing
ones through the assessment conducted. Yet, the degree of freedom the activity allows students
to say whatever they want is shown in the Table as 4(21.1%) of them allow none (for example.
in book-two; page 40-42 there are two activities which just request students to choose the
possible expressions from the alternatives given), 10(52.6%) allow some and 5 (26.3%) provide

complete freedom.
Teacher’s Roles

In the mean time parallel to students’ roles, the tasks specify teacher’s role as ‘introducing

topics’, ‘explaining instructions’, ‘discussing about the language items’, ‘organizing pair and
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group’, ‘control” ‘encourage’, ‘suggest’, ‘be source of knowledge and information’, ‘monitor’,

‘act of participant’ and ‘facilitator’ explicitly in the teacher’s book.

However, in Table 38 degree of teacher’s control over the language items, structures, etc is
shown as they are expected to apply high control in 8 (42.1%) of the activities where as less in
6(31.6%) and no in 5(26.3%) of them. The values indicate that the tasks more focus on

accuracy which may limit teachers’ roles to some extent than they should.

Therefore, the discussion held above shows that the speaking tasks in the textbook reveal that
some insufficiency in the instructions used, in such a way that they lack to show what and why
students need to learn and have poor motivational capacity in most cases. As well, the
prevailing values in ‘teaching aim’,” the types of activities’, “interest to high school students’,
‘improving motivation’, ‘degree of teacher’s control’, ‘freedom for students...’ ,challenges,
feasibility etc indicate that the nature of the tasks do not allow to include the very important

variables that invite students to engage in the tasks orally.

4.6.3 Summary and the Major Findings from the Evaluation of Speaking Tasks in the
Textbook

In general the findings of the data on speaking tasks reveal that they do not qualify most of the
relevant criteria stated in the checklists which students require in order to take part orally. The
findings also confirm that opportunities have not been taken to involve the students in
meaningful and realistic communicative activities. Even what is commented by Galgalo about
student’s textbook in general terms as ‘the course is more student-oriented and communicative
than its predecessors (1996:7) does not seem to get hold of its plausibility after thirteen years
without any consideration of updating the components of the speaking tasks to that of the
findings in recent studies found in line with teaching speaking locally. Many of the activities

have, therefore, not been designed in such away that students work in pairs or small groups.

Therefore, like what the students and the teachers reflected their perceptions in the
questionnaires and interviews regarding the speaking activities, the findings also show that the
speaking tasks used in the textbook are both inappropriate for oral communication in general

and students’ oral participation in particular.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Summary

As indicated in the introductory part of this paper, the main objective of the study was to assess
the practices of teaching speaking skills in grade 10 speaking classes. For this purpose, three
interrelated areas of teaching speaking English were examined: attitude, attention and
appropriateness. These have been discussed in chapter Two. First, teachers’ and students’
attitude towards teaching and learning to speak English, the methods used, the role of
personality factors and the speaking activities were examined. Second, the attention given in
classroom practices was observed and the third referrers to the evaluation held on the speaking
tasks in the text book to examine the appropriateness of the speaking tasks for students’ oral

participation.

In general, four instruments were used. Two different types of questionnaires, for both teachers
and students, together with, two separate interviews were employed. Regarding the actual
speaking classroom practices, observation checklist was used as the third tool. Moreover. as to
decide whether the speaking tasks were appropriate for the methods, procedures and the overall
teaching/learning process, evaluation checklist as fourth tool was employed. The data gathered
through the ‘above instruments were analyzed qualitatively and quantitatively. As to the later

ones, simple descriptive statistics were used.

The findings from the analysis of students’ and teachers’ attitudes data show that students’
attitude towards learning to speak English, the method (pair/group modes of learning), the
teaching/learning process and the speaking activities (tasks) used are the major factors inhibiting

students’ participation in the speaking activities.

Pertaining to their attitudes; students view learning to speak, the method used, the
teaching/learning process, and the speaking activities in general as they have insignificant roles
in the processes of English language learning. Given the major findings, it is fair to say that
students’ attitudes are likely to be influenced due to lack of classroom shared purposes to learn

speaking English , cooperative skills as to function in groups, oral communicative strategies and
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competences to interact actively, practices, natural like contexts, classroom’s consideration to

their personality factors, motivation, support, treatment etc for their efforts.

Moreover, the findings indicate that teachers’ attitude towards the relevance of teaching
speaking skills, the implementation of the learning method (pair/group modes of learning), the
importance of paying consideration to students’ personality factors and the pertinence of the
speaking activities are sources of factors inhibiting students’ participation in speaking classes.
With relation to their attitudes and beliefs, teachers view teaching speaking skills, implementing
pair/group modes of learning, considering the inhibiting roles of students’ personality factors,

and the speaking activities as irrelevant parts of the English language teaching.

Findings of classroom observations and speaking tasks’ data analysis also positively confirm the
inadequacy and total absence of these components that account for inhibiting the quality and

effectiveness of students’ participation.
5.2 Conclusions

Based on the data obtained on each research question, the following conclusions were made.
The findings from the analysis of the students’ and teachers’ attitude. data suggest the following

as factors inhabiting students’ participation in speaking activity.
» Students’ attitude towards learning to speak English

The analysis of data regarding the perceptions of students to learn speaking English shows that
it is very poor. Students reveal that learning to speak is not as relevant for example, grammar.
They also show that they prefer to learn other English language skills than speaking skills. This
may be because they believe learning to speak English has nothing to add for the national
examination in English which they are going to take it at the end of grade 10.Therefore,the

study concluded that students have got negative attitude towards learning to speak.
» Classroom shared purpose to learn speaking

Students express that they cannot able to state the importance of learning to speak English
clearly. This shows that they don’t know how learning to speak is useful for their immediate
needs (academic and social) as well as in the future of world of work or education as specified

in the syllabus. The students can learn this only in speaking class through sharing and discussing
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over the purposes with their teachers. Thus, lack of classroom shared purposes to learn speaking

skills is a factor.
> Students’ attitude towards pair/group mode of learning

Students describe that they dislike working in group or pair in speaking class. They also
describe as they feel board while they engage in pair or group work. This is perhaps, due to bad
experiences they might have in their previous classes. Or may be group mode of learning
conflicts with what they perceive to be good or accepted ways. The fact that students’ attitude
towards the method, have significant roles in enhancing/inhibiting the quality and effectiveness
of students” oral participation, the study has come up with students’ negative attitude towards

pair/group mode of learning as one factor.

X

» The roles of cooperative skills

Students reveal that they don’t know how they are supposed to do the group speaking activities.
They also express that they don’t know how to get information from their group members and
respond to questions. This shows that students lack cooperative skills. Encouraging a culture of
active cooperation not only help students to know how to function as a group but also promote a

more positive self-image for every student.
» The roles of oral communicative skills (competence)

Students express that they don’t know what to do, when and with whom to do it in group
speaking activities. They also express that they have problems of expressing ideas and getting
listener to what they should say. These show that students lack linguistic, pragmatic, strategic,

discourse and fluency competences.
> The role of supports and motivation

Students confirm that they receive a very little support, motivation, encouragement, etc in class.
Students also reveal that their teachers favor to ‘Brilliant students’ and treated them partially.
This shows that students not only lack support and motivation but also they are de-motivated by

being treated partially.
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» The roles of some personality factors

Some students’ clearly show that they feel low self-esteem and confidence to speak in English.
They also afraid their peer groups’ insult and criticism., taking reasonable risks, making mistake
in speaking English, and thinking others are more competent than themselves. Thus,

classroom’s lack of consideration to students’ personality factors is one factor.
» Students’ attitude towards the pertinence of the speaking activities.

Students reveal that the speaking activities are not interesting and relevant for them to
participate. This may be due to the subject matters and the vocabularies used are not familiar to
the student, or perhaps, may be the speaking activities are not related to their immediate, social
and academic needs of speaking. No matter how, students’ negative attitude towards the

speaking activities is a factor inhibiting students’ participation.

Findings from the analysis of teachers’ attitude data suggest that the following are factors

inhibiting students’ participation related to English language teachers and their teachings.
» Teachers’ attitude towards teaching speaking skills

Teachers think that teaching speaking is worthless. Perhaps, may be teachers think teaching
speaking is not as easy as fore example; grammar or may be they believe that enabling students
to master the grammar rules is more important for the national examination that students will
take at the end of the year. Yet, here the fact that teachers have got negative attitude towards

teaching speaking skills, has direct impact in hindering students’ participation.
» Classroom shared purposes of learning to speak

Teachers mention that the objective of teaching speaking is to develop students speaking
competence. This shows that teachers do not attempt to know the specific objectives stated in
the syllabus and share these with their students. Besides, this also indicates that the specific
teaching points provided in teacher’s book are not used for the intended purpose properly. Thus,

teachers fail to provide shared purposes of learning to speak in the class.
» Teachers’ attitude towards the relevance of using group and pair mode of learning

Teachers complain that students don’t participate when they are asked to work in group

speaking activity. Besides, they mention that students have very little speaking proficiency. This
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shows that teachers believe engaging students in pair or group activities are waste of time.
Perhaps teachers may think group mode of learning is unaccepted way. Teachers’ negative
attitude in using group/pair mode of learning is likely to be influenced by lack of understanding

of the value of group oral activities.
» Teacher’s attitude towards implementing group mode of learning

Teachers share their opinion as students do not want to work with partner(s) they are assigned to
work with in group. They also mentioned that their students have problems of getting
information from the group members and respond to questions. Perhaps these and other
problems that teachers claim may be are the reasons for the impediment of implementing group
modes of learning in speaking classes. Hence, they have negative attitude to implement group

modes of learning.
» Teachers’ roles as facilitator

Teachers complain that classroom related factors do not allow them to perform some of their
roles as supporter, helper, as well as, offering any motivating aspects the way they should.
Moreover, they mention that ‘brilliant™ students are the ones they care more in speaking class.
This shows that teachers not only unable to offer help the way they should but also they de-

motivate the students by treating them partially.
» Considering the inhibiting role of personality factors

Teachers clearly show that some of their students have some of the personality factors which
inhibit them from participating in speaking activities yet they blame classroom related factors

such as large class-size, shortage of time, etc as the reasons for their failures.
» Teachers’ attitude towards the pertinence of speaking activities

Teachers reveal that the speaking activities are not appropriate due to the reasons that they think
the activities are not interesting, relevant, motivating, good for pair\group work etc. Besides,
they think the degree to which the speaking activities’ capacity to shift students’ attention from

accuracy into fluency is unsatisfactory.

The findings of the analysis of speaking classroom’s practices data confirm that the

teaching/learning practices are failed to provide purposes, and clear instruction. Moreover,



inadequacy in topics introduction, failure in creating positive classroom learning atmosphere,
insufficient practice and reason to practice, failures in applying the right roles, and poor or no
visible means of ensuring the extent group/pair activities are done properly, are the prevailing

problems seen in speaking classes.

Of the lessons supported by plasma, the data show that all the lessons were presented well, yet
the major of the students can not benefit from this for teachers’ poor controlling, organizing.
managing, and etc skills in the class. Thus, students in pairs/groups are seen doing whatever

they like.

The analysis data of the speaking tasks in the student’s textbook show that all the speaking tasks
lack the relevant components that student require communicating orally and participating in the

activities as they are intended.

Seen the factors that are drawn from the findings against the analysis of textbook evaluation and
speaking classroom’ practices data, all the factors identified confirm that the teaching/learning
process is the source for most of the factors inhibiting students’ participation in speaking
activities. Given the situations in the sample school, where the importance of providing the
necessary conditions for student’s oral participation in the speaking activities is underlined in
the syllabus, in the contrary, the teaching/learning practice in speaking classes at present
reminds us the traditional way of language teaching. Moreover, it is unthinkable to achieve the
objectives of teaching speaking in the syllabus which is stated as enabling students to
understand and express appropriately in a variety of everyday, or ‘social’, situations as well as
to be successful in a learning situations where English is used as the medium of instruction
unless, currently held attitudes, beliefs, etc regarding speaking skills and students’ oral

participation has not been changed.
5.3 Recommendation
Based on the findings of the study, the following recommendations have been made.

It is essential to address the growing needs of students to become proficient in speaking English
by giving due emphasis to what students require to participate orally in speaking activities often

presented in group or pair modes of learning.
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In this respect, English language teachers, by virtue of the status they hold in their speaking

classroom, they are expected to include the following in the teaching/learning process in order

to enhance the quality and effectiveness of students’ oral participation.

>

Speaking is desire and purpose-driven, students also need to have purpose to learn speaking
English. Thus, a classroom should provide a range of appropriate purposes form students’
immediate and future needs of speaking English to activate their interest.

The teacher should familiarize students with working sitting facing each other. This way of
working should be a regular part of speaking classroom routine so that students are able to
move into group mode quickly.

Teachers should try to fulfill the necessary conditions for effective implementation of group
or pair modes of learning as per the literature.

Teachers also should adopt the speaking tasks and activities so that they become suitable for
individual pair and group work whenever needed and/or able to provide supplementary
tasks.

Teachers must help students to be aware of the necessary skills for successful group
speaking work (e.g.. cooperative skills, etc)

Teachers should able to enhance peer support by giving well-structured guidance such that
students share responsibilities and respect each other as well as develop readiness to work
with those students who are low performers. Moreover, students should be encouraged to be
patient and listen carefully to others.

The teacher should try to motivate students to see the value of group speaking work..
Students should be given specific, clear instructions in order to carry out the speaking tasks
in groups.

Teachers should apply the right role depending the need and importance.

Teachers must identify the students’ personality factors that may inhibit them from
performing their roles as they are intended and give a range of mechanisms to reduce the
negative effect.

Moreover, due to the reason that almost half of the speaking lessons are covered by the
Plasma, teachers are expected to render a range of roles depending on the needs ,besides,

they are also expected to narrow the gaps which are seen as mismatch between the Plasma
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and the students by ensuring that students have the necessary strategies that help them to
listen and comprehend the messages right from the Plasma teacher ,as well as to be
competent enough in their speaking skills and participation as per required by the Plasma

lessons.

It would be of a paramount importance to help English language teachers know more about the
communicative language teaching approach which underline the importance of teaching
speaking skills and  the learner-centered approach which allows students to play more role in
their study so that they will able to see the emphasis given to students’ involvement using
English language for oral communication both from language view and teaching methods

currently used.

Above all, the achievement of the intended objective of the syllabus in teaching speaking skills
is unthinkable with out due emphasis given to students’ participation in the speaking activities
as per the learning methods recommended by the syllabus in teaching the activities. To this end,
it is inevitably important if a radical change is taken in the current attitude, practices in speaking
classes and the speaking tasks in the textbook. Therefore, it would be useful to give particular
attention to the inhibiting factors, this study has found out and apply them in such away that

they enhance the qualities and effectiveness of students’ oral participation in the activities.

Finally the researcher would like to suggest that concerned bodies should make further studies
in an improved form and wider scope regarding the related issues in different schools at
different levels. Possibly, this could be done by including the status and roles of teacher’s
trainings, the role of gender differences, students’ socio-cultural factors, and background status
of students’ speaking proficiency and other related issues that can attribute to the quality and

effectiveness of students’ oral participation.
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APPENDIX B

ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

STUDENTS’ QUESTIONNAIRE

This questionnaire is designed to elicit information for the purposes of Master of Arts (M.A)
research in English Language Teaching. Its main purpose is to obtain information on the
attitudes, motivation, psychological and emotional feelings of students towards speaking skill and
participating in speaking activities. This would help to find the major difficulties that inhibit

students from participating in speaking activities.

As your responses are very important for the results of this study, you are kindly requested to
give genuine responses to each item of the questionnaire. The information provided by you will
be strictly confidential, and will be utilized only for the purpose of academic research. I request
you to kindly cooperate and respond to each item.
Thank you very much in advance for your kind cooperation.
Yours Sincerely,
Zerihun Samson
Department of Foreign Languages and Literature
Institutes of Language Studies
Addis Ababa University
General Instruction
i Please read out each item and put a tick (v') mark against the option (s) of your choice (s) at

the right side of each page of the questionnaire.

i1 Where extended response is demanded, please write it upon the space provided.
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I General Information
Please complete the following information by putting a tick [v]
Sex

Male ... ' [ ]
Female ... [ ]

II Questions on learning to speak English

2 What is your opinion regarding the relevance of learning to speak?

Responses
o

> L > O

= () L) (D) — O

Folr T L .2
S.No. Items = < 28|23
2.1 [ think learning to speak is as important as for

example grammar

2 [ often enjoy learning to speak English, it is I

| easy and interesting

3 Which English language skill do you prefer to learn more? Please show by putting the

alphabets in the order of your preference?

a) Listening ... | R
b) Speaking ... M 0]
¢) Reading ... 3N
d) Writing ... B
e) Vocabulary ... S
) Grammar ... 6" ... [ ]
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III Questions on methods
4 What is your opinion regarding the importance of your oral participation?

Responses
o
> O (] > O
gzl |8 |2 |82
No. Items o = a & B0
4.1 I understand that participating orally in
speaking class is the best way of learning to
speaking English.
4.2 | I often don’t know why the teacher asks me to
interact with the other student(s) in English.
5 What exactly you often feel when you work with other student(s)?
a) I like it very much [ ]
b) I often get board ... [ ]
c) [ enjoy ... [ ]
d) I hate it ... [ ]
6 What is your opinion regarding pair or group speaking lessons?
Responses
i~ )
2 s S Codl
No. Items 20 S| 8 2 go =
S &b | ob 0 s S
3 <|< |E |d |45
=
6.1 I am able to learn how to make myself
understood by other as the result of group work
6.2 [ don’t like the whole idea of working by sitting

facing each other.

7 How do you prefer to learn in speaking class?

a) Teachers explain everything to me ...

b) Learn by talking to friends in English ...
c¢) Learn to speak English by my self ...

d) Learn by plasma ...
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8 Do you often move in to group or pair mode quickly and silently?

a) Yes ... [ ]
b) No ... ]
9 How do you view the teaching/learning process in speaking class?
Responses

2 ol |2 |8 |2 8
No. Items = R & ) =
S &b | &b 5] ] 5 «
& = | = 2 z 5 .2
7 5 @) » A

9.1 I am often made to know what to do, why, to
do, how to do, when to do and with whom to do

the speaking activities.

9.2 | The teacher lets us form group or pair properly

9.3 | The teacher moves freely around the class to

identify problems and help us in group

10 Do you think you know how to get information from other members and respond to

questions?
a) Yes ;.. [ ]
b) No ... [ ]
11 Do you often feel difficulty in express ideas and opinions in speaking activities?
a) Yes ... [ ]
b) No ... ! [ ]

12 Do other student (s) in pair or group speaking activities listen what you have to say and

respect different ideas and opinions?

a) Yes ... [
b)No ... [ ]

13 Do you think you can learn to speak by finding out what your classmates think and know?
a) Yes ... [ ]
b) No ... [ ]
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14. Indicate the occurrence of the following ideas in teaching/learning methods?

Responses
S Ne. Items § § o g 73 §
< |6 |SEl2]|2

14.1 | How often does your teacher let you form group

or pair according your preference?
14.2 | How often you are being assessed and graded

based on your performance in pair or group

activities?
14.3 | How often you are given freedom to say

whatever you want in group speaking activities

15 Do you think the speaking class provides a relaxing, supportive learning environment in order

to feel relaxed enough to try to speak English and participate in the activities?

a) Yes ...
b) No ...

[
[

]
]

16 Do you believe what you have learned in speaking class is relevant and helpful for your day to

day life?
i) Yes ...
b) No ...

17 For which types of students do you think the teacher care more in speaking class?

a) For those who speak and actively participate ...
b) For those who try to speak and participate
¢) For those who never speak and participate ...

d) He/she cares for all students equally ...

18. What types of learning modes does your plasma teacher often request in speaking class?

a) To work with the classroom teacher ...
b) In pair and group...
¢) teacher-student interaction ...

d) Only with plasma
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19 Do you think, during speaking lessons, the plasma provide model dialogues, discussions etc in
a real life contexts?
a) ¥Yes ... [ ]
b) No ... ' [ ]
20 If your answer for question No. 19 is ‘yes’ how does that support you to participate in the
speaking activities? because of that:
a) [ am able to know what to say, how to say it when
to say it and with whom to say it ... [ ]
b) I am able to learn how to use non-verbal ways of expressing
ideas. [ ]
c) I am able to understand the importance of participating in
pair or group works using the language ... - |

20.1 If you have any other response(s) regarding item 20, please specify?

IV Questions on personality factors

21 What is your opinion regarding the following statements?

Responses
B
> ) Q > QO
S.No. Items T @ o | o 2 | = 2
: 55885 §
E < < < a2 = 2
n g o i o)

21.1 | During group work, I often feel nervous and can’t

able to express my idea .

21.2 | I think I am not good at speaking skill.

21.3 | I rather pretend as if | participate for fear of making

mistake in speaking English?
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22 How often you hesitate and keep silent from sharing what you believe is right?

a) Always ... [
b) Often... [
¢) Sometimes... [
d) Rarely ... [
e) Never ... [
23 Do you think you have shy personality to talk among other members of the group?
a) Yes ... [
b) No ... [
24 Which types of learning makes you feel more comfortable in speaking class?
a) Pair ... [
b) Group ... [
¢) Individual ... [
25 Do you believe other members of your group can express their ideas better than you?
a) Yes ... [
b) No ... [
V Questions on speaking activities
26 What is your opinion regarding the speaking activities?
Responses
S.No. Items C% g ¥ -g g % ._g

26.1 | Most of the speaking activities are meaningful and

suitable for pair or group work.

26.2 | The speaking activities provide us with the
language we use, the ways of using it together with

the situations in which we should use it.

26.3 | I like most of the activities for they allow me to

have more control and responsibility over my

learning.
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27 Are the subject matters and vocabularies of the activities familiar and interesting to you?

a) Yes ... J¥. S

b)No ... [ ]
28. Do the speaking activities suit with your leamiﬁg pace and level?

a) Yes ... P 3

b)No ... [ ]

29 How often do the speaking activities make you forget how and what structure to use and shift

you to focus on the different ideas you should add/

a) Always [ ]
b) Often ... [ ]
¢) Sometimes ... [ ]
d) Rarely ... .4
e) Never ... [ ]

VI Open ended question
Please read the following questions and give short answer in the space provided.
30 What do you think your teacher should do in the speaking class in order to help vou

participate in speaking activities?

Thank you very much
For your help
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APPENDEX C

ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

TEACHERS’ QUESTIONNAIRE

This questionnaire is designed to elicit information for the purposes of Master of Arts (M.A)
research in English Language Teaching. Its main purpose is to obtain information on the
attitudes, motivation, psychological and emotional feelings of students towards speaking and
participating in the speaking activities. This would help to find the major difficulties that inhibit

students from participating in speaking activities.

As your responses are very important for the results of this study, you are kindly requested to
give a genuine response to each item of the questionnaire.

The information provided by you will be strictly confidential and will be utilized only for the
purpose of academic research. I request you to kindly cooperate and respond to each item.

Thank you very much in advance for your kind cooperation.

Your Sincerely,

Zerihun Samson

Department of Foreign Language and Literature
Institute of Language Studies
Addis Ababa University
General Instruction
i Please read out each item and put a tick (v') mark against the option (s) of your choice (s) at

the right side of each page of the questionnaire.

i1 Where extended response is demanded, please write it upon the space provided.



I General Information
1. Please complete the following information by putting a tick [v'] mark
a.Sex
Male
Female

1.2 Section you teach

P
[ ]
[ ]
1.3 Educational qualification [ ]
a) Diploma [ ]
b) Bachelor Degree [ ]
¢) Master of Arts/ Education [ ]
II Question on teaching Speaking Skills:

> What is your opinion regarding students’ attitude towards learning to speak English?

Responses
5 138l >3
= 3 3 = - o =
(=1 = (9] =) o cD
S 0|3 & )| 28
S.No. Items Zo Sl ElE | GF

2.1 [ think students often enjoy learning to speak

English

2.2 [ have understood that teaching speaking is
worthless.

23. | Students” awareness of the importance of learning

to speak is quite satisfactory.

3 Which skills do you think students prefer more to learn in English language classes? Please, put

the alphabets in the order of students’ preference

a) Listening N
b) Speaking 2.0 ]
¢) Reading Y
d) Writing L
e) Vocabulary ... 50 N
f) Grammar 6" ]
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III Questions on Methods

4. What is your opinion regarding how students view participation in speaking class?

Responses
2ale (B |3 |0
No. Items D o | © s o Bhe B
© o | & (5} ] o
s < | < 2 = s 2
n =S A (e
4.1 Students can tell what they have gained from
participating in speaking class.
4.2 | Students don’t enjoy working by sitting facing
each other
4.3 Students often move into discussion mode
quickly and silently.
4.4 Students do not seem to know why they are

asked to learn by participation.

5 How do you describe the way your students often feel about participating in speaking class?

a) They like it very much ...
b) They are interested ...
c¢) They get board of it...
d) They totally hate it. ...
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6 How do you describe students’ participation in pair/group activity?

Responses
o)
No. Items = S 2 o O
e Q| B = i =0 o
= — Q on Pl - 1)
o b e Q < c <
s < | < S z E .2
n 5 @) » 0

6.1 Most of the students finish their group
discussion properly.

6.2 | Students totally do not like working with
partner/s/ they are assigned to work with.

6.3 Students know how to make themselves
understood by others in pairs/groups activity

6.4 | Students have more fun involving in other
learning modes than pair and group activity

7 Do you think students have difficulty in getting information from the other members and how to
respond to questions in pair/group work?
a) Yes ... N
b) No... o]
8 During group speaking activities, do vou think students know what to do, how to do it, with
whom to do it and when to do it?
2k Yes... ol
b) No... Lol
9 How do you think students prefer to learn in speaking class?
a) in group ... [
b) in pair ... .|
c) with the teacher... [
d) by plasma... [
10 If your response(s) for questions No9 is either ‘c’ or ‘d’, why?
a) Feeling of doubt and uncertainty of their ability to work independently. ... [ ]
b) Bad experience in the previous grade about modes of learning that promote participation.[ ]
¢) Most students don’t qualify for mode of learning that promote participation. ... [ ]

d) Most of the students think working in pair or group is inappropriate ways of learning. [ ]
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11 In your opinion, do you think it is possible to know what can motivate students to participate

in the activity?

a) Yes [ ]
bNo ... | [ ]

12 If your response is ‘No’ why?
a. Because it is waste of time, it does not do any good. ... [ ]
b. time constraint =

c. Inconvenient classroom situations to practice, like
class size, etc [ ]
13 Do you believe students have already developed negative attitude towards pair/group activity?

a) Yes ... [ ]
b) No ... [ ]
14 Which types of vour students often participate?

a) Brilliant [ ]
b) Medium . [ ]
¢) Slow [ ]
d) All the students [ ]
e) None of them [ ]
VI. Questions on students’ personality factors

15 What is your opinion regarding the role of learning factors up on students’ participation?

Responses
g

Q >
No. Items Zaial o - 3] =90

8 o © = 5
e = Q ch = %D
S ob| &b o} S o 8
Eg| <« o | s .2
»n 5 ) » A

15.1 Students often pretend as though they
participate for fear of being insulted by their
group member

15.2 I think most of the students believe that they
are poor at speaking English

153 Students often seem to feel insecure and
unable to take risk in group activity
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16 If you have observed any learning factor that inhibit the quality and effectiveness of students’

participation in speaking class, please specify

V. Questions on speaking activity

17 In your opinion, what role do speaking activities have for students’ participation?

Responses
o)
> (5] Q e By
= Q) Q ) o — O
o9 ‘5 ) e &
o Qb en O < o <
8 <| < = z = .2
No. Items 7 5 A A A

17.1 | The activities allow students to interact with

their classmate

17.2 | The activities often provide genuine reasons for

the students to communicate in group

17.3 | The activities often fail to provide clear
information as well as relevant steps required

for fuller participation

17.4 | The activities are appropriate and fit to students

level, interest and learning pace

18 Do most of the activities require students to shift their focus from accuracy into fluency?

a) Yes ... F 3

b) No ... [ ]
19 Are the activities made to focus on developing students’ communicative strategic competence

(paraphrasing, guessing, avoiding, changing topic, etc)

a) Yes ... [ ]

b) No ... [ ]
20 Are there activities focused on developing functional and social use of speaking (shopping,

greeting, asking for information etc)?

a) Yes ... [ ]
b)No ... [ ]
21 Are there activities focused on developing learners’ linguistic competence (knowledge

of pronunciation, vocabulary, grammatical structure etc)?

a) Yes ... s
b)No ... o
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22 In your opinion, which significant thing (s) do the speaking activities lack most?
a) Speaking strategies... [ ]
b) Creating cognitive demand on learners
(Recalling, relating, etc) . £ ]

¢) Real social contexts. o
d) Non-linguistic clues which support meanings

(Instruction which depict particular roles and

help to imagine) [ ]

22.1 If you have any other response (s), please specify?

VI Open ended question
Please read the following questions and give short answer in the space provided.
23 What do you suggest to other teachers and students should do in order to enhance the quality

and effectiveness of students’ participation in speaking activities?

Thank you very much

For your help
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APPENDIX D

Al ANA RLACHE
PRIRPT PG A%
PR, £ILPT AG NI-OU-F TIUCT AFA

P 1oiePT P oomLP

1 @o9®uCTi(V) NF2C EA UL OF T CATIANG &3%T €379C hvdel
PO (COE) GA%Y Wi I @-k(P) LLCIN?

2 PATINNGET £k CFIUC VAT aoIC LAD ML 9L -
NATI(V) 0N LATI(NAV)?

3 @o*YCThi(V) NF79C neA UL 9P Al ¢ PoLmeae®- Lo
TNTUIL L CTEDT -2

4 FIC ATA UL 0P 0TS 194 Mooy PULhG O P16 ST
@NT AT LLATI(400)?

5 0T @L9° 024 NooPd POLh5mY 3796 Wi T 0T oo 9°)
9L 09T AIBATTN(V) LLCTAN(TA)?

6 NT3L MLI® 194 P379C WIGT HAF4 AILTWT hG NI TAT4(T)
@P 1 aoPuCTi(V) PULATT(V) “V1Phe £I6 hC8S Ol Wil
T PATI(TPAY)? |

7 0TI ®LY° N2 CFIUC Wiy oP T hWFECR) TrE @L9° £.2¢- it
AT Qe PFIC WO NN ULd WISGhSOT ALLCT POLTA:
TACT 1Too@1i(V) P9LL@P DT AAE 4 D06, (T)?

8 Yoo uCTi(V) L 1PA Thd 0oL LN PavdiC CINTO1LL N PTE @
LaoNATA(UAN)?

9 AT @LY° NI¢ CI19C WIOGT @AT FAJd WIS P: PoLLLCTTN(Y)
CUN TICT hA a4 NCNHL P TFar (& Tar)?
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10 .24 @LY° APIE AILINGOFTo (@G T®) PoLPCN P379C NS F
®EI° 19T AL PIVTNTHEO (L) T, MLYI° hA-F R (hGe-T) VAN
hATI(V) a4 UANTIH(VUT) AR (T)?

11 TANUT ooC AP C379C WiIoST @L9° AP LT +AS4 WISTUP(Y)

POULVET(V) TICT A HCUC ALCITH(V) VANTIH(V?) DA, (T)?

12 MAPLE(T) AEEe T NTIL @LY™ 196 N°LhSo 379C AT @0
LATI(V) TATE PAAM AP8MLI°C ao9™UCT(V) 9°7F 291247 LECNT A
NATI(V) FAN.LATI(AAV)?
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APPENDIX E

ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

STUDENTS’ INTERVIEW QUESTIONS

1. Does your teacher let you know the purpose of learning to speak English? (please specify)

2. What do you think the importance of learning to speak English? (please specify)

3. What type of teaching/learning methods does your teacher often use in speaking classes?
(please specify)

4. Do you often participate in pair/group speaking activities? (please specify)

5. How do you feel about learning to speak in pair/group speaking activities? (please specify)

6. How do you describe the support and motivation you have received from your teacher while
doing in pair/group speaking activities? (please specify)

7. What kind of problem(s) have you encountered from your partner or group members while you
discuss? (please specify)

8. In which type of learning methods does your teacher seem good at and prefer more in speaking
skill? (please specify)

9. What kind of personal problem(s) have you ever encountered while you work in pair or group
speaking activities? (please specify)

10. Are you interested and enjoy with pair/group speaking activities? (please specify)

11. What problem(s) have you noticed that inhibit you from participating in pair or group
activities during speaking lesson by plasma? (please specify)

12. What should teachers do to enhance your participation in pair/group speaking activities?

(please specify)
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7.
8.
9.

ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

TEACHERS’ INTERVIEW QUESTIONS

. What do you think, are the general objectives of teaching speaking English for grade ten in

the syllabus? (please specify)

How do you describe your students’ speaking ability? Do you think your speaking classes
have showed your students speaking skill improvement in

Do you think the teaching methods you use in speaking class is effective? If not why?

What types of learning methods do the students prefer? Why? (please specify)

Have you ever try to know what motivate students and support them to enhance the degree of
their participation in speaking activities? (please specify)

How do you often deal with students’ personality factors that may hinder them from
participating in speaking activities? (please specity)

How motivating are the speaking activities? (please specify)

Do you think the speaking activities suitable for pair or group discussion? (please specify)

What advantage and disadvantages do learning speaking by plasma have? (please specify)

10. What solution(s) do you suggest to enhance the quality and effectiveness of students’

participation in speaking activities? (please specify
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APPENDIX- G

ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE

CLASSROOM OBSERVATION CHECKLIST

The classroom observation checklist includes general and specific focused items to be observed
at different points in the class.

I General Issues
1 The school
1.1Name of the School

Section

2 The section

2.1Section observed

2.2 Section size

2.3number of female students

2.4Number of male students

3 Date and day of observation

3.1Date

3.2Day

3.3Time
4Textbook used

4.1Unit

Page

Title of the lesson

Task/ activity number

Title of the task/activity
SAuthentic materials used

Newspapers ...

Pictures

Magazines

SA4TV ...

Radio

5.6 Plasma...

e — —
L B e S sy Wy S—
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I1 Specific issues

6. Introduction stage

Opinions
More Less
No [tems Almost Not
than Adequate than
adequate at all
adequate adequate
6.1 | The teacher relates the lesson with
students’ real life usage.
6.2 | Students are interested in the
lesson.
6.3 | There is positive learning
atmosphere in the class.
Note-
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7. Presentation/practical stage

Opinions

No Items _ Above Below )
Outstanding Average Unsatisfactory
average average

7.1 | Students follow up the
presentation attentively.

7.2 | The pacing of the lesson
1s appropriate.

s The class understands
what is wanted to
practice.

7.4 | The language items are
presented naturally.

7.5 | The students get
adequate practice with
the language items .

7.6 The students are
interested with the
practice .

7.7 | Students are offered
encouragement and
assistance to practice.

Note-
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8. Production Stage

No

Items

Options

) Above
Outstanding | -
average

Average

Below

average

Unsatisfactory

8.1

Students’ groupings
and sub- grouping are
appropriate.

8.2

The students move into
group or pair mode of
learning quickly and
silently.

8.3

There is genuine
communication.

8.4

Teachers control and
manage the class
effectively.

8.5

Students are given
sufficient assistance in
pair/group.

8.6

Students are offered
adequate
encouragement in
group.

8.7

The activities are
suitable for pair\ group
work.

8.8

The teacher walks
around monitoring the
pairs/groups.

8.9

Students enjoy with
interact in groups.

8.10

Students use English to
carry out the activity in
groups.

8.11

Students complete the
activity properly.

8.12

Groups are given
chance to report the
result to the class.

8.13

Students get feedback
properly.
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Grade level:

APPENDIX-H

Textbook evaluation checklist on the appropriateness of speaking tasks to students’ oral participation

. 2
Mode of The e =1 S
. . No. of Integeation : : : Degree of | Degree of Xent | o1 2| & £
Units | Topics e Type of class Teaching | Interest to high | Improving ) allow o|l3| £ ==
activities in ot i . S teacher’s freedom gl 8l 2| =
activity | organizati aim school... motivation natural 5| 5 = 4
each control to say... : &l o| = o
on learning 2| O | =
The sum

[Adopted from Atkins et al (part I) 1996:122/129]
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APPENDIX I

Evaluation checklist on Teacher’s roles and types of students’ interactions required by the

speaking tasks

Types of students’ organization

Units Topics - - ; ;
I'eacher’s roles interactions

(As specified in the Teacher’s Book)
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