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Abstract

Today in Ethiopia, there is a widely heard academic common

talk, especially in the tertiary level of learning, about a great

variation in the English language proficiency level of governmenu

and mission secondary school graduatese The degree of this

diffierence has not so far been assessed.

The reserch desccibed in this paper attempted to examine

whether or not there was a significant difference in the English

language proficiency level of government and mission second~y

school leavers, usin~ two very well reputed instruments. These

instruments are the cloze procedure and the dictation, perhaps

the most qualified integrative tests of language proficiency. Since

constructing discrete-point proficiency tests is extremely difficult

for ordinary classroom teachers, like the writer of this paper,

unskilled in the technicalities of dev8loping such tests, these

two integrative tests, which are considered to be perhaps equally

valid and reliable to measure the language proficiency level of the

learner, have been employed as best alternative devices for the

purpose.

11.11 the possible necessary cautions essential in developing

such tests, have been taken in order to determine the gra~3 level

of the cloze and the dictation passages, the Fog Index, one of the

formulas currently used for the purpose has been used and according

to this formula all the cloze and the dictation passages have a dif-

ficulty level of grade 12. In addition to this the personal

judgement of English language teachers in the Addis Ababa University,

about their fitness, has been considered.

They were validated against the Michign Test of English

Language Proficiency Form-Bo The results showed that the cloze and



the dictation tests used in this paper, correlated at .97. And in

order to examine their relinbility the Kuder Richardson formula

(Kr-21) has been adopted. This revealed a reliability coefficient

of .95 for the cloze ~nd .96 for the dictation tests.

The t-test technique was used to evaluate the differences in

the Mean scores of each test, so as to assess the extent of the

variations in the performance level of English between these two

groups of student. The findings showed that there is a singificant

difference between government and mission secondary school leavers

at p .001 level of confidence.

On the basis of these findings, it was recommended that selec-

tion for admission of students into the colleges and the universities

has to be made on the basis of an English language proficiency test

or College Entrance English Language ~xamination, on the basis of

which placement of students into an appropriate program of English

language learning could be mnde so that each group can learn at a

pace commensurate nith its ability. An inquiry to make a thorough

revien of the English curriculum of the lower levels has also been

made. Further research on the subject has also been invited, so

that a reliable solution to the problem can be found.
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Chapter I

INTRODUCTION

1.1 Stateme.t of the Problem

There are two major types of secondary schools in Ethiopia today,

government and mission schools. The mission schools are also known

as private schools. Both of these schools plan and implement their

teachi1g - learning program on the basis _f the centrally designed

curriculum prepared by the Ministry of Education. The preparation

and distribution of the teachi.g materials is also centrally carried , .
,_ \ J

out by the ministry. This is, of course, done in order to offer both

the schools an equal opportunity to keep going at a reasonably equal

pace for prepari.g students of similar academic level with respect

to their grade levels.

Yet when the question arises as to how much English the students

from government secondary schools (GSS) and mission secondary schools

(MSS) know, when they leave their respective schools, the answer has

always bee~ a hearsay, which draws a sharp distinction between the

two. This distinction in their English language ability has become

an academic common talk. Teachers, especially in the institutes of

higher learning, are always heard complaining that the English

proficiency level of almost all government school graduates is utterly

discouraging and is far lower than t,at of mission school graduates,

to the extent of becoming increasingly difficult to design the

English syllabus for the freshman level. This wide variation in

their English language proficiency (the language used as a medium of
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instruction in junior and above levels, and upon which therefore

evidently no other single subject perhaps exists in the school program

the development of the entire school curriculum so heavily depends),

they argue, have made learning much easier for the mission school

leavers, thereby enabling them to join and successfully complete their

academic careers in the prestigious faculties like Engineering and

Medicine, while a considerable number of government school leavers are

put at a disadvantage of being subject to dismissal or dropping out.

In shert, they complain that government and mission schools prepare

students with remarkably varying levels of proficiency in English.

If as has been often lamented by many, the students from GSS and

MSS really leave their schools with a sharply distinct level of mastery

of English, the bearing this will have on the teaching - learning

prGcess, particularly in the tertiary level is obviously pressing, for

it seems pedagogically unrealistic to place together such two groups of

students of distinct level of proficiency in English and expect an equal

academic performance from them" As many language teaching and testing

experts point out, when variations in the language used as a medium of

instruction is great effective teaching is put in danger, and in such

instances either the disparities in the preparation of the studdents

must be assessed and made equal or their effect in some way eliminated.

It is, as James Rye (1982:12) points out, assessing and not

guessing a problem that leads toward the solution of it. This therefore

calls for an urgent and effective technique of evaluating their level

of proficiency in English. The English examination results of the

Ethiopian clchool Leaving Certificate Examination (ESLCE), an

instrument with which both graduation from secondary schools, as well
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as selection for admission into the tertiary level is made, cannot

provide the true picture of the proficiency level of the learners

because it is an achievement test, and not a proficiency test. Only

reliable and valid proficiency tests can reveal such a proficiency in

English language.

Thus in order to examine the extent of the truth in the above

complaints, an alternative means of measuring the English proficiency

level of the learners has been designed in this paper by way of

answering a couple of questions very crucial in developing such

pr.ficiency tests. The questions are the following:

1. Are there instruments that a foreign language teacher

(like the writer of this paper) who is not equiped with

the technicalities of developing the complex proficiency

tests (of the discrete-point tests such as the multiple-

choice type) can prepare and use as a best alternative to

assess the English proficiency level of students?

2. Are the alternative instruments reliable and valid enough

to be employed as a definite yardstick by which assessment

can be made of the abilities in language the pupils are

expected to have in order to be successful In their future

academic careers in College?

The answer to both these questions is an affirmative one. The

integrative tests can serve the purpose. In this paper, therefore,

two integrative tests namely, the cloze technique and the dictation,

instruments very well known as best devices for testing proficiency

in language have been selected. These two integrative tests are
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reputed as being easy to prepare and administer, especially for an

ordinary classroom teacher who is not skilled in language testing.

1.2 The Purpose of the Study

So far no sort of study has been carried out to determine the

existence and extent of this difference in the level of English

proficiency of government and mission secondary school graduateso

This paper is an attempt to look into this case. Its purpose is

therefore to examine whether or not there is a significant difference

between GSS and MSS leavers in their global English language proficiency.

1.3 The Impor~ance of the Study

This study is important in that apart from revealing the current

picture of the proficiency level of these two groups of students, the

findings can help in

10 designing a reasonable plan of teaching in the institutes

of higher learning at a pace commensurate with the ability

of the students, especially at freshman level,

2. pointing in the direction of reviewing and strengthening

the curriculum of the lower grades,

3. provoking the testing authorities in Addis Ababa University

(AAU) to reconsider the question of whether or not an

entrance examination has to be devised to select students

for admission into the tertiary level, and

4. inviting further research on the matter.
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1.4. Limit~tion of the Study

This study is limited to 402 students from 4 government and 4

mission secondary schools in Addis Ababa, out of a totdl number of 21

government and 9 rnis~ion secondary schools with a total po?ulation of

14047* grade 12 students enrolled in the ~986/87 academic year. This

number is only about 3% of the total population. The limitation mainly

owes to the ~roblem of money, time and other related facilities.

In this ,aper an attempt has been made to examine whether or not

there is a significant dif-erence between ess and MSJ leavers in their

level of En,.lish proficiency. Thus the fol!owing Null ~nd Alternate

hypotheses are made.

The 0ull hypothesis (H )
o

states that t~ere is no &gnificant

difference in En~lish between GSS and MSH 19avers.

The ~ltern~te hypothesis (H1) states :hat there is a significant

difference in the level of 9roficiency in En~lish between GS~ and MSS

leavers.

1.6. Definition of Terms

Accepta~le ~ord Method: A technique of scorinG cloze tests vhere

in addition to the restoration of :he original ~ords

all the contextually acceptable responses are also considered

correct.

Achievement tests: These 2re tests such as final examinations

prepared to show the degree of success or progress of

individuals or groups toward the instructional objectives

*Source: ESLCL Office, 1986/87 academic year
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of a specific course of study. They are on-the-syl]qbus
tests whic~ sample what a student has been taught. Their
contents ar-e t.h er-e f ore dravm from pas t work such as
chapters covered in class.

Coze Procedure: A test constructed using a piece of writing in
h . th d' t t i 11 b d 1 t dwhic_ certaln n wor s nave sys ema lca y een e e e

and the pupil is expected to make maximum possible use of
both intrasentential and intersentential context CJk2S •

available to predict the omitted words.

Correlation Coefficient: a statistical method used to express
the relationship between two sets of scores.

Discrete-Point Tests: Tests vhcre one and only one skill or
component of gram~ar is assessed at one time, such as the

test of phonology, vocabulary etc., or the test,that are
prepared on the assumption that productive and receptive
repertoires, as well as oral and visual repertoires should
be tested separately.

Dictation: It is a test where a passage divided into 8uitable
rhythm units or phrases is read or usually given on tape
at a slightly slower than normal speed of speaking so
as to enable the test~es to write down what they hear.

Exact Word Method: A method of scoring cloze tests where only
the restoration of the original words is given credit.

Globel Language Proficiency: The student's all-round knowledge
of language and his language skills.
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GovernM~nt ~ichools: Lchoole the running of which is entirely ~on0

IJ;'/:;: c C;overnment and whe r-estudents learn free of chr.r-ge,

Integrctivs ~ests: Tests that measure more than one skilJ. 2t one

time, ..uch as the cloze test. They ar'e used to test t~le

le~rilcr!2 efficiency in rapidly processing sequences of

the Inngu2ge into action.

Mission ~c~ools: bchools that are run privately by some organi~~tions

li~e the C~tholic mission where students are charged COille

2~ount of ~oney for the service they get.

Proficiency ~e~ts: These are tests designed to assess the IGa~nerTc

c[V~~ility in a given language demonstrated at a given ~oint

in tim~, inciependent of a specific course, book, or ch~~ter in

n Lool:. They are usually given to measure the individual's

';;:. ::.:C:"';1o.:1' is sufficiently proficient to meet the r-equ.ir-ements ,

Reliability: This deals with how much the test is consistent ~~

;,;.le;.lG~1,-'inginstrument. It i.schiefly concerned wit:l ci ze

of ~e~t. ~n generar, the larger the somple the greater is

the ·roJi'.1~ility that the test is reliable.

Secondar; Schools: These are also known as senior secondrry :~choo16.

~hey ~re schools that constitute grade levels from 9 to 12.

Validity: ~his ~eulB with th~ extent to which the test me~~~r0S

supposed to measure, or the extent to which it

~rovides a tru2 measure of the particular skill or skills

it i~ intended to measure. It is primarily concerneC Dith
the ccnt8nt of the sample.
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1.'7 IS~71J110lsarid hbbreviations Used

Gl::>S GovOrnLknt Secondary &chools "
MSS Miscion Sccon~ary Schools

MTELP hichiG~n ~eBt of English Language Proficiency

N Numbor of testees

N1 'l'ot al, numbo r of sampled government school t estees

N2 Total num~er of sampled mission school testees

X S2.:.:ple ue an for the cloze testc

X'D Saf;r~lc,lCE1.D for the dictation test

S.d St~nJ~rrl (aviation

S.d
c

.3o.iT.'·L' .~;t r~:c.dF_rd deviation for the cloze test

-l[.:It)I\. ':"'t{~.ild::·rd ceviation for the dictation test

t - camp. t-v.luc got by computation

t - tab. t-v~lu~ got from a statistical table of the t-distribution.



Chapter II

Rcvi~w of Related Literature

In this Cha~tcr, nn oVbrview of the theoretical aspect of

the integrative tc~ts with special regard to the advantage of these

instruments in te~ti~s language proficiency is given in order to give

a clear picture to the reader as to their relevance. A proper

review of the; FlVC.i::_,-'J)l_c;Li,terature on the cloze test and the

dictation, two of th8 integrative tests employed in this paper, as

reliable devicec for Measuring the learners' global language proficiency

has been made ;~c; _',-.r:,_-cely.

Also r-cvi ovr..' in this chapter is works on the use of the Fog

Index, a ref::cL'_>ility formula whi ch has been adopted in this paper,

to determine the: ~r:J:_8LoveLs of both the cLo ze and the dictation

passages.

Several so~~ces are available in support of the integrative

tests as bbst Slob~l m8asures of proficiency in language. The

advantage of usinG th~B8 integrative testE over the discrete-point

tests (such [L'O the ;,~,l_-cilJle-choicetype), to assess language

proficiency has b28!1 ~tudied by many language testing experts.

John Oller (n.d: 22-)); }erhaps the most important of these experts

in this fiel(, for in~t2nce, states that discrete-point tests are

in most .i n.st v.nc ca ~'pproyriately employed only by agencies such as

educational tc~tinG nervice which prepare large-scale examinations

for institutional ~r~ficiency testing, but the vast resources

available to c~ch ~gsncies 8re rarely at the disposal of the ordin~ry

classroom t eocncr , co,ne_ thus the easier-to-prepare integrative t.ert s

such as th~ clo~c procedure 2nd the dictation ure more adaptable for

for the clas3roo[! ~(,cher to assess the efficiency of the learner's
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integrate [1. ::,J.' . .ijl:Ji'T. They are also easY to develop and adm ini ;..t er ,

These make then uJv2nt~geous especially for a foreign language

teacher who ic.~rnrk.i L'l.ed in the techn i ca.Li, ties of constructing

language Jro~ici0~cy tests of the discrete-point type, which nre

c ons Lder-ed vt.o be cxt r-emeLy difficult to develop.

2.1. Corks on the Clo~e Procedure

The Cloze jrOC2~Ure which is based on the principle of the

Gestalt Theory or Closure, was developed by Wilson Tylor in 1953,

initally to rne22~re the readability of prose. But as Oller (1973:106)
points out, tho use of the cloze technique as a measure of second

language }rofici~ncj was developed by Tylor himself as early ~s

1956.

Tho clo~0 )roceaure, now widely used as a test of reRdiTIS

comprehenEion 2nd general language proficiency, involves the
principle ,,·'IJ.c:ro:JYthe learner is required to supply the deleted 1.tc';l;':;

in a pECS:-:li.cr,c:."rcu the cur round ing contextual clues ava.iLabl.e, -,.
1.n

other wo r-dc, 1.t i::.:,_.test il based on a passage from which every
th

n word hr.o :'08;1 dcLeted 1/... (Peter Hubbard et al (1985: 270) :::·or

the learnur to fill in.

John Ollar (197):111-12) mentions about five major character-

istics which Lli'.I:e the cloze test an idoal instrument for measuring.

language :roficiency; internal consistency, relaiability, vali~ity,

ease of con~tr~ction 2nd administration, and ease of stand&rdi~in3.

'l'ho latter OJ.1.2 he EiP,~rs is simply achieved by comparing the scores

obtained by native ~)eakers to that got by non-native speakers on

the test.
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In studies which utilize an every nth deletion Oller (1975:11)

reports that ration reliabilities between .80 and .90 were obtained

by the half-score method. Concerning the validity of the cloze test

as a measure of language proficiency he reports that cloze tests

scored by the acceptable word method yielded correlation ranging

between .85 and .89 with the total score on the University of

California, Los Angeles, English as a Second Language Placement

examination (UCLA, ESLPE) and the Test of English as a Foreign

Language (TOEFL).

By way of answering what exactly cloze tests measure and what

exactly is taking place when a student responds to items on a cloze

test Oller (1973:114) states that on the basis of incomplete infor-

mati on the subject is required to project a word to fill in a blank

and thereby complete a sequence. In doing so, both his productive

(or active), and receptive (or passive) skills of language has to be

employed. The context clues provided in the cloze test, continues

Oller (1973:114),

••• allow the student by an analysis to
synthesise a greater whole. At the same
time the synthesis or projection may
become part of the next analysis reqmired
to produce a subsequent synthesis.

This means that the cloze completion test involves more skills

than passive reading, because by sampling the inforrnatimn that is

provided the subject formulates expectations about is possibly to

follow and by doing so he either confirms or disconfirms his

expectations. In other words, a process of synthesis takes place.

It follows thus that cloze completion tasks require the control

several language skills from the part of the subject, so as

to enable him to make sense but of the incomplete cloze
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passages, and it is these skills that cloze tests force into action

driring the completion. In short, as Stephen Newman (1978:24) states,

the cloze procedure c~n be used to test the student's reading

comprehension, his ability to discriminate between details and main

ideas, arriving at a conclusion, and his ability to predict outcomes

from the given cues.

Another equally important point worth mentioning here is that

the cloze test is a vital instrument for testing proficiency in

language because it eliminates guessing, which is one of the inherent

short-comings of the discrete-point tests.

Several researchers have employed the cloze procedure as a

measure of language proficiency. Patricia Irivine et al (1974:245)
have, for instance, made the following study, with a primary purpose

of providing scores attesting the degree of English proficiency of

native speakers of Farsi in Tehran, Iran. One hundred and fifty nine

(159) non-native spea~ers of English were administered the TOEFL.

These subjects also took a cloze test of 50 deletions. The researchers

indic~ted that a high correlation of about .78 exact-word has been

achieved in the cloze test when the results were intercorreleted with

the TOFEL total scores (high correlations between two testing

techniques shows that the two are probably measuring the same thing).

They state. that these correlations are evidence in favour of the

argument that integrati~:tests are favourable instruments for testing

proficiency in language, because they are task oriented and require

the practical use of language for communicative purpose, from the

part of the learner.
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JOGc')h L. btubbs and G. Ri char-d Tucker (1974:240-LI1) L:lso

admi.n i.e t e r-e d a cloze test in May 1973, as an integeral pD.rt of

the DnLlif3h En t.r-ance Examination (£l;E). The test was Lnce nde d to

provite scores attesting the degree of English proficiency of 211

non-~nGlish speaking students including 155 Arabic speakinG

population, uho were attempting to enter the American University

of Beirut (~UE), where English is used as a medium of instruction.

The EEE, a standardized test of ~UB consists of four parto: 1)

structure, 2) Vocabulary, 3) Miscellaneous tests of lanLunge

apti tude, and 4) Reading comprehension. The cloze pas sago totaling

294 worde long wns prepared and administered. The findings

shonccl .siGnificant positive correlation of about .71, at the

.001 level of confidence, between the cloze score on the exact -

word rnct~od and the toral EEE scores. The writers concluded

th",.tthe test consii tuted a powerful and economic measure of

EnglLJ11 )l'i)ficiencyfor non-native speakers.

Jon Jonz (1976:261) also reports that he administered 33
item ;1Ul ti:)le - choice (M-C) cloze procedure to 33 stu(~ents of

English as a Second Language (l;SL) program, at a large Univ8rsity

in eastern United States. The results were found to be very

ai.gni.f'LccntLy correlated with a three-hour placement exam i.nat i on

which \"1;'.& c.dmi.ni ster-e d to these same subjects, suggesting that

:t-'i-C cLo zo D.n(!. placement examination (placement examinations are

~roficiency tests) measure very similar things.

SiQilar research on the cloze t~st as a valid meacurc of

proficiency in language has also been conducted in Nigeri2.

Ade~iby Ojerende (1980:32) administered the test to study
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wh~ther the clozc t~chniquc could reliably measure English

language proficiuncJ of Yorubn speakers of a Nigerian primary

school students. Ik'.ser:all his findings he suggested that the

test was a {~~ir~)lc ~cvice for the purpose.

Ther8 L'.r'e: fc\! ot uoies available conducted on Ethiopian

cases. Two of thece worth mentioning here are the following:

Tsegaye ~:oldGyesus (1982) employed the cloze test to

determine the re~dinc comprehension level of freshman students

at AAU in which he foun~ some differences between the freshmen

enrolled in the fnculty of Natural Science, and those win the social

science faculty.

Oller ~nd Conra~ (1971:185) report J.O. Bowen's 1969 study

to measure thu r~lLtive control of English and Amharic by grade 11

Ethiopian students using the cloze test. They point out that

Bowen employeG the cloze test to comppre the proficiency level of

verLous schoo la :'.;'1C. Language groups in Ethiopia with regard to

English and Amharic.

2.2 \iorks On Dictation

Dictation iG :~lco one of the integre.tive tests which are

believed to be vcr~ favourable measures of proficiency in language.

It has been the subject of considerable research and has regained

emphasis eapc ci c.Ll.y since the 1970' s as a valid and useful Language

testing device. ScnGrn J. Savignon (1982:33), Diana 5. Natalicio

(1979:l6~) and Oller (1972:172), for instance, contend that

dictation is n sirn~le yet reliable and valid measure of functional

language sk'i.Ll e C, :,.)D.blc of being an efficient means of obtaining

information about the learner's global language proficiency.
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A dictation task is different from si~ply copying down of

material spoken or read. It involves more than one of the four

skills and the student has to possess these integrated skills at

his disposal in order to reporduce in a written form, what is

dictated to hi~. Natalicio (1979:169) for example, quotes Oller

who said that in dictation the student is involved in active and

complex process of analysis-by-synthesis of the various integrated

language skills. And William Francis Mackey (1965:406) lists these

language skills as "••• the ability to spell, the discrimination

of sounds and words, skills in interpreting what is heard to make

sense out of it, a certain knowledge of the structure of the

language, skill in writing and punctuation.11 J.B. Heaton (1979:185-86)

also mentions these same skills involved in dictation tasks as

listening comprehension, the auditory memory span,spelling, the

recognition of sound segments, and the familiarity with the gramma-

tical and the lexical patterining of the sturcutre of language. He

states that dictation measures many different language skills there-

by providing a good means of alternative test to other discrete -

point proficiency tests for assessing the student's competence in

language.

In the fall of 1968, Oller (1971:254-55) conducted the

following experiment in support of the use of dictation as a device

for testing foreign language proficiency. He administered the

ESLPE to 100 students for UCLA. This examination had five parts:

a section on vocabulary, a composition, a phonological discrimina-

tion task, multiple - choice items, and a dictation. In order

to determine the amount of overlap between these parts, each



part of the test was correlated with each other part and with the

total score. The findings showed that dictation correlated more

highly with each other part of the test than did any other part.

These correlations were found to be significant at the .001 level

of confidence, a fact that forced the researcher to conclude that

the dictation test was the best single measure of the totality of

the English language skills being tested.

In their attempt to examine the validity of the integrative

tests, patricia Irvine et al (1974:245-50) also provided strong

support for the use of dictation as a test of English as a foreign

language proficiency. They determined the overlap between two

dictation tests they administered to 159 non-native speakers of

English in Tehran, Iran. The subjects were also given the TOEFL.

The combined total score of the dictation tests scored by counting

the number of correct words appearing in the original sequence

correlated at .69 with the TOEFL total. The researchers concluded

in favour of the use of integrative testing technique rather than

using the discrete-point tests as valid means of measuring the

student's proficiency in language.

Similar work on the subject was also that one carried out by

Rebecca Valette, as C.W. Stansfield (1981:348) reports. He states

that in 1964 Valette conducted a study on 6 beginning French classes

at the University of Florida. A 50 word dictation was included in

the final departmental examination to look into how far dictation

could be useful to be a test of language proficiency. The results

showed that the dictation scores correlated with the total scoreon

the test nt .78 for one group and at .89 for the other group suggest-

ing that dictation was a reasonably good measure of student's language
proficiency.

Kamal A. Fouley and Gary A. Cziko (1985:559) also involved a

total of 624 foreign students in a dictation test along with other
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measures of EnGlish languaGe proficiency at the University of
Illinois at Urbana - Champaign for whom English was a second language.

The purpose of the test was to examine the reliability, validity, and

scalability of a technique for constructing, administering, and

scoring dictation tests as measures of second language proficiency.

Based on the Illinois English placement Test (IEPT) scores, they found

that the English proficiency level of the subjects was inadequate

for regular University studies, and were made to enrol in a pre-

University English program where they were studying English as a second

language exclusively.

2.3 The Fog Index

There are several readability formulas for calculating the grade

level or the reading level of written materials, in use today. Just

to name some, Flesh's Reading Ease Formula, Dale and Chall, Smog

Grading, and the Fog Index.

The Fog Index devised by Gunning in 1952 has been employed in

this paper, to determine the difficulty levels of the cloze and the

dictation passages used in the tests. The selection of this formula

has been made mainly for the following two reasons; ease of applicat-

ion, and calculation. This is in accordance with John Gilliland

(1975:93) who says that the Fog Index requires less time to compute

than oter formulas like the Flesh which Involves the counting of

every syllable of each word used in the sample passage, whereas the

Fog Index involves only the counting of words of three or more

syllables. It is also preferable to the other formulas like Dale-

Chall and the Smog in that these two involve more conplex and time

consuming calculations.
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As to the validity of the Fog Index as a good instrument for

calculating readability Gilliland (1975:93) mentions Klare's study

which obtained a correlation coefficient of .59.

There is only one information available on the use of this

formula on tests designed for Ethiopian students; in his study

mentioned earlier in this Chapter, Tsegaye adopted the Fog Index

to calculate the difficulty levels of the Geography and the

Chemistry textbooks used by the social science and natural science

freshmen students respectively.

Gilliland (1975:93) also adds that this formula is valid as

a measure of readability because it considers both word length

(it considers words of three or more syllables as difficult, but

with some exceptions) and sentence length, two important factors

that contribute to the difficulty of reading materials, as

significant variables in reading.



Chapter III

Procedure and Methodology

3.1 Procedure

3.1.1. Procedure for the Selection of Sample Population

From the 21 GSS in Addis Ababa, 4 were randomly selected by

lot. They were the following:

1. Addis Ketema

2. Kokebe Tsibah

3. Minilik II, and

4. Shimelis Habte

But with regard to the MSS, 3 schools were excluded from the

sample out of the total 9. They were, the Italian State School,

Lycee Gebre Mariam, and Sanford. The first two were excluded for

English is not used there as a medium of instruction but given as

a subject. The last one was excluded because the school has no

grade 12 prospective graduates this academic year.

Thus from the remaining 6 MSS the following 4 were likewise

randomly selected by lot. They were~

1. St. Joseph

2. St Mary

3. Nazreth, and

4. Yehiwot Birhan

From each of the sampled schools, one section was again

randomly selected by lot. In this manner a total of 402 students,

257 from GSS and 145 from MSS were selected for the test.

3.1.2 Procedure for the Use of the Fog Index

As has been mentioned in the preceding chapters, the Fog

Index is one of the measurements currently employed to assess the

reading difficulty level of written materials. This formula has

been selected to determine the grade level of the cloze and the

dictation passages used in this paper, adopting the procedure

proposed and used by Gilliland (1975:93-6), for calculating
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the grGde level of prose. His steps were:

1. Select a sample of about 100 words from a passage

2. C~lculate the average sentence length, by dividing the

number of words in the sample passage by the number of

sentences.

3. Count the number of difficult words, that is words with

three or more syllables (but with some exceptions) in

the sample passage.

4. Multiply the sum of steps 2 and 3 by .4 to obtain the

Fog Index, and the product is the grade level of the

sample passage.

Example: Many freshmen fail during their first
semester in college. Some fail because
they are unable to adjust to a new kind
of life in which they are expected to
behave like adults. Others fail because
their previous training has been inadequate
and their study habits are poor. A number
of students bring failure u~on themselves
because they do not seek advice from their
counsellors, they choose the wrong courses,
or they try to take too many credits.
(Mekonnen Dissasa, 1983:55)

1. Number of words = 77
2. Number of sentences = 4

3.
4.

Average sentence length 77/4 = 19.25=
Number of difficult words = 4(semester, expected,

inadequate, Counsellors)

5. Add steps 3 and 4, 19.25 + 4 = 23.25

6. Multiply the sum by .4, 23.25 x.4 = 9.3
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This means that the passage has a reading difficulty level of

grade 9.

Words with three or more syllables that occur mere than once

in the sample passages are counted only once.

3.1.3 Procedure for the Selection of the Cloze passage

Two cloze passages of exactly 306 and 322 words long, the

difficulty level of both of which was grade 12 were selected. Both

of them deal with subject matter of general interst, a fact recommended

by many language testing experts like Savignon (1982:36), as an ideal

one for the purpose. They were also free of technical jargons. The

first passage was taken from a book by F. Bornston Libaw and william

D. Martinson (1976:131), starting with the phrase "Students who enter

college •••" and ending vri th the phrase It ••• little planning and self-

discipline." The second was taken from Every day English by John

Roo ck (1979: 152-3), starting with the phrase" Governments in recent

years •••11 and ending with the phrn.se II posts usually occupied by

men." Both the passages were given to one native and two Ethiopian

English teachers in AAU to evaluate them. They were asked, in view

of their experience, to state which one of the two they considered

more fit to be a good reading passage for grade 12 students, with

regard to its vocabulary, style~content, organization, and interest

to the pupil. This is in accordance with Gilliland (1975: 85-95)

who contends that this would increase the reliability of such tests

because readability formulas have sometimes been criticized for

understimating or everestimating the difficulty levels.
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Two teachers, one native and one Ethiopian favoured cloze

passage I (see appendix A), and the other preferred cloze passage II

(see appendix B), as shown in appendix C. Accordingly Cloze PassageI

was selected for the test.

On the basis of the techniques proposed by many language testing

experts like J. Anderson (1971:181) and Oller (n.d:25) the cloze test

was prepared. They propose that for large-scale proficiency testig,

a cloze test with every 5th word missing, to make a total of about

50 deletions, the first and last sentences of which are left intact

so as to provide contextual clues is ideal. Also on the basis of

Anderson (1971:181) and Renate A·Schulz (1981:45-6), the length of

the blanks for the missing words was kept uniform, despite the

variations on the length of the missing words, so as to avoid the

possibility of giving clues to the testees.

3.1.4 Procedure for the Selection of the Dictation Passage

The determination of the difficulty level of the dictation

passage was done following the same procedure as used for determin-

ing that of the cloze passages. Four passages; dictation test I

(appendix D), dictation test II (appendix E), dictation test III

(Appendix F), and dictation test IV (appendix G) 105, 105, 111,

and 104 words long respectively, each one of which has a reading

grade level of 12, were selected. They were rated by the same

teachers who evaluated the cloze passages. The aim was to select

the best two they thought favourable for the purpose. Dictation

test I and II were unanimously selected (see appendix H).

Dictation test II was taken from the book by Libaw and Martinson

(1967:132), starting with the phrase "Nany students

cut class mentally •••", and ending with the phrase.
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"0 .••stimulate further thought and discussion."Dictation test I

was taken from a bo~k by Roock (1969:112)~ It starts with the

phrase" A great deal of re~earch continues tl')find out~ ••",

and ends with the phrase" ••• so that fewer would start smoking."

Dictation t eet s III and IV taken from Jat:ie~H. McCrin'Oon (1963: 213)

and J~~. Heaton(1979:213) respectively, were not used for the te~t.

Lik~ tho passages for the cloze test, each Qf these four dictati~n

passages also deal with subject matter of general interest. Car~

was also taken a. Savignon (1982:36) ppints out, to avoid passages

c~ntaining numerous pro~er names and references Af a localized or

highly specialized nature, because such passages are considered to

be undesirable tests of language skills,but test of other subject

matters like sociQ~ogy.

The two dictation tests (of exadtly 210 words long) together

form -1 fairly large sample passage. This is done 50 as to increase

the reliability of the scores they yield, thereby estimating fairly

precisely the testees' ability to comprehend the stream of speetrh

as it comes to them in lectures in class, as suv,gested by Bernard

Spolsky et al (1968:97).

302. f1ethodology

3.2.1. Administration and Scoring of the cloze Test

All the randomly selected 402 stude~ts, 257 from government

and 145 from mission schools were administered at different times,

the cloze test of exactly 306 words long, with 50 deletions.

The first and last sentences of the cloze passage were left intact

so that the testees could obtain contextual clues by integrating
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meaning from within. They were given 60 minutes to finish the

entire testo The directions were rend silently by the subjects,

and an example was also provided to show them how they should

work out (see appendix A). But proper instruction was also given

by the invigilntors, additionally, before the distribution of

the test. A separate answer column (appendix I) was provided for

them to record their answers in order to give them enough space

in case of answer alteration when writing down their answers, and

for ease of scoring.

With regard to methods of scoring, this study employed the

exact-word method because this method, as Oller (1973:112) points

out, helps to maintain consistency of scoring. The acceptable-

word -method, which is perhaps relatively easier for the testees,

but extremely difficult, especially for a foreign language

teacher, to decide what constitutes an acceptable answer for each

blank (Stubs and Tucker, 1974: 24~), w~s not favoured mainly because

it entails only additional work for the score. It has heen found

that both the exact and the acceptable-word methods are almost

equally reliable as Heaton (1979:112) points out, and highly

correlated.

Each correctly restored item was awarded 2 marks to make the

test count of a hundred. No point was deducted for mistakes in

spelling unless the word was so badly spelt that it could not be

understood (Heaton, 1979:122).
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3.2.2. Administration nnd Scoring of the Dictation Test

All the subjects who took the cloze test also sat for both

the dictation tests, administered ~t different times. The dictation

tests were given on tape. This was done to avoid interruptions by

students who wanted to have the material repeated or read more slowly

if they were read by the test administrator. The dictation passages

were recorded by an Ethiopian English teacher in AAU. This was done

so because it was earlier learned that both these groups of students

were familiar with the pronunciation of ~thiopian teachers, while

some students in some government schools were unfamiliar with native

speaker pronunciation. In order to keep the linguistic integrity

of the passages and maintain the sentence rythm, intonation and

phonetic sequence the dictation passages were divided into chunks

or rythm units, by the test recorder, without disrupting the gram

matical construction. This was done in accordance with what language

testing experts like George Perren (1967:23), and H.A. Cartledge

(1968:227), propose.

The following is an example of such a passage for advanced

students from Susan Morris (1983:123). The oblique strokes denote
the rhythm units •

••• 'Apparently, ! the unattractive men! are seen
as being less masculine, land therefore less
ambitious',! a university spokesman said.!
'Yet unattractive men! were preferred for jobs
considered trad itionally "female".! \rlhenevera

man succeeds at a "masculine" job,! people tend to
think! it is because of his ability.! But when a
woman is successful,! it is usually attributed
to luck'.!

Each chunk was read in connected groups, t'lhilerecording,

wi th a speed moderate enough for the testees to write down what;

they heard. Natalicio (1979:172), states, for instance, that if
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the purpose of the dict~tion test is to measure overall alanguage

proficiency, sentence stimuli presented at a normal conversational

rate of speech would appear to offer significant advantages because

dictation performance requires that a sudent understand the meaning

of the passage as a whols, while also understanding each word, and

the relationship between the words.

Complete instructions for the tests were r,iven both on the

tape and on the answer sheets (see appendix L). The methods of

administering the dictation test followed the techniques suggested

by Heaton (1979:186), Savignon (1982:38), and Rebecca Valette

(1967:140). The teChniques were the following:

1. Each passage is read once at moderate speed first,

and students simply listen~

2. Then it is read in chunks, with proper pauses

in between each chunk for the students to record

wha't they hear.

3. The third time it is aITain read at moderate speed

for the testees to make corrections. And finally

they are given one minute to make the corrections

before the test paper;are collected.

The length for each pause varies according to the length

of each chunk, and it was determined by the speed of two grade 12

students who wrote the passage as it was initially recorded.

These students were instructed to signal for the recorder to

continue right after writing what they had heard. This procedure
waS adopted from Savignon (1982:38).

In order to avoid what Natalicio (1979:117) calls artificial

errors, no punctuation marks were read, because students usually
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tend to write punctuation names in words rather than putting the

punctuation marks,and this creates confusion for the scorer. But

since it was found necessary to insert full stops at the end of

each sentence, to enable the students not to complicate the

sentence, a single bell sound has been recorded to signal the full

stop.

In scoring the dictation test Valette's (1967:137) proposal

has been adopted in this paper. Thus;

1. each word in the passage was considered as a

separate item worth one point,

2. errors in spelling not affecting phonological or

lexical meani~g were disregarded, and

3. generally misspelt words that occur more than once

were only counted as one error.

The scores of the testees on the two dictation tests were

finally combined and were counted out of a hundred.

Answer sheets with proper instructions were provided for the

subjects to write down their answers. A vertical line, beyond

which students we~instructed not to write anything, was drawn

at th,~ right side of the page, on each answer sheet (see appendix L).
This was used to put the number of nistakes that the testee made

per line. The number of .istakes per line was finally added

to~ether to constitute the students' scores.

3.2.3 Administration and Scoring of the MTELP

This test was administered to all the suhjects in order to

validate the integrative tests, used in this paper. It has three

parts - Grammar, Vocabulary, and Reading Comprehension, constituting

a total of 100 items (see appendix M). The administration and
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scoring prtcedure followed the instructions of the test. But

since there was no anawe r key available, it was scored on the

basis of answers by two native speakers who teach the lanGuage in

AAU. Prior to the administration they were given the test

booklet to decide on the answerso Their answers were Quite

identical, and therefore one (see appendix N). was used as a

key to score the test.

302.4. Validating the Cloze and the Dictation Tests

In order to determine the validity of the cloze and the

dictation tests the IilTELPForm-B has been used as a standard

criterion. The ~ITELP has three parts, Grammar, Vocabulary,

and Reading Comprehension, constitutinG a total of 100 items

scored out of a 100. Count for both the cloze and the combined

dictation tests was also made of a 100 (details of the computa-

tion will be shown in Chapter IV).

3.2.5 The Determination of the Reliability

of the Cloze and the Dictation Tests

The determination of the ~eliability of the cloze and the

dictation tests was made using Kuder and Richardson's

Reliability formula as sug~ested hy Norman I. Gronlund

(1976:112). This formula also known as KR-21 is well known to

be a simple yet accurate means for estimating the reliability

of tests with a large number of items such as these ones used

in this paper (details of the computation will also be shown

in Chapter Iv).
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Analysis and Results

4.1. Analysis of Data

The data has been collected fron the test results

adninistered to all the 402 saopled subjects. The test scores

of both the cloze and the conbined dictation tests and the MTELP

of each student by school are shown in appendixes 01-4 and P1- 4.

The nean scores (X) and t~e standard deviations (S-d) of

these groups of students in each test and the correlations (r)

between the cloze and the dictation tests of these sane students

are Given in tables 1 and 2 below.

Table 1: Mean scores and Standard deviations of the

scores of the saopled GSS subjects on the cloze

and the dictation tests and the correlations

between then.

_.
* * * * *School Type of Test N X s.d r

1 cloze 90 27.02 13.46 ·93

Dictation 90 27.70 12.83

2 ClOZE:: 53 27.58 12.26 .96.
Dictation 53 24.46 11.79

3 cloze 52 30.50 12.68 .97
Dictation 52 29.33 13.11

4 cloze 62 30.06 13.87 .97
Dictation 62 27.39 15.00

* rounded to two decinal places
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Table 2: Mean scores and st~ndard deviations of the
scores of the sampled MSS subjects on the
cloze and the dictation tests and the
correlations between them.

School Type of Test N X s.d r

1 Cloze 34 64.18 11.51 .•96
Dictation 34 66,,52 9.56

2 Cloze 25 61.04 9.54 .87
Dictation 25 66.?6 8.04

3 Cloze 44 64.00 8.26 .94
Dictation 44 67.43 8.99

4 Cloze 42 57.33 14086 .91
Dictation 42 54.81 15.99

As shown in tables 1 and 2, the differences in the mean

scores of the cloze and the dictation tests for each school are very

narrowo For instance, for school 1 of the GSS, the mean score for

the 90 subjects on the cloze test is 27.02 as compared to 27.70
on the dictaion test, and in a like manner, the mean score for

the 34 suhjects on the cloze test is 64.18 as compared to 66.52
on the dictation test of school 1 of the GSS. The high correlations

obtained between these two tests, in all the schools also reflect

this pointo

The differences in the mean scores within all the sampled

GSS, as well as those within all the MSS subjects is also narrow,

ranging from 27.02 to 30.50 for the cloze test and from 24.46 to

29.33 for the dictation test of the GSS subjects. Similarly, for

the MSS subjects this ranges from 57.33 to 64.18 for the cloze test,

and 54.81 to 67.43 for the dictation teste These differences are
somewhat neglif,ible.
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With regard to the homoGeneity of each group of subjects

in each school, we can learn from the standard deviations that

all the groups are almost homogeneous. An exception however is

school 4 of the MSS, where perhaps a relatively heterogeneous

r,roup with a standard devation 14086 for the cloze test and

15. 99 for the dictation test has heen obtained. This means that

there are no students of very low level of proficiency in English

on one side and students of very high level on the other, except

for the latter groups.

The variations in the mean scores of the total GSS and MSS

subjects on each test and the respective standard deviations are

also shown for comparison in table 3 below.

Tahle3: Comparison of the mean scores and the standard

deviations of the total GSS and MSS subjects

on each test.

Type of Test
3chool Type Cloze Dictation N

X s.d - S••dDc c XD

Government 28.58 13.18 27.29 13.28 257
Mission 61••60 11.73 63.45 12.63 148

Table 3 depicts a clear picture of the variations in the

performance level of the two groups of students. The total mean
scores of the GSS subjects is 28.58 as compared to the 61.00

of that of the MSS for the cloze test, and 27.29 as compared to

the 63.45 for the dictation test respectively.
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In both the tests the rtifferences in the mean scores between the GSS

and the MSS subjects seem to be great. The significance of these

differences in the level of performance in Bnglish between these

subjects will be examined later in this chapter~

In order to determine the significance of the differences

between the mean scores of these two groups of students a statistical

model, namely the t-test technique has been employed. This

statistical model has been used for testing the hypothesis (stated

in chapter I above) used in this paper, to show whether or not

there was a significant difference between the level of proficiency

in English of the GSS and the MSS leavers.

There are two anticipated outcomes in the hypothesis:

1. If both GSS and f1SS Leaver-e perform in the tests

in a similar way in such a way that the difference

between their moans is not statistically significant,

the null hypothesis (Ho) which states that there is

no significant difference between their level of

proficiency in English will be accepted.

2. If the mean score of one of these two groups of

the testees differs to a degree that is statistically

significant, the alternate hypothesis(H1) which states

that there is a significant difference will be accepted.

The acceptance or erejection of the hypothesis will be made

on the basis of the estahlished fact that if the t-value calculated

is f,reater than the t-value tabulated (t-value tabulated is that

value obtained from a statistical t-distrihution tahle), the

alternate hypothesis (H1) is accepted and the null hypothesis
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(H ) rejected. But if otherwise, the null hypothesis (H )
o 0

is accepted and the alternate hypothesis (H1) rejected.

4.2 Results and Discussion

4.2.1 Results of the Validity Test

As stated in the preceding chapter, the validity of the

~loze and the dictation tests, used in this paper was examined.

This was done by correlating the total scores of all the testees

on the cloze test and the combined dictation, with their total

scores on the NTELP Form-B, using the computer. The results

are shown in tahle 4 below.

Tc."!::Jle1;. Correlation Coefficient of the total

MT:~LP '.';.ththe' total scores of the

cloze anJ the combined dictation tests

(rounded to two decimal places.)

Type of Test Michagan Cloze Dictation

Hichigan 1.00 0.97 0.97
(N=402)
Cloze
(N=402) 0.97 1.00 0.9~

Dictation
(N=402) 0·97 0.97 1.00

As shown clearly in table 4, both the cloze and the

combined dictation tests correlated at .97 (0.970935 and

0.972516 respectively, to be t:1oreprecise) with the MTELP,

and with each other.
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These figures accordinf, to Rye (1982:106) are interpreted

as indicative of ~ high correlation, suggesting that the degree

of relationship between the MTELP on one hand, and the cloze and

the dictation tests on the other is strong enough so that we can

be confident about the cloze and the dictation tests as measuring

almost the same thing as the MTELP. They are also in line with

other correlation coefficients got by similar studies (see chapter II).

4.2.2. Results of the Reliability Test

In order to estimate the reliability of the cloze and the

dictation tests, used in this paper, the KR-21 reliability formula

has been employed. According to Norman E. Gronlund (1976,112)
this formula has the following components:

Reliability estimate = K 1 - M (K-M)
KS2K-1

Where K = number of items in the tp.st

M = the mean of the test scores

S = the standard deviation of the test scores

This formula is considered to be a simple yet accurate

means for estimating the reliability of power tests that contain

a large numb<r items, such as the cloze and the dictation tests

used in this paper. Its si~plicity lies in the fact that it

involves only the test mean and the standard deviation, both of

which are normally calculated in routine test interpretation

(Heaton, 1979: 157).

Thus using this formula the reliability coefficient of the

cloze. test was found to be 0.95 and that of the combined dictation

0.96. Both these figures show a high degree of reliability of these
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these two tests, and the reliability coefficient of the cloze test

is in line w i th the findings oftlye (1982:45).

4.2.3. Results of the t-test

As stated earlier in this chapter, in order to determine the

significance of the differences in the English proficiency level

of the GSS and the MSS leavers, the t-tests for both the cloze and

the dictation tests were calculated using the computer. At 400
degrees of freedom (i.e, N1 + N2 - 2 or 257 + 145 - 2 ), the

critical value of a two tailed test was found to be significant

at Pc .001 level of confidence as shown in table 5 below.

Table 5: Computation of the t-test

School Type Type of Test TIT X s.d t-cal t-tab
*

Government Cloze 257 28.58 13.18 25.08 3.29
*Dictation 257 27.29 13.28 26.68 3.29
*

Mission Cloze 145 61.60 11.73 25.08 3.29
*Dictation 145 63.~·5 12.6.326.68 3.29

* Significant at P.c. .001

At P < .001 level of confidence, the t-tablllated (t-tab)

is 3.29 for both the cloze and the dictation tests, and the t-value

calculated (t-cal) is 25.08 for the cloze and 26.68 for the dictation

test. In all the cases the t- calculated is greater than the t -

tabulated, as shown in table 5. This indicates that the difference

between the English language proficiency level of GSS and MSS leavers

is significant at r < .001. This means that there is less than one

chance in a thousand similar observations for such a difference

between the performance level in English of GSS and MSS leavers to



to occur by cha~ce. In other words, even if a sample size as

hig uS 1000 suhjects is taken for the study, the possihility

of such a difference in the mean scores of the testees to occur

by chance is less than one. We can therefore be confident that

u true difference in the level of proficiency in English does exist

between these two groups of suhjects under consideration.

Thus on the basis of these findings the alternate hypothesis

(HI)' which states that there is a significant difference between

the level of proficiency in En~lish of GSS and rISS leavers is

accepted and the null hypothesis (HO) which states that there

is no difference rejected.



Chapter V

Conclusion and Recommendations

5.1 Conclusion

The findings of this paper suggest the students from

government and mission secondary schools leave their respective

schools with a marked difference in the level of proficiency in

English, in spite of completing the same grade levels. The

Ministry of Education's English curriculum is primarily geared

to direct the learning-teaching activity in these two schools

centrally, so as to prepare students of similar ncademic background,

with respect to the grade levels they complete. But this goal,

according to these findings, seems to be far from being achieved.

To be more precise it suggests that the English language

proficiency level of GSS leavers (these from the bulk of the student

population of the country at this level), is generally poor and is

remarkably far less than that of the students who graduate from the

MSS. This in other words, means that the students from government

and mission secondary schools represent a wide range of readiness

for successfully carrying out further academic performance at the

tertiary level. Thus it follows that to channel together students of

such a significantly varied level of proficiency in English and

expect them to perform equally in their academic fields in colle~2

seems pedago~ically unrealistic for as B. Frank Brown (1966:142)
"Th . t hisays, ere 15 nov lng so unequal as the equal treatment of

unequals."
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5.2 Recommendations

The results of the present paper indicate that there was a

significant difference between government and mission secondary

school leavers in their level of performance in English. And on·

the basis of these findings the following recommendations have

been made.

-1. Selection of students for admission into the

tertiary level has to be made on the basis of a

valid and reliable English language proficiency

test that can provide a successful screening

information to find the group of students for whom

further work in English would be necessary. Thus

the construction of a college entrance English

Examination, in addition to the ESLCE has to be

considered.

2. The universities and the colleges have to design

courses for improving English language skills for

the incoming students with emphasis on deficiencies

that the students exhibit in the entrance examination.

And it would be beneficial for the students if they are

placed into an appropriate program of English language

learning and to be grouped with students of the same

level of proficiency. The teaching materials have to

be developed in such a way that each group can learn

at a pace commensurate with its ability.

3. As long as English re[lains the medium of instruction in

and above the secondary school levels (and a language

most important throughout the world) such a great

disparity in the level of proficiency in this language
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should not he tolerated between these groups of studentso

Thus n thorough review of the English curriculum and the

quality of the secondary school teaching-learning activity

in the government schools, with regard to such aspects as the

teaching-learning facilities, the proper training of the

teachinG staff, size of classes, the length of periods and the

acadeMic years has to he Made, so as to find out the factors

that contribute to the problem and overcome them.

4.This paper doesn't in any way claim to be a complete one, it

therefore feels that more research has to he conducted on the

problem, in order to come out with a rcliar.le solution.
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Append i x A. •• Cloze test I

INTROD"CC'rIOF: l.'Le: f o.lLow.ing is a passage with every 5th '.;or('i,lissing.
Zach blank in the passage stands for just one Dord that
is missing. First, read the whole p~SS~g8 as it is, to
:;et the proper contextuc.Lclues. Second, re read the

9ussage but this time filling in, on the ~nS~2r sheot
provided, e ach blank with [l word tha t you th.inl; best
fits. The example below will show you ho~ to answer
the t~Bt. You will have I hour to finish the taste

Example: ~hila attending high school, i

considerable attontion and
members of the staff. In College i

find myself on my
(l;ekonnen:56)

o-.:m in the clas5room

Students ~ho eater college directly from high school afton find it
difficult to arrange th~ir time efficiently. There are no dnrnands

hours of classes a 3
parents to remind them

1 on them except a 2
~~' ..•.•-

no compulGory ;r,stu0.yperiods", 4

5 their "homework.1I It is 6
to _~L~ suddo n freedom from outside 8

difficult to adjust
to 3tudy.

The good
plan. One bood
that fits you r

9 plans his work and
of Making up a
needs is to discover

10 his
f3chedule11 12

13
analyse ~o~ you actually
keep nn accurate record
spend your time, hour
surprised to discover that

15 your time now. If
17 one week of how

hour, you will prob~bly
actually spend less time

18
19 20

21
22 and more time in 23 time-peGsing than

you ever 24---~-------------------
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,\1though dr awing up o 25 schedule of wnere------
be bo t.her so.ne 27

28 eor.re unpl aaaan t

find it well wor ch so

youc 26 b"D es may

wi11 probabIy pr esen t you --------~~--------
surpri se:}. You ..;2~9:.._. _

• I t can no t only 31 a real revelation d:)

32 .jU5G hO'1 you arc 33 your thte-----~~----------
at college,

ho u much time you 36
37 ----~~----------

cl aase s and 0 ther f i xe.:

54 it can shov you ------~~---------)5
apart from al.eepvme al s ,

38
to apand on s tudy in.,
this, 40
chice :J to how

39 o the.c ac tivi ti ee• .(nowi ng

can then make a 4i
42 time you Hill spend 45

your studies and how . 44 on recredtior1,-------- --------~~--------
a.11_~ :- J 45,-----~~---------

a faulty sense of 47--------~---------
0...) longer be vi c timi zed ------~---------

anJ an Lnaoi li tJ to

46
48

whatever time is available.---
_____ 4.:.,;J::,..· chan cac are that un'l e.,s ...:5::,..0__ -

have already vorked OU t a car ef'uLl p'l an ,you wi.ll fi no d.OOLl. t

the 8dmo pzopor tion of t.ime clevo t.ed to social activi ties as to classes and

study combined, But this state of affairs cun be im~roved vi th a li t t I e

p13{l(1in~:",d self-discipline.



A. ppendix B. Cloze test II

"Equal pay for equal work."
Goverments in recent years have been In favour of the ~)rinciple

1This support for what an
obvious ane undeniable 2 right hes come about

______ 2::..," _

a large proportion
6-~~----~-----------

the nation cannot afford 4 waste
5 its potential labour force

discouraging women from working ._~~~_,._.!..7 _

unjust freatment in wages 8 salaries. If girls are
______~3 _ equally with boys they 10 be
similarly encouraged to _____ .::l.;:;l;.... upan their jobs as

12 and study for the
Some c.rgue, however, -.=1...;4 _

13 oualifications.-------:=----~--~~
if women are lured

15 go out to work 16 will neglect their
___ -..;;1_0 ,_ in marriage-

children, who really do
families 17 thne will be an
breaRdowns and delinquency 19

20----------------------- their mothers at home 21 them.

Our society still _______ ~2~2~_~~_ mOre respons~bilities on men
on women in financial it is the

men 25 are expected to be ______ ..;;2.:;;L_~ bread-winners;
provide the family
one bills which fall

27 and pay the hundred 28
the letter-box. Yet some29

of some men and
have responsibilities equal to

32 just as much money
34 or to look after
36 that they should be

31)0

33
support and bring up
parents; it is not"'<-~v '/:;''<:<-,ct<.5e.. c.:y

A their 38
to those of 40
flats, buy clothes,

35
37

• Single women, too, have .29 similar
men they have to Lt.,l__ for

42 fares to go to 43~.---.---...;.;::.-----
and save up for 44 there is no justification

automatically paying them less 46 their
male counterparts. In

48
47 case, some women are
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than men in some but nobody suggests that
_______ ....5;;..S? ,__ should receive more, "unequal" pc.y never acts
to the advantage of women.

Pr-ej ud i ce still maintains that w-Omen cannot expect equoL pay , because
they are suited in some way less demanding and more repetitive jobs, and
because they cannot tolerate the physical and mental strains which
accompany the better-p~id posts usually occupied by men.
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Appendix C: AAU English teachers rating of the

cloze tests (the tick mark shows

their choice)

I
teacher cloze test I cloze test II

1 t,.-/

2 '),/

3 V
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Appendix d Dictation test I

A great deal of research / continues to find out/whether or not
smoking causes C2ncer / but no definite answer/ has yet been found/I. It
is true that smoking can cause/ shortness of breath/ and a gener~l lowering
of the standard of health/ particularly in the lungs/ but there is, as yet, /
no definite li~k Bith cancer/I. Despite the health hazards/ millions of
people smokej,the numbers increasing anu~lly/ and few of these would stop/
even if it were b.:mned//.

klthough it is wrong to ban smoking/ much more could be done / to show
smokers, / p~rticulQrly the young, / the hazards, / so that fewer woulJ start
smoking/I.

Appendix 1.':; : Dictation test II
Many students / cut class mentally/even though they are always present

physically/ when the roll is called/I. They do not realize/ how important
it is/ to Qake good use/ of the required classroom hours/ from the very
beginning of the course/I. In classes where there is discussion,/ this
involves active p~rticipation//. If you choose a seat / toward the front/
and near thE: centre/, it will be ee.sier to take part/ in what is going on/I.
ksking questions/ and reciting what you have learned/ will help you lenrn
and remember/, Dnd discribing relevant experiences of your own/ to the
class / will st LmuLat o further thought and discussion/ / •

.•
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Dictation test III

In the past two generations few new principles h~ve been
,estcblfshed i~ t~e social sciences. This is contrary to the Layman t s
~~, but l t lS true. If you doubt, name some. True, many interest-
ing theories have been advanced, but most of them have not boen widely
accepted. The reasons, it may be surmised, lie in five difficulties
just described, namely, fewness of experiments, uncontrolled conditions,
difficulties of measuring results, concluding experiments at the right
time, and resistance by the subject of the experiment. Even if the sociRl
scientists eventually accept some of the new theories as principles, it
will t2.ke many more years before the public and its leaders do likewise.

Appendix G: Dictation test IV
It has been found in a recent survey that most people haVE: roughly

the Same ideas about the ideal place for a holiday. The av ai Lab i.Lri ty
of public transport appeared to play little part in the choice of a
locality, even for those people who did not own a caro Congested roads
and financial considerations, however, were the two chief factors in

indetert~g people from taking holidays/certain localities. Forty per cent
of the people interviewed in the survey gave scenery as the most
important factor in determining where to go. Visiting friends WaS the
reason rlhy twenty-two per cent chose a particular destination.
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Appendix H: AAU English teachers ratings of the

t.iict.:ttiontests

teacher Dictation Dictation Dictation Dictation i

No •• test I test II test III test IV'
1 ~.p'"

2 ~ V

3 'Ii"" V'"



APP dix I :. en C'ioze test knswer Sheet

~rite down the correct word that you think best fits each bl~nk in
the space provided corresponding to the item numbers below.

1. 26.
2. 27.
3. 28.
4. 29~ .
5. 30.
6. 3l.
7. 32.
8. 33.
9. 34. "'--""-- ~-~-10. 35.
11. 36.
12. 37.
13. 38.
14. 39.
:1.5. 40.
16. 4l..'-_.
17. . 42.
18. 43.
19. 44.
20. 45.2l. 46.
22. 47.
23. 48.
24. 49.
25. 50.
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APpendix J Answer key for the cloze test I

1. made 26. time
2. few 27. and
3. j;:cy 28. with
4. no 29. will
5. of 30. doing
G. often 3l. be
7. this 32. to
8. :Jressures 33. spending
9. student 34. but
10. vorks 35. just
11. way 36. have
12. realistic 37. transportation
13. study 38. requirements
lL~• and 39. and
15. spend 40. you
16. you 4l. deliberate
17. for 42. much
18. you 43. on
19. by 44. much
20. be 45. will
21. you 46. by
22. stp.dying 47. time
23. a i n'Le s s 48. manage
24. realized 49. The
25. accurate 50. you
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APpel'1dix K An.swe r key for cloze test II
-t is 26. the..L.

2. human 27. house
.3. because 28. and
4. to 29. through
5. of 30. women
6. by 3l. those
? through 32. require
8. and 33. tc
9. r8wo.rclcu 34. children
10. ~7ill 35. aged
11. look 36. fair
12. careers 37. penalized
13. neceaaar y 38. sex
14. that 39. expenses
15. -Co 40. single
16. they 41. pay
17. and 42. find
18. increase 43. work
19. in 44. holidays
20. need 45. for
21. Yiith 46. than
22. imposes 47. any
23. than 48. better
2~·. matters 49. jobs
25. who 50. they



•,ppendix L Dictation test answer sheet

Instruction: You will hear the dictation passage three times.
First, it will be read at normal speed, and this time
you will not write anything on your paper, but only
listen carefully to understand as much as you can. The
second time the passage will be dictated at ~ slower speed
and you must write down what you hear. Each word or
phrase will be reed only once, so you must listeti very
carefully. You will be given enough time to write down
what you hear before the next one is read. The bell sound
you hear signals the end of a sentence, and so whenever
YOl:o hear the bell sound make a full stop. T~lC t~1.irdtime
the passage will be read again at normal speea, with a
short pause at the end of each sentence to eablc you to
check your work. After this third reading you will have
exactly one minute to make any final correction.

DO NOT \,EITE BEYOND THIS LINE ....•
f

-

~

- -
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APpendix i·j :

IvIICEIGA:J TES:' OF ENGLISH LANGUAGE; FROFICIENCY FORH B

INSTRUCTIONS: DO not begin the test until the examiner has read these
instructions with you.

1. This test contains 100 items. These are divded into three p&rts:
Part I lS 2 grammar test; Part II is a vocabulary test; and Part III is
a teet of reaCing comprehension. There are examples at tha beGinning
of each part to show you how to answer the problems.

2. Eac~ probleo in the test has only one best answer. Make only one mark
on your &nswer sheet for each problem. If you want to chance your
answer, erase the old mark or cross it out several times.

3. Do not make any marks on this test booklet •. Write only on your answer
sheet.

4. The examiner will not explain any test problem; only the examples in
each part may be explained if you do not understand the problems.

5. Try to answer all the problems. Each problem connts the same.

6. You will have 75 minutes to finish the entire test. Do not spend too
much tiiJe on anyone problem or you will not have time to finish the test.
If you do not know the answer to a problem, you should make a reasonable
guess.. Unanswered problems will be counted wrong.

7. Continue working until you have finished the test. Do not stop afte~
each pa.rt.

8. Begin tho test now.

-..--
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Part I
Grammar

This is a test to .show how well you can recognize and use EnGlish
grammatical structures. Each question in this test is part of a
conversation. In each conversation a word (or group of words) is left out.
Following the conversation ure four choices of words which might be used
in the incomplete conversation. You are to select the word (or group of
words) which would be used by a speaker of English, and which will best
fit into the conv8rs~tion.

Example A:
"What is that thing?1l
"That _ a spider".

a) to call
b) for calling

c) be called
6) is called

The correct ansW2r is: "That is called a spider."

Answer all the questions of part I in this manner. Hark only one answer
for each problem.
Continue

1. "Vihy didn't Henry, Peter and .Jane go to the mov i.e s?"

\I of them had any money."
b) Some c) Any ii) Alla) None

2. "What do you 1;iantyour son to become?"

"I hope he becomes "------_.
a) doctor b) a doctor c) the doctor d) one doctor

3. "Why does Je;hn drive f aet ?"

"He tries to make his dull life "
a) interest b) interested c) interesting d) interestingly

4. "iNhere is Tom?"

"He is still sleeping.
a) must b) should

He
c) ought

to go to class."
d) may
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5. "Why is the professor tired?"

"Because the atucent s so many questions."

a) asked to him b) to him asked c) him asked d) asked him

6. II I would like to have more milk, pleosE;."

IlHow ~orG do you want?"-----
a) many ~) few c) little d) much

7. IlAre you Going to bed already?"

IlYes, ! am tired that I could sleep for two days.1I

a) such b) too c) so d) very

8. "Nobody likes her"

"What caused dislikerl.by her classmates?"

a) hers b) her to be 0) to be d) her

9. "Who is going to come to the meet ing?"

"Either my husband I will try to be there."

a) with b) but c) and d) or

10. "I can 1t work ton/i.ght.lI

" can I."

a) Neither b) Either c) also d) Too

11. "Is John sorry that he stole the money?"

" No, he is only sorry caught."

a) to have b) that he c) about beinb d) being

12. "I like New York very much."

"There is not another city in the United States

a) like b) as c) so as d) than

New York."

13.. IIIVfas home all night."

"Why to the party?"

a) you not go b) you didn't go c) you didn't go d) didn't you go
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14. "Did he need a car?"

"Yes, he __ one or he couldn't get to work on time."

a) had hove b) had to have c) had had d) have to had

15. "V/hat can they do?"

" ,_go to the movies."

a) Them let to B)They let c) let they d) Let them

16. "'ivhat(del J:::cC!;:do last year?!!

"I hear taught German."

a) he b) his c) he is d) him

17. "Can Mary go Ewimming with us when she comes home?"

"tloo She will have been for two hours."

a) sim b) swam c) swi mrri ng d) swum

18. "Do you cook fur yourself?"

"Yes, I'm used to II

a) being cooked b) be cooked c) cook d) cooking

19. "Jack is a very nice person."

"YeG, other people comes naturally to him.!!

a) please b) pleasant c) pleasure d) pleasing

20. "Is Bill in his room?"

"I don't know. I haven't him for two hours."

a) saw b) seen c) see d) seeing

21. "Does finding the right coat mean a lot to "ohn?"

"Yes, he \'Jillspend hours the one he wants."

a) being found b) to find c) to have found d) have found

22. "how oftcn do you go to the movies?"

"Once a month, but I wish more often. II

a) we went b) us going c) us went d) we are going
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23. ;;I811 It Kate still going to the doct ora?"

;;]\)0, but she had been him regularly before she moved away."

a) SaW b) seen c) seeing d) see

2LI-. l;'Jhyis Jour cat &0 upset ?"

indoors."----

a) to keep b )oa.i.ug k ept c) to be keeping d) be ke eping

;l])ic~ Jack sell the pictures?!!

didn't know sell them."

a) vrhe r-e could he b) he where could c) could where he

d) where he could

26. "Di<.~the thief fall down the stairs?"

ilYes, not until did we hear him."

0) when b) then c) therefore d) because

;i~he house by the wind"

a) blew down b) was blown down c) w~s to blown down d) was blown

to donn

28. If'lIhyd.i dri I t you help me last week?"

;;1 if you had asked me."

0) helped b) have helped c) would helped d) would have helped

29. "Whose room is this?

lilt is

a) of our children b) belong to Our children c) our children's

d) of our children's

30. IIhay I play here?"

ilYes; as long you are careful."

0) like b) that c) while d) as
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31~ "I am too tired to go shopping today."

"\;;1.ydon I t you

a) have Mett go b) have go Matt c) Matt have gone d)Matt have go

32. "\"hat.happened ,to all the candy?"

ilJ08 ate wha t candy was in the jar. 11

-, ) there b) thct c) it d) whatc.;

33. "Shou.l d I :,}ut the coat on the cna i r?"

I ~3nt to keep the

a) room neat b) room neatly c) neatly room d) ueat room

34. !1''-ihy was Joe sent to pr-ison?"

"He '.las found guilty armed robbery.1I

a) of b) for c) with d) by

35. ;IIs this Chicc.gO?"

;;I'~o,this is Detroit. Chicago is "
a) further wectern b) to the farther west c) farther wast

d) far to the western

36. "Do you think the restaurant will be crowded by noon?"

"Yes , so I w oul.d suggest go early."

a) to b) for you c) you to d) that you

37. iiI haven't written home for a month."

; I haven't written for three months.lI---
a) badder b) worser c) worst d) worse

38. "Ar-e mothers pretty?"

"Jimmy and Johnny's mother ___ very pretty."

a) i5 b) are c) has d) have
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39. 11:;)0 you like mest of your clR..sses?"

;;Yes, but I d.islike English."----
~) study b) to study c) studying d) for studying

40. .: I don't think he is going."

;!W:mt are we going to do if he come along'?l!

a) would b) should c) might d) shall

continue to ~art II

Part II

VOCABULARY

There are two types of vocabulary items in this test. In the first

type you are given a sent~nce followed by four words or phr~seG. You are

to find the worJ or phrase that is closest in meaning to the underlined

word (~or~s) in the sentence and thR..tcould be used in the sentence

0ithout changing its meaning greatly.

Examp10 B: It's too windy to go for a stroll.

B) swim b) 8ail c) drive d) walk

Th& word 'walk' means about the samething as 'st~oll' in this sentence,

ilIt's too wi.ndy to go for a stroll."

In tLe other type of item you are given a sentence with one word omitted

and a liEt of four words. You are to find the word that would best

complete the sentence.
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Example C: Because of the storm and rough waves, it would be foolish

to GO out sailing today in a small

".) automobile b) house c) boat d) beast

The word 'bo2.t' 1'its best in the sentence so that it re~~c~s,"Be cause of

the storm ~nd rouGh waves, it would be foolish to go out sailing today

in t: soccI1 boat."

---------------------------------------------------
Answer ~ll of the questions of Part II in this manner.

r1arl:only one answer for each problem.

Con t i nue

41. If you want to know what the book is about, you should read the

~---
a) ~r8dicate b) preface c) precept d) prelude

42, I moved out of that house because the cre&ted by the----
neighbours was bad.

a) 2.ccept2.nce b) allowance c) disturbance d) disposal

43. I don't like this room; it is too gl.oomy.r 'Ii

a) dark b) light c) wide d) small

44. Nobody lives here, it is a very place.

a) deliberate b) desolate c) perpetual d) sensitive

45. Holc~vo~for a few more minutes until Hary comes in.

a) Wait b) Talk c Stand d) Sit

46. This is precisely what I was looking for.

cc) almost b) better than c) worse than d) exactly

47. In this locality many people are ill.

a) ~rea b) city c) hospital d) season
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a) bac. dream b) geod trip c) strange experience

d) black horse

49. Mary was out of the hospital quickly because she had only

a ...._. ~__ .~_opora vl on.

a) hcu~ty h) monstrous c) minor d) neutral

50. cat was as larc~ c:t5 a tig.£;r. He likes to

his .stories.

a) elevate b) overwhelm c) exaggerate d) surpass

51. Professor Burrows teaches Russian history. He in the

communist period.

a) specifics b) specializes c) segments d) characterizes

52. You must try to ________y.our money.

a) accommodate b) advocate c) adapt d) budget

53. Do you think Mary is going to catch on to the system.

a) understand b) break c) join d) use

54. hS Mabel vraLke d closer to the fire, the heat became more and more

a) wil~ b) intense c) crude d) scornful

55. He lives alone because he is a

a) bisCLit b) bachelor c) buffalo d) founder

56. The room \"12.6 j:"ilthy

a) not clen b) narrow c) modern d) not small

57. Stop hitting your sister. You are being a boy.

a) significant b) polite c) pious d) naughty.
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58. The country here is very rugged.

a) that b) Iou c) rough d) pretty

59. The speaker did not mention many facts, so Helen asked him to be

more

a) certain b) advisory c) contrite d) specific

60. Tommy took alL the apo l.e s , so l"in:;. Jones told him that he was

beinG

a) greedy b) gullible c) grateful d) generous

61. \'/e live in a busy ~.£,<;;.

a) nation b) time c) city d) manner

62. John wants to return to his country. He for his family---

and friends.

a) yearns b) yauns c) flares d) grunts

63. ~hen Tom fell from hiG bicycle, his arm was

a) fractured b) fro~en c) frenzied d) fringed

64. Flo wanted to bake ~ ceke for dinner. She asked Susan for the

a) formulc:. c) focus d) recipe

65. Pierre is French and he speaks two other languages French •.

a) additionally b) Qoreover c) except d) besides

66. Did he flee his country?

a) forget about b) J~e[:::)octc) escape from d) talk about

67. She was ~or~ou£, so I took her out to dinner.

a) finished b) hungry c) beautiful d) tired

68. Mrs. Jones hoards butter--.-.
a) wants b) n€e~2 c) saves d) sells
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69. John i~ storng but his brDther is a boy.

a) focter b) frantic c) frail d) fertile

70. Tom no ode a ~ to dlg a hole.

2) shalf b) shore c) shutter d) shovel

71. Jere these laid out before I came?

a) stored b) urraL~ed c) sold d) G~nt

73. No now ideas ever nenetrate his narrow mind.,

a) chanGe b) awaken c) attack d) enter

74. I think it is warped.

a) 3tr~nGe b) empty c) bebt d) straight

75. I could underutand most of his speech, but his last words were

"') '1"'" -j nl vc.. ~..• J.b,·J·-J.. -.J b) unflinchir..g c) unlimited d) un intelligible

76. Cloth is ~ade on a

a) loow b) loam c) limb d) limp

a) shook b) hurried c) cheered d) r:';vted

78 .\Vho wou I.d~J~!El.yauc h a thing?

a) acimit b) try c) permit d) suggest

79. When Ed told n funny story, everyone began to

a) t i cIt Le b) chuckle c) bustle d) crumble

80. She bought a sheer dress for her sister.

a) beautiful b) thin c) practical d) warm
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Continue to Part III

Part III

READING COHPREHENSION

This is a test to show how well you read. There are four reading

:rassa~s each f oL'lowe d by five que st i orrs about tAe passage. You ahou Id

reRd each p~ssage c2refully ~nd then try to answer the question6 folloDin~

that passage. 1£ you do not know the answer at firs~, you may read tho

passage ag~in, but do not sDend too much time on one passage or you will

not have enough time to finish.

Example: -

While I was getting ready to go to town one morning last week, my

wife ha~~ed mea little ~iece of red cloth and asked if I would have time

during the day to buy lie r two y ar de of cloth like that. I told her I

would be glad to do it. And p~tting the piece of cloth into my pocket,

I took the train for town.

D. The pers~n telling the story is •••••

a) a married lady c) a married man

b) an unmarried lady d) an unmarried man

You know that the person telling this story is a married man because

he says, " my 1';i f e Lande d me ••• "

E. The autor was given a piece of red cloth

a) in the morning.

b) at noon.

c) in the afternoon.

d) in the evening.
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The passage says , ;1 ••• one morning last we ek , my wife '...nded TnE; 0,

Li. ttle pi ece of red cloth .... "

Apewer all questions for Part III in this manner.

Mark only one Qnswor for e~ch problem.

Continue

HEADING CmilPREHENSION (1)

Americans ~o not give cooking,'considered as one of the fine arts;

an import~nt Jlnco in life. Lunch is for them a kind of gratuity paid

to the bo~y. They hurriedly toss it a fruit or a fish and go back to

work. Certain uriters, in rebellion, h~ve founded the club, 'Three Hours

for Lunch', but they are an Dgreable exception. Even at dinner, ;..en craL

conversation is rare. Everyone talks to his neighbour. After dinner the

men linger at th0 table, R custom inherited from England. In Naw York,

your host Dill often propose taking you to the theatre, or els6 he Dill

provide a pi an i st , a singer, a lecturer. The idea of leaving the guests

to themselves, e..nd expecting them to get pleasure out of meeting one

allotber, astonishes and even appa18 him. 3.s excessive modesty does not
l _

permit his imagining that his friends dan be happy merely ih l~inG in his

house, with one another. He treats them like children. On ehristrnas Eve

you will soe, in_somG of the pleasantest homes in New York, Christmas

trees for groD~ people. In other places, after a dinner at ~hich you

exchange ideas, there will be a magician who will do his best to amuse

the oldsters. There you must realize that the absence of convorsation

- l' - -not .•rf'r-orn abo ence .:if-:.do~'"Gr,1-,~-c-l('Gf iE,cEtl.='-i. .ence orIn imerlca COGOG, ~ ~ ~~_ _

undc..r.st~:lh.'.i.;.1gJ.;utfro.l:}.an un-conquerable shyness and a IJ:!:'o(~i[;ious
self-distrust.
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81. mhe j·\.!;wricanshurry through lunch because ••••

c) they don't think it i,J Lmp ort.ant

b) tlJey have rebelled d) talki~g .hile eating is impolite

against English customs

82. The author believes that

J-

a) People
1.

~re capable of getting pleasure out of meeting one another.

b) People enjoy their food more when it is attractively s0rved

c) Americans don't want to act like mature adults.

c~) Ame ri.cane don't think deeply enough to be good conversationalists.

83. The author talks about some American writers who ••••
R),;rote stories about J...mericaneating habits.

b) decided to enjoy leisurely lunches

c) eat while they work

d) wrote short plays to be presented at fancy clubs.

84. The author feels that Americans lack

a) understanding cO self-control

b) self-confidence d) a rebellious spirit

85. AccorGing to the author, in England ••••

mea aro accustomed to money.

b) the uen remain at the table to talk.

c) the gU(Jsts exp ect the host to have to have ent ertai nmerrt

d) pe0]le don't consider Christmas dinner important.



READHW COMPREHENSION (2)

I first met ~lpheus Parr when I was in Col18ge. I ~~G D~lking

across canpus w i th my r-oom-rne t.e, Ross Kemp, 0. leader in c'.llcorte of

o.ctivitieE, Dhen Alpheus hove into sight. From a distance of 5 yards,

I cculG feel Purr's eyes upon us; begging for some kind of E.cknovledgement.

Passing abreaet of us he gurgled something that could have been ;;hello."

It Was all very aDkw~rd and pathetic. Today, however, Alpheus leoked

extr&ordinary. With the whitest of sheets wrapped about 11i0 cumbersome

body, his hair brushed carefully to cover the bullet wound Wl~ his eyes

closed, he looked almost dignified. Curious, isn't it, that a man whose

greatest ambition in life was to attain dignity, should accidently

stumble upon it in death. Eut Alpheus was ever a stumbler, a buffoon,

so one Dore stumble matters very little.

86. Lhen the n[.r·:'o.torfirst met him, Alpheus •••

a) DaB afraid to look at him.

b) stopped him dnd begged f0r his friendship.

c) locked pleadingly at hifu

d) closed his eyes

87. The narrators first encounter with him shows that Alpheus ••••

a) didn't vant to be with people

b) was an active person

c) didn't notice people

d) closed his eyes

88. In death, Alpheus Parr

a) expected to find dignity

b) accidently found dignity
c) lost the extraordi_nary dignity he had in life
d) Was awkward even then.



88. AIDhe~s was evi~ently killed ••••

a) in a fall c) by hanging.

b) 1Jy choking d) by a gunshot
,

90. The nar r a t c.r seems to be

a) a- Gad bec2.use l~lpheus is dead.

b) u.nconcerned over Alpheus' death.

c) CO:J.fuEed by hl-.:.heus'death

READING COMPREHENSION (3)

~he v2riety and amount of experimental, a6 well as tra(itional,

theatre produced at colleges is always surprising to those not 2ware of

their scope. In order to give their students pract i ce.L 2.llCl leigh quali ty

training in theatre, colleges usually offer plays duri~g the Y8ar which

are student produced, but wh~se audiences are not limitud to students.

The entire community enjoys the opportunity thE-productionc offer. Even

thougn they are usually laboratories for the unde r gr-aduates , they are of

sufficiently high quality to make the evenings highly profitable. A season

with 30 or 35 productions at a medium-sized college is averc:ge.

91. CoI.Le ge pl.ays are given primarily ••••

~) for the practical training of students

b) for the enjoyment of undergraduates

c) to raise money for the college

d) to incre~sE the scope of the community

92. ~he local communities ••••

a) raise money for the plays

b) er.joy the plays

~) are unawar-e of the plays

d) don't like the plays
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93. According to the author the plays •••

2re limited in scope

b) are of varying quality

c) are given in laboratories

d) have surprising variety

94. hedium-sized colleges •••

a) hev~ Given 30 or 35 average plays

b) have each student play in 30 or 35 plays

c) give each play 30 or 35 times

d) have 30 or 35 different plays a year

95. The author approves of plays at colleges because they ••••
a) arc of high quality

b) surprise the audience

c) ma.ce 2.. lot of money

d) arc numerous and varied.

READING COMPREHENSION (4)
All philosophers imagine that causation is one of the func.amental

axioms of science, yet, oddly enough, in advanced science such as

agr-av i tati ona.L astroriomy , the word, "cause" never occurs. Dr. James Ward,

in his gatu:.E.§.]..ismand Agnosticism, makes this a ground of comp.lai.nt

against physics: the business of those who wi~h to ascert2in the ultimate

truth about the world, he apparently thinks, should be the discovery of

causec , yet phy si.cs never even seeks them. To me it seems that

philosophy ought not to assume auch legislati VB functions, arid that

the reason why physics has ceased to look for causes is that, in fact,



there are no such things. ThE! law of c8.euality, ! believe, 1ike much that

passes mu~ter among ~hilosophers, is a relic of a bygone age, s~rviving, like

the monarchy, only because it is erroneously supposed to do no he-rill.

96. According to the author, philosophy assumed legislative functions

when it ••••

a) ~upports the monarchy

b) asks for 30vernment support

c) j~Ggcs statements and theories as right or wrong

d) demands that every scientist look for causem

97. hccorc.1ingto the author, philosophers claim that the 12.\/ of casuali ty

••••

a) it; 8. f'undame nta'l axiom of science.

b) is not applicable to gravitational astronomy

c) doecnft really exist

d) is a relic of by§one age.

98. Physics \lD.S a i.rigLed out for attack by Dr. James ~Jard be cause it •••

a) never looke for causes

b) ioagines thEt causation is fundamental

u) is looking for ulti~ate truths.

d) is 2 reliG of bygone age

99. According to the author, both the monarchy and the law of causality •••

a) are examples of lost causes

b) do no hc.rm

c) are thought to be harmless

d) arc rev8red by philosophers

100. From the description of Dr. James Ward, the reader can aacume that

he probably is •••

eJ [" monarchist c) an astronomer

b) an agnos t i c d) a philosopher

End of Test

Check your answers



MTELP Answer Sheet
Part I

Grammar
Choose the letter preceding the best answer and put it on the Lpace

provided agclinst each item number below.

1. D. 11. c 21. b ~1. D.--, _ ..•..•.-
2. b 12. a 22. a 32. a

3. 13. d 23. c 33. ac

4. 14. b 24. b 31+• aa

5. c1 15. d 25. d 35. c
----.----

6. c1 16. a 26. b 35. d

7. 17. c 27. b 37. dc
18. d 28. d -:co a8. b :;0.

9. c1 19. d 29. c 39. c

10. 20. b 30. d 4-0. ba--
Part II

Vocabulary
41. b 51. b 61. b 71. b-- .•.-..-~--..-
42. c 52. d 62. a 72. b

43. a 53. a 63. a 73. <i--+-.--
44. b 54. b 64. d 7L: • .e----45. D. 55. b 65. d 75. _d •:-J,

46. d 56. a 66. c 76. a
47. a 57. d 67. c 77. a--~-
48. 2, 58. c 68. c 78. d--_.-
49. c 59. d 69. c 79. b---...-..-.....- ..•.

50. c 60. D. 70. d eo. b--~~
Part III

Reading Comprehension
81. c 86. c 91. a 96. d

82. c 87. a 92. b 97. a__ .......-_.-'_-=.a
83. b 88. 6 b 93. d 98. a
84. b 89. d 94. d 99. a
85. b 90. D. 95. D. 100. d
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Appendix 01_4 Sample GSS student scores on the three tests
1- Addis Ketema

tr: en
c+ Scores 100% c+ Scores 100",,6~~ ~~op.. op..
(j) CD

~
MTELP Cloze Dictation :::J t.1TELP Cloze Dictationc+

1 33 30 27.62 35 30 22 24.17
2 55 50 47.62 36 29 29 19.01
3 27 10 14.57 37 35 26 30.02
4 29 18 20.33 38 32 26 25.91
5 33 30 27.16 39 26 14 19.81
6 57 54 48.03 40 30 20 14.16
7 36 36 35.93 41 25 12 13.08
8 25 12 11.69 42 28 16 20.02
9 31 18 25.04 43 22 8 11.06

10 26 10 14.11 44 30 22 23.03
11 46 46 47.05 45 36 34 34.06
12 40 38 38 46 30 20 23.02 .
13 33 30 27.16 47 29 18 19.21
14 35 26 29.61 48 30 24 23.01
15 46 32 38.06 49 32 26 25.09
16 45 42 51.07 50 75 60 56
17 45 46 48.91 51 53 54 56.02
18 40 38 36 52 30 24 23
19 19 8 10.61 53 59 34 55·03
20 45 44 48 54 29 18 17.07
21 27 12 15.63 55 41 38 42.13
22 68 56 54.03 56 26 12 14.08
23 50 48 48.02 57 28 14 17
24 22 10 11.32 58 25 10 12.93
25 29 18 19.08 59 27 12 14.03
26 36 34 35 60 28 22 17.95
27 36 34 44 61 33 28 18.93
28 25 12 13.01 62 33 42 27.04
29 30 22 211-.17 63 45 28 48.17
30 37 36 36.11 64 28 14 16
31 1+5 42 48.03 I 65 33 28 29.03
32 24 10 12.06 66 29 16 17
33 42 40 38.13 67 35 32 26.19
34 35 48 29.08 68 51 48 47.62
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CD
v.
c+

c+ Scores 100% s:::: Scores 100%~s:::: 2(p..

°a MTELP Cloze Dictation ° CD MTELP Cloze Dictation::s

69 35 32 27.15 80 2l, 8 11.72
70 38 36 36.51 81 28 14 15.02
71 30 20 22.02 82 34 32.02 28.05
72 28 16 18.47 83 32 24 25.02
73 31 22 23 84 36 33 38
74 34 46 28.93 85 24 10 11.59
75 33 28 26.03 86 67 54 50.09
76 34 22 28.19 87 24 16 20.18
77 44 40 38.13 88 31 26 24.32
78 33 26 26.04 89 14 8 10.03
79 30 18 20.16 90 28 14 15.06

MTELP: Mean 34.62, Standard dev. 10.70
Cloze: Mean 27.02, Standard dev. 13.46
Dictation: Mean 27.70~Standard dev 12.88
Corrections : MTELP Vs Cloze .90

MTELP Vs Dictation.92
Cloze Vs Dictation.93
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2. Kokebe Tsibah

+' Scores 100% +' Scores 1000fo>=1 H
Q)Q) >=1 H
'0"-" Q) '"E~ '"dP

MTELP Cloze Dictation ~ S l1TELP Cloze DictationWi24 +'~Wi24

1 31 22 21.02 25 35 30 26.12
2 33 26 23.08 26 26 14 14.08
3 53 48 42.17 27 39 40 35.04
4 38 32 28.13 28 26 14 14.31
5 23 20 12 29 17 6 3.36
6 39 34 29.03 30 25 14 12.21
7 23 10 10 31 32 26 22.61
8 35 30 29.14 32 33 26 23
9 42 42 37.03 33 27 16 15.08

10 28 18 17.03 34 39 40 35.02
11 26 16 1'+.18 35 28 16 16.92
12 29 20 18.09 36 36 32 27
13 51 46 40.19 37 39 42 35
14 41 40 36.18 .38 39 42 35
15 27 16 22.18 39 39 36 29.92
16 38 32 28 40 34 30 25.93
17 29 18 17.16 41 22 10 6.26
18 24 22 12.03 42 28 26 16
19 62 52 53.14 43 34 30 25.43
20 24 22 12.03 L~4 39 36 29.92
21 50 46 38 45 19 10 6
22 57 50 48.03 46 34 28 24.31
23 64 56 58.16 47 32 24 22.13
24 49 44 37.81 48 31 20 19.12

I
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+> Scores 100% Scores 100 %s:: H +>
Cl)Cl) s:: H
'0,0 Cl) Cl)E§ '0,0

MTELP Cloze Dictation ~ S NTELP Cloze Dictation
CfJZ .p ~

CfJZ

49 37 32 27.08 52 23 10 10

50 26 18 13.96 53 32 24 21.61
'1 "?2 24 24.9"?

MTELP : mean 34ft19, Standard dev. 10.24
Cloze : mean 27.58, Standard dev. 12.26

Dictation: : mean 24.46, Standard dev. 11.79

Correlations: MT8LP Vs Cloze .95
!v1TELPVs Dictation .97
Cloze Vs Dictation ~
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3 Minilik II

}

+> 100% +> Scores 1000,..6Scores s::l Hs::l H
(J) (J)(J) (J)

'UP-oP ::l S::lS HTELP Cloze Dictation +.:>::ltTTELP Cloze Dictation~:E W~

•• 42 36 33 25 50 48 24.06
2 67 54 64 26 32 24 22
3 35 28 28.39 27 26 16 14
4 30 20 20 28 31 22 20
5 36 28 26.75 29 26 16 18.02
6 20 10 10.03 30 38 30 28.16
7 29 16 18.05 31 30 18 18.12
8 31 22 21.03 32 49 42 36.03
9 30 20 19.17 33 29 16 17.24

10 27 16 14.92 34 36 28 25.92
11 30 18 18.62 35 61 50 51.1612 49 44 37.24 36 31 22 20
13 49 42 36.03 37 38 30 38.1614 53 48 47 38 25 14 13.66
15 30 18 18.46 39 65 52 52
16 41 34 30.06 40 54 48 49.03
17 34 26 24 41 45 38 34.0118 41 34 30 42 52 46 45
19 50 46 38 43 36 28 25.7120 43 38 34 44 42 36 30.3921 32 24 22.73 45 32 24 21.3322 43 38 33 46 29 16 17.0423 35 26 26.54 47 30 18 18.5324 35 26 24.06 48 21 12 18
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+> Scores 100% +> Scores 1000,0q H q H(])Q (]) (])'"Ci.D '"Ci ,.0
;:l 8 HTELP Cloze Dictation ;:l 8 l'1TELP Cloze Dictation+> ;:l

I~~. U) :z;

49 59 50 50 51 47 L~O 39.16
50 40 34 29.92 52 69 56 68

MTELP : mean 39.19, Standard dev. 11.76
Cloze : mean 30.50, Standard dev. 12.68

Dictation : mean 29.33, Standard de v , 13.11

Correlations: HTELP Vs Cloze .98
HTELP Vs Dictation ~

Cloze Vs Dict3tion ~



- 80 -

4. Shimelis Hah~e

.p Scores 100% .p Scores 100%s:: H .... s:: H
(l) (l) (l) (l)

:"d .o HTELP Cloze Dictation "0 p NTELP Cloze Dictation~ S ~ s.p .p ~l.') i2; W Z--

1 27 22 15 29 50 40 43
2 21 16 10.21 30 42 38 36
3 45 36 39.67 31 39 34 34
4 57 50 48.22 32 35 20 28
5 32 26 22.03 33 35 30 26.12
6 17 6 7.51 34 32 28 24
7 75 76 74.06 35 31 26 21.78
8 61 52 49.94 36 29 24 17.08
9 53 46 44 37 25 22 14•.75

10 40 34 37.85 38 23 18 12.93
11 36 30 30.22 39 20 20 15
12 34 28 24 40 10 4 5.29
13 29 26 18.06 41 62 52 52
14 24 30 13.06 42 50 38 39.48
15 22 16 10084 43 42 38 36.06
16 59 50 49.18 44 38 34 31
17 71 62 60.01 45 35 30 26
18 51 42 43.21 46 32 28 23.17
19 43 38 37.60 47 18 8 10
20 39 34 34.18 48 23 16 11.08
21 36 30 28.59 49 29 24 16.92
22 34 26 24 50 31 24 18.39. 2623 32 20.02 51 57 48 48
24 29 24 18 52 36 32 30.04
25 26 22 14.75 53 18 14 10
26 23 20 12.93 54 25 22 14
27 16 44 7 55 56 48 44.04
23 68 54 53.37 56 32 28 23.17
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.p Scores 100% ..., Scores 100%
~ H ~ H
CJ Q} 0--0 -

"c! .0 "c! .0
~ S MTELP Cloze Dictation ~

~ MTELP Cloze Dictation.p .p
en z Cl2 \2j

-"

57 23 16 11.91 60 24 20 13••25

58 31 24 18.28 61 32 26 23

59 49 38 38.55 62 41 36 35

\.0

IvlTl;LP· mean 36.39, Standard dev. 14.49·
Cloze · mean 30.06, Standard dev. 13.87·
Dictation:mean 27.39,Standard dev • 15.01

Correlations: MTELP Vs cloze •98
HTELP Vs Dictntion.98
Cloze Vs dictation .97

.
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Appendix P1-4 Sample MSS student scores on the three tests

1. St. Josep-h

0-

~ Scores 1000,,6 ~ Scores 100%
(j) (j)

~~
'08
::1~

~F4 MTELP Cloze Dictation ~ MTELP Cloze Dictation
OJ.

1 53 42 48 18 79 62 68
2 81 68 74.02 19 87 78 77
3 74 60 62 20 78 64 69
4 79 64 69.96 21 82 68 73
5 74 62 63 22 81 68 73
6 93 86 83.81 23 72 62 67.24
7 50 40 48 24 93 80 82
8 68 54 54.61 25 66 50 53.09
9 69 58 59.68 26 80 66 70.10

10 89 86 78.91 27 85 78 74.02
11 71 62 63.01 28 75 62 63.01
12 83 74 75 29 85 74 72.24
13 75 62 66.81 30 77 64 67.31
14 70 58 60.52 31 72 62 67.24
15 69 54 58.12 32 87 74 75.06
16 64 48 52 33 68 50 56.24
17 69 58 56.52 34 89 82 79.04

MTELP : mean 76.09, standard dev. 10.03
Cloze : mean 64.18, standard dev. 11.51
Dictation: mean 66.52, st~ndard dev. 9.56
Correlations: MTELP Vs Cloze .97

MTELP Vs Dictation .97
Cloze Vs Dictation .96
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2. St. Hary

m Scores 100% (I)
Scores 100% IITc+ ~~~a op,

o @ MTELP Cloze Dictation @ MTELP Cloze Dictation;;.. c+

1 63 54 59.94 14 72 60 68.05
2 74 66 71.04 15 78 70 73.93
3 80 76 78.21 16 70 58 67.92
4 73 66 69 17 78 70 74.05
5 59 50 59.24 18 71 56 68.13
6 78 70 74.05 19 54 40 42
7 70 64 63.04 20 58 58 54
8 76 66 70.03 21 79 71 76.01
9 65 54 60.91 22 75 68 72.03

10 79 68 73.12 23 56 40 59
11 80 74 73.67 24 69 56 66
12 67 56 64.27 25 73 60 69.08
13 65 54 62.18

MTELP: mean 70.48, Standard dev. 7.84
Cloze: mean 61.04, Standard dev. 9.54
Dictation: mean 66.76 Standard dev. 8.04
Correlations: MTELP Vs Cloze .93

MTELP Vs Dictation .94
Cloze Vs Dictation .87
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Nazareth School

+> ~I Scores 100% +> Scores 100%
~ ~ ~
(l) ~-.Q)

"d ..0 "d ..0
::1 B MTELP Gloze Dictation ;:l S HTELP Gloze Dictation+> +> ::1CD. :z; CfJ Z

---. - .

1 84 74 78.31 25 75 68 66
2 71 62 69 26 80 72 76.61
3 74 66 73 27 72 64 69
4 66 62 63.•80 28 85 74 79.04

\

5 70 62 67 29 71 6267 67
6 76 66 74.21 30 57 52 54
7 77 68 70.14 31 58 56 56.08
8 63 56 61.13 32 56 52 50.11
9 66 56 63.99 33 57 48 52

10 74 68 70 34 79 70 76.02
11 60 58 59.04 35 63 58 62
12 85 74 81 36 90 86 84.24
13 87 78 83 37 74 66 68.17
14 79 70 76.12 38 58 52 55
15 70 58 65•.21 39 64 60 61.22
16 74 64 71••08 40 71 64 67.54
17 78 68 76.•03 41 76 68 73.04
18 86 78 81.56 42 65 60 55.73
19 67 60 63.11 43 83 72 76.22
20 54 46 50 44 71 62 65
21 65 62 60.23
22 64 60 60
23 68 62 66.04
24 80 72 70.01

NTELP: lVlean71.43, S'tand ar-d dev. 9.•35
Gloze: Nean 64 , Standard dev. 8.26
Dictation:mean 67.43,Standard dev. 8.99
Correlations: ~1TELPVs Cloze .97

HTELP Vs Dictation .97
Gloze VS Dictation • 94
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40 Yehivot Birhan

+> +>H
s:l H 100% s:lQl Scores 100%
(!) t> Scores (!)p
'dP 'OS;.j S ;.j:;:s+> ;.j Dictation +>:z; ~"TBLP Cloze DictationCDZ MTELP Cloze CD

1 48 24 19 22 81 80 72.06
2 56 30 39.06 23 62 48 36
3 62 40 32 24 65 52 41.13
4 64 52 39 25 75 64 67
5 68 58 52052 26 76 66 64,,28
6 54 26 25.03 27 79 78 76.96
7 60 40 43 28 79 72 73013
8 76 66 68 29 58 30 31.24
9 69 64 60 30 69 58 57.08

10 74 60 66.25 31 64 50 40
11 58 38 49.51 32 74 60 61.•03
12 82 80 81.06 33 78 68 68.03
13 78 70 74 34 62 50 38
14 69 58 62 35 68 54 46.16
15 58 36 :?8.14 36 78 70 70.44
16 81 84 78.93 37 63 52 34
17 74 66 64.03 38 68 64 51.23
18 65 62 48 39 70 60 60.02
19 76 60 68.12 40 78 68 68.03
20 72 64 60.17 41 68 54 53.01
21 79 76 73.03 42 68 56 52.09

..

NTELP: mean 69.19, Standard dev. 8.41
Cloze: mean 57.33, Standard dev. 14.86
Dictation: Mean 54.81, Standard dev. 15.99

Correlations : MTBLP VS cloze .95
riTBLP VS Dictation .95
Cloze Vs Dictation .91

----
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